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Abstract 

The main purpose of this study is to assess the problems in the admission and 
placement process of high school leavers into the higher education institutions in the 
jield of teacher education. To achieve this purpose, basic questions concerning the 
admission and placement process were raised. 

The study was conducted in selected three Higher Education Institutions which 
lrain high school teachers. The sources of data are 126 academic administrative staff 
memhers and instructors and ./5./ students and one acting department head. 
(jlleslionnaires, interviews and document analysis were the instruments used to collect 
data .fi)f' the study. The data obtained are analyzed using percentage, ./i'equency 
distrilmtion and simple correlations and regressions. Based on the analysis made the 
.liJllowing major findings are ohtained. 

Dlle 10 the nature of the exam and lack of proper management ESLCE alone is not a 
good instrument to select competent high school leavers into the teacher education 
proxmnlme. 
HiXh school leavers are assigned to different institlllions using talent distribution .Iystem 
hIli the placement of./i'eshmen stlldents into different Faculities is based on academic 
achievement ond interest. Both types of systems contmdict each other and os 0 reslllt 
hOlh Edllcation Faculities and stlldents get 110 advantage. DlIe to lack of .I'ludents' 
illlere.I·1 ami {({lent and ability, the altrition mte is high in Edllcatioll Faculitie.l'. 

Admitillg females and other high school lea vel's ./i'om the Developillg Regions (Afar, 
Beneshanglll, Gambela, Somalia) into the Higher Education Institutions with lower 
ESLCE-GPA helps to promote their ellrolll1lellt only atfreshman programme. Since no 
tlilorial classes and other special supports are given in the Educmion Faclliities the 
prohahility of aliI' it ion rate is highfor these stlldents. 

!eucher education is the least favored programme in all institutiol/s. 771e allitllde of 
xreallJlajorilY oistudellts towards education programme is low alld Ihll.I' Ihe majority of 
Ihem want 10 change theirfield.l· ofstlldy. 

flused Oil thejilldings ohtained the following recommendations are provided: 
Olle o/the preconditiolls 10 gel cOlnpetenl and qualified high school teachers is 10 make 
Ihe leaching profession attractive. This needs improving of teachers evaluCllion system 
(/lId payment of hardship and housing allowancesfor remote and mral areas. 

SltldelllS IIIO/il" he successjiil if they are assigned on the basis of Iheir illterests and 
/(I!el1ls, so that enttwlce examillCllions alld interviews are good inSlmments to idellli./ji 
e!igih/e candidates. 

ESlahlishl11el1l of preparCllO/y schoo!s he!p to collect potenlial studellis ./i'om the high 
schools alld each higher educa/ioll institution has to organize strengthened guidance alld 
cOlIIlseling services to help illdividual studems to cope up their persollal and 
p.lychological problems. 



CHAPTER I 

1 INTRODUCTION 

1.1. Background of the Study 

Higher Education is an important asset for any nation especially for the Third World 

countries to get out of poverty .It is a vital instrument to promote the living standard of the 

people. Thi s has been explained by Albach (1987:2) that it is "not only because it trains 

elite and provides the basis for technological society, but it is the most important 

inte llectual institution with widespread impact on culture, politics and ideology." One of 

the objectives of the higher education institutions is "to provide society with competent 

men and women trained in agri culture, arts, medicine, sc ience and technology and various 

other professions, who will also be cultivated individuals, imbued with a sense of social 

purpose " (Aggarwal 1982). That is why the demand for higher education is higher than the 

provision through out the world . Therefore, appropriate se lective admission criterion is an 

important tool to choose right students on the basis of manpower needs of the country. 

The number of Higher Education Institutions shows a relative increase but they could not 

abso rb the fas t growing student population. Furthermore, most of the inst itutions don ' t 

have di versified programmes except Addis Ababa and Jimma Universiti es. Due to this 

situation, there is a mismatch between the existing programmes and freshman applicants' 

choice of study. 

Alt hough different studies have shown that ESLCE is not a good instrument fo r selecting 

students for the Higher Education Institutions, it sti ll serves as the only means for 

recruitment and placement. Due to the introduction of talent distribution, appl icants don ' t 

ha ve the chance to choose inst itutions, rather they are assigned into two streams i.e. Social 

Sciences and Natural Sciences based on a lot system using computer device. Consequently, 

11105t of the high schoolleavers are not interested to join the Education Facu lties. 



Kotebe College of Teacher Education (1994:209) has defined teaching as "the transmitting 

of knowledge, skills and attitudes acquired through many years to the young generation." It 

is a means to cultivate the new generation mentally, physically and attitudinally so as to 

enab le them shoulder the responsibilities of the society and the state. In the teaching­

learning process, teachers playa key role in producing the necessary skilled manpower. 

Gilbert (1950: 154) stressed that teachers are "one of the forces which have helped to make 

our own civil ization.. Many of the biggest advances in civilization have been the chief 

work, not of politicians or inventors, not even of artists, but of teachers." 

The presence of efficient and effective manpower in each sector decides the growth of 

socio - economic development of a country. This manpower has to be generated from the 

young generation. Social scientists teach us that the future strength of a country is 

measured by the strength of the young that is based on the measure we take in teaching and 

preparation of the pupils (Abraham, 1976 ECl For this, there must be an effective 

education system, however, requires many contributing factors of which teachers count the 

most. 

To create qualified manpower, we have to make the quality of education high and again this 

needs well-qualified and committed teachers. A quotation quoted by the MOE (1972 E.C: 

10) emphasizes the high importance of teachers. 

No printed word , 
Nor spoken Plea 
Can teach young heaI1s 
What men should be 
Not all the books 
On all the shelves 
But what the teachers are themselves. 

Thi s shows that without the initiative of teachers a pile of books and other teaching­

learning materials alone cannot teach the young. 

Similarly, Knezevich in Abraham (1976 E.C.: 33) pointed out that we could provide 

education in low quality even if school plants and other teaching-learning materials were 
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destroyed . But, education would be stopped to be fu nctiona l if professionally prepared 

teachers and administrators disappeared. This indicates that people with special skills and 

professional talents are the most important inputs in the field of education 

It is the belief of all pedagogues that every [iterate person could not be a teacher. Teaching 

has its own discip line by which those who join the profession have to fulfill. As stated by 

the MOE (198330), the school [eavers to be recruited for the teacher education must have 

not on ly the academic knowledge but also the interest in the teaching profession. They 

have to have personal interest on students. A high concern to children is one of the most 

necessary preconditions to become a teacher. A teacher must also have the abil ity to use 

different ways and means to develop the knowledge and ski ll s of students. The other 

criterion needed from a teacher is that he must be able to improve his/her talent and 

knowledge through reading and taking further training. Furthermore, a teacher is expected 

to have healthy relationship with other persons . He must be able to understand the interest 

and prob lems of others so that he/she can give the necessary assistance. 

The ma in concern of teaching is shaping the young menta[ly, physically and socially to 

make them good citizens of a country. That is why Chauhan (1 995 :5) said that teaching is 

an art and the teacher is an artist. Hence, to create best artists for high schools and bring 

the intended behavioral changes, competent high school leavers have to be selected and 

trained in the Higher Education Institutions. 

The attainment of the higher education ' s goals needs the fulfillment of many conditions. 

Higher Education Institutions need a better organizational climate and effective 

management . They should be well facilitated with the necessary teaching [earning 

materials . Competent instructors and motivated students are the life and soul of any higher 

education insti tution. To get the best or intended outputs, there must be the best inputs and 

through puts (Aya[ew: 1989:26). This paper deals only with one of the inputs that are the 

admission process of high school [eavers in the higher education institutions, especia lly in 

the fle[d of teacher education. 
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1.2. Statement of the Problem 

The admission process of high schoolleavers into Higher Education Institutions is usually 

done on the basis of the institutions capacity and the result of ESLCE. In addition to these 

main factors, there are some criteria like "Talent distribution" and "Positive discrimination" 

which are considered during the admission process . 

Contrary to this, student attrition rate is high. Most of the high school leavers and parents 

do not appreciate the principle of "talent distribution" and as a result many of the applicants 

do not like to join the institution, which are out of their interest. They believe that those 

who SCO I"e top in ESLCE have to get priority in choosing the institution they want to join. 

From their appl ication forms, one can understand that the majority of applicants are not 

interested to continue their studies in the field of Agriculture and Teacher Education. 

The placement policy could not meet the interest of freshman students. They are assigned 

mostly on two streams. These are natural science and social science. For instance, students 

who are interested in Engineering, Medicine or Pharmacy could be placed in Awasa 

Agricu ltural Col lege or Wondogenet Forestry College where only agricultural education is 

given. Similarly, students who want to study Law, Management or Accounting may be 

assigned in Alemaya University, Bahir Dar Teachers College or Dilla College of Teachers 

and public health where those fields of studies are not given 

On the other hand, in institutions where there are different faculties, students are placed in 

the faculities of their choices provided that students have the requ ired CGPA in the 

ti'eshman programme. From experience, it is understood that students with better grades do 

not choose Education Faculities in all institutions. Unless students are assigned, they do 

not have the interest to join the teacher education programme. Usually, only less achievers 

who ha ve no any alternatives are placed in Education faculities. This has negative effects 

on the quality of high school educat ion after graduation because the poor talents of these 

teachers have mUltiplier effects on their young students . 
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Therefore, the paper tries to get responses to the following basic questio ns: 

I . What are the strengths and weaknesses of the admission criteria to Education 

Faculities? 

2. Who benefits from the admission policy? 

3. What are the chall enges encountered In assign ing students to Higher Education 

Institutions of teacher education? 

4 . What are the factors that affect students' attitude towards teacher education? 

5. What Policy measures should be taken to red ress the admission and placement 

process? 

1.3 Purpose of the Study 

The purpose of the study is to 

I . differentiate the strengths and weaknesses of the admission and placement criteria 

to the Faculties of Education, 

2. identify the beneficiaries of the admiss ion po licy, 

3 point out the challenges encountered in assIgnIng students to the Faculties of 

Education, 

4. identify the factors that affect students' attitude towards teacher education and, 

5. propose possible strategies to redress the admission and placement process of the 

Faculties of Education 

1.4. Significance of the Study 

A poor country like Ethiop ia needs a highly skill ed manpower for its economic, social and 

political advancement. To secure thi s object ive, talented hig h school leavers have to be 

aclmitted to Higher Education institutions and placed in the right departments accord ing to 

their abil iti es and interests. For this, problems encountered on the admission and placement 

process have to be investigated . Therefore, the study of problems in the ad mi ssion and 

placement process of high school leavers into the Higher Education Institutions could be 

signi fi cant fo r the following reasons. 
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I. Since high school leavers, parents, groups etc. have dissatisfaction w ith the 

admission process; the researcher believes that the study will help in the collection 

and compilation of information about the placement. 

2. It is assumed that, it will provide the necessary recommendations fo r improving the 

admission process to the concerned decision makers. 

3. It is also be li eved that the study will g ive some clues and ideas to policy makers and 

counselors as to how high schoolleavers choose their own field of studies 

4. The research may help to open ways fo r further study. 

1.5. Delimitation of the Study 

T here are five Higher Education Institutions under the administration of the Federal state, 

which trai n senio r high school teachers in Ethiopia. They are Add is Ababa University, 

Almaya University, Bahir Dar Teachers College, Dilla Col lege of Teacher Education and 

Health Sciences, Kotebe College of Teacher Education and Nazareth Co llege of T echnical 

Teacher Education. But they differ in their programmes, capacity and system of placement 

of freshman Students. 

Since Addis Ababa Uni versity has many teaching and non-teachi ng faculties, students are 

eager to join it with the assumption that they wou ld get the type of stream they want. 

Moreover, the placement into different faculties is done after the completion of Freshman 

Program. Kotebe and Nazareth are unique from the rest. In the first place their yearly 

intake rate is very limited. Nazareth is unique from the rest that its curriculum is more 

technical. Graduates from thi s institution have better emp loyment opportunities in different 

organizati on or could create their own employment, so that , students placed in Nazareth 

College are most ly volunteer to follow their educatio n. Secondly, they start their train ing 

directly in specialized areas in phys ical education and sport and technical education to 

produce only spo rt and techni ca l teachers. 

The other th ree institutions (Alemaya, Bahir Dar and Dilla) have only limited number of 

faculties. Students placed in the field of social science stream in these insti tuti ons have no 



any alternative except teachers ' education. Due to this fact, many students placed in these 

three higher education institutions do not volunteer to continue their education and as a 

result high dropout rate is observed. Hence, the study is confined to these three institutions. 

1.6. Limitations of the study 

Since the researcher has been following his graduate study through distance programme 

with usual office work, he was confronted with time constraints. The next constraint the 

researcher met was shortage of wel l-organized data concerning student choice of study after 

freshmen programme, student attrition rate and other similar pieces of information 

Moreover, some academic admin istrative staff members, instructors and students seem 

exhausted in filling different questionnaires designed by different researchers. So, some of 

the m did not volunteer to fill the questionnaires and return back on time. The researcher 

believes that the inclusion of high school teachers and educational managers at every 

educational administrative echelons has great importance to make the study complete and 

in depth. But, due to time constraints, it was impossible. 

The other limitation that confronted the researcher was the lack of computer literacy and 

the computer itself. Thi s makes him to depend on other secretaries for every minute 

correction. 

1.7. Operational Definitions 

• Admissioll: It is a formal acceptance of an applicant for enrollment in a school or 

program of study. (Page G & Thomas 1. 1978.12) 

• Adlllissioll Criteria: Admission criteria are rules or requirements laid down for student 

select ion (Page G. and Thomas 1. , 1979: 12) 

• Cllic/allce and COllnseling: It is an ass istance given to pupils in finding the most 

satisf~1ctory offe rings or groups of subjects to fit their proposed course of study and 

special needs .tt is a concept as a continuing process which stresses help to all students 
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in all areas of their Vocational educational and personal social experiences at all stages 

of their li ves. (Good C., 1973271). 

• HiiJher Education Institution: Higher education institution means an institution where 

education beyond high level is offered and which is located in any region but financed 

by the Central Government. (The Transitional Government of Ethiopia, 1994:1). 

• Placement: Placement is the assignment of a person to a suitable class, course, job 

training institution in accordance with his aims, capabilities, readiness, educational 

background and aspiration. (Good C, 1973 :424) 

• Po/icv: - Policy refers to a course of action or intended course of action conceived as 

de/iheratelyadopted, after a review of possihle alternatives, and pursued or intended 

10 he pursued (Gau/dJ. and Kolbo W (ed), 196-1:505) 

• Positive discrimination: Positive discrimination is a method by which the 

disadvantaged group of people gets a special support during the admission process of 

high school leavers into the Higher Education Institutions. It is a means to help 

students from the minority social group to participate in the higher education 

programme. 

• High School leavers: are students who pass the ESLCE successfully and apply for 

admission of the Higher Education Institutions after completing their high education. 

• Social Prestige: An influence or glamour attaching to an individual, profession, 

insti tution, etc, which has the effect of giving opinions, statements and the like, 

coming from that source, special suggestive value (Wallerstein, (960221). 

• l,t/ent dis/riIJII/ion. Talent distribution is a process of assigning students who have 

equal GP A in ESLCE into different institutions proportionally according to their intake 

capacity It is a method by which institution gets highly talented , average and less 

tale nted students based on the achievements of ESLCE-GPA. 

8 



• Teacher Education: Teacher Education is a professional education and training of 

teachers, usually consisting of course work combined with supervised practice 

teach ing. (Page G. and Thomas 1. , 1979:337) 

1.8. Research Methodology and Sampling Procedure 

Si nce the research deals with the current problems encountered in the process of admission 

and placement of high school leavers in the field of teacher education, it will be a 

descriptive approach. So, the survey method is the appropriate method. For this, the 

following procedures will be employed to collect and analyze the data. 

1.8.1. Data sources 

The sources of the data are Education students excluding the freshmen and adm inistrative 

statf members and instructors of the institutions. Besides, relevant and related books, 

periodicals and documents are consulted. 

1.8.2. Instruments for Data Collection 

The th ree basic instruments used in the process of collecting the important data are 

questionnaires, unstructured interviews and document analysis. The questionnaires are of 

two types. One set is for students and the other type is for academic staff members. Both 

types of questionnaires comprise close-ended and open-ended items to enable the 

respondents give their views and suggestions. Each type of questionnaire has three parts . 

They are respondents ' personal data, questio ns related to admission and placement process 

and attitudinal measure towards the teaching profession. 

in addition to questionnaires, two different types of interview schedules were prepared for 

the Vice Academ ic Deans of the institutions and Department head of the Teacher 

Education at the MOE. These interview schedules consist unstructured items where 



comments and views are required. Questionnaires are chosen because they are the most 

appropriate means to gather the required information within a given time frame from the 

large size sample population. These groups of people are chosen with the assumption that 

they know the problem of admission and placement more than any other people. 

The pilot study was conducted in the Department of Higher Education Academic and 

Research Affairs at the MOE before the main research work starred. These people were 

preferred with the belief they have more in formation about the problem of admission and 

placement of hi gh school leavers. The questionnaires were given to the panel heads and 

experts of the department for comments. This gave the researcher a good opporrunity to 

modify some of the research instrument s. The advi so r prior to dispatch ing to the sampled 

institutions critically commented on the instruments. 

1.8.3. Sampling Technique 

Concerning the sampling process, students who are enrolled in the Education Departments 

are chosen. Freshman students are excluded because their stream is not yet identified. 

According to the Educational Statistics An nual Abstract (MOE, 2000: 118-135), there are a 

total of 2235 students from second year up to fourth year and 195 instructors in the field of 

education in those selected institutions. Therefore, twenty-four percent of the students 

(530), More than sixty percent of teachers (120) and all academic admini strative staff 

members were the prospective respondents fo r the study due to the fact that they represent 

the total populatio n. 
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1.8.4. Methods of Data Analysis: 

The data obtained in the course of the study are analyzed using basic statistical techniques. 

• The distributions of the data obtained in response to the major problems of the 

placement are analyzed using percentage, frequency distribution and simp le correlations 

and regressions so as to identify significant difference and agreement of the two groups. 

1.9. Organization of the Study 

The study has four chapters. As it is shown in the above, chapter one includes the 

introduction, statement of the problem, the purpose of the study, significance of the study, 

delimitation of the study, limitation of the study and research methodology and samp ling 

procedure. The second chapter deals with review of related literature, wh ile chapter three 

treats the presentation and analysis of data. The last chapter consists of the summary, 

conclusion and recommendations of the study. 
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CHAPTER II 

2. LITERATURE REVIEW 
Different literature and research findings related to the admission and placement of high 
schoolleavers are reviewed in this chapter just to give background information about the 
study. 

2.1. The Historical Development of Higher Education 

2.1.1 Origin 

Modern education was started in Ethiopia at the beginning of the twentieth century. It is 

sa id that at that time the people lacked consciousness about the advantage of education and 

we re not willing to send their children to those schools. The government used to give a sort 

of gifts to motivate students for schooling. Sometimes parents Were forced to send their 

children. 

The Diplomatic. economic and other relationship created with other countries, the opening 

of different administrative sectors and deve lopment offices and the gradual development of 

civili zat ion necessitated for the beginning of high education. The Italian invasion had also 

given an impetus for the expansion of modern education. 

As population went expanding, the number of students who finished the high level 

euucation was becoming greater year after year. Some students especially from the ru li ng 

class were sent abroad for the tertiary level education. The motive for highly skil led 

manpower stimulated the establ ishment of higher education institution . According to 

A .. -\.University special publication ( 1973 2). Higher Education Institution was establ ished 

in 1943£.C Its main objecti ve ,vas to give education in Arts and sciences with cert ificate 

level. The college had started its fi.lI1crion with nine teachers and seventy-one students . 

Gradually the college has extended its programmes and got its charter on the proclamation 

number 18511 947. It has promoted its programme from two years to four years and started 

to graduate students with Bachelor degrees. 
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A study of the MOE (1983 :9) shows that the first high school teachers training center was 

opened in 1944 E.C. at "Section" level in Addis Ababa University. This section was 

promoted to "Department" level in 1951 E.C. When the University College become 

chartered university in the year 1954 E.C. the Department of Education again raised into 

Faculty level. 

The training section has its own problem from the very beginning. High school leavers 

were no t volunteer to join the teacher education programme. For example out of sixty­

eight legib le students for higher education in 1946 E.C, nobody was interested to be a high 

school teacher (Ibid, 1983 : 10). Due to this lack of students ' interest, it is said that the 

department was able to give graduation approval only to seventy-three high school teachers 

between the time range 1946-1953 E.C. 

In 1962, the university had signed a contract agreement with "Utah" uni vers ity to organize 

the Education Faculty (Gashaw Abate, 1986:6). It was the time when more high school 

teachers were needed and at the same time a shortage of competitive students to be 

admitted into the Faculty. Thus, on the basis of the agreement, a study group had come to 

Ethiopia and recommended the opening of a preparatory school for the training of high 

school teachers. "Prince Baede Mariam " Laboratory School was opened in the year 1962 

due to the recommendation of the study group (ldid:7). The school used to recruit 150 best 

students yearl y through out all high schools from eleventh grade through entrance 

examination and give preparatory courses for one year (MOE, 1983: 10) Students had to 

sign a contract agreement to serve eight years after graduation. 

According to the MOE ( 1983: I I), the number of students who quit the training was not 

easy but it has contributed a lot in meeting the shol1age of high school teachers. [t has been 

said that the yearly financial , material and other related costs of the school was so high 

when compared with the few num ber of graduates. [t has been closed since 1970 E.C. , 

however, there is no evidence why and how it was closed (Gashaw, 198630). 
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The Education Faculty was able to give graduation approval in its degree programme onl y 

for 492 teachers within twenty years from 1946-1965 E.C (MOE, 1983:11) . Due to this 

shortage of high school teachers, the Ministry was forced to import expatriate teachers . 

Accord ingly, in the year 1963 E.C: among 1693 high school teachers 956 (56.5%) were 

foreigners (Idid : 13). To ameliorate this shortage, Bahir Dar Teachers' college has started 

its traini ng programme in 1966 E.C: with 96 students (Yalew, 1982 EC: I). Moreover, to 

give bas ic so lution to the problem, the MOE after having a consu ltation with the heads of 

the institutions, Bahir Dar Teachers College, Nazreth Technical Teachers College, Kotebe 

College of Teacher Education Dilla and Alemaya Faculties of Teacher Education were 

reorgani zed in 1987 EC. (Tekele Haimanot, 1992 EC 4). 

During this time other institutions, wh ich train their students with Diploma and Degree 

programmes, were opened in different places by different Ministry offices (Higher 

Education; 1981 EC) Building and Engineering colleges were established by the Ministry 

of Education and Fine Arts, Agricul tural co ll eges by the Ministry of Agriculture and 

Gondar Health Coll ege by the Ministry of health. In 195IE.C: Italian mi ssionaries 

establis hed Asmara University. lts mi ssion was to give a two years preparatory programme 

for the Italian students and to continue their hi gher education studi es in Italy . It has served 

as a step ping-stone for the Italian communitie s. In 1958 EC, the medium of instrtlction 

was changed from Italian to English. 

In 1953 E.e. (Ibid ), A.A. University College was promoted into university and was named 

"Haile Selassie I Uni versity." Those colleges, which were establi shed by different 

1vlini stries, were tra nsformed into the university. The university has been expanding from 

tlille to tlille. Medical Faculty, Business College, Faculty of law were opened . To give 

app ropri ate gu idance and control of the continuing education, a Department of Conti nuing 

Educatio n was established. To give importance for research and deve lopment , Institute of 

Ethiopian Studies, Institute of Pato-Biology Studies and Institute of Educational Research 

Center were organized consecutively. Faculty of Education was also established to produce 

high school teachers, teacher training institutes teachers, and primary school principals . 

Due to the new ideology (socialism), in 1974 many of the programmes in Education, Social 
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wo rk and Arts were restructured (AAU: 1992). New colleges and faculti es were opened 

and the existing ones were expanded. 

2.1.2 Mission 

Higher education was started in Ethiopia when it ' s pos itive effects on the country's 

economical, po liti cal, social and cultural conditions was not well realized. A study of the 

M.O.E ( 197'2) pointed out that without considering its relevance with the society's need and 

the development of the country, the higher education was started by Canadian Jesu its. At 

the beginning, it had no clearly defined objectives. Anyway, its purpose was to produce 

high-level leaders fo r the imperial government offices and to prepare young Ethiopians for 

higher-level education in foreign countries. 

Al though there was one main section for higher education in the M.O.E. , the university was 

the only organization in charge of the higher education. The goal of the university has 

remained and represented the goal of the higher education in Ethiopia unti l the 

establishment of the Commission fo r HIgher Education. The Military Government of 

Ethiopia on the proclamation No 109/69 establ ished the Commission. It was organ ized to 

administer, guide and control the higher education institutions. After the establishment of 

the Commission, the higher education had the following national goals (Department of 

Higher Educat ion 1981 E.C.). 

I. Teaching and disseminating the philosophy of socialism, 

2. On the basis of central planning, to produce the necessary skilled man power, 

3. Conducting research and development to increase productivity, 

4. To lay the foundation for science and technology 

5. To arrange the in-service programmes for different employees, 

6. To develop the country 's cultures and make free of imperialism and reactionary 

substances. 

The Commission, after having served for ten years, had been dissolved and reorganized as a 

main department in the M.O'£' 

15 



.Another study (MOE: 1991) shows that since the establishment of higher education , it did 

not have clearl y stated goals. Further more, there were no any short, middle and long-term 

plans for higher education. Due to thi s, the higher education cou ld not have effective 

contribution towards the country's development and improvement of the people's social 

life Therefore, to eliminate those problems, regulations were issued to provide for the 

.Adm inistration of National Higher Education Institutions Located in Regions by the 

Cou ncil of Ministry Regulation No 19711994 (Negarite Gazeta: 1986). A Higher Education 

Insti tution Board shall be establi shed in accordance with these Regulations in every Region 

where at least one Higher Education Institution exists. In line with thi s proclamation, the 

new Education and Training policy (TGE: 1994) states that Higher Educatiun of diploma, 

first degree and graduate levels, will be a research ori ented enabling students become 

problem-so lving professional leaders in thei r fields of study and in overall societal needs. 

Currently, those boards administer Higher Education Institutions. Acco l'd ing to the 

proclamation, the institut ions have academic freedom . Their administration IS 

decentrali zed and democratized. They are autonomous in their administe ring it . 

7 I ~ E ' _ .. .) xpanSIOn 

.As the country progressed in its civilization, the demand for higher education became 

grea ter. The human resource development with reference to high and middle level 

manpower was a bas ic need in different sectors. There was a pressing need for the junior 

and high school teachers. Qualitied manpower was needed fo r the leadership positions 

relevant to rural transformation. To satist\- these needs, the Ethiopian Imperial Government 

took some measures to expand the Higher Education. 

Different educati onal programmes were opened and expanded from time to time. When 

.A .. A. U. College was started, the aim was to train students in Science and Liberal Arts for 

[\\'0 yea rs with certificate. In 19-17 E.e.. the college raised its programme for fo ur yea rs 
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Another study (MOE: 1991) shows that since the establishment of higher education, it did 

not have clearly stated goals. Further more, there were no any short, middle and long-term 

plans for higher education. Due to this, the higher education could not have effective 

contribution towards the country 's development and improvement of the people's social 

life Therefore, to el iminate those problems, regulat ions were issued to provide for the 

.Administration of National Higher Education Institutions Located in Regions by the 

Council of Ministry Regulation No 1971I 994 (Negarite Gazeta: 1986). A Higher Education 

Institut ion Board shall be estab lished in accordance with these Regulations in every Region 

where at least one Higher Education Institution exists. In line with thi s proclamation, the 

new Education and Training policy (TGE: 1994) states that Higher Educatiun of diploma, 

fir st degree and graduate levels, wi ll be a research oriented enabling students become 

problem-solvi ng professional leaders in thei r fields of study and in overa ll societal needs. 

Currently, those boards administer Higher Education Inst itutions. According to the 

proclamation, the institutions have academic freedom . Their administration IS 

dece ntralized and democratized. They are autonomous in their administering it. 

2.1.3 Expansion 

.As the cou ntry progressed in its civil ization, the demand for higher education became 

greater. The human resource development with reference to high and middle level 

manpower was a basic need in different sectors . There was a pressing need fo r the junior 

and high school teachers. Qualified manpower was needed for the leadership posit ions 

relevant to I"uraltransformation. To satisi\- these needs, the Ethiopian Imperial Government 

rook some measures to expand the Higher Education. 

Different educational programmes were opened and expanded from time to time. When 

.\ .. -\ . U. College was staned, the aim was to train students in Science and Liberal Arts for 

[\\ '0 years with cenificate. In 19-1 7 E.e. . the co ll ege raised it s programme for fo ur yea rs 
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and began to graduate students with Bachelor degrees. Different co ll eges had upraised 

their programmes from Diploma level to Degree level. 

In 1951 (EC) Asmara University got its legal entity and began to produce qualifi ed 

persons with Bachelor degree (Higher Education Commission: 1976) On the agreement of 

UNESCO and UNDP with the Ministry of Education, Addis Ababa Teacher Training 

Institute was upgraded into junior college in 1962 EC. (Ibid) . The college was named 

Kotebie Teachers Education Co ll ege. Polytechnic Institute, Debre Zeyit Vetrenary School, 

Ambo and Jimma Agricultural Schools started a two years programme training in the 

1960s. 

During this time, all institutions except Asmara University, at the tertiary level became 

under the umbrella of Addis Ababa University. The distribution of these institutions was 

not fair. They were situated in Addis Ababa, Alemaya, Bahir Dar, Gonder, Jimma, Ambo 

and DebreZeyit. These institutions were few in number and their capacities were also low. 

For thi s reasons, higher education enrollment rate was low. In 1966 E.C the higher 

educati on enrollment ratio of the total population between the age 20-24 was 0.29 percent 

(Higher Edo. Commission 19769). 

A report on the post-high educational scene verifies that it was comp lex and uncoordinated. 

Most of the institutes were controlled and financed by different ministries and other 

agencies where actions were generally independent of each other and the influence of the 

bilateral donor agencies on decisions made were often considerable. 

Addis Ababa University and Asmara Universi ty have stayed the only higher education 

institutions until the 1974 Eth iopian Popular Revolution. As the need for more higher 

ed ucation increased, some measures have been taken to expand the higher education by the 

Ethiopian ivlilitary Government. College of Social Sciences, Faculty of Business and 

Economics, Faculty of Veterinary Medicine and Awasa College of Agriculture were 

established. Alemaya College of Agriculture was upgraded into a University leve l. Jimma 

Institute of Public health and Arba Minch Water Technology Institute were also 
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establi shed. Addis Ababa Commercial School, Bahirdar Politechnic Institute, Ambo and 

Jimma Agricultural Schools were raised into Junior Colleges. 

The fast growth of the student population, the expansion of private investment agencies and 

other po litical and economical factors necessitated for the expansion of Higher Education. 

Due to these pressures, the Ethiopian Federal Democratic Republic Government has 

cont inued the enlargement of the Higher Education Institutions. Dilla Teachers' Education 

and Public health , Makele Business College, Makele University College and Nazreth 

Technical College are established . Bahirdar Poly Technique Insti tute is promoted to an 

Engineering College. 

Some in stitutions that served as teacher-training institutes during the last regi me were 

turned into teacher-training junior colleges. These are Awasa, Gondar, and Jimma and 

serve SNNP, Amhara and Oromiya Regional states respectively . Abiy Adi teacher training 

junior college and Michew Technique College are the newly established institlltions for 

Tigrai Regional State. Koteb ie Teachers ' Education College is demoted to Diploma level 

junior college and is now under the administrat ion of Addis Ababa city council. It also 

serves those Regional states that don't have their own teacher training institutions. 

To minimize the shortage of the necessary skilled manpower of the Regional states, Ci vil 

Service College wi th Degree level is being functioning under the Prime Minister Office's 

Administration. The Ministry of Information and Cu lture and Ministry of Defense have 

organized their junior co lleges to fu lfill their manpower need. 

Private Higher Education Institutions are coming into existence these days. Kuyera 

Adventist Coll ege, Menchen fur Menchen in Harar, Unity College, Selam Nurses College 

and Micro Link Information Technology College in Addis Ababa are convent ionally 

recognized private institutions by the I\ IOE. Africa Beza College in Awasa has also got 

recognition very lately. ' Alfa ' Distance Education Institution is also another private higher 

education institution, which is recognized non-convent ionally by the Ministry. St. Mary's 

College, Royal Co ll ege Lancom Inst itute, Africa Beza College (in Addis Ababa), Admas 
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or equivalent which is awarded after six years of high education with passes in at least two 

principle subjects (Telfer, 1993 13). According to Telfer, admission is selective and thus, 

on ly those who perform very well in the examination are admitted. In addition to their 

merit, students also need character references and the recommendation of the local branch 

of the rul ing party and the head of their high school. 

The second type of admiss ion method is the mature-age entry system. App licants who are 

at least of twenty-fi ve years of age are admitted if they pass the special entry exam ination 

even if they do not complete the ACSE or equival ent. These persons have to submit 

recomm endat ion letters from the branch ruling party too. 

2,2,2 Access to higher education in Egypt 

The top twenty fi ve percent of the TTl graduates are granted advanced standing for degree 

programmes (Fahmy, 1992 7) Admission to universities is extremely competitive and is 

based on a students score in the General High Education Certificate or the Technical High 

Educati on Certificate. 

The eligible students enter a uni ve rsity Faculty of Education where they comp lete a four 

year integrated program leading to Bachelor Degree in Arts and Education Science and 

Education or in Education alone. Graduates from other faculties have to complete a one -

year postgraduate course leading to the Genera l Diploma in Education if they want to be 

assigned as high school teachers. 

2.2.3 Access to higher education in Nigeria 

01ige ria is a federa l republic consisting of thirty states with more than 250 di sti nct ethnic 

groups (Dorwood, 1993: I) It has three offi cia l languages (Hausa, Ibo and Yorwba) but 

English is the language of instruction in the higher education institutions. 
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Acco rding to the Nigerian education system, completion of twelve years of schooling leads 

to the W AEC General Certificate of Education, which is now replaced by the Nigerian 

High School Certificate (NSSC). Students who complete senior high school are eligible to 

app ly for entrance to any higher education institution. High school teachers are trained at 

Advanced Teachers Colleges and at University Institutes of Education. The Training 

consists of a three-year programme leading to the Nigerian Certificate of Education (NCE). 

Admiss ion is based on the Senior School Certificates or the Teachers Grade II Certificate. 

As Dorwood (1993. 15) pointed out, Senior High School Teachers may also undertake a 

four-yea r Bachelor of Education (BEd) course at a university. Students to be admitted for 

BEd, are required the same qualifications as fo r other Bachelor programmes. It is said that 

since 1978 all admissions to first-degree courses at Nigerian Universities have been 

o rganized through the Joint Admissions and Matriculation Board. Students have to have 

Senior School Certificate (SSC) to sit fo r the competitive Universities Matriculation 

E.~amination (UiVlE) in order to gain admiss ion in the field of their choice. 

2.2A Access to higher education in Zimbabwe 

Teachers for upper high schools are generall y expected to hold the Degree of Bachelor of 

Education. To jo in thi s programme, school leavers have to comp lete six years of high 

education and ho ld the Cambridge Overseas School Certificate (COSC) or General 

Certificate of Education-Ordinary Level (GSE O-Ievel) with passes in five subjects and 

Cambridge Overseas Higher School Certificate (COHSC) or General Certificate of 

Educatio n - Advanced Level (GCE-A-Ievel) with passes in two subjects (Edwards, 1993 

I I) . Candidates have to pass English Language at O-Ievel to all programmes. 

The o ther' alternative method is admitt ing students who have already holding the Certificate 

of Education. Those who have at least three years of teach ing experience may comp lete a 

Bachelo r of Education in two years of ttil l-time study. The admission to the uni versities is 

highl y cO l1lpetiti,·e. so that candidates generall y require high A-level grades. 
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Validity, reliabil ity and usabil ity are the three important characteristics of a good 

examination (Hommadi, 1989:69) . An examination is said to be valid when it is able to 

measure accurately. It is reliable if it measures accurately and usable if it is capable of 

be ing used effective ly. Hence, a national examination has to satisfy the above three 

characteri stics. 

The individual group of the society knows that there is a corrupt practice in the 

adm inistration of the ESLCE (Lakke Mariam, 199470). Getachew in Laekemariam has 

also exposed the malpractice administration of ESLCE that attempts to abuse the 

examination is becoming beyond the contro l. He pointed out that students, teachers, local 

ofticials , directors and even the policemen participate in the cOfnlption practices. 

Di ffere nt studies show that there is weak relation between ESLCE-GPA and University 

rreshman performance/ Melaku : 1975, Tassewe and others (1990), kehoe 1964, Javis 1969 

in Laeke Mariam, Zaudneh, Darge & Nardoss 1989) . The study conducted by 

Melakeberhan and Melak (1995:89) has shown that there are a high number of academic 

dismissa ls among those admitted with better ESLCE scores. But, the following tab le 

di sproves the finding s of the above researchers. 

Table I. Comparison of the ESLCE - GPA and CGPA of the academically dismissed 

social science freshman students (2'''1 semester 2000) 

CPA No of Stnd ents Placed 1 No of students Dismissed 

Total 

M I? T M Perc. I? Perc. T Perc. 

3.00 5 49 54 - - 7 14.3 7 13 

320 195 46 241 l-l 7.2 6 13 20 8.3 

3.40 155 32 187 I 0.6 5 15.6 61 
' ? ~. -

3.60 186 21 207 5 2.7 - - 5 2.4 

3.80 175 11 186 - - - - - -

4. 00 40 3 43 - - - - - -

756 162 918 20 2.6 IS. ll.! 38 4.1 

Source: adapted from the report of 1992 E.C. recrul[menr & placement of higher 

education students and AAU. Social Science Freshman programme 
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The list of academically dismissed freshman students of the 1999/2000 academic year of 

the social science stream shows that a total of seventy-eight students were dismissed. 

Thiny-nine of them were the 1999/2000 entries, but one of these students is a foreigner. 

So, he is excluded from the analysis because he did not take the ESLCE. 

The above table indicates that in the year 1999/2000, totally 918 Ethiopian freshman 

students were placed in Addis Ababa University in the social science stream. Of these 

students, twenty males and eighteen females were dismissed due to academic reasons. It is 

clea rl y seen that there is no single person who is dismissed from those students who have 

scored the GPA of 3.80 and 4.00 in ESLCE- results. Moreover, the percentage of students 

is higher in females than in males for each GPA group. 

The total percentage/rario of the dismissed students increases as one moves from higher to 

lower ESLCE - GPA The number of students in percentage who have been dismissed 

with lower ESLCE-GPA is higher rhan those wirh higher ESLCE- GP A. In other words, 

the probability of being dismissed for those who had got higher ESLCE-GPA is lower than 

those who had got lower ESLCE-GPA comparatively. Therefore, there is a rositive 

relat ionship between ESLCE-GPA and fresh man CGP A 

As time passed, the number of schools who prepare students for the ESLCE IS groWlI1g 

larger. But, schools differ in their inputs. They differ largely by their laboratories, libraries 

and reachers' qualifications. So, these differences and the malpract ice administration of 

ESLCE affect the indi vidual student ESLCE results . 

2.3.1.2 Qualification of'Teachers 

The purpose of education is to make rhe youth to have a we ll balanced personalities, 

emorionally stable, eth ically sound, menrally alen, morally upright, physically srrong, 

sociall y et1icient. spirirually uprighr, vocationally se lf sufficient, and internat ionally liberal 

(AggarWal 1995) This could be pracrical if the teaching learning situations are dynamic 

and effective. For this, the qualification of teachers plays a great role. The following table 

shows the qualification of the high high schoo l teachers. 
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Table 2. Senior High School Teachers by Qualification 

R.N Region Urban Rural 

0 

Bdow Diploma B.A ~I.AI Below Diploma SA ~\'I.A Total 

Diploma IBS.C MS.C Diploma BS.C M.SC 

I Tigray )J 2"1 175 30 519 

2 .-\I:lr ~ 58 27 93 

.\ . \mhara 57 1093 '78 20 2 72 34 2156 

4 ()rol1ll~'a 637 2UlU 13G7 75 2 31 34 2 4168 

5 Sum;l] i;l 45 41 86 

(, lJ.:nsilaJlgul 6 75 37 2 120 

7 SNNR 247 1222 552 16 24 74 16 215 1 

X Garnil.:la I 17 30 22 7 77 

0 Harari 60 29 61 I 151 

10 .-\{Idis 200 '39 1249 127 

-I 
2415 

. \haba 

II lJir.: Dawa 9 65 60 I 135 

Total 1]58 57.J.1 .J-l il 172 28 199 91 2 12.07/ 

SOlirce : Education statistics, Annual abstract 1990 E.C (MOE) 

The table indicates that the qualification of 1186(10.7%) teachers are below diploma, 

5943(49.2%) teachers are with Diploma level and 4486 (37.2%) teachers are Bachelor 

degree holders. The rest 274 (2.3%) are with Master 's degree. 

Acco rd ing to the standard of high school education (MOE; 1987 E.C: 12), high school 

teachers have to have at least a minimum of first degree. But only 37.2% of the high school 

teachers meet the standard. The majority of teachers in all regions except Addis Ababa and 

Harar are below the standards. 

Thi s shows that the qualitication of teachers has negative im pact both on the quality of 

education and the Ethiop ian School Leaving Certificate Examinat ion. Yigzaw ( 198333) 

has co nducted a study that a large number of diploma holders are actually teaching in 

senio r high sc hools for which they are not trained. In addition to the above discrepancies, 

he conr inued hi s explanation that teachers with vari ous qualifications rangll1g frolll grade 
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great disadvantage in that it does not help to differentiate candidates who have 

good potential s. Too many students take the exam sitting together in one class 

o r hall. Since the examination is a multiple-choice type, they easily copy each 

other. 

In Ethiopia, the access fo r higher education is mainl y dependent of the ESLCE result. But 

the result is affected by the malpractice administration of the exam. Many places in the 

higher education are occupied by less competent students. As the result of malpractice 

ad mini strati on, many competent and eligible students were penalized. For examp le, the 

result of 1998 ESLCE of two senior high schools (Gelemiso and Wereilu) was totally 

di scarded for the whole candidates. Therefore, the nature of the exam and its malpractice 

administration could not evaluate students properly and as a consequence affects the 

placement process . 

Due to these discrepancies, ESLCE could not measure the abilities and talents of students 

equally. It cou ld not give equal 0PPoI1unity to the whole society as we ll. Thus to give 

equal opportunity, "positive discrimination was staI1ed in the year 1972 EC (!-lEC 1972) 

2.4 Positive discrimination in the admission Process 

[t is a universal truth that there is a great disparity between female and male enro llment, 

ru ral and urban areas and among regions in most developing countries. To minimize this 

disparity, different mechanisms have been devised in different times in Ethiopia since 1972 

EC Before this time, during Haile Selasie regime, the admission policy was based only on 

merit and performance of the students 

In the last reg ime, attention was g iven to all schools, w hi ch lack the needed teaching­

learning facilities and proper intrastructures The present regime has pa id spec ial attention 

to female students, the blind and the developing regions The main object ive of positive 

di scrim ination was and still is to bring equity in the di stribution of higher education among 

the different groups of Ethiopian people, but it contrad icts with the reso luti on of UNESCO. 
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The World conference on higher education (19984) which was arranged by UNESCO has 

declared that " . . no education on grounds of race, gender, language or religion, or 

economic, cultural or social distinctions or physical disabilities" It has emphasized that the 

higher education shall be equally accessible to all on the basis of merit and individual 

talent. 

2.4.1 Positive discrimination in the past 

The idea of positive discrimination, which was known as "Quota System", was started in 

Ethiopia in the year 1971 and 1972 EC (REC, 1972 E.CI2). It was a special privilege 

gi ven to those high high schools, which did not have the basic infrastructures and facilities 

for the teaching-learning process (REMD, 1983 EC II) . The objective of the system was 

to reduce the inequality of access to higher education due to unequal distribution of 

educational facil ities and qualities of staff members of the high schools. 

Students from "poorly facilitated" schools used to be given special chance to join the 

Higher Education Institutions with lower ESLCE GPA (by 0.2) than the usual cut-off­

points. The justifications given for its implementation were as follows (REC, 1972 E.e 

12). 

I. The ESLCE could not measure all high high schools students equall y. 

2. Students from big cities occupy most places in the Higher Education Institutions 

because many students pass the examination from the urban areas. 

J. To give equal chance to the children of proletariats and peasants. 

A fixed number of places used to be reserved for each province on the basis of the number 

of students who sat for the ESLCE, size of the population of the provi nce and the level of 

educational development. For instance. accord ing to UNESCO (198429). in the year 1979, 

Oll t of the seven thousand available places in the Higher Education Institutions, one 

thousand and fi ve hundred seats (21.43%) were reserved and divided among the fourteen 

provttlces. 
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The quota used to be decided by the Central National Recruitment and Placement 

Committee. Anyhow, the system designed could not be practical for the fo llowing reasons 

(HEC, 197216) 

Due to communication problems, schools were not able to choose and inform the 

quota students immediately and consequently, many vacancies in the Higher 

Education Institutions were left empty. 

2 Students who were chosen for the second round could not be found around the ir 

schools. So, it was difficult to collect and make them fill the appl ication forms. 

o Those who were involved in the quota system at school level tried to abuse their 

responsibility In select ing the right candidates and this has brought 

misunderstandings among students, parents and the community as a who le. 

4 The information transmitted to schools from educational authorities at different levels 

lacked uniformity. 

Due to these shortcomings, the "Quota System" ceased with the regime 

204.2 Pos itive discrimination at present 

2.4.2.1 Positive discrimination for female and blind students 

In most of the rural and sub-urban parts of Ethiopia the rate of female participation In 

education is clearly man ifested at the tertiary level. The lower enrolment ratio at 

elementary and high levels contributes a lot for this. The factors that contribute for the 

disparity are related with economic, cultural, religious and location of the schools and their 

faci I ities 

According to the estimation of Gachukia (MOE, 1996:8), only tifty percent of the girls 

enrolled complete their primary school education. She accuses that adequate attempt is not 

being made to minimize the drop out rate. In response to this constnJctive criticism 

ditTerent measures are being taken to increase the participation of girls. One of them is 
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allowing females to join the Higher Education Institutions with lower ESLCE GPA than 

male students. This was put into practice since 1984 E. C. Both the MOE and the 

institutions are giving special support for female students to continue their education in the 

tield of their interests. The blind students, due to their handicap ness, are treated like female 

students during the recruitment and placement of high school leavers into the Higher 

Education Institutions. 

2.4.2.2 Positive discrimination in the Developing Regions 

In the Eth iopian economic development context, regions are divided into two. They are 

relati vely developed regions and developing regions As it is listed in the gu idel ines of 

higher education students' recruitment and placement (1990) the develop ing regions are 

Afar, Somali, Benshangull Gumuz, Gambela and Kaficho-shakicho and Bench-maj i Zones 

inS NNP. The enrollment rate of higher education fo r these Regions and zones is very low, 

when compared with other regions. 

These Regions and Zones were chosen on the basis of the number of high school students 

and population and other development indicators like the level of urbanization, School 

panicipation, health facilities, industria lization, road, postal and telecommunication 

services (MOE, 1987 EC: 13&14). Furthermore, it has been stated that the schools in these 

areas don't have the vital inputs. 

It has been stated in the guidelines that to encourage and increase the part icipation rate of 

these regions, special consideration is given to these disadvantaged areas. Candidates from 

these areas are placed in the higher education institutes with less grade point average (by 

0. 2) In 1990 E.c. the minimum requirement grade point average common to all Diploma 

candidates was 3.00 for male students and 2.80 for female ones. Due to positive 

di scrimination, male students with 2.80 and fema le students with 2.60 from the above 

mentioned regions were allowed to be enrolled in the higher education institutes. The 

chance was gi ve n only to certain ethn ic groups who live in those Regions and zones. The 

('allowing tables show the exact figure. 
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Table 4. No of students with a GPA of 2.6 and 2.8 and those who were selected for 
higher education 

R. Regions ESLCE Result Selected 

No 2.6 2.8 
females ma les Tota Female Males Total 

I s 
I Afar 4 20 24 - " " J J 

2 Somali I 13 14 - 7 7 
0 Gambela 0 5 8 - 0 0 
J J J J 

4 Benshanoul 8 15 23 " 4 7 J 

5 SNNP 
5.1 Bench Maji 4 12 16 I 2 0 

J 

5.2 Kaficho-Shakicho I 15 16 1 15 16 
Total 21 80 1111 5 34 39 

Source: adapted from the master list of 1998 ESLCE Resu lt and Higher Ed/lcation 

recruitment and placement report 

The table illustrates that 21 fema le students got GPA of 2.6 and 80 male students sco red 

2.8. From these students, on ly 5 females and 34 male students were chosen for Diploma 

programmes. Students from Bench-Maji zone were equally treated . In the o ther regions, 

there is great difference between the number of students who achieved the minimum 

requirement of entrance and the number of se lected students. Some are privileged students. 

These students were thought in the same school by the same teachers in the same schools 

but there is no sound logic why this division is created. 

3-1 

.. . ~ . .. . .... 



---r-- --
II . Ail kesha A \\'iel Amhor" M I 18 7 5.9 - - -

r 78 ~ ~ -- . ) I I 09 
T 196 9 4.6 - - -

12 Abi), Acldi Tigra i M 36 2 5.5 - - -, 
r 34 - - - - - I 

T 70 7 2.8 - -
13 Wolde Nigus Tigrai M 14 I 7. I - - -

F 22 - - - - -
T 36 I 2.8 - - -

14 Gori e Jlu babor M 138 7 5. 1 - - -
F 68 2 2.9 - 7 1.8 
T 706 9 4 .4 - - -

15 Borella Orom iya M 102 4 3.9 - - -
F 38 - - - - -
T 140 4 2.9 - - -

16 Kuyera High Orollli ya M 135 3 2.2 - - -
School 

F 57 - - - - -
T 197 - 1. 6 - - -

---
17 Morislo SNNPR M 142 2 1.4 - - -

F 48 - - - - -
T 190 - 1.1 - - -

18 Gilllbichu SNNl'R M 202 3 1.5 - - -
F 84 1 I. ~ 1 - -
T 286 4 1.4 - - -

To ta l M 2773 2119 7. 5 - - -
F 2178 256 1/.8 147 109 

SO/lrce: Adapted from ESLCE li st of 1992 School Centers and app li cation fo rms 
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Seventeen high schools are purposely chosen to show the camp anso n between the 

number of students sat for the ESLCE and admitted students and the opportunities given 

to the two sexes in urban and rural areas. The first three high schools which are fo und in 

Addis Ababa are owned by missionaries and work fu ll day with no shift and with 

limited number of students in each class. They are well equipped with the essential 

teaching-learning materials. Due to these and others special learning environment, their 

school-fee is very high by which children from low-income families cannot afford. Thus, 

they serve only the children of high-income groups. 

A total of 354 students sat the ESLCE in all the three mIssIonary schools and 

232(65.5%) of them were able tojoin the Higher Education Institutions in 1993 E.c. Of 

these admitted students, 186(80.2%) are females. Conversely, only 187(6.3%) students 

were able to succeed in joining the Higher Education Institutions out of 2952 candidates 

from the three government schools i.e. Kokebetsbah, Nefassilk and M edhanealem, 

which are also found in the same city. Sixty-four (34.2%) of them are females 

The remaining eleven government schools are found in different regions The number of 

students rrdmitted from these schools into the higher Education Institutions is 

insignificant. No female student has passed from Addis Zemen, Sekota, Abiy Addi , 

Wa lde Nigus, Borena, Kuyera and Moristo High High Schools. 

When we observe the number of girls who could join the Higher Education Institutions 

with a GPA of 2.80 and 3.00, girls from the high-income groups took the greater 

advantage again Seventy four (67.9%) female students took the special privilege from 

the three miss ion schools, while only 35(32.1 %)girls got the advantage from the rest of 

the tourteen schools. 

Almost all government high schools operate in a two-shift system due to the over 

crowdedness of the schools. As pointed out by Hayden (1967:), the long idle hours out 

of schools could adversely affect the behavior of students. Hence, he suggested that 

students learn ing in wel l equipped and full day working schools shou ld not be treated 

with students who are learning in schools with poor facilities and operating on a double 

shi ft system. 
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Access to higher education is affected by the socio-economic factors. Children from 

low-income fam ilies are more likely to leave school early than children coming from 

high-income levels comparatively (Robert, 1970:98). In most countries, university 

students come from economically privileged sectors of their societies and the majority of 

them are usually from urban, literate and well to do families (Altach, 1987: 17 and 

International Encyclopedia of Education, 1985:2l79) . As it is traced by Blondel D. 

(1998:258), the rich get the lion 's share benefit from the higher education than do the 

poor. 

2.5 Admission Process 

Bowels (1963:61) defined the adm ission process as the series of selection to which 

students are subjected by their country 's educational system through the entire period in 

which they mature to the age of entrance to higher education. It is a screening process in 

which selections are made deliberately. It is a method of selection applicants using the 

admiss ion criteria as means of eliminating the unqualified candidates (Brown J. and 

Thornton J, 196355) 

The Higher Education Institutions are expected to produce qualified manpower. They 

prepare wel l-educated and trained individuals to fill posts needed in societal 

development. (Zaudnch, Darge & Nardos, 1989: I). For this, competi ti ve students have 

to be selected and admitted. According to them, a learner who is deticient in 

background knowledge will find it difficult to grasp new information and could not 

manage his course successfully. It has been explained that a learner who has 101Y or no 

inrerest in a subject matter is not likely to give a suffic ient attention du ring instruction. 

The process of selection of students fo r the higher education institutions involves the 

student's se lection of the institution and the institution 's selection of students (The 

Encyclopedia of Education, 1971 :8 1). Their academic interests in comparison with what 

a higher education institution otTers, the location and cost of the college, their o\vn 



abili ty and socio-economic status and the advice of their parents, peers and counselors 

cou ld influence students. In choosing an institution, a student considers course of study 

the institution offers, tuition and livi ng expenses and educational standards. According 

to the Encycloped ia, Higher Ed ucation institutions are not necessarily passive agents, 

which simpl y absorb students who come to them. They recruit their students by giving 

aptitude tests and other estab lished criteria. Economists tell us that resources are scarce 

in developing countries like Ethiopia. Conversely, higher education is an expensive 

activity when compared with elementary and high education. As a result, we have to 

utilize th iS scarce resource effectively and efficiently for the benefit of the whole nation. 

For this, the existence of correct admission policy and implementers playa decisive role. 

Acco rding to Rice A. (i 970:21), the demand for opportunities for higher education is 

in creasing at a rate with which the existing institutions cannot cope. [n some countries, 

the demand is from the young who know that higher education leads to better careers. In 

others the primary demand is from societies for more qualified manpower. [n most 

countries these demands reinforce each other. Thus, the policy must be formulated in 

such a way that it serves as a guiding document to address the issues of quality, equity, 

and access to all eligible students, 

The admission process can be affected by the following different att itudes (Bowles, 

1963:45) 

I. Giving priority fo r academic programmes, which may bring occupation with 

prospective high incomes and statu s. 

2. The avo idance of occupations invo lving manual skills and the poss ibility of 

employment in isolated loca lities. 

3. Concentrating on specific practical preparation for examinat io ns and not be ing 

volu nteer to study beyo nd the prescribed requirements. 

4 Tak ing into considerations only the student's rights and negligence of their 

responsibility. 



2.6 The necessity of guidance and counseling Service m 

Placement 

The concept of modern guidance and counseling service is not very fami liar to most of 

the Ethiopian people. In a situation where this scientific service is not known, people 

tend to get traditional consultancy services from parents, elders, religious leaders, peer 

friends, etc. Due to thi s cultural practices and lack of strengthened guidance and 

counse ling services, students make irrational choices, wh ich affect the talents of students 

and the manpower need of the country. Hence, guidance and counseling service is vital 

for the following purposes (MOE, Women ' s Affairs, 1988 E.C: 9) 

I) Since a school is a place where new ideas erupt, students have to be 

encouraged to grow up with the progress of human thinking . It is important 

to give gu idance to students in order to make their talents and interests 

conform to the existing conditio n of the country. 

2) With the development of sc ience and technology, new education and 

professions are coming into existence. Thus, students and their parents have 

to know these phenomena. 

3) These days the number of students who JOIl1 the Higher Education 

Institutions is relatively large when compared with the past. So that, these 

students have to know the manpower need of their country. 

4) Students, being acquainted to the curriculum have to cope up with it in their 

studies. 

Hanfmann in Patterson (196824) showed that about fi ve percent of college student s 

need psychiat ric assistance. According to Patterson, the dropout rate is greater due to 

personal or emotional prob lems rather than due to academic failure He also ci ted (p. 9 1) 

that a study conducted in 307 American Colleges and Universities in 1966 indicated that 

sixteen percent of fres hman males and thirteen percent of fr eshman females were unable 

to decide their specific fie ld of majo r studies. Wool fe, Murgatrayed and Rhys 

(1 987 : 148) also displayed that many career decis ions were made on the basis of 

emotions and chance wit hout careful analysis. 



Career guidance activities are so important that they must be parts of early childhood 

education and continue throughout a student's life (Seyoum Teferra and Tirusew 

Teferra, 1981 :2). It should be rational and continuous process. This will help students 

to explore and harmonize their value, attitude and interest with the existing educational 

and occupational opportunities. On the basis of their talents and interest, they can adjust 

their future career development. 

If students get the necessary guidance and counseling services, the future of these 

students i.e . when they complete their high schools they could not be full of 

uncertainties. Providing the right kind of leadership helps them to make a rational 

decision about their fields of study. This also helps the Higher Education Institutions to 

minimize the attrition rate of the students. 

A career information system has the following eight objectives (Samaan Sanyal , 

( 199395) 

I. To develop the interest of the student in the world of wo rk, 

2. To stimulate students in giving careful consideration to the many educational 

and vocational possibilities they meet. 

3. To provide experiences by which healthy attitudes of respect for all kinds of 

useful work are developed. 

4. To help students make wise choices in educational experience. 

5. To provide information about the opportunities in various colleges and 

universities. 

6. To provide a continuous programme of experience which is well integrated with 

the university programme. 

7. To keep a minimum frustration and indecisiveness, and eliminating wastefu l 

trail-and-error approaches to decision-making. 

s. To improve the self-understand ing of yo ung people who enable them appreciate 

other people. Therefore, the information service is an important part of the 

overall career guidance programme if it is properly organized. 
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UNESCO (1998:8) has also emphasized the importance of gu idance and counsel ing. 

The guidance and counseling services should be developed, in cooperation with student 

organizations, in-order to assist students in their transition to higher education at 

whatever age and to take account of the needs of ever more diversified categories of 

learners. Such support is important in ensuring a good match between students and 

courses and in reducing dropout rates. Sodhi (1985: 150) al so suggests that students 

should have a clear idea of their career at the end of high education. A sound manpower 

utili zat ion policy includes the provision of information, counseling education and 

training. Students have to get the right information about their career at the end of high 

education. According to Sodhi, this helps to satisfy the interests of students as well as 

the ambitions of their parents in relation to the employment market in formatio n needs. 
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2.7 Points to be considered during placement 

2. 7.1 Students Interest and Ability 

Parents. teachers, siblings, other relatives, friends of the child , contacts in the 

community, religious groups or technology (mass media, computers) playa great role in 

creating and shaping the interest of the child to learn (Ames C and Ames R, 1989:262). 

Family activities and discussions have also contri bution to the growth of the child 's 

cognitive skills, positive attitudes about schoolwork and improve dail y work in school. 

The interest of students in the institution of higher education they attend can be a vital 

asset. To have quality output, educational institutions have to have best inputs like any 

other production systems. The interest and ability of the students are the two important 

qualities, which help for the completion of their courses in a certain period of time 

1vloti vatio n theories assume that in real life, human beings have the inclination to 

maximize their pleasures and to avo id or minimize thei r di scomfort (Bi rhanu, 19941). 

Students prefer to continue their studies on the basis of their interest. So, according to 

Chandler el al (1958), early adjustment to coll ege is essential if it is to se rve the interest, 

needs and hopes of the freshmen . For this, they requ ire orientation to the physical 

aspects of the campus, the programme and curriculum of the institution. 

The major prob lem concerning interest and ability is that students sometimes are not 

clear about their own interest and ab ili ty. Due to this fact, there is a good deal of wasted 

talents and some of the waste comes from complete ignorance (Gilbert, 1950 13 6). 

Peo ple simply are not informed how to apply their energies, especially yo ung persons 

who don ' t know the world as well as themselves. They are confused with what they 

would like to be; with what that they can be. They simply accept or reject the choice of 

career because of parents or peers choice or fear of the un known. 

As Ashebir in Birhanu (1994; 5) stated, jobs that do not provide any future growth and 

deve lopment to emplo yees is serious barriers to workers' motivation. Even rese ntment 

could 
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follow for circumstances in uncomfortable work places, lack of pay rise, lack of being 

app reciation, etc. 

Students have to have the motivation to study if they are to be successful. Without 

mati vation, the desire to study is littl e. If a student is able to see personal benefit and 

purpose in the learning situation, he/she will have the essent ial drive to learn (Cattell and 

Sharp, 1970:49). Students ' attitude and interest towards a certai n field of study could be 

atfected due to over demanding parents. The two eminent writers (1970:55) have 

pointed out that parents who overestimate what their children can do and continually 

demand too much of them create permanent fee lings of incompetence. Cattell and Sharp 

gi ve thei r advice that a student should have a fa ir appraisal and respect for 

himself/herse lf. This would help a person from setting unreal istic goals. 

Attitude plays an important role in the futurity of the you ng. According to Chapman 

(1991 : 20), attitude is the way one looks at hi s/her who le environment. Students' 

attitude towards their field of studies has great impact on their career cho ice. There 

should be posit ive attitude to be successful in ones own goal. Attitudes must be friend ly 

to make life productive and peaceful (Castle, 1995 5) A positive attitudes is essential to 

ca reer success for the following reasons (Chapman, 1991 ; 21) : 

I. A person with positive attitude is usually more energetic, motivated , 

productive and alert. 

2. The first impressions are important on the job because they often have a 

lasting effect. A positive attitude receives a frie ndly, warm signal and 

attracts the person. 

3. Both positi ve and negati ve attitudes are transmitted on the job. So, a person 

contributes to the productivity or non-productivity of others because others 

may im itate and follow him. 

4. A positive person can build good relationship with his colleagues w hi le a 

negative person could not. 

5. The future success of a person is decided by the type of attitude he/she has. 

Mostly the management gives greater considerations to those who have pos itive attitude 



when special assignments and promotion opportunities arise . Thus students' attitudes 

towards different fields of study have to be considered during the process of admission 

and placement of high schoolleavers into the Higher Education institutions. 

In addition to the trainees positive attitude as Ajimoko (1975 : 99) listed out, high school 

teachers must have personal qualities like a sense of humor, evidence of the possession 

of initiat ive, intuition, resourcefulness, sp irit of commitment and a cheerful and friend ly 

disposition. The criteria for selecting competent trainees must consist of both cognitive 

as well as effective measurable traits. For this appropriate procedures should be 

established which enables institutions to select suitable candidates for teacher education. 

The evaluation study (MOE, 1983 E.C: 66) indicate that in one need assessment study, 

out of 481 student respondents only 56 were vo lunteer to be teachers, while the rest 

joined the education faculties without the ir interest. Almost all Education Departments 

are located in institutions where other different departments or faculties are included. 

There is a big competition to avoid joining the field of education. The fo llowing two 

tables demonstrate this. 

Table - 6 Schoolleavers first choice of the field of study 

No Field of study Male Female Total Percent 

I Agriculture 49 5 54 1.3 

2 ForestryfWondogenetf 25 I 26 0.6 

3 Natural Science 2207 238 2445 58.7 

4 Physical Edu. & Sport 23 6 29 0.7 

5 Social Science 1119 203 1":>7 0 __ 31.7 

6 Teachers Education 10 - 10 0.2 

7 Technical Teachers Edu 22 - 22 0.5 

S Water Technology 255 3 258 6.2 

Total 371 Ii 456 4166 99.9 
, 

Source: 1992 E.C. Higher educatIon students recruItment and placement report 

(MOE) 
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The table indicates that natural science and social science are the most favored fields of 

studies. About 58.7% of the school leavers have chosen natural science while 31.7% 

chose social science. Water technology is in the third level in attracting many pupils . 

Teachers' Education is the least chosen. This shows that almost all schoolleavers don't 

have the interest to join the teach ing profession. 

A study conducted by TekleHaimanot (MOE, 2000 :5) make known that academically 

competent students are reluctant to be trained as teachers. [n 1991 EC, only 6. 1 percent 

of the total applicants for higher educat ion made Teachers Education thei r fir st choice. 

In 1992 E.C this number has gone down to 2.1 percent. Even at freshman programme 

level , the field of study has become a place for those who achieve the least GPAS . 

Table 7. Placement of freshman students in selected different departments in Addis 

Abab a University (1993) 

A Soc· al Science 
" 

No of Placed in 
No Department students their 1" Percent 

choice 
1 Accounting 70 70 100 

2 Law 59 57 96.7 

3 f'vlanagement I 58 56 96 .6 

4 Economics 78 73 93.6 

5 Business Education 38 4 10.5 

6 Ethio-Iang & Lit-Teachers 37 4 10.8 

7 History-Teachers 31 3 9.7 

8 Geography - Teachers 39 5 12.8 
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B. Natural Science 

Placed in 
No Department No of their I" Percent 

students choice 
I Per-medicine 60 59 98.3 

2 Urban Planning 29 27 93.1 

3 Pre-Engineering 188 171 91.0 

4 Pharmacy 56 36 64.3 

5 I Biology-Teaching 68 13 19.1 

6 Mathematics-Teaching 74 8 10.8 

7 Physics- Teaching 36 - 0 

8 Chemistry-Teaching 36 3 8.3 

SOllrce: Addis Ababa University Freshman programme 

Sixteen depaJ1ments are chosen for the purpose of comparison between non-teaching 

and teaching streams. From the table one can easily notice that the non-teaching streams 

are highly favored by the students. This is because these fields might have high income 

and high-status in the society. Conversely, departments with teach ing streams are the 

least chosen. This might be due to the fact that the teaching profession has low income 

and low-status. 

If we compare the COPA of students who were placed in Accounting and History­

Teaching, there was a great ditference between the two groups. Out of the seventy 

students placed in the Department of Accounting, only twenty-three students had scored 

ti·om 2.40 up to 2.90 while the rest had scored from 3.00 up to 3.70. When we observe 

the COPA of history students, nine of them had scored below the average (1.90), while 

the rest twenty-two students have scored from 2.00 up to 2.40. 

A similar condition is noticed in the field of natural science. Sixty students were placed 

in pre-medicine and they had scored a COPA from 2.00 up to 3.90 . Contrary to this, out 

of sixty-eight students placed in Biology teaching, only three students have scored 



between 2.00 and 2.40. The rest sixty-five students have scored below average. 

This indicates that students with high academic qualification have joined the non­

teaching departments like accounting and pre-medicine, whi le the relativel y weaker 

students with low academic qualification have joined the departments with teachers 

education. Since the placement of students into different departments is done on the 

basi s of academic achievement and cho ice of students, academically poor students are 

ass igned to the nationally essential areas of studies (Zaudneh, Darge & Narods, 

1989:209). [t would have been good if it were the vice verse because the teaching 

professio n has a high responsibility of producing or molding the new generat ion with all 

rounded personality. High attrition rate is also observed in the teacher education 

programme and this is shown in the following table. 

Table 8 Number of admitted and graduated students 

No. of Students Tim cof No of AUritiun 
Time of graduation Gra duates Rail! 

No. Institution Ad mission Teach. Public Teach . Puhlic Teach. Puhlic 
Ell. Health £d ll . Health Eliu. ll c:dth 

I Alemaya 1989E.C. 160 36 1992 E.C 71 37 55% -

Un iv. 

2 Bahirdar " 265 - " 165 - 37 -

Teachers 

College 

3 Dilla " 340 36 " 142 '1 58% 3 .3 IX} .00 

College of 

Teach. 

Edu. & 

Health 

Sciences 

Tota l 765 72 - 37~ 711 5U.5% 2.8 % 

,)o/lI·ce: Adapted from the 1989 EC. Freshman students' recrUitment and plac eme nt 

report and Educati on Stat istics annual Abstract 1992 EC. 
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In the field of teacher education, Alemaya and Dilla have started to give graduation 

approval for the first time while Bahir Dar has a long time experience in producing high 

school teachers. Regarding the pub lic health programme, it is fou nd on ly in Alemaya 

and Dilla. The number of public hea lth graduates in Alemaya is greater by one than the 

number of admitted students. This might be due to the readmission of the withdrawal 

students since the programme in Alemaya was started earlier. 

Concerning the teacher education, out of 765 admitted students; only 379 (49.5%) were 

graduated after four years of study programme in all the three institutions. In the case of 

publ ic health, 70 (97.2%) students could be graduated from 72 students who were 

admitted inl989 E.C. Ifwe compare the attrition rate between the two programmes, the 

public health is very minute (2.8%), while for the teacher education it is more than half 

(50.5%) of the total admitted number. 

The attrition rate is higher in Dilla College of Teachers Education and Health Sciences 

(58%) and Alemaya Univers ity (54.4%) than Bahir Dar College of Teachers (377%). 

Thi s might be due to the fact that in Bahir Dar, there is only teacher education 

programme so that students may not have the possibility of comparing different 

programmes. The other reason could be the geographical location of the institution. 

Bahir Dar is the largest city with better facilities when it is compared with Alemaya and 

Dilla, so that these featu res might have attract more pupils . 

Generally, the attrition rate is very serious in the teacher education programme by which 

it could not be compared with the public health. On top of this, the attrition rate is also 

very high after graduation. For instance, as Afar National Regional State Education and 

Culture Bureau has reported in a letter dated 27/03 /93 Fef No. 2/3396/3112, from the 

1992 E.C. graduates, 42 degree holders and li ve with diploma level, totally 47 teachers 

were assigned to the Region. Out of these, 13 degree and fo ur diploma ho lders 

disappeared after having their two months salary in advance. 
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The same is true in Benshangul Gumuz National Regional State Education and Culture 

Bureau. According to its report in a letter dated 13/03/93, Ref. No. 24-778/62/2, within 

the last three years (1989- 199 1 E . C), 1 10 fresh high school teachers were assigned to the 

Region. Out of these, 54 teachers (49 .1%) have evacuated. Simil arly, out of 33 newly 

ass ig ned high school teachers in 1993 Ee. 21(63.6%) of them did not go to the Region. 

Teacher education programme is the most important field of study in producing the 

skil led manpower for all sectors in a country . That is why Ethiopia being a poor 

country, invests its scarce resources in the higher education, however, a great wastage is 

be ing observed in the teacher education programme. The above data indicate that many 

high school leavers are not interested to complete their study. The problem even 

cont i nues aft er g raduation by w hi ch man y teachers cease thei r profession for different 

reasons. This has a negative impact on the educational plan and economic development 

of the country unless appropriate measure is taken. 

2.7.2 Manpower need of the nation 

Arega Yimam (197529) defined manpower planning as " the integration of manpower 

polic ies, practices and procedures so as to achieve the right number of the right people in 

the right jobs at the right time. " The planning process has to enab le to consider the 

demand and suppl y sides. In the demand side, the number and kind of manpower 

needed, and in the supp ly side, the type of action to be taken to get the necessary 

manpower needed have to be predicted. 

Ski ll ed manpower is the most decis ive facto r for economic development. Therefore , to 

pro mote thi s development, planners have to harmonize and synchron ize the future 

manpower requi rements w ith the number of educated labou r force to be produced in the 

education system (PsacharoPoulos and Woodhall, 199 1 :72). This helps to reduce the 

ri sk of shortages or surpluses of the skilled manpower. 

Hommadi (1989:28) also tell s us that there should be a link between manpower planning 
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and university planning to integrate manpower requirement estimates and planning in 

the overall national development planning. There should be a manpower target in the 

national development planni ng process and the Higher Education Institutions have to 

respond to the target. 

Higher education is an important asset if its mission and goal coincide with the 

manpower need of a country. Otherwise, unemployment of the educated would be high 

in the developing countries because the kind of technology used by cap ital ists has fewer 

jobs than people capab le of fi ll ing them (Carnoy in World Bank 1980: 157). 

Rensburg( 1967:21) has pointed out that an expansion of education, which is not related 

to a development programme, means an overproduction of educated people who cannot 

tind emp loyment. In estimating the country's manpower requirements, the plan should 

provide a forecast breakdown of its particular needs of professional and technical 

personnel. 

The cost of higher educat ion in deve loping countri es is very high when it is compared 

with the high and primary levels. Accord ing to the estimation of Psacharopoulos and 

sanyal ( 198 1 :24) the suppOl1 of one higher education student in developing countries is 

equivalent to the support of twelve high school students or eighty-eight primary school 

slUdents. On the other side, "the unemployment or under-employment of school leavers­

fi'o m primary school al l the way to university graduates has become a matter of growing 

concern and even potential political discontent in many countries." (Weiler in Carnoy, 

1977:7) . 

To avo id the educated unemployment or underemployment, there should be a sort of 

planning exercises. Planning has the following object ives (i\tlbamba, 1992:64) 

I. [t helps to achieve effectiveness, 

2. It enables to attain efficiency, 

3. [t encourages to meet the pressure ofaccountabi lity, 

4. It assists to use scarce resou rces, 

5. It guides to avoid making si ll y mistakes, 
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6. It makes easier to match educational goals with its impact on development. 

7. Empowers to synchronize and harmonize educational programmes projects 

and activities with other socio-economic and socio-cultural activities. This 

helps to avoid duplication of services and efforts which normally lead to 

waste of scarce resources and 

8. Gives the chance to cope with significant social problems 

A country shou ld be able to predict its future manpower structure. This pred iction can 

serve as a basis for manpower planning (pscharopoulose G. & Woodha ll M., 1985 :72). 

The forecasting indicates the general demand for the educated manpower but there are 

controversial issues concerning manpower forecasting. Advocates of manpower 

forecasting argue that long-term forecasting ensures the education system to produce the 

ri g ht combination of skill s. Contrary to this suggestion, critics argue that since the 

labour market is tlexible, manpower planning is meaningless and forecasting techniques 

are unreliable to them. 

According to the Ethiopian High High Schools Teachers Education Evaluative study 

(MOE, 1983:59), the demand and supply of teachers are not balanced due to the 

following reasons: 

i) The MOE cou ld not design its yearly manpower demand . This is because 

of the reason that there is no national target concerning the number of 

high school students to be thought. 

ii) The number of recruited freshman students is not based on the absorption 

capacity of the economy but it is done on the basis of Highe r Education 

Institutions. 

iii) The number of graduates who are not vol unteer to be employed by the 

MOE is increasing from year to year. On the average, about "8-13 

percent" of the graduates are not emplo yed by the Mini stry. 

Consequently, teachers who are not fit for the level are assigned to teach 

in the high schools due to the shortage of we ll-trained teachers. 
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2.7.3 The distribution of Institutions and availability of different 

programmes 

Currently, there are seventeen higher education Inst itutions under the administration of 

the Ministry of Education. When their distribution seen in relation to regions, it is 

unbalanced. Five institutions are fou nd in Oromiya and fi ve of them in SNNR, Addis 

Ababa and Amahara regions each have three institutions and Tigray has two. 

Beyo nd this imbalanced propor1ion, the programmes availab le in these institutions are 

not similar. As it is seen in the Annex -F, Addi s Ababa University which is the largest 

and oldest institution has more than sixteen types of programmes. Jimma Institute of 

Health Sciences are the next, which has relatively more programmes than the rest. 

Alemaya Uni versity of Agriculture, Mekele Business College and Mekele University 

Coll ege ha ve three programmes each. Dilla College of Teacher Education and Health 

Sciences has only two types in degree level and three types in diploma programmes. The 

rest eight inst itutions have only one narrow programme each. 

On top of this, their capacities differ from institution to institution. According to the 

1991 E.C (MOE: 199 1) Higher Education placement repor1, the least number of students 

ass igned in the degree programmes was 72 in Wondogent fo restry college and 2,330 was 

the highest in Addis Ababa University. There are also similar differences in the dip loma 

programmes. Sixty students were ass igned in the Addis Ababa Laboratory Techno logy 

Train ing Institute and 1004 students were ass igned in Add is Ababa commercial college 

Due to this limited num ber of programmes the Institutions have restricted students not to 

study according to their interest and talents. The Ethiopian Human Rights Council on its 

25 'h special repor1 (April 1999) has stated "Penalizing hard-working and capable students 

by forcing them to become what they have not chosen will undoubtedly kill their 

initiati ve and motivation." 
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Table 9 Number of students who appeared the ESLCE and placed in the 

Institutions 

Year Students C.P.A of 2.11 and above Placed placement in 
(E. C) sat for Both sexes Females Both Females relation to the 

ESLCE Sexes pass mark 

1991 174,505 32, 196 8,484 9,5 16 1,894 29 .6% 

1990 164,372 20,223 4,444 8,3 15 1,43 6 41 1% 

1989 158,429 13 ,419 4, 156 9,067 1,693 67.6% 

SO/lrce: A Report presented in a sympos ium held at the MOE (May 199 1) 

The table shows both number of students w ho si t for ESLCE and who pass the exam 

shows a great leap from year to year. Conversely, the number of pl ace men t in the hi gher 

educat ion institutions does not show a significant difference. Beyond that, the placement 

has imbalance between the males and females. 

2.8. C urrent practices and challenges of the placement 

The ad mission process starts on the bases of ECLCE result and capacity of the 

institutions. After getting the feed back about the capacity of each higher education 

inst itute, the MOE decides the cut-off-points for both degree and diploma programmes. 

Cand idates have to till the appl ication fo rms to show their preference of cho ices. They 

are allowed to choose onl y their desire fie ld of study and the placement in most cases is 

do ne on two major areas-Natural Science and Social Science. As it is stated on the 

circu lar gu idel ine how candidate till the application fo rms (1992) , th is type of placement 

method has the fo llowing advantages. 

I . It saves students from emotional choices of the areas of studies wi thout 

ana lyzing their attitudes and ta lents 

1. During their stay at the institution in the freshm an programme, students are 

ab le to know more about the programmes gi ve n in the institution they are 

assigned befo re they make choices of special ization. 
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J . In the institutes where there are different programmes, the cho ice for 

specialized field of study is based on the results of the freshman 

programmes. 

4 . Higher Education Institutions are able to know their students and could give 

them necessary consultancy services. 

5. Students who have joined the institutions in cheating are easily identifi able 

in the freshman programmes 

6. It will avo id the rumors that there is corruption during the recru itme nt and 

placement of students at the min istry leve l. 

The National Recru itment and Placement Committee does the placement of students into 

different higher education inst itutes with the he lp of computer. The Committee includes 

the representatives of each higher education institute. This method has two advantages. 

In the first place it makes the placement fair and unbiased. Secondly, it enables to fini sh 

the wo rk within a short period of time saving lot of time, money and labour . 

Some criteria like talent distribution, the number of subjects students have to pass, 

positi ve di scrimination and malpractice administration of ESLCE are the sources of 

dis satisfaction for the portion of the society. The imbalanced distribution of institutions 

and the lack of diversified programmes also contribute for the dissat isfaction. The 

qual ification of teachers and the internal facil ities of high schools affect the opportunity 

of high school leavers to join the higher education institutions too. 

2.8. 1. Talent Distribution 

This method of placeme nt has been practica l since 1990 E.C. and has its own 

disad vantages. Since, all the higher education institutes have no equal programmes, 

talented students could not get their choices of study. Above all , it does not give any 

considerat ion for high achievement in the ESLCE. The chance of placement for both 

high achievers and low achievers is equal. T hey are placed equally w ithout any 

di scrimination for the sake of talent distribution. This has aroused some dissati sfacti on 
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in the part of app licants and parents. The Ethiopian human Rights Counci l (1999 :2) was 

also the one which raised complaints. According to its statement the placement has 

fai led to relate the examination results of the students to their study-fie ld and 

inst itutional choices and give the regions fai r and equal opportunities in getting their 

students placed in the various educational inst itutions of higher learning. 

2.8.2. Number and type of subjects required for placement 

Currently fifteen types of subjects are prepared for the ECLCE. Of these subjects. a 

candidate to place in one of the higher education institute has to have a minimum of 

pass ing grade of fi ve subjects includ ing Engl ish and Mathematics . The problem li es on 

the language subj ects. 

Language examinations like Amharic, as the official language of the country and 

English as medium of instruction have been given from the stmt of ESLCE. Other 

subjects like Tigrina and Afan Oromo have been included in the ESLCE since 1989 and 

1990 E.C respectively. Some other nation-nationality languages are expected to appear 

in the ESLCE within short period of time. 

The question of using the native language is the question of democracy and has to be 

treated democratically and equally. It is stated in the Education and Training policy 

(1986) that every Nation-Nat ionality has the right to use its own local language as a 

med ium of instruction in the primary education level. The language could be given as a 

subject in high education leve l. It could be included in the ESLCE as long as it is given 

as a subject. 

The prob lem lies on the standard of the examinations. The standards of language 

exa minat ions in the ESLCE vary fro m language to language. The 1990 ESLCE result 

could give us an insight about the effects of the local language examinations. As it is 

indicated by Endale (1999), out of the total number of cand idates in Tigray region, 76 

(9.8%) of them passed the ESLCE as a result of Tigrigna examination. Sim ilarly, in 



oromiya region, out of 3060 candidates who have got the opportunity to join the higher 

education institutes, 232 (7.6%) have passed because of the Afan Oromo Examination. 

Table 10. Number of students placed in the Higher Education Institution by 

Regions in 1990 E.C 

No Region Degree programme Dip loma programme Grand 
Total Percent 

Male Female Total Male Female Total 

I Tigray 263 46 309 189 3 1 1 220 529 6.4 
2 Afar 17 - 17 14 I 15 32 0.4 
3 Am hara 10 13 97 1110 513 121 6341 1744 21. 
4 Oromiya 1175 61 1236 758 143 90 1 1 2137 27.7 
5 Somalia 28 4 32 22 3 25 57 0.7 
6 Bcnsi1anguli 17 I 18 16

1 

- 16
1 

34 0.4 
Gum 

7 SNNR 297 24 32 1 213 I 29 242 563 6.8 
8 Gambela 

, 
- 3 17 1 6 23 26 0.3 J 

9 Harar 85 8 93 45 12 1 57 I 150 1.8 
10 Addis 

1 

1266 421 1686 718 347

1 

1065

1 

2752 33. 1 
Ababa 

II Dre Dawa 37 7 44 19 
, 

22 1 66 0.8 J 

12 Aseb 2 - 2 3 4 7 9 0.1 
Community 

13 Undefined 184 15 199 7 9 16 215 2.6 

Total 4387 684 5117l 2534 7119 3243 83]4 ] 112. J 

SOllrce: The 1990 E. C higher education students' recruitment and placement Report 

(MOE 1990) 

One can understand easil y from the tab le that Addis Ababa has got the highest share. 

Oro mi ya, Amhara and Tigray Region come second , third and fourth respectively. Afar, 

Somalia, Gambela , Benshangul/Gumuz Regio ns DreDawa council and Aseb 

cOlll munity are th e least, below one percent. This result could be the outcome of many 

reasons. The qualification of teachers and the internal facili ties of the schools vary from 

regi on to regi on. 

The study of the higher education futurity (MOE: 1989) has enumerated the following 

main po ints fo r the unfair pract ice of admi ssion of high school leavers into Higher 
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Education Institutions. 

I. When the programmes of higher education were designed, there was no 

equal opportunity for the whole society to take the advantage according to 

the individual interest and talents. 

2. When students enter grade II , they start to specialize on natural science or 

social science stream. But they simply join desperately without realizing 

their talent and future career. They don ' t get the necessary guidance and 

counse ling services. 

3. When students are preparing themselves for higher education during their 

I I II, and 12th grade schooling, no gu idance and counseling service is given to 

spec ialize on natural science and social science streams on the basic needs 

of the county's manpower need. 

4. The higher education institutes do not have close relationship with the feeder 

schools. High school students know nothing what is expected of them and 

how to be ready for higher education. Because of th is reason , students are 

placed with misguided choices and unable to complete their higher 

education programme. 

5. Students who join the higher education are very few when compared w ith 

the number of students who appear in the ESLCE. Beyond this, due to poor 

academic performance and interest, the attrition rate is high at the end of 

every semester. This has negative impacts on their lives, families and the 

state in general. 

2.9 Factors that affect students attitude towards teachers 

education 

On a given point, att itudes of human be ings cou ld be negative or positive according to 

their liking and disliking. Someone's attitude can be influenced by what he/she sees in 

life (Chopman 1991). A person who dwells on the unfavorable situations could have a 

negative attitude and the vice verse. According to Chopman, a positive attitude is 

essential to career success because a person with positive attitude is more energetic, 
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mot ivated, productive and alert whil e a negative attitude has the oppos ite effect. 

The young school leavers who have passed through the Ethiopian education system 

could have a good experience about the teaching-learning process. So that, the 

following factors can affect the attitude of students towards teachers' education. 

2.9.1 The working environment of teaching-learning situations 

For effective teaching-learning process, an educational institution has to have a good site 

and well equipped with the necessary teaching- learn ing materials. This also calls for 

trai ned and highly motivated professionals . A school has to have a w ide space for 

buildings and different play grounds. Classrooms should be wide enough to 

accommodate students with the vital materials. According to the standards of the MOE 

(1987 EC). there should not be more than forty students in a classroom in high schoo ls. 

Furthermore, it should be equipped with clean and efficient latrines. laboratories, 

li braries, etc. 

But, the objective conditions of the schools are very far away from the above theoretical 

formulations . In most government high schools in urban areas particularly in large 

cities. educational activities have no enough statf members, space, money and phys ical 

t~lcilities . They are not pedagogically organized. Their buildings and other physical 

facilities hardly allow students to be served fully . This type of educat ional organization 

cou ld not help to create a good teaching-learn ing atmosphere. In other wo rds, it creates 

educat ional havoc for students as well as for teachers. The number and size of 

classrooms do not articu late at all. 

The failure of educational facilities to cope-up with student population has led to a 

bedeviled overcrowding of classrooms and the school as a whole . Therefore, the smooth 

running of the school prog ramme cannot be maintained. 

The World Bank policy study (1988:42) has shown that dilapidated buildings, missing or 
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broken desks and chairs and lack of good ventilation systems and sanitation fac ilities are 

commonplace in any African schools. This could affect the interest of teachers to teach 

and discourage pupils' attendance. Tekeste (1990:32) also cited the schools situations 

that se rious shortages of classrooms are created due to the great expansion of student 

population. In addition, there are great shortage of school instruments, beginning with 

the components for laboratories and textbooks. The ERGESE report in Tekeste 

(1 990 :33) pointed out that over 50 percent of the classrooms were overcrowded and had 

insufficient li ghting and ventil ations. Working in such conditions is tiresome and 

mo notonous. 

In Herzberg ' s two-factor theory, salary, job security, working condit ions, status, 

organization ' s policies, quality of supervision and quality of interpersonal relations 

among peers, supervi sors, and subordinates are the most important parts that are 

included in the hygiene factors (Attner & Morgan, 198691). They are specifically 

related to the work environment. The fa ilu re to provide these factors sufficientl y brings 

job dissatisfaction. So, low pay, poor working conditions and poor prospects are cited as 

the causes for low morale, low professional co mmitment and unwillingness to do the job 

properly (Dore and Oxenham, 1984:7). 

2.9.2 The social prestige teachers have 

The Ethiopian education system was totally disrupted by the Italian invas ion in the year 

1936 . After the liberation in 194 1, there were no schools, teachers and educational 

111aterials (Tekeste 1990). As a result there was an acute shortage of educated personnel 

to run the government machinery. In response to this problem that is to produce a new 

elite group, many foreign teachers were employed and the state was able to prov ide full 

boarding facil iti es for some primary and for high and university students (MOE, 1984:6) 

It was a time when there were only a few schools w ith a limited number of students in 

S0111e urban areas of the country. [n a situation where there was no large in vestment 

activity, to be a teacher was considered as a special gift. Teachers ' monthl y salary was 
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relative ly high when compared with other civil servants. The society used to give great 

respect to teachers since they were models in all walks of life. Thus, the teaching 

profession was the most beloved profession through out Ethiopia and many ab le and 

competent students were eager to join the profession. 

As time went, the number of students and schools grew at a faster rate along with the 

population growth. The student population had become beyond the capacity of schools. 

Due to thi s pressure the Imperial Government at that time tried to establish a new policy 

known as "Sector Review" to control the student intake to midd le and hig h education, so 

as to avoid a huge pool of unemplo yed high schoolleavers (Tekeste 1996). 

Graduall y, schools have become overcrowded which brought a shortage of teaching 

learning materials. Teachers have to be deplo yed into different rural and remote areas of 

the country w here the means of modernization and the necessary social services are not 

known. Above all , due to the huge number of teachers and high cost of the education, 

they were not able to get good salary increment. 

Nowadays, the teaching profession has ceased to be attractive, and only those who are 

not able to succeed elsewhere opt for this profession (Chaube S & Chaube A, 199567). 

Teachers have no any social prestige. The reason they gave is that people have come to 

understand that teachers can neither do them any good nor harm. Therefore, the society 

doesn' t give respect to teachers as po li cemen, judges, or any other government 

employees. 

The ERGESE in Tekeste (1990:34) found out that the worki ng cond itions of the 

Ethiopian teachers were poor. Some of the difficulties teachers face were lack of 

accommodations, health care and teaching load. Beyond these hardships, the 

community did not appreciate teachers and the teaching profess ion. It might be due to 

these objective conditions that more than fifty percent of high teachers wou ld have 

preferred to change their profession (Tekeste, 1990:26). The study conducted by Tila hun 

Gemta and Aklilu Habtie in the MOE (1972E.C: 7) shows that teachers were even 
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segregated from the act of marriage in the community they live becau se of their low 

income. These conditions made teachers feel inferiority comp lex about their profession. 

2.9.3 Teachers Salary and Opportunities for Promotion 

Natural ly, any employee expects proportional payment for the services he/she renders. 

Teachers as government employees need reasonable pay in relation to the social service 

they give. The existence of better payment and opportunities for promotion are the 

means and motivating factors to attract and retain teachers in their profession. 

Teachers take into account the conditions of service and promotion prospects of other 

jobs to compare the relative attractiveness of teaching (Williams p. , 1979:55). 

Conditions of service that workers expect include payment, allowances, working 

en vironment, workload, housing 

arrangement, etc. Promotion prospects are the most critical factors , which differentiate 

the teaching profess ion from others. 

Although the teaching profess ion needs the greatest sacrifice, teachers are the least paid 

civi I servants (MOE, 1983 EC : 59) The number of students allocated in every class is 

too large and the teaching load is also too high. Teachers face acute shortage of she lter 

and essential social services especially in sub-urban and rural areas. Moreover, the 

chance fo r promotion and better living standards is very rare. 

Reports show that due to the above reasons, there is a seri ous teachers sh0l1age and 

absenteeism in high high schools. Many teachers particularly from high schools and 

universities try to evade the profession to take up more remunerative opportunities in 

other sectors of the economy (World Bank, 1988:46). To produce qualified and 

producti ve members of the society, we have to have highly motivated teachers . This 

could be achieved if teachers ' sa lary were attractive and could foresee good opportunity 

for promotion. 
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Teaching profess ion has the responsibility of molding the new generation mentally, 

physically and socially . These sacred and genuine activities need the full effort of the 

teachers. That is why it is said teaching is the toughest and noblest profession. 

Therefore, teachers measure the relative attractiveness of teaching and other jobs The 

two important factors that teachers are likely to take into consideration include (IIEP, 

197927) 

i) Conditions of services : these include payment, allowances, pension 

entitlement, housing arrangement, hours of work, etc. 

ii) Promotion prospects: the starting rates of pay for teachers have become 

compet itive with those for other occupations, while the ratio of senior to 

junior posts tends to be unfavorable in many countries. 

Teache rs are the key pe rsonne l in gu iding and building the future citizens of any country 

but very little importance is given to their profession (C hau be S & Chaube A, 

1995227). Acco rding to them, persons in other different departments like masons, 

eng ineers, doctors, lawyers, etc get higher salaries than teachers do . For instance in 

India " the government employees in other departments get fat salaries, handsome 

trave ling allowances and beautifu l houses to li ve in but teachers who are more able are 

given low salaries and there is no provision for even ordinary houses fo r them." 

Similar condit ion is observed in E thiop ia. Although the MOE has the ambition to 

expand education, it cou ld not pay attractive salary for teachers (Manna O lango and 

Tesfay Semel a, 2000:2) . As a result, the commitment and their satisfact ion w ith the 

teaching profession started to be eroded. Therefore, the TGE, (1994:2 1) in its training 

and educat ion policy has stated that a profess ional career structure would be designed to 

promote incentives to motivate teachers. The career structure has been effective since 

1988 E.C It is expected that it wou ld improve the quality of teaching-learning process 

and invites better talented students to join the teaching profess io n. 
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CHAPTER III 

3. PRESENTATION AND ANALYSIS OF DATA 

We have seen the hi stori cal background of teacher education, the experience of other 

countries, the criteria for admission and so me other important theories related to 

admiss ion of students in chapter II. The discussion has tried to show the weaknesses and 

strengths of the admission and placement process of high schoolleavers into the Higher 

Education Institutions. The validity and reliability of the arguments and discussions thus 

wou ld be examined in thi s chapter 

Primary data were co ll ected by means of questionnaires designed for this purpose, and 

unstructu red interviews. The data are analyzed and interpreted as follows. 

3.1. General Characteristics of the Respondents 

One type of question naire was prepared and distributed to academic administrative staff 

members and instructors and the other type to Education Facu lty Students in the three 

selected institutions. The number of questionnai res dispatched and returned back is 

shown in the following table. 

Table II. Number of questionnaires distributed and collected 

Aca. and adaminst. staff Students 
No Institution and Instructors 

Sent Returned Percentile Sent Retumed Perce 
ntile 

I Alemaya University 45 37 82% 130 102 78% 
2 Bahi r Dar Colleae 60 48 80% 2 10 184 87% 
3 I Dilla Co ll eue 45 41 9 1% 190 168 88% 

Total 150 126 84% 530 454 86% 

One hundred and fift y questi onnaires for academic admini strative staff members and 
instructors and 530 questionnaires for students totally 680 questionnaires were 
d ist ri buted to the three Higher Education Institutions. Of these, 126 (84%) from staff 
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members and 454 (86%) from students totall y 580 (86%) are returned. Thus, the 
response rate is sufficient enough in collecting the necessary data. The general 
characteristics of the respondents are shown in the fo llowing tab le. 

Table 12 General Information about the two types of respondents 

A- Academic staff members 

Item No Percent 

Sex 

• Male 11 6 92.1 

• Female 10 7.9 

Total 126 100.0 

Age 

• 20-30 years 33 26.2 

• 3 1-40 years 37 29.4 

• 41 - 50 years 53 42.1 

• Above 50 3 2.4 

years 

Total 126 100.1 

Educational 

quali fica tion 

• Bachelor 25 19.9 

• Masters 96 76.2 

• Doctorate 5 4. 0 

Total 126 100.1 
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B- Students 

Item No Percent 

Sex 
+ Male 402 88.8 

+ Female 52 11.5 
Total 454 100.3 

Age 
+ 20-25 years 388 86.7 

+ 26-30 years 47 10.3 
+ 3 1- 35 years 19 4.1 
+ Above 35 years - -

Total 454 100.1 
Level of education 

• 2nd years 153 33.8 
-.rd + J years 158 34.9 

+ 41h years 143 31.6 
Total 454 100.3 

Among the respondents of the questi01maires. 116 (92.1%) of academic staff 

members are males, while 10 (7.9%) are females. Similarly, 402 (88.8%) 

students are males while only 52 (11.5%) are females. In both types of 

respondents, the number of females is velY few. This reflects the truth that the 

cultural practices and the poor socio-economic status of the people have 

negatively affected the education of females. 

Concerning the age of respondents, the great majority of students (86.7%) are 

between 20 and 25 years. Seventy (55.6%) academic staff members are below 41 

years . The majority of the academic staff members are youngsters. It is a good 

opportunity for the institutions that these members wi ll serve for a longer period 

if they are handled properly. 
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When we observe the education level, 153 (33 .8%) of the students are second 

year, 158 (34.9%) are tlilld year and 143 (3 l. 6%) are fourth year All of them 

have adequate experience in the teacher education program. The other important 

po int is the educational qualification of the academi c staff members. The 

majority (76 .2%) is with Masters and 5 (4%) are with Doctorate degree. The rest 25 

(19 .9%) are with the first degree. This ind icates that a large number of staff members 

need further education. 

T able 13 Information about Students 

Item No. Percent 
Mother tongue 

• Amharic 335 74.0 

• Oromigna 79 17.5 

• Tigrigna 20 4.4 

• Wolaitigna 7 1. 5 

• Agewigna 5 I.l 

• Hadyigna 5 I . I 

• Sidamigna 
, 

0.7 0 

T otal 454 100.3 
Regional location of the last 
high school attended 

• Tigrai 17 3.7 

• At~lr 0 0 

• Amhara ?" _ 00 51.3 

• Oromiya 121 26.7 

• So malia 0 0 

• Benshangul 2 0.4 

• SNNP 22 4 .8 

• Gambella 0 0 

• Harrari 7 1.5 

• Addis Ababa 47 10.4 

• Dire Dawa 5 I.l 
Total 454 99.9 

Type of school 

• Government 454 100.0 

• Private 0 0 

• Missio nary 0 0 

• Community School 0 0 
Tota l 454 100.0 
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Cont. table 13 

Item No. of Percent 
repondents 

T ype of Stream students were following 

• Agriculture 15 3.3 

• Academi c Art 176 38.8 

• Commercial 22 4.8 

• Home Economics 0 0 

• Academic Science 24 1 53. 1 

• Tech nical and Vocational - -

Total 454 100.0 
Fathers Mothers 

Occupation of Parents No . Percent No. Percent 

• Civil servants 67 14.8 20 4.4 

• Retail traders 71 15.7 32 7.0 

• Peasants 1S5 40.9 liS 26.1 

• Different Craftsmanship (proletariats) 75 16.5 13 2.9 

• House wife - - ISO 39.S 

• No answer is given 56 12.4 91 20.1 

Total 454 100.3 454 100.3 
Fathers Mothers 

Education level of parents No. Percent No. Percent 

I· Illiterate II I 24.5 2S0 61.9 

• Literacy 64 14.1 74 16.4 

• Primary 99 21.9 46 10.0 

• High S9 19. 7 27 6.0 

• Tel1iary level 4 1 9. 1 5 l.l 

• No answer 50 Il.l 22 4.9 

Total 454 100.4 454 100.3 

Frol11 the table one can observe that 74 percent of the respondents are Amharic speakers, 

17 5 percent Oromigna and 4.4 percent Tigrig na. Very few respondents whe n compared 

wit h the tirst three languages speak the rest four languages. Due to hi sto ri cal, political 

and cu ltural reasons, most of the student s in Ethiopia speak Amharic. 

When we look into the geographical location of the student respondents, most of them 

ha ve tinished their high schools in Amhara (51.3 %) and Oromiya (26 .7%) region s. The 



number of students from Addis Ababa (10.4%), SNNP (4.8%) and Tigrai (3 .7%) comes 

next in descending order. Contrary to this, all high school leavers ' admiss ion and 

placement annual reports show that the highest numbers of students who are admitted 

and placed are from Addis Ababa. This implies that students from Add is Ababa might 

ha ve achieved better sco res and placed in other faculties or they might have dropped out 

due to other alternatives. The table al so reveals that there is no a single student from the 

three Deve loping Regions (Afar, Somalia and Gambella). 

Despite priority is given to students from these regions, no student is found enrolling in 

the three institutions. This could be a good indi cator of high attrition rate for those who 

join the Higher Education Institutions with less ESLCE - GP A. 

The type of schools respondents were following their high education were government 

schools. We have seen from table 5 that high proportion of students are admitted from 

non-government schools in Addis Ababa where there are better working conditions and 

teaching-learning facilities. Their background might help them to score better grades 

and this again assists them to take advantage in choosing faculties 

Most of the respondents (531 %) were academic science students, while 38.8% were art 

students. No student is assigned from home economics and commercial streams. Since 

there is no teacher education program in the high schools, the placement seems on the 

basis of their high school background except 15 agricultura l students and 22 commercial 

students. 

Regarding the occupational background of the respo ndents, 40.9% of the respondents' 

fat hers and 26 . I % of mothers are peasants; while 14.8% of fat hers and 4.4% of mothers 

are civi l servants. On the other hand 15.7% of their fathers and 7% of mothers engaged 

in different small retail trading. The other 16.5% of fathers and 2.9 of mothers are 

proletariats who engaged in different craftsmansh ip . One hundred eighty (39.8%) of 

mothers are housewives. The occupation of 56 (12.4%) fathers and 9 1 (20. I %) mothers 

is not indicated. This might be due to death or other unknown reasons, wh ich the 



respondents don't like to mention. From the data one can easil y deduct that except few 

middle-income parents (civil servants and retail traders), the majority of students 

(88 .6%) are from poor families. 

Concerning the education level of the respondents' parents, 24.5 percent of fathers and 

61 pe rcent of mothers are illiterates. Sixty four (14.1%) fathers and 74 (16.4%) mothers 

have literacy level of education, whil e 99 (21.9%) of fathers and 46 (10.2%) have 

primary level. As it is indicated in the table, 19.7 percent of fathers and six percent of 

mothers have high level, while 9.1 percent of fathers and 1.1 percent of mothers have 

tertiary level. The education level of the remaining 11.1 percent of fathers and 4.9 

percent of mothers is not identified. This shows that the majority of respondents are 

from illiterate families. 

Table 14 Information About Academic staff members 

ITEM NO PERCENT 

Post in the Institutions 

• Academic & Administrative Staff 17 13 .5 

• Instructor 109 86.5 

Total 126 100 
No of years of service at Higher 

Education Institutions 

• Below ten years 76 60.3 

• 11 -20 Years 47 37.3 

• 21- 30 years 3 2.4 

• Above 30 Years - -

Total 126 100.0 

I Field of specialization 

• Curriculum and instruction 17 13 .5 

• Mathematics 18 14.3 

• History 13 10.3 

• Biology 13 10.3 

• English Language 10 7.9 

• Physics 10 7.9 
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ITEM NO PERCENT 

• Psychology 8 6.4 

• Eth iopian Languages 8 6.4 

• Lingu istics 7 5.6 

• Geography 9 7. 1 

• Educational Administration 6 4.8 

• Chemistry 5 4.0 

• Phys ical Education 
2 1.6 

Total 
Nationality 126 100.1 

• Ethiopian 
122 96.9 • Foreigner 4 3.2 

Total 
126 100.1 

Regarding the respo ndents of the academic staff members, seventeen (13 .5%) of them 

are academic and administrative staff members, wh ile 109 (86.5%) are pu rely 

instructors. In the case of their service at higher education institutions, 60.3% of them 

have served below ten years, whi le 37.3% have served between eleven and twelve years. 

The rest 2.4% have served above thirty years. Th is shows that the majority o f the 

members of the Education Faculties have the lowest period of service. 

Concern ing the ir fi eld of special ization, it seems that there are more spec iali zed staff 

members in mathematics (14.3%), curricu lum and instruction (13.5%), History and 

Bio logy each (10.3%). There are also suffic ient staff members who are specialized in 

English language (7.9%), phys ics (79%) and Geography (7 1 %). The least number of 

specialization is in phys ical Education (1 .6%). 

With reference of nationality, 96.9% of the respondents are Ethiop ians. The rest 3.2% 

are expat riat e teachers. When the first Higher Education Instituti on was establ ished in 

Ethiopia tifty years ago, it was completely run by fore igners Now, that condition has 

ceased and the Ethiop ians have taken it over. The statistical data approves that except 

very few inst ructors al most all academic adm inistrative staff members and instructors 

are Ethiop ians. 
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3.2. Responses Concerning the admission and placement 

process 

Table 15 Type of measurement to select talented students 

Students 

Item No. Percent 

Do you believe that ESLCE can be a good 

instrument to select talented students? 

• Yes, I do believe 

• No, I don't believe 

Total 

If the answer is "I don't believe," what is (are) 

yo ur reason (s)? 

• Since the examination IS only 

multiple type, it can be answered 

through guess work 

• Due to lack of strict management, 

students copy each other 

• Some one can take the 

exam ination for another person 

• Other 

• All of the above 

• It can not measure all the skills 

and talents of students. 

• Talented students may fai l due to 

psychological disturbance. 

• No answer 

Total 

72 

198 

256 

454 

74 

96 

2 

25 

o 

27 

32 

256 

43.6 

56.4 

100.0 

28 .9 

37.5 

08 

9.7 

o 

10.6 

12 .5 

100.0 

Staff Members 

No. Percent 

33 

93 

126 

19 

27 

6 

21 

14 

6 

93 

26.2 

73.8 

100.0 

20.4 

29 .0 

6.5 

22.6 

15 . I 

6.5 

100.1 



Cont table 15 
What kind of instrument IS more 

su itable for the admission of teacher 

education? 

a- High school record 89 19.7 , 
2.4 0 

b- Aptitude test 141 31.2 12 9.5 

c- Interview 22 4.9 12 7.9 

d- Work experience 11 6 25.6 14 11.1 

e- ESLCE 12 2.7 6 4.8 

f- Other 

+ ESLCE and entrance exam 42 9.3 II 8.7 

• a, c and e 17 3.8 51 40.5 

+ Preparing students starting 0 0 19 15.1 

from the high school for 

teacher education 

+ No answer 15 ' , 0 0 0.0 

Total 454 100.5 126 100.0 

I Coefficient of Correlation (r) 0.85 

I Probability (p) 0.001 (**) 

,., highly slgntficant 

According to the responses given, 43.6 percent of students and 26.2 percent of the 

academic adm inistrative staff members and instructors believe that ESLCE is a good 

instrument to select talented students, but the majority of the respondents i.e. 56.4 

percent of students and 73.8 percent of academic statf members don' t believe in ESLCE 

as good instrument. A question was forwa rded to give their reasons if they don 't believe 

in ESLCE. The respondents gave ditferent reasons . Seventy four (28 .9%) students and 

19 (20.4%) academic staff members said that since the examination is only multiple 

type, it can be answered through guess work. Ninety Six (37.5%) students and 27 (29%) 

academic staff members admitted that students copy each other due to lack of strict 

management whi le two students (0.8%) and six academic staff members stated that some 

one can take the examination for another person. Others also have some other reasons. 
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For some of students (9 .7%) and academic staff members (22.6%), all of the above are 

their reasons . Fourteen (1 5. 1%) staff members have stated that the examination cannot 

measure all the skill s and talents of students. On the other hand , 32 (12.5%) students 

abstained to give any reason. All the above justifications show that the examination is 

not a good means of recruiting talented students for teacher education programme. 

If this is the case of the effectiveness of ESLCE, respondents were asked to choose more 

suitable instrument for the admission of teacher education. High school reco rd is a good 

in st rument for 19.7 percent of students and 2.4 percent of staff members. 31 .2 percent 

of students and 9.5 percent of staff members support aptitude test. The majority of 

students (31.2%) preferred aptitude tests while 40.5 percent of staff members suppol1ed 

high school record , interview and ESLCE as one package. Preparing students starting 

ti'om the high school for teacher education is the other suitable instrument proposed by 

14. 1% of the staff members. One hundred and sixteen (25.6%) students and 14 (11.1%) 

staff members chose work experience as the best instrument. Some student s (3.3%) 

seem confused that they gave no answer. Any way, there is an agreement between the 

two groups of respondents that only ESLCE is not a good instrument for the admission 

and placement of high schoolleavers for the teacher education programme. 

The simple regression and correlation matrix analysis was made to assess the differences 

between the students and staff responses to the type of instrument to se lect talented 

students (Appendix E) . The resu lt revealed that there is a highly significant correlation 

(r=0 85) showing the simi larity between the students and staffs responses. 

To help the institutions get talented students proportionally, the Ministry uses "Talent 

distribution" system during the admission and placement of high school leave rs. The 

attitudes of staff members on thi s system are shown in table 16. 



Table 16 The Evaluation of talent distribution and placement of freshmen into 

different fac ulties 

Item 

How do you evaluate the "Talent distribution" system 

that the MOE uses during the placement of high schoo l 

leavers in re lation to the need of the country's skilled 

manpower in different areas of study? 

• Very important 

• Important 

• Not important 

• No answer 

Total 

How do you observe the "Talent distribution" system vis­

a-vis the right of students to choose their fi.lture 

prospecti ve? 

• Highly supportab le 

• Supportab le 

• Not Supportab le 

• No answer 

Total 

How do you eva luate the placement of 

hi gh school leavers into different 

Higher Education Insti tuti ons? 

• Very good 

• Good 

• Fair 

• Bad 

Total 

is 

Students 

No. Percent 

3-1 

76 

89 

255 

454 

7.5 

16.7 

19.6 

56 .2 

100.0 

Stall Members 
No. Percent 

43 

53 

20 

10 

126 

10 

37 

66 

13 

126 

34. 1 

42. 1 

15.9 

7.9 

100.0 

7.9 

29.4 

52.4 

103 

100.0 

Staff Members 

No. 

o 
71 

36 

19 

126 

Percent 

o 
56.4 

28 .6 

15.1 

100.1 



How do you evaluate the placement of 

freshman students into different 

faculties in your institution? 

• Very good 17 3.7 10 7.9 

• Good 46 10.1 29 230 

• Fair 106 23.4 53 42.1 

• Bad 285 62 .8 27 214 

• No response 0 0 7 5.6 

Total 454 100.0 126 100.0 

If your answer is bad, what do you 

think the possible reasonls would be? 

a- It does not serve the interest of the 175 77.7 9 " , .. U . J 

students. 

b- it does not treat both sexes equally. 7 3. I 0 0 

c- It IS not based on high school 12 5.3 0 0 

educational background of students 

d- Other 

• A&c 12 5.3 0 0 

• Onl y students with the 19 8.4 18 66.7 

least grades are assigned 

Total 225 99.S 27 100.0 

Coefficient of Co rrelation (r) 0.29 

Probability (p) 0.32 (NS) 

NS. none significant 

As it is discussed in the literature review part, the interest of most ta lented high school 

leavers to contin ue their higher educat ion concentrates on so me fi elds of study outside 

the area of teacher education. In the past, the high achievers in ESLCE used to be 

placed on the basis of their choice. But, some faculties and institutions did not t\lVOur 

this because they became the host of low achievers. To satisfy the need of these 
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faculties and institutions, the Ministry has started the "Talent distribution" system, which 

enables all the Higher Education Institutions to get talented students proportionally. 

Academic administrative staff members and instructors were asked to evaluate this 

system. Accord ingly, 44 (34.1%) of the respondents said that it was very important, 53 

(421%) it was important and 20 (15.9%) not important. The rest ten (7.9%) respondents 

did not seem to evaluate the system. From the statistical data, it is clearly seen that the 

majorit y of the respondents were positive to the system that it is a good means of getting 

better talented students. 

They were also requested to evaluate the system from the point of view of students right 

to choose their future prospective. Most of them (52.4%) do not support the system. [n 

interviews held with the academic vice deans of those institutions, all of them have 

approved that a committee does the placement of freshman students into different 

faculties in each institution. The determini ng principle of each committee fo r the 

placement is student s' achievements (CGPA) in the freshman program and their cho ice 

o f study. A question was posed to them why not they use the talent distribution system. 

The answer gi ven was similar that students would be successfu l if they cont inue their 

study o n the bas is of their choice. 

The majority of student respondents do not SUppOI1 both the placement of high school 

leavers into different inst itutions by the MOE (56 .2%) and placement of freshman 

students into different facu lties by the institutions (62.8). Converse ly, both leve ls of 

placement processes are sUPPoI1ed by the maj ority (73%) of academic administrative 

staff members and instructors. [t seems that both groups of respondents eva luate the 

placement processes from the point of view of personal interest. Students might 

condemn the placements due to the fact that they cannot be registered in their choice of 

study. Si milarl y, statf members might support the placement process for the reaso n that 

they do not have any alternative means of getting competent students. 
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The student respondents who said the placement of freshman students into different 

faculties was bad, gave the following reasons: 77.7% said that it does not serve the 

interest of students, 3.1% said it does not treat both sexes equally, 5.3% said it is not 

based on high school educational background of students, both a & c (5 .3%) and 8.4% of 

others stated that only students with the least CGP A are assigned in the teacher 

education program. Staff members who opposed the placement process also agreed with 

the tirst and last reasons given in the table. Most of them (66.7%) said that students w ith 

the least CGPA are placed, while some of others (33.3%) responded that the placement 

does not serve the interest of students. 

The placement system of high school lea vel's into different institutions and freshman 

studenrs into different faculties contradict each other. The Higher Education lnstitutions 

need to shared the talented students but are not interested to have shared them equall y 

into different faculties. At the same time, from the above data, most of them bel ieve that 

the talent distribution system violates the students' right to choose their careers. This 

indicates that the system is not a good mechanism to bring together the interest of both 

the institutions and high school leavers. 

The s imple regression and correlation matrix analysis, to assess the differences between 

the students and staff responses to the Evaluation of talent distribution and placement of 

freshmen into different faculties (Appendix E), revea led that there is no significant 

relationship (1=0.28) between the respondent groups. 

The other criterion included in the admission and placement policy is that any high 

school leaver has to pass the two compulsory subjects. On the other side, due to the 

coming of different nationalities languages as instructional media instrument, they are 

included in the ESLCE. The views of the respondents on these issues are shown in the 

next table. 
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Table 17 Views on compulsory subjects and Nationalities languages 

Students Staff Members 

Item No. Percent No. Perce 

nt 

Does the compulsory su bj ects have 

sig nifi cance fo r the teacher education? 

• Yes, they have 284 62.8 70 55.6 

• No, they don't have 20 4.4 0 2.4 0 

• Onl y Engl ish language has 148 32.7 53 42. 1 

• Only Mathematics 2 0.4 0 0 

Total 454 100.3 126 100.1 

Coeffi cient of Cor rela tion (r) 0.97 

Probability (p) 0.029 (*) 

Is it academically sound to include different 

national ity languages as part of admission 

criteria? 

• Yes, they can serve - - 19 15. 1 

I • No, they can not serve - - 85 67.5 

• Make no change - - 16 12.7 

• No answer - - 6 4.8 

Total - - 126 100.1 
. . 

, Slg lllfIcant 

In studying the above table, 62.8% of student and 55 .6% of staff respondents answered 

that the two compul so ry subjects have signifi cance in the teacher education, whil e 4.4% 

of student and 2.4% of staff respondents have an opposite stand. For 32.7% of student 

and 42. I % of statr respo ndents, on ly Engl ish language has significa nce. 

A quest ion was proposed to the statr members w hether different nationality languages 

could serve as part of admiss ion criteria. Nineteen ( 15. 1%) said yes, 85 (67.5%) said no, 

16 (12.7%) said they make no difference and 6 (4.8%) did not give any respo nse. 
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Furthermore, academic vice deans were also interviewed whether there was any 

national ity language given as a subj ect in their respective institution. Their response was 

no except the national language Amharic. 

The simple regression and correlation matrix analysis was made to assess the differences 

between the students and staff responses regarding on compulsory subjects and 

Nat ionaliti es languages (Appendix E). The result clearly showed that there is a highl y 

signifi cant correlation (1=0.97) showing the similarity between the students and staffs 

responses 

Si nce Engl ish language is an instructional instrument in all the Higher Education 

Institutions and all subjects given are re lated with some statistical ana lysis and 

computations, the two compul sory subjects have great signifi cance for the teacher 

education. In the case of different nationality languages, as long as they are not given in 

the Highe r Education Institutions, they don't have any connection with the admiss ion 

process. 

Students were asked their reasons, for joining the Higher Education Institution and their 

cho ice of study. Their responses are tabulated as follows. 
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Table 18. Responses concerning students' choice and the counseling services 

Item 

Why did you join the higher education institution? 

• To obtain a specific professional qual ification 

• To enjoy the free scholars hi p 

• To study for its own sake 

• To obtain better employment opportunities 

• Other - lack of any other opportunity 

Total 

What was your fi rst choice to join the Higher Education 

Institution? 

• Agriculture 

• Natural Science 

• Physical Education and sports 

• Social Science 

• Teachers Education 

• Technical Teachers Education (Nazreth) 

• Water Technology (Arba Minch) 

Total 

When you fi rst fill ed the app li cation fro m fo r placement into 

the higher education institution, were you given any ori entation 

in your high school? 

• Yes 

• No 

Total 

81 

No. Percent 

148 32.6 

10 2.2 

10 2.2 

245 54.0 

41 9.0 

454 100.0 

2 0.4 

205 45 .3 

2 0.4 

220 48.6 

10 2.2 

0 0 

15 " " 0 .0 

454 100.2 

309 68 . 1 

145 319 

454 100.0 



[f the answer IS 'yes l how helpful did you find the 

orientation? 

• Helpfu[ 69 22.4 

• Less helpful 175 56.7 

• Not helpfu l 65 2 [[ 

Total 309 lOO.2 

Have yo u got guidance and counseli ng service In your 

freshman programme for your career choice? 

• Yes 126 27.8 

• No 328 72.5 

Total 454 lOO.3 

• [f your answer is 'yes', how helpful was the counseling 

service 

I • Helpful 79 62.7 

• Less helpful 30 23.8 

• Not helpful 17 13.5 

Total 126 lOO.O 

The above table states that 148 (32.6%) student respondents have joined the Higher 

Education Institutions to obtain a spec ific professional qualification, 10 (2.2%) students 

to study for its own sake, 245 (54%) to obtain better employment 0ppol1unities and 41 

(9%) respondents have joined due to lack of any other 0ppol1unity. This indicates that 

almost one third of the respondents are interested to be qualified in a cel1ain specific 

profession. The majority of the respondents look around fo r a better income. 

Respondents were asked to give the reason/s fo r their preference. Di ffere nt respondents 

gave diffe rent reasons. Many of them have reasoned out that due to their background 

education at the high schools, they were fond of stud ying natural science and social 

SC ience courses. Very few pupils have chosen teacher education because of their 

e.'perience in elementary schools. 



Regarding the first choice of field of study, only 2.2% of the respondents have chosen 

the Teacher Education Programme. This figure is greater than Agriculture (0.4%) and 

Ph ysical Education and Sports (0.4%). No body was interested to join in Technical 

Teachers Education (Nazreth), while 3.3% of the respondents have chosen Water 

Technology. Almost all respondents were interested to study Natural Science (45.3%) 

and Social Science (48.6%). From this, we can deduce that the interest of the majority 

of high school leavers to join the teacher education stream was very low when compared 

with natural science and social science streams. 

Concerning about the higher education programmes, 309 (681 %) of the respondents had 

got the orientation, wh ile the rest 145 (31.9%) said no. This po ints out that the 

orientation programme was not held at all high schools when students were made to fill 

the application forms. 

Respondents we re asked to rate the extent of the help of the orientation . Sixty nine 

(22.4%) said that it was he lpful , 175 (56.7%) said less helpful and for the rest 64 

(21 . I %) the orientation was not helpful. 

A question was forwarded whether students have got guidance and counseling service in 

their freshman programmee for their career choice. One hundred and twenty six 

(278%) student respondents said 'yes' while 328 (725%) said 'no'. Similar question was 

presented to the staff members if there IS guidance and counseling service is facilitated 

for students . Fourty nine (389%) respondents said 'yes' and 77 (61.1 %) said 'no'. The 

majority of both groups of respondents don't agree with the presence of the service . 

Those respondents who have approved the existence of the service were required to 

make clear whether the serv ice was helpful. Seventy nine (62 .7%) student respondents 

have said that it was helpful and 33 (67.4%) of staff respondents believe that ti·eshman 

students get advantage of the service. Thirty (23.8% ) student respondents said that the 

service was less helpful and for 17 (13 5%) students, it was not help fllL On the other 



hand, 3 (6. I %) staff respondents have answered that students get no advantage from the 

service, while 13 (26.5%) other staff respondents have no any information about the 

Llsetlilness of the guidance and counseling services. 

F rom the responses of both groups of respondents, one can understand that there is no 

guidance and counseling services in a ll institutions. Above a ll , even those who have 

already started giving the service are not effective in helping the freshman students to 

make them exp lore their talents and interests. 

Table 19. Staff responses concerning positive discrimination and the att ri tion rate 

Item 

Does admitting fema le hi gh school leavers into the Higher 

Education Institutions with lesser ESLCE - GPA contribute in 

promoting females' enrollment? 

• Yes, it does 

• No, it does not have 

• I don't have the information 

i Total 

Does admitting high school leavers from "Developing 

Regions" into the Higher Education Institutions with lesser 

ESLCE - GPA contribute in promotll1g the enrollment of 

studems from these regions '? 

• Yes, it does 

• No, it does not have 

• I don't have the information 

Tota l 

Has the positive discrimination any relatio nship with the 

attrition rate? 

• High relationship 

• Weak relationship 

• No relat ionsh ip 

No. 

63 

43 

20 

126 

46 

57 

126 

36 

7 

o 

Percent 

50.0 

34. 1 

15.9 

100.0 

36.5 

45 .3 

18.3 

100.1 

28.6 

5.6 

o 



Item No. Percent 

• [ don't have the information 83 66. 1 

Total 126 100.3 

Fr0111 your observation which Faculty has the highest student 

attrition rate? 

• Education 80 63.5 

• Agri cu lture 8 6.4 

• Public Health 0 0 

• Medicine 0 0 

• Engineering 17 13 .5 

• No response 21 16.7 

Total 126 100.1 

What do you think is the major reaso n fo r the high attrition 

rate? 

a. Lack of students' interest 32 25.4 

b. Lack of students' talent and ability 36 28.6 

c. Lack of good learning environment 9 7.1 

(I Other 

• a and b 45 35.7 

• No response 4 3.2 

Total 126 100.0 

Does ES LCE - GP A correlate with freshman CGPA fo r the 

majority of students? 

• Yes 17 13 .5 

• No 32 25.4 

• I don't have the information 77 6 1.1 

Tota l 126 100.0 

With reference to positive discrimination, 63 (50%) of the statf respo ndents agree that 

admitting fe male high school leavers into the Higher Education Institutions with lesser 
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ES LCE GPA contribute in promoting females ' enrollment, whil e 43 (3 4 . 1%) 

respondents do not agree. The rest 20 (15 .9%) do not have the information. 

Likewise, 46 (36.5%) staffrespondents said that admitting high school leavers from the 

"Develop ing Regions" into the Higher Education Institutions with lesser ESLCE - GPA 

cont ri bute in promoting the enrollment of stude nts from those regions. Fifty seven 

(45.3%) respondents do not agree with the promotion of enro llment, whi le the rest 23 

(18.3%) do not have any information. 

As most of the respondents said , it is not debatable that admitting students with lesser 

ES LCE - GPA could contribute in promoting the enrollment. The prob lem lies whether 

these pup il s can compete or not with other pupils. In the interviews with the academic 

vice dean s, a question was forwarded to mentio n if any kind of support is given to retain 

these students. They confirm that except occasional discussions, no special support was 

given. The number of g irls and students fro m "Developing Regio ns" increase at 

freshman programme due to less requirement of ESLCE - GP A. In contrast, as the 

levels of educat ion increases, the enro llment rate may decrease un less spec ial support 

like tutorial classes is g iven. 

Regarding the relationship of positive discrimination wit h attrition rate, 36 (28.6%) 

respondents have sa id that it has hi gh relationship. Seven (5 .6%) respondents have 

answered that the relationship is weak, and 83 (66. 1%) do not have information whet her 

it has relationship or not. 

In comparISon of Facu lties that have the highest student attrition rate, 80 (635%) 

respondents sa id Educat ion, 8 (6.4%) said Agriculture, 17 (13 .5%) sa id Engineering, and 

the rest 21 (16.7%) gave no response. Although all the three institutions d iffer in their 

variety of' programmes, they have one common facul ty, which is Education. The above 

data revea ls that Education Facu lty has the highest attrition rate. 



Different reasons were given for the high att ri tion rate. Thirty two (25.4%) said that 

lack of students ' interest, 36 (28.6%) said lack of students' talent and ability and 9 (7. 1%) 

lack of good learning environment. For the majori ty of respondents (35 .7%), the reasons 

are both lack of students' interest and talent and ab ility. If thi s is the reality, students 

who do not have the interest may quit their study or face academic dismissal. 

Concerning the correlation of ESLCE - GPA with freshman CGPA for the majority of 

students, 17 (135%) staff respondents said that it correlates, 32 (25.4%) said 'no' and the 

rest 6 1. 1 % responded that they don't have the information. Thi s shows that studies are 

not conducted in all institutions regarding the co rrelation of the two types of exams. 



Table 20 Responses on the decision of the capacity of the institutions 

Item No. Percent 

What is the basic criterion for deciding the capacity of the 

Education Faculty? 

• Capacity of the Faculty 66 52.4 

I • 
Manpower need of the county II 8.7 

• Taking the yearly in take rate 22 17.5 

• Other 

I • No clear criteria 20 15 .9 

• The MOE decides 7 5.6 

Total 126 100.1 

The table reveals that 66 (52.4%) respondents said that the basic criterion fo r deciding 

the capacity of the Education Faculty is the capacity of the faculty itself Eleven (8.7%) 

said that it is decided on the basis of manpower need of the country, 22 (17.5%) said 

taking the yearly intake rate, 20 (15.9%) stated that there is no clear criteria and the rest 

seven (56%) suggested that the MOE decides. From the statistical data, the majority of 

the respondents believe that the decision is based on the capacity of the faculties. 

Ato Betekadu G/Tsadik who is act ing Head of the Department of Teaching & 

Educational Management Staff Development was asked to share the experience of hi s 

department whether there is a master plan fo r the train ing of high school teachers and if 

the Higher Education Institutions are informed about the plan . His response was that 

both the pre-service and in-service training programmes are included in the fi ve years 

plan. According to him, the plan is not strange to the Department of Higher Education 

.Academic and Research Affairs. but he does not have any information whether the plan 

is made known to these institutions for it s practicality. Continuing his briefing, Ato 

Betekadu said that the teachers supply is not palatable with the demand and due to this 



shortcom ings, 60% of the high school teachers are under qualified through out the 

Federal State. 

From the responses of the staff respondents and explanation of Ato Befekadu, we come 

to understand that the capacity of the Education Faculties is only decided on the basis of 

their internal fac iliti es. It seems that there is no coord ination between the Department of 

Teaching & Educational Management Staff Development at the MOE and Educati on 

Faculties. 



Table 21 Student responses about their field of study and their interest 

Item No. Percent 

Were you given a chance to choose faculties after the freshmen 

programme? 

• Yes 383 84.6 

• No 7 1 15.7 

Total 454 100.3 

If your answer is yes, what was your first choice of study? 

• Educati on 
I 

26 6.8 

Pub li c Health 179 46.7 • 
• Agri cu lture 14 3.7 

• i'vIedicine 62 16.2 

• En o ineerioo 
'" 0 

102 26.6 

Total 383 1000 

I 
Is the programme you are following now the course you wanted? 

• Yes 123 27. 1 

• No 331 72.9 

Total 454 100.0 

I f yes, how did you come to choose it? 
I 

• Due to the advice of the guidance and counseling offi cer 0 0 

• Influenced by fri ends 0 0 

• Due to tamily influence 0 0 

• For its employment oppo!1unity 42 34. 2 

• For its wide choice oftll ture careers 0 0 

• Due to the absence of social sc ience programmes 76 6 1. 8 

• No response 5 4. 1 

Total 123 100,1 

If vour answer is no, how were you placed? 

• Through academic performance 196 59 .2 



Item 

• By chance 

• Through quota system 

• No opinion 

Total 

How do you find the teacher education in yo ur institution after 

placement? 

• More satisfying than expected 

• Less satisfying than expected 

• Not Satisfying 

Total 

I t' you were allowed to do so, would you like to change yo ur 

present field of study? 

• Yes 

• No 

• Not sure 

Total 

I f your answer is 'yes' what type of programme do you prefer to 

study? 

• Social science 

• Agricu lture 

• Public Health 

• Medicine 

• Engineering 

Total 

No. 

64 

27 

44 

331 

128 

190 

136 

454 

287 

86 

81 

454 

122 

12 

35 

49 

69 

287 

Percent 

19.3 

8.2 

13.3 

100.0 

28.2 

41.9 

30.0 

100.1 

63.2 

18.9 

17.8 

99.9 

42.5 

4.2 

12.2 

17 . 1 

24 .0 

100.0 

Co ncerning the facu lty choice, 383 (84.6%) respondents have confirmed that they were 

given a chance to choose faculties while the rest 71 ( 15.7%) respondents said they were 

not given. Students who are assigned in social sc ience stream have no other alternative 

because there is no other social science programme in these three institutions except 

~l 



teacher education. Hence, those who did not get the chance to choose faculties might be 

students who are placed in the name of social science. 

Among the students who have got the chance to choose faculties, 6.8% of the 

respondents chose Education, 46.7% Public Health, 3.7% Agricu lture, 16.2% Medicine 

and 26.6% chose Engineering. The statistical data point out that the interest of the 

majority of the respondents was not to study education. Of the total respondents, only 

123 (27.1%) are following the course they wanted, while the greater nu mber (72.9%) of 

the respondents is made to study because they had no other alternative. 

Those who are assigned on the basis of their choice were asked to give their reasons. 

Fortv two (34.2%) respondents chose Education for its employment opportunity, 76 

(61.8%) chose it due to the absence of other social science programmes and the rest 5 

(4. I %) retrained from giving any response. 

In the same way, those who responded earlier that they are assigned in the programme 

they don't like gave different answers about the mechanism they are placed. One 

hundred ninety six (59.2%) respondents are placed in accordance with their academic 

performance, 64 (19.3%) by chance, 27 (8.2%) th rough quota system and the rest 44 

(13.3%) have no any opinion. The data suggest that academic performance plays great 

role in the placement of freshmen students. lfstudents are placed in the programme they 

are not interested, it imp lies that they have low academic performance since the 

placement com mittee in all institutions give priority to the high achievers. 

Regarding their sat isfaction with the teacher education after placement, 128 (28.2%) 

respondents have found that the programme is more satisfying than they expected, 190 

(-1-19°0) said they were less satisfying and the rest 136 (30%) are not sati sfied. This 

indicates that the teacher education programme does not satisfy the needs of the majority 

of respondents . 



Due to this dissatisfaction, 63.2% of the respondents are interested to change their field 

01' study if they are allowed to do so. This indicates that the Education Faculties could 

not change the attitude of their students. The other 18.9% don't li ke to change, while the 

rest 17.8% are not sure what measure to take. Those who responded not to change their 

tilculty and those who do not like to take any stand may be interested in the teaching 

profess ion or they may not want to lose their three or four years of study. 

Respondents who want to change the teacher education programme preferred different 

tields of studies. One hundred and twenty two (42.5%) prefer to study social science, 12 

(4.2%) Agriculture, 35 (12.2%) Public health, 49 (17.1%) Medicine, and the rest 69 

(24%) are interested in studying engineering. 

Some of the main reasons given are the following: 

• Teaching is a low paid profession. 

• Because of interest and background in the high school; 

• To be employed in non-teaching profession, 

• Teaching profession is less appreciated by the society, 

• To escape from working in rural areas. 

The above data reveals that social science and engineering are the two beloved field of 

studies for the majority of the respondents. Most of them have wrong images about the 

teaching profession. 



3.3. Responses Concerning the Teaching Profession 

Table 22 Attitude of respondents towards teacher education 

Student Staff 

Item No. Percent No. Percent 

What is the attitude of your parents towards 
your placement in the teacher education? 

• Positive 79 17.4 - -

• Negati ve 217 47.8 - -

• They do n't bother 141 3 I. I - -

• o response 17 3.7 - -

Total 454 100.0 - -
Which one IS highly favored programme 
(found in your institution) by the majority of 
students? 

• Education 46 10 .1 0 0 

I • Agriculture 17 3.7 0 0 

• Public Health 217 47.8 78 61.9 

• Med icine 48 10.6 16 12 .7 

• Engineering 122 26 .9 32 25.4 

• Medicine and Engineering 4 0.9 0 0 

T otal 454 100.0 126 100.0 

Which one is the least favored programme by 

the majority of students? 

• Education 410 90.3 11 2 88 .9 

• Agricu lture 30 6.6 14 II . I 

• Public Health 13 2.9 0 0 

• Med icine 0 0 0 0 

• Engineering I 0.2 0 0 

T ota l 454 100.0 126 100.0 

Coefficient of C orrelation (1') 0.982 
Probability (p) 0.001 (* *) . . 
'i' 'i' Highly slgI1Iticant, 



The table di sclosed that 17.4% of parents are positive about the placement of their 

children in the teacher education programme, whi le 47.8% are negative and 31.1 % don't 

bother. The rest 3.7% of the respondents gave no response at all. From the responses 

given, we can say that most of the parents are not happy in their ch ildren joining the 

teacher education programme. This could be a revealing symptom about the outlook of 

the society towards the teaching profession. A good number of parents are not interested 

in teaching and this in turn has a social impact on the interest of students to join the 

teacher education programme. 

Regarding the highly favored programme 47.8% of the student respondents and 61.9% 

ot' rhe staff respondents said that Public Health is highly favored programme -The next 

highly favored programme is engineering which 26.9% of the student respondents and 

25.4% of the staff respondents supports. Education comes fourth next to medicine. 

The simple regression and correlation matrix analysis was made to assess the differences 

between the students and staff responses regarding the attitude of respondents towards 

teacher education (Appendix E). The result clearly demonstrated that there is a highly 

sign iticant correlation (r=0.98) showing the similarity between the students and staffs 

responses. 

Contrary to the above responses, 90.3% of student respondents and 88 .9% of staff 

responde nts said that Educati on is the least favored programme. Next comes 

Agriculture and Public Health respectively. All these responses are good indicators of 

students' interest. In general , the inte rest of high school leavers to the teacher education 

programme is very low. 
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Table 23 Measure of tendency towards teaching profession 

Students Staff 

Item No. Percent No. Pe rcent 

T he attitude of students towards the teacher 

education programme is 

• High 69 15.2 0 0 

• Moderate 185 40.8 7 5.6 

• Low 200 44.1 119 94.5 

Total 454 100.1 126 100.1 

The tinancial reward of high school teachers 

is not good . 

I • Strongly agree 329 72.5 73 58.0 , 

• Agree 69 15 .2 46 36.5 

• Disagree 10 2.2 4 3.2 

• Strongly disagree 30 6 .6 3 2.4 

• No response 16 3. 5 0 0 

Total 454 100.0 126 lOO.1 

The teacher-student relationship in the high 
schools is not good. 

• Strongly agree 193 42.5 63 50.0 

• Agree 151 " , 43 34.0 .J.J.J 

• Di sagree 74 16.3 17 13.5 

• Strongly disagree 36 7.9 
, 

2.4 J 

Total 454
1 

100.0 126 99.9 

Academic treedo m in high schools is less 
1l11preSSIve 

• Strongly agree 17' _ J 27.1 33 26 .2 

• Agree 175 38.6 63 50.0 

• Disagree 86 18.9 7 ' _ J 18.3 

• Strongly d isagree 47 10.4 4 3.2 

• No response 7' _ J 5. I 3 2.4 

Total 454 100. 1 126 100.1 



The wo rkload of high school teachers is heavy. 

• Strongly agree 212 46.7 62 49.2 

• Agree 11 9 26.2 37 29.4 

• Disagree 86 18.9 17 13.5 

• Stro ngly d isagree 37 8.2 7 5.6 

• No respo nse 0 0 2 2.4 

Total 454 100.0 126 100.1 

The work ing environment of most high schools I 
is not attract ive. 

I • Strongly agree 29 1 64. 1 76 60.3 

• Agree 126 27.8 40 3 1. 8 

• Disagree 27 5.9 5 4.0 

• Strongly disagree 10 2.2 2 1.6 

• No response 0 0 3 2.4 

Total 454 100.0 126 100.1 

The teaching- learning facil ities of most high 
schools are not good. 

• Strongly agree 284 62.6 73 58.0 

• Agree 156 34.4 43 34.1 

• Disagree 5 1.1 7 5.6 

• Strongly disagree 9 2.0 
, 

2.4 ) 

Total 454 100.1 126 100.1 

T he 0p poi1unities of hi gh schoo l teac hers fo r 
fu n her education is not favo rable. 

• Strongly agree 284 62.6 49 38 .9 

• Agree I I I 24.5 56 44.5 

• Disagree 37 8.2 13 10.3 

• Strongly disagree 22 4.8 8 6.4 

Total 454 100. 1 126 100.1 

The opportunities of high school teachers for 
pro motion is not promising 

• Strongly agree 225 49 .6 38 30.2 



• Agree 175 38.6 66 52.4 

• Disagree 40 8.8 16 12.7 

• Strongly disagree 14 3.1 6 4.8 

Total 454 100.1 126 100.1 

The social prestige of high school teachers is 
low. 

• Strongly agree 299 65.9 96 76.2 

• Agree 112 24 .7 14 Il.l 

• Disagree 41 9.0 II 8.7 

• Strongly disagree 2 OA 5 4.0 

Total 454 100.0 126 100.0 

The teachers' career structure brings no 
advantage for the majority of high school 
teachers. 

• Strongly agree 175 38.6 40 3 1.8 

• Agree 146 32.2 63 50.0 

• Disagree 49 10.8 20 15 .9 

• Strongly disagree 52 11.5 " 2A 0 

• No response 32 7.0 0 0 

Total 454 100.1 126 100.1 

Coefficient of Correlation (r) 0.84 

Probability (p) 0.001 {**l 

* *, Highly SignIficant, 

The table shows that 15.2% of students respondents said the attitude of students towards 

teacher education is high, 40.8% of student respondents and 5.6% of staff respondents 

said moderate and 44.1% of student respondents and 94.5% of staff respondents said 

low. The majority of students believe that their attitude is somewhat in favour of the 

programme while a large number of staff respondents disagree with the response of the 

students. Statf members ' judgement could be more reliable since they have more 

practical observation from their students' class activities, assignments and academic 

performances. 



As regards to the financial reward of high school teachers, almost all respondents i.e. 

87.7% of student respondents and 94.5% of staff respondents support the idea that the 

reward is not good. A study conducted by Workneh (1993 E.C: 10) supports this 

responses that economic problem is the major problem for the 23.8% of the sampled 

teachers. On the other hand, the work of teachers is complicated and tiresome. 

Conce rn ing the teacher-student relationship , 42.5% of the student respondents and 50% 

of the staff respondents strongl y agree, 33.3% of student respondents and 34% of staff 

respondents agree, 16.3% of student respondents and 13.5% of staff respondents 

di sagree and 7.9% of student respondents and 2.4% of the staff respondents strongly 

disagree with the statement that the relationship is not good. If the relationship between 

teachers and students is not good, communication gap will be created which in its turn 

affects the teaching - learning process and teachers could feel depressed . 

With reference to the academic freedom, 27 . 1% of student respondents and 26.2% of 

staff respondents st rongly agree, 38.6% of student respondents and 50% of staff 

respondents agree, 18.9% of student respondents and 18.3% of staff respondents 

disagree and 10.4% of student respondents and 3.2% of staff respondents strongly 

di sagree with the suggestion given that the academic freedom in high schools is less 

Impressive. But 5.1% of student respondents and 2.4% of staff respondents gave no 

response at all. [n relation to this problem, Wo rkneh's study (1993 E.C : II) indicate that 

19.-1% of the sa mple teachers notified that there are admin istrati ve problems like treating 

teachers unequally. [n a country where poverty, ignorance and political insecurity are 

rampant. full academ ic freedom is not expected. Therefore the responses given by the 

majority of respondents are logical outcomes. 

Two hund red and twelve (467%) student respondents and 62 (49.2%) staff respondents 

stronglvagree, 119 (26.2%) student respondents and 37 (29.4%) staff respondents agree, 

36 (18 .9%) student respondents and 17 (135%) staff respondents disagree and 37 

(82%) student respondents and 7(5 .6%) staff respondents strongly disagree with the 

idea that the workload of high school teachers is heavy. The rest 3 (2.4%) staff 



respondents gave no response. Si milarl y, in Worknesh's stud y, the majority of hi s 

res pondents (13.9%) have stated that unbalanced workload is one of the major problems 

teachers faced. Different studies conducted in different times (Takeste, MOE) have also 

revealed that over crowded class rooms in urban areas and shortage of qual ified teachers 

in rural areas have great impact on the workload of high school teachers. Moreover, 

teachers are made to work in both the morning and afternoon shifts. 

In regard to the working environment, 291 (641%) student respondents and 76 (60 .3%) 

statf re spondents strongly agree and 126 (27.8%) student respondents and 40 (31.8%) 

statf respondents agree that it is not attractive, wh ile very few respondents are against 

the statement. 1tis clear that in Ethiopia, most of the hig h schools are found in areas 

where electricity, piped water, medical services, cheap transport, sufficient residential 

houses and other basic necess ity of modern life are not available 

In the case of teaching-learning facilities , 62.6% of student respondents and 58% of staff 

respondents strong ly agree, 34.4% of student respondents and 34% of staff respondents 

agree with the idea that most high schools are not good. The explanation of the Social 

and Administrati ve Affa irs Branch in the Prime Minister Office ( 1985 EC: 75) 

conso lidates the above responses. Schools are left with the scarcity of material and 

financial resources. There is a shortage of teaching-learning facilities almost in all 

government schools. Sufficient budget is not allocated for the purchasing and 

maintenance of those facilities . Thus, even some buildings are changed into schools 

without any assessme nt and th is has exposed students for undisc iplined activities. Thus, 

lack of the teachi ng-learn ing faci lities does not allow teachers to accompl ish thei r 

mi ss ion etfect ively. This could have negative influence on the interest of teachers. 

When we take into account the opportunity of high school teachers for promotion, 

-19 .6% of student respondents and 30.2% of sta ff respondents strongly agree and 38.6% 

o f student respondents and 52.4% of staff respondents agree that it is not promising. 

Conversely, 8.8% of student respondents and 12.7% of staff respondents disagree and 

3. 1% of student respondents and 4.8% of staff respondent s strongly di sagree wit h the 
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responses of the above respondents. In the Ethiopian objective condition, teaching is the 

largest industry, which has a lot of job opportunities for the young generation next to the 

military force. So, the chance of getting promotion is less when compared with other 

oftices that have very few staff members. 

The regression and correlation matrix analysis were made to assess the relationship 

between the students and staff reaction towards the measure of tendency towards 

teaching profession (Appendix E). The result clearly demonstrated that there is a highly 

sign iticant correlation (r=0.84) showing the similarity between the students and staffs 

responses. 

Teachers' promotion guide (1988 E.C: II) states that teachers are expected to perform 

many exercises. They have to be evaluated twice a year for two consecutive years by 

three different groups of evaluators and must achieve high scores. But, according to the 

Ethiopian Teachers Union press release (Addis Zemen, 7 March 2001), due to the 

inefficient management of educational administrators, the teacher promotion policy 

which was set fOl1h in 1988 E.C could not be practical in cel1ain regions. In certain 

others, the guide lacks clarity and this being misinterpreted In addition to these 

administrative problems, the low payment and undisciplinary behavior of the students 

accelerate the evacuation of teachers from their teaching profession. 

Girma Amare (1982:73) has already briefly described the profession and the att itude of 

teachers as fo llows: 

l'eachll7g is Ihe leasl allractive of Ihe pmfessiolls ji)/ ' liIallY rea.mIlS, amollg 
,,'hich 
are Ihe meager pay of teachers, Iheir loll' slarlls in society. Ihe hardship slIffered 
parliclliarly ill Ihe /'/Iral areas where health and recreario/lal facililies do Ilot 
exisl, alld Ihe limiled possihilities for professional growth. NOI o/lly are yOllng 
people not allracled 10 il hili also Ihose who are ill the professioll lend 10 leave 
.li)/' olherjo/;s. 

With reference to the social prestige of high school teachers. 65.9% of student 

respondents and 76.2% of staff respondents strongly agree and 24 .7% of student 

respondents and I 1. 1 % of statT respondents agree that it is low. Conversely 9% of 
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student respondents and 4% of staff respondents strongly disagree with the low social 

prestige of the high school teachers. This indicates that the majority of respondents are 

not considerate to high school teachers. The study of Workneh (1993 E.C: 9) could be 

agai n a good evidence for this. More than 29% of his respondents do not have respect to 

their profession because it does not have social prestige like any other profession and 

43.8% also do not have proper attention because of its low payment and promotion 

conditions. 

Concerning the teachers career structure, 38.6% of student respondents, and 31.8% of 

staff respondents strongly agree and 32.2% of student respondents and 50% of staff 

respondents agree that it brings no advantage for the majority Of nigh schoOl teachers. 

Contrary to this, 10.8% of student respondents and 15.9% of staff respondents disagree 

and 11 .5% of student respondents and 2.4% of staff respondents strongly disagree with 

the statement that it brings no advantage. The rest 7% of student respondents became 

neutral. This may be due to lack of information. The data exp lain that a good number of 

respondents do not believe the advantage of the career structure. In the same way a 

question was forwarded to Ato Befekadu whether the career structure could develop the 

teachers' motivation or not . He replied that it is under investigation. 

Different additional questions were forwarded to Ato Befekadu regarding the admission 

and placement policy and graduated teachers. He was asked to point out the strong and 

weak sides of the policy. He found no strong point except weak points. According to 

him, students are placed without their interest and psychological readiness. This may be 

one of the f11ctors for the high attrition rate in both before and after graduation Due to 

lack of interest. students do not follow their classes strictl y. Funhermore, they don 't like 

to wo rk in remote areas panicularly in the "Deve loping Regions" after graduation. He 

said that a report from Somal ia shows that 80% of the newly assigned teachers did not 

go to the region this year. For these reasons. there is a high shol1age of teachers in rural 

areas. 
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The other question forwarded to Ato Befekadu was to give the reasons why most of 

students are not interested to join the teacher education both before and after 

graduations. Some of the reasons he highlighted are: 

or The social prestige of the profession and its salary are low. 

Unl ike other offices, promotion probability is very rare . 

Mostly, the working areas are rural while other graduates stay in 

urban areas. 

or The job is ti resome and do ing the same type of job without 

incentives brings monotony since human beings need variety. 

Still anolher-qu~,tion--wa:s pGs·ed to him if there- is any type of proposal that has been 

arranged to make the high school teachers stay in their profession for long period of time 

and also to make the high school leavers to be attracted to the teacher education 

programme. Ato Befekadu said that this needs improvi ng the working conditions, 

giving continuolls training, Increasing salary, etc, but nothing is done so far at the 

mi ni sterial leveL He also recommended that the admission and placement of high 

school leavers should be based on interest and needs. For this, the institutions have to 

choose their own students through entrance examination. He also emphasized that 

arrangmg preparatory schools like the former "prince BeideMari am" School is very 

Imponant. 
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CHAPTER IV 
4. SUMMARY, CONCLUSION AND RECOMMENDATIONS 

4.1 Summary 

The objective of this paper was to assess the effectiveness of the admission and 
placement process of high school leavers into the higher education institutions in the 
tield of teacher education. If tried to point out the shortcomings of the process and 
tinally attempted to evaluate the attitude of students towards the teaching profession. 
Thi s chapter therefore gives the summary, conclusion and recommendations based on 
the maj or findings. 

Descripti ve survey method (approach) was employed to conduct the study. 
Questionnaires, interviews and document analysis were the instruments used in the 
process of data co llection. The subjects for this stud y were chosen using a purposive 
and ava ilability samp ling procedures. On the basis of this methodology, the study 
included two gro ups of people. They were students and academi c administrative staff 
mem bers and instructors. One of the policy makers in the MOE was also in vo lved in the 
research. The study was carried out in the three higher education institut ions. The 
major fi nd ings are summari zed as follows: 

4. I . 1 The students chosen for the study are from second year and above education 
level. The majority of them are from Amham Region. The Federal State tries its 
best to promote the enrolment rate of students from the Develop ing Regions by 
admitting them with less ESLCE-GPA, but no student is found in the target 
group. Although the proportion of students who are admitted and placed from 
Addis Ababa and Non-government high schools is high, but only 10.4% are 
found in all the three Institut ions Mo reover, all student respondents were from 
government schools. 

4. 1.2 Regard ing the social background of students, more than 88% of the students are 
fi·om poor famil ies. Mostly poverty is related with low education level. When 
the statist ical data is observed, 60.5% of the student respondent fathe rs and 
87.6% of their mothers have primary and below education level. 

-I . I .J The number of examinees taking ES LCE yea rl y is very large so that to make the 
correction fast and easier the type of the exam is onl y multiple-cho ice type. Due 
to it s nature, it cannot measure all the skills and talents of the high school 
leavers. Beyond this, the examination is exposed to different type of corruption 
due to lack of strict management. 
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4.1.4 The talent distribution system by which the Ministry uses during the ad mi ssion 
and placement of high school leavers has temporary advantage in sharing the 
talented students proportionally among the different Higher Education 
Institutions. But, after the freshman programs the system has no place rather it 
will be replaced by merit and students preference 

4. 1.5 English language is the instructional media through out all Higher Education 
Institutions and Mathematics is the central nervous system to all sciences, 
financial sectors, industry, research, consultancy service and education. Any 
student has to have some knowledge in basic English and Mathematics to follow 
hisl her higher education at ease. Concerning the Nation Nationalities 
languages, except Amharic, which is the Federal state working language, no 
other language is given in the teacher education programme. 

4.1 .6 The majority of students who have joined the Higher Education Institutions are 
to get jobs that have better income. The motive of the majority of students is to 
get job that has better income. On the other side, the teaching profession is one 
of the least paid professions that cannot attract high school leavers. Although 
orientation was given about the higher education programmes for the high school 
leavers, it was less helpful for their carrier choice. Furthermore, there is no 
stro ng guidance and counseling service in all institutions 

4. 1. 7 Admitting females and other high school leavers from the Developing Regions 
into the Higher Education Institutions with lesser ESLCE-GPA helps to promote 
their enrollment only at freshman programme. It has been di scussed that no 
assertive training like tutorial classes is given, except occasional seminars and 
discussions. 

4. I 8 As it is already mentioned, faculty choice is based on merit and interest. Those 
students with good performance prefer to join the non-teaching programmes 
whi le the less achiever and those who are assigned without their choice have no 
any alternative choice except the teacher education programme. Due to lack of 
students ' interest and talent and ability, the attrition rate is high in educat ion 
faculties 

4. 1. 9 There is a high shortage of high school teachers through out the country. The 
majority of the existing teachers are under qualified . In other words the 
institutions themselves decide the yearly intake rate. These institutions have no 
close link with the Department of Teaching and Educational Management Staff 
Development at the MOE. 

4. I. 10 Institutions have no equal and similar programmes. Engineering and i'vledicine 
are the highly favoured programmes in Baher Dar while Public Health is in 
Alemaya and Dilla. In all the three institutions, Education is the least favoured 
programme. The majority of the students are not interested continuing in 
education facu lty so that they are fond of changing their field of study for 
different reasons. 
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4. 1.11 The attitude of the great majority of students towards the education programme is 
low. Most of the parents have negative attitudes towards the placement of their 
chi ldren in education faculty as well. The main factors that affect attitude of 
high schoolleavers towards education are the followings: 

,. The monthly salary and other incentives of high school teachers are very low 
when compared with other professionals having the same qualitications. The 
level of the payment is not balanced with the amount of effort the profession 
reqUI res. 

r The over-crowdedness of classrooms and schools in urban areas and the 
shortage of qual ified teachers in rural areas have brought great impacts on the 
workload of teachers. Basically, teachers are expected to prepare lesson 
plans and demonstrations, give lectures, notes or handouts, exercises, tests, 
etc. They have to handle different behaviors of students and communicate 
with parents, department heads, schoolmasters, and so on. In addition, they 
are expected to conduct research works. The job is somewhat soph isticated, 
laborious and needs great care and responsibility. All these and others made 
the profession tiresome. 

,. Since students are from different social , econo mical, cultural and po litical 
backgrounds, they act differently. Besides the right given to evaluate their 
teachers and other different factors put pressure for undi sciplined behaviors 
of students. The development of information technology and the urgent needs 
coulJ abo contribute fo r the undisciplined of students. All these elements 
make the teacher-student relationship worse . 

r Teachers are evaluated by three different groups of evaluators with different 
level of education, experience and outlooks. They have to sati sfy the needs 
of all members of three groups if they want to get salary increment. Beyond 
this, teachers face administrative problems like unequal treatment. In a 
situation where such types of problems exist academic freedom is not 
expected. 

r Most of the high schools are found in sub-urban and rural areas where 
modern means of life are not faci litated and the climatic conditions are not 
su itab le. The working environment of most high schools is, therefore, not 
attractive. 

r Government high schools are badly in need of teaching learning materials 
and financial resources. There is no suffici ent budget allocation for the 
purchasing of new materials and maintenance of the existing facilities. Thus 
the teaching learning facilities of most high schools are not good. 

r Although there is a shoI1age of qual ified teachers, the number of high school 
teachers is very high when it is compared with other government offices. 
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The competition is too high even if there is few opportunities for promotion 
and further education. Even those who get these rare chances could not take 
the advantage due to managerial shortcomings. So that, the opportunities for 
high school teachers for further education and promotion is not promising. 

~ Due to poor academic perfo rmance and lack of interest the student drop out 
rate is high in the Education Faculties. In the same way, because of low 
payment, heavy workload, bad working environment, absence of good 
teacher-student relationsh ip and other related factors, teaching has become 
much less attractive and low prestigious profession. For these reasons most 
teachers are trying to change their profession. The interest of the young 
people to join the profession is also too low 

4.2. Conclusion 

4.2. I. So far, the only se lection criterion fo r higher education institutions is ESLCE, 
but the examination can not measure the interest and talents of high school 
leavers . ESLCE alone thus is not a good instrument to select competent high 
school leavers into the teacher education programme. 

4 .2.2. Talent distribution when it is viewed from the government side it is important to 
share talented students proportionally to all institutions but the institutions do not 
apply the system in placing the students into different facu lties after freshman 
programme. There is contradiction in the placement process, so that faculties 
like education arc not able to get competent students. This is because students 
with the least CGPA are placed in these faculties The system is not a good 
mecha ni sm to bring the interest of both the high school leavers and faculties 
together. Hence, neither of them could take any advantage. 

4.2.3 English language and mathematics are the two essential subjects for any higher 
education in Ethiopia. They help students to internalize and implement modern 
science and technology. Thus, making the two subjects compulsory is vital fo r 
high school leavers and institutions. 

On the other way, knowing different nationality languages is important to 
commu nicate and understand the culture of societies. But, as long as ditferent 
nationalities languages are not included in the curriculum of the teacher 
education programme, they have no importance to include in the admission 
criteria. 

-1 .2.4 Admitt ing a certain portion of students into the higher Education institutions with 
ESLCE-GPA could create psychological frustration These students may lack 
confidence to compete w ith their friends who were admitted with better grades. 
Moreover, si nce no specia l supports like tutorial classes are not given, the 
probability of attrition rate is high for these student s. 
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4.2.5 Since faculty choice is based on merit, less achievers are placed in education 
Faculties. This leads to high attrition rate and has negative impacts on the 
efficiency of the Faculties and life of individuals as well. It is an obstacle to 
achieve the national plan of staff development programme. Placing less achiever 
students into education Faculties affects also the quality of education because it 
has multiplier effects. 

4.2.6 Most of the students under training are not interested to continue thei r study in the 
teacher education programme rather they preferred to join in non-teaching 
programmes. This could be one of the basic reasons for high attrition rate in the 
Education Faculties since students don't give sufficient attention to their study. 
Even after graduation, many teachers take the profession as springboard fo r 
fetching other alternatives. It is therefore a great wastage to train students without 
assessing their interest and motivation. 

To put it in a nutshell , low payment and social prestige, unattractive working 
environment , students' aggressive behavior, lack of promotion and heavy work 
load are the major factors that affect students' attitude towards teacher education. 
Due to this fact, top and talented students are not interested to join the teacher 
education programme. Incompetent and those students who could not get any 
other alternatives are thus placed and this has negative impact on the quality of 
high school education. 

Besides, the admission criteria are not based on individual interest and 
requirements of the profession. This is also one of the major drawbacks to keep 
the qual ity of outcomes. Without competent and talented students and teachers, 
the quality of education can not be kept standard ized and as a result there could be 
neither social progress nor national prosperity 

4.3 Recommendations 

Trained manpower is the primary input to facilitate economic, social , cultural and 
politi cal change of a society For this, there has to be efficient and effective education 
system since it is the main source of accelerated development of human resources. 
Education and development are the two interrelated elements in which one affects the 
other . Competent academic staff members and students are the flesh and blood of the 
system to function effect ively. But, it has been explained earlier that due to different 
problems incurred in the teaching profession, it is much less attractive in Ethiopia. 

High school leavers are not interested to continue their study in teacher education, which 
is one of the most essential programmes. The programme therefore has become the host 
of academicall y and potentially poor students. This has negati ve impacts on the 
outcome of the system. The quality of education depends on different types of inputs of 
whi ch teachers play the highest role. That is why it is said, " every student resembles 
hi s/her teacher". To make the teacher education programme productive and enable 

lOX 



produce competent and qualified professionals, the admission and placement policy of 
the Education Faculties has to be improved. For this, the following recommendations 
are suggested: 

[f there are no adequately qualified teachers in the system, there will not be 
competent students because there will not be good cult ivat ion unless there is 
good cu lti vato r. The researcher realizes that the country is one of the poorest 
countries in the World, but, unless priority is given to the education secto r, there 
wil l not be improvement in other sectors. The co llapse of education is the 
collapse of other development sectors too and no other means of getting out from 
the vicious circle of poverty. The first and immediate measure that has to be 
taken therefore is making the profession attractive. This requires: 

r Making teachers salary attractive helps to maintai n the social prestige of the 
profession. T hi s leads to retain the existing teachers and invites talented high 
schoolleavers to join the teacher education programme. The FORE, realizing 
the problem, has already laid the foundat ion to improve the economical 
conditions and social prestige of the teaching profession. To keep the quality 
of education and promote the standard of living of teachers, a "career 
structure" has been already designed aria implemented. But due to 
managerial problems and system of evaluation, most teachers could not 
obtain the advantage. The evaluation system thus has to be revised and 
teachers have to be evaluated by quali fied professionals to make them 
rewarded properly. 

r In a country where there is a big difference between urban and rural areas, 
the initiative to work in mral areas is very low. Hardship al lowances and 
constructing furn ished living room arou nd the high schools therefore serve as 
good incentives for remote and rural areas. 

r Among the means to develop and improve the curriculum, the parti cipation 
of teachers plays a deci sive factor. Constructive cri ti cisms, debates among 
teachers, students, etc, reading of related literatures, exp ressing of ideas and 
views freely are the basic requirements to achieve such improvements. To 
enable teachers practice their democrati c and profess ional ri g hts, they have to 
be encouraged and supported to exerci se their academic fre edom. 

r Special support has to be given for female students in order to improve their 
enrollments . Assertive training psychological encourageme nt, material 
ass istant, etc. are some of the types of support that could strengthen the 
education of fem ale The supports have to begin fro m the very beginning. [n 
the same way, equipping schools in the "Deve lop ing Regio ns" with the 
necessary teaching-learning facil iti es and materials is more productive and 
best so lution in promoting their educational development rather than 
a ll owing them to jo in the Higher Education Inst itutions wit h lesser ESLCE­
GP A. This encourages students to develop se lf-confidence and compete with 
their fellow students. 
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-' Many people have insufficient awareness towards the teaching profession. 
This is because not only for its low incentives and unfavorable working 
environment, but al so due to the fear of students indiscipline. The lack of 
good teacher-student relationship, particularly in urban areas, affects the 
interest of high school leavers to join teacher education programme. To 
change this condition or at least minimize the problem intensive studies have 
to be conducted concern ing factors that affect teacher-student relationsh ips 
and appropriate measures have to be taken by the MOE and Reg ional 
Education Bureaus. 

-' A student would be productive if he/s he joins a programme on the basis of 
his/her interest and talent. It gives mental satisfaction and increases one's 
creatI vIty. It is also a means of attracting others if pupils are made to 
continue their study or work in the field of their interest. It is more preferab le 
hence, 

I. A trainee has to love the teaching professio n, willing to help children 
and mature enough to accept social responsib iliti es. Standardized 
entrance examinations and interviews are good instruments to identify 
trainees with such quali ties. 

II . The hospitality given during the training period also matters so as to 
gets talented students. Financial incentives in the form of stipend 
therefore may help to attract many candidates particularly primary 
school teachers. 

-' Estab li shment of preparatory schools like the former Prince Baede Mariam 
school are vital institutions to select and prepare potential students from the 
high schools. There should be close wo rking relationships among the high 
schools and education faculties. 

-' Guidance and counseling services help individuals to cope with their personal 
and social problems. It al so assists them to adapt to their environment. Each 
higher education institution thus has to organize and strengthen guidance and 
counseli ng services. 

-' The national demand for trained manpower has to be identified al)d the 
educational planning activities have to co rresp ond with the demand. To co­
o rdinate and implement this principle, national manpower planning 
committee has to be established o r the responsibility has to be given to the 
concerned ministry. 

-' Due to the decentralization system, the previous teachers' transfer guide had 
already ceased since the implementation of the new education and training 
policy. All administrati ve wo rk like employing, transferring, firing , etc is the 
responsibilities of each region. This makes graduates to have no hope to be 
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transferred from remote areas to urban areas particularly to Addis Ababa. 
This is al so one of the contributing factors to the dissatisfact ion and 
migration of teachers from rural and remote areas . Appropriate guide that 
could satisfy the interest of both parties therefore has to be designed to 
ameliorate the problem. To make the favorable Teachers mobility has to be 
free in order to make the profession favorab le. The MOE has to take the 
initiative in preparing teachers transfer gu ide. 
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APPENDIX-A 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION 

1 

Quest ionnaire to be fill ed in by Educat ion Facultv Students 

Dear respondents! 

The purpose of this questionnaire is to collect the necessary information about the 

problems of Admission and Placement process of high school leavers into the Higher 

Education Institutions in the Field of Teacher Education for postgraduate research 

pu rpose. Since your sincere response has a great importance to the study, your short, 

precise and honest response is highly apprec iated. Hence, you are kindly requested to 

sacrifice some of your time to fill the questionnaire objectively and completely. 

a) [t is not necessary to write your name on the questionnaire . 

b) Please also be informed that the information you give wil l be kept secrete and 

hence try to express your ideas as much as you can. 

Thank YO Il for YOllr coop eration! 



Direction 

a) Please try to answer every question in accordance to the instruction provided. 

b) For mUltiple choice questions, please answer by putting ";/" sign in the box 

provided. 

c) For questions that require your opinions, please give short, precise and honest 

answers. 

Part one - personal data 
I. Sex:- a) Male 0 b) Female 0 

2.. Age: - a) 20-25 0 Q) 26-30 o c) 31-35 0 d) Above 35 0 

3. Mother tongue 

4 . Name of you r present institution _ ____ _ _ _ 

5. Level of your education a) 2
nd 

year 0 b) 3rd year 0 c) 41h 0 year 

6. Name of the last high school attended ___ ____________ _ 

6. 1. Location of the school: Region Town (city) ____ _ 

7. Type of stream you were following at your high school 

a) Agricu lture 0 b) Academic Art 0 c) Commercial 0 

d) Home Economics 0 e) Academic science 0 f) Technical 0 

8. Type of your high school a) Government 0 b) Private 0 

c) Missio nary 0 d) Community school 0 

e) If any other, please specify _ _ _______ _ 

9. Occupation of your fa ther ______ _ _ 

10. Occupation of your mother 

II . Educational level of your father a) Illiterate 0 b) Literacy 0 c) Primary 0 

dl High 0 el Tertiary level 0 

12 . Educational level of your mother a) Il li terate 0 b) Literacy 0 c) Primary 0 

dl High 0 el Tertiary level 0 
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Part Two- Questions Concerning the admission and 
placement Process 

13 . Do you be lieve that ESLCE can be good instrument to select talented students? 

a) Yes, I do believe 0 b) No, I don't believe 0 

14 . If your answer is " I don't beli eve " fo r question No. 15 , what is (are) your reason(s) 

a) Since the examination is only multiple type, it can be answered through 

guess work 0 b) Due to lack of strict management (conduct), students copy 

each other 0 c) Some one can take the examination for another person 0 d) If 

any other, please specify ________________ _ 

15. What kind of measurement (instrument) is more suitable for the admission of teacher 

education? 

a) High school record 0 

d) Work experience 0 

b) Aptitude test 

e) ESLCE 0 

o c) Interview [j 

f) Other (specify) _____ _ 

16. English language and Mathematics are the two compulsory subjects in the admission 

policy. Do these subjects have significance for the teacher education? 

a) Yes, they have 0 b) No, they don ' t have D 

c) Only English language d) Only Mathematics "" 

17. What was your first choice to join Higher Education Institution? 

a) Agricu lture 0 b) Natural science 0 

c) Physical Education and sports 0 d) Social science e) Teachers ' Education 

J f) Technical Teachers ' Education (Nazreth) 0 

(Arba Minch) [l 

18 . Ha ve you had reason(s) fo r yo ur preference? 
a) 
b) 
c) 

19. Why did you join the Higher Educat ion Institution? 

a) to obtain a specific professional qualification 0 

g) Water Technology 

b) to enjoy the free scholarsh ip 0 c) to study for its own sake 0 

d) to obtain better employment opportunities 0 e) if any other, please specify 

20. When you first filled the application fo rm for placement into the Higher 

Education Inst itution, were you given any orientation in you r high 

school? a) Yes C b) No 0 
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2 1. If your answer is "Yes" for question No. 22, how helpful did you find the 

orientation? 

a) Helpful 0 b) Less helpful 0 c) Not helpful 0 

22 . Have you got guidance and counseling service in your freshman programme for 

yo ur career choice? a) Yes 0 b) No 0 

23 . If your answer is "Yes" for question No.24, how help fu l was the counseling service 

a) Helpful 0 b) Less helpful 0 c) Not helpful 0 

24. How do you evaluate your admission and placement process into your institution? 

a) Very good 0 b) Good 0 c) fair 0 d) Bad [) 

25. If you have any suggestion about the admission and placement process, please write 

briefly 
a) 
b) 
c) 

26 . How do you evaluate the placement of freshman students into different faculties in 

yo ur institution? 

a) Very good [) b) Good [) c) Fair 0 d) Bad 0 
27. If your answer is " Bad" for question No. 28, what do you think the possib le 

reason(s) would be? 
a) It does not serve the interest of the students 0 
b) It does not treat both sexes equally 0 c) It is not based on high school 
educational background of students C 
d) If any other please specify ____________ ____ _ 

28 . Were you given a chance to choose Faculties after freshman programme? 
a) Yes 0 b) No [) 

29. If your answer is yes, what was your first choice of study after completi ng freshman 
programme? 

a) Education 0 

d) Medicine [) 

b) Public Health 0 c) Agriculture [) 

e) Engineering 0 

30. Is the programme you are following now, the course you wanted? 

a) Yes 'j b) No [) 

3 I. If yes, how did you come to choose it? 

a) On the advice of the guidance and counselor 0 

b) b) Influenced by friends [) c) Due to family influence [) d) For its 

emp loyment opportunity [) e) For its wide choice of filture careers [) 

f) Due to the absence of Social Science Programmes 0 g) For its good 

income 0 
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32. [f your answer is " no" for question no. 32, how were you placed? 

a) Through academic performance 0 b) By chance 0 

c) Through quota system 0 d) No, opinion 0 

33 . How do you fi nd the "Teachers Education" in your institution after placement? 

a) More satisfying than expected 0 b) Not satisfying 0 

c) Less satisfying than expected 0 

34. [I' yo u were allowed to do so, would you like to change your present field of study? 

a) Yes 0 b) No [' c) Not su re 0 

3S .[fyour answer is" yes" for question No. 36, what type of programme do you prefer to 

study? a) Social Science 0 b) Agricultu re 0 c) Pub li c Health 0 

d) Medicine G- e) Engineering f' 

36. Would you give reason(s) for your response 
a) 

b) 
c) 

37 What is the attitude of your parents towards your placement in the teacher education 

programme? 

a) Posi tive o b) Negative 0 c) They don't bother [ 

38 . Which one is a highly favoured programme (found in your Institution) by the 

majority of students? 

a) Education [ b) Agriculture r c) Public Health 0 

d) Medic ine C e) Engineering 

39. Which one is the least favoured among programmes (found in yo ur institution) by the 

majority of students? 

a) Education 0 b) Agricu lture [ c) Public Health 0 

c) Med icine 0 e) Engineering 0 

Part Three - Measure of tendencv towards teacher education 

-10 . What is yo ur attitude towards the teacher education programme? 

a) High ::: b) Moderate [ C) Low 0 

* If your answer is" Low" for questio n No. 42, what do you think the majo r 

reasons are? 

41 . The financial reward of high school teachers is not attractive . 

a) Strongly Agree 0 b) Agree ~ 
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c) Disagree 0 d) Strongly Disagree 0 

42. Teacher-student relationship in high schools is not good. 

a) Strongly Agree 0 b) Agree 0 

c) Disagree 0 d) Strongly Disagree 0 

43 . The academic freedom in high schools is less impressive. 

a) Strongly Agree 0 b) Agree 0 

c) Disagree 0 d) Strongly Disagree 0 

44. The workload of high school teachers is heavy. 

a) Strongly Agree 0 b) Agree 0 

c) Disagree 0 d) Strongly Disagree 0 

45. The Working environment of most high schools is not attractive. 

a) Strongly Agree- EI- b) Agree---8-- c) Disagree 8-

d) Strongly Disagree 0 

46. The teaching-learning facil ities of most high schools are not good. 

a) Strongly Agree 0 b) Agree c: 
c) Disagree 0 d) Strongly Disagree 0 

47. The opportunities of high school teachers for further education is not favorable 

a) Strongly Agree 0 b) Agree C 

c) Disagree U d) Strongly Disagree U 

48. The opportunities of high school teachers for promotion is not promising. 

a) Strongly Agree 0 b) Agree 0 

c) Disagree 0 d) Strongly Disagree 0 

49 The soc ial prestige of high school teachers is lo w. 

a) Strongly Agree 0 b) Agree 0 

c) Disagree 0 d) Strongly Di sagree 0 

50. The teachers ' career structure brings no advantage for the majority of high school 

teachers. 

a) Strongly Agree 0 

c) Disagree 0 

b) Agree [J 

d) Strongly Di sagree 0 

5 I. What suggest ions do you propose to attract more students to teacher education 

programme? 
a) 
b) 
c) 



APPENDIX-B 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION 

Questionnaire to be filled in bv academic admin istrative 

staff members and instructors of Education Del2artment 

Dear respondents! 

2 

The purpose of this questionnaire is to collect the necessary in formation about the 

problems of Admission and Placement process of high school leavers into the Higher 

Education Institutions in the Field of Teacher Education for a post-graduate research 

purpose. Since your sincere response has a great importance on the study, your short, 

precise and honest response is highl y appreciated. Hence, you are kindly requested to 

sacrifice some of your time to fill the questionnaire objectively and completely. 

a) Il lS Ilol necessmy to write your name on the questionnaire. 

b) Plc;.lse also be informed that the information you give wi ll be kept secrete and hence try to 

express your ideas as much iJS you can. 

Thallk YOli for y our c(}operatiol1! 



Direction 

a) Please try to answer every question in accordance to the instruction provided. 

b) For multiple choice questions, please answer by putting ""J" sign in tile box provided. 

c) For questions that require your opinions, please give short , precise and honest answers. 

Part one - Personal data 

I. Sex- a) Male 0 b) Female 0 
2. Agc :- a) 20-30 0 b) 31-\0 0 c)4 1-50 0 d) Above 50 

1. N;:lInc of you r insti tution _____ _ _ ___ _ 

-I . Vour post a) Academic administrative staff member 0 b) [nstructor T 

5. Number of I'ears of service at Higher Educ,"ion Institution a) Below 10 0 b) I 1-20 0 
c) 2 I -30 0 d) Above 300 

(, . Field of specialization ________________ _ 

7. 

o. 

Nationalitv a) Etil iopian 0 
Educational qu'~ilication a) Bachelor 

b) Foreigner 0 
o b) Masters 0 

d) other (speeifv) _________ _ 

c) Doctorate (ph.D) 0 

Part two - Ouestiol1s cOllcerning tile admission alld placement process 

I). Is there guidance and counseLing service in your institution that helps Sllldcnts to choose their field of 

spccia lizatio n? 

a) Ves 0 b) No 0 
10. I f your .lllswer is ·yes· ,do you believe tital studelllS get advantage of tile service ? 

a) Ves _ b) No 0 c) I don·t h::lVe any informJtion -.J 

II. How do you evaluate the placement of high schools leavers into different Higher Educ~lli on 

111st i lutions? 

a) Very good o b) Good 0 c) Fair 0 d) Bad 0 

12 . If you have any com mcl1I(s) and suggestion (s) to make on tile admission alld placemcIlI process. 

please \\Tite brictly 
a) 
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b) 
c) 

13. How do you evaluate tile "Talent distribution" system (distributing students \Vitil equal ESLCE-GPA 

proportionally) tiJat tile Ministry uses during placement of high school leavers to relate the need of the 

coumry"s skilled manpower in different areas of ShIdy? 

a) Very important 0 b) Important 0 c) Not import:ml 0 
l·t How do you observe the "Talent distribution" system vis-a-vis the right of students to choose their 

future prospective? 

a) Highly supportable 

c) Not supportable 0 
o b) Supportable 0 

15. Do vou believe tilat ESLCE can be a good inSlrtmlent to select talented students? 

a) Vcs. r do believe 0- lrt No. I-don ·, believe 0-
IG. Ir YOllf answer is" I don't believe II for quest ion No. 15, what is (are) your reason (s),! 

;J ) Si nce the exmnillation is only multiple type. it C(lll be answered tllfough guess work 0 
b) Due to lack of strict management (conduct) , students copy each other 0 
c) So me one can take the exa m.ination for another persoll 0 
d) If any other , please specify _________________ _ 

! 7. What ki nd of measurement (instmment) is morc suitable for tl1C aLlIll ission of leacher education ? a) 

High school record ~ b) Aptitude test ---.! c) Intcrview ___ 

eI) work e'perience U e) ESLCE ~ I) Otiler (specify) _____ _ 

1 X. English language <Uld mathematics are the two compulsory subjects in the admission policy. Do these 

h;l\'e significance for the tcacher education? 

a) Yes. they havc 0 b) No. tiley don ' t have 0 
c) Only English I'mguage has o d) Only iVIatilcmatics has C 

I~ . \Vhat is the basic criterion for deciding the Glpacily of your Education Faculty? 

~l ) Capacity of the Faculty [j b) m,:Ulpowcr need of the countly IJ 
c) Taking tile )·ea rly intake rate ~ d) Otilers (specif;,.) :-________ _ 

20. Does admitting female students imo Higher Education lnsti tutions with lesser ESLCE GPA than the 

Ilonlml cut-off-point s contribute in promoting females' enrollment? 

<I) Yes. it does 0 b) No. it doesn 't !Ul\'C 0 c) I don 't have inforlllation 0 
21. Docs acimining students fro m 'Oc,"elop ing Regions' into Higher Education Institutions with lesser 

ES LCE GPA contribute in promoting the enrollment of studclHs from these regions? 
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a) Yes, it has D b) No, it doesn 't have D c) I don't have infomlation 0 
22, Docs the positive discrimination (admitting students wi th less GPA) has any rc lmionsh ip WiOl the 

attrition rate in your institution? 

)' _.,. 

a) High relationship D b) weak relationship D c) No relationship D 
d) I don" , have the infonnation 0 

From your observation which department has the highest student mtrition rate (if there are different 

depilrlmcms in your institution) 

a) Education 

d) Medicinc 

o 
D 

b) Agriculture D 
e) Engineering 0 

c) Public Health D 

2.... . What do you think is Ule major reason for the high attrition rate would be? 

a) Lack of student interest b) lack ofwlcnt and abiliwU 

c) lack of good Icarning enviromnent D d) olhcr (specify) 

25. Docs ESLCE - GPA correlme WiOl freslunan CGPA for Ole majority ofstudcnts') 

a) Yes D b) No o c) I don"t have U1C information I 

2() . These days si nce different Nation-nationality 1 ~U1guages arc given as subjects in the high high schools. 

they have become part of ESLCE and setTe as part of selection criteria like (my ot her subject. In your 

opi ni on is it ncademica lly sound to include these languages for admission purposes? 

a) Yes. the~1 can serve D b) No they C(:In not serve 0 c) Makes no t:hallgt: =:J 
27. Ho\\" do you cvalwllc the placement of freshman students into different faculties in your instil1ltion? 

a) Vcry good n b) Good i c) Fair 0 d) Bad 0 

2~. If your answer is" Bad" for question No. 27. what do YOlilhink the possible rc:]son (s) would be'? 

a) It does not serve the in terest of the sl1ldents 0 
b) II does 110t treat both sexes equall\' . D 
c) It is !lot based on the high school eduGltional background of students 0 
d) II' an" olheL plcase specifv ___________________ _ 

21). \Vhich one is the best favored progranune b~' the nwjority of fresh man students (if there arc different 

progr;l llllllcs in you r institll tion)? 

a) Education n b) Agriculture 0 c) Public Hca lOl ~ 

d) Medicine D c) Engineeri ng n 
]() . Which one is ule least favored programme 



a) Educa tion 

d) Medicine 

D 
D 

b) Agriculture D 
e) Engineering 0 

c) Public Healtil 0 

Part- Three - lvleasure o(tendency towards teacher education 

3 I. What is the <:llLitude of students towards teacher education progranune? 

<I ) High i! b) Moderate D C) Low D 
* If your answer is" Low" for question No. 3l. what do you think the major reasons are :-

32. The financial reward of high school teachers is not atlrac tive 

a) Strongly agree 0 b) Agree D 
c) Disagree o cI)- Stro ngly d"isagree 0 

13. Teacher-studcnt relationship in the high schools is not good. 

Strongly agree '! b) Agree [J 

C) Disagree d) Strongly disagree L....: 

.1-J.. The ,lcadcm ic freedom in high schools is less impressive. 

a) Stronlll\, eJuree 0 o . 0 
b) Agree D 

c) Disagree D dl Strongl)' disagree U 

3.5 . The work-load of ltigh school teachers is heavy. 

<I) Strongly <lgree LJ 

c) Di sagrcc 

b) Agree 

n 
d) Strongly disagree LJ 

I' 

3(). The working em·ironmcnt of Illost ltigh schools is not allraCt1\"e. 

a) Strongly agree 0 b) Agrce D 
c) Disagree D dl Stronglv disagree D 

J 7. Tile te~lching-Ieaming facilities of IllOSt high schoo ls are 110t good. 

1I) Strongl~ ' ;lgrec L1 b) Agree o 
c) Disagree d) Slrong l~' disagree -..J 

1X. The opponun.itics of high schoolteachers for furthe r education is not favo rab le. 

a ) Sironglyagree 0 b) Agree D 
c) Dis:lgree D d) S lrong l~r disagree 0 



39. The opportunities of high school teachers for proI11Olion is not promising 

a) Slronglyagree 0 b) Agree 0 
c) Disagree 0 d) Strongly disagree 0 

~O . The social prestige of high school teachers is low. 

a) Slronglv agree 0 b) Agree o 
cJ Disagree 0 ct) Strongly disagree C 

-1.1 . The teachers' cmeer slmcture brings no advcUltage for the majority of high school teJchers. 

a) Slrongly agree 0 b) Agree o 
c) Disagree [ d) Stronglv disagree Ii 

42. What suggestions do you propose to attract more students to teacher education 
programme? 
(I) 

b) 
c) 
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A PPENDIX- D 

An Interview guide to be answered by Academic Vice Deans of the three 
Higher Education Institutions 

I. How are freshman students are assigned into different faculties in your 
in stitutions? 

2. Do you have any special programme or support for female students and 
male students who come from Developing Regions? 

3. Are nationality languages give in yo ur faculty? 



A PPENDIX- E 

Summary of Regression and Correlation matrix results for students and staff 

responses 

Type of Coefficient of Rcgrcssio Regression Standard T Test 

questionnaire correlation n line line slope errol" of slope valu e (t) 
(,") intercept (h) (s) 

(a) 
Tvpc of instrument to 0.853 4.349 0.244 0.037 6.548 
select ta lented students 

The EVtl iuHtion of 0.288 14.55 1 0.066 0.064 1 043 
talent distribution and 

placement of freshmen 

into different facul ties 

Views on compulsory 0.97 1 1.747 0.262 0.046 5.739 
subjects and 

Nationalities hmguagcs 

Att itude of respondents 0.982 -1.271 0.293 0.0 19 15A 08 
towards teacher 

education 

Measure of tendency 0.843 1.1 09 0.267 0.025 10.634 
tow,lrc!s teaching 

profess ion 



NO 

1. 

2. 

3. 

4. 

A PPENDIX- F 

DEGREE AND DIPLOMA PROGRAMMES A V All..ABLE FOR CANDIDATES IN 
HIGHER EDUCATION INS n I U lIONS OF ETHIOPIA AS OF 1992 ETHIOPIAN ' -

CALENDAR ACADEMIC YEAR 

N,u,m OF THE DEGREE PROGRAM1tmS DIPLOMA 
INSTITUTION PROGRAMMES 

Arbaminch Water Natural science 

Technology (AWTI) • Hydraulic Engineering 

• Irrigation Engineering 

• Medical Engineering 

• Electrical Engineering 

• Civil Engineering 

Bahir Dar Polytechnic NaturalSciencc 
Institute 

• Meehanical Engineering 

• Electrical Engineering 

• Civil Engineering 

• Chemical Engineering 

• Industrial Engineering 

• Textile Engineering 
Bahir Dar College of 
Teacher Education Natural Science 

• W.athematics 
• . Physics - - ----
• Chemistry 
• Biology 

Social Science -

• History 
• Geography 

• English 

• Amharic 

• Pedagogical Science 

Alemaya University of Natural Science Natural Science 
Agriculture Education • Nursing 

• Mathematics • Lab Technology 

• Physics • Sanitary Science 

• Chemistry 

• Biology 
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/ 
AO NAME OF THE DEGREEPROG~S DIPLOMA , 

INSTITUTION PROGRAMMES 
Social Science 

• History 

• Geography 

• English 

Health 
• Health 0 fficer 

Agriculture 
• Animal Science 

• Plant Science .-
• Agricultural Extension 

5. Jima Institute of Health Natural Science Natural Science 
Sciences (JIHS) 

Health • Nursing 
• Medicine • Lab Technology 
• Nursing • Sanitary Science 
• Environmental Sc. • Phannacy 
• Public Health 

• Lab Technology 
En &!!!eerlng 

• Mechanical Engineering 

• Electrical Engineering -
• Civil Engineering 

Social Science 

• Accounting 
• • r. =ent 

6. Dilla College of Teacher Natural Science Natural Sci~nce 
Education & Health Education • Nursing 

Sciences • Mathematics • Lab Technology 

• Physics • Sanitary Science 

• Chemistry 

• Biology 

Health 
• Health Officer 

Social Science 
• History 

• Geography 

• English 

• Amharic 



NAME OF THE DEGREE PROGRAMMES - " Dll'LOMA 
INSITfUTION PROGRAMMES 

7. Mekelle University Natural Science 
College • Civil Eogineering . t .. 

• Industrial Engineering 

• Mining Geology 

• Arid Zone Agriculture 

8. MekeUe Business Social Science Social Science ' 
College • Accounting • Accounting 

• Management • Banking & Finance 

• Economics • Management 

• • Secretrial Scienc & 
Office M.n'<Yement 

9. Addis Ababa College of Social Science 
Commerce • Accounting 

• Banking & Finaoce 

• Personnel 
Management 

• Purchasing & Supply 
Management 

• Secretarial Science & 
Office Management 

10. Awassa College of Natural Science 
Agriculture • Agricultural Engineering & - - _.----- -

. Mechanization 

• AnimaJ Production & Range land 
Management 

• Plant Production & Dryland Fanning 
~ 

II. Jimma College of ~ HO'Yf;culfuYe. Natura l Science 
Agriculture • General Agriculture 

• Animal Science and 
management 

• Plant Sciences 
12. Ambo College of Natural Science 

Agriculture • General Agricul ture & 
Extension 

• Agricultural Teachers 
Education 

13. Wondo Genet College of Natural Science Natural Scien ce 
Forestry • Forestry • Forestry 
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- -

_,0 NAME OFTllE DEGREE PROGRAMMES DIPLOMA 
INSTITUTION PROGRAMMES 

14. Addis Ababa University Natural Science Natural Sciences 
Faculty of Medicine 

• Medicine 

SchoolofPharmacv 
• Pharmacy 

Faculty of Technology 
• Architecture and Town Planning • Building Engineering 
• Chemical Engineering 

• Civil Engineering 

• Electrical Engineering 

• Mechanical Engineering 
Faculty of Science 

• Biology 

• Chemistry 

• Mathematics 

• Physics 

• Statistics 

• Geology 
Faculty of Veterina!:'y Medicine 

• Veterinary Medicine 
Social Sciences - - .-- • - Animal Health -

Faculty of Business & Economics I 

• Accouinting Social Sciences 

• Economics 

• Economic Development Planning ~ 

• Management & Public 
Administration 

College of Social Science 
• Geography 

• History 

• PSIRI Political Science & 
International Relations 

I 
• Sociology & Social Administration 

Faculty of Law 
• Law 

Faculty of Education 
Business Education • Bu~:ness Education • 
Educational Administration • Educational • 
Educational Psychology 

Administration • 
Institute of Lan2uage Studies 



- -
NO NAME OF THE DEGREE PROGRAMMES 

- - -
DIPLOMA 

INSTITUTION PROGRAMM:ES 

• Ethiopian Language and Literature 

• Foreign Language and Literature 

• Theatre Arts 
• Linguistics 

Library Science Department 

• Library Science LibraIY Science • 
15. Nazareth Technical Natural Science Natural Science 

College • Industrial Eng. 
- .- Manufacturinglechnology Technology 

• Automechanics Technology • ,A_uto Mechanics 

• Construction Technology Technology 

• Electrical Electronics Technology • Construction 

• Drafting & Surveying Technology 

• Electrical Technology 

• Manufacturing 
Tecilnology 

• Drafting Technology 

• Surveying Technology 

16. Gondar College of Natural Science Natural Science 
Medical Sciences • . Medicine --_. • ·Nursing 

• Public Health • Environmental Science 

• Environmental Science • Laboratory 

• Nursing Technology 
-

17. Kotebe College of • Physical Education 
Teacher Education 



~PfENj)IX-G-

..., U l.I,I C\..l. naccmcnr 01 Ireshman students to d ifferent dep~~' 

The following table shows the number of students placed with CGPA, Female Quota, Courses 
considercd, and Disabled/Special Admission . 

WITH FEMALE DISABLDi:> PEC I~ 

DEPARTME r.:T i\1 tf{1l CO URSE QUOTA ALJMISS ION TOTAL 

Accollnt in g 55 (> 2.90) 15 (> 2.40) 70 r ~": "" li u rnics - 68 (> ~. 90) 10 (> :;.10) " 78 .. ' 
'HTP \ . -.~ . .1".. ~ ~, S~Ji . .- ~ 1l .Q; :!."O) 58 . - - ... ... 

",~ ... ---,-, i . 

! 
t··ubjll,.'.Aumbwi. ... trauajJ .::.... - . -~4~ l;titlr- Fi C11~~(JII~l'i ;'~ -' , ~ (> ~. lj.0l 31 

BU'lnc~~ ElhI C:ltlO'll J~ r" 2.301 6 (> 1.80) 38 
Educ,lfioll a l Psycho logy ~7 (> 2.30) 7 (> 1. 80) 2 (2 .20.1. 90) 56 

Information Sys telll ~O (2 2.60) Flen . QIl MI. 10 (2 2.10) I (2.60) 51 

Eth. Lang. & Literature 37 (2 I. 75) 37 
Teac hers 
Elh. Lflng. & Literature 25 (2 I. 90) I (1.80) 26 
~Oll - Teacher 

For. LlI1g. & Litera ture 57 (2 I. 90) 57 
Tcac hers 
Ff)L Lang. & Lili.' riJIUrC 22 (2 2.20) Flen. 6 (2 1.80) I N.C . (2.22) 29 
'on - Teacher 

T hl'a trc Arts 20 (> 1. 80) 20 

LAW ~ 7 (2 2.90) 10 (2 2.30) 2 ( 2.88, 2.25) 59 

Gcgraphy - Teachers 39 (> 2. 10) Ceog. 39 
Cco:,.!raph - NO ll -Teachers 27 (> 2AO) I N.C. (2 .33) 28 
History ~ Teachers 30 (> 1. 90) I N.C. (2.22) 31 
lIi s tory - NOli - Teachers 22 (" 2.1 0) 22 
(,S ill 51 (" 2.40) II (2 2.00) 2 (2.30, 2. 10) I N.C. (\.78) 65 
SOSA ~O (> 2.60) Flcn 8 (> 2.20) I N.C. (2.56) I (2.00) 50 

TOTAL 730 102 13 845 

'. 



NUMBER OF STUDENTS PLACED WITH CGPA, WITH FEMALE QUOTA 
COURSES CONSIDERED AND THE CGPA BREAK POINT. 

Department With merit Course Female Course Total 
Quota 

Medicine , ~ 8(:>.2 70) 12(<:2.10) Gn 
-Architecture -z9(c2.00) --Math 29 

. Ph:'lrn1acy 45(<:2.40) ChC~11 , !3io ' i 1(<:1.90) 56 
Technology 169(<:2.40) Math.Phys 18(<:1.80) 188 
Veterinary 53(<:2.00) Bio,Chern 52 
Biology(Teaching) 68(<:1.80) 68 

I Biolol!\"(Sc icnce) 32(<: 1. 90) Bio. Chern 5(<: 1.78) 37 
I Ch~111i~try (Teaching) 36(<: 1. 80) 36 

Chemistry (Science) 20(<:2.20) \-laths. Chern ~O 

Geology 62 (<:2 .00) 62 
, \ lathemJlics (Teaching) 74(<:1.80) " lath.Phys 7.f 

! \lathematics (Science) 31 (<:21 0) 31 

'.i:~11pttt~r 31(?2.40) Math.Phys 8(<: 1.90) 'dath.Phys 39 
, l'h"ics (Tcaclling) 36(<:1.80) 36 
! Ph, sics (Science) 25(<:1.90) 25 

Statistics 47(<:2.20) \ lath 9(? 1.80) 56 

Total 869 

"""---.:'-

, 
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SOCIAL SCIENCE FRESII\-1AN PROGRi\MME 

List of Student~ Placed in the Department of Accounting. 
200012001 A.Y. (\993 E.c.) 

Sex 
I 

Choice :-.'0. CGPA I , , 
M 3.70 ! 

~A 3.60 
~[ I 3.50 I M 3.50 , 
:vi 350 

I M I 3.\0 , 
io;[ ~ 
:vI i 3 . .\0 

I M 3. .. 0 
~v[ 1 3.40 
:-[ 3.30 
,,[ I 3.~O -- - . . - -

:~'v1 I 3~30-L 
; 2\1 I 3.30 
, , r 

-" I J.3G 
, 
~ 

. M! ! 3 . .30 i ----, ---
~.-f 3.::0 I 

" 3.:0 
:.;1 ! 3.::0 ! 

\,1 I 3 :0 i 
2\[ 3:20: 
r 3.:0 I 
\,1 3 :0 , 

_,-~. f 3 :0 
\[ I 3.20 

, 
~.l 

........... 
). -~ ... 

~vI 3.10 
; 

~.1 
, 3 10 

I \1 
-~-

3 10 
. \.{ 1 I 3. '0 I ....l..-. 
I ~;f 1 3.10 I 
~ 

! :,.{ , 3.1 0 , 
I ),[ , 3.1 0 
r~.1 I 3.10 
, , 

~vl 3.1 0 
, I \{ 3.10 
, , 

\1 3.10 i 
! , Iv! , 3 10 

M 3.10 
:vi 3.1 () 



ADDIS ABABA Ui'lIVERSITY 
SOCIAL SCIENCE FRESI-IMAi\ PROGR<\MME 

List of Students Placed in the Department of History - Teachers 
2000/2001 A.Y. (\993 E.c.) 

i Sex ! Choice No. 
i 
I M I 

I I Special : 
! CGPA i Admission i 
i 2.40 

I M 5 2.38 i 

I 1\'! 2.30 
1 M 2 2.22 

M 3 2.20 
M I 4 2.10 

i 1 2.10 
f- 2 2.10 

12 :UO 
3 , M 210 

T \[ 13 ' 2.10 
, i 
i i'll 2 i 2.00 
-fM'---5! 2.00 

T 11 3 i 2.00 

I 
I 
I 

I 
I 
.! 

! M 5 I 2.00 i 
.,' Iv! 9 ! 

1 M 
;M 

1 ~! 

i 

4 

2.00 
2.00 
::.00 I 

.j 2.00 
10 2.00 i 

(N.G.) 

1M 13 _-1--'20:..(;::)0"--1 ___ _ 
' M 7 2.00 

)v! 2 ___ ~I~.9:cO~~----
M 6 1.90 

I M 6 1.90 
! ; 

I 
M 8 1.90 

, :VI, .~1 =_3 __ -+--'-1-'.9..::c0___" ___ _ 
TMi 5 1.90 
" M I II 1.90 
: ' M 16 1.90 
, ; M 12 1.90 



. 
~ . ... . .,...,.;.. .. 

LIST OF STUDENTS PLACED IN PRE - MED. 
2000\2001 (1993) 

.. . . - . ... ..... .... , 1"\ SEX 

M 

M 
M 
M 
M 
M 
M 
M 

I M 

f-- M -
~ 

M 
M 

-,.::" - - . ... -~ ....... ....... -~.:.." - .... ;;:; , 
".----":""""- --.... - ,~~~--.-~ .... --- .. M 

M 
M 
M 
M 

M 
M 
M 
M 
M 
M 
M 

M 
M 
M 
F 
F 
F 
F 
M 
M 
M 

5 

CHOICE- CGPA 
NO 

1 3.90 

1 3.80 
1 3.80 
I 3.70 
1 3.70 
1 3.60 
1 3.60 
1 3.50 
1 3.40 
1 3.40 
1 3.40 
1 3.40 

I 1 L,O -

1 3.30· 
I 3.30 
1 3.10 
1 3.10 
1 3.10 

I 3.10 
1 3.10 
1 3.00 
1 3. 00 
1 3.00 
1 3.00 
1 2.90 

1 2.90 
1 2.90 
2 2.90 '; 

1 2.90 
1 2.90 
1 2.80 
1 2.80 
1 2.80 
1 2.80 
1 2.80 I 



,-- . 

I 

I , 

LIST OF STUDENTS PLACED IN BILOGY TEACHING 
2000/2001 (1993 E.C) 

, 
\ 

SEX CHICE· SUBJUcr , NO CONSIDERED 

~ .... ,~ 
BIO 1&2, 

'-'/:~\ CHEM1&2, 
PHY 1&2 , 

0 ) , M 5 
M I 
M 2 

, , M I 
M L 
M 4 
--

M :1 
M -l 

' M 2 
1 M I 
, M 12 

M 9 
M 2 
M 0 

~ 

M II 
M I 
M I 
M I 
M I 

. 
M 12 
M 7 
M 0 

~ 

M 2 

M 0 
~ 

M 6 
M 8 C,B,C,C.D,C 
M 0 B.B,C,C,D.F ~ 

M 14 B,B,CD,CD 
M 9 C,C,C,CC,C 
M I I C,C,C,C,C,C 
M 7 C,C,C,C,D,D 
M 4 C,C,C,C,C,C 

CGPA 

2.40 
2.00 
2.00 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 
1.90 

1.90 

1.90 
1.90 
1.80 
1.80 
1.80 
1.80 
1.80 
1.80 
1.80 
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