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ABSTRACT 

This study examines the contribution of the project known as the ManaBu towards the 

attainment of educational targets of the nation. The declared aim of the Project is 

"improvi ng access to qual ity basic education for school age children and constructing and 

managing community-based basic education centers". It is jointly implemented by the 

Oromiya Education Bureau (OEB) and Japan International Cooperation Agency (JICA). 

The study utilizes both qualitative and quantitative research approach to gather 

information on the attainments and shortcomings of the Project. The sample schools for 

study are the three schools in Chiro and Kunni Woredas of West Hararghe zone. 

The study found out that thcse schools have expanded access to education as they have 

enro lled 11 32 students in the first two yea rs of their operation. But the schools have 

become crowded in 1999 E.C. because they have to accommodate students in grade I and 

2. The schoo ls have managed to provide textbook for all their studen ts in almost all of the 

subj ects they teach. 

The pupil-section ratio is found to be large and the pupil-teacher ratio also high. Contrary 

to the policy of automatic promotion through continuous assessment in the lower first 

cycle primary schools, repetition stil l lingers in two of the schools. The dropout rate is 

also high compared to the national and regional primary school dropout rate. The teachers 

in these schools are all qualified but, even the teachers who have long ycars of 

experience, are not given long term in-service training. They have heavy workload and 

are supposed to teach large number of students. All these factors render the quality of 

education that is being offered in the schoo ls questionable. 

The community pal"ticipates in the se lection of site for the schools; contributes money, 

labor and local construction materials for building the schools, pal"t icipates in the 

management of the schoo ls. But the participation is not as seen in other community­

based school; that is , it does not have a say in the curricu lum that its chi ldren are 

-- " -_ .. _- - -------------------- ---- . .. _---------- -----_ . .. _---------------------------------------------- - ----._----------- --------------------------_ ... -
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learning, it is not consulted when the timetable for the schools are set, it is not consulted 

when teachers are employed. This is because the schools strictly fol low the conventional 

school curriculum, work in accordance with the timetable prepared for the conventional 

school system, and teachers are employed by OEB. 

Thus, it is diffi cult to compare them with community-based school in other countries. 

Measured aga inst educational qua lity parameters, it is also hard to say that the schools are 

capable of produci ng children that have acquired knowledge expected from them. The 

schools are headi ng towards more problems as no construction is underway to create 

space for new entrants in the coming academ ic year. As a result, the Proj ect is expected 

to devote more time and resource to be able to contribute its share to the regional and 

national endeavor of attain ing UPE by 20 15. 
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CHAPTER ONE: INTRODUCTION 

1. I. Backgroulld to tlte Study 

Educa tion is a core issue that is at the center of the development challenge of develop ing 

countries. It is impossible to sustain the efforts of bringing change without a strong 

fou ndation of education. Therefore, countries are investing, as much as poss ible, in the 

education of their young population. The government of Ethiopia is also currentl y 

stri ving to provide as much school age children as possi ble with primary education. This 

stro ng emphasis placed on education indicates the government 's firm belief that the long 

term development of the country depends on the expansion and provision of quality 

education to the people. To bring this aim to fruition , it has in troduced the Education 

Sector Development Programme (ESDP), a twen ty year program divided into sub· 

programs, as a guide. The main focus of ES DP is to improve educational quali ty, 

relevance, effi ciency, equity and expand access to educa tion wi th special emphasis on 

primary educatiun in rural and underserved areas, as we ll as the promotion of education 

for girls in order to achieve un iversal education by 20 15. The first and second phases of 

the programme have been completed and now the Mi nist\·y is implementing ESDP-III 

(MOE, August 2005a). 

Ethiopi a is also one of the countries that had accepted the Education For All (EFA) 

declarati on of the World Conference on Education For All held at Jomtien in 1990, and 

has renewed her commitment to it during the World Education Forum in April 2000 in 

Dakar. EFA is al so a major component of ESDP. According to the United Nations 

Education, Science and Culture Organization (UNESCO) EFA Global Monitoring Report 

2003/04, Ethiopia is one of the countries that may not achieve Universal Primary 

Educati on by 20 15. As a result she was invited to P3I1icipate in the Fast Track Initiati ve 

(FTI ). FTI is an in itiative des igned pri ma ril y by the World Bank and lunched in April 

2002 as a process that would provide quick and incremental , technical and fin ancial 



SUPPOI-t to countri es that have policies but who are not on track to Universal Primary 

Education by 2015 (UNESCO, 2004). 

As a result of the many reforms that have been introduced in the sector, progress is being 

registered . As a result, the EFA-FT[ Secretariat of the Wo rld Bank has reported that the 

country had regi stered very high increase in enrol ment in the four year period since tile 

introduction of tile FTf in 2002 (EFA-FT[ Secretariat, 2006). 

Acco rding to the Education Statis ti cs An nual Abstract (MOE, 2005b), the ge neral 

enrolment ratio (GER) for 2004/05 has reached 79.8% while the target set for the same 

period has been 65.0%. [f the GER is di saggregated by gender, it is 71.5% for g irls and 

88.0% for boys. This abrupt increase in GER has caused the pupil to teacher ratio (PTR) 

to increase at national level. For instance, the PTR wh ich was 60 in 200010 I has 

increased to 66 in 2004/2005. Ministry of Education of the Ethiopian government has, 

nevel1heless, recentl y announced EFA will be achi eved according to the timetab le set 

(Addis Zemen, Megabit 6, 1999). 

The Net Enrollment Rate (NER) for regular students fo r the yea r 2004/05 was 73.2% for 

males, 63.6% for females and 68.5% for both. The five year data on primary NER shows 

an increasing trend fo r both boys and girl s. The 14.0 percentage po ints gender gap in 

200010 I became 9.6 percentage po ints in 2004/05. As the NE R is the widely accepted 

measure that comes closer to being an ind icator of school quality, UPE implies a NER at 

or near 100% (UNESCO, 2005). 

As indicated in the statisti cs mentioned above wastage has decreased significantly. The 

total average dropout for 2000/01 was 27.9 and has decreased to 3.5 in 2004/05. The 

repet ition rate, which had been 10.6%, has decreased to 3.7 in 2004/05. The positi ve 

improve ments in the dropout and repetition rates indicate an increase in the coefficient of 

effi ciency (CE). Thus, the 35.3 CE for 2002/03 has increased to 49.2 in the year 

2003/04. 



The other big problem in the area of educat ion is the question of quality. Va ri ati ons have 

been observed between regions and between schools in student ac hi evement. The 

Ethiopian Second Nat ional Learning Assessment has indicated that there arc significant 

variations on students' achievement across regions, school locati ons, sex and age of 

students and instructional languages as we ll (NOE, 2004). 

Despite the improvements indi cated above, there is still a lot to be done to quality UP E 

by the year 20 15. Work has al so to be done to improve equ ity and effic iency. In thi s 

respect, many govel11ment development p3l1ners are engaged in act ivities intended for 

their rea li zation of these objectives. One of them is the Japan International Cooperat ion 

Agency (J ICA). It is currently co llaborating with the Oromia Educat ion Bureau In 

runni ng community-based basic education improvement proj ect or ManaB" Proj ec t In 

se lected woredas of Oromia regional state. ManaB" is an acronym for the Oromo 

express ion "'lal/a !larnoo/a Vlllalaa that means 'commun ity-based school'. Manabu also 

means ' to learn ' in Japanese. ManaB" is a four year project that was launched in 

November 2003. Thi s Project looks to be in agreement with what educationalists like 

Cummings and Nei lson ( 1997) ca ll Theory C. Community-based education is currently 

ga ining wide acceptance by educationali sts in many countries of the deve lop ing wo rl d. 

NGOs also are co llabora ting with governments in this endeavor. One exam pic of such 

cooperation could be found in the collaboration between the Bangladesh government and 

the Bangladesh Rural Advancement Committee (BRAC) to attai n the above ai m. This 

stud y will try to see into the co ll aborative work between Oromia Educati on Bureau and 

JICA in the area of expanding communi ty-based basic education and try to find the extent 

of its contribution fo r the attainment of government 's goal of ac hieving UPE by the yea r 

2015. 

1.2, Statemellt a/the Problem 

Prov iding education for all is one of the challenging, if not insurmountable, problems 

fac ing the developi ng countries of the present world . Reaching the schoo l age children of 

hitherto underserved areas is a strenuous endeavor for many of them. This is because it 
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claims a substantial pOl1ion of their resources, which is at best inadequate to sati sfy al l 

their needs of surviva l and development. Nevel1heless, they have committed themselves 

to confront thi s daunting task and ac hieve it by the yea r 20 15. This reso lve on their part , 

however, may not sustain if they try to do everything by themselves. In thi s rega rd , the 

co llaboration of international donors, local and internationa l NGOs, and the community 

cou ld be crucial in helpi ng the governments of these countries to attain their objecti ves. 

The government of the FORE is current ly engaged in various development endeavors to 

atta in the MOGs in the education sector. In order to realize these goals successful ly, the 

government is undertaking various projects in collaboration wi th its deve lopment 

partners. The projects are being implemented at national or regional leve l. The end goal 

of these projects is, however, enab ling the government achieve the targets it set in the 

national MOGs. One such collaboration is the technical cooperation between the Oromia 

Educat ion Bureau and the JlCA in the education field. Thi s project is ca lled the 

Commun ity-Based Basic Education Improvement Project (MallaBu Projec t). The Projec t 

period is four years. The Project, according to its bulletin of October 8, 2006, had 

constructed and opened five schools as of September 2005, and is constJ'Ucting addit ional 

13 schools in nine Woredas of three zones of the region. 

Apart from reviews and reports of the imp lementing agencies no independent study on 

the status of the Project has been done. This study is intended to look in to the 

contribution of the co llaborative Project towards helping the region, and thereby the 

country to achieve UPE. 

This study ut ili zes the human capital theory to analyze the contribution of the ManaBu 

Project for the attainment of the educational objectives of the MOGs. This study tri es to 

see how far the Project has achieved the stated goals of the educa ti on sector in the 

millennium development goals of the country by widening access, enhancing quality and 

effi ciency as we ll as closing the gender gap in education in the Woredas where it is being 

imp lemented. 
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1.3. Objectives o/the Study 

The general objective of thi s study is to assess the contribution of the Community- Based 

Basic Education Improvement Proj ect (ManaBu) towards the ach ievement of the 

educational deve lopment goa ls o f the country. 

The spec ifi c objectives of thi s study are to: 

I. descri be how the Community-Based Basic Education Improvement Project is 

being planned and implemented in the sample area 

2. examine the progress registered in the prov ision of educa tion for chi ldren of the 

benefic iary Kebeles since the introduction o f the project 

3. identify the stren gths and shortcomings of the project in achiev ing the desired 

goa ls of the government 

1.4. Research Questions 

In order to attain these objectives, the stud y attempts to answer the fo llowing spec i fie 

questions. 

I. What is the contribution of the Project towards ex panding access to 

edu cation? 

2. What is being done with regard to improvi ng the quality of education that 

is presented to the children? 

3. What is being done to improve school efficiency , i.e. by reducing the rate 

of repetition and dropouts? 

4 . What is being done to improve the relevance of educati on to the dail y li fe 

of the students? 

5. What measures are taken to reso lve the prob lem that emanates from 

increasing access and meeting qualit y standards of edu cation? 

-- ---------------------------- -- .- --------------------------_ .. _-------------------_ .... --------.- .. -.. -_ . _-----." .. __ ............ _------_ ..... .. _---- --------------, 
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1.5. Th e Sigllificallce o/the Study 

The stud y will have immense importance to a ll practitioners of the educati on sector, 

particularl y; the MoE, Regional educati on bureaux as we ll as the woreda edu cati on 

offices because it will enable them to draw lessons from the achievements and weakness 

of the Proj ect. It will al so be of great importance to J[CA as it will enab le it to evaluate 

its achievements, successes and shortcomings so that it will undertake such fu turc 

proj ects in a better manner. It will al so serve academi cians and res earchers as stepping 

stone and springboard to future research studi es in thi s pa rti cul ar area. 

1.6 Research MetllOdology 

1.6.1. Design 

In order to obtain the required inform ati on for the proposed research questi ons, both 

quantitati ve and qualitative research approaches were used. In the quantitati ve approach, 

questionnaires were used to collect data from stakeholders in the ManaSu Proj ect, i.e., 

from J[CA, OEB, ex perts who are in vo lved in runnin g the Proj ect at vari ous levels, 

schoo l directors and teachers . In additi on a school checkli st was used to collect data 

abou t the overa ll condi tion of the schoo ls and their env iro nment. The quali ta ti ve study 

des ign was used to solicit infonnation from community members who are benefi ciaries of 

the schools about the extent of their parti cipation in the Project, and whether the schools 

are estab lished in accordance with their wishes and whether or not the schools have 

prod uced the results they des ired . 

1.6.2. Type of the Research 

The type of the resea rch applied in thi s stud y is descripti ve research. Both quantitati ve 

and qualitat ive data gathering techniques will be used. This is because, the theme of the 

study is to depict why, how, and for what purpose is the Project implemented; portray th e 

ac hi evements and/or shortcomings of the Project so that others can lea rn from it. The 



study is a fact findi ng o ne that focuses o n fi ndi ng o ut the s igni fica nce of the 

implementati on of the Proj ect fo r ac hi eving the goa ls des ired by the va rio us s takeho lders. 

The other reason why descri pti ve su rvey has been chosen is because the stu dy has no 

contro l over the va ri ab les of the study. Of necessi ty, th is study is to look in to what 

ex isted in the areas where the sampled ManaBu Proj ect schoo ls a re establi shed prior to 

the implementati on of thi s Proj ec t. Therefo re, th e study w ill a lso be a comparati ve one. 

1.6.3. Data Sources 

The data sources of the s tudy a re bo th from prima ry and secondary sources . The primary 

da ta w ill be co ll ected by means of structured questionnaire from respons ib le officials in 

OEB, J[CA, the two Woreda educati on o ffi ces, as well as teachers and directors . Focus 

group d iscuss io n w ill be conducted w ith rando ml y selected members of the community 

th at are benefi c iaries of the Proj ect to e lic it in fo rm atio n. In addi tio n, the schoo l 

environment w ill be assessed through a checkli st. The secondary data w ill be deri ved 

and retri eved from bulletins of the Proj ect and documents and/o r reco rds of the se lected 

samp le schoo ls. 

1.6.4. Sampling Procedure 

In o rder to have prope r understandi ng of the Project the study inc luded 60% of the total 

number of schoo ls th at became operational d uring September 2005. These schools were 

selec ted using purposive sampling technique, taking into account their prox im ity to each 

othe r. The three school s included in the study are found in two adj acent Woredas in 

West I-I ararghe Zone. FUl1hermore, two o f th e schoo ls (Ch il'o KeitH & Wachu Walrena) 

a re located in C hi ro Wo reda whil e the third (Lege Lafto) is found in Kun ni Wo reda. The 

other two Mana Bu schoo ls th at became operat iona l during the same peri od are fo und in 

East Ars i zone and a re located in wide apart locations. There fo re, three schoo ls out of the 

tota l five , whi ch represent 60% o f the tota l, were selected. 

In the se lected schools data were collected fro m the director, the teach ing sraff, and th e 

comill un ity rep resen tati ves. In each schoo l a ll teachers were Illade to fi II the 
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questi onnaire. Usi ng ra ndom sampling method seven members of the community who 

have children in the sample school were se lected with the help of the officia ls from the 

respecti ve Woreda Education Office. The se lecti on was carried from among the 

members of Parent Teacher Assoc iation (PTA) as they are pcople who are invo lved in the 

day to day act ivity of the schools and parents who are sa id to have knowledge about the 

Project. Discussion was held wit h these peop le on issues rclated to the establishment, 

running and the status of the school. 

Data are also co ll ected from experts who are responsible for running the Proj ect at 

Oro mia Educati on Bureau, Japan International Cooperation Agency, West I-Iararghe zone 

educa tion office, and the two Woredas where the school s are located. In add ition, 

information is gathered at institution leve l from Oromia Education Bureau and Japan 

Intern ati onal Cooperat ion Agency. 

Table 1.1. Number of Respondents Selected from Each category 

S.N j n formation Source Number of respondents 

l. Experts at OEE, J ICA, Zone and Wo reda 13 

2. Directors 3 

3. Teachers 10 

4. Parents of students 2 1 

TOTAL 47 

1.6.5. Data Collection and Administration of Instruments 

For the purpose of data co ll ecti on SI X types of instruments were prepared by the 

researcher and were put into use after they were approved. These instruments were: 

Ques tionnaire to be filled by OEB and J[CA; Questionnaires to be fill ed by ex perts in the 

respective offi ces of the Proj ect; Directors' Q uesti onnaire; Teachers' Questionna ire; 

School Check li st and guiding questions for foc us group di scussion. 
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The data co llection was carri ed out mainly during the one month period of field work in 

West Hararghe zone from end of April to middle of May 2007. The researcher undel100k 

the data co llection activity wi th the help of experts from West Hararghe Zone Education 

Desk, Chiro Woreda and Kunni Woreda Educati on Office emp loyees. As schoo ls were 

to be closed by mid May 2007 fo r the National I-lous ing and Population Census, and then 

for examination of the end of the academic year, it was necessary to hurry things up a bit 

and there was no chance to visi t the schools afterwards to clarify some points. 

In each schoo l the director and the teachers were made to fi ll the questionnaires at thcir 

leisure. They were given freedom to fil l the answers to the ques tion in any of the th ree 

languages (English, Afan Oromo or Amharic) to enable them express themselves free ly. 

They were also encouraged to ask for help whenever an item in the questionnaire is not 

clear to them. As a resu lt three of the teachers gave thei r responses in Afan Oromo, 

which are translated into English by people who have long experi ence of translating 

educational materials. 

The focus group discuss ion was held with the community members based on some 

guiding questions that were prepared beforehand by the researcher. The questions werc 

used to redirect the speakers raise issues that they have overlooked wh ile they were 

speaking. The service of the Woreda level experts was essential in selecting partic ipants, 

and acquainting them with the general purpose of the stud y and making trans lat ion 

whenever it became necessary during the course of di scussion. 

The presence or absence of necessary schoo l fac ilities and the state they are found in is 

checked aga inst the school check li st prepared by the researcher for each samp le schoo l. 

Only fac ilities that are thought to have impact on student achievement were checked. 

The questionnaires for the Project pal1ner organi zations and the expel1s in OEB and JlCA 

were distributed and collected after the fie ld trip was completed. The experience in the 

sample schools has made the researcher make some modifications on the itcms included 

in the questionnaires for the partner organizations. 
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1.6.6. Methods of Data Analysis 

As the study is descriptive in nature and the data co ll ected are mostly quantitative, very 

sophisticated stati s ti ca l packages are not employed. The data were first organi zed by 

type of their attribute, i.e. whethe r they are related to quality, ge nder parity or efficiency. 

Then the responses from the various respondents were tabulated, and where necessary 

the ir averages and percentage points are calculated. The outcomes of these tables are 

compared to the national indicators of quality, gender parity and efficiency. Undcr the 

efficiency indicators PTR, PSR, pupil-text ratio is separately dealt with. The data 

obta ined from the vario us level of the Project are compared to each other for accuracy 

and compatib ility. Wherever discrepancy occurred between information gathered from 

any two sources, both versions are included in the report and analyzed. 

1.7. Organization of the Study 

The thesis compri ses of five chap ters. The first chapter is the introduction, which 

contains the background, problem statement, objectives and significance, scope and 

limitation, and research design and methodology of the study. The second chapter is the 

review of the related literature, wh ich describes the conceptual framework and empirical 

studies which are deemed to be pel1inent to the objectives of this study. Chapter three is 

the section that deal s with the background about the study area and the general state of 

primary education in Ethiopia and Oromiya. The fourth chapter deals with the results 

and di scussion of the study. Chapte r five is the conclusions and recommendations of the 

study. 

I.S. Delimitatio/l of the Study 

The study is limi ted to the study of the ManaBu schoo ls in West Hararghe zone of the 

Oromia National Regional State. This is because these schoo ls are found in two woredas 

that are adjacent to each other and the other two schools that arc constructed during the 

Project period are found in another zone and are far apart. The schools in West Hararghe 

zone represent 60% of the total number of ManaBu constructed during the Project period . 

. _--------------------- --- --------- ----------------------------------------- - ------- --- - ------------------------ - - -- ------------------------- - --------------- - - - --- - ---

COLLABORATION IN TIlE PIWVISION OF EDUCATION [)fYELOPMENT: AlA TIIESIS. AAU. JUNE!()()8 10 



1.9. Defillitioll of Terms 

Alternative Basic Education (ABE) is a mea ns of provid ing basic educat ion to 

pastoralist and sem i-agricu lturali st areas 

Apparent Intake Rate (AIR) Is the percentage of new entrants ( irrespecti ve of age) in 

G rade l out of th e tota l num ber of children at an offic ial ad mission age 

(age 7 in the Ethiopian case) in a g iven year. 

Average Annual Growth Rate (AAGR) is an esti mate of annual rate of inc rease in 

enro ll ment. It helps to understand how coverage is progressing every year 

in each region and at national leve l. 

Coefficient of Efficiency (CE) is an effi c iency indicator which is the ratio of the idea l 

(opt imal) number of pupil-years required (with no repetition nor dropout) 

to produce a number of graduates from a given school cohort in primary 

education expressed as a percentage of the actua l num ber of pup il s-years 

spent to produce the same num ber of graduates . 

Fast Track Initiative (FTI) is an initiative des igned by the World Bank and launched in 

April 2002 as a process that wou ld provide qui ck and incrementa l, 

technical and financia l sUpp0l1 to coun tries that have po li cies but who are 

not on track to Universa l Primary Education by 20 15. 

Gender Ga p (GG) is the di fference between the ma le and fema le en rolment ratios 

Gender Parity Index (GPI) is the rati o of female to male enro llment ratios 

G ross Enrollment Rate (GER) Is the percentage of tota l enro ll ment in primary schools, 

irrespective of age, out of the co rresponding primary school age 

population, ages 7 - 14. 

Net Enrollment Rate (NE R) [s the pe rcentage of total enrollment in primary schools of 

the school age children out of the co rresponding primary school age 

population , ages 7 - 14. 

Net Intake Rate (N[R) is the percentage of new entrants in grade I who arc 7 yea rs o ld, 

out of the total number of children at an offi cial adm iss ion age (age 7in 

Ethiopia) in a g iven yea r. 
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Pupil Section Ratio (PSR) is one of the e ffi ciency indi cators. A lower ratio in 

comparison to the national standard means under-utili zation of resources 

whil e a higher ratio indicates overcrowding and less interaction between 

each pupil/student and teacher. 

Pupil Teacher Ratio (PTR) Is one of the coml11on education indicators on efficiency 

and quality. The lower the PTR the higher the opportun ity of contact 

between the teacher and pupils to check homework and class work as well 

as provide support to students individually. 

Source : Educatian Statistics Annual Abstract (/ 998 E.C 12005-061), MoE, 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

The review of li terature deals with pertinent works that are related to the study. It is 

divided into two parts: the conceptual framework and empirica l works that pertain to the 

subject under study. The first part deals with the conceptua l framework on the role of 

educat ion in development. The second part will deal with empirical works related to the 

government and non-government co ll aboration in expanding access to quality basic 

education, and thereby to the human capital development efforts of countries. Therefore, 

this paI1 of the study begins with a short description of what is human cap ital , review of 

the relationship between education and development followed by a short description of 

the MDGs and why education was made one of the focus areas of these goa ls. Then, 

literatures that deal with the contribution of community and non-governmental 

organizations in enabling governments realize UPE are summarized. 

2.1. Humall Capital Theory 

Human cap ital theory is a theory that takes education as one of the prerequisites for 

development of a country. Singh (1999) indicates that human capita l means "acquired 

mental and physical ability through education, training, health care . .. " Human capita l is 

a term used by economists, according to Todaro and Smith (2006), in place of 

"education, health and other human capacit ies that can raise the productivity when 

increased". The 1992 Nobe l laureate in Economics, Becker, in an article entit led I-iuman 

Capital in the Conc ise Encyclopedia of Economics, regards human capital as something 

that cannot be stolen or taken away form a person who acquired it. 

... economists regard expenditures on education, training, medical care, 

and so on as investments in hUlI1an capita l. They are called human capital 

because people cannot be separated from their knowledge, skills, health , 

or values in the way they can be separated from their financial and 

physical assets (Becker). 

------------------------------------------------------- -- ------------------------- ------ " _ .. _---------------- ------------._-_ .. _---_ ... _----------.-
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It can be seen from the above definitions of human capital that it is about enabling people 

to be productive through education, training and health care. Schooling is considered to 

be vita l in all the explanations. Cheenery and Srinivasan (1995) al so corroborate th e 

above by saying that education is one of the factors that determines the "endowment of 

human capi tal in an economy". 

Human capita l, according to Cheenery and Srinivasan (1995), is one of the determinants 

of improving the quality of labor in an economy. And the quality of labor is cons idered to 

be one of the explanatory factors for the growt h of the output of today's developed 

countri es. Becker also affirms that "education and trai ning are the most important 

investments in human capi tal" . 

This theory is not without criticisms. The most important criti cs of the theory are, 

according to Marshall (1988), socio logists of educat ion , pat1icularly of the Marxi st 

schoo l. They accused it of legitimizing bourgeois individualism and also of holding 

individuals responsible for failures of the capitalist system. Even it critics do not out 

rightly deny the role of educat ion in human cap ital development Fitzsimons says "The 

contentio n that economic growth emanates from education is a non sequitur because, 

whi le it may be granted that education contri butes to growth, so do many other 

activities". 

Despite the arguments there is now consensus that education is an essential component of 

development, a concept that wil l be dea lt with in the following section of thi s study. 

2.2. Education alld Developmellt 

The role of education in development could not be overemphasized. A society that fail s 

to pay attention to educating its children " ... jeopardizes the very objectives of economic 

development, soc ial progress, peace and democracy ... " (Sedel, 2005). She funher argues 

that in order to meaningfully paJ1icipate in the present wo rld econom y a country should 

---------- --------------------_ .. _-_._---------- ------ --_ ... _-------- --- -- - -- -------- ----- - ---- ------------------------------------------------------------- ------------ -----_._ . .. 
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ha ve an educated population so as to ha ve "competiti vc advantage" because the market 

has become " ... increas ing ly technology based and kn ow ledge-driven". C iting studi es 

made by other sc holars in the fi e ld, she states that ed ucation is found to be a key dec idi ng 

factor of increase in productivity and improvements in hea lth and nutrition. 

Many other studi es have found out strong corre lation between ed uca ti on and 

development. Brown (1980) says that "societies with li teracy rates less than 70 percent 

s imply do not grow and flouri sh". She argues that high investments in education and 

capac ity building were causes for the enormous progress made in countri es like South 

Korea in the 1960s and 1970s. She goes on to say that investments in primary education 

are positively co rrelated with econom ic growth, red uc ti on of povel1y, improved health, 

lower feltility and enhanced status of wo men. Sedel (2005) a lso indica tes that a strong 

li nk is found between quality of labour (i.e., cogn itive sk ill s as measured by pcr formance 

on mathematics and sc ience tests) and economic growth . 

According to deve lopment economists Todaro and Smith (2006), ed ucation cou pl ed wi th 

hea lth, 

.are basic objectives of development; they are important ends by 

themse lves. .and education is essenti a l for a sati sfying and rewardi ng 

life: both are fundamental to the broader notion o f expanded human 

capabi I ities that I ie at the heart of the meaning of deve lopmen t (p. 363). 

Education is not only a key for development of a nation, it is a lso found to be a pill ar for 

susta ining the development attained. The concept of education to support sustainable 

deve lopment has been ex plored para lle l to the endol-sement of the sustainable 

deve lopment by the UN General Assembly in 1987 (McKeown, 2002). 

Sustainab le develo[lmcnt, accordin g to the Brundtland Commi ssion, quoted by Mckeown 

(2002), " .. . is dcvc lO[l mcnt that mccts th e nccds of th e [lrescn t without compromi sing the 

abi li ty of future generations to mcet the ir own needs". But the re lat ionshi [l between 

education and susta inab lc development is not li near and is ra ther more complex. 

Nevertheless, there is agreement amo ng resea rche rs that basic education is basis for 
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cnabli ng a cou ntry to achie ve sustainab lc dcve lopment targets. ThG uniquc ro le of 

edu catio n in deve lopment is valucd by in ternationa l bodi es and national governm ents, so 

tha t they pa,sell v,tr ious reso luti ons intended to prov idc at least basic education to all 

chi lllrcn. Thi s can be seen in th e inclusion of educarion as one of the Millenniulll 

Devclopmcnt Goa ls (M DGs) that governments promi scd to atta in, wh ic h is dealt w ith in 

th c neoX t scction of th is paper. 

2.2.1. The Millennium Development Goals 

The 8th plenary meeting of the United Nations General Asscmbly he ld on September 8, 

2000, passed a reso lution which later became known as the Un ited Nations M il lennium 

Declaration. One of the commitments that the Heads of States and Govern ments pledged 

to fulfill is achi ev ing Universa l Primary Education by the yea r 20 15. The reso lu tion 

states that the members are reso lved: 

To ensure that, by the same date (201 5), children everyw here, boys and g irl s 

a like, wi ll be able to complete a course of primary schoo ling and that g irl s 

and boys will have equal access to a ll leve ls of educati on (UN A /RES/ 55/2, 

2000 rrr, 19). 

This commitment seems to emanate from the understanding that education, by rais ing 

producti v ity of human capital, has a role to play in reso lvi ng a ll other problems that the 

leaders had promised to tackle during the new m ill enni um. 

The Millennium Deve lopment Goa ls (MDGs) are eight goals to be achieved by 20 15 that 

are intended as a response to the world's mai n deve lopment challenges. The MDGs are 

drawn from the acti ons and targets contained in the Millennium Decla ration that was 

adopted by 189 nations-and signed by 147 I-leads of State and Governments durin g the 

UN Mill ennium Summ it - in September 2000. The 8 goals are: Erad icate ex treme 

pove rty and hunger; Ac hieve uni versal primary educat ion; Promote gender equality and 

empower wo men; Reduce child morta li ty; Improve Illate rn al hea lth ; Combat 
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HlV/AIDS, malaria and other diseases; Ensure environmental sustainability; and Develop 

a Global Partnership for Development. 

The MDGs synthesize, in a single package, many of thc most important commitments 

made separately at the international conferences and summits of the 1990s; such as the 

resolutions of the World Conference on Education for A ll (UNO, 2000). 

Artic le l sub-article 4 of the World Declaration on Education for All highlights the 

importance of basic education as follows: 

Basic education is more than an end in itself. It is the foundation for 

lifelong learning and human development on which countries may build, 

systematically, f1l(1her levels and types of education and training 

(WCEFA, 1990). 

This paragraph underlines the importance of basic education as the basis for all types of 

education and training requi red to bring about socia l progress or development, in other 

words for creating human capital. Artic le III and its sub-articles emphasize the need to 

provide quality basic education to all children in equitable and just manner. It strongly 

advises that underserved groups of soc iety should be given attention in prov ision of 

education . Therefore, the EFA goals are in line with the education goa l of MDGs, that is 

achieving UPE. 

Today, access to primary education is recognized to be a right of all children. Therefore, 

countries are striving to increase access to primary education. They are also seen 

working towards achieving equ ity, quality and efficiency in educat ion. These parameters 

are considered to be cru cia l for the development of any society that delegates from 155 

countries as well as representatives of some 150 organizations pledge to work towards 

achieving universal primary education and massive reduction of illiteracy by the end of 

the decade at the World Conference on Education for All held at Jomtien, Thailand, from 

5 to 9 March, 1990. 
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In Apri l 2000 the participants of the World Education Forum meet ing in Dakar, Senegal 

issued the Dakar Framework fo r Action. The participants committed themselves to wo rk 

for the realization of the fol low ing six goals. 

Goal one is concerned with "expand ing and improving comprehensive early childhood 

care and educati on, especia ll y for the most vulnerable and di sadvantaged children. 

Which is general and refers to the child 's right to have care and education". 

Goal two requIres governments to wo rk towards "ensuring that by 20 I 5 al l ch ildren, 

particularly girls, children in difficult circumstances and those belongi ng to ethnic 

minorities, have access to and complete free and compulsory primary education of good 

quality". This is a commitment to achieve UPE by the stated time. In addition to thi s 

goal fi ve requires countries to work towards "climi nating gender di sparities in primary 

and secondary educat ion by 2005, and ach ieving gender equality in education by 20 I 5, 

wi th a focus on ensuring girls' full and equal access to and achievement in basic 

education of good quality". These two goals demand that countries shou ld make sure 

that education is providcd to the hi thel10 underserved groups of chi ld ren. 

Goal three and four are to the effect that governments should provide education to their 

yo ungsters and demands that they reduce their adult illiteracy rate by 50% by 20 I 5 

through provision of adult education and other prog rams. Goal six on the other hand 

demands that countries should strive to "improving all aspects of the quality of education 

and ensuring excellence of all so that recognized and measurable learn ing outcomes are 

achieved by all , especially in literacy, numeracy and essential li fe skil ls". 

The parti cipants of the Dakar framework for Action have not only committed themselves 

to achieve UPE by 20 I 5, bu t also to provide quality education. Nonetheless, there are 

educators who are of the opi nion that UPE and provi sion of quality educat ion cannot 

necessarily go hand in hand. Foster ( 1980) in Carron and Chan, states that: 
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" It is conceivable, for example, for a poor nation can achieve some degree 

of universal primary education, in the sense that al l children in the relevant 

age-cohort will obtain some few yea rs of schooling, but it cannot ensu re 

that these students wi ll ach ieve minimal standards". He concludes that if 

that country wants to "enforce minimal standards, then it may be ob liged 

to abandon the principle of universal schooli ng and ado pt more restrictive 

polic ies concerning initial access to schoo ling" (pp21 -22). 

Scdel (2005) shares with Foster (1980) the enormity of the problem of providing 

qua li ty universal primary education. She states that in many schools in Afri ca, it 

is not uncommon to see students who have not obtained basic li teracy and 

numeracy skill s after staying in schools for long periods of time. And concludes 

that, unless governments focus their attention on instructiona l qua lity, "much of 

the EFA effo rt might be wasted". To achieve the goa l of prov id ing quality 

education for all governments are involving the beneficiary communiti es, pri vate 

investors, and local and international NGOs in this colossa l task. 

The Problem of universal , compulsory ed ucation pointed out by Bhatia (1992) is 

appli cable to all developi ng countri es who aspire to ac hieve thi s goal. According to him, 

this principle has to overcome the following problcms. 

According to him, in the first place, it has to solve the problem of un iversal provis ion of 

schools: - It wou ld be diffi cult to provide all chi ldren with school fac ilities within 

walking distance from their home. 

In addit ion there is the problem of universa l enrolment: - Governments may bring into 

force compulsory primary education acts to enro ll the desired age-group children, but 

may not achieve the desired target. This problem may be more pronounced in rural areas 

due to lack of financia l resou rces, indi fferen ce of autho rit ies, lack of cooperation between 

school and local community, as we ll as ignorance and illiteracy among adults. 
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In the third pl ace the prob lcm of universa l retention shou ld be addressed : - even In 

si tuat ions where the above two problems are overcome, it may become im possib le to 

make the child remain in school until she/he completes primary schoo l. If the child 

leaves the schoo l o r is w ithdrawn before completing primary schoo l, it leads to wastage. 

Lastly, the prob lem of qua li ty improvement is an impOit ant issue: - Uni ve rsa l qua lity 

educati on is diffi cult to achi eve because it requires too much human and ma terial 

resourcc, which are not abunda ntl y ava ilable in the deve loping coun tri es. 

These prob lems associa ted with the attempt to achieve UPE cannot be so lved with the 

resources o f governments alone, particul arl y in deve loping countries. Therefore, 

gove rnments are mobilizing the resources of other stakeholders to supplement their 

effoi1s. One such, probably major, s takeholder is the commu nity. The involve ment of 

communities, as is di scussed in the next section , in thi s sector is beli eved to have a 

signi fi cant contribution not onl y in financing proj ects but in shaping the curri cul um of 

schoo ls in order to make the schools contribute their s hare to the nation 's human capital 

development. 

2.2.2. Community Participation in Edncation 

Edu cators agree that investments in primary education con tributes fo r economi c growth , 

reducti on of povelty, improvement o f heal th, lowe ring fertility rate and enhancing status 

of women (Brown, 1998). Therefore, countries use various approac hes to achi eve UPE. 

O ne of the methods they use is decentrali zation of educati on and es tabli shment of 

community based schools. in what they called Theory C or the Community O ri ented 

Approach to Rcach the Periphery, Cummings and Nie lson ( 1997) argue that the center 

could not adequately provide for children in the peri phery. The maj or limi tations 

responsible fo r the fai lure o f modern schools to provide the des ired kind o f educati on for 

ch ild re n in the periphery, acco rdi ng to Cummings ( 1998), are the fOllowing. [n the first 

place, modern schoo ls are urban biased because they are bo rn out o f urban revo lu tions. 

Second ly, the ccnter dev ises the curricul um to teach what it believes to be im portant, 
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wh ich may not reflect the needs of the periphcry. Thi rd ly, the centcr fu nds educat ion -

but the funds are limited , competi ng with other national (as contrasted to local 

community) priorities. Fourthl y, the peri phery comes to expect the center to prov ide 

ed ucation , losing the will to take initiative . Fifthly, the center des igns schoo ls to fit 

center setting, s tressing hardware over software. S ixth ly, resources move down a 

hi erarchy, w ith the most d is tan t places getting the least. Seventhl y, the center dcv iscs a 

system of supervi sion ostens ibl y to help needy school s, but the supervisory staff is scarcc 

in number and often weak in superviso ry skill s. Fina ll y, the center's many mini stries 

dev ise various programs for loca l a reas that tend to compete for the scarce time and 

resources of loca l leade rs (Cummings, 1998) 

These limitations are causes that made ed ucators look for a lte rnati ve ways of providing 

quality education for people in the periphery. Therefore, they advocate for schoo ls that 

are managed with the full pal1ic ipation of the benefi c iary community. 

Countri es have introduced reforms of the ir own designed to all ev iate these problems. 

Some of the reforms have been ab le to positively impact the periphery schools, whi le 

others did not produce the des ired res ult (Cu mm ings, 1998). To overcome these 

limitations, it is argued that schools ma nage ment should be decentra li zed and the 

benefi c iary community should have a say in running the schoo ls and deciding what 

should be taught to their children. 

Likewise, Hopkins and Reynolds ( 1994) arrived at a conclusion that parc nt and 

community part ic ipation is essenti a l for success of a school in an intern at ional stu dy on 

school improvement conducted in Bangladesh, Colombia and Ethiopia . In add itio n to 

thi s, they found out that decentrali zat ion of education is important, but both loca l and 

central ini tiatives are necessary for the improvement of the schoo l. They, howeve r, 

em phasized that educat iona l reform is a local process. Any plan of change shoul d aim at 

empowerin g the schoo l. Acco rding to them, there should be stron g linkage between the 

stakeho lders at the various leve ls of the ed ucationa l stru cture for effecti ve change to take 
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place. Governments and donors create an cnabling atmosphere, wh ile the communities 

and the schools implemcnt the intended program. 

FUl1hennore, Townsend (1 994) states that it is necessary first to identi fy "the needs, 

desires and problems" of the communi ty in question in order to make appropriate 

dec ision about its problems. So, community participation is important in the planning, 

running and improving schools. I-Ie argues that : 

"The greater the commun ity involvement in the process, the greater the 

input of the di ffe rent groups with in the community, then the more likely 

what is generated will be an accurate refl ection of that community" 

(p. 156). 

He offers additional arguments for increased community involvement in the school. 

According to him, effective community participat ion contributes to the development of 

school policies and practices which are most effective and equitable, which means it 

contributes for policy making. [t al so enhances the capaci ty of the schoo l to so lve 

educational problems encountered by students; thi s implies that it delivers appropriatc 

service to rec ipients. Thirdly, it contributes both to incl'cased usage of the schoo l and 

improvcd performance by the people in the school, which increases the cost 

effecti veness, as we ll as the organizationa l effect iveness of the schoo l. Finally, increased 

community participation contributes to improved academ ic perfo rmance of studen ts and 

reduction of disc ipl inary and other problems within schoo ls. 

The above arguments are for increased community role in the education of children. As 

is observed, they SUPPOl1 not on ly greater comm unity participation in building, 

maintai ning and running schools, but also in deciding the curriculum to be taught to their 

chi ldren. This theoretical argument is not palatable fo r some people like Hirsch (1999), 

who claim that " ... the principle of local control of educa ti on is that the localities ought to 

determine what our chi ldren shall learn . But despite the democrati c virtue of that 

principle, the idea is ... a grave ly mi slead ing myth" (p.26). 
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But there is no argument presented aga inst invo lving communities in the cducation 

sector. The only disagreement is whether the communities should dec ide on what the 

ch ildren learn or not. But the prevail ing idea, in many developi ng cou ntries secills to 

favor community involvement in deciding what students learn (MoE, 2000; Ndoye, 

2006). 

The di scussion below shows that the enormity of the task of providing education for all 

has made developing countries collaborate with NGOs and internationa l agencies to 

overcome it. It wi ll al so high light their achicvements by presenting the experience of two 

proj ects; one frolll Africa and another from Asia . 

2.3. Contributioll of NGOs for Achieving UPE 

The 1996 meeting of the International Working Group on Education (IWGE) that was 

held in Nice from 6 to 8 November di scussed, among other issues, the problem of 

"Implementing and monitoring EFA goals". The meeting was attended by eight 

international institutions, 15 national technical co-operat ion agencies, four national or 

international foundations and research bodies and the International Institute for 

Educa tional Planni ng (IIEP). The participants discussed the issue of development aid for 

the developing countries and recogni zed that providing bas ic education for all is a first 

priority of the international donor communi ty (II EP, 1997). 

In line with the above rea li zation , international organizations as well as international and 

national NGOs are engaged in rendering various types of support to enable governments 

achieve their education objectives. These international orga nizat ions and NGOs cither 

introduce innovative ideas of their own for the reali zation of EFA in the country of 

cho ice or support government programs to this end in the fonn of projects. Hercunder 

are some examples of such co llaborations and the resu lts they registered. 

Onc such example is the Community school project in Egypt. This project was a joint 

venture between the Mini stry of Education of Egypt and UNICEF. The Egyptian 
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government has made trcmendous efforts to achieve UPE in 1990 but failed because of 

the countri es s ize and the scattered nature of the rural settlements. The school system in 

rural areas, in addition, was characterized by high gendcr gap and high dropout rate of 

girls. To reach the chi ldren that cannot be reached by the convcnti onal school system, 

the government and UNICEF introduced the school project system in 1992 (MoE, 2000). 

The project was initiated with the objective of providing basic education to ch ildren, 

par1icularly gi rl s, in remote and disadvantaged areas of the country through non-formal 

approach. To achieve the stated objective, the schools and the education given in them 

were designed taking into account the interests of the beneficiary population. Therefore: 

The curriculum content and teaching methodology in the community 

school s are adopted to reflect the living conditions of the rura l population. 

Moreover, the time of learning is fl exible and decided by the community 

itself. The community also plays an active part in the management of the 

community schools (MoE, 2000, p.16). 

These schools have been successful in achieving their stated obj ectives. Mamo et ai, 

(1998), cited in MoE, 2000, attribute the success of these schools to the fact that they 

have clearly stated objectives and targets; local and international support; relevance of the 

cu rri cu lum to the beneficiaries; flexibi li ty of class schedules; proximity of the community 

schools to the res idence of beneficiaries; involvement of the communities in the 

management of school activities; periodic monitoring and evaluation; and adjustment 

made as required (Ibid, p.17) 

Another often cited successfu l venture in this area is the work of the Bangladesh Rural 

Advancement Committee (BRAC). BRAC is "implementing a targeted strategy to 

supplement the government's effort to achieve education for all". It targets the very poor 

section of the rural society and gives priority to gi rl s who have never been to school or 

ha ve dropped out. It adapts and simplifies the nationa l curriculum to make it suitable for 

the target popUlation. It employs local women who have at least nine years of formal 
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educat ion as teachers. This practice, besides having the advantage of anchoring teaching 

staff in the locality, helps to "develop role models for the education of girls. " By 

cooperat ing with the government in managing community school s under a contract, 

BRAe is able to establish an educational network " in areas that are hard for the state to 

reach" (Ndoye, 2006). 

Parents decide the location of the schools, help in building the schools, hiring and 

supervising teache rs. They also "set the school hours and schedu les so that children can 

continue to help them at home or in the fields". The students are required to attend only 

three homs a day but throughout the yea r. The lessons that given are based on rural 

context and trad itiona l songs and dances are used to reinforce what they learned. 

Teachers could easi ly develop individual relationships with the pupils as they themselves 

are from the locality and the class sizes of the BRAe schools are small. 

The BRAe schools are very important in that they enable the local community to 

participate in the management of the schools and they take into account the local 

conditions of the area where the school is located. These schools also have lower unit 

cost than public schools because the investments for construction and school facilities as 

well as teachers' salaries are very modest. But the performance of students of these 

schoo ls is far better than of their peers in public schoo ls. Thus, the BRAe schools are 

cost-effect ive. For instance, more than 50 percent of the BRAe graduates passed the 

national exam to test mastery of basic education compared to only to 20 percent of 

Government school students (MoE, 2000). 

The BRAe program initially offered three years of school ing and later expanded to cove r 

the first five years of elementary education and now is "considering the possibility of 

running a few primary schools, at least in places where the govern ment cou ld not build 

such schools". The BRAe schools which were only 22 when it began in 1985 ha ve 

reached 30,000 in 2000. This makes BRAe "the largest non-formal education program 

run by an NGO and an important stakeho lder in the Bangladesh national education 

system" (Ndoye, 2006) . 
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It can be seen from the above review that the two progra ms have been success ful in their 

endeavor because they were designed taking into account the spec ial conditions that exist 

in the areas where the beneficiaries arc found. They share many common features that 

made them successful. The most impOltant ones are their ability to c learly state the ir 

objectives and targets; adopt the national curricu lum to the needs of the beneficiary 

community; make the cu rri culum relevant to the beneficiaries; introduce fl ex ible class 

schedu les; bring the community school s near to the res idence of beneficiari es; In vo lve 

the communi ties in the management of school activities; and ability to introduce 

adjustment as required. 

Despite thei r being implemented in different countries, both types of progra ms, as already 

indicated, have succeeded to reach children that could not be reached by the conventional 

school system. These programs have contributed to the endeavor of the respective 

governments to develop their human cap ital. In the next chapter the effo rt to achi eve 

UPE in Ethiopia and the co ll aboration of various NGOs in this sphere with the 

government is discussed after a short desc ripti on of the study area. 
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CHAPTER THREE: BACKGROUND TO THE STUDY AREA 

This part of the study is devoted to explanation of the study area and hi ghli ghting the 

prevalent situation in Ethiopia and Oromiya Region in relation to provision of primary 

educa tion. The national and regional effort to achieve UPE and the chal lenges that are 

faced as we ll as examples ofNGO ini tiatives to reach the underse rved areas and children 

is presented. 

3. 1. The Study Area 

The ManaBu project is being implemented in five schoo ls in fou r woredas of Ars i and 

West Hararge Zones of the Oromia region. Fi ve schools have been constructed and 

opened in East Arsi and West l-I ararge zones. Schoo l construction is underway in 

add itional 13 Kebe/e s in Eastern Arsi, Western I-Iararge and North Shoa zones of the 

reg ion. This study focuses on the five schools which have already sta rted work by 2006 

in East Arsi and West Hararge zones. The three ManaBu schools that are taken as 

sample for thi s research are found in Chil'O and Kunni woredas of West Hararghe Zone. 

The schoo ls are located in Kebele s where there was no school and have an average of2.5 

kilometers for their nearest main road. 

The follow ing map shows the two woredas where the schools are located. As can be seen 

from the map the two woredas are adjacent to each other and are loca ted not in what 

cou ld be called inaccess ible area. The decis ion to build the schools in these areas then is 

not guided by consideration of remoteness but by tak ing into account the number of 

young population that is not provided with education. 
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3.2. Primary Education ill Ethiopia 

Modern education was started in Eth iopia with the openi ng of modern schools during the 

reign of Emperor Menelik [I. Ras Teferi Mekonnen, during hi s regency, has planncd to 

expand education because he "considered educat ion direct ly related to the creation of 

idea li stic and se lfl ess civ il servant and to modern and effi cient government" (Marcus, 

1998, p.57). Its growth was interrupted by the 1935 fasc ist Italian occupation of the 

country. During the occupation period Ethiopians were mainly taught up to gradc 4 in 

accordance with the fascist education po licy for the occupied people. The drive to 

produce as many educated Ethiopian as poss ible cont inued soon after the resto ration of 

Emperor Haile Se llassie to power in [94 [ (Tekest, 1990). 

Attempts have ex isted to expand primary education in Ethiopia even before the Jomtien 

Conference on EFA. One such attempt was, according to Tekeste (1990), the Education 

Sector Review that aimed to rap idly expand primary education to attain universal literacy 

before the year 2000 that bad been undeltaken in the early 1970s. The study was not 

implemented because of too much popular protest. Nevertheless, as the study initiated 

and implemented by the MoE, the Evaluative Research of the General Education System 

in Ethiopia (MoE, 1986), indicated educational opportun ities were widening in the 

country though there had not been correspondi ng improvement in quality. 

The 1994 Education and Training Policy (ETP) of Eth iopia provides for the provision of 

qua lity education for all cit izens in order to make them actively participate in the national 

development endeavor. This policy has also provided means to address the quest ion of 

equity and gender disparity in the education sector (ETP, 1994). In order to achieve the 

objectives of ETP the FORE govel11ment has launched the ES OP, which is a twenty year 

program divided into phases. So far ES DI' I (1997/98 - 2003) and ESDI' II (2003 -

2005) have been completed and now it is implementing the third phase, that is ESDI' III 

(2005/06 - 20 I 01 I I). 
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[n the Sustainable Development and Poverty Reduction Program (SDPRP) of 2002, the 

Ethiopian government has underlined the imp0l1ance of ensuring access to quality 

elementary education for all citi zens for development. The program envisages attain ing a 

GER of 65% by the end of the 2004/05 (MoFED, 2002). The statistics from MoE for 

2004/05 shows that this target is much lower than what is atta ined. The GER for this 

target period has reached 91.3% (MoE, 2007) . 

1n the Millennium Development Goals report prepared by MoFED and United Nations 

Country Team (2004), Goal 2 of the Ethiopian Millennium Development Goal is 

"Achieve universal Primary Education". This goa l is considered as "vital to the all­

rounded effort of erad icating poverty and hunger in Ethiopia". The repo lt acknowledges 

the enormity ofachieving this goa l. It says that: 

... the challenge is not just that of building schools in all parts of the 

country, but also to ensure that local communities use the schools to full 

capacity. Given the extreme povel1y, and the reliance on chi ld labor for 

survival, efforts by the Government could be eas il y frustrated. 

The government is constantl y increasing the share of the education sector from the 

national budget. For instance, the 19% share in 1997 has grown to 20.2% in 2002. The 

share of the budget for General Education from the total budget for the education sector 

has also grown from 58.8% in 1998 to 66.6% in 2002. The educationa l program is 

financed by government budget allocation, community contribution, eclucation cost 

shared by students. These three sources are, for instance, cxpected to cover 77.4% of the 

total cost of education. The remaining 22.6% is to be suppli ed by bilateral and 

multilateral donors (MoE, 2005). 

Currently, progress is being registered in the education sector. The annual average 

growth rate of first cycle primary education enrollment was 13.4% for the period from 

2001 /02 to 2005 /06. Many schoo ls are being built by government, community, donors 

and private investors (MoFED ancl UN, 2004). 
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The following table shows the progress in some of the educat iona l ind icators in primary 

education. 

Table 3.1. Comparison of Some Performance Indicators 

Base year Target set Status of 

No Suggested indi cato rs 2004/05 for 2005/06 

2005/06 

1. Education 's sha re of the national 16.7% 19% 17.82% 

budget 

2. Access Indicators 

2. 1 Grade I Net Intake Rate 60.9% 80.0% 54.9% 

Male 62.2% 8 1.0% 56.6% 

Female 59.6% 79.0% 53.3% 

2.2 NER - Primary 1-4 67.6% 70.6% 73.0% 

Male 69.9% 72.9% 75.2% 

Female 65.1% 68.3% 70.8% 

2.3 GER - Pri mary 1-4 102 .7% 111.6% 107.6% 

Male 109.8% 11 6.9% 113.6% 

Female 95.5% 106.2% 101. 5% 

3 Quality Indicators 

3.1 Quali fied teachers 97. 1% 98.3% 97.6% 

3.2 StudentlText Ratio 2: I 1.5: I 1.5: I 

3.3 StudentlTeacher Ratio 71 69 64.5 

4 Eflicienc y Indicators 

4. 1 Student ISect ion Ratio 7 1.0 66.8 70 

4.2 Grade I dropou t rate 22.4% 19. 1% 20.6% 

4.3 Average dropout rate 13.6% 11.21 % 11.3% 

S. Gender Parity Index 0.87 0.9 1 0. 89 

-Sourcc: EducatIOnal Statistics Annual Abstract 1998 E.C. 12005-06/ 
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Table 3. 1 shows that there is improvement in the status attai ned in the various indicato rs 

for the year 2005106 compared to the base year. But the actual achievement is lower in 

all aspects compared to the target set for that year, except for the NIR and studentltext 

ratio in the first cycle of the primary level. 

This shows that the country has to do more to achieve the set target for a par1icular year, 

in pa rticular and the ac hievement of UPE by 20 I 5 in general. As is stated above, the 

government expendi ture for the education sector is growing from time to time, but th is is 

just short of enab ling the sector hit its targets. Furthermore, the national aggregate gives 

a much different picture from that of some regions. The fo llowing table compares the 

fi rst cyc le of the primary level regional achievements with that of the national one in 

some of the educational performance indicators for the year 1998 E.C. 12005-06/. 

Table 3.2. Primary School Enrollment Co mparison by Region 

Region GER NER GG GPI AAGR 

Boys Girls Both Boys Girls Both (%)' 

Tigray 122.5 120.7 121.6 94.8 99.3 97. 1 1.9 0.98 9.8 

Afar 33.9 25.0 29.7 17.6 15 .7 16. 7 8.8 0.74 16. 1 

Amhara 11 2. 1 107.5 109.8 77.9 81.7 79.8 4.7 0.96 13.7 

Orollliya 121.8 104.7 113.3 76.5 69.3 72. 9 17.1 0.86 12.9 

Somali 57.5 39.5 48.9 34.7 24 .9 30.1 18.0 0.69 24. 1 

Bcnishangul-

Gumuz 124.2 121.8 138.3 83.7 71.9 77.9 324 0.79 7.8 

SNNPR 11 7. 1 97.8 107.5 79.3 66.5 72.9 194 0.83 9.7 

Gambella 181.3 136.2 159.3 97. 1 76.0 86.8 45.2 0.75 9. 1 

Harari 111.8 94.1 103.1 83.5 70.7 77.3 17.7 0.84 1.7 

Addis Ababa 12 1.5 154.1 138.0 73.2 80.6 76.9 -32.6 1.27 1. 1 

Dire Dawa 85 4 76.7 81.2 54.6 47.9 51.4 8.6 0.90 3.3 

Total 113 .6 101.5 107.6 75.2 70.8 73. 8 12.1 0.89 11 .7 

* AAGR shows the co mpounded rate of growth that IS lI sed 10 estImate the growth rate III enrollment fo r the 

previous five years in the full primary schools 11-8/. 

Source: Educational Statistics Annual Abstract t 998 E.C. 12005·061 
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As can be seen from tab le 3.2, some regions are better performing in GER, NER, GG and 

GP !. Among the fo rmerl y underserved areas, Afar has the least GER and NE R followed 

by Somali Region. The GER for many of the regions is over 100%. Such wide va riati on 

between regions indicates that continued effort is required to achieve UPE. 

Cogni zant of the fact that expanding access alone cannot lead to the achievement of the 

desired goa l, the govern ment is striving to improve the quality of educati on chi ldren are 

getting. To ga uge the quality of educat ion be ing provided , studi es ai med at measu ring 

student achievement have been conducted, in accordance with the education sector 

program of S DPRP, at grade 4 and grade 8 (MoFed, 2002). So far two National Learn ing 

Assess ment studi es have been conducted. The first one, the Ethiopian Nationa l Baseline 

Learning Assess ment (ENBLA) was conducted in 1999/2000. Then the Eth iopian 

Second Nationa l Learning Assessment (ESNLA) was ca rri ed out in 2004. The resu lts of 

both studi es show that the ac hievement of students of grade 4 is below the ex pec ted in all 

subj ects, except in read ing comprehension , a fac t whieh negati vely refl ects on the qua li ty 

of education being offe red at thi s leve l. 

A study conducted by AED/ BESO [[ Proj ect and MoE (AED/BESO and MoE, 2005), 

show that there is poss ibility that the country cou ld not achi eve UPE by the ta rgeted time. 

It indicates that the dropout and repetit ion rates are high in Eth iopia. Then it rat ionali zes 

that "dropout and repetition are both eauses and results of poor qual ity of primary 

education". This mea ns the high rate of dropout and repetiti on rates in the primary 

schools are caused by the poor qua lity of education. It a lso suggested that thi s fact may 

hinder the country from achievi ng UPE by 20 15. The stud y made projection of 

enrollments, dropouts and repetitions in Ethiopian primary schoo ls for the fifteen yea r 

period from 2003/04 to 20 17/ 18 under three different scenarios. It arr ived at the 

following three conclusions: 

Scenario I states that in order to achi eve UPE by 20 15, "the dropout rate shoul d be 

brought down , annua lly, at a compound rate of 25% for grade I and 20% for a ll other 

prima ry grades. T he repetition rate is to be brought down by 20%, ann uall y in primary 

grades". 
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Scenario 2 is based on the acco mpli shment of the previous scena ri o. It conc ludes that if 

the dropout and repetition rates come down at 50% of th e rates to achieve UPE as in 

projection Scenario I , " the target yea r for achi ev ing UPE will be extended beyond yea r 

20 15" . 

Finally, it concludes that the country "will never achieve UPE" if the dropout and 

repetition rates remain the same to the rates in the base yea r throu ghout the projection 

period assum ing the NIR remains the same (p.lIl). 

This gloomy picture shows that expanding access alone will not enable the country to 

ac hieve UPE in the stated time. Rather, it underlines the need to improve the quality of 

education being offered in primary leve l so as to bring down the dropout and repetiti on 

rates, and to ac hi eve UPE within the targeted time. 

The task of provid ing quality basic education is, thus, not easy for Ethiopi a because, in 

add ition to the above mentioned problem, of its large size, undeve loped infrastructure, 

and varied population occupation pattern . Constructing schoo ls in peripheral areas wou ld 

primari ly be costly. Not only constructing, but also fulfilling the necessary fac ili ties as 

we ll as staffing the school s would require a mass ive undeltaking that call s for su pport 

from other stakeholders. Many non-governmental organizations have come forward to 

contribute their share in allev iati ng these problems. 

Some of the NGOs who partic ipate in prov iding education in the coun try and who have 

registered some degree of success in their undeltaking are Action Aid Ethiopia (AAE), 

Rift Va lley Children and Wo men Deve lopment Association (RCWDA), Propride 

Ethiopia, Kangaroo Child and Youth Deve lopment Society (KCYDS), Iri sh Aid Ethiop ia 

(rAE) and Redd-Barna-Ethiopia (MoE, 2000). 

Amo ng these RCWDA, Propride Ethiop ia and KCYDS are local NGOs. The others are 

intcrnati ona l ones. These NGOs providc al terna ti ve primary education in va ri ous P3lts of 

thc country targe ting out of school vulnerabl e children and wo rk in " peripheral rural 
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areas where there are relative ly few schools" such as in Amhara, Oromiya and SNN PR. 

Propride Eth iopia alone wo rks in Addis Ababa. Although all are concerned with girls' 

education, KCYDS is the on ly one that accord female children special priority (MoE, 

2000). 

The programs run by these NG Os and others, which are mostl y modeled on the 

experi ences of NGOs in other countries, are commendable. But so far no comprehensive 

nationa l study has been made on to what extent they have managed to improve the 

quality of the education they provide. It is unquestionable that they have contributed for 

expanding access to primary education. Nevel1heless, to say that they have contributed 

for the human capital of the country, the education they provide should enable the ir 

learners to be ready for further training. This study looks into what is being done in the 

project schoo ls to provide qualitatively better education to the children in order to prepare 

them for their future development. 

3.3. Primary Education ill Oromiya Region 

From among the bi g regions, the GER of Oromiya region ( 11 3.3 %) is higher than the 

nat ional average ( 107.6) but lower in NER (72 .9 and 73 .8 res pective ly). The gender gap 

(GG) is 17. 1 which imply that the gap is narrowing down but it is still higher than the 

nationa l one. The gender parity index (0. 86) shows that it is doing better, but did not 

reach the national average GPI of 0.89 and the target GPI set for 2005/06 (0.9 1). These 

suggests that the region has to do more in terms of enabling female children have access 

to school if the region has to meet the educational targets of the MDG. The present 

AAGR ( 12.9%) of the region is more than the AAGR in ES OP 1I which was 11.7%, 

which can be taken to ind icate that the region is on the ri ght track to attain the se t ta rget 

of UPE in the spec ified time (MoE, 2005 and MoE, 2007). 

But in other performance indicators like effi ciency Oromi ya region is below the nati ona l 

standard in many respects. For instance, the standard set for PTR in primary schoo ls is 50 

------.- ---.. --..... ~---.----- -------.. -.. -... ----- _._----- ------------_._-- --.. -................. _-----------------.-_ ..... - ....... -------------_. __ ._- .-._---------_ ... -- -

COLLAIJOIlAT/ON IN 1'H£ I'IWV/SION UF EDUCATION DEVELOPMENT: MA TIIESIS. AAU. JUNE!OIlIS 35 



but the nationa l average for the yea r 2004/05 was 64.5 for first cyc le primary. The PTR 

for the same year in the first cycle of the primary level in Oromi ya was 72 .5, which 

shows that some effort is required to achieve the national standard. The national average 

of the repet it ion rate of students at primary first and second cycle schools is 3.8% and 

3.7% for males and females respective ly. In Oromiya the rate is 4.4% for males and 

4.2% for fema les. This shows that the wastage at thi s level is greater in thi s region than 

the national average (MoE, 2007). 

Due to its vastness and the vari ed settlement pattern of its population , it is difficult for the 

regional state to reach all schoo l age children and provide them with educa tion using the 

conventional schoo l system. As a result, alternative primary education programs are 

being administered in some of its zones by collaboration of NGOs and the beneficiary 

communities (MoE, 2000). Further, the Education Bureau undertakes projects in 

collaboration with NGOs such as ]lCA to provide education for some of its rural 

community. The join proj ect undertaken by OEB and ]lCA, ca lled the ManaBu Project, 

is constructing schools in areas where schoo ls were previously non existent. The Proj ect 

is sa id to be a community-based basic education improvement project. The following 

part of thi s study presents the findings based on the information gathered from the three 

samples from among the five project schools that became operational in September 2005. 

In the present decentralized educat ion system of the country, regions are empowered to 

run primary education in their own jurisdiction in accordance with the nationa l policies. 

Oromiya Region, like the other Regions of the country, is striving to achieve UPE by the 

year 2015. The effo rt to provide education to all school age chi ldren is not an end by 

itself. Rather, cducation is a means for preparing the young generation for shouldering 

future responsibility in the various sectors to help the country achieve its development 

goals. In other wo rds, education is all about developing the human capital of the country. 

It is difficult to fulfill the goals stated in the MDGs of the country, i.e., achi eving UPE by 

20 15, without educa ting the peop le of the country. 



As already indi cated in table 3.2. , Oromiya Region has attained substan tial achievements 

in thi s respect. Despite these improvements, it can be seen that there is much to be donc 

to reach the educational targets stated in the MDGs of the country and UPE by the year 

2015. The main challenges are 1) wide gender, spat ial , urban-rural di sparity; 2) high rate 

of dropout at all levels of primary education and at first cycle primary, especially grade 

one; 3) low quality of education due to insufficient teaching materials and facilities such 

as textbooks, classrooms, teaching aids and competent teachers and management bodies. 

OEB appreciates the challenge for achiev ing these aims and uses various approaches to 

tackle it. One of the approaches is creating collaborat ion with bilateral and multilateral 

development pal1ners as we ll as with bene ficiary communit ies to construct and maintain 

schools, particularly in rural areas. This is intended to properly use existing resources in 

an efficient and fruitful manner. Such is the ManaBu project which aims to provide 

primary education in selected woredas of the Oromiya Region. 

The ManaBu Project, as already mentioned, is a collaborative endeavor between the 

Oromiya Education Bureau and Japan International Cooperation Agency to reach 

children in areas where there were no schools previously. It is a project initiated "with 

the aim of improving access to quality basic education for school age children and 

constructing and managing community-based basic educat ion centers prototypes" 

(ManaBu Project Team , 2005). 

To achieve its aim the ManaBu Project has set out to achieve five major activ ities. These 

are: The first act ivity is constructing and furnishing the communi ty-based schools in the 

selected Woredas. Secondly, it intends to contribute towards improving school 

management and gives assistance to the Woredas and the schools in the provision of 

quality primary education at the newly constructed schools. Thirdly, it develops 

guidelines to plan, construct and manage community-based schools. In the fourth place, 

the Project works to develop the capacity of Woreda education officers in planning and 

monitoring projects. Finally, it intends to work to empower communities in construction 

and management of schoo ls. 
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The project is managed by responsible persons from OEB and JICA. The head ofOEB is 

the manager. Long-term Japanese expelts are also part of the management structure of 

the project. OEB organizes a Steering Comm ittee of the project made up of superv isors 

and professionals from OEB and the beneficiary zones. This Comnl ittee is responsib le 

fo r mon itoring the progress of the projects. The OEB, also, organi zes a group of 

counterparts to the proj ect. These are profess ionals drawn from OEB and ManaB u 

project. The counterpalts play key role in project planning, implementat ion, monitori ng 

and eva luat ion. The members are given counterpaft tra ining course. 

JICA in its part contributes financial and technical SUppOlt fo r the construction of the 

schools. It pays the cost of industria l goods and for contractors. It also organ izes 

trainings and experience sharing tri ps for experts inside and outside of the country. The 

Proj ect has organized va rious workshops for the purpose of acqua int ing the communi ty 

and other stakeholders with the process of planning and construction of cOnlmunity-based 

bas ic educat ion schools. The Project has also produced manuals for plann ing and 

construction of such schoo ls. These manuals are in tended as guidelines for executing 

these fu nct ions not onl y in the ManaBu schools but also in other such project schools. 

The ManaBu project fo llows a participatory approach and has been worki ng direct ly with 

the community members. In many cases, the major stakeho lders in the community based 

school are the Woreda Education Office, the residents of the concerned Kebele, the 

Woreda Ad ministration. The Woreda Education Office of the se lected Woreda IS a 

planner of distri bution and des ign of schools and a facilitator of construction and 

management of schoo ls. The schoo ls themselves are bu ilt and managed by the 

community in co llaboration with Woreda Educat ion Office. 
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CHAPTER FOUR: RESULTS AND DISCUSSION 

This section of the study deals with results and discussion of the findings. It is divided in 

to four main parts. It starts with findin gs that relate to access and gender parity because 

these are two areas that the MOGs envisage to address . Then, quality related findings are 

treated because this is also another area of emphasis of the MOGs. Thirdly, findings that 

show efficiency are discussed, because it is difficult to achieve qua li ty education wherc 

there is no internal efficiency in the school system, as for example, the rate of dropouts 

and repetition are sho wn to be among the causes for poor quality of education in schools. 

Finally, the extent of the participation of the community in the project schools is 

discussed because the community is the ultimate beneficiary of the schools . 

4.1. The Collaboratioll for Achieving the Goal 

One factor for enhancing the human cap ital of a country is education, and education 

begins with the primary cycle. Therefore, it is necessary for a nation to in vest in rai sing 

this human capita l in a planned manner. [n this respect, attention should be given not 

only to enro ll as much children as possible but also to provide those children with basic 

knowledge on wh ich they could build their future. The ManaEu Project is intended to 

provide quality basic education to school age children by constructing community-based 

schools. This a im of the Project is in line with the educational goa l of the Government of 

FORE to achieve UPE by 20 I S. The schools are built through the co llaborative effort of 

OEB, ][CA and the beneficiary communities. The Project has constructed five schools 

and made them operational during September 2005 . 

The ManaEu Project school s are considered to be cost effective according to the project 

coordinator, a field coordinator and the school management expert, they are built using 

largely locally availabl e materials with the willing pat1icipation of the beneficiary 

community. The members of the beneficiary communities have develo ped great sense of 

ownership of the projects. So, they guard the projects from any type of misusage of 

resources and embezzlement. They say that these schools are more cost effective than 
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schools fully constructed by contractors or schools fully constructed by the community 

alone. That means the schools are built with less expend iture and in shorter time 

compared to other schools built so lely by contractors or the community alone. 

There were some problems related to provision of local building material during the 

construction of the project, according to one of the focal persons at Woreda level. There 

are other problems encountered by the Project from the plan ning to the work resumption 

stage, according to the ex perts and focal persons of the Project. These problems, though 

they did not tota ll y hamper the Project, have hindered its smooth functioning. 

The first problem encountered, acco rdin g to them, is the absence of area project 

coordi nator. This has c reated a vacuum in the decision making process of the project 

implementation. They also s ight the absence of clear cut division of work between 

government and project staff as another problem that shou ld be dealt with in future 

planning and implementation of such a project. T hey cla im that sometimes the duties and 

responsibilities of these two groups overla y and lead to confusion and delay of work. 

Lack of transparency in financial rnanagement of the projects is mentioned as another 

obstacle for the effic ient implementation of the Project. Because there is no budget 

allocated for supervisors of the projects, the experts claim that the superv isors do not 

carry out their responsibilities as requ ired and as a resu lt sometimes they become 

reluctant to take action on trouble maker project contractors. This in turn is reported to 

affect the quality of the project as well as becoming hindrance for its timely comp letion . 

Another problem mentioned by the Project coord inators and experts is that the 

communities someti mes fa il to fu ll y deliver on promised loca l constlllcti on materials . 

This prob lem has caused delay in the completion of some of the projects. In addition to 

this, the communities may fai I to contribute the required money contri bution because of 

their low economic background , which impedes the progress of the particul ar palt of 

work that has to be financed by such contribution. Procuring land for school construction 

takes long time in the case of some projects . Change 
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The JICA experts responsible for project and field coordination state compl etely different 

problems such as the fact that high number of people in charge of the Project at Zone and 

Woreda level leave their position or are replaced by others regularly. As a resu lt, people 

who have acquired some experience in matter related to the Project are constantly 

replaced by new ones. It is obv ious that the new entrants need some time to acquaint 

themselves with the work at hand. In add ition, these experts claim that there is lack of 

proper under's tanding among some of the Woreda Education Office offic ials and the 

community members about the Project. The existence of such problems cou ld hamper 

the proper functioning of the project. Nonetheless, the project schools are opened and it 

is possible to say that these problems have been somehow overcome. 

The project is hailed as very efficient and considered to have no shortcomi ngs by OEB 

and JICA exper1s. One focal person, however, points out that, in the first place the 

project does not have close monitoring mechanism and there is no accountability for 

mistakes happened. Second ly, the vehicles of the project are not always used for 

execut ing the project work. 

The foca l persons at Woreda and zonal leve l recommcnded that future such projects 

cou ld be undertaken in a more efficient manner if the above shortcomings are dealt with. 

They a lso emphasized the need to focus on human capacity building especially the 

human resource at the grassroots level, e.g. teache rs ancl directors. JICA project field 

coordi nators believe that there shou ld be strong and comprehensive need assessment 

study before such projects are undertaken in the future in order to avoid the occurrence of 

the problems mentioned above. They also recommend that there should be design 

modification when construct ing the schools depending on the area where they are going 

to be built. They are also of the opinion that project budget need to be more 

decentra li zed and more responsibility shou ld be given to Woreda Education Office in its 

administration . 
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The respondents have opposing views regard ing the openness of the act ivi ti es of the 

project. Two experts said that a ll the act ivi ti es of the project are transparent as Regiona l 

Edu cation Bureau, Wo reda Education Offi ce and the bene fi ciary communiti es partic ipate 

at every stage of the project. Two other experts say that it is good, except regarding 

financial management. This difference in op inion shows there is something that is not 

clea r regarding the financial activity of the project that shou ld be addressed by the 

concern ed bod ies. 

The respondents at O EB, Zone and Wo reda level as well as those from JlCA are of the 

op inion that whi le it is good to invo lve the community at a ll leve ls of the project work, 

the capacity of the community to effect ively participate at the various stages shou ld be 

ca re full y cons idered . The contributi on of the community for executing the project goa ls 

is indicated in the nex t part of thi s chapter. 

4.2. COlli III unity Participation 

Tile name of the project indicates that it is a community-based basic education 

im provement program. As already seen in the literature rev iew part, comm unity based 

programs requ ire community empowerm ent. This entail s in vo lving the commu nity at a ll 

stages of the education process from dec iding on the type of curri culum to bc taught to 

choos ing the appropriate schedule for the school. In other words, it is a process by 

which the "top-down approach" of education gives place to " bottom-up approach" . 

"One size fits al l" assu mption is g radua ll y being di sca rded and replaced by the rea li zation 

that every comm uni ty has peculiar characteristi cs . Ed ucators are now arguing that every 

community, p3i1icu larl y those in the pe riphery, should pal1icipate in dec iding what its 

children learn (Cumm ings, 1997). Thi s position, nevel1heless, is not without its 

opponents. There are edu cators who argue that total community empowerm ent in 

dec id ing what studen ts should learn is im practi ca l. Hirsch ( 1999) argues that th is is a 

"gravely misleading myth". 

COU.AIlORA710N IN TilE N/O II/SION o r EDUCATlON DEVELOPMENT: MA TlfESIS. AAU. JUNE1008 42 



The Ma naBu Proj ec t in volves the community from the planning to the manage ment stage 

of the schoo ls, as indicated in the ai m of the proj ect. T he OEB, JlCA expe rts and the 

focal persons at Woreda level, also, agree that the ManaBu project schools are 

establi shed and run with the participation of the benefic iary commun ity. They said that 

the communi ty participates in the selection of the schoo l si te, in the construction process 

(by prov iding loca l constru ction material s, labor and money), and managing the school s. 

They overcome these respons ibili ties through their elected representatives who are 

orga ni zed into Construction Management Committee (CMC). The CMC is responsible 

for follo wi ng the day to day activity of the school construction process. 

After the comp letion of the construction wo rk , the C MC hands over the school to the 

Kebele cabinet and Kebele cab inet in turn hands it over to the Parents and Teachers 

Association (PTA) that is elected by the community. The CMC me mbers could also be 

elected members of the PTA. The PTA is responsible fo r the management of the school 

begi nning from the day it took over responsibi lity from the CMe. The understa nding of 

the peop le invo lved in the project at various leve ls indicated that the community 

p3ltici pation in the s ite selection, planning and construction of the schoo ls was important. 

There is vagueness among the experts of the project about the concept of the community­

based basic educati on and what it demands. To the question " How do you understand 

Community- Based education?" the ex perts at the va ri ous leve ls of the proj ect answered 

that they understand it as an educational project imp lemcnted by participation of 

stakeholders fro m the planning to its management stage. They are not, however, clear 

about the ex tent and type of the parti cipation. [t IS also observed that the peop le ass igned 

as experts have no training in planning, implementing and ma naging community-based 

basic education projects prior to their employment. Hence, they responded to the above 

question based on what the Project declared what it is doi ng. Desp ite the di screpancy in 

the actual implementat ion procedure between these Proj ect schoo ls and o ther communi ty­

based schools, the members of the beneficiary communiti es seem to be sati s fied with the 

Project's wo rk . 
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The participants of the foc us group discussion answered that the open ing of the schoo ls in 

their present locat ion has increased the chance to all children, especiall y gi rl s, to have 

access to education. They stated their reason for saying so " Because there was no school 

in their immediate vicinity, many children, especially girl s, were not allowed to go to fa r 

away schoo ls because they wi ll not have time to help their parents in household chores". 

Even those who were enro lled wo uld have been forced to drop out of school. Now, they 

claim, because the schools are near thei r homes and they spend onl y half day in the 

schools, the chi ld ren can help their parents without interru pt ing their education. 

One zona l focal person and two Woreda foca l persons who fi lled the questionnaires and 

the members of the commu nity said that the collaboration between OEB and J ICA is 

enabli ng the schools to provide quality education for the children. When they are asked 

how, the answers they gave could be categorized in the followi ng manner. They be lieve 

tha t the Project contributes for provision of quali ty education by building the capacity of 

the Woreda education officers. Secondl y, it helps the process by constructi ng and 

furni shing the schools. In the third place, it plays a paI1 by giving short trainings to the 

teachers. Finall y, it supports the process by supervising and mon itoring. 

Accordi ng to information gathered from the experts who were invo lved in the project, at 

OEB, JlCA, Woreda educat ion office and the representati ves of the community 

pal1icipate in the se lecting the Kebele in which the ManaBu school is to be constructed. 

According to their responses, factors considered for se lecting the Kebele are, without any 

rank order, absence of any pri mary educat ion providing establishment, capaci ty and 

willingness of the community to pm1icipate in the proj ect, distance of the Kebele from 

another school , number of school age population. 

The responses of the experts invo lved with the project show that the projec t schools 

encourage girls' participation and say that the schoo ls try to register proportiona ll y 

equiva lent fema le and male chi ldren. The commun ity members are made aware of the 

importance of sending their female children to schoo l. The PTA in each schoo l, 
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supported by the Wo reda Education offi ce, is responsi ble for convi ncing the community 

in thi s respect. 

To the enquiry whether the project is g iving non-formal or alternative ed ucat ion, thc 

experts gave two types of opinions. While some say that non -formal or a lternative 

education exists, one cxpert says that it is fu ll y forma l education that goes on in the name 

of non-formal education. One Japanese expert working in the project said that at th e 

beginning of the project O EB, Woredas and communities decided that the schoo ls w hi ch 

were to be constructed by the project should be formal schools. According to him, the 

high demand for formal school system has made the project to think of onl y fo rill a I 

education. This response hi ghli ghts that the Project schools retain the nal1le Coml1lunity­

based schoo ls while actually they are fo rmal schools. In response to the question item 

whether the works of the proj ect are transparent or not, two experts sa id that they are not 

transparent. 

The school s follow the officia l government curri cu lum for the conventional school s and 

they are not adapted to the conditions that may ex ist in the various Kebe/es, as is the 

practice in other community-based basic education providing schools. As is practiced in 

the case of the BRAC and Egyptian community based schools, the community is 

consu lted on what it wants its ch ildren to learn . In these Project school s there is no such 

practice. If given the chance to voice its opinion there is a poss ibility that the community 

would forward some ideas rega rding what should be inc luded in what its children arc 

taught. The concept " Loca lized curri culu m" is one factor that di stingui shes the 

cOl1ll11unity-based basic education from the conventional school. 

They foll ow the standard schoo l timetab le (a six period school day of 40 minutes each) of 

schoo ls in the country and follow a shift system. In other comJ1lunity-based basic 

ed ucation providing centers it is custo l1l ary to consult the families of the chi ld ren before 

fixing the timetable of the ccnter. Thi s is done in order to arrange the most opportunc 

time fo r the students. It also enables the schools to functi on without oppositi on from the 

coml1lunity l1lembe rs who rcqu ire the labo r of thei r children at certa in time of the day, th c 
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week, the month or the year. This practi ce is initi ated in the community- bascd basic 

education provid ing centers to reduce student dropout and class repetiti on due to 

inopportune schoo l timetabl e. 

The pa rti cipation of the community is, th us, mainl y in se lection o f the site for th e 

construction o f the school , provi ding local constructi on materi al and money, rende rin g 

labo r se rvi ce, and P3l1icipating in the PTA. The community does not have a say in 

dev ising the curriculum that its children are taught because the schoo ls stri ctly fo ll ow th e 

centra l curri culum . The timetab le for the schools is not fl ex ible in accordance with the 

wishes of the community because they are guided by the timetable fo r all conventional 

schoo ls. The community al so so far has not employed teachers by itse lf or is consulted 

when teachers are employed because the teachers are employed and ass igned to the 

schools by OEB and the Woreda Education Offi ce. 

Accordin g to the directors of the schools, the PTA functi ons properl y and helps the m in 

their day to day activity. The director of Wachu Waltena has reported that the PTA work 

to reduce dropout in the school. That of Chiro Kella said that they participate in crea ting 

awareness in the community by ho lding meeti ngs regardin g the importance of sendi ng 

their children to school. The director of Lege Lafto indicated that thcy ho ld meet ings 

with the community to di scuss the problems encountered by the school, such as shortage 

of teachers; collect money from the community to employ teachers and school guards; 

holds meetings with the community members to di scuss about school di scipline, dropouts 

and the like . 

In addition to the PTA, the Kebele admini stration is reported to be supporting the schoo ls 

by rai sing money, labor and material for the constructi on o f additi onal classrooms for 

enlarging the capac ity of the schoo ls fo r the future. Thus the community participati on is 

hi gh. A ll the directors are of the opinion that the ManaBu projec t should continue to do 

what it is doing. Though the PTA membcrs and the direc tors o f the school s see bri ght 

futu re to the schoo ls, one Zone leve l focal person cla ims that the Proj ect schools are not 

sustainab le. In order to ensure the sustainability of the schools, he advises that th ey 

should be taken out of the project and be full y run by the Woreda Educati on Office. 
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Community based schools are one means of reaching ch il dren that can not be reached by 

the conventiona l schoo l system. They have registered success in this respect and al so 

managed to make the education they offer to be qualitatively better, as the case of the 

BRAC schools and that of Egypt indicate. As already mentioned, the Manailu schools 

are expected to contribute towards helping the region alleviate three major problems. 

They are expected, in the first place, to help the Region to do away with the prevailing 

wide gender, spatial , urban-rural di sparity in terms of access to education. Second ly, to 

contribu te for the reduction of the exis ting hi gh rate of dropout at all levels of primary 

education and at first cycle primary, especially grade one. Finally, to enab le the Region 

do away with the low quality of educat ion caused by insuffi cient teaching materials and 

facilities such as textbooks, classrooms, teaching aids and competent teachers and 

management bodies . What the ManaBu schools have achieved in this respect to he lping 

the Region in ove rcom ing the above problems will be discussed in the following sections 

of this chapter. 

4.3 Access alld Gender Parity 

One of the major goals of the MDGs in the education sector is achievi ng EFA, with 

p3liicular emphasis to increasing educationa l opportunity for girls . This means to 

increase access for education in order to reach all school age children by the year 20 15 

and creating greater opportuni ties for females so that gender parity in education is 

achieved by that year. A ware that this would enri ch its human cap ital endowments, the 

Government of Ethiopia has introduced various mechanisms to achieve this goal. 

Accompl ish ing such a huge task requires mobilization of all resources available. Fa ilure 

to achieve the educational targets of the MDGs could adversely impact all other targets , 

because education is one of the prerequisites for human capita l development without 

wh ich other development endeavors cou ld not be implemented successfu ll y. So, the 

government encourages a ll interested groups, whether private investors or non­

governmental o rgani zations, to participate in the education sector (MoE, 2007). 
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In line with this government initi ative, Regional governments are also ente rin g into 

collaborat ive works to attain EFA in their respective jurisd ictions. The ManaBu project 

is one of many projects undertaken jointly by Government and NGO co ll aboration . It has 

built three schools in the two sample Woredas . These schools ha ve enrolled 1907 

children in grade I during the 1998 and 1999 E.e. academic year. This figure is sure to 

bring an increase both in the AIR and the NER of the region. The figure becomes more 

significant when the location of the school is cons idered. 

According to project focal persons in the Woredas , the experts who are responsible for 

running the project at regional leve l and the participants of the focus group discussion, 

the three schools are located in areas where there were no schools previously. In 

addition, the kebeles, in which the schools are built, have s izab le school age population. 

As a result of the distant locatio n of the Kebeles from other schools, many child ren were 

either unable to enro ll in any school or dropout soon after they begin school due to the 

long distance they were forced to travel. Thus, the opening of these schools has benefited 

the communiti es who hitherto wcre unable to send their children to school. 

The experts at various leve ls answered that there are measures taken to increase girls' 

enro llment in the project schools and these are bearing fruit. For instance, the schools are 

made to register proportional number of female and male children in order to give 

encourage female students to come to school. Furthermore, whenever the capacity of the 

school cannot accommodate the application of chi ldren , fe male children are given 

priority. The fact that more female teachers are deployed in these school s is another 

means of encouragement for female students, accordi ng to these ex perts. Table 4.1 shows 

the enrollment trend in the three schools during the 1998 and 1999 E.e. academic year. 
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Table 4.1. Enrollment in the three samp le schools 

No School Grade 1 in 1998 Grade I in 1999 Grade 2 in 1999 

Na me Female Male Total Female Male Tota l Fema le Male Tota l 

I Chiro Ke ll a 209 200 409 141 139 280 158 156 3 14 

2 Lege Lafto 152 14 1 293 102 95 197 68 93 16 1 

3 Wachu 

Waltena 208 222 430 160 138 298 120 135 255 

Total 569 563 1132 403 372 775 346 384 73 0 

Source: Own Survey 

The enro ll ment at grade I in the three schoo ls has dec lined during the study period. The 

total new enro llment in grade I for 1998 E.C. was 11 32 but it declined to 775 for the 

same grade in 1999 E.C. This is a decrease of 357 or 3 1.54% from the previous year. 

This could be attributed to shortage of classrooms and teaching sta ff, as indicated by the 

directors of the schools. The total student popu lation in the three schools was I 132 in 

1998 E.C. and 1685 in 1999 E.C. including the 180 students that were enroll ed in grade 3 

in Lege Lafto School during that academic year. T his shows an increase of 373 students 

or 32.95% from the prev ious year. It could be safely assumed that accepting new 

entrants larger than thi s wou ld be beyond the capacity of the schools. 

Thi s does not, however, mean that a ll the tlu·ee schools were faced with similar problems . 

As can be seen from Table 4. 1, the num ber of students enrolled in 1999 E.C. in the three 

schools vari ed. The student populati on enroll ed in Chiro Kella, Lege Lafto and Wachu 

Waltena in grades I and 2 was 594, 358 and 553 respective ly. Lege Lafto School opened 

grade 3 in 1999 and enro ll ed 68 female and 112 male or a total of 180 child ren. This 

brings the total stude nt population enro ll ed in the three grades of that school to 538. 

Hence, the situation in Lege Lafto School wou ld not have been as dire as that of the other 

two school s had it limited itse lf to accepting students onl y in the first two grade levels, 

g iven the capacity of all the schools is simil ar. 

.. . . -- . --.-.. .. -. - . -._-............................ _ . . 
COl.UBOflATfON IN 71IE PROVISION OF EDUCATION D£VELOl'kfENl': MA Tl-IESIS. AAU, JUN£2()()8 49 



It is also observed that there cxists a large differencc between the total nUl11bcr of' 

children who joined thc school s in grade I in 1998 E.C ( I 13 2) and thosc who werc 

adl11itted in grade 2 in 1999 E.C (730). Ninety-five students (23.23%) frol11 Chil'o Kella , 

132 students (45.05%) frol11 Lege La flo and 175 students (40. 7%) frol11 Wachu Wal tena 

have di scontinued their education. 

It is observed during the field trip that no new classrool11s are added to thc already 

existing ones. This would have impact on the capacity of the schoo ls to accept new 

entrants in 2000 E.C academic year. Thc schools l11ay accept slllall nUlllber of new 

entrants to grade I to be able to open grade 3, which will lil11it the 0ppol-tunity of the 

childrcn who are legible to educat ion. They may, othel-wise, opt not to open grade three 

to accol11l11odate ncw entrants , which will cause SOl11e students who have cOl11pleted 

grade 2 to discontinue their education. As a last resort, they l11 y decide to acccpt all ncw 

applicants and also opcn grade three , which wi ll undoubtedly increase the PTR and PSI<. 

thereby affecting the quality of education offered in the school and internal efficiency of 

the school s. 

Tlte ellrollillent figures in Table 4.1 also show thal illore fClllaie cltiluren (972) Ita ve ueell 

adl11itted in grade I than l11ale children (935) in the two academ ic years. In other words, 

nearly 51 % of thc new entrants were fClllales while 49% were males . The GPI for these 

schools is 1.04, which is far higher than the GPI at pril11ary leve l for the whole of 

Orol11i ya (0. 78) and the national GPI average (0.84) for 2005 - 06 (MoE, 2007). 

These facts indicate that the establishlllent of these schools In their vicinity has 

encouraged falilili es to send their fel11ale children to school. Th e falililies might havc 

been disinclined to do so had these schools not been opened there. The responscs of the 

participants of the focus group discuss ion also corroborate thi s assul11pt ion as they ha ve 

indicated that thcy might have becn rcluc tant to the idea of sending their feillaic children 

to schoo ls that arc far away frolll th ei r hOl11es . The teachers in these school s al so indica te 

that lIlany students would not have got a chance to go to school had these schools not 

been opencd . They reason that because thcsc schools are establl shcd in Kebeles that are 
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di stantl y located from previously cxis ting schools, thcy are in a position to se rve child rcn 

that lllay ncve r get a chancc to go to school. 

It is further observed from Table 4.1 that the pos iti ve contribution of the schoo ls towards 

enrol ling more female children and overcoming gender di sparity changed as the grade 

level incrcased . From the 569 felllaic children enrolled in grade I in 1998 E.C. only 34(, 

were abl e to join grade 2 in 1999. Two hundred and twe nty three students or 39 .2% have 

fa il ed to enroll in grade 2. The GPI fell to 0.9 , which shows the number of male studeilts 

enrol led in grade 2 is greater than the fema le studcnts. The Education Statisti cs Annual 

Abstract (MoE, 2007) shows, that thi s is a characteri stic feature of most of the regions of 

the country except Tigray (GPI of 1.0) and Add is Ababa (GP I of I. 19). Sti ll, the GPI in 

the three schoo ls is better than the primary leve l GP r for Oromiya (0.86) and the nationa l 

avcrage GPr (0.89) and nearer to the GPI targct sct for the yea r 2005/06 (0.9 1). Th is is a 

good indication but the decrease in the number of female students in 1999 is ala rm ing if 

the trend continues. 

As already discussed the attainment of UPE is not on ly a matter of increas ing the num ber 

childrcn who go to school. It is not a lso mercly bridgi ng thc gcndcr gap that cxistcd in 

schoo ls. Rather, UPE is also about quality of education. The chi ldren that cOllle to 

sc hool should be provided with education that cnablcs them to acquire knowledge 

expected for the grade level they are attending. Onc of the l11ajor act ivities of thc 

Mal/aSu project is to contribute for the provision of quality education in the newly 

constructed schools. This activity is in li nc with thc educational goa l of the OEB. The 

next section of the study looks at the status of these school s at providing qua lity 

educat ion to the benefi c iaries. 

4.4. Qllality 

Thc Mana8u projec t schoo ls have contributed, albcit in a small way, towards improving 

access to education to al l children and to fe l11al c ones in paJ1i cular. Access alone cannot 
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prod uce thc dcsircd result. OEB has ident ified that a problem of low quality of education 

cxis ts in the reg ion due to insuffi c ient teaching matcrial s and facilitics such as tcx tbooks, 

class rooms, tcach ing aids and competent teachcrs and management bodies. The 

co llabora ti on wi th othcr interested groups for providing bas ic educa tion is dcs igned to 

overcome thi s problem. 

In order to enab lc the children ga in something from thcir stay in schoo l, othcr educational 

inputs and proccss have to be fulfill ed. The qualit y of thc schoo l, according to Fuller 

( 1986), is one of the determ ining factors of studen t learn ing or educa tio nal quality. 

Accordi ng to him , school quality cO l11pri ses teachcr qua lificati on, classroom size, 

l11ateria l inputs, sc hool size, and schoo l managcment. In addition , tcac hers' years of 

schooling, pre-se rvice tra ini ng and in-se rvice training as well as cxperience arc found to 

have impact on stude nt achievel11ent, thcreby on qualit y of education. 

The respondents from J[CA and OE B say the co ll abora ti on between OEB and JlCA is 

provid ing the ncccssary in puts for quality educa ti on. Thcy say that the sc hoo ls are we ll 

furnished , students are provided with tex tbooks, and teachers are ass igned to thc schoo ls 

that are graduatcs of TTl s. When there is a need for ill-se rvice tra ining, they say, OEB 

se lects teachers that need in -scrvice trai ning and .lI CA provides the funds for training 

thelll. In addition , one expert said OEB supervises and monitors thc progress of the 

cducat ion process in these proj ect schools regularly. Thi s is one way of insuring that 

qual ity education is being given to the students in the projec t schools. 

According the national educational standard (MoE, 2007), first cyc le primary Ic vel 

tcachers should ha ve a minil11ul11 qua lification of Tcachcr Training Institute (TTl ) 

ccrtificate. The cducat ional stati sti cs abstract of 2005 shows that at national level 97.2% 

of ma le teachers and 98 .2% of femal c tcachers are qualificd and among the tcachers of 

Oromi ya 97.2% of male and 99.0% of fcmale teachcrs are qualified. For quality of 

cducation the ex istence of the qualificd teachers and management, as wc ll as the 

fulfillment of the teaching mate ri als and teaching aids is il11po rta nt. Th is study tr ies to 

examine the sta tus of th c schools of the /vIal/aBli project with regard to prov ision of 
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quality educat ion in the follow ing sub-sections of thi s chapter. Tab lc 4.2 sho ws the 

number ofqua lificd teachers in the sample school by gender. 

Table 4.2. Q ual ilicat ion of Teachers by gcnd cr 

Qual i fi ed Teachers 

No. School Name Female Ma le Total Unqualified 

No % No % 

I Ch iro Kclla 5 7 1.43 2 28.57 7 -

2 Lege Lafto 6 85.7 1 I 14.29 7 -

3 Wachu Waltena 3 100.0 - - 3 -

Total 14 82.35 3 17.65 17 -

Source: 0 \1111 Survey 

Table 4.2 shows that a ll thc tcachers in the sample schools are qua lified teachers. 

Fourteen or 82.35% of thel11 arc fcmale tcachers and 3 or 17.65% of thel11 are l11al c 

teachers. Lite ratures show that fCl11alc teachers are 1110re suited for the job in pri l11ary 

schoo ls. So, scen f'rol11 thi s perspective, it is good that the l11ajority of the teachers in 

these schoo ls are fCl11a les. 

The teachers arc el11 ployed by the governl11ent. The project has no t el11p loyed teachers 

for the schoo ls. All of thc teaehcrs are TTl cert ificate holders who have teaching 

cxperience that range li'o l11 I to 15 ycars. Those who have one to four yea rs experiencc 

ha ve joined thc TTl aftcr cOl11 pleting the genera l education or grade 10. Thc rcs t ha ve 

joined the TTl afrc r complet ing grade 12, and more than 70% of the tcachers are of' thi s 

category. Accordin g to Fulle r ( 1986) teacher's yea r of schooli ng, pre-service training, in-

scrvlce tra ining and ex peri ence are dete rmini ng factors for stude nt aehicvcmcnt or the 

quality of thc cducat ion that is offcrcd in a pal'ticular schoo l. The findi ng of thc 

Prelimi nary Assessment of I nputs and Proccsses the Affect Studcnt Ac hi cvement ( 1998) , 

in Ethiopian schools, also support the conclusion of Fuller. Thus, the years of schoo ling 

thc teachers had , their pre-scrv icc training and ex periencc as teachers may rcflect on thc 
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quality of education that is being offc red in these schoo ls. In addi tio n, Becker poin ts out 

that the human capita l investment includes in addition to education and health also 

includes investment on the job training. People who are given on the job training are 

believed to be more producti ve. Thus, providing trainings to teachers - either long or 

sho rt term - whil e they are engaged in teaching is believed to have a strong impact on 

their performance. 

To the enquiry whether they ha ve been give n long te rm in-sel'vice training by the project 

to improve their cducational qualification and their method of teaching, all the teachers 

have answered that they ha ve not been given such training. Nevertheless, six of the 

teachers have indicated that they ha ve been offered some short tenn trainings on mcthods 

of teach ing, typcs of asscssmcnt, on new syllabi and textbooks. But these trainings are 

not continuous and are of short duration. 

In situations whcre there arc tcache rs who mcct thc appropriate standard , their 

contribution to studcnt achi evcmcnt is enhanced or worscncd, among other things, by the 

pupil-teachcr ratio (PTR) and pupil- sce ti on ratio (PSR) in the school (MoE, 2005). The 

l1lagnitude of these rati os dctermines the quality of education a schoo l offers to its 

students. Higher ratios may ind icate poor quality, wh il e low ratio cou ld bc an indicator 

of better quality. But, too low PTR and PSR may indicate wastage. OED has 

acknowledged that one cause for provision of low qual ity of ed ucation in some schools of 

the reg ion is shortagc of class rooms. This shonage is one reason for high pupil sccti on 

ratio and hi gh pupil teacher rat io . Thi s is bccausc evcn if there are enough teachers in the 

school, thcy cannot be full y engaged if there are no enough class rooms to tcach in. In 

situations where high PTR and PSR prevalent, it is imposs ibl e to providc qualitatively 

better education for thc studcn ts. As indicated in Tab le 4.3 thc sample schoo ls ha vc high 

PTR and PSR, which suggests that the quality of educati on that is offered in these schools 

is thwartcd by the hi gh Illagnitude of thesc indica tors. 

Ed ucation is essential to produce pcople who will parti cipate and even take initiativc in 

the dcvclopl11ent cndcavor 01' the cou ntry. And it is also clear that the hUl11 an capital 
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development efforrs of the country could not bc sat isfied by increasing the nUl11bcr of 

childrcn that go to school alone; and as Sedc! (2005) has indi cated, it is wastagc to 

producc children who do not havc basic literacy and nUl11cracy skill s after staying In 

schools lor long peri ods of time. As far as children go to school , they should bc givcn 

educat ion that has rel evance to the ir daily life and they should bc able to havc acccptab le 

standard of literacy and nUl11eraey. Therefore, improving the quality of cducation being 

offered should be se riously considered. In order to achieve this objective, it is nccessary 

to ha vc a PTR that cnables the teacher to ha ve amp lc ti me to know the strcngth or 

weakness of each of his/her student. Thi s al so means that the nUl11ber of studcnts in a 

section should bc manageable. The students shou ld also be able to have one text lo r each 

of the subjects they are taught. Table 4.3 shows the PTR , PSR and STR fo r the three 

schools. 

Table 4.3. Pupil-Teacher Ratio , Pupil-Section Rati o a nd Student-Text Rat io 

No Scho ll Name PTR PSR ST R 

Gr. I Gr.2 Seh. Gr.1 Gr. 2 Seh. Gr.1 Gr.2 

Ave. Ave. 

I Chi l'o Kella 93: I 78: I 85: I 931 79 1 86 I I: I I: I 

2 Lcge Lafto 98 1 80: I 89: I 98: I 80 I 89 1 I : I I: I 

3 Wachu Waltena 149: I 255: I 184 1 136 1 128 1 184 : I I : I I : I 

Average 11 3 I 137 1 11 9: I 190: I 96 1 120: I I : I I : I 

Sourcc : Own Survey 

4.4.1. Pupil-Teacher Ratio (PTR) 

PTR is an indicator of both cffieieney and quality of education being offered in a schoo l. 

In thc first place, it is indica tor of effic iency as it shows whether there is proper usagc or 

wastagc in utili zing the existing human l'Csource. In cascs whcre the PTR is too low it is 

assu l11 cd that the tcaehers arc use lessly assigned to teach too fcw students and the 
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resources expended on them are said to be wasted or th ei r resources are not pro[1e rl y 

utili zed. If the PTR is within an acceptablc range or if it confirms to thc national 

standard , that is a teacher to pupil ra tio of I :50, it shows an efflcicnt usc of available 

resources (Mo E, 2007). On thc othcr hand, when teachers arc ass igned to teach an 

overcrowded class they ca nnot impart what they know to students in a manner that 

students understand them. So, th ei r cffon is considered to be was ted. 

Secondly, it is an indicator of quality because it determines the interaction between thc 

teachcr and the studcnts in a class. Whcn the PTR is low the interaction between th e 

teacher and the students is hi gh. So, the teacher will have a chance to foll ow up the 

performancc of each student through class work, home work , assi gnments, and take the 

necessa ry correctional measures in time. On the other hand, when the PTR is high the 

pupil-teacher interacti on is low, and the teacher cannot follol\' the performance of 

students properly. Thus, the magn itude of the PTR determines the qua li ty of ed ucation 

offered in a particular school (MoE, 2007). 

The average PTR for the sample sc hools ( 119: I) is much higher than the standard set fo r 

primary schools (50: I) and 62: I thar was registered for the year 2005/06. If the fi gures 

for each of the schoo ls are considered, they show different picture. The PTR 1'0 1' Chil'O 

Kella , Lege Lafto and Wachu Waltena are respectively 85: 1,89: I and 184 : I. Thi s shows 

that the teachers arc not in a position to fol low the progress of the ir students in the 

desired way. The situation is Illuch worse for Wachu Waltena School , as one teacher in 

the school is expected 10 teach an average of 184 students. The situat ion is bleakcr for 

the tcaeher of grade 2 students of the same school. She teaches a c lass of 255 students. 

Except for Wachu Waltena , the PTR for grade I is highe r than that far gradc 2 in all the 

schools. The PTR in these schools is much higher than the PTR in all regions, except 

Somali Region which registered 136.5: I. The nationa l average PTR far the first cycle 

primary schools (64.5: I) and the PTR for Oromiya (72. 1) is lower than the I'TR in these 

schools . 

. _-------_._ ... _--_._------ _._ ... _._---------- ... _- -.... __ ... _--_ .. __ ... _- _ .. ..... . 
COf.l.A !JURA 7N ),\ 1.\ n 11,- /'NO I "'Sf{ )N OF F:IJL { ",-/ TI(m 56 



4.4.2. Stud ent Tex t Ra tio (ST R) 

Fullcr ( 1986) repo rted that textbooks are one of thc instructiona l matc ria ls tha t 

consistently relate to student achi evemcnt in deve loping countries. Th is means, students 

who ha ve textbooks perform better than those who do not ha ve. OES has also reali zcd 

that shortage of textbooks in a schoo l is onc cause for deterioration of the qualit y of 

education bcing offercd and is taking measures to tac kl e thi s problem. 

The ES OP III Program Action Plan indicated that the STR for most of the regions va ri es 

from 2: I to 5: I, except for Harari and Addis Ababa who have attai ned I : I rat io. Sccn 

from this perspecti ve, the ST R in all three schools that sam ples of th is study, as ca n be 

seen in Table 4.3 is I: I, is one of the best not onl y in the region but al so in the country. 

All the students in these schoo ls have textbooks for all the subjects, except in Lege Lafto 

Schoo l where the director repol'ted there arc no estheti cs textbooks for all grades. Th us, 

tex tbooks are avai lab le for al l students, but it is not the project that is providi ng the 

children with tex tbooks. 

4.5. Efficien cy 

Efficiency in education is an output of va ri ous facto rs. It is ind ica ted by the pu pi l-sec ti on 

ratio (PSR) and repetition and dropout rates. Efficiency is said to be achieved when thc 

magnitude of these factors in a school is within an appropriate level, which Illcans when 

they meet the nationa l standard set for each of them or when they are ncar enough to 

those standards. These factors are al so indicators of educat iona l qua li ty. At region Icve l, 

OEB has ident ifi ed the shonage of c lass rooms anel textbooks as factors contribu ting for 

the quality of education in the reg ion to be be low the expected leve l. It has al so 

identified that large number of students dropout of schoo ls, particula rl y from grade onc. 

The Project schools are intended to help the regio n reduce these prob lems, there by 

enhanc ing the cffic iency of the schoo ls. They arc intcndcd, aillong other things, to rcducc 

the PSR and thc dropout rate. Thi s is done with a view of enabli ng as many, if no t ~rll. 
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studen ts as possib le ha ve the required level of know ledge at the completion of each 

grade. 

The focal persons at Woreda leve l beli eve that the fac t that the schools are anrac ti ve and 

ncar to the res idences of the students reduces dropouts and repetiti on. The regional level 

fi eld coordinator argues that student dropout is a problem that emanates from absence of 

proper educational inputs and process. So, thi s person concludes that the dropout in the 

projec t sc hoo ls is not Illuch because these requirements are fu lfi ll ed. Other than that the 

proJec t, according to the experts, has no plan or strategy dcsigned to do away or min imize 

class repetiti on and dropout rate. They believe thi s is the sphere of the Woreda educati on 

of li ce. The responses of the people responsible fe r coordinating and supervising the 

projec t shows that the schoo ls are doing the ir level bes t to be effi cient. The perfo rmance 

of the schoo ls in thi s res pect is ex plained hereunder using data co ll ec ted from the schoo ls 

regardin g the pupil -teacher ratio , dropout and repetition rates. 

4.5.1. Pupil-Section Ratio (PSR) 

This is one of the ind icators of the effi ciency of schools in providing educa tion fe r their 

pupi ls. When PSR is low in compari son to the national standard , unde r-ut ili zati on of 

resources occurs. Thi s implies that that parti cu lar sc hoo l did not usc the resources 

all ocated to it to the fullest use. On the other hand, higher PS R indi ca tes overcrowding 

and less interaction between each pupi l and teacher. The national standard of PSR se t fo r 

primary school was orig inally 66.2 but it has reae hcd 69 in 1998 E.C (MoE, 2007). !f the 

num ber of studenrs in a c lass is more than thi s fi gure it is ass umed that the teacher-pupil 

interaction would be low. The large r the difference be tween the nati onal standard and the 

ac tual class s ize the lower will be the interaction between the two bodi es. 

As indica ted in Tab le 4.3, the average PSR for the sample schoo ls ( 120) is nea rl y twice as 

Illueh as the rarge t set (66.2) and the actual primary nati onal PSR ave rage of 1998 E.C 

(6<)) (M oE, 2007). Eve n though it is much higher than the nati onal ave rage PSR, the 

situation is beller in Chiro Kell a (86) and Lege La no (89) than Wachu Wa ltena ( 184) . 
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Even the PSR in the two fOnll er schools is higher than the figu re for the sa me indi cator at 

national leve l. 

The above figures indicate that there is overcrowdi ng. It is conceiva ble that the class 

room in teraction between teacher and each student , under such condi ti on, is low at best. 

It would be imposs ib le for a teacher to div ide the allotted 40 minu tes period for the 

execution al l the ta sks requi red of her/him. Thus, it would not be amiss to assume that 

the teache r would not be ab le to fo llow up the progress of he r/hi s students. She/he will 

not have enough time to give and correct class works, home wo rks and assignments 

because of the large number of students in each class. The class si ze, thus, would make it 

difficult for the teacher to identify the strengths and weaknesses of each student so as to 

take remedia l action. The prob lem is magn ified when the fact that the teacher is expected 

to rate her/his pupils' performance through continuous assessment as is required by the 

Educat ion Policy at the lower level of first cycle primary. When faced wi th such large 

number of students in a class, the teache r bases her/hi s rating of students on one-shot 

examinat ion in which some of the students may not do well. Because the teacher fail s to 

follow up strengths and weaknesses of each student and to take remcdial action in time, it 

is difficu lt for the studen ts to benefit from the teacher' s guidance. 

Fuller (1986) reported that class size does not consistentl y rela te to student achievement 

in developing countries, But, it can be seen that class size puts limitation of the teachers 

abil ity to interact with her/hi s students and her/his abilit y to frequcntly eva luate students. 

Teacher student interaction - ac ti ve learning - and frequ ency of eva luating students, 

according to Brook ( 1979) cited in NOE (2004) havc produced better effects on student 

achievement. Th is, converse ly, impl ies that their absence hampers student achi evement 

or reduces the qua lity of educat ion students get. 

Furthermore, 12 of the teache rs in the th ree schoo ls said that they teach 30 periods a 

week in one shift . That is they teach all 6 period eve ryda y. There fo re, they do not have 

spare time to foll ow up the works of the students and give required assistance. Thi s is 
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sure to impede student-teacher inte raction, and thereby reduce the quality of education 

that can be gi ven to students. 

4.5.2. Repetition and Dropout Rates 

These two indicators help to understand how a school uses its availabl e resource and 

time. They are commonly used to measure the efficiency of the education systeJl1. 

Repetition Jl1easures the proportion of students who have remained in the sa llle grade 

over one year, and ha ve used additiona l resources. The student who repeats class holds a 

place tha t coldd have been used for another person for an add iti ona l year, which means 

that the share of spending on teacher sala ry, school Jl1ate ri als, facilit ies, etc. for the 

add itional yea r is wasted. To reduce wastage the education policy "rcqui res promotion to 

be based on students' cont inuous assessment results fo r thc first thrcc grades of primary". 

But repeate rs are sti ll repol"ted in these grades because the policy is not properly 

implemented in some school s (MoE, 2007). 

The case of dropouts , particularly at grade I, is a prob lem identified by OEB that needs to 

be addressed to ach ieve UPE. Ifnot add ressed urgentl y, this problem would undoubtedly 

reduce the regions abi lity to reach its goal by the stated time. There arc al so repeaters at 

these schoo ls. The case of repeaters and dropouts is cause for was tage of material and 

hUlllan resou rces in the region . 

Dropout rate refers to the proportion of pupil s who leave school before com pleti ng their 

educat ion. These students have underut ili zed the school resources and because they 

intelTupt their education the resource spent fo r them while they were in school is 

considered as wastcd. The repetition and dropout rates of the sample schoo ls arc shown 

in the follow ing tab le. 

Accordi ng to the study made by AED/ BESO and MoE (2005) dropout and repet ition arc 

caused by poor quality of education, while poor quali ty of educat ion is it se lf a result of 

dropout and repe tition. It al so arri ved to a eonelusioll that there is a poss ibility that the 
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country may not ac hieve UPE in the targeted time if the dropout and repet it ion rat es in 

the country are reduced. The dropout rate is parti cu larl y hi gh in grade I (25% to 30%) 

during the 1997/98 to 200 1/2002 peri od, accordi ng to the stud y. In addition, it found out 

that dropout rate in grade I was higher than the combi ned dropouts in grades 2, 3 and 4. 

These two factors cause unnecessary loss of resources and ult imately nega ti ve impac t the 

human capital development endeavor of the country. 

Tab le 4.4. Numb er of Repeaters and Dropouts in the Sample Schools 

No. School Name Repeaters Dropouts 

Female Ma le Total Femal e Male Total 

I Chi ro Kella - - - - - -

2 Lege Lano II 15 26 17 15 32 

3 Wachu Wa ltena - - - 18 16 34 

Total II 15 26 35 3 1 60 

Source: Own Sun ·cy 

As can be seen fro m the Table 4.4 , Chiro Kell a School has reponed no repeate rs and 

dropouts. Waehu Wa ltena has 18 female and 16 male dropouts but no repeaters. Lege 

Lafto has 26 repeate rs (I I female and 15 male) and 32 dropouts (17 female and 15 male). 

Chiro Kella and Wachu Wa ltena have performed in acco rdance with the direction of the 

po li cy as they have no repeate rs. Lege Lano, on the other hand, has made 26 of its 293 

studen ts repeat c lass . That shows th at 9.9% of the studen ts were made to repeat in grade 

I, wh ich is hi gher than the na tional primary repetition rate for 1997 (3.8) as well as all 

other regions. For insta nce the lowest repetition rate is registered in Soma li Region 

where onl y 1.6% were made to repeat in 1997 E.C. and the Highest was in Gambe ll a 

where 7.5% repeated classes (MoE, 2007). 

Table 4.4 also sho ws that there arc 66 dropouts - that is 32 from Lege Lano and 34 from 

Wac hu Waltena. The number of femal e students who discontinued their education (35) is 

sli ghtl y hi gher than the ir male coun te rpart s (3 1). The compari son between the number 

of students who attended grade 1 in 1998 E.C. in the three schoo ls and those who joined 
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grade 2 in 1999 E.C. acadel11ic year sho ws l11ueh grea ter difference. That is, the nUl11 be r 

of students who joi ned grade 2 in 1999 is l11ueh lower than those who are said to ha ve 

been attending grade I in 1998. Even i I' the nUl11ber of reported repeaters and dropouts is 

deducted the defi cit is still large. The differences in the nUl11bcr of students enro ll ed in 

the two yea rs in the consecutive grades are presented in Table 4.5. 

Ta ble 4.5. Differcnce Between th e Enrollmcnt of 1998 G radc 1 and 1999 Gradc 2 

No School Nal11e 1998 Grade I 1999 Grade 2 Diffe rence Pcrccnt 

I Chi ro Kella 409 3 14 95 23.23 

2 Lege Lafto 293 161 132 45.05 

3 Wachu Waltena 430 255 175 40.7 

Total 11 32 730 402 35.5 1 

Source: 01 1'11 Survey 

IOour hundred and two children or 35.5 1 % of those who attended grade I in the previous 

yea r have left the schools due to unex plained reasons. I f the nUl11ber of repeaters and 

dropouts arc subtracted frol11 these fi gures, the di screpancy is st ill large, wh ich is equa l to 

3 10 or 27.39%. These 3 10 students are those who wcre attcnding school unt il the end of 

the 1998 E.C. aeadel11 ie year but who did not report to school at the beginn ing of the 

1999 E.C. acadel11ic year. The reason of each student for fai ling to enro ll du ring the 1999 

E.C. acadel11i c year cannot be known unl ess each dropout student is found and asked, 

whi ch is beyond the resources of thi s study. Apart 1'1'0111 the figu res shown in table 4.5, 

the schools did not ex plain why these students di scontinued their education because they 

thel11 se lves do not know the reasons. 

4.5.3. The Schools and Thei.· Surrounding 

The school and its enviro nl11 en t is one other facto r that contributes for access and qualit y 

of education. As already indi cated the sal11ple project schools arc found in the Wes t 
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Hararghe zone of Oromiya Regional State. They arc particularl y located in Chil'o and 

Kunni Woredas of the zone. The project adopted the MoE 's low-cos t standard mud and 

wood schoo l design spcc ificat ions. So, all the schoo ls arc almos t similar in all respects. 

The bui ld ings arc made of mud-plastered woodcn wa ll s; have concrete s lab and eemelll 

screed floo r; founda ti on of stone maso nry with posts of lid or impregnated eucalyp tus; 

the roof of the c lass rooms is made of corruga tcd iron sheets cO l11 bined wi th light 

transpa rcnt co rrugated sheets to allow 111 0rc li ght to come to the rool11s. The wa lls of the 

elassroo l11 s are wh ite washed or pai nted, which has il11 proved their lighting condition. 

Each schoo l has two blocks for c1ass roo l11 s, staff 1'00 111 , directo r's offi ce, pedagogical 

center. The dray latrines have stone masonry foundation, rei nforced concrete floor sla b, 

and corruga ted iron sheets fo r wa ll and roo f. The c1assrool11s have an area of 43.2 sq. 111. 

The desks in the class roo ms are all new. When they are secn from the outside the schoo ls 

arc vc ry inviti ng. This by itse lf could attract the children and teachers to learn and tcach 

in these schools, acco rding to the project team leader at OE B. T he OEB offi ce experts 

and onc person that se rved as foca l person say that thc construction of school s is cost 

effective becausc they are bu ilt with minil11 ul11 cost. The fin ancial tra nsactions are 

transparent because they are controll ed and managed by the cO l11 ll1u nity in collabora tion 

with thc Woreda Educat ion Offices. 

Table 4.6. Avai lability and Condition of Sorne School Facilities and Material s 

No. 

~ 
Lege Lafto \Va chu \VaII CII :l Chil'O Keil ia 

Facil ity 

I Sc hool Pedagogica l Center Just exists Not available Not available 

2 Reading Roolll Not available No t available Not available 

3 Dry Latrine Separate ror Thc sallle ro r boys The same for 

boys and girls and girls boys and girls 

4 Orriee We ll ru rn ished Wcll furnished Well furni shed 

5 Starfroo lll Well furni shed NOI rurnished Well furni shed 

6 Potable watcr suppl y Not avai lable Not ava ilable Not available 

7 Enough playing grou nd Barel y exists l3a relyexists Barel y exi sts 

Source; Own Swvey 
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The school s do not have rcading room for the students. Thi s is su re to deprive the 

children acquaint themselves with the cu lture of read ing and may have negative 

repercussions in their future reading habit. The project schools do not have space for this 

purpose. This scems to be because of the assump ti on that the students who come to these 

schools at the initial stage could not make good use of suc h facility. 

The abscncc of pedagogical center in Chiro Kella and Wachu Waltcna and the barc 

existence in Lege Lafto is sure to hamper the teachers from producing tcaching aids that 

are crucial to teaching students at this level. OEB is aware that lack of teaching aids is 

one of the causes for deterioration of the quality of educati on in the schoo ls of the region 

and stri ving to overcome it. The absence or bare exis tence of pcdagogical centers in 

these proj ect schools is a serious omission seen in the li ght of thc conccrn of OEB. The 

cducat ion given to students , particularly at lower level , should be suppol'ted with teaching 

aids. The teaching aids are necessary because they help the students to visualize what 

they arc taught theoretically and will make the lesson tangible to them. 

Dry latrines are also provided in all three sc hools. At Lege Lafto the boys and girl s use 

separate latrine while at Wachu Waltena and Chiro Kella they us the same latrines. Thi s 

is good compared to other schools in the country. Of 8459 school s surveyed during 

2004/05 only 4836 or 60 .7% in the cou ntry, and only 69.2% of the schools in Oromiya 

reported they have latrines. [n case of potable wate r, only 2594 or 3 1.1 % reported that 

they havc water in the school. Therefore, the ManaS" project schoo ls are not different in 

this rcgard because they are among 68.9% of the schools in the country and among 

45.5% of the schoo ls in Oromiya. This could be because of the huge cos t of digging 

wells or accessing pipe water from whcre it is available. 

The schoo ls have space for constructi ng playing grounds for va rious games, but no 

playing grounds are constructed to spcak of. Thcy are on ly clearings. This may hindcr 

the teachers to acquaint the children with various types of games. For example, to 

introduce the gamc of volley ball to the ch ildren it esscntial to havc a plaYing ground 
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prepared for it as we ll erected polls with a net. Having we ll prepared playing grounds in 

the schools is important because it encourages students to play and deve lop in terest in the 

ga llle at an early age. Presence of such fa ci li ti es will contribute for the phys ical and 

mental development of the children. 

The project has prope rl y furni shed the directors office and the staffroom. This is 

important in that it mot ivates the peo pl e who use them for work. The directors of the 

schools, ho weve r, reported the schools face various prob lems. The director of Waehu 

Wal tena indicated the school do not ha ve its own budget, while that of Chiro Kella said 

that there is prob lem of money and shortage of c lass rooms. The director of Lege Lafto, 

on the other hand , sa id hi s school is faced with a problem of shortage of teachers. The 

problems reported by the directors can be seen as contribu ti ng factors for the hi gh PSR 

and PTR in the va ri ous school s. 

The sustai nability of the schoo ls cou ld be enhanccd il; according to the directors, the 

Project continues to funct ion. But a person who served as zonal foca l person of the 

project recommends tha t the school should be taken over full y by the gove rn ment in 

order to be sustainab le. They al so say that more concerted e tlort is nccded in train ing 

teachers through worksho ps. Thc community parti cipation should also be furthcr 

encouragcd. One of the directors indicated that there shou ld be training on financial 

accounting met hods. Thi s last concc rn is shared by one focal person of the project at the 

zonal levcl. 
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CHAPTER FIVE: SUMMARY, CONCLUSION AND 

RECOMMENDATIONS 

5. 1. S UlIllll ar)! 

This study has looked into the ManaBu Project schools that are establi shcd by 

co ll aborat ion of thc OEB and J ICA. The sample schools became operat iona l In 

September 2005. They are found in Chiro and Kunni Woredas of West I-Iaraghc Zone of 

Oromiya Regional State. The Proj ect constl"ll cts schoo ls with the participation of the 

community. The Commu nity contribu tes labor, money and local construction material , 

while the two projcct partne rs provide al l other necessary mate ri als and cont ract workers. 

This collaboration is intended to provide education to chi ldren who li ve in areas where 

there were no schools prev iously. The OEB is also responsible for providing the schools 

with teachers. So fa r the project has opened 5 schools and is constructi ng another 13 in 

various parts of the regio n. Thus, this study is conducted wi th the aim of looking ilHo the 

contributi on of thc project fo r the regions aim of ac hi ev ing UPE, and thereby that of the 

country. This in the final analysis is to the building of the human capital of the coun try. 

In order to attai n this aim the contribut ion of the sampled project schools in expanding 

access, improv ing quali ty, bringing about internal effic iency and the extcnt of com munit y 

paltic ipation in affai rs of the school are exam ined. The following conclusions are made 

based on the examinati on of the menti oned factors. 

The schools havc cxpandcd access to education in the region by enrol ling 1907 students 

in the two consecut ive yea rs. Thi s undoubtedly increases the GEl< and III< of both the 

region and the country, bu t the enroll ment has decreased in 1999E.C. from that of the 

previous year. They have al so enablcd many girls to ge t access to education, though their 

number has considerably decreased du ring the second yea r. 
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The pupil teacher rat io in the schoo l is higher than that of both the PTR in Oromiya 

Region and in the country at large. The qualification of the teachers in these schools 

fulfi ll s the requireillents of MOE. The STR is I : I fo r almost all the subjects. The 

qualifi cati on of teachers and the STR are good but the high PTR cou ld offset the gains 

that could be made by the two. So, this fact Illakes the quality of education bei ng offcred 

in these school s questio nable. 

The pupi l to scction ratio is al so very high compared to the national or regional PSI<. . 

There are repea ters of c lass in one of the schools, con trary to the policy of automatic 

proillot ion based on continuous assess ill ent results in the lowcr grades of cyc lc one 

prilllary. There are also large nUlllbcrs of dropouts . These two facts considered togc thcr 

ind icate that the schoo ls are not efficient. Thus, the quality of the educat ion they provide 

is not what is expec ted. The proj cc t has no inbuil t mechanism to mitiga tc the probl em of 

dropouts; rather it considers thi s task to be entircl y the doma in of the Woreda education 

office. 

Even though the projcct is said to be "Community-Based Bas ic Education Illlprovemcnt 

Project", no di fference is found with other schools that are not in the project. The major 

contri bution of the community is fou nd to be sharing in the construction of the schools. 

Apart from this, the community has no say in Illatte rs that actua lly affect what it s childrcn 

learn. Because the com lllunity is not part ic ipating and the schoo ls arc using thc central 

curricu lum, the re levance of the educat ion to the specific life of the chil drcn is 

quest ionable. 

The schoo ls are even now crowded, and no preparation is observed fo r const ructing new 

classrooms to aceollllllodate ncw entrants in the cOllling years. Thi s wil l make thc 

schools even more crowded than the present. This will increase the PTR, the PSR and 

even may affect the prcsent good status of the STR. 

It seems also there is ambiguity in understand ing the Com munity-based school conccpt in 

thi s project. The community schools that provide "Col11mu nity-based basic educati on", 

as witnessed form thc cxpe ri ence o f other coun tries and the practi ce of some NGOs in 

Ethiopia, empower the cOlllmunity to Illake dccisions at all leve ls and arc ve ry fl exib lc in 
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their approach. Thc Mal/aSIi Projcc t schools are not nex ible enough to accommodate 

an y changc. Thcy arc rather govc rnment schools built by a projcct with thc pa rt ic ipation 

of thc bcnc fi ciary community. 
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5.2. COl/clusiol/ 

Education is inseparab ly linked with development. Countries invest more and more in 

the education of thei r young popU lation because they are aware that without de ve loping 

their human resource they cannot have promi sing future. Developing coun tries , 

including Ethiopia , arc at present engaged in the struggle to ach ieve UPE by 2015. The 

FO RE Government and the Regional governments are currently tied up with thi s 

struggle. To achieve th is ai m the Federal and Regional governments ha ve concluded 

va rious col laborative agrcements designed to im prove the educati onal situation in the 

country. One prod uct of such agreements is the ManaS" Project , wh ich is being 

implemented between the OEB and JICA. The schoo ls built by this Project ha ve 

provi ded access to educa tion to children that hitherto ha vc no access. Ac hicvemcnt of 

UPE, however, demands not onl y expansion of access but also provision of qua li ty 

educa tion that is relcvant to the benefic iaries. Quality of educati on givcn in a cc rtain 

school is a function of combi nation of factors, ma in ly the school qualit y and efficiency 

indi cators. 

To improve rh e qual ity of education it is important to reduce the PTR, r SR, dropout and 

repeti tion rates. Otherwise, the increase in enrollment could not be sustained. To 

decrease the PTR observed in the sample schoo ls it is important to bui Id add iti ona l 

class rooms and emp loy more teachers. The schools should be expanded so as to decrease 

the high pupil-section ratio, to accommodate future appli cants and al so to up grade the 

school. More teachers should be ass igned by Woreda educat ion office to red uce the high 

magnitude of PTR. Otherwi se, it wou ld be futile to aspire to provide quality education . 

The PSR will al so be lowered ones add itiona l class rooms are built . The reduction in the 

PTR and PSR will enable the teachers to fo ll ow their students more closc ly, identify the 

probl ems of their students and takc appropriate measure. Thc students will al so ha ve 

enough time to di scuss their problems with their teachers. In general , improvement in the 

above two fac tors will creatc conducive teachi ng-learning atmosphere. In their presc ill 

cond iti on it is diffi cult to say that the schools are performing well with respect to 

ed ucational quality and efficiency indicators. 
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The proj ect pa rtners should make efTons to reduce the dropout rate in these school s. In 

order to identi fy the root causes of the dropouts they have to conduct a study. The 

preva il ing repe ti tion ,'ate should al so be looked into, particularl y as it is against the 

educationa l po li cy to makc students rcpeat grades at lower first cyc le pri mary. If 

measures are not taken to reduce the dropout and do away with the repetition rate in the 

sample schools, they wi ll offse t the gain registered by the Project schools in provid ing 

access to children. The contri bution of the schools in improving the GPI will al so be 

compro mi sed as Illore girls are seen to dropout of school than boys . 

Thc teachers in the sample schools are all qual ified teachers and fu lfil l the criteri on set by 

the MoE. The modern educat ion sys tem requires constant improvement of the teacher. 

Therefore, they shou ld be gi ven upgrading courses in the form of in-se rvice and/or other 

short-term traini ng. The Projec t should thi nk ways of prov iding such services to the 

teachers, considering particularl y the fact that many of the teachcrs arc new to the 

profession. 

Absence of SPCs in the Proj ec t sc hool s hinders teachers from preparing and using 

teaching aids, which are vital for teaching at the lower level of primary education. At 

that le ve l, it is imponant to suppon the ve rbal teaching process by teaching aids to help 

the students grasp what they are taught easil y. 

It is found out that the Project schools are practi cal ly formal conventional schools. Thcre 

is nothing that di stingui shes them form the con ve ntional ones. The Projec t, on the other 

hand, is cal led Community-Based Basic Education Improvcmcnt Program. Di stincti on 

should be made between "Community- Based Basic Education", used in other countri es 

and al so put into practice by some NGOs in Ethiopi a, and a project implemented with 

contribution from the community. Thi s will enabl e the schools to have a clea r direct ion 

in overcoming their responsibilit ies. 

The exper ience of other countri es and some NGOs in Ethi opia shows that in cOlllmunity­

based schoo ls, the commun ity is full y empowered to parti cipate in dccision making frolll 

the inception of thc schools to dcciding the curr iculum fo r the school. In the Mal/ail" 

schools the benefic iary commun ity does not have fu ll in volvemcnt in the proj ec t 
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equivalen t to other community based schoo ls. The relevance of the education being 

offe red in a school to the life of the parti cular communi ty could not be given attention in 

such sett ing. Under such condition, the school s could no t be able to con tribute to the 

national endeavor of ac hiev ing UPE by 20 I S. Therefore, their contributi on to the 

countr ies aspiration of buildi ng reliable hu man capita l, part icularl y in the rural area, lVil l 

be insign ifi cant . 
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Annex I : Director's Questionnaire 
The purpose of thi s questionnaire is to gather data for a research for a Master of Ans 

Degree in Regional and Loca l Development Stud ies (RLDS). Please understand that the 

information you provi de has bea ring on the quality of the findings , conc lusi ons and 

recommendations of the study. Therefore, I expect you r candid and response and 

opinion . 

ThanK You 

Directions: Wh ile giv ing answers to the questions, please follo w the foll owi ng 

di rections. 

I. 

I. For items that have choices, please indicate your choice by putting a tick 

, /' in the box besides the choice. 

2. For the open-ended items, please write your opi nion on the space 

prov ided. Use the back of the page for open-ended questions, i f tjJ ~-sTj,rce - ." , 
.-J • l.Jtv· 

provided is not enough. .' ; - .). ~<1:1elJ;" 
There is no need to write your name on this quest ionnaire. 'I' .' \ ' ) ':\ 

General Inforillation about th e school r: 'fi, r.r\.." lOt< 
.. j)'O'-\. ..... 
~ , .~ 

3. 

I. School name __________________ _ 
\ \ ,. .. 

2. Kcbele 

3. Worci/" ----------------- 4. Zone ________ _ 

5. How far is your school from the nearest schoo l to it in km ') _ ____ _ 

II. Information about the Director 

6.1. Agc ___ _ 6.2. Sex ___ _ 

6.3. Qual i fi ca tion _______________ _ 

III. Information on Access, Quality, Equity and Effici ency 

7. How many teachers are there in yo u schoo l? 

7. 1 Felllale ____ _ _ 

7.2 Male ------

7.3 Total _ _____ _ 

8. How many of the teac hers are TTl graduates? 
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No 

12.1 

[2.2 

12.3 

[24 

12.5 

7. 1 Fema le 
----~ 

7.2 Male ___ __ _ 

7.3 To ta l _____ _ _ 

9. Are they givcn rcfrcshcr courses or in-se rvice training aft cr they arc 

cmpl oyed? 

9.1 Yes D 9.2 No D 

10. [f your answer to qucsti on nu mbcr ') is yes, who covcrs the ex penses of 

their train ing? 

10. I Govcrn mcnt D 

10.2 JI CA D 

10.3 The tcachers themselves D 

104 Ir an y other, please speeify _ ____________ _ 

I I. Do parent s of the pupils agree with the time table of the schoo l') 

I 1.1 \-l ow many days is yo ur schoo l week? _____ _ 

11.2 \-l ow many shins does the school work? _____ _ 

11.3 How ma ny hours is one school da y? 

I 14 \-l ow long is one period? 

12. Please indicat e th e num ber of stnd ents for each yea r. 

Grade [997 LC. 1998 E.C. 1999 E.C. 

Level Female Male Total Fema le Ma[e To ta l Female Male Total 

I 

2 

3 

4 

Total 
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13. What is the average Teaeher-Studc nt rat io in you r school? Please write the 

respective ratio fo r each of the yea rs indicated be low. 

No. Grade Level 1997 E.C 1998 E.C 1999 [.C 

13. 1 Grade I 

13.2 Grade 2 

13.3 Grade 3 

13.4 Grade 4 

14. What is the textbook-student ratio in your school? Pl ease put a ' '/ ' l11 ark in the 

box of your choice. 

Gracie 1997 E.C 1998 E. C 1999 [.C 

Leve l I: I 1: 2 1:3 1:>3 I : I 1:2 1:3 1:>3 I : I 1:2 1:3 1:>3 

One 

Two 

Three 

Four 

I s. I-low l11 any students are fou nd in each elassroolll (in average)? 

No Grade Level 1998 E.C 1999E.C 

Fel11a le Male Tota l Fel11ale Ma le Total 

15. 1 Gracie I 

15.2 Grade 2 

15.3 Gracie 3 

15.4 Graci e 4 

15.5 Tota l 
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16. 11 011' many students repeated classes du ring the last tlVO years') 

No Gradc Lcve l 1997 E.C. 1998 E.C. 

Fcmale Male Total f'ema le Male Tota l 

16. 1 Grade I 

16. 2 Grade 2 

16.3 Grade 3 

16.4 Grade 4 

16.5 Tota l 

17. How many students droppcd out of school during the last two years? 

No Grade Leve l 1997 E. C. 1998 E.C. 

Fema le Male Tota l Fema le Male Total 

17. 1 Grade I 

17.2 Gradc 2 

17.3 Grade 3 

17.4 Grade 4 

17.5 Total 

18. Who IJro vldes the school with textbook? 

I g.1 Government 0 

18.2 .IlCA 0 

18.3 Government and J ICA jointly 0 

18.4 If other, please spec ify ______________ __ _ 

19. Does the school have a reading room? 

19. 1. Yes 0 19.2. No o 
20. If your answer to the question number 18 is yes, who provides the reading room 

wi th books') 

20 .1 Government o 
20 .2 Jl CA 0 

20.3 Govc rn mcnt and J ICA jointl y 0 

20.4 If other, pl ease spceify ________________ _ 
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2 1. Does thc schoo l have a pcdagogica l center? 

2 1.1 Yes D 2 1. 2 No D 
22. If your answer to qucstion num bcr 2 1 is yes, who prov ides it lV ith the ncccssary 

materials? 

22. 1 Governmcnt D 
22.2 Jl CA D 

22.3 Govern mcnt and J ICA jointl y D 

22.4 If othcr, pl ease spcci fy _ ___ ____ ___ ____ _ _ 

IV. Information about school co mmunity relation ship 

23 . Do yo u hold confercnces wi th the members of the cOI11I11unity? 

23. 1 Yes D 23.2 No D 

24. Is there Parent- tcacher association? 

24 .1 Ycs D 24 .2 No D 

25. I f your answer to question numbcr 24 is Yes, how do thcy support thc 

schoo l Illanagemcnr") 

26. Does thc community of the Kebele sup port the schoo l? 

26. 1 Yes D 26.2 No D 
27. If you r answcr to quest ion 26 is yes, what type of support do they give ') If 

no, why is that? 

28. What are the mai n problems that the school encountered during its fu nct ioning') 
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29. Please give an y opinion you Illay have about the strengths and 

shortco ill ings of the project schoo l, the cOllllllun ity participation , ctc. 

81 



Ann ex 2: Question na ire Fo r Ex perts Involved With T he Project 
The purpose of thi s ques tion naire is to gather data for a resea rch fo r a Master of Arts 

Degree in Regiona l and Local Developillent Studies (RLDS). Pl ease understand that the 

in fo l'lllation you provide has bearing on the qua lity of the findin gs, conclus ions and 

reeolllillenda ti ons of the stud y. The inforillation you sha ll prov ide wil l be used for the 

purpose Ill enti oned above and will in no way be passed to a third pal'ly. Therefore, I 

expect your candid and frank response and opinion . 

Thank You 

Directions: While giving answers to the ques tions, please foll ow the foll owi ng 

directio ns. 

I. Fo r iteills that have choices, please indicate yo ur choi ce by putting a ti ck 

, ,/, in the box besides the cho ice. 

2. For the open-ended itellls , please write you r opin ion on the space 

provided. Use the back of the page for open-ended questio ns, if the space 

provided is not enough. 

3. There is no need to write yo ur na ill e on thi s questionnaire. 

4. The specific questions refe r to the fi ve ManaBu schools that began wo rk 

in Septe ill be r 2006 and their respecti ve Kebeles. 

1. Persona l Data 

I. Educational qual ification ________________ _ 

2. Current position in your organ izati on __________ _ __ _ 

3. Your pos ition in thc ManaBu proj ect ___ ___________ _ 

4. Do you have experience in undertaking cOllllll unity-based basic cducation 

improvcment proj ects prior to you r prescnt ass ignillent" 

4. 1. Yes D 4.2. No D 

4.3. If yo u have ex perien ce, where and for how long" 

4.4 . If yo u have no prior experiencc, are you given a course about it 

and for how long? 

II. A bout th e proj ec t 

------------------_ ... _-------_._--------_ .. . _-----_._. ---- --- --_ .. -.. _._ -. ----- --- -_ .. _---- - ----- --_._-------_. __ ._ ---_ ........ _- ---..... _--------- - -.-. --_ ......... _-- --_.-
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S. Do yo u believe that the ManaBu projec t is des igned in line with achievi ng the 

education ta rge ts in the MDGs of the country') 

5. 1. Yes 0 5.2. No 0 

S.3. If your answer is no, state you r reasons in shon 

6. HolY docs yo ur orga nization defin e the concept 'Colll lllun ity-based basic 

educat ion ") ----------------------------------------------------

7. Who se lec ts the Kebele in whi ch a projec t is to be il11pl el11e nted" 

7. 1. Oroillia Education Bureau (OEB) 

7.2 . Japan Inte rnationa l Cooperation Agency (JI CA) 

7.3. Woreda Education Office (WEO) 

7.4. OE B & JICA 

7.S. OEB, WEO & JICA 

7. 6. I f an yo ther, please speci fy. __________________________________ _ 

8. I-lave you been in volved in the se lection of the Kebeles in which the ManaBu 

schools werc to be eonstr-ueted? 

8. 1. Yes 0 8.2. No 0 

9. What is the criterion followed to se lect the fiv e Keheles far project 

i III P I eillen tat io n? 

10. At what stages of the project do the bencfici ary eO l11l11unities pa rticipa te? 
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10 I . Selecting thc school site D 

10.2 . In the constructi on o f the school D 

10.3. In selec ti on of teachers D 

10.4. In the management o f the schoo l D 

10.5. A ny other form panicipat ion (p lease specify) 

I I , I r yo ur answer to ques tion numbcr lOi s 10. 2, what typc of pal·ti cipati on do thcy 

make? 

I I . I . Contribu t ing labor D 

11.2. Contributing local construction matcria ls D 

11.3. Contributing money D 

I 1.4. Contributing labor and local constructi on material s D 

I 1.5. Contri buting labor, local construction material s and money D 

I I .G. I f an y other, spec i fy . _ ______________ _ 

12. What was the main role of your Bureau / depal·tl11 ent' / offi ce in the proJ ec t" ) 

12.1. Providing technical ass istance D 

12.2. Being direc t implel11enter D 

12.3. A llocating resources D 

12.4. Supcrv ising, 1110ni to ring and evaluat ing D 

12.5. I f an y add i ti onal or other unspecifi ed ro le, pl casc indicate. 

13. Do you think that the co llaboration betwecn OEB ancl J[CA is enabling the 

schoo ls to prov ide quality educat ion to the children? 

13. 1. Yes D 13.2. No D 

13.3 . I f yes, how? Ifno, wh y? 
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14 . Do yo u think tha t thc co ll abora ti on between OEB and )leA is enab ling the 

schools to address the equi ty issue in a l110re satisfactory l11 anner? 

14 .1. YesD 14.2. No D 
15. I f yo ur answer to question nUl11ber 14 is yes, what l11 easurcs are taken to inc rease 

gi rl s' enrolll11ent in the project schools? And how do yo u rate thc success ofthc 

meas ures? 

16. Does the proj ect have strategies to reduce class repeating students? Do you think 

these l11easures ha ve succeeded in achieving the des ired goa ls? 

17. Does the proj ect have strategies to reduce pupi I drop out'! Do you think these 

l11casures have succecded in achieving the desired goa ls') 

18. What is being done to encouragc teachcrs to 1V0rk in the project schoo ls? 

19. Does the MallaBI! project provide altcrnative education andlor inforl11al educat ion 

far those who cou ld not attend the forl11a l schoo l? 

19.1. YesD 19.2 . No D 

19 .3. Ifsuch progral11s ex ist , holV many people are bcneflciar ies ofthel11 in the 

five Kcbeles? ______ ____ _ 

19.4. Ifno, why is thar" 
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20. How do you rate the transparency of the ManaB" project ac ti vities from the 

planning to its fin al stage? 

2 1. Docs the benefi ciary community partic ipate in the planning stage of the ManaBu 

project schools? 

16.1 Ycs D 16.2 No D 

22. Does the community of the Kebele ha ve a say in dcc iding the location where the 

school shou ld bc bu ilt? 

17. 1 Yes D 17.2 No D 

23 . Is the beneficiary community given a chance to offer its opinion on the timetable 

of the school - the days and hours when school should be open - to insurc 

sustained schoo l attendance by the children? 

18. 1 Yes LJ 18.2 No D 

24. If your answer to question 23 is Yes, arc there varied schedules in the va ri ous 

project schoo ls? 

24. 1 Yes D 24.2 No D 

25 . Is the curriculum of the project schoo ls designed so as to enable students ga in life 

skill s of their eonlill un ity? 

25. 1 Yes D 25.2 No D 

25 .3 If yes, how? 

25 . Do you think the project is cost effective·) And why do you think so? 
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26 . Pl ease mention the probl ems that the proj ect encounte red from the planning to the 

wo rk resumpt ion stage of the three schoo ls. 

27. Wha t were the shortcomings of the projec t (if there are any) and how were 

remedied') 

27 . What strategies are in place to insure the sllstainability of the achi evements of the 

projec t? 

28. What should be done to undertake such projects in the future in a more effic ient 

manner? 
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An ncx 3 : School Condition Chccklist 

The purpose of thi s questionna ire is to gather data for a research for a Master of Arts 

Degree in Regional and Loca l Deve lopJ11ent Studies (RLDS). The information you shall 

provide has a bear ing on the quality of the findi ngs, conclusions and reco J11m endat ions of 

the study. The information yo u sha ll provide will be used fo r the purpose J11ent ioned 

above and will in no way be passed to a third pa rty. Therefore, I expect your candid and 

frank response and opini on. 

I. Name of the School --------------------------------
2. Woreda 

3. ZOlle ---------------------------
4. Total number of rooms in the sehool _______ _ ___ _ 

5. Numbers of sections: 

5. I. 

5.3. 

Grade I ______ __ 

Grade 3 -------

5.2. Grade 2 ______ __ 

5.4. Grade 4 ------

Thank You 

6. Look fo r the avai lab ili ty of the fo ll o\V ing faciliti es and indicate the condition 

under which they are found by writing the appropri ate number in the space 

prov ided. 

Cond ition o f the Materi al s 
R. Na Classroom Materia ls Rank 

Good 0) i\ verage (2) Low ( I ) 

6.1 School pedagogical cen tre Properl y organ ized Just exi sts Not availabll.: 

G.2 Reading 1'00 111 Properl y organi zed Barely exis ts NOI available 

Cd Dry latrine Separate for boys The sa Ille for boys Not availabl e 

and girls and gi rls 

GA Offi ce Well furni shed Moderately furni shed Not furni shed 

G.5 Slaff roorn Well furnished Moderately furni shed No t furn is hed 

6.6 Potable wa lcr suppl y Sufficiently Available but not Not ava ilable 

available enough 

6. 7 Play ground for va nous Properl y Barely exists Not ava ilable 

ga mcs ma inta incd 
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7. Aftcr sc lect ing any two c lass room/scction using simple rando lll sa111 pling 111 cthod, fill 

in yo ur deci sion rega rding the schoo l's conditions presen ted on the foll owing tab le. 

Pl case writc the nU111 bc r on the spacc provided whi ch contains the idea that is relcvant 

for the idea under discuss ion. 

Write the Condition of the Materials 

R.No Classroom Material s Appropriate 
Good (3) A "crage (2) Low ( I ) 

Number 

7. 1 The Material llsed for Brick found in Wood/mud found Damaged 

building good in good condition 

condi tion 

7.2 Wa ll Clean Unclean/dirty Damaged/ruined 

7.3 The status of the noor Level and Not leveled and Dusty 

clean unclear 

7.4 The size of Ihe Standard (42 Below standard 

classroom square meter) 

7.5 Condi tion of light III Sufficient Dim light Dark 

the classroom 

7.6 Blackboard Has sufficient Small III Size, I3rokc!l and not easy 

SIze, smooth smoolh and easy to wrile 011 

and easy \0 to write 011 

write Oil 

7.7 Desks/studellts chairs Comfortable Uncolll (unable No chairs 

7.8 Teacher's table Comfortab le UnCDIl1 ( )rtablc No teacher table 

7.9 Teacher's chair Co mfortable UIlCOlll funable No teacher desk 

8. Is there girl s' adviso ry co mmi ttee in the school? 

8. 1. Yes 0 8.2. No 0 

8.3. If girl s' advisory cO lll lllittee ex ist what activiti es did it perforlll up to the 

school visi t? 
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9. The number of absentees from the school durin g the day you collec ted data fo r thi s 

study. 

Grade I ; C lass s ize M F 

The absentee students that day M F 

Grade 2: C lass size M F 

The absentee students that day M F 

Grade 3; C lass size M F 

The absentee students that day M F 

Grade 4 : C lass s ize M F 

The absentee students that day M F 

10. T he length of each period _____ _ 

II. Does the school ha ve prope r accounting system? Describe how the acco llnt ing 

system is ealTied on. 

--- -_ . . _--_._--_._-_ ... _-_ .. ....... . _- -- -_ .. ....... _-_._--_._-------------_ . . . _-_ .. _------_ ... -- . - - ...... _----- .. _-------------_._-_._-_._--_ ....... -
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Ann ex 4: Teachers' Q uestionnaire 

The purpose of thi s ques tionnaire is to ga ther data for a research for a Master of Art s 

Degree in Regional and Loca l Development Stud ies (RLDS). The in format ion you shal l 

provide has a bearing on the qua li ty of the findings, conclusions and recommendations of 

the stud y. The informat ion you sha ll provide wi ll be used for the purpose mentioned 

above and will in no way be passed to a third party. Therefo re, I expect you r candid and 

fra nk response and opi nion. 

Thank You 

Direc tions: While giv ing answers to the questi ons, please foll ow the following 

directions. 

1. 

I. For items that have choices, please indi cate your choice by putting a ti ck 

, ,/, in the box besides the choice. 

2. For the open-ended items, please write your opini on on the space 

provided. Use the back of the page for open-ended questions, if the space 

provided is not enough. 

3. Th ere is no need to write you r name on thi s ques tionnaire. 

Zonc __________ _ 2. Woreda _ ___ _____ _ 

3. School name ---------------------------------------
6. I Subj ect(s) you teach _ _ _____________ _ __ 

6.2 Grade(s) yo u teach _ ___ ______ _ 

7. Ed ucational Qualifica tion 

12''' complete D 7.2. TTl Graduate D 7. 1. 

73 . Dipl oma D 7.4. Othe r _ ______________ _ 

s. Years of se rvice 

8. 1. Total service (in years) _____ __ 

8.2. Yea rs of sc rvice at present school ___ _ 

9. How many peri ods (per week) do you have thi s academic year? ___ periods. 

10. Is it by your own choi ce that you became a teacher in thi s schoo l? 

10. 1 Yes D 10.2 No D 
I I. I f your answcr to questi on lOi s Yes, why did you choose thi s schoo l') 
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12. Do you think that the studcnts in yo ur schoo l wou ld not have bcen able to have 

access to educa tion had thi s project school not been opened" 

12. 1 Yes D 12.2 No D 
12.3 Please give yo ur reason for why you think so. 

13. What benefits did you get because you are a teacher in a projec t school tha t you 

may not have got had yo u been a teacher of non-projec t schoo l') 

14. Docs the technical cooperation provide the sc hoo l wit h schoo l Inpu ts 

(instructi onal l11aterial s)? 

14. 1 Yes D 14.2 No D 
15. What do your students get bccause they are enrolled in projec t schoo l that 

students in other schools do not get/ 

16. How often do YO ll consult srudcnts' paren ts? 

16. 1. Regularl y D 16.2. Somc times D 16. 3. Ncver D 

17. I f YO llr response is ' regularl y' for itcm 16 which parents d id yo u consult') 

17. 1. Parcnts of smalt students 
D 

17.2 . Parents of lVeak studelll s D 
17.3. a II Parents D 

--_ ._-_ .... _-- ._ --... _----_ .. _----- ------_ .. _-_._-- ----------- -_ .. _-....... --- -------_ .. _--- ....... ---_.-. ---- --- .. -_ . .. ........ __ .. _-_. 
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18. What bcncfits do you think the school got from the tcchni ca l coopcra ti on between 

Oromia Education Bureau and J ICA? 

19. Do you think that the coopcration has contributcd towards improving quality of 

educa ti on in you r schoo l? How? 

20. !-low much did yo u part icipatc in training work shops organized by the Rcgion, 

JlCA, Zone or Woreda? 

Frequcncy of Partici pation 

No Type of training Once Twi cc Thrce Four 

20. 1 Orientation abo ut new sy ll abi 

20 .2 On varicty methods o f teaching 

20J About di ffere nt types of assessmcnt 

20A About teache r-community partncrship 

20 .5 About new tcxtbooks 

2 1. What is the average textbook studcnt ratios on the subject yo u are teaching? 

21. 1 book for I studen t D 
21.2 I book for 2 students D 

213 I book fo r 3 students D 

2 1.4. I book for more than 3 studcn ts D 

22. What is your opinion about the school and what do you think should be improved 

to cnable the school provide quali ty cducation in the future" 

.......... __ ... _- --
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Annex 5: Points to be Raised During the Discussion with Comm unity 
Re p resen ta ti ves 

1. Havc you bcen participating in the ManaBIl project from the begin ni ng to the 

end') 

2. Ilave you agreed with thc prcsent location of the schoo l') 

I f yo u have not , who decided on it~ Why is yo ur opinion rejected') 

3. Have you contributed for the construct ion of the schoo l ~ I lowry 

4. Do you parti ci pate in the management of the schoolry Howry 

5. Havc you bcen asked yo ur preference when the schoo l timctable is dec ided upon') 

6. Has the opcni ng of the school in your area enabled children to ge t educat ion that 

would not have been ablc to go to school because it is too far" 

7. Do you think the opcning of the school has increascd the chance of girl s to get 

educati on~ 

8. Has the openi ng of the school in your vici nity reduced the nUll1bcr of students that 

drop alit of school ') 

9. Does thc ManaBu project provide alternative educat ion and/or informa l education 

for those who could not attend the formal school? IfslIch programs exist, how 

many cOll1munity tlletllbers are beneficiaries of them ') 

10. What other adva ntages did you get because the school is opencd in YOll r vicinity? 

II. Are there things that you expected from the project and arc not fulfilled') If there 

are , "'hat arc thcy? Why they are not so far fulfill ed? 

12. What do you recommend to improve the serv ice that the project schoo ls provide') 

13. Arc you sati s tied with the overall project activit ies? If not, why" 

14. What addi ti onal things would you like to say about thc projcct in gene ral? IIbolli 

Ihe pl'Ocess ol'illlplelllentalion, Ihe present slalllS and Ihe/illilre sllslainabilil), ,,' 

. . _ .... -_ ..... - - _ .... -- _ ...... -- .... -_ ... .. __ ...... -_ ...... -- ._----_. __ .... _-_ ... _---_ ... _-._-_ .... _---------_. __ ... __ ._---_ .... _--_ .. _------_. __ ._-_ .. __ . 
('OI.l. AIJOIIA71U\ IS Ti ll:' I'NO I'/StuN OF I-:IJUCA nu,\' nE IF.I.U /JrI/!;"NT MA Tl IES!S . .-fAU, JUXUII1!8 94 



Declaration 
I the lUldersigned declare that this thesis is my original work, has not been 
presented for a degree in any other university and that all relevant sources of 
materials used for this thesis are dully acknowledged. 

NAME: KEFELEGN TSIGIE 

SIGNATURE ~ 

DATE __ ;lJf_ I _v 1----'1'-0_' __ 

This thesis has becn submitted for examination with my approval as a 
university advisor 

NAME: IGNATIOUS MBERENGWA (PH.D.) 

DATE ~'f( ~ lel-or-


	MX-M464N_20180823_160647
	MX-M464N_20180823_160736
	MX-M464N_20180823_161018

