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An Assessment of School Development Plan Practice in Secondary

Schools of Bale Zone Oromia Regional State

Mekonnen Adugna

Addis Ababa University, 2012

The purpose of this study was to assess the school development plan practice in
secondary schools of bale zone Oromia regional state. To this end a descriptive survey
method was employed for the study. The samples of the study were selected from five
woredas and secondary schools of the study zone. The data were gathered from
respondents through questionnaire and interview. Furthermore, document analysis was
made to supplement the data collected through questionnaire and interview. Likert scale
fypes and open ended items questionnaire was distributed for all three heads 24 school
leaders, 75 teachers and 100 students. In order to get additional and in-depth
information 3 zone education experts, KETB, woredas education offices and 10 PTA
members 3 school supervisors and 5 principals were interviewed. The data obtained were
analyzed by using percentage, mean score, weighted mean value. The finding of the
study revealed that lack of the participation of stakeholders in the school development
process, lack of reliable data for the analysis, problem of data collection and training as
well as lack of practice of school development plan implementation and problem of
preparation process, resource capacily in terms of adequate and qualified manpower,
Jfinancial and material were limited, and lack of co-ordination and integration. Therefore,
it is recommended that strengthening the participation of the stakeholders, improving the
resource capacity, making collaboration on work, giving attention to monitoring and
evaluation should be mandatory to achieve the anticipated SDP.
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CHAPTER ONE

Introduction
1.1. Background of the Study

At the present time education has been given great concern in both developed and
developing countries. Because, when more people are educated they will live in a better
social environment and the benefit is enjoyed by the entire society. In the life of society,

education is a fundamental and plays a crucial role for the sustainable socio-economic

transformation of any country.

It is not only a means of understanding, controlling, and developing the natural
environment but also as a tool for the enhancement of life and enrichment of human spirit
(Forojalla, 1993). According to Aggrawal (1997) the country endure development when a
major effort being made in education area and to drive the maximum benefits from the
assets already created and ensure that the fruit of the change reached all section.
Therefore, the question how we can realize the anticipated socio economic transformation

and the overall development.

The school Development plan is primary a working document that guide the school
activities. It is based on the school’s analysis of current level of performance its
assessment of how current trends and future effects may impact on the school and set out
priorities and targets for the improvement of the teaching-learning process (DENI,

2005:1).

The key purpose of school development planning is to contribute to the continuous

improvement of the quality of teaching and learning through the process of regular and



ongoing planning, evaluation and review. It is clear that things are not at a static
condition. As a result of science and technology advancement up to date knowledge and
skills is added from to time to time. New discoveries and findings voiced in different
parts of the world. Such dream realized if and only if the current local School

Development Plan was prepared and equipped with the necessary skills.

According to the Education and Training policy and its implementation (2008), the ETP
is aimed at the cultivation of citizens with all-rounded education capable of paying
conscious and active role in the economic, social. and political life of the country at

various levels.

Though the policy strategies focused on expanding educational opportunity and ensuring
its equity, linking education and training, democratization of the administration and
content of education, the administration of primary and secondary schools as well as
junior colleges will be the responsibility of the regions, and provision of quality and

relevance of education service.

Moreover, just as there are compensatory packages for assisting the less developed
regions and women in the development schemes, these historically disadvantaged groups

will receive special support in the education field.

Bale zone is found to the eastern part of Ethiopia it is surrounded with borena in the south
west and Arsi in North east and Somalia in the south and Harar in south east direction.
According to 2010/11 Educational Statistics. there are 20 Woredas, 28 secondary schools.
858 secondary school teachers and 23,454 secondary school students are found in the

Zone.



The zone has varied climatic condition that comprises of Dega, Woina-Dega and Kolla

types of climatic condition. Bale also has diversified people having different language

religious and ethnic back ground.

1.2. Statement ;)fthe Problem
The key purpose of school development planning is to contribute to the continuous
improvement of the quality of teaching learning through the process of regular and
ongoing planning evaluation and review. School development planning is a systematic
collaborative and inclusive, ongoing and progressive process undertaken to promote the
whole effectiveness, school improvement, quality enhancement, staff development,
partnership. effective resource development, change management and furtherance aims

and priorities of the national education system (SDPI, 1999: 13-15).

To come up with plans. therefore, it is necessary on the part of secondary school to
address the circumstance at which they are found in terms of resources (manpower,

finance and materials) and the other problems are also encounter while running

educational task.

Even though secondary schools have been given the rights and responsibilities of SDP
and implementation of educational activities. a number of problems have been faced in

planning and implementing of educational activities.

The major problem of educational planning in developing countries are also stated by
Mbamba (1992) states that specially in Africa today planning are by directives and
orders of politicians, little consideration for technical experts. subjective criteria for

appointments, to the key positions of powers. frequently change of top bureaucrats



political statements guided by policy, poor coordination of educational programs and
projects over reliance on foreign experts and resources for implementing educational
plans, shortage of funds for recurrent expenditure, lack of well trained educational

planners and implementers, poor communication and transportation system and poor

control system were common.

The successful plan implementation requires adequate resources (human, financial and
materials) effective and efficient management system and strong participation of
stakeholders at all levels, particularly at the grassroots (community) level and adequate

information and communication mechanisms.

Virtually, the quality and standard of education in a given country in mainly determined
by the essence of its curriculum and the process of its implementation. TGE (1994) states
that currently the burning issues of the present days agenda is the quality of education.
MoE (2006) also states that the most effective school development plan results when
head teachers. students and other groups such as parents and other community members
work together as a team. This indicates that efforts towards formulating plausible plans
and subsequent attempts to implement these plans do not move well a head responding to
secondary school interests. They are constrained by a great deal of constraints that

intervene at each stage of the preparation process including execution.

Trender, cited in Jeilu (2001) States that, local educational authorities perform their
responsibilities il and only if they have the necessary knowledge. skills. and experiences

that enable them to manage and mobilize the resource needed to implement educational

activities.



Moreover, in the Ethiopia school context the problem of school review, determination of
priorities by involving stakeholder’s use of data gathering instrument, evaluation and
monitoring mechanisms, action planning and its implementation, human materials and
financial resources, the way of planning process, the process of school review and the
competence of school leadership among are the problems that challenge the school

development planning process to be effective and efficient school development

(UNESCO 2007:17).

Therefore, the researchers observed this gap between theoretical knowledge of school
development planning process and the actual practice of the schools. Moreover, from the
above purpose the researcher motivated to undertaken this study at secondary schools of
Bale zone. Accordingly. this Study was expected to answer the following basic questions:

I. To what extent the school development plan is practiced in the zone?

2. To what extent the resources are mobilized to implement school development
plan?
3. What major problems are encountered in the SDP implementation?

4. To what extent the SDP monitoring and evaluation is carried out in the zone?

5. What strategies and mechanisms are in place to alleviate the problems?

1.3. Objective of the Study
1.3.1. General Objectives
To assess the practice of school development plan implementation in secondary school of

Bale Zone.



1.3.2. Specific Objectives
To assess the major factors that influences the practice of school development
plan implementation.
To assess the effectiveness of school development plan in the secondary school of
the zone.
To assess the extent of school development plan implementation in the zone.
To assess the degree of preparation to implementation of school development plan

in the zone.

To assess the strategies in place for implementation of school development plan.

1.4. Significant of the Study

This study will be important for the following points

e
0'0

It may help to make awareness among the stakeholders how much school
development plan is important to enhance competence to particular secondary
school.

It may help to addresses the current status of school development plan
implementation provision in secondary school and to call attention of concerned
bodies about the problem that affect the school development plan implementation
and to take the necessary action /correction/.

[t may help to maintain and appropriate of school development plan
implementation.

It may help to provide recommendation and appropriate solution to overcome
various types of problems.

The study may give some clues for further study.



1.5. Delimitation of the Study
In order to carry out the research work, it is essential to delimit the boundary of the study
in terms of coverage and scope. This study was delimited to the practice of SDP

implementation in secondary school of Bale Zone Oromia Regional state.

The achievement of school development planning process area of school review, Design
priorities for action and action planning. the planning cycle. the participation of
stakeholders in the SDP process, plan monitoring and evaluation, the problem

encountered in the SDP implementation, the strategic and mechanisms are in place to

alleviate the problems were given attention.

On top of this the study specifically focuses on the school development plan
implementation practice/processed in the zone, the extent of the school development plan
implementation is practiced/processed in the Zone, the extent of resource utilization
(human, Materials and Financial) are mobilized to implement in the school development
plan. the major problem encountered in the SDP implementation the extent of monitoring
and evaluation is carried out in the Zone and the strategies and Mechanisms are in place

to alleviate the problems.

1.6. Definition of Key Terms
Plan: is a set of activities intended to achieve goals whether for an entire organization.
department or an organization.
Effectiveness: It is the process of attaining the goals by doing the right things.
Implementation: is putting plan in to practice. It is often complex process of

organization, coordination achieve the intended objectives (Lewis, 1984).



Secondary School: Two years of general secondary education (grade 9-10) and two
years of senior secondary education (Grade 11-12) (ETP, 1994:14-15).

Stakeholders: Persons company etc that has shares or an interest in a business or an
industry (Webster’s new Twentieth century dictionary of English Language,
1995:1159).

1.7. Organization of the Study

The study is organized in five chapters. Chapter one introduces the background of the
study statement of the problem, objective of the study, delimitation of the study and

definition of terms.

Chapter two presents review of the related literature relevant to the problem under study.
Chapter three deal with research methodology of the study. Chapter four emphasize on
the analysis and interpretation of obtained data through research instruments. Finally

chapter five presents the summary, conclusions and recommendations for the study.



CHAPTER TWO

2. Review of Related Literature

This chapter deals with the concepts of school development planning, the purposes, SDP
cycles characteristics. process of school development planning, strategies, school
development frame work, priorities, implementation, evaluation and monitoring,
problems of SDP and school development planning in Ethiopia and the Relationship

between school development planning and school improvement program.

2.1. The Meanine of Planning and School Development Planning.
t=) b5 5

2.1.1. The Definition of Planning

Many authorities defined planning in different ways. According to (Darker cited in
Chandan 1987:58), define planning as *“a continuous process of making present
entrepreneurial decisions systematically and with best possible knowledge of their
futurity, organizing systematically the efforts, needed to carry out these decisions against
the expectation through the organized systematic feedback™. On the other hand. Coombs.
(1970:2) defined in its broadest generic sense, is the application of rational, systematic
analysis to the process of educational development with the aim of making education
more effective and efficient in responding to the needs and goals of its students and

society.

In the above definition of educational planning. there are important terms used to be
considered in the process of planning and planning as a process needs systematic
assessment of a situation to make rational decision for future action to achieve the

anticipated objects of the system efficiently and effectively.

9



Cunnighum (1982:5) also defined it as “....selecting and relating knowledge, facts,
images, and assumptions regarding the future for the purpose of visualization and
formulation of desired outcomes to be achieved, sequential activities necessary to achieve
those out-comes and limits on acceptable behavior to be used in their accomplishment.”
Planning is a part of the work of every school as it strives to meet the educational needs
of all its pupils (SDPI, 1999:5). This and other definitions of planning show that the basic
function of management continuous goal oriented, ongoing and action oriented activity.
Therefore education as a sector has a designed its own plan to accomplish its purpose in

order to achieve the long term development goals of the country.
2.1.2. Conceptualization of School Development Planning

Planning involves the determination of objectives and courses of an organization to
achieve maximum effectiveness. It also involves the establishment of policies and
continuous seeking and finding of new and better ways of doing things in order to
improve performance. Planning is the essential steps and essential elements of
organization and management in which manager determine the goals of the organization
and develop the overall strategies to achieve them. Forojalla (1993:40) suggests that it is
through planning that decisions are translated in to systematic programs of action for
implementation. Therefore. school development planning provides schools with
continuous improvements strategies that empower them to take ownership of their own
development. SDPI (1999) also states that school development planning is a process
undertaken by the school community to give direction to the work of the school in order
to ensure that all pupils receive a quality education in terms of both holistic and
development and academic achievement. This involves the assessment of the existing

10



situation, including institutional structures, financial and human resources and the

establishment of strategy for action.

Educational planning as a management tool is a process of acquisition and analysis of
data from empirical base for the provision of information to decision makers. It is a
technique that seeks to make full use of an understanding of several disciplines in
combination with a clear awareness of practical realities. The techniques as a process of
systematic decision in the future so as to optional to achieve long rage objectives. (Akzin

and Dror cited in Ishumi, 1984:21)

This implies that the application of rational thinking about what is needed for the
development and fuller self actualization of the individual. group, community or society
in mind, about what has to be done to realize such a development and about how it is to

be done to achieve the goals within the available limited resources.

Therefore. planning become the rmajor activities of all managers to determine the goals of

their organization. It is also through planning that decisions are translated in to systematic

programs of action for implementation.
2.1.3. The Rationale for school Development Planning

The fundamental purpose of school development planning is to enable the school to
achieve and maintain the highest possible level of effectiveness in meeting the
educational nceds of its pupils in a culture is characterized by change. Holly (1989) has
stated that. school development grows from the inside tempered by what is happening on
the outside. This indicglcs that the collaborate effort of school community is quite
important in their school growth and quality important. Moreover. school development

11



planning promotes the school effectiveness and improvement in which the provision of
quality education enhanced and the needs of its entire pupil achieved. Regarding to this,
Davies (1992:2) has also stated that, school development planning enables those who
govern to concentrate on policies and those who manage to manage effectiveness.
efficiency and community satisfaction. According to SDPI (1999:14) statement
internationally. there is widespread acceptance among educationalists that collaborative
school development planning is a powerful means of promoting school effectiveness. It
enables the school community to develop a clear vision of what the school is about and
where it is going, a shared sense of purpose, a common set of goals and consensus on the

means of attaining them.

It is a means to contribute to the continuous improvement of the quality of teaching
learning through a regular on going planning, evaluation and review (DENI, 2005:3). It is
a systematic collaborative, inclusive and progressive process undertaken by the school to
promote the whole school effectiveness, school improvement, quality enhancement. staff
development. effective resource development, partnerships, change management and
furtherance of aims and priorities of the national development education system SDPI

(1999:13-15).

A recognized school shall provide education to a student which is appropriate to their
abilities and needs and. without prejudice to the generality of the foregoing. it shall use
its available sources to: Ensure that the educational needs of all students including those
with a disabilities or other special needs, are identified and provided for: promote the
moral. spiritual, social and personal development off students and provide healthy
education for them, in consultation with their parents, having regard to the characteristics

12



spirit of the school; promote equality of opportunity for both male and female students
and staff of the school; establish and maintain systems where by the efficiency and
effectiveness of its operations can be assessed, including the quality and effectiveness of

teaching in the school students SDPI (1999:41).

According to UNESCO, (2006:11) states that the process of preparing the provincial
(decentralized) education planning has several main purposes to ensure the national
education policies are effectively implemented and the national goals and targets are
reached; to ensure the targets are set and reached which respond to particular needs of the
province; to convince the ministry of finance (and other finding sources) to provide the
necessary funds; authorities. teachers and or parents to implement education reforms. To
mobilize private sector and community contribution, particularly for education sub-sector
that are not compulsory and not free (eg secondary education and preschool). This shows
that the school achieve the objectives eliminates ambiguity in the decision making
process. It also provides feedback periodic evaluation the program and indication for any
deviation and Jeilu (2009) indicate that the importance of planning are to puts focus
objectives. future oriented objectives anticipates problems and unpredictable
contingencies. facilitates coordination and control. helps in the process of decision
making. essential in tacking increasing complexities of the school organization and
promotes performance and effective utilization of resources. This doesn’t mean that the

only importance of planning. there are also other several importance of the planning.

13



2.1.4. Characteristics of School Development Plan

The school development plan works as a guidance document for the school community, it
should be written in a style that it is readily meaningful to specialists and non specialists
alike. The content should be well organized and clearly presented, so that information is

easily locatable.

The plan should be designed as a working document that can readily accommodate day
amendments that arise from monitoring and evaluation procedures (SDPI, 1999:34).
Because school development planning directs the attention and energy of the school
community in a systematic way on the central task of the school and the collaborative
work draws the school community together in shaping the schools future. SDPI (1999)
also states that, school development planning is a process under taken by the school in
order to ensure that all pupils receive a quality education in terms of both holistic and

development and academic achievement. The Process is based on a number of

Presuppositions:

The quality of schools™ education provision is the product of complex interaction of
factors which must be planned for in coordinated way: As education is partnership
enterprise, quality planning should involve in put form all the partners in the school
community and the quality of school’s education provision is rooted in the expertise and

commitment of the principal and the teachings stafT.

Therefore. this implied that. the key a gents in the process are the principal and teachers
whose partnership in planning is the cornerstone of effective school development plan.

Gate wood et.al. (1995:245) also stated that, planning can benefit organization by forcing

14



them to focus; helping to coordinate activities and people, and motivating employees and

managers.

The are some characteristics of planning which makes it differ form other managerial
activities. In relation to this Chandan (1987:60) identified the characteristics of good
planning in the following manner: It is based upon clear well defined and easily
understandable objectives; must be simple and comprehensive; should must be simple
and comprehensive; should be time bounded; should involve the participation of
subordinates; should have the characteristics of unity and strive for optimal utility of

physical as well as human resources in vision and harmony.

This indicates that the production of school development plan an individual working in

isolation rather than it is collaborative process that draws the whole community to gather

in shaping the school future.

There is also another preposition that educational leaders and economists were agreed on
about educational planning in the early 1960s (Coombs. 1970:33). Stated that. these are:

Educational planning should take a large range view.

It should in fact have a short range (one or two years): a middle range (four to live years)
and along range perspective (ten to [ifteen years) educational planning should be
integrated with the plan of broader cconomic and social development educational
planning should be an integral part of educational management and educational planning

should concern with the qualitative as aspect of educational development not merely with

quantitative expansion.
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The other aspect of educational planning characteristics are. complicating factor.
According to (Forojalla, 1993) long period for time a group of students to pass through
the education system from primary school to college is taken as onc of the factors which

complicated planning of education. This means quick change is not easily attained.

The other characteristics of the system such as its rigidity. the fact that education
basically, deal with people and the fact that many poor and ofien small countries have
little control, the world economic forces, means that planning is broadest sense is often

clouded by complication and uncertainty (Forojalla, 1993).

Generally school development plan has its own peculiar characteristics that every

managers and planners of the education system should take in to account.
2.1.5. The Planning Process (Formulation)

The stage for plan formulation described differently by different scholars. In the views of
Cunningham (1982:8) the planning process involves establishment is formulation of
activities. Establishment of purpose: formulation of alternative. prediction of outcomes;

Evaluation and selection of alternatives and implementation.

In relation to this, Forojalla (1993) also stated that. the planning process consists of four
basic stages which are: The formulation of education objective for the plan: the
determination and phasing of the target to be achieved: the choices ol strategic and
policies to suit the targets and the establishment of guidelines to assess technicians in the

arithmetical formulation of the plan.
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This also indicates that, plan formulation process requires collective knowledge and
experiences of plan actors at school/organizational level that is the planner should
necessary be equipped with the required planning knowledge, skills and experiences

which make the plan effective and achievable.

A more comprehensive planning process adopted from (Banghart and Trull in Gamage
2006:142-143)  defining the problem analyzing the planning problem area,
conceptualizing and designing plan, evaluating plans. specifying the plan, implementing
the plan and feed back on the plans. Thus the process of planning requires that activities
that needs to be done initially taken up first and brought to execution. monitoring and

evaluating and feed back.

The different stages of planning process are: Definition of the educational planning
problem such as delineate the scope of the problem: study “what is versus™ what should
be identify the sources and constrains, establishing planning priorities. Analysis of the
planning problem areas: study area system of sub area. gather data and forecast. Plan
COI]CCP[L[{HiZilliI)n and design were identifying prevailing trends and establishing goals;
plan evaluation includes simulate. evaluate options and select plan and specification

includes formulate. problems and report results.

Implementation involves preparation of seck approval of plan justify plan legally. and
organize operational units; the final stage is feed back which including or plan for what,

how. and by when.
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2.1.6. Strategic Planning

Strategic planning is a means by which institutions can establish and maintain a sense of
direction. It is a process operating in an extended time frame (three to five years) which
translate vision and value in to significant measurable and practical out comes. It also
designed by high ranking managers and set broad goals for the organization. Strategic
planning aids in the development of “consistent and coordinated goals and showing the
magnitude, source, acquisition and utilization of resources™ which is the final analysis
contribute its share for the improvement of performance of the organization Cunningham

1982:10. Bush and Burham 1994:85. stoner. et.al, 1995:265).

Strategic planning is a continuous process by which an organization fosters and requires
productive relations and linkages with public agencies and groups other than those
directly responsible for education. It involves the determination of policies and the
establishment of new or revised goals. It is also a technique which assists cducational
leaders in dealing with the increasingly turbulent environments and challenges

confronting organizations (Cunningham, 1982: 18. Gamage. 2006:141).

School development strategic plan is a road map that sets out changes a school needs to
make to improve. It shows how and when this change will be made. Once the school
development plan has been made, it is important to regularly check whether the planned

activities for improvement are having an impact and if they are not. why not.

This will help set the agenda for the next improvement plan (MOL. 2006:6). Based on
this. schools to be successful and provide their students with the best opportunity to

succeed develop school development strategic plan to bring change for their schools. In
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the contemporary world, similar to other field, education is under going dynamic change
due to the advancement of technology globalization and changing expectations of the

society.

Thus in orders to meet these challenging tasks educational leaders need to strategically

predict the future of their organization.
2.1.7. Operational Planning

Operational plans contain details for carrying out or implementing those strategic plans in
a day to day activity. If strategies set the general goals and course of action for
organization, operational plan provide the details needed to incorporate strategic plans in

to the organization day to day operations (Stroner et.al 1995:265).

Operational plan give attention to immediate and concrete activities. they help to interpret
the most inclusive and wider thoughts of strategic plan in to tangible members, clear, and
detectable results that can be felt within shorter time limit Ivancevich et. al (1994:173).
The life span of operational plan is one year. As a result they are highly appreciated for
the opportunity they create in the efficient allocation and utilization of institutional public

resources (Cunningham 1982:12-13).

School development plan is a systematic manner. identified the school strength, area for
improvement, challenges and opportunities. the next stage is to determine priorities for

the future and decide how the work will be taken for word.
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2.1.8. Frame Work of School Development Planning Process

The school development planning process often begins with the core: the formulation of
mission, vision and fundamental Aims. Some schools, however, find it more helpful to
begin with the review and to allow their understanding of their mission, vision and aims
to be come enriched and clarified through participation in the planning process and its
particular through the reflection on the local national and international context factors

that will influences the shaping of the schools future.

The basic frame work of planning cycle that revolves around a central core. The core
consists of the schools mission, vision and aims; the planning, cycle comprises of four

key operations: review. design, implementation and evaluation SDPI (1999).

f‘unninglmm (1982) states that, planning process have four stages; (1) end planning or
process of determining goals, objectives and policy; (2) means planning or the selection
of method execution: (3) resource planning or the process by which we obtain the
necessary resource:(4) organizational planning or the process by which we give shape to

and improve mutual relationship between people and groups.
Mission:

Can be defined as a general statement the over all raison d’etre of the school. According
to SDPI, (1999:17) the school mission is a clear statement of the school it is. from which
the strategic school aims derived and addresses the basic reasons for the existence of
schools. ESDP 111 (2005:2) states that. the mission of education sector is to extend
quality and relevant primary education to all school age children and expand standardized
education and training programs at all levels to bring about rapid and sustainable
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development with increasing involvement of different stakeholders (Community, private

investors, NGOs etc).

The effective school mission should be clear, action oriented, invites people towards the
achievement of school goals. In addition to this, Jeilu (2002) states that, effective mission
statement as identifying, focused; value based realistic, actionable inspiring. instructive,
concise and readable. St. Mary: Colleges (2005:16) state that, the formulation of a school

mission should address the basic question such as:

Whom does the school serve; What service does the school provide; How is the service
provide; What are the key ideals, beliefs and values that the school stands for and the
function of the statement a school mission is ; to give a clear sense of direction to the
work of the school; to inspire the school community with a common sense of purpose; to
provide a frame work from which policies and priorities can be derived and to establish a

reference point against which the school can evaluate the success of its activities.
Vision

Can be defined as a statement of the desired future of the school. of how it wants and
needs to be. It beckons towards betterment (SDPIL. 1999:17). Dimmock (1993:101) has
also defined that. a statement of what the organization ought to be: the ought. the should.
the values, which guide practice. Colton (1985:18) and Duke (1990:26) cited in
Dimmock (1993:101) have suggested that vision defines not what are but rather what we
seek to be or do. While on the hand. it can n_mkc dreamers of us by letling us see
feelingly: there is also a practical. purposelul role for vision to play. Vision expresses a

view of what is desirable but it must do so in a way which can “inspire and motivate
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people to work towards improvement.” Moreover. school vision also used as guides for
decision making and problem solving. In this respect, Dimmock (1993:102) has revealed
that, a clear articulated vision guides decision making and problem solving to that
situation. Vision resolved in a way that is consistent with the goals, priorities and
direction of the school. Vision resolves from a dream state to practical, daily hands on
guide when it includes the goals staff hopes to accomplish for and with students. Vision

is a shared, public statement of values.
Aims

Aims: can be defined as broad statement of the educational goals that the school seeks to
attain. They follow from mission and vision. In general they will relate to the promotion
by the school of the intellectual, physical, social, personal, spiritual, moral and aesthetic

development of all its pupils.

School Review

Description to compile a comprehensive account of the schools current situation with a
view to heightening the awareness of the school community of how and why the school
functions and the context in which it operates, providing data for analysis as a basis for

decision making (SDPI 1999:18)

Analysis to establish the school internal strength and challenges and the opportunities and
threats presented by its external environment with a view (o identify necds that must be
addressed; Identifying factors that must be taken in to account in planning for the

development of the school and prioritizing area for development.
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Areas for school review

Areas for school review are mission vision, aims, the context factér such as school, local,
National and international, the curriculum: provision, planning and coordinative;
implementation levels. Care and management of pupil such as, pastoral care and personal
development, Healthy. Safety and welfare, professional development school home
community link relations with parent parent’s council and relations with local
community. School management and administration are In-school management structure,
organizational ~ climate monitoring and evaluation procedures. management

o=

administration.
2.2. Design Priorities for Action and Action Planning

The schools resources of personal. expertise, energy, time and money are limited.
Accordingly. the needs and possibilities must then be prioritized in terms of: Their
importance to the development of the school, in the light of all the context factors; the
current capacity of the school to address them and the current commitment of the school

to dealing with them SDPI. (1999).
2.2.1. Selecting Prioritics

Is an important to be mindful of the need to achieve an appropriate balance between
maintenance and development. Priorities to be addressed in the planning cyele may
include the development of an appropriate planning infrastructure: Establishing structure
for delcoation. collaboration. consultation and communication and designing a

=

customized model of the school development planning process and devising systematic
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procedures for monitoring and evaluation and clarifying the schools mission, vision and

aims and documenting the school’s policies in key areas.
2.2.2. Action Planning

In the design stage, the priorities identified in the review are translated in to specific
objectives or targets and action plan are designed to achieve those objectives SDPI
(1999). The objectives should be SMART: specific measurable/moniterable, Achievable,
Realistic and Time bounded. According to Wallace and MC Mahon (1994:10), detailed
plans are made for a year ahead and for the next two in out line. At the end of the initial
cycle. detailed plans for the following year are made with reference to the out line plan
made previously. Agreement on priorities and targets at the plan construction slugé is 1o
be followed by the development of detailed action plan which includes the identification

of success criteria by the progress with implementation may be monitored.
2.2.3. The planning Cycle
The planning cycle can be structured around a number of key of question:

(a). where is the school now? (b). where do we want thee school to be at the end of the
planning cyele? (). How willing cycle? (d). How will we check whether we are getting
there? (e). How will we know if we are getting there? And the key planning operations
are: To review the current situation, to identity prioritics for development pacific goals.
Specify targets/objectives. design detailed action plan implement: the action plans.

monitor the implantation. and evaluate the implementation. SDPI (1999).



2.2.4. Implementation

Implementation is the execution stage of an intended programs it is “putting the show on
the road™ (Ornstein and Hunkins, 1998:310). Buchert, (1998:30) has also defined
implementation as Carrying out reforms as planed. Similar Partt (1994:334) shortly
defined as implementation is as the “realization of an intended change™. It is the “open
use of a entails through out an entire school system™. (UNESCO. 1977:22)
implementation of a new program enails social action that builds a climate of acceptance
for the change. It is thus an interaction process between those who have created the

problem and those who are charged to deliver it (Ornstein and Hunkins. 1998:292).

The above definition indicates that. any program implementation, people are central
unless concerned people understand, support and complement the program, failure is

unavoidable.

The prime lesson why innovations and reforms fail to achieve their potentials is that they
don’t receive adequate of stakeholders: this confirms that human capital has a unique and
decisive role in the school development plan implementation. Virtually, the quality and
standard of education in a given country is mainly determined by the essence of its
curriculum and the process of its implementation. TGE (1994). currently. high on the
agendas of many governments are activities aimed at improving quality of basic
education. There fore. the school development plan implementation practice are aimed at

enhancing the quality of basic education.
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2.2.5. Plan Evaluation and Monitoring

Evolution is defined as “a process of analysis and control design to determine the
relevance effectiveness. significance and impact of specific activities and the degree of
efficiency with which they are carried out™ (Miron and Chinapah, 1990:26). This shows
that, evaluation is an cxercise to assess the success and/or failure of the planned

objectives. programs impacl, and cost-effectiveness.

Mc Namara (2008) defined monitoring as a process for checking that activities are being
implemented as planned. mainly looks at inputs, process and out puts. According to him
the monitoring phase tracks and counts events, activitics. peoples and objects and can
consist of their periodic or continuous data collection. The information gathered in the
process. such as new trends and strengths and weaknesses of the plan (SDP). should be

used to improve plans.

Monitoring on the other hand. is “the process by which the progress of activities is
regularly and continuously observed and analyzed in order to ensure that the expected
result is achieved™ (Chang. 2008:9). As a wholc. one can generalize that monitoring and
evaluation consists measuring the status of an object or activity against an expected target
that allows judgment or comparison by continuous collection and analysis of

information’s.

Monitoring and evaluation are necessary in any educational oreanizations and are all the
more important when undertake change. Monitoring and evaluation arc management

functions through which organizations can as certain a whether or not plan meet their
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stated objectives. Regular monitoring is necessary to judge progress; ensure that the SDP

implementation is on track and to make any necessary corrections.

It is rare that actual out comes are the same as those predicted when plans were made.
Byars et al. (1996:205) forwarded the following consequences ol poor controls:
inflexibility. missed opportunities, loss of motivation and morale. lack of accountability
and stifling creativity and innovations. This indicates that importance of monitoring and
evaluation system in educational institutions is unquestionable. Makridakis (1990:231)
also suggests that, such deviations must be discovered as soon as possible through

effective monitoring.

The reasons causing them must be established so that corrective action can be taken.
According to him, monitoring actual results establishing causes. and taking corrective

action are indispensable planning/implementation activitics.

2.3. Stakcholders

2.3.1. Participation of Stake holders in School Development

The basic idea in introducing SDP is to ensure the involvement of all agencies concerned
with the education especially the class room teachers. pupils and parents in the planning
process. Livery persons who had been involved in the plan process in the beginning will
be responsible for the monitoring and evaluating the plans. In that way the whole process
becomes free and self sufficing (Nair 2004: 52). Education being a public enterprise to
achicve the goal of universal education beyond a wish full though and effeet significant
improvement in the delivery of education. the mobilization and integration of

stakeholders of education. head teachers, teachers. students. parents. NGOs and the local
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community. is of paramount importance. This is because as pointed out by (Alemayehu,

2000:28) any success or failure in education has direct bearing on the development of the

community.

MOE (2006:12) also states that, every one involved or interested in the work of the
school has a role to play in the process of assessment leading to improving planning. The
most important involvement is that of the community it self. This indicates that, most
effective school development plan results when head teachers. teachers. students and
other groups such as parents and other community members work together as team.
Organizational development through effective plan can therefore. happen if it provides a
chance for those implementers to take part in the preparation of the plan to inject their
views and feeling. which in turn in the large will act as a lubricant (Cunnigham,

1982:23).

The school functions for the benefits of the community. Therefore. the community should
know what should happen and what sharpening inside the school. The so called parents,
teachers. association or school welfare committee to help to some extended this respect
(Nair 2004:44). Educational institutions influenced by stakcholders from with in and with
out the education system. The influences arises from with in is that of “ownership’ staff
feel more in control and committed o the development they are involved with and
responsible for (Holly and South worth. 1989:33). More over. the plan should include the
views of local education authorities, the education policies and legislation. It should be
noted that when communities become involved to improve education quality they are
contributing time. money. materials labour. ideas. trust and good will which has  got the

advantage of: Alleviate problems related to school; assisting the fulfillment of objectives
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] chool 3 : : ;
of the s to come harmony with the values of people in the community; helping the

school to reinforce the broad cultural experience and aspirations of the family and the
society; adopting education to the needs problems, aspirations and interests of the
population benefiting from it and hlping to make the education system efficient by
increasing the mobilization of financial, human and material resources (Mary 1992:28-

29) and Hallak and Poission 1997, 2000:37-38: Marsh 1988. UNESCO 1985:45. in

Tesfay 1999:30-32; Wolf 1997).

The other advantages that schools can benefits from community participation include:
The utilization of resources more effectively and the community is given greater social
control over the planning and implementation of educational services; the provision of
added resources through the system: the availability of voluntary services; the provision
of services at lower cost through the use of more local expertise and rcsourccs.; and the
increase ol impact and sustainability ol development programs. (Burkey 1993: UNICEF
1988. world Bank 1995: in Awash 2001:19-20). In view ol the above benefits. therefore.
community participation could visible be advantageous if member of the community
participation in planning of financing construction and maintenanc and monitoring and

evaluation.
2.3.2. Practices of School Development Planning

The development planning has started in England since in 1985, According to Goddard
(1992) the London Borough of Enficld has required cach school 1o produce an annual
Institution Development plan since 1985, This indicates that. Development plan has

alone his trov of their use. Each school has adapted to its own approach to development
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planning adapted to its own needs and culture. This also shows that wide variation in the

style of plan produced and the process of production.

It is clear that school ine i SR
€ development planning is a powerful instrument that ensures a
coherent action planning process for school renewal. innovation and change. in other

word it is a school improvement strategy.

According to DENI (2005) a school development plan need not be an extensive
document. Indeed, it has been found that the more extensive the plan, the less its value in
influencing the day to day practice in the classroom. The school Development plan
should be a living document which every number of staff can and does use routinely, as a

reference point in how they develop. improve and carry out their work.

School development planning is a planning process that produces a working documents
and which enables the work of the school to proceed and progress with coherence. A
school development plan is not a task that can be under taken by an individual working in
isolation. irrespective of whether that a person is a governor the principal or a member of
stalT. It requires close involvement of all stafl. particularly teaching stafl. in the process

and consultation with others. especially parents and pupils (DIENI 2005:0).

2.3.3. Lesson Learned

The practice ol school development planning may vary according 10 the particular

circumstances of the country. The main focus of SDP is improving the students
achievement and learning out comes. In most cases. in the plan development process. the

school eoverning body was responsible for the preparation of school development plan.
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Goddard (1992) has states that, in consultation with the head teacher the governing body

has clear responsibilities for the setting of schools aim = policies and resource allocation.

The school development plan, however, is needed to help the school development.

The plan should refers back to the school vision and mission: should be detailed and
realistic and the out comes measurable; the activities should concrete and doable; the plan
should not be too ambitious: should relate to the school need and address the core major

problems that faced by the school.

2.3.4. Problem of School Development Planning Process.

Some of the major problems in formulating and implementing school development plans

are:

Lack of flexibility in objectives should be modifiable in the events of unforeseen or extra-
ordinary change in the firm situation. But, flexibility is accomplished at the expense of
specificity important characteristics. of effective objective (Pearce et.al 1989:182).

Lack of realism in objectives: the most precise and ambitious the plan, the greater the
change required and more complex the problems to achicving the changes. Ambitious
plan by itsell heighten the risk of unworkable plan (Mckinnon. 1973:12)

Problem of Identifying needs; In this new perspective. it will be necessary 1o apprehend a
whole serics of chaneine needs in every area of cconomic. cultural. social and political
life (UNLSCO. 1983:33).

The problem of information and orientation: In a uniform. standardized education system,
keeping organizers. informed and guiding users, raises no major problem in principle. On
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her hand - o
the ot , these functions become critical when training activities start to proliferate

and diversity.

_The development of an adequate information system and guidance mechanisms becomes
a necessary condition of smooth interaction between users and suppliers, and congency

among general development objectives, (UNESCO. 1983:51 )

Lack of educational knowledge; paucity of satisfies and unreliability of those available is
will known phenomena in the planning circles. The diseconomies of repeaters and large
percentage of dropout will be come well enough to encourage percentage effort to
establish these figures and the situation is improving almost every where. Where there are
good satisfies, there will be underlying educational issues which can only be ignored at

the risk of producing plans based on wrong suppositions (Mckinnon, 1973:38).

Administrative constraints: school development planning is further hindered by the

confusion of technical and administrative decisions.

The development of plan is a technical process: the implementation of this plan is an
administrative process (RUSCOL 1969:27). confusion between administrative and
technical decisions does not arise solely from inherent similaritics between administrative

and the two arcas.

Two major administrative constraints make it difficult to dircct planners™ attention (o
technical rather than administrative issues are in adequate administrative system with in
and the fragment of the educational system (Forojalla,

the central education authority

1993:86).
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Problem of organization and staffing: The necessity for a planner to be creative and the

difficulties of training and section of this necessity causes have already been occurred.

There is infect a double difficulty for the planner has to be so creative with his solution as

to over come the lack of creativity in those who are to implement to the plan.

Resource constraints: the problem of resource mobilization and allocation has been
amplified by the network’s complexity. The broadening of the educational field confronts
the planner with variety financial and human resource which must take into consideration
even if the planner controls directly only a portion of those resources (UNESCO
1983:51) and the problem of sustaining commitment: Teachers must be motivated and

interested to make change.

They must possess the will to make the school improvement succeed. According to
walter (2004:3) principal and teachers to be commented they should believe on what they
are doing. School can make up for many. Missing ingredients in short term. but there is
no making up for staff commitment. If stalf members not belicve the school development

efforts. implementation fidelity will be lowered and success will be unlikely.

The greatest constraint up on school development planning is the incvitability of starting
from where are we know;: virtue in planning consists partly in acquiring and making use
of profound understanding of the existing system and partly in accepting realistically the
most change. In this case. carcfully planned educational activity will be better
implemented:

This does not mean that the problems mentioned above are the only ones. There are

several problems that constrain the proper planning and implementation of school
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ment plans. : T
develop pansAlhereifore; identifying the problems and taking correction measures

need to be essential.

2.4. SDP and SIP

24.1. T ati v 2 .
Fhe Relation Between School Development Planning and

School Improvement Plan

To realize the basic objective of school improvement, improving student’s achievement
and out comes. may not the impact of single factors. Basically. the class room practice
(condition for class room development) refers to the modification to the class room

practice such as teaching assessment and curriculum or schemes of work.

Hence. in the current educational climate school improvement initiatives become the
focus of attention and the dominant approach to educational change for enhancing quality
of students achievement and attainment as well as strengthening schools internal capacity
for change (Hopkins, 2002:19). Thus. beside the need to increase access to education, the
issues of improving quality of education become the focus of attention in the field of
education or exccution of the school improvement initiatives becomes the major area of

concern in the field of education.

According to the report of joint Review mission (2004:8) cited in ESDP 11 (2005:7) it is
states that. in actual practice. the concern given to quality was not the bevond value of
paper. Rather. much attention on the part of government olTicials was given Lo access. 10
quality inputs. such as recruiting teachers. manageable class size (standard). adequate
textbook. sufficient supplies and there by to aggravate the prevailing education quality

and efficiency.
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Hopkins (2001:44) has also suggests that the time spent on planning should be valued as

H y or - B e ol Ry
enabling for the more efficient use of time and resources during the term. Thus. it could

be concluded that collaborative planning gives an opportunily to increase quality of

planning as well as for success of its implementation. In this regard. Harris et al,
(2005:42-45) have also indicates that, the need to clearly link school improvement plan to

school’s vision. School improvement planning is a continuous improving strategy. It
provides a mechanism for systematic self-evaluation that enables the school community
to review its progress. identity priorities. and prepare plans for further improvement

(SDPI. 1999:14).

On the other hand, school development plan is a process under taken by the school
community to give direction to the work of the school in order to ensure that all pupils
receive a quality education in terms ol both holistic development and academic
achievement (SDP1 1999). This indicates that both school improvement and school

development planning works for one goal that is for the quality of education.

School improvement program focus on student learning/making school better place, indic
ates the accountability for government. parents. communities. the comparative changing t
cchnoloey and elobalization. monitor and evaluation the knowledge, skills and attitudes

students gained.

School Development plan focus on Review their current status: conduct scll” evaluation
and contributes to the continuous improvement of the quality learning and teaching
ular and on going planning evaluation and review (Jeilu,

through the process of reg

2009:188-204).
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2.4.2. School Development Planning in Ethiopia

i vement of ¢ i B
The impro of education quality is (he current and crucial issue in the present day

Education system of Ethiopia. Hence. 1o improve the quality of education much of effort

has been exerted in the education system of the country. especially. after 1994

promulgation of ETP by organizing the internal and external stakeholders. MOE (2002:7)
has a state that, after the current education and training policy is promulgated in the 1994:

the education system is decentralized to the localities.

Different guidelines, roles and responsibilities of different stakeholders were developed
to ensure successtul implementation of the policy. This indicates that, the development of
any policy and educational development plan should be based on systematic,

comprehensive and in depth knowledge of the reality.

According to ESDP 111 (2005) under Ethiopia’s federal constitution. the Government is
committed to a policy of decentralization of responsibilities and executive powers. The
regional Education Burcau is responsible for the implementation ol the respective
regional ESDP. where as the woreda Education office the local district level. based on

demand. and for extending the necessary support 1o schools.

This clearly shows that improving the quality of education has a key role to play in
enhancing the internal efficiency of system. The current education and training policy of
Ethiopia encourages the decentralization cducational management in which the school
produce its own development plan in its level to bring realistic improvement in the school
and other stakeholders in the

and enhances the sense of ownership among the community

process ol development plan of the school.
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velopment i "
The de P of any policy and educational development plan should be based on

systematic, comprehensive and in depth knowledge of the reality. In Ethiopia context, in

general. education sector analysis is one of the importance aspects for educational

lanning. The preparatios 5 . b ¥ )
ple 5 prep 1 and comprehensive over view of the present situation of the

education sector is the first step in the planning process. Situational analysis release

strength. weakness, and help to identify their causes there by pointing to possible solution

for which targets and action programs should be included in the plan.

According to MOE (2006:38) education sector diagnosis is a critical examination of the
status functioning and results of the education system designed 1o identify its strength,

weakness and opportunities for improvement.

School development plan is a primarily a working document for use by the school. It will
be based on the schools analysis of current level of performance. its assessment of how
current trends and futures may impact on the school and sct out priorities and forgets for

improvement for the period ahead (DENI2005:1).
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CHAPTER THREE

3. Rescarch Design and Mcthodology

3.1. Rescarch Method

was | > TACE: .
The study was intended to assess the practice of school development plan implementation

in secondary schools of bale Zone Oromia Regional State. The preferred method in this
study was descriptive survey research. This method involves a svstematic and

comprehensive study of a particular community. organization and group with a view to

analysis of a social problem and the presentation of recommendation for its solution

(Ahuja. 2005:46-47).

It is also belicved that helps to collect the necessary an relevant to the subject
comprehensive data opinion of the respondents and to get the exact description and
interpretation of the current status that reflects the existing situation (Seyoum and

Ayalew. 1989:81-83).

3.1.1. Sources of Data
Both primary and sccondary sources of data were used. The main sources of in formation
were:
School leaders (principals. Vice principal: department heads). Teachers. Students. Parent
teachers association (PTA). KETB. Supervisors. Planncers. Worceda education offices and
Zone education office: ete.
a4 was collected from recorded documents like abstracts.

While secondary source of dat

performance reports and school development plans.
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3.1.2. Subject of the Study

The main subjects of this study
! were G ]
Y were all the secondary school teachers. students.

principals. supervisors, PTA. KETB. ors W : -
1embers Woredas education officers and zone

educational bureaus head leaders/Experts.

The total numbers of Woredas are 20 : ;
edas are 20 and the total numbers of secondary schools are 28.

The total numbers of students are 23. 454 - % .
s are 23, 454 and the number of sccondary school teachers

ere T > )’-\, g » - . .
were 858. The PTA number members are 40 and principals 35. The numbers of

TV e relin o) S ) : > d
supervisors are 27 and 15 Woreda education Burcaus officers SKETB and 3 zone

educational leaders. All together 24536 population are in the study area.

3.1.3. Sampling Techniques and Sa mple Population

Table 1: that Shows Selected Woreda Population Size

Woreda Name of School Grade | Location No of Student No of Teacher

M I T M F il

Robe Galema Secondary School 9-10 Urban 671 795 1466 25 9 534

Goba Negade  Sefar  Sccondary | 9-10 Urban I67 | 1332 | 22998 166 9 75

School

Agarfa Agarla Sccondary School 9-10 Rural 10-15 788 1833 6Y 0 69

Gasera Gascera Sccondary School 9-10 | Rural YO0 830 1822 | Gl 5 60

Gorro NMalixu  Burka  Secondary 9-10 Rural S22 301 023 25 I 20
School '

Total 4199 | 3816 70:13 246 | 24 [ 270

Sowrce: Oromia Regional Education Office

g Y CoC aryv g : Toyreelae {Tvie
In Bale Zone there were 20 Woredas and 28 sccondary schools. Among 20 Woredas five

Waredas were selected by using siple random sapling techniques particularly lotery

39




ethod was employe ;A
m Z ployed and Woreda such as Goba was sclected purposively sampling
techniques because the

ssearchers previously work exner: 3
Reses I ously work experiences in the zone Woredas would allow better

experience and good exposure of the study

The sampling techniques were used to include totally five Woredas secondary schools as
they were manageable. The next steps were determining the types and number of
respondents. The group of respondents from zone Lducation officers KETB. PTA
members were included using purposive sampling techniques. The rationale for including
these information’s were they are front line actors il planning and activitics and deliver

appropriate information on its practice.

The number ol respondents those selected for the questionnaire parts were 5(14.28%).
school leaders 75(8.74%) teachers and 100(1.41%) were students employed in the study
area.
From lh(..‘SL‘ 75 were teachers 100 students, 5 supervisors. 10 PTA members. 3 principals.
5 KETB. 3 Zone educational officer and 15 Woredas educational officers and totally 218
respondents in the study area.

3.1.4. Data Gathering Tools (Instruments)
Quantitative and qualitative data were used in the study. The data were collected by using
questionnaires. interview and document analysis.
A. Questionnaire

The Questionnaires were designed to collect data from school leaders. teachers, and

students. In order to collect data from these groups of respondent’s two  types ol

10



uestionnaires were emplov - .
q ployed for the school leaders and teachers and for students in

order to provide an appropriate question according to their characteristics.

The questionnaire is very j : po g _ ; ‘
q Y Important to collect information from large number of

respondents and can be easily and quickly analyzed after data gathering was completed.

g ionnaires were g - | :
The questionnaires were developed based on the basic research questions and available

related literature. The questionnaires were designed as both open ended and close ended
items. Most of close-ended items were formulated in five point liker scales manner such
as (strongly disagree=1, Disagree =2, undecided =3, Agree =4, and strongly agree =5)
and. very few items were designed with multiple choice. Open ended item were
formulated in a way that the respondents to be freely express their ideas.

The questionnaires were calegories in to two parts the first part was about the respondents
personal characteristics and the second part were about the school development planning
process, which sub divided in to four domain such deals with the practice of school
development plan implementation, involvement of  stakcholders. strategies and
mechanism of implementation monitoring and evaluation and the chatlenges in the SDP
Process.

B. Interview

Semi-structured types of interview were employed in the study to collect data from PTA
members KEETB and supervisors, zonc and educational officers Woreda Lducation
officers by the researcher him self on face to face communication basis. Unstructured
type of interview was also employed to colleet information from school principals. This

instrument helps  the researcher to have more relevant and valid information for

triangulating and supplementing the quantitative data eathered through questionnaires
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C. Document Analysis
Document like abstracts, off;

cial rec orfi
al records performance reports and supervision feed backs,

Zone Education Bureau, Wor rekien(e o
eda Education offices and school were need to gather

additional data.

1.7.6. Procedures of Data Collection
During the process of data collection both close ended and open ended questionnaires
were prepared and distributed to all students. teachers. And school leaders However. the
nature and the types of items not be homogenous. The researchers were also prepared an

open ended interview items and the documents available at the zone and Woreda office

principals, PTA. Woredas and zone officers.

Pilot Study

Alter the questionnaires were prepared. pilot testing of the instrument was made on 12
existing staff. The purpose of this test was to check the appropriateness of the
questionnaire items and make necessary correction based on the feedback obtained.
Accordingly. amendment were made for the relevance and quality of some of the items
and some ambiguous questions, avoidance of errors related to language. ideas. cte and
improvements of the framed items were made before the final study conducted to
respondents.

Furthermore. in order to maximize the practice of SDP implementation. attempts are
made to distribute the questionnaire at convenient time for respondents. Morcover, close

1‘0[|(,W_“p is made to obtain reliable data return.

12



1.7.7. Method of Daty Analysis

To assess the practice related (o ¢ i . . '
eveloping and implementing school level plan in

secondary schools of Bale Zone questionnaire. interview and document analysis were

used. The data obtained from relevant questionnaire were analyzed using different
statistical techniques.

Among the various statistical tec

miques developed by scholars were used in educational
rescarch, questionnaires’ data were coded and analyzed using percentage. mean average
mean. chi-square. Percentages were used to elaborate the characteristics of the
respondents and interpret data. Mean value were used to evaluate the majorities
agreement on the item and tables were tabulating finally. Based on this. the mean and
average meant values below 2.5 were taken as threat and while the mean value above 2.5

were taken as opportunity.
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CHAPTER FOUR

h ITP - s
4. Presentation Analysis and Interpretation of (he Data

is chapter has six parts. The fir o
This chap SIX parts. The first part reports on the characteristics of’ FoSpenOR TS

. ar 2% - ,' e e L ]
second part deals with the presentation, analysis and interpretation of data collected on

< V(> > o " e e S
school development planning process from dilferent groups ol respondents ol fourisub

parts.
4.1. Characteristics or Respondents

Table 2: Respondents Distributed by Responsibility and Sex.

Responsibility Sex Total
Male Female N= 180
No Yo No Yo No Yo
School leaders 18 75 6 25 2 13.34
Teachers 54 79.42 14 20.58 08 37.77
Students 60 68.18 28 31.82 88 48.89
Total 132 73.33 48 20.67 180 100

N= number of respondents,% pereentage calculated for N
Table 2. show that 75 % (18) of school leaders were males and only 25 % (0) were
females. On the other hand the sex distribution of teachers indictates that 79.42% (54)
were males and 20,58 % (14) were females. Where as 68.18% (60) were male students
and 31.82 % (28) were females. This indicales that in both case the school leader’s
positions and sccondary school teachers were dominated by male and the female were
cadership and sccondary school teachers. On the

still not becoming position of school |
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- hand (similarly) i o
other ( arly) in the schoo| Student’s council and committee leaders were also

dominated by male students. This <
) . shows (h; 2 oWt Ly .
that there is grear variation (gap) of the gender

equality with regarding (o leader ship position in the school

le 3. This shows that educati S s
Tab at educational level /qualification of the respondents. The educational

ualification distribution of respondents indienoae 1. !
q | nts indicates that the large number of school leaders 95.84

 )iad R 2 s ' S 7 ;
%( 23) BA/BL holders. low numbers 4.16 “o( 1) were diploma holders and there is no MA/MSC

holders in the school leadership and secondary school levels. On the other hand 92.65 %( 63)
teachers were BA/BSC/BEd. 7.35% (5) teachers were diploma holders and there is no any

MA/MSC/holders in the school levels.

Even though the majority of teachers were BA/Bed holders there is also low numbers of
diploma holders in the school and there is no MA holders in the sccondary school
teachers as well a leader. Therefore this implics that there is problem in regarding to the

qualification of manpower still exists in the school.

Table 3: Respondents Distribution by Educational Level of Qualification

Variables Respondents Total
School Teachers Students (N=180)
leader (N=08) (N =88)
(N=24)
No Yo No Ya No Yo No Yo
School  leaders | MA/MSC
and teachers | BA/BSC/BLE 23 1 95.84 | 63 | 92.65 86 93.47
qualification Diploma I i e | 6 6.53
Total 24 100 068 100 92 100

1 46,59 | 4l 46.59
47 53411 47 53.41
88 100 88 100

Students educat | Grade 9
1on level Grade 10

Total
(= or ol res lents, % percentage, caleulated for N.
number ol respondents,” pe O.08




/hereas 46.59% 3 ;
WhEl 7% (41) of students were taken from grade 9 and 53 41% (47) of students

of students taken from orade M o
grade 10. This ndicates that the students were taken from both

rade level is almost balance for the assumption that (he

(3]
=3

¥ have good understanding on the

process ol school development planning

Table 4 portray respondent’s distrilyi '
f 3 I distribution by the work experiences and training on school

improvement planning. RCS‘“'(“”L-' Lo work experiences the school 20.84(5) were five and
below 5 years. leaders. 29.16 % (7) were in service year group 6-10 and 12.5 % (3).
16.66% (4) and 20.84% (5) were in year group between 11 and 15, 16 and 20 and above
20 years respectively. This implies the majority of school leader have good experiences
25% (17) ol the school teachers were in 5 and below years work experiences 29.41% (20)
ol teachers were in service vear group between 6 and 10 the remains pereentage were

above |1 years service.

Table 4: Respondents Distribution by Work Experience and Training on School

Improvement Planning.

Variables Respondents Total
School Teachers Students (N=180)
leader (N=68) (N=88)
(N=24)
No Yo No Yo No Yo No Yo
I.Work expericnce | 5 or below 3 5 2081 17 25 20 23192
for school leaders years
and teachers 6-10 years 7 [ 2916 [ 20 | 294 27 | 29.34
FI-15 vears 3 1225 - 5.88 7 7.60
16-20 years | 16.66 14 20159 18 19.57
Above 20 ) 20.8- 13 7812 18 19.57
years
Total 24 100 68 100 92 100
T.'l't';lining on | Yes I8 75 30 3295 | A4S | S| 99 55
school No 6 25 S8 47.05 43 48.86 | S 45
development
planning
Total 2. 00 | 68 | 100 | 88 | 1oo [iso | 100

. - » T . J
N=number of respondents % pereentage caleulated for N
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This shown that even thoye sk s
gh the majority of teachers have good expericnces of work

sre are also some less o e :
there ¢ number of teachers which below § years services that requires

supports from those experienced teachers

»ms 2 indicates that 759 . » ;
[tems ¢ that 75% (18) school leader were participated on the trainine related to

gt ehipeRipEevemEn Cplatiiing process 25% (6) of school leaders were not participated

in the school improvement planning process.

This implics that even i the majority of school leaders participated on the training related
to the school improvement planning process still there is some school leaders were not

participated in the school improvement planning process.

As the trained respondents were identified. the training was given on the issue such on
the domain of school improvement program that is school management. health school
environment. teaching learning process and the community participation how to improve
students achievement. how to set plan and implement planning process. teachers
development program. the role of students in education quality improvement and on the
school package of education quality program. Further more the training — was given on
the issucs for school feaders. teachers and students at woredas —and school levels these
actors were not satisficd with the training given for them. This data shows that the
majority ol school community’s were not participated on the issues which related to the
and the given training by itself was not suficient

school development planning process

1o the school community.
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4-2 Anﬂl f“i“ S -
SIS ()‘ S V o BN

The analysis of school developme i
) nt ple rocess icipati '
p planning process (he participation of teacher’s

students and society and resource utilisong: .
st ¢ y ¢ resource utilization., implementation strategies and monitorine

and evaluation mechanism of SDP in the <o i
the school and potential problems/ challenges

() i (8] S O\ (> a - SOV h .
regarding to school development process and the mechanism (o alleviate the problem of

) OV SS 3 F YO 1O « I e .
SDP process. And strategies and mechanism (o alleviate the problem of SIP process.

4.2.1.  Analysis of the Se ; .
aly f the School Dey clopment Planning Cycle.
The school development planning cycle comprises four key operations review of their
current status design priorities. participation of stake holders planning implementation

problem of school development planning evaluation and monitorine.
4.2.1.1. Arca of School Review

To design cffective school development plan the schools requires (o review the current
status. internal and external environment weakness and strength. identily the external
opportunities and threats, The school internal condition refers the internal features of the
school which enables the internal features of the school which enables the school to be
elfective in their work and the external conditions refers (o the  existence ol supportive
external environments for school environments for school environments for school

improvement that involves policy context. strategics and commitment and the ability of
external community.

The information pertaining to these conditions were aathered by using five likert scales

and analyzed by using mean and mean values. The following table show that the

: X 5 . i [ . »’n\\«_
inlormation response on items related to arcas ol school revie
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Table 5: Rating of Resources on A ey of School Review

[
No Items
Respondents WM
School Teachers | Students
Leaders N=(68) N= (88)
N=(24)
(x) & &
2.1 Internal — and external review of the 3.6 (" ") *-(;:) 3 3¢
current status Ll 52 ik
2.2 | Identification of the weakness and 3.8 3.4 3.29 3.49
’ < . N b . ' Do 3
strengthens of organization /school ;
2.3 !dCI'lllllCilll‘Oll of the weakness and £.7) 3.42 3.4 3.50
strength of management B -
2.4 RCV.IC\\"Il]i_’ the condition of school 3.4 3.3 3.28 3.32
environment
2.5 | Reviewing ol government policies | 41.04 3.34 3.34 3:97
and prioritics 3
2.6 | Assessing of community participation 3.04 2.8 278 2.87
2.7 Reviewing of the existence of 3.5 3.02 3..07 3.19
resources
Agr. Mcan 3.58 5.22 32 3.47

Mean < 1.5 strongly disagree, 1.5 < mean 2.5 disagree, 2.5 <mean 3.5 undecided

mean 3.5< mean <4.5 agree, mean >4.5 strongly agree.

Table 5. Show that respondents were requested to rate listed items of the key arcas of
school review. Accordingly. the school were conducted their internal and external review
of the current status in order to identify weakness and strength in the preparation of
school development plan with weighted mean value of 3.39 on the other hand the

ences which show that the schools were

researcher was observed the available evic

conducted internal and external conditions assessment in order o identify the prioritics
for school development planning.
ceview of their current status on the domain of

Table 5. the school were conducted the v

school improvement program belore the preparation of their school development plan

documents. Thus. the respondents were agrecd that the school were identified the
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eakness and strength of he se BRI e
Wed 8 the school Ofganization with weichted mes "3
ghted mean value of 3.49, the

eakness and strength of se P e
PRCe 5 = school forganization were identified with the weishted mean

mlue of 3.50 and the reviewsi e »
el : Cviewing of the condition of the school environment with

eiehted mean value of 3.32 reoard; - 5
gitighic alic of'3.32 regarding (o item of the table 5. show that reviewing of the

oovernment policy and priorities relafe g
ooV [ Yy @ priovities related 10 education was agreed by all groups of

respondents with weighted mean value of 3 57 Thie G ent:
I an value ol 3.57. This implics that the school development

slan implementation were prepare T e L )
[ I ¢ prepared under the frame work of government policy and the

priorities of the education system of the country.

However. the participation of the community in the scl;cml alfair was conducted and the
community participation weighted with the mean value of 2.87. This implies that the
school community participation was low. The participation of the community in the
school affair has a greater opportunity to understand the complexity of the leaming
process in the school development plan the willingness and commitment of the
community to support the school. In support of this idea ESDP Implementation manual
(MOIZ.1998:48) states that. community participation is one ol the buxic‘slrulcgics that
should be used to achicve the goals. This show that the importance of community

participation in the achicvement ol educational goals.
On the other hand the reviewing (auditing) the availability ol existing resources rated

with weiehted mean value 3.19 respectively. The data clearly show that the strength of

: T e “their internal weakness and strength in
the schools under in the study identification ol their internal weak ¢ ¢

the school organization and management. school environment, covernment policies und

g T Sl e et i external opportunity and  threat
priovitics the availability of existing resources and thei Pl



-ding to communi i
[eLarding Uity commitment and potential in the design of their school

development plan implementation.

4.2.2. Participati ak i
riicipation of Stakeholders in School Development and

Mobilization of Qther

; 1¢r Resources i > Planni
Resources in the Planning Process

This part deals with the participants in the

school review process and the utilization of

data collection tools and other resources.

Education is being a public enterprise to achieve the goal of universal education beyond a
wishfull. Though and effect significant improvement in the delivery of education, the
mobilization and integration of* stakeholders of education head teachers. teachers,
students, NGOs. parents and the local community. is of paramount importance. This is
because as pointed out by (Alemuyehu, 2000:28) any success or failure in education has

direct bearing on the development of the community.

The collaboration and co-ordination of the stakeholder in the school development
planning is crucial in the generation of shared vision. Mission. goals. SWOT analysis,

and identification of priorities and create basis for action.

In the review parts the instruments used to clucidate information from and boards (o

identify their needs and incorporate in the school development planning process.

As illustrated in the Table 5. the respondents were requested to rate the extent to which

the school involve the key participants in the review process and the degree to which the

school applies different data collection method by using five points of liker scale.
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Table 6: Rating of Responses on Participant Invops
. £ ‘olvement and Data Collection T
in the School Review n Tools

[ No Items
Respondents
School | Teachers | Students | WM
leader (N=68) (N=88)
(N=24)
3.1 | The involvement stakeholders in = = =
5 the school review process
A harents 3.08 2.78 2.95 2.93
J Connmunlty 2.62 i 3.08 2.82
C | Teachers 3.66 3.78 3.85 578
D | Students 3.50 3.4 3.84 3.58
[ | Board Management 2.79 3.00 2.90 2.89
Agr-mean 3:13 3:15 358 3.20
3.2 | Data collection instrument
I | Questionnaire 2.66 2.93 2550 2.70
G | Interview oul2 2.82 2.70 2.88
H | Observation 3 37 3.24 3.07 3.22
Mean < 1.5 very poor, 1.5< mean 2.5 poor, 2.5< mean 3.5 fair, 3.5< mean 4.5 good,

mean > 4.5 very good

As a result the group of respondent was shows that. the extent to which the schools
review involved the parents. community and Board managements were respond as fairly
with weighted mean value 2.93, 2.82 and 2.90 respectively. These data show that the
school did not effectively involved the parent community and board management in the
review for school development plan formulation process. On the other hand teachers and

i 1 g . Al ST o ey o v o ke
students involved as good weighted mean value of 3.76 and 3.38 respectively. s

Morcover. the interview held with PTA. KETB. supervisor of Zone and woreda

education officers revealed that the parent. students. community and board management

were not participated in the review of the schools current status o identify the strength

and weakness of the school development plan formulation process/practice. The
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-oduction of school dev .
prod clopment is not g (ask that can be under taken by an individuals

corking in isolation. therefore it requir .
WOREHES refore it requires close integration and involvement of all staff

)

articularly teaching staff in the process - } ! -
P Process and consultation with others especially parent

and pupils.

As indicated in item 2 of Table ThEI R R :
‘ 6. the degree to which the schools uses questionnaire to

collect data from  parents, community. teachers, students and others were rated by

respondents as poor with weighted mean valye of 2.70. The utilization of interview and
observation checklist was rated as fairly with weishted mean value 2.88 and 3.22

respectively. This data indicate that show that the utilization of data collection tools in the

school review process were weak.

This implies that the participation of stakcholders® in developing and implementing the
SDP process particularly the parent community teachers and students in the utilization of

interview and observation and data collection tools were low.
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4.2.3. Desion Priori:
gn Prioritics for Action and Action Planning
b

> desien stage qoritiec IR
In the desig age, the priorities identified in (he review are translated in to specifi
< ansl ific

jectives or largets el ) %
object arg and action plan are designed 10 achieve those objectives

DPI(1999). The review of literature revenla At
SDPIK lerature revealed that (he priorities for development are

eCLE 1i E > 1 > 1 &Y 2 e ;-
selected and planned in detailed fo a year and supported by action plans or working

documents for stafl. Because of the limited resources of (he schools. such as financial
human and materials resources, the need and possibilities of the school must be

prioritized in terms of their importance to the improvement of the school and to ensure

the quality of education.

Accordingly. the action plan should comprise the detailed objectives and activitics to be
achicved for a year ahcad. The priorities of the school were priorities of the school were

properly communicated to key actors and partners for the success ol implementation.

Regarding to this issues the responses were taken from difTerent groups ol respondents in
order to assess the degree to which the school development by using rating scale of very
a00d- 5. good 4., fair-3. poor- 2, and very poor-I. The mean scores below 2.5 were

oy

taken as weakness and above 2.5 were taken as strength.



Table 7: Rating of Responses S :
g ponses on the Design Priorities for Action and Action and

Planning
No Items
= Respondents WM
| chool F'eachers Student
caders(N=24) (N=68) (N=88)
L — (x) (x :

4,1 I'he stake holders participation 2.96 3 -())O 7(".)(
. - . - - e 3
in the need identification S 292 258

4.2 The extent to use relevant 339
RO g o oS 3.38 3.22 3.48 3.36
criteria or procedure in
prioritizing needs

) The pviernr e S vt ~

4.3 The extent to which prioritics 3.29 3.04 3.42 3.25
arc translated to specific
objectives and target in action

4.4 The extent to action plan 5.91 3.37 3.82 3.70
. . ; : = JCe 4
includes strategies indicatory of
success time line responsibilities
and cost 1o address prioritics

4.5 The level of integration of 2.85 3.02 3.59 3.07
different targets of the plan

Mean <L.5 Very poor, 1.5<Mecan <=2.5 Poor, 2.5< Mecan < 3.5 fair, 3.5<x<4.5 good ,
mean > 4.5 very good.

Table 7. illustrates that the extent to which the stakeholders participated in the need
identification the use of relevant criteria or procedure in prioritizing needs. the degree o
which priorities were translated in to specific objective and target in action and the level
ol integration of different targets of the plan deals with them was fairly as rated by all
groups of the respondents which indicated in items 4.1.4.2 . 4.3 and 4.5 with their

weighted mean values of 2.98. 3.36. 3.25 and 3. 14 respectively.
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This indicates that the stakeholders p

articipati : . FADRR
cipation in the identification priorities, the

anslation of specific objectives .
transle I objectives and targels as welll as (he oy e .
vel ol integration with

different targets were low,

1 the other hand in ite onr :
O ¢ em 4.4 the action Planincludes clear stratesics A icatoraer
At M2 =ha. < N

success. time line. responsibility and cost o address the prioritics were rated as e0od with
< < dS 0

the weighted mean value of 3.63. This also indiearn :
s also indicated that not detailed as the expected in

the action plan.

Besides this the rescarcher was observed that the schools action plans and realized that
as it contain  detailed objectives and targets and clear strategies indicators ol success,
responsible body and evaluation strategies in some extant due (o the fact that shortage of
planning techniques or skill of the planning body. This implies that shortage of relevant
training regarding to school development planning process.  Furthermore. most of the

respondent listed down their schools current priorities to be addressed.

These are improving. students result. reducing drop rate. repetition rate. fulfilling school
facilitics and materials like library laboratory. ICT. cle creating good school environment,
enhancing the teachers continuous prolessional development (CPD). improving  the
student discipline and improving community participation were the most common
prioritics in the school which taken in to consideration in order improve the present

burning issucs that is the quality of education.



).
4.2.4. Plan lmplcmenlution Practice

he prime lesson why innovatiane . i [
The - hhovations and reforms f| to achieve their potentials is that (l
LR & < 1€V

't receive adequate of stake e <
de Serile takeholders: his confirms that human capital has a unique and

scisive role in the scho s ;o
decis ol dC\’LIOmenl plan implementation.

[he participation of stakeholders ensures (e implementation of education plan to be

more effective. elficient and sustainable.

is clear that the school deve ; e e e s :
It < : cvelopment planning is a powerful instrument for school

improvement and ensures a coherent action planning process for school renewal
innovation and change (Xaba. 2006:23). This is realized il and only if the workable

action plan was designed. The integral to the school development plan is an action plan

which supports the targets and set out clearly the actions required to achieve them,

Therefore. the information pertaining to (he implementing issuc was eathered by using a
five point likert-scale and the mean weighted values 2.5 were used for analysis. As a,
result the mean values that found below the average were taken as a weakness and above
the average were taken as strength of the school in the implement action issues. ‘The

following table show the informants response on items related to implementation



Table 8: Rating of the Response
S on the Plan Imple .
Issues/ Practice pPlementation

Items
- Respondents W.M
School T Ty ree 2
leaders(N= I(K:LI(::;;S Mlxld?m
58 ¢ (N=88)
—— . () (x) )
5.1 | Discussion made on the draft 3.71 3.10 2.95 30
of SDP by sector community ' =l 3.26
5.2 | School implement all 3.79 3.51 %R 3156
activities within its limited g 5
period ol time
5.3 | School plan implementation 4.13 3.43 3.56 3.70
meet the objective of the =
school
5.4 | The extent to which the local 4.21 3.74 Qi 3.91
issuc ol cducation is
addresses
?\ The degree 1o which the 3.2 3.50 3.35 3.35
quality ol teaching and
fearning improved
Agr-mean 3.81 3.46 3.55

Mean < 1.5 strongly disagree, 1.5 < mean 2.5 disagree, 2.5 <mcan 3.5 undecided

mean 3.5< mean <4.5 agree, mean >4.5 strongly agree.

As illustrated in Table 8 the respondent were requested to rate the level ol plan
implementation practice in their schools. Therefore the respondents were undecided that
the discussion made on the draft of school development plan by sector community with

weichted mean value of 3.26. This implies that the participation ol scctor community on

the dralt of school development  plan discussion were less. Thus. the  school

| ) ithi " timie + school plan
implementation of all activities within limited period ol time. the school

P S SSE ic » local education
implementation meet the objective ol the school and the extent which the local edu

- e o Valae off 3.56. 3.70 and 391
is addressed were aeree to rate with the weighted mean Value ol 3504 |




respectively. This implies that even i o i
3 ateven if effors being made on the mentioned al
g 1oned above items

still great attention were required.

The degree o which the quality of teaching and learni
& dnddearning is improved was rated 1o

scided by the res NS Were Wi .
undecid 8 spondents were with weighted mean value of 3.35 This impl
i e 3.55. This mplies that

the quality of education is under question so th

atto improve the quality of education

remendous eflortwere needed by the stakeholders

Generally. the analysis of the indicators information that indicates the degree to which the

school under study performed all the intended activities for the achievement of the school
goals were rated as agreed. But. as the interview made with PTA members. KETB
school supervisors. Zone educational officers and woreda LEducation officers there is the

problems of commitment ol stall and co-ordination. This is because of the fact that the

plan did not involve those actors in its formulation process.



4‘ ] 1S l“llll_il 1 = rOQ I -
3 (& < <l 1D

cducation as a social aclivity T
Educa ¢ ity and where now 5 day the quality of d ion |
ality education has been

iven priority and more emphasis in connection (o the
)

(44
=)

ation’s development. the need to

implement it requires adequate resources

‘m shasizine on the impor dnee " res ces. Sevo 25 cale (
f:n Pl = [ tan of sources. S cYoum (1996: .h) indicates that = the
< . <

avatlability ol res ‘CeS' 18 ite indis
availability ol resources is quite mdispensable 10 the clleetive implementation of
<

education reform  that s bent to bring improvement in an cducational system without

adequate resources would be nothing but an exercise in futility™

This implies that without the allocation of sufficient [mancial resources. the required
skilled manpower and  materials. the implementation of edueation plans and the

achicvement ol cducational objectives remain the wish of the schools.

Accordingly. the following tables portray the opinion ol respondent’s on the resources

utility for secondary education school plan implementation.
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Table 9': Rating on the Responses on the Utilization of R
csources

Items =
espondents
School W.M
Tez
s e e
| ® o hESS)
56 | Utilization of human 4.5 — (x)
reSources - 3.97 421 4.14
e - Sy
57 | Timely availability  of 3.58 3
financial resource for the =10 3.07 3.27
plan implementation
|t = % e
5.8 | Timely the availability of 8225 203
material 3.03 3.48 3.25
5.0 | Parents and communities are 2.88 548
involved in day to day school - 25 2.5
operation
e
Agr. Mean 3.49 3.16 3.41 3135

Mean < 1.5 strongly disagree, 1.5ce, 2.5< mean 3.5 undecided 3.5<Mean 4.5 agree
: .5 agree,

mean >4.5 strongly agrec.

As a result the respondents were agreed that their school were utilized their human
resource effectively with weighted mean value of 4.21 timers the availability financial
resources and the material resource for the plan implementation rated as weighted mean
value of 3.07 and 3.48 respectively. This implies that. financial resources used by the
school under study were more utilized by human resource rather than financial and
material resources.

Whereas. the respondents unable to decide wither the parents and communities are

involved in the day to day school operation with weighted mean alue of 2.75 .This

show that the schools under study were highly utilized the internal stakeholders(teaching

staff and students) rather than external stakeholders (parents and community).
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Regarding to financial administratiop the interview hled with PTA, KETB.ZEO. WEO

school supervision was ident; :
and p on was identified that (le activities of budget preparation was rest
‘s rests

to the school principals and appraisal of how it Spent is sometimes made by school board

TA. To ici A <
andii participate the community in the financial management of the school

Alv: thev ar e
especially, they are ensure follow up and control the school guarantee and internal

income budget whether schools are property utilized it or not

The total mean value shows in Table 9, the difference among the aggregate mean values
of the groups of respondents. This enables the researcher to realize that the aggregate
mean values of the school leaders (3.49) were greater than the aggregate mean value of
teachers (3.10) and students (3.41) which indicates that opinion differences among the
school leaders and teachers and students This implies that the-school leaders were over
rated the extent of practices above the existing reality. The utilization of resources
(skilled man power and materials) as interviewed held that the scarcity of financial
resource, weak capacity of schools weak capacity to mobilize the stakeholders. raising
the cost of instructional materials. poor cconomic standard of the parent. lack ol interest.

experiences of school facilities (laboratory. Library. ICT. class room etc) were the major

problems that the school faced during the utilization ol resources.



4.2.6. Pl itori
lan Momtmmg and Evaluation =

Monitoring and evaluation are necessary in any )
ny educational organization and are all the

jore important when under tak " Wk
n P der take changu. Momlormu and evaluation are management
S < anag -

function through which oreanizati T e
SE£dlons can ascertain a whether or not S meet their

stated objectives.

3vars 205) for war . 2
Byars et al. (1996:205) for warded the following consequences of poor controls:

inflexibility. missed opportunities, loss of motivation and morale lack of accountability
and stifling creativity and innovations. This implies that, one can generalize that
monitoring and evaluation consists measuring  the status of an objects or activities
against an expected results (targets) that allows, judgment of continuous by continents
collection and analysis of information’s. It is very important that the school community
evaluate the success of the implementation in attaining the targets and addressing the
school development needs at the end of the planning cycle. The school self” evaluation
provides an accurate assessment of how well the school is performing and what is needs

to be next and leads naturally to the school improvement priorities.
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Table 10: Rate on the Responses of Monitoring and Evaluatio
n

Items
Bl e Respondents WM
School o = :
leade 1‘-;\-:(1!(::5 Student
« I's ( l=(,8) A
. N=88§
(N=24) (28)
(x) (x
| — - X) :
5.10 | The degree to which timely 146 3.03 (x)
. . % . 5.07 245 ~
monitoring and evaluation plan is : 4 3.64
carried out
5.11 | The degree to which the results 4.17 203 3.0 R
of monitoring and evaluation is i s 348
carried out before the problem
arise
5.12 | The monitoring and evaluation is 4.50 3.75 367 3.97
carried out after the problem ”
occur
s.13 | The degrce of monitoring and 442 3.25 3.41 3.69
evaluation
5.14 | The extent  of monitoring and 3.79 285 R0 2139
evaluation carried out by
external evaluators
515 | The extent of the results of 4.04 3.19 3.66 3.63
monitoring and evaluation be
used 1o take corrected measure.
Agr. Mean 423 3.16 3.44 3.61

Mean < 1.5 strongly disagree, 1.5< mecan 2.5 disagree, 2.5<mecan 3.5 undecided
mecan 3.5< mean 4.5 agree, mean =4.5 strongly agree.

As a result. items 5.11.and 5.14 of Table 10 below show that. timer monitoring and
evaluating plan and the results of monitoring and evaluating is carried output before the

1 T 1 1 N / ) Nierne "W . S
problem arise and the monitoring and evaluation carricd out by the external evaluators

. . . v value of 3.43 and 3.32 respectively. This
were undecided to rate with the weighted mean value ol 3.43 and 3.32 respe \

implies that less concentration were given to the mentioned problems.

. . ) SHoringe svaluating is carried out.
On the other hand the dearee to which timely monitoring and eva ¢

b

. e the dearee to which monitoring and
evaluation and monitoring before the problem occur. the degree (€

i *(hee results of monitoring
evaluation is carried out internal evaluators and the extent ol thee
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nean value of 3.64. 3.97. 3 69 o .
¥ and 3.63 respectively. “This implies that even if eff
‘en if efforts

being made. more attention were required to imp|
Implement the activities of evaluation and

monitoring.

R =(Jill'diﬂ‘._’ (9] implemenlalion Sll'ill(‘iL’iCS 0[‘ (& i
( = Vﬂ]llallOn ZHI(I n i il
onitoring, the l'CSpOIIanlS

were identified different plan implementation strategies in the open ended question

itativelv. Tl ork delegati Aas poi
qualitatively 1c work delegation was point out as the most stratcey in the plan

implementation by forming different committees based on the nature of work (activities)

by forming different clubs and teams which support the teaching learning process from

teaching staff and students.

As the interview held with zone Education experts and woreda education officers and
other concerned bodies revealed that. the strengthening the internal and external school
supervision and continuous professional Development program (CPD) are pointed out as

important strategies of plan implementation in the schools.

On the others hand integral issues for effecting implementation of the plan are regular

monitorine and formative evaluation mechanisms. The emphasis of monitoring and

evaluation are on relevance. performance and success of plan thus to-ensure L

production of sustainable results in the achicvement of school development planning

e . Y s adjustme “any aspect of the
goals. Timely monitoring and evaluation can lead to the adjustment of any aspect ol t

: A S smentation is on track
action plan to judee the progress. ensure that the action plan implementatic Z

and to make any necessary corrective measure.
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4 2 Thc Ivl' l ( C
Skiollie ajor ll' 2 b CI(
7 Ol)l m [ ncounter :d i" ”l(.‘ SChOOI DC\'CIO]) t
: . men

If staft members not believe that. the school dey

clopment effor(e : :
pment efforts. Implementation fidelity

ill be lowered and success \vi > il
wil s will be unlikely, Hence. in the current educational climat
ational climate

improvement initiatives beeame : ) :
school imp hitiatives became the focys of attention and the dominant f
ant approach

10 ’du LliOﬂle ChHHL’C lbl‘ C”hancin” (]Uillil.\' ; g 3 1
ca 2 o of student’s achiewvq i
e 2 > dchiievement and attainment  as

well as strengthening schools internal capacity for chanoe (Hoplins, 2002:19)

Thus. beside the nced to increase access of attenti > iss i i i
ase access ol attention, the issues of improving quality of

education become the focus attention in the lield of education or excecution of the school

improvement initiatives becomes the major arca of concern in the field of education

This part consists of the potentials that the problems of school development planning
process (formulation). Beside assessing of the school development planning process, it is
also very helpful to make analysis of potential barriers that many challenges the success
of school development process in the secondary school of Bale Zone. In the following

Table. the potential problems were listed to be rated using the five point likert scale.
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Table 11: One of the Problem Encountered
ere

pevelopment Planning Process in the School

— —_—
Items
Respondents W.M
School Teachers S -
leaders (N (8)\ S e
o :, '=
| (N2 R
(X) :
— - X x
6.1 Lack of reliable data for plan 3.67 1( ; 0
formulation 3.40 227 3.45
6.2 | Failure 1o prioritize SDP 3.79 25
activities 3.24 3.34 3.46
6.3 | Absence of [lexibility of 4.04 o0
leaders St 2.94 3.40
0.4 Lack ol  commitment by 3.33 3.00 e
implementing bodies i 3.18
6.5 | Absence of  students in 3.17
: : 3.00 2 3
planning : =0o 3.00
6.6 Lack of community in SDP 3.38 57 4 5
- . ¥ 4 3
formulation . 322
6.7 Lack of integration of budget 3.54 398 395 330
and plan A ks
6.8 | Lack expertise in planning 325 3.34 319 396
6.9 | Work load of teachers 4.12 3.87 3.38 3.80
6.10 | Lack of experience in SDP 3.50 3.51 3.17 5.40
aclivitics
6.11 | Failure 1o sct meaningful 3.38 3.12 3.10 3.20
largets
0.12 | Lack of clear delegation Zone 3.91 3.54 3417 3.54
~school
Agr. Mcan 3559 3.33 RIS 3.36

Mean < LS strongly disagree, 1.3< mean 2.5 disagree, 2.5 <mean 3.5 undecided mean 3.5 < y1ean 4.5

" ST
agree, mean < 4.5 strongly agree

As we can see from Table 11 item 6.1, 6.2 and 6.3 were rates undecided by school

’ . ey e Ile ~ v T | KV
respondents with weighted mean value of 3.45. 3.64 and 3.40 respectively.
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i the other hand lack of commi i
0 mitments by implementing bodies. abs f
g - absence of students in

= —~ n

{ budget and plan and lack of expertise :
. é of" expertise in planning were rated d
g ¢ as undecided with
weighted mean value 3.18, 3.00, 3.29. 3.36 and 3.26 re -
20 respectively. This indi
Y. lThis indicates that. the
istence of problems i i

exist | - commitments, absence of students and [

Sie community in the

lanning process as well as the pr “expertise
p problem of cxpertise n the planning process and lack of
> e I <

. .1 = 5 8) O Pa H Y ~
integration of budget and plan in the school development planning process is at low level
i @ :Ss 1s al low level.

Concerning the workload of teachers were aore i i
vere agreed with weighted mean value 3.80. This

implies that. there is not as such problem regarding to the work load of teachers in tl
L g d cdchers 1€

teaching learning process of school development plan implementation

oy

Reearding to lack of experiences in SDP activities and failure to set meaning full targets
the respondents were undecided with weighted mean value of 3.40 and 3.20 respectively
Ihis shows that. regarding to SDP activities and setting meaning [ull targets there is a

problem of implementation.

Finally. lack ol ¢lear delegation between Zone Education office and Woreda [iducation

office and school were agreed with weighted mean value of 3.54 this implies somewhat

oood and it needs great integration and coordination of team work.

- . - - ~ N - 1 2N 'I’ | ¢ ¢ )‘ ‘ ¢ >
Morcover. the interview held with ZEO.WLEO planning expertise and PTA and the

. . o1 (2 2 » ¢ > existe C ; ) A
responses of respondents for open ended question revealed that. the existence of other

I . dF e ork internal - school
problems such as. lack of collabaration and coordination work among interna

) o ination in the school affairs and
community and external stakeholders. weak parent participation i the s S

: 5 < her level of stakeholders are some
lack of meaningful targets support and contzol embets b
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i jor problems i &
of the major p in the Schoo] dcvciopmcnt process in {f
S 1€ secondarv

) schools of
Bale Zone.

.‘.u8- -N S t =) s
4 . . b

2 (o se ol acli . A
In the course ol action so far, different measures o tackle problems that s d
at secondary

schools faced in the process of plannmg and plan implementation have been taken thes
a : ese

were interviewed with Zone educational experts woreda educational officers KETB and

) - > e e VIesA Ay s = > - - - ®
PTA members revealed that. with students parent. creating  other income weneratine

mechanism, using the budget in a proper way/wise use of the allocated budeet requesting

cducational office to assign additional professional man power, eiving additional work to

the existing stalf member. (redistribution of work load). using teachers to teach their
minor subject. using diploma under qualified/tcachers cmploying additional teachers
transferring  from where their excess teacher, building additional class room. in

collaboration with parents and wisely using existing materials were some of the attempts

made so for.

More over the respondents of opened ended question were indicates that. the unity of all
stakeholders, flexibility and creation of awareness regarding to the school development

. ] . e ST ;"'.(_[lh(.'
plan implementation and management accountable for their responsibility assuring

i qals changi s attitude of members by supplying
proper use of budeet and materials changing the attitude of me v supplying

: : . e e (e T ORI GEIRLLE
Incentives and sharing experiences. sCMInrs conferences. penal. trammmg

: : . problem i » educational plan
efforts being made as a solution to cover the problem i e talediuiest

Implementation.
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CHAPTER Frvp

. Summary Sion :
5 ary, Conclusion ang Recommendationg

This is the last chapter of the study which deals with the presentation Sl i

concussion and recommendation.
5.1. Summary

All educational organization are working for the improvement of the quality educations

But the improvement process needs strong participation involvement of stakeholders.
good management designing of effective plans and strategics which_c;m iobilize Al
educational resource to the purpose ol educational objectives and for the progress of
development planning. This mer(wing ol the quality ol education through enhancing the
students lcarning achicvement and the outcomes is challenging by various constraints.
The real problems of education system in the schools of the country and the community
needs 1o have successful and effect one schools which helps to improve students
achievement and the outcomes requires the assessment of school development planning

Process.

Then the basic objectives of this study was (o assess the practice ol school development
. . W » Oromia Reetonal State. In Order
plan implementation in sccondary school ol Bale Zone Oromia Regional State. In O

. : Jameate identily the majou
to assess (he strenoth and weakness of the school in the process and (o identify il

: « T'o achicve this objective
. . s > : ocess. To achieve this objec
problems ol the schools in the development planning pre

: ok ine basic questions.
successlully. the study has followed and treated with the following |
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[. How

[§]

To what extent the i i i
materials, financiq and skilled manpoy
Ver are mobilized to

implement schoo] developmen; plan?

(O8]

What major problems are €ncountered in the Spp implementation?
ation’

What exte itori :
4. To What extent the monitoring and evaluating is carried TS s
e?

. What strategies and me i e
5 at strategies and mechanisms gare i, place to alleviate (he problems?

der to answer the abov i recean '
loidestors above basic research questions, the study had employed descriptive

survey method. These studies have five sample woredas and which used simple random

sampling and one purposing sampling techniques.

The secondary schools were selected for he study by using simple random sampling
techniques, from each sample woredas and town from general secondary school (9-10).
In order to select respondent from the sample school (school respondents) and woredas

(WEQ respondents) purposive and sample random sampling techniques were applied.

The data gathering instruments were questionnaires, interview and observational check
list. The total number of the respondent were 218(100%) out of which 192(88.07%) of
respondents were participated in the study and 180(93.75%) were filled and returned the
questionnaires. But 6(2.75) of respondents did not return the distributed questionnaires:
some of them did not complete the questions and some then did not return totally. 9.18%

of respondents were interviewed.

I ire were analyzed using pereentage,
The data were wathered mainly through questionnaire were analyzed using | g
oathered through interview and

mean score, and weichted mean values. The data

observations were interpreted qualitatively.
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On the basis of the analysis made in the preceding
o

chapter the findings of the study have

been summarized under the basijc Categorized a
S presented here
under

S.1.1The Major Findings

The summary of major findin 85 were rep

rl - o o -
arding schoo development plan implementation

practiced/ process, the extent of esource utilizatiop (material, financial and skilled

manpower are. mobilized to implementeq the school development plan, the major

oblems encountered in the SDP implementar: > exle > o
pIC plementation (e extent of monitoring and

evaluating is carried out in the Zone and the strategies and mechanisms are in place to

alleviate the problems.
5.1.1.1 ~ School Development Plan Implementation Practice

Regarding to designing priorities for action the participation of stakeholders in the need
identification and the level of integration of different targets, the priorities translated to
specific objective were rated as fairly with weighted mean values 0f2.98. 3.14 and 3.25
respectively. This implies that. there is a low level of participation of stakcholder in the
school development plan implantation process. Concerning the action plan including
clear strategies indicators of success time line. responsibilitics and cost to address

priorities were rated as good with the weighted mean values of 3.70

. . ey » Educational experts. woreda
On the other hand the unstructured interview held with Zone Education I

; e s action plan revealed
educational officers and PTA. KETB and Observation of schools action pl

AN < ¢ Sl¢ enolaers i ) i 1 i 1 (& |CL(I idLllll“CdllOl th
- = — i H 1 ) e ICI dl]( | 11 ll |

o e yriorities in 1o spect
integration of different target of the plan. the translation ol |
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techniques skills of the concerneq body.

It has also been reported that the degree 1o v

hich the school participated parents. Board

n 10 1 ’l]l '1” )|1 1 1 3 - 52 . >
.1"”](1..6[] & < d CC ]I'[]U”li-\/ n lhc dc 1(.:“nlnauon “]\'OIV M ’H[ /()I‘ h()()l o
SC IC\’IC\\' ])I'OCCSJ‘

1 ‘ ._..().. S _...8 d“d 3,8... CSPCCUVL[\' l] I

implies that. the participation of stakeholders in the school review process were less/|
: cre less/low .

But the participation of teachers and stude S ; :
students were rated as good with weighted mean

values of 3.76 and 3.58 respectively.

More over, the majority of respondent listed their school’s current priorities to address
such as improving student’s achievement results. reducing drop rate. repetition rate and
creating schools materials and facilities. creating conducive environment. enhancing the
teachers professional Development (CPD). improving the students discipline as  well as

improving the stake holders participation

Regarding to plan implementation the respondents were requested to rate on the draft of
school development plan by community sector and the quality of teaching learning
improved to agreed with the weighted mean values of  3.26 and 3.35 respectively. This
implies that less attention was given by the community sector regarding. Lo discussion
made in the dralt of school SDP and the improvement the quality of teaching learning
process. Thus the school implementation of all activitics with in limited period of time.
the school meet the objective of the plan and the local education is addressed were rated

: : T 3 0] respectively.
as good with the weighted mean values of 3.56. 3.70 and 3.91 resp 3
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as the interview was m 'ith 7
Bt ade with Zone educationa] experts d
b - Woreda eduycatj
| e ki onal
fficers KETB and PTA indicate i
. S that, there js 4 problem of commitmeny saff
| o ent staff and
ination activities becs “the fac
e din: : cause of the fact (g the plan diqg not involved
Mvolved those actors i
| actors in
the formulation process.

5.1.1.2 The Extent of Resource Utiliz,

ation (Material Financial and

Skilled Manpower) are Mobilized (o implemented SDP
Even though. the utilization of resources were good with weiohted mean val f4.14
£ 8 ¢ alues of 4.

‘

a 1 Y RV ravtle s {5 .t < _
But, the timely available financial resources and the material resource for the plan

implementation were rated fairly with weighted mean values of 3:27 ‘and 3.25

= B < .
respectively where as the respondents unable (o decided whether the parents and
communities are involved in the day to day school operation was rated with the weighted

men value of 2.75. this implies that less attention were given o the school activities.

As financial administration the interview held with zone educational experts. woreda
educational officers KIETB. and PTA members they have ensure to follow up and control

the school guarantee and internal income budget whether the schools are properly utilized

In addition to this the major problem that faced during the utilization of resources. in the

: - . ST STy ilize the stakeholders,
SDP were scarcity of financial resources weak capacity to mobilize the st

Isi i i - ee i standard of the parent and lack
raising the cost of instructional materials poor economic standard of the pare

i i coins as well as lack school facilities
of interest of teachers. lack of experiences and trainfng as well as lack sc ‘

T )

2 : » major tackles to SDI
(Laboratory, Iibrary. ICT and Classroom clc) were the maj
ironment. enhancing

: e epatine conducive €ny
Implementation in the schools and facilitics. crating con

74



» teachers professional deve '
s ; S eavelopent (CPD), 'Mproving the gy d
= >rudents discipli,
i cehc 1€ as well
as improving the stakeholders participation

5.1.1.3 The Extent to which Monitorine and I
g ‘v

aluation are Carried out
in the Zone

e responscs of monilm'ing and evaluati : ;
m I aluation show (hay, (e results of monitoring and
(o)

evaluation is carried out before the problem arise and he extent to which monitori d
: ring an

evaluation is carried out by external evaluator is undecided (o rated with the weighted
1 e

Ny ) 2y, o : - ) e g r
men value of 3.43 and 3.32 respectively these tmplies that low attention ware siven by

the external evaluator. But timely and evaluation carried out after the problem oceur
internal evaluation and the results of monitoring and evaluation (o take corrective

measure were agreed to rated with weighted mean values of 3.64. 3.97. 3.69 and 3.63

respectively.

As the interview held with zone educational experts and woreda education officers KETB
and PTA revealed that. the strengthening the internal and external school supervision and
continuous professional development program (CPD) were pointed out as important
strategies of the plan implementation in the school the emphases ol monitoring and
evaluation are on relevance. performance and success ol plan thus o ensure the
production of sustainable results in the achievement of the school development planning
voals.

the major problem of monitoring

S 1CS 3 i > > 61 S WCI'C
As respondents indicated by open end questions W

antinuity. considered as fault finding.
and evaluation were lack of transparency. has no continuity. con
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5.1.1.4The Major Pr
& blem [pe ;

e¢m l.llL()llnlc:-(_-(] I the Spp Implementagi

-lation

soarding to the problem of e gy
Rtg‘“d B : school du’d”l)mcnl plan imhlcmcnl'uin lack of
avon. fack of reliable

A 2 0 <) I "SDP (¢ i i
data for the analysis of SDP formulagion and failure 10 prioritizine <
Prioritizing SDP activities were

undecided by the school respondents with (he weighted mean val ['3.45 and
g di-values ol 345 and 3.46

I'CSI)CC[iV(.‘I,\’. ”HS ]I'ﬂp]lCS lhﬂ[ fCSS [lllCi]li()]l wWas L’f\/t‘, ( @ale “1 e d a f
I] !()r ll]) l.)llt l)l‘ < i
d[a < ”aIVS|S (0]

SDP formulation and failure to prioritize the SDp activities.

SITale) ? svirlstlitv R s S Pl R - 5 _
Absence of flexibility ol leader. lack of commitments by implementing bodies. absence

of students participation in the planning and lack of expertise in the planning also
undecided by the school respondents with the weighted mean values of 3.40. 3.18. 3.00

and 3.26 respectively. This also implies that less attention were aiven 1o the above

mentioned items.

Similarly lack of experiences in SDP activitics. and failure (o set meaninglul tareets were
raled as undecided with the weighted mean values of 3.40 and 3.20 respectively. This
also implies that. there is less concentration given to the SDP activities and failure to set
meaningful target of the SDP implementation.

. | ack of clear delecation of zone
On the other hand, the work load of the teachers and lack of clear deleg

: S areiohte san values of 3.80 and
woredas and schools were agreed to rated with the weighted mean va

coation concerning to the

D

S : ad and del
3.52 respectivelv. This shows that g()()(l lexibility. load and

- arview held with zone educational
other jtems mentioned above. Morcover. the interview held

evealed that. lack of
0 oy G s 1 5 S |CVL‘]|Ld lhdt. l(.
experts. woredas education officials KITB. and PTA membe
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addition 1o this the respondents ope

In N ended que

Stons indicate
1S Indicates that. the existence of

( H (‘l]s S | ‘h ds 'il SCncee lizatj ) 1 1
( n WOrk ¢ |

ernal community, weak profeccinmal .
external * ak prolessional support and contro| of higl i1
sher olficials are
% ¢ some

the problems in the school development planning process in the s d
g - secondary schools

-

5 .]-:‘ i\'/l [ < < 5 < i \ S
N l Y cCh llllbn]b l"(l btl'll(’(,"‘ v My e » » ). » . f

ILducation Plan Implementation

In the course of action so far, different measures 1o tackle the problems (hat secondary
schools faced in the process ol"planning and plan implementation have been taken. These
were as the respondents of open ended questionnaires indicates that the unity of
stakcholders. flexibility and creation ol awareness. accountable of the management.
allocate the necessary budget and materials. and changing of members/staf i/ by supplying

different mcentive and sharing experiences and giving seminars. conferences. penal

training were the common solution must be taken in to consideration.

On the other hand the interviewed held with zone cducational experts. woredas
educational officials KETB. and PTA members revealed that with students. parents.

creating other income generating mechanisms. using the budgetin theu propSE .

: | o . e ; % TR TN . S s
requesting  educational office to assign additional cducational man power. giving

T s oo : A o ildine additional
additional work to the stalT member (redistribution ol work load). building &

: : . parents ¢ isely using the existing
10om for school facilitics in collaboration with parents and wisel) (i g

materials were some of the efforts being made so far.
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5.2 Conclusion

h llld_‘," tried to assess the ractice of SC CVve ( D)
prac of ¢ hOOI dev lo ment | lan impl
P CI]‘ICI][H[EOH. The

orablems of data collection, lack of training as wel|
g we ~ . =
a4 well as problem practice of school

capacity , lack of co-ordination and mntegration, lack ol proper monitori d eval
ng and evaluation

strategies and mechanisms in place (o alleviaie the problems are the com
S¢ mon one.

Based on the analysis the following major conclusion could be drawn

I Itis necessary (o set assign cnough time to train the stakeholders 10 enable them
to conduct a thorough evidences based on school development goals. 10 plan and
to implement properly. However, sccondary school activities of the school review
and preparing plan by giving training (o stakcholders and conducting a thorough
need assessment found out low.

2. Basically. successlul plan implementation requires meaningful involvement of
stakeholders in planning, monitoring and evaluation activitics. The most effective
school development plan results when enough awareness and continuous training
opportunities were given to the stall teachers, students. parents. PTA. KETB. and

community on the school development plan and all members including other

a team. Therefore the study revealed that the

concerned bodies work together as

‘ bk ‘mentation was
stakcholders participation in the school development plan implemer ;

lacking.
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B

4.

wn

The extent of utilization of resources |
B =N an Irec
‘ | p equires adequate resources
(manpower. fiancial and Materials). Howevyer the sty
Fa » ] / e . » > ~
. Y revealed (hy secondary
“hools of the study area (zoney . i :
schc Y area (zone) constrained by [yek ol qualified p;
ed principals, wegk
. weak
- gy 1 CO-0r 11 - > A T
capacity to co-ordinate schoo| aclivities and mangee resources K
g >S. weak Capacity to
mobilize the stakeholders. raising the cog of instructiong| Material
al materials, poor
economic standard of the Parents, lack of experi
A O[C.\ lICneces are «
periences are among the problems. In

addition to this shortage of educationg| materials or school facilities (laboratory
. < C (s,

library, ICT. classroom furnitures. cquipments ete) and other T e o

the mfluences the implementation of school development plan process. Beside
this lack of a diversified school income (revenue). poor financial management and
delay ol budget distribution and utilization are the factors that hampered the
proper implementation of school development plan.

The practice of school development plan implementation problems were many.
As the study revealed that the problems encountered in the SDP implementation
were lack of commitment by implementing bodics, lack of’ mobilization and co-
ordination among internal and  external  community  (stakcholders). weak
professional supports and absence of control of higher officials. absence of
flexible leaders and lack of experiences in the SDP activitics and [ailure to sel
meaninglul targets. absences of students and community in the planning process

. ’ 1 T ¥ NV,
as well as the problems ol experts were found out l¢

: : + considered in the school
o : e the kev issues to be consi
Momlormg and evaluation was the key 1

T . afi ST ,d
I ' qorine and evaluation carrie
> implementation when timely monttoring
development plan implement:

¥ I ul ¢ '“]d
Ve (l' '), SC 1()0[5 |n()nll(” 1n <
Oul hCﬂ)l‘c ll e I l()llcn]‘ ;“.i‘\ lh)“ \\i‘\l" lh(' hLLO” r." S ] -
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valuation system of the schoo] devdopn |
nent p

dnning procegs found out Jow.

[hus. it is possible to conclude (1. ' mnong
l lude tha the Mteraction (hy EXISts betw d

= 0Ctween and amono
:
the school community 1o evaluate he

school deve s i
developmen plan Implementation 1o

solve educational problems was low.

5.2 Recommendations

: “the findines and conelye; - a g .
In light of the findings and conclusion drawn the following recommendations have been
L= . < =

forward accordingly with the objectives ol improvine Spp implementation
o < -

5.3.1. Stakcholders Participation

Education is not a concern of certain ndividuals. organization or 2roups in a society
L= 7 3

rather than it requires the participation of all (he community (people). Then cvery one
who gets the special services of education directly or indircetly should be involved in its

planning. However the finding of the study revealed that the participation of stakcholders

is less.

In reality that without the participation ol concerned people the achievement of
anticipated educational objectives would remains only hope. Therefore. the zone. woreda
educational office and the school needs to pay atlention to the participation of
stakeholders in all school development planning and plan implementation of secondary
education by developing different mechanisms of working with stakeholders. This can be
seminar ete with

: P , 2 areness. discussion. forum.
realizes i and onlv il creating good awareness. discussic

an i ‘mentation practice.
stakeholders about the school development plan implemes |
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5.3.2.  Data Collocation Toale .. 4.
Fools ang lruining

' ~

data collection tools for the school interpy] and externa]

and needs assessment found out

low.

This is so because of training and (hy
s ¢ rough need assessment. They did noy built on the

actice and some of the schools 1o oW no 167
school practice ¢ 1001s follow non participatory a :
p patory approach in s pri

5 { rocess.

srefore the zone woredas educatj e
Therefore the as education office should providing enough awareness and

continuous training opportunities to the school stafls. teacher students parents. PTA
< g 73

(ETB and community on the school deve ot e o
KETB & ¥ velopment planning process by allocating enough
budget and by designing projects to help them to in crease their capacity building is

essential.

The school should also able 1o conduct internal and external review and need assessment
locusing necessary instruments such as questionnaires. observational, interview, by using
group discussion and educational penal discussion to have clear and more accurate

picture of school development plan by considering the views of different stakeholders.
afl Y. » Y
5.3.3. Practice of School Development Plan Implementation Problems

* . : . oblems. Revarding to this the
I'he practice of school development plan implementation problems. Regarding t
e . “SPDP implementation al zone.
finding of (he study revealed that there are problem ol SDP impleme é

. v lenderchin shortage of necessary
Woredas and school levels. Among these lack ol better leadership shortag

. L et T (akeholder participation
fCSources. efficient utilization of available resources. [ack of stak f
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lack of level oi‘qualily o[-SDI), and need identific G
ation

Are some of the serjes problem of
the. school development plan implemcmali(m

Therefore zone and as wel| g woredas ed i
by - e 17
ucation  offjces should deliver sufficient

amount of” resources for (he school b e
Y participating NGOS

In financing education.

articipating parent in contributine for e - [
; g for education and making schools their own incom
< : C

’Cl]ClL[ll L) lnL(,hZ]ninH] l)\’ ])l'()dl.l(.lﬂ‘., SOIT]L i aAbI( ) (I ( e, o e 15 UL 2 11Nne
1 - L= hl()f” l I o LICLS i =
( o r < l llllL “ mnit

relevant participants. assion qualified and able indivi
& ¢ individuals as a leaderc af :
disas a leaders of the education

system and give emphasis for Implementation center i.e. schools. increase Integration and
- H e <

o-ordination with different levels of : > :
Co=C :  levels of Implementers are some of the mechanisms to

alleviate the problem SDP implementation at the school level.
5.3.4. The Availability of Resources (Skilled Man Power, Financial and

Materials)

a. The availability of adequate and skilled man powers

The study revealed that there was shortage of laboratory technicians, administrative workers. princip
al’s skilled persons for proper planning/experts and skilled supervisors for the school.
Therefore it is recommended the zone and woredas should take immediate action in
assigning adequate skilled man power for the proper implementation school development

plan activities with the concerned bodies.

b. ‘The availability of adequate Finance

entirees because of the current status of
It was found that schools do not get adequate resources because ol

R Sy g 1120 should allocate adequate
markets and risine of instructional materials. Zone and WEO sl
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pudget based on increasing numbper of studens g d £
nd fin

an ; !
ance demands for construction of

school capacity for wise utilization of finance

School should have close cooperation with community

and NGOs by designing projects,

ovidine funds raisine proor ; TR
providing aibllls program and increasing community contribyg
b ? 1Hon o supplement

SDP educational activities and woredas Education offices g | i
should also give financial

effectively.
¢. The availability of materials

The production of school development plan is not a task that can be undertaken by an
individuals working in isolation. The study revealed that improving the students results.
fulfilling schools facilitics and materials like library. laboratory. classroom. furniture; and
equipments were limited. Therefore the zone and woredas education office should have
close co-operation with the community and NGOs by designing projects and inviting
them and also increasing the community participation (contribution) to solve the school
problems and the school stafl should also committed themselves to work strongly with

the integration and collaboration of stakcholders.

5.3.5. Monitoring and Evaluation

iy 3 oy - otk e svelopment practice to solve
Ihe level of monitoring and evaluation of the school develoj pre

a0 ence ol timely itoring and evaluation
educational problem was at low level. The absence of timely monttoring ‘
i cocs reaularly their planning performance
hindering zone. woredas of the school not 1o assess regularly their planning |
2 o afore differences oceur. Thus, it is
and accordingly to take early corrective mdjor before difler
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commended that the zone should establigly strong team of professiona| support and
rec
ntrol across the woredas and schools. |p order (g follow (he continuoysg Progress of
co

hool development plan and their leyel of Execution sg gy 0 give (imelv Strategic
sch & J g
solution (feedback). In doing so as (o LIS recommendeg th

al the zone and woredas in the

hool should have uniform monitoring an evaluation techniques since (he plan of this
schoo

its device o towards achieving the common goal of (he organization and the school
units de

Id also report the school self evaluation result and others activities for staff, parents
should a

and communities members at a time.
¢
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Appendices 2

This questionnaire is designed to practic
clice the sch
0ol developme

nt plan
school of Bale zone.

implementation process in sccondary

The information gathered through (his questionnaire will be used fo th
& T e

academic research only and treated confidentially. Hence your genuin
: : - e

contribution and relevant information will be essential for the success of

this study. Therclore, pleasc respond to all questions provided in this

instrument completely and honestly.
Direction

» No nced to wrile your name

~ Don’t consult others when you are answering questions.

» For multiple choice questions pleasc answer by pulling a tick
mark “V” in the boxes provided.

» QGive concise responsces for open-ended questions.

Part One:
General Information

1.1.  Namc of your worcda

Name of your school . : ~E s
Pleasc put a tick «\» on the space provided after cach questons.

B S cx A. Male [] B. Female []
A. From 20 - 30 ycars []
B. From 31 — 40 ycars []

C. From 41 - 50 ycars  []
D. above 50 year D
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1.4. Educational Back groung
A.MA/MSC [] B. BA/BSC/B.Eq [
C. Diploma ] D. If other specify

1.5. Current position
A. Principal B
B. Vice Principal []

C. Unit Leader ()

D. Department Head [ E. Tecacher []
1.6. Work experience

A. 5 and below S years (] C.11-15 years
B. 6-10 years

[
53] D. 16-20 ycars ] E. Above 20 []
ycars
157 Have you get any training on school improvement planning?
A Yes [ ] " B.No []
1.8 If your answer for question number 1.7 is “yes” please list down the

major arcas or topics covered on the training?
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Part Two
The area of school review

The following arc the arca of Organization/ gcp [
onuts ol R R (i:"rlcwcw of the current
B of cxtorma B Lhm;al;d KNCSs and strength
please rate the extent to which iy is practiced '

In your orsanizati
_ LA 7 : ganization
school by putling a tick “v mark in the 4

boxes given below.
1= very poor, 2= poor, 3= fair, 4= good, 5= very good

No |Item

Rating scale
S[4|3|2]1

PRI i Tihe cxtcnt}o which the school / organization
external review of the current status.
2.2 | The extent to which the strength and we
school/ organization is identified

2.3 | The cxtent to which the organization /school
weakness  and - strength of management s
identificd.

2.4 | The degree to which review of school environment
condition identified.

2.5 | The cxtent to  which reviewing  government
policics and prioritics.

2.6 | The cxtent to which assessing community
participation.

2.7 | The degree to which reviewing the existence of
recsources.

akness of

: . Hemmen s s ‘eview
2.8. Pleasc list down the problems of your organization/ ol Sehooc

arcas
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The following are statement about stake
process and the instruments (tools) used in the s
Plcasc ratc the cxtent to which the involv‘L iy
utilization of data collection (ogls by pulling ? tick “\»

given below corresponding (o the level of 3/o£1rcu<1:c ' \‘ e
e r_agn—g scqlc 1= very poor, 2=poor, 3=fair, 4 i

holders j
CrS in the schoo] review

00l review.

ment of participants and

o ftem e
_Rating scale

3] | The degree to which {he school involve  all S |4 3@1

_ | stakcholders in the review process :

A | Parents R i

B | Community

alitechers = 0 00 ——————

D |Students % TR SRy B e = S

E | Board management ' & 5o

3.2 | Instrument of data collection e

F | Questionnaire ; ; : g

G Interview } R

H Obscrvation s

Part Four: Design priorities for action and action planning

The following arc statement which explains about the school priorities
plan  and the involvement of stakcholders in the process of
determination. Please, rate the extent to which it is practiced in your
school by putting a tick “¥” mark in thc boxcs given below.

Usc rating scale; 1=very poor, 2=poor, 3=fair, 4=good, 5 = very good

Rating scale
514|321

No | Item

4.1 | The oxtent to which the stakcholders participate in the need
identification/ prioritics

42 [ To what extent the relevant of criteria/procedures that arc
uscd in prioritizing nceds

4.3 | To what cxtent the prioritics are
objectives and targets in the action plan ———
4.4 | The extent to which the action plan in(:luc!c:.s lc:l(:;n' Hllzl‘l(,‘;:l(l-‘:;
indicators of success, timeling, responsibility Andicos

translated to specific

address the prioritics
4.5 | ‘The level of integration of different t

argets ol the plan
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Part Five: Monitoring a |

nd Evaluation
The following items are the key iss
SSUcCs Lo be consid 1
sidered in School D
“aw : C
- s utility, monitoring and eyl
your judgment by sclecting the degree of

Plan implementation, resource epme

uation plecase show
agree . =
| 5 agreement from rating scale (1-5) and
put a tick mark “N” in the boxes provided use; 1=g

SC I=strongly disagree, 2=dj
% v § sagree, 2=disagree
3=undccided, 4=agree, S=strongly agree , :

No Item O i
__ Rating scale
A ol Implementation {estids s e | - 1 21D | J 25 L
A ) VT O '.” - "" __‘. : — .
Sl I'he degree to wln(..h discussion made on the draft of SDP EEA S
by sector community
o STl 7\ N ,-AA:'-- . 5 e .
549 §chool implement all activities within its limited period of e [
ROme
5.3 I'he school plan implementation meets the objectives of the | I
school
c e oxlc e L
5.4 I'he extent to which the local issue of cducation is
_addressed.
55 The extent to which the quality of teaching and ]Eé-l["llil]g‘ Y
are improved
13 Resource utility TEE
5.6 Utilization of human resource (management teachers
B | sludentsete) | |
5.7 Timely the availability of financial resource for the !
implementation of plan. '
5.8 Timely the availability of material resource for the plan ’
; implementation o !
9.9 Parents and communitics are involved in day to day | ; i
BN Fschool operation . IR SAST -, = LT A =
C Monitoring and cvaluation fyec
510 | The extent to which timely monitoring and evaluating Plan E
; : ; |
. liscamedout e R |
5.11 | The degree to which the result ol monitoring and | 1
cvaluation is carried out before the problem arisc. 3 I ‘
5.12 | The extent to which monitoring and evaluation is carrice Pl l
out after the problem oceur okt s i § |
; ' o it walus s carrie !
5.13 | The degree to which monitormg and cvaluation 1s I : ‘
! outl by internal evaluators SRt e P v R
e “-"—'_,'_—‘ o i . » j; ; - :
5.11 | The degree to which the monitoring and cva | | I
carried out by external evaluators : il o I i
T g . results ol montorng and | |
5.15 | The degree to which the results I foed 7

evaluation be used 1o take COrrective S
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what arc the major problems of Evaluatj
« valuation ang Monitoring?

12-.

What are the solution you for warde

d for the above pProblems

oo o

Part Six:  Problems Regarding (o School Development  Plan

Jmplementation practice

This part consists of thce problems in (he implementation of school

devcelopment of plan formulation process. In your opinion to what extent

the issuc arc addressed at your organizational level I=strongly disagree,

2=disagrce 3=undccided, 4=agree, 5= stlong,]y agree

| No Item ‘Level of practice |
_ _ 5 @ | 3 lioH
6.1 Lack of rcliable data for the analysis ol School | f '
Development Plan formation ;
6.2 | Failurc to prioritize School Development Plan
| activitics |
163 _/\lgs_cn(,c of ﬂcxlbll_lt_y of lcudcrs doh :
6.4 | Lack of commitment by the 1mpk,mcntmﬂ bodics
6.5 | Abscnces of the involvement of students in
planning I
6.6 | Lack of community participation in the School |
| Development Plan formulation AW N L

6.7 | Lack of cffective mtcmdtmn of budget dnd Pldﬂ R 415

6.8 Shorldwc of cxpertisc  and  training manual
/guidclincs

6.9 | Work load of tcachers |
6.10 | In adequate knowledge and/or experience about i
School Development Plan actlivities

0.11 | Failurc to sct meaningful and verifiable
6.12 | Lack of clear delegation in the zong, woreda and i

| schools

Largets |

e

that you encountered while

(5. 31 : e . major problems
13. What arc the J I Plan in your organization

implementing School Development
a.
b.
©;
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6.14. What solution can you for warded for these problems
a.

b.

&
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APpendices B

purpose

This questionnaire is designed { aclic
g 0 practice the school development plan

implementation process in sccondary school of Bale zone

The information gathered thr IS st ' '
ge through this questionnaire will be used for the

academic rescarch only and treated confidentially. Henee, your genuine

contribution and relevant information will be essential for the success of
this study. Therefore, please respond to all questions provided in this

instrument complctely and honestly.
Direction

~ No nced to write your name

~ Don’t consult others when you are answering questions.

~ IFor multiple choice questions plecase answer by putting a tick
mark “\” in the boxes provided.

~ Qive concise responses for open-cnded questions.
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Part One:
General Information

1.1. Namc of your woreda
Name of your school

Please put a tick «y»
on the spgee c
1C spacce Provided afier cach questiong

[RZ S e A. Male | | :
° B. Female [
[BSE Age

A. 16 or below 16 YGArs . S| B
: + 16 - 20 years [ e G
§ - 2Hbeye
above £
1.4. Educational Back ground
AR ot [ ] B. 100 []

1.5.  Your position in addition to the [ormal l¢

Student council [

arning in school

Discipline committee A
Club lcader [

School improvement commitice I

S SR e

Il other specily
1.6.  Have you gel any training on school improvement planning?
B> Yes B. No
IL7.If your answer for question number 1.7 is “yes” please list down

the major arcas or topics covered on the training?
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Pa
The area of school review It Two

The following arc the are: By,
'h 8 a of OTganization / school re

view
lernal

= - ()r l_h(: N )

s ol internal ¢ . ! current
Sl aland ex Cnvironment Wcakness -
identify issuc of cxternal . €SS and strength
identify iss #ternal opportunitics ang threats
plecase rale the extent vhich i ie :
Plca Lo which i jg Practiced in your organization /

& o T () & D ac

school by putting a tick “N” mark in (he boxes give

1= very poor, 2= poor, 3= fair, 4= good, 5=

=

No | Item

n below.

very good

&Lting scale

S|4|3 |2 |1

2l ’Ihc_‘ extent to which the school / organization cxternal
review of the current status.

2.2 | The extent L(). Whlch the strength and weakness of
school/ organization is identified

2.3 | The cextent to  which  the organization /school
weakness and strength ol management is identified.

24 | The degree to which review of school environment
condition identified.

2.5 | The extent to which reviewing government policies and
prioritics.

2i6BINThc ~  cxtent to  which assessing  community
participation.

2.7 | The degree to  which reviewing the cexistence of
resources.

I 7 ms - organizali "school review arcas
2.8. Pleasc list down the problems of your organization/ of sch ¢
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The following are statement about

p v ] stakcholde
process and the instruments (tools) used in LhdL
Pleasc rate the extent (o which the

utilization of data collection tools by

S W
S In the schog] review
' ¢ school review,
1nv me ici
olvement of pParticipants and

pU[ling a lick «\]n :

1 > 5 me )

given below corresponding 1o the level of your : ark in the boxes
your agreement.,

Use raling scale 1= very poor, 2=poor

; 3=f’di]', 4=good, S=very ¢
No ) Yy good
Item Rating scale
BRI Lhe degree to which the ' school v e R
: . : mvolve all
stakeholders in the review process
A Parents
B Communitly
C Tecachers
D Students
E Board managcement
3.2 | Instrument of data collection
F Questionnaire
3 Interview
H Observation

Part Four: Design priorities for action and action planning

The following are statement which explains about the school prioritics plan and
the involvement of stakcholders in the process of determination. Please, rate the

b2}

extent Lo which it is practiced in your school by putting a tick “Y” mark in the
boxes given below.

Use ratling scale; 1=very poor, 2=poor, 3=fair, 4=good, 5 = very good

No | Item Rating scale
5|14 |3|2 |1

4.1 | The extent to which the stakcholders participale in
the need identification/prioritics

4.2 [ To what extent the relevant of criteria/procedures that
arc uscd in prioritizing nceds ‘
4.3 [ To what extent the prioritics arc translated to specific
objectives and targets in the action plan
4.4 | The cxtent to which the action plan includcjs c!cur
strategics, indicators of  success, .‘t‘lmclmc,
responsibility and cost to address the pI‘lOI‘lll(,]b‘ —
4.5 | The level of intcgration of different targets of the pla
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list down that th 10Fitias i
Plcasc L the prioritjeg ldentified by your
Gl | L S Organization /
S school.

e i i

e

pPart Five: Monitoring and Evaluation

The following items are the key issucs T .
Plan implementation, resources utility, monitcsr?mdc
your judgment by scleeting the degre ring

red in Schogl Development

and evaluation please show

Co
put a tick mark “N in the boxes prov]d(fdair:ﬂr;cm from rating scale (1-5) and
3=undecided, 4=agrce, 5=strongly Ao ¢ I=strongly disagree, 2=disagree
| H Riltmg scalc ]
Al [implementation issues . — — " [FSRracHio
5.1 The degree to which A e g | |
by scclor commun(;tl_: dlele&lon made on the draft of SDD : _.-‘._._;
5.2 - | School implement all activities Wilhmm--— — 1
e time ; E
553 'The school plan 1mpl<‘m< ntauon meets ll_ﬁ:_ébju ‘tives of the | | |
s 'school- e 1 |
5.4 The extent to which the local issuc “of education is : Rl
_____ addressed. |
B3 The extent to which the quality of teaching “and | lcarning R e |
| arc improved e ;
B Resource utility e S e e
5.6 Utilization of human resource (management teachers N
students etc) PN c 7l
5.7 Timely the d\’dlldb]lll‘\f of financial resource for the| IS
| implementation of plan
5.8 Timely the availability of malterial resource for the pl(m
implementation NN - e |l R,
9:9 Parents and communities arc involved in day to day £ :
school operation g , ! A |
C | Monitoring and cval 1lu(mon L o AR, s | B | o] |
5.10 | The extent to which timely momlormu and wa!uatmg, Plan .
| is carried out plais e e i A s i
SAINE e d(glcc {o which the result of monitoring and ' ‘
cvaluation is carried out before the problem arise
MS.]Z*— The extent (o w hich monitoring and cvaluation is carricd
| out after the problem occur bl el L A Tl . -
5.13 | The dc ;;,IL(‘ to which moml(nm" and evaluation is carricd | :
out by internal cvaluators o i
5.14 | The deg gree 1o which the monitoring and cvaluation 1s | |
o (.d!_rl(‘d out bv(\Lcrnal L‘\’d]l.ldtolb _ i i —t-
5.15 | The dc{.,r('(‘ 1o which the results ofs:::munm;, ¢ | |

L | evaluation be used to t take correc clive measure e
thl are the major problems of Evaluation 1 and monitoring:
a.
b.
e
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What are the solution yoy for o :
= arded for {he above problems

% — T S
d.  «
— = e

Part Six: Problems Re

qal'ding (0] \;(‘,Il ] ) ( ( ) 1
A i % < mp CanlaLlOl’l

addressed at  your organizational

of plan formulation process. {

al cxtent the issue are
2 1S (&

] e = o

| cvel 1 strongly  disagrec, 2=disagree

3=undeccided, 4=agree, S=strongly agree.

=

No Item

Level of practice

S|4|3|2]1

6.1 [Lack ol rcliable data for the analysis of School
Dcvelopment Plan formation

6.2 | Failure to prioritize School Development  Plan
activitics

6.3 Abscnce of flexibility of leaders

6.4 | Lack of commitment by the implementing bodics

6.5 | Abscncees of the involvement of students in planning

6.6 | Lack ol community participation in the School
Development Plan formulation

6.7 | Lack ofl cffective integration of budget and plan y
6.8 | Shortage of expertise and training manual
/guidclines

6.9 | Work load of tcachers
6.10 | In adcquate knowledge and/or expericnce about
School Development Plan activitics

6.11 | Failure to set meaningful and verifiable targets

6.12 | Lack ol clear delegation in the zonc, worceda and
schools

SN Tailent if N ‘nlinge
6.15. What arc the major problems that you encountered while implementing

School Development Plan in your organization
a. o T R e L
b.
A
6.16. _What solution can you for warded for the
a.

sc problems

<

@
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Interview Queslions [or Personne
Officers, Worcda Education Office
Il

w

o

9

Appendix-c

RS0 ders >
or Personne] of Zone Education

(WEQ), school Supcrvise.

How do you Support Sccondary schools (g developed implement the
school development plan?

Did you approve (check) the school deve

Do you belief that the sccondary

Development Plan?

lopment plan

school hag cffective  School

How do you monitor and evaluate their progress?

To what extent do you provide feedback on the school development
planning?

In what way did you support the school (o achicve the intended
objective of the plan?

Is cnough training is given for the stakcholders regarding the school
development planning?

What arc thc major problems you have obscrved in the school
development/improvement planning process?

A ‘ms?
What arc the solutions you suggest for the observed problems

1 3 st ‘cgarding about
10. Is their any ideas, reccommendation and suggestion regarding &

N ‘ o>
the issuc of school development planning:

Thank you for your collaboration
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Dabalee D

Yuunlvarsiittii Finfinnee

Kollejjii Barnootg

Mum
mee Barnootag Kaarooraa fi Bulchinsa

Gaffannoowwaan Boardii Leenjii Gandaatii fj

Gamta matii barsiisootatiin qutamuu/deebiuy

—_—

Kaaroora Quddina mana barnmsa irrag maal hubaty?

. Mani barumsa sadark: aa kaaroora F
2 € aa 2ffaa kaaroora bu’y gabeessa ta’e gaba

jetani amanta gababdu?
3. Walitti dhufeenyi Barata, Baraiisia i matii guddina hojii mana
barumsa kessatti gaba maal fakkata?
4. Madaalii i gamagammaa kaaroora gnddina mana barumsa keessatti
akkamiti gqooda fudhatu?
5. Haala kamiin galma gahiinsa kaaroora guddina mana barumsatiif
gaargarsa goluu?
6. Kaaroora guddina mana barumsa gophcessuu keessatti hirmatanii
jiru?
7. Qoppeessuu kaaroora mana barumsatiil Leenjii fudhatanii jiru?
8. Rakkoo ijoon kaaroora guddina mana barumsa keessalli mul-
dhatu/Laltan/maal [a’a?
0 el eyl - aali?
9. Furmanii rakkoo kanaaf isiin laatan maali:
AL irai-ibE satiiff akka
10. Yaanii biroo isiin kaarocora guddina mana-barumsatil &

waligalatii gabdan yoo jiratce yaa ibsamuu.

Gargaarsa Nuu gotaniif

Galatoommaa
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observation Checklist

This checklist u

rescarcher regarding to the schog) de

SCs 1o collect information throuy

gh obscrvation by the

velopment planning process
No Items Yo T
5 N \ N 3 Z = : :

1 |Is their School Development plap N your organization
(School)

2 | Docs the plan state the gencral strategic mission, vision
of the organization /school

3 |Is the plan indicate general and specific objective of the
organization/school

4 |Is their action plan for School Development Plan in your
organization/school

5 |Is the action plan contains standards; indicators

: responsibilily targets time frame and monitoring and
cvaluation stratcgies?

6 | Is there reporting system monthly, quarterly, six month,
annually i

i Is there any discussion on  school development

- )
: roCCss?

planning p ’ o

8 |Is their any school development plan /improvement
plan committce discussion documents
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Interview  Questions for
Education and Training Board Membe

il

V)

6.

=~

8.

9

Appendix-D
P. . Ubreaya
arent  Teachers Association (PTA)
rs (KETB)

Kebele

What do you understand by the school development plan?

Do you belicf that the sccondary school have e

[fective school

development plan?

To what exte i r
¢ tent did you create close relation with students

tcachers’, parents o cnhance the school activitics?

How do you involve in monitoring and cvaluation in the school

development plan?

e A& i 7 3 & : .
In what way did you support the schools to achicve the intended
objcctives of the plan?
Have you participate in the school development planning process?
Have you got training regarding the school development planning
process?
What arc the major problems you have obscrved in the school
development /improvement planning process?

What are the solutions you suggest for the obscrved problems?

10. Is their any other ideas, rccommendation and suggestion

regarding about the issuc of school devclopment  planning

process?

Thank you for your collaboration
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Appendix - g

Observation Checklist

This checklist uscs to collect

Information through observation by the

rescarcher regarding to the sch lopment Planning proce

ool deve

SS
= = _§es No
I |Is their School Development Plan in your organization

(School)
—
2 Docs the plan state the gene

n s ral strategic mission, vision
of the organization /school

3 |Is the plan indicate gener

al and spccifie objective of the
organization/school

4 | Is their action plan for School De

velopment Plan in your
organization/school

5 |Is thc action plan contains standards;
responsibility targets time frame and
cvaluation strategics?

indicatlors
monitoring and

6 | Is there reporting system monthly, quarterly, six month,
annually

i Is there any discussion on school development planning
process?

8 | Is their any school development plan /improvement plan
commitice discussion documents

108



Declaration

hiS thCSiS iS llly ()l'lglllﬂl WOl'k “llld ll‘dS 1.of been prescnled ill any other uni i
I ) lVEl'Slty
alld ﬂ" sources Of lIlﬂtCI‘lﬂlS USC(l 10(‘ ﬂl(! tiw::is h‘JVQ bL‘L‘!l duly acknowledocd
t=]

Name:

Signaturc:

Date of Submission:

This thesis has been submitted for examination with my approval as a university

advisor

Name:

Signature:

Date of Approval:






