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Abstract 

Education is a vital one for social, culrural and economic development of a society. 11 is a very 
important instrument in the creation of a modern economy, In secondmy school, HistOlY is given 
as a separate subject which is illlportant like other subjects which play an important role in 
training pupil to become accurate in comprehension and expression to weigh evidence, to 
separate the trivialfi'om significam, to diSlinguish propaganda from truth. 

However, the students' performance in histOlY is injluenced by the complex set of out of school 
and in school relatedfaclOrs. The pUljJose of this study was, Iherefore, to investigale Ihe school 
related fac tors thaI a/recl sludems' hislOIY performance and to forward the finding wilh possible 
recommendations 10 concerned slake holders so that they would take measures in improving at 
various levels. 

A descriptive survey lIIethod was elllployed. The sample consisted of 500 students, 12 histOlY 
teachers, five school principals and five histolY department heads drawn Fom five sample 
secondary schools in Wesl Shewa Zone. Regarding the respondents, students Fom each sample 
school were selecled using strali(ied random sampling. Bul Ihe principals, hislOlY leachers and 
hislOlY deparlmem head, were laken using available sampling. To gal her Ihe necessmy dala 
queslionnaire (open and closed ended) and observalion were Ihe main inslrumenls employed. The 
i'1formation galhered Ihrough Ihese inSlrlllnenl were analyzed in percenlage. 

" ~ . 

The major findings of Ihe sludy includes: Ihe coment in the syllabus are nol accomplished in a 
given academic year due 10 inappropriate allOlmenl of limefor Ihe suNecl 10 leach: For various 
reasons, /1islory perforlllance of slUdems is generally low (their score is below 50% in hisIOl:" 
perfo rmance) lI 'ilh signi(icam variations across the school and gender. 

The level o/Ieachers' quali(ical ion and leaching experience parliclliarly Ihose who do nOI have 
specializalion in hislOIT ,rere nOI adequcile 10 leach hislOlY al Ihe grade level. The majorily of 
leachers who were leaching hislOlY al Ihe grade level were diploma holders in hislOly. School 
inslructional resources (libral)' service and hislOI), reference book) were inadeqllale. 
Overcrowded nalUre of Ihe classroom was also ql,olher(inding. The poor abilily of Ihe sludems in 
Ihe language of il1.l'IrUClion is also Ihe major faCia l', which affects sludenlS' hislOIY IJeljormance. 
Siudenis' readinessfor learning hisIOI)' ,vhich is eJ.jJlained through siudems' allilude and behavior 
were inappropriale. The sample schools were wilh oul professional gl/idance and counselor as a 
result oflhese sludems ol lhe sample schools could nol gel necessm)' assislance on academic and 
social problems. 

Based on the finding and conclusion. recol11l11endalions are made 10 Ihe exisling problems. 
Accordingly: The lime allolled 10 leach hislOl)' have 10 be revised 10 add on il. devising 
mechanism 10 i"'pro"e Ihe qualil)' of hislOry leachers. encouraging privale im'eslors 10 open 
pri"ale secondan schools. i"'pro" ing ",elhodl' of leaching English C!I primc,,), as ,rell as 
secondmy school. encouraging sIiIdel1ls 10 illlprove English language abilily, employing di/rerem 
lIIelhod,' of leaching hislOIT and OIhers ' I'hich are assumed 10 solve Ihe idenlified prohlellls \I ere 
recommended. 



CHAPTER ONE 

INTRODUCTION 

1.1 Background ofthe Study 

Education has long been defined as a vital tool for economiC, social and political 

development. That is why, as stated by Tekeste (1990) education is considered as an 

important instrument, which holds the key to social, economical and political 

development. There is ample ev idence in support of the proposition that education has 

positive contribution to econom ic growth social development and the improvement of 

individual welfare (World Bank, 1990). This, in turn , has increased governmental 

concern for more educational opportunity for learners (Farrel and Heyneman, 1989). 

As Pierson (1989) generalized from the world perspective, the fundamental aim of 

education in contemporary-soc iety emanate from three basic concerns of goverplJ1ents 

and the public. The first is that education is accepted as a basic human right , which 

should be accessible to all citizens irrespective of natural and social differences among 

people. Second, schools are expected to develop the cognitive and none cognitive 

potentials of pupils to th e extent society can offer. Finally, schools are cal led to 

contribute to national economy by preparing students for participation in civic and 

production activities. According to Holmes sited in MOE(1982) these ideas find 

expression in the way educational institutions are structured, aims are formulated , 

curricula are planned and implemented, and children are admitted to or selected for the 

various stage in the educational structure 

Secondary education is thus one aspect of the ed ucational system of di fferent nations, 

which provides schoo ling for yo ung adolescents in which they would study different 

subjects. According to Pierso n (1989) the over all -purpose of secondan · education is 

assumed to be the guidance of the adolescent in the ac hievement of an intellectual and 

adjustment to hi s environment. This statement implies that secondary education enables 

yo unger people to develop their awareness and know ledge related to culILIral, ethical , 

socia l, political and economical aspect of their en\·ironment, in wh ich these \Ollng people 



li ve. Gross, in Smith (1988) lists seven purposes of that modern secondary schoo ls have 

serve. They are personal competence and development, fam i Iy cohes iveness, skilled 

dec ision-making, moral responsibility and ethical action , civic interest and participation; 

aspects for the environment; and global human concern. For the achievement of this 

purpose different disciplines or su bjects were introduced to secondary schoo l. Among 

these subjects, History is one, which plays its part in the achievement of the above 

purpose of secondary school. History began to be given as a separate subject at secondary 

education, which teaches about the past. Teachi ng about the past is one of the common 

e lements found in the education of a ll countries (Jeffery, 1954). 

In the rea lm of intellectual discipline, the study of History can train pupi l to become 

accurate in comprehension and expression, to weigh ev idence, to separate the trivial fro m 

signifi cant, to di stinguish propaganda from truth . It provides fo r the pupil certain 

opportunities of intellectual discipline by way of reading wide ly and with d iscrimination, 

,. - - by estimating the important of the forces of work.Oll c riti ca l movement in the hi story of 

human be ing (Crookal , 1960). History also can give a sound training in the recognition of 

cause and effect in political and economica l aspect s. According to Geremew (2002) 

histor ical study is a source of inspiration for it holds up us the trad ition and glory, the 

c lashing passions and heroic explo its of past generation. Therefore, for the achievement 

o f this object ive, the study of hi story and other subjects in secondary schoo l inev itab le 

important. But the teaching and learning of d ifferent subjects can be in fluenced by out of 

school and in- schoo l related factors, which affect students' academic performance. 

Research conducted elsewhere in the world po inted out that the in schoo l and out of 

schoo l re lated factors affect academic performance of students. Fai lure to recognize and 

rea li ze these factors ultimately wo ul d result in poor academic perfo rm ance. That is why 

one may say that if factors in any way rel ated to th e acade mic performance of students 

are not identified and give appropriate attention the perfo rmance of studen ts un li ke ly to 

be effective as des ired and intended (John et ai , 1993).Out of school factors (pup il 

personal cha racteristics and pupils home backgrouncl) are generally established as 

superior to in-schoo l factors in exp laining st udents performance in deve loped countries 

(Good and Brophy, 1986). 



However, in developing countries the socio-economic and cultural status of students is 

much less influential on students' performance than in the developed countries. In other 

words, school related factors play an important role and explain a higher proportion of 

the variance observed 111 students academic performance (Fuller and 

Clarck, 1994).Therefore, the investigation intended to examine, to what extent the 

aforementioned school related factors affect students academ ic performance. 

1.2 Statement of the Problem 

General secondary education serves dual purpose. On one hand, it produces m idd Ie level 

work force that is needed in deferent sectors of economy. On the other hand, it se rves as 

basis for preparatory level, which is the level where students learn the courses, which 

prepare them to enter higher education, which enables the production of high level 

human power. To these end different discip lines or subjects were introduced to secondary 
!, ~ • 

schools to be thought. Among this history is one, which plays an important role in 

training pup ils to become accurate in comprehension and expression, to separate the 

trivial from significant and to distinguish propaganda from truth (Crookal, 1960). This 

could be achieved if the teaching learning process is conducted effectively & efficien tl y 

and the education provided at this level is of a reasonable quality. 

The participati on of students has increased since the introduction of the New Education 

and Train ing Policy of 1994. In West Shewa Zone the primary ,school students increased 

from 89742 in 1994/95 to 326, 118 in 2005106 ( OEB,2006) and at the same time the 

number of primary schools were increased from 127 in 1994/95 to 452 in 2005106. 

During the same years, the number of secondary school students increased from 8384 in 

1994/95 to 25,348 in 2005/06. The number of secondary schools rose only from I I to 19 

duri ng the same years. This means that while the number of secondary school students 

increased more than two times the number of secondary school increased less than two 

times from years of 1994/95 to 2005/06. Although the quantitative progress has been 

made, the teaching- learni ng process being offered for any subject is not to the level 

des ired ( MOE. 2004).Yohannes (2005) stated that in orom ia regional state , even though, 

the partic ipation rate of secondary school students increased from ti me to time, the 



quality of education and its out come was not as ex pected . Besides. the researcher served 

in the zone for fifteen-years and have realized that hi story performance of grade nine 

students was low. This implies that there are factors which affect the effectiveness of 

teaching-learning process in general and students' history performance in particular. 

Therefore . purpose of this study is to identify the factors that affect grade nine students 

hi story performance in West Shewa Zone. The study al so intended to find alternative 

solution for the identified problems. 

1.3 Objective of the Study 

The general aim of this study is to examll1e the ex tent to which school related 

variables are affecting history performance of students of grade nine in West Showa 

Zone; the objectives of the study is to : 

I. Identify the influence of history curriculum on students' performance in 

history. 

2. Investigate the relationship between pu'piis' performance in history and the 

quality of teaching force. 

3. Assess the relationship between the students performance in history with 

instructional resources of the school. 

4. Examine the relationship between instructi onal language proficiency and 

hi story performance of students. 

5. Explore the relationship between students performance 111 hi story and 

students readiness for learning at the classroom 

6. Identify the relationship between pupil s performance 111 hi story with 

teaching learning process. 

7. Assess the availability of profess ional gui dance and counse llor in school and 

its influence on students' performance in hi story. 

4 



1.4 Basic Research Questions 

In line with the objectives of the study, the following basic questions were raised to be 

investigated in the current study. 

I . How do schoolteachers view the relevance, appropriateness and coverage of the 

curriculum of the grade level? 

2. Do variat ions in the quality of teaching forces particularly teachers' qualification, 

teachers' professiona l experience and teachers' attitude affect students' hi story 

performance? 

3. Do the teaching learn ing process mainly quality of instructional planning, 

effectiveness of teaching methods, teaching aids and assessment mechani sms have 

influence on students' hi story performance? 

4. Do availability and quality of instructional resources (class size, avail ab ility and 

qual ity of school library, availability of materials specifically textbooks, reference 

material s and teaching aids) have influence on students' hi story perform ance? 

5. What is the im pact of the medium of instruction and students characteristi cs 

(Attitude and behaviour) on their performance in hi story? 

6. Arc there professional guidance and counsell or in the school? To what extent do 

they assist the students to improve their learning outcomes? 

1.5 Significance of the Study 

The study would be of great practical significant to curriculum designers, hi story 

teachers, school principal s, teacher-traini ng universities and research ers in the foll owing 

ways. 

Firstly, curriculum work is a dynamic process, which requires cont inuous change and 

improvement with the changing world. The ent ire curri culum material s im plemented 

should be rev iewed and im proved period ically. Hence, the st ud y shows the ex tent to 

which curricular objectives are being attai ned. Furthermore, it wo uld sholl' th e major 

problems faced while implementing the newly des igned curriculum material s for 

secondary schoo ls espec ially for hi sto ry courses . Hence, the stud y is use ful for hi story 

curri cu lum deve lopers in indicat ing the majo r school related factors that impede the 

prope r im plementation of the plan ned hi story to pics for the grade under study. 



Second ly, the study comes up with a list of history teacher qualification and classroom 

behaviour variables, which are variously correlated, to pupil s' history performance in the 

grade level. The results may be of great practical significance for facultieS/college of 

education, which deals with teachers' education particu larly for appraising their pre 

service-training program. In addition to thi s, the study identifies the gap between the 

actual leve l of performance of the teac hers and the intended or expected level of 

performance in history. This wou ld be useful for secondary school principals and other 

educational administrat ive to design continuous professio nal development of teachers 

through in-service programs. 

Thirdly, the study could be of some help to hi story teachers, secondary school principals, 

woreda education offices, Regional Education Bureau and parents to be informed about 

the relative impact of various school related factors on the students' performance so as to 

take corrective measures whenever poss ibl ~. 

Fourthly, the procedure followed in thi s study would also assist other researchers who 

may be interested in related studies at different levels and on different subjects in the 

educational system of Ethiopia . 

1.6 Delimitation of the Study 

It is useful to assess, the factors that affect students' academic performance in different 

part of the country, because the most re li able and va li d information may be found , if the 

research study includes a country context than specific one. However, to make it 

manageable, the study is limited to examining the factors that can affect students' 

academic performance in the first grade (grade 9) of the first cycle of secondary school in 

West Showa Zone. 

The prob lems associated with th e students' academic performan ce in hi story, are dee p 

and wide in their very nature. Academic perform ance is related to out of schoo l related 

factors (family background , pa renta l expectati on, etc. ) and in school related factors. 

However, it is d iffi cult to dea l wi th all the fac tors ex hausti ve ly in thi s study. Therefore. to 
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make the problem manageable size, the study focuses only on the school related factors 

(Teacher, Curriculum, Students, Language of instruction , Instructiona l resources, etc). 

1.7 Limitation of the study 

Besides using the questionnaire to collect valuable inform ati on classroom observations 

were vital in order to evaluate the desired classroom teaching competencies. In thi s study, 

however, each sample teacher was observed only two times in hi s classroom. Due to time 

factor, it was not possible for the researcher to have some more observations sessions. 

A second limitation of this study is that the study is conducted only on one admini strative 

zone, conclusion deduced from such a narrow context and recommendations provided 

may not serve the case of all schools through out th e region or the country. In spite of 

these, however, the researcher attempted to make the study as complete as poss ible. 

1.8 Organization of the Study 

The study is organized and divided in five chapters. The fir st chapter g ives a general idea 

on the backgrounu of the study, statement of the problem, objecti ves o f the study, 

signi fi cant of the study, delimitation of the study an, limitati on of the stud y and definition 

of key terms. The second chapter presents the rev iew of the re lated literature . The third 

chapter dea ls with the research des ign and methodology. The fourth chapter treats the 

ana lysis and interpretation of data. Finally, the fift h chapter is concern ed with th e 

summary, conclus ion and recommendation. 

1.9 Definition of Key Terms 

C urriculum: Refers to the bodi es of know ledge whi ch are class ifi ed, reco rded and 

documented and transmitted to the young (Cschwab, 1974) 

C lass-size : Refers to th e number of students enrolled in a spec ifi c class under th e 

direct ion of a spec ifi c teacher (Deighton, 197 1) 

f ac tors : Re fers to a cause or dete rmi nant that underli es and in nuences the pe rfo rmance 

o f students (Good, 1973) 



History: refers to one of the subject/di sc ipline began to be given as a separate subj ect 

starting from grade nine in Ethiopia. 

Overcrowded classroom : Refers to the classrooms in which more than the average 

numbers of students are assigned. In Ethiopia, the average number of students in a 

classroom of secondary education (9-12) is 40 (MOE, 1995) 

performance: This refers to the actual accompli shment as di stinguished from potential 

ability (Good, 1974). 

Syllabus: It is considered or statement of the main points of a course of study that 

include; goals, contents, time allocation, instructional procedure, eva luation 

mechanism etc. that gu ides teachers' activity (Good, 1973) 

Qualified Teacher: Refers to teachers who have at least BA/BSc degree. 
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CHAPTERlWO 

REVIEW OF THE RELATED LITERATURE 

2.1 Aims and Values of Learning History 

Regarding the nature of history, there must be some di scuss ion of what hi story is and 

why we study it. Carr (1996:30) defined history as "the su bject that studies major changes 

continuities in the course of time, in the politica l, economical and social fields of life of 

past human society." In addition, the same author went on saying, hi story studies the 

interaction between human beings with the natural envi ronment through the passage of 

time. 

In line with this, Marwick (1993) stated that history can encompass almost every aspects 

of the human past and inherently involves a wide range of intellectua l and imaginative 

activities. Hence, because of the vastness of its nature, different hi sto rians view the 

mea·ning of history differently. Consequently, we do not have a uni versa lly accepted 

defin ition for the term "history" . 

Wi th th is in mind, the importance of a certain di scipline as a school subject is determined 

by the extent to which its distinctive contribution in meeting some educational purposes 

and its va lues can be assessed. History as a subject for the general instruction of children 

and yo uth in western world is a matter of recent ori gin . With thi s regard, Cartwright 

( 197 I :424) points, "A lthough history has been written since ancient times for the 

ed ucat ion of princes and priest, not until the sixteen century was history taught more 

wide ly. By the sixteen century, instruction in history was widely advocated, textbooks 

were being written." Since then justifying, the place of hi story i.n terms of its purpose and 

va lues has become the main preoccupation orthe concerned authorities. 

So much had been sa id and written abo ut the va lue of learning history. There are so many 

scholars like Brown (1996), Stearns (1993) and Gies (1996), who see hi story as an 

essenti al school subject and have tri ed to justify the pl ace of history in schoo l curriculum . 

A mong others, Stearns (1993 :52) states as: 
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Our society's mosl pressing problems are rooled in hislOry. Knowing of 
hislOry is essenlial if we are 10 avoid Ihe miSlakes of Ihe pasl ... Sllidenls 
with Ollt lInderslanding of hislOlY lack an essential componenl of 
citizenship and a global understanding. Knowing of the past is our besl 
guide in making decision Ihal will del ermine our flilure. 

In the same vain , hi story is said to have numerous purpose, which are beneficial both to 

the society and the students. Different scholars have listed many purposes down. The 

fo llowing among others are the most frequently mentioned in different literature: 

I . History teaches many useful skill s-information gathering, problem solving, the public 

presentation of arguments and assessments. But that should be the broader objecti ves 

of discovering how we were and how we got to where we are (Marwick, 1993). 

2. History is a subject that insist on the critical evaluation of evidence ... and encourage 

the ana lysis of problems and the communication of ideas not only contributes the 

pupils' general educat ion but develops skills and perceptions that increase the 

employabil ity of yo ung people (Stearns, 1993) 

3. As a di scipline, l1i sto"ry is a unique process of enquiry, which everyone sholdd 

experience (Carr, 1996) 

4. The conceptual knowledge Inqu iry process and communicati on ski ll s that young 

people develop through the study of hi sto ry are vital tools in their li ves as national 

and global citizens (Stearns, 1993) 

5. It is only through knowledge of its hi story that a society can have knowledge of 

itself (Marwick, 1993). 

2.2 The Beginning of Secondary Education and History Subject 

in Ethiopia: A Brief Overview. 

In Ethiopia, secondary education began in 1943 when the first secondary school Haile 

Sell as ie I Secondary School. Now Kotebe College of Teacher educat ion) \\as estab li shed. 

Ever since secondary education under the ausp ices of the mini stry of educat ion, has 

contin ued to expand (Ma'aza, 1966). Even though, secondary educati on commenced in 

1943 ,the system was not immediately fo llowed by a standardized curri cu lul11 . School 

subjects used to be chosen by the teaching staff of each schoo l. As a resu lt , there was 

vari ation in se·lecti on of school subject was highly determined by the nationalities, 

knowledge and expe ri ential bac kground of the teaching staff (1bid) . 
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The first attempt at unifying curricular offerings came just in 1949.ln that year the board 

of education of the Ministry of Education approved and issued a secondary school 

cu rricu lum of four year (9 to 12) duration based on the requirements of the General 

School Certificate of Education (GCE) (Ma'aza cited in Abebe, 1992). As an academic 

subject and as part of the requirements of the GCE, hi story was one of the components of 

thi s curriculum . 

As has been shown in the preceding sect ion, history as a di sciplined academic activity 

and body of knowledge begins at the beginning of the sixteen-century in European 

schools. But, in Ethiopia's secondary education, as a school subject, history began to be 

offered in 1943 (Abebe, 1992). Nevertheless, the sy llabus has been subjected to several 

rev isions from its introduction until recently. During these years, problems in the 

teaching learning process of history were identified and some improvements were made 

( Ibid). The syllabus was also criticized for be il;g- ir~e levant to the educational system of 

Ethiopia because the success ive governments in the country used hi story as a vehicl e to 

inculcate their ideology (Tekeste, 1990). 

With thi s in mind, until recent times, the hi sto ry sy ll abus of Ethiop ian secondary schools 

did not largely treat the hi story of our couillry. During the imperial era, based on the 

western orientation, the history sy llabus of secondary schools had a Euro-centric 

(MOE, 1949).ln addition , hi story during thi s peri od was dominated by "solomonic" 

legend. The story of Queen Sheba was a cardinal e lement of that legitimacy. History was 

taught to glorify the deeds of the kings, and writers and teachers were either foreigners or 

priests, who seemed to sign the praise of the kings (Bahiru , 2000). 

The same is true even after the out set of 1974 Ethiopian revolution that magnified the 

importance of hi sto ry by proclaiming an emphasis on soc iali st idea ls. During thi s regime, 

hi story was cons idered as the main instrumen t to rai se the national consc iousness of the 

youth. The government had a motto of Marxis m ( Ibid). In support, Tekeste ( 1990 :67) 

stated that, "The hi story curri culull1 pays too litt le atte ntion to Ethiopia and Ethiopian 
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worldview. The curricu lum pays more attention to European and American history than 

the curriculum of any developed state." 

Nowadays the new education and training policy of 1994 had a bearing on the hi story 

sy llabus of Ethiop ian secondary schools i.e. it gave more coverage and making Ethiop ian 

history for foca l point of the countries. Therefore, it is at the secondary leve l, beginning 

from grade nine, history began to be offered separate ly as a single d isc ipline. Accordi ng 

to the New Educat ion and Train ing Policy of 1994,some of the principa l purpose of 

providing hi story for young Ethiopian in secondary school is to enab le th em: 

• Deve lop basic knowledge and understanding of the hi storical evo lut ion of Ethiop ian 

soc iety, with in the context of Africa and world history. 

• Develop the basic knowledge of historical and cultural heritage and the necessary 

awareness to protect, preserve, and transmit them to the next generat ion. 

Acqu ire an object ive and balanced picture of the historical path the ir country has 
,. ~ -

travell ed to become a modern multi-national state. 
'0 ~ • 

• Understand the concept of time-past, the present and the future in the study of hi story 

as one interconnected who le; app ly the principles of causation ancl see the genera l 

direction and trend in the development process of their country with the general 

context (History Syllabi for grade 9 and 10, 1998) 

• Develop the method of logica l reasoning and cri t ical thinking; acquire the skills of 

setting the sequences and interacti on of causes and effects; seek and assess sources 

and dec ide on their re li abili ty. 

2.3 School Related Factors that Affect Students' Academic 

Performance 

2.3.1 Curriculum Related Factors 
Preparation and deve lopment of a cu rricu lum should start and shoul d be seen in light of 

what has been done to include the needs, in terests and backgrounds of th e students and 

th ei r leve l of achievement . Any educational system is effecti ve , if it s curriculum is 

considerate to the need and aspirat ion of st udents. Regarding th is point. NEA (1963) 

suggested that, when a cu rriculum is designed , high emphasis should be given to the 
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nature of the subjects, the need of the students and society, teaching method, instructiona l 

materials and evaluation mechanism. 

Since schools are the consumers and practitioners of the curriculum, the experts of the 

curriculum have to be sure that; the schools (students, teachers and society) are ready and 

willing to receive the cu rriculum . For the curricu lum to be accepted by the learners, 

teachers as we ll as the society, it should be relevant to the real life condition and 

background knowledge of the students. Kalfki (1996) stated that, curricu lum re levance in 

the modern context can be add ressed through identifYing the key social problems, which 

would be considered as the core contents oftoday's education system. In other words, the 

curriculum to be se lected at various level of the education system have to be closer to the 

present real life problem, to give the learner the opportunities and imitative to the 

so lution of both ind ividual as we ll as community problems. 

The content of the course must be relevant to the environment and the problems of the 

learner. As far as this concerned, Isumic (1988) stated that, the conten t of the curricu lum 

must be c() l11pletviy relevant to the env ironment and the real life of the learners so that 

they direcdy rejo in community and contribution to its development rather than ali enating 

away from it. Many educators held , the secondary level education in many Afri can 

countries is not geared towards preparing the youth for real life they would face in their 

respective cOl11m uniti es. Accord ing to Crossely ( 1984), the secondary school educat ion of 

develop ing countri es is irre levant and shallow which is not oriented in community 

problems and which is not oriented towards the so lution of these commun it), prob lems. 

The content and the methodo logy, instructional materials and assessment technique 

suggested in the syllabus shou ld also be appropri ate and proportionate to the knowledge 

level of the learners, if the des ired qua li ty of ed ucat ion is to be attained effecti ve ly. 

According to Coombs ( 1985) qua lity of educat ion as viewed here pertai ns to the 

re levance what is taught and lea rned to how we ll it fit s the present and fut ure learn ing 

needs of the part icu lar lea rners in question. given their particular circumstance and 

prospects. He al so farth er expressed that ; the suggested teaching method. instructional 

mater ial s and assessmen t should be appropriate to be the teaching learning is effecti ve. 
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Moreover, Cowie and Pech (1994) have stated that, the relevance and appropri ates of 

curriculum has a great impact on students academic performance. 

2.3.2 Teachers' Related Factors 

2.3.2.1 Teachers Qualification 

Teaching is not a mere occupation where people can go with out the possess ion of the 

required qualification. It requires expert knowledge, speciali zed sk ill s and a feeling of 

responsibility (Ayalew, 1991 ).Some authors connect effectiveness of teachers with quality 

teaching. Effectiveness of teacher plays a magnificent role in fostering qua lity learning 

(Sears & Marshall , 1990). In support of this, Anderson (2004:20) poin ted out : 

A growing body of evidence suggests that schools can make a great 
difference in terms of student achievement, and a substantial 
portion of that difference attributable to teachers. Specifically, 
differential teacher effectiveness is strong determination of 
deference in student learning, far outweighing the effects of 
difference in class size and class heterogeneity. Students who are 

. aSSigned 10 one ineffective teacher after anoii,er' have 
significantly lower achievement and learning (that is, again in 
achievement) (han those who are assigned (0 a sequence of 
several highly effective teachers. Thus, the impact of teacher 
effectiveness (ineffictiveness) seems to be additive and cumulative 

The effecti veness of teachers is increasingly becoming the focus of interest pa l1icularly in 

deve loping countries because they are age nt of educational reform in the classroom 

(Darling-Hammond , 2000). Observable indicators of effectiveness of teachers that are 

strongly related to performance of students are: maximizing instructional time to increase 

content coverage (Verwimp, 1999); the use of lesson plan(Perrott , 1994), employ of 

appropriate and variety of teaching Materials (MOE, 1998);clarity and Variety of teaching 

methodology (A ndesron,2004). He stated also that , the effecti veness of teachers, 

determ ined by their competency, in terms of both subject matter and pedagogical ski ll s. 

Most ed ucators underlined that effective teachers must understand the curri cu lum from 

the perspecti ve of the intended learn ing outcomes. The mastery of each academic subject 

demands speci fi c area of knowledge (A nderson; 2004). Acco rd ingly informa tion 

gathering. problem so lving, public presentat ion argum ent, assessment and eva luation of 

evidence are essen ti al ski ll s requ ired by teachers for the mastery of History (Marw ick, 

1993). 



Teacher's pedagogical ski ll is the second most important element in delivering effective 

teaching-learning process in the classroom (Anderson, 2004).A research study 

undertaken by Lockheed and Levin (1993 :29) states: 

Teaching is a complex enterprise of a wide range of international strategies. The 
strategies include those for teaching specific subject and those for managing Ihe 
classroom. At a bare minimum, effective leaching evolves: a) presenting material 
in a rational and orderly fashion at a place appropriate to the sludellls' age. b) 
Requiring active students participation, c) providing students opportunities to 
practice and apply whal Ih ey have learned. particularly in relationship 10 Iheir 
own experience, d) monitoring and evaluating students' performance and giving 
appropriately pacedfeedback on sludents performance. 

Therefore, teaching history at secondary school requires its own specific strategies in 

which the teachers must cope with better students ' performance. Hence, teachers' level of 

subject matter knowledge and pedagogical skill s are related to teachers' level of 

education and experience, which can affect students' academic performance. 

Teachers' level of formal educational is often used as an indicator of the ir subject matter 

knowledge. Although the impact of teachers' year of education on their students' 

performance is not consistent in all studies, in most cases the higher the level of teacher 

qualification the better in effecti veness (Fuller, 1989). Regarding the teachers training 

requirement on a subject matter and mastery of pedagogy, Carron and Chau (1996:263) 

state: 

Compelence. which is Ihe resull of lraining and experience. fo und 10 

be important to a certain extent. {n some cases, teachers manifestly 
did not master the subjecls. which Ihey were supposed to leach. This 
did affeci Iheir performance in Iwo ways. Firsl of all. their teaching in 
the given subjeci was poor. bUI also Ihey lend 10 devote less lime 10 

the subjects in which they were not ease. However, a more important 
problem of compelellce was Ihe lack of pedagogical skills, because of 
poor pre-service as well as in-service (raining, was a more 
widespread and more serious handicap for efficienl leaching. 

It is likely that poor performance of students is attributed not only to the existence of 

unqualified or under quali fi ed teachers but also lack of cont inuous profess iona l 

development. Continuous profess ional development of teachers is signifi cant to 

overcome shortcomings that may have been part of teachers' pre-service educati on and 

kee p teachers abreast of nell' knowledge and practi ces in the fi eld (Anderson, 2004). 
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Major approaches of professional development and support to teachers are conduct ing by 

var ious in-service training program, pedagogical supervision support, dialogue and 

reflection with other teachers and personal reading (UNICEF, 2000) 

The fir st ongoing professional support to teachers could be carried out through teachers' 

centers or school clusters. This is relatively cost effective, as teachers do not have to 

spend s ign ifi cant periods away from home (Levin and Lockeed , 1993). In this school 

based system, School principal and teachers playa crucial role in br ingi ng better students 

performances(lbid) 

Availability and quality of pedagogical superv ision serv ice is the second form of 

prov iding in service development and support to teacher. Supervision service is carried 

by externa l (educational administrators at various level) and internal (school principal 

and teachers) bodies. External pedagogical supervis ion support prov ided teachers by 

illspeCtors or supervisors includes: pedagogical control al10 'su'pport, provided to teachers 

and school pr incipals in carrying out their respective tasks: the ex tent to which they 

service continuous information and clear quality of the admin istrat ive backing on which 

they can count (Carron and Gruwe, 1997) . 

Vario us literatures on the quality of educat ion exhibi ted that classroom and school 

pedagogical superv isions and support playa key role in improving the school quality 

acco untabi lity ( Leve in and Lockheed,1993). Neve rtheless, the trend in developing as 

we ll as deve loped countries is on administrative superv ision (Carron and Chau, 1996). 

Dialogue and reflection among teachers at the school leve l is the third form of schoo l­

based professional development that plays important role in the determination of the 

perfor mance of students (Levin and Lockheed , 1993). 

2.3.2.2 Teachers Professional Experience and Attitude 

towards their Profession 

In add it ion to teachers ' qua li fication , teac her's professional experience and sk ill of 

teachers are important factors that create favourable situation in the teac hing learn ing 

J§ 



process and influence students academic performance. Theoretically, it is assumed that a 

rich background of teaching experi ence increases teachers' ability to instruct effec tively. 

Result of intensive study in the area ind icates the positive correspondence of teachers' 

teaching experience and thei r actual performance in the classroom. For example, I-Iussen 

et al (1984) have sited many studies, which show the positive influence of experience on 

the classroom performance of students . 

Teaching experience, which is expressed in the number of years in teaching profess ion in 

general and history in particu lar is, important factor influencing performance of students . 

In most case the higher the experi ence of teachers in teaching profession, the better is the 

students' perfo rmance. In support of thi s proposition, in Zimbabwe, Ridda ll (1989» 

found that performance was higher in schools with more textbooks, less teachers' 

turnover and a higher percentage of trained teachers. 

Teachers attitude towards teaching profession have great value in improving perforniaJice 

of students. Regarding teacher's attitude towards teaching David et. al. (1975:2) write: 

The attitude of leachers in students' success, a s tudy among elemental)' 
school students seelllS to indicate that teacher's expectancies are self 
filifilling. Teacher 's altitude is particularly crucial, in the case of ESL 
students. Positive altitude on the part of the teacher is essential to success. 

Teachers must be committed for the deli very of the subj ect matter effecti ve ly. Effective 

teachers are highly committed and care about their students (Craig et. ai, 1998); they need 

supportive work ing conditions to ma inta in these positive atti tude. Therefore, the 

professional experi ence of teachers and atti tude towards their profess ion are significant 

elements that need due consideration in addressing better teachers qualifi cat ion wh ich 

influence students' academi c performance. 

2.3.3 The Teaching Learning Process 

In order to promote better stude nts performance, some researchers argue that more 

attcnt ion has to be given in im proving the educational process in the class room 

(Kyriacou, 1994). Teachers are pivotal for effect iveness of teaching learning process. The 

three basic teachers acti vit ies that are decisively related to perform ance of stude nt s are 
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Lesson plan (Perrott, 1994); effectiveness of teaching methods and materials and 

effectiveness of assessment (Anderson, 2004). Accordi ng to Borich( 1988: I )important 

behaviours expected from classroom teach ing include: 

... Teaching is complex and difJicult task. One of the most complex and 
difJiculttasks facing the fields of education 10 day is determin ing exactly what 
constitute an effective teacher. Some of the comprehensive pictures of an 
effective teacher are objective writing, lesson planning, teaching strategies, 
questioning style and classroom managemenl. 

Educational research findings shows the determinants teachers' activities that are related 

to students' performance are setting clear and spec ifi c internati onal plans, efficiency of 

teach ing methods, materials and assessment techniques. 

2.3.3.1 Preparation and Utilization of Lesson Plans 

Planning is one of the factors that influence the amount and rate of learni ng slllce it 

employs suitab le principles of ordering the sequence of subject matter and constructing 

its in ternal logic and organization '. A further look into the need for planni ng, Perrott 

(1994) has expla ined: 

The planning function requires rhe reacher 10 make decisions about p upils 
needs, the most appropriate goals and objectives to help meet those needs, the 
motivation necessary to aUain their goals and objectives and the most 
appropriate teaching strategies for the attainment of those goal; and 
objectives. The planningfimction usually occurs when the teacher is alone and 
has time to consider long-term and shorr ferm plans; the pupils progress; the 
availability of resources, equipment and materials: the time requirements of 
particular activities and other issues. 

In view of identi fYi ng the significance of lesson plan preparation the manual methods of 

teaching hi story (Germew,2000) has revealed the lesson planning guide including the 

format for the preparation of annual plans, week ly and daily plans 

2.3.3.2 The Teaching Process 

Teaching is used to change and shape the behaviour of students through the given 

medium of instruction (Barich , 1988 :22) states: 



Mosl modern definilions oj effeclive leaching idenlifY pallerns oj leacher 

student interaction in the classroom that influence the cognitive and 

affeclive perJormance oj srudenls. Five key behaviours oj effeclive 

teaching and some indicators pertaining /0 them are clarity, variety, 

task orientation, engagement, moderate to high survive rate 

Hence, effective teaching consists of the interaction of two inseparable elements: 

methods of teaching history and instructional materials used. Each of these is reviewed in 

the following sect ions. 

2.3.3.2.1 Methods of Teaching History 

The quality of education is largely dependent on the quality of instructional being 

provided in the actual classroom. One of the major qualities that a teacher needs to 

possess to implement the curriculum plan effectively is a sound knowledge of the 

fundamental methodS <fnd -techniques of teaching, which can affect students' flcademic 

performance. In support of th is, based on history teaching, Giese ( 1996 :29) has to say the 

following: 

Knowing Ihe subjecI mailer or content knowledge is not suffiCient Jar 
knowledge and understanding with regard to general and specific 
pedagogy should support Ihat subject mailer. ...In addilion 10 
knOl,.{edge Ihis Iype of generic pedagogy Culling across subjecls. 
hislOI), leachers should be familiar wilh subject specific pedagogy ill 
order 10 improve Ihe quality of education and students academic 
performance. 

From the preceding di scussion, it can be stated that teacher who implement curr iculum 

innovation need experts in both the subject; what to teach and pedagogy; how to teach. 

Otherwise, with out adequate performance on such basic activities, no indiv idual can 

claim the status of profess ional teacher. On the other hand, a teacher who knows hi s 

subject, but cannot put it across to his students is teacher who is poor in methods of 

teaching and as a result it is low academic performance (Born et al 1982). Therefore, 

teacher cannot possibly succeed unless he has a through knowledge of the most accepted 

methods and techn iques of teaching, which enable him to communicate effec ti ve ly with 

students. 
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With in our mind, there are certain problems, which reqUire drastic changes in the 

existing methods of history teaching. In line with this, that is, concerning the problem 

of history teaching in secondary school Wilson in his article entitled, "Research on 

history teaching," published in America Education Association (2001 :541) states: 

One of the problems in history classroom. which negatively affect 
students' academic performance, is teachers concern with being able to 
teach a vast number of topics in a shallow manner in their classes. The 
other one is, the way the sllbject is taught to students. HistOlY teachers 
give attention to "how milch information stlldents have" instead of 
"what type of information students have and how quality that 
information is". As a result, teachers f ocus on the superjicialtreatment 
of a wide variety of historical topics and subsequently employ such 
traditional teaching methods as a lecture recitation, textbook reading 
etc. which can result in studenls' academic peljormance. 

In the same Ville, researches done in our country shows that history is subject 

uninteresting to students due to boring activities and the teaching methods used by 

teacher (Tekeste, 1990). From the above discussion, one can raise the question by what 

kind of strategies, methods and techniques can history is taught more effectively to 

improve students' academic performance. 

Educationalist observe that as in the case of all other subject areas, in the teaching social 

studies, in which history forms one major components, there is no one best approach that 

fits all instructional objectives, content, etc. An effective teacher, utilizes a variety of 

approaches that suit the elements specified above (Rodeny, 1994) indicate that the 

traditional methods of history teaching is not the most effective method and it affect 

students academic performance. This is a view of commonly shared by many scholars. 

For instance, Rogers is one of those scholars who emphasize the same argument. He has 

the opin ion that traditional method of teaching history teaching not only bored students 

but also affect their academic performance (Rogers, 1987). 

By traditional method of hi story, teaching scho lars are referring to expository teaching, 

now it is more specifically the lecture meth od that is under attack by scholars and 

researchers. Expository teaching strategy is appropr iate when the aim is the transmiss ion 

of a spec ifi c body of knowledge to stu dents. In Sti ch a strategy there is little room 

accorded to students' acti ve in vo lvement (Baye r, 1971). The lecture method is one of~ 
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which is essent ially telling, and thus it belongs to expository strategy. Perrott ( 1982) 

points out, thi s method occupies of the lesson time in classroom instruction of every 

subject. Research studi es conducted specifically on hi story teaching have also shown that 

the lecture method remains the basic form of instruction in which hi story courses are 

most commonly taught (Wil son, 2001). 

Bes ides thi s drawback, many advantages are associated to the lectu re method . This 

method is sa id to be more appropriate to cover a large amount of materia l. It is effective 

al so when the task is to impart ideas and information. People strongly de fined thi s 

method for hi story teaching, the ground that it is very effective in giving factual 

information (Aggrawa l, 1983). However, it is important to note that traditional history 

teaching is com ing under attack because it gives greater emphasis to memorizat ion. 

It needs to emphas ize, however, that students cannot develop th eir hi storica l thought 

through pure lecture niethod, which emphas ized on mastery of informat ion." Based on thi s 

through carefu l se lection of appropri ate methods, teachers can have significant on the 

student 's achievemen t. In light of the present realities foun d in Ethiopia secondary 

schoo ls classrooms, hi story teachers should change the way in w hi ch they teach hi story. 

[n order to im prove the students achi evement, emphas is should be g iven to acti ve and 

student centered app roaches to learning w here students are g iven the opportunity to 

discuss, think, analysis and develop skills necessary to understand cause and effect, 

change, etc. (Rodeny, 1994) . 

Several studi es cond ucted at secondary schools have examined the long term effects of 

acti ve student participation instruction and then have conducted th at there would be 

greater probabi I ity of the performance of students in compression to the group of students 

taught with less active parti c ipati on (Stallings and Stipek, 1986). The suggested methods 

of teaching hi story are exp lanation, di scussion, group di scussion , presentation, debate and 

gust invitation ( MOE, 1998).More over, Inquiry learning, di scovery lea rning, problem 

solving, ro le-p laying, project meth od, student seatwork and ass ignmen t and group work 

are learner-centered methods of teaching (MOE, 1999). Moreover, Aggra wa l ( 1983) in 

his book entitled ··Teaching of History", Ga rvey and Krug ( 1989) in the ir book " Models 
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o f hi story teaching in secondary school" and Brown ( 1966) in his article" Teaching 

History in A tTica" include causation method, prob lem solving method, debating, field trip 

and dramati zation as the best methods of teaching hi story. 

Therefore, the history teacher must make th e teaching meaningful. They can make it 

meaningful and understandable to students by li nking it to students' experience and by 

bui ld ing certain conception in a vari ety of ways to enhance the students' Achievement 

(Downey and Levstik, 199 1). 

In the last analys is, Formwalta (2002), suggest some key points for effective hi story 

teaching or bringing life to the hi story classroom: 

- Teachers need to be inspired and they need to insp ire their students. They must love 

what they teach. They need to know the ir subj ect and learn something more about 

each day. 

- Teachers should not make the text book his sole authority. Let the textbook guide the 

outl ine for the course, but teach from other sources, espec ia ll y primary source as well. 

- G ive students questions that will get them to look fo r important ideas and points while 

they read. 

- Ask students to read local newspapers accounts of reconstruction. 

Use local history in teaching. 

In general , in hi story instruction, teachers must rea li ze the extent to which students are 

learning. For this, they need to spec ifically pay attention to the use of various methods 

and techniques, and consider the issues of students' instructional process. 

2.3.3.2.2 Utilization of Teaching Aids 

T he quality of educati on is influ enced by the way teachers make use of teaching aids in 

the teaching-learn ing process (A mare, 1998). Teaching a ids refer to the different 

resources teachers use to fac ili tate pupil s learn ing . They enab le teachers to make learn ing 

more concrete, effect ive, interesting, in spi rational , meani ngful and vivid. Teachi ng aids 

cou ld be orig ina l obj ects and imitations (Models) , wh ich are used for specific subject area 

( Ibid). 



Students' exposure to different media is believed to broaden students' experiences and 

improves students' creati vity (Dale, 1969). With thi s regard , teaching aids suggested to 

hi story teaching at secondary school are the fo llowing. These are: Charts, Maps Globs, 

and Photographs, Newspaper, pictures, posters and film s. (MOE, 1998). 

2.3.3.2.3 Techniques of Assessment 

As Rutter and hi s co lleagues cited in Lockheed and Verspoor ( 199 1) one of the main 

req uirement of effecti ve learning is that teachers continuously check and eva luate 

students lea rning behavioural outcomes. Hence, assessment and teaching are so closely 

interrelated that it is virtually impossible to work in either fi eld without be ing constantly 

concerned with the other (Heaton, 1990) 

Classroom assessment is carried out for a variety of purposes. Kellaghan and Greaney 

(200 I :2 0; I~a~e explained the purpose of assessment as fo llows: 
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At til" individual level, it is used: (a) to describe students' learning, to 
idel1lifj' and diagnose learning problems, and to plan f urther 
leaching/learning; (b) to provide guidance for students ill select ing 
fitrtller courses of study or in deciding on vocational options: (c) 1II0tivate 
students by providing goals or targets, by ciarifj'ing the nature of 
learning tasks, and by lelling sludents, and their teachers, knoll' holV they 
are progressing: (d) to certifY that individual have reached a certain level 
of competence; and (e) to selecl individuals for Ihe nexl level of the 
education system or for a job. 

Teachers are highly expected to assess pupils and to make sound decisions in relation to 

planning and de li vering instruction, determining pupils' academ ic achievement, 

controlling order and di scipl ine, etc. (MOE, 1999). 

In recognit ion to the va lue of continuous assessment in enhancing qual ity of educat ion, 

the educat ion and tra ining po licy of Eth iopia (TGE, 1994) states "cont inuous assessment 

in academi c and practi cal subjects, including apti tude test will be conducted to ascertain 

the forma tion of all rounded profi le of studems at all levels". According ly students' 

assessment at the classroom could be carried out at the sta rt . during the process or 

learni ng and towards the end (MOE, 1999). 



Whi Ie implementing continuous assessment, teachers must employ variety of techniques. 

In line with this, the assessment technique suggested to history in grade nine (9) are 

review questions, exercises, group work, and discuss ion, group report, oral question and 

assignment (MOE, 1998) 

2.3.4 Language of instruction and Instructional Resources 

2.3.4.1 Language of Instruction 

It is through the language of instruction that the content of the subject is delivered to 

students (Marew, 1998). The language of instruction is a key factor to facilitate or hinder 

the teaching learning process. There should be effective communication between the 

students and the teacher in order to enhance the teaching learning activity. 

However, majority of secondary school students, for whom, the medium of instruction is 

through their second or third language is very poor in language of instruction. Finding of 
,.' ~ . 

various researchers (Wanna and Tsion, 1994, Brown, 1996 Genet, 1991) have shown th at 

English as a medium of instruction has created difficulties on the teaching learning 

process in general and students' academ ic performance in particular. Gall ,el.al ( 1997) 

states that, lack of famili ar with the language of instruction is grave obstacle for 

secondary school pupils coming from deprived backgrounds, and this difficulty is felt 

with particular actress for students' academic weakness. Calliods (1989) al so stated that, 

when students do not have language ability, they could not understand their teachers as 

we ll as the teaching material s written in Engli sh. 

With regard to the above idea, Aggrawl ( 1983) stated as, " Particularly, in countries where 

students' mother tongue is not used as a medium of instruction, the language element 

need dully concern, the author of the textbook who needs to pay regard to the level of 

students' understanding". Thi s is to say that in order to convey ideas, the vocab ulary 

ShOll Id be appropriate for the c lass leve l. 

Due to thi s, problem students failed to work hard and face the problem of academic 

de fi ciency. For instance, as it is indicated by Wakitav i and Vender, (1997) in Kenya, as 



in other developing countries, teachers are required to instruct their students in English. 

Some students have limited proficiency in English and teachers find it very difficu lt to 

help them their problems. This is because of the fact that, for most of the Kenyan 

students, English is usually their third language. 

Similarly, students in secondary school in Ethiopia have the above noted problem 

regarding the language of instruction. I.e. the students are weak in the language of 

instruction (English). Hence, it creates difficulties during the teaching learning process. 

Regarding the ineffic iency of the students in the med ium of instruction, Tekeste (1990), 

has noted that, the greater number of senior secondary school teachers had explained that 

the language ability of the learners at this level of education is poor. As to him, teachers 

further stated that, English as a medium of instruct ion has created problem both for 

teachers and for students. Thus, the situation has hindered the effective communication 

between the teacher and the students, which in turn influence understanding of the subject 

matter. The finding of the above researcher revealed that stlidents who are unfamiliar to 

English are suffering from double problem. One is the struggle to the mastery of the 

subject and the other is to the mastery of the language of instruct ion. 

Moreover, research finding of Wanna and Tsion( 1994) reveal that , the language problem 

is in fact the major impediment to students' educational progress. Because, the 

curriculum is taught in a language that is difficult from the one(s) used at home. It also 

shows that femal e students in secondary school of thi s country repeat grades because of 

the problem of the language of instruction (English). Thus, academic Poorness can result 

from an environment that does not accommodate individual difference including the 

language of students with limited proficiency in Engli sh who need instruction to be in 

their native language, but are forced to learn in English can face academic difficulty. 

With this in mind, it is important to note here that the nature of the medium of instruction 

through wh ich the students come to grips with the problem is one of the factors 

influenc ing students' academic performance in hi story. Students should learn hi storical 

lesson through the written and spoken words. Thi s is to say that language as medium of 



instruction by which history is taught has a prominent importance on students ' academic 

performance (Carr, 1966). 

The above statement of Carr has va lidity, concernmg hi storical education of every 

country. But, as Brown ( 1966) points out, the problems of language of hi stori cal 

education is much more significant for most African countries. The same author has to 

say, there, historical educat ion is more complicated and problematic because of the co­

existence of at li st two languages, nati ve language and the second "official" language. It 

is an established fact that in most African countries, history is taught and learnt through a 

second language rather than the mother tongue (Ibid). 

Regarding the proficiency in the language of instruction expected from the teacher, 

Tekeste (1990) asserted that with out the use of language only few classroom act ivities 

would be carried out. Thi s is also true with explanations. In teaching-learning process, 

usually the teacher needs appropriate language in order to give adequate ex planat ions, 

which are concise, and the po int . S imilarly, Kyriacou (1991) discussed the importance of 

language for explanation as valuable tool in the teaching learning process. Moreover, 

they suggested, teachers are likely to be tempted top talk too much. To do so, they need 

to have good command of the language of instruction. 

Generally, many writers and researchers have documented the usefulness of effective 

communication in the teaching-learning process. For instance, Kuper cited in Dreje 

(1998: 188) has asserted: 

One of Ihe areas Ihal ensure curriculum relevance is Ihe immediacy of 
events, ideas and phenomena Ihal are communicated to the learner 
through Ihe language helshe can understand. Instructional processes 
are by and large Ihe acq uis ition when classroom instruction is 
facilitared. Thar JIIusl be the relative end of curriculum underlaking, 
since many educators argue (hal low achievement is due not fa lack of 
intelligence, ralher the communication problems. 



2.3.4.2 Instructional Resources 

Different research findings, (Coombs, 1985 and Amare, 1999) revealed that instructional 

materials such as textbooks newspaper, audiovisual aids, reference books, magazines and 

other materials are very careful in facilitating effecti ve teaching and learning. The wealth 

of teaching materials available in secondary schools and the way in which they are used 

and related to the instructional program have influence the academ ic performance of 

students. In situational resources are among the important variables that enhance 

instructional outcome. However, it does not mean that ava il ab ility of these material s 

alone guarantee effective learning outcomes. In add ition, the qua lity and relevance of 

these materials and effective and efficient utili zat ion of them determine their positive 

association with the teaching learn ing process. 

In the same manner, Anderson et al (1989) have noted clearly, the provision of sufficient, 

quality, adequate and relevance of the textbooks and other reference materials m 
,. ~ ~ ~- ~ . 

secondary school is the most consistent factors leading to improve the quality of 

education in genera l and the academic performance of students in part icular. 

Teaching is a very challenging task even with adequate avai lability of instructional 

material s. Indeed, when there is a shortage of these and other equ ipment, it becomes 

difficu lt. Many educators have identified textbooks as the most important teaching 

materials. Research in education often considers them as a prim e source of data because 

they are regarded as refl ecting so fully and accurate ly the curri cu lum content 

( Plmer, 1966). 

However, a textbook is onl y one type of instructional tools. it is also not supposed to be 

the sole instructi onal resources to be used in history class. In line with this, Mcphil 

( 1969) points out that "in far many classrooms ... the text becomes the curriculum : it 

becomes the objectives of the course; it becomes the end rather than a means to the end". 

What follows then is that the teacher too often becomes the "ass ister" and covering or 

fin ishing the textbook rather than helping students to deve lop understanding becomes hi s 

signi fi cant task. 



In vIew of this, a single textbook cannot fully respond to the demands of the actual 

classroom situation. Therefore, scholars like Garvey and Krug (1989) have suggested that 

the history teacher can draw such instructional resources from any fie ld of human 

Endeavour. With regard to thi s, Bron( 1966:37) forwarded the following major types of 

instructional resources to hi story instruction: 

Instructional resources that are appropriate for histmy class and have 
effect on students' academic pel!ormance are (1) audio-visual materials, 
e.g. Models, real objects, pictures, motion pictures, slides, radio, 
television. maps. charts, drams, art and music. (2) Community resources, 
e.g. vis it ( 0 museum and historical s ites, resource visitors, and persons to 
intervie\\'. (3) Reading materials like lextbook encyclopaedia, refe rence, 
magazine, pamphlets and newspaper. 

Researchers have proved that the availabil ity and quality of school library play a 

fundamental role in the acquisition of knowledge by pupil, and in the improvement of 

school results (W illms, 2000). The above discussion reveals that the avail ab ility of 

instructional resources plays a great role . For this end, the school library has to be 

furni shed with necessatY'reference materials. Research have proved that the "3varlability 

and quality of school lib rary playa fundamental role in the acquisition 

In the case study made by Carron and Chau (1996) in India, the quality of the school 

library was strongly corre lated with pupils' achievement in Hindi and mathematics. 

Michelson (1 970) also reports the existence of pos itive association between verba l 

achievements when he related library books measured by number vo lumes for the sample 

597 white students enroll ed in 36 schools in a large Eastern City. More over, in Latin 

America, study that included 50,000 students in grades three and fo ur indicates that 

children whose school s had an inadequate library were significantly more likely to show 

lower test score and higher grade repetition than those whose schools were well 

equ ipped. 

Generall y, from th e above studies it is poss ib le to conclude that the presence or absence 

of school library and pert inent fac ilities contribute to the difference in performance 

students. 
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2.3.4.2.1 Class Size 

C lass size is one of the major factors , which are considered among with in school 

variab les that influence students' academic performance. The answer to the question 

" how many students should a class accommodate to create conducive environment for 

e ffec ti ve teaching learning?" may vary from country to country and from one subject 

another. In line with thi s, the above-mentioned authors went on saying, there seems 

" ... No unanimity of opinion or scientifi c ev idences that has general acceptance at 

present" with regard to the average optimum number of students be assigned in one 

section. The controversy on class size seems not only on the number of students to be 

placed in a section but also on the degree of e ffectiveness if instruction to group of 

students. With regard to this, according to Cohn and Rossmiller ( 1987) there is no 

optimum class size, since the optimum num ber varies wi th subject matter, the 

instructional mode employed, the individual students and the degree of students' mobility 

between classes. 

C lass size has a significant effect when it exceeds the limit. The teaching strategy has it s 

contribution to the importance of class size. Pract ical group work and giving of test is 

difficult when class size exceed 40 and where as a lecture is likely to be effective, 

between 20 to 80 students Bennet, (1996). He farther expressed that as class sizes 

increases the volume of work in marking increases. Moreover, Colough and Kitch (1993) 

confirms that as class size increases it would be very difficu lt in getting to students. 

According to Gorton (1988) , teachers vie\\ that the quality of their teaching with their 

students declined with an increase in the size of the class. A large class al so impedes the 

effecti veness of teaching-learning process b\ creat ing a w ide gap between the teacher and 

students. Furthermore, Tozer et. ai, ( 1993) states that, la rge class size leads to di sc ipline 

prob lem, less in vo lvement of studen ts in classroom acti vi ti es, littl e or no support to 

indi vidual student accord ing to their need and burden some to co rrect students class work 

and homework by the teacher. Because of th is. studen ts may deve lop an atmosphere of 

di s in te rest in their learning because they di d not kno\\' whether they did good or not. 



More over, large class has disadvantage both for the teacher and for students. According 

to Otto and Sanders (1964), in large class instruction tends to become the lecture type, 

which hindered group participat ion and learning by doing: ora l communication with in 

the classroom fro m pupil to pupil and from pupil to teacher wou ld be minimized, with the 

teacher only doing most of the talking: and identification on and provision of attention to 

the individual needs of the students become difficult on the part of the teacher. Bes ides, 

providing equality of educat ional opportunit ies to students at the classroom level, is 

rea lized when the teacher notices that each student is entitled to the teachers' attention, 

help and guidance according to hi s needs and acts accordingly (Azeb, 1984). 

In Ethiopia even though the participation rate of the school age ch ildren at the secondary 

level low, the school system is characterized by large class size, especially the secondary 

school found in the cit ies and towns of the country. According the pol icy issued by MOE 

( 1994) at secondary schoo l level, the class size should not exceed 40 students. However, 

in practice, the number of students in a classroom is far more the- state'd number. 

Accordi ng the MOE (200 1) the contemporary average class size in the secondary school 

of Eth iopia (9- 12) is 74.9. The main problem is the inability of the coun try to provide 

education system with adequate classroom and other faci lities. Because of th is, problems 

re lated with students' fo llow-up, students ' participation, teacher student communicat ion 

and feedback system were some of the consequence of overcrowded classroom. This 

imp lies that overcrowded class is one of the factors, which adverse ly affect the students' 

academic performance. 

Bes ides the class size, particularly concerning history teaching and learning, classroom 

organizati on should be taken in to considerat ion to accommodate instructional dev ices 

and different types of teaching and learn ing activities on history class in order to 

enhance students' academic performance (Brown 1966). More over, David (1998:3-4) in 

hi s "statement on exce ll ent classroom teaching history" writes: 

The classroom environment musl actively promote the learning of hislDl)'. This 
inc/lldes (h e presence 0/01 1 adequate s lIpply of relevanr and up -to-dOle maps and 
Gudio-vis lIol maleria/s as well as {h e necessary equipment. Th e nUll/bel' 0/ slUdem per 
class mllst no! exceed the numher that carryon meaningfu l interaction over course 
issues. 



In supporting the above idea, Farrent (1980) has also suggest that due consideration 

should be given to the classrooms in such a way to encourage both teachers and students 

in being conducive environment. Such a classroom situation should be attractive for the 

learners to encourage the teaching learning process. 

2.3.5 Students' Characteristics 

Implementation of effective learning process requ ires close examination of the learners. 

According to Anderson (2004:45), one must request the following in the teaching 

learning process: 

.. What is the student supposed to learn Irolll his or her participation in this activity? 
What knowledge is to be acquired or constructed? What cognitive processes are to be 
employed? Continued locus on student lIIakes it more likely that the learning unit will 
be ellective. 

Students' related variables that have influenced the pedagogical teaching learning 

conditions in history are Students ' attitude and behaviour in school. 

2.3.5.1 Students Attitude towards Learning History 

Over the decades, interest has become an important concept with in the field of educatiun 

(Engstrom, 1994). In the teaching learn ing process, basic motivation to learn hi story is 

pivotal. It is difficult to hi story teacher to teach history if students have not interest for 

learning. Major factors that influence students' interest for learning history are soc ial 

background of child, interaction of teachers with students, teachers method of teaching, 

teachers characteristics (aggress iveness, pronunc iation approach etc) and the individual 

characteristics of students (Graves, 1980). 

Furthermore, Aggrawal (1996) stated th at students usually develop lack of interest in 

particular subjects when teachers are not good enough in teaching those subjects at their 

lower grades or when they are biased on the subj ect. Some tomes students di slike subjects 

because of the negative attitudes they have deve loped to their teachers. They can even 

deve lop even host ility toward a teache r and they di slike a subject that is taught by th at 

particular teacher. He also stated th at lack of planning and preparation by teachers, 

ineffective sty le of presentation of the lesson, fa i lu re to use appropriate teaching a ids and fai I 
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to involve students in the instructional activities are the cause for the students to di slike a 

particu lar subject. 

In any given classroom, there may be large number of students. These students obviously 

have shown individual difference in curiosity to learn history. Furthermore, the attitude of 

each students towards hi story may be influence by his! her interact ion with the teacher 

persona lity and by hi s interaction other individuals in the classroom. In most cases, students 

interest towards history may be derive from the charisma of the particular teacher (Graves: 

1980) . Therefore, the attitude of students towards learning hi story, affect their academic 

performance. 

2.3.5.2 Students Classroom Behaviour 

There is an increasing interest in having measure of problems in student behaviours 

(Pastletllvya!te, .1994), such as absenteeism, di sc iplinary problems .an.d vandali sm. 

When students are absent from school , they forgo their opportuniti es to learn. In the 

meant im e, they niay interfere with other students' opportunity to lea rn through peer relation. 

Absentee ism is also harmful for students to estab li sh the habits of consistent and on-time 

attendance. Such habits wi ll serve young people well in their furt her work lives (Smith et ai , 

1995). 

Students ' discip linary problem and vandalism affect teacher and students by reducing school 

effectiveness, inhibiting student learning, and di srupti ng the school-learning environment. 

The measurement of problems in students' behaviour help to prov ide a more comprehensive 

picture of student' outcomes (Pastlethwait, I 994). Meanwhi Ie, it increases the predictive 

po\ver of background variables on students' performance. 

2.3.6 Guidance and Counselling 

Different scholars based on the se rvice it tends to provide, define guidance and counselling 

in many ways . According to Gorton, et al (1988), guidance and counse lling is a process in 

which a professionall y certifi ed counse llor works lIith students individua ll y or in groups to 

assist them in so lvi ng educational, vocational and profess iona l and soc ia l concerns of the 



learners in order to become mentally health and effective individuals who function at optimal 

levels to achieve full potentia l. Moreover, UN ESCO,(1 994) defined guidance and 

counselling as a service des igned to assist students to adjust their environment, deve loping an 

abili ty to set reali stic goal s for themse lves and improve their total progress . 

Every school should provide and keep a fil e of prominent records of learning, a complete 

statement of the final marks of eve ry student for every subj ect. These would help to fo ll ow 

up the individual student and prov ide him assistance and guidance and thi s is mostly the 

responsibility and task of the counse ll or in the schoo l (Ukj e, I 992). The main purpose of 

guidance and counselling is prov iding students counselling and the opportunity to d iscover 

their interest, abilities and capac it ies in various studies, assist ing them in a way studies will 

contribute best to the rea li zation of their educational plan and where such studies may be best 

pursued. 
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Acco rding to Aggrawal (1995) , one of the major defects of the present system of -

edu cation , particul arly secondary school educat ion is that, ta lents of the students are not 

being properly harnessed. i.e . education is not prov ided according to the needs and 

interest of the students as the resu lt of the absence of guidance and counse llor in the 

schoo l. Thus, students are forced to read subj ect with out reference to any goal. as a 

result, many students are at a loss of understand what subj ects to take so to solve these 

and other learning problems in secondary schools, the ass ignment of profess ional 

guidance and co unse ll or is mandatory. 

As rev iewed by Ukej e ( 1992), one of the obj ectives of guidance and counse lling is to 

help students to plan a sui tab le ed ucational program and make effective use of the 

program. Secondary school students have to develop effective study skill s and habit in 

order to achieve the ir acade mic career successfully. In add ition to this, most of th e 

students at secondary schoo ls are at the ado lescent stage. Due to thi s, they have phys ical 

and socia l prob lems that hinder their learning act ivates. Therefore, it is the task of the 

counse ll or to help these students to so lve the prob lems re lated w ith the ado lescent stage. 

So fa r, it had been noted regard ing the adva ntage of gu idance and counsel ling. However. 

the prob lem wit h the secondary schoo l in Eth iop ia revea ls that, majo ri ty of them do not 



have profess ional who is able to provide appropriate guidance and counselling service. 

Thus, students are deprived of the services, which could be ga ined from guidance and 

counse lling. Regarding this, Sileshi (2000) states that, the mini stry of education could not 

assign profess ional counsellor for majority of the secondary school in the country, due to 

profess iona l in the field. Based on thi s experience, Sil esh i states that principals in 

secondary schools assign teachers whose teaching load is rel ati vely small as counsellor. 

However, the problem is, since these teachers are not trained for this purpose, their role 

as counsellors make the services they provide questionable . Th is can affect students ' 

academic performance. A pointed out by Tickahar( 197 1) one of the causes for poor 

academic perfo rmance in the Ethiopian Secondary school is lack of orientation to various 

fi elds of interest and lack of proper study of students due to shortage of trained 

counse ll or. 



CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 Design of the Study 

The major concern of the study, as indicated earlier, is to assess factors affecting grade 

nine students history performance in secondary schools of West Showa Zone in Oromia 

regional state. To thi s end , a descripti ve survey approach was employed as the method of 

the study. This method is appropriate mainly to review current state of the problem and to 

gather several kinds of data related to the subject under study. The relevance of thi s 

approach for such purposes has been noted by Best and Khan (1993). Moreover, it is a 

planned method of data collection that involves entering a subject population and 

measuring a speci fic set of responses (Jacob, 1987). 

3.2 Sources of Data: Primary and Secondary Sources 

The collection of informatfoli was carri ed out through primary and secondary sources. In 

the secondary data, related books, Journals and booklets that show the pract ice of school 

related factors influencing performan ce of students were reviewed in the literatu re part to 

support the findings of the study. In addition, available reports and documents regardin g 

the issue were rev iewed. 

Primary data was coll ected from classroom observation and the four groups of 

respondents (schoo l principals, teachers, students and department heads) uSIn g 

questionnaire 

3.3 Research Setting 

The researcher concentrated on hi story because hi story was hi s maj or in undergraduate 

study and he has taught the subj ect in the high schools for eleven years. Grade 9 student s 

were se lected for present stu dy because it is the beginning of secondary school "' ou r 

country and it is the level where hi sto ry began to be given as a separate subj ect. 

West Shewa Zone was se lected as a research area of the study for two basic reasons. 

Fil'st ly, the in vestigator is familia r with the study area since he has taught and educated 
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there and, thus, it is hoped that he could secure adequate cooperation and assistance from 

respondents. Secondly, such study has never been carried out in the zone under study. 

3.4 Sample population and Sampling Technique 

To determine the sample and sampling technique considering the number of secondary 

school in the zone under study is imp0l1ant. There are 18 secondary schools in west 

Showa zone. Out of these five secondary schools were se lected, using random sampling 

technique. Therefore, the subject of the study includes the students of grade 9, hi story 

teachers o f the grade, department heads and princ ipals of the sample schools. 

Regard ing the sample selection of the students, in the sample, schools there are 5586 Ollt 

of thi s 3927 were Male and 1658 were fem ale . From thi s population of students 35 1 male 

149 fe male, total 500 students were selected using stratifi ed random sampling. Bes ides, 

the ava il able sampling technique was used to include all grade 9 hi story teachers 
,. ~ . 

(w hi ch are 12) department heads (5) and principal (5) of the sample secondary schools. 



Table 3.1 Total number of grade nine students in sample schools and sample 

students in each school 

Name of the School Total No. of Number of ample 

Students students 

Gedo Secondfary School M 1105 99 

F 427 38 

T 1532 137 

Ambo Secondary School M 1235 110 

F 532 48 

T 1767 158 

Sayo Secondary School M 479 43 

F 170 15 

T 649 58 

Tikur Enchid'i Secon'dary M 582 52 
,. ~ ~ 

school F 274 24 

T 856 76 

Baco Secondary School M 526 47 

F 275 24 

T 801 7 1 

Total M 3927 351 

F 1658 149 

T N=5586 N=500 

The sample sizes of students from each sample school were determined by using the 

foll owing form ula. 
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nk=Nk n 
N 

Where nk= the sample size of the k'" strata 

Nk= the population size of the k'h strata 

N = the total population size 

n= the total sample size 

3.5 Data Gathering Instruments 

The concept of using different methods approach in data collection in a single study is 

favoured in recent trends for many authors. Large numbers of researchers are using multi­

method approaches to achieve broader and often better results. Denzing in Teshome 

(1998), for example, argues that because each method reveals different aspect of 

empirical reality, multiple methods shou ld be used in every investigation as a rule. 

Brower and Hunter cited in Teshome (I 989~ noted that there are strength and weakness to 

any single co llection strategy, and using more than one data collection approaches 

permits the research to combine the strength and correct some of the differences of any 

one source of data. By using its advantage, Chen and Manion (1994) also suggest to use a 

combina tion of methods. According to Wllington (1996) even in a single small-scale 

stud y, a mixture of methods can often be adapted. Therefore, the writer of this paper 

employed the instruments to gather the necessary data for thi s study were questionnaire, 

observation and documentary analysi s. 

3.5.1 Questionnaires 

One of the instruments used to collect data was questionnaire, developed by the 

researcher based on the reviewed literature and administered to both students of grade 9, 

hi story teachers of the grade leve l, pr incipals and department heads of the sample 

sc hools. 
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First structured questionnaire was prepared for school principals (Appendix-A).!t was 

designed mainly to collect data on the personal information of the principal, teachers' 

continuous support, school faci lities and guidance and counselling. Total questions asked 

on thi s questionnaire were 14. 

The second questionnaire designed for students in Oromo Language version to facilitate 

communication and increase understanding. The structured questionnaire (Append ix-B) 

filled by students was intended to collect mainly their personal information, teach ing­

learning process, students attitude towards learn ing, medium of instruction and other 

general issues. There were about 12 questions asked in students' questionnaire. 

The third questionnai re designed for history teachers. The structured questionna ire 

(Appendix-C) includes items regardi ng teachers personal informat ion, teachers 

educational qualification, att itude and teaching ass ignment, instructional resources, 

medium of instruction, students behav iour; teaching learning process and other gell'el:a l' 

issues. The total numbers of questions asked in this questionnaire were 38. 

The fourth questionnaire focused on head of history department. It was des igned to gather 

data on their personal informat ion, mechanism of teachers' professional development and 

teaching- learning process (Append ix-D).A total of 15 quest ions were asked in the hi story 

depal1ment head . 

3.5.2 Classroom Observation Rating Scale 

The other data-gathering tool emp loyed in the study was an observation rat ing scale. It 

was des igned to gather a desc riptive data about classroom situation . Observation as one 

of the research tool s cou ld se rve for a variety of purposes. There is no substituti ve for 

direct observation as a \Va v of findi ng out about the teaching - learning process, which 

can affect students' performance. Wajnryb ( 1993) stated that, ifone wants to enrich his 

understanding of teach ing leaming, he needs to spend time looking in the classroom 

The researcher developed tll 'O categori es of rat ing scale, teacher acti vities and student 

Act ivities) to in vestigate the effecti veness of teac hing learn ing process in classroom . Thi s 
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instrument was designed to serve as a guideline for the observation of history teachers' 

implementation of different methods and techniques to enhance the students' academic 

performance. Thus, fourteen items were prepared for the teachers' activities and student 

activit ies. Five points rating sca le ( l=poor, 2=below average, 3=Average, 4= Good and 

5= Very Good) was used for this purpose. 

About 75 % (9 in number) of history teachers who are teaching grade nine were further 

se lected out of 12 hi story teachers of grade nine for c lassroom observation (2 teachers 

from each school except sayo secondary school which has only one history teacher for 

the grade level). A single teacher was observed for two consecut ive periods for forty 

minutes on different topics. Thus, the total s of 18 periods were required to observe nine 

hi story teachers of grade 9 . 

. 3;5.3. Teacher Made performance Test 

The test was intended to evaluate to what extent the national objectives of history at the 

grade leve l were attained in terms of students' performance. The test was specificall y 

made by the investigator himself for the grade un der study, taking in 10 accuunt the 

objectives and the content of the curriculum. Hence, th e performance test was designed '.0 

measure two chapters of specific content areas, namely (1) The study of history, early 

human beings, the Neolithic Revolution and th e emergence of state (2) Ancient and 

Class ical World Civilization. 

Regarding the design of the performance test, first of a ll hi story teachers from Gedo and 

Ij aj i secondary schools were drawn for consensus building on common frame works and 

relative emphasis that would be placed on each topic. T he reason behind for selecting 

teachers from Gedo and Ijaji Secondary schools \\as that they are situated near the 

wo rking pl ace of the in vestigator. Fo r the purpose of thi s, tabl e of spec ificati on for test 

construction was developed (Appendix-G) . Second , the same question , which consists 50 

item s. was deve loped for a ll sample student s (Appe nd ix-H) . These 50 items were 

prepared from each topics g iven above based on the formula (Bediru Kedir,2002) 

considering the formu la to help us to determi ne number o f items from each topi cs. 



MxN 

X 
Where M= Number of periods allotted to teach each topic 

N= Total number of Items 
X= Total number of periods allotted to teach all topics from which the 

items prepared 

Following the preparation of the test, pilot testing was carried to 30 students of the 

respective grade level drawn from Ijaji Secondary School. After the items were pilot­

tested in such a manner they were item ana lysed in order to identify the difficulty level 

and the discriminat ion power of each item. The necessary revision was made on each 

item based on the result of item ana lysis. The reliability of the test was computed using 

Kuder-Rechardson Formula 21 (K-R2,),Which is: 

rX.x = KSX2 - X(K-X) 
SX2(K_I) 

Where rxx= the reliability of whole test 

"K=' the number of items in the test 

SXl = the variance of the score 

X= the mean of the score 

Apply that formul a, the reliable index of the test was found to be 0.85 va lues. On the 

bases of this, it can be said that the reliab ility of the test is satisfactory, 

3.6 Pilot Test 

The questionnaire was tested in one of the secondary school of west Showa zone of 

Oromia regional state. I. e, at Ij aj i Secondary School. The main purpose of the pilot test 

was to check the usab ility of the instrument and the planned procedures of data 

collection, To thi s end it was tested with three history teachers, 30 students and one 

principal and one depa rt ment head of the schoo l. Based on the comment of the tryout test, 

the questionnaire we re ratified and fin ali zed with the inclusion of al l necessary 

comments. Lastl y, the fin al form was distributed to the respecti ve groups in the samp le 

school s, 

41 



\ 

3.7. Data Analysis 

Concerning student history performance test analysis, percentage of correct answer, 

instead of the total number of correct answer was used to express raw scores for 

individual students since it is relatively easy to understand by others. For each mean 

correct percentage standard deviation (SD) was calculated to indicate the range of the 

difference between schools and gender. 

As to the analysis of each independent variable , percentage for the questionnaire and 

observation check list was used . Besides mean score was also employed for observation 

cheek li st. The results have been presented using tables. 



CHAPTER FOUR 

ANALYSIS AND INTERPRETATION OF DATA 

4.1 General Characteristics Respondents 

Using the data collection instruments prepared for the present study, qu est ionnaires were 

fi lied and direct observation was made. After the instrument for data collection have been 

prepared and then dispatched to the respondents, the tota l number of form s completed are 

show n in Table 4 .1 

Table 4.1 Numbers of Respondents 

Respondents Number % 
Principal 5 100 
Students who completed the questionnaire 487 95.8 
Students who took history tests 492 98.4 
History department head 5 100 
History teache'cS i 12 100 

All the principals (5) , 95,8% of students, all teacher respondents (12) and all department 

heads (5) completed and then returned the questionnaires that were distributed to them. In 

addition to questionnaire, c lassroom observation was conducted at e ighteen grade nine 

sections (two for each history teac hers). The total number of st ud ents \\ 'ho took th e 

examination was 492(98.4 ) 

4.1.1 Respondents Characteristics 

Questionnaires we re administered to 500 students, 5 schools princ ipals, 12 hi story 

teachers and 5 hi sto ry department heads. Out of th ese respondents 487 students and all 

other responden ts fi ll ed and returned the questionnaire. The characteri stics of res pondents 

are ind icated in table 4.2 
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Table 4:2 Characteristics of Respondents 

Characteristics Principals Student Teachers Dep.Heads 
s 

f % f % f % f % 
SEX 

M 5 100 325 66.6 II 91.7 5 100 
F - - 162 33.4 I 8.3 - -

Total 5 100 487 100 12 100 5 100 
AGE 
Below 16 years - - 13 2.6 - - - -
16-20 years - - 474 97.4 - - - -
21-25 years I 20 - 9 75 I 20 

-
26-30 years I 20 - 2 16.7 3 60 

-

31-35 years - - - - - - -
-

Above 35 years , 60 - I 8.3 I 20 , 
-

TOTAL 5 100 487 100 12 100 5 100 
YEARS OF SERVICE 
5 years and blow - - . --- - 5 41.7 3 60 

6-10 vears - - - - 4 33.3 - -

11-15 years 2 40 - - - - I 20 

16-20 years 3 60 - - 3 25 - -

Above 20 years - - - - - - I 20 
TOTAL 5 100 - - 12 100 5 100 

EDUCATIONAL 
QUALIFICATION 

BA/Bed 5 100 - 2 16.7 2 40 
Diploma - - - - 10 83.3 3 
TOTAL 5 100 - - 12 100 5 100 

Accordi ng to the data shown in table 4.2 all the secondary school principals under 

investigation (100%) were male. This is the re flecti on of the unbalanced participation of 

females in educational management which is also nationa l prob lems that not yet solved 

(M OE, 1996) 

As to the age range of principals. more th an half of them (60%) were above 35 years, 

while little less than quarter (20%) were bet\\ een 26 and 30 years and the same amount 

(20%) were between 2 1 and 25 years. This indicates that the majority of principal 

respondents were ado lescent s who are in their vital age to provide reliabl e data. 



With regard to educational qualification, all of the principals (100) were BAtBEd 

graduates. This indicates that principals are likely to give relevant and refined 

information on the issues under study. 

Concerning the work experience of principals 3(60%) of them have work exper ience of 

between 16-20 years followed by 11 - \5 (40%). Hence, the vast majority of the principals 

have accumulated sufficient experience and knowledge in their respect ive occupation. 

Most of the students (66 .6%) were males and the remaining (33.4%) were females. The 

number of girl's students in the study schools is relatively small. The majority of students 

(97.4%) were between the age category of 16 to 20, and 2.6% were below 16 years old. 

With regard to th e gender of history teachers, it was revealed that the vast majority of 
..... ~ . 

history teachers (91.7%) were males and the rest (8.3%) were fem'al~s: Concernin g the 

age distribution of hi sto ry teachers, it was found out that three fourth of the sample 

teachers (75%) were between the age of 2 I and 25 and less than quarter ( 16.7%) were 

between the age of 26 and 30 and the rest 8.3% were above 35 years old. Regarding their 

experi ence and qualification , 75% of the history teachers have less than 10 years and 

83% of th em were diploma holders. The issues related to experience and qual ifi cation 

was treated in detail under the teachers' related factors that affect students' performance. 

Concern in g the gender of department heads, all the hi story department heads in the study 

area were male. There is unbalanced male and female participation in the sample, due to 

low number of female education in upper level. 

Regarding the total wo rk experi ence, little more than hal f of the departmen t heads (60%) 

had work experi ence of below five years. 20% of them have work ex peri ence above 20 

years and 20 % of them have wo rk experience of I I to 15 years 

With regard to le ve l of qualificat ion, about 60 % of the hi story department heads were 

college diploma grad uates and the rest 40% were graduate of bachelor degree. As to th e 



age of history department heads, about 60% of them were between the age of 26 and 30, 

20% were above 35 years and 20% of the were between 2 1 and 25 years .. 

4.2 Analyses and Interpretation of Students History 

Performance Test Score 

The analys is and interpretation of thi s section is based on data co llected through the 

researcher made hi story performa nce test for grade nine students. The purpose of th is test 

was to find out to what extent the intended objecti ves achieved. The history performance 

test has been analysed on the bases of nat ional guideline for measurement and eva luat ion 

of students. Accordingly, if a student correctly answers at least 50% of the items in a 

g iven di sc ipline, it is considered that he/she has performed the mastery of the di sc ipline. 

4.2.1 History Mean Score of Students 

The hi story performance t~sJ r.esults of the present study including mean and standard . " ~ . 

deviation are presented in tab le 4.3 

\ 
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Table 4.3 Performances of Students Across the School 

Name of the Sex No of Mean SD 

school students 

Gedo Sec.School M 98 40.5 13.4 

F 37 37.2 8.4 

T 135 39.1 10.9 

Ambo Sec. School M 108 44.3 14.29 

F 45 38.2 9.2 

T 156 41 .25 11.75 

Baco M 47 46.7 10.8 

Sec. School F 24 38.8 8.4 

T 71 42.75 9.6 

Tikur Inchini M 51 43.4 8.9 

" S~c : School F 24 38.4'6" . 8. 6 

T 75 40.93 8.75 
I 

Sayo M 43 143.07 11.3 , 
Secondary F 15 

1
38 .8 8.9 

School T 58 40.9 10.12 

Total 492 40.98 

The average hi story score obtained for all sample schools (~O . 98%) was lower than the 

intended value (50%). This implies that the level of hi slory performance of students is 

low. The average earned by female students of all sampl e school 38.43 % and 43.55 % 

for mal es. This indicated that males a lit perform fe males. On the other hand the highest 

hi sto ry score were found in Baco Secondary School with an average of 42.75% followed 

b) Ambo Secondary School (41 .25%) and Tikur lnc ', in i Seconda r\ school (40.93%). 

111 order to exami ne whether there existed a sign ifi: 3nce diffe rence in the mean score of 

hi sto ry perform ance test ac ross gender and sch00: . standard de\ 'iation was calculated. 

The fact that the standard deviat ion is hi gh shows t'.at there are many students who have 

performed ex tremely poor. Fu rthe rm ore, it was fOL~.d out that higher deviation in history 



performance was observed in male than females. Across the schoo l, highest standard 

dev iation of 11 .75 is at Ambo secondary school and the least standard deviation of 8.75 

at T ikur Inchini Secondary School implies that a perceived difference of history learn ing 

performance. 

4.3 School Related Factors that Influence History 

Performance of Students 

This part of the study presents the possi ble school related factors that attri buted to low 

performance of students in hi story .To thi s end the data collected through questionnaires 

(school principals, department heads, teachers and students) have been used. Along side 

with information collected from classroom observation on teachers and students act ivities 

were employed. 

4.3.1 Curriculum Relat~(:I Factors , -
In order to assess the appropriateness and relevance of the history topics 

questionnaires were prepared and admin istered to history teachers. Their responses to 

thi s issue were summarised in tab le 4.4 



Table 4.4 Views Regarding the Appropriateness of History Topics and its 

Impact on students Performance 

Items Teacher 
Respondents N= 12 
F % 

Contents of history for grade mne are 
difficult to understand 
.Yes 7 58.3 
· No 4 33.7 
· No answer I 8.3 
Content of history is vast to be covered? 
· Strongly agree 5 41.7 
· Agree 2 16.6 
· Undecided - -
· Disagree 3 25 
· Strongly disagree 2 16.7 
Is the Suggested teaching methods are 
appropriate? 
· Yes , 9 . 75 

_: No 3 25 
Are the suggested teaching aids 
appropriate 
· Yes 10 83.3 

· No 2 16.7 
~. 

Lillie more than half (58.3) of history teachers confirmed that hi story top ics of grade nine 

are difficult to understand . About 33.7 % of the respondent teachers agreed that the 

content of the subject for the grade level (grade 9) is not difficu lt . About 58.3% of the 

respondent teachers agreed that the contents of history for the grade leve l are vast to be 

covered. 

As to the appropriateness of the suggested teaching methods in the sy llabus, documentary 

ann lys is of the hi sto ry sy ll abus for grade nine was ca rri ed out. Furtherm ore, structured 

questions were posed to hi story teachers in each sample school. As tab le 4.4 depicts 75% 

Of the res pondents agreed that the suggested teaching met hods are appropriate. On top of 

thi s, from the rev iew of the related literature, it is apparently clea r. that hi story can be best 

be taught through di scuss ion, explanati on, gro up work, questi oning and answerin g and 

invi ting guests (MOE, 1998).On the other hand a documentary ana lys is looking at the 



sy llabus for grade nme was done to analyse the teaching methods. It is therefore, 

reasonable to conclude that the suggested grade nine history teaching methods in the 

sy llabus are appropriate or adequate to teach history for grade nine if properly used. 

To prove the appropriateness of the teaching aids suggested in the sy llabus to teach 

history at secondary school with particular reference to grade nine, respondent teachers 

were asked. Table 4.4 shows that from the respondent teachers 83.3% of them agreed that 

the suggested teaching aids for teaching history are appropriate. As it was found out 

through documentary analysis, the suggested teaching aids in the syllabus of hi story were 

maps, diagrams, globs, picture and photographs. Therefore the suggested teaching a ids 

for history teaching in the syllabus appear to be appropriate to teach grade nine hi story. 

Table 4. 5 Views Regarding the Relevance of History Topics and its 

Impact on students' performance 
. . 

Items Teachers Responses 
N= 12 

F % 
Can the content of the textbook be finished 
in the allotted time? 

· Yes 2 16.7 

· No 9 75 
· No Answer 1 8.3 
If your answer is no do you agree that the 
content of the te,;t is not proportional to the 
grade leve l? 
· Strongly agree 2 16.7 
· Agree 6 50 
· Undecided - -
· Disagree 1 8.3 
· Strongly disagree - -
How much do you agree that the contents of 
the text book are 
relevant ? 
· Strongly agree 3 25 
· Agree 1 8.4 
· Disagree 4 " 0 .J.J.J 

· Strongly disagree 4 33.3 



It is indicated in Table 4. 5, the majority of respondent teachers (75%) confirmed that the 

content of history for grade nine couldn't be fini shed with in the allotted time. More over 

the majority of the respondents argued that the curriculum is not appropriate to the grade 

level. This reveals that, the topics of the subject are not re levant. 

Therefore, the combined phenomena of un proportion of the subject to the time allotted 

and irrelevant of the curriculum could affect the teaching learn ing process, might have 

and caused to reduce the interest of the students towards learn ing. And thi s situation 

red uces the effective and efficient attainment of the students' academic perfo rmance. 

4.3.2 Teachers Related Factors 

4.3.2.1 Teachers Qualification, Professional Experience and 

Teachers Area of Specialization 

. Regarding teachers qualification, Ayalew ( 1991) 'stated that, teaching is not a mere 

occupation where people can go with out the possess ion of the requisite qualification. 

It requires expert knowledge, specialized skills and a fee ling of responsibility. Poor 

perfOlmance of students in history at secondary schools may result from low 

qua li fication of history teachers, professional experience, area of specialization and 

attitude. Accordingly, these issues were investi ga ted in the following section .On the 

bas is of this, qualification leve l was one of the items of the questionnaires to 

determine' preparation for the teaching history . Accord ingly, the results have been 

presented in Table 4.6 
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Table 4.6 Level of Academic Qualification, year of service and area of 

specialization of History Teachers 

Teachers Response 
N=12 

Items F % 
What is you r leve l of 
education 
. SA/S Sc 2 16.7 
. Diploma 10 83.3 

Your Service years 
1-4 years S 41.7 
S-8 years 3 2S 
9-12yea rs I 8.3 
13-16 years - -
17 and above 3 2S 

Area of specialization 
Hi story major 11 91.7 
Histo'ry rV!inor 1 8.3 

From the data co ll ected, it has been found that 83.3% of the teachers have qua lifi cation at 

a diploma level and 16.7 percent of hi story teachers have earned S A/S Sc degree in 

hi story. [n th is respect, the majority of history teachers seems not have adeq uate 

qualification . This seems contrary to the Ethiopia Education Poli cv: the minimum 

req uired qualifi cation to teach at secondary level is at least a first degree (MOE, 2001) . 

As a consequence, thi s could be one of the major problems that affect students' academ ic 

performance. 

[n developing countries, some of the teachers improved their capacities through se lf­

lea rnin g and teaching expe ri ence (Fuller, 1987). He also stated that, teaching proficiency 

in organizing instructi on and motivat ing student s is positively related with their teaching 

ex perience. It is assumed that a ri ch background of teaching experience increases 

teachers' ability to instruct effective ly. Thus, in most case it is ex pected that the hi gher 

the teaching experience of history teachers, the better is the ir teaching perfo rmance . 



With regard to professional experience in teaching history at secondary schools, majori ty 

of them do not have a good deal of teaching experience. As indicated by the respondents, 

the majority of history teachers (66 .7% wh ich the sum total of respondents who have 

taught between one to four and five to e ight years) have taught between one to e ight 

years. Where as 25 % of them have taught more th an seventeen years and 8.3 % of them 

have taught between nine to twelve years. On th e basis of w hat the study group has 

reflected, it may be argued that the number of hi story teachers w ho appear to have 

adeq uate number years of experience is in significan t. 

Rega rding teachers area of spec iali zation , Research studi es in United Kingdom 

in vesti gated that spec iali sed teachers have to teach spec ific subject since the subject's 

demands specific strategies of its own (UNESCO, 1965). 

W ith regard to th e field of speciali zation , as it can be seen from table 4.6, hi story teachers 

w ith hi story major areas of specialization account 9 1. 7% while hi story minor accounted 

about 8.3%. This im plies that, the history -te-acllers were spec ialized on the subject they 

are teaching. But, bes ide the ir qua li ficat ion (dip loma) there are teachers who were not 

major in hi story teaching in sample school, w hich cou ld affect students' academic 

perfo rmance. 

T bl 47 C I a e lanne s 0 fC ontlllu ous P f ro csslona ID eve opment 0 f T hers cae 
Channels of professional devel opment 
of teachers F % 
Personal read ing 
· A lot 10 83.3 
· Some 2 16.7 
· Not at all - -
D iscussion with other history teachers 
on meeting 
· A lot 5 41.7 
· Some 4 33.3 
· Not at a ll 3 25 
Supervision support of department head 
· A lot I 8.3 
· Some 3 25 
· Not at all 8 66.7 

Superv ision support by schoo l principal 
· A lot I 8.3 
· Some 4 33.3 
· Not at a ll 7 58.4 



The vast majority of history teachers (83.3%) reported that personal read ing has been 

important channel of profess ional development of teachers followed by discussion with 

other hi story teachers (41.7%) and supervision support of history department heads(33.3 

%). 

As it is indicated in Table 4.7, about 8.3 percent of hi story teachers responded that 

supervision support by school principal was used to develop the academic and 

professional qualification of teachers. 

A simil ar question on the aforementioned issue was posed to hi story department heads of 

the sample schools. They were asked to respond on the frequency of meeting that they 

have conducted with members of the department and the major issues raised in the 

disc ll ssion. The responses of the department heads are summari sed in Table 4.8 

Table 4.8 Pedagogical meeting of History Teachers· by Department Heads 

Questions on meeting of hi story teachers Teachers responses 

(N=12) 

F % 

How frequently do you conduct meeting 
wi th hi story teachers 
· Once in a month 2 40 
· Two w ise in a semester 

, 
60 J 

· Never - -
Which issues took most of the time in the 
meet ing with teachers? 

Di scuss ion of difficult ideas that 
teachers have faced while teaching in 
the classroom. I 20 

Implementation of in novat ive teaching 
methods I 20 

· Collecti on of vari ous class room data 3 60 

History departme nt heads o f the school were asked how often they conduct meeting w ith 

mher department members and the greater majority of them (60%) repl ied that twice in a 

semeste r. A fu rther questi on was posed on the issue that took most of they meeting time 

and about 60% of the department heads reported that co ll ecti on of var ious classroom data 



and followed by discussion of difficult ideas that teachers have faced while teaching in 

the classroom (20%) and implementation of innovative teaching methods (20%). 

As it is indicated in Table 4.8 above, about 40 percent of history teachers responded that 

they obtained supervision support by the ir department heads. In relation to thi s, similar 

question was posed to school principals to report on frequently and kind of supervision 

support that they provide to hi story teachers. Their responses are summarised in Table 

4.9 

Table 4.9 Provision of supervision to History Teachers 

Question on supervIsIon support and Principals' 

response of school principals Response 

(N=5) 

F % 

Have you conducted c1assroon;> supervision 
to support history teachers 10 hi story 
teaching-learning process 
· Yes 4 80 
· No I 20 
If you conduct classroom supervision then 
how often do you carry out0 

· Once in semester 
, 

60 J 

· Twice a semester I 20 
· As necessity arise I 20 

The majority of school principals (60%) responded that they have given supervi sion 

support service to history teachers. Frequency of conducting classroom supervision was 

mostly once in a semester (60%). 

4.3.2.2. Teachers Attitude towards History 

The importance of teachers' attitude in determining students performance was widely 

recognized ( Dav id and Vallen , 1972. 1998). Measurement of hi story teache rs' atti tu de 

towards hi story administered to them . The history teachers' att itude towards the subject 

teaching is presented in Table 4. 10 



Table 4.10 Teachers Attitude towards History and Its Impact on 

students' performance 

Items F % 

Do you have interest for History subject 
· Yes 
· No 7 58.3 

5 41.7 
Are you interested in your profession? 
, Yes 4 33.3 
· No 8 66,7 
I f your response is No, to what extent it 
affects students academic performance? 
,Very high 
, High 2 16,7 
, Medium 3 25 
,Low - -
, Very low 2 16,7 

I 8,3 
Teaching history at this grade level IS 

, not important for the life of the pupil ~.r. ~ • 
, Strongly agree I 8,3 
, Agree 2 16,7 
, Undecided - -
, Disagree 5 41.7 
, Strongly di sagree 4 33 .3 
There is mismatch between history 
topics that you have learned In the 
college or university with the 
curriculum of the grade level. 
, Strongly agree 3 25 
. Agree 4 33 ,3 
.Undecided - -
, Disagree 3 25 
, Strongly disagree 2 16,7 

Teachers att itude towards teaching profession have grate va lue in improving performance 

of slUdents, Regarding thi s, Carige et ,a!. (1998) sta ted that, teache rs must have 

comm itment for the delivery of the subj ect matter efTectively, 

Out of 12 history teachers who filed out questionnaire 7(58,3%) have interest to the 

hi story subject and 41,7% of them do not have interest towards the subject. However, 
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more than half of the respondents (66.7%) were not interested to their profession. On 

this issue the teachers responded (41.7%) of them confirmed that if the teachers are 

not interest to their profession it strongly affect students performance. 

About 75% of history teachers asserted that teaching history at grade nine leve l have 

important value for the li fe of the pupil. Respondent teachers (58.3%) also confinned 

that there had been mismatch between history topics of they have learned in the 

co llege or university wi th the curricula of the grade level. 

4.3.3 The Teaching Learning Process 

The teaching learning process has a lot to do with success of students. Through careful 

planning, implementation and evaluat ion, students can achieve better performance 

(Kyriacou, 1994). Hence thi s part of the discussion is devoted to the analyses of teaching 

learn ing process with respecHo planning (Preparation and utilization of the lesson plan), 

tea~hing (techn iques and ut ili zation of teaching aids) and assessment (technique and 

freq uency) in hi story performance of students at grade nine in West Shewa Zone. To thi s 

end, questionnaires were ad ministered to hi story department heads of the sample schools 

in the study area. 

4.3.3.1 Instructional Planning 

Preparat ion and utilization of inst ructional planning should be considered for proper 

implementation of the curriculum. Information on history teachers instruct ional planning 

and implementati on was gathered from history department heads. 

The response of all hi story department heads revealed that all hi story teachers strictly 

prepare an nual as well as week ly lesson plan. In addition to thi s, as to the leve l of 

uti li zation of annua l lesson plan to guide the teaching learning process in the c lassroom , 

the majority of respondents rep li ed , as they do not strictly follow an nual lesson plan . 

Moreover, the student researcher through document rev iew made a co ls examinat ion of 

the match ing of annual and weekly lesson plan. The investi gation clearly revea led that no 



congruency was found between annual and weekly lesson plan with respect to content 

coverage. Weekly plan were lagging behind the annual plan. Insufficiency of the total 

time allotted to cover each topic is attributed for the mismatching of the intended content 

coverage with actual content coverage. Besides thi s, as information given from 

department heads there was time wastage in case of students' disc iplinary problems in 

most secondary schools of the Zone under study. This has affected the speed of teaching 

and learning history. Therefore, teachers were rushing to cover the topic since they are 

short of time. 

4.3.3.2 Methods of Teaching History 

The quality of education is depending on the quality of instruction being provided in 

the actual classroom. Then knowing the instructional methods and techniques of 

teaching history plays a major role for the implementation of the curriculum. 

Knowing the subject matter or content knowledge is not sufficient to implement the 
,r ~ ~ , 

curriculum effectively (Gieese, 1996). Thus, this part of the discussion tries to analyse 

the issues; Are the suggested teaching methods in the syllabus were employed by 

h istory teachers. With this regards, data on the application of ditferent methods of 

teaching, questionnaire 

Table 4.11 Utilization of different methods of Teaching History 

Items Teachers Students 

F % F % 

Do history teachers applied 

Different methods of 

teaching 

. Yes 3 25 187 38.87 

.No 9 75 298 61.13 

Table 4. 11 depicts that the majority of the respondent teachers (75%) and students 

(6 1. 13%) confirms that the hi stor \ teachers di d not used different methods of teac hi ng 

hi story suggested in the sy llabus. The data there fore contrad ict with the argument given 

by different scholars in the field such as Tekeste( 1990) Rodeny (1 994) who suggested 

that using a variety of teach ing methods increase the participat ion of students and 



enhance the ir academic performance. Therefore, the inability of history teachers to utilize 

different methods of teaching affects students' history performance. 

Table 4.12 Frequency of the utilization of different teaching methods 

suggested in the syllabus 

To what extent the Teacher Students 
teachers applied 
the following F % F % 

teaching methods? 

Lecturing 
.A lot 9 75 376 77.2 
· Some 2 16.7 1 11 22.8 
· Not at all 1 8. 3 - -
Note Giving 
· A lot 6 50 412 84.6 
.Some· 2 16.7 75 15.6 
· Not ·at all 4 33.3 - -
Question and 
answering 
· A lot 4 33.3 189 38.8 
· Some 5 41.7 211 43.3 
· Not at all 0 25 87 17.9 ) 

Discussion 
· A lot 2 16.7 196 40.2 
· Some 9 75 237 48.7 
· Not at all I 8.3 54 11.1 

Group work 
· A lot 3 25 17 3.5 
. Some 4 33.3 216 44.35 
· Not at all 5 41.7 254 52.15 
Invited gusts 
· A lot - -

· Some - -
· Not at all 12 100 487 100 
Dramatization 
· A lot - - - -
· Some 2 16. 7 36 7.4 
· Not at all 10 83.3 451 92.6 

For the quest ion rai sed to what extent the hi story teachers app lied different methods of 

teach ing hi story, the majo rity of the respondent teachers (75%) and students (77.2%) 
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argue that the lecture method was frequently used by teachers and 50% of teachers and 

(84.6%) of students confirms that not giving is the next method of teaching history to 

lecturing. Lecture method is the traditional method in which the students become passive. 

This finding is contradict with the argument of Rodeny (1994) suggests that the 

traditional method (lecturing) for teaching hi story is not the most e ffective method and it 

affect students academic performance sins the participation of the students was neglected. 

From the suggested teaching methods in the syllabus hi story teachers did not use 

dramatization and invited gusts. As it can be seen from the Table, di scussion & question 

and answering accounts 41.7%, and 43.3%( the average percentage fo r both teachers and 

student respondents) respectively argue that the hi story teachers used these methods for 

some times. On the other hand the respondent teachers and students di sagree on the 

frequently use of-g roup work method in history teaching-learning process. As indicated 

in the table above the majority of history teachers (41.7%) agreed that group work was 
,,- - ~ , ... - - .. 

used for some time where as the majority of students (52 .15%) confirm that the hi story 

teachers never used group work method in the teaching-learn ing process of history. As to 

the researcher the response given by students is correct and accepted, because through the 

classroom observation practical situation of the class implies that the teacher never use 

group work method. 

4.3.3.3 Utilization of Teaching Aids by history Teachers 

A ll hi story teachers are advi sed to use teaching aids available in school pedagogical 

center. When such materials are not available in the school pedagogical centers, teachers 

are expected to prepare such materials. 

The suggested teaching aids for teaching history at secondary schools are Maps, globs, 

charts, diagrams and photographs (MOE, 1998). Hence, the leve l of utili zation of 

teaching a ids at classroom has to be examined in terms of vari ety and adaptabili ty as 

fo ll ows. To thi s end questionnaire was administered to the hi story teachers of grade nine 

and grade nine students and supported by classroom observation. The responses of the 

teachers and students were presented in Table 4.1 3. 



Table 4.13 Utilization of Teaching Aids by History Teachers 

Teaching Aids Students Teachers 

F % F % 

World map 
· Always 2.5 - 58.3 

· Some times 389 79.8 7 41.7 

· Not at all 86 12.8 5 

Map of Ethiopia 
· Always 20 4.11 2 16.7 

· Sometimes - - 4 33.3 

· Not at all 467 95.89 6 50 

Map of Africa 
· Always 26 5.33 3 25 

· Sometimes 44 9.3 4 33.3 

· Not at all 417 85 .63 5 41.7 

Charts 
.Always ,,--.. ~ i 6 . 3.0 - -
· Sometimes 101 21.1 4 33.3 

· Not at all 320 75 .9 8 66.7 

Photograph 
· Always - - - -
· Sometimes - - I 8.3 

· Not at all 487 100 II 91.7 

Globs 
· Always 37 7.61 I 8.3 

· Sometimes 71 14.5 7 2 16.7 

· Not at all 379 77.82 9 75 

Diagrams 
· A lways 42 8.6 - -
· Sometimes 61 12.6 4 33.3 

· Not at all 384 78.8 8 66.7 

Table 4.13 shows that the majority of the respondents of teachers (58.3%) and student 

(79.8%) argued that, the hi sto ry teachers used wo rld map for some times as a teaching 

aids. As it can be seen fro m the table, the majority o f the respondent teachers and 

students agreed that, the history teachers never use photographs, map of Ethiopia, and 

map of Africa, diagrams, Globs and charts. This finding is contradicting with the 

9J 



suggestion of Dale (1969) that students' exposure to different media is believed to 

broaden students' experience and improve students' creativity. Thus, teachers' inability to 

utilize different teaching aids could affect students ' history performance. 

4.3.3.3.1 Summary of Classroom Observation 

In order to support the data gathered through questionnaire, classroom observation was 

carried out. The purpose of thi s classroom observation was to describe the current 

classroom practice in the teaching-learn ing process. So the data collected through 

classroom observation are presented in order to evaluate teachers and students' activity in 

the teaching learning process of hi story .The resul ts are given with the help of table and 

followed by analyses and interpretation . 

4.3.3.3.1.1 Teachers Activity 

History teachers should employ a variety of teaching methods for effective delivery of 
" . ~ "' " ~ " 

the subject lesson to students . Rodeny (1994) argue that in teaching of social studies there 

is no one best approach that fits a ll instructional objectives, content, etc. Therefore, an 

effective teachers, has to utilize a variety of approaches that suite the specific subject. 

Teachers also have to establish heterogeneous group to facilitate active teaching and 

employ act ive learn ing by arranging group work, class and homework and by 

encouraging students to participate in discussion. To thi s effect systematic classroom 

observation have made to assess the history teachers' activ ity in the classroom. The 

resu lts of thi s classroom observat ion are presented in Table 4. 14 



Table 4.14 Teachers Activity in the Teaching Learning Process 

(Classroom Observation) 

Teachers Activity Very Good Average Below Poor Mea 
Good Average n 

F % F % F % F % F % X 

Teachers Explains 6 66.6 I 11. 1 2 22.2 - - - - 4.4 
the topic clearly 
Teachers Give - · 3 33.3 4 44.4 2 22.2 . 3.3 
Short note 
Teacher use - · - - 3 33.3 6 66.6 - . 2.6 
different methods 
of teaching 
The teacher use · · · . 2 22.2 5 55.5 2 222 1.9 
different teaching 
Aids 
The teacher · · · . I 11.1 4 44.4 4 44.4 1.6 
facilitate small 
discussion 
The teacher give · · · . 4 44.4 2 22.2 3 33.3 2.2 
tests 

". 
The teacher assign · · · . 4 44.4 3 33.3 2 22.2 2. 1 
class work and 
assignment 22 ~ The teacher Give 2 222 I 11.1 2 22.2 2 22.3 I 11.1 
brief summery 
periodically and at 

I the end .. -
Grand Mean 

2.5 

As shown in Table 4. 14, teachers explanation of the lesson was rated to be exce ll ent that 

represents 66.6%. The ev idence in the same table further shows that ut ilization of 

different teaching methods and the utili zation of different teaching aids by hi story 

teachers were rated to be be low average that represents 66.6 % and 55 .5% respectively. 

Generally seen the obse rved teachers ability to use different methods of teaching, 

different teaching aids, giving test/quizzes, assigning class work or assignment and 

giving brief summery at the end were rated as below average. The mean rating score in 

the table also portrays, it seems poss ible to say that almost all the var iables under the 

category of teachers' activity were not fully perfo rmed. 
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4.3.3.3.1.2 Students Activity 

Students' active participation in the fonn of asking, answering, practice of work and 

group work are highly demanded. The researcher made classroom observation to examine 

major activities of students during history teaching learning process . The result of the 

observation are summarised in able 4.15 

Table 4:15 Students Activity in the Teaching Learning Process 

(Classroom Observation) 

Teachers Activity Very Good Average Below Poor 
Good Average 

F % F % F 0 F % F % 

Listening teachers ta lk 5 55.5 3 33.3 I 11.1 - - - -
Copying teachers 4 44.4 3 33.3 2 .2f·2, - - - -

note 
Asking and answering , - - 3 33.3 6 66.6 I 11. 1 
questions 
Discuss ing in group - - - 2 22.2 7 77.7 - -

--
Doing class work and 2 22,2 I 11.1 4 44.4 - - - -
ass ignment 
Attending teachers 3 33.3 1 11. 1 5 55,5 - - - -
demonstration 

Grand 

Mean 3.3 

Mean 

X 

4.6 

4.2 

2.4 

2.2 

3.1 

3,7 

The dominant activity of students In the observed classroom was listening (55.5%) 

foll owed by note taking (44.4%). On the other hand 55.5% and 44.4% observed 

classroom students were found to be rated average in attending the demonstration and 

doing class work respectively. Besides, as shown in tab le 4.15, about 66.6% and 55.5% 

of the observed classroom students were rated as below average in group discussion and 

asking and answering questions respect ive ly . . -'ls the table portrays, it seems possible to 

say that almost all the variab les identified under students' acti viti es were sati sfactori ly 

performed. 



4.3.3.4 Assessment Technique and Its Utilization 

Once a hi story teacher has a clear goal of what and how to teach, the other concern is to 

know to what extent students learn from their lessons through assessment. As a result a 

question was posed to hi story teachers on the assessment methods, frequency of 

assessment. The responses are summari sed as fo llows. 

4.3.3.4.1 Assessment Technique 

Teachers should closely and regu larly monitor history performance and then use 

feedback of assessment for improving instruction. Effective and appropri ate assessment 

methods suggested in history syllabus for the grade understudy are rev iew question , 

exercise; group work, group report and quiz/Test (MOE, 1998) .The type of assessment 

techn iques frequently used by history teachers are indicated in table 4.16 

Table 4.16 Ass.~s"sl1)ent Techniques used by History Teacher 

Technique F % 
Review questi on 
Assessment 
· Lot 8 66.7 
· Some - -
· Not at all 4 33.3 
Ass ignment 
· A lot 3 25 
· Some 7 58.3 
· Not at all 2 16.7 

Exercise 
.A lot . -

· Some 4 33.3 
· Not at all 8 66.7 
QuizlTest 
· A lot - -
. Some 3 25 
· Not at all 9 75 
Group work 
· A lot -

· Some 2 16.7 
· Not at all 10 83.3 

More than half of the hi story teachers (66.7) used rev iew question to assess students' 

history lea rning to identify those w ith learnin g difficulties and take appropriate remedial 



measures on time. The percentage of teachers that some time apply assignment, exercise 

and quiz/test and group work methods for measuring the students performance accounted 

58.3%, 33.3%, 25% and 16.7% respectively. More than three fourth of the teacher 

(83.3%) and more than half (66.6) reported that they did not use group work and exercise 

for assessment respectively. Lastly, exercise, assignment, quiz/test and group work are 

given little importance in assessment of hi story performance of students. 

4.3.3.4.2 Frequency of Assessment 

There are two forms of assessment; continuous and summative. Summative assessment is 

carried out at the end or completion of a semester teach ing while continuous assessment 

is mainly concerned with measuring the progress of students continuously in a given 

period of time. Each of these forms of assessment has their own advantages and 

disadvantages. Hence, combined use of the two formats cou ld allow off setting the 

limitation of the use of each of them. A question was posed to history teachers on how 

often they monitor students' history learning progress in the sample schools. Table 4.17 

presen ts the frequency of history assessment . 

Table 4.17 Frequency of Assessment Condu cted by History Teachers 

Items F % 
How often do you make assessment to 
yo ur students whi le you have 
taught history? 

· Each period - -
· End of each sub unit 2 16.7 
· End of the unit 3 25 
.Not at all except mid and fin al 7 58 .3 
examination 
Major reasons for the non-appl ication o f 
continuous assessment at schools 
· Big class size with crowded students 5 41.7 
· Lack of educational fac ilities and 

materials like type writers and 
stationeries 4 33.3 

· More teachers work load 3 25 
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The percentage of teachers who stated that they made assessment at mid and final 

examination was 58.3 %, at the end of the unit was 25 percent and at the end of each sub 

unit wasl6.7 %. 

History teachers were a lso asked on major reasons that impede the application of 

continuous assessment for monitoring history performance of students in secondary 

schools. About 41 .7 percent of the teachers reported that big class size with overcrowded 

students is the major problem followed by lack of educational facilit ies (33.3%) and more 

teachers' work load (25%) respective ly. 

4.3.4 Language of Instructing and Instructional Resources 

4.3.4.1 Language of Instruction 

It is through the language of instruction that the content of the subject is delivered to 

students (Mar.e)v •. 1998) . The language of instruction is a key to fac,iIi.ta~e or hinder the 

teaching learn ing process. Therefore, in order to investigate the students' language ab ility, 

questi onnaire was adm inistered to both students and teachers and presented in Table 4. 18 
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Table 4.18 Views on the Language ofInstruction (English) 

Items Teachers Students 

F % F % 

The degree of 
proficiency of grade 
nine students in the 
language of instruction 
· High - - 87 17.9 
· Medium 

, 
25 I I I 22.8 ) 

· Low 9 75 289 59.3 
If your answer to the 
above question is low, 
to what extent it affects 
students academic 
perfonnance 
· Highly 10 83.3 25 5.2 
· Moderately - - 297 60.9 
.minimally 2 16.7 165 33.9 

. . 
The reason for the low 
proficiency of students 
in English 

Lack of knowledge of 
English 

. . 
III prevIous 

education level 5 41. 7 180 37 
· Lack of interest toward 

English - - 120 24.6 
Difficulty of words in 

textbook 4 33 .3 152 31.2 
Shortage of qualified 

125 English teacher 3 35 7.2 

Table 4.18 summarizes the view of the respondents regarding the proficiency of grade 

nine students in the language of instruct ion, wh ich is English. As can be noticed from the 

table, while the majority of hi story teache r' s respondents (75%) argue that, the abili ty of 

grade nine students in English was low or weak. Besides, most of the students (59. 3%) 

also claimed that, their command of language instruction is poor. and supported the idea 

of the teachers (who agree that the students were weak in the language of instruction) . 

According to the majority of teacher (41.7%) and students (37%) respondents, the main 

reason for the weakness of the students in the language of instruct ion was due to lack of 

background knowledge of the subject matter (English). Followed by the diffi culty of 

68 



,. ~ .. 

words in the text book replied by teachers (33.3%) and students (31 .2%). The students, at 

primary school did not acquire adequate knowledge and skills of the subject. Thus it 

could be reasonable that students were weak in the language of instruction due to lack of 

background knowledge. 

As shown in table 4.18, 83.3% of the respondent teacher argue that the low proficiency of 

students in the language of instruction highly affect students academic performance. 

Where as 60.9% of the students respondents argue that the language of instruction 

moderately affect their academic performance. The idea of the teacher respondents on the 

impact of the low proficiency of the language of instruction of students on their academic 

performance, supported by other researcher findin g like Tekeste( 1990) and Weldemika'el 

(1996). These writers stated that in Ethiopia secondary school students have faced 

difficulties in the teaching learning process, due to the fact that the majority of the 

students are weak in the language of instruction (English). 
,.-

4.3.4.2 Instructional Resources 

The wealth of teaching materials available in secondary schools and the way in which 

they are used and related to the instructional programs have influence on the academic 

performance of students. The instructional resources are among the important variables 

that enhance instructional outcome. Different findings (Coombs, 1985; and Amare, 1999) 

revealed that instructional material s sllch as textbook, newspaper, different teaching aids, 

reference books in the library and other are very useful in facilitating effective teaching 

and learning. Under this discussion the availability of instructional materials, library 

service, distribution of history books in the library and class were presented hereunder. 



4.3.4.2.1 Availabilily of Inslructional Malerials 

Instructional materials refer to the different sources that teachers and students use in the 

teaching-learning process. Therefore, the qualities of education influenced by the way 

teachers make use of teaching aids in the teaching learning process (Amare , 1998). 

Teaching aids are important in providing information, organization and presentation of 

information in terms of scope and sequence and providing students the opportunity to use 

what they have learned. Therefore, the effective implementation of hi story lesson at 

secondary schools has to consider the availability and quality of essential teaching 

materials. To examine the availability of teaching aids, questionnaire was administered to 

hi story teachers and presented in Table 4.19 

Table 4.19 Availability of History Instructional Materials 

Teaching Adequate Inadequate Non-existence 
materials 

F % F % F % 

Students 10 83.3 2 -
textbook 16.7 
Teachers 7 58. 5 41.7 - -
guide 3 
Map of 2 16.7 7 58.3 3 25 
Ethiopia 
Map of I 8.3 9 75 2 16.7 
Afri ca 
World 1 8.3 I 83.3 1 8.3 
map 0 
Globs 2 16.7 4 33.3 6 50 
Chart - - 4 33.3 8 66.7 
Diagrams 1 8.3 2 16.7 9 75 
Photographs - - - - 12 100 

According to the data in Table 4.19, 83.3% and58.3% of the teacher respondents reported 

that there is the adequacy of students' textbook and of the teachers guide respectively. 

Reference to the table shows that, of the total respondents teachers ( 100%, 75%, 

66.7%and 50%) indicated a complete absence of photograph, diagrams, chart, and Glob 

respective ly. In addition to thi s 83 .3% and 66.7% and 58.3 % of the respondent teachers 

argue that world map; Map of Africa and map of Ethiopia were inadequate respectively. 

?S) 



In general the inadequacy of maps and the non-existence of photographs, diagrams, 

charts and Globs are crucial problems in the sample schools in which this study was 

ca rried out. 

4.3.4.2.2 Library Facilities 

In the absence of functioning library, the mastery of history will be questionable. School 

principals were asked about the availability of school library and they were requested to 

state the number of days in the week and hours in a day that the library was functioning 

and the numbers of classes that have access to library every week 

It was found that almost all (4) of school principal confirmed that they had school library, 

and one of them do not have library function. The observation made by the student 

researcher also reinforced the responses obtained from principals that the majority of the 

school have library though the size of the library with respect to its adequacy to the total 

number of enrolled students varies significantly. 

School library is expected to work five days in a week and eight hours. This may not be 

true in some secondary school. To prove this, school, principals were asked to indicate 

the number of days that the school library is working. With this regards, the number of 

principals who responded every day were 80%. Further question was posed to school 

principals to rate the total numbers of hours that the school library has served the 

students. In v iew of this, the entire school principal who have library replied eight hours a 

day. 

The other library related a variable, which may influence the level of utilization , was the 

number of history books available in the library. Data on the actual counting of books in 

the library clearly revealed that about 4 (80%) out of five schools under study possessed 

a set of history books in the school is less than 50 books and the rest sample school 

(20%) haves the total of 51 to 100 history books in the school. 
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4.3.4.2.3 Class Size 

Class size is one of the major in school factors, which are considered among with in 

school variables that influence students' academic performance. Regarding this Gorton 

(1998) argues that teachers view that the quality of their teaching with their students 

dec lined with an increase in the size of the class size. 

Various researchers such as Fuller ( 1987) and Chon and Rosmiller(l987) have argued 

that class size is one of the major factors that would influence students academic 

perfo rmance and consequently may hinder or facilitate the quality of education provided. 

On the other hand respondents were asked to specify the number of students in the c lass 

they are teaching in their school. Thus, the responses evidenced shows that, the number 

of students in a section (l00 percent of the respondent teachers) for grade nine in their 

schools was more than 80 students. This data was contradicts with what the ministry of 

education proposed as the maximum class-size, which is 40 students per classroom in 

secondary schools (MOE,2001).Thus, while the students class size set by the ministry of 

education is very much reasonable, the finding regarding class-size in the schools was 

almost twice the average standard set by the ministry of education. Thus, the 

overcrowded classroom can affect the academic performance of students in the Zone 

understudy. Therefore, regarding the impact of large c lass size on students' academic 

performance, questionnaire was administered to hi story teachers and their response are 

summari zed in Table 4.20 



Table 4.20 The impact of class size 011 the students' academic performance 

Items F % 

Provision of necessary help by the teacher 
to each students 
.Very high 
· High 8 66.7 
· Undecided 2 16.7 
· Low 2 16.7 
· Very low - -
IdentifYing students with special needs 
.Very high 9 75 
· Hi gh 2 16.7 
· Undecided - -
· Low I 8.3 
Adm inistration of test/Examination 
· Very high 4 33.3 
· High 3 25 
· Undecided I 8.3 
· Low 4 33.3 
· Very low - -
Effective communication between students 
and teachers 
· Very high 8 66.7 
· High I 8.3 
· Undecided 2 16.7 
· Low I 8.3 
.Very low - -
Classroom discipline 
· Very high I 8.3 
· Hi gh 7 58.3 
· Undecided - -

· Low 3 25 
· Very low I 8.3 
1m p I ementati on of deferent teaching 
methods 5 41.7 
· Very high 4 33.3 
· High I 8.3 
· Undecided - -
.Low I 8.3 
· Very low - -
Applying continuous assessment 
· Very low 7 58.3 
· High 2 16.7 
· Undecided - -
· Low 3 25 
.Very low - -



Table 4.20 depicts that in over crowded classroom, identifying students with special 

needs, applying continuous assessment, interaction between students and teachers and 

administration of test/examination, which accounts 91.7%, 75%, 58.3% and 58.3% of the 

respondents respectively argue that applying the above variables was difficult due to 

large class size. Therefore, this finding agreed with the research finding of different 

scholars such as Bennet (1990) & Otto and Sendar (1984) suggests that ,large class size 

has a significant effect when it exceeds the limit, on practical group work, giving test, 

identifying students need are difficult when class size exceeds 40. Tozer, et. al. (1993) 

al so suggest that no support to individual students in large class size according to their 

needs. 

In add ition to this, the respondents (58.3% and 41.7%) respectively argue that, as the 

result of large class size problem such as classroom discipline and implementation of 

different teaching methods may not be effective. 

The finding of the study indicates that the student population and the availability of 

educational resources and facilities such as classroom and library facilities are still far 

below the required quantity and quality. Hence, in such a situation, it is most likely that 

the students' academic performance would be adversely affected by large class size in 

west shewa Zone. 

4.3.5 Students Characteristics 

Students' related factors that have influence the pedagogical teaching learning conditions 

in hi story are students' attitude towards the subject and students classroom behaviour are 

issues to be di scussed and analysed as follows. 

4.3.5.1 Students Attitude Towards Learning History 

With in the fields of education, interest has be come important one to be effective 

(Ergistorm, 1994). It is difficult to teach history if students have not interest for learning. 

According to Graves (1980), the major factor that influence students interest for learning 

different subjects are social background of child, interaction of teachers with students, 

teachers methods of teaching and teachers characteristics. Thus, to investigate the 



students' att itude towards the subject, questionnaire was administered to students and 

their responses are summarized in Table 4.21 

Table 4.21 Students Attitude towards History 

Items F % 

Do you have interest to learn history 

· Yes 215 43.6 

.No 263 54.4 

If your answer IS no what IS the 

reason 

· The characteristics of the teacher 61 12.6 

· Difficulty of the subject 117 24.2 

· Methods employed by teachers 45 9.4 

Inability of the teacher to deliver 

the subject 40 8.3 

A question was asked with respect to their interest to learn history 54.4% of students 

respondents do not have interest to learn history. For the reason that influence their 

interest (24.2%) of the respondents confirms the difficu lty of the subject, followed by 

characteri stics of the teachers (12.6%) and methodology employed by teachers were the 

major reasons(9.4%). This finding is harmony with the research finding of Graves (1980) 

argue that teachers characteristics, the methodology employed by teachers and the nature 

of the subject affect the interest of students. 

4.3.5.2 Students Classroom Behaviour 

Students' absenteeism, disciplinary problems and vandalism affect their academic 

performance (Pastlethwaite, 1994). Further he expressed that students' discip linary 

problems and vandalism affect teacher and students by reducing school effectiveness, 

inhibiting student learning and disrupting the school-learning environment. So, the 

questionnaire was administered for history teachers to investigate which student 

behaviour affects their academic performance. The responses are summarized in Table 

4.22 

75 



Table 4.22 Students' classroom behaviou r 

Behaviour of student that Teachers' Responses 
affect their performance N=I2 

F % 

Students Absenteeism 
· Serious 9 75 
· Moderate 3 25 

Disciplinary problems 
· Serious 8 66.7 
· Moderate 3 25 
· Minor I 8.3 

As it can be seen from Table 4.22, 75% and 66.7% of the respondent teachers argued 

that, student absenteeism and disciplinary problems seriously affect students' academic 

performance. The finding of thi s study coincide with the finding of Pasthlethwaite (1994) 

stated that students disciplinary problems and absenteeism affect students academic 

performance. 

4.3.6 Guidance and Counselling 

Guidance and counselling is a process in which a professionally celtified counsellor 

works with students individually or in-group to assist them involving educational and 

vocational problems of the learners (Gorton et ai, 1988). Its objective is to help students 

to plan a suitable educational program and make effective use of the program. Thus, in 

order to assess the availability and impact of guidance and counselling on students 

academic performance, questionnaire was administered to school principals and 

presented in Table 4.23 

?f! 



Table 4.23 Availability and Impact of Guidance and Counselling 

Items Principals responses 

(N=S) 

F % 

Do you have a professional 

guidance and counsellor? 

· Yes I 20 

· No 4 80 

The contribution of guidance and 

counselling service to enhance 

students' academ ic performance 

.High 3 60 

· Medium - -
· Low I 20 

· Not at all I 20 

To the researchers' knowledge, in almost all sample secondary schools there is no 

professional guidance and counsellor that can assist the students to perform well in their 

learning. This was also confirmed by 80% of the school principal respondents. Thus, 

even though, it may not be as serious problem as other school related factors, like 

teachers related factors, instructional resources, curriculum related factors and medium of 

instruction, the absence of professional guidance and counselling service in the school 

could also hinder the desired students' learning outcomes. Because, the main purpose of 

guidance and counselling service in secondary school is very crucial in providing 

students. Guidance and counselling service is the opportunity to discover the interest, 

abilities and capacities of students in various fields. In addition to this,60% of the 

respondents argued that, guidance and counselling serv ice assists students in a way of 

systematic studies. And contributes for the best realization of their educational plans and 

where such studies may be best pursed. 

]] 



CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMANDATIONS 

5.1 SUMMARRY 

The main purpose of this study was to exam ine to what extent the in school related 

factors affects history performance of grade nine students in West Shewa Zone. Key 

and lead ing questions that had been entertained in the study are the following: 

I . How do schoolteachers view the relevance, appropriateness and coverage of the 

curriculum of the grade level? 

2. Do teacher's related factors have influence on students' history performance? 

3. Do availability and quality of instructional resources and media of instruction have 

influence on students' hi story performance? 

4. Do the factors related to effectiveness of teaching learning process in the classroom 

influence pupils' hi story performance? 

5. Do factors defining students' characteristics (attitude and behaviour) have influenced 

hi story performance? 

6. Are there profess ional guidance and counsellor in the school? To what extent do 

they assist the students to improve rtheir-Iearning outcomes? 

In order to seek answers to the above questions the investigator selected five secondary 

schools as a sample in west Shewa Zone. Data was collected from hi story teachers, 

hi story department heads, school principals and grade nine students of the sample schools 

using questionnaire, classroom observation rating scale, performance test and 

documentary analysis. The data collected was tabulated and analysed using percentage 

method for questionnaire, percentage, mean and standard deviation for performance test 

and percentage and grand mean for classroom observation rat ing scale. On the basis of 

the analysis made on the data secured through different instruments, the major findings of 

the study are summarized as fo llows: 



According to the analysis made, The Following Major findings were obtained 

5.1.1 History performance of students in sample school is generally low with significant 

variation across the school and gender. 

5.1.2 The data collected has indicated that, the content of history subject for the grade 

level is weak in terms of its appropriateness and relevance. 

5.1.3 The finding of the study indicated that, except two teachers, the level of 

qualification and teaching experience was not adequate to history teaching at 

secondary school. Nearly, all history teachers worked for less than ten years. 

5.1.4 In the study it was found out that, personal reading is the most important channel 

of continues professional development fo llowed by meeting to history teachers 

5.1.5 In the Study it was found that almost all history teachers prepare and utilize annual 

and weekly lesson plan though mismatch between the weekly and annual lesson 

plan is common. 

5.1.6 In the study area, it was found out that the proficiency of grade nine students in 

English is low and unable to understand the content of the subject. 

5.1. 7 The finding of the study indicated that the instructional resources (such as school 

library, instructional materials and reference book) was not adequate to teach 

grade nine history 

5.1 .8. The study revealed that lecturing and note giving were the two most dominant 

teaching method of history in the classroom. In addition to this most of history 

teachers did not use different teaching methods and different teaching aids 

frequently while teaching history. 

5.1.9 The data collection has indicated that in order to measure the history 

performance of students, history teachers employ only mid and final 

examination. 

5.1.10. In the study, it was found that, in the majority of sample school grade nine 

students did not like learning history. In addition to this students classroom 

behaviour is also another serious problem in the school. 

5.1.11 The data collected has indicated n the majority of sample schools there was no 

professional guidance and counsellor that assist students to solve their academic 

and social problems. 



5.2. CONCLUSION 

Based on the major finding the following conclusion was drawn. 

5.2.1 The finding f the study indicate that there was variation in history performance 

across gender and the school. 

5.2.2 The finding of the study revealed that, the content of the subject for the grade 

level was weak interlns of appropriateness and relevance because the content 

was vast to understand and cannot be covered with in a given time. 

5.2.3 The finding of the study also indicate that , in all sample school; there was lack 

of history teachers with appropriate qualification, Continues professional 

development was not give to history teachers and experienced teachers with 

BA qualification are found to be deficient. Hence, the low competence of 

history teachers could be the major factor which affects history performance of 

students. 

5.2.4 The finding also indicate that ,the suggested grade mne history teaching 

methods has not matched with what is actually practiced in the classroom and 

little attention has been given to the congruence of the content coverage 

because of weekly lesson plan lagged behind the annual lesson plan. In 

addition to this the variety of teaching aids suggested for grade nine history 

also have not matched with what is actually practiced a in the classroom and 

there is great difference in the variety and applicability of the suggested 

assessment technique between the suggested and what is actually practiced. 

There fore one can conclude from this finding that in the sample school , the 

teaching learning process have great influence on students history 

performance. 

5.2.5 The finding of the study also shows that, the school library is not adequately 

equipped with necessary materials and reference books and the class in the 

schools was found to be very large. In addition to this there is a complete 

absence of some teaching aids like photograph, chart & diagram and maps 

were inadequately available. From this finding one can conclude that the 

inadequacy and complete absence of instructional materials can have influence 

on students' history performance. 



5.2.6 [t was found that the majority of grade nine students in the sample school were 

weak in the language of instruction (English). The main reason for the 

weakness of the students in the language of instruction was due to their 

previous low-level knowledge and skills in English. It could be lack of 

appropriate teaching method and in avai lability of competent teachers who 

teach English in the primary school. Thus, from this it could be concluded that 

students ' low level ability in the language of instruction, their history 

performance might be affected negatively. 

5.2.7 The finding of the study revealed that, there was absence of students ' interest 

towards learning history. The main causes for the students di sinterest to learn 

hi story were the difficulty of the subject and the teachers' method of teaching. 

[n addition to this, the absenteeism and disciplinary problems are the serious 

problems. Thus it can be concluded that the characteristics of students might 

affect history performance. 

5.2.8 [n the study it was found out that in the majority of sample schools there was no 

professional guidance and counsellor. As the result of this, students could not 

get necessary advice how to study and overcome the problem they 

encountered. Therefore, the absence of professional guidance and councillor in 

the school could have its own share to the students' low performance. 

5.3 RECOMMENDATIONS 

Based on the conclusion drawn, the following recommendations are forwarded to 

meet the problem understudy: 

5.3.1 In order to equalize the performance of male students with females as well as 

among schools it would be important to identify the major cause behind this 

variation by further research works. 

5.3 .2. The history experts at ICDR in MOE should substantively review the overall 

instructional time allotted for history curriculum of general secondary school 

to make the necessary arrangements. 

5.3.3 Teachers should teach history teaching at general secondary school , with 

bachelor degree qualification in hi story. Thus, training of teachers in pre­

service and in service program should be emphasised. Even though the in-



service-training program is widely practiced in the country, still there are 

number of teachers who are teaching beyond their qualification. Thus the 

Federal Ministry of Education should devise mechanisms which increase the 

number of in-serv ice trainees in order to increase the availability of BA 

qualified teachers in history through the imitation and introduction of different 

modalities of teacher training program. 

5.3.4 To reduce the deficiency of experienced history teachers, continuous 

professional development of teachers through School clusters, di scussion 

among history teachers at school level , experience sharing among school 

teachers and supervisors and support service at school level should be 

provided. 

5.3.5 History teachers of general secondary school should employ the suggested 

variety of teaching methods in the history sy llabus. 

5.3.6 The secondary schools in the study area suffer from lack of minimum essenti al 

history teaching materials (teaching aids) due to scares resources allocated to 

schools. Therefore, history teachers should be encouraged to produce and 

utilize low cost teaching aids from locally available materials. In addition 

funds have to be allocated for the purchase of those instructional materials that 

could not be produced at local level like photograph, maps and others which 

are not eas ily avail able. 

5.3.7 To alleviate the problem related to class size, the Ministry of Education in 

collaboration with the regional government and regional education bureau 

should encourage private investors to build private secondary schools in the 

zone understudy. In addition to this the regional education Bureau should give 

due consideration to construct secondary schools side by side with the primary 

schools. Donor's agencies could also play an important role in reducing the 

problem of shortage of classroom and other educational resource and facilities 

as they do in primary school. The ministry of education also should give due 

attention to assign sufficient number of qualified history and other subjects 

teachers to reduce the problem created by overcrowded classroom. 

5.3.8 Aware of the fact that increasing the lesson time for the subject w ill avoid the 

lagging of the weekly lesson plan behind the annua l lesson plan, the school 



should work towards increasing the current instructional time of schools 

through the transformation of the school from double shift in to single shift by 

building add itional classroom. In add ition to this, the ministry of education 

also should assign qualified teacher in the school where add itional classroom 

building take place. Besides, the curriculum developer (ICDR) should increase 

the time of instruction for history, especially for general secondary school. On 

top of thi s, in order to cope the mismatching of weekly lesson plan with annual 

lesson plan, the history curricu lum at secondary school shou ld be broadcasted 

through plasma TV like other SUbjects. 

5.3 .9 History teachers should employ the suggested evaluation mechanism on the 

history sy llabus, which are the instrument for the application of continuous 

assessment. In addition to this refreshment courses shou ld be given for history 

teachers on how to apply continuous assessment through different workshop 

and other mechanism to increase their awareness on the methodology. 

5.3. 10 In order to so lve the problem of students in the language of instruction, the 

methods of teaching English should be changed at the primary schools. In 

addition to this, competent teachers who have the command in the language 

should be assign to teach English in primary school. So that students could 

have good background knowledge at the subject, wh ich help them to 

understand history. For this purpose Engli sh teachers in the primary schools 

should be prepared continuously with workshop and short term training, even 

though the ELiP has given for the first round it is not sufficient, in order to 

improve their English language ability and on how to teach English 

effectively. Moreover, secondary school principals should also assist grade 

nine students by arranging tutorial program with special emphasis for the 

Engli sh language. In addition to this the curricu lum developer (History 

experts) should use simple words in writing the textbook so as to make 

understandable for the students. [f the above recommendations are not possible 

to be applied, the Ministry of Education should introduce the possibility to the 

regional education bureau to give education of any subject except the 

language, Engli sh, at secondary school through regional language (mother 

tongue). 



5.3.11 History teachers should employ different teaching methods and use variety of 

teaching aids to initiate the interest of students toward the subject, history. In 

addition to this, the students should avoid the behaviour of absenteeism and 

disciplinary problem, which affect their instructional time. 

5.3.12 The concerned authorities need to recognize and strengthen the department of 

educational psychology in Addis Ababa University. Besides, other newly 

opened universities in collaboration with the ministry of Education need to 

open such a department so as to produce professional guidance and 

counsellors for secondary schools. In addition to this the Ministry of Education 

should give due attention to devise mechanism to retain the assigned 

professional guidance and counsellor in the school. The devised mechanism 

should contribute to reduce the turnover of professional guidance and 

counsellor from the secondary schools 

5.3.13 Finally, the problem is not such an easy one to be adequately studied by the 

student researcher. Thus, the researcher would like to recommend that, other 

individual to search for better and wider solutions that can significantly 

alleviate the existing problem by conducting deeper and wider research work 

on th is issue. 
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APPENDIX-A 

ADDIS ABA13A UNlVERSITY 
SCHOOL OF GRADUATE STUDY 

COLLEGE OF EDUCA nON 
Depal-tment of C urriculum and profess ional Development Study 

Questionnaire to be F ield by Prin cipals 

Thi s questiOlUla ire is des igned by a graduate student of the department of 

curriculum and profess ional Deve lopment study attempting · to study "Factors 

Affecting Grade Nine Students History Pel-forlnance in West Shewa Zone". 

It is ad ministered to survey you r views and to co llect first hand information 

about the factors that can affect students academic performance in hi story by 

giv ing due emphasis to grade nine and to come with some so lution to overcame 

the ex isting problems_ You are, therefore, kindl y :.requested to ti ll in the 

questionnaire for wh ich the success of thi s study di l-ectly depends up on your 

genuine responses to the questions. 

Thank yo u in advance for your cooperation 

Direction: You are not reques ted to write your name in any part of the 
quest ionnai re. To T hose quest ions with a lternat ives you can 
encirc le or yo u can prov ide the answer by putting the sign "X" in 
front of your choice. For items that req uires open answer, please fee l 
free to express and wr ite yo ur responses in he space provided 



PART ONE: Personal Information 

1 Name orthe Sehool __________ _ 

2Age _____ 3 Sex _____ _ 

4 Level of Education A MNMSc BBN BSe 

C. Diploma D. Others 

5 Work Experi ence 

A. Total service years __ _ 

B. Tota l Service years in teaching profession ____ _ 

C. Service years as secondary school principal _____ _ 

I' ART TWO: Items Related to Teachers Professional Support 

6. How often do you spend your time in making classroom supervision of hi story 

teachers? 

A Once in a month B. Once in a semester ____ _ 

. C. Twice in a semester D. Never _____ _ 

7. If you do not make classroom observation, state the major reason beh ind for not 

doing so. 

A. Overload with other responsibi lities. __ _ 

B. Unwilling to do such task ______ _ 

C. Lack of sufficient skills in pedagogical support mechanism ______ _ 

D. Teachers un willing to be observed _________ _ 

PART THREE: Physical School Faci lities Related Question 

8. Is there libraIY service in your school? A Yes B. No 

9 For how many days is the libralY opened in a week? __ _ 

For how many hors ___ _ 

10 .For how many hours do classes have access to the library every week? 

11 .lflhe li brary does nollVork what is the reason for it ? ---------
12 Does your school have Hi story curricular material s(Sy llabus. teachers guide and 

students lexlbooks)? A Yes _____ _ B. No 

13 . lfnot why is Ihat _____________ _ 

\ 

\ 

\ 



PART FOUR : Items Related to GUidance and Counselling 

14.ls there professional guidance and counselor in YOur school? 

A Yes B. No 

15 The contri bution of guidance and Co unselling service to enhance students' avadcl1lic 
performance 

A. High B. Medium C. Low D. Not at al 



I\P PIOND IX-13 

ADDIS ABABA UN IVERSITY 
SCHOOL OF GRADUATE ST UDY 

COLLEGE OF EDUCATIO N 
Departmcnt of C urriculnm and profess ion al Development Study 

Questionnaire to be Field by G rade Nine Students 

Th is questi onn aire is designed by a graduate stuclent of the dcpartment o f' 

curri culum and pmfess ional Development study attempting to study "factors 

Affect in g Grade Nine Students History Performance in West Shewa Zone". 

It is admini stered to survey your views and to co ll ect first hand in lormat ion 

about the facto rs th at can affect students academic perfo rmance in hi story by 

giv ing due emphasis to grade nine and to come with somc so luti on to overcame 

the existing problems. You are, therefore , kindly requested to fill in the 

questi onnaire for which the success of this study directly depends up on your 

gen uine responses to the questions. 

Thank yo u in advance for yo ur coopcration 

Direction: You <lre not requested to write your name in any pan of the question n<lirc. 
Tn Those questions wi th alternatil'es you can enci rcle or yo u can prol'ide 
the answer by pull ing thc sign "X" in li'ont of yo ur cho ice. For itell1s tha t 
requircs open answer. plc'lse ICel i'ree to express and ",rite your responses in 
tile SP'lCC provided 



PART ONE: I'ersonallnformation 

1 Na me of tile School _______ _ 

2 Age A. Below I G 13.1 () 10 20 C. aho"c :w 

2 Sex A, Male 13 Female 

Part Two Itcms Helatcd to Teachillg Lea rning Pro ct'ss 

2.1 You r Ili story Teacher used dillerenl melhoci s "I'lcac hing Ili slory 

A. Always 13. Some tim e 

C Rarely D. NOI at all 

2.2 To what exten t your history tcacher applied th e fo!lowing methods of teaching in 

history cla ss? Put the s ign "X" under your choi ce. 

Methods of A lot Some Not at all 

teaching 

hi stOlY 

Lecture 

Note giving 

Questioning 

and answering 

Discussion 

Group work 

Demonstra tion 

Invited Gusts 

Debates 

Dramatizing 

2.3 Your History teacher lIsed diffe rent teaching aids \vhile teaching history? 

J\. Always 

C Rarel y 

B. Sometime 

D. NOI ell all 



I k-'l· riptl(l1l (II 

l\',h: hlll~ \id-. 
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PART THREE : Items Related to La nguage or Instru ction 

. ~ I 1 It\\\ du:- (Ill c\"al uatc you r I ~ ngljsh abil it y \\"jlh rcga rcll o undersland and (olll)\\ ill g up 

thl:.' -.ubjcc t matter hi story',' 

\ . Iligh Il . MediuJ11 C. Lo"· 

3.~. II":our rcspun~L' 10 question No 3. is lo\\" 10 \Vhal ex tent i t affect yo ur hislOry 

pl:.' rli 1 r111i.IIl CC·,' 

I. ler) high 11. lligh C. Meci iuJ11 J) . Low E. V cry L(l\\ 

3.3 I r :OLl hl'lic\ "(' that. yo ur Engl ish ability in understanding the subj c:c l maller of history is 

10\\ \\ h,lt till you l!lin k (he reason lor thi s'! 

.\ . I ad.: {Ii" kllo\\ ledge pI' I:nglish in pn:'\'iolls educational Ie\ L'I 

H I ,Ie" ()fllllC reSII()\\~IJ"(..Is Engli ~h 

( . I)ii"ll l'llit\ oj"wnrds ill t('xtbook 



PART FOUR. Items Relat ed to S tude nts Attitud e 

4.1. Do you like to lea rn hi story? ,\ Yes 13. No 

4.~ Ifyotlr response to qll ~sljOll No 4.2 is No \\'hat is the rea son behind? 

/\ . The teachers aggressiveness in and Olll of tile c lassroom 

B. The diffi cult of the su bject 

C. The method s applied by th e Icacher ,lre 1101 altracti ve Teachers abi lity to make lessQIl 

clear 

D. Others, ___ _ _____________ _ 



APPENDIX -C 

ADDIS ABABA UNIVERS ITY 
SCHOOL OF GRAD UAT E STUDY 

COLLEGE OF EDUCA TlON 
Department of Curriculum and profess ional Development Study 

Questionnaire to be Field by History teachers 

This questionna ire is des igned by a graduate student of the department of 

curriculum and professional Development study attempting to study "Factors 

Affecting Grade Nine Students History Performance in West Shewa Zone". 

It is admi nistered to survey your views ~nd to co llect first hand information 

about the factors that can affect students acade mic perform ance in hi story by 

giving due emphasis to grade nin e and to come with some solut ion to overcame 

the existing problems. You are, therefore, kind ly requested to fill in the 

questionnaire for which the success of thi s study d irectly depends up on your 

genuine responses to the questions. 

Thank you in advance for your cooperation 

Direction: You are not requested to write your name In · any part of the 
quest ionnaire. To Those questions with alternatives yo u can 
encircle or you can provide the answer by putting the s ign "X" in 
front of your choice. For items that requ ires open answer, please feel 
fi·ee to express and wri te your responses in he space prov ided 



PART ONE: Personal I nfor-mation 

Fill the required information on the space provided by encirclin g your choice 

1.1 Name o f the school _____________ _ _ _ 

1.2 Sex 

1.3 Age 

A. Male B. Female 

A. Below 20 years B.20-25 yea rs 

E. Above 35 

PART TWO: Itcms related to Curri culum 

C. 26-30 years D. 31-35 

Mark you r answer in the qucstion paper. Fill only one option for each 

question . 

2.1 Contents of hi story of the grade leve l are difficult to understand. 

A. Yes B. No C. No answer 

2.2 If the content of hi story is difficult to the grade level what is its effect on students' 

academic performance? 

A. Ve ry high B. High C. Undecided D. Disagree E. Strongly di sagree 

2.3. Content of hi story topics are vast to understand 

A. Yes B.No C. No answer 

2.4. Is the suggested teaching method is appropriate? 

A. Yes B. No 

2.6 Are the suggested teach ing aids appropriate? 

B. Yes Fl. No C. No Answer 

2.7 Can the content of the textbook be fin ished in the allotted times? 

A. Yes B. No C. No answer 

2.8 if your response to item No 2.7 is no, do you agree that the content of the textbook 

is not appropri ate to the grade level? 

A. St rongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree 

2.9.1-I0wmuch do you agree that the contents of the text book are re le"ant? 

A. St rongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree 



PART THREE: itellls Re lated to Teachers Ed uca t io na l Q ual ificat ion a nd 

Attitude 

3. 1 What is your level of educa tion') 

A. MN MSc B. BA 'Bed C. Diploma 

3.2 What is your area of speciali zalion? 

A. l-li stOIY B. Geogra phy C. Soc ial Studies D. Others 

3.3 .Your service year in leaching profession 

A, Below 20 years 

C. 26-30 years 

B. 21-25 years 

0 ,3 1-35 years 

E. Above 35 yea rs 

3.4 Do you have interest towards histo ryry 

A Yes B No 

3.5 Are you interested to your profession? A Yes B. No 

3.6 If your response to qu estion 3.4 and 3.5 is No to what ex tent it affects students 

academic performance? 

A, VelY Hi gh B. High C. Medi um D. Low E. VelY low 

3.7 To What extents the fO llow ing chan ne ls of professional deve lopment of teachers 

includi ng supervision servicc used? Put "X" under the altemative you want to 

choi ce. 

Channels of professional development A lot Some Not at all 

Persona l read ing 

Discussion with other hi sto ry teachers 

Supervisions support from school princ ipal 

Superv ision support from history department heads 

The contr ibution of mentor 

PA RT FOUR: Items Relat ed to Tea chin g -Lea rnin g Process 

4. 1 Do you usc va ri ety of leaching methods whi le you teach hi sto ry') 

A Yes B. No 

4.2 To What extcnt hal'e you appli ed the fo ll ow ing teaching methods in history 

teachi ngry 



~~Icthods ol' Teaching History r\ Lot SOllle No t at all 
Lect urc I , 

I 
' - -

, NOlc Givi ll Q , - -I ~ > 

I I Question and ;] l1 s\\'cring 
- I---

I Discllssion I -,~ I l'roicc t(i nd ivid ual) I --
Gro up wo rk 

t Delllonstra ti on 
f IIlI 'itcd gues ts ,-

Dramatizat ion 

~.3 II ' the tcachers do not use differe nt methods of tcach ing hi sto ry it negat ive ly a ffect 

students' hi story performance, 

i\. Strangely agree 

D, Disagree 

B, Agrce 

E, strongly di sagree 

C Undecided 

~.~ II 'you do not use dirferent meth ods of teaching what cia you thing the ba rri ers th at 

kecp yo u ii'om employing different 

methocl s" _ _ __________________ _ 

4.5 Do yo u use di ffe rent teaching Aids/ A, B. No 

4.6 Ind icate th e extelli lO which yo u have emphas ized the fo llowing teaching aids 

frequently in history class? Pl ease put the sign "X" under yo ur choicc, 

Dcscript ion of teaching aid Always Someti Illes No t at all 
Wo rl d map 
Map orA fri ca 
Map or Ethiopia 
Charts 
Diagrams 
G lobs --
Pho tonraph s 

~. 7 Ilo\\' ortcn do yo u lllake assessment (class \\'ork, homewo rk , group work, ctc.) to 

yo ur studcnts \\ 'hile yo u hm'e taught hi story" 

A. t:ac h peri ad B, At thc cnd orcach sub unit C.A th c cnd or each IInit 



D. Not at all except mid and final examination. 

4.8 If you do not make continuous assessment to gauge the performance of yo ur 

students, what are the major reason beh ind( More than one answer is poss ibl e) 

A. Big class size with corded students 

B. Lack of educa ti onal fac ili ti es and materials li ke typewriters, stationary, etc. 

C. High teachers work load 

D. Lack of refresh training and gu idelines for continuous assessment 

E. Unwillingness of the students 

F. Lack of time 

G. G. Others ( i fa ny)~~~~~~~~~~_ 

4.9 in the teaching learning process, if the teachers do not use continuous assessment it 

has negati ve inOuence on students academic performance 

A .Strongly agree B. Agree C. Undecided D. Disagree E. Strongly di sagree 

4.10 Thi s questi on is intended to identify the assessment technique you have app lied for 

history. Hence, please put "X" on the respecti ve spec in the column . 

Assessment technique A lot Some Not at all 

Review questions 

AssiglUllents 

Exercises 

Quizzes/test 

Group work 

PART FIVE. Itcms Related to Language of Instruction 

5. 1 How do you eva luate Engli sh ability of yo ur students with regard to understand and 

following up the subject matter hi story? 

A. High B. Medium C. Low 

5.2. If you r response to question No 3 I is low to what ex tent it affect the students' 

academi c perfo rm ance? 

A, Very high 13 . High C. Medi um D. Low E. Very Low 

5.3. Ir you be li eve that. your Engl ish ability in understanding the subjec t matter or 

hi storv is low what do you think the reason for thi s? 



A. Lac k of knowledge in previous educationa l level 

B. La ck of inte res t toward s English 

C . Difficulty o f word s in tex t book 

D. Short age of qualifi ed Engli sh teacher 

E. Engli sh langua ge is diffi cult for it is the second language 

5.4 How adequa te do you thin k is the provision of students text book? 

A. Very adequate B. Adequate C. Somewhat adeq uate D. Inadequate . 

5.5 Indi cate the adeq uacy of in stru c ti onal materials in your school that are necessa ry fo r 

teaching hi s tory by marking "X" on the correspond ing space provided . 

Instructional Materia ls Adequate Inadequate Not existence 

Teachers guide 

Syllabus 

Map of Ethiopia 

Map of Africa 

World Map 

CI13I1a 

Photographs 

Globs 

5.6 How do you rate the e ffi c iency of your school li brary service? 

A . Very good B. Good C. Poor 

5.7 How many hi story books are there in your Iibraly _ ______ _ 

5.8 What is the average number of s tud ents in the section you are teachi ng, ____ _ 

5.9 Do you face probl em with regard to large class size? A. Yes B. No 

5.10 I f yo ur response is "Yes" show the degree of its effect on students' H isto lY 

perform ance by marking "X" o n con esponding space provided under your choi ce 



Problems due to large class size Very Low Undec ided Hi gh Very 

low High 

Prov ision of necessary help by the 

teacher to teach students 

Identify ing students with special needs 

Ad ministrati on of test or examination 

Applying continues assessment 

Effective communication between 

students and teacher 

Classroom di scipline 

Proper use of Ii brary 

Teachers get less ti 

Application of different teaching 

methods. 

PART SIX: Items Related to Student Behaviour 

6. 1 Thi s question is intended to identify the degree of students' behaviour that affects 

their hi story performance. Hence, please circle A, B, C and D, representing four 

degrees ranging fron1 ItA" for "serious" liB" for 11Moderate" "C" for 'tM inorfi It 0 11 

for "not a problem" 

I. Student Absenteeism 

2 .Disciplinary Problems 

A 

A 

B 

B 

C 

C 

D 

D 



APPENDIX-D 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADlJATE STUDY 

COLLEG E OF E DUCATION 
Department of C urriculum and professional Development St\ldy 

Questionnaire to be F ield by History department Heads 

This questionnaire is des igned by a graduate stude~t of the department of 

curriculum and profess ional Development study attempting to study "Factors 

Affecting Grade Nine Studen ts History Performance in West Shewa Zone". 

It is administered to survey your views and to co llect first hand informat ion 

about the factors that can affect students academic performance in history by 

giving due emphas is to grade nin e and to come with some solution to overcame 

the existing problems. You are, therefore, kindly reques ted to fill in the 

questionnaire for which the success of thi s study directly depends up on yo ur 

genuine responses to the questions. 

Thank you in advance for yo ur cooperation 

Direction: You are not reques ted to writ e your name in any part of the 
questi onnaire. To Those ques tions with alternati ves yo u can 
encirc le or you can provide the answer by putting the s ign "X " in 
front of yo ur choice. For items that requires open answer, please feel 
free to express and write yo ur responses in he space provided 



PART ONE: Personal Inform ation 

I Name of the School ___________ _ 

2Age _____ 3 Sex _____ _ 

4 Level of Education A MA/MSc 

C. Diploma 

5 Work Experience 

A. Total service years __ _ 

BBA/BSc 

D. Others 

B. Tota l Service years in teac hing profess ion ____ _ 

C. Service years as hi story teacher _____ _ 

.............. 
PART TWO: Items Related to Teachers Professional Support 

6. Have you conducted c lassroom supervi sion to support history teachers in history 

teaching learning process? A. Yes B. No 

7. How often do you spend your time in making classroom supervision of hi story 

teachers? 

A Once in a month B. Once in a semester _____ _ 

C. Twice in a semester D. Never ------

8 How frequently conduct meeting with history teachers? 

A. Once in a week ___ _ B Once in a month 

C. Once in a semester D. Twice in a semester ----- ---
E. Never _____ _ 

9. Which of the se issues take most of the time in the meeting with the teachers? Put 

them in priority starting first with the acti vity that took most of teachers time 

A. Discuss ion of diffi cult ideas that teachers have faced while teaching hi story __ 

B. Implementation of innovati ve methods ___ _ 

C. Appli cati on of appropriate teachi ng aids __ _ 

D. Coll ecti on of stude nts performan~e and suggest so luti on for improv ing low 

performance student s . ___ _ 

PART THREE Items Related to Teaching Learning Process 

10. Do Hi story teachers pn;pare anllual lesson plan? /\ Yes B. No 

I I. J)(1 history teachers prepare weckl\" lesson plan '? /\ Yes I~ . No 



12 Histo ry teachers stri ctly follow annual lesson plan 

A. Always N. Some ti mes C. Rarely O. Not at al l 

13.lfyour answer is rarely or not at all what is the reason do you 

think? -----------------------------------------------

14.0 0 history teachers conduct periodic curriculum review and research to eva luate the 

curriculum? A Yes B. No 

15 What should the hi story teachers do to improve history performance of students? 

------ --------_._-_._--_. ----.-

.. ~ 



APPENI?IIX E 

UNIVERSTII FINFINNEE 
KOOLLEJJII BARNOOTAA 

MUUMMEE SIRNA BARNOOTAA GUDDINA OGUMMAA 
BARSIISUMMAA 

GAAFFII BARATTOOTA KUTAA 9(SAGALlIF)DHIYAATE 

Gaaffi in kun kan qophaa 'e barata digirii 2ffaa Il1UlIITIll1ee sirna 

ba rnootaatiini.Kaayyon ijoo gaaffii kanaa rakkoolee barumsa barattoota kutaa 

saglaffaa barnootaa seenaa in·atti qaban God ina Lixa Shawaa Keessatti 

qo'achllllf yaada fllrm aata kan ta 'an kaa ' lllldhaaf 

Galma ga' insa qO 'annichaaf,gaaffi lee dh iyaatan ii f deebb ii s in·ii ta 'e at ilaa ttll 

mllrteessaadha waan ta· eef osoo hin nll ffiin yaada kee laat111 nan a bdadha . 

. . 

Yaadachiisa; 

. Waraqaa gaa fii kana in·a lli maqaa kee barreessulln hinbarbaachislI . 

. Gaaffi lee fi lmaata qabaniif deebbii sif ta'lI bakka lilunnoof lau·e keessalli 

akka ajajamtelli yoo fil annoo ta' e qll bee isaa itti marllun cleebis i 

\ 



KUTAA TOKKO 
I . Maqaa mana Barumsaa kee ________ __ _ 

2. Saa la A. Dhira B.Dhala 

3. Umur ii A Waggaa 16gadi 

B. waggaa 16-20 

C. waggaa 20 ri 01 

KUTAA LAMMAFFAA : Gaaffilee Adeemsa Baruu Barsiisuu 

Ilaallatu. 

2. 1. Barsii saan Seenaa sibarsii su Maloota baru u-barsiisuu adda ddaa tt fayyadama 

A. Vera hunda B. Yeroo Illuraasa 

C. Darbee darbee D. Hinfayyadalllu 

2.2 Ma loota barull barsiislIu f gargaarn armaan gadi i keessaa ba rsiisaan kee seenaa si 

barsiisu hanga lll akka itti fayyadamu gabatee armaa n gadii keessatti fil annoo kee 

rn allattoo "X" kanma barreessuull agarsiisi. 

Ma loo!a baruu bars iisuu Yeroa baayee Ye roa murasa lui hi 
itti fayyadaliia fayyadamu 

Mala ibsaa 
Yaadannoo barreess uu 
Gaaffiifi deebbiidhan 

Mariidhaan 
Hojii garee 
Aga rsisa 
Keessuummaa affee ru 
Falmiidhaa n 
Mala diraamaati in 

2.3 Barsii saan kee Seena sibarsii su way ita seenaa s ibarsii su Ineeshaa lee deeggarsa 

barnootaa adda addaatt i fayyadama. 

A. Yeroo hunda 

C. Darbee darbee 

B. Yeroa J11uraasa 

D. Hin fayyada lllu 

2.4 Meeshaa lee deeggarsa barnootaa arlllaan gadii keessaa bars ii saan kee seenaa 

sibarsi islI hangarn akka itti fayyadarnu gaba lee arm aan gad ii keessatli lllallanoo 

"X" kana agars iislIull agarsiisi. 



1. fndi catl' the ex tent to which the hi slOlY teac her used the following teac hing aids 

li'"q llenlly in history class. Pl ease put Ihe sign "X" lInder your choi ce. 

Description of I Always Sometimes Not At all 

teaching Aids 

Wo rld Map 

Map of Afri ca 

Map of Et hiopia 

Charls 

Diagrams 

Photographs 

Glob 

PART THREE: Hems Related to Language oflnstrllctioll 

J I How do YOLI evalua te your English ability wi th regard to understand and following lip 

Ihe subj ect matter hi s-Cory? 

A. High B. Medium C. Low 

.1. 2. If your response to question No 3.1 is low to what extent it affect your hi story 

performance? 

A. Very hi gh B. Hi gh C. Medium D. Low E. Very Low 

3.3. If you bel ieve that, your Engli sh ability in understanding the subjec t malter o t" hi story is 

low what do YOll think the reason for this" 

A. Lack of know ledge of Eng li sh in prev ious educalional leve l 

B. Lack ofinlcres t towards English 

c. Din,cllll ), of wo rd s in tex tbook 

D. Short~~l! orql1Jlifil.:d ' ·nglish tt.:l!Cih.'f 

L. E ngii~h Langu :!~t.' is diflicult lor it is the scruilli language: 



Meeshaalee Deeggarsa Barnootaa Yeeroo bill' yyee Yeroa J11uraasa 

Kaartaa Addunya 
Kaartaa A fr i kaa 
Kaartaa Itooph i)'aa 
Chaartii 
Fakkii 
Footooo iraa fii 
Giloobii 

KUTAA SA DAFFAA: Gaafannoo Afaan Bars iisull Il aaichi see 

3. I Afaa n Barn ootaa (Ing li ffaa) irratt i dandeett ii n kee maal fakkaata " 

A. Baay'ee ol'aanaa 

C. Giddu ga leessa 

B.Ol"aanaadha 

D. Gadi ' aanaa 

Itti hin 
fayyadamu 

3.2 Deebbiin kee Gaaffi i 3. I f"Gad'aa naa" )'00 tR'e hang,!!" qabxiikee barnoota 

seenaa irratti miidhhaa gcessisa.? 

A. Baa)"ee Ol ' aanaa 

C. Giddugaleessa 

B Ol'aanaa 

D. Gadi ' aa l' , a 

E. Baa)"ee gad a" naa 

3.3. Dand eettiin ati afaan barnootaa irratt i qabdll gad' aanaadha jettee yoo amante 

sababni isaa maa lidhajetta?(Deeb ii n kee tckkoo 0 1 ta' uu danda 'a) 

A. Barnoota sadarkaa tokoffaa irratti beeklllll sa gahaa hinarganne 

B. Afaan In gliffaatiin barachuuf fedhii hinqabu 

C. Jechonn i kitaaba barataa keessaa waan cil1l ani if 

D. Barsii san Ingili ffaa ga' lIl1l sa hinqabll 

E. Ingiliffaa afaan lal1ll1la ffaa koo lVaan ta 'e~ f 

KUTAA AFUR: Gaaffilee Ilaalcha Barataa Barnoota Irratti qabu 

waliin Deemu 

4. I Barnoota Seenaa barachull ni jaalattaa? 

A. Eeyyee B. Lakki 

4.2 Deebbiin kee gaaffi 4. I f "Lakki" )'00 ta ' e sababni isaa maa li 

ta? Deebb i kee sadarkaadhaan I ffaa.2 ffaa . .. ,iedhii kayi. 

A Barsi isaan seenaa nabarsi isu dheekkamaa waan t3'cef 

B Barn ootich \l'aan natti Cil1llluf 

C. Maloota baru u ba rsi isull barsii saan itti fayyadamu 

D.andeclli i bars i isaa barnool icha i fa gochuu r qabu laafaa waan ta' ccf. 



APPENDIX F 

013SEV A nON CHECK LIST 

Name orthe Schoo l ______ _ 

Grade ------

Sectio n ______ _ 

Obser ver 

Topic ________ _ 

Time: From to ------ -----

V.Good=5 Good=4 Average= 3 Be: low average;:::' 2 Poor= 1 

TEAC HERS ACTI VITY V.Good Good Average Below Poor 

Average 

The teacher exp lains 

the to pic c learl y I 
Teachers give short note 

Teachers use different 
, 

meth ods o f teachin g 

Teachers use d ifferent teaching aids 

Teachers facilitate sma ll d iscuss ion 
• 

Teache rs give hi story test 

Teachers assign c lass work 
. -. 

and ass ignm ent 

Teachers give brief summ ary 

peri od icall y and at the end 

STUDENTS ACTI VITY 

Listenin g teachers ta lk 

Copyin g teachers note 

I I - I . . 
~s (l ng ane answerin g questi on 

Discuss in g in Group 

Do in g c lass work/ass ignment 

Attend i ng dellloll strat ion 
1-------

. . 



No 

I 
2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

Topics 

The Study of History 
Early human beings 
and the Neolithic 
revo lution 
Peoples of Ethiopia 
and Afri ca 
Emergence 0 f the 
satate 
Ancient Egypt, Kush. 
and Meroe 
Mesopotamia and 
Persia 

Ancient Greek, 
Rome and Cartaae 
Ancient civili zation 
oflndia, China, and 
the Americans 
The rise of 
Chri stiani ty 
The Aksumi te 
Civi li zation 
The rise and 
Expansion f Islam 
TOTAL 

APPENDIX G 

TABLE OF' SPACIF'ICATlON 

SUBJECT HISTORY 

GRADE 9 

Period Know Under 
alloted ledge standing 
5 4 3 
2 I I 

5 3 3 

3 I I 

2 2 
3 
2 2 I 

2 I 2 

3 2 2 

I - I 

3 3 I 

6 3 3 

35 22 20 

Apli Ana 
cation lysis 

I 

1 

2 

I 

I 

2 

2 6 

SOURC E: Methods of Teac hing History in Seco ndary School Distance 
Materi al 

Synt Total 
hesis 

7 
3 

7 

4 

--
5 

3 

3 

5 

I 

4 

8 

50 
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APPENDIX H 

Performance Test of History For Grade NINE 

Nam e Of the School ____________ _ 
Age _____________ _ 
Sex __________ __ 

PART ONE: Item 1 C hoose the best answer and write th e letter of the 
correct answer 011 the space pl·ovided. 

__ I.Which of the fo llowing he lp us in the study of prehi stori c people? 

A. A rchaeology 

C. Sociology 

B. Morphology 

D. Geo logy 

__ 2.Diaries a nd letters are exampl e of 

A. Primary source C. Oral tradition 

B. Secondary Sources D. Legends 

__ 3 Materia l remains such as ornaments, co in s, ruin s of build in g and inscriptions are 

exa mpl e of 

A. O ra l tradition C. Primary sou rce of hi story 

B. Secondary source of Hi story D. Spoken stor ies 

4.The branch of kn owledge that he lp us to discove r remains of the past human 
-- .' 

culture fo und buried the ground is 

A. Archaeo logy C. Geology 

B. History 0.: H ie rog l yphi~s 

__ 5. Theoc rati c states we re states ruled by A. Elders B. Kin gs C. Tribal co uncel 

D. Priests 

__ 6. One of the fo ll owing was the first historically known state in the Horn of Africa . 

A. Aksum B. Nubia C. Punt D. Lasta 

_ 7. Wh ich one of the fo llowi ng is a union of families? 

A. Nat ion B. Nationa lity C. Tribc D. C lan 

_ 8.The two-super families of Afri ca n languages spoken in Ethi opia and the Horn of 

Africa are A. Niger- Congo and Nilo -Sahara 

B.Niger Congo and Kho isan 

C. Afro-A siatic and Ni lo -Sa hara D. None 



_ 9. Which of the following Ethiopian language belongs to the Cushitic language? 

A. Oromi gna B. Amaharic C.Tigirigna D. Harari 

10. The first civilization in the fertile crescents was developed by the 

A. Assyrians B. Sumerians C. Cyprians D. Lydian 

I I. Who was the first ruler to unite all of the city-states of Mesopotam ia in to a 

si ngle empire? A. Cyrus the great B. Alexander the great C. Sargon I 

D. None 

12 Which of the following was not a pre-Aksul1lite cultural center? A. Yeha 

B. Lasta C. Coloe D. Matara 

13. Who was the first aksul1llte King to accept christianity ? 

A. Kaleb B. Lal ibela C.Zoscales D. Non 

14,Which of the foll owing titl es was used by the rulers of Saba? 

A. Caesar B. Pharaoh C. Sheik D Mukarrib 

15.The departure of Prop hate Moha ml1lad and hi s followers from Mecca to 

Medina is known as A. Ka'aba B. Hijira C. Ansa D. Ashab 

16.In which of the following batt les did the forces of the prophet Mohammad 
defeated the Meccans? A.Kadi ss iya 

B·:Badar C.Mecca D. Medina 
_ 17.Which of the following Mus lim state was founded by Umar? 

A, Dara B. Hadya C. Bali D . Ifat 
_ 18. Which of the followin g was the southern getway for the preparation of 

Islam in to the horn of Africa? A, Dahlak Island 
B. The Red Sea coast C. The port of Zei la D. The Port of Assab 

_ 19.Which of the following two religions originated in India? 
A. Hinduism and Buddhism B. Buddhism and Islam C. Judaism and 

Hinduism D. None 
_ 20. The Chinese developed the system of w riting known as 

A . Hieroglyphics B. Cuneiform C. Logographic D. Latin 

PART TWO: Write True if the statemcnt is Co.'recl and Fa lse if thc 
statement is incorrect 

__ 2 1.lslam spread to eas tern E thi opia by means of military force. 
_ _ 22 .The wars of conquest of the middil Ara bs came to an end du ring the 

Abbasid caliphate. 
__ 23,Aksum emerged as a kingdom in the midd le of the second century 13. C. 
__ 24.The main fa ctor for the decline and fall of Aksum was the ri se of ri va l 

state called Me roe. 
__ 2S .The Maya were one o f the first peoples in America to develop a writing 

system. 
26. Rome was rounded by I'hncn ic ians. 



__ 27 . The Persian belongs to a large group of peop le known as the Magyars. 
28. The ki ngdom of Me roe caille to an end when it was conquered and 

destroyed by Aksulll in the 4th century A.D . 
29. The first hi storical evidence on the hi story of punt comes from the 

Christian topography. 
__ 30.The federal constitution of J 995 guarantees the quality o f nat ion and 

national ity of Ethi opi a. 
PART THREE: Complete the followin g senten ces conectly 

3 1.1 n History, the arrangement of events with dates is known as __ _ 
32. Millenn iulll is the period 0[:--.,---____ _ 

33 . is the fath er of History 
34. is the most complete Australopithecine foss il. 
35.The Hominid fami ly originated in _______ -:-.,---
36.Australopi ticus ram ids was named after a region in Afri ca known as __ _ 
37.The South Arabian Political and Religious title was known as _ _ _ 
38.Human being discovered fire during _______ _ 
39.The Egyp ti an Queen who dispatched commercial exped it ion to the "land of 

Punt "was 
-~-------------

40. In about 1500 B.C Kush was conquered by ______ _ 

PART FOUR: Match the Items in Column "A" with those in column "B" 
A B. 

__ 41.Punic 
__ 42 .Cuniform 

43. Zoroas trianism --
__ 44.Heroglophics 
__ 45.Damat 
__ 46.The lnca 
__ 47.Aduli s 

48.Sunna --
__ 49.Almuqha 
__ 50. Thebes 

A. The first locally known state in Eth iopia 
B. Sumerian system of writing 
C. Persian Re ligion 
D. Egyptian system of writing 
E. Latin word , which means "Phoenicians" 
F. " Romans of America 
G. The way of the prophet 
H. Pre Aksumite and Aksumite Port 
1. National god of the Sabena's 
J. The Capital of Upper Egypt 
K. Persian Religion 



Tikur Enchini secondary 
school 

SEX 100% SEX 100% 

F 46 M 32 
M 54 F 44 
M 40 M 20 
M 26 M 28 
F 20 F 54 
M 72 M 26 
M 40 M 52 
F 36 F 30 
M 34 M 54 
M 42 M 50 
F 52 F 26 
M 48 F 18 
M 40 M 36 
M 56 F 38 
M 64 F 48 
M 44 M 58 
F 32 M 64 
M 54 M 78 
M 30 F 58 
M 42 M 24 
F 44 M 34 
M 24 M 32 
M 32 F 50 
M 44 M 38 
M 52 M 34 
F 28 F 42 

- M 30 M 62 
M 22 M 22 
M 42 F 24 
F 48 
F 56 
M 76 
M 44 
M 32 
M 42 
F 28 
M 50 
M 58 
F 30 
M 36 
F 38 
M 30 
M 44 
M 50 
F 32 
M 72 

Backo secondary school 

, ' 

SEX 100% SEX 100% 

M 58 M 52 
M 22 M 58 
F 30 F 36 
M 44 M 72 
M 50 M 34 
M 62 F 42 
F 32 M 24 
M 34 M 46 
M 54 F 38 
F 46 M 30 
M 78 M 36 
M 42 M 60 
M 56 M 66 
F 40 M 74 
M 64 F 42 
F . ;- 36 M ' 44 
M 38 M 42 
F 42 M 36 
M 24 F 40 
M 46 M 30 
F 50 M 22 
F 46 M 34 
M 38 M 72 
M 34 M 52 
F 44 F 20 
M 54 
M 68 
F 32 
M 42 
F 36 
M 46 
M 32 
F 34 
M ,', 40 

M 48 
F 40 
M 60 
F 28 
M 64 
F 44 
M 44 
F 48 
E 52 
M 30 
F 36 
M 42 

Sayo Secondary Schol 

SEX 100% SEX 100% 

F 38 M 40 
M 58 M 34 
M 32 M 40 
M 42 M 30 
F 26 F 54 
M 48 M 20 
M 40 M 72 
M 24 M 27 
M 22 M 70 
F 44 M 34 
M 74 M 48 
M 50 M 56 
M 30 
M 64 
M 44 
M 50 
M 34 
M 38 
F 34 
M 22 
M 32 
M 46 
F 36 
F. 32 
M 64 
F 46 
M 62 
M 44 
M 52 
F 26 
M 42 
r 48 
M 56 

' M 30 
F 42 
M 70 
M 44 
M 22 
F 26 
M 32 
F 24 
M 40 
M 42 
F 52 
F 56 
M 54 
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