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ABSTRACT 

College students need strong oral comprehension skills for access to oral content in 

their academic classes. The researcher 's increasing involvement with the students at 

Wro. Siheen College of Business and Management revealed their overall difficulty m 

comprehending and recalling information from oral content lectures. In this study, 

problems students encounter in listening to lectures and note-taking was examined. 

The required data for the study were collected using content analysis, questionnaires 

and interviews. The content of all the fourteen listening section of the course books 

were analyzed using a checklist. Seven English language instructors and seventy-one 

students of the college responded the items of the questionnaires fully. Among the 

seven instructors, three of them were willing to be interviewed and put forward some 

additional information regarding the content of the listening texts , teaching strategies 

and the problems they observed in their students when they presented listening 

comprehension lessons. 

Then, using frequency percentages, descriptive analysis was employed to analyze the 

responses given to each item in the questionnaire, and the findings of the interview 

was analyzed qualitatively. The _ analysis revealed that the students partly used 

ineffective strategies in listening comprehension. Besides, they had considerable 

problems in comprehending lectures and note-taking. Although the listening texts lack 

distinctive features of spoken language, most of them are intended to help students 

practice note-taking skills. 

Finally, it has been recommended that training should be given to students in skill 

areas such as listening comprehension strategies, for example, paying attention to 

overall message rather than listening to every single word to come to better 

understanding to the text. Moreover, instnlctors need to ensure that they speak at a 

normal speech rate in order to enhance effective listening comprehension in students. 

Likewise, instructors should be trained to insert many more overt discourse markers 

that highlight the overall structure of their lectures. 
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CHAPTER ONE: INTRODUCTION 

1.1. Statement of the Problem 

Listening in a foreign language is a complex process . Students h ave to be a ble 

to understand the main idea of what is said as well as s pecific details. They 

may n eed to check any predic tion s they h ave made, and understand the 

speaker's mea ning emotions and opinions . Th erefore, it is essential that 

students h ave opportunities to practice the be haviors of e ffective listeners. 

Listening is more tha n hearing and comprehending spoken la nguage involves 

process-oriented thinking skills . Because listening involves the use of language 

and thought, the abili ty to listen effectively develops as students' la nguage 

abilities develop and mature. Developing effective listening a bilities cannot be 

left to chance. Active listening experiences should be structured into dai ly 

English language activities. Students learn to value listening when it is given a 

prominent role in the English language classroom and when it is meaningfully 

integrated with their speaking, writing, and reading experiences. 

In Ethiopia, at present, English language plays a prominent role in the field of 

education. It is a medium of instruction from high school to graduate studies . 

College students are expec ted to listen to, compreh end a nd take notes from 

lectures. 

Local research findings (Seime, 1989 and Mulgeta, 1997) reveal that this aural 

skill is highly needed by Ethiopian students . In spite of the fact that the 

teaching of listening was least emphasized in the previous ENE (English fo r 

New Ethiopia ) syllabuses and textbooks, in the curren t English language 

syllabuses courses that include listening components are designed . So, the 



teachingflearning of listening comprehension as a separate and essential 

component of English language can be seen as a new practice for the students. 

In college, students are expected to work with a m aterial, to be challenged by 

its difficulty and to understand it at a faster pace than in high school. This is a 

demanding task depending upon their past study habit in listening and ~­

taking. Learning and using listening and note-taking skills help to keep 

students up-to-date in their classes, ensure that they understand the content 

of lectures, and help them show a ll they really know on examinations. 

The materials that used for English language courses for Wro. Shiheen College 

of Business and Management students are the English course for preparatory 

(Grade 11 and 12) students . The courses employ a text-based, integrated 

approach for English language teaching. They are claimed to be more student­

oriented and communicative than their predecessors. That is, in the present 

English language course materials, every opportunity has been taken to involve 

the students in meaningful and realistic communicative activities. The courses 

mainly aim at consolidating the work done so far in developing the students' 

English language skills required for successful learning. 

In a foreign language-teaching context, particularly in contexts like Ethiopia 

where English is a medium of instruction, the li sten ing abi lities of learners 

could influence their achievement in other course they study . It is important, at 

college level of education, where lean'iers are expected to comprehend and take 

note from lectures. As a result, to be outstanding language learners, students 

should have good note-taking skills. 

Besides, listening in genera l (and especially in second/foreign language 

environment) could be extremely ch allenging. It requires considerable effort in 

coordinating one's knowledge of linguistic, socio-cultural and contextual 

e lements in order to understan d and interpret the meaning conveyed 

2 



(Underwood , 1989). This seems to hold truth fo r college students in Ethiopia. 

Students are bewildered m their first experience of college/university 

education, as they are required to extract most out of lectures; and this is quite 

different from the high school experience (Seime, 1989) . Lecture comprehension 

or academic listening requires learners ' ability to distinguish relevant issues 

from irrelevant ones; ability to follow up long s peech es which are usually 

unidirectiona l a nd transactional. 

Nevertheless, what is commonly observed on the part of some college studen ts 

is that th ey cannot understand their subject lectures in English. In other 

words, in an academic lecture students a re expected to assim ilate the 

information they receive orally. They are further expected to process it into 

intake to be recalled at later stage for examination purpose. However, it appears 

that students' listening skills a re not developed to the extent that they can 

productively extract content information from spoken lectures. As a result, it is 

inevitable that they would show poor academic performance. It is important, 

therefore, th at s tudents get not merely practicing listening skills but a lso 

training in listening so that they develop the sort of strategies that would be 

useful to get the importa nt ideas out of spoken texts . 

1.2. Objectives of the Study 

The general objective of this research IS to study the problems students 

encounter in listening to lectures and note-taking. It tries to find out as to how 

the listening activities in their English classes help th e learners enhance their 

academic skills needed for their study. 



In light of th e above mentioned objectives, the research attempts to answer the 

following specific questions : 

1. Do the roles of th e listening tasks a nd the teachers play part in 

developing students' lis tening s kills in general a nd academic listening in 

pa rticular? 

2. Do students perceive the n eed a nd the goals of the listening classes and 

do they enjoy practicing listening? 

3 . What a re the s pecific cha llenges students encounters in their academic 

lectures? 

4. Do teachers make the necessary preparation to teaching listening skills 

so that th e students improve their lecture compreh en s ion and note-

taking abilities? 

j, 3. Significance of the Study 

Ethiopian students a re learning English language as a second/ foreign 

la ngu age . They hardly have the opportunity to interact with the n ative speech 

community. In other words, they do not have environmental suppor t . Hence, 

studying how language development can be promoted during th e actual 

classroom practices becomes w~rthy. This means, what is going on In the 

classroom in teaching listening comprehension a nd the m ethodology the 

teachers employ n eeds to be looked into. Besides, the syllabus and the teaching 

materia ls should also be examined so as to check their relevance to the 

students' immediate n eed. 

Therefore, the study is h oped to genera te theoretical and pedagogical insights 

into the teaching of effective listening. It potentially contributes to the following 

group s: 

4 
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1. It would generate information on the listening problems of the students 

to be used by teachers/ instructors for improving th eir teaching methods 

on listening. In other words, the research will h ave its own contribution 

for the instructors to reconsider th eir a pproach of teaching listening 

skills. 

2. Materia l writers can use the information to develop supplementary 

materia ls for teaching listening. 

3. Syllabus designers and course book writers might use it for further 

improvement in the teaching materials that enhance learners' listening 

skills. 

4 . It will trigger further research to learn about the teaching a nd lea rning of 

listening. 

1.4. The Scope of the Study 

Listening skill encompasses various language elements such as recognition of 

similar-sounding words , intonation, stress, etc. The focus of this research I S 

studying the problems students encounter in lesture comprehension . 

1.5. Plan of the Study 

The plan of the study is designed as follows: 

1. In chapter two, the m eaning of listening, the strategies involved in 

efficient listening for study purpose are discussed. In addition, teaching 

listening comprehension a nd academic listening which includes listening 

to lectures and note-taking a re examined. 

2. The methodology is discussed in chapter three. 

3. In chapter four, the results of the questionnaires, content a nalysis of the 

students ' book and the teacher's guide, and the interview are analyzed. 

4 . Fina lly, conclusions and recommendations are given in chapter five . 
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1.6. Limitation of the Study 

There are aspects of this study that limit its generalizability, but they also 

provide focus for future study needs. In regard to the sample, the subjects of 

the study were limited only to seven instructors and eighty students at Wro. 

Siheen College of Business and Management. This is because of time and 

financial constraints. Larger and cumulative groups of students especia lly 

those from different colleges in the region might make the findings more robust. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.1 Theoretical Basis of Listening Comprehension 

Beginning in the early 70's, works by Asher (1973), Postovsky (1973) and, later, 

Krashen (1976) in Fey ten (1991) brought attention to the role of listening as a 

tool for understanding and emphasized it as a key factor in facilitating language 

learning. Thus, listening has emerged as an important component in the 

process of second language acquisition. 

2.2. Definition of Listening 

According to Howatt and Dakin (1974), listening is the ability to identify and 

understand what others are saying. This process involves understanding a 

speaker's accent or pronunciation, the speaker's grammar and vocabulary, and 

comprehension of meaning. An able listener is capable of doing these four 

things simultaneously . 

Tomlinson 's (1984) definition of listening includes "active listening", which goes 

beyond comprehending as understanding the 
) 
message content, to 

comprehension as an act of empathetic understanding of the speaker. 

Furthermore;· "Qord6n (1985) argues that empathy is essential to listening and 

contends that it is more than a polite attempt to identify a speaker's 

perspectives. Rather more importantly, empathetic understanding expands to 

"egocentric pro social behavior". Thus, the listener altruistically acknowledges 

concern for the speaker's welfare and interests . 

Ronald and Roskelly (1985) define listening as an . active process requiring the , 

same skills of prediction, hypothesizing, checking, revising, and generalizing 

that writing and reading demand; a nd these authors present specific exercises 

to ma ke students active listeners who are aware of the "inner voice" one hears 
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when writing. In light of this, Willis (1981) lists a senes of micro-skills of 

listening, which she calls enabling skills. 

They a re: 

• predicting what people are going to talk about; 

• guessing at unknown words or phrases without panicking; 

• using one's own knowledge of the subject to help one understand; 

• identifying relevant points; rejecting irrelevant information; 

• retaining relevant points (note-taking, summarizing ); 

• recognizing discourse markers, e.g., such as and which, including link 

words, pronouns, reference, etc .; 

• understanding different intonation patterns and uses of stress, etc., 

which give clues to meaning and social setting; 

• understanding inferred information, e.g. speaker's attitude or intentions 

2.3 Significance of Listening 

Language learning depends on listening since it provides the hases for language 

acquisition and enables learners to interact in spoken communication. 

Listening is the first language mode that children acquire. It provides the 

foundation for all aspects of language and cognitive development, and it plays a 

life long role in the process of communication. Rivers (1981) states listening is 

used much more than any other single language skill in normal daily life. On 

average, we can expect to listen twice as much as we speak, four times more 

than we read and five times more than we write. 

Moreover, listening is the fundamental language skill. It is the medium 

through which people gain a large portion of their education, their information, 

their understanding of the world and of human affairs, their ideals, sense of 

values and their appreciation. In this day of mass communication, much of it 

oral, it is of vital importance that students a re taught to listen effectively and 
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critica lly . Tresnadwi (1994) expla ins the importance of listening by saymg 

"mastery of listening abil ity is cru cial for EFL students because they need to 

take part in lessons and li sten to lectures which is in En glish and which require 

note-taking." 

Li sten in g plays an importa nt ro le in second -la n guage instruction for severa l 

reasons (Ros t, 1994) . First, listening provides comprehensible input fo r the 

learner whic h is essential fo r any lea rnin g to occur. Second, lis teners n eed to 

in te ract with speake rs to ac hieve understanding. Third , li s tening exercises h elp 

lea rners draw the ir atte n tion to new forms (vocabu lary, grammar, in te raction 

patterns) in th e language. Th us, listening comprehension provide the righ t 

conditions for language acquisit ion a nd development of other language s kill s 

(Krashen, 1985). Li stening exercises , therefore, should be geared to develop 

learners' effec tive stra tegies and to overcome their lis tening problems. 

According to second language acquisition theory, language input is the most 

essential co ndition of language acquisition. As a n inpul s kill, li steni ng plays a 

crucial role in students' language development. Krashen (1985) argues that 

people acqui re language by understanding th e lin guisti c information they hea r. 

Th us language acqu isiti o n is achieved mainly through recei ving understa ndable 

input and listeni n g abili ty IS the c ritical componenl m achieving 

unders tandab le language input. Given the importance o f lislening in language 

learning and teaching it is essential for language teachers to help students 

become effec tive li sten ers . 

2.4 The Process and Strategies of Listening 
Com prehension 

Listening is an invisible mental process, m aking it d iffi cult to d escribe. An 

English teacher ca n investigate a learner's writing or speak ing difficu lties to 

some exte n t, and observe h ow s/he reads, but wh at goes on in side each 

li stcner's head is more of a myste ry (Rixon, 1986). On the othe r han d , it is 

9 
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recognized by Wipf (1 984) that listeners must discriminate between sounds, 

understand vocabulary a nd grammatical structures, interpret stress a nd 

intonation , unders tand intention a nd reta in a nd interpret this within the 

immediate as well as the larg.::r socio-cultural context of the utterance. Rost 

(2002) defines listening in its broadest sense, as a process of receiving what the 

speaker actually says (receiv;ng orientation) ; constructing and representing 

meaning (constructive orientation); negotiating meaning with the speaker and 

respondin g (collaborative orienta tion); a nd, creating meaning through 

involvement, imagination a nd empa thy (tran sformative orientation) . Listening 

then is a complex, active. processes of interpretation in which listener s ma tch 

what they h ear with what they already know. 

Listening strategies are techniques or activities tha t contribute d irectly to the 

comprehension a nd recall of listening input. Listening strategies can be 

classified by how th e li stener processes the input. 

Top-down strategies are listen ers based: th e listener taps into background 

knowledge of the topic, the situation or context, th e type of text , and the 

language. This background knowleage s.ctivs.tes a set of expectations that help 

the iistener to interpret what is heard and anticipate what wili come n ext. Top­

down strategies include : 

• listening for the main idea 

• predicting 

• drawing inferences 

• summanzm g 

Bottom-up strategies are text based in which the listener re lies on th e la nguage 

in the message, that is, the combination of 8ounds , words and gra mmar that 

creates meaning. 

10 
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Bottom-up strategies include: 

• listening for specific details 

• recognizing cognates 

• recognizing word-order patterns 

Listening comprehen s ion tends to be an interactive, interpretive process in 

which listeners use prior knowledge and linguistic knowledge in understanding 

messages . Listeners use metacognitive, cognitive and socio-affective s trategies 

to facilitate comprehension and to make their learning more effective . 

Metacongnitive s tra tegies are important becau se they regulate and direct the 

language learning process . Research shows that s killed listeners use more 

metacognitive strategies than their less-skilled counterparts (0' Malley & 

Chamot, 1990; Vandergrift 1999 a ). The use of cognitive strategies helps 

students to manipulate learning materials and apply specific techniques to a 

listening task. Socio-affective s trategies describe the techniques listeners u se to 

collaborate with others, to ver ify understanding or to lower anxiety. 

2.5 The Concept of Listening as a Skill 

Listen in g a long with reading hdd a traditional label as a passIve skill and this 

was s imply taken for granted. This is attributed to the belief of the audio­

lingual approach in which learners were expected to actively produ ce language 

forms in order to learn them. Si n ce producing language forms was considered 

a n ac tive skill, listening comprehension requiring no production was considered 

a passive skill. Morley( 1991) po in ts out that audio-lingual methodology 

accorded litt le attention to listening beyond its ro le in the learners imitation of 

d ialogue. And in the language learning theory of the item s, little importance 

was attributed to listening beyond sound recognition / discrimination and the 

prosodic patterning of spoken language as involved in memorization and habit 

formation. 

11 
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However, we now recognize that listening is a very active language skill. 

Anderson and Lynch (1988) justify that by taking account of the interpretations 

listeners make as they hear the spoken text according to their purposes for 

listening, expectations, and their own store of background. In connection with 

this, McDonough and Shaw (1993) have the following to say: 

We have seen that the traditional labeling of reading as 
a ''passive'' skill is both misleading and incorrect: this is 
now well recognized as being equally so for listening. 
Like the reader, the listener is involved, for instance in 
guessing, anticipating, checking, interpreting, interacting 
and organizing. McDonough and Shaw (1993: 128) 

2.6 What are Some Listening Problems a Foreign 

Language Learner Encounters? 

The evidence that shows why listening is difficult comes mainly from four 

sources: the messages to be listened to, the speaker, the listener, and the 

physical setting (Yagang, 1993). 

The Message - According to Yagang (1993), messages on the radio or recorded 

on tape cannot be listened to at a slower speed. Even in conversation it is 

impossible to ask the speaker to repeat something as many times as the 

interlocutor might like. In addition, if listening materials are made up of 

everyday conversation, they may contain a lot of colloquial word and 

expressions, such as stuff for material, guy for man, etc., as well as slang. 

Students who have been exposed mainly to formal or bookish English may not 

be familiar with these expressions, Here , _ :vhat is worth mentioning is that in 

spontaneous conversations people sometimes use ungrammatical sentences 

because of nervousness hesitation. They may omit elements of sentences or add 

something redundant. This may make it difficult for the listener to understand 

the meaning. 
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In connection with the above mentioned difficulties, Yagang (1993) suggests 

that grading listening materials according to the students' level, and providing 

authentic materials rather than idealized, filtered samples facilitate 

comprehension . It is true that natural speech is hard to grade and it is difficult 

for students to identify the different voices and cope with frequent overlaps. 

Nevertheless, the materials should progress step by step from semi-authenticity 

that displays most of the linguistic features of natural speech to total 

authenticity, because the final aim is to understand natural speech in real life. 

Besides, designing task-based exercises to engage the students' interest help 

them learn listening skills subconsciously. Ur (1984) states that compared with 

the traditional multiple-choice questions, task-based exercises have an obvious 

advantage: they not only test the students' listening comprehension but a lso 

encourage them to use different kinds of listening skills and strategies to reach 

their destination in an active way. 

Brown and Yule (1983) categorize spoken texts into three broad types: static, 

dynamic, and abstract. Texts that describe objects or give instructions a re 

static texts; those that tell a story or recount an incident are dynamic texts; 

those that focus on someone's ideas and beliefs rather than on concrete objects 

are abstract texts. Brown and Yule suggest that the three types of input should 

be provided according to the difficulties they present and the students' level. 

The Speaker - Ur (1984) points out that in ordinary conversation or even in 

much extempore speech-making or lecturing we actually say a good deal more 

than would appear to be necessary in order to convey our message. Redundant 

utterances may take the form of repetitions, false star ts, rephrasing, self­

corrections, elaborations, tautologies, and apparently meaningless additions 

such as I mean or you know. This redundancy is a natural feature of speech 

and may be either a help or hindrance, depending on the students' level. It may 

make it more difficult for beginners to understand what the speaker is saying; 
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on the other hand, it may give advanced students more time to 'tune in' to the 

speaker's voice and speech style . 

Besides, learners tend to be used to their teacher's accent or to the standard 

variety of British or American English. They find it hard to understand speakers 

with other accents. Also, spoken prose, as in news broadcasting and reading 

aloud written texts, is characterized by an even pace, volume, pitch, and 

intonation. On the other hand, natural dialogues are full of hesitations, pauses, 

and uneven intonation. Students used to the former kinds of listening materials 

may sometimes find the latter difficult to understand. 

Chaudron (1983) suggests as to how the above mentioned difficulties can be 

a lleviated. He points out that teachers should select short, simple listening 

texts with little redundancy for lower-level students and complicated authentic 

materials with more redundancy [or advanced learners. Eiementary"level 

students are not capable of interpreting extra information in the redundant 

messages, whereas advanced listeners may benefit from messages b"ing 

expanded, paraphrased, etc. 

The Listener - According to Anderson and Lynch (1988), lack of sociocultural, 

factual and contextual knowledge of . the target language can present an 

obstacle to comprehension because language is used to express the culture. In 

addition, foreign-language learners usually devote more time to reading than to 

listening, a nd so lack exposure to different kinds of listening materials . 

Yagang (1993) considers the following points so as to minimize the d ifficulties 

which are seen from the learners' perspectives: 

• Provide background knowledge and linguistic knowledge , such as 

complex senten ce structure a nd colloquial words and expressions, as 

needed 
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• Give and try to get as mw:h feedback as possible. Throughout the course 

the teacher should bridge the gap between input and students' response 

and between the teacher's feedback and students' reaction in order to 

keep activities purposeful. It is important for the listening class teacher to 

give students immediate fe edback on their performance. This not only 

promotes error correction but also provides encouragement. It can help 

students develop confidence in their ability to deal with listening 

problems. 

• Help students develop the skills of listening with anticipation, listening 

for specific information, listen.ing for intended meaning, listening for 

attitude, etc., by providing varied tasks and exercises at different levels 

with different focuses. 

2.7 Teaching Listening Comprehension 

For too long listening has been relegated to a secondary position in the English 

language teaching classroom. This stems, in part, from the fact that whereas a 

considerable a mount of research has been conducted into reading, w,iting and 

speaking - research which has influenced our a pproaches to teaching language 

and has also influenced how textbooks have been written . However, there has 

been a lack of research interest into listening. Trying to explain the reason for 

this, Brown and Yule (1983) guess that there seems to be an assumption that 

students just pick it up somehow in the general process of learning the foreign 

language. Brown (1990) states: 

Teaching listening comprehension as a part of teaching 
a foreign or second language is a relatively recent 
development whose :listory lies mostly in the last thirty 
years. In the early days of teaching the spoken 
language it w as assumed that students would simply 
acquire the ability tc understand the spoken form of the 
language if they occasionally heard their teacher speak 
it or listened to a tape of it being spoken. (Brown, 
1990: 144) 
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Even though many research studies indicate that second language listening 

comprehension is complex and difficult to describe, it has not always been 

approached as a language skill in its own right. More recently there appears to 

be a m ovement towards regarding listening comprehension, and particularly 

listening in academic contexts, as a skills a rea that specifically needs 

investigation (Allison and Tauroza, 1995) . 

Being able to listen well is an important part of communication for everyone. 

For our students, guided practice by a teacher is one of the best ways to 

improve this skill. A student with good listening comprehension skills will be 

able to participate m ore effec tively in communicative s ituations. What follows is 

an explora tion of a reas that language teachers m ay find useful in their 

classroom a nd when preparing listening materials. For second language 

learners, developing the skill of listening comprehension skills enables them to 

participate effectively in class (Brown, 2001). 

2.7.1 Teaching Methodology Considerations 

The traditional way of teaching such as, introducing some new difficult words, 

listening to the live listening or the tape again and again and giving correct 

answers still prevails . It is not difficult for us to see how detrimental su ch a 

listening class is to learners . Such an a pproach to teaching listening is more 

like testing listening, because listeners are simply exposed to a succession of 

listening texts on a tape, and then are tested how much they have understood 

in terms of a lot of comprehension exercise rather than being taught how to 

listen and how to cope with tl:eir li:::tening problems in the class (Brown, 1990; 

Anderson and Lynch, 1988; Field, 1998). 

Listening to and understanding speech involves a number of basic processes, 

some depending upon linguistic competence, some depending upon previous 

knowledge that is not necessarily of purely linguistic nature, · and some 
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depending upon psychological variables that affect th e mobilization of these 

competence a nd knowledge in the pa rticular task situation. 

Listening is a receptive skill, and receptive skills give way to productive skills. 

If we have our students produce something, the teaching will be more 

communicative . This brings us to the must of integrating language skills. 

There are two reason s for using integrating activities in la nguage classrooms: 

• to practice and extend tre learners' use of a certain language structure or 

function. 

• to develop the learners ' ability in th e use of two or more of the skills 

within real contexts and communicative framework . 

Integrated activities, on the other hand, provide a variety in the classroom and 

thus maintain motivation and a llow the recycling and revision of language 

which has already been taught sepa:-ately in each skill. 

2.7.2 Purposefulness 

In real life , as Ur (1984) explains, when we listen to someone talking, we.have a 

definite non-linguistic reason for doing so. In strength ening this idea, Harmer 

(1991) has stated that in real life people generally rea d or listen to something 

becau se th ey want to and because they have a purpose in doing so . 

Consequently , in our listening lesson, it is important to set purpose . That is to 

say it is not enough to let students listen a certain text a nd leave them alone 

without giving them an exercise to be done regarding what they h ave listened 

which can increase their cognitive ability like interpretation. Atkins et al. (1996) 

on their part emphasize the importance of setting purpose by saying, "effective 

listening involves listening for a purpose i.e ., we do not listen merely to practice 

language skills. We listen fo~ social purposes or to transfer or exchange 

information ." This can be a ttained , according to Ur (1984) by giving tasks. As 

she further states "in the classroom the genuine reason for listening is purely 
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linguistic (to improve the students ' listening skills), and a non-linguistic 

purpose has to be consciously imposed in the form of a task". 

When an English teacher sets a purpose for a listening comprehen sion lesson , 

he should not aim at complete comprehension of the listening text. In light of 

this , George and Yule (1983) point out that we should not train our students to 

expect that they ought to be achieving 100 per cent correct comprehension and 

that they are failing if they fail to achieve 100 per cent correct comprehension. 

A student trained in such expectations constantly experience panic as he 

practices listening. 

To conclude, there is an association between expectation, purpose and 

comprehension , therefore a purpose should be given to the students. Teachers 

should train students to understand what is being said in conversation to get 

them disregard redundancy, h esitation, ungrammaticality. The m ajor problem 

is the actual way listening material is presented to the students. Teachers 

should give a clear lead in what the students a re going to hear; they should use 

some visual back up for the students to understand; give questions and tasks 

in order to clarify the things in their minds; a nd be sure that these tasks help 

in learning, not confusing. 

2.7.3 Activities 

Listening should be accompan:ed by some activity through which students can 

demonstrate their comprehension and experience the pleasure of success . If 

they can do this through some form of personal expression in speech or writing, 

they learn at the same time that comprehension of a message is part of a 

communicative act. In her book on listening comprehension, Ur (1984) points 

out: 
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As a general rule, listening exercises are most effective if 
they are constructed round a task. That is to say, the 
students are required to do something in response to 
what they hear that will demonstrate their 
understanding. Examples of such tasks are: expressing 
agreement or disagreement, taking notes, marking a 
picture or diagram according to instruction, answering 
questions. (Ur. 1984:24) 

One of the main advancements to cume out of research into listening strategies 

is the understanding that listening exercises can be divided into three main 

parts: pre-listening, while-listening and post-listening activities. Let us now see 

each part in some details. 

Pre-listening activity - as its name implies, it is characterized by its 

preparatory nature. Its purpose is according to Underwood (1989) helping 

learners to focus their minds on the topic by narrowing down the things that 

the students expect to hear and activating relevant prior knowledge of the topic. 

She further mentions that some of the activities in pre-listening stage include: 

• the teacher giving background information 

• the students reading something relevant 

• the students looking at pictures 

• discussion on the topic/ situalion 

While-listening activities - are what students a re supposed to do while they 

are listening to the text. The purpo~e of this stage is to help learners develop 

the skill of eliciting messages from spoken language. A number of activities can 

a lso be used in this stage. Some of them are: marking or checking items in 

pictures, choosing the right picture, putting pictures in order, carrying out 

actions, true / false statements, completing form and so on . 

Post-listening activities - are to be done after the students have listened to 

the text. The purposes of the activities are: 
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• to check whether the students have understood what they a re required 

to understand , and whether they have successfully completed the while 

listening activities. 

• to expand on the topic or language of the listening text a nd transfer 

things learned to another context . 

In meeting this purpose, as Underwood (1989) states the teacher can give the 

a nswers orally, studen ts can check their answers each other, the teacher can 

show the a nswers on the blackboard, group discussion, etc. 

To conclude, listening comprehension is a complex activity involving a large 

num ber of different skills and activities. No small set of exercise can possibly 

satisfy the needs of most students. No one correct learning strategy will work 

for a ll studen ts at a ll time. So, English la nguage teachers should have a large 

battery of different exercises des igned to give practice in most of these various 

skills. Moreover, listenmg should be taught with motivation, interest and 

varia tion so s tuden ts can make good progress in listening comprehension. 

2.8 Academic Listening 

Listening purposes vary according to whether learners are involved in listening 

as a component of social interaction or not. Brown and Yule (1983) classified 

listening functions or purposes as interactional and transactional. The purpose 

of interactional lis tening is to engage in social interaction. Participations 

usually m ake these interactions "comfortable a nd non-threatening" and their 

purpose is to communicate "good will" (Richards , 1994). 

In contrast, the purpose of tra nsactional listening is primarily to communicate 

information . Accurate and coherent communication of the m essage is required. 

It is important for the listener to get the direct and exact meaning of the 

message in transactional listening. For example, news broadcasts, lectures, 

descriptions, and instructions are all transactional uses of language 
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(Richards, 1994). "Speakers typicallv go to considerable trouble to make what 

they are saying clear when a transaction is involved, and may contradict the 

listener if he appears to have misunderstood" (Brown & Yule, 1983) . 

Transactional listening is common in academic listening. Academic listening 

involves listening and speaking tasks in higher education classes. According to 

Flowerdew (1995), it has its own characteristics and places special demands 

upon listeners. To be a successful academic listener, a student needs relevant 

background knowledge, the ability to distinguish between important and 

unimportant information, and appropriate skills like note-taking. Richards 

(1983) also suggests many micro-skills are required for academic listening: the 

ability to identify the purpose ane scope of a lecture, the abili ty to identify the 

topic of a lecture and follow topic development, the ability to identify the role of 

discourse markers in signaling the s tructure of a lecture. 

Academic listening has distinct characteristics and places high demands upon 

listeners (Flowerdew, 1995). It requires listeners to have relevant background 

information on the lecture delivered. It also requires listeners to be able to 

distinguish between what is relevant and what is not relevant because an 

academic lecture contains both relevant and irrelevant information on the topic 

discussed. Academic listening contains long stretches of talk when listeners do 

not have the opportunity to engage in the facilitating functions of interactive 

discourse, so it places high demands upon listeners . 

Flowerdew and Miller (1997) described some additional features that 

differentiate authentic lecture discourse from written text or scripted lectures. 

An authentic lecture is often structured according to "tone groups" and in the 

form of incomplete clauses. It is often signaled by "micro-level discourse 

markers" such as "and", "so", "but", "now", "okay". What is more, in an 

authentic lecture, speakers use many false starts, hesitations, corrections, and 

repetitions. Speakers often organize their thoughts poorly and present their 
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ideas in complete grammatiel sentences. This makes it difficult for the 

listeners to understand the information delivered in the lecture. 

Finally, Ferris and Tagg (1996) comment that there is frequent "give" and "take" 

between teacher and students in an academic classroom situation. This 

includes formal, planned lecture materials, informal questions or comments 

from the students, and unplanned responses to students by the lecturer. 

During these give-and-take activities, students become more involved. On the 

one hand, they have to actively participate in these activities; on the other 

hand, they have to comprehend what is going on in class and try to get the 

important points of the lecture . So understanding lectures poses formidable 

challenges for EFL students, even those highly proficient in English . 

2.8.1 Listening to Lectures 

Lecturing is the most common method of instruction in higher education. 

Griffin and Cashin (1989) estimate that seventy-five per cent of college course 

include lectures as a method of instruction. 

Listening is a thinking activity. If we are hearing without thinking, it may be the 

case that we are not listening well. And one may know from personal experience 

that it is not always easy to listen. Perhaps the lecturer is speaking too softly. 

May be the way the lecturer speaks makes it hard to understand what is being 

discussed. Lecturers sometimes speak too slowly or too quickly or end up 

talking on tangents that mayor may not have anything to do with the theme of 

lecture, however, it is often up to them to take responsibility for improving the 

situation. One very powerful WAy is to learn to listen more effectively. That is to 

say the more students think about what they hear, the more likely it is that 

they will understand and remember the ideas of the lecture . That is, the 

purpose of attending lectures is to understand and record this understanding 

for future use in essay writing, thinking and preparing for exams. 
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Besides, listening is defined as, according to Barker (1971), "the selective 

process of a ttending to, hearing, understanding and remembering aural 

symbols. It involves the comprel",ension of both verbal and non-verbal 

messages. Nonverbal messages include paralinguistic information such as tone, 

volume, rate and pauses; visual information such as dress and hairstyle ; and 

kinetic information such as posture , expressions, and movement (Alley & 

Deshler, 1979). If students hear but cannot see the lecturer, they may 

comprehend the paralinguistic information, but not the visual or kinetic 

information. Only when students can both hear and see the lecturer can they 

comprehend all three types of nonverbal information. 

In light of this, scholars suggest the following guidelines to effective listening: 

• sit where the instructc·r will always see you, preferably in the front; 

• pay attention to content, not the lecturer 's appearance or distracting 

habits. Judge the material not the delivery; 

• intend to get down a good written record of the lecturer material; be a 

flexible note taker; 

• work at listening instead of pretending to listen ; 

• resist external distractions such as someone coming in late to class, or 

other students talking. 

Richards (1983) has put forward 18 skills for lecture comprehension . His list 

includes the following: 

• ability to identify purpose and scope of lecture 

• ability to identify topic of lecture and follow topic development 

• ability to recognize role of discourse markers of signaling structure of 

a lecture 

• ability to recognize key lexical items related to subject/topic 

• ability to deduce meanings of words from context 

• ability to recognize fU;1ctior.. of intonation to signal information (e.g. 

pitch, volume, pace, key) 
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2.8.2 Characteristics of Authentic Lectures 

When preparing learners for academic listening, English language teachers 

often choose to use a textbook with little like academic listening: preparing 

students to lectures. Such textbooks are widely used, and many students and 

their teachers diligently work their way through the textbook in the belief that 

they are preparing for the real thing. However, Flowerdew and Miller (1977) 

have found that what academic listening textbooks prepare learners for is very 

different form the "real thing". 

Having analyzed a lecture discourse and then compared it to a selection of 

academic listening textbooks, they come up with the following important points: 

1. The authentic lecture is structured at the micro- level discourse. There 

are lots of uses of "and", "so", "but", many pauses, and filled pauses with 

the use of "ah" and "er". On the other hand, academic listening 

textbooks have complete clauses and fewer pauses. 

2 . The authentic lecture discourse contained many false starts, 

redundancies and repetitions. None of these show up in English 

language teaching (ELT) textbooks. 

3. The lecturer makes use of 8. variety of extra linguistic features such as 

body movements and kinesics. Textbooks are usually only audio 

recorded, so such cues an" missing. 

4. In the real lecture, the lecturer makes an attempt to establish a rapport 

with the students; he (a) tries to make the lecture non-threatening and 

empathizes with the students, (b) persona lizes many of his references, 

and (e) checks that the students are following the lecture as s/he delivers 

it . The impersonal nature of an audio text cannot simulate any of these 

features. 

5 . The lecturer makes use of m acro-markers to signpost his way through 

the talk and to refer to future lecture, for eXClmple, "Last week we saw 

how ... ", "In next week's lecture I am going to move on to .. . ". In this 
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way he structures the lecture around the series of talks he is gong to give 

the students . Textbooks cannot do this as most of their texts are stand­

alone lectures. 

In a lecture s ituation communication can be described as mrnologic, 

presenting few opportunities to review the exact wording of what ha,; been said. 

The principa l characteristic of the monologue is that turn-taking mechanisms 

are suspended (Thompson, 1994). The primary responsibility for creating 

coherent discourse lies with the speaker who must predict the likely 

interpretation made by the listeners. Therefore, the speaker needs to make 

greater use of semantic cohesive devices in monologue than in conversation. In 

a monologue, cohesive devices such as discourse markers sign a l explicitly the 

co herence of what may be complex and densely-argued text (Thompson, 1994). 

2.8.3 Recognizing Lecture Structure 

Diamond, Sharp and Ory (1983) suggest that effective lecture preparation and 

delivcry can be arranged under the following three stages: 1) the beginning 2) 

the body; 3) the closing. In the beginning stage, the lecturer usually relates 

lecture content to previous class material, mentions the background of the 

current lecture, or gives students a brief introduction, of the content of the 

current lecture . In the body of the lecture, there is some flexibility for the 

lecturer to present the content. The lecturer can either decide the '11ain points 

and explain them clearly to the listeners or organize the material in some 

logical order such as "cause-effect" "time-sequential"; etc. During the lecture 

the lecturer may ask questions to check on students' understanding of the 

lecture or ask them to make them comments. In the last stage of the lecture, 

the lecturer may briefly summarize the content of the lecture or reemphasize 

what he or she expects students to learn from the lecture. 

According to Lynch (1983) there is also a need for students to be aware of the 

way lectures are organized , the particular kind of language that is used in 
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lectures and making sure he knows the language, particularly the 

pronunciation of familiar words, of tl-.eir own subjects. 

Therefore, if students have some knowledge about the organization of an 

academic lecture a nd they are familiar with different stages of a lecture, they 

may be better a ble to infer relationships between different sections and gain a 

solid u nderstanding of the content. In line with th is issue, Chaudron & 

Richards (1986) have suggested that explicit signa ls of text structure are 

important in lecture comprehension . Listening for these signals can therefore 

help students understand the lecture. The fo llowing are some 0f the most 

common s ignals used in lecture to indicate structure : 

Introducing - At the beginning of a lecture, or a section of a lecture, the 

lecturer will give some idea a bout the structure of the lecture . Students need to 

listen for these signals, as it will help them understand what the lecturer is 

saymg. 

What I intend to say is 
What I'd like to do is to discuss 
In my talk today 
Today I want to consider 
I am going to talk to you about 
In this talk, I would like to concentra te 
on, etc. 

Giving background information - Before the new information is given, the 

lecturer will often summarize what the stu dents are expected to know about the 

subj ect to be covered. This could refer back to a previous lecture or to som e 

background readin g the students should have done . 

As we know 
As we have already seen 
As we have a ll read 
It is understood 
You'll remember 
etc . 

... 
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Defining - In lecture, it is often necessary to define the terms that will be used. 

This is important as familiar words can have specific meanings in different 

subjects. 

is 
is called 

X is known as 
may be defined as ... 

BvX I mean 
etc 

Enumerating/Listing - The lecturer will often be explicit a bout the order in 

which new points will be mentioned. To make the order clear, various links 

and connectives will be used. 

Firstly 
Secondly 
Next 
First of a ll 
To begin with 
In th e first place 
etc . 

Giving examples - In lectures, it is common to make generalizations . These 

generalizations are often supported with examples. These signals can help 

students understand which generalizations the examples refer to . 

For example 
For instance 
This is shown by the 
following examples 
Let me give you a couple of 
examples 

Clarifying/Explaining/Putting it in other words - The lecturer will try to 

explain the meaning of difficult con cepts . To do this he or she may repeat the 

information u sing different words . It is important for the students to recognize 

that this is the same information expressed differently and not new 

information . 
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In other words I 
That is to say 
To put it in other way 
Or you could say 
By which I mean, 
etc. 

Moving on/ Changing direction - The lecture will be organized around several 

different points. It is important to notice when the lecturer moves from one 

point to the next. The students should listen for these signals. 

Let's now look at 
If we could now move on to 
I'd like now to move on to 
The next pain t is 
etc . 

Giving further information - These signals show that the lecturer is 

proceeding in the same direction and giving more information. 

Furthermore 
An additional point 
Similarly 
Not only ... , but 
etc. 

Giving contrasting information - These signals show that the lecturer is 

proceeding in a different direction and giving unexpected or contrasting 

information. 

Although 
However 
On the other hand 
Whereas 
Despite 

2.8.4 Listening and Note-taking 

Lecture note-taking influences the academic success of all college students. 

Scholars point out students will increasingiy have to depend on their ability to 

take notes in order to be successful in the classroom. Consequently, students 

would benefit if teachers deliberately trained their students in note-taking 
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techniques. That is, note-taking should be taught to students in the same 

manner that they are taught writing or reading skills. 

Studies about the effect of note-taking on achievement recognize that there are 

two distinct categories of note-taking. The first category suggests that the notes 

themselves are valuable because they: 

1. help the learner rehearse the lecture conten t; and 

2 . can serve as a memory device th at can help th e students to 

remember parts of the content that were not included in ",h e 

notes themselves . 

The second category suggests that the act of note-taking is important because 

it: 

1. increases attention and concentration, 

2. encourages students to process the material at deeper level, and 

3. provides a means of connecting new learning with prior knowledge. 

These two catcgories imply that note-taking can boost achievement by acting as 

a product (the first category) or as a process (the second category). Berman 

(2003) points out th at there a re fou, important components to successful note­

taking: 

AI Language - if a student is in a class where he will be tested in English or 

he will need to discuss the information in English, he should take notes 

in English. This will help him remember and practice language i'1 context 

in n ote-taking situations. In addition, it will help develop his English 

skills. 

BI Speed - Effective note .. taking reqUIres that a student should record 

information quickly. To do this, good note takers do not write down every 

word or try to take notes in neat sentences; instead, they write only key 

words and phrases . In addition , good note takers use shorthand when 

they take notes. In other words , they use symbols to represen t words or 

ideas . Berman (2003) lists the followin g examples : 
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> is more than 

< is less than 

= is equal to 

:::; is approximately 

;t isn't equal to 

D. to change to, a change 

-+ leading to , causing 

<- to be caused by, 

i to go up, increases 

t to go down 

w/ with 

w/o without 

b/ e because 

K thousand (40K =4000) 

/ per, out of (1/25=1 per 25) 

+,& and 

:. therefore, 

consequently as a result of 

a man, men 

':;' woman, women 

i.e. that is 

@ each, at 

Moreover, abbreviating the spoken words increases the attention and 

con centration span, and provides more time for the students to 

comprehend class material. They can process spoken information into 

written form faster and it enhances retention of the information and can 

lead to improvement in overall organization of their notes. 

Hence, when students take notes, they should try using some of the 

above listed symbols as welJ as any others they can think of. Everyone 

has a different system of note- taking short hand, so feel free to be 

creative. 

C) Organization - A student's notes should reflect which of the lecturer's 

main points are and which details are. Sometimes the details are also 

broken down into smal!er categories or sub-details, and the studen t's 

notes must show this as well. Berman (2003) states that there are many 

effective ways to represent lectures organization in one's notes . One 

common technique is to write the main ideas close to the left margin of 
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the page , the details below the mam ideas and a little bit to the right, 

smaller details below and to the right of the larger ones, and so on . 

• MAIN IDEA I 

Details 1 of main idea I 
o Supporting information for Details I 
o Supporting informati on for Details I 

Detail 2 of main idea I 
o Supporting information for Detai l 2 

• MAIN IDEA 2 
.. . and so on 

Clear, organized note-taking reqUlres practice. Furthermore, one's 

opportunities for practice do not have to end when the lecture ends: the 

best note takers often rev" rite their notes to show the ideas and 

organization more clearly. 

D) Accuracy - Berman (2003) advises that a student should ask 

himself/herself the following questions: 

o "Are my fact:> correct?" 

o "Did I write down a ll the main points and a sufficient number of 

deta ils?" 

o "Can I read my nO':es and u nderstand what I wrote?" 

These skills take time and practice but one can achieve a lot of success through 

good pre-listening preparation, efficient note-taking using shorthand, and a 

clear pattern of organization. In addition, accurate note-taking requires 

stamina. That is, students must be 2.ble to concentrate for long period of time. 

The more one practices, the more his/her note-taking stamina will develop 

(Berman, 2003). Finally, there will be times when one misses information. If a 

student misses information, he/ she needs to make a guess about what has 

been missed and he / she should try to maintain his/her focus. Fortunately, 
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lecturers often repeat important information, so if one misses something, there 

is a good chance he / she will hear it again . 

Taking notes while listening to a lecture is widely accepted as a useful strategy 

for augmenting student's attention and retention of academic discourse. 

Clerehan (1995) explains that note-taking is intuitively appealing to the lecture 

listener and is generally viewed as an activity that facilitates the process of 

learning and remembering lecture material. Supporting this point Kiewra 

(1987) notes that most college students take note in most classes because note­

taking is the primary means of creating "a record of information" that is 

presented in lectures. 

The facilitative effect of note-taking is thought to drive from one or both of its 

two postulated function s: 

• the encoding function 

• the external storage function 

Encoding, the process (or act) of note-taking, supposedly aids lecturing learning 

by activating attentional mechanisms a nd engaging the learner's cognitive 

processes of coding, integrating, synthesizing, and transforming aurally 

received input into a personally meaningful form. The external storage function 

of note-taking is seen as important because the notes taken serve as an 

external repository of information that permits later revision and review to 

stimulate recall of the information heard. As Cohn, Cohn, and Bradley (1995) 

argue, the encoding function involves a process of transforming and 

reorganIzmg material hea rd 8S a way of learning from the act of note-taking 

itself, whereas the external storage function involves the use of notes for the 

purpose of review as a mea ns of learning. 

The storage (or product) function of note-taking is thought to drive when 

listeners have their notes for later review and stu dy for tests on the lecture 
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information. This function has been probed experimentally , according to Kiewra 

(1987), by comparing the performance of note takers who have access to (and 

review) their notes before taking a recognition or recall test of lecture 

information, and note takers who do not review their notes. Listeners who 

reviewed their notes performed higher on post lecture achievements test than 

did those who did not review their notes, thereby demonstrating support for the 

product function. 

The purpose of taking notes during a lecture is to help students concentrate on 

what the speaker is saying and to provide them with a summary in note form so 

that they can write up their 1l0tP.S in full later. Hence, taking ones own note 

will promote a deeper understanding of the content of the lecture. 

To sum up, not only does note tabng help students stay focused, but it also 

will provide them best reference to what has been said . In academic and other 

listening situations that require the understanding and recall of large number 

of details, it is absolute ly necessary to take the best notes one can. Studies 

have found that efficient, detailed n ·(e-taking is a key predictor of academic 

success. 

The focus of this paper is a study on th e problems students encounter in 

academic listening (lecture co prehension and note-ta king). Hence, employing 

appropriate research methods, th e challenges of academic listening tha t 

demand studen ts to write down the ma m points of lecture (note-taking) and 

compre hending lectures are examined . 
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CHAPTER THREE: RESEARCH METHODS 

This chapter discusses the research me thods tha t were employed to collec t the 

desired data to atta in th e objectives of the study. It deals with the respondents, 

data collection instruments , data collection procedures and the m ethod of data 

a na lysis u sed in carrying ou t the research. 

3.1 The Respondents 

The respondents of the study (n=80) were a ll law second year students of Wro. 

Siheen College of Bus iness and Management. In the college there are four 

depa rtmen ts: Information and Communication Technology (ICT), Law, 

Accounting and Management. [n these four fields of study there were three 

hundred and seven (307) second year students of whom two hundred and 

twenty-nine (229) were male and seventy- eight (78) of them a re female . The 

research was condu cted on eighty (62 ma le and 18 female) second year la w 

students. Law students were selected to participate in the research becau se, 

relative ly speaking, they have more exposure to listening to lectures and note -

taking experiences than students in the other fields of s tudy in the college. As a 

result, they were in a better position to provide the necessary information a bout 

the difficulty they encounter when they were listening to lectures and note­

taking. 

Besides, the study a lso included a ll the seven English la nguage instructors (a ll 

of them a re male) of the college . Except one of them with only four-year 

teaching experience, the rest ha d more tha n ten years of teaching experience. 

Concerning their qua lifications a ll of th em h ad Bachelor of Arts in teaching 

English a nd in -service tra ining certificates . Besides, a ll of them ha d four years 

of experience in teaching English at college level. 
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In addition to their long experience, all of the instructors underwent English 

Language Improvement Programme (ELIP) which was conducted by the Ministry 

of Education in collaboration with the British Council. The programme aimed at 

improving the instructors ' English langu age proficiency and developing their 

teaching methodology skills. 

3.2. Instruments 

3 .2.1. Questionnaires 

To elic it the necessary data from the respondents two types of questionnaires 

(one for the instructors and a similar one for the students) were designed and 

administered (see appendices 0 and E). 

The instructors' questionnaire comprised twenty-eight items in three sections. 

The sixteen items in the first section focused on teaching methods a nd 

techniques. The second section contained five items dealt with tasks and 

activities. In the last section there were seven items. Th ey were about the 

content of the listening texts. The twenty-eight items in all of the sections were 

of five point Likert Scale ranging from 'Always' to 'Never'. 

The questionnaire for the students conta ined thirty-nine items in five sections . 

The first eight items (1 -8) were abou t listening skill strategies. The second 

section consisting of seven items (9-15) dealt with listening problems related to 

the message. Five items (1 6-20) were concerned with listening tasks and 

activities made the third section . The fourth section which contained ten items 

(21-30) devised to elicit information about listening to lectures in English. The 

last section con s isting of nine items (31-39) were focused on note-taking. 

To draw further information from th e respondents, in addit ion to the close 

ended questionn a ire, they were requested to write any more comments th ey 

had at the end of each section . 
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3.2.2. Content Analysis 

As indicated earlier the main objective of the study was to identify problems 

students encounter in listening to lectures and note-taking. Consequently, it 

was found out to be worthwhile to examine the course books (both the 

teacher's guide and the students' text) so that it would be possible to check 

whether the listening texts and activities were suitable enough to enable the 

students to develop listening to lectures and note-taking skills . A content 

analysis checklist consisting of ten items was adapted from Richards (1985), 

Rost (1990) and Cunningsworth (1995) . The Focus of the items in the checklist 

was on the nature and characteristics of the listening texts and activities. The 

checklist consists of questions such as "What kind of listening material is 

contained in the course?", "Are there listening texts set in meaningful 

contexts?" and so on. (See Appendix A) With the help of the checklist and a 

content map, descriptive analysis of the context of the listening components 

was made (see Appendices BJ a nd B2). 

3.2.3. Interview 

An interview guide was used to conduct semi-structured interviews with three 

of the instructors who were willing to be asked and share their experience in 

light of listening strategies students should adopt (see Appendix C). They also 

pointed out as to how they had overcome the difficulties their students 

encounter in listening comprehen s ion lessons. Besides, they had put forward 

their beliefs about the need for explicit listening strategy instruction. 

3.3. Data Collection Procedure 

On the basis of th e objectives of the study and the existing ELT li terature, the 

researcher constructed the items. The drafted items were given to two 

prospective graduate students of TEFL to comment on . Taking their comments 

and suggestions into account and with the consultation of his advisor, the 

researcher reshaped the tools. Then the questionnaire was pre-tested in Wro. 

Siheen College of Business and Management using students from sections 
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other than those selected for the study. Moreover, three instructors from Dessie 

Teacher's Education College were asked to respond to the questions that were 

designed for instructors. Based on the feedback from the pre-test, reVISIons 

were made and more clarifications included (See Appendix F). 

Before the questionnaire was given out to the selected students, a twenty­

minute orientation about the content of the questionnaire was given. By doing 

so, some terms and words that were supposed to be unfamiliar to the students 

were discussed. This helped to avoid confusion when the students gave 

responses to the items in the questionnaire. 

Of the eighty students who took the questionnaires four students did not return 

them. In addition, five questionnaires were not properly answered by the 

respondents, and were excluded from the study. Consequently, only seventy­

one questionnaires were accepted for the study. Responses were then computed 

and frequencies and percentages were calculated. 

3.4. Method of Data Analysis 

The basic analysis of the collected data involved the following procedure: 

• The instructors' and the students' responses to the items in the 

questionnaires were tallied. Then the frequency and the percentage were 

summarized to discuss how each item was responded. 

• On the basis of descriptive statistical analysis, i.e. using frequency and 

percentages, the data were interpreted. 

• To support, the results of the statistical analysis, a qualitative analysis 

was done from the information given by both the instructors and the 

students in the spaces left for any more comments under each section of 

the questionnaires. 

• The information given by the instructors who were interviewed was also 

analysed qualitatively. 

• Finally, from the findings, conclusions and possible recommendations 

were drawn. 
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CHAPTER FOUR: ANALYSIS AND DISCUSSION OF THE RESULTS 

OF THE STUDY 

This chapter deals with the presentation and interpretation of the data obtained 

through descriptive analysis of the contents of the listening sections, 

questionnaires and interviews. 

4.1. Learner strategies 

Effective listening strategies improve the quality of listening comprehension. If 

this is the case, it becomes important to know what strategies proficient 

listeners use, and which strategies affect the quality of listening comprehension 

adversely and lead to students' problems. 
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Table 4.1: Students' Responses about Listening Skill Strategies 

Response 

No. Questionnaire Item Always Usually Sometimes Rarely Never 

No % No % No % No % No % 

1. I listen for key words which seem to carry most of 

the mea ning. 21 29.57 34 47.88 13 18 .30 3 4.22 - -

2. I predict what th e teacher will say next based on 

context, background knowledge or what has been 

said so far. 24 33.8 23 32.39 13 18.30 11 15 .49 - -

3. I avoid translating what I hear word for word. 14 19.71 26 36.61 21 29.57 8 11.26 2 2 .8 1 

4. I use the speaker's tone of voice, gestures, pauses 

or body language as a clue to meaning. 16 22.53 34 47.88 12 16.9 9 12.67 - -
5. If I a m unsure about meaning I guess. II 15.49 lO 14.08 29 40.84 13 18.30 8 16. 26 

6. I find it difficul t to get a general understanding of 

the spoken text from the first listening. 7 9.85 22 30.98 32 45.07 9 12.67 1 1.40 

7 . I use my experience and background knowledge of 

the topic to understa nd the spoken text. 26 36.61 2 1 29.57 17 23 .94 6 8.45 I 1.40 

8. I listen to every detail to get the main idea of theh 

spoken text. 24 33.8 19 26.76 19 26.76 9 12 .67 - -

, 
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Table 4 . 1 shows that the strategies which students use m listening 

comprehension tasks are partly effective and partly ineffective. On the one 

hand, students use effective listening comprehen sion strategies such as the use 

of pre-listening information and background knowledge of the topic to help 

them understand the text. Clearly, th ese are con sidered to be effective 

strategies of listening comprehen sion which would h elp learners to overcome 

their listening problem s (O'Malley & Chamot, 1989). 

Besides, Table 4.1 shows that students pa rtly use ineffective strategies m 

listening compreh en s ion. In real-life s ituations, effective listen ers do not 

normally process a ll words of th e discourse; th ey skim parts of the m essage 

which are not related to their purposes a n d pay attention to relevant deta ils. 

Contrary to what effective listeners do, students do not focus their a ttention on 

the message selectively. They listen to every detail to get the main idea of th e 

spoken text (87.32% do that sometimes, usually, and a lways). They probably do , 
so because they think that every word or detail is important and must be 

understood. They are thus under the fa lse impression that they must 

understand every word th ey heard and this exacerbates their anxiety as they 

panic when they are not able to listen to or understand every single word. This 

would, in turn, undermine their ability to becom e good listeners . Furthermore, 

wh en learners try to follow every word they do not know which is the key word 

or most important word that gives them a clue for understanding the text. This 

way of processing information might be due to learners' preference for rote­

memorization of learning in general. If this is so, it might be the case that 

students suffer from inform a tion overload in the passage which hinders their 

a bility to monitor the message a nd get an overall comprehension of the text. 

Similarly, som e of the respondents (34.56% rarely and never) reported that 

when they were unsure about meaning, they hardly guess. Nevertheless, based 

on th e context, learners are required to gu ess since it is almost impossible to 

know the exact meaning of every word in a text. 
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It should be noted that lexis is an important factor in listening comprehension, 

but words are not the whole story. Brown (1992) indicates that we do not 

process discourse as though all of it were equally interesting or equally worthy 

of being remembered. In our first language, we skim over parts of the message 

and pay attention to relevant parts only. Thus sentences a re not processed 

word by word and the focus is placed on the ideas behind these words and how 

these ideas are linked together to draw conclusions. 

Strategies and the ability to use them effectively are particularly important in 

second / foreign language listening. Canole and Swain (1980) note in their model 

of communicative competence for language learners that one must be 

strategically competent; that is, the learner must know how and when to use 

strategies to engage in , carry out, and repair communication. In the light of this 

point, for the interview question which says "Do you believe it is necessary to 

teach explicitly the listening strategies students should employ to understand a 

listening text? The instructors indicated the following: 

Instructor A: 

So long as we make the students carry out different activities uszng 

different listening strategies, they develop and internalize them 

subconsciously. Hence, I don't think it is necessary to tell the students to 

use this or that strategy. 

Instructor B: 

I think since English, having a foreign language status, the students 

should consciously learn the language using appropriate strategies. In 

addition, in the teacher's guide it is pointed out that teachers should teach 

the students general listening techniques. 

Instructor C: 

Yes, if we directly teach students, they will be able to use the strategies 

under different circumstances. 
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According to Thompson and Rubin (1996), systematic listening strategy 

instruction improves the learner's ability to comprehend oral input. Similarly, 

Chamot (1 990) refers to the methodological issue of whether strategy 

instruction should be embedded or direct. In embedded instruction, the teacher 

guides the students through activities that require the use of particular 

strategy, but does not inform the students that th ey are utilizing the strategy to 

practice it and genera lize it to other outside the particular lesson. In direct 

instruction, however, the teacher informs the students about the anticipa ted 

benefits of using the strategy and gives explicit instruction on how to apply and 

also transfer the strategy. Chamot notes "research indicates that embedded 

strategy instruction does not lead to transfer, but that direct instruction is 

linked to the maintenance of strategies overtime and their transfer to new 

tasks" . He further points out that blind training procedures do not result in the 

maintenance and transfer of strategies. When students are given strategy 

instruction that includes information on the usefulness of the strategy for 

accomplishing the task or moving toward their goal, they are more likely to 

maintain the strategy than students who are simply told to use the strategy 

without specific information about the value. 

4.2. The Listening Text 

The message itself may be the mam source of listening, comprehension 

problems. In particular, unfamiliar words, difficult grammatical structures, and 

the length of the spoken text may present students with listening problems 

(Table 4 .2) . 
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Table 4.2: Students' Response about Listening Problems Related to the Message 

Response 

No. Questionnaire Item Always Usually Sometimes Rarely Never 

No % No % No % No % No % 

9. Unfamiliar words interfere with my listening 

comprehension 9 12.67 22 30.98 22 30.98 13 18.3 5 7.04 

10. Difficult grammatical structure interfere with my 

listening comprehension II 15.49 14 19.71 21 29.57 19 26.76 6 8.45 

11. I find it difficult to interpret the meaning of long 

spoken text 16 22.53 15 21. 12 18 25 .35 14 19.71 8 11.26 

12. I find it difficult to predict what speakers are 

going to say from the title of the spoken text 8 11.26 28 39.43 17 23.94 10 14.08 8 11.26 

13. I find if difficult to get a general understanding of 

the spoken text from the first listening. 8 11.26 19 26.76 22 30.98 15 21.12 7 9.85 

14. I find it difficult to understand texts which are 

not of interest to me. 10 14.08 13 18.3 20 28.16 16 22.53 12 16.9 

15. I feel nervous and worried when I don't 

understand the spoken text 17 23.94 18 25.35 15 21.12 17 23.94 4 5.63 
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Students showed awareness of listening compreh ension problems related to the 

kind of spoken text they lis ten to. Unfamiliar words interfere with their listening 

comprehension (74.65 sometimes, usually or always) . Difficult grammatical 

structures have almost the same effect (64.77 % sometimes, usually or always) . 

This conforms to Vogely's study (1998) which s h ows that th e difficulty in 

listening compreh ension is partly due to the structural component of the text. 

This migh t be due to the inadequacy of the bottom-up processing strategy In 

which learners m a ke u se of the analysis of words a nd sentence structure to 

enhance their understanding of the spoken text. Some listeners might believe 

th at meaning resides exclusively within those unfamilia r words and structures 

so they n eed massive a mounts of vocabulary and gra mmatical knowledge. 

When these listeners find themselves una ble to understand them, they find it 

difficult to comprehend the meaning of the text. They becom e engaged in 

painstaking attempt to unlock the meaning of these stru ctures, rather than 

infer their mea ning from the context, and consequently m iss key words a nd 

other information integral to the understa nding of th e text. This would perha ps 

lead them to give up a nd respond n egatively to th e text. Moreover, as the 

students reported they feel nervous a nd worried when th ey don't understa nd 

the spoken text (70 .41% sometimes, u sually or a lways). These feelings of 

nervousness may result in developing n egative attitude towards listening 

comprehension lessons. 

The solution to this problem would perhaps be to ask learners to rela te the text 

they hear to their background knowledge of the text a nd to store the mean ing 

and not the linguistic forms of language in memory. This means that meaning 

exists in the head of the listener besides tha t wh ich is represented by words 

and structures . A top-down processing strategy in which learner s make u se of 

their previous knowledge that is not directly encoded in words is , therefore, 

essentia l as a complem entary procedure to the bottom-up strategy of examining 

words and structures . When topic schemata a re activated, listeners construct a 
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meaningful interpretation of the text during the listening comprehension 

process. In other words, effective listeners use background knowledge and 

relate their prior knowledge or schemata to the new information contained in 

the spoken text, and this will help them to comprehend the text as they process 

it. 

Students also find it difficult to interpret the meanmg of a long spoken text 

(69% sometimes, usually or a lways). As a long spoken text contains longer 

utterances with subordinate clauses, students usually find it h ard to 

understand such utterances owing to limitations on short-term memory load. 

Those intermediate learners will not be able to retain a long text as their 

knowledge of the language is limited and their knowledge of the topic is limited 

too. Besides, a long text requires much time for listening. The length of time 

students listen may cause memory problems or even fatigue and this would 

distract listeners' attention from grasping the meaning of the text, and learners 

may miss the rest of the text when there is a lapse in concentration. This may 

be attributed to the short memory span for the target language. This is in line 

with the findings of previous research that indicate the memory span for target 

language input is shorter than for native language input (Call, 1985). 

For the interview question which says, "What are some of the problems your 

students encounter during listening comprehension lessons?" The instructors 

indicated different problems. The following points, however, are common: 

.:. The students want to hear the listening text many times in order to do the 

exercIses . 

• :. They want the teacher to read the listening text very slowly . 

• :. Whenever the students hear word, phrase or expression which they do not 

know they panic. 
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Nevertheless, the interviewees pointed out that it is not a n effective method to 

repeat a listening text more than necessary. First, in real communication a 

speaker hardly repeats his message ma ny times. The s tudents need to practice 

the n atura l listening experience . Secondly, in the teacher's guide, in th e 

pedagogical procedure section, it is stated that a text should be read twice or 

three t imes at a normal speed. 

Therefore, in order to a lleviate the problems, before the students do listening 

practices, they should be provided with preparation that allows them to u se 

anticipation . Although the amount of preparation largely depends on the level 

of difficulty of the m ateria l and the students' la n gu age level, two elements 

should be included - first, some k ind of general, thematic introduction - the 

s tudents should be told "what it is a bout" , secondly, they s hould be given some 

kind of guidance on the structure of what they a re going to hear (Ur, 1984). 

It may a lso be helpful to do vocabulary exercises, for example, asking students 

to call to mind words which are su ggested by a pa rticular topic ; or even to 

provide examples of vocabulary or rhetorical devices which occur in the 

listening m aterial. 

4.3. Listening Task 

Several interesting tasks a nd activities encourage listeners to develop their 

listening compreh ension. Activities, which a re more interactive in nature, such 

as listening activities tha t a re done either in pa irs or in groups, students, show 

only minor problems. Ta ble 4.3 illustrates students' response about listening 

tasks and activities . 
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Table4.3: Students' Response about Listening Tasks and Activities 

Response 

No. Questionnaire Item Always Usually Sometimes Rarely Never 

No % No % No % No % No 0/0 

16. When I succeed in doing listening tasks, it 

encourages m e to do more . 50 70A2 19 26.76 2 2.81 - - - -

17. I enJoy doing the pre-listening activities 

(a ct ivities we do before listening to the 

passages) as they prepare me for the listening 25 35.21 38 53.52 5 7.04 3 4.22 - -

18. I think the while-listening activities (activities 

we do while lis tening to the passages) h elp me 

develop good listening s trategies. 29 40.84 24 33.80 13 18.30 3 4. 22 2 2 .81 

19. The listening activities provide opportunities of 

real communication 29 40.84 32 45.07 8 11.26 1 lAO 1 lAO 

20. I think the listening task / activities are relevant 

and applicable to the practice of lecture 

lis tening and note taking. 38 53 .52 19 26.76 13 18.30 1 lAO - -
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Almost a ll the respondents (98% a lways, usually or sometimes) reported that 

when they succeed in doing listening tasks, it encourages them to do more. In 

light of this, Harmer (1991) suggests that the teacher should set tasks that 

should be neither of very high or very low challenge because both complete 

failure and complete success may be de-motivating. According to what he terms 

"Resultative Hypothesis", Skehan (1989) also argues that those learners who do 

well experience reward and are encouraged to try harder while learners who do 

not do so well are discouraged by their lack of success and, as a result, lack 

persistence. Ur (1984), with particular reference to listening tasks, emphasizes 

that tasks that are success-oriented not only improve motivation but also 

ensure the effectiveness of the listening practice given. 

The students seem to recognize the purposes and benefits of the activities 

which are done before the listening. Of the respondents 95.77% (always , 

usually or sometimes) of them reported that the pre-listening activities prepare 

them for the listening. Likewise, the students (92.94 always, usually or 

sometimes) perceive the while-listening activities as an opportunity to develop 

good listening strategies . This indicates that the students are aware of the 

objectives of the pre-listening and the while-listening tasks. According to Nunan 

(1989), in order to ensure the maximum participation of the learners, task 

designers should make the objectives of the tasks clear both to the learners and 

the teachers . The more students are aware of the goals of the tasks, the more 

likely they will embark on the activities with a strong interest. 

Furthermore , 97% (always , usually, sometimes) of the students agreed that the 

listening activities provide opportunities of real communication. In connection 

with this issue, Nunan (1989) points out that good task should consist of 

activities promoting genuine communicative interaction among students and 

encouraging learners to negotiate meaning. Finally, the students (65.28% 

always, usually or sometimes) are aware that the listening tasks and activities 
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have relevance and applicable to the practice of lecture listening and note­

taking. This awareness helps the students implement the experience when they 

attend lectures in their fie ld of study. Consequently, in order to a id students in 

developing good note-taking ski lls in the classroom, it is important to provide 

them with a working knowledge about the subject. Therefore , it is critical to 

have them actually engage in the art of taking notes during class. 

4.4. Students' Perceptions of Lecture Experience 

When students enter college/university, th ey a re expected to be able to take 

respon s ibility for their own learning. This implies not only studying existing 

material, but also creating their own sources of information such as reliable 

notes taken during lectures. Much of the subject information that students 

receive at college/ u n iversity is provided in th e form of lectures. It is, therefore, 

essential that they be able to relate to the spoken lecture as a source of 

cognitive input. The following table reveals the students' experience In 

attending to lectures. 
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Table4. 4. Students' Response about Listening to Lectures in English 

Response 

No. Questionnaire Item Always Usually Sometim e s Rarely Never 

No % No % No % No % No % 

21. I don't understand a lecture given in English. 2 2.81 1 1.40 7 9 .85 35 47.88 26 36.61 

22. I understand very little of a lecture in English. I cannot identify the main 

points or supporting details. The parts I do understand are usually not 

related to the lecture, e .g. greetings, reference to page numbers etc. 6 8 .45 3 4.22 11 15.49 26 36.61 26 36.61 

23. I often get confused with a lecture in English. I am unable to identify most of 

the main and supporting details. 6 8.45 19 26 .76 16 22.53 13 18.30 17 23.94 

24. r am able to understand at least half of the main points and some of the 

supporting details of a lecture in English. 23 32.39 29 40.84 II 15.49 6 8.45 2 2.81 

25. Although I understand most of the main points of lecture in English, I 

occasionally get confused. 1 usually do not understand all the supporting 

details. 8 11.26 21 29.57 19 26.76 18 25.35 5 7.04 

26. I have no real problems in listening to lectures in English. 1 understand all 

the main points and most of the supporting details. There a re usually only a 

few items of vocabu lary or expressions I do not understand. 5 7.04 10 14.08 13 18.3 23 32.39 20 28.16 

27. I understand a lmost everyth ing. A few items of vocabulary confuse me, but I 

can usually guess their meaning. 2 2.81 7 9 .85 15 21.12 29 40.84 18 25.35 

28. I understand everything. 1 am able to follow the lecture from beginning to 

end with no listening problems at all. 2 2.81 5 7.04 12 16.9 29 40.84 23 32.39 

29 . I will understand lectures better if the lecturer repeats what he says. 35 49 .29 20 28.16 5 7 .04 4 5.63 7 9.85 

30. I will understand lectures better if they are summarized. 32 45.07 20 28.16 12 16.9 6 8.45 I 1.40 
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As indicated in the Ta ble 4.4, for th e statement "I don't understand a lecture 

given in English.", 84.49% of the respondents reported that th ey rarely or never 

had such a problem. Nevertheless, when we come to item twenty-three, 57.74% 

(always, usually or som etimes) of the respondents indicated that th ey got 

confused or unable to identify most of the main points. The s tudents' inability 

to comprehend spoken lectures a nd correctly recall content information may be 

because of the fact that they tend to concentrate on the lexico-gra mmatical 

level of the oral presentation . In other words, they only listen to the words and 

concentrate on understanding the grammar of the la n guage used, rather than 

focusing on the m essage conveyed by th e speaker. In so doing, they miss 

important semantic cues which could enable them to synthesis the content of 

the lecture. As students focus their attention at word level, much working 

memory capacity is occupied; thus preventing them from building words into 

higher-level meaning (Field , 2004) . 

In addition to n ew vocabulary, students (60 .55%) a lso reported difficulty with 

new terminology and concepL~. Fa ilure to compreh end certa in concepts could 

have the commutative effect of a total b reak down in compreh ension from that 

point on . In other cases, the problems posed by n ew ideas could de-motivate 

the students from even wanting to listen. The ins tructors, therefore, should 

keep this in mind a nd take remedia l action so that the students can 

comprehend the lecture. 

In order to comprehend spoken language especially that which is academic in 

content, th e listener has a crucial pa r t to play in the p rocess. Th e listener not 

only activates various types of knowledge but also applies wh a t is a lready 

known to what is h eard lil order to unders ta nd what the s peaker means. 

Effective li sten ers engage lil the process of comprehension: they a pply the 

releva nt internal information available to them in order to construc t their own 
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interpretation of what has been said . They do not "passively receive a nd record" 

(Anderson a nd Lynch; 1988). 

Furthermore , for item 27 which says "I understand everything. A few items of 

vocabulary confuse m e, but I can usually guess th eir meaning." , only 33.78% 

(a lways, u sually or som etimes) of the responden ts reported in agreemen t that 

they did not h ave a ny problems in listening to lectures; likewise, for item 28 

only 26 .75% (a lways, usually, sometimes) of the respondents indicated th at 

they understood everything and they were a ble to follow lectures from th e 

beginning to end with no listen ing problems a t a ll. Nevertheless, the majority of 

the respondents reported tha t, in one way or a nother, they encountered 

problems when th ey lis tened to lectures. In light of this, Oxford (1 993) points 

out deficient listening skills are a s tronger factor in college failure than are poor 

reading skills and poor academic aptitude. Hence, students' academic progress 

can be endangered because they lack the skills which would ensure successful 

listening comprehens ion in academic lectu res. 

According to Diamond, Sharp and Ory (1 983), lecture summary is an essential 

component of a n academic lecture. For item 29, 84.49% (a lways, usually, 

sometimes) of the respondents reported that they would understand lectures 

better if the lecturer repeated what he said . Although it is tiresom e and time 

ta king to repeat every point of the lecture, scholars state that lecture 

summaries enha nce comprehension. 
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4.5. Students' Views about Note-taking 

Students will have to do a lot of note-taking at college/university, much more 

than they have ever had to at school. Note-taking is a skill which students will 

need in order to be successful in their academic performance. It is also a skill 

which their future employers want them to have: to be able to summarize what 

has been said in a clear, concise form, with no important facts left out. That is, 

note-taking does not mean writing down everything students hear. Their notes 

should be a clear summary of essential points in a lecture. The following table 

shows the students' views about note-taking. 
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Table 4.5: Stude nts' Responses about Note-taking 

Response I 

No . Questionnaire Item Always Usually Sometimes Rarely Never 

No % No % No % No % No % 

3 l. Taking notes is important for me to get a better 

score on tests 40 56.33 16 22 .53 10 14.08 5 7 .04 - -

32. Taking notes makes it easier to remember the 

lecture information. 38 53.52 21 29.57 7 9 .85 5 7.04 - -

33. Taking notes helps me listen carefully to lectures. 23 32.39 23 32.39 18 25.35 5 7.04 2 2.81 

34. Taking notes helps me to understand lectures 34 47.88 23 32.39 11 15.49 3 4.22 - -

35. I review my notes before examinations 37 52.11 22 30. 98 5 7.04 6 8.45 1 1.40 

36. It helps to take notes if the lectu rer writes some 

points on the blackboard when he gives lecture. 37 52.11 15 2l.l2 9 12.67 9 12 .67 1 1.40 

37. When I take notes, I use abbrevia tion s to cope up 

with the speed of the lectu rer 31 43.66 22 3 0. 98 11 15.49 7 9.85 - -

38. I rewrite my notes after the lecture (within 24 

hours). 13 18.30 25 35.2 1 15 2l.12 15 2l.12 3 4 .22 

39. When the lectures are very long, I find it difficult 

to take notes. 28 39.43 22 3 0 .98 12 16.90 4 5 .63 5 7.04 
-
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Concerning the importance of note-taking during lectures, most of the 

respondents (92 .94% a lways, u sually or sometimes) reported th at it helped 

them to score better on tests. In connection to this, various s tudies have 

compared th e relative usefulness of encoding (taking notes), encoding plus 

storage (taking a nd reviewing notes) a nd storage a lone (reviewing notes taken 

by someone else). In most studies students who performed both the en coding 

and storage functions performed best in examina tion (Kiewra 1985). From this, 

on e can deduce that taking notes is better tha n n ot taking notes, that reviewing 

notes is a key to their impact , and that organizing notes effectively contributes 

to improved performance on tests. 

There is growing eviden ce that n ote-taking combined with critical thinking 

facilitates retention and a pplications of the information. In agreement to this, 

92.94% of the respondents indicated that taking notes makes it easier to 

remember th e lecture information. Besides, studen ts become active a nd careful 

listeners when they de liberately attend to the lecturer's message with intention 

of immediately a pplying or a ssessing the ideas or informa tion. Note- ta king is 

one of the ways of improving students' concentration. Of the students, 90.03% 

(a lways, usually , som etimes) respondents reported that taking note h elped 

them listen carefully to lectures. 

Kiewra (1985) argues that the ben efit of note-taking appears to be derived from 

the review rather than from th e act of note-taking itse lf. He even goes so fa r as 

to suggest tha t reviewing notes may actua lly cue th e student to reconstruct 

pa rts of the lecture not initially recorded in the notes. In connection with this 

issu e, 90.13% (a lways, usually, sometimes) respondents showed tha t they 

reviewed their notes before examination. Schola r s recommend that students 

n eed to go through their notes whi le the lecture is still fresh in their mind, 

within 24 hours , a nd make sure they tidy them up and summarize them. 
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In the space left for additional comments, 21.12% of the respondents wrote that 

sometimes they couldn't cope up with the speed of the lectures despite they 

tried to use a bbreviations. As a result, the note they took became incomplete 

a nd even confusing. Besides, some respondents, 16.90%, repor ted th at if their 

instructors could provide them fu ll lecture transcripts, they would attend 

lectures better without worrying a bout taking notes. 

Con cerning this point, Kiewra (1985) states a number of studies have shown 

that the best student performance can be achieved when students a re provided 

with pa rtial notes, rather than full lecture transcripts. Severa l formats for 

partial notes have been examined, from lecture outlines, to matrices, to skeletal 

guides . The skeletal format h as been found out to be th e most su ccessful of 

these. In this format the main ideas of the lecture a re provided, usua lly 

including the hierarchical relationships between them and spaces are left for 

students to fill in information as they listen to the lecture (Kiewra, 1985). 

To s um up, note-taking is an important skill th at students will use through out 

their college/university career and beyond. I f we wanL sLudent to develop note­

taking skills, we must give them the opportunity to acquire them; if we provide 

them with full lecture transcripts then we may be denying them that 

opportuni ty. 

4.6. Teaching Methods and Techniques 

The sixteen items in the first section of the instructors questionnaire were devised to 

elicit information about the methods and techniques the instructors employed. Table 

4 .6 illustrates the in structors' responses abou t teaching methods and techniques . 
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Table 4.6. The Instructors' Response about Teaching Methods and Techniques 

Response 
Always Usually Sometimes Rarely Never No. Questionna ire Item No No No No No 

I. I introduce the listening text and activity briefly_ 5 2 - - -

2. I set purpose (s) for each listening activity. 4 2 1 - -

3. I make the instructions clear to the students 6 1 - - -

4. I ask students to pay attention to the text's titles, subtitles, or other visual support in/or - -
around the text for predicting the context before they listen to the text. 4 2 1 

5. I ask students to pay attention to some key lexical items used in the listening text . 3 2 1 - -

6. I ask students to read through the comprehension questions before they listen to the 6 1 - - -
text. 

7. I tell students to copy the questions, tables and note outlines. - 6 1 - - , 
8. I remind the students to take special note of sentence connectors and 1 2 3 - 1 

repetitions. 

9. I advise the students us to how to use different listening and note-taking 

techniques. - 2 5 - -

10. I read the text aloud, and make students listen and write the answers for the 

comprehension questions. 6 1 - - -

II. I ask students to listen for the general idea of the text. - 4 2 - -

12. I ask students to listen to the text and identify the main points. - 3 3 - 1 

13. I ask students to listen for detailed information given in the text. - 3 2 1 1 

14. I ask students to guess the meaning of new words based on the text. - 4 2 1 -

15. I ask students to do some /listening and follow up activities, such as 

completing tables, diagrams, and summary outlines. 3 4 - - -

16. I ask students to take notes to write summaries and report later. - - 3 2 2 
-- --
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Item 1 was used to find out if instructors introduced the listening text and 

activities in order to provide background information to their students. As can 

be seen from Table 4.6, a ll of the instructors reported that they always or 

usually introduced the listening text and activities to their students. ELT 

scholars point out that effective listening requires that students be prepared for 

what they a re about to h ear so that their listening goes beyond the literal level. 

Similarly, the teachers were a lso asked whether they set purposes for each 

listening activity so as to help the learners relate what they are doing in the 

lesson to things that happen in real life-outside the classroom. The response for 

the item whic h deals with setting purposes almost a ll of the instructors 

reported that they a lways or usually set purposes for each listening activity. 

When students recognize purposes for listening, they become active listeners 

who listen for something, not to it . This enhances their comprehension and 

retention. Teachers ' guidance may be required at first to help students identify 

purposes for listening. Hence, students who have identified a purpose for 

listening are more willing participants, secure in knowing what is expected of 

them. Moreover, providing purposes for listening assists the teacher in making 

a m eaningful assessment of student participation and comprehen sion following 

the listening experience . 

Rost (1990) states providing clear instruction enables students to handle the 

listening tasks easily. In connection with this issue, all of the respondents 

claimed that they always or usually made the instructions clear to their 

students. 

Concerning item 8 which is about taking special note of sentence connectors 

and repetitions, the instructors reported that they usua lly or sometimes 

reminded the students to do this. Developing this skill is very important for the 

students to take notes in a lecture situation. That is, students should know 

discourse markers such as sentence connectors and other cohesive devices . 

Thompson (1994) points out tha t it is imperative that students are encouraged 

58 



to develop skills which will equip them to assimilate oral information more 

effectively and to process it into intake, if the success rate of students is to be 

improved . Encouraging students to become aware of the role discourse markers 

play in denoting the structura l turns in spoken lectures may improve the 

quality of their listening comprehension in the academic situation. 

Being communicatively competent in a language must, of course, include the 

ability to comprehend oral input. Consequ ently, students need to effectively 

choose, use and continually evaluate the effectiveness of their listening 

strategies in order to successfully construct mea ning from second/ foreign 

language oral input. In light of this, for item s 11, 12 and 13 which are a bout 

lis tening for the general idea, lis tening for the m ain points and guessing 

meanmg based on context respectively, the instructors reported that they 

usually or sometimes made their students practice. 

4.7. Tasks and Activities 

Listening is a complex process in which listeners interact with a speaker to 

construct meaning, with in the context of their experience and knowledge. 

Understanding oral la n guage is essential to the learning process, so students 

require strategies for becoming accurate, effective listeners. When students a re 

m ade aware of the factors tha t affect accurate listening, the levels of listening, 

a nd the components of the listening process, they are more likely to recognize 

their own lis tening abilities and engage in activities that prepa re them to be 

effective listeners . The following table displays the instructors ' response 

regarding th e tasks a nd a ctivities which are in the students' text and the 

teacher's guide . 
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Table 4.7. The Instructors' Response about Tasks and Activities 

Response 
No. Questionnaire Item Always Usually Sometimes Rarely Never 

No No No No No 
17. The listening tasks/activities are quite 

meaningful to students. - 4 2 1 -
18. The listening tasks are relevant and applicable to 

the practice of listening to lectures and note-
taking. - 3 2 1 1 

19. The pre-listening activities help the students 
predict the content of the text. - 3 2 1 1 

20. The while-listening activities help students 
develop good listening skill. 3 3 1 - -

i 21. The pair and group activities during the pre and 
post listening sessions involve students more 
a ctively in the listening process. - 5 1 1 -
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Item 18, in table 4 .7, which says, "The listening tasks a re relevant and 

applicable to the practice of listening to lectures a nd note-taking". 3 and 2 of 

the respondents reported that it was applicable usually and sometimes 

respectively . Since the students are required to listen to lectures a nd take note 

in their field of study, it is important to equip them with such skills. 

In the space provided for any more comments, 2 instructors indicated that 

although most of the listening activities require the students to take notes, the 

listening texts lack spoken language fea tures. In connection with this issue 

Rost (1994) indicates that many teachers prefer prepared materials with 

controlled vocabulary usage and speed in order to allow learners to 

comprehend more easily. Others prefer authentic materia l in order to acquaint 

learners with "real" input which has the characteristics of spoken language and 

which is not found in written text to which students are usually accustomed. 

Berne (1998) reports on the findings of a study by Herron and Seay (1991) 

which indicates that the use of authentic as opposed to pedagogical listening 

passage leads to greater improvement in listening comprehension and 

performance. A middle position is the use of simulated materials that keep 

many authentic features with shorter presentation. It could be the case that the 

presentation of s imulated input to EFL learners may reduce their difficulty in 

listening to natural spoken texts. 

Besides, items 19 and 20 deal with the pre-listening and while-listening 

activities . Five of the respondents (usually and sometimes) reported that the 

pre-listening activities help the students predict the content of the texts, and 

the while-listening activities enabled the students to develop good listening 

skills. Nevertheless, 2 of the respondents indicated that the mentioned activities 

rarely or never help the students to predict content and develop good listening 

skills. Likewise, in the space left for additional comments, 2 of the respondents 

wrote that there were no enough pre-listening activities which help the students 
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activate or build their prior topical knowledge. They further pointed out that the 

classroom teachers were supposed to design their own pre-listening activities. 

4 .8. Content of the Listening Texts 

Effective listening reqUires the listener's participation. The effective listener 

wants to understand what is said and actively tries to assign meaning to the 

speaker's verbal and n onverbal language. The meaning generated depends 

upon the listener's desire and ability to engage in thinking and listening, as well 

as on prior knowledge of th e speaker's language use and topic. Consequently, 

the content of a listening text should never be unfamiliar to the background 

experience and knowledge of the students. The instructors ' views about the 

content of the listening texts in the students' book and the teacher 's guide are 

illustrated in the following table. 

\ 
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Table 4.8. The Instructors' Response about the Content of the Listening Texts 

Response 

No. Questionnaire Item Always Usually Sometimes Rarely Never 

No No No No No 

22. The listening texts contain things students want to 

know, quite apart the language itself. 1 2 4 - -

23 . The listening texts are important for students to widen 

their experience and knowledge. 1 4 2 - -

24. The length of the listening texts is quite right . 3 3 1 -

25. The use of discourse markers in the listening texts is of 

much help to students as an aid in understanding real 

lectures in other su bjects . - - 3 2 2 

26. The organization of ideas in the listening texts helps 

students practice listening to lectures and note taking. - - 3 2 2 

27. The listening texts are presented in class somewhat like 

real lectures. - - 2 4 1 

28. The listening texts contain new vocabulary items that 

are u seful for students to know. 1 4 2 - -
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Item 25 states the use of discourse markers in the listening texts is of much 

help to the students as an aid in understanding real lectures in oth er subjects . 

To this statement)3 of the respondents reported that it sometimes helped as an 

aid to compreh end real lectures. However , 4 of the respondents indicated that it 

rarely or never helped students. In the open space provided for any more 

comments 2 respondents wrote that most of the listening texts lack "oral 

features" such as pauses, hesitancies, etc. Furthermore, the listening texts, 

according to the respondents, do n ot h ave adequate coh esive devices which 

h elp the learners to follow the ideas in the text easily. According to Allison and 

Tauroza (1995) markers function as cohesive devices in relationships of 

addition, opposition, casu a lty as well as organizing, ordering a nd reformulating 

operation that control the communication . Furthermore, discourse markers 

contain valuable information a bout the text which m akes comprehension 

easier. It is thus a logical assumption th at if students are not a ble to recognize 

and interpret specific markers in a lectu re they will listen less effectively. 

Consequently, students need to be trained in the recognition and interpretation 

of discourse markers to enhance their lis tening comprehension. 

Item 26 points out the organization of ideas in the listening texts h elp students 

practice listening to lectures and note-taking. The in structors' responses to this 

item indicated that 3 of them reported the organization of ideas in the texts 

were suitable enough to practice listening to lectures a nd note-taking. 

Nevertheless, 4 respondents stated the listenin g texts rarely or never organized 

in the way it h elped the students practice listening to lectures and note-taking. 

Concerning item 27 which says the lis tening texts a re presented in class som e 

what like real lectures, 5 of the respondents stated that listening texts were 

presented rare ly or n ever like real lectures. 
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On the other hand, for th e interview question which says, "Do you think the 

materials you a re using for teach ing listening comprehension help the students 

develop their listening to lectures and note-taking skills?' The instructors have 

responded the following: 

Instructor A: Yes, I do. Most of the listening comprehension lessons require the 

students to take note as they are listening to the texts. 

Instructor B: Yes, some of the listening exercises are note-taking. However, the 

listening texts do not have the distinctive features of academic 

lectures. 

Instructor C: Yes, if the students attend the listening lessons and accomplish 

the exercises, they will be able to listen to lectures and take notes 

in other courses effectively. 

4.9 Content Analysis of the Listening Comprehension 

Lessons 

The two course books incorporate fourteen listening sections. These listening 

sections are organized based on topic-related texts . In the fourteen listening 

sections, twelve listening comprehension and seven dictation, a ltogether 

nineteen exercises are stated. Moreover, for each of these exercises, a separate 

text, which is related to the unit topic, is provided in the Teach er's Book. 

Example 

Unit one 

Reading Passage 

"People and Customs" 

Listening Exercises 

i) "The Fire Walking Ceremony" 

ii) "Jumping the Bulls" 
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Morley (1991) points out listening texts on such related topics will help the 

students to become more familiar with th e content of the unit. Besides, they 

a lso provide opportunity to recycle and reinforce the assimilation of vocabulary 

items and gramm atical structures. In addition , such specific texts would allow 

the teach er to handle listening as an impor tant and separate component of the 

course . This in turn increases the learners' awaren ess of the important role of 

listening in their learning (Vandergrift, 1999). 

In the listening comprehension activities, students a re required to understand 

and respond to the presentation as a whole a nd/ or to extrac t information. Each 

listening compreh ension activity contains questions on th e listening text, either 

to be asked by th e teacher orally or written in the students' books. The written 

question formats include multiple-choice, blank-filling, table a nd diagra m 

completion, free response and sentence completion. Controlled and guided 

note-taking practices are a lso from part of the listening activities. 

The listening activities a re intended to train the learners to employ vanous 

meta -cognitive a nd cogni tive listening strategies, such as m aking predictions, 

gu essing words from the context, inferring, asking for clarification and 

repetition, utilizing their prior knowledge, and so on . In order to make the 

listening activities less difficult, visual supports such as tables and p ictures a re 

included in five of the listening sections. 

Besides, there a re seven dictation activities which a re also topic-based. They 

involve listening and writing, a nd they can be taken as good examples of h ow 

two important skills ca n be developed in a n integrated way. The dictation 

activities a im to provide opportunities for the students to practice a nd develop a 

range of sub-skills, like transposing speech into writing, handwriting, 

punctuation, layout, paragraphing, spelling a nd capitalization. 
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4.9.1 Pedagogical Procedures for Teaching the Listening 

Lessons 

In the Teacher's Book, for both the listening comprehension and dictation 

activities, teaching procedures are suggested. Some of the suggestions are: 

-:- Study the text and practice to read it aloud. 

-:- Introduce the activity and give explanation as n ecessary. 

-:- Ask the students to read through and copy the questions, tables, etc . 

-:- Draw the students' attention to 'key' words and textual features. 

-:- Make the instructions clear. 

-:- Read the text twice or three times at a normal speed and make the 

students carry out the listening activity. 

-:- Mark the students' answers, or make the students discuss their answers 

in pairs/ groups to remind them the value of learning from their mistakes. 

-:- Discuss the answers with the class, by referriHg to and quoting the text as 

necessary. 

Furthermore, the course writers have pointed out that teachers should teach 

the students general listening techniques such as taking special note of 'key' 

terms and opening statements, identifying sentence connectors, time and 

sequence indicators, repetitions, the speaker's use of stress and intonation to 

convey meaning and to emphasis important points. 

The course writers have a lso encouraged the teachers to use additional and 

a lternative materials taken from other books as well as materia ls they have 

produced themselves. Likewise , they have advised teachers to employ other 

a lternative teaching techniques that appear to be more effective for their 

particular classes than the suggested techniques. 
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 

This chapter deals with the conclusions drawn from the findings of the 

study. It a lso presents possible recommendations forwarded by the 

researcher based on the conclusions. 

5.1. Conclusions 

In the past, listening was often treated like a 'neglected stepchild' and was 

an overlooked dimension in language acquisition . Although other language 

skills often received direct instructional attention, teachers used to expect 

students to develop their listening skills without help . Nowadays, however, 

the s ignificance of listening in both an academic environment and a casual 

conversation has been recognized by ELT scholars, curriculum developers 

and English language teachers. Moreover, the results of different research 

works indicate that listening comprehension is a foundation in learning a 

foreign language, and listening comprehension levels do influence the 

capacity for improvement in other language skills such as speaking, 

reading and writing. 

As a result, in the current teaching materials - in both the Students' Book 

and the Teacher's Guide-sections for listening comprehension have been 

devoted. These will help students to acquire listening strategies that 

enable them to achieve success in their language learning and academic 

career where English language functions as a medium of instruction. 

Nevertheless, enabling learners to develop these essential language skills 

demand not only revising syllabuses and designing new courses but also 

implementing suitable teaching techniques in the actual listening classes. 

Listening skills need effective teaching that involves adequate pre-teaching 
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preparation and provision of a ll the necessary supports during the actual 

lesson presentation. 

Thus, this research was conducted with the aIm of exammmg the 

problems students face in listening to lectures and note-taking. It was 

attempted to explore the students' perceptions of listening problems in 

terms of strategies of listening comprehension, problems related to the 

message, tasks and activities, listening to lectures and note-taking. 

Besides, from the instructors' perspective, the teaching techniques, and 

the content of the listening text were examined. To find out how the 

listening comprehens ion sections enhance academic listening skills the 

students' book and the teacher's guide were looked into . 

On th e basis of the results obta ined from the content analysis, responses 

to th e questionnaires and interview th e following conclusions h ave been 

drawn . 

From the content a n a lysis of the lis tening lessons, one can notice that the 

listening texts and activities are designed within the framework of 

communicative language teaching. Almost all of the listening texts a re 

passage designed for loud reading (i .e. live listening). Moreover, the 

listening exercises mainly focus on listening and eliciting the ma in points, 

listening for details and note-taking and summary. These skills are, of 

course, n eeded by the students for successful learning a t college and 

university . 

In addition, procedures are suggested as to how the instructors present 

the listening comprehension lessons . 

The procedures whic h are in the Teachers' Guide show the three stages of 

presenting a listening comprehension lesson_pre-, while- and post-
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listening activities. These stages are recommended by many recent ELT 

schola rs. According to the pedagogical procedures suggested in the 

Teacher's Guide, the instructors a re a dvised to m ake a ny changes or 

adaptations whenever they find it necessary for a particular teaching 

situation. 

In spite of the fact that the a bove mentioned materials which a re used for 

teaching listening comprehension h ave their own positive value, there a re 

some drawbacks. 

They a re: 

.:. The listening texts lack spoken language features which help 

students develop real-life listening skills . 

• :. Since a lmost a ll of the texts a re designed for loud reading, 

they become incapable of a rous ing interest. There should h ave 

been variety su ch as dialogue, drama, etc . 

• :. Bein g live listening, the teacher a lways reads out the listening 

texts a lou d . This limits the studen ts' exposure to different 

accents which can enrich their lis tening skills. 

Concerning the students' responses to the questionnaires th e students u se 

ineffective strategies to comprehend listening texts (Ta ble 4.1) , for 

example, they tend to listen every detail of the text; and when they come 

across unfa miliar words or expression, th ey do not guess based on the 

context. 

On the other hand, the studen ts reported that when they succeeded in 

doing listening activities, they were encouraged to do m ore (Table 4.3). 

From this, we can deduce that the listening activities a re meant to train 

not to test, a nd th e best practice is obtained be h aving learners do the 

activities more or less su ccessfully. 
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When we come to listening to lectures, the majority of the students 

reported that they, on one way or another had considerable problems in 

comprehending lectures (Table 4.4) . Likewise, the students indicated the 

difficulties they encountered in note-taking when thy listen to lectures. 

They pointed out that the speed of the instructors and the length of 

lectures was causes of the difficulty. This finding seems to correspond to 

those of Khuwaleih (1999). She found that students' failure was due to a 

lack of understanding academic lectures rather than to an inability to 

comprehend the subject content conveyed in the lecture. 

The instructors, on their part, reported that the listening texts were not 

well designed to help the students develop skills which enable them to 

become effective in lis tening to lectures and taking notes. 

5.2. Recommendations 

Based on the above findings the researcher would like to forward the 

following recommendations . 

1. The students at Wro. Siheen College of Business and Management 

are assumed to have the necessa ry cognitive abilities to attend an 

institution of higher learning. They are, however, hampered by the 

fact that the working English they bring to college such as the ability 

to effectively drive meaning from listening to oral texts a ppears to be 

inadequate for successful academic performance. Therefore, it can 

be deuced that providing them with training in skills a reas such as 

listening comprehension could assist them in developing the 

requisite skills to achieve academic success. 
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2 . Instructors should design listening activities which train their 

students to pay attention to the overall message rather than listen to 

every s ingle word in order to come to better understanding to th e 

text. Students need a lso to be aware of the factors which contribute 

to their difficulties in listening, such as the unfamiliar or difficult 

items in a long spoken text. Therefore, th e instructors sh ould 

introduce intelligent guesswork as an important strategy to help 

their students infer unfamiliar vocabulary from th e context, 

encouraging them to use their background knowledge to arrive at 

better interpretation of the unfamilia r item s . Similarly, difficult 

grammatical structure must be unlocked through a process of 

inference, explanation and practice. 

3. Understanding spoken language is essentially an inferentia l process 

based on a perception of cues rather than on a straightforward 

matching of sound to meaning (Rost, 1990). If the aim is to provide 

opportunit ies for the students to acquire m icro-skills in listening 

comprehension, the students should be provided with 

compreh en s ible input and purposeful listening tasks that develop 

comprehension. 

Besides, listening exerCises s h ould be as natural as the situ ations 

from which they grow. In other words, a n exercise in listening 

compreh ension must be as close as possible to a 'slice of life' -

neither a contrived situ a tion nor an a rtificially delivered discourse. 

By means of this, an instructor or a teach er h as a great work to do, 

and he / she has to be a very creative person in order to teach 

listening communicatively . 
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4 From the findings of the study we can also deduce that listening 

proficiency is very important for effective college/university studies. 

It would thus be productive if a paradigm shift in listening 

comprehension lessons could be effected towards lecture listening 

instruction. Listening as a construct, as well as the demands made 

on the listener in lecture listening, needs specific attention in 

English language curriculums. 

5 In order to enhance effective listening comprehension in students 

when they attend academic content lectures, instructors need first 

of a ll to ensure that they speak at a normal speech rate . Lectures 

should be well organized, either with outlines on the board or in the 

form of handouts. Instructors should be trained to insert many 

more overt discourse markers that highlight the overall structure of 

their lectures . They could further increase the amount of 

redundancy by means of discourse markers indicating consecutive 

numbers such as 'firstly', 'secondly'. It seems clear that pedagogic 

texts and course curriculums should be revisited in order for 

lectures of EAP courses to use materials that contain appropriate 

types of discourse markers. Besides, the instructors of other subject 

courses are advised to do th e following: 

a. modify the language of presentation and keep new terms and 

concepts to a reasonable load for each lecture. 

b. provide a glossary of the new terms and concepts for each 

lecture. 

c. modify the speed of the lecture. 

d . reduce the lecture time or chunk the lecture into several 

sections and provide a break between each chunk. 
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6 Future research on listening comprehension should investigate 

different types of listening activities and define their goals. 

Questions should be designed to investigate the relationship 

between listening and different styles of learning in order to find out 

why learners prefer to use a particular listening strategy and a 

certain listening activity. Moreover, future research on lis tening 

compreh ension should also be focused on possible supporting 

programmes that will allow students to become selective, effective 

and active listeners in academic situations. Syllabus designers, 

then, would make use of this knowledge and integrate it within the 

curriculum. 

7 In addition, future research designs need to include opportunities to 

observe participants as they attempt to use listening strategies on 

authentic listening tasks in their academic content classrooms. 

Although determining when students are engaging in internal 

cognitive processing is difficult, it is still necessary to practice these 

activities in order to know whether students maintain and transfer 

their strategy instruction to authentic listening tasks in their 

academic content classrooms. 
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APPENDIX A 

Checklist for Analyzing the Content of the Listening Texts and 

Activities 

1. What k ind of listening material is contained in the course? 

Does listening form part of general oral work (eg. dialogues, role 

plays, Conversation, etc), or I S listening handled in its own right 

with lis ten in g texts for comprehension? 

2. If there a re specific texts, what are the input sources, live, 

recorded, authentic or specially constructed passage for loud 

reading? 

3. Are the li stening texts set in meaningful contexts? 

4. If there a re audio-recorded m a terials , what do they look like in 

te rms of sound qua lity, speed o f de livery, accen t and authenticity? 

5. What kinds of as tivities are based on the listenin g texts, 

comprehen s ion questions, extracting informa tion , writing 

summaries, completing tables, etc'? 

6 . Do the ac tivities reflect purposes for listening that a pproxima te 

authentic real life listening? 

7. How closely do the inpL'.t a r,d tasks relate to the micro-skills that 

listening comprehension involves? 

8. What kinds of visual support are provided to make texts/tasks less 

difficult? 

9. Are th ere suggested procedures for teaching th e listening 

materials? Are there pre-, wh ile -, post-listing s tages? 

10. Are th e material selected a nd designed by cons idering the needs of 

the students? 

(Adapted from Ric ha rds 1985, Rost 1990, Cunni ngs worth 1995) 
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Appendix Bl 

Content Map for the Listening Sections in the Course book 

Lis tening Text Text Listening Activity Listening Skills No. o f 
Un it Unit Topic Input s ource Page 

Topic/Theme t y pe T yp e Pra cticed Exercise 

I One People and The Fire-walking Ceremony Passage Loud reading I Multiple-choice questions Listening for specific 
I I Dictations 

2 17·18 

I 
Customs I Jumping the bulls Passage Loud reading Information 

"'wo Focti for Nutrit ion : Food for Energy Passage llUd reading 1 Dictation Understandin~ and 

I_~J 
I 

I 
I I Thnught and Growth respond 

1
8 

10 Three Animal Lung-fish: Fish that can live Passage I Loud reading Blank-filling questions Listening for specific 

:j 
, 

I 

I ~ 
Behavior without water , information , , 

Four Animals on the Animal Records Passagel Loud reading Completing a table outline Listening and notc-

Move How long can a camel go Passage J Loud reading Dictation taking 2 
0 v.-ithout water 
N -=--Five Clot.'1es and I The Clotring Industry" Passage Loud reading Blank -fIlling questions Listening for specific I 
E I 103 

Fashion 1: information 

Six Inventors and Henry Ford Passage Loud reading Multiple-choice questions Listening for specific 
2 123·24 

Inventions Thomas Edison Passage Loud reading Dictation information 
. 

Seven Organization s Building a Life in the Desert Passage Loud reading Producing lists Listening for specific 

information 
I 142 

Listening and note 

L ta!<ing 
. - ._-_ ... -- ----- - -- -_ .. _----_ .. 
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Appendix B2 

Content Map fo r the Listening Sections in the Course book 

! I 

I 
Listening Text Listening No. of ! 

Unit Unit Topic T ext type Input source Lis tening Skills Practiced Page I 
Topic / Theme Activity Type Exercise 

i 

One Fanners and The Importance of Compost Radio Loud reading Completing a . Listening for specific 

Farming broadcast note summary infonnation 1 1 1·12 

outline . guided note taking 
...",--' Two People on the How to Make a Compost Radio Loud reading Completing a Listening for s pecifi c 

BI 
Move Pit broadcast note-summary information 2 26 

The San (The Bushmen) I Passage Loud reading Dictation Listening and note taking 

0 The Most Dangerou s J obs Passage Lou d reading Answering WH Listenmg for specific 
Crafts and 

0 Three in the World questions in information. 1 38 
craftsmen 

k 
, 

note form Inference 
I 

The Human 
Body Systems Passage Loud reading Complete a Listening fo r specific 

55· 
T Four table outline information Guided note 2 

Body The Strange Cases of 56 
W Passage Loud reading Dictation taking 

Rh in eas Gage 
0 Listening a nd 

Images of Uwungelema (A magic Re- tell ing a 
Fivl:: Story Loud reading u nderstanding. 1 69 

Africa tree) story 
Listening and Note-taking 

Families and The Tr eatmen t of Passage Loud rea d ing Dic tation Listening a nd identifying 
st."" 1 84 

Grou ps Strangers 

Passage Loud reading Answering Listening for specific 
98-Journ ey into Livin g Abroad a Space 

Seven com prehension information Listening and 1 
space Station 

I 
99 

questions note takin g 
- - --
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Appendix C 

The Interview Items and The interviewees' Response 

1. What are som e of the prob)pm s your studen ts encounter du ring 

liste n ing comprehension lessons? 

Ins tructor A 

I th ink listening comprehension lessons ha ve not been 

given as much attention as they deserve m h igh 

sch ools. The students join the college with little 

experience of listening skills . Therefore, for m e the 

listening lessons are very tiresome. It is because the 

s tuden ts want to hear th e listening text many times in 

order to do the exercises . 

Instructor B 

Having finished the pre- listen ing activities, I will 

in stru ct th em wh at they are going to do while the 

liste n ing tex.l is read out.. The problem is when I read it 

at a natural speed many students do not finish the 

while listening exe rcises. They want me to rea d the 

listenin g Lext very slowly. 

Instructor C 

The listening texts are not linguistically d ifficult. That 

is, the word s in th e texts a re fa milia r . Moreover, some 

of the key 'Nords are discu ssed before the studen ts 

li sten to the text. In spi te of a ll these, wh enever th ey 

hear a wore!, phrase, or an expression which they do 

not kn ow they panic. Many s tuden ts a re unable to 

guess meanmg in context. They a lso ask me to read 

the text very s iow!y. 
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2 . Do you think the materials you are usmg for teaching listening 

comprehension help the students develop their listening to 

lectures and note-taking skills? 

Instructor A: 

Yes, I do. Most of the listening comprehension lessons 

require the students to take note as they are listening 

to the texts. I think this can be taken as an 

opportunity for the students to develop th eir listening 

to lectures a nd note-taking ski lls. 

Instructor B: 

Yes, some of the listening exerCIses are note taking. 

Therefore, the students take note in order to do the 

exerCIses. This will he lp them develop th e skills of 

n ote-taking. However, the listening texts do not have 

the distinctive features of academic lectures. 

Instructor C: 

Yes, if the students attend the listening lessons 

and accomplish the exercise successfully; they will be 

able to listen to lectures and take notes in other 

courses effe ctively. The listening comprehension 

lessons will enable the s tudents to become active 

listeners and to adopt different listening strategies. 
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3 Do you believe it is necessary to teach explicitly the listening 

strategies students should employ to understand a lis tening 

text? 

Instructor A: 

In my opinion, we should let our students practice the 

d ifferent skills of the language. So long as we make the 

s tuden ts carry out different ac tivities usin g differen t 

strategies, they develop and internalize them 

subcon scious ly . Hence, I don't think it is n ecessary to 

te ll the students to use this or that s trategy. 

Instructor B: 

I think ... smce English, having a foreign language 

status, the students should consciously learn the 

language using appropriate strategies. I believe if the 

students are aware of the techniques needed to 

acquire the skills of the language, it will enhance 

learning. In addition, m the teacher's guide it is 

pointed out teachers should teach the students 

general listening techniques. 

Instructor C: 

Yes, if we directly teach students , they will be a ble to 

use the strategies under d iffere nt circumstances. 
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Appendix D 

Addis Ababa University 

School of Graduate Studies 
Department of Foreign Languages Literature 

Questionnaire for Instructors 

Dea r Responden t, 

I am conducting research on Problem s Students Encounter in Listening 
to Lectures and Note taking. The fo llowing ques tionn a ire is designed to 
collect data for th e study. Hen ce, your response will have much 
contribution to th e success of the research work. 

You are, therefore, kindly requested to read each item carefully a nd give 
your genuine responses . Concerning th e information , you give m e, I 
would like to a ssure you that a ll would be kept confidential and u sed 
only for the research purpose. 

You are not requ ired to write your name . 

Tank you. 

Direction I: Write about yourself 

1. Sex __ Qualification ___ Major _____ Minor ____ _ 
2 . Teaching experience: 

a) Teaching experience in genera l years. 
b) En gl ish language teachin g experience at college level 

____ years . 
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Direction II: Read each of the following statements and show the 

extent to which you perform each of the following 

statement. 

[AJ The following s tatem ents are about teaching methods a nd techniques . 

Key - Never = 0; Rarely = 1; Sometimes = 2; Usually = 3; Always = 4 

! Rating scale 
No Statements 

0 1 2 3 

I introduce the listening text a nd 
1 

activity briefly 

I set purpose(s) for each listening 
2 

activity 

I ma ke the instruction., clear to the 
3 

students 

I ask students to pay attention to the 

text's title , subtitles, or othc:r visua l 

4 support in / or around the text for 

predicting the context before th ey 

listen to the text. 

I ask s tudents to pay attention to some 
I 

5 key lexical items u sed in the listening 

text. ! 

I ask students to read through th e 

6 comprehension qu estions before they 

listen the text. 

I tell the students to copy the 
7 

questions, tables and n ote outlines 

I remind the students to take specia l 

8 note of sentence COdnectors a nd 

repetitions 
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I advise the students as to how to use 

9 different listening and note taking 

techniques 

I read the text a loud, and make 

10 students listen and write t!.e answers 

for the com prehen s ions questions 

1 1 
I ask s tudents to listen for th e gen eral 

idea of the text. 

I ask s tudents to listen the text and 
12 

identify the m a in points 

I a sk students to listen for detailed 
13 

information given in the text. 

I ask students to guess the meaning of 
14 

n ew words based on the context 

I a sk s tudents to do some lis tening and 

15 
follow up activities , such a" cOIT,pleting 

tables , diagra m s, and summa ry 

outlines . 

I ask studen ts to take notes to wnte 
16 

I summaries a nd reports later 

If you h ave some m o re com ments about teaching methods a nd 

techniques, write here . 
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lSJ The following statem ents a re about tasks and ac tivities 

Key - Never = 0; Rarely = 1; Sometimes = 2; Usually = 3; Always = 4 

No Statements 
Rating scale 

0 1 2 3 

17 
The li stening tasks/activities are quite meaningful to 

students. 

18 
The listening tasks are rel eva nt and appl; cau le to the 

practice of lecture li stening and note maki ng 

19 
The pre-l istening activities help the students predict 

the content of the text. 

20 
The wh ile listening acti vities help students deve lop 

good li stening skill. 

The pair and group activities during the pre and post 

21 li stening sessions in volve students more actively in 

the listening process. 

If you have some more comments a bout the tasks and activities, write 

here . 
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[C] The fo llowing sta tements are about the content of the listening texts . 

Key - Never = 0; Rarely = 1; Sometimes = 2; Usually = 3; Always = 4 

Rating sca le 

No Statements 
0 I 2 3 

22 
T he li stening texts contain things students want to 

know, quite apart the language itse lf. 

The li stening texts a re importan t fo r students to 

23 
widen their experi ence and knowledge 

24 The length o f the li steni ng texts are quite ri ght 

The use o f d iscourse markers in the listening texts is 

25 of much he lp to students as an a id in understanding 

real lectures in othe r subj ects. 

26 
T he organi zati on of ideas in the listening texts he lp 

stud ents practice listening to lecture and note taki ng 

1----"The listeni ng texts are presented in c lass somew hat 

27 
like real lectures 

Th e li stening texts contain new vocabulary items 

28 
thar a re use ful fo r students to kn ow 

If you have some more com ments about th e content of the lis tening texts, 

write he re. 
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Appendix E 

Addis Ababa University 

School of Graduate Studies 

Department of Foreign Languages Literature 

Questionnaire for Students 

I am conducting research on Problems Students Encounter in Listening 

to Lectures and Note taking. The fo llowing questionna ire is designed to 

collect data for the study . Hence, your response wi ll h ave much 

contribution to the success of the research work. 

You a re, therefore, kindly requested to read each item carefully and give 

your genume responses. Concerning the information you give me, I 

would like to assure you that a ll would be kept confidentia l a nd u sed 

only for the research purpose. 

You a re not required to write you r na me. 

Thank you 

Direction I: Write about yourself 

Sex _____ _ De pt ______ _ 
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Direction II: Read each of the following statements and show the extent 

to which you perform each of the following statement. They 

are about listening skill s trategies. 

Key - Never = 0 ; Rarely = 1; Sometimes = 2; Usually = 3 ; Always = 4 

Indicate your response by putting a tick (if) in the appropriate box 

again st each statement. 

No Statem e nts 
Rating scale 

0 1 2 3 

I 
I li sten for key words w hich seem 10 carry most of 
the meaning. 

I predict w hat the teacher wi ll say next based on 
2 context, background knowledge 0 1' what has been 

sa id so far. 

3 I avo id trans lating w hat 1 hear word-far-wo rd . 

4 
I li se the speaker 's tone of vo ice, gestures. pauses o r 
body language as a c lue to mea ning. 

S If I am unsure about meaning I guess. 

6 
1 find it difficult to get a general unde rstand ing of 
the spo ke n text fro m the fi rst listcnir.g. 

~ 
I use my experience and background knowiedge u f 
the top,ic to understand the s~oken text. 
1 listen to every detail to get the main idea of the 

~ spoken text. 

If you h ave some more comments about listening s trategies, write h ere. 
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Direction III: Read the following statements about listening 

problems related to the message . 

Key - Never = 0 ; Rarely = 1; Sometimes = 2; Usually = ; Always = 4 

Indicate your response by putting a tick (,I) in the appropriate box 

against each statement 

No Statements 
Rating scale 

0 1 2 3 

Unfam iliar words interfere with my li stening 
9 

comprehension 

10 
Difficult gra mmat ica l structure interfere with my 

li stening comprehension 

I find it difficult to 
II 

interpret the meaning of long 

spoken text 

12 
I find it difficult to predict what speakers are goi ng 

to say h om the titl e of the spoken text 

13 
I find it diffi cu lt to get a general understanding or 

the spoken text fro m the first li stening 

, I find it difficult to understand texts which are not of 
14 

interest to me 

I feel nervous and worried when r don't understand 
15 

the spoken text 

If you h ave some more comments about listening problems related to the 
message, write here. 
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Direction IV: Read the following statements about listening tasks 

and activities. 

Key - Never = 0; Rarely = 1; Sometimes = 2; Usually = ; Always = 4 

Indicate your response by putting a tick (,/) in the appropriate box 

against each statemen t 

No Statements 
Rati ng scale 

0 I 2 3 

When I succeed III 
16 

do ing listen i ng tasks, it 

encourages me to do more. 

I enj oy do in g the pre-li stening activities (activ ities 

17 we do before listening to the passages) as they 

prepare me fo r the listening 

I think the whil e-listening act ivities (activit ies we do 

18 while listening to the passages) help me deve lop 

good li stening strategies 

19 
The li stening acti vities provide opportunities of real 

COI11Il1 t1 n ica l iurl 

I think the listening task/ act iviti es are relevant and 

20 appl icable to the practice of lecture li stening and 

note tak ing 

If you have som e more comments about listeni ng tasks and activities, 
write here . 
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Direction V: Read the following statements about listening to 
lectures in English 

Key - Never = 0 ; Rarely = 1; Sometimes = 2; Usually = ; Always = 4 
Indicate your response by putting a t ick (,f) in the appropriate box 
against each statement 

S tatem ents 
Rating scale No 

0 1 2 3 
21 I don' t understand a lecture given in English 

I ~iIldersta n d very little of a lecture in English. I can 

not identify the main points or supporting detai ls. 
22 The parts I do understand are usually not re lated to 

the lecture, e.g. greetings, reference to page 
numbers etc. 

I orten gel confused wilh a lecture in Engli sh. lam 
23 unab le to identify most of the main and suppolting 

deta il s. 

I am able to understa nd at least half of the main 
24 points and sOllle of the supportin ::; details of a 

lectu re in English 
--

A lthough I understand most of the Illain points of a 
I 

~5 
I lecture III Engl ish, I occasionally get confused. I 
i usually do not understand all the supporting deta il s. 

I have no rea l prob lems in li steni ng to lectures in 
I 

Engl ish. I understand a ll the main points and most 
26 of the supporting deta il s. There are usually only a 

few items of vocab ul ary or expres"ions I do not I 

undersrand. 

I understand a lmost everyth i ng. A few items of 
27 voca bu lary confu se me, but I can usua lly guess their 

meaning. 
.. 

')6 
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I understa nd everythi ng. I am able to follow the 

28 lecture from begi nn ing to end with no li sten ing 

prob lems at all. 
f--

I will understand lectures better if the lecturer 
29 

repeats everything he says. 

I wi ll understand lectures better If tI~ 30 
slIlll mar ized. 

-

If you h a ve some more comments a bout listening to lectures in 

English, write here. 
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Direction VI: Read the following statements about Note taking 

Key - Never = 0; Rarely = 1; Sometimes = 2; Usually = Always = 4 

Statements 
Rating scale 

No 

1° I 2 3 4 

Taki ng notes IS important for me to get a better I 
31 

score on tests 

Taki ng notes makes it eaS Ier to remember the 
32 

lecture information 

Taking notes helps me listen carefully to the 
33 

lectures. 

34 Tak in g notes helps me to understand lectures 

-';-5 
. ) I review my notes before examinations 

I 
It helps to take notes if the lecturer writes some 

36 
points on the blackboard when he gives lectllre .. 

--
When I take notes, I use aborev iations to cope up 

37 L I 

~ 
with the speed o f the lecturer. 

I rewrite my notes after the leelll re (w ithi n 2't I 
38 ; 

I I I hOllrs). I 
-l- -

39 
When the lectures are very long, I find it difficilit to I 
take notes. i 

If you have some more comments about note taking, write here. 

'l8 
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Appendix F 

Omitted or Revised Questionnaire 

Instructors' Questionnaire 

A) Omitted 
I Students like the li stening activities very much. 
2. I engage the students in extensive writing exercise 

based on the li stening tex t. Example 
Writing composition 

B) Refined 
I. The pre-listening activities are enjoyable enough for 

students to set a purpose for li stening. 

Revised (item 19) 
The pre-listening activities help the students predict the 

content of the text. 

2.The listening texts seem real lectures 
Revi sed (item 27) 

The li stening texts are presented in class somewhat 
like real lectures. 

Students' Questionnaire 

A) Omitted 

1. I attend out-of-class events where I can li sten to the new 
language being spoken. 

2. I li sten carefull y to how native speakers pronounce the 
the language I am trying to learn. 

B) Refined 

When I take note , I use sh0l1hand to cope up with the 
the speed of the lecturer. 

Revised ( item 37) 

When I take notes, I use abbreviations to cope lip wi th 
the speed of the lecturer. 
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