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Mekonnen Adugna 

Addis Ababa University, 2012 

The purpose of this study was to assess the school development plan practice in 
secondm)J schools of bale zone Oromia regional state. To this end a descriptive survey 
method was employed for the study. The samples of the study were selected frOIl/ jive 
lVoredas and second(IIY schools of the study zone. The data were gathered from 
respondents through questionnaire and intenJielV. Furthermore. docllmel1l analysis was 
made to supplement the data collected through questionnaire and interview. Likert scale 
types and open elided items questionnaire was distribllfedfor all three heads 24 school 
leaders. 75 teachers and lOa students. In order to get additional and in-depth 
information 3 zune education e:xperts, KETB. woredas education offices and 10 PTA 
members 5 school supervisors and 5 principals were iliterviewed. The data obtained were 
ana~)'zed by using percentage. mean score, weighted mean value. The finding of the 
study revealed that lack of the participation of stakeholders in the school development 
process, lack of reliable data for the analysis. problem of data collection and training as 
well (IS lack of practice of school development plan implementation and problelll of 
preparation process, resource capacity in terllls of adequate and qual(fied manpower, 
financial and material were limited, and lack of co-ordination and integration. Therefore, 
it is recommended that strengthening the participation oftlie stakeholders. ill/proving the 
resource capacity, making collaboration on work, giving allention to monitoring and 
evaluation shollld be mandatolY to achieve the anticipated SDP. 
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CHAPTER ONE 

Introduction 

1.1. Background of the Study 

At the present time education has been given great concern 111 both developed and 

developing countries. Because, when more people are educated they will live in a better 

social environment and the benefit is enjoyed by the entire society. In the life of society, 

education is a fundamental and plays a crucial role for the sustainable socio-economic 

transformation of any cOllntry . 

It is not only a means of understanding, controlling, and developing thc natural 

environment but also as a tool for the enhancement of I ife and enrichment of human spirit 

(f-orojalla, 1993). According to Aggrawal (1997) the country endure development when a 

major effort being made in education area and to drive the ma:-;imum benelits from the 

assets already created and ensure that the fruit of the change reached all section. 

Therefore, the question how we can realize the anticipated socio economic transformation 

and the overall development. 

The school Development plan is primary a working document that guide the school 

activities. It is based on the school 's analysis of current level of performance its 

assessment or how current trends and i'uture effects Illay impact on the school and set out 

priorities and targets for the improvement oi' the teaching-learning process (DENI , 

2005:1). 

The key purpose oi' school development planning is to contribute to the continuous 

improvement oi'the quality oi' teaching and learning through the process oi' regular and 
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ongoing planning, evaluation and review. It is clear that things are not at a static 

condition. As a result of science and technology advancement up to date knowledge and 

skills is added from to time to time. New discoveries and findings voiced in different 

parts of the world. Such dream realized if and only if the current local School 

Development Plan was prepared and equipped with the necessary skills. 

According to the Education and Training policy and its implementation C:W08), the ETP 

is aimed at the cultivation of citizens with all-rounded education capable of paying 

conscious and active role in the economic, social, and political life of the country at 

variolls levels. 

Though the policy strategies focused on expanding educational opportunity and ensuring 

its eq u ity, link i ng ed ucation and trai n i ng, democrat ization 0 f the ad min istration and 

content of education, the administration of primary and secondary schools as well as 

junior colleges will be the responsibility of the regions, and provision of quality and 

relevance of education service. 

Moreover, just as there are compensatory packages for assisting the less developed 

regions and women in the development schemes, these historically disadvantaged groups 

will receive special support in the education lield . 

Bale zone is found to the eastern part of Ethiopia it is surrounded with borcna in the soutl! 

west and Arsi in North east and Somalia in the south and Harar in south cast direction. 

According to 20 I 0/11 Educational Statistics. there are 20 Woredas, 28 secondary schools. 

858 secondary school teachers and 23,454 secondary school students are found in the 

zone. 
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The zone has varied climatic condition that comprises of Oega, Woina-Oega and Kolla 

types of climatic condition. Bale also has diversified people having different language 

religious and ethnic back ground. 

1.2. Statement oCthe Pr·oblem 

The key purpose of school development planning is to contribute to the continuous 

improvement of the quality of teaching learning through the process of regular and 

ongoing planning evaluation and review. School development planning is a systematic 

collaborative and inclusive, ongoing and progressive process undel1aken to promote the 

whole effectiveness, school improvement, quality enhancement, stafr development, 

partnership, effective resource development, change management and furtherance aims 

and priorities of the national education system (SOPI , 1999: 13-15). 

To come up with plans, therefore, it is necessary on the part of secondary school to 

address the circumstance at which they are found in terms of resources (manpower, 

finance and materials) and the other problems are also encounter while running 

educational task. 

Even though secondary schools have been given the rights and responsibilities of SOP 

and implementation of educational activities. a number of problems have bcen faced in 

planning and implementing of educational activities. 

The major problem of educational planning in developing countries are also stated by 

Mbamba (1992) states that specially in A frica today planning are by directives and 

orders of politicians, little consideration for technical experts, subjective criteria for 

appointments, to the key positions of powers, frequently change of top bureaucrats 
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political statements guided by policy, poor coordination of educational programs and 

projects over reliance on foreign experts and resources for implementing educational 

plans, shortage of funds for recurrent expenditure, lack of well trained educational 

planners and implementers, poor communication and transportation system and poor 

control system \·vere common. 

The successful plan implementation requires adequate resources (human, financial and 

materials) effective and efficient management system and strong participation of 

stakeholders at all levels , particularly at the grassroots (community) leve l and adequate 

information and communication mechanisms. 

Virtually, the quality and standard of education in a given country in mainly determined 

by the essence of its curriculum and the process of its implementation. TGE (1994) states 

that currently the burning issues of the present days agenda is the quality of education. 

MoE (2006) also states that the most effect ive school development plan results when 

head teachers. students and other groups such as parents and other community members 

\\'ork together as a team . This indicates tlwt efforts towards formulating plausible plans 

and subsequent attempts to implement these plans do not move well a head responding to 

secondary school interests. They are constrained by a great deal of constraints that 

intervene at each stage of the preparation process including execution. 

Trender, cited in Jeilu (200 I) States that , local educational authorities rerform their 

responsibi lities if and only if they have the necessary knowledge. ski lis. and cxperiences 

that enable them to manage and mobilize the resource needed to implement educational 

activities. 
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Moreover, in the Ethiopia school context the problem of school review, determination of 

priorities by involving stakeholder's use of data gathering instrument, evaluation and 

monitoring mechanisms, action planning and its implementation, human materials and 

financial resources, the way of planning process, the process of school review and the 

competence of school leadership among are the problems that challenge the school 

development planning process to be effective and efficient school development 

(UNESCO 2007: 17). 

Therefore, the researchers observed this gap between theoretical knowledge of school 

development planning process and the actual practice of the schools. Moreover, from the 

above purpose the researcher motivated to undertaken this study at secondary schools of 

Bale zone. Accordingly, this Study was expected to answer the following basic questions: 

I. To what extent the school development plan is practiced in the zone? 

2. To what extent the resources are mobilized to implement school development 

plan? 

3. What major problems are encountered in the S()P implementation? 

4. To what extent the S()P monitoring and evaluation is carried out in the zone'? 

5. What strategies and mechanisms are in place to alleviate the problems? 

J .3. Objective of thc Study 

1.3.1. Gencral Objectives 

To assess the practice or school development plan implementation in secondary school 0(" 

Bale Zone. 
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1.3.2. Specific Objectives 

.,. To assess the major factors that influences the practice of school development 

plan implementation. 

> To assess the effectiveness of school development plan in the secondary school of 

the zone. 

>- To assess the extent of school development plan implementation in the zone. 

>- To assess the degree of preparation to implementation of school development plan 

in the zone. 

';.- To assess the strategies in place for implementation of school development plan. 

1.4. Significant of the Study 

This study will be important for the following points 

.:. It may help to make awareness among the stakeholders how much school 

development plan is important to enhance competence to particular secondary 

school. 

.:. It may help to addresses the current status of school development plan 

impl ementation provision in secondary school and to call attention or concerned 

bodies about the problem that affect the school development plan implementation 

and to take the necessary action /correction/. 

.:. It may help to maintain and appropriate of sc hool deve lopment plan 

i III P / emen ta t i011 . 

• :. It may help to provide recommendation and appropriate solution to overcome 

various types or problems . 

• :. The study may give some clues for further study. 

6 



1.5. Delimitation of the Study 

In order to carry out the research work, it is essential to delimit the boundary of the study 

in terms of coverage and scope. This study was delimited to the practice of SOP 

implementation in secondary school of Bale Zone Oromia Regional state. 

The achievement of school development planning process area of school review, Design 

priorities for action and action planning. the planning cycle, the participation of 

stakeholders in the SOP process, plan monitoring and evaluation. the problem 

encountered in the SOP implementation, the strategic and mechanisms are in place to 

alleviate the problems were given attention. 

On top of this the study specifically focuses on the school development plan 

implementation practice/processed in th e zone, the extent of the school development plan 

implementation is practiced/processed in the Zone, the extent of resource utilization 

(human, Materials and Financial) are mobilized to implement in the school development 

plan. the mujor problem encountered in the SOP implementation the extent of monitoring 

and evaluation is carried out in th e Zone and the st rateg ies and Mechanisms are in place 

to alleviate the problems. 

1.6. Dcfinition of Key Tcrms 

Plan: is a set of activities intended to achieve goals whether f()r an entire organization. 

department or an organization. 

Effcctivencss: It is the process ofatlaining the goals by doing the right things. 

Implementation: is putting plan in to practice. It is often complex process of 

organization, coordination achieve the intended objectives (Lewis, 1984). 
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Secondary School: Two years of general secondary education (grade 9-10) and two 

years of senior secondary education (Grade 11-12) (ETP, 1994: 14-15). 

Stakeholders: Persons compaflY etc that has shares or an interest in a business or an 

industry (Webster's new Twentieth century dictionary of English Language, 

1995: 1159). 

1. 7. Organization of the Study 

The study is organized in five chapters. Chapter one introduces the background of the 

study statement of the problem, objective of the study, delimitation of the study and 

definition of tel'lll s. 

Chapter two presents review of the related literature relevant to the problem under study. 

Chapter three deal with research methodology of the study. Chapter four emphasize on 

the analysis and interpretat ion of obtained data through research instruments. Finally 

chapter five presents the sUlllmary. conclusions and recoillmendations for the study. 
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CHAPTER TWO 

2. Review of Related Literature 

This chapter deals with the concepts of school development planning, the purposes, SOP 

cycles characteristics, process of school development planning, strategies, school 

development frame work, priorities, implementation , evaluation and monitoring, 

problems of SOP and school development planning in Ethiopia and the Relationship 

between school development planning and school improvement program. 

2.1. The Meaning of Planning and School Development Planning. 

2.1.1. The Definition of Planning 

Many authorities defined planning in different >vays. According to (Darker cited in 

Chandan 1987:58), define planning as "a continuous process of making present 

entrepreneurial decisions systematically and with best possible knowledge of their 

futurity , organizing systematically the efforts. needed to carry out these decisions against 

the expectation through the organi zed systematic feedback". On the other hand. Coombs. 

(1970:2) defined in its broadest generic sense, is the application or rational. systematic 

analysis to the process of educational development with the aim of making education 

more effective and enicient in responding to the needs and goals or its students and 

society. 

In the above definition or educational pl:lnning. there are illlporl:lnt terms used to be 

considered in the process of planning and planning as a process needs systematic 

assessment or a situation to make rational decision 1'01' ruture action to achieve the 

anticipated objects orthe system efficiently and crJectively. 
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Cunnighum (1982:5) also defined it as " .... selecting and relating knowledge, facts, 

images, and assumptions regarding the future for the purpose of visualization and 

formulation of desired outcomes to be achieved, sequential activities necessary to achieve 

those out-comes and limits on acceptable behavior to be used in their accomplishment." 

Planning is a part of the work of every school as it strives to meet the educational needs 

of all its pupils (SDPI , 1999:5). This and other definitions of planning show that the basic 

function of management continuous goal oriented, ongoing and action oriented activity. 

Therefore education as a sector has a designed its own plan to accompl ish its purpose in 

order to achieve the long term development goals of the country. 

2.1.2. Conceptualization of School Development Planning 

Planning involves the determination of objectives and courses of an organization to 

achieve maximum effectiveness. It also involves the establishment of policies and 

continuous seeking and finding of nevv and beller ways of doing things in order to 

improve performance. Planning is the essential steps and essential elements of 

organization and management in which manager determine the goals of the organization 

and develop the overall strategies to achieve them. Forojalla (1993:40) suggests that it is 

through planning that decisions are translated in to systematic programs of action for 

implementation. Therefore. school development planning provides schools with 

continuous improvelllents strategies thaI empo\Ver them to take ownership of their own 

development. SDP I (1999) also states that school development plann ing is a process 

undertaken by the school community to give direction to the work of the school in order 

to ensure that all pupils receive a quality education in terms of both holistic and 

development and academic achievcment. This involves the assessment of the cxisting 
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situation, including institutional structures, financial and human resources and the 

establishment of strategy for action. 

Educational planning as a management tool is a process of acquisition and analysis of 

data from empirical base for the provision of information to decision makers. It is a 

technique that seeks to make full use of an understanding of several disciplines in 

combination with a clear awareness of practical realities. The techniques as a process of 

systematic decision in the future so as to optional to achieve long rage objectives. (Akzin 

and OroI' cited in Ishumi , 1984:21) 

This implies that the application of rational thinking about what is needed for the 

development and fuller self actualization of the individual. group, community or society 

in mind, about what has to be done to reali ze such a development and about how it is to 

be done to achieve the goals within the available limited resources . 

Therefore. planning become the i"llajor activities of all managers to determine the goals of 

their organization. It is also through planning that decisions are translated in to systematic 

programs of action for implementation . 

2.1.3. The Rationale for school Development Planning 

The fundamental purpose or school development planning is to enable the school to 

achieve and maintain the highest possible level of effectiveness in meeting the 

educational needs of its pupils in a culture is charactcrizcu by change. I-lolly (1989) has 

stated that. school development grows frol11 the inside tempercu by what is happening on 

tile outside. This indicates that the collaborate effort of school community is quite 

important in their school growth and quality important. Moreover, school development 
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planning promotes the school effectiveness and improvement in which the provision of 

quality education enhanced and the needs of its entire pupil achieved. Regarding to this, 

Davies (1992:2) has also stated that, school development planning enables those who 

govern to concentrate on pol icies and those who manage to manage effectiveness, 

efficiency and community satisfaction. According to SDPI (1999: 14) statement 

internationally. there is widespread acceptance among educational ists that collaborative 

school development planning is a powerful means of prollloting school effectiveness. It 

enables the school comlllunity to develop a clear vision of what the school is about and 

where it is going, a shared sense of purpose, a common set of goals and consensus on the 

means of attaining them . 

It is a means to contribute to the continuous improvement or the quality of teaching 

learning through a regular on going planning, evaluation and review (DEN!. 2005:3). It is 

a systematic collaborative, inclusive and progressive process undertaken by the school to 

promote the whole school effectiveness. school improvement, quality enhanccment , staff 

development. effective resource developmcnt , partncrships, change management and 

furtherance of aims and priorities of the national devclopment education system SDPI 

(1999:13-15). 

A recognized school shall provide education to a student which is appropriate to their 

abilities and needs and. without prejudice to the generality or the loregoing. it shall use 

its available sourccs to : Ensurc th:llthe educational needs of all students including those 

with a disabilities or other special needs. arc identified and provided fiJI': promote the 

moral , spiritual , social and personal development olf students and provide healthy 

education lor them , in consultation with their parents, having regard to the characteristics 
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spirit of the school; promote equality of opportunity for both male and female students 

and staff of the school; establish and maintain systems where by the efficiency and 

effectiveness of its operations can be assessed, including the quality and effectiveness of 

teaching in the school students SOPI (1999:41). 

According to UNESCO, (2006: II) states that the process of preparing the provincial 

(decentralized) education planning has several main purposes to ensure the national 

education policies are effectively implemented and the national goals and targets are 

reached ; to ensure the targets are set and reached which respond to particular needs of the 

province; to convince the ministry of tinance (and other finding sources) to provide the 

necessary fund s; authorities. teachers and or parents to implement education reforms. To 

mob ilize private sector and community contribution , particularly for education sub-sector 

that are not compulsory and Ilot free (eg secondary education and preschool). This shows 

that the school achieve the objectives eliminates ambiguity in the decision making 

process. It also provides feedback periodic evaluation the program and indication for any 

deviation and .leilu (2009) indicate that the importance of" planning are to puts focus 

objectives. future oriented objectives anticipates problems and unpredictable 

contingencies. facilitates coordination and control. helps 111 the process of" decision · 

making. essential In tacking increasing complexities of" the school organization and 

promotes performance and effective utili za tion o f" reso urces. This doesn't mean that the 

only importance of planning. there are also other several importance of"the planning. 
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2.1.4. Characteristics of School Development Plan 

The school development plan works as a guidance document for the school community, it 

should be written in a style that it is readily meaningful to specialists and non specialists 

alike. The content should be well organized and clearly presented, so that information is 

easily locatable. 

The plan should be designed as a working document that can readily accommodate day 

amendments that arise fi'om monitoring and evaluation procedures (SDPI, 1999:34). 

Because school development planning directs the attention and energy of the school 

community in a systematic way on the central task of the school and the collaborative 

work draws the school community together in shaping the schools future. SDPI (1999) 

also states that, school development planning is a process under taken by the school in 

order to ensure that all pupils receive a quality education in terms of both holistic and 

development and academic achievement. The Process is based on a number of 

Presupposit ions: 

The qual it)' of schools' education provi sion is the product of complex interaction of 

factors which ll1ust be planned for in coordinated way: As cducation is p<lrtnership 

enterprise. quality planning should involve in put form all the partners in the school 

cOl1lmunity and the quality of school 's education provision is rooted in the expertise and 

cOlllmitment of the principal ,lJld the teachings stafl. 

Therefore. this implied that. the key a gents in the process arc the principal and teachers 

whose partnership in planning is the cornerstone of efkctive school development plan. 

G,lIe wood el.al. (1995:245) also stated that. planning can benelit organization by forcing 
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them to focus; helping to coordinate activities and people, and motivating employees and 

managers. 

The are some characteristics of planning which makes it differ form other managerial 

activities. In relation to this Chandan (1987:60) identified the characteristics of good 

planning in the following manner: It is based upon clear well defined and easily 

understandable objectives; must be simple and comprehensive; should must be simple 

and comprehensive; should be time bounded ; should involve the participation of 

subordinates; should have the characteristics of unity and strive for optimal util ity of 

physical as well as human resources in vision and harmony. 

This indicates that the production of school development plan an individual working in 

isolation rather than it is collaborative process that draws the whole community to gather 

in shaping the school future . 

There is also another preposition that educational leaders and econol1l ists were agreed on 

about educational planning in the early 1960s (Coombs. 1970:33). Statcd that. these are: 

Educational planning should take a large range view. 

It should in fact have a shari range (one or two years): a middlc range (Iell/r to live years) 

and along range perspective (ten to liliccn ycars) cducational planning should he 

integrated with the plan of broader economic and social development educational 

planning should be an integral pari of educationalmanagcment and educational planning 

should concern with the qualitative as aspect of cducational devclopmcnt not mcrely with 

quantitative expansion . 
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The other aspect of educational planning characteristics are. complicating factor. 

According to (Forojalla, 1993) long period for time a group of students to pass through 

the education system from primary school to college is taken as one of the factors which 

complicated planning of education. This means quick change is not easily attained. 

The other characteristics of the system such as its rigidity. the fact that education 

basically, deal with people and the fact that many poor and olien small countries have 

little control , the world economic forces , means that planning is broadest sense is often 

clouded by complication and uncertainty (f-orojalla , 1993). 

Generally school development plan has its own peculiar characteristics that every 

managers and planners of the education system should take in to account. 

2.1.5. The Planning Process (Formulation) 

The stage for plan formulation described differently by different scholars. In the views of 

Cunningham (1982:8) the planning process involves establi shment is formulation of 

activities. Establishment of purpose: formulation or alternative. prediction of outcomes: 

Evaluation and selection of alternatives and implementation. 

In relation to this. Forojalla (1993) also stated that. the planning process consists of four 

basic sl<lges which are: The formulation of coucation objective for the plan: the 

determination and phasing of the target to be achieved: the choices of strategic and 

policies to suit the targets and the estahlishllll:nt of guidelines to assess technicians in the 

arithmetical fi.1rIllulmion of the plan. 
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This also indicates that, plan formulation process requires collective knowledge and 

experiences of plan actors at school/organizational level that is the planner should 

necessary be equipped with the required planning knowledge, skills and experiences 

which make the plan effective and achievable. 

A more comprehensive planning process adopted from (Banghart and Trull in Gamage 

2006: 142-143) del'ining the problem analyzing the planning problem area, 

conceptualizing and designing plan. evaluating plans. specifying the plan, implementing 

the plan and feed back on the plans. Thus the process of planning requires that activities 

that needs to be done initially taken up first and brought to execution. monitoring and 

evaluating and feed back. 

The different stages or planning process are: Definition of the educational planning 

problem such as delineate the scope or the problem: study "what is versus" what should 

be identify the sources and constrains, establishing planning priorities. Analysis of the 

planning problem areas: study area system of sub area, gather data and rorecast. Plan 

conceptual izat ion and des ign were ident i fyi ng prcvai I ing trends and establ ishing goal s; 

plan evaluation includes simulate. evaluate options and sck:ct plan and specification 

includes formulate. problems and report results. 

Implementation involves preparation of seek approval of plan justify plan legally, and 

organize operational units; the final stage is feed back which including or plan for what , 

hO\~. and by \\·hen. 
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2.1.6. Strategic Planning 

Strategic planning is a means by which institutions can establish and maintain a sense of 

direction. It is a process operating in an extended time frame (three to five years) which 

translate vision and value in to significant measurable and practical out comes. It also 

designed by high ranking managers and set broad goals for the organization . Strategic 

planning aids in the development of "consistelll and coordinated goals and showing the 

magnitude, source, acquisition and utilization of resources" \-"hich is the linal analysis 

contribute its share for the improvement of perlonnance of the organization Cunningham 

1982: I O. Bush and Burham 1994:85. stoner. el.al , 1995:265). 

Strategic planning is a continuous process by which an organization lasters and requires 

productive relations and linkages with public agencies and groups other than those 

directly responsible for education. It involves the determination of policies and the 

establishment or new or revi sed goals. It is al so a technique which assists educational 

leaders in dealing with the increasingly turbulent environments and challenges 

conli'onting organizations (Cunningham. 19S2: 18 . Gamage. 20(J(): 141). 

School development strategic plan is a road map that sets out changes a school needs to 

make to improve . It shows how and when this change will be made. Onec the school 

development plan has becn made, it is impOI"tant to regularly chcek whcthcr thc planned 

act i vi ties lor i III pro ve IllC III arc havi ng an impact and i r they arc no!. why no\. 

This will help sct the agenda l'()f" the next illlprovelllcnt plan (MOE. 20(J6:()). Based on 

this. schools to be sw:cessf"ul and provide their students with the best opportunity to 

succeed develop school developl1lcnt strategic plan to bring change lor their schools. 111 
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the contemporary world, similar to other field, education is under going dynamic change 

due to the advancement of technology globalization and changing expectations of the 

society. 

Thus in orders to meet these challenoin o tasks educational leaders need to strateoicall)1 <::> <::> <::> 

predict the future of their organization. 

2.1. 7. Operational Planning 

Operational plans contain details for carrying out or implementing those strategic plans in 

a day to day activity. I f strategies set the general goals and course of action for 

organization. operational plan provide the detai Is needed to incorporate strategic plans in 

to the organization day to day operations (Stroner et.al 1995:265). 

Operational plan givc attention to immediate and concrete activities. they help to interpret ' 

the most inclusive and wider thoughts of strategic plan in to tangible members, clear, and 

detectable results that can be felt within shorter time limit Ivancevich et. al (1994: 173). 

The lire span or operational plan is one year. As a result they are highl y appreciated tor 

the opportunity they creak in the efficient allocation and utili za tion of institutional public 

resources (Cunningham 198~: 12-13). 

School development plan is a systematic manner. identified the school strength, area fClr 

improvement . challenges and opportunities. t.he next stage is to determim: priorities for 

the future and decide hO\\ the work will be taken for word. 
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2.1.8. Frame Work of School Development Planning Process 

The scho'ol development planning process otien begins with the core: the formulation of 

mission, vision and fundamental Aims. Some schools, however, find it more helpful to 

begin with the review and to allow their understanding of their mission. vision and aims 

to be come enriched and clarified through participation in the planning process and its 

particular through the reOection on the local national and international context factors 

that will inOuences the shaping of the schools future. 

The basic frame work of planning cycle that revolves around a central core. The core 

consists of the schools mission, vision and aims; the planning, cycle comprises of four 

key operations: review. design, implementation and evaluation SDPI (1999). 

Cunningham (1982) states that, planning process have four stages; (I) end planning or 

process of determining goals. objectives and policy; (2) means planning or the selection 

of method execution : (3) resource planning or the process by which we obtain the 

necessary resource:(4) organizational planning or the proccss by which we give shape to 

and improve mutual relationship betwecn peoplc and groups. 

JVI issioll: 

Can be defined liS a general statement thc over all raison d'ctre or thc school. According 

to SDPI, (1999: 17) the school mission is a clear statemcnt of the school it is. rrom which 

the strategic school aims derived and addresses the basic reasons fClI' the existence of 

schools, ESDP III. C~005:~) states that. the mission or edlH:ation sector is to extend 

CJuality and relevant primary education to all school agt: children and expand standardized 

education and training programs at all levels to bring about rapid and sustainable 
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development with increasing involvement of different stakeholders (Community, private 

investors, NGOs etc). 

The effective school mission should be clear, action oriented, invites people towards the 

achievement of school goals. In addition to this, Jeilu (2002) states that, effective mission 

statement as identifying, focused; value based realistic, actionable inspiring, instructive, 

concise and readable. St. Mary: Colleges (2005: 16) state that, the formulation of a school 

mission should address the basic question such as: 

Whom does the school serve; What service does the school provide; How is the service 

provide; What are the key ideals. beliefs and values that the school stands for and the 

function of the statement a school mission is ; to give a clear sense of direction to the 

work of the school ; to inspire the school community with a common sense of purpose; to 

provide a frame work from which policies and priorities can be derived and to establish a 

reference point against which the schoo l can evaluate the success or its activities. 

Vision 

Can be defined as a statement or the desi red future of the school , of how it wants and 

needs to be. It bec kons towards bettennelll (SDP!. 1999: 17). Dimmock (1993 : 101) has 

also defined thaI , a statement or what the organization ought to be: the ought. the should, 

the values. which guide practice. Colton (1985:18) and Duke (1990:26) cited in 

Dimmock (1993 : 101) have suggested that vi sion defines not what ,Ire but rather what we 

seek to be or do. While on the hand , it Gill make dreamers or us by letting us sec 

feelingly : there is a lso a practical , purposerul role lor vision to play. Vision expresses a 

view of what is desirable but it muSl do so ill a way which can' inspire alld motivate 
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people to work towards improvement.' Moreover, school vision also used as guides for 

decision making and problem solving. In this respect, Dimmock (1993: 102) has revealed 

that, a clear articulated vision guides decision making and problem solving to that 

situation. Vision resolved in a way that is consistent with the goals, priorities and 

direction of the school. Vision resolves from a dream state to practical , daily hands on 

guide when it includes the goals staff hopes to accomplish for and with students. Vision 

is a shared, publ ic statement of values. 

Aims 

A ims; can be den ned as broad statement of the educational goals that the school seeks to 

aHain. They follow li·om mission and vision . In general they will relate to the promotion 

by the school of the intellectual , physical, social , personal. spiritual , moral and aesthetic 

development of all its pupil s. 

School Rcvicw 

Description to compi Ie a comprehensive account of the schools current situat ion with a 

view to heightening th e aW,lreness of the school community of how and \vhy the school 

lilllctions and the context in which it operates, providing data for analysis as a basis lar 

decision making (SDPI 1999: I S) 

Analysis to establi sh the school internal strength and challenges and the opportunities and 

threats presented by its external environment with a view to identify needs that must be 

addressed· Identifvin!.!. l~lctors that must he taken in to account in planning lor the , - ~ 

development (J r the school and prioritizing area lor developmcnt. 
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Areas for school review 

Areas for school review are mission vision, aims, the context factor such as school, local , 

National and international , the curriculum; provision. planning and coordinative; 

implementation levels. Care and management of pupil such as, pastoral care and personal 

development, Healthy, Safety and wei fare, professional development school home 

community link relations with parent parent ' s council and relations with local 

comillunity. School management and administration are In-school Illana!!elllent struclllre. 

organizational climate monitoring and evaluation procedures. management 

adJll in istrat ion . 

2.2. Design PI'iorities fOI' Action and Action Planning 

The schools resources or personal , expertise, energy, time and money are limited. 

Accordingly. the needs and possibilities must then be prioritized In terms of: Their 

importance to the development of the school. in the light of" all the conte:-..t filctors; the 

current capacity or the school to address them and the current cOl1lmitment or the school 

to dealing with them SDI'I. (1999). 

2.2.1. Selecting I'r'ioritics 

Is an important to be mindrul of the need to achieve an appropriate balance between 

maintenance and de\\:lopmenl. Priorities to be addrcssed in the planning cycle may 

include the development or an appropriate planning inrra. tructure: Estahlishing structure 

for delegation. collaboration. consultation and communication and designing a 

cu.stomized model or the school development planning process and devising systematic 

23 



procedures for monitoring and evaluation and clarifying the schools mission, vision and 

aims and documenting the school's policies in key areas. 

2.2.2. Action Plannino 
to 

In the design stage, the priorities identified in the review are translated in to specific 

objectives or wrgets and action plan are designed to achieve those objectives SOPI 

(1999). The objectives should be SMART: specific measurabl e/moniterable, Achievable, 

Realistic and Time bounded . According to Wallace and Me Mahon (1994: I 0), detailed 

plans are made for a yea r ahead and for the next two in Ollt line. At the end of the initial 

cycle. detailed plans for the following year are made with reference to the out line plan 

made previously. Agreement on priorities and targets at the plan construction stage is to 

be followed by the development or detailed action plan which includes the identification 

ofslIcccsS criteria by the progress with implementationillay be monitored. 

2.2.3. The planning Cycle 

The planning cyc le can be stru ctured arollnd a number of key of question: 

(a). where is the school now? (b) . where do we IV<lnt thee school to be at the end of the 

planning cycle'! (c). How willing cycle? (d). How will we check whether we are getting 

there'? (e). How will we know if we are gelling there'? And the key planning operations 

are: To revic\\- the current si tuation , to identity priorities f(lr development pacific goals. 

Spccif~ · targets/objcctives. design detailed action plan implement ; the action plans. 

monitor the implantation. and evaluate the implemcntation . Sf)1'1 (I <)<)()). 
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2.2.4. 1m plcmcn tatioll 

Implementation is the execution stage of an intended programs it is "putting the show on 

the road" (Ornstein and Hunkins, 1998:310). Buchert, (1998:30) has also defined 

implementation as Carrying out reforms as planed. Similar Parl! (1994 :334) shortly 

delined as impl ementation is as the "reali zation of an intended change". It is the "open 

use of a enta il s through out an entire schoo l system ". (UN ESCO. 1977:22) 

imp lementation 0 f a new program enai Is social action that bu i Ids a cI i mate 0 f acceptance 

lor the change. It is thus an interaction process between those who have created th e 

problem and those who are clwrged to de li ve r it (Ornstein and Hunkins. 1998:292). 

The above de linition indicates that. any program implementation. people are central 

unless concerned peopl e understand, support and complement the program, failure is 

unavoidable. 

The prime lesson why innovati ons and rcforms fa il to achieve their potential s is that they 

don't receive adequate of stakeho lders: thi s conlirms that hunHln capital has a unique and 

decisive role in the school deve lopment plan implemcntation. Virtua ll y. thc quality and 

standard of edu cation in a given country is mainly dctermined by thc esscnce of it s 

curriculum and the process o f it s implemcntation. TG E (I ( 94). currently. hi gh on the 

agcndas of many governments are ,Icti vitics aimed at improving quality of basic 

education. Th ere lo re. the school devc lnpmcnt rlan impl ementation practice are aimcd at 

enhancing the quality of bas ic education. 

25 



2.2.5. Plan Evaluation and Monitoriu(J 
b 

Evolution is defined as "a process of' analysis and control design to determine the 

relevance efTectiveness. significance and impact of specific activities and the degree of 

efficiency with which they are carried ouC (Miron and Chinapah. 1990:26). This shows 

that. evaluation is an cxercise to assess the success and/or failurc of the planncd 

objectives. programs impact, and cost-effectiveness. 

Mc Namara (2008) deli ned monitoring as a process for checking that activities are being 

implemented as planned. mainly looks at inputs. process and out puts. According to him 

the monitoring phase tracks and counts events, activitics. peoples and objccts and can 

consist of their periodic or continuous data collection. The inlormation gathered in the 

process. such as new tro::nds and st rengths and weaknesses of the plan (SOP), should be 

used to improve plans. 

Monitoring on the otho::r hand. is .. th e process by which the progress of activities is 

regularly and continuously observed and analyzed in orckr to ensure that the expected 

result is achieved" (Chang. 2008:9). ;\s a wholc. onc can generalize that nll>nitming and 

evaluation consists measuring the status of an object or activity against an e.\pected target 

that allows judgment or comparison by continuous collection and analysis of 

i nlo rill a t i on . s. 

Monitorinu and ev:liuation art: neccssarv in any educational organizations ,lIld are all the e . 

more important when undertake change. Monitming and eva luation arc management 

functions through which organizations c:tn as certain a whether or not plan ll1eet their 
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stated objectives. Regular monitorin u is necessary to ,'udue progress' ensure that the SDP 
0> • b ..... , 

implementation is on track and to make any necessary corrcctions. 

It is rarc that actual out comcs are the same as those predicted when plans were made. 

Byars ct al. (1996:205) forwarded the following consequences of poor controls: 

inflexibility. missed opportunities, loss of motivation and morale. lack of m.:countability 

and stifling crcativity and innovations. This indicates that importancc or monitoring and 

evaluation system in educational institutions is unqucst ionable. Makridaki s (1990:231) 

also suggcsts thaI. such deviations must be discovered as soon as possible through 

effective monitoring. 

The reaso ns causing them IllUSt be established so that corrcctive action can be taken . 

According to him. monitoring actual results establishing causes. and taking corrective 

action are indi spensable planning/implementation activitics. 

2.3. Slakcholdcl's 

2.3.1. Participation of Stake holders in School ()CVcl0plIIl'nt 

The basic idea in introducing SDP is to ensun; the involvelllL:nt of all agencies concerned 

with the education especially the class room teachers. pupils and parents in the planning 

process. Every persons who had been involved in the plan process in 'the bcginning will 

be rl'sponsiblt: for the monitoring and cvaluating the plans. In that lVay the \\ Iwlt: process 

becomes fj'ee ;Ind self sufficing (Nair 200-1: 52). Education heing a puhlic enterprise to 

achieve the goal of universal education beyond a wish rull though and ci"1l:ct significant 

improvement in the delivery of education. the mobilizatiol1 and integration or 

stakeholders of education. head teachers. teachers. students. parents. N(iOs alld the local 
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community, is of paramount importance. This is because as pointed out by (Alemayehu, 

2000:28) any success or failure in education has direct bearing on the development of the 

community. 

MOE (2006: 12) also states that, everyone involved or interested in the work of the 

school has a role to play in the process of assessment leading to improving planning. The 

most important involvement is that of the community it self. This indicates that, most 

effective school development plan results when head teachers, teachers. students and 

other groups such as parents and other community members work together as team. 

Organizational development through effective plan can therefore. happen if it provides a 

chance for those implementers to take part in the preparation of the plan to inject their 

views and feeling. which in turn in the large will act as a lubricant (Cunnigham, 

1982:23). 

The school functions lor the benelits of th e community. Therefore. the cOlllmunity should 

know what should happen and what sharpening inside the sc hool. The so called parents, 

teachers. association or school well~II'e cOlllmillee to h<.:lp to some extended thi s respect 

(Nair 2004:44). Educational institutions influenced by stakeholders from with in and with 

out the education system. The inlluences arises li'olll with in is that of 'ownership ' staff 

I"cel ll10re in control ;lIld cOll1l11illed to the development they an: involved with and 

responsible for (I -lolly and South worth. I n c):.")}). More over. the plan should in<.:lude the 

views of local education authorities, the education policies and kgi slatioll. It should be 

noted that when communities become involved to improve education quality they are 

contributing tillle. money. materials labour. ideas. trusl and good \\·ill which has got the 

advantage of: Alleviate problems related to school; assisting the rullillment or objectives 
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of the school to come harmony with the valucs of pcople in thc community; helping the 

school to reinforce the broad cultural experience and aspirations of the family and the 

society; adopting education to the needs problems, aspirations and interests of the 

population benefiting from it and hlping to make thc education system efficient by 

increasing the mobilization or financial. hUlllan a;1d material resourccs (Mary 1992:28-

29) and I-lalla/.; and Poission 1997, 2000:37-38: Marsh 1988. UNESCO 1985:45. in 

Tesfa)' 1999:30-32; wolr 1(97). 

The other advantages that schools can benefits Ii'om community participation include: 

The utilization or resources more effectively and the community is given greater social 

control over the planning and implementation or educational services; the provision or 

added resourccs through the system ; the availability or voluntary services; thc provision 

of services at lower cost through the use or more local experti se and resources; and the 

increase or impact and sustainability or development programs. (l3urkcy 1903: UNI CEF 

1985. world 13 a II/.; 1995: in /\ wash 200 I: 19-20). In view or the above benefits. therefore. 

cOllllllunity participation could visibk be advantagcous if' mcmber or the community 

IXlrticipation in planning or linancing construction and maintenanc :1I1d monitoring and 

evaluation . 

2.3.2. I'radices of School J)e\'(~loplllent Planning 

The development planning h,lS !:>tarted in I·:ngland since in 19X5. /\ccnrdil1g to (joddarcl 

(1992) the London I~orough or Enficld has requircd cach school to produce an annual 

Institution Ikvelopment plan since 19S5. This indicates that. J)eVl:lopmcnt plan has 

alon" his tmv of' their lise. Each school has adapted to its own ,lpproach to development b _ 
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planning adapted to its own needs and culture. This also shows that wide variation in the 

style of plan produced and the process of production. 

It is clear that school development plann ing is a powerful instrument that ensures a 

coherent action planning process for school renewal. innovation and change. in other 

word it is a school improvement strategy. 

According to DENI (2005) a school development plan need not be an extensive 

document. Indeed , it has been found that the more extensive the plan, the less its value in 

influencing the day to day practice in the classroom. The school Developmcnt rlan 

should bc a living document which cvery number or sta lTcan and does use routincly, as a 

reference point in ho\\' the) develop. improve and carry out thei r work. 

School deve lopment planning is a planning process that produccs a working documents 

and which cnables the \\·ork o r th e school to procced and pl"Ogress with coherencc. A 

school development plan is not a task that can be under taken by an indi vidual working in 

iso lation. irrespectivc ot"\\helhcr that a person is a governm the principal or a member or 

starf". It requires close in\'o" el1lent or all stall particularl y tcaching sta rt". in the process 

and consultation with olhers. especially parcnts and pupil s (DEN!. 2005:6). 

2.3.3. Lessun Lea rned 

The practice or schoo l de\elopment planning may va ry according III Ihe particular 

circumstances of" the counlry. The main f"ocus of" SI)!> is improving the studcnt's 

achievemcnt and learning oul comes. In most cases. in Ihe plan developnlcnl process, thc 

school governing hody \\-as n:sponsihle ror the preparation ot" school devciopment plan. 
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Goddard (1992) has states that, in consultation with the head teacher the "overnin" body 
'" '" 

has clear responsibilities for the setting or schools aim policies and resource allocation. 

The school development plan, however, is needed to help the school development. 

The plan should refers back to the school vision and mission: should be detailed and 

realistic and the out comes measurable; the activities should concrete and doable; the plan 

should not be too ambitious; should relate to the school need and address the core major 

problems that faced by the school. 

2.3.4. Problem ofSehool DcvelopJllcnt Planning Process. 

Some of the major problems in formulating and implementing school development plans 

are: 

Lack of flexibility in objectives should be modi liable in the events orunl'oreseen or extra-

ordinary change in the I~rm situation . But, flexibilit y is accomplished nt the expense of 

spcci licity important characteristics. or elTective objectivc (pearce el.al 19X9: 182). 

Lack of reali sm in objectives; the most preci se and ambitious till: plan. the greater the 

chnnge required and more. complex thc problems to achieving the changes . Ambitious 

plan by itsel f hcighten the risk or unworkable plan (Mckinnon. 1973: 12) 

Problem or Identifying needs; In this new perspective. it will be necessary to apprehend a 

whole series of changing nceds in every area of economic. cultural. social and political 

lile (UNESCO. 19X3:53). 

The problem or information and orientation: In a unil(lI"Irl , standardized education system, 

keeping organizers. inf(lI"Il1ed and guiding users. raises flO major problcm in principle. On 
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the other hand these functions beco .. I I . . . . . ·r ' me cntlca W len trallllllg activities start to prollierate 

and diversity . 

. The development of an adequate information system and guidance mechanisms becomes 

a necessary condition of smooth interaction between users and suppliers, and congency 

among general development objectives, (UNESCO, 1983:51). 

Lack of educational knowledge; paucity or satisfies and unreliability of those available is 

wi II known phenomena in the p lann i ng ci rcles. The diseconom ies 0 f repeaters and large 

percentage of dropout will be come well enough to encourage percentage effort to 

esta[-ilish these figures and the situation is improving almost every where. Where there are 

good satisfies. there will be underlying educational issues which can only be ignored at 

the risk of producing plans based on wrong suppositions (Mckinnon , 1973:38). 

Administrative constraints: school development planning is further hindered by the 

confusion ortechnical and administrative decisions. 

The development of plan is a technical process; the implementation of this plan is an 

administrative process (RUSCOE 1969:27). confusion between administrative and 

technical decisions does not ari se solely from inherent similarities between administrative 

and the two areas. 

l\\o nHl.lor administrative constraints make it dirticult to direct planners· attention to 

technical rather than administrative issues are in adequate administrative system with in 

the central education authority and the fragment of the educational system (Forojalla , 

I C)C)3: 86). 
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Problem of organization and staffing: The necessity for a planner to be creative and the 

difficulties of training and section of this necessity causes have already been occurred. 

There is infect a double difficulty for the planner has to be so creative with his solution as 

to over come the lack of creativity in those who are to implement to the plan. 

Resource constraints: the problem of resource mobilization and allocation has been 

amplified by the network ' s complexity. The broadening of the educational field confronts 

the planner with variety financial and human resource which must take into con!;ideration 

even ir the planner controls directly only a portion or those resources (UNESCO 

1983:51) and the problem of sllstaining commitment: Tcachers must be motivated and 

interested to make change. 

Thcy must pos!;ess the will to make the school improvement succeed . According to 

walter (2004 :3) principal and teachers to be commented they should believe on what they 

are doing. School can make up 1'01' man)'. Miss ing ingredicnts in short term . but there is 

no making lip for stafr commitment. I I' stafT members not believe the schoo l development 

efforts. impiL:menl:!tion fid elity will be IOlVered and success will be lInlikel y. 

The greatest constraint up on school development planning is the inevitahility or starting 

rrom where arc we knll\\'; virtue in planning consi ts p(lrtly in acquiring alld making use 

or profound understanding or thc existing system and partly in accepting n:alistically the 

most change. In this case. carefully planned educational activity will be beller 

i III pi emented: 

This does not mean that the problems mentioned above arc the only ones. There are 

several probiL:ms that constrain the proper planning and implementation or school 
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development plans, There fore id t"f' I ' 
, en I YlIlg t le problems and taklllg correction measures 

need to be essential. 

2.4. SOP and SIP 

2.4,1. Thc Rclation Bct-" 'CCII Scllool UC" 'CIO(lIIICllt 1)1'111111'11(' an" • b U 

School I mprovclllcnl Plan 

To realize the basic objective or school improvement. impl"Ovillg student 's achievement 

and out comes, may not the impact of single fa ctors. l3asically, the class 1"00m practice 

(condition ror class room development) refe rs to the modification to the class room 

practice such as teaching assessment and curriculum or schemes or work . 

I-Ience, in the current educati onal climate school improvement initiatives become the 

focu s or attcntion and the dominant approach to educational change for enhancing quality 

or studcnts achievement and allainment as well as strengthening school s internal capacity 

f()r change (Hopkins. 2002 : I 9). Thus, beside the need to increase access to education, the 

issues or improving qual it) or education bccome the f(JCUS or allention in the fi eld or 

education or execution or the school improvement initiati ves hecomes the major area or 

concern inthc field of education . 

According to the report orjllint Review mission (200<!:X) cited in I:SJ)P II (2005:7) it is 

states thaI. in actu:Ji practice, the concern given to qu:dity was not the beyond value or 

paper, Rather. much allentioll on the part of government officials I\as givcn to access. to 

quality inputs. such as recruiting teachers. manageable class si ze (standard). adequate 

textbook. suf'ficient supplies and there by to aggravate the prevailing eciuc:llion quality 

and cf"ficiency. 
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Hopkins (200 I :44) has also suggests that the time spent on planning should be valued as 

enabling for the more efficient use of time and resources during the term. Thus, it could 

be concluded that collaborative planning gives an opportunity to increase quality or 

planning as well as for success or its implementation. In this regard. Harris et ai, 

(2005:42-45) have also indicates that , the nccd to clearly link school improvcment plan to 

school's vision. School improvement planning is a continuous improving strategy. It 

provides a mechanism far systematic sell" .. evaluation that enablcs the school community 

to review its progress. identity prioritics. and prepare plans for further improvement 

(SDPt. 1999: 14). 

On the other hand, school development plan is a process under taken by the school 

cOlllmunity to give direction to the work 01" the school in order to ensure that all pupils 

receive a quality education in terms 01" both holistic development ancl academic 

achievement (SDPI 1999). This indicates that both school improvement and school 

development planning works lor one goal that is for the quality ol"education. 

School improvement program focus on student learn i ng/mak i ng school belter place, i nd ic 

ates the accountability for government. parents. coml1lunities. the comparative changing t 

ccllllology and globalization. monitor and ev,ilu<llion the kno"'kdge. skills and altitudes 

students gained. 

. l'c\l ie\\' their current status: conduct sell" evaluation School Developmcnt plan locus on , 

and contributes to the continuous improvcment 01" the quality learning and tcaching 

(11 ' I·C~_'. lll:ll· :lI1d on !.!.oin!.!. 11lanning eva Illation and review (.Icilu. through the process _., .._ 

2009: I 88 .. 204). 
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2.4.2. School Development Planning ill Ethiopia 

The improvement or education qualitv' tl " . 
, - IS le current and cruCial Issue 111 the present day 

Education system or Ethiopia. I-Ience. to improve the quality of education much of effort 

has been exerted in the cducation systcm of the country. especially, afier 1994 

promulgation of ETP by organizing the intcrnal and external stnkcholders. MOE (2002:7) 

has a state thnt. aller the current education and training policy is promulgnted in thc 1994: 

the education system is decentralized to thc localities. 

Different guidelincs. roles and responsibilities of different stakeholders lVere developed 

to ensure succcss ful implcmcntation ofthc policy. This indicates that , the development of 

any policy and educational development plan should be based on systematic. 

comprehensive and in depth knowledge of the reality. 

According to [SDP III (2005) under Ethiopia ' s federal constitution. the Govcrnment is 

committed to a policy of dcccntralization of responsibilities and cxccutive pOlVers. The 

regional Ed ucation Bureau is rcsponsible lor thc illlplclllcnt:ltion or the respective 

regional [SDP, wherc as thc worcda EduC:ltion officc th<.: local district Icve l. based on 

demand. and 1<,lI' extending till': Ill:ccssary 'upporlto school s. 

This clcarly shows that improving thc quality or education has a kcy role to play in 

cnhancing the internalcnicicncy or systcm. Thc currcnt cducation and training policy or 

Ethiopia enCOlII':lges thc dcccntr:iliz.ation educational l11anag<.:lllent in \\ hich the school 

, I . ' - I' 'I t I "11" I' "II'lstic il1111r<lvel11cl1l in thc schul)1 produce Its own devclopmcnt pan 111 Its I;VI; 0 111 b 1;. . 

, I ' . I ' , ' 1111unil" 'Ind other stakeholders in thc and enhances the scnsc 01 o\\"ners lip .1I11ong t lC con J • 

proecss ofdevciopl1lcnt plan of the schoo\. 
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The development of any policy and educational development plan should be based on 

systematic, comprehensive and in depth knowledge of the reality. In Ethiopia context, in 

general. education sector analysis is one of the imrortance aspects for educational 

planning. The preparation and comprehensive over view of the rresent situation of the 

education sector is the first step in the planning process. Situational analysis release 

strength. weakness, and help to identify their causes there by pointing to possible solutioll 

for which targets and action programs should be included in the plan . 

According to MOE (2006:38) education sector diagnosis is a critical examination of the 

status functioning and results of the education systcm designed to identifY its strength, 

weakness and opportunities for improvement. 

School development plan is a primarily a working doculllent for lise by the school. It will 

be based on the schools anal ys is of current level of per(ClI"Illallce. its as~esS l1lenl of how 

current trend s and futures may impact on the school and set out priorities and forgets for 

improvement for the period ahead (J) EN I 2005: I) . 
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CHAPTER THREE 

3. Reseal·eh Design and Methodology 

3.1. Reseal"eh Method 

The study was intended to assess the practice or school development plan impkmentation 

in secondary scllools or bale Zone Oromia Regional State. The prererrcd method in this 

study was descriptive survey research. This method invol ves a systematic and 

comprehensive study 01' a particular community. organization and group with a view to 

analysis or a social problem and the presentation or recomlllendation ror its solution 

(Ahuja. 2005 :46-47). 

It is also believed that helps to collect the necessary an relevant to the subject 

COlllprehensive data opinion or the respondents and to get the exact description and 

interpretation or the curn:nt status that n.:llects the existing situatioll (Seyoulll and 

Ayalew. 1<)89:81-83) . 

3.1.1. SOllrccsofData 

I~ I' d I S· ()lll·ce~.·· ()I 'cl,'lt ,"1 \\" '1'" used . The main sources or ill filrllHltion )otl pnnwry:1I1 seeonc ;)r: ., ~ ~ 

were: 

. . I V' .... , I' I' ' '1111 '111 11"'I(l s) Te 'lchcrs Sludents. Parent School leaders (pnnclpa s. Ice pllnclp.l . l el).ll C '-,.. , .. 

I .. (1) '1' \) l'I:·I' I> . Sllllel'\II'S'()I'S I'l-tnllers Worctia ctiucltioll of'iices and teac leI'S assoc iation / . ,, - >. . ,..' " 

lone education office: L'tt: . 

. I \,\" 15 col Jeclcd rrom recorded documellts like abstracts. While secondary source of l al:l -

periill'll1anCe reports and school development plans. 
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3.1.2. Su hj ect o f the S tudy 

The main subj ects o r this study were a ll the secondary school teachers. students. 

principals. supervisors, PTA, K ETB. members Woredas education o ffi cers and zone 

educat iona I bu reaus head leaders/Ex pens. 

The total numbers o r Woredas are 20 and the total num bers or secondary schoo ls are 28 . 

The total num bers o r st udents arc 23 . 454 and the number or seconda ry schoo l teachers 

were 858. The PTA number members are 140 and princi pals 35 . The num bers or 

supervisors an: 27 and 15 Woreela ed uca tion n urea us onicers 5K I~TI3 and 3 zone 

educational leaders. All toge ther 211536 popUlation are in the st udy area. 

3.1.3. Sa mplin g Techniqu es a nd Sample Popula tion 

Ta ble 1: th a t S hows Se lect ed \,Vo rcda Population Size 

\\ 'orrd :l Nalli c uf Sd lOu t G ra d c 1.1I l': lli ll fl N!! o r S ludclIl 

i\ 1 F T 

Robe Gak l11 a Secondary Schoo l ,)·1 0 Urban G7 1 79S 1·166 

Goha Ncgad c Sclilr Secondary ')· IO l Jrban II G7 13:-;' 2"<)l) 

School 

Agart;\ ;\ go lr l:1 Seconda ry Sc hool I). I () Rll ra l IO·IS 70:-) IS:;:; 

Ciast.: ra G;"cra SL'clllldary SChOll I <)· 10 ({ma l ')'1' X:;o IS22 

(,urro i\·la li) II IllI rka Scc(1nd a r~ l)_ 1 0 I{ura l 
,,,,, 
.' yOI ('.~3 

SChllll l 

T olal ·11 I)') :;1)· 1 (, 70·IY 

... .. SOl/fce: OnJmia Regio nal b ill ca ti on Offl( c 

N!! of T cac her 

M F T 

')5 9 34 

(,(, 9 75 

(,') 0 G') 

(d 5 6(, 

2) I 26 

2'1(, ">. , no 

1/ -. I- " I ')x sccondar\' schoo ls. Amon),! 20 Woredas fi ve In nalc l one Iherc wcn: 20 \0\ 01 c( .IS , lil t -, . • 

11): lI S··II ILl. sill ic randolll sapl ing tech niques particlilarly lote ry WOI'<.:das \ \'<:1'<': s<.: iet.:t<.:d ~ 
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method was employed and W) d I 
c re a suc 1 as Goba was selected rurposively sampling 

techniques because the 

Researchers previously work experiences III the zone Woredas would allow beller 

experience and good exposure of the study. 

The sampling techniques \vere used to include totally live Woredas seeondarv schools as 

thcy were manage~lblc . The next steps were determining the types and number of" 

respondents. The group of" respondents li'om zone I::ducation orticers "[Tn, PTA 

members were included usi ng purposive sampling techniques. The rationale f"or including 

these information 's \Vere they arc li'ont line actors if" rlanning and activities and deliver 

appropriate inl(mnation on its practice. 

The number of" respondents those se lected liJr the questionnaire purts wcrc 5( 14.28%). 

school leaders 75(8.74%) teachers and 100( 1.41%) were students employed in the study 

area. 

From these 75 were teachel's 100 students. :) supervisors. 10 PTA memhers. 5 principals. 

5 KETI1. :> Zone educational orticer and 15 Woredas educational onicers and totally 21 S 

respondents in the stud y area. 

3.1 A. Data (;athl'rillg Tools (I IIstruIllellts) 

Quantitative ;111<1 qu;liit;ltive d;lt;1 wcrc used in the study. Till: d;ll<i \\'(;I"e collected by using 

qucstionnaires. interview and docuillent analysis. 

A. Questiouuaire 

tIl Clllicct uata f"rolll SciHlOI leaders. te;lchers. and Thc Questionnaircs \\ere designed 

l'I'lllll these !.!rllUI)S or reSpOlltiellt"s t\\(1 tyr cs or students. In order to collect data ~ 
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questionnaires were employed for the school leaders and teachers and for students in 

order to providc an appropriate question according to their characteristics. 

The questionnaire is very important to collect infnrmation from large number of 

respondents and can be easily and quickly analyzed after data gathering was completed. 

The questionnaires were developed based on the basic rescarch questions and available 

related literature. The questionnaires were designed as both open ended and close ended 

items. Most of close-ended items were formulated in five point liker scales manner such 

as (strongly disagree=: I , Disagree =:2. undecided =3, Agrce ==4. and strongly agree =co 5) 

and . very f'e\V items were designed \Vith multiple choice. Opcn ended item wcre 

formulated in a way that the respondents to be freely express their ideas. 

The questionnaires were categories in to two parts the first parl was about the respondents 

personal characteristics and the second part \VCre about the school development planning 

process. which sub divided in to four domain such deals with the practice or school 

developmcnt plan implcmentation. involvcment of stakcholders. strategies and 

mechanism or implcmcnt:llion monitoring ane! cvaluation ;lIld the chatlenges in the SDJ> 

process. 

U. Intcr\'il'w 

Semi-structured typcs or intcrvicw wcre cmploycd in thc stlldy tll colkct e!ata rrom PTA 

members KJ-:TI~ ;me! supervisors. zone and cducational onicel's Worccla I ~ducation 

. f' racc communication basis. lJnstructured orticers by the researcher him sel f on acc to 

I II t inlilrlll;ltion li'ol11 sch(1ol principals. This typc or interview was also employee to co ec 

I t and valid inllll"lnalion 1'01' instrllmcnt helps the resean.:her to havc more re cyan 

. ·t· tive cht'l O'ithcred thnlll!.!il qllestiollnaires triangulating ,me! supplemcntlng the quanti d , , ;:-' ~ 
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C. Document Analysis 

Document like abstracts , official records '1' . .. • 
pel ormance reports and supervIsion feed backs, 

Zone Education Bureau , Woreda Education offices Hild SCllool 
were need to gather 

additional data. 

1.7.6. PI'oeedures of Data Collection 

During the proccss o r data coll ection botll close ellded I anc opell cnded questionnaires 

were prepared and di stributed to all students. teachers. And school leaders However, the 

nature and the types or itcms not be homogenous. The researchcrs werc al so prerared an 

open ended intervicw items and the documents available at the zone and Woreda office 

principals. PTA. Woredas and zonc of"li cers. 

Pilot St ud)' 

Alier the questionnaires were prepared. pilot testing or the instrument was made on 12 

ex isting stan~ The purpose o r thi s test was to check the appropriateness or the 

questionnaire items and ma ke necessary correction based on the feedback obtained. 

Accordingl y. amendment were made I(Jr the relevance and quality or some of the items 

and some ambiguous quest ions, ,lvoici:Ince of errors related to language. ide'ls. etc and 

improvements of the rr,lI11ed items were n1<ld e bcf<Jre the linal study conducted to 

respondcn ts. 

Furthermore, in order to ma.\imiLe the practice of SDI' implementation. attempts an; 

made to distribute the questiollnaire at convenient time Il)r respolldents. rVloreover, close 

rollow-up is made to obtain rei iabl c data return. 
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1.7.7. Method of Data Analysis 

To assess the practice related to developing and implementing school level plan in 

secondary schools or Bale Lone questionnaire. interview and document analysis were 

used. The data obtained rrom relevant questionnaire were analyzed uSing difrerent 

statistical techniques. 

Among the various statistical techniques developed by scholars were used in educational 

research, questionnaires ' data were coded and analyzed using percentage, mcan average 

mean. chi-square. Percentages were used to elaborate the characteristics or the 

respondents and interpret data. Mean value were used to evaluate thc Illajorities 

agreement on the item and tables were tabulating finally. Uascd on this, thc mean and 

average meant values below 2.5 were taken as threat and while the mean valuc above 2.5 

were taken as opportunity. 
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CHAPTER FOUR 

4. P,·csentation A I . na ys,s and Intcrpretation of thc Data 

This chapter has six paris. The first ·t· . _ 
pal ICPOlts on the characteristics o r n:srondenl. The 

second part deals with the present'ltion ' . I . , . dnd YSIS and interpretation or data co llected on 

school development plannin o nroccss Ii' l'I'j' 
" j ' . om (I ercnt groups or rcspondents ill rour sub 

parts. 

4. t. Chal'actel'istics 01' Respondents 

Table 2: l{es(lolldellts Dis tributed by Res poll s ibility alld Sex . 

Rl'S po IIsi hi lily S l'X Tolal 

Male FCllIale N~ ISO 

No ·Ycl No Iy', No cy., 

Schoo l kacil; rs I S 7S (, 25 21 I :U4 

Tcacht:I's 54 79 .·1 ~ 1,:1 20 .5S 6S 37.77 

Sllld c lll ~ 60 (,X. I X 2X J I. X:>' SX 4S .S'> 

TOlal I., :>. T' ." .' .. ' .' :IX ~(l.(' 7 I XO 100 

N= 1Illlllbcr of I"CS(lOlllicllt s,'Yc, (lcrcelltage calculated for N 

Tahle 2. shlll\· that 7:- % ( I Xl or selloo l Ie:l(lers wcrc l11 ales and on[y 25 '% (6) were 

rcmales. On the other Ilancl the sex di stribution or teacllers indictates lhat 79.'12% (54) 

were males ami 20 .5X '% ([-I) were ICl11ales. Wilerc as ()X.IX'X, (()()) \\lTC male sludcnts 

and :l1.X2 '% (2X) \\-CI"e Icmales. Thi s indicates tilat in hoth GISL' 11lL' ~cllo(ll leader 's 

positions and secondary scllool teachers \\CI\: dominated by male :lI1d till' ICnw[c \\elT 

sti[1 not becoming positioll oj'school 1e:l(iL'rship and secondary sc llool tL'aL'ilL'rs. 0 11 the 
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other hand (similarly) in the school student's council and cOl11miltce leaders ""ere also 

dominated by male students. This shows that there is great variation (gap) of the gender 

equality with regarding to leader ship posi tion in the school. 

Table 3. Thi s sholVs that educational leve l Iq uali lication of the n:srondents. The educational 

qualilicatioll di str ibution of respondents indicates that the large nUlllber of school leaders 95.84 

%( 23) BAII3J-:c1 holders. low numbers 4. 16 %( I ) were diploilla holders and there is no MA/MSC 

holders in the school leadership and secondary school leve ls. On the other hand 92.65 %( (3) 

teachers were 8t\/I3SC/I3Ed. 7.35% (5) teachers were cfirloilla holders and there is no any 

MMMSC/holders in the'school levels. 

Even though the majority o r teachers were I3A/8ed holders there is also low numbers of 

diploma ho lders in the schoo l and there is no MA holder. in the secondary schoo l 

teachers as well a leader. Therefore thi s implies that there is problelll in regard ing to the 

qualification ormanpo\\er still exi sts inthc schoo l. 

Tabl<.' 3: Respondenls Disll' ii>ulioll by Eduraliollall.c\'l'1 or<)ualifiralioll 

V:II 'iahll-s Ih,spon(ll-nls '1'01011 
Sdu)(J1 TC:ldll'I's SI(I(ll-nls ( :\,= 180) 

Il':ulcl' (N=Ml) (N '=8N) 
(N 2.J) 

1\'0 'X, No 11., No IX, No tYt. 
School katkrs Mt\lf\ 1 S(' 
and tl.':lchl.'rs n .1\/1 ISc/1lI :d ')' _.' <)).1\:1 ()3 <)2'<)5 XC) 93.47 
qualilicn illil I)i plllnw I II. I () ) 7.35 () 6.53 

Total 2/1 100 ()X 100 ()2 100 

Stud':lllS I.'due:ll (iralk') ·11 ·1().59 'II '16.59 
ion k\'t'! Gratk 10 -1 7 53.·11 :17 53.4 1 

'1'01:11 XX IO(J XX 100 

"i/culalrd for N. II .. , 
• (I -N l ,. I' lIs 1/ IlCICClll.1 C, l'. = IIU1l1 leI' () rcspollt CI ._, /11 M 



Whereas 46.59% (4 1) o r studellls w ere taken from grade 9 and 53 .4 1 % (47) of students 

or students taken (i'om g rade 10. T his indicates that thc !) tudents were taken from both 

"I'ade leve l is a lmost balance I()J" the aSSllll t ' tl I I . 
e ' , . 1/1 Ion lat t lCy lave !.!ood understandll1 !.! on the 

. ~ ~ 

process o r schoo l devel opment p lanning. 

Table 4 port ray respo nd ent" s di stributi on by the work experience!) and tra ining on school 

improvement pl annin g. Regard ing to work experi ences thc sc hool 20.84(5 ) wcre li ve and 

below 5 years. leaders. 29 . 1 (j % (7 ) wen: in serv ice year group 6-1 0 and 12.5 % (3). 

16.66% (4) and 20.84% (5) were ill y ear group bet ween I I and 15. 16 and 20 and above 

20 years respect ivel y . T h is implies the majorit y o r schoo l leader have good cxperi ences 

25% (17) o r the schoo lteachers were in 5 and below years work ex peri ences 29.4 1%(20) 

or teachers were ill serv ice y ear group bet ween 6 and 10 the rem ains percentage were 

above I I years service. 

Tahle 4: Rcspond ents Distl ' iilllti on hy Work Expcric llcc alld Tnlillillg O il Sch ool 

Improvcl1lcnt Planning. 

Va l'iahks /{t'sIHJIII!t-nls Tolal 
Sl"IlOol Tt."arht'l·s Slndt'lIl s (N= Il-:U) 

Il'adt'l' (N=(,l-: ) (No' l-:8) 
(N - 2-1) 

No u ' l u No 4~, No lV., ;\u '1., 
I . Work l'xlh:riL'I\CL' :; or below :; :i '5 " "' .,.92 2(1).1 17 --
lilr S.:hOll l I<:ad.:rs ),clI rs 
alld I<:ach.:rs (,- 10 y.:ars 7 21). 1 (, ' 0 21).·11 27 "'1) .:;·1 

I I - I 5 y.:a rs ~ 12.5 -1 :')~X 7 7.(,0 

1 (,-'0 y.:ars ·1 I (, .e,(' 1-1 20.51i I ~ 11) .::'7 

:\ bow 20 5 20.X·1 I ' .' I Ii . I ' I X 19.57 

y.:ars 
TOlal ' ·1 100 6li 100 ()~ I OU 

:! .Trainillg (111 Yes IX 75 .;(, 5~.()5 ·15 :; 1. 1·1 li'i 55 
school NIl (, 25 3' -17.0) -1-' ·IX.X(, ~I ·1::' 
dL'v.:1 o jJll1 ':111 
plalll1ill t,! 
TOlal 2·1 100 (,~ 100 XX 100 IliO 100 

. dated - .. • u • .. N ' I' t · 1) 1 I)CI(Cllt.1 I.: ( .lie 1 == lIumhcr 01 "CSPOII( I.:n S I I) ,.. for N . 

116 



This shown that even though the ma,'lority 01' teacllel'S have good experiences of work 

there are also some less number or teuchers WI,'ICll l )elow 5 years services that requires 

supports rrom thosc experienceu teachers, 

ItemS 2 indicates that 75% (18) school IC'lder werc I)a 't',' , I I " , ( I IClp,lte( on tlC training related to 

thc school improvcmcnt 1)\annin!..!.IJrOc"·,cs :J"U /U ('-) ol's'cllc)l)1 I I ~ ~,' - ,J I I U ca( crs werc not part ic i patcu 

in the school il1lprovcment planning process, 

This implies (h,lt even il'the l11ajori(y orschoolleaciers partieipclted on thc training relnted 

to the school improvcment planning process still thel'C is some school leadl:rs were not 

participated in the school improvement planning process, 

As the trained respondents \\'cre identilicd, the training was givcn on thc issuc such on 

thc domain or school improvemen( program that is school managcll1ent. health school 

environment. (caching leal'l1ing proccss and thc comnlul1it y participation how to il11pro ve 

students ,lchieverl1l:nl. ho\\ to set plan and implemcnt planning proccs:-;, teachers 

dcvclopmcnt prngram, the mle or students in education qu;dity inlpmv<.: lllCnt and on thc 

school p;lckagc of eLiuC<ltion quality progralll , Further more the training was gl vcn on 

I , I I I tit t "(I'IS ,'Ind school levcls these the issuL's 1'01' school L'aucr~, teac H:rs an( s UlL'n s ,I \\Oll: . ' 

actors \\'L'I'e not sati~licd \\ ith the training givcn Ill!' thelll , This cbta "h(}\\' ,> that Ihe 

' " ' , , 't '" , t '(I )n Ihe isslIl:s \\ hieh r<.:l:il<.:d to thl: 111'lJOl'll y III school eOlllll1lllllty s \\'L'I'<': nol p.1I IUp,! l: l ", 

I ti l" !livcn tr,lining h.' itself was Ill)t sunicicl1t 
school dev<.:\()pll1cnt pl;1Il11ing prnccs~ aJl( ~ = -

to thc school eomll1llnity, 
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4.2 Analysis of school Devclopmcnt Plannin~ P"occss 

The analysis or school development planning process the participation or teacher's 

students and socicty and rcsource utili zation, impicmentation strategies and Illonitoring 

and evaluation mcchani sm or SDP in the school and potcntial probklllsi challenges 

regarding to school developmcnt process and the mechanism to alleviate the problem or 

SDP process. And strategies andl11echani slll to alleviate the probklll orSIW process. 

4.2. I. Alwlysis of tire Sehool Developlllent Planning Cycle. 

The school development planning cyck compri ses four key operations review or their 

current status design priorities. participation or stake holders planning implclllentation 

prohlelll or school development plannin g cvaluation and monitoring. 

4.2. I. I. Area of School Rcvicw 

To design erIective school (eve opnlellt pan lC sc lOO S I I I tl I I retluires to re Vlel\, the current 

I 1 '1 t ' r the external status. inlernal alld e.\ternal ell v inlllniellt weakncss , Ill( s lre ll~l1. J( ell I Y 

opportunilics ,lJ1d threats . Thl . .' school illlcrilill condition rerers Ihe illlL'rnal Il:aturcs orthc 

'111IL'I'll ',11 1; ",ltlll'es orthe schoolll-hich el1;lhles the school to he school which L'nahlcs the ~ 

111L' '·.\ternal cOllditiol1s refers to Ihe e.\i slL'ncc or slIpportive cni:ctive in their I\OI-k and ~ 

. It · I'()I' school en virollJ1)ClllS I()r school I · I I'· s· -II()()I enVlr<lllnlCI S . e.\lI.'rna enVlnllllllell S 01 . L 

. I'· . t '\1 slntc!.!.ies ;IIHI COJ1)llIitlllcllt alld Ihe ahilit y 01 improvemellt thai 111\ olves po ICY COil e. _. • " 

e\ternal coml1lllllity . 

I I h~ IISIII!;! live likcrt scales Thc illrormatiol1 pcrlailling to these conditiolls were gatlerL'( 

. II . taflk sholl' that Ihe I "III v· IIues. Thc 10 ()\\,lIlg and analy/.ed hy w,illg mean all( IllL. • 

" . ' . .' .1' led to areas or school review . IIllormallOn respollse Oil IteiliS II: ,I 
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rllLJlc 5: Rating of Rcsoul'ccs 011 1\ '. ,. s 
. I C.I 0 ,chool Rcvicw 

No I tCIIIS 
Respondents WJ\1 

School Teachers Students 
Le;Iders 
N=(24) 

N=(6S) N= (SS) 

2. 1 Intel'l1<l1 <lnd 
ex) (x) (x) 

extel'llal review or tilc 3.G ' , 3.2S 3.39 
currcnt status 

.L .') 

") ") Ident i licati on or the wea k ness and 
strengthens or orgnnization Ischool 

3.8 ., .'I 3.29 3.'11) 

") , _ .. ) I dent i licnt i on or the weak ness allli 3.7 1.'12 3.'1 3.50 
stl\;ngth or management 

2.·1 Revicwi ng the condition or school 3.4 3.3 3.28 3.32 
cnv i I'Onlllent 

2.5 Re viewing or govel'llillent policies :1 . (J,I 1.3/1 3.3/1 3.57 
and priorities 

2.0 Assess ing o r conlillunity participation 3.04 2.X 2.7X 2.87 
2.7 Rcvicwing or the existence or 3.5 1.02 3 .. 07 3. 1 I) 

resources 
Agr. iVkan 3.5S ' ")") .,. - , ") 

.l. 3.47 

Mean < I.:' st mngly d isagrce, I.:' < lIIea n 2.:' disagree, 2.:' < IIIl'a II 3,5 undecided 

mean 3.:' , mean <4.5 agree, mean >4,5 strongly agn:c. 

Table 5. Show that respondents were requcsted to rate li sted items or the key areas or 

school revicw. i\ccllI'dillgly, the school were conducted their illternal alld e\tel'llal review 

or the current St;\tIlS ill order to identil 'y I\"cakness and strellgth in the prcparation or 

school deve10plllellt plan \\ ith wcighted 11ICan valuc oj' .l .:>() on thc other hand the 

researchl'r was ohserved the ;\vai 1;lhlc evidences II hich s hOll that till' schools IVcre 

conducted inlcl'll;d ;tnd e\tel'llal condition s asscssment in ordn to idcntil~' the priorities 

Ill!' school dcvclllPIllCllt plallning. 

Tahle 5. the scho()1 \\ erl' c()ndllc1l:d the n.: v 1l'1I' or tih:ir currcnt statns lin the d()main or 

. I t' I (lr tilcir school dCl'ciojllncllt r lan 
school illlprOVCllll'nt program hciore tIC prcpara Illl 

I I I t I'el" "\~_'I'ecd that the school I\el\: identilied the 
(OClllllellls . Thlls. t le n.:sp0\l( en S I L -
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weakness ancl strength or the school Or'" '" ' , , 
",dnlzdtlon with wClghtcd mean value or 3.49, the 

weakness ancl strength or school /oro'lni " t' 
"" Zel Ion wcre idcnti licd with the weightcd meilll 

valuc or 3.50 and thc rcvicwin o or tllC I' , 
'" cone ilion or thc school cnvironmcnt with 

weighted mean valuc or 3.32 rc[!ardin[! to itcm ol'tl ,t, II, - I ' " 
- - lc el 1 C ). S lOW that n:vlewlno 01 the 

"" 
governmcnt pol icy and priorities related to cducation 

was agreed by all groups or 

reSI)oncients with wci[!htcd I11can va luc or '\ '7 'l 'Il 'IS 'IIll11I 'I . tl ttl I I I I - , .. ' . cs W lC SC 10() t evc OPI11Cllt 

1)lan il1l11lenwntatiol1 \\'CI'C 111\:llarcd under til" l'I',' llllC \\'(11'1,' " I ' I I 
~ 0 govcrnmcnt po ICY all( tlC 

priorities orthc cducation systel11 oJ'thc country, 

Ilo\\,cver. thc p:lI"licip:ltioll or the cOllll11unity in the school al'!:lir \Vas conducted and the 

cOllllllunity particip:ltion wcightcd with thc mcan valuc or 2,l\7, This illlplics tlwt the 

school comilluilit y pmticip:l tilln was low, Thc participation or thc cOllllllunity in thc 

school alTair has a greatcr opportunity to undcrstand thc compicxity or the lea rning 

pr()ccss in thc school dc\cloplllcnt plan thc willingncss and conlillilllll'llt or Ihc 

cOllllllunit )' to suppmt thc sc hool. In support or this idc:1 ":S f)I' Il11piclllcnt:llion 1ll:1I1U:1I 

(rvtOI:: ,19l)X:4X) statcs Ih:l!. Ullllll1l111ily participation is olle or the hasic sll'<ltcgics Ilwl 

sholiid hc uscd 10 achicvc thc goals, This show thai thc illlportalice or COllllllllllil y 

participation in thc :lchiL'\'CIllL'nl orulllGltional goals, 

On thc othcr hand tllC rCVIC\\ IIlg (:Iudilillg) Ihc avail:lhilil), or cxisling rcsources ralcd 

" \','llll" ,~"Il) I'C,c'11L'Cli\cl,\', Thc dat:l clearl y sllo\\ Ihal Ihe slrcnglh or Wllh wClghtcd Illcan ~, 

I 'Itl"ll','II"IC'.III'(lll (II' Ihcir intel'l1al \\caklless alld strL'lIglil in the !'>l'hools under in the StUl Y ~ 

, t " hool cnvinlll1l1cnt "(lVCf"ll111 ent policies :lflLl the sehool org:lI1ii'.:ltion :1I1t! 11l:lnagcIllcn ' SL ' := 

I I ' ,t '1'11'11 opp()rlllnit~· and thrL'at priorities the availahility or cxisting rCSOllI'CL'S am tlClI' cx l • 
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regarding to community commitment and potellt 'lal III I 
t lC design or their school 

development plan implcmentation. 

4.2.2. Participation ofShk I 1. 1 , • S 
' C 10 ucrs III chool Dcyelopmcnt alld 

Mobilization of Olhcl' RCSOll " .' tl ('( . • I CCS III I C a 1111111 g I'roccss 

This I)art c1ea ls with the 11articil)anlS in th,' S" 'll()ol I'CV'I"\\' d I '1" f' 
~ v ~ process all tIC uII Izallon 0 

data collect ion too ls and other resources. 

Education is being a public enterprise to achieve the gOClI ol"univcl'sa[ cducalion beyond a 

wishfu[!. Though and effect significant improvement in the delivcry or education , the 

mobili zation and integration of stakeholders of education head teachers. teachers, 

studcnts. NGOs. parellts lind the local cOlllmunity, is or parClmount importance. This is 

becausc as pointed out by (A[ellluyehu. 2000:28) ,lilY success or 1(lilure in eciucation has 

direct bearin g Oil the ckveloplllcnt of the colllillunity. 

The collaboration and co-ordination of the stakeholder in t[le school development 

pl'lIlning is crucial in the gcneration of shared vision. Mission. goal s. S\VOT anal ys is. 

and identi lication 0 I' priorit ies ,lIld creatc basis for act ion. 

f [ . I . I' t' 1I li'om and boards to In the review parts the in strulllents uscc to c lICI( ate III orr11a I< I 

ident i (v the i r nel'ds and incorporate in t he school devciopllll:nt p[ann i ng process. 

As illustrated in the "(":Ible 5. the respondents were requesteci to rale Ihe e,\lenl In ",hidl 

. . .'. . ' II' 'evicw 11rocess and I he degree 10 \Vh ieh the the school IIlV\)lve the key partlclpdnts III lC I 

. . .. , . . . I I b I usin!! live poinls or likcr scale. school applies dil krent clata colkctl<ln Im;1 Hl() ~ 
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Table 6: Rating of Responscs 011 p. ·t· . ,II IClp'lnt I I _ . ' nvo \'CIIICIII allll Dahl Colleclion Tools 
in the School ReVIew 

No I tellls 
RcspollllclI Is 

School Teach~rs I SlullclIIs WM 
Icadcr (N=68) (N=88) 
(N=24) 

The involvement stakeholders in 
(x) (x) (x) 

3.1 
the school review process 

A Parents 3.08 :US 2.95 2.93 
B Comlllun i t Y 1.62 2.77 3.08 1.82 
C Teachers 3.66 :'-78 3.S5 3.76 
D Students 3.50 3.4· 3.84 3.58 
E Board Management 1.79 3.00 2.90 2.89 

Agr-ll1ean 3.13 :J.l5 ......... 3./0 j.j j 

... 1 
j.- Data collection instrument 

F Quest ionnai re 1.66 2.93 ").5 I 2.70 

G Interview 3.12 2.82 2.70 2.88 

H Observat ion 3.37 3.24 3.07 3.21 
- - -Meall < I.::. very POOl', 1.::.S: mean 2.::. poor, 2.SS: mcan 3.5 fair, 3.5S: mcan 4.5 good, 

meall > 4.5 vcry good 

i 

As a result the group or responden t was shows tlwl. the extent to which thc schools 

revicw invo lved thc parents. cOllllllunity and 130ard managements were rcspond as f~lirl y 

with weighted mean va lue 2.93, 2.82 and 2.90 respectivel y. Tlll:se data show that the 

school did not effectively involved the parent comnlllllity and hoard managelllcnt in the 

revicw ror school development pl;1I1 f(lI"Illlllation process. On the other hand teachers and 

students in vo lvcd as good wcightcd mean va llie or 3.7() and 3.51\ rcspcctivcly . ... 

Morcover. the interview held with PT;\ . K[ TB. sllpervisor or Lone and wored;1 

education olTicers revealed that the parenl. students. cOI1lI11unity and hoard management 

were not participated in the revie\\' or the schools ellrrent status to identil~' the strength 

t I I
· I I I (1'\1 -1(111Illcnt 111-1n f(lI"Illulation process/practice. The 

allt wea ,ness 0 t 'le se 100 c c ' 
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'oduction of school development is not t k I . " 
pi a as t lat can be under taken by an Individuals 

working in isolation. therefore it requires close integration and involvcment or all stan: 

part iculariy teach i ng sta rr in the process and consultat ion with others especia Il l' parent 

and pupi Is . 

As indicated in it em 2 or Table 6. the degree to which the school s uses questionnaire to 

collect data rrom parents. community. kachel'S. student s and others werc rated by 

respondents as poor with weighted mean value of 2.70. The utili zation of interview and 

observation checkl ist was rated as f~lirl y with weighted mean value 2.gS and 3.22 

respectively. This daw indicate tilat show that the utili zation of data collection tools in the 

school review process \Vere weak. 

This implies that the participation or stakeholders' in developing and implementing the 

SDP process pmticularly the parent comll1unity teachers anci stucient s in the utilil.:ation 01 

interview and observation and data colkuion tools were lo \\'. 
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4.2.3. Design Priorities for A . 
ctlon ~lIId Action I'hllllling 

In the design stage, the priorities ide t' f- I . . 
11 I ICC In the review are translatcd In to specific 

objectives or targets and action plan arc d"s·I.'_'I,ell 
~ - to al.:hieve those objectives 

SDPI( 19<)1)). The review of literature revealed tl,,'lt tile' . .. 
priOrities lor development are 

selected and planned in detailed lor a year and supported by action rlans or working 

documents for stall. 13ecause of the limited resources of" the school s. such as financial 

human and material s resources, the need and possibilities of" the school must be 

prioritized in term s or their imporlance to the improveillent of" the school and to ensure 

the quality of' education . 

Accordingly. the action plan should comprise the detailed objectives and ;Ictivilies to he 

achieved for:l year ahead. The priorities of" the school were priorities or :he school were 

properly comllluniC<lteci to key actors and partners lor the SUl.:cess of" implementation. 

Regarding to this isslies the responses were laken li'om dil"lcrent groups of" respondent s in 

order to assess the (!egree to \\ hich the school development hy lIsing r;lting sC;lle of" very 

good ·· 'S. good 'I. 1~lir·- :l. POlll"- 2. ;lIld very poor- I. Till': mean scores helm\ 2.5 were 

taken as we;lklll':sS ;lIld above 2.5 were ulken as stren gth. 
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Table 7: Rating o f Respo nses on the U"S·'I( I) ' " 
.. ~II nontlcs for Act'lon 

1\ a nti Action a nti 
Planning 

No ItelllS 
Rcspondcnts W M 

School 

I 
Teachers St udent 

Icadcrs(N==2 4) (N- Ml) (N 88) 

The stake holders pa rti cipation 
(x) I (x) (x) 

4. 1 
in the nel:' c1 icle nt ili c<l\ ion 

2.% 3.00 2.99 2.98 

4.2 The ex tent to usc relevant 3.38 ' ,,, 
cri ter ia or proced ure in 

J . _ _ 3. '18 3.36 

p ri o riti z i n~ needs 

4.3 The ex tent to whi ch priori tics 3.29 3.0·1 3.L12 
<I re tra nsl<l ted to spec i lic 

3.25 

objectives and la r~e t in action 

,I. " The extent to action plan 3.91 ~ . 37 ].81 3.70 
ill clucles strategies indicatory or 
success time line responsibii ities 
and cost to add ress priorities 

4.) The le ve l o r in legral ioll or 2.83 3.02 3.50 3.07 
di Ikrent t<l rgCls or Ihe pl<ln 
- - - -Meall < 1.:-> V CI Y P(HII. 1.:-> < Mea II <-2.:-> Poo r, 2.:-> < Mea n < 3.5 lair, 3.5 < x<4.S good , 

lII ea ll > -t .5 ,"C I'Y good . 

Table 7. ilill str<l tes that the extent to which the sta keho lders pa rti cipated in the need 

identifi catio n the use or rdev ~lI1 t crite ri a or proced ure in priori ti zing needs. the degree to 

which pri oriti es were trans lated in to specilic oh.i ective :lnd ta rgL'l in arlion .lIld the level 

or integration or di rlCrent ta rgets or the pl :l n de~d s with thelll \\ as I;lirl y as rated by all 

gro ups o r the responlknts which ind icated in items '1. 1.4.2 . -I. :> . and -1.5 with their 

\\eighted mean va llle ~ o r 2.9X. 3.36. 1.25 <lIld :1 . 14 respec tively. 
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This indicates that the stakeholdcrs pt". . 
ar ICIPatlon In the identification priorities. the 

translation or specific objectives und targets as \\'ell as 
- the level or integration with 

different targets were low. 

On the othcr hand in item 4.4 the nction I . 
p an Includes clear strategies. indicntors of 

success. time line. respons ibilit)f and cost to 'Icldl'css tll P .' ··t· I d' I 
' '- PIIOII les were ratcc as goo Wit 1 

the wcighted mean valuc or 3.63 . This nlso indicatcd that not detaileci as the expected in 

the action plan. 

[)esides thi s the researcher was observed that thc schools action plans and realized that 

as it contain det,liled objecti ves and targets and clear strategies inciicators of success, 

responsi bk body and evaluation strategies ill some ex tant due to the 1;lct that shortage or 

planning techniques or skill or the planning hod y. This illlplies that shortage of relevant 

trainin g regarding to sc hoo l developl1H:nt planning process. l:urthernlOre. most of the 

respondent li sted down their sc hoo ls CUITent priorities to he addressed. 

These are improving. students result. reducing drop rate. repetition rate. rullilling school 

1;lCilities and materials like lilmlry 1;l horatory. leT. etc creating good school cnvironment. 

enhancing the te;lcill'rs continuous pro/l:ssional devt:iopll1el1t (('1'1)). impro ving the 

. . I ' I 1'll1111'(1\f l' 11 ~ l·(1111111unit." 11articill;lti()n IVere the most COll1nHln sllIdent dl st.: lp 1I1e alll ~ 

I · . I ti 111 in order illlilro vc the prese nt priorities in the school which l:I ,en III to c()nSIl era ( 

burning issues that is the quality or educatiol1. 
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4.2.4. Plan Implementation Practice 

The prime IeSSOIl why innovations and refi)' r'l , , ' . 
IIllS <II to dchl<.:ve thclr potcntials is that they 

don't receive adeqllate or stakeholders' this conI"' . . I. I . . 
'. II Ills t1dt 1Unlan caplt~d has a unique and 

decisive role in the school development plan implementation. 

The participat ion or stakeholders ensures the illlplclllcntation or cducation pl<lll to be 

n101\: effective, ci'ficient and sll stainahle. 

It is clear that th e school developlllcnt planning is a powerfid instruillent for school 

improveillent ane! ensures a coherent action planning pmccs' for school renewal 

innovation ~1Il(1 ch:lnge (Xaba, 200() :2:l). Thi s is reali/.cd if" and onl y if the workable 

action plan was designcd . The integral to the school dcvclopmcnt plan is an action plan 

which suppmt s the target s and se t out clearl y the actions n.:quin.:d to achieve thclll. 

Thcrcli)rc. thc inrmillation 11L'rtaining to the implcillenting issue was gathered hy using a 

five point likert-seaic and thc mean wcighted v,dues 2.5 \\'ere IIsed 1(11' anal ys is. As a f 

resliit the Illean v:tiues tlwt I(Hlnd helo\\' the :lver:we \Vere t:lkell as II IVc<lkncss <lnti above 

the aver:lge \\·ere t:lkL'n : IS strength or the school in the illlpiclllL'nt :Ictioll isslles. The 

I(lllmving t~lhle show thL' inl(lI'Illants rL'sponse Oil items rel<lted to illlpicillellt<ltion 
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Table 8: Rating of the Responses on th 
Issues/ Practice e Plan Implementation 

Items 
Respondents W.M 

School Tl'achlTs Student 
Icadcrs(N= (N=()N) (N=NN) 

24) 

Discussion madc 0 11 the clrali 
(x) (x) I (x) 

5. 1 3.71 3.10 
ot' SIJ I' by scctor community 

2.95 3.2() 

- '1 School implement ) .- al l 3.79 3.)/1 
activit ics within its limited 

3.1:1 3.56 

period ot'timc 

5.3 Sc hool plan i m plcmcntat i011 'I. 13 3. /1] 
l11ect thc objcctivc or the 

3.5() 3.70 

school 

5. '1 Thl' c:o;lclll to which Ihc loca l '1.21 3.7.'1 3.77 3.91 
issuc or education is 
addresses 

5.5 Thc dCl!rcc 10 which the 3.21 .1 .50 3.3) 3.35 
qualily or tC:lc hill l! and 
ICHl'Ilin l-'- improved 
Agr-mcan U I 3.'1(, 3.55 

- - -Mea II < 1.:-- s( I ollgly d IS:lgrl'c, 1.:-> < IIIca II 2.:-- d Isagrcc, 2.:; < IIlca II 3.:; u IIdccided 

II1can 3.:; < IIlcan <..t .:; agrce , IIlCall >..t5 s(rollgly agn'e. 

As illustrated in TabiL X the rcspondent werc rcqucsted 10 rate the k,'L'i of' plan 

il1lpiLlllcnlation practicc in their sc hool '. Thercl()I'c the rcspondents \\crc lIndeciclcclthal 

the discussion 11l :lde lln the draf'l or schoo l developmcnl plan hy scelor cOlllnlllllily \I ilh 

\\cigllled IllC:ln vallie l1r ~.2(1. Thi s implies that the p:lrlicip:ltioll or seclm cOllllllllnily Oil 

the lImli or school devell1plllcnt plan discussioll \\ere less. Thlls. Ihe school 

il1lplelllcntatioll or all acti"itics 1\ ithill a limitcd pcriod or lillie. Ihl' ~cl l()ol plall 

illlpiLlllcnt:lliOIl Illcetlhe oh,iL'ctive orlhe school :Ind thc e\lelll \\hich the loc:iI educatioll 

is addressed 1\ ere agrL'e til rale ",ilh the weighted Illean V:rllle or .l . ~(). 3.70 and 3.
1

) I 
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I·espcctivcly. This implies that evel1 1'1' cl'I ' I' 
. nrts )eln" IllT'C' tl . . 

b (u on 1e mcntlOned abovc items 
sti II great allent ion were requ i reel. 

Thc dc!!ree to which thc quality or tcachin" 'Ind Ic' .' ' . ' 
- b ( dining IS Illlproved \Vas rated tn 

Il1ldecided by the respondents were with \Vei"llIed 111e'I 11 \/' I I" , _ -'''" I' I 
b (d ue 0 .) . . ,). liS l1np ICS twt 

thc quality or educ<ltion is under question so that to illlprove the quality or education 

tremendous dlilrt were needed by the stakeholders, 

Gcncrally. the analysis or the indicators inl()1'11lationthat indicatcs the dcgrec to which the 

school under study perlormed all the intended ,Ietivities lilr thc achievclllent orthe school 

go:ds were rated ,IS agl·ecd. nul. as the interview 1ll;lde with PTA Illemhers. KETI3 , 

school supervisors. Zone edueat ional oi'liecrs and won.:d" hlucation oriicers there is the 

problems or cOlllmitlllent or starr and co-ordination. This is because or the 1~l c t that the 

phlll did not involve those ,ICtorS in it s lill'lllulation process. 
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4.2.5. Utilization of Rcsour'" (I. . 
ccs 11Im,ln, financial and matl'rials) 

Education as a social activity and where now :1 d"I)1 I 
• t Ie quality or education has been 

given I)riority ,lilt! morc cmphasis in connection to tl' . • 
= Ie natIon s dcvclorl11enl. the need to 

implemcnt it n:qu ires adeqwlle rcsources. 

Emphasizing 011 the importancc or resources. Seyoul11 (I <)%:25) indicates that .. thc 

availability or rcsourccs IS quite indi spcnsable.: to thc cnl:ctivc il11pklllentation or 

education rc!ilrlll that is hcnt to bring illlprovemcnt in ,111 cducational systcnl without 

acil;qu<ttc resourccs \\oltld hc nothing but anc.\cl·cisc in I'utility" 

This implies that with()ut the allocation or sunicient linancial n.:sourccs. the required 

skillcd lllaIlp()\\'cr ,Ind Ill<ltcriais. the illlpicl11entatioll or education pbllls and the 

ach icvclllent (l red UClt iOlla I object i v e~ n:Il1,lin the wish or the schools. 

;\ccordin~lv. the !i)IIl1\\·ing tahle.:s portray the opinioll or n.:spondcnt· s Oil the resources 

utility lill' scc(lIHlary cliul'<ltioll sch()ol plall illlpiclllCllt'ltioll. 



Table 9: Rating on the Responses on the UtT" . , I Iza hon of Resources 

..- Items 

School 
Respondents W.M 

Teac hers 
Icadcrs(N=24} 

Student 
(N 68) (N 88) 

(x) (x) 

"5.6 
( x) 

Util izat ion of human 4.25 3.97 4.2 1 4.14 
resources 

5.7 Ti mely availability of 3.58 3. 16 
fi nancial resource fo r the 

3.07 3.27 

plan implementation 

5.8 Timely the avai labi lity of 3.25 3.03 3.48 3.25 
nlateria l 

5.9 Parents and communi ties are ?88 2.48 2.89 
involved in day to day school 

2.75 

operati on 
Agr. Mean 3.49 3. 16 3.4 1 3.35 

" . , ., - -Mea n < 1.5 Stl ongl) dls.l g l ce, 1.5ee, 2 .::I~ mea n 3.::1 undecided 3.5 ~M can 4.5 ag ree, 

mea n ~ 4. 5 strongly agree. 

As a result the respondents were agreed that their school wcrc utili zed their human 

resource errecti ve ly w ith we ighted mean va lue of 4.2 1 timers the avail ability financial 

resources and the materi al resource ror the plan implementati on ra ted as weighted mean 

va lue or 3.07 and 3,48 respecti ve ly, Th is implies that. li nancial resources used by the 

school under stuciy \\"crc more util ized by human resource rMher than linancial and 

materi al resources. 

Whereas. th e respondents unable to dcc ide w ither the parents and cOll1 l1l unit ies are 

invo lved 111 the day to day schoo l openlti on with we ighted mean va luc or 2.75 ,T his 

I
· II t' I" d the internal stakd lO lders( teaching 

show that the schoo ls under study were lI g 1 Y u 1 Ize . 

.. I ' k I 11·· ·s (parents and colll munit) ). 
stall and students) rather than externa std e 10 (e l 
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Regarding to linancial administration the' . I 
IIltervlew lied with PTA, KETB,ZEO, WEO 

and school supervision was identified thul th 1" ' . f' 
e ac IVI!Ies a budget preparation was rests 

to the school principals and appraisal of how it spe t . . 
n IS sometimes made by school board 

and PTA. To participate the community III tl r . I 
le IllanCla management of the school, 

especially, they are ensure follow up and control the school guarantec and internal 

income budget whether schools are property utilized it or not. 

The total mean value sho\Vs in Table 9, the difference amon" the a"{!reoate mean values 
~ ~ .... b 

of the groups of respondents. Thi s enables the resea rchcr to realiLe that the aggregate 

mean values of the school leaders (3.49) \Vere greater than the aggregate mean value of 

teachers (3.16) and students (3.41) which indicates that opinion differences among the 

school leaders and teachers and students This implies that the ·school leaders were over 

rated the extent of practices above the existing rt.:ality. The utilization or resources 

I I · I ) '1111el'v'le\\I,'(1 1I"Iei 111 ~ll lhe SCarCil)' or financial (skillel man power anc malerw s as ~ ~ . 

resource. weak capacily of schools weak capacity to mobilize lhe slakeholders. raising 

lhe cost of" instructional malerial s. poor economic standard of" the parent. lack or inlerest. 

. . . ... (I · I. .. . L·t) "11'" le T class room etc) \Verc lhe major cxpenences of school facilities <1L10IdlOI Y. 1 I, " , . . . 

problems lhat the schoolf~lced during the ulilization of"rcsOUITl:S. 
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4.2.6. Plan MonitOI'I'IIO "Ild E I . 
b' 'va uattoll 

Monitoring and evaluation are necessary in an)' d . I '. 
e ucatlona organization and are all the 

Illore important when under take chanoe Monito · d 
b • nng an evaluation are management 

function through which organizations can ascertain a whether or not plan meet their 

stated objectives. 

Byars et al. (1996:205) lor warded the following conseq uences of poor controls : 

inllexibility. mi ssed opportuniti es, loss o f moti vation and mora le lack o f accountability 

and st i 11 i ng creat iv it y and i nnovat ions. Th is im pi ies that, one can gcneral ize that 

monitoring and evaluation consists measuring the statu s of an objec ts or activiti es 

against an expected resu lts ( targets) that allows. judgmcl1l o r con tinuous by continents 

collection and analys is of information 'S. It is very iml)Ortant that the school community 

eva luate the success o f th e implementation in attaining the targets and addressin g the 

school deve lopment necds at the end of the planning cyc le. The schoo l se lf eva luation 

provides an accurate assessment of how wcllthe school is perli.lrI11ing and what is needs 

to bc next and leads naturall y to thc schoo l improvcment priorities. 
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Table 10: Rate on the Responses of M . . 
onltonng and Evaluation 

I (elli s 

r&:i;;;JI-l:~~~;;--=----J W.i\l 

5.10 The. d~grt:t: to which timely 
monitOring and evn luntion plan is 
cnrried out 

5.1 I Thl! dcgrl!c to whi ch the results 
of mo nitoring and eva luation IS 

ca rri ed ou t befo re the probl em 
- arise 

5. 12 The mO llitori llg alld evaluation is 
carried out a fier the probl em 
occur 

5.\3 Thl! dcgn.::c.:: of' mOllitorillg and 
I!valuatioll 

:i. 14 The cxtCllt of monitorillg and 
eval uatioll c;IITied out by 
externa l cva lu ators 

5.15 The e.xtcllt o f" the results of 
mOllitorill g alld eva luat ion be 
used to takc corrl'clcd 1Il<:asun:. 

Agr. rvlcall 

3.64 

3.43 

4.50 3.75 J.67 3.97 

4.41 ' 1-. l ._) 3.41 3.69 

3.7CJ 2.S5 3.32 ' 'I .l , j _ 

4.04 3. I CJ 3.66 3.63 

4.23 3.16 3.114 3.6 1 

Mean < 1.5 strongly disagree, 1.5 ::; mean 2.5 disagree, 2.5 ~mean 3 .5 undecided 

mean 3.5 ::; mean 4 . 5 agree, mean 2: 4.5 strongly agree . 

As a result. ilclllS ). 1 I.and 5. 14 or Table 10 below show thaI. timer mon itoring and 

eva luating plan and the result s or monitoring and eva luat ing is ca rried outpllt hefore the 

problcm arise and the J11onitorin!'!' and evaluation carried out by the ex ternal eva luators 

were undecided to rate ",ilh the wei ghtcd mean value or 3.43 and 3.32 respecti vcl y. Thi s 

implies that less cOllCentl"<ltion \\"Cre givcn to lhe mentioned problel11 s. 

On the other hand the degree to which timcl y moniloring and cv~duating is carried 0 111. 

I 
. . . ' I [I' e' tile deoree to which I11llnitorilH.! and 

eva lIallon and J11onl!orlllg bclore tlC pro 1 Lill oe lIl . = -

I 
. . I I at I'S' 'Illd tllC cxtcnt o r thce results or monitoring 

eva uallon is carr ied out m!crna eva u, (l, . 
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and evaluation be used to take corrective acti 
on were agreed to rated with the weinhted 

b 

mean value or 3.64. 3.97. 3.69 and 36"' . I 
. .) respective y. This implies that even if efforts 

being made. more allention were required t . I 
o Imp ement the activities of evaluation and 

mon itori ng. 

Reoardin!.! to implementation strateoies of eV'llllat'lo I 
b · - b ( < n ant monitoring. the respondents 

were identified different plan implementation strate!.'.·le c • 
~ ~ In t he open cnded quest ion 

qualitatively. The work delegation was point out as the 11I0st strategy in the plan 

implementation by fOl"llling different committees based on the nature or \\'ork (activities) 

by form i ng d i frcrent c lu bs and teams \Vh ich su pport thc teach ing learn i ng process from 

teaching swfTand students. 

As the interview held with zonc Cducmion experts and \\'ored,1 cducation onicers and 

other conccl"llcd bodies revealed that. thc strengthening the intcrnal and external school 

supervision ancl continuous pmfCssional Developmcnt pmgr,11ll (('I>D) arc pointcd out as 

important strategies or plan implementation in the schools. 

On the others hand illtegral issues for elTectillg implementation or the pl'ln arc rcgular 

mon itOl"i ng ami format i ve evaluat ion Illechanisms. The emphasis or 111011 itoring and 

cvaluation arc Oil relevance. perf()rIlwllce and success of plan thus to ensure the 

I· . II . . It· '111 til'> '1"II'I"velllcn( or school development planning production () sust,lln;!) e lesu s ~ ,~ ~ 

.. . . . ,'.. I" 110 the "djustment or any aspecl or the !loals. Ill11elv Illonilorlll!.! and evaludllon Cdn cdC . 
~ , -

. I I implementation is on track 
action plan to judge the progress. ensure lhat lhe m:llon p al 

and to make all\· necessary correclive measure. 
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4.2.7. 
The Major PI'OlJlelll Encountered III 

the School Developlllent 
Planning Process 

IrstafT members not believe that. the school develo I' " 
[lment e lorts. IIllplemcntat ion fidelity 

will be lowered and success will he unlikel)1 I-Ience' I . ' 
' , In t1e current educatIOnal climate 

school improvement initiatives became the rocus or 'lite ' t ' . d I I ' 
( n Ion <In t H:! (Olllinant approach 

to educational change liJr enhancing Clualilv or studCl1t'S '1"11'lcv"111e 1t I tt - t 
' , ,~ - ~ I all( a alnillen as 

II-ell as strengthening schools internal capacity lor change (I -Ioplins, 2002 : 19) 

Thus. beside the nced to increase access or allention, the issucs or improving quality or 

education becomc thc rocus allention in the lield or cducation or execution or the school 

improvement initiatives becomes the major ,Irea or concern in the lield or edueation , 

This part consists or thc potential s that the problellls or school devclopmcnt planning 

pl'Ocess (Itml1l1lat ion) , I.kside assessi ng (l I' the school deve lopment plann ing process, it is 

also very helpful to Illake analysis or potenti,iI barriers tlwt mall Y challenges the success 

or school development process in the seconcimy school or Bale Lone, III the following 

Table. the potential p1'llblems were li sted to be r,lted IIsing the live point likerl scalc, 
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'fable 11: One of the Problem 

Development Planning Process 

Item s 

Schoo l 
leadcl's 
(N==24) 

(x) 

6. 1 Lack or re i iab le data lo r pl an 3.67 
forJl1 ul at ion 

6.2 fai lure to priori tize SOP 3.79 
activit ies 

6.3 Absence o r fl ex ibil ity or 4.0!1 
leaders 

6.4 Lack of" co III III i tnh.' nt by , ~, 
J. JJ 

illlpl emellling bodi es 

6.5 Absencc o f" s tuden ts In 3. 17 
plall ni ng 

6.6 Lack or cO lll lll unity III SOP 3.38 
form ul at ion 

6.7 Lack o f" intcgmti on or budget 3.54 
and plan 

6.8 Lack e.\penise in plulllling 3.25 

6.9 Work load of" teac liers '1. I '2 

6. 10 Lac k o f" expe rie ll ce In SOl' 3.50 
ac ti vi ties 

6.11 Fa ilure to set III e:1I1 i ng rul ~ . JS 

targets 
6. 1 '2 Lack o f" clear tkiegati ll il Zonc 3.<) I 

.. school 

Agr. Me;lll 3.Y) 

Encountered in the School 

Res ponden ts W.M 
T eac he rs Studcnt 

(N==68) ( N==88) 

(x) I (x) 
3.40 '2.'27 3.45 

3.24 3.3LI 3.46 

~ II .,._- 2.9'1 3.40 

3.09 3.13 3.18 

3.06 '2.76 3.00 

3.37 3. I 'I 3.29 

3.28 J.2) 3.36 

3.3'1 3.1 9 3.'26 

3.87 ~ . 38 3.80 

3.5 1 3. 17 3.40 

3. 12 3.10 3.'20 

3.5/1 3.17 3.)ll 

3.33 3. 15 3.36 

1\'Il':l1I < 1.5 sln ) lI g l~ ' disagn'(', 1':; < lIIt'all 2.5 di sa g n't' , 2.5 <: 1II t'all 3.5 IInd t'("i (lcd lIIea n 3.5 < lII ea n 45 

a~rrl" tlll' :11I > -I .:' s tn)ll ~ ly a g n.'l' 

As wc can scc rrom Tabk I I. itcm 6. 1. (l.2 and (d \Ve re I'ates Ull dn ;i<ied h\" schoo l 

respondent s w ith wc ightccl mca n va luc or :lA5. :lJl'·1 and :l AO n:spect ivcl y. 
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On the other hand lack of commitments by implementing bodies. absence of students in 

Plannin!.!. lack of communitv in school develo I 
( ~ - pment p an formulation , lack of integration 

of bud!.!et nnd plnn and lack of expertise ill . 
~ 'I P annlllg were rated as undecided with 

weighted mean valuc 3.18, 3.00, 3.29.3.36 and 3 16 ' . ' . . . . , . . . 
'- lesrectlvcly. I his IIldlcatcs that, thc 

existence of problems in commitments absence of t d 
' ( S u ents and cOllllllunity in the 

Plannin!.! process as well as the pl"Oblcm of eXI)ertise in tl' I . . 
~ . le P Hililing proccss and lack ot 

integration of budget and plan in the school development planning process is at low level. 

Concerning the workload of teachers were agreed with weighted mean valuc 3.80. This 

implies tha!. there is not as such pl"Oblelll regarding to the work load of teachers in the 

teach ing \earn ing process or school devclopment plan implementation. 

Regarding to lack or expcriences in SOP activities and lililure to set mcaning i"ulltargets 

the respondents wcre undecided with wcighted mean v,duc or 3.40 and 3.20 rcspcctively. 

This shows tha!. regarding to SOP activities and sClling Illcailing full targets there is a 

problem or ill1plelllent~ltion. 

Finally. lack or clear delegation bet\\'cen Zone Education of"lice and Worcd,1 i":ducation 

. I . I ,I '" "I' or' 54 this implies somc\\ hat onice and school \\ere agreed Wit 1 wClg l!ct Il1Cdll V.l lIC.L . 

. ." " I' 1 '(I'111"ltion or team work. !.!ood and It needs !.!rcat Inte!.!ratlon ,1I1( COt I , 
~ ~-

. . ami PTA and thc 
Morcover. the interview held with ZEO. \\lEO piallnlllg expertise 

" . .. I 'd tint the oistellce or other 
I I'lll" (ll)ell ended t]lIestlOll I eVL.I L '" responses or respolll L'nl S 

d' " \'(lrk " I III Oil " ill!l:rnal school 
I " nd COOl' lIlaliO Il \ . , =-

problems such as, lack of" (olla 101':11 Ion a 

, . ," . (on ill the school "nail'S and 
I st:ll,·.>ll'·llc\crs, weak parcnt palllclp.1 I cOlllmlinity and cxlcl"nCi . ~ , 

. " I ," I ' I ,I II' swkcllOlders are some 
, " . . ,. I 'olltrol 1 rom IJlg ILl L\ C ( 

lack 01 Illealllllglllitargc!s SlIpptli I ,wc c 

68 



of the major problems III the school development process In 
the secondary schools of 

Bale Zone. 

4.2.8. 
Mechanism and Stratc'b'ies used 

to Alleviatc the Problem of 
Educational Plan Implcmentation 

III the coursc 01' action so 1~lr, dirrerent illeasures to t,·lcl.lc bl 
" pro elllS that secondary 

schools raced in the process or planning and plan illlj)lcmenlalion have been laken Ihese 

were interviewed with Zone educational experts wored" educational of/icers KErB, and 

PTA members revealed thai. with students parent. creating other incomc gcneraling 

mechanism. us ing the budget in a proper way/wi se use or the allocated budget. requesting 

educational ol'iice to assign auditional proi"essionalman power. giving addilional work to 

. the existing starr member. (redistribution or IVork load). using teachers to teach their 

minor subject. us ing diploma under Clualiliedlteachers employing additional teachers 

tr~lJ1slcrrin!..'. rroll1 where their excess teacher. building additional class rOOIll , in 

collaboration with parent s ~lJld wisel y using existing material s \\ere sOllle orthe allelllpts 

made so for. 

. '1 1'1 "1 ' In wen: indicates Ihal. Ihe unily or all rvlore over the n:spon<lenls 01 opcncc CIl( cC qucs I( 

CI'P',lt'I()ll (11' ,'lW;lrcness regardillg to Ihc school dL'vdopmenl siakehoiders. Ik.\ibilily ~Ind .... _ 

;Iccollnlabk: Ill!" their responsihililY assllring Ihc plan implelllL'ntal ion and ll1allagemcllt 

Ill", '111 '111I<le or mcmhers h: supplying . I I I ' t , ·"lls cil"lll"lll!.'. .... proper usc 01 )IIC gel allc 111.1 ell," ,~_ 

incentives and slwring c.\periellccs. seminars COil lerences. pen:". t rai n ing. \\ ere Ihe 

I , t(l cover the prohlem Cf!Il!·ts bein" made as a so utlon 
'" 

ill Ihe edllcalional plan 

implementat ion. 
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CHAPTER FIVE 

5. Summary, Conclusion and I) , . 
( \.CCO I11 I11CndatlOns 

This is the last chapter of' the study which dC'li s 'tl I ' 
< Wilt le [1resen!atlon of' summary, 

concussion and reeolllllle.:ncia!ion , 

5. 1. S II 111 III ar"y 

All cciucatiolHlI org,lIli za tioll are working lor the illlProvement or the quali!y educations 

But the improvement process needs strong participation involve.:mcnt or stakeholders, 

good managellle.:nt ciesigning or ellective pl ,iw' and strategie.:s which can mobilize all 

educational reso urce to the.: pUI"jJose or educational objectives ,mel lilr the progress or 

development planning. Thi s improving or the qllality or edllcation throllgh enhancing the 

students leaming achieveillent and the Olitcoilles is challenging by variolls constraints. 

The real prohleill s or etiuc,ltion sys tem in the school s or the cOllntry ,mt! the cOllllllunity 

need s to il:lve sliccess rul ,1Ilei elrect one schools which helps to illlProvC stuelCIllS 

achie.:veillent ,lIlti the olitcoilles I\:quires the assessment or school dcvclllplllClll planning 

proce.:ss. 

.. . .., I . I . t . ,.," til' 1)I"'Ictice or school dcvelopment I hen the haslc ohlectlves 01 t liS Stll( Y II',IS O.ISS(;SS (;. . 

. .. I I I I'll ' I' lon' Orolllia I{e"ional State. In Order pl:ln Implementation In secolll ,11':- SC 100 0 .1 e .. e ~ 

. ," 'I' '1 1'1 thc process and to i(kntiry the ll1ajm to asse.:ss the strength and weakness 01 tle ~e]()o II 

I IJlanning Ill"lleess. To achieve this objective probleills or till' schools in the deve oplllcnt _ 

, '. , ... ,I \\ ith the lililowing hasic qllestions. successllllly, till: stlldy h,IS lollo\\(;d .lIld lI(;.IlL( 
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I. I-low school development plan im I '. 
P ementatlon IS practiced in the Z ') 

one. 
2. To what extent the materials fi . I 

' lIlanCIa and k'll d 
S' I e manpower are mobilized to 

implement school development plan? 

3. What major problems are encountered' tl SO . 
In le P Implementation? 

4. To What extent the monitorino and eval r' . . 
b ua Ing IS carned out In the Zone? 

5. What strategies and mechanisms are in place t II . 
. 0 a eVlate the problems? 

In order to answer the above basic research questions the StLld I did d " 
, y la emp oye escnptlve 

survey method. These studies have five sample woredas alld \Vll'ICll d ' I d 
lise simp e ran om 

sampling and one purposing sampling techniques. 

The secondary schools were selected for the study by using simple random sampling 

techniques, 1'1'0111 eClch sample woredCls and town I/'om general secondary school (9-10). 

In order to select respondent 1/'0111 the sample school (school respondents) and worecias 

(WEO respondents) pUI"j)osive and sample mnciom sampling techniques were applied. 

The data gathering instruments were questionnaires, interview and observational check 

list. The total nUlllber 01' the respondent were 218( I 00%) oul or which 192(88.07%) or 

respondents were participated in the study and 180(93.75%) were filled alld returned the 

qucstionn:lires. l:3ut 6(2.75) or respondents did not return the distributed questionnaires: 

'. . 'd e then did not return toudly. 9.1 S% SOme of' them dlcinot complete the questions .In som 

or respondents were interviewed. 

. Il'd)/zed using percentage, 1'1 d d 111('1'1111)1 tlll'OLI!lh (]UestiolliUlire were a, -le ata were gathere ~ 

I The data gathered through interview and Illean Score. and weighted Illean va ues. 

observCltions were interpreted qualitatively. 
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On the basis of the analysis made in tl . 
le precedllln cl I 

.' . b lapter t le findings of the study have 
been sUJ11J11allzed under the basIc categorized 

as presented here under 

5.I.1The M'IJ'or 1"1' d' , n IlIgs 

The sUlllmary of Illajor f~ndinns were renard' I 
• '=' ,=,' IIlg sc 1001 clevelo I' 

pment p an Implementation 
practiced/ process, the extent of' resource T 

uti Ization (material , financial and skilled 

manpower are mobilized to implemented tI I 
le sc 1001 development plan. the major 

problems encoLintered in the SOP implementation the extent of' monitorinn and 
b 

evaluating is carried out In the Zone and the strategies and mechanisms are in place to 

alleviate the problems. 

5.1.1.1 School DevcloplIIcnt Plan Implcmcntation Practicc 

Regarding to designing priorities f'or action the particip<Hion of'stakeholders in the neeci 

identification and the level of' integration of' dif'fcrent targets, the priorities translated to 

specific objective wen: rated as fairly with weighted Illean values of'2.98. 3.14 and 3.25 

respectively. This implies thaI. there is it low level of' participation or stakeholder in the 

school developillent plan illlplanl<1tion process. Conccrning the action plan incluciing 

dear strategies indie<l!ors or success time line. responsibilities and cost to address 

priorities were rated as good with the \\·cighted mean vailies or 3.70 

. . I II . 1'/ 'Fducllion'" e\l)crts. 1V0red~1 On the other hand the un structured Interview le ( 11'11 1 L,OnL: - , , . . 

educational officers and PTA. KETI3 and Observation or schools action plan revealed 

tl t I " . '111 tile st,'ll,'ellC)lcl"I'S' IJ<lrticill<ltion in the need identification the la t le eXlstlllg 01 gap ~ 

the translation of' priorities in to specific integration of' dilTercnt target or the plan. 
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objectives and targets in the action plan 
due to the lact that Sllorta,...<'e I' I . 

_ 0 p annll1g 
techniques Skills orthe concerned bOdy. 

It has also been reported that the degree to which the school 
part ici pated parents. Board 

J1lana!.!ement and community in the deterrninatio ' I 
~ , n Invo vement lor school review process 

was rated undecided with weighted mean values or? <)~ ? 0<) , ~ ) . . 
- . .J. _.0 <lnd .J.82 respectively thiS 

implies tilat. the participation of stakeholders in the scI1ool" . 
ICVICW plOCCSS were less/low . 

But the participation o r teach ers and students were rated as good with weighted mean 

values 01'3.76 and 3.58 respectively. 

More over. the majority or respondent listed their school' s current priorities to address 

such as improving student' s achievcmcnt results. redllcin~ drop rate. rcpetition rate and 

creating school s Illateri,t/ s ancl faciliti es. creating conducive environment. enhancing the 

teachers profi.:ss ional Developmcnt (CPD). improving the students di sciplinc as well as 

improving the stake ho ldcrs pnr1icipntion 

Regarding to plan implcmcntation the respondents wcn: reqllcstcd to rilte on the drafi o r 

school cleVl:lopmcnt pl<ln by cOlllnlllllity sector and the qllalit y or teaching learning 

improved to agreed with the lVeightcdlllcan vailies or :1 .2Ci alld :1.:15 respectivel y. Thi s 

. . . . I I " I't\' S"CtlJr n:o'irdin" to discll ss ion Il11plies that less attcntlon was gl vcn 1}' tiL: Cllill 111 1I1 I _ ~ ::0' 00' 

. I I . . , ' '11 the (llI't/it)' or tCllChinl!. leurnin!! made in the dmrt of school SIJP all( t 1C ImjJIl1H:I11L:I, ~_ 

I .' . 'tl in limited pcriod of time. process. Thus thc school illlplelllcnwtion or al actl\'ltles \VI I 

. . '." d I " Ilcal education is addressed were rated tile school meet the objecti ve 01 thL: plan .In tiL: ( 

G ~ 70 I ~ () I rcsllcctivel y. j . 'I I 'llll . S () I' ') 5 , a III .J. as gooe With th e wClg 11c( mcan v, L: . . ' ... . 
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But as the interview was made with Z d . 
one e Ucatlonal 

experts. Worcda educational 
Officers KETI3 and PTA indicates that tl . 

( , Jere IS a probl . 
em of commitment starr and 

coordination activities because or the f~lCt that the pi ' d'd . 

eln I not Involved those actors in 
the formulation process. 

5.1.1.2 The Extent of Resourcc Utiliz 'lti (M' . .. . 
.• on .llcnal !<rnl\nclal and 

Skilled Manpowcr) al'e Mobill'zc(1 I' I 
. () 1I11p Clllcntcd SDP 

[ven though , the utili zat ion or resources were good with weighted Illean values or 4.14 

But , the timel y avai lable financial resources and the material resource lor the plan 

implementation were rated fairly with weighted mean values or :' .27 and 3.25 

respectivel y where as the responden ts unable to decided whether the parcnts and 

cOllllllunities ~lrI': invol veci in the day to day schoof operation was mted with the weighted 

Illen value 01'2.75. thi s implies that less attention were g iven to the -cil()o l'IClivities. 

As financial administration the interview held with zone cdll<.:ational ex perl~; . woreela 

educational onicns I<[TI3. and I'T/\ memhers they have ensure to f'ollo\\' lip and control 

the school gll~lr~lIltee ~Ind intemal incomc budget whether the schools an: propcrl y utili zed 

it. 

. . " . :., I I .' " tl . utili/iltion of' 1\:S(lII I' <.:I.:S. in tilt: In addition to thiS the nW.l0r problem tll.!t Idct:( lUIIIl;;, H.: . 

I '·'IIJacit.v to l1lohili/e tile stakeholders. SDP were scarc it y or fin;lIlcial resources \\-e;I'; '--

. . . . . , .', . " OllOlllic standard of' tht: parcnt and lack raising the cost of Instructional nwtellal s pOOl t:c 

or interest or teachers. 1~lck . . " ' . \Vcll as lack scllool of' expericnces and tralnfn", dS . 1:lci lities 

(I.aboratory, l.ibr'lr),. leT ) . ,., thc major ta<.:klcs anc! Classrool1l etc \Vcll: . 
to SOP 

. '. ulIcivc cnvironJl1ent. clIilancing 
implclllciltation ill the schools anc! f:lcilitlcs. cratlllg <.:on 
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the teachers rrofessional development (CPD). 
Illlprovino tl 

b Ie students discipline as well 
as improving the stakeholders participation. 

5.1.1.3 The Extent to which M . 
OIH/ol'ing hna r 

'.valuation '1/"" C, ,,' a • '- ~ cll I Ie 011 t 
in the Zone 

The responses or Illonitorinu and evalu'lt'loll I I 
~ '< SlOW twt , the reSlllts of monitoring and 

evaluation is carried out before the problelll arise and I ' .. . . 
tIe C)dent to which monitoring and 

evaluation is carried out by external evalu'llor is l d · 'd d 
' III eel e to rated with the wciohted 

b 

Inen value or 3.43 and 337 respectiv ' l tl . I' 
. - e y lese Illlp les that low allention ware given by 

the external eVilluator. 13ut timely and evaluation carried (lut aticr the problem OCCUI'. 

internal ev:duation (lnd the results or monitoring and cV:"lIation to take corrective 

measure were agreed to rated with weighted mean vailies of 3.M. 3.n . 3.69 and 3.63 

respectively. 

As the interview held with zone edlleation:" experts and woreda educillion onicers KETB 

and PTA revealed tlwl. the strengthening the intcrnal and external school ~upervision and 

continuolls pmf'cssiolwl development program (CPJ)) were pointed out a~ importallt 

strategies of the plan illlplementation in thc school thc elllpha!->es of Illonitoring and 

evaluation arc on relevance, per/l)J'Jll:lnCe and success or plan thus lo cnsure the 

production or sustainable resliits in the achil.:velllent or lhc school dl.:vt:/opl11l.:nt planning 

goals. 

. \\'I.:I·C the ma',or I)rohklll or monitoring As respondents indicated by open end questions 

. . 't ( considered as f11l11t finding. 
nnd evaluatioll were lack or transparency, has no COlltllllll ). 
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not based on scientific procedures, lack or the bT' , 
a I Illes of l11ana!!erial sk'llls co . . , '. ~ 111m Ull Ily 

Participation and lack of trallllllg and cXperien '. II 
ces. le 1110St Conllnon one 

5,1.1.4Thc Major I'rohlclIl 1,'11' . 
, COuntcrcd I tl SI) 

n IC • . P Implementation 

Rcuarding to the problem 01' school devclopment I. . I . 
v P tin Illlp eillentation. lack or reliabl e 

d'lt'l fi.1l' the analysis or SOP formulation 'Inel railure t '. . . . 
' , < < . 0 pnontlZIng SDP activities \Vere 

undecided by tile sc hool respondents with the weiolllCd Ille"I"1 \ al I' , 4 - d' 4 
'" u '< ues 0 J. ) an J. 6 

I·CSI)cctively. 'rhis implies that less attention was oiven I'() I' til " I'el' ~b l d t I' r 
- b " . In C a a ana YSIS 0 

SDP formulatioll and f~lillll"e to prioritizc the SDP activities. 

Absence of flexibility o r leliCkr. lack or commitmcnts by implementing bodies. absence 

of students participation in thc planning and lack or cxpertise in the planning also 

undecided by tile sc hool respondents with the wcightcd IllC:1Il vailies or 3.LI0. 3.1 S. 3.00 

and 3.26 respectively. This also implies tlwt less attention m:re given to the above 

mentioned items. 

Silllilarly lack ol'experiences in SIW :Ictivities. anel raillire to setilleaningruitargels were 

rated as undeCided wltll t le \Wlg lle( l11e"n Vd ues ( .1 . < • • _ • . . I . I I .. . I , '. )1" LI() 'md ')?O resl)ectivcly. This 

. . ' . tl' SJ)J> 'Ictivities 'Ind 1;lillire to set also implies tlwl. there IS less concentr:llion given to 1e , < 

llle:lI1ingfili target or the SI)J> illlpleillentation. 

I lack or clear deiL:gation or zone On the other Ilanel. till' \VOI'k IO:1d 01 ' tile teachers all( 

the weighted mean val lies or 3.80 <Inti I\'oredas and schools were agreed to rated with 

. ·'1 'Iitv Imd alld deit:gatioll collcerning to the 3.52 respectiveiv. This shows that good Ik:\llI _. < 

- , ' 1· ·1 I with i'.on~ educational tl . Intcrvlew H; ( other items lIlentiolled above, Moreover. le 

d 1"1 ' A . I K LTI3, an 1\ experts. woredas educatioll of'iicla s 1 •. . I"'ve'ded thaI. lack or l11elll )\.: I S ~ < 
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I d"e rcoarclin o SOP hck I' 
knowe '" b b ,( 0 training, lack or, , . 

,1\\ <11 eness and 

COllllllllllity and lack or co-ordination amon o the 
'" concerned bOdies. 

participation of the 

In addition to this the respondents Open ended,' . ' . 
questions IndiCates tl1'l1 II ' . ... , 

" H.: e\lstence of 
1)1"lbkIllS such as absence or Illobilization I 

' anc collaboration I 'k ' . 
\\ 01 dlllOng 111Iemal and 

external COlllll1unity, weak prolessional support and Control or hioiJer orl-lc'I'll s . 
'" , al e Some 

the problems in the school development plannin o . . . 
'" pi ocess III the secondary schools. 

5,1.1.5 Mechanisms and Stratc~ics usc'(1 
~. to Alleviate the Prohlems of 

Education I'lan Implementation 

In Ihe course 01' action so Ii,,', dilferent rneasun.: s to tackk: Ihe problems Ihal secondary 
" 

schools 1;lced in the proccss 01' planning and plan implell1entation have been laken, These 

wcre as Ihe respondenl s 01' open l'ndccl questionnaircs indicates Ihat Ihe unity or 

stakcholders. lle'\ i bi lily ,mel neat ion 0 I' awarellCSS, accOllillable or Ihe managclllent. 

aIlO(;;lle tilc nceessary budgel and Illaleri;li s. and ch;lIlging or mClllbcrs/s lal'l i' by suppl ying 

dil'il:rent inecnlive alld sharing expericnces ;lIlei giving seminars. conf'crcnces. penal 

trainin~ werc Ihe C0l1111lOn solution Illust hc laken inlo consideration. 

On the other h,lI](1 thc interviewed hcld \\ 'ith I.onc educational cxperts. lVoredas 

. 1 I 1'1- ' I 1.: 1· ... 1·1'. ,'IIICI I) 1'/\ IIIC'11111el's l'e\'c','llcd lil;1l with slu(k-nls. parcnlS. cuuGlliona 0 ICla s, ) 

. !-'ellcl',',lt'lll!-' Illech;lnisms. using lile budgel ill Ihe proper way. crealin~ oilIer IIICOllle C' ~ 

, I . I (ll 'I-IC'C Il) ,·IS·S·I .!'II ,'Iddiliollal cdllcaliollal 111<111 pOller. giving r~qllcslln1,! C{ II Gil lOll;! co 

. "load). building addilional additiollal work to the starr Illember (rcdisll'ibution 01 \\01" 

I· I' I I ' ' 1" . II'l )1"lt'lllll with l)arenlS 00111 or sc HHl laci Itles III co d)( , 
alld wisely lIsin1,! Ihe existing 

materials \\'ere sOllle ol'the errorlS heillg Ill:lde so 1:1r. 
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5.2 Conclusion 

The study tried to assess the practice or school d . I 
eve oprnent plan implementation. The 

extent o( stakeholders participation in school devel . 

oprnent plannlllg process, the 

Problems or daw collection. lack or trainino as well fl ' . t I 
to> ,s pi 0) elll pract ice a r school 

development plan implelllcntation and PITpmation process 1··1. f' '1" . 
, dC" 0 uti IZ«(llln of reSOurcc 

CalJ(lcity, lack or co-ordination and intcgration lack 0l'I11"011CI' 1'11(11 't" d I ' 
' ~, , 11 ollng;1I1 eva lint Ion. 

strategies and mechanisms in place to alleviatc the problems are the COlllmon One, 

f3ascd on the anal ys is the rollowing Illajor conclusion could he drawn 

I. It is necessary to sct ass ign enough tillle to train the stakeholders to enable them 

to condllct a th()("ollgh cvidcnces b<lsed on school cievelopillent gmls, to plan and 

to illlplement properly, IloIVever, second,lry school ilctivities oJ"thc school revicw 

and preparing p/(lil by giving training to stakeholdcrs ilild conducting a thorough 

need asscssillent '<lUnd alit lo\\' , 

II 
" 

I I ' I ' ltlt'l'lll I'C'11111'CS' IllcaningJ"ul il1\'ol vclllent or Basiea y, SliCCeSS u p:1I1 Illlp CIllCI ;" _ 

, . ". I" I . t' 1 ' Ictivities The 1l10st ef'fective stakcholders 111 planillng, Illonltol'lng dn( eV,1 Ud 101 , " 

I'C S' lllts' \\'Ilen enoll!..'h awareness and contillullUS training school developlllcnt plan _ '" 

, ""'1 " , students parents, I'Ti\. "ETl3. and opportllnities were given to thc sta teal leiS, " 

111an and all Illcllli1ns including other cOllllllllnit\' on thc school dcveloplllcnt 

, I I , 'I ' t 1 I 'tllcr 'IS ' I tcalll, conccl'l1C( )()( les \vOl, (t-c ,,' '1'11Crcf(lI'c thc stlldy rC\'l':i1cd that the 

I'll the school tlevcloplllcnt plan illlpklllcntation was stakeholdcrs p:lrticip:ltioll 

lacking, 
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.., The extent y. or utilization or resOurces piun 

requires adequate reSOurces 
(manpower. linancial and Illaterials). Howev. I, . 

er. t Ie study rcvealed that secondary 
schools oj" th e study area (zone) constrained b I"k I' . . 

Y dC 0 quail ried pnncipals, weak 
capacity to co-ordinate school activities and mana" ., . . 

' (",e I CSOUI ces. weak Capaclly to 

mobilize the stakeholders, raisin" the Cost (JI' ·111St· t' I . 
'" I lIC 10na Illatenals. poor 

eCOIlOIll ic sl<1lldard or the parents, lack or experiences are among the problems. In 

addition to thi s shortage or educational materials Or school 1~lcilitie s (laboratory. 

library. ICT. CI,ISSI'OOI11 rurniturc' s. equipillents etc) and other lilcilitil:s are lactors 

the illfluences the il11pl ementation or school development plan process. Beside 

thi s lack 01' a di ve rs ilied school incoille (revcnuc). poor linanciallllanagclllent and 

delay 01' budgct di stribution and utili za tion arc th e lac tors that hampcred the 

proper inlpicmentation or school deve lopmcnt plan . 

ll. The practice of' school developillent plan implcillentation prohlems were Illany. 

As the study re vea led th,lt the probleill s encountered in thl: SIW illlplementation 

lVere lack 0 I' CO 111 111 Itillent ~ ~ . 11\' ·lllllllclll"ntinL'. bodies, lack or Illobiliz(llion and co-

ordination . . ' I . 1 extenl'll cOllllllunitv (stakdlOldcrs). wcak (\IlIong IlltCllld dnl . < _ 

I or higher of'licials. "hscncc or prokss ional supports and absl'llcc or COlltro 

. I SI)I' activities ,lIld 1:lillll'l: to set flexihle leaders ,lIld lack or experiellces In tIe 

. . ., ., ' . student s and cOlllnlllllit y in thc planning proccss IllC:lnlll"lul t,II'!,!cts, :lbSCIICCS of . o ~ 

. f' ·, · ''IS \Vcre f<Hllld out low. as wcli as the prohleills 0 e.\IJLI . 

considered ill the school . I ' I'cy iSSlIes to be 5. MOllitoring ,md evallllllioll was tie, . . 

. . ' ld cva Illat ion carned . 'Iv lllonllOrlllg .11 development pl'lll illlpicillelltation whL'1l tlillC J • 

schools l11ollitonng and . 1·1 JII·'\ICr the sccondary II - , ' II·ISC. ( ~ , out bci(Jrc the pro) ems 
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valuation system of the school d' I 

eVe °Plllent plannin!.! process I' d 
' , , ~ oun out low, 

Thus, It IS possible to conclude th·lt tI ' ' , 
< 1C IIltel'actlon th· t ' 

d eXists nctwcen and arnon o 
thc school cOlllmunity to evaluate the s 'I I I <> 

Ciao (cvc/011/llC t I ' 
n p an Illlplelllcntation to 

solve educational problems was low 

5.2 Recommendations 

In light or the lindings and conclusion drawn the folio / \I ' " , 

' ,\ Ill", I CCOllllllendal IOns have been 

IOJ'\v(ll'd accol'din~ly with th c objectives or illl11rovino SI)' I> ' I ' 
~ , '" Illlp elllcnlatlon, 

5.3.1. Sta kellolders Pa rt icipa t iOIl 

[dllcalion IS nOI a conccl'I1 01' certain individual s, ol'ganil.alion 01' gJ'Oups 1/1 a socielY, 

1','1111"1' [11 ',11'. 'II I'ecillircs [he 11,'II'lic l'11," II'OI1 ()I' ,'.111 Ill" c ' [ ( I) '1'1 
" "" Olllllluni y peop e, lCIl every onc 

who gels [he speci,i/ sCl'viccs 01' education dil'cclly or indirectly should bc involved ill ils 

planning, IlolI'c\'er thc linding ol ' th e study revealed Ihat the p"nicip,llioll Or stakeholders 

is less, 

In reali[y [h:l[ without the participation or concerlled people the achievclIlent or 

anticipated e<iucationalohjec[ives would reillain s onl y hope, There/eIre, the 1.0llC, wOI'eua 

,I ' I '. I I I I I ' I I 1)'1\/ 'Itte'lt',oll to the Ixrnicipatioll or euuca[lona oilice ,lilt t Ie sc lOO nee( s ( ,_, 

s[akchol(kI'S in all school de velopmenl planning :1I1<j pl:I/l illlplcillellt:ltioll or sccondary 

, ' .. , I ' " ' I' work i Iltl with st:d.:eholdcrs, This Gill be education by developing dd Icrent Illec ldnlSIllS 0 <;> 

, , , , " , .". '" discu ss ioll , I ClI'l II 11 , seminar etc with realizes II and onl" " crea["l~ ~ood .11I,lIl.:nCSS, ' - - -
" , . I' illll)lel11cnt<ltioll pr;lclice, stdKeholders "hout the school devei oplIlcnt p ,Ill . 
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5.3.2. Data Col/ocation Tools. d" '. 
an I nil/lin" 

b 

The findings or the study revealed that lack r .' . 
o tl aln II1g and the r b . 

. p 0 icm of awareness. 
data collection tools lor the school Int I 

ema and external and 
needs assessment found Ollt 

lo\\'· 

This is so because of training and throuoh d 
'" nee assessillent. They did not built on the 

school practice and some orthe schools follow nOn ." 
paltlclpatory approach in its process. 

Therefore the zone woredas education onice should . . I' 
pi OVIC IIlg enough awareness and 

continuous training opportunities to the school starrs. teacher students parents. PTA. 

KETB ancl cOllllllunity on the school development 1)lannino I)rocess b II t' I 
b Y a oca IIlg en aug 1 

budget ancl by designing projects to help them to in crease their capacity building is 

essential. 

The school should al so able to conduct internal and external review and need assessment 

I()cusing necessary instrull1cnts such li S l]lIL:stionlwires. ohservational. inll:rview. by using 

group discussion and cducational penal discussion to have clear and Illore accurate 

picture or school dcvelopl1lent plan by considcring the views or di Irerent stakeholders, 

5.3.3. PI'act icc of School Dcvclopmcnt Plan J mplcmcntatio/1 Problellls 

" 'I ' . I I 'IllS Reoardill u to thi s the Ihe practice orschool dcvclopll1cnt plan lI11p el11entatloll PI(ll C " b ~ 

. IJI'C')11I"'11l or SDJl implemelltation at zone. Iinding or the stuely revealed that there ,1I'l' ~ 

I I' '1 rt'luc or ncccssary 
lV(ll""cl,"s ,'llld SCll'l(ll I I \ tllcs'c 1'1"1 ' or beller leae ers lip S 10 'b -I ,eve s. I Illong . ,- , 

, I"k I' st'lkehoider participation 
reSOurces. efficient utilization or available resources, .Ie 0 " 
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lack of level of quality or SOP, and need identificnt". . . 
< Ion al e some 0 f the scnes problem of 

the. school development plan implementation. 

Therefore zone and as well as Woredas education onices should dcliver sufficient 

amount of resources for the school by participating NGOS in financing cducation. 

participating parent in contributing for educalion and making schools their Own income 

generaling mechanism by producing Some profitable products Ctc. give adequatc training 

relevanl participants . ass ign qualified ane! able individuals as a leaders of the education 

system and give emphasis fe)r implementation center i.e. schools. increase integration and 

Co-ordination with eli fkrenl level s of implelllenlers are Some of the mechanisms to 

alleviale the problem SOP implementation at the school level. 

5.3.4. The !\\"Iilability of Resources (Skilled Man Power, Financiaf and 

Materials) 

'I'he availability or adequate and skilled lIlan po\\'ers a. 

The study reve<lkd til,n tlll.:re \I',lS silort,lge of labowtory technicians, adll1inistrativl' workcrs , prineip 

. , I YII' I . I )crvisors fl)r the school. ~I's skilled persons ftlr proplT plHlllllng/expcrts dllC S,I C( Sll 

and \\IOrCd,ls should take illlllledi(ltc <lctiOIl III Til cn.:felJ"t: il is rccoJllmcndcd the zonc 

. ,. ' ielllcnUltion school dc veloplllclit ' . " '11' I . 1 vcr lor the propel IIllp asslgnll1g adcqu<ltc skI c( l11.1n p< \ 

plan actlvltlcs \\1111 Ile C( ~ , , , 'I I" 111"CI'11C'd bodies , 

h, The availability of adequate Finance 

" . I' the currCJlt sWtus of . "es because 0 I I net adequalC resOlll c It was f(1lll1d thaI schools (0 no ~ 

I "VFO should alloc<l1e adcCluatc , I materials. ZOlle am -' markets and rising or instructlolla 
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bud!!ct based on increasino nUl11ber of t d 
~ b S u ents and f"inance den' d . 

lan s fOf construction of 
additional scl100l class 1'00111. f~lcilities r . ' 

" . UlllIture ' s and equi 
pment and should develop 

school capacit)' for wise utilization or finance, 

School should have close cooreration with c . 
omlllUnlty and NCO l ' . 

J S)y deslgiling flfojects. 
providing funds raising program and incre'lsi ". . 

'. n", community contribLlliol1 
to SlIflplelllcnt 

SDP educational activities and woredas Fdu 'at" I'f-
. , ~ c, Ion 0 Ices should also give financial 

Illanagement to school "rolll time to time in order to ., I,'. _ ._ . 
liS\:: t 1ell lillance elf IClelitly and 

effectively. 

c. The availability of mated:!ls 

The production of school development plan is not a task that can be uncien;lken by an 

individual s working in isol;ltioll . The study revealed that improving the stucients results. 

fllflilling schools facilities and materials like library. laboratory. elassroOIll. furniture; anci 

equi pill en ts were I i III ited. There fore t he zone and \Voreda~ cd ucnt ion (l f'liee should have 

close eo-openltion with the comillunity and NGOs by designing projects and inviting 

them and also increasing the cOllllllllnity participation (contriblltion) to solve the school 

problems and the school stafl should also committed theillseives to \VorJ.: strongly with 

the integration ;lIld collahOl'ation or stakeholders. 

5.3.5. Monitoring and Evaluation 

I · f' tl ' . 'hool developmcnt practice to solve The level or monitoring ;lIld eva uatlon () IC sc 

'1 l f timdv ll1onitorill" ;lIld evaluation educatiollal problelll was at low levd. 'I ll: a 1SCIlCe (l. = 

. 1'11'1" tll,·ir 11lannill!! pedunnance I . . . "I Itt) 'Issess I e!!lI,. ~ -lIndenng zone. woredas of the sc 100 no (, -

before differences occur. Thus, it is 
ano accordinolv to take early corrective major 

~ -
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recomme"ded lhal lhe zO"C should CSlablish ",-o,'g lcam of pmlessio"al support a"d 

co""ol moss lhc wo,-cd" a"d schools_ I" o'-de.- 10 lollow lh, cO"li"uuus progress of 

I 
developmenl plan and their level or execution So as to .!live tilllci." strategic schoo _ _ 

. 1 (teedhm:k) . In doing so as to il is rccoillmended that the Zone alld Woredas ill the 
SolutlOI 

I Sl
lOUld have unilcrm monitoring anel evaluatioll techniques since the plan of this 

schoo 

.. d ,icc to towards achieving the common goal or the organization and the school 
Uilits c\ 

shoul a so d I 
rCI10rt Ihe school self evalualion result alld others activities li)r stair parellts 

I · llllllnities rnclllbcrs al a time. aile COil 
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Appendices A 

Addis Ababa University 
School of Education and Beh . I 

aVlOra Studies Department of Educational Planning d M 
. an anagement A Questionnalre to be filled by School Teach d 

ers, an school leaders Purpose 

This questionnaire is designed to practice the school development plan 

implementation process in secondary school of Bale zone. 

The information gathered through this questionnaire will be used for the 

academic research only and treated confidentially. Hence, your genuine 

contribution and relevant information will be essential for the success of 

th is study. Therefore, please respond to a ll questions provided in this 

instrument completely and honestly. 

Direction 

r No need to write your name 

r Don't consult others wh en you cHe answering questions. 

,. For multiple choice questions please alls,ver by pulling a liek 

mark ",I" in the boxes provided. 

r 'ended questions. Give concise responses lor opcn-

Part One: 

General Information 

1.1. Nameofyourworeda 

Nume of your school --- --- .. ----- .. -- :ct 'ct' fter each queslions. 
. " /,, the spuce provl e l:I 

Please put Cl tIck "on. B Female 0 
1.2. Sex A. Male 0 . 
1.3. Age 

A. From 20 - 30 years 0 
co )'curs C . From 41 - d • 

B. From 31 - 40 years 0 D. above 50 ycar 
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1.4. Educational Back ground 

A. MAjMSC D B. BA/BSC/B.Ed 0 
C. Diploma D D. If other specify 

5 Current position }.. ------
A. Principal D 
B. Vice Principal 0 

Work experience 1.6. 

C. Unit Leader o 
D. Department Head 0 

A. 5 and below 5 years 0 C.] 1-15 years 0 
B. 6- 1 0 years o D. ]6-20 years 0 

years 

E. Teacher 0 

K Above 20 0 

1. . 7 I-lave you get any training on school improvement planning"? 

A. Yes D . B. No 0 

8 If your answer for question number 1.7 i~ "yes" please list down the 1.. 

major areas or topics covered on the training'? 
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Part Two 
The area of school review 

The foJ1 owing a re th e area of organizat ' / 
' Ion school r . 

. . eVlew of the current statu s of III te l n a l and extern al envi 
ronmen t weak ness a nd strength 

identify issue of externa l op portun ities a nd th reats . 

Please rate the exten t to wh ich it is praeC ' 'd . 
Ice In your organization/ 

School by putti n g a tick cc-.j" mark in the boxes o· b I 
h lve n e ow. 

I = very poor , 2= poor, 3= fai r , 4= good , 5= very good 

rNo Ite m 
Rating scale 
5 4 3 2 1 2. l. Th e exten t to which the school / orga nizut ion 

externa l revie\,v of the curren t status. 
2.2 The extent to which the strength a nd weak ness of 

schooIj organization is iden tifi ed 

2.3 Th e extent LO which the organization / school 
weakn ess and stren gth of managemen t is 
iden Li ficd. 

2.4 Th e degree to which review of sch ool environ ment 
cond itio n identified . 

2.5 Th e exLent to whi ch reviewing govern men t 
poli c ies cllldp r iorities . 

2.6 The extent Lo which assessIng commu nity 
partic i pa ti on . 

2.7 Th e degree to wh ich reviewin g the existence of 
reSO Ll rces. 

2.8. Plcusc list dow n the prob lem s of your orgu lli zaLion / of" school review 

a reas 
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Part Three 
The Participant in the S h 

cool Review and D t 
The [oHowing are statement ab a a Collection Tools 

. oUl slakeholde .. 
process and the mstruments (lools) u. d . rs In the school review 

, se In lhe sch I 
Please rale lhe exlenl to which th' ,00 review 

. f d e Involvement f . 
utilizatIon 0 ata collection tools by . . 0 partIcipants and 

pu lllllg u tIck cc~" . 
given below corresponding to thc level f mark 111 the boxes 

o your uurecme t 
Use raLing scule 1 = very poor, 2=poor 3=[. . ~ n . _._ - -.. -- ., -. - --- -.- - ___ ' ulr 4-uood ~_ 
No Item - -- ---- - ' h __ -' ~.-ve~~ go.~d _ 

3.1
- ----. - -.--- - - elll -' :ar~nl·g:3-.. iC2al.el The degree .to · whi~h--lh~ -sChoo' l --involve 

~.t.?:~eb:-old_~~_s I!l .. t!lC rs:~Lew process 
A Parents . - --- . 

. ~ ~~t~;~~~·:il~ -----.-----,- - - -- ~_ .: ~~~ :-=-l .. ---II ----l -~: ___ _ 
I ~ ~~~~~I~~~~;~~;~m~nt- --. --.. ---- - -- - -- -

1) 2. ~ }~;~t~~~~6.t ;[clal~__zoucclion - _- I I r - I'---
X ._ . Q~cs.~(:}1nClirc _____ . _____ . __ . _ ___ I ' I-'-r oo 
~ {~1~~~~~~~~~;n . --- --- "I I '~-~-T-- j 

Part Four: Design priorities for action and action planning 

The following are statemcnt which explains about the school priorities 
plan and the i nvolvemen t of stelkeholders I n the process of 

delerminellion. Please, rate the extent to which it is practiced in your 
school by putLing a Liek "\1" mark in the boxes given below, 
Use rating scale; 1 =very poor, 2=poor, 3=f8.ir, L1 =good, 5 = very good 

No Item 
Rating scale 

5 4 3 2 1 

4.1 The ex1.enl to which tile stakeholders pa rti c ip:.1Le ill the Il( ~ (~d 

i<lenli lic:llioll/ priol'it ie s 
4,:2 To what ex1.ent the re lcv<tl1t of <;ritcria/proc:c:dun:s tltat ,lfe 

used In prioritizing needs 
'1.3 To what the priori tics are transla ted to specific 

ext.ent 
objectives and targeLs in lhe action plan 

'I. '1 'I'll!! extellt to which tlte actioll plnll includes denr strategi(,s, 
:1I1d cost t.o 

in<iicators or success, li1l1c1ine, responsibilit.\' 

address the priorit ies , . 
4.5 " . f d 'ff··· · t I'lrgcls oj lite plull I he level or int.egra tlOl1 0 I Ll ell·· . 
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Please list down that the priorities identified by your organization/school. a. _____________ ___ ___ _ 
b . . ___ . __ . ______________ _ - --- ---

- --- -c. _ _ ___ __ __ _ 

Part Five: Monitoring and Evaluation 
--- --

The following items ure the key issues 1.0 be considered In School Development 

Plan impJementution, resources utility, monitoring und evaluation pleuse show 

your judgment by selecting the degree of agreement from mting scale (1-5) and 
( a tick mark "~,, in the boxes provided usc; 1 =slrongly disagree , 2=disagree pu 

3=undecided, 4=ugree, 5 =s trongly ugree 

No Item 

- ----- - --

r.:-: 5.3 
lime 
The ~chool pla n im pl el~l e ntation mee t~ t he objectives of the 
school ____________ ___ _ _ _ _ 

-:rhe exten(- t; whic h the loca l i ~~ ll C of cdlleaLJOll IS 

-IJ-~--
5.4 

addressed_ ---------- --;-- --- _- - -. I I II'Jlg _ _ 1_..:-'..____ _ I I I of leaching ant ean , The extent to whic h ( -Ie qll a I Y __ I 5.5 
arc in.:!Erovcd _ _____ _ ___ __ _ _ _____ _ 

-1-3--- I~esollrc~_uti!j(y _ I teacller~ 
--- f I lan re~oun:e (rnanagcmcll -5_6 Ulilizalion 0 lUll 

students et~) ----. -. - -- -- fi -. _ ,'. I rc~ource for tile -S.7-- - -'riI".;:;-(-!iy- the avaibbillty of In.IJJ( Id 

I implementat.ion.of p_l:m. - - I I-e<,--()UI-(:e for Ihe plan 
L it f m il t( !rIa " S.8 I Timely the ~JVaiia )J 1 )- 0 _ 

iIT~J!.~crncI~tatI()lI c- ~, . - : -, involved ill day 10 day 
-S.() II;arcllt~ and COI1lJJ1Ulll1.IC~ .tI C 

~chool ~)cratlon ______ ._ __ 

C --- MOllit-; ring .:!nd _cvalu?l!<}n _ -I lrill" alld evalualing I'lall I 
- ---- -- - I . II LImcl y mOlll ( ,., I 

1
5.10 Theextcntt.owJlc - _ -- - -- ______ 1 

- - - - - -- - -- 1 ' 11)(1 --- i::; carncd Oll_~ _ - - --:-- _-_ --ti:;Z-;-:c~ull of" JTIOllltUllllg < 

I '1'1 I ' 1-('(' to which I I -n 'IJ-I~l' . 5 I I Ie c. q, .. I ~ re t1)(' Jlro J CI <- , - _ I I 
'- cvulu<.ttioll i::; cUITied out JC 0 _- , ';nd evalualion i~ C<llTIC( 

I -'h l\lorJllollng , "12 The extent to W llL _ _ 
d. _ I I )C C LII _ -, "IITWd 

out. uncr t.he pro) em ~ ' - _ _-" '1I1d eVillll;lllOll I~ L, - I i 
'1 . II Inonllolll 1,., , _ ._ 

r.: I'} '1 ' 11(' dcorce to \\ lie ______ ---- __ -,- 1 
,)- d . ,., I I r~ - - I t 011 I~ ' l out by internal eva u~_' -----;Tlo~in" and eva LW I ' I 
~--- - - '----t- which the IllOI ,., I 
1 5,11) The degree {) "_ Iuutor~ _ _ _' " 'lnd 

- -' I l IJ\' ext.erIlu.J L\? - - I' of" mOIlIIOllll,., , call1e( ou . . - - . I tile resU I ~ l5 IS 'j'lll' de"-ree to whlc 1 - _ Tcl ive ITICtl~l!..rC 
'. ..,."., j to tuke C()~! _-· . --evalualIOn ~~l:;c( ____ __ _ _ - - - , --- - - --- -
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What are the major problems of EvaluaC . 
a. Ion and mOnitOring? 
b. 
c. 

What arc the solution you for warded for th . , b 
e a ave problems. a. 

b. 
c . 
d. 

Part Six: Problems I~e!'!ardinl! to S'chool 0 I 

Implementation prac ti ce 
"" eve opment Pla n 

This part c on s ists of the problems in the implementa tion of school 

development. of pl a n formul a tion process . In your opinion to wh a t ex tent 

the issue a rc addressed a t y our organizational level I =strongly disagree, 

2=disagrec 3=undecid ed , 4 =agree , 5= s tro ngly a gree 

No 

6 . 1 

.-.-------- ------- ----Item -
- - Lcv~'1 ~f p~actic~ 

5 i 4 I 312Tl I 
Lack of reli able da ta for th e a na lys is of School I I I 

Development Pl a n form a Li on I 

I
f? Fa'i l ~ll-C tOt; p r io riti ze School Dcvclopm <: nL Pl a n i 
). - act ivities ____ __ _. __ 

'1 -6'.3 - - Abs"Z: nce of n~~i biiil); of I ~~d e~s ___ ~___ . __ I '--~ .. _ 
1 - 6 ~4 --L;-ek-'~)T~ommi ~ lT! ent by the im plementIn g bodies. I 

6.5 Absenee~ of th e iH vol vement of s tud enLs 111 I 
. I 

pl Ul1l1l11 g .. . . .' , I i 
6.() Lack of com~\.Ini LY_ PW:lI Clp • .l LI On 111 th e School J --1 - , __ __ . 

Deve lc~pmen L_~':l~:...!~ )! I11U I ~ LlOn --'-- -,'- - --- _.-- ; _ I 
-6-.7 --L-ack·-0(effective i nte_gra Liol1 (~I bu c!,~e~ ~ nc!YJ~ I~_-:-_ --- ',1 ---- ' - -- - --l 
--.- - ----- - --- - - . - . nd LrUl nll1g manu a l 6 .1) Shortage of ex pel LIse a 

19.'::Ii<it-:1 i !~<:::> : _ .. _ -_ .- I ,- - I I ().Y -

1

6
.
10 

1

6.11 

6. 12 

I 
6. 13. 

Work loud of Leaehel s . "bcluL I I I 
. I d I/C)I' experIen ce -In adequ a te knowe ge a ne . . . " ! 

School Development Plun UCl!vltl e~ , _ . ' ' I' 
- . <rf I ' nd ve rIfiable tdl gt Ls I F'lilure to set m C<'lIlll1 b U a I a nd 
~ . . ' th e zone wor<:c <.I J Luck of clea r delega tIOn 111 " I ~ __ _ 

school~ __ 

- _ . Icms tlla t. you cncou 11 ~cre.d wh i!c 
What are the l11aJOI pi 01..> PI ' in your organlz<ltJOI1 

. 'h I lJevelopmcn t d n implcrnentll1g Sc 00 

~.:============= 
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6 . 14. Wha L ~oluLion can you for warded for Lhese problems 
a. ________________________________________________ _ 
b . ________________________________________ __ 
c. __________________________________________ ___ 
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Appendices B 

Addis Ababa University 

School of Education and Beh . I 
aVlOra Studies 

Department of Educational Plannin d M 
g an anagement 

A Questionnaire to be filled by Students 
Purpose 

This questionnaire IS designed to pmctice the school development plan 

implementation process in secondary school of Ba le %one. 

The information gathe red through this questionnaire will be u~ed for the 

academic research only <md treClted confidentially. /-fence, your genuine 

contribution and releva nt informCll ioll will be e~senl i a l for the success of 

this study. Therefore, pleClse respond to all questions provided in this 

instrument completely and honesUy. 

Direction 

r No need to writ.e your name 

r J)on't cOl1sulL others when you are Clnswering <Ju esli()n~·. 

r I·'or multiple choice questions plcClse answer by putting a tick 

mClrk " ,:" in the boxes provided. 

f 'n ended questions. (Jive concise responses or ope -
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Part One: 

General Information 

1.1. Name or your woreda 

Name or your school 

1.2. 

1.3. 

Please put Cl tick "1/" on the ' . , . 
space provJded after "h . . 

1\. MClle 0 eae questIOns. Sex 

Age B. FemalcD 

A. 16 or below 16 yeClJ-S 0 
above 

B. 16 - 20 years 0 

1.4. EducCltional Back ground 

A. 9 111 0 13. l011t 0 

1.5. Your position in add ition to lhe formc.ll learning in school 

./ Student council 0 

./ Discipline commiLLee o 

./ Club Ic<.lder [ -, 

./ School improvement cOl11l11iLlcc 0 

./ If oth er speci ')1 

1.6. Have you gel any training on school improvemcnt planning? 

13. Yes 13. No 

c. 21 or 0 

1.7. If your <.lnswcr for question nllmber 1.7 is "yes" please list down 

the JJJujor <.lJ"C<.lS or topics cove red on lhe (relilling? 
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The area of school review Part Two 

The followin g are the area o f organizal" / 
. Ion sch ool review of th 

f . I e current status 0 III l ern a a nd eXlernal env' 
, Ironment weakness u nd strength 
identify issue of eXlerna l Opporlunities a nd threats. 

Please rale the extent La which it is praet"" I . 
, Icce In yo ur organi%ation/ 

school by putling ,.I l ick "-i" m urk in th e I'()xe<' g' I, I 
. U "Iven ue ow. 

I = very poor, 2= poor, 3= fair, 4= good, 5= very good 

No Item 
Rating scale 
5 4 3 2 2.1. The extcnt. to which lh e school / organi%ation ex tern a l 

review of the c urrent s tut.us . 

2.2 Th e extent to wh ich th e s tn;ngl h und we<.lk ness of 
seh ool/ organi%a tion is ide ntified 

2.~ The exten t to whi eh th e orgUll i%ation / school 
weakness a nd s tren gl.h o r m<.ln<.lgement is ident.ified. 

2 .4 The degree to whi c h review of school environment 
co nditi on idel1li fi ed. 

2.5 Th e extent to which reviewin u govern men t polici es il nd "'. priori tics. 
2'() The exte n t 10 which ussessi ng community 

p<.lrlieipation . 
2 .7 Th e degrce to whi ch reviewin g l.he existence of 

res(w rees. 

. c / r schoo l review areas 2.8. Please list down th e problems of your orgall l%<J Ion () . 

------------------------.----------
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Part Three 
The Participant in the Sch I . 

00 RevIew and Data C 
The [allowing are statement b ollection Tools 

a out stakch Id 
process and the instrume nts (t I) . a e rs in the school review 

00 s used In th ' . h . 
Plea se rate the extent to which h' e sc 001 review . 

. , . [ l e Involvement f .. 
ulIhza tIOn a data collection tool b . . a pa rticipa nts and 

. ' s y pu ttIng a tick " /" . 
given below corresponding to the I .' ' I [ \ mark 10 the boxes 

. eve 0 your u"reem ' t 
Use ratIng scale 1 = very poor 2-poor '" f ' b en . , - ,0 a ll', 4 

No Item 
good,S very good 

Rating scale 

3. 1 The degree 
5 4 3 2 1 to which the school in volve al l 

stakeh olders in the review process 
A Parents 

B Community 

C Teach ers 

0 Students 

E Board management 

3.2 In s trumen t of data coll ection 

F Question n ai re 

G Interview 

H Observati on 

Part Four: Design priorities for action and action planning 

The following a rc stntement which expla ins about the school priorities plan and 
the in vo lvement of stakeholders in the process of determination . Please, rate th e 
exten t to which it is practiced in your school by putting u tick "v" mark in the 

boxes given below. 
Usc rating scale ; I =very poor, 2=poor, 3=fair, 4 =good, 5 = very good 

5 4 3 2 1 
Rating scale 

No Item 

4,. I The exten t to which the s takeholders participute in 
th e n eed identification/priorities 

4.2 To what extent the relevant of criteria/proced ures th a t 
arc u sed in prioritizing n eeds . 

4 ,3 To what extent th e priorities are tram;]ated to spccl fi c 
objectives and ta rgets in the action plan 

4.4 The extent to which the action pl a n indud~s cl.cur 
. . ' f ' uccess tlmclInc, 

strategIes. 1I1dlca tors 0 s :' .... 
responsibility a nd cost to addres s the prIOrI tIcs 

. . [d'Cr -, 1t tMg'c ts oC the plan 
The level oC inlegratlO!1 0 I leI el 4.5 
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------- --- - - - ---- ------- _._-- "--_. 

Please list down that the priorities identified by your organization/school. d. 
e. 
f. 

Part Five: Monitoring and EValUation 

The following items are the key issues to be considered in School Development 

Plan implementation, reSOurces utility, monitoring and eValuation please show 

'our judgment by selecting the degree of agreement from rating scale (l-S) and ~ut a tick mark ".J" in the boxes pmvided u"; I ~stcongly disag"e, 2~disa",cc 
3=undecidcd, 4=agree, 5=strongly agr~~:. _ _____ _ __ _ __ _ _ _ 

Item Ratin I--NO_+_-;_:-~~~-_--_-- ____ 5 -r_1~ g -scalc -J 
3 2 IJ 
r-r I 

------~ :J~~~l~~g~~~~a~~o~, :l~~~e~iScu ssion ma de on the drafL of SDI'-- I 5.1 -t 
by sector c ommum v --r- -

5.2 Sc hool implement a ll activities within iLs limited per~:~_o~ _ _ _ I 

,-

I 
-5. 3 r.\:;:'hZhoolPia~ i'~ pleme n '"io n ';";:", 'he -0 Ljee;'v", ofthe _ I. 

school -- ---- .--- ----_.__ _ ___ ---,- _ _ _ , I i 
--- - TI~~___;;_~tent to -~';hic h the loca l issue 01 educatIon IS __ -' 5 .4 _ 

addressed . d I . 
--- '-:1-:-11C cxtcn t to w lIe 1 _ I - I tIle qualitv of teac hing a n carnll1g 5.5 __ _ arc illlJ2Toved _ _ _________ _ _ _ _ _ 

- I-'-- ---+-:R::-- e-'s-'O- l-lrce utilit,v I ers 

) resource (management teac 1 
- r Utilization of human ' _ _ _ __ _ __ _ S.6 _ _ 

studcX~~_ s c~~L __ . 1, '1' of fill a;:';-~;X---;:;;-;~~;r~~e for the - - --I--:-T::-:j:-n-le"ly the a vwlaul lty 

5.7 . I 'm(,l1l'ltioll of pla n - - - 1_ the plan llTIJ~ :...-':. - --:--V I"- ----f 1~::J.te ri a l resource or -5_8-- Timely tJw aVal la 1 It)' 0 _______ __ _ _ ____ T 

if!U2icme:lta tlOn . " -. ---, -;-;"olvcd - in day to day I I r:::--;;--- Ipan:nts Dnd COITllTIUnltlcs al l • 

1

5

.

9 

"hool op"cc."'ion . ~-. .. -- .. __ __ . ' 1' 
Ie -- -M~nitoriJ1g D.!.1.':Iyva lurl(101l - -- -:-t in" and evaluating l'bn

l 
' 

- --- -- - I' I tImely ITIOIlI or b -:'i ~IO --'i-:h(; eX.tent to \V llC 1 _ _ . ___ ____ . _ _ . - - ~ a~ci __ 
is calTlcd out --- ------- _ 'L1lt of monltonng ------ -- ---- - -- -- -- - ---- 'hic h the les .' ., 

5.11 The degree to _\\ 'fore th e ]lroblc l~l <:lIISC _ _ _ . ( I evaluation is_ carried ou~_ b~ . __ :.- ~ and -evaluation IS carnC(_ 
~ - -:-- --- - - .. -- - 'I -ch 1I10J1ltol ll1b __ 
IS 12 The extent to \\ 11 , , - ___ __ __ __ ~-__:. --: 'd 

I · lit after thc prglJlcll1 OCCUI __ : __ -- -: ' ~l;T evaluatioll IS C.lrnc - --- 0 ___ . __ -- - --- -- '1 . '1- rnomLOJ 1I1g d I 
S 13 "j;hc degree Lo \\' llC 1 _ , • __ I 

I ' - olltlJy interna l cvalu.atol:;, l;lollitoriJ1g and evaluatIOn IS _ 
-- - - - t(l whICh the _ I S 14 '1'1' uegl el' - , d 

,. . le -, - - nal evaluatOJ S - -- -- - - . -lOring an 1 
carried 9_l:l.!: _I!y cx_~e.! --- -:I--- tl~;-~-~lIlts of mOIIf . _ __ • - - - --- --- - L WhlCl s ure __ _ 

S 15 The degree 0 k' 'OlTcct ivc ~ ___ .--: ___ _ -:- ___ .: _ _) L· - l' "dtotat,c - --- d olll(onng-- -- evalu;~_'_~2(~~~_-,--, f Evaluation an lTI 
What ;re the major problems 0 _____ _ 

a. 
b. 
c. 
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What arc the solution you for Ward . 
a . cd for the above problems. 
b. 
c. 
d. 

Part Six: Problems Regarding to Seh I D 
' 00 eve lopment Plan Implementation 

practice. 

This part consists of the problems in the' I . 
. Imp ementatlOn of school development 

of plan formul a tIon process. In your opin' t 
Ion 0 what extent the issue arc 

addressed at you r organi%ational level 

3=undecidcd, 4=agree, 5=strongly agree. 
I =st.rongly disagree, 2=disagree 

No Item 
Level of practice 
5 4 3 2 1 

6.1 Lack of reliClble data for the analysis of School 
Development Plan formation 

6.2 Failure to prioriti%c School Developmcnt Plan 
activities 

6.3 Absence of Oexib ility of leaders 
6.4 Lack of comm itment by the implementing bodies 
6.5 Absences of the involvement of students in planning 
6.6 Lack of commu nity partiei ration ll1 the School 

Development Plun formu la tion 
6.7 Luck or crfeetive integration of budget a nd plan y 

6.8 Shortage of expertise a nd training manual 
/guidelin es 

6 .9 Work load of teachers 
6.10 In adcquate knowledge and/or experience about 

School Development Plan activiti es 
6. I I Failure to set m eaningful and verifiable targcts 

6.12 Lack or e1car dclc"ation in the %onc, woreda ancl 
h 

schools 

() . I S. . II' 11 ' 1 ) ' OLI ('lIcounlcn:d \\'hii<: illlplcJl1cnLJng 
W I 1<1 1 arc the Ilw.l0r pro) elliS 1<1 .'. 

School Developmcnt Plun in YO llr orgalllWllOri 

a . 11.-====-___ --------===== 
c . .. '1 d ~ . I hcse problems 6.16. _What solUlion CUll you for \\ale c OJ 

u . 

~ .. ======-=--=--=--=--=-=-=-=-=--=-
103 



Appendix-c 
Interview Questions for Personnel" ~ 

s Or Personnel of Z' 
Officers, Worcda Education Office (WEO) one Education 

, school supervise. 
]. How do you SUpport secondary sch 1 

00 s to dev I d e ope implement the school development plan? 

2. Did you approve (check) the school d' -'I 
eve opmcnt plan 

3. Do you bclief that thc secondar\! 'h "I h 
J sc 00 as effective School 

Devclopmcn t Plan? 

4. How do you monitor and evaluate their progress'? 

5. To what extent do you provide feedback on the school development 

planning? 

6. In what way did you support the school to achieve the intended 

objecLive of the plan? 

7. Is enough training is given for t.he stakeholders regarding the school 

development planning'? 

H. What arc the major problems you have observed III the school 

development/improvement planning process'? 

9. What arc the solutions you suggest for the observed problems'? 

10. Is their any ideas, recommendation clild suggestion regnrding about 

the issue or school development planning'? 

Thank you for your collaboration 

104 



Dabalee D 

Yuunivarsiittii Fl·nfi Innee 

Kollejjii Barnoota 

Mummee Barnootaa Kaarooraa fi BUlchinsa 

Gaffannoowwaan Boardii L ... G 
eenJl1 andaatii fi 

Gamta matii barsiisootatiin qutamuu/ deebiuu 

1. KaaroorCl Quddina mana bClrnm~m irraa maal hubalu? 

2. Mani barumsa sadarkaa 2ffaa kaaroora bu'a qabcc:>:>a la'c qaba 

jetani amanla qababdu? 

J. Walitti dhufccnyi Barala, Baraiisia fi malii guddina hojii mana 

barumsa kcssatli qClba maClI rakkala? 

4. Madaalii f'j gamagClmmaa kunroora gnddina mana barurn:>u kcessatli 

akkamiti qoodu fudhalu? 

5. Haala kamiin galma gahiinsa kaaroora guddina mana barumsatiif 

gaargursa galu LI '( 

6. l(aaroof'C1 guddina mana barumsa gophccssuu kccssalli hirmalanii 

jiru? 

7. QappecssLiu kaClroora munCl barumsaliif Lecnjii fudhalanii jiru? 

8. Rakkoo ijoon kuuroora guddinu manu burumsa kCCSSDlli mul-

dhulu/Lallan/mc.wl fn'a? 

9. Furmcl11ii rakkoo Iwnaaf isiin laaLan maali? 

10. Ya<.1nii biroo isiin kcwroon.l guddina mClna-barumsaLiif akka 

I· I .. \, lac) J' !·r'·' lee \" !C.l ib:>amull. wa !ga aLII qauc an y <-< _ G 

Gargaarsa Nuu gotaniif 

Galatoommaa 
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Appendix - E 
Observation Checklist 

This checklist uses to collect information through observation 

researcher regarding to the school development pI . 
annlng process 

by the 
, 

~o Items 
Yes No ] Is their School Development Plan In your organization (Schoo!l 

2 Docs the plan state the general strategic mission vision 
o[ the organization j school ' 

3 Is the plan indicate general and specific objective of the 
organizationl school 

'4 Is their action plan [or School Development Plan in your 
organizationL school 

5 Is the action plan contains standards; indicators 
responsibility targcls time frame and monitoring and 
evaluation strategies? 

6 Is there reporting system monthly, quarterly, six month, 
annually 

7 Is there any discussion on school development 
planning process'? 

8 Is their any school development plan /improvcment 
plan commiLLee discussion documents 
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Appendix-n 
I t \II'C'\\I Quesli()n~' r I:> 
n er . '" lor arent Teachers A~soeiation (lYrr\) Kebele 

Education and Training Board Members (KETBl 

I. What do you understand by thc school development plan? 

2. Do you belief that the 1:;eeondary school have effective school 
development plan? 

3. To what extent did you create clo~c relCltion with students, 

teachers', parents to enhance the school activities? 

4. I low do you involve in monitoring and evaluation III the school 

development plan? 

5 . In what way did you support the scho()l~ to :.Ichieve the intended 

objectives of the plan? 

6. Havc you participatc in the school dcvelopment. planning process? 

7. I-lave you got tra ining regarding the school development planning 

proces~? 

B. What <.Ire thc major problcms you have observcd III the school 

development /improvement planning procc~s'? 

9. Whut arc thc solut.ion~ you suggcst. for t.he ob~erved problems? 

·d I-CC()mlllCllcj"tl'()ll "Ild ~u.[!gestion 10. Is their any olher I e8~, c.< a " 

f h )1 development. planning l'cO'lrdin o aboLll the issLle 0 ~c o( bC. h 

process? 

Thank you for your collaboration 
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Appendix - E 
Observa ti o n C h eckli s t 

Th is ch eckli st uses to collect in formatio n through obsc . . t ' 
rva Ion by the resea rcher regardin g to th e school developmen t I ' 

P a nnmg procc~~ , , 
No Items 

Yes No 1 Is th e ir Sch oo l Deve lo p me n t Plan In you r orgcln iza t ion (Sch oo l) 
r
2 Docs the p lan state the gcnercll 

strmegic mi ssion , vision of t h e organ ization 1 sch oo l 

~1 Is th e p la n in d icate gen era l and specific ohjective or the 
organ iza tio n } school 

r
4 Is their action pla n for Sch oo l Develop ment Plan in yo u r 

o rga n izatio n } sch ool 

5 Is t h e act io n pla n contai n s stc.lI1dards; ind icators 
respon s i b i Ii ty targets t ime frame a nd mon itori ng and 
eva lu at ion s t rategies? 

(-) Is t h ere reporti n g system mon th ly, quarter ly, six month , 
a nnu a lly 

7 Is t here any discussion on sch oo l deve lopment plan ni ng 
2roccss? 

R Is th e ir any school development p lan /irnp rovcmcnt plan 
cOll1 l1l iUee d iscussion docume n t.s 

108 



Declaration 

This thesis is my original work and has Lot- been present 'd 0 0 

o 0 C In any other uUlversity 
and all sources of matenals used tor the tlH'~is howe be,o'l d I k 

' ~o \I y ac °nowledged 

Name: ______________________ __ 

Signature: _____________ _ 

Date of Submission: _________ _ 

This thesis has been submitted for examination with my ;lpproval as a university 

advisor 

Name: __________ __ 

Signature: _________ __ 

Date of Approval: _____ _ 




