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ABSTRACT 

The main objectives of this study were to investigate the current trainings and challenges 
of Professional Development in English Language teaching. The methods of data 
collection encompass questionnaire, interview, classroom observation, focused group 
discussion and document analysis. Seven lessons in Hossana College of Teacher 
Education were observed ,eight English teachers and seventy two third year students 
filled the questionnaire ,and eight English teachers and seven third year students of the 
observed sections ,the PD facilitator of the college ,the college academic Vice Dean ,PD 
expert at REB and P D expert also at MOE were interviewed. Six students from different 
sections who did not know each other were selected for focused group discussion, and 
few documents which were found by the researcher were analyzed. Both quantitative and 
qualitative techniques were used to analyze the data. 

Thefindings of the study showed that the PD program was not trained and implemented 
properly. Appropriate training and assistance were not given to both English teachers 
and third year students. There were no mentoring ,motivation ,incentives, and effective 
fo llow up system for the P D program at different levels .Moreover ,the little budget 
allocated to the PD implementations were transferred to run other administrative affairs 
and there were no trainings and workshops at allfor PD components like active learning, 
action research ,continuous assessment and group work management .And the findings 
revealed that different strategies were suggested by different informants to alleviate the 
challenges and root causes of challenges of PD. Finally, based on the findings 
conclusions were drawn, and recommendations were made. 

x · 
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CHAPTER ONE: INTRODUCTION 

1.1 Background of the Study 

The Professional Development was coined by Richard Gardner, who was in charge of 

professional development for the building professions at York University in the mid-1970s. It was 

chosen because it did not differentiate between learning from courses, and learning 'on the job '. 

The term is now common to many professions. Professional Development embraces the idea that 

individuals aim for continuous improvement in their professional skills and knowledge, beyond 

the basic training initially required to cany out the job. 

(http://en . wi k i pedia .orglwi ki l l' rofessi onal _ Dewl opmcnt) 

The term professional competence relates to a status as an expert. This status cannot be achieved 

on ly through university graduation and it cannot be achieved so lely through professiona l practice. 

University graduation is no longer a ticket for a professional development. The current era is 

shaped by a tremendous progress of knowledge, wh ich leads to an explosion in teaching and 

learning (Wallace, 1991) and which requires the language teachers, at the level of renewed 

informati on, to maintain a profess ional development. So the teachers need to continually equip 

themselves wit h the knowledge and skills to improve efficient opportunities for their students. 

Moreover, the nature of teaching demands that the teachers engage in career-long professiona l 

development (Day, 1999) as teaching expertise does mature over the span of a career (Tom, 

19~'7). 

In thi s respect , Engl ish Language Teaching (ELT) has its own progress and is highl y demanding 

due to several reasons, wh ich impli es that Engl ish languagc teachers are to keep up wi th the 

nove l innova ti ons and reccnt changes in thi s fi eld . 

To maintain ongoing prof'cssional dcve lopment, Engli sh language teachers get in volved in many 

professiona l activities or build up their own se lf-development st rategies either individuall y or 

co llaborati vcly . Clark (cited in Ilargreaves and Fullan, 1992, p.81) proposes that prof'cssional 

development is basically 'a so lit ary journey'; however, almost all teachers necd assistancc and 



support during that journey from colleagues or supervisors to enhance their own development, by 

which they can gain an inside perspective on other teachers' experiences and raise their 

awareness via reflecting on their own situation. The field of foreign language (FL) teacher 

education has traditionally relied on transl)1itting knowledge to .the teacher candidate for future 

practice rather than implementing this knowledge during in-service classroom teaching (Freeman 

and Johnson, 1998) . 

Traditional professional development strategies such as one-shot workshops can be useful for 

delivering information ,but the opportunities they provide for teachers to translate theoretical 

knowledge into effective classroom practices are limited .Effective professional development 

calls for adequate support structmes and opportunities for teachers to select ,plan ,carry out ,and 

evaluate the professional development activities in which they are involved .When teachers have 

the chance to participate collegially and collaboratively in the creation and implementation of 

professional development activities, they develop ownership over the learning process and their 

learning is more likely to promote student success. 

As Ethiopian collcgc English instructors in general and as Hossana College of Teacher Education 

English instructors in particular ,the researcher believed that they faced all sorts of problems that 

Ethiopian College instructors have been fac ing .Therefore ,the interest of the researcher rested on 

"Investigating the Current Trainings and Challenges of Professional Development in ELT 

:Hossana College of Teacher Education English Teachers in Focus". A further detailed 

investigation of the issue could potentially assist English language instructors to alleviate the 

challenges of PD and help them improve their skills, profession and quality of English language 

teaching in the country and in the college at large. 

1.2 Statement of the Problem 

The ministry of Education of the Federal Government of Ethiopia in its study, "The Quality and 

Effectiveness of the Teacher Education System in Ethiopia" (MOE, 2002) reported research 

findings confirming deficient professional competence and unsatisfactory content knowledge of 

teacher and a mismatch between teacher education(training form university and others) and 
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school education(classroom teaching) in the country .The ministry also reported that the teaching 

modes in general are lecture , question and answer . Besides ,the pilot study of Teacher 

Professional Development on , "Quality in Education ,Teaching and Learning: Perceptions and 

Practice" ,Amare ,et al. (2006) reported the challenges of teachers' Professional Development 

of different regions of our country .To alleviate the aforementioned challenges the Ministry of 

Education has also launched Professional Development program to help teachers upgrade their 

pedagogical skills ,thereby licensing them for the profession. Such efforts are likely to contribute 

to a favorable condition for revitalizing teacher education including EFL teacher education 

(MOE, 2004) .These suggested changes can make the English language courses bear a greater 

relevance to and thus contribute to professional preparation. 

Haile Sellasie Fesseha (2007) and Zenebe Bekele (2007) have done the MA research works 

entitled ,"The Status of PD Programs for Secondary Teachers' in Addis Ababa City 

Administration" and "School-Based Practices of Teachers' Professional Development in Senior 

Secondary Schools of North Shoa Zone 'of Oromia Region State" respectively. I far as the 

researcher investigation went ,none of them focused on professional development in relation to 

English Language Teaching at tcachcr training college ,and their major concern fell in PD status 

and practices in secondary school teachers. 

And the issue investigated is fresh and there are no professional development research works 

done in EL T at HCTE and at the Department of English in Addis Ababa University. So, the 

researcher based his long experience in Teaching EFL in different teacher training institutions 

and colleges, his observation of different EFL classes at the college, and his communication 

with different teachers about current status of trainings and challenges of PD in ELT ,the 

researcher has felt that it is of paramount importance to make research to fill the gap to which 

the former researchers haven ' t paid attention . 

3 



1.3. Objectives of the study 

1.3.1 The General Objective 

The main objective of the research is to investigate the current trainings and challenges of the PD 

in ELT at Hossana College of Teacher Education. 

1.3.2 The Specific Objectives are to: 

I. investigate the trainings of PD by English language teachers at the college. 

2. explore the trainings and assistances given by the external bodies(the college ,MOE to 

English language teachers while they run the PD progran1. 

3. examine to what extent the effects of the PD affects the attitude and practices of 

English teachers in their day to day activities . 

4. assess the challenges and root causes of challenges ofPD in ELT at the college. 

1.4 Research Questions 

On the basis of the aforementioned objectives and in line with the review of literature, the 

following research questions are formulated .These are: 

II 

I. Do English language teachers implement the PD program at the college? 

2. What trainings and assistances are given to English instructors in PD program? 

3. To what extent do the effects of the PD affect the attitude and practices of English 

teachers in their day to day classroom activities ? 

4. What are the challenges and root causes of challenges of PD in EL T? 

4 
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1.5 Significance of the study 

The result of this study is significant to gain insights into the cmrent status of PD and to 

overcome its challenges. It is also important to PD faci litators, cluster leaders, tutors (of Higher 

Diploma, ELIC ,etc ),coordinators ,and communities at large in different schools ,colleges and 

universities to raise awareness about PD program. Besides, researchers, policy-makers and 

officials are able to communicate with teachers about the cmrent challenges of Professional 

Development. 

1.6 Scope of the Study 

Teachers develop their profession 111 various ways ,and also factor facilitating or hindering 

teachers professional development are many .So, the boundary of this study is, "Investigating the 

Current Trainings and Challenges of PD in EL T Program" taking Hossana College of Teacher 

Education English Teachers in Focus. 

1. 7 Limitation of the Study 

This study has a clear limitation, that is, all aspects of teacher professional development is not 

fully assessed .The second limitation that the study is limited on 8 English instructors, 72 third 

year students , the college CPD facilitator, the college Academic Vice Dean, the CPD experts 

from both the MOE and the REB. Besides, other colleges found at the region were not included 

due to time and financial factors. This could have an impact on the generalizability of the study. 

Similarly, being observed and investigated was stressful for the teachers. Hence, the presence of 

the observer caused a certain amount of limitations to the study, and the instruments that were 

employed to gather data were limited to investigate only 'The Current Implementations and 

Challenges and Implementations ofPD in ELT " at the Hossana College of Teacher Education. 

5 



CHAPTER TWO: A REVIEW OF RELATED LITERATURE 

2.1 Introduction 

In this paper a review of literatme concerning Professional Development program has tried to 

disclose the conceptual bases, the trainings and the challenges of the English teachers ' 

professional development .The review of literatme is divided into two categories. The first one 

deals with the theoretical understanding of English teachers'. professional development and 

personal advancement of their skills and knowledge. The second category provides us with the 

information about local research works of PD components , the trainings of professional 

development for English language teachers ,and the challenges which are supposed to hinder 

teachers and students classroom practice of professional development. And the strategies to 

overcome the challenges have been paid attention to. The review is presented in such a way that 

readers can have general understanding of PD, its trainings , the challenges faced and strategies 

employed in the field. 

Teacher professional development is especially important for teachers of EFL as their teaching 

professional development aims at developing the use of language skills in the subject matter. 

Obviously, it is inadequate to talk about education and learning outcomes without mentioning 

teacher development, because researches have shown that teachers' success in professional 

development enhance the results of students' learning (Lockwood, 1998). In other words, at the 

core of the training process, teachers playa key role in determining students' outcomes. 

According to (Eleonora ,2003) even though annual education workshops, conferences, 

researches conducted in both developing and developed countries reveal that not all of the 

teacher professional development programs are carried out successfully and effectively. It may be 

because of the human resource managers' improper evaluation and preparation that lead to the 

mess of the programs. It may also be because of teachers, who do not actively involve in their 

career advancement. 
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Ethiopia, like countries e lse \\·here . has adopted a Profess ional Deve lopment program modd as 

the main means of preparing schoo ls ancl teachers to introd uce ed ucational change. The 

traditi o na l means of providing teacher professional deve lo pment is th rough in -se rv ice trai nin g 

programs or workshops. Ho\\'e\'er, this traditional CPD approach has been q uestioned recentl y 

rega rdin g its prac!ical outcomes, as teachers usuall y fail to app ly the new skill s in the ir 

c lassrooms. 

2.2 Professional Development and its Components 

Profess ional developme nt ,in a broad sense ,refers 10 the development of a person in his or her 

profess ional rol e .More spec ifi ca llv , ., Teacher del'e lopment is the profess ional growth a teacher 

ac hi eves as a result o f ga ining increased experience and examining hi s or her teaching 

systematicall y (G latt horn, I 995).Profess ional deve lopment includes formal experiences (such as 

attending workshops, professional meetings(ELlP ,Higher Diploma ,Action Research ,Active 

Learnin g. etc) and monitoring. etc) and informal experiences (such as reading professional 

publications .watch ing televi s ion documentari es related to an academic discipline .etc 

.Ganse r,2000). 

2.3 Ration,ll for Profess ional Devclopmcnt 

Profess ional development in ELT is cri ti cal for at least five reasons: 

I. The growing role of English in the wo rld req uires many more teachers w ho teach Eng li sh 

need to be abl e to manage a much broader range of teaching responsibiliti es and 

increasing ly di verse lea rn er needs . 

2 . The wider und erstanding of language lea rnin g and language teaching have ex panded o ur 

vie\\" of language teaching to foc lis on communicat ive competence rather than providing 

s tudent s with knowledge abou t the language (Brown 1994). 

3. Today ,acade mic wo rk in a lmost all fi e ld s o f study is inc reasingly linked wit h real worlel 

pro fess io nal and academ ic cx pe ri encc and their pre rarati o n arc fad ing .ELT is no 

exception (Richard s and Loekhart.1994) 
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4. Effective English language teachers who arc self-directed and want to understand the 

compl ex ity of thei r task and that of their students are obl iged to look carefull y at the ir PO 

in ord er to improve their ex peri ences in classrooms. 

5. ELT programs benefit from teachers who are current with the field .In addition, teachers 

should be encouraged to participate in one or more of the many projects that teacher 

educators use :j ourna ls ,peer observation and ana lysis of classes, paired research acti viti es 

,and self study .These opportuniti es boost the benefi ts which are at the core of a qua lity 

ELT program (Christison and Stoller ,1997) .For teachers ,these include increased 

instructional effect iveness ,h igh moral e ,and job sat isfacti on .For students ,the benefi ts 

inc lude student sati sfaction .effecti ve and enjoyable lea rnin g . For program manage rs, the 

bene fit include teache r and student retention. 

In Ethiop ia the objecti ves of the PO program, as stated in the PO guide line (MOE, 2004:4) are 

that teachers \\'ill: 

• understand the need for conti nuing improvement and develop the 

attitude to engage pos iti ve ly w ith PO opportuniti es 

.have access to the high quality of the CPO prog rams 

• ha,'c the opportunity to develop and improve their professiona l skills 

and kno\\" ledge in a syste matic way 

• have an understand ing of cu rren t national issucs and practices 

• remuin competent and up-to-date, in their own leve ls of spec ialty and 

expe rti se through a compul sory on-go ing program of stafT deve lopment 

to opport unities designed to mcc t the need of both schools and 

indi vidual teachers . 

• consider CPO as integral part of their eva luation, licensing and career deve lopment .As a 

who le, "C PO will remai n part of the fabri c o f every school and contribute to the quality and 

ed ucat io n" (MOE .2004) . 



2.4. Chal'acteristics of Language Teacher Professional Development 

Over years of research, academics and researchers have affirm ed that teachers' enhancement in 

their career is "a process along a continuum of learning" and that is about --P rofessional growth 

and supp0l1," Craig, Karft & Pless is(1998), They also state that teacher profess ional development 

has several characteristics: 

"It is bascd on constructivism in which tcachcl's arc trcated as active learncrs, It is 

pcrceived as a long-term process as it acknowledges the fact that teachcrs learn over 

time and is perceived as a process that takcs place within a pal,ticular context, It is 

intimately linked to sc hool reform, A tcachcr is conceived of as a rcflcctivc 

practitioner, It is conccivcd as a collaborativc process, and it may look and be yel'y 

diffel'cnt in diverse settings" (Elconora: 2003) 

2.5. Key Features of Successful Professional Development 

The success of a n inno\'at ion and its implementation requires the app li cation of a number of key 

feat ures (Fu llan , 1992), Research on successful prolessional development programs has indi cated 

kcy clements which contribute to the success of the programs \\'hi ch include a clearly stat ed 

educational l'<ltionaic for the change, a proccss of coaching of teac hers invol\'(:d in the changc and 

a dircct link to thc particular curriculum changc, Fullan \ 1992) has revealcd six features or 

el'iectil'c Prokssional Development Program (PD),The si\ iCatures arc: perceived need , 

dal'ity, comp lcx ity( White (19S8) cmphasizcs the critical importance orin\'()I\' ing tcaehers 

in dccision Illa~ing at all stages or the implemcntation or curriculum ehange) ,worl<ability ( 

Fullan 's concept of workabili ty is abo ut the management aspects of change which are concerneci 

with such things as planning, the hUlll an and physical re sources , a nd practices uscd whcn 

individual s are involved in change), implementation support(according to Fullan (1992)an 

ongoing support rrolll ad illinist rators and skill ed teac hers proilloting changc is illlportant to 

teachers" con tinuing cOlllmi tlllent to the ch:lIl ge. advoeacy_ CFullan ( 1992) emphasizes that 

strong advoe:ley at the acilllinistrative lc, 'cl is essential and teache rs bu il d pen net lVo r~ s that 

imp:ICl pos iti vc ly on the capac ity Cor change), 
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2.6 Aspects of Professional Development for' Language Teachers: 

Str'ategies for Teachers Leanring 

Freeman and Richards (1996) state Engli sh teacher professional deve lopment act ivities are based 

on the [ollowing assumptions: 

" In any school or educational institutions, th ere are teach ers with different levels of 

experience ,knowledge ,skill and experti se .Mutual sharing of knowledge a nd 

experience is a valuable so urce of profess ional growth . Teachers are generally 

motivated to continue their profess ional development once they beg in their careers. 

Knowledge a bout lang ua ge teaching and learning is a tentative and incomplete state, 

teachel's need regular opportunities to update theil' professional knowlcd ge. 

C lass rooms are not thc placcs wherc stud ents lea rn - thcy are al so placcs wh cre 

teachers can learn .Tcachers can play an active !"Ole in their own profess ional 

development. It is the responsibility of schools and administrators to provide 

opportunities for profess ional d evelopmcnt and to encourage teach crs to participate 

in thcm . In ol'der for such opportunities to take place, they necd to be planned 

,suJlPorted and rewarded." 

2.7. Teacher' Tra ining and Teac her Deve lopm ent 

2.7. 1 Teacher Training 

Training refe rs to activities dircctl y foc uscci on a teacher's presen t responsibiliti es and is typicall y 

aimcd at short, term and iml1lcdiate goals. TC:lchcr training also involves tryin g out new 

s trat eg ics in th e class room, lI suall) ' with supcn'is ion a nd monit orin g and ge ttin g fe cdbacl, 

from others on onc's practicc . The fol lowing 8I'e the exal1lp les o f goals frol11 a trai ning 

perspective : "Lcarning how to use effectivc st rategies to open a lesson and adapting the textbook 

to match the c lass .Learning hoI\' to use gro up activi ti es in a Icsson and using effecti ve 

questi oning techniques and c lassroo m aid and re so urces (video). And techniques fo r givin g 

lea rners feedback on pe rformance" (Frecman and Ri c ha rds.1996) 
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2.7.2 Teacher' Development 

Development generally refers to general growth not focused on a specific job .It serves a longe r 

te rm goa l and seeks to facilitate the growth of teachers' understanding of teaching and of 

themse lves as teachers. It often invo lves examin ing different dimens ions of a teacher's practice 

as a basis for reflective review and can hence be seen as "bottom· up" (Freeman and 

R ichards, 1996).The following are examples of goa ls from development perspective: 

• Understand ing how the process of second language development 

occurs and our roles changes according (0 the kind of learners we are 

teaching. 

• Understanding the kinds of decision making that occur during lesson. 

and reviewing our own theories and principles of language teaching. 

• Develop ing and understanding of di fferent sty les of teaching ,and 

determ ining learners' perceptions of c lassroom activities. 

Strateg ies for teacher development often involves documenting different kinds of teaching 

practices ;re fl ect ive ana lys is of teaching pract ices ,examining be liefs ,va lues and principles 

:conversati on w ith peers on co re issues ;and co ll abora ting with peers on classroom projects. 

However. man)' things can be learned about teaching through se lf-observation and critical 

reflcction, pedagogica l expertise .and understanding of curri cu lul11 and materials. Professional 

Development ,there fore. should go beyond persona l and individual retlection Tor example .i t can 

include explorati on of new trends and theori es in language teaching ,familiarization wi th 

developme nt s i;l sul~ec t matter-knowledge such as pedagogical graml1l:'lJ" ,co lnposi tio n theolY .or 

ge nre th eo ry :(lnd crit ica l examinations of the ways and language programs are organized and 

managed. 

2.7.3 Understa nding Teacher Training 

This fi eld has been called teacher learning (Freeman and Richards, I 996)and is concc rncd ",ith 

conceptua li za tion of the nature of' language teaching and our unde rstanding of the knowledge 

.attit udes .skill s ,and processes we cmj1loy wh ile teaching. 
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2. 7.4 Co nceptualiza tions of Teacher Leaming 

A number of conceptual izat ions of teacher learn ing can be found underlying recent and less 

reccnt teache r education process ,and although such conceptualizations someti mes overl ap and 

may be understood differentl y by different theoreticians, and they can lead to different 

approaches to teacher education(Freeman and Richards, 1996) . 

2.7.5 Novice and Expel·t(Expericnced) Teacllel·s 

Expert teachers thus exhi bit differences in the way they perceive and understand what they do. 

Some of these differences include the following (Tsui,2003): 

Expert (eachus have a riche.· and more elaborate knowledge base and ability to integrate 

and usc different kinds of knowledge. They have a lso abi lity to usc so und intuitive 

judgments based on past experience and a desire to investigate and so lve a wide.- range of 

teach in g problems .They have a deeper unders tandin g of students and student learnin g and 

an awareness of instructional objectives to support teaching. In addition, they have bette.­

und ersta ndin g and usc of lan gurl gc learnin g strategies and greater awarcness of learning 

contexts and variability and autolllaticity in teaching. Experienced teachers approach their 

\\"orl, differently frolll their novice co unter parts because they kno\\" \\"hat typical classroom 

act ivitics and expected prohlems and solution s are like (Bediner,1987).By comparison 

,nov ice teachers typ ically arc less fallliliar with subject llIatter ,teachin g st ratq~ics ,a nd 

teachin g contexts and bck an adequate list of mental "scripts and behavioral 

routincs"(Berliner ,1987). 

2.7.6. Inc! ivid tlal and In stil tltional Pcrspectivc 

2.7.6. 1 Individuall'erspcctive 

ProlCss io na l developme nt is directed to wards both institution ·s goals and the teacher· s own 

persona l goa ls (Be rlincr-, 19!17) .i\chi cv ing persona l growth and improving departmcntal 

perio nnance can go hand-in-hand .Most schools strive for a mix of both. From the point of the 

view of" the teacher 's persona l development. a number of the areas of the proi"css ional 

de ve lopment ma), be identillecl: 
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• Subject-matter Imowledge. Increasing knowledge of the disciplinary basis of TESOL_that is 

English grammar ,disco urse analys is .phonology .testi ng ,second language acqui sition research 

,methodology ,cUITiculum development ,and other areas that defi ne the profess ional knowledge 

base of the language teac hi ng . 

• Pedagogical expertise .Mastery of the new areas o f teaching, adding to one's co llection of 

teaching spec iali zat ions ,im proving ab ility to teach di fferent skill areas to learners of di fferent 

ages and backgrounds . 

• Self-awareness. Knowledge of onese lf as a teacher ,of one's principles and values, strengths 

and wea knesses . 

• Understanding of learners .Deepening unde rstandi ng of learners ,lea rning styles, learn ers' 

prob lems and di fficult ies ,ways of mak ing content more accessible to lea rners. 

• Understanding of curriculum and materia ls. Deepen ing one understands of curricu lum and 

curri cu lum al ternati ves, use and development of instruc ti ona l mate ri als. 

• C al'eer advanccmcnt .Acq ui si ti on of knowledge and expe rt ise necessa ry for pe rsona l 

adva ncement and promoti on. incl uding superviso ry and mentoring skill s . 

2. 7.6.2 In s titutional PCI'spcctivc 

In ll1~n y situat ions_ teachc=r train ing provides (ldeq uate preparat ion fo r a teacher's initi al teach ing 

assignment during the first few yems in schoo l. Ne\\' teachers tend to have a fairly heavy teach ing 

load and tend to get the more "basic" less proble matic courses, Howevc r, it is also ge nerally th e 

case that the pre-service courses th ey took wcrc of fairly general nature, so mewhat 

th eoretical, and not dircctly rel cvant to their teaching ass ignmcnt, and thu s much of what 

thc~' need to 1000w has to be learned on the j ob . 

Aft er teachers have been teaching lo r some ti me. however ,the ir knowledge and skill s sometimes 

become outdated or there may be a lack of lit between the kno w ledge and skill s thc teache r 

possesses and w hat the schoo l nccds .100 1' example. a teac her may have to take on more d inicult 

tas ks lo r \\'h ich he o r she h;IS not n;cc ivcd an y lonnal train ing. s uch as the preparat ion or 

slIpcrvisio n o f entrance tests :01' as a result of staff changes ,the teacher may have to ta ke on nell' 

assignmcnts that were not previo ll sly part o f his o r her teaching :or a key stall member ma y leave 
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and his or her teaching may have to be taken over by others ,none of whom share the teacher' s 

specialization .Qualification too soon become outdated as a resu lt of changes in the fi eld. 

The most practi cal response to thi s situat ion is for the school to provide the means by wh ich 

teachers can acqu ire the knowledge and skill s they need. Here, teacher development is primaril y 

conceived of in terms of the needs of the institution. Because it refers to development activities 

with in school or institution, it is usually referred to as staff development and often takes the 

form of in-service trainin g .It is intended to direct ly or indirectl y enhance the performance of the 

institution as a whole .as we ll as to contribute incidentall y to the teacher's indi vidual 

development .Hence .it has the fol lowing goa ls : 

• Institutional development .Improvement orthe performance of the school as a whole, that is, 

to make it more successful , all ract more students, and ach ieve better lea rning outcomes. Most 

successful organizations regard the training and deve lopment of their staff as a maller of the high 

priority . 

• Carecr developmcnt . It also fac ilitates the profess ional advancement of teachers to more 

senior pos itions in the instituti on (e.g. seni or teacher, coordinator) by providing them with the 

necessar'· knowledge and sk ill s. Increased job sa ti sfaction that results wi ll lead to bCller teacher 

pc rl ormance and belle r teac her retenti on . 

• [ nhan ced levels of student learnin g. An important goa l is to ra ise the achievcment levels of 

students in the institution ,a goal that is not onl y impo rtant fo r its own sake but that also adds to 

the reputation oi"thc institution and it s teachers. 

Burns (1999)arglles that professional deve lopment activi ties such as action research that are 

integrated into school or organizational change become a powerful way of l ~lC ilit ating school 

curri culum rencwal and ensuring that language teachers retain greater ownership of curriculum 

implementati on . 

.lo \'ee( 19<) I) iti enti fies li ve di mensions 0 r institutional improvement that langll;lgc teacher 

lkwloplllent can cont ributc to :Collegia lity -Cr<:at ing a culture through deve loping cohcsive illld 
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profess io na l re lationships bet\\'een staff(a nd the wider community ).in whic h "broad" V1Slon­

directed improvement as well as day-to-day operations are valued. 

Resea r ch-fami li arizing staff with research findings on school im provement ,teaching 

effect iveness ,and so on ,which can support " in-house" development .Site-spee ific information­

enabling and encouraging staff to co ll ect and analyze data on students, schools and effects on 

change - both as part of a fo rm al eva luation and informally. C urriculum initiatives_ 

collaborating 1IIith others to introduce change in their subject areas as well as across the school 

curriculum .Jllstructiollal illitiatives_ enabling staff develop their teaching sk ill s and strategies 

through ,for example ,genera l teaching skill s, repertoire teaching of methods ,and specific 

teaching styles or app roaches . 

2.7.7 Co ll a borative and Self-directed Leal'ning 

2.7.7. 1 Collabora tive Learning 

Most successfu l organization depend on people work ing effective ly on teams, but especially 

effort has to be made to deve lop team wo rk in schoo ls because teaching is generall y seen as an 

indi vidua l ac ti vity .The goal of colleg ia l forms of profess ional developmcnt are to encourage 

great er interacti on between teache rs .pee r based learn ing th rough mento ri ng ,and sharing skill s 

.cx pcrl ence .and Solulions to the common problems. The school is viewed as a learning 

community . Co ll abora ti ve professional projec ts a llow tasks a nd responsibiliti es to be shared. 

Coll egia lit y creates ne\\' rol es lor teachcrs .such as team leade r. teac hcr trainer .o r dec isive friend 

( ooperati on hecomes a valu!:' that can guide thc process f teac her develop mcnt .It is "grou nded 

in the huma n moral and soc ial capac ity to tn ke the position of the o ther through numcrous lorms 

o f rec iproc it y .mutual ity and give and take"(Brody &Dav icl son.1998). Success fu l collaborative 

learning cannot be taken for gran ted ,however ,and must be carefull y planned and moni tored. 

2. 7.7 .2 Se lf-directed Learning 

Ccn tra l to se lf-directed learning a rc the lo llowing processes: Inqui,'y _asking questions abou t 

one 's own teaching practices a.nd sccking the inlo rlnation nced ed to answe r these questions. Sclf­

appraisal asscssing onc' s teaching and (k vciopmcnt based on e vidence from oncself and othe rs 

and the ahil it y to criti call y re lkct <lnd a des ire to anal yze oncse lf to dctermine one ' s strengths and 
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wea Kncsses. E xperiencc persona l cx pericnce becomes the basis stimulus fo r learning. Personal 

cons tru cti on mean ing is personally constructed by the lea rner .C ontextual izcd learnin g 

_l earning takes place in a particu lar context and social sell ing and is soc iall y constructed . 

P lan nin g a nd managing learn ing is dependent on the ab ility to set long and short-te rm goals to 

select s trategies for their achievement. 

Ta bl e 1 Activities for teacher CI)D 

Individual One-to-one Gro up-based J nstitu tional 

I Self-mon itorin g Peer coaching IObservation Case studies Workshops 

I Journa l \\Titing Cri ti cal li" ie ndships I Act ion research I Act ion research 

Critica l incidents Act ion resea rch Journal w riting Teacher support group 

Teaching Tealll teaching Teacher suppo rt 

port fo lios group 

Ac tio n resea rc h C ri tica l Incident s 

hllp://assels.C8 I1l b rid Q.e .o rg/97S052 I S/49 I I I Isa lllp le/978052 I 849 1 1 !'ws.pd f 

2.7.8 Impl ementing Professio nal Development: The Teacher's Perspective 

Teachers can plan Illany aspects of their OlVn profess ional developm ent. Most of the ac tiviti es 

and procedures in this rev icw of literature can be carried out under the teacher' s own in itiat ive, 

altho ugh the instructi on can and should play an im portant role in facilitating in itiative of its 

tcachers .The following guide lines reOee t the teacher' s perspective: 

• Dec id e ",hat yo u would likc to learn about )'our tcaching lind 

about the fi eld 

• Id entify a strat q ,'Y to explore th e top ic ) "OU arc int eres ted in 

• Ta lk to peoplc who ha vc takcn part in a profess ional d cvelopmcnt 

activit)' 

• Dccide what I, ind of s upport you willn ecd 

• S clcct a co ll ea gue o r collca~ucs to work with ( in yo ur o\\ n organiza ti on o r from out sidc ) in 

order to he lp yo u im plemcnt a tcacher-dc\ 'cl opmcn t s trategy or act ivit y .You w il l nced to lind a 



colleague you can trust to work with and in \'es ti gate the issue .Th is relationship can be in the 

fo rm of a criti ca l friendship ,team teaching ,pee r coaching ,or a teacher support gro up . 

• Set rcali stie goa ls and cstablish a timc framc. 

2.7.9 Implement PI'ofessional Development :The Institutional Perspective 

The following guidelines reflect the institution 's ro le in implementing a profess iona l 

development program for its teachers. 

• Determining the need of both the institutions and its teachers 

Needs ana lys is should include the need of both the ind ividual and the institution as a whole .At 

the institution leve l ,a rea of training and development for different teachers in a program can be 

iden tified and strategies recommended for helping them achieve their goa ls .For example ,it may 

be found that the school needs a specia li st in computer-assisted language learning or teaching 

business English ,and if addit iona l staff are not to be hired to address these needs .opportunities 

for existing staf f to acquire the necessary knowledge and sk ill s will have to be provided for. 

However ,in determining the needs of an institution it should be reali zed that research on 

profess ional deve lopment emphasizes on horizontal decision making in determining goals 

(Spa rks .2002). Diaz Maggio li (2003) observes: .. Programs which invo lves participants in the 

plan ning. organi zation and manage ment ,delive ry and evaluation of all ac ti ons in which they are 

expected to participate have more chances o f success than th ose pl anned using a top-down 

apnroach .where admini strators make dcci sions in 1crms of teachers . 

• Setting goals for profess iona l development 

• Se lecting th e parti cipa nt s _as alread y noted .pro fess iona l development activi ti es may be 

under'taken as cither individual or col laborative projects .Careful cons iderat ion s need 10 be g iven 

to determine an appropriate mix of bo th kinds of activities within a schoo l o r institution .Within a 

schoo l ,there may a lready be some teachers who have deve loped some degree of ex perti se in 

activiti es such as journal writing .action research .or video - recording of lessons and who can 

give practi cal adv ice to colleagues w ishing to undertake theses activitics lor the first time .In thi s 

case of group acti viti es ,procedures fo r declining on gro up or tcam mcmbers hip w ill nced to be 

worked ou t .I n onc schoo l .at the beginning o f thc yea r the principal first circu lated a list of 

different types o f prolcss ional activiti es that teachers might like to consider .Teachers imliC<lted 
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their interest in pal1icular act ivities and the ir reasons for wishing to take pan In them .This 

information was used in setting up beginning plans for participat ing teachers . 

• I mportant consid erations 

Cooper and Boyd (1998) suggest that tradit ional method of staff development often ignore 

princip les of adu lt learning ,such as that with ad ults developments is linked to the ir se lf-wo rth 

and effi cacy ,they learn through ac ti ve invo lvement ,learning must connect with their current 

understandi ng ,and that it is a continual process of identifyi ng information and re- information. 

Principles that should be refl ected in a teacher development program are therefo re: 

I . Opport uniti es to tryout new practi ce and be se lf-di rected in lea rning 

process . 

2. Carefu l and cont inuous guided reflection and about the proposed changes. and time to 

ana lyze one's own experience ,because experi ence is the ri chest source of adult 

lea rning. 

3. Personal support for participants during the change process . 

4.Provisions fo r differences in styles ,time and space of learn ing . 

• Providing support 

Diaz Maggio li (2003) observes. "The true impact of professional deve lopment comes about 

when efforts are sustained over time. and when support structures exist that allo\\' participants to 

receive mode ling and advice fro m marc experi e nced peers." 

• Eva luatin g what has been learned 

~ Ocscribing-Reporting on what happe ncd .within what time fra me, us ing what 

resources and what problcms occurred. 

~ Justify ing - Showing that something use ful was acco mpli shed from the activity, 

~ Improvin g -Suggest ing how the ac ti vity could be improved o r wide ly app lied. 

Kirkpat ri ck( 198R)suggcsts that the c\'a luat io n of an orga ni zati on ' s tra in ing and devd opment 

acti vit ies can be assessed at four level s: 

~ Reaction .ll ow do peop le fce l during ~Ind immed iately alier the expe ri cnce') 
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~ Learnin g. How much they have learned in terms of knowledge. skills and attitude,) 

~ Performance. What are they doin g differe ntl y now as a result of the learni ng 

experience? 

~ Organizational res ult s -disseminating th e results. 

2.8. Local Research Works of PD Components 

2.8.1 Active Leaming 

Generall y ,the assumptions and importance of ac tive lea rnin g (ICD R, 1999) as follows: 

>- Teaching is effec ti ve only when students are learning; 

>- Learn ing is e ffecti ve when it is meaningful to students; 

>- Learning becomes meaningful when students can use it ,connect it to their li ves or 

act ively participate it ; 

>- Act ive lea rnin g encourages students to use higher o rde r thinking skill s and move 

away fro m the extensive use of lowe r order thinking sk ills; 

;- It encoura ges students to communicate effectively abo ut what they are doing and 

what they are leaning: 

;- It prepares student s to so lve problems and to use information from their 

environment and other resources . 

Mal1l ito (20 10) in her research work en titl ed ,"Applicat ion of Act ive Learni ng Methods in 

Se lected Private Highe r Educationa l Institut ions in Adama Town," emphas ized "The current 

status of Acti ve Learn ing is no t as it was spoken. and it is im plemented pass ive ly that cou ld not 

develop PO program." 

2.8.2 Co ntinllolls Asscss mcnt 

Solomon !\mare (2003) has do ne a research ent itl ed . .. Pee r Rev iew of Instruct iona l Practice at 

Co ll eges :A Perspec ti ve o n the Pro k ss ional Deve lopment of Instructors ." The participation of 

teachers in se lfor co llabo rat ive pee r observatio n and re fl ect ion o f thei r own instruct ional practi ce 

will ha vc implicati ons lo r proICss io lw l devel opme nt. It could enable them secure a more 

sa ti slYing. tailor made ,lasting a nd rewardin g knowledge and ex perience that benefits both 

themse lves and their students. 
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Past studies on Continuous assessment in primary schools in Addi s Ababa worked by Daniel and 

Desa legn (2001) ,for example, revealed that teachers do not use conti nuous assessment in their 

classrooms. Continuous assessment is not continuous testing .Giving tests eve ry month and 

accumulating pupil s' marks for final gradi ng is an insignificant aspect of the assessment package 

.Continuous assessment is a demanding task that requires the use of various assessment tool s in 

order to assure the ach ievement of curriculum objectives by each and every student Desalegn ( 

2004). 

In Ethiopian context, continuous assessment was found to be mi sconce ived by most teachers and 

its implementat ion is impended by a lot of factors (Dawit; Mulu. 2005). Accordingly ,Mulu 

(2005) found out that continuous assessment is interpreted by most teachers as continuous testing 

.Among the factors that are ident ified (Mu lu ,2005;Dawit ,2005) that impede implementation of 

continuous assessment are: 

~ large student population 

~ lack of commi tment and motivation on the part of the teacher's mi sconception of the 

ove ra ll theoret ical and practica l aspects of cont inuous assessment. 

~ teacher·s unfavorable attitudc to wards a continuous assessment approach 

~ shortage of time. 

2.8.3 G I'O UP work 

Almost al l teachers have been following the structural approach of teach ing which according to 

some reseJrci.,;" findi ngs (H:li lom .1982 & Zeleke , 1987) proved to be less rewalding than 

communicative approach .Group work which can be used to teach a language communi cat ive ly 

appears to offer a better to make learners usc the language in various contexts. 

The use of group work management tcehniques has a lot of advantages .Long and Porter (1985) 

in Atkins .et.a l. ( 1996) emphasiz ing the adva ntages of the group wo rk .wrote that: 

I . Group work increases language practice oppo rt uni ti es 

2. The teac her can accom moda te ind ividua l probkms 

3. Student s can deve lop soc ial skill s 

4. Grou p work improves not on ly the quanti ty of student s ta lk bu t also the quality alld so 

forth. 
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2.8.4 Action Research 

Action resea rch is the process of studying a real school or classroom situation to understand and 

improve the quality of actions or instruction ( Henson ,in John son ,2002). In Ethiopian context 

,as stated in PO course book one and two (MOE ,2004) ,teachers are required to do action 

research and refl ect on various topics such as active learning ,group work, continuous assessment 

,HIV / AIDS and gender issues. 

Taddesse (2007) investigated ,"The Status of Action Research 111 Government Secondary 

Schools in North Shoa Zone ,Oromia Regional State." Based on the findings and conclusions of 

the study ,the researcher recommended the following points .These are: 

I. Provision of educati onal opportuniti es to those teachers who are 

lacking action research knowledge and skills. 

2. School offic ials should provide adequate time for teachers who invo lve 

in action research acti vities . 

3. School managers should faci li tate co ll aborati ve cu lture that supports 

the work of action research. 

4. Concc rned cducati ona l ofli cial s at difi'e rcnt kycls (reg ional to schoo l 

level) shou ld cons ider the nccess ity of finan cia l Clncl materi a l 

resources to action resea rch activities and a llocate approp ri ate budget 

or seek funding. 

2.8.5 English Language Improvement Program (ELII') 

Accordi ng to the MOE (2005) ELII' training is one of the PD components in ord er to improve 

qualit y of teaching by rai sing language profi ciency of teache rs .The ELI I' start ed in .Iul y ,2003 

aiming at the same target group as the pilot .with the facc -to -face period. ELII' train ing used the 

' cascade Illodel' to tra in large numbers o f' teachers in a short peri od of timc .As such in the first 

cohort(group) .there lIe re 6 IK[LTAs to trai n 56 K[LTAs .Thesc .in turn .tra ined 183 KELT's 

who traincd 12,040 ELls. 
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In addi tion ,Belete (2009) studied the research work entitled ... The Impacts of English Language 

Improvement Program (ELlP) on Teachers' Behaviors and Class room Performance :The Case o f 

Kidusgebriel and Abune Phetiros Primary Schools in Mellu Town. O n condi ti on that a desirable 

sol uti on is expected from ELIP program ,he recommended , teachers need to get moral ,material 

and technica l support from a ll concerned bod ies ,and there should be system of fo llow up . 

11llJ2://www.vsoin!ernational.ond lma2es/ethi opia-ed ucation-summary-mar07 (cm 7 6-20538 .pd f. 

2.8.6 Hig her Diploma 

The Higher Diploma Prograll1me (HDP) (20 vo lunteers) - The HOP is a compulsory 

qualification course for teacher trainers (originall y designed by vo lunteers) deli ve red in teacher 

training co ll eges nationwide to upgrade the teacher trainers' ski ll s and profess ionali sm, and 

encourage child-centered methodologies. Volu nteers are invo lved in the delivery, management 

and deve lopment of thi s course a t national and local levels. (V SO Ethiopia will be wi thdrawing 

from thi s programme by Sept 2008 as Ethiopian counterparts take over the full running of the 

programme ). 

Add is (2008) has done a researc h on .• Hi gher Dip loma for Teache r Educators :Impact and Practi ce 

at Gowrt1m ent Collcgc of Tcacher Education:' .Though thc program was the p,lI'amount importancc 

li censing co ll egc Engli sh an ci olher subjec t teachers ,hc recommended that thcre shou ld be ri go rous 

lIl on itoring systelll for higher diplollla prog ralll help sustain the profess ional developlllent of 

teachers. 

!-I owcver, the resea rcher 's wo rk is di fferent fro m the abovementioned researche rs focu s arcas due 

to the fact that he pa id allention to the cu rrent implementations and cha ll engcs of PO in Eng li sh 

Language Teaching. 



2.9 Managing the C hall enges of Teachers' Pmfessional Development 

by Different Scholars Point of View 

Many studies show that profess ional deve lopment program often fai l to assist Engl ish teachers to 

bring about changes in their practice which wi ll create innovati ve c lassrooms. Marris (1975) 

demonstrates in his study that many teachers fail to accept innovation because of mismatches 

between the proposed changes and hi s beli efs, understandings and commitment to estab li shed 

c ustoms. Engli sh teachers usuall y believe they are do ing a good job in the current context and 

that the proposed changes will threaten the ir professionali sm and the quality of their work . Ot her 

factors which co ntribute to fall short of success, in this rega l'd , a re often reported in a range 

of cu ltural contexts where teachcrs fee l insecul'e and lack the confidence to change, due to a 

lack of practical support in the class room. 

Bell(l99 1) .cited in Robinson (2002) ,fo r instance ,states that course-based models of 

professiona l development may be too theoretical ,many ignores teachers expertise. Guskey 

( 1988) a lso indicates that even we ll des igned programs may not be welcomed by participants . 

On the other hand .Rudduck ( 1988) argues that teachers may we lcome professional development 

acti vit ies but the way these activi ti es are cond uctcd is a lways contestable. Day (1987) Jar 

inswnce ,points out that \\'h il e most teachers are capable of recognizing the need for change and 

chang ing the ir practices .the extent to wh ich change wi ll be imple mented will be limited by the 

psyc hologica l or socia l enviro nment J r context in '.,'hi ch the teachers work and their perceptiun" . 

2. 10 Local Research Ivorks on PD Challenges and 

Root Callses o/Challenges 

2.10.1 Challenges 0/ PD ill Ethiopia 

Tesf'aye Kelemework (2008) in hi s symposiu m presentation on "Ed ucati ona l Planning and 

Ca pac ity Deve lopment in Et hi o pia" has se ri ously po inted ou t the foll o\\'ing c1dlcnges of 

Proi'css iolwl Development .These '1I'l:: 

1. Lack of plannin g and capacity, rc c()~ niz('d challenge for yea r"s 

')" _.l 



The major problems that created lack ofpJann ing capacity are: A) Political appoi ntment S) Staff 

turnover (continuous reshuming of staff. poor leadership and bad work ing enviro nment and 

absence of non-monetary incentive) C) Cont inuous Restructuring and Low Allention to Pl anning 

.and D) Lack of mechanism for diversifying and sustaining trainings in planning and 

management. 

2.Thc responses to the cha llen ges wcrc implcmentcd wrongly Focusing on one-shot training 

.courses were written by experts of regional educational bureaus ,no new intervention approach 

to address the capacity problems rather than looking for new approaches ,etc. 

Moreove r. students who join co lleges and universities are unable to expre~s themselves in 

Eng li sh we ll. Graduates who join the world of work fail to write their own CV and applicat ion 

lellers for job. Teachers in primary and secondary schools and even in co lleges and universities 

lack the proficiency to teach ,rell and become role-models. Presently, teachers at schools and 

employers in industries have been complaini ng about the low level English language competence 

of students and grad uates, respectively. An evident example to thi s is the IEL TS testing and the 

remedial training that Addis Ababa University has been administering since 2009. Another one, 

on the side of the employers. is the genera l dec lining tendency of recruiting the 3-year-graduates 

orthe new education policy, MOE( 1994) .. 

2.10.2 Root Causes of Challenges for' Et hiopian Teachers ' 

PO Program 

The root causes of cha llenges fa cing teachers in Professional Development in Ethiopian Higher 

Education. according to Negash. T. (1990) are: 

Loll' financial paymenl, and courses are IheOl)' orienled, i.e. Ihey don 'I address praclical 

problems. Socielal pressure on higher inslillile leachers. I/losl o{ Ihem do nOI lI'onl ro he 

perm(lI1el7lly serried il7 Ihe place \I 'here Ihey are \I'orking A pm{essiol7alladder ' I'rirren on paper 

Fel il is nol lI'orlh hene/iling leachers personal gmll'lh so Ihal Ihal leachers are .I'uhjeci 10 10\1' 

len'l incollle .. And lack oj' cOIl/idence hec(JJlse of' lack o{ .lill'fher lraillin,!!. opporilinilies. 

Insll/licielll or no leachin,!!. aids al/(I eqlliplllelll. Silllilarly. blireau(Talic /}(Irlialily in seleclionji)J' 

24 



training. eopeciallv when it is abroad and an absence oj clearl), l!'orked uut incel1lil'e polices 

.And tral1.~ferFom college to college, and lack of motivation, even, to hard- working experienced 

teachers are parts oj challenges. 

Furthermore, lack oj books, and excess teaching load so that inability to concentrate un 

research activities. Large class sizes and the every deteriorating living condition causing sense 0/ 
insecurity .Similarl y, lack o/ training and laboratOlY equipment were another existing problems. 

A lthough these teachers are selected being the top academic pelfo rmers, their pay scale, 

housing, working conditions are below standard and even below many of their colleagues 

working in other organi~ations. 

2.1 I. Recommended Strategies Used to Overcom e the 

C ha ll enges of P rofess ion al Developm ent for 

La nguage Tcac llers 

2. 1 I.I Strategies from "csearch repo r t to Overcome EFL 

Profcssiona l Developm cnt C hall engcs 

The research findi ngs report for EFL teac hers in their profess ional \\'ork ,ca rried out in 

Medellin.Colombia by Adrani a (2002).The report results suggest that EFL teachers exper ience 

need in three di ffere nt doma ins of their profess ional li ves :as \Vo rkers, as instructors ,and as 

!p'''-ners . 

T he T eachers as \Vorkers_ they should be paid bett er sal ari es .l ess \Vork loads, stab le jobs 

.autonomy to make dec isions .prevent ion of school violence ,:I nd logisti c support from 

admi nistrators .The Teachers as Instructors_ the)' should hO\'e sllloller classes. lIIore teach ill,!!. 

aids .eross curricular il1legration and heifer tenching strateg ies /techniques . Teachers as 

Leamers better language profi eicncics ,bctter networking. part icipation in graduate st udies 

.reOectivc teaching and humanistic approach . 



Traditionally ,they have overestimated their roles as instructors denying the importance of other 

two domai ns, the teachers as workers and the reachers as learners. T he authors concl ude that 

EFL teachers look for professiona l deve lopment programs that address the three doma ins 

ho listi ca ll y .They call for teacher educators' allention to exp lore poss ibilit ies to ful fi ll those 

needs . 

2.11.2 Supervisol'Y Strategies in successful Professional Development 
programs 

Invo lvement of adm inistrators and superviso rs in plan ni ng and de liverin g the program, di ffe rent 

tra ining ex peri ences fo r differe nt teachers ( matching profess ional development to teacher 

c haracteri sti cs), placement of the teacher in an ac ti ve ro les pUlling emphas is on demonstrati ons, 

supervised tri als, feedback, teacher sharing and mut ua l assistance, linking of acti vities to the 

genera l pro fess iona l deve lopment program, a llowing for teacher choice of goals and acti viti es 

and having teachers to initiate and d irect tra in ing act ivities(Kauchak & Eggen,2009). 

Mutua l tru st, commitment and consistent leadership proceeding from a non- threaten ing and 

inc remcl1lal pace or develop ment are necessary. Facto rs that fostc r mutual adaptation are 

concrete. teacher-s peci fi c and extended tra ining. ciaSSr00l11 ass istance as a way of foll ow li p. 

tcacher obsc rva ti on of s imi lar projects in other class rooms, schoo ls, or d ist ricts ; regular 

class room project meetings that focus on practi ca l programs, pa rt ic ipat ion in projec t decis ions. 

use of loca l ma teri a ls and su perv isor 's part icipat ion in the tra ining (G li ckman, Gordon. & Ross-

Gordon. 2004). 

Fu rther resea rch ind icates that skill dC\'elopmen t prog rams that use presentati on, demonstra ti ons. 

practi ce. mo nito ring and mentoring are more effec ti ve tha n those without such coaching and 

feedbac k. T hese fi ndings suggest that teache rs acqu ire and use new sk ill s on ly if there is 

engagement and su bseq uent 1'0 11 011' up into the ir own c lass roo ms (G uskey. J 986) . 

For thi s IT,lson, as suggested by Glic kman d. 3 1 .(2004), pro fcssiona l dcvelopmcnt shoul d 

progress t'rom orientation , integration to rctinelllcnts levels taking into considerat ion teachers 



characteristi cs and personal needs .For ski ll development, small - group driven workshops appenr 

to be more successful than those with larger groups (Stallings, 1980). Mohlman- Sparks (1986) 

compared three models of such groups. The first model had presentation, demonstration, and 

practice and feedback. The second contained presentation, demonstra tion , practice and 

feedback followed by peer obsen 'ation. The third one had presentation, demonst,·ation , 

practice, feed back and h·niner coach. In terestingly, the results showed there were higher gains 

in classroom skill s with the second model that used peer observat ion followed by the third one 

which ineluded trainer coach. There were no meaningfu l gains with the first model. These 

findings make a strong argu ment for peer and supe rvisory involvement , and addi tional 

component of orientation, integration and refinement of learnt sk ill s - in procedures such as 

appl ication, experimentat ion and reflection. A properl y conceptua li zed staff development 

philosophy, policies and procedures should be put in place to guide the context, content and 

process of the deve lopment as suggested by Dejarnette, (1989). 

It is not only important to ali gn the programs with the school wide goals, both of 

individuals and groups within the school, but also to base the program on research finuings 

from action resea rch on the bcst practices on school and inst,·uctiunal improycmenL In 

doing this adlllini strative support should be solicited for fund s, planning and implementation. 

There is also a need for long range planning that incorporat es assessments and feedback: so that 

profess ional development becomes part o f the school culture . Operational procedure fo r staff 

deve lopment should go through the following fi ve steps ( 1) adoptin g a guid ing p0ii cj' (2) 

deve loping statement of program goals and ob.iectives (3) plnnning program activit ies (4) 

implementing the activ ities and (5) eva luating the outcomcs (B riggs & Coleman .2007) 

2.11.3 Effcctivc Mcntoring Str·atcgics to Promote 

Profcssional Dcvclopmcnt 

Resea rch studies. hOlVever. provide some evicicnce that guidi ng and suppOl"tin g student -teachers 

or novice teache rs provide val uab le profess ional cievelopment for both ncw and expcrienced 

tcachers . Danielson ( 1999) found that lIIelltorillg helps novice teachers face new challe nges 

throu gh reflective activi ti es and proli:ss ional conve rsations. The main co nc lus ion Danie lson 
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reaches is that mentoring fosters the profess ional deve lopment of both new teachers and thcir 

mentors. Furthe r persuasive ev idence rega rding the va lue of mentoring is reported by Scott 

( 1999) who analyzed the effects of the Beginning Teachers ' Induction Program in l'ew 

Brunswick, Canada. He reports that 96% of the novice teachers and 98% of the experi enced 

teachers in the stud y felt that they had benefited from the program. The experienced teachers 

were part icularl y pleased because mentoring not onl y a llowed them to help others improve 

themselves bu t enabled them to receive I'cspeet, develop collegiality and profit from the 

novice teachers ' fresh ideas and en ergy, These conclusions demonstrate that the perceived 

benefit s of mentoring may be both profess iona l and affective. As Ho lloway (200 1) states. to be 

effec ti ve, mentoring programs need focus and structure. If mentor-teachers are provided lI'ith 

appropri ate tra ining for their expanded teaching ro le, the quality of the mentoring program is 

improved. In addi ti on he be li eves that prosrcctive mcntors should part ic ipate in professional 

deve lopll1ent to fi nd out what is expected of them as mentor-teachers befo re they assume their 

new ro les. They fu rther state that ll1entors need support and opportuniti es to discuss the ir 

experi ences with other mentors. There is, then, evidence to support the view that participati ng in 

a mento r-training program improves the benefit s o f mentoring. 

2,11.4 SUlllma,'y of s tTategics to tackle the I'D Challen ges 

!\ ccorliing Ill l-I;tliingcr (2000) the ilJllolI'ing arc possible llleans to t<lck le r rob lems in devi sing or 

1'1:1. tcache r dcve lopll1cnt. slIch as: 

• The lise (~trh(! coochil1J!. approoch. Gh';ng {f /J1()l1 i/o ring ol1d slIJ)/ )orl role 

10 SIi/Je/Tisor s and considainf!, o(lhe .ljJecific needs lind cxpeclm ions 0/ 
iI,e leachas . 

• Drawing 0/1 pro/~ssional skills olleacher s as inpli l 10 Ihe p rogr all/ 

• J]IIilding col/a/)ortl lion and /lIlIII Ill/ SllPpOr/ /Jc lll 'een l euchers. lind 

/)e / ll'cen leuchers allJ slipelT isors {/lllllioisillg closely lI 'i l h per sonnel 01 

di//i!rcnl ICl'els. inclllding SlllJCI' i l1lendelll . SlllJeI'v isor, p rincipul lind 

l ellcher in order III d(, I'('lop a 1I('lI rod II/,slOkelw /ders: 

• encouraging, 0jWI7I1eSS i ll ,1!,r()1I1' OjJ/ JJ"lfisa/ (f1U1 n~/le('li()l1l1l1d eSfuhlishing {/ climate (~r 

n'jJeri /l I('III(/ /ill ll ,,,,,I (,lIll lI i l ), ,.ulher 111I/l1.i"' ~~ lIle ll l or hi",,,,,: r esponding 10 III(' consiw illls or 



.Ipecific cun/ex/s. especially I hos C! arisingji'olll II", radical na/ure oj/he eLY' in /radi/ional 

cl (ISSrU()IIIS. 

2.9 Conclusion 

Engli sh teacher Professional Development is a process in which teachers are expected to upgrade 

their knowledge, master new skill s and change their practices since advancement in their teaching 

career is finally for their students and education reform. In this chapter ,the review of literature 

tried to di scus the rational of PO ,the characteri sti cs of Engli sh language PO , Institutional and 

Individual perspec ti ve of Language Professionals, local research works on components of PO , 

chall enges and strategies whi ch has given us a pictu re o f the impleme ntations and chall enges o f 

Engli sh teachers' PO that has been under investi gation . Bes ides, teachers and their professiona l 

deve lopment must be seen as an investment so it is necessary that schools not onl y app ly 

appropriate teacher professional deve lopment and human resource development policies but al so 

ensure the means of their executions th ro ugh e ffi c ient strategies, management and leadership for 

the ex isting challenges and root causes of cha ll enges in PO programs. 

Obvious ly. only skillful and knowledgeable Engli sh teachers can form a foundation of good 

school s w ith high quality student s . There fore. enhancing teachc rs' tcaching profession is 

conside rcd the most important and strateg ic investments of time. money and effo rts that huma n 

rcsource manage rs make in ed uca tion( l-I o li and: 2005). 

S imilarly ,these investments must be we ll prcpared and conducted s ince Engli sh teache rs 

Continuous Profess ional Deve lopme nt is o f vit a l importance for thcir pro fess ional adva ncemcnt 

and institutional deve lopment. Most of a ll. invcstments on teacher pro fess iona l ad vanceme nt 

ultimate ly result in improving achievement o f a ll student s. 

Finall y, the nex t chapter dea ls w ith di fferent methodologies where the researcher has used 

difTcrent sampl ing techniques .da ta ga therin g instruments and anal ys is techniques . 
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CHAPTER THREE: THE RESEARCH METHOLOGY 

3.1 The Study Area 

The research was conducted at Hossana College of Teacher Education which is situated near 

Hossana Town. The institution was selected for being a teacher training college where English is 

taught as Foreign Language .And it was a college where the researcher came from .Before 

coming to AA U for MA study program, the researcher was teaching different courses for 

different levels for about six years. Besides, it is a government college where PO program 

facilitation has been running to all Engli sh instructors and other instructors who teach other 

subjects. 

3.2 Subject and sampling 

The target population of thi s study encompassed 8 English language instructors working in the 

college, all of the them have been trained in the PO program since 2005. To participate them all 

the researcher used comprehensive sampling techniques .The other population of the study were 

300 students of the third year in the college since they have been shared much of the experiences 

about the PO program in and outside of the classroom. From the student total population, 10 

students were dropouts for di fferent reasons and the researcher took 290 students as total 

population .To select the san1ple population from 290 total popuiation, the researcher firstly used 

the simple random sampling .. In thi s method, each item in the population has the same 

probability of being selected as part of the sample as any other item. Again, the random stratified 

sampling technique was used, for the researcher utilized di fferent departments and variables like 

sex and age(see table 3) which also helped him maintain equal participation of male and female 

students .Third year has got 7 classes and each class has got at least 41 students . Hence, the 

researcher took at least 10 students from each class consisting of both male and female students 

and the sample population were 72 students. And to selec t external bod ies the researcher used 

purposive sampling technique in order to get in-depth information for the issue investigated. 

Hence , from 2 administrators he se lected I Academic Vice dean ,from two PO experts at REB 

,one was taken and from fou r PO experts at MoE ,the researcher took one expert purposive ly. 

Finally , for the PO fac ilitator at the college is one in number the researcher included him as a 

sample. 
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3.4. Data Gathering Instruments 

As it is mentioned above the topic of research is "Investigating the Current trainings and 

Challenges of Professional Development in ELT ." It is recommended that information about 

language teaching programs were gathered through different methods such as questionnaire 

,interview observation ,document analysis and focused group discussion .The researcher used 

both qualitative and quantitative data analysis, and he also employed the following instruments 

for gathering the necessary information to answer the major research questions. These are : 

A. Questionnaire 

1be questionnaire for teachers was conducted in English ,but for students it was in Amharic to 

make them feel free to express their views and challenges. A number of questionnaire was 

developed and administered. The second ,third and fourth part of questionnaire consisting of 22 

and 16 items for teachers and students respectively was designed to assess the trainings of the 

PD progranl. So, it is hoped that the information gathered through these parts were believed to 

answer about trainings ,assistance and attitude .These parts partly employed a 5 scale point 

Likert scale ranging from "Strongly agree" to "Strongly disagree". The fifth questionnaire part 

belongs to both teachers and students investigated to what extent the challenges and the root 

causes of the challenges of PD program has happened to debilitate English instructors 

professional activities in EL T. And in the fifth part the questionnaire, one question assessed the 

kinds of stratcgies English instructors and third year students have been using to alleviate the 

existing challenges. 

B. Interview 

Interview for teachers was carried out on individual basis .Interviews was conducted to the 

selected 8 English instructors to identify the CUlTent trainings and challenges of PD ELT at the 

college and the kinds of strategies English instructors have been using in PD program. There 

were twelve interview questions for 8'E!lglish instructors. For the interview, 7 students ,4 males 

and 3 females , was selected from 7 sections. 
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For the sake of convenience and to exploit more information, the interview for students will be 

conducted in Amharic. Finally, the college PO facilitator ,the college Vice Academic Oean ,the 

PO experts from both MOE and REB were included as part of interviewees. 

After tape-recorded, the interview was transcribed word by word, particularily, the students 

interview was translated into English. Some of the most important findings of the interview was 

discussed with the questionnaire, classroom observation and document analysis result. 

C. Observation 

As part of the information gathering tool, the researcher observed each classroom situation to see 

to what extent each instructor practicing the components of PO program he/she was trained and 

to identifY the challenges and root causes of challenges of PO program during teaching-learning 

process. 7 non-participants were conducted in 7 classes. The particular observation was mainly 

on active learning, managing cooperative group work activities and continuous assessment of the 

students work .For this purpose ,a check list was used which made the observation structured 

type. The purpose of employing a checklist was to see whether there was correspondence 

between the responses given in the questionnaire and in the interview, and to check what the 

teachers actually did in the classroom .The observation checklist consists of different observable 

behaviors and the researcher and the co-observer put tick(.y) under the column ' Present', or 'Not 

present' There was a comment column where the researcher and co-observer could write a 

comment for each observable behavior. The data obtained in these observations was believed 

helpful in crosschecking the information gathered through the questionnaire and the interviews. 

D . Document Analysis 

The document analysis of English instructors which has to do with current implementations and 

challenges of PO program in ELT was examined by the researcher .Different documents was 

investigated to see the PO trainings implemented and challenges of the components of PO 

program. 

32 



analysis of document served as corroborating evidence for the main data collection instruments. 

These included HDP documents, action research paper, portfolios ,lesson plan ,and continuous 

assessment. These documents were collected from the 8 teachers whose classes were also 

observed .The HDP documents, the action research work ,the portfolios and the lesson plans were 

used to analyze the type and elements of reflection that Engli sh instructors undertook. 

Accordingly, the mark lists were examined to see what techniques these teachers used to carry 

out continuous assessment of their students' performance .In doing so the researcher detected the 

present challenges of English language instructors in PD program. 

E. Focused Group Discussion 

Focused group discussion consisting of 6 members from students who did know each other ,3 

males and 3 females, were other infomlants. The researcher was purposely se lect the students to 

freely discuss their feelings, thoughts and other experiences vis-a-vis the current challenges of 

PD program for which English instructors have been facing at the college .In doing so students 

were be able to forward possi ble opinions from their own experiences about English instructors' 

challenges in implementing PD program. 

F. Data Collection Procedures 

The researcher of thi s study informed parti c ipants about the objectives of the research and the 

procedures which were used before colketing the da1l for thi s study .Firs tl y ,the questionnaire 

was administered to 8 teachers and to 72 selec ted third year students by the researcher. Thc 

researcher told the respondents to fill in and return the questionnaire in the co ll ege in their free 

sess ions to avoid the time wastage. The researcher interviewed the Engli sh teachers one by one 

and the interview was tape-reco rded and the researcher took notes at the same time. The taped 

interview was transcribed word by lVord (esactly without chan ging the origina l one) by the 

researcher. The transcription of the interviews was analyzed acco rdi ng to the basic categori es 

developed from the interview questions of the curren t implementations and cha ll enges of I'D 

program in ELT . 
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The researcher interviewed 7 students sekcted from each class mentioned above. The procedures 

were the same as those of interviews with the teachers except that the interview with the students 

was in Am haric. Besides, the college PO facilitator, the college Vice Academic Dean, PO experts 

from both MOE and REB were interviewed and tape-recorded as was done for the other 

infonllants . 

In addit ion, focused group di scuss ion was carried out by the students themselves where the 

researcher was observing and tape -recording the information which was later analyzed. English 

teachers who were observed was informed at the outset about the objectives of the study. The 

c lassroom observations were conducted with the co-observer, who was training the HOP at the 

college and was responsible to PO . Working with the co-observer helped for validity and 

reliability purposes \\'ith information gathered by the aforementioned tools. All the instructors 

were observed but some were taken photos whi le they were conducting their norma l classes. 

In the mean time, the researcher critically reviewed the PO documents: Portfolios, lesson plans, 

continuous assessment and action research projects . And the documents about PO program from 

8 teachers were collected and photocopied. 

3S Data Analysis 

At the outset , the response of each participant to every question of questionnaire was re gistered ; 

number was coded to assul"C confidcntialitv and later was compared with the qualitati\"C narrat io n 

of the intcrview. 

The resea rcher of thi s study \\";IS uSing both qualitat ive and quantitativc tcchniqucs. The 

info rm at ion obtui ncd through the qucstionnairc was tabu lated and quantitatiwly ana lyzed using 

desc ripti ve stati st ics: frequ ency. perccntage .mean ,grand mcan and line graph. Attention was 

g i" cn to the p;lrticipants' beli c fs , views. tho ught s and feeling s to genCI'ate an enlightcning 

narr;ltion of the participan ts' pcrs pec ti ves on thc c urrcnt implemcntations and challcngcs or I'D in 

E1 .T. Thc qualitati \'<: approach allowcd thc rcsc;lrchcr to cap ture thc IU:I1 I'D opert ;Ind the 



MOE PD C)( PCI1 ,the PD facilitator or the collegc .the co llcge Academic Vice Dean . the teachers ' 

and the students' own voice and to examine their words and beliefs in an attempt to answer the 

research questions. 

Thc data collected through the other instruments were qualitative ly ana lyzed .To do so different 

steps was followed .First ,thc data was organi zed to check for the ir completeness and quality 

.Then, the data organized was presented using a narrative process. Finally, the class ified data was 

interpreted ,presented , di scussed ,and conclusions were drawn and recommendat ions were made. 



CHAPTER FOUR: RESULTS AND DISCUSSIONS 

This chapter focuses on the results of the study and disc uss ion of the findings obtained through 

different research methods .The data obtained through a questionnaire, interv iew. classroom 

observa ti ons, focused group di scuss ion and document analysis were presented and di scussed as 

follows : 

4.1 Results 

4.1.1 English Teachers' Bio-information 

Tab le 2. English Teache rs' Persona l Data at Hosanna 
Co llege of Teacher Education 

Sex Frcq lIency Pcrccn t 

Male 7 87.5 
Female I 12.5 
Tota l 8 100 

AGe Frequency Percent 
b 

? - .... -_) J) 2 ? --) 

36·45 6 75 
Tota l 8 100 

Educational Level Frcqucncy Pcrcell t 

MA 7 87.5 
J3A 1 12.5 
PhD - -
Tota l 8 100 

Teachin G Service b 
Freq uency Perccnt 

/Stages in Professional 
Development 
1 3 (Career entry ) 1 12.5 
7 18 (Di ve rgent Pe riod) 4 50 
19 30 (Second 

, 
37.5 J 

Di verge nt Pe riod) 
41-50 (Di sen1!3 0 e ment) 
Tota l 8 100 



From table 2, the number of male teachers exceedingl y high from the female counter rart whose 

number is on ly one, a foreign Engli sh teache r. The average age of teachers is 35 which shows 

that more teachers are at a maturi ty level .As years of teach ing service revea led that many 

teachers are categor ized in a Dive rgent Peri od and Second Divergent Peri od .Thus , most Engli sh 

teachers are we ll experi enced and they can run the PO program effecti ve ly . 

4.1.2 Third yeal' students Persona l I nformation 

Table 3. Third year students Personal IIIfol"l11ation 

Lang. 
Geo. Math s Che1l1 . C iv. HPE 

Sex Sex Age Sex Sex Sex Sex 
A!:!e Age Ane A Q.e Age 

n 'n r; ~. 'n ~ 
,~ 

(" N (" 0', 0' , , , , , , 
<- 00 '" co 00 co "" M F - M F - (" 

M F - M F - M F - M F -

7 7 14 6 6 11 I S 8 16 7 7 14 5 5 10 3 3 6 

Total ~72 

As can be seen from thc tabl e ,fo r each depa rtmenl the resea rchcr used random stratifi ed 

sampling to maintain equal parti c ipa ti on of both male and fcma le from whom the resea rcher 

received the necessary in fo rm ati on. The age range o f student s is from 17_2 9 so thc ma jority of 

third year student s sampl e po pu lati o n of the resea rch fa ll betwcen thc agc rangc o f 17·20 .Thi s 

sho ws that the ir age Icve l is a t largc below the maturity age . 

However, the rcsearcher ca re full y and ex ha usti vc ly gathercd the required dat a and ana lyzed it 

bo th quantitati ve ly and qua litati ve ly . 

717 



4.1.3 Results of Questionnaire for English Teachers 

This part encompasses five parts on "Investigating the Current Trainings and Challenges of 

PD in ELT: Hossana College of Teacher Education English Teachers in Focus." These are: 

1. English Teachers' Personal Bio-Data (Part-I) 

2. PD Assistance and Training English Teachers Received from External Bodies (Part -

2) 

3. English Teachers Attitude towards PD (Part 3) 

4. Effects of PD on English Teachers (Part -4 ) 

5. Challenges and Root Causes of Challenges of PD (Part-5) 

A questionnaire compnsmg five parts were prepared on ,"The Current Trainings and 

Challenges of PD in ELT was distributed to the targeted sample population ,to 8 English teachers 

at Hossana College of Teacher Education . The purpose was to make infonnants choose the 

suitable statement given from five point Likert scale ranging from Very Good (VG) to Very Poor 

(VP) or from Very High (VH) to Very Low (VL) or from Strongly agree (SA) to Strongly 

Disagree (SD) or from Great Extent (GE) to Not at All( NA).Most of the teachers and students 

returned the questionnaire responding to the whole items except for few teachers and students left 

few items unanswered .And the data collected was tabulated and analyzed. 

4.1.3.1 Training and Assistance before PD Implementations 

Concerning the PD training conducted before English teachers started implementing it, seven 

teachers (87.5%) responded that they were given some trainings .However ,one English instructor 

whose origin was American responded that the CPD training was not given to her since she 

started teaching at the college. 
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A. English teachers' response concerning the type of organization 

conducted PD training 

Table 4 : Teachers' response concerning the type of organization conducted PD 

t.-aining for them _ 

The co ll ege MO E REB NGOs No Response 

Frequency % Frequency % Frequency % Freq uency % Frequency % 

6 75 37.5 I 12.5 - - I 12.5 

From thi s table one can infer that the majority of Engli sh teachers gained some PO training 

from the college .The PD training contribution of MOE and REB was by far below the 

teachers' expectation .There were no any training conducted by NGOs of any kind that helped 

Engl ish teachers develop their skill s and profession in a sustainable way. Kirkwood (2001) 

explai ned almost a ll teachers need continued ass istance from supervi sors and organi zations rather 

than one-shot training and support to effect ive PD. 
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B. English teachers' response to what extent the PD training they 
took related to the following topics. 

Tablc 5: Teachers' "csponsc to what extent the I'D training rclated to thc following 
topics (Fr.=Frequencc;VG=Vcry Good;G=Good;F=Frcqucncy ;1'=1'001'; 

VP=Vcry Poor) 

VG G F r vr 
No . Too ics Fr. % Fr. % Fr. % Fr. % Fr. % 

How to implement 
I PO nro~ralll 2 25 4 50 I 12.5 

2 Introducing the 2 25 4 50 I 12.5 
objectives of PD. 

3 Informing about 3 37.5 3 37 I 12.5 
the importance of - - - -

PD. 

Creat ing team ! 
4 cooperative spirit I 12.5 4 50 I 12.5 -- - -

among Engl ish 
teachers and better 
working atmosphere. 

5 Moti vat ing English 
2 25 4 50 

tc~chcr to cngngc in - - - - - -
I 

~ I'D. i 

Tabl e 5 shows that the PO train ing Engli sh teachers took are very much related to 1he 

implementat ions of PO since the majority of Eng li sh teachers response (75%) assu red that the 

training has got re lationshi ps. 

Simil arly, in troducing the object ives of PO and in forming abou t the im portance of I'D have to do 

with PO tmining .as almost a ll Engli sh teachers(75%) have agreed that these topics have bette r 

relationships with that of PO program trainings. 

On the contrary .thc moti vat ion aspects to m:lke E::nglish teachers parti cipate in I'D program is not 

that much promi sing The i"untiament:l l !;Icets to implement I'rof"cssional Development at 

dillerent settings arc creating coope rati ve spi rit among English teachers and bettcr worki ng 
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atmosphere. However, from the table it is clear that the majority of teachers responded that there 

was no conducive atmosphere and unity to work cooperatively. 

Hence, one can conclude that proper attention was given to the objectives of PD program and its 

importance; however due attention was not given about cooperative spirit and motivation among 

English teachers to engage in PD program 

To the question posed as to the external support given while Engli sh teachers practicing the PO 

activities ,4 English teachers responded that they got support like technical, ,material at large, 

tra ining and financi al .H owever ,the remaining four English teachers responded differently from 

the former ones and clearly addressed why they didn ' t get support from the concerned bodies. 

These are: 

Mainly, lack of commitment on the part of the concerned bodics, lack of sustainab le 

programs in the countt)' level and financial problems, the college was tt'ansfetTing the 

PD budget to diffet'cnt project implementations. Th ere were few concerned bodies 

from macro to gnlssl'oo ts level .Lack of common purpose and understanding and 

problem of standardization and lack of th e cxpcI·tise on the part of the cxtcrnal bodies 

,,"CI'e also hindrances of support for PD implcmenbltions . 

4.1.3.2 E nglish teachers' responses if (he), are mentors ai' not to Q6 

It is on ly one Engli sh tcacher who rcsponded " Yes" and put a si mpl e reason that mentoring 

increases teachers' prof"ess ion<1 1 sk ill s. 

However ,the m<1jority o f English teachers (87.5%) notified the foll owing rcasons why they 

responded" No" to question 16. These are: 

To start with ,the female fore ign Engli sh tcacher responded that she may not have enough 

experience in teaching to be a mcntor fo r some one(Teacher 08) . The other teacher (Teacher 06) 

responded that he was acting as a tutor lor students yet not <1 S a mento r ,and the co ll ege has not 

ye t estab li shed a mentor supporting sys tcm ((Teacher 05). 
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Moreover, one of teachers replied that he never thought about mentoring and be ing a mentor 

(Teacher 04).Another teacher also responded that there was no such a program designed to be 

carried out by Engli sh teachers at department level ,and he did not receive any trai ning 

concerning how to mento r other teachers (Teacher 03 ).This teacher also thought that mentoring 

did not have any professional va lue . Add ing he said there were no role model Engli sh teachers 

who implemented mentoring at the co llege. 

Finally, a teacher whose code was 0 I provided the response that there was no mentoring 

opportunity given to him .The last teacher answered that the college has no plan and practice of 

mentoring .Bes ides, no one needed to add a burden on himself to mentor others for fear that there 

m ight be criticism and de-mot ivating reac tion against him (Teacher 05) . 

4.1.3.3 English Teachers Attitude towards PO (Part III) 

How do you evaluate the PO program to question number 2 1 ? The fo llowing tab le shows 

English teachers ' evaluat ion of PO program and the ir attitude towa rds it. From ta ble 8 below. the 

attitude of English teachers towards the PO program seems promising. Many believe that the PO 

program he lped them decide their learning ,sel the rea li st ic goals ,and helped them panic ipate for 

the ir professiona l development. 



Table 6: Atti tude of English Teachers towards I'D Program . 
Key: SA, Strongly Agree=5 ;A, Agl'ce=4; UD, Undecided=3; DA, Disagree=2 SU, 

Strongly Disagree=1 ;Fr.=FI·equency ;GMET=Grand mean for English teachers 

English Teachers 
Positive Cate ories Undecided Negative Ca(l!"ories 

SA A UO OA SO 
No Items Fr. % Fr. % Fr. % Fr. % Fr. % 

I The PO program he lped 6 75 I 12.5 I 12.5 
decide mv learn in !! interest. 

2 The PO program he lped set I 12.5 7 87.5 
the rea li stic !!oals. 

3 The PO program is 2 25 6 75 
palticipatolY for career 
advancement. 

4 The PO program is feasible 2 25 5 62 I 12.5 
to work with colleaolles 

The program is cost 
5 effective to rlln PO activities 2 25 3 37.5 3 37.5 

6 The program improves 3 37.5 2 25 3 37.5 
English teachers' language 
ski ll s and comoetences . 
The program g ives attention 
to Eng l ish teachers ' need. 

7 I 12.5 I 12.5 6 75 

8 The program encourages 3 37.5 3 37.5 I 12.5 I 12.5 
Eng l ish tenchc rs to rClllnin in 

- -

the ir Drofess ioll . 

9 The program in crea ses 2 25 4 50 I 12.5 I 12.5 - -

students' achievement 
The program impro ves 

10 I' ngli sh teachers' method of 2 25 5 62.5 I 12 .5 
teaching or pedagog ica l 

- - - -

expertise. 
.. 

II T he program is IIp-to-date. I 12.5 5 62.5 2 25 
-- ~. 

12 The program treats teachers 2 25 4 50 2 25 - - - -

as professiona ls 

13 The program he lped Engl ish 3 37.5 4 SO I 12.5 
teachers develop subj ect a rea 

- - - -

knowledge. 

14 The PO program he lped 5 62.5 3 37.5 
unde rs tanding of learne rs 

- - -

- -
curri culu1ll and mat e rial s -- .-

Sum (0 (,11 18 225 58 724. 5 29 361. 5 2 26 " :')2 

- -- . 

Sum 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 
11 2 

4] 



Mean for' Positive Categories = 18x5+58x4/1l 2=90+2321112=2.89 
Mean for' Negative Catego/'ies= 2x2+4xIl112=8/112=0.07 

Grand Mean= Mean of the Positive Category Mean of the Negative 

Category/Total Groups 

GM=2.89+0.07/2= 1.48 

From the table 6, some English teachers have developed a positive attitude that the I'D program 

was feasibl e to work with co lleagues and it seemed the program could improve English 

language ski ll s and teaching methods, and it could also treat English teachers as pro fess ional s. 

However, some Engli sh teachers (37.5%) were in doubt to respond and others(2S%)also 

di sagreed that the PO program he lped them remain in their profession. So thi s hindered 

teachers to grow affirmati ve attitude towards the PO program which al so di scouraged the m to 

implement the PO program. 

In add ition, the majority of teachers (75%) undecided to agree hesitating that PO program gave 

attention to help Engli sh language teachers' need ,developed subject area knowledge and 

understanding the students curricu lum and materi al. Simi larly, as many teachcrs" att itude 

increases, the number of mean increases. But the grand mean ,in table 6 , is 1.48 which is below 

the average we ight score of Likert sca le .Hence, thi s showed that Engli sh teachcl·s · att itude 

towards PO is rather di scourag ing. 

Hence ,from the result s we could infe r that the majorit y of Engli sh teachers have shO ll 11 pos iti ve 

negative attitude towards the PO program ,and there have been some irregulariti es ill terms of 

implementat ions of ,encouraging Engli sh teachers, giving attention to their need, . helping 

them develop subject area and understand the students cu rriculum and materials <illri ng PO 

program. 
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• The response of English teachers to Question 22 , " To what extent 
the effects ofPD trainings affect in the day -to -day activities 
of English teachers?" 

No 

I 

2 

3 

4 

5 

6 

7 

8 

Table 7 The effects of PD trainings in the day to day activities of 
English teachers .(Fr.=Frequencyj GE=Great Extent jSE=Some 
Extentj LE=Little Extent jNA=Not at ALL) 

GE - 4 SE- 3 LE- 2 
Items Fr. % Fr. % Fr. % 

Practicing active learning 4 50 I 12.5 3 37.5 
methodologies in classroom 
Implementing Continuous 
assessment and cooperative 4 50 4 50 - -
learning 

Conducting action research I 12.5 4 50 3 37.5 
and self-directed learning 
Classroom Management 4 50 4 50 
during group work. 
Solving students' problems 3 37.5 I 12.5 4 50 

Collegial learning among 
others I 12.5 6 75 

Creating teachers' self 
initiation I 12.5 5 62.6 I 12.5 
and self-appraisal 

Helping English Instructors 2 25 3 37.5 3 37.5 
develop informal experiences 
Total 20 250 28350.1 14 174 

Fr. 

-

-

-

NA=I 

-

-

-

-

From the table above half of the English teachers (50%) greatly agreed that the effects of the 

implementations of PD helped English teachers to practice active learning methodologies 

,continuous assessment ,cooperative learning and classroom management. 

As opposed to this, 50% of English teachers agreed that the effects of PD trainings affect them 

to some lor limited extent to implement the components of PD program which are mentioned 

above. Similarly , the majority of English teachers responded that the effects of the 

implementations of PD to some lor limited extent helped them conduct action research , self-
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directed learning, solving students' problems ,collegial learning among others ,create teachers ' 

self initiation and self appraisal ,and develop informal experiences. 

It is also very clear from the above table that the total frequency of teachers ' reaction "to some 

extent" and "to limited extent" is greater than other scales across the table even though a few 

English teachers agreed that the effect of PD trainings affect about change in daily activities of 

them. 

Hence, one can conclude that there were defects in PD trainings to have better effect in day to 

day activities of English teachers . 

• The following are reasons responded "To Limited Extent" and "No 
Change at All" by English teachers to questions 22.9.1 on the effects of 
PD program in English teachers' day-to-day activities. 

One of the teachers responded that the practical trainings are not considered as the most 

important component in PD training .In the college , theory is on paper but little 

practices(teacher 08). And there was no clear purpose, long term plan (teacher 04) and 

awareness ,and readiness to promote quality of education. 

Lack of clear and efficient evaluation to promote PD trainings, and there are no clear criteria for 

continuous assessment .PD has not been introduced about any specific methods that solve 

students' problems (teacher 04). In the same way, PD has little use for English teachers in terms 

of developing their English language skills (teacher 05). 

• 
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4.1.3.4 Challenges, Root Causes of Challenges, and Strategies 

Used and should be used to Alleviate Challenges in PD 

Implementations 

A. Challenges 

The following are responses gained through questionnaire from English teachers about 

challenges ,root causes of challenges ,and strategies used and should be used to alleviate 

challenges in PD trainings .Responses of English teachers to question 23 about the challenges 

and root causes of challenges they faced in practicing the activities of PD at Hossana College of 

Teacher Education. These are : 

There has been program clashes to perform PD activities, and little or no internet access 

(teacher 07) .And further education access was limited above MA degree is considered 

as one of the challenges of PD program. 

Lack of commitment, dedications, systematic follow up mechanisms ,and motivation on 

the part of the teacher(teacher 02,05,and 03) . Besides, lack of consistency of PD and 

ever changing PD from one form to another(teacher 05).There was burden of work 

load per week and there were no concerned body to raise awareness about PD(teacher 

01) .One of the teachers answered ," I do not practice much about the PD program for it 

is larger ,non-existent except for individual effort" (teacher 08) 

B. Root Causes of PD Challenges 

The following are in response to questionnaire Q24 which English teachers filled out about the 

root causes of the PD challenges. These are: 

There are no incentives and support by different organizations ;people assigned to MOE 

and REB are not the real experts of PD to successfully run the program (teacher 

01).One shot training, workshop, and seminar which are not helpful to 

implementations of PD in the classroom .There are limited PD resources to what 

English teachers prepare and produce to their students (teacher 05) . 
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Pour f'nancia l poli cy ,t he collcge transfc lTing the I'D fu nds to im plement other non -

acad cmic iss ucs(teachcr 05) . 

C. The Stl'ategies Used to Overcome the PD challenges 

Eng li sh teachers for Q25, " How did you overcome the challenges while implementing the PO 

acti vities?" they po inted out some of the strategies they used such as : 

Participating others rather than a single individual dominated I'D practices. Though 

the cha llenges are not easy at all ,there have been varieties of I'D activities in a 

meaning full way (teache.· 0] ,02,a nd 08). Sim ilarly, making students work in sma ll 

gro ups and givin g th cm motivatin g activities and budgeting extra tim e, devotin g my 

own cxper-iencc and power, convincing my self to run. the pr-ogram and selecting 

app licable activities for I'D accomplishment is an essential part of the overcoming 

strategies(teacher ,06) .. 

D. Suggested Strategies to be Used to Ovel'come the I'D C hallenges 

The foll owing are general suggestions that the research informants forwarded to overcome the 

challenges and root causes of challenges for the future. Here under are suggesti ons Engli sh 

teachers forwarded to questi onna ire "Q26" . 

Firs tly, ext ernal bod ies. li'om college to MOE. should suppo rt Engl ish teachers. There shou ld be 

incenti vcs to enco urage them and to bring att itude change in PD program (teacher 04.05,and 07 ). 

T:le re should also be a good cu lture to deve lop sprit of profess iona li sm. And the PO program 

should be consistent and Engl ish teachers' awme ness abo ut PO has to be rai sed consequentl y to 

bring attitude ehange(teaeher 02 ,04 and 05 ). 

Second ly, there should be enough budge t to effecti ve ly run the program ,and the co ll ege should 

avoid transferring the PO money to carry out other activiti es. Collaboration and collegiality 

among English tcachers have to be the top priority to implement the program(teacher 02 and 

06). lf vo luntee rs ass igned by MOE ,they arc cx pected to run the PO program .the co llege should 

give thcm tr'lining on how to do it be forc .~ll1 d thc expectatio n or [le rdicm is great l'o r I'D training 

4X 



.It is also better to design a continuous assessment procedural system for PD program (teacher 01 

and 08). 

Finally, PD is a multifaceted program with its components the goal of which are all centered 

around quality education, and its success lies on the hands of teachers. Therefore English teachers 

should be committed to implement it, and the government is expected to recruit competent 

students who have good educational background at high school (teacher 03,04 and 05). 

4.1.4 Results of Questionnaire for Third Year Students 

This pa!i encompasses five parts on " Investigating the Current Trainings and Challenges ofPD in 

ELT: Hossana College of Teacher Education English Teachers in Focus." These are: 

I. Third Year Students Personal Bio-Data (Pa!i-l) 

2.PD Assistance and Training Third Year Students Received "from External Bodies (Part -2) 

2. Third Year Students Attitude towards PD (Part 3) 

3. Effects of PD on Third Yea!· Students (Part -4 ) 

4. Challenges and Root Causes of Challenges ofPD (Part-5) 
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4.1.4.1 Training and Assistance Dudng PO Implementations 

Third years students responded that they got profess iona l support and training from Engli sh 

tcache rs and other subject teachers (pedagogy ,psychology ,etc ).Accord ing to the fo llowing table 

they go t support from Engli sh teachers and other content subject teachers. 

A. English and content subject teach ers PD training (profession 

support) to third year students 

Table 8: English a nd content subject teachers PD training (profess ion support) to 

third yca l' students. 

Na me VCI-Y High Sati sfactory Low VCI-Y No 

High Low Responsc 

VH 1-1 S L 
VL 

N R 
Engli sh 19.4 % 22 .2% 26 .4% 17.7% 2.8% 12.5% 

teachers 

Other 27 .8% 26% 15.3% 2.8% 12.5% -

Subject 

teachers 

Prom the table above, one can eas ily justify that thc n18j o rit y o f third yea r students sa id that it 

\\'as from Engli sh teachers and conten t subj ect teachers that they got the profess iona l support 

.Neve rtheless .very few stude nt s responded that they got quite low support li'om Engl ish 

teachers and content subj ec t teac hers. 
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In add iti on to, the PO tra ining that content subject teachers have given to third year students has 

surpassed from that of the PO training Engl ish teachers have provided to third yea r students 

.This means that th ird year students got better opportuniti es to have been trai ned PO program by 

content teachers than Engli sh teachers .Some students also responded ," No response" that they 

felt co nfusion concerning PO training program. 

Accordingly, third year students informed that no material ,technical and financial support were 

given by the college ,REB ,MOE and NGOs .As a result of that , students forwarded the 

following reasons why there were no lo r little support from externa l organization .These are: 

As 51.4 % of students responded, there were no eoncemed body at different levels 

for PD implementations. There was no budget to I'un the PD program, 50% of 

stud ents responded in thi s regard .And lac\, of commitment on the part of th e 

concerned body mentioned above. And ,about IG.7'Yo informants responded that 

there was no plan and need assessment. There were no organized bodies and 

materials to impl ement I'D from MOE to college level . Finally, lack of expertise was 

another dimension in the external support. 

Hence .one could in fer that there were no PO training conduc ted by the co ll ege ,MOE, REB, 

NGOs to third yea r student s except fo r Engli sh tcachers and conten t teachers. 
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4.1.4.2 T hird yea r students' res ponse to what exten t th e PD t rainin g 

th ey took related to the following topics 

Ta blc 9: Thi,"d yca r studcnt s ' '"CS ponsc to what cx tcn t the PO training rclatcd to 

the followin g topi cs 

VC" Y Good(VG)=5;Good (G)=4,Fair(F)=3,Poor(P)=2,Vuy pOO,"(Vp)=l and No Responsc 
(NR) 

VP G F P VP Fr. 
No. Top ics Fr. % Fr. % Fr. % Fr. % Fr . . % 

How to implement 
2 I PD program 22 33.3 l' 31.9 15 20.8 7 9.7 I 1.4 _0 

2 Using Acti ve 
I 

Learning Methods. 25 34 .7 34 47.2 8 I I. I 3 4.2 I 1.4 
Implement ing 3 38 52.8 r 31.9 9 12.5 2 2.8 _0 - -Continuous -
Assessment 
Creating tcam / 
cooperative spiril 

4 among Engli sh 31 43. 1 28 38.9 10 13.9 I 1.4 2 "2.8 -

tcachers and stude nt s 
to have belle r 
work ing atmosphere. 

S 
Mot iva ting Students 

22 30.6 24 33 .3 16 22.2 8 I I. I 2 2.8 
to Practi ce action -
research 

NR 
% 

2.8 

1.4 

-

-

-

As mentioned above .the third year students have go t PO training only frol11 Engli sh and other 

subject teachers .The ex tent of tra ining they received is relatcd to a great cx lcnt with ELII' 

.conti nuous assessmcnt .cooperati ve group work and ac tion rescarch even Ihough some sludents 

respondcd Ihat the rclalionships nre fair and poor 

Few students arc nol still awa ,-,.: o f thc I' D training so that Ihey rcsponded nothing aboul its 

rclalion 10 the issues mcnli oncd in the labk . 
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Hence, from the above responses, one can infer that what the students have been trained could 

have a lot of relationships with the PO topics in table 9. 

4.1.4.3 Responses to the question whether or not a mentor was 

assigned to third year students 

Most students (54.2%) responded" Yes" ,but some of them (43.3%) responded" No." Those 

responded "Yes" forwarded the following responsibilities of the mentor teacher. These are that 

the mentor was acting as an advisor (48.7%) , as an assistant (27.%),as a boss (5.5%), as a fault 

finder (6.9%), and as an evaluator (9.7%) . 

In addition , some responded that the mentor was assigned but disappeared from the college for 

unknown reason (1.4%) ,the mentor was not committed and accountable (1.4%) ,the mentor was 

unwilling to advise and became below the students expectations (8.4%). 

Where as those students responded "No" informed their stand differently from the former that 

they did not know whether or not an advisor was assigned and there were no mentors qualifying 

to the effective PO implementat ion. Engli sh teachers were also unwilling to mentor students and 

the co llege did not have good relation to REB .And the co ll ege has forgotten to ass ign mentor 

teachers. 

4.1.4.4 Attitude of Third Year Students' towards I'D pJ'ogram 

How do you evaluate the PO progralll(ELlI' ,Gro uJl \~I orl< and Management, Co ntinllous 

Assessment ,Activc Learning Methods) to qucstion number 15 ? 

The following table shows third yea r students ' evalua ti on of I'D program and their att it ude 

towards it. 



Tablc 10: Attitudc of third ycar studcnts towards I'D I'I'ogram 

Key: SA=Strongly Agrcc ;A=Agrcc; UD=Undecidcd; D=Disagrcc ;SD=Strongly Disagrec; 
Fr.=Frcqucncy ;GMTYS=Grand mcan of third ycar studcnts . 

Th ird Year Students Positive Cate ory Undec ided Negative Cateoory 
SA A UO OA SO S lIlll 

No items Fr. % Fr. % Fr. % Fr. % Fr. % 

I The I'D program is 
inte resting. 27 37. 5 38 52.8 4 5.6 3 4.2 72 

2 The I'D program im portant 
44 6 1. 1 22 30.6 3 4.2 3 1.4 72 

3 
T he I'D program is 32 44.4 28 38.9 
Partic ipatory. 10 9.4 I 1.4 I 1.4 72 

4 The I'D program is fe as ible 22 30.6 34 47.2 12 16.7 
to work w ith co ll eagues 4 5.6 72 

T he program is cost 
e ffective to run I'D 

5 act ivities II 15.3 17 23.6 23 3 1.9 13 18.06 8 I I. I 72 

6 The program improves 32 44.4 26 36. 1 8 11.1 4 5.6 2 2.S 
students' lang uage ski 11 5 
and competellces . 72 

The program gives attenti on 

7 to student s need . 28 38 .9 25 34.7 13 18.6 3 4 .2 I 1.4 72 

8 T he program increases 38 52.8 28 38.9 3 4 .2 3 4 .2 -
stud ents achievement . 

72 

T he progra m Improves 

9 students' meth od o f 33 45.S 27 37.5 9 12. 8 2 2.8 1 1.,1 

learn ing 72 - -
10 The program is ujl to date 17 23. 6 29 40.3 15 20.8 7 9 .7 4 S .Ci 

72 
Thc progra m he lps student s 27 37.5 32 44.4 9 12.5 4 5.6 - -

11 se lf-directed lea ning. 72 .-
Th e program he lps studcnt s 

12 develop Engl ish language 
subj ect knowl edge. 33 4 5.8 24 33.3 12 16.7 2 2. 8 1 1.-1 !~ 

Tota l S lim 344 33 0 12 1 49 14 :\64 
-"--

Mean for Positive Catego ries = 344x5+330x4/864= 3040/864 =3.52 

Mean fOI' Negative Categories= 49x2+14x1/864 = 112/864 = 0. 13 
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Grand Mea n= Mean of the Positive Category Mean of the Negative 

Category/Total Gro ups 

GM= 3.52+0.13/2= 1.83 

From the table above ,a lot of students responded that the PO program is interesting, im portant, 

patticipatory and feasible to work with colleagues .Similarly , for majority of third year stu dents 

the PD program helped them develop self-directed leaming and improve their method of learning 

and achievement. 

On the contrary some students were in doubt and disagreed that the PO program \Vas cost 

effective and it gave them attention to Engli sh teachers' need and up-to-datecl ness. 

Correspondingly, accordi ng to the grand mean results, the attitude of English teachers (p.44) and 

third year students towards PO are 1.48 and 1.83 respecti vely .This shows that the alti tude of 

third year students to wards PO is better compared with that of the Engli sh teachers in spit of the 

fact students attitude to ward PO was not promi sing . 

Hence, the grand means for both Engli sh teachers and third year students attitude tlll"mls PD 

appeared wo rse as the scores are below 3 which are al so below the value of the awra~c Like rt 

sca le. And the researcher' s actua l c lassroom obse rvation (p.73) results also revea led til at teac hers 

d id not implement the PO program effecti ve ly and many students still need a lot ,,( Slipport, 

modeling and awareness ra ising so as to change their attitude towa rds the pl"<>lcssio nal 

deve lopment . 



• The Response of third year students to Question 22 , " To what 
extent the effects of PD Trainings affect English teachers in their day to 

day activities ?" 

No 

I 

2 

3 

4 

5 

6 

7 

8 

Table 11: Students response to the effects of PD Trainings in the day 
to day activities of English teachers. 

(Fr.=Frequency; GE=Great Extent ;SE=Some Extent; LE=Little 
Extent; NA=Not at ALL) 

GE - 4 SE- 3 
Items Fr. % Fr. % Fr. 

Practicing active learning 27 38 31 43.1 14 
methodologies in classroom 
Implementing Continuous 
assessment and cooperative 23 3 1.9 30 41.7 15 
learning 

Conducting action research II 15.3 23 3 1.9 20 
and self-directed learning 
Classroom Management 15 20.8 31 43 .1 16 
during group work. 
Solving students' problems 9 12.5 25 37.5 25 

Collegial learning among 
others 10 13.9 22 30.6 15 

Creating teachers' self 
initiation II 15.3 25 37.5 22 
and self-appraisal 

Helping English Instructors 18 25 15 20.8 21 
develop informal experiences 
Total 124 172.7 202 283.4 149 

LE-2 
% 

19.4 

20.8 

27.8 

22.2 

37.5 

20.8 

29.8 

29.2 

207.5 

Fr. NA~ I 

- -

5.6 
4 

18 25 

10 13.9 

I I 15.3 

25 34.7 

13 18.1 

19 26.4 

100 139 

It is very obvious from the above table that some students greatly agreed that the effects of PD 

implementations have brought about changes in active learning methods, continuous assessment 

and sharing informal experiences. 

However, few students responded that the effects of PD trainings affect them develop 

conducting action research(15.3%) ,practice self-directed learning(l5 .3%) ,use classroom 

management during group work( 20.8%),solve students ' problems(l2.5%),build up collegial 

learning among teachers (13 .9%),create teachers ' self initiation and appraisal (I 5.3%) ,and 

develop informal experiences(25%) . 
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Correspondingly, the frequency tallies of "Some Extent", "Limited Extent" ,and "Not at All" are 

202, 149 and 139 respectively. These showed that the majority of third year students did not 

agree that the effects of PO trainings affect the day to day English language teachers' classroom 

activities. The ratio between "Agreed" and other scales is 1 :3. From this one can easily infer that 

the PO practice effect was not as third year students have expected from the English teachers . 

Similarly ,the following line graph has shown the haphazard count and big differences of 

students responses to the effects of PO on English teachers .Please see table 11 above and 

compare the students responses in line graph below, table ll-A. 

1: 
" o o 

Table ll-A: The effects of PD on Epglish teachers as viewed by students. 

8 

6 

4 

9 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 

effect of PO on english teachers as viewed by students 

From this line graph one can conclude that students lack awareness and knowledge about 

components of PD program like active learning methods continuous assessment, group work 

management, cooperative and self-directed learning. 
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• The following are reasons responded "To Limited Extent" 

and "No Change at All" by most third year students to 

question 16.19.1 to the effects of PD program in English 

teachers' day- to-day activities. 

Firstly, as students responded English teachers are unenthusiastic to share students their 

knowledge from different sources about continuous assessment in their day to day activities .And 

teachers are not after all motivated to solve PD problems the students faced ,and the college gave 

little attention to English teachers' PD implementations, challenges and monitoring. 

Secondly, teachers and students think that the PD program appeared to be subsidiary, and they 

are not aware of its importance to sustainable development of their profession and skills. And 

some teachers did not teach their classes consequently and evaluate their students continuously at 

their level of understanding. 

In addition, they did not put in place time to develop collegial and cooperative learning which 

was not skipped out from life long professional development. They did not pay attention to share 

knowledge and experiences they gained from different sources such as TV, Radio ,books ,and 

magazines to mention some. Lack of attention to shape productive citizens is another limitation 

of English teachers. 

Moreover, it seemed most English teachers are not aware of PD program and the college did not 

appropriately handle them .Many of them are selfish and careless and do not give attention to 

their classes ,they rather waste their time in their private affairs. Most teachers also lacked ample 

preparation to implement effectively the PD program. 

Similarly ,a few teachers are boast of their degrees they hold rather than being committed to 

develop their profession .Some teachers did not read different books concerning PD program that 

is why they lost their confidence and found ·misbehaving which is out of academic ethics. 
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Finally, they did not budget time for counseling, and there was no budget allocated to run the PD 

program effectively. 

4.1.4.5 Challenges, Root Causes of Challenges and Strategies Used 

and to be Used to Overcome the PD Challenges 

A. Challenges 

The third year students responded as follows to questions 17 and 18 about the challenges while 

implementing PD components such as group work and management, continuous assessment 

,active learning and action research. These are: 

To start with, lack of budget ,support ,motivation ,awareness, and monitoring system for PD 

program. And the scarcity of PD materials provision and poor relation of some English 

teachers( misbehaving characteristics )with their students . 

Besides ,English teachers did not give much attention to group work activities .In most cases, 

there has been a situation where a single student took on group work responsibility in which case 

other members became passive participants .This shows that there was no teacher management, 

motivation ,involvement and feedback provision during group work. Also, many students did 

not use English during group work but they rather easily got anxious when they were asked to 

use it. 

In the same way ,at times, there have been negligence on the side of the students to prepare for 

their tests and final examinations. Shortage of time and budget to perform action research and 

English teachers ' knowledge deficiency of PD program. Likewise, some teachers conduct tests 

which do not assess what students have been taught. Hence, this shows that there happened 

problem of validly at PD implementations at the college. 
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Moreover, students lack knowledge to write a proposal to make action research and most students 

do not ask questions when they fee l difficulty during teaching- lea rning process. And there were 

no workshops, ELII', continuous assessment, acti ve lea rning and action research pertaining to PO 

program. 

Finall y ,Eng li sh teachers are not considerate and thoughtful ;they rather fee l very superior to 

students rather than promot ing fri endl y relationships. They also underestimate students work and 

,at the same time, intimidate students wh ich, in effect, harm their academic performance. There 

are no mentor teachers so that students are not in fa vor of rece iving fundamenta l counseling to 

run PO program active ly. 

B. Root Causes of PD C hallenges 

Likewise, to questionnaire QI6 students responses about root causes of PO challenges are as 

fo llows . 

Lack of simplicity of PO pl'ogram to successfully implement it .There have been 

problems of need assessment as to PO implementations on the side of the college and 

lack of training of short courses, workshop and othel's . And matCl'ials scarcity to 

implem cnt the PO activities, and Eng li sh teachers a lso lack experience and training to 

implem ent the PO program ,and lack of ex perience share among Engli sh teachers 

formally and informally to enrich their kno\\'ledge and develop their profess ion. 

C. The Suggested Strategies Used and to be Used to Overcome the 

Challenges of I'D programs 

Student s responded to Q 19 as to the strategies they used to overcome problems of group work , 

continuous assessment , acti ve learning and act ion resea rch. These a re: 

At thc out set, ha ving c lose di scuss ion with small group members and w ith Engli sh teachers ,and 

helping each other where there me difli cult acti vitics. l3es ides. us ing teachcr prepared hanciouts 

as a substitutc lo r modules and g iving cont inuous assignments to heir stucient s perlorm more in 



their work. And giving each member with in a group morale support to help them part icipate 

actively in PO activ ities . 

Frequently, there have been times where teachers and students, to some extent, ident ify causes 

of some problems, and practicing the activities that help develop their skill s. [n add ition, a few 

Engli sh teachers assess students continuously upon wh ich students' read iness promoted to 

accomplish group work and continuous assessment. And contributing money to group projects 

and gathering feedback from each member during active lea rning and group work. 

Finally, learning some info rmation from seni or butches as to how to actuali ze the components of 

PO acti vities in the classrooms. 

[n the same way, the third year students to questionna ire ,Q20, forwarded the fo llowing 

suggestions . 

To beg in w ith , the PO program should be the top priority of the co llege so that Engli sh 

teachers and students are required to raise their awa reness through timely training and 

guidance .More importantly, students shoul d deve lop sense of ownership during group work 

and acti ve learning methods ; eq ua l treatment is needed for a ll students by Engl ish teachers. 

There should also be continuous monitori ng techniques to PO program and linkage system 

from top to bottom a nd v ise vcrsa PO . 

furthermo re, English teachers are expected to deve lop pro fess ional eth ics to have smooth and 

continuous com municat ion culture to so lve stude nts' proble ms. And teachers need to firstl y 

identi fy the prob lems before they cope them up. Similarly, there sho uld be link between 

English teache rs and student s to implement Acti ve Learning Methods, Continuous 

Assessment , G roup Work and Action Research from time to time .The PO mater ial s 

avai labi li ty for bo th teac hers and student s have to be the main co ncern for the effect ive ness of 

the program. 



Moreover, it should be wOllh developing systematic follow-up from top to bottom and vise 

versa, and budgeting money and time to train teachers and students sustainably have to be 

unquestionable to run the PD program .English teachers are expected to be role models to put 

into action the PD program. 

Finally, external support and aid, primarily from the college, is the paramount importance for 

the efficacy of the program. There should also be assigned PD experts, advisors, mentors, and 

counselors effectively at work from college to MOE level.. English teachers are expected to 

do researches at different implementations and challenges of PD program .. 

Interview Questions 

The researcher interviewed with each English teacher, third years students, the College Academic 

Vice Dean, the PD facilitator, the PD expell in REB and the PD expert in MOE to reveal their 

specific ideas regarding the CWTent implementations and challenges of PD in EL T. Interview 

questions contained different items were posed to each interviewee. 
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4.1.5.1 Conce rnin g the type of training English teachers and third 

year students received and name of the organizations conducted it. 

1. E nglis h TeachCl"s 

In responses to Q I regarding PO training English teachers took part since becoming qualified 

teachers, and the name of the organ ization conducting the training. From the ir responses I think 

many teachers took, main ly, both HOP and ELII'. To illustrate their utterances: 

It is higher diploma which I completed in one year at thi s coll ege, and the ELII' program which I 

got a significant input (teacher 05). A nd I took HOP at the college whi ch actually helped me 

understand abo ut act ive learning methods, continuous assessment, group work, time management 

and action research. I have also awareness about PO from MA courses in Addis Ababa 

University (teacher 06). 

In 2008, I took HOP in wh ich I was in fa vor assessi ng my students, to conduct action research 

and to implement active learn ing method in the classroom. I al so got training about ELI I' in 

Hawassa, which is still important to tra in in -serv ice teachers of primary and secondary schools. 

Mentoring program was another training which I took conducted by MOE which was a lso highl y 

important to arm Eng li sh teachers plan for the fu ture to improve their life-long profession. Jt is 

not maste r-serva nt type rat her it is he lping onc another to work with co ll eagues and schoo l 

community(teacher ,06). In the same way ,the train ing I rece ived were ELII' and HOP conducted 

by MOE and at th is co ll ege (teacher 0 I) ,and I did n' t take any training s ince I came Ethiopia to 

wo rk for thi s college(teacher 8). 

2. Third Year Students 

Thi rd year students responded to interview question Q I abou t the PO trainings such as ELII' , 

group wo rk and managc ment, ac ti ve learning methods, acti on resea rch and con tinuo us 

assessment . Here are the tra nscribed utterances of students: 

I was trained in differcnt se mes ter' courses, but there were not any workshoJlS and 

training which the colkge conducted about the aforcmentioned I'D co mJlonents, 



No t rai ning wcrc condu cted by th c collcgc a nd othcr organizations cxcept the 

knowlcd ge gained by E ngli sh a nd content subj cct tcach ers in relation to I'D, My 

awaren ess about I'D was rai scd in different courses though it was unsatisfactory, 

4.1.5.2 English teachers ' responses about PD activities in relation to 

classroom subjects and school improvement 

Engli sh teachers responded that the PO activities, particularly the HOP, are very much related to 

c lassroo m group act ivities and school improvement. The following are teachers' direct responses, 

These are : 

Fi,'stl), ,the PO activitics arc very much ,'clatcd to classroom activitics and school 

improvement, particularly, th c HOP contcnt part, th c meth odology aspccts, handling 

students ' problcms in large classes ,and group wo,'k and managemcnt (tellcher OS).In 

most cascs I modify ELII' and HOP knowlcdgc into the class room contcxt (tcachcr 

06). 

I think E LII' is rclated to E LT, and mentol'ing and HOI' a,'e ,'e1atcd to ELT and 

quality improvcm ent p,'ogram ,Hencc, all a,'c rclatcd to E LT and school 

il11provcmcnt (tcachcr 07) ,And I think ac tivc learnin g mcth ods a rc rel at cd to EL T 

(tcachcrs 02 a nd 03), 

4,1.5.3 For the intel'view Q6 about thc opportunity of any support 

and follow up ,th e followin g arc the utterances of different 

info rm a nts 

1. English Teachcl'S 

As for me there \\'as lack of fo ll ow up and the nov ice teachers were not paid attention to (teacher 

07) by the experi enced teachers ,There were no vi sible support ex ternally ,but little he lp fo r 

fe male studcnts du ri ng tutoria l c lasses (tcachcrs 0 I ,03,07 ,and 08), 



2. The College Academic Vice Dean 

Over the past years, material s were prepared for ELII' and HOP ,but for the rest o f the PO 

components materials were prepared but they are not still di spatched and implemented. This year, 

a VESO volun teer from French has been supporting teachers in a specific area to build the 

capacity of individuals .Similarly, the USA IFISH member who is now teaching English at the 

college has been conducting different materials, books and workshops to SUppOlt teachers in 

terms of English improvement programs. There has been little financial SUppOlt from TOP which 

is very limited to practice the PO program. 

3. The PD Facilitator 

Engli sh teachers were equipped with the knowledge of III active learning methods by HOP 

program. And licensing was another support .In fact, we didn ' t have any follow up mechani sms 

but we pl anned to have monitor ing through department .Previously .we did not have an 

establi shed fol low up system. 

4. Regional Educational Bureau 

Currently, PO trai nings are being given on ly to primary school cluster teachers ,but there are few 

lrninings li ke ELiC and HOP for college instructors including Engl ish teachers . 

5. Ministry of Education 

C urrentl y, on the side of the MOE it is Preparing the PO training material s and di spatching them 

to diffe rent regions. 

4.1.5.4 For thc intcrvicw qucstion co nce rnin g the attitud e of teachers 

to wards PD ,sc ho ol documents and reporting time about 

PO activities worked individually a nd in team .Th e followin g 

arc different respo ndents' utterances. 

1. Englis h Teachers 

English department docs not have thc PO documents .Therc are somc documcnts in ELII' 

coordinator office .There were no documcnted manual s .p rojects and programs that is why PO is 
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ineffective (teacher 05).There had been repol1ing time when activities were given to college 

teachers and c luster schools(teacher 07). 

As opposed to the abovementioned responses, two Engli sh instructors responded that there are 

no PD documents and report ing time for PD program due to lack of self-initiation. I think these 

things are rare, the organi zat ion did not give much attention(teachers 03,07 and 08) to them . 

2. The College Academic Vice Dean 

It seemed the PD is promising, and teachers are aware of the importance of it. Even though there 

had been undeniable chall enges like unwillingness ,lack of incentives, monitoring problems to 

mention some ,the co llege has documentations which are found in HDP unit .Teachers have 

continuous assessment documents .and there has been reporting time for research work but for 

the rest I have no idea. 

3. The PO Facilitato,' 

Some teachers deve loped pos it ive altitude towards PO progra m, and they play active ro le in 

· training ELII' to content subject teache rs and student s in different departments .The co ll ege has 

HDP documents every since it staned . 

4.1.5.5. Response to the C hallenges and Root Ca uses of Cha llenges of 

P,-cfessional Development 

] . English Teachers 

For PD cha lle nges of intel'v icll' Q3 English teachers responded that they took onl y HOP and 

ELl P, and the rest of the componen ts of PO we re not run ning prope rl y and there we re no 

practica l wo rkshops and systematic monitori ng the progra m. In add ition, text books lacked the 

PO component s li ke act ivc Ica rn ing. And teacher dominated methods have been still 

implementing and there a re lack of incenti ves .cooperati on ,co llegiality, and standardi zation 

.Here are the transcribed Engli sh teachers' utterances: 



I havc ncvcr takcn an)' training effectively cxccpt I-II)I' and ELII' .Thc rcst of 1'0 

eomponcnts wcrc hca rd from thc co llege bosscs informa lly .1 did not take them 

propcrly, and thel-c was prob lcm in acco mplishi ng thcm .There was no practi ca l 

workshops and sys tcmati c monitori ng mccha nisms to fo llow up th e PO progra m 

(teach el' 05). 

T hcrc al-c large claSSI"O OmS, and the materia ls aI"e not providing with active 

lea rnin g methods so it is demand ing for tcachers to cffcctively implement in thc 

class l"ooms (teacher 06). Simila rly, it is lack of SUPPOI"t fl"o m school community and 

stud cnts; lack of in ccntives, matcri a ls, fin ancia l sup po rt a nd pa rticipa tion from 

colleagues and E nglish tcachers (teacher 02 a nd 07). An d thc PO program needs a 

lot of pal"tieipation and devotion, in effect, little implcmentation and participation 

was seen (teacher 0 I ). 

In support of the abo ve mentioned res ponses ,English teachers for interview Q3 verball y 

expressed their react ions about the root causes of PO challenges. The re are poor financial poli cies 

of Southern R EB to PO implementat ions; the mentor and mentee relat ionships are not yet 

preserved, and there is a huge gap between novice and experi enced teachers. Similarly, some 

teachers stand is still contra application of PO in general and Ac ti ve Learning Method in 

particular. Look at the following di rect transc ripti on from English teachers ora l speech for 

interview Q3. 

It is poo r ma nagement an d fin ancial po li cy ,th a t mea ns ,So u thern REB redu ces th e 

bud gets a lloca ted for PO program. We plann ed but du e to fin a ncia l problems and 

policy we cou ld not prope rl y impl ement th e PI) progra m .T her e arc no mentor and 

mcnt ee rela tionship ,a nd th ere a rc a b ig gap betwee n novice a nd ex perienced 

teacher-s(teacher 07 a nd 08). 

Th e roo t causes of cha llenges arc fin a ncia l problcllI s and th e attitude of teachers, too 

"So lli e teachel-s still co mpla ining aga inst th e application of Act ive Learnin g Methods 

,for they arc implementing teacher-domina ted met hods of teachi ng (teacher 



02,03,and 07).And incffcctivc policy documcnts which arC not standardized, and 

absence of need assessments and proccdu,'cs for PO p"ognlln (t cacher 08). 

2. Third Year Students 

Correspondingly, for the interview Q6, the third year students orall y expressed the PO chall enges 

that English teachers more often use the teachei· dominated method and they are unwilling to 

manage and follow up students during group work. And ca re lessness, inappropriate assessment, 

and de-motivation are also some of the challenges seen by Engli sh teachers. In the same way, 

students are unenthusiasti c to shoulder group work respons ibilities. The following are the 

transcribed oral responses o f the third year students utterances. These are : 

Most of the E ngli sh tcachcl's have bcen using teachel' dominated mcthod ra ther than 

studcnt-centcd mcthod in thc classrooms. And unwillingness to monitor and to 

follow up students in small group works. And most tcachcrs asscss studcnts in mid 

tes t and final examination. Moreovcr, as students complained that they did not get 

any tcchnica l, matcrial and financial support from the college to implcment the PO 

p rogrill11. 

Thc college employed an irresponsible teachcl' whosc behavi or harmcd many 

stud cnts psychologically and acadcmically which, actually, hindercd the PO 

program run fruitfully. 

It is some English tea chers wh o asscss stuuents work properly ,b ut the rest arc 

ca relcss and uo not help s tudents progress in PO activities .She also I"esponued that 

shc did not take the ELII' trainin g till noll'. And st udents most of thc time arc 

unwilling to equally take part in g roup work rcs pon sibilities. And ,little attention and 

follow uplI'cre given to train the components of I'D program. Auditionally, there is 

no financial support anu teachers arc not mo(ivateu to help st udents develop the 

sk ills needed in I'D program .And there arc no fcasible trainings, incentives , 

monitoring and counseling for I'D programs. 
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3. The College PD Facilitator 

Some teachers are st ill implementing the long-estab lished (trad iti onal ) methods of teaching 

which are simply talk and chalk. Lack of materi als, awareness ,fo ll ow up, and incenti ves are also 

cha ll enging problems .No body at this co ll ege is responsible to effectively use the PO program 

(code-OlO). 

4. T he Co ll ege Academic Vice Dea n 

The academ ic and professiona l status of English teachers are under question due to the fo llowing 

challenges .Some of which are that some Engli sh teachers are irresponsible to their profess ion 

and they are unwilling to implement the PO program .The ground for the PO program is still 

shallow and not yet rich (code -09). 

5. C PD Ex pert in the R EB 

As the expert responded the PO is current ly being li mited to cluster school teachers and there 

were no trai ning modules .And the teachers' complaint was about time shortage and perdi em 

during PO tra ining .The Southern REB has not yet resumed monito ring the effectiveness of the 

program .but started gathering informat ion from different respons ib le offices like woredas ,zones 

,and co ll eges .And currcntl y the only monitoring mechanism that the office was doing is follow 

up system during the PO training sess ions(code-O II). 

6. CPD Ex pert in the MOE 

The expen tried to add ress that the cha ll enges varied from region to region, from zone to zone, 

from universi ty to un ivers ity ,from college to co ll ege .and from schoo l to schoo l. And then there 

has not been impact assessment and problem identifi ca ti on of differe nt regions, co ll eges , 

universities and schoo ls ;the PO tra ini ng modu les are focus ing simply on gcnera l PO tra ining 

,and li ttl e attention was given to subjec t spccific PO training program (0 12). 
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4.1.5.6 Response to the Strategies Used to and to be Used to Overcome the 

PD challenges 

1. English Teachers 

During the interview session Engli sh teachers also suggested the following strategies to 

overcome the PO cha ll enges, which actuall y conso lidate(triangulate) what have been mentioned 

in the questionnai re part . These are: 

There should be support, commitment, systematic fo llow up and motivation at each leve l. The 

PO program at the co llege never limited to HOP and ELiC ,but other components of PO should 

be done effecti vely and continuously. Nov ice teachers should be introduced about the program in 

the form of workshops and short tra inings which should not be in a one-shot manner (teacher 

06).Each component of PO should be run by a foca l person who is we ll trained and expert in thi s 

area . There must be good management, and financial polices shou ld be reviewed to better 

implement the PO program(teacher os ). 

Conducting classroom acti viti es and acti on resea rch co ll egia lly and cooperati ve ly ,novice with 

expe rienced English teachers. to share experiences and advice. The money government al located 

for ELiP and PO program should be im plemented fo r these particular program; nevertheless, the 

co llege did not actualize it instead use it fo r other pu rpose (teache r 01 a nd OS). 

Finall y ,there should be need ana lys is and proper plan to effecti ve ly implement the PO program , 

<l nd keep ing di ari es and schedules are the vital importance. In addi ti on, sharing PO modules and 

materi als with other people who are interested to prac ti ce .There should also be attent ion to 

standardi ze the PO modules, and con tex tuali zing the program to make it more conve nient to 

Engli sh teachers (teacher 08). 
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2. T hird Year Studen ts 

Similarl y, during the interview sess ion third year students a lso suggested the following strategies 

to overcome the PD challenges. 

The college should be r esponsible to monitor E nglish teachers' activities from time 

to time and system a tic follow up mechanisms at"e to be strengthened. Students are 

expected to have open discuss ions with their teachel's in the problem areas. 

Materia l provision , counseling, commitment, motivation, training and monitoring 

ought to be the priol' it)' al·eas. 

3. The PD Facilita to,' 

We d id not take any acti on to solve the challenges .In the past we planned ,still , there are no 

vis ible contro lling system. And there should be eva luation system on the side of the Eng li sh 

teachers to effecti ve ly perform PD program (0 I 0) . 

4. The College Academic Vice Dean 

In the past no action was taken to tackle the ex ist ing cha llenges and root causes of cha llenges of 

PD .I n the futu re, there shoul d be d iscussion among responsible bodies and conducting 

wo rkshops, sho rt and long term tra ining are to be inev itab le .In addition, problem assessment to 

look fo r better soluti ons by conducting timely research works. 

5. Regional Educationa l Bureau 

The onl y suggested strateg ies from the REB experts to overcome the PD chall enges are 

discuss ion with the conce rned bod ies and hav ing extra PD trainings for the years to come. 
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6. Ministry of Ed ucation 

There should be need and impact assessment, and dispatching materials to different institutions 

for the effective implementation of the PD program. 

4.1.6 Classroom Observation 

In addition to the questionnaires that were distributed and the interview questions that were posed 

,the researcher has also utilized EL T class observations of seven classes as a method of data 

collection .This has helped me to have a clear picture of the real situation of the implementation 

of PD in the classroom. It was also important in helping the researcher to triangulate the 

responses of those teachers who filled in the questiormaire and responded to the interview 

questions. 

The analysis written here were dependent on the majority of teachers who were performing in 

different ELT classrooms. So, as far as the researcher and co-observer observation is concerned, 

it should be clear that there are few teachers who have been implementing the PD activities in the 

EL T classrooms. 
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In the course of the researcher observation ,he saw most teachers did not implement the PO 

program activiti es effective ly except for two Eng li sh teachers one of them is from USA who has 

been teaching Engl ish at the college .Some of them even did not use a single active lea rning 

method ,however ,the whole thing was tota lly talk and chalk so that the students were pass ively 

li stening to the teachers. From the researcher observat ion the challenges/ problems with those 

teachers are that: 

English teachers did not help students develop cooperation during group work, and 

they did not use a variet)' of instructional methods ,They ar'e not committed to utilize 

different management and monitoring techniques dur'ing group work , And they did 

not give effective assistance to different activities of PD pr'ogram, They also did not 

assess students activities continuously f!"Om the beginning to the end of the class, 

The ELT activities in the class room did not help students for self-directed learning, 

English language competence and increase their participation and achievcment. 

English teachers did not mot ivate students to so lve different problems by themselves 

instead th e)' took the front of the class and considered learner's passive recipients, 

Unlike the a forementioned majo rity of Engli sh teachers, there were two teachers who tried to 

perform we ll to implement the PO acti viti es effec ti ve ly. Some of the active learning methods 

they were us ing are :brainstorming ,eyes breaker ,pair work ,group discussion ,some assessment 

methods like presentatio n and peer assessment ,se l f assessment ,group ?ssessment . Mainly, the 

fore ign Engl ish teacher interchangeably usi ng a va ri ety o f acti ve lea rn ing methods ,encouraging, 

particul arl y, female student s to parti cipate in different acti viti es while the lesson is in progress 

.And letting students describe one ano ther .helping stud ents perform in a way she acted ,letting 

the whole class free ly c lap their hands rat he r than blaming indi vidua l students ,understanding 

students mistakes, and changing the posi tion of teaching mate ri als to check the st udents ' 

comprehension . 
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Some of the problems which I fowld during classroom observations are poor commW1icative 

ability of students, very limited female participation during pair and group work . There have 

been also shortage of materials and large class size of students. 

4.1.7 Focused Group Discussion 

In addition, a focused group discussion was another data gathering technique where the 

researcher purposely selected 6 third year students to freely discuss their feelings , thoughts and 

experiences in relation to PD trainings effect and its classroom practices , challenges and 

solutions. In their discussion, they paid much attention to the PD challenges and the strategies to 

over come them but little attention was given to the implementations. From their in-depth 

discussion they came into the following PD challenges .These are: 

English teachers did not help us develop reflective learning activities like paragraph 

and passage writing in pair and individually. During group work, there were no 

variety of grouping techniques based on ability ,sex ,age and different school 

backgrounds which are ,in essence ,of vital importance to develop PD program . 

English teachers did not pay much attention to group work, continuous assessment 

and active learning methods compared with other subject teachers whose classroom 

activities, more importantly, drove students to develop PD program. Teachers are 

not well planned to perform PD activities, and the program lacked financial 

assistance. 

Finally, the focused group discussion members suggested the following strategies (solutions) to 

alleviate the PD problems during EL T sessions. 

First and foremost, English teachers are expected to raise their awareness and 

broaden their knowledge of PD components. There should be conducive 

environment for third students to share their experiences devoid of embarrassment. 

And there should be clear explanation about PD activities under discussion. 
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Besides, English teachers bear in mind that they are highly responsible and 

accountable to sustainably assess students work, to give timely feedback, to use 

different active learning methods and management techniqnes during ELT classes . 

4.1.8 Document Analysis 

Lastly, the researcher used the document analysis as a tool to examine the implementation and 

challenges of PD program. The documents supposed to be analyzed are action research works, 

teachers' portfolios, lesson plan, and continuous assessments. 

However ,from the expected documents, the researcher has got continuous assessment of thi s 

year (2003 E.C.) and the HDP portfolios which were documented four years ago, which are not 

actually current. And, the researcher did not obtain the current English teachers' documents of 

different PD components like action research works, each English teacher 's portfolios, yearly and 

daily lesson plans .And the researcher examined the continuous assessment of English teachers in 

line with document analysis format .Some English teachers tried to assess students at least four 

times (teacher 01 ,03 and 06),but one of them who was teaching Eng 101 for ENR 03 ,SSR02 G I 

,AMR02G I ,ENR02G I and ENR02G I assessed students by considering only mid semester test 

and final examination (teacher 04) without regard for project work ,group work ,quizzes ,home 

work ,class work and others like peer and individual assessment .Desalegn (2004) explained that 

continuous assessment is not continuous testing .Giving tests every month and accumulating 

pupils' marks for the final is insignificant aspect of the assessment package .Continuous 

assessment is a demanding task that requires the use of various assessment tools in order to 

assure the achievement of curricular objectives by each and every student 

Actually ,it was not possible to implement all the assessment techniques mentioned above all the 

time for all groups, but it was possible to use at least some for all groups .So the way the 

aforementioned English teacher, whose code is 04 was neither assessing students works 

continuously nor helping students to implement the PD program .This was because of the 

teacher's unfavorable attitude to wards a continuous assessment approach, teacher's lack of 

commitment and motivation , and teacher's misconception about theoretical and practical aspects 

of continuous assessment (Mulu,2005 & Dawit,20055). 
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4. 2 Discussion 
This part of thesis deals with discussion of the major findings(results) of the study. The purpose 

of this study was to, "Investigating the Current Trainings and Challenges of Professional 

Development in ELT :HCTE English Teachers in Focus." The study was conducted at HCTE 

which was selected purposely (see chapter 3). The necessary information was gathered mainly 

through questionnaire and interviews. And classroom observation was used to triangulate data 

gathered by other tools. 

In addition, focused group discussion and document analysis were used as supplementary 

information gathering instruments .The data obtained were analyzed by using frequency , 

percentage, mean , grand mean, correlation and an line graph .In addition, the data obtained 

was primarily analyzed qualitatively .The major findings of the study are discussed here under to 

answer the research questions of this study. 

1. Do English language teachers implement the PD program at the college? 

The researcher, according to the statistical (see table 3) and qualitative analysis found that the 

PD training conducted by the college was 75% and very limited training conducted by MOE 

(37.5%) and REB (12.5%) .On the contrary ,the third year students gained the PD knowledge 

from English teachers (41.6%) and other content subject teachers (53.8%).Currently it is HDP 

and ELIC which are properly in progress. And there were little workshops and training that the 

college and other concerned bodies conducted for both English teachers and third year students. 

In a review literature concerning support provision Diaz Maggioli (2003) observes, "The 

true impact of PD comes about when support are sustained overtime ,and when support 

structures exist that allow participants to receive modeling and advice from more 

experienced peers." Hence, one can easily understand the external support for both English 

teachers and third year students was very low. 
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The aforemen tioned results to thi s research in thi s chapter stated that fro m the PO activities ELIP 

is much related to ELT and mentoring and HOP are related to EL T and professional quality 

improvement program .So PO activities are related to classroo m subjects and school 

improvement. 

Regard ing documentations and time for PO report at the co llege there were little documented PD 

manuals ,projects and programs due to lack of self-initiation that is why PD is ineffective .The 

researcher tried to find documents like action research works ,teachers' portfo lios ,lesson plan 

and continuous assessment. But he found the marked li sts for the continuous assessment of thi s 

year(2003) and the HOP portfolios of Engli sh teachers which were documented fo ur years ago. 

And the researcher could not find the current Engli sh teachers ' PO documents. 

Fina ll y, he tri ed to analyze the continuous assessment resul ts of different Engli sh teachers in line 

with the document analysis format. In fact ,some Engli sh teachers tri ed to assess students at least 

four times a semester ,however ,an Engli sh teac her who was assigned five groups to teach 

Eng. I 0 I assessed students paying attention onl y mid semester test and final examination without 

us ing different strategies that promote active learning in the classroom li ke project work, group 

work ,debates, brainstorming ,home and c lass work ,drama ,ro le playing ,qui zzes, peer and 

individua l teach ing(Breslow , 1999 and Bonwell and Eli son ,199 I). This means very littl e 

attempt was made by the obse rved teachers to empl oy acti ve learning methods in their classes, 

and the classes were dom inated by teacher-centered methods, and the chan!,e in conception and 

increase in knowledge does not necessa ri ly guarantee change in practi ce. Moore(2003) SUppOI·ts 

the use of docull1cnt s like portfolios to chalIengc lan guage tca chers' reliance on sUll1mativc 

eva luation . Concern ing time for PO report ,the interview results confirmed that there has becn 

report ing time for resea rch work but for the rest no ideas have been forwarded. 

The researcher based on classroom observati on, found that most Engli sh teachers were not 

impl ementing the PO acti vities e ffec ti vely except for two Engli sh teachers ,one o[whom was the 

experi enced Engli sh teacher at the college and the other was female Engl ish teacher from USA . 

tried to c fTec ti ve ly implement the PO acti vities in the c lassroom in spite of the fact that the 
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students communicat ive abili ty was poor , their participation during pair and group work was 

limited ,and shortage of material s and large class size were another chall enges. 

Concernin g the mentoring 87.% of Engl ish teachers notifi ed that they did not develop such 

experi ence because some fe lt that they might not have enough experience in teaching to be a 

mentor for some one ,and the co ll ege has not yet establ ished a mentor to men tee supporting 

system due to lack of awareness and training .Simi larl y ,some think that mentoring does not have 

any profess ional va lue ,and there were no ro le mode Engli sh teachers who implemented 

mentoring at the co llege and no one needed it for fear of being criticized by others .Finall y ,the 

interview findings revealed the same results . 

2. What trai nings and ass istances a re given to E n gli sh instructol's in PD program? 

The researcher analyzed data that to what ex tent English teachers rece ived SUppOlt and train ing 

during the PO implementations in relation to that 4 teachers responded that they were given 

techn ical ,material at large, profess ional and financ ial support where as 4 other Engl ish teachers 

clearl y addressed that they did not get support fro m the concerned bodies .They fo rwarded 

reasons li ke lack of commitment and unsustainable program in the country level .And lack of the 

experti se and common purpose on the part of the externa l bodies .There have been few concerned 

bodies and prob lem of standard izati on .Correspond ingly ,thi rd year students responded that no 

material ,technica l and fin anc ial support were g iven by the co llege ,REB ,MOE and NGOs except 

the professiona l support from Eng li sh and other content subject teache rs. Novice teachers were 

not paid attenti on to and there were no visib le support ex ternall y except for littl e tutorial c lasses 

a nd fore igners help build the capacity o ft eaehers . 

From the findings it is cl ear that the concerned organi zati ons were not giving appropriate support 

to English teachers and third year student s . However ,Lind(2003) mentioned that support is the 

backbone to implement PO program e ffectively .To sustai nably grow in their pro fession ,what is 

needed by many teachers is ongo ing support a nd guidance .To put it differentl y ,the main 

profess iona l need for many teachers is to obta in practica l ideas, strateg ies ,and resources that can 

bc applied in or outside the c lassroo m(l3eale.2003). 



3. To what extent the effects of the PD trainings affect the attitude and practices of 

English teachers in their day to day classroom activities? 

As it is clearly shown from the above mentioned results the attitude of English teachers (75%) 

towards the PD program was not changed due to the fact that the program did not give much 

attention to help their needs and it couldn' t develop subject area knowledge as well as understand 

the students curriculum and material. Similarly, the grand mean for the attitude of both English 

teachers and the third year students towards PD program is 1.48 and 1.83 respectively (see table 

6and table 10) which are less than 3 ,below the average value of the Likert scale. This shows 

that the progranl was not promising and English teachers and many students still need a lot of 

support ,modeling and awareness raising programs to change their attitude to wards the PD 

program. Hence, the attitude for both English teachers and students was not changed towards the 

PD programs and it was not effective according to classroom observation results. 

According to the analyzed data, the researcher found that th~re were many defects in CPD 

implementations to have better influence in day to day English teachers' activities. Similarly, the 

frequency tallies (see table J J) of "Some Extent" ,"Limited Extent", and "Not at All" are 

202, 149 and 139 respectively showed that the majority of third year students did not agree that 

the effects ofPD trainings changed the day to day English teachers' classroom activities. 

Hence, the top priority was not given to practical implementations though the theory was on 

paper .And there was no clear purpose, long term plan, readiness to promote quality of education 

and efficient evaluation. Students ,correspondingly, responded that English teachers are 

unenthusiastic and unmotivated to practice the PD program and to solve students' problems .The 

PD program seemed for them subsidiary and they did not put in place time to develop collegial 

and cooperative learning. 

4. What are the challenges and root causes of challenges of PD in ELT ? 

The results of the analyzing data have shown that there are challenges and root causes of 

challenges for English teachers and third year students during PD. 
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4.1 Challenges 

There was littl e Ino internet accesses ,and there was no commitment ,systemat ic follow up, 

management ,and mot ivation .There have been every changing PD programs from time to time 

(l ack of consistency) and burden of work load per week, and there was no practica l workshops 

and classroom materials pel1aining to PO program . 

In addition, Engli sh teachers did not have incenti ves, self-d irected learning, cooperation , 

co llegia lity and standardi zation for PO program .Shortage of budget and support by external 

bod ies hindered the program implementations. Poor communication and relation between and 

among Engli sh teachers and students, and scarcity of material provision. There have been little 

Engli sh teachers' invo lvement, attention, responsibility, assessment, and motivat ion during group 

work; poor students communicative ab ility during PO implementations .And third year students 

became careless to study hard during tests and final examinations . 

Moreover, Engl ish teachers conducted tests and fina l examination which third yea r students were 

not taught and di scussed in thei r courses ,and there were no need assessment and plan from a ll 

Engli sh teachers and from the co llege .There were also no grouping techniques based on sex ,age 

und different student backgrounds .Teachers frequent ly used chalk and talk which was teacher 

fro nted and they did not get technical and fin ancial support. 

The age range of third years students, from the data obtained in table 3 is between 17_29 . But 

,the majority of students fall between the age range of 17_20 .So thi s shows their ages are at large 

below the maturity leve l to practi ce PO program. 

furthermore, a lot o f students did not take ELI P trai ning course in the course of their stay at the 

co llege and most students were re luctant to equall y take part in group work acti v ities .At the top 

leve l, MOE and REB have not had impact assessment and problem identificat ion in PO progra m 

of diffe rent regions ,colleges .uni ve rsities and schools . S imilarl y ,the tra ining modules of I'D 

program a rc very genera l rather than being subject spec ilic .A nd lack of role model Engl ish 

teachers at the coll ege and there were no establi shed link among the concerned bod ies of diffe rent 
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levels .There are also very limited documents and time for PO report carried out individually and 

in group. 

4.2 Root Causes of Challenges 

People at post level, at MOE and REB, are not the real experts of PO to successfully run the 

program . There are limited PO resources for what English teachers prepare for their students, 

and there are one-shot training and workshop which did not help teachers to implement the PO 

program. 

Poor fmancial policy of Southern REB to PO training implementations and the mentor and 

mentee relationships are not yet established. [n the sanle way ,there has been huge gap between 

novice and experienced teacher and some teachers still are contra application of PO program in 

general and active learning methods in particular. The other problems are need assessment, lack 

of experience and materials to train both teachers and students about PO program . 

5 What are the strategies to overcome the challenges of English teachers PD program? 

It is obvious from the obtained results the following strategies are suggested to overcome the 

challenges of PO program at Hossana College of Teacher Education in ELT . These are: 

It is involving others rather than running a single individual dominated PO practices and selecting 

applicable activities for PO accomplishment .And students are expected to have close discussion 

with small group members and with their English teachers to help each other where they face PO 

challenges. 

English teachers should be supported by external bodies from top to bottom and vise versa, that is 

from MOE to college level .There should be a good spirit of professionalism and enough budget 

to effectively run the PO program .The college should avoid transferring the PO budget to run 

other administrative affairs. It is also better to design a continuous assessment, management and 

monitoring procedural system for PO program from college to MOE. 
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The PO program at the college should never be limited to HOP and ELTIP IELIC but the other 

PO components should be implemented effecti vely and continuously and there should also have a 

foca l person who is we ll trained and expert for each PO components. Experienced Engli sh 

teachers should conduct researches collegially and cooperat ive ly with novice teachers in different 

PO implementations and challenges. 

There should also be need analysis and proper plan to effect ively implement the PO program and 

keeping diaries and schedules should be of vital importance. And there should al so be attention to 

standardize the PO modules and contextualize the program to make more convenient to Engli sh 

teachers and students. 

English teachers should be role models to put the PO program into action .They are al so expected 

to develop better link. with PO partners inside and outside of the country to have experience and 

material share. Students a re expected to develop sense of ownership during group work and 

active learning method implementations .Finall y, there should also be ass igned PO experts, 

advisors, mentors and counselors effecti vely at wo rk at different levels. 
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CHAPTER FIVE: CONCLUSION AND RECOMMENDATION 

5.1 Conclusions 

Based on the research findings of this study, the researcher has arrived at the following 

conclusions: 

• From the findings it is concluded that most English teachers got the PO trainings mostly 

from the college but rece ived very limited trainings from MOE and REB. And there have 

not been any PO trainings conducted by NGOs for both teachers and students .On the 

contrary, the third year students never gained any PO trainings from external bodies 

except for some PD knowledge they got from English teachers and from other content 

subject courses. Similarly, most English teachers and all third year students did not get 

material, techni ca l and financial support from concerned bodies due to lack of 

commitment and few concerned bodies at different levels. 

• According to the findings , the documents found at J-Iossana College of Teacher 

Education arc vcry limited .The researcher found only the HOP and continuous 

assessment of 2003 E.C. And there are no current doculllcnts for othcr components of PO 

program like English teachers ' portfolios, lesson plan and action research. 

• The research findings show that , at the college, there is Iwas not budgeted reporting time 

for PO works done individually and in group. And some English teachers still assess 

st udents only in mid tests and final exam inati on, mainly relying on sumlllative assessment 

but forget assess ing continuously. 

• From the findings results the current cOlllmunicative status of third yea r students during 

PO activities is vcry poor and their participation, mainly female studen ts, in group work 

activities is ve ry low. 
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• Based on the revealed di scussion results , it cou ld be concl uded that the mentoring 

system at the co ll ege was not establi shed due to lack of experi ence, awareness and role 

modeling. 

• In line w ith the findings ,it cou ld be summed up that the attitude of Engli sh teachers and 

third yea r students to wards the PO program ,at the college, was not promising and they 

a ll still need a lot of support ,modeling and awareness rai sing program .S imil arly, the 

effects of PO implemen tat ions at the college could not change the day to day Engli sh 

teachers' classroom acti vities due to lack of practical implementations ,clear purpose 

,need assessment and long term plan. Besides Engli sh teachers are unenthusiasti c and 

unmotivated to solve students problems during the PD implementations, and there are no 

co llegial and cooperative learn ing among English teachers. 

• The researcher fro m the finding di scussions concluded that the re are different chall enges 

of PO li ke lack of commitment ,systema ti c fo ll ow up (from top to bottom ),management 

,motivation ,pract ical workshops ,self-d irected learning ,standardization and budget .In 

the same way ,there have been different root causes o f chall enges such as people assigned 

in MOE and REB are not the rea l experts of I'D ,one shot trainings and wo rkshop .poor 

financ ial polic ies of Southern REB and the college ,no mentor and men tee relationshi p 

and the gap between nov ice and experi enced teacher 

• From the discussion research results ,the researcher concluded different st rategies to 

overcome the PO chal lenges and root causes o f cha ll enges .It is concluded that Eng li sh 

teache rs to e ffec ti ve ly implement the PO progra m support shou ld be inev it able by 

external bodies .There should a lso be a sp irit o f profess ionalism ;the co ll ege should avoid 

transfe rring the PO budgets to run other a ffairs ,and ot her component s of PO shou ld be 

practiced and thcre sho uld be need anal ys is and Eng li sh teachers should be role model to 

implement the I'D program . 



5.2 Reco mm enda tions 

Based on the findi ngs of thi s research, the following recommendations are made: 

• One o f the findings is that there were littl e workshops and trainings that the coll ege and 

other concerned bodies conducted for both teachers and third year students .Hence, the 

co ll ege at large, MOE, REB must give planned training and consistent technical 

,material and fina nc ial support for Engli sh teachers to guarantee the effective 

imp lementations of PO program . 

• At the college there were li ttl e documented PO manua ls, projects and programs due to the 

lack of se lf-init iat ion and other fac tors and that is why PO is ine ffec ti ve. And there are no 

curre nt documents for other com ponents of PO program like Engli sh teachers' portfolios, 

lesson plan and acti on research. Therefo re, the co llege and Engli sh teachers must have up 

to date and effecti ve documentati on systems for PO components li ke acti on research, 

individual Engli sh teachers portfo lios and lesson plan .And time should be given for them 

to be act ive designers ,im plementers and participants o f PO oPPol1uniti es (B ush. J 999 and 

Abdal-Haqq , J 996)) . 

• The mentori ng system 3t the col lege was not estab li shed due to lack o f experience. 

awa rc ness and role mode ling. And at the co ll ege, there is /was not budgeted reporting 

tinw for PO works do ne ind ividua ll y and in group. Bes ides, ~:Jme Engli sh :cachers stili 

assess students onl y in mid tests and final examinati on, mainl y relying on summati ve 

assessment but forgetting assessing continuously. Thus, the co llege should eva luate 

Engli sh language PO acti viti es like continuous assessment , group work , action research 

and acti ve learnin g methods do ne ind ivid ua ll y and in group ,and there should be reporting 

time to di sseminate the PO results to the co ll ege commun ities and to the other extenw l 

bod ics. 

• The co llcge should avoid trans lC rrin g thc I'D budget to run other admini strati ve a ffa irs. It 

is al so better to design ... monitorin g procedural system for PO program li'om co ll ege to 

MOE. T hus. mcntoring sys tem and fi nanc ia l budgeti ng po li c ies f'o r I'D program should be 
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set up from the col lcge to MOE level to makc English tcachers share thcir experiences 

and mate rials and develop their profess ion sustainabl y. 

• The effects of PD implementations at the co ll ege could not change the day to day Engli sh 

teachers ' classroom activities due to lack of practica l implementations ,clear purpose 

,need assessment and long term plan. Similarly, the attitude of English teachers and third 

year students to wards the PD program ,at the co llege, did not bring about the expected 

change d ue to the fact that they all still need a lot of support ,modeling and awareness 

raisi ng program. Consequentl y ,to have better effects in PD implementations and to bring 

attitude change in Engl ish language teachers ,the co llege ,MOE, REB and other 

conce rned bodies should identify teachers and students problems and assess their needs 

befo re giving them tra ini ngs and providing them support. 

• The co ll ege, Eng li sh teac hers and other responsib le bod ies m ust g ive d ue attent ion for the 

cha ll enges of PD, fo r root causes of chall enges PD and fo r the recommended strategies to 

be used to overcome the cha ll enges. 

• At the co ll ege there are no I'D research works done by the department of Engli sh. So, 

conduct ing s imil ar studies that investi gate the cu rrent implementations and chall enges in 

English Lan guage Teaching is mandatory to he lp them develop in their profess ion 
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Questionnai re A : Questionnaire for English Teachers 

Add" ,\b:lbCl Lni,~r,it, 
f' ,leult, ,,(0rCld uCite Sr udic" 

D .. ·p; lnnh.'t11 \.)( English 

0c'ller:1I Guidelines: 

I'I"ll k'ss illnal I)c"e!opm ,'n t 11'1)) has bcen gi"cn in h i ~her institution s( uni, ersiti.::s and 

col k'8l's ) lh[\)ugh out th:;:- (() LlI)ln .-1 hI:' purpos.: uJ' thi:-- L]Lll:stiulllli.lirc is to (ullccl data \..111 

tilL' ~'l!rrL'Jll trainings an l..! cll:lIkng\.·s (Jrthe PI) progralll in 1·: 1.1' from Hossana Co llege 0 1' 

["eaeiler [d UCClti,lll (He I E) Engli,h instructors in pClnial fullillment lor \IA degree in 

TEll .. 

Th,' study aims at inve"l igating the currcnt tr:linings of I'D in ELT and the chal len ges 

that hind~r its practices .Bcsides. loo~ing l'or the strategies to Overcome the PO problems 

\\ill be pan of tile sc ru tiny. Thus. your genu ine, fr"n~ and timcly responses are vi ta l to 

dercrilline the' success oJ" this stud, . The res~a rche r realiz~ tile information you pro, ide 

\\ill be used onl' l'or th is research purpose. so you are ~indly requested to contribute ' our 

0\\ n in lilling the ques tionnairc honest Iv and respons ibly. 

Note 

I. No need of wri ting your name on any page. 

To those quest ions \\ itll alternatives. mark you r response on the space pro' i,led 

by pUlling "X" or circle the lellcr (mme than one response is possibl e ) 

3. For any additional opinion or explanation. you are kind ly requested to \\rite 

briefly in the space provided. 



Part 1: Personal Bio-Data 

1.1 Name of the college ___________________ _ 

1.2 Town ________________________ _ 

1.3 Respondent's sex ,age ,educational level and work experience 

Sex Age Educational Level Years of Service in 
M F Teachinu Other if any 

Part 2: Assistance 

I. Did yo u get any training concerning CPO before yo u started its 
implementation? 

A .Yes B.No 

2. If your answer is "No ' to Q.l , what do you think is the reason? 

3.1f your answer is "Yes" to Q.l , indicate who conducted the training? 

A. The college 
C. Ministry of Education 
E. Mention others 

B. The Regional Education Bureau 
D. NGOs 

if any _______________________ _ 



4. I f your answer is "Yes" to Q.l , to what extent is the training you 
took re lated to the fo llowing topics? (5=Very good ;4=Good ;3=Fair; 
2=Poor ;and I=Very poor) 

No Topics Rating Scales 
5 4 3 

4.1 How to implement PO program 
4.2 Introducing the objectives of PO 
4.3 Inform ing about the importance of PO 
4.4 Creating team (co llaborati ve/cooperati ve) 

. . 
spmt 

among English teachers and better working 
atmosphere. 

4.5 Motivating Engl ish teachers to engage in PO 

2 I 

5. If there IS any topic that you want to add to the table ,please list down 

6. Do you have any support while you have been practicing CPO activiti es ? 

A .Yes B.No 

7. If your response is "No" to Q.6, what do you think is the reason ? 

A. The practice of CPO activ ities do not requ ire any external support and I don ' t need 
any. 

B. There is no concerned body at any level for this purpose 
C. Lack of commitment on the part of the concerned body 
D. Lack of experti se on the part of the concerned body 
E. There is no budget for this purpose 
F. Specify others , 

ifany more _____________________ _ 

8. If your response is " Yes" to Q.6,what are the major support given to 
you ? 

A. Technica l B. Material C. Financia l O. Training 



9. Indicate who has given the support you chose to Q.87 

A. The college 
B. Regiona l Education Bureau (REB) 
E. Mention others, 

C. Ministty of Education (MOE) 
D. NGOs 

ifany ___ ____ _____ _____ ______ _ 

10. Ind icate the extent of support you have got from different sources (5=Very high; 
4=High ;3=Fair ;2=Low; I=Very low) 

No. Name Ratin Scales 
5 4 3 2 I 

10.1 The co llege 
10.2 Regional Education Bureau 
10.3 Mini stry of Education 
IDA NGOs 
10.5 Others if any specific 

I I. Do you have a mentor(counselor)7 A. Yes B. No 

12. [f you said "No" to Q. l l ,what do you think is the reason 7 

13. If yo u sa id "Yes" to Q. I I ,how do you evaluate the approach of your mentor 7 
A. as advi sor B. as supporter C. as eva luator 
D. as fau lt finder E. as boss 
E. speci fy if 
any other , ________________________ _ 

14. The experience and educational qualification of your mentor IJ1 companson with 
yours IS : 

A. less B. equa l 
C. greater in educational quali fication but less in experience 
D. greater in experience but less in qua lification 
E . equa l in qualification but greater in experience 

I S. How do you rate the support and fo llow up of your mentor in each activi ty in your 
i nd ucti 0 n( sti m u I a Ii 0 n )program 7 

A. very good B. good C. fa ir D. poor E. very poor 



Questions 16_20 to be filled by only experienced English teachers 

16. Are yo u a mentor ? A. yes B. No. 

17. 1 f you sa id "No" to Q .11 , what do you think is the reason ? 

18 . If you sa id " Yes" to Q.II ,have you started mentoring with a volunteer ? 
A. Yes B. No 

19. If you sa id "Yes" to Q.13, what was your reason ? 
A. It is one of the responsibilities of teaching profession. 
B. It increases professiona l sk ills. 
C. It is related with performance evaluation and career promotion. 
O. It develops collegial learn ing . 
E. It is relevant to my PO . 
F. Others ,if any ,p lease specify _ _ ____ _ ______ ______ _ 

20. If you said "No" to Q.13, what was your reason ? (More than one answer is possible) 

A. I didn ' t receive any training concerning how to mentor. 
B. It has a work burden 
C. Shortage of time 
O. It doesn' t have any personal benefit. 
E. [t causes conflict w ith mentees . 
F. Others ,if 
any ,specify _____________ __________ _ 



Part 3: Teachers' attitude to wards PD 

21. How do you evaluate the PD program? Please indicate how much yo u agree or 
di sagree on each of the following statements by putting "X" (5=strongly 
agree;4=agree;3=undecided;2=disagree; I =strongly di sagree). 

No Items 

5 4 3 2 

2 1.1 The program he lped dec ide my learning interest 

2 1.2 The program helped set the reali stic goa ls 

21.3 The program is participatory for career advancement 

21.4 The program is feasibl e to work with colleagues 

21.5 The program is cost effective to run PD activities 

21.6 The program improves Engl ish teacehers ' language 
ski ll s comoetence 

21.7 The program gives attention to English teachers' need 

21.8 The program encourages English teachers to remain in 
orofess ion 

21.9 The program increases students ' achievement 
21.10 The program improves English teacher ' s method of 

teaching(pedagogical expertise) 
21.11 The program is up-to-date 

21.12 The program treats teachers as profess ionals 

21.13 The program helped Engli sh teachers develop subject 
area knowledge 

2 1.14 The program helped understanding of learners , 
curriculum, and materials 

I 



Part 4 : Effects of CPD 

22. In your opinion ,what effects has the practice the PD program brought in the day-to­
day activities of Engli sh instructors? Please indicate the extent of the effects of PD on 
the fo llowing activities of teachers (4=greater extent ;3=some extent ;2=limited extent; 
I =not at all) 

No. Act iv ities Rating Scales 
4 3 

22. 1 Practicing acti ve learning methodologies in classroom 
22.2 Implementing continuous assessment ,cooperative 

group work 
22.3 Conducting action research and self-d irected learn ing 
22.4 Classroom management during group work and others 
22.5 Solving students' problem 
22.6 Collegial learn ing among others 
22.7 Creating teachers' self initiation and self-appraisal 
22.8 Helping Engli sh instructors develop informal 

experiences (reading from different sources to develop 
their skill s and profession) 

22.9 Others ,if any ,please specify 

22.9. 1 If you chose " limited extent" or "not at all" to the activities stated 
under, what do you th ink are the reasons? 

2 I 

A . ______________________________________________________ ___ 

B. _______________________ _ 
C. ____________________________________________________ __ 

Part 5: Challenges/Root causes of Challenges 

23. What are the major challenges of /problems you have faced in practicing the 
activities of PD at the college level ? 

A. __________________________________________________ ___ 
B. _______________________ __ 
C. ________________________________________________ __ 
D. ________________________________________________ _ 



24. What are the root causes of cha ll enges at the co llege and for English language 
instructors that debi litate the practice of PO program? 

A. ______________________________________________________ __ 
B. ________________________________________________ __ 
C. __________________________________________________ __ 

25. I-low did you overcome the challenges you faced ? (the strategies you used to 
overcome the challenges) 
A. ________________________________________________ ___ 
B. ____________________________________________________ ___ 
C. ______________________________________________ __ 

26. What is your general suggestion to overcome the problems that hinder Engli sh 
instructors' practice of the PO program for the future? Please mention them on the space 
provided below. 
A. ________________________________________________ __ 
B. __________________________________________________ __ 
C. ______________________________________________ __ 

"The End" 
Thank you for your cooperation 



Appendix B: Questionnaire for Third Year Students -both 
English and Amharic Ve rsions 

r\ddi~ :\b<lb~l [_'Ili\c rsi t: 
I:acu!tl "I' (ir<ldu<lte Studi", 
i)ep<lnml'lli "I·!-.ng li sh 

;\ quest iollna ire to he tilled by third )'ear st udelli s 

GellCl'al G uidelines : 

Con tinuous proless ional developmen t (I'D) has been gt l en In hi ghe r 
insti tu ti ons(un ivcrsit ies and co lleges) through out the countr) .The purpose of th is 
questionnaire: is to collect data Oil the eUlTc'llI tra inings and chalknges of the PO in EL T 
program rrom J-i ossana College or Teacher Educat ion (1-ICTl ) th ird veal' students in 
panial fulfillment l'or MA degree in TEFL. 

The study ai ms at investigating the curren t training of PO in ELT and the challenges that 
hinder its prac ti ces Besides . looki ng for strategies to overcome the PO problems will be 
part of the scrut iny . Thus. your genuine. frank and timely responses are vita l to 
determine the success of thi s study. Theret'ore. rea liz ing the inform ation you provide will 
be used only for thi s research purpose, you are kindl y requested to con tribute you own in 
filling the questionnaire honestl y and responsibly. 

Note 

I. Nu need of writing your name on any page. 
2. To those quest ions with a lternati ves. mark your response 

llil the space prol'ided by putting "X" or circl e the letter (Illor~ than one response is 
pl1Ssible) 

J. hlr anI add it ional opinion or c~pIQn3lion. \OU are kind'" 
rcquesil'd 10 \\Tite hrielh' on the ' pace prol iclcd . 
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1.5 Town -----------------------------------------------

1.6 Respondent's sex ,age ,department 

Sex Age Department Year of stay in the co llege 
M F 

Part 2: Assistance 

I. Did you get any training and awareness concern ing ELlP ,group work, 
active learning ,and action research ? 

A .Yes B.No 

2. If your answer is "No' to Q.l ,what do you think is the reason? 

3. If your answer is "Yes" to Q.I, indicate who conducted the training? 

A. The college 
C. Ministry of Education 
E. English Instructors 
E. Mention others if any 

B. The Regional Education Bureau 
D. NGOs 



4. If your answer is "Yes" to Q. I, to what extent is the trai ning you took related to the 
fo llowi no topics? (5=Very Good A=Good '3=Fai r' 2=Poor 'and I =Very poor) ::;, . ::. ' , , , 

No Topics Rating Scales 
5 4 3 2 I 

4. 1 How to improve English language 

4.2 How to use active learn ing methods 

4.3 Informing the importance of continuous assessment 

4.4 Creating group (collaborative/cooperative) spirit 
among students and better working atmosphere. 

4.5 Motivating students to engage in action research 
work 

S.lf there IS any topic that you wa nt to add to the table ,please list down. 

6. Do you have any support while you have been practicing the acti vities mentioned in 
Q.4? 

A .Yes B.No 
7. If your response is "No" to Q.6, what do you th ink is the reason? 

A. The practice of aforementioned activities in Q.4 do not requ ire any 
externa l support and I don ' t need any. 

B. There is no willingness on the part of the students 
C.Lack of committement on the part o f the teacher 
D. Lack of expertise on the part of the teacher 
E. There is no willingness and budget on the part of the college 
F.Spec ifyo thers, 
if any more ___________________________ _ 

8. If your response is "Yes" to Q.6,what are the major support given to yo u ? 

A. Technical B. Material C. Financial D. Training 

9. Indicate who has given the support you chose to Q.8? 
A. The co llege C. Min istry of Education (MOE) 
B. Reginal Education Bureau (REB) D. NGOs 
E. English instructors 
F.Mention others, ifany _______________________ _ 



10. Indicate the extent of support you have got from different sources (5=Very high; 
4=High ;3=Fai r ;2= Low;1 =Very low) 

No. Name Rating Scales 
5 4 

10. 1 The co ll ege 
10.2 Regional Education Bureau 
10.3 Ministry of Education 
10.4 NGOs 
10.5 English instructors 
10.6 Others ,ifany, 

please speci fy 

II. Do you have a mentor(counselor) ? A. Yes B.No 

12. If you said "No" to Q.ll,what do you think is the reason? 

13. If you said "Yes" to Q. II ,how do you evaluate the approach of your 
mentor( counse lor)? 

A. as advisor 
D. as fau lt finder 
E. specify if any 

B. as supporter 
E. as boss 

C. as eva lualor 

other ,. _ _______________ _______ _ _ 

3 

14. How do you rate the support and follow up of your mentor in each program 
mentioned in Q I? 

A. very good B. good C.fa ir D.poor E.very poor 

2 I 



Part 3: Students' attitude to wards PD(action research, ELIP, continuous 
assessment ,active learning and group work management) 

15. How do you evaluate the PD program? Please indicate how much yo u agree or 
disagree on each of the following statements by putting "X" (5=strongl y 
agree;4=agree;3=undecided;2=disagree; I =strongly disagree) . 

No Items 

5 4 3 2 

15 . I The program is interesting 

15.2 The program is relevant 

15.3 The program is participatory 

15.4 The program is feasible 

15.5 The program is cost effective 

15.6 The program Improves students' language sk ill s 
com petence 

15.7 The program gives attention to students' need 

15.8 The program encourages students to remain 111 their 
future profession 

15.9 The program increases students' ach ievement 

15.10 The program improves students methods o f learning 
15. I I The program is up-to-date 

15 .12 The program helps students set f-directed or 
autonomous learning 

15. 13 The program helps students deve lop subject area 
knowledge 

I 



Part 4 : Effects of PD 

17. In your opinion , what effects have the practice acti vities of PD program mentioned 
in Q.I brought in the day-to-day activities of Engli sh instructors? Please indicate the 
extent of the effects of PD on the fo llowing activities of teachers (4=greater ex tent; 
3=some extent ;2= limited extent ; I =not at all) 

No. Activ ities Rating Scales 

4 3 2 I 

17.1 Practicing acti ve learning methodologies in classroom 

17.2 Im plementing continuous assessment 

17.3 Conducting action research and self-directed learning 

17.4 Classroom management duri ng group work and others 

17.5 Solving students ' problem 

17.6 Collegial learning among others 

17.7 Creating teachers' self initi ation 

17.8 Helping Engli sh instructors develop info rmal 
experi ences (reading from different sources to deve lop 
their skill s and profession) 

17.9 Others ,if any ,please specify 

17.9.1 If you chose " limited extent" or "not at all" to the acti vities stated under Q., what 
do you think are the reasons? 

A. ____________________________________________________ __ 
B. ________________________________________________ _ 
C. ____________________________________________________ __ 



Part 5: Challenges/Root causes of Challenges 

18. What are the major challenges /problems you have faced in 
practicing the group work activities ,action resea rch ,conti nuous 
assessment, active learning and ELIP at the co llege leve l ? 

A. __________________________________________________ __ 
B. ______________________________________________ __ 
C. ________________________________________________ __ 
D. ____________________________________________ ~~ 

Code 01 
19. What are the root causes of cha ll enges at the college and for Engli sh 

language instructors and for students that hinder the practice of the 
PD activities mentioned in Q.18? 

A. ____________________________________________________ _ 
B. ____________________________________________________ ___ 
C. ____________________________________________________ ___ 
D. __________________________________________________ __ 

20. How did you overcome the challenges you faced? (the strategies you 
used to overcome the challenges) 

A. ________________________________________________ ___ 
B. ____________________________________________________ ___ 
C. __________________________________________________ __ 
D. ________________________________________________ __ 

21 . What is your general suggestion to ove rcome the problems that 
Hinder Engli sh instructors' and students' practice of the PD 

program for the future? Please mention them in the space provided 
below. 

A. ________________________________________________ __ 
B. ____________________________________________________ ___ 
C. __________________________________________________ __ 

D. ________________________________________________ __ 

"The End" 
Thank you for yo ur cooperation and time 
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Appendix C: Intervicw Guide for English in structors 

rhl' J1Llrpll~(, l)j' Il1i :-. illl(,(\ iL'\\ i:-; III L'ulk'l'i I..!:II~I (lJl tl1l.,: ClIrn:ll! lr.1itlin~ :-: ~ll1d ch.:1l kngc:- ,-II' 

1']) J1nlgr~11ll in ! 1.1 frum I-.llgli sh lIl:-: trLl c tol":'- in -,ou r U,IJI...'gl...' I clIlllirm thelt thL' 
inli.)f"llwtiull .'PU pnnit.k· \\itl lk' U.'l,d dill.' I(l!" thi~ r\.·:-'(,~II\.·h pu rp":-'L' . Jllu:-- -,UlI ,trL' 

kith!l: rCljll L':-'(l...'d (p IHllll'.'>!.I: ~llld rl'~p\ )lls ihl.'. 

I . C';IJl you t!cscrih\.' <tIl: prlllcssillJlaJ <.Il'\ l.'lllPlllClll -' Oll ha\ 1,.' 1<.1"1,.'11 part 
in . sinC(" "k'Cu1lling a ljuaJiJi('d iL'<lchl'1"? :\<'llllc.' llrtH'g~ll1il,ati('!1(s) Si\ ing 
the training. 

" lias an v prolc" il)n,II de\ "Iopllleni been subject-based" 
3. \\ 'lTc (here an: pr;lclicu] challenges o r PO'! crime. runcl ing. ~tc., 

\I 'hal are Ih~ 1"001 causes of cha llenges of I'D program') \\'hal ,II''' Ih" 
Sirdtt.?gies to OH.:rCOIllC thL' cll~tllc ll gcs you ra ced in PO progrJlll ? 

5, ,\rL' I'D plans relilled 10 schoo l im provem~nl goa ls') 
6, Il uIY did Ihe Iraining build on nov ice leacher Iraining') 
7, \I 'as Ihe training use ful in del 'eloping classroom praclice" 
8, Was Ihere any opportuni lv 10 give feedback on Ihe Iraining" ,\ny 

lo ll ow-up and support" 
9_ \\'hat so rt oflraining would you like 10 see made al 'ailab le" \I-hy do 

I lHI think Ihi s Iraining mighl be importa11l" 
10, 1101\-do yo u Ih ink Irain ing should be deli ve red' ) 
II, What kil,d oflraining would best support yo u as a prac tit ioner" 
12, How use/til do youlhink a loca l network of leachers in your subj ect 

area(English bnguage teachi ng) mighl be to you personall , 'J Spec ify 
in whal ways, 

1-1_ Whal do yo u Ihink yo ur needs in Ihi s rega rd mighl be over Ihe nex t 
li ve yea rs? 

I~ , lias your school been able 10 documenl Ihm profess ional 
de\ 'elopmcnl programs which have improved sludenl achielemenl? 

Has lour organi zation been able 10 faci lilate condilions 1'0 1' I'D re port wo rked 
ind iv idual ly and in leam " 



Appcndix D: Intervicw G uide for Third Year S tudcnts - both 

E nglish and Amharic Vc rs ions 

r hl' pllrpl) .... L' ~1!·lhi:-; i!llen iL'\\ i:-- tll colkc t d~ll~1 on thL' l'lIITL'nt tl'aining:-- ~lIld Ch~lll'-'T·.:!(''''' Il!' 

]>1) pn-)sr~l!ll in LL I I"rum LIlSI)sh instructor:-- in ~.~)Llr ~o llC't;.c' I conlirm ~i~JI till' 

i!l!;'nll~lljol1 ~\)lI PI\\\ 'Jck \\ill bl' LlSL'd onl} rur [hi:' rL'sL.'~ ln:h purpu::'l' .! hLl:-- '-Illl ~jr<..' 

kindh 1\,\.llH..::-;ICd tl' respond h1.l1h .. 'Sli: <lnd respollsibl) 

I. I Ll\ 'c ~Ull bL.'l.'!l tr~lincd ur rai:-.('d )our a\\arent: :.,~ ,[bUll! ELI !> .group 
\\urk .w.:ti\ 1.... I.,.'<lrning strateg ies .action research and continuous assessmcnt '/ 

relation t(' the' progra ms mentioncd in Q.l ? 

3. !Ju ) ULl il,ne ~11ll('nto r (rom I~ng lish instrllclUr:-, '.' ! 11.)\\ do you t;:'\ 'aiuU(L.' hi~ ap r'l!"t'~lch 

\\ 'ith you 'J 

-1. \\' hat arc the dii'liculties that hillel"r you and your Eng li sh instructors to cffec ti, cly 
practice the abc,, 'e progrnms mentioned in Q. I 0 What are the root causes of 
challenges 0 

5. Ilow did vou overcome the dirficu lties you faced while pract icing the above 
programs? 

"The End" 
Thank you fo r your cooperat ion and time 

(lU,.!"/? (\.\',"/:[' (tI'I''''/tI,:· ro,.r.·'} P'u.: 

t,.C'.C"" VlII'I' .C' : )II1({U ' /.,,[ ,(';~))':i' :{"/(:':r,) ('mc.:~' ('m (HUH I 'f{Il':: 1""I.t'lm':[' 

""c. :(>; tllI,1! I' Y"(.' 9"(.' 1"(" '(1): ?,'ir,l)", t,C.:)"J'I't.l9';J-t'\lI';; t'ltlll,U (J'l'~' 

II:I'(,·' I;:~:: fitlY:!."I:'!- 'J"C,)''(.''; (Action research ) ·'·h;J ';J·P. ')"II~' 

11(.>.'1",'1' (.>. (/I.!'.? (11.(',9" "r'>l11. 1.1.I,'(jr!l.(.>. (/I.!'. ? 

; I:-{ 



3 . h~'}OIIl .. ";;: OI'9"Ut·' 9"l1C (,9"0'r ~,II? ['9"l1C ~,'IA "Ill":" ~,o(fl'r 

~" .<'" .) , .e£lIJllh:tA? h~, C !l, :JC .e1l0l· ~d·t·t.'f1{J';> 

4. f1",t· <'~'J'C 1 ('·/'tn"'o,:,,'} ·f(':"lt·'1":}'· "·"/lJt.<e t'U' .f.C'I· M,C{JfPCj 

II~,'}"/II .. ";;: £I1J9"UC $I' ,r ;J{(loo'·l· £I0 oC,'l1l1":}" ~,II· ';> ['£1°0 C,'l1 II":': '1''j' 

9"l1'}.r:,· (9"'}£'I.") 9",9"'} c,':,:(/}.? 

5. f1 ·,·t· " ~'rc 1 :,·"/fIt· w:,·:,· ,r,:J{(loo"l"} :}""IC (£IIJOC,'l1A) ~,'H' .. :'· lI.w{(l· 

;r ll.? w,e '}9" II :r·,'/(:-:,: £IIJ lj:')','h 'j':':(/}. ,fill(/}, ("'·{w"(1IJ .. l· 9"'}9", 

'j':':(J). ';> 



Appcndix E: Intcn'ic\\ Cuide I'or PI) I'acilitator 

Th,' purp"s,' ul'this il1l ~n ie\l is Ie) clllicct dala on th" ClIITe'lll training implementations 
~lIld L'i1i.iIlcllgC:' o j" PI) prugrdlll in 1·': 1."1" frurn 1·.J1g li sh ill slrul·\urS ill :llu r l'l'dkgl.' 11.:nllli rm 
!h~lt tIlL' inlt) nll ~llillll :lHI pr\)\idL' \,ill b .... , used nnl: It\]" this l"L'Sl,:Il .... :h PUITl):-,c.1 hu.;;. :uu 

~ l rt." kindl: 1\.'t]11l..'o..;lL'd iP !"L'S p\.I!H.l hUlh:sll: .. md rL'spt)!l:-,ihl: 

\\ ·hat type or~lssis\(tlllC do Lnglish in structors r(,lei\\': to l'r~ l cticc thL' Pi) pIPgralll 
at the ct'lk'gc '? 

,1 , 1-10\1 do you judge the att itude' uf Engl ish in structors to \l"rds th ~ PO pre)g rall1 " 
Win did this altiluck COIl1~ inlu being .) 

-1. Would \ 'O ll describe \I 'hy Ihe 1) 1) program is delive red 10 Eng li sh t""chers" 

5, What are the maj or ac ti vities that English teac hers perform in the CPO program') 

6, Ho\\ do yo u follow lip the trai nings o f PO at the co ll eg~': 

7. Do YOLI Ihink Ihat teac hers implement the PO program effectively,) If not ,what 
are the problems that affect its effective trainings') What do you think are the root 
causes of lhe current challenges of English teachers in the ir PO program '} 

8. In your opinion what meas ures have been taken to o\'e rcome the current 
challenges of PO program .) If not what actions should be taken to alleviate the 
existing curren t chall enges of I'D program for the future·J 

"The End" 
rlwnk : ou for your Cl 'll l1L'r~lllnll dlh ': ~111lc' 

I ~II 



A ppendix F: Intc ni e\\ Guide for Co llege Dean 

1111..' pllrpu'iL' u !' this inkn i('\\ i:-; tll culkct d~!t;l on Ille CLl J' I\.'l1 t t r~litliJlg impIcJlll'lll~ l ti l'll:­

.1IlL! clulkllg~:, or PD pro~r~llll ill I-,L I (rl)1l1 Lnslish inst rLlcLOJ's in ~ our culk'sc I (()Illirm 
th~ll tlw inj"nrtll<.lt i l1ll ~tJlI prp\ itk "ill hI.' lbl'd UIl!: 1'0 1' th i\ rl'sc~II\:h j1 l1rpp:,>\..' I hus . \Illi 
.11"<': kill,jJ: r('qLll' ~ t ('d to rc:-,polld !h)nL~'i tl: alld 1\:spul1:">ihly 

I. \\\lu!d :U lIlll l' lltiull \lHlr 1\-' ::;PlllbibiJi til'::- ICn PI) pn .. )gr:'l ill at !he 
1..\\lk'gt' ') 

\\ 'hat t:·pl..· l) r ass i ~w ncc do Lngl i ~ h i ll~ tr llclOrs rCl'l' i \L' to pr;ICl iu: 

Iiw I' D program a t t h~ college" 

,', 110\\ do yo u j udge the I.tlti \lI dL' or Lnglish in:-;, tructors lO\\ arlb til L' 
1'1) prugram ') Wh) cl id th i, altitude come into bei ng ',) 

~ . \I'ou ld vo u tk scribe \lh) the I' D program is dc li verecl to Engli sh teachers" 

,'. \l'hat arc thc majo r activiti es that English teachers perform in the I' D program') 

(" 110'" cl o you fol lo\l' up the traini ngs 01' I' D at the co ll ege ') 

7. Do you th ink that teachers recei ve the I'D tra ining program effec ti ve ly? If not 
.what are the problems that ai'i'ect its e i'fecti vc im plementation ? What do you 
think aI'" the rOOt causes of the current cha llenges of English teachers in thei r I'D 
program? 

X. In yo ur opi nion what meas ures h3l'e been taken to overcome the current 
chall enges of I'D program .) If not \I'hat ac ti ons will be takcn to alle , 'iate the 
ex isting curren t cha llenges nl ' I' D program lo r the fu ture ') 

-'The End" 
Thallk ~'IJtl lor :Ilur Ct'opcrat ioll and : i1l1C 

12 1 



Alipendix G: Interview Guide for PI) Regional Education 
Bureau Experts 

I hI...' pUI"J'l..l:-I.' ur thi:-- llHcn i ,,-' \\ is ttl l.:utk'C l dal~1 Ull till.' curr l..'lH lr.]inlJl::! illlplc1llt:lllaliun:­
and chalk'Il~L':- ,d' IJl) pr~l~.r<II11 fr lHll Lnglish instruclurs in :our l'ulkgL' 1 conlirm tll.l; 
Ihl.' i lllor lll~lti\)11 :~\li pr\l'.idc \\ill hI.' lISI,:d onl: (or tlli:"! I\.' :-l.'~lrch pllrpu:-iL', I ' hi ~ you di\.' 

kilh.!h [\_'<...juL' : .. a...:d tIl CIJlllrihutL' you l.)\\11 ill gi\ lllg rcspul1sL.'S JHH1L':-tl; .];),..! ,\.'sp0!l:-'lbJ:. 

I . I [a\'L' thL' I{LI3 ~i\ ell an) ~bsi~t'llh.: (, (or r ngli sh i ll s tn ll'!llr:-, l'UIlCL'rnlll g tht' Ill) 

prOt;r~ltn ', ' [(not .\\'11: '.) 1[ 'Yl'S .\\!l,lIIYJlC OI ' HS~jS l(\lKl") 

H(\\\ do muni tor the trainings of PO pl\)gram ',) 

Ilu" do) "" I<lll"" up the current dnllcngcs uf 1'1) at d il r~rcnt 
coll eges .J 

.> . Do \ou think tha t Engli sh instructors receive PO trainill~ prog ram effecti ve ly ·1 

:1' nol. \\hat arc the cha!ll?llgcs and root ca uses of ch~1l1enges that h inder ib 
effective trainings ? 

~. In your op inion ."hat m~as ures factions ha\'~ been ta~cn to al le\'iate the 
challenges and root causes of cha llenges 0 If not .what act ions shou ld be taken to 
overcome the problems for the fut ure 'J 

··The End" 

Thank you for your coopera tion 



Append ix H: (ntcnic\\' gllidc for PO Ministry of Edllcation 

rill' purpo~c' ,.11' thi:- il1[,,-T\ ie\\ is to col 1('\,:1 d~I[~l U!~ thL' current tr~lining illlpklllL'JltatiO!l~ 

.. tllLl L'h .. liknges l,r PI) prug r~lI11 froJll Ln~li:'ih inslr .. ct t)['::- in }0UI" L'l)lkgL' I (uillirlll th:-tt 
thl' in/i.)J"I1l;.ltion ;,)U pI 1.)\ ide \\"ill lk' lI.'I...: .. J l)lll.' ro" tili:, rl·~('an.:h pUrpl):-{,,' rlli:, .'uu a 1' ... ' 

kindl; t\.'<.juesh.:d hl cl)lllrihu[(' ;Oll \..)\\11 in gi\ ing ["(.."'PI.)I1::'I..':' hOllC:-:tl: ~lIld n ... ':-,pl. l ll,ibl.' 

I. Ila\ c till' !{I'I~ gi\ \,:11 .]11.' d.'.'J:-l.!lH . ."L' I~)[" I '1gli:-.h instrllct~lr' (ullLL'j'Jlll1g ihL' PD 
priJgr~lI11 ',' ](Iltlt. \\11\ '.' 11',(,:-. .\\h~1l [.'Pl.' O! _1.':-il::;UIlCL,· J 

110\\ do Ilwllitl)[" the trainings of PI) progr,~I1l'? 
110\\' do' 0.1 1,,11,)\\ up Ihe CIIlTc'nl challenge- 01'1'1) al difli:-rcnl 
col leges ',J 

, [)o )l)1I think that English in:=;tructors ["ccei \;:, PO lraining progr{1l111.,rrectj\eiy ': If 
no!. \Vhat me lite cha ll enges and 1'001 cauSe > o f eh'rll enges Ihal hineler ils effee ti , e 
implementation 'J 

~, In your opinion ,whal measu reS ael i ol~' h'1\e' been laken 10 all e" inle Ihe 
cha ll enges and 1'001 causes of challenges '.' If nOI ,what aelions should be laken 10 
overcome Ihe probl ems for Ihe fU lUre " 

"The End" 

Thank yo u for your cooperation 



Appendix I: Observation checklist 

k\lnling Illl. ... ,thud:--. (cuu pcl"tlti\c' k·:lrlling. l.'tC) . (OllliIHlUU:, ~ISSl'~SJl1L'nt dlHJ 111,,-' like 

~ " I' ;"""",, "cd 

I. I The obieeti\ cs ol' the PO 

Pr\...'~e!1t 

r· I Each Engli';!l teacher uses aet i\ ',' learning methods and gilTS eITeeti\'e 

1 __ i assistancl.' for djn~ re nt ac tivities or PO program 

i The PO activities help st udents for seJf~directed learning. Engli sh , 
I I ". 

/ Ianguage competence . and increase in the ir participation and 
I I I I I 

I ach ievement I 
f-. 
4. The PO activ ities moti vate students to so lve different problems by 

I I themselves 

5. 1 The teacher helped studen ts develop cooperati ve spirit in group work , 

! , I 
I .. . , 
I activit ies I ! 

I I I 
>-- - , 

6. I The teacher is an expen and committed to use different management 
I ! 

! techn iques du ring group or pair work 
i ~. 

7. The teacher treats individual student equally in the class room activities 
I ! 

i- t,----------- -
\ "\) iSSlll'Sobst...·f\l'd 

Pr,,:;cnt 



beginning to the end of the class. 

9. Different challenges are there while teachers are implement ing 

CPD activities. 

10. The teacher ,on hi s part ,tri ed to solve classrooms challenges 

of PD 

11. The PD program is promising to bring attitudinal and 

behavioral change for both teachers and students 

12. The teacher monitors the entire c lassroom 

13. The teacher checks for prior knowledge 

14. . The teacher presents the material clearl y 

15. The teacher uses a variety of instruct ional methods 

16.General comments on how the teacher implements PO program in the c lassroom 

17. Genera l commcnts on the cha ll cnges thc tcac her faces in PD program in the 
classroom 



Appendix./: \ ,y rittcn Document Analysis Format 

I, I , ' 1'1 01 , D( III \ II \1 

, l\! IGl 'lI' II YS IC\ 1 CI IARt\CTLI ZI ST ICS OF 1111: !)OCL \I EN'I (lwnci\\rillCll. 
1\ p~, 1. seals, "RI TE IVED" Sl<lIll PL'" ,elC ) 

3 /) ;\ TE(S ) OF DOCU MENT: 

-1 , !\ UTI-IOR (O R CREATOR) OF TI-Il DOC UME\T 

PO SIT ION (T I T L E ) -:-=----c-:--=-:---,--:-:::c-::c-=-:-:-___ --=---=---c-:--===-=--:c:-------
5, l OR \\ 'II AT AL 'DIE NCE WAS TH E DOCUME NT WRITTEJ\ 7 

6, DOCUMENT INFORMA TI ON: 
a, List th ree things the author said that you think are im portan t: 

b, Why do you think this document was written') 

c, V.;hat ev ici ence in the document helps you know why it was \\"rillen ~ Quote !"i'om the 
document. 

---, -.. -----:-:--...,.-...,.----:-:---:----::-::::--:---:--------­
,I. I,ist t\\o things the ci oculllcnt te ll s yo u abou( PD \\ 'hen it \\ 'as 

\\ rltlL':l: -----------------------

,' , 'I hL' stronl,' nne! \\e,i/, sides "I' the doeumcnts 

~"LI rc~ : h II p: \\ \\ \\ ,ca I i sph~rc, u n i I'C rs i t \ 0 rca I i iCJI"n;, ed uithcllle,1 \ lIec t i 0 nsipcii/ \\Ti lle l ~_ 

\.!lh.:lHlh:rll ;l!l:lh-:"j" \\urk .. ·dlL'L'\ IldLLj1lj( 
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