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Abstract

The purpose of this study was to assess the determinants of teachers participation in
co-curricular activities in Nefa silk lafto sub city secondary schools. To this end, a
descriptive survey design was employed, in which both qualitative and quantitative
techniques were applied. In the study 3 sample groups encompassing, 324 students,
129 teachers and 28 principals participated. Questionnaire, interview and observation
checklist were instruments used to collect data. After data were collected, analysis
was made qualitatively and quantitatively. Hence, the results suggested that majority
of participants had good awareness on the co-curricular activities. Moreover, the
analyses confirmed that grade level and sex significantly affected the participation of
students in co-curricular activities. Additionally; it was found that the co-curricular
activities were not properly organized in the schools. Regarding factors that
negatively affect the practical participation of co-curricular activities, the major were:
lack of budget and material, low motivation of teachers, absence of facilities, low
interest of teachers and absence of supportive material for teachers and work load of
teachers. Hence the study concludes that the participation of teachers in co-curricular
activities were not good. The study suggested that: trainings for teachers and
principals, use of incentives to motivate teachers, systematically organize co-curricular
activities to attract the teachers, using income generating scheme to reduce constraints
of budget. Finally, in order to create competitive atmosphere among participants the
establishment of effective continuous monitoring and evaluation mechanism need to be
established.

Vi



CHAPTER ONE

INTRODUCTION
1.1 Background of the study

Education has a vital role for the amendment of children’s behavior and individuals® personality in a
very innovative desirable form. It helps children’s growth in body and mind, and proper development
in physical and intellectual qualities are considered as few of the major determinants of children

personality. For this reason, the modern and innovative approaches of education emphasize on all
round development of children.

The process of education is not something static and stagnant. Instead, it is a continuous and lifelong
gndeavor and it has two parts; curricular and co-curricular/extracurricular/ activities. As curricular
program and co-curricula /extracurricular/ activities are practiced in different countries of the world.
Both co-curricular and extra-curricular activities, being non-credit activities, no distinction are made
between co and extra-curricular activities. In this regard, Kochhar (1993:283), which is cited in
published research paper of co-curricular and extracurricular activities in Nepal, gives his strong view
on the distinction between curricular and extra- curricular activities must cease to exist. Co-curricular
and extra-curricular activities are very much interwoven; there is no difference between them, and it
is essential to develop better educational plans and programs. It helps to utilize money and resources
more fruitfully for the better development of children mentally and intellectually. Because of),
academic curriculum and co-curricular activities are interrelated and supportive of each other, and its
purpose is to improve young people’s motivation, increase self-esteem, self-confidence, develop new
skill and make students became more effective learners, in most schools, it has a plan and budget to

utilize but it needs follow-up and feedback to make it more effective.

Co-curricular activity defined as a program that is implementing out-of-class activity, supervised and
financed by the school, which provides curriculum-related learning and character building
experiences. Co-curricular activities are voluntary, are not part of the regular school curriculum, are
not graded and do not earn credits. It is the intent of the School Committee by this policy to
encourage academic effort and achievement by the students of all academic Schools. Co-curricular
requirements are designed to supplement students' formal coursework, promoting the consolidation
and application of knowledge and skills addressed in program curricula and readings through

specified activities in vocation-oriented settings (Jha et al 2004).



The purposes of co-curricular activities are to be effective in fostering a balance between mental and
spiritual development and physical, emotional and social development of students consistent with the
National philosophy of education. After school, co-curricular activities have been recognized for

contributing many ways to the enhanced school experience as well as to the increased social skills of

students. Besides creating a school culture and promoting school spirit, co-curricular activities have

been found to have a relationship with students’ academic performance development of responsibility
discovering their abilities and interest, self-discipline, leadership skill and teachers and student
relationship. Although, the programs vary drastically from hunting and homework help to sport and
music activities, overall, all programs strive to be fun challenging, comforting and share similar
goals. These goals include most importantly education, psychosocial development, recreation and
career awareness. Some research (Petit etal ,1997) found that children who participated in some
activities after school were paced by their teacher as having better social skills and fewer behavior
problems than children who participated either in no activities or more activities each week (
Shumow , 2001). In addition, Pierce and Vendall (1999) found that academically at risk children who
attended co-curricular activities after school programs more frequently than others developed better
work habit in their classroom and attended school more often. Dean and Bear early experts on
extracurricular activities said, «Extracurricular activities supplement and extend those contacts found
in the more formula part of the program of the school day (Millar, CV.1930) ». It was not until
recently that. «Educational practitioners and researcher have taken a more positive arguing that
extracurricular activities may have positive effects on life skills and may also benefit academic
accomplishment » ( Morsh and Klit man ,2002). However, among the serious obstacles to get
effective learning, efficient utilization of education or dropping from schools by most students are

lacks of co-curriculum support for schools teaching learning process (Andrews, 2002; OICE, 2002).

In Ethiopia, the activities that have been taken as co-curricular activities in modern education were
deep-rooted in traditional education of the Orthodox Church. Typical examples were; painting, hand
craft, bookbinding (Metsehafdigosa), agriculture, debating and discussion etc. Redley . and Bridges,
(2005) confirmed the above fact by starting, «Unless you understand traditional education in Ethiopia
you cannot understand the modern education. »Some of the common activities practiced before 1974
in modern schools were; sport and Games, School Bands, Painting, Handcraft, Book binding, Film

shows, Meteorological observations Activities like Excursion and picnic, Debating and Discussion,



student Council, Boy scout, Girls’ movement, important clubs like Art and Drama and field related
clubs such as Geography, History, Agriculture etc. (Setotaw, 1998).

Based on this Many school society thought that Co-curricular activities are one of the means to fulfill

the well being of the society and practiced out of the school learning time or learning activities

outside the normal lesson which young people take part voluntarily. However, the fact is that School
curriculum emphasizes on the cognitive characteristics while Co-curricular activities at schools are
important to realize the concept of knowledge, experience and skills across the curriculum. In
addition, it focuses more on acquiring effective and psychomotor skills because Co-curricular
activities are aimed at providing the knowledge and skills required to become holistic students with
superior personal characteristics, such as high innovativeness, creativity, productivity
competitiveness and resilience to face the current phase of globalization. Thus, the importance of co-

curricular activities is equivalent to the importance of the academic curriculum and participation in

co-curricular activities compliment the overall learning process in school.

Regarding the term, the guide line prepared for the implementation of co-curriculum activities
indicated that the term co-curricular activity is preferable to show its supplementary or
complementary role for the classroom program (MOE, 1997; 3). Teachers being the main executors
of co-curricular activities should be possessed sufficient knowledge and skills in order to ensure the
success of co-curricular education. According to Jha et al (2004) teacher is the dynamic force of the
school. Hence, without a competent teacher, even the best of systems is bound to fail. It is the teacher

who directs and implements educational program

According to the researcher experience the implementation of co-curricular activity is different from
classroom teaching learning process because it needs more time and may takes place outside the
normal schooling time. Thus, factors like socio-economic status, Gender, educational level, budgetary
and material conditions availability of trained and motivated manpower, and the presence of

continuous monitoring mechanism may influence the implementation of the program

Therefore, the purpose of the study was to investigate and fined out problems that focused on the
determinant of teachers’ participation in co-curricular activities and to fill the gap through assessing

the existing practices of secondary schools in the case of Nefas Silk Lafto sub city



1.2 Statement of the problem

Currently available documents showed that co-curricular activities have implemented in different
countries including Ethiopia. There are more than enough evidences that showed the strong desire to
have co-curricular activities in the past and present Ethiopian education system. For example, the
Guide lines of schools General Administration prepared by the Ministry of Education and Fine Arts
1966; Article 12), as cited by ( Setotaw, 1998:34 ) stated that * students have to be encouraged to
participate in the school clubs.” The Guide lines prepared by Ministry of Education (MOE) for
International school Administration also indicated how co-curricular activities were organized and
coordinated in the school (MOE, 1981, 1982 ); Later after six years, updated Guidelines of internal
school administration, issued by MOE showed the structure and job descriptions of co-curricular
activities committee (MOE, 1998 ). The recently prepared Guidelines for the school administration,
community participation and Finance also indicated how co-curricular activities are organized and
financially supported in the school context (MOE, 2002). Additionally, the guide lines was prepared
and published by MOE in 1997 for co-curricular activities titled “The implementation of co-curricular
Activities” ESDP document also described the clubs that particularly organized through the schools
Like; girls, environmental protection and Anti-Aids clubs (ESDP III, 2005). These showed that there

was an extended wish to implement co-curricular activities in the schools.

According to Setotaw (1998), after the establishment of regional educational bureau, the curricular
program was coordinated by Physical Education and co-curricular program section at ministry of
education level while at Regional, Zone and Woreda levels the responsibilities were given to the
Examination and student service section. Similarly, at the school level the responsibility was given to
the co-curricular coordinating committee. However, on the other side, there were rumors indicated
the reverse situation with that of Setotew’s findings. The critics indicated that there is no responsible
skilled personnel and structural position for co-curricular activities at Woreda, Zone, Regional
Education Bureau and MOE levels. In addition, there were strong critics that indicate even though
most schools often were organized different co-curricular activities at start of annual schooling time,
but all of them were unable to function properly and became unsuccessful. Because, a number of
literature confirmed that the complexity of the implementation of co-curricular program on the

ground requires the involvement of various bodies, more time and high commitment of coordinator as

well as administrators.



Based on the researcher experience and understanding for some school society, practicing the co-

curricular activity is difficult from the academic teaching/ learning /process because it needs more

time. There are also different factors that affect the practice of co-curricular activities like the absence

of trained co-curricular activity, motivated teachers, and the absence of continuous monitoring, the

recklessness of students to participate in this activity, the shortage of finance and lack of equipment.

Moreover, students feel that these activities interfere with their studies but they participate in these

activities unwillingly and some students are too shy

their hidden talents (Daniel, 2009).

to participate in these activities and do not know

Against the back ground of the significant value of co-curricular participation, and the challenges
facing secondary school principals related to providing environment opportunities with limited

resources and utilizing these limited resources optimally inspired the researcher to conduct this study

in secondary schools of Nefas silk lafto sub city in Addis Ababa.

1.3 Objective of the study
1.3.1 General objective of the study

The general objective of this study is to assess the determinants of teachers’ participation in co-

curricular activities and the challenges in secondary schools of Nefas Silk Lafto sub city.

1.3.2 Specific objectives
The specific objectives are;
e To identify the major factors that hinder the implementation of school co-curricular activities
e To assess the secondary school teachers’ perceptions and attitudes towards on the
implementation of school co-curricular activities
» To explore how secondary school teachers have participated in school co-curricular activities.
¢ To initiate secondary school students to be active participate in school co- curricular activities
e To identify the roles of secondary school principals for effective implementation of school co-

curricular activities



1.4 Research Questions

The study would answer the following basic research questions.

i

What are the major factors that can affect the implementation of school co-curricular
activities?

How do secondary school teachers understand on the implementation of school co-curricular
activities?
How do secondary school teachers become more effective participant in school co-curricular
activities?
What are the methods that secondary school teachers used to initiate student in order to

participate in school co-curricular activities?

What are the roles of school principals on the school co-curricular activities in case of Nefas

Silk Lafto sub city secondary school?

1.5 Significance of the study

Ethiopia has considered making considerable gains in formal education in the past decade. However,

statistics suggests that the country still has a long way to go. (MOE, 2002) Studying that supportive

co-curricular learning does will create a base line to strengthen the formal school teaching learning

process and to take action in expanding co-curricular activity in the country.

The primary purpose of this study is to assess the determinants factors of teachers’ participations in

school co- curricular activities in secondary schools of Nefas Silk Lafto sub city. Therefore, this

study has the following importance.

It make an effective implementation of school co- curricular activities

It suggest possible solutions in order to improve secondary school teachers participation in
school co- curricular activities

It initiate the principals so that they give due attention to the teachers participations in co-
curricular activities,

It inspire other researcher to study similar problems in the area



1.6 Delimitation of the study

s be difficult and u S
It wa nmanageable to conduct research to assess the teachers’ participations in co-

curricular activities and those factors that affect the teachers’ participations in co-curricular activities
in all secondary schools found in Addis Ababa city administration. Therefore, the researcher would
restricting the scope of his study to the secondary schools found in only one sub-city (Nifas Silk Lafto
sub city) among the ten administrative sub-cities. However, due to the problem was the headache of

all schools, the researcher was forced to focus on all secondary schools of Nifas Silk Lafto sub city in
Addis Ababa city administration

1.7 Limitation of the study

The study is designed to contribute to the better understanding of the participations of co-curricular
activate and challenge under which teachers full participations in the set up. However, several factors
hindered the researcher from completing the research on time. Most salient factors include the serious
lack of research work on the topic, financial problem and lack of optimistic view from top official of

the education and the unavailability of teachers during the school season.

1.8 Definition of key terms

Participation: It is the processes during which individuals, groups and organizations are consulted

about or have the opportunity to become activity.

Co-curricular activity: This implies important educative practices or programs that will be arranged

in the schools in order to provide more opportunities for all round development of the pupil and also

activities that arise from curriculum requirements that involve extension beyond the classroom
(MOE, 1997).

Secondary school: It refers to the structure of Ethiopian Education system including first cycle

(9-10) and secondary cycle (grade 11-12) with in the duration of four academic years. (MOE; 1994)

Determinant: It is a factor or an element that limits or defines decisions or conditions.



1.9. Organization of the study

The study consists of five chapters, chapter one deals with introduction, background of the study,
siatement of the problem, objective, research questions, significant, delimitation, limitation and
operational definition of terms of the study. The second chapter is concerned with the review of
related literature relevant to the problem under investigation. The third chapter consists of the
research methodology and procedure of the data collection and analysis. The fourth chapter deals

with the presentation, analysis and interpretation of the data. Lastly chapter five comprises the
summary, conclusion and recommendations were presented.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

This chapter deals with part of the research; there was an effort to review the relevant work that has

. The revi i :
been made. The review is based on foreign research work because research works on co-curricular

activities in Ethiopian context are lacking. The views of education commissions and statements have
been used. The review has been done on the following aspects.

2.1 Definition of Education

Education in its broadest, general sense is the means through which the aims and habits of a group of

people lives on from one generation to the next. It occurs through any experience that has a formative

effect on the way one thinks, feels, or acts. In its narrow, technical sense, education is the formal

process by which society deliberately transmits its accumulated knowledge, skills, customs and
values from one generation to another, for example, instruction in schools (Deering High School
Student Handbook 2005 — 2006). Aggarwal (1990), state students get one-fourth of their education
from their environment such as from their teachers, some from their fellow students and the rest are
from the course of time through their life experience. On the other side G.S Millar, as cited in
Aggarwal (1990 argued that education is a conscious and deliberate process well planned to modify

the behavior of the students in desirable and socially approved channels and to bring about in the

students specific knowledge and skills.

2.2 Definition of Curriculum and Co-curriculum

As described, the aim of education is to help children to achieve all round development. Therefore,
curriculum experts and educational administrators have to give attention for the co-curricular
activities need to be available in schools. It is important for the development of students and cannot
be seen separately from the curriculum Kochhar (1993:286), as cited in (Balkhu, Kathmandu, Nepal,
2004:2).

2.2.1 Curriculum
The term curriculum refers to the program of study in various academic subjects that followed by
students at various levels of education. The school teaching staffs are employed to teach this
curriculum, and students are periodically assessed by exams and term papers in their progress in each
curriculum subject. As they grow older, students’ achievements in their curriculum subjects are seen

as important in helping them get into a good university or college, and to find a good job when they



leave education. Curriculum is a cultural production in a structured way. It is even more; It should
also value independent thinking in the context of the widest sense of social responsibili;(y (Smith,
Stanley and Shores). Tanner and Tanner (2007;121)offers the following definition of education.” That
reconstruction of knowledge and experience that enables the learner to grow in exercising intelligent
control of subsequent knowledge and experience >’

Curriculum involves interaction between teachers and learners, between learners and learners |,
between learners and curriculum content. The focus of teaching is more the making of meaning than
the transmission of concept and skills. The academic curriculum has never been all that schools offer
to their students. Often a range of other classes, clubs and activities is available to students,
sometimes in lessons but more often in the lunch break or after school. These are referred to as the

co-curriculum, or as extra-curricular activities, and they are mostly voluntary for students (Daniel
Nesan, 2009).

2.2.2 Co - curricular/Extracurricular Activities

Co-curricular activity is defined as a program or out-of-class activity, supervised and/or financed by
the school, which provides curriculum-related learning and character building experiences. Co-
curricular activities are voluntary, are not part of the regular school curriculum, are not graded and do
not earn credits. It is the intent of the School Committee by this policy to encourage academic effort
and achievement by the students of all academic Schools. Co-curricular requirements are designed to
supplement students' formal coursework, promoting the consolidation and application of knowledge
and skills addressed in program curricula and readings through specified activities in vocation-
oriented settings (Jha et al 2004). As Kochhar cited in (Jha et al 2004: 221) thus, Co-curricular
activities have one or more of the following characteristics:

- They are conducted at regular and uniform times during school hours or at other times established
by the school administration.

- Although not offered for credit, they are directed or supervised by instructional staff in the learning
environment similar to that found in courses offered to credit.

- They are partially funded by public money for general instructional purposes under the direction
and control of the school Board. Extra-curricular, on the other hand, has been defined as, “Extra-
curricular activities are small activities sponsored by students' clubs or groups and approved by the
administration”. Extracurricular activities are direct and personal services for school students for their

enjoyment that are managed and operated under the guidance of an adult or staff member.

10



Morgan el aicd o Jhavet 4l (2004 12) has also given almost similar definition of co-curricular

activities are not part and parcel of curriculum and they are not carried out during school hours. The

participants in the extra-curricular activities are guided by a staff member or any other adult with

knowledge and experiences. Both co-curricular and extracurricular activities are noncredit activities.
However, both of them need approval by school authorities.
However, according to Rocco Marano, the director of NASSP's Student Activities, as cited in

Edward J. Klesse and Jan a. D’Onofrio, student activities are not extra; it should be regarded more

13 23 - - 2 .
than “extra.” Extra implies something not necessary and suggests that student activities are just fun

and games, which makes it easy for them to be dismissed or removed. There are numerous studies
that show that students who participate in student activities usually have better grades, better
attendance, and are more successful in later life than students who don't participate. Certainly, student
activities should be enjoyable, but there are also valuable skills and lessons that can be taught to those
who participate, such as goal setting, communication, organization, decision making, teamwork,
conflict resolution, and tolerance. These are sometimes thought of as leadership skills, but they are
really life skills that can be practiced as part of a club or organization and complement what is taught
in the classroom.

In general, as described in the beginning, the purpose of education is to train students not to know
about things (in cognitive) but to behave or practice it in the right way (skills). Therefore mostly,
cognitive development is taken care by curriculum and the skill development is implemented by the
outside class room teaching (MOE, 1994). By practicing it most students develop their talents with

knowledge and experiences. It has practiced in academic schools in after school program.

2.3 Types of Co- curricular Activities

Identifying the relationship between curriculum and co- curriculum helps us to develop better
educational plan. Understanding the type of co-curricular activities also help us to develop and utilize
resources more fruitfully and make easy to organize desirable activities in schools. Singapore

Secondary schools typically divide co-curricular activities into Core co-curricular activities and Merit

co-curricular activities:

11



2.3.1' Core co-curricular activities, which typically include the Sports, Performing Arts Groups and

Uniformed Groups, tend to take up more time ang Iesources and have more emphasis placed on them
by the school. Membership in at least one Core co-curricular activity is compulsory for secondary

school students in Singapore and it is considered an integral part of the education system

2.3.2 Merit co-curricular activities, which typically include the Clubs and Societies, are usually less

time-consuming. Academic clubs however may consume as much time as, if not more than, Core co-

curricular activities. Merit co-curricular activities serve as an optional pursuit for students with an

interest in what the co-curricular activity has to offer (MOE Singapore, 2011).

2.4 The Benefits of Co- curricular Activities

Co-curricular activities benefit children, schools, parents and communities as a whole. It also helps
students themselves gain new knowledge and skills as well as educating them against developing
unhealthy activities during their leisure time. It has also been found that extra-curriculum activities
help to reduce academic stress and tension, helping students to become more alert and productive in
their learning. Well planned after-school activities can develop positive attitudes, fun and healthy
lifestyles for students (M.S. Omar Fauzee, 2007). Students who participate in co-curricular activities
benefit by making new friends, learning new skills, working with teachers outside the academic
setting and having fun doing something they enjoy. All students are strongly encouraged to
participate in at least one club, activity or sport that they want to involve themselves according to

their interest and it helps them to know their hidden talents ;Daniel Nessan,( 2009).

Co-curricular activities, as the name implies, are those, not directly related with the prescribed
curriculum and include; sports, athletics, scouting, cubing, various hobbies, excursion, literary
societies, dramatics, debates etc. to bring social and physical adjustments in students. The basic idea
behind such activities in educational institutions is the building up of the student character and
personality as well as training of their mind that may help / facilitate academic achievements of the
student. However, over the years it was noticed that most of the schools in Pakistan were paying over
emphasis to academic activities for the sake of achieving better percentage of the past candidates and
winning award and ranks than in organizing suitable activities to improve the personality and the
talents of the students. This shift in mindset has led to a new approach giving special attention to the

studies, and ignoring co-curricular activities alto gether. Whereas, it is believed that unless balancing
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both the curricular and co-curricular activities is done the very purpose of education would be left
unrealized ;Daniel, (2009).

Co-curricular activities help students to strengthen the purpose of education, by implementing co-
curricular activities students can be responsible and develop different characters, such as critical
thinking, social skills, and talents (NASSP 1996). It also offers students by making group of peers

and adults who have interests and talents similar to their own. Students who participate in co-

lizcBlmectiviiesihave S ichanceltofoutshine individually, and part of a group, and gain real-life

lessons about the importance of teamwork, responsibility, commitment, and hard work (Educational
Research Service 1999).

Participation in co-curricular activities improves an adolescent's chances of avoiding such risky
behaviors as dropping out, becoming a teenage parent, engaging in the bad habits like juvenile
delinquency, abusing drugs or alcohol through three mechanisms, according to Zill, Nord, and
Loomis (1995) cited on Edward J. and Jan A. (2000):

Time displacement: the widely held notion that if a young person spends a great deal of time in
beneficial or harmless activities, he or she will not have time to get into mischief.

Commitment building: the argument that participation in constructive activities, by developing
skills, creating aspirations, and providing rewarding experiences, strengthens a young person's
commitment to conventional institutions, such as school, and traditional careers.

Group pressure: the idea that participation in teams, clubs, or other group activities promotes a
sense of membership or belonging.

According to Allison (1979) cited on Edward J. and Jan A. (2000), students who participate in co-
curricular activities are not only do better academically than students who do not but also develop
other facets of their personalities in the process. Self esteem self-confidence, social cooperation, and
leadership skills are just a few of the cognitive factors that are affected. Co-curricular activities allow
students to blend aspects of their academic learning into personal actions. As Haensly, Lupkowsky,
and Edlind (1985/1986) cited on Edward J. and Jan A. (2000) Co-curricular activities may be one of
the reasons many students stay in school or find personal meaning for their middle level and high
school years. Students who are involved in co-curricular activities are able to extend and enrich
previously leamned academic skills through competitions and real-world simulations. In the co-
curricular setting, they may also develop and practice artistic, musical, and psychomotor talents;

leadership skills; and future career and occupational skills.
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In addition to this, according to Daniel Nesan, (2009) students have a right to a broad education.

d “Wh i -
Andihciaske Y should a science Student have to give up for music or major social studies are not

getting opportunities for sport?” Many children have remarkable talents in all sorts of different areas,

and it is wrong to force them to specialize toq early in specific areas. A career is not the only part of
an adult’s life, school needs to make sure they have interests and skills that will help them in their
family and. leisure lives too. So the children’s educational development stressed on their interest or
needs. Through equal balancing of academic and co-curriculum, however, students have the chance
to exercise their rights and the opportunity to be multitalented. In this reason, co-curricular activities
are supplementary or compulsory role for the classroom program in different countries. In many UK

and USA high schools for instance, sport activities such as football, golf, tennis, and basketball are

the most popular after-school choices among students. In the same country those who prefer music,

theatre and journalism, tend to join specific after-school clubs that provide specifically for those
activities (Wikipedia 2011).

In Malaysia Putra University, MohdSofian Omar Fauzee (2007) suggested that for most of the high
school students of Malaysia, it is compulsory to attend co-curricular activities outside school hours
and this may take place after school and during weekends. The co-curricular activities continue to be
a popular program of after-school activity that serves school children of all ages. Indeed after-school
programs have long been considered to be a key part of the leisure activities of students all over the
world. These programs are the collection of sports, music and arts and often involve activities which

are not part of the core academic curriculum.
2.5 The value of Co - curricular Activities

Co-curricular activities have a number of values like academics. Educational value has a great
potential, but the classroom teaching is theoretical. To get practical knowledge, co-curricular
activities can be imparted. There are so many valuables of co-curricular activities: Development of
social spirit, Recreational values, Physical development, and cultural values. Development of social
spirit has its own value. Social cooperation is recognized as one of the important demands of
citizenship. It is difficult to teach social value through school subjects like Languages, Mathematics
or Social Sciences. By participating in group activities, students learn good manners and develop a

sense of cooperation. Membership in a club, student council, dramatic cast or an athletic team
requires co-operation. Students learn to appreciate the relationship of an individual to the social
group. Through team activities, students learn social cooperation. They develop group spirit, ‘'we'

feeling, belongingness, unity and ability to be cooperative (Daniel Nesan, 2009).
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ional value is al c
Recreatf i SO one valuable activity, Lack of ability and training in proper utilization of
1 .
one's leisure tl-me is o.ne of the major defects in the present system of education. By providing and
organizing various activities, schools provide wholesome opportunities to students, rather than to

spend their spare time in undesirable activities. Instead hobbies can be developed at the school age
become lifelong habits.
Physical development, while games,

sports and athletics directly contribute to physical

development of students. These activities provide a useful opportunity for the growth and

development of the body and it helps to develop psychological brightness too. Some co-curricular
activities like understanding of different cultures have also a tremendous values, as they help in
providing opportunities for better understanding of our cultural heritage and traditions, activities like
dramatic song and dance, folk songs , folk music, exhibitions and celebration of various religious and
social festivals provide better knowledge and understanding of our culture. Even if co-curricular
activities are very important for students in all academic levels, different factors are affecting it to
practice effectively.

2.6 Co-curricular activities in secondary schools

Schools are more than just places where academic learning occurs. Depending on many factors,
they are also complex social environments that can be inviting or alienating. Successful programs for
at-risk students attempt to create an environment that helps students develop a sense of commitment
to the school community Terenzini et al (1995). Co-curricular activities such as student government,
academic or special interest clubs, theatre and music groups, and intramural sports teams have
traditionally enhanced students' sense of school membership by providing them with a special "niche"
in the school community. Students involved in these kinds of co-curricular activities find
opportunities to shine and are less likely to become disengaged from school. Many studies have
indicated an association between extracurricular activities in general and positive academic outcomes.
For example, one survey showed that high school social participation is positively correlated with
high school and post-high school educational achievement, as well as occupational status five years
after graduation (Thieke (1994 ).

Another study of reading skills development showed that the higher students' level of involvement
in organized extracurricular activities, the higher their reading achievement. This study also noted
that the effect of these "achievement-related experiences" was stronger among those from lower

Socioeconomic backgrounds, although all social class and gender subgroups benefitted (as cited in

Funk houser, Humphrey, Panton, & Rosenthal, 1992).
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S '
LR yEe s dltemative secondary school programs place a high value on their sense of

belonBIRE, ek [aembership, in e school. ACCording to observers, students characterized these

alternative schools as friendlier as and warmer than the schools they had left; peers were more
accepting, teachers were more concerned. In thejr view, adults' willingness to help them overcome

academic and personal problems and accept them as individuals was among the most valued features

of their new schools (Wehlage et al., 1989). Likewise, other studies have found that alienated students

at risk of dropping out can re-engage in smaller settings where teachers are committed to helping
them and circumstances support teachers' expanded role. These findings reflect the influence of
students' sense of school membership, an attachment to adults and peers that enable students to make
a commitment to the norms of the school, become involved in school activities, and accept the
legitimacy of the institution. Fostering a sense of school co-curricular engagement in a personalized
environment requires an expanded role for teachers. In this expanded role, teachers seek to influence
students' social and personal development, as well as their intellectual growth. To sustain a pervasive
"ethic of caring," adults maintain continuous and sustained contact with students, responding to the
students as whole persons rather than just as clients in need of a particular service. Expanding their
traditional role as transmitters of knowledge, teachers help create networks of support that foster
students' sense of belonging and support students to succeed in the school. For their part, adults in the
school need to

(1) promote positive and respectful relations between adults and students;

(2) help students with personal problems;

(3) cultivate students' ability to meet school standards; and

(4) Support students' efforts to find a place in society by forging appropriate links between

personal goals and interests, school opportunities, and future plans.

In exchange for this active commitment from the school, students behave positively and
respectfully toward adults and peers and commit their mental and physical efforts in school tasks to a
level making their own achievement likely.

There have been various different initiatives meant to tap and nurture co-curriculum talents of the
young people in Kenya and in East Africa. Some of these initiatives include Manchester United camp
in Tanzania, UNICEF/MOE talent academies in Kenya, Tusker Project Fame meant to promote
talents development in Eastern Africa and high altitude training camps in Eldoret, Kenya, for the
upcoming and established athletes. These youth talent development initiatives are geared towards
addressing high rates of youth unemployment in Kenya and beyond and consequently attracting in
foreign exchange to the country.
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2.7 Who is Responsible for co-curricylar activities at secondary school?

inistration is i :
g ! responsible for a] co-curricular activities held in the schools or on school
grounds. When it appears to be beneficial or to conduct school activities, the board may authorize
such activities to be conducted under such regulations as the administration deems necessary. In

accordance with state laws, the school district may take appropriate action to protect the free, proper

and lawful access to and outlet from district property and the proper use of district property and

equipment, free from interference or disruption. The school district may prohibit a parent or ofher
visitor from attending one or more co-curricular activities if that person has been engaged in
inappropriate conduct at co-curricular activities.

Previous research involving this author has demonstrated very clearly that the after-school program
benefits children, schools, parents and communities as a whole. It also helps students themselves gain
new knowledge and skills as well as educating them against developing unhealthy activities during
their leisure time. It has also been found that extra-curriculum activities help reduced academic stress
and tension, helping students to become more alert and productive in their learning. Well planned
after-school activities can develop positive attitudes, fun and healthy lifestyles for children (M.S.

Omar Fauzee, 2002). As well as these quite specific advantages, Witt (2001) recognized three

rationales for extracurricular activities:

1) The growing needs for child care.

ii) Concern after-school activity has for improving educational achievements.

iii) The linkage between after-school program development and school reform agendas,

This means students can improve their educational achievement through the after-school agendas
that help to overcome unhealthy lifestyles and attitudes. As a whole, then, after-school activity has a
key role in reducing unhealthy activities among adolescence that might cause longer-term problems
for the community as a whole (Feldman & Matjasko, 2005; Fredricks and Eccles, 2006).

The other key issue for the community is that after-school programs are able to teach the discipline
and moral values which could not be taught during a normal school session. Indeed, Mastufski and
Keeter (1999) found in their study that 91% of police chiefs agree that greater investment should be
made in after-school programs to help young people today. The main point to be made in this regard
is that ultimately it is the wider community through the Government who will be required to pay for
the affects of more crime and increasing welfare in the long term. Thus, the overall consensus is that
after-school programs not only bring many advantages to the individual students involved but that

they also have a key role to play in helping the country to overcome problems relating to juvenile

crime and health and welfare issues.
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ies of leisure activiti
Most studi tivities have focused on specific leisure perspective models or theories and

have given their attention to barriers to participation and sedentary habits and lifestyles (Ng, 1984;

Salman, 2001). However, since Malaysian Students participate in extra-curriculum as compulsory

activities, this study has chosen to focus its attention op the active involvement of young people in
i sical 1viti :

leisure and physica ac.twmes by drawing on psychological perspectives and using cognitive
evaluation theory. Cognitive evaluation theory can be described as a sub-theory of intrinsic and

extrinsic motivation and in this sense bears a close resemblance to self-determinant theory

Intrinsic motivation can be described as motivation that is existential as it comes from internal

personality. Activities which are intrinsically motivated are those which interest individuals, because

they are self-determined and they can engage in them freely with a full sense of volition and personal
control (M.S. Omar Fauzee, 2002).

Extrinsic motivation is motivation that is externally stimulated and is related on the one hand to

perceived benefits in the various forms of awards, money, prizes, social approval and the like and on

the other hand fears of chastisement or punishment (Weinberg & Gould, 2007).

The critical conditions of external motivation have been divided into four categories (Cox, 2002):

- External regulation (performed only to obtain extended rewards or avoiding Punishment);-

- Interject regulation (which evokes a greater degree of self-determination than other externally
regulated motives);-Identified regulation (which relates to those engaged in exercise that is not
interesting, but with which it is recognized by the participant that being involved can lead to other
benefits that can fulfill their interest); and

- Integrated regulation (which involves individuals in activities become personally valued and freely
done).

How is Ethiopian Education implementing the co-curricular activities (CCAs)? Until secular
education was adopted in the early 1900s, Education in Ethiopia has been dominated by the

Ethiopian Orthodox Church for many centuries and it was full of Practical subjects. The higher
education in the Ethiopian Orthodox Church provided involved Church music (divided into digua,
zemare and mawaset, and qidasse), poetry, math, history, philosophy and manuscript writing.
Another field of study was aquaquam or the religious dance performed as part of church services
(Education in Ethiopia). These practical activities have been taken as co-curricular activities in
modern education were very familiar in traditional education of the Orthodox Church. Painting, hand

craft, agriculture, debating and discussion were existed. Some common activities in modern education

which is practiced before 1974 were sport and Games, School Bands, painting, Hand craft, Book
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I ilm shows : '
pindings, Film » Meteorological observation, Excursion and picnic, Debating and Discussion

Art and drama and field related clubs such as Geography, history, Agriculture, etc (Wikipedia, 2011).

In relation to this, research focus it is hoped that the findings will be of benefit to the Ministry of

Education in developing and reforming both extra-curriculum activities and the core curriculum in the

future. Students who participate in co-curricular activities benefit by making new friends, learning
new skills, working with teachers outside the academic setting and having fun doing somet-hing they
enjoy. All students are strongly encouraged to participate in at least one club, activity or sport that
they want to involve themselves according to their interest and talent what she/he have. There are
many school clubs in Ethiopian Government secondary Schools, students and teachers are registered

to participate in different school clubs.

2.8 Teachers’ Role in Co-curricular Activities

The study also aimed at determining the influence of teachers’ role in the development of co-
curricular activities in secondary schools in Nifas silk Lafto sub city. Emphasis on co-curricular
activities has been made because the Ministry knows of the positive effect of students being all-
rounder when they excel in academic and co-curricular activities. In some secondary schools,
applications for the entrance are judged on the examination of co-curricular talents but great care is
taken to ensure that the selected students” are active in curriculum activities too. The concern here is
whether students who participate in co-curricular activities are gaining any benefits or is it a mere
waste of time and effort by all parties. The importance in education does not only lie in academic but
also in all other fields which are required in educating students, which include skills and co
curriculum.

Competency building begins at school level. There is extensive literature on competency building

and co-curricular activities. Green (1998) emphasized that the contents of competency building will
finally ensure that the workforce produced will possess the proficiency and literacy that is required
for a good performance. A study carried out by Russel, Peter, Donald and Robert (2000) found that
extra curriculum involvement in high school produces honesty and fair play needed to prevent
delinquency and crime. Previous studies reveal that students’ involvement in co-curricular activities
makes them stay in school and improve retention rates. Many coaches are teachers in the school, and
they interact with students not only in the classroom but in after school programs as well. Some
teachers may become biased toward students who participate outside the classroom, forming bonds
that may affect the grades of the individual students. Expanding their traditional role as transmitters

of knowledge, teachers help create networks of support that foster students' sense of belonging and
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support students to succeed in the school. For their part, adults in the school need to; promote positive
and respectful relations between adults and students; help students with personal problems;

Cultivate students' ability to meet school standards; and support students' efforts to find a place in
society by forging appropriate links between personal goals and interests, school opportunities, and
future plans. In exchange for this active commitment from the school, students behave positively and
respectfully toward adults and peers and commit their mental and physical efforts in school tasks to a
Jevel making their own achievement likely.

The chapter has discussed in details the various study variables which include school funding,

physical facilities teachers’ role and participation. In addition the study reviewed literature on

determinants of teachers’ participation in co-curricular activities.
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CHAPTER THREE

| RESEARCH METHODOLOGY AND DESIGN
3.1 Research Methodology

In this study, the various steps that are generally adopted by a researcher in studying his research

problem was used along with the logic behind them, which includes the research design, source of

data, sample and sampling techniques, instruments and procedures. In addition, methods of data

collection and data analysis were used in order to have a clear picture about the determinants of

teachers’ participation in co-curricular activities at Nifas Silk Lafto sub-city secondary schools

3.2 Research Design

In order to have a clear picture about the determinants of teachers’ participation in school co-
curricular activities and teachers’ perception towards the co-curricular activities in secondary schools
at Nifas Silk Lafto sub-city the descriptive survey design has employed. The objective of descriptive
study is to know and investigate problems associated with the implementation of school co-curricular
activities and teacher’s attitude by analyzing the relationship between teachers, students and school
principals. This design also helps to provide adequate information that can enable the researcher to

suggest some valuable alternatives for better and effective implementation of school co-curricular

activities.

In additions, mixed methods of approach were used for this research because it mixes or combines
both quantitative and qualitative research techniques, methods, approaches and concepts into a single
study to produce a more complete knowledge necessary to inform the theory and practice of the

problems.

3.3 Sources of data

Nifas Silk Lafto Sub-city was selected among the ten administrative sub-cities in Addis Ababa city
administration for source of data. This sub city has seven (7) secondary schools and the researcher
used all of the secondary schools due to the problem has found in all schools. Based on this, the data
was gathered from different respondents who have adequate exposure to the problem of participations
in co-curricular activities in all secondary schools. Then the data source has categorized into two i.e.

Primary data sources and Secondary data sources. The primary sources of data was eye witness
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ich incl ;
accounts Whi udes students, teachers and principals and these source of data has helped the

ui i .
researcher to acq l.re first hand information, Secondary sources of data was collected through
documentary analysis which was obtained from documents, books, journals and other research papers

that were related t’o The study because use of document analysis in qualitative inquiry yields excerpts,
questions and statistical reports.

3.4 Sample and sampling Techniques

When this research was conducted, the researcher has employed both non-probability and probability

sampling. Under non-probability sampling, the researcher selected the study area through purposive

sampling. Based on this, Addis Ababa city administration has ten (10) sub-cities the researcher has

selected Nifas Silk Lafto Sub-city among the ten administrative sub-cities because of his long years

of working experience in this sub city it was easily accessible to collect data.

Nefas Silk Lafto sub city has seven (7) Government secondary schools and the researcher was used
all the secondary schools 1.e.100 % purposely as a target population to investigate the problems and
to generalized the research result. In this study 100% of principals were taken availability sampling
due to the number of principals in each secondary schools were small and 30% of teachers were
selected by using simple random sampling methods in order to make the sample simple and
representative. Finally from the total of grade, 9 and 10 sections found in each secondary school 5%
sample of students from each secondary school were taken by using systematic sampling technique as
it shown below the table because this technique is fast, accurate and reliable method and all

contiguous parts of the population were represented in the sample.

In general, to get the representatives and manageable size from the total of 481 respondents, 129
teachers, 324 students and 28 principals were taken as a sample from seven secondary schools in the

course of this study.
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Table 1: summary of sample schools and sample technique selected from each schools

and

techniques
f Sam'ple Scf-!OOI po.pul.alion Total Sample of respondent | (%)
EwketLehibret Principal 4 3 00
| secondary Student 1260 a s
Teachers 78 3 30
B Principal 4 3 T30
Fana02 secondary Student 1170 ) 3
Teachers 54 16 30
| Frehiwot  preparatory | Principal 4 4 100
3 and secondary Bodent S = .
Teachers 67 20 30
— | Fitawrari Lake Edget | Principal 4 4 100
4 secondary Student 800 40 5
Teachers 57 17 30
Ginbot  20priparatory | Principal 4 4 100
5 and secondary Shidat 0 - -
Teachers 73 22 30
Lafto secondary Principal 4 4 100
6 Student 1030 52 5
Teachers 48 14 30
Sedile Le Ethiopia | Principal 4 4 100
el lRaEeondary Student 1030 5 5
Teachers 55 17 30
Total 481 100%

Source; Nefas Silk Lafto sub city education bureau 2014/1 5(unpublished).

3.5 Data collection instrument

secondary schools and to fo
prepared for gathering the data. To ensure the appropriateness
out in one selected secondary sc

used for data collection would be questionnaires, Interviews,
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In order to examine the determinants of teachers’ participations in co-curricular activities in
rward the realistic interpretation and analysis, three techniques were
of the items, a pilot study was carried

hool out of the selected secondary schools. The three instruments



3.5.1 Questionnaire

. The researcher was prepare
athering j . .

s . - g Cring instrument relating with the determinant of teachers’
participations 1n co-curricular activities in secondary schools. Both close ended and open-ended

questions were employed for all secondary school teachers. This 1s because questionnaire is not only

questionnaire as the major data-

better for accurate, factual information and views about the opinion but also serve as an appropriate
instrument to obtain a variety of opinions with in relatively short period. The closed ended items were

prepared in order to obtain the realistic data that offer the respondents a set of answers to choose the

one that reflects their views. The open-ended questionnaire was including questions, which invite the

respondents to write their ideas and views.

Then the closed ended and open-ended questionnaires were developed in order to provide clear
understanding to the knowledge of sampled respondents related to the problems. The content of each

questionnaire were compose teacher’s attitude related to their knowledge co-curricular activities

problems, lack of facilities and school facility.

Finally, the questionnaire distributed to all secondary school teachers whom were selected from the

seven secondary school of Nifas Silk Lafto Sub-city in Addis Ababa to gather information.

3.5.2 Interview
Semi structured interview questions would employ as an instrument to collect significance and
relevant information. The reason for using semi-structured interview is that it can permit the
exploration of issue and flexibility for the interviewer and the interview has better chance to explain
more explicitly what he or she knows about the issue. The interview were conducted a face to face
with the governmental secondary school principals. To this end, a set of unstructured open-ended

interview questions were prepared in English.

The interview items were focus on the determinants of teachers’ participations in co-curricular
activities, The data obtained from the interview were also consisting of the responses of the school
principals about their knowledge, experience, opinions, perception, and intervention concerning the

development and promotion of co-curricular activities.
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3.5.3 Observation

er believes t : - :
The LESERIch il observation provide highly accurate and detailed information so based on
. s got informatio
this he ha g. i . n about how do secondary school teachers participated in the school co-
curricular activities and implement in order to increase student’s benefit, In addition. the sl

has got information’s about student’s understanding, perceptions, attitudes and their participation in

the co-curricular activities. Finally, based on the information collected from the teaching-learning
process, narrative method of writing used from the observation

3.6 Procedures of Data Collection

For gathering the necessary information regarding the determinant of teachers’ participations in co-

curricular activities 1n secondary schools, data collecting procedure were used in the selected

secondary schools at Nifas Silk Lafto Sub-city in Addis Ababa. When employing those data gathering

tools, the procedures were on a sequential or in phases by giving priority to the questionnaire and

then conducting the interview to collect the essential instruction from the respondents. To collect the
necessary data and ease (easy) of understanding, questionnaires were prepared in English language.
The questionnaire prepared in English language was for teachers and in Amharic language was for
students. After the preparation of the questionnaire, it has given to the experts working in the
education system to asses, view and make judgment concerning how well the items in the

questionnaire on representing the intended content area and make some amendment if necessary.

The interview has conducted in Amharic language; interview and observation was takes place at the
physical presence of the researcher himself. Then, the collected data from open-ended question items

has tailed and the interview responses has summarized and systematized by the researcher alone.

3.7 Data analysis and interpretation
The data gathered through questionnaire, interview and document analysis were structured, organized
and formed to make easy for analysis. In the study, the qualitative and quantitative methods were

used to analysis the information collected by using different instrument from different sources.

The quantitative data obtained from the questionnaire analysis were analyzed by using percentage and
frequency and the qualitative data was first organized in to meaning full information in order to

describe both as expressed by interviewer and observation by the researcher. In order to acquire
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Tod i ation, the :
detailed mform. . data obtained through questionnaire was organized in tables. The data
obtained from interview, from open-ended questions and document analysis were analyzed in
parration under each category in the table to be relevant to the issue. To analysis, the data obtained

from different SOUrces, various techniques were employed. The percentage and frequency distribution
have employed to analyze various characteristics of sample population like sex, age, teaching (work
experience); educational level and other relevant issue. Mean and garden mean were also used to find
out the average value against each item for both groups of the respondents to support the results of
analysis. Additionally, chi-square has used to find whether there exists a significance between two
groups (teachers and students) of respondents as per the basic questions rose and to reach an

acceptable conclusion regarding both the extent of the association as well as the possible cause of the
problems.

Finally, on the bases of the analysis conclusion has made and recommendation has forwarded

regarding the determinants of teachers’ participations in co-curricular activities in secondary schools,
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CHAPTER FOUR
4.1 DATA PRESENTATION AND INTERPRETATION

'« study was prepared to .
This study prep assess the determinant of teachers’ participation in co-curricular activities

[ofsecondary S_ChOOIS' He.nce, data collected through questionnaires, interview and observation are
presented and interpreted in this chapter under the following tables

4.1.1 Socio demographic status

Table 1:- Descriptive characteristics of student, teachers and principals in the study

Variable
| 'y P
Principals L <

Sex Male 25 203
Female 3 10.7

Age Below 26 years 0 0

27 to 33 years 14 50
34 to 40 years 10 3517
41 and above years 4 14.3

Educational Diploma 0 0
states Degree 22 78.6
Masters 6 21.4
Years of services 10 and below 10 years 16 57.1
Above 10 years 12 42.9

Teachers

Sex Male 97 152
Female 32 24.8
Age Below 26 years 37 28.7
27 to 33 years 54 41.9
34 to 40 years 28 DIIE,

41 and above years 10 7.8

Educational Diploma 0 0
states Degree 123 95.3
Masters 6 4.7

Year of 10 and below 10 years 89 69
service Above 10 years 40 31.0

Students

Sex Male 157 48.5
Female 167 51155

Below 14 years 3 0.9
Age 14 to 17 years 280 86.4
18 to 21 years 35 10.8
Above 21 years 6 1-?‘
Grade level Grade 9 176 24"’
i Grade 10 148 5.7
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pased on back ground characteristics of the Iespondents, tab]
, table

e three indicate istributi
and age of principals, teachers and students and, educationa] R
> na

PRI e status and ye i el
eachers and distribution of students by grade level e

ording to this, 89.3 % of princi A
RC% % Pincipals participating in the study were male and the rest 10.7% were

h o -
female. The researcher has been €xamining the Majority (50%) of principal respondents have 27 to

7% e
L ) of the principal are aged 34 to 40. And the rest (14.3%) of the
respondents are 41 and above years old. Regarding to principals’ educational status majority (78.6%)

33 years old. Relatively (35.

of them are first degree holders. The other pr incipals (21.4%) are Masters Degree holders. None of

them are Diploma holder. Based on the above table from those characteristics of principal presented

at the end is year of service. So, (57.1%) of the principals have 10 and below 10 years service.

Relatively (42.9%) of them have above 10 years service.

Secondly, the table presents were teachers. According to this (75.2%) of teachers participating in the
study was male and the rest (24.8%) were female. The researcher has been examining the Majority
(41.9%) of teachers respondents have 27 to 33 years old. Relatively (28.7%) of the teachers are aged
below 25. (21.7%) of them are 34 to 40 years old. And the rest (7.8%) of the respondents are 41 and
years old. Regarding to teachers’ educational states majority (95.4%) of them are first degree holders.
The other teachers (4.7%) are Masters Degree holders. None of them are Diploma holder. Based on
the above table from those characteristics of principal putted at the last is year of service. So that
(87.0%) of principals have 10 and below 10 years service. Relatively (31.0%) of them have above 10
years service.

The end part of the table refers to students’ background. Based on this (51.5%) of students
participating in the study was female and the rest (48.5%) were male. Regarding age majority
(86.4%) of them is categorized in 14 to 17 years age. Relatively (10.8%) of the students are aged 18
to 20 years. (1.9%) of them are above 20 years old. And the rest (0.9%) of the respondents are below
14 years old. Regarding to students’ grade level (54.3%) of them are grade 9 and the rest (45.7%) of

students are grade 10.
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4.2. Data analysis and interpretation

iable2gResponseion the Adequacy of Co-Curricular Activities in the School
0

No
Are there co-curricular | Principals 26 97% No %
activities in the school? | Teachers 123 952 é -
e . 4.7
Students 267 82.4 57 17.6
Sub total 416 '
Are the co-curricular Principals 20 g?i gs fl)g%
activities in the school | Teachers 33 75‘6 26 ;4'4
well planned? Students 123 38‘ 01 =
Sub total 176 36.6 305 63.4
Are co-curricular Principals 24 85.7 4 14.3
activities adequate in | Teachers 102 79.1 27 21
number in the school? Students 239 73.8 85 ;6 2
Sub total 365 75.9 116 24.1
Have you ever Principals 24 85.7 4 14.3
participated in any one of [Teachers 103 708 26 202
the co-curricular activities ' - ——
, Students 183 56.5 141 43.5
o : ;
RO oDl Sub total 310 644|171 3556
Are you participating in | Principals 22 78.6 6 21.4
co-curricular activities | Teachers 86 66.7 43 333
currently? Students 167 1.5 157 48.5
Sub total 275 il 206 42.8
Do you sat specific annual | Principals 9 32:1 1) 67.9
goal/plan in line with Teachers 34 26.4 95 73.6
participating in co- Students 66 20.4 258 79.6
curricular activities? Sub total 109 2% 372 73
Total 1651 57.3 1230 42.7

The table generally reflects about the adequacy of co-curricular activities in the school. Accordingly;
the majority (86.5%) of respondents said that there is co-curricular activities in their school. Whereas

(13.5%) of them respond towards “No”. The other item option that has been given for the respondents

to reflect their opinion is on the plan of the co-curricular activities in the school. On this idea the
majority (63.4%) of respondents that the co-curricular activities in their school is not well planned.

The rest (36.6%) of the respondents were said “yes” it is well planned.
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them said that “no”. The other (24.1%) of

In this table the idea put at the fourth item focused on that of wither the participants have ever

partiCipated in any one of the co-curricular activities in your school. So that, majority (64.4%) of

respondents gave their response towards “yes”. But the rest (35.6%) of the respondents said that they
have never participated in any one of the Co-curricular activities

The item five option that has been given for the respondents refers to the current participation of

respondents in co-curricular activities. Accordingly, the majority (57.2%) of them are participating in

co-curricular activities in the school currently. And (42.8%) of the participant said “no”

The end of the table shows us the response of subjects to one of the questions towards the participant
specific annual goal/plan in line with participating in co-curricular activities. Relating this idea the
majority (77.3%) of respondents were said that they have not specific annual goal/plan in line with
participating in co-curricular activities. The rest (22.7%) of them said that they have.

During observation we see there were no room to well organized co-curricular activities and simply
list the students name and their responsibility. According to the interview all co-curricular activities
Jclubs/ were leaded by teachers and the students were participated as supported different co-curricular

activities.
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3: Responses about t
Table P he Level of teachers’ involvement in CCAs to enhance its academic

achievement
U
NO % No o,
e : 0 o | %

I promote positive and | Principals |6 |21 ¢ — _2;34_ No |% [No [% [No [%
respectful relations _1,———\.‘_1 4 i i 2 ) A Gl
between adults and | .cachers g 47 [9 7 57 [442 130 [233 [27 |21
students W 32 216 1

ts A I TOR BT o I Xt ] B 3 T T
\
S 4 [92]
ub total 92 |85 [177 [209 [435 [93 [ 193 [ 50 T 104
1 3 . 3 e
2 help students with Principals 1 36 | 4 143 |5 179 >
e ; ; 9 |6 214 | 12 | 429
personal problems e ——at |
Teachers 13 %O. 22 171 34 [264 |49 |33 1 85
o e 8 e, o i
Students 9 28 | 24 74 26 |8 63 194 [ 202 | 623
Sub total |23 |48 [50 [ 104 |65 135 15 T35 225 | 468

3 cultivate students' Principals | 0 0 |5 179 |7 250 i li6 214 [ 10 | 357
ability to meet school Teachers |2 (T8 [0 58 o1 67 [ 3519 |29 | 225
standards '

Students 4 12 {20 |62 19 |59 [60 |213 (212 | 654
Sub total 6 128 [EssaNEs 47 |98 [142 [295 [251 | s22
4 Support students' | Principals | ! 36 |7 25 11 1393 |5 179 [ 4 143
efforts to find a place
in society by forging | Teachers 6 47 [ 13 [ 101 [41 [31.8 |44 | 341 [25 | 194
appropriate links
M vesn personal | Students 23, | %I [ 37 |96 130 | 401 |60 | 185 |80 | 247
goals and interests, 30 |62 |51 | 106 | 182 |37.8 | 109 | 227 [ 109 | 227
school  opportunities, | Sub total : e | e i
and future plans

The above table generally reflects about the teachers’ level of valuable involvement in co-curricular
activities in line with create networks of support that foster students' sense of belonging and students
to succeed in the school.

Based on this concerning item one majority (43.5%) of the respondents were said that teachers’
participation in promoting positive and respectful relations between adults and students is average.
The others (19.3%) of the respondents respond “low”. (17.7%) of them respondents were said that
teachers involvement is low. (17.7%) of them were give their response to “high”. Relatively (10.4%)
of respondents putted their response towards (vary low). The rest (9.2%) of them said that the
involvement of the teachers is very high.

The other item that has been given for the choice was “help students with personal problems”. On this

idea the majority (46.8%) of respondents were said that teachers’ involvement is very low. Relatively

The (24.5%) of them said that teachers have low involvement. (13.5%) of the respondents said
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«average”- And (10.4%) of respondents give their response t
0

puﬁed their response towards (very high). et T St

teachers’ involvement is very low.. The other (29.5%

) participants were oi i
. give their answer to (low).
(9.8%) of the respondents said that the teachers have a e

: Verage involvement. The same is true (7.3%) of
them gave their response towards “high”.

: . The rest (1.2%) of respondents said that teachers’
involvement is very high.

The other item that has been given for the chojce was “Support students' efforts to find a place in

society by forging appropriate links between personal goals and interests, school opportunities, and

”. On this i iori :
future plans s idea the majority (37.8%) of respondents were said that teachers’ involvement

is average. Relatively the (22.7%) of them said that teachers have low involvement. The same as

(22.7%) of the respondents said “very low”. And (10.6%) of respondents give their response to

“high”. The rest (6.2%) of participant putted their response towards (very high).

Based on the above data analysis results showed that most of participants’ were negatively respond
their idea for the items related with teachers’ level of valuable involvement in co-curricular activities
in line with create networks of support that foster students' sense of belonging and students to succeed
in the school. So this shows as the level of teachers’ involvement in such co-curricular activities is
very low.

In light with this, as Mesayneh (2008) stated, some findings also indicated that gender, grade level
and socio-economic status of an individual may influence the involvement of respondents in co-
curricular activities. In general, the participation of secondary school respondents in co-curricular

activities were not satisfactory.
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Table 4: Responses on teachers’ Involvement i line wj
; with support stud o ik
e i knowledge P ents to get practical knowledge

Social sprit Principals
I P P = e T T B T 7y Pt s )
development activities g——u—1 |
eache e e T—
= LU BT T YW B e i e e
_—\
Students ol s
8 |25 [12 37 [102 315 [ 158 [ 488 47 3¢
_ Sub total 2L |44 |71 11487167 | 347 [170 [ 353 |52 [ 103
2 | Recreation activities Principals 4 143 [ 8 28,67 [F10mnNa sl 143 | 2 71
Teachers 12 9.3 50 388 | 54 419 | 9 7 4 3.1
Students 19 159 [103 [31.8 154 [475 |28 |86 |20 |62
Sub total 35 |73 | 161 [335 218 [453 [41 |85 |26 |54
3 | Physical development | Principals 5 179 |13 [464 |9 [32.1 | 1 36 |0
activities Teachers 10 |78 [62 [481]30 |33 18 |14 |9 [7
Students 27 | &3 153 [472 [ v | 3ae e 5o amilia
Sub total 42 [87 [228 [474 [ 151 | 314 |38 |8 |22 |46
4 understanding of Principals 4 TEI I E I B i 143 |2 [ 7.1
cultural heritage and  [Teachers 11 |85 |51 [395 |56 |434|7 [54 |4 [3i
traditions activities Students 17 52 |95 29.3 | 163 | 503 | 27 83 |22 |68
Sub total 32 |67 |155 | 322|228 [474[38 |8 [28 |58

Total

The above table generally reflects about the teachers’ level of valuable involvement in co-curricular
activities in line with support students to get practical knowledge rather than theoretical knowledge.
Based on this concerning item one majority (35.3%) of the respondents were said that teachers’
participation in social sprit development activities. is low. The others (34.7%) of the respondents

respond “average”. (14.8%) of them respondents were said that teachers involvement is high. (10.8%)
of them were give their response to “very low”. The rest (4.4%) of them said that the involvement of

the teachers is very high.
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The item third that put in the table reflects to the teachers’ involvement in Physical development

activities. Regarding on this majority (47-4%) of the respondents said that the teachers’ involvement

is high.. The other (31.4%) participants were given their answer to (average). (8.7%) of the

respondents said that the teachers have very high involvement. The same is true (8%) of them gave

their response towards “low”. The rest (4.6%) of respondents said that teachers’ involvement is very

low.

The item four that has been given for the choice “understood of cultural heritage and traditions
activities”. On this idea the majority (47.4%) of respondents were said that teachers’ involvement is
average. Relatively The (32.2%) of them said that teachers have high involvement. The same as (8%)
of the respondents said “low”. And (6.7%) of respondents give their response to “very high”. The rest
(5.8%) of participant put their response towards (very low).

Generally from this finding the above table reflects about the teachers’ level of valuable involvement
in co-curricular activities in line with support students to get practical knowledge rather than

theoretical knowledge, it is not sufficient.
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L
Table 5: Teachers’ response on the ro]e of principals on teacherc?
R (o] S~ . . i
activities CIS" participation in co-curricular

I | The school principals have layout T s

well organized co-curricular

activities implementation 5 (2 |

30 233 |15 11.6 | 61 473 18 14
structure

2 | The school principals motivate

teachers to be active participant in | 20 15.5 | 54 417510 S8 38 28 9 7
co-curricular activities

3 | determining the interest of the

teachers S 1539 0 194 (14 109 | 63 48.8 |22 74!
4 | play role on the effectiveness of
the assigned sponsor 7 154 133 |256(10 |78 (62 |481 [17 |132

5 | Play role on the availability of
resources and environment that

encourages teachers’ activity in [ 23 [ 17.8 | 57 | 442 |4 £ I Ceig it e L 6.2

the school.

6 | They have high commitment on

the implementation of «co-|{8 |62 |32 |248 |10 [7.8 |59 |457 |20 1555

curricular activities

7 | Facilitate adequacy trainings for |4 |[3.1 |8 62 |18 |14 T 598 22 17.1

the teachers

Total 12ee8 239 265 81 9 395 43.7 116 128
The table shows us teachers’ responses on the role of principals on teachers’ co-curricular activities
participation. Based on the idea the majority (47.3%)of respondents were disagreed on the item one
(The school principals have layout well organized co-curricular activities implementation structure).
Whereas (23.3%) of them respond towards “agree”. The (14%) of teachers were strongly disagreed

on the idea. And (11.6%) of the respondents were undecided to give their response. The rest (3.9%)

of them were strongly agreed about the idea.
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i ’ Co-curricular activities”. On this idea
the majority (41.7%) of respondents agreed with idea, (28%) of the respond i
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) gave their respond towards
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strongly disagree”.

. ol iehadd e role of principals on teachers’
co-curricular activities participation that is “detemﬁning the interest

- of the teachers”. According to

) of respondents were disagree. The other (19.4%

: ) ) of them said that they
are agreed with the idea. Relatively (17.1%

' | ) of teachers respond towards “strongly disagree”. (10.9%)
of them replied “undecided”. The rest (3.9%) of respondents were strongly agreed with the idea.

The idea put at the fourth item focused on “play role on the effectiveness of the assigned sponsor”.
Regarding to this, majority (48.1%) respondents replied their ideas towards

(25.6%) of the teachers were agreed the item idea. Also, (13.2%

“disagree”. Relatively
) of respondents said that strongly

disagreed. The same is true (7.8%) of them were undecided. The rest (5.4%) were strongly agreed it.

Item five option that has been given for the respondents refers to “Play role on the availability of
resources and environment that encourages teachers’ activity in the school”. Accordingly, the
majority (44.2%) of them were agreed on the idea putted in item five. (28.7%) of respondents replied
that they were disagreed. Relatively (17.8%) of the teachers were strongly agreed with the idea put in
the item. (6.2%) of them said that they were strongly disagreed. The rest (3.1%) were undecided to
give their response.

Item six of the table refers to one of expected role of the principals (they have high commitment on
the implementation of co-curricular activities). On this idea the majority (45.7%) of respondents were
disagreed on the idea. The other (24.8%) of them gave their response to “agree”. (15.5%) of the
respondents replied that, they were strongly disagreed. And (7.8%) of teachers gave their response
towards “undecided”. The rest of them said that they were strongly agreed on the given idea.

The last item of the table refers about the role of principals on facilitating adequacy trainings for the

teachers. On this idea the majority (59.7%) of respondents were disagreed. Relatively (17.1%) of

them gave their response to “strongly disagree”. The others (14%) of the respondents were undecided

to put their ideas. (6.2%) of respondents gave their response towards “agree”. The rest (3.1%) of them

said that they were strongly agreed.
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e 6: Principals’ response on -
Tabl P the role of principals on teachers’ participation i :
activities participation in co-curricular

| |1 layout well organized co-curricular

activities implementation structure 12 | 429 10 |55 y
A : 0 6 |2
5 |1 motivate teachers to be active —— | I 14 [0 0
participant  in  co-curricular | 9 | 32,1 |13 |4g.4 0
: 0 4 14.3 | 2 7.1
activities

3 |1 have played a big role on -]

determining the interest of the | 4 143 |5 179 |0 0 15 53.6 | 4 14.3
teachers ' '

4 |1 have played a big role on the

effectiveness of the assigned | 6 21.4 | 14 | 50 2 7.1 4 14.3

8]

721
sponsor

5 |I have played a big on the
availability of resources and
environment that encourages | ° |321 | 111393 |0 |0 6 Ll 2nEa R K R Rl

teachers’ activity in the school.

6 |I have high commitment on the
implementation of co-curricular |5 |17.9 |18 1643 |0 |0 5 | 17910 0

activities

7 |1 have been Facilitated
adequacy trainings for the |10 |35.7 |9 321 10 |0 2 R R

teachers

General idea about the above table is that the responses of principals on the “role of principals on

teachers’ co-curricular activities participation”. Based on the idea the majority (42.9%) of

respondents were strongly agreed on the item one (I layout well organized co-curricular

activities implementation structure).Whereas (35.7%) of them respond towards “agree”.

(21.4%) of the principals were disagreed on the idea. But, none of respondents were said “undecided”

And “strongly disagree”.
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The idea putted at the item four focused on “play role on the effectiveness of the assigned
sponsor”. Regarding to this, majority (50%) respondents replied their ideas towards “agree”.
Relatively (21.4%) of them were strongly agreed with the item idea. Also, (14.3%) of respondents
said that they were disagreed. (7.1%) of them were undecided. The rest (7.1%) were strongly
disagreed on it.

The option that has been given to the respondents in item five refers to “Play role on the availability
of resources and environment that encourages teachers’ activity in the school”. Accordingly, the
majority (39.3%) of them were agreed on the idea putted in item five. (32.1%) of respondents replied
that they were strongly agreed. Relatively (21.4%) of the principals were disagreed with the idea put
in the item. The rest (7.1%) of them said that they were strongly disagreed. But, no one was
undecided to give its response.

Item six of the table refers to one of expected role of the principals (I have high commitment on the
implementation of co-curricular activities). On this idea the majority (64.3%) of respondents were
agreed on the idea. The other (17.9%) of them gave their response to “strongly agree”. The rest
(17.9%) of the respondents replied that, they were disagreed.

But, none of the respondents were given their response towards “undecided And strongly disagree”.
The last item of the table refers to the role of principals on facilitating adequacy trainings for the

teachers. On this idea the majority (35.7%) of respondents were strongly agreed. Relatively (32.1%)

of them gave their response to “agrec”. The others (25%) of the respondents were disagreed with the

ideas. The rest (7.1%) of respondents gave their response towards “strongly disagree”. But, none of

them were said undecided.
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Table 7: Principals’ and Teachers’ I€Sponse on the cha

co-curricular activities

llenges those affect teachers® participation in

Responde
Teaching load is not taken in | Princ;
! . ncipals S9:3 10 357 |0 0 5 170 | 2 7.1
consideration when
et e ) S S |
appointing sponsors Teachers 33 256 | 77 597 | 0 0 ) a7 10 0
Sub total Ml eT s ITEE o ) 24 [ 153 3 13
is no esta
2 | There blished Principals 3 153 |3 10 7 [x0) . = o T
network /co-operation [m——————
i Teachers 32 248 | 67 519 | 7 5.4 11 8.5 12 9.3
among the organized clubs
Sub total 36  [22:9 [70 [ 446 [ 7 35 [ 2a 153 | 20 127
3 | Communication b/n
sponsor and WEO /school | Principals
P P 3 107 |7 25 0 0 13 464 | 5 17.9
regarding CCAs 1S no
effective TeaChCI‘S 13 10.1 33 25.6 6 4.7 53 41.1 24 18.6
Sub total 16 10.2 40 25.5 (] 3.8 66 42 29 18.5
4 | There is no clear low | Principals
. . » 7 25 10 35.7 0 0 6 214 5 17.9
/principal/ to organize CCAs
in the school
Teachers 31 24 61 47.3 10 7.8 18 14 9 7
Sub total 38 24.2 71 45.2 10 6.4 24 15.3 14 8.9
5 | The administration gives | Principals 8 286 | 13 6.4 | 0 0 4 143 |3 107
more attention for academic
courses than for CCAs TeaChers 39 302 | 67 519 | 10 ) 7 3 31
Sub total a7 29.9 | 80 B1 10 6.4 13 83 |7 22
= 3 . . F. 4 143 2 7.1
6 | Absence of guide line for | Principals LG |07 AN KO GZUN Y 2
CCAs
Teachers 45 349 51 39.5 10 7.8 13 10.8 10 7.8
Sub total 58 36.9 | 60 382 | 10 6.4 17 108 | 12 7.6
e e 3 107 | 4 143 |0 0 13 46.4 | 8 28.6
7 | Absence of monitoring and | Principals
consistent evaluation Toaghers 33 256 | 71 55 11 8.5 9 7 5 3.9
mechanism Sub total 36 229 |75 [ 478 |11 |7 22 |1 [ 13 |83
275 25 483 439 54 4.9 190 17.3 97 8.8
Total
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From th

ed.
e above table the sec i o f
Setnchels given for the respondents to reflect their response was

“There are no established network / CO-Operation among the organized clubs”

. On
this idea the majority (44.

0,
6%) of respondents were agreed. (22.9%) of the respondents were strongly

agreed. Relatively (15.3%) of them were disagreed. And (12.7%) of the participants were putted their

idea towards “strongly disagree”. The rest (4.5%) of them were undecided to give their responses.

In the above table item three shows us the response of subjects to one of the challenges those

4 1 1 1 1 s . L) . . . .
affect teachers’ participation in co-curricular activities; that is “Communication

between sponsor and WEO /school regarding CCAs is no effective”. According to this
idea the majority (42%) of respondents were disagreed. The other (25.5%) of them said that they
were agreed with the idea. (18.5%) of respondents were given their response towards “strongly
disagree”. Relatively (10.2%) of them said that strongly agree. But, (3.8%) of them replied
“undecided”.

The fourth item says “There is no clear low /principal/ to organize CCAs in the school”.
So that, majority (45.2%) respondents were agreed on that of no clear low/principles to organize
CCAS in the school is a challenge on teachers’ participation. The same is true that (24.2%) of the
respondents were strongly disagreed. Relatively (15.3%) of respondents said “disagree”. (8.9%) of
them were strongly disagreed on the idea. The rest (6.4%) were undecided to put their opinion.

The option that has been given for the respondents in five item “The administration gives more
attention for academic courses than for CCAs”. Accordingly, the majority (51%) of them were
agreed. (29.9%) of respondents replied that they were strongly agreed. Relatively, (22%) of the
participants were strongly disagreed with the idea putted in the item. (8.3%) of them were disagreed.
The rest (6.4%) of participants were undecided to give their response.

One of expected challenges put on the item sex is that absence of guide line for CCAs. Based
on this majority (38.2%) of respondents were agreed that it is a challenge on teachers” participation.

The other (36.9%) of them gave their response to “strongly agree”. Relatively, (10.8%) of the

respondents replied towards “disagreed”. And (7.6%) of them were given their response towards

4%) of them said that they were undecided to put their ideas.
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The last item is “Absence of monitoring and consistent evaluation mechanism”. On this idea the
majority (47.8%) of respondents were agreed with the idea. The same is true that (25%) of them were
strongly agreed with that the Absence of monitoring and consistent evaluation mechanism is a
gulass = teasherss participation Relatively, (14%) of the respondents were disagreed with the
item idea. And (8.3%) of respondents were given their response towards “strongly disagree”. The rest

(7%) of them were undecided to give their response.

The present study consistent results with earlier research finding by Setotaw(1998), Mesaynh Eshatu
(2 and Rahal Gebrestadik (2012).in those the inadequacy of facilities and absence of equipments

and supplies were found to be some of the challenges of successful implementation of co-curricular
activities in the schools.
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CHAPTER FIVE

Sum i
mary, Conclusmns and Recommendations

is chapter presents the i
% i . e i major findings, the conclusions reached at and
recommendations based on the major findings

5.1 Summary

in purpose of thi
e p v _ fh_ls study was to asses and analyzes the determinant of teachers’ participations
in co-curricular activities in Nefas Silk Lafto sub-city secondary schools. Hence, to find out the

current status of co-curricular activities participation, descriptive survey method was employed and

data were collected from students s 2 Hins _ _
» teachers and principals by using instruments such as questionnaire,

interviews and observational checklist. Furthermore, random sampling techniques were used to select
the various respondents. Accordingly, a total of 481 respondents were participated in the survey and

the data drawn from different sources were analyzed by using statistical tool such as percentages and
frequency table.

To study the problem and to meet the objective, the study was guided by the following basic

questions.

1. What are the major influencing factors that can affect the implementation of school co-

curricular activities?

E\J

How do secondary school teachers percept and understand on the implementation of school

co-curricular activities?

3. How do secondary school teachers become more effective participant in school co-curricular
activities?

4. What are the methods that secondary school teachers used to initiate student in order to

participate in school co-curricular activities?

5. What are the roles of school principals on the school co-curricular activities in case of Nefas

Silk Lafto sub city secondary school?
Students, teachers and principals were found having awareness on the concepts of co-

curricular activities, but they had no clear awareness on the practice of co-curricular activities.
2
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the educational benefits of Co-curricular activities

dents in co-curricul 2 g program. It was found that participation of
students cular activities was significantly affected by grade level and sex. From the data

indicated 62.3% of Stude
ind nts and teachers also spent less than one hour per week in co-curricular

activities. Co-curricular activities in the schools have plan but most of them are inactive. Almost all

teachers and students believed that co-curricular activities are important but most of clubs did not

practicing, and they did not participating actively by different reasons.

Teachers and students mentioned that there is no allocated budget for co-curricular activities. on the

study in Nepal stated by Balkhu, Katmandu,(2004) getting found from donation organizations and

collecting money by doing creative or local resource mobilization solves in covering tasks that need
budget. No regular budget available for co-curricular activities. Teachers who are the members of co-

curricular activities donate to manage specific programs of co-curricular activities.

Teachers and students indicated there is high shortage of facility; one of the reasons why they do not
participate in school clubs is shortage of facilities in school compound. They said shortage of

materials in the school brought the inactive participation in different co-curricular activities.

Generally the study depicted the following major problems that encountered the determinants of
teachers’ participation in co-curricular activities in secondary. Accordingly, problem of budget, lack
of teachers motivation, lack of students and teachers interest, lack of material and facility, lack of
training, unsystematic organization of co-curricular activities, lack of absences of commitment and
attention to support co-curricular activities from the teachers and principals, extra work of teachers in
others, teachers work load, absence of guiding principles, for co-curricular activities and lack of

effective management system, not give award participant teachers.
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5,2 Conclusions

answer status of the existi i

i sting practices of Co-curricular activities determinant related to the
jcipation the resear 1 :
participati ch' questions were designed. To seek answer for the research questions the

icipations of co-curri .
participation urricular activities in secondary schools the following issues were studied:;

ess on the concept of co-curri oo y
awaren pt of co-curricular activities, altitudes on benefits of co-curricular activities
b3

icipation in co-curric iviti Al
participa ular activities tyPe, organization of thus activities and training of teachers

and major challenges in the participation of co-curricular activities and major findings of the study,
the following conclusions are derived.

Majority of the students, teachers and principals were found having clear concept on co-curricular

activities. The result revealed that the awareness level of the participant were positive and promising.

The teachers involved in the study perceived or agree with the educational benefits of co-curricular
activities. However, there participations on existing situation is not like what they expected to

participate. It indicates that there is a problem that hinders their participations.

Lack of practical and potential participation of teachers and student’ were high. There for it can be
conclude that the success of co-curricular activities participation practice could be inactive. Majority
of teachers are not trained in co-curricular activities, therefore the practical participation of co-

curricular activities not successful.

Inadequacy of the availability of budget, materials, guideline, club offices, monitoring and
evaluation mechanisms, motivations existing in the secondary schools contributed to some degree of

limitation to the success of participation process of co-curricular activities program.

There were different co-curricular activities in schools, they were found to be large in number. But

most clubs are inactive, from the result; we can conclude that large number of students could not

participate in the activities.

For co-curricular activities, plan is available at secondary school level, and there is a plan to give

supportive supervision at schools. But it didn’t get priority as other urgent tasks. From this one can

conclude that the administrative parts are not give attention for the co-curricular activities.
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5.3 Recommendation

were forwarded for a concerned body, to

improve the determinant of icipati
: - articipation status
of co-curricular activities by alleviating the chall Sy

enges.

icipati :
The participation level of teachers were low besides low interest and motivation level were found as

e ?f - res'Ponélble tastorsttonlowleveller participation of co-curricular activities. There for to
alleviate the situation of the following remedial measure could be helpful

To raise teachers interest and motivation, giving opportunity for the teachers to participate in

planning by school principals, giving training at school or sub city level for the teachers continually

to develop their awareness, using reward or giving incentive for their effort for active participants.

The available strategies and plans of co-curricular activities strategic and manual plan, guiding
manuals and budget need attention by Addis Ababa Education office, to participate it effectively. And
at school level resource can be mobilized from different sectors including from school environments

to fill gaps. And also teachers could be assigned to train on the basis of their interest and abilities in

facilitating co-curricular activities at school level.

In order to enhance the execution and coordination of co-curricular activities first and for most its
organizational structure should be made clear and strong monitoring, evaluation, and feedback should
be established for co-curricular activities by sub city and school level. Unless the participation and

status could be difficult, for their reason, co-curricular activities need to be organized as formal

academic or curricular program.
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Annex- i

Addis Ababg University
School of graduate studies
Collage of educatiop and behavioral

Planning and
mana
Questionnaire to be filled by teachers SEllEn

General direction
Dear; teachers

The purpose of this questionnaire is to collect data on “the determinants of teachers’ participation co-

curricular activities”. The information you provide in this questionnaire will be kept confidentially and it

would be used for academic purpose only. Therefore, you are kindly requested to precisely and carefully fill
in and return the questionnaire.

Thank you in advance!
General instruction

» Please do not write your name

» Please follow the general directions given under each section.
Section one: - personal information Factual information /personal information/

Please put a thick “N” mark for the following alternative to indicate your answer, or full were necessary.

1.1.Name of your school

1.2.Gender:- Male [ | Female [ ]
13.Age:- 1520 years [ | 21-25years [ ] 26-30years[ ]| 31-40 years [

Greater than or equal to 41 years [ ]

1.4. Service in education field Ten and below ten years [:] Above ten years [:’

L5, Education status Diploma [ ] Degree [ ]  Masters [ ] Other 2]

Section two ;-The teachers /the participant /activities .

Question related to adequacy of co-curricular activities Please put a thick “V” mark for the following

o 0 o 1t Iy.
alternative to indicate your answer, Or fully writing were necessary



2.1, Are there co-curricular activities in your school?
Yes, there are adequate in number
Yes, there are but not adequate in n%rm
No, there isn’t any
Idonotknow [ |

172. Have you ever participated in any one of the co-curricul ivities i
£ ar activities in 2
Yes I: No :l your school?

2.3 Do you sat specific annual goal/plan in line with participating in co-curricular activities?
Yes = No :

7.4, Are you participating in co-curricular activities currently? Yes | No [ ]

507 your answer is “No” for question number 2 and 3, what would be the reason?
No interest in co-curricular activities In adequacy of co-curricular activities
Lack of free time [ ] Unknown
2.6. Do you have any training on co-curricular activities?

Nes ] No

2.7 If your answer for question number 2.7 is “Yes™ please indicate the topics in which training focused on?
Creating awareness of co-curricular activities %

Facilitation techniques of co-curricular activities

Project plan preparation, reporting, documentation and recording [ |
Income generation scheme
Financial management skill
Any other

Section three: The role of the school principal /organization principal/
Question related to the role of school principals in co-curricular activities in your school Please put a thick
“\» mark for the following alternative to indicate your answer, or fully writing were necessary.
3.1. Your awareness level about co-curricular activities is.
Very high [ ] High[ | Average [ __JLow [ | Verylow [ ]
3.2. How do you rate your participation level in co-curricular activities comparing with the teachers in your
school?

Vary high[ ] High[ ] Average [ | Low [_] Varylow [ ]

3.3 promote positive and respectful relations between adults and students
Vary high I:] High |]j__l average E Low |___] Vary low E
3.4 Support students' efforts to find a place in society by forging appropriate links between personal goals
and interests, school opportunities, and future plans
Vary high [;__J High :| average [ | Low ‘:E Vary low [ ]
3.5. How do you analysis the implementation of co-curricular program in your school present
Very good Good Average [:I Poor | Very poor
3.6. How do you rate the involvement level of students, your school community and school staff?
Very high[_ ]  High | Average [ ] Low [ ] _ Verylow
3.7. In your evaluation, the participation of teachers In co-curricular activities compared to the
total population of teachers in your school is.

Veryhigh [ | High [ | Average[ | Low [ ] Verylow [ ]



gection four ;- The challenge of the participant /teachers/

The followings are statements that reflect the performance of teachers in strengthening the implementation of

co-curricular activities in your school. Please read each statement car indi
; : efully and indicate
(Agreement and Disagreement level) by using “V mark in the boxes agaiz;st each stage e

No | Item Strongly | Agree [ Undecided Disagree | Strongly
b : : - CBIES disagree
1 | Teaching load is not taken in
consideration when appointing
Sponsors
2 | There is no established

network /co-operation among
the organized clubs

3 | Communication b/n sponsor
and WEO /school regarding
CCAs is no effective

4 | There is no clear low
/principal/ to organize CCAs
in the school

5 | The administration gives more
attention for academic courses
than for CCAs

6 | Absence of guide line for
CCAs

7 | Absence of monitoring and
consistent evaluation
mechanism

8 | Absence of school sponsor

- 4.9. What are the major factors that affect the implementation of co-curricular activities in your
~ school? And put in order of ranking.

A. Low awareness level of Principals [ | B. Low awareness level of teachers [ |
C. Low awareness level of students [ | D. Low interest of teachers [ |

E. Low interest of students [ ] F. Low motivation level of teaChe]|§J__|——l
G. Budget and material constrained | | H. Luck of facilities in the school

I Teacher’s extra work [ |

Any

Section five: The initiated of the participant /teachers/

Suggestion /Recommendation/

1. How can increase the participation of teachers in co-curricular activities in your school?
A:
| B:
i C:




Annex -ij

Addis Ababa University
School of graduate studies
Collage of education and behavioral

Planning a
: nd mana
Questionnaire to be filled by principals gement

General direction
Dear; principals
The purpose of this questionnaire is to collect data on “the determinant of teachers’ participation co-

curricular activities™. The information you provide in this questionnaire will be kept confi

i dentially and it
would be used for academic purpose only. Therefore, you are kindly

requested to precisely and carefully
fill in and return the questionnaire.

Thank you in advance!
General instruction
» Please do not write your name

> Please follow the general directions given under each section.
Section one: - personal information Factual information /personal information/

Please put a thick “\” mark for the following alternative to indicate your answer, or full were necessary.

1.1.Name of your school

1.2.Gender:- Male [ | Female [ |
1.3.Age:- 1520 years [ | 21-25years [ | 26-30years[ | 31-40 years ]

Greater than or equal to 41 years [ ]

1.4. Service in education field Ten and below ten years [ |  Above ten years =]

1.5. Education status Diploma [] Degree [ ]  Masters [ ] Other ]

Section two ;-The teachers /the participant / activities .

. o, " . ,, .
Question related to adequacy of co-curricular activities Please put a thick “v¥” mark for the following

alternative to indicate your answer, or fully writing were necessary.



1 1. Are there co-curricular activitjeg in your school?
Yes, there are adequate in numbey D

Yes, there are but not adequate ip numberD
No, there isn’t any :l
Ido notknow [ |

2.2. Have you ever participated in any one of he co-curric

Yes == No D

2.3 Do you sat specific annua

ular activities in your school?

I goal/plan in line with participating in co-curricular activ
Nesis - [T ] No []
2.4. Are you participating in co-curricular activities currently?

2.5. If your answer is “No”

ities?

Yes |:] No G

for question number 2 and 3, what would be the reason?

No interest in co-curricular activities In adequacy of co-curricular activities
Lack of free time [ | Unknown [ ]
2.6. Do you have any training on co-curricular activities?
s [T No- o]
2.7. If your answer for question number 2.7 is “Yes” please indicate the topics in which training focused

on? Creating awareness of co-curricular activities (e

Facilitation techniques of co-curricular activities [ |

Project plan preparation, reporting, documentation and recording =
Income generation scheme [ |
Financial management skill [ ]
Any other

Section three: The role of the school principal /organization principal/
Question related to the role of school principals in co-curricular activities in your school Please put a
thick “v* mark for the following alternative to indicate your answer, or fully writing were necessary.

3.1. Your awareness level about co-curricular activities is.

Veryhigh [ ] High[ | Average [ JLow [ ] Verylow [ |
3.2. How do you rate your participation level in co-curricular activities comparing with the teachers in

your school?

Vary |
Vary high[ ] High[ ]  Average [ Low ™[] S\Veryalowis (]



ote positive and respectfy] lati
13 prom elations between adul
ts and students

Vary high ;
ary hig | High [ ] average e ] ]
34 Support students' efforts to find 4 place in society by Vary low

| forgi
ol and interests, school OPportunities, and futyye plans
Vary high i
s RS o [ Low 3 vaylow [
15, How do you analysis the implementation of €o-curricular program in your school
ool present
R | oot T e, p

& D Poor :I Very poor [:

3.6. How do you rate the involvement leve] of students

Very high[ ] High [ ] Average [ | Low ]
3.7. In your evaluation, the participation of teach
total population of teachers in your school is.

Veyhigh [ ] High [ Average[ ]
Section four ;- The challenge of the participant /te

Verylow [ ]

ers In co-curricular activities compared to the

Low D Very low [ ]

achers/

The followings are statements that reflect the performance of teachers in strengthening the

implementation of co-curricular activities in your school. Please read each statement carefully and

indicate your response (Agreement and Disagreement level) by using “V” mark in the boxes against each
stage.

No | Item Strongly | Agree | Undecided Disagree Strongly
agree

disagree

1 | Teaching load is not taken in
consideration when appointing
SpONsors

2 | There is no established
network /co-operation among
the organized clubs

3 | Communication b/n sponsor
and WEO /school regarding
CCAs is no effective

4 | There is no clear low
/principal/ to organize CCAs
in the school

5 | The administration gives more
attention for academic courses
than for CCAs

6 | Absence of guide line for
CCAs

7 | Absence of monitoring and
consistent evaluation
mechanism

8 | Absence of school sponsor




The role of principals

The followings are statements that reflect he
imp[ementation of co-curricular activitjes in

indicate your response (Agreement and Disg

performance of teache

IS in strengthenin
your school. Please rea : e

d each st
greement level) by using %y statement carefully and

P mark in the boxes against each
r‘ Item S .

. gree | Undecided Disagree | S.disagree
L agree

1 | Ilayout well organized co-curricular

activities implementation structure

™ |1 motivate teachers to be active

participant in co-curricular activities

4 | have played a big role on
determining the interest of the

teachers

5 |Ihave played a big role on the

effectiveness of the assigned sponsor

6 |Ihave played a big on the availability
of resources and environment that
encourages teachers’ activity in the

school.

7 | L have high commitment on the
implementation of co-curricular

activities

8 |Ihave been Facilitated adequacy

trainings for the teachers




1.9, What are the major factors that affect the implementation of co-curricular activities in your
shool? And put in order of ranking,
school’

A. Low awareness level of Principals (&) B. Low awareness level of teachers ]

D. Low interest of teachers [ |
F. Low motivation level of teachers[ |
H. Luck of facilities in the school l:]

c. Low awareness level of students 53]
E. Low interest of students [ |

G. Budget and material constrained [__|
I Teacher’s extra work [ |

Any

Section five: The initiated of the participant /teachers /

suggestion /Recommendation/

. . . . . . v, . - l?

1. How can increase the participation of teachers in co-curricular activities in your school?
A:

B:

@©:




~ Annex -ijj
Addis Ababg University

School of graduate stydies

Collage of education and behavioral

Plannmg and management
Questionnaire to be filled by students

General direction
Dear; students

The purpose of this questionnaire is to collect data on *

the determinant of teachers’ participation
: St
co-curricular activities”.

The information you provide in this questionnaire will be kept

confidentially and it would be used for academic purpose only. Therefore, you are kindly

requested to precisely and carefully fill in and return the questionnaire.

Thank you in advance!
General instruction
» Please do not write your name
» Please follow the general directions given under each section.

Section one: - personal information

Please put a thick “\ mark for the following alternative to indicate your answer, or full were necessary.
1.1 Name of your school. ----=-=-=-cemomeeeoemoo-

12 Gender ; Male [ | Female [ |

1.3 Age; < 14 year [1] 15-17 years l:l 18-20 years ‘: > 20 years E

14 Grade level; 9th [ DR |

1.5 Position in co-curricular : chairman :] clerk member
Section two : The students ( the participant ) Activities .

2.1 Are there co-curricular activities in your school ?

* Yes there enough in number
s yes, there are but not adequate in number [ |
* No, there is not any ]

, L
2.2 Have you ever participated in one of the co-curricular activities:

wo LA R e
2.3 Are you participating in co-curricular activities currently
o ) R

p . . ities?
2.4 In how many types do you participate in co- curricular activities
Onlv one tvoe | I onlv two tvoe | three tvoe |



)51t your answer is No for Q 2.3, what would be

the reas
| : . on?
. No interest in Co-curricular activitieg

]

o Inadequacy in co-curricylar activitj
vities [ ]

Unknown D

2,6 Your awareness level about Co-curricular activities is
Veryhigh ] High [ ] Average [ ] Low
».7 Do you recognize that co- curricylar activities

Yes =G No D

o Shortage of free time D

D Very low l:l

are supported to the subjects you learn ?

9.8. promote positive and respectful relations between adults and students

Vary high High eia
2.9 Support students' efforts to find a% g [ ] Low E= Vary low [ ]

: € in society by forgin 1ate li
goals and interests, school opportunities, and futurbé plag e

Vary high | High | Average E Low ] Vary low [ ]

2.10 Co-curricular establishment in schog] results high benefits to students

Agree [ | Disagree [ ] Undecided [ ] Strongly agree[ | Strongly disagree [ ]

2.11 The average time you spend in co-curricular activities per week is :
Below one hour l:' One-to -two hours I:’ above two hours l:l

2.12 How do you rate your participation level compared to teachers of your school?
Very high [:| High l:l Average [: Low (=) Very low ==

2.13 Have you got any training on co-curricular issues?

Yes :I No (]

2.14 The involvement of in CCAs cultivate students' ability to meet school standards
Very high [:] High [ | Average[ | Low ] Verylow [ |

Section three: : The initiated of the participants , the students suggestion or
recommendation

1. How do you increase your participation in co-curricular activities?
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Annex- iv
Addis Ababa University
School of graduate studies
Collage of education and behavioral

Planning and management
Interview Guideline for supervisors

General direction
Dear; supervisors
The purpose of this interview is to collect data on “the determinant of teachers’ participation in co-curricular
activities”. The information you provide in this interview will be kept confidentially and it would be used for

academic purpose only. Therefore, you are kindly requested to precisely and carefully answer the question.

Thank you in advance!

Name Time of start of interview=-==-----==-o- ——cae_.
SEX -mmmmm oo Time of end of interview -------——--——-—-
Age —-mmmm e Date --------cooooeoee

Work experience in a year ----------

1. Would you indicate, how the participation of co-curricular activities supported, monitored and
evaluated? -

2. What is your view about the organization of co-curricular program in school reference to its
importance for the school teachers, and students?

3. What is the benefit of established co-curricular activities in the school to the curriculum/the
mMain SUDJeCt /P —--mmmmmm oo

4. What the major factors that affect the participation of co-curricular activities in the school?

5. What are the possible recommendations to improve the participation of co-curricular activities
in the school?

6. What are the main challenges of all teachers that participate in co-curricular activities in the
S RO R e e e e e e e e

7. How can increase the participation of teachers in co-curricular activities?



Annex -v

The School CCAs (School Clubs)

Types of school clubs Functional clubs Not functional clubs
I | Information Technology X
2 Mini- Media X
3 | Library X
4 | Physics, Maths, Biology, and X
Chemistry
5 | Traffic Welfare X
6 | Anti HIV/AIDS X
7 | Special needs and Counseling X
8 Literature, Music and Drama X
9 | Red Cross X
10 | Anti-Drugs X
11 | Clever Students X
12 | Let know your Country X
13 | History and Geography X
14 Sport X
15 | English Club X
16 | Ethics and Civics X
17 | Voluntary Service X
18 | Keeping Nature X
19 | Teachers of Tomorrow X
20 | Females club X
21 | Science and Technology X
(Scines and creativity )
22 | Environmental Monitoring X
23 | Gender X
24 | Question and Answer X .




A. General description
Name of the school---=—----ceeeoo________

Is there existing scenario of co-curricular activities

Annex-vi

Observation checklist form

in the secondary schools?

No. | Item
T es no Re

| Planning for CCAS gf( e

-strategic plan

-Annual plan
2 Rule and regulation for club or non-club members R
3 X

Guideline and principle
4 National flag and song X
5 Management of poll for flag hoisting X
6 Provision of uniform for student X
7 Provision of toilet and privacy for Male and X

Female student and teacher
8 Provision of dust bin or garbage X
9 Provision of drinking water %
10 | Office for clubs or non-clubs X
11 Available room e.g-laboratory, library, pedagogy PXE
center teachers® staff etc.

12 | Materials in laboratorys ,pedagogy center ,library etc. | X
13 | Provision of guan for teacher B
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