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Abstract 

Tile /IIt/jor purpose (!f this study was to investigate the applicatiun oI active learning in some 
selected private higher educational institutes in Adama town. To achieve this pwpose, Rift 
Valley University College and Un ity University were selected as study area. The study was 
delimited to students who are aI/ending degree program 2"d year in the streams of accounting, 
management, law, nursing and sociology and these all men/ioned variables were chosen through 
purposive sampling techniques. The study allempted to focus mainly on teaching methods that 
tile illstructurs use ji"equently, instructurs' awareness, training, the conduciveness of 
instrllctionllllllilterillls, the classroolll condition to implelllellt aclil'e learning (111£1 other related 
major ./(I(;tors. To this end, a descriptive survey method \lias elnployed. The tools used during 
data collection were: observation check list, questionnaire and interview. To achieve the study, 
178 respondents participated as a source of data. 150 students were chosen by using stratified 
and simple random sample Fom those streams and available 24 instructors participated in 
filling in questionnaire and supervisors and academic vice deans were interviewedfor the study. 
The data was analysed using percentage and descriptive phrases. The results of the study 
revealed that the magnitude of practicing active learning wasfound 10 be low. Almost all oIthe 
instructors employ lectw'e method most Fequently which tend 10 leacher-Ied, the inslructors did 
not take necessary training concerning teaching methods and active learning, which enable them 
to be effective professional teachers and the awareness of the inslructors were low towards 
active learning. Beside the above factors, the identified problems were lack of support, lack of 
recently revised/up dated books I modules, and large class size. To sum up, the finding of the 
study shows that a 101 has to be done to effective application of active learning approaches in 
those private higher educational institutes. Therefore, it is recommended that inslructors should 
he encouraged to become more knowledgeahle and skilful in implementing active learning 
1I1'I,roIlC/r. "/Ilis C((II Ii" d(ll1(, tilrougil workS/lOll, seminar, inter sto/l di.I'C/.(ssi()1I and by offering 
higiler diploma program in the ./orm of in - service training thaI facilitales sharing of idea to 
improve IInderslanding on Ihe application of active learning methods. 

IV 



In li ght of the above argument the new education and tra ining policy of the Federal Democratic 

Rcpubl ic of Ethiopia gives duc attention fo r strengthening o f the indiv idual s and societics problem 

so lving capac iti es at all leve ls. As stated in the policy (TOE, 1994:7), one of the objectives is "to 

devc lop the physical and mental potential aQd problem so lving capacity of individua ls hy 

expanding basic educational for all ". But there is a great gap between the idea of the policy and its 

implementation (theory and practice). This is to mean that what has been stated in the policy might 

not be implemented pract ica lly due to some reasons. SU PP0l1 ing th is idea, Lue, (2000), as cited in 

Fiseha (2001:4) by say ing the fo ll owing statements; 

The kind , oj simple memorization and recall uJ fi,cts ond 
ilvormation (teacher-centred) still Jorms the basis oj IInlch oj our 
curriculum and instructional materials which is vel;l damaging 
intellectually to the young learners. This damage comes ji-om the 
Jact that, this approach restricts our young learners to the very 
most simple and elementmy thinking skills and does not help them 
to develop higher order Skills. 

It is genera ll y believcd that the impact of act ive learni ng in the teaching learning process is very 

crucia l. To be effecti ve in the teach ing- learn ing process, teachers l11u st encourage different active 

teaching methods. Because current thin king and' practice in education highly advocate the need to 

active ly involve the learners in different active learning techniques for active learner- centred 

Ica rnin g. However, cd ucators ha ve also suggested that there are somc constra ints, which can affect 

thc proper application of act ive learning approach. Somc of the factors are that related to ' the 

trai ning of teachers. Sguazz in and Graan (1998) have stressed that good and effect ive education in 

the class roo l11 demands a well prepared teacher, a competent teacher (both academ ica lly and 

pedagogica lly) and selection of best teaching strateg ies activities and materials to achieve the 

objecti ve. However, educators have noted that there is a problem in teachers trai ning programmes 

because they fai led to re late theory with pract ice. 

The instructo rs in QUI' current trai ning insti tutes predom ina ntly usc conventional types of teaching 

ll1d hotl s that arc vcry l;lIn iliar to them, pcrhaps even thc ones that they th emse lves experienced 

when they we re students at schools. More researches support this idea, For instance, Marshal 

( I r)r)o) 'IS eil cd ill I(' I)R ( 1<)<)<)) illdica ted that teachers usc oilly a small number of methods, 

typica ll y teacher ta lk, question and answer and text book assignments. Am baye( 1999) extended 

thi s :lrglllll cllt hy s:I)'i li g thai all :lv:lilablc evidenccs indicate that :UlIllllg m:ll ly teachers in Ethiop ia, 

th e criti ca l determination o f effective teaching: namely, know lcdge 01' th e subject matter, 

l't'dap.llnical skitb all d IIltl li VOll i!1 1I ill'L' :Ic li v il y lack ing. III "ddilioll III the ahove..: 1:ICls, there arc also 

othe r Inetors that afTect the application or acti ve l ea rn i n ~ li kc curricil ium IIHlter ial preraration and 
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organization, improper class room organization and management, students' popu lation pressure, 

and problem with instructiona l material s and eq ui pment, etc. 

In add ition to the above mentioned facts and arguments there are some researches whi ch are done 

recently on the appl ication of acti ve learn ing in the Ethiop ian context, especially in secondary 

schools and teacher training college by Yonas, (2006) and Amenu (2005) respect ively. These two 

researchers came with somc find in gs in their study, lack of tcacher awareness to ward acti ve 

learning, lack of teachers training, improper populat ion press ure and problems with instructional 

materials and eq ui pments are cited as factors. 

However, the researcher didn ' t come across any study, wh ich focuses on investi gation of the 

application of thc acti ve learning on private higher educational institutes. Therefore there are some 

factors that initiate the researcher to conduct research on the applicat ion of active learning. First, 

the stud ies whi"h hav" be"" 00"" by Yonas and Amenu as we ll as the existing resea rch knowledge 

in theory initiate the researcher to conduct a research in focus of pri va te higher educational 

institutes. 

Scw"d, Mi ni stry of Educati on introd uced those new instruct ional methods (i.e . active learn ing 

met hods) to he implemented at ni l leve l of ed ucation from primary to higher education institute. 

But there is a great gap between the idea of policy and its applica ti on ( theory and practice ).Thes"­

idea in it iated the researcher to assess the app lication of act ive learning in private higher 

ed ucati onal institutes. 

Third, the fact that know ing the concept of pedagogy and taking general methods of teaching 

cn lll'Sl' ha ve gn.: al cOlllrihutioll ('o r th e clTcctivc applicat ion or active learning method. However, 

Instructors who teach (non education profession) didn ' t take this course; therefore, they might face 

dirticullies ,m the applicatioll of acti ve lea rning method. So these ideas initiatec1the researcher to 

conduct research and to assess the appl icati on of active learning in Riftvallcy Un iversity Co ll ege 

and t lllil l ln ivt' rsi t)1 in !\d:lIl1:l IOWIl . 

1.2 . Stlltl'IlIl' lIt III' tltl' I'rllhklll 

Ac ti ve learning leads to effect ive teaching learning and promotes the development of students' 

,'rili ,':!! Ihi llk il1~'. I liid In {' II 1-',:1 F,l' IIH'III :lI:l i vl' ly ill II ll' tl'; I l:11iI11'. 1t-:II 'ni ll J-', procl'ss. As th l! interacti on 

alld ilL.:t ivc participatioll or SIUUCllls is one or th e must impurtant aspec ts or educational process, it 
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determines th e e FFecti veness and qualities of educat ion. Research find ings show that teachers as a 

facilitators, play great role in the class room in increasin g th e pa rti cipati on of students and 

im proving the quality of education. Hence, private higher edu cational inst itute instructors are 

expected to implement (apply) active learnin g approaches to attain th e desired goal of the 

educati on and training policy of Federal Democrat ic Repub lic of Ethi opia. However, it is 

hypothes ized that there are different hindering factors in th e application of active learning 

approach. 

As stated in the back ground of the study, those factors have not been assessed to what extent they 

arc aFFccting thc appli cation of acti ve learnin g in pri vate hi ghcr educational in stitutes. So that, the 

purpose of thi s study is to examine the level o f application of active lea rni ng in pri vate higher 

educat ional in stitute in Aciama town in particular Unity Uni versity and Ri ft Val1ey University 

Co l1 ege. And to identify the factor that may be affec ting the application of active learning, Finally, 

to give feasib le recommendations that encourage the applicati on of acti ve learn ing methodology, 

1.3 Objective of the Study 

The general objecti ve or thi s stud y is to asscss the applicati on 01' ac ti ve learning in the private 

hi ghcr cducational institut e or Rift valley University College and Unity Univc rsit y of Adama town. 

More spec ifi call y th is stud y has the fo ll owin g spec ifi c objecti ves. 

I. To identify whether the instructors use a variety of teaching approaches and techniques or 

not 

2. To chcck whether the instructors have taken appropriate trai ning du rin g their pre- service 

:Jll ti ill - st..:l'v icc training cUllcernin g acti ve Icn rn ing instructi onal stra tegi es. 

:I. To klll1W thc instructors' bel icF on the conducivencss o r instructional materi als for the 

applicati on of active learni ng. 

'I. To identify th c instructors awa reness on acti ve lea rnin g and its contribu tion for students 

h:ul"Ilillg. 

, Til ,'hl'l'k whl'lhn IhL' ,' laSSI'lHIIU L' IIndit ions pr1ln1<1t l' L' rll:ctivc appl ication of acti ve 

learnin g, 

G. To find out Factors that hi ghly influences the application of acti ve learnin g approach, 

In urdcr to uttllill tile ubove stuted objecti ves the lullow ill g researcll (basic) questi ull s were rai sed to 

ilL' tllI SII'L'fc:d inthL' l' ,l1lrSC: llr sllidy. 

I. Do Instructors use a variety of teaching approaches and techniques? 

11:l\ 'l' ill .... lnl l· (nrs· (lik en ;Ippruprialc traillill g during tlu; ir pn.:-scrvit.: e alld in - ~c rv i cc trainin g 

concernin g acti vc learni ng instructional strategies? 
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3. Do instructors be lieve that the instructional materials are conducive for the applicat ion of 

active lea rning? 

4. Do instructors have awareness on act ive learn ing and its contribution for students 

learning? 

5. Wha t does the classroom condition look like in promoti ng effective app licat ion of active 

learning? 

6. What factors highly influence the app lication of acti ve learn ing? 

1.4 Significance of the Study 

It is obvious that the quality of instruction which is rea lized through effective teaching and 

learning determines the quality of education. Assess ing the app li cat ion of active learning approach 

in private higher educationa l institutes is the main purpose 01" th is study. Accordingly the 

researcher beli eves that thi s study will have the foll owing signifi cance . 

• :. II w ill hel p insln H . .: tors In II lHlcrl ;lkc sci r asscss l11c lll regard ing lIll;i r lI slInllcach ing method . 

• :. It will show the level of practica lity of acti ve learn ing app lication in those pri vate higher 

educational institutc:s . 

• :. It wi ll indicate the importance of the participation of instructors, studcn ts and education~ 1 

("'x pcrt s ill LTc: lting !:Ivoll rahlc co nd iti oll 1'01' thl: appli catioll oractivc learni ng approach . 

• :. It may ini ti ate other researchers to conduct similar study at a wider sca le and serves as a 

stepping stone I"or I"urther research in the li eld. 

I.~. !leli",it"ti,," "t" th e Shlll y 

The researcher be li eves that it would be better to conduct the stu dy in large scale. Nevertheless, 

due tn constraint s Ill" lime the stud y is delimited to some sc lcc tcd private higher educational 

institutes in Adama town. Those are Rift Val ley Un iversity College and Unity University. Even 

tl! ll ll gh, those l lni vcrs it y co ll cgL:s IHlve differen t student s w ho arc attending di ffe rent programs, the 

study is de limited to regular students who are attending degree program and are at 2nd years in the 

lield 01" Account ing, Management, Law, Nursing and Sociology. The stud y is foc used on 

illslrll clion:d strat egics Ihnt :I re frequent ly lI sed hy instructors. instructors' awareness. tra ining, the 

\'IIIl, hl \' i Vl' l1 l' ,'i -': l' dlll'nli ll lllli 1l1all'rinl.-.: nlld 11 11.' c lassroo rll C() II <i i (i()J1 S (0 illlp lcl'l1erlt aClive learning 

IIl'l'r"II(·h. III ~(' l ll"I": lI , Ih ~ s tlld~' is delimited tn the applicati(lll or ac ti ve Icam illg priv:lIc higher 

educa tiollal ill stitute in i\dama tOW Il . but IlOt their brallches elsewhere 
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1.6. Limitation of the Study 

The researcher strongly agrees that the inc lu sions of a large populat ion s ize in the study could have 

a great va lue so as to e lic it more c redible in formation. Howeve r, because of time and financ ial 

constraints the researcher was not ab le to cover a broad areas and depth , Therefore, the time, 

methodology m ight have affected the study to some extent. 

1.7 Operational Definition of Te rm s 

Application- the process of putt in g a method or the practical use o r methods in a cl ass room, 

Act ive learnin g- re fers to the acti ve involvement o f the learners on diffe rent learn in g tasks with 

in and out of the class room such as group wo rk, role play, d iscussion, field trip 

and problem so lving, 

Private highcr cdncational ins titntes- refe rs to ed ucat ional in stitutes which run (process) 

educational program s in differe nt nc lds (Co ll ege, Uni vers ity) wh ic h belong to 

private (Le, be long to individuals) or whi ch are not governm ental institute), 

G 

/ 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

Thi s chapter flH.': USCS on rev iew or related literature ano research lind illgs, which lays the 

conceptual framework on the instructional approach in general and act ive learn ing methods in 

particular. Speci ncally under thi s chapter the researcher gather some literature that related to the 

research title application of active learning. 

2.1. Origin of Active Learning 

The development of methods of teaching has been traced back to ancient Greece in variOus 

literatures. The most long-lived and widespread set of teaching methods are those assoc iated with 

the study of language and literature, Singh, 1989 (In ICDR, 1999:62). Ancient educational 

meth ods emphasized memorization and analog ica l reasoning, a form of reasoning in wh ich one 

thing is inferred to be similar to another thinK in a certai n respect, on the bases of the known 

similarity between the things in other respects. 

The sc ientific approach to teach ing methods began in the 16'h century by the Czechos lovakian 

cduca tor J.A Comcnius and deve loped furthe r by educators li ke Johan Heinrich, Pestalozzi, 

Rousseau, Forb ie1 and Fi redr ich Herbart. 

2.2 What is Active Learning? 

Activc lea rning refers to techniques where studen ts do more thun sim ply li sten to a lecture. 

Students are DOING something including discoverin g, processing and applying in fo rmation. 

According to Chet et.al (1993) active learning is de rived fro m two bas ic assumpt ions 

ThaI 1c:ll'Iling is by nature an "Cli ve endeavour (llld 

That different people learn in different ways. 

On the basis of these assumpt ion they extended their argument that students learn best when apply 

in subject matter. I.e. learning by doing. Further more Bonwell and EI ison (1991 ) defined active 

lea rning as any strategy "that involves students in doing things and thinking abo ut the thi ngs th ey 

are do ing." Sguazzin and Gran (1998) explained active learning as a soc ial process that emphasize 

on the process of co llaborat ing and the exchange of ideas, knowledge, skill s, va lues and attitudes. 

Active learning clearly addresses the di fferent learn ing style. Thus differcnt active lea rning 

methods create the best match fo r students to learn how to learn . 

Quite simpl y. it is involving st udcnts directl y and actively in the Ica rni ng process it se lf. This 

means that instead of' simply receiving information verbally and visuall y. students are receiving 
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and participating and doin g. So, in simple terms then, active learning is engaging students in doing 

something besides li stening to a lecture and taking notes to help them learn an apply course 

material. Students may be involved in ta lking and listening to one another, or wri ting, reading and 

reflecting individually. In add ition to the above definition there are also some experts those define 

active learn in g, lo r instance, Si lberman, (1996) define, when learning is active, students do most of 

the work. They use their brains" . studying ideas, so lving problems, and apply what they learn. 

Ac ti ve learning is fast paced, Fun, supportive, and personally engaging ... to learn some th ing well, 

it helps to hear it, sec it, ask questi ons about it, and discuss with others. Above all , students need to 

do it figure things out by themselves, corne up with examp les, tryout sk ills, and do ass ignments 

that depend on the knowledge they already have or must acqu ire. Glasgow (1996) also define, 

active learners energetically strive to take a greater respons ibil ity For their own learning. They take 

a morc dynamic role in dec iding how and what th ey nccdto kn ow. what th cy should be able to do 

and how they are go ing to do it. The ir roles extend further in to educational se lf management, and 

se lf-motivation becomes a greater force behind learning. Active lea rning is an approach to learning 

that involves the student as his/her own teacher: Active learn ing is an approach not a method. 

Genera ll y, active learning methodologies do not look like the tradit ional lecture method. Active 

Ic;mling IlH.:: tllods elllphasize iL:arning by doing. Crollp or students may be IGlIIld work ing together 

on project to dc vc lop or study some thing having di scussion so lving prob lcms and practicing skil ls 

etc. 

2.3. Advn ll tn~c of Active Leal'l.illg 

As Silberman (1994: 4- 5) states active learning clearly addresses the di fferent lea rning style of the 

students wh ich many educators have realized. Active lea rning prepares students to solve problems 

alld In tl SC illf'OI"Il1 :1Iioll rro lll their e ll v irOllment and oth er S(ll lt'CCS to make II better lire tor 

th emse lves, their I:"ni lics and their communities. Anothcr etiucator, Kyrincou (1998:39) mention 

the following educalional bcnefits of active learning activ ities . 

• :. They are inte ll ectua lly more stimulating and the reby are more eFfect ive in eliciting and 

sustaining pupil motivati on and interest in the activities . 

• :. They arc effect ive in fostering a number or importan t learn ing skill s involved in the 

process of organi zing the act ivities, such as when pupil s organ ize the ir own work 

during individualized activities and interaction and comm unication ski lls during 

cooperative activiti es . 

• :. They are likely to be enjoyed, oFfer opportunity for progress are less threatening than 

teacher ta lk act ivates and their by foster more positive att it udes in pupils towards 
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themselves as a learners and toward the subject. 

.:. Cooperative activities in particu lar enab le pupi ls 10 obta in greater insight into th e 

conduct of the learning act iviti es th rough observ ing the performance of their peers, 

sharing and di scussing procedures and strategies. 

[n line with the above ideas, [CDR (1999 :65-66) li sts some bas ic points on why active [earning 

is considered to be important. These are 

:» Teaching is effective only when students are learnin g. 

:» Learning is effective onl y when it is meaningful to students. 

:» Learning is meaningful only when students can usc iI, connect it to their li ves or 

actively participate in it. 

:» Memorizing lilcts and bits or knowledge alonc is not efrecti ve lea rning. 

:» [t is to damage young learners when tries to teach them only by giving facts. Because it 

is preventing meaningful learning. 

:» Learning facts alone does not prepare students to understand thei r environment or 

function effective ly in it, it does not prepare them to understand and participate in a 

complex world. 

» Learning must prepare students to so lve prob lem and to use information from the ir 

envi ronment and other source to make a better life fo r themse lves, their families and 

their communities. 

» St udcnts must be encouraged not onl y to learn fac ls but also to investi gate, to 

IllId l:l's lalid Ille world around thclll , to allalyse, dra w conclusion alld communicate in 

olher words, 10 thin k deep ly. 

:» We must encourage students to use higher order skill s (ana lysing comparing, drawing 

conclusions) and more away from the exclusive use of lower ord er thinking sk ills 

wh iell is memorizing. 

» We must cncouragc students to com municate effect ive ly about what they are doing and 

what they are learning. 

).0- W hell we give st udent s raels :1I1d knowledge to IlH.! fl1()rizc, we JlllI S\ encourage th em to 

use il act ive ly and cri tica lly and connect it to lhe wor ld lhey know. 

This handbook, further elaborates why active learning foc used method and activities and useful 

to promote effective learning in the following ways: 

:» We all remember much more when we are acti ve and when we pa rt icipate. 

:» We all become more enthusiastic lea rners when we are aClive. 

:» Acti ve learning is part icu larly important for younger learners. 
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~ The youn g learners learn best when they can connect what is bei ng learned with their 

own life; this makes it meaningfu l. 

~ Act ivit ies help to make mean ingfu l connections. 

';- Learning how to learn or thinking is more important than memorizing facts. 

" Acti ve learning leads to long last knowledge. 

~ Active lea rning encourages participation, analysis and critiques, whi ch are higher order 

thinking skill s. 

In addition to the above advantages of inform ation retention many resea rch studies show that there 

wi ll be improvemenls ill : 

rl Student-student interaction 

o Academic sk ill s 

o Academic ach ievement (i.e. grades) 

II Communicat ion ski ll s 

I I Higher-l eve l thinking skill s 

Team work 

I I Attitude to wards th e subject and motivation to karn 

Research indicates th at active lea rning increase mot ivation and attendance. It reduces compet ition 

and iso lation in the classroom by involving all students and hav ing everyone learn ing to work 

together cooperat ively. Due to the highly interactive nature of this kind of lea rnin g, students are 

constantl y giving and rece iving immed iate feedback. As a result they feel their contribution are 

va lucd (Meyers and JOlles, I SI<JJ) act ivl! learn ing also seeks lo lie ill lhei r own life experiences, an 

cx~c ll e nl way 01' linking to pr ior Icaming wh ich in turn he lp to increase long-IeI'm retention of the 

material (Bransfored, 1979). It is also very effective at deve loping higher-order thi nking skills like 

analys is, synthes is and evaluation. Ultimately it can even insp ire and motivate students to become 

scll ~direeted , Iil c- Iung icarners (lJunwell and Eisun 1991). 

2.4. Some Active Lea rning Approaches 

To be effccti ve in the teaching-learni ng process, teachcrs must use diFferent active learning 

met hods. iJee,,"se eUlTent thinking and practice in education hi gh ly advocates the need to active ly 

in volve the lea rner in different acti ve learning techniques for active learner centrecl learn ing. Some 

techniques were explained be low: 

2.4.1 Cooperative Lea rning 

According to Slavin ( 1998) in Jacobsen, Eggen and Kauchak ( 1989:345-346), the term cooperati ve 

icarnillg reiCrs to ill structiollalillelhous in wh ich students work in small groups (usuall y fou r to six 
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members} and rewarded in some way for performance as a group, it occurs when students are 

given opportunities to work together on a task which all ows them to make meaning for themselves 

or practic ing or applying what have just lea rned. 

Furthermore, Jacobsen, Eggen, and Kauchak, (1989 :345) po inted that cooperat ive learning is a 

generic term for teaching strategies designed to foster group cooperation and interaction among 

students. Cooperative learning strategies are specificall y des igned to encourage students to work 

toge ther and help each other towa rd common goa ls, and because of thi s, they have been found to 

successful in foster ing pos iti ve inter-group attitudes in mu lt icu ltura l c lass rooms. Cooperat ive 

learning acti viti es serve a variety of purpose. Firstly, students ha.ve opportuni ties to more acti vely 

parti cipate in thc learning. Secondl y, through the experience of work ing with others, they are able 

to develop sharing information and experience, to promote sociali zation and interpersonal skills, 

and to develop a sense of sensitiveness (Wardini 2004 :5). 

2.4.2. Conducting Ficld Trips 

One of the most. common devices used for extending the classroom in to the communi ty is fi eld 

trip (Clark and Starr, 199 1:177) . Field trip, some times ca lled the excu rsion, is visit to some 

location other than the normal classroom for educational purposes. It a method for building 

environmental awareness and interest and enables stude nts to ga in first hand experience with 

material s and phenomena in the ir true natural relationshi p (Gl"Onva ll , 1994:28). As a teacher 

develops a greate r rea l ization of the im potence of first hand observat ion and direct experiencing in 

the teaching learning process, the excursion assumes a lead ing role in the curricu lum of the child. 

According to Macomber (1954 : 140-1 41) and Gronva ll ( 1994: 28-29) a carefu Il y planned and 

successfully carried out fi eld trip has the foll owing advantages: 

1. 11 prn v id l.:~ first hand experience and opportunit y ror students to become keen observes. 

2 . It is highly motivating because of vivid learning experi ence. 

3. II enablcs students to verify classroom instruction, li brary reading or labo ratory experiences 

and make them more concrete in their minds. 

4 . It provides a common experi ence to the whole group up on which mcaningfu l discuss ion Cal l 

be held. 

5. Helps as bri dge the gap between the school and community. 

6. It contributes to the development of social understandi ngs. 

7 . It is essenti al to the success of many of the construction acti vit ies (sti mulate creati ve 

c~ pc ric ll ccs). 
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To be success ful, fie ld tr ips ca ll for good organ ization, including cooperation of teaching staff and 

adult s o f the community. They must be carefu'lly planned in advance and be l'a llowed up with 

meaningful discussions and continued investigations. 

2A.J. Jigsaw 

Divide a topic into four or five , depending on the number of groups in the class. Give each group a 

different part to work on, example in geography, set each group the task of resea rching inform ation 

aboll t different factors of a country, for example cli mate, economy, natura l resources, population 

growt h. Each group to present thei r in formation in tUI'll , there by bu il ding a pictu re of the country 

from the component pa rts (Addis Ketema Sub-City educational depa rtment, 2005:4). 

2.4.4. Goldfish Bowl 01' F ishbowl 

Ask fo r a small group of people to sit in the middle of a large c ircle comprising the rest of the 

group. Give the inner circle a task to do that invo lves di scussion, problem solv ing, or decision 

making, with the group a round th e outside acting as observer. Dec ide of a substitution process to 

allow some one from the inner circle to replace someone from the inner circle, if both agree (Addis 

Ketcllla Sub city educational departments, 2005:3). 

2.4.5. Cross Over 

After a group discuss ion, ask one or two people from each group to change places with people 

fj "{1t1l alluther group. Th ey could rota te cl ockwi se around th e room irthcre are n lot o f groups. Then 

get them to share the thinking of the prev ious group with the new group (A ddi s Ketema sub city 

educat iona l depart111ent, 2005 :2). 

2.4.1i. Q lli ',./'f<ost Q ues tioJl 

I k:I C studellt s ure nskcd tu hL:COJlI C lldivcly il lvu lvcd ill crea tin g qui /.zes alit! tests by constructing 

sunil' l" \\' all) uJ' tlte ljllt:stiuns li' r tlte e~a111S. Tltis e~erei sc 111a), be ass igned lor h0111e work and 

eva luation (perhaps for extra credit points). In ask ing students to think up exam questions we 

encoll""ge thelll to think morc dccp ly about the course matcrial and to explore major themes 

comparison of views presented. applicat ions and other hi gher-order thinking sk ill s. Once suggested 

ljll ~s ti(\l\ s ar~ 'll l lc~ t cd. tlte itlstruetor lIIa y lise thelll as the basis uf review sess ions, andlor to 

model the most effective questions. 

lA. 7. Thlnl' - I'air-tl harc 

Alh:r a ~otleept , 01' set allioun t of class tillie, stop class and al low students to collects the ir thoughts 

(think) on an issue themselves then discuss their idea for 3-5 minutes with the person next to them 
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(pair). Final ly, askl choose pa irs to share with the whole class or report to you r questioni ng (share). 

2.4.8. Brain Storming 

It is a good techniques generating ideas quickly, make sure everyone understanclthe ground rules, 

no response is wrong, every response is accepted with out discussi on or argument once 

brainstorming has elic ited a suffic ient number of response guide students to use. 

2.4.9. Sma ll Gro up Work 

Allows every part icipant the chances to their analytical and synthcsizing skill s to determine best 

idea. Speak, share personal views, and develop the skill of worki ng with others. The group work 

activity should promote reflective thinking, Problem so lvi ng or creative think ing. To be effective, 

it is important that every person in the group has a role to play. Rolcs may inc lude the reporter, the 

recorder, or time keeper the idea producers or even the spy. The spy will hovel' around other small 

group to see what ideas their classmates are generating. 

2.4.10. Role Playing 

It is a mcthod or acting out an imaginary but real-life situation. Herc students are asked to "act out" 

a part. In doing so, they get a better idea of the concepts and theories being discussed. Role playing 

exerc ise can ran ge li'om the simple to complex one. Thi s strategy can be ext remely effective, but it 

is important to be sensi tive to the facts that some students are very uncomfortable act ing out. Be 

ready to provide altemative acti vities to anyone based on their needs. One alternati ve is to have 

stud ent s w rite ahout th eir ass igned ro le rather than act th e rolc. 

Role playing is all unrehearsed dramati zation. Pl ayers try to act ou t what they would do and how 

they would l'cel in a certain situat ion (Clark and start, 1986) as cited (ICDR, 1999), it is 

particu larly useful for moti vating and deve loping learners fce ling and attitudes. 

II is pnss ihll' 10 lise rok pla y ing: 

a. To r larit )' attitudes and conccpt s, 

b. To demonst rate attitudes and concepts, 

c. To dccrcn understa nding of social situations. 

d. 1'111'1111 '111',' il'ndcl 'ddl' IIl1d II lh n ~ ; tH'ill l :;1.; i ll :. and '.!lI III . 
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2.5. The Rolc of Instructors, Studcnts, Supervisors and School Principal in Application of 

Active Learning Approach. 

2.5.1. The Role of Instructors ill Active Learning Approach 

The implementati on of effecti ve teachi ng strategies is one of the basic criteria to be an effecti ve 

Instructor. If teachers are on the pos ition to help students to learn , they must be ab le to select and 

use teaching strategies that produce learning. 

Broadly speaking, man y educators have strictly underlined that teachers playa crucial role in the 

appli cation of acti ve lea rning. As to Fiseha (200 1:27) the teachers task in this approach is to use 

classroom methods that encourage the learne: to be as act ive as possib le by analysing and 

interpreting knowledge th rough the use of hi gher order thi nking ski lls, active learni ng, problem 

so lving and communication based methods in their teaching. The common element in any form of 

active learning approach is that teaching is removed from teacher's role of standing at the front of 

classroom and presenting the materia!. Rather the students are placed in to the pos ition of teaching 

themselves and the instructor is converted into coach and a helpe r in this process. Active learning 

approach is based on the empirically proved hypothesis, that students achieve superi or academic 

results and even personal growth in terms of hi gher sel J' conf'idence, openness to experi ence etc. 

A learner centred approach requi res a shi ft in roles and responsibili ties, a differe nt set of ri ghts and 

obligati ons on the part of teacher and stude nts. According to Johns et.a!. ( 1994) the role of the 

teacher in the c lassroom has shincd from the primar ily role or inforl11ation giver to that of 

facilita tor. guide and lea rners. As a fac ilitator" the teacher prov ides the rich environments and 

learning experie nces needed fo r col laborat ive study. The teacher al so is requi red to act as a guide. 

a role that incorpora tes media lion. modelling and coachi ng. Accordi ng to T nzman n cl.al. ( \ 990). 

The role of teacher can be expressed in th ree ways: 

I. I'acililator or racilit ating: in vo lves crcating rich environ mcnt :md acti viti es fo r linking new 

inform ation to prior knowledge prov iding opportunitics for co llaborati ve work and problel11 

so lvi ng and ofJ'erin g students a l11ultiplicity of authenti c learning tasks. 

2. Modelling may involve thin king aloud (sharing thoughts about some thing) or de monstrating 

(showing students how to do some thing in a step-by-step fas hion) to fi gure out an informal word , 

to represent and so lve a problem, to orga ni ze a compl icated informa ti on and so on. 

3. Coaching in vo lves giving hints, or cues, prov iding feedback red irect ing students efforts and 

helping them use a strategy. Genera ll y, coaching is to prov ide the right amount of help when 
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students need it, ne ither too much nor too littie, so that students prepare as much responsibi lity as 

poss ible fo r their own learn ing. 

In the student-centered classroom the teacher is expected to act as a resource fo r input. But not the 

only reSO li rce, inplit also rrov ided by thc s t udcn ~s, by thc matcr ial , and by th c ta sk it se lf. 

As Wassihune (2006:22) cited, there are many optional to the teacher in the student centered 

classroom in which the teacher takes on the role of manager or a facil itator of learning. The teacher 

can act as a mon itor to ensure that students are proceeding in the correct way and in the right 

di rection helping students to prioritize and organ ize their learn ing or perhaps participate as a group 

member if the students are los ing track of their objectives. The teacher can suggest sources of 

consultation encourage and support the learn ing process, guide and direct as requi red and highly 

im portant provide critica l feedback, both positive and negative. 

Thc teacher can also prov ide opportunities fo r students to evaluate their own and their peer 

performance, to reflect on the subjects matters and on the learni ng process it se lf, thereby 

promoting the acquis it ion of effecti ve study sk il ls. By understanding and taking respons ibili ties for 

learn ing, by acqu iring the too ls fo r se lf evaluation, students become more autonomous and 

independent as learners. So that the teacher and learners relat ionsh ip becomes more of partnership 

and teacher intervention decreases. Most im portantly the teacher continuous to have a set of ri ghts 

and ob li gation, inc ludi ng these interven ing in structuring and ba lancing the lea rning process and 

media ti ng the outcomes of the process. 

Dirribsa (2005:7) also supporting the above ideas the role of teacher in student centered classroom 

will become guides and mentor helping students access interpret, organi ze and tra nsfer knowledge 

to so lve authentic problems, while students ga in expertise not only in the content areas being 

studied, but also in lea rni ng . In fact teachers become more than guide in the side of helping to find 

answers to real life problems. 

As to Hofstetter (2005) the ro le of teachers in a'ctive learning is to fac ili tate the students learning 

by providi ng a framc work (i.e. activities studcnts to complctc) that facilitates thcir learn ing. For 

exam pic, the teacher posts activit ies or questions that students complete, Projects inc luding writing 

papers, essays and repo rts, conducting research, answering open ended quest ions, creating art work 

and organizi ng cvents Hofstetter fu rther explained that a construct ionist teacher wi ll begin a lesson 

by ask ing students to recall what they al ready know about the subject. Then they will involve 

students in an activity that will take them beyond what they currently kn ow. The students must 

actively engage in the lea rn ing process by doing something. Thc teachcr bccome much more 
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important In the stude nts centered classroom (Lue 2000, cited in Feseha, 200 I :27), the teacher 

must guide and manage the acti viti es: she/he must make sure that all learners are working 

productively on the activities and must monitor the progress of all lea rners, 

According to Aggerawal (1996:66) the role of teacher in chi Id -cente red educat ion may be sum up 

as follows: 

o Motivating children (learners), 

o Developing trust and confidence in chi ldren (learners) capac ity to lea rn, 

o i3ecoming as a resource l'or crea ting meailingfullearning experiences , 

o Accepting the individual and the group 

o Participating as a member of the group in guiding learning, 

o Becoming sensitive to the child 's needs and interacting in a way that would provide a sense 

of feeling and security. 

o Recognizing and rcinforcing the indi vidual contri bution 

2.5.2. The Role of Students in Active Learning Approach 

In the new approach to modern educati on, often called active lea rnin g, students not only receive 

infol'l11"liOIl from lec lures al1d books, they al so collect information, recorcl it systematically, 

discuss it, compare it, anal yze it, draw conclusions from it and communicate about it (I CDR, 

1999:71), When they are given inf'ormati on and facts from th ei r teacher (instructor) or their text 

books, Ihcy arc asked 10 do something aCli ve and creati ve with th e inform ation, analyze it, think 

about it, discuss it, and make reports on it (Hai le and Kifle, 2000 in Fiseha 2001 :20), 

According to Aaronjollil ( 1996 :2) even beyond learn ing what th ey necd to know, students benefits 

from the method of teaching. They learn how to feel good about themse lves, As they take on new 

l'l'spIIll sihililil'S IIlId SI1I.:cccdnI willlllH': resp()ll sibi lities they COIlH..: ttl gain con Ii (il.: nee in them selves 

liS ('1111111('11'111 prnhil'1l1 snlwrs, 

Even more research shows that, students have higher achievement when they have confidence in 

IIH' IIISl'I\'CS :Il1d w lll'll the)' allrihtll c Stlce-c.ss to their ow n ahili l iL:s !l o t to Ilick or help (.J olme etal 

1~~4), 111 acli ve learni ng appruaeh, it is Ihe stu de nts thenlSc lves whu whcre responsiblc l'or the 

S \l CC~SS nl' Iheir 011'11 lcal'lling, According III .I11llllc cUt! (I IN'I) nne important sludents role is that 

explorer interacti on with the phys ical world and with other people allows student to discover 

1"~1' llli nl for lite sll uit'1l1 as n (,Of', ll iliv(' npprellli('(' , Apprcillil'('ship In kl's pl nn' when st tldent s 
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observe and apply the th in ki ng process used by pract ice. Students also become teachers themselve, 

by integrating what they have learned. Henec they become producers 01' knowledge, capable 01 

making significant contributions to world 's knowledge. 

It is true that student s must do more than just li sten ing to teacher and note taking. They must read, 

write, discuss or to be engaged in so lving prob lems. Most importantl y to be acti ve ly involved, 

students must engage in such higher order thi nki ng tasks as analysis, synthesis and eva lu ation 

(Oirribsa 2005:8). 

2.5.3. The Role of School Principal in Applying Active Learning 

School principal can be considered as a prominent fi gure in the school system as far as he/she i" 

the one who is assigned to lead all activities that go on in the school environment. It is a common 

experience that the school principal is responsible fo r both academ ic and adm ini strat ive affairs in 

tlie seli oo \. In line witli tlii s issue, Mul'lCt t I 'nH), eiti ed ill Yo u" s, (200(d I ) 10 1' the cfTecti V<' 

app lication of active learning the principal also have a great role. Simila rly, Sguazin and Graal, 

( 1998) argued that so as to apply (implement) active learning the management or the schoo: 

principal, head departmcnt and others need to understand tliat, activc learni ng is the building blocl 

or long lite learning. The schoo l as a whole should do every thing poss iblc to facil itate activl 

learning. This may invo lve allocating funds for additional equipment, ordering books in sets tn 

allow use by a small group. 

M(lrc(lvC<'. MlldllIlH) ( I 'i'iX : 12 X- 12'i) li S ci ted ill Sgllll 'l. iIl 11",1 ( ," '<: 111 ( I <)')X ) concluded that for any 

reform to suc.ceed. we need effect ive school mangers are supposed to provide necessa ry inductiOl; 

alill continuous proi'ess ional sUJlJlort to teachers. Teachers can only who le heartedly SUppOIl 

re fo rms it they undersland th e need for it and know thai they will be supported. This can on I: 

li appen irlhe management of rhe school has vision encourages the invo lvement of the teachers and 

this can be achieved through extensive training (both pre-service and in-service programme). 

In li ght of thi s idea, Mudumo extended his argument concerning the need fo r princ ipals training b: ' 

saying as fo llows: Teacher's support in implementing c<.i Il {;:I liol1al polices and programmes cou ld 

be improved iflhe managers of the schools are properly trained. 

In general , such arguments seem to be sufficientl y convincing that a school principal should get 

appropriate training that enab les him/her to be competent enough in the ('ull implementation o f 

educat ional programl1l es in genera l and active instru ct ional methods in particular. 

17 



2.5.4. The Role of Supervisor in Facilitating Active Learning Method 

Superv ision is the service prov ided for the purpose of improving teaching and learning. The 

effectiveness of supervision depends on the skills and competence of supervision in working with 

the entire starr c la ssroom teachers, specia li st and admini strato rs. Supervis ion is a cooperat ive 

serv ices designed to aid teachers rather than to report about them (Smith, 196 1). The role of 

supervision ca rried out by the supervisor who are mainly responsible to make fo ll ow up on how 

the teaching and learn ing processes takes place in schools. In addition, thi s act ivity demands the 

presence of competent, profess ional supervisors who can thi nk a head of time about the 

cu rri culum, methods of teaching and the school situation at all. The absence of trained and skilled 

supervisors retarus school acti vitics frol11 positi ve progress. 

Because schools and teachers may lack the necessary timely feedback related to their performance 

that can faci li tate the teaching and learning process. Teachers who are weak in their knowledge 

and ski ll s of teaching may not get with the necessary training to enable them to do better works. It 

is important to understand that, supervision is a type of educational se rv ice rendered by a variety of 

school official s, pr incipals, head of departments and special supervisors (Monere, 1956). 

2.6 Jiactors Affectin g the Applica tion of Active learning 

There are some factors that can faci litate or hinder the effective applicati on of active learning. 

Those are Human related factors and Non-human related facto rs. 

2.6.1 Human Related Factors 

2.6. 1.1 . The Tra ining of Instructors 

The success of educat ional process depends to a great extent on the characters and ability of 

teachers' iinstructors/. Teaching in the modern school must bc vastly enab led to produce better 

educated person than was found forme rl y. Teaching demands the abili ty to adapt bo ldly, to invent, 

and to create procedu res to meet the ever changing demands of lea rning situation in order to enable 

or 10 deve lop the conlinuous imaginat ive anticipation of meni al process of the lea rner. Instructor 

(teacher) must know much more about subject matter, method of teaching, the lea rn ers and hi s/her 

growth (ICDR, 1999). 

A number of educators have confirmed that instruct ional strategies contribute a lot to promote 

effective learning. Never the less, their effectiveness depends large ly up on the role and qual ity of 

the teachers (instructors) who play a pivotal role in the teaching learni ng process. 

Conccrning thi s idea Mutassa and Wi ll s (1995) have exp lained lhat inst ru ctiona l methods by 

themselves can not do much to improve leaming, anu thus, their value li es on the professional sk ill 
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\ 11' IIll' IC:!l'hef' ill IIsing o r handling them . I II nddilioll , J<akkill' (I C)C))) st ressed that teacher is 

increasingly becoming the focuse of interest because of the key role he/she plays in the de livery of 

'Itlnlil)' eduenlilln Ill ille learner, Silni la rly, Sgtlal.l.i n and (,rann (199X) have sl ressed Ihat good and 

effect ive educat ion in the classroom demands a we ll -prepared teacher (instructor), a competent 

leacher (both academically and pedagogica lly) and se lect ion of best teaching strategies, activities 

and materials to ach ieve the object ive, 

However, educators have noted that there is a problem in teachers (instructors) train ing 

programmes because they failed to re late theory with practice, Regarding thi s, Amare (2000:36) 

has explained that one could specul ate (a lthough thi s has to be conlirmed through systematic 

inl'l'stif!alilln) a p'lssihk sludcnls cspusure lu lhe new pcrspeclives in a leacher train ing program, 

The discrepancy coul d, howeve r, expla ined partly by the con tli ct between what prospective 

l l' n ~'IH:rs are Itl ld 10 do alld wil:l! their in strllctors :H . .:. luall y do. l ie ex tended his argument by saying 

ill theury all illstructur limy advocate a two way (';Ul lllllllllicat iuli in practice he/she may limit it. In 

rill: I Ilinc mc argtllllcnis Ilml StlPPllrt Ihe idea Ihal sludenls imilale more 01' whal they see than that 

of what hear and read, They imitate the action of their instructors and exercise se lecti vely on what 

the ir in sll'lIctnrs lel1 th clll to do, 

In line wi th Ihe above idea, ICDR (1999: I) supplemented that teacher educators are after strong 

pl'llp"nCnls ur rdllrm ill tcndlillg, !lUi Ihey lack bOlh :Inalylical allli practical esperience with the 

kind of teaching they advocate, Even though they are taught about new strategies fo r teaching ana 

Il' ! lrnill' ~ IlInl dcriv(" from rC!"<.':lrch ilild th eory. tCHcher cdll cators arc 110 1 educated 10 teach in ways 

Ihil l i1rc dilkrcill IrUl1i huw Illey wcrc mig ill<lll y I<lu ghl, uur did Illcy cducille lu help uthers make 

slIch dl:lllges, 

Mlll"CllVl'r, ICDR (I C)l)C):(i7) Slll'l'lCIIl Cn led thc ide:l by s:ly ing te:lchcrs (instructors) teach the way 

II,, ',' \\CH' Inlll_'.III . I I' IcadlVl' Il'IIilll'l' .'; karl! IIlai ll ly Ili roll )',11 thl' k l'l lIrc 1I1c lh od . Ihi s will he their 

nlilin nl<ld,' ,1I'i IISII'II ,'l illn , 1J'1l':l,'i1l'r Iraine'e's cspcrkncc p:lrlicip:tlory mel hods they will tend to use 

them in their own teaching, Several studies ind icated that " teachers should be taught by the same 

1lI l'lllnds whil' h wil l he c:\: pcc lcd to lise them in th eir fll l lirc clIn;cr" (Fried man, ceal 1959: 111 ; 

Mulcnda, 1<)70:7 in i\lllbllYC, I<)<)<): J) thi s ca ll s lor th e trainces proper orientation and continuous 

nnjoh Imin ing expnsure 10 Ihe ca reer demands ex peeled or him/her. 

However, Ambaye (1999) noted that instructors in our current training institutes predominantly use 

\ " lll\ ' l'l1 li llll:lll~ ' I H'S nj'lcacilil1/'. Ill l' lh nds. IIial th ey an.: 1:lllIilial" III lil Clll PCril<lPS e ven the ones that 

Ihl'\' 11H'I1\ ~r l\'l'~ np1'l'knrrs II'hl' n Ihl')' "'hnt' SIIUit'111 5 al sc hllllis. S,'v,'nrJ r,' sL':II\'hes support Ihis 
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idea, fo r instance, Marshal ( 1990) as cited in ICDR ( 1999) indicated that teachers use only a small 

number of methods, typicall y teachers talk, questi on and answer and text book ass ignments, 

Ambaye extended hi s argument by say ing all availab le ev idence indicates that among many 

teachers in Ethiopia , the criti cal dctermination of clTecti ve teac hi ng namely, knowledge of subj ect 

maller, pedagogica l sk ills and moti vation are acti ve ly lackin g, alt hough teachers are in the front 

line of educational reform programmes, 

Another scholar, Kakkar ( 1995) stated that the changing role of teachers and the dynamics in 

edu cation necessitate that the teachers must grow in profess ion and practice of teaching through in­

se rvice education programs, Genera lly speaki ng, as mentioned by Oslcn ( t976:56) teachers are 

expected to be knowledgeable, Skilful , and effective profess ional to teach the learners effectively. 

2.6.1.2. The Higher Diploma Program Training 

Thi s progrnm is des igrlCd 10 Illeet th e identifi ed prolGssion; 11 needs or teacher educators 

( Instructors) based on their characteri stic that were revea led by the report 'The Quali ty and 

Errcctiveness o r Teacher Education in Ethiopia (2002), One of the weaknesses revea led by ihe 

study is incapab ili ty of teacher educators to effecti ve ly employ the teaching approach and methods 

that are recommended by the policy, 

The nitll uJ' thc prognlill IVhid l is proposcd tll addrcss thc ali,rc ili clilioncd pr\l ll lc nis is described as 

" ... to improve the quality of education in Ethiopia through a li cens ing program that will develop 

the sk ill and professionali sm of teacher educators," Higher dip loma program teacher educators" 

Il ulld buu k 204:5), 

This higher diploma program tra ining fo r the teacher educators wi th the aim of (among others) 

enabling teacher edu ca tors (instructors) to use acti ve lea rning and student centered teaching 

III L'l l! ilds nfld h~l'II III C ru le lll 11dc.:l s o r good practice. 

1'" sum uJl. hi gher dipi lima program tra ining ha ve a grea t cun tribu tion 1'0 1' teachers and instructors 

and it makes trainee skilful on di fferent teaching method approaches, tcchniques. It shows the 

ill slnll' llI fS how Ihl' .\' ilppl y (i mplelllent ) act ive learn ing met hod. More over, higher diploma 

training is llI ore helpful lor instructors those who didn' t take pedagog ical tlain ing and general 

II H· tIH li l ll J't \· II\·itili t'. plll' li \,tilllri )'. Iii I' illSlrliClpr lit llsc whpl cilt'iII HlIl cdli ca ti pll:tl pro J'ess ion because 

it ha nd lc (hclll the conccpt on how to tcach s( udcnts using active learn ing method, 
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attitude to the subjects and approaches of teaching and even to h is/her learners. Negat ive attitudes 

may harm the whole process of teaching, such as: The se lection of content, methods, planning 

activ it ies, mecha nisms of eva luations and so on. A teacher with pos itive attitude and the necessary 

theoret ica l and technical know how is the one who can demonstrate the ab ility to bring about the 

intended learning out comes. 

2.6.1.4. Students Knowledge and Attitudes 

Any types of educationa l programmes and innovation that im plement in school by the teachers 

(i nstructors), schools principals are to produce knowledgeable students with posit ive attitude to 

ward their learning out come. The goal of any educat ional program mes are to produce 

knowledgeable students, to develop the moral of student and more over to make students high 

achievement in their academicals out come. The new instructi onal model, ac ti ve learning intends 

to produce active and motivated learners who can cope with the demands of the modern world. 

Active learn ing methods encourage student' s autonomous learning and problem so lving skills. It 

prov ides pupils with greater personal sati sfaction, more interact ion with peers, promotion of shared 

activ ity and team work, greater opportun ities to work with range of pup il s, and for al l members of 

the class to contribute and respond (Capel eLal, 1995:230). 

In the traditional method of teaching called "teacher-centred" teachers (instructors) use very 

limited methods of teaching like, lecture, demonstration and explanation methods. In teacher­

centred method, students are pass ive learner because during teacher lecture the lesson, the students 

nrc :-; illlpk Ill'arill g illld takill g noles. A nd the nature or thi s tC;I(,; lling Illctlwd docs not invile 

students as they actively participate and interact due to its limited to some method. In teacher­

centred methods he/she is a teacher who use more time in classroom by lecturing. Therefore, due 

the teachers use similarly method all the time and due to lack of interaction, participation and 

encouragement the student's may feel bor ing to the teache r lectu ring method and student may lose 

attention to their lea rning. SllIdcnt s gradually develor negat ive att itude to wards subject matters 

and method of teaching. It is fact that to be successful or to benefit from the lea rning student 

should have to ha ve pos it ive att itude to wa rds subject matters ancl method of teachin g. It is fact in 

school of Ethiopia there are many students those exposed to negat ive attitude of subject matter as 

we ll as teaching method that remain students unsuccessful. 

Therefore, it is the ro le of instructor (teacher) making teaching effect ive, develop ing good attitude 

in hi s/her students by using different strategies of teachin g, by treating all students equa lly, 

encouraging and by participating and in volving learners into learning. Then they will have positive 

attitude and th ey will be successfu l in lbcir lea rnin g. 
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2.6.2. No n-Hll man Related Factors 

Like human factors, non-human factors are equal ly important va ri ab le that can either fac ilitate or 

hinder the effective application of active learning. 

2.6.2.1. The Physical Environment and Classroom Conditions 

Silberman (19996 :6) point out the physica l environment in classroom can make or break active 

learning of course, no one set up or class arrangement is ideal; rather there are many options. The 

interior decorating of active learning is fun and challeng ing, when the furniture is less than ideal. If 

the furnit ure is moveable, it could be poss ible to use different layouts for active learning even in 

the most traditional classroom. 

The same author has suggested ten different types of classroom lay outs, which faci litate active 

learn ing approaches. These layout include; U-shape, team style, conference table, circle, group on 

group, work station break out grouping, chevron arrangement tradi tio nal classroom, and 

auditorium. Moreover, Sguazzin and Graan (1998) have explained that in active learning 

communication is very important. The act of the learner are doing learning it may necessary ror 

thcm tn move around the classroom, read the wall s or even go outside to do part of an activity. 

Thi s has two important implications l'or the classroom arrangement. 

1 Thc arrangemcnt or desks and tables should allow movement and communicat ion. 

2 The arrangement should be changed whenever necessary so that it is appropriate for the 

learning experiences that you have planned. 

To slim up, the classroom condition should stimulate learning and all ow for as pect of problem 

solving and cooperative learning. 

2.6.2.2. Class Size 

Class size refers to the number of pupils regularly scheduled to meet in the administrative and 

instructional unit, known as class or section, usually under the direct guidance of single teacher 

(Monre, 1956:212). The class size has its own impact in faci litat ing or influencing activit ies of 

teach ing and learning. 

In fact there are arguments, which support the idea, the class sizes by it self has nothing to affect 

tcaching and learning ir tcacher se lects approl)riate methods or tcaehing. n ut on the othcr s ide 

there are scholars who strongly favour the need for appropriate number of students in a class. The 

idea of class size is becoming a conce rn and an essenti al point of discuss ion among scholars 

because it assumed as the class size increase, students face any (or all ) orthe fol lowing problem as 
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Gibbs cited in Barneit (1995 :62) 

• 
• 

• 

Lack of clarity of purpose 

Lack of knowledge about progress 

Lack of adv ice on improvement 

• 

• 

In ability to support independent study' 

Lack of opportunity to discussion 

• In ability to motivate students. 

Another author Sm ith (1996: 59) has also mentioned the following di sadvantage that come as the 

resu lt of large class. 

• Individuali zation of instruction is limited 

• Instruction to be lecture with out group participation 

• Ora l communica ti on with in the class room from pupil to pup il to teachers is minimized. 

In general, the number of students in a class it can be a factors either to faci litate or to hinder the 

elkcti ve application of" active learning. In f"act f"or the effective appl ication of acti ve learn ing it is 

more supportive and applicable if the number of students' small (few) in a class. 

2.6.2.3 Instructional Materials 

Instructional materials are al so one of the facto rs that either facilitate or influence the application 

of active learning. Instruction materials are all those materials that the instructor's and students 

utilize in cla ssroom fl nd out of class room, like.:: text book, modules, hand out , supplementary books 

and so on. Therefore, the availability or shortage of these materials can affect the app lication of 

active learning. Text books and modu les are teach ing materials care full y designed and prepared by 

the experts for the purpose of attaini ng intended objective of educat ion. They have a great value 

:lIld Ihey se rve as :l 111 (:, 1I1 S hut they arc not end s them se lves . T hese mater ial s arc cr itical ingredi ents 

ill Icam illg alld till.': illtended curricululll can 11 0t be illlplelllt.:1l1illg wi th out them. These written 

instructional materials, books, modules and handout se rves as a bridge to connect students with 

instructors. There are al so Medias through which teacher (instructor) and pupil s communicate with 

each other in an effort to carry for ward the learn ing process. These mate rials can make an 

excellent base for building interesting, higher order lea rning activ ities that ca ll s fo r critical 

thinking and other higher mental process (Callahan 1988:447). 

According to Newman ( 1980) instructional materia ls must havc the app ropriate content and 

read ing level be consistent in approach or method and expos ition be properly sequenced to 

moti vate the students. The ava ilability of instructional materi al s fo r learners and fo r instructor 

helps that instructional time is not wasted while instructors and students copying on and of the 
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Tjeldvoll et.al (2005:60) stated the prevalence of trad itiona l teachin g meth od in the higher 

education insti tution of Ethiopia as fo ll ows: "The re are ind icators that teach ing process still 

incorporates little o f 'student centered pedagogy". 

Though it is limited to the Educat ion Co llege and facu lties, recentl y efforts are be ing made to 

introduce learner ce nte red methods of teaching in attempt to chan ge thi s s ituation. Teacher 

educators are made to rece ive training in using lea rn er centered (active lea rning) method through 

the hi gher dipl oma program since 2003. 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

3.1. Research Design 

This study is descriptive survey that examines the application of active learning in some se lected 

private higher education inst itutes in Adama town. The stud y focuses mainly on describing, 

identifying, ana lysing and interpreting the conditions that exist in relation to the application of 

active Icarning and tactors that hindcr appli cation of act ive learning in Rifl Valley University 

College and Unity University. Once the tit le of the research got acceptance and target of the study 

chosen, the next phase in research process is rev iewing related literatures that are re lated with the 

tit le of research. The re lated literature helps in determining what to look for in se lected private 

higher education institutes and in the deve lopmcnt or the instruments or data co llection. So, the 

sources of data were class rooms, students, in structors, supervisors and academic vice dcans. And 

data from these sources were gathered through observation, interview and quest ionnaires. Simple 

random sampling was employed in filling questionnaires for students and for instructors available 

sampling technique was employed in lilling questionnaires. The researcher used semi-structured 

intervielV Itlr su pervisor and 1'01' academic vice dean. Once the data were co llected from the stated 

sources, the next phase was to ana lyse, interpret and finally present (rep0l1) data. 

3.2. Sample Size and Sample Procedures 

1- Sample Size 

There are six private university co lleges in Adama town ; the researcher took one private university 

ell liege and line University . Those arc Unity Uni versity and Rill Valley University College. The 

resea rcher took five streams (fields) of the students who are attending degree program 2nd year for 

the study. These are Accounting, and Management from Un ity Un ivers ity. Law, Nursing and 

Sociology fl'Om Rift Va ll ey Uni vers ity Co ll ege. The population of stuclcnt s in these five streams 

arc 398. From thi s population the researcher took 150 students as a sample by using stratified 

random sampling and simple random sample procedure. The researcher put the samp le size in the 

table below. 
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Table-I: T he sample strea ms (fields) and the population and sa mple students 

Streams (fields) 

Accounting Management Law Nurse Socio logy Total 

Population 93 64 63 90 88 398 

Sample 30 30 30 30 30 150 

24 instructors who teach 2nd year students in the streams are taken as a sam ple by using ava ilable 

sampling procedure for thi s study. 

II -Procedures of Selecting Sample 

Whi le we conduct research descriptive research it is obvious, that data collected from the whole 

popu lation makes the accuracy of research fi ndings to be very high. But, to do thi s one has to 

~ol1s idc r til e I,;haracteri stic or the population, time, financial all d poten ti al to dec ide whether to 

co ll ect data from the whole population or se lect a sample. Therefore, considering these criteria the 

researcher took a sample from the population by using sampling procedure for the study. Unity 

Un iversity and Rift Valley Uni versity Co llege were selected by us ing purposive sampling. Because 

these two private higher education institutes have long years experience in Adama town and they 

arc producing many students for the world of job. The researcher se lected 2nd yea r students by 

purposive sampling, because fresh man students may not know in detail the teaching methods that 

thei r inst ructors usc in classrooms as we ll as the overal l atmosphere of the institutes. 

Second year students are beller experienced and they may know more 011 "what and how" their 

instructors use teaching methods and techniques during teaching learn ing process in the classroom. 

The researcher se lected these streams (fi elds) as a sam ple for acco unt ing, management, law, 

nursi ng and soc iology by using purposivc sampling because, these fi eld arc the dom inant ones and 

they are avai lable in the institutes. Moreover, these streams seem appropr iate to see the practicality 

of active lea rning app li cat ion in class rooms. The researcher used simple random sampling 

procedures to co ll ec t data from the students and the instructors we re se lected using ava ilable 

sampling techniquc [or the study. 

3.3 Sources of Data 

Before cond ucting one research, the researcher must th ink about the sources of data. There are 

primary data and secondary data sources. The · researcher gathered primary data from the class 

room, the students, the instructors, the supervisors and academic vice dean to assess the app lication 

o!'active lea rning in Unity Uni versity and Rift Va llcy Univers ity College in Adama (own. 
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The secondary data were obtained from wri tten doeuments/ reco rds such as prev iously done 

researches, books and etc. 

3.4. Method of Data Gathering 

Data was gathered from the source of data by using different method (instrument). Observation, 

semi-structured interview and questionnaires were used for thi s study. 

3.4.1. Class Room Observation 

In the application of an educational program, it is in the "c lass room" that all hidden and manifest 

intelltiulls Hntl e fforts or education OCCli r. Based on th is. we can say that classroom is very 

important source of data collection in describing the im plementat ion of an educational innovation. 

Therefore, class room observations were taken as one of very important source of data in thi s 

study . Observations of Accounting, Management, Law ,N ursing and Sociology class rooms were 

conducted. 

Based on observa ti on check- list a critica l observation of the classrooms rea lit ies such as teaching 

methods instructors employ, the major acti vities the instructors and the students perfo rm, 

participation, interacti on between instructors and st udents, the classroom condi ti ons and other 

IH.:ccss:Jry faciliti es were observed. 

3.4.2.lntcrviclV 

Interview is one of the instruments used to collect data in this study. The majo r way in which any 

resenrcher seeks to understand the perceptions, feelings and Knowledge of people in programs is 

through in-depth and intensive interviewin g. Therefore, in thi s study semi -structured interview was 

employed to get data from two supervisors and from two academ ic vice deans. It is because these 

people are small in num ber and their posit ion is important in desc rib ing whether an educational 

prllgranl is be ing ill lplelll ented as planned or not. These peop le have experiences and they know 

the strength challenges of teaching learning process ,lI1d the part icipation ancl the opportunities of 

each institution is communities. 

3.4.3 Questionnaires 

~uestionn aire is al so one or the instruments used to collect data 1'01' this study. Close-ended and 

open-ended questions were included in the questionnaires. Even though 1110St of the questions were 

close-ended, sOlli e open-ended ques ti ons were part or the questionnaire. Two kinds of 

questi onnaires were used, one 1'01' the instructors and other l'o r the students. Thc questions in the 

questi onnaires for instructors were focllsed on awareness, train ing and ro le of instructors for the 

appl ication of act ive learn ing and frequency of instructors in practicing different teaching 
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strategies, techniques and what and how th ey practice different activ ities and how they in vo lve 

th cir student s on dinercnt act ivities, exercise and tasks. Instructors op inion on the class room 

condition and on the qual ities of instructional materials for the effective application active learning 

meth Dds were ineludcd. 

The questions in the quest ionnai re for students were focused on what and how their instructors 

I'Crl"o r111 during teaching learning process in cla ssrooms in giving tas ks, activ ities and exercises. 

Ilow their instructors attempt to involve them in some acti viti es, how their instructor attempt to 

participate students in real learn ing, their motivation, confidence and partic ipat ion in the class 

ro0111, and the method of teaching their instructors use mostl y, Students' op inion on the class room 

condition and faci lities for the effect ive app lication of act ive learn ing methods. In general, some 

qucstions lo r the instructors and lo r the stu dent s were related with each Dther. This was done in 

orner to cross check th e accuracy of dat:l. 

3.5 Procedure of Data Collection 

The resea rcher has gonc through the lo ll owing steps, to collect relevant data. The first thing is 

getting permiss ion from the coordinator of the office (institutes) .After getting permission, the 

researcher observed the classroom act ivities focus ing on the inst ructors' activit ies, roles and the 

students act ivities as well as the conduciveness of class room condition thc lilc ilities and the 

(In(llJlatioll nr studcnts in class room. Then, the questionnaires were distributed to respondents after 

precise introduction, so as to let them know the purpose of study. 

The researcher interviewed the supervi sors and the academic vice deans after being introduction 

to create good re lation so as to get the requi red relevant data. 

Finally, after the data co ll ecti on the researcher addressed the acknowledgement fo r those people 

who showed thei r coopera tion. 

3.6. Method of Data Analysis 

The iirst step in analys ing research in vo lves organizing the data. The data co llected with the above 

mentioned instruments we re presented in two forms. The fi rst type of presentation was the 

di scussion of the linciings be ing sometimes supported by theoretica l arguments. The other type of 

presentation was plac ing of responses most ly using percentages in tables. Frequency of responses 

in the table represent how many times a particular response appeared in diffe rent questionnaire. 

After the data presented in percentage form in table, then the di scuss ions of the data were made to 
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follow just at the bottom of the table in order to make clear and eas ily understandab le to the reader 

being supporting by theoreti ca l arguments. 

The other form is the data that was co ll ected trom superviso rs, academic vice dean, instructors and 

students through open ended and interview was organi zed and presented in a form of paragraph 

being supported by theoretical argument. 
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CHAPTER FOUR 

4.I'RESENTATlON, ANALYSIS AND INTERPRETATION 

Th is fo rego ing part of the study dea ls with presenting, ana lys ing, interpreting and discuss ing the 

data collected through observation, questi onnaire and interview. 

4.1. Background of Respondents 

The major background charactcri sti c of instructors and students are presented in tab le-2 below. 

Tablc-2: Background of the respondents 

NQ Items Instructors Students 
N=24 N=150 

No 'X) No 'X. 
I Name of Un iversity Co ll ege or University 

A. Unity Uni ve rsity 
13 . Rin Va ll ey Uni versity Co ll egc II 46 60 40 

13 54 90 60 
2 Sex: A. Male 23 96 8 1 54 

B. Female I 4 69 46 
3 Qualification: A. I S< Degree 21 87.5 - -

B. Master 3 12.5 - -
4 Area of study (field) 

A. Accounting 6 25 30 20 
B. Management 5 21 30 20 
C. Law 4 17 30 20 
11 . Nursin g 5 2 1 30 20 
t' . Soc io logy ' I 17 .lD 20 -- --- _._-

5 Teaching expe ri ence in uni versity co llege 
1\. 1-5 23 6 - -
B. 6- 10 I 4 - -

C. 11-1 5 - - - -
D. 16 and abovc - - - -

-
Key N- number of respondents 

As shown in table -2 above 11(46%) of instructors, 60 (40%) of stude nts as well 13(54%) 

instructors and 90 (60%) students were in vo lvcd in thc stu dy were from Unity University and from 

Rill Valley Uni vers ity Co ll cge respecti vc ly. From the number of instructors involved in study, 23 

(%'X,) IW IT IIlllk lind 1(4%) IGlllak and li·ntll studenl s X I (54%) wCI"e lIlales and 69 (46%) females 

were involved in the study. 

I(cg,mlin[! '1l1a liri cation. 2 1(R7.5%) of instrllctors wcre I" degrce graduate and 3( 12.5%) of 

instructors were master ho lders. With respect teaching experience, 23(96%) instructors have 



se rved from I to 5 yea rs and 1(4%) instructor has served from 6 to 10 years. 

4.2. Data Obtained from the Observation Check List 

The tables here below present the classroom condition and seat ing arrangement of the respective 

lJ niversity College observed. 

Tablc-3: Classrooms condition and scating arrangcmcnts 

NQ Items Yes No 

I 

1 

3 

4 

:; 

NQ (Yo NQ % 
- _. -- - ----~-Is there enough sealing space lu I' all stuu ents in the class ruum'! 100 -

Mc the chairs easil y movcablc? 15 100 -

Is there adequate space for movement between desks? 4 In 73 
-

-

Is tile wa ll paint att ractive? 12 ~O 20 

Is the class sizc arrro rr iate? 9 r>0 40 

As depicted in the tab le-3 the data obtained from classrooms observat ion proved that in the 

ohse rved classrooms rega rdin g. sea ting sraee and moveability of chair, (100%) there are enough 

seating space fl,, · all student s and chairs arc eas ily moveable and it is approrriate for app lication of 

active learning approaches. The olher (73%) of observed classroom, there is no adequate space for 

movement between chairs; it is diffic ul t for the instructors to give comment and adv ice to students 

during classroom activ ity. Regarding the wa ll paint (80%) of observed classroom is attractive and 

it is apprupriate even w hen instructors wa nt to usc overh ead projec tor clear ly cI isp lays, but 200/0 -of 

wa ll painted wc rc not att racti ve . Regardi ng the number of students in a single classroom, (60%) of 

class size is appropriatc and 40% of class size is not appropriate for the appl icat ion of act ive 

ieal"lling. However. regarding class size, it is more advisab le if the number of students is below 30 

in a sing le section lor the effective appl ication of act ive learning. Appropriate class size he lps in 

rncililaling leaching ancllearning atmaximulll level. However. in tIVO classes (Law and Soc iology) 

the number of students in each section is above 63. Th is shows th at the instructors can hardly make 

continuous follow up of their students during instruction. Walter (1956) stated that because 

without hav ing app ropriate popu lation of students in classroom, lea rning can not occur positively. 

In genera l sound classroom cond itions and sitting arrangement havc a great contribution for the 

effective appl ication of active learning in classroom. Therefore, it shou ld be conducive. Mutassa 

a11d \V ill s ( 1') {)4) ex plained that till: class roum conditiull shuuld be cond uc ive enough so lhal 

sturlrnt s feci free ano comfmtahlc 10 make a grour or movc freel y. 
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Table-4 : Instructionalmcthods and techniques that the inst ructors usc 

Yes No 
NQ Items -- ---- - ~ -

No t~) No I~) 

I Instructors employ lecture method in classroom 15 lOa - -
-

2 Instructor usc cooperati ve learn ing strategies in class room - - 15 IUU 

3 Instructors use Jigsaw lechniques in classroom - - 15 100 

4 Instructors li se goldfish bowl tcchniqul,;s in the classroom - - I .' lOt) 

5 Instructors use cross over techniques in classroom - - 15 100 

6 I nstruetors use th i nk -pa i r-share techn iques in c lassroom - - 15 100 

7 Instructors usc brainstorming tl!chniqllcs ill classroom ~ 17 11 (,1 

8 Instruclors use small group in classroom - - 15 100 

9 Instructors use different instructional strategies to implement 
4 37 II 63 

active learning 

Effective teaching and learning requires the use of different instructional methods and pedagogies 

to meet the demands of the new generation, active teaching and learning in volves the use of 

different strateg ies, which are helpful in maxi mizing the opportunities for interact ion. Therefore, to 

be effect ive in the teaching learn ing process teachers (instructors) Illust usc JiJ'krent instruc ti onal 

methods. Whereas, in table- 4 the observation resu lts depicted that all , (100%) of the instructors 

employ lecture method which tends more to teacher-centred methods and only 4 (37%) of 

instructors use bra instorming techniques some time, and on ly 4 (37 %) of the instructors use 

different instructi ona l strategies like: lecture, asking and answering and brainstorming techniques. 

other than these two or threc strategies, they do. not employ the remaining strat eg ies that listed in 

the table above, cooperative learning strategies, Jigsaw techniques, goldfish bowl, cross over, 

think- pair- share and small group discussion. 

What we conclude from thi s is that almost all the instructors employ teacher-centred teaching 

methods wh ich ancl 111 0re focused in lecturcs. Therefore, when teachers e111ploy lectu re methods, 

the probability of students to in teract as well to parl icipate in di l"Jerent acti vities will be low. 

However, the effectiveness of teaching learning process requires the use or differe nt inst ru ctional 

strategies that create opportunities to interaction like cooperat ive learn in g, problcms so lv ing, small 

group di scuss ion etc. Many scholars expressed that cooperative lea rning is helpful to encourage 

students to work together, through thi s, students able 10 develop sharing information and 

experience, to promote soc iali zation and interpersonal skill s and to develop a sense of 
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progress ive and positive feedback is a good motivator and crea tes a positive interaction between 

teacher and students. 

Mnny educators havc strictl y underlined that teachers playa crllc ial rolc in the appl ication of active 

learning. As to Fischa (200 I :27) the teachers tasks in thi s approach is to use classroom methods 

that encourage the learners to be as active as poss ible by anal ys ing and interpreting knowledge 

through the use of higher order thinking skill s. in addition , the teacher can suggest sources of 

consultation encourage and support the learning process, guiding and direct as required and highly 

i,llportan t provide critical ICed back and al so prov ide opportunities lor students to reflect idea on 

the lesson and on learning process it se lf. More over, in active learni ng, instructors have to create 

meaningful learning experience, because lea rning is effecti ve on ly when it is meaningful to 

students. However, rrom the data which was obtained through the observation, we can conclude 

that most activities, which are expected trom the instructors, were not implemented . 

'l'ilhll'· II: Shull'lItS 1I1'livilil'S thlring il'sson tilile 

Yes No 
Items 

Students are actively participate in the classroom 3 20 12 80 

Students express their need and feeling freely 3 20 12 80 

Listening to instructor lecture 15 100 

15 100 

Ask instructor fo r help when some difficulties face them 3 20 12 80 
- -_ ... - ---

Students are interactive among themselves . 15 100 

Reflect on the lesson and on the learning process it se lf 6 40 9 60 
-- - .. -.-c--,--.,--c--_;__----;:--'----;~--_:_-L_;____;+--_;_' 

lil t.:: Il CW Ill slnH . .: tlollaJ mode l, active lca rnlll g Intends to produce acti ve and motivated learners who 

can cope III' with the demands of the modern world. So, to achieve thi s aim (goal) , the roles of 

students arc very important. The students should be interact ive and acti ve ly participate in 

classroom and out of class room. Where as, the observation re su lts indicate that the activities or 

ro les that are expected from the students were not observed. This means, they are not attempting to 

convey the behaviour of participation in the activities of learning. Among 15 observed sessions, 

on ly (20%) showed that the students pal1icipate and express their needs and feelings freely in the 

class rooll1. The rest (80%) showed that the studen ts e1id not participate ane! did not express their 

needs and fee ling free ly in class room. Moreover, ( 100%) of the students did not interact among 

thel11 sel ves . In gL: llcral, lhe d:l l;l ill lahlc-o indicat e jlwt th e :l clivit ics lIwl stuticnls pcrrorm or 

attempt were not satisfactory. 

36 



However, as expressed by different scholars, students are more act ive in their role as learners ami 

are playing major part in many aspects of the class room activit ies. Learning is meaningful only 

whe n stu dc nts can usc it, con nect it to their li ves or acti ve ly parti cipate in it. In addition, Sil berman 

(1996) expresses that during act ive learning, the learner is seeking someth ing to answer a question, 

information to solve problems, or do tasks while discuss ing with others. 

4,3, Oata Collectcd Through Questionnai re 

4,3. L Instructors rcsponsc 

13csidcs the observat ion macle, questionnaire were adm in istered to accounting, management, law, 

nursing and soc iology instructors and students to gather data related to the same issue in the 

llhsc l'vn li o ll check li st. 

Table-7: Frcqucncy of employing different instructional methods by instructors 
ill classroom 

NQ Items 
Always Some time Not at all 

No % No % No % 
I Lecture 22 92 2 8 - -
2 Discussion - - 20 83 4 17 
3 Group work - - 20 83 4 17 
4 Problem so lvi ng - - 6 25 18 75 
5 Peer teaching - - 3 12.5 21 87.5 
6 Cooperative - - - - 24 100 
7 Bra instorm i ng - - 6 25 18 75 
S Th in k-pair-share - - - - 24 100 

As table-7, shows that the frequency of instructors employing different instructional methods in 

classroom, (92%) of the instructors responded that they 'a lways ' employ lectu re method, which 

morc tends to teacher- led. In add ition to instructors' response, the conducted obse rvation result 

a lso I.:o lllinll s that a lmost a ll illstrUc. tol's lI SC lec ture 1lH..: l il o d to ddivcr h.;SSUJI lur s tuuents. O n the 

othcr hand, (83%) of the instructors responded that they use discussion and group work 'some 

time' in classroom, and only (25%) of the instructors responded as th ey use problem solvi ng and 

brai nstorming 'sometime ' in class room. The rest, majority of the instructors are not using 

difkrent teach ing mcthods, especial ly methods which tcnd more to active learning approaches, 

li ke cooperative, problem solving, think pair share and peer teaching at a ll. 

A la rge number of educators have confi rmed that instruct ional strateg ies con tribute a lot to 

promote effecti ve learn ing. Ncvcrtheless, their effectivencss depends largely Lip on the role and 

qualit y of th e tcachers ( instru c tors) w ho playa pivotal rolt; in th e lcaclling karning process . 
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Thc implementation or effective teaching strategies is one of the basic criteria to be an effective 

teacher (instructor). If teache rs are on the position to help students to lea rn , they must be able to 

scicCI nnd II SC Icnching stralegies thai produce learn in g. Activc teaching and learning involves the 

lise of LliJ'lercll1 IlH.:llluds, w hi l,;. 1i arc helpful ill max imi zing the oppurtuniti es for interaction like: 

C\\np~ l'IIliv~ learning, problem snlving, di scuss ion and group work. 

Table-8: The opinion of instructors towards active learning and its contribution for the learners 

NQ Itellls Av l'cc I)i.o.;a 'rec Ulld ccidcd 
No (Xl No oIl) No % --

I Activc Icarning ~nables Iearn~rs to understand 
8 33 16 67 

the ways of so lving problem s 
- -

2 Active learning creates a democratic 
relationsh ip belween the instructors and the 8 33 - - 16 67 
learners 

~ Knowing Ih~ concept or pcdagogy and taking 
gcncl'IIl mclhods of Icaching coursc have a great 24 100 - - - -
contri bution for the effective application of 
nctivc learnin g 

- .-- --., Interactioll and acti ve partic ipation ur sluucn ls is 
olle or th e must importa nt mechanism ror the 24 100 - - - -
effectiveness and qua lity of education 

5 Active learning methods encourage students' 
R :n 16 67 

au tonomous learning and problem solving skills. 
- -

(\ ACli ve learning creates the opportu n it ies to 
share experience and encourage "rientlsh i p ~ J J - - 16 67 
:l 1I1 0 1l~ Ihe student s 

7 Active learning enhances self confidence and 
8 33 16 67 independent learning of students. 

- -

8 Students learn best when they acti vely involve 
24 100 

and when the~ ~ract i ce Icarning by doing - - - -

As indicated in tab le-S, eigh t items were presented to instructors to assess their opin ions to wards 

il l li l'l' lell l'ltillg IIpplkttli!111 ttlHI it s conll'i htlli !111 Illl' th l' lellrtle l's. Tilt' dlltil revl'als thilt the mojority of 

the instructors responded that they can 't decide (undecided) neither to agree no]' to di sagree. However, 

all (100%) of the instructors agree on items number three, four and ei ght. But for the remaining items 

ulil y l .LP/o) uf the ill structurs agree tu wurds acti ve learning. III gC IH.:ra l, (i·um 24 respondents the 

1I\:Ijlll'ily llC instl'tlctllrs I'cspondcd thilt undecided, thi s means neither agree nor di sagree. This indicates 

that the awareness and knowledge of instructors 'to wards acti ve learning and its contribution to 

learners is very low. 
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9 

10 

II 

by instructors ill classroolll 

Itellls 
AIWIIYS So III l't i 1111'S No lit 11\1 

No IXI No tYn No \lAI 
, 

Use energizer before starting lesson to relax, 
to make students act ive and 10 ;lllrw..: t the , , I 1.1.'1 .! I HI . , 

attent ion or students 
Use lesson plan - - - - 24 100 
Clarify the learn ing objective 10 42 14 58 - -
Arranging students for ditTerent activities 111 

17 71 7 2~ classroom - -

Encouraging students to become actively 
6 25 18 75 participate in the class room - -

Provide the right amount of he lp when student 5 21 19 79 
need it by giving hint or clue 

- -
-_. - -

Provide opportun i ties luI' stu uent as they 
renect idea on lesson and on the learning 5 21 16 66.5 3 12.5 
process it se lf 

i 'ij 
~ _.- --

Give constructive feedback fa r students 5 21 7') - --_.---- -- --- -- ._- --
Associate, relate (match) the classroom lesson 

8 33 16 67 
with the rea l life experience of students 

- -
----- -

Order students as they col lect and bring 
different information and the real problem in 

- - (, 7<; IR 7<; 
their en viruJllllcllt tv the c la SS f'UUIII tu IIlakc 
learning meaningfu l and to share eX.lJerience. 
Create act ivities (problems) that require 
higher order thinking and critica l thinking - - 6 25 18 75 
skill s. 

In the process of teaching and Icarnlllg, It IS the IIIstructor roles that lIIake Jcarnlllg attractive unu 

meaningful as a facilitator. As shown in the above, tablc-9 those lisled ill Ihe lable arc sOllie "I' Ihe 

activit ies or ro les that expected from the instructors during teaching learning process. The table 

above indicates that the majority of the roles (activit ies) that are expected from instructor are not as 

expected; luI' inslancc, encrgizer aclivitics are lI sed onl y by 3( 12.5%) ur ill strud urs sUlnclillle in 

classroom, whereas, the rest 2 1 (87 .5%) or instructors responded that they do 1101 li se ellcrgi'l.I..' 1' 

activ ities at all. H owever, lIsing energizer acti v iti es be fore startin g lesson or in the middle o rl cssoll 

has a great contribution to relax learners, to make student alert (active) and to attract the attent ion 

of students. The other responsibi lity, that is expected li'OI11 every ill stl'll(tur is lI Si llg JeSSOIl plllil ill 

classroom, bUl, al l (I OOfYo) o r tile instructors n,,:s polllkd th llt they do Ilotll. .... L· iL' SSO II plllil nlllil. 

H owever, as many educalors agreed, every inslruclor has lo li se lesson pl an ill classrool1l jn order 

to implement activities by keeping sequence. Because it is a lesson plan which leads the 

instructor's (address clearly the instructor's acti vities, students' activ ities and the objecti ve or the 

lesson). 
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Therefore, what we conclude from these data, the probability of instructor's in applying active 

learning is rare. The absence of using lesson plan can influence the teaching learning process 

partial. Therefore, in order to make lesson effective and in orde r to implcment active learning, 

inst ructors shou ld use lesson plan. Regarding arranging students for different classroom activities 

17(7 1 %) of respondents reported that they arrange 'sometime' . But the remaining 7(29%) of 

respondent reported that they do not arrange students for different classroom activities ' at all'. The 

other rolc that is expectcd Irom instructors is cncouraging students as they become actively 

participate in the classroom. 6(25%) of instructors responded that they encourage students 

"always". The rest 18 (75%) of the instructors responded that they encourage students to actively 

participate "Sometime" in classroom. Concerning giving opportuniti es for students to reflect their 

idea on the lesson and on the learning process it self 3( 12.5%) of the instructors responded that 

they do not provide opportunities for students in the lesson and the learning process at all, 5(21 %) 

of instructors responded that they provide "always" and 16(66.5%) of the instructors responded 

that they provide "sometime". Even though, most of instructors responded that they provide 

opportunities, the data obtained through observation there were on ly few instrllctors those provide 

opportuniti es for student s to reflect their idea on lesson. Morc ovcr, majority of instructors 

responded that they not associate the classroom lesson with the real life experience of students. 

They are only 8(33%) of instructors responded that they associate the classroom lesson with the 

rca I life expcricncc of students 'sometimes". Therefore. this indicates maj ority of the instructors 

total foe uses only on the content of subject mattcr. Howcver, learn ing is more meaningful for 

learners when the instructors associate the lesson with the real life of students by using different 

examples. The other activities or roles that expected from instructors are creating activities that 

req uire higher order thinking and critical thinking skill. However, as the table above shows, 

6(25%) of instructors responded that they create activities somet imes for students. But the rest 

18(75%) of the instructors responded that they do not create activities that require higher order 

thinking and critical thinking skills for students. 

In general, as the result of observation and the instructors' response indicated the majority of 

lIctivilies IIlid ["uks Ihat arc c.'\ pcclcd 1'1"0111 the illstruc tors we re nol as cx pcc1l:d. T1H;n.; rorc, we can 

conclude that mosl orthe activities which are expected from the instructors were not implemented. 

However, as many educators, strictly underlined that instructors play a cruc ial role in the 

application of active learning. As Fiseha (200 I :27) explained that the teachers' tasks in active 

knrllirll~ IIpprn;ll'l! 1i00 v\.: to IISl' cl:1 SSr()Olll Ill clliuds (11 ;11 enco ura ge II H.: learners to be as active as 

p[\ss ihlc hy analysinJ.', and interpreting knowledgc through thc usc nfhighcr ordcr thinking skills. 
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so as to implement student centred (active learnin g) in classroom. Regardi ng the quality of 

instructional mater ials, the majority of instructors 14(58%) responded that thc quality of books and 

mod ules are 'modera le' in cncouraging students to enhance Iheir knowledge and skills through 

act ive participation. 

About 6(25%) of instructors responded that the quality of books and modules are 'good' in 

encouraging students to enhance their knowledge and skills through active part icipation. Where as 

Ihl' resl 'I( 17'Y.,) or inslruelors rcsponded Ihal the qualil y or hooks and modu les are 'poor' in 

encouraging students. In genera l. concerning the quality of books and modu les, the result of data 

reveals that the quality of books and modules in encouraging studen ts to enhance their knowledge 

and skills are more tend to moderate and poor. 

Tahlc-\ \: Instrllctors' view toward availability of instructional materials to implement active 

learning 

NQ Item 
Yes No Undecided 
No (Yo No 'Yo No % 

I Arc there suffi cient i Il slruct iOl1nl 

materials c.g. mouules and 
supp lementary books that relate to 7 29 14 58. 5 3 12.5 
subject matter you teach in uni vers ity 
college? 
Do you use supplementary books that 
relate to your subjects you teach to 17 71 7 29 - -
enrich (develop) lesson in classroom. 

However, as many educators agreed on the quali ty of instructional materials (books and mod ules) 

In implemenl acli ve Ica rnin g. Ihese tcaching matcri al s should be prcparcd and presented in good 

quality ill a way that c..! llcuuragcs kamel'S thruugh adivt; parli <.; ipaliuJl . 

lab Ie- I I sholl'S that 7(2<)%) o r Ihe instructors agreed that Ihere arc sui'li cient instructional 

materials (modules and supplementary books) that relate to subject matter they teach in most cases 

:I I I inil y I lni vl'I's il y. Where as. majoril y or Ihc inslruelors 14(58.5%) responded that there are 

shortages or instruc lional Ill ute ri als in Unity Un ivc rsily Hnd I{il\ Valley Un iversity Co ll ege, 

particularly in Rill Valley Uni versi ty College in case or modules. Whereas, the rest 3( 12.5%) of 

insl ructors rcspondcd undecided. Thosc instructors rcspondents who chose "undecided" might be 

nclV Clllplo)'ce5 10 Ihe uni vc rsil ), eo ll egc. Thus, Ihcy Illay not know whelher Ihere arc surfi cicnt 

illstrilctillll ll lllllltl'l'i:ils ill Ilniversil y w lkge Ill' not. 

Moreover, in the same table, instructors were asked to report whether or not they use 

Slll'l'ielllcnl:tr)' honks Ihal relale 10 suhject mallcr they teach. Accordingly, 17(71 %) of instructors 
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reported that they use supplementary books that relate subject matter they teach. Even though, 

maj ority or the inst ructors responded that they use supp lemcn tary books, thcy didn't observe while 

they use supplementary books that are related to subject matte r they teach during classroom 

observation. 

However, from the perspective of real ity concerning instruct ional materials every educational 

institute has to fu lfil necessary instructiona l materia ls that fac ilitate the teaching learn ing process, 

particu larly, materials like text books, modules and supplementary books. 

As various researches have shown that instructional materials have a great role in the teaching 

learning process. Dale (1969) had argued that instructional materi als create the access to world of 

reality, enhanc ing understanding and enriching experiences. Instruct ional mate ri als also assist in 

mak ing re lationship between the rea l world and the symbolic world. It is a process of bri nging the 

world in to the classroom and the classroom in to the world. 

Similarly, Amare (2002) explai ns the contribution of instruct ional materials as fol low. The 

presence of sufficient instructional materials: 

• facilitate acti ve learning 

• relate theory with pract ice 

• encourage creative thinking and 

• make learn ing more funct ional by increas ing effic iency. 

However, the result shows that there is shortage of instruct ional materials in both institutes, 

espec ially in Rift Valley Uni versity College .Therefore, it can be concluded that, the institutes are 

not we ll equipped with suffi cient instructional materia ls especia lly, supplementary books and 

mtldll k, arc very limited in case of Rirt Valley Un ivcrs ity Co ll ege. 
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Tablc-12 : Training uf illstruclors 011 (cacliill g lIIethudology I'lIrtil"ulariy III 11IIplcllll' II1111 g 

active icarning approaches 
._--

inst ructors 
No Items rcspolld 

No 'Yo 
I Have yo u atta ined methodology course. Like genera l 

methods of teaching in your pre-se rvice training? 
a. Yes - -
b. No 24 100 -- -

2 Did yo u get any in service training on the new curri culum 
reform in Ethiopia since 19 94? 

a. Yes ,I 17 
b. No 20 83 

3 If yo ur response for the above question is yes the focuses or 
the trainings we re on:-

a. curriculum deve lopment/eva luat ion I 25 
b. instruct iona I methods/eva luating techn iques - -
c. both A and B 3 75 

4 Since you have started teaching in thi s uni vers ity co llege, did 
you get train ing on active learning instructionalmethods'i 

a. Yes 8 33 
b. No 16 67 

5 I f your responses for the above quest ion "yes" how do yo u 
evaluate the contri bu tion ortraining'i 

a. High - -
b. Average 5 62.5 
c. Low 3 37.5 

6 Did yo u attend the higher diploma program training? 
a. Yes - -
b. No 24 100 

Table -1 2 deals With lI1structors background whether they have taken trall1ll1g on the area of 

teaching methodology pa rt icularly train ing related to active learning approaches. All , 24( I 00%) of 

the instructor responded that they have not attained methodology course like general methods of 

teaching in their pre-servi ce training. 

In the same table, instructors were asked to report whether they got any in-serv ice training on the 

new curriculum reform in Ethiopia since 1994, 4( 17%) of the instructors responded that they got 

in-services training, with the focus of cu rri cu lum development/evaluation and inst ructional 

methods/ cva luation techniques, where as the major ity, 20( g3'Yo) or Ihe ill struclurs respull ded Ihal 

they didn ' t get any in serv ice training on the new curriculum reform since 1994. In addit ion to the 

above quest ion instructors were asked whether they have taken train ing on active learn ing 

approaches, since, they have started teaching in university college, 8(33%) oj· the instructors 
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responded that they have taken training on active learning approaches, the rest 16(67%) of the 

instructors did not take train ing on act ive learning since, they have started teaching in university 

co ll ege. 

Regarding the contribution, (62.5%) of them reported th at the train ing contri bution was 'average' 

and (37.5%) of the instructors replied that the training contribut ion was 'loll". 

More over, as indicated in the above table-12 all (100%) of the instructors responded that they did 

no\ attcnd tile higher diplollHl program trainin g. Thus, the absence ( lack) or necessary training for 

instructors, made the work of teaching difficult and created low task performance in classroom. 

However, the success of educational process depends to a great extent on the character and ability 

of instructor. Instructors must know much more about subject matter, method of teaching and 

Ica rners (ICDR, 1999). 

Similarly, Os len (1976:56) mentioned that teachers (instructors) are expectcd to be knowledgeable, 

skilful , and effective profess ionals to teach effecti vely. So, in order to be effective professional 

and in order to teach effectively, knowing the basics of pedagogy and taking the training on the 

arca of" mcth od 0 1' tcaching ha vc a grcat contribution lor the criccti ve hand li ng of the tcaching 

learning process in general and for act ive learning in particular. Kn owing and taking training in the 

area of pedagogy especiall y in teaching methodology, enables instructors to carry Ollt the 

responsibil ity that is expected from them effecti vely in the teaching lea rn ing process. In add ition, 

Sgll:lu in :1Ilt! lora:1Il ( I (NR) ha ve stressed that , good and errcctivc education in the classroom 

demands a well prepared teacher (i nstructor), a competent teacher (both academically and 

pedagogically) and se lection of best teach ing strateg ies, acti vities and materials to achieve the 

objective. 

Ilowcver, the data indicated that th c majorit y of" instructors did not take the necessa ry tra ining that 

enahles them to implement active lea rning approaches. The obse rvat ion results and the 

instructors' response indicated thai, almost all instructors employ kcturc II1cthod 

which ll)ellses more on teacher-centred. Whereas, the rest teaching strategies that are more 

associated with active learning approaches were not em ployed by instructors and the majori ty of 

activities (roles) which arc expected 1"1'0 111 in structors we re nol observed (demonstrated). There 

fore. whnt we conclude from the ahove result is that. it may he due to the absence o f necessary 

trainillg . or L"O tll'Sl', lew of illstrm;\ors respon ded as tlwy had taken tra ini ng in aclive learnin g, but 

IVcre not observed wh il e they emp loy acti ve lea rning approaches. Thi s may happen due to 
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insufficient training. Moreover, regarding, higher diploma program training, all (100%) of the 

in structors did not attend hi gher dip loma program training. 

The absence of necessary training made the work of teach ing difficult and forced instructors to 

give more focll ses only on the content of the lesson and to use only lecture methods ignoring the 

other activities (ro les) that are expected from them as instructors in teaching learning process in 

class room. The find ing shows that most of the activ ities (roles) expected from instructors were not 

dcmonstrated in c lass room. Therefore, what we conclude from this finding, is that the application 

of active learning in those in st itutes is low. 

Table-13:Problems encountered to use active learn ing and source of prob lems 

NQ Items Instructors response 

No % 
I Are there prob lem you face in 

us ing active learning approach? 
a. Yes 18 67% 
b. No 6 33% 

As indicated in tab le- I 3, instructors were asked whether they faced problems in apply ing act ive 

learning approaches or not. Most of the instructor (67%) replied that they faced problems. The c~se 

may be rooted to the lack of necessary training on how to use different instructiona l methods. 

Those who replied "yes" were req uested to mention the factors that limited the application of 

act ive learning. Majority of them responded that lack of necessary training on how to teach and 

make student learn us ing different teaching methods and using active learning. Absence of 

necessary training being constant, the other factors that in structors mentioned were, lack of 

SlippOl'I. lack 01' reee nily revi sed and up dated hooks. lack or resourccs to rully cmploy the 

approaches, large c lass s izc nnd the pnssivcncss o f students. 

4.3.2. Response from Students 

Table -14: Studcnts' opinion on classroom conditions and facilit ies 

No Itellls 
Yes No 

No % No % 
I Is yo ur classroom condition attractive to 134 89 16 I I 

learn? 
2 Are the facilities conducive to make 

139 93 I I 7 
group discllssion in classroom? 
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Table-14 shows the opin ion of students about their classroom conditions and fae il ities . The data in 

th is tab le indicate that (89%) of students responded that their classrool11 condi tion are attracti ve to 

lea rn and the rest, ( I I %) responded that they are not allracted by the classroom condit ions. 

Regarding the conduciveness of facilities (chairs), (93%) of the students replied that the seating 

are conducive to make group discuss ion in classroom, Regarding the classroom condition and 

faci lities the results obtained fro m c lassroom observati on and thc instructors' responses match 

each other. The classroom conditions are attracti ve. Even though, the classroom condition and 

t,,,; ilit ics arc conducive to make different acti viti es in classrooms, thc instructors were not 

observed while they carry out these acti vities. Therefore, what we conclude 1'1'0111 the data on the 

classrool11 condition and fac ilities is more or less it is conducive (appropriate) to imp lement active 

lea rning approaches in classroom but, the instructors have a limitati on in arranging students for 

di fferent activities in classrool11 . 

However, as many educators underlined that arranging and managll1g students seating and 

acti vities to il11pl ement acti ve learn ing is mandatory. In gc nera l, c lassroom condition and fac ilities 

promote effective acti ve learni ng. Mutassa and Wi ll s ( 1994 :42) for instance, explained that the 

condition of the classroom should be conducti ve fo r students and teachers, so as to implement 

act ive learning in classrool11 . 

Table-IS: Students' opinion about the instructors ' roles alHI activities during teaching 

learning procl'ss ill t'lassroolll 

Yes No 
NQ Items 

No % No % 

I Do 1I1 0St of your instructors arrange students for 
49 33 101 67 di fferent classroom activities? 

2 Do most of your instructors gIve di fferent 
27 I~ 123 82 

activities and exerci se regularly? 
3 Do most of your instructors encourage students to 58 39 92 6 1 

actively participate in the class room - -- -., I ) () Ill o st or YOllr instrllcto J's provide opportu n iti es 
41 27 109 73 for students to reflect idea on lesson? 

5 Do Ill Ost of your instructors associate (relate) the 
classroom lesson with the rea l li fe experience of 34 23 11 6 77 
students? 

6 Do most of your instructors invite students to share 
the rea l life experi ences that are re late with the 29 19 121 81 
lesson? 

47 



As many educators strictly underlined that teacher (instructors) play a crucial role in the 

application of active learning. Fiseha (200 I :27) explained that the teachers' tasks in active learning 

app roach are to use teach ing methods that encourage the lea rners to be as active as possib le by 

ana lysing and interpreting knowledge through the use or higher order thin ki ng skill s. The teachers 

can suggest sources of consultation encourage and support the learning process, guide and direct as 

rClJuired and hi ghl y important to provide cr iti cal feedback and the teachers can also provide 

opportunities for students to reflect on the lesson and on the learning process. Hofstetter (2005) 

identified that active learn ing is to facilitate the students learning by providing a frame work (i.e. 

activities students to complete) that facilitates their learning. However, as students' responses 

showed the instructors' roles(activities) are not as expected (i.e. in carrying out those act ivities). 

As table-IS shows, (67%) of the students repli ed that instructors do not arrange students for 

different activities and (82%) of them responded that instructors clo not give different activities and 

excrc ise regularl y. Regarding instructor's moti vation, (61 %) of' the students responded that most of 

the instructors' do not encourage students to act ively parti ci pate in classroom. ln addition to 

students' responses, the resu lt obtained from classroom observation also support the response of 

students, the instructors' attempt to encourage students in classroom were not as such good. 

It may be lack experience and training on how to teach using different strategies and acti\'e 

learn ing approaches. The other, (73%) of the siudents replied that majority of instructors do not 

provide opportuniti es for students to reflect idea on lesson. (77%) of' them responded that 

inSlruClors do nol assoc iale (relale) Ihc c lassroom lesson wi lh Ihc rca I life exper ience of students. 

Further more, (81 %) of them repli ed that most instructors do not in vite (give chance) students to 

share the real life experience to relale with the lesson. Therefore, we conc lude that, the majority of 

activit ies (ro les) that are expected from the instructors wcre not as expected. So, it is very difficult 

to say those institutes are implementing active learn ing. On the oth er hand , the data indicated that 

the majority of instructors do not give consideration for students in the classrooms and give 

attention in delivering lesson to students without students practice on activ iti es. 

Active learning emphasizes learn ing by doing, it is in vo lving stucknts direc tl y and active ly in the 

kilrllill!! pro((ss il s~ lJ'. This IItCtlllS, inslctld oj' sinlply ('Lwiving illl(ll'llialillil vc rball y IInci visually, 

stud cn ts arc receiv ing. part icipating and doin g. So, it is the role of instructors to faci li tate this to , 
e11lT)' 0111 the :lcti vilics c lTccli vcly. T'be aim oracti vc learning is to produt:c active and motivated 

k:tmcrs who can copc with thc clc m:lIIe1 s o f the modem wo rlel. Thererore, in orde r to ach ieve these 

aims (objectives) it is instructor (teacher) who has to play great role as a faci li tator, and also to be 
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effective in the teaching lea rn ing process, teachers must use different active teaching approaches. 

Thus, different acti ve learning methods create the best match I'm stlllknts tll kHm hllW tll kmn. 

To sum up, the data showed that a lot has to be done to effective app licatio n of act ive lea rning 

meth ods in th ose private higher cdll cati o l1 :11 institutes. Ill strll c tors should he.: t".' I1 L'IHl l'II gcd 10 I ll'l."Il[ ll l' 

more knowledgeable and skilful in implementing active Icaming methods. Th is can be done 

through seminar and progrcss ivc workshop that facilitate shar ing of id eas to improve 

understanding and application of acti ve learn ing. 

Table-16: Roles (responsibilities) and activities ofstndents during active learning 

NQ Items 
Studcnts respo nsc 
No % 

Do you 
.. 

part ic ipate actively during teaching 
I learning process like ask ing questi on and 

reflecting idea on the lesson in classroom? 
a. Yes 54 36 
h. No 9(i (,4 .--
Do you ha YC cunlidcllcc ill cxpn.;ss ing yuur 

2 need and feeling free ly? 
a. Yes 61 4 1 
b. No 89 59 
Do you know the ro les (responsibilities) that 

3 are expected from students during acti ve 
learn ing? 128 85 

a. Yes 22 15 
b. No 

.. 
In line With, students' Opll110n about II1structors roles and actiV ities, the students were also 

requested to respond on their acti vities and roles in classroom du ri ng teaching learning process. As 

indicated in table 16, majority of students (64%) reported that they do not participate actively 

during teaching learning process ne ither by asking quest ion nor by rc nccting ideas on the lesson, 

where as (36%) of them responded that they participate in classroom. In line with students 

response, the classroom observation resu lt is also similar with the students' response. There are 

on ly few students that participate in class room. 

The respondents who said 'No 'we re requested to mention the reason why they do not participate 

in classroom. As majority of them mentioned the main causes were, the method that most of 

~ instructors employ do not invite them to participate, (which is lecturing lexplanat ion), instructors 

do not initiate (motivate)them to part icipate act ively, and few of them ment ioned, as they do 110t 

participate due to lack of se lf confidence. Regarding self-confidence, majority of students (59%) 

responded that they do not have confidence in express ing their needs and fee li ngs free ly. 
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In the same table, students were asked whether th ey know roles (responsibili ties) that are expe"ted 

from th em during act ive learning in classroom. (85%) of respondents reported that they know the 

roles (respons ibili ties) that are expected from them, whereas ( 15%) of studen ts responded that they 

do not know the roles (responsib ilities) that are expected fr0111 them during act ive learninr: in 

classroom. 

Simultaneous ly, respondents who repli ed "yes" were requested to mention those nI les 

(responsibilities) that are expect from them during active learning. However, the ro les that m1\i crity 

of students mentioned tend to the traditional methods (teache:·-ccntred). Therefore, what we 

conclude from the data and ana lysis is that studen ts are not aware of their roles in the 

implementation of active learn ing. 

In general, the data obta ined from respondents and the classroom observation ind icvte that the 

most of roles (responsibilities) that are expected from stude nts were not demonstrated. They did 

not participate actively and tiley did not have confidence in expressing thcir n~eds and fee lings 

freely. It is the role of instructors to encourage students to participate GClively in classroom and 

to deve lop se lf-confidence in the students to express their needs and feelings feely. Theretole, 

with the absence of instructors' ro les in fac ili tating students 'activities they ITiay not CarT) cut 

these activities properly. 

Moreover, even though, thc majority of students responded as if they know the ir I JIes 

( responsihiliti es) in the implementa tion or active k:arn ing, the roles they mentioned were no t 

re lated to the assumption of active learning. Therefore, thi s indicates that stndents have canfm 'ons 

on their roles (responsibilities) in the application of active learn ing in classroom. 

However, the aim that active learning intends is to produce active and motiva ted learners, whe can 

cope with the demands of the modern world, learners have marked degree of freedom and cOlltrol 

over the organi zati on of learning activities, wh ich are usua ll y problem so lving, inquiry and 

ill vcs ti galiollnl wo rk s. In add ition. ti S man y sc holllrs, described it that stud clllS :lrc III 0 rf', act i' e ir; 

the ir rok us lea rners anu ill play ing maJur part in m any aspects ur c lassroom activ ities bee llIse 

lea rning is meaningful on ly when students ean use it , connect it to their li ves or actively partkipatc 

in it. As Glasgow ( 19%) cxpre.csed it thnt in acti ve Icarnin g, Icamcrs (s(ud 'c nts) energetica ll y s rive 

to tnke n gre,Her responsibility for their OW II learning. They pl~ y more dynamic role in deciJ ing 

how and what they need to know, what they should be ~b l e to do nnd how they arc go ing to do ;[, 

Their roles extend furlher into educational se lt~management, and self-moti vation become ~ gi' .,,,ter 

Coree hehind I(,<lm ing. 
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Table-I?: Students' opinion towards instructors' presentation and teaching methods 

instructors use 

NQ Hems Students response 
No % 

Are the techniques and activities most of 
I instructors use during presentation attract ive and 

interesting to you? 53 35% 
a. Yes 97 65% 
b. No - ---

Do most of your instructors use different teaching 
2 mcthods during tcaching lea rning process III 

classroom? 4 1 27% 
a. Yes 109 73% 
b. No 

Which method (strategy)do your instructors use 
mostly during teaching learning process? 

a. lecture 
3 b. demonstration 124 83% 

c. discuss ion 5 3% 
d. group work 6 4% 
e. peer teaching - -
f. brain storming - -
g. think-pair-share - -
h. cooperative - -
i. problem solving - -

15 10% .. 
In the teachlllg lea rnll1 g process, It IS II1structors' activities and the techn iques they use that make 

lea rning attracti ve and mean ingfu l as fac ilitators du ring lesson presentation, require the lise of 

dirferent techniques and activities so as to meet the demands of the new generation. Therefore, it is 

the ro le of instructors to carry out those activiti es and techniques to ach ieve the demands of 

students in the classroom during lesson presentation and students fee l interested and attractive 

towards hi s/her presentation. 

As shown in table -1 7, (35%) of respondents rcpo rted that they nre interested with the instructors' 

presentation, where as the majority (65%) of the st udents responded that they are not interested 

with techniques and activ ities that instructors use during presentat ion. In add ition to students' 

response. the c lassroom obscrvat ions also support the responsc of students. The instructors' 

techniques of presentation do not give attention to stude nts' participati on and does not motivate 

(encourage) students. Therefore, the absence of these techniques and activities make students as 

thcy arc not interested with instructor's prescntat ion. Low interest with the instructors' 

jll'l' sc..' lI lnl itltl Inukes Slwlcllt s ttl dl.;vd(lp Il ega ti ve ntli llidc towa rd s til l: s ll l~ic t.: l maller and techniques 

"I' it lslnl,'lilrs II sr dllrilll~ I'rrsrllt;tliilli. Thrrdilrr. ill strlldors hal'r Iu IIsr dilTerrllt techniques and 
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"" tivi ti es wh ieh are help!"ul in maxim izi ng the opportunities for interact ion then the learners feel 

interested and attracted towards instructors' prcsentati on and b~ success fu l or get benefit fro m 

lellming. Students have to have pos it ive attitude towards subject matters and method of teaching. 

Regarding teaching methods, (27%) of respondcnts rcported that their instructors use different 

teaching methods, where as, the remaining (73%) of the student s replied that instructors do not use 

different instructional methods. In add ition to students' response, the data obtained from the 

class room obscrvation and the instructors' response ass ured that the major ity of instructors do not 

usc dil'fCrent instructional strat eg ics. Instructors tcnd to usc the talk and chalk method, wh ich is 

lecture. In the same table, students were asked meth od instructors use mostl y. Accordi ngly, the 

majority (83%) of students responded that their instructors use " lecture (explanation" during 

teach ing-learning process, ( 10%) of students rcspondcd prob lcm solving, (4%) discuss ion and 

(3%) demonstrati on methods mostl y. However, instructional strategies which are listed in the 

above tab le that more re lated with acti ve learning we re not implemented. The cooperative learning, 

gl'llup work, peer teaching, think-pai r-share and etc were not employed during teaching learning 

process. 

Therdore, the data show that a lot has to be done to effective implementation of active learning 

mClhod in Ihosc privillc hi ghcr educalionill instilulcs. 

Finally, students were asked, to state (mention) teach ing methods that are appropriate and they 

need to learn by it. Accordingl y. almost all students mentioned similar rcsponse that they need 

d i.·,l" IIS.';jPII !l lld gruup wurk .h ..: w 01" llie lll respunded (Iial they IH':L:U demunstrat ion and lecture 

methods. Ilowevcr, thcre is no one who ment ioned cooperat ive, problem so lving, think-pair-share 

and peel' teaching methods. This indicates that the awareness of students towards acti ve learning 

''1'Jlf'Onches is low. 

4.4 All alla~vsis n(rhe illtervicw with supervisors IIl1d prillcipa/s (Aclldemic vice dellll) 

4.4.1. Analysis uf Supervisors' Respunses 

Supcrvision is the service provided fol' the purposc of improv ing teaching and learning. 

SLlpl'rv isiol1 is H \,-, o()pcrnli vc sc rv ;(.;c dcs igllL:d to ilid teachers ( in structu rs) rather than to report 

abollt Ihem (Smilh, I%\). So based on Ihc nbove idca il S II 1'(,,)1, Ihe researcher prepared some 

interview queslions that arc more related with Ihe roles of supervi so rs in facilitating the teaching 

learnin g process ill gcncl'n l and services they arc prov id ing for instru ctors to implement active 

ICll ming ill Ilnrl ic llla l'. I\ cl'llrdilig ly. throllgh slllooth in troductio ll , ti ll; researcher conducted 

inll'l'virw wil" IW(l stlJ ll' rvis(lrs. 
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The above ideas that the academic vice dean explained indicate as they have awareness about 

active learning and know the reasons why the educat ion trai ning poli cy gave more emphases to 

active learning. 

To sum up, the data showed that a lot has to be done to the effect ive applicati on of acti ve learning 

approaches in Rift va lley University College and Unity University. Particularly, training for 

instructors to improve the quality of educat ion. Th is can be done through intensive traini ng 

wo rkshop. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1. Summary 

Active learning approach intends to produce active and motivated learners who can cope up with 

the demands of the modern worl d. It is the widely advocated method of instruction in our country. 

It is aimed at changing the teacher centred methods of teaching and will have its contribution in 

ml1ximizing the lel1ming efficiency and attention to learners. 

It is generally be lieved that the impact of active learning in the teach ing learn ing process is very 

crucial. To be effective in the teaching learning process, instructors must li se different active 

learning methods. Because current thinking and practice in education highly advocates the need to 

actively involve the learners in different active learning in techniques for act ive learners' centred 

and effect ive teaching and learning require the use of different methodologies and pedagogies to 

meet the demands of the learners. The purpose of this study is, therefore, to examine the 

application of active learning in Un ity University and Rift Va ll ey University College in Adama 

town. In order to achieve this purpose, the foll owing research quest ions were raised: 

a. Do instructors use a variety of active teaching approaches and techniques? 

b. Have instructors taken approp ri ate training during their pre-service and in-service 

concerning th e appl icnt ion of acti ve of learning instructional methods? 

c. Do instructors bel ieve that the instructional materials are conduci ve for the appl icat ion of 

active learn ing? 

d. Do instructors have awareness on active learn ing and its contribution fo r the learners? 

e. What docs the classroom condition look like in promoting effective app lication of active 

learn in g? 

I'. What r<lctors highl y innucncc th c <lppli cation or<lct ivc IC<lrni ng? 

Thc sourccs or data lor the study were class room, instructors, students, superviso r and principals 

o r the sampled educational institutes. The obtained data 1'1'0111 the sources were analysed using 

pcrcentage and di scussion. The resul ts of the study revealed the following findings. 

I. To the c lassroom conditions and seating arrangements, phys ica l environment of classroom 

and furniture and the resu lts obtained Frolll the observation check li st and questi onnaires 

revea led tilat til e class room condition is approprime for the application of active learning. 
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However, the classrooms lil y out s are not arnlll/'.l'd in :I W :I }' to 1:lcilit :lk nctivl' Il'tlm ing. Th l' 

seats of' students were dison .. k:red. Appropri ate class si/.f...· 11f...' lps in Inl'i lilllling tf...'lIl·lIing Ulld 

learning at maximum leve l. However, the observat ion result shows that in two c lasses (law 

class and sociology class), tl1, 11\111\11,1' ,)1' silldc' ni s in II ,;i lll, k ,' Ia"s 1"" ' 111 is II b, )1'\' 111 III 

each section affecting the methods tcachers usc. 

2. As to the instructional materials qualities, the results or ana lysis and data obtaincd li'olll 

instructors questionnaire revealed that the quality of books and modules in encouraging 

studenls to enhance their knowledge and sk il ls mme IClld III Ilimbaic all\lllllOr ill casc or 

Rift Va lley l Jlli versil y C()llq', f...~. W hen.: as, in l'i I Sl' (II' \ Jllil .\' I lni vl' l's i1 ,\ ' 111111\' III' Iv ·.·. i1 i·. 

moderate and good. 

3. Access ibility of instructional materials conlribules a 101 Illi' lit c' , n~'C l ivc application or 

teaching learning process in class rooms. However, major ity of instructors' responses show 

that there are scarcity o f instructi onal material s (books and modules) ill those illslituk's 

particularly, in case of Rift Va lley University Co llege. 

4. As to tite instructional methods instructors mostly use, the resull revealed Ihat almosl ;111 or 

the instructors employ lecture method which more tends to teaeher-cenlred slralegy. 

5. In the process of teaching and learning, it is inslructor 's rok s (ac ti vities) tlml make karning 

attractive and meaningful. Howcver, tite observa lion as well as tite resul l or questionna ires 

indicated titat lite most or tite adivities (ro les) tital arc expected 1'1'0 111 ilt s t ruclur~ IVere Itut 

demonstrated (implemcnled). As a resull, Ihe acli vilies (rulcs) 11",1 silidc lit s pcr"".,,, or 

attempt were not sati sfactory. 

6. As to the major reasons, which are accountab le for low parti cipati on of students are; 

method of instruction, low level instructors' encouragement, lack of confidence and 

shortage of instructional materi als. 

7. The instructors' awareness about active learn ing and its contribution was found to be low. 

In fact, few of instructors have awareness about active learning and they have positive 

attitude toward act ive learning. Where as, the majority or Ihem responded that Ihey do nol 

have awareness about active learning. 

8. As to students' attitude towards instructors' presentation and teaching methods, the results 

of analysis obta ined from students' questionnaire revealed Ih at Ihe majorily of studenls 

were not interested with the instructors' presentation and teac hing method the instructors' 

use. 

9. Tak ing the tra ining on the area of methods of teaching have a greate r contribution for the 

effecti ve application of tcaching lea rni ng process in genera l and for acti ve lea rn ing in 
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particular. In line with th is idea, the result of this study revealed that all of the instruLtors 

had not attained methodology course li ke method of teaching in their pre- service trairing. 

Rega rding in -servi ce training, few of the instructors took in-service training in the area of 

curriculum development/eva luation and instructi onal methods! eva luation techniques even 

though it is not adequate. Where as, the majority of them did not take any training on the 

area of instructional methods in general and the applicat ion of active learning in those 

educational institutes they are se rving. 

10. As to the major reasons accountab le for the low applicati on of active learning the majority 

of the instructors mentioned included lack of necessary training on how to teach and make 

students learn using different instructional methods and using act ive learning approaches, 

lack or aW;II'C Il CSS 0 11 d i rr('; fcnt tcaching Ill Gtl1 0ds and Oil how to appl y active learning. lack 

of support and recently revised and updated books, large class size and shortage of 

instructional mate ri als. 

II. Principals as well as educational supervisors are the key personnel in the successful 

implementation of educational programmes. The findings o r this study revealed that the 

principals and the supervi so rs of those institutes were round to be less competent in 

accomp li shing most of the activities, which had been expected of them. Instructors did not 

gct appropriate support from principals and supcrvisors how to apply effective active 

learning in the institutes. 
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S.2. Conclusions 

The application of active learn ing approach requires different interrelated human and materials 

resources, with out fu lfilling these essential elements, reali zing the expected objective is found to 

be difficult. Therefore, based on the fi ndings the fo ll owing conclusions were made. 

I. Act ive lea rning and teaching involves the use of different strategies, which are helpful in 

max imizing the opportuni ties fo r interaction. However, the find ings of the stud y revealed that 

almost all of instructors employ lecture methods so frequentl y ,which tends more to teacher­

led. 

2. The absence of necessary trai ning and lack of adeq uate training made the work of teaching 

difficult and create low task performance in classroom. 

3. Absence of suffic ient tasks, activi ties and exercises in the modules and books encourage 

memorization rather than involving learners in to different activit ies (as to be creat ive). In line 

with the quali ty of instructional material s, the findings of the study revea led that there is a 

shortage of instructional materials in those private institutes particu larl y, modules and 

reference material s in case ofRin Valley Uni versity Co ll age. 

4. The results of the study revealed that the awareness of the instructors towards active learning 

ancl its contribution was found to be low. As a result it can be deduced th at with the absence of 

awareness the probability o j' im plementing o j' active lea rning wi ll be rare. Furthermore, from 

these result it can be deduced that most of the instructors st ill with an ideo logy of traditional 

methods of teaching (teacher-centred). 

S. The results of the study revea led that, majority of the students were not interested with the 

ill ., tl'u etol"· pl'ese litatiull all d meth od they emp loy. Th us, it can be dcduced lhat thi s may lead 

students to develoJlnegative all it udc towards the subjects mailer and techniques of instructors 

li se. 

(" Til l' li ndillgs o r Ita: SllHty rcvc;dcd lllat /llost or the roles and acl ivi Lics w hich arc expected from 

inst ructors wcre not demonstrated (im plemented). Thus, this ma y happen due to less 

orientation or the instructors on their ro les and on the app lication of active leal'l1i ng. 

7. The intemct ion and active partic ipat ion of students is one of the most important aspects of 

edueut iollul prueess, it ueterlnilles the clTectivcness and qu al ity of ed ucation. However the 

li lldlll l!,S (I i' til l' study rcwllkd thllt pllt'liciplition lilld inicntcti ull :; or studell t:; is low. The major 

reasons which were accou ntable for low participation of students inc luded, method of 

in strllcti ol1 instrllctors lISC, low level instruc tors cll co llragclllcn l , lack or confidence and 

sliortage or instructi ollal materia ls. 
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8. Scholars stressed that the condition of the classroom should be as conducive as favours the real 

implementation o r active learning. Regarding this, the linding or the study depicted that the 

classroom condit ion is conducive (appropriate) for the application of active learning. 

9 Supervisors as wel l as principals are a prominent figure in the institutes system as fa r as they are 

assigned to lead and supervise all act ivities that go ing on in the insti tutes and successful 

implementation of educational program. However the resu lts of thi s study ind icated that the 

principals and supcrvi so rs in Unity University and Rift Valley University Co llege were low in 

ilceomplishing Illost of the acti vi ti es that were expeetcd from them. Therefore, it seems 

reasonab le to conclude that the principals and supervisors we re either less oriented about 

educational bcncfi t of activc learning or they we rc less committed to earry out the expected 

activities. Ovc rall, low pcrForming of thesc pcopfe wcre may be the cause fo r un sati sfactory 

application oFactive learning in those institutes. 

10. With regard to the major problems that the instructors faced to implement active learning, the 

results of the study confirmed that majority of instructors mentioned lack of necessary training, 

lack of awareness about active learn ing and lack of skill on how to implement active learning 

are the main reason. In addition to these, lack of recently rev ised and up dated materials and 

lack of support, shortage of instructional materials (mod ules and refe rence materials), large 

class size in case of Rift Valley Univers ity Co ll eges). 

To sum up, the finding of the study shows that a lot has to be done to effective application of 

active learning approaches in those private higher educational institutes . Instructors should be 

l'lll'OUI':lJ',l'd In hecol1ll' l1l ore kllllw ledgeahle :lIld skilrlll ill implementing active learning 

approaches. This can be done through work shop, seminar, inter- staff di scuss ion and in the form 

or in-service training that f;lcilitates sharing of idea to im prove understanding on the application of 

active learning. 
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5.3. Recommend" tions 

Based on the findings and the conclusions, the foll owing recommendations are fo rwarded that 

might help to promote the applicati on of acti ve leaning approaches and as a means to alleviate the 

prob lems encountered in the process of im plement acti ve learn ing approaches in those private 

higher educational institutes . 

I. In order to maximize the probability of students to interact as we ll to participate in different 

activities and to be effective in the teach ing learning process and to help students learn, the 

instructors should usc diffcrent instructional methods and tcchniqucs which more tends to 

active learning approaches that produce learning li ke cooperative learning, problem 

solvin g, peer teaching .. . etc, depending on the context (the nature of subject matter and 

need of the lea rners) ra ther than lecturing as much as possible. 

2. 11 is important to update th e instructors through in - serv ice tm ining to make th em aware 

about acti ve learning .This to means that, instructors shou ld be equipped with necessary 

knowleuge and skill, so as to enhance the application of' active learni ng app roach. Thus, the 

University Colleges or the Uni vers ity should give specia l attention to instructors in-service 

training as to implement effective active learning. 

:l. Thc instructional materi als should be developed In away to enab le learners enrich 

themselves in knowledge and skill through active Ica rning approach. Th is is to mean that 

mod ulcs! hooks shoul d hc includcd suffi cicnl lasks, activitics and cxercise as to in vo lve 

lea rner in d iffe rent acti vi ties (as to be creative). , Thus, the Uni ve rsi ty Co ll ege should 

attempt to update (revise )the instructional materials (books/mod ules) in away that 

encourages thc applicati on of acti ve learn ing. To min imize the shortage of instructional 

maleri :il s like: reie rcncc books!mod ul cs. it is recommcnded that thc Un ivcrsity Co ll ege 

should make photocopy of necessary materials li ke. refe rence books/ modules from other 

Uni vers ity College. 

'1. It is reeommclHkd th ai principals and superv isors shou ld bc cquippcd with the necessary 

knowledge alld skill , which wo uld ellable them to play (I <'; I'ucial ru ll: in nlcilitating the 

tcaching learning proccss in general and the appl ication of acti ve lea rning in particular. 

Therefore, Ministry of educa ti on should provide necessary tra ini ng for the principals and 

supervi sors on the area of education in genera l and educational benefit of acti ve learning, 

as to enhance or to facilitate the app lication of active lea rning in the ir Co llege/ University. 

Because these people are the innuential on the implementat ion of program in 

Co llcgclUn i vc rsity. 
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5. In lact, in case o f large class size tilt.: illstru c tors can iw n ll y IlItlkt.: \"'ll lltillll lH IS 1 ~) I1 \1\\ up pi 

their students during instruction and it is difficul t to practice erFect ivc activc learning 

approaches in such class room . Therefore, it is important to give allention to reduce the 

problem by Uni versity Colleges. In fact, large classes arc Ih l.! 1'1.!:!lil y ill III11SI or 1-:llIiopiul1 

Schools (colleges) today and th is is likely to remain the case for some years to come. Most 

or teachers in Ethiopia mentioned larg(' class size ,IS a cause for pOOl" implcm('lltatioll or 

program. Even though the instructors 1ll \,; llti OIlCd large c l:lss :IS :J ~.':IUSC lill' low applkalinn 

of active learn ing, there are opportun ities (mechanisms) in which the instructors can 

practice active learn ing ill large classes. 

• 

• 

The instructors should use appropriate teaching methods with can in vo lve all 

studcnts equally. 

Instead of felling gu ilty about what can not be done, the instructors should explore 

and focus on what can be done wcll in large classes. 

• The Instru ctors should give more responsihility to th e knnlL'rs. This llle:1I1S, 

consider sharing responsibili ty for learning with the le:mwrs instead of Ink ing 

responsibility of for every th ing that happens inside (and ou tsidc) class. 

Generall y, as the fi ndings of the stud y revealcd the magnitude or practic ing act ive Icarning in 

those University Collcgcs was found to be low. Similarly the degree of exercising different act ive 

learning instructional methods, techniques in those university co lleges was not adequate, due to 

the absence of necessary trai ning on the area of acti ve learning. 

Thus, it is advisable: that conti nuoll s and ex tensive ori entatioll should be om:rctl to the instructors, 

on both theoretica l and practical aspects of act ive learning app roaches inc luci ing the various 

techniques by University Cnlleges and Ministry of Education, so as to enh ance their awareness and 

gradual ly shih their tendency from teacher dominated to lea rners rocused toward inslructiondl 

approach. Moreovcr, it is recommended that, Ministry of Educ~t ion have to make continuous 

follow up on those Uni versi ty College to check whether the expected objecti ve are rea li zing or not, 

to give comments on them. Since, they are the root responsible for qU<l lity of ed ucat ion. 
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Appendix -A 

Observation check list 

A. General information 

1.1. Observer Name: __________ ________ ____ _ 

1.2. Uni versity Co ll ege _____ ___ ____ _ 

1.3. Subject (matter) ________________ _ 

104. Number of students in class : Male ___ _____ _ 

Female _______ _ 

Total ________ _ 

I. Please mark a thick (,J) in space provided that correspond the statement (question) in column. 

B. Main Data 

I. Items related with classroom condition and seating arrangements: 

NQ Items Yes No 
1 Are there enough seating space for all students in the 

classroom? 

2 Are the chairs easil y movable? 

3 Is there adequate space for movement between desks? 

4 Is the wall pai nt attracti ve? 

5 Is the class size appropriate? 

II. Items related with instructional methods techniques the instrllctol's lise 

No Items Yes No 
I Instructors employ lecture method in classroom. 
2 Instructor use cooperative learn ing strategies in class room. 
3 Instructor use Ji gsaw techniques in class room. 
4 Instructor use gold fi sh bowl techniques in class room. 
5 Instructor use cross over techniques in class room. 
6 Instructor use think- pair - share techniques in classroom. 
7 Instructor use Brainstormingt echniques in class room. 
8 Instructor use small group work techniques in classroom. 
9 Instructor use different instructional methods to implement active lear 
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III. Items related with instructors activities ill the classroom: 

NQ Itellls Yes No 
I Instructors use energizer act Ivities before starting lesson to re lax, 10 make 

students alert (active) and to draw the attention of students. 

2 Use lesson plan . 

3 Clarify the learning object ive. 
4 Arrange students for different class room activi ties. 

5 Give direction about the procedure and activities. 

6 Encourage students to become actively participate in the class room. 
7 Goes around the group and motivate the students. 
8 Has good interaction with hi s students. -- - ~ 

9 Provide the right Ulllount ur help whell stuuellls IlCL:d it by g ivil1 g hilll or clul.!s . 

10 Provide opportunities for students to reflect on lesson and on the learning 

process it self. 
II Give constructive feed back for students. 
~~~~--~~~~~----~---------------------------~----- -----12 Create meaningful learning experiences. 

13 Recognize and reinforce the individual contri bution. 

IV. Item related With students Activities durmg lesson hme 

No Itellls Yes No 
I Students arc actively participate in the class room. 

-----~-

2 Students express their need and feeling freely. 

3 Li stening to instructors lecture. 
.. ~ 

4 Participate in groups discussion. 

5 Ask instructors for help when some difficult ies face them. 
6 Students are interactive among themselves. 

7 Reflect on the lesson and on the learning process it self. 
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Appcndix- B 

Addis Ababa University 
School of Graduate Studies 

College of Education 

Department of curriculum and teachers professional development studies 

Questionnaire for' Instructors 

Dear respondents! The purpose of th is questionnaire is to get pertinent information about the 

nppiicotion or nctivc icnl'lling in Unity U ni vcl'~ity lind in Ril1 vII l\cy LJnivmity Cll licgc, The study 

can be successfu tly accomp ti shed onl y when you complete items honestly ancl fmnk l)' , Note thnt. 

the information ),ou give witl be used only for academic purposc, So, plcasc coope rate mc by 

filling this questionnaire. 

Thanl" you foJ' yOUI" couperutioll!! 

A. General information 

Please put a thick '-Y' mark for the fo tlowing items to indicate you r answer. or fully writing where 

necessary, 

Part one; Background information of the instructors 

1, Name of University College (University) 

Unity Universit)Q Rift Valley University College D 

2. Sex: Male D Female D 

3, Age: 20 - 24 years D 25 - 30 years D 

30 - 34 years D 35 - 39 Years D 40 years and aboveD 

4, Qualification Degree D Master D D 

If any other, specify ___________ _ 

5. Area of study (field): Accounting D 
Law D 

6. Teaching experience in university college 

Management D 

Nurse D SociologYD 

1-5 years D 6 - 10 years D 

I 1-1 5 yea rs D 16 years and above D 
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B. Main Ullta 

.1. illstrllctioll! Items related w ilh dirlcrclll tIlSlrtll..: tiu l1 :d 11I I..'II I\II!:. (ll'l' ll ni q lll· ... ) un.: II Sh:d in til l" I.dlh: 

below. P l eas~, se lect the correct answer that represents how often these meth ods (techniq ues) ha ve 

been em p loyed. 

IN . Q 

I ._-
2 

\.1_ 
4 

c-2--
6 
7 18-' 

'-"_. 

Tcac hing method 

Lecture --- .. _----- -,--
DisclIss i 
Gr'?,.uJl 
Prohl elll v 1I11~ 

L-... ___ Peer tea ._-"--
CO'£p'~ra -

0 11 

work 
so l 

chin 
ti ',e 

omll 
pa i ~~ 

Brainst Il£. _______ -_ .. 
Th ink- share 

How off e ll you Clllp l t!LC~ 

Always Some time Not at all 

-- - - -

------ --- - -
I 

ll. Instruction: Items related with acti ve learning and the contributions of active learning for the 

lea rners are li sted helow. Please thick ( ~) that renec! yom opinion: 

_. --------

U lid Cl';~~(; j Opinioll 

._-:;-~rcc J)i,~rcc~ ' '''''-1--- -
ays of I 

.-1 --.. ---- .-------. 
,No I I tellls 
- -: - - -_ .. _---- --------------_._ ----.--;--
I I Active learning enables lea rn ers to understJnel the w 
-::-._t-=:-so:..:.1 v. J~...Erob I em s. 
12 Aetive leaming creates a democratic relationship b etween 

the instructors and the lea rners 
~-+;~ ~~~-
3 Knowing the concept of pedagogy and tak ing genera l 

method o f" IcaL:hillg course have gn..:a t contribution for the 

---
one of 

I-:-__ -t--c,..f ... fc_,_:ti ve '!pp lica0.o n of a~.."e learn intL __ . ___ _ 
4 Interaction and a<:t ive partici pa tion of students is 

the 1\10st important for the effec tiveness and qu ali! y of 
education. 

- --
5 Active learning nrethods encourage students au to n QIll OUS 

__ --'~~·r. j'~~lll1d pr.?b l c l~so lv i ng ski!l s. __ _ -
share 

Ielents. 
6 Active lea rning creates the lJ pportuni lies to 
____ c~l'e~ i ence and. encourage fri endshi p among t~.~~ 

"I Ac ti ve I ~arn in t\ cnl1 :lI1ce se lf .... conli de nc 
- -----

c and 

---- -_. - ------- ---

--- - - . - -_. ----, -

I -1-----
I I 

f--- r '1-------
- .. -J-------- _ . - -- _._--. ____ independent ical:'.!.i.l!l; .s.:LS_!Uuc:IlS, ________ _ 

l S Students learn bcs l when tiley ; ~c ti \.'e l y invo lve an cI l.vhCIl I 

I 
__ l.ll!..ey practice and I ca;-nn~g :ly dO lllg. 
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NQ 

I 

2 
3 
4 
5 

6 

7 

8 
9 

10 

II 

Ill. instruction : I t~m s listed beluw arc the acti yit ics and the rll k s lli' instructlll"s have to use 

(employ) it during acti ve learning ill cla ss mU Il1. Ilo w o lkn .\ IIIJ \.· 111p lp~ · lil l..' Sl ' 

ac l~ ,! iti Gs: 

Item 
How often you employ 

Always Smut' time Not at all 
~ -----

Use ene rgize r activ ities be fore starl ing lesson tu rel ax, to 
make students alert (active) and to attract the attention of 
students? 
Use lesson plan? 
Clarify the learning objective? 
Arranging students for di fferent class room acti vit ies -----
Encouraging students to become acti vely pa rtic ipatc in Ihe 
c lass room? 
Provide the ri ght amoul1I or help when student lIeed it by 
giving hint or clues 
Provide opportunities for student as they reflects idea on 
lesson and on the learning process it se lf? 
Give constructi ve feedback for students? 
Assoc iate, relate and match the classroom lesson with the 
real life experience of students? 
Create activities (problem) that requires higher order 
thinking and cri tica l thinking skill s? 
Order students as they co llect and bring di ilercllI 
information and the real prob lem in their environment to the 
class room to make learn ing meaningful and 10 share 
experience? 

IV: Instruction: Items related with instructors beli eve (v iew) to wards classroom condition and 

quality of instructiona l materi als in implementing acti ve learning 

NQ Items 
Alternative 

..;ood Moderate Poor 
I 

I How do evaluate the conduciveness of the you 
classroom condition to implement acti ve learning? 

2 How do you evaluate the quality of books! modules in 
encouraging students to enhance their knowledge and 
skill s through acti ve participation? 

V. Instruction: Items related with ava il ab il ity nfin Slructi onal maleria ls 10 illl l'k ll lClI1 aclivc Ica l'll illg: 

I. Are there sufficient instructi onal materials e.g. modules and supplementary books that relate to 

subject matter you teach in Uni versity? 

Yes 0 NoD Undecided 0 
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(; laSSrOOl ll '! 

Yes 0 No 0 

in implementing ac ti ve lea rning approach: 

I. Have you atta ined methodology course like general nldhntis or teach ing tr,lining In your prL' ­

serv ice training? 

Yes 0 No 0 

2. Did you get any in - service trai ning on the new curriculum reform in Ethiopia since 1994? 

Yes 0 No 0 

:L Il' yuur n,;spull SC It)r l/lIl:sti oJl N~ 2 is "Yes", til e It,ctl scs url ile lr:tillings we i'\...' 0 11 : 

, \ ,. 

a. 

b. 

c. 

d. 

curriculum deve lopment/evaluation 0 

Instruct ional methods /e va luat ing techniques 0 

Both aand b 0 

I f any other, speci fy --------------------------------------------

Since you ha ve started tcachi ng in thi s uni versity college, did yo u gct an y training on active 

lea rning instructional methods or eva luation techniques'! 

Yes 0 No 0 

5. If your response for question NQ 4 "Yes" How do you evaluate the contribution of the tra ining? 

High o Average D Low 0 
G. Did yo u attend the higher dip loma program training? 

Yes 0 No 0 

I. If your response for question NQ 6 is "Yes" How do you evaluate the contri bu tion or trai ning in 

handling you knowledge and ski lls about active learning approach? 

High 0 Average 0 Low 0 
S. Are there problem s faces you in using act ive Icarning approach? 

Yes 0 No 0 
9. If your response for question NQ 8 is "Yes" Mention that/those problems hinder you Iroll1 using 

act ive learning strategies? 

Thallk you in ,l(Jva ncc! ! ! 
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Appendix -C 

Addis Ababa University 
School of Graduate Studies 

College of Education 

Department of cur .. iculu III and teachers pro fess iona I dcvclopm c ill s illd it.'s 

Questionnaire for students 

Dear respondents! The purpose of thi s questionnaire is to get pert inent information about the 

application ofact ivl.: learning ill U nity U ll iversi ty \llId ill ]{ ili val ley l Jlli vcrsit )' ( 'ollcgc . T ilL' stud y 

can be successfull y accomplished onl y when you complete items honestl y and frank ly. Note that, 

the informat ion you give wil l bc uscd onl y 1'01' acaucmic purpose. So, plcase cooperatc me hy 

filling thi s questionnaire. 

Thank you for your cooperation!! 

A. General information 

Please pu t a thick ,", mark for the fo llowing items to indica te your answer. or fuliy wri ting where 

necessary. 

Part One Bacl,ground information the student 

I. Name of Uni vers ity College (U ni versity): 

Unity Uni versitD Rift Va lley UniversitDllege 

2. Sex: Ma le D Female D 
3. Age: 20 - 24 yea rs D 25 - 30 years D 

30 - 34 years 

4. Area of study (fie ld): 

B. Main Data 

D 35 - 39 Years 40 years and above D 

Accounting D Management D 

Law D Nurse D Sociology D 

I. Instruction : Item related with class room condition and facilities: 

I. Is your c lassroom condit ion at1ractive to learn? 

Yes D No D 
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2. Are the facilities chai rs conducive to make group discuss ion in c lassroom? 

Yes D No D 

II. Inslrlldion : 11 1.: 111 rc l:llcd wit h opill ion to vvard instructor's roles and acti v iti es during teaching 

learn ing process in c lassroom: 

I . Do most of your instructors arran ge students for different classroo m activit ies? 

y ,·s I N" I 

2. Do most ofyoll1' instructors give d iffe rent activit ies and exe rc ise regularl y? 

Ycs D N° D 

l. no most o f yo III' in strllctors encoura ge student s as to beco me acti vel y parti c ipate 

ill tile classro011 1'l YesD NoD 

4. Do most of you r in structors prov ide opportunities for students as they reflect idea on lesson? 

YesD NoD 

5. Do you r instructors associate (relate) the c lassroom lesson with the rea l life expe rience of 

students? Yes D NoD 

6. Do you r instructors invite students as they share the real life expe ri ences that relate with the 

lesson? YesD No D 

III. lnstrllctioll: Items re lated to the role (res ponsibil iti cs) that cxpected Irom students during act ive 

kal'llin g: 

1. 1)0 you partic ipate active ly dll1'in g teaching Icarning proccss by askin g qu esti on and 

by re llect ing idea on the lesso n in class room'! YesD NoD 

1 Ii' your res ponse Illr qucsli on N" 4 is "No" why you do nol pmtic ipate activel y explain __ 

J. [J" yuu ha ve eOlililienee ill express illg yuur nccd and kc lin!; freely'! Yes D No D 

4.1)0 you know the role (responsibility) that expected i'rom student' s durin g active learning? 

Yes D No D 
S. II' your responsc for qucstion No I is "Yes" what are those ro le (responsibi lity) that expected 

rnnll stude llt s JlII.: lltilllJ -------------------------------------------
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IV. Illstructioll : ItcllI s rcial(.;d w ill i Stlldcllls upinion III wunls in stru ctor 's Jlrl' ~~ III;lli()1l nud Iu \VHld :-­

teaching methods instructors use: 

I . Are the techniques and activities most of instructors use du ring prescntation att ractive and 

interesting to you? YesD No D 

2. Do most of you r instructor's use different teaching methods during teaching and learning process 

in class room? Yes D No D 

3, rro lTI the follow ing tcachillg method, w hich Ill clhods (SI!',ll cgics) y Uill' il\structor' s IISl' l!lost l) ' 

du ring teaching learn in g process? 

a. lecture (explanat ion) 0 
b. demonstration D 

c. Discussion D 

d. Group work D 

~. P~~r t~achi ng 0 
h. Brainstorming D 

g. Think Pair-shareD 

h. Cooperative 0 

i. probklll solvill g 0 
4, By w hich met hod of't c:I <.;hillg do YOII Il ced to !eliI'll '! W rit e dowli 

Thank you in advance!! 
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Appendix- D 

Intel"View for supel"visol" 

Basic guiding sample intel"view questions 

1. Would you please tell us your qua lification and experience? 

2. Wou ld you please tell us briefly the role that expected from you as a supervisor and service that 

yo u arc providillg in thi s institute? 

3. Would you explain you r understanding (awareness) about active lea rning? 

4. Have you observed the performance of instructors during teaching learning process in classroom? 

5. How do you evaluate the performance of instructors in im plemen ting di ffe rent teaching methods 

particular in implement ing active learning? 

6. Do you think that instructors have adequate training on active learning? 

7. As we know tak ing general method of teaching have a great contr ibu tion as to implement effective 

teaching methods and different teaching methods. However, instructors those teach none 

educational profession didn ' t take thi s course, so, what mechanisms are used to motivate 

in structors [I S to appl y ncti ve learnin g approaches? 

8. Would you briefly explain major factors influencing the app li cat ion of active lea rning and the way 

they inlluencc it? 
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