
ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

THE EFFECT OF CO-OP BASED JOB PLACE~J1ENTS ON 
EMPLOYMENT OPPORTUNITIES FOR GRADUATES OF 

BUTAJERA TVET INSTITUTION 

BY: AWEL KEDIR 

ADDIS ABABA UNIVERSITY IN PARTIAL FULFILLMENT OF THE 

REQUIREMENTS FOR THE MASTER'S OF ARTS IN VOCATIONAL 

EDUCATION OF MANAGEMENT STUDIES 

JULY, 2007 



ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

THE EFFECT OF CO-OP BASED JOB PLACE~IIE TS ON 
EMPLOYMENT OPPORTUNITIES FOR GRADUATES OF 

BUTAJERA TVET INSTITUTION 

BY: AWEL KEDIR 

ADDIS ABABA UNIVERSITY IN PARTIAL FULFILLMENT OF THE 

REQUIREMENTS FOR THE MASTER'S OF ARTS IN VOCATIONAL 

EDUCATION OF MANAGEMENT STUDIES 

JULY, 2007 

. l 



ADDIS ABABA U IVERSITY 
SCHOOL OF GRADUATE STUDIES 

THE EFFECT OF CO-OP BASED JOB PLACEME TS ON 
EMPLOYMENT OPPORTUNITIES FOR GRADUATES OF 

BUTAJERA TVET INSTITUTION 

BY: AWEL KEDIR 

ADDIS ABABA UNIVERSITY IN PARTIAL FULFILLMENT OF THE 

REQUIREMENTS FOR THE MASTER'S OF ARTS IN VOCATIONAL 

EDUCATION OF MANAGEMENT STUDIES 

JULY, 2007 



ADDIS ABABA U IVERSITY 
SCHOOL OF GRADUATE STUDIES 

THE EFFECT OF CO-OP BASED JOB PLACE~JlENTS ON 
EMPLOYMENT OPPORTUNITIES FOR GRADUATES OF 

BUTAJERA TVET INSTITUTION 

BY: AWEL KEDIR 

ADDIS ABABA UNIVERSITY IN PARTIAL FULFILLMENT OF THE 

REQUIREMENTS FOR THE MASTER'S OF ARTS IN VOCATIONAL 

EDUCATION OF MANAGEMENT STUDIES 

JULY, 2007 

- i 



• 

ACKNOWLEGEMENTS ,. . 

I am grateful to many individuals for helping me make this 

research paper possible. On top of the list is my advisor Dr. 

Wegayehu Tebeje. Without his support, encouragement, and 

the constructive suggestion and comments, the completion of 

this research paper would have not been possible. 

My acknowledgement also goes to my brothers Ato Ousmael 

Lalamo, Ato Kedir Rahmeto, and Ato Engeda Asfaw for their 

moral and material support throughout my University life . 

I also wish to express my SIncere thanks to the staff of 

Butajera TVET institution and all operators of co-op based job 

placement in Micro and Small Enterprises in Butajera town. 

• Last, but not least, I wish to thank my wife Fedila Redi, my 

partner, who has rendered her endless support, 

encouragement, and assistance throughout the research 

undertaking. She also deserves thanks for taking care of our 

children to allow me put enough time on my graduate studies. 

Awel Kedir . 

• 
r" . 



• 

• 

• 

Abstract 

This study argues in favor of the importance of co-op based micro and 
small enterprises in creating a strong bond between Technical and 
Vocational Training programs and self employment on co-op based job 
placements. It investigates the state of co-op based micro and small 
enterprise program and its effectiveness in actual implementations. The 
study focuses on Butajera WET training system and explores how making 
its contribution in providing trainees with the necessary skills demanded 
by the labor market. Observation made in the preliminary studies 
conducted by the researcher revealed that there is big gap between what 
was intended as a purpose for training program to accomplish and what 
actually is being done practically for informal micro and small enterprise 
that are providing major employment opportunity to the trainees. In 
addition to financial problems, lack of market linkage and Lack of 
Leadership skill are some of the major problems of co-op based job 
placement that the researcher observed in the study. These and other 
related problems observed in the implementation of co-op based micro and 
small enterprise program in Butajera town has therefore, attracted the 
attention of the researcher, initiating this case study with a particular 
focus on the graduates of Butajera TVET institution who organized in 
different co-op based job placements. The researcher has conducted this 
study with a major objective of identifying the major problems prevailing in 
the activities of co-op based job placement at present, taking the case of 
Butajera TVET graduates Organized in different co-op based job 
placements. Hence a descriptive survey method of study was employed in 
identifying the major problems encountered in different activities of co-op 
based job placement to which graduates of Butajera TVET were organized. 
The result of the study depicted that the preparedness of trainees in the 
technical and managerial skill for self employment that allow them to 
manage their own co-op based enterprises are found to be low. Hence, the 
researcher has concluded that graduates of Butajera TVET are entering 
the labour market ill prepared and have no vision of «one day I will be my 
own boss and I will manage my own business)). It is therefore 
recommended that depending on TVET objectives and strategies, Butajera 
TVET Institution should focus on self-employment in co-op based MSEs, 
which required preparing of trainees for starting their own business. Thus 
the findings of this study may trickle the thinking of the decision makers at 
each level and can thus improve the life of operators of co-op based job 
placements. 
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Chapter One 

Introduction 

1.1. Background of the Problem 

It is clear fact that the greatest resource of any country is the potential of 

its people. Therefore due emphasis should be given to the effective 

utilization of human resource. Like any country aspiring for poverty 

reduction. Ethiopia needs skilled manpower for it's development and 

growth. The need for vocational skill training at a middle level in Ethiopia 

is enormous. On the other hand a large number of youth, upon completing 

secondary school do neither join preparatory education nor possess 

adequate skill to enter into salary earning employment. 

To this end, the new education and training policy (1994: 16) addresses 

this issue by giving special attention to technical vocational education and 

training program (TVET) as it proposes broad and multi level foundations 

to trainees. 

Therefore, technical vocational education and training (TVET) institutions 

at the middle level are designed to develop skills and understanding of 

various steams of vocations so as to enable the unemployed youth to 

consider self employment as an alternative for job settlement. 

Middle Level, Training according to the Ministry of Education (MOE) 

classification (1999:69) is training at grade levels 10+1 and 10+2 offered to 

grade 10 completers. Similarly, MOE (2002:14) emphasize that the 10+1 

vocational training is offered to those who have completed grade 10 but 

could not manage to pass the national examination. The duration of the 

program is one year (ten months). And the 10+2 vocational training 

program is offered to those who have passed grade 10 national 
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examinations, but do not want to continue the academic preparatory 

education and this program lasts 2 years. 

Butajera in which the research was conducted is largest town in Gurage 

zone of southern region and operators are graduated from Butajera TVET I 

Institution. Butajera Technical Vocational Educational and Training 

Institute (BTVET) institute is one of the former 25 skill development 

training centers established through out the country in 1997 to serve as 

centers for the 10+ 1 and 10+2 middle level vocational training programs in 

technical education including auto mechanics, building construction, 

metal work, Woodwork survey/drafting and electricity. 

However, this skill development center is currently transformed to a new 

entity Butajera TVET Institute. The current Butajera TVET is set up with 

new and more training fields to be offered at the level of 10+ 1 and 10+2 

level. 

The aim of vocational education is to offer youth, the opportunity to take 

up subjects and program of study in a much wider field in line with their 

interest, and ability. In turn, the system provides the vital manpower need 

for the economic and service sectors and to a great extent ease the 

problem of unemployment while it helps students to realize their own 

potentials and encourage them to engage in self employment. 

However, in Ethiopia, although significant progress has been made In 

increasing the number of vocational schools, the training system of 

vocational schools experiences low qUality. Moreover, one can realize that 

our training system is not being able to appropriately respond to the needs 

of the labor market. 

As regardes vocational training In Ethiopia MOE (2004:34) noted 

"Vocational education and training institutes suffer from a mismatch 
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between the training offered and the skills required in market economy", 

This reality is clearly visible in the skill training available falling to match 

the individuals need, interest, ability and the job market. 

As a result of this fact, the graduates of TVET, fail to get salaried 

employment and lack basic skills that help them to become self employed. 

To this effect, ILO (2004: 12) suggested that: 

Those who receive vocational and technical training must be in a 
position to take up paid employment or to enter business on their 
own account, in accordance with the training they have received, 
otherwise there is a danger that there will be not only a wasteful 
use of scarce and costly training facilities but also that people 
who are not properly trained for their work will become 
frustrated, with disastrous consequences for both the individual 
and society. 

Similarly, Castro, (1995:9) also warns that: 

Offering training to keep people out of the street is not a good 
solutions unless the graduates end up in gainful employment" . 
He further argues that" such an endeavor costs more and 
devalues training as it does not create employment". He 
suggested that" it is better for the training program to focus on 
and respond to market needs. " 

As we understand vocational and technical training institutes should 

consider planning training in light of existing human resource needs in the 

country, and create conditions is. Their training workshops that are as 

much as possible similar to those prevailing at the workplace where the 

works are be carried on. 

Unfortunately, high unemployment rate among trained young people and 

their low skill levels are the main problems that our graduates face. 

According to the 1994 and 1998 census report of the central statistical 

authority (1998:201) stated that:-
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In 1994 and 1998, the proportion of unemployed youth in total 
unemployed was 52 percent and 43 percent respectively. Infact 
if one use the Ethiopia definition of the youth population 15-29 
unemployed youth accounted for 52 percent 67 percent and 57 
percent of total unemployment in 1984, 1994 and 1999 
respectively. 

According to the study of ILO (2004: 15) a recent survey of unemployment 

in urban areas of Ethiopia reveals that: 

an increase in unemployment rate of young people) who have 
attained vocational school or a higher educational level. This 
could be due to a mismatch between the type of education 
provided at schools and the requirements of the labor market. 

In spite of this fact, issues relating to employment of the youth was given 

only limited attention until recently. Over the past few years the Ethiopian 

government has focused on creating co-op based job placement in Micro 

and Small Enterprises, based on their potentials to create employment 

opportunities for themselves and to poverty reductions. 

With the present G:ompetitive labor market situation and fast changing 

environment condition, the need to minimize unemployment problem of 

graduates from TVET institutes demands establishing and improving co-op . 

based micro and small enterprise forms of business ownership for 

graduates I believe this venture is essential and is timely response for 

reducing unemployment problems. 

To this end the Federal Micro and Small enterprise Development Agency 

FeMSEDA (2004:5} identifies a strategy that recognizes "Micro and small 

enterprise play an important role in absorbing the young people 

graduating from vocational training schools and colleges." 
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Regarding micro and small enterprise Raymond (1981: 11) demonstrated 

that: 

The major motivating factors for operators of co-op based 
micro and small enterprise to start their own business are: 
to support their families, to be self-employed and to 
generate their own income. Therefore, the small amount of 
investment outlay required to start their own business 
made it an accessible options for self-employment 
opportunities and poverty reduction. 

Raymond (1981:4-5) also pointes out that: 

Co-op based micro and small enterprise operates in a shorter 
time scale and therefore gets quicker results. The cost of 
entry for most co-op based micro and small enterprise tend 
to be low and the risk of capital loss is usually small. 

Co-op based job placement is one part of micro and small enterprise, In 

which work performed by co-op based micro and small enterprise IS 

usually simple, on a small scale and by its nature does not call for the use 

of complex machinery equipment. Moreover, co-op based job placement in 

micro and small enterprise concentrates in production, service, trade and 

commerce related activities, which create more opportunity for 

employment creation on self employment basis . 

Regarding micro and small enterprise a recent study of ILO in sub-Sahara 

(2002: 172) described that:-

While the climate for the micro and small enterprise operators 
has certainly improved in the past few years) it still needs to do 
more at best. The urgency of the situation is in no way reflected 
in any drive of governments in Sub-Sahara Africa to arrive at a 
consistent) integrated) operational and effective set of policies 
supporting MSEs to withstand the effects of economic 
liberalization and globalization by raising) at a wide scale) their 
productivity and product quality) and integrating them more 
genuinely in the economy. 
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Congruent to the same VIew, this study reveals that the economIC 

contributions of Co-op based job placement in micro and small enterprise 

program in Butajira are often below expectations. Some of the co-op 

members are not even able to meet their own survival needs. 

The main purpose of this study is to identify the effect of co-op based job 

placement by investigating their advantages in micro and small enterprise 

program and to suggest possible solutions to improve their contribution to 

the creation of meaningful and sustainable self employment opportunities 

and to poverty reduction. 

1.2. Objective of the Study 

1.2.1. General Objective 

The general objective of the study is to investigate the effect of co-op based 

job placement in micro and small enterprise program in the creation of 

meaningful and sustainable self employment opportunity and poverty 

reduction. Therefore the major objective of this paper is to carry out fair 

evaluation of what Butajera TVET Institution contributed towards the 

operation of co-op based job placement in micro and small enterprise 

ventures in the town of Butajera. 

1.2.2. Specific Objective 

The specific objectives of the research work are to identify the following: 

1. To assess the effectiveness of TVET program including self 

employability after training. 

2. To identify relevance of the training program to the demand of the 

labor market. 

3. To identify difficulties and prospects of co-op based job placements 

in Butajera town while they pursue their activities relating 

production, trade and service activities . 
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4. To assess the market supply and demand trends of goods and 

services produced by co-op based job placements in the Butajera 

community. 

5. To assess the type of technical assistance (support service) available 

by government and non government organizations 

1 .3. Statement oJ the Problem 

I strongly believe that crisis of Ethiopian vocational education and training 

overcomed if we take a link between training program and labor market 

needs. Therefore the basic principle of demand driven training system is to 

match training programs to the labor market needs. 

In addressing the same issue, MOE (2003 :3) conforms that TVET strategy 

in Ethiopia emphasized that "demand driven approach and self 

employment is decisive for ultimate economic development". 

In light of the TVET strategy, MOE (2003:3) has stated most likely certain t 

possible adjustments that are necessary for the future of Ethiopians is self 

employment in MSE program which has now become a key variable in 

determining the absorption of technical vocational training institute 

graduates . 

However one of the major problems of our TVET institutes have been the 

inability to adjust to changing labor market needs . 

That is why most of our TVET institutes in many cases fail to meet the 

demand of the informal micro small enterprise labor market needs. One of 

the main problems of many public training institutes is concerned with . 

their reliance on centrally administered training system which tend to be 

inflexible and incapable of adjustment to regional-labor market needs. 

They are largely supply-driven and focus mostly on traditional technical 
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trades such as carpentry, tailoring, welding, auto mechanics etc. and 

neglect service activities, which is growing and can hardly be replaced by 

automatic machine. 

Moreover, in our TVET institutions self-employment concepts receive 

inadequate attention to enable the graduates to set up and run their own 

businesses on coop based job placements. Basic information about the 

skills that are required to work in the co-op based job placement known as 

entrepreneurship is lacking. Butajera TVET institute has generally been 

incapable of responding to the changing needs of the labour market. 

Training offerings are still based on the needs for wage employment, while 

the actual placement has been is for self- employment. Butajera TVET 

program is not preparing graduates for the realities of work for self­

employment. And the understanding training for self employment is still a 

weakly addressed. Still, the youth as well as their parents continue to view 

TVET training as a preparation for wage employment. 

That is why Butajera TVET institute serves only small section of the total 

population in need of skills, and even so many of graduates do not 

succeed in co-op based job placement on self employment basis up on ' 

completion of the training. That the economic contribution of co-op based 

job placement in Butajera town is often below expectations and potentials. 

Some of those engaged in self employment schemes not even able to meet 

their own survival. 

The purpose of this study is, therefore, to identify the major problems 

encountered in implementing the acquired skill in productive and service 

rendering coop based job placement and there by share experiences to 

improve the operation of co-op based job placement in Butajera town. 

Hence, the study focuses to answer the following basic questions. 
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1. How is the effectiveness of TVET program In relation to self I 

employability after training? 

2. How is the relevance of training program with the labor market 

needs? 

3. What difficulties have co-op based job placements in Butajera town 

experienced during their activities relating to production, trade and 

service activities? 

4. How is the demand and supply trend of goods and service produced 

by co-op based programs in the community? 

5. What technical assistance (support service) is available for the self 

employed projects in Butajera by government and non governmen.t 

organizations? 

6. What possible recommendations can be drawn to alleviate the major 

problems of co-op based job placement? 

A key issue then is what interventions are needed to improve the 

effectiveness of the training system and the economic contribution of co-op 

based job placement in Micro and Small Enterprise (MSE) program. 

Investigating the above questions is the purpose of this theses research. 

1.4. Significance of the Study 

The Butajera TVET Institute seems to gradually loose its significance. The 

courses delivered are supply-lead and do not meet the demand of the labor 

market of self employment MSE program. That is why the co-op based job 

placements contribution is often below expectation. This must be changed 

because the highly expensive investment made in various fields of training 

in Butajera TVET Institution has taken it to no where, if the training given 

in the institution fail to address the realities of co-op based job placements 

the whole program needs an evaluation. The researcher hopes that this 

study may contribute the following. 

9 



• 

• 

1. It would indicate the basic problems that co-op based job placement 

are facing and identify means to improve the conditions to enhance 

their contribution to the creation of meaningful and sustainable self 

employment opportunity and poverty reduction. 

2. It will attempt to share some knowledge about the problems of 

Butajera TVET training system and identify solutions to enhance 

their contribution to the creation of meaningful and sustainable self­

employment opportunities and poverty reduction. 

3. It contributes its share as a source of information for future local, 

regional as well as national wide study in the area of TVET relevant 

to co-op based settlement 

4. It brings to the attention of policy makers, program designers and all 

concerned to address issues of training and entitlement of 

youngsters trained in TVET the Ministry of Education and other 

concerned authorities job appropriate action . 

5. It would provide an alternative approach or solutions to the problem 

relating to co-op based job placements. 

1.5. Delimitation of the Study 

The study is delimited only with middle level 10+1 and 10+2 graduates of 

Butajera TVET institution who are working in co-op based micro and small 

enterprise. This study focuses on the effectiveness of Butajera TVET 

program including employability after training and the relevance of he 

training received to the labour market. However not all an employed in · 

micro and small enterprise but only graduate from Butajera TVET 

institution, who work in the form of cooperative ownership of business 

enterprise. 

The study is delimited to the effect of 10+ 1 and 10+2 graduates of Butajera 

TVET Institutions whether they have acquired necessary skills and been 

able to create meaningful and sustainable self employment opportunity 

10 



based in the fourteen (14) co-op based job placement in MSE locations in 

Butagerain Butajera town hoping that it can serve as a valuable asset for 

sharing of experience among co-op based job placement locations in 

Butajera town. 

1.6. Definition of Terms 

1. Co-op:- a Corporative Organization or venture, or a marketing 

enterprise (Federal MSEDA 1996 E.C: 16). 

2. Informal Sector: - in the site of third world, informal sector is the 

"economy of survival" for those who have no chance in the formal job 

market (Lenhart, 1997:25). 

3. Labor Market: - the process through which the relation between supply 

and demand for labor is determined (UNESCO, 1978:42) 

4. Micro Enterprises: - are those enterprises that are registered and 

employ more than 2 and up to 10 employees and having an asset up to 

Birr 20,000. (Federal MSEDA, 1996 E .C. 16) 

5. Small enterprises: - are registered enterprises employing more than 

10 persons and up to 20 persons and having an assets up to Birr 

500,000 and not exceeding Birr 500,000. (Federal MSEDA, 1996 E.C. 

16) 

6. Technical training:- training which involves the development of 

specific skills that are needed to perform a particular job or series of 

jobs (Harrison, 1962, 23). 

7. Technical vocational education and training: - all forms and levels of 

educational process involving in addition to general knowledge, the 

study of technologies and related sciences and the acquisition of I 

practical skills, know-how, attitudes and understanding relating to 

occupations in the various sectors of economic and social life 

(UNESCO, 1989:2). 
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8. Vocational Training:- activities which aim to provide the knowledge, 

skills and attitudes required for effective and efficient performance 

within an occupation or group of occupations (ILO, 1986: 100) . 

1.7. Methodology 

Descriptive case study was conducted with strong assumption that it is 

more convenient and appropriate method for making proper identification 

of the problems currently prevailing in the process of implementation ~f 

coop based job placements in Butajera TVET system. The method also 

helps to collect information from many people with in the short time. This 

method considers a representative sample of a whole population to 

discover facts and social problem and to apply the result to the total 

population of the study that were handed to graduate students, who are 

working in fourteen co-op based job placements at Butajera town as well 

as Trainees and Trainers of Butajera TVET Institute. Furthermore, in the 

study, facts, figures and review report that provide information on the 

TVET program and its demand in the labour market in self employment 

basis has been analyzed. 

Therefore, the stated method is selected on the assumption that it could 

help the student researcher to gather, analyze and interpret the issue 

which has be conducted under discussion. 

1.7.1. Data Source 

The data and information used in this study were collected from both 

primary and secondary sources. Primary data were collected from 

administrators and trainers, trainees of Butajera TVET Institution as wel1 

as operators of co-op based job placement in MSE through questionnaire. 

Similarly through an interview an attempt was made to obtain informalion 

from Butajera town transitional administration MSE development office as 
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well as relevant kebele governmental MSE development office workers and 

Butajera technical vocational education and training principal and 

vocational counselor. Focus group discussion was carried out with 

operators of co-op based job placement in MSEs. The main secondary data 

sources of this study was literature of suitable reference materials and 

recently carried out research works which is relevant to this purpose, in 

addition, relevant and recent information from different websites were 

included in this study. 

Data were collected: 

1. Through questionnaire 

2. Through an in-depth interviews with the mayor of the town, head and 

experts of micro small enterprise and Kebele MSE development office 

workers as well as the principal and vocational counselor. 

3. Referring to flies and the documents . 

4. Finally through conducting discussion with the operators of co-op based 

job placement in MSEs. 

1.7.2. Sample Population & Sampling 

Sampling method:- Owing to the constraints of time, resources, the size 

of popUlation and the nature of study, I used sampling method in the 

following ways. 

Respondents sampling:- In the selection of representative administrators 

and trainers available sampling technique was used. Regarding the 

respondents sampling all technological industry field trainers and all 

Butajera TVET administrators including principal deputy principal, unit 

leader, vocational counselor and department heads were selected the 

source of data was incorporated in the sample by using availability 

• sampling technique for the manageability of their number. The other 
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group of the respondents constitutes 814 trainees at Butajera TVET. Out 

of these 212 (26%) were included in the sample. Based on the proportion I 

number of trainees in each field of study, stratified sampling technique 

was employed in determining the number of samples from each field of 

study with an attempt to incorporate ideas of trainees from all areas of 

training in the study. The other group of the respondents also constitutes 

230 operators in fourteen co-op based job placement in MSEs. In the 

selection of representative operators of co-op based job placement in MSE 

in the study area purposive sampling method was used. The co-op based 

job placement in MSE were selected because of their representative ness of 

educational level that is all they are graduated from Butajera TVET 

Institution at the level of 10+1 and 10+2 program and organized in co-op 

based job placement in MSE program were included in the study. 

Accordingly 60 members in 4 construction co-op based job placement 

centers, 45 members in 3 metal co-op based job placement centers and 40 

members in 2 woodwork co-op based job placement. 40 members in 2 

auto-mechanics co-op based job placement centers. 30 members m 2 

electricity co-op based job placement centers, and 15 members ill 1 

surveying co-op based job placement centers. The total number was 230 

members in fourteen co-op based job placements centers, were 

incorporated in the study. 

The reason for employing purposive sampling technique was mainly aimed 

at including all co-op based job placements from different sectors (service, 

production and trade) so that the situations in various area of the co-op 

based job placements could be incorporated. 

Finally, interview was made with different government officials Butajera 

town administration office head and experts . And Kebele MSE 

development office workers as well as principal and vocational counselor of 

Butajera TVET Institution were involved in the study. 
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1.7.3. Instruments and Procedure of Data Collection 

One of the instruments that have been used to collect first hand 

information was questionnaire. It is preferred, as a major instrument for 

this study because it enables the researcher to obtain a lot of information I 

from many people. Three different set of self completed questionnaires that 

include both open and close ended questions were prepared for 

administrators and trainers, trainees and for operator of co-op based 

micro and small enterprises. Questionnaires that were prepared for 

members of co-op based micro and small enterprise, administrators and 

trainers and trainees consist of two set of items. One deal with the 

technical vocational training system and the other is about the major 

problems of co-op based job placement in MSE activities. In both cases 

administrators and trainers, trainees and operators of co-op based MSE 

were asked to rank a given items according to their degree of contribution I 

of the co-op based job placement work problems. 

Another type of instrument that has been used for this study was 

interview. Structured and unstructured interview was conducted with 

Butajera micro and small enterprise development office and Kebele micro 

and small enterprise office workers in the Butajra town to obtain 

additional information related with operators of co-op based job placement 

in MSEs. In addition interview was made with the school principal and 

vocational counselor of Butajera TVET Institution to obtain information 

related with technical and vocation education and training program with 

its demand in the labour market in self employment basis and the working I 

condition, status and effects of co-op based workshops. All types of 

questionnaires and interviews except a questionnaire of administrators 

and trainers were prepared in Amharic language and after taking 

necessary correction and preparation the qu estionnaire was distributed to 

the respondents and interview has been conducted in the appropriate 

scheduled time. 
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1.7.4. Data Analysis 

This part of finding and discussion deals with analysis and interpretation 

of data gathered from different sources. The obtained data was analyzed 

using frequency distribution methods, tables, percentage and a chi-square 

and one way ANOVA analysis instruments which were appropriate and 

obviously used for this purpose. 

1.8. Organization of the Thesis 

The thesis consists of four major chapters. The first chapter is an 

introductory part, in which the statement of the problem, objectives, 

studies questions; methodology, significance and delimitation of the study 

are presented. The second chapter deals with the review of related 

literature which give highlight on the main body of this study. Chapter 

three, which is part of the main body of the thesis, focuses on analysis and 

interpretation of data gathered from different sources. The last chapter of 

the thesis contains the summery, conclusion and recommendation. 
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Chapter Two 

2. Review of Related Literature 

In this chapter, the study tries to assess the views of the scholars in the 

field of technical vocational education and co-op based micro and small 

enterprises. Based on the views of these authorities and experiences of 

other countries, the study tries to relatively examine the actual condition I 

observed in the process of TVET training system and its effect on co-op 

based job placements. 

2.1. Vocational Education and Training in Ethiopia Context 

In order to see the future closely, it is important to know and learn from 

the past. This paper, therefore, attempts to describe the views and 

attitudes that prevailed in the past regarding the process of acquiring and 

applying skills in Ethiopia context with the over view of TVET institutions 

situations as background, the next sub topic focus on historical 

background of vocational education in Ethiopia. 

2.1.1. Historical Background of Vocational Education in Ethiopia 

Vocational education in its traditional form has a long history in Ethiopia. 

Historical evidence show that an informal vocational education started as 

a natural activity of human beings, and contributed much to the economy 

especially in earlier phases of Ethiopia development. In this regard 

Tekelehaimanote (2002:2) notes: 

There was a time back in history when Ethiopian's valued the 
skill of people and as a result, the country was relatively an 
important center of technology and arts of the time. Cultural 
and architectural remains witness this fact. But latter on 
unfortunately poverty replaced this golden times. 
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This is due to policy problems as well as the VIews and attitudes that 

prevailed in the past regarding the process of acquiring and applying skills 

in Ethiopian society. This attitude affected the development of technical 

and vocational education to great extent and hence vocational education 

has not contributed much to the economy especially in the latter phase of 

Ethiopian development. 

Supporting the above VIew, the Ethiopian government (MOE 2004:6) 

pointed out that "In Ethiopia, although the introduction of formal 

vocational education dated back about 50 years, the development of 

vocational education program in the past was slow and not up to the I 

desired level." 

The Ministry of Education (MOE) (1973:30) further states: 

It was in 1941 that the need for trained manpower felt strongly 
when many Italian technicians left the country. As a result, in 
order to avoid the shortage of technicians, technical and 
vocational education programs began to emerge parallel to the 
formal system of education in the early 1950s. 

So the decision and the practical step to start vocational trammg 
program become a reality MOE (1973:30) as quoted by 
Yekunoamlack, 2000:37) states that 

"the first vocational school of Addis Ababa was established by 
MOE in 1941; under the name of Ecole National des Arts' 
commonly known as ((ENAT" French was used as a medium of 
instruction in addition to Amharic Later on, the MOE changed 
the name of the school to Technical School and the language of 
instruction become Amharic and English. " 

Subsequently, the Addis Ababa Commercial School, Jimma Agricultural 

School, as well as Bahr Dar Poly Technic Institute were established and 

served students from all over the country. However, in order to alleviate 

the problem of unemployment among high school completers the 

government in 1961 converted the existing high schools in to what is 
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called comprehensive schools. According to Wanna (1999:297) "The first 

comprehensive education program started at W Iro Siheen comprehensive 

high school in 1961." 

It was anticipated comprehensive high schools could prepare students for 

different jobs. Yukunoamlack et al., (2000:37) also pointed out that "With 

the objective of making the curriculum job oriented so as to produce 

middle level manpower, the concept of comprehensive program was 
• introduced in the secondary-school of Ethiopia in 1961." 

However, this situation gradually deteriorated and its quality consequently 

was affected. Reports related to these comprehensive high schools 

indicated that the program commenced without proper study and as a 

result there was lack of human and material resources, shortage of 

qualified teachers and limited budget. 

Since this program commenced without proper study, the quality of 

graduates was not as expected and the problem of unemployment among 

high school completers did not improve much and the programs failed to 

achieve its mission. 

Regarding comprehensive program, Yekunoamlack (2000:38] has 

mentioned that "After 1984, the comprehensive secondary school training 

program started to decline. The program was inefficient because it 

produced too many graduates and yet they were unemployed." 

Thus, after 1984 the program started to decline because the vocational 

courses where theoretical and could not meet their objectives, where not 

designed in congress with the teacher training schemes in the field and 

there was no policy support. The problem forced the government to take a 

new measure and Ministry of Education decided to strengthen a number 

of selected comprehensive secondary schools, establishing technical school 

and introducing the new vocational technical (10+3) program. 
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Thus, according to Yekunoamlack (2000:38) pointed that "by improving 

some existing compressive school and establishing additional technical 

school, the new vocational and technical (10+3) program was introduced." 

The change was intended to fit out the prospective graduates with better , 

knowledge and skills which they couldn't cover as the previous 10+2 level. 

However changes made in Ethiopia system of education at different times 

in the past could not produced effective skill development particularly in 

the technical and vocational training institute. 

According to MOE (2002: 14) 

Education sector development program (ESDP-II, and ESDP ill) 
explain in support of the above explanation that Technical 
Vocational education in Ethiopia remained a neglected sub­
sector until 2001/2002. 

Finally it is after the change of Derge regIme the new educational and 

training policy has been declared. With awareness of the past mistakes, 

Ethiopian government gave special attention to technical vocational 

education and training in the new education and training policy of 1994. 

2.1.2. The social out look on Technical Vocational Education and 

Training in Ethiopia 

In order to see the current status of technical vocational education and 

training, it is important to know about the past view and attitudes that 

prevailed in the past regarding the process of acquiring and applying 

vocational technical skills in Ethiopian society. 

On his part Teklehaimanot (2002:2) however pointed out that: 

((Ethiopia is one of the countries that ancient civilization has 
been revealed, some physical and social remains found in 
several places of Ethiopia witness the fact. The Ethiopian 
civilization contributed to the overall civilization of mankind" 
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Therefore, Teklehaimanot (2002), has taken a bit unique position in saying 

that: "after some times in history, practical and several knowledge and 

skills seems to have been highly and deliberately neglected and 

discouraged in society." 

The discriminatory practices of society and the biased attitudes of social 

out look such as isolation and despise crafts men, potters, black smiths . . 

and trainers etc are the views and attitudes that prevailed in the past. 

Supporting the above, Teklehaimanot (2002:4) wrote that: 

in the rural society of the country craftsmen, artisans and 
skilled people were despised, insulted and discriminated. . . 
. Other tradesmen concerned with leather work, weaving, and 
metal works in general were locked on. Even farming, on which 
the livelihood of almost all to depended, was viewed as an 
inferior occupation by the segment of the society. 

Therefore, these attitudes negatively affected the development of technical 

vocational education and training program to a great extent and this in I 

turn affects current status of self employment concept in informal sector. 

As a result of the above indicated traditions we Ethiopians slept for about 

a millennium. 

2.1.3. Modern Concepts of Vocational Education 

Although, it is difficult to give an all-encompassing definition of vocational 

education, there are many meaning attached to the definition of vocational 

education. A number of books were written on and great deals of authors 

have attempted to define what vocational education is . Even though these i 

definitions have been provided by different authors in different places at 

different times, there has been hardly a definition which has embraced the 

whole thing that should be included. However, the common ground for 
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many authors is the vocational education stress skill training and 

prepares individuals for the world of work. 

Grubband Lazerson (1975; 451) noted that: 

Vocational education is, and continues to be, known by many 
names: such as: industrial education, technical education, 
manual education and more recently, career education. What is 
common to all these forms of vocational education is the 
essentially practical and applied character of instruction usually 
though not exclusively, aimed at matching pupils with work 
positions in industry and commerce. 

Similarly Wanna (1988:56) emphasizes that: 

In principle, vocational education consists of four broad areas. 
These are Industrial Education, Agricultural Education, and 
Commercial Education, Social Service Education (i.e. home 
economic and family education) 

(While I recognize historical and cross-national variation in vocational 

education, for the purposes of this paper the researcher has used 

vocational education for all forms of technical-vocational education 

training which include in technical; industrial, arts and crafts and In 

vocational, trade, commercial, etc.] 

According to Encyclopedia of American (14th year ed : 203) vocational 

education is viewed as: " ... preparing young people and adult for useful 

occupations, particularly for skilled trade and semi-professional careers." 

Atchoarena (1993:29) also explains the purpose of vocational training 

thus: 

Vocational skill training in most countries is provided to facilitate 
the transition from school to the world of work, further more, it 
enhances the quality of life through acquisition of practical skills 
that promote an individual productive to be employed or for self 
employment. 
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Similarly Kazanas (1973: 10) also indicated that: "Vocational training 

provides bridge between man and his work". 

In a TVET, it is a specific area of institutions that deals with the 

development of skill and knowledge necessary to understand and adjust to 

the world of work. 

Therefore technical vocational education training is critical especially for 

third world countries in the development of sustainable manpower 

resources, to supply the skilled workers for the production and service 

sector of the economy. 

The Ministry of Education (2003: 16], emphasizes the importance of 

vocational education and training thus: in this regard as it is often referred 

as "technical and vocational education and training (TVET) programs play 

the central role by producing skilled labour that can either be employed in 

different institutions or create his or her own job." 

2.1.4. Objectives of Technical Vocational Training Program 

The major objectives of TVET today are to meet the challenges of preparing 

the work force that plays effective role in economic development of a 

country. 

According to Evans (1971:2), there are three basic objectives in any public 

school vocational education program listed in chronological order of their 

acceptance as goals, they are: 

1. meeting the man power needs of society 

2. increasing the options available to each student and 

3 . Serving as a motivating force to enh ance all types of learning. 
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Evans (1971:31) further noted that 

Vocational Education is the only social institution 
which has a mission of increasing individual options 
as a major goal. As one of the major tenant of 
vocational education from its earliest times has been 
a focus on increasing individual options in relation to 
work) individual)s with various options have by far 
better chance of securing jobs of their own choice in 
addition to making a skillful contribution to a steady 
progress in economic development of nation. 

As stated by MOE (2001:10] the objective of vocational training program is 

"to produce trainees who are capable to satisfy the growing demand of the 

Ethiopian economy for trained middle level manpower tailored in 

particular trade." 

However, there is a wave of criticism concernmg the objective of TVET. 

Because of the changes in the labor market, the objectives of TVET have I 

become more diversed. In other words they are no longer simply economic 

but also social, including the fight against poverty and integration of 

young people into the working world. 

Regarding the objectives, Caillods in Atchoarena and Andre (2002:38) 

pointed out that: "The need to pursue two other major objectives, which 

are to train the workforce for self employment and to raise the productivity 

of the informal micro and small enterprise sector." 

Therefore the objectives of vocational training as it is indicated above is to 

satisfy the need for trained manpower for performing practical works in I 

the economy. Trained citizens can alleviate personal and societal problems 

by taking parts in manipulating hand tools and machineries using raw 

materials from the localities for local consumptions. That is why technical 

and vocational training can be used as a major tool to resolve the problem 

of unemployment and poverty reduction . 
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UNE CO (2000:75) also stated the objectives of TVET as follows: 

The aim of TVET is to produce the work 
qualifications skills demanded in a given social 
and economic context and to contribute towards the 
implementation of national policy with regard to 
employment promotion, poverty reduction, private 
sector promotion increased productivity and 
enhanced competition in both local and global 
market. 

To this effect MOE (2002: 18) has documented the following: "In Ethiopia, 

in line with Ethiopia's new education and training policy, an expanded and 

diversified TVET system was started in 2001/2002 academic year with two 

fundamental objectives. 

1. To enhance the agricultural development lead industrialization of 

the country through training and supply of new generation of quality 

middle level skilled man power to the industrial, service and 

construction sector. 

2. To contribute to the development of the industrial construction and 

service economics through qualitative and quantitative capacity 

development of TVET and their by improve the supply of middle level 

skilled man power. 

In order to meet all these claimed objectives, wide range of technical and 

vocational education and training with a greater attention have to be 

organized and implemented in such a way that TVET programs would 

contribute towards the development of the national economy as well as 

minimize the social problems which is to fight against poverty and I 

minimize youth unemployment problems. 
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2.2. Current State of rVEr Development 

High unemployment rates among educated young people and their low 

skill levels are issues of critical problems for current Ethiopian TVET 

system. Because graduates of TVET in Ethiopia are entering the labour 

market ill prepared for the world of work. 

However, criticism concerning the ineffectiveness of TVET and its form of 

training system has been raised so many times on the grounds that it is 

poorly suited to labour markets dominated by self employment sector of 

micro and small enterprise programs. In relation to this numerous 

criticisms, TVET has been voiced by the world Barys, Cousin and Moura 

Castro as outlined by Atchourena and Andre (2002:38) are listed as 

follows: 

~ Poor quality 

~ Very high cost 

~ Training not suited to actual socio economic condition 

~ Disregard of the informal sectors need 

~ Disregard of the labour market and of the high unemployment rate 

among graduates. 

2.2.1. Vocational Training is facing a Crisis of Relevance 

There is a growing mismatch between the training offered by TVET and the 

skills needed for working life. 

The crisis of relevance in the sense that a lot of the offered vocational 

education is not relevant for to days labour market. 

Regarding crisis of relevance in Africa, Thomas Gerbards (2002:52) stated I 

that ((Vocational education in Africa is facing a crisis. Vocational education 
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is no longer a guarantee for income and employment; they often do not 

deliver what the labour market requires.)) (Emphasis added). 

In the same token Hans Christian HAAN (2001:2) about the cnSIS of 

relevance emphasizes that: 

In most sub-Saharan countries the cnSlS of relevance of the 
vocational training system continues. The training sector has 
generally proven to be incapable of responding to the changing 
needs of the labour market. For a long time public sector 
training institutions persisted in their training approach 
favoring wage employment. No clear vision on the specific role 
of vocational training for self employment basis. 

Our technical and vocational education and training system has produced 

unprepared graduates who find it difficult to cope up with the realities of 

work and who look for jobs that do not exist in the real work world. It is 

necessary to stress here that one of the major obstacles of graduates is 

that they find it difficult to engaged themselves in self employment due to 

the insufficient training they had received . 

Therefore an important response from MOE and other concerned 

government officials is needed to develop TVET Institutes to facilitate the , 

school to work transition and to reduce skills gaps and skill mismatches in 

the labour market both for open market employment and self-employment. 

2.2.2. Small Rnge of Fields of Train ing 

The major problem of TVET Institutions is the limitations they encounter 

in providing sufficient varieties of trainings at a satisfactory level TVET 

Institutions concentrate on a few skills like building and construction, 

carpentry, metal work, Auto mechanics and tailoring etc. But these 

vocations are not as such the relevant trades to our country's level of 

development and the saturation of the job opportunities. 
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In this regard, ILO (2004:2) pointed out that: 

TVET institutes offer trainings in a small range of conventional 
trades paying little or no attention to business skills. Especially 
to girls the course is very limited and mostly consists of textile 
working and a few other traditional trades. 

The training program and the training condition do not suit the reality of 

labour market. This is because our TVET Institutes have been well 

adapted to train qualified workers for wage employment but they have 

difficulties to prepare young people for self employment in micro and small 

enterprises program. 

Hans Christian HAAN (2002: 17) regarding the training program In the 

informal sector also warns that: 

Since the mid-80s there has been a growing discontent with the 
training programs that were available for owners and workers 
of micro and small enterprises. Questions arose on the 
effectiveness and efficiency of existing vocational training 
systems and programs in many developing countries to 
adequately transfer relevant skill and assist graduates to find 
self employment. 

Therefore, the relevant problem of vocational training is seen as to how to 

respond to the changing labor market demands in times of dynamic global 

markets and rapid technological change . Moreover, over the past years 

more jobs have been created in Ethiopia in self employment of micro and 

small enterprise sector than in the public sector. Nowaday less and less 

often, the ex-students of TVET institutes find wage employment. 

Especially in rural areas and small and medium towns like Butajera town, 

the situation has substantially difficult. It has become more and more 

difficult to be employed in public salary employment after completing the 

training program. 

This means that changes will have to be made in the training content i.e. 

inclusion of business skills training. Moreover, there is acute need to 
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broaden technical training beyond the standard trades for which training 

is now offered like tailoring, carpentry etc, so as to avoid market 

saturation for the products of these trades. New trades for training should 

be developed for most based on analysis of the regional labor marke.t , 

needs. 

2.2.3. Entrepreneurship Skill 

One of the major problems in the coop based micro and small enterprise 

businesses is inadequate income for those engaged in of coop based MSE. 

This is due to poor level of training in TVET program for productivity and 

efficiency of the coop based micro and small enterprise economic activities. 

This stems from weak entrepreneurial skills. In light of these constraints 

Raymond (1981:8) has stated that: "over 90% of all micro and small 

enterprise failures are attributable to inexperience and poor management" , 

it is thus not difficult to understand the need to provide entrepreneurial 

skills to trainees in TVET Institute and for those involved in coop based job 

placement responsbulieis. 

2.3. Some Policy Issues on TVET Program in Ethiopia 

2.3.1 . Selection Criteria 

Some basic short comings are also felt on the selection of students Most of 

the academically top students prefer to join academic stream after 

completing their general secondary education. As a result, low performer t 

tend to join vocational schools. 

In support of the above explanation, Teklehaimanot (2002 : ~) explains that 

the selection criteria (directives) given to the regions. The directive states 

that: 
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Out of the general secondary school levels after grade 10 
national examinations) the best ones would continue in the 
academic stream and those with lower results of the national 
examination may join in the TVETs of the one year and two 
years of training. 

Teklehaimanot added that those directives resulted in an obvious 

imbalanced and anomalous condition of placement of students. Low-grade t 

students (in fact "failures") categorically joined the TVET program. 

2.3.2. Demand Driven Policy 

A demand driven approach is a recent phenomenon in many countries 

with the rapid change in the labor market. Similarly increased educated 

unemployment and difficulties in the economic performance of the 

Ethiopia, demand driven and market oriented approach is a necessity. 

The basic principle of demand driven training system in Ethiopia is to 

match training programs to the labor market needs. According to Yoseph 

(2002:8) found that: 

The demand driven system presupposes the training when 
there is demand for it. This opposed to the traditional type of 
training in TVET schools) where TVET are only the suppliers of 
skilled labor force and pay little attention to the demand of it. 

The TVET program in Ethiopia is aiming at creating a TVET system to be 

self-employment oriented, demand driven and appropriate to the 

developmen tal needs of the economy. 

According to MOE (2003:3) the TVET strategy in Ethiopia pointed out that 

"Demand driven approach and self employment is decisive for ultimate 

economic development." 

The policy of MOE cited by Yoseph (2002:2) states that the current policy 

on TVET of Ethiopia is largely based on the objectives of satisfying the 

demand of the labor market of skilled manpower. 
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Taking these premIses into account some private TVET in Ethiopia has 

paid attention to the demand driven training Policy. However, most of the 

public TVETs in Ethiopia are following the supply driven approach . 

However, Yoseph (2002: 17), has taken a bit unique position in saying that: 

The current policy lacks implementation strategy.:. Therefore) the 
main concern of the program becomes the provision of the 
training for general secondary school graduates with out 
considering the demand of the labor market. This is of course, a 
fundamental diversion from what the current policy is 
advocating) which is providing demand drives training program 
appropriate to the need of the labor market. 

2.3.3. Who Controls and Manages TVET Program 

Another policy issue is who controls and manages TVET program in 

Ethiopia. There is no autonomous national body to control and manage 

vocational training activities in Ethiopia. According to ILO (1997: 103) the 

labor proclamation No. 42/85 and 41/87 the mandates and responsibility 

regarding vocational training is given to the ministry of education and 

Ministry of Labor and Social Affairs. The Ministry of Trade and Industry 

also has responsibility of vocational education and training . 

According to Atchoarena and Andre (2002:36) which government 

ministries should over see this branch of the education system is the basic 

question. Lanneret et al, in Atchoarena and Andre (2002:36) asserted, in 

response to this question that 

There is no single answer since each country is in a different 
situation and has different concerns, and since responsibility 
for supervising the vocational education system may shift 
according to the educational and political strategies of 
governments. 
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On the other hand, (UNESCO, 1998:26), pointed out that: 

Experiences of some African countries like Zimbabwe, South 
Africa, Botswana etc created a ministry of TVET in order to 
insure better coordination between TVET and to raise skill 
levels. African countries like Egypt vocational training 
programes often remain under the supervision of different 
sectoral ministries even when there is a specific ministry for 
TVET. 

But in our country it is revealed that they have divided responsibility for 

TVET among several ministries, usually the ministry of education is 

responsible for organizing and managing initial technical training In 

coordination with general education . 

However, it is quite obvious that with increased demand for occupational 

training and the escalating cost of training there is a need to harmonies 

the provision of TVET to avoid the duplication and wastage that currently 

going on. Harmonization will further enhance quality and relevance with 

appropriate certification . 

2.4. Cause and effect of youth unemployment 

2.4.1. Causes of youth unemployment 

There are two main types of factors for unemployment: ILO (1998:2) 

however, have pointed out that the two factors contributed to an increased I 

unemployment factors which persistence of deepening of difficulties faced 

by Ethiopian youth in regional labor markets. These are supply side 

factors and demand side factors .On the supply side factors, ILO (1998:2) 

demonstrated that: 

Among the reasons advanced to explain youth unemployment in 
Ethiopia were in adequate education, lack of appropriate training 
in terms of mutli- skilling, relevance to modem technology, 
exceedingly high occupational and wage aspirations, and 
inappropriate attitudes about self employment concepts especially 
part of the explanation of youth unemployment could be placed at 
the feel of the youth themselves, their families and educational 
institutions which are preparing them for the wage employment. 
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Ther are also factors on the demand side the ILO report further goes on 

that: ((the failure of the economy to produce sufficient jobs. Because the 

economy is not dynamic enough to clear the labor market and resolve the 

problem of unemployment. " 

On the other hand ministry of planning and economic development 

(1994: 1) pointed about the major problem of unemployment in Ethiopia is 

eta combination of rapid population growth and limited productive capacity 

of the present economy." 

Therefore majority of our young people find themselves at a senous 

unemployment problem is due to failure of the economy to produce 

sufficient jobs and many times, low training experience and attitudes on I 

self-employment basis. 

2.4.2. Destructive Consequence of youth Unemployment 

If trainings given in the training institution remain rigid and can't adjust 

to the changing technology in the workplace trainees have rare chance of 

getting acceptance in the world of work. 

The changing technology has to create new jobs and training institutions 

have to prepare the young generation for the skill required in the 

continuously changing technology in various trade. If this cooperative 

move is not properly set, it will definitely lead to a high unemployment rate 

which eventually puts the country in a highly destructive crisis. Jones 

(1982, 248) expresses the damaging effect of the crisis that originates from 

unemployment as follows: 

Being out of work for six months or more is extra ordinarily 
destructive to the self confidence of young people, confirms their 
low self assessment and leads to major social traumas 
including apathy, drug abuse, alcoholism crime and suicide. 
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The destructive consequences of unemployment are not new to us. Addis 

Ababa and the major towns of our country are currently suffering from 

these social traumas. Is there any way out? Do we have any means of 

curbing these problems? The answer in short is "Yes". For most of our / 

problems, most of the solutions are also in our hands. One of the best 

means of curbing these problems is making effective use of coop based job 

placements in micro and small enterprise program. 

2.5. Concepts of co-op based Job Placement in Micro Small 
Enterprise 

2.5.1. Definition of Micro and Small Enterprise 

There is no universally accepted definition of informal sector micro and 

small enterprise. 

However informal sector mIcro and small enterprise will be taken to 

include 

1. Income generating activities, essentially referring to self employment 

in traditional, often rural activities. 

2. Micro enterprise mostly on none traditional activities working with 

1-10 workers. 

3. Small enterprises that employ 11-20 workers. 

While figures may differ from one source to another, the government of 

Ethiopia has concluded that the micro and small enterprise sector as a 

whole provides no less than 85% of the total jobs for Ethiopians. The 

percentage they vary, depending on how "micro and small enterprise" is 

defined. Based on Federal MSEDA (1996 E.C:16) micro and small 

en terprise defined as: 

Micro enterprise- is defined by the capital of up to birr 20,000 and the 

number of workers up to 10. 

Small enterprise- is defined by the total capital of up to birr 500,000 and 

the number of workers are up to 20 workers. 
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According to Ministry of Trade and industry (1977:16] the term mIcro 

enterprise defined as: 

a short hand for very small enterprise with ten or fewer 
individuals that use low technology modes of production and 
management with out reference to legal status. ME stems from 
low technology and weak entrepreneurial skills. 

Therefore co-op based job placement in MSE is self employed graduates of 

TVET who produce goods for sales, purchasing goods for resale or offer 

serv1ces. 

On the other hand according to Hans Christian HAAN (2002:29) noted, 

micro and small enterprise (MSE) sector segmentation has become clear 

that the sector is starkly heterogonous and can be viewed as consisting of 

3 segments. 

1. Income generating activities:- are pre-entrepreneurial, subsistence 

type of self employment, characterized by seasonal operation, 

traditional technologies, local materials and local markets. 

2. Micro Enterprise (MEs):- is slightly bigger than personal mcome 

generating activities, as they work with a few family or employee and 

sometimes one or a few (up to 10) workers. 

3. Small enterprises (SEs):- can be defined as firms with roughly 10 to 20 

employees. They use non-traditional or modern technologies or at least 

some of the productive aspects of the transformation process. Their 

products and services range from simple to complex, and similarly span 

a range of consumer types. The marketing pattern may be somewhat 

complex, reflecting innovation in raw materials procurement and in out 

put sales. Small Enterprises (SEs) often are formal. They are usually 

registered with the local government and tend to be paying some taxes. 

Some examples of small enterprises are garment assembly, transport, I 

construction and medium-scale industrial agro-processing etc. 

However, according to Hans Christian (2002:30) wrote that "these 

definitions do not lead to clear cut off points; rather there are grey areas 

and overlap". 
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Table 2: Summary of main differences of MSE-segments 

Income generating activities Micro-enterprises Small enterprises 

• 

• 

• 

• 

• 

• 

Mixed with household • Mixed with household • Separate from 

economy economy, but shifting household economy 

towards separation 

Self-employment (with some • Up to ten workers • Numbers of workers: 

help from family members) (mostly: family 11 -20 or up to 50 

workers, apprentices) workers 

Little no fixed assets (less • Moderate fixed assets • Fixed assets up to USD 

than USD 500) (less than USD 10,000) 100,000 

Traditional, manual • Mixed but obsolete • More modern 

technologies technology technology 

Profits for household • Proflts used for • Profits used for re-

consumption household investment in the firm 

consumption and 

reinvestment in firm 

Diversification to increase • Strategy: specialization • Strategy: specialization 

household income and/ or to to increase household to increase profits 

minimize risk income 

Source: Hans Christian (2002:30) 

Moreover, according to Raymond (1981:5) pointed out that "If a 

quantitative criterion is used, MSE may be defined on the basis of the size 

of investment, the number of employees and/ or its annual sales. 

Therefore in Ethiopia most of co-op based micro and small enterprises are 

micro enterprise rather than small enterprise. Hence, their technology is a 

mix of traditional and modern-but-obsolete. They lack access to capital, 

have modest technical skill and lack management. They are more linked 

with local markets and they serve local and nearby markets, for which 

reason they are more found in large rural towns and regional centers. I 

Some of them have some potential for growth. Some examples of MEs are: 
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small shops, metal working, carpentry, tailoring, and varIOUS forms of 

repair services. 

Therefore quantitative definition of MSE is definitions which rely on clearly 

defined parameters (combination of parameters) which include some or all 

of the following. 

~ Number of employees 

~ Sales turnover 

~ Assets capital or worth 

~ Growth of en terprises 

On the other hand all these criteria to some extent reflect the 

characteristics of MSE, but disagreement on each criterion is unavoidable. 

Nowaday a survey of micro and small enterprise in Ethiopia (1998:54) 

about qualitative definition of MSE pointed out that: 

Qualitative definitions are gaining prominence as the perception 
of some people sees little point in focusing on characteristics or 
size of micro and small enterprises but prefer to dwell on their 
role in development such as the creation of employment, income 
distribution) poverty reduction etc. 

2.5.2. Roles of MSE Program 

MSE plays an important role in the Ethiopian economy. According to 

federal micro small enterprise development agency (1998:65) pointed that 

the role of micro and small enterprises contributions to the economy are 

summarized as follows . 

1. Employm ent: - MSE sector provides more jobs for Ethiopians, and 

the tendency to depend on MSE to provide more jobs is likely to 

continue because of the predicted increase in the number of the 

youth in the work force. 

2. Innovation: - MSE sector IS an important source of innovation. 

While medium and large companies may rely on huge advertising 
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budgets. Therefore co-op based job placement in MSEs must rely on 

innovation as a strategy to compete, survive, and prosper. 

3. Competition: - Monopoly is a threat to the market system. In 

addition to government legislation, MSEs check monopoly in the 

market place by providing differentiated products and services. 

4. A complement to medium and large companies: - Mostly serve 

the large companies by providing them with intermediate products 

they may consider uneconomical to produce. MSEs also serve as 

marketers in the distributive system of medium and large 

companIes. 

2.5.3. The Interrelationship in the Market System 

Since medium and large companies normally do not sell their products 

directly to consumers hence, co-op based job placement in MSE function 

as part of the distributive system of medium and large companies . 

Moreover, co-op based job placements in MSEs are greater in number and 

more widely spread across the country, thus enabling them to act for the 

medium and large companies as distributors, resellers or retailers. Co-op 

based job placement in MSE sector may provide a variety of products and 

services that is often considered uneconomical by medium and large 

company . 

According to Raymond (1981:5) for the purpose of understanding the t 

interrelationship of the market their interdependency is summarized as 

follows. 

1. Consumer's demand for goods and services is supplied by co-op based 

job placement in micro and small enterprise and large companies. 

2. Consumers also work as employees for micro and small enterprise. 

3. Micro and small enterprise serve as suppliers to large companies, but 

they also act for large companies as distributors, whole sellers, or 

retailers. 
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4. Consumers, co-op based micro and small enterprises, and large 

companies demand from and supply to each other goods and/ or 

services-the interrelationship is the market system . 

Figure 1 the interrelationship of in the market systems. 

Customer 
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? / / 
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Source: Raymond (1981:5) 

2.5.4. A Career Choice 

TVET graduates are trained to be semi professionals for self employment 

or to work for private companies, government and non government t 

organizations. However, there are distinct advantages for TVET graduates 

who start their own co-op based MSEs. According to Raymond (1981:7-8) 

"the most important advantages particularly to those who desire to be self­

employed, is the challenge of doing things by themselves, and the 

satisfaction of providing that they can do it." 
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The Raymond report further goes on "in addition to all these intangibles, 

having your own or co-op based business often provides financial incentive 

that could never be obtained by working for others." 

According to Raymond, (1981:8) it is also mentioned that: 

Although owning and operating your own or co-op based job 
placement provides challenge, financial incentive, and many 
other rewarding experiences, there are also disadvantages, 
including long working hours, financial and personal risks and 
irregular income. 

That is why it is said that to start and manage one's own or co-op based 

micro and small enterprise is a difficult career choice for TVET students. 

Therefore our TVET guidance and counselor should help their students for 

the purpose of providing their students with the motivation and guidelines 

for planning that "one day I will be my own boss." 

2.6. Basic Features of co-op based MSE Development 

2.6.1. Present Status of Co-op based MSE in Southern Region of 
Ethiopia 

There was very little activity in the co-op based MSE sector during the 

Derg regime . As the economic system shifted from a socialist system 

during the military Derg regime (1974-1991) to a market orientation under 

the current government, strategies which has been used to ease the 

problem of unemployment and poverty reduction include improving the 

productivity of the agricultural sector, and promoting the micro and small 

enterprise as a means of an instrument for resolving unemployment and 

poverty reduction. Therefore the instrument that regional governments are 

pursuing to expand employment opportunities for youth is MSE 

development. Especially, in recent years, southern regional government 

has focused on creating micro and small enterprises, based on their 

potential to create employment opportunities. 

40 



According to Southern regIOn MSEDA (2002:5) spelled out in the micro 

and small enterprise development strategy of the region. The strategy 

identifies the important role that these enterprises could play in absorbing 

the young people graduating from TVET Institutions and colleges. 

The Federal Micro and Small Enterprise Development Agency (FeMSEDA) 

strategy also oversees the promotion of co-op based job placement in micro I 

and small enterprises development, while the direct support and 

promotional activities are carried out by institutions established at the 

regional woreda and town/kebele/ MSE office. According to southern 

regional micro small enterprise development agency (1998:70) "Over the 

past few years the Regional Government have promoted MSEs by providing 

training and counseling, finance and credit facilities, production and 

marketing space." 

A report from the southern MSEDA (1998) show that, although southern 

region of the government is entitled for credit, the target beneficiaries ~f 

the scheme are the unemployed youth who completed technical vocational 

school and other drop-outs, women's and disabled who can manage to 

engage themselves in MSE activities. 

According to Southern regional MSEDA (1998:70) in order to implement 

the strategy, the southern region micro and small enterprise development 

agency tried to set with six selected MSEs sector. These are 

l. Textile and garment 

2. Metal and wood work 

3. Dry food processing 

4. Construction 

5. Municipal activities 

6. small farming and agriculture in the town 
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According to the regional MSEDA agency, these types of micro and small 

enterprises are selected because of their labor intensive in creating excess 

employment opportunities. 

Specially in recent years, considering graduate youth of TVET have limited 

access to credit from the formal financial market and recognizing that lack 

of finance is the major problem of co-op based MSE operators to start their 

business. 

According to Southern regional mIcro and small enterprise development 

agency (1998:77) has documented that "youth at southern region is faced 

with growing social and economic problems such as unemployment and 

poverty." 

In light of this, southern regional government administrators established 

the regional, zonal, town transitional administration and kebele micro and 

small enterprise development office for creation of micro and small 

enterprise job opportunities with the following objectives: 

a) To provide credit for the unemployed youth especially the graduates 

of technical vocational education Institution and other section of the 

population who are willing to engage themselves in co-op based job 

placements in MSE activities. 

b) To organIze beneficiaries voluntarily In cooperative form of 

association and provide training. 

c} To give guidance and management assistance to beneficiaries In 

coop based MSE. 

d) To identify, study and prepare Income generating activities for the 

unemployed. 

e) To encourage beneficiaries to save and invest in productive ventures 

that may contribute to the overall development. 

It is now realized every where that co-op based job placement in MSE are 

the motivating forces that create economic progress. That is why it is said 
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that: the economic growth of Ethiopia can not be attempted without the 

active involvement, promotion and development of MSE sector . 

2.6.2. Dominance of Informal Sector in Micro and Small Enterprise 

Informal sector provides bulk of the employment in most of developing 

countries. For example in Srilanka informal sector accounts for 75% of the 

employment.ILO (2001: 3). Further estimates that in African 90% of new 

jobs are created in self employment of micro and small enterprises. 

Regarding sub Saharan African economic situation ILO (2004: 193) also 

pointed out that: 

In view of the most countries in sub-Saharan Africa are facing 
an extremely difficult economic situation, this is not likely to 
change any time soon. In spite of many years of economic 
reform, economic growth is low while in some years there is 
rather stagnation and even contraction. Formal sector 
employment expands only slowly, or even declines. In other 
words, there are hardly any new jobs coming up in the formal 
sector. 

Similarly Wanna in Yekuno Amlack (2000:93) pointed out that: Ethiopian 

modern sector can absorb less than 15 percent of the labor force. 

Therefore, like the sub-Saharan African counties, the MSE sector In 

Ethiopia is considered to be a major job creator compared to the medium 

and large scale industries of the country. 

According to CSA (2004:20) reported that: "Looking at employment by 

sectors, it can be seen that it is more often participated in self­

employment of MSEs and less often government or private employees." 

Although the actual number of micro and small enterprise operators are 

not known, a paper compiled by ministry of trade and industry based on 

the recent micro enterprise survey (1997:7) showed that "About 739900 

persons reported to be engaged in the informal sector activity of MSE 
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compared to the persons engaged In the medium and large scale 

manufacturing industries (i. e 90213)". 

Moreover, as indicated in the micro and small enterprise development 

strategy paper, Ministry of trade and industry (1997:ii) pointed out that 

"The number of people earning their livelihood from the informal sector 

activities of micro and small enterprise program is eight times larger than 

those engaged in the medium and large scale industrial establishments." 

2.6.3. Dynamics of Service Sector in co-op based MSE 

Our TVET institute focused mostly on the producing sector. However, in 

Ethiopia an imported and industrial made plastic chair cost now days less 

than a good assembled timber chair made by coop based MSE workshops 

or local craft man. 

Regarding the dynamics of servlce sector Thomas Gerbards (2002: 153) 

wrote that: 

The globalization of industrial mass production will continue 
and (co-op based) MSEs hardly compete with industrial 
products. Moreover) there is a growing demand for efficient 
services at all levels. The service sector of labour market lS 

growing and can hardly be replaced by automatic machine. 

Therefore, in Ethiopia most of new jobs are created by dynamic 

entrepreneur of service sector of micro and small enterprises. Moreover, in 

a situation where public employment is stagnant or decreasing or the , 

existing business does not grow, the only possibility to create more job is 

to promote the service sector micro and small enterprises. Because 

millions of unemployed looking for income have started in Ethiopia with 

survival activities in the streets, selling something or offering services. 

That is why the new and emerging se vice sector of co-op based micro and 

small enterprise is growing every whel'~ in Ethiopia. 
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Therefore our TVET Institutions which have been focusing on training for 

salary employment should not ignore this new emerging and important 

service sector of job creation. In other words our TVET Institutes must 

support and strengthen this emerging and growing service sector of co-op 

based MSEs. 

2. 7. Major challenges of co-op based Job Placement Micro 

and Small Enterprise 

Ethiopia with 74 million people and with 3.4 percent annual population 

growth is one of the least developed countries in the world, with 45 

percent of the popUlation below poverty lined and over the past two 

decades, youth between the age 15 and 24 increased by 7 percent year on 

average. Study conducted in Ethiopia confirms that:- the MSE sector has 

the potential to contribute the economic growth to employment generation 

and poverty reduction. 

However, in present- day Ethiopia, although significant progress have 

been attempted to allow co-op based job placement of MSE to be created, 

formidable obstacles militate against their development both against the 

existing co-op based job placement and those that aspire to set up. 

According to Ministry of trade and Industry (1997:63 ) found that various 

problems have been identified in the country over the past few years. Some 

of the most critical and leading factors constraining the co-op based job 

placements in MSE in Ethiopia include, among others are "lack of access 

to financial capital and credit, lack of access to premises and land, lack of 

infrastructure, lack of training on entrepreneurial and management skills I 

and policy environment." 
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Therefore the contribution of the co-op based MSE sector to employment 

creation and income generation is far from satisfactory. Because number 

of factors are reported for such poor performance. In the strategy paper 

ministry of trade and industry (1997: 11) indicated that: 

The increased role and contribution that the MSE sector could 
have provided the national economy is largely constrained by 
the various policy, structural and institutional related problems 
and bottlenecks. Lack of smooth supply of raw materials and 
working premises were reported to be the major bottlenecks 
facing MSE, while lack of sufficient capital and working 
premises were the leading problems of the MSE to start their 
businesses. 

To sum up, with very small budgets at their disposal, the training courses 

that they conduct lack management skill in addition to low relevance and 

absence of follow-up assistance upon graduation, the operators of co-op 

based job placements are facing problems . 

2.8. Post training follow up Assistance 

It is universally acknowledged that training by itself will not create 

employment or self employment and that other support service and in ' 

particular financial support is needed for the training graduates to engage 

in self employment or set up co-op based micro and small enterprise. 

According ILO vocational paper (2001:26) pointed that: "partnerships 

between training providers and providers of non training in put such as 

credit, marketing, technology and counseling service are very important in 

preparing youth for the co-op based job placements". 

According to ILO (2001:2) described that:-

Improved technical and other skills are of prime importance for 
enhancing the productivity of co-op based job placement activities 
as well as the quality of goods and services they produce in the 
presentation of liberization and globalization of the economy. 
Technical skills, together with other types of support like access to 
credit, technology markets and information are crucially needed to 
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enables co-op based job placement of MSE to diversify the product 
range and find market demand and so to escape from the 
impending saturation of the market. 

Table 3: Need for support service by different MSE segments 

Appropriateness and IGAs MEs SEs 

need for service in Income Micro Small 

area of: generation enterprises enterprises 

activities 

Credit/loans High High High 

• For working capita • high • high • medium 

• For equipment • low • medium • high 

• For premises • Nil • medium • high 

Savings High Medium Low 

Management Low Medium High 

Marketing High High High 

technology medium high high 

Source: Hans Christian (2002:31) 

Regarding of MSE sector, ILO (2004 :215) stated that: 

"Training can be one of the instruments that together with other 

measures, address the challenges of the micro small enterprise." 

As a result of all these factors, the need for skills training and fmancial 

support for the co-op based job placement has hugely increased. If the co­

op based micro and small enterprise program is to continue to absorb 

more graduates of vocational training institutions at a modest but 

reasonable return on their labor, it is absolutely crucial to increase their 

level of skills as well as financial and technical support for the operates of 

co-op based job placements. 
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Chapter Three 

3. Presentation and Analysis of the Data Collected 

This chapter presents data and deals with the analysis of the data • 

collected on the basis of the questionnaire distributed to administrators 

trainers, trainees and operators of co-op based job placements. 

Information obtained from government officials of the head and experts of 

Butajera transitional administration and two Kebele micro and small 

enterprise development office workers through the interview session held 

are also included in the analysis made. 

Thus, relevant data and information collected through three categories of 

questionnaire have been presented and analyzed. Of the three categories of 

questionnaire the first category was employed to Butajera TVET Institution I 

administrators and trainers. The second category was used to gather 

information from Butajera TVET trainees. The third category was employed 

to the Butajera TVET graduates who organized in co-op based job 

placement in micro and small enterprise program. 

Out of the total of 60 and 250 questionnaire distributed for administers 

trainers, and trainees in Butajera TVET Institute 54 (90%) and 212 

(84.8%) respectively were filled and returned. On the other hand out of the 

total of 275 questionnaires distributed for operators of co-op based job 

placement in micro and small enterprises, 230 (83.7%) were filled and 

returned. 

Therefore, response of 54 administrators and trainers and 212 trainees 

and 230 graduates who are engaged in co-op based micro and small 

en terprise were presented and analyzed using tables and percents as well 

as different statistical tools for some question items. Accordingly, 
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frequency, percentage and statistical tool have been employed. 

Interpretation and analysis were made based on the basic questions raised 

in chapter one of the study . 

1. Characteristics of Respondents by sex, age, qualification, 

Training program level and Training area. 

Table J- Respondents by sex, age, and qualification 

Administrator Trainee Operators of co-op 
No Item and trainer respondents based MSE 

respondents 
No % No % No % 

1 Sex 

1.1 Male 49 90.7 146 68.9 175 76.1 

1.2 Female 5 9.3 66 31.1 55 23.9 

Total 54 100 212 100 230 100 

2 Age 

2.1 18-25 10 18.5 195 91.9 105 45.7 

2.2 26-30 32 59.3 13 6.1 78 33.9 

2.3 31-35 11 20.4 4 1.9 36 15.6 

2.4 More than 36 1 1.8 - - 11 4.8 

Total 54 100 212 100 230 100 

3 Qualification 

3.1 Certificate 7 12.9 - -

3.2 Diploma 34 62.9 - -

3.3 BA/BSc 11 20.4 - -

3.4 MAjMSc and 2 3 .7 - -

above 

Total 54 100 - -

As shown in item 1 of table 1, the majority of administrators and trainers 

of Butajera TVET Institution were males. As shown in items one of the 

above table 49 (90.7%) of the administrators and trainers who gave their 
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response to the questionnaire distributed were male. The proportion of 

female administrators and trainers were 5 (9.3%). This signifies females 

involvement in both managerial and teaching position is insignificant. 

Possible explanation for the small number of female administrators and 

trainers is the perception of the society where vocational training is 

considered as profession devoted to males. 

Regarding trainees and operators of co-op based job placement in MSE 

respondent, the participation rate of females 66 (31.1%) and 55(23.9%) I 

respectively. The smaller number of female trainees and operators of co-op 

based MSEs may have similar explanation to that of the administrators 

and trainers. On the other hand the participation rate of trainees in 

technical fields (Industrial technology) were 136(64%) and the 

participation rate in business stream were 76(35%) this may indicate that 

the participation rate of trainees in training system mainly in technical 

field is high although the participation rate of female in technical field is 

very low. 

As can be observed in item 2 on the same table regarding their age I 

32(59.3%) of administrators and trainers who gave their response to the 

questionnaire distributed were above 26 years of age. On the other hand 

the majority 195(91.9%) of trainees who gave their response to the 

questionnaire were 18 to 25 years of age. While again 105(45%) of co-op 

based job placements in MSE were also 18 to 25 year of age. 

As shown in item 3 of the same table, 34 (62.9%) of the administrators and 

trainers who gave their response to the questionnaire distributed were 

diploma holders and some of them are attending summer in-service 

program for bachelor's degree. 

-
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This asserts that both the administrators and trainers did not attain the I 

required qualification at this level. The minimum qualification required at 

the middle level TVET is first degree. In relation to this, Desalgn (1996:7) 

has supported that above points which are required of TVET trainers by 

stating ". . . the teaching staff for the education of teaching technicians 

should posses either a degree or a high technician qualification in an 

appropriate field. 

The minimum required qualification for TVET trainers as of the standard 

of Ministry Of Education is the first degree. The qualification of the 

existing teaching staff of the total population for Butajera TVEr 

Institution, as a given in table 1 above can be rough assessed against the 

above standards. As already shown, out of the total teaching staff only 

11(24.4%) of them have BA/BSC degree, while the remaining 41 (76%) of 

them are either at a diploma and a certificate level. This is against the 

education and training policy which suggest that trainers should have a 

minimum of first degree to train in TVET Institutions. 

Thus, from this reality one may assume that the quality of education in 

Butajera TVET is not maintained as required standards. 

Description of Trainees and operators of MSEs Respondents by Training 

program level and training area 
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Table 11- Characteristics of respondents by Training program level and 
Training area. 

Operates of 
Trainees co-op based 

No Item MSEs 
No % No % 

1 Training program level for 

trainees 

1.1. 10+1 57 26.9 86 37.4 

1.2 10+2 155 73.1 113 49.1 

1.3 Any other - 31 13.5 

Total 212 100 230 100 

2 Training areas 

2.1 Auto mechanics 17 8.0 40 17.4 

2.2. Electricity 13 6.1 30 13 

2.3 General mechanics 27 12.7 45 19.6 

2.4 Building contractions 40 18.9 60 26.1 

2.5 Drafting 6.1 - -
13 

2.6 Surveying 
23 0 .8 15 6.5 

2.7 IT 16.0 - -
34 

2.8 Accounting 9.4 - -
20 

2.9 Secretarial science 11.8 -
25 -

2.10 Wood work 40 17.4 - -

Total 212 100 230 100 . 

Item 1 of table 2 above shows that in terms of program level, the trainees 

who gave their response to the questionnaire are 57 (27%) in 10+ 1 and 

155(73%) of them are in 10+2 program. Therefore in terms of program 

level, 10+2 trainees were more than 10+1trainees by 46%. 
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This indicate that they can provide more reliable information due to 

significant number (73%) of them has longer time stay in the institute 

than the ones enrolled in 10+ 1 program. 

On the other hand as shown on the same table, the larger majority 

113(49%) of the operators of co-op based MSE who gave their response to 

the questionnaire distributed have completed 10+2 program, while the 

remaining 86 (37%) are TVET institution graduates of 10+ 1 program level. 

This can be taken as important provision of skills that enable the 

operators of co-op based MSEs to fit in their respective job placement of 

their occupation. 

It has been responded in item 2 of table 2, regarding the filed of studies 

136(64%) of the trainees and 230 (100%) of operators of co-op based MSEs 

were engaged in industrial technology which is and construction 

technology. Building-construction, drafting, surveYIng, wood work, 

automatics, electricity and general mechanics. Although 76 (36%) of 

trainees were engaged in business stream such as accounting and 

secretarial science, but none of operators of coop based job placemats 

were engaged in business stream. 
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2. Views of Administrators trainers, Trainees and operators of co-op 
based MSEs on the overall process of Butajera TVET training 
system and its effect on co-op based job placements. 

Table JJJ- Views of respondents on the overall Activity of Training 

and its effect on self employment. 

Frequency of response 

Administr Trainees Operators of 
Xl p -

No Item ators and co-op Total df 
Value value 

trainers based MSEs 

No % No % No % No % 

I Do you think your 2 30.448 0.000 

vocational training 

program provides the 

essential skills required 

for self employment 

a) Yes 46 85.2 118 55.7 79 34.3 243 49 

b) No 8 14.8 94 44.3 15 1 65 .7 253 51 

Total 54 100 212 100 230 100 496 100 

2 Do all the vocational and 2 1.537 0.464 

skill development 

programs focus on 

preparing graduates fo r 

the self employed or co-op 

based workshop schemes 

a) Yes 31 59.6 109 5 1.4 96 41.7 236 47.7 

b) No 21 40.4 103 48.6 133 57.8 257 5 1.9 

c) Missing value 2 3.7 - - I 0.4 1 0.4 

Total 54 1 212 100 230 100 495 100 

3 Are students ready to 2 1.255 0.054 

work in self-employment 

programs after completing 

their training program 

a) Yes 2 1 38.9 53 25.0 113 49 188 37.7 

b) No 33 61.1 159 75.0 117 50.9 309 62.3 

Total 54 100 212 100 230 ]00 496 100 

N.B: Significant level of alpha < 0.05 is used for computation throughout 

this paper . 
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As indicated in item 1 of table III about response made to the question I 

raised to know if the training given in the training institution could provide 

essential skills required for self employment indicates significant difference 

of vision among administrator and trainer respondents, trainees 

respondents and operators of job placement in micro and small enterprise 

respondents. Here, the majority of administrators and trainers 46 (85.2%) 

stressed that the training program can provide essential skills required for 

self employment. On the other hand, trainee respondents and operator of 

co-op based MSEs are divided in to two different groups in their response 

118 (55.7%) and 79 (34.3%) supporting their trainers and administrators 

opinion respectively. The remaining 94 (44 .3%) and 151 (65.7%) of trainees , 

and operators of MSE reflecting their belief that training program given in 

their institute does note provide the essential skills required for self 

employment . 

Since the null hypothesis states that there is significant difference among 

the respondents, the chi-square test merely evaluates the probability that 

the observed relationship results from chance. 

To test the significance of chi-squae we enter Table III of the Appendix with 

the computed value of chi-square for the appropriate number of degrees of 

freedom. The number of degrees of freedon (df) = (r-1) (c-1), in which r is 

the number of rows and c is the number of columns in which the data 

were of columns in which the data were tabulated or N - 1 in the case of 

small sample denoted by (df). 

In which 

X2 :- chi-squire 

P-value: - Standard error of mean 

df: - Degree of Freedom 
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The chi-square test computed with the aim of ascertaining whether or not 

perceptual differences existed among the three groups of respondents. The 

chi-square test result in x2 (30.45) with P- value = 0.000 < 0.005, it is 

evident that the three groups are significantly different in their responses 

that Butajera TVET training program provision of essential skill required 

for self employment. 

As can be seen in the table, majority of the respondents in administrators 

trainers group do believe that Butajera TVET Training program is 

providing essential skills required for self employment. Since, the vast 

majority of administrators' trainers (85.2%) which is much higher than 

that of both trainees and operators of MSE responded that it provide 

essential skill required for self employment. But the total of the three 

groups do have about (51%) of responses that are against the believes of ' 

administrators and trainers which make that difference among 

respondent. From the result therefore it can be concluded that this 

difference by itself is a clear indication that there are many trainees and 

operators of MSEs have a blurred vision about essential skill required for 

self employment. This is an indication of low tendency in involvement of 

trainees in self employment of co-op based job placements . 

On the other hand as indicated in item 2 of table III, in comparing the 

number of responses by the three groups about the focus of TVET 

programs in preparing graduates for self employment, the chi-square test 

result indicates no significant difference among the three groups. (Where 

x2 = 1.54 and p= 0.464 > 0.05) . Accordingly the administrator trainer, 

trainee and operator of MSE respondents 59 .6%, 51.4% and 41.7% 

respectively replied that all vocation and skill development program focus 

on self employment. As these groups do not significantly different that 

aggregate percentile, that is 51.9% of the response favors that the program 
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do not focus on self employment although 47.7% of responses are against 

of it. 

As indicated in Item 3 of table III, 33 (61%) of administrators and trainers 

responded that lack of readiness from their students to work in self­

employment programs after completing their training was the major / 

problem of self employment concept on part of trainees. 

On the other hand, 21(38.9%) administrators and trainers 53 (25%) of 

trainees, and 113(49%) operators of MSEs expressed their readiness to be 

engaged in self employment program. On the contrary, 159 (75%) of 

trainees and 117(50.9%) of operators of MSEs provided their reaction that 

they were not ready to be involved in self employment. 

The Chi-square test result also revealed that for 2 degree of freedom at 

0.05 level significance, (where X2 = 1.255 and P- value = 0.054 > 0.05) / 

implying that statistically significant differences among administrators 

trainers, trainees and operators of co-op based job placement where 

absent in their perceptions of the instrument employed. 

Furthermore, the researcher interviewed Kebele MSE development office 

workers concerning trainees' readiness to work in self employment of co­

op based job placements. The two Kebele micro and small enterprise 

development office workers unanimously agreed that trainees do not want 

to be engaged in co-op based job placements. This is an important signal 

considering white collar jobs as a status symbol still prevails . This 

significant number of administrator and trainers 61% and 75% of trainees 

revealed that the trainees are not willing to be engaged in self employment. 

This shows that majority student's attitude is depending on public or 

government salary employment. Because, considerable number of trainees 
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75% and operator of MSEs 51% indicated that they lack interest to be 

engaged in self employment . 

Table IV-Types of employment opportunity 

Frequency of resp_onses 
Administra Trainees Operators of 

Total 
Item tors and co-op 0 

trainers based MSEs 

No % No 0/0 No 0/0 No % 

1 Which type of employment 
opportunities does your 
training institution envision 
for its graduates 
A. Salary earning employment 12 22.2 131 61.8 126 54.8 269 54.8 
B. Self-employment 42 77.8 81 38.2 104 45. 227 45.2% 

Total 54 100 212 100 230 0 496 100 
2 How do you describe the prospective 

employability of your training 
institution graduates? 
A. A good number of graduates have 

been employed 10 government 8 14.8 54 25.4 21 9.5 83 16.8 
organizations. 

B. good number of graduates has 12 22.2 37 17.4 18 7.5 67 13.6 
been employed by the private 
sector 

C. A good number of graduates has 
I 

been employed 10 self 20 37.0 42 19.8 82 35.6 144 29.2 
employment or co-op based 
placement 

D. A good number of graduates has 
been employed in non government - - 24 11.3 - - 24 4.9 
organizations 

E. A good number of graduates has 14 25.9 54 25 107 46.5 175 35.5 
been unemployed 

F. Missing value - - 1 0.5 2 8.69 - -
Total 54 100 212 100 230 100 493 100 

3 What types of employments do 
trainees expect in their training 
program when they graduate 

A. Salaried employment 33 61.1 109 51.4 158 68.7 300 65.5 
B. Self employment 18 33.3 37 17.5 71 30.9 126 25.4 
C. any other 3 5.5 66 31.1 1 0.4 70 14.1 

I 

Total 54 100 212 100 230 100 493 100 
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Available document indicates that the purpose of vocational education and I 

training is to prepare trainees for the world of work and make them 

employable or train them in very specific activities to be engaged in self 

employment bases. Based on these premises, respondents were asked as 

to which type of employment opportunities their training institution 

enVISIOns for its graduates. To this end as it indicated in table N 

significant difference opinion on envision of employment opportunity of 

their institute between administrator trainer and trainee respondents. 

Here the majority, almost (78%) of administrators and trainers stressed 

that the training institutions' envision self employment as an employment 

opportunity for its graduates. On the other hand 12 (22.2%) of 

administrators and trainers, 131 (61.8%) of trainees and 126 (55%) of 

operators of MSE responded that the training institutions' envision is 

salary employment of employment opportunity for its graduate. 

This is also conformed in the interview held with the director and 

vocational guidance officer of the institute on what employment 

opportunity does on the training institute envision for its graduate was 

highlighted. It is revealed by which two persons expressed in the interview 

that their training institution envision is primary to train trainees in very 

specific activities and provides a significance hand and experience i~ 

acquiring the necessary skills which help trainees to realize their own 

potential either in government or self employment bases of co-op based 

job placements. 

This implies that the objectives stated by MOE to be self employed 

becomes to be questioned. This insures that the objective of TVET was not 

implemented in accordance with the objectives of TVET at national or 

regional level. 
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In response to the question raised on the Table IV to describe, outs the 

prospective graduates employability 20 (37%) of administrators trainers 

and 42 (19.8%) of trainees and 82 (35.6%) of co-op based MSE provide I 

their respond that a good number of graduates has been employed in self 

employment of co-op based job placements. On the contrary 8 (14.8%) of 

administrators and trainers, 54 (25.4%) of trainee provided their response 

that a good number of graduates has been employed in government 

organization. On the other hand 82 (35.6%) of operators of co-op based job 

placement in MSE provide their response that a good number of graduates 

has been employed in self employment or co-op based job placement. But 

only 12 (22%) of administrator and trainer, 37 (17%) of trainees and 18 

(7.5%) of operators of co-op based MSE responded that a good number of 

graduates has been employed by the private sector . 

In addition, the indication has significant implications that market 

diversification and private institutions were not suitably developed in 

Butajera training institution. 

As indicated in item 3 of table IV about what type of employment do they 

expect when trainees graduate 109(51.4%) of trainees and 158(68.7%) of 

operators of co-op based MSE expressed that salary employment were 

their expectation when they graduate. On the contrary, 37(17.5%) of 

trainees and 71(30.9%) operators of MSEs respectively provided their 

reaction that their expectation is self employment. This shows that 

significant number of respondent revealed that self employment of co-op 

based job placement concept is rather weak. Majority of students' 

expectation is to work in government organization. Therefore, expectation 

to be self employed in co-op based job placement was the weak concept in 

the mind of administrator trainers and trainees as well as operator of co­

op based job placements. 
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The above information is consistent with the interview made with school 

principal and vocational counselor. Regarding the employability of 

graduates associated with comparing government salary employment and 

self employment in co-op based job placements, school principal and 

counselor had given their opinion that with present competitive job market 

condition the existing self employment opportunity for vocational 

graduates was by far greater than the government or private employment 

opportunity . 

Therefore a fair portion 20 (37%) of administrators trainers and 42 (19.8%) 

of trainees assured that a good number of graduates employed in self 

employment and 42 (19.8%) of trainees assured that a good number of 

graduates secured jobs by using co-op based job placements. This 

indicates that co-op based job placement was one of the major strategies 

used to place the graduates to minimize unemployment at Butajera town . 

This is because about 1/3 of total respondents that a good number of I 

graduates has been unemployed . 
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Table V- Rating Government and self employment opportunity in 2007 
Fre-'1uen~ of res~onses 

Aclministrato Trainees Operators of dr 

No Item rs and co-op Total F p-
trainers based MSEs ~u. value 

No 0/0 No % No % No % 
1 From your observation, 

how do you rate the 2 2.741 0.66 
number of graduates 
from your training 
institute who got 
government 
employment in 2007 
academic year , 
A. Fairly satisfactory 8 14.8 13 6.1 28 12.2 49 9.8 
B. Barely satisfactory 25 46.3 71 33.5 64 27.8 160 32.3 
C. Unsatisfactory 21 38.9 128 60.4 118 51.3 287 57.9 

Total 54 100 212 100 230 100 496 100 
2 From your experience, 2 3.337 0.036 

how do you rate the 
number of graduates 
from your training who 
got self employment in 
2007 academic year 
A. Fairly satisfactory 24 44.4 86 40.6 127 55.2 273 47.8 
B.Barely satisfactory 18 33.3 80 37.7 62 26.9 189 36.1 
C. Unsatisfactory 12 22.2 25 11.8 41 16.9 78 5.7 • 
Total 54 100 212 100 228 100 496 100 

3 How do you generalize 
the level of self 
employment 
opportunities for 
graduates in I • your 
training institution 

A. All graduates got jobs - - 8 3 .8 - - 8 1.6 
in self-employment 

B. The majority got jobs 39 72.2 187 68.2 141 61.3 367 74 
in self-employment 

C. A few graduates got 15 27 .8 17 27.4 89 38.7 121 24.4 
jobs in self-
employment 

Total 54 100 212 100 230 100 496 100 
4 How do you generalize 

the level of salary 
employment 
opportunities for 
graduates in your 
training institution? 
A. All graduates got job 

in salary employment - - 4 1.9 - - 4 0.8 
B. The majority got jobs 

in salary employment 3 5.6 48 22.6 1 0.4 62 10.5 
C. A few graduates got 

job in salary 
/ 

employment 51 94.4 160 77.5 229 99.6 430 88.7 

Total 54 100 212 100 230 100 496 100 
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As presented in item 1 of table V about the rate of government employed I 

graduates 21 (38.9%) of both the administrators trainers and 128 (60.4%) 

of trainees responded that the rate of graduates from their training who 

got government employment in 2007 academic years were unsatisfactory. 

In addition, 25 (46.3%) of administrators trainers, 71 (33.5%) of trainees 

and 64 (27.8%) of operators co-op based job placement indicated that they 

are barely satisfactory. This situation tells that a few were employed in 

government organization in 2007 academic year. 

As shown in item 2 of Table V about the rate of self employment , 

opportunities in the 2007 graduates, 18 (33.3%) of administrators trainees 

and 101 (47.6%) of trainees and 62 (26.9%) of operators of co-op based job 

placements provide their response on that estimating they are barely 

satisfactory in self employment opportunities of the 2007 academic year 

graduates. Beside of this 12 (22.2%) of administrators trainers and 25 

(11.8%} of trainees and 41 (16.9%) of operators of co-op based job 

placement indicated that they are unsatisfactory In self employment 

opportunities of the 2007 graduates. This indication implies that the 

objective stated by MOE in producing creative, productive, and competitive 

at a self employment base becomes to be questioned. 

One way ANOVA used to test is also conducted to see the significance 

difference in average rating of the three group respondents for item 

number 1 and 2. 
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Table V. Summary table of One way ANOVA on the Extended of 

Satisfaction on employment 

95% 

Std 
confide 

Respondent nce 
I 

F- p-No Item N Mean devia group 
tion 

interval value value 
for 

mean 
1 From your 

observation, how do 
you rate the number 
of graduates who get 
government 
employment in 2007 

1.Administrator 54 1.67 .727 1.47- r;2.741 0.066 A. Fairly 
satisfactory s and Trainers 1.87 

B. Barely 2. Trainees 212 1.46 .610 1.37-1.54 

satisfactory 3. Operators of 210 1.57 .717 1.47-1.67 

C. Unsatisfactory MSES. 
4. total 476 1.53 .675 1.47-1.59 

2 From your experience, I.Administrators 54 2.29 .793 2.10-2.44 
how do you rate the 2. Trainees 212 2.19 .768 2.08-2.29 3.337 0 .036 
number of graduates 3. Operators of 230 2.37 .770 2.27-2.47 who get self employment 

MSE in 2007 
A. Fairly satisfactory 4. Total 496 2.28 .775 2.21-2.35 

B. Barely satisfactory 
C. Unsatisfactory 

As to rating the level of satisfaction of the number of graduates who 

secured government jobs, response for fairly satisfactory (value 3), Barely 

satisfactory (value 2) and unsatisfactory (value 1) by the three groups is 

recorded. ANOVA test is conducted to see the significant difference ill 

average ratings of the three groups. As can be seen in the 95% of 

confidence Interval of the mean for each group response, the intervals lie 

below the value 2 (i.e. barely satisfactory. This indicates all the three group 

of respondents are unsatisfied in securing government job by the 

graduates. The three groups have identical level of unsatisfactory as the p ­

value = 0 .066 > 0.05. 

On the other hands as presented in item 2 of the above ANOVA Table the 

level of satisfaction in securing job in self employment, the ANOVA Test 

indicates significant difference in the mean rating level of satisfaction. 

64 

/ 



• 

• 

• 

• 

• 

Looking into 95 CI, the mean for operators of MSE is ranging 2.27-2.47 

which is relatively above the CI of trainees i.e. 2.08-2.29. This indicates a 

relatively lower level of satisfaction by trainees than operators of MSEs, 

regarding the number of graduates engaged in self employment in 2007 

academic year. 

This difference is clearly shown on item 3 of table V where responses made 

to the question raised to generalize the level of self employment 

opportunities for graduates, difference of opinion is observed among 

respondents, 39 (72%) of the administrators trainers and 187 (88.2%) of 

trainees provide their generalization that the majority got jobs in self 

employment. On the contrary, 15 (27.8%) administrators trainees 17 (8%) 

of trainees responded that a few graduates got jobs in self employment. 

Out of all sample operators of co-op based job placement in MSE 

141 (61.3%) indicated that the majority graduates got job in self , 

employment. 

As shown in item 4, on the same table, 51 (94.4%), 160 (77.5%) and 229 

(99 .6%) of administrators trainers, trainees and operators respondents 

respectively provide their generalization that a few got jobs in salary 

employment. 

This indication has significant implications that in Butajera Training 

Institution self employment concept were not suitably developed and it 

implemented against the policy of demand driven and market oriented 

approach advocated by the national and regional TVET strategies. 

In other words, Butajera TVET institution was not working in conditions of 

localities to absorb the majority of its graduates. 
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Table VJ- Professional competence & relevance 

No It m Frequency of response 

Admini trator Trainees Operators of 
Total df 

F 
s and trainers co-op based value 

MSEs 
No % No % No % No % 

1 From your own 2 15.751 

experience or 

observation, how do you 

rate the professional 

competence of graduatcs 

A. Fairly qualified 19 35.2 63 29.7 97 42.1 179 36.1 

B. Barley qualified 28 51.8 83 39.2 132 57.4 243 49 

C. Not so qualified 7 12.9 66 31.1 I 0.4 74 14.9 

Total 54 100 212 100 230 100 496 100 
2 How is your training 2 13.295 

program relevant to the 

job market 

A. fairly relevant 16 29.6 16 7.5 86 37.4 118 32.3 

B. Barely relevant 35 64.8 151 71.2 140 60.9 326 57.3 

C. not relevant at all 3 5.5 45 21.2 4 1.7 52 10.5 

Total 54 100 212 100 230 100 496 100 

Responses made to the question raised In item 1 of table VI, to know 

professional competence of quadrates; 179 (36%) and 243 (49%) of 

respondents responded that well qualified and fairly qualified respectively 

on the other hand 74 (14 .9%) of the total respondents stand against of it. 

The objective of vocational training is to prepare individuals for the world 

of work in self employment basis. In light of this, the relevancy of training 

program to the job market is judged by the relation of training program 

with labour market demand to enable the graduates get or make job in co­

op based job placement in MSEs. 

In relation to this, item 2 of table VI depicts if their training program was 

relevant to the job market. 16 (29.6%) of administrators and trainers 
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16(7.5%) of trainees and 86(37.4%) of operators of co-op based job I 

placement in MSEs responded that it was fairly relevant. 

On the other hand, the majority 35(64.8%) of administrators and trainers, 

151 (71.2%) of trainees and 140(60.9%) of operators of co-op based job 

placement asserted that there was barely relevant. Some 3(5.5%) of 

trainees and 45(21.2%) of operators co-op based job placement responded 

that not relevant at all. 

No 

ANNOVA Testis conducted to see whether there is significance 

difference among respondents or not one way. 

Item Respondent N Mean Std 95% F- p-
groups divation confidence value tvalue 

interval for 
mean 

1 From your own I.Administror 54 2.22 .664 2.04-2.40 15.751 000 
experience or sand 
observation, how Trainers 
do you rate the 2. Trainees 212 2.09 .706 1.99-2.19 
professional 
competence of 3. Operators 230 2.42 .503 2.35-2.48 
graduates of MSES 
A. Well qualified 4. Total 496 2.26 .633 2.20-2.31 
B. fairly 
qualified 

C. Not so well 
qualified 

2 How is your I.Adrninistrat 54 2.24 .517 2.09-2.31 
training program ion & I 

relevant to the job Trainers 
market 2. Trainees [212 2.06 .696 1.97-2.16 13.295 0.00 
A. fairly relevant 
B. Barely relevant 3.0perators of ~30 2.36 .515 2.29-2.42 

C. not relevant at MSES 

all 4. Total f496 2.22 .617 2.16-2.27 

Statistically significant at 0.07 two tailed test 

ANOVA is used for more than two respondents to determine whether the 

sample means differ from one another 
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In which: 

3 factors are three respondents. 

1 independent variable with 3 levels are rating of 

• fairly satisfactory 3 value 

• barely satisfactory 2 value 

• unsatisfactory 1 value 

Where:-

N = the number of respondents in the sample 

Mean = average value of respondents 

Std = standard deviation of the sample 

95% confidence interval for mean = The .05 level of confidence 

indicates that the provability mean sample lies within the interval 

F-value = it indicate that f-critical values necessary for rejecting the null 

hypothesis at 0 .05 level of significance 

P-value = Standard error of mean 

Thus, f-test used for three respondents as shown from the table and the 

value of f-ratio are given in the appendix 1. A confidence interval marked 

off by the limits 2.20 - 2 .31. We may be quite confident that mean sample 

is not lower than 2.20 nor higher than 2 .31. 

In rating the professional competency of graduates the three groups are 

significantly different in their ratings for item1 of table VI. Looking into the 

95% CI, the training rating is around the value 2 i.e. fairly qualified, where 

as the 95% CI for administrators trainers and operators of MSES is above 

the value 2 tends to rating of professional competence of graduates are 

well qualified. Therefore, it can be concluded that operators of MSES do 

believe professional competency of graduates is significantly higher than 

the rating by the trainees. As to the relevance of the training program with 
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job market, trainees average rating range to the barely relevant level. While 

the rating of administrators trainers and operator of MSES resulting in 

95% CI above the value 2 indicates their rating to the fairly relevant level. 

As the 95% CIs for operators of MSE and trainees do not overlap, it is clear 

that trainees rating are lower than that of operators of coop based job 

placement rate. 

The above information is consistent with the data in the reVIew of 

literature which indicates "vocational education is facing a crisis. Further 

more, the investigator interviewed Butajera transitional administration 

MSE development office head, concerning the relevance of vocational 

training program with the labor market. According to the response 

forwarded by the respondent from Butajera town transitional 

administration, MSE development office head mentioned that, there was 

lack of relevancy and the major problems of relevance of training is due to 

low training level In terms of providing job related courses, 

entrepreneurship and lack of leadership skill and weak self employment 

concept in co-op based job placement were the major source of relevancy 

problem. According to the information obtained through the interview of 

Butajera school principal and vocational counselor conformed that the 

relevancy problem is due to the institute is forced to train only this 

program, or because of the reluctance of Regional Education Bureau to 

offer other additional training programs. 

During focus group discussion, out of the operators of co-op based job 

placement in MSEs one of them mentioned that, they graduated in 

accounting but they were engaged in building constriction job placement. 

Therefore the relevance of the training program with the labor market 

demand is questionable . 
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Table VIL Assigning Trainees based on their choice 

Frequency of responses df X2 p-

No Item Total value value 

Administ Trainees Operator No % 
rators s o/co-
and op 

trainers based 
MSEs 

No % No % No % 

1 Are most of the 
students studying their 2 23.785 .000 
major field assigned to 
his field based on their 
choices 48 88.9 206 97.2 193 83.9 447 ~0.3 

a) Yes 6 11.1 5 2.3 37 16.1 48 9.7 
b) No 

Total 54 100 212 100 230 100 495 100 
Missing value - - 1 0.4 - -

Total 54 100 212 100 230 100 
2 Do you think graduates 

are organized in co-op 2 3.245 0.197 

based job placement 
activities directly 
related to their field of 
training 

a) Yes 25 46.3 93 43.9 84 36.5 202 40.7 
b) No 29 53.7 119 56.1 146 63.5 294 59.3 

Total 54 100 212 100 230 100 496 100 

As indicate in item 1 of table VII responses made to the question raised to 

know if most of the students studying their major field assigned based on 

their choice indicates the majority of administrators and trainers 

48(88.9%) and 206 (97%) of trainees and 193 (84%) of co-op based MSE 

participants had responded that most of the students studying their major 

field assigned based on their choices: Regarding how they assign students 

with different training fields, most of administrators and trainers as well 

as trainees had given their opinion in response to the open ended 

questions. Therefore they responded that in Butajera TVET Institution 

most of trainees find their major field by their own choice. 

The chi-square result shows P-value = 000< 0.05 indicates significant 

difference among the three group respondents on the placement of I 

students by their choice. Vast majority of each group of respondents 
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believed choice based placement were about 97% of trainees is found to be 

relatively higher than that of the other two groups . 

A large number 29(53.7) of administrators and trainers, 119 (56%) of 

trainees responded that graduates are not organized in co-op based job 

placement activities directly related to their field of training. Out of the 230 

operators of MSEs, 146 of them answered that they are not organized 

according to directly related field of training. This is conformed during 

focus group discussions that: some of them mentioned that (2 members) 

were graduated from, wood work and drafting engaged in building 

construction and metal work. Besides this the other two graduates who 

are working as building construction co-op members were accounting I 

graduates. 

The chi-square test was calculated . and the result revealed that for 2 

degree of freedom at point 0.05 level of significance (P-value=0.197>0.05) 

implying that there is no statistically significant difference among 

respondents regarding graduates organized in co-op based job placements 

related to their field of training. Majority, about 2/3 of respondents 

responded about lack of being organized with their major field of training. 

This shows that the relevance of the previous training to be organized in 

one form of co-op based job placement activities directly related to their , 

field of training in most case was to be questioned. 
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Table VIII-Follow up activities 

N Item Frequency of resJ: onscs X~- p-
o Admirtistr Trainees Operators df value value 

ators and of Total 
trainers co-op 

based 
MSEs 

No % No % No % No % 
1 Does your institutIOn 

conduct follow up study 2 4.346 0.144 
to follow up whether your 
graduates have got 
employment or not 

a) Yes 18 33.3 94 44.3 82 35.7 194 39.1 
b) No 36 66.7 118 55.7 148 64.3 302 60.9 

Total 54 100 212 100 230 100 496 100 
2 Does your training 

institute provide 2 2.286 0.319 
vocational guidance and 
counseling services to 
trainees concerning their 
future engagement in self-
employment programs 

a) Yes 11 20.4 47 22.2 38 16.5 96 19.6 
b) No 41 75.9 164 77.3 190 82.6 396 80.4 

Missing value 2 3.7 1 0.5 2 0.9 
Total 54 100 212 100 230 100 491 100 

Asked whether the training institute conducts a follow up study to follow 

up whether their graduates have got employment or not, the response 

made to this issue in item 1 of table VIII above indicates that the institute 

has not conducted follow up study (tracer study). This is confirmed by 

majority 36(66.7%) of administrators and trainers, and 118(55.7%) of 

trainees. Again 148(64.3%) operators of co-op based job placement in MSE 

supporting the administrators trainers and trainees opinion that the 

institute has not conducted follow up study to follow whether their 

graduates have got employment or not. 

In relation to this, interview was held with school principal and vocational 

counselor. Accordingly, the school principal and vocational counselor 

indicated that there was no follow up activities as there was no tracer 
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study conducted in their institution to follow whether their graduates have 

got employment or not. 

This indicates that Butajera TVET Institute was not asking feedback from 

ex-students in order to adjust their training program based on the demand 

of the labor market. 

The chi-square test result in X2 = 4.346 with P-value = 0.144 > 0.05, is 

evident that there is no significant difference among the three groups of 

respondents in their response that group have majority of response that 

the institution does not conduct follow up study to assess graduates 

employment which is 60.9% of the total respondents believed lack of follow 

up study to follow graduates employment. 

As indicated on item 2 of table VIII, 11 (20.4%) out of 54 administrators 

and trainers and 47 (22.2%) of trainees out of 212 trainees provided their 

responses that their institutes have provided vocational guidance and 

counseling service to trainees concerning their future engagement in self 

employment program. On the other hand, according to response given by 

operators of co-op based job placement in MSEs 190(82.6%) of them 

responded that Butajera training institute doesn't provide vocational 

guidance and counseling servIces to trainees concerning their future 

engagement on self-employment program. 

Since the chi-square test result in X2 (2 .286) with P-value 0.139 > 0.05, it 

is evident that there is no significant difference among the three group 

respondents. Majority of the total responses (i.e. 80%) replied that the 

training institute does not provide vocational guidance and counseling 

services to trainees in their future self employment. The three groups do 

have almost similar responses . 
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Table IX-&JJewtiifJ graduates of co-op based job placement 

Fre_quency of responses 
Administ Trainees Operator 

No Item rators s of X2 p-
and co-op Total Df Value value 

trainers based 
MSEs 

No % No % No % No % 
1 Does the institute 2 26.416 .000 

have an effective 
follow up program 
of visiting 
graduates while 
graduates are 
working in co-op 
based job 
placements 

a) Yes 16 29.6 50 23.6 18 7.8 84 17 
b) No 38 70.3 162 76.4 [212 ~2.2 412 83 

Total 54 100 212 100 230 100 496 00 
2 If your answer to 

the above question 6 5.702 0.457 
No 1, "yes", who 
conducts follow-up 
visits 

A) The vocational 2 12.5 20 40 6 33.3 28 ~3.3 
skill trainers from 
Butajera TVET 
B) Any individual 6 ~7.5 12 24 6 33.3 24 ~8.6 
assigned by the 
office 
C) Administrative 3 18.8 8 16 4 22.2 17 19 
personnel from the 
training institute 

2 D) The director or 5 18.5 10 16 1l.1 15 17.9 
his/her deputy 

Total 16 100 50 100 18 100 84 100 

In light of the discussion about follow up program on item 1 of table IX . 

respondents were asked whether the Butajera TVET Institute has a follow 

up program of visiting the activities and progress of graduates who are 

organized in co-op based job placement in micro and small enterprise. The 

administrators trainers and trainees response indicates that Butajera 

TVET Institute has not designed follow up program of visiting its graduates 

who are organized in co-op based job placement. This is confirmed by 162 

(76.4%) of trainees and 212 (92%) of operators of MSE respondents. 

However 50 (23.6%) of trainees respondents and 18 (7.8%) of operators of 
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MSE respondents indicated that the institute has a follow up program of 

visiting the activities and progress of co-op based job placements. 

To this end, in Butajera TVET Institute small number, (23.6%) and (7.8%) 

of trainees and operators of MSEs respectively replied there was follow up 

activities after trainees engaged in co-op based job placement. 

The chi-square test result in X2 = (26.416) with p-value = 0.000 < 0.05, at 

2 degree of freedom, it is evident that the three groups are significantly 

different in their responses that the institute has no effective follow up 

program of visiting its graduates organized in co-op based job placement. 

The three groups of respondents are found to have relatively different 

proportions in their reply about effectiveness of follow up program by 

visiting its graduates. Though all have high percentage of response which 

is lack of follow up but it is the operators of MSE (92%) do have relatively 

high proportion of complaint in lack of follow up as compared to 70% of I 

administrators' trainers and 76% of trainees. 

On the other hand about 17% of the total respondents believed the 

institution have follow up program. Of the respondents believe to have 

follow up the three group do not show differences in their responses by 

whom the follow up is conducted. Accordingly 1/3 of the respondents 

indicate trainers conduct follow up, and 28.6% replied individuals 

assigned by the office conduct follow up at work of operators in co-op 

based job placement. 

The above finding also consistent with the information that the researcher ' 

obtained through discussion with operators of co-op based job placement 

MSEs. In support to above findings Butajera town transitional 

administration MSE development office head was interviewed. 
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The first question deals with the relationship of his office with Butajera 

TVET Institution. In response to this question, replied that the relationship 

between MSE development offices with Butajera trail1ing institution was 

weak. 

This situation tells that Butajera TVET Institution was not in a better 

position to get feed back from ex-students and from the community ill 

order to adjust its training program based on demands of labor market. 

Table X-Reason of unemployment 

No Item Frequency of responses Total 
Administ Trainees Operator Xz p-

rators s of No Df value value 
and co-op 0/0 

trainers based 
MSEs 

No % No % No % 
I What is/are the major 4 6.78 0.1 49 

reason(s) for not getting jobs 
for graduates of Butajera 
TVET Institute 
A. Insullicient skills and 4 7.4 32 15.1 19 8.3 35 11.1 

trainings received from 
training institution 20 37.0 82 38.7 98 42.6 200 40.3 

B. Lack of interest for self 
employment 30 55.6 98 46.2 113 49.1 241 48.6 

C. Lack of employment 
opportUnities in the 
surrounding areas 

Total 54 100 212 100 230 100 496 100 
2 If your students do not want 6 4.705 0.582 

to be self employed in co-op 
based job placement, which 
of the following factors do 
you think discourages them? 
A. Inability to acquire initial 
capital 23 42.6 83 39.2 89 38.7 195 39.3 
B. Lack of commitment 
motivation for self employment 25 46.3 97 45.8 118 51.3 240 48.4 
C. Lack of leadership ski II 
training for self employment 5 9.3 21 \3 5.7 39 7.9 
D. Lack of security and 9.9 
regularity in earning 
E. Lack of National policy for I 1.9 II 5.2 \0 4.3 22 44 
self employment 

Total 54 100 212 100 230 100 496 100 

As illustrated in item 1 of table X to find out what could be the major I 

reason(s) for not getting jobs for graduates of Butajera TVET, 30 (55.6%) of 

administrator trainers and 98 (46.2%) of trainees provide their believe that 
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lack of employment opportunities in the surrounding areas as a the major 

hindrance for not getting jobs for graduates of Butajera TVET. 

On the other hand as indicated on the same table, 98 (42.6%) of the 

operators of co-op based job placement in MSE responded that lack of 

interest for self employment was the major reasons for graduates of 

Butajera TVET to be unemployed. 

According to the chi-Square for the Item I of table x and indicated that 

there is no significant difference among the group of respondents that the 

responses for not getting job identified by the three groups are similar as 

seen in the X2 test (X2 = 6.78, P=0.149> O.OS) accordingly, lack of 

employment opportunity (48.6%) is the major factor followed by the lack of 

interest (40.3%) in self employment and only 11% the respondents 

believed in sufficient skill being the reason for not getting job. 

On the other hand, a s indicated in item 2 of table X, 23 (42.6 %) of 

administrators and trainers responded that inability to acquire initial 

capital was the most discouraged factor. 21 (9.9%) of trainees average 

rank and 13 (S.7%) of operators of co- op based MSE responded that lack t 

of leadership skill training for self employment was the most discouraging 

factors. 

Of the 230 members of co-op based job placement of MSE, 118(SI %) of 

them on the other hand responded that lack of commitment of motivation 

for self employment and 89(38.7%) of them also responded that inability to 

acquire initial capital was the most discouraging factor to be employed in 

co-op based job placements. 

The chi-square test result in X2 = 4.70S with P- value= 0.S82 > O.OS at 6 

degree of freedom identify that there is no significant difference among the 
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three groups. In other words, the three groups have almost similar 

proportion of responses about students discouraging factors. The most t 

major factors are lack of motivation and commitment as responded by 

48.4% of the total responses. Next is lack of initial capital 39.3 % of the 

respondents confirmed. 

Table XI-Degree of satisfaction on overall activities of coop 

based job placement 

Fre( uency of responses 
Admini tr Trainees Operators Total df F- p-

o Item ators and of value value 
trainers co-op 

based 
MSEs 

No % No % No % No % 
, 

I How do you rate the degree 2 4.838 0.008 
of customer's satisfaction 
on the quality of 
products/services delivered 
by co-op based workshops 

A. Fairly satisfactory 15 27.8 17 8 78 33.9 110 22.2 
B. Barely satisfactory 38 70.4 170 80.2 129 56.1 337 68 
C. Unsatisfactory I 12.9 25 11.8 23 10.1 49 9.8 

Total S4 100 212 100 230 ]00 496 ]00 
2 How do you rate the degree 2 3.727 0.025 

of your satisfaction with the 
type of work performed by 
coop based job placements 

A. Fairly Satisfactory 9 16.7 33 15.6 58 25.2 100 20.2 
B. Barely satisfactory 38 70.3 116 57.7 149 64.8 

335 67.5 
C. Unsatisfactory 7 12.9 63 29.7 23 14.3 61 12.3 

Total S4 100 212 100 230 100 496 100 
3 How do you rate the degree 

of income satisfaction 2 22.982 .000 ' 
among those working in 
co-op based job 
placement 13 24.1 71 33.5 21 9.1 105 21.2 

A) Satisfied 41 75.9 141 66.5 209 90.9 391 78.8 
B) Dissatisfied 

Total S4 100 212 100 230 100 496 ]00 

As responses made to the issues related to the degree of customers 

satisfaction on the quality of products and services as illustrated in item 1 

of table XI, 38(70.4%) of administrators and trainers as well as 170 

(80.2%) of trainees estimated the degree of customers' satisfaction on the 
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quality of products/services delivered by co-op based workshop is barely 

satisfactory. But 15(27.8%) of administrators trainers and 17(8%) of 

trainees responded that its quality is fairly satisfactory. 

On the other hand as indicated by 230 operators of co-op based MSEs, 

129 (56%) of them responded that the degree of customers satisfaction on 

the quality of products/ services delivery by co-op based job placement is 

barely satisfactory and only the remaining 78 (34%) of them responded 

that it is fairly satisfactory . 

This indicates that the customers satisfaction on the quality of 

products/services produced or delivered by co-op based job placement in 

MSE were barely satisfactory and unsatisfactory. Accordingly, local 

customers attitudes towards quality of products or services produced by 

co-op based job placement negatively affect the local markets for co-op 

based MSEs. 

One way ANOVA test was used to know its significance difference level on 

the extent of costumers satisfaction on type of work and income level 

No Item (quest. Resp. N Mean Std. 95% CI F- p-

Group Dvn value value 

1 How do you rate the AfT 54 2.13 .596 1.98-2.29 
degree of customers Trainees 212 2 .07 .547 1.99-2.14 
satisfaction Operator 230 2.24 .619 2.16-2.32 

4.838 0.008 A. Fairly satisfactory Total 496 2.15 .597 2.10-2.21 
B. Barely satisfactory 
C. Unsatisfactory 

2 How do you rate the 
degree of your Administrator 54 2.04 .548 1.89-2.19 
satisfaction with the trainer 
type of worm Trainees 212 2.01 .551 1.93-2.08 3.727 0 .025 
A. Fairly Satisfactory Operators 230 2.15 .575 2 .08-2.23 
B. Barely satisfactory Total 4.96 2.08 .565 2.03-2.13 
C. Unsatisfactory 

3 How do you rate the Administrator 54 1.67 .595 1.41-1.93 
degree of income trainer 
satisfaction 
C) satisfied Trainees I 212 1.67 .946 1.54-1.80 22.982 000 

D) Dissatisfied Operator 230 1.18 .577 1.11-1.26 
Total \ 496 1.44 .832 1.73-1.52 
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The ANOVA test result for item 1 of table IX-shows that (F=4.84, 

p=O.008<O.05) indicates a significant difference in their mean ratings for 

consumer satisfaction on the quality of products/ services delivered by co­

op based workshops. As the 95% CI reveals the responses of Administrator 

Trainer and trainees are found to include the value for barely satisfaction 

(i.e.2) while operators believe to have a better level of consumer 

satisfaction from the Satisfaction of trainees. 

In item 2 of the same table average ratings computed for the level of 

satisfaction with the type of work performed by coop based job placements 

are found to have significances different among the three respondent 

groups. The 95% CI for Administrator Trainers is found to be in the range 

of barely satisfaction where the operators of MSE rating is found to be 

slightly better than barely responses specially to that of the trainees 

average rating. 

In items 3 of table XI, the Computed means of the three groups in rating in 

come satisfaction among those working in co-op based job placements. 

The ANOVA test result with F= 22.98, p=O.OOO<005 reveals significant 

difference among the three group respondents. As can be seen the range 

for the means all the range for the means all the three groups rating is 

found below the value 2 indicating their level of satisfaction being inferior 

to barely level of satisfaction. However, as the 95% CI for the operator of 

MSE is found to be below to the CIS of the other two groups. The rating by 

operators is found to be lower than that of Administrator Trainer & 

Trainees 

From the result it can be inferred that local customers attitudes towards . 

quality of products or services produced by co-op based job placement is 

not satisfactory so that lack of local market is the major problem of co-op 

based job placements. 
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This indicates that lack of market linkage and weak economic capacity of 

the local community or low demand of the community to purchase and 

use articles produced by co-op based job placement in MSE was the major 

problem which makes income dissatisfaction for those working in co-op 

based job placements. 

Table XlI- demand of the community & present status of co-op 

based MSES 
No Item Frequency of responses F- p-

Administrat Trainees Operators of Total df value vall}e 
ors and co-op 
trainers based MSEs 
No % No % No % No % 

I How is the demand of the 
community for the 2 64.002 .000 
products or services of 
co-op based job 
placements 

A. Very high 8 14.8 57 26.9 2 0.9 67 135 
B. Not so much 46 85.2 155 73 .1 228 99.1 429 86.5 

Total 54 100 212 100 230 100 496 100 3 
2 What do you feel about 2 49.138 .000 

the present status of co-op 
based job placements in 
the competitive market 
A. Successful 25 46.3 8 41.5 32 13 .9 145 29.2 
B. A failure 29 53.7 124 58.5 198 86.1 35 1 70.8 

Total 54 100 212 100 230 100 496 100 

Responses made to the questions raised to know the demand of the 

community for the products or services of co-op based job placement 

indicated in item 1 of table XII, majority 46 (85.2%) of administrators 

trainers and 155 (73%) of trainees responded the products or services of 

co-op based job placement is not so much and the remaining 8 (14.8%) of 

administrators trainers and 57 (27%) of trainees responded the product or 

services of co-op based job placement is very high. 
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On the other hand almost all, 228 (99%) of operator of co-op based 

responded that the demand of the community for the product or services j 

of co-op based job placement is not so much. 

In speaking about the communities demand for the products or services of 

co-op based job placements where x value =64 and p -value =0.000<0.05 

identify a significant difference among the three group of respondents. 

From their responses each group has high proportion to reply weak 

demand of the community where 99% of the operators found to be 

relatively higher than the other two groups. 

The interview made with various government officials in the study area 

confirmed the above idea that the demand of the community for the 

product or services of co-op based job placement is not promising. During 

discussion with operators of MSEs they repeatedly mentioned that one of 

the major constraints was lack of market, low demand of the community 

for the products or services of co-op based job placements. 

As responses made to the present status of co-op based job placement in 

competitive market presented in item 2 of table XII, both 25(46.3%) the 

administrators trainers and 88(41.5%) of trainees feel about the present 

status of co-op based job placement in the competitive market is a 

successful. On the other hand 29(53.7%) of administrators trainers and I 

124(58.5%) of trainees feel that the present status of co-op based job 

placement is a failure. 

At the same time, as shown on the same table, 198(86%) of operators of 

co-op based job placement in MSE also confirms that the present status of 

co-op based MSE is a failure. This implies that the objectives stated by 

Federal MSDA of making MSE creative, productive and competitive 

enterprise at a national and regional level become to be questioned. 
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In response to the causes of the failure or success of the present status of 

co-op based job placement where x =49 .138, p -value=0.00<0.05, which 

indicate that there was statistically significant difference among the three 

group respondents where only 14% of the operators say to be successful I 

while 46% and 43% of administrators trainers and trainees respectively 

spoke about success. Though more than 70% of respondents replied the 

failure and much higher proportion of them were operators of micro small 

enterprise which is 86.5%. 

o 

I 

2 

3 

Table XIII-Support by government and non government 

organization 

Freq uency of responses 
Item Administrato Trainees Operators of Total df 

rs and co-op ba ed 
trainers MSEs 

No % No % No % No % 
Which type of support does a co-
op based job placement program 8 
receive from the government 
(more than one answer is 
possible) 10 18.5 38 17.9 1 0.5 49 10.1 
A.Technical support 16 29.6 86 . 40.6 98 42.6 200 41.2 
B. Financial credit 12 22.2 58 27.4 51 22.1 121 24.9 
C. Training support 14 25.9 30 14.2 70 30.4 114 23.5 
D. Land for projects 2 3.7 - - - - 2 .4 
E. Tax exemption 

Total 54 100 212 100 230 100 486 100 

How do you rate government 
support to improve the activities 2 
of co-op based job placements 
A. Fairly Satisfactory 28 51.9 91 42.9 48 20.9 167 33.7 
B. Barely satisfactory 21 38.9 26 12.2 108 46.9 155 31.3 
C. Unsatisfactory 5 9.2 95 44.8 74 32.1 174 350 

Tota l 54 100 212 100 230 100 496 100 

How do you rate the degree of 2 
your satisfaction on non 
government organizations' 
assistance to improve the 
activities of co-op based job 
placements 

A. Fairly satisfactory - - 31 14.6 3 1.3 
B. Barely satisfactory 42 77.8 99 46.7 128 55.7 
C. Unsatisfactory 12 22.2 82 38.7 99 43 

Total 54 100 212 100 230 100 
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In response to the question raised in item 1 of table XIII to find out if there 

is any support that co-op based MSEs get from the government indicated 

that 16 (29.6%) of administrators and trainers and 86(40.6%) of trainees 

responded that co-op based job placement receive financial credit support 

from the government and 12(22%) of administrators and trainers 

responded training support was given by government. 

In response to the services received from the government, the chi-square 

test (X2 70.8, df=8, p=O.OOO<O.OS) indicates significant difference among 

the three group of respondents . Only O.S% of operators of MSE do feel the 

technical support provided by the government while around 18% each of 

the administrator trainer and trainee group acknowledged this support. In 

each group, financial credit is the relatively high support by the 

government in contrary to the least tax exemptions made by the 

government. 

On other hand 22.2% of administrators' trainers and 23.2% of operators / 

do believe training support being the 3 rd rated support rendered by the 

government while 27% of trainees do find it the 2nd rated support. Land for 

project is the support only by 14.2% of trainers do have it while 2S.9% of 

administrator trainer and 31.8%of operator responded it. 
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Summary of One way ANOVA on the extend of satisfaction on 

government and non-government organizations support 

Responden mean Std dvn 95% C. I F- p-

No Item t group no value !Value 

2 How do you rate Administrat 54 2.43 .662 2.25-2.61 13.758 .000 

government support or trainer 

Trainees 212 2.13 .844 2.02-2.25 
A. fairly satisfactory 

Operator Of 230 1.87 .714 1.78-1.97 
B. barely satisfactory 

MSE 
C. unsatisfactory 

Total 496 2.04 .787 1'.97-2. 11 I 

3. How do you rate the Administrat 54 1.78 .420 1.66- 1.89 

degree of your or trainer 

satisfactory on non Trainees 212 1.76 .691 1.67-1.85 

government Operators of 230 1.53 .526 1.46-1.59 

A. fairly satisfactory MSE 

B. barely Total 496 1.65 .604 1.60-1. 71 

satisfactory 

C. unsatisfactory 

The government support to improve the activities of coop based job 

placement is rated as being fairly satisfactory (3 value), Barely satisfactory , 

(2 value) and unsatisfactory (1 value). One way ANOVA test compares the 

mean ratings by the three group results in F= 13.76 and P=.OOO<O.05 

implying significant differences in the rating among the three groups of 

respondents. The 95% CI show a lower level of rating by the operators 

while administrators' trainers and trainees have higher ratings. More over, 

it is found that operators rating are lower than that of the trainees which 

intern has a lower rating than the administrator & trainers . 

On the other hand during discussion with operators of MSEs, some of 

them regretfully expressed that they get no support from the government. , 

These respondents made clear that the only support they get from the 
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government is financial credit with high interest rate it at all if could be I 

counted as a support. 

In response to the question raised in item 3 on the same table to rate the 

degree of satisfaction on non government organization majority 42(77.8%) 

of administrators and trainers and the large majority 99(47%) of trainee 

indicated that they were unsatisfactory. 

This information is also confirmed by the operators of co-op based job 

placement in MSEs during the focus group discussion that almost all 

operators of MSE (100%) regretfully expressed that they were not satisfied 

with non government organization as far any support is concerned. 

Table XIV. Rank order from Lowest to Highest Order. 

Items ., 
"t1 . ., C) .. C) 101) ... "t1C) .. ., old ... ",101) 

s:: ~ .ld ~ 1oI).ld .s 101) old >.ld os::> .ld o C) s:: o ~.ld O>.ld 
<!I < s:: s:: ~ s:: <!I ~ s:: < s:: .ld<!l<s:: .ld III <!I -a<§ old<s:: 
S <!I <!I ..... Q,) cu .. III <!I . <!I s:: S <!I <!I s::.S .. s:: 101) c:s 

"t1 .... <!I > .. C) > .. ~ .. &!"t1 .... &!<!I1oI) &!O' .. <!I 101)" .. > 
<E-< ~< O'<!I < <E-< E-« .. < 

What are the most serious 
problems faced by coop based 
job placements. Rank them 1 
to 5 by marketing 1 for the 
most serious problem and 5 
for the least problem 
A . Lack of market 2.33 2.75 2.52 2.54 1000 3000 2000 1000 
B. Lack of good management 2.53 2.67 2.53 2.58 2000 2000 3000 200Q 
C. Shortage of fmancial 

resources 2.78 2.55 2.43 2.59 3000 1000 1000 3000 
D. Low quality of products/ 

services 2.87 2.76 2.80 2.81 4000 4000 4000 4000 
E. Restrictive government 

regulation and policy 3.17 3.49 3.49 3.38 5000 5000 5000 5000 
problem 

Total 5 5 5 5 5 5 5 5 

As indicated in item 1 of table XlV. In identifying what could be the most 

serious problems that hindered the activities of co-op based job 
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placements, administrators and trainers were ranked, which IS similar 

with the rank order of aggregated average rank were as follows: 

• Lack of market with average rank 1000 as the first mysterious ' 

problems 

• Lack of good management and leadership with the average rank of 

2000 as the 2nd most problem. 

• Shortage of financial resources with average rank of 3000 as the 3 rd 

problem 

• Low quality of products/ services with average ranks of 4000 as the 4th 

problem and 

• Restrictive government regulation and policy problem as the last 

problem. 

On the other hand shortage financial resource was ranked by Trainees and 

operators of MSE as the first serious problem while administrators 

trainers and trainees ranked lack of good management and leadership as 

the 2nd serious problem that hindered the activities of co-ob based job 

placements. 

In summation, according to the responses of aggregate average ranking 

order the first three most serious problems that hindered the activities of 

co-op based job placements or the most serious bottlenecks that hindered 

the activities of co-op based job placements were: 

1. Lack of market. 

2 . lack of good management and leadership 

3. shortage of financial resources 
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Chapter Four 

Summary, Conclusion and Recommendation 

The final part of these thesis deals with the summary of the major findings 

of the study, the conclusion reached at, and the recommendations 

forwarded on the basis of the findings. Summary of findings are as follows. 

4.1. Summary 

1. Regarding the academic profile of Butajera TVET trainers and 

vocational counselor, although a university degree was set as a 

minimum requirement at middle level TVET programs, the finding 

revealed that the qualification level was far from attainment for the 

majority of Butajera TVET trainers (62%) and the vocational 

counselor has only a college diploma. On top of this, according to 

the finding, the vocational counselor was not trained in the area I 

which allows to provide vocational guidance service as a profession. 

2. The three group respondents from Butajera TVET institute raises 

major problems that impeded that training for the operators 

program of co-op based job placements were as follows. 

A. Absence of upgrading the training status of the 

operators of co-op based job placements with refresher 

courses so that they might cop with the ever changing 

technological development 

B. Weak attention given to entrepreneur and leadership 

skill training. 

3. The majority of the trainees of Butajera TVET Institute (82%) need 

to be employed in government or any other employment rather than 

work in self employment schemes to work cooperatively in mIcro 

and small enterprise to generate their own income. 
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4. Regarding the effectiveness of TVET program on self employment 

scheme after training the finding depicted that the preparedness of 

trainees in the in tended technical and managerial skill for self 

employment that allows them to produce quality products or service 

and manage their own business were found to be very low. 

5. Regarding the relevance of TVET program with the labour market, 

Butajera TVET institute is suffering from a mismatch between the 

training offered and labour market. The operators of co-op based 

MSEs who have graduated from Butajera TVET and organized in co­

op based job placement are entering the labor market ill prepared 

for the world of work. Self employment concept is still rather weak 

in the mentality of trainees. 

6. Various problems have been identified in Butajera town operators of 

co-op based MSE. One of the most critical and leading factors 

constraining the co-op based job placement include among others 

are lack of fmancial credit and its high interest rate. 

7. The significant problem these co-op based job placement have also 

faced that the absence of market linkage and little demand of the I 

community on their products and services. 

8. Lack of co-operation and integration of co-op based MSEs and 

Butajera TVET Institute. According to the findings (92%) of 

operators of co-op based job placement indicated that the role of 

Butajera TVET institute to visit its graduates of co-op based job 

placements to foster the success of co-op based job placements by 

establishing a continuous working relationships with their ex­

students organized in co-op based job placements to promote and 

support their activities were missing. 

9. The government support in line with co-op based job placement in 

MSE IS promising. Especially the establishment of MSE 

development office at different level (up to Kebele level) in a town 

and establishment of co-op based workshops conducted so far 
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seams productive but still it IS a long way to go to bring a 

substantial impact. 

10. The operators of co-op based job placement in MSEs have got no 

support from the non-government organizations (NGOs) and hence 

NGOs and donors involvement in addressing co-op based MSE 

developmen t is very discouraging. 

4.2. Conclusion 

The national policy and strategies of education and training is designed to 

expand and to improve technical and vocational education and training to I 

develop (to produce) of middle level skilled work force so that it can meet 

the demand of the labor market and to generate their own income. 

This effort of the local of federal government may bring significant changes 

in the life of a significant number of youth (so called productive age group 

of a country). These efforts may also bring changes in the outlook in self 

employment concepts and of the trainees towards socially acceptable work 

of life. 

It is worthy to mention the importance of implementing TVET strategy to I 

utilize the product age groups appropriately and effectively through 

supplying with the required skill, knowledge and attitude. However, it has 

been found from the study that significant problems of self employment 

concept is worrisome. From the study those who graduated from Butajera 

Technical and Vocational institution and have worked cooperatively in 

micro and small enterprises. In light of the above fact, it has been 

concluded that: 

1. The unqualified trainers and vocational counselor can hardly satisfy 

the skill thirst of their trainees. As a result, trainees do not get the 

required skill and hence their achievements in the training will be , 
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unsatisfactory. Such in adequacy on the part of the trainer and 

vocational counselor is one of the causes for the lack of interest to I 

be trained for self employment basis. 

2. Training for self employment requires more than being technically 

competent in a certain occupational field, trainees need self 

confidence, creativity, basic business management and leadership 

skills. But Butajera TVET institution was not working inline of it; 

Basic entrepreneurial and leadership skill incorporated in the 

training program was minimal. In addition their training was not 

considered the work environment in the local micro and small 

enterprise sector. 

3. Graduates of Butajera TVET are entering the labor market ill 

prepared for the world of work and have no vision of "one day I will 

be my own boss." This need to be strengthens in self employment 

concept to bring changes in their attitude to start and manage one's 

own micro and small enterprise. But co-op based micro and small 

enterprise is difficult career choice for the majority of Butajera TVET 

trainees. It indicate that, there is no high degree of motivation for 

self employment on co-op based job placements. 

4. Although students of TVET are to be absorbed by the labor market 

of informal sector, but can not satisfy the need of the informal sector 

labor market. So that, Butajera TVET institute training syste~ 

turning out an unprepared graduates for the realities of work and 

who looks for jobs that don't exist in the real situation. 

5. The finding show that Butajera TVET institute is suffering from a 

mismatch between training offered and the skill required in the 

labour market. It is necessary to stress here that one of the major 

obstacles of graduates to be employed in self-employment base IS 

lack of relevancy of training with the labor market need. 

6. Although informal lending has been the most important source of 

finance for the operators of co-op based MSEs in Butajera. However, 
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there are certain limitations associated with the informal credit 

sources. Especially, shortage of financial credit and high interest 

rate was the most serious problems among various financial 

problems for operators of co-op based job placements in Butajera , 

town . Hence Operators of co-op based MSEs have limited access to 

credit from financial market and lack of finance is the major 

problem of co-op based job placement in MSEs to start their 

business. Moreover not only in the scarcity of loan able funds for 

them but the interest rate charge on this loan is often discouraging. 

7. The other major problems of co-op based job placemen is inadequate 

demand for their goods and services by the community and domestic 

local market linkage with different economics sector. And difficulties 

in finding domestic and foreign market are the major problems that 

impeded co-op based job placements not to be successful. 

8. Butajera TVET institution was not working closely with the self 

employed co-op based job placements to promote the activities of co-
, 

op based job placements. Therefore, they can't ensure that their 

TVET institution is responding to the needs of the labour market. 

9. While the government support for the operators of co-op based 

MSEs has relatively improved in the past few years, it still needs 

improvement. This is because the urgency of the situation is in no 

way reflected in raising their product quality and market linkage for 

their products and services in the local market therefore still it 

needs integrating them more genuinely in the economy. 

10. According to the findings, the involvement (contribution) of NGOs to 

promote co-op based job placements in MSEs were totally non 

existent. Due to this, as it was revealed in the findings the task of 

facilitating and organizing co-op based MSEs remaining the sole 

responsibility of government. 
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4.3. Recommendation 

1. Shortage of qualified trainers and vocational counselor in Butajera 

TVET was the major problem in impeding the smooth running of 

training process. Thus, to solve this problem the following measures 

have to be taken by southern regional education bureau and Ministry 

of Education. 

A) The ministry needs to empower the regional colleges to train trainers 

and vocational counselors in a degree program. 

B) The above concerned bodies need to design different incentive 

mechanisms such as providing their house, allowance their 

opportunity to up grade their qualification level to retain the 

qualified trainers. 

2. Due to the dynamic nature of development the operators of co-op based 

job placements should suppose to be assessed the existing managerial 

and technical skill gaps regularly so as to meet the demand of the labor 

market. The study findings shows that the operators of co-op based job 

placement (members including those who graduated from Butajera 

TVET) need to be adjusted and filted with the labor market required 

skill of vocational training to cope with demands of the labor market. 

3. Butajera TVET Institution should help their trainees for the purpose of 

providing trainees with the motivation and guidelines for planning that 

"one day I will be my own boss" which needs change of attitude of 

students from solely depending on public salary employment to self 

employment. 

4. Depending on TVET objectives and strategies, Butajera TVET 

Institution should: 

a) Focus on self-employment m co-op based MSEs, which required 

preparing of trainees for startin g their own business. 

b) Contribute to the promotion of MSEs income generating activities 
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c) Direct their training at high end of the informal sector self 

employment co-op based MSEs. 

5. In response to challenges of the relevancy problem of training with the 

labor market regional government in TVET sector should: 

A) Promote informal sector MSEs lead skills training 

B) Target youth with an entrepreneurial mind-set 

C) Provide TVET institutions with increased autonomy 

D) Train to match labor market needs 

6. The concerned bodies should establish working system between co-op 

based job placements and credit providing agencies so that the 

resources available can be used in a cooperative manner to the benefit 

of co-op based job placements. 

7 . The study findings also show that the cooperatives had poor marketing 

linkage and less capacity to compete in the existing local market 

efficiently. But, there has been developed suitable rule and regulation 

by the government which allows the co-op based MSEs to handover 

government project without bidding process in certain cost level. 

However this good and sound opportunity existed, the cooperatives ha~ 

found no more benefited. In realization of the importance of market 

linkage to sustain cooperatives in competitive manner, all the 

concerned governmental bodies suppose to pay due attention to 

facilitate accessing market linage implementing the rules and 

regulations of the government. 

8. A close working relationship should be established between Butajera 

TVET Institution and operators of its ex-graduates organized in co-op 

based job placements. 

9. Although the government nowaday follows a holistic approach in its 

policy setting, the following measures should be taken in order to 

manage and improve the activities of co-op based job placement. 

A. Create market linkage:- that means increase domestic market 

and foreign exports 
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B. built their capacity in the area their job and their skill gaps. 

10. The ever- rising magnitude of the problem of micro and small 

enterprise can not be altered only with government. Therefore NGO, 

who are working in the study area should take some measures to 

minimize the problem of co-op based MSEs. Accordingly, the major 

activities of NGOs to improve the work of co-op based job placement 

in MSE may include: 

• Leadership and skill gap training 

• Material and financial support 

• Technical support etc 

11. The majority of the problem is countered in TVET training program 

were in one way or another related to implementers' misconceptions 

and/ or misunderstanding about the essence arld goals of the training. 

To properly address the problem, the regional education bureau TVET 

sector in collaboration with the regional bureau of information should 

allocate weekly air time, as feasible in the regional TV program and 

FM radio program. This would help in disseminating timely and 

relevant information of varying emphasis and purpose to the public in 

general and to targeted audience (trainers and trainees) in particular. 

12. Finally the problem is not such an easy one to be adequately studied 

by a beginner investigator. Thus, the researcher would like to ' 

recommend that other individuals should carry out deeper and wider 

research work on co-op based job placement in MSEs program. 
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l Count--': -39-5~"- 96j-49iI 
. J.:-o ~vitllin res~grpJ 80.4% I :.6% ~I _~?O~ I 

; Operators 
.---L ________ _ 

, Total 

r- ------- -

a table = 8, item = 2 

Ch i-Square Tests(b) 
r----------.-.--- -

, 
,- .. - - - - ---+ 

Pea rson Chi-Square 

Likelihood Rlltio 

N of Vlliid Cases 
;-------- - - -

I 

Value i df 
I 

- 2.286(a)-1 2 

2.301 I 2 

49 1 I __ I 

Asymp_ Sig_ (2-sided) 

.3 19 

.317 ' 

a 0 cel ls (.0%) have expected count less than 5. The min imurn expected count is 10. 17. 
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Percent Percent Percent 
I 

rcspgrp * respvaluc 496 100.0% I 0 I 
a table = 6, item = I 

.0% 1 496 100.0% I 

__ J 

respgrp * rcspvalue Crosstabulation(a) 

respvalue 
r--

I Un atisfactory 

Count 7 

% within 
13.0% 

Admin istra torsrrraincrs 

respgrp 
I r· 

Count 44 
1--- --
I 

Barely 
a tisfactory 

28 

51.9% 

105 

Fairly 
satisfactory 

19 

35 .2% 

63 

Total 

54 

100.0% 

212 r-- -~----,-- - -----
% within 

, 
29~% 1100.0% 1 

respgrp Trainees 

Total 

I 
I 
i 
I Operators 

. respgrp I 
Count '---, 

%within 
r-

respgrp 
T 

Count I -- ---- ,-
I % with in I 
respgrp L 

20.8% 1 
1 

1 : 

.4% 

52 
- --,-----

i 
10.5% , 

----

49.5% 1 

132 97 230 
-------

______ 1 

57.4% 42.2% 100.0% 

265 179 496 

53.4% 36.1% 100.0% 

- --- - -_.---' 

! _______________________ ----i a table = 6, item = I 

Pearson Chi-Square 

Likelihood Ratio 

Linear-by-Linear Association 

N of Valid Cases 
-------- --

Chi-Square Tests(b) 

--!.--­
I 
I 

Value df · A ymp. ig. (2-sided) 

.000 

.000 

17.065 I I .000 ; _.- ,_._---------- - --
496 I 

-----,------ ---
a 0 cells (.0%) have expected count less than 5. The minimum expected count is 5.66. 

b table = 6, item = 1 

table == 6, item == 2 
Case Processing Summary(a) 

Cases 

Va lid Mis ing 

Percent N Percent 

-_ ..... 

Total 

Percent 
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rcspgrp * re pvallle 496 1-00.0% I 01 

a table = 6, item = 2 

,.-

.0% 496 100.0% 

respgrp * respvalue Crosstabulation(a) 

Count 
dlllini tr, torsrrrainer %within 

respgrp 

Count 

1 re pvalue 

I 
I Unsatisfactory 

3 

5.6% 
I 
r 45 

Barely 
atisfactory 

35 

64.8% 

109 

Fairly 
s:1 tisf:1ctory 

16 

29.6% 

58 
i- --

% within I 
I 

re pgrp I Trainee 

' Total 

I Operators 
I 
L 

respgrp 

Count 
,----

% within 
; respgrp 

-
Count 

' % within 
respgrp 

I 
r 
I 

I - I 
1 

I 
I 
1 

21 .2% 5 1.4% 27.4% 

4 140 , 86 ----
1.7% , 60.9% 1 37.4% 

, 
52 ! 284 160 I 

10.5% 57.3% 32.3% 

a table = 6, item = 2 

Chi-Square Tests(b) 
-- - T---" --- '--T - -----

Value df Asymp. Sig. (2-sided) 

Pe:1rson Chi-Squ:1re 

Likelihood Ratio 

47.262(a) 4 

51.2 13 4 
- - _.- ,--- ,- _. -

.000 

.000 

Linear-by-Linear Associ:1tion , 11.1 56 1 1 ,DO l 

_N ofV:1 lid Cases _____ _1_~~~_T_1 _ ____ -______ -i 
a 0 cells (.0%) have expected count less than 5. The minimum expected count is 5.66. 1 
- __ _ ____ 1 

. b table = 6, item = 2 
..I 

table == 11, item 1 
Case Processing Summary(a) 

Cases 

Va li d Missing Tot:1 ) 

Percent N Percent Percent 

respgrp * respva lue 502 100.0% 0 ; .0% 502 100.0% 

Total 

---4 
54 1 

100.0% , 

212 

100.0% 

230 I 
100.0% , 

I 

496 , 
1 
I 

100.0% ! 

10 
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re pgrp * respvalue 496 T-I-OO.O% ~ or 
a table 6, item = 2 

,.....-
.0% 496 100.0% 

respgrp * respvalue Crosstabulation(a) 

Count 
Admini trator rrrainer % within 

respgrp 

Count 

1 re pvalue 

I 
Un atisfactory 

3 

5.6% 
i 

r 45 

Barely 
Sa tisfactory 

35 

64.8% 

109 

Fairly 
sa tisfac tory 

16 

29.6% 

58 
rcspgrp I Trainee % within I 

I 21 .2% 5 1.4% 27.4% 
respgrp 

Operators 
Count r 4 140 I 86 

' %Within·-r-
I
.
7

% 
I respgrp I 60.9% 1 37.4% 

Count I 52 ! 284 160 ' 

I 
.... -~ 

% within 
10.5% 57.3% 32.3% 

respgrp I 

' Total 

a table = 6, item = 2 

Pearson Chi-Square 

Likelihood Ratio 

Chi-Square Tests(b) 
- ..,---'-'-- -,- ---

Value df Asymp. Sig. (2-sided) 

47.262(a) 4 

51.2 13 4 

.000 

.000 

Linear-by-Linear Association 1 11.156 I , .001 

NofValidCases ______ 1_~~~_T_1 _____ -_____ j 
a 0 cells (.0%) have expected count less than 5. The minimum expected count is 5.66. : __ _ __ . __ 1 

. b table = 6, item = 2 
..1 

table == 11, item 1 
. Case Processing Summary(a) I 

Cases I 
_1 

Valid Missin g Tota l 

Percent N Percent Percent 
r 

rcspgrp * respva lue 502 100.0% 0 ' .0% 502 100.0% 

Total 

--' 
54 1 

I 

100.0% 

212 

100.0% 

230 

I 
100.0% j 

r 

496 , 
.1 

100.0% ' 

10 
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! a Table - Factor. 
I 

ab e == P 0 lems 
Correlations(a) 

~ 
RANK of RANK of RANK of RANK of 
A_AvILR T Av~ R ° Av~ I{ Agg. Avg R 

Pearson 
l 

( olTclation 
I .600 ."/00 I .OOO( U ) 

IRANK of A ., R 
Sig. (2-tailcd) .285 . 188 .000 

I -
N 5 5 5 5 

Pcar on 
.600 I .900(*) .600 

COlTclation 
RA ofT v R 

S ig. (2-tailed) .285 .037 .2 85 

N 5 5 5 5 

I Pcar on - .700 .900(*) .700 
: Correlation 

I 

IRANKOfO_ v~R Sig. (2-tailed) .188 .037 . 188 

• 

iN 5 5 5 5 

Pear on 
1.000(**) .600 .700 I ~ANKOf COlTelation 

,Am~ A ~ R Sig. (Hailed) .000 .285 .188 . " 

i N 5 5 5 5 , ._ .... .-
I~* ~orrel~tion is sign~ficant at the 0.0 I level (2-t~i l ed). 
i '- CorrelatIon IS slgl1lflcanl at the 0.05 level (2-talled). 

'. 
a fable '" Problems 

Nonparametric Corre atio s 
Notes 

O utput Cr'eatcd 06-JUL-2007 14 :25:0 I 

Comments 

Data 
C:\Doeuments and Settings\ uleiman A\ Oesktop\ W 0 L\ wol data 
3.sav ..... ~ 

Filter <none> ... -
snp ut Weight <none> 

plit File Tahle 

N of Rm s in Working 
10 

Data File 

Definition of Missing User-defined missing values arc treated as missing. i /VIi 'sing Value 
Statio ti es for eaeh pair of variables are ba. ed on all the cases \ ith alid I Ha ndling Cn es 'cd 
data for thaI pair. 

I - 0 PAR CORR 

filc:lIG:\RA K%200 TPUT.HIM 7/191:..007 



I ~ t u. ed as the docum nt titl (di played in th title bar) . Page II of 6 

I Corre lation is significant at the 0.05 level (2 tailed) . 

Tab e == Pro lems 
Correlations(a) 

I RANK of RANK of RANK of RANK ()f 

- VILR T _AvILR 0 - vILR gIL vg _R 

Correlation 
1.000 ADO .600 1.000(*) , 

RANK of 
Coefficient 

I 
A vu R Sig. (2-tailcd) .327 .11\2 .011\ I - .-

f N 5 5 5 5 • --. 
I 

Con-elation 

t 
.1\00 1.000 .800 . 100 

R NKof 
Coefficient .-

T Avg R · Sig. (2-tailcd) .327 .050 .. 3'27 

Kendall' 'N 5 5 5 5 

ta b • Correlation i 
• Coefficient 

.600 .800 1.000 .600 
RANK of 
0 o R i Sig. (2-tailed) .142 .050 . 142 

• N 5 5 5 5 -
iCon-elation 

1.000(*) .400 .600 1.000 
i RANK of 

Coefficient 
-I iAg~_Avo R I Sig. (2-tailed) .014 .327 . 142 

I N 5 5 5 5 
t- --

Con-elation , 

I Coefficient 
1.000 .600 .700 1.000(**) 

i RANK of __ .... I _ -, 
! A Avg .R Sig. (2-tailed) .285 .188 

! 
. -_., --

N 5 5 5 5 ! .... 4'· __ 

Correlation 
.600 1.000 .900(*) .600 

RANK of 
Coefficient 

i 
T Avu R I Sig. (2-tailed) .285 .0:,., .285 

Spea r'man's 5 5 5 5 

rho Corr-elation 
Coefficient 

.700 .900(* ) 1.000 .700 
RANKof 
0 ,R Sig. (i-tailed) .188 .037 .188 -

I N 5 5 5 5 

Correlation 

I Coefficient 
1.000(**) .600 .700 1.000 

RA K of - --
Agg_ AvgR Sig. (2-tailed) .7.85 .188 

. -_._--
--.IN 5 5 5 5 I; Correlation is significant at the 0.05 level (2-t'tiled). 

.- --
--- ... -. 

,~* Correlation is significant at the 0.01 level (2-tai led). 
-• i 

j 

Iile:lIG:\RANK%200UTPUTI-ITM 7/\ 9(,007 
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<!--Ie LlIsed a Lh document title (displayed in the Litle bar) ... .> 

I Table Items 

I Problems A 

2 Problems B 

3 Problems C 

F- Problems 0 

~''"'1N 
Problems E 

5 5 

I a I.imited to first 100 ca ·C5. 

! h Table " Problems 
• 

A_Av~R T_Av!,\...R 

2.78 2.55 

2.87 2.76 

2. 3 2.75 

2.53 2.67 

3. 17 "'.49 -
5 5 

filc:l/G:\RANK%200UTPUT.HTM 

O_AVo R Agg_AvCF R 
RANK of 
A - v!,\...R 

2.43 7..59 3.000 

2.80 2.8 1 4.000 

2.52 2.51\ 1.000 

.. 53 7. . 5~ · 1_ 2.000 
-

.).49 J.311 t 5.000 

5 5 5 
-'--. __ ... - .---

Page 6 of6 

RANK of J ANK of RANK of 
T .-. v~R O_AvILR Agg_ v!LR 

1.000 1.000 3.000 

4.000 4.000 " .000 

.).000 2.000 1.000 --
2.000 3.000 2.000 

5.000 5.000 5.000 --
5 5 5 .'-___ -1. ______ 
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Addis Ababa University 
School of Graduate Studies 

Department of Business Education 
(Management of Vocational Education) 

Data Collection form A 

A questionnaire to be filled by the management and instructors of 

Butajira Technical Vocational Education and Training Institute 

Dear Respondent: 

I am a Masters candidate at the School of Graduate Studies of Addis Ababa 

University. The purpose of this questionnaire is to gather data for my thesis 

towards completion of my Masters degree. The data to be gathered in this 

questionnaire will focus on how TVET graduates from Butajera TVET 

Institute in the town of Butajera is operating and how the graduates from 

this training institute are performing in the self employment programs they 

have engaged . 

It is my belief that the success of this study depends on your sincere and 

frank response. 

Thank you for responding to my questionnaire. 

Awel Kedir 

Direction for filling in the questionnaires 

a. To respond to multiple choice questions, please 'encircle' the letter 

identifying the answer most fits your choice. 

b. In parts where open ended questions are presented, please provide 

brief responses in the blank space provided. 

c. Where the question requires ranking, please rank the choices by 

assigning number 1 to the most appropriate and the number 5 to the 

least appropriate. 

Please respond to the following questions as per the instruction 

provided above 

1. Sex: ____ _ Male Female __ _ 

2. Position in the Center -----

1 
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3. If you are an instructor, the vocational area you are specializing in: 

4 . The training level your program is engaged in 

A. 10+ 1 B. 10+2 C. Both 

5. Your qualification A. Certificate B. Diploma 

C. BA/BSc D. MA/MSc and above 

6. Years of service -------------------
7. Do you think your vocational training program provides the essen tial 

skills required for self employment? A. Yes B. No 

8. If your answer to question 7 above is "no" what type of skill/sf do you 

think need/ s/ to be added to help graduates execute the self 

employment schemes they are engaged in? ___________________ _ 

9. Is there someone from your training institution assigned to follow up 

the activities and progress of graduates who are organized in co-op 

based job placements? A. Yes B. No 

10. Does the institute have an effective follow up program of visiting 

graduates while graduates are working In co-op based job 

placements? 

A.Yes B.No 

11. If your answer to question 9 and 10 "yes", who conducts follow-up 

visits? 

A. The vocational or skill trainers from Butajera TVET Institute 

B. Any individual assigned by the office 

C. Administrative personnel from the training institute 

D. The director or his/her deputies 

12 . Are most of your students studying their major field assigned to this 

field based on their choice? A. Yes B . No 

13. If your answer to question 12 is "No", how did the training institute 

aSSIgn prospective trainees to various programs? Please answer 

briefly. __________________________________________ __ 

2 



• 

,. 

, 

• 

14. Do all the vocational and skill development programs focus on 

preparing graduates for the self employed or co-op based workshop 

chemes? A. Yes B. No 

15. Are your students ready now to work in self-employment programs 

after completing their training program? A. Yes B. No 

16. Do you think graduates are organized in co-op based job placement 

activitie directly related to their field of training? A. Yes B. No 

17. What types of employments do trainees in your program expect when 

they graduate? 

A. Salaried employment B. Self employment 

18. If your students do not want to be self employed in co-op based job 

placement, which of the following factors do you think discourages 

them? 

___ A. Inability to acquire initial capital 

___ B. Lack of commitment and motivation for self employment 

___ C. Lack of leadership skill training [or self employment 

___ D. Lack of security and regularity in earning 

___ E. Lack of National policy for self employment 

19. Please list out the vocational areas that students wish to participate 

in but were unable to get it ____________ _ 

20. From your own experience or observation, how do you rate the 

professional competence of graduates? 

A. Well qualified B. fairly qualified C. Not so well qualified 

21. Does your training institute provide vocational guidance and 

counseling services to trainees concerning their future engagement 

in self-employment programs? A. Yes B. No 

22. Which type of employment opportunities does your training 

institution envision for its graduates? 

A. Wage earning employment B. Self-employment 

23. How is your training program relevant to the job market? 

A. fairly relevant B. Barely relevant C. not relevant at all 

3 
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30. How do you rate the degree of your satisfaction on non government 

organizations' assistance to improve the activities of co-op based job 

placements? 

A. Fairly satisfactory B. Barely satisfactory C. Unsatisfactory 

31. How do you rate the degree of your satisfaction with the type of work 

performed by coop based job placements? 

A. Fairly Satisfactory B. Barely satisfactory C. Unsatisfactory 

32. Which skill area is mostly favored by the labor market? 

A. production B. Trade C. Service D. Any other 

33. From your experience, which training fields do you think are not 

marketable or irrelevant training area in the labor market? 

34. From you observation, which training field provides, better job 

placement opportunities for the graduates __________ _ 

35. Does your institution conduct follow up study to follow up whether 

your graduates have got employment or not? A. Yes B. No 

36. What is/ are the major reason(s) for not getting jobs for graduates of 

Butajera TVET Institute? 

A. Insufficient skills and trainings received from training 

institution 

B. Lack of interest for self employment 

C. Lack of employment opportunities in the surrounding areas 

37. From you observation, how do you rate the number of graduates 

from your training who got self-employed in 2007 academic year? 

A. Fairly satisfactory B. Barely satisfactory 

C. Unsatisfactory 

38. From your experience, how do you rate the number of graduates from 

your training who got self employment in 2007 academic year? 

A. Fairly satisfactory B. Barely satisfactory 

C. Unsatisfactory 

5 
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39. How do you generalize the level of self employment opportunities for 

graduate in your training institution? 

A. All graduates got jobs in self-employment 

B. The majority got jobs in self-employment 

C. A few graduates got jobs in self-employment 

40. How do you generalize the level of salary employment opportunities 

for graduates in your training institution? 

A. All graduates got job in salary employment 

B. The majority got jobs in salary employment 

C. A few graduates got job in salary employment 

41. How do you rate the degree of income satisfaction among those 

working in co-op based job placements? 

A. Satisfied B. Dissatisfied C. I have no information on this mater 

42. What are the most serious problems faced by coop based job 

placements. Rank them 1 to 5 by marking 1 for the most serious 

problem and 5 for the least problem 

___ A. Shortage of financial resources 

___ B. Low quality of products/ services 

___ C. Lack of market 

___ D. Restrictive government regulation 

___ E. Problem on product design 

___ F. Shortage of raw materials 

___ G. Lack of good management 

__ H. Lack of land/work place 

43. What possible solutions do you suggest to curb the major problems 

of co-op based job placements? _________________ _ 

, \ 

1 \ 
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~UL·L..oJ .(1)l,b.o i.Jlll 'V:!!Ul,,'()' aJl( aJlJ\'Jao <t>J' J, .(D\,1I,..JJV £r J~~(.J ·?..J-U 'dl.lll·f[ 

o.6-!..UI.-';)'\{ ·v 'V~Ul,,~ '(l 

;"V~Ul,,';)' t·(1±rJ"VcPlJ<ettt. -')«1' J '!:lvn!Ja£JU -(l-J:.-?UOb.o d'a) +I.I4\{ 

*«/ Intao J ·aJ*4llVao 'b.oJ ± ... Irv S·oo4i+ ~W\'JVb.oJ a1:;) 0.6\'J ..f:400'o "/:'yV4 'n 
n6VJ ·v ·mv'1. '(l -OJV'!, u6-?&,';).L J(~(~1l6J S·l:'.-!..tl. 7..0:'; JC 

-,1::i-<U/no ..J:VlvtooJ ·aJ:J;·(4Voo~b.o4 'k,"'VV Sll ,oo:p-} :~W\'Jtf1&04 ·{l·k"1UOb.o 'I [ 

------------------------------------------- ;"vv(i ~V~ .ao:t>.J' 

~W~VbcU SW\in-/ ?b.o'ttJ·I- -l:~'dh tu6 [,JIll .uSVJ (J)V~oo 6 J\.{,'(' ·?..J'V 'or 
u6VJ 'V Vll. '0 

V'1. SW\:l«l' ·0-klvV .. I--J .oo:,q-- SW\:lVU \'J[l.o'dt'l. ..J:-'IVao <:J~'y '?rd ~,:m 

-?«I'J -VlnU +"3tll ·.l'~-?"J··l' *-?UOb.o t4?<pJ, ~_·I'lJ/lll.U ·aJI,J1U ~:JI-l --?m'J 'V{"J '6 



21. r'r*on, r,'ont,,1! ,,'CTtJt?J"j', \' ("tVfCO'1 \'"Jt\ Pir hl,V,,eO<;.c; O"ln' \' /-»1" t1C~ 

0"lt\9') If~ O~JVOC ','.e.(,,~··"m' fl/P"eOdT/<;' (In,;:r(P. "'Do';' f GT1.6.rPCllrm· 

·.,.C?C f")-C;:CO' ''CO,? f,"mcl'O"r'} hl-5 O.e.LP, hhEi>"C;: 7,n·;:J~cr. "'0';' m.e, 11~>,t'<;': 

"-00(:' 0:".e.9t> ,"h,,·t\ yo<"oom· 

U. ~~oo'}(pt\<l>fi )'(L:;:rt\ h1"l.1' n, fcp.Crn;~~1· ffCJ',o 

rho ~)'?I'\;-fm,r} /»(r ncru{)(".j- \,°'l,YO":{·t\ ft7D(/r)- lI,eo. /»t\mc;' h1"L:" 

cro. f 7,.bqu lflJ. .e.VT/,}Cj flO, Cf{)')'c;' 7,nao(:' C 

UJ. r'1n'I f /»(" lIC~ O"'aonh r
', f7,t'I:1 TtUt {)nlflJYOL;:r;:J-' 

22. ~\C{)9} f"'ooL<J!O:t fCTtJot\m<1 rf'<.p,r {)t\mC; fOTJ..01"CFfco' If)<;> 'lIC "}I ~\C{)YJ 

OCOq,rJ: anOt.\m'} Af b.N]· YI'\11'1' r pt\mej t7D{)h }In 0.1t\0·t\ I ------------

23. f,C{)YJ OffCJVO<;' co-{)1" fO'J.O<;' Amj>I'\,e ,PJ1,·?Jr'} 0.7 an ,,}ao- 'hC{)9Y9T> If'" 

,,'ao(,·<C "'O'Jt9Yi- f'r9u VC'rC; ,PJt\mC; p.1Co"r fO'J.YIICD'1 J~L:q tI..ycry.I'\ 

fOTJ..Y{)"}'·t\ 'O:p'rr; 'ftto:,- AnI 'Onco- ,elr;:rn·? 

rho Oc~ ':j'n" ;rC; hco-cr"J- f n ~r 

24. fonm'1'O')' rO'Jot\m;;: 'ht:9"" \'CD.e.6"r r p.1('. 'h.e..t\ I Orf'aonh'r frhC 

il'](N1n~:t ,eOflr,t-U' 'lOC? 

O. (,9.1 ,eOfT}t\ n. (,,eo1"sro 

25. fCTtJot\mC;: 'hf:ao, n"'aolr<t "I·cryt9Y'f 9"1 o,,e'I')' f;P1"C aot\l-)9° il,?fT}GT]. "}'O 

(,nco·? 

U. Ot7DI'1P-"r rf'cr1"LCD' 7,'~.o<;. 0'J{)?~t\ 

n. 0'1 t\ .e..' C l!:: ,y::j. 'r cp 1" LCD' {,' PI. 0 <;. CTtJ () ~f t\ 

rho V (,.{), f'1 t\ CO,e9u OO'lVOC ,,'.e.Ir~·"-CD· V'>] t\ ,PJ iF (,/Pa.O~· dTJO?:C\ 

26. fAC{)9J \'onm'1'O")' f ,PJt\mc,' TC"1t,·9" h,OYo}' ~I'\1'r ,?C YnCD' '111·',7- sro'} 

,ecro{)I'\t\ ? 
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27. 'llCil9J l-Jtt,,·}- C\9"~' fCT<]nC\m<;: 'r*(TD''} ,rl7Dt,·<P, ..,_oV t9J'f, r (TO<pmC U"/,;J-

7,'}J?o'}- ~7l7D,,?(To-;rC\? (fJ',-mepn·,}-'} hl-5 nY.L;~ hhc,::,,~~ 1'<rfTlt9J";f OJY, 

r/~>r,·t;: 1"pfllt9J :i: Y{)<J'9"m-) 

V. nCl-J;r ,,' (Tll{,. <t9-'i- noo'}"?p,) .. £:c:e;.·J!.:r- 'r<p1"'LCPc\ 

tl. nC}I;r "'~l7D{,-<t9>i: n'?tt, h~tl {,JI(i"'OV. rr<prpLCPt\ 

rh. nC}I;r "-OVL ct9>'::}'. n6-l'\1:(]}-/W?t"j:'f:~ .~-C~·;r htt:.., cpt\ OJ~?'O nCT<Jvnc 

",.(?,(,·;e:.." OJ· {\'lil'I'~C; 1"j>(P'} /JJ6· ~~9nLCPc\ 

(TO. OC~;J- '1' (TD {,. <t9J:r· (TD'},? p;J,ce f]t\lf'l' Y:C:t>:'Y'1' /'c"1"LCPt\ 

lP. nC~;r ,t·(TD(,·cef.D',y r'i~) o,~'I'}- f' P6- it~·/;\ {\t"j71-r 

28. n'l'l 7nyOJ- (I).{)1" nA'l{)rr~(i 1" y>o/'} O1Jvnt,+ 'l-,~t-~'''r(]}' f'oY[.ncr'{· O1JUOt-1' 

yn.o,i-'} .~Ll{C; V·'l>;r {l,~:r ~7(TO,,?(TO';r/;\? 

V. OJ·m.;rOtJ C;Tro· tl. OJ-m.;rUV {\~.(?'1I·9T) 

29. nll'd11-~C; 1"'j>o/'} Ot}VOlr'r ,t-~t-~'hD- f'oY[.nc;..r f'''?t\ .\):c~"Y·:r, f'9°Cr}-

1" {,.,}- C; II 'J /;\ "? tfori~ 11 n fTl 1" '} n 1-(TD tl h l' Y II OJ-'j r 'r'J II ..? ~ it Cl-J;:r it '} 9.., ;1' 

~ootlh'r.;:r /;\? 

U. htt:"',~ itCl-J;r II. (TDm'7~ ;"Cl-J;:r rho sr",sr" itCl-J;:r rllr 
30. rrhk(TO" ..,-(TDt-<t OJ (JHq: Oll'7{)""~C; rp j>1>, CTljVOt-r ,.,..~t-:e:..,.(]). 

tl atz..? (TD C ;:r :r (1), 9° C ,y::[ C; II atz. () t1J. T OJ - 1\ 'J t\ '1 f"tn ,y. i· Y II OJ -'} f' rh·n L rr n -n tt: t"j 1 ;1' 

h '} ,e,.'f' ~(TDllh,t:;:rt\? 

U. hc,::'r0, tl. (TDm'/~ rho sr"'}r tt:t"j1r)' f'1Isr" 

31. nit'Jil1'~C; 1",4>1>, C1l]vnc rr.(?'6·~·;:r";fv· nsr";r.{',C'J·'}· f''?t\ ru6- 7,,(l'{1,4>(b 

(TO'}'?()'}- f'°-rz.y~c"?",':fv- ,'l'PI {ttl? 

U. {ltl II. rll9" 
32. ht"j,e O'rt- cf;:rpC 31 lI'r'1t')OJ- 1"Y(1: oo/;\iI)D «llll» hLY'1 f'9",} 71 'J 1-1 ,e.(?,L'1t"j:f-;JA 

(h/\'}~: nt"j,e (TD(TDII{) ,e7t"jA) 

V. r'l;h'7.h h'Jll II. f"J1tlrfl -fL(?'-C UJ. hcf.>Lrp '/C} (TDlf'} 

33. (TD/,?P;'" O1Jvn6·':fv-, f'(TDC~:"'C; r(TOh;:r'r/;\ (}-'l,;r fL'l(TD,?(TD")- 09°, .(?'L:~ t"j~ 

y II ~ (TD () tl~· ;:r t\ ? 

V. htt:,t-~ II. (TOl-Jhtl~ rh. ~l-Jl1tJ/rl;PrrC;: 

34. (TO'Y?/JJ;r'P. Yc\lf'J- g.:C~·'Ff O1JV06·:-j·U·' f(TDC~;I-C; r(TDh:J-'r/;\ (}.'J,:J' 

Q'}ao'?(TD':' 09u
, y-'~;C; t"j,£J Yn ,£)(TDlln";J-/;\? 
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35. O'tlVflt:;')'·O· rO'l.YhC;orC;:r·O)·'j ~,y/,'n,~.'} ()6·>Di~C; m-m.;r1":m-'} n.f(fl)(?{TO· 

u7Vflt·~U· fl9 u
'} J'..lJ{ j'n ,e(fO()n",+t\? 

o. hCi:1'C; J'..Lri l'\. (fO~hnc; J'..L:q rho .e.~1tT<J11JT"~1i J'..LP, 

36. h"'l.h,,'n··} (IAmCJ ao()h nr,},<7ro· r()t'lmCJ (fO()h 'UD' h<i>t'<7 r/flY Cf.t\)./",. 

ynm·? 

U. fl 0 791)L'/"' "',,}llC 

rh. mll t\ "l n"''t- 0 btl. t1 C £h 

37. r1'aoL</'):O'0,,'r '/-<.1:9"0 p't.\mCJ r01i.o'T'lFfro· 'lIC '1'} rloy 1·t.t\'1:r'r rnAfw· 

r p't'l(J1~' ~\~'l:r ~n 0.1b\e·t'l/ ------------------------------------

38. r'f'(fOL:J»:U'O:/' 1'<J:'r ()t\m~' tLorpq;fm· r01i.IO·CJ rlOY 'rtA?:J:/' j't\;f(D· 'IIC 

"7'} 'h~ an· P't\ m c;- r (ry .e 0 'l' II f err r () t'l m c;- aD () h ~n fl.1 t\ (3. t\'} ---------

39. n/'1C{)fD h(fOni)h-t OhC{)>D f r"9"OVC-t ()AmCJ ao{)h 02007 ot'l'l''lm-

h'I'(fOL (l!')~ ro'{)'l' Oao'}'1 P'-t CD ~91> 0"7 tt· h~tI ft./1c;'lTlf. r'I'<pm t,.;/-

-fl11,rTm''} O-t(fOnh rr h'}Y..,1, f!>'l(fO"7(fO',rA? 

O. h~"I'0, n. aoi-lhN1 rho 11o/'r'1 

40. i)n·-t A'r~ O(fO'lt') .. } OC{)fD f:rlp'AmCJ ao{)h ()2007 f:/'9"Vc-} tlao'} 

oA'T''1(D' h1'aoL'p.,} O)'{)'l' W'lt\TO)' ro~9u OtT<JV()C 1'.e.t·~":CD· P't­

r :e,ao<;.,'t- ·fll-I;::rrro· '} "11 '} ~,'t- ~(fOl'\hrJ::;::rt'l? 

V. h~,t·0, n. (fOi)hn0, rho 1J;prr<7 

41. fltT<JVOC -tJ'..t.;t!' -tro· (O'1t\ fl6·I'\;fro, ClnO,r"'l't) O"7A PJt- ~Lvt· r(fOl.JJUl]t··l· 

~\;Jff]01]. fl~)'} .e.LP' t\f!> 7, '}~, 0'1. '}') m;"tlt'l Cln VI'\-fl 7" ~,} j'{}<p?"m-,rt'l 

V. O·n·9T) r'-aot·'cfD'::f fl'1t\:fCD' ro~r OtT<JVOC rf·.e.t-~rf·ro' f'}A ()6· 

;~'rLo/A 

n. ~l·n "I Ii or rr ao t- (e >D 'f. () "7 t\ :f or ro .e C;U 00 "] lJ () C rr J'.. t';~ or r"7 A tt t­

f.'rLO/A 

rho 'l'cc,f!,;f: 'ran t-t9Ji" OU)t\;ferr m~>9° OtT<JVOC rrJ'..t':~'r(D' f"lt'l J!:C;ULTA 

42. ml'1{)"';;:C; 'T .1,0/, O"JVOC r"'~J..t·>r:i-lJ'''} rO"JV()<;' ~\rttl+ hO"JV06·:rV' 

(h~CJS:',r:/:V') f9u ;t''ll''} r,fl. dOm'} ~l"});,'I' ~;r j'A? 

V. ItCh. '10)' n. rmz.J>L~1 h.eS .. n9° 

43. fltT<JVOC 1'.e.t·f.·,r -;f-U' /JJ t- h~:aut'1:{)' lotI:. J!.crr: h.P-' t-i"v, ;JC rr Y Y'1r'r} 
Y n m- p'" A rn C; ,e, 0 fln:.;~ t.\ '! 

() . ,e, 0 IT) A 
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44. flrr f<1: 43 t70l:\il9J «,f'.cVT]t\» hlf~ 9'l'} 0,e.'l'l- p't\mCJ ('\90', fut\ 7JI. OdlJ, 

r/'orn (;Vln,w'} f·O/r~·t) 

45. flrr f<l: 44 t70t\il,w «,ennlt\» hlf~ pt\rn'l' OO'Onm'J: (1'J1U06-.1'O· Y'17(J)' CPCJ 

1';PSI° r~'~CD' ~a>'? 

V. {>710rcpr), {)O).rp (), r·/;n(;,{),<'i. ilarrr 

rh, 0/» t\mCJ (J). 9"n'} fr), rUtJS'C V9t)Cr)~ (J) ,f',9t) r {11 A ~ {rr} (,otTJrr "P 6"/' 

46. m\~ilrf'~CJ rr:p;p'} UtJUOt,,)- "'5?.t·"f:;r';'i·u, f''']ta':fu·'' P't· il;rhCJm·',· h7mcry."fu· 

cpt:; cpt:; :):<>](.'1' 9U il,p'} h~'r~ 'f"lC m.e. 1H)rf'~ 1'<>]C O;P 5?.9° rf'h·t·t\ 

J'il<p9"m,? 

0, VO'O',.pc)<f>7i I-tT;rA 71rrL~' 

ii, r9u C:t· rpt·:f "f"JC OJ,e9'l r'fl1t\"Jtr" ~lOtTJrp 5?.}Ilf'Cj',,) .. 

rho f10Y ~ta?:f' 71rrL:" 

QO, fO'O,}"lilrt Vr r,li t l ~lOlrCt:; VTtU1. 'f"lC 

lJ.l, 09°C:f' ?-I<>]f:r} ta,eCJ nil '1 t\"l tror[. hOtTJ'1' ta,e f£TTZ.htl'P ":[-<>](.''1-

L. frrt. it;!> ~l~>C(l-f" it~rL~' 

n, .e)llTlJ f /» t· ~lCTlJt,C tl,efb 

n, fO'Ot,r} CD,e.£? V /»6-. {l;r 71rrL:" 

45, fUTJuot·:fv·, :f'?c ilO'O';pL~t:; hOt-t'1'U''} ilo~?j?iA 9u'} try.~L'1 hflO:" 

,eta o'? ------------------------------------------------------------------
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Interview made with Butagera micro small enterprise development office. 

The purpose of this interview is to get some basic information on how 

effectively TVET graduate from Butajera TVET institute is operating and 

how the graduates from this training institute are performing in the coop 

based job placement they have engaged. 

The researcher kindly requests you to glve your genuIne and SIncere 

responses to the questions raised in the interview. By doing so, the 

researcher believes that you are making your share of contribution, 

which is highly valuable in making this training program and coop based 

job placements more effective. 

1. Qualification ______ 2. Your major field of study 

3. Years of service on your current position ______ _ 

4. Total years of service ___ ____ _ 

5. In what sector do you think the job seekers tend to have permanent 

employment? 

6. Please, mention at least the three major causes that force graduates not 

to be employed in self employment basis? 

7. What major factors would you Cite as discouraging one for establishment 

of coop based job placements? 

8. Can you say for certain, that graduates organized in coop based job 

placements are professionally competent to their work? 

9. If you think members of coop based job placements are not professionally 

competent in general, what possible solution do you suggest to curb the 

problem ofTVET training system? 

10. Does your office provide any support for graduates TVET institutes who 

are working in coop based workshops? 

11. How is the relevance of training to the labor market needs? 

12. How is the employability of graduates of TVET after completing their 

training? 

13 
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13. How do you generalize the level pf salary employment and self 

employment opportunities for every year's graduates of TVET in over 

region? 

14. What do you feel about the present status of coop based job placements 

in the competitive market? 

15. How do you rate the degree of customers' satisfaction on the quality of 

products or services of coop based job placements? 

16. How do you rate the degree of your satisfaction with the type of work 

performed by coop based job placements? 

17. How do you rate government and non government organization support 

to improve the activities of coop based job placements? 

18. How do you rate the degree of income satisfaction among those working 

in coop based job placements? 

19. What are the most serious problems faced by coop based job 

placements? 

20. What possible solutions do you suggest to alleviate the major problems 

of coop based job placements? 
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Ofl)l{} flOC} f.'LOCo.t 

r~Ul rl:J> TC''?b-r 

f+rVC+ ~l")t\t fJ''1~ +rvc+ n~t\ 

uolJ; UDOllitfLY q,?\, B 

f};r~b- 'l;n'Lh'l ov--f OT]ot\mc; 'r*r 010+1 ~~'l 010+2 n'roY? f{}t\m'l 

liC~ O~ OT]~. 'rOT] /,9J'f rarz. qr>1\ UDm~;P 

(J), J: r aD m,eel: uo b\ () 06J.b 

,ev (TOrn~;P ?-J 1I,?:t?:(l)' n·,1-f.(,· rl.:h'th'l (TO.), i7lJot\m~ rr<):r 010+1 '1C; 010+2 

n-rnf? ?ot\mc; IICl}: Ol711. Ut]<;. TUt]c,fD~j· ?l711. lJOt\ t7Dm~o/ (uf, n';:J--:-e:t- ,t:h'z.h'l 

dD·Y lTI}ot\m~ 'r*~ 'r t7D Ccf>ar n'rnY? A~{)'r~'l 1';Po/, ?v·nL1· {)t· O'tJvnt-1-

(l}-{)1' -r.~(,·:t'NJ)· ?0'tJ.c'l<;' fcr~{JO f-r*cro·' rrUt]c,fJJ';i- f plr lr'/.;:J-- he; y()·n,'r, 

~t.p. nlTl}(l)q, c't.lf' ?/,C{)$D 1/n. ~l{)-t·)'?,'r'l t7Dt\o ?1-9'""VC'r {){.vn'l {)Co,;:J--1-, 

h/»t\m'l nj.t\ -t·cro(,·'l!.fJJ·f ?'1t\ PJt- tlCl}: nlf~ar A~{)'r~(; l' ;/>1>'} Ut]vnt-;r 

't'~/r;e:'hD' l\'}p ... O<;' nO'tJ.£:L'1 l711.'l ?"/t\'l (l).m,;:J--0'tJ h,,'ttf, nO'tJ.£:L'1 :rt\q, 

M1,rCP7\i. {)noYJS'L(O· t7Dm~ct! n1',,1>'/: h'},"t.lJOt\ hfmq,h- /lO'tJ.~L'1t\~ -t-·n·nc 

n;pJ:O'tJ.y heroc'l'1'lnu·:: 

h(J)t\ h.~ C 

01J" it flY 
u. erom~A~ t\~ ()9t> t7D<J~ Afo{Lt\ '19° 

n. nO'l.om·rr ;rhnn~ t7Dt\{) hr,·om·-} 9°CCfiJ,$D'f (l)'{)'r 'rhh/l~ crot\{) ~W-

l'oYJ./l.,},/ 6~.~t\ ~nn-n 

rho h6Llh!."C crot\(l··t-, n"rc'lmm- rtF. (l;r ~t7D-/l' 

1. P,1- --------- vi WI'£: n/ (\.-t-
2. fh.~·oYJ> ht\A U. 18-25 o,t7D'r n. h26-30 o,t7Dr rho h30-35 o,cro:r CTO. h35 o,t7D:t· nl)~ 

3. ?r»t\m'lw· J..LP. vi 10+1 /l/10+2 

4. f)/.AJt\mc; ~}6h()- hl'c'lnm~·n;r ynro· ? r»{.\mc; tlC~ ---------

5. f'1n- ? /JJt- tlC~ nlf'~m- nA'IfH'~'l l' j>1>'} i7lJUnt-"· ,rJ..lr;e:·y· l,'}}?o'/' n'1t1- l' /JJ(,. 

tlC~ PJlr 1..1'C' cro{)(,·1, ~1/J..lY'1.7't\ not\m'l ,r9?t7D· f,rOfTli·V- PJAm'l hn 

U. An fl. r/l~ 

6. tH'(,- 4~/rc 5 CTOt\OfJJ «l'n9n » hlf'/ $fU'} a,~~'r rrCI~fJ"C}c, PJt\me; n£11]c'lt\mi1 

'hP, t7D. g, 0 l' g,1) n-? ---------------------------------------

1 



• 

• 

• 

.. 

7. {,(1'7lJlt\mc,: 'hJ:cro· flA'dH'0, I,CJ 'r ;J>q.'} f'V'flL:r (1(r £n]VflC 'l'~t-~··t·(D· ft1T].()~ 

{,<f>~qo 'rCTTJt9'Ji:'j fCTO?'flJ-t·CJ {,7'1 f'cro()m1' :efflJ.. -rC:'11r9° A(l(Jr? 

V. A~(D- ~. r~o~~ 

8. }1t'l~,(D· l:\9n g:9'J {)'i.'l.'J-Lp' , ·i~ f'CTTJ()t\m~ "-~l?(fO. "'CTTJt5D";i- (J)~ A 'dl 'r<7 'i' 'rj>o/'i 

cflJlJflt"r flcro'/ •. fl:' r<l>.~qn ' ,·cr<JtfXJ:'j"·'i f /.»t· (l'iT()j>(). ')'?flc,:,f·fv·? 

V. 1\91 A. 7,'i')fl~~~ 

9. !\C()91 OCTT]()t\m?'~ 'hl:cro· (,{'(}~rn'rfl'r' YAO)' f r»t\mCJ cro()h f '70'1- fl?"CC0.9'J 

V. A~ A. A~~~r 
10. rO"](}C\m<;' -t-~~{7T{'fv' frl-CTT] t~"f'i f "'t.;rc,rcro'i')· 9'OC~ (}.Yh.'l.~ ~?" ~Cl 

f(1'Z.m,p9u O,r cro()t..C,r AA(J)-? 

u. A~W' A. fAW-?" 

11. ht),e fl"r(r <l!'rC 10 A'r'1i')(J)' 'r Ytl: crot\()fD rA(1)-?" htJ''1 'rCTTJtfD1' 

fl{'~.,TC,rcro"r A'iYo'/~ .e .. (.TO~q~.? ---------- -----------.-

12. f 'h!:ao· f'r9°VC'}CJ f'r»t\mCJ TC"7t·9° ~(1)~6A: ACJ,'/' / r»1r t.JT)t tfCJ"fv· 

O'?t)~i-V' wf',9° O"'7VOC ,-t·,'l.t·)'>:;r1-U· {l'ig,:,}(}~ YH;>~CJt\ -oA(1)' f9l}Cj~·? 

U. A5D YI1;>;e:CJt\ ~. AftL'J:e:'i9u 

13. m"'()'r'7c,- '1'j>1"i CTTJVOIr1' "I .'l.t·~· 'l (D. M>LJ.1~ yn·:/· /J·A·?" rUtJvn~ Aql)T 

f'rnqno")-f f " .'l.t·g.+f O()An1'I"'O'r fao- f o,,e,'ri 'ICD-? U. 7,9> n. A,e~n9f) 
14. i\C()~ f" ·1;'ao·/ ()t\mCJ ().fmCj:'p,p. 09\~'i 17,e '7:r r r»t· CTD()rl ()dD()CTTJ(,· ,r 

f()Cl{) '? 

O. Oao/,?/.»,)- r»1r AdD'prnC A. O<>J{)' f r»(r tlC~ O'?t\ {)ao<pmC 

rh. O"lt\ (1),e~ flOtJVOC 'r~t-:e:"r f t-()fD'i f'?t\ (D,er fV-flLr)- {)t· {)cro()t·1-
(.TO. t'l,t'\ -----__________________ _ 

15. AC()9' f~()A'r'I·fl')- f£n](}t\mc,: rf'*9" p"t\mCJ rGTJ.()'r(Ffro· lfe:, 7'7C "}'j 

ACc'19> Af (..{)'l"} fI\71'+ f p-'t\mCJ ao()h ~() n.. 7t\f)·t\~? --------.---

16. f1·~~ao· "'crolr<[: 'rOtJtfDi' f(;·t)T(1)·'} f"lt\ r»1r O'?t\~ If'7 OCTTJVflC 

·r~t·:e:·'t· (1)· A'iP,,t' .. (}<;. i,A-;r<E ''''7\j)~ f l1'1.6..'rCC1r(J)· ";j·"}C f1'0,(J)- 'J{Jr? 

W'rm,p()':/"i hl-5 OJ).L;r~ hhG.,t,0, At'r·:.r<P' rf'6A~ CO.e. ll~·,t·0, 'r7\hf;' 01'.£.9" 

'/'h-t'6\ A()<l>9\)m·) 

[}. fCTO'i'pi')c!;ti ~T;rt\ {\'rL:r t'r. f~r.Cm:>-';'J'} t7TJ'7tl 

{h. f,?t'\~m·"i /JJt~ AdD()t-:r ffflJ..Y{):'ft\ fcrot'rr tl,en. pJt\mS' 1,'rL'r 

(.TO, f~l.b(;>~ ~V'i"d'C:; Y'Hl. CP{),)·Cj A{)crot;'C 

lP. f',?~'i f r»1r tlCc,,: fl'raoMH- f~,7t·r. 7' tUl. ()t'rd9YflL;.r;r 
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17. ;,C('I9' Oot\mC; 'r*t70· f a '1.om(D·/ hmft'l\,e .;»t\m'1 t\.'t70'1(fo·;f~ "·t70(r'f 

~r{"l(.)D{· P;/~1"UC1-c; ttAmc; P'C0~"" P~.Ytl(J)·' ~L~ tLfUJ.tr fCftJ..Yil"r·t\ 

Oel>, ~,(D'1>:f~ "':f-tr";F"A C; ·(1,4>-"" (11\ :fm- ~na)· ,e'71" :Ft'!-? 

lJ. Oce 1:n";J~C; ~ ,4"')~ Ill\:fro· n. t70rn'J~ 1··tr";F'1 'fl;/>-)' 111\:f(l)· 

rho Ot "1-n";FC; 'OJ':/"' fl\:fro'7° 

18. OP't\mC; .,.<)?t70- f(J)~£,') Pilt· tS:A/ n-t·t70Ah1- f9°nC h'C\'1n"''t· 

,eOf'T};Pll (.\? 

V. i1fO Y,of'T}t\ n. l1,e,o'l'1" 

19. fa>Jof,\rn'1 ·/' <J?an· n ~I~t70t·<t 1'trCJ('9Ji- 7", 0~'rl- f;,·rrC t70C\I-191> (1,?f'T}a>J. '?-fl 

I, n (J). '? 

U. O(fDl'1,;»rf- 'rct'rr'LCO' ~'/"tO~ °'lil;rt\ 

A. O'1C\ ,e:C:e:·f:f -rcprr'Lro· ~\l"tO~ a>JilTt\ 

rh. ft-il~} f"lt\ (D~1" OC"JUOC ·r~t-:<!··rro· f,?t\ r»(,~ h'~.O~ a>Jil;rt\ 

t70. A/'l ------------------------------------

20. "ACilfD ~lfonm'7·0-.,.. ynro· f pt\m'1 tlCl}: h,OYar ~I\?r"" :>C ft'lro' ''l/J''7:r 

91>l ~t70ill\t\? ll. OO"C f1·~t70.e. n. O(fDm'7' f1· 11t70.e. rho 9U/?0 "11'7-'7+ 

fn(D-9° 

21. hCilfIJ l-)n"'.j·· t\t;n,'?,. fC"Jo6\m7 -r*(fD' -rt70(r'e rl··trCJ(.f;D"}'- ft70 cpmC [}.'J,;F 

h'i9o:'~ Y'f-;F6\? (f-rm<po··i-/ h1-5 O.e.L;~ hh9>1~~ --rcl>rT)('fDl (O~ lJq,-t-7 
1·<!>f'T}(.)D'f Y{)</>9')m·) 

U. OC}l;F 1'OU(r ct)D':f Ot70,C?p .... .,.. .e.'c;Q:··r:;f 1'<prr'Lo/t\ 

t'l. OCl-J;r ,t·t70~(f:)D":f· O'?A· h~n rd1(t a '1. 1'4'rr'LCPt\ 

rho OCl-J;t- -t-OT]L<l~9':''j· O'1I\T(J)- ~'C:01' hl}:-rCPt\ (O,er OtrCJvoc ·r~&.;e:·'rO)' 

Pt· "f.~LCP('\ 

t7D. OC~l;r ~rt70t-<cf;D'f av''1pJ;r'P. q(.\(f'J' ~'C;e:'rf'1: rl'o/rr'Ltp{,\ 

UJ. OC}l;.t' 1-ant·c/~fD'f 9",9° °/~'7~"" f P't· ~,~.t\ 111\,7'7° 

22. fl'79 'JOY(D' ro·ttrr /l'/tt'I-'1'l 'l' j>;p', a>JVOt·,f- YA·O-i"" .£.LP,'1 O-'b;.t· h'/~):J' 

~lan'1an':Ft\ ? 

V. CD·m.:rOT] c:; ;.fm· 

rho f,U/l '}'~Y, hI\0}'<f>9° 

23. Oh'/il,t't;~C; rp j>;P, trCJUOt·'} r"~t·r:'-j'ro· fCflJ.n<;·:r f"? 1:\ .e.·c~··r' ·:f f9°C~f-

'l't,r),C; i\ 'J t\ '1 (f<>rl' ~1 n 1111, ri n'"'(fDt'lh ''' Y n(I)"i f ,,.., t'!;J ~ ;,Cl-J;.t' 'h'i >? .. ;t· 

Y'f-:rt\? 
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24. V'I·~(To. 'h:rot-,C (DrTH·i- nll'lO'I'~'1 £T';fr;/>,/ °'ltJO(r'} -r.e.t·~"·(J)· 

n(J"Cl.YI7DC;t'T(D· ve>C'f.::r· 7-1'1 natz.otl). ~CD' h7(;1."?tr"·f.':f- ynCD·l V;,ynC:rf'o-n 

(~t'\"1:'" ~,'i~o~)~ YV-:J"(;I.? 

u. hCj~'r'1 ~t'\)I')' A. dom'l~ ~t'\rl'} rho 9°'/9u ~t'\?,} fn9° 

25. r-l·~I:{f"D. 1'dDt'<e r°'ltJD:f nh'lO~r~'1 £T' j>;P'/ l71JtJnc ~.e.(r~1'a>' VO lY>?,C'),'rl 

f"?t\ Pt· (I'};PO:J>I\ n°'l7?1 dD'/'?()')' VOTJ..y,e.C'?t'\:f(J)' ~171\ itA? 

U. h() n. VAve> 

26. ht'\,e n-r(', <r.'PC 25 A"r 'I t)(J)' £T' yet: dOt\O)JJ «~ln» hlf', vr'} h'PI 

f!,.e.C:'1t'\;f rpt\? (hh'/>?' Ot'\,e dVt.1OAO ,e1~t'\t\) 

U. f'f;h'z.h 7171-1 

rho f pt\m'1 1\7~1 

A. V7ltH) ·O>?'C LP. hcf>C:£T' '7'1 dDlfl 

dD. VdDotf 'h'1 VdD(l6L1 (1;t- /\71-1 L. t\,t'\ ------

27. dO'/"? p+ ~1 '10,.t-t1'1 £T' ;/,q,,/ l71JtJOt-:r'/ f I7DC~'}-' IS f dDh;t-'r(;l. U·'z,:J" 

().7dO<>](TD-+ 09U
'} ,e.t.~ t'\,~ yn ,edOOn":J"t\? 

U. h£t:1-'i n. cro~lhN1 rho .e.l--Jl71J/?H)'I-~ 

28. dO'/'? p;t-C£ Y (;I.lf'l- ;?:c:~,r:f h '70rf't1'l 'P ;J>;P'} l71JtJOt·:rl V dOC~,}'1 

fcroh:J"1-t\ V''z,;t- Q l°o"jdD"r or'/ .e.L;C: t't.£. YA ,edDilt1,,;t-t\? 

V. h~'rt1 A. dDl-]hAt1 rho ,e.I-]CTC)/?l;P"r~ 

29. h'7{H'0,'1 'P j>o/'j CTCJtJO(r+ f~Yh'1CD-'1;fa>-'/ "ri~,}~ I O(r5Di-t;· (J)'(Jl.;t-:fro-" 

{),j--'}cro'?dD"r it'l{)rf''0,C; 'P;}>'}'} CTCJtJOt·+ 09'""} .e.L:q t't,e yn- ,etTDlltr";t't\? 

U. h~'l-~ .e.t.~ A. £7Dl-]hA~ >?L~ rho ,e.'r)CTCJ/1/;P1·~ ,e.L~ 
, 

30. htry,h1'A-'r ilC\m'1 £7Dilh nf;r~(J)' f{)t\m'1 croilh '/(J)- h~1'~ V'JOY L):t't"J-r 

YnCD'? 

[} . 0 l71J 51" L :l~ 'r '1 c) CA. (l'i'1;?: V,I-» (r tl C ~ 

rh. Oh']t\"jA,,-t oro, I1C~ 170. tbt't -----------

31. V ;!»t\mc; 'r~t:cro· ;!»t\m'1 ftry.O£T'q~(J)- 'lIC '1,} f70Y 1'~t'\l:1-t Y't\,t't;fCD' 

V pJt\m'1 ~\,e '7'} I-]n n..7C\fh~\1 

32. V p-'t\m'1 , h!? dT>' ilt\m'1 t\.n£T'cFra>- fOTJ.. 70-'1 f7ny 1'~t'\'l.·r} Yt'\~CD- 'lIC '?'} 

,t-9?£7D- p ... t\m'l fCTCJ.en'P(FfCD' fOt\m'l (ToOh I-]A n..lt\?\-A~ ----------

----------------------------------------------------
33. OCo9J ~ldDNlh;r OC{)JD ~)')~9uVC:/· {)t\rn'1 dDoh 02007 r:/·rvc"} tl£7D'} 

()(;I.£T''l(J)' h,.t-dDL<f?:r CD·{)£T' OdD'}'?;!»"} CD.e,?U W'l/)' h~tl id)~try. f"I'cJ>m~-'r 

'OI\:J":f (D- '} O'!-dDA h ,t- i\'} 90'} ,e£7DAh'l:;t' t\ ? 
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