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Abstract 

The purpose of this study was to identify the major factors affecting the acadelnic performance of 

orphan students in Selam Number Two Primary School in Addis Ababa. More specifically, the 

study tried to look into the major problems in relation to the academic pelformance of orphan 

students in the school studied. So as to conduct this research, descriptive survey design was 

employed. The primary sources of data were 36 orphan students (chosen from Grades 5-8), 21 

subject matter teachers, both two school administrators and 2 guardians, tflat were selected 

using simple random sampling, and purposive sampling techniques respectively. The collected 

data were analyzed quantitatively using percentage, frequency, mean and standard deviation. On 

the other hand, the qualitative data were associated with quantitative data. Th e findings of the 

study revealed that, most frequently, the teachers utilized lecture method of teaching in their 

classes, disciplinary problems, lack of classroom management, lack of effective asseSSlilellt and 

feedback, low interest in teaching and poor teaching method were among the major problell'ls 

observed in the sampled school. And these factors were reported to adversely affect the 

academic peljonnances of the students. It was also found out that the support provided by 

principal and deputy director to resolve these problems were not sufficienl. 011 top of l/zar., the 

study also showed that educational facilities were not sufficient to materialize the effective 

teaching learning process in the class. By way of recommendation, the study called for better 

understanding about the students' low academic performances (possibly through action 

research); the need to make the necessmy educational materials available; the provision of 

professional supports for teachers (that would enable them to use a more student centered 

approach); and for the prinCipal and deputy director to equip them with the necessary skills' to 

help them improve the academic peljormances of students. 
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CHAPTER ONE 

Introduction 

It consists of background of the study, stamen of the problem, purpose of the study, basic 

questions, significance of the study, delimitation of the study, organization of the study, 

limitation of the study and definitions of basic terms. 

1.1. Background of the Study 

The word orphan comes from Greek word. Orphan is a child permanently bereaved of or 

abandoned by his or her parents (Liddell and Scott, 2002). In a common usage, only a child who 

has lost both parents is called an Orphan. Adults can also be referred to as orphans or adult 

orphans. However, survivors who reached adulthood before their parents died are not norn1ally 

addressed as orphan. Orphan is a term generally reserved for children whose parents have died 

while they are too young to support themselves (UNAIDS and UNICEF, 2002). 

According to UNAIIDS's (2002) report, nearly 40% of countries that are suffeIing from a 

generalized AJDS epidemic have created many orphans. In the world , there are about 

153,000,000 orphan children. Orphans are relatively rare in developed countries. According to 

the report of UNICEFIUNAIDS (2002), China has about 573 ,000 orphans below 18 years old. 

An estimated 650,000 orphan children at the age of 16 are also found in Russian orphanage. 

Among these orphans found in Russia, 40% of them are homeless; 20% are turned to crime. 

Moreover, street orphan children have a major presence in Latin America. 

The problem of orphanage in Africa is also worrisome and it is mainly attributable to HTV/AIDS. 

The large number of African children already orphaned due to HIV/AIDS is only the beginning 

of crisis of extreme large proportion. Besides, UNICEF ( 2003) warns that the worst is yet to 

come. Eleven million African children have become orphaned, half of them are between the age 

of 10 and 14. The African countries that have large number of orphans are Botswana 15 .1 %, 

Lesotho 17% and Swaziland 15.9%. In these three countries and Zimbabwe, one among five 

children were estimated to be orphaned by 2010 and 80% were predicted to be losing their 



parents due to HIV/AIDS (UNICEF, 2002). The percentage of orphan children in sub Saharan 

Africa would be significantly higher than any region in the world. 90% of African orphans are 

being cared by extended families (e.g., grandparents, aunts, uncles) because Africa has no 

national policies to address the needs of orphaned children (Bass, 2004). 

As part of the sub-Saharan Africa, Ethiopia has also a huge problem related to orphanage. An 

eastem African country with a population of 82.8 million people, Ethiopia is the home of an 

estimated 4.6 million or 13% of children to be orphaned (UN1CEF, 2004). Many of the orphan 

children in the country are reported to be living on the streets finding occasional care around 

churches and dropping in center places where they mayor may not find any suppoli they need 

and the number of children orphaned by HIV/AIDS are approximately 800,000 (UNICEF, 2002). 

Thousands of orphan children that need to be supported are brought up by many orphanages in 

Addis Ababa. The orphanages bring up orphans together for caring in life, saving and loving 

environment, for example, Hope Chest's Partners is an orphanage that provides the orphaned 

children with medical, physical and educational facilities to meet their emotional and spiritual 

needs. Selam Children Village and Kidanemhret Children Home are some of the Non­

govenunental Organizations (NGOs) that provide such services in Addis Ababa. 

As NGOs working on orphan children, the primary task of Selam Number One and Selam 

Number Two Children Villages is collecting orphans, saving their lives and thereby educating 

them. The villages are situated around Kotebe College of Teacher's Education (KCTE). Selam 

Number One Children Village and Number One Primary School were founded with 23 orphaned 

children by Tsehay Roshili in 1986. Tsehay Roshili is an Ethiopian with orphan background 

who lost both of her parents while she was a child. Then, Mr. David Roshili became her care­

giver around old Airport in Addis Ababa during the period of 1969-1973. David Roshili was a 

Swiss who lived in Ethiopia during the reign of Emperor Hailesilassie 1, but due to the political 

instabilities in the country following the '1974 Revolution', he went to Switzerland with Tsehay. 

While Tsehay was living in Switzerland, she observed the Ethiopian famine on television and 

she became very sad. As a result of this, she decided to come to Ethiopia and saw the famine in 

person and thus she tried to do what she could do to alleviate the problem. During her visit to 
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Ethiopia, she founded Selam Children Village. Currently, the organization has 93 orphans 

pursuing their studies in primary and secondary schools. 

In 2004, David Roshili again came to Ethiopia, and then in consultation with Tsehay, he founded 

Selam Technical and Vocational College (STVC), Selam Number Two Children Village and 

Number Two Primary School with 27 orphans (12 girls and 15 boys). Currently, village Number 

Two has 55 orphans (31 girls and 24 boys). 

Even though David Roshili died in 2008, the organization is still operating despite facing some 

problems. After his death, a lot of problems occurred in Selam Number Two Primary School. For 

example, the academic performance of the orphans has deteriorated from time to time. Other 

problems include students' aggressive behaviors, disinterest towards learning, disciplinary 

problems both inside and outside classes, and lack of disrespect to guardi ans. Academic 

performance refers to how well a student is accomplishing his/her tasks and studies, but there are 

a number of factors that determine the level and quality of student's academic perfornlance. 

Tsehay Roshili is still alive and she oversees the operations of the two villages. However, she has 

not been able to work as hard as her guardian David Roshili did due to her disability(SCVM 

agazine ed, 2004). 

1.2. Statement of the Problem 

Orphans suffer a double tragedy of losing their parents and missing social services sllch as health 

and education which are clitical to their survival (Bicego et aI , 2003). Recent data from UNICEF 

suggest that there are around23 million orphans in Africa, many of them are a result of the global 

epidemic HIV/AIDS (UNICEF, 2008). In the case of Ethiopia, during a national's survey on the 

health of school children in the country, a substantial number of children have been reported that 

they had lost one or both parents (Hall et al. 2008). 

According to the Federal Ministry of Health (MOH, 2005), Ethiopia has 4.6 million orphaned 

children. In principle, all orphan children (as any normal children) are supposed to have physical , 

material, educational, intellectual and psychological needs, but this cannot be accommodated all 
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orphans in Ethiopia. In a research conducted in 2004 about the problem of AIDS female orphans 

in Diredawa town, Mesifin Tesfaye (2004) reported the following as the most serious problems 

encountered: shortage of food, lack of shelter and money, discrimination and stigmatization. 

Though other many researchers also conducted research about orphan students, all they limited 

to some specific areas like Mesfin Tesfaye. From this point of view the researcher believed that 

there are factors affecting academic performance of students is really exist in Ethiopia. Hence it 

is important to create conducive environment adapted with convenient teaching methods to 

enhance low academic achievement, therefore the researcher may focused study on the major 

factors affecting academic performance of orphan students with particular emphasis on 

challenges related to methodologies employed, management system, interest of teaching -

leaming process, existence of adequate resources, feedback and assessment techniques, career 

structure of school salary and condition of discipline in the study site. Since the area of this study 

is different from the areas studied before in different situation, so the researcher believed that this 

study would fill the gap in Selam number 2 primary school. 

1.3. Objectives of the Study 

1.3.1. General Objective 

The general objective of the study was to investigate factors affecting the academic 

performance of orphan students in Selam Number 2 Primary School. 

1.3.2. Specific Objectives of the Study 

Specifically, the objectives of the study were to: 

• To provide a possible solutions for the low academic performance of orphan students. 

• Identify the major factors affecting the academic performance of the orphan students in 

the school. 

• Distinguish the role of school administrators, teachers and guardians 111 tackling poor 

academic achievement of the orphan students in the school. 

1.4. Research Questions 
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In order to achieve the objectives stated above, the following questions were answered in the 

study: 

1. What are the major problems that the orphan students faced in the school under study? 

2. What are the possible methods that measure to improve the low academic achievement of 

orphan students? 

3. What roles have been played by the school administrators, teachers and guardians In 

order to overcome the poor academic performance of the orphan students? 

1.5. Significance of the Study 

This study is believed to have some significances. To start with, it may give some insights to 

teachers, guardians or supervisors who want to know about the CUlTent condition of orphans in 

Selam Number Two Primary School and provide some suggestions so as to minimize the 

problems that the orphan students faced. Moreover, this study is expected to give some ideas for 

researchers who may wish to conduct studies on related areas of interests in a very detailed 

manner. 

1.6. Delimitation of the Study 

This study was conducted in Selam Number Two Primary School with the assumption of 

identifying the causes of the problems that the orphan students faced in the school. This in turn 

will be helpful to tackle the problems at higher level. 

1.7. Limitation of the study 

During caring out this study the researcher was not believe that totally free from some sort of 

limitation, some of the major problems that faced were shortage of time, financial problem and 

lack written documents to get the real information. 

1.8. Organization of the Study 

This thesis has been organized into five chapters. The first chapter deals with the background of 

the study, statement of the problems, and significance of the study, definition of the key ternl as 
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well as the limitation and the delimitation of the study. Chapter two covers review of related 

literature which consists of basic conceptual explanations and previous research findings about 

the problems of orphan children. Chapter three comprises of the methods and procedures of the 

study. Included in chapter four are the presentation, analysis and discussion of the findings. 

Finally, chapter five contains the summary of findings, conclusions and recommendations 

fOlwarded that would reduce factors affecting academic perfonnance of orphan students at 

school in general in Selam Number Two Primary School in particular. 

1.9. Definitions of Key Terms 

Orphanage: a home for children whose parents are dead Ansell (2004). 

Olphan: are those only applicable to a child who has no parents and no substitutes care giver 

(Meintjes and Bray, 2006). 

Discipline problem: loosely to use to a person who acts disruptively in the n01111al situations 

(Chazzan, 1994). 

Primary school: a public or private school providing instructions on the level of primary 

education (Livinus, 2008). 
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CHAPTER TWO: LITERATURE REVIEW 

2.1 Global and National Definition of Orphans 

Definitions of the tenTI orphan varies from the given cultural and socio-economic contexts of one 

country to another. In their joint publication entitled Children on the Brink: UNICEF and 

UNAIDS ( 2002), they have categorized orphans into four: matemal orphans, orphans who are 

children under the age of 18 whose mothers and perhaps fathers have died; patemal orphans, 

orphans who are children under the age of 18 whose fathers and perhaps mothers have died; 

double orphan, children who are under the age of 18 whose both parents have died, and total 

orphans, children who are under the age of 18 whose mothers or fathers or both have died. For 

Elmew (2005), orphan children are parentless children who are socially and materially dependent 

on the wider society for their safe passage through childhood. According to Meintjes and Bray 

(2006), the term orphan is only applicable to a child who has no biological parents and no 

substitutes or who has lost sight of their presence. In this study, orphan means a child below the 

age of 18 years who has lost both parents due to different factors and remained without extended 

family. 

Based on National and Intemational Interactions of Orphans and Societies, orphan hood is not a 

new phenomenon, ensuring the care and protection of parentless children that depends to alarge 

extent on the relative development of govemance structure, availability of resources, attitudes 

of different stakeholders and the social construction of orphan hood. Ennew (2005) argues that, 

throughout the 'Westem History', orphans have played a pivotal role in two domains: mythology 

and social welfare provisions. These are related to culture, politics of development as well as the 

ideology of nation state, for which orphans children fulfill multiple narrative roles. Therefore, in 

'modemity' and 'post modemity', orphans have been necessary to the social construction of nation 

states across the world. 

However, some institutions failed to provide the full package of supporting services and they 

have only weak referral links with other resource organization. Social support system can be 

fonnal or infonTIal for SUppOlt systems. Fonnal support system is a predetemlined manner 

through planed and standardized process of application set time to manage orphaned by qualified 
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providers. In contrast, infonnal support is provided by family members, friends, neighbors, 

etlmic groups or clubs. It is often mutual support and relatively free from stigma. It can be 

provided by community but it needs fonnal support system. Since it is not planned, not 

experienced, it may be founded quickly in response to family crisis (Backler and Manner, 200 I). 

2.2. Orphan and mY/ADS at National and Global Levels 

The number of orphans in the world today is not clearly known. Currently, however, it is 

estimated that there are about 201 milIion orphans. The majority of these are found in Asia in 

which there are about 60 million, secondly in Mexico and Africa (Bar Association of San 

Francisco: BASF, 2012).Worldwide, it has been estimated that more than 17.9 million children 

under 18 have been orphaned by HIV/AIDS and 14.8 million of those orphan children live in 

Africa (UNICEF, 2010). Ethiopia is a home to 4.6 million orphans that is close to 13% of the 

total population. Out of these, an estimated 2.2 million people or 6.6 percent of the population 

are living with HIV in Ethiopia making them vulnerable to life on streets and dangers of human 

trafficking (MOH, 2002). HIV/AIDS has become the leading cause of death in the very 

productive societies (MOLSA, 2003). Sub Saharan African countries, with onl y 10% of the total 

world population but 67% of world HIV infected people found in it(UNALDS and WHO, 2009). 

On top of such socio economic crisis and unfavorable situation in African countries, the current 

HIV/AIDS pandemic has made 20 million grandparents to be care-givers for 8 million AIDS 

orphan and grandchildren but most African families confronted complex problems such as 

financial stress, lack of supporting health services, community discrimination and stigma 

(MOLSA, 2004).Various studies such as identifying the families as the first line of response in 

mitigating the HIVI AIDS impact on orphan children (UNALDS, 2001). Other studies show that 

most sub Saharan African countries revealed that extended families carry responsibilities for 

90%of orphan children under considerable economic and social pressures by the continued 

increase in number of orphans(UNAIDS and UNICEF, 2004). 

Ethiopia, like the other sub- Saharan African countries, is one of the poorest nations in the world 

and its economic is not in a position to support such a large number of orphans with a per capital 
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income, which is less than one US dollar per day. Thus, extended families have been finding it 

very difficult to meet their own needs (Machellan, 2005). 

2.3. Social Problems of Orphans 

According to the national survey report (MOLSA and UNICEF, 2003), orphan children faced a 

number of social problems such as discrimination, sexual abuse, negligence and labor 

exploitation by their relatives and neighbors. Orphan children growing up with extended families 

faced challenges and deprivations such as lack of getting food, home, money, serious threats to 

their education because of poverty, higher risk of being sexual abuse by relatives, child labor 

and more likely hood of pursuing life on the streets (Nielson, 2004). Studies show that orphan 

children in Rwanda are voiceless, unable to playa part in the society as a whole and believe that 

they are powerless to change their fate. They feel excluded from the communities which neither 

aclmowledge nor fill their needs for love, sanctuary and recognition(Machellan, 2005). 

Likewise, different literature show children who live in difficult circumstancesin Ethiopia. 

Hence, orphan and vulnerable children are more likely to be facing multi faceted social , 

economical, legal and psychological problems compared to other children (MOLSA, 2004). 

According to Sc/Sweden (2003:7), study on HIV/AIDS orphans in Addis Ababa, the orphaned 

children faced different abuses such as physical violence, sexual violence, dismissal from home 

and verbal abuse by their relatives, care-givers and neighbors. 

Therefore, lack of social protection increase the vulnerability of orphans to abuse and risk of 

exploitation. These forced them to live on the streets, may turn to prostitution and led them to 

commit crime as a means of survival (Dennis, M. et al. 2002:9). The above problems show that 

low awareness level of societies have led the orphans to many problems such as poor academic 

performance in this competitive contemporary world. 

2.4. International and National Policy Perspectives 

The issues of orphans and children without parental care have been recognized as major 

concerns at national and international level. The UN Convention on the Right of Child (1989) 

and African Chmier on the Right and Welfare of the Child (1991) are the international and 
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regional human right treaties which have a comparative set of guidelines for the provision of 

basic necessities, education, health care and protection from all forms of abuse. Convention on 

the Right of the Child and African Charter on the Right and Welfare of the Child have 

emphasized that government should have the primary responsibility for protecting, preparing and 

supporting orphan children (MOLSA, 1996). 

The Transitional Government of Ethiopia endorsed and ratified the UN Convention on the Right 

of the Child (CRC) on the 9th of December 1989 and African Charter on the Right and Welfare 

of the Child (ACRWC) on 2nd of October 1991 . Both documents advanced the importance of 

orphan children care shelter, nutrition, education and various models that provide these basic 

needs for children of all ages (MOLSA, 2004). 

The Constitution of the Federal Democratic Republic of Ethiopia (1995) obliges the state to 

accord especial protection to orphans and encourage the establishment of institutions, which 

ensure and promote their adoption and education. Proclamation number 5.1.8.conditions that will 

enable orphanage and abandoned children to get assistances they may need to have and 

eventually be self sufficient. According to the study undertaken by family health 

institution(2001) in Addis Ababa, there are around 19 organizations in Ethiopia which provide 

supports for orphan children and other vulnerable children, yet some organi zations do not 

provide all types of support properly. 

2.5. Structural Functionalist Theory and Orphans 

The functional perspective focuses on the way in which the families gratify the needs of their 

members and contribute to the social stability. Families have six paramount functions namely 

production, protection, socialization, regulation of social behavior, affection and companionship. 

Among these functions protection, socialization, affection and companionship have direct 

influence on children development (Chafer, 2006). 

The stmctural functional perspective gives emphasis on how the different roles that make the 

family unit functional maintain the family and ensure society'S continuity. Bale and Parson 

(1955), who are the leading proponents of the structural functional perspective, tried to 
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categorize the role of the family member in one family and how the absence of one parent, who 

is important to calTY out the identified role for the sustainability of the family. Adult family tasks 

are best accomplished when spouse (married) carry out distinct and specialized roles such as 

instrumental roles that provide food and shelter, and expressive roles that provide emotional 

supports for families, both roles sustain the family unit. Anything that interferes with these 

family tasks has been considered as dysfunctional because it jeopardizes the smooth function of 

the groups (Benokraitis, 2002:31). 

From the above insights, one can confirm that this theory gives more emphasize on keeping the 

stability of the society through the stated roles(functions) of the family on its members and how 

the existing system of extended family, conununity and guardians in NGOs affect directly or 

indirectly the life and academic status of orphan children. 

2.6. Orphan Students and Educational Access 

Most of orphans' studies are suffering from their drop out from school , due to burden and lack of 

security. UNICEF (2004) reviewed the effect of orphaning and child labor on schooling in 

twenty sub- Saharan African countries. In most of these countries, orphan children whose ages 

range from 5 to 14 were less likely to be in school and more likely to be working more than 40 

hours a week. 

According to Coombe (2001:12), the enrolment of orphan children forced to drop out or be 

regularly absent from school. Enrolment retention, transition and competition rates at all 

educational levels are expected to fall as a direct result of the pandemic which lead to lack of 

resources, low level of literacy and dysfunctional behaviors. Studies in Uganda have shown that 

the chance of orphan children going to school is reduced by halves due to the death of one or 

both parents and this causes psychological trauma, which negatively affect their school 

perfonnance (UNAlDS, 2001:20). Based on Human Right Watch (HRW, 2001: 2-20), among 

HIV/AIDS orphans interviewed and reported in Kenya, some were able to stay at home after a 

parent had become ill with AIDS while some were subject to abuse. As a result of this, they 

could not concentrate on their leanings in classes because they are wOITied about the condition of 

CUlTent and future life (UNAIDS, 2001 :30). 
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All sensible observers agree that parent d th h . . . ea as an adverse effect on surviVing chIldren such as 

negative effect on school(UNAIDS, 2000).Children who have lost their parents due to AlDS 

C'.aced a problem in relation to tl1e C111·ld ' I I I·k· . 
J< ren s sc 100 I e not bell1g able to attend their classes. 

Mothers are the prime care-givers to children, if passed away and leave their children alone, their 

survival would be threatened. As a result, some of educational challenges were observed such as 

decline in schooling enrolment, increase in dropout, gradual increase in absenteeism. As a study 

showed dropout preliminary results in Tanzania, death of adult increased lower emolment and 

orphans labor exploitation (UNICEF and UNAIDS, 2002). 

The orphan problem in Brazil, China, Russia and tlu·oughout Africa is the consequence deep 

seated poverty and inequality, but it is also amplified by inappropriate global 'do not-driven' 

policies and programs that waste crucial resources at the expense of children's wellbeing. A 

shldy was conducted in collaboration with World Bank (2002) on adult death and child schooling 

in the Keg Era region of north western Tanzania. Out of the children aged 7 to 19 years, total of 

1,897 samples were selected to investigate their enrolment and school attendance and about half 

of the adult death was caused by HIV/AIDS . Besides, in Cameroon, Zambia, Swaziland, Kenya 

and other sub-Saharan Aflica countlies , a study revealed that HIV/AIDS pandemic results in 

economic deterioration by 25 percent over a 20 years(Gachuhic, 1999).More than 115 million 

children aged 6 to 12 are out of schools in developing countries out of which two- third of them 

are girls . By 2015, a total of 191 countries in the world are estimated to be unable to achieve 

primary education, of which 31 are among the 55 countries, which are severely affected by 

HIY/AIDS (World Bank, 2002). 

Schools can playa cmcial role in improving the prospects of children orphaned due to different 

reasons and in securing their futures . A good school education can give children higher self­

esteem, better job prospects and economic independence but there were a substantial decrease in 

primary school participation following for those children whose mother died or who had a low 

baseline academic performance (Evans and Miguel, 2007). 

Case, Pason and Ableidinger (2004) employed 19 demographic and health surveys (DHS) 

collected across ten sub-Saharan African countries between 1992 -2000 to estimate the impact of 

12 



parent death on school enrolment by comparing orphan and non-orphan children in the 

households that take in orphans. They found out that orphans were significantly less likely to be 

enrolled in school than non-orphans, even within the same households . Similarly, another study 

on rural Zimbabwe found no difference between orphans and non-orphans in primary school 

completion rates, although maternal orphans were less likely to complete primary school 

education than non-orphans (Nya Mukapa and Greg Son, 2008). 

Moreover, Ainsworth and Filmer ( 2002) argue that there is a great deal of heterogeneity across 

countries in the effect of orphan hood on schooling while in some countries orphans are more 

likely to be in school than non-orphans. The largest effect was for double orphans who were 10-

30% less likely to go to school than the children with whom they live. Double orphans were 

more likely to be disadvantaged in school attendance compared with single orphans (Monsoon 

and Boenna, 2004). Most importantly, according to the survey on HIV/AIDS orphan children in 

Ethiopia, 74% of AIDS orphans live with their maternal or paternal while about 20% lives with 

relatives. Out of these, only six percent has been schooled (MOLSA, 2003). Another study on 

orphan in Addis Ababa by SCI Sweden (2003:7) revealed that 51% were no! enrolled in any 

school at the time of the survey. 

2.7 Factors Affecting Academic Performance 

In tern1S of academic performance all international students are reviewed to detel111ine which 

students meet minimum admission requirements and have the strongest over all academic 

background. In selection students for admission, the university considers the overall academic 

record, the rigor of a students curriculum, the education where the student has studied, test 

scores, personal achievements, educational goals, academic preparation, special talents, personal 

background as seen through the personal statement. Carpenter (2006). Some of the factors that 

affect the academic performance were as follow. 

2.7.1 Lack of School Adequate Resource 

Ma!erially, the physical environment of the school should be available. Regarding a physical 

environment of the school Yeager (1994) suggested that the site should be assure with adequate 

illumination, sanitation, toilet, library, laboratory and other facilities. Lack of these physical 
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factors has direct and indirect influences contributing for poor academic perfomlance. Therefore 

one can real.ize that the physical condition of the school can be the cause for low academic 

performance. 

2.7.2 The Inappropriate Teaching Methods 

Carpenter (2006) stated that teaching method is the process of discovering what students are 

thinking, that provide opportunities for students to examine and correct possible misconceptions 

and provide sihlations that invite students to expand their thinking and building new knowledge 

enhanced by the students' active participation in guide and authentic exercise. The teachers can 

set a stage for serious students academic perfOimance in the classroom. 

Desta (2001) explained that lecture method is related to the teacher centered approaches and 

problem solving method is related to students centered approach. The student centered approach 

gives a due emphasis to the students to be an actor in learning and searching. In support of this 

idea. Reece and Stephen Walker (1994), stated the lecture method is accepted in universities and 

higher education as a part of learning experience where large groups are conveniently brought to 

gather in the initial state of subject to motivate their subsequent learning by other means 

(Seminar, Tutorial and individual learning). Therefore, lecture method used for recall facts , but 

students centered method produced higher level comprehension (Carpenter 92006). From the 

above one can deduced that the effort teachers ability to use teaching method has been negative 

or positive impact on students academic preparation. 

2.7.3 Lack of Good Counseling and Guidance Service 

Guidance and counseling service often provides psychological advice and maintaining good 

discipline in the school. Maintaining discipline is not essential only for institutions but for every 

people to interact smoothly so as to fulfill their common interest and to achieve their objectives. 

To strengthen this, Stoops (1981) states discipline is one of the major concerns in education for 

teachers, parents, students and public who directly or indirectly participate in education 

discipline is one is of the concern in the school. Guidance and counseling plays important role in 

assessment of students' academic achievement and rearrange disruptive behavior of students. 

Kate and Larraine (1994) explained that guidance and counseling service as away of integration, 
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is valuable to help students to overcome deep- seated academic problems in their study or help 

them to overcome lack of responsibility and empathy with others. Hence the main purpose of 

counseling and guidance service should be helping students to become more self confident and 

direct them to understand the ongoing situation. 

2.7.4 Absence of Good Feedback and Assessment Techniques 

Regular constructive of feedback and assessments are very important to the learning process. 

(Shamim et ai, 2007) stated that feedback and assessment helps for both learners and teachers 

motivation the development of understanding and identify areas where fut1her work is needed to 

dispel misconception or consolidate learning he also differentiate the two terms based on their 

pmpose. 

Assessment usually refers to more formal ways of evaluating students' progress and academic 

achievement and linked to the awarding of grades. In contrast, feedback provides more infornlal 

but more regular monitoring throughout the learning process. However, lack of adequate 

assessment and feedback cause low academic performance of the learners. 

2.7.5 Poor Utilization of Teaching Aids 

Lack of availability and utilization of instructional medias influence the teaching- learning 

process which cause low academic performance of the students. 

Heinich et al (1996) described instructional materials as a tools used for engaging students 

powerfully in the learning process and stated that the availability and adequacy of instructional 

materials promotes students academic perfonnance in the schools while, their inadequacy affects 

the academic achievement negatively and create poor learning environment. 

2.8 Institutional Care 

The traditional welfare provision for orphans outside families and the kinship system has been 

containment in institutions, largely financed through charitable donations (Ennew 2005). The 

level and quality of care provided in institutions differs from one institution to another, 

depending on the type of internal organization (family based or conventional dormitories), the 
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size of the family or other internal unit, internal equipment, the number of qualified staff, the 

working hours of care givers and the type of relationship they have with the children. 

management style, the overall atmosphere within the institution and financial resources (Cahajic 

et ai, 2003). Although institutions are considered to be the last resort for the care of parentless 

children, they have a role to play in short term, emergency placements for sibling groups (Sanou 

et ai, 2009) and for children who may be too traumatized to be able to fit easily into a substitute 

family (Cahajic et ai, 2003). In addition, although professionals argue that children would rather 

live in families and home like environments, the adoption of older children may be difficult, 

which limits the alternatives available for providing more children with family care. 

Perhaps an excellent example of institutional care for orphans where the strategy has been 

'exported' from the west to the rest of the world is that of SOS children ' s villages. SOS 

children's villages is an international, nonprofit organization, with independent funding from 

charitable donations. The first SOS children' village was built in the Austrian town of in 1944. 

Hermann Gern1inar, the founder, believed that traditional orphanages did not provide 

opportunities for the proper care and development of orphaned and homeless European children 

at the end of the Second World War. The underlying principles of SOS children's villages are 

conceptualized as the 'four pillars of the organization': 1. The 'village' in which orphan andlor 

destitute boys and girls can live together as 2) 'brothers and sisters' in 3) a 'family like 

enviromnent' with the care of 4) a 'mother' (SOS international 2009). Each village consists of a 

cluster of households (usually 10 to 15) in which orphans are placed under the care of an SOS 

mother, who acts as a substitute for the children's natural parents and who is supported by 

another non-professional woman, called the 'autie'. The original philosophy has led to wide 

replication of the project as a 'global model' elsewhere. At present, SOS children's villages exist 

in 132 countries in all continents (SOS international 2009). 

SOS children's villages accept healthy children between bilth and ten years of age. Admission 

into the village involves rigorous procedures involving social workers and health professionals 

who verify the children's physical and mental well -being. This has raised numerous ethical 

questions about the selection strategies of the villages, especially in the context of HIV and 

AIDS (Abebe 2002). Finance for each family is provided throughout a monthly budget for which 
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the SOS mother is responsible. In most cases, mothers are employed after completing a basic 

training in parenting skills. Although placement in an SOS village is long term and in principle 

mothers are committed to staying in the village for life (Cahajic et ai, 2003), some leave once 

they have established their own families (Abebe 2002). Children of both genders are accepted , 

and siblings are not separated. When boys reach the age of 14, they begin to li ve in a separate 

youth hostels until they reach the age of 18. After this they are expected to be employed and 

independent, but SOS children's villages intemational provides lifelong support. Older children 

are infonned that their SOS mother is not their biological mother and younoer children are oiven , b b 

this information when it is believed they are old enough to understand it. Any contact between 

SOS children and their biological kin is established through cooperation between the SOS village 

and the relevant center of social work. (Cahajic et ai, 2003) 

One advantage that SOS children's villages have over traditional orphanages is that they provide 

health, school and early childhood development services which are shared with local 

communi ties, so that the children may be better integrated into communi ty life (Cahaj ic etal , 

2003; Abebe 2002). However, SOS villages are often criticized as lacking a male role model 

(Eru1ew 2003» although the director is usually male and there are some visiting male specialists, 

it may not sufficient to claim that the children have enough opportunity to interact with male 

members of the community. A study of institutional care of orphans in Bosnia and Herzegovina 

(Chajic et al 2003) reveals that the children's developmental and emotional needs are not met, 

that institutions limit the children's potential and that there is almost no provision for the time 

when children become 'too old' for institutional care. Children may not adjust to the change in 

their lives, to the extent that they deny the reality of their loss of family life, and their emotional 

needs fail to be met. (Cahajic et al. 2003) 

The villages are highly bureaucratic and intemationally govemed. The female headed clusters of 

houses around the family of a male director is not at base even a facsimile of either family or 

community care, nor is the separation of young teenagers into youth houses (although this 

coincidentally minors some pre industrial society fonns of organization). Many modem 

orphanages also organize children in two gender, multi age family groups, often with both 

mother and father figures, and retain children in these groups until the age of 18 years or older. 
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The villages are well founded, the houses well built, mothers receive training and services 

excellent, usually surpassing any others in a country. However in many cases the villages operate 

outside state supervision, which ... is the case with many other orphan facilities ." 

There is a paucity of research on the outcomes of SOS village care. However, one comparative 

study that explored the well being of working street children (living with their parents) and 

orphans in SOS chidrlen's villages in Ethiopia reveals an interesting result (Abebe 2002). It 

shows that, whereas children in SOS villages seem to be secure in terms of housing, nutrition and 

access to education, they fare less in terms of peer interaction and social capital compared to 

their counterparts . Many working street children have the social and material capacity to be 

active contributors to the livelihoods of their families and have relatively better sociability than 

children in SOS villages . The children in the villages are also isolated, have fewer social skills 

and seem unprepared to cope with life when they come of age and leave the villages as adults. In 

addition, although it is claimed that the villages are 'happy childhood islands ' , the western 

standard houses and compounds have paradoxically amplifies social inequalities in communities 

that are ravaged by poverty, AIDS and destitution (Abebe 2002). 

Therefore, according to the problems and insights discussed so far in this chapter, there are big 

and challenging home works for governments of these poor countries to fight the competing 

problems. Accordingl y, the purpose of this study was to examine the major factors that affect 

academic perfOimance of orphans students in Selam Number Two Primary School by comparing 

and contrasting with the problems identified by the related studies incorporated in this chapter in 

order to investigate the major factors influencing the academic performance of orphans in the 

school under study. 
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CHAPTER THREE: RESEARCH DESIGN ANDMETHODOLOGY 

3.1 Research Design 

The purpose of the study was to investigate factors that affect the academic perfonnance of 

orphan Students in Selam Number Two Primary School. Descriptive survey research design was 

employed, because this method is appropriate to obtain current and relevant infonnation from a 

relatively large number of respondents (Cresswell, 2003). Furthennore, the methods help to 

identify opinions, suggestions and comments pertaining to the issue understudy. 

3.2. Sources of Data 

The necessary data for the study were obtained from primary as welI as secondary sources. The 

primary source for this study included: teachers, orphan students, the deputy director, the 

principal and guardians in Selam Number Two Primary School. 

The selection of these participants as a source of data was based on the expectations that they 

would have better infonnation and experience with respect to the topic of the study. Secondary 

source (document analysis) refers to the published and unpublished sources that are available in 

the village or school guardians, profiles of homeroom teachers and day to day records of the 

administrators. The secondary sources comprise of the govenunent policies and relevant 

documents (Kothari, 2004). Hence, the researcher made use of the primary and secondary 

resources mentioned above in order to investigate and examine the issue under study. 

3.3. Sampling and Sampling Techniques 

Sampling is the process by which a relatively smalI number of individuals are selected and 

analyzed in order to find out something about the entire population from which it was selected. It 

helps to reduce expenditure, save time and energy (Lokesh Koul,2009). Due to the depth of the 

problem, the data for the study were obtained from 69.3% of the total study population. More 

specifically, primary data for this study were collected from 36 orphan students, 2 I subject 

matter teachers, two guardians, a deputy director and principal in Selam Number Two Primary 

School. This is shown hereunder in table 3.1: 
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Table 3.1: Population and Sample Distribution 

No Participants Population Sample 

1 Deputy director 1 1 

2 Principal 1 1 

3 Subject Matter Teachers 26 21 

4 Orphan students 55 36 (nine from each class) 

5 Guardians 5 2 

Total 88 61 

Concerning the sampling techniques and procedures, the researcher selected 21 subject matter 

teachers (80.7%) out of the total 26 teachers and 36 orphan students (65 %) out of the total 55 

orphan students who have poor academic achievement in thei r final records were selected using 

simple random sampling. By using purposive sampling techniques, two guardians were selected 

out of the five guardians. This was done deliberately because the two guardians themselves were 

orphaned students in the past Thus, they were chosen by the researcher holding a belief that they 

would provide rich data based on their experiences. FinalIy, again purposive sampliqg technique 

was used to select the deputy director and principal of the school. 

3.4. Data Collection Instruments 

QuestiOlmaire, semi structured interviews, documentary sources were employed in order to 

gather necessary and relevant data. Items of the questiolmaire and interviews were prepared in 

English language but it is their Amharic translations that were used to colIect the necessary data. 

A. Questionnaire 

In this study, two sets of questionnaires (one for the orphan students and another for the teachers) 

were prepared by the researcher. Then the questionnaires were administered to teachers consisted 

of 27 items (for details, see Appendix), the students' questionnaire had 24 items (for details, see 

Appendix). 
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Scoring the Likert Scale 

Likert scales are commonly used to measu.re attitudes, providing a range of responses to a given 

positive or negative question (statements). Positive questions (statements) should be objective 

statements which are acceptable to those having the attitude and just as unacceptable to those 

not having it. While negative questions should be objective statements which are acceptable to 

those not having the attitude and just as unacceptable to those not having it. The points given for 

each response depend on whether the statement is positive or negative to the proposed issues. A 

respondent who "strongly agrees" with the given statement gets the maximum points, whereas 

one who "strongly disagrees" with the given statement gets the minimum points(William R. 

Yount, 2006). 

Hence, the researcher used four-five point Likert scales in the closed ended questionnaires. In 

this study, Likert scales were used to identify the cause of major academic problems and to 

identify the major academic problems in the study site. 

B. Interview 

Interview is one of the commonly used instruments for collecting data. According to some 

researchers such as Kothari(2006) and Kool (2006), Interview is a method of data collection 

through oral communication. In this study, more systematic in-depth interviews were conducted 

with two categories of informants: the two administrators (the principal and his deputy) and two 

guardians. Each interview was conducted individually using an interview guide designed for 

each category of the informants. The researcher concurrently made notes that were rewritten and 

associated with the quantitative data collected from the students and teachers. 

C. Documents Analysis . 

Document analysis is a useful method to investigate decision making and strategic planning. In 

this study, the researcher used currently useful documents from teachers, school administrators 

and guardians about the orphan student's academic achievements that included mark lists, rosters 

and village portfolios. 
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O. Pilot Test 

Pilot test had been conducted before the questionnaires were administered to the sample 

population. The purpose of the pilot test was to check the validity and reliability of the items 

included in both questionnaires. In this study, all of the items were distributed to 15 orphan 

children and three teachers in Worldwide Orphan Academy from grade five to eight, which is 

found around civil service in Yeka Sub-city. As the result of the pilot test, the 4 1h item of the 

students' questionnaire was found to be unclear and ungrammatical and thus it was corrected . 

The revision was made because most of the students who participated in the pilot test asked how 

to complete while filing the questionnaire. Accordingly, item number six was almost changed 

since it was ambiguous. 

3.4.1. Procedures of Data Collection 

Before administering the questiOimaires to examine the major factors affecting the academic 

performance of orphan the students in the school investigated, the researcher had primarily 

conducted pilot test having two English teachers to check the quality of the Amharic translation . 

The corrected English questionnaires and their Amharic equivalents were presented to advisor. 

Following that, questionnaires were revised according to the feedbacks obtained. Finally, the 

questiolmaires were distributed by the researcher to 57 respondents on their break time. 

Moreover, the researcher planned to use interview for the principal, deputy director and two 

guardians. Accordingly, the most items were efficiency filled and retumed, but few were filed 

carelessly. 

3.5. Method of Data Analysis 

Data analysis refers to the method by which data collected through one or more data collecting 

instruments have been properly edited and then organized in the form of tables and analyzed by 

applying various well defined statistical formula based on the computation of various percentage, 

derivatives, coefficients etc(Kothari, 2004). 

The quantitative raw data collected from the respondents were organized and framed 

systematically and then put in the tables based on the similarities of issues raised in the 

questionnaire. The data analysis and interpretation were carried out using frequency, percentage, 
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mean and standard deviation, associated the collected data from the interviewed data and 

integrated in the analysis with the quantitative data based on their similarities and relevancies. 

Moreover, data taken from documents, open-ended questionnaires and documents fonned part of 

the qualitative data analysis in the foml of narration. 
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CHAPTER FOUR: DATA PRESENTATION, ANALYSIS AND 

INTERPRETATION OF DATA 

In this chapter, it has been attempted to systematically present analyze and interpret the data . 

The first part presents the characteristics and the background of the sample population involved 

in the study. The second part deals with the analysis and interpretation of data obtained from the 

responses of the respondents through questionnaires and interviews. 

4.1. Characteristics and background of the Respondents 

The characteristics and background of the respondents were examined in terms of sex , age, 

educational level, marital status and work experience of the respondents. 

4.1.1. Sex and age Profile of the Respondents 
• 

Gender and age distribution has its own contribution to the identification of academic challenges 

in this school. This is because the experiences of the respondents, especially the teachers' 

experiences of dealing with orphan students, have vital roles in order to identi fy the factors 

affecting the academic performances of the orphan children in the school under investigation. 

24 



Table 4.1: Sex and Age Distribution of the Respondents 

The Respondents Sex Age in years Total 

Total 8-18 19-25 26-35 >36 
No % No % No % No % No % No % 

Subject matter Male 13 62 - - 1 5 7 33 5 24 13 62 
teachers Female 8 38 - - 1 5 5 24 2 10 8 38 

Total 21 100 - - 2 10 12 57 7 34 21 lOa 
Orphan students Male 17 47 16 44 I 3 - - - - 17 47 

Female 19 53 17 47 2 6 - - - - 19 53 
Total 36 lOa 33 92 3 8 - - - - 36 100 

Guardians Male I 50 - - - - I 50 - - 1 50 
Female I 50 - - - - 1 50 - - I 50 
Total 2 lOa - - - - 2 lOa - - 20 100 

School Male 2 100 - - - - - - 2 100 2 lOa 
administrators Female - - - - - - - - - - - -
(deputy director and Total 2 lOa - - - - - - 2 lOa 2 lOa 
principal) 
Total Male 33 54 16 26 2 3 8 13 7 12 33 54 

Female 28 46 17 28 3 6 5 8 2 3 28 46 
Total 61 100 33 54 5 8 3 22 9 15 60 lOa 

- ~- -
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As presented in Table 2, Ollt of the total respondents, 33(54%) were male respondents, while the 

remaining 28 (46%) were female. In the case of subject matter teachers, 13 (62%) of them were 

male and 8 (38%) were female. With respect to orphan students, while 17 of them(47%) were 

male,19(53%) of them were female. Both school administrators (deputy director ancl principal) 

were males. The only group that has gender balance is that of the guardians : one is male and the 

other is female . 

Among subject matter teachers: 62% male versus 28% female. Worse than that was the 

overrepresentation of the male in the administration position for the fact that both the principal 

and his deputy are male. Though not with a comparable proportion, male orphan students 

outnumber their female counterparts (54% versus 46%). One might argue that the imbalance may 

disfavor the female students in creating a certain feeling that the village is a kind of men ' s world . 

Regarding the ages of the respondents, out of the total21 teacher respondents, 7 (33%) of them 

were between the age range of 26 to 35, wllile 5% were in the age range of 16 to 25 and 24% 

were above the age of 36 years . Thus, all the teacher respondents were matured enough in order 

to extract relevant information about the academic challenges that the orphan faced . As to the 

ages of the orphan students, 16(44%) of them were male while 17(47%) were female and both 

sexes were in the age range of 8 to 18 years while three respondents (8%) were in between 19 and 

25. In the case of guardians, both were in the age range of 26 to 35. Regarding that of school 

administrators, both respondents were above 36. 

Hence, despite the differences in age and experience, all of the respondents were significant for 

tllis study so long as they could share the researcher relevant information in order to assess the 

issues under investigation. In other words, based on the above age range analysis, one could 

safely say that the respondents provided enough knowledge and information about the the major 

academic challenges that the orphan students are facing in the school under study. 
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4.1.2. Respondents Classification by Educational Level and Marital Status 

The respondents were asked to give information about their educational levels and marital status. 

Accordingly, the inf01l11ation they provided regarding their educational levels and marital status 

has been presented in Table 3 below. 
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Table 4.2: Educational Levels and Marital Status of the Respondents 

Respondents Educational Level of the Respondents Total 

Marital Status Grade Grade 7-8 Diploma Degree and above 
5-6 

No % N % No % No % No % No % 

0 

Subject matter Married 10 47.6 - - - - 3 14 7 33 10 48 

teachers Single 8 38.1 - - - - 3 14 5 24 8 38 

Divorced 3 14.3 - - - - 2 10 1 5 3 14 

Total 21 100 - - - - 8 38 13 62 21 100 

AdministTators Married 2 100 - - - - - - 2 100 2 100 

(deputy director and Single - - - - - - - -
principal) Divorced - - - - - - - - 2 100 2 100 

Total 2 100 - - - - - - 2 100 2 100 

Guardians (care Married 2 - - - - - - - - - - -
givers) Single - - - - - - - - - - - -

Divorced - - - - - - - - - - - -
Total 2 100 - - - - - - 2 100 2 100 

Total Married 14 23 - - - - 3 5 11 18 14 23 

Single 8 29.5 - - - - 3 5 5 8 8 29.5 

Divorced 3 5 2 3.3 1 2 3 5 

Total 61 100 18 30 18 30 8 13 17 28 61 100 
- --- --
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As indicated in Table 3, out of the total 36 orphans respondents, 18 of them representing 50% 

were grade 5 and 6 while the rest 18 (50%) were grade 7 and 8. The section that asked the 

respondents "single or married" was not included in the students' questionnaire for the fact that 

asking the orphan children such sort of question was both unnecessary and unethical. In the case 

of subject matter teachers, 8(38%) and 13(62%) were college diploma holders and degree 

holders respectively. Both administrators of the school and the guardians were degree holders. 

This indicates that most teachers, both school administrators and both guardians were all 

married. Besides, most of the respondents (72%) in the study areas were single and almost all 

subject matter teachers and interviewees that confim1 their shared responsibilities were married. 

4.1.3. Service Years of the Respondents 

The respondents replied to the questions provided about their services years in the following 

manner. 

Table 4.3: Distribution of the Respondents Based on Wol'le Experience 

Work The Respondents 
Experience 

The Subject The School The Total 
matter administrators Guardians 

Teachers (deputy director 
and principal) 

No % No % No % No % 
1-5 years 9 43 - - - - 9 36 
6-10 years 8 38 - - 1 50 9 36 
11 -15 years 2 10 2 100 - - 4 16 
> 16 years 2 10 - - 1 50 3 12 
Total 21 100 2 100 2 100 25 100 

As shown in Table 4, the work experiences of the respondents included hired subject matter 

teachers, guardians, school deputy director and principal. Among the subject matter teachers 

respondents, 9(43%) of them had the work experiences that ranged I to 5 years while the rest 

8(38%) and 2(10%) were with the work experiences that ranged from 6 to 10 and II to 15 years 

respectively. In the case of administrators, both were with the work experiences of 11 to 15 

years. Out of the two guardians, one has work experience greater than 16 years . This implies that 

more than 64% of the respondents had more than 5 years work experiences while the rest had 
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less or equal to 5 years. As can be noticed fJ 
rom table 4, long years e . f I 

. ht have helped to enrich the t d . xpenence a t le respondents 
mig s u y In an attem t t' . p a Il1vestIgate the issues under study. 

Table 4.4: Teachers Responses on Facto AU . 
l.---- rs ectmg the Academic Performance of Students 

Items Rating scales 
Strongly Agree Disagre 

Agree (3) e (2) 
(4) 

Strongly 
Disagree 

Total 
x 

I 

SD I 

T-t~5q~~~~~----r--SF-t--f%~~Ff--ho~Yo~~F~+-~%~0-t~F~~~~o/O~~}F~%~O~=L~-J----------J Orphan students 8 38 6 29 4 19 3 14 100 1 
have Jaw interest 21 2.9 1.0 

(1) 

toward learning t ~22-t~Atb~s~e~nZcce~0;fft~u~to~1;'ia~I--t-~7~--3333i~7r-~3n3:+~5~~~'4~--~~-t~--~~~~--l----L---~1 
class after school and 2 10 21100 2.91.0 1

1 

on Saturday 
t- 3 9 43 3 14 5 24 4 19 21 100 2.8 1.1 Disciplinary problem 

of students in the 
class 1 r-~4~-IT~e~ac~h~e;:;rs~al~'e;-;I;;10;tt----1=3rl---::3~8rl-d4--hlo9-+~4~~lil9;---~5~--I-;2:;-4;----+-::?-:-1 --+-:--:--=--~---L-----.~ 
interested in - 100 2. 7 I .1 

5 

6 

assessing and 
providing feedback 
to orphan students ' 
academic activities 
Poor teaching 
methodology of 
teachers 

3 14 

Discrimination by 4 19 
community students 
and subject matter 

3 14 7 33 

2 10 8 38 

8 38 2 1 

7 33 21 

100 2.0 

100 2.1 

1.0 

1.0 

I 
I 

teachers '----~X=-=m~e~a~n~,~S~D~--;S~t;-a-n--:d;-a-r~d;-d-;-e-v--;i~a-;ti;-o-n-, ....L:::-F=~fr-e-q-u.Le-n-cy...L---.L-......l-_~_~ __ L_~_-_ .. _J 

As can be noticed from Table 4.4, it included the major factors affecting the academic 

performance of orphan students in Selam Number 2 Primary School. Depicted on item 1 was 

about how the interest of orphan students toward their learning was in the school. Accordingly, 

8(38%) of the respondents strongly agreed that the orphan students did do not their home works, 

class works on proper time and they even disturbed while the teachers were teaching inside the 

class rooms. Hence, the students' lack of interest in their learning were found out to be among the 

major factors affecting the academic perfonnance of these students. In a similar fashion , 6(29%) 
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fthe teacher respondents agreed that orphan t d . 
a s u ents showed hostIlity towards their learning. In 
ddition to that, the mean value (2.9) was ar . 

a ound the pomt of 'agrees'; whereas 4(19%) and 
3(14%) of the respondents rated disagree ad' n strongly disagree respectively, the response 

indicated only a few students were interested in their leaming. 

In item 2, 7(33%) of the respondents reveal d th h ..' e at t ere were no suffiCient tutonal classes 111 the 

hool In addition to that, the mean value (2 9) . Sc . . was around the pomt of agrees. From this, one 

Id deduce that there was no alTanged . d . cou or orgaruze tutonal support for the students in the 

hool Accordino to the interview made w'th th 'd' . . . sc. ~ I e guar lans and pnnclpal, It was found out that 

misbehaviors and absence of tutorial class were among the serious issues that availed in this 

school that might have affected the academic performances of the orphan students. 

The mean value 2.8 on item three shows that teachers agreed that orphan students had 

disciplinary problems in the school. Consequently, this might have led the students to have poor 

academic achievements. Similarly, on item number four, 8(38%) and 4(19%) of the respondents 

strongly agreed and agreed that most of the teachers were disinterested in accessing the daily 

performance of students and providing immediate feedbacks to the students' wealmesses and 

strengths respectively. The mean value was 2.7 and it was around the point of 'agree'. As can be 

observed from these responses, it is clear that the teachers disinterest in teaching might have led 

the students to have poor academic performances and thus this could be categori zed under the 

major academic factors that students' academic perfonnances in the given school. 

As indicated in item 5 of table 5, the item was raised whether teachers' teaching methodology 

influenced the students' academic performance in the school or not. Hence, 6 (28%) of the 

respondents examined that poor teaching methodology was being conducted inside class which 

negatively might have affected the students' academic achievement. On the other hand, 7(33%) 

and 8(38%) of teachers have disagreed and strongly disagreed that teachers teaching 

methodology had least impact on poor academic perfonnance respectively. 

In addition to that, the mean value equals to (2.0) and it was around the point of disagree. When 

the administrators of the school were interviewed, they revealed that effort made by the teachers 
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e various teaching methods was a T 
to uS verage. he responses showed that the teachers had 

what awareness about the utilizati f' . . . . 
some on 0 vanous teaching methods. EmphasIzing thIS, 

anya (2004: 132-133) explains that wh d . 
Onas en goo teaching methods are used by teachers, they 

make students' attitude more positive '. . . 
can , encourage theIr motIvatIOn, demonstrate aSsocIate 

factors and ideas, high light specific topic and concepts. The last item examined the extent to 

which discrimination had impact on the academic perfonnance or not. Thus, 8(38%) and 7(33%) 

of the respondents were rated that discrimination among the students themselves or between the 

students and teachers was not that much serious factor in this school respectively. In relation to 

that, the mean (2.1) was around the point of disagree. 

Based on the given responses, therefore, one could realize that discrimination among 

community, students, teachers and orphan students was a minor factors in this school. Moreover, 

from the above analysis, someone could understand that low interest, absence of tutorial class, 

disciplinary problem and lack of continuous assessment were among the major factors that might 

have affected the student's academic perfonnance whi le the rest had minor impacts. 

Table 4.5: Orphan Students Responses about the Major factors affecting the Academic 

Performance of the Orphan students in Selam Number Two Primary School 

Item Rating scales 
Very High Moderat Low Very Total 
high (5) (4) e (3) (2) Low ( I ) 
F % F % F % F % F % F % 

Inappropriate designs of 6 16.7 7 19.4 10 27.8 7 19.4 6 16.7 36 lOa 
textbooks 

X 

Teacher's failure to provide 10 27.8 8 22 .2 7 19.4 7 19.4 4 Il.l 36 100 3.4 

supportive guideline. Eg. 
Feedback, assignment 
Teachers inability to handle 9 2 8 22 .2 9 25 7 19.4 3 8.3 36 100 3.4 

class room discipline 5 
Teachers failure to discuss with 12 33.3 8 22.27 7 19.4 6 16.7 3 8 .3 36 100 3.6 

guardian of orphan students 
about academic problems of 
these students 

Lack of availability oflibrary, 7 19.4 9 25 II 30.6 7 19.4 2 5.6 6 100 3.3 

laboratory and pedagogical 
center rooms in this school 
Large number of students in 5 13.9 8 22.2 10 27.8 6 16.7 7 19.4 36 100 2.9 

one class hampered effective 
communication 
Lack of study with their peers 9 25 7 19.4 10 27 .8 6 16.7 4 Il.l 36 100 3.3 

after school 
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Regarding the orphan students' attitudes t . 
oward the major factors affectino the academic 

erfonnance of the orphan students illustrated' I b 

P m t 1e above table 4.5 . In relation to that, 6(16.7%) 
and 7(19.4%) of the respondents examined th I 

at t 1e relevance of text books to the level of the 
students was very high and high respectivel 0 

y. n the other hand, 10(27.8%) of the respondents 
eplied that there was relevance of mediu t th 

r mOe students' capacities. In addition to that, the 
mean value (3.0) was near to the point of mode tAd" . 

ra e. ccor mgly, It was obvIOus that the 
'elevance of the text books to the needs ad ' . 

1 11 capacities of students was one of the factors in the 
success ofteaching-Ieaming process. 

On the other hand, 7(19.4%) and 6(16.7%) of the respondents revealed that the inappropriate 

design of the text books with respect to the students needs and capacities was very low and low 

respectively. As far as item 2 of table 6 is concerned, 10(27.8%) and 8(22 .2%) of the studertts 

responded that effoli made by the teachers to provide supportive guidelines, feedbacks and 

assigmnent regularly was very less and less respectively. This also indicates that the teachers had 

low motivations towards teaching; whereas 7(19.4%) of the students responded that the teachers 

provide supportive guidelines in class. In addition to that, the mean value (3.4) approximately 

closed to the point of moderate while 7(19.4%) and 4(11.1 %) of the students responded that the 

teachers' provision of supportive mechanisms to students in class was low and very low 

respectively. According to the interviews conducted with the school's deputy director, therefore, 

the teacher's effort toward supporting students in the class was average. 

In relation to the capacity of classroom management as depicted in item 3 of table 6, 9(25%) and 

8 (22.2%) of the respondent replied that the teachers' inability to manage the classroom 

disciplines by was very high and low respectively. This shows that the effort made by the 

teachers was low. On the other hand, 9(25%) of the students responded that the ability to handle 

the classroom disciplines by the teachers was average (medium). In addition to that, the mean 

value (3.4) was around the point of moderate while 7(19.4%) and 3(8.3%) of respondents replied 

that teachers handled classroom discipline appropriately. 

In item 4 of table 6, 12 (33.3%) and 8(22.2%) of the students replied that the effort made by the 

guardians in letting the students meet their teachers to follow up how they were behaving at 

school was very low and low respectively. In addition to that, the mean value (3.6) was around 
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No 

1 

2 

tIle point of high. Besides, as to the interview d . '. . 
rna e with pnnclpal, It was revealed that tbe 

dians of these students had lack of 
guar awareness on how to follow up the progress of the 

dents in the school. It can thus be inferr d tl h . 
stu e lat t e guardians' lack of necessary follow up for 
I OI"han students could contribute to the' d" 
De t' Ir poor aca emlC achievements; whereas 7(19.4%) , 
6(16 701» and 3(8.3%) of the respondents answ d . d h " . 

• I ( ere or late t at the guardians discussed With the 
subject matter teachers moderately, highly and very highly respectively. 

As far as item 5, 6 and 7 is concerned, their mean value results laid on the alternative 

moderately. From this, it was obvious that the resources, class size and peers interaction were 

among the factors that affected negatively the academic perf0l111anCe of students. As can be 

noticed from the document analysis or portfolio, the students' interaction with the other school 

community was poor. 

The above table 6 showed that the responses of shldents regarding the major academic factors 

that challenged their performance in the school. Hence, as can be seen from the table, majority of 

the participants agreed that the mentioned items were major factor that affecting academic 

perfonnance of orphan students in Selam Number Two Primary School. To investigate whether 

subject matter teachers are used good teaching methods or not, questions were posed and 

responses were presented as follow in table 7 below. 

Table 4.6: Respondents of Snbject Matter Teachers on using Different Teaching Methuds 

to Minimize Academic Problem of the Orphan Students 

Item Rating scales X 
Use Use Use Not use Total 
always sometime rarely at all 
(4) (3) (2) (1) 
F % F % F % F % F % 

The whole group 7 33.3 8 38.1 4 19.1 2 9.5 21 100 2.9 
discussion 

Think pair share or buzz 5 23 .8 5 23.8 8 38.1 3 14.3 21 100 2.6 
group discussion 

- 3 Teacher center method 2 9.5 9 42.9 7 33.3 3 14.3 21 100 2.5 
: 26.3 2 9.5 21 100 2.9 4 Problem solving method 6 31.6 8 42.1 -

30 '1 15 9 42.9 21 100 2.1 _ 5 Role played method 3 14.3 6 ..; 

_6 Student center method 3 5.3 7 36.8 S 26.3 6 31.6 21 100 2.3 

X= mean, SD= Standard DevIatIOn, F frequency 
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As indicated in both items I and 2 of table 4.6 th . . 
. ' e ImplementatIon of whole and buzz group 

discussions by the teachers In the school was . 
examIned. Hence, as indicated in item 1 of table 7 

7(33.7%) and 8(38.1 %) of the respondents re r d h ' 
P Ie t at the teachers used the whole group 

d" cussion always and sometimes res r I 
IS peclvey; whereas 4(19.1%) and 2(9.5%) of the 
espondents revealed that teachers use whole . . 

r . . group diSCussion rarely and not at all respectively. 

On the other, In Item two of table 7, 7(33 .7%) and 8(38.1 %) of the respondents replied that 

teachers used the whole group discussion alway d . . 
s an sometImes respectively. However, 

4(19 1 %) and 2(9.5%) of the respondents I d h . . . revea e t at teachers used whole group dIscussIOn 

rarely and not at all respectively. On the other hand in l·teiTI .... f t bl 4 6 I t· , "vo 0 a e . ,equa propor IOn 

5(23.8%) of the respondent replied that teachers used always and sometimes; whereas 8(38.1 %) 

and 3(14.3%) of the respondents depicted that the teachers employed think share pair method 

rarely and not at all respectively. In relation to this, as shown in item 1 and 2,it resulted in the 

mean value 2.9 and 2.6 respectively pointing on the alternative "use sometimes". In this regard, 

the teachers lacked interest in using whole and buzz group discussion inside classroom. 

As shown above in item 3 of table 4.6, the teachers were asked about the implementation of 

teacher center method in this school. Hence, 2(9.5%) and 9(42.9%) of the respondents replied 

that teacher center method was carried out in class always and sometimes respectively while 

7(33.3%) and 3(14.3%) of the respondents responded that teacher center method was carried out 

rarely and not carried out at all respectively. Regarding item 4, 6(31.6%) and 8(42.1 %) of the 

participants responded that the teachers applied problem solving method always and sometimes 

in the class respectively. In addition, the mean value (2.9) was around the point of altematives 

"sometimes use" 

By implication, the effort made by the teachers to use problem solving methods in the class was 

medium. As indicated in table 4.6, item 5 and 6 was about the implementation of role play and 

student center methods by the teachers in the school. Majority of the participants answered that 

the implementation of the two methods was very low in the school. Furthermore, the mean value 

of the two items were 2.1 and 2.3 respectively, which were around the point of "use rarely". 

According to data obtained from respondents through the open-ended items and interview, the 
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teachers' implementation of teclmiq 
ues of the teaching method m 

average. the school as whole was 

In general, according to the above res It . u s regardmg the teacher 
given to the theoretical pait than th . . . s methods, more emphasis was 

e practIcal actIvIties. But accord" . 
application of competence based teach in fi mg to Killen (2003), m the 

g, Irst and foremost learnin b d . . 
be more industry focused. g y omg (delIvery) has to 

Table 4.7: Orphan Students Responses about F " . . CI aClhtatmg Mechanism of Teaching- learnillo 
Process ID ass b 

.. r--

No Item Very 
Rating scales x~- j 

hi h (5) 
High (4) Moderat Low Very Low Total 

F % 
e (3) (2) (I) 

, 

F % F % F % F % 
I F % ~ 

I Teachers correct students 3 8.3 5 13 .9 4 11.1 14 38.9 10 27.8 36 100 2.4 1.0 I 

class and home work in the 
class regularly 

2 Guardians provide 3 8.3 6 16.7 5 13.9 7 19.4 
reinforcement while you have 

15 41.7 36 100 2.3 1.4 
I 

scored good result 
academically 

I 
3 Students are doing properly 8 22.2 7 19.4 3 8.3 5 13.9 13 36.1 

their home work, class work 
36 100 2.8 1.4 

·1 and given assignment 
4 Teachers regularly provide 4 11.1 2 5.6 9 25 10 27.8 11 30.6 36 100 2.4 1.2 

-i 

comments on students home I 
I 

and class works I 
I 

5 School principal and deputy 4 16.1 3 8.3 6 16.7 10 27.8 13 36.1 36 100 2.3 1.3 

director frequently assess the 
problem of teachers in using 
instructional media and 

I provide immediate feed back 
i 

6 Home room teachers prepared 4 11.1 2 5.6 7 19.4 9 25 14 38.9 36 100 2.3 1.4 
, , 

l 
effective and flexible class 

. I 
! 

room rule and regulation with 
! 

the students 
i 

X- mean, SD= Standal-d Deviation, F= frequency 
. : 

Table 4.7 refers to the mechanism that facilitates the teaching learning process and 

individualized learning. According to the above table 8 item I, the respondents were requested to 

reply for the question how the teachers checked and controlled the students' home works and 

class works. Consequently, small number of sample the respondents, 3(8.3%) and 5(13.9%) of , 

36 



the students strongly agreed and agreed that the ' 
teachers follow up was constructive. In 

ddition, the mean value (2.4) was arou d h . 
ant e pOmt of "disagree"· whereas 4( 11 1 %) and 
14(38.9%) of students moderately agreed and disa .' .. 

greed respectively regardll10 the teachers' 
correction regularly. In the same row, 10(27.8%) of 0 

. the respondents never agreed on the teachers' 
reGular conectIOns of the students' home w k 1 

" . or s, c ass works and assignments . From these 
responses, one could mfer that the teachers d·d . . 

I not proVide correctIOns for the students' 
classroom tasks frequently. Regarding this in ite 4 tl 

, m, le mean value (2.4) was around the point 
on "disagree". From this, one could realize the effort tl t t h . 

la eac ers made to proVide feedbacks 
and comments on the students' home work I . 

s, c ass works and aSSIgnments regularly was poor. 

According to the interview made with principal and deputy director, the teachers showed lack of 

interest in correcting and providing feedback for students' assigJU11ent, home and class works 

regularlY· 

Item 2 of table 4.7 above refers to the contribution of reinforcement to oood academic 
o 

achievement. In relation to that, 8.9% and 16.7% of the respondents believed that reward could 

encourage academic competency. But 5(13.9%) and 7(19.4%) of the respondents moderately 

agreed and disagreed about the guardians' the provision of reinforcement in the village 

respectively; whereas 15(41.7%) of the respondents in the same row replied that no 

reinforcement was provide by the guardians in the village. From this response, the effort made 

by the guardians to provide reinforcement in the village was low. As shown above in table 8, 

item 3 requested whether the students did their assigJlments, home works and class works 

properly on the right time or not. Regarding to this, the mean value (2.8) was around the point of 

"moderately agree". From this response the student's participation in doing their assignment, 

home and class work was low. 

As shown in item 5 oftable4.7 above, the respondents were requested to reply for the question 

how the school administrators assessed the implementation of instructional material by the 

teachers and how they provided immediate feedback to the teachers about the utilization of it. In 

relation to that, 4(11.1 %) and 2(5.6%) of the respondents strongly agreed and agreed respectively 

that the effort of the school principal and deputy director supervised the teachers once a month 

and provided immediate feedback to the teachers after class. Emphasizing this , Alonso et.al 
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No 

I 

2 

3 

4 

-
5 

08'128) explain that the leal11ing process' '. 
(20 . IS optimized when it is assisted and personalized 

h the use of appropriate aids 0 th 
thr°ug . n e other hand, 6(16.7%) and 10(27.8%) of the 

Ondents moderately agreed and disagreed 
resp respectively on the capacities of the school 

administrators in carrying out assessment and commenting on the teachers' utilization of 

. tional media. Whereas the last item 13(3610/ ) f . 
ms

truc 
, . / 0 0 the respondents strongly disagreed on 

the frequent assessing and supportive feedback of the administrators to the teachers' utilization of 

instructional materials in class. In addition to that, the mean value (2.3) was around the point of 

"disagree". From this, one could deduce that the system of the school administrators to assess 

and provide feedback was very weak which is one of the major academic challenge. 

The last item in table 4.7, the respondents were requested to reply whether home room teachers 

prepared a classroom rules for every class for their students at the beginning of the academic 

year or not. In this row, majority of the respondents revealed that the teachers did not prepare 

classroom rules . In addition to that, the mean value (2.3) was around the point of "disagree". 

Based on this, one could infer that the formulation of classroom rules in the school by the 

homeroom teachers was very low. From the above analysis, the teaching leaming facilitating 

mechanism as a whole in this school was low. 

Table 4.8: Subject Matter Teachers' Responses to the Possible Causes for the Major 

Academic Factors in this School , 

Items Rating scales 
1 2 3 4 Total 
N % N . % No % No % No 
0 0 

Grief due to their parents' 13 61.9 4 19 3 14.3 I 4.8 21 
death 
Low career structure of 12 57.1 5 23.8 2 9.5 2 9.5 21 
teachers salary 
Lack of availability of 5 23.8 6 28.6 4 19 6 28.6 21 

school resources 
Lack of cooperative making 8 38 5 23 .8 3 14.3 5 23 .8 21 

school rules 
Low perception of society 7 33.3 8 38 4 19 2 9.5 21 

about orphan students 
Key 1= Major cause, 2= Minor cause, 3 somewhat cause, 4 Never cause 

38 
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lao 

lao 

100 
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I table 4.8 the respondents were asked h 
n Wether the ma· [; 

r: ance of orphan students· thO ~or actors affecting the academic 
penonn m IS school had 

o causes or not. As can be seen from table4 8 
iteJ11 I above, 13(6 1.9 Yo) of respondents replied tl t th . 

f I 
. la e orphan students felt bitterly disappointed 

s a result 0 t len· parents' death and 4(190/,) f 
a 0 0 the respondents believed thai the orphan 
students' sadness was the major causes for the· . 

o major academic perfonnances. Nevertheless, 
143% and 4.8 Yo of the respondents confinned tl t h . 

. la t elr parents' death be somewhat caused and 
never be a cause for the poor academic perfonnan . ce respectively. 

On the other hand, item number 2 of table 4.8 12(57 10/,) d 5(?3 80/) . . , . 0 an _. /0 of the respondent replIed 

tlJat low career structure of the teachers' salary was the major cause and minor cause as the 

major factors affecting the academic perfonnance of tlle stude t t· I h 40/ f n s respec Ive y; w ereas /0 0 

respondents replied that low career structure of the teachers' salary was somewhat cause or never 

be a cause for the poor academic perfonnance of the students. This implies that salary structure 

limited teacher' s motivation in teaching learning process. 

In item number 3 of table 4.8 , 5(23.8%) and 6(28.6%) of the teachers responded that lack of 

availability of school resources was a major and minor causes for the poor academic 

performance of the students respectively. On the other hand, 4(19%) and 6(28 .6%) of the 

respondents were revealed that shortage of availability of school resource was somewhat cause 

and never be a cause for the major factors that affected academic perfonnance respectively. 

In item 4 the same table, the participants were asked question to know whether both teachers and 

students were involved in the designing (preparation) of school rules and regulation at the 

begilU1ing of the year. In relation to that, 8(3 .8%) and 5(23.8%) of the respondents rated that lack 

of cooperative making rules and regulation was the major and minor causes respectively. This 

indicates that no such practice existed in this school. From the open-ended questions and 

interview made with principal and teachers, it was also found out that students and most teachers 

did not participate in the preparation of school rules and regulations. 

To sum up, from the above analysis, one could possibly conclude that most items has listed 

above could causes as the possible major factors (that had been mentioned before in table 6) 

affecting the academic perf0Il11anCe of the orphan students in the given school that. To improve 
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·1 e pOor academic performance of the orph 
llJ an students the follow ' 0 . 

han students and the responses We . . Ill", questions were posed to the 
orp re PI esented 111 table lOa fi II s 0 ows. 

Table 4.9: Orphan Students Responses b 
a out Mechanism Of Reducing Poor Academic 

performance 

.--
Items 

~ Rating scales 
No 1 2 3 4 

No 
Total 

% No % No % No % No % 1 Stake holders such as school 12 33 .3 13 36.1 6 
principal, deputy director, 

16.7 5 13.9 36 100 

teachers and guardians provide 
available teaching learning 
materials for students like 
pencils, pens, text books, 
exercise books 

2 Teachers provide audiovisual 3 8.3 8 22.2 11 30.6 14 38.9 36 100 
materials (videos, films) while 
teaching 

3 Guidance and counseling 5 13.9 12 33.3 9 25 10 27.8 36 100 
service is often given to the 
student community 

4 Teachers provide a tutorial class 2 5.6 6 16.7 13 36.1 15 41.7 36 100 
by providing handout and work 
sheets . 

I-Strongly Agree, 2- Agree, 3= DIsagree, 4= Strongly Disagree 

In table 4.9 item 1, the researcher asked different stakeholders in the school whether the teacher 

provided teaching material or not. Accordingly, among the total respondents, 12(33.3%) and 

13(36.1 %) of the participants strongly agreed and agreed respectively that different stakeholders 

in the school provided adequate teaching learning materi als for the students . From this response, 

one could infer lack of teaching materials were not a serious issue in contributing to the poor 

academic achievement of the students in this school. 

On contrary, 6(16.7%) and 5 (13.9%) of the students responded that different stakeholders did 

not cooperatively share the teaching learning materials for the orphan students. This indicated the 

stakeholder in the school had no organized activity in the school and this led the students to be 

discouraged in teaching. 
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A cording to the item 2in the above table th 
C , e respondents requested t . I' " 

, their teachers provid d d' , 0 express t lelf Opll110n 
whethel e au lovlsual material ' , 

o WhIle teachIng or not. Consequently, 
3(8.3%) and 8 (22.2 Yo) of the respondents stron I a 

, '. g Y greed and agreed on the effort of teachers 
udiovisual ImplementatIon 111 the class wh'l h' . 

a , . I e teac IIlg respectively. In line with this issue, 
Banzon (2009) mdlcates that audiovisual aids 

not only help learners to follow teachers' 

P
resentation, but they provide support to the t h· b ' 

, eac ets y helpll1g to keep, on the right track 
during teachll1g. On the other hand, 1 1 (30.6o/c) and 14(3890 / ) 

o . / 0 of the sampled respondents that 

d'sagreed and strongly disagreed on the effo·t f t h ' 
I 1 0 eac ers to use audiovisual implementation in 

the class respectively, This implies that the maiorl' ty of tl t h . I I I h d 
~ le eac ers 111 t le sc 100 a not 

implemented audiovisual material in class regularly The fa t bt ' d tl I I d d . c 0 all1e lfoug 1 t le open- en e 

question and interview made with the principal and deputy director revealed that teachers need to 

cover vast portion as a single lesson, they refrained from using different teaching aids. 

Item 3 of table 4.9 above refers to the contribution of guidance and counseling service on 

maintaining poor academic perfonnance. In relation to that, 5(13,9%) and 12(33.3%) of the 

respondents reported that guidance and counseling services was given to students who ha 

misbehavior; whereas 9(25%) and 10(27.8%) depicted that the encouragement given by 

counselor to help students express themselves concerning their academic problem was low, This 

shows that effort made with the counselor to solve the problem of orphans was low. According 

to the interview made with the principal and guardians, some students who were frequently 

found cheating, disturbing or fighting inside class were only sent to the office for advice. 

The last item requested the respondents whether an effective tutorial class were available or not 

in the school to minimize the poor academic perfonnance of the orphan students. In connection 

of this 5.6% and 16.7% of the respondents replied that the teachers provided worksheets and 

hand out to minimize the poor academic ability; whereas 36.1 % and 41.7% of the respondents 

replied that the effort made by the teachers to provide hand out and worksheet was very low. 

From this, one can deduced that minimizing of poor academic achievement of orphan students 

by Morial class was low. 
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CHAPTER FIVE: SUMMARY 
, CONCLUSIONS AND 

RECOMMENDATIONS 

In this chapter, summary of the major findings of the . 
. study, conclusIOn drawn on the basis of the 

findings and recommendatIOns that are assumed t b . . . 
. 0 e useful m allevlatmg the problems related 

to major factors that affectmg academic perf 0011 f . 
ance 0 orphan students ill Selam number two 

primary school of Addis Ababa city were discussed below. 

5.1. Summary of the Findings 

The main purpose of this study was to find out (investigate) the major factors that affecting 

orphan students' academic performance in Selam Number 2 primary School of Addis Ababa. 

In order to attain the objectives, the following basic research questions were raised and answered 

in the course of the study. 

1. What are the major factors that influence the academic performance of orphan sl11denls in 

Selam number two primary school? 

2. What are the causes for the major problems that encountered academic perfonnance of 

orphans in the proposed school? 

3. What are the possible methods that measure to improve the major problems of academic 

perfonnance of orphans in Selam number 2 primary school? 

To deal with those questions descriptive survey design was employed. The main instruments of 

data collection were questionnaires, interviews and document analysis. The subject of the study 

was, 21 teachers, 36 students, 2 guardians and 2, administrators . These subjects were selected 

using simple random sampling and purposive sampling techniques . 

The data collected through questionnaire and document analysis were analyzed using percentage 

frequency, mean and standard deviation, while qualitative data from interview was nanated and 

analyzed to support the quantitative analysis. 

From the analysis made, the following major findings were drawn. 
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tructional method and assessment in 
los sampled school 

R gardina instructional methods the teach 
e '" 'er-centered method of teacl . . . 

d as dominantly used b tl lIng, par tlcularly lecture 
metho w Y le teachers com ared 

. p to the leamer-center method of teachin o 
Regarding thIS, Desta 200 I stated that lecture method . o· 

'. IS related to the teacher-center approach 
and problem solvmg method IS related to t d 

. . s u ent-center method. In addition to this, the 
mechanism of school prIncIpal and deputy d' ' . . 

lrector U1 supportll1g students, and teachers to 
implements shldent center method, appropriate te h"d . . . . 

ac ll1g ar s and manage dlsclplll1ary problem 111 

the class was poor. The study found out that orph tud '. 
an s ents were disapPoInted at the result of 

their parent death or lost. Besides guardians effort to la b h . . 
lOW a out t elr orphan chIldren progress 

and follow up, how they are behaving at school by cOnSUltl'na w'th t I k 
o 1 eac lers was wea . 

Concerning the instmctional materials used by the teachers th fi d' . d' I I I e 111 111gS 111 lcates t lat t le arge 

proportion of the teachers admitted that they used rarely and few ones were not used. The result 

of the interviews held with the school principal indicated that due to lack of interest teacher's 

commitment and self-initiation was low in using and manipulating instructional materials. To 

strengthen this, Heinich et al (1996) stated that inadequacy instructional media affect the 

academic performance negatively. 

Regarding assessment, relation to this it is believed that effective assessment and feedback 

motivate and help students become more independent learners, the study find out that there were 

no effective assessment and feed back in the sampled school. In addition to this class room 

interaction cannot be successful without the involvement and passive participation of students. 

Pertaining to this the study find out that there were poor involvement, participation of students in 

the class room interaction, because teachers used, whole group discllssion, talk and chalk method 

and unclear task. According to Shamim 2007 feedback and assessment helps for both learners 

and teachers to identify the area were for their work to dispel misconceptions. 

Disciplinary problem and stakeholder interaction 

With respect to disciplinary problems as indicated by most respondents there were disciplinary 

problems in the school, like ignoring rules, disrupting others, show disinterest toward learning, 

as a whole, failing to complete their assignment class and home works, and contlict among 

students. Student's misbehavior was contributed a lot for teachers, lack assessment and absence 
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f feedback on their class r00111 activities M . 0 
o d ·U I . ole ver the effort made by the school discipline 

Illluittee an VI age counse or to solve stude l' 
CO n s personal and academic problem was weak 

d seemed to focus only curative measure A 
an . . . . s well as the role of stakeholders (teachers, 
dministrators, guardians and village manaoe ) 

a I::> rs... working with cooperatively to facilitate 
teaching learning process was not as expected. 

concerning with school rule and regulation : 

R aarding the formulation of school rule and I t· .. 
e" regu a Ion majorIty of the respondents replied that, 

the school rule and regulation carried out only by principal and deputy director. Students, 

teachers and parents teacher association did not involve 1·11 th t· f I I I d e prepara Ion 0 sc 100 ru e an 

regulation at the beguming of the academic year. As well as, home room teachers did not 

fonnulate class room rule and regulation. Thus students did not have well awareness about the 

class room rule. 

Lack of adequate school resources 

According to ministry of education (MOE, 200: 18) schools facilities including water, latrines, 

clinic, Library, Laboratory, pedagogical center. .. should be provided to bring improvement in 

schools. These materials acquired to be proportional to the number of students and teachers in 

the schools. However, the lack of adequate resources in the sampled school, findings show that 

the facilities were very low. That is: 

• The library did not provide satisfactory services for students. 

• The pedagogical center was without function 

• Laboratory seemed existing, but not functioning in reality. 

• The study findings text book and exercise books distribution 

sufficient. 

for students was not 

• The latrine did not build up separately female and male students. Lack of reward for good 

performance of students (role model students). 
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5.2. Conclusions 

Based on the major findings of the study the follow' . 
. tng conclusIOns were drawn 

1. StudIes show that teachers who have had meth . 

h h d (R 
odology Courses perform better than those 

who ave a none eece' 1994) B 
.' . ecause they used Varity and appropriate teaching 

methods. Most teachers 111 the sampled . 
. prImary school were not dedicated to lise variolls 

method of teachmg and to help students Tl . 
. 1ey domll1antly used teacher centered methods 

of teaching compared to more diversified . 
constructIve methods of teaching. Hence one 

can safely conclude that teachers were t . . 
no USIng approprIate methodologies in the class. 

This could obviolls lead to the d I . 
eve opment of passIveness, lack of self-learning, 

disinterest in teaching and aggravate behavior developed exposed to low academic 

achievement. 

2. In the sampled school there were weak assessment of student's activities but rarely 

feedback were given by the teachers mainly because of student's disruptive behavior, 

failing to complete their homework, class work and assignments. During interview the 

administrates said that poor assessment techniques of teachers encourage the carelessness 

students towards learning. 

3. Handling system of students' discipline problem by school administrators , teachers and 

discipline committee seemed to focus only on the corrective measures rather than 

preventive measures and lack of cooperative making rule and regulation with students 

and teachers . These curative measures and lack of cooperative making rule and regulation 

alone do not bring a desirable change on students' academic performance. 

4. In maintaining student's discipline, the contribution of guidance and counseling service 

by guardians and teachers is indispensable. However guardians and teachers were 

disappointed due to student's disruptive and aggressive behavior. They also failed to 

cooperate with each other's. In this respect, it is possible to conclude that improvement of 

student's low academic achievement without cooperative and efficient guidance and 

counseling service is difficult. In this respect, Kete and Lorraine 1994 explained that 

. . f' t t' 'n valuable to overcome students deep-gllldance and counselmg as a way 0 111 erac Ion I 

seated academic performance in their studies. 
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5. From the findings, one conclude that there were lack of provision of necessary facilities 

and supports from concel11ed bOdies (stakeholder) which could have been used to 

overcome some of the problems in the sampled school. 

d On the collected data from respondents through questionnaires interview and available B~e , 
ents Poor methodology, lack of cooperative rule making shortaoe of facilities, docum , , '" 

, ' Il'nary problems, were the major factors which negatively influenced students' academic dlSCIP 

fi rmance, In addition to this, the characteristics and back ground of the respondents help for per 0 

earcher to obtained relevant and precise information, the res 
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5.3. Recommendations 

In light ofthe findings, the following recomm d .' 
. en atlOns were forwarded 

1. Major student's discipline problem . . 
. s were cheatlllg, disobedience i . a h I I 

disinterestll1g toward teaching etc. ' gnonn.o sc 00 m es, 

To minimize: 

1.1. 

1.2. 

1.3. 

Promote self-control system among shldents b . . 
. . Y uS1l1g different motivation mechanism. 

Such as provIsion of reward for those . 
good perfonnmg and weII behavina students 

giving responsibility for students in the cIa d' '. .0 , 

ss room an partiCipate 111 different clubs. 

Participatory school rule and regulation formation. Teachers should involve their 

students in class room decision maki d '. 
ng proce ures and ll1 sett1l1g class room mle and 

regulation, help students to be responsible and accoLll1abl . tl ' I I f'(:C' 
I , e 111 lelr sc 100 a lairs . 

For the development of self-academic achievement, desirable manner and to create 

conducive environment for the teaching learning process, all concemed bodies 

including teachers, school administrators and guardians need to develop sense of 

accountability and responsibilities. 

2. Ineffective guidance and counseling service do not have considerable contribution in 

maintaining student ' s discipline in the school. To make those services effective and 

efficient: Administrators, teachers, students and guardians should work cooperatively 

starting from the beginning of school year. 

3. Students with discipline problems were more interested when teachers were exposed to 

wide varieties of teaching methods. Such as, to show their enthusiasm in teaching and 

helping students and promote active learning techniques (Lecture with discussion , student 

center methods, problem solving method etc) by giving feedback and conection in the 

class room. 

4. The researcher findings indicated that the school principal, vice director and guardians 

support for teachers were found to be low. Therefore, school principal, vice- principal 

and village guardians should provide professional support and assist teachers for the 

development of orphan student's low academic achievements. 

5. School administrative staff and village managers should consider the problem of 

teachers; orphan students and guardians regarding the teaching learning process 
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6. 

encourage conducting action research, which enable them to come up with both 
preventive and curative measures and solution. 

In the study area, school facilities were found to be very low and there were shortage of 

text books, exercise books, problem of library, laboratory and pedagogical center etc. 

hence managers and the responsibility authoriti~s have to mobilize to the local 

community and other non- govenunental organizations to obtain funds that would 

enables the school to support the necessary materials. 
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Dear respondents 

Appendix A 

Addis Ababa University 

College of Education and Beh . 
aVlOral Studies 

Department of Educational PI . 
anl1ing and Management 

The purpose of this questionnaire is to collect part of th 
. ' e data for an MA study titled. "Factors 

AffectIng the Academic Perfonnance of Orphan St d . 
. u ents 111 Selam Number two Primary School 

The success of this study, thus, depends on frankness of . 
your responses. The researcher would 

like to assure you that your responses will be kept t ' I 
. s nct y confidential. Since you are not 

required to WrIte your name, please be assured that your a '. ' . 
nonymlty will be mal11tal11ed . 

Thank you for your time 

Mekuria Legesse Teshome 

Part I: personal background of infonnation please put tick mark (-/') for item number 1. 

I. Sex 

A. female 0 B. Male 0 

2. Age __ _ 

A. 6-10 0 B. 11-18 0 C. Above 18 0 

3. Grade level ------

Part II. Infonnation on the major factors that affecting the academic perfol111ance of students in 

the class. 

4. The following are factors that are believed to affect academic perfonnance of students in 

the class and out of the class. Please indicate your belief regarding the contribution of 

each items by writing a tick mark (./) across each item. 

5. Please note that 5= very high; 4= high; 3= somewhat high; 2= low; I = Very low 
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~Factors that affecting academic perfo No nnance of Rating scales students 
5 4 3 2 1 ~ Teachers failure to provide sUpportive 

guideline e.g. 
feedback, assignment 

~ In appropriate designed of text books 

~ Teacher's inability to handle class room d' . r lSClP me. 
j....--;-
4.4 Teachers failure discuss with guardian of orphan 

students about academic problems of these students 

I--
4.5 Lack of availability of library, laboratory and 

pedagogical center rooms in the school. 

4.6 Large number of students in one class hampered 

effective communication 

4.7 Lack of discussion after school wither peers 

4.8. If any othel factors please specify. 
-------------------------

Part III. Issues concerning with teaching -learning process in the class room 

5. The following are some elements that facilities the teaching leavening process in the class. 

Please rate your response regarding to the contribution of each item by writing a tick mark (/) 

across each item. Please note that 5= strongly agree; 4= agree; 3= disagree; 2= moderately agree 

1= strongly disagree. 

No Mechanisms to facilitate the teaching learning process in the Rating scales 

class 5 4 3 2 

5.1 Teachers correct students class work and home work in the 

class regularly 

5.2 Guardians provide reinforcement while you have scored good 

result academically 

5.3 Students are doing properly their home work, class work and 

assignment regularly 

5.4 Teachers regularly provide comments on students home and 

class work 
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V School principal or deputy director freque t1 
n y assesses the 

problems of teachers in using instmctional d' . 
me Ian and provIde 

immediate feed back 

V Home room teachers prepared effective and fl 'bl I 
eXI e c ass 

room rule and regulation associate with students ' th I 
111 at c ass 

room. 

5.7 Teachers use appropriate teaching method (example student 

center method, group discussion method). 

t--

5.8. Other (if any please specify) _______________ _ 

Part N . Infonnation on the mechanism of reducing poor (improving) academic perfom1ances. 

6. The following are mechanism to improve academic problems of students. For iterning in 

the table below, please indicate your level of agreement by putting a tick mark (./) across 

each statement. Note that 4= strongly agree; 3= agree; 2= disagree; 1 = strongly disagree. 

No Items Rating scales 

4 3 2 1 

6.1 Teachers provide audiovisual materials (videos films) 

while teaching 

6.2 Teachers provide a tutorial class by preparing hand out 

and work sheets 

6.3 Guidance and counseling service is often given to the 

student community 

6.4 Stake holders such as school principal deputy director, 

teachers and guardians provide available teaching 

learning materials for students like pencil pan, exerCIse, 

text, bag ..... 

d tare' 7. Community attitudes toward orphan stu en s , 

a. Positive 0 b. Negative 0 c. other __ 
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fail in exam, what will your guardians do? 
8. If yoU . .' 

A. Encourage to study WIth my fnends 

B. consult with subject matter teachers 

c. Giving wanting to study hard 

rovide a tutorial class D.P 
E. other (please specify) _______ _ 

9. open -ended questions help for the close ended responses. 

9.1. General perception of respondents about the problems and recommended mechanism of 

the problem 

A. Is the real significant difference in academic achievement among your students? 

B. What measure of should be taken by the teachers or guardians to overcome the problem 

observed 111 the class that affect academic perfom1ance mention at least 

fum. __________________________________ _ 

C. According to your attitudes what are the major causes for poor academic perfom1ance of 

orphan students? Write at least three: 

D. What solution do you suggest to control the problems that you have identified on the 

above question letter C? _______________ _ 
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'espondents 

Appendix B 

Addis Ababa University 

College of education and behavioral studies 

Department of educational planning and management 

Dearl . '. 

se of this questlOlmmre IS to collect part of the data for an MA study titled. "Factors The purpo 

. g the Academic Performance of Orphan Students in Selam Number two Primary School. Affecttn 

esS of tlus study, thus, depends on frankness of your responses. The researcher would The succ 

Ssure you that your responses will be kept strictly confidential. Since you are not like to a 

. d to write your name, please be assured that your anonymity will be maintained. reqUIre 

Thank you for your time 

Mekuria Legesse Teshome 

Part I: Personal background information 

1. Sex ______ _ 

Educational level (qualification) 2. 

A. Diploma D 

B. BNBSC D 

C. MAIMSC D 

D. Other _____ _ 

3. Work experience (service years) 

A. 1-5 D B.6-10 DC.11-20 0 D. above 21 

4. Age A. 18-25 D B.25-35 0 C. above 36 D 

5. Marital status 

D 

A. Single D B. Married 0 C. Divorced 0 D. Widowed D 
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Your responsibility in the school in addif . 
6. lon to teachIng 

A. Unit leader 0 B. department head 0 other 

----
II issues related to the concept and the percept" f part lon 0 orphans 

How do you define orphans based on your s h I 
7. c 00 context? 

A. Clearly 0 B. unclearly 0 
C. not Sure 0 

8 What is your perception toward orphan students l' h . n your sc ool? 

A. positive 0 

B. Negative 0 

C. Neither positive nor negative 0 

9. Is an orphan by itself cause poor academic achievement? 

A. Yes D B. No D 

Part III the following are factors that believed to affecting the academic perforn1ance in the 

classes rate the extent to which you agree or disagree with statements given in the table below 

regarding the problems in your class or schools by putting "X" in column of your choice. 1 = 

completely disagree; 2 = disagree; 3= agree; 4 somewhat agree; 5= strongly disagree 

10 Some major factors affecting academic performance of Choice 

orphan students 
4 3 2 1 

10.1 Orphan students have low interest toward learning 

10.2 Absence of tutorial class after school and on Saturday 

10J Teachers are disinteresting in assessing and feed back to 

those students. 

lOA Disciplinary problem of students in the class 

10.5 Discrimination by community students and subject matter 

teachers. 

10.6 Poor teaching methodology 
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h 
following items n. T e 

ance of orphans 
perfoJ1ll 

are the perceived causes for . 
mCljor factors that affecting academic 

rate your response regarding to the contribuf f . 
please Ion 0 each Item by writino a tick k 

each item. Please note that 4= Major cause' 3= . b mar () 
across , mInor cause; 2= somewhat cause' 1 = 
never because , 

,---
Choice 

No possible causes for the major academic factors 

4 3 2 1 

:--:-
II.! Grief due to their parent death 

fU,2 Low career stmcture of teachers salary 

JlJ Lack of availability of school resource 

11.4 Lack of cooperative making school role 

JI.S Low perception of society about orphans 

Part IV How of teachers does use the following techniques while teaching. Please rate the extent 

to which you use each of the techniques given in the table below by writing tick ( ) mark across 

each item please note that 1 = not used at all: 2= rarely used; 3= sometime use; 4= always used. 

12 Items Choice 

12.1 The whole group discussion 4 3 2 1 

12.2 Think pair share 

12.3 Teacher center method 

12.4 Problem solving method 

12.5 Buzz group discussion 

12.6 Student center method 

12.7. Other (if any please mentions ________ ) 
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r best answer is "12.6" in the above does yo I . 
3 JfyoU Ur c ass SIze conductive for i . 

1 . t learning method? mplementatIOn dent cen er 
of stu 

A. Yes 0 B. No 0 C.other ____ _ 

14. Open-ended questions to support the respon f I 
se 0 c osed ended responses. 

A Explain shortly about the situation of orphan students' d . 
. aca emlC performance based on 

the following question. 

1 What 14 . . IS the perception of orphan students toward community? Why? 

2 What do you think of the academic perfonnance of orphan students? 14.. _____ _ 

B. General opinion of respondents about the problem and recommended solution of the 

problem. 

4 3 What are the major organizational and managerial problems encountering the success of 1 . . 

orphan student's academic perfOimance In thjs school? 

14.4. What do you recommend in tackling the problem that you have identified on the above 

question number 14.3? 
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J'espondents Dear 

Appendix C 

Addis Ababa University 

College of education and behavioral studies 

Department of educational planning and management 

Interview guide to be filed by principal and depute director 

'pose of this questionnaire is to Collect part of the data for an MA study titled "Factors The pUl . 

Affecting the Academic Perfol111ance of Orphan StUdents in Selam Number two Primary SchooL 
cc

ess of this study, thus, depends on frankness of your responses. The researcher would 
The su 

. t assure you that your responses will be kept strictly confidential. Since you are not 
/Ike 0 

. d to write your name, please be assured that your anonymity will be maintained. reqUIre 

Thank: you for your time 

Mekuria Legesse Teshome 

Part r personal back ground information 

1. Code number of the respondent _______ _ 

2. Sex A Male 0 B. Female 0 
3. Age. ___ _ 

4. Years of services A 1-5 0 B. 6-10 0 C. above 11 
o 

5. Marital status 

A. Married 0 B. single 0 C. divorce 0 D. widowed 0 

Part II interview questions h I' 

I. What are the cntena ofrecrUlt1l1
b 

orp " . . a han children for the sc 00 . 
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Do you think that the school has clear n I 
2. I es and regulation to en 

teachers' participation? COllrage students ' and 

3. Do you believe the Library fulfils the students needs? 

4 What do you think of the reason for poor academic perfionn f I 
. ance 0 orp 1an students? 

5. Can you tell me what measures that the school is taking to solve the problem? If yes what 

are the measured action? 

6. Can you tell me your roles in contributing to the orphan to become competent in their 

academic achievement? 

7. How do YOll evaluate the present interaction of teachers and these students in the school? 

8. What do you recommended in alleviating the academic problem ofthese orphans? 
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Appendixes D 

Document Analysis 

Checklist for document gathering to a factor that affecting academic performance of orphan 
t ·n selam number two primary school swden s 1 

Document available in the school files or port folio of orphan students 1. 

feed back on students assignment 

Decision made by guardians, teachers and school administrators to gathers or individuals. 

- Files from librarians wetter those students borrow reference text or not guarantee with 

their identify card to read in their village. 
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