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Abstract 

The purpose of this s tudy was to investigate re lationsh ip between L2 

lea rning achievement a nd the vocabu la ry learn ing strategies. To this end, 

fifteen high a nd fifteen low ach ievers of grade 10 students were selected in 

New Era Public School based on their firsl semester performance. 

A questionnaire was designed to gather dala 0 ,1 their vocabulary learning 

strategies. Interviews were a lso cond ucted. T-les t and dcscripliv(' slatistics - --­were u sed to analyze the data. Based on the data, it was found out that 

the re was no sirn ifi cant difference betw( c n high und low achievers in use 

vocabulary learn ing strategies . Only s li gh t diffcrenccs were observed in 

frequency u se of the strategies; high achievers tend to use vocabu lary 

learning strategies more often than low achievcrs. In planning and memory 

s trategies both groups seem u se the strategies s imilarly. 

Based on th ese findings conclusion and recom m endations were forwarded , 

with reference to the theoretical aspects in the lite ra ture. 
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CHAPTER ONE: INTRODUCTION 

1.1 Background of the Study 

There has been a prominent shift '.v ith ill the fie ld of lan guage lea rning and 

teaching over the last twenty years wi th greater emphas is be ing put on 

learners a nd learning rather tha n 0n teac he rs and teac hing. This implies 

that teacher dominant class is not en couraged. In parallel to th is new shift 

of interes t, how lea rners process I\C ' W ill l'orm al io n alld wlwi kind s of 

stra tegies they employ to unders tan d , lear n or re member the information 

has been the primary concern o f I:he rescarchers dealing with the a rea of 

foreign language learning. 

Research in la nguage learnin g strategies began in the 196 0s with the 

development.s in cognitive psycho logy that in nuen ccd mu ch of the re search 

done on langu a ge learning strategics. F<ubin conduc ts rcsearch focusing 

on the strategies of successful learners ,lIld stated that once identified, 

such strategies could be made available to less s '.lccessful learners . In 

addition, m any scholars, s Li c h as T~l!() n(' (1977) 13ia lys toc k ( l 979) Co hcn 

a nd Aphek (1981) Wendcn (1982) Chamot anci O'Ma lley (J 987) Polizerr 

a nd McGroat (1985) and o th ers stud ied strategies used by lea rners durin g 

the process of foreign language lea rn ic f-S. 

In most of which, the primary concern has been on identifying what ' good 

, learne rs report and th ey do in lea rni ng a second or fore ign lan guage 

(Chamot a nd O' Malley , 198 7). Th i ~; is because lea rn ers a dopt a number of 

s trategies in coping with la ngLiage learn ing . Howevcr, no t all lea rners are 
'~ 

equa lly , good ' at ma ximiz in g their slmlq~it: resou rces as d irfe rr: nt 

students u se diffe renl. s trategies III lea rn ~ he lan guage lMcCa rthy , 

1990: 124). This implies tha t the' poor ' language learne rs can have benefi t 

from the report of ' good ' language learn ei'''' slraLcgic s. 



Psychologists, lin gui sts a nd 1 ~l n gu"gc lL:<lchc l's havc iwcn in lc l'csted in 

vocabulary learning strategies for a long time (Levenston, 1979), 

Numerous studies have been conducted on the e ffects a nd different 

vocabulary learning strategies in learni ng a foreign language, For exa mple, 

Meda ni (1989), as cited in McCarthy, 1990 studied vocabu la ry leaning 

strategies of both ' good ' and ' poor ' (in th e se nse of unde r-ach ieving) 

Arabic learne rs of Engli s h, 

I t has been a rgued that is impossible to teach a ll Engli sh words in the 

class room becau se of time constra int , the Englis h word increment, due to 

technological a dva ncement, the extended natu re of the la nguage in 

borrowing words from other lan[ uages , and meanlll g complexity, 

Therefore, it is imperative to learners fin r! the meaning of words by 

thernselves , 

1.2 Statement of the Problem 

It. seems that research on vocabulary lecHn in g st.ratcgies IS scanty III 

Ethiopia, To th e researcher's knowlc,dge, only i,'\be be, 19Y7; Jeylan, 1999 

a nd Mulugeta 2006) studied o n vocnLui a ry Icarn ing strategies, These 

studies try to assess learner's vOl;abulary learning s trategics, 1\11 the above 

s tudies show that a few mcmorv sl ralegics wcrc user! hy thc iea rnf:rs, 

However, the stuciies, do not ide ntif" lckl rni ng stralcr; ies u sed by , gO(Jd ' 

and' poor ' (in the sense of under-ac:hieving) le;ll '!'1Cr:s , III ad d ition, the 

relationship between learner's s tl'Citcgy u se and iek!rn ing ac h ievement. is 

not seen , There for~, it i,; bciicved t~-'8 l , there is a knowled ge gap on 

voca bulal), lea rnin g strategies USlOrl by , g,.lod ' learn ers a nd poor ' 

learners in the Ethiopian conLcx '" The "ceci 10 id en lily the s trat'egies used 

by' good' and' poor ' Icarn c r~l i" ( !e s i m!lt'~ as [c'arncrs ad opl a number of 

~.i1'ra tcgic s ill coping '.:vith llC\rV vGcacui al: 't !\'!cC:l rtll ) 1990: J 2-1). 



Thus , this s tudy a tLcmpts La ici<.:nLiry vocabula ry lear nin g s Lm Lcgies that. ' 

good' and ' poor ' achieve rs use. It also tri es to sce th e rela tion shi ps 

be tween s tra tegy u ses and lea rnin g ac hieve lllc lll. T:1e resea rch , therefore, 

will a ttempt to p rovide a n swers to the foll owing s pec ific qucs tion s. 

• Wha t s t rategies do ' good ' and ' poor ' stud en ts use to learn 

vocabula ry? 

• Is the re a s ignifican t d iffc rence be Lwec n ' good ' an d ' poo r ' s tuden ts 

in using vocabulary learning s trategy? 

• Is there a ny rela tion sh ip be twee n s tra tegy u se a nd learning 

outcome? 

1.3 Objectives of the s t udy 

1.3.1 ~ objective 

Th e ma in obj ec t ive of t.his s tu dy is to identifyin g vocabu lary 

learning s trategies used by , good ' a nd ' poor ' le2.rne rs and 

see the rela tio ns hi p between le '; rne, 's stra Legy u se a nd 

lea rning ac hi evc men t . 

1.3.2 Specific objectiv es 

• Ident ify the v()cab ctia ry Ica rning s tm Legies that' good ' 

a nd ' poor' ka rn c r:o usc . 

• See simila r ilie:; a nd differe nces of vocabu la ry learning 

s tra tegies u sed by ' goorl ' and' poor' s tudents. 

• Find ou t th e rela lion s hip between the voca bu lary 

learni ng st ra tegies and learni ng a c h ieve men t.. 

., 

.1 



..... 

1.4. Significance of t he study 

It is hoped tha t , the findi ng of th is s tudy would hc lp EFL curricu lum 

developers a nd materia l writers to con s ider effec tive vocabula ry learning 

s tra tegies in the des ign . As a resul t, it is assumed, the la ngu age teacher 

may guide his/ her s tu de n ts to u se effec tive vocabulary learning s trategies. 

1.5. Limitations of the study 

The prese n t resea rch is limi ted to see if the re is a ny performance effect on 

voca bulary learni ng s tra tegies . Th e refo re , th e othe r fac tors like ty pes 01· 

task, fa mily backgro und, a nd c ul tura l background ,H C not con s id e red. 

Moreover, the research is lim ited to s tudy in a hi gh school par ticipatin g 

only 30 students in the study due to t ime constra in ts . Becau se o f th e 

above reason s, it would be d iffi cu lt to ma ke co nclu s ion s that would a pply 

to a ll students in oth er h igh sc hools based on thc fin d ings of this research . 

4 



CHAPTER TWO: LITERATURE REVIEW 

2.1. Language Learning Stra t egies 

The term la n guage learnin g SLrct Lcgy h,-, ,, l)ccn d d in cd by many 

researchers , Wenden and Rubin (1987 : 19) defin e learn in g st ra tegies as "" , 

any sets of operations, s teps, pla ns, routines used by the learner to 

facilitate the obtaining, storage, re trieval and use of information ," Richards 

and Platt (1992:209) state that learnin g strategies are "intentional 

behavior and thoughts used by learners during learning so as to better 

help them to unders tand, learn , or remem be r new inl'o rmation," Accordin g 

to Stern (1992:261), the concept o j" learn in g strategy is depe nden t on t.he 

assumption that learners consciously engag<e in activities to ach ieve 

certain goals, and learning strategies can be rega rded as broads conceived 

intentional directions and lea rning tec hn iques , Oxford (1990:8) describes 

learning strategies as "specific actio n s taken by the lea rners to make 

learnin g easier, fas te r, m o re enjoya b 'e, more s>,' Ii"-ciir('clcci mo re effec ti ve 

and more transferable to n ew s itl.n tions," 

From the above definitions, we ean understan d th ill , a ll lan guage learners 

use language l ean~ing strategies ci:her cO!lsciously or ' .. 1l1ccnsciously wheil 

processIng ne'N inforrna ti on an d pcrfurrning La~-,ks In Lhe langL:nge 

cl assroon1 or out s id e c lassr ou rl1. L;lngu'·\gc lc(Jrncr~:; U~)t-; :cU:gl_ldgC lear:l.ing 

'·1I· "-j j ·Pg,'C'" c1 1"-"'''I '', lh, ' " (:(' 0 1' 1' 1"( "" ("'<':\1" ':1 .J . L 1.,_. ... d .. ~. . ("" ~ { l ...', , .~,}. ' /-" 

ini"orrna tiurt (Brown 19,),1: I 14 ), 

Since the information to b e processed b\! [8ngu agc 1ec1 rn Cr s is higll in 

Ja nguage clas 0roonl, lea rne r" use ci i!TtT(:n1. i.:tn;.~llc ! gt' lea rn ing st ra tegie s in 

performing the tas ks and p roces s ing the new inpul Uwy face, Language 

learning strategies are good i nd lealors o f how lea m e rs a p proac h tasks or 

prubl.eITI S encountered durin g tl-:c pr() c('s~ or 18nguugc !('·8rn ing . Acco rdin g 

to Fedderhodt (1 99 8 ) a !2.nguClg::.: lc~_ rTJer c<'1pabic o f using a \N.! ch; Va rity of 

• ) 

I 



la n gu age learning strategies appropriately can improve his/ her language 

skills in a better way . Oxford (1990: I) s tates that la nguage strategies are 

important for la n guage learni ng because they are tools for ac tive, self 

directed movement, which is essentia l for deve loping communicative 

competence. Research on good langua ge learning strategies revealed a 

number o f posi tive s tra tegies so that s uc h stra tegies could also be used by 

, poor ' la nguage learners try ing to become more successful in language 

learning (Lessard and Clouston, 1997). 

According to Oxford , (1 990:2) learning strategies enable s tudents to 

achieve success not only in the new la nguage but also in a wide range of 

oth er subj ects . Simi larly (Rubin 1987: 15) argues that all other things 

being equal , some students wi ll be more successful than othe rs in learning 

a foreign la nguage which is attributed to particular sets of learning 

s trategies which studen ts employ. 

2.2 The Role of Vocabulary in Language Learning 

Oxford a nd Scarcella (1994:232) sav that vocabulary teaching and learning 

has been neglectcd particularly in second language classcs. They a rgue 

that "vocabulary is not explicitly 1 ~lugh t ill lll'llly s<;cond lun guage e l;ls,·;es." 

Howeve r , nowadays, vocabulary is aeccpted as parL 01" syllabus and a wcll­

planned and regular basis. McCarthy (1990: viii) stated that many 

language teach ers feel that vocabul a ry s hould have a cen tral ro le in 

language courses. He continues that meaningful commun ication III a 

fore ign la nguage depend s mostly on vocabu laries and ;ugu es that 

structures m ake up the skeleton 01" language, and then it is vocabulary 

that provides flesh. An ab~lity to ll1aJ~·: pulate grammatical structure does 

not have a ny potential for expressing meaning unless wonis a re used. 

/ McCurthy (1990: vi ii) conclu.des that. ma~Le r iilg th e grammatical rules doe~; 

not help since language depend s mostly on vocabula ri es. 



Vocabulary is, therefore , central Lo languagc and has grcat sign ifi cance to 

language learners . Word s are the building bl ocks of a language s in ce thcy 

label obj ects, actions, ideas without which, people can not eonvey the 

intended meaning. The promincnt ro le o f vocab ulary knowledgc in forc ign 

language learn ing has bee n re<.:e ntiy recogni zed by theorists and 

researchers in the field. Accordin gly , numc ro us Lypcs of a pproaches, 

techniques, exercise and practice ha ve becn inLroduced in to the field to 

teach vocabulary (H atch and Brown , 1995). It has bee n s u ggested that 

teach ing vocabulary shou ld not only consist of tcaching spec ifi c words but 

a lso a im at equipping learners with strategies necessary to expand their 

vocabulary knowledge (as Hulstjin, 1993 is cited in Morin a nd Gobel, 

2001). 

From the above di scu ssion, one can deduce that vocabulary learning is 

important during the process of lea rning a language. One way to assis t 

students in becoming independent learncrs dUl'in g th e process of forcign 

language vocabulary learning is a pply ing , good ' vocabu lary learni ng 

s trategies as efficiently as possible. 

2.3. Vocabulary Learning Strategies 

Vocabulary Knowledge IS important for both productio n a nd 

comprehension in a foreign la n guage . Knowing a word invo lves: 

• A great deal about wo rd 's general frequency of use, ::;yntactic a nd 

s ituational limitations on its use . 

• Word 's underlying form and the forms thaL can be de rived from it 

• The network of wo rd 's semamic fcatu res ,Incl 

• The various meanings assoc iated wiLh the item. 

(Richards, 1976) 
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Knowing a word is also defined as knowin g its spelling, p ro nunciation, 

collocations (i .e . words it co-occu rs wi Lh) , and appropriaLeness (Nation, 

1990). Therefore , vocabu lal-y co mpe Le ncc is far mo rc Lh a n Lhc a b ili ty to 

define a given number of word s . Thus, it cove rs a wide ra nge of knowledge 

which in turn requires a va rie Ly o f strategies La ga in the kn owledge. 

Foreign language learners may the n use various s trategies Lo acqu ire the 

target language word knowledge . 

In recent years, there has bee n a gene ra l shift o f focu s from the teacher 

center to students' center approac h in voca bula ry learnin g. Th e t raditional 

a pproach to voca bulary Leac hing and lea rn ing hus been c r iLic ized a mong 

many things, for its failure Lo address the imporLance of the learners ' 

active involvement in the process (Oxford a nd Scareliy, 199 4; Sherman 

1998). To support student ce n te red a pproac h Al emu, (1 994: 1) writes 

"current practices in vocabulary t.eaching emph as ized how learners learn 

ra ther than wha t they learn. " 

It has been suggested that one way to accelera te the lea rn ing of a second 

or a foreign language is to idenlify ways in whic h lea.rn e rs Icarn more 

efficiently and effectively . Traini ng learners 111 voca bula ry learn ing 

strategies can help EFL s Lude n ts become betLcr lea rne rs . In add ition, skill 

in using learning strategies assists students in becomin g ind ependent, 

confident learners (Chamot, 2001: 1). Fiesec!l"(:h hi lS also de monstra ted that 

there is a relationship betwee n s t;'atcgy usc a nd success in second or 

foreign language learning . For insl a~lce, (Cohcll and Anhe k 198 1 as cited 

in Chamo t, 200]) taught s tudenLs of ll cbrcw to rem ember vocabulary 

items by makin g paired mnemo n ic associalion a nd fou nd tha t those who 

made associa tions remembe red vocabu la ry morc c lTcct ive ly . 

Empirical evidence showed Lhat ::;trategy dse resu lts in more effective 

vocabulary lea rmn g and recall clmong 1,2 learne rs . Nioreover , the 



s igni fi cance of slralegy is POillil' d <lU i ('\" '1 1 by ,-;c il o l"I's lik" ((;"irns ~1I1c1 

Redman, 1986; MeCarly 1990; Long anrl l<i eh' lI-ds, 2 001) who believe thal 

context is a major so urce of voca bulary karning_ These scholars have 

expressed their conce rn over how well students ca n handle context on 

their own, Therefore, they have strongly emphasized learner in vocabu lary 

learning s trategies to make students crfcctively learn from context. 

Practicing on e's English in a variety of ways IS believed to be highly 

importa nt in vocabulary bu ilding , According to Oxford (1990:40-44). 

prac ticing strategies are one of the most important cogn itive strategies for 

language learn ers _ Th e vocabulary of any language is huge a nd its 

acquis ition takes time, Thus, research recommc nd s how words arc learnt. 

rather than on what should be tau ght. 

Cohen (1990) pmvides u seful sugge;;l ;,,!I :; fo r helping k arnc rs 011 how they 

u se strategies which best enable 11'1,'1"" 10 Icflr n vocahul (II-Y which a re 

discussed in details in the 0ubseq ~ II~ ll! :·~LcLi<::'n . 

2.4. Taxonomies of Vocabulary Learning St.rategies 

Second and foreign language resc<Jl-ch e rs helVe mad e various attempts to 

classify vocabulary learning stratf'g;('s emr loy,"d by foreign and second 

language !carners, 

In the 1. 980" ane! early 90s, rc!->(': ',rcit 11:;}il1l), 1--_ lCuscd O}l cakgorizing the 

strategies found in the sLJLiics uf d,:_: prC'J1UliS (,,-,c,llie, /\" a resu lt, several 

taxonomies were proposed tt; cla:-;sil', strategics. ind;Ylillg classifications 

of la nguc.gc learning slral-egics In ,Jcn~ ' l'a] c-. iJ. nd i'1.lb-ski ll s 

slra Lcgit: s in p a:-l inilaL CPk_dk\' ell ,tI Ch, "}lot Ii ()'H)), (or i nsLuncc, have 

lC - II-Il "'-" s' "'}l >",- -c. ' b L . c ~I.._ I'" c;, to tTl , UIJ hrc~rlches: 

cogn irivc, Inelacognili\'e, and soc! ( I·: dl (,C livI ; cach or \\'h i:'h ho;-; Int'.; of sub-

9 



strategies such as rehearsa l, orgfln izalion, summarizing, deduc ing and 

imagery. Other instances of vocabula ry learning strategies classification s 

are the taxonomies proposcd by G U and .J oh nson (1996); Schmitt (1997); 

Nation (2001) a nd Oxford (1 990) whi c h u rc b('ic rly discussed below. 

/ 2.4.1. GU and Johnson's Taxonomy of Vocabulary Learning 

Strategies 

According to G U and Johnson (1 996) sccond / fore ign la nguagc vocabulary 

lea rning strategies inc l udc: metacogn i Live, cogn i tiv{, memory and 

a ctivation stl-a tegics. Me tacognn (iv(' SlralC!,(<:s cOlls ist "I' se lec t ive <Ittc ntion 

and self- initia tion strategies . Ico n: ign / secu l·td language lea rn e rs who 

employ selective attention s trategies to know which words a re important 

for them to learn a nd a re cssenlial ror adequaLe comp re hen s ion of a 

passage . Lea rners employing sel f- initia tion str'1tegies use a varie ty of 

mea ns to make the meanin g of vocabulary iLems clea r. 

C(~i tive s tra tegies in C U an d ,joh ",,'"I'S taxon()! ny ell tuil gue~! ng -. 
strategies, s killful use of dictionari es and note- Laking s tra tegics . Learn ers 
r-

using guessing strategies draw up on th e ir background knowledge and use 

lingu ist ic clues like gramm8tinll s truc ture s of ;1 sen te nce to guess the 

meaning 0 1' a word. 

Memory str<llcgics,c1rc cl as sifi,~ (1 ill to reh,·,,!·s;c! ;lncl encoci ing categories . 

Word lists 8 n d rcpclitio n <1 1' (; i:, sl;.I !LCc·:'. oj' n 'hcarsu l stmccgic>i . ~:ncoclin f.; 

strategies en comp;"ls~ stralcr;ies ns ,Jssociuli(i ll , inlngc rv, visual, au ditory, 

semantic, and co ntextua l encodill{! as we ll as wo rd -structu re (i. e . 

analyzing a word in term s of prei'ixe,;, Slerns 8nd suffixcs) . Activation 

slrategies inc lude those stl'8lcgics throu gh wh ich th e ICil 1'1l c:rs aClu a lly usc 

n ew words in diffe re nt contexts. For insla n ce, Ica rn er~; may se t se ntence:,; 

us in g the wo rd s th ey ha ve juslica r:1cci . 
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2.4.2. Schmitt's Taxonomy of Vocabulary Learning 

Strategies 

A comp re h e n s ive inve ntory of vocab ulary Icaming strutegie s is a lso 

deve loped by Schmitt (1 997) . His taxonomy has two grou ps . These a re 

determining the meanin g of new word s when encountered 1'01' the first 

time, and those that consolidate meaning when encountered aga in. The 

former conta ins determination and socia l strategies and the lat te r 

con tain in g cogn it ive, m etacogllitive, mcmcJlY and socia l strategies. 

Schmit!. includes social strategies in iJoth ca tegories since they can be 

used for both pUt'Poses (i.e. determi nation and consoli datio n). 

To Schmitt, detcrmination strategies are used when "learners a re faced 

with discovering a new wo rd':,; mean in g without recourse to another 

person's experi ence" (p .205) . l'{ence , lcarne l's try to discover the meaning 

of a n ew word by guessing it \\'ith th e help or eo ntexL. s tructural 

knowledge o r language, and rcl'c I'c n ce tnalcI'ia ls. 1<01' Schm ill , th e sccond 

way to discover a new mean ing is th rough employ in g thc socia l 

strategies, asking, someone fo r help , Besides the initial di scovery of a 

word, learners n eed to employ a Var il\! or stratcgics to practicc a ne! retain 

vocabula ry . LCCl !"llers, thus, usc :1 V:,l l'icty or s()c ial, memory, cogn il.ive and 

metacogn itive strategies to c<.J il sulic!;IIC their vr)(:abul<1r:v knowledge . 

Cooperative group through which I ~;;\rt'lc:'s sluGY >} nel p,'a cli ee th e 

m ean ing of new words in a gruup I S an lI~s:ance of s ocial strategies ror 

consolid ating a word. Memory strategies, Lradil ionally known as 

mnemonics, invo lve relaLing the word \\'iLi l some p revious ly learn cd 

knowled ge by s ing some fonTl uJ' :rn~lgcry o r group ll1 g. Cogn it.ive 

s trategies in this taxonomy arc ~imilar La memory strategies but a re not. 

focu sed on manipulative men tal processing. They include re petition a nd 

note books to s tudy worel s. Fi n'111y mCl')CogniLiv(; sLmlcgies in Schmltt's 

I 
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taxonomy a re defined as s trategies uscd by Icarners to con (rol and 

eva lua te the ir own learning. Tes ting oneself IS an lI1Slance of 

metacognitive strategies wh ich provides "input to t.hc e lTcc tiveness of 

one's ch oice of learn ing strateg~es, providing positive re inforcement if 

progress is being made or a signal to sw itch strategie s if it is not" 

(Schmitt, 1997 :2 16). 

2.4,3 Nation's Taxonomy of Vocabulary Learning Strategies 

In a more recent attempt, Nation (200 l) proposes taxonomy of various 

vocabulary learnin g strategies . Vocab ulary Ica rnin g Stratcgies in Natio n 's 

taxonomy a rc divid ed in to three ge neral c la sses: "Planning" "sources" 

(learn in g) and "Proccsses" (rcca llin g) e<Icl1 oi' which divided in to a subset 

of key strategies. Nation's taxonomy separates di ffere nt aspects of 

vocabulary knowlcdge (i.e. which IS involved 111 kllOwing a word). 

Planning category involves decidin g on where, how and how often to 

fo cu s attention on vocabulary iteal. Strat.egies in this category include 

choosing words, choosin g aspects of wo rd knowledge and choosing 

stru tcgies as wcl l as plannill g n:petit iol l . Tile s('''')llci e,licgo ry in Nalion's 

taxonomy sources involves geLl.ing inforIn'ltion about the word. This 

information may in clude al l the aspects involved in knowing a word that 

may come from the word fo rm itse lf, from the (:O!lt.CXl, from a re fe rence 

source like dic tionaries , glossaries an d fl"0111 unalogies and connections 

wi th othe r languages. Process is the las l category in Natiun 's (2001) 

taxonomy of vocabulary icamill g :;(mll'gi,''; Ikll Inclucies eSIHb li s hin g 

word know ledge through noti cing, ret ri eving and ge nerating strategies . 

According to Nation, notic ing in volves seeing the word item to be learned . 

Strategies at th is level inc lude pllltip ,,, Ille lVo rci in a vocabul a ry note 

book o r li st; [lutting the word on tt) a word clrd ;ll id o ra lly and visually 

repeal.ing the word. I-Ie DrgLit's 11,:1; ,111110,; ;; 11 !Iwsc ,., In.llcgies ,j re 811 of 
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recording type , Lhey a re u sefu l s tcps I'cslill ing ill dee p process in g of 

words . Retrieval involves recallin g the ileill s met iJefore whic h in cludes 

reca llin g knowlcd gc in t hc s nm" W;I Y il W ; IS () I'igi ll ;d ly s lon'd, C ~' n c rnl in g 

s tra tegies includ e "attach ing new a spec ts o f' knowl edge to what is known 

through instantiation (i, e, visua lizing exa mp\(;s of wo rd s ), word a naly sis, 

sem a n tic m apping an d using sca les a nd grid s (N a tion, 200 1:222 ). " 

Generating stra tegies inc lude ru le -d riven ge neration, such a s creating 

context, collocations and sentences conta in ing new wo rd . Bes ides, the 

mnemonic strategies a nd using the word in diffe rent context through 

four s kill s are a lso defined as ge ne ra t in g strategics. 

2.4.4 Oxford's Taxonomy of Vo c abulary Learning Strat egies 

Oxford (1990) has a lso proposed a more com pre he nsive model in whieh 

six ca tegories are c lass ifi ed in to Iwo group :.; ; di rect a nd indirect: 

stra t.egies . Direc t s Lra lcgics Ille r! iur.y , cugn iLive, a nd 

compensalion vVi l ill:' ind irec t st ru Legics i !1 Ct l ld c 11lct(Jl'ognit ivc, a fTe clive 

and socia l. Eac h category is brie n~, d iscll ssed be ;ow . 

2.4.4.1 Direct strategie s 

Accord ing to Oxfo rd (1 990: 37) d ircc l s trategi c::, a l't~ lhose direcLly 

contribute to the learning o f th e Large t language by involvi ng learners 

directly in workin g on the t'a rgd langu age . Direcl slr,ll.cgies inc lude the 

foiJowi ng. 

2.4.4.1.1 Memory Strategies 

These strategies e na ble stude n 1.:" to rcmem he r i ! I lc1 reta i n VDca bula ry 

[no re e fl"ectivcly . The foll owing are arno ng i l r' i)C· rt~l!lt m e mo ry strategi es . 
' . 
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• Grouping -Ordering wo rd s according to topic rclcttionsh ip, parts of 

SpCCCl l , SyllUlly lll , <JIllull.Y111. , 

• Associa ting/elaborating-Linking the new wend to something 

a lready in memot-y. 

• Placing new word in to a context - PuLLing the new vocab ulary in to 

meaningful oral and written . 

• Using imagery- Relating the new items to visua l tmagcs 

• Usin g key words - Linkin g the new word with H familiar word that 

has s imilar sound. 

• Semantic mapplllg - An arranging concepts and relationsh ips on 

paper to c reate a semantic map, a diagram in which 

the key concepts (stated ill words) arc high lighted and 

linked with concep ts via atTOWS at · lines. Such <3 

diagram visually shows how ideas fit togethe r. 

• Us ing key words- Combining souncis 'tnc! images so that learners 

identify ing a fam iliar in one's own language or another 

la n guage that s()und~; like the ncw word an d , 

ge nerating a visucll image uf the l~CW word and t.he 

fan1iliar one in lCl'dCLing in. sunIC \..vay. 

• Structured revlewlTlg- Pevicwing ,drea"]Y learnt lllllt.erial at differen t 

inte rvals with an ii i;,cntion te; enhance long term 

memory. 

• Using physical response - I\c!ing (Jut physically the ~anil1g of the 

nc\\' \vord. 

• Using mechanical lcchtli'lllC~, 
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2.4.4.1.2. Cognitive Strategies 

These s trategie s are employed by students when the students are 

directly involved on the target language tasks. Th e following are 

a mong important cognitive strategies 

• Repeating - Saying or Writing the new items again and agam, 

listening to them several times. 

• Formally practicing with sounds- Practicing on pronunciation, 

intonation, and so on. 

• Recognizing and LlSlng formal and pattern Unanalyzed 

expressions with patterns with slots that can be 

filled with and a lte rnat'ive words . 

• Recombining-Constructing a meaningful sentence by 

combining, In a new way, usmg al ready learned 

words. 

• Practicing naturalis tica lly- Practici ng the new words in an 

authentic way (by taking part in conversatio:-l, 

listening to the radio, reading n ews papers ... ) 

• Using resources for receiving messages-Using target language 

reference materials such as the dictionary or asking 

someone to help with the meaning of unfamiliar 

words. 

• Reasoning deduclively-Ccnsciow;iy Ll s i,lg general rules La 

work out the mecllling of unfamili2.rly vocabulary 

items (e.g. looking fer the meaning of disagree from 

the meaning of the prefix cI is-an d the meaning of 

agree) 

• Analyzing expressions-Trying to understand something 

spoken in the new languogc by breaking down a 

ne\v \vord ) phrase) :-;entcncc or even raragraph in to 

its componen l parts . 
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o Tra n slating-Changin g the meaning of a ncw word to nat ive 

languagc worcl. 

o Tra n s ferring- Us in g previoll s ly acquired knowledge of words 

from one language to unclcrs ta nd the meaning of 

th e new la nguage worcl s. 

o Ta kin g notes- Kee pin g a rec() ITI of ncw v()cabu lw-y in some 

ways, for instance, in one's vocabu lary no te book. 

o Highligh ting-Unde rli ng (identifying) the new words in reading 

text a nd finding th e ir meanin gs . 

2.4.4.1.3 Compensation Strategies 

Compen sation stra tegies are a lso call ed guess in g strategies. Guess ing 

can be applied using linguisti c a nd non - lin guistic information to dcduce 

the mea ning of unknown word s wh ich include : 

• Using linguist ic clues-refers to previous ly ga in ed knowledge of the 

targe t langu age, the learners own la nguage, or so me other 

language can provide lingui stic clues to the meaning of what 

is heard or read . Prefixes, sulTixes a nd word order are useful 

linguistic clues for guessi ng mean ings . 

o Non-linguistic clues-refer to clues that: are rela tecl to forms of add ress 

such as titles o r nicknames and nonve rbal behavior such as 

speaker' s tone of voice or fa c ial express ion, whic h help 

learne rs guess lh e meaning of what they hear or read. 

2.4.4.2. Indirect Strategies 

These stra tegies co ntribu t.e to vOC<lbu lilrv cicvcloplIlcnt ind irecLly. Thus , 

they ass is t th e stu dents to manage their vocabular'y learn ing in a var iety 

of ways. They consist three se ts o f stra Legics: mctacognilivc, a ffective, 

a nd social s trategies . 

IS 



2.4.4.2.1 . Metacognitive Strategies 

These strategies refer to students planning, monito ring, evaluating of 

th eir lea rning. The following are included in metacognitve strategies. 

• Over viewing and linking with a lready known material-over viewing 

comprehensively the key vocabu lary items to be learned in 

upcoming vocabulary lessons and as sociating th e m with the words 

a lready learned. 

• Paying attention-pay attention to vocabulary learning-select and 

focus on relevant vocabulary tasks or ite ms. 

• Finding out about lan guage lea rning-See in g for a better 

understanding of how language is learned by reading or asking. 

• Orga ni zin g-Crcaling fa vo r'able pilys i\ ';Ii "rlVir',)Illllcni to on e's 

vocabulary learning or study. 

• Identifying the purpose of a language task-Identifying the relevance 

of a particular vocabulary task to one's purpose (s) in specific 

s ituations. 

• Seeking practice opportu '1ities- Explo i ling all accessible 

opportunities to practice one's vocabula ry in a natu ral way . 

• Self-monitoring-Identifying one's errors in the course of vocabulary 

learning by checking whether one is learning correc tly or wrongly. 

• Self-evaluating-Evaluating th e outcome of one's vocabulary 

learning by checking whether or not one ha s made more progress 

then before . 

2.4.4.2.2. Affective Strategies 

These strategies are related to learner's emotion, attitude and 

motivation. They are employed by students to overco me anxiety, 

negative attitude, and fee li ngs of frustration . Oxford (1990: 140) 

writes, '" good' language learners a re often who knows how to control 

their emotions and attitudes about learning." 
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Some affective strategies re la ted to vocabulary learning arc; 

• Using progressive re laxation -Rclaxing onese lf me ntally and 

physically to reduce exhaustion, boredom and so on before 

workin g on vocabula ry tasks . 

• Making positive s tatements-Say ing 'pos itive s ta te ments about 

oneself and one' s a bility in learning new vocabulary item s as a 

way of encouraging onesel f, especially be fore attempting a 

potentia lly difficult task. 

• Taking risks wisely-Having courage to wisely involve oneself in 

performing difficult taskes regard less o f the possibility of 

making mistakes or e rrors. 

• Di scu ss ing your fce lings with som c one-Discuss in g you r 

feelings in vocabu la ry learn ing with yo ur classmates , teacher". 

2.4.2.3. Social Strategies 

These strategies a re related to learner's social interac tions to ass ist 

learning. Some of the socia l strategies include: 

• Asking for clarification -Seeking help I'ro m othe rs to clarify the 

meanin g of new ite m or 1.0 be co rrected . 

• Cooperati ng with peers-Working with one's peer group for 

improving one's voca bulary knowledge . 

• Cooperating with proficicnt users of English -Ma king fri end s hip 

with proficient speakers of English to improve one's knowledge 

of En glis h vocabul a ry . 

• Deve lopin g cultura l unders tan din gs -Developing interest to 

understand the culture and ways of living o f Engli s h speaking 

people. 

In general, although the taxonomies proposed by G U a nd Johnson 

(1996), Schmitt (1 977), Nation(200 I) a nd Oxford (1990) may s lightly 

differ in term s 01' strategie s they catcgori"c, Ihey a il provide a li st of 
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widely applicable vocabulary learning slrategics. Nation's (2000) is the 

one favored in th is study since it is recenl an syslematic. 

There a re many words on which lcachcl"s may !lot bc able lo spe nd time 

within the class time limi ts. Thus , if studenls a re equ ipped with a 

number of the strategies mentioned 111 the taxonomies, they can deal 

with these words on their own and as a result h ave access to a large 

numbe r of target language words. 
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CHAPTER THREE: METH ODS OF THE STUDY 

3.1. Sampling 

3.1.1. School 

New Era Public School was selec ted for the s tudy purpose, because of the 

researcher 's familia rity to the seh ~)ol. He wa s fe ll th al this familiarly 

would help to have access to the doc umenls needed fo r the s tudy . 

3.1.2. Students 

Thirty grade 10 s tudents from the sc hool were sciecteJ da ta sources for 

this study. Grade 10 was selec ted because o f its convi nce to the 

researcher. The researcher ta ught at tha t grad e leve l whic h would help 

him to con duct thi s s tudy . Stude nt.s were se lec ted u SJl1g purposive 

sampling technique. The students were selected based on thei r 

performances in the firs t semester ex:"minatio ns . From fi ve sections the 

top fifteen and the leas t fifteen were taken fo r sampling to include 

s tudents with various leArnin g experi en ces. 

3 .2. Instruments 

3 .1.1. Questionnaire 

Questionnai re was th e main in stru me nl used fOt- ci; lta co llec t ion in L!lis 

study. The questionnaire conlai ncci. lwenty-t.I1 ree questions <Iccompa n ied 

by three response categories in whic h th e s tuden ls would be asked to 

rate. Sinr:e it would be difficult for the st udents to und erstand the 

Engli s h vers ion , the researcher tran s latecl items i 11 to Amha ric to gather 

data. The questionnaire was design ed to gather jata on s tuclen t's use of 

vocabu la ry learning strategies . 

After distributing the questionnaire , the s tude n ts were as ked to study 

the qu estions from th e beginning to the end. The n , the studen ts were 

made to fi ll in the que s tionn a ire with the !wlp ,1I1d guid a nce of the 
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researcher (each item was briefed as the respondcnts filled th e 

questionnaire). The researcher decided to brief the questions because he 

realized that students h ad problems in understanding them . 

The researcher collected all of the question pape rs adminis te ring because 

the respondents fill ed in the questionnaire in hi s presence . All co pies 

were filled prope rly and returned . Information gathe red form thirty 

students was u sed for data analysis. 

3 .2.2 . Interviews 

Interviews were condu cted with purposely selected lO students (5 ' good ' 

achievers, a nd 5 ' poor' achievers). Th e intervi ew was conduc ted with in 
• 

two days. Five students were interviewed per a day at the researcher's 

office. The contents of the interview were th e same as that of the 

questionnaire as it was used to gather additional data for cross-checking. 

In this study, the researche r conducted semi-structured inte rviews. That 

is, before conducting the in terviews, the researche r prepared questions to 

be asked. However, during the interviews, he did n ot necessari ly stick on 

asking only those questions. The researcher pre fe rred to co nduct semi­

structured interv iews for its fl exibiEty . 

3.3. Data Organization 

With an employment of th e frequen cy scale, Lhe p lannin g, learning a nd 

memory strategy each was La bu latcd. Following Lhis, the dala were 

analyzed and interpreted. To check whether there existed significant 

strategy u se diffe ren ce between ' good 'and 'poor' achieve rs, t-test 

results were made and sta tis tically analyzed . 

Th e qua li tative analysis of in Lerview results' was made togeLher wiLh 

ques tionnaire results wh ich were tab',iakd . 



CHAPTER FOUR: DATA PRESENTATIONS AND 

DISCUSSIONS 

4.1. Plan for Learning New Items 

An a ttempt wa s m ade to gather da ta on the p lan that 'good' and' poor ' 

achievers u se in learning new wo rds . 

Table 4.l.A. Plan to learn n ew words 

Item s 

1 

2 

3 

4 

5 

6 

Group of Respondents I 
, good' achievers 

Su b- St rategies 

I se t pla ee and time to stu dy n ew -
words 
I se t goals and objectives for 
learning vocabulary items 

10 

I conside r as a s tu dent who can 9 
s u ccessfu lly learn new 

Frcquency 

VI 
V 

6 .... 
'0 v 

> v v 
E 2. 

I 0 
if) 

._. 

9 6 

4 1 

-- -,-~ -. 2 

, poor ' ach ievers 

Frequency 

VI 
v 

VI § '-,., 
.~ 

'" ~ > ::: " v 
;;;: E 2. 

0 
if) 

._----
- 12 3 

12 2 1 

5 1 

vocabulary items _ -.-----------f--=--t-::-- ---1---:-::--+::----1 
I Try to Im prove vocabul a ry - 12 3 - 13 2 

knowledge by read lllg __I ' : 
I listen to oth er people 5 LO 
(teachers) to learn n ew worcl~ -- -T -
I lis ten to En gJts h radio or TV 5 9 1 5 8 2 I 
programs to improve m y En gli sh 1 ! 
vocabu lary'" ______ l ___ J ______ .L _ '--__ '--_ .. ..J 

3 6 6 

As can be seen from th e a bove ta ble, s ix s u b strategics we re incl uded 

unde r planning s trategies . In ite m 1, studen '.s were asked to indicctl.e 

h ow often th ey do set t im e and rbee to s l udy new words. I\ccord in gly, 

nine res ponden ts fro m ' good' ac hievers said that they sorne times'se t 

time a nd p lace to s tudy new words . while six ci8 imed tha l. they' never' 
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set time a nd place to study new items . The table a lso shows that twelve 

of the' poor ' ach ievers re portcd thal they ' sometimes' set time and place 

to s tudy n ew words, a nd three of them said that thcy 'never' do so . From 

the da ta, it is possib le to conclude lhat ' poor' achievers lc;nd to set more 

t ime a nd place to study compared to high achievers. Data from the 

interview a lso s how that ' poo r achievcrs usually set t ime and place to 

stu dy vocabulary ite m s . 

In item 2 , s tu dents were asked to show how often th ey set goals a nd 

obj ectives for learnin g vocabula ry items. Ten of the ' good ' achiev,~rs 

reported th at they 'always' set goals and objectives for learning 

voca bula ry item s and four said thal they 'sometimes' do sc. Likewise , 

twelve of the ' poor ' achievers reported that they' sometimes' set goals 

and objectives for learning vocabulary and two of them claimed that they 

, sometimes' set e;oals a nd objectives for learning vocabulary. From this, 

it is possib le to concl ude that' poor' achievers seem to hc hetter than 

I good I achievers in selLing gouls aile) objecL!ves Cor lc:~lr!1ing vocubulary 

items, During the in te rviews, most of the' poor' ach ievers "nd a few of 

, good ' achiever s said th at they set goals and objectives for learning new 

vocabula ry items . 

In item 3, students we re asked Lo inclicate how often they consider 

th e mselves as studen ts who co uld successfully learn Ilew voclbu lc1 ry 

item s. Nine of the 'good ' ach ievers rep0ried thaL they 'always' co nsidered 

themselves a s students who could successfu lly learn new vocabulary 

item s and fou r of them cla imed thal they , so metim es' thou gh t so . 

However, on ly five of the 'poor' achievers , sa id that they 'always' 

considered th e rn sel'.'es as students who i;ould successfully learn new 

vocabul a ry item s an d n ine of' them mriicated th s!1. Lhey , '·''.l rnct.irnes' do 

so . Th is s hows that' good ' ;J C:l :CVC;I"S Sl:,: m to I)l: bel.lel t h eIn' poor ' 

achievers in con s ide rin g themselves ciS studc nt:s who could s uccessfully 



lea rn new vocabulary. The result of the inLerview also highly supportcd 

the above idea. 

An attempt was made to in vestigate efforts that 'good ' a nd 'poor ' 

achievers make to improve Lhcir vocabu lary know ledge by readin g. As 

shown in Table 4.1.A. twelve of the' good' ach ievers reporLed Lha L they' 

sometimes' try to improve their vocabulary knowledge through reading, 

while three of them said tha t they 'never' read Lo improve Lheir 

vocabulary knowledge. Likewise, thirLeen of the ' poor' achieve rs said 

that they' sometimes' try to improve Lheir vocabula ry knowlcdge through 

readin g, while two claimed thaL thcy , never' read La improve the ir 

vocabula ry knowledge. From the data one might conclude LhaL there is 

no s ignifica nt difference between ' good' and' poor' ac hievers in effo rts 

they make to improve their vocabulary via reading. In the interview, both 

of the groups said that they' sometimes' employ the strategy. 

In item 5, s tudents were a s ked to indicate how often they listen to people 

to learn n ew words. Accordingly, fiv e of the' good' achievers said Lh8t 

they ' a lways' listen Lo other people to learn voca bu!a ry a nd ten o f them 

claimed that they' sometimes' do so. Similarly, s ix of the 'poor ' achieve rs 

reported that they 'always' li s ten to people to learn and six c la imed that 

they sometimes do. From the data, it might be said that' good ' ac hieve rs 

seem to be better than 'poor' achievers in learning new words by li s te ning 

to people. In the interview, m ost of Lh(;' good' ach ievers said Lh at th ey 

u se this stra tegy compared La Lh e ' poor' achievers. 

In item 6, students were asked La ind icate how often they li sten to 

English radio or TV programs l.o improve their vocabulary. In response to 

this, five of the 'poor ' a chievers sl.aLed LhaL Lhey 'always' li sLe l1 Lo English 

ra dio or TV programs to improve their vocabui:1ry knowledge and nine of 

them claimed that they 'sometimes' do so. 
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In like ma nner, five of the 'poor ' ach ieve rs c la imed that they' a lways' 

li sten to English radio or TV programs to improve thei r vocabulary 

knowled ge, a nd eight of them said t ha t they' somctimes' do. From this, it 

is possible to conclude that th e majo r ity of the both groups li sten to 

English radio or TV programs to improve their Engli sh vocabulary, 

though 'good ' achievers seem to be be tte r than ' poor ' ac hievers II1 

lis tening to Engli sh radio or TV programs to improve their vocabu lary . 

Table 4.l.B. Planning strategies in descriptive statistics 

In analyzing student's responses descriptively, values were given to the 

options. The values were 

Achievers N 

Good 15 

Poor 15 

2 

1 

o 

Mean 

7.07 

7.00 

always 

sometimcs 

never 

I Std. devotion 

1. 7 J 
-

1.65 
--

0 .1 3 

1 Variance 

I 
2;c-._9=-::-2_-I 

. 2.71 

t-va l ue 

From Table 2.6, we can see that good ach ievers seem sl ightly better than 

poor achievers (mean 7.07 Vs 7 .00) respec tively in using pl a nning 

strategies to learn new vocabulary items . However, th e t- Lest: analysis 

s howed that this difference between the two groups was not: statis tically 

s ignificant (t~0.1 3, p>0.05, df~28). 

4.2. Strategies in Learning New Words 

An a ttempt was made to gather d 2,ta on the sLra l.egic'3 Lh at " good " a nd " 

poor" achievers use in learnin g new wo rd s. 
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Table 4.2.A. Strategies in learning new words 

Group of Respondents 

, good' ach ieve rs ' poor ' achievers 

Freq u ency Frequency 

Y) Y) 
Q) Q) 

Y) E "-
Y) E "-Ite m s S LI b -Strategies » .;:; Q) ~, .;:; Q) 

'" > '" t ~ Q) Q) ~ Q) 

;;:: E z ;;:: E z 
0 0 

(/) (/) 

7 I ask their classmates ( teachers) 9 5 I 2 10 3 
to learn the new word meaning 

8 I use an English dictionary and 8 5 2 10 3 2 
learn new words 

f--=-.--~~ 
9 I LIse English LI dictionary and 1 II 3 7 7 I 

learn new words 
10 I workout the meaning of unfam iliar 9 5 I 6 7 2 

word by examin ing its component 
parts - ' ] 11 I underline, the new words I meet 2 4 9 5 9 
wh ile I read and later find their 
meanings 

---~-'--r-
12 I read a text or listen to someone, 8 7 . 5 7 3 

tl-y to guess the meaning of _~_~ I unfamiliar words from their context I --

As can be seen from the above table, six sub stra tegies we l-e included 

under learning strategies. 

In item 7 , students were a sked to show how of tell th ey ask their 

classmates for learning vocabulary items . Accorciingly, nine o f the ' good' 

achieve rs said that they 'always' ask fo r learning vocabulary items and 

five reported tha t they ' sometimes' ask their c lassmates for learn ing new 

vocabulary ite m s. The table a lso shows tha t two of th C' ' poo r achievers 

said that. they' always' ask their classmates for learning new words, 

while ten of them claimcd that t h ey 's:)!1lclimes ask Co 1- learning new 

W() I-ds a!ld three o f thcm sa ::.! th at t.hC!~" ncver do 0,0. F,'rolT' Ihe data, it is 

possible to conclude that " good" 2chievers tcnJ to a~k lfICl( ciassma tes 

i ll 1.earn new v{)cabubl-:,' i ~.ern:, '_:ol\iparcd to Ihe '" P( )() ~ P' ill' luc l'crs . Data 

')" - " 



from the interview also show that' good' achievers usually ask th eir 

classmates (teach er) for learning new vocabulary items. 

In item 8 , studen ts we re "sked 10 indic;\lc how oneil 1I1,,-y Lise ISnglish 

dictionary [or learn ing vocabulary items. Eight of the' good' achievers 

reported that they 'always' use the English d ictionary [or learning new 

vocabulary items and five o[ them said they' sometimes' do so . Likewise, 

ten o[ the 'poor' achievers reported that they 'always' use Engl ish 

dictionary [or learning vocabula ry items, while three o[ them c la imed that 

they' sometim es' do so. From thi s, it is ross ib lc to co nclude that' poor' 

achievers seem to be be tter than 'good' ach ievers in using Engli s h 

dictionary to learn new words. During the interview, most of the' poor ' 

achievers and a few of the' good' achievers s how that they use Englis h 

dictionary for lea rning new vocabulary items. 

In item 9, students were asked to indicate how often they usc English Ll 

d ictionary for learn ing new vocabula ry ite m s . Eleve n of the 'good' 

achievers repor ted that they 'sometimes' u se English Ll di ct iona ry for 

learning new vocabulary items and three of them claim ed that they 

'never' do so. However, seven of the 'poor' achievers said that they 

'always' use English Ll dictionary for learnin g vocabulary and seven of 

them indicated that they , sometimes' use so. This shows that 'poor' 

achievers seem to be better than 'good' achievers in using English Ll 

dictionary for learning new vocabulary items. The resu lt of the interview 

a lso highly supported the a bove idea . 

An attempt was made to investigate how often ' good ' a nd ' poor ' 

achievers try to know the meaning of unfam iliar word by examining its 

component parts . As shown in Table 4 .2 .A, nine of the' good' ac hievers 

reported that they 'always' try to know the meaning of unfamiliar 

vocabulary item s by examining its component parts and five of them said 

tha t they 'sometimes' do so. Similarly, six o f the 'poor ' achieve rs said 
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tha t they 'always' try to know the meaning of unfamiliar words by 

exammmg its compone n t parts and seven of them said that they 

som etimes' do so . From the data one might conclude that' good ' 

achievers seem to be better tha n 'poor' ach ievers by examining the 

components of unfa miliar vocabu lary item s to know its mean ing. In th e 

in te rview, most of the' good 'achievers said that th ey examine the 

components of unfa milia r wo rds to know the ir mean ing compared to the' 

poor ' a chievers . 

In item 11 , students were asked to in d icate how often they unde rli ne th e 

new words in order to fin d their mean ing. Accord ingly, fou r of the' good' 

achievers indicated that they 'som etimes' underlin e new word s to find 

th eir m eaning , while nine of them claimed that they 'neve r' do so . 

Simila rly , five of the 'poor' achievers reported that they , so me ti mes' 

underline the new word s to find their meaning and n ine of them said 

that they 'never' unde rline. From the data, one might conclude that there 

is no significan t difference between 'good' and 'poor' achievers in 

underlining new word s in order to find the ir meaning . [n the interv iew, 

both of the groups said tha t they 'sometimes' underl in e new word s so as 

to find their mea ning . 

In item 12, students were as ked to in d icate how often they t ry to guess 

the meaning of unfamiliar word s . E igh t of the 'good' ach ievers reported 

that they 'a lways ' guess the mea ning o f unfam iliar voca bu lary itcm s a nd 

seven of them sa id that they 'sometimes' guess. The tab le a lso s hows 

that five of th e 'poo r' a c hieve rs said that they 'always' g uess and seven of 

them claimed that they 'so metimes' guess thc mean ing of unfam ili a r 

words from context. Thi s s hows that 'good' achicvr:rs seem to be be tte r 

than 'poor' a c hievers in gu essing from context. Data from the in terview 

a lso show that 'gooel' achieve rs usually guess to know th e meaning of the 

new vocabulary item s . 
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Table 4.2.B. Learning s trategies use in descriptive statistics 

Ach ievers N Mean St. deviation Variances t-valve 

Good 15 7.40 1.88 3.54 
0.94 

poor 15 6.73 2 .02 4.07 

From Table 4. 2 .B,lt mIgh t estlma ted that good ach Ievers seem better 

th a n poor achievers (mean 7.40 Vs 6 .73) respective ly in usin g vocabulary 

learning s tra tegies to learn vocabu lary items. The t-test res u lt depicted 

tha t this diffe re nce between two groups was not s ign ifican t statistically 

(t=0. 94, p>0.05, df=28). 

4.3. Memory strategies to remember new words 

Items 

13 

14 
15 

Table 4.3.A. Strategies to reme m ber new words. 

Sub Strat egies 

I find an Ll word that has a simila r sound 
(pron unciation I to the new word 
I act ou t ph ysically the meaning of the new word 
I wri te new words again and again looking at th em 
ca refully 

4 

4 

Group of Respondents 
, good ' , poor ' 

achievers achievers 
Frequencv Frequen~ 

'" '" " " .5 ~ '" E ~ 

" » :;; " ~ , " , 
" " ~ " " E :z: «: E :z: 
0 0 

(/J (/J 

5 6 2 8 5 

7 8 5 5 10 
7 4 6 8 .2 

-
6 16 I use new words in conversation 7 

~;::---+;--="'----'-"-"-"---"-"''--'';-''-'-''--==,-,-",-='-'-'-'--'---------- --t---;~i--:--:"" 
2 6 8 1 

+J!2-~ -~ 8 1 
9 2 3 - 4 ~ 
-
4 1 - 9 ! 6 

1 
5 ~6-~ ---

6 7 4 

17 [ use n ew word s in writing 5 
18 I ta ke notes of u n fa m iliar word s, came across and 4 

kee p their record on vocabulary note book 
19 

[ place wo rds in group with o the r word s th a t are I i 2 
simila r to t in some ways - ~ 
I group words acco rding to their simi larity in I 6 6 6 - 3 6 6 
mea ning : .... 
I grou p 'Nards accordin g to lh e;~~s7t';;tl-~~v --l1~ 14-- /1 --7--1--7- 7 -

~;~n~:g;emember the n ew ",ords , by rel;'e-;:;';-be~--;;-~gJ4--117-- --tIl 419 5-- j'1 
theIr location on the page, on blackboard, or en a I I 

'--___ ...L.s:::t"'l'.eet s ign I ..L ___ ' __ -.-1 

20 

23 

I grou p words accordin g to th eir parts of speech. 
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As can be seen from the above table, cleven s ub strategies were in c luded 

under memory strategies. In item 13, students were asked to show how 

often they find L1 word that has s imilar pronunciation to the new words. 

Accordingly, four respondents from 'good' achievers said tha t they 

'always' find Ll word that has sim il a r pronunciation to Lhc new words 

and five of them reported that they 'someLimes' do so. Based on the data , 

it would be possible to say that 'gooel' achi evers seem to be s lightly better 

than 'poo r' achievers in findin g LI word LhaL has similar pronunciaLion La 

the new wo rd s. The result of the inLerv iew also sup ported th e above idea . 

In item 14, students were asked to show how often they act out 

physically the meaning of the new word. Seven of the 'good' ach ievers 

said that they 'sometimes' act out physically the meaning of the new 

words while eight of them claimed that Lhey 'never' act out. S imila rly, five 

of the 'poor' achievers reported that Lhey 'sometimes' act ouL physically 

the meaning of the new worels while ten of them said that they 'never' act 

out. From the data, one might co nclud e tha t there is no s ignificant 

difference between 'good ' a nd 'poor' achievers in actin g out physically the 

meaning of the new words. In the in te rview bOLh of the gro ups said th at 

they 'never' act out physically the meaning of the new vocabulary ite ms. 

In item 15 , students were asked La s how how of Len th ey wrile new word s 

again and again. In response to this, four of the good achievers said that 

they a lways write new words repeated ly a nd seve n of them reported hat 

they 'sometimes' write new vocabulary items aga in a nd aga in , likewi se, 

four of the 'poor' the ach ievers rcporLcd LhaL Lhey 'always' wri LC ncw 

words again a nd again and eigh t o f them sa id that they 'sometimes' do 

so. From the data, it is possible to conc lude thaL 'poor' achievers te nd to 

write more new words repeatedly compared to 'good ' achieve rs. Da ta from 
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th e in terview a lso show that 'poor' achievers usually wri te new words to 

re member. 

In item 16, studen ts were asked to in dica te how ofte n they usc new 

vocabula ry item s in their conversation. In response to thi s, seven of the 

'good' achiever s re por ted that they 'always' u se new words in the ir 

con versation. While s ix of them sa id that th ey 'sometimes' do so. 

Simila ri ty s ix of th e 'poo r ' achievers indi cated tha t they 'always" use new 

vocabula ry items in th eir conversation a nd eight of them claimed that 

they 'som e times' d o this . The above d a ta show that there is no s ignificant 

differen ce be tween 'good' a nd 'poor ' a ch ievers in us ing new word s in th eir 

con versation . The resul ts of the interview also yielded s imilar results. 

In item 17, stu dents were asked to show how often they use new words 

in th e ir writing . Accordingly, five respondents from 'good' a ch ievers sa id 

that they 'always' use new words in their writing and ten of them 

reported th at they 'sometimes' do so . In the SClllle rnClnne r , six of the 

'poor' achievers rep lied that th ey 'always' u sc !lew words in the ir writ ing 

whi le e ight of them said that they 'some ti mes' do so. The data s how that 

there is n o vis ible di fferen ce between 'good' and 'poor' a chieve rs in using 

new words in their writ ing. However , dur ing th e interviews, most of the 

'good ' achieve rs a nd a few of 'poor' ach ievers said that they u se n ew 

word s in the ir writing. Thus , it might be said that 'good' ach ievers seem 

to be be tte r th a n 'poor ' achievers in u~ing new words in th eir wri ting. 

In item 18, s tudents we re asked to indicate how ol'ten they take notes of 

unfamilia r word s a ll. their vocabulary note book. In re s ponse to th is, four 

of the 'good ' ach ieve rs said that they 'always' ta ke notes of u nfam iliar 

words on their voca bula ry note book a nd nine of th em ind icated that 

they 'sometimes' do so. Howeve r , only three of the 'poor' ach ievers sa id 

that they 'always' wr ite the new vocabulary items on their vocab ulary 
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the interview also show that 'poor' achievers usua lly write new words to 

remember. 

In item 16, students wc rc askcd to indicate how often thcy usc new 

vocabula ry items in th eir eon vcrsation. In l-c s ponsc to this, seven of the 

'good' achiever s reported that they 'always' use new words in their 

conversation. While six of them said that they 'so metimes' do so. 

Similarity s ix of th e 'poor' achieve rs indicated that th ey 'always" use new 

vocabulary items in the ir conversation and eight of them claimed that 

they 'som e times' do this. The a bove data show tha t there is no s ignificant 

difference between 'good' a nd 'poor' a c hievers in usin g n ew word s in their 

conversation. The results of the interview also y ielded s imila r results. 

In item 17, students were asked to show how o ften they use n ew words 

in their writing . Accordingly, five res pondents from 'good' achievers said 

that they 'always' use new words in the ir wri ting an d ten of them 

reported that they 'so metimes' do so . In the ScllllC manne r , s ix of th e 

'poor' achievers replied that they 'alwuys' usc new words in their writing 

while e igh t of them said that they 'somctimes' do so . The data show that 

there is n o visible difference between 'good' and 'poor' ach ieve rs in using 

new words in their writing. However, during the interviews, most of the 

'good' achievers and a few of 'poor' ac hievers said that th ey use new 

words in their writing. Thus, it might be said that 'good ' achievers seem 

to be better than 'poor' achievers in u~ing new words in th eir wri ting. 

In item 18, students were asked to indi cate how often they take notes of 

unfamiliar word s on thei r vocabulary note book. In response to this, four 

of the 'good' ach ievers said that they 'a lways' take notes of unfamiliar 

words on their vocabulary note book and nine of them indicated that 

they 'som e times' do so . However, only three of th e 'poor' ach ievers said 

that they 'always' write the new vocabulary itc llls on their vocabu lary 
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note book a nd four re po rLed LhaL Lhey 'sollle \ illlL's' do S(). This shows Lha L 

'good' achievers seem to be bette r than 'poor' ach icvers in writing new 

vocabula ry item s on their vocabulary note book, The data o f the in te rview 

a lso high ly supported the a bove idea , 

In item 19 , s tudents we re a s ked to s how how ofte n they grou p new word s 

according to their parts of s peec h. Accord ingly, four respondents from 

'good' achiever s said that they 'sometimes' gro u p wo rd s accord ing to their 

pa rts of speech a n d eleven of the m claimed that they 'never' do so, 

However, n ine of the 'poor' ae hicve rs said lhaL they 'sometimes ' group 

word s based on their pa rts of s peec h while s ix rcpo r ted thal they 'neve r' 

group words based on their parts of speec h. Pro m the da ta, one might 

conclude th at 'poor' ach ievers seem to be better than 'good' achievers in 

grou ping word s based on the ir parts o f speech, Data from the in te rview 

a lso s h ow tha t 'poor' a c hievers usually group words accord ing to th eir 

par ts of s peech , 

In item 20, students were asked to ind icate how often they group new 

words ba sed on their topic re la tion s hi p, to answer this, two of the 'good ' 

achievers repor ted that they 'a lways' grou p new words acco rd ing to the ir 

topic rela tionship a nd s ix o f the m sa id lhat they 'somelimes' grou p new 

vocabula ry item s ba sed o n th eir top ic re lationsh ip, whilc seve n cla imed 

that they 'n ever ' do so , Li kewise , fou r of thc 'poor' ac hi evers said tha t 

they 'a lways ' group n ew word s in acco rda nce wilh lhe ir top ic relations h ip 

a nd five repor ted tha t they 'som eti mes' grou p new vocabu la ry ite ms 

based on their topic relation s hi p , whil e s ix claimed th a t lhey , neve r' do 

so . Prom the da ta , one m igh t concluck that ' good' achievCl"s seem to be 

s ligh tly be tte r tha n 'poor' achievers in grouping !leW wo rds based on their 

topic rela tion s hi p, The res u lt of the inlerview "li sa suppo rted the a bove 

idea, 

34 



In item 21, stu den ts were as ked t.o show how ofte n they group words 

bascd on mea n ing s imi larity . I\cco rdin gly, s ix of til e 'good ' ,,,:hicvc rs said 

tha t they 'always' group wo rd s based on meaning similarity a nd six 

respondents from the same group indica ted that they 'sometimes' group 

words according to meaning sim ila ri ty while three of them claimed that 

they 'never' group based on meaning simila ri ty However, on ly three of 

the 'poor' achievers said that they 'always' group words according to 

mea ning s imilarity a nd six reported that they 'sometimes' group words 

based on meaning sameness, whi le s ix of them claimed that they 'never' 

do so . This s h ows that 'good' ach ievers seem to be be tter than 'poor ' 

achievers in group ing new words based on meanll1g s imila rity. In the 

in terview, most of the 'good' achievers said th a t they use th is strategy 

compared to 'poor' achievers. 

In item 22, stud ents were asked to indicate how oftcn they group words 

based on meaning dissimila rity . In response to this, four o f the' good' 

achiever s said that they , a lways' groU[1 worrls acco rdin g to mean in g 

d issimilarity and four respondents from the a re group reported that they 

'som etimes' group word s based on mean in g dissimila rity, while the 

remain ing seven cla imed tha t th ey 'nevcr' do so . HowcvCt' , scvcn of 'poor' 

achievers repor ted th at they ' some t imes' group words based on meaning 

dissimilari ty a nd seven respondents from the same group said thev ' 

never' do thi s . From this it is possible to co nc lurle th a t 'good' Rchievers 

seem to be be tte r tha n 'poor' o.c hievers in grou ping words acco rd ing tu 

meaning dissimi la rity . Data of the interview also highly s upported the 

a bove idea. 

[n item 23, students were asked to indicate how often Lhey try to 

remember new vocabu laI-y itcms using visual iIllUgCI-Y. I\ccordingly, four 

of the 'good' achievers indicated rhnt they 'a lways' use visual ImRge ry 

strategy a nd seven of th em reported tl1<1t Lhey 'somet.imes' use the 
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strategy, whi le four cla imed that they 'never' do so. Howevcr, nine of the 

'poor' achievers said that they 'always" use visual imagc ry s trategy and 

five of them in dicated that they 'sometimes' usc th e sl ,"alegy. Based on 

the data, it might be said th a t 'poor' achievers see m to be be ller than 

'good' achievers in using vis u a l imagery strategy to remember the new 

vocabulary items. During th e interview, most 01" the 'poor' achievers a nd 

a few of th e 'good' ach ievers sa id that they Lise visual imagery s trategy to 

remember new words. 

Table 4.3.B. Memory strategies use in descriptive statistics 
- ~- -~-- .--~ 

Achievers N Mean S l. dev iation Variance t-value 
"-- -~-

Good 15 10.07 3.92 15 .35 
- 0.09 

Poor 15 9 .93 3 .26 10.64 

Ta ble 4 .3 .8, Indicated good achi eve rs seem bet te r than poor ac hievers 

(mean 10.07 Vs 9 .93) respectively in using memory strategies to learn 

vocabulary items, however, thc result of t=lcSl (0 .09) s howed tha t the 

difference between good and poor achievers was not statistically 

significant (t=0.09, p>O.05, df=28). 
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CHAPTER FIVE: CONCLUSIONS AND 
RECOMMENDATIONS 

5 . 1. Conclusions 

Based on th e above fi ndings and the ir di scLiss ions , the rollowin g 

conclusions h ave been drawn, 

• Good achievers consider th em selves as students wh o can 

successfully learn new words; listen to other people 

( teachers) and Engli sh radio or TV program to improve their 

English vocabulary while poor achievers set time, place, goals 

and obj ectives for ie8rning voc8bul:J I'Y to im prove th e ir 

English vocabulary, 

• Both good a nd poor achie '.,ers a lmost eq ually try to improve 

their vocabulary knowledge by rea din g, 

• Good achievers ask their classmates ( teachers); workout the 

m eaning or unfamili ar word by exam ining its component 

parts; guess the m eaning of unknO\vn wocd~ [mm context and 

learn th e m eaning of new words wh il e poor ach iever rely on 

only on m on olingu al and bilingual dict ionary a nd learn the 

meaning of unknown words , 

• Good achi evers u se new words III co n ve rsation ; takr: notes of 

unfamiliar words on their vocabulary ':ote hook; group words 

accord ing to the ir sy nollyr'1 and 8ntonym ; LI~e new words:n 

their writing and converse·tion to remembel' new words while 

poor achievers write neV! \Vorr.l~ again and agu in; place words 

based on topic relation; group word s a,,:C'ording to their parts 

of speech, remembering lVords based on I'isual imagery; rind 
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an Ll word that h as s imil ar sound La the new word to 

remember n ew words. 

• Both good and poor achi evc rs do not ac t ou l physically the 

meaning of new words to remember. 

5.2. Recommendations 

Based on the above conclusion s, the followin g recommcndations have 

been made. 

• Students need to be introduced to various vocabu lary 

learning strategies in different acti vities . 

• It would be helpful if curriculum developers be a ware of the 

vocabu lary learnin g strategies studcnts u se during learning 

vocabulary and should include vocabulary learning strategies 

used by good learners that enable poor s tudents to develop 

their vocabulary knowleuge. 

• It seems profitab le if teachers who prepare supplementary 

teaching materials make use of the out put in this research 

that enable students to be effective in learning vocabu lary . 

• Poor students should be helped or advised to consider 

themselves as students who can s u ccessfully learn new 

words. 

• Poor students should be advised to li sten Engli sh ra dio or TV 

program s to improve their English vocabu lary. In add ition , 

they shou lc be en co uraged to a s k their teachers and 

classmates ; gu ess meaning from contex t; write unfamiliar 

words on their note book. 
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Appendix A 

Addis Ababa University 
School of Graduate students 

Department of foreign languages and literature 

A questionnaire to be completed by students 

Dear Student. 

This questionna ire is designed for a study purpose . Study each 

item in th e questionna ire and a nswer it in the s paces provided 

based on th e instruction given. Success of th e study depends on 

the genuine answers you give to the questions . Thus, you a re asked 

to a n swer the questions frankly and honestly . 

Read each statement given in the following table carefldly . Then , 

tick ('v) as appropria te to yo u from the option s g iven 10 indicate how 

often you do th e activity described when you learn n ew English 

words. 



Item 

1 

2 

3 

4 

5 

- - -_.-

-

When I learn new English words: 

I set time a nd p lace to study new vocabul 
--

I set 

ary 

ab goals and objectives for learning voc ulary 

items . (Eg. Wheth er it 18 for 1mprov lI1g my 

English, or for studying my subjecLs, or pa sSll1g 

an exam and so on). 
---_. ~ ----~ 

I consider myse lf as a sLud(;nL w ho can 

successfully learn new vocabu la ry ill:ms. 
----

I try to 1mprovc my vocabulary knowl cclg 'C by 

reading 
_. 

I listen to other people ( teachers) and Ie arn nevv 

words 
.. - ----- -- _ . . -

-

if) 

..c if) ..., 
..c 

0 ..., if) 

-0 0 ..c 
(j) -0 

..., 
>, 

if) 0 
cd OJ -0 

'" § .... 
<ii OJ ..., :> ..., OJ OJ 
(j) 6 c 0 

6 0 -(j) 

<ii --
-

._--~--- - -

-----

----~._I 

--
L 
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- -~ -

rJl 

.c rJl 
~ .c 
0 '"' rJl 

"U 0 1:: 
rJl "U '"' 
~ rJl 0 
;;, '" "U 
~ E .... 

No Whe n I learn new Engli s h words : ""@ .- '" '"' :> 
'"' '" '" rJl E c 0 

E 0 -rJl 
""@ --

6 I lis ten to E nglis h radio or television progra m s to 

improve my Engli s h voca bulary k nowled ge . 
i--- ----- ---- -- - ------

7 I ask my classmates (teacher) to lea rn the new 

word m eaning . 

8 I u se a n Englis h dictionary a nd lea rn n ew wo rd s . 

9 I use Englis h - Ll dic tiona ry and learn new 

words . 
-

10 I work ou t the meanlllg of unfamiliar word by 

examining its component pa r ts . (eg. I try to guess 

the m ean ing of unhappy fro ril) un-and ha ppy). 
- -- --

II I underline the new words I mee t wh ile I read an d 

la ter find the ir mean ings . 

12 Whenever I read a text or li sten to someone I try 

to gu ess the mean lllg o f u nfa milia r word s from 

th eir can tex t. 
---- ---- -- --- - --

13 I find a n Ll word that ha s a simi la r sound 

(pronuncia tion) to the new word (eg. If t.h e ll C\V 

word is came l, I relate it with the word "Ka mi l" a 

na me of a perso n , a nd th c n vis ua lize " Ka mil " I 
r idin g a camel). L L . -_. - --- - --- _ .. . " -- ._._. - ----- --
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(/) 

..c: (/) 

'-' .-
0 

..c: (/) ..., 
"0 0 ..c: 
'" "0 '-' 
» <fJ 0 
c;j Q) "0 

" E .... 
No Whe n I learn new E:nglish wO I-ds : Cil Q) 

'':; :> 
~ Q) Q) 
(/) 6 .: 0 

6 0 -(/) 

Cil --
14 I act out physically the mean ing of the new word (eg . I 

m ove my head u p and down to learn the meanin g of 

'nod') 
-- - - - ~-~ 

15 I write new words a gain and a ga in 

16 I use new word s in my conversation . 

17 I u se new word s in my writing sentences. 
------ - -- -----~-_.-

18 I ta ke notes of u nfamiliar words on my vocabu lary 

note book. 
._---

19 I group wo rd s accord ing to their parts of spccch . (eg 
I 

Verbs on one side a nd nouns 011 the; oth er side). 
. ---- --

20 I place words 111 a group with other word s that a re 
-

s imi la r to it in some ways. (eg. I group toge th e r words 

rela ted to FUR NITURE, such as table, chair etc) 

2 1 I grou p word s accord ing to the ir s imilarity in 
-----:-- -

meanIng. 

(eg. Happy , glad) 

22 I grou p word s according to the ir d issimi la ri ty III 

rpea nin g. (eg. Ha ppy, s ad) . 

23 I try to rem ember the new words, by remembering I 
the ir loca tion on the page, on the blac k board, or on a 

, 

I 
street s ign . I 

L _ .- -~.-- -- -- - - - - - _____ L __ ' 
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Appendix B 

(]"-"'/ b$D1- r"'l. '1""1 uom.e:,. IQuestionnairel 

.eu uom.e~' \>"')-1;:1:<':(1)' 1'1'1'(;')' ~I""'l '/(1) ':: 1,,I''i-''''i-'''.') '!',I"I: f, '/fl 'Ol1l'li 

OJ." (]uouot.J'(1)· IO}oI111·1 UDu'L'I- O"'()(JJ(I)- (l;:J' ULlt\Mri:: f1\.U '\'<;+ 

fl !l,;:J'O'l 'd' MI 'HI ~I 'FL; -j ' I1I1IW (Jut\ fl J.',(I)fl'; t\: : MU"/9" 'r ,<"1: 9):" """) 

fl'? t\'/\'r)'(; fl;)''''7'}'r'!' Ullt\{J/i'i,:: 

nu>'}ml1F {""om")"} ~Illj:-'· '!'Ie W!")"," ': ~d·nn .ln,:: hlLtJ rNI 9"M,')­

h·l·om..)- ~1°'1t.,r.,a:,}·. lI,e n°'1g:t.'? 1'19"') J'tJt.\ "III. (""'II'\[H"j g:C'I,rT ~1"1.{J 

r~,T?(UI<;' ""11')-') ('t°'lm:" 7,')g,9":";' ,'1'9" I"'J. ~,9"t.\l,:" /{:: 
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7 I' I,~.{) :I'fI'/"} -'i-CH" nO'/(I) :" \')/(,: A : LV.? ... ·: /.: ·} m,l',Y" 

oo9"tJt. '} ~,m.(',:I'nlJ·: : 

8 I'I,.V,.{) ,<.I'fI ·)· ' } ' /'(7'9" n"'I(I);/' ri. 'i'7t'\,IFh .'I'A flf,'i''lt'\,''~: 

1''''1.1..;) ' uu'WIII :I''':/ ' '} Icl ic liollw'y It; {,(W,·a'}t'\II·: : 

9 (,,<'r.{) ,1'" -t-'i n "'I (1):/' ~)i, 'j"/rV;:'j 
- ._---

.'I· A Wi: a u (,: ;f ~ I:·i ~'.'~ ~ ' 

I' "'I.' ,",'. 'I' ')" a u' II 'm :J''' ')- '; I clicLioll,HY '; (,IIl"""}t'\/J ' : : 

10 1'I'''tO''; :J'tI I' " .nyf. '/"1' r 9-' ,i' 7/'C7'9" 110"(11'/'')'' 1',9'n-'; 

l,m:l' fI,e ~:r: t'\OO700 } ~,</"hl. · t'\IJ ·: : (M"<'In. h un- i,r; 

. happy flou<'\ '}' run happy'; '{ C?-'l" noo'/au } i\ ' iJ!~an9\JhC 

a'M')' '/CIJ ' ): : 

11 IIO'/','flfl'/' '/.11. ~Jall.p ;Jrr(JIJ~~'i f"V,.{) .1'", /' I, () ')"CI I:': 'I' t'\ i~r 

9"tlh')' {,,~'C71J'f''Pnll ': : hIlS?" }C/·:I'(I)·'} h l,iIl '''. , I' (I)-

Icontext I "" I{) :'; ') ·C'J.a u.·; {,I..A.?nll-: : 

12 t'\ 'l'fl9" if', '" P'?U/l' (" v,.{) :1''''/' Il ,:JlIlalJ. '~ 11,1'n· (,'/II·n 

(f,OJ·g:) "",{){ t'\ull'/au} {,'In)I{.-n ll -: : 
-- -
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Appendix C 

Some leading questions during interview 

1. How do you plan to learn new vocabulary? 

2. How do you learn n ew vocabulary? 

3. What do you do in order to remember new vocabulary items? 

5 1 



Appendix D 

Good achievers respondents' result towards their planning 

strategies. 

Items I 2 3 4 5 6 s LIm 

1 0 1 0 1 1 1 4 0 27 

2 1 2 1 1 2 1 
1-----

8 0 13 
----- ----- -------- -

13 3 1 2 1 1 1 2 8 0 

4 1 2 2 1 1 1 8 0 13 

5 1 2 2 1 1 2 9 0 6 

6 1 1 2 0 2 1 1-----7 0 47 
7 1 2 2 1 2 1 9 0 6 

- . ~ --- - - - --

8 0 2 2 J J :! g 0 13 
-- - - ---- - -----

9 1 1 0 1 0 0 ') 0 2 " 
- - -- ---- ---

10 1 0 2 1 1 I 6 0 4 
.-

11 0 1 2 1 2 1 I 7, 0 47 

12 1 2 1 0 1 1 6 0 4 

13 0 2 2 0 1 2 7 0 47 

14 0 2 1 1 2 2 8 0 12 

15 1 2 2 1 , 1 
+---

8 0 13 
__ L._ -

L Total 106 4.65 
._- -

52 



Poor achievers respondents' result towards their planning strategies. 

Items 1 2 3 4 5 6 sum 

1 1 2 1 1 1 1 7 0 47 
- -- --

2 0 2 1 1 1 ] 6 0 4 

3 1 2 1 0 I 0 5 O· 33 
- -- - - ~--:-4 1 2 1 1 2 2 'J 0 6 

-- - --- - - --- -
5 1 2 1 ] 0 2 7 0 47 

-
6 0 1 0 1 0 ] 3 0 2 

7 1 2 2 1 2 0 8 0 35 

8 1 2 1 1 0 2 7 0 47 
----- -9 1 2 2 1 2 2 10 0 67 

10 1 2 1 1 1 1 7 0 47 

11 1 2 2 0 1 1 7 0 47 

12 1 2 1 1 2 
---

I 8 0 53 

13 0 1 2 1 2 I 7 0 47 
. __ .- - - ~ - - - ---

14 1 0 2 1 2 2 8 0 13 
-. -- - ._- - ~- ------

15 1 2 0 I 1 1 (, 0 4 
_. -- L_ - _ ____ M __ 

To LCl] 105 
-- - ----
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Good achievers respondents' result towards their learning strategies. 

Items 7 8 9 10 11 
12 ~ sum 

331 ~ -------
1 2 0 1 1 1 5 0 

--~--

2 0 1 0 2 2 2 7 O. 47 
-

3 2 2 1 2 2 2 1 I 0 73 

4 2 1 1 2 1 2 9 0 6 
----

5 1 0 I 2 0 2 (-) 0 4 
-- - - -- -- ---,--

6 2 1 0 2 0 I ( ) 0 4 
---

7 2 1 1 1 0 2 7 0 47 

8 1 2 1 2 0 2 8 0 53 

9 2 2 1 1 0 1 7 0 47 
~--

10 1 2 1 2 0 2 8 0 53 

11 2 2 1 2 1 1 9 0 6 

12 2 2 2 1 I 2 10 0 6 7 
---

13 2 2 0 2 I ~ ___ 1 ____ 8 J 0 53 
. r-----

14 1 2 1 1 0 _ 1 I 6 0 4 

15 1 1 1 0 0 1 I 4 0 27 
-

Talal 1 I 1 7.2 
._---- ------ --- --- ----



Poor achievers respondents' result towards their learning strategies. 

Items 7 8 9 10 1 1 12 I - s LI Il1 

1 0 1 1 0 0 2 
---

-~~I 0 27 

2 1 2 1 1 2 0 7 0 47 
r-::--- ~- -~- ~ -- - --- --~-

3 1 2 2 2 0 1 8 0 53 
- ~ 

4 2 2 2 2 1 2 11 O. 73 

5 0 1 1 2 1 1 6 0 4 

6 1 0 0 1 1 1 4 0 2'7 

7 0 2 2 1 0 0 5 0 33 
-

8 1 2 1 1 , 2 8 0 53 , 

9 1 2 1 0 0 2 61- 0 4 
-_ .. 

10 1 1 1 1 0 0 4 0 27 

II 2 2 1 2 0 1 8 0 
r-~~ - --~----~~~ ---~ 

12 1 2 2 2 1 1 9 0 -; - - -

13 1 0 2 1 0 2 6 0 
r-~- -~ - -----

14 1 2 2 1 0 1 7 0 4'7 

15 1 2 2 2 ~ 
~- 8 0 53 

-~~~ --- - - - - ----- -
To Lal 101 
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Good achievers respondents' result towards their memory strategies. 

Items 13 14 15 16 17 18 19 20 2 1 22 23 sum 

1 0 0 1 1 1 0 0 0 1 0 0 4 0 27 

2 0 0 2 1 2 1 0 1 1 1 1 10 0 62 
f--. ---c---1-- - -

3 0 0 2 2 2 1 0 j 2 2 1 13 0 87 
-

4 0 0 1 2 1 2 0 0 0 0 1 7 0 47 

5 0 1 0 0 1 1 1 0 0 0 0 4 El 27 
- --- - - --

6 0 0 1 1 2 1 0 0 1 1 1 8 o· 53 

7 1 2 1 2 2 1 

I-~ 
0 2 2 0 13 0 87 

8 1 1 0 1 1 1 1 2 0 2 11 0 73 
2 ----- -

9 2 1 1 2 1 2 1 2 2 2 18 0 2 

10 2 1 2 1 2 0 1 1 2 :2 1 15 0 
--------- - . --- -'67 11 1 1 1 2 1 1 0 0 1 0 2 10 0 

r-o- _. -.- - - _. 

12 2 0 1 0 1 2 0 1 0 2 9 0 6 
- --

11 -- _.----,-
13 2 1 0 2 1 1 0 1 2 1 0 0 73 

14 1 0 0 1 1 2 0 0 0 0 1 6 0 4 

15 0 1 2 2 1 0 0 2 1 1 2 12 0 8 
- '--- --

To la l 151 
.-
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Poor achievers respondents' resu.lt towards their memory strategie s. 

Items 13 14 15 16 17 18 19 20 2 1 22 23 sum 

I 0 0 I I 1 2 1 0 I 1 2 9 0 6 

2 I 1 0 2 1 1 0 1 0 0 -- I 9 0 6 

3 1 0 1 1 1 2 0 1 0 0 1 8 0 54 

4 2 1 2 1 2 0 , 0 0 0 2 1 1 0 73 1 

---- - -

5 1 0 1 2 2 0 1 2 1 1 2 13 0 87 

6 0 0 I 1 0 0 0 0 0 0 0 2 0 13 

7 1 0 1 0 2 0 0 1 0 0 2 7 0 47 

8 0 2 1 1 2 2 0 2 1 1 2 14 0 93 

9 1 0 2 2 1 2 1 0 0 0 2 1 1 0 73 
.- ---

if 10 0 0 0 2 1 0 1 1 1 1 J 0 53 
-

11 2 0 1 0 0 1 1 0 2 2 2 9 0 6 

12 1 0 2 2 1 1 0 2 2 0 2 13 0 87 

13 1 0 1 1 2 0 1 0 1 1 1 8 0 53 

14 2 1 2 1 2 0 i 1 1 0 1 13 0 87 
_ . I--c-----1-.- -- - - .c- - 0 15 0 1 2 2 1 1 0

1

2 2 1 2 14 93 
.-

Tala1 149 
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Table 8 duration of tbe training 
How long was the training? 

Cumulative 

Frequency Percent Valid Percent Percent 

Val id 1-2 weeks 18 25.7 30.5 30.5 

2-4 weeks 8 11.4 13.6 44.1 

4-6weeks 8 11.4 13.6 57 .6 

More than 6 weeks 25 35.7 42.4 100.0 

Total 59 84.3 100.0 

Missing System 11 15.7 

Total 70 100.0 

Table 9 Conductor of the training 

The training was conducted by; 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Local Higher Institutions 9 12.9 15.3 15.3 

Local Government Offices 49 70.0 83.1 98.3 

Foreign Training Center 1 1.4 1.7 100.0 

Total 59 84.3 100.0 

Missing System 11 15.7 

Total 70 100.0 

Table 9 shows, by whom the training was conducted. As to the data, 49 (83.1%) of the 

respondents answer by saying, by local government offices, 9 (12.9%) answer, by local higher 

institutions, and only one (1.4%) of the respondents answer as he/she receive the training in the 

foreign training center. 

Table 10 (below)shows the data of trainers. Accordingly, 29(49.2%) Of 59 respondents are 

trained by government officials, 26 (44.1 %) by both officials and professionals, whereas, only 4 

(6.8%) are trained by professionals. 
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Table 10 the trainers 

The trainers were" , 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Professionals and 
4 5.7 6 .8 6 .8 

Instructors 

Government Officials 29 41.4 49.2 55.9 

Both of them 26 37.1 44.1 100.0 

Total 59 84.3 100 .0 

Missing System 11 15.7 

Total 70 100.0 

Table 11 Political Participation 

Are you a member of political org? 

Cumulative 

Frequencv Percent Valid Percent Percent 

Valid Yes, I am 38 54.3 55.1 55.1 

No, I'm not 8 11.4 11 .6 66.7 

Yes, I was, but not now 1 1.4 1.4 68.1 

I want to be 2 2.9 2.9 71 .0 

No answer 19 27.1 27.5 98.6 

6 1 1.4 1.4 100.0 

Total 69 98 .6 100.0 

Missing System 1 1.4 

Total 70 100.0 

Table II shows the respondents' political participation. Accordingly, the data shows as most of 

them are party members . Hence, 38 (55. 1%) are active members, whereas, 8 (11.6%) are not members. 

19 (27.5%) did not respond. 2 (2.9%) show as they wa nt to be a party membe r, and only 1 (1.4%) re main 

unidentified. 
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Section Two Issues Related to Public relations Objectives and practice 

Table 12 respondents view towards public interest 

PR d s f h on t care or t e PU br . t Ie In eres t 

FreQuencv Percent Valid Percent 

Valid Agree strongly 4 5.7 5.7 

Agree 10 14.3 14.3 

Neither agree nor disagree 5 7.1 7.1 

Disagree 25 35.7 35.7 

Disagree strongly 26 37.1 37.1 

Total 70 100.0 100.0 

Chart 1 Respondents view towards public interest 

3 0 ,-

2 0 
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Table 13 Respondents view about positive of the government 

It is appropriate to present positive feature of gov. 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strongly 46 65.7 65.7 65.7 

Agree 18 25.7 25.7 91.4 

Neither agree nor disagree 3 4.3 4.3 95.7 

Disagree 3 4.3 4.3 100.0 

Total 70 100.0 100.0 

Chart 2 Respondents view about positive of the governments 

It is appropraite to present positive feature of gov. 

50 

40 ,-

~ 30 
<:: ... -

" ... .. 
~ 

u... 
20 -

10 -

a 
Agre e strongly Agree 

I 
Neither agree nor 

disagree 

I I 
Disagree 

It is appropraite to present positive feature of gOY. 

I 

According to data shown in table 12, 51(72.8%) respondents disagree with the idea that describes 

as " PRs don ' t care for the public interest " whereas, in table 13 , 64(91.4%) respondents show 

their agreement as it is appropriate to present the positive feature of the government. This shows 

that there is an incongruity with the response of the respondents. 
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Section Three Issues related public relations key roles in communication 

Table 14 Respondents view about the role of PR 

The role of PR is fighting against wrong doings 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strongly 57 81.4 81.4 81.4 

Agree 11 15.7 15.7 97.1 

Disagree 1 1.4 1.4 98.6 

Disagree strongly 1 1.4 1.4 100.0 

Total 70 100.0 100.0 

Chart 3 Respondents view about the role of PR 

The role of PR is fighting against wrong doings 

60 

50 

40-

20 

1 0-

0~--~--.---~-i---.--~L-~===r==~~====r===L-~ 
Agree stronglv Agree Disagree Disegreo strongly 

The role of PR is fighting against wrong doings 
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Table 15 Respondents view about political mission 

Working for the indoctrination of gOY. polit ics 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strongly 59 84.3 84.3 84.3 

Agree 6 8.6 8.6 92.9 

Neilher agree nor disagree 3 4.3 4.3 97.1 

Disagree slrongly 2 2.9 2.9 100.0 

Total 70 100.0 100.0 

Chart 4 Respondents view about political mission 

Working for the indoctrination of gOY. politics 

60 ,-

,-50 

40 ,-

20 -

1 0 -

o I I , 
A .gree strongly Agree 
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D isagree stro ng ly 

Working for the indoctrination of gOY. politics 
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Table 16 Respondents view of PR role towards organizational safety 

PR plays vanguard role to maintain the org's safety 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strong ly 53 75.7 75.7 75 .7 

Agree 13 18.6 18.6 94 .3 

Neither agree nor disagree 2 2.9 2.9 97.1 

Disagree 1 1.4 1.4 98.6 

Disagree strongly 1 1.4 1.4 100.0 

Total 70 100.0 100.0 

Chart 5 Respondents view of PR role towards organizational safety 

PR plays vanguard role to maintain the orgOs safety 

60 

50 

4 0-

20-

A gree stro n g ly Agr ee N e ithe r I.'Igre e n or 
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PR pla.ys va.nguard role to maintain the arg's sa"ety 
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Table 17 Respondents view about the role of PR to succeed political mission 

PR k t wor 5 o succee dt o gov s pO Ilea misSion rr I .. 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strongly 41 58.6 58.6 58.6 

Agree 13 18.6 18.6 77.1 

Neither agree nor disagree 8 11.4 11.4 88 .6 

Disagree 6 8.6 8.6 97. 1 

Disagree strongly 2 2.9 2.9 100.0 

Total 70 100.0 100.0 

Chart 6 Respondents view about the role of PR to succeed political mission 
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~ 3 0 c .. 
=> 
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~ 
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-
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Disagree Disagr ee strongly 

PR works to succeed to gov's political mission 

Tables 14 - 17 deal with the role ofPR. According to the data, most of the respondents respond 

as the key role of PR should be fighting against wrong doings(T. 14), work for the indoctrination 

of government politics(T. 15), PR plays vanguard role for the organizational safery(T.16), and PR 

works to succeed pol itical mission(T.17). This implies that instead of professionalism, the trend 

of PR in Ethiopia is mission oriented. 
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Section Four Issues related to Public relations Codes of Ethics 

Table 18 Respondents view towards PR's code of ethics 

PRs do not give due attention to the code of ethics 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strongly 2 2 .9 2.9 2 .9 

Agree 10 14.3 14.3 17.1 

Neither agree nor disagree 5 ' 7.1 7. 1 24 .3 

Disagree 24 34.3 34.3 58.6 

Disagree strongly 29 41.4 41.4 100.0 

Total 70 100.0 100.0 

Chart 7 Respondents view towards PR's code of ethics 

PRs do not give due attention t o the code of ethics 
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2 0 ,-
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o I I 
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PRs do not give due attention to the code of ethics 
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Table 19 Respondents view about presenting the truth wrongly 

PR r some Imes presen tth t th e ru wronglY 

Frequency Percent Valid Percent 

Valid Agree strongly 6 8.6 8.6 

Agree 25 35.7 35.7 

Neither agree nor disagree 14 20 .0 20.0 

Disagree 12 17.1 17.1 

Disagree strongly 13 18.6 18.6 

Total 70 100.0 100.0 

Chart 8 Respondents view about presenting the truth wrongly 

25 ;-

20 ,-

'0 

5 ,-

o 

PR sometimes present the truth wrongly 

Agree Neither· IIs.wee nor 
disagree 

Disagree 

Cumulative 

Percent 

8.6 
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64.3 

81.4 

100.0 

Disagree str-ongly 

PR sometimes pres e nt the truth wrongly 

As it is shown on table 18,53(75.7%) of the respondents show their disagreement on the idea 

that says " PRs don' t give due attention to the code of ethics", whereas, on table 19, 31(44,3%) 

of them respond as they agree on the idea that PR sometimes present the truth wrongly. In this 

case, the discrepancy in shown in the response indicates that they do not have professional basis. 
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Table 20 Respondents view about information dissemination 

PR usually disseminates information which they believe are true 

Cumulative 

Frequency Percent Valid Percent Percent 

Valid Agree strongly 9 12.9 12.9 12.9 

Agree 25 35.7 35.7 48.6 

Neither agree nor disagree 6 8.6 8.6 57.1 

Disagree 18 25.7 25.7 82.9 

Disagree strongly 12 17.1 17.1 100.0 

Total 70 100.0 100.0 

Chart 8 Respondents view about information dissemination 

PR usually disseminate information which they believe are true 
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CHAPTER FIVE: CONCLUSION AND RECOMMENDATIONS 

5.1 CONCLUSION 

This chapter presents that major finding of the study. Major effort has been paid by the 

researcher to address the basic research questions. As a result, based on the analysis of the study 

discussed in chapter four the finding will be discussed ahead. 

The finding shows that public relations practitioners, for the most, who have joined federal 

institutions ' , have developed a good self-perception of themselves despite the fact that they faced 

resistances while joining to the newly assigned positions and during their stay as well. They 

faced no good response as officials are not aware of their assigned role. As widely told by the 

respondents, they were assumed as spies or political mercenaries for the government and lost 

trust as they thought they would be replacing working public relation officers in those 

institutions. Surely, this has happened later as they replaced the previous workers. 

Public relations practitioners in federal institutions assumed that the structure of public relations 

departments at federal institutions is not good as they joined the positions from the regional and 

zonal offices. Despite their previous experience of the management role, of course, some 

assumes that the short term training was insightful; however, they have faced challenges to 

practice what they have got during the training. Something worth mentioning here would be why 

they were selected from regional offices and with party membership as well? Certainly, this 

could show that the EPRDF has trust in its members than others as it is widely stated in the 

document used for this research. 

On the other hand, the public relations practitioners do blame the government for not providing 

them a conducive environment to better empower themselves with education. Hence, they 

recommend that the GCAO has to have its own school that gives a formal education which is 

enriched with developmental state philosophy. This could be seen as public relations 

practitioners are party affiliates by themselves. 

More importantly, they do assume they have a better knowhow and knowledge of public relation 

than the host workers for the reason that they do believe the government has little trust on 

previous workers since they failed to address and impose government policies and issues inside 
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the people. Suffice to say, they believe that they are the right person for the position, citing it is 

the top government officials who had trained them. 

Public relations in federal institutions in Ethiopia assume that they are politically well-informed 

and had some sort of experience in management previously in such a way they are courageous to 

bring the new communication sphere that was not there before. However, the previous 

challenges they have faced is getting improved and they are progressing their relationship with 

the media, employees, management workers and other stakeholders as the time went by. This is 

not without challenges as they told the researcher that lack of manpower, budget and facility are 

still there are challenges to discharge their role. 

Most probably, public relations practitioners develop their self perception for two reasons. The 

main factor would be cited to the background they had developed before they joined the federal 

public relations departments. This shows that their origin is political orientation. The other 

reason would be the three month long training conducted by government communication affairs 

office. Previously, some of them have a background at regional level with the same duty, 

however, it is with the selection of regional political parties that formed EPRDF they came to 

join federal level communication offices. In such a way, they get a chance to develop their 

perception they have developed now. Concomitantly, the training has played a lot to develop 

their perception, especially for those, mostly; who were new to the profession despite the fact 

that they are all selected either with the loyalty to the government or with their will to serve the 

position. The fact that they are trained by top government officials is also worth mentioning to 

develop the self-perception they have developed now. Due to this, the role of public relations 

practitioners in federal institutions in Ethiopia has surpassed the advocacy role and joined a 

mission oriented asks to please every aspect of the government. This implies that they have a 

problem of professionalism from the onset. 

The self-perception of public relations practitioners in federal institutions in Ethiopia is playing a 

pushing factor to execute the new role assigned to them. Basically, they are pushing institutions 

to see the profession of public relations as a management role than a mere protocol. In addition, 

as the training was given by top goverrunent officials and they have got a short but insightful 

training, thus, they assumed that they are confident to realize the policies, strategies, and 

missions of the ruling party. This would be possible, most of them argue that if at all they are 
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members of the party and get formal education in public relation from school other than the 

training they have got is not enough. 

This is not without challenges as most of them faced hardships when they joined the federal 

institutions. They assumed that they are well equipped with public relations; however, they are 

not providing research based practices other than day to day activities that are short in their 

nature. It is during this time they came to understand that their expectation and the reality out 

there in those institutions have a collision. Due to this, the turnover is increasing in federal 

institutions of Ethiopia. In addition, they are getting frustrated for the fact that they are 

professionally disunited and assuming they have not secured their position. 
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5.2 RECOMMENDATIONS 

Based on the finding of the study, the following recommendations are given: 

>- The public relations practitioners have developed a self-perception that is capable to 

discharge their responsibility; however, they faced hardships to address. Seen broadly, it 

seems that they have given themselves an exaggerated expectation. Therefore, this has to 

be rectified so as to provide what is expected from them. 

>- Although they are politically oriented from the very beginning they joined public 

relations, they are recommending the government to let them have a formal education 

while recognizing, for the most, membership of political party still is essential to address 

the role of public relations in Ethiopia. This shows that they are spinning around the 

confused understanding of public relations. Hence, public relations practitioners have to 

identify what their role should be and in what way that would happen as well. 

>- The government is training its own people to have a know how of public relations, 

mainly, by giving training with its top officials. However, since the training is taken as 

not as sufficient as it ought to be. Thus, a question of professionalism is arising an10ng 

the practitioners. Therefore, care should be taken by the government to make 

professionalis m happen in the public relations industry in Ethiopia. 

>- After six years of service, the practitioners are still at the beginner level of the job, while 

the job and public relations seek advanced knowledge and expertise. Therefore, in order 

to enhance the quality of public relations practice, the government should take the lead on 

the ways out how the practitioners can get formal education. 

>- As the practitioners indicate in the discussion part of the study, even though they are civil 

servants, they rely more on the political position than the profession. Hence, they feel as 

they have no security on their job. And they are looking for public relation association or 

trying to leave for another profession other than PR to find a security. As this would be 
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one aspect of maintaining professionalism in the discipline, the PR practitioners have to 

take the lead to enable thi s to happen. 

~ As widely known, there is no any school in Ethiopia that provides formal education with 

public relations. Nevertheless, the government is training its personnel, albeit the political 

affi liation is impacting the profession. Therefore, higher institutions in Ethiopia have to 

visit their curriculum and open public relations department. 
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APOENDICES A 

INTERVIEW QUESTIONS 

(English version) 

1. How did you join to PR profession? Is there any training you receive? What is your 

perception about the profession? 

2. How do you explain the current government public relations practice? Point out the 

challenges. 

3. What do you think are very essential matters for government public relations practice? 

4. What do think are precedences in government public relation? 

5. How do you explain the perception that government high official have towards PR 

profession and practitioners in the Federal Government Institutions? 

6. How is your relation between/with the management, employees, stakeholders, and the 

media? 

7. How do you explain Public relations education/training in Ethiopia? 

8. What do you suggest are basic issues to enhance government PR practice? Please indicate 

points concerning education/training, ethics, and attitude 

9. How do you explain the relationship and the difference between public relations and 

politics? What are the significances for both the government and the society? 
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Appendix B 

r :J'II-oomg.:" T f4:JP"f 

1. mf. ;',·U·11 arn~'!:r ,....,Ir (00' f) }, '} Y".l- 111'? N·9"UC,l· I rllAmlJlJ 11,....,lrm· '\.e 

r-f(!(/-l''} VI. .,.ooCh·llm· IJ)-,m:l',\.e Moo·fm· .I'II9''} ''/1tJo. .e'?II?·A i? 

2. t,u"} film·'} roo,}"Ill:" {' ,},1/'11 "n1-H' ,....,t· }, '}.<',,·1· .e'lA?·;t'A? ht\· r~!l.:':m· 

:f'?C:":)~ll 9"'} Yo''} lJ:,:OJ'? 

3. I1}'Cll?' '?'}tJl1. /It,,}>': 1';',1/11 an·1-'!·l- (11·'·II.e roo,}'?ll·l-) C1t\00·.1' t,ll&.'\.,. <;:I:m· 

r~!l. :':m··} -,: A lj: ', • .II, r-"f 0 .. 1' 1I1r ". Ai? 

4 . O}'Cll?' "ntJo. roo,},? p"l- ,MI'11 a'T~~H' """P,~ .,.aJCI"· 9",} Yo''!m' .e'\t\.? 

5. nCll?',} oolltf 0.·1· ''''l''hc: oot'll..l- o "'! Yo' l. 01 r&"Y"IrA oo'}al,....,·l- oo/o..y.:f 

ro'\.e ~'\6.9'"f 1I,},1/11 an1-'!·l- 00-.1''1 1\C1I1OO'fm- .I',\:(-m-'} hoolltjh·1· }''}Y,,'l' 

.e lA?·;t'A? 

6 . °IT1-'!'l-'} o",ool\h.,-r roo,}alll:'- ,..,.,1/,n an'-;-'!:'-1 hoolltf 0.." ro'\.e ~'\6.9'1-1 

hoollt.1' 0.": lPlr·,-7f"f1 hf.'}07f":))C1t\Yo-ci"i htj'\:rlJ h~'<;.f ,:lC .I''\TOJ- '?'}1-H 

9",} .eooMA? 

7. 1'''''''11'11 '?'}1-H OO'f O·,-oollh.,- 0h11r"f'} .I'IIOJ-'} r:r9D lJc:r/rllAm<;' IH;J­

},'}Y".l- .elA?-;t'A? 

8. I' OIl'} "I p':'-'} 1';',1/,0 '?'}1-'!'l- ,....,Ir OJ-m.;t''''! 1I"'!.e:l.al (h:r9"uc·1·/llAmlJ1 hll'!-

9"'?C1(;I ht,oot\tjh'l- h'}J{C) hll&.'\·l. lJ:,:OJ· r"?13:m-'} rP,r-:f 

9. 0.1Il.1/';-A'Ph},C1l9' an.II1S "''l''hC: Ooo,!l}·l- r,}"u,o aJT1-'!·l· oo·f<;· 

Tl\t',/r TM;tj t,ooM,h·}-IMMTOJ· '?'}1-'!'l-/A~'!'l- - t\oo,}alll:rlJ M/t'lO' 

.I',\:':m··} </!'11 o.f·OIr';-A i 
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