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ABSTRACT 

This study attempted to investigate educational challenges in teaching children 

"~th hearing-impairment in Mazoria special school and Durme special class for 

the deaf. Data for the study was collected from 44 hearing-impaired students, 9 

teach ers, 2 school principals and 16 parents of the HI students. Pilot test of the 

questionnaire and interview was condu cted in Minilk II special class for the deaf 

before the actual study was conducted. The main study was conducted in 

Mazoria special school and Durame spe.cial class for the deaf. Questionnaire 

was completed by HI students. Teachers and school principals were 

interviewed. Parents of the HI students also participated in focus-group 

discussion. 

The finding of this study shows that the hearing-impaired students' knowledge 

of sign language was not developed. This could be attributed to different factors 

such as teachers lack of progressive and up to dated trainings, shortage of text 

books, irregular attendance of class, conflict of home sings and formal sign 

language and the like . Most of the hearing-impaired students in both schools do 

not attend the class regularly owing to various reasons such as long journey to 

school, work load at home, economic problem, parent's lack of awareness about 

the education of their HI children etc. The other major challenges in teaching 

the hearing-impaired were lack of budget to procure teaching materials, 

inconvenience of the classroom to teach HI students, absence of adapted 

curriculum etc. 

As it h as been indicated in the finding of this study, teachers of the HI students 

were undermined and under estimated and their work was not valued by other 

people . In general, the education of the HI students lacks the attention of 

governmental and non-governmental agencies and community members. 
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Due to the objective conditions of both schools, the HI students lack the 

opportunities of getting som e technological equipment such as Hearing 

aids, Videos, Televis ion etc which are expected to facilitate their 

performance in education. 

According to the finding of this study majority of the parents of the HI 

students were not aware of the importance of parent school colla boration 

and also they never value the education of their HI children. 

Unlike the normally hearing children the HI children lack the educational 

priorities and other socially valuable opportunities, such as social 

interaction , communication with their peers etc. 
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Chapter One 

1. Introduction 

1.1 Background of the Study 

In early times, Greek philosophers, like Aristotl e considered the ear as our organ of instruction 

and hearing was taken as a major factor contributing to intelligence (Moores, 1996). As a 

result, owing to misconceptions attached to hearing impairment, hearing- impai red children 

have been denied of their education right for many years (Moores, 1996). 

Initial ly, the major concerns were centered on defining the legal and religious rights of the 

hearing impaired and "Education for the hearing impaired was not a cons ideration in societies 

in which the majority of the population was illiterate" (Moores, 1996 P. 32). 

In the long run , educators and other profess ional began to have an insight into the poss ibil ity of 

educating the hearing impaired children. As noted by Goldstein ( 1989), in the 16'h century, 

there was a renewed interest in Europe and institutions were opened to educate even the 

profoundly deaf chi ldren. As a result, most hearing impaired children began to attend their 

education separately "either in res idential schools or in day school for the deaf' (Moores, 1996 

P. ~). 

Hearing loss can cause significant emotiona l and social problems. It also has a negative impact 

on verba l language, reading, writing and academic performance. The chal lenges that hearing 

impaired children encounter when learning are many and far-reaching. 

In order for hearing-impaired children to develop cognitively, the learning environment must 

have a wide range of meaningful educational experiences that are visuall y engaging and hands­

on (Haynes, 1999). Hearing impairment doesn't affect person 's intellectual capacity or ability 

to lea rn. It requires special needs education that is the right way to meet the needs and abi lity of 

hearing impaired chi ld. 

Even if, inclusive education is our goal to educate the hearing impaired, still there is a need to 

maintain special scbool for the deaf. That is why many students with impaired hearing are 

educated in the special school (Felekech, 2000). Younger students and students wi th severe and 



profound losses require grealamounts of special educational services during their early school 

years and may attend regular classroom for increasi ng amount of time but many will need some 

supportive ass istances from spec ial education resource or itinerant personnel during their ent ire 

school career (Gearheart, 1996). 

Due to hearing loss , ch ild ren with hearing impairment are commonly described as lacking 

social and emotional maturity, and are hyperacti ve and aggressive than the hearing peers 

(Meadow, 1980). Therefore, it requires much devotion and tol erance of teachers. 

In counties like Ethiopia, where there is scarcity of trained man power and educational services 

and facilities and/or teclmological equipment for hearing- impaired, avo iding the chall enges 

and realizing the educationa l opportunities is unthinkable. Therefore, to ensure thi s it needs the 

joint effolis of government, non-governmental organizations, community, parents, teachers and 

charity organizations. 

1.2: Statement of the Problem 

People seem to have misconceptions and wrong beliefs about the nature and causes of hearing 

impairment, which in turn, have a negative impact on their understanding of learning 

capabi liti es and potential. It is supposed to believe and accept the fact that, the hearing­

impaired chi ldren have the right and potential to learn. To ensure thi s, barriers and cha ll enges 

to education should be minimized or poss ibly avo ided, so that they will be the beneficiaries of 

educational oppOliunities . Thus, the central aim of this study is to investigate the chall enges 

and opportunities in teaching children with hearing-impairment, based on the following leading 

. questions. 

r 1. What are the major challenges in teaching the hearing-impaired children? 

2. How often do parents of the hearing-impaired children work jointly with the school/ 

teachers of the hearing-impaired 

1.3: Objectives of the Study 

This study aimed at investigating the major educational challenges of children with hearing 

impairment. Specifica ll y it includes: 

I. Identifying some of the major challenges in teach ing children with hearing- impairmen t 
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2. Identifying the extent of par~nts involvement in the educational affairs of their hearing­

impai red children 

3. Suggesting possible solutions to challenges in teaching children with hearing 

impairment. 

1.4: Significance of the Study 

Since this study focuses on investigating some of the major educational challenges in teaching 

chi ldren with hearing-impairment, it leads to identify the needs and abilities of the HI , methods 

and strategies, availability of proper educational services and facilities and parent school! 

teachers joint work. Therefore, the results of the study were expected to: 

I. Provide the necessary assistance for teachers to understand their students with hearing 

impairment, so that they can create conducive setting for healthy learn ing. 

2. Give the understanding about the poss ible gap of knowledge on problem under study 

and try to narrow down the gap. 

3. Provide basic information for planners and policy makers. 

4. Serve as steeping stone for fU!1her research in the filed. 

1.5: The Scope of the Study 

This study is delimited to 44 hearing impaired students 9 teachers; 2 school principals and 16 

parents of the HI students at Mazoria special school and Durame special class for the deaf in 

Hadiya and Kembata-Tembaro zones respectively. Perhaps, a better picture would have been 

obtained if more schools and participants had been included in the study. 

1.6: Definitions of Key Terms 

I. Challenge: A difficult task that test some once ability 

2. Hearing impairment: any hearing loss from mild to severe hearing problem that adversely 

affects a student' s educational performance (Ysseldyke and Algozzine, 1995). 

3. Opportunity: a favorable time, occasion or set of circumstances fo r doing something 

4. Special classes: are classes located with in ordinary schools where HI students are attending 

their education. 
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Chapter Two 

Review of Related Literature 

Chi ldren with hearing-impairment are vu lnerab le to different problems, due to different leve ls 

of understanding and awareness on the part commun ity members about the cause of deafness 

and its implications in various activi ties. When one comes to educati onal provision, deafness 

itself does not affect a person's intellectual ability to learn .Children who are deaf~ do genera ll y 

require some fo rm of special support to ga in an adequate education. But the prob lem becomes 

serious when these special supports are deprived to be provided in an organized and sufficient 

manner. Therefore, thi s chapter is intended to present different theoretical backgrounds or 

research fi nd ings in relation to the problem understudy. 

2.1: The history of deaf education 

The history of deaf education is relatively short because of non existence of organized teaching 

in prehistoric times or in the ancient civ il ization of Egypt, Greece and Rome (Reynolds, 

1987).In the middle ages, handicapped people used to be ostracized, imprisoned or executed, 

and were also treated as objects of amusement (Sadker and Sadker, 1998). [t was fo llowing thi s 

period that interests in educating the handicapped grew out of the humanism of Renaissance 

(Sadker and Sadker, 1998). 

From historical point of view, sensory di sability like hea ring impairment have ex isted since the 

beginning of the human race being accom panied by misunderstanding and superstitious beliefs 

about the nature of disability and the di sabled person. (Gearheart and Weishahan , 1992, p.6). as 

a result until the 16th century, individuals with disabil ity were not seen as human beings and­

hence "were misunderstood, mistreated, or put to death"(Gearheart and Weishhan, 1992 .p. 7). ln 

the latter part of the 16th century the picture about persons with di sab ility began to change with 

the need to improve special education for individuals wi th hearing impairment , visual 

impairment and mental retardation (Ibid). Thus, residentia l schools, special schools, spec ia l 

c lasses and integrated (with its cascade model of alternative fo rms) have been used respectively 

as educational modalities for the provision of special education (Gearheal1 and Weishhan , 1992 

pp.6-IO) 
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As time went on, there came a conviction which considered ch ildren wi th spec ial needs as 

different from the rest of children with a sense to develop separate educationa l systems 

(Hegarty and Pocklington, 1993:8). Moreover, some profess ionals initiated the concern fo r the 

educational rights of children with disability and as a result, residentia l schools, special day 

schools and special classes were opened respectively (Moores, I 996).The trend of educating 

the deaf continued with the first assertion of George Dalgarno, of Scott i and, that deaf people 

are as capab le as their hearing counter parts for learning (Merga, 200 1). In Great Bri tain it was 

in 1767 that permanent school for the deaf establi shed with establi shment of the first school fo r 

poor deaf ch ildren in London (Merga, 200 I ).In a similar manner, it was in 18 17 that education 

for the hearing impaired began in the United States of America in its organi zed form (Merga, 

200 1). 

In Ethiop ia, the first school for the hearing impaired known as Mekan isa School for the deaf 

was founded in 1955 E.C (Mekre, 2000). According to UN chm1er, al1icles 55 and 56, all states 

parties includ ing Ethiopia should ascertain improved live lihood of citi zens in all sectors. The 

charter addresses specificall y issues of equal opportunities for the person with di sabi lities, one 

of these cover hearing-impaired children, youth and fa mily welfare organizations (CYFWO, 

1992). 

Moreover, a convention on the ri ght of the child (article 28 NO 1/1989) recognizes the right of 

the child including those with disabi lity to education in general and accessibil ity to highe r 

education progressively on the bas is of capacity through the possible ways (CYFWO,1992). 

In general , there is no evidence in recorded hi story concerning any systematic attempts to 

educate deaf individua ls before the work of Ponce de Leon in Spain in the sixteenth century. 

The philosophical and practical foundations fo r education of the deaf were further developed in 

the Seventeenth century through the work of brill iant indi vidua ls such as Da lgarno of Scottland 

who set the stage for the later establ ishment of school for the deaf. 

2.2: Hearing Impairment 

Hearing impairment is a generic term and it could apply to the child with handicaps as wel l as 

to a ch ild with a physical hearing loss (Gearhe3l1, 1992). For the deaf and hard of hearing 
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training in li stening and interpreting sound is crucial not onl y to success in schoo l but also to 

adjust life in a hearing world (Gearheart, 1992) 

2.2.1: Characteristics 

The manifestations of faulty hea ring, whether due to a malfunction of physical apparatus or of 

perceptual process ing, are amazingly similar. Both types of prob lems res ult in inadequate 

ass imilation of auditory information, and hence difficulti es result in language and Speech. 

(Bockminer, 198 1). Many people are not aware of that there are two d imensions to the sense of 

hearing. First, the intensity, or loudness, with which sound is received (measured in decibels); 

and second, the qua li ty, or c larity with which sound is received (measured in frequency or 

hertz) (A llen, 1989). Difficulties concerning only the loudness fac tor are due to conducti ve 

losses and can usuall y be helped w ith the use of hearing aids. Difficul ties with clarity, however, 

are due to sensory-neural losses. Such losses are usuall y caused by damage to nerve fibers in 

the inner ear (A llen, 1989). It is important to keep in mi nd that many children with hearing­

impairment have both conductive and sensory-neural losses (A llen, 1989). 

2.2.2: Nature and classification of hearing impairment 

Individuals with hearing-impairment can be sub divided into two gro ups. The fi rst group 

includes individuals who may be described as hard of hearin g. These are indi viduals who have 

hearing problems but who can still be expected to deve lop communication ski ll s through the 

use of auditory channel. They can use thei r remaining heari ng ab il ity (or residual hearing) to 

understand speech and to deve lop thei r own appropriate language and speech skill s Qhld). 

Many ind ividuals who are hard of hearing use amplificati on devices ( heari ng aids) to improve 

the fu nction of residual hearing (Taylor, et ai, 1995). The second group inc ludes individuals 

who are cons idered deaf. These individuals have hearing problems that are so severe that 

speech can not be understood when it is transmi tted tlu'ough the ear (Moores, 1987). As 

indicated above individuals who are hard of hearing can still use the auditory channel as their 

major avenue for speech and language development but deaf individuals must re ly on the visual 

channel (Ross, Brackett and Maxon, 1992). It is also important to note that altho ugh degrees of 

hearing loss are typica ll y measured through aud iologica l testing, educationa l cons iderations can 

vary signifi cantl y for children with the same degree of hearing loss based on other variab les 
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such as type of hearing loss, age at on set ofioss, and the use of amplification devices and other 

adaptive equipment (Taylor et ai, 1995) . Hearing sensitivity is measured in decibels (unit of 

relative loudness of sounds). For example zero decibels (OdB) designates the point at which 

people with normal hearing can detect the faintest sound. Each succeeding number of decibe ls 

indicates a certain degree of hearing loss (Smith and Luckasson, 1995). Those who maintain a 

physiologica l view point generally consider those with hearing losses of about 90 dB or greater 

to be deaf, those with less to be hard of hearing (Hallahan and Kauffman, 1988).As to different 

levels of hearing-impairment Hallahan and Kauffman (1988) have categorized as mild hearing 

loss (27-40 dB), moderate hearing loss (45-55dB) , moderately severe hearing loss (56-70 dB), 

severe hearing loss (7 1-90dB) and profound hearing loss (9 1 +dB). 

A person who has a mild hearing loss is likely to have difficulty with faint or di stant speech. 

Students with mild loss may need favorable seating to benefit from speech reading, vocabulary, 

language instruction or a combination of these, and may also need speech therapy (Hallahan 

and Kauffman , 1988).An individual with moderate hearing loss likely can understand 

conversation speech at a distance of 3 to 5 feet. Such a student probabl y needs a hearing aiel , 

auditory training, speech reading, favo rable seating speech conversation and speech therapy. To 

an individual with a moderately severe hearing-impairment conversati on must be loud to be 

understood. The students ' speech is probably defective and he/she may have limited vocabulary 

(Hallhan and Kauffman, 1988). 

This student may have difficulty in group and classroom di scuss ion, can use all the services 

usuall y provided to students wi th mild and moderate losses. A person who has a severe hea ring 

loss may not be able to hear a low voice beyond a di stance of I to 2 fee t. Such a student may be 

ab le to di stinguish some environmental sounds. The students have diffi culty with consonant 

sounds but not necessarily vowels. Such a students needs all of the services required by 

students with less severe losses and may need to learn many of the tecilniques used with 

students who are deaf (Hallahan of Kauffman , 1988). Although a profoundly impaired­

individuals may be able to hear some loud sounds, he/she probably does not rel y on hea ring as 

the primary learn ing channel. Very likely thi s student needs all of the prev iously mentioned 

serv ices and possib ly more intensive services from the teacher. Such students require spec ial 

ass istance, with emphasis on speech, auditory trai ning and language (Gearheart el aI., 1992). 
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2.2.3: Causes of hearing loss in children 

Understanding and determining the cause of hearing loss in children is very essential to be 

aware of the problem ahead of time. 

Causes of hearing loss can be either congenital or acquired. 

2.2.3.1: Congenital hearing loss 

The term congenital hearing loss implies that the hearing loss is present at birth. It can include 

hereditary hearing loss or hearing loss due to other factors present either in utero (prenatal) or 

at the time of birth. Gentic factors are thought to cause more than 50% of al l incidents of 

congenita l hearing loss in children. Gentic hearing loss may be autosomal dominant, autosomal 

recessive, or X-linked (related to the sex chromosome). Examples of causes of congenital 

hearing losses are: Intrauterine infections including rubella, complications associated with Rh 

factors in the blood, prematurity, material diabetes, toxemia during pregnancy, lack of oxygen 

(anoxia) etc. (Canalis & Lombelt, 2000) 

2.2.3.2. Acquired causes of hearing loss 

Acquired hearing loss is a hearing loss which appears after bilth , at any time in one 's life , 

perhaps as a result of disease, a condi tion, or an injury. Examples of conditions that can cause 

acquired hearing loss in children are: ear infection (Otitis media), meningitis, measles, 

encephalitis, chicken pox, influenza, mumps, head injury, noise exposure etc. (Canalis & 

Lombert, 2000) 

2.3: Challenges in teaching children with hearing Impartment 

The challenges that the hearing impaired children encountered with regard to language 

Icommunication become evident after they join schoo l. 

2.3.1: Language and Communication Problems 

The major cha llenges of hearing-impaired children in teaching-learning process or else where 

were their inability to speak and communicate effectively. Communication is our abil ity to send 

and receive messages. Communication can involve speaking, li stening, gesture, body language, 

facial expression writing and drawing (ying, 1990). Communication problems can affect the 

abi lity of hearing-impaired children not to interact to convey messages as effective ly as 
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possible (Ying, 1990). The most noticeab le speech problem invo lves diffi cu lity with 

articu lation, such as li sping (e.g pronouncing soup as thoup) (Wolk & Schildroth , 1986). There 

are however, many different types of communication problems. Difficulty may be identified in 

articulation language, fluency, voice, resonance and hearing (Wolk & Schildroth , 1986). 

The basic deprivation of profound congenital deafness is not the deprivation of sound; it is the 

deprivation of language. The deaf child cannot communicate clearly about hi s/her needs , 

thoughts and experiences (Meadow, 1980). This shows that the deaf children lag in vocabulary, 

grammar and word order than children who have normal hearing and even those who are hard 

of hearing. The more the degree of hea ring-impairment, the greater its impact on 

communication and language development will be. Similarly the syntactic (sentence strucwre) 

and morphological (forms of words) awareness of ch ildren with hearing impairment is lower 

than those who have normal hearing (Taylor et al. 1995). 

Moreover, problems in vocabu lary syntax and morphology affect the communication skills of 

the hearing impaired child and thi s in turn influences the interaction of home, community and 

the school (Ysseldyke & Algozzine, 1995). Results of studies indicate that since children with 

hearing-impaillllent are vulnerable to communication and language problems than any other 

group of people, there has to be a conducive learning environment that suit the needs and 

ability of the children both at home and school , so that they can attain communication and 

language acquisition. From this one can understand that deafness itself does not affect a 

person's intellect or ability to learn , such children generally require some form of special 

support. (Anderson, 1992) 

2.3.2: Methods of Communication 

In order fo r teachers to assist hearing impaired ch ildren to achieve pos itive learning outcomes, 

they must fully have in-depth knowledge of communicating with hearing impaired children. 

The following section presents some of the methods of communication for HIe. An effective 

communication system that permits those using it to exchange information with high degree of 

ease, flexibility, speed and accuracy in a wide variety of circumstances is very essential in the 

process of intervention and rehabilitation process of hearing impaired children (Tirussew, 

2000). Some of the methods of communications are presented as follows: 
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a) Spoken Language (oral method) 

The development of speech is influenced by the level of residual hearing, the degree of hearing 

loss and the child 's age at the on set of hearing loss (Evans, 1982). For profo undly deaf 

children, acqui sition of speech is very difficult and few deaf children with severe congenital 

hearing loss achieve a level of speech that is easil y comprehended by others (Evans, 1982). 

Hearing aids amplify sounds and thus allow hearing-impaired peo ple to receive auditory 

informati on; unfortunately, the quality of the auditory infol1l1ation perceived is rarel y 

comparable to that of normal hearing (Swisher, 1989 

b) Lip-reading 

Linguistic input occurs as the deaf individual looks at the person who is talk ing and observes 

the movements of thi s person 's lips and the tongue. This source of input is availabl e to deaf 

people regardless of what other communication method is used (Swisher, 1989:242). Lip 

reading is both demanding and limited (Swi sher, 1989). First lip-reading requ ires constant 

attention to the person who is talking. Thus, comprehending di scussions in larger soc ial settings 

is strenuous. Second, Lip-reading can be very fragmented , some sounds are not visible on the 

lips and some sounds look exactly the same (Evans, 1982). Not surpri singly, lip-reading skill s 

correlate with better hearing and good language sk ills . Learning a language tlu'ough lip-reading 

can be seen as more or less an imposs ible task for a child born deaf 

(Swisher, 1989). 

C. Cued Speech 

If res idual hearing combined with lip-reading does not allow for a complete recognition of 

speech reception, a system named cued speech can be used. Cued speech is a manual system 

intended to facilitate lip-reading by providing additiona l information on the hands (Evans, 

1982:40). The use of twelve hand shapes provides the supplemented info rmation. The 

combination of the hand shapes and the shapes of the lips-provide a one-to-one correspondence 

with the phonemes of a spoken language (Evans, 1982:40). 
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D. Sign Language 

Signed languages are systems of symbolic communication, evo lved over generations of deaf 

people, which have been formed into natura l languages independent of spoken la nguage 

(Polizner et aI., 1987: 1). When deaf sign ing people with no common sign language interact, 

they rapidl y develop a pidgin (Sacks , 1989). It has also been docu mented that deaf people who 

are not exposed to a natura l sign language develop a gesture system that does not show the 

properties of natural language but that may have a very simple syntax and morphology 

(Padden, 1989). 

The most common sign language that does not have words is the American Sign Language. 

(ASL). The American Sign Language (ASL) consists of four basic articulator parameters 

(Drasgow, 1998:33 1): 

I. Hand configuration, i.e. the shapes of each hand. In ASL there are 40 distinct hand 

shapes. 

2. Place of articulation i.e. tbe signing space or the allowable area on the signer's body 

in which s igns can be produced 

3. Orientation of the 311iculator (s), i. e. the orientation of the hand (s) in relation to the 

body. In ASL there are approximately 10 distinct orientations' 

4. Movement, i.e. the motion of the hands within the s igning space. 

The emerging research on sign language has also acknowledged that sign language has a highl y 

al1iculated grammar and that sign is as complex and expressive as spoken languages (Pol izner 

et al.,1987). Today new technology allows for more sophisticated studies on sign language and 

on authentic conversations in sign language. However, the accumulated information about 

signed languages and manual communication can not be compared to our broad knowledge of 

verba l languages. 11 has been documented that American Sign Language (ASL) , is organi zed in 

a two fold fas hions, first sign internally and secondly sign-externall y. The sign-internal 

organization corresponds to the phonology level in spoken languages where as the sign external 

organization, (the connections of signs) corresponds to the grammatical level in spoken 

language (Polizner et aI. , 1987). 
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E. Finger Spelling 

Finger spelling is a language system that also can be used in communication with deaf people. 

Finger spelling is, however, a fairly unnatural method of communication; it is rather one aspect 

of a natural sign language, namely the representation of the spoken language 011hography 

(Padden, 1991). 

F. Total Communication 

Total communication is not viewed as a method but rather as a communication philosophy in 

which a combination of oral and manual elements are used in order to maximize the amount of 

linguistic input (Evans , 1982). Total communication st3l1ed as an educational movement and 

rapidly received much attention world wide (Evans, 1982). Since natural sign language and 

spoken language do not share the syntax or morphology, it is imposs ible simultaneously to 

speak a grammatically correct verbal language and a natural sign language (Wood word & 

Allen, 1987). In total communication the word order frequently follows that of the spoken 

language (Kyle & Woll, 1985). Manuel elements such as finger spelling and signs are present 

to supplement the inadequacy of lip-reading (Evans, 1982). 

2.3.3: The Controversy of Deaf Education 

Throughout hi story, the education of deaf children has been surrounded by great controversy. 

The main issue has been whether an oral or manual language should be used in the 

communication and education of deaf children. This debate is still preva lent and arises 

whenever deaf education is di scussed. Nearly all families with a deaf child will, at some point, 

encounter the oral manual controversy (Sinkkonen, 1994: I 5). 

Advocates of the oral method suggest that the use of signs inhibits the acquisition of spoken 

and written language ((Sinkkonen, 1994), and also that it has a negative effect on the child 's 

motivation for learning speech (Sinkkonen, 1994: 15). Proponents of oral method also suggest 

that a deaf child dependents on sign language cannot be integrated in the hearing soc iety as 

well as deaf children using oral communication (Sinkkonene, 1994: 15). In addition, parents 

naturally want th~ir young child to live at home during the early school years and ma y, 

therefore, apt for the neighborhood school. 
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As Swisher (1989:239) points out, acquisition of the spoken language (i.e acquisi tion of both 

speech and the linguistic system) is probably the major educationa l chal lenges of deaf children. 

The ability to speak , read and wri te the language of the society greatly facil itates the li fe of a 

deaf person, but learning to speak require much training and an educational program 

spec ifica ll y foc using on the production and perception of a spoken language (S inkkonen, 

1994). 

Not all deaf children can acquire good spoken language competence desp ite intense tra ining. 

Pred icating who will and who will not do so, is not a simple task as many factors influence thi s 

acqui si tion ((S inkkonen, 1994). Among the factors considered to influence spoken language 

skills are residual hearing, famil y invo lvement and learning abi li ty (Sinkkonen, 1994). The 

spoken language predictor Index (SLP), developed to pred ict a young deaf child 's potential fo r 

learning a spoken language, measures fi ve factors: hearing competence, language competence, 

non-verbal intell igence, family support and speech communication attitude. The SLP Index 

which can be used on chi ldren as young as three years of age can provide recommendati ons for 

which education program is su itable for a deaf child. According to (Sinkkonen, 1994) children 

receiving high scores on the SLP Index have great potential for learning a spoken language and 

thus be placed in oral programmes. Chi ldren with low SLP scores benefit more from educati on 

programmes using signed communication. 

The difference of the linguistic background of the deaf children, different school placement and 

the difficulty predicting the most sui table educational programmes for young deaf chi ldren are 

onl y some of the factors that contribute in making deaf education a complex and multifaceted 

issue (Swisher, 1989). 

In general there is no consensus among ex perts in the area of deaf education concerning which 

of the communication methods is the " best" in providing educational , social, or cultural 

opportuniti es for ch ild ren who are deaf and hard of hearing (Shea & Bauer, 1994). 

2.3.4: Challenges of Teaching Literacy 

Literacy can be defined as the ability to effecti vely read and write. Reading must be seen as 

part of a child's genera l language development and not as a skill iso lated fro l11 listeni ng, 

speaking and writing (Anderson, K.L. , 1992). 
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2.3.4.1: Language modality and reading 

Language modal ity influences the process ing of lingu istic stimuli . Research findings show that 

deaf children unsuccessfull y try to map their own primary language on a written language 

(Pau l, 1998). The fact that deaf children, when learning to read and write, have to change 

modality, and that there is an unfit match between a sign and a written wo rd probably acco unts 

for many of the difficu lties deaf children have in the learning of reading skill s. Moreover, man y 

features of signed languages add up to complicate the mapping of a written/spoken language 

onto a visual language even further. Differences in syntax and morphology do not 

independentl y explain why it is so hard for native signers to learn how to read . The fact that the 

deaf chi Id has no support in his or her own language on how to - in a spoken language-express, 

for instance, time, how to ask questions, and how to understand tenses , may account for some 

of the difficulties. So, taken together, the difference in visual and 011hographic representatives, 

as well as fundam ental differences in the grammar of signed and spoken languages may to 

some extent explain why deaf children are poor readers and writers. In addition , the fact that 

spoken language are sequential whi le signed language are more spatiall y organized, may 

initia lly impede the deaf child in acquiring a spoken language (Paul , 1998). 

However, the main reason for the diffi cu lties seems to lie in educational instruction . The 

instruction in the national language for deaf children has been poor, and has not served as a 

base for emerging literacy. Deaf children need to learn a verbal language as a second language. 

Despite deaf children 's difficulties and the obvious differences in the read ing process, a crucial 

question is whether reading trul y is different for deaf people and for hearing people (Paul , 

1998).The answer to this obviously has sign ificant educational implicati ons. As Paul 

(1998:62)) points out, even though the literacy development of deaf children and that of 

hearing pupils are qualitatively comparable, deaf pupils' literacy development often lags behind 

the literacy development of bearing pupils. This, naturall y, has consequences for the deaf 

children 's learning and educational performance. 

2.3.4.2: Strategies in deaf readers 

In an experiment on reca ll of words with or with out sign equivalents, deaf subjects performed 

well in the words with the corresponding sign but poorly on the words with no sign equ iva lent 
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(King & Quigley, 1985). Furthermore, deaf subjects understood connected prose better when 

the syntax of the printed information had been changed to syntactic orde r of ASL These and 

similar results sUpp0I1 the view that deaf people process information in sign language, and do 

not translate signs into corresponding English words Moreover, the key to success ful reading 

may in part depend on establishing a connection between the two language systems. 

Deaf children do not learn to read thought old-fashioned drill s and therefore meaningful texts 

and teaching materials are necessary. Rather, story telling, discussion on good texts written for 

children and comparisons of s igned and written tests, are the keys to successful instruct ion of 

the national language (Ki ng & Quigley, 1985). Necessary condition for success ful education of 

deaf children is the use of sign language as the language of instruction (King & Quigley, 1985). 

2.3.5: Instructional Content and Practice 

Teacher of hearing - impaired chi ldren need to have a solid understanding of the different 

learn ing styles of ind ividuals with exceptionaliti es. They may have potential to adapt the 

curricul a, learning env ironment and their own teaching style (Fradd et. aI. , 1989). 

Moreover, teachers of hearing-impaired children learn techniques for mod ifying instructional 

methods and materials . They learn about appropriate curricu la for developing motor, cogni tive, 

academic, social , language, affective career and functiona l life skill s fo r individual s with 

hearing-impairment and about life ski ll s instruction appropriate to independent communi ty and 

personal living and employment (Fradd et aI. , 1989). They know al so how different cu ltural 

perspectives influence the relationships among families, schools and communities and how 

these may influence effecti ve communication (Fradd et aI. , 1989). As a rule, academic content 

for students who are hard of hearing with in general education classroom shou ld be similar to 

that of their peers, although teachers of deaf use a more limited range of text books. T~e 

academic content fo r students who are deaf, however, is not always the same as that of the 

general education students because many of these students have problems in understanding the 

syntactic and morpho logica l structure of language that results in academic performance defi cits 

(Taylor, 1995). 

There are certain additiona l content emphases that shou ld be included in instruction of students 

with hearing-impairment. One of thi s is speech and language development (Ross et aI. , 1982). 

Although there is still some di sagreement as to whether students who are deaf should be 
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expected to use speech, it is important to emphas ize language deve lopment. On the other hand 

both speech and language training appears to be appropriate for most students who are hard of 

hearing (Ross et aI. , 1982). I.n the speech and language area, various content emphases are 

covered, including speech perception and production, vocabulary development, syntax 

deve lopment and language usage (Ross et aI. , 1992). Once again, the emphasis in teaching 

content is related to the degree of hearing loss. For example vocabulary and syntax 

deve lopment and language must still be viewed as necessary content components fo r children 

who are deaf where as speech perception and production may not be as important (Taylor, 

1995). 

x 2.3.6: Teachers' Qualification and Responsibilities 

Any degree of deafness may cause significant educational and social problems. Children who 

are born severely or profoundly deaf need skilled teaching to develop language and 

communication skill s (including speech and sign language as appropriate) (BA TOD, 200 I). 

This implies that to teach children with hearing- impairment, the teacher must be qualified and 

trained. Other wise he cannot teach in accordance with the needs and ab ili ty of an individua l 

hearing-impaired ch ild. 

Be it in the mainstream school or units or special residential or day school for the deaf, childrcn 

with hearing-impairment are taught by appropriately qualified specialist teachers of the deaf 

who have obtained the spec iali st quali fication within three years of beginning their work with 

deaf pupi ls (BATOD, 200 1). 

Peripatetic (advisory) Teachers of the deaf support deaf children who are integrated into 

mainstream and special schools on an individual basis (Ibid). An important part of their work is 

co llaboration with main stream and spec ial school classroom teacher who teach deaf pupils 

from day to day, and the management of support provided by Teaching Assistants (TAS) or 

CSWs (Communication Support, Workers) who often accompany deaf pupils in lessons 

(BATOD, 2001). Peripatetic teachers also visit parents of very young children at home to 

advise about the children's development and to work with them as appropriate. They also 

support deaf children with other disabilities (Ibid). stressing Teachers qualification it added 

that, in order to train as teachers of deaf they must have qualified teacher status (QTS) and have 
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had mainstream classroom experience before undeltaking a teacher of the deaf training course 

(BATOD,200 I) . All teachers of deaf children must have spec ial training and qualifications .. 

Qualified and trained teachers of the hearing-impai red children are effective and com petent 

enough to take the responsibilities of hearing-impaired children in identifying their special 

educational needs as early as possible and find out their learning difficulty and needs 

(Puplinger and Sikora, 1990). They are efficient enough to adapt various strategies such as 

collaborative teaching, curriculum adaptation, teaching techniques and assessment 

methodology asseltive technology and cooperative learnin g to prov ide appropriate learning 

(Puplinger & Sikora, 1990). 

In genera l, without adequate professional training and continuous up dating of knowledge, we 

are in danger of binding tomorrows' children to yesterday's ideas and methods (Mittler et ai, 

1993). Therefore in order to address individual hearing-impaired child' s needs and abilities, 

teachers who are assigned as a teacher of hearing-impaired should be qualified and trained. 

2.3.7: Teachers Morale 

Throughout the hi story of deaf education in the world teachers have been seen as one of the 

most impOltant element in successfu l educational outcomes for the student .The problelTls 

encountered by the teacher of disabled children affect the whole system of education geared for 

children with disabilities (Feeney et aI. , 1987). There are causative factors which cou ld 

aggravate the problems in the teaching learning process . These problems create an obstacle for 

the effective execution of teachers ' work (Feeney et a I. , 1997). They are : 

Lack of incenti ves and low salary result in lack of interest and devotion on the part 

of teachers which directly affect the educational performance of di sab led chi Idren 

Exhaustion, tension, and anx iety, cause teachers to wi thdraw from the intense 

interpersonal demands of thei r job. Eventually, this affects all of their activities and 

relationships, including their effectiveness in working with children. 

Teachers' bum out syndrome, cause stress on teachers work. There are six 

categories of stress often found at the teaching work. These include: work over load, 

lack of perceived success, amount of direct contact with children , staff-child ratio , 

program structure, and responsibili ty for others. These can cause burn out. 
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Teachers' needs must also be met if they have accomplished their profess ional 

purposes. 

Morale is important in preventing burn-out, teachers work best when they know that 

they are va lued and that their needs are being considered. 

The nature of the spec ial needs population and the education chall enges presented 

e.g managing behaviors, dealing with emotionally challenged children. 

Lack of leadership training in special needs education wh ich could have a negati ve 

impact on stafffeelings of well -be ing. 

2.3.8 Teaching Strategies 

Over time, the average hearing-impaired student shows an ever increasi ng gap in vocabulary 

growth , complex sentence comprehension and construction, and in concept formation as 

compared to students with normal hearing. Hearing-impaired students often learn to ' feign " 

comprehension with the end resu lt being that the student does have opt imal learning 

opportun ities. Therefore facilitati ve strategies for hearing-impaired students are primarily 

concerned with various aspects of communication (Zap ien, \998). Teachers can take different 

approaches in learning and communication to encourage students' acti ve parti cipati on. The 

teacher of hearing-impaired aims to provide some means by which a child can overcome thi s 

di sabi li ty and live as norma ll y and independently as possible (NIOSH, 1999). 

The problems fac ing the teacher of the hearing-impaired are quite different from those facing 

other teachers. Children with di sabilities in general and those children with hearing-impairment 

need more simplified and attractive ways of teaching. Teachers are considered to be the most 

important members of the society who guide and shape the academic perspecti ve and social life 

of every di sabled child . Teachers can understand the central concepts, tool s of inquiry, and 

structures of the discipline they teach , they can create learning experiences that make these 

aspects of subj ect matter meaningful for students and can link the di sc ipline (s) to other 

subjects (Gragg, v. \ 992). According to Keller et al (200 1) effective teaching strategies fo r 

children with hearing- impairment are given below. 
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General Courtesy 

Get the attention of a student with a hearing-impairment before speaking and 

communicating and always face the students. 

If not facing a student with a hearing impairment, gently touch a student on the shoulder 

or on the anTI to indicate that you want to talk to him/her. 

When communicating always face the student with a hearing impairment 

Facial expressions, gestures, and other-body language will help convey your message. 

For reinforcement repeat new vocabulary in different contexts. 

The use of visual aids is most helpful since vision is the students' primary means of 

receiving information. 

Write all homework ass ignments, class instruction and procedural changes on the 

chalkboard. 

Avoid seating the student in heavy traffic areas. 

Avoid vibrations and excessive noise 

Do not talk while writing on chalkboard. 

General strategies 

Obtain feed back from your hearing impaired students at every opportunity as an 

indicator of the student' s level of understanding. 

If the student lip-reads: 

o Have snldents sit closer to the lecturer 

o Look directl y at the student 

o Speak slowly, naturall y and clearly 

o Do not exaggerate your lip movements or shout. 

When wri ting materials for hearing impaired students: 

o Break up long sentences 

o Reduce difficult vocabulary load 

o When using a pronoun be sure that the antecedent is very clear. 

o Do not omit words such as: "that" where such words will clarify a sentence 

connection 
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o Stay with simple coordinating conju nctions (e.g. but, so, fo r, and) avo id less 

common transitional words (e.g. however, as a consequence, nevertheless, 

although). 

o Keep cause-and effect expressions in a very simple form. 

- Environment: 

o Provide the audience with a clear and direct view of your mouth and face 

o Speak from a well -lighted area of the room. 

o Reduce background noise by turning off slide projectors or other types of 

apparatus when not in use. 

o Speak clearly and naturally and at your normal pace, unless you are asked to 

slow down. 

Group interaction and discussion 

Be quite clear as to wh ich topic is being di scussed 

Clearly identify who is speaking or asking a question (pointing is Ok) 

In group or team settings , develop procedures so the snldents who is hearing impaired 

can express hi s/her communication needs to others 

Repetitions or summaries of the most relevant classroom questions, responses, and 

discuss ions are helpful to the snldent with a hearing impairment 

A circle is the best seating arrangement for a hearing impaired student. Seat the student 

with hi s/her "better" ear towards the class. 

Testing 

After tests or quizzes, give answers by using the overhead projector or give answers in 

writing 

Avoid overly complicated language in exam questions and clearly separate items when 

spacing them on the exam sheet. 

Avoid the use of abbreviations or idioms, except for standard ones. 

Supplement ora l or signed explanat ions with written materia l. 

Use short sentences because they are easier and quicker to comprehend than longer 

sentences. 
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Due to difficulty with vocabulary, student may require extra time. 

Keeps the test reading material s at appropriate reading levels. 

In addition to the above strategies Moores (1987:297) has given the fo llowing general teaching 

strategies. Instructor variables are those factors under the control of the teacher. In addition to 

knowledge of subject matter and skill in communicating with children with severe hearing 

impairments, the fo llowing instructional variables enhance the teaching learning process. 

I. Reinforcement: The teacher should provide appropriate reinforcement and positive feed 

back. 

2. Mastery learning: The addition of teaching and feedback procedures to conventional 

instruction enhances learning. 

3. Graded homework: meaning, home work that is assigned, graded and responded to will 

increase learning. 

4. Time on task: There is a positive correlation between the time spent on a subj ect and the 

amount learned. This may seem rather simplistic statement, but many teachers-particularl y 

teachers of students with severe hearing losses in academic content areas- spend 

surprisingly little time on task. 

5. Class moral: The teacher should strive to maintain cohesiveness, satisfaction , and goal 

direction in the classroom. 

2.3.9 The Role of the teacher and the school 

The qua li ty of education to a great extent depends on the quality of teacher. (Moores, 1992). 

Teachers are supposed to teach children to read, to communicate, to reason, to become happy, 

productive and responsib le members of the society (Peterson and Walberg, 1979). Teachers 

have crucial roles to play in preparing young disab led students not only to face the future with 

confidence but also to build it witb purpose and responsibility (Oe lors, et ai, 1996). The 

importance of the ro le of a teacher as an agent of changes, promoting understanding and 

tolerance has never been more obvious than today (Oelors, et al 1996) .As Oelors, et.al, ( 1996) 

Stressed, the prime objectives of the teachers of the deaf is to enab le every hearing- impai red 

ch ild and young person to access the curriculum. The majority of the teachers of the deaf have 

the opportunities for directing, training and monitoring non teach ing staff who work with 

hearing-impaired children. 
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Traditionally, more experienced teacher of the dea f have an oppornmity in add ress ing the needs 

of children from pre-school to age 19, and invo lvement in inter agency work , including 

pat1nership with parents. (Kyle, 1994). Furthermore, the teacher of hearing impaired has the 

responsibilities of encouraging students to take advantages of leaders hip oppornmiti es by be 

coming member of the year book and clubs. Finally, teachers of the hearing-impaired can 

encourage rol e models from various ethnic groups to become involved in the educational 

program offered to students who are deaf (Gragg, 1992). Teach ing deaf children is stimulating 

and rewardi ng, and is made more so by continuing developments: 

Greater understanding of language development 

Changing attitude of language development 

Provision of more advanced hearing aids (including Cochleor implants) (BATOO, 

200 I). 

Teaching deaf children offers a wide range of work oppol1unities in a number of 

different type of educational setting. It is chal lenging and stimulating work that invites 

initi ative and gives teachers the chance to deve lop innovati ve pattern of classroom 

practice (BA TOD, 200 I) . 

Teaching hearing-impaired children provides stimulating and rewarding experiences and can 

satisfy a sense of social service. It offers variety of opportuni ties to experiment and to develop 

and practice new skills and methods of teaching (Patterson, 1999). Moreover, teachers need to 

develop a variety of strategies for creating and sustaining class room communities and for 

responding to appropriate sensitive and reasonable manner (Patterson, 1999). 

In similar manner, teachers of the hearing impaired children must have opportunities to develop 

expertise in specific teaching and supp0l1 strategies that results in successful learning outcomes 

for students with hearing impairment (Goodlad, 1990). Teachers should deve lop a repertoire of 

questions about the learning abi lities of their students that help them understand and predict 

how lessons and units of study might flow for each student in their classroom. Asking questions 

about the learning abi lities of indiv idual students and observ ing their interaction with materi als 

(Goodlad , 1990). 

Teachers of hearing-impaired children have an 0ppol1unity to design and teach appropriate 

curri cula, ass ign work geared toward each student 's ability, and grade papers and home works 
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and ass ignments (Good lad 1990). They are invo lved in the student' s behav iora l and academic 

development, helping the students deve lop emotionally, feel comfortab le in social situations 

and be ware of soc iall y acceptab le behavior. Preparing children with hearing impairment for 

daily life after graduation also in an important aspect of the job. Teachers provide students 

with career counseling or help them in routine ski ll s. Although a teacher will not be a tra ined 

counselor or psychologist he/she should be a sens itive observer of human behavior (Moores, 

1992). 

On the other hand , it is not onl y the teacher that have a responsibili ty of creati ng conducive 

teaching learn ing environment for children with hearing impainnent, but also the school itself 

should provide professional training for all staff members to enhance their understanding to the 

hearing impai red children and to equip them with effective teaching skill s. (Akach and Mweri , 

1990). Schools have the responsibilities of arranging seminars, talks, staff development day, 

which will give a chance for staff members to share their experience, deve lop partnership and 

enhance mutua l suppori among them (Akach and Mweri, 1990). Moreover, the school can 

arrange different communication channels such as regular meeting, sharing sessions, case 

conferences and opinion survey that can be used to provide staff wi th more co llaboration and 

sharing opporiuniti es so as to enhance their understanding of students with hearting impairment 

(Akach and Mweri 1990). 

Given conducive conditions, adult deaf people are well experi enced in sign language and it 

gives an opportunity for teachers, the hearing- impaired students and the other community 

members to participate in the experience shari ng foru ms (Gragg, 1992). Given conducive 

conditions children with hearing-impairment are capable of performing in every educational 

activities as the, hearing children. They can be academi cally successful and will get the chance 

of being doctors, lowers, teachers, carpenters dress makers etc (Gragg, 1992). 

As more opporiunities in training are provided there will be more and more trained teachers. 

Some of these will be deaf themselves. Deaf teachers, as long as they know how to teach, are 

very useful. (Akach and Mweri , 1990). Historicall y teachers of the deaf were paid a deaf/blind 

allowance in addition to the special education needs allowance in recognition of the mandatory 

qualification. Some of teachers of the deaf are on protected salaries and are current ly awarded 
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management allowance regardless of their acntal teaching roles. FUl1her more, a teachers 

education dos not end at graduation. Most states require that teachers conti nue to take some 

form of course work, experience, training, or renewal acti vity to improve their skills, increase 

their knowledge and maintain the validity of their license. 

On the other hand teaching children with hearing impairment give an opportunity for parents to 

develop partnership with the school, share relevant information about the hearing impaired 

ch ild's education . (Coker, 1992). In general, the teachers, the school and the parents have 

responsibilities of playing an important ro le in order to create conducive teaching learning 

process for children with hearing impairment. 

;J; 2.3.10 Academic challenges of hearing-impaired children 

Most studies that have compared the academic performances of students with and without 

hearing-impairments found tbat students with HI perform considerably below their chorological 

peers. In most cases, the deficits reflects the amount of language that may be invo lved in the 

academic area .Children who are hearing- Impaired are at risk for reading and writing 

difficulties because the hearing loss affects their ability to construct accurate representations of 

sound letter correspondence (Anastasi ow, 1993). 

FUl1her more chi ldren with hearing-impairment have weak perfonnance in arithmetic too, 

however, reading skill levels tended to be more depressed than arithmetic skill. Other studies 

indicated that due to syntactic deficit most hearing-impaired children demonstrate restri cted 

vocabulary and can not comprehend even the most commonly used words (Winzer, 1990). 

Obviously differences in over all skills levels increase as the degree of hearing- loss becomes 

greater. That means children and young adu lts who have mild hearing losses generally perform 

better academica ll y than those with severe losses. Those students who are congenita ll y deaf 

have more difficu lty acquiring academic skills than those who are adventiously deaf. Hearing­

impaired chi ldren from the families of high socio~economic status and who have hearing­

parents tend to experience less academic difficulties than children from the families of low 

soc io-economic stanIs or those whose parents are hearing-impaired (Tirussew, 2000). On the 

other hand, other studies suggested that, the reasons for the poorer performance of the hearing­

impaired children on some tasks may be explained simply either by lack of genera l experience 
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that is no longer manifested in adult hood or by specific task conditions that favor li nguistic 

habits. Subjects in conceptual performance when the lingu istic factors presented were with in 

the language experience of the sample of hearing-impaired children (Moores, 1996). It was 

further noted that, "The sphere of abstract thought is not closed to the deaf' for they were 

considered as intellectually normal (Moores, 1996 : 16 1). 

In general, results obtained from recent investigations in the area of cogn ition and deafiless 

supported that " hearing-impaired individuals have normal inte ll ectual capabi lities although 

perfonnance deficits may some times appear" (Moores, 1996: 169). Therefore, referring to the 

research out comes it is possible to say that some difficulties may appear in some activities area 

not due to deafness itself but due to in appropriate instruction and strategies and procedures that 

are employed in the course of action (Moores, 1996). 

2.3.11. Economic problems of parents 

A family's low income has a negative influence on the child in several respects. Low-income 

families may not be ab le to provide the child with the nutrition, housing or material goods 

needed for a positive, hea lthy social and cognitive development. Chi ldren growing up in a low­

income neighborhood also tend to receive less positive socialization and less positive peer 

influence than children living in more affluent neighborhoods (McLanahan and Sandefur, 1994 

as cited in Carloson and Corcoran, 200 I). This is particularly true in countries like the USA but 

similar tendenc ies can be observed in other countries as well. Also , continuous economic stress 

may limit low-income parents' psychological resources for positive parenting (McLanahan and 

Sandefur, 1994 as cited in Carlson and Corcoran, 200 I). 

2.3.12: Socialization problems ofthe HIe. 

The home environment and parenting behavior is significant for the child's soc ialization and 

for the cognitive and emotional development of the chi ld , for the home should provide a rich 

and warm environment fostering learning and development (Carlson & Corcoran, 200 I). The 

parent-child interaction is the basis for the development ofa child's character and there is also a 

connection between parent-child interaction and the child 's cognitive deve lopment, such that 

chi ldren receiv ing more parental scaffo lding perform better cognitive ly and educationa ll y than 

children receiving less parental scaffolding (Meadows, 1996:95). Another factor influencing 
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the socialization of children is whether the parents li ve together or apal1. Single parents tend to 

have less time and parental resources to monitor and encourage the child 's socialization process 

as compared to parents li ving together where both parents can take pan in the every day child 

rearing (Carl son and Corcoran., 200 I). Family background is thus a significant facto r in 

predicting children's social and academic functioning and thi s naturall y is also true fo r deaf 

children (Ritter-Brintom and Stewart, 1992:85). For example, parental acceptance and fam il y 

adaptation to the child's deafness correlate with achievements in reading and mathemati cs 

(Bodner-Johnson, 1985). 

During social interaction, children need to be able to maintain extended period of social 

engagement with their peers. (Anti a, 1982). The taste of participating in a social situati on and 

respoqding to socia l cues of other peers present as a major challenges for children wi th 

disabilities (Bowler, 1996). Depending on the nature and severi ty of the condition, children 

with disabiliti es wi ll have diffi cul ty in process ing information from their social environment. 

Successful social interaction depends on good commun ication ski ll s (Craig, 1993) children 

with disabili ty are less successful in their soc ial bids to peers. They deve lop fewer friendships 

and are less willing to risk entry attempts in play activities. Therefore, absence of specific skill s 

in children with disabili ty will affect interaction with peers and other (Remine, 1996) 

2.4 Parent teacher/school partnership 

There was an assumption about the education as being so lely the responsibili ties of teachers 

and inte llectua l (Tirussew, 1998). Nevenheless shapi ng the personality of the ch ildren, through 

the program offered in school must be the joint task of both the teachers/school and parents. 

The benefits of an educational programs are max imized when fa mily members are acti vely 

invo lved; however the quality and quanti ty of invo lvement may be undermi ned when the 

parents awareness abo ut the educational outcome is limited (CIu-istensen, 1986).Due to lack of 

awareness and economic problems some mothers of the heari ng impaired chi ld ren in 

deve loping countri es respond for the question asked about their hearing impai red ch ildren 

education like this: The community based rehabil itation worker asks a mother of 10 years old 

child with hearing impaill11ent "why don ' t you send your child to the school, it is very near 

your house". The motber rep lied "my son has a lot to do. 1 need him to ta ke the goats out to 
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graze. I can only send him when he has no work to do at home" (Graham, 199 1 :5). This implies 

that in developing countries lack of awareness on the part of parents about the education of 

their hearing-impaired ch ildren and thei r economic problems impose a negative impact on the 

education of the hearing impaired ch ildren. 

Parents attitudes towards schools and teachers, can be influenced by parents own previous 

experience in education and their self perception as competent parents (Merga, 200 1). The 

implication is that; those parents with pleasant memory of their schoo l days are very like ly to 

be committed to their children 's schooli ng and have more rea li stic view of situation of school 

of their child than those who had bad childhood experience (Campaion, 1985). 

On the other hand teachers own attitude towards parents partnership should be attractive and 

inviting. Communication between parents and teacher need to be honest, open and frequ ent 

(Bar and Johnson, 1997). Some teachers may see the invo lvement of parents in the schooling of 

their hearing impaired children wi th suspicious eyes (Bar and Johnson, 1997).According to 

Lello ( 1993: 59) there are certain approaches that present parents role as being "Consumer" to 

mean that they play no part in an attempt to make a difference in the education process. He, 

however, believes that parents should be empowered to contribute to their best capabi lity in day 

to day activities of school. 

Others tend to suggest that parents have little or no time to deal with the education of their 

chi ldren in school actively and are unable to confer with the staff on any matter. They also lack 

professional skill s and are ineffective even to take part in the learning process of their ch ildren 

with special needs. Like wise, many parents devalue thei r involvement in school and are rather 

disinterested to participate in decision making and implementation process , their being 

unprofessional may justify their non-involvement (Hegarty, 1993) 

2.4.1. Parent-teacher shared responsibilities 

Parents-teacher organ izations is one .of the important channels for cooperation between them 

when stri ving toward common goa ls and mutual benefit. To this end it is expected that parents 

be genuine, courteous, fri endl y, and trustfu l to teacher. Moreover, parents have to be able to 

recognize how stressful/demanding a school work is to teacher (Merga, 200 I). Punctual ity is 
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another quality, demanded of parents to produce affirmative effects of their partnership with 

teachers. Besides their attitude toward the school, teachers shou ld be good model to that of 

their chi ldren; positive modeling is expected of parent. With this regard , Coker ( 1992) 

supplements that the basis of partnership between parents and profess ional is a 

mutual/reciprocal respect for each other. 

The complex process of education goes beyond mere classroom activity, it addresses a lot more 

things that necess itates the inter play of parents and the school as the rationale for the need of 

their co-work (Merga, 2001). There is optimistic observation that a growing tendency of shift 

from involvement in or collaboration of parents with school to involvement of partnership of 

equals (Mittler, 1993). This in fact relies on the effort to empower parents for enabling to 

advocate the choice of an education which centers on their children's needs and the context of 

their lives (Mittler, 1993). 

2.4.2 Rationale for parents' involvement in schools of the hearing-

impaired 

It requires a wise thinking of the school administration and teachers to employ parents' skills 

and experience in school for children with di sabilities for the enhancement of the out comes of 

the education. Of course, their willingness to assume responsibilities pertinent to the 

educational process or instructional program matters to great extent. In connection to the above 

statement that parents are potential human resources in the program of their children with 

disabilities (CWO). However, it is imperative that the administration and teachers take the 

initiatives. The parents, in fact, should be convinced to accept the responsibiliti es 

unconditionally. An experience demonstrates that parents participation is deliberately 

scheduled ahead of time; not spontaneous (Briggs, 1995) . Issues of parental involvement are 

part of curriculum designers task. Parents have a lot of roles to play accomplishing different 

activities carried out in school (Reed, 1984). The home being the ex tension of school , fo llow­

up and evaluation of every day performance of the child is laid up on parents ' role (Reed, 

1984). 

The work of school teachers can hardl y be complete where parents contribution only little. 

Perhaps their input in the program is far beyond being complementary to that of the school 

28 



(Bar and Jolmson 1997).The full involvement of parents in the education of their children with 

special needs dictates the children's achievement and the school success (Hegarty and Lucas 

198 1). The study revealed that those children whose parents are invo lved in their schooling 

have outshined their counter parts (Briggs, 1995). Parents of hearing- impaired children have 

the opportunities of monitoring their hearing impaired child's progress and periodically ask for 

rep0I1. If the chi ld is not progressing, the parents have the access to discuss with the teacher 

and detennine wither the programmes should be modified or not. They can initiate changes in 

their hearing-impaired chi ld's educational program (Coker, 1992). 

In general, the education of the deaf chi Idren has been both complex and controversial 

tlu'oughout history. The main issue was whether oral or manual communication should be used. 

Today sign languages are considered fu ll-fledged language, and there fore suitable and indeed 

desirable as the languages of instruction in deaf schools. In addition to language and 

communication aspects, instructional materials and the content, teachers training and thei r 

moral , long school journeys and parents awareness towards the education of HIC were the 

major cha llenges in teaching children with HI. On the other hand, teachers will have the 

opportunities of understanding the problem of these chi ldren and devise the mechanism of 

helping in accordance with the needs and abilities of each hearing-impaired child. 
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Chapter Three 

Design of the Study 

The major aim of thi s study was to investigate the educational challenges in teaching children 

with hearing impairment. In order to meet thi s objective, both qualitative and quan titati ve 

designs were employed. 

3.1: Participants of the Study 

Participants of the study were 44 hearing impaired students, 9 teachers, 2 school principals and 

16 parents of the hearing-impaired students. All of them were from Mazori a schoo l for the deaf 

and from Durame special class in Hadiya and Kembata Tembaro zones respecti ve ly. Since the 

highest grade level in both schools was grade 4, hearing-impaired students of grade 3 and grade 

4 and their respective teachers and parents were preferred to be the participants of the snld y. 

Because snldents in these grades were expected to respond to the questions better than those 

who are in the lower grades. 

Background of the sample schools 

Schools ZO~ \VoTeda Sponsor Year Distance Number of Students 

established from Add is Grade 

Ababa I 2 J 4 Total 

M F M F M F M F M F T 

Mazoria Hadiya Badawacho Church 1964 E,( 338 K.1ll 12 16 5 14 5 6 7 8 2. 44 7l 

o f Christ 

Durame Kcmbam Kedida Gm 'Cnllllcnt 1988 E.C 352 K.rll 6 J I 5 J 6 , 20 8 28 

Tcmbaro Gamcla 

Tota l 18 16 8 15 10 • Il 12 4. 52 101 

3.2: Sampling Design 

As to sampling design , purposive and avail abil ity sampling techniques were employed to select 

the informants. The sample schools were purposefully chosen because: 

I/Mazoria school for the deaf has long experience in educati ng hearing-impaired students. 

21 Durame special class for the deaf was the only schoo l in the Kembata-Tembaro Zone. 
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Availability sampling technique was employed in both schools for the purpose of se lecting the 

hearing impaired students, teachers and principals . All the above mentioned participants were 

se lected as their number is small. 

The simple random sampling teclmique was employed in both schools for the purpose of 

selecting the parents of the hearing impaired students. 

3.3: Data gathering Instruments 

Questionnaire, interview, and focus-group discuss ion were the main data gathering instruments 

used in both sample school s. Each of the instruments expected to complement each other and 

that was thought to be essentia l for triangulating the data. 

3.3.1: The questionnaire 

The questionnaire was prepared for hearing· impaired snldents in Mazoria special school and 

Durame special class for the deaf. The first four parts of the questionnaire focuses on gathering 

backgro und information about the hearing·impaired students and thei r respective fami lies. The 

other two palts of the questi onnaire were designed to collect data about the educational 

challenges in teaching children with hearing-impairment (please see Appendix A). The 

questionnaire has 43 items which was developed in English and trans lated into Amharic. The 

questionnaire was completed by 26 hearing· impaired students (i.e. 14 female and 12 male) in 

Mazo ria specia l school for the deaf. A total of 18 hearing·impaired students (i.e. 7 fe male and 

11 male) completed the questionnaire in the Durame specia l class . In general, a total of 44 

heari ng impaired students (i.e. 21 fema le and 23 male) completed the questionnaire in both 

schoo ls. 

3.3.2: The Interview 

To co ll ect information on some educational challenges 111 teaching children with hearing· 

impairment and on some related admin istrative affa irs and support services, unstructured 

interview was carried out with 9 teachers and 2 school principals in both school s. 
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3.3 .3: The Focus Group Discussion 

In order to meet the objectives of the study suffi ciently, the qua litati ve method of inquiry (the 

focus group di scussion) was fo rmulated to co ll ect data complementa ry to the questi onnaire and 

interview. A tota l of 16 parent of the Hl students in both schools were the part icipants of the 

focus group di scuss ion. Because parents were requ ired to give their fee lings, opinions and 

suggestions about the education of their hearing - impaired shldents. 

All the members of the F.G.D in both schools were farmers and of which one was fe male while 

the rest were male participants. The focus group di scuss ion guide had seven open ended 

questions and the participants were required to give their feelings , opinions and suggestions. 

3.4: Data gathering procedures 

Before the ..main study was conducted a pilot test had been caITied out in Minilike II primary 

special classes for the deaf. The questionnaire and interview were tried out on eight hearing­

impaired students and 1 teacher of grade 3 and 4 respectively to identify and modi fy the short 

com ings of the instruments. Accord ingly some improvements were made in the instrument. The 

questionnaire for the main study was admin istered by the help of two assistant teachers of both 

schoo ls. The ass istant teachers have long experience in teaching the hearing-impaired shldents. 

They were oriented by the researcher on how to assist the participants while the students were 

completing the questionnaire. 

The discuss ion with F.G.D participants were held using their respecti ve mother to ngue 

(Kambata and Hadiya languages) and this was assisted by one teacher in each schoo l. 

3.5: Data Analysis Technique 

In ana lyzing the sJata, qua litative methods were employed as a major technique. The data 

co llected through interview and focus group discussion have completel y been presented and 

analyzed qualitati ve ly. 

The quantitative data obtained through questionnai re have been tabu lated and described using 

some elementary descriptive statistical measures such as percentages. 
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Chapter Four 

Analysis of Finding 

The aim of th is study was to identify and describe some of the educat ional challenges in 

teaching ch ildren with hearing impairment in Mazoria special school and Durame spec ial class 

for the deaf in the SNNPRS. 

Data obtained through all instruments are presented and analyzed under four categories: 

pal1icipants background , challenges 111 communication, common academic challenges, and 

parents school co ll aboration 

4,1: Participants Background 

In this section, background information obtained from hearing impaired students, parents and teachers 

were presented and analyzed as fo ll ows. 

Table I : background Information of hearing Impaired students 

Items Ro< nscs MazoriB Duran~ TOlnl 
Grade Grade Grade 

) • T ) • T ) • T 

M 1 ) j I I 1 ) • J 
y, j J " 1 1 j J 9 16 
F I I 1 I I 1 1 1 • Ag' 13·15 % 1 1 • 1 1 • j j iO 
T , , ) 1 2 , j 16 " . Yo J 9 16 j j iO " 14 15 

16·18 M 6 • iO ) 6 9 9 iO " " 14 9 II J I. 1I 20 13 4l 
F ) 6 9 2 ) j j 9 14 

" J 14 1I j J " " 10 1I 
T 9 10 19 j 9 1·1 14 19 )) 

% 10 13 4l " 20 1I J1 4l )j 

M 8 J " 4 J " 11 " 16· 
% 18 16 " 9 i6 " 17 J1 59 

TOIal F • J " ) • J J " 18 -
% 9 16 15 J 9 16 " " 41 
T 12 - 14 " J " IB 19 , 25 " y, 17 J1 59 16 15 41 4l 57 100 

Heredity No I I 1 1 1 I ) • 
Y. 2 1 , j j 1 J 9 

Disease No , 
" 20 , 

" 14 " 19 34 , . 

% 10 15 45 " 18 J2 " 4l JJ 
Cause orHI Accidents No I I 1 I I 1 I ) 

% 1 2 • 2 2 • 1 6 
No> No I I 1 I I I 1 ) . 

Imown " 1 1 • 1 1 1 • 6 
After No 1 1 • I I 1 ) ) 6 
Sinh % j j I. 1 1 j J J 14 
1-3 years No 8 I. IB ) 8 " " 18 19 

% 18 13 41 J 18 " " 41 66 
4·6 years No 1 1 • ) 1 j j • 9 

~{, , j iO J j 11 11 9 " 
% 

Key:M= Male, F= Female, T= Total , HI'" Hearing- Impairment , 
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According to tab le I, 75% of hearing-impaired students were found in the age range of 16- 18 

years. Fifty nine percent of the hearing-impaired were male participants and 4 1 % of them were 

female participants. 

As to the cause of hearing loss, 34 (77%) of the hearing-impairment was due to di sease and 

9%, 7% and 7% of their impairment was due to heredity, accidents and unknown cases 

respectively. Sixty six percent of hearing-impaired children lost their hearing-capacity at their 

critical age range that is 1-3 years. 

Table 2 : parents' Background 

I 
Mazoria Durame Total 

Items Response Far. M or. T. Far Mor. T Fa r Mor. T 
No 20 I 21 15 3 18 35 4 39 ~. 

Illiterate % 45 2 48 34 7 41 80 9 89 
No 4 4 4 4 _ 

Read & write % 9 9 9 9 
No I I I I ., 

Education of 5-8 % 2 2 2 2 
parents No 25 I 26 15 3 18 40 4 44 

Total % 57 2 59 34 7 41 91 9 100 
% -
No 25 I 26 15 3 18 40 4 44 

Farmer % 57 2 59 34 7 41 91 9 100 

Occupation No 25 I 26 15 3 18 40 4 44 
Total % 57 2 59 34 7 41 91 9 100 

key: NO=Number, Mor= Mother, Far= Father, T= Total, Q= quintal 

As indicated in table 2, 39 (89%) of the hearing-impaired students ' parents were illiterate 

where as on ly 4(9%) and I (2%) of the parents can read and write and have completed grade 5 

respectively. As to their occupation, 100% of the parents of the hearing-impaired children were 

farmers. 

34 



Table 3: Background information about teachers of HIS 

Mazoria Durarne 
M F T M F T 

Items Responses No % N 0/, No % No % No % No 
0 

20-30 4 44 4 44 I II I II 2 
Age in 31-40 I II - I I I I I I I II 2 
years 41-50 -

Total 5 56 - - 5 56 2 22 2 22 4 

<12 
Educati 12 completc - - -
0 11 ;1 1 TTl 
Level Trl+6MSNE 

TTI+ I YS NE 5 56 5 56 2 22 2 22 4 

Diploma + 1 
YSNE 
Tota l 5 56 5 56 2 22 2 22 4 

0-5 - - - - -
Service 6-10 2 22 - - 2 22 I II - I 
Year 11- 15 2 22 - - 2 22 I II 2 22 3 

16-20 I II - - I 11 -
21-25 - - - - -
Total 5 56 - 5 56 2 22 2 22 4 

Key: M= Male, F= Female, T= Total, 6MSNE= 6 Months of training 
in special needs education 

I YSNE= I Year training in special needs education 

TOIaI 
M F 

% No % No % 

22 ; 56 I II 
22 2 22 I II 

44 7 78 2 22 

44 7 78 2 22 

44 J 78 2 22 

-
I I 3 33 
33 3 33 2 22 
- I II 
- -
44 J 78 2 22 

Background information about the teachers of hearing-impaired students is important to check 

the level of suppOii that can be given to the students. According to the tab le 13, 6(67%) and 

3(33%) of the teachers of the HIS were found in the age range of 20-30 and 3 1-40 years 

respectively. This indicates that all of them were at good age level or producti ve work age 

level. 

As to their educational level as indicated in table 3, all of them had celi ificate of teachers 

training plus I year training in special need education. With regard to their service year, 3 

(33%), 5 (56%) and I (II %) of them were found at the range of service year of 6-1 0, 11-1 5 and 

16-20 yea rs respectivel y. 
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6 67 
3 33 

9 10 
0 

9 10 
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9 10 
0 

3 3 
5 56 
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4.2: Challenges in communication 

Table 4 : Level of HIS in sign language 

Mazoria Durarne TOlal 
Grade Grade Grade 

Items Responses 3 4 T 3 4 T 3 4 T 
No 

Exce ll ent % -
knowledge of No - - -
sign language Very Good % - -

No 2 2 - 3 3 - 5 5 
Good % 5 5 - 7 7 II II 

No 12 12 24 7 8 15 19 20 39 
Fair % 27 27 55 16 18 34 43 45 89 

No 12 14 26 7 II 18 19 25 44 
Tota l % 27 32 59 16 25 41 43 57 100 

Key: T= Total 

As indicated in table 4, the knowledge of sign language of HI students in both sites and in both 

grades was not well developed. For instance knowledge of sign language ranged from good to 

fair, that means 11 % of the sample sites of HI students were categorized as good and the 

majority (89%) of the partic ipants were categorized as "fair" in their knowledge of sign 

language 

Table 5 : Methods of Comm unication 

Ilems Responses Mazoria Duramc Towl 

Sign language No 26 18 " 
Methods of % " 41 100 

Coml11unication? Oral method No 

% 

Lip reading No 

% 

TOlal competent No 

% 

y" No 8 4 12 
Do leachers express each and every 

18 9 27 concepts '" the text books as Cleary as % 

possible using s ing language? No No 18 14 32 

% 41 12 73 

Due to limited knowledge on sign No 18 14 32 
rfleachers face some language 

14 problems in expressing 
concepls as clearly as % 41 32 73 
possible using sign langunge 
What could be the reason? Due to limited interest No 

to teach HIe 
% 

Olher No 

'Yn 

Total No 18 14 32 

% 41 32 13 
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Table 5, revea ls that all the teachers in Mazoria and in Durame sites use sign language 

frequently. But about their abilities in express ing each and every concepts as clearly as possib le 

using sign language, 32 (73%) of the respondents reported that teachers do not express each 

and every concept as clearly as possib le using sign language. This was due to limited 

knowledge on sign language. Because as it was expressed by the teachers of hearing impaired 

students during their interview sess ion, they did not get the opportunities of upgrading their 

ex isting knowledge. Even according to some teachers' report they were under estimated and 

not fully recogni zed as teachers by other people and thi s cause moral decadence on the part of 

teachers. 

On the other hand as teachers revealed during their interview session, since text books were the 

same for both bearing and hearing-impaired children, it creates some problems in the usage of 

some technical terms (words). Tberefore it needs some modifications and improvements based 

on the needs and abilities of hearing-impaired children. 

As all the teachers in both research sites reported that, they know some sign languages. But the 

problem is that they are not given seminars, work shops and upgradi ng courses in order to 

refresh and upgrade their knowledge of sign language. As one teacher in Mazoria school fo r the 

deaf has reported , "except this year that they have become lucky to participate in wo rkshop 

which was he ld for one week at Hossana deaf school, they had no chance of improving their 

knowledge of sign language. He was trained in special needs education for one year in Sebcta 

before 10 yea rs. This training cou ld be productive and effective, if it was supplemented by 

different upgrading and refreshment trainings that is to be given when the need ari ses. 

According to this participant report, without fi.t!fi llment of these conditions, no one anticipates 

a good result. He added that they were happened to be confronted with substantial challenges of 

communication. Due to these problems, he could not be ab le to explain each and every concept 

as clearly as possible using sign language". He added that they were forgotten both by the 

founder of the school (Church Chri st) and the government. 

FUlthenl1ore, according to the female participant who was teaching the hearing-impaired 

students in Durame specia l unit " the notion wh ich says "education for all " is applicable fo r all 
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children including those who are disab led. But when one comes to its implementation, 

problems are still there. According to her, al l the responsib le bodies including the school up to 

the regional education office were not at the ri ght truck abo ut the issues concerni ng the spec ial 

needs education in general and the education of the hearing-impai red in particular. Because no 

attempt was made by any respons ible governmental and non-governmental bodies to upgrade 

and refresh their knowledge of sign language, except the one week workshop which was 

sponsored by the Mekane Yesus Church held at Hosana town at the mid term of this year. 

According to her, even the school director was reluctant concern ing the affairs of the hearing­

impai red students. He attempts to adjust everything in the "safe side" of hearing snldents onl y. 

Other patiicipant who has served in Mazori a school for the deaf for 14 years said " I am serving 

here simply because of lack of alternative job, because I) I was paid low salary compared to 

teachers of equal serv ice, who were serving at government institution 2) because of lack of 

refreshment and upgrading training, I could not be able to teach the HIS as it requ ired. 3) We 

were disappointed morally and psychologica ll y because of various reasons: (a) people, even the 

educated ones, do not consider us as "real teachers," rather they consider us as "jokers." (b) 

absence of school for hearing-impaired to continue further educati on after they complete the 

existing grade leve l. " Except very few HI students who are capable of goi ng to Awassa or other 

place, the majority of them remain at their home, and girls will also be exposed to have un 

wanted marriage and as a result their whole life will be spoiled. 

In general , all of the respondents in both research sites have repli ed that, due to absence of 

conducive condition such as workshop, seminars, and experience shari ng, etc their knowledge 

of sign language have become confined and consequentl y resu lted in communication barriers. 

When asked about the method of communication they often use in the teaching learni ng 

process, Tl is a teacher, who has more than 12 years service in teaching the hearing-impaired 

snldents in Mazoria school has reported, "even though I have limited knowledge on sign 

language, I use dominantly sign language." He added, thi s does not mean that other means of 

communications are ignored or non functiona l. "Sometimes I used to employ fac ial ex pression 

and gestures in order to express some ideas." In the same school T2. is a teacher with 9 yea rs 

teaching service, shares the same idea with the above respondent concerning the usage of sign 
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language. He also said that " in order to encourage those hearing-impaired who have residual 

hearing, I speak loudl y so that they can hear it and those who are completely deaf can read my 

lip. " 

T6 is a female teacher with II years teaching service in Durame has rai sed the fo llowing idea: 

the home bound sign language that the HI students had , interfere with the forma l sign language 

which they obta in from thei r school. She sa id " in order to minimize these problems, step by 

step, I combine all the means of communication that is gestures lip read ing, finger spelli ng, 

body movement and formal sign language it se lf', Other teachers in both sites have explained 

that they use sign language, li p reading oral speech, finger spelling, gestures, facial expression 

and body movement as it required. 

Most of the teachers in both research sites have reported as T6 that is home sign was one of the 

cha llenge that interfere with the formal sign language and consequently create some 

communication barriers among the teachers and hearing-impaired students. 

Sim ilarly, principals of both schools were asked about their knowledge of sign language, one of 

the principal in Mazoria reported the same idea as the teachers do. That is he knows sign 

language for he is a teacher and at the same time a director. He added that the knowledge he 

had in sign language is not well developed. He explained that he sometimes faces difficu lty in 

new concepts. According to him, this means he could not explain each and every new concept 

as clearly as poss ible. He added that "no attention was given for the educati on of hearing­

impaired individuals. For one thing we are paid low sa lary compared to the teachers of equal 

service year in governmental institutions. For the other thing we were not upgraded and get 

refreshment trainings wh ich enrich our knowledge of sign language". 

However, the principal in Druame does not have knowledge of sign language. According to hi s 

report, due to thi s reason he does not get the opportunities of communicating with the hearing­

impaired students. He added that lack of awareness creation training create communication 

barriers not only wi th the hearing-impaired students but also with their teachers. 

On the other hand low sa lary and lack of refreshment and upgrading trainings in sign language 

made the principal of the Mazoria school for the deaf to be disappointed and di scouraged. But 
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the principal in Durame lag behind from any va luable information about the HI students. Thi s 

is one of the challenges in teaching children with hearing impairment. 

More over, the question was posed to parents of HIS during the focus group di scuss ion session 

to eli cit response about communication between their hearing-impaired children and other 

member of the household. All of the parents in both sites indicated that they use "home bound 

signs". Thi s includes gestures, objects, and body movements. What is implied is that children 

experience two kinds of sign languages, the formal (school level) sign language and the 

informal one. 

When asked about the attempts made to train them the forma l sign language, a mother in 

Mazori a special school for the deaf said that "nh'/, (I).e,9D n~,C]:t ;)'f'~,:/, 9"I1,J")' A~·. 

lTD{jfPl ''i' \'-f'I)<J ''i' If<JII~r:: M, n.<l~~r· A'} hlU' ON;J~_ \'7,(l'} ~n~1: lTDO'JC 9", 'f':/'9" 

.e,1P(fl<;'A" . This is to mean that "our daughter became "hearing impaired" due to my sin or her 

father' s sin. Therefore, let her be cured, beyond thi s what do I benefit by be ing trained in her 

language?" This indicates that the hearing-difficulty of her daughter was attributed to thei r si ns 

or wrong deeds, that means their perception to wards hearing-impairment is st ill wrong. 

A father in Durame special class also replied that "V-II')' " lTD{)O'J-'i' \'-/-1)<;-;1'(1)'" Alt.)"· 

~,II-'}:: 7,'?lu,·nrh,C nO'J<;(I)- '/'OJ- 9D)"j'}J'+ 'f'rrn IIIt.V lTD~+rh,OJ' oo'l.lI ,e -M: '/(1) ' :: 

\'7,'d\--} 9DAI1~' *,* lTDlPt\(fl '} O'JII:r 11/1 3<;' lTD{)O'J~' \, -I-I'I'/OJ', A 'S',' 7",<tIP(fl, 

lTD(fl\':/' /lTDM.e,/ O'JII'r ~(I) ' :: MILV \'7,'d\', *'}* IIlTDIPA(fl '} ~,A6._ A,?9D" This is to 

mean that "I have two children born hearing impaired. God penalized us of unknown reason. 

The remedy for this problem is on ly praying. If I am trained in sign language, for me it means 

that I am claiming (praying) to get the th ird hearing impaired child . Therefore, I don't want to 

be trained in sign language" . This implies that thi s man does not have any awareness about the 

nature and the causes of hearing-impairment. His perception is wrong about hearing­

impairment. That is why his interest to be trained in sign language becomes negative. 

A question was posed whether they face problem in commun icating with their-hearing­

impaired child. A father in Mazori a school for the deaf reported that when ever she tries to 

express her feeling, interest and wishes, sometimes we fail to understand her and consequently 

she becomes angry and aggressive with us. Another father, in the same school reported that 
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"due to gap of Communication among us, my hearing impaired child becomes disobedient and 

prefers isolation from his siblings and other family members also". Majority of the paneli sts in 

both research sites rep0l1ed almost similar idea-that is due to communication barriers between 

the hearing-impaired and their family members; restricted interaction with the family members, 

disobedience and aggress iveness are the most common behavioral problems exhibited on the 

hearing-impaired. 

Therefore, no panelists in both research sites could witness the attempts made to train the 

famil y/the parents of the HI students in fonnal /school sign language that is the most useful 

means of avoiding communication problems among the famil y members. The existence of 

formal sign language with in the family is expected to facilitate the academic performance of 

the HI students. 

4.3: COMMON ACADEMIC Challenges 
This section attempts to present and analyze the common academic challenges and its root 

cause. It comprises challenge: in the school , in the family, in the neighborhood, in home works, 

class works school attendance and in the availabili ty of text books. 

Table 6: Challenges in the School 

Items Responses Mazori a Durmne Tota! 

No 
Always 

% How often do teachers usc 
visual aids such as videos No 
Fil ms and ctc? Sometimes 

% 

No 26 18 44 
They never use it 

% 59 41 100 

No 26 18 44 
Total 

% 59 4 1 100 

Lack of skilled and tra ined lcachers in No 
sign language 

% Wha t were tbe mosl cOl11 mon 
academic challenges ;n you r No 
school? General in competence of teachers 

% 

Shortage of text books No 26 18 44 

% 59 41 100 

Long journey to school No 16 12 28 

% 36 27 63 

TOlal No 26 18 44 

% 59 41 100 
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The information in table 6, suggests that no teacher in both researc h site use visual aids such as 

films and videos. As it has been observed by the researcher, leave alone using adva nced 

technological equipment, using loca ll y available materials were not simple task for these 

schools. Because, both sites were poorly furni shed and their internal and external appearance 

was not attractive in general. 

Moreover, as teachers explained even their work (teaching hearing impaired) was not 

considered by the teachers of nonnally hearing students and other people as a true work , rather 

they consider it as if it were extra work or as something value less . Th is offends much the 

teachers of HIe. 

On the other hand shortage of text books and long journey to school were some of the major 

challenges in both schools. As indicated in table 6, 100% (a ll students) in both research sites 

have shown that, shortage of text books was one of the major academic challenges in both sites. 

Even in Mazoria school for the deaf, the hearing-i mpaired student could not get the 

opportunities of using the text books for the whole school day. After the given period is over, 

the text books will be collected and kept in the shel f and also they don ' t have the opportunity of 

taking them to their home. 

Moreover, long di stance between home and school was the other major academic challenge for 

many hearing-impaired students in both sites. As indicated in table 6, 63% of the p3l1icipants 

have reported that, long journey was one of the main problems that hinder the regular school 

attendance. 

Therefore, shortage (lack of) text books and long distance between home and school were some 

of the challenges that hinder the academic performance of the hearing-impaired children. 
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Table 7: Support Service 

Mazori" Durarne Total 
Grade Grade Grade 

[tem Response ) 4 T ) 4 T ) 4 T 
No 

using sign language % 
How do you No 26 18 44 
communicate wit h using home sign % 59 41 100 
your fami ly members, No 
neighbors, and using oralmClhods % 
friends? tOla 1 No 26 18 44 

% 59 41 100 
No 

Father % 
Mother No 

Who hel ps yOll in % 
doing your homework No 
and class works or in Brothers and sisters % 
you r study? No 26 18 44 

Nobdy helps me % 59 41 100 
No 

Do your parents give Yes % 
equal educational 
chance fo r you and NO 26 18 44 
the other siblings? 

Total 
% 59 41 100 

If your parents Due to wrong NO 26 18 44 
do "ot give equal perception to HI % 59 41 100 
educa tional chance other NO 
for you and the olher % 
siblings, what was the total NO 
rcason'! % 
Do hearing pears in Yes NO 12 8 20 
your neighborhood 
play equally with you % 27 18 45 
and the other hearing No NO peers? 

14 24 
10 

% 32 23 55 

4.3.1: Problems in the Family 

According to table 7, most of the members of the fam ilies of the hearing- impaired students 

don't know sign language. As indicated in table 7, 100% of the hearing-impaired students 

revealed that members of the famil y communicate with hearing-impaired children using home 

signs, gestures and lip reading. Family members cannot understand what the hearing impaired 

child really tri es to tell them or what feeling he/she expresses or what he/she needs most. So, 

famil ies of the hearing-impaired students can not identify the needs of their children well in 

order to support them. 
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4.3.2: Problems in the neighborhood 

Most of the people in our society do not know sign language. The community does not see 

sign language as a language. The roots of these problems are poor social awareness on hearing 

impairment. This leads the hearing-impaired students to face problem in socia l interaction. It 

a lso hinders the hearing impaired students' communication with members of the society in 

every social sector. 

The assistance that the hearing impaired students get from their fam il y during their stud y time 

or wh ile they are doing home works was almost negative. As shown in table 2, 89% of the 

parents were illiterate and as indicated in table 7, all the family members of the hearing­

impaired students encountered communication problems. As a resu lt, the hearing impaired 

students get no assistance from their fam il y members while they are studying or doing home 

works . 

According to table 7, the participants have pointed out that, parents do not give equal 

educational chance for hearing impaired and hearing siblings. Accordingly, 100% of the 

participants have reported that no equal educational chance was given for hearing-impaired 

compared to those of other siblings. The other siblings will get priority in education and in 

other socially valuable activities. The age range in table I, clearly shows that the hearing­

impaired children join the school at their late age. At thi s age they were expected to be 

secondary high school students. This indicates that the hearing-impaired chi ldren were 

undermined and forgotten citizens of the country. This contradicts the notion which says 

"education for all" 

As indicated in table 7, 45% of the hearing-impaired students have got the chance of playing 

with hearing peers; where as 55% of the hearing-impaired students did not get the chance of 

playing with hearing peers. This was due to wrong perception about hearing-impairment and it 

creates psychologica l instability and iso lation on the part of the HI. 
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Table 8: challenges in home works, class works, traffic load and sc hoo l 

attendance 

Items Responses Mazoria 
No 

Do teachers givc homc Yes 26 
works and class works? No 

Total 26 
If tcachers gi ve home works and class works Always 
how onen do Ihey correct it? Sometimes 26 

Never 
Total 26 
Alw~ 

How oncn docs traffic load disturb your Sometimes 8 
attention during the teachi ng learn ing process? Rarely 18 

Never 
Total 26 

Do you ask question when Yes 6 
things arc not clear ? No 20 

Total 26 
lfyoll don't ask questions what was the reason'! 

Due to 
communication 8 
prob lem 
Due to lack of 
experience to 12 
ask questi on 
Due to lack of tcachers 
wi ll ingness 
Total 20 

Clnss attendance Regularl y 3 
Sometimes 23 
Total 26 

the reason for not attending the class regularl y Longjourney 26 
Work load at home 26 
Economic prob lems 26 

Duramc Total 
% No % No % 
59 18 41 44 100 

59 18 41 44 100 

59 18 41 44 100 

59 18 41 44 100 

IS 8 18 
41 18 41 

18 41 18 41 
59 18 41 44 IOU 
14 S 18 14 32 
45 10 2J 3D 68 
59 18 41 44 100 

18 6 14 14 32 

27 4 9 16 36 

45 10 23 30 68 
7 6 14 9 20 
32 12 27 35 80 
59 18 41 44 IOU 
59 IS 41 44 100 
59 18 41 44 100 
59 18 41 44 100 

According to table 8, in both research sites, all the hearing impaired students have indicated 

that their teachers have the tradition of giving home works and class work s. However, as 

teachers revea led during interview session, the hearing impaired students poorly perform on 

home works and class works. This could be due to various reasons. For instance as teachers and 

principals revealed, majority of the HIe travel long distance and as a result they get tired. The 

other convincing reason for their poor performance in home works and c lass works was that 

most of them were from illiterate fa milies and they get no assistance in doi ng their home 

works. The irregular attendance of the school and lack of adj usted curri culum to the level of the 

hearing-impaired based on their special needs were some of the problems that hinder the 

hearing-impaired students' performance on home works and class wo rks. 

As to traffic load that disturbs students attention, the information on tab le 8, suggests that, some 

hearing-impaired students in Mazoria school for the deaf which is located near by the main 

road have faced some attention problems. Accord ingly, as indicated in tab le 8, 8(18%) of the 
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respondents in Mazori a school for the deaf have reported that high traffic load sometimes 

di sturb their attention duri ng the teaching-learning process. Since as indicated in table I, 9% of 

the hearing- impaired students in Mazori a were moderatel y hearing-impaired, some of the 

traffi c noise di sturbs their attention. As it has been observed by the researcher during interview 

and focus-group di scuss ion sessions, traffi c load has disturbed the process of di scuss ion. Based 

on thi s observation, the researcher has remarked that the traffic load in Mazori a School mi ght 

be one of the problems that hinder the teaching-learning process. 

Concerning the hearing-impaired students' tradition of aski ng question on the top ic which is 

not clear to them, in both sites 32% of the hearing-impaired students do ask questions, but 68% 

of the participants did not develop the tradition of asking questions. This was mai nly because of 

communication problems and lack of experience to ask questions. 

As to their school attendance, significant number of hearing-impai red students in both research 

si tes did not attend the class regularly. According to their response in table 8, 35 (80%) of the 

hearing-impaired students in both research sites attend the school sometimes on ly. Since the 

majority of parents of the hearing impai red students were ill iterate, they don' t have awareness 

about the importance of educating their children in general and their hearing-impaired children 

in particular. Due to this reason, they were forced to miss the school and help their parents at 

home. On the other hand long journey to school, work load at home, shol1age of food and cloth 

(economic problem) were equall y impol1ant reasons for their irregular attendance of the school. 

With regard to teachers report during interv iew session, T9 reported that, there are onl y few 

students who regularl y attend the class. However, majority of the hearing-impaired students do 

not regularl y attend the class . Because: I) majority of them come from distant area 2) They 

might be forced by their parents to help them by missing the school. 3) Since most of them are 

from poor famili es, they might not regularly get the food to eat and cloth to wear. These are 

some of the maj or problems that might contribute to their irregular attendance of the school. 

The same was reported by the rest of the teachers in both research sites. As it was informall y 

observed by the researcher during the course of thi s stud y, most of the HI students come to 

schoo l on bare feet and with worn-out clothes. 
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When asked about HI students ' performance on class works and home works, T j . reponed that, 

as already explained above their irregular attendance of the schoo l imply that they poorly 

perform on home works and class works. In addition to these reason since they will not get text 

books after they go home, they rarely perform on home works. T8. in Durame explained that, 

since text books were not adjusted according to their needs and abi lity, most of the hearing­

impaired students hardly perform on home works and class works. T4 also repol1ed that due to 

work load at their home and lack of literate member of the family in order to assist them wh ile 

they are working their assignments, most of the H I students rarel y perform on it. TJ added that 

irregular attendance of the school, lack of text books at their home, lack of assistance in doing 

their home work when they go home, economic condition of their fam ily and lack of awareness 

on the pali of parents towards the education of hearing impaired were some of the cha llenges 

that hinder their performance on their home works and ass ignments. In genera l, all of the 

remaining teacher in both s ites has similar idea as the one repol1ed. 

As to the information obtained from parents of HIS during FGD session , a father in Mazoria 

explained that "I always send my deaf son to the school. He misses the school only when we 

are in need of his help". This indicates that he could only attend the school regularly, if and 

only if there is no work at home which requires hi s help. Another father in the same school said 

that "I don't expect so much changes whether I regu larl y send my HI child to school or not. 

Because after he completes the ex isting grade level (4th grade), he does not have any school in 

hi s locality to continue his fU11her study. Due to this reason it does not give any sense for me 

whether he regularl y attends the class or not", He added that if there is inconvenience at home 

he misses the school until the condition is settled. 

Another father in the same school said that "my deaf son regularly attend the school. I don 't 

support hi s irregular attendance of the school as the one repol1ed by the other panelist here. He 

added that let them attend up to the existing grade level and try our best". This panelist appears 

to have a positive attitude towards the education of hearing impaired children. However, the 

majority of the participants do not witness the regular attendance of the school due to various 

reasons mentioned above . 

Similarly a father in Durame repo11ed that '?l'}lJ. '} "ool'ttFJ-r 1"'1'<'1'10)0" m:/~'O)'9" 12<;' h<i:t\ 

{,[.\,C(\ ynp{,.. '/,"1]' ·fl"-.t\:: 710' fl.tFJC f"hl" n .. I.'.Cl't ~"e:r·t\9°:: !-'>°'lC ·fl ,,',)'. V' 
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()1'lfl~:7t:'):IJ' ,0;1' '/OJ' :1'10.-)' i'9"AhOJ'" "Let alone the" hearing impaired ", I have al so a 

hearing son who has completed l ib grade 5 years ago and yet he is unemployed. J don 't expec t 

any thing from the education of my hearing impaired son. J am sending him to the school 

simply because his teachers pushed me to do so. 

Another participant in the same school also said that "my son sometimes misses the school 

owning to various reasons. These are sometimes he lacks food to eat and cloth to wear, due to 

long journey to school, he sometimes lacks interest due to work load at home. All of the 

panelists in Durame have reported similar ideas, views and feelings as the fonner two panelists. 

In genera l, as reported by most of the panelists in both schools, the hearing-impaired students 

do not get the chance of attending the school at regular bases due to the reasons mentioned 

earlier 

Table 9: Conditions of the Class room and the availabi li ty of teaching learning materials 

Item Response Mazoria Duramc TOlal 

[s the classroom No 
comfortable tor th e Yes 

% teaching learning process? 
No 26 18 44 

No 
% 59 41 100 

No 20 16 36 
No su ffi cient li ght No 45 36 82 

If the classroom is not com fOltab[c The classroom is No 
what is missing? not acoll stic 

% 

No 6 2 8 
The class is noi sy 

% 14 5 18 

No 
other 

% 

No 26 18 44 
Total 

% 59 41 100 

No 2 3 5 
Do YOll have enough books in all Yes 
subjec ts? % 5 7 II 

No 24 15 39 
No n;., 55 34 89 

If YOll don't have enough books in Due to shortage of books in the No 21 14 35 
all subjects wllat was th e reason'? school 

% 48 82 SO 

Due to shortage of No 16 12 28 
money to buy books 

% 36 27 84 

Due to problem of No 
administration 

% 
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As it was indicated in table 9, in both research sites, all the respondents have reported that the 

classrooms were not comfortable for the teaching learning process. As to the reason, 36 (82%) 

of the respondents in both research sites have responded the reason to be insufficient light due 

to improper position and narrowness of the windows. On the other hand, 8 (18%) of the 

hearing-impaired students in both sites attributed the reason to be disruptive sounds. Since as it 

was indicated in table!, 18% of the respondents were moderately hearing-impaired, they can 

hear some of the disruptive sounds. Because one of the research site found near by the Addis 

Ababa-Arbaminch main road which has high traffic load through out the whole day. 

According to the information obtained from the teachers, T2 is a teacher in Mazoria school for 

the deaf, reported that the classroom is not comfortable. Because the windows are too narrow to 

get sufficient light and consequently the class becomes dark during the rainy season and creates 

problems in the teaching-Ieaming process, for vision is the primary means of receiving 

information for HI students. According to this paI1icipant, the desks are too shOJ1 and too 

narrow. It does not allow free movement after the shldent sat down. 

Since the highest grade level in the school is grade 4, it was assumed to have students whose 

age ranges from 7- 11 years and the desks are designed for the students of this age group. 

However, because of the objective condition of the hearing-impaired shldents, the actua l age of 

the students in the school ranges from 14 to 18 years. Therefore , due to thi s reason the desks 

are not suitable for this age group. In addition to the above reply, TJ commented that the best 

sitting arrangement for students with hearing impairment is semi-circle because some pupils 

benefit from seeing both the teacher and their classmates at the same time. They can learn from 

seeing other classmates responding to the teacher. But the classrooms and the design of the 

desks were not suitable for this purpose. According to T4, another cha llenge in teaching the 

hearing-impaired students in the school was proximity Inearnessl of the school to the main road 

which has high traffic load through out the day. It disturbs the teacher and some hearing­

impaired students who have residual hearing. The same problem was reported by the hearing­

impaired students in table 4. 

On the other hand, T6 in Durame has reported that, as it was mentioned in the earlier pa11s, due 

to awareness problems of the school directors, every priority is given only for normally hearing 
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students. According to T6, unlike the hearing students the hearing-impaired students are 

assigned in the old and dusty classes. The wi ndows are very narrow to receive sufficient light. 

Due to this reason, the classroom remains dim through out the who le day. As Ts reported, 

dimness of the class, problem of sanitation of the class (presence of dust) diminished size of the 

black boards because every thing is expected to be written on the black board, diminished size 

and unwanted des ign of the desks were some of the challenges that hinder the heal th y teaching­

learning process. The same was reported by the rest of the participants in both sites. 

On the other hand, as indicated in table 9, 39 (89%) of the respondents in both sites have 

confirmed that the hearing-impaired students could not have the opportunity of getting enough 

books in all subj ect areas. This was due to shortage of books in the school and lack of money 

on the part of hearing-impaired student to procure .These two main reasons were shared by 

most of the paI1icipants in both schools 

Similarly, teachers were asked about the avai labi li ty of text books and teac hers guide in all 

subjects. Ts, is a teacher in Mazoria school for the deaf. He replied that "real ly HI students are 

disadvantaged group in our community. The school has few books in its store. The HI students 

will be provided with this few books for a while and then it will be collected to be kept in the 

shelf after a period is over. According to Ts, since the majority of HI students in their school 

were from poor fa mily, they could not be able to buy even a s ingle book. T4. is another teacher 

in the same school rep0l1ed that shortage/lack of text books was one of the major chall enges in 

teaching children with hearing-impairment. Due to thi s problem they can not work the ir home 

work properly and effectively. It has also a negative impact on their academic-performance. 

All of the respondents in Mazori a school for the deaf share the same idea as T4 and Ts. The 

same question was raised to T7, who is fema le teacher in Durame special unit wh ich is 

government sponsored school. She has reported that " the hearing impaired students could get 

text books on ly if there are extra books after the normally hearing students received. Otherwise 

tbey remai n with out having books and confined themselves to what the teacher writes on the 

black board. According to her rep0l1, every prio rity is given for norma ll y hearing students only. 
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T8 is a teacher in OUl'ame, reported that "if the HI students get the chance of obtaining text 

books, they could get only old and tourn out text book. T9 is another teacher in the same school , 

replied that" the school principals have no positive attitude towards the hearing-impaired 

students and thei r teachers. They do not consider the HI students as students who have the right 

to get proper education. And they have the same attitude for their teachers al so. According to 

this participant, every activity in the school was full of biases and discrimination. Due to thi s 

problem the HI students in the school were not lucky to get text books and other material s 

properly as those of normally hearing shldents. 

As teachers in Ourame have repOlted, lack of awareness and attitude problem on the part of 

school principals to wards the education of hearing-impaired students was one of the major 

challenges in teaching the HI students. 

Therefore, due consideration and emphasis should be given to awareness creation orientation 

program for these individuals. 

When asked about the uniformity of text books for hearing and hearing-impaired and its 

implication on learning, all of the participants in both sites replied that HI students were 

disadvantaged in using the same text books. Because it was not adjusted according to the needs 

and abilities of HI shldents. T3 is a teacher in Mazoria school for the deaf repol1ed that, 

inadequacy of text books and lack of adapted curriculum to the leve l of hearing-impaired based 

on their special needs were some of the other challenges that hinder the hearing-impaired 

students' academic success. T7, was a female participant in Ourame special unit, replied that, 

hearing-impaired shldents confront substantial challenges in every item of curricular contents 

considered and the way it is delivered to the students. 

T2 is a teacher in Mazoria has explained that, it is advisable to adjust the curriculum according 

to the needs and abilities of hearing-impaired students. According to thi s respondent, since 

knowledge of sign language is not well developed, the HI students need repeation and revision 

in order to grasp the central idea of the given concepts. 

This means unlike the normally hearing students hearing-impaired students need prolonged 

time and more devotion of teachers. That is why they are claiming the curriculum adjustment. 

51 



All the remaining participants in both sites had similar idea as the above ones. They high ly 

recommend the curricu lum adaptation and adjustment accord ing to the needs and ab ili ties of 

the HI students. 

Tab Ie 10 : Sion Lanl!U3f!e devclo Il1C ll t and Te~,ch i l1e: Stratcl!ies 
Mazoria Durame Total 

Items Responses " . % No % No % 
Have you ever got the opportunity Yes · - - - -
of developing sign language QuI No 26 59 18 41 44 100 side the school? 

Tota l 26 59 18 44 100 41 
Yes 26 59 18 41 44 100 

Do teachers talk wi thollt facing No · . 
you? Total 26 59 18 41 44 100 
If teachers ta lk wi thout facing you , Alwavs · . 

how frequently do Ihey talk? Sometimes 26 59 18 41 44 100 
Rarely . 

Tota l 26 59 18 41 44 100 

The information in tab le 10, suggests that no hearing-i mpaired students have the oppOitunity of 

developing sign language out side the schoo l. Even as some teachers of hearing- impaired 

explained, children with hearing-impairment undergo experi encing a conflict of using two 

languages-the formal (school) sign language and home-bound sign languages. It is difficult fo r 

them to communicate messages to parents or other family members with the formal sign 

language they studied in school. They will be fo rced to use home-bound sign language 

abandoning the formal sign language when they go home. 

Had the family and other community members got the opportunit ies to be trained or the 

exposure of formal sign language, there would have been a chance for hearing- impaired to 

develop their formal sign language. No attempts have been made to allev iate the problem. This 

could be due to diffe rent reasons, for instance responsible governmental and non-governmenta l 

bodies and school management being reluctant about the education of hearing-impai red and 

parents' lack of awareness about the problem. 

As indicated in table 10, all respondents in both sites have repol1ed that teachers someti mes talk 

with out facing the learners. Even though teachers have not done this deliberately, care shou ld 

be taken while teaching children with hearing-impairment because vision is the only means of 

receiving information for students with HI. As study indicates, when communicating always 

face the student with hearing-impairment. If not facing the students wi th hearing-impai rment, 

gently touch a student on the shou lder or on the arm to indicate that you want to talk to him/her. 
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When teachers asked about the strategies, they are using to maintain the opponun ities of 

learning , T ] in Mazoria explained, writing the important points on the black board , facing the 

students while talking, checking and guidi ng their work by moving across the des ks, 

appreciating their work are some of the strategies he followed. 

T2 and T4 in the same school reported that hearing impaired student needs brief, repeated , 

revised and elaborated explanation each time for they are unable to understand a new concept 

eas il y as that of the hearing student. T3 and T5 in Mazoria special school for the deaf explained 

that they show facial expressions, gestures, and other body languages that wi II help to convey 

the message. They also use visual aids which are the most helpful strategy in teaching the 1-11 

students , for it is the student' s primary means of receiv ing information. 

T6, in Durame special class replied that "I write all home wo rks, assignments and class 

instlllctions on the chalk board. I move across each desk by touching a student on the shoulder 

to indicate I am talking to him/her". T6, added that he speaks slow ly, naturall y and clearl y by 

facing them. T 7 in the same school said that I appreciate those who try to answer a given 

question. Always " J show smiling face which is combi ned with gastru las and body movements. 

I write everything on the chalk board" 

Ts, said that " I always face the student when I was speaking and communicating. I speak in 

well-lighted area by facing them. I write every tbing on the chalk board." 

This teacher also added that to provoke the internal motive of the educati on of the HI students, 

sometimes he gives pens and penci ls as a reward for those who give the correct answer. T9. in 

the same school explained that in teaching the hearing-impaired students teachers are expected 

to use appropriate teaching strategies. Since they have difficulty in heari ng, every thi ng shou ld 

be written on the chalkboard. I-Ie also added that repeti tion, rev ision and elaborated 

explanations are the most important things that the HI students need. According to him 

breaking up long sentences and reducing difficult vocabulary load are some of the essentia l 

teaching strategies that the teacher of HI students shou ld adhere. 

The above mentioned points are some of the teaching strategies that teachers have adhered 

while teaching children with hearing impairments. However, due to the objective conditions o f 
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the sample schools, there are other useful teaching strategies that are failed to be used by the 

teachers. These are: Circle Seating arrangement, avoiding vibrations and excessive noise, 

avoiding seating students in heavy traffic areas etc . 

Table-ll: The use of hearing aids and other opportunities 

Mazoria Duramc Total 

" . % No % No % 
H,l\'C you ever gOI the Yes 
opportunities No 26 59 18 41 44 100 
of using hearing aids? Tota l 26 59 18 41 44 100 
What ;s your possible By depending on the classroom 
means 10 enhance the instruction 26 59 18 41 44 100 
opponun itics of reading By readi ng different text books 2 5 I 2 3 7 
and wri ting? By being assisted by tutorial 

program 

By being assi sted by Ilunily I 2 I 2 
members 

Other (p lease spec ify) 

Total 

To what extent do you [ exacc! in confidence I 2 I 2 
expect job opportunities I cxoect oartiallv 8 18 7 16 15 34 
aner you fini sh your I cxoect rarelY 17 39 I I 25 28 64 
studies I never expect . 

Total 26 51 18 41 44 100 

If your job expectation is Absence of schools 
rarely 0 ' if you never around y Oll 10 continue fu rther 17 39 I I 25 
expect, wha t could be the education 
reasons? Due to economic problems 

17 39 II 25 
Due to parent's lack of awareness 9 20 7 16 

Other 

Total 

The information on table 11 , disclosed that no hearing-i mpaired students in both research sites 

had the opportunities of using hearing-a ids. As it was reported by teachers and principals 

during interview session, the hearing aid which is available in Mazoria school fo r the deaf is 

not functional. This was because of absence of batteries and some of them need to be repaired. 

Mazoria school for the deaf is sponsored by the Church of Christ. But according to the teachers 

and principal report, the Church was reluctant to buy the batteries and maintain those need 

maintenance. Students with hearing-impairment whose leve l of difficulty of hearing ranges 
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from mild to moderate need to use hearing aids because it amplifi es the sound to be heard . As 

research reveals, students wi th severe to profound hearing prob lems can use hearing-aids 

to hear some loud sounds. However, they do not re ly on it as the primary learning channe l. 

With regard to the means to enhance the opportuni ties of reading and writing, 100% of the 

participants in both sites depend on the classroom instruction. However, in addition to the 

classroom instruction, 2 (5%) of participants in Mazori a school for the deaf and I (2%) of 

participants in Durame special class get the opportun ities of reading and writing different text 

books. wi th regard to ass istance only I (2%) of the participant in Mazorial school for the deaf 

get the opportunities of being assisted by family members in addition to classroom instruction . 

Concern ing the extent of expectation of job opportuniti es, according to table II , I (2%) of the 

participants in Mazoria school for the deaf, expect job oppottuniti es in full confidence. But 8 

(18%) and 7 (1 6%) of the patticipants in Mazoria and in Durame respectively repolted that 

their expectation of job opportunity is on ly partial. However, the majority of students with 

hearing-impairment in both sites do not have the expectation of job oppornll1ities. Accord ingly, 

17 (39%) of the participants in Mazori a and II (25%) of the participants in DUI·ame, in genera l 

28 (64%) of the participants in both sites have rare expectation of job opPOlwnity. 

According to table II , the reasons for the partial or rare expectation of job opportunity was due 

to absence of schools to continue further education, due to economic prob lem and due to lack 

of parents' awareness about the education of their hearing-impaired children. 

With regard to differe nt oppommities for HIS, teachers reported as follows: T I exp lained that 

"I expect a prize from my heaven ly father, not from anyone else. What we work and what we 

are paid do no match. He added that these peopl e are equally human beings and citizens; they 

should get equal educational oppOlwnities as the hearing students. To atta in thi s oppornll1iti es it 

needs commitment and devotion of parents, community members, teachers, administrators, 

governmental and non governmental organi zations." He said in my part, "I always explain 

slowly and naturally". Since they have di ffic ulty in hearing, repetition and revision are usual 

for my work. He fulther reported that "I give a counseling service as the need arises. I usually 

explain them the effect of learning in their futu re life prospective. Except the external barri ers, I 
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always try to adjust my lesson according to their needs and abil iti es. All of the other teachers in 

this school have si milar idea as that ofT,. 

T6, in Durame spec ial class exp lained that hearing-impaired people are citizens; they have to 

have equa l educational opportunities as the hearing people. He said that "these students in our 

community in general and in our school in pal1icular are disadvantaged group. Because no 

special attention is given from the school admini strators and from other governmenta l and non­

governmental organizations. Despite all these problems, according to hi s report, he was always 

empathetic to their problems. He discusses with their parents about their children's education. 

He gives pens and pencils as a gift to arouse their interest in education. He adjusts the 

instruction according to their needs and ab ilities. He always show smiling face in order to 

maintain smooth relationships among themselves. According to this participant, teachers shou ld 

not be disappointed by the negligent posi tion of the school directors and other concerned 

bodies. Rather, they should show unreserved efforts and commitment that is useful to attract the 

attention of the HI students themselves and their parents towards education. He also added that, 

repetition, revision and elaborated explanation are some of the important strateg ies of teaching 

which should not be forgotten. The remaining three teachers also have rep0l1ed similar ideas. 

Tn genera l, all palticipants in both sites are empathetic to the problem of HI students. As most 

of the participant in both research si tes indicated, adjusting the lesson according to the needs 

and abi lities of the HI students, writi ng everything on the chalk board, repeating, revising and 

elaborated exp lanation, showing smiling face, giv ing counseling service, speaking slowly and 

natu rall y, offering pens and pencils as a gift to arouse their interest in education (as teachers in 

Durame did) are some of the assistance offered to the HI students. 

A question was asked about the opportunity of using hearing-aids. 

T I, in Mazoria school for the deaf reported that, the hearing-impai red with res idual heari ng 

needs a hearing aid to understand conversation speech. Acco rdi ng to this palticipant, the schoo l 

has some hearing aid devises which are at present non-functional because of absence of battery. 

He added that there are some hearing impaired students in the school who will be benefited if 

they have the opportunities of using the hearing-aid. However, due to the above mentioned 

reason they did not get the chance of using it. All the teachers in Mazo ri a school for the deaf 

have given the same report. 
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Similarly all the teachers in Durame reported that there are some hearing impaired students in 

their school who will be benefited if they get the chance of using hearin g aid. However, due to 

lack of attention on the part of school directors, Woreda, Zonal and regiona l office offic ia ls, 

they do not get the opportunities of using it. 

When asked about future job opportunities of HIS , TI in Mazoria reported that hearing impaired 

students can attain any level of education and can work any types work as hearing students do. 

The only di fference is, the hearing- impaired students require skilled and devoted teachers wi th 

appropriate methods of teaching and adjusted curriculum. In fact , the ex isti ng attitude of the 

society to wards the education of the HI students shou ld also be changed. T2 in the same school 

repol1ed that the problem of HIS is their hearing diffi cu lty nothing else. The remedy for this 

problem is nothing but a teacher who is adequately trained in sign language. According to thi s 

participant the positive attitude of the society, the involvement of governmental and non­

governmental organ izations in the education of the HI students a lso plays a vital rol e to 

maximize job opportunities. T), in the same school reported that given conducive conditi ons for 

the education of the HI students, they equa ll y join any types of work. The other teachers in both 

research sites reported the same idea as that ofT!, T2, T). 

Table 12: Cou nseling Service 

Item Response Mazaria Durarne Tota l 

No % No % No % 

Do tcachers give YOli counse ling service yes 26 51 18 41 44 100 

in addition to teaching servi ce? No - -

Tota l 26 51 18 41 44 100 

Regu larly once 

If teachers give counseling service, how a weak 

often do they give th e serv ice? Regulnrly once a 

mon th 

Regularly twice in 

a semester 

They give 26 51 18 41 44 100 

sometimes 

Other 

Tota l 26 51 18 41 44 100 

As to how far teachers give counse ling service for students with hearing-impairment, 100% of 

the pm1icipants students in both research sites have confirmed that teachers give counseling 
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service. But with regard to the extent of counseling, all of the participants said that they give 

counseling service if they get conducive condition or if they thought it is important. The same 

was reported by the teachers during interv iew session. 

4.4. PARENTS SCHOOL COLLABORATION 
This part of the study attempts to present data obtained from hearing 

impaired students teachers and parents. Data obtained fro m HI students were tabu lated and 

described quantitative ly and the rest were explained qualitatively. 

Table 13 : I>a l"cnts Educat ional Involvement 

Mazoria Dural11c TOlal 
Items Responses No % No % No % 
How o nen do parents visit the school Always 
10 lollow up your educat ional Sometimes 3 7 2 5 ; I I 
progress? Rarel y 23 52 16 36 39 89 

They never visit 
Total 26 59 18 41 44 100 
The school does not allow 

I f your answer is ' rarely' or them to visit 
"never" what was the reason? Due to awareness problems 

on the parI of parents \0 visit 13 3D 9 20 22 50 
the school 
Due to shortage of lime on 
the part of parents to visit the 10 23 7 16 17 39 
school 
Other 
Total 23 53 16 36 39 89 

As to parents' involvement in the education of their children tablel3, shows only 5 (11%) of 

the participants have reported that, sometimes thei r parents visit the school to follow up the 

education of their children. But 39 (89%) of the respondents in both sites have indicated that 

their parents rarel y visit the school. The main reason as indicated in table 13, was lack of 

awareness about the education of the hearing-impaired chi ldren and due to shol1age of time on 

the pm1 of parents. Parents ' awareness about the educati on of hearing-impaired is the most 

impo11ant thing; otherwise the effort to be exel1ed in educating or teaching these individuals 

with special needs will be va lue less. 

As most of the teachers reported during their interview sess ion, except the opening and closing 

dates of the school on which a few parents vis it the school , most of the parents of the hearing­

impaired students do not have awareness about the education of their HIC. Even some of the 

parents send their HIe to schoo l only if they don ' t have work to be done at their home. 
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Concerning parents school joi nt work , TI in Mazori a reported that, pal1icipation of parents is 

very important fo r rais ing the rate of enro llment which is at risk presently. It also strengthens 

the relationship between the school/teacher and the parents, which have the affirmative 

influence in the educational performance of the HI students. However, except very few parents, 

most of the parents of the hearing impaired students do not visit the schoo l. A question was 

rai sed to this palticipant about the effOlt he made to visit the HI students' famil y. He reported 

that, "except very few hearing-impaired students ' family whose residence is around the school , 

I couldn't get the chance of visiting the majority of hearing-impaired students' famil y, for they 

are coming from di stant area". T2, in the same school explained that, even though most of the 

parents do not visit the school, He tri ed to visit to those hearing-impaired students ' home who 

miss the school. T 5, also has similar idea as that of T I. T4, repolted that "except some occasions, 

parents of the HI students do not visit the school. According to his report, he also could not get 

the chance of visiting the HI students' home, for he has been occupied the whole day by 

teaching both the Hl students and hearing students in the morning and after noon shift 

respectively. 

T 5, has similar idea as that of T I and T3 he replied, except very few parents, most of the parents 

of the HI students do not visit the school. He has got the chance of vis iting to very few HI 

students' families, whose residence is around the school. T6, in Durame special class said that 

parents invo lvement in the educational affairs of their children is very crucial. However except 

two parents of the HI students whose residence is around the school, most of the parents of the 

HI student do not like to visit the school. According to thi s palti cipant, they don't expect any 

useful outcomes from the education of their HI children. Even in sending their HI children to 

school , they expect some kinds of aids, be it in terms of cash or kind . He added that to 

minimize such kinds of views (thoughts) he visits every HI students' home. According to thi s 

interviewee, to arouse their interest in education, he offers some ki nds of stationary materials 

such as pens, pencil s and exercise books. 

T7, in Durame has some what similar idea as that ofT6, He reported that, leave alone the pare nts 

of the HI students, the school principal himself do not have pos iti ve attitude towards the 

education of HI students. Due to thi s reason parents ' non-involvement in the educat ional affairs 

of their children is not surpri sing. Ts, in the same school shares the idea in T6 and T7. He 
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repOlted that, most of the parents of the HI students do not know the benefit of the education of 

their HI children. They send their HI children to the school simply by anticipating some aids 

from the schoo l. He added that, "even though the school or any concerned bodies do not give 

due consideration for our work, I was always exerting, maximum effort in teaching these 

students and in visiting their home in order to bring positive attitude to wards the ' education of 

their 1-11 chi ldren." T9 in the same school viewed that, "I don't mind whether parents visit the 

schoo l or not, for they are uneducated. But what irritates me is that the negligence of the school 

principals to wards the education of the hearing-impaired students". He reported that, he visits 

the 1-11 students' home if they miss the school for more than a week. All most all of the teachers 

in Durame special class have similar idea about parents school joint work. 

When asked about those students who quiet their study due to lack of family problem or due to 

other cases? T I, in Mazoria school replied that, drop out is one of the pecu liar problem of the 

HI students. He added that, at the beginning of the year a total of 45 students were registered in 

grade 3 and 4. But now the number of the students in both grades is 26. More than one third of 

the student have quiet their education after half of the year. This was attributed to a li st of 

factors. Some of which are, due to distance from school to home, economic problem of the 

parents, lack of awareness on the part of parents about the education of their HI children, 

laziness of the hearing impaired themselves, lack of school around their locality in order to 

continue farther education. Including the school principal all the rest of the teachers in the 

Mazoria special school for the deaf have simi lar idea as that of T I. 

T6 in Durame special class replied that, one fourth of the HI students in both grades left the 

school after the second month of their registration. According to thi s participant, to avoid this 

problem he usually planes to visit their home and di scuss over the issues with the parents of the 

HI students. According to T6, the reason for this problem was, di stance between home and 

school, economic problems; for most of them are from poor family, lack of school around their 

locality to continue further education. T7, in the same school reported that, "when ever a student 

miss the class for more than 5 days, I visit to his home and ask why he was absent for the last 5 

days." According to him, in doing so the drop out rate becomes reduced compared to the 

prevIous years. 
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Ts, in Durame sa id that, there are different cha ll enges that hinder the educational success of the 

HI students. Among these challenges dropout is the serious one. Accordi ng to Ts, he visits the 

HI students' home and di scuss with their parents not to mi ss the schoo l. As regards , the reason 

why they miss the school, he replied that, long distance from their home to the school, shortage 

of food and cloth and lack of parents awareness about the education of their HI children were 

some of the major prob lems which need to be solved. T9 in Durame specia l class reported that, 

in addition to the points raised by T6, lack of understanding or negligence on the part of 

princ ipals specially in durame and other agencies about the education of the HIS were some of 

the fac tors that aggravate the increment of drop out rate. Accordingly, a principal in Mazoria 

replied "parents schoo l/teachers joint wo rk has a great value in over all activities of the school. 

However except two parents of the HI students whose residence is around the school, majority 

ofthe parents of the hearing- impaired students do not vis it the school. Perhaps they might visit 

on ly at the opening and closing times of the schoo l. If the schoo l invites them to visit the 

school , they vis it if they don't have work load", 

According to thi s participant, they do not va lue the education of their hearing-impaired 

children. Principal in Durame spec ial class repli ed that "it is good enough if parents are 

invo lved in the schools program, for it promotes the smooth teaching learning process and they 

have to render the necessary materials and financial assistance/or have to support for the 

organization of physical facilities. However, most of the parents of the heari ng impaired 

students do not have the tradition of visiting the school owing to various reasons such as 

distance factor, low level of awareness about the education of HI children, economic problem 

and etc". 

Therefore, thi s report in general agrees with the repOlt of the teachers in both research sites . 

Due to lack of awareness and other related problems parents do not get the chance of vis iting 

the school. Obviously this creates the negative impact on the education of their H I students, 

Wi th regard to the understanding the difficulty of hearing-i mpaired students and offering 

pertinent services, a principal in Mazoria reported that " I have a tradition of reporting every 

specific problem of the HI students to the office of the Chu rch of Christ, however, the response 

remains unsatisfactory", He added that "s ince some of the HI students are aggressive in their 
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behavior, I give them counse ling service until the desi red changes are observed. As a teacher, I 

always try to get their attention before speaking and communicating. I speak slowly and 

natura lly wh ich help them to grasp the core idea. I always try to get naturally ava il able teach ing 

aids because vision is the primary means of obtain ing in formation for them". He also reported 

similar idea as teacher pm1icipants, that is; always writing on the chal k board, repeating and 

revising what has been said, were some of the indicators of understanding the problem of the 

HI students . 

However, the school principal in Durame does not have such orientation, for he lacks 

knowledge in sign language. Concerning the opportunities of using hearing a id, accord ing to 

the principal in Mazoria, there are some hearing impaired students in their school, who will be 

benefited if they get the opportunities of using hearing aids. However, the hearing aids which 

are found in the school are non-functional due to two reasons: I.Some of them need to be 

repaired; 2.Some of them lack battery. According to hi s report, the school does not afford these 

devices for it lacks its own budget. According to him, it was rep0I1ed several times to the office 

of the Church of the Chri st; however they did not give positive response. Therefore, according 

to the teachers and principals report, those HI students who have residual hearing do not get the 

oppOI1uni ty of using hearing aids. About the HI students' fimlre job opportuniti es, both 

principals revealed that, given conducive conditions both at school and at the ir home, they can 

equa ll y compute and perform any types of work as the hearing people. 

As to the information obtained fro m parents, one of the panelists in Mazoria said that "1 don' t 

want to hide the rea lity; I visit the school during the opening time and at the end of the year in 

closing ceremony". The other panelist in the same school explained that, "I visit the school not 

on ly two times as the one repor1ed by the fonner paneli sts. I visit the school if there is an 

invitation or a call from the school and sometimes in causa l occasions also". 

The other panelist in the same school reported that "] visi t the school during the registration 

time (at the beginning of the year) only because the school is far away from my home". A 

Question was posed whether they know the teachers of their HI children. He reported that he 

IGloWS only the director. The other question posed to those participants is, whether the school 

invites them to visit the schoo l or not. One of the paneli sts in the same school reported that in 
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some occasions the school invites us to visit the schoo l. But due to various reasons we could 

not respond pos itively for every ca ll of the schoo l. The other pane li st in the same school 

explained that they do not totally ignore vis iting the school as reported by the other panelist. 

According to him, in addition to opening and closing ti me they vis it the school if they don't 

have work load at their home. These ideas were supplemented by the rest of the paneli sts in 

both research sites. 

In general, thi s indicates that majority of the parents visit the school if and onl y if they don't 

have work load at their home. With regard to the teacher's visit to their home, one of the 

participants in Mazoria reported that they visit our home onl y in rare occas ions. The other 

participant in the same school repolted that since my home is near to some teacher's residence, 

they sometimes visit my home and discuss about the education of the hearing impaired chi ld . 

However, thi s was not the case for the majority of the teachers in Mazoria special school for the 

deaf. 

One of the panelist in the same school reported that "teachers in this schoo l do not have time to 

vi sit our home except Saturday and Sunday because they were occupied the whole day in 

teaching the hearing impaired and the hearing students in the morning and in the afternoon 

shi fts respecti vel y". 

On the other hand all of the panelists in Durame specia l class confirmed that all the teachers in 

the school vi sit the HI students' home. They explained that when ever their HI children miss the 

school, they go to thei r home and ask why they were absent for the last three or four days and 

di scuss about what to be done for the funlre. 

The results of the focus-group discussion in both schools were cons istent with the results of the 

intervi ew of the teachers and school principals. That is, due to work load, most of the teachers 

in Mazoria school for the deaf visit the home of the HI snldents only in ra re occasions. 

However, teachers in Durame have got the chance of visiting the HI students' home. On the 

other hand, majority of the parents of the HI snldents do not visit the schoo l and as a result they 

do not know what is go ing on there. 
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Finally, with regard to the measures to be taken to improve the educa tion of the hearing­

impaired children, several issues have been raised by all participants in both sample schools: 

* Just like school for normally hearing students they claim that there has to be school 

for hearing- impaired students in their locality. 

* According to the report of the participants of both research si tes, since there is no 

school in their surrounding to continue furth er education after they complete the 

existing grade leve l, there has to be schoo l in the access ible place. Other wise it 

creates lack of interest towards education both on hearing impaired themselves and 

their respecti ve parents. 

* They also have stressed that, the curriculum need to be modifi ed according to their 

needs and abi li ties 

* Most of the hearing-impaired students in Mazoria school for the deaf have rai sed the 

importance of training the forma l sign language for family members and the 

community too, other wise it is hardly possible to improve sign language. 

* Al l of the teachers of the HI students should have to have adequate training in sign 

language. 

* All of the hearing-impaired students should get adequate text books and other 

reference books both at home and in the schoo l. 

* Teachers of the HI students should get upgrading and refreshment courses in every 

short period of time. 

* Teachers of HI students should be paid attractive salary and get incentives to create 

conducive teaching atmosphere. 

* It is advisable to train every teacher in every school in sign language so that the HI 

students get the chance of attending study in their locality. 

* It is advisable to give awareness creation orientation for the parents, the community 

members, teachers, school directors, governmental and non-governmental 

organization. 

* It is advisable to make classroom convenient to teach the hearing-impaired snldents. 

* Provide economic ass istance/suppott to parents of hearing impaired children so that 

they wi II be ab le educate their HI chi Idren. 

* All stake holders should take part in the process of educating the hearing impaired. 
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* School directors also should have awareness about the education of the HI students 

and should have knowledge in sign language. 

In sum, according to the report, majority of the hearing impaired students are found in the age 

range of 16-1 8 years. As to the cause of HI , 77% hearing-impairment was due to disease . Most 

of the HI students in both school lack their hearing capacity at their criti ca l age. 

According to the participants report, knowledge of the sign language of the HI students in both 

schools was not well developed due to various reasons; such as inadequacy of teacher's 

training, shortage of books, due to absence of curriculum modification, lack of awareness on 

the part of parents about the education on-II students and etc. 

As indicated in the di scuss ion, majori ty of the HI students do not attend the school regularl y 

owing to vari ous reasons such as work load in the ir home, farness of the school from their 

home, lack of parental awareness about their education, economic problem of their parents etc. 

As most of the participant teachers explained, home sign was one of the challenges that 

interfere with the formal sign language and consequently creates communication barriers 

among the teachers and the HIS. 

With regard to parents visit to school, except the opening and closing times of the school, most 

of the parents rarely visit the schoo l. On the other hand when one comes to teachers visit to HI 

student' s home, all the teachers in Durame have got the chance of visiting the HI student's 

home. However, except few teachers most of the teachers in Mazoria do not get the chance of 

visiting the HI student' s home, for they were occupied the whole day in teaching both the 

hearing impaired snldents and normally hearing snldents in the morning and in the after noon 

shifts respectively 
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Chapter Five 

Discussion of the Finding 

In thi s section the data obtained li'om diverse informants of the stud y are di scussed by relating 

them. The secondary data ohtained from literature review are al so included to enrich the 

di scussions. The data co ll ected through questionnaire and interview serve as a baseline data 

aga inst which the discussion are made: The data secured through foc uses group di scussion and 

through the review of related literate are administered to backup ' ideas refl ected in 

questionnaire and interview. Thus, the data presented in each important parts of the 

questionnaire and interview is followed by discussions and some related inferences refl ecting 

the researcher's insight of the ideas. The discussion attempts to address the basic research 

questions stated in the introductory part of th is research paper. 

5.1 : Challenges in teaching the hearing impaired 

To commence with the problem, as indicated in tab le 4, knowledge of sign language of the HI 

students in both schools was not well developed owning to vari ous facto rs such as inadequacy 

of teachers training, shortage of books, due to absences of curriculum modificat ion, lack of 

awareness on the part of parents about the education of the HI ch ildren etc. As it was reponed 

during interview session from the teachers of the hearing impaired students, teachers do not 

explain each and every new concepts using sign language. They also underlined absence of 

refreshment trainings to enri ch the existing knowledge of sign language. Underlining the 

importance of training, Akach and Mweri (1990) fi nd out that schools have the responsibili ties 

of arranging seminars, talks staff development days, which will give a chance for staff 

members to share their experi ence, develop partnership and enhance mutual support among 

themselves. The effect of this problem directly affects the hearing-impaired students ' 

knowledge of sign language. 

Mittler et.a!. (1993) also explained that with out adequate profess ional training and continuous 

updating of knowledge, we are in danger of building tomorrow' s chi ld ren to yesterday 's ideas 

and methods. 
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The problems of the teachers are not only lack of refreshment training on sign language. 

According to their rep0I1, their effort and devotion was not valued by the school directors (e.g 

Durame) and the governmenta l bodies and the community members. A teacher participant in 

Mazoria said that "I am serving here simply because of lack of alternative job, because I was 

paid low sa lary compared to other teachers of equal service in gove rnment institutions. My 

work is not valued by the concemed bodies and others" Similarly other participant rep0I1ed 

that, "even though our work was not valued by people s ince we are serving di sabled and 

disadvantaged group, we expect a great prize from our heavenly father (God) not from else 

where", 

Ensuring teachers' morale, Feeney et al ( 1987) reported that lack of incentives and low sa lary 

result in lack of interest and devotion on the pan of teachers which directly affect the 

educational performance of disabled ch ildren. Moreover, exhaustion, tension, and anxiety, 

cause teachers to withdraw from the intense interpersonal demands of their job. Eventua ll y, this 

affects all of their activities and relationships including their effectiveness in working with 

ch ildren. 

As reported by teachers of hearing-impaired students, the problem of perception and lack of 

awareness about the education of bearing- impaired was not peculiar to only illiterate people but 

also li terate people share similar views. Unless the work of teachers of hearing impaired is 

valued and respected, it is totall y unbelievable to materiali ze the effective teaching-learning 

si tuation. 

Therefore, thi s issue should be the concern of the governmenta l, the non-governmenta l, the 

charity organizations and any concerned groups or individua ls in the soc iety. Stressi ng 

teachers' role the other educator Moores (1996) forwarded that, the quality of education to a 

great extent depends on the quality of teachers . This is to mean that teachers are the corner 

stone of any educational activities. In addition to lack of refreshment traini ng on the pan of 

teachers, home bound signs also contributed to less development ofI-I[ students' sign language. 

Because as indicated in table7, due to confl icts of home bound signs and formal! schoo l sign 

language they do not communicate clearl y with the ir fami ly members. Similarly Alemayehu 
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(2003) indicated in hi s stud y that the use of home sign was the only communication experience 

the deaf students brought to the school. 

The irregular attendance of the school was also the other challenge that hinders the educational 

performance of the HI students. As it was confi rmed by all participants most of the HI students 

do not get the chance of attending the school regularl y. According to them, long distance from 

home to school , work load at home, parents level of awareness about the education of the HI 

students and economic problem of the parents were some of the contributing factors. The 

findings of this study agree with Graham 's (1991 :5) says "due to lack of awareness and 

economic problems some mothers of the hearing impaired ch ildren in developing countries 

respond for the question asked about their hearing impaired chi ldren education like th is; The 

community based rehabilitation worker asks a mother of 10 years old ch ild with hearing 

impai tment "Why don 't you send your chi ld to the school, it is very near your houses: , the 

mother rep lied "my son has a lot to do. I need him to take the goats out to graze. I can only 

send him when he has no work to do at home" This appears to indicate that how much parents 

are influential in the education of their children in general and their hea ring impaired in 

particular. 

The researcher's rough observation duri ng data collection a lso gives a clue about thei r 

economic problems. Most of the HI students seem to have cloth and food problem. Because 

most of them are coming to school on bare feet and with worn out clothes. Their faces and total 

physical appearance show that they seemed to be malnourished. This researcher's view agrees 

with Corlson and Corcoran, 2001 findings that is low income fam ilies may not be able to 

provide the child with nutrition, housing or materials goods needed for a positive, healthy 

soc ial and cogniti ve development. Therefore, according to thi s finding, due to the above 

mentioned contri buting factors, irregular attendance of the school seems to be one of the 

cha llenges that hinder the educational performance of the HI students. 

As indicated by the hearing impaired students and teachers participants the classroom lacks 

sufficient li ght due to narrowness and wrong position of the window. As it was reported by 

teachers , during fogy and rainy days, the hearing-impaired students do not clearl y understand 

what the teacher says and this has become hindrance for the teaching learning process. Kell er 
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et.a!. (200 I) has indicated that the teacher should speak from a well-lighted areas of the room 

and provide the audience with a clear and direct view of hi s mouth and face. This is because 

vision is the on ly means of receiving information for the hearing-impaired students. It seems 

that the school administration and the concerned agencies did not give due consideration to 

so lve such problems. Speciall y as it was roughly observed by the resea rcher and as clearl y 

indicated by all of the participant teachers, the school administrator in Durame appears to have 

awkward perception toward the education of the hearing impaired students. 

On the other hand as it was repOited by the hearing impaired students and teachers, shortage of 

books and long journey to school were some of the cha llenges that the hearing-impaired 

students face. As teachers in Mazoria have reported, the hearing impaired students wi ll be 

given the text books until they go home. According to their report, because of the governing 

rule and regulation of the Church of Christ, the students do not have the right to take it home. 

Since as it was indicated in the earlier parts, due to economic problems of the parents, most of 

the hearing-impaired shldents cannot procure even a single book. This seems to imply creating 

additional problems on their existing difficulty and it also appears to contradict the objectives 

of the special needs education. 

Long journey to school was also one of the burning issues which were rai sed by al l participants 

of the study including parents. As indicated in the previous parts, long journey to school was 

one of the contri buting factor for the irregular attendance of the school and high drop out rate. 

It seems ri sky to travel long distance for such disabled people. Specially, for female students. 

Since about half of them are girls, due to long journey, they might have been encountered 

various problems such as rape and unwanted marriage. As the finding shows, most of the 

educational needs of the hearing-impaired shldents are not met. Just like the schools for 

normally hearing students, the school for hearing-impaired should be availab le in the accessible 

areas. 

According to the international convention of the ch ild right, the notion which says "education 

for all" encompasses all children including the disabled. Therefore, this might be reali zed, if all 

members of the society and any concerned agencies are aware of the importance of educating 

the hearing impaired. 
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Hearing- impaired students were di sadvantaged in usi ng the same text books as regular students. 

Because it was not adapted according to the needs and abilities of the hearing-impaired 

students. The concern about the education of the HIS shou ld begin (start) here. As all the 

teachers and the heari ng- impaired students in the sample schools reported, curri culum 

adaptation is very essential for HI snldents. They need prolonged time, skilled teaching and 

attractive approach. Indicating content difference Taylor ( 1995) stated that the academic 

content for snldents who are deaf, however, is not always the same as that of the general 

education snldents because many of these snldents have problems in understanding the 

syntactic and morpho logical structure of language that resu lt in academic performance deficits. 

Therefore, to address their problem (diffi culty) the curri culum should be adapted in acco rdance 

with their needs and abilities. Otherwise, it may remain as one of the other cha ll enge that 

hinders the teaching learn ing process. 

As indicated in the findings of thi s study the hearing-impaired students have performed poorly 

in home works and class works. As it was observed above, most of them come from long 

distance and as a result of this they likely miss the school and thi s in turn results in poor 

performance of the educational activiti es. Simi larl y communication problems among the fa mil y 

members were also the other reason that contributes for their poor performance of home works 

and assignments. The academic problems of the hearing impaired students are more or less 

related wi th home and school env ironment. In support of thi s idea, Kirk et al (1993) , stated, the 

hearing impaired child is the center of influence, with the fami ly being the first and often the 

most influentia l. 

A deaf child who can not hear and speak is expected to miss various oppornll1ities in their 

fa milies and the community at large. Had all fa mily members trained in sign language, thi s 

wou ld have not been the case. Shortage/absence of text books was also the other peculia r 

problem that contributes for their poor perfonnance on home works and ass ignments. With out 

having text books, it is hardl y possible to expect a good res ult. As reported by all partici pan t 

teachers, absence of adopted curriculum has also imposed additional diffic ulty to them. As far 

as special needs education is concerned, everything should possib ly be target to thi s group of 

students, otherwi se it is totall y imposs ible to attai n its obj ecti ves . 
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Due to all the above mentioned reasons, the hearing impaired students may be di sadvantaged in 

getting good and quality educati on. Thus, lack of confidence on the part of teacher to teach the 

HIS as clearly as poss ible using sign language, distance from home to school, communication 

prob lems among the family members and the HI, shortage of text books lack of adopted 

curricul um and the li ke appears to create poor performance on home works and ass ignments. 

5.1.1: Challenges in the family and neighbor hood 

According to table 4, most of the famil y members face lack of knowledge in sign language to 

communicate with the hearing-impaired. Most of the famil y members communicate with home 

signs. This appears to be a challenge fo r the hearing-impaired and fo r hi s respecti ve teachers, 

fo r it creates confli ct not to understand the messages conveyed from the teachers. Family 

members cannot understand what the HI child rea lly tri es to tell them or what fee ling he/she 

exhibits or what he/she needs most. In connection to these ideas, Ying, ( 1990) states that 

communication problems can affect the ability of hearing·i mpaired children not to interact to 

convey messages as effective ly as possible. Moreover, Hakkarainen ( 1989) indicated that the 

major challenges of hearing-impaired children in the teachi ng learning process or else where 

were inahility to speak and communicate effec tively. This seems to indicate that since ch ildren 

with hearing-impairment are vulnerable to communication and language problems than any 

other groups of people, there has to be a conducive learning environment that suit the needs and 

ab ilities of the children both at home and school, so that they can atta in communication and 

language acqu is ition. 

As indicated in table 4, most of the parents of the HIS do not give equal educationa l chance for 
<-

hearing impaired and hearing children . The priori ty will be given to hearing children. However, 

thi s idea contradicts the fi nd ing of Brigg's, ( 1995) which says parents are much or less 

concerned for their HI child than for the hearing siblings . The major reasons are that they lose 

or give up hope about the access of the child in life generall y. The culture stigma also played a 

considerable adverse role for the absence of pos itive attitude towards the education of HI child . 

They never va lue the effect of hi s/her ch ild 's stay at schoo l. 
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As it has been shown during the focus-group discussion, most of the parents of the HIS do not 

have a positive attitude towards the edu cation of their HIe. A parent in Durame said that " let 

alone the "hea ring impaired", I have a hearing son who has completed 12th grade 5 years ago 

and yet he is still unemployed. I don ' t expect anything fro m the education of my "hearing 

impaired" son. I am sending him to the schoo l simply because hi s teachers pushed me to do 

so. " 

As teachers in Durame explained, majority of the parents send thei r HI snldents not by 

understanding its importance but by anticipating some aids from the government or from any 

other agencies. In stress ing HI students' potential to learn, Anderson, (1992) stated that 

deafness it self does not affect a person's intellect or ability to learn, they generall y require 

some form of special support. 

The age range in table 1 might be one of the indicator of parents lack of awareness about their 

HI child 's education . It seems, most of the HI students j oin the school in their late age. Thi s 

may show that most of the parents do not have pos iti ve attitude towards their HI children 

education. In ex plaining parents acceptance Bodner Johnson (1985) also stated that parental 

acceptance and family adaptation to the child 's deafness correlate wi th ac hievement in read ing 

and mathemati cs. 

5.1.2: Challenges in the Community 

The interaction of the hearing impai red within the community may be poor and that may resu lt 

in loss of opportunities for them. He/She misses significant experi ences in socia l and emotional 

aspects, s ince he/she lacks so many pieces of information . Most of the community members do 

not know sign language and as a result they do not consider it as a language. The roots of these 

problems are poor social awareness on hearing-impairment. This leads the HI students to face 

problem in social interaction such as lack of opportunities of playing wi th hearing peers and 

lack of interaction with any valuable social sectors. This agrees with the finding of Odom 's et 

al (1992) that indicates absence of specific skill s in children with d isabi lity will affect 

interacti on with pears and other. 
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Similarly Gottman and Kinnish (1995) find out that children with disability are less successful 

in social bids to peers. Thus, lack of all these opportunities put the HIS in the di sadvantageous 

position both in socia l and in academic affairs. This in turn may also create psychological and 

social instab ili ty on the pal1 of HIS. Therefore, as the findings of these shldy reveal s children 

with hearing-impairment are undennined and forgotten citizens of the country. Parents have 

wrong perception towards hearing- impairment . As a result of thi s, irrespective of their 

children's' ages they have become biased to their hearing ch ildren in giving priority to join 

school. This wrong perception about the hearing-impairment creates interaction problem with 

all fam il y and community members and results in lack of interest in their fUhlre educational 

carners. 

Generally, most of the family and community members do not have a ri ght perception towards 

hearing impairment. A parent, during focus-group discussion sess ion said that "I have two 

"hearing impaired" children who caJU10t express their feelings and ideas clearly. If "I want to 

be trained in sign language, as the "hearing impaired do" I am claiming or praying to God to 

give the third "hearing impaired" child." This was really awkward perception towards hearing­

impairment and it aggravates the problem both at the school and in the community. 

The HI children are the member of the community who need special attention and SUppOI1 from 

every family and community members so that they will be equall y productive citizens of the 

country. Therefore, the HI students seem to lack proper attention of the community which 

resu lts in missing every opportunity required for them. In fact, it seems nothing has been done 

to minimize parents' wrong perception. No attempt made to train the whole family or at least 

the parents. 

5.1.3 Teaching Strategies 

Even though there was no encouraging and motivating conditions for teachers of HI students 

they are empathized to the HI students' differently and adjust their teaching strategies 

accord ing to their needs and abilities. A teacher in Mazoria said that "by teaching this group of 

students I expect a prize from my heavenly father not from elsewhere" In connection to thi s 

idea BA TOD (200 I) stated that teaching the HI children provides stimulating and rewardi ng 

experience and can satisfy a sense of socia l service. This is because they are paid low salary 
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compared to other teachers in governmental institution of equal service. They have reported 

that by tolerating those all challenges, they were trying their best. By unders tandi ng hi s/her 

difficu lties, they write every important po in t on the chalkboard . Acco rding to their report, they 

never face to other place while they are exp laini ng. They always face the hearing-impaired 

students because vis ion is their primary means of receivi ng information. 

In line with these reports Keller et a l (200 I) explained that fac ing the students with HI, 

touching a student on the shou lder, or on the arm to indicate that you are talking to him/her, 

speaking from a we ll -lighted area of the room, speaking slowly and naturall y, repeating and 

revi sing, and writing on the cha lk board are some of the teach ing strategies employed by 

teachers. Since they have visib le difficulty, teachers speak slowly and naturally, repeat, revise 

and elaborate what has been already sa id . They move across the desks and check their activities 

by touching their shoulders to indicate that he/she is talking to them. Accord ing to the teachers' 

report, what ever answer the HIS give, they appreciate for their effol1 and guide them to gi ve 

the correct answer. They always try to show smiling faces, gestures and facia l expression to 

arouse their interest in learning. Teachers try to prepare loca lly ava ilab le teaching aids that are 

expected to facilitate the HI students' understanding. 

As teachers in Durame repOlied, they were not disappointed with the school directors' 

negligent position to wards them and their HI students. Rather, they were showing un reserved 

effo rt and commitment to attract their students' and parents' attention towards educati on. All of 

the p311icipant teachers and director in Mazoria have a program to give a counseli ng service for 

the HI students . Because it was believed to adjust their future career in education. 

In line with this idea, Moores ( 1992) explained that although a teacher will not be a trained 

counselor or psychologist he/she shou ld be a sensitive observer of human behavior. They can 

provide students with career counseling or help them in routine skill s. 

However, there are other oppOliUnities that are absent due to the objective conditions of both 

schools. These are techno logica l equipments such as, video, Telev isions, hearing aids etc. 

Because they are very important to fac il itate the educational performance of the HI shldents. As 

reported by the participants and observed by the researcher, both schools are poorly furni shed. 
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It seems that they lack attention of concerned agencies. In fact, teacher 's efforts are appreciab le 

and good. As it was observed and reported, they were do ing their best. Howeve r, these all 

effotts and devotions were not encouraged and promoted by any concerned agenc ies. 

5.1.4 Future job Expectation for the hearing-impaired Students 

Due to wrong perception towards hearing impairment most of the parents do not beli eve that 

the HI children can join work. In fact, not only due to their wrong perception, but also lack of 

school in thei r locality to continue flilther education, economic problem and farn ess of the 

school from their home to complete the ex isting grade level are some of the other factors that 

aggravate the prob lem. 

Similarly, except one hearing impaired respondent, maj ority of the HI sntdents do not 

anticipate future job opportunities. Because, in addition to soc ieties stigma towards hearing 

impairment, they ascribed the problems to the above mentioned factors (lack of school around 

their loca lity to continue further studies after they complete the ex isting grade level, economic 

problems of parents and farness of the school from their home to complete the ex isting grade 

and the li ke) . 

However, all the teachers in both research sites beli eve that the hearing impaired student's can 

j oin any types of work provided that they are given conducive conditi on. They reported that to 

reali ze the HI student' s funll·e j ob opportuniti es, it requires the commitment of not on ly the 

teachers who are involved in the process but also it requires the commi tment of the parents, 

commu ni ty members, the governmental and non-governmental agencies. Prior to al l problems, 

changing society's perception towards hearing-impairment is the key issue. Because it is one of 

the major and deep rooted "disease" spread wi thin the soc iety's mind. 

Of course, the HI children are equally human beings, except their single difficu lty (hearing 

difficu lty). If every thing is adjusted according to their needs and abilit ies, they can equ al ly 

compute with the normall y hearing indi viduals. Indicating the hearing impaired competence 

Gragg ( 1992) find out that the hearing- impaired can be successful and will get the chance of 

being doctors, lowers, teachers, carpenters, dress makers etc. 
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5.2. Parent-School Collaboration 

It was believed that parents' visit to school/teachers allows them to enjoy the actual 

perfonnance of their respective children in the learning process. Such practices encourage 

parents to promote the rate of attendance and will minimize the chance of attrition. Moreover, it 

enhances parent's involvement in the education of their child both at home and in school. 

However, according to the response of HI student's , teachers and parents themselves, majority 

of parents of HI students do not visit the school in regular basis. They come to school on ly at 

the opening and closing occasions. Even most of them seemed to be astonished for the question 

which says "Have you the tradition of visiting the class to obtain information about your HI 

chi ldren" seeing it as having no relevance to their order as parents of hearing-impaired 

children"? 

[t is important to create strong relationship between school/teachers and parents in regular 

basis. Emphasizing parent's involvement in school matters, Hagal1y and Lucas ( 198 1) stated 

that the fu ll involvement of parents in education of their children with special needs dictates the 

children's achievement and the school success. 

Some parents were discouraged about the future of their [-lIe. Most parents prefer sil ence to 

saying any thing about matters oftheir children schooling to the extent supposing the educati on 

demanded fee. According to the reports of teachers and schoo l principles, unless there is 

awareness creation orientation for parents of hearing impaired chi ldren, parent school/teacher 

joint work is unthinkable. They always ascribed the problem to the long distance, work 

intensity and other inconvenience. 

They were asked whether they know their all HI children's teachers or not, most of them rep lied 

as they know the school directors more than the teachers. However, as regards "how do they 

know the director" their answer eventua ll y nothing more than "because he is a director" Since 

my child is student here" we belong to the same village etc . 

On the other hand all the teachers in DUI·ame specia l class have the tradition of visiting the HI 

students' home. According to their repol1 and as parents of the HI students witnessed, they visit 

the HI student's home when ever tbe students miss the class for more than a week. They 

76 



discuss about the reason why they miss the class and get parents' confi rmation to send them 

school. This tradi tion has of great va lue to minimize drop out rate and to arouse their interest in 

education. However, except few teachers most of the teachers in Mazoria did not get the 

chance of visiting the HI students' home, for they are occupied the who le day in teaching the 

hearing impaired students and the normall y hearing students in morning and after noon shift 

respectively. 

Effective teaching-learning situation for HI students requires the cooperative effOit of teachers, 

directors, parents, community members, governmental and non-govern mental agencies. 

Teachers play mediating role between school and parents. Their unreserved effort is crucia l for 

successful results in the educational process. 

However, as reported by teachers, the school principal in Durame was not cooperati ve for the 

successful education of the HI students. He was always in the safe side of the hearing srudents 

than the hearing impaired students. He does not value any work and efforts of the HI students' 

teachers. Perhaps thi s wrong act was not done in hi s right mind. Therefore, intensive awareness 

creation training on the education of HI students is highly recommended to avoid suc h 

awkward prejudice of school principal and parents and community members too. 

In genera l, lack of refreshment and up grad ing training on s ign language fo r the teachers of HI 

students, shortage of text books, uni form curri cu lum, awkward prejudice of the school 

principals, parents' wrong perception to wards their HIe and their lack of awareness about 

their education, irregu lar attendance of the school on the part of HI students, lack of parent 

school/teachers joint work on the part of most of the parents of the HIS were appear to be some 

of the challenges that hinder the effective teaching learning process of the HI. students. 

77 



Chapter Six 

Summary, Conclusion and Recommendations 

6.1 Summary 

This research has been aimed at investigating educational challenges in teaching children with 

hearing-impairment. It was planed to co llect information from the HI students, teachers and 

principals and parents of the hearing-impaired students. 

Sample of the study consisted a tota l of 71 participants i.e -47 males and 24 females. The 

sample schools were Mazoria spec ial school and Durame special class for the deaf in J-I ad iya 

and Kembata Tembaro zones respectively and both are found in the SNNPR. 

All hearing-impaired students in both schools were found in the age range of 13-18. This 

implies that they joined school at their late age. 

According to this finding, all of the hearing-impaired students had poor knowledge in sign 

language. They couldn't communicate with their teachers as effectively as poss ible. This could 

be attributed to various problems such as inadequacy of teachers ' trainings; shortage of books, 

absence of adapted curriculum, lack of awareness on the part of parents about the education of 

their HI children, long journey to school, economic problem etc. 

As it was repotted by teachers themselves they could not be able to explain each and every 

concept as c learl y as possible using sign language because they couldn ' t get the chance of 

upgrading and refreshing their existing knowledge of sing language. This in turn has affected 

the educational performance of the hearing-impaired students. 

Most of the HI students do not attend the school regularly because they were forced by their 

parents to miss the school and help them. Long journey to school, economic prob lem, and 

students own laziness were also the other contributing factors for their irregular attendance of 

the school. 

Accord ing to the finding of this study, the hearing-impaired sl1tdents had faced communication 

problem with thei r fa mily members and the community. The fa mily members do not 
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understand what he is trying to tell them. He experienced a conflict of home signs and formal 

sign language in the school. Lack of training in sign language for family members and the 

community, aggravates the problem of the HI students both in the fami ly and in the schoo l. 

According to the participants repOlt most of the classrooms were not convenient to teach the 

hearing-impaired students, because they lack suffi cient li ght due to narrowness and wrong 

pos ition of the windows. 

Un like teachers of normall y hearing students, teachers of hearing-impaired students lack some 

privileges, for instance being invigilator or supervi sor of the 8th grade nationa l examination . 

According to their repOlt, most of the people including the schools principals like in Durame do 

not value the HI students' teachers work. They were undermined and underestimated. Teachers 

in Mazoria are paid low salary compared to those teachers of equal service in governmental 

schools. This in turn affects the whole teaching learning process. Despite all these problems, by 

tolerating these all challenges, teachers in both schools were trying thei r best to help the 

hearing-impaired students. For instance, teachers in Durame had the tradition of visiting the HI 

students ' home to discuss with their parents about their ch ildren' s education. 

By understanding the difficulty of the HI students, teachers employ appropriate teaching 

strategies. For instance, they write every important point on the chalk board; they repeat, rev ise 

and elaborate what has been said. Speak slowly and nahlrall y, apprec iate their trial. However, 

due to the objecti ve conditions of the sample schools, there are other useful teachi ng strategies 

that are fai led to be used by the teachers of the hearing impaired students. 

Teachers also give counseling service for those hearing-impaired students who do not come to 

school regularly and for those who deviate in their behavior from the other HI students until the 

desired behavioral cbanges are observed. 

Conceming parents school/teachers joint work, as indicated in the finding, most of the parents 

of the hearing- impaired students were not aware of the impOltance of visiting the school. 

Since majority of the parents of the HI students are illi terate and have wrong percept ion about 

hearing-impairment, they do not value their hearing impaired children's education. According 
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to teachers' repott, even, some of the parents send their HI child to school by anticipati ng some 

aids from governmental or non-governmental agencies. 

With regard to teachers visit to the HI students' home, all teachers in Durame had the tradition 

of visiting the HI students' home. They di scuss with their parents about the education of their 

HI students and this in ntrn helped to reduce drop out rate of the HI students. However, most of 

the teachers in Mazoria could not visit the HI students' home because they were occupied the 

who le day in teaching the hearing impaired students and normally hea ring students in the 

morning and in the after noon shift respecti vely. 

In both schools the HI students seem to face the absence/ shortage of tex t books. The 

curriculum was not al so adapted in accordance with the needs and abilities of the HI sntdents. 

6.2 Conclusion 

Education is a fundamental human right and one of the main factors that reduces povetty and 

improve socio economic conditions. Without education these improvements are unthinkabl e. 

To ensure these improvements, all citizens including the disabled have to get proper education. 

It is important to make educational provisions universal as the need for equity in educationa l 

services, the need for cultura l changes or enrichment etc. is highly sign ificant to support a ll 

disabled children in genera l and hearing-impaired in particular. Hearing loss limits a person's 

ability to enjoy many form s of entertainment, di scussions and dialogues. It al so limits access to 

class room information that is normally ava ilable through personal communication. To address 

the problems of disabled children in general and the hearing-impaired in particular, it requires 

the commitments of the parents, community, teachers, administrators, governmental and non­

governmental agencies 

Therefore, the main focus of thi s research was to identify major educationa l cha ll enges in 

teaching children with hearing- impairment. From the finding of thi s research, it could be 

conc luded as follows. The major chall enges for hearing-impaired students, for teachers and 

community members were inability to communicate effective ly using the sign language. Due to 

lack of upgrading and refreshment training in sign language, teachers faced problems in 

expressing some new concepts, in using sign language. This al so had its impact on HI students' 
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understanding of the subject. It also seems to contribute to poor socia l interaction among the 

fami ly and community members. 

Parents' wrong perception to heari ng-impairment and their lack of awareness towards 

education of their HI children was the other challenge in teaching the hearing-impaired. 

Because most of parents do not va lue the education of their HI children. Even they send their 

ch ildren to school, only if they have no work load at home. Concerning parents school/teachers 

joint work, most of the parents of the HI students have no the tradition of vis iting the school for 

they are unaware of the importance of parent school/teachers joint work. Low sa lary, moral 

decadence and absence of incentives were also the cha llenges that teachers encountered in 

teach ing the I-II students. As it could be seen from the finding of this study, teachers in Mazo ri a 

were paid low sa lary compared to those teachers of equal service in governmental school s. 

Some people do not consider them as real teachers ; rather they undermine and underestimate 

them. They don 't va lue their work. Shortage or absence of text books for I-[] sh ldents was the 

other cha llenge that hinders thei r performance in education. As it was indi cated in the finding 

of this study, the HI students in Mazoria did not get the opportunities of taking text books to 

their home. Similarly the HI students in Durame could get text books only if there are extra 

books after the normally hearing students have received their share. According to the teachers 

report, priority was given for normally hearing students. 

From the fi nding it appears that, the hearing-impaired students require more time and 

s implified instructional materials than the normally hearing students. Therefore, this seems to 

demand curricu lum adaptation according to their needs and abi lities. 

Due to lack of schools to continue further education after they complete the existing grade 

level, most of the HI students seem to be discouraged to attend the ex isti ng grade level. 
i· 
, 

From the finding it appears that, governmental , non-governmental and other concerned bodies 

were reluctant about the education of the hearing-impaired chi ldren. As it was reported by 

participant teachers and as it was roughly observed by the researcher the floor, the windows 

and the desks were not convenient to teach the HI students. Windows were very narrow and 

some of them found in the wrong position. According to the teachers report, the class rooms 
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become dark during rainy and fogy days and that was difficult for the teaching learn ing 

process. 

Even though teachers of the HI students were not encouraged and moti vated by concerned 

agencies, they have attempted to give counseling service for those hearing-i mpai red students 

who do not come to school regu larl y and for those who deviate in their behavior from the other 

HI students until the des ired behavioral changes are observed. This indicates that teachers in 

both schools were empathized to the difficu lty of I-II students more than the other group of 

people. 

6.3: Recommendations 

Research has repeatedly found that the quality and quantity of what students hear has a major 

impact on what they learn. Deafness could have enormous effects on the individua l's ho li stic 

development . Children may have slow language development in all li nguisti c experiences, less 

success educationally, prob lems of adjustment social ly and other envi ronmenta l restrictions 

(UNESCO, 1984). Such delayed and slow developments can influence a deaf child' s ability to 

develop communication ski ll s, such as reading, writing and speaking/s igning. The extent of 

these difficu lties in language arts depends on the child 's degree of HI, and age of loss 

(Gearheart et.al 1992). 

According to education and training po li cy (1994) di sadvantaged groups will receive special 

support in education. In order to address special needs education programs, inc ludi ng 

educati onal program for the hearing impaired, it requires the cooperati ve efforts of parents, 

community members, teachers, school principals, governmental agencies, non-governmenta l 

agencies and charity organization. With thi s background, the foll owing recommendations are 

forwarded. 

* To address those disadvantaged groups needs in education , there shou ld be 

awareness creation program fo r parents and community mem bers. 

* To ensure effective communication means among fa mil y and community members, 

it is advisable to arrange sign language regu lar training program for them. 
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* In order to ensure the hearing-impaired students successful performance in 

education, teachers need to get appropriate and progressive and up-to-date tra in ings 

in sign language. 

* As it was fou nd in the finding of this study, some school principals, Woreda, zonal 

and regiona l office officials were reluctant about the education of the HI students. 

Therefore, it needs to create intensive orientation and awareness creation forum for 

them in specia l needs education in genera l and the education of HI students in 

pal1icu lar. 

* As it was reported by the participants of the study, due to various reasons such as 

work load at home, parents lack of awareness, long journey to school etc majority of 

the HI students do not attend the class regularly. Therefore to minimize thi s 

problem, there should be awareness creation orientations for parents on the 

importance of education of the HI students. 

* According to the finding of this study, long journey to school for HI sQldents was 

one of the factors that contribute to high droup out rate and irregular attendance of 

the school. However, according to the Ethiopian Education and Training policy 

( 1994), expansion of quality primary education to all citizens is not on ly a right but 

also a guarantee for deve loplllent. Thus, it is recommended that the HI students need 

to get the school in the access ible area. 

* Lack of school to continue further education was the other factor that discourages 

the parents of the HI students, teachers and the HI students themselves. Therefore, 

the governmental, the non-governmental, the charity organi zations and community 

need to give due attention to find the so lution. 

* Lack/shortage of text books was one of the other challenges that hinder the HI 

students' educational performance. To alleviate this problem all the concerned 

bodies should give due attention. 

* The curriculum did not consider the difficulty of HI students. Therefore, Special 

consideration would have to be given by cu rri cul a designers to make the curri culum 

compatible with special needs of the hearing impaired. 

* As indicated in the finding of thi s study, the classroom, the wi ndows, the desks the 

blackboards and the floor were not convenient to teach the HI sQldents. Therefore, 
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the governmental , the non-governmental , the charity organizations and the 

community agencies must play a signifi cant role in improving, organizing and 

adjusting the learn ing environment conducive to teach the HI students. 

* Teachers in genera l and teachers of the HI students in particular are the key and the 

most important elements in successfu l educational outcomes for the students. 

Therefore, they have to be respected, encouraged and their work should be va lued. 

* Parents school/teachers joint work is one of the important means to promote the 

smooth teaching learning process in the schoo l. Therefore, it is advisable to give 

awareness creation orientations for parents on the imp0l1ance of parents' 

school/teachers joint work. 

* Teachers need to use loca ll y avai lab le teaching materi als in order to rai se the HI 

students' performance in education. 

* If possible, the concerned agencies need to arrange some technological equipment 

such as Hearing aids, Videos , Television etc. Because these equipments are 

expected to raise the HI students ' interest in education and also they have a positi ve 

effect on the teaching learning process. 
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Appendix A 

Addis Ababa University 

School of Graduate Studie s 

Departme nt of Educational Psychology 

Questionnaire for Hearing-impaire d Students 

This questionnaire IS designed to be comple ted by hearing-impaired children. The main 

obj ective of this questionnaire IS to investigate the educational ch allenges in teach ing 

children with hearing impairment . It is believed that your participation in giving full 

information on this questionnaire is highly crucial and the bases for good outcomes in this 

study. 

Thank you fo r your cooperation. 

Direction: Read the following questions and fill with the appropriate 

information in the blank s paces provided and select the correct respon se for 

those questions , which h ave alternative responses by underlining to the 

corresponding number of response. 

Notice: you can resp ond to more than one alternative if you think it is 

appropriate. 

A. Background information 
/ 

1. School~~ __ Sex _~~_ Age ___ Grade _~~_ 

2. Zone Woreda Region _ ___ _ 

B. Inform ation about your hearing loss 

1. Cause of your hearing loss 

I .Hereditary 2. Disease 3. Accident 4. Not known 

2 . Age of onset of your hearing loss 

1.Before birth 2. At bir th 

6. Not known 

3. The present status of your h earin g loss 

1. Mild 2. Moderate 3. Severe 4 . profound 

4. What were the effort made to treat your hearing difficu lties in the 

early period 



l. Local treatment 

treatment 

2. Medical treatment 

4. No effort made 

c . Family Background 

I. Fathers educational status 

3. Spiritual 

l.Cannot read and write 2. Can read and write 3. Grade C 4 

4. Grade 5 to 8 5. Grade 9 to II 6 . Grade 12 and above 

2. Mothers educational status 

l. Cannot read and write 

3. Grade C4 

5. Grade 9 to II 

2. Can read and write 

4. Grade 5 to 8 

6. Grade 12 and above 

3. With whom are you living at present? 

l. With both parents 2. With mother only3.With father only 

4. With guardians 5.0thers (please specify), ____ _ 

4. Your family size 

l. Two 2. Three 3. Four and above 

5. Do you have sisters and brothers? 

l. Yes 2. No 

6. If you have sisters and brothers, 

number of sisters , number of brothers ___ _ 

7. Are you the first born in your family? 

l. Yes 2. No 

8. If your answer for question 7 is "No", you are the child 

l. 2 nd 2. Third 3. Fourth 4. Any other __ _ 

9.Are you the only hearing-impaired child in your family? 

l. Yes 2. No 

10. If your answer is "No" for question 9 , who is the other HI child? 

l. Brother 2.Sister 3. Mother 4. Father 5. Any other (specify) _ _ 
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D. Parents occupation, Income and Living condition 

11. Father's occupation 

l. A farmer 2 . A merchant 3. A teacher 4. Any other 

12. Mother's occupation 

l. A farmer 2. A m erchant 3. A teacher 4. A house wit 

5.other (please specify) _ _ 

13. If your parents are farmers , the average yearly crop production in 

quintal is ---? 

l. Less than 5 quintal 

4. 15 and above 

2. 5-10 quintal 3. 11 - 14 quintal 

14. If your parents are civil servants (e.g. teachers, merchants or other) the averag 

monthly income in birr? 

l. Less than 200 2. 200-499 3. 500-999 4. 1000 and above 

15. Parents living condition 

1. Both are living together 2. Divorced 3. Father died 

4. Mother died 5. Both are died 

E.Challenges in the Teaching Learning Process 

1. Do you know sign language? 

1. Yes l.2. No 

2. If your answer for question 1 is "Yes", how was your degree of mastery? 

l. Excellent 2. Very good 3. Good 4 . Faire 5. Poor 

3. If your answer is "No" for question 1, with which methods of 

communication do you communicate? 

1. Lip reading 2. Oral method 3. Total communication 

4. Other (please specify), _ _ _ 

4. How often do you attend the class? 

l. Regularly 2. Sometimes 3. Rarely 

5. In question 4, if you attend the class sometimes or rarely, 

why don't you attend regularly ? 

1. due to long journey 2. To help parents 

3. Due to shortage offood and cloth 4.0ther ( specify) __ _ 

6. Is the classroom comfortable for the teaching learning process? 
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l. Yes 2. No 

7. If your answer is "No" for qu estion 6; what is missing? 

l. No sufficient light 2. The class is not acoustic 

3. The class is noisy 4. other (please specify) ___ _ 

8. Do you have books in all subjects? 

1. Yes 2 . No 

9. If your answer is "No" for ques tion 8, what is the reason? 

1. Due to shortage of books in the school 

2. Due to shortage of money to buy books 

3. Due to problems of administration of the school 

4. Other (specify)------

10. Which methods of communication do teachers often employ during the 

teaching learning process? 

l. Sign language 2 . Oral method 3. Lip reading 

4.Total communication 5. Any other (p lease specify) ___ _ 

11. Do teach ers express each and every concept in the text books? 

as clearly as poss ible using sign language 

l. YeR 2. No 

12. If your answer for question 11 is "No" wha t could be the possible reason? 

1. Due to limited knowledge on sign language 

2. Due to limited interest to teach HIe 3. Oth er (please specify) __ _ 

13. Do teachers employ different methods of communication to m eet the needs 

abilities of deaf and hard of h earing? 

l. Yes 2. No 

14. If your answer is "No" for question 13, which method do they frequ ently u se? 

l. Sign language 2. Lip reading 3. Oral m ethod 

4. Other (specifY) __ 

15 . How often do teachers use visual aids such as films, videos and e tc.? 

1. Always 2. Sometimes3. They never use 

16. Which one of the subjects do you like mos t ? 

l. Amharic 2. English 3. Maths 4. Social s tudies 

5. Scien ce 6. all subjects 7. Other (s pecify) __ _ 

IV 
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17. What was the most common academic challenges in your school? 

1. Lack of skilled and trained teachers in sign language 

2. General incompetence of teachers 

3. Shortage of textbooks 

4. Inconvenience of school setting (distance between home and 

school) 5. Other (specify) ___ _ 

18. Do teachers give home works and class works regularly? 

l. Yes 2. No 

19. If your answer is "Yes" for question 18, how often do they correct home 

works and class works? 

1. Always 2. Sometimes 3. They never correct 

20. How often does traffic load disturb your a ttention during the teaching 

learning process ? 

1. Always 2. Sometimes 3. Rarely 4. It never disturbs you 

2l. Do you ask questions when things are not clear to you? 

l. Yes 2. No 

22. If your answer is "No" for questions 21, why not? 

1. Due to communication problems 2. Due to lack of experience to ask question 

Due to lack of teachers willingness 4. Other (p lease specify) _ _ 

F. Challenges in the Family and Neighborhood 

23. How do you communicate with your family members, neighbors , fri ends etc? 

l. Using sign language 2. Using home sign 3. Using oral method 

4. Other (please specify) ___ _ 

24. Who h elps you in doing your home works and class works or in your study? 

l. Father 2. Mother 3. Brothers or sisters 4. Nobody helps me 

5. Other (please specify) 

25. Do your parents give equal educational chance for you and the other siblings? 

1. Yes 2. No 

26. If your answer for question 25 is "No" what was the reason? 

1. Due to wrong perception to HI 2. They love the other siblings more than you 

3. Other (please specify) __ _ 

27. Do h earing peers in your neighborhood play equally with you and the other 

peers? 

v 

heari I 



1. Yes 2.No 

28. If your answer for question 27 is "No" why not? 

1. Since you don't want to play 

2. Due to attitudinal problems on the part of hearing peers 3. Other (specify) --

29. How often do your parents visit the school to follow up your educational progress? 

1. Always 2. Some times 3. Rarely 4. They never visit 

30. If your answer for question 29 is "Rarely" or "Never" what was the 

reason? 

1. The school does not allow them to visit. 

2. Due to awareness problem on the part of parents 

3. Lack of interest on the part parents 

4 . Due to shortage of time on the part of parents to visit the school 

5. Other (please specify) ____ _ 

31. Have you ever got the opportunity of developing sign language out side 

the class? 

1. Yes 2.No 

32. If your answer for question 3 1 is "yes" by what means do you develop? 

1. Panel discussion 2. Seminars 3.Training 4 .0ther (specify) _ 

33. Do teachers talk with out facing you? 

1. Yes 2. No 

34. If you r answer for question 34 is "Yes" how frequently do they talk? 

1. Always 2. Some times 3. Rarely 

35. Have you got the opportunities of using hearing aids? 

1. Yes 2. No 

36. If your answer is "yes" for question 35, where and when do you use it? 

1. At any place and any time 2. In the classroom only 3 . 

Other (specify) __ 

37. If you say "yes" for question 35, who has provided you with hearing aid? 

1. The school 2. NGO's 3. The parent 4. Other (specify) _ _ _ 

38. What is your possible means to enhance the opportunities of reading and 

writing? 
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1. By depending on the classroom instruction 

2. By reading different text books 

3. By being assisted by tutorial program 

4. By being assisted by family members 

5. Other (please specify) _____ _ 

39 To what extent do you expect job opportunities after you finish your studies? 

1. I expect in confidence 2 I expect partially 3. I expect rarely 

4. I never expect 

40. If your answer for question 39is rarely or never , what could be the reasons? 

1. Absence of schools around your area to continue further education. 

2. Due to economic problems 

3. Due to parent's lack of awareness 

4. Other (pleas specify) _ ___ _ 

41. Do teachers give you counseling service in addition to teaching service? 

1. Yes 2. No 

42. If you say "yes" for question 41 , how often do they give the service? 

1. Regularly once a week 2. Regularly once a month 

3. Regularly twice in a semester 4. Other (please specifY) __ 

43. What measures do you think need to be taken to improve the 

education of HIe? 
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Appendix B 

Addis Ababa University 

School of Graduate Studies 

Department of Educational Psychology 

Interview for Teachers 

This interview is designed to be conducted to teachers of hearing­

impaired children. The main objective of this interview is to investigate 

the educational challenges in teaching children with hearing­

impairment. 

It is believed that your participation in giving full information on this 

interview guide is highly crucial and the base for good outcome in this 

study. Any information given will be kept confidential . 

Thank you for your cooperation 

Direction: Listen to the following questions and provide with the 

possible information's, reactions, opinions and feelings orally to the 

person reading the questions to you. 

A. Background Information 

School Sex Age ___ _ 

Zone _ ___ Woreda _ __ _ Ethnic group, ___ __ _ 

Mother tongue _ _ ___ _ 

B. Teachers' Educational qualification 

a) Grade 9-11 b) Grade 12 complete 

c) Grade 12 and 6 months training d) Grade 10 and 

1 year training 

f)College diploma 

e) Grade 12 and 1 year teachers training 

g) 1" degree h) Any other (please specify), __ _ 
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C. Challenges in Teaching Hearing-impaired Children 

1. Do you know sign language? If you lmow how was it effective to teach childre 

with hearing impairment? 

2. Which m ethods of communication you often use in the teaching learning proce, 

Wh y? 

3 . What do you comment on the availa bility of text books and 

teachers guides in all subject areas? 

4. Are the text books the same for h earing and HI students? 

if so, what is your comment in u sing the same text books? 

5. How was the conditions of the classrooms and furni ture's? 

6 . Do the hearing impaired children attend the class regularly? If n o, what was th 

problem? 

7. How often you u se teaching aids? 

while teaching the hearing impaired children ? 

8. Do you give home works and class works for HIe? If so , 

how do they perform ? 

9. How often do parents of the HIe visit the school to follow up the educatiom 

progress of their HIe? 

10 . Do teachers visit the HI students' family? 

11. Is there any student who quiet his / h er education due to lack of family care or du 

to other reasons? If you say yes, what was your contribution to h elp ther 

readmitted? 

12 . What do you comment on the most common challenges in teaching the 

HIe? Example: on the miss behavior of the HIe, on their academic 

performance, on teachers' attitude to teach the HIe , and oth er related problems ? 
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13. What are your common teaching strategies in teaching the HIe? 

14. How often do you understand the problems of the HIe and help them in diffen 

activities such as , givin g counseling services, offering additional edu catior 

support? 

15. What do you comment on HI children's opportunities 

of u sing h earing aids ? 

16. What do you comment on the future job opportunities of HIe? 

17. What measures do you think need to be taken to improve 

the education of HIe? 
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Appendix C 

Addis Ababa University 

School of Graduate Studies 

Department of Psychology 

Interview for School Principals 

This interview is designed to be conducted to sch ool principals of the 

HIC. The main objective of this interview is to investigate th e 

educational challenges in teaching children with h earing-impairmen t. 

It is expected tha t your participation in giving full informa tion on this 

interview is highly crucial and the base for good outcome in this study. 

Any information given will be kept confidential. 

Than you for your cooperation. 

Direction: Listen to the following questions and give the most 

appropria te and relevant information , opinions and feelings orally to 

th e person rea ding the question to you . 

A. Background Information 

School Sex Age ____ _ 

Region _____ Zone _ _ _ _ _ Woreda ____ _ 

Religion Ethnic group ____ _ 

Mother tongue 

B. Educational qualification 

a) Grade 9- 11 

b) Gra de 12 complete 

c) Grade 12 and 6 months training 

d) Grade 10 and 1 year training 

e) Grade 12 and 1 year teachers training 

f) College diploma 

g) 1 s t degree 

h) Any oth er (please specify) _______ _ 
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D. Challenges in the teaching learning process 

1. Do you know sign language? if you don't know, how do you 

communicate with HIe? 

2. What do you comment on the availability's of text books and other 

reference materials in all subject areas? 

3. In teaching the hearing- impaired children teachers often use the 

same textbooks to HIe and hearing children. What do you 

comment on this? 

4. How was the conditions of the classrooms and the furniture's 

5. Is there any student who quiet his/her study due to lack of family care or due to 

other reason? If you say Yes, What was your contribu tion to help them 

readmitted? 

6. How often do parents visit the school to follow up th eir HI 

childrens' educational progress? If they never visit why not? If they 

visit, how was the extent of their involvement? 

7. What do you comment on HI children's opportunities of using hearing 

aids? 

8. What do you comment on the future job opportunities of HIS? 

9. Have you got the opportunities of understanding the problems of HIe and helpini 

them to succeed in their educa tion? 

10. What measures do you su ggest to improve education of HIe? 
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Appendix D 

Addis Ababa University 

School of Graduate Studies 

Department of educational Psychology 

Focus-group Discussion for Parents 

This focus-group discussion is designed to be conducted to parents of 

hearing-impaired children. The main objective of this focus-group 

discussion is to investigate the educational challenges in teaching 

children with hearing-impairment. 

It is believed that your participation in giving full information, opinions feelings and 

reactions on this focus-group discussion is highly cru cial and the base for good ou tcome 

in this study. Any information given will be kept confidential. 

Focus group discussion Questions guides 

A. Challenges 

1. How do you communicate with your HI impaired children2 

2. How often do your HI child attend the school? 

3. How far you understand the problems of your HI child and give 

pertinent support for him? 

4. How much the governmental and non-governmental agencies or any other 

charity organizations support your HIe? 

B. Parent school/teachers joint work 

1. How often do you visit the school? 

2. How often do teachers visit your home? 

.:. What do you suggest to improve the education of the HIS? 
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