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Abstract

The objective of this study was to examine the relationship between personality types and
occupational stress of teachers in private higher education institutions of Addis Ababa. The
study employed correlational research design and the lottery method was used to select 154
participants. Two instruments were used which were Big Five Inventory (BFI) and Teachers
Occupational Stress Scale (TOSS). To analyze the collected data, both descriptive and
inferential statistics were applied. The findings of the study revealed that 30.3% of the
teachers experienced a low level of stress, 42.8% experienced moderate levels of stress, and
26.9% experienced high levels of occupational stress. Female teachers score significantly
higher occupational stress (M=57.74, SD=11.24) as compared to the males (M=47.76, SD=
5.24) and the t-test yielded a statistically significant difference between the mean scores of
male and female teachers on the overall occupational stress scale (t=-4.491, df=143,
P=.000, «=0.05). The result also indicated that there is a significant negative correlation
between occupational stress and conscientiousness (r=-0.442, p<0.05), agreeableness and
occupational stress (r=-0.371, p<0.05), and extraversion and occupational stress (r=-0.347,
p<0.05). However, there is no statistically significant relationship between openness and
occupational stress of teachers (r=-0.002, p>0.05). There was a significant positive
correlation between neuroticism and the occupational stress of teachers (r=0.211, p<0.05).
Moreover, the results revealed that personality has a statistically significant negative link
with occupational stress (r=-0.338, p<0.05).
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Chapter One
1. Introduction

1.1 Background of the study

Personality traits can play a significant role within the effectiveness of organization
performance and recent studies have reported that many personality traits predict specific
work-related behaviors, stress reactions, and emotions well under conditions (Zamir, Hina, &
Zamir, 2014). However, some individuals are more vulnerable to stressful situations than
others. For example, Neuroticism is recommended to be linked to individual differences in

emotional reactivity to stress (Zamir, Hina, & Zamir, 2014).

Personal elements of an individual such as evaluation of stressful events, the selection and
efficiency of dealing strategies, and the impact of stress on well-being may increase or
minimize the effect of stress (Ozutku & Altindis, 2011). Some individuals easily exposed to
stress such as neuroticism personality but others like individuals with openness to experience

personality and agreeableness are less exposed to stress (Ozutku & Altindis, 2011).

Personality can be defined as an enduring and stable characteristic of an individual which
makes him unique. It is the total accumulation of an individual’s unique characteristics’ that
anticipated being consistent and stable across situations (Asmawati, Fatimah, Norhayati, Nor
Ba’yah, & Roseliza, 2014). They further considered personality, as a combination of an
individual’s belief, attitude, emotion, and behavior which relatively assumed to be stable and

make him/her unique (Asmawati et al., 2014).

Stress could be a condition of strain on one’s emotion’s thought processes and wellbeing.
When it’s excessive, it can threaten one’s ability to deal with the environment (Saravanan &
MuthuLakshmi, 2017). As a result of this excessive pressure, the employees develop certain
symptoms of stress like becoming nervous and worry that affects his/her performance. Stress
is the general term applied to the pressures people feel in life (Saravanan & MuthuLakshmi,
2017).

In the past two decades’ educational psychologists and social researchers gave much
emphasis to the issue of stress (Popoola & llugbo, 2010). It appears to be an unavoidable

characteristic within the lives of human beings and affects the day to day living. It occurs
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when there is a discrepancy between the individual’s interest, capability, and demands of the

working environment (Pithers & Soden, 2006).

Compared to other professions, the teaching profession is at high risk for higher levels of
occupational stress (Gurpreet, 2009; Aftab, 2013; Alemu, Teshome, Kebede & Regassa,
2014; Gebrekirstos, 2015; Baraza, Simatwa, & Gogo, 2016). According to these researchers,
the great stressors for teachers include student misbehaviors, work overload, uncomfortable
working environment, delay and non-payment of salaries, time pressure, parent’s insults, and
assaults, lack of motivation of students, teachers’ competence and poor relationships with

administration and colleagues.

Stress costs plenty within the teaching profession but little attention was given than other
occupations (Gurpreet, 2009). The prices of stress within the teaching set are high in terms of
wasted training for those that leave their jobs and in terms of the psychological and physical
effects upon those that stay. A stressed teacher is also no longer remains a role model for the

young generation (Gurpreet, 2009).

According to Chan, Chen, and Chong (2010) in their study in Hong Kong of work stress of
teachers from primary and secondary schools, the results indicated that compared with one
year and five years ago, 91.6% and 97.3% of the responding teachers reported a rise of
perceived stress level, respectively. The study further revealed that heavy workload; time
pressure, education reforms, external school review, pursuing further education and
managing students' behavior and learning were the foremost frequently reported sources of
occupational stress. However, the study found that there is no statistically significant

difference between male and female teachers in experiencing occupational stress (p>0.05).

A study conducted by Popoola and llugbo (2010) found that all teachers experience (100%)
occupational stress and only they differ in the level of stress they experience. The poor
interaction of teachers with students and their parents triggers occupational stress in teachers
(Ipek, Akcay, Atay, Berber, Karalik, & Yilmaz, 2018).

The link between personality types and occupational stress has been a frequently studied
research topic in numerous disciplines including educational settings (Dumitru & Cozman,
2012). It helps to know how certain individuals function properly while others exposed to

stressful stimuli (Dumitru & Cozman, 2012). Most of the time a competitive person,
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aggressive, and hostile personality type is more experienced occupational stress. Anxious
people can be more stressed at work or frustrated and dissatisfied when things don’t go

consistent with their plan (Mmaduakonam & Ifeoma, 2015).

Individuals with different personality types differ in their perception of the effects and
consequences of stress (Ozutku & Altindis, 2011). A personality characteristic of an
individual affects his/her view and the way how they experience stress. The working
environment also affects the individual’s capacity of managing stress. This asserts that
occupational stress is not a characteristic of either the environment or individual but it is the
result of the interaction between an individual and the environment (Ozutku & Altindis,
2011).

In developing countries, like Ethiopia, teachers experience a lot of challenges and stressors
that affect their performance (Elleni, 2017). This results in lower quality education and
affects the educational environment productivity. A study conducted by Gebrekirstos (2015)
revealed that all teachers (100%) experienced a high level of occupational stress. Studies
conducted by Alemu, Teshome, Kebede, and Regassa (2014) and Elleni (2017) also yielded

similar results.

The rationale for conducting this research is that my observation and familiarity | have had
with the problem of teachers’ stress and boredom working on different levels of educational
institutions. As all of we might know that teachers are the main pillars in educating and
molding a generation of a given country, apart from that neither they are given due attention
nor free from mental pressure for being a teacher. As of my exposure to the area, the level of
stressor situation is seemingly high in private higher institutions. | worked as a teacher in a
private school and had the opportunity to discuss with different teachers about the nature and
prevalence of occupational stress. | have observed the problem while we discuss the issue of
teaching in different circumstances. Thereafter, it has always been a puzzle for me to know
the issue from a scientific standpoint whether the problem stems from the individual
personality type or external factors currently working as a teacher. Accordingly, the
researcher is driven by all these reasons in mind to explain the relationship between
personality types and occupational stress of teachers of private higher education institutions
in Addis Ababa.
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1.2 Statement of the problem

In today’s world, occupational-related stress influences individual performance and
organization productivity in many ways. Individuals employed in one organization
experience different psychological and emotional problems (Baysak & Yener, 2015).
Particularly in developed countries, individuals are more prone to occupational stress and one
third among the employed are struggling with occupational stress (International Labor
Organization (ILO), 2002).

Darge (2002) in his study of the predominance of different sources of stress among teachers
in government senior high schools of Addis Ababa reported that the main sources of teachers
stress include related student’s behaviour, salary and promotion, and evaluation. The findings
of the study further suggest that, although salaries and benefits remained to be critical areas
of teacher stress and should receive due attention, it was useful to simultaneously deal with

other sources of stress of equal or secondary importance (Darge, 2002).

Nagra and Arora (2013) researched the influence of occupational stress and health among
teachers. They used a random sample of 206 teachers. The results revealed that 94.2% of
teachers experienced a moderate level of occupational stress. And 4.4% of teachers
experienced a high level of occupational stress while 1.4% experienced a low level of

occupational stress.

Boyle, Borg, Falzon, and Baglioni, 1995; Baraza, Simatwa, and Gogo, 2016) researched the
nature of stress within the occupational setting and the results showed that the teaching
profession is one of the foremost stressful occupations in the world. According to these
researchers, teachers are more exposed to different occupational stressful stimuli and
experience emotional disturbance, work overload, low achievement in their performance, role

conflict, absenteeism, and burn out.

Researches conducted by Asmawati et al. (2014), Gurpreet (2009), Morris (2015), and
Colomeischi (2015) discovered that there is a significant relationship between occupational
stress level and personality dimensions of teachers (p<0.05). These findings revealed that
neurotic individuals are more experienced feeling of stress. There is a correlation between
neuroticism and stress levels. Individuals with neurotic personality are more vulnerable to

stressful stimuli. They also stated that the extraversion dimension, openness to experience,
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conscientiousness, and agreeableness were negatively related to job stress. According to these
researchers, extraversion individuals are less vulnerable to stress and function properly

compared to introverts.

Reddy and Ramamurthi (1991) cited in Gurpreet (2009) explored the relationship between
stress experienced on the job-age, personality, and general ability of police officers and
reported that except age the other variables failed to show any contribution to stress. Age of
employee’s influenced the perception of stress but personality and general ability have

limited contribution to the influence of stress (Gurpreet, 2009).

Dessalegn, Abebe, Bekele, Benalefew, and Berhanu (2016) in their study assessment of
occupational stress and associated factors among nurses in East Gojjam Zone public
hospitals, found that more than half of the nurses were experienced occupational stress. The
result also shows that female nurses were perceived as high occupational stress than male
nurses. Another study conducted by Gezae, Walelegn, Getahun, and Ararso (2018) also
researched health care workers and found similar results. According to these researchers,
there is a high level of occupational stress among health care workers. There is a significant
relationship between male and female health care workers (p<0.01). Males have a low level

of occupational stress level (23.5%) compared to female health workers (62.8%).

Gebrekirstos (2015) conducted a study on occupational stress among secondary school
teachers and their coping strategies and found that all teachers (100%) experienced a high
level of occupational stress. The possible reason suggested by the author was either the
working condition of that zone is highly inconvenient, or the cost of living these days is more
difficult for the teachers. Besides, the result shows that there is an insignificant difference
between male and female teachers in experiencing occupational stress (t=.633. df=319,
p=.527, 0=.05 that is p-value is greater than alpha value, two-tailed). The author illuminated a
reason for this insignificant difference among male and female teachers and suggested that
this may be due to using similar occupational stress-reducing mechanisms and there is no
gender-based treatment (affirmative action) given to female teachers (Gebrekirstos, 2015, pp.
143-157).

Even though there are sufficient research findings on the issue of the link between personality
types and occupational stress of teachers in other countries, as far as my knowledge is

concerned, in Ethiopia studies on the area of personality types and occupational stress is
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limited. This shows that there is a knowledge gap on the issue of the link between personality
types and occupational stress of teachers in the country. So, this study intends to fill the gap
and examines whether there is a significant association between the level of occupational

stress and personality dimensions of teachers.
1.3 Obijective of the study

The general objective of this study was to examine the relationship between personality types
and occupational stress of teachers in some selected private higher education institutions of

Addis Ababa. The study more specifically addresses the following research questions:
v" What is the level of occupational stress of teachers?

v" Is there any significant difference between male and female teachers in experiencing

occupational stress?

v Is there any significant relationship between extraversion personality type and

occupational stress of teachers?

v" Is there any significant relationship between agreeableness and occupational stress of

teachers?

v" Is there any significant relationship between conscientiousness and occupational stress

of teachers?

v' Is there any significant relationship between neuroticism and occupational stress of

teachers?

v'Is there any significant relationship between openness to experience and occupational

stress of teachers?
1.4 Significance of the study

Occupational stress has been one of the major prevalent problems in the educational setting
(Aftab, 2013). Previous studies revealed that teachers experience a high level of occupational
stress (Aftab, 2013; Gebrekirstos, 2015). So, the study of this kind has important implications
for the teaching-learning process. It has practical and theoretical as well as methodological

significance. Practically the result of this study provides teachers with information related to
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the level of occupational stress and its association with personality dimensions. It also helps
other government bodies like school administrates and policy-makers to understand the
nature of occupational stress in the teaching profession and take certain stress-reducing

mechanisms.

Moreover, this study helps school counselors to understand the prevalence of occupational
stress and association with the personality characteristics of teachers. A result of this research
finding, the counselor can apply certain coping mechanisms that reduce the occupational

stress levels in the educational setting.

Given limited studies conducted to examine the link between personality types and
occupational stress of teachers in our country, this study will serve as a theoretical and

methodological foundation for future research.
1.5 Scope of the study

The study is delimited in terms of its study site, target population, and the concepts it
addresses. The study site is delimited in Addis Ababa city administration PHEIs only. The
study was conducted in private higher education institutions particularly Gage College, St.
Mary’s University, Damat College, Addis Ababa Medical and Business College, Universal
Technology College, International Leadership Institute, Africa Beza College, Universal
Medical College, and Micro link information and Technology College. This study is also
delimited conceptually focusing on the relationship between personality types and
occupational stress of teachers. The variables included in this study were socio-demographic
factors, personality types, and occupational stress of teachers.

1.6 Operational definition of terms
Private Higher Education Institutions: include Colleges, Institutes, University Colleges,
and University’s owned privately and established for educational purposes.

Personality: is a collection of consistently shown features which are unique to the individual

and separate him/her from other individuals.

Personality types: is defined in this study as the combination of the five dimensions of
openness to experience, conscientiousness, agreeableness, extraversion, and neuroticism

characteristics that an individual separate and make him unique from other peoples.
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Extraversion: Individuals with extraversion personality types tend to be sociable, being full
of life, excited, cheerful, talkative, enterprising, and experience positive feelings of joy and

excitement.

Agreeableness: An individual tends to experience positive humanitarian aspects of kindness,
trustworthiness, caring for their physical appearance, forgiving, tolerant, valuing compromise
rather than competition, helpful reluctant to enter interpersonal conflicts, avoidant of using

power, or creating pressure to resolve a conflict in situations they entered.

Conscientiousness: Conscientiousness individuals are careful, organized, purposeful,
planned, hard-working, determined, achievement-oriented, decisive, tidy, disciplined, 10
prepared to deal with problems, adherence to ethical principles and values, and the ability to

finish a job started and the tendency to think carefully before taking action.

Neuroticism: Individuals with neuroticism personality are experiencing negative emotions of
being nervous, anxious, needing the approvals of others, being suspiciousness, constantly

changing moods, and being inconsistent.

Openness to experience: Individuals who are open to experience are flexible about the
principles, they reject traditional gender roles, and that they approach trials with a humorous

manner and show inherent interest towards new experiences.

Occupational stress: Occupational stress is defined as the negative or unpleasant outcome of
the demands of tasks that teachers face in carrying out their professional roles, duties, and
responsibilities.

Level of occupational stress: Teachers’ occupational stress levels are categorized into low
(18-41), moderate (42-66), and high (67-90) levels of stress.

Personality Tvpes and Occupational Stress of Teachers in PHEIs of Addis Ababa
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Chapter Two

2. Review of Related Literature

This chapter concerns with reviewing of previous research findings. The chapter consists of
the concept of personality types, occupational stress of teachers, and relationship between
personality dimensions and the occupational stress levels of teachers. And it highlights the
issue of gender and teachers’ occupational stress. Finally, it deals with theoretical and
conceptual frameworks of the study.

2.1 Personality types

Personality is the accumulation of characteristics of an individual that uniquely influences
his/her cognitions, motivations, and actions in numerous circumstances. An individual’s
personality can cope up with occupational stress and has become a matter of concern for
researchers. The success of any profession depends on the individual’s characteristics he/she
must effectively perform a task and have the capacity of managing occupational stress. The
qualities of an individual can help him to become control and overcome stress and equipped

with diversified occupations (Zamir, Hina, & Zamir, 2014, p. 21-27).

Individuals are expected to act in a consistently in several environmental conditions and
different time settings. This revealed that almost all people do not have extreme personalities
that change in different circumstances. Generally, an individual’s personality remains
constant within different settings like time, place, and different occasions (Ambachew, 2014).
To understand and explain the construct of personality researchers proposed numerous
personality frameworks that have varying levels of evidence of reliability and validity.
However, the Big Five is the dominant personality framework which is supported by the
lexical hypothesis (Ambachew, 2014).

Personality types are the fundamental dimensions or characteristics that an individual
separate and make him unique from other peoples. It can be seen as a constituent of different
traits that represents an individual holistically. It is based on these characteristics that can be
used to identify and recognized him/her from other individuals. Researchers try to classify an

individual’s personality characteristics into five big domains. The five domains underlying

Personality Tvpes and Occupational Stress of Teachers in PHEIs of Addis Ababa
9



one’s personality include openness to experience, conscientiousness, extraversion,

agreeableness, and neuroticism (Yilmaz, 2014).

Modern theories described personality as one’s traits that affect their perception and behavior
towards the environment (Swider & Zimmerman, 2010). It also plays an important in
determining the reaction and responses when exposed to a stressful situation such as coping
style and behavior. For example, narcissistic individuals have high expectations for their job
design and career advancement, when these expectations are not met despite their efforts, it

will increase their level of stress thus causing burnout (Swider & Zimmerman, 2010).

There is a consensus in the organizational behavior research of the personality factors often
termed as “Big-Five personality types (John & Srivastava, 1999; Costa & McCrae, 2017). It
is the foremost widely used personality model in contemporary psychology. The types of
personality types are extraversion/introversion, agreeableness, conscientiousness, emotional

stability, and openness to experience (John & Srivastava, 1999; Yilmaz, 2014).

Extraversion / Introversion: individuals with extraversion personality types tend to be
outgoing, being full of life, enthusiastic, joyful, talkative, enterprising, and experience
positive feelings of joy and excitement. Since extravert individuals tend to show positive
emotions, they are usually defined as active, ambitious, energetic, enthusiastic, open-hearted,
and communicative. However, individuals with introvert personalities are reserved, shy, and
timid. The high score in the Big Five Inventory shows the individuals are related to
extraversion personality whereas low score in this measurement is associated with

characteristics like being distant, quiet, introverted, and preferring solitude.

Agreeableness: an individual tends to experience positive humanitarian aspects of
compassion, dependability, caring for their physical appearance, merciful, open-minded,
valuing compromise rather than competition, helpful reluctant to enter interpersonal conflicts,
avoidant of using power, or creating pressure to resolve a conflict in situations they entered.
While high scores in this measurement are associated with characteristics like humility,
believing in cooperation, sincerity, and understanding, lower scores emphasize characteristics

like skepticism, stubbornness, competitiveness, and being cautious.

Conscientiousness: Conscientiousness individuals are careful, organized, decisive,

scheduled, hard-working, determined, achievement-oriented, decisive, orderly, well-
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organized, prepared to deal with problems, adherence to ethical principles and values, and the
ability to finish a job started and the tendency to think carefully before taking action. As the
score increases in this measurement characteristic like; being systematic, determined,

achievement-oriented, ambitious, and meticulous increase.

Neuroticism: Individuals with neuroticism personality are experiencing negative emotions of
being worried, nervous, needing the approvals of others, being suspiciousness, constantly
changing moods, and being unreliable. The increase of the scores in this dimension is
associated with characteristics like being comfortable confident, patient, open to criticism,
resistant to stress while the lower score is associated with characteristics like being anxious,

nervous, and shy.

Openness to Experience: Individuals who are open to experience are flexible about the
principles, they reject traditional gender roles, and that they approach trials with a humorous
manner and show inherent interest towards new experiences. Individuals who show openness
to experience are highly imaginative, creative, curious, courageous, fans of diversity, and
freedom. Individuals who are not open to experience have traditional attitudes regarding
interpersonal relationships, show strong adherence to the rules and principles, are not/cannot
be creative, do not/cannot dream, do not like adventure, show absolute obedience to
authority, are conservative, and adopt a standard or familiar work or behavioral patterns.
High scores in this measurement indicate characteristics like creativity, analytical thinking,
openness to other perspectives, and sensitivity, while low scores indicate characteristics like

being traditional, conservative, and indifferent.
2.2 Occupational stress level of teachers

Interest in the area of occupational stress among teachers increased in the 1970s since then
considerable research has been conducted in many countries (Dhar & Magotra, 2018). It is an
important area of research for educationalists and researchers. Several surveys have taken to

understand the stressful nature of teaching (Dhar & Magotra, 2018).

There is no single and universal agreement on the meaning and definition of stress. During
the 18th century, stress was seen as a force and pressure towards an individual’s body part
(Baysak & Yener, 2015). Gradually, different researchers and disciplines give increasing
emphasis on the nature of stress and contributed a lot of findings related to the concept and
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effects of stress. One of the prominent researchers about stress is Hans Selye. He viewed
stress as the physiological response of our body to stressful stimuli (Baysak & Yener, 2015).

This concept is more concerned with the biological aspect of the body reacts to stress.

The feeling of stress in occupational settings particularly teachers is universal and cross-
cultural (Gurpreet, 2009). Teachers face problems of high stress that limit their quality of life
and positive interaction with their students. And a teacher who struggles to continue in
his/her teaching profession gradually develops a sense of dissatisfaction and hopelessness
(Gurpreet, 2009).

The teaching profession is one of the most stressful work settings that characterized prolong
discomfort and work overload (Baraza, Simatwa, & Gogo, 2016). Researches conducted by
Alemu, Teshome, Kebede, and Regassa (2014), and Gebrekirstos (2015) concluded that
teachers experience a high level of occupational stress. According to these researchers, the
causes of teacher stress include work overload, interpersonal relations problems, school
culture, family size, class size, domestic chores, student discipline, and setting of

gxaminations.

Barkhuizen and Rothmann (2008) in their study of occupational stress of academic staff in
South African higher education institutions found that work overload and work-life balance
contributed significantly to the ill health of academics. Four occupational stressors, work
overload, job control, resources and communication, and job characteristics contributed

significantly to the commitment of academics to their institutions.

Tytherleigh, Webba, Cooperb, and Ricketts, (2005) in their study of occupational stress in
UK higher education institutions of all staff categories reported that the most significant
source of stress for all higher education staff (irrespective of the category of an employee)
was job insecurity. The results show that staff reported significantly higher levels of
occupational stress related to control, resources, relationships, and communication. But the
findings revealed that the staff reported significantly lower levels of commitment both from
and to their organization (p<0.05). Besides, they also stated significantly lower levels of
occupational stress concerning overload, and job overall, work-life balance, and lower levels
of physical ill-health (p<0.05).
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Antoniou, Polychroni, and Vlachakis (2006) studied gender and age differences in
occupational stress and professional burnout between primary and high-school teachers in
Greece. A cross-sectional design was used. Two self-report measures were administered to a
sample of 493 primary and secondary school teachers. The findings of the study reported that
the most highly rated sources of stress referred to problems in interaction with students, lack

of interest, low attainment, and handling students with challenging behaviour.

According to Ipek et al., (2018) teaching profession is a stressful occupation that affects the
teacher’s self-esteem, moral wellbeing, and self-confidence. The study further found that
teachers develop different psychological symptoms such as frustration, tension, and anxiety
that inhibit the routine activities of the individual and indirectly affect the academic
achievements of students. Teaching is regarded as one of the high-stress occupations. Their
findings also show that there is no significant difference between males and females in facing
occupational stress.

Aftab (2013) investigated the relationship between teacher’s occupational stress, job
satisfaction, work values, and pupil control ideology of Aligarh Muslim University teachers.
608 secondary school teachers were used as a sample from 41 schools of Eastern and
Western Province of India. The analysis of the data indicated that the majority of secondary
school teachers' (47.70%) have less occupational stress. The finding also revealed that
factors such as poor student behavior, ranging from low levels of student motivation to
misbehavior, and poor relationships with administration and colleagues can lead to
occupational stress (Aftab, 2013). In some cases, teachers contend with poor working
conditions that include a lack of resources and poor physical features of school buildings.
Also, they struggle with poor prospects concerning pay, promotion, and career development

which also contribute to their stress.

Other study conducted by Saravanan and MuthuLakshmi (2017) on occupational stress
among teachers of higher secondary schools in Nagappattinam District found that the
majority of the teachers, 62 (51.67%), had a high level of stress, 35 (29.17%) had a medium
level of stress and the remaining 23 (19.16%) had a low level of occupational stress.

Agai-Demjaha, Karadzinska Bislimovska, and Mijakoski (2015) in their study of the level of
work-related stress among teachers in elementary schools of Macedonia found that the

majority of the participants were perceived occupational stress as moderate. They employed a
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descriptive-analytical model of a cross-sectional study that involved 300 teachers. The result
shows that teachers perceived a moderate level of stress. However, there is a significant
difference related to demographic factors in experiencing stress like gender, age, and work
experience. Females experienced a high level of occupational stress (15.8%) than males
(3.8%). Further, they concluded that the teaching profession is one of the most stressful
occupations comparing with other occupations (Agai-Demjaha, Bislimovska, & Mijakoski,
2015, pp. 484-488).

Reddy and Poornima (2012) in their study of occupational stress and professional burnout of
University Teachers in South India revealed that the teaching profession is a highly stressful
occupation. The result found that the majority of teachers (74%) experienced a moderate and
high level of occupational stress. Also, the study showed that is a significant relationship

between occupational stress and burnout of university teachers (Reddy & Poornima, 2012).

Baraza, Simatwa, and Gogo, (2016) examined the levels of stress among secondary school
teachers and its implication on students’ academic performance in Kenya. The study found
that 6.06% of the teachers experienced low levels of stress, 37.37% experienced moderate
levels of stress and 56.57% experienced high levels of stress. According to these researchers’,
interpersonal relations, school culture, work overload, family size, class size, domestic

chores, student discipline, and setting of examinations are the main reasons for stress.

Ghani, Ahmad, and Ibrahim, (2014) also explored occupational stress among special
education teachers in Malaysia. A total of 92 special education teachers have participated in
the study. The finding of the study indicated that the overall occupational stress level of the
respondent is moderate. Among the five stressors, pupil misbehaviour is the strongest
determinant of teacher stress with a mean of 3.70. Other factors that influence occupational
stress include are teacher workload (M= 3.22), time and resources difficulties (M = 3.11),

recognition (M = 3.05), and interpersonal relationships (M = 3.00) respectively.

Hasan (2014) conducted a comparison study of occupational stress of primary government
and private school teachers of Tehsil Laksar, District-Haridwar. A total of 100 respondents
participated in the study. The findings of the study revealed that in general, the primary
school teachers have found to be highly stressed. Moreover, private primary school teachers

have also found to be highly stressed in comparison to their government primary school

Personality Tvpes and Occupational Stress of Teachers in PHEIs of Addis Ababa
14



teacher counterparts. The results showed that 65% of the teachers were highly stressed, 20%

experienced moderate, and 15% experienced low occupational stress.

Hatti, Aneelraj, Kalita, and Baruah (2016) explored occupational stress of school teacher’s
working in government and private schools. A total of 160 respondents participated in the
study. The result of the study revealed that occupational stress in school teachers was a mean
of 3.181 with a SD of 0.306. The findings of the study show that 27(19.6%) were highly
stressed, and majority of the participants 111(80.4%) were moderately stressed. According to
these researchers, the main sources of occupational stress include time management, work-
related stressors, professional distress, discipline/motivation, and professional investment,
and their mean ranges from 3.25+0.36 to 3.60+0.57. The finding of the study further revealed
that five manifestations of occupational stress include emotional, fatigue, cardiovascular,
gastrointestinal, and behavioural problems, and their mean ranges from 2.71+0.90 to
3.24+0.65.

Kebelo and Ananda Rao (2012) conducted a study of role stressors as predictors of
psychological strain among academic officers of Ethiopian higher education institutions. A
total of 369 academic officers were randomly selected. The findings of the study indicated
that over 37 percent of variations in psychological strains were accounted for by the
combined effects of role stressors. It was also found that role boundaries, role overload, role
insufficiency, and role ambiguity were significant determinates of psychological tensions.

Selamawit and Amanuel (2014) similarly conducted a cross-sectional study of work-related
stress and associated factors among nurses working in public hospitals of Addis Ababa. A
total of 343 nurses participated in the study and the result of the study show that 121 (37.8%)
nurses reported experiencing occupational stress. Further, the results discovered that there is a
significant relationship between nurses’ occupational stress and gender (p<0.05).

Abiy (2014) conducted a study of work-related stress and coping strategies of the ministry of
defense central command referral hospital military health workers. A total of 56 military
health workers were selected using a purposive sampling technique. About 80% of the
respondents perceived a considerable level of stress and the rest perceive high-level stress
with none of the participants under low-level stress. The study further showed that the t-
calculated (1.695) is less than the t-table of 2.00. It implies that there is no significant

difference between male and female military health workers on the level of stress (p>0.05).
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Amsalu (2018) in his assessment of job-related stress and its predictors among nurses
working in government hospitals of West Shoa Zone reported that 87(49.2%); 95%CI:
42.4%-56.5%) of nurses were occupationally stressful. Death and dying, uncertainty
regarding patient treatment, conflict with a supervisor, and workload were the most sources

of stress for nurses with mean scores of 2.76, 2.55, 2.5, and 2.4 respectively.

Alemu, Teshome, Kebede, and Regassa, (2014) explored the experiences and sources of
stress among practicing student teachers in the Eastern region of Ethiopia. A total of 112
participants were selected from the total population of 197 using a stratified random sampling
technique. The result indicated that 96% of females and 90% of male participants scored a
stress level of 29 and above (out of the possible 56) indicating that they were often, stressed.
Though female participants showed a higher level of stress than their male counterparts, the

difference was not significant.

Gebrekirstos (2015) in his study of occupational stress among secondary school teachers and
their coping strategies in the central zone of the Tigray region found that all teachers (100%)
experienced a high level of occupational stress. The result revealed that interpersonal related
sources, administrative related sources, and students’-parent’s related sources were the major
source of teachers’ stressors. Besides, the most used coping strategy by more than half of the
teachers was turning to religion. What is more, the result of this study also indicated that
gender, workplace, and family size do not affect experiencing occupational stress among the

teachers.

Herman, Prewitt, Eddy, Savale, & Reinke, (2020) researched on occupational stress and
coping mechanisms in middle school teachers. A total sample of 102 teachers and 1450
students participated in the study. The results found that nearly all teachers were
characterized by high stress and high coping (66%) or high stress and low coping (28%).

Another study by Kabito and Wami, (2020) in their study of perceived work-related stress
and its associated factors among public secondary school teachers in Gondar city reported
that the overall prevalence of perceived occupational stress was found to be 58.2%. The

finding of the study showed a high proportion of stress among participants.
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2.3 Personality types and teachers stress

In behavioral sciences, personality is defined as a holistic composition of emotion, attitude,
thought, and behavior (Ahmad & Ashraf, 2016). It is the totality of an individual that makes
him unique. It represents the unique characteristic of an individual that are assumed to be

consistent and stable patterns of responses to the situation.

Employee personality and its traits have been a well-researched topic. The increasing impact
of stress in the working environment attracts attention to study the relationship between the

personality types of employee and their occupational stress level (Ahmad & Ashraf, 2016).

Several individuals expressed the view that personality variables were suggested to be linked
with the notion of stress like anxiety and neuroticism. A study was conducted by Yilmaz
(2014) to further examine the notion of personality and stress level. These results support the
claims made within the literature and personality types interact in complex ways with stress.
This study backed by the evidence of (Zamir, Hina, & Zamir, 2014) which supports the ideas
of positive links between personality characteristics and burnout. On the opposite side, the
extraversion personality dimension has a negative relationship with stress (Zamir, Hina, &
Zamir, 2014).

Anitei, Stoica, and Samsonescu, (2013) in their studies of particularities of personality traits
and perceived stress at the workplace for the young workers in Romania found that that there
is a statistically significant connection between emotional stability and satisfaction at the
workplace (r=.482, p<0.05) and between conscientiousness and satisfaction at the workplace
(r=.48, p<0.05). The study was conducted in 34 entry-level workers aged between 20 to 26
years old (M=23.74, SD =2.58).

Asmawati et al., (2014) conducted a study of the relationship and influence of personality on
job stress among academic administrators at a National University of Malaysia. The result of
the study discovered that there was a statistically significant correlation between personality
and occupational stress. The study also indicated that there is a significant positive link
between neuroticism and occupational stress (r= 0.38), and psychoticism and occupational
stress (r=0.17). However, the study revealed that there is a statistically negative correlation

between extraversion and occupational stress (r= - 0.26).
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Popoola and llugbo (2010) explored personality traits as predictors of stress among female
teachers in the Osun state teaching service. They used a sample of 370 teachers drawn from
50 randomly selected primary and secondary schools in Osun State. The finding of the study
indicated that 80.3% of female teachers in Osun State teaching service had a low level of
stress. In addition the study found that there is no a statistically significant relationship
between stress and each of the personality traits of extraversion (r= -0.073, p>0.05), locus of
control (r= 0.047, p>0.05); self-concept (r = -0.101 p>0.05) and achievement motivation (r= -
0.013 p>0.05). The results also presented that the marital status of female teachers

significantly influenced the occupational stress level experienced by them (F= 3.44 p<0.05).

Individual personality difference contributes to the existence of stress. Personality traits
influence the level of stress an individual experience in many dimensions like how much
individuals are vulnerable or exposed to stressful situations, the intensity, and pattern of
emotional and physiological responses to the situation and also the length of time they might
take to recover from the stressful experience (Desai & Pandya, 2017). Stress influences an
individual from three perspectives. Some personality traits are easily exposed to stressors
while others are affected when they react to stressful stimuli. Other personality traits do not
just influence of person's exposure to stress and their possible reaction to the situation but
also affect an individual's access to emotional and physiological stimulants to regain

homeostatic in the stressful situation (Desai & Pandya, 2017).

Ozutku and Altindis (2011) conducted a study on the big five personality factors and other
elements in understanding the work stress of Turkish health care professionals. Data were
collected using questionnaires from 462 health care professionals who are working in 25
different state hospitals and 12 cities in Turkey. The results of the correlation analysis
showed that extraversion was negatively linked with work stress (r= -0.093, p<0.05), and

neuroticism were positively linked with work stress (r=0.0162, p<0.01).

Ahmad and Ashraf (2016) in their study of the impact of occupational stress on university
employees’ personalities found that occupational stress has a statistically significant impact
on employees’ personality (p<0.01). Data were collected from 200 respondents. The
researchers employed correlational and multiple regression statistical tools to analyze the

collected data. All variables of occupational stress (pressure at work, support at work, job
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satisfaction, and nature of the job) displayed a significant impact on teachers’ personality
(p<0.01).

Colomeischi (2015) explored teacher’s burnout with their emotional intelligence and
personality types in Romanian teachers. The results showed that personality influences the
susceptibility of teachers to experience a feeling of occupational stress and burnout. The
study further states that there is a negative link between neuroticism personality type and

occupational stress (p<0.05).

Another study conducted by Paola, Anna, and Barrano (2015) found that there is a significant
link between personality and occupational stress (p<0.05). The result shows that openness
personality type is positively associated with occupational stress while emotional stability
negatively associated with occupational stress. The remaining three personality types
(extraversion, agreeableness, and conscientiousness) did not show a statistically significant

relationship with occupational stress (Paola, Anna, & Barrano, 2015).

Zhang (2012) examined the relationship between personality traits and occupational stress
among Chinese academics. The findings of the study found that neuroticism personality type
is highly vulnerable to occupational stress whereas conscientiousness is less susceptible to
occupational stress. The reason suggested by the researcher is that an individual with
conscientiousness personality type frequently used adaptive stress-coping mechanisms. The
study also discovered that extraversion and openness to experience have a moderate level of
vulnerability while agreeableness was the least important factor in occupational stress
(Zhang, 2012).

Mmaduakonam and Ifeoma (2015) also studied the personality traits as determinants of stress
among secondary school teachers in Anambra state. They used simple random sampling and
selected 1000 participants from 6036 target populations. The finding of the study shows that
individuals with a personality of high competitive tendency exhibited a high level of
occupational stress than with low competitive tendencies. Teachers with high anxiety
experienced a high level of occupational stress and these with low anxiety levels exhibited a

low level of occupational stress.

Morris (2015) examined the connection between personality traits and perceived stress levels

in developing nations and the results revealed that neuroticism and stress were positively
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correlated (r=0.51, p<.05). The analysis also showed that there is a significant negative

association between extraversion personality and occupational stress (r=-0.44, p<.05.

Dawson and Thompson (2017) explored the effect of personality on occupational stress in
Veterinary Surgeons and 311 respondents have participated in the study. The analysis of
multiple regression results revealed that personality is a better predictor of occupational stress
than the environment (p<.001). The study further found that the neuroticism personality
dimension significantly predicts occupational stress (p<.001), and the components of
neuroticism that contribute the most to stress are depression (p = .002) and anger hostility (p
=.005).

Batista (2017) explored the relationship between occupational stress and instigator workplace
incivility, as moderated by personality, to select organizational outcomes (i.e., perceived
physical health and intent to turnover). Data were collected from 206 fulltime working adults
in the healthcare industry. The findings of the study suggest that personality did play a
significant role in the stress-incivility relationship. Conscientiousness and agreeableness
reduced the relationship, while neuroticism and extraversion strengthened the relationship.

Melisa, Bulent, and Meral, (2016) examined the effects of family-work conflict, locus of
control, self-confidence, and extraversion personality on employee work stress. The results of
the study indicated that family-work conflict affects work-overload, poor work environment,
and poor role congruence stressors positively and significantly (p<0.05). Moreover, the
findings of the study indicate that there is no significant effect of extraversion personality and

self- confidence on stressors (p>0.05).
2.4 Gender and occupational stress of teachers

Examining the gender difference in experiencing occupational stress of teachers, many
researchers (Agai-Demjaha, Bislimovska, & Mijakoski, 2015; Ahmad & Ashraf, 2016;
Baraza, Simatwa, & Goge, 2016; Desalegn, Abebe, Bekelle, Benalefew, & Berhanu, 2016;
Gezae, Wallegn, Getahun, & Ararso, 2018) revealed the existence of a significant association
between female and male teachers. Some researchers found that female teachers perceived a
high level of occupational stress while other findings show male and female teachers did not

differ significantly in experiencing stress levels.
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According to Aftab (2013), in her study of the relationship among teachers’ occupational
stress, job satisfaction, work values, and pupil ideology of Aligarh Muslim University
reported that greater percentage of female teachers' (54.74%) experience less stress toward
their occupation than their male colleagues (39.50%). The analysis of the results revealed that
males' occupational stress is significantly higher than female teachers (p<0.01). Females,

thus, were observed to come across less stressful experiences in secondary schools.

Zamir, Hina, and Zamir (2014) conducted a study to understand the relationship between
personality and occupational stress of academic managers at the higher education levels. The
results showed that female academic managers (M=225.28) have higher occupational stress
than male academic managers (M=205.88). The mean scores on occupational stress
questionnaire and personal strain questionnaire are the highest for females which indicates
that female academic managers experience more occupational role stress (Female; M=105.27,
Male; M= 94.03) and personal strain (Female; M=72.12, Male; M= 63.37).

Even if their result is not statistically significant (p>0.05) female teachers have shown a low
level of occupational stress in different studies (Hasan, 2014; Suleman, Hussain, & Jumani,
2018). To the contrary of this result, Gebrekirstos (2015) found that there is no statistically
significant difference between males and females in experiencing occupational stress. He
concluded that gender doesn’t play a significant role in contributing experience of
occupational stress. Gebrekirstos (2015) emphasize that the reason gender may not show a
statistically significant difference in experiencing occupational stress is due to the same
mechanism used both male and females in coping occupational stress. Other research
findings (Alemu, Teshome, Kebede, & Regassa, 2014; Ghani, Ahmad, & Ibrahim, 2014);
Ipek et al., 2018) also shown that there is no a statistically significant difference between

male and female teachers of occupational stress level.

Another study conducted by Jude (2011), and Hasan (2014) discovered that there is no
significant difference between male and female teachers in exhibiting occupational stress.
However, the findings of Nagra and Arera (2013) found that female teachers are highly
exposed and experienced a high level of occupational stress than male teachers. The study

moreover shows that the overall stress level of all 206 participants was moderate level.

According to Nagra and Arora (2013) in their study of the influence of occupational stress

and health among teacher educators indicated significant differences regarding occupational
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stress among teacher educators with gender and marital status. The result of the t-test (3.52)
of the significance of the means applied to each group indicate that male and female teacher
educators differ significantly in their occupational stress scores as the values are found to be
significant at both the levels (0.05 and 0.01).

Ghania, Ahmad & Ibrahim (2014) conducted a study on the occupational stress of special
education teachers in Malaysia. The result revealed that there is no statistically significant
difference in work stress among the respondent based on gender, marriage status, and highest
academic qualification. Furthermore, the result of this study failed to show a significant
correlation between teacher stress and demographic factors such as age, length of teaching
experience, and the respondents’ monthly salary. The analysis of t-test result revealed that
there is no statistically significant difference between male and female special education
teachers (p > 0.05).

Ipek et al., (2018) in their study of the relationship between occupational stress and teacher
self-efficacy of participants showed that female participants of the study are more prone to
occupational stress (M= 2.03, SD= 0.67) than their male colleagues (M= 1.94, SD= 0.86).
However, the study failed to show a statistically significant difference between male and
female teachers in experiencing occupational stress (t= 0.503, p= 0.616). This research
finding is also supported by Jude (2011) and she found that there is no a significant difference
between male and female teachers in suffering occupational stress (p>0.05).

Maxwell (2012) conducted a study of the relationship between occupational stress and job
satisfaction among high school teachers in the North Metropole District in the Western. 118
participants have participated in the study. The analysis of independent sample T-test
indicated that there is a statistically significant difference, (t = -3.227, p < 0.01), in the stress
levels of educators based on their gender. The results furthermore showed that female
teachers experience significantly higher levels of occupational stress (M= 61.74) compared to
male teachers (M= 54.25).

Suleman, Hussain, and Jumani, (2018) examined occupational stress among secondary school
heads. A total of 402 secondary school heads were selected as a sample through a multistage
sampling technique in which 260 were males and 142 were females. The findings revealed
that both male and female secondary school heads were found occupationally stressed

concerning work overload, role conflict, strenuous working conditions, unreasonable political
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pressure, under participation, and unprofitability. Comparatively, there was no significant
difference between the overall occupational stress of male and female secondary school heads
(t=-1.243, p>0.05).

2.5 Theoretical Framework of the study

On the various theories that describe the relationship between personality types and
occupational stress, a person-environment fit model is a predominant and important model
for this research study. This theory will guide the whole research process. Person-
environment fit was developed as the result of the works of Lewin and Muray and suggested
that an individual develops a feeling of occupational stress when there is a mismatch between

the environment and the personality of the person (Gatchel & Schultz, 2012).

The person-environment fit model was developed by the cooperation of different scholars
predominantly the work of Kahn, French, Caplan, and Van Harrison (Hassard & Cox, 2015).
The main theoretical assumption of this model is that the mismatch between individual
qualities such as personality, ability, and interest on one hand and the environmental
situations such as organizational structure, salary, and suitable working environment, on the
other hand, creates occupational stress (Hassard & Cox, 2015). This means the skill or desires
of the individuals fail to meet by the organization or the requirement of the organization fail
to meet by the individual creates occupational stress.

Occupational stress is stress formulated in the workplace and caused when an individual
cannot carry out the demand of the working environment (Kaur, 2011). It occurs as a
discrepancy between the demand of the workplace and an employee’s skill to perform a task
of the requirements. Most of the time occupational occurs when there is an overload of
responsibility beyond the capacity of the individual. It is a negative physiological and
psychological response that occurs when the employee perceives there is an imbalance

between his/her ability and the demand of the occupation (Kaur, 2011).

The person-environment fit theory takes into consideration the typical characteristics of the
individual separately and in combination with the environment (Pithers & Soden, 2006).
They further explained that the magnitude of stress experienced by the person is proportional

to the mismatch of the person with the working environment. The person’s background,
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personality, and coping mechanisms of stressful situations influence the individual’s

tendency to exhibit occupational stress.

The link between the environmental factors and an individual’s response to the stressful
stimuli results in occupational stress. An individual’s reaction to the unexpected and
undesired strain related to his occupation manifests emotions like anger, worries, and tension
(Maxwel, 2012). This unpleasant emotion, in the long run, leads to stress. Human beings
have a state of unconditional capacity to react to things in a way that can handle them. But

sometimes the response to the external stimuli differs from person to person (Maxwel, 2012).

According to Saravanan and MuthuLakshmi (2017) occupational stress has the effect of
controlling and determining employee’s personal and organizational behaviour. This leads to
the low efficiency of the organization and low satisfaction of the employee. Thus,
occupational stress can induce an individual’s reaction to change the stressful stimuli by
deviating from normal functioning. The inability to control and managing these stressors
results in problems of the psychological and physical functioning of an individual (Saravanan
& MuthuLakshmi, 2017).

To sum up, an individual’s unique personality traits influence the predisposition of exhibiting
occupational stress in the educational setting. Certain personality traits like neuroticism and
anxiousness are highly vulnerable to occupational stress and conscientiousness personality is
least vulnerable to occupational stress. So, a balance between an individual’s interest, ability,
and personality with the working environment is required to effectively function in the

working place.
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Figure 1: Conceptual Framework of the Study

The conceptual framework of the study shows the relationship between personality types and
occupational stress of teachers. The independent variable of this study is personality types
(extraversion, openness to experience, conscientiousness, agreeableness, and neuroticism)
and the dependent variable is the occupational stress level of teachers.
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Chapter Three

3. Research Methodology

This chapter describes the methodologies that are used in this thesis. It consists of research
design, population and sampling, data collection instrument, data collection procedure, data

analysis, and ethical considerations.
3.1 Research Design

Research design is the blueprint of this study and helps to guide the whole process. The study
employed a correlational research design. Correlation design helps to examine the magnitude,
degree, and direction of the relationship between the variables.

3.2 Population and Sampling

The study was conducted in Addis Ababa city administrations of private higher education
institutions. The researcher selected this site for its familiarity and proximity with the study
site. The target population of this study was teachers who are currently working at Private
Higher Education Institutions of Addis Ababa. There are 85 private higher education
institutions in Addis Ababa (HERQA, 2012). Practically, it is difficult to include all the
target populations in the study. The researcher employed a lottery method of the simple

random sampling method to select 9 private higher educations.

Lottery method is most of the time applicable when the population and sample size involved

are relatively small i.e., fewer than 100 in the population and fewer than 50 in the sample
(Kothari, 2004). Due to this reason the researcher used the lottery method to select the
institutions. Even if it is difficult to precisely determine how a sample could be representative
of a population, Kothari (2004) recommend that 10% of the defined population is sufficient.
In this study, the researcher selected 9 (10% of 85) PHEIs as a representative of the total 85
institutions. The researcher wrote the names of all colleges on pieces of papers and drawn 9
private higher education institutions as a sample.

The researcher employed simple random sampling to select participants from each nine
private higher education institutions. The researcher gave an equal chance of selection and

tries to avoid bias based on participants’ socio-demographic factors. Every participant of the
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study had the same probability of being chosen. The reason why the researcher used simple
random sampling is each participant will have an equal chance of selection. As a result of
this, it is easy to generalize the result of the study to the target population. This helps to make
an inference from the sample to the general population.

Sample size determination

The total target populations of the nine selected private higher education institutions were
250. Based on Yamane (1967) formula, cited in Meaza (2018), the researcher used a sample
calculating formula from the total population. Yamane’s (1967) formula is applicable for
determining sample size if two conditions are met. 1%, the population must be known and 2"
the population must be finite. Based on this justification and its simplicity the researcher
employed this scientific formula for determining sample size out of 250 total populations. By
employing Yamane’s (1967) scientific sample size determination formula each private higher

education had an equal chance of selection based on their total number of employees.

_ N
14+ N(e)2

n
Where: n= Sample size
N= Population

e= Sampling error (0.05)

B 250
" 1+ 250(0.05)2

n

Therefore, based on the calculation the total sample size was 154. The total teachers in each
private higher education were not the same across the nine colleges. So, the following
formula was used to calculate the number of samples from each selected private higher

education institution.

n! = 7 = Where, n! = total number of sample size in each private higher education

n= total number of sample size
N! = total number of population in each private higher education
N= total number of population
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Table 1: Name of institutions and their respective sample size

Institutions Total Sample size
population
Gage College 25 15
St. Marry University 60 38
Damat College 35 23
Addis Ababa Medical and Business College 30 18
Universal Technology College 25 15
International Leadership Institute 10 6
Africa Beza College 20 12
Universal Medical College 25 15
Micro Link Information and Technology College 20 12
Total 250 154

3.3 Data Collection Instruments

The data collection instrument employed in this study was a structured questionnaire. The
questionnaire consists of three parts. The first part is about socio-demographic characteristics
(sex, age, work experience, and academic qualification of participants). The second part is the
big five scales which measure the five personality dimensions or types of individuals. The
third part is the stress scale which is the Teachers Occupational Stress Scale (TOSS). These

two instruments will be discussed briefly below.
The Big Five Inventory (BFI)

There are various scales (John Holland’s job-personality questionnaires (1971); Eysenck
Personality Inventory-Revised (EPQ-RS (1992) developed to measure the personality types
of individuals (Costa & McCrae, 2017). But the Big Five Inventory (BFI) is a comprehensive
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assessment inventory and applicable in different cultures (Costa & McCrae, 2017). It is an

efficient and flexible assessment tool that measures the five personality dimensions.

The instrument is a 44-item scale measuring the five personality traits of extraversion,
agreeableness, neuroticism, conscientiousness, and openness. The scale was developed by
John & Srivastava (1999). The 44 items have five subscales and the extraversion type
contains 8 items, agreeableness has 9 items, conscientiousness 9 items, neuroticism has 8
items, and openness with 10 items. The instrument uses a 5-point Likert scale and the pattern
of scoring response from Strongly Disagree was given a worth of =1, Disagree a worth of =
2, Undecided a worth of = 3, Agree worth of =4, and Strongly Agree worth of =5. From the
total 44 items, 14 Items were score reversely. The Cronbach alpha for each dimension was
.88 for extraversion, .79 for agreeableness, .82 for conscientiousness, .84 for neuroticism, and

.81 for openness. The Cronbach alpha for the total score was .83.

Examples of items from the instrument include (a) | see myself as someone who is talkative.
(b) I see myself as someone helpful and unselfish with others. (c) | see myself as someone
relaxed, handles stress well. (d) | see myself as someone worried a lot. (e) | see myself as
someone who has an active imagination. (f) | see myself as someone who remains calm in

tense situations.
Teachers Occupational Stress Scale (TOSS)

Before selecting teachers occupational stress scale the researcher investigated different scales
that measure teachers’ occupational stress like that of (Clark, 1980, Fimian & Santoro, 1983;
Boyle et al., 1995). Even though these instruments measure the occupational stress of
teachers the questions did not fit with the researchers’ focus of the research area. And the
scales are not shorter and easy to administer. Because of these reasons the researcher
considered teacher’s occupational stress developed by Aftab (2013) as appropriate for this

study.

Teachers” Occupational Stress Scale (TOSS) measure teachers’ occupational stress levels. It
was developed by Aftab (2013) and has 20 questions. The instrument uses a 5 — point Likert
scale and the pattern of scoring response category, ‘strongly agree' was given a rate of 5,
“agree' a rate of 4, “undecided' a rate of 3, "disagree' a rate of 2 and “strongly disagree' a rate

of 1. Based on the results of pilot testing 2 items were deleted from the original instrument.
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The instrument has 18 negatively worded items. For instance, (i) | am bored with my job (ii)

My opinions are not appreciated by my principal (iii) My job does not satisfy me any longer.

The teachers’ occupational stress score is calculated by adding the individual scores of all the
items together where the possible range can be between 18-90, with a mean of 54. A low
score on the TOSS indicates a low level of stress or high satisfaction toward the teacher’s job,
and a high score on TOSS indicates a high level of stress or low satisfaction toward the

teacher’s job.

Teachers’ occupational stress levels are categorized into low- (18-41), moderate (42-66), and
high (67-90) levels of stress following stress scores obtained. The scale has split-half
reliability of 0.83. The inner consistency coefficient determined by the Cronbach alpha
correlation is 0.92. The scoring table for the occupational stress level is stated in table 2 as

follows:

Table 2: Scoring table for the occupational stress inventory for teachers

Label Range of
scores
Low OS 18-41
Moderate OS 42-66
High OS 67-90

The categorization of the current occupational stress level of the private higher education
institutions teachers was accompanied by using the scoring system which was established by
the developer of the scale and some modifications were made based on the result of pilot

testing.
3.4 Data Collection Procedure

The researcher first got a letter from the school of psychology and then went to the selected
private higher education institutions. Further, after due permission, the researcher made
contact with the teachers and explain the objectives of the study to them. The researcher
assured respondents that the information provided by them would be kept confidential. Then,

after getting informed consent the researcher distributed the questionnaire. They were
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illuminated to go through the general instructions given on the top of the front page of the

questionnaire before filling the given items.

Furthermore, as far as the elaboration on how to fill the questionnaire is concerned, the
researcher described the necessary guides. If there may be doubts and confusions the
researcher made it clear by setting alternatives like telephone and email address. After
completion, the researcher collected the data from the teachers and at the same time, the
questionnaire was carefully checked by the researcher to see if all the items were answered or

not.
3.5 Data Analysis

After gathering and collecting data the next important step is analyzing the data. The
collected data was processing using SPSS (version 25). Data collected related to socio-
demographic aspects of participants and participant’s occupational stress level were analyzed
using descriptive measures of frequency and percentage. The data collected on the link
between personality dimension and OS were analyzed using the Pearson-product moment
correlation. To examine the significant gender difference in the occupational stress levels of

teachers T-test was used. The results were reported and presented in tables.
3.6 Issue of Instrument Validation and Reliability

The pilot test was conducted to ensure the relevance, clarity, and appropriateness of items
within the objective of the study. Based on the advisor of this thesis comments and Polit &
Beck (2006) recommendations at least 6 experts were required to get the accurate and
acceptable results of the content validity index. The researcher distributed to 6 experts who
are currently working in the INSA research center and the content validity of the instruments
was reviewed. Translation of the instruments from English to Amharic version was made to
contextualize and make it clear the items in the instrument. Back translation also conducted
from Ambharic to English version to confirm the actual and precise meaning of words used

during translation.

Prior to the calculation of the Content Validity Index (CVI), the relevance rating must be
recorded as 1 (relevance scale of 3 or 4) or 0 (relevance scale of 1 or 2). To calculate S-
CVI/Ave, items scored as relevant are added together and divided by the total number of

items. Based on the rating and recommendation of the experts’ 4 items from the big five
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inventory and 2 items from the teacher’s occupational stress scale were deleted that lacks
relevance and to avoid redundancy of items. Few items also rephrased and modified to ensure
equivalence in meaning between the English and Amharic versions. | conducted an analysis
of the two instruments reviewed by the 6 experts and the result of the Scale-Content Validity
Index (S-CVI) of the Big Five Inventory was 0.92 and the Teachers Occupational Stress
Scale (TOSS) was 0.94. Polit and Beck (2006) recommend a Scale-CVI/Ave of 0.90.

To ensure the reliability of the instruments the researcher administered a questionnaire for 30
teachers who will not be part of the actual study. There is no rule of thumb of sample size for
pilot testing but Browne (1995) recommended that 30 respondents were appropriate for
conducting pilot testing. Based on this suggestion | used 30 participants as a sample.
According to Sekaran and Bougie (2016) reliabilities, less than 0.60 are poor, those in the
0.70 range are acceptable, and those over 0.80 are good. During the pilot testing, 28 male and
2 female teachers participated and their age ranges from 22-55 years old. And related to their
academic qualification there were 6 Diplomas, 16 Degree, and 8 Master teacher participants.
Based on the results of pilot testing the Cronbach alpha for the two instruments are stated

below.

Table 3: Big Five Inventory (BFI) Scale and TOSS Pilot Test Reliability Result

Subscale name No. of items in Chronbach No. of items Final Chronbach
the original Original scale  used in the study in this study
scale
Extraversion 8 .88 8 71
Agreeableness 9 .79 8 .78
Conscientiousness 9 .82 9 .83
Neuroticism 8 81 8 .80
Openness 10 .83 7 .85
TOSS 20 .92 18 .90
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As can be seen from the above Table 3 the pilot testing result of the Big Five Inventory (BFI)

and Teachers Occupational Stress Scale (TOSS) is almost like the original scale.
3.7 Ethical Considerations

First, the researcher got permission from Addis Ababa University School of psychology to
conduct the research. After that those who are willing to participate in the study made an oral
agreement and got full information about the purpose of the study and remain confidential
and anonymous. The researcher informed the respondents and whose name will not be
associated with the publication or any other material and instead to protect the confidentiality

of participants the researcher assigned codes.

Furthermore, the researcher explained deeply the goal of the study and if it harms them. They
also informed the willingness to continue or discontinue during the study. The participants
also informed to give information as honestly and accurately as possible. Finally, the
researcher used alternative contact mechanisms like email and phone number to elaborate if

they encountered problems and misunderstanding of questions.
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Chapter Four
4. Results and Discussion
4.1 Data Presentation, analysis, and interpretation

This chapter deals with data presentation and discussion of the research findings. It presents
the results of demographic characteristics of respondents, level of occupational stress, and the
relationship between personality types and occupational stress of teachers. Finally, it deals

with the discussion of the research findings with previous research studies.
4.1.1 Demographic characteristics of participants

The demographic characteristics of the respondents of this study are presented in Table 5
below. A total of 154 questionnaires were distributed to participants and 145 (94.2%) were

properly filled and returned.

Out of the total number of respondents who completed the questionnaire, 118 (81.4%) were
male and 27 (18.6%) were female teachers. It is evident from the result shown that there are
more male than female teachers working in private higher education institutions (PHEIS) of
Addis Ababa.

With regard to the age distribution, the data show that 56 (38.6%) of the respondents were in
the age category 20-30 years followed by 43 (29.7%) respondents who belonged to the age
category of 31-40 years. The least number of respondents 22 (15.1%) failed in the age range
of 41-50 years old followed by 24 (16.6%) in the age range of 51-60 years.

The data depict that the highest percentage (N=68, 46.9%) of academic qualification of
teachers included in the study was BA/BSc Degree followed by a Master Degree consisting
of 56 (38.6%). The remaining respondents (N=21, 14.5%) had a Diploma.

The data gathered also revealed that 40 (27.6%) respondents have work experience between
0-5 years followed by 39 (26.9%) respondents who have 6-10 years of work experience. 31
(21.6%) respondents reported having served for more than 15 years while 35 (24.1%)

respondents served for about 11-15 years.
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4.1.2 Level of occupational stress of teachers
Categorization of the Level of Occupational Stress of the Teachers

The analysis of the data regarding the level of occupational stress experienced by PHEIs
teachers yielded that 40 (30.3%) and 62 (42.8%) teachers have low and moderate levels of
occupational stress, respectively. The prevalence of occupational stress among teachers of
PHEIs included in this study is 27%. In this study, 39 (26.9%) teachers experienced high

occupational stress.

The mean occupational stress scores of the respondents were 48.6 with a standard deviation
of 11.09. The minimum and maximum scores obtained by the respondents were 29 and 75,
respectively. The data presented show that nearly half of the teachers experienced a moderate

level of occupational stress.
4.1.3 Gender difference in occupational stress

To test whether there is a significant mean difference between a male and female teacher’s in
experiencing OS or not, the researcher carried out an independent samples t-test. The mean
occupational stress scores of male and female teachers were found 47.76 and 57.74 with SDs
of 11.24 and 5.24 respectively. When the means of two groups compared, the t-test yielded a
statistically significant difference between the mean scores of male and female teachers on
the overall occupational stress scale (t = -4.491, df = 143, P=.000, a=0.05). More specifically,
female teachers score significantly higher occupational stress as compared to males.

4.1.4 Relationship between personality types and occupational stress of teachers

The relationship between personality types and occupational stress of teachers was
investigated using a two-tailed Pearson correlation analysis. These findings are presented in
Table 5 below.
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Table 4: Correlation matrix of personality types and occupational stress

Variables 1 2 3 4 5 6

Extraversion

. Agreeableness 0.237**
.004

. Conscientiousness 0.547**  0.489**
.000 .000

Neuroticism -0.126 -0.298**  -0.241**

132 .000 .003

. Openness 0.009 0.048 0.045 -0.038
912 569 588 .649

. OS -0.347** -0.371** -0.442** 0.211* -0.002
.000 .000 .000 .001 976

**_Correlation is significant at the 0.01 level (2-tailed).

*. Correlation is significant at the 0.05 level (2-tailed).

Table 4 above shows the correlation between the dimensions of personality and the
occupational stress scores of teachers. As it has been clearly shown in the Table 4 above, the
extraversion (r= -0.347, p=.000), agreeableness (r= -0.371, p= .000), and conscientiousness
(r= -0.442, p= .000) personality dimensions had a statistically significant link with
occupational stress of teachers. The result of the study showed that there is a positive

correlation between neuroticism and occupational stress of teachers (r =0.211, p < 0.05).

The finding of the study failed to reveal a statistically significant relationship between
openness (r= -0.002, p= .976) and occupational stress. The analysis further determined the
relationship between overall personality score and occupational stress. The analysis yielded a
statistically significant moderate negative association between personality and occupational
stress in PHEIs of Addis Ababa (r=-0.338, p= .000, 0=0.05). This implies that personality
and occupational stress have an inverse relationship and as an overall score of personality

increase the score in occupational stress decrease and vice versa.
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4.1.5 Regression analysis of personality types and occupational stress

The researcher conducted a regression analysis to determine which personality dimension
(i.e. extraversion, agreeableness, conscientiousness, neuroticism, and openness) influence and

predict occupational stress of teachers in PHEIs of Addis Ababa.

Table 5: Regression analysis: Model Summary

Model R R Square Adjusted Square R Std. Error of the Estimate

1 .501° 251 224 9.76667

a. Predictors: (Constant), extraversion, neuroticism, agreeableness, conscientiousness, openness to
experience

As can be seen from the above Table 5, the R-square value for the regression model is .251.
This indicates that personality types (openness, extraversion, neuroticism, agreeableness, and
conscientiousness) in this study explain 25.1% of the variation in experiencing occupational

stress of teachers.

Table 6: ANOVA Result

Sum of
Model Squares Df Mean Square F Sig.
Regression  4437.225 5 887.445 9.304 .000
Residual ~ 13258.913 139 95.388 _
Total 17696.138 144

As shown in the ANOVA table (Table 6) the sample data provide sufficient evidence to
conclude that the regression model was well fit. In other words, it can be concluded that
personality types (i.e. openness, extraversion, neuroticism, agreeableness, and

conscientiousness) predicted teacher’s occupational stress significantly.
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Table 7: Regression coefficients of personality variables

Coefficients?

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error  Beta T Sig.
(constant) 96.924 13.249 7.618 .000
Extraversion -.458 253 -.159 -1.808  .073
Agreeableness -.670 .300 -.193 -2.238  .027
Conscientiousness -.756 305 -.244 -2.483  .014
Neuroticism .258 264 076 977 .330
Openness .052 141 027 .369 713

a. Dependent Variable: OS
As shown in the Table 7 above, the regression analysis of the study revealed that
agreeableness (B= -0.193, t= -2.238, p= 0.027) and conscientiousness (p= -0.244, t= -2.483,
p= 0.014) personality dimensions significantly predicted occupational stress of teacher’s in
private higher education institutions of Addis Ababa. Specifically, the unstandardized beta
(B) represents the slope of the line between personality types and occupational stress. For
instance, one unit increase in extraversion results in 0.458 units decrease in the level of

occupational stress.

The results in Table 7 above also display that neuroticism, extraversion, and openness to
experience personality dimensions did not predict occupational stress significantly.

4.2 Discussion

This section elaborated on the research findings, examined how the research questions were
addressed and discussed the implications of the results. The major findings of this study are
presented in concerning the previously identified research questions in chapter one. The

findings of these questions are indicated below:
4.2.1 General pattern of occupational stress of PHEIs teachers

Occupational stress is a universal phenomenon that is being progressively used in the
workplace. The reason is that human beings have many biological, psychological, and social

needs. When these needs are not satisfied, they experience stress (Aftab, 2013). The findings
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of the current study revealed that the majority of the teachers' in PHEIs of Addis Ababa
experienced a moderate level of occupation stress. The result of the study also revealed that

female teachers experienced more occupational stress compared to male teachers.

The results obtained in the present study are supported by other investigations. Khurshid,
Butt, and Malik (2011) reported that public sector university teachers' reported experiencing a
moderate to high-level occupational role stress, whereas the private sector university teachers
reported mild to moderate role stress. This means teachers whether in government or private
institutions experience stress. What may vary are the stress levels. The possible explanations
suggested by the researcher might be teachers encounter many overload tasks like lack of
teaching materials, counselling a large number of students, poor salary, family issues,

workload, and financial resources.

The current finding is similar to the results obtained by Ahghar (2008) and who reported that
40.2% of the teachers showed occupational stress at levels below the mean value, 26.6% at
the mean level, and 13.42% at the level higher than the mean. The findings are also in line
with the findings of Raza (2012) and found that a moderate level of stress is perceived by

university teachers.

Similar results were found in a study conducted by Dahiya (2015) in the issue of occupational
stress and personality traits in the Indian Manufacturing Sector. The finding of the study
shows that the large scale prevalence of occupational stress among blue-collar employees in
the Indian manufacturing sector as a majority of the respondents i.e., 82.4%, participated in
the survey reported that perceived level of occupational stress is average and above. Among
these, the percentage of respondents with a high level of occupational stress is 46.3%, while
the rest 36.1% of respondents are those for whom the average level of occupational stress has
been recorded. The percentage of respondents with a low level of occupational stress is the
lowest (17.6%).

Gebrekirstos (2015) in his study of occupational stress among secondary school teachers and
their coping strategies in the central zone of the Tigray region found that all teachers (100%)

experienced a high level of occupational stress.
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4.2.2 Mean difference between male and female teachers in experiencing occupational

stress

The demographic characteristics of participants indicate that there is still a huge gap between
male and female teachers in private higher education institutions. This implies that even if the
Ministry of Education and Addis Ababa Education Bureau are trying their best to increase the

number of female-teachers in PHEISs, the gap is not yet narrowed.

The result of the current study found that female teachers experienced more occupational
stress compared to male teachers. Similar findings were reported by Anbu (2015). He found
that female teachers experienced more occupational stress than male teachers in higher
secondary school institutions. The reason he suggested by Anbu (2015) was that female
teachers apart from guiding the failure school students, have to look after their family
members, they were not able to allocate equal weightage to work as well as family

environment, hence this results in enhanced stress level.

A study conducted by Agai-Demjaha, Bislimovska, & Mijakoski, (2015) found that female
teachers showed a high level of occupational stress compared with male teachers. Other
various studies (Baraza, Simatwa, & Goge, 2016; Saravanan & MuthuLakshmi, 2017; Gezae,
Wallegn, Getahun, & Ararso, 2018) also found consistent results with the finding of the
current study and conclude that female experienced high level of occupational stress than
male teachers. The reason they suggest in the finding was female teachers additionally

involved more in domestic activities beyond their academic responsibilities.

The current finding is inconsistent with the findings of Aftab (2013), in her study of the
relationship among teachers’ occupational stress, job satisfaction, work values, and pupil
ideology of Aligarh Muslim University reported that greater percentage of female teachers'
(54.74%) experience less stress toward their occupation than their male colleagues (39.50%).

Females, thus, were observed to come across less stressful experiences in secondary schools.

The present finding of the study is also contrary to the study of Jude (2011) and Hasan
(2014). They discovered that there is no significant difference between male and female
teachers in displaying occupational stress. However, the result is confirmed in the study
conducted by Nagra and Arera (2013). They found that female teachers are highly exposed

and experienced a high level of occupational stress than male teachers.
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To the opposite of this result, Gebrekirstos (2015) found that there is no significant difference
between male and female teachers in experiencing occupational stress. He concluded that
gender doesn’t play a significant role in contributing experience of occupational stress.
Gebrekirstos (2015) emphasize that the reason gender may not show a statistically significant
difference in experiencing occupational stress is due to the same mechanism used both male
and females in coping occupational stress. The researcher suggested possible explanations
for the gender difference may be due to the female teachers’ experienced different workloads
and tasks besides the teaching settings. Besides, male and female teachers may apply

different stress coping mechanisms.
4.2.3 Relationship between personality types and occupational stress

As presented in the finding section, personality type (extraversion, neuroticism,
agreeableness, and conscientiousness) has a significant relationship with the occupational
stress of teachers. Specifically, there was a positive correlation between neuroticism and the
occupational stress of teachers. But there was a weak and statistically insignificant
relationship between openness and occupational stress.

Similar results found by O’Connor (2015) and reported a strong positive correlation between
stress and neuroticism. The finding also indicated that there is a moderate negative
correlation between conscientiousness and occupational stress and between extraversion
personality dimension and occupational stress. But the current finding of this study is not
similar to the results of the regression analysis result which was found by O’Connor (2015)

that revealed that occupational stress was predicted by neuroticism.

The current finding is in line with a study conducted by Paola, Anna, and Barrano (2015) and
who found a significant link between personality and occupational stress. In particular, the
result shows that neuroticism is positively associated with occupational stress and which is
similar to the present finding. Contrary to the current finding Paola, Anna, and Barrano
(2015) found that the three personality types (extraversion, agreeableness, and
conscientiousness) did not show a statistically significant relationship with occupational
stress. And the openness to experience dimension is also found a significant link with

occupational stress which is contrary to current findings.
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Other study finding by Asmawati et al. (2014) in their study of the relationship and influence
of personality on job stress among academic administrators at a National University of
Malaysia also confirmed the present study result. They found that there is a statistically
significant association between personality and occupational stress. Further, the finding of the
study indicated that there is a positive relationship between occupational stress and
neuroticism, and a meaningful negative link was found between occupational stress and

extraversion which is similar to the result of the recent study.

The present finding replicates the previous study which was conducted by Dahiya (2015).
Dahiya (2015) in his study of occupational stress and personality traits in the Indian
Manufacturing Sector found that personality traits have a significant relationship with
occupational stress. The Pearson product-moment correlation analysis revealed that all the
five types of personality traits i.e., Extraversion, Agreeableness, Conscientiousness,
Neuroticism, and Openness were found to have a significant relationship with the level of

occupational stress experienced by employees.

In the present research study, the regression results indicated that personality traits are
positively and significantly related to occupational stress and could explain 25.1% of the
variation in occupational stress of PHEIs of Addis Ababa. A study conducted by Dahiya
(2015) also found similar results and who stated that the personality types could explain
71.5% of the variation in the value of occupational stress. He also found that neuroticism is
highly responsible for occupational stress which is contradictory to the current research

finding.

The previous finding of Madavi (2016) was found similar results with the current study and
reported that there is a statistically significant link between extraversion and occupational
stress and a statistically insignificant relationship between openness and occupational stress.
The finding of the study also found that agreeableness and conscientiousness personality
types were not significantly associated with occupational stress which is contrary to the

present finding.

The present finding also found that conscientiousness and agreeableness personality types
predict occupational stress of teachers significantly. This result is in line with previous
studies (Asmawati et al.; Dahiya, 2015; and Madavi, 2016). The implication of this finding

suggests that individuals with conscientious and agreeableness personality traits are less
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exposed to occupational stress because they are well organized and solve stressful situations

calmly and in pleasant mood.

The current findings are consistent with the person-environment fit model that guides my
thesis work which was developed by the cooperation of different scholars predominantly the
work of Kahn, French, Caplan, and Van Harrison (Hassard & Cox, 2015). The theory
suggests that mismatch between the individuals’ capacity and environmental demands create
occupational stress. The finding of the study also revealed that various teachers are working
in contradiction with their personality, capacity, and interest. This gradually leads teachers to
experience different psychological problems like boredom, difficulty concentrating at work,
easily irritated, dissatisfaction with their work, and avoid smooth communication with their

colleagues.
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Chapter Five
5. Summary, Conclusion, and Recommendation’s
5.1 Summary

The main objective of this study was to examine the link between personality types and
occupational stress of teachers in PHEIs of Addis Ababa. To arrive at the intended objectives,

the study was guided by the following basic research questions.
1. What is the level of occupational stress of teachers?

2. s there any significant difference between male and female teachers in experiencing

stress?

3. Is there any significant relationship between extraversion personality type and

occupational stress of teachers?

4. s there any significant relationship between agreeableness and occupational stress of
teachers?

5. Is there any significant relationship between conscientiousness and occupational
stress of teachers?

6. Is there any significant relationship between neuroticism and occupational stress of

teachers?

7. s there any significant relationship between openness to experience and occupational

stress of teachers?

To address the research questions, a correlational research design was applied. The
population of this study consisted of a total of 250 teachers who are currently working in
private higher educations of Addis Ababa and a total of 154 participants were selected as a
sample. Out of this 118 male and 27 female teachers properly filled and returned the

questionnaire.

Both descriptive and inferential statistics were applied in analyzing the data. To examine the

link between personality types and occupational stress Pearson-product moment correlation
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was used. An independent samples t-test was used to observe the difference in the

experiencing occupational stress of male and female teachers.

The first research question addressed the issue related to the proportion of teachers who
experienced occupational stress of teachers in private higher education institutions of Addis
Ababa. The result of the study revealed that only 26.9% of teachers teaching at private higher

learning institutions in Addis Ababa experienced a high level of occupational stress.

The analysis of independent samples t-test found that the mean occupational stress scores of
male and female teachers were found 47.7 and 57.74, with SDs of 11.24 and 5.24
respectively. The t-test yielded a statistically significant difference between the mean scores
of male and female teachers on the overall occupational stress scale (df = 143, t = -4.491,
P=.000, a=0.05).

The correlation analysis of the study revealed that there is a statistically significant negative
correlation between occupational stress and conscientiousness (r= -0.442, p<0.05),
agreeableness and occupational stress (r= -0.371, p<0.05), and extraversion and occupational
stress (r=-0.347, p<0.05). However, there is no statistically significant relationship between
openness and occupational stress of teachers (r= -0.002, p>.05). There was a significant
positive correlation between neuroticism and the occupational stress of teachers (r= 0.211, p
< 0.05). Moreover, the results revealed that personality has a statistically significant and
negative association with occupational stress (r= -0.338, p<0.05). However, only two of the
personality dimensions which were conscientiousness (r= -0.244, p=0.014, 0=0.05) and

agreeableness (r=-0.193, p=0.027, a=0.05) predicted occupational stress significantly.
5.2 Conclusion
Based on the result of the study, the researcher concluded the following points.

e The prevalence of occupational stress among teachers of PHEIs is nearly 27%.

e There is a statistically significant difference between male and female teachers in
experiencing occupational stress. The findings of the study found that the mean score

of female teachers is higher than compared of male teachers.
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The analysis of Pearson product-moment correlation shows that there is a statistically
significant association between personality types and occupational stress except

openness to experience dimension (p<0.05).

5.3 Recommendations

The following recommendations are suggested by the researcher:

For PHEIs the significant relationship between 4 personality types (i.e.
conscientiousness, agreeableness, extraversion, and neuroticism) and occupational
stress is helps to understand the nature of the variables. With understanding about
such an outcome, teachers could possibly reduce their occupational stress by

developing and aligning their personality type with the occupational settings.

Based on findings of the study, employing individuals with conscientiousness and
agreeableness personality dimensions could influence and predicts the level of
occupational stress. So, school administrates and human resource should ensure that
they identify the personality type of applicants before they made any recruitment and

selection decision.

In this study, the relationship between personality types and occupational stress of
teachers were tried to be examined. Future research should extend the variables like
salary, working conditions, age, experience, qualification, position, and educational

reforms into consideration.

The current research was conducted in PHEIs only. So, future researchers should

emphasize private and government education institutions.
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Appendices

Addis Ababa University
College of Education and Behavioral Studies

School of Psychology

Direction: This instrument is used to collect data on personality types and occupational stress
levels of teachers. The data collecting tool has three parts. Part one is all about participants’
background information. The second part is related to teachers’ personality types and the last
part is about teachers’ occupational stress level questions. There is no need for putting down
your name. Thus, you are kindly requested to fill out the questionnaire carefully and return it
after responding to each item. Your response is confidential and there are no “right” or

“wrong’” answers.

Thank You in Advance!
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Appendix A: Background information

Instruction: Kindly fill up the following and put a checkmark (v') on the following
information which implies to you and for those with a blank space, write your response in the

space provides.

1. Sex: Male Female

2. Age:

3. Academic qualification: Diploma Degree Master
PhD Other

4. Work experience:
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Appendix B: The Big Five Inventory (BFI)

Instruction: Here are several characteristics that may or may not apply to you. Please write a
number next to each statement to indicate the extent to which you agree or disagree with that
statement. Strongly Disagree=1, Disagree= 2, Undecided= 3, Agree=4, Strongly Agree=5

No. | Statements Strongly | Agree | Undecided | Disagree | Strongly
I see myself as someone who: Agree Disagree

1 Is talkative

2 Tends to find fault with others

3 Does a thorough job

4 Is depressed, blue

5 Is original, comes up with new ideas

6 Is reserved

7 Is helpful and unselfish with others

8 Can be somewhat careless

9 Is relaxed, handles stress well

10 Is curious about many different things

11 Is full of energy

12 Starts quarrels with others

13 Is a reliable worker

14 Can be tense

15 Is creative, a deep thinker

16 Generates a lot of passion

17 Has a forgiving nature

18 Tends to be disorganized

19 Worries a lot
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20

Has an active imagination

21 Tends to be quiet

22 Is generally trusting

23 Tends to be lazy

24 Is emotionally stable, not easily upset
25 Is inventive

26 Has an assertive personality

27 Can be cold and detached

28 Perseveres until the task is finished
29 Can be irritable

30 Is sometimes shy, inhibited

31 Is considerate and kind to almost

32 Does things efficiently

33 Remains calm in tense situations

34 Prefers routine work

35 Is outgoing, sociable

36 Makes plans and follows through with them
37 Gets nervous easily

38 Likes to reflect, play with ideas

39 Likes to cooperate with others

40 Is easily distracted

Scoring:

BFI scale scoring (“R” denotes reverse-scored items):
Extraversion: 1, 6R, 11, 16, 21R, 26, 30R, 35
Agreeableness: 2R, 7, 12R, 17, 22, 27R, 31, 39
Conscientiousness: 3, 8R, 13, 18R, 23R, 28, 32, 36, 40R
Neuroticism: 4, 9R, 14, 19, 24R, 29, 33R, 37

Openness: 5, 10, 15, 20, 25, 35R, 38
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Appendix C: Teachers Occupational Stress Scale

Instruction: Please indicate your opinion about each statement by putting a tick mark (v') in

any one of the five columns against the given statements that best represent your beliefs.

No. | Statements SA Agree | Undecided | Disagree | SD

1 I am bored with my job.

2 My opinions are not appreciated by my principal.

3 My job does not satisfy me any longer.

4 My students do not respond well to my teaching.

5 Going to my job is very exhausting for me.

6 I have difficulty concentrating at work.

7 I do not have ample control over my students.

8 My workplace environment is not very pleasing.

9 | get easily irritated at work.

10 | I avoid communication with my students.

11 | 1 loses confidence when interacting with my work
colleagues.

12 | I feel unwell at work.

13 | lavoid interaction with my colleagues.

14 | | feel sick when I think about work.

15 | l usually think and worry about my promotion.

16 | I am anxious when | am about to give a lecture in
my class.

17 | Students' queries in the classroom annoy me a lot.

18 | | feel stressed out at work.
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NAS.A ANN INCA L

N+9UCTS PNUL 5T+ hAS
PN1ANS +9UCT h&A

N+AFLPF P PA O ML P

aan/ PTe Y MGF PARgOYL NN TRY Ot PARM Tt NATD- NNOT PAD- €47
AGRADCADC PAGD yar:: AHUIR ANA WHF ARTH CPMELST +HIE+PA: (1) AMPAL TP
B¢ MEF (2) PANOT J°HT ®MELST AT (3) NN TATLT PAARM ephdbF ABAN P
mMLP §F@: ANAUIAY) NALTSTS. NFA PHAMTY dBADLPPT NMARG NagyNA)
YANET NFNAA TRZ8FUT(AT) AZITIM(6e): NATHU °MELST P/t a@mgFm-ge
T PEPF “FNAA” ML “NU+T” PAUNA TRAR PAFM-9P: NADMELSE PARANAND- aOLE
M>A AT ATIRUCHFP MPTRF NF PILM-Q 1@ NARPRIR A7+(T) PIRFAMM-(Fem-)
/B NN&E+E MADCHIT SMNPA=ATH(T) ARLTRTS MPR JPAR NIRFADNT(s=NT)
0%t PPRFONLA(ED) MIPE NDG+H PALTTF O-MPTIT PPT+HY BIREMPT NAST
POATA: NAPII® PMELSET NFMAIHE NNE+HE Mmied FIPA(L) HIL AmFak
NAANCH 2ME A

AFNNCUR) NDAU AAPAITAL!
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39 hAAT IC a®+NNC ATRMOE 4
40 INPAL ATRMZNA 4

Personality Tvpes and Occupational Stress of Teachers in PHEIs of Addis Ababa

63




ANS Ah: PAPIRYLT NN PP M 4+ APANP M EP

aang p: NHYU NFF PHHZHGF D PEPTF PATTHT NN hG IPNTPF PARARM Yty ATRAPT
PPl TF@:: NAHU ALY BONATA PTPFATT Nt AL+ NAD AIMEH @AD NAD- &C
Na+nh+ ANPIeM-ti: ANAP ARLTETS M PRPTF AANFTFOT NTIANA ARAMN::

6. NMYI® hAHaRamg™

7. N+@A7 APAN AANTRTID

8. ammAT AATAID

9. N+mAT AN ANTRTHAL

10. NMg® ANTQMAL

+.% | 9.97CF 10D /. (B T

1 | nhse eehoe Nt 2T A 1 |2 3
2 | PNAL JALPT UANT APNGHTIR:: 1 |2 3
3 | NN’ NHIR PACHSF NTRAF AR ATYFgD:: 1 |2 3
4 | +aLPE PN+ LFD FIRUCT NAINMT ARPNATI: 1 |2 3
5 | mL N INFR YL AL ANAT 10+ 1 |2 3
6 | NMALD NG P+ICF TBMT PIoM AR A 1 ]2 3
7 | +@LPE NAINMT ACRESMMC APIR PATID:: 1 |2 3
8 | PN NFR AN T, ARBATD:: 1 |2 3
9 | NNLR NPAA PADGLE NaR T BATHFA:: 1 |2 3
10 | htmePE Mg panaNNt NUAT PATIR:: 1 |2 3
11 | hh¢ NARZNE IC NTRLCIM- 7YY NE-N dB+aqaDy, S MCBA:: 1 |2 3
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12

NN NF M4 NTF AL ATHFID::

13

NN¢ NALLNE 71 AT PAL:

14

NA N AN PUARGR ARt BATHGA::

15

UAH NA PAL 08 7F ANNAUS At 1AL

16

NA&A @-ND ATN+MAC NMLENT IH PeTPF NTRT £ATITA::

17

+aPF AAN @AM P LYAPTFE M PEPT PNAMETA::

18

NNé MOt Peedt NARF £ATHTA::
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