
STATUS OF PARENTS INVOLVEMENT IN SCHOOL AND 

THE NEED FOR EMPOWERING THEM 

THE CASE OF THREE SPECIAL DA Y SCHOOLS 
FOR THE HEARING IMPAIRED 

By: 

MERGA LlGDI 

Submitted To : 

School of Graduate Studies in Partial Fulfillment to 

Degree of Masters of Art in Special Needs Education 

June, 2001 



Addis Ababa Uni versity School of Graduate Studies 
Status of Parents involvement in schools and the need for 

empowering them 

The Case of Three Specials Day Schools for (he Hearing Impaired 

By 
Merga Ligdi 

Approved by Examining Board 

Chairman, Dep~ ment 01 Grad uate 

Committee 

YosufOmar Abdi (Dr.) 

Advisor 

Examiner, Internal 

~ - !(o6!~1 
Signature 

Signature 



Table of Contents 

ACKNOWLEDGMENT. ........ .. .. .. .. ... .. . .. .. .. .. ... .. . ........ ...... ... . . 
LIST OF TABLES ........ ....... ... .. . 

ACRONYMS .. 

ABSTRACT. 

CHAPTER ONE: INTRODUCTION 
1.1 Background of the problem ..... . 
1.2 Statement of the Problem ................ ........ ........ .. .. ...... . 
1.3 Basic Issues/Research Questions ........................ . 
1.4 Objectives ..................... .. .. .... .. ... .. .... . ..... .. . ... ... .. . .. . . 
1.3 Significance of the study .. 
1.4 Definition of terms ... ............. . ............. . ......... .. . . . 
1.5 Delimitation of the Study. . ... .. .. ... ........ ... .. ... ............ .. . 
1.6 Limitation of the study ... . .. ........................ . 

CHAPTER TWO: REVIEW OF THE RELATED LITERATURE 
2.1A Brief Account of Education for the Hearing Impaired 
2.2 An Overview of Both Local and Global Perspective of 

Persons with Disabilities ...... ... ..... ... . .... .... . 
2.3 Views about parents Involvement in school ... ......... . 
2.4 The Role of parents of the Hearing Impaired and parent-

Page 

II 

iii 

IV 

1 

3 

4 

5 

6 

7 

9 

9 

10 

12 

14 

teacher shared responsibility .. ......................... 18 
2.5 Rationales for Parents involvement in schools of the 

Hearing Impaired ... ... ....... ... ... ... ... ... ... ... ... ... ... .... 19 
2.6 Means of Maintaining Parent-teacher Relationship in Special 26 

Schools and the Role of Teachers in This Respect ..... . . 
2.7 Training and Counselling Services for Empowerment Parents 32 
2.8 Parents right in Special Needs Schools .... .. ...................... 41 
2.8.1 Summary. .. ... ..... . .. . .... .. ... ... ...... . .. ... ... . .. ... ... ...... .... 47 



CHAPTER THREE: METHODOLOGY 

3. 1 Characteristics of Data Sources ........ . .. .. ... . ....... ..... . . .. . 
3.2 Instrument. .. ...... . . ... .. .. .... ....... .... ...... . 
3.3 Sites and Informants selection .. .. 

3.4 Procedure of Informants Involvement ......... ...... . 
3.5 Data Collect ion Procedure 

3.6 Method of Data Analys is .. 

CHAPTER FOUR: RESULTS AND DISCUSSION 

4.1 Results 

51 

53 

54 

54 

55 

56 

4.1.1 Interview with Principals ...... .. . ... .. .. ..... . ... .. .. ....... ...... . ... 57 
4.1.2 Interview with Parents... ...... ................ .... ...... .......... ..... .. 65 
4.1.3 Focus-Group Discussion with Homeroom Teachers ....... .. .. . 74 
4.1.3.1 Cause for parental non-involvement in view of teachers ... 77 
4.1.4 Results on Checklist. .... ... ............. . ..................... ...... .. 83 

4.2 Discussion 90 
CHAPTER FIVE: Summary CONCLUSION AND 
RECOMMENDA TION 

5.1 Summary .......... ... .. ... ..... . .. . .. .. .. ... ... ... ... .... ..... . ... . ... .. .. ... 99 
5.2 Conclusion ... ... ...... ... .. .. .. .......... .. ... ......... .. ....... .. .. ..... 100 
5.3 Recommendation.. . ..... .... ... ............. ... ... ...... .. ... .. ... ... .. 102 

- References.... .. ... .. ... . ... .......... .. .... ... ... .. ... ... .... ... ..... 128 
- Append ixes .... ... ... ... ............ ..... ...... .. .. ... .. .... .. ..... . .. . 



ACKNOWLEDGEMENT 

I am highly indebted to Dr. Yusuf Omer Abdi, my advisor, Associate Professor, Addis 

Ababa University for his fatherly concern and close assistance from commencement 

to completion of the study. The thesis is , for its significant part, the yield of an 

unreserved and highly critical appraisal and ed iting of Dr. Teka Zewdie, staff 

Department of Education Psychology, who deserves a lion 's share of the writer's 

hearty thanks . 

I am so thankful to Special Education Teachers and admin istration , in Senteria, 

Mazoria and Harar Schools for the Deaf without whose cooperation access to the 

data wou ld have been difficult or impossible. The financial assistance of the 

Ethiopian Evangelical Church Mekane Yesus is one of the appreciable inputs in this 

study. The success of the study is greatly due to material and technical assistance of 

Rift Valley Children and Women Development Association (RCWDA), a local NGO. 

The administration and staff of Mekanisa School for the Deaf deserve great 

appreciation for their priceless cooperation during pilot testing of the instruments. 

Moreover, the investigator has a particular admiration for W/ro Lidia Bekele , a 

secretary, RCWDA, who kindly devoted her energy and normal working hours and 

leisurely for typing and editing the thesis . 

Lastly, my deep gratitude is extended to my youngest sister, Getie Ligdi, being a 

student herself, for her incredible commitment to my study, taking over the 

management of all household and livelihood matters wh ile I was away from home 

for the study. 



LIST OF TABLES 

PAGE SECTION STATUS OF TEACHERS EFFORT TO EMPOWER 
ONE: PARENT 
Table I: Cond ition of Home Visit 

How they Valve Parental Involvement in 
SchooL .... 83 Table II : Wi llingness to Make Academic Records/ 
Information to Parents for Review 
Attempts to Familiarize Parents With 
Schools' Regulations 84 

. . . . . . . . . . . . . . . . . . . . 
Table III : Advise/Counsel Parents on Parenting Skills 85 
Table IV: Orientation to Parents on their Rights in 

Schools of the HIC 
Encouragement to Parents for Classroom 
Visit ....... 85 

Table V: Status of Teachers' Sign Language 
Attempts Made to Train parents in Sign 
Language to Parents 86 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

SECTION STATUS OF PARENTS ROLE AS VIEWED FROM 
TWO: TEACHERS PERSPECTIVE 
Table I: Inclination to See/ Talk to Teachers for 

Assistance/ Counselling on the Chi lds 
Situations 
Follow-Up the Ch ilds Schooling (Ask About, 
Comment, Suggest, Complain , etc) 87 
............ 

Table II : Readiness to Provide Information Required 
by Teachers on the Childs Home Behavior 
Knowledge and fUse of the School's 

Regulation ........................ .. .. .... . .. .... 88 
Table III: Tendency to Realize/ Exercise Their Rights 

and as Parents of HIC Schools. 
Participation in Formal or informal 
Discussions, Talks , Debates Etc Related to 
the Education of Their HIC .. .. . ...... .. 89 

Table IV: Tendency to Visit Classroom 
Response to School's Invitation (Calls For 

PartiCipation in Various Relevant Activities)---- 90 



Acronyms/Abbreviations/ 

CWD­

CWHI­

FGD -

HI 

HIC -

Children With Disabilities 

Children With Hearing Impairment 

Focus-Group Discussion 

Hearing Impai red 

Hearing Impaired Child/Children 

HRTs - Home-Room Teachers 

SETs - Special Education Teachers 

UNESCO - United Nations for Education, Science and Culture, 

Organization 

EFPWDs - Ethiopian Federation of Persons with Disabilities 

CWSN - Chi ldren with Special Needs 

SNNPs -

NCC -

SO -

SSD -

MSD ­

HSSD­

SHI -

PHIC -

SCWDs -

CWDs­

EHI -

Southern Nations Nationali ties and Peoples state 

National Children's Commission 

Schools for the Deaf 

Senteria School for the Deaf 

Mazoria School for the Deaf 

Harar Special School for the Deaf 

Schools for the Hearing Impaired 

Parents of hearing Impaired Children 

Schools of children with Disabilities 

Children with Disabilities 

Education of the Hearing Impaired 

111 



Abstract 

It was intended to investigate the statu s of parents' involvement in three schools for 

the hearing impaired and the need for parenta l empowerment. Data sources were 

parents, teachers and principals. The basic /research/ questions investigate issues 

surrounding the part parents of hearing impaired child ren (PHIC) play in schools, the 

endeavor of the school (teachers and principals) to build the capacity of parents for 

involvement and the channels in operation for parent-school communication. The 

instruments used were sets of interview guides, focus-group discussion and a check 

list. The data gathered were ana lyzed qua litatively in the main, except for the use of 

numbers and percentage in a part of it. The finding was that: 1) the effort of staff to 

raise parental participat ion in schools is insignificant. 2) parental interaction with 

school (by way of commenting, suggesting etc) on issues of their chi ldren was found 

to be low. 3) th e channels connecting the school with parents are loose. Genera lly, 

on ly staff, are involved in the education of CWHI in school. 

The implication is that the administration shou ld conduct awareness creation/raising 

programs for parents on their role in the education of the children with hearing 

impairment. The staff, moreover, has to empower parents to involve in meetings, 

conferences, seminars to suggest, or comment, etc about the education of their 

hearing impaired children. To this end, of course, teachers and administration should 

devise feasib le parent-school/teacher communication channels. Moreover, the staff 

needs to help parents foster the experience and courage of classroom visit. Above 

all , it is highly invaluable that parents are empowered toward exercising their rights 

The Ministry of Education shou ld technica lly co llaborate with the organizations 

financing the schools, especially in staff professional up-grading which seems to 

to lerate no more delay. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Problem 

Educationa l process in simi lar way as in those of other social sectors involve the 

interaction of many parties . Specifically speaking, the joint endeavor of parents & 

school is very likely to produce more effective outcome than their isolated activities 

while working toward one and same goal. 

The need for parental involvement streams from the thinking that school alone 

cannot handle every problem child ren confront in the course of their school ing The 

roles of parents include program choice, fulfillment of learning environment, planning 

the curriculum, participating in monitoring and assessment of the effectiveness of the 

whole program. This assertion holds true for all parents ind iscriminate of the kind of 

schools their children go to ordinary or special pa rent-teachers contact is very 

important for parents to accomplish these tasks. 

Schools can employ various means to have parents and teachers come together to 

work on the problems of the education: To mention, but a few, conferences, 

teacher's home visit and joint parents- teacher goal sett ing, and parents classroom 

visit are significant opportunities. These are good channels for the teacher as well to 

analyze the rea lities at home to determine feasible course of action in the lessons 

they offer for specia l education teacher (SETs), to carry out the educational 

intervention appropriately. His/ her knowledge of the ch ild's home and school profi le, 

obtained th rough home visit, plays significant role. Home visit guarantees the 



teach er a reliable knowledge to identify what both parties , pa rents and teachers , 

should do and can expect from each other in turn whi le working in partnership. 

One of the ways that can help to maintain such partnership is, parents' participation 

in day -to- day assessment process to identify all the strengths and weaknesses for 

more improvement or effective early intervention; parent - teachers conference is 

another mechanism for promoting their relationship. 

Despite overall perception of the advantage of parent-teacher partnership, practically 

there seems more often than not, to preva il serious gap of adequacy owing to 

various factors. 

Educators are expected to empower parents by way of va luing their opinion and 

respecting their cu lture. Teachers need to learn more about reaching out to parents 

to foster parents' capacity of informed decision- making in all stages of educational 

process if a difference is to be made. 

Parents must be sensitized to their rights and obligation in the process of their 

ch ildren's education. One of the possible measures of parents' realization of their 

rights In school is the status of their access to the educational records of the 

children . Access to academic performance records will allow parents to have clear 

profile of their children's school life in order to fill in possible gaps discovered. In 

fact, this opportunity can significantly rely on adequate school leadership and/ or its 

sensitivity to the role of parents in school life on the part of teachers. In general the 

investigator bel ieves that parents involvement is a guarantee for success in schools 

for CWDs, and in SHI, in this context, which of course ca lls for the endeavor for 
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empowering them on the part of staff and perhaps other re levant bodies, as wel l. 

Yet, the existence of th is phenomenon in, SO in Ethiopia, seemed to the writer 

need ing rectification/ascerta ining through investigation. 

To this end, basic questions/ issues of survey surround ing parents' involvement in 

schools for the hearing impaired (SHI) v. the need for thei r empowerment were 

raised. The survey focused on three schools identified, known as Senteria School for 

the Deaf (SSD), Mazoria School for the deaf (MSD), and Harar Special School for the 

deaf (HSSD). In order to broaden view about the issues raised various literature from 

abroad and the limited available indigenous ones were consu lted . Data were 

co llected using instruments developed-interview guide, Focus-Group Discussion 

(FGD), checkl ist. The survey involved parents, teachers and principals as 

informants. The data were, for the major portion, treated/analyzed qua litatively. The 

resu lt was discussed fo llowed by conclusion wh ich led to a recommendation. 

1.2 Statement of the Problem 

A ch ild 's education can be affected by a number of factors. To mention, but a few, 

school- related elements, the adequacy of the school's phys ical facility , the 

educationa l status of the teachers, and th eir interest and experience, and the status 

and style of administration etc are very important. However, in the question about 

absence of equa l sharing between both school and parents is equally vital without 

which success, will be difficult or impossible to attain the desired goa l because it is 

unwise to assume all responsibi lities to school. Education should be perceived as a 

project involving all stakeholders wherein parents are as significant actors as school. 

This notion emanates from the simple thinking that the learner is nothing but some 
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kind of citizen who evolves for his/her full personality out of the joint womb of both 

fami ly and school. Thus, ranging from the moment of enrollment at school through 

the termination every stage demands the involvement of parents for successfu l 

schooling. 

This general understanding works with any school and any parents . Of course, when 

it comes to special education in genera l and the education for the deaf in particular 

the role parents play in school and the necessity of their mutual assistance with it 

becomes greater and greater in all aspects, both in degree and in kind . Because, 

success in education is equated with the function of partnership established between 

the two parties, parents and school, and the part that the former play. Generally, in 

fact, such partnership and empowerment parents for involvement calls for the 

commitment of the school/teachers. 

However, it was felt that a gap of awareness, about the role parents play in schooling 

of their hearing impaired chi ldren, prevails. Briefly, to investigate the status of the 

relationship between school and parents in SHI, in Ethiopia, and the need for 

empowering parents for involvement is very important issue. 

1.3 Basic Issues/Research Questions! to be answered 

1. Do parents of hearing impaired child ren (Hie) understand schools 

regulations and their rights in the education of their Hie? 

2. Do parents of hearing impaired child ren (Hie) rea lize the schools' 

regulations and their rights in the education of their Hie? 

2.1 Do parents participate in the school's forma l or informal 

Discussions? 
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2.2 Do parents of Hie follow-up their ch ildren's school progress? 

2.3 Are there attempts made by administration and teachers to promote 

parental involvement through invitations to talks , conversations 

(related to thei r children's education?) 

2.4 Is there any parent orientation program in schools (on the basic 

concepts of parenting Hie, deaf, and deafness, and use of signal 

language) 

2.5 How often do parents visit school? (classroom, record office, play 

ground etc.) 

2.6 Are there any regu lar or specific communication mechanisms 

between parents and school? 

2.7 How often do teachers visit the families of Hie? 

3. Are there any basic constraints against the participation of parents of Hie 

in school? 

Objectives: The purpose of the study is to assess the level of parents' involvement 

in schools of their Hie in line with the status of intervention activities underway for 

empowering them. The final intention is to seek possible solutions to problems, if any, 

that may be revealed to all concerned . 

Specific Objectives: The investigation is intended to: 

• Identify whether parents of Hie realize the school's regulation, and their 

rights and obligations. 
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• Learn if parents of Hie fo llow-up thei r ch ildren's schooling, and participate 

in the school's educational talks, conversation , discussions, etc? 

• Recognize whether or not training is offered to parents to promote their 

participation in the education of the children. 

• Find out the status of parents ' visit to school and teachers ' home/family 

visit. 

• Specify problems working against parental empowerment (if any) and 

suggest so lutionnsto parents, teachers and relevant authorities . 

1.4 The Significance of the Study 

Anybody or an organization advocating child right or rendering services to the child 

should acknowledge the role of education as important component of the package. 

In fact, educational services demand a firm networking of all multisectoral parties. 

The two most immediately responsible ones , for the child's education, are parents 

and school. Thei r efforts are complementary to each other to bring about desired 

change of behavior. Of course, there should be deliberate, programmed and 

continuous interaction between them. 

Schools should be open to utilize parents' skills and experience for maximum 

benefit in the process of successful decision-making , planning , programming , and 

evaluation of the whole course of educational activities (Stealla , 2000). Other 

researchers showed the benefits of home-school contact some of which are the 

promotion of the child 's communication ability and effectiveness of teachers, etc 

(Tibebu, 1989). 
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Unfortunately, in Ethiopia as it may also be the case in many other developing 

countries, the attention paid to special needs education includ ing the education of 

ch ildren with hearing impairment ( CWH I) seems to be minimal , if not absent. Where 

as concerns for the regular schooling are used to be part of the trad ition, discussions 

and decisions over human, material and financia l resou rces/ inputs all revolve around 

the orbit of regular education , regu lar school, regu lar teacher, regu lar students, etc. 

However, morally, legally as well as eth ically, issues of the education of the HI as 

part of human rights in general, and in responses to internationa l and regional 

conventions, should receive high regard and attention of the publ ic, empowering 

parents of the hearing impaired for involvement. Thus , the study is so significant both 

in attempting to bring to light the issues of parent-school partnership in SHI while it 

may add to existing literature in the field as well 

1.4 Definition of Some Terms 

Hearing Impairment The most genera l term for malfunction of the auditory 

mechanism; does not distinguish either the anatomical area primarily involved or the 

functional nature of the impairment (Good, 1959). 

Home-room teacher a teacher who is assigned to a home room to which pupi ls 

report during the day for admin istrative purposes, who is responsible for some formal 

records relating to the pupils, who serves as the pupils ' counselor (Good, 1959:285.) 

A deficiency in one's abi lity to hear; rang ing from a mild loss to a total lack of hearing 

ability (deafness). At the level of severe loss, defined as 70-90 db measured on an 
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audiometer, hearing impaired individuals require extensive training in communication 

methods (Verguson, 1990 . 152) . 

Deaf (deafness) 

Defined as a condition in which the aud itory sense is not the primary means by which 

speed and language are learned and the sense of hearing is so lacking or drastica lly 

reduced as to proh ib it normal function as a hearing person (Verguson, 1990:45) 

Home-school Relations 

Relationship between the school and its staff members and the parents of children in 

the school with part icular regard to the ways in which the school staff and parents 

work together in helping pupi ls to derive maximum benefit from their educationa l 

experiences (Good , 1959: 285). 

School- An organ ized group of pupils perusing defined studies at defined level and 

receiving instruct ion from one or more teachers, frequently with the addition of other 

employees and officers, such as a principal various supervisors of instru ction and 

staff of maintenance workers (Good, 1959: 512). 

Parents: A father or a mother; a protector or a guardian (stein, 1967). 

Principal: The ad ministrative head and professional leader of a school division or 

unit such as a high a high school , junior high school or elementary school (Good, 

1959:436) 

Foster Parents: An individual who assumers legal responsibility for raising or 

rearing a ch ild and takes the place of the child's parents. 
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Parent Involvement: A term used to describe a wide range of programs (Parent­

counseling, volunteers services, parent education, advocacy training) in which 

parents are active participants. (Vergason,1990.) 

Sign Language: Any for of communication based on the systematic use of physical 

gestures, that can be differentiated by deaf individuals (Vergason , 1990.) 

Special Education: The education of pupils for example, the deaf and the blind). 

547 Good, 1959:547. 

Special Day School: Any institutions for learning that services exceptiona l chi ldren 

during daytime hours. This type of school has no residential services. 

Delimitation of the Study 

The study included three schools for HIC wh ich are working as special day school 

and financed by foreign missionary NGOs. It involved all available teachers and 

principals as well as 32 (43 percent) parents (considered either a father or a mother 

only) of CWHI in the respective SHI. For the purpose of involving these group of 

informants the term parents operationally entertains both a father and a mother, and 

foster parents, too. 

Limitation of the Study 

Time and financial constraints restricted the number of parent informants to the size 

indicated, pooled from total 2 of 75. Besides, the inclusion of both father and mother 

of each child cou ld have permitted access to more comprehensive data. Moreover, if 

the investigator did not need translator to communicate with parent participants it 

would allow for better access to more comprehensives data. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

This section introduces and ana lyses diversified experiences and earlier research 

findings or results of various investigators which have been believed most related 

and relevant to the present study. 

2.1 A Brief Account of Education For the Hearing Impaired 

In the Middle ages, people with handicaps used to be ostracized , imprisoned or 

executed , and were also treated as objects of amusement before Church intervened 

to foster humane care for them and provided them asylums. It was following this 

period that interest in educating the handicapped grew out of the humanism of 

Renaissance in brief (Sadker & Sadker, 1998). 

In fact, it was so intolerable for the disabled to mix with their non-disabled 

counterparts in schools to the extent that the society exercised the proverb "out of 

mind out of sight" when it expelled them from school for fear they wou ld cause 

discomfort to the "normal" ones. However, the year following World War II saw hope 

for promise to the field of special education when teaching of the blind and the deaf 

began (Sadker & Sadker, 1998). 

Special education as a scientific study and education of exceptional children started 

in 1955 when Pedro Pone Leon, a Spanish, taught a sma ll number of deaf children to 

read, write , speak and master academic subjects . 
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Further, the trend of educating the deaf continued with the first assertion of George 

Dalgarno, an English , that deaf people are as capable as their hearing counterparts 

for learn ing. I n Great Britain it was in 1767 that permanent school for the deaf 

established with the establishment of the first school for poor deaf children in London 

the following year. 

In its organized form , education for the HI began in 1817, in the United States now 

the American school for the Deaf. Besides, school for the deaf an institution with the 

name "The New York Institution for the Deaf' was opened the following Year. 

Moreover, the first day school classes began in 1969 in Boston. 

The trend of the development of education for the handicapped in general and that of 

the hearing impaired in particular is similar to the situation in other developing 

countries. The history of organized services for the handicapped is not of recent 

origin. It is associated with the growth of urbanization and the development of 

modern education as well as the conce rn and involvement of new missionaries 

(Tibebu, 1989: 5) 

In Ethiopia, the first school for the hearing impaired known as Mekanisa school for 

the Deaf was founded in 1955 E.C. Presently there are seven day class non-boarding 

schools for the hearing impaired across the country 

(Mekre, 2000) 

Whatever the history about disability was , it is of importance presently to summarize 

what human right movements advocacies and the right of the child are like including 
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the rights children with disabilities from both international and national perspectives 

under the following heading. 

2.2 An Overview of Both Local and Global Perspectives of the Right of 

Persons with Disability 

Conferences or conventions endorse declaration about the provisions of equi table 

services to persons with disabilities nationally and internationa lly. Accordingly, UN 

Charter, articles 55 and 56, indicated all States Parties, including Ethiopia, shou ld 

ascertain improved livelihood of citizens in all sectors . The Charter addresses 

specifica lly issues of equa l opportunities of persons with disabilities one of whom are 

the hearing impaired. This is equally stressed by Child ren Youth and Family Welfare 

Organization , (CYFWO, 1992) Moreover, ILO's 1955 declaration entitles people with 

disabi lities equitable education , training, and employment. This declaration is serving 

as important source of educational laws in many countries to date (Ethiopian 

Federation of Persons with Disabilities, EFPWD, 2000, No.4) 

A conventions on the rights of the child, (article 28 No.1/1989) recognizes the right of 

the child to education in general and accessibility to higher education progressively 

on the basis of capacity through all possible ways (Children Youth Family Welfare 

Organization, 1992). Similarly, UN recognized, in the declaration it endorsed, equal 

opportunities (CYFWO 1992) for persons with disabilities in all sectors and urged 

State Parties to ensure the accessibility of equitable education at all levels according 

to article 6 (EFPWDs, 2000). In Ethiopia too, there are decrees and polices referring 

to disability in general. The Penal Code of 1957 articles 48 and 49, for example, 

basically defend the interest of persons with disabilities, young or adu lt, in spite of 
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practical trends. Decree No. 70/1972 is another source of disab ility policy which 

establish ed the rehabilitation agency for the realization of article 6 th at advocates the 

rights of citizens with disabilities to the services they are entitled to. Besides the 

constitution of FORE sub article 5 of article 41 , as well recogn izes the rights of people 

with disab ilities to economic, social and cultural welfares according to the country's 

economic capaci ty (Berihun 1997). Specifically it has also been stated in issue 

Education Sector Strategy of Ethiopian Transitional Gove rnment that education of 

good quality would be accessible to all children and it declares, special education to 

those who need it provided the country's economic status promises for doing so. 

Unfortunately, when it comes to practices of the conventions or decrees and polices, 

especia lly in Ethiopia, it is all a subject of question in its own right . Policy makers tend 

to retreat from the agreements conventions, local or global , reached ; used as 

excuse is " accord ing to the economic capacity of the country" when failure to meet 

the sprits of the policies results (Sisay, 2000). In this relation , Tirussew (1998) 

declares that children with disability need education no less than their peers. It is no 

more different from irony to say these children have the greatest need for education 

as far as they are the least served. It should be considered imperative that every 

concerned party secure appropriate provisions for the young with disabilities 

irrespective of whatever pressures on the education system . 

In issue "Education and Training Policy" (FORE, 1994) it has also been indicated that 

one of the objectives of the land being offering education both to the handicapped 

and the gifted . In its overall strategy it is pledged that special education be provided 

for people with special needs. The FORE (1996) Developmenta l Social Policy 
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observes the necessity of making all effort to meet international and regional 

conventions about the right of ch ildren with disabilities(CWOs). Yet the policy did not 

include issue of education for special needs chi ldren in the list of priorities put under 

its chapter "Areas of special Attention and action Priority" (MoE, 1994). 

Whoever claims the advocacy of the ch ild , however, shou ld observe that of the 

parents ' too inseparably. In this relation, Chi ldren , Youth and Family Welfare 

Organization (1992) strengthens this statement pointing out that State Parties shall 

respect the rights and duties of parents. This has specia l meaning about parents of 

CWOs particu larly about parents of HIC, in this context . The Policy of Socia l Welfare 

of FORE (1996) also strong ly confirms the above declaration. 

The attention for parents training is in terms of their role in the process of upbringing 

their children in all aspects of life including their role in educational interventions 

conducted in school. But an awareness of their significant is not an end in itself. All 

stakeholders should strive for empowering parents where gaps of adequacy are 

suspected. This arises from the thinking that schools especially those for CWOS 

including SHI can get no where in the absence of parents involvement. 

2.3 Views About Parents Involvement in School 

Some hold an unwise opinion about education as being solely the responsibility of 

teachers and an intellectual development profited only in school setting (Tirussew, 

1998: 2-3). 
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Nevertheless, shaping a personality through the programs launched in school must 

be seen as a joint task of both teachers/ schools and parents . 

A study (Briggs , 1995: 29) is reflect ive of parental negative attitude toward 

involvement in schools. It was reported that 2/3 of Newzea land and American 

parents accepted invitation to attend school inform ation meetings where as 

Australian parents justified their own non-attendance. I trust the school's choice of 

program and am happy to leave it entirely in the teacher's hands, chi ld protection is 

unpleasant subject and I'd rather not know about it, the timing of the meeting was 

inappropriate. 

Parents' attitudes towards schools and teachers , can be influenced by parents own 

previous experience in education and their self-perception as competent parents. 

(The implication is that). Those parents with pleasant memory of their school days 

are very likely to be committed to their ch ildren 's school ing and have more rea listic 

view of situations at schools of their chi ld than those who had bad ch ildhood 

experience (Campion, 1985). 

Parents ' low interest and unsatisfactory attendance in a training for promoting their 

parenting capability of CWDs was observed in another study. Even those who 

participated were unable to practice the outcome of the training . 

A study indicated ( Barr and Johnson 1997) teachers' own attitude towards parents 

for relationship with parents. " Communication between parents and teachers need 

to be honest, open and frequent." 
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Some see the involvement of parents in the school ing of their chi ldren wi th 

susp icious eyes. Accord ing to Lello ( 1993:59) there are certain approaches that 

present parents role as being " consumers" to mean that they play no pa rt in an 

attempt to make a difference in the education process. The author, however, 

believes th at parents shou ld be empowered to contribute to their best capability in 

day-to- day activities of school. Others tend to suggest that parents have little or no 

time to dea l with the education of their children in school actively and are unable to 

confer with the staff on any matter (d iscipline, academy, health). They also lack 

professional skills and are ineffective even if they take part in the learning process of 

their children with special needs (Wiles, 1963: 237) . 

Likewise , many parents devalue their involvement in school and are rather 

disinterested to participate in decision- making and implementation process, their 

being unprofessional may justify their non-involvement ( Hegarty , 1993: 163) 

Moreover, often it may be unwise to expect parents (Orelove & Sobsey, 1987) to 

take responsibility for teaching. Neither should this be considered as an indicator 

of the child's performance in school. In general, howeve r, it should be noted that 

parents can specify the type of achievement or change they expect of school to make 

by the end of program coverage. (Wiles, 1963:237). Furthermore, nowadays, there 

seem to flourish opinions in favor of parental involvement in routines of schools. This 

statement has an elaborate (Hegarty, 1993: 163) 
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There is a growing body of evidence that parents value the opportunity 
to be involved when it is presented appropriately. They may need guidance 
and encouragement to begin with, but the chances are that if they are given a 
meaningful role they will seize and welcome to place a high value on their 
contact with school. 

Although working with parents is a mandate, educators often view parents from 

distance. Moreover, parents' action, if any, seems to be made under constant 

scrutiny by the very professional they rely on to help them help their children (Ferrell , 

1986). In other instances it is complained the management is too serious for pa rents 

to approach. Most parents are intimidated when entering the schoo l compound, 

consequently. Parents feel uncomfortable to appear before the heads and teachers 

with any sort of complaints . In other words, the wa lls of the school seemed be ment 

for detaching the child 's life from the outs ide world (Lelia, 1993). Besides, parents 

themselves lack confidence to come closer to teachers as a reflect ive of thei r own 

ed ucational background in which case much is expected of teachers to normalize 

the situation. Wi les (1963: 238) discuss the same issue in detail. 

The first step in brining parents into any planning is to make them feel welcome in the 
school. Too many times parents have had unsatisfactory experience with the school 
when they were students. They have come to look up on teachers with a feeling 
distaste or distrust. ---teachers must take the firs t step before parents become 
convinced that teachers sincerely want parents in on the think ing about the school 
program 238. 

Still , the author has disclosed the fact th at some staff hes itate to accept the 

participation of parents and even tend to consider it as an intrusion of unprofessional 

party in their business. 

Other studies equate school success with the degree of parenta l involvement in 

school which is in turn subject to various home factors like the number of family size 

and its economic status. Parents involvement! partici pation in special schools 

happen to show an inverse relation with the number of children in the fami ly and the 
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living standard in which case the larger family parents and low income groups are 

often less likely to take an active part in schooling oftheir ch ild with exceptional 

needs (Orelove & Sobsey, 1987). In attempt to secure a certain educational goa l, a 

review indicated , the influence of the family's economic, and intellectual background 

should receive focal attention ((Mathewos, 2000) . 

2.4 The Role of Parents of the Hearing Impaired and Parent Teacher 

Shared Responsibility 

Parent-teacher organization is one of the important channels for cooperation between 

them when striving toward common goal and mutual benefit (Moffatt & Howell,1955). 

To this end, it is expected that parents be genuine, courteous, friendly , and trustful to 

teachers. Moreover, parents have to be able to recognize how stressful /demanding a 

schoolwork is to teacher. 

Punctuality is another quality demanded of parents to produce affirmative effects of 

their partnership with teachers . Besides, their attitude toward the school teachers 

should be good model to that of their children. Positive modeling is expected of 

parents . With this regard, Coker (1992), supplements that the basis of partnership 

between parents and professionals is a mutual/reciprocal respect for each other. 

The complex process of education (Girma, quoted in Hambtamu Ed , 1996) goes 

beyond mere classroom activity; it addresses a lot more things that necessitates the 

interplay of parents and the school as the rationale for the need of their co-work. It is 

further specified that real change is a phenomenon that hatches out of like- minded 
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collaborative act such as the one under discussion. The recognition and awareness 

of this general view, on the part of parents, or home is of great importance. 

W ith th is regard , there is an optimistic observation (M ittler, 1993:8) that a growing 

tendency of shift from involvement in or co llaboration of parents wi th school to 

evolvement of partnership of equals . Th is, in fact , re lies on the effort to empower 

parents for enabling them to advocate the choice of an education which centers on 

their children's needs and the context of their lives. The following depicts the 

authors basic idea in more elaboration. 

There is a universal commitment to partnership principles with parents 
but practice frequently lags behind. A UNESCO survey of partnership 
between parents and professionals wh ich we carried with the help of 
parent societies in 70 countries highlighted some examples of good 
practice but also revealed many examples of parents feelings tha t they 
were not receiving basic information about their chi ld, not being 
involved in the discussion and decision- making and not sharing in the 
teaching of their child with teachers and other professionals involved. 

2.5 Rationales for Parents' Involvement in Schools of the Hearing Impaired 

It requires a wise thinking of the school administration and teachers to employ 

parents skills and experience in SCWOs for the enhancement of the outcome of the 

education. Of course, their wi llingness to assume responsibi lities pertinent to the 

educational process or instructional program matters to great extent (Moffatt & 

Howe ll , 1955: 1 03) . 

Some of the important points of the above statements are that parents are potential 

human resources in the program of their CWO. However, it is imperative that the 

administration and teachers take the initiatives. The parents, in fact, shou ld be 

convinced to accept the responsibility unconditionally. 
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An experience demonstrates that parents participation is deliberately scheduled 

ahead of time ; not spontaneous. Briggs (1995:29) shares such an experience 

(incidence) 

Newzealand education authorities recognize the need for consistent 
parents involvement when they designed the national curriculum" 
Keeping ourselves safe" The cu rriculum designers built parents 
participation and evaluation into every stage of the program. 

Parents learn how to reinforce safety concepts at home, how to provide 
opportun ities for practice and how to test children to find out what 
they have learnt. 

Issues of parenta l involvement is part of curriculum designers task. In which 

parents have a lot of roles to play accomplish ing the different activities carried out in 

school. The home being the extension of school, as regards follow-up and evaluation 

of everyday performances of the child great emphasis is laid on parents' role in the 

assessment and education of their children (Reed, 1984). 

The work of the schoolteachers can hardly be complete where parents contribution 

only little . Perhaps their input in the program is far beyond being complementary to 

that of the school. Communication to the whole child wi ll be a function of parental 

participation in their child 's schooling . For example, Barr & Johnson ( 1997} state 

there is a great deal of information with parents that teachers require in skill 

development like reading. In this connection, Mittler,( 1993:8) shares a research 

experience briefly. "What we have learned from the early intervention projects 

through out the world is that program that have involved parents and families have 

consistently achieved better outcomes for children" 
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A report of a study (Hegarty, Pocklington & Lucas, 1981) showed that the fu ll 

involvement of parents in the education of their CWSN dictates the children's 

achievement school success. It has also been agreed th at (Matewos, 2000) the 

determin ant under discuss ion, the participation rate of the fami ly in the school, has a 

great bearing on children's grades /scores. The study revea led that th ose children 

whose parents are involved in their schooling have outsh ined their counter parts. 

The generalization is in a way supported in a report (Briggs, 1995:95). "American, 

Austra lian and Nezerland s research shows that the most effective chi ld protection 

programs are those which involve children's primary care-givers this is especia lly 

important when working with young and disabled ." 

Moreover, parents' participation in intervention program is essentia lly demanded to 

secure optimal child development (Orelove & Sobsey, 1987) . There is further 

appreciation for the benefit of fam ily's role in schooling of. Parents are highly rated 

as being influential factors in the educa tional process includ ing service delivery to 

children with handicaps throughout the history of SNE (Harington, as ci ted in 

Reynold & Mann, 1987). The reason is simple "There is no substitute for parents' 

interest, support and involvement, without it, the school will never achieve as much 

as it could with it" (West- Burnham, 1987:45). 

The history of special needs education (Anrold , as cited in Ross, 1987:115-122) 

saw many significant developments one of which is the recognition to the crucial role 

of the family. Further, the insistence for family participation streams from the thinking 

that teachers should not alone blame or be praised for the success or failure of each 
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and every objective and over all output of the broad educational goa l which is seen 

through the performances of individual learners (Bourbon- Palais, 1999:6). 

The involvement of parents in schools plays mUltipurpose role. It is advantageous for 

both the child and parents (Schu ltz, Carpenter & Turnbu" , 1991: 17-18) "The 

involvement of parents in schools can have some real benefits for parents as well as the 

students with whom they work. They develop the methods being used. Thy learn new 

approaches they can use at home ." 

Success in educating the function of (Cerna , as cited in Potts et ai, 1995) a firm 

relationship between parents and professionals. The author lays more emphasis on the 

role of joint efforts in approaching parents of at-risk children in order to bring about 

changes in the education. Many agree to this genera l notion(Campion 1985; Sintayehu, 

1998 and Fontana , 1995). Tirussew's (1998:4) statement strengthens same 

assertion(Amharic) . 

OJ,!}!. :)"''.' O"l'"ut'l .PfIIl'I:OJ.l hq:·,·~: ;> '!t.'l'r OUDT}H'O ·""'(,·Cow. 
OUD,P'(..-'I' r'II"'.·"'·'} 11 · t\'} ·I·r,',~ )S:1')' II''''"AO:'' t\(/JJ!.i! ,'} t\ht'H' r' 
'I>I.Tt\ '.)"-"/(:':)"-'} IIOJ.l~: u t\u"h'lhA ,PA 'I',lImO mt. ·)· ""~:t."1 
,ernO'}f]'" cPA;: 

What it means is that parent need to work in close partnerships with teachers to bring 

about holistic development of the child and to cu rb all possible problems to occur in 

prospect with the understanding that only teacher's effort can get no where. 

Nolan and Tucker (1988) ObseNes partnership as being the joint business of family 

members and those with the concern of offering guidance and counsel ing seNices . 

Interaction with families, in this respect, is a source of pleasure. Those families who 
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place high value on their children's early years acknowledge all the inputs invested 

on the part of their teachers (Feeney et ai, 1987:369). The authors add further that 

th e child' s well being traces itse lf both in their teachers and parents who are with 

useful in formation which is the basis for their meeting on equal ground . They fu rther 

illustrate this idea in the fo llowing. "Parents bring knowledge and experience of their 

child as a unique human being , and you the teacher bring you r theoretical kn owledge 

of chi ldren in generaL Both types of in formation are vital if you are to create the best 

possib le educational experience for each child ." 

It is similarly believed that chi ldren can be described, for at least part of their 

persona lity, in terms of the role of the interpersonal re lationship between parents and 

teachers. Because whatever aspect of lim itation in children's behavior belongs less 

to themselves than to their immed iate environment, to parents and teachers mainly in 

this respect ( Fontana , 1995) . 

Moreover, the advantage of parent-teacher co-operation may be looked at from the 

perspective of promoting parenta l skill in child rearing with its multiplying effect in 

teaching as well (Wall, 1979). Likewise ,Barr and Johnson ( 1997) remark that the 

betterment of a child is dependent upon the mutuality of parents and teachers who 

exchange va luable information in the process of the schooling of the child. This 

opinion can lend itself to three possible conclusions . Firstly, it signifies that both 

parties are the sources of significant information that flows reciproca lly two- way 

about the child's education. The second point, the extension of the first one, is that 

the information both provide work, not in isolation but in complementary to each 

other's effort by way of exchanging. 
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In this connection Wiles ( 1963) says that the utilization of parents as resource 

suggests the spirit of togetherness which brings each party to know each other with 

the recog nition for what each other contribute. Mutual assistance between school 

and the home is bel ieved to generate more desirable learning outcome. 

According to Barr and Johnson (1997) the advocacy for parent's involvement in the 

educational process of their children in school follows the recog nition of one 

important fact behind it. That is, they are parties whose norm, conviction, beliefs, 

etc .. come to school with the ch ild . Lello (1993:59) similarly illustrates this same 

issue. He remarks that it is naive to disregard the primacy of parents as educators of 

their children for various reasons. 

Their physical, psychological, emotional and spiritual imprint is something the 
child carries through life as a burden or as blessing .. .. what takes place in the 
home is vital and far outweighs in importance the growing power of parents in 
running of the school. . 

This is a clear rationale for the importance of fami ly or parental involvement in school 

where both formal and informal activities are ca rried out toward the attainment of 

change of behavior in children. 

More over, the fact that child ren pass the longest time with their parents suggests 

that the latter have better copping power with challenges and obstacles In 

connection with their schooling. 

The skills and strength s they have developed can help them better going even in the 

worst situation that wou ld enable us to value their involvement in school (Stainaback 

& Stainback, 1990: 231) 

The comparative statement by Fallen & Mc Goven (1978 : 94) describes the role of 

parents as in the following . "Almost all of the programs capitalized on the widely held 
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belief that there is no better teacher than the parents who have been taught to 

recognize and to meet the developmental needs of their chi ld ." 

It is far from over emphasizing to conclude that most act ivities regarding the 

education of children call for the involvement of parents in schools if a certa in 

forecasted change of behavior in them is to be realized. The sign ificance of parents 

involvement in school has, further, been amplified below according to Halliwell and 

W illiams (as quoted in Tony, 1992). Parents who wish their children to be active 

citi zens society invest adequate amount of resources in their schooling, "Parents 

utilize much of their personal time, energy and even their financial resou rces because 

they want their ch ildren va lued, and participating members of their schools 

There are instances where in parents regularly meet teachers to disuss how they 

shou ld help their chi ldren at home (Stainback and Stainback, 1990). 

A Kenyan, Arnold (as quoted in Ross , 1988):122) justifies the need for the 

part icipation of parents in the schooling of their children with special needs and the 

necessity of encouraging their involvement in issues related to the children's program 

from various perspectives in relation to a study conducted in Kenya. Home is 

considered as sign ificant non-formal learning environment within which parents play 

important roles as first or natural teacher more than professional can do. Accord ing 

to the author ,today more than ever, parents' knowledge and experiences about the 

needs, interests and ability of their children to schools is growing significantly. 
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A study amplifies this same fundamental issue: "increasingly teachers are assuming 

the roles of consultants to parents and viewing parents as the real experts in their 

child's life" (Pancsofar, as quoted in Ceciler & Lester , 1987: 1151 -1 152). 

Parents are so trustworthy participants in the accomplishment of tasks relevant to the 

education of their children in school. The assumption about their capability to accept 

responsib ility streams from the recognition that they are better sources than anyone 

else of more exhaustive information about their children in the long strugg le to 

enable them to lead independent life. Heward and Orlansky ( 1988: 486-487) have 

their own justification to support the aforementioned opinion: 

All parents are counselors in the sense that they deal with the changing emotions, 
feelings, and attitudes of their developing child . But in addition to all of the normal joys 
and pains of helping a child grow, parents of handicapped child must deal wi th the 
feelings their child has as a result of his particular disability, parents play an important 
role in determin ing how handicapped child comes to feel about himself. 

Various terms have been employed all in favor of the decisiveness of parental 

involvement in schools of specia l needs education. Bennathan's (as cited in Davie 

and Galloway is 1996: 132) opinions are the reflective of this very position. "Parents 

have a special role to play in acknowledging their chi ldren's specia l needs and their 

cognitive capacity so that they can reduce the causes of frustration and confusion of 

children ." 

2.6 Means Of Maintaining Parent-teacher Relationship in Special School and 

The Role of Teachers in This Respect 

Irrespective of social class, race, etc. every parent aspires for glorious and 

prosperous future of his/her of spring . In fact, education is the sole means towards 

the realization of this vis ion. In th is long journey, there should be no reservation on 
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the part of the parents to fulfill what are needed in all aspects, materially, financially 

and intellectu ally for the education of their children . Th e report of Stainback and 

Stainback (1990: 220) confirms to the above opinion . 

Many families of chi ldren with disability have a vision of what they want for their 
ch ildren's lives and they are working to actualize that vision . Their dreams for their 
ch ildren 's future are not unlike what any parent wants for his/ her child: good life, 
happiness, friends' support, active membership in the communi ty. 

The author further suggests that pa rents can actualize th ese dreams of their chi ldren 

on ly through participation in the routines of schools through various possible means. 

One of the routes for parents to share thei r ski lls, experience and knowledge with 

teachers , in the education of their ch ildren is , classroom visit. 

It is generally encouraged that parents be in closer re lationship with school for 

optimum ! maximum advantage out of the instructional program. The more parents 

work in cooperation with teachers, in all relevant activities, the better the learning 

process and the superior the achievement. Lawerence ( 1988) rates parents 

classroom vis it, to th is end, high ly. In view of the author, for the child's advancement 

in his! her education, the priority for parents is approaching the teacher so that 

access to classroom will be possible, in fact, with the knowledge of the head teacher. 

Access to their child's classroom is not a matter of charity but right to be realized in 

accordance with the procedure of the individual school. As this regard, Hegarty et 

ai, (1981) present a research field experience. The report of the study was that each 

parent was invited to activity sessions and various teaching in which his! her 

respective child was involved . Most of the parents' time is spent in the classroom. 

Each visit is followed by parent- teacher meeting! discussion . This experience occurs 

once in six weeks on average. According to the report , parents obtained great joy 
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out of it through the opportunity to see their chi ldren in action with the involvement of 

incred ible capacity and level of performance. 

Bennathan (as quoted in Ron and David , Ed ., 1996:84) introduces another means 

used as a good med ium of communication between the teacher and/or schools and 

parents- i. e. parents evenings. The author adds that it is a little bit strange and as 

result not widely welcomed experience. Parents evenings has shown a growing 

number of ch ildren accompanying their parents. Of course, some teachers used it as 

an ample occasion in which they meet both the parents and the children at the same 

time to persuade the former to listen to their children. They enjoy informa l evenings 

which may be full of various recreations or refreshments to enhance appropriate 

relationships . 

Similarly, Barr and Johnson (1997:60 1) recommend what teachers should do for 

parents for effective classroom visit. 

Identify several days when parents can visit choosing days that are 
representatives of typical reading and writing instructional activities. 
Suggest that they observe and then ask questions during a designated 
time when your are not teach ing. Be sure to discuss your plans for 
parental visi tation with your principal before issuing invitations. Most 
principa ls well come this idea and appreciate your willingness to 
communicate with parents. 

It takes wise thinking or farsightedness and rich experience on the part of the teacher 

to fix the particular time found most conven ient for both the parents and the teacher 

him/ herself especially in terms of identifying periods of skill development lessons or 

activities. In order to avoid any chance of parents', lack of readiness the authors 

are of the opinion that , the plans should be issued to them ahead by the teacher. 
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Perhaps as it may demand obtaining the consent of the principal for any kind of 

interaction or commun ication system to take place in the school; the teachers have to 

facilitate such a precond ition before inviting parents to come to enjoy the actual life of 

thei r ch ildren in the classroom. 

As one of his/ her professional tasks a teacher, especially that of children with 

special needs, should attempt to alleviate parents' concern pertaining the technique 

of manag ing their ch ild (Sintayehu, 1998). 

In other words, a teacher working with a child with a handicap has the opportunity to 

cooperate with parents to yield the desired outcomes, i.e. helping the child develop 

adaptive behavior and adequate social ski lls at home the effect of which can extend 

to school. 

The direct contact of a teacher with parents can assure him/her whether or not the 

significant changes observed in school appear sim ilarly at home. It is an ample 

opportunity for the teacher as well to forward to the parents, feasible alternatives , 

where necessary, to deal with special needs of their child and to review his/ her 

overall progress on continuous basis cooperatively. Likewise, a direct teacher-parent 

contact (Wall, 1979) is a gainful situation for remedial and constructive program 

which will develop to real enhancement of parental skills so that the teaching will 

been a multiplying effect. 
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It is possible that teachers of special needs children , including those of the HI involve 

parents in specific tasks with certain purposes one of which can be building a parent 

understand ing and support for assessment for the benefit of the child (Mc Afee & 

Leong , 1997). Shepard (1997) be lieves that whatever kind of mechanisms of 

re lationship exists between teachers and parents one of the easy flow of diverse 

experiences, skills etc. in the classroom from parents. The author is, however, unsure 

if both parties-teachers and parents-realize how important resources the latter are in 

school. Th is has also been discussed in a similar study Irwin (1996) dep icted the fact 

that parents assume, themselves as listener with only the teacher speaking. 

The question as regards the way a teacher can form a warm relationship with parents 

may be answered variously. Whatever manner or model of interaction, Webster and 

Wood's (1989:27) statement rema ins very important. "As you enrich the lives of their 

children and help them with the task of pa renting, you can develop warm relationship 

that may even bloom to friendship". 

The spirit of the statement seems that the basis for good foundation of working 

relationship between parents and the teachers is the latter's own impartial love and 

ca re for the children . This is to mean the establishment of conducive interaction with 

parents calls for the teacher's dedication to the interest of their children with special 

needs in general. Parents-teacher positive relationship , in other words, will be 

automatic where good teacher -student interaction has been warranted . 
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Different educators and authors suggest various ways in which parents and teachers 

can contact each other. Hegarty et al ( 1981: 493) forward the following as one of the 

possible models for parent- teacher interaction . 

Fetching children to and from school is the most regular sort of contact 
and one that can shape parent's perceptions of the school specia l 
centers in important ways. Many teachers of young ch ildren make a 
point of being ou t to receive the children and exchanging a word with 
parents . In some schools, parents are free to come in and help get 
their child ready for going home. The advantage of this sort of contact 
is that it is natural and easy and is achieved without any disruptions of 
the school day. 

In this connection, Feeney, Christensen & Moravcik (1987: 369) observed that there 

is , often times, positive transfer of ski ll and knowledge used for dea ling with children 

to work with the families as well. This cou ld mean that supposing the teacher is 

child- loving, respecting, understanding, sympathetic and enthusiastic, in dealing with 

the children, so will he/ she, most likely, be in entraining parents. 

The ro le of a teacher is further stressed (Hegarty, 1993:162) as in below with regard 

to establish ing relationship between parents and other relevant parties. ''Teachers 

have a significant go-between role and can provide valuable link between parents 

and professionals ; they can help parents to find their way round the system, explain 

their rights to them, and interpret official information and reports." 

Teachers are practitioners with whom parents can most immediately share their 

opinion or experience about their child . They employ parents as being the closest 

source of information pertinent to instructional decisions or modifications and/ or 

change of behavior along the line of objectives set. It is teachers whom parents rely 

on for the transmission of the schools' regulations and official notes in more 

understandable terms. The author discusses that for parents and teachers of special 
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school to exchange views or share interest one of the good means are teachers' 

home visit. 

2.7 Training and Counseling Services To empower Parents 

Parent training:- Parents often get difficulty handling their chi ldren. Particularly the 

attempt of helping children succeed in their education causes a great deal of stress to 

parents in general. This circumstance might double itself when referring to the 

situation of parenting children with special needs of education for various reasons 

(Heward & Oralnsky, 1988). A report of a study conforms to the foregoing view. 

It is this reality that necessitates offering training or education to parents. Parent 

education is a program geared towards assisting/ empowering them to enhance self­

awareness, more effective methods of dealing with behavior problem and techniques 

of measures or action against it. Education and/or training can bring about better 

understand ing between the parents and the child resulting in healthy communication , 

and successful family life (Mac Donald, 1987). Parents need to have appropriate 

communication skills that facilitates their interaction with school , as well. 

They can acquire communication skills ( Pancsofar, as quoted in Cecier & Lester, 

1987) and make use of them for receiving any services available from others for 

promoting their parenting style. One of the conditions that urge parents of children 

with disabilities to seek training is the very manners of the children. In spite of the 

general experience that children act out frequently, the condition of those with 

handicap peculiarly demands the acquisition of systematic and exceptional training 

ski ll on the part of parents (Heward & Orlansky, 1988). It is suggested that 
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components like knowledge of the child's program, instruction about quality family 

leadersh ip and issues regarding how they can work with fellow parents , parents of 

children with similar disabilities, be included in family education (Fal len & McGoven, 

1978). 

A simi lar argument is about the need for care-givers participation in the training which 

is designed for parents so that it would be easy for them to provide the necessary 

opportunities for children to practice what they learnt in school (Briggs, 1995). 

The recognition of parental involvement in school is not an end in itself (West word, 

1995). If parents are to take part successfully there has to be some kind of training 

available with the coverage of skills regarding how to listen to ch ildren , encourage 

them , etc. because it can yield a superior out come in this respect. 

A very relevant statement is " Parent effectiveness training emphasizes learning 

human relations strateg ies that include the use of active listen ing" PP. 1149-1150. A 

similar opin ion is " Parent training programs teach techniques such as active listening 

and problem solving".1148-1149 (MacDonald and Garnett, as quoted in Ceciler & 

Lester, 1987). 

In spite of all the above consensus of educators, it is complained that practical 

services are rare and / or often made ava ilable following a great deal of friction with 

those in charge. A report of a survey testifies that half the number of interviewee 

parents had to go through either a long process or court hearing in order to receive 

the services they sought or deserted (Nisbet, 1992). 
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In the opinion of Heward and Orlansky ( 1988) parents of special needs children also 

need to learn about the systematic teaching techniques as well as the know-how of 

using specia l equipment such as brace, hearing aid, wheelchair, and adapted eating 

utensils. The aforementioned has of great resemblance with th at of Mittler et al 

(1993:6). 

Where chi ldhood disability cannot be prevented our efforts must be 
focused on early identification and family support and empowerment. 
Early intervention projects.. presents an innovative approach to home 
-based support of the whole family which has been adapted and used 
in many developing countries . P.6. 

As it has earlier been stated the necessity of providing tra ining and education to 

parents of children with disabilities arises form the great value placed on their 

participation to accomplish the shared responsibi lity of educating their child ren with 

specia l needs in school. Likewise , parents' commitment can be secured on ly if they 

are offered essential skills on assessment. Parental capab ility to decide and plan on 

the fundamental issues of their chi ldren in schools is mainly the function of honest 

discussion held with them in a way that they develop confidence and feel important 

(Reed, 1984). 

It is insisted on that parents of children with special needs especially those whose 

children are with hearing impairment should obtain a certain training which help them 

anticipate possible associated disabling conditions. Parents' ignorance of disability 

and its inherent characteristics make the need for the provision of desirable skills or 

train ing to parents (National Children's Commission, 1983). 
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Many more factors can be listed as to the justification of providing ski ll training to 

parents of ch ildren with any handicaps. It mainly emanates from the occurrence of 

strange phenomena or experience,-the disab ility itself, among the family . For 

instance, unprecedented deafness (in the family) can be a source of immense stress 

and disturbance to parents during the chi ld's early years and the likelihood 

circumstances in prospect may be more worry ing. The fol lowing articulates the 

whole situation . 

Because of parents lack of knowledge/ orientation about deafness, they 
maybe uncertain about whether the child will ever become self- sufficient and assume 
productive role in society, they may assume the ch ild will be a li felong burden, 
emotionally and financially draining family resources .. . Medical care consultations are 
almost mandatory; immediate fittings of the child with hearing- aid which may cost 
hundreds of dollars can quickly erode a young family financial resources (Moores, 
1987 135). 

The author describes the possible threats occurring to the life style of the family with 

a deaf child. The problems touch all angles of the living circumstances of the 

household that parents may easily go irrational or crazy as to answers to the "Why?" 

the "Who?" and the" how?" of the new experience un less they are given adequate 

training or intervention services. The deafness of the child is likely to endanger the 

basic channels of communication between him/ her and the mother; often speech or 

voca lization together with which gestures work for efficient communication under 

normal situations will be terrible when deafness occurs(Webster, 1986). 

It is common experience that the presence of a child with severe handicaps is 

considered as liability to the rest of the family particularly where the tendency of over 

caring for the disabled is evident at the expense of the other members of the family, 

in which case th e situation of parenting becomes worse. With this regard , Reed ( 

1984: 1281 presents more elaborate recommendation to parents : 

... . A mother can and shou ld playa great part in the development of 
her hearing impaired child. However, a note of caution should be 
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in troduced. She must not spend so much time and thought on the 
hearing impaired child that her husband and other children become 
neglected. Each members of the family has a part in helping the child 
but they too need love and affection from one another--- Many 
problems in the home have been the result of too great a devotion to 
the handicapped child . 

Clearly, it is possible to judge the necessity of opt imum tra ining for parents and the 

whole family at large on the techniques of appropriate reaction to the strange 

encounter deafness, in the fami ly to maintain stabi lity of the household and to ensure 

the development of the chi ld 's potential to the maximum possible extent. 

Parents need to obtain help with the choice of adequate educationa l program in order 

to maximize his/ her adjustment to the role as student in school environment ( 

Moores , 1987) 

Counseling:- in ordinary circumstances the beginning of parenthood is a turning 

point in the life of a young couple. It marks a change in their lives adversely. When it 

is identified that the ch ild is abnorma l, the whole thing comes as a heavy load which 

lasts as far as his/ her adulthood (Hegarty, et ai, 1981). 

The first time parents join school with their deaf chi ld for enrollment they do not have 

any clear expectations of the program in the end; they would be pessimistic as a 

result of the feeling of crisis accompanying the diagnosis (Meadow. 1980). 

Obviously, this is high time for parents to obtain some kind of psychological 

rehabilitation . Because, it is a criti ca l point where they are more emotional and less 

stable than not seeking strong assistance or guidance to maintain equilibrium as 

much as possible . Naturally, it will take parents a lot, if not impossible, to admit the 
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occurrence of disability to the child that they would wish they would not rather have a 

chi ld at all than experience life -time grief out of having one with handicap. 

In this respect, Ainscow (1992: 188) has his own remarks as regard s how one can 

go about helping parents of chi ldren with impairment. 

We, as society, learn that if we regarded the birth of every disabled child as a 
precious gift and were prepared to provide the necessary resources to the children 
and their parents to allow these gifts to develop, then perhaps we would be spared the 
distressing sight of individuals and groups of parents perusing the latest fashionable 
care for their child's blindness deafness, or other disability at whatever cost to 
themselves and friend . 169- 182. 

Among the potential factors behind the necessity for parental counseling is 

(Heward and Orlansky, 1988:486-7) the great stress the handicap, owing to its own 

inherent condition, exerts on the interpersonal harmony of the family members 

especially on the relationship between the husband and the wife. The difficulties 

include, argument over who should blame for the child's disability, how it can be 

dealt with the management of likely behavior problem and how much of the resource 

(time, money, energy) should be allocated for caring the child with the handicap so 

that the rest of the family members would not feel neglected . To this end, support or 

counseling must be available for parents of children with disabilities. They need to be 

oriented sufficiently (Colleridge, 1993). The significance of counseling parents 

having disabled ch ild can be seen from other equally important perspective "Parents 

may feel guilty bitter or angry... go through panic when they can not receive 

responsibility for their child" (Webster & Wood, 1989: 27) 

Some observations indicate that in spite of parents seeking help or guidance with 

handling their ch ild's behavior with special needs, it is complained that professional 

inadequacies on the part of educators , exacerbate their parenting problem (Meadow, 
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1980)A similar report has been presented as in the fo llowing (Webster & Wood, 

1989:27) 

The parents of hearing-impaired chitd are likely to come in to contact with a wide 
rang e of professionals such as audio logists, doctors, ear and throat consultants, 
speech therapists educational psychologists and teachers of the deaf. Professionals 
must be ca reful to share information wi th each other and with the most significant 
adults in the child's life, parents and teachers: parents some times have to cope with 
conflicting ideas and suggestions from the professiona ls they meet. 

Consequently, it is insisted that the rehabilitation services provided in special needs 

schools have to involve trained personnel in the field- in the areas of counseling, 

vocational guidance, administration etc .. (NCC 1981 : 40 : Nov. 2-7.) This same issue 

attracts the attention of many others. For instance, Bennathan (as in Ron and David, 

1996: 141) elaborates it on the basis of additional mentioning as regards the impact of 

professional caliber. 

In building a listening skills the emphasis should be on developing teacher's skill as 
teachers, not on expecting them to acquire a new skill, for example, in counseling. 
Although teachers should not try to act as consolers, they do require some counseling 
ski lls, for example, talking to parents about child's learning or behavioral difficulties or 
talking to an individual child about complex family matters, requiring sensitive 
response. 141. 

The whole thing is that an immense value is placed upon teacher's skill development 

if he/ she is to be able to accomplish his/ her professional obligation in the attempt to 

bring about behavioral changes in the learners as desired while also assuming the 

role of counselor in approaching both children with special needs and their parents. 

Tibebu (1989) stresses the necessity of teachers' training as well as sufficient 

orientation to parents. The difficulty that parents of children with hearing impairment 

experience becomes so complex that they highly value the advice or counseling 

services offered by trained professionals. 

They appreciate the counseling intervention service they are offered to ameliorate 

their psychological trauma resulting from the failure of expectation of having a 
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normal child . In other words lack of information on handling a deaf child is 

problematic experience. At times, parents tend to assume it is no use talking to a 

chi ld who can not hear. Contrarily, a study revealed mothers bother their hearing 

impa ired child with floods of talk where he/ she can make little or no meaning out of it 

(Webste r, 1986). 

The prolonged care of ch ild with special needs involves frustration, disappointment, 

and profound emotional distress that a parent is likely to be of no help to his/ her 

chi ld that a conscious effort of teachers is expected to make difference ( Hegarty et 

al, 1981). 

Categories of counseling have been identified while dealing with assisting parents to 

help their children perform well in school and in life. 

Counseling can range from informal infrequent teacher- parent exchanges to long­
term programs that involve all family members. The three categories are: providing 
information about the nature of the disabling, the psychotherapeutic approaches to 
parents focusing on helping parents to work through and solve emotional stresses and 
conflict often precipitated by the presence of a disabled child in the family and, third 
category in parent training program in which parents learn more effective means of 
communicating with their children and a method for better managing their children 's 
behaviors (Garnett, as quoted in Ceciler &_Lester, 1987:148-149) 

The salient issues are that teachers can make difference improving the worse 

situation of the family in which a child with disability is a member. This may be 

effected by availing counseling services to parents to ensure their capacity to 

overcome emotional stress and maintain healthier parent- child interaction. 

The Warnock Report, a report presented to a famous conference in England on 

issues of parenting, also recognized the importance of providing counseling and 

gu idance services to parents of children with hearing impairment (Reed , 1984). In 

general, a fam ily who has been offered adequate advice and support is very likely 
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able to resist the feelings of stigma , guilt and shame. Such a family can understand 

the nature of disability and will develop the capacity to minimize its impact. It will also 

be easier for a we ll-advised and supported family to apply appropriate trainings and 

rehabilitation techniques for the optimum development of the child with impairment 

(Arnold, as quoted in Ross, 1987). 

In the process of effective counse ling ( Ewing, 1960) attention should be focused not 

only on the chi ld, the parents, too, deserve help in va rious models . The services 

avai lable need to be provided to both . Of course, there is a dissatisfaction on the 

part of parents with the services rendered according to Mariga 1992:59) as 

summarized below. "Services for disab led people and their families are in an 

embryonic stage in most developing countries. It is unlikely that these nations wi ll 

even have the resources to develop the range of special ist services now available in 

developed countries." 

It is difficu lt to view the range of desired services for persons with special needs 

independently of the nation's status of economic, social , cu ltura l and technologica l 

development. The whole issue can be summarized that the more developed a 

country is, the better will the social welfare be for both people with special needs and 

their families . 

The intensity of parental caring problem in the family with hearing impaired child is 

specific to the hearing status of the parents themselves. In this connection, Meadow 

(1980) observes that 90% of HI child ren are born to hearing parents and the 

relationship between such parties and their hearing impaired child is more 
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problematic than the nature of relationship among the family in which at least one 

of th e parents is deaf. In the case of the former the range of fam ily counseli ng 

needs, more likely, to be extensive than the latter. 

One of the problems that related to this point is the issue of communication. These 

hearing impai red children born to the non-hearing parents can more easily interact 

than th eir peers. Alemayehu (1997) urges, in th is connection , that teachers are 

expected to train parents in sign language and have to conduct awareness raising 

schemes about the overall nature deaf and deafness to parents. 

Many are of the opinion that a teacher plays a key role to empower parents for 

adequate involvement in the intervention process of the education of the hearing 

impaired. But Tirusew (1993) reminds that in order for making difference in education 

in school, teachers themselves particularly teachers who work with children having 

disabilities need to possess special training in the specific areas of disabi lities for 

effective outcome. A report of a study (Felekech , 2000) conducted in two schools for 

the hearing impaired showed that there is a serious problems in the learning teaching 

process as a result of inadequacy in sign language on the part of teachers. 

2.8 Parents' Right in Special Needs Schools 

Parents are highly concerned about the whole educationa l process of their child with 

special needs (CWSN). For instance, decisions made and measures taken to any 

aspect of the child's behavior by the school may worry them. It should be on the 

basis of precise careful reports from other professionals such as teachers. It is , 

moreover, argued the formal actions to any prob lems have to be preceded by 

41 



informal and sustainabl follow-up and the need should be documented when 

working with child ren of special needs school. Besides, the planning of any course of 

action by school administration must come after ascertaining the consent of the 

family and the pupils themselves . Likewise, there should be evidence supporting the 

school's measures as regards whether or not an adequate assessment has been 

accomplished as basis of determining the child's educationa l needs. Parents are 

keen observers if the school is acting in their chi ld's best interest. If they find the 

school's actions to be void of the involvements of other professionals , they appeal 

against the decisions (Webster & Webster, 1993). The fact that school has the 

mandate for the education of children, being evident parents also claim shared 

responsibility in some aspects of the process; especia lly when it comes to planning 

and decision making of certa in important issues parents claim they should 

participate. 

In agreement with this , Imber & Geelm (1995) claim that whenever evaluation is 

carried out it is mandatory that s notify such intention preferably in written language 

of the parents to enable them to be aware of the whole course of action . This 

minimizes possib le gap of knowledge or communication between the school and 

parents . It has also positive impact of fostering feeling of trust and team spirit. To 

this end the authors further stress, if the evaluation is to be genuine it needs to 

include all areas of skills and should be free of any bias or subjectivity as wel l. 

(Webster and Wood, 1989:27) supplement as in below. 

Parents should be involved in discussion about suitable alternatives where any 
specialist resources are located and the kind of support a child is likely to receive. 
Parents will be helped to make informed decision if they are able to visit schools and 
are given unbiased guidance. It is important, too, that parents are given frequent 
opportunities to discuss a ch ild 's progress in school. 
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Many agree that the intensity of problems with child rearing is not uniform across all 

fam il ies. In th is respect dealing with CWSN may largely differ from dealing with 

those in ordinary ci rcumstances. Pancsofar (1987: 11 51-11 52) addresses th is same 

issue: 

Parents of students with disabilities are faced with the needs not apparent to parents 
of students without identifiable disabilities. They are no longer passive recipients of 
services but assume a strong advocacy role on behalf of their child ren 

An experience in a country, accord ing to Nolan & Tucker (1988) teaches that Local 

Education Authority (LEA) assesses the situations of a child with disability and 

informs parents primarily to accomplish fo rmal assessment. Because, the author 

specifies, all that parents claim is an informed decision by the body authorized as 

assessors ( school, LEA, etc). The reason is that informed decision will allow 

opportunity for parents' to discuss and comment. Their presence during an 

examination accounts fo r, parenta l involvement, at least in past, in the issues of 

their disabled child in school. The authors appear to summarize that the final 

decision of any affair of assessment and actions in the ed ucational process of a child 

with disability must be the outcome of the collective opinions, views and belief of 

both parties-th e school\teachers or other pert inent bodies and parents. In view of 

Schultz, Carpenter and Turnbu ll (1991) as well , one can understand that parents of 

handicapped children have the right of access to all ed ucational records for reviewing 

as desired. 

An experience in America is introduced as in below, with this rega rd , (Sadker 

&Sadker 1998: 348:) 'The fam ily Right and Privacy Act allows parents and 

guarantees access to their children's educat ional records'. Moreover, written parental 

permission is needed before those records can be shared with anyone else other 
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than professionals connected with the school the student IS attend ing or another 

school which in he/she seeks to enroll. 

They can request for explanation or justification of whatever decision made by the 

school. They may urge the school for amending inaccurate information especially if 

it reflects or bears any elements of invasion of privacy Besides, parents are never 

indifferent to the exposure or illegal re lease of their ch ild's assessment document or 

profi le to any outsider without obtaining the necessary consent from them, as 

parents, except who are authorized or who deserve it. Generally the control of 

information flow about their child with handicaps (CWH) is at the disposal of 

parents. 

Webster and Webster (1993) seem to agree with the point under discussion and 

propose further that schools should commun icate to parents the changes of records 

on the academic as well as social behaviors of their CWH in written at least once in 

a year. For instance, copies of those comments, impressions, or decisions of a 

teacher, or an educational psychologist working in a school for the HI must be 

handed in to parent when requested, in fact. The authors are of the position that as 

the age of 18 is attained even children themselves need to be given the copy 

indicating their progress or any change, for that matter. The implication, in general, is 

that parents' good knowledge of ongoing activities in the school is so vital to smooth 

process of the education because it accelerates the move toward the goals fo reseen. 

The same idea has been addressed in the famous report known as Wamock 

(1978153) as in the following . 
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Parents and, as far as possible, the children and young people with special 

educational needs themselves have the right to share in the decisions about how their 

needs are met (Potts, as cited in Potts, Armstrong & Masterton, 1995:153) 

The report signifies that as regards the issue of meeting the needs of children 

demanding special education the prime pa rticipants are the fami ly themselves 

includ ing the pupi ls who demand educationa l service. Hegarty ( 1993 :152) has a 

high regard for equal partnership of pa rents wi th schoo ls in the process of special 

needs education. The education of specia l needs ch ildren is nothing but a shared 

responsibi lity or task laid up on the shoulder of both parents and teachers/ schools. 

According to the author, of course, there had been notable changes or development 

in terms of schools' tendency to recognize parents' right to obtain information from 

them in line with the Act of 1986 and parents' Charter established. 

However, other researches depicted that parents were unable to have access to 

most records, but scanty information pertinent to their children 's program. Even th is 

set of information is characterized by number of inadequacies. To mention , but a 

few- according to Ferrell (as cited in School, 1986: 1) they were often incomplete and 

frequently appear after a program has been started and ran or effected indifferently 

to parental informed consent. For example , to conference about evaluation of the 

child 's progress invitation to parents is often times by- passed, or too late, if at aiL 

Inva riabl y, the responses of parents in a survey witnessed that there had been an 

insignificant contact between parents and teachers. If at all teachers set a point of 

contact often times that will be with little or no prehand information about it wh ich is a 

function of underestimation for parents role in view of teachers (Orelove & Sobsey, 

1987 ). 
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In conform ation with this view Feeney, Ch ristensen and Moravcik (1987) 

emphasize the significance of parental consent prior to decision-making of schools 

as regards any sort of treatment arranged for the ch ild besides the classroom 

routines. 

It is highly significant that any decisions at school level consider parents knowledge 

about the decision to enhance program effectiveness. In this connection , the White 

Paper stressed the importance of parents' receiving the detai ls of inspector's findings 

about their children with disability, incl ud ing those with hard of hearing or deaf. The 

report attaches parental access to such a document and related records with state of 

power exercise as parents in school program of special needs children. Parents 

have the right to request for and obtain all relevant information from the school 

straight forward. (Lello, 1993). 

The major issues are that access to records, as far as the ed ucational process of 

handicapped ch ildren is concerned, is parental right; they should be requested for 

consent before any decision is made for an action . The underling issue is that the 

school running the program of special needs education can get no where without the 

involvement of parents. Parents have the right to the extent of urging teachers to 

recognize their right as parents as well as requesting for the establishment of laws 

that can meet the needs of their handicapped children ( Harrington, as cited in 

Ceciler & Lester 1987). 
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Moreover, according to the author, parents have the right to educate their children to 

the maximum extent poss ible. Besides, they can claim for independent evaluation 

wherever any inadequacy is felt to exist. 

2.8.1 Summary 

The review of the literature was not an end in itse lf . It served different pu rposes. It 

allowed for the exploration of the general trend in the field of specia l education of 

ch ildren with disability and for the introduction to researches on schooling of the 

hearing impaired to widen the horizon of insight in the present study. The review also 

served as source of tools fo r data gathering. 

In this section it is attempted to summarize the sa lient points of reports or discussions 

that the va rious researchers and reviewers, as regards parenta l empowerment and 

involvement, and school-parent re lationsh ip, presented especially in relation to the 

ed ucation of the hearing impaired. 

(The review showed) some parents are reserved from involving in schools for 

various reasons. There is the tendency to trust teachers for all issues of their 

children's schooling. Lack of time is also complained . Parents ' own level of 

education , too, counted as affecting the degree of their involvement. The part 

teachers play in trusting the role parents can have is very important. In some 

instances parents underscore the value of their taking part in the process of the 

education of their children. Actually parents' involvement is not understood as 

substituting the professional roles of teachers at any rate . 
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The general trend is that school's success re lies, for its major magnitude on the 

strength of partnership it keeps with parents and on the attempts made to empower 

them to ensure sufficient commitment. In so doing schools/teachers have immense 

respon sibility to prevenUavoid all likely constraints, which stream both on the part of 

the fami ly and themselves, that prevents parents away from interacting with the staff. 

In addition, in the process of partnership each party ought to be genuine, punctual, 

respectful and understanding to each other. Because, education especially that of the 

children with disability including the education of the HI is the function of collaborative 

and like-minded stakeholders. The review revealed rationales for the increasing belief 

about the necessity of involving parents in schooling of children particularly those 

with auditory handicap. Parents are understood as prime teachers of their children by 

virtue of the fact that they are with whom the chi ldren stay the longest hours. The 

home is the immediate reference to rich experiences, ski lls, norms, and attitudes of 

the society at larger which are carried over to school via the chi ldren. It is mandatory, 

as a result, for teachers to approach parents if they are to provide successful 

instruction. Out of parental involvement in school all parents, school/teachers, 

ch ildren benefit. Such two-way communication is a cause for good parenting style 

and appropriate instruction to teachers respectively. Parent-school relationship in the 

education of the hearing impaired allows for better management of behavior 

problems associated with the disability. Special benefits out of firm partnership with 

parents is accomplishing their professional duties like dealing with CWDs on the part 

of teachers. Parent-school relationship can be established in various ways. Among 

the various mechanisms discussed is parents' classroom visit. The proponents of the 

model showed its advantage as channel for parents to share their experience with 
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the teacher while it helps them, in turn, wi tness the real social and academic status of 

their chi ld among his/her peers as wel l. The reciprocal dimension of this is teachers ' 

home visit. It allows the teacher to know the rea l ch ild for designing his/her classroom 

conditions as reali stically as possible. Special occasions like parents' evenings and 

certain recreational arrangements provide opportunities which promote informal talks 

between parents and teachers on equal basis about the interests and talents of the 

child. To effect these mechanisms of contact requires the teachers ' dedication to 

devise individualized teach ing and possibility. Teachers ' impartial and unconditional 

love for their students is the basis to work with parents. For parents, involvement they 

should be empowered. Simply it can mean obtaining training on the rea lities of 'deaf' 

and 'deafness', skill of sign language and aspects of communication between the 

child and the fam ily, and family leadership in general. Parent training is especially 

vita l for hearing parents as contrast to its necessity for their non-hearing 

counterparts. There, however, exists mismatch between the genera l assumptions or 

theoretical grounds and practices in instances. Parents claim the right to involvement 

in various issues of schools' program, the program of their hearing impaired children, 

in this context. 

The school should obtain the consent of pa rents or ascerta in their informed decision 

whenever (taking any measure) assessing the child to describe/label for eligibility to 

specia l assistance or otherwise. Parents are entit led to reviewing the academic 

record of their children and comment it. They can ask for the reports kept on his/her 

progress or his/her socia l and academic stand relative to his/her fellow peers. 
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The issue of teachers , own professional adequacy in the field is, in fact, not over 

emphasized if they are to help parents interact which school as desired. 
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CHAPTER THREE 

3. METHODOLOGY 

3.1 Characteristics of Data sources !Informants 

This section presents the profile of the respondents/informants as in below. Teacher 

participants as data sources include 3 fema les and 12 males. Teachers with the age 

of 24-30 years cover 93% of the tota l participants ; 40% of the informants were 

between 31 and 40 years of age. Seven are married and eight unmarried. Five of 

the single ones are those of Harar Special School for the Deaf; two of them belong to 

Mazoria School for the Deaf. One of the single ones is from Senteria School for the 

Deaf. Their academic status ranged from grade 9 to 12th +1 and 12 + T.T.I. Eight of 

them have completed grade 12. Five have T.T.I. training one of which has had 

additional short-term training in special needs education. One teacher with grade 9 

level of education is a hearing impaired himself. Their service years in the profession 

vary from five to twenty-seven. Each works as "all-rounded" teacher. Meaning every 

one is supposed to take wh ich ever subject irrespective of choice as the condition of 

human resource demands. The average weekly workload by period is twenty-five for 

a teacher. 

The principals are all males with slight variation in their education. Two of them have 

been through first-round training toward a qualification for a T.T.I. certificate. The 

third one has already qualified as a teacher of first cycle or lower primary school. 

Each school varies from the other in its organization composition of grade level and 

student population . Senteria School for the Deaf runs First cycle or primary school 

(Grades 1-4) with student's population of 18. It has 4 teachers, and a principa l. 
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Similarly, the grade level organization of Mazoria School for the Deaf being is 1-4, a 

strange th ing about it is that the middle grade levels are aston ishingly missing. 

There are not grades two and three as such. In this school the number of teachers 

are five. Harar School for the Deaf runs educationa l program of both first and second 

cycle. It entertains 19 first cycle and 7 second cycle students with 6 teachers 

currently. 

The number of parents interview (both real parents and foster parents is in gross 32 

the composition of which is 25 (15 mothers and 10 fathers) and 7 foster parents (3 

foster fathers, 4 foster mothers). The literacy status of parents/ foster parents ranges 

from no education, the vast majority, to secondary education with the proportion of 

the former covering 93% . Out of the remaining literate section of parent informants, 

five are mothers who attended up to grade six. Similarly, two foster parents (both 

males) have had primary education. Still one foster father completed junior 

secondary school. 

Eighty-nine per cent of parent informants in Senteria and Mazoria Schools for the 

Deaf can hard ly communicate in Amharic; they speak Sidamigna and Hadiyigna as 

mother tongue respectively, while those in Harar can express themselves in the 

Amharic language with linguistic back ground being Afan Oromiffa and Harari .. The 

dominant livelihood of participants is small-sca le farming and petty trade. The vast 

majority of mothers earn living as house wives. Sixty-three percent of the parents are 

those whose children have been attending in the respective schools from two to 

eight years or five years on average . The parent with family size 5-12 constitutes 

78% of the total informants of the group . Martially, among mother participants six are 

those who lost their husbands in death rearing their Hi e alone 
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3.2 Instruments 

Different sets of Semi-structured and instructed interview guides of 60 items were 

cond ucted with parents and principals (about 30 items to each group) respectively. 

Besides. a focus-group discussion (FGD) consisting of 15 items / basic issues was 

held with 5 teachers, on average in each school. Moreover, a checklist was 

administered to the same teachers. 

There are two reasons for the use of interview guide wi th parents. They are almost all 

unab le to read and write. The other reason is it was believed to illicit or generate 

more inform ation in desi rable depth . The rationale for using it with principal is, 

besides being manageable for handling, it also allows for drawing data more 

exhaustively than perhaps any other techniques, can do. 

As to the use of two techniques to obtain data from the some teachers, a couple of 

reasons can be mentioned. The teachers can be viewed in terms their dual roles in 

the schools . In addition to working as any subject teacher, each of them assumes the 

responsibi lity of a homeroom teacher. 

The instruments underwent the judgment of experts for adequacy. Thus, as a result 

of their being original, not adapted, they had been all commented on and enriched by 

experiences of five professionals (two with linguistic background, and three are fellow 

specia l education professionals) before they were used in field. Of course, 

amendments were made both during pre-and post-pilot study (in Mekanisa School for 

the Deaf). Moreover, the internal consistency of the check list was secured to be 0.98 

with the use of KR. 20. 
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3.3 Selection of Sites and Informants 

The selection of data sites was purposive. That is, out of the few (seven schools for 

the HI) across the country those which met the criteria determi ned were chosen . The 

criteria were being specia l day school and having the same or similar funding source. 

In general securing uniformity among the schools, at least in part, was the basis of 

se lection as in the aforementioned. 

Thus, four of them met the requirement. They are Mekanisa SO, Senteria SO, 

Mazoria SO, and Harar Specia l SO. Mekanisa SO, served as a pi lot study site and 

the rest (three) were selected to be sources of data for the main study. 

These schools, including the Mekanisa SO share the two factors in common. They 

are al l specia l day schools and are all financed by foreign-based religious 

missionaries. Except Harar special SO, which is funded by African Outreach Ethiopia, 

the rest obtain their financing and leadership from Church of Christ Mission, 

American Mission. 

3.4 Procedure of Informant Involvement 

Out of 18, 26 and 31 parents (considering either pa rents of each child/ not both 

parents/ a father or a mother or a foster father or a foster mother from a family) 8,11, 

and 13 were selected from Senteria, Mazoria and Harar SSO respective ly. In other 

words, 32 informants were included as data sources out of 75 parents whose ch ildren 

are attend ing in the school under study. The individual school'S parent size was 

based on the decision to involve 43% of the population. Access to the list of these 
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informants became possible in term s of the students registers/form or enrollment. 

The selection of the particular parent participants took place through the use of 

simple random sampling technique . 

As regards teachers, totally 15 (3 females and 12 males) participated in providing 

data . Four of them belong to Senteria School for the Deaf (SSD) Those of Maozria 

School for the Deaf (MSD) are five. In Harar Special School for the Deaf (HSSD) 

there are six teachers (3 females and 3 males). As the size of this group of data 

sources is small enough all were included for the purpose. 

Pertinent to participants of focus-group discussion, still owing to the size of teachers 

all avai lable in each school took part in it. In other words, those respondents to 

whom a checklist was administered provided data though focus-group discussion. 

With regard to the involvement of principals, in the three schools, as there is one in 

each the three of them served as informants. 

3.5 Data Collection Procedure 

A consent was established with all participants at each site. An assistant in each site 

was oriented about the study and the data collection procedure with the major task 

being translating the interview guide prepared in Amharic in to vernacular (Sidamigna 

and Hadiygna) for data from parents . The translators are native speakers in their 

respective localities. They have good command of Amharic as well. In Harar SSD 

translation was not necessary. Parent informants can communicate in Amharic. This 

interview was conducted involving three parties , the investigator, an assistants and 
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informants where each took turn to respond . As each item of questions in the 

interview guide was posed by the investigator in Amharic, translation followed all the 

information being tape-recorded parallel. 

For the interview with principals no translation was necessary. It was run in Amharic. 

The researcher conducted it in person. These data were also tape-recorded to permit 

the ease of processing later. The focus-group discussion was held with (homeroom) 

teachers chaired by the researcher in wh ich the participants took great interest to 

forward their op inions and views. 

The discussion seemed to have revealed rea lities surrounding the issue under 

investigation in their respective schools for Hie . The checklist was self-administered 

(admin istered in person). Full return was secured with all item completed, 

consequently. 

3.6 Method of Data Analysis 

Opinions, and views/ positions of respondents were first coded, categorized and 

organized logica lly. Following , the data obtained through various means and from 

different sources were carefully analyzed descriptively in the main. In other words the 

analysis involved essentially qualitative method except for the sma ller portion of the 

data that partly was summarized in simple figures and percentages. 
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CHAPTER FOUR 

4. RESULTS AND DISCUSSION 

The results obtained and analyzed followed by the discussion are in response to 

these bas ic questions. 

4.1 Results 

4.1.1 Interview With Principals 

This section presents the resu lt of interview conducted with school principals . The 

first three key questions are the necessity of involving parents in schoo l, the role of 

school admin istration for raising parents' participation , and how a parents are given 

the opportunity of being involved in decision making as rega rds d ifferent affairs of 

their children's education. 

Two of the principa ls agreed that it is good enough that parents are involved in the 

schoo l's prog ram. They say for example, that the participation of parents is very 

important for raising the rate of enrollment which is at risk present ly. The response 

ind icated teachers had to trouble going in to each local ity to persuade parents to 

enroll their children in school. If, however, parents take part in school activities on 

regular basis this problem and the like can be alleviated , according to the 

interviewee. The third principal nevertheless, argued that, he does not see the 

signifi cance of parents' involvement as far as the missionary organization , Church of 

Christ Mission, read ily provides all the school needs. In his view, parents 

involvement in school is necessary on ly in condit ions where the public have to 

render the necessary materials and financial assistance / or have to support for the 

organ ization of the physica l facility. 

57 



As to how far parents/ take pa rt in meetings and decision-making act ivities none of 

the principals indica ted this to be the case. In genera l, insp ite of accepting the basic 

idea of pa rental involvement in any of the schools thee is no practice/no effort has 

been made to materialize it. 

The other set of questions investigated as to how mutually parents and teachers work 

together, how fa r parents visit classroom, and the status of teachers' home visi t 

W ith regard to parent teacher-partnership in the educa tional process of hearing­

impaired children on ly one principal reported the existence of a slight positive 

experience. The rest sa id that it is in rare circumstances, if any, that parents ta lk to 

teachers no matter what problems occur to their children or encounter in their 

education; it was learnt also parents meet school whenever they need to inform that 

a ch ild is absent from school on specific reasons . 

Two of the informants (principals) replied that parents' classroom visit has never 

been exercised in their respective schools while, of cou rse, they asserted it is quite 

beneficial to the success of the learning process. The third, informants, however, 

reported this to have been taking place in his school. 

Those who found the parents' classroom visit to be strange phenomena also 

witnessed no effort of the school administrat ion toward it. 

The experience in all sample schools as regards the situation of teachers' home visit 

is homogeneously negative. Its non-existence was ascribed to a list of factors some 

of which are distance from home to school, work intensity on the part of teachers, 
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shortage of transportation means, on the part of parents and principals own lack of 

experience in this respect. 

Other pieces of information pertinent to parents' involvement by way of commenting 

on or questioning about any aspects of their children's schooling and whether they 

have access to the records of their respective chi ldren were also collected. 

Two of the principals (in Mazoria and Harar SSD) stated that those parents who 

happen to talk to staff, though in rare cases, raise questions like where they can send 

their Hie after completing his/ her studies in the school, why the school can't run its 

programs on boarding basis, etc. 

The response from principal (Senteria School for the Deaf,) is entirely different. His 

view is that satisfied with the monthly financial support, parents don't raise any 

question about the process of the education. 

What participants principals unanimously agree with is that there is no the experience 

of requesting for the child's personal record or file on the part of parents; utmost the 

popular means to contact is during opening and closing. If there is any formal organ 

through which school and parents join each other and the status of parents 

awareness of the regulation of the school was another question. It was reported that 

there is parents committee in Harar School for the Deaf, which functionally seems to 

be of little use. It was explained introducing any further element to the administrative 

structure once established is hardly possible, if not forbidden in the rest of the 
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schools Church of Christ Mission is in charge of. The whole thing is that there is li ttle 

school - coordinated means of relationsh ip among parents. 

The principal interviewee, in Senteria School for the Deaf defined parents' right being 

just as entitled to enroll a child in school and understood their ob ligations as are acts 

of monitoring proper utilization of the money provided monthly, and sending the child 

to schoo l regularly. Parents are wa rned, according to the interviewee, to repay the 

money rendered, 35 Eth. Birr, which is meant for supporting their education, if the 

child drops out or is absent from class for longer days. As part and parcel of their 

duties they should report to the school on absenteeism as soon as possible. The 

response from the parent participant in Harar school for the Deaf partly complements 

the one in the aforementioned parents obligations as being just send ing their children 

early to school. 

The interview included a question on status of teachers' sign language skills and the 

degree of their attempts to train parents to use it. The reponses obtained indicated 

that all but one teacher among those in Senteria SO, properly use sign language both 

as a medium of communication and instruction . 

However, pertinent to providing training to parents , no effort has been made as a 

result of which there seems to exist communication cri sis between each member of 

a household and the respective HIC according to the interview. These principal 

informants explained children with hearing impairment undergo experiencing a 

conflict of using two kinds of sign languages the formal (school's) and home-bound 

sign languages. It is difficult for them to communicate messages to parents with the 
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formal sign language they studied in school. They shift to that of family- bound" sign 

communication" abandoning the school 's when they go home. The informants say 

they sense how big the magnitude of the problem is. Unfortunately, no attempt has 

been made to meet parents and alleviate the problem. One of the major difficu lties is 

absence of parents cooperation to take their time for the training, according to an 

informant.. As regards the avai lability of parents even if invited; Senteria and Mazoria 

School for the Deaf have no much dissatisfaction with the responses of parents, 

provided they are called upon to participate in occasions arranged. The principal in 

Harar School for the Deaf complains about it. 
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HIGHLIGHTS of Int --- -- ---- ---- -- --- -- - - ---- Conducted with P . -_ .. _ . _.-

General Area Specific Issues Most Frequent Responses 

Knowledge/skill in special needs Knowledge of hearing impairment, Have little know of HIC; have skill in sign 

education on the part of teachers sign language language 

Opinion on significance of home-school The benefit communicating with each - There is no need 

relationship other (school and parents) - It's beneficial 
, 
, 

- Both parents and staff can make use 

of it 

Question on practica l condition of home - If there is any role admins. played with - We sometimes do 

school contact this respect - It is not customary, for sure 

Regarding channels working , as go- - Parent -school association - The organization does not permit 

between , parents and school - Parent committee, forums - There is no one 

etc - There is (the case of HSSD) a 

committee 

- We conduct meetings (sametiones ) 

Rights and obligations of a parent of HIC - What parent is expected to - They do know it; they send the child 

in school do; to what extent he/she to school 

cant take part in school 

Status of parent-teacher communication - how often they meet, when - When they enroll their children 

and where, what the - When parents are called upon 

can nels are - There is no parent classroom visit 
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The role the school administration played - if teachers are encouraged to visit - None of these was/is done in here 

in this respect (above question) the family, parent classroom visit is - We have no experience 

facilitated, etc - We exercise it 

The cond ition of parents' response to - Availability - Somehow ava ilable 

school invitation - Punctual ity - A little less punctual 

- Interest - Do not seem to have sufficient 

interest, 

Trend of reacting to what is being Courage to comment, suggest, ask, - Very little , if any 

done/going on is school on the part of etc - Uncustomary 

parents - Satisfied 

The medium of communication is school - If every teacher is able to - Almost all teachers are able to use 

use sign language sign language 

As regards if there is training/education for - In sign language - Little is attempted 

parents - On parenting HIC - There is lack of experience 

- Concept of HI 

Issue of involving parents in school - If they are invited to - We do invite 

meetings, conference - Done infrequently 

- If encouraged to give - Done rearly (never at all) 

suggestions , comments 
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Regarding parents' access to their - Review of academic - Totally not familiar 

ch ildren's school records records, assessment 

resu lts, minutes etc 

Suggestion on what should be done as to - Solutions to the problems - The school should make more effort 

empowering parents for involvement felt or identified - Teachers should obtain professional 

training better 

- The government should take interest 

- Train parent 
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4.1.2 Interview With Parents! foster parents 

This part of the study presents data obta ined from parents! foster parents! . 

"Do you know how many subjects your chi ld stud ies at school?" was one of the 

questions included in the interview. The majority of informants in each site reacted 

they rea lly do not know. To those who say that they know the number and kind of 

subjects their chi ldren study, a follow- up question as to what subjects their children 

like and dislike most! have difficulty with was posed. Accordingly, Sign Language, 

Maths and Eng lish have been frequently mentioned as least favorite of their 

chi ldren. The informants stated that they did nothing to help their children overcome 

the difficulty in question. When asked as to what measure they took to alleviate it. It 

was also raised if they ta lked to the respective teachers bout it. The responses 

forwarded were principa lly alike. It was on ly on casua l occasions that they attempted 

to discuss the problems. 

As regards th e rate of academic success of their children in terms of promotion from 

for grade to grade the interview disclosed that 53% of the respondents witness that at 

least a child was detained once in a grade. Possibly this can explain ! justi fy an 

aspect of parents status of involvement in the education of their children . In fact, the 

reasons include, distance factors, lack of fa mily stimulation, the children's own 

laziness, the difficulty level of the content or the cu rriculum, the impact of the hearing 

limitation, itself and parents economic status. 

As regards if any corrective measure the parents have taken, too few of the problems 

were reported to have been within their control. Pertaining measures to problems that 

occur own ing to the students' own inattentiveness or fai lure to attend class one 
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parent reported of telling his child to write dates on each pages of his note book 

which contains each school day of exercises so that it will be easy for him( 

father)for monitoring class attendance every evening. The majority of informants 

whose children repeated same grade did nether ta lked to teachers nor attempted 

themselves to minimize the chance of failure in an exam or risk of detention. They 

never ra ised issues of failure in a grade/ subject or promotion to the next grade. 

Most parents of child ren wi th inadequate academic stand ing cannot locate typical 

reasons causing failure. Parents of first graders whose children repeated same 

grade level relate the failure of their children to the strangeness of the school as new 

environment. 

As a measure for parents involvement in the education of their chi ldren one of the 

questions included in the interview was an inquiry if the participant's know the name 

of the school. The responses obtained indicted almost half the No. of the informant 

don't know it at all being from distance of 4.7 km, away from their places on average. 

With regard to the means/ floors parents use to meet school or teachers, answers of 

four major ca tegories have been identified . The most dominant response category 

consists of "biannua l occasions" i.e. the times of school opening /enrollment and 

closing as poplar means of contact. A considerable proportion of responses in 

another category revealed that the common opportunity for parents to join school to 

be when accompanying the child, especially if very young, to school gate as well as 

when fetching him/her home back from school for safety purpose in case of any 

possible traffi c accidents (car, cart etc.) and human abuse. A good number of 
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interviewees responded that parents go to school just due to ca lls from school/due 

to the unusual phenomena that related to their children. 

Besides, parents meet school i.e. teachers or principa ls wherever he/ she has to 

inform the child would be absent from school owning to various reasons (illness 

household problem etc.). 

To a question about parents' knowledge of the rules and regularition of the school 

few of respondents said they have little information. The majority stated they know 

the rules and the regu lation of the schools. However, the sets of these rules and 

regulations, according to the informants, included simple routines of schools. They 

say school demands students to arrive early, welcome them, teach and send back 

home in time. 

A re lated question was what their rights and obligations of parents are; the answers 

included just little more than what any parents whose chi ldren have not joined school 

cou ld tell. (offer food and clothing, send to school, and fetch him /her home in time). 

With regard to their opinions about the advantage of the relationship between school 

and parents, the aggregation of responses is affirmative. The dominant category of 

reactions indicated that parents to some degree sensed the importance of school­

parent relationship as a floor for settling issues or problems that evolve in the day-to­

day the child's school life, especia lly as regards monitoring and controlling 

misbehavior jointly with school. In general , the trend of work ing with school has been 

supported by over whelming number of participants in spite of serious limitation in 
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aspects of the practice. On the other hand, a few said that they had no opinion over 

issues of school-parent partnership. They stated they can't just decide on its 

significance to the improvement of the program. 

Responses to "how often each parent met any staff since his/ her child began 

studying at the school other than the tim e of enrollment" ranged from "once" to "four 

tim es" Informants with the former react ion outnumber their counterparts or the 

respon se category in the latter. Inclusive answers were" only to day";" this is my first 

time "," I came on the occasion of committee election," ,the case of those in Harar 

School for the Deaf. Others sa id they joined the di rector when they sought 

permission for their ch ildren where conditions demanded the chi ld's absence from 

school. 

It was inquired as to what part the school's administrati ve body played to coordinate 

parents and teachers efforts . Dominantly the answers were" I don't knows". A good 

proportion of respondents underscore the effort of the principals as regard 

facilitating parent-teacher communication . Comparatively, a sign ifi cant number of 

interviewees were reserved from commenting on this issue as a result of their own 

non- involvement in the process of the school program . 

"How the school administration involves parents in the procedure of settling/dealing 

with decis ive issues of the educational program" was one of the questions posed to 

the informants . To such a question inquiring of the extent of principals ' effort to 

encourage the participation of parents in settling various matters of their ch ildren's 

ed ucation, few responded affirmatively despite the difference in how each put his/ her 
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statement. It has clearly been commented that the school's administrative body 

never involved parents in any decision-making in the program . 

The interview investigated in a way how far parents know the teacher of their child". 

The question focused on whether they kn ow the home-room teacher (HRT) . 

Nevertheless , only a few of the in formants responded they knew their respective 

chi ldren 's homeroom teachers. Most parents from al l sites reacted they know the 

director more than the teachers. However, as regards "how they came to know the 

directors themselves" their answers were eventua lly nothing more than" Because he 

is a director", "since my child is student here" ,"We belong to the same village etc. 

None of the answers can precisely prove parents ' acqua intance to have emerged out 

of his/ her actual involvement in the education of the ch ild as a parent. 

One of the components of the interview was regarding the status of parents visit to 

class room i.e . how often, if ever, parenti guardian has had a visit to classroom while 

lessons are underway to enjoy their children's actual interaction with peers . The 

responses split in to two categories including a one-member/informant category who 

responded positively. All the rest seemed to be astonished at the presentation of the 

question to them seeing it as having no relevance to their order as parents of 

hearing impaired children in the business of schools. 

To the question posed to elicit response as to the means of communication between 

their child and the other members of the household all , but two, parents sa id they use 

"sign language". It is a homebound "sign language". Included are gestures, 

objects, demonstrations or dramatization; bodi ly movements are other techniques 
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devised to facilitate communication . What is implied is that children experience two 

kinds of sign languages, the formal school level sign language and the inform al one 

earlier mentioned. Exceptional are two. They use ora l communication. They are 

partial hearing and post-lingual hearing impaired. 

To the inquiry su rround ing the extent of teachers effort to train parents to use the 

formal sign language to enhance communication between family and the ch ildren no 

interviewee could witness any existence of such attempts. 

'Is there any kind of parent representative body?' was another approach to 

investigate how far parents work with school. Accord ingly, the Harar school for the 

Deaf has got two- year old parent-committee the role of which has, however, been 

difficult to tell for them since its establishment to mean that it is not functioning. In 

the rest of the schools it was reported that there had never been any sort of 

committee like that. 

If teachers conduct home visit program was one of the questions. To this almost 

homogenous responses but all negative were given . There is an exceptiona l teacher 

who belongs to Mazoria school for the deaf being deaf himself. "La lis he" is his nick 

name. Accord ing to the staff he is a corner 

stone practitioner in the field to mobi lize the efforts of both staff and parents to 

maintain the sustainability of the program in spite of the enrollment increasingly 

going down . 
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Highl ights of Interview Conducted With Parents 

General Area Specific Issues Most Frequent Responses 
Awareness of the child 's If it is possible for him/her to tell the specific subjects (e.g - Fore sure , I don't known 
type of school subjects Amharic, Engl ish, Maths, etc) the ch ild is studying - Really, I don't know them 

Most difficult subjects to the As to which school subjects she/he has problem with - I don 't know 
child most - Engl ish, maths, sign language 
How a parent meets school The number of times the parent he met teachers/school - Never other than to day; only 
teachers since his/her child joined the school. today, 

- Once; I never came to school 
Measures taken when the If consu lted teachers , ta lked to teachers , other parents , - Talked to nobody 
child fails to study a lesson etc encouraged by you rself - Told him/her to study hard 
item/ subject - Just looked at the exercise 

book but said 
The chi ld's status of The conditions of scores, ranks, promotion , detention, - Never failed 
dilatational performance repetition of same grade etc. - Once-twice failed 

- Never failed 
Communication medium Home- bound sign language "normal" language - Objects/action (aid Ethiopia) 
with the ch ild at home family /Ianguage 

- Follow lip move 

-

71 



Relationship with school Acquaintance with staff/principal , teachers - Know only the principal 

- Know Ato ( a name of teacher is 

men trained) 

The role the school played Attempts made to mobi lize teachers to train parents in - No effort was made 

to promote training the concepts of "deaf " "deafness", use of sign language - I don't know 

- I never came my self 

Distance form school Residence ; distance from school in hours/ki lo meters etc - 3 hours 

- 4 hours 

- 10 - 30m 

- 4 - 10 km 

General opinion on parent- - Advantage , benefit fo r beneficiaries - Very useful ; it is good for 

school relationship - Disadvantage managing children's behaviou r. 

Means of communication - The floors/ forums exercised - No means 

parents use to meet school - Opportunities,channels in use - Only at enrollment! School 

opening 

- On closing 

As to how far the school - Invitation to meetings for participation in any - The school does nothing 

involves parents in re levant available formal talks etc - I don't know 

activities - Doesn't involve parents 
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Parents follow-up of their - Visit to classroom; ask for records to - Never did 
ch ildren 's education comment, suggest about the - We never did so 

performance. - I'm illiterate myself 
Teachers' home visit Reach the families , counsel, advice the siblings, - Only Lalishe does (Maorial SO) know 
experience extended family of the HIC - They never did that 

- It is strange 
Parents' classroom visit Watching their HIC participate, interact, assist - We never did that 

I 
the teacher providing experience - This is even my first day to come here 

- His/her father used to come to school 
If there is any organ linking Presence or absence of association (parent- - There is no one 
parents with school as teacher ass.) parent committee , etc - They say there is parent committee (the 
parent representative case of larger S.S.O) 

- I don't know 
Do to you know your child's If he/she knows his/her child 's homeroom - I know only the principal he is good 
most immediate person teacher person; I talked to him 
among staff 

Understandlrealise the What are the regu lations how fiar do you stick - I know them 
school's regulations to it, things, you can/cannot do - Send the child early 

- Give him food; clothing etc 
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4.1.3 Focus-Group Discussion With Home Room Teachers 

As has been mentioned earlier a focus-group discussion was one of the sources of 

the data used for the investigation. 

The major sets of issues upon which the discussion was framed included the status 

of teachers skill in the use of sign language and their attempts to train parents to visit 

home, teachers' conviction on the advantage of inviting parents to classroom, to visit 

and the mechanisms for communication between teachers and parents, and the 

tendency of parents to reach school/teacher to learn to know the real situation of their 

ch ild ren in school. 

The discussion disclosed that all , but one most junior teacher use sign language 

properly in all occasions with Hie. It was reported that teachers acquired the skills 

throughworkshops, seminars and on private basis, that is, through initiating peer­

training opportunities. Moreover, it was learnt that three of the teachers those from 

HSSD have got short term training on special needs education. Unfortunately, it was 

learnt no attempt has been made to train parents to use sign language. 

With regard to teachers' opinion on the advantage of inviting parents to classroom 

one participant, says that it is out of tradition and would be awkward even if 

attempted to practice it. This informant further argued it is rather disadvantageous, 

mainly, in that the entrance of a parent or any stranger for that matter distracts the 

attention of the pupils. This view faced strong counter argument from the rest of the 

participants. They believed that parents ' classroom visit allows them to enjoy the 

actual performance of their respective children in the learning process. It was added 
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that such opportunity encourages parents to promote th e rate of attendance and will 

minimize chances of attrition. Moreover, it enhances parents' involvement in the 

education of their child both at home and in school, according to the discussion. 

Bes ides, rath er than ca ll ing upon parents suddenly on occasions or on disciplinary 

prob lems, academic cri sis etc , the practice of invo lving parents under normal 

circumstances through mechanisms li ke Ihe one in discussion can bear good resu lts. 

As regards inquiry about th e mechanisms used for maintaining relationship between 

teachers and parents, it has been lea rnt that there is no forma l or regular systems for 

communication between them. Distance factors, and transportation inadequacies 

stood major constraints or justifi ca tions besides slow responsiveness of parents even 

if attempts are made to establish certa in means like meetings or conferences. The 

discussion also involved a question that investigated how far parents ask to know 

more about any aspect of their ch ildren's education , and whether they request for 

the academic records of their ch ildren to express thei r own opinion on decisions 

made. 

Accord ing to the discussion , discouraged about the future of their Hie, most parents 

prefer silence to saying any thing about matter of their children schooling to the 

extent supposing the education demanded fee, no parents even wou ld , perhaps , 

send their ch ild to schooL The discussion in fact disclosed , the fact that a few of 

parents who come closer often complain about where to educate their ch ildren 

followed by the completion of grade levels in the present schooL They similarly 

claim th e change of the program into boarding. Vocat ional training is one of the 

benefits they want to be offered to their ch ildren in the schools. 
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The discussion revea led that parents do not rea lize that they shou ld request for the 

personal file !record to follow-up his/her child 's educational progress . In summary, it 

was understood as being entirely unfam iliar pract ice. 

A question was posed further with regard to the part the school administration played 

to orient parents on the school's regu lation their obl igations and rights fo r adequate 

participation or as to how far parents are stimulated to real ize their rights and 

ob ligations through the administration was posed. The discussion witnessed that 

little was done both on the part of administration and teaching staff. If at all 

attempted, that would occur in less organized and less formal status. Often times, 

popularly, during enrollment pa rents ava il themselves with their respective children 

and are given a form to fill in . This time they may be provided with explanations on 

comp letion of some of the items in the form which may "define" the degree of 

relationsh ip (linkage) between a parent and school. Well, parents fee l they are 

responsible for solely enrolling the child in school. 

As regards teachers ' tendency to visit the home setting or family, the responses 

obtained through the FGD was entirely non-affirmative. The reasons for failure 

included , lack of experience, distance factors or lack of transportation , lack of time , 

experience and incentive as well and unread ness on the part of parents to entertain 

such practice. 

When it comes to parents ' reaction to schools'/teachers' ca ll the discussion showed 

on the whole there , is no much complaint about it. Even through there is low interest 
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considerable proportion of parents avail themselves , if at all thee is a call on the part 

of the school/staff. 

Pertinent to the system of the communication in sch ools between the Hi and hearing 

community members of school, it was discovered sign language is used both as 

instruct ional med ium and means of communica tions , a formal sign language. Of 

course, as a medium of instruction there is a limitation that the cu rriculum allows for 

communication in a fixed number of words for each grade leve l to use sign language. 

However, the school sign language rema ins in school when the ch ildren go home 

and a lot of communication crisis occur among the family. The child tends to drop the 

school's and resorts to the home's 'sig n language' in the mean time and begins to 

adjust to the formal one when he/she goes to school and it goes on . There is no 

attempt to train the whole family, or at least the parent. 

Regarding the presence or absence of any channels of partnership between school 

and parents discovered was that there is no a way or forum formally estab lished to 

link the two parties; only on occasions of accident, besides the biannual contacts, 

during enrollment/school opening and closing, except that the presence of a parent 

committee was cited (only in HSSD) wh ich was meant for inspecting the efficiency 

of teachers for the sake of determining their salary increment. Moreover, as to 

whether parents rea lize schools regulation, their right and obligation, as parents in 

school , the FGD revea led the presence of little affirmative circumstances. 

4.1.3 .1 Cause for parental non involvement in view of teachers 

Causes for little or no relationship between parents and school and absence of 

parents' involvement in school and possible solutions as suggested by informants. 
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Informants unanimously responded that the relationsh ip between school and parents 

is inadequate. Six categories of reasons have been identified as to the problems. 

Points in one of the categories relate the inadequacy to the condition of the school 

administration. Schools have been reported to have no experience of organizing 

meetings or simi lar occasions that Involve parents to discuss issues of the 

education of the hearing impaired children. They stated there is no the trend of 

including such things (programs) in act ion plan lor annual plan . The result of this 

study in terms of the role of the authority play to maintain the involvement of parents 

in school is unlike the finding in Briggs' (1995). 

A good proportion of informants were also of the position that parents are much less 

concerned for their hearing impaired chi ld than for the hearing siblings. The major 

reason is that they lose or give up hope about the success of the ch ild in life 

generally. The cultural stigma also played a considerable adverse role for absence of 

adequate parent-school relationship. They never value the effect of hislher chi ld's 

study at school. This is, according to the data, related with their level of awareness 

about specia l needs education in general and the education of the deaf in particular 

as well as their literacy It is in such circumstances of family empowerment and early 

intervention practices are recommend ed (Mitter, 1993 Nee, 1981). Distance factors 

has also been cited as being one of the important barriers against reasonable 

partnership between the two parties. 

Teacher's lack of readiness to welcome and entertain parents deliberately and on 

regular basis, perhaps as a reflection of their lim itation of professional competence, 
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was one of the most dominant factors for the inadequacy of the relationship. The 

problem in here seems to be the effect of absence of adequate training for teachers 

in the field with out wh ich it is hardly possible to meet the goal.( Tirussew 1998; 

Tibebu 1989.) 

The fact that parents are so poor (live on too low-paying manual labour), subsistence 

agricultura l activities and petty trade, counts among the reasons for parents' non­

involvement. Moreover, lack of time significantly contributed to parents inabi lity to 

support the education of their children. The fact that parents feel desperate about the 

child's future fate was also important reason for their little or non- involvement. 

Solutions Proposed by the informants: 

.:. Give parents awareness raising tra ining frequent ly 

.:. Bring, the school closer to the center of their places 

.:. Disseminate / Broadcast issues of disability education generally and of hearing 

impaired children particular through mass media as widely a possible 

.:. Provide vocational training to hearing impaired ch ildren through governmental 

and non-governmental organization . 

• :. Provide economic assistance / support to parents of hearing impaired 

children so that they should be able to educate their ch ildren through 

governmental and non-governmental agencies . 

• :. All stakeholders shou ld take part in the process of educating the hearing 

impaired. 

The informant further related how teachers value the ro le of parent school 

relationship, the situation of parents' response to school 's invitation and the status of 
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partnership among parents of CWHI. The participants believe parent-school 

relationsh ip guarantees shared responsibilities on various issues of the child's 

education and over all development. Some of the instances that demonstrate this 

position are the simplicity of monitoring children's disciplinary problems. It lessens the 

difficulty of control ling notorious or naughty chi ldren and can maximize the change of 

affi rmative effects of advices given and decisions made. The discussion revealed 

parents respond fairly quickly to the invitation or ca lls from school. As regards 

interrelationship among parents of different families of HIC briefly, the informants 

stated that as far as the formal aspect of its concerned it is inexistent. 
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Some of the Most Important Contents of FGD 

Issues Of Focal Points Responses 

General Specific 

Parents follow-up of their child ren 's Asking for educational records , assessment, - Done rearly 

school progress , contact with result, etc - A few carry out 

teachers/school - No parent does it 

- Contact rearly 

Teachers view of the role of partnership The role of involving parents in school (visit to - Very useful 

with parents. classroom , attending meeting etc) - Beneficial for both the family 

and school 

Communication systems working in Medium of communication with HIC and of - Sign language both in side and 

school commun ity. classroom instruction outside classroom 

Teachers' role to raise parents ' follow- Encouraging to ta lk to teachers , comment on - Parents are unlearnt, un-

up, capacity of their Children's educational proves, events, measures, visit familiar, hardly attempted ; 

education in school classroom there is no the trend at all 

Teachers ' professional competency - Knowledge of special needs - Three teachers have short 

education term training on S.P,N 

- Skill in sign language - Ed ucation except 1 all have 

S.L. skill 

Mechanisms of communication Parent-association; parent committee; parent - During enrollment, and closing 

between parents and teachers/school -teacher assoc. Conferences, meetings etc - There is none 

81 



- Such experience is absent 

- Hardly attempted 

- There is no the trend at all 

Rate of parents response to schools - Participation in meetings - Many avail themselves 

invitation - Availing themselves, punctual ity - In fact , less punctual; less 

interest to involve in school interested 

activities. 

Circumstances of teacher's home visit Visit to families of HIC; interest to learn the - There is lack of time 

home; behaviour of the child - No incentive 

- Parents are not ready to 

entertain , distance factors, lack 

of transpiration 

- The trend is new. 

Parents tendency to approach teachers The courage and interest they have to come - A few exercise it 

fo r consultation closer to teachers and ask for solutions when - Rarely occurs; never a place , 

facing difficulties, share, experiences , - Discouraged about the future 

comment, etc. of their HIC 

Teachers' attempt to raise/empower Provision of training in sign language, in basic - Little was done 

parents concepts of "deaf', "deafness" etc - Lack experience 

The role the administration is used to Faci litating training , init iating orientation , - Nothing was done 

bu ild parents' capacity for involvement invitation of professionals - Totally uncustomary 
-- --
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4.1 .4 Results on the Checklists 

Th is part of the resu lt has been presented in two sections. The first one investigates 

the status of teachers' effort to promote the education of the Hie in terms of involving 

parents in school. 

Results are presented with the responses of respondents summarized in Tables with 

th e use of numbers and percentages. Each table is fol lowed by brief explanation on 

its contents. 

The second section examines the level of parents interaction with schools as viewed 

from teachers' perspectives in relation to the education of the Hie. The tables in this 

section also are explained. 

Section 1 

Table I: The condition of teachers' home visit 

Home vis it. How teachers value the role of parents of Hie in school 

No Items 

1 Visit the homel the families of Hie 

2 Need parents participation fo r the 

success of my work 

Options 

Yes No Total 

No % No % No % 

1 6.7 14 93.3 15 100 

14 93.3 1 6.7 15 100 

Item No 1, in Table I, examines teachers ' tendency to use home visit as a means of 

communicating parents to empower them for adequate parenting and involvement in 

schools of their Hie. Accordingly, 93.3 per cent of the respondents ind icated they do 

not conduct home visit. To tem No 2 which inquires teachers' response regarding the 
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role of parents' involvement for the success of th eir children's schooling 93.3 per cent 

of th e respondents indicated th at they value parents' partic ipation in schools of their 

CWHI. 

Table II , 

1. Teachers inclination to present information on chi ldren's progress to parents 

2. Teachers' attempt to acquaint parents with school's regulations to raise their 

participation rate 

Ser.No Items 

1 Make educational records of 

children available to parents on 

request 

2 Acq uaint parents with schools 

regu lations 

Options 

Yes No Total 

No % No % No % 

13 86 .7 2 13.3 15 100 

8 53.3 7 46 .7 15 100 

Item No 1 of table II serves two inseparable purposes. On the one hand, it elicits 

response on relationship between teachers and parents while it assess the status of 

the latter to involve in the education of their HIC in school, on the other hand. 

Whatever the case, 86.7% of the respondents showed they present educational 

records of their children to parents when it is so requested . 
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Tab le III. 

- Teachers' effort to orient and train parents on parenting skill s 

Options 

Ser.No Items Yes No Total 

No % No % No % 

1 Orient parents on parenting 

their HIC 12 80 3 20 15 100 

Clearly, the table shows that teachers make effort to raise parents ' capacity to handle 

their HIC as indicated by 80 per cent of the respondents , with 20 per cent of them 

responding 'no': 

Table IV: Encourage parents for classroom visit 

The effort made by teachers to orient parents to exercise their right and ob ligation 

Options 

Ser.No Items Yes No Total 

No % No % No % 

1 Orient parents to maintain their 

right and accomplish their 

obligation 5 33.3 10 66.7 15 100 

2 Encourage parents to visit 

classroom 4 26.7 11 73.3 15 100 

Item No 1 of Table IV is based on the basic question of the survey that inquires if 

teachers orient parents of CWHI to exercise their right and accomplish the obligation 

they shou ld do in the educational intervention process in the school. 
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It is thus, indicated th at one-third of the informants (33.3 percent of the whole 

respondents) indicated they orient parents pertinent to the rights they can claim and 

the ob ligation they shou ld fu lfill during their children's schooling. On the other hand , 

the majority (66 .7 percent) of the respondents answered the question "no". 

W ith regard to the item examining if teachers encourage parents to visit classroom , to 

the last item in the table,"Yes" responses are below one-third ; meaning it is only 4 

participants (26.7 percent) who reacted to it positively. In contrast, 11 respondent or 

(13.3 percent) provided "No" answers to the item indicating the existence of litt le or 

no attempt to encourage parenta l classroom visit. 

Table V: The status of teachers' sign language ski ll 

Whether or not teachers train parents to use sign language 

Options 

Ser.No Items Yes No Total 

No % No % No % 

1 Have training on sign language 13 86.7 2 13.3 15 100 

2 Train parents in sign language 15 100 15 100 

It is clea r from Table V that the greatest proportion of the respondents (86.7 percent) 

had training on sign language according to reactions to item N01 .whereas two (13.3 

percent) of the informants indicated they do not have the skill in question as 

evidenced in item No 2 of the table. 
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Section 2 - Status of parents participation in schools of their Hie from teachers 

perspectives 

Table I: 

Paren ts inclinat ion to see/ talk to teachers for assistance in time of prob lems with 

their HIC 

Follow-up of the chi ld education in school . 

Ser.No Items 

1 Talk to me when having problems 

related to the child is academic and 

social behavior 

2 Follow-up the child 's academic 

progress (ask, comment, complain 

etc) 

Options 

Yes No Total 

No % No % No % 

6 40 9 60 15 100 

7 46.7 8 53.3 15 100 

This table, in item No 1 depicts, in view of sign ificant percentage of informants (40 

per cent), parents get closer to teachers and talk to them about problems they under 

go experiencing in terms of both the child 's socia l and academic behaviour. But 

relative to this, the larger proportion of the respondents , sixty per cent, do not declare 

the existence of the phenomenon in discussion . Simila rly, whether or not parents are 

used to inquire the situation of their HIC academic status in school in item No 2 of the 

table, nearly the same proportion of response distribution is observed for both the 

negative and positive options (seven and eight respectively) 
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Table II: 

Parents readiness cooperative to provide teacher with usefu l information home 

behavior. 

Parents ' status of following the schools' regulations . 

Options 

Ser.No Items Yes No Total 

No % No % No % 

1 Provide me with information on the 

child's home behavior as requested 14 83.3 1 0.7 15 100 

2 Follow the school's regulations 5 33.3 10 66.7 15 100 

With regard to parents' readiness/ cooperation to provide information usefu l to 

teachers on their chi ldren home behaviour, almost all participants (93.3persont) 

responded positively as depicted in item No 1 of Table II, in spite of one informant's 

reaction. When it comes to the question of parents status of follow up of the 

regulation of the school 33 .3 per cent of teacher respondents indicated "Yes" whi le 

two-thirds (66.7 per cent of them) where as the negative option attracted 66.7 per 

cent of them . 
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Table III: 

Parents' tendency to realize their rights and obligations in schools of their H IC 

Parents' participation in formal or informal school's discussions, gathering, and 

conversation re lated to their child' s education 

Ser.No Items 

1 Realize their parental rights and 

obligations in school in relation to 

their HIC's education 

2 Take part in formal or inform al 

gather, discussion in school 

Options 

Yes No Total 

No % No % No % 

5 33.3 10 66.7 15 100 

8 53.3 7 46.7 15 100 

In item No 1 of Table III , one-third of respondents indicate that parents observe/follow 

the school regulation. On the contrary the rest of them marked that the absence of 

such parents ' behavior. Meaning 66.7 per cent of the participants checked "No" as 

regards parents' realization of what they can and should do as parents of CWH I in 

schoo l. In the same table to the item No.2 investigates if pa rents of HIC get involved 

in discussions, gathering (formal or informal) nearly proportional responses were 

obtained for each contrasting response category, "Yes" or "No" 
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Table IV : 

The tendency of parents vis it to classroom. 

The state of parent's response to school invitation/ca lls for participation in any 

releva nt activities. 

Ser. No Items 

1 Take initiative for visit to classroom 

2 Responds to schools invitation/ 

calls 

Options 

Yes No 

No % No % 

1 6.7 7 99.3 

13 86.7 2 13.3 

Total 

No % 

15 100 

15 100 

As to the meaning of Table IV about item No 1, 93.3 per cent of the respondents 

indicated that parents do not visit classroom. On the contrary, 6.7 per cent of the 

informant groups' responded positively (indicated) the existence of this practice. 

However, when it comes to parent reaction to the invitation of school 86.7 per cent of 

the respondents reacted positively wi th the rest of the participants (13.3 per cent) 

indicating absence of such behavior on the part of parents. 

4.2 Discussion 

This part of the thesis interweaves the salient issues revealed In individual result 

sections. It discusses the major findings in a general way and by citing examples 

from the specific sections of the resu lt at times for facilitating recollection of source of 

particular data about issue in discussion. 

The necessity of parents ' participation in school program is not equally welcome by 

all principal participants/data sources. To begin with, one of the principals , reduces 
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parents' involvement to contributing materials and financial requirement when 

construction or maintenance of the physical facilities of school takes place. In his 

view, as these and related requirements and facilities are fulfi lled by the organization 

in charge, Church of Ch ri st Mission, parental involvement can mean nothing to the 

school. In fact, both parties, those who recognize the necessity of invo lving parents in 

the education of their HIC and the one who underestimates thei r ro le have one core 

point in common; that is, there is litt le or no practica l circumstances in their 

respective schools. Briefly, principals do not seem to involve parents in wh ichever 

stage of the educational process. Briefly, the trend of working with parents is 

lacking. As a matter of fact, the situation in the sample schools mismatches with the 

genera l beliefs held about the role of parents in schools (Feeney, et ai, 1987: 369; 

Fa llen & Mc Govern, 1978:94). 

The focus-group discussion (FGD) held with teachers revealed that every member 

recognizes the basic idea or the significance of parent-school! teacher relationship for 

the success of the schooling of CWHI. In fact it, is only a few of them . Parents too, 

place a high value of the advantage of maintaining school-parent partnership of 

course they justify that it lessens the difficulties of settling day-to-day disciplinary 

issues or child misbehavior. Actually none of the views or opinions from all groups of 

the preced ing data sources, principal interviewees, parent interview and FGD 

participants, represent any practica l experience to any extent. 

Unfortunately, the find ing on whether there is any kind of parent-school!teacher 

conference or equivalent forum in the school, the vast majority of teacher informants 

witnessed non-existence of any thing like that at all. (Table XI) . 
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As to parent informants, a few of them were in deed unable to decide regarding the 

significance of parent's involvement in school program . The effort of principals' to 

raise the involvement of parents is very poor either. The interview with parents 

indicated that the admin istration neglects parents' role in comments, suggestions, 

and questions related to the education of their Hie. It means, on ly the staff by 

themselves accomplish all the responsibilities such as those aforementioned. 

However, in view of teacher's (responses to checklist) this same issue appears to 

have some-how different picture in Ihat about half the number of the participants 

reacted positively of the status of parents' participation in school. 

Basically, in fact, most of the teacher informants (93.3 per cent of them) checked 

that parents' involvement is needed for the accomplishment of their professional 

tasks as teachers. Because parents are good sources of information about the pupils 

with hearing impairment. (Section I Table I). 

The finding on whether parents can tell the name of their children's school similarly 

revealed the inadequacy of the relationship between the two parties. It was only four 

parents among the cases who were able to tell the names of their respective 

children's school. 

The question on parents' awareness of and respect for the regulation of their 

chi ldren's school was another point of measure of the relationship between the two 

parties and parents' involvement. It was learnt that most parents know the schools' 

regulations. But their whole 'knowledge' about it was reduced to listing a few of every 
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day routines of school , like well coming students at arrival and sending them back 

home after school. 

Actu ally, the check list also verified that just one-third of the respondents indicated 

that parents fol low the schools' regulations. Similarly, whether or not parents 

realize/make use of their rights and accomplish their obligations in school of Hie 

unanimous (affirmative) responses were obta ined from parent informants. 

Nevertheless, the items mentioned as explanation for the concept "rights" included 

only the provision of clothing and food to the child and sending him/her to school, the 

routines wh ich are even much less than an average of desirable requirements of 

parenta l obl igations. 

Moreover, the finding obtained from teacher informants revea led negligible 

affirmative state of parents exercise of their rights and obl igations. The result It has 

also been exp lained in interview with one of the principals, that parents' rights and 

obligations can mean nothing more than their entitlement to enroll chi ldren at school, 

monitoring and ensuring their attendance and proper use of the school materials and 

financial resources/ inputs provided by the school. In this respect , attempts made by 

teachers to raise parenting skill was witnessed , of course, by very great proportion of 

teacher respondents.(Section I Table III) . However, the responses through FGD did 

not reveal the presence of as much effort as indicated through the checklist 

according to the majority of the respondents. Similarly, the amount of effort made by 

both the administration and teaching staff is minimal with regard to familiarizing 

parents with their rights and obligations. Actually, the finding through the checklist as 

regards the status of teachers' effort also showed similar situation. (Section I Table 
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IV) . Here is revealed discrepancy between the recommendation made in some 

surveys and the finding this investigation came up with (Pancsofar, 1987; Schultz 

etal, 1991 , and Imber and Geelm 1995) 

W ith regard to the mechanisms used , for teacher-parent communication the focus­

group discussion (FGD) revealed absence of any appropriate or regu lar channels. 

The finding disclosed lack of transportation and lor distance factor and parents' 

illiteracy and complaints about lack of time to be the most sign ificant constraints. One 

thing, in fact, was evident. That is, among the three schools for the hearing impaired, 

one of them, i.e., Harar school for the Deaf, has got a two-year old parent committee 

which is actually nominal accord ing to parent informants. The data obtained through 

FGD also revealed the same th ing . The reasons for absence of such an organ in the 

rest of the schools is that the organization in charge, "Church of Christ Mission" 

never allows any new structure to extend to the original one in the school, according 

to the interview with the principal. 

As to the question presented for opinion to (homeroom) teacher informants (FGD)on 

the importance of inviting parents to classroom, as a mechanism for maintaining 

relationship between teacher and parents, they were positive except that one of 

them hesitated to accept the basic philosophy . The argument of the opponents was 

that parents' classroom-visit can result in nothing but distraction or interference with 

the lessons. The opinion, in fact , encountered a strong/ firm opposition of the 

majority of the counterparts. In any case, as far as the practical situation is concerned 

there is no affirmative responses. The interview with parents, too, revealed almost 

entirely the same finding as that of the FGD above. It was only a parent who 
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claim ed that he is used to visiting classroom. The fi nding, obtained through the 

checklist , similarly showed that no parent experiences classroom visit at al l. 

As regards the role teachers played to encourage parents for classroom visit 

negligible proportion of the participants (26 .7 percent) showed the existence of any 

practical effort. (Section I Table IV) The general positions in many other studies 

contradicted with this result (Barr & Johns on 1997; Lawrence, 1988 and Hegarty et 

al , 1981). 

Moreover, in view of two of the principa ls, there has never been conducted parents ' 

classroom visit in the history of the schools' experience. In fact , the principa ls have 

positive view about its significance. The reason attached to the absence of such 

practice is lack of insight or experience and effort on the part of principals 

themselves. Responses from all informant groups with every instrument agree to this 

point. 

The commonest opportunity in which parents join schoo l is whi le taking their child to 

school and fetching him/her back home after schoo l. Likewise, the find ing from the 

same source showed, also, that parents join school whenever called upon by the 

latter. In this connection , the list checked by 86.7 percent of the teacher-respondents 

witness that parents respond to school's invitation for participation in meetings, 

conferences and other events related to the education of their Hi e (Section II Table 

IV). Similarly, the interview with principals depicted that the majority do not hesitate to 

avai l themselves whenever invited. 
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The other occasion in which parents communicate school! teacher is when ever the 

former have to info rm the latter that the ch ild would be absent from class. 

Still the other opportun ity that parents employ to contact school! teachers is on both 

open ing and! or closing ceremonies , an event which are biannual incidences. 

To a question focusing on whether they! parents know who the homeroom teacher of 

their respective children are, it was a few of the interviewees who responded 

affirmatively. Most informants indicated that they wou ld know the principal rather than 

teachers. But even their explanations about their acqua intance with the principals are 

not indicative of the kind of relationship a parent can establish with such a staff. The 

data from al l sources indicated also that there is no parent-teacher conference or 

similar means for the parties to meet each other. 

To the question regarding the efforts made by the administration to bring parents and 

schoollteachers together, the responses of parent interviews became, "I don't know", 

and or "no effort". 

One of the possible aspects of parents' involvement in the education of their children 

can be expressed in the day-to-day fo llow-up made at each stage of the educational 

process. This can include involving in commenting on decisions or forwarding 

opinions suggestions about their children's education or school life etc. In this 

respect, it was learnt, on ly a few of parents, if any, do ask for clarification on matters 

that so demand . 
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The propositions of other researches (Potts, 1995; Webster and Webster; 1993 and 

Webste r and Wood, 1989) regarding the participation of pa rents in the rea l schools' 

program seem to fail compared to the finding of the present study. Satisfied with 

assistances and provisions from the missionary organ izations in charge of the 

schools for the students, parents hardly raise any questions. In fact , fina ncial and 

material provisions cannot be considered as an end in itself. Actua lly the find ing 

obtained through the checklist revealed that parents ta lk to teacher whenever they 

get difficu lty with the educationa l matters of their Hie. However, its certa inly became 

questionable in view of considerable proportions of th e participants. In other words, a 

part of the finding indicated that parents take low interest to approach teachers and 

inquire why their children get difficulty with their academic subjects and how they can 

overcome it. Most parent in formants reported that th eir children failed in their exams; 

still these parents are unable to know why they failed and what measure to take. It 

seems that conclusions reached by some educatorslresearchers as regards the 

necessity of traini ng for parents especially, parents of the hearing impaired serves 

here (Heward & Orlansky, 1988; Westword, 1995 and Mac Donald, 1987). In fact, 

some of the cases are ascribed, to the academic inadequacies of their ch ildren , and 

to the chal lenges of distance traveled by the students. Others related it to individual 

differences or intellectual factors. The rest view it from the angles of family 

stimulation and impact of socia l environment. Still other parents try to associate 

fai lures of success with the level of difficulty of the curriculum/ the contents of the 

lessons offered in class. Exceptional responses were from those parents whose 

children are in grades 1-2 who tended to justify such failures as natural phenomena. 

Their logic/point was that a child adapts to school life in this manner during the fi rst 

a few yea rs of stay. Moreover, the result showed there is no experience, on the part 
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of parents, for reaching school to request for the child's academic records to assess 

or measure his/her every day progress so as to render any possible assistance in 

time, accord ing to interview. The FGD similarly, showed that parents hardly carry 

out academic follow-up of their CWHI. Having agreed with this , most teachers say 

they accomplish this part of their professional duty by making the academic 

information they kept on their children 's progress ava ilab le to parents on request for 

it (Section I Table II ). 

Obviously, in order for parents to be involved in the process of educating their CWHI 

and for adequate parenting, they need to be trained to a reasonable degree. On the 

whole, the part played in the sample school is on ly in this respect seems to be also 

encouraging (Section I Table III). When it comes to teachers' attempt to train parents 

in sign languages, there prevails serious deficiency as witnessed by all data sources. 

Regarding teachers attempt of home visit the finding showed that just one teacher, a 

jun ior one and hearing impaired himself, conducts such inactivity. Others never 

experience going to the fami ly of the HIC. Data from all informants maintains this 

conclusive statement. 
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CHAPTER FIVE 

5. SUMMARY,CONCLUSIONS AND RECOMMENDATION 

5.1 Summary 

It was intended to investigate the status of parents' involvement in schools of their 

HIC and the need for empowering(enabling) them . On the basis of surveyor research 

find ings and similar investigations in various literature, both local and abroad. 

Two basic and interrelated questions were raised for investigation: They are about 

parents' involvement in schools of their HIC and the art the administration and 

teachers play to raise parents' participation rate. To this end, study sites were 

purposively selected. They are Senteria School for the deaf, Mazoria School for the 

deaf and Harar Specia l School for the Deaf. Principals, parents and teachers of the 

respective schools took part as informants. Data were collected through interviews, 

FGD and checklist. Each piece of data collected from the individual sites and 

informant groups was appropriately organ ized and analyzed in line with every 

question raised for investigation . 

Dominantly, the findings obtained depicted little affirmative status of parents' 

involvement in schools of their hearing impaired children . Similarly, it was learnt that 

there hardly exists adequate partnership between parents and school. Teachers and 

administration strive little to orient parents for involvement in school of their hearing 

impaired ch ildren inspite of the fact that they seem to be in favor of the general idea 

that parenta l involvement is beneficial. Different factors were raised as causes of 

inadequate relationship between school and parents or for absence of mutual 
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assistance between the two parties . The major ones include parents' educationa l 

background (almost all are unlearnt), their living standard (most live on petty trade 

and/or sma ll scale ag riculture), distance from school, and teachers' own professiona l 

inadequacy. Participants suggested their opinion as to remedies. 

On the whole, the investigation revealed the prevalence of a great gap between the 

actual si tuations in the schools and what is in principle expected to exist pertinent to 

the issue in question. 

5.2 Conclusion 

All data sources with the exception of insignificant number of informants value the 

involvement of parents in the educationa l process. Each party, teachers and 

admin istration, (except one principal) acknowledges the necessity of involving 

parents in the life of the education of the hearing impaired in school. Parents 

themselves sense the same th ing. However, as it comes to the rea lities/practices 

the schools under study, there seems to exist little practical situation . Briefly, parents 

seem to be not involved in the process. 

In spite of the one in the checklist, the general finding revealed non-or low parental 

involvement in school of their Hie . It should be noted, of course, there is a certain 

discrepancy in , a few cases, between responses from teacher informants obtained 

with the use of checklist and those from the same participants collected through 

FGD. To the judgment of the investigator the affirmative responses, through a few 

ones, that tend to mismatch with the less affi rmative tone responses provided 

through FGD are refutable. The responses given during FGD seem to be more 
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acceptable. The role teachers/ School played to empower parents for involvement 

was found to be minimal. 

Most parents do not know even the names of their chi ldren's schools and home -

room teachers as an indication of their loose or no relat ion with the staff. Parents do 

not know seem to exercise their rights and obligation as parents . Probably the very 

concepts of parental rig ht and obligation did not gain clear vision on the part of the 

staff, too . Some staff consider parents' rig ht merely as being entitled to enroll their 

children in school. 

Mechanisms for pa rent-teacher commun ication have been found to be a matter of 

casual and in frequent occasions just like sudden invitation of the school, attendance­

related matters wherein parents ava il themselves to inform that the child would be 

absent on certain reasons; taking the child to school for safety purpose and fetch ing 

him/her back home, and the bi-annual occasions- the opening and closing 

ceremonies . 

The trend of parents to meet and talk to teachers about educational problems of their 

children is extremely limited or non existent. They never ask for the academic status 

of their children; neither do they request for the review of chi ld 's assessment records. 

There is no a structure or organ working on behalf of parents in each school. Parent 

teacher association is lacking . In fact , there preva ils a parent committee only in the 

case of Harar School for the Deaf, which is two-year old , and does little. 
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The teachers' knowledge/ awareness of the family circumstance is limited that their 

chance help the children in their learn ing process is less likely because they do not 

exercise home visit program in general. 

There exists parents' lack of concern owing to conditions of living , distances traveled, 

lack of and probably due to encouragement on the part of both teachers and 

admin istration Attempt, made to promote parental involvement on the part of both 

administration and teachers looks to be low. 

Probably the cumulative effect of this inadequate parental involvement and less effort 

from school to empower parents has it own negative bearing on the program In 

general and grave influence on each ch ild's academic performance in particular. 

5.3 Recommendation 

Short Te rm 

1. Teachers should encourage parents as much as possible to feel free to work with 

them on issues / challenges of the education of their children 

2. Parents should observe that their relationship with school and involvement 

can bring about real changes. 

3. The administration of each of school shou ld: 

Promote sustainable relation ship with professionals in the immed iate org an of the 

Ministry of education , Woreda education office , for successful running of its 

respective programs. 

3. 1 Devise possible means of communication with sim ilar schools for 

exchange of experience as regards working with parents. 

3.2 Include the programs of involving parents in re levant activities in their 
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action plans. 

4. The managing bodies of the school should observe the necessity of 

training the staff in special needs education so as to enable them value the 

relationship between the school and parents and realize their conviction in 

practice. 

4.1 These organizations (organization in change of the schools) should recognize 

the significance of parent-teacher association for the success of the mission they are 

advocating. 

4.2 Orient parents that the hearing impaired deaf can show change of behavior 

when both work closely with each other. 

Long term 

1. The Ministry of Education shou ld cooperate with the organizations in 

change of the schools' management to up-date and/or up-grade the 

professional standard of the staff to help them cope with the challenges 

of the latest trends, i.e . demand for involving parents in the education of 

their hearing impaired children. 

2. It is highly vital that the Government take better interest in matters of 

special needs education in general and in issues of the education for the 

hearing impaired in particular in all aspects, for instance, in personnel 

training and staffing qualified teachers in the field. 
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Appendix-A 

Description of Research Sites , Data Sources, and Instruments 

Data Sources 

Sites Year of Student pop. Parents Teachers Home teachers 

(Schools) Foundation 

M F Tota l Pop. Sample Pop. Sample Pop. Sample Prin-

cipals 

No % No % No % 

Maoria 1964 18 13 31 31 13 30 5 5 100 5 5 100 

Senteria 1965 7 11 18 18 8 19 4 4 100 4 4 100 

Harar 1980 12 14 26 26 11 26 6 6 100 6 6 100 

Total 37 38 75 75 32 75 15 15 300 15 15 300 3 

Data Sources and Instruments 

Data Sources Instruments Characteristics of 

I nstruments or Items 

Parents/guardians Interview Origina l not adapted 

Teachers Checklist and questionnaire " " 

Principals Interviews " " 

Home room teachers Focused-group discussion " " " 

Documentary Charts From the schools 

archives 



Appendix - B 

Table showing Basic Profile Or Data Source Sites 

Ser. No Items Names of Sc h oo l s 

Senteria School for Mazoria School 

1. Year 

established 

the Deaf 

1971 

2. Organization Church of Christ 

in charge 

3. Location 

4. Number of 

sludents 

SN NPs 

18 

5. Number of 4 

teachers 

6. School Level 

7. Teachers 

Education 

1" Cycle (1-4) 

12---T.T.1 

8. Teachers 5-27 

Service Years 

9. Range of 29-58 

Teachers 

Age 

10. Marital 

Status of 

Teachers 

11. Molher 

longue 

12. Religion 

13. Range of 

teachers work 

load in period 

1 unmarried 

1 Kembatigna 

Christians 

24-27 

for the Deaf 

1971 

Church of Christ 

SNNPs 

31 

5 

1" Cycle (1-4) 

9-12 

3-15 

24-36 

3 unmarried 

1 Kambatigna 

Christians 

8-35 

Harar School for the Deaf 

1987 

African International out Reach 

Ethiopia 

Harari/Oromia 

26 

6 

1"&2"d cycle 

12-12+1 

4-14 

28-34 

1 married 

1 Oromiffa 

Christians 

18-26 



Append ix- C 

Teacher 

resp ondents 

1 2 

A 1 

B 1 

C 1 

D 1 

E 1 1 

F 

G 1 1 

2/7 6/7 

A Table Showing the (calculation of) Internal Consistency of the Pilot Responses to the Checklist. 

3 4 5 6 7 8 9 

1 

1 1 1 1 

1 1 1 

1 

1 1 

2/7 3/7 1/7 117 117 017 3/7 

The items as represented by their respective serial numbers 

10 11 12 13 14 15 16 17 18 19 20 

1 1 1 1 

1 1 1 

1 1 1 1 1 1 

1 

1 1 1 

1 

2/7 4/7 3/7 017 4/7 2/7 117 117 017 117 017 

21 22 23 24 25 26 

1 1 

1 1 1 

1 1 1 

1 

1 

1 

2/7 117 017 2/7 2/7 4/7 

1. S'=l:(x- x)' 
N-1 

= 19.3 

2. KR - 20 = !:i. (1 - l:PQ) 
N- 1 S2 

= 29 (1-4372) 
29-1 19.3 

= ~(1 - 0052) 
28 = 1.034 (0.948) 

KR.20 = 0.98 

27 

1 

1 

1 

1 

1 

5/7 

28 29 

1 

1 

1 

117 2/7 

l:x = 56 
X=8 

X 

10 

11 

14 

4 

9 

1 

7 

56 
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