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ABSTRACT

The study was to investigate the use of reading strategies via reading process among
Grade 7 students in Miazia 23 and Kidus Addis Kindergarten and primary schools,
Ababa Addis. To achieve the research objective explanatory sequential design of Mixed
Methods Research (MMR) was applied. The target population for this study constituted
of three hundred twenty two (322) grades 7 students who were schooling at Miazia 23
and Kidus Markos KG and Primary Schools. Pertinent data for the study were gathered
through close ended structure questionnaires. In addition, for the consumption
qualitative study; KII guideline was organized. Finally, descriptive statistics were
employed to do quantitative analysis; while, the qualitative part of the study was
summarized and analyzed using narrative description method. The result was
summarized in the following way. Concerning of global reading strategies; above %th of
the study participants (learners) are at distant prospect in terms of using typographical
aids like bold face and italics to pick out key information. Under this category students
sometimes use typographical aids. This is reported by 17 (19.3%) students. Learners are
also occasionally use typographical aids. This is also shown by 18 (20.5%) learners.
Evem students never use typographical aids. This is affirmed by 33 (37.5%) students.
Regarding to problem solving strategies; slim majority (68.2%) of the study participants
are far off guessing the meaning of unknown words or phrases. This group is identified
by students sometimes guess the meaning of unknown words or phrases. This is shown by
24 (27.3%) students. It is also characterized by students occasionally guess the meaning
of unknown words or phrases. This is reported by 22 (25%) students. In addition, this
category is also characterized by students never guess the meaning of unknown words or
phrases. This is also affirmed by 14 (15.9%) learners. Regarding to the frequency of
using reading strategy; in the selected primary schools most Grade 7 students do not
practice to have a purpose in mind when they read. This is reported by the mean value
(2.386) falls in the range (< 2.4) qualitatively signifying low strategy user In addition,
most grade 7 students are at distant prospect in terms of using context clues to help them
better understood what they are reading. This is reported by the mean value (2.157) falls
in the range (< 2.4) qualitatively signifying low strategy user. Based on the finding the
study concluded that Grade 7 students do not practice to have a purpose in mind when
they read. They don’t have a trend of reading aloud to help them understand what they
are reading. Meanwhile there was a statistically significant positive correlation between
frequency of using reading strategy and the score of reading comprehension and fluency.
In this sense, it is necessary for Ethiopian primary schools to pay attention to reading
strategies with their syllables. In addition, teachers need to be well equipped with
knowledge and experience for enhancing the frequency of using reading strategy of their
learners. In this regard training packages need to be organized for the teachers.

Key words: Reading strategy, metacognitive reading comprehension,
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CHAPTER I: INTRODUCTION

1.1. Background of the Study

Language is the most essential source of communication employed to share ideas and
information between two or more people in the execution of their daily tasks. To succeed
this aim, learning a foreign language is a growing need in this age of globalization
(Temur, et al. 2010). In the early 21st century, English included in any field like social,

political, and education as a very important second language (Sumponogati 2018)

In Ethiopia educational system, English is given as a foreign language at each single
grade level. It is taught as a subject in the primary, junior, secondary and tertiary levels as
well as it is a medium of instruction beginning from grade nine up to tertiary level.

English is also the first foreign language used in Ethiopia (Temur, et al. 2010)

Any language consists of four major skills i.e. listening, reading, speaking and witting
(Al-Jarrah and Ismael 2018). Reading is the meaningful interpretation of printed or
written symbols which develops over time (Delbio, Abilasha and llankumaran 2018). It is
also the highest significant element in learning process and social interaction that fetching
meaning to and gaining meaning from written material (Ghaith and El-Sanyoura 2019).
Reading is an astoundingly complex cognitive process that includes phonics, phonemic

awareness, vocabulary, reading comprehension and fluency.

As children learn to read, they must develop reading skills to become successful readers
(Mulugeta 2021). Reading skills embrace decoding, fluency, vocabulary, sentence
construction and cohesion, and reasoning and background ... (Cataraja 2022). Actually, to
develop fluency in language use of the students, it is quite significant to understand the
reading process which is comprehension (Zare 2013). Through comprehension students
have achieved a proficient level in the target English language (Abdul Aziz and Ghaffar
2019). The reader possesses the knowledge and skills necessary to employ the techniques
at the required degree of proficiency in order to accomplish the reading goal. With this
awareness, the comprehension of the structure of the strategies and the conscious
management of the process, the reader is included in the metacognitive framework

(Stewart and Tei 1983). Readers actively employ mental processes to interpret the
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meaning of the texts as they are read. These strategies, also known as reading tactics, play

a significant role in the development of reading fluency and comprehension.

Further, recent theory identified by metacognition is helpful to describe the reading
process specially to illustrate the difference between the poor and good students in
reading (Zare 2013). This theory handles knowledge of students and using their own
cognitive sources. At this juncture reading strategy is the key. So, this study was
interested to investigate the use of reading strategies via reading process among Grade 7
students in Miazia 23 and Kidus Addis Kindergarten and primary schools, Ababa Addis.
Lessening in reading comprehension and fluency is a core problem among grade seven
students in primary schools. This bleak scenario was presented annually over the past five
years. Actually, the researcher has gotten opportunity to point out this problem; because,
over the past one decade the writer of this thesis used to instruct students in elementary,

secondary, and preparatory schools.

1.2. Statements of the Problem

Reading is a fundamental skill to acquire information. Further, Scholars believed that
fluency as a skill feeds in to comprehension, which is the ultimate goal of reading
(Aldhanhani and Abu-ayyash 2020).

Meanwhile, students, at the early grades, are in difficulty to decode and comprehend a
text at the same time. Over 90% of comprehension problems are due to the deficiency in
reading fluency (Rasinsk, et al. 2020). For enhancing reading comprehension and
fluency, it is quite significant to understand the reading process (Albdour 2015) ,So over
the past two decades; reading strategies via reading process were a source of inspiration
for the research. For instance, in early days Mokhtari & Reichard (2002) assessed
adolescence and adult readers’ metacognitive awareness and perceived use of reading
strategies while reading academic and school related materials. Temur, et al. (2010) also
has contributed his empirical monograph entitled by “Metacognitive Awareness of Grade

6, 7 and 8 Student in reading processes”.

In Ethiopian context Belilew (2015) attempted to discover the rate of repetition of

reading strategy use among Ethiopian EFL learners. In addition, Yechalework (2017)



investigated the reading strategies use by high and low achiever of private grade nine and
ten students of Addis Ababa.

Even though the foregoing studies reported interesting results, the findings seem
somehow spurious and illusory due to its inconsistency. So, this study was interested to
investigate the use of reading strategies via reading process among Grade 7 students in
Miazia 23 and Kidus Addis Kindergarten and primary schools, Ababa Addis.

1.3. Research Questions
1. What is the level of awareness or use of reading strategy among Grade 7 students?
2. How often students use reading strategy via reading process?
3. To what extent frequency of using reading strategy is related to the score of

reading comprehension and fluency?
1.4. Objective of the Study

1.4.1. General Objective
The main objective of the study was to investigate the use of reading strategies via
reading process among Grade 7 students in Miazia 23 and Kidus Addis Kindergarten and

primary schools, Ababa Addis.

1.4.2. Specific Objective
4. To assess the level of awareness or use of reading strategy among Grade 7
students
5. To assess frequency of using reading strategy via reading process among Grade 7
students.
6. To investigate the nexus of frequency of using reading strategy and the score of

reading comprehension and fluency

1.5. Significance of the Study

It is believed that this study will contribute to the body of existing knowledge and as well
make up for the paucity of a scholarly paper on the use of reading strategies via reading
process. The quest for research-based intervention was high on the priority list for

primary schools to reveal the nexus of frequency of using reading strategy and the score



of reading comprehension and fluency among Grade 7 students. Particularly, this bleak

scenario was presented by academicians.

So, this study is important to bridge this gap for instance primary schools will be well
informed about the nexus between the use of reading strategies via reading process and

the score of reading comprehension and fluency.

In addition, the finding of this study will have the potential to provide important insight
for the practitioners and policy makers with regards to making policies and taking the
appropriate measures towards designing strategies for improving reading comprehension
and fluency in primary schools. Lastly the study will serve as an empirical source to the

researcher in the future.

1.6. Scope of the Study

Reading comprehension and fluency is a broad concept, which consists of numerous
interactions but the scope of this study is restricted to the particular topical and spatial
areas. The topical approach of the study was limited to the level of awareness or use of
reading strategy, frequency of using reading strategy, and the nexus of frequency of using

reading strategy and the score of reading comprehension and fluency.

In this study the following most influential theories i.e.; behaviorism, information
processing model theory, automaticity theory, and Ehri and Mc Cormick word learning

theory considered to better understand about the study.

This study applied explanatory sequential design of Mixed Methods Research (MMR).
The explanatory sequential design of Mixed Methods Research (MMR) emphasizes the
quantitative phase, followed by the qualitative phase (Creswell, et al. 2010)

The purpose of adopting explanatory sequential design of Mixed Methods Research
(MMR) was to explain the nexus of frequency of using reading strategy and the score of
reading comprehension and fluency among Grade 7 students in the first quantitative
phase, and then to use the analysis of qualitative data to explain the quantitative phase's
results. Having the objective of assessing the use of reading strategies via reading process
among Grade 7 students; the study was conducted in Miazia 23 and Kidus Addis

Kindergarten and primary schools, Ababa Addis.
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1.7. Limitation of the Study

The central theme of this study was the nexus of the level of awareness or use of reading
strategy & the score of reading comprehension and fluency. For this inquiry, the study
concentrated on some theories i.e.; theories i.e.; behaviorism, information processing
model theory, automaticity theory, and Ehri and Mc Cormick word learning theory. So,
other theories are beyond the scope of this study. This may limit the representativeness of

the study while intending to use it for other study context.

1.8. Definitions of Operational Terms
Reading Fluency: it is a construct consisting of three facets or indicators i.e.; the rate of
one’s reading, the accuracy at which words are pronounced, and the prosody (meaning

expression) in one’s voice that brings a text to life (Pai20)

Reading Strategies: They are self-directed actions where reader flexibly takes control
with a certain degree of awareness to retrieve, store, regulate, elaborate, and evaluate

textual information to achieve reading goals (Wang 2016)

Metacognition: it revolves around students' awareness of their cognitive processes as
they read (Rupley, Blair and Nichols 2009)

1.9. Organization of Thesis

This dissertation is organized in to five chapters. Chapter one is dedicated to the
introduction. Under this chapter, the background of the study, statement of the problem,
the objective of the study, the scope of the study & limitation of the study are discussed.
Chapter two reviews related literature. This chapter embarks on reviewing theoretical and
empirical literatures. Under theoretical section the study reviewed literatures to define

key terms such as inventory, inventory management, and inventory control.

Further This chapter embarks on reviewing theoretical and empirical literatures. Under
theoretical section the study reviewed literatures to define key terms such as reading,
reading comprehension, reading fluency, and reading strategies. Further the study
reviewed literatures about the underlying issues linked to the research topic such as the

importance of reading strategies and classification of reading strategies.



Finalize theoretical review by theorizing reading, reading fluency, and reading strategies
.& developing theoretical framework. After meanwhile, the study also reviewed
empirical literatures. At the end the study led in to a conceptual model consists of various
ideas that are entrenched in existing theories, sources and experiences mostly influenced

by the context of the study.

Chapter three deals with research methodology including research approach and design,
sample size and sampling techniques, research subjects (respondents), data collection
instruments and method of data analyses. Chapter four of the study is devoted to the
presentation and discussion of data. Lastly chapter five summarizes summary of findings,

conclusion and recommendation.



CHAPTER II: REVIEW OF RELATED LITERATURE
This chapter embarks on reviewing theoretical and empirical literatures. Under
theoretical section the study reviewed literatures to define key terms such as reading,
reading comprehension, reading fluency, and reading strategies. Further the study
reviewed literatures about the underlying issues linked to the research topic such as the

importance of reading strategies and classification of reading strategies.

Finalize theoretical review by theorizing reading, reading fluency, and reading strategies
.& developing theoretical framework. After meanwhile, the study also reviewed
empirical literatures. At the end the study led in to a conceptual model consists of various
ideas that are entrenched in existing theories, sources and experiences mostly influenced

by the context of the study.
2.1. Theoretical Review
2.1.1. Conceptualization of Key Terms

2.1.1.1. Reading

Reading commonly defined as the activity to draw meaning from the written materials
(Fanziah and Munir 2017.). Goodman (1967) defines reading as a process which involves
using available language cues that are selected from perpetual input on the basis of

readers’ prediction (Ngabut 2015).

Reading is defined as the meaningful interpretation of printed or written symbols, while
comprehending is a result of the interaction between the perception of graphic symbols
that represent language and the reader’s language skills and his knowledge of the world
(Albdour 2015). Reading is a complex and interactive cognitive process of extracting
meaning from text. It is also an individual process, which explains the different
interpretations of different readers. Reading is an extremely complex process that no one
can explain satisfactorily (Maarof and Yaacob 2011). The major components of reading
process are phonemic awareness, phonics, fluency, vocabulary, and comprehension
(Rupley, Blair and Nichols 2009)



2.1.1.2. Reading Comprehension

Reading comprehension is a multidimensional process that includes, the text, and factors
associated with the activity of reading (Lipka, 2010). Further, two information are
involved in compression reading i.e.; visual information that is the one that comes from
the printed page, and non-visual, the information that comes from the brain of the reader.
Reading is regarded as a basic skill for second or foreign language academic learners by

which they can develop independent learning of another language (Temur, et al. 2010).

In respect of reading comprehension four things should be properly digested. Namely,
these are history of reading instruction, type and purpose of reading, cognitive reading
skill, and variables involved in comprehension (Ngabut 2015). Silberstein (1987) divided
reading instruction in to three period of development i.e.; a decade of questioning (1962-
1973), reading and psycholinguistics (1970s), interactive reading (1980s) (Wang 2016).

During the first period the role reading instruction in language class room, that is, on the
utility of audio-lingual in which the written text was used as grist for an oral mill
(Ngabut, 2015). Meanwhile, a major transformation in the conceptual model of reading
had already begun with the publication of Goodman (1967) (Lipka 2010).

The scholar refuted the view of reading as essentially a mechanical decoding of speech
written down (Ngabut 2015). Further, from the modern psycholinguistic perspective
reading is viewed as a complex information-processing skill in which readers seen as an
active planning and decision-making individual who coordinate a number of skill and

strategies to facilitate comprehension (Chen and Chen 2015).

As far as a type and purpose of reading is concerned, it indicates what to achieve after
during or after reading. Actually, language is a tool of communication, so methods and
material should concentrate on the message, not on the medium (Ngabut 2015). Further,
cognitive learning skill refers to focusing learners’ attention on a particular cognitive skill
(Al-Jarrah and Ismael 2018).

Lastly, variables involved in comprehension are identified by 1) the importance of
context and background knowledge in understanding input, 2) the degree to which the

reader is able to merge input with previously acquired knowledge structure or schemata,



3) the purpose of reading, 4) length of text presented for comprehension, 5) type of

written text presented, and 6) treatment of new vocabulary (Cataraja 2022).

2.1.1.3. Reading Fluency

Reading fluency has been through multiple conceptualizations. These include the rapid
reading of individual words, reading words correctly, the speed at which one can read
connected text, and reading with expression (Paige 2020). Fluent reading is now
conceptualized by the reading scholars as a construct composed of three facets or
indicators. These include 1) the rate of one’s reading, 2) the accuracy at which words are
pronounced, and the prosody (meaning expression) in one’s voice that brings a text to life
(Delbio, Abilasha and llankumaran 2018). Reading fluency is identified as the ability to

decode and comprehend a text at the same time (Akaranga and Makau 2016)

Scholars also believed that fluency as a skill feeds in to comprehension, which is the
ultimate goal of reading (Aldhanhani and Abu-ayyash 2020). Padak and Rasinski (2008)
and Samuels (2007) identified three main components of oral reading fluency which are
accuracy, automaticity, prosody. Accuracy is the ability to decode words precisely. On
the other hand, Rasinski (2014) associates automaticity with recognizing and decoding
words effortlessly. The last component of fluency, prosody refers to reading smoothly
with expression and intonation that presents the meaning and comprehension of
connected text (Aldhanhani and Abu-ayyash 2020)

2.1.1.4. Reading Strategies

Reading strategies are self-directed actions where reader flexibly takes control with a
certain degree of awareness to retrieve, store, regulate, elaborate, and evaluate textual
information to achieve reading goals (AD-Heisat, et al. 2009). Readers ’strategy-use
while reading demonstrates their interaction with written text whereas effective use of

strategies can improve their reading efficiency and text comprehension (Suebpeng 2017).

Strategies can be cognitive; that is, they can involve mental processing or they can be
more social in nature, and their effective use is enhanced by metacognitive awareness

(Wang 2016) Reading strategies can be categorized in to cognitive reading strategy,



metacognitive strategy, bottom-up reading strategy, top-down reading strategy, and

interactive reading strategy (Suebpeng 2017)

Cognitive reading strategy can be classified in to comprehending strategy, memory
strategy, and retrieval strategy. Comprehending strategy consists of several processes
such as identifying main idea, differentiate author’s attitude and tone, summarizing main
information, analyzing author’s purposes, guessing the control of the text, translating
message in to native language, guessing meaning of unknown words using context clues,

using dictionary to clarify unknown words and so on (AD-Heisat, et al. 2009)

Memory strategy refers to making advantage of typographical features such as bold face,
italics, pictures, tables or figures in text (Suebpeng 2017). Further, retrieval strategies are
using background knowledge or experiences related to the topic and text, connecting
some new information in text with previously read text, using grammar structures or rules
to comprehend knowledge (Wang 2016). On the other hand, metacognitive strategies
include planning for learning, monitoring of comprehension, and evaluation of learning

of learning after the language activity is completed (Suebpeng 2017)

As far as reading comprehension strategies are also concerned literatures discussed across
four types of schemas namely, formal schema, content schema, cultural schema, and
linguistic schema. Schema shows the fundamental structure responsible for the
construction of a text. Content schema refers to the prior knowledge of the text content
area. It incorporates conceptual information about on what typically occurs in a particular
topic (Al-Jarrah and Ismael 2018) On the other hand, cultural schema determines the
extent of the human knowledge of textual structures and rhetorical conventions, which
can affect reading comprehension, and how this knowledge can be effectively thought
(Suebpeng 2017) In addition, linguistic schema is related to the vocabulary and

grammatical knowledge.

Moreover, recent literatures categorized reading strategies in to teachers read aloud, echo
reading, choral reading, partner/pair reading, independent reading. Let us see in detail. As
far as teachers read aloud is concerned in this strategy the teachers’ model fluent reading
for their students (USAID 2020). On the other hand, during echo reading students repeat
phrases/sentences after the teacher models fluent reading. However, during choral
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reading students are reading all together chorally. In case of partner/pair reading students,
pair up and practice reading to one another. Moreover, during independent reading

students whisper read and silently read the text and or story for them.

2.1.2. The Importance of Reading Strategies

According to Aldhanhani & Abu-ayyash (2020), reading strategies are more useful and
beneficial for learners who show lack of knowledge in the domain of reading, as well as
those with lower reading skill. These kinds of learners are strongly needed to these
strategies to achieve reading comprehension .The continuous use of reading strategies
will lead the readers to become skilled and later they will be able to utilize the reading
skills acquired without conscious efforts (Bimmel, Van Den Bergh and Oostdam 2001).
Meanwhile, most of EFL learners face many problems in comprehension of written
materials as they read. EFL learners are challenged to understand the meaning of texts.
They are also in difficulty to understand each word and even each sentence. Moreover,
they fail to achieve the meaning of text as a whole. Many psychologist and researchers
associated learners problems with the lack of reading strategies (Barzegar and Fazilatfar
2019).

2.1.3. Classification of Reading Strategies

Mokhtari & Reichard (2002) suggested a reading strategy questionnaire called MARSI
(Metacognitive Awareness of Reading Strategies Inventory) to measure learners’ strategy
use while reading academic materials. They divided reading strategies into three
subgroups: global strategies (orienting towards global analysis of the texts), problem-
solving strategies and support strategies (using reference materials, note-taking and other

practical strategies).

Based on MARSTI’s factor analyses and theoretical framework, MARSI was adjusted into
a new version of survey called SORSI (Survey of Reading Strategies Inventory) with
three categories of reading strategies: metacognitive strategies, cognitive strategies and

support strategies (Peteranetz 2018).

MRS as purposeful, carefully planned action employed by readers to monitor or manage

their reading (for example, setting goals before reading, skimming the text to preview its
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length and structure, etc.) (Saricoban and Behjoo 2017). Metacognitive strategies as
executive actions that involve planning, monitoring or evaluating one’s learning process.
Metacognitive strategies entail three major tasks: centering one‘s learning, arranging and
planning one‘s learning, and evaluating one‘s learning. Although these definitions are not
entirely the same, all the authors agreed that metacognitive strategies involve some

elements of planning and monitoring one‘s study (Mokhtari and Reichard 2002)..

Cognitive reading strategies are defined as the localized techniques utilized by readers
while working directly with the text, especially when it becomes difficult. Some typical
examples are changing reading speed, inferring from context, re-reading for better
comprehension, etc. This definition is very similar to the concept of problem-solving
strategies. Cognitive strategies operate directly on incoming information, manipulating it
in ways that enhance learning. That is to say, one typical characteristic of this group of

strategies is to deal directly with the problems arising while reading (Peteranetz 2018)..

Support strategies refer to the use of basic support mechanisms to aid comprehension.
This category had not been mentioned in any previous taxonomy of language learning
strategies. It was coined by Mokhtari and Reichard (2002 in MARSI. Both researches
conceptualized support strategies as applying support mechanisms like using dictionaries,
taking notes, summarizing, underlining key words, etc. to improve reading

comprehension (Saricoban and Behjoo 2017).

A clear classification of reading strategies is really beneficial, especially when this
research sought to measure the effects of different subgroups of strategies on reading
comprehension. However, it should be noted that sometimes the distinctions between two
categories are not very clear-cut. This means that a specific strategy may reflect the
characteristics of more than one category, and does not entirely belong to any particular
group. Such ambiguity is inevitable in many literature-based taxonomies, thus should be
taken into account in the step of analyzing data for this research (Mokhtari and Reichard
2002).
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2.1.4. Theorizing Reading, Reading Fluency, and Reading Strategies

In this study the following the most influential theories such behaviorism, information
processing model theory, automaticity theory, and Ehri and Mc Cormick word learning
theory are reviewed to better understand reading, reading fluency, and reading strategies.
From the very beginning no comprehensive model account for all aspects of the reading

process.

Their diverse views emerged from the two different psychology streams i.e.; cognitivism
and behaviorism. In relation to these, most models of reading are partial in that they are
concerned with specific aspects (perpetual and cognitive), stages (beginning, skilled
reading or modes (oral or silent reading) (Cataraja 2022)

According to Harris and Sipay (1984) the model of reading process can be categorized in
to bottom-up, top-down, and interactive (Ngabut 2015). Bottom-up models of reading

process view reading as basically a translating, decoding, or encoding process.

In this process, reading comprehension is believed to be an automatic outcome of
accurate word recognition. Top-down models of reading, the reader’s cognitive and
language competence play a key role in the construction of meaning from printed

materials (Delbio, Abilasha and Ilankumaran 2018).

Most of these models are coined by Goodman (1967) & Smith (1971). It is based on
psycholinguistic theory, that is, the theory in which there is an interaction between
thought and language (Ngabut 2015). In this regard Goodman (1967) defines reading as a
process which involves using available language cues that are selected from perpetual

input on the basis of readers’ prediction (Cataraja 2022).

On the other hand, among the theorists of interactive models Rumelhart (1980) believes
that at least for skilled and advanced readers, top-down and bottom-up processing in
reading seem to occur simultaneously. Rumelhart believes comprehension is dependent
on both graphic information and the information in the readers’ mind (Albdour 2015). In
conjunction with these theories, reading is defined as the meaningful interpretation of

printed or written symbols, while comprehending is a result of the interaction between the
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perception of graphic symbols that represent language and the reader’s language skills

and his knowledge of the world (Ngabut 2015)

This paper further reviewed literatures linked to schema theory. The notion of schema
results from the development of research in cognitive science where the importance of
background knowledge in language comprehension is found to exist (Al-Jarrah and
Ismael 2018). A schema is a theory about how knowledge is represented and how the

representation facilitates the use of knowledge in particular ways (Ngabut 2015)

In relation to this definition MC-Cormick & Pressely (1997) define schemata as
generalized knowledge about object, situation, and events (Aldhanhani and Abu-ayyash
2020). Related to reading, according to schema theory, the text only provides directions
for readers as to how they should retrieve or construct meaning from their own previously
acquired knowledge, So on the basis of this theory, comprehending a text is an interactive

process between reader’s background knowledge and the text.

Anyway, from the modern psycholinguistic perspective reading is viewed as a complex
information-processing skill in which readers seen as an active planning and decision-
making individual who coordinate a number of skill and strategies to facilitate
comprehension (Ngabut 2015). Scholars believed that fluency as a skill feeds in to
comprehension, which is the ultimate goal of reading (Aldhanhani and Abu-ayyash
2020). There are various theories that shed light on reading fluency and reading
strategies. Let us start from behaviorism.

In education behaviorism can inform literacy instructions meaningfully by leading
teachers by leading teachers to use specific strategies and assessment methods.
Behaviorism is criticized. It views the learner, reader, as a passive recipient of
information in the text (Lipka 2010).

On the other hand, information processing model theory Slavin (2002), oral reading
fluency is addressed through various systems that leads readers to engage in specific
skills, such as recognizing letters and sound rapidly and retrieving knowledge that is
stored in the long-term memory. Unfortunately, it has also some criticism. Further

automaticity theory is the famous theory in the field of reading fluency. For automaticity
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reading fluency is identified as the ability to decode and comprehend a text at the same
time (Akaranga and Makau 2016). Similar to previous theories this theory has also
received negative criticism. For instance, it doesn’t shed light or explain, how prosody, a

significant component of oral reading fluency.

Ehri (1995) word learning theory is another widely recognized theory in the field of
reading fluency (Ehri 2005). Her theory presents the reading strategies that the students
go through to achieve reading fluency. Ehri (1995) identifies four stages for the
development of reading words, which are pre-alphabetic (preschool), partial alphabetic
(kindergarten), full-alphabetic (first grade), and consolidated alphabetic (second grade)
(Al-Jarrah & Ismael, 2018).

However, later Ehri and Mc Cormick (1998) identified one more phase. Which is
automatic alphabetic (beyond second grade) (Ehri 2005). Each of these stages has its own
characteristics which are used to develop instructional implications for students to read
words fluently. Recent theory identified by metacognition is helpful to describe the
reading process specially to illustrate the difference between the poor and good students

in reading.

2.2. Theoretical Frame Work

A theoretical framework of this thesis comprises the aforementioned issues expressed by
theorists: Harris and Sipay (1984), Goodman (1967) & Ehri and Mc Cormick (1998) in
the field into which this study plan to research, which the study draws upon to provide a
theoretical coat hanger for its data analysis and interpretation of results. And the

theoretical frame work is graphically presented below.
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Figure 2.1: Theoretical Frame Work
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Source: own synthesis from empirical literature review on Harris and Sipay (1984),
Goodman (1967) & Ehri and Mc Cormick (1998)

2.3. Review of Empirical Studies

2.3.1. International Studies

In early days Mokhtari & Reichard (2002) assessed adolescence and adult readers’
metacognitive awareness and percieved use of reading strategies while reading academic
and school related materials. There were three strategies subscales or factors: Global
reading strategies, problem-solving strategies, and support reading strategies. As the
result indicated students’ internalized conceptions of reading process are often related to
the textual information, they attend to (Mokhtari & Reichard, 2002). This study differ
from these international studies interms of context,research method, research desighn and

time.

Chen & Chen (2015) also explored the use of EFL reading strategies used by school
students. The Survey of Reading Startegy (SORSI) was used as the instruement to collect
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data. The results indicated a high awareness of reading startegy was among EFL high
school students (Chen and Chen 2015).

Temur, et al. (2010) also have contributed his empirical monograph entitled by
‘Metacognitive Awareness of Grade 6, 7 and 8 Student in reading process’. The scholars
investigated the difference among 6th, 7th and 8th grades in respect to their
metacognitive awareness in the field of reading (Temur, et al. 2010). The research was
conducted using a correlational method. The study group consisted of 101 students from
from a public school Kutahya provice of Turkey. The result of the study revealed there
was a positive correlation between grade level and metacognitive awareness in reading,

but there was not statstically significant (Temur, et al. 2010).

Suebpeng (2017) also investigated the English reading strategies used by grade 9 students
at Nonkhor school while reading materials in English. Based on the statstical data, the
overall results revealed all of the 16 items included in the survey were all used by the
student with diffferent frequencies. Inaddition, the findings also showed that on average,
using reference materials (e.g. dictionary) , decoding of the meaning and translating the

text in to native language were most frequently used (Suebpeng 2017).

2.3.2. Local Studies

First, EQUIP2 (2008) determined whether schools provide adequate opportunities to
learn and whether teachers and stdents use those opportunities to ensure that children to
read fluently in the languag of instruction. The study found that few children at the start
of Grade 3 had learned to read fluently enough to ensure comprehension. Thirty six
percent of the students could not read a single word of either Grade 2 or 3 level text. Only
15% of the students could read at a rate of 40 words per minute or faster, a rate that may

be fluent enough to ensure comprehension (EQUIP2 2008 ).

Second, Dr. Belilew ( 2015) conducted on the topic™ The Relation Ship Between Reading
Strategy use and Reading Comprehension among Ethiopian EFL Learners”. This study
was attempted to discover the rate of repetition of reading strategy use among Ethiopian
EFL learners. Forthermore, wanted to try to deduce the possible connection between

reading strategy use and reading comprehension. In this study there were forty EFL
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leaners participated and used A reading strategy inventory and a reading comprehension

achicement test to collect the required data (Belilew 2015).

Third, Yechalework ( 2017) conducted the research entitled “Reading Strategy use: The
case of high and low achiever at Private high school of KB Academy Grade Nine and
Ten Students”. The purpose of thus study was to investigate the reading strategies use by

high and low achiever of private grade nine and ten students of Addis Ababa.

The focus of the study was to attain the type and range of strategy they use and frequency
level thereby and assess the difference and similarities in using the reading by high and
low achiever students.There were thirty students were selected using stratified
technique.The researcher used questionaire and interview to gather the required data.The
result of the study show that there was a relationship between four main strategies usr(
memory, cognitive, metaginitive and social strategies ) and language learning

achievements (‘Yechalework 2017).

2.4. Synthesis of the Study

A conceptual framework consists of various ideas that are entrenched in existing theories,
sources and experiences mostly influenced by the context of the study (Parker, et al. A
scoping review). So, a conceptual model of this thesis comprises the independent and
dependent variables detailed in by previous empirical studies as graphically presented
below.

Figure 2.2.: Conceptual model

The level of awareness or

use of reading strategy

Reading

Frequency of using
reading strategy

Comprehension

Source: own synthesis from empirical literature review on Temur, et al. (2010) and
Suebpeng (2017).
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CHAPTER I11: RESEARCH DESIGN AND METHODOLOGY

3.1. Research Methods

The objective of the study focused on examining the use of reading strategies for
developing reading comprehension and fluency. To achieve this objective, the research
employed mixed research method to understannd in detail about the research problem.
Mixed method is adequate to develop multiple perspective and to acquire a complete

understanding about research question (Creswell, et al. 2010).

So, this study applied quantitative and qualitative research methods. The reason behind
quantitative method was to generalize the finding to the population. In addition, the study
applied qualitative research method in order to enable the researcher to have detail data

about the subjects.

Regarding to the research design; this study applied the sequential explanatory mixed
research design. Sequential explanatory mixed research design applied quantitative data
firstly followed by qualitative data (J. Creswell , Research design: qualitative,
quantitative and mixed method approach, 4th edition. 2014). Therefore, in this study, the
researcher collected the survey data in the first phase and then collected qualitative data

by aiming to explain more detail the first quantitative data using the qualitative data.

3.2. Instruments of Data Collection

According to Wimmer and Dominick (2011), method is a specific data collection process
in accordance with the assumption of the selected methodology. Primary data are those
which are collected a fresh and for the first time and thus happen to be original in

character.

For this study primary data sources were grade seven students of the selected schools in
Addis Ababa. Quantitative and qualitative data collection methods were employed in
order to obtain detail and reliable data for analysis. Thus, this study applies mainly the
following information gathering tool, i.e., questionnaire, in-depth interview and reading

comprehension achievement test.
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3.2.1. Questionnaire

Questionnaire is a quantitative research strategy that involves the structured collection of
data from a predetermined sample. The study employed questionnaire which is a survey
data collection method. Questionnaire is a pre-formulated written set of questions to
which respondents record their answers. It is a self-explanatory, read and answered by
respondents by themselves. For this study, self-administered questionnaires which are
translated in Amharic language used in which respondent answer the question by
him/her.

Thus, this study employed metacognitive awareness of reading strategy inventory
(MARSI) from the questionnaires designed through the measurement of those constructs
contained within Temur, et al. (2010) frameworks. In addition, this study also employed
strategy inventory from the questionnaires design through the measurement of those
constructs contained within Suebpeng (2017) framework. The Survey of Reading
Startegy (SORSI) by Mokhtary and Sheorey (2002) was used as the instruement to
collect data (Suebpeng 2017). Based on previous studies summary about strategy use

was analyzed using the following scale and description:

Table 3.1: Scale and qualitative description of responses

Range Qualitative Description
>3.5 High strategy user
2.5-3.4 Medium strategy user
<24 Low strategy user

Source: Own synthesis from literature review on Zare (2013).

3.2.2. In-Depth Interview

For carrying out indepth interview KII guideline has been developed. The pupose of
carrying out in-depth interview was to enable the researcher to have complete opinion of
subjective conviction of key informants (teachers) who have good and broad expert
knowledge and experience with the research topic.In additon, it was usewd to triangulate
the information obtained by the quantitative survey According to Saringer and Shohamy
(1989) an interview is preferred to get appropriate data, free discussion, response and
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flexibility that could not be gained via other data gathering tools (Toyon 2021). So, four
(4) key informants (teachers), represented from the selected schools, have been

interviewed.

3.3.3.Reading Compression Achievement Test

Reading compression achievement test was adopted and organized from the UNESCO’s
ad hoc committee document for language assessment to measure grade seven students’
reading comprehension level (Fletcher 2006). The comprehension test was employed to

evaluate comprehension of the student.

The reading comprehension test was used to evaluate students’ reading comprehension
achievements. The test involved three parts; short answer with 5 items, gap filling with 2
items and reference items with 2 items and synonym 1 items. Then, the reading
comprehension test was validated before administration and evaluated by research
advisors, teachers and peers who have an experience in Teaching English as Foreign
Language at Universities and administered to subjects. The allotted time administered to

test the reading comprehension section was 55 minutes.
3.3. Subjects, Samples and Sampling Techniques

3.3.1. Subjects of the Study

Target population as defined by Frederic (2010), is a universal set of the study of all
members of real or hypothetical set of people, events or objects to which an investigator
wishes to generalize the result (Parveen 2015). The target population for this study
constituted of Grade 7 students, who were schooling at four primary schools. These four
primary schools were already identified by the problem linked to reading comprehension
and fluency (Yeka Subcity Education Bureau 2022).

The researcher prefered to conduct the study in Miazia 23 and Kidus Markos KG and
Primary Schools among these four primary schools; because, the population of grade 7
students was outnumbered against other schools. In addition, these two schools were

highly convenient to the researcher in terms of proximity to researcher’s worke place.

Miazia 23 KG and Primary School eencompassed four grade seven sections The

researcher counted 46-48 students, per section. and summed to 190. Out of one hundered
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ninty (190) students eighty six (86) of them were male; while, there were one hundred
four (104) female students in the count. In this school four English teachers were also

found.

On the other hand, in Kidus Markos KG and Primary School three grade seven sections
were available. The researcher counted 37-42 students, per section. and totalled to 132.
Out of one thirty two (132) students sixty eight (68) of them were male; while, there were
sixty four (64) female students in the count. In this school four English teachers were also

assigned. So, the target population was 322 grade 7 students.

3.5.2. Sampling techniques and sample size

The right selection of sampling technique is important to ensure the representativeness of
the sample that can be dependable to generalize the information obtained from the sample
to the whole population of the study (Kothari 2004). After fixing the research setting and
source of the data, a researcher is expected to decide the size of participants using
different sampling technique. As discussed earlier, the study was conducted at Miazia 23

and Kidus Markos KG and primary schools.

Among 322 students the researcher has drown ninty three (93) students The researcher
has drawn a sample of ninty three (93) students. This was determined based on the
Krejcie and Morgan’s sample size calculation as presented below. The reason for
adapting this formula is to simplify the process of determining the sample size for a finite

population.

n=X2*N*P*(1- P) ME2 * (N-1) + X2 * P * (1-P)

Where: n = Sample size

X2 = Chi —Square for the specified confidence level at 1 degree of freedom
N = Population Size

P = Population proportion (.50)

ME = desired Margin of Error
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Sample Size = 2.7062 * 322 * 0.5 * 0.5/ 0.12 * (321) + (2.7062 * 0.5 * 0.5) = 93. Then
the researcher proportionally allocated ninty three (93) students per schools using the

following formula.
For the case of Miazia 23 KG and Primary School = 190/322 *93 = 55
While in case of Kidus Markos KG and Primary School = 132/322 *93 = 38

Then the researcher randomly selected fifty five (55) students among one hundred ninty
(190) students of Miazia 23 KG and Primary School using lottery method. In additon the
same procedure was done in case of Kidus Markos KG and Primary School. Out of
ninety three (93) learners considered to be surveyed via SORSI and MARSI, the

researcher could contact and interview 88 of them with a response rate of 94.6%.

3.4. Techniques of Data Analysis

Data analysis was done in three phases: data entry, analysis and correction. Data
collected from the field let in to Excel and then transfered to SPSS v 22 for demonstrating
factorial validity of the scale of MARSI. Further, descriptive statistics for the scales such
as frequency, percent, and valid percent were analyzed. Furhter correlation analysis was
carried out. The qualitative part of the study was summarized and analyzed using
narrative description method.

3.5. Validity and Reliability of Instruments

Collecting realistic data using a variety of methods can provide important insights into
research themes (Fraenkel and Wallen 2009). This made the findings more valid and
reliable (Bowen 2009). However, a measure is not valid if it is not reliable (J. Creswell,
Educational research: Planning, conducting and evaluating quantitative and qualitative
research (2nd ed.) 2005). In this research, the researcher checked for the reliability and
validity of two instruments: (MARSI and SORSI questionnaire). Regarding to validity; a
copy of the survey was sent to two TEFL experts who reviewed the interview questions,
and the survey questions to ensure validity (Zohrabi 2013). The researcher got feedback
from the research advisor and peers on the process of the study. In addition, ddata

collected was subjected to Cronbach Alpha and the reliability coefficient returned o =
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0.85 and a = 0.88 to the overall questionnaire of variables i.e., SORSI and MARSI items
respectively (Table 3.1).

Table 3.2: Reliability test

Reliability Statistics
Cornbrash’s Alpha | N of Items
SORSI

0.85 | 30

MARSI

0.88 | 15
Reading comprehension test

0.9

Source: own survey SPSS V22 (2024)

3.6. Ethical Consideration of the Study

Confidentiality was considered in all levels of the study during information gathering.
This section of the research presents the ethical concern to be considered by the
researcher while conducting this study and handling the respondents’ information

(confidentiality), honesty of the information, data collection and analysis.

In respective of data collection, there are a number of ethical principles to which the
researcher strictly sticks and considers. For instance, to collect pertinent data from
participant the researcher took support letter from Addis Ababa University. Once the
necessary data were collected, the researcher tried to handle and process the data obtain

with great care by considering ethical principles.

The data was handled property after it had been received from the participants, and then
was kept carefully. Finally, the researcher would keep the collected data for the coming

five years in safe custody.

Regarding data analysis and reporting, the researcher was found to be honest, while
analyzing and reporting the obtained results. A great deal of trust was placed in each
researcher’s integrity, and it was predominantly taken as a major ethical issue. Therefore,
the duty to represent data honestly was extended to the analysis and reporting stage of the

research. This protected the distortion of the study’s conclusion and recommendation.
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CHAPTER IV: DATA PRESENTATION, ANALYSIS AND DISCUSSION
This chapter attempted to analyze and interpret the collected data. The results are made to
relate to the key considerations discussed in the literature review sections. This study
investigated the use of reading strategies via reading process among Grade 7 students in
Miazia 23 and Kidus Addis Kindergarten and primary schools, Ababa Addis. The
presentation and analysis of the data in this chapter were organized in to five sections.
Section one presented and analyzed about personal profile of the respondents. Section
two describes about the level of awareness or use of reading strategy. Section three
illustrated and analyzed about frequency of using reading strategy. Section four presented
and analyzed the the score of reading comprehension and fluency. Section five presented
and analyzed the nexus of frequency of using reading strategy and the score of reading
comprehension and fluency.

4.1. Personal Profile of the Respondents
Information about respondents’ personal profile was collected from the surveyed

participants as presented (Table 4.1).

Table 4.1: Basic Information about the Respondents

| Frequency | Percent
Sex
Male 32 65.59
Female 61 34.41
Schools
Miazia 23 KG and Primary School 55 59.1
Kidus Markos KG and Primary School | 38 33.9
Total 93 100

Source: own survey SPSS V22 (2024)

As illustrated in the Table 4.1 the sex matrix of the students does not lead to a similar
category but it indicates variety in sex. Thus, it can imply that the randomly selected
respondents were in different sex categories, which is very important to get vital
information for the study. In addition, school matrix of the students does not lead to a
similar category but it indicates variety in school. Thus, it can imply that the randomly
selected respondents were in different schools, which is very important to get vital

information for the study.
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4.2. The Level of Awareness or Use of Reading Strategy
This study assessed the level of awareness or use of reading strategy among Grdae 7

students via MARSI items as presented

4.2.1. Global Reading Strategies
This study employed items linked to global reading strategies as part of metacognitive
reading strategy in order to measure the level of awareness or use of reading strategy

among grdae 7 students as presented (Table 4.2)

Table 4.2: Global Reading Strategies

MARSI items Responses Value (%)
Strategy
Never 23 (26.1)
) o Occasionally 16 (18.2)
Having a purpose in mind when | Sometimes 20 (22.7)
read '
Usually 16 (18.2)
Always 13 (14.8)
Previewing the text to see what itis | Never 16 (18.2)
about before reading it Occasionally 20 (22.7)
Sometimes 12 (13.6)
8 Usually 21 (23.9)
& Always 19 (21.6)
s Never 18 (20.5)
A _ _ Occasionally 23 (26.1)
c Checking to see if the content of the .
= . . Sometimes 19 (21.6)
° text fits my purpose for reading
§ Usually 16 (18.2)
= Always 11 (12.5)
S Never 33 (37.5)
O | Using typographical aids like bold | Occasionally 18 (20.5)
face and italics to Sometimes 17 (19.3)
pick out key information Usually 16 (18.2)
Always 4 (4.5)
Never 13 (14.8)
Criticall ai d evaluati Occasionally 27 (30.7)
ritically analyzing and evaluating -
the information read Sometimes 17 (19.3)
Usually 16 (18.2)
Always 4 (4.5)

Source: own survey SPSS V22 (2024)
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Concerning of global reading strategies; above %" of the study participants (learners) are
at distant prospect in terms of using typographical aids like bold face and italics to pick
out key information. Under this category students sometimes use typographical aids
(Table 4.2). This is reported by 17 (19.3%) students. Learners are also occasionally use
typographical aids. This is also shown by 18 (20.5%) learners. Eve students never use
typographical aids. This is affirmed by 33 (37.5%) students (Table 4.2)..

Sllim majority (67%) of the study participantts are also too far left to have a purpose in
mind when they read. This group is identified by students sometimes have a purpose in
mind when they read. This is sgown by 20 (22.7%) students (Table 4.2). It is also
characterised by students occasionally have a purpose in mind when they read. This is
reported by 16 (18.25%) students. IIn addition, this category is also identified by students
never have a purpose in mind when they read. This is also affirmed by 23 (26.1%)
learners (Table 4.2).

Transcribed information onbtained by key informants also strengthened the foregoing
results. For key informants, during the interview session, illustrated the issue in part by

saying that

To some extent learners might use global reading strategies in their learning, but the use
of global reading strategies were accomplished unconsciously into their reading

practice.

The use of global reading strategy by students in specified schools is not planned or

knowledge based

Meanwhile, scholars advised that metacognitive awareness generates more constructive
and responsive reading tradition. Pressley & Afflerbach (1995) found that efficient and
constructively responsive readers were those with higher degree of metacognitive

awareness (Pressley and Lundeberg 2008).

4.2.2. Problem Solving Strategies
This study also applied items linked to problem solving strategies as part of
metacognitive reading strategy in order to measure the level of awareness or use of

reading strategy among grdae 7 students as presented (Table 4.3)
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Table 4.3: Problem solving Strategies

MARSI items Responses V;c;ue
Strategy (%0)
Never 15 (17)
Getting back on track wh " Occasionally 16 (18.2)
etting back on track when getting -
sidetracked or distracted Eome::mes ii g?g)
sually :
Always 21 (23.9)
Never 19 (21.6)
Adiusti i Occasionally 14 (15.9)
justing my reading pace or -
speed based on what I'm reading Sometimes 17(19.3)
3 Usually 18 (20.5)
53 Always 20 (22.7)
S Never 18 (20.5)
‘Q, ) ] ) Occasionally 28 (31.8)
< Stopping from time to time to Sometimes 15 (17
= think about what I’m reading (17)
4 Usually 12 (13.6)
E, Always 15 (17)
g Never 24 (27.3)
o _ Occasionally 14 (15.9)
Re-reading to mak’e sure I‘ Sometimes 15 (17)
understand what I’m reading Usually 15 (17)
Always 20 (22.7)
Never 14 (15.9)
Guessing th 0 of unk Occasionally 22 (25)
uessing the meaning of unknown -
words or phrases EZT:::?eS ig g;i)
Always 12 (13.6)

Source: own survey SPSS V22 (2024)

Regarding to problem solving strategies; sllim majority (69.3%) of the study participantts
are far off stopping from time to time to think about what they are reading. Under this
category students sometimes stop from time to time to think about what they are reading
(Table 4.3). This is reported by 15 (17%) students. Learners are also occasionally stop
from time to time to think about what they are reading. This is also shown by 28 (31.8%)
learners. Even students never stop from time to time to think about what they are reading.
This is affirmed by 18 (20.5%)students (Table 4.3).
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In addition, sllim majority (68.2%) of the study participantts are far off guessing the
meaning of unknown words or phrases. This group is identified by students sometimes
guess the meaning of unknown words or phrases.. This is sgown by 24 (27.3%) students
(Table 4.3). It is also characterised by students occasionally guess the meaning of
unknown words or phrases..This is reported by 22 (25%) students. In addition, this
category is also characterised by students never guess the meaning of unknown words or
phrases. This is also affirmed by 14 (15.9%) learners (Table 4.3).

Furthermore, sllim majority (60.2%) of the study participantts far off getting back on
track when getting sidetracked or distracted. This group is identified by students
sometimes getting back on track when get back sidetracked or distracted. This is sgown
by 16 (18.2%) students (Table 4.3). It is also characterised by students occasionally get
back on track when get sidetracked or distracted..This is reported by 22 (25%) students.
In addition, this category is also characterised by students never get back on track when
getting sidetracked or distracted..This is also affirmed by 15 (17%) learners (Table 4.3).

Transcribed information onbtained by key informants also strengthened the foregoing
results. For key informants, during the interview session, demonstrated the issue in part
by saying that

Learners might use problem solving strategies in their learning, but the use of any of the
strategies were accomplished unconsciously into their reading practice. This is because;
Ethiopia’s primary school curriculum or syllabus does not treat to teach strategies to

students.

The use of problem solving strategy by students in specified schools is not planned or
knowledge based

However, scholars suggested that metacognitive awareness is central to productive
learning because it includes preparing and planning, monitoring, evaluating as well as
selecting appropriate use of strategies in reading (Anderson 2005). Moreover, the use of

MRS ignites one’s thinking and can lead to learners’ improved performance.
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Regarding to getting back on track when get back sidetracked or distracted; reviewing the
length of a text before engaging into reading will minimize the reading anxiety of

students.

A number of research studies dealing with affect and L2 reading in a foreign language
ends in anxiety and finally poor language achievement related to students' levels of
reading anxiety, general foreign language anxiety and fear of the length of a text where

the problem solving strategy is found to be important (Saito, Thomas and Horwitz 1998).

4.2.3. Support Reading Strategies
This study employed items linked to support reading strategies as part of metacognitive
reading strategy in order to measure the level of awareness or use of reading strategy

among grdae 7 students as presented (Table 4.4)

Table 4.4: Support Reading Strategies

Strategy | MARSI items Responses Value (%)

Never 11 (12.5)

Occasionally 23 (26.1)

Taking notes while reading Sometimes 17 (19.3)

Usually 16 (18.2)

Always 21 (23.9)

Never 24 (27.3)

. Occasionally 23 (26.1)

g | B [ Somstme 15 (05

053 Usually 12 (13.6)

< Always 10 (11.4)

& Never 16 (18.2)

E’ Discussing what | read with others ggr;istlifr):;“y ;; gé%

g to check my understanding Usually o (23:9)

o Always 17 (19.3)
S Never 8(9.1)

S - T Occasionally 24 (27.3)

=] Underlining or circling important Sometimes 12 (13.6)

» information in the text Usually 18 (20'5)

Always 26 (29.5)

Never 13 (14.8)

) ) Occasionally 32 (36.4)

Using reference materials such as  "g5matimes 13 (14.8)

dictionaries to support my reading Usually 14 (15'9)

Always 16 (18.2)

Source: own survey SPSS V22 (2024)
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As far as support reading strategies are concerned; nearly to 3/4" of the study participants
(learners) are at distant prospect in terms of reading aloud to help them understand what
they are reading. This category is identified by students sometimes read aloud to help
them understand what they are reading. This is sgown by 18 (20.5%) students (Table
4.4).

It is also characterised by students occasionally sometimes read aloud to help them
understand what they are reading. This is reported by 23 (26.1%) students. In addition,
this category is characterised by students never read aloud to help them understand what
they are reading. This is also affirmed by 24 (27.3%) learners (Table 4.4).

Sllim majority (66%) of the study participantts are also too far left to use reference
materials such as dictionaries to support my reading. This group is identified by students
sometimes use reference materials such as dictionaries to support my reading.This is
shown by 13 (14.8%) students (Table 4.4).

The category is also characterised by students occasionally use reference materials such
as dictionaries to support my reading.This is reported by 32 (16.4%) students. In addition,
this group is also identified by students never use reference materials such as dictionaries

to support my reading. This is also affirmed by 13 (14.8%) learners (Table 4.4).

4.3. Frequency of Using Reading Strategy

This study employed questionnaires designed through the measurement of those
constructs contained within Mokhtari & Sheorey (2002 framework to analyze frequency
of using reading strategy of the learners as presented (Table 4.5)
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Table 4.5: Frequency of Using Reading Strategy

SIN | Items M SD

1 Having a purpose in mind when | read 2.386 1.137

2 Taking notes while reading 2.567 1.033
Think about what | know to help me

3 understand what | read 2.424 1.117
Previewing the text to see what it is about

4 before reading it 2.55 1.09
Reading aloud to help me understand

5 what I’m reading 2.233 1.062
Think about whether the content of the

6 text fits my reading purpose 3.116 1.87
Read slowly and carefully to make sure |

7 understand what | am reading 2.545 1.04
Review the text first by noting its
characteristics like length and

8 organization 2.246 1.115
Try to get back on track when I lose

9 concentration. 2.522 1.063
Underline or circle information in the text

10 | to help me remember 2.645 1.041
Adjust my reading speed according to

11 | what | am reading. 2.5 1.165
Decide what to read closely and what to

12 | ignore. 2.542 1.013
Use reference materials (e.g. a dictionary)

13 | to help me understand what | read 2.588 1
Pay closer attention to what | am reading;

14 | while text becomes difficult 2.555 1.161
Use tables, figures, and pictures in text to

15 | increase my understanding 2.55 1.105
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SIN | Items M SD
Stop from time to time and think about

16 | what | am reading. 2.287 1.02
Use context clues to help me better

17 | understand what | am reading 2.157 1.058
Paraphrase (restate ideas in my own

18 | words) to better understand what | read 2.6324 1.077
Try to picture or visualize information to

19 | help remember what | read 2.578 1.086
Use typographical features like bold face

20 | and italics to identify key information 2.19 1.156
Critically analyze and evaluate the

21 | information presented in the text 3.066 1.84
Go back and forth in the text to find

22 | relationships among ideas 2.684 1.078
Check my understanding when | come

23 | across new information 2.577 1.104
Try to guess what the content of the text is

24 | about when | read 2.55 1.131
Reread it to increase my understanding;

25 | while text becomes difficult, 2.308 1.175
Ask myself questions I like to have

26 | answered in the text 2.479 1.028
Check to see if my guesses about the text

27 | are right or wrong. 2.347 0.9809
Guess the meaning of unknown words or

28 | phrases; while | read 3.223 1.98
Translate from English into my native

29 | language; while reading 2.237 1.139
Think about information in both English

30 | and my mother tongue; while reading 2.298 1.124
Overall mean 2.52

Source: own survey SPSS V22 (2024)

As the result demonstrated on Table 4.5, in the selected primary schools most Grade 7
students do not practice to have a purpose in mind when they read. This is reported by the
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mean value (2.386) falls in the range (< 2.4) qualitatively signifying low strategy user
(Table 3.1).

Meanwhile, Donald Martin (1991) recommended that reading is an activity with a
purpose and a person may read in order to gain information or verify existing knowledge
(Barzegar and Fazilatfar 2019). Further she may also read for enjoyment, or to enhance
knowledge of the language being read. Therefore, based on the finding, there is still the

need creating awareness about the purpose of reading for our students.

Most of the study participants also agree on, for they don’t have a trend of reading aloud
to help them understand what they are reading. This is shown by the mean value (2.233)
falls in the range ((< 2.4) qualitatively signifying low strategy user (Table 4.5 & Table
3.1).

In line with this, the findings of experimental research work by Hoyt (2007) empowered
students as readers of all the texts in their world, by ensuring an ample opportunity to
listen to and reflect upon the broadest possible range of text types. Read-aloud weaves
were found to be a rich tapestry of wonder and thoughtful reflection that gains strength

and momentum when built upon a wide range of subjects and differing text structures.

In addition, most grade 7 students are too far left to review the text first by noting its
characteristics like length and organization. This is affirmed by the mean value (2.246)
falls in the range (< 2.4) qualitatively signifying low strategy user (Table 4.5 & Table
3.1).

Most grade 7 students are also far off stopping from time to time and think about what
they are reading. This is shown by the mean value (2.287) falls in the range (< 2.4)
qualitatively signifying low strategy user (Table 4.5 & Table 3.1).

In addition, most grade 7 students are at distant prospect using context clues to help them
better understood what they are reading. This is reported by the mean value (2.157) falls

in the range (< 2.4) qualitatively signifying low strategy user (Table 4.5 & Table 3.1).

Most of the study participants (learners) also agree on, for they don’t have a trend of

using typographical features like bold face and italics to identify key information. This is
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shown by the mean value (2.19) falls in the range ((< 2.4) qualitatively signifying low
strategy user (Table 4.5 & Table 3.1).

As the result illustrated on Table 4.5, in the selected primary schools most Grade 7
students do not reread text to increase their understanding; while text becomes difficult.
This is reported by the mean value (2.308) falls in the range (< 2.4) qualitatively
signifying low strategy user (Table 4.5 & Table 3.1).

In addition, most of the study participants (learners) don’t check to see if their guesses
about the text are right or wrong.. This is shown by the mean value (2.347) falls in the
range ((< 2.4) qualitatively signifying low strategy user (Table 4.5 & Table 3.1).

Most of the study participants (learners) also agree on, for they don’t have a trend of
translating from English into their native language; while reading. This is shown by the
mean value (2.237) falls in the range ((< 2.4) qualitatively signifying low strategy user
(Table 4.5 & Table 3.1).

Moreover, most of the study participants (learners) don’t think about information in both
English and their mother tongue; while reading. This is shown by the mean value (2.298)
falls in the range ((< 2.4) qualitatively signifying low strategy user (Table 4.5 & Table
3.1).

4.4. The Score of Reading Comprehension and Fluency
This study also sought to find out the score of reading comprehension and fluency as
presented below (Table 4.6).

Table 4.6: Sscore of Reading Comprehension and Fluency

Descriptive Statistics

Scores

Minimum score 3
Maximum score 9

Mean average 6.5
Standard Deviation 2.28827

Source: own survey SPSS V22 (2024)
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As the result demonestrated above; students’ scores in reading comprehension were
between minimum of 3 and maximum of 9. Their overall means score (6.5) shows that
the students have an average reading comprehension level. Based on this finding, it is
obvious that readers need to learn five abilities of reading comprehension to make them
easy to read. Those include activating word senses, comprehending sentences,
inferencing, monitoring comprehension, and understanding text structure (Moreillon
2007).

The finding also revealed that reading strategy, one of language learning strategies, is
characterized as a mental behavior strategy to attain a reading objective was not well
applied (Bimmel, Van Den Bergh and Oostdam 2001). Furthermore, there are several
strategies of reading comprehension in teaching reading such as setting out information,
utilizing visual stimuli, asking, predicting, drawing conclusions, and defining key points
that support students’ reading comprehension and fluency level (Soleimani and Hajghani
2013).

4.4. The Nexus of Frequency of Using Reading Strategy and the Score of Reading
Comprehension and Fluency

This study has employed correlation analysis to investigate the nexus of the frequency of
using reading strategy and the score of reading comprehension and fluency. Correlation
analysis shows the degree of association between variables and indicates the direction in
which the variables associate - positively or negatively. The correlation coefficient is a
measure of this relationship and depends on the variability of each of the two variables.
Because of covariance, correlation coefficient can take a number with + or — sign
(Reimann , et al. 2018).

One of the widely used methods to calculate a correlation coefficient is the Pearson
product moment correlation. According to Reimann et al. (2018) this method results in a
number between —1 and +1 that expresses how closely the two variables are related, +1
shows a perfect 1:1 relationship (positive or negative) and O indicates that no systematic
relationship exists between the two variables. In relation to the magnitude of correlation
coefficient, Cohen (1988) stated that a correlation coefficient (0.10 to 0.29) can be

considered as small or weak, (0.30 to 0.49) moderate and (0.50 to 1.00) large or strong.
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Table 4.7 Pearson correlation

Correlations

The score of reading
comprehension and
fluency.
) Pearson Correlation 0.34*
Frequency of using Sig. (1-tailed) 0.02
reading strategy N o

Source: own survey SPSS V22 (2024)

N.B: **- significant association (P value <0.01);

The above table 4.7 shows correlation between the frequency of using reading strategy
and the score of reading comprehension and fluency. As indicated in this table, there was
a statistically significant positive correlation between these variables. The correlation
between frequency of using reading strategy and the score of reading comprehension and

fluency was moderate with r =0.34**, p < 0.05.
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CHAPTER V SUMMARY OF FINDINGS/CONCLUSIONS AND
RECOMMENDATIONS
This chapter presents findings, conclusion and some relevant recommendations to
practice as well as for future researchers based on objective of the study mentioned in
Chapter One.

5.1 Summary of Findings

In this thesis work, the study investigated the use of reading strategies via reading process
among Grade 7 students in Miazia 23 and Kidus Addis Kindergarten and primary
schools, Ababa Addis. This study applied explanatory sequential design of Mixed
Methods Research (MMR). The purpose of adopting explanatory sequential design of
Mixed Methods Research (MMR) was to explain the nexus of frequency of using reading
strategy and the score of reading comprehension and fluency among Grade 7 students in
the first quantitative phase, and then to use the analysis of qualitative data to explain the
quantitative phase's results. Finally, the quantitative study was analyzed by descriptive
statistics, while, the qualitative part of the study was summarized and analyzed using

narrative description method. The following results were revealed i.e.

e Concerning of global reading strategies; above %th of the study participants
(learners) are at distant prospect in terms of using typographical aids like bold
face and italics to pick out key information. Under this category students
sometimes use typographical aids (Table 4.2). This is reported by 17 (19.3%)
students. Learners are also occasionally use typographical aids. This is also shown
by 18 (20.5%) learners. Eve students never use typographical aids. This is
affirmed by 33 (37.5%) students (Table 4.2).

e Regarding to problem solving strategies; slim majority (68.2%) of the study
participants are far off guessing the meaning of unknown words or phrases. This
group is identified by students sometimes guess the meaning of unknown words
or phrases.. This is shown by 24 (27.3%) students (Table 4.3). It is also
characterized by students occasionally guess the meaning of unknown words or

phrases. This is reported by 22 (25%) students. In addition, this category is also
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characterized by students never guess the meaning of unknown words or phrases.
This is also affirmed by 14 (15.9%) learners (Table 4.3).

As far as support reading strategies are concerned; nearly to 3/4th of the study
participants (learners) are at distant prospect in terms of reading aloud to help
them understand what they are reading. This category is identified by students
sometimes read aloud to help them understand what they are reading. This is
shown by 18 (20.5%) students (Table 4.4).

In the selected primary schools most Grade 7 students do not practice to have a
purpose in mind when they read. This is reported by the mean value (2.386) falls
in the range (< 2.4) qualitatively signifying low strategy user (Table 3.1). Most of
the study participants also agree on, for they don’t have a trend of reading aloud
to help them understand what they are reading. This is shown by the mean value
(2.233) falls in the range ((< 2.4) qualitatively signifying low strategy user (Table
4.5 & Table 3.1). In addition, most grade 7 students are at distant prospect using
context clues to help them better understood what they are reading. This is
reported by the mean value (2.157) falls in the range (< 2.4) qualitatively
signifying low strategy user (Table 4.5 & Table 3.1).

There was a statistically significant positive correlation between frequency of
using reading strategy and the score of reading comprehension and fluency. The
correlation between frequency of using reading strategy and the score of reading
comprehension and fluency was moderate with r =0.34**, p < 0.05.

5.2. Conclusion

Various scholars and academicians have conducted many studies across the globe

regarding reading comprehension. This research work was an attempt to investigate the

use of reading strategies via reading process among Grade 7 students in Miazia 23 and

Kidus Addis Kindergarten and primary schools, Ababa Addis. Concerning of global

reading strategies; Grade 7 students are at distant prospect in terms of using

typographical aids like bold face and italics to pick out key information. Regarding to

problem solving strategies; students are far off guessing the meaning of unknown words

or phrases. As far as support reading strategies are concerned; students are at distant

prospect in terms of reading aloud to help them understand what they are reading.
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In the selected primary schools most Grade 7 students do not practice to have a purpose
in mind when they read. They don’t have a trend of reading aloud to help them
understand what they are reading. Meanwhile there was a statistically significant positive
correlation between frequency of using reading strategy and the score of reading

comprehension and fluency

5.3. Recommendation

Based on the findings and the conclusions made before, the following recommendations
are provided. Currently, primary schools are with high demand of students’ use of
reading strategy. In this regard this study has shown that Meanwhile there was a
statistically significant positive correlation between frequency of using reading strategy
and the score of reading comprehension and fluency In this sense, it is necessary for
Ethiopian primary schools to pay attention to reading strategies with their syllables. In
addition, teachers need to be well equipped with knowledge and experience for
enhancing the frequency of using reading strategy of their learners. In this regard training

packages need to be organized for the teachers.
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APPENDIXES

Appendix — A: Metacognitive Awareness of Reading Strategies Inventory-Revised
(MARSI-R, 2002) For Students

General Information

Dear respondents, you are kindly requested to complete the questionnaire. To this end,
your responses are going to be primary source of data for this particular research.

Name:

Age: Grade:

Gender: Male  Female

Instructions for Completing the Inventory
The statements listed on this inventory describe 15 strategies or actions readers use when
reading academic or school-related materials such as book chapters, journal articles,
stories, etc. and your focus is on your English for Ethiopian textbook reading sections
only.
Directions:
Step 1: Read each statement to indicate whether you are aware of or use these strategies
when you read your English for Ethiopian textbook reading comprehension sections.
Step 2: Use the following scale to show your reading strategy use:

1. I have never heard of this strategy before.

2. Thave heard of this strategy, but I don’t know what it means.

3. I have heard of this strategy, and I think I know what it means.

4. 1 know this strategy, and | can explain how and when to use it.

5. 1 know this strategy quite well, and | often use it when | read.
Step 3: After reading each strategy statement, place the numbers (1, 2, 3, 4, or 5) in the
spaces preceding each statement to show your level of awareness or use of each strategy.
Strategy scale:

1. I have never heard of this strategy before.

2. Thave heard of this strategy, but I don’t know what it means.

3. I have heard of this strategy, and I think I know what it means.
4. 1 know this strategy, and | can explain how and when to use it.
5

| know this strategy quite well, and I often use it when | read.
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Strategies 1-15

01. I have a purpose in mind when | read my English for Ethiopian textbook.

02. | take notes while reading.

03. I preview the text to see what it is about before reading it.
04. I read aloud to help me understand what I’m reading.
05. I check to see if the content of the text fits my purpose for reading.
06. I discuss what | read with my friends to check my understanding.
07. 1 get back on track when | get sidetracked or distracted.
08. 1 underline or circle important information in the text.
09. I adjust my reading pace or speed based on what | am reading.
10. 1 use reference materials such as dictionaries to support my reading.
11. I stop from time to time to think about what | am reading.
12. | use typographical aids like bold face and italics to pick out key information.
13. I critically analyze and evaluate the information | read from my textbook.
14. | re-read to make sure | understand what | am reading.
15. I guess the meaning of unknown words or phrases.
Source: (Temur, et al., 2010).

xlvii



APPENDIX — B: Survey of Reading Strategies Inventory (SORSI, 2023)

General Information
The purpose of this survey is to collect information about the various strategies you use
when you read school-related academic materials in ENGLISH (e.g., reading textbooks
for homework or examinations; reading journal articles, etc.). Each statement is followed
by five numbers, 1, 2, 3, 4, and 5, and each number means the following:

1. Means that ‘I r never do this’.

2. Means that ‘I do this only occasionally’.

3. Means that ‘I sometimes do this’. (About 50% of the time.)

4. Means that ‘I usually do this’.

5. Means that ‘I always do this’.
Personal information

Name: Age: Grade:

Gender: Male Female

General Direction
Dear respondents, after reading each statement, please circle the number (1, 2, 3, 4, or 5)
which applies to you. Note that there is no right or wrong responses to any of the items

on this survey.

Z
o

Statement

I have a purpose in mind when | read.

| take notes while reading to help me understand what | read.

I think about what 1 know to help me understand what | read.

| take an overall view of the text to see what it is about before reading it.

When text becomes difficult, | read aloud to help me understand what | read.

I think about whether the content of the text fits my reading purpose.

I read slowly and carefully to make sure I understand what | am reading.

I review the text first by noting its characteristics like length and organization.

© © N o g B W N

I try to get back on track when | lose concentration.

[EY
©

I underline or circle information in the text to help me remember it.

[EY
=

| adjust my reading speed according to what | am reading.
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12. | When reading, | decide what to read closely and what to ignore.

13. | I use reference materials (e.g. a dictionary) to help me understand what | read.

14. | When text becomes difficult, | pay closer attention to what | am reading.

15. | I use tables, figures, and pictures in text to increase my understanding.

16. | I stop from time to time and think about what | am reading.

17. | I use context clues to help me better understand what | am reading.

18. | I paraphrase (restate ideas in my own words) to better understand what | read.

19. | I try to picture or visualize information to help remember what | read.

20. | 1 use typographical features like bold face and italics to identify key
information.

21. | I critically analyze and evaluate the information presented in the text.

22. | 1 go back and forth in the text to find relationships among ideas in it.

23. | I check my understanding when | come across new information.

24. | 1 try to guess what the content of the text is about when | read.

25. | When text becomes difficult, I re-read it to increase my understanding.

26. | 1 ask myself questions I like to have answered in the text.

27. | I check to see if my guesses about the text are right or wrong.

28. | When I read, I guess the meaning of unknown words or phrases.

29. | When reading, | translate from English into my native language.

30. | When reading, | think about information in both English and my mother

tongue.

Source: Survey of Reading Strategies by (Kouider Mokhtari & Ravi Sheorey, 2002).
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Appendix-C: Reading comprehension Questions
Dear students please read the following text entitled: “Language Vitality and
Endangerment” and answer questions that follow:

Language Vitality and Endangerment
A language is endangered when it is on a path toward extinction. Without adequate
documentation, a language that is extinct can never be revived. A language is in danger
when its speakers cease to use it, use it in an increasingly reduced number of
communicative domains, and cease to pass it on from one generation to the next. That is,
there are no new speakers, adults or children. About 97% of the world’s people speak
about 4% of the world’s languages; and conversely, about 96% of the world’s languages
are spoken by about 3% of the world’s people (Bernard 1996: 142). Most of the world’s
language heterogeneity, then, is under the stewardship of a very small number of people.
Even languages with many thousands of speakers are no longer being acquired by
children; at least 50% of the world’s more than six thousand languages are losing
speakers. We estimate that, in most world regions, about 90% of the languages may be
replaced by dominant languages by the end of the 21st century. *
Language endangerment may be the result of external forces such as military, economic,
religious, cultural, or educational subjugation, or it may be caused by internal forces,
such as a community’s negative attitude towards its own language. Internal pressures
often have their source in external ones, and both halt the intergenerational transmission
of linguistic and cultural traditions. Many indigenous peoples, associating their
disadvantaged social position with their culture, have come to believe that their languages
are not worth retaining. They abandon their languages and cultures in hopes of
overcoming discrimination, to secure a livelihood, and enhance social mobility, or to
assimilate to the global marketplace. 2
The extinction of each language results in the irrecoverable loss of unique cultural,
historical, and ecological knowledge. Each language is a unique expression of the human
experience of the world. Thus, the knowledge of any single language may be the key to
answering fundamental questions of the future. Every time a language dies, we have less
evidence for understanding patterns in the structure and function of human language,

human prehistory, and the maintenance of the world’s diverse ecosystems. Above all,



speakers of these languages may experience the loss of their language as a loss of their
original ethnic and cultural identity (Bernard 1992, Hale 1998). 3

Raising awareness about language loss and language diversity will only be successful
when meaningful contemporary roles for minority languages can be established, for the
requirements of modern life within the community as well as in national and international
contexts. Meaningful contemporary roles include the use of these languages in everyday
life, commerce, education, writing, the arts, and the media. Economic and political
support by both local communities and national governments are needed to establish such
roles. There is an urgent need in almost all countries for more reliable information about
the situation of the minority languages as a basis for language support efforts at all levels.
Source: (UNESCO Ad Hoc Expert Group on Endangered Languages, 2002)

General information

Name: Grade:

Gender: Male Female
Direction I: give short answers for the following questions
1. What are the external forces that may result in language endangerment?
2. What is the estimated number for the replacement of dominant languages by the
end of the 21st century?
3. When do you call a language is endangered?
4. Why do you think many indigenous peoples have come to believe that their
languages are not worth retaining?
5. What is the function of adequate documentation for a certain language?
Direction I1: fill in the blank space using the right words or phrases
6. The irrecoverable loss of unique cultural, historical, and ecological knowledge

is the result of

7. Meaningful contemporary roles include the use of these languages in :

, , , and

Direction I11: what are the following words or phrases refer to?

8. “their” para.2, line 3, refers to

9. “these” para.3, line 6, refers to




Direction 1V: Find the right synonym; nearly the same meaning from these list for the

following words (leading, death, consciousness, risk)

10. A. Extinction B. Dominant C. Awareness D. Danger

Appendix- D: Key informants interview for English teachers

Dear teachers, the objective of this key informants interview is to triangulate the primary
data obtained from students on their use of reading strategies towards their reading
comprehension and fluency. Therfore, you are kindly requested to forward your valuable
ideas and experiences accordingly.
Thanks in advance!
General information

Teacher’s name:

Teaching experience: years

Name of the school:

Key Informants Interview Question For English Teachers

1. What is your students’ reading experience looks like?

2. Do your students reading practice found to be any of the following reading
practices?
2.1 Global reading strategies?
2.2 Problem solving strategies?
2.3 Support reading strategies?
2.4 Overall reading strategies? If so, who help them to do so?

3. What is your experience to include metacognitive awareness of reading strategies
while teaching reading skill to grade 7 students?

4. What do you think is the contribution of students’ use of reading strategies to
their reading comprehension and fluency?

5. What is your frequency of the reading strategies use to grade 7 students while
teaching reading skill? Please share us your teaching and learning practice on
reading strategies use concerning the frequency of the reading strategies use.

Thanks in advance!
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