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ABSTRACT 

The main purpose of this study was to identifY, examine and describe the current 
implementation status of diploma level distance education programs in private distance 
institution of Addis Ababa city administration so as to forward the problems they face 
and to suggest possible recommendations which will help them to provide better 
educational services to the public. To this end answers to the basic questions pertaining 
to the manner of course material designing, preparation and distribution, tutorial and 
exam administration, manner of student support services and medias used to deliver the 
course sought for. 

The research methodology employed in this study was descriptive survey. The data were 
collected through questionnaire and interview. The obtained data were analyzed by using 
percentage, mean value and in some cases one way-A NO VA. The qualitative data 
obtained Fom open-ended question and interviews were presented as given by the 
respondents. 

711e findings of the study revealed that, most private higher distance education 
institutions of Addis Ababa were preparing course materials which were relevant and self 
instructional, in the form of print materials (module). The courses given were supported 
with tutor marked assessment which learners submit for each courses. However, the 
study also found out problems related to learner support services, tutorial sessions and 
exam administration, The study further revealed that distance education institutions were 
not in a position to use the new information communication technologies in their system. 
In this age of technological advancement, they still depend only print materials which are 
an age old practice. The availability of student support services also almost non­
existence which needs due attention from all concerned parties. 

Finally, on the basis of the findings, it was recommended that, distance education 
providers should have given due attention on the implementation of the program 
specifically in supporting the course with new information technologies ,giving sufficient 
advise and counseling services and make the face-to-filCe tutorial sessions helpful to the 
learners among all others. 
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CHAPTER ONE 

1. Introduction 

This chapter includes background of the study, statement of the problem, significance of the 

stud y, delimitation of the study, research methodology and procedure, definition of terms and 

organization of the study. 

1.1 Background of the Study 

Education is necessity in human endeavor for the development of a nation. As MOE (1994:1 ) 

states, education helps to strengthen the problem so lving capacity, ability and culture of 

individuals and the society. People equip themselves with the necessary skills, knowledge and 

attitude to alleviate social problems like poverty, diseases and ignorance through training and 

education. Besides, education has an immense contribution to new discoveries and the social, 

political, economic and cultural advancement of a given society. Because of thi s, societal demand 

for education increases from time to time, which in turn, requires a continuous expansion of 

educational services all over the world. Making education accessible to all citi zens is not an easy 

task for the goverru11ents of developing countri es. This is because; the financial , material and 

human resources which the education sector requires are beyond the economic capacity of such 

countries. 

The development in sCIence and teclmology also plays a significant rol e in stimulating the 

interest of the people in demand for education which requires the expansion of more and more 

school s. In addition to cope up with the current growth and development, new systems of 

training and upgrading the human resource is quite necessary. However, as it indicated above, 

the cost of expanding schools and facilitating them with the necessary equipment is quite 

difficult. In relation to thi s, Bishop (1994: 155) suggests that: No matter how long the time 

period, no developing country can hope to make education uni versall y availab le or to train 

number of qualified teachers who are needed to sati sfy the growing demands of the society for 

education, using traditional methods alone. Similarly, Shrestha (2000:4) further states that the 

ex isting traditional means of providing education are weak to accommodate the growing needs 



and aspiration of the society. This shows that the avai lable traditional classroom teaching lacks 

the capability to satisfy the growing demand of education. Hence, the incapability of the 

conventional schools to satisfY the increasing demand for education and the scarcity of available 

resources led many developed and developing countries to find an alternative form of deli vering 

education which can accommodate a large number of students at a time. That is called 'distance 

learning' or 'distance education'. Distance education is a mode of imparting and acquiring 

knowledge, developing skill s and attitudes for people who live far away at a distance. It differs 

fi·om the formal conventional education in that students who are enrolled in distance education 

are far fi·om the teacher and the institution. Besides, they cover most of their study by their own 

at their own pace. Many writers treat distance education in various ways. Among these, Keegan 

(2004: 103) defined it as "Distance education is individualized and media assisted teaching with 

limited teacher student interaction; the student is separated from the teacher in time and space 

and therefore learns autonomously" 

Holm berg (1990:3) also describes Distance education as follows. 

The term distance education covers the various forms of study at all 
levels, which are not under the continuous, immediate supervision of 
tutor present with their students. In the system of education, the 
student learns through non contiguous communications, except for a 
very few face to face instructional programs. 

Moore (1990: xx) in Keegan (1996: 43) defines di stance education as" Di stance education is all 

alTangements for providing instruction through print or electronic communications media to 

persons engaged in planed learning in a place or time different from that of the instructor 

(instructors) " 

One can easi ly notice from the above definitions that, distance education is a way of teaching 

learning processes (interaction) in which learners learn without frequent contact and assistance of 

teachers instead, by themselves. This does not mean, however, that there is not any contact or 

communication among them. As an alternative means of delivering education, associated with its 

potential benefit s distance education has grown in number of students and institutions in the last 

thirty years. Distance education has got a new status and public recognition right in 1969 after 
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the establislm1ent of Open University in Britain. Later on it extended to over 25 countries 

throughout the world. Now, distance education is a well established education system and 

constitutes an important part in educational policy and planning of most developed and 

developing countries like: United States, Asia, Europe, Latin America, and Africa. (Teshome 

2001 :3). 

In I 960s, African countries launched di stance education program after realizing its significance 

in giving wide access to the public. After independence, various correspondence schools were 

established in many African Countries for the purpose of producing middle level manpower who 

could replace the expeliise (Kabwass abd Kauda (1973:3). Teshome (2001 :16) added on that, 

many universities like University of Nairobi, University of Addis Ababa developed 

cOlTespondence units to serve off-campus students. Some other universities like Ibadan, lagos, 

Accra and Khartoum have introduced non-degree distance education programs within their part 

time education offerings. Addis Ababa University and University of Tanzania have also 

incorporated post- graduate distance education as pati of their program. 

In Ethiopia, distance education has been in practice for more than three decades. It was first 

started in 1967 at the opening of distance education unit in Addis Ababa University. The 

University continued this program until 1976. Later on the MOE took over the responsibility and 

mn the program under the depatiment of adult and continuing education for about eighteen 

years. Then, the MOE gave the responsibility to EMA (Ethiopia Mass Media Agency). In 1994, 

EMA introduced the radio suppolied correspondence course for senior secondary level which 

was targeted to working adults in various ministries, factories and teaching force ( MOE: 1985). 

Like other developing countries in Ethiopia, the traditional (conventional) education systems are 

unable to accommodate all secondary school leavers. Hence, for the above and other several 

reasons distance education attracts the attention of the government and private institutions. 

Regarding this, Teshome (200 I :22-25) states that; distance education in Ethiopia was needed for 

improving access, quality, reducing educational cost and capacity building. As a result, in our 

situation many private institutions allocate their human, material and financial resources to 

provide education in a distance mode for the public. 
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Distance education and distance learners have their own unique characteristics as compared to 

that of conventional classroom settings. In choosing distance education as a mode of delivery for 

education, great attentions should be given on these unique characteristics. As keegan 

(1996: 154-158) points out that among other things, student support services which include; face­

to-face tutorials, use of TMA and interactive teaching through communication media and 

cOlTespondence tuitions are key component pali of distance education program which need 

different handling and implementing strategies. In order to provide appropriate education for 

distance learners, institutions must be cautious for their student support services. 

Moreover, distance education requires the use of different modern technologies like radio , TV, 

internet, computer etc. as a means of delivering the program so as to make learning at a distance 

easy for learners. The effectiveness of the distance education program however, is contingent 

upon many factors of which course material preparation, student support services, tutorial related 

issues, exams and grading are the major ones. As an alternative mode of delivery, distance 

education need well designed self instructional course materials and employee a multimedia 

approach including human contact through tutor marked assignment (TMA), tutorial session and 

counseling. The availability of strong student support services ensures the effectiveness and 

efficiency of the program by motivating Learners, keeping them on the right truck and 

encouraging them to make use of the facilities provided and above all to facilitate their learning, 

Hence, it is of paramount importance to assess the implementation of private distance education 

programs since it provides empirical data and information for the development of the system. 

Therefore, the researcher was very much interested to commence the study on course material 

design and preparation, learner support service, tutorial and tutor related issues and exam 

administration of diploma level distance education programs in private institutions of Addis 

Ababa city administration. 
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1.2 Statement of the Problem 

Even though provision of free education to citizens is the main responsibility of the government, 

because of scarcity of resources available that kind of service is practicall y imposs ible for most of 

the developing nations. Accordingly, governments have adopted various strategies for making 

education accessible to their citizens. Distance education is one of the strategies supported by 

countries. In response to the question as to why governments and their Ministries of Education 

seeks to implement and permit other private educational institutions to give education at a 

distance mode, Rumble (1992:37) fOlwarded three main reasons. These are; 

• To make education accessible to reach wide numbers of students who cannot get co llage 

education. 

• To lend educational institutions to part-time education so that students are not taken out 

of the work force in order to study. 

• To allow economies in part by avoiding the need for new buildings including housing 

for students. 

Gough (1 980) in Teshome (200 I :4) di scussed the basic reasons for implementing distance 

education as ; 

~ It allows students who would otherwise be denied educational opportuniti es to gain 

access to courses, 

~ To give an equivalent education with the same integrity as those earned through the 

conventional mode, and 

~ To respond to the question of excellence in quality of learning materi als, teaching 

support services, academic and administrative systems or profess ional development of 

the staff. 

Since di stance education is a new strategy to create access for people, by its very nature, it has 

the potential to serve all the public with different social economical backgrounds. Accordingly, 

Distance education can be used and applied to rich and poor countri es, to experi enced and 

inexperienced citizen, at an y level (primary, secondary, and tertiary), to provide either a 

general education and/or specific areas of training , to overcome a short tenn cri ses and also to 
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serve as part of a regular system of continuing education. This shows that, di stance education 

can be practical in any situation or have a variety of uses in imparting education to all citizens 

with different economic, social and political environment. 

Writers in the field , like Rumble( 1992:95) Keegan (1996:26) and Stride (1999:40) approved 

that as compared to the traditional conventional education system, di stance education has the 

fo llowing advantages; 

~ It is comparatively low in cost. 

~ It can fulfill plurality of needs and interests of individuals in the society by offering 

diversified programs and courses and reaching a large segment of the population, even 

those in the remotest area of a country. 

~ Increases access to education, and provides freedom to study when and where learners 

wish to study. 

~ It is also as effective as the conventional mode of deli very. 

In Ethiopia, there is a tremendous shortage of schools, qualified teachers and instructional 

materials which are the main reasons for the incapability of the regular education program to 

absorb the increasing educational demand of most of the citizens. However, most people find 

all other means and make the necessary endeavor to improve their way of life through 

education. In thi s case, Distance education is the best method to sol ve thi s problem and to 

contribute to the national development by providing economicall y feasible educational 

opportunities to the learners. Because of this, currently, few private institutions are opened to 

offer different teaching and business related courses through di stance education in the country. 

In provision of di stance education program, course development, production and di stribution, 

student support service, mode of delivery, tutor and tutori al rel ated issues, exam admini strations 

should require due attention. Therefore, since private institutions contribute much in satisfying 

the educational need of the citizen, studying the implementation status of pri vate di stance 

education institutions may help in strengthen their efforts and also to identify some of the 

existing problems. 
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1.3 Objectives of the Study 

1.3.1 General Objective 

The main purpose of this study is, therefore, to identify, examine and describe the CutTent 

implementation of the diploma level distance education programs and associated problems and 

then suggest poss ible solutions which wi ll help them to provide better educational services to 

the public. 

1.3.2 Specific Objectives 

The study focuses to achieve the following specific objectives: 

> To assess the current implementation procedure of di stance education program 111 

private higher institutions of Addis Ababa. 

> To investigate the conditions of the course materials 111 pri vate di stance education 

i nsti tutions. 

> To examine the mechanisms employed in providing support services for learners. 

> To investigate the means of delivery employed in the provision of education 111 a 

distance mode. 

> To analyze the application of tutorial sessions and related issues. 

> To identify different factors those affect the provision of distance education programs. 

In order to reali ze these objectives, an attempt was made to give responses to the fo llowing 

basic questions; 

I . How do private distance education institutions design, produce and distribute course 

materials to their learners? 

2. What are the avai lable media which private distance education institutions of Addis 

Ababa use to deli ver the courses/programs? 

3. What is the status of the student support servIces 111 private di stance education 

institutions in Addis Ababa? 
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4. How do the institutions administer exams, tutorials and related issues? 

5. What are the problems faced by the leal11ers, tutors, and administrators 111 

implementing di stance education programs? 

6. What could be done to make di stance education programs more successful? 

Thus, thi s stud y describes the current implementation conditions of distance education 

programs in private institution in Addis Ababa city administration and attempts come up with 

certain so lutions by answering the above questions to minimize major problems observed in 

the institutions. 

1.4 Significance of the Study 

Education plays a significant role in the life of an individual as well as the social, political and 

economic development of the country. Adults are the main citizens who are expected to 

shoulder different responsibilities in their family and their work places. In order to be capable 

enough to effectively execute these responsibilities, they have to leal11 in more convenient 

location and often at more convenient times. This can possible without attending the regular 

school systems. Hence, distance education is the best way to make educational oppO!wnities 

available to these groups without the limitation of time and location. In order to offer a smooth 

rUlIDing of distance education program, the availability of well designed course material, better 

student service, well organized tutorial services in distance education institutions are 

mandatory. 

Thus, the study has the following significant points, 

~ It shows the current implementation practice of course material preparation and 

distribution, leal11er support system and exam administration in distance education 

program and pinpoints the strengths and weakness of these components in private 

institutions in Addis Ababa. 

~ By addressing the current methods and means of delivering the program , the stud y 

can suggest other poss ibl e methods which can help to strengthen the program. 
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>- It recognizes the successful achievements of the program and identi fies areas and 

strategies which will need improvement and also find out crucial factors which 

negatively affect the program. 

>- The research output may make di stance education providing institutions aware of the 

problems and also give them clues about factors they should consider. 

>- It may pose issues that may initiate other researchers to fill the gaps in the area. 

>- The paper will serve as reference materials for begilmers in the fi eld . 

1.5 Delimitation of the Study 

Nowadays, in Ethiopia, several private institutions are conducting distance education program 

in various fields. Although the main objecti ves of the study is identifying and describing the 

current implementation practice of diploma level distance education programs in private 

distance education institutions of Addis Ababa city admi nistration, the study focuses onl y on 

course designing and development, mode of deli vering a program, learner support service, 

tutor and tutorial services, exam administration and problems or factors influencing the 

program. Regarding colleges, there are sixty eight private colleges in Addis Ababa city 

administration. Among these onl y fi ve colleges are offering di stance education program. The 

study will focus on all these colleges which give di stance education in the city admin istration 
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1.6 Definition of'Terms 

Correspondence Education: - Education based on correspondence Course/Courses. The 

term is often used synonymously with di stance education, pat1icularly 

where it is based largely on printed materials 

Distance Education: refers to teaching and si tuations in which the instructor and the learner or 

leamers are geographically separated, and therefore, rely on electronic 

device and print materials for instructional deli very (Portway and Lane 

1994: 295) 

Distance Learning: Education for students working at home, with little or no face-to-face 

contact with teachers and with material provided remotely, e.g. bye-mail , 

television, or cOlTespondence 

Tutor: A professional teacher who works in fu ll time or part time by the distance 

education giving institutions to assist distance learners in the form of face­

to-face and correspondence tuition. 

Face-to-Face Instruction : it is the teaching learning processes arranged ones or twice per a 

Conventional: 

course for distance learners so as to give them cl arification on difficult 

ideas and concepts by the tutor 

well -established methods or styles of giving education with the construction 

of schools and other facilities . 

Administrator: in this stud y administrator refers to those personnel who run the distance 

programs indifferent private institutions. 
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1.7Limitation ofthe Study 

The major limitation the researcher faced in conducting thi s study is mainly on the time of data 

collection fi-om tutors, and learners. First, making a contact with them was very diffi cult. In 

most cases , they were so hurry and not that much willing to fill the questionnaires. Times to get 

learner respondents were not also easy. Besides financial problems and reference materi als were 

not easily accessible to suppOli the study which may create a problem in getting sufficient and 

relevant information for the study. 

1.8 Research Methodology 

This part of the study comprises the methodology used, in selecting sources of data, sampling 

techniques and instruments and procedures of data collection and methods of data analysis. 

1.8.1 Methodology 

The purpose of thi s study is to investigate the practices and problems of the implementation of 

diploma level distance education programs in private higher institution of Addis Ababa city 

administration; therefore ; the descriptive survey method was employed. This is because the 

method is more appropriate to gather and obtain an accurate and several kinds of data related. 

to the stud y. 

1.8.2. Sources of Data 

• Pdmary Sources 

The primary sources of the stud y were collected from fi ve private di stance education providing 

institutions: Alpha University College, SI. Marry University College, Unity University 

College, Admass Uni versity College and Yardsti ck Distance Education Institution which were 

the sample of the study. Leamers who were attending the diploma level in these institutes, 

administrative staff and tutors were among the primary sources of data for the study. The data 

from the primary sources were col lected through questionnaire and interviews 
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• Secondat·y Source 

The data for thi s study was also collected from secondary sources. These data were obtained 

from journals, books, proceedings and other documents. Subsequently, observation and 

documentary analysis were conducted in the institutions. Relevant books, journals, legal 

documents, websites from internet were also reviewed in the study. 

1.8.3. Population ofthe Study 

According to the document obtained from Addis Ababa city administration, there are about 

sixty eight privately owned colleges which provide education to the citizen either in regular 

bases, in a distance mode or with the combination of the two. Among these only five colleges 

provide diploma level di stance education in different training areas. The study population of 

this research therefore; includes the di fferent experts, members departments (registrar, student 

support and examination, material development and production), tutors, and distance learners 

(tutees) of these five distance education institutions. This is because; the contribution of all 

these units of the institutions makes the program effective. 

1.8.4. Study Sample and Sampling Technique 

Depending on their fewness and manageable size of the institutions, all fi ve institutions were 

studied using availability sampling technique. Thus, Alpha University College, St. Marry 

University College, Unity University College, Admass University College and Yardstick 

Distance Education Institution are included in the study. 

From the above five institution, heads of different depaltments, team leaders and ex pelts were taken 

by purposive sampling technique. Because they are few and have direct relation with the issue 

understudy. Thus, the department heads of the fi ve institutions have contributed in the stud y. Besides, 

random sampling technique was employed to select tutor respondents from the total tutors of each 

institution. There were 102 tutors and 3380 diploma level learners in the insti tutions under study .Of 

the total population of 102 tutors 52 were selected using simple random sampling technique and out 
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of the 3380 distance learners 300 were randomly selected using simple random sampling technique to 

complete the questiOlmaire during their visit to exams and attend tutorial sessions. 

1.8.5 Instruments and Procedure of Data Collection 

In this study, to collect the necessary and pertinent data both quantitative and qualitative data 

were collected using questiorLl1aires, structured interviews and documentary analyses. 

QuestiOlmaires were used to obtain infOlmation from a large number of respondents whereas 

the interview was used to collect data from coordinators of distance education institutions so as 

to strengthen the information obtained through questionnaires. Thus, in light of the basic 

question of the study and the review of related literature, two sets of questiOlmaires were 

designed and administered for tutor and learner respondents. In all cases, bio-data of the 

respondents and general infonnation were included. In most cases, the items in the 

questionnaire were close ended so as to allow the respondents to give more details about the 

problems. But some open ended questions were also included for obtaining free responses from 

the respondents. An observation was made on the avai lable documents when necessary. 

As stated in the previous discussion, first, open-ended and close-end questionnaire and 

structured interviews were set. Then the questionnaires were given to two expe11s for overall 

checking. Finally, after incorporating the entire comments of the experts the questionnaires 

were pilot tested on 15 potential respondents to make the instruments objective, relevant and 

suitable to collect the required data. In addition to thi s, the reli abil ity and va lidity of the 

instruments were tested. Further more, Colleagues of the researcher were checked the content 

validity of the questionnaire and interview questions. Based on the feed back obtained from the 

potential respondents and comments from colleagues, the instruments were con'ected and 

amended. 

The fina l questionnaires were distributed and administered to both learners and tutors during 

the tutorial sessions where by most of the respondents were available for face-to-face tutorial 

program. The questionnaires which were distributed to the distance learners and tutors were 

translated to Amharic so as to make them more understandable. The interviews were conducted 

at di fferent times depending on the situation of each respondent. 
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Finally, the administered questionnaires were collected and organized . Editing was made for 

the completeness, accuracy and uniformity on how the respondents followed the instruction. 

1.8.6 Method of Data Analysis 

The data collected £i·om the respondents were organized and stati stical computations were made 

to find out the implementation status of distance education program. For the most part the 

collected data were categorized and frequency di stribution made £i·om which percentages, 

weighed means, t-test values were computed and inherent relati onships analyzed and 

interpreted . In addition, descriptive statistics were used to analyze the tabulated data based on 

the £i·equency distribution. In some cases the t-test or ANOVA were employed to check weather 

there is perceptual difference in their opinion between respondents on the issues under 

consideration 

1.9. Organization of the Study 

The study is presented in four chapters. The first chapter consists of the problem and its 

approach (background of the stud y, Statement of the problem, significance of the study, 

delimitation of the study, definitions of terms procedures and sources of data and organization 

of the study). Chapter two gives a brief review of related literature to the topic. In chapter three 

the collected data, their presentation, ana lysis and interpretations were presented. And finall y, 

chapter four consists of the summary, conclusions and recommendations on the basis of the 

total study. 
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CHAPTER TWO 

REVIEW OF RELATED LITRA TURE 

2.1 Concepts of Distance Education 

Education is considered as the most impol1ant instrument for the development of a country. In 

ancient times, education was mainly used to transmit cultural heritages fro m generation to 

generation. Nowaday, education is not only used for transmitting cultural heritage but also, it 

has become a question of survival. In thi s globalization era, the world is under a continuous 

change. In order to cope-up with this tremendous change, one has to learn all his/her life. At the 

same time a country also progresses forward with the existing changing conditions if it educates 

its people properly. 

Regarding this, Srivastava, (1997: vi ii) revealed that " the pace of the development of any 

country is based upon its ability to develop and utili ze the innate capacities and capabi lities of 

its people." this indicates that the knowledge, skills and attitude of the people had a great role in 

the development of a country. These ilmate capacities and capabilities of the people can be 

reali zed and used for the country's development through the quality of education they received. 

Education as it believed by Perraton and Lentell (2002:9) is seen increasingly as a pre-requisite 

for prosperity and economic growth as well as a means of personal empowerment. From this 

one can easily understand that, it is through education that people in the world came to 

modernization. This is because, education enhances individuals' competencies and skill s to 

manage new tasks and create new ways of doing things. In order to bring sustainable 

development and improving the capacity of people to cope up with the new environment and 

modem technologies, the expansion of education is signifi cantly impol1ant. (UNESCO: 

2002: 17). Besides, the creation of new demands for work and the need to cope-up wi th new 

technologies and the increasing number of enrollments at different educational level in both 

developing and developed countries, forced many countries to expand their education system. 
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While resources are scarce and expansion of education requires a huge amount of investments 

countries were looking for another ways of delivering education. Hence, government, 

departments and private organizations have estab li shed distance education system to deal with 

these increasing educational demands which are unable to cover or met with only traditional 

school system. 

2.2. Definitions of Distance Education 

Distance education has traditionally been defined as instruction through print or electronic 

media to persons engaged in planned learning in a place or time different from that of the 

instructor or instructors. This traditional definition of distance education is now slowly being 

eroded as new technological development challenge to educators to re-conceptuali ze the idea of 

schooling and life long learning. 

Many authors have defined distance education in different ways. According to Rumble (1992) 

distance education is a process in which there must be a teacher, one or more students, a course 

or curriculum that teacher is capable of teaching and the students are trying to learn; and a 

contact, implicit or explicit, between the students and the teacher or the institution employing 

the teacher, which acknowledges their respective teaching learning ro le. This shows that, like a 

traditional conventional education, distance education incorporates the teacher, leamer, 

cUlTi culum, and the institution. It is also used as a mode of imparting and acquiring knowledge, 

developing skill s, attitudes and insights. The main difference which can eas il y see is, the 

leamers and teachers are separated in time and space for most of the study time. (Keegan: 1986) 

Distance education is a system and a process of providing instruction at a distance. It occurs 

when a teacher and student(s) are physically separated, an educational institute is involved in 

the planning of curricula and the provision of students support services, and educational media 

(video, voice, data or print) are used to uni te teacher and student and to carry course content 

across the instmctional gap. Distance education includes Distance teaching, the teachers' role in 

the process , and distance leaming, the student's role in the process and the desired outcome of 
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distance education. (Verduim and Clark, 1991 , Willis, 1993).This definition gives emphasis on 

the role of the paliners in distance education. 

Holmberg (1995: I) defines distance education as a mode of delivering education whi ch are now 

practiced in all parts of the world to provide study oppOIiunities for those with several reasons 

cannot or do not want to attend a formal classroom teaching. It is the teaching leaming systems 

which include specially prepared study materials and regular mediated contacts between 

students and tutors, individually or in groups. He further elaborates that distance education is 

special in its type and dependent on and influenced by values, experience and external 

conditions like all types of education. It is differing from the conventional face-to-face 

schooling in that there is a separation between student and their tutor. This implies that the 

majority of the instruction process occurs where the learner and instructor are not in the same 

place and are often separated by time. 

According to Moor (1973:666) Projects consider distance education as an instructional delivery 

system which connects learners with educational resources. It also provides access to learners 

not enro lled in educational institutions and can augment the learning opportunities of current 

students. 

All these and other definitions given by different authors have one common element in them 

that ; there is a gap or physical separation between teachers and learner during the processes of 

leaming. As it has been understood from the definitions given above; the main concern in 

distance education is the separation of the leamers and teachers in time and space in most of 

their study time. All definitions also give emphasis in bridging the gap between the students and 

their teacher. 

After analyzing a number of definitions Keegan (2000:44) comes up with six basic elements of 

di stance education. These are; 

~ The separation of teachers and leamer, which distingui shes it from face-to- face 

leaming. 
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~ The influence of an educational organization, which di stinguishes it from private study. 

~ The use of technical media, usuall y printed, to unite teacher and learner and calTY the 

educational content of the course. 

~ The provision of two way communication so that the student s may benefit from or 

even initiate dialogue, which di stinguishes it from other use of educational techno logy. 

~ The teaching of students as individuals and rarely in groups, with the possibility of 

occasional meeting for both didacti c and socialization purposes, and 

~ The participation in a more industriali zed fonTI of education which is accepted contains 

the type of radical separation of distance education from other forms within the 

educational spectrum. 

2.3. Distance Education Verses Conventional Education 

Distance education is a recent system developed as a result of the innovation of infonnation 

communication technologies which are used for giving education at a distance. There is no need 

of frequ ent personal contact between and among tutors and students. Wllereas, in traditional 

schooling teaching learning processes takes place in a face-to-face bases within a four walls of 

classroom setting. This means, its modes of delivery vary in respect of their purposes, Size, 

technologies used choice and underlying phi losophy and effi ciency. Besides, they vary 

signifi cantl y in their structure. (Rumble: 1992: 19). 

Regarding the concept of distance education and conventional education, Zenebe (2005:68), 

reveals that, conventional education is based on classroom lecturing with the chromaticall y 

graded and hierarchically structured educational program whereas, distance education is a wider 

concept which is fl exible and gives learners educational access at a di stance than traditional 

education system. Thus, Kaye and Rumble (1979:22) explained about the two forms of 

deli vering education as: 

Distance education is neither a supplement nor a mere alternative to the 

conventional system, but a new stage in the evolution of education which 

recognizes the fact that in many situations, it is easier to transport 

knowledge to people than to transp0I1 people to the place of knowledge. 
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This shows that, di stance education has come to exist in order to so lve problems that people 

face in getting accesses to education by conventional or traditional ways. Vertecchi (1 993: 155) 

points out that, even if distance education varies Ii'om conventional education, it shares some of 

the characteri stics of traditional face to face education such as: Unifolmity of educational 

contents, Definition of the role of tutors and learners, Authori zation of certification and so on 

As Gareison and Shale (1987) and EMA (1999 : I) stated that distance education 

~ Implies, the majority of educational communication between teachers and student 

occurs non- contiguously. 

~ Involves, two-way communication between teacher and student for the purpose of 

facilitating and supporting the educational process. 

~ Uses technology to mediate the necessary two- way communicati on. 

Besides, it emphasize that, with this globalization and modem technological era, having time to 

join and educate oneself seems very difficult because of different responsibilities that one has. 

Hence, di stance education is an alternative means for those who have such problems. 

Regarding its effectiveness, Moor and Thmpson (1 990) and Verduim and Clark (1991) show 

that teaching and studying at a distance can be effective as conventional! traditional learning as 

far as: 

~ The methods and technologies used are appropriate to the institutional task; 

~ There are student teacher interaction in tutorial and counseling sessions and 

~ There is a timely feed back from teachers to students through ass ignments and other 
qUIres. 

Compared to fonnal traditional schooling, Rumble (1992) states that, distance education 

provides a much more flexible and more individualized educational experience for most of the 

people; Who are li ving in remote areas; to the temporarily or otherwise, Who are di sabled ,Who 

are School dropout And Who are adults who wish to continue learning. 
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This indicates that, distance education is appropriate for those who for a van ous reasons, 

cannot attend on a traditional schools. The reasons may vary from individual to individual and 

also from country to country. To site some, because of the remoteness of their residenti al areas 

which cannot easil y provide conventional education, those who have physical di sability or long 

term illness, those who move from place to place frequently. 

Taking thi s into consideration, Rumble (1 992 :20) said, di stance education is useful to meet the 

needs of those who are out of school, co llege or uni versity age, but unable to attend these 

institutions for initial education. He fUl1h er elaborates that distance education is well suited to 

the needs of adults who for social, economic or health reasons missed out on the opportun ities 

available through initial education or who wish to retrain or update themselves, or stud y to 

sati sfy personal interest and to get employments. This means that, distance education is more 

convenient for adults who have no opportunities for taking course locall y, or their work 

situation is ti ght and not convenient. 

2.4. Benefits of Distance Education 

Distance Education offers a vari ety of benefits to both the students and the institutions. Some of 

these benefits as Brown (1997: 3) indicate: 

I. It is convenient: for both students and instructors, technologies provide convenient 

locations. Many of the technologies, such as the internet, videotape, and telephone are 

make the teaching learning process eas il y access ible to home. Other technologies like 

desktop, videoconferencing can be broadcasting from a single point to multiple remote 

sites (such as schools). 

2. It is flexible: many form s of di stance education provide students the option to 

parti cipate whenever they wish, on the individualized bases. Students have chances to 

choose the time they study, the type of course they take, and even the place which they 

want to take the course. 

3. It is effective: distance education, as several research studies have fo und, is equall y or 

more effective than traditional instruction as far as the method and technologies used are 

appropriate to the instructional tasks, when there is interaction between students and 

where there is timely teacher student feedback. 
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4. It is affordable: most forms of distance education do not require additional cost. A 

student can attend his or her education through radio , television, videotape. All these 

technological instruments are available to most of the people. Therefore they can use 

either one or many of these technological materials to pursue their education. 

In relation to this Saint (1999:21-22) cites, distance education offers a number of advantages for 

both leamers and providers of opportunities for leaming. Some of these advantages are: 

overcoming physical distance, solving time or scheduling problems, expanding and effectively 

using the limited time available, accommodating low or dispersed enrollments, making best use 

of the limited number of teachers available and delay with cultural, religious and political 

considerations, Similarly, Potential advantages of distance education programs as, Drobot, 

(2002) in Mudryi, kukharenko and konotopsev listed are: Flexible study time, student -centered 

approach, easy multiplication of the training provision, increased speed in implementing 

changes, unified content distribution, smaller logistic costs and leT congruent. 

2.5. Kinds of Distance Learning Institutions 

Different writers give different names for the kind or types of distance educations based on their 

view. Some categorize the institutions based on the media they use, others see the types of 

distance program the institutions offer, and still others categorized in relation to the structure of 

the institutes which offer distance education programs. One and very important classification of 

distance education program given by Mugridge (1992: 154) and Saint (1993: 31) indicates that 

distance education is categorized in to three in tenns of the structure of institutions used. 

2.5.1. Single- Mode Institutions 

Single mode institutions are fully dedicated to offer education only on a distance programs 

with some optional face-to-face interaction such institution mediate the teaching leaming 

process using print, audio, video and computer medias. Institutions, like Indragandhi National 

Open Uni versity (IGNOU), United Kingdom Open University are single mode institutions. 
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2.5.2 Dual -Mode Institutions 

Dual mode insti tutions offer both conventional and di stance education programs using the 

traditional classroom fac ilities, existing academic community and research capacity. Such 

institutions offer the same course in both methods even with common examinations. Open 

learning institution of Charles StOIi University, The University of Na irobi , the Uni versity of 

Botswana and the Uni versity of Zimbabwe are example of dual mode institutions. 

2.5.3 Mixed- Mode Institutions 

Mixed mod insti tutions are which offer learners a wide choi ce of modes of study like, 

independent, group-based or some other combination. Such institutions max imize fl exibility of 

place and pace of study. Deakin Uni versity and Murdoch universities, both in Australia provide 

the teaching learning process in a mixed mode. 

2.6 Historical Development of Distance Education 

Here in thi s part of the study, efforts were made to see the historical developments of distance 

education from two perspectives . In the first part the paper tries to see the developments of 

di stance eclucati on worldwide, likewise, after observing global perspecti ves, endeavor was 

made to see the development of di stance education in Ethiopia. 

2.6.1 Global Perspective 

Distance education traces its origins from mid_1 9th century in Europe and the United States. It 

started as a cOlTespondence study by Isaac Pi tman who was the pioneer of distance learni ng. 

He began teachi ng short hand by conespondence in Bath, England in 1840. In his teachi ng, he 

sent a short passage from the Bible to hi s students to copy and return to him for gradi ng via the 

new penll1y post system. Postal system was the best technology of that day which played a great 

ro le to open educational oppOIiunities to people who had interest to learn but was not able to 

attend conventional schools (Holmberg 198 1 ) .Sarah ( 1993 :3) clears that the advent of printing 
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and publishing industry and the development of postal service boosted the provision of 

education through cOiTespondence. 

[n 1874, a uni versity level di stance education began in America which was called Illinois 

Wesleyan University. Later on, in 1900 the teaching of academic and vocational courses by 

cOlTespondences became quite popular. The estab li shment of the International Counci l for 

COlTespondence Education in 1930' s moves the correspondence education forwards to extend 

its root to several countries in the world. Manjulika and Redd y ( 1996: 166). As Dinsdale, 1953 

in Tilak and Es irgene (1983:3) indicates, providing education through cOlTespondence mode 

spread in many forms in the USA, Australia, Western Europe and Canada in the late Nineteenth 

and early Twentieth Centuries. Besides, the invention of educational rad io in the 1920's and the 

advent of television in 1940' s created important new fOlTl1s of communication for use in 

cOlTespondence education. 

In 1982, distance education had got fOlTl1al recognition when the International Council for 

Correspondence Education changed its name to the International Council for Distance 

Education (JCDE).As it stated in Cri scito (1999:2) from 1890 to 1960's about 10 million 

Americans have taken radio courses at a distance in Colombia and other colleges. In 1970, the 

first exclusively di stance degree program was founded by the University of the State of New 

York. Distance education is coming of age in the days of microchips and communication 

satellites. But while new technology is bringing glamour to this field , radio and cOlTespondence 

courses still fonn the backbone of distance teaching methods in Asia and the Pacific. The 

reasons in developing distance education program are different fi·om country to country. For 

example, in Pakistan, Srilanka and Nepal a major reason for beginning di stance education has 

been for training teachers. In New Zealand di stance education has been available to children in 

remote areas through the New Zealand COlTespondence School. In Phi li ppines, India and 

Indonesia, distance education is being developed at the secondary level to King Primary School 

graduates who had no opportunity to go to high school back into the educational 

mainstream.(UNESCO, 1985:37). 
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When we see, the cases in the Republic of Korea the program was designed for those who 

fa iled to pass the university entrance examination. The desire of those people to join higher 

education resulted in the bilih of the Korea Junior College of Con·espondence in 1972. 

Similarly, different African countries, uses distance education because of different reasons. 

When we see the case of Zimbabwe, increasing educational access to nation was the dri ving 

force to estab lish the first Zimbabwe di stance education co llege in 1980. 

Dewal in Ortner (1992:246) summarizes the reasons of the beginning of distance education in 

two folds. The first one is to bring down the unit cost of education at the tertiary level and the 

second one is to offer an altemati ve channel that would relive uni versi ties and colleges of 

student pressure, which is to absorb the overflow of students at the level of higher education. In 

Africa, the Uni versity of South Africa (UNISA) was the first full-fledged autonomous di stance 

teaching university, which stalied giving education through correspondence uni versity. Many 

other countri es also incorporate distance education in their education system. According to John 

(1996:50-57) Botswana, Kenya, Malawi and Zimbabwe have used di stance education for 

teacher training program since 1960s. Murphy and Zhiri (1 992:70) states that by 1985, the 

Anglophone countri es of Afi"ica contained 250 state-funded distance education institution. 

Besides, in Brazil Marien Ngouabi Uni versity offered correspondence courses in 1970. 

Similarl y, in Benin, Burkina Faso Burundi , Cameroon, Central Africa Republic, Cot-devoir, 

Mali , Togo and other African countries used distance education program to upgrading teachers 

during 1980s and 1990s. (Saint 1999:12). In general , as many research work shows, now a 

days, distance education programs are employed by several African countries mainly for the 

purpose of capacity building of their citi zen. 

2.6.2 Distance Education in Ethiopia 

The introduction of Distance Education in Ethiopia goes back to the onset of 19th century with 

the very reason of overcoming the shortage of teachers in the education system. At that time the 

govemment was challenged by the increasing demand of trained teachers. However, the 

available training system was not sufficient to sati sfy these increasing needs. This demand 

fo rced the govemment to fi nd and introduce another way of getting trained teachers, in 1967 
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which was called "Directed study for teacher." This was the time when di stance education 

program was introduced in the country. (Yalew 2004; Ayalew, 2003; Getachew and others, 

1991 ). 

As liT, WBLN and IGNOV (2000:72) shows, Ethiopia stal1ed distance education program in 

the early 1960's in the form of correspondence education under the extension di vision of the 

A.A.U, in order to so lve the existing problem of well-trained and qualified teachers. The 

program was designed to solve the sh0!1age of trained teacher and upgrade the quality and skill s 

of unqualifi ed teachers through distance learning while they were working. Soon the program 

had discontinued before it was realistic because of lack of resources and expertise in the 

program (Solomon, 1992: 13). 

Getachew and others (1998: 79) revealed that the program was launched jointly by Ethiopia and 

U.S with the name of Ethiopian US Cooperative Education Program. The program used self 

contained print material s (modules), exercises, key answers and study guides , to deli ver the 

program. However, after two years, in 1972, the program ceased its services because of the 

termination of the cooperation of the two countries. 

In 1967, the MOE and the A.A.U signed an agreement to establi sh a correspondence stud y unit 

under the extension division of Addis Ababa University for the propose of developing a senior 

secondary correspondence course for adults working in various ministri es , facto ri es and 

military organizations in general and teachers in particular (MOE, 1985). As Teshome (200 I: I) 

indicates that in 1976, the MOE took the program from the A.A.U and controlled the leading 

and organizing role of the distance education program under its adult and continuing education 

department. This program later was transferred to EMA and continues providing certificate 

course by correspondence to individuals who were unable to complete their secondary 

education because of different reasons. 

Different documents show that the British Tutorial Collage was the first private distance 

education institution which provided correspondence education courses in Ethiopia. Besides, 

international cOITespondence school (1972) and Trans World Tutori al College (1980) were 
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opened and offered vocational and other courses by correspondence. Di fferent written 

documents show that all the above three extemal pri vate institutions discontinued offering 

courses in cOITespondence because of the problem of accreditations. 

Regarding this, Getachew and others (l998) stated that Intemational Correspondence School, 

Trans World Tutorial College (TUTC) and Century University (CU) were some of the private 

institution which offered Correspondence Education in Ethiopia. According to Getachew, 

although, it was difficult to find evidences which shows the areas and levels of education such 

institutions offered, they played signi fi cant role in providing educational access for 

considerable number of Ethiopians. 

In I 990s, Ethiopia renewed its pledge to deli ver education using di stance mode. The purpose or 

/' aim of distance education during that peri od raised student enrollment to cover both primary 

and tertiary levels of education. Currentl y, in Ethiopia, there are public and private institutions 

which provide education at di stance program. The Ethiopian Civi l Service College and the 

Oromia Public Service College provide territory level distance education program to upgrade 

the qualification of the civil servants in the country. In addition , the summer programs being 

offered by MOE to upgrade teacher qualifi cation to a degree level in di fferent uni versities of the 

country are supplemented by distance education courses and tutorials. 

Regarding private institutions in the country, there are privatel y owned institutions which offer 

di stance education programs in diploma, degree or secondary education level through out the 

country. (MOE: 2004; Yalew : 2004). Admass Uni versity College, Alpha Uni versity Coll ege, 

St. Man'y University College, Unity University College are among the territory distance 

education providing institutions in the country. There are also few foreign institutions that are 

offeling education through distance mode. Some of these are: United Kingdom Open 

University( OUUK ), The Afri can Virtual University with Collaboration of A.A.U. the Indra 

Gandhi National Open University ( IGNOU ) with collaboration of the UNESCO, 

International Institute for Capacity Building for Africa ( IICBA ) provide terti ary level distance 

education in Ethiopia. 
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In Ethiopia, as the UNESCO (2004: 122) document indicates Interactive Radio Distance 

Program for primary school students, distance secondary education, di stance post graduate 

higher education ) second cycle primary education (5 to 8) and di stance post- secondary 

education for civi l servants are the majo r types of distance education program given in Eth iopia. 

2.7. The Need for Distance Education 

Providing education with distance mode is not a new phenomenon. As discussed above, 

because of several reasons education was given in a distance mode to different palis of the 

society. At thi s stage of the paper, the writer feels that raising issues that deals with distance 

education seems plausible. 

Studies show that distance education is needed strongly because of its benefits. Its growth was 

quick and gained acceptance from time to time because it has clear and demonstrab le benefits. 

Belanger and Jordan (2000:4) cite several reasons for the growth of distance education. First, it 

provides new opportunities for those who are excluded from participating in the formal learning 

process. Second, it allows institutions to educate a large number of students with relati vely few 

instructions. Third, learners have the opportunity to pursue life long learning after graduation 

regard less of their life style or location. These same writers conclude that distance education 

program is beneficial for leamers, instructor and institutions as well. Mchrotra, Holl ister and 

McGahey (2001 in Zenebe, 2005: 79) argue that apart from the advancement in communication 

teclmology; 

~ increased requirements for higher education for career advancement, 

~ demand for fl exible schedule to learn, 

~ growing market for personal fu lfillment in life long learning, 

~ Growing requi rements in many professionals for renewal of licenses through enrichment 

of their ex isting knowledge and skills, 
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» Need for democratization and individualization of education so that thi s develops 

learner autonomy allowing learner- centered approach rather than teacher-cantered 

approach, 

» It is one means of considering individual difference that fits to the needs of individual 

learner's style of learning. It may cater for persons of di sabilities, cultural difference, 

and di slike for classroom interaction. 

» It allows maximum utilization of scarce resources In co llaboration with the existing 

public institutions, which is the need of governments especially in the context of 

developing countries 

are some of the factors which contribute to the expansion and development of distance 

education. 

In relation to thi s, Saint, (I999:23) cited that both developing and developed countries use 

distance education extensively for various purposes like: 

- For primary school level, to improve the quality of education mainly tlu'ough the use of 

educational radio and TV 

- For secondary level to deliver part of the curriculum and/or improve the quality of the 

experience in the classroom so as to increase opportunities for access to higher education 

- To provide an alternative secondary school experience to out of school youths and adults. 

- To train new teacher and upgrade under-qualified teachers. 

- To provide opportunities for advanced professional qualifications and training for those 

who are at work. 

- To provide lower level technical and vocational education and training. 

After analyzing different documentary sources, Teshome (200 I :22) summarizes the need or 

reasons why di stance education program is essential to Ethiopia as for increasing access, 

quality, reducing educational cost, and capacity building. 
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Increasing Access to Education: as the information given by ES DP III (2004: 12) the country 

gross enrollment ratio (OER) for territory level education is 1.5 % which is very low compared 

to other sub-Saharan standard. This shows that, the enro lment rate for territory level ed ucation 

increased to a large degree compared to the previous year. This calls fo r the attention of the 

govelTllnent and other potenti al institutions to start distance education program widely. 

Improved Education Quality: by its feature (i.e. the separation of teacher and students) 

distance education program foster educational quali ty and relevance in several ways. According 

to Saint (1 999: 18) the curri culum designed for distance education program requires clarity of 

communication, coherent logic and good organization in its presentati on so as to bridge the gap 

created by the di stance (separation) which in turn improves the quality of educati on given. In 

addition to thi s, since di stance education program can be supported by new information 

technologies, it has the capacity to provide quality education. 

Efficient Use of Limited Resources: Saint (1 999:2 1-22) indicates the cost effecti veness of 

di stance education as; it lowers the cost of telTi tory education fo r students because learners 

were not forced to pay residential fees; since it operates at more efficient and available staff, it 

reduce institutional budget which minimize per student cost. In addition di stance education uses 

the existing staff and fac ili ties instead of building new classrooms, campuses, new staff 

recruitments and the like. 

2.8. Key Players In Distance Education 

To make di stance education program effecti ve, there are so many things which need a great 

consideration: the course should be prepared, tutor must be selected and prepared and there 

must be well organi zed student supp0l1 service which focuses on the needs of the students and 

selection of appropriate technology, and careful pl anning are some among others. The 

ful fi llment or existences of the above conditions doesn' t guarantee the effecti veness of the 

program. Instead, the hardworking behavior, dedicated efforts of the students, the tutor and all 

staff members of the institution must be geared in accordance to with the above conditions. In 
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implementing distance program the main key players are:-Iearners, tutors, faculty (i nstitutions). 

Now in thi s secti on observing the different important roles of the above key players of distance 

education become very important. 

2.8.1 The Role of the Student 

Distance education is mainly based on the personal work of individual students. Students in 

di stance education work more or less independently by their own with the direct guidance of 

their tutors. (Holmberg 1982 :26) 

Students prefer to stud y by themselves in distance education, because of severa l reasons like; to 

remain in employment, at home, or wi th their famil ies .. distance education programs are mostl y 

designed to offer educational oppOltunities to any person, be it poor, geographicall y iso lated, 

socially disadvantaged, ill and the like In a proper manner of teaching learning process students 

are the major part of the program who have a great role, that is learn ing. Learning as it were 

expounded by Verduin (1 99 1: 142) takes place between and among teachers and students in 

both fonTI s of giving education. (Conventional, distance education) . Holemberg (1982 : 26) 

suggested that di stance education is mainly based on the personal work of individual students 

and more or less by their independent work with the direct guide of tutor' s, they have a 

decisive role in selection and make a decision on the content they learn , the place where they 

will leam and means of communication they use. Therefore, by its very nature distance 

education program is designed to meet the interest of the students. Keegan (1993:76) 

pronounces that learners join the di stance education program after selecting a program which 

fits with the type of knowledge they need and which prepare them for various fOlms of 

certifi cation. Since, the learners are the main figure for accepting or rejecting what is to be 

learned and taught, the efforts of the program should be geared to their need. This intern 

determines the success or failure of the program. 

2.8.2 The Role of the Faculty or Institutions 

As a student, the facu lty or the instihltions are equall y impOliant for the success or fa ilure of the 

program. Distance education institutions have a role in assembling course content, developing 

and understanding of the shldent 's need and share or solve special chall enges that confront 
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students learning at a distance (Willis, 1993). In his explanation Willis raised the major role of 

distance education institutions as: 

o Developing an understanding of the characteristics and needs of distant students with 

little first hand experience and limited face-to-face contact, if any. 

o Adapt teaching styles taking into consideration the needs and expectations of 

multiple, often diverse audience. 

o Develop a working understanding of delivery technology, while remaining focused on 

their teaching role. 

o Function effectively as a skilled facilitator as well as content provider. 

In addition to this, Verduim (1991:176) give emphasis on that any distance education unit in 

addition to all administrative staff, it must contain clearly defined faculties, counselors and 

tutors. In distance mode of delivering education, institutes should fulfill the entire above 

mentioned role to be successful in their program. Besides, they should be committed to 

designing the cUlTiculum implementation, disseminating teaching approaches and support 

services, moni toring and evaluating student performance and certification so as to offered 

quality education to their students. Executing the above role highly determines the success or 

failure of the institutions, if its implementation is effective; the institution is on the way to 

success. Ifnot the success of the institution become under question. 

2.8.3 The Role of the Tutor/ Facilitator 

In distance education program, tutors are used as bridges between the learner and the 

institutions. Lock wood (1995) indicates that the essence of the tutors' role is perhaps to ensure 

that students absorb and understand the knowledge and the theory and practical component of 

the course. To affirnl this, Garrison (1990:29) says that, the teacher (tutor) is the most 

important person to play key role in distance education program. He further elaborates that 

some of the roles of the teacher are gi ving guidance and direction for which he or she can assist 

his or her students to achieve their goals and develop control of the educational processes. 

According to him, tutors execute this role/responsibility by assessing assignments, giving 
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feedbacks, clarifying vague and diffi cult issues in learning the course material, and running 

occasional tutorials, 

Most of the tutors in the institutions which offer di stance education program are a part-time 

employees, They work their full time in other institutions, From the experience of many 

distance education uni versities like Open University, there are observable problems created due 

to the part time employment of tutors, Related to this, Paul, (1990: 11 3) points out some of the 

difficu lties which ex ist because of part time tutor as: -

~ They are usuall y on short term or annual contracts and their overall commi tments to 

the institution may not be as strong as that offull time permanent staff. 

~ They do not have the regular face-to-face contact with their co lleagues or their 

superiors but tend to work in isolation from their homes, 

~ Their roles are frequently diffusing and are not very well defined, 

~ They lack the usual authority of academic in the classroom, Because they are bound 

by course designed by another staff and under the justification of a central academic 

As it indicated above, tutors, if they are part timers, face some difficulties to execute their role 

and make necessary efforts in developing the needed skills in the part of the leamer. 

Dillon, Gunawardena and Parter (1992) observe that distance leamers have the vIew that 

teachers are important in their learning to so lve significant barriers in their learning experi ence 

too, The author put th is by saying that in distance learni ng, the teacher can either make or break 

the interactive di stance learning system, This shows that, tutors in distance learning needs to be 

knowledgeable about the learners: how top help them , the ways of making thei r subject 

sensible to them, able to know and so lve difficulti es they have and the kind of approaches they 

may find helpful for them, In relation to thi s Rowntree (2000:79) describes that tutors have to 

take initiatives to check whether learners have had any difficulties with the course and other 

admi nistrati ve issues, 
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2.9. Mode of Delivering Distance Education 

Distance education is a mode of deli vering education for people at a distance. It serves people 

who in many reasons are unable to attend the conventional schooling system. Among vari ous 

reasons, distance (geographica l location) takes the major one. To narrow such separation 

between the learner and the program, di stance education institutions used di fferent educational 

media. To thi s point many wri ters pinpoin t to various educational media that can be used used 

for distance education program. 

Concerning methods of deli vering education at a di stance Sparks ( 1993 ) in Keegan(1999: 135) 

illustrates that teaching at a di stance means creating environment which invo lve the effective 

lise of many media, including printed, video tapes, audio tapes, practi cal work, as well as 

occas ional lecturing , classroom teaching and tutoring.) Rumble (1 992: 27) suggested that, 

distance education has an increasingly wide range of media to draw upon, including print, 

correspondence tuition, radio, TV, tale text view data, audio and video- cassettes, video di scus, 

telephone, video conferencing, teaching aid and computers. Verduin (1 99 1) also point out that, 

audio cassette, Telephone, radio and other audio media such as TV, Te1e-courses, Micro 

Waves, broadcast, satell ite broadcast, computer, Interactive video di sc and print materials are 

educational media used for methods of delivery di stance education Program 

The fas t development of technology with the introduction of different sophisticated 

communication devices such as tale-text, video text, micro computer, cable satellite, tale­

conference, electronic mail and others change the way of delivering distance education 

programs and create fast and wide access to students to communicate fi'equently with their 

tutor. Regarding the wide accessibility of media, Reddy (1 996:229) revealed that, in this 

technological era the fo undation of such new products help distance education programs to 

disseminate education from all of the world 's best sources to all people who are in urgent need 

of education irrespective of age, sex, creed, and socio economic status, and crossing all 

geographic constraints. 
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As it is indicated by EMA (1999:64), educational media is "a channel of communication which 

is or can be used in an educational program." It is further di scussed that educational media can 

be categorized in to three main groups: - plinted, broadcast, and face-to face communication. 

In this part of the study, it seems logical to view the different types of educational media used 

for di stance education program. 

2.9.1 Print Materials 

Print materials such as modules, paper books, study guides and bibliographies are the most 

common medium for learning at a di stance. They were the first option in the origin of di stance 

education program. All currently availab le deli very systems of di stance education have evolved 

mainly fi'om print materials. Rowntree (1992: I 05) advocates that, print has been the basis of 

distance learning from the time of invention of movable type by lohan Gutenberg in the 15th 

century. According to Tilak and Esirgen (1 998: I) Print materials may serve in two ways: -as the 

primary sources of instruction or as supplementary materials for primary sources . As it 

indicated by EMA (1999-64), printed media have different fonnats like correspondence 

courses, instructional booklets, work cards, programmed texts, posters, fiipcharts, comic strips 

etc. Print material as the primary sources of instruction use modules which include SAQ, course 

syll abus and as a supplementary to instruction , it includes text materials in the form of 

worksheet or study guides that are used in conjunction with video or voice technologies. Print 

material s can be di sseminated via regular mai l, the fax machine or over the internet. 

Desmond Keegan ( 1986: 141) cited the different medias used for teaching at a distance as; 

Audio and video tapes, and computer- aided learn ing. According to him printed texts are likely 

to remain the backbone of di stance education for some time to come. In printed text a number 

of features are included to help learners to grasp the required knowledge and as well as to 

develop conceptual learning. Printed text, in di stance education includes, exercises on the 

application of basic principles, explanation of different concepts expressed in different words, 

symbols and illustrations which help the learners to learn independentl y. This means, di stance 

materials (modules) are self instructional which are prepared in such a way to build the teacher 

in it and try to make the learners feel free as a cl assroom situation. Writing or preparing a print 
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material for di stance education is quite di fferent from that of conventional learning system. 

Stride ,IGNOU- (2000: 8-9) shows that in preparation of learning materials (modules)the most 

vital point is to keep the learners in mind and assume that the writers are tutoring an individual 

learner. Hence, Individuals who prepare it always think of the learners first. He further 

elaborates that to make these practical di stance materials / modules should 

>- Help the individual learners find their way into and around the subject by repeating 

content in different ways and at different stages. 

>- Tell learners what they need to do before go ing through the material and make clear 

what learners should be able to do on the completion of the material. 

>- Advise learners how to tackle the work (how much time to allow for different sections, 

how to plan for an assignment) by explaining the subject matter in such a way that the 

learners can relate it to what they already know. 

>- Encourage learners to make what ever effort is needed in coming to grips with the 

subject and doing exercises and activities that make them work with the subject matter­

rather than merely read it ; 

>- Give the learners feedback on these exercises and activities enabling them to judge for 

themselves whether they are learning successfu ll y and to sum up their learning at the 

end of the unit. 

Dodds (1983) points out the potential advantages and di sadvantages of print materials as they 

target the learners on the time of their preparation as follo ws: -

>- Extremely portable: the learners can use them at any locati ons wherever they are 

>- High comfort level: Most of distance learners feel very comfortable using print material 

to learn. 

>- Permanence: - the printed material can be used as references for future use. 

>- It is cost effective: the expenses of creating, duplicating and di stributing of printi ng 

di stance materials have littl e expense. 
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>- Readily available: many of di stance learn ing materials have an advantage of saving the 

time of finding another customs materials. 

Although printed materials have the above advantages, they also have disadvantages or 

drawbacks. Some of these as it ind icated by Dodds (1983) are: 

>- It lacks interaction: it does not generall y provide or built in interactions by its own, 

rather, it has to be supported by additional technologies like E-mail. 

>- It is not appropriate for teaching languages and visual concepts. 

>- It requires read ing and comprehending skill fi-om the learner. 

>- Time delay: it needs some days or weeks to travel between the students and teacher. 

>- Goes out of date soon and mistakes can't easil y be rectified once printed. 

Rowntree, (1997: II) discussed on that print materials prepared for di stance education program 

should be self instructional which carry out all the function of a conventional teacher such as: 

guid ing, motivating, stimulating, expounding, explaini ng, reminding, aski ng questions, 

discussing alternative answers and so on. This means since all these elements stimulate 

classroom situations, they help learners to feel like students in the conventional school system. 

2.9.2 Broadcasting Media 

Radio and TV are broadcasting Medias. One of the advantages of broadcasting media is it 

fastness to address the public. It covers a wide range of people. Radio is used for deli vering 

education at a distance right from the time of its innovation. It is used to provide education for 

all learners at the same time even though they are in different locations. Radio is relati vely 

cheap and is equivalent to good lecturing without a visual focus. It is easy for students to be 

distracted unless the learners take notes (keegan 1986: 190).later; radio learning was enhanced 

by telephone conferences calls during or after the initial audio presentation. Both radio and 

telephone leal11ing are usuall y incorporated with print material as part of the deli vering system. 
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As it is cited by Manjulika (J 996: III) radio is an effective tool in distance education as it is 

well suited for distance learners. It is a home based medium and also a widely owned medium 

in rural and remote areas. EMA (1999: 13) shows that rad io in distance education has enormous 

potential to cover very large audience and reach isolated spots. However, because of technical 

problems and by social factors like language, its range may be limited to in tenns of area 

coverage. This same publication indi cates that, radio has varied application in di stance learn ing 

which include support to di stance students, information for li stening gro ups and in format ion 

services of various kinds. Although rad io has no pennanency in its broadcast, it is a good means 

of conveying impression and enlightening topics readers are already familiar with. In distance 

education program tutorials can be disseminated for students in responses to commonly felt 

difficulties. 

Well-made educational television program is also good for publicity. They are also excellent 

means for providing infonnation and demonstrating skills because it is possible to show actions 

and places that can not be seen in any other way. The aim of production of educational TV, as 

Keegan (J 986: 145) thinks is generall y to enable students to observe evidences, to analyze it to 

develop an argument from it and to draw conclusions from it. As it is more interesting and give 

options for audience, people often prefer TV than radio. Moreover, it gives possibility to see 

different natural places, geographical and science features. 

Videotapes are much better educationally than broadcast TV. Because they can be stopped and 

replayed which allow time, for students to think and take notes. Video teaching may take forms 

of television program, video segments and interacti ve video. Since videotape bring pictures and 

audio together it has a paramount advantage such as : complex or abstract concepts can be 

illustrated through visual simulation. It can al so preserve or capture events as they happen for a 

long time. If it is properly used, it is very effective for introducing, summmizing and reviewing 

concepts. 

Audio refers to recorded sounds selected for teaching purpose which is mainly concerned abo ut 

human voice. They are relevant to leal11 ing at a distance because sound can be a very powerful 

medium in distance learning. It may take the form of radio and audio cassettes. The audio 

cassettes are much useful and user-fri endl y in that it does not force learners to be sitting at a 
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fi xed times like a radio transmission .It gives them an opportunity to li sten whenever they like 

and as often as they need. (Rowntree 1992: 107). 

In di stance learning as indicated by the above wri ters, there are three main ways of using audio 

in a di stance learning which includes listening, li stening and looking, and li stening, looking and 

doing. The writer further elaborate that the different uses of audio-teaching as: -it gives learners 

a reli ef from reading, it gives means of leaming while doing other things, it helps learners to 

practi ce different skills, it al so gives chance for learners to say things that aren' t so easil y 

expressed in print. 

2.9.3 Computer Teaching 

Computers can contribute a lot for learning and teaching at a di stance, mainly it gives access to 

other media like: interactive video, CD-Rom, and other data bases and storage media . In 

addition, they make it possible for learners to talk to one another and with thei r tutors using pre­

programmed "course ware". They are also used to provide direct teaching ( Rowntree 

1992: 11 3). According to Moor and kearsley (1 996:85) computer based instruction (CBI) refers 

to instructional programs that the student uses alone on a personal computer. He further stated 

that, the program is usuall y provided on CD_ ROMS, in multimedia fonnat (graphics, text, 

sound, and video) . 

2.10 Student Support Service in Distance Education 

Learning at a di stance is more complex and challenging task which requIres motivation, 

planning and the ability to analyze and apply the infonnation being taught. As it is revealed by 

Sheets (1 992) learning at a di stance become complex and a challenge for several reasons like: 

Many of the students are adult, have jobs and families and other social responsibility. 

Coordinating all these different areas of life needs its own time which share their spare 

time and thi s in turn influences their studies. 

38 



In addition, many of the di stance learners register in di stance program either to obtain a 

degree to qualify fo r a better job or to broaden their education without concentrating to 

the degree obtained. 

Communication between student and teacher may not be comfoliable because of the 

inaccessibili ty of technical delivery system. 

All these and other factors make the di stance learning environment challenging. To make 

learners successful in their learning at a di stance, the institution design and offer a well 

structured quality student suppOli service so as to create two- way educational communication 

possible. As Ramanujam ( 2000:8 ) indicates, in di stance education, learner support cover a 

wide range of functioning , starting from producing learning materi als and making them 

ava ilable to di stance learners up to arranging face-to-face contact and conducting examination 

and providing the final result. Garrison (1 987) in TOJDE (2004) defined learner support as 

"The resources that learners can access in order to carry out the learning processes." In this 

same publication Garrison (1 986) observes suppOli in distance education is concerned with a 

range of human and non-human resources to guide and fac ili tate the educational transaction. 

According to him, these resources may include library facilities, various media and software 

programs, community leaders, or they could be various socio economic vari ables such as 

student' s fi nancial self- sufficiency and capacity to cope with their roles and responsib il ities in 

the family and community. 

Distance learners need di fferent kinds of suppOli from the institution in the courses that they are 

registered to learn . The reasons why they need such supports can be their newness fo r the 

program, or they may li ve alone where neither the teachers nor fellow students may not be 

physicall y present to clari fy, discuss, or to help them. So they have no chance to raise issues 

which are di ffi cul t to them .To overcome such problems; di stance learners need high support 

from their institution. Since leamers came from di fferent background the kind of support they 

need vary from individual to individual and from course to course. Regardi ng this, Thorpe(l 988 

:75) states that the student support system are designed to respond as far as poss ible to 

individual needs, and typica lly include the provision of suppOl1 through tutors ( Mentors), 

counselors ( advisors, guidance and counselors) and center based staff ( academics, librarians 
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,computer specialists and so on ). In addition, the service should incorporate with in the self 

learning materials the Ieal11ing system and assignment marking. 

The objectives of students' support services, as the experience of Indra Gandhi National Open 

Universi ty shows, first, facilitate the provision of different services to learn so as to help them 

gainfully to util ize the leal11ing package. Secondly, to enable leal11ers to stud y effecti vely and 

to make their choices and decisions by providing them guidance and help tlu'ough academic, 

administrative and information provision and third ly, providing human element in di stance 

education in order to reduce leal11ers sense of isolation caused by lack of regular personal 

contact. (EMT; 1990: 64). As Paul (1990:93) writes that an institutions commitment to strong 

leal11er support services is critical to the fundamental value of opening up accesses to a 

university education . . Similarly, Keegan (1989:78) shows, the provision of leal11er support 

services that di stinguish di stance education from private stud y and teach- yo urself programs. 

The main objective of leal11er support services, therefore, motivates leal11ers, keeping them on 

the right track and encouraging them to make use of the leal11ing faci lities. 

Talbot (2003:58-66) categorized the kind of support which distance leal11er seeks in to ; supp0l1 

from the tutor, from other students, from the course administration from family and friends and 

suppol1 from those at work. TOJDE in its October 2004 publication described the leal11er 

support system in to four aspects learner needs, content, institutional and the technology, it 

emphasized that the suppol1 that the distance learner obtain should focus in relation to these 

four aspects. 

Hodgdsu (1986:56) in TOJDE gave high consideration to support system. He wrote "suppOl1 

systems contribute to the process of a course as do the leal11ing materials." Molefi (2002) 

indicates that, the amount of support services an institution can offer largely depends on the 

capacity and resources available in the institution. However, he said , these can be categori zed 

into two : (Academic and Administrative) 

Academic: which includes tutorial , advising and counseling services 

Administrative functions: such as emolment admission and registrati on; record keeping 

information provision; and delivery of study materials. 
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In addition to this, (Internet (2) 1997) categorized, the suppOli for distance leaming in to 

logistic suppOli, student suppOli and faculty suppoli. Ti lak, R. and Ruhi Esrigen (1998: I 02 ) 

categorized learner support services in to three i.e. instructional support which includes 

activities like individual and group tutoring discussions, academic advising and library services, 

counseling services like career guidance, diagnosing testing and counseling, study technique. 

Communication support which refers to giving feed-back, make avai lab le a telephone contact 

and the like. From the above description given by different authors, it is convenient for this 

paper to categorize and discuss the different types of support to Administrative and academic 

support. 

2.10.1 Administrative Support 

As indicated in the above discussion, administrative support refers to supports rel ated to the 

faculty or institution like: administrative processes, advisory and counseling services, student 

admission, record keeping, information provision and distribution of learning materials, 

preparation for tutorial, examination institutional regulations and other similar activities 

incorporate to the Administrative support given to the learner. In this kind of support, the 

management of the institution should prepare different standardize formats and send them to the 

learner on time which indicate the kind of support leamers get from the institution staliing from 

the time of learners application or admission from the office of the institutions in the form of 

infom1ation provision, distribution of materials, time-tabling for tutorial , examination and other 

related issues. Besides, change of center, probably courses or streams and the like are some of 

the support that distance learner get from their institutions. (Rumble: 1992) (Taboy; 2003) 

The other forms of support which include in administrative support are advisory and counseling 

servIces. Support in counseling focuses on study and examination techniques , in doing 

exercIses and TMA'S, in choosing what to study or quires for pre- application and course 

choices. Guidance on the other side focuses on the nature and ways of deli vering the course, 

how they so lve personal challenges and problems which are directl y related to their study and 

make their leaming difficult. In addition, the student should also get infonnation about the 

benefit of the courses in relation to their carriers, interests and further studies (Rumble, 
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1992:63). To generalize, distance learners can get the administrative support from both their 

tutor and the faculties of the institutions. Most of the students would like to know about the 

course which may be given, dates of attendance at the institution for short courses, submission 

dates for ass ignments, format in which assignments must be submitted, way of contacting thei r 

tutors or other students, and so on. From the above discussion, one can understand that 

administrative suppOlis are vital pmis of the institutions which have to be ready to support 

learners from the time of application to the final graduation of learners enrolled in the 

institution. 

2.10.2 Support from their Tutor 

In delivering di stance education programs students/ learners get support mainly from their 

tutors. As Talbet (2003:59) indicates that tutors in the distance education program are mostly 

course writers and experts in the field , they communicate with learners and interpret the ideas 

rai sed by learners related to the different aspects of the course, marking their assignments and 

ultimately deciding on a grade for learners work. Besides, they seek feedback from thei r 

learners at various stages of studying the module. 

TOJDE (2004) also explains that, the most important part of support in an educational 

transaction is teachers' support. Tutors, through offering guidance and direction can assist their 

students to achieve their goals and develop control of the educational process. This means, 

students in distance learning can have a chance to get sufficient supports form their tutors. 

2.10.3 Support from Other Students 

Although distance learners live scattered in different places, they make contacts and discuss 

course related issues in their spare time with each other. The benefits of being in touch wi th 

other students help them to be able to talk and share issues, concerns and ideas with each other. 

This in turn brings the 'apply' part of the learn ing cycle or help them to learn. [n expressing 

ones ideas which have been swimming around in ones mind to another create an excell ent way 

of refining those ideas, especially when others are prepared to li sten carefull y and give 
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constructive ideas. It also creates an opportunity to become familiar in using academic language 

which is specific to the course or subject (Talbot, 2003:61). Support between and among 

students build confidence in study the course. Isolation in studying or learn ing can be very 

destructive. When the time of inability to grasp a paliicular concept, and when others have 

found difficulty on a particular unit of the course materials just as difficult as one has, there is a 

way likely to learn by li stening to others discussing it. 

In general , in group discussion or getting suppOli from one another have a great input to make 

the course understandable.) Discussing with other students and peers motivate and push learners 

to get through the next unit of materials to be ready for discussion. In addition, making friend s 

with others on the same course can be one of the most rewarding aspects of studying. 

2.10.4. Support from Family and Friends 

In addition to all the above support which is directly related to the course, Talbot (2003: 63) 

mentioned that support from family, and friends and from people at work plays a great role in 

distance studies. According to him, " thc wisc student is the one who cu ltivates mutual 

understanding about his studies with those with whom he lives and sociali zes. In addition to 

this, he also considers the suppOli of other people at work places impOltant. This may include, 

suppOlis given by a co lleague or line manger that provides a helpful ideas, infonnation and also 

encouragement in what the leamers is doing". In some cases, when the field of study that the 

learners chose are related to the work, getting help fonn whom the learner will need 

information or cooperation is critical, because they can support them in giving comments ideas 

and clarification on the assignments before learner hand them to their tutor 

2.11. Face-to-Face Tutorials 

Distance leamers occasionally come to a selected center for tutorials where both the tutor and 

di stance leamers appear physically in a tutorial centers. Tutors, assist tutees in their leaming by 

creating conducive environment which help leamers to share insights and experiences with one 

another. 
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In any educational system, to complete the program successfu lly, the interaction between 

students and the instructor is vital. Unlike the conventional face-to-face classroom situation, the 

interaction between (tutors) teachers and leamers is unique, in its nature. As it ind icated by 

Holmberg (2000: 106) there is a great variety between the conventional and di stance education 

system in the way students interact with their instructors. Most of the time, because of their 

characteri sti ca ll y di fference from the regular conventional learners, Distance Learners need 

help which strengthen their stud y skill s and ab ility to learn . Among others, tutoria l serv ice is 

one of the ways in which leamers get assistance such help and an interaction is made between 

the tutor and the learner. In di stance education tutorial service refers to a process through whi ch 

a student can get additional assistance with hi slher course work from a professional. 

There are many ways of giving tutori al service of distance learners. Some of these are using 

telephone, fax, electronic mail , by post and face-to-face tutorial s. Since such mechanisms are 

highl y depend on the availability of the infi'astructure facilities, the face-to-face tutori al is 

common and widely applicable in most Distance Education providing institutes. 

2.12. Assessment of Learners Performance in Distance Education 

In most di stance education systems assessment of student performance is done usmg 

combination of continuous assessment and Tutor Marked Assignments (TMA) and end course 

examination at the end of the courses and in some mid exams may also be given (Rumble, 

1992) He fu rther discussed that, continuous assessment in Distance Education is fO llnative and 

usuall y determined by learners perfo rmance in written assignment. The percentage it accounts 

fro m the overall evaluation of a given course vari es depending on the credit hour of the course 

and also on the philosophical out look of the system. (Rowntree 2000 :70) 

The final end course exams is conducted in some selected centers or examination hal ls which 

are considered some how as centers for loca lities fo r a group of learners. However, learners 

fi'o m very remote local ities are forced to travel to some di stance take exam. The institution 

should give due attention for the overall security such as guardi ng the exam paper in the time of 

invigi lation. The answer sheets and genui nely mark ing of the answer sheets wo uld app ly pri or 

to, during and the post time of the examination. (Rumble, 1992) 
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The common wealth of leaming in its publication 'Tutoring in open and di stance leaming' 

(2003 :81) states that, unlike conventional education in which assessment made in face-to-face 

leaming which often includes patiicipation in classroom interaction, assessment in Distance 

Leal11ing is often based largely on assignments which leamers do and send to their tutors. In 

addition, in a face-to-face classroom situation teachers can use their observation of learners in 

action as indicators of leamers' strengths and weaknesses whereas; in Distance Learning system 

tutors rely on assignments or subtle messages in other communication with learners. The book 

fUliher discusses the use and purpose of assessment and feedback in distance education as:-

~ A guide to learners about the essential elements of the course. 

~ Indicators ofl earner progress and learner and tutor. 

~ A focal point of dialogue between leamer and tutor. 

~ A means of verifyi ng and validating learner achievements. 

~ Indicators of the strength and weaknesses of the course material s. 

~ Indicators to the educational institution of quality issues. 

In general, Assessment of Learners Performance answers the questions 'How am I doing?' on 

the side of the learner. Because, di stance Leamers are at a di stance from the learning context 

and lack the formal interaction that learners get in a face-to-face setting, and they rely on tutor 

feedback and comments on their assigmnent. On the side of the tutors, assessment of student 

assigmnent helps them to diagnose areas that need reinforcement or remedial help by 

identifying learners' strengths and weaknesses. Besides, it helps them to: 

o Identify learners' areas of understanding. 

o Assess study skills, such as academic ski ll s, writing, analysis or technical skill s in 

application of principles to practice. 

o Pin point areas of difficulty related to lack of background or a weak skill area, and 

develop strategies to help the learner deal with his difficulties. 

o Leal11 more about leal11ers' interest and concerns. 

To summarize, it is important and relevant to share these potential advantages, in doing 

assignment and getting feedback. The tutor give due attention on their feedback and comments 

because, on the content of the course leal11ers except acknowledgement and confinnation, 

45 



thoroughness, 0ppol1unity for clarification, respect and timeliness. Prompt marking and rep ly is 

al so expected from the side of the tutor (Rumble, 1992). 

Moreover assessment, for learners can 

Show progress, indicating what has been achieved and what needs to be done. 

Provide an objective measurement that serves as point of reference for further work. 

Allow opportunities to ask tutors questions or rai se content issues. 

Illuminate expected standards for ass ignments. 

Provide information on additional resources to address weak areas or to pursue topics in 

greater depth. (common wealth oflearning:2000:82) 

To summarize, to share such potential advantages from doing assignment and getting feedback, 

the tutor gives due attention on their feedback and comments. Because" learners expect 

acknowledgement and confirmation on their work apart from the feedbacks which is directly 

related to the content of the course. 
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CHAPTER THREE 

3. Presentation and Analysis of Data 

This chapter deals with the presentation and analysis of the findings of the research. It focuses 

on the following major headings related to the bas ic questions of the study: 

3. 1 . Characteri sti cs of the Respondents. 

3. 1.1 Learners' View on Learning at a Distance Mode 

3. 1.2 Training of Tutors for Being a Tutor For Distance Learners 

3.2. Means of Deli vering the Program. 

3.3 . Ways of Student Support Services. 

3.4 . Tutor Marked Assignment and Tutorial s. 

3.5 Exam Administration. 

3.6 Problems Related To Learning At A Distance 

3.7 Recommended Solution For Making Distance Education Program 

Successful 

To start the anal ysis the characteristics of respondents, in terms of sex, age, mmital status, years 

of experience, program enrolled, monthly income, etc are discussed. Then the subsequent parts, 

that is issues under 3.2 through 3.7 deals with the analysis of the findings of the study on the 

basis of the refl ections and opinion of the respondents of the study. 

In doing the research, the data was collected from the respondents through questionnaires which 

comprised both close and open ended items. For anal ysis and discussion purposes, the co llected 

data were organized into tables, and then frequencies and percentages were mai nl y computed 

based on each data entries. Moreover, to quantify, explore and describe differences and 

similarities between different groups of respondents, mean, standard deviation and one - way 

AN OVA test were employed. 
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3.1. Characteristics of the Study Population 

As it was indicated in chapter one of thi s study, questionnaires and structured interviews were 

the two major data collection instruments used in the study. The questionnaires were distributed 

to 300 distance education learners and 52 tutors. Additionally fi ve di stance education 

coordinators and five experts from the sample institutions were interviewed . Out of these 

di stributed questionnaires, 100 percent of the questionnaires from both tutors and distance 

learners were filled out and returned. 

Accordingly, the characteristics of the study population in terms of sex, age, marital status, 

qualifications, employment conditions, experience, and monthly income were examined based 

on the responses obtained from the first section of the returned and valid questionnaires. Hence, 

table I and table 2 can give evidences to thi s goal. 

Table 1: Frequencies and Percentage Responses of the Characteristics of Respondents 

N. Respondents 

0 Question Item Response Item Dist iearner(N=300) Tutors (N=52) 
Freq % Freq % 

1. Sex A) Male 205 68.3 44 84.6 
B) Female 95 31.7 8 15.4 

Total 300 100 52 100 
2. Age A) 20 - 30 years 74 24.7 13 25 

B) 31 - 40 years 136 45.3 33 63.5 

C) 41 - 50 years 86 28.7 6 11.5 
D) 51 and above 41 1.3 - -

Total 300 100 52 100 

3. Marital status A) Married 200 66.7 17 32.7 
B) Single 88 29.3 35 67.3 

C) Divorced/ Widow 12 4.0 - -

Total 300 100 52 100 
4. Qualification A) Diploma - - - -

B) BN BSC / B.Ed/LLM - - 38 73. 1 
C)MNMSC - - 14 26.9 

Total - - 52 100 
5. Employment A) Government 225 75.0 - -

status B) Private 49 16.3 - -
C) Self-employed 18 6.0 - -

D) Unemployed 8 2.7 - -
Total 300 100 - -
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As it can be seen in the item one of the above table (table I), 205 (68.3%) of learners and 44 

(84.6%) of tutors were male respondents. The other 95 (3 1.7%) and 8 ( 15. 1 %) of learners and 

tutors respecti vely were females. This shows that, most of the respondents included in the study 

were males which may mean that the participation rates of females are very low? 

Femal 

15.1% 

Male 

84.6% 

Figure I. Sex Ratio of Tutor H.cspontl cnls 

Female 

.3% 

Figure 2. Sex Ratio Learner Respo ndcnlS 

When we observe ages of the respondents, item 2 in table I shows that the majori ty (45 .3%) of 

learners and (63.5%) of tutors lie between 31 and 40 years. Among the remaining lea rner 

respondents some 24.7% and 28.7% were between 20-30 years and 41-50 years respectively. 

Likewise, 25% and 11.5% of tutors were between 20-30 and 41-50 years respectively. 

(41-50) (Above 50) 1.3% 

(20-30) (41-50) 28.7% 
0) 

7% 

(3 1-40) 

63.5% 

--:7"--
(3 1-40) 

45.3% 
Figure 3. Age C:lIl'go ry ofTulor Respo lld ent s Fig ure 4. Age Ca tegory of Ll',l rncr Ilcs pondcnl s 

The respondents were also asked about their marital status. As thei r responses in item 3 of tab le 

I were 66 .7% and 32.7% of the learners and tutors were married whereas, 88 (29.3%) and 

35(67.3%) of learners and tutors were single respectively. Th is can te lls us that, the majority of 
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the learners and reasonable numbers of tutors have family comm itment and responsibil ities 

which could affect their learning and tutoring. 

67.3% 

Single 

Figure 5, Marital Status of Tutor Ilcspondc nts 

Widow/4 .0% 
di vorce 

Single 

29.3% 

Figure 6. Ma rit ll l Statu s of Lea rner I~cspondc llt s 

The table shows that, out of the tota l tutor respondents 38 (73. 1%) and 14 (26.9%) have First 

Degree and MA/MSc degree respective ly in thei r fi eld of study. This shows that, the distance 

education inst itutions fu lfill or meet the required quali fication standards to teach diploma leve l 

learners. From this one can assume that, tutors who participate in the program have the 

necessary knowledge in the courses they tutor. 

Unemployed 3.0% 

Self employed 

6.3% 

Private 
Organizations 

16.0% 

,----/5.0% 

Figurr 7. Employment Condit io n of Learner Res pond ent 

MAIMS 

26.9% 

Figure 8. Tulors Qualifi ca tion 

In relation to the working situation of learners the majority (75%) of learners were government 

employees, On the other hand, 16.3% and 6% of learners were employed in private organization 
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and self employed respectivel y. This indicates that learners may face problems in getting 

permission for exam time and tutorial sessions. There were also few (2 .7%) learners who 

rep0l1ed had no work. 

Table 2: Frequencies and Percentages of Characteristics of Tutor Respondents. 

Tutors N=52 
No Question items Response Items Freq % 

• 1 - 2 35 67.3 

• 3 - 5 16 30.8 

• Above 5 I 1.9 
I Work experience Total 52 100 

• 0 - 2 27 5 1. 92 

• 3 - 4 10 19.23 

• 5 - 6 7 13.46 
2. Experience as a tutor (in years) • More than 6 8 15.38 

Total 52 100 

• 300 - 500 - -
• 50 1 - 1000 I 1. 9 

• 1001 - 1500 19 36.5 

• 150 1 - 2000 32 6 1. 5 

• 2000 and above - -
3. Monthly income 

52 100 Total 

. Full time 16 30.7 

• Part time/ contract 36 69.3 
4. Tutor status Total 52 100 

As it clearly shown in the table, tutors were asked about their experiences as a tutor and in the 

di stance education program of the co lleges. Consequently, as item I and 2 of tab le 2 shows, the 

majority (98. 1 %) of tutors had work experience which lies between 3-4 years in tutoring 

di stance learners. This reveals that, tutors had enough experience which can help them to assist 

the learners. As to their incomes, 36.5% and 61.5% of tutor respondents earn monthly salaries 

which lie between 1001- 1500 and 150 1-2000 respectively. Item 4 of the above tab le revealed 

whether tutors were fu ll time workers or pal1 time (contract) employes. As the data indicates, 

out of 52 tutors only 16 (30.7%) of tutors were full time employee. All the rest of tutors which 

comprise 36 (69.3 %) serve as part time or on contractual basis. From thi s, one can infer that, 
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most of the tutors come to the institution only at the time of tutorial sessions; thi s may minimize 

the support they give to distance leamers .. 

3.1.1 Learners View on Learning in a Distance Mode 

Learners were asked questions related to their views on learning in a Distance Education Program. 

Their responses for questions like: the reason why they were enrolled in a distance mode and their 

perception after joining the program. Their responses were summarized in the fo llowing table. 

Table 3: Frequencies and Percentages of Learners' View on Distance Education 

N Learne."s =(300) 
0 Question items Response Items Freq % 

• Lack of other alternatives 25 8.3 3 

• To satisfy academic curiosity 87 29.0 

• It was the best option 54 18.0 
1 Reasons for Joining • Unavai lability of courses in the near by collages I .3 

Distance Program 
• Convenient to study on my own pace 133 44.33 

Total 
• Very suitable 197 65 .7 

• Some what suitable 94 31.3 
2 Suitabi lity of learnin • Not suitable 9 3.0 

at a distance mode Total 
• Availability of appropriate time table 72 24.0 

• Help me to adiust my pace according to my speed 137 45. 7 

3 If very suitable , in • Have carefu ll y prepared materials 77 25.7 
what sense • Have good coordination 14 4.7 

Total 

Among other things, one of the benefits of learning at a di stance mode is its convenience to 

learners to study in accordance to their time, and pace. Such an advantage of di stance education 

were designated by 44.33 % of them. Others (29.0%) said that they joined the di stance mode to 

satisfy their academic curiosity. On the other hand, 18.0% of the respondents indicated that they 

joined the di stance mode because it was the best option to continue their education. According 

to the responses of the respondents and different written materials indicated that di stance 

education, in its very nature, is convenient to different kinds of learners, thi s is because, it gives 
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them chance to adjust the time and pace to study and complete the course. Because of such 

major benefit s, most learners make distance education their preference. 

In item 2 of table 3, respondents were asked about the suitability of the program to their study. 

About, 97.0% of learners expressed that learning at a di stance mode is very suitable for them. , 
Respondents, who said learning at a di stance mode is very suitable, were asked, how or in what 

way it was suitable to them. Accordingly, as indicated in the table above, being able to determine 

ones own pace and time was the very reason indicated by 45 .7% of respondents. One of the 

advantages of learning at a di stance mode as Brown (1997:3) indicated is its flexibilit y in which 

learners have the opportunity of choosing the time and even sometimes the course according to 

once own interest. This means, everyone, in any situation can attend hislher learning through 

di stance program. 

3.1.2 Training of Tutors in Distance Learning 

All professions in organization need their employees to have upgrading or refreshers training to 

ensure them become efficient in their performances. Organizations also places high emphasis for 

training so as to develop the potentials of its employees. Similarly, in distance education, tutors also 

need to have the necessary human skill s to properl y interact with learners and grasp the concepts 

related to distance education which help them to perforn1 their tutoring. In thi s regard tutors were 

asked questions pertinent to the training areas in which they may have chances to participate. The 

following tabl e portrays the summary of responses of tutors. 
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Table: 4 Frequencies and Percentages of Responses on participation to Areas of 

T.oaining 

Tutors ( 52) 
N Area of Train.in.g offered to you Yes No 
0 Freq % Fre~ % 
I Pre- ori entation 37 71.15 15 28.84 
2 Concepts on distance education. 3 5.76 49 94.23 
3 Characteristics of di stance learners. - - 52 100 
4 Effective teaching in di stance education . 3 5.76 49 94.23 
5 Face to face tuition . - -- 52 100 
6 Use ofTMA and its handling mechanism . - - 52 100 
7 Techniques of giving feedback . - - 52 100 
8 Ways of handling distance learner. 3 5.76 49 94.23 
9 Correspondence tuition . - - 52 100 
10 Role of tutor in distance educati on. - - 52 100 

T utors in most cases are, teachers who are graduates fro m uni versities and co lleges with the 

minimum quali fication of first degree in the area they tutor and are a full t ime employees in 

regu lar schools. As it was indicated in chapter two of the stud y, the other settings and 

characteristics of learner were scattered in so many directions wh ich need suffi cient 

knowledge and training abilities on the side of tutors. However, as it can be seen from the 

table almost all the tutors in di stance education institution had not taken any kind of 

training on issues like: the different concepts of distance education, characteri stics of 

distance learner 's and tutori al related issues which are more useful In tutoring di stance 

learners. 

Among the respondents 37 (71.15%) of them explain that the institutions gave them 

induction on the governing princ iples and working procedures w hen they begun to 

tutoring . One of the reason, wh ich was indicated in li teratures was almost all of tutors 

were pat1 time employee for the institutions. The interviews held with the heads and 

ex pel1s of the institutions assert that institutions have not given training or wo rkshops to 

tutors . 
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Serving as a tutor in di stance education program, requires the knowledge of learners' 

charactelistics in tenns of hislher background knowledge, age category, working behavior 

and other related issues. To have such an overall understanding, tutors must be exposed to 

such information. Regarding this, item 3 of the table shows, the institutions did not provide 

them the necessary training. From this one can infer that tutors in di stance education 

institutions lack the knowledge of their learners which may create problem in 

communicating with them. By the same token, item 5, 6 and 9 clearly shows that, almost 

all of the respondents assert that, they did not get any training on face to face tuition, 

use ofTMA and its handling mechanisms and techniques of giving feedback. All this imply 

that lack of training on distance education may de-motivate tutors from giving suffici ent 

support for learners. So learners may not get what they want from their tutors. 

3.2. Course Material Designing and Distribution 

In provIsIon of di stance education program, course material preparation takes the first main 

activity which needs to have sufficient information about the level and background of the 

learners. The course designers should make careful assessment of distance leamers so as to 

make the materials self instructive that can match with the level of the learners and should 

include suffi cient infonnation, enough practi cal work, self assessment exercises and enough 

number of assignments for submission. 

In this regard, among other factors that could be considered as important points in preparation 

of di stance education modules, the major ones were presented to the respondents to be rated in 

a fi ve point scale; ( from strongly agree=5, agree=4, I am not sure=3 disagree=2 to strongly 

di sagree= I). Hence, the expected mean value for each statement was 3.0. A response mean 

below 3.0 was considered to indicate level of disagreement with the statement and above 3.0 

was considered to indicate level of agreement. For the ease of analys is, the average mean value 

of the data gathered from the respondents were classified as, < 2.5= complete disagreement, 

2.5-3.00. Uncertainty and mean value greater than 3.00= complete agreement. More over, One­

Way ANOYA was employed. To test whether there was a difference in perception about the 

level of agreement of the points raised on the table whi ch are related to the contents of the 
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course material s. Accordingly, the responses of the respondents were summarized and are 

presented in the following table. 

Table: 5. Mean Value and Standard Deviation of Responses with Regard to the Quality of the 

Course Materials 

N 
0 

A 

I 

2 

3 

4 

5 

B 

6 

7 

8 

9 

Learners Tutors Comparing 
Question items (N=300) (N=52) means 

Course Materials Are:- mean St.De mean St. De F 

Match with the level of the leamer 4. 10 .890 402 .9 18 .36 1 

Include sufficient infonmation's about the course. 4.21 .757 3.88 1.096 6.920 

Include enough practical work 4.25 .684 4.08 1.064 2.264 

Include sufficient self assessment exercises 4.35 .703 3.94 1.21 I 11.385 

Contain enough number of assignments 3.81 1.064 3.67 1.354 .640 

The Course Contents Are:-

Related to the objectives of the course 4.01 1.087 3.29 1.499 17.268 

Have clear objectives 4.26 .820 3.87 1.205 8.626 

Sufficient time to complete the course 4.02 .961 3. 17 1.543 28.002 

Give opportunity for discussion 4.16 .883 3.87 1.172 4.544 

«2.5- complete dIsagreement, 2.5_ 3.00- undecided, and.>3 .00- complete agreement.) *slgntficance difference at O.OSdf 

As one can easily see from the table above, the mean scores for item 1- 5 do not vary greatly or 

fall almost in one category i.e.> .3.00. This shows that, both leamers and tutor respondents 

agreed that the prepared course materials were self instructional which contain the necessary 

basic knowledge about the course and also contain enough practical activities and self 

assessment exercises which help them to check their progress in their study. This implies that, 

leamers can read and understand the course materials easily. However, there is statistically 

significant difference between respondents in item 5 of the table. In line with this , the data 

obtained from Deans and Heads of distance education institutions through interview, revealed 

that , in preparation of the course material s emphasis was given to make the materials more 

student centered and self instructional which fit in with the level of the leamers. However, the 

result of one way ANOV A test shows that there is statistically significant difference between 

learners and tutors in express ing their agreement in the match of the course materials with the 
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level of the leamer, the inclusion of enough practical work and the number of ass ignments 

embodied in it which are presents in item 1,3 and 5 of the table. 

Regarding issues related to the content of the course material in tenns of its relevance, amount 

of time given to cover, clarity of the objectives of the course and the availability of di scussion 

questions, both tutor and learner respondents have agreed on item 6, 7&8 of the table with the 

mean value of > 3.00. This implies that the courses prepared for distance education program 

were relevant, and had clear instructional objectives. However, the associated p-value of the 

ANOYA test shows level of significance which is less than 0.05 in the perception of the two 

respondents which indicates that there is stati stically significant difference in the mean response 

of the two groups. 

As item 9 of the table shows both tutor and learner respondents agreed that the content of the 

course was prepared in a way that it gives a good opportunity for learners to make discussion by 

their own or with their group mates. Concerning the preparation of the course, an interview 

question rai sed for both tutors and administrative workers of the sample institutions. Which said 

"who are responsible to prepare the course material for the institution", According to their 

response, distance education giving institutions took all responsibilities for preparing the course 

material s under their distance education unit. They further expressed that, most of the time each 

subject area department of the unit used subj ect matter specialization and prior experience in 

prepanng distance education course materials as a criteria for writing or preparing course 

materials. From thi s one can say that, course writers are knowledgeable and have good 

exposure in preparing course material for distance program. 

3.3 Media Employed In Course Material Distribution and Associated 

Problems 

Obviously, in provision of di stance education, the selection of appropriate media and finding a 

better way for reaching the material to individual learners is vital. It needs great concel1l as 

equall y as to the preparation of course materials. In relation to this, the respondents of the study 

were asked questions that are pe11inent to media employed for the distribution of course 
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materials from the institution to the learners, and problems associated with it. The following 

table portrays the summary of responses as perceived by the respondents. 

Table 6: Frequencies and Percentages of Respondent Responses on Course Material Distribution 

N 
0 

I 

2 

3 

Learners Tutors 
Question items Response Items Freq % Fre(. 

• On time 94 31.3 50 96.2 
Course materials • Not on time 206 68.7 2 3.8 
distributed TOTAL 300 100 52 100 

• During registration time 156 52.0 25 48.1 

• After registration time 99 33.0 - -

• During exam time 24 8.0 7 13 .5 

• During tutorial time 5 1. 7 17 32.6 
Time of delivering 

At any time convenient to me 16 5.3 3 5.8 • the course materials 
TOTAL 300 100 100 52 

• Printed module 262 87.33 37 67.3 

• radio broadcast - - - -

• TV program - - - -
• Recorded cassette 38 12.66 17 32 .7 

Media used to deliver 
Computer aided instruction • - - - -

the program 
• Internet(F.-Ieal11i ng) - - - -

TOTAL 300 100 52 100 

Item 1 of table 6 above shows that, the majority (68.7%) of learners confirmed that they could 

not recei ve the course materials on time; however, 96.2%of tutors took the course materials on 

time. This shows that there is a problem on the side of the institution in providing the course 

materials to the learners on time. Regarding this, shortage of some modules, or not making 

availab le the materials on time, and shOilage of time to collect the material from the instihltions 

were some of the weaknesses expressed by learners in the open ended questions. 

As item 2 of the same table shows 52% of learners indicated that they receive the course 

materials at the time of regi stration, whereas 33.0% of them indicated that they took the module 

after registration. This shows that the institutions dispatch the course material s during and after 

the time of registration. Tutors indicated that they collect the material s from the institution at 

the time of sign ing an agreement with the institutions. 
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Item 3 in table 6 indicate the mode or medias used by the institutions to deli ver the course. 

Consequentl y, 87.33% of learners and 67.33% of tutors asserted that the most prominent 

medium used to distribute the courses to the learner was the course module (print). In this case 

the provision of di stance education course materials still relies only on print modules which are 

an age old experi ence. About 11.66% of learners and 32.7 % of tutors, however, said that the 

recorded audio cassette was also used in addition to the printed module. Thus, it is an indication 

of the effOlis of some of the institutions to support the course material other than print which is 

encouraging, and should be appreciated by all concerned body. 

Table 7: Frequencies and Percentages of Responses on Media Used and Associated Problems 

N 
0 

I 

2 

3 

Learners Tutors 
Question items Response Items (N=300) (52) 

F % F % 
• Telephone 48 16.0 10 19.23 

• Personal conununication 13 4.33 7 13.46 

• E-mail - - - -
Means of communication 

At the time of tutorial session 239 79.66 35 67.30 
with your tutor I I earners • 

TOTAL 300 100 52 100 

* • Computer 100 27 .39 32 6 1.53 

Availabi lity of information • Internet 74 20.27 8 15.4 
communication • AV-player 176 48.22 30 57.69 
technologies • Not at all IS 4.11 - -

• Shortage of modules 126 42.0 - -
• Misplaced of pages 9 3.0 - -

Pertinent Problems • Editing problem 7 2.33 - -
• Delay in distribution ISO 50.0 - -

• Lack of clarity 8 2.66 - -
TOTAL 300 100 - -

*11111/tipfe responses 

The other issue rai sed on the table was means of communication which were used by both 

learner and tutors to communicate to one another. 79.66% of leamers and 67.3% of tutors 

asserted in item I of the above table that, in 111 0St cases, learners and tutors communicate in a 

face-to-face situation only at the time of tutorial sessions and in writi ng, learners send thei r 
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assignments for conection or grading and other demands they raised. Only 16.0% of leamers 

and 19.23% of tutors indicated that they made telephone communication with one another. 

Current ly, most of developing and developed countries use informati on communication 

technologies to their distance education program. Using such new and modern technologies 

make the provision of di stance education easier, especially for leamers. This is because they 

can attend the program no matter wherever they may be. When we see the situation in our 

country it is not given much attention yet, especially by the institutions. They are still relying on 

printed module whereas other countries are using E-leaming, satellite instruction , and audio­

video conferencing to sUPPOtt di stance learning 

In line with thi s, respondents were asked whether they have easy access to some of the 

technologies use for their study or not. As it is shown in item 2 of table 7, 33.33% of learners 

and 6 1.53% of tutors have a computer access which they can use for their stud y. This shows 

that the majority of distance leamers lack access to computer which can be considered as an 

obstacle to use modern technologies on the side of the institutions. Regarding audiovisual 

devices, item 2 of the same table indicates that, 176 (58.66%) of learners and 30 (5 7.69%) of 

tutors have complete access to audio visual player. This is one advantage that, the instituti ons 

use to support their course with A V - Materials. 

Even if they are few in number, 24.66 % of learners and 15.4% of tutors have an internet 

access. According to the data one can say that, the course prepared by distance education gi ving 

institutions can be supported with additional Medias like; CD-Rom, Video and recorded 

cassettes to make the course easil y accessible to the learners. As it is found in most literatures, 

at present, the use of modem infonnation technology for di stance program gets greater and 

greater acceptance by most of di stance education institutions through OLll the world . As part of 

the world, OLlr distance education providing institutions and at the same time learners in these 

institutions should strive to make it applicable. 

Respondents were also asked about problems they faced in di stribution of course materials 

(modules). As item 3 of table 7 shows, delay in distribution (50%) and shortage of module in 

some courses (42 %) were major problems rai sed by learner respondents. This means, the 
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distribution of course materials were not effecti ve which in tum create an obstacle on the pace 

of learners to complete the course on time. 

3.4 Support Services Given to Learners 

In the enhancement of education at a di stance mode, the availability o f student support service 

unit and additional support materi als are mandatory. Learners in di stance program need to get 

support on issues which are related to their study, mechanisms use to complete the program 

successfully and other related issues. In line with thi s respondents were asked to give their 

reflection on whether counseling services (academic and non-academic) were provided to them 

or not and the availability of additional supporting materials offered to them. The following two 

tables (table 5 and 6) depict the summary of resul ts observed in the find ings 

Table 8: Frequencies and Percentages of Respondents Responses on Advisory Services 

Learners =(300) Tutors = ( 52 
Areas oladvises A S R N A S R 

F 19 23 50 208 4 10 26 
Pre-application inquiry % 6.3 7.66 16.6 69.33 7.7 19.2 50.0 

F - 42 56 202 3 4 13 
Field choice % - 14 18.66 67.33 5.8 7.7 25.0 

Personal problems which affect F 10 27 30 233 5 2 14 
yo ur study % 3.3 9 10 77.66 9.6 3.8 26.9 

F 14 30 75 18 1 5 6 13 
For further study % 4.9 10 25 60.33 9.6 11 .5 25.0 

F 15 39 51 195 12 7 4 
Study technique % 5.0 13.0 17.0 65 .0 23. 1 13 .5 7.7 

F 6 49 87 158 - 5 16 
Exam taking strategy % 2.0 16.3 29.0 52.7 - 9.6 30.8 

F 16 74 59 151 15 7 10 
TMAs handling mechani sms % 5.3 24.7 19.7 50.3 28.8 13 .5 19.2 
Orientation prior information on F 40 150 60 50 - - -
rules and regulation of the institution % 13.3 50 20 16.6 - - -
Ways of presenting complaints F 15 20 45 220 - - -
and appealed % 5 6.66 15 73.33 - - -

A- a/ways, S- sometImes, R- rarely lIlId N- not at all 
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As one can see from the table, for the kind of advice and counseling support which the 

institutions offered to their learners, the majority, more than 68% of learners and 60% of tutors 

revealed that the institution did not provide any services in the area of fi eld of choice, pre 

application query, personal problems which hinders their study and infornlation related to 

further study. Different literatures indicate that, since di stance learners have taken most of the 

responsibility when they enrolled at a di stance mode, institutions have opened an office for 

gi ving advices and counseling services to them. Because it helps the institutions to sustain the 

number oflearners without wastage (dropout) 

Similarly, advices related to academic issues like study technique, exam taking strategy, and 

ways of handling tutor marking assignments were the points raised to the respondents. Here 

also 65% oflearners and 55.8% of tutors asserted that there was no guidance on study technique 

and similar issues. Likewise, 52 .7% of learners and 59.6% of tutors repOJ1ed that there is no 

such kind of advices given by the institutions on the points raised above. To make the teaching 

learning processes, be it in di stance or conventional mode, learners are in need of several 

relevant supports services from their respective institutions. Among these, ways of handling 

assignments, study technique and strategies used to prepare onesel f for exam have to be raised 

frequently while learners struggle for success in their learning. As the study shows, these types 

of support were not visible in distance education institutions. Lack of such supports may create 

problems which have their own negative impacts on the success of learners' performances, 

which needs much attention from such institutions. 

On the contrary, 16-20% of the respondents admitted that the insti tutions provide advisory and 

counseling services for some times in their stay in the institution. Thus, as the data shows, many 

learners in di stance education provision institutions did not get the necessary assistance and 

gu idance. On the other hand, 63.3% of learners confirmed that the institution provide 

orientation and prior infonnation on its rules and regulations sometimes in their stud y time. 

Regarding issues related to ways of presenting complaints and appeals 73.33% of learners gave 

their view that such kind of in formations was not given due attention by the institutions. In 

general, even if the availability of well organized and frequently execute advice and counseling 
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services help learners to develop their confidence of learning at a di stance mode, as the data 

indicates, the institutions failed to do so. 

3.5 A vailability of Supplementary Materials 

One of the suppOlis given for di stance learners is alTanging different materi als which support 

learners in their learning. According to thi s learners were asked to tell abo ut the availability of 

supplementary materials in their respective institution. Their reactions are summarized in the 

followi ng table. 

Table 9: Frequencies and Percentages of Learner Responses on Availability of 

Supplementary Materials 

Learners ( N=300) 
Available Yes No Total 

No course Materials F % F % F % 
1 Audio Cassette 47 15.7 253 84.3 300 100 

2 Video Cassette 2 1 7.0 279 93.0 300 100 

3 CD-Rom 13 4.3 287 95.7 300 100 

4 Course calendar 207 69.0 93 31.0 300 100 

5 Infonnation booklet 167 55.7 133 44.3 300 100 

6 Reference material 55 18.3 245 81.7 300 100 

As shown in item I, 2, and 3 of table 9 the vast majority of respondents confirmed that the non 

availability of audio and video cassette and CD-Rom in the institutions as a supplementary 

course materials which ought to suppOti their learning. Thi s verifi es that di stance education 

institutions do not use additional materi als to support the program. As most of the respondents 

fi ll on the spaces provided for "if any other" item on the questionnaire, using such additional 

materials in the provision of courses make learning situations easy and minimize the felling of 

boredom created by depending onl y on the print module throughout the whole courses. 

It was also affi nned by 69% of the respondent that the institution di scharged to them course 

calendars and infonnation booklets. This can be considered as an acceptable practice which 
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helps distance leal11ers to adjust their programs accordingly. Regarding reference materials, 

8 1.7% of respondents witnessed that, there were no reference materials prepared by the 

institutions for them. Thus, it clearly shows that, the distance education programs given by 

private higher institutions were highly dependent on pre- prepared printed materials only. In 

general, even though, the use of additional support materials is vita l in distance program, still 

most of the institutions were not in a position to make use of other altel11ative Medias. 

3.6 Tutor Marked Assignment And Tutorials 

Tutor marked assignments and feedback in distance education plays a major role in helping 

leal11ers in providing infonnation and guiding them by telling and tracking in their academic 

progress. Moreover, they are the basis of communication between learners and their tutors 

towards leal11ing. If the feedbacks given for tutor marked assignments are clear, applicable and 

bring out their mistakes, they maintain and develop leal11ers' motivation and commitment to 

their studies. In such a way, certain important issues related to TMA were presented for 

respondents to highlight their perception. Their responses are summarized and presented in the 

fo llowing table (tab le 10). 

Table 10: Frequencies and Percentages of Responses of Learners' Responses on Tutor 
Marked Assignment 

N Learners 
0 Question items Response Items F % 

• On time 254 84.7 
1 Time of submission • Not on time 46 15.3 

Total 300 100 

• Always 171 57.0 
2 Frequency of getting feedback • Sometimes 66 220 

from tutors • Rarely 44 14.66 

• Never 19 6.33 

Total 300 100 

• Very appropriate 166 55.33 
3 Appropriateness of mark/grade • Appropriate 85 28 .33 

given to each assigmnent • Moderately appropriate 31 10.33 

• Not appropriate 18 6.0 

Total 300 100 
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In distance education program, one of the means by which learners communicate with their 

tutors is Tutor Marked Assignments (TMAs). Learners always require submitting at least one 

TMA for each course on time. On the other hand the institution also checks and returns the 

corrected assignment to the learners on time too. If thi s is done frequently and in an organized 

manner, it will benefit learners a lot in their learning. To this point, respondents were asked to 

give their opinion regarding issues related to TMAs and face-to-face tutorials. 

As shown in item I in table 10 the vast majority, 254 (84.7%) of learners verified that they 

submit their TMAs on time. But 15.3% of the respondents did not do so. In the interview 

conducted with the Heads and Coordinators of distance education units of the institutions say 

that, doing and submitting TMAs were the main requirements to complete each course. They 

further elaborated that doing and sending assignments on time help the learners to get feedback 

as early as possible which in turn has a great contribution to know their mistakes which can be 

used as references in their studies. 

Item 2, in table 10 indicates that, 171 (57%) of learners said that they always get feed back for 

each TMA. Others, 66 (22%) of learners also said that they got feed back for TMAs, but not 

always. From this one can say that most of the time the institutions retum TMAs for leamers 

on time. This implies that, learners have a chance to correct their mistakes before they sit for 

the final end course exam. This makes their result at least above average which encourages 

them to go through each course in detail when they were in studying the courses. 

Regarding the weight Imark given for each TMAs, item 3 in table 10 shows, 166 (55.3%) of 

learners agreed that the marks given to TMAs were very appropriate. Among other respondent, 

85 (28.3%) of them confirmed that the mark given for TMAs were appropriate. Even if, few 18 

(6.0%) of respondents hold that the mark given for TMAs was not appropriate, the majority of 

respondents viewed it as reasonable and appropriate in relation to the time they spent in dealing 

with it. Infonnation obtained from document observation indicated that institutions give 30-40 

points out of hundred for each TMA in a given course. As respondents suggested that, the value 

given for the assiglUnents were appropriate, which creates a sense of motive in preparing 

themselves for end course exam. 
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Table 11: Frequencies and Percentages of Respondents' Responses With Regards to Significance 
and Problems associated with TMA 

No 

I 

2 

3 

Learners(300) T utors 52) 
Question items Response Items F % F 0/0 

• VelY high 192 64.00 16 30.80 

• High 68 22 .67 28 53 .80 

• Low 28 9.33 4 7.70 
Signifi cance of doing the • Very low 12 4.00 4 7.70 
assignments Total 300 100.00 52 100.0( 

• Too much - - - -
• Adequate 245 8 1.66 47 90.5 

Adequacy of assignments • Inadequate 55 18.33 5 9.5 
for submission Total 300 100.00 52 100 

• Delay in submission - - - -

• Incomplete answers - - 25 24.50 

• Coping with each other - - 23 22 .54 
Major problems encounter • Getting it done by others - - 49 48 .03 
in correcting TMAs • Readability - - 5 4.90 

• Total - - 102* 

* Multiple responses 

The signilkam;e of doing TMAs was seen positively by both groups of respondents. As it is shown 

in item I in table II (84.6%) of tutors and 86.67% of learners expressed their agreement in the 

significance of the TMAs in learning at a di stance. Doing assignments and getting timely feedback 

support learners by giving chance to review and learn fi'om their completed ass ignments while they 

are study the course. 

Regarding the adequacy of the number of assignments for submission, 81.66% and 90.5% of 

learner and tutor respondents respectively, agreed that the number of ass ignments fo r submission 

given for each course was adequate. The interview held with heads and expelis of distance 

education units of the sample institutions indicated that each course has one tutor marked 

assignment in addition to many sel f assessment exercises embodied in the course materials. 

In item 3 of table II tutor respondents were asked to indicate the type of problems they 

encountered when the ti me of correcting assignments done by learners. Accordi ng to their 

responses, among other problems, exchanging their answers among one another or at least getting 
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answers from those who are better were considered as a problem by 92.0% of tutor respondents. In 

this case respondents added that, in the open ended item, studying together and exchange ideas 

fi'om one another is one paI1 of learning and encouraging , but in most cases , they said , copying 

with one another was seen in their answers. Another problems observed from the table was that 

learners got the assignments done by other people who were subj ect specialist. This has been 

witnessed by 29.87 % of tutors. The problem of incompleteness of answers for questions was also 

considered as a problem by 32.46% of tutor respondents. 

The interview held with coordinators and experts of the institutions indicates that, even if the cases 

were not significant, copying from one another, incompleteness of thei r answers and readab ility 

problems in some questions were observed from the side of the learners. Learners in a di stance 

education have a number of problems which challenges them in studying their courses. Shortage of 

time because of different social, family, and or other societal commitments also take most of their 

time. This may force them to commit the above observable mistakes and low performance. 

Table 12: Frequencies and Percentages of Respondent Responses with Regards to Tutorial 
Programs 

N Learners 

0 Question items Resf)onse Items F % 
0 Attend regularly 254 84.66 

I Attending the tutorial 0 Not attend it regularl y 46 15.33 
program regularl y Total 300 100 

o To get clarification on concepts 
Which are di fficult to understand 150 59.05 

o Use the chance to get other students 75 29.52 
0 It push me to work hard (study ) 9 3.54 

2 Benefit got from attending 
0 To add on my knowledge 20 7.84 

the Tutori al program? 
Total 254 100 

o Very high 175 68.89 
o High 35 13.77 

o Moderate 44 17.7 1 
3 Importance of the face-to- o Low - -

face tutorial program 
Total 254 100 
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The other issue raised in the tab le was related to face-to-face tutoria ls. As item I of table 12 

indicates, the majori ty 84.66 % oflearners attend the tutorial program regul arly. Whereas, some 

15.33% of leamers said that they did not attend the tutorial program regularly. Learners who 

attend the tutori al program regularl y were asked the reason or what they expect fi'o m the tutorial 

session. As it is clearl y seen in item 2 of the table (59%) of them assert that they attended the 

tutori al program to get clarifi cation on concepts which are di fficult to understand while they are 

stud ying. To get or communicate with other students who took similar course (29.52%), 

because it motivated me to work hard (3.54%), and to get additional knowledge (7.84%) were 

the responses forwarded by the respondents. From the above date one can understand that the 

tutorial program alTanged by the institutions were help the students to study the course 

thoroughl y. Besides, if the sessions are carefully designed and well experienced tutors assigned 

learners can have great benefi ts fi'o m the program. 

Learners who attended the tutorial program were also asked to rate the importance of the 

tutori al program in accordance with their purpose and intention. As to their responses which 

item 3 in table 12 indicates, 68.89% and 13.77% of learners rate the importance of the tutorial 

program as very high and high respectively. From thi s one can infer that learners in distance 

education program were benefited from the tutori al program arranged by the institution. 

3.7 Problems Associated with Tutorial Programs 

Respondents were asked to cite some of the problems they faced during thei r tutori al seSSion. 

Statements which are considered as problems in relation to tutori al programs were presented to the 

respondents. In order to give them chance to express their level of agreement or di sagreement, 

those statements were presented in a way to be rated by a fi ve point likert scale: very seri ous 

problem= 5, serious problem=4, moderate prob lem=3, problem =2 and not a problem = 1. For 

analysis purpose, the percentages of the two outside categori es "strongly agree" and "agree"; and 

"di sagree" and "strongly di sagree" can be combined and computed. For each statement, the 

expected mean response was 3.0. A response below 3.0 was considered to indicate level of 

disagreement with the statement which designate that the statement was not a problem and vice 

versa for the mean above this figure. 
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Table 13: Frequencies and Percentages of Respondents' Responses with Regards to Problems 

Related to Tutorial Session 

I 

2 
3 

4 

5 

Learners N = (300 " '" " <:: " - .,-
Problems 0 ~ 1: 

SP -VSP MP P NP 
F 30 56 69 9 136 300 

Inconveniency of the tutorial time % 28.7 23 48.3 100 2.45 
F 107 I 60 75 9 49 300 

Tutor absentees % 55 .7 25.0 19.3 100 3.55 
Lack of prior information about the time and F 1 I 45 63 20 171 300 
place of the tutorial session % 15.33 2 1 63.4 100 1.95 

F 97 I 82 53 31 37 300 
The time given for each course is too short % 59.6 17.7 22.6 100 3.57 

F 66 I 13 93 83 I 45 300 
Inefficient performance of teachers % 26.3 31.0 42.7 100 2.90 
(VSP)Very senous problem~ 5, (SP) sen ous problem~4 , (MP) moderate problem~3, (P) problem ~2 and (NP) not 

a problem ~ l 

As the table reveals absence of tutors from the programs and shortage of ti me given for each 

course was rated by respondents as a very serious problem with the mean value greater than 3.0. 

This indicates that absence of tutors from the tutorial sessions was one of the problems which 

respondents faced in attending the program. Moreover, the information obtained from the 

interview which was held with experts of the di stance education units also affirmed that, such 

problems occurred some times when tutors were unable to come up on time. Furthennore, in 

rare cases shortage of tutors had also caused a problem. From this one can infer that these 

conditions may di scourage learners from participating or attending the tutorial programs. The 

other issues which respondents considered as a serious problems were insufficient time given 

for each course per tutorial program. They feel that, even if the purpose of tutori al sess ion in 

distance education is to get assistance on issues which may create problems while learners do 

their studies, because of the size of the class and the vastness of the course materials, it was not 

possible to rai se important issues or difficulties mostly within one hour. 

Regarding item 1, 3 and 5, 48.3%, 63.7 % and 42.7% of the respondent confinned that there 

was no serious problem on place, time and the perfonnance of tutors in the tutorial sess ion with 
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the mean value 2.45, 1.95 and 2.90 respecti vely. However, 26.3 % of respondents accepted that 

there was a serious problem on the efficiency of tutors in giving tutorial. This happened because 

of lack of orientation and training regarding di stance learners and how a tutor should handle 

learners' characteristics and different techniques applicable in tutoring distance learners. 

Bes ides many respondents, repeated ly reported (on the space provided for 'others if any') that, 

the number of the tutorial sess ion per course was inadequate. As many research outputs 

indicates, among other things, the interaction made between learners and their tutors was one 

of the strategy which was used for strengthening learners study skill s and abi lity to learn. 

3.8. End Course Exam and its Administration 

One of the requirements in any education system including distance education is evaluating the 

level of students' knowledge, understanding on a given course. The time and type o f evaluation 

mechanisms for learner performance on each course vary from one institution to another. Some 

gave more emphasis for continuous evaluation through different mechanisms (assignments, 

practical works student participation and the like.) while others gave mid-term exam together 

with one fina l end course examination. There were also some, who used only end course exams 

at the end of the course work . In order to make the evaluation sound and practical, the institutes 

prepare themselves ahead of time to implement such evaluating mechanisms. 

3.8.1 Ways of Evaluating Learners' Performance 

To suit thi s, three sets of question items which were rel ated to methods of evaluating lealllers' 

performance, nature and administration of exams and problems related to end course exams 

were prepared in such a way to detennine the perception of respondents abo ut the overall 

implementation of end course exam. Having thi s in mind , the fo llowing tab le (Table 14) 

demonstrates the summary of the result observed in the finding. 
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TABLE 14: Frequencies and Percentages of Respondents Response with Regards to Kind 

of Evaluation 

Learners(*) Tutor s 
Methods of Evaluation applied N=300 N=S2 

F % F 0/0 

• Continuous assessment through TMAs' 190 42.50 30 57.7 

• Mid exam - - - -

• End course exam 257 57.49 22 42.3 

• Proi ect andjJractical acti vities - - - -
TOTAL 447- 52 100 

* Multiple r espollses 

As indicated in table 14, respondents were asked to point out their views in aspect to the 

mechan isms that the institutions use to measure learners performance. Accordingly, all 

respondents (100%) depicted out that distance education institutions used continuous 

assessments through tutor marked assignment and end course exams to eval uate learner 

perfonnance fo r each course. Here one can clearl y see from the response that the advantages of 

conducting continuous assessments for each course through tutor marked assignments, project 

work and other similar activities have two folds; On one hand they help learners to leam £i·om 

their mistakes by refelTing the responses of such activities, on the other, it helps the institutions 

to measure leamers performance for the purpose of grading. 

3.8.2 Content and Administration of End Course Exam 

With the attention to the content and administration of end course exams, major issues were 

presented to the respondent to be rated by a five point likert scale. The items were prepared in 

such a way to determine respondents' level of agreement on stated views. For analysis purpose 

, the collected percentage responses present by combining the two outside categori es, "strongly 

agree" and " agree" ; and " disagree" and" strongly disagree" ( Best, 1999:247). Besides to see 

whether or not there was a difference in perception between the respondents, one-way ANOV A 

were employed. Table II presents the summary of responses obtained through questionnaires. 
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Table 15: Frequencies and Percentages of Respondents ' Responses with Regards to the 

Content and Administration of End Course Exams 

N 
0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

Resp onses 
Items Learnel"S N = 300 ) Tutors N = ( 52~ 

SA A ND D SD SA I A ND D I SD 
Learners get exam F 125 108 - 55 12 16 I 19 - - I 17 
schedule in advance. % 77.7 - 22 .3 67.3 32.7 
Exam schedule are highly F 129 97 - 42 32 8 I 19 - 2 1 14 
consistent % 75 .3 - 24.7 51.9 - 48.1 

F 13 1 105 37 19 8 - [ 20 - 23 18 
Have convenient time. % 78.7 12.3 9.0 38.5 - 59.6 
Time allowed fo r exam is F 205 60 14 12 9 15 I 18 13 5 j 1 
enough % 88.3 4.7 7.0 63.4 25 1.5 

F 128 I 154 1 8 9 30 I 22 - - I -
Have clear instruction. % 94.0 3 5.7 100 - -
Appropri ate to the F 124 1 11 8 38 10 10 30 122 - - I -
objectives of the course. % 80.6 12.7 6.6 100 - -
Covered all portion of the F 76 121 39 50 14 20 I 28 4 - I -
course % 65.6 13 21.4 92.3 7.7 -
Numbers of questions are F 11 8 101 41 35 5 8 I 17 13 14 1-
sufficient enough. % 73.0 13 .7 13.4 48. 1 25 26.9 
Feed backs fo r exam are F 22 12 52 100 I 114 7 18 26 4 17 
given ti mely % 11.3 17.3 71.3 28.9 50 21.2 

(SA)Strongly agrec=5, (A)Agree=4, (ND)Undccided=3 , (D)Disagrcc=2 and (SD)Strongly di sagrcc=l. 

As item I and 2 in table 15 show clearl y 77.7% of leamer and 67.3% of the tutor respondents 

agreed that, di stance education insti tutions make exam schedule to known in advance. In 

addition, 75.3% of the learners and 51.9% of the tutors admitted that the schedule prepared for 

exam was highly consistent. Additionally, the interview conducted with heads and experts of 

the institutions and the observation made on the documents, the institutions made all its effort to 

provide information regarding exam schedule much before date of examination. Public media 

and notice boards in the compound were the two major means's that the institution employed to 

noti fy the exam schedule in advance. This can be considered as a good experience which gives 

time for students to arrange their time. Thi s in turn has a great contribution for the successful 

accomplishments of the course. 

Conveniences of the exam time and the extent of time given fo r each end course exam were the 

question rai sed for respondents in item3 and 4 of table 15. [n their response, 78.7% of learners 
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and 38.S% of tutors agreed that the time of exam was convenient for them. This agreement, 

however, was not accepted by S9.6% of tutors. This shows that, the exam time was more 

convenient to learners than tutors. As indicated earlier, most of tutors in distance education 

institutions were pall time employees. This may create such a feeling of inconveniency on 

behalf of the tutors. In rel ation to the time given for each course got an agreement fro m 88.3% 

of leamers and 63.4% of tutors. From the results obtained, it is clear that the time given for 

doing each exam was adequate. This is a good trend which gives chance for leamers to recall 

and remember what they have studied and to answer the questions properly. 

As it can be seen in table IS , item Sand 6 the questions were about the clarity of the instruction 

and the appropriateness of exams to fulfill the objectives of the courses. Accordingly, 94% of 

leamer respondents and 100% of tutors expressed their view that most of the exams had clear 

instruction and were appropriate to the objectives of the course. Regarding the content coverage 

of the exams, 6S.6% leamers and 92.3% of tutors suggested that exams had a good coverage of 

the course material s. As it is exposed on item 8 in table IS, the numbers of questions in exams 

were sufficient and appropriate which got acceptance by 73.0% and 48.1 % of leamers and 

tutors respondents respectively. This can contribute to encourage leamers to study and fini sh 

the course with limited time. 

In any type of examination, whatever the contents of the exams are related to the course and the 

time of examinations are more convenient to the leamers, it has no use unless the feedback of 

the exams are retumed on time. In relation to this, leamers and tutors were asked in items 9 of 

tablelS, the timeliness of the return of feedbacks for exams. In this case, 71.4% of leamers 

agreed on delays of feedback for the end course exam. However, 11 .3% of leamers and 28 .9% 

of tutors agreed that the institutions release exam feedback on time. 

From the overall findings of the above table, one can deduce that di stance education institutions 

offered well designed and prepared exam for their leamers at suitable times. However, in 

relation to feedback it can easily be seen from the responses that, distance education institutions 

have problems in releasing the exam results on time. This may lacks the benefi ts that learners 

get from feedback . 
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In relation to this , respondents were asked questions to indicate the type of problems (if any) 

that were encountered prior to , during, and after exams were conducted. The responses obtai ned 

from them is represented in the following table (tableI5) 

Table 16: Frequencies and Percentages of Responses with Regards to Problems Encountered 

on End- Course Examination 

N Learners=(300) Tutors=(52) 
0 Items SA A ND D SD SA A ND D SD 

F 47 4 74 59 116 5 2 20 12 13 
I Loose security of exams % 17.0 24.7 58.4 13.4 38.5 48.1 
2 Genuineness of F 85 129 33 24 29 13 10 22 3 4 

invigilators % 71.3 II 17.7 44.2 42.3 13.5 
3 Disclosing of exam F 28 14 5 54 199 16 21 14 - 1 

ahead of time % 14 1.7 84.3 71.2 26.9 1.9 
4 Assisting some students F 13 8 61 84 134 4 I 6 23 18 

During exam % 7.0 20.3 68.7 9.6 11.5 78.8 
5 Repeating exam items F 13 12 64 95 11 6 - II 26 14 I 

Subsequently % 8.3 21.3 70.4 21.2 50.0 28.8 
Strongly agrce- 5, agrce=4, undcclded- 3, dl sagrce=2 and strongly dl sagree= l . 

From the experience in the field , one can learn that technical problems related to exams occur 

mostl y during the exam time than the pre and post exam periods. In line with thi s, 58.4% of 

learner and 48.1 % of tutor respondents expressed their disagreement for item I of table 16 

which says exams have loose security before exam period. This shows that distance education 

institutions make the necessary control and follow-up for the protection of the exam. Few 

17.0% of learners and 13.4% of tutors expressed that the exam was not secured in its handling 

especially before exam time. There were also 24.7% of learners and 38.5% of tutors who were 

unable to decide whether exams were loosely secured or not. In general the majority of both 

tutor and learner respondents feel that the exams were under good care until the time of their 

implementation. 

Regarding item 2 of table 16, the majority, 71.3% of learners and 44.2% of tutors confinned 

that invigi lator leniency was observed during exam time. They further elaborated in the space 

provided for "if any other" that, there were times when examiners leave learners free to do all 
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sorts of mischief, be it copying from one another or referring to their own notebooks or modules 

in the exam hall. Item 5 oftablel6 shows that, 70.40% of the learner respondents and 28.8% of 

tutors replied that most of the time they did not comprehend that question items were not 

repeated. Others, 21.3% of the learner respondents and 50.0% of tutors took a middle position. 

Finally, All in all from the responses of the respondents, one can see there was good exam 

administration in distance education institutions. 

3.9. Problems Related To Learning at a Distance 

Learners in distance education have different backgrounds. As it was indicated before, they 

chose distance mode of education for different reasons. In their learning, they may face 

different problems which need arrangements. In this part of the analysis discussing over all 

problems which can be obstacles for learners in their study at a distance mode seems essential. 

To this end, celiain items were designed to obtain infOimation from both tutors and learners in 

order to point out problems they faced during there learning and tutoring. 

To summanze, general problems which hinder leamers from successfully completing the 

program or being an obstacle in their learning were presented to learners to give their level of 

agreement or disagreement. Accordingly, respondents were asked to rate the level or degree of 

problems they faced in their study as (very high= 5, high= 4, moderate =3, low =2 and not a 

problem= l). The calculated mean values were interpreted as value > 3 considered as a very 

serious problem, 2.00-3.00 moderate problems and mean value below 2.0 were considered as 

not a serious problem. 
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Table 17: Mean Value and Standard Deviation of Respondent Responses on Problems Related 

to Distance Education 

N 
0 

1 

2 

4 

5 

6 

7 

8 

9 

10 

Learners( 300) Tutors (52) 
Items Me. V St.d Me. V Sui f 

Lack of money to afford tuition fee 3.35 1.468 1.58 .723 43.409 

Shortage of time due to work load. 3.79 1.204 2.3 1 .9 19 10.750 

High difficulty level of the study materials 2.22 .980 3.56 1.17 6.006 

Various social commitment 1.49 1.00 3.96 .766 2.723 

Lack of communication with tutors 3.68 1.375 2.96 .816 12.047 

Lack of interaction with group mates 4.11 1.169 1.56 .826 1.456 

Lack of access to library and other recourses. 3.89 1.1 54 3. 10 .846 8.178 

Lack of needed modern technology 3.63 1.435 4.15 .894 39.410 

Lack of sufficient tutorial service 4.01 1.366 4. 31 .701 21.208 

> 3 - very sen ous problem, 2.00-3.00 moderate problems and below 2.0 - not a serIOUS problem. 

In addition to, the inadequate number of tutorial programs, unable to contact tutors and other 

group mates in any time when they were in need, inability to use different additional support 

material s like library and other recorded materials and other leTs were considered as a very 

serious problem in learning at a distance mode by both respondents with the mean value greater 

than 3.00. In distance learning the contact made between learners and tutors is vital in 

encouraging learning through di stance mode of delivery. Learners need the support of tutors 

while they study the course so as to make clear complex and vague ideas and concepts they 

faced. Lack of such contact with their tutors, may become an obstacle to go through the course 

material. 

Moreover, as respondents mentioned in the open ended question items, the tutorial sessions 

allotted to each course was not sufficient, especially for those who had no sufficient time to 

study the course material with specified time and for those who have problems in understanding 

some concepts by their own .. Even if the idea is recogni zed by experts and coordinators of the 

program they had the fee ling that two tutorial sessions were not enough for each course. They 

further explained that to all eviate such problems, most distance learners organized themselves 
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in a group and appo inted additional tutor and attend a lecture session at lest once or twice a 

week., some of the institutions let them free thei r physical facilities. This can be seen as a good 

trend which should be encouraging because it assists learners from inculTing additional cost. 

Similarl y, commitment on different social issues and shortage of time because of work load was 

also considered as very serious problem with the mean value greater than3.0. In these points, 

respondents have feelings that, even if these are personal problems and may differ from 

individual to individual , they were ab le to badly challenge their learning at a di stance mode. 

Among all other points raised for learners, unrelated ness of the course which was observed 

after registration or some time after regi stration and lack of motivation to study learners were 

considered as not a serious problem with the mean value less than 2.0. In these cases the 

reasons may be attached to their decisions which learners made before joining the program . 

Tutor respondents on the other hand viewed it as a moderate problem with the mean value 

between 2.00 to 3.00. This shows that tutors did not consider the different responsibilities that 

distance learners had faced in their studies. From this one can deduce that, thi s feel ing came to 

their mind because of lack of understanding about the characteristics of distance learners. 

Hence, it is safe to say that the institution did not give training or orientation for tutors about the 

tutees and their characteristics. 

On the other hand , lack of communication with tutors, were considered as a moderate problem 

by most of the tutor respondents. Similarly, they considered item 7.7 which refer to their 

interaction with their group mates, as not a problem with the mean va lue less than 2.00. Here as 

it can clearly be seen in the tab le, on item 7.6 which is lack communication with tutors was 

considered by both respondents as a problem. However, the difference li es on the degree of the 

seriousness of the problem. For item 7.1 and 7.7 however, differences in understand ing thc 

issue was seen in their response. In summary, the information obtained from the respondents' 

clearly shows that, di stance learners had such common problems which may create challenges. 
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3.10 Actions taken for Making Distance Education PI'ogram Successful 

One of the purposes of the stud y was to collect and forward suggestions and constructive ideas, 

for improving the distance education program. To this end, respondents were asked to forward 

their views which are impo11ant for improving di stance education programs. In thi s regard 

among several things which could be assumed to stand for successful implementation of 

di stance education, the major ones were presented to the respondents to be rated by a four point 

Iike11 sca le: strongly agree=4, agree=3, di sagree=2 and strongly disagree= I. For each statement 

the expected mean response was 3.00. A response below 3.00 was considered as an indication 

of some level of di sagreement with the statement, and the mean above 3.00 was considered a 

level of agreement with the statement to indicate that the recommended ideas are much helpfu l 

for improvi ng the program. Table 17 displays respondents' reaction on the statements, which 

are supposed to be important for completing di stance education program successfull y 
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Table 18: Frequencies and Percentages of Responses with Regard to Recommended Solution 

Learners( 300) Tutors=(52) 
No Recommended Solutions SA A D SD SA A D SD 

F 219 64 12 5 32 20 - -

I Well designed course materials. % 94.3 5.7 100 -
Additional altell1ative medias such as rad io, TV F 196 36 39 29 23 22 7 

2 audio cassette. % 77.3 22.7 86.5 13.5 
Attending courses related to the current wo rk of F 195 76 14 15 23 29 - -

3 the leall1er. % 90.3 9.7 100 -
F 19 1 75 30 4 32 20 - -

4 Sufficient number of tutorial program % 88.7 11.3 100 -

Easy accesses to communicate the tutors F 159 54 75 12 23 22 - 7 
5 throughout the course. % 7 1.0 29.0 86.5 13.5 

Availability of resources room (library, lab, F 191 60 29 20 24 28 - 1-
6 computer access, internet service ... ) % 83 .7 16.4 100 

7 

8 

9 

10 

I I 

Give adequate and continuous trai ning on F 203 66 3 1 32 20 -
correspondence and face to face tuition for tutors % 89.7 10.3 100 
Make frequent follow-up on face to face and F 195 I 76 14 15 23 29 -
correspondence hlition % 90.3 9.7 100 

F 130 91 59 20 23 24 -

Increased number of tutor markecl assignments % 73.6 26.4 90.38 
Timely release offeedbacks for assignments and F 214 86 - - 32 20 -
exams % 100 100 
Update the course by collecting information from F 205 69 22 4 22 30 -
leall1ers. % 9 1.3 8.6 100 

Sll ongly aglce-4, agree=3, dl sagree-2 and strongly dlsagree=1 

As table 18 di splays respondents gave their reactions on the statements that are supposed to be 

important for improving distance education program. Regarding the course preparation and its 

di stribution, 94.3 , 77.3, 71. 10 and 83.7 % of learner respondents agreed on item 1,2,5and 6 

respectively, with emphasis on that; 

• the availability of well designed and self instructional course materials which are 

prepared on the basis of learners past experi ence , 

• Incorporating more practi cal exercises which lead learners to study the material wi thout 

felling bored. 
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• supporting the course with the available modem technologies like ; video cassettes , CO­

Rom 

• Create the best way on which learners get thei r tutor when they are in need, 

• And arranging a resource room with computer, internet and other similar services to the 

learners which make the program more successful. These ideas were also supported by 

all of the tutors, 

In addition to the course materi al preparation, 88,7, 89,7and 90.3% of learners and all tutor 

respondents agreed on item 4, 7, and 8 respecti vely which shows; 

• Increasing the number of tutorial program 

• Arranging adequate and continuous training programs on correspondence and face- to­

face types of tuition and other related issues for tutors 

• Frequent fo llow-up on the implementation of face to face and correspondence tuitions as 

to make the program efficient. 

For item, 9, 10 and 11 , 73 ,6, 100 and 91.3 % of learners respecti vely and almost all tutor 

responcients helieveci that the institutions give due attention to issues like; Increasing the 

number of tutor marked assigrunents, releasing feedbacks for ass ignments and exams on time 

and collecting informatio n from the learners and make use of it fo r improving the program so as 

to make the distance education program more successfu l. 
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CHAPTER FOUR 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This part of the study comprises the summary of the major fi ndings; conclusions which are 

drawn from the major findings of the stud y; and recommendations, which the researcher 

assumes to be practical and applicable. 

4.1. Summary 

The main purpose of this study was to investigate and explain the current implementation status 

of diploma level distance education institutions of Addis Ababa city administration with the 

following basic objectives; 

~ To assess the current implementation status of distance education program in private 

higher institutions of Addis Ababa. 

~ To investigate the manner in which course materials are designed and developed in 

private distance education institutions. 

~ To examine the mechanisms employed in providing suppOli services for leamers. 

~ To investigate the manner on which the mode of deli very employed in the provision of 

education in a di stance mode. 

~ To anal yze the application of tutorial sess ions and related issues. 

~ To identify different factors that affects the provision of distance education programs. 

In order to achieve these objectives, the study was given due attention on points like :the 

implementation of course designing and distribution, mode of deli very of the program, the 

condition of the student suppOli services and how exams, tutorials and related issues were 

administered by the insti tutions. Besides, the study aimed to examine problems encountered 

during the implementation of the program. 

81 



To conduct the study, the fo llowing basic questions were set beforehand. 

I . How do private di stance education institutions design, produce and distribute course 

material s to their learners? 

2. What is the status of the student support services in private di stance education 

institutions in Addis Ababa? 

3. What are the available media that the private di stance education institutions in Addis 

Ababa use to deliver the course/program? 

4. How do the institutions administer exams, tutorials and related issues? 

5. What are the problems faced by the learners, tutors, and admi ni strators in implementing 

di stance education program? 

6. What can be done to make distance education program more successful ? 

In an attempt to achieve the listed objectives and to examine the implementation status on the 

basis of the above fundamental questions, related literature on the different concepts of 

di stance education, definitions of di fferent tenTIs, benefits of di stance education, compan son 

made between distance education and conventional classroom education, growth and current 

status of di stance education, mode of deli vering distance education programs and other related 

issues were examined. 

The study was carried out in five private distance education giving insti tutions in Addis Ababa 

city administration. Out of the 3380 diploma level distance learners, 102 tutors and twelve 

experts and heads of the institutions a total of 300 di stance learners, 52 tutors and seven 

coordinators and experts were used as data sources. Questionnaire and structured interview 

were the major data coll ecting instruments of the study. The data obtained were then, tabulated 

and analyzed mainly using the descriptive stati stics and in few cases a t-test was employed. 

while a number of issues have been anal yzed and discussed, in this sub section , attention were 

given to the maj or fi ndings of the study which were rel ated to the implementation of course 

design ing and di stribution, mode of program deli vering, the status of tutorial and student 

support services and how exams, tutorials and related issues were admini stered by the 

institutions in pli vate distance education institutions in Addis Ababa city administration. 
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4.1 .1 Major Findings 

Characteristics ofthe Study Population 

I. In the stud y, it was attempted to examine the backgrounds of the respondents. As it is 

seen in the study, the majority of both tutor and learner respondents were males. This is 

confinned by the demographic characteristics of the study which indi cate that 68.3 and 

84.6 percent of the respondents were male and the remaining 31 .7 and 15.4 percent were 

femal e respondents. 

In Regard to the qualification of tutors, in the education system, there is a minimum 

requirement to be a teacher / tutor / fo r a given grade whi ch was set by MOE. Unless the 

situation is difficult and sh0l1age of teachers is met, institutions are requ ired to appoint 

teachers /tutors/ who have fu lfill ed at least the minimum qualification in their field of 

studies. In thi s regard, the study confirms that al l tutors, 73.1 and 26.9 percent have first 

and second degree respectively with an average of three to four years of ex perience with 

tutoring distance learners. 

As to their employment, the study shows that most of the institutions employed tutors in 

a part time basis. Since they are full time workers in other organi zation, they gave 

tutorial services once or twice per course using either at their weekends time or by 

ananging ti me with their permanent employers. 

As regards the working condition of the learner respondents most of the learners were 

workers in government organi zation and the remaining were either employed in pri vate 

organization or were self employed. 

Learners View on Learning at a Distance Mode 

2. The findings of the stud y indicate that most of distance e learners have positi ve attitudes 

towards learning in a di stance mode. As it shown in the stud y, the majori ty o f learner 

respondents joined the distance education program mainl y because of its conveniences 
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to adjust ones own time and pace. Moreover, availability of appropriate and fl ex ible 

time tables which fit to the interests of most learners and the availability of carefully 

prepared and self instructional course material s were some of the reason which makes 

distance education more suitable to them . As it is revealed in the stud y due to these 

reasons they prefer learning at a di stance. 

Training of Tutors 

3. In the study, the observation has verified that there were no sufficient trainings given to 

the tutors in relation to the basics of di stance education; tutoring di stance learners, 

characteristics of distance leamers and ways or mechanisms necessary to handle them 

and other relevant issues. Even if the tutors had experience in tutoring di stance 

learners, as the findings of the stud y shows, were not given any training from the 

institution. 

Course Material Designing and Distribution 

4. The study displays that, distance education institutions took all responsibilities to 

prepare the course materials by themselves. The findings also indicate that course 

writers were selected based on their field of studies and prior experi ence in wri ting 

modules for di stance programs. 

5. The result of the study showed that the course material s which distance education 

institution prepared were perceived by the learners as well organized self instructional 

and easy to follow or understand the content. Simi larly as it is revealed by the findings , 

the course materials include enough information, practical exercises and self assessment 

exercises. In addition, the findings also show that the course materials were rel evant and 

had clear instructional objecti ves which gave them 0pp0l1unit y to discuss Issues 

independentl y or with their group mates and guide learners in their stud y. 

6. The findings of the study shows, only a single medium, the print, was used for the 

delivering of the courses in almost all distance education institutions. 
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SUPPO,"t Services Given to Learnel"S 

7. Learners in a distance mode strongl y need advice and counseling services. They are in 

need of advices mainly at the time of registration, in field choice which match with their 

interest and future dream. They also need gu idelines and assistance in ways or strategies 

they use in stud ying their course. Besides, techniques for doing assignments and exams 

are also included in the counseling services. Arranging such services are mainly the 

responsibilities of the institutions. All private di stance education institutions under 

study, however, did not offer such services to their learners. On the other hand, 

institutions give high emphasis on introducing the rules and regulations of the 

institutions when learners come to join the program . 

Availability of Additional Materials 

8. In this regard the findings of the study shows that, except the course ca lendar and 

reference materials, there were no add itional support material s like Audio Cassette, 

Video Cassette and CD-ROMs. 

Tutor Marked Assignment 

9. The findings of the study indicate that most of the di stance learners submitted tutor 

marked assignment on time. Similarl y they always got feedbacks on cOiTected TMA 

from the institution . This can be considered as a good trend which helps learners to 

master the subject matter of the course better. 

10. In relation to the marks allotted fo r each TMA the study reveals that it had been fo und 

very appropriate. According to the findings of the study, the signifi cance of doing and 

submitting assignments was very high. Moreover, the numbers of assignments for 

submission given for one course were adequate. 

11. Regarding the problems which were related to TMAs, it was found that , incomplete 

answers, copying from one another and getting it done by others were some of the 

problems observed in handling of TMAs. This may be attributed to the lack of 

85 



awareness and motivation by the learners or to the case of different commitment they 

have. 

Face-To-Face Tutorials Program 

12. With regards to attending the face-to-face tutorial program, majority of di stance learners 

found to have been attending tutorial s regularly. As the findings of the stud y show, 

learners attend the tutorial programs mainly to find clarification on concepts which are 

difficult to understand and to get other students who took the same course, significant 

number of respondents replied that, the face-to-face tutorial programs have very high 

contribution to their study. The study discovered certain problems associated to Face-to­

face Tutorials program like: absenteeism of tutors from the tutorial sess ion , insuffi cient 

time given for each course and in some cases poor perfOImance of some tutors. 

End Course Exam and Its Prepa."ation 

13. Thel'indmgs of the study revealed that, di stance education institutions used continuous 

assessment through TMAs and end course exams to evaluate learners' progresses. 

Regarding the end course exams, it was observed that the institutions announce exam 

schedule before the exam time using public Medias and Campus notice boards. It is 

found that, regarding h content coverage, exams have clear instruction, appropriate to 

the objectives of the course and covered all portion of the course. In addition, most of 

respondents indicate that the time given for each exam and the number of questions in 

each exam were enough. 

As to the weak points rel ated to exams, a large prop0I1ion of respondents reported that, 

because of the leniency of invigi lators, all sorts of mischief like, copying from one 

another or refelTing to their notes or the course material itself were observed during the 

exam time. It was also reported by a significant number of respondents the institutions 

did not offer exam results on time. 

86 



Problems Related To Learning at a Distance 

14. It was reported by large proportion of respondents that there was shortage of time due to 

work load. Various social commitments, lack of communication with tutors, lack of 

sufficient tutorial services, inability to use different add itional support materials like 

recorded Information communication technologies were the major problems faced by 

di stance learners. Besides, distance education institutions did not try to go futiher in 

providing the course using WWWs the form of E-Iearning. They were not in positions 

even to communicate with their learners and tutors through E-mail services. 

4.2. Conclusions 

Based on the major findings of the study, it is possible to draw the following conclusions. 

The course materials which the di stance education providing institutions prepared contain 

suffi cient self assessment questions which help learners to check their progress wh ile they 

are studying the material s. They also have clear objectives and self instructional wh ich 

might be an indication of good effort made by the institutions to fit the course materials at 

the level of the learners. Besides, di ~ tance learners in all distance education institutions were 

requested to do and submit one tutor marked assignment for each course. 

All distance education institutions used no other Media except print materials (mod ules) to 

deli ver the course. On the other side, the results of the data on the access of new and 

modern technologies indicate that the majority of learner respondents have access to , A V­

player and recorded cassettes which can support their study if the institutions facilitate sllch 

kind of material s for teaching purpose. 

The study exposed that almost in all distance education institutions, learners were depri ved 

of the ri ght of getting advisory and counseling serv ices on field choice, over coming of 

different inconveniences, and other obstacles, exam taking strategies and methods in doing 

assignments. Thus, such non-availability of professional advice and counseling SUPPOt1 

create delay from completing the program or in some cases being causes to dropout of 

learners. 
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Almost all pri vate di stance education institutions used one continuous assessment through 

TMAs and one end course exam to evaluate learners, perfonnance for each course wo rk . 

Learners in all private di stance education institutions were required to sit for end course 

exams some time after taking (studying) the course materials. Regarding the contents of the 

exam, the majo rity of respondents confirmed that, end course exams prepared by private 

di stance education institutions, covered all p0I1ion of the course with clear instruction and 

the number of question were suffi cient and appropriate to the objecti ves of the course. 

However, Pri vate distance education insti tutions, as the stud y reveals were not able to 

di spatch the exam results on time .. 

The result of the study reveals that shortage of time to study due to workload and Lack of 

sufficient tutorial service were the major factors which created problems in the learning of 

di stance learners followed by lack of frequent interaction with their tutors and group mates. 

Factors such as, supporting the course materials with new and modern technologies, easy 

accesses to communicate with the tutors throughout the course, getting immediate feedback 

for assigrunents and updating the courses by co llecting information from learners are vital 

for successful di stance learning. In add ition, most of the respondents agreed t.hat, arranging 

adequate and continuous training on correspondence and face to face tuition for hllors, 

making frequent follow-up on the effectiveness of face to face and conespondence tuition 

and increasing number of tutor marked assignments per course make the program more 

successful. 

4.3. RECOMMENDATIONS 

~ It is believed that di stance education wi ll have an immense contribution in the learning 

of adults who for some reasons were unable to continue in the regular conventional 

classroom systems. It can equip them with the necessary knowledge, skill s and attitudes 

without di splacing them fro m their work place and fam ilies. These contributions can 

also be used as an input in the development of the education system of the country. 

Therefore, the following recommendati ons are forwarded for the effecti ve 

implementation of the program. 
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.:. Distance tutors should familiarize themselves with the concept of di stance 

learning, characteristics of both distance education and distance learners, and 

techniques of helping learners in their study. To acquaint them with all these 

basics of distance education and other related issues, the institutions prepare 

and provide tutors' guide and must arrange a training program at least once a 

year. Similarly, they have to arrange a training program and special coaching 

on their module writers and office workers . 

• :. To bring about success in providing education at a distance program and be 

viable in the market (nowadays education is a business in private sectors), it 

is recommended that distance education institutions should prepare the 

courses in softcopy (recorded cassettes either or both sound and visuals, CD­

ROMs, and other simi lar devices) which are accessible to hardware devises 

like; tape recorder, video player and computer. 

.:. In this age of information, the time demands to find new strategies, to 

employ computer aided teaching for di stance learners. Using the product of 

ncw modern techno logy like E-Iearn ing, E-mail , Video conference, and Tele­

conference in supporting the teaching learning processes is something to be 

taken in to consideration. Therefore, 

Private di stance education institutions make the necessary endeavor to 

emulate the experience of such developing countries to improve the 

program. In addition to this like the regular schooling, the govel1lment 

should design mechanisms which support private distance education 

institutions to make the information communication technologies in use 

for their programs. 

Another kind of support which the institutions should offer to their 

leal1lers is arranging different facilities like the use of E-Ieal1ling, E-Mai l 

and aud io and video materi als by establishing resource centers in their 
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respecti ve campus and centers which can support the course material s so 

as to make the content easy and understandab le . 

• :. The researcher al so believes that since private distance education institutions 

contribute to the development of the countri es' education and share the 

burden of the govel11ment, the govel11ment like in regular classroom teaching 

should facilitate the use of information communication technologies for 

di stance program . 

• :. The researcher feels that, formal advice and counseling services were not 

practical in almost all di stance education institutions. This may cause 

additional problems to the leal11ers which in effect will have negative 

consequence on the enro llment and their staying on the program . Therefore, 

it is advisable for the institutions to create rooms in their administrative 

structure and frequently providing such services fo r di stance leal11ers by 

opening an office and assigned well trained profess ionals. Besides, the 

institutions should prepare study guidelines and provide them to the leal11ers . 

• :. In any education system doing assignments, and exercIses are ways of 

learning which give 0pp0l1unity for learners to dea l with the course materials 

in detail. This benefit can be obtained when learners make all their eff0l1 to 

do such activities by their own. Therefore, the institutions should 

continuously follow-up learner's performance and, at the same time, create 

awareness on the use of doing assignments by oneself regularly . 

• :. Face-to-face tutorial seSSIOns, as respondents indicated in the study, are 

planed to assist learners to share some difficulties whi le they are stud ying. 

Above all , di stance learners come to the session after mak ing choice among 

other cases which needs time too. Therefore the institutions should make 

necessary fo llow-up so as learners will benefi t from the sessions. In relation 

to this, the time given for each course on the tutorial session should be 

improved by discussing the issue with them. 
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.:. Exams are pal1s of teaching leaming processes. They need continuous 

attention from their preparation to their final impl ementation. The problems 

seen in the study create a feeling of di scouragement and lack of moti vation 

on the leamers. Therefore, to curb these problems the institutions should 

design a program at least ones in a semester in their annual plan which 

creates awareness on over all exam administrations. On the leamers and 

tutors as well. Besides, the institutions should strictl y controlled the way they 

administered the end course exams so as to fairl y treat all students by 

reducing all kinds of misch iefs. The institutions should control the overall 

implementation of end course exams and make the necessary amendments 

after collecting information from the learners and tutors. 

Finally , the researcher recommends that ,even if the overall implementation of pri vate 

distance education institutions seem encouraging , instituti ons need to give due 

attention, to make the courses available using other than print module, to the tutorial 

programs and training of tutors and continuous merit based on evaluation of their 

perforn1ances. 
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ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION 

DEPARTEMENT OF EDUCATIONAL PLLANING AND MANAGEMENT 

Survey questionnaire: To be Filled by Distance Learners and Tutors. 

Dear respondents ! 

The main purpose of this questionnaire is to investigate the implementation of diploma level distance 

education program in private higher institutions of Addis Ababa city administration. 

The study will attempt to asses the implementation of the teach ing learn ing program in a di stanec 

mode. In thi s study, you are identified as sample respondent from among 'distance tutors who serve 
~, 

as a tutor in a diploma program of same institution . I do believe that you can provide valuable 

information that contributes immensely to the study. The trustworthiness of thc study is thcrefore, 

based on the accuracy of the in forn1ation you wil l provide. Please note that the data yo u supply will 

only be used for the research purpose: and will be strictly confi dential. 

On thc page follolV, there are several types of questions. Some are multiple choices; others requ irc a 

ciescriptive answer; and sti ll othcrs ask for your reasoning for your answcrs. I wou ld be gratcful if 

you cou ld eomplcte and rcturn the questionnaire as soon as possible. 

GCllen" Di rcctioll: 

Please read cach questi on careledly and indicatc your rcsponsc by putti ng a tick Ill"rk "g"inst the ()n ~ 

you fcd appropriate. Some question items may require choosing morc titan one itcm. ranking i tem" 

or li st ing of JlossibiL: answers . There arc also open ended qucstion, w ith the intention to dici t murc 

in fa rill a t ion. 

Do not \\Tite your 1l :lIllC on the questiunnaire. 

Thank you ill :Hl\allI'C for -,"ollr coopcr;ltio ll . 



SECTION ONE: INFORMATION ON PERSONAL DATA 

1. Sex 0 A Male 0 B. Female 

2. Age 0 A. 20- 30years 0 B.31--40 

0 C.41 --50 0 D. Above 50 

3. Marital status 0 A. Married 0 B. Divorced 

0 C. Single 0 D. Widowed 

4. Educational qual ification 0 A. B.A/B.SC c:=::J B. MNMSC/LLlvl 

0 C. PHD D. Others, speci fy 

5. Work experience in teaching (in years); 0 A. 1-2 years c=J B. 3-5 years 

c::J D. No work o C. Above five years 

6. Your experience in tutoring distance learning. ([n years) 
~ I 

o A. 0--2 years 

o C.5--6 

7. Monthly income in birr D A. 300-500 

D C.IOOI-1500 

D B. 3-A years 

c:=:J D. more than 6 

DB. 501-1000 

D D. 150 1- 2000 DE. 2000 and above 

8. Inst it ution you me now serving as a tutor? ____ _ _ _____ ___ _ _ _ 

9. I-lave you got a ny training which is related to distance eclucation? 

o II. Yes o B.'Jo 



I I . If your answer for question ' 10" is yes, p lease indicate the topics of the trainin g. (M ult iple 

responses are' possible) 

No Top ics yes No 

11.1 Concepts of distance ed ucation. 

11.2 Characteristics of distance learners. 

I 1.3 Efrecti ve teaching in distance education . 

11.3 Face to face tu ition. 

11.4 Use of TMA and its ha ndli ng mechani sm. 

11.5 Techniques of giving feedback. 

11 .6 Ways of handl ing di stance learner. 

11.7 Correspondence tui tion. 

I 1.8 Role of tutor in distance education. 

11.9 All 

Others, SIlccify ______ _ ________ ._' ______ _ _ 

SECTI ON TWO: COURSE MATERIAL PREPARATION 

I. Do you receive the cou rse m ateria lsl modules on ti~ne? 

D A . Yes D Il. No 

2. Docs the ins titution provide you thc tutors gu ide fo r thc tutori al p rogram? 

D A . Yes D B. No 

3 . Whom do yo u th ink rcsponsible to dc\·e lop/prcparc course matc riGls in yo ur ins t itution~ 

D A. Subj ec t area dcpartm ent or unit o f the ins titutio n 

D Il . COlllmcrcia l vcndo rs 

D C. Dis tan ce ccIucati on dCJx lrtmcnt or the insl ituti on 

D D. Il y outsider ( othe r deve loper) 

D E. l3 y an othe r highe r cd ucation institut io n. 

F. Ir any other. plcasc specify 

-1. \vh'lIlTi l ~r i a does the ins ti tutio n used to selec t (1r nOlllinak eou:·sc writers? 

D A Subjec t mallc r speciGl iz:lI io n. 

D It. Iking a Me mber in the ins titutio n. 

o C. Wining the competition. 

c=J D. Prior c:-.:pcriL"llcc in prepariJlg a course. 

DE. If:!ny ()th~r. ple:lse specil"y _ 

r, 



5. What are the major mediums of instruction that the institution employed to deliver the course? 

D A. Print modllle D B. radio-lesson 

D C. audio visual D D. T V-lesson 

D E. video casset1e D F. E-mail 

D G. Mixed H. If any other please specify 

6. When does the institution distribute the course materi als to its learners?( multi ple responses are 

allowed) 

D A. At the time of registration D E. During tutorial session 

D B. At exam time D F. It wi ll send to them through their personal address 

D 

D 

C. Before regi stration G. If any other please speci[y _________ _ 

D. At any time convenient to the learners 

7. What kind of support does the institution offered to the learners? 

D C .Guidance and counseling 
pI 

D A. Adm inistrative 

D B. Academic D. Ifany, please specify __________ _ 

S. How often yo ur institutions make provision of guidance and counseling service to the students? 

D A.A lways D B. Some time D C. Rarely D D. Not at all 

9. If your answer for question "8" is "Always" who i ~ responsible to prov ide such service? 

D A. Independent unit in the institution D D. Administrative workers 

DE. Not D B. Tutors 

D C. Counselors f. . lfany, please spec ify _ _______ _ 

10. If your response for question llumber "8" is "e" or "D " what do you think the rCilson is? 

D 1\. Lack of skilled personnel D c. problc ms organizationa l structure 

D 8. lack 0 f budget D D. Ifany other, please spccil~v ____ _ 

! :>. . !:o ll uII' ing, there are st<Ilel11ents " 'hich <Ire re lated to course material s. Givc your opinion on each or 
Ihe slatements by marking an "x" in the box of your choice. 

=,= StnHlgly Agn.'c 4= Agree 3= Uncl'r(a in 2= Disagree 1= Strongly Dis:q .. ! ITl' 

-, 



No 

12.1 

12.2 

statement 5 4 3 2 1 

COUl'se desi"nin" ~ 

The course materials: 

• Are appropriate to the level of the program . 

• Match with the level of the learner. 

• Include suffici ent information about the course . 

• Include enough practical work 

• Include self assessment exercises . 

• Contain adeq uate number of assignments for submission. 

• Are well prepared. 

• Are self instructional 

• Any othCl" 

• 
Contents of the course material. 

• Arc relevant. ., 
• I-lave clcar objectives. 

• Have suffi cient time to complete the course. 

• Have appropriate difficu lty level. 

• Have relevant exerc ises, assignments and self test exerc ises. 

• Give opportunities for discussion with other stLidents. 

Others, speci!)' _____________________________ _ 

SI~CTION THREE: ST UDENT SUPPORT SEI~VICES 

I . What methods or Med ia docs your institu ti on employ to support the di stancc learner in thcir lca rnin~ ' 

o A. Correspondcnce tuition (bilsecl on lIItn r lIlarkcd assignmcnt) 

o 13 . Face-to-Cace tui ti ons o F. Tuition throu gh mcnto r. 

o C. Two-way rad io tuition. o G. Uscs or the resource room a\·a il ablc. 

o D. Rcsidc ntial luition. o II. All 

o E. Te lephonc I. Others, ___________ _ 

") FnlJo \\'ing arc some questions lh~ll arc rcb tcd to stll'ljl(lrt sen "icc that your Jc'lrlll'rS ~L't frulll Ihl' 

institutio n. Ratc each o ll e b:lscd on your obse rvati oll. 

4. Alwavs 3. SOIl1l'tiuH.'s 2.I{arely 1. 1\01 at a ll 



No 

2.1 

2.2 

ITEM 4 3 2 1 

Sort of support the learners get from the institution. 

• Guidance and counsel ing services 

• support on the subject matter of the cou rse 

• Orientation about prior information on the institution regulation and 
procedure. 

• Ways of presentin rr compliant and appeals . . 

• Any other, please specify 

• 
form s of support on guidance and counsel ing 

• Pre- applica tion advice. 

• Field cho ice 

• Counseling on personal problems which may hinder studying. 

• Advice on career and further study. 

• Advice on stud y techn ique. . , 
• Advice on examination technique. 

• Advice on TMAs hand ling mechan isms. 

Oth u s, speCIfy ________________________ _ 

3. How do you rate your institution support system fo r s tudcnts who learn at a d istance? 

o A. Excell ent 

013. Good 

o C. Fair 

o D. Poor o E. No t acceptable 

4. Do you think that yo u arc answering questions or enquiry raised by your stude nts? 

o I\. Always o 13 . Sometimes D c. Rarcly o D. Not at a ll 

5. \Vll at medium of communication do you use to contac t your lea rncrs? 

o /I. Telephonc D D. all 

o 13. E-mai l E. Other ____ ______ _ 

o C. personal contact only 

6. Do you think thatthc average num he rs o r di s tance lea rne rs havc access to the rollowi ng L,e ili l iL' 

tll" t 'Ire used lo r di s tance learning? 

A. CO l11putcr 

13. In ternet 

Yes No ----
Yes ____ 1\,, ___ _ 

C. /lud io- casSCllC player Ycs 

D. /luclio- vidco Yes _____ _ 0:0 

E. /III Yes No 

F. Any other. _____ _ 



SECTION FOUR: END COURSE EXAM 

1. What form (s) of evaluation your institution establi shcs to distance learner. (Multiple responses 

are allowed) * 
D 
D 

A. Continuous evaluation through assignments 

B. Mid exams .. D D.AII. 

D c. End course exams. E. If any others, ___________ _ 

2. How do you rate the significance of the assignments given to evaluate students' perfo rmance? 

D A. Very high D C. Low D D. Very low 

D B. High E. Any other comment ___________ _ 

3. The number of assignments for submissions are: 

D C. Inadequate D A. Too much 

DB. Adequate D D. Any Other comment ___________ _ 

4. How do you rates the mark value given to each assignment 5hd diffe rent types of questi ons in the 

assignment? 

D C. Inadequate DA. Too much 

DB. Adequate D. If any other commcnt ____________ _ 

5. Do studen ts complain regard ing marks / grading qf assignments? 

D A. Yes D B.No 

6. If your answer for qucstion 5 is ycs, what do you think thc reason is? (Multiple rcsponscs arc 

al lowed) , D A. Unltli r marking of exams (dcnying or unfai rly giving gradcs) 

D B. Thc wcight givcn is not appropriate. 

D C. Difficulty of question items in thc assignment. 

D D. lf anyothc r spccify ____________ _ 

7. In co rrect ing thc assignmcnts, \I'hat are the major problcms yo u enco untcrcd so far') 

D 1\ . Delay in submiss ion of ass ignmcnts. DO. Gelling it donc by olhers. 

D B. Incompktcncss oftlIc ir answc rs. DE. Readab ility probkm .. 

D C. Coping lI 'ith each "ther". f. Irany olher spccify __ 

~. 110\1' do yo u evaluate the dif'li n r! :y !c:\'cl of the exalll') 

D A. very high 

D n. hi gh 

D C. moderale 

D D. low 

D E vcry low 

10 



No 

9.1 

9.2 

-. 
I Ll --

9. Following there are statements which are related to end course exam and its admi ni stration. Give 

your opinion on each of the statements by marking an "x" in the box of your choice. 

5= Strongly Agree 4= Agree 3= Uncertain 2= Disagree 1= Stron gly Disagree 

statement 5 4 3 2 1 

Do the exam fulfill the folIowin<Y criteria 

• The question items covered all portion of the course. 

• Numbers of questions are suffi cient enough. 

• The questi ons of the exam have clear instruct ion . 

• Exams are appropriate to the objectives of the course. 

• Exams have good coverage of taught portions. 

• If any other, please specify. 

• 
~ , 

How do you evaluate the exam administration in light of the 
follow ing criteria? 

• Has fixed schedule 

• Time of examination is convenient 

• Studcnts oet cxam schedules in advance 
, 

• Exam schedul es are hi gh ly consistent 

0 By and large time al lowed for exams are enough 

• Loose sccurity of cx~ms . 
• Lenicncy ofinvioilators are sccn frcqucntly 

• Disclosing of cxams ahead of time 
I--

• Overlooking misconducts durin o CXaIn sessions 

I-I-
0 Ass isting somc students d uring exam time 

• If an:t other, pleasc spe~ i Iy 

• 

-I·-j·--- I---r G radiIlo and fccdh ar l\ 

• Feedbacks on exams ,,,·':'..,: i\"cn timely. 

0 Un", ir markin<~ of exams ( denvin!; or unfairl y gi\'in~r"clcs) I 1 ---1 j .---1-] 
1_ 1_ ,_ J __ 

• The Weif!ht ~j\'c n is apPI:npria tc. I I • 1 I 
I L j __ 

Others, sJlcdly ---------------------------

II 



SECTION FIVE: GENERAL FACTORS AFFECTING DISTANCE LEARNERS 

I. In the following table there are lists of possible factors , in random order, which are bel ieved to 

hinder distance learners from pursuing or successfully completing thei r education through di stance 

mode. What is your response in this regard? Please write their rank order, from the most serious 

(I") to the lis t seri ous (13'" or so) . 

5 = Very serious problem 

4 = Serious problem 

3. Moderate problem 

2. Rarely a problem 

No Possible factors 

I. Lack of money to afford tuition fee. 

2. Shortage of time due to work load . 

0 JrTelevance of the contents of the subjec t matter to the l e~rner. J. 

4. High difficulty levels of study material s. 

5. Heavy social commitments. 

6. Lack of communication with tutors. 

7. Lack of personal contact / interaction with the.gro up. 

8. Lack of access to library and other resources . 

9. Lack of needed technology and tools . 

I Lack of sufficient tutorials. 

1. Not a problem 

5 4 3 2 

I . . Others, specIfy _ ________________________ _ 

SCCTlO'\ SIX: RCCOi\ IM CNDABLE SOLUTIONS 

1 

I. The t(,JJow ing arc sta temcnts II'hi ch arc supposcd to be important fo r completing dist:lllec ed ucat ion 

program successfully. Give yo ur opinion on each of the statements by marking "x" in the box of your 

cho ice. 

1= strollgly Disagree 2= D isagl-cc 3 = U liccrtain (neither agn'c lIor dis:q.!,rec) 

4= Agree 5= stron gly Agn.~c 

I ~ 



statement 5 4 3 2 1 
No 

l. Well designed course matelials. 

2. Additional alternative medi as such as radio , TV audio cassette. 

3. Attend ing courses related to the current work of the learner. 

4. Sufficient number of tutorial program( more than one) 

5. Easy accesses to communicate the tutors throughout the course. 

6. Availability of resources room (library, lab, computer access, intemet 
service ... ) 

7. Give adequate and continuous training on cOlTespondence and face-
to -face tuition for tutors . 

8. Make frequent follow-up on face to face and correspondence tuition. 

9. Increased nUli1ber of tutor marked assignments. 

1 Timely release of feedbacks for assignment and exams 

1 Update the course by collecting information from the leamcrs. 

•• 
Others, specify _________________________ _ 

4. Any more recommendation, please? 

Thallk you agaill /or cOll/pleting 
the ljuestion naire. 

J 



INTERVIEW GUIDE QUESTIONS FOR DEANS, 
DEPARTMENT HEADS AND EXPERTS IN THE INSTITUTION 

1. Do the staffmembers in the institution have taken necessary / relevant trainings 

(work shops, seminar)? Related to distance learning/teaching. 

2. Is there a mechanisms does your institution uses to make cl ear the ro les and 

responsib ili ties of 

a. Tutors? 

b. Students? 

c. Heads and experts in the institution? 

3. Would you please explain how the course materi als developed? 

a) Who me responsible to prepare (write) the course? 

4. How.and when is the course materi als (modules) distribute to your learners? 

5. What are the menses that your institution used to di spatch leaming materials to 

leamers? 

a. How effective are they? •• 

b. What problems did you face? 

6. I-low does your institution arrange face-to-face tutori als for a given course? 

a. How allen are facc-to-face tutorial classes given per course? 

b. Do you think it is cnough? 

7. Do you think that your inst itution provide enough assistance for learner? How? 

8. What ways (means) do you normally used to contact your learners, for example 

(tc!cp.l10ne, letters, notice board, E-mail , Rad io etc)? 

9. How do learners and tutors communicate to:-

a. the insti tution 

b. one anothcr 

10. 1101" cxams prepa rat ion and admi ni stration in your instit uti on arc looks like? 

a. Wlwt problem docs the institution ["ccd? 

II. " 'ou ld you ,p lease identify majo r problems rel ated to 

:1 . Tu toria l sen 'ice? 

b. CorrespDlH.knce tuit ions? 

c. Evaluation o f Icarners ' performance" 

12. To ",h:<t ex tent (t!cgree) are learning reso urCes and suppo rt sen ' ices are accessible 

Il,r the learners'! Pl ease explain. 

TIlANf( r OLl 
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