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ABSTRACT

The purpose of this study was to establish preliminary
criteria for designing an appropriate Znglish course for the
Yared Music School. To achieve this, the existing English
programme of the school was assessed; questicnnaires,

interviews and teaching materials wereﬁﬂso used.,

Concerning the existing English programme, the results
revealed little or no correspondence between the English
syllabus of the school and the textbooks in use, both in
terms of objectives and contents. More over, it was also
found that to a large measure neither the syllabus nor the

textbooks corresponded with the needs of students.

Question raires were distributed to subject teachers, studen@;
graduates of the Yared Music School and their employers in which
they were asked to indicate the degree of importance of macro-
skills and language activities in their respective contexts.
>tudents were ssked to show the frequency with which they were
required to use macro-skillSand languaze activities in lesrning
other music subjects in general and in learning 6 selected
corurses of the school, They were also asked to rank 10
selected topic areas of interest they like to be engaged in
in their Znglish classss. The results indicased that for most
of the four subject groups, the receptive skills, listening and
rzading, were regarded as the most important, Next to them,
writing was considered important, followed by speaking in both

academic and gccupational contexts,

Similarly, the most important and or frequent language

activities involved the receptive skills. On the whole, the



findings showed that for acadamic purposes the important

langusge activities within each macro-skills were: aj}

reading-instructions, textbooks and handouts b) writing-

taking notes from lectures, and writing answers to exams

and writing about composers and copositions, ¢) listéning-

understanding discussions and recordings and 4) speaking-
9

esking and answering questions in class, Most.these results

were reaffirmed by both teachsr and student interviewees.

Concering the ranking of the topics students unanimously
ranked the arts as their most favourite topic and politics as the

least,

For occupational purposes the most important language
activities for the students were: a) reading books, journals,
and news papers b) writing notes from books and Jjournals and
from lectur#s on seminars and work shops, c) listening-
understanding lectures and recordings anid%peaking—singing

songs and participating in dialogues.

Finally, teaching materials were presented to the Brd year
students for four weeks. After that questionnaires were distri-
buted to them and interviews were conducted with randomly
selected students of ths szme group in order to identify their
attitudes towards current language teaching techniques. The
results indicated thet the students had positive attitudes
towards pair and group work. An interview was also conducted
with the director of the school who intim: "ated that the school,
within its financial limits, was willing to make material as

well as financial support awsilsble to enrich the English

language prosrarme of the schoc]
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CHAPTER ONE
INTRODUCTION

As stated in the curriculum of the school (1984), the
Yared Music School was first established in 1949 inthe then
Hailesilasie I Theology College today called the Natural
Science College of Addis Ababa University. At that time, it
was not recognized as a music training institution. It was
run by voluntary instructions, and the music courses were
also given to interested students as additional subject.
After passing through many ups and downs, the Yared Music
School was establisked es a self-contained music training
institution in 1968, though music subjects and high school
subjects were taught side by side in the school for sometime.
Since then it has been, and still is the only music training

institution in &sthiopia.

The yared Music School is one of tkhe two vocational
schools, th2 other being the Arts School, administered by
the Ministry of Culture and -ports Affairs. In the school,
students are trained for four years in playing musical
instruments and in studying other music courses such as Theory
of Music, Ethiopian History, sthiopian Folklore Solfeggio,
Music Teacher Zducation, History of lusic, Conducting and
Choir. In the school's curriculum, it is also stated that
each student should specialize in one of the following
"Modern" musical instruments: Double Dass, Cello, Clarinet,
Violin, Viola, Oboe, Piano, Trumpet, Frenchh orn, Baritone,

Trombone, and rflute. All these subjects are taught in

cos/



English, English is also given as a subject throughout the
four academic years. It is taught for half an hour, three :

times a week,

According to the rules and resulations of the school,
students who join the ¥ared Music Shhool are those who have
an
successfully completed grade ten and have/interest in music,

The school accepts both male and female learnerse.

l.,2. Statement of the Problem

It is generally agreed that the rationale for a langusge
course that aims at facilitating the teaching and learning
of other skills should be worked out thoroughlly so that it
helps students achieve their educational goals. In designing
such a programme, Dubin and Olshtain (1986:5) argue that it
is essential first to answer the questions "-~-who are the
learners? Who are the teachers? Why is the programme necessary?
Where will the program be implemented? ' Hom will it be
implemented?"., The anéwers to these key questions provide a
reasoned basis for the subsequent processes of syllabus design,

material writing, classroom teaching and learning mnd evaluation.

Accordingly, tﬁere is a stated English language syllabus
in the curriculum of the Yared Music school (see Appendix 11).
However, there is neither a rationale upon which the syllabus
has been determined nor- any teaching material specifically

designed in accordance with the syllabus.,

The teaching of English is carried out mainly using the

English for new Ethiopia series for grades 11 and 12 and other

v v wF



materials adapted from different textbooks. Most of the Music
subject teachers, however , complain that their students are
poor in their English in comparison with the proficiency level

expected of them for the study of music subjectse

This inadequacy might be attributed to the lack of
established criteria in designing the English course of the
school and the inappropriate content of the general English
course books used in the school. Therefore, the purpose of
this study is to attempt to develop préliminary criteria for
designing an appropriate English language programme fér the
Yared Music School. To this end, the study aims t§ seek

answers to the following questions.,

l. On what bases, if any, are the objectives and the
syllabus of the English course of the school
determined? What are the basic sources of data

used in designing the course?

2. What if any, are the major drawbacks of the English

course for the school?

3. ¥What are the needs of students in learning English
in light of their music profession? What guiding
criteria can be employed in organizing contents
and learning experiences for the course? (These
include information on communicative and learning

needs of the students).



4. On the basis of the answers to the above questions,
what kind of preliminary criteria can be developed
for designing an appropriate English course for
the Yared Music school? ‘

1.5 imgortance of The Study.

It is obvious that designing an appropriate course helds
a central position for the success of any educational programme.,
Thus, unless the course is founded on some rational basgés, it
is likely that the determination of objectives and syllabuses,
the seiection and organizetion of teaching materials as well as
the appropriateness and coverage of the course would be decided

arbitrarily.

Parficular.ly in the Ethiopispcontext, where course
syllabuses and textbooks are revised and changed without any
sound grounds and systematic procedures (Feleke Besta 1990:112),
this study has an obvious importance for those who design
Bnglish programme for the Yared Music School. The results can
be used in revising and improving the existing Engl¥sh course

and there improving . music education in the school.

In addition, Haile Mehari (1989:55) recommends that ESP
teaching materials are suitable for technical students in
Ethiopia rather than the general English (the English for the
new Ethiopia series). Thus, by implication, the study may
possibly be used as a spring-board for designing appropriate

English course for other vocational school$in the country.



l.4, ILimitations of The Study.

The researcher is well aware that it would have been
better to extend the némber of government establishments and
to include non-government establishmentSwhere the Yared
Music 8chool graduates are employed in order to inérease the
number of employee and employer subjects for the study.
Moreover, it would have also been better, to test students'
proficiency progresgafter presenting the sample teaching
materials, However these were not possible in this study

because of time and financial constraintse.

1,5, The Scope of The Study.

This research is an attempt to establish preliminary
criteria that can be used for developing an appropriate
English programme for the Yared Music School on the data
collected from 22 teachers, 65 students and the director of
the school in 1992/93 and 22 y%red music school graduste
employees and 6/the1r employers who are at the present
working in four governmental establishments in Addis Ababa,

Therefore, this study is restricted to these subjectf.

1.6, Definitions Of Terms

1.6.1. Appropriate: The term refers to the suitability

of an English course to the needs of a group of learners in
terms of objectives, syllabuses, contents, methodologies and

coverage.

1.6.2. Course Desiesn: It is used here as defined by

Hutchinsmaand Wateks (1987:65) as, "--- the use of the

i tion available to i



syllabus, to select, adapt or write materials in accordance
with the syllabus, to develop a methqblogy for teaching those
materials and to establish @valuation procedures by which

progress towards the specified goals will be measured,”

1l.6.4. Learning Needs: The term is used here as defined

by Hutchinson and Waters (1987:61) to refer to "e-- the

needs, potential and constraints of the learning situation and
|

students knowledge, skills strategies and motivation to learn

1.6.5. ESP (English for specific purposes): It is used

as defined by Willmott (1987:110) "-—- English as a vehiclex

for some occupational, vocational {and) or academic purpose."

1.6.6. GPE (general purpose English): The term is used

as defined by Widdowson (198336) to refer to an "---educational
operation of IZnglish which seeks to provied learners with a
general capacity to enable them to cope with undefined ¢-

eventualities in the future."

sl



CHAPTER TWO

REVIEW OF RELATED LTERATURE

For a language course %o be taken as amn apprepriate
programme for a given context or purpose, it has to be
designed on some reasoned bases. As Wallace (1991:141)
argues, "Every course should have a ‘rationale' that is te
say a reasoned eEplanation of what kind of course it is,

and why it has been designed in the way it has.”

Such rationales are obvieusly those facters which
need to be taken inte account in the process of course
desigg, and which directly or indirectly influemce the
success of alanguage teaching program. Many researchers
in ELT, for insfance, Dubin and Olshtain 1986, Hutchinson
and Waters 1987, Mc Denough 1984, Rubinsém 1991, Widdewsen
1984, and Yalden 1987, have the view that the main facters imn
designing an appropriate language programme are mainly derived
from the academic and/er professional purposes for which
the language is needed, the theories that underlie language
-nd learning and other factofs related to the teaching add

learning situation.

Particularly in situations where students have specified
reasons in learmning English, the underlying criteria for
planning a sound language programme basically emerges from
the purpeses and the analyses of learners needs. In other
words, as Hutchinson and Waters (1987:53) state.

If learners, sponsors and teachers know

why the learners need English, that awareness
will have an influence on what will e~ "~ . _
acceptable as reasonakle content in the

language course end, on the positive side,
what potential can be expleoited.

u s/




This implies that the rationale for designing am

appropriate English course for music students is likely
to be derived frem the mmsic specialism it self, the
prpbable relationships between learning music and learning
language, the analysis eof the needs of music learmers and
other factors that influence the teaching and learning

situatien,

2.1 Musgic Specialism and Language.
In order to develop a sound English language course for

a group of learners, it is necessary to expkeit all the
available and feasible reseurces that facilitate language
teaching and learning. Especially in areas where students
need English for study or professional purposes the student's
field of study itself could be one of the ceurses of
infermation. In such contexts Flowerdew (1986:126) receommends
that "...course designers need to undertake task analyses

of the intellectual gbilities empleyed in the activities of
the specific purpose of their learners, and then relate
thes€ to what is known about the intellectual abilities of
the good language learner "Accordingly, in order to design
an appropriate English language course for music students,

it is important to review the music study se as to expleit

the intellectual ability inveolved in music learning which

might facilitate language leyarning.

In music education students are trained in different
branckes of music discipline. Leonnard and House(1959:164)

clasgify specialized music education as follows:
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There are four fundamental branches

of specialized music educationm:
performance, composition and theeory,
musicolegy and music educatione..e.

Further more, there are many side

areas and special combinations within
these fields, one may become a symphony
player, a professional conductor, a public
school music arranger and so on.

In training students in these music subjects, the use
of language is unquestionable., In this regard Swanwick and
Taylor (1982:9) alse say that in misic education, "We can

<
do a great deal more thanﬁbften manage to achieve in the

development of a vocabulary, a workshop language that enable
us, where neceasary, to talk with one another about music

itself. EKnowing ‘'it' is our real goal and our language

o,
must serve this aﬁl: ‘Thus, the language course for music
students should be designed in such a way that it enables the

learners succeed in their field of study.

Therefore, the languace course for music students should
take into acceunt the student's educational aim. Leonhard
and House (1959:2-3) also argue that "All aspects of the music
program should be considered as means to musical development
of the pupils and never as an end in themselves." The
language course for such an academic purpose is obviously
classified under the English for spedific purpose (ESP)

purpose
btather than what is commonly kmown as general/English (GPB).
In this regard Johns and DudleyEvanse (1991:306-07) alseo say
that "It is our contention that all courses in specialized
language and practice fall under the English for specific
purposes rubric. "Moreover, Hutchinson and Wabers(1987:19)
alse assert that, "ESP .... is an sppreoach to language

teaching in which all decisions as to content and method are
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based on the learner's reason for learning."” Hence the
language course for music students is likely to be designed
according to the processes and procedures in Esp course

designe.
2.1.1. Some Important Parallels between music and Lahguage
In order to design an appropriate language programme for
a group of learners who need English to succeed in an academic
or professional purposes, it is important to consider the
possible parallels and common features between student's

field of study and language, if any.

Such parallels have important contributions for
designing a corresponding language course for students who
h,ve a specific purpose inlearning English., Widdowson
(1984:185-86) and RObinson (1991:38) also recommend that it is
important to exploit the methodologies and the cognitive styles
employed in the student's discipline when designing a language
course for students in specific purposes contexts. Thus as
Flowerdew (1986:129) argues, "Once the two sets of intellectual
sbilities [intellectual ability in the academic discipline and
language abilitjﬂhave been established and related one to the
other, then they should be able to contribute to the design
of courses which it is to be hoped, will be more appropriate

to the needs of our 1earners.”

Therefore, when designing an English language programme
for music students, it is essential to consider existing perallels

and common charactenstics between music and language,
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There are some obvious common features between music and
language. The main relationship between music and languzge
can easily be derived from the very nature of both., Accc rding
to Wardhough (1972:3) language is a system of arbitrary vocal
symbols used for human communication. QQEespondingij Squire
(1952:25-6) observes that

Music utilizeg sound and groupgof sounds which
ordinarily symbolize nothing 2nd which,

Dh351callx are made up only of air in motlon.

Music is a kind of language, then not a-

conceptual language of concrete word gymbollzation-
but a non-conceptual language of abstrdct

sound patterms.

From the above definitions of both language and music
various similarities can be drawn. Firstly, both music and
language are made up of sounds. Secondly, these sounds are
arbitrary. Thus, in both music and language, in most cases,
there are no direct relationships between the sounds and the

meaning they refer to.

Thirdly, both music and language use abstract rules of
sound patterns to express meaning. In this case, in regard
to language, Wardhough (1972:3) says that, "The sound system
of a language allows a small number of sounds to be used over
and over again in various combinationS to form units of
meaning. "Similarly Newman (1967:29) sugsests that numerical
sounds are made by regular vibrations and are also organized
in time (the longs and shorts of rhythm ) and in an'aural ' -

'space' (the highs and lows of melody).

Fourthly, language is expressed and understood according

to its structure, content, context, parslinguistic features,
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etc In a similar manner, Leenhard and House (1959:153)

assert that the production and reception of music involve

the ability to pereeive and to follow meloéy, to perform

with good intonation and to produce beautiful quality

of tone. However, as the arrangement of linguistic elements

in a language depends on the agreement among the speakéra, the
sound arrangement in music depends on the understanding between

music performers and their listeners.

Finally, Both music and language are means of humam
communication. Im this case, particularly referring to music,
Borroff,(1976:185-86) assebts that "although music ean neither
portray nor communicate verbgl concepts, it can parallel such

ideas with aypropriaterﬁyﬁhmic and energy content.,”

Language and music, however, differ in some respects,
Firstly, as opposed to language, in music emphasis is given teo
the repetition of sounds-fecondly, in language meaning is
understood from verbal expeessions. Where as in music as
Leonhard and House (1959:87) suggest, meanings are understood
by associating music with images, memorkes of specific feelings,
moods, stories and scenes.

2+1.2 ILearning Language and Learning Music.

In designing an ESP programme, it is important to analyse
the relationship that might exist between the intellectual
ability empleyed in the teaching and learning process of both

special field of study and language. ©Scholars like MC Donough
(1981:34), Stern (1983:310), and Munsell and others (1983:261),
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for instance, recommend the need fer identifying possible

parallels in_'spectro-motor skills® learning and language
learning. Hence, when developing a language programme for
music learners, it would be logical to draw the major
paralledd in the learning processes of both music and Ysnguage.
Brumfit (1984:90) also says that "If language is primarily
facilitative, language teaching methodology should activate
the facilitative function withreference tofome thing “Werth
facilitating" Widdowson (1983:103) alse adds that "It would seem -
more reasonable to suppose that learning will be effectively
promoted if the learner engages the particular style suited te
his or her extra-linguisticg purpose.” Hence in designing a
language programme for music students, it would be logical te
identify the pessible parallels in the learning process of bota
music and language., It is true that both music and language
sre skills., Language learning involves the ability in the four
skills (listening, spesking, reading and writing and other
communicative skills). Similarly, Leonhard and House (1959:117)
assept that music learning involves the skills of listening
performance and music reading. This similarity imply that both
language and music seem te be learnt in similar manners.
Kuppuswany (1984:110) also asserts that "All skills involve o
similar processes of learning.”

It is generally agreed that the musical skills and
language skills are found in two different hemispheres of

human brain., Hemming(1982:124) claims that musical skills exist in

ooo/



the rizht hemisphere where as language skills are located

in the left hemisphere. However, in pedasozy the important
point is not the existancd of the skills in d€fferent
hemispheres, but the interplay of the two in the teaching
and learning process. Yule and others (1992:267) also argue
that, a "... skillful performance in virtuall; any area is a
combination of knowledge, emotions, experiences and physical
sensation, and so could hardly be the province of one or
another hemisphere even if they were highly specialized.”

As Hemming (1982;125) explains in education, "The ideal is
that all the functions of each mode (hemisphere) should be
educated and reinforced so that the brain will respond in an
appropriate way-almost always a mixture of functions- to

whatever situation the brain's owner is faced with."

This is especially true of both langu=age and music

learning. Hemmine (1982425) states that

The hemisphere containing the speech centef

is quite capable of producinz words and

stringing them together in to sentences

but, if speech is to be pleasant and human,

words are not enoush. We need intonation,

emphasis, and these are mediated by the

other hepmisphere.
This suggests that, although the acquisition process of musical
skills are thousht to take place in different hemispheres, the
process would be more éffective when the learning of both music

and language reinforce one another.

Accordingly, in current language teaching the importance

of using music in teaching lansuages has been recomended by



= 15 <

many scholars. for example, researchers like Parker (1969),
Mc €ready (1976), Maly and Maulding (1987) recommendmBusic

as an adjunct to language instraction. Phe assumpti ehind
this recoﬁgndation seems that music is an important tool in

facilitating language teaching and learning.

In addition, some studies on the relationship between
music and foreign language learning have indicated important
correlation between musical talent and foreign language
learning ability. Blikenstaff (1963) and Brutten and others
(1985) have conducted a relatively similar studies and have
found that student’s talent to disé&minate pitch has some
positive effect upon his or her ability to learn a foreign

langueage.

2.2. Needs Analysis.

As discussed earlier, (see 2.1 above) the language
course for music students islikely to be categorized under
EoP rubrics. In 55P analysing learners needs is an essentiel
part of the course designing process:Holmes (1981:10) also
states that "Needs analysis is the dsparture point where ESP
leaves the methods of the stand@ré general English course
and adapts a student centred approach."

. ) ) are
In current ESP course desigzn there/two interpretetions

of needs: product (goal) - oriented anl nrocess-oriented

analysis of needs.

o-o/



2.2.1. Product-Oriented Needs Analysis

The product-oriented interpretation of needs is the
earlier d&evelopment in 55P course design, It is poughly
termed as "target language needs', 'target situation needs'’
and communicative needs.' <The main lim/géglysing learners
needs in terms of goals is to identify the functions the
learners are required to do with the language they learn add
to use this information as the basis of the language programme.
In this regard Munby (1978:218) also argues that, "--- where
the purpose for which the target language is required can be
identified, the syllabus specification is directly derivabke
from the prior identification of communication needs of that
particular participant or participant stereptype. "In other
words, it is based on the view that if students are taught
the communication ability they need for their academic or
occupational purposes, they can easily cope with their target

situations.

Based on this assumption, different attempots have been
made to develop a systematic model for collecting and analysing
needs in terms of goals. ‘or example, Richterich (1973),

Van Ekx(1975), Munby (1978) and Xichterich and Chancerel (1980)
have formulated different models for analysing the communiéation

needs of learnérs for designing language courses.

cos/
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Anong these models, Van Eks, 'Threshold level' (1975)

and Munby's (1978), communicative needs processor have widely

been used in the area. Trim (1987:39) says that "TRreshold
level specification provides the first thorough-going,detailed,
multidimensional specification of communicative objectives

for a group of learners in the functional-notional aporoach
embodied in the model. "On the other hand, the model deveboped
by Munby (1978), in Mc Donough's (1984:3) words, "——--- stands
out as a major landmark in the development of 3SP." The model
consists of detailed set of procedures for identifying target
situation needs in relation to participants, setting, medium,

topics, etec.

Different sources are recommended for gathering information
about target situation needs MC Donough (1984) and Hutchinson
and waters (1987), for instance, suggest that information
about target needs can be collected from learners, teachers,
institutions, sponsors, and analysis of student@s field

study course books.

However, it is generally agresd that designingan ESP
programme in light of goal-orienteﬂintefpretation of nedds
has some ob'vious drambacks. Firstly, it implies that if
students'haﬁe definable communication functions-specific
purposes in learning English-it is possible to develop a
course by analysing information about target needs from
other sources such as subject teachers and sponsors, even

without consulting the learners. Thus MC Uonough(1984:37)



argues that in product oriented-needs analysis both the

goals and learning processes are likely to be determined
by views of others such as sponsors, learning institutionm,

political and governmental considerations.

Secondly, such a goal-orinted interpretation of needs
hardly indicates what the learners and their teachers have
to do to arrive at the predetermined ends. As Hutchinson
and wWaters (1987:63) argue "Analysis of the target situation
can tell us what people 'do' with language. What we also
need to know is how people 'learn' to do what they do with

language.”

Finally, product-or¥nted interpretation of needs presumes
an equation between what is to be taught and what is to-be
learnt. ¥Widdowson (1984:194) argues that such an analysis
of needs is based on a' mistaken assumptiod that "--- tagget
needs equal teacher input equals learner intake equals
target needs. "Thus it is obvious that what is taught is
not necessarily equal to what is learnt. It is also true
that the attainment of a language programme is influenced by
factors related to students attitudes and the potential of
the teaching and learning situation. 17‘husfs, these arguemments

have paved the way for the development of process-oriented

interpretation of needs.

oo/
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2.2.2. _Process-Oriented Needs 4nalysis

Compared to the product-orﬁhted needs analysis, the
process-oriented interpretation of needs is a recent development
in Z3P course design. It has become aninfluential aspect
of ESP course design in the early 1980's, This aspect of
needs is roughly referred as gonstraints . (Munby 1978),
means analysis (Holliday and Cooke 1982), process-oriented
needs analysis (wWiddowson 1984), and learning needs (‘Hutchinson

and Waters 1978).

.The main issue in process-oriented needs analysis is
that ESP learners need not only what to do with the language
but also need the means to arrive at the level of what they
do with language. In this regard widdowson (1984:178) states that
the proééss—oriented needs analysis refer to what the learners

need to do to actually acquire the language.

Accordingly, thes process-priented interpretation of
needs 1s used for identifying what the students bring to the

teaching and learning situation and the potential of the

teaching situation itself. MC Donough (1984:36) states that:

#hat the learner brings, as an
indvidual, to the situation can
be seen as being of two kinds.
Firstly,(s) he may bring further
goals and add to 'what' is being
taught and learnt. Secondly,s
(he) will bring an experience of,
and an attitude to the learning
process itself which will of
course affect 'how' material is
learnt.
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Thus, in current approach to ESP course design learners

needs are analysed both in terms of product as well as in
terms of process. Yalden (1987:80) claims that, "The
concept of needs analysis has been extended to include
the identification of communicative requirements, personal
needs, motivation, relevant cparactekaics and resourCés
of the learners. "Therefore, inarder to design a sound
language programme, it is essential to analys# needs both
in terms of products and process¢Waters (1988%:35) also
recommends that, "The term 'needs' must be interpreted as
embraciing both main kinds-language learning needs as well
as target language needs.”

The information about learning needs is mainly derrived
from the learners and the potential of the teaching and
learning situation.Hutchinson and waters (1987:63) have-’
developed a framework for analysing needs both in terms of
product and process. Lhe framework prowidesthe techniqmes
of identifing thy the learners learn the language, how they
learn better, the available resources to carry out the

programme, who the learners are and where and when the course

will tske place.

ees/



2.3. ESP Course Design

2.3.1. Historical Development of ESP Course Desgign

Basically ESP course design is not a new movement in
EIT., It is rather an extension within the Znglish language
teaching. Its origin goes back to the late 1960's. The
major factors for the origin and development of ESP in
English language teaching are the unprecedented developments
in world science, technology and commercesend new movements
in the field of linguistics, psychology and applied-linguistics,
Hutchinson and Waters(1987:8) also state that "The growth
of ESPy....., Was brought about bya'i':ombination of three
important factors: the expansion of demand for English ®e¢
suit particular needs and developments in the fields of

linguistics and educational psychology."

There are underlying assumptions behind these changes.
Firstly, the dramatic changes in the fields of science and
technology, as widdowson (1983), Howatt (1984), MC Donough
(1984) and Hutchinson and Waters (1987) suggest, created
the need for teaching languages within a short possibletime.
In this regard, MC Yonough (1984:1) also asserts that "...
ESP programmes are typically imbued with the sense of upgency
from the time constraints frequently imposed by learners and

their sponsors.”

The major changss in the field of linguistics was &
the shift from learning language as a set of rules towards

learning language as a set of functions. Butchinson and



waters (1987:7) say that this was based on the view that

", .. if language varies from one situation of use to another,
it should be possible to determine the features of specific
situations and then make these features the bases of the
learner's course." Regarding the changes in educational
psychology they state that, "Learners were seen to have
different needs and intereéts, which would have an important
influence on their motivation to learn and therefore on the
effectiveness of their learning.” Thesecﬁangeéicombined
together and brought about a new trend in languege teaching

pedagogy, i.e. communicative language teaching.

5ince its inceoption in “nglish language teaching, ESP
course design has passed through different developmental
stages. Hutchinson and Waters (1987) divide these developments
of &3P 'into five, based on the emphasis given at each stage:
Register analysis, discourse analysis, skills and strategies

analysis and learning-centred approach consecutively.

The register analysis was based on the assumption that,
widdowson (1983:28) suggests, there is a special language for
different disciplines. Thus, the course design process focused
on the identification of grammatical and lexical items |
in a given discipline through frequency rate. On the other
hand, in the discourse analysis more emphasis was given to
the understanding of how sentences: are combined to produce
meaning. ©Similarly, designing a language programme on h
the basis of tafget situation analysis was based on the

assumption that teaching the langusge functions required in
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the target setting would help learners to sdequately perform
tasks in the target situation. DMoreever, the aim of developing
a language programme on the basis of the skills and-strategies
was te acquaint the learners with the skills and strategies

they emploey in their target situations.

In all fhese, more emphasis is given te the identification
of language functions rather than language learmning precess,
Hutchinson and Waters (1987:63) argue; "... language ‘use' is
only part of the story. We also need to know about language
learning "Accordingly, the learning-centeed approach gives
a fairly equal emphasis to both language use and the process

of language learning.

Generally, in the developmental stages discussed above
there is no clear demarcation between the end of one stage
and the beginning of another. They are rather interlinked.
They also have direct implications te the approaches of the

process of course design.

2e3e20 Apprggcggigo ESP Courge Design

As is true to other branehesof English language teaching,

in ESP the process of course design plays a centeral roléa to
make the programme appropriate to the teaching context. Brumfit
(1983) and Littlewood (1992) suggest that the main aim

of a course design is to make objectives, syllabus ', materials

and classroom activities consistent with the view of language

4
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What must be insisted upon, e..

is the importanceof recognising

that the effectiveness of an

apppoach, wherever it may be

located on the specificidy

spectrum, depends on establishing

a principled relationship between

course design and methodeology.
Thus, im ESP course planning whether the course is a
'common-core' or 'subject specific' one, the important
point is the extent to which the contents and methodologies

are integrated within the programme.

In addition, ESP courses are also designed on the
basis of contents (tepies, structures, and functioms),
skills (language skills and learning skills and method
(processes and procedures., Hutchinson and Waters (1987} alse
identify three approaches to ESP course design: language-centred,
skill-centred and learning-centred approaches. However,
the former two approaches can be catagorized under Widdowson's
(1984) 'goal-oriented approach' and the latterqass process-
oriented ones., Accordingly, 'contents','skills' and 'language-
centred' are likely to be grouped under goal-oriented approaches
to ESP course design. On the other hand., method and learning
centred approaches roughly refer te the process eriented

approach,

2e3%42+1. Goal-oriented Approaches to ESP Course Design
As disucssed above, in goal-oriented approaches to
ESP course design the content of the course are mainly
determined by linguistic elements and topics either in terms

of language forms, skills, or in terms of funétions. However,



Widdowson (1984:180-81) argues that "If we assume that
our language description must directly 'determine' course
content then in both cases we adgpt a goel-oriented approach

to course design and focus attention on ends rather than means."

As discussed in section (2.2.1) above this approach is based
on the goaii—oriented interpretation of needs. It is based

on a 'mistaken assumption' of equating teaching and learning.

In addition, the approach hardly tekes in to account
situational and methodological factors that directly influence
the attainment of the goal of a language programme. MC Donough
(1984:37) also argues that "--- clerity about goal is not
the same as clarity about the means of ge%ting there. ¥We
cannot simply regard the product as a specification of the
process of learning and place it whole sale into a class room

context.”

Different course designing models have been developed
for designing ESP programmes in terms of goals: particularly
the models formulated by Van 2K (1975) and Munby (1978)
discussed in section (2.2.1.) above are well known in the
area. Although these models provide, systemstic procedures
for organizing what is to be taught, they give less room
for the integration of 'how' language is learnt in the process
of course planning. These argumants. brought about an

alternative approach to ESP course design: the process-oriented

approach,



2.3.2.2. Process—oriented Approach to ESP course design

The process-oriented approach to B3P course design

tekes into account the dynamic nature of teaching and learning
process in all the phases of course design process. Hutchinson
and Waters (1987:78) also says

We have argued that the course

design process should be much : -

more dynamic and interactive.

In particular, factors concerneé

with learning must be brought
into play at all stages of the

design process.

They suggest that factors related to learner's need and the
teaching situation need to be considered in the specification
of syllabuses, materials development, application of methodologies

and evaluation procedures.

In this aporoach some scholars, on the other hand, give
primary emphasis to the process of learning rather than the
goals. In this regard Breen (1984:52) states that "An
alternative-orientation[%rocess-orienteé] would prioritise
the roukitself, a focusing upon the 'means' towards the
learning of a new language. "In accordance with this view
the following model in which the means are emphasized over

ends has been developed.



Means Analysis Approach

Needs lleans
Analysis Analysis

(investigating

local features)

means for over coming
'constraints' exploiting
local features

syllabus specification

Y

Evaluation

Syllabus adjustment

Bvaluation

~yllabus 5§3ustment
&

Figure 1. A means analysis Approach to E3P course design

(Source Holliday and Cooke 1982:35)

In this model factors that are related to 'learning needs'

are taken into account at all the stages of course design
processes and also during the implementation of the programme

itself. However, the language needs are considered secondary

Thus it is argued that both what the learner will

eoo/
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have to do in the target situation and how they 'learn' to

do what they do with the language 4nfluence the achievement

of a programme. Hutchinson and .aters (1987:63) thus recommend
that "--- both target situation nesds and learning needs must
be taken into account" at all the phases of the language
programme. Based on this view they develop the followimg
learning-centred model in which both the target situation

needs ani learning needs are equaly emphasized in course design.

!

identify learn

eTrs

A\

Theoretical views Analyse [Theoreticall
of learning learning views of
situation lsituation| |lanzuaze
]
identify attitudes/wants R
potential of learners identify skills and
------------- S mowledge needed
identify needs/potential/ to function in the
constraints of lesrning/ target situation
teaching situation

«rite syllabus/materials
to exploit the potential

—1 2valuationké— of the learning—situationf"*ﬁvaluation

in the acquisition of the
skills and knowledge
required by the target

situation

Figure 2. _A learning-centred &posroach to course design
(Source Hutchinson and saters 1987:74).
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The model provides a guiding framework for the specificatiqn
of both the target situation needs and learning needs of a
group ofgfgggg?g% Znglish in both Z=7 and general 3Znglish
contexts. In the first stage of the model (see fig. 2 above)
the theoretical views of language and learning are identified,
and the target situation and learning situation are also
analysed. The theory of learning and the analysis of the
learning situation are combined to establish the attitude/
wants and potential of the learners, and to identify the
needs, potential and constraints of the lcarning and teaching
situation. On the other hand, the analysis of target situation
and the theoretical view of language are used for identifying
the skills and knowledge required in order to function in
the target situation. In the third, all the information
collected through learning situation and target situation
analyses are coaverted into syllabus content and/or teaching
materials for exploiting the potential of the learning situation
in teaching the skills required in the target situation,
Finally these are evaluated and then the process would be
recycled for the adjustment and readjustment of the coumse

in accordance with the needs of students which may vary in time.

As the arrows in the figure show, in the model, course
design is considered as sn ongoing process. Moreover, as
white (1988:19) comments the model shows 'equal concern'

with: 'what' and 'how' students might most effectively Rearn.



recent of all studkes in the area is the one conductzd by
Haile Mehari (1989). However, this study is also limited
to the investgation of the attitudes of technical school
students and their teachers towards the use of ESP teaching
materials. The study indicates that both subjects studied

have positive attitudes twwards Z3F teaching materials.



CHAPTER THREE

METHODOLOGY

The purpose of this descriptive study is te develop
preliminary criteria for designing an appropriate English
course for the Yardd Music School. This section eof the study
deals with sampling procedures and description of the

res-arch instruments employed in the study.

2.1« Cheosi Subiject

In the Yared Music School English is taught as a subject
at the four academic levels., When conducting this kind of
study on such an engeing programme Dubin and Olshtain (1986:27)
recommend that it is essential to investigate the existing
curriculum and sydlabus, the materials in use, the teachers,
the students and the resomrces of the programme., They alse
add that it is important te assess governmental and other
labour agencies in order to collect information about the
importance of the language for employment purposes. Accordingly
the existing English language syllabus of the scheol, the
teaching materials of the present English course; all teachers
of the school whe use English as a medium; all but first year
students in the school; the director and 25 graduates who are
currently working in different gevermmental establishments in

Addis Ababa and their empleyers were selected subjects for

this study.

All subject teachers who teach in English were included

in the study for two reasons. Firstly, they are fairly small
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believes that this sample size is ad@quate and valid. Gradugtes
were selectcd frem governmental depart:zments. The researcher
was informed that the Yared Music School graduates are more
often employed in the Ministry of Education and the Ministry
of Culture and Sports Affairs. The graduate empleyees in the
Ministry of Education usually teach misic either in the
elementary or in the high schools. Those who teach in the
elementary schools reported that they teach in Amhariec,

On the other hand, those who teach in high schools =maid

that in high schools music is a co-curricular acfivity only
fer v@luntary students, seldom requiring the use of English

for teaching and learning music.

As a result the subjects of this study are graduates

wvhe are currently working in different departments of the
Ministry of Culture and Sports Affairs in Addis Ababa. However,
in order to enrich the findings some graduates who are employed

in the Addis Ababa City Hall were also included in the study.

As research related to course design are complex, Mc-
Donough(1984) and Hutchinson and Waters (1987) recemmend
the use of more than one instrument. Thus, to make the research
more relikable, three instruments were selected!questionnaries,

interviews, and teaching sample materials.

Questionnares were filled in by all the subjects, exluding
thd director of the school, Interviews were conducted with {
randomly selected students, with 4 randomly selected subject

teachers as well as with the director of the schoole
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TABLE 1: STUDENT POPULATION IN 1992/93 ACADEMIC YEAR
BY ACADEMIC LEVEL AND BY S:iX

Level

Sex I II II1 v TOTAL

FEMALE 10 9 10 ” 26
34,5 39,.1% 30.2%| %8.9%

MALE 19 %rA 23 J1 o7
65.54 60.9% 69.7%| 61.1%

TOTAL 29 D3 33 18 103

100% 100% 100% 100%

TABLE 2: STUDENT SUBJECT POPULATION BY ACADEMIC LEVEL AND

BY SEX
LEVEL

Séx 11 III Iv TOTAL

FEMALE | 9 10 ? 26
39.1% 30. 3% 38.9%

MALE 14 23 11 =8
60.9% 69. 7% €1.1%

TOTAL 23 55 18 7%
100% 100% 100%

ooo/
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Finally, sample teaching materials were selected and
adapted on the basisi&nfermation gathered through student
questionnaires . Hewever in consideration of the relevance
of the teaching materials te the students, a topic based
material was alse takem from an international course Book and
presented with a slight adaptation. Om the whole, in selecting
and preparing these materials ideas were taken from Harmer's
(1983) The Practice of English Language, Hutchinsoen's (1988)
"making materials work in ESP classroom” and Mountford's (1988)
"factors influencing ESP materials production and use" ELT
Documents 128 ESP in the classroom. The materials were taught
te the fd year students for four weeks. The aim ef teaching the
sample material was to find out the attitudes of students
towards different classroom organization in an English lessen.

(The teaching materials us:d are reproduced in Appendéx 13).

The third year students were selected for presenting
the sample materials for three main reasons. First, they are
relatively larger in number. Secondly it is believed that
they are relatively more at @ase to attend classes consistently
than the 4th year students, who are usually pre-occupied with
their graduation t sks. Thirdly they have better knmewledge

and experience about their vocation than the 2nd year students,

ooo/



3,2, Oonstruction and Bistribution of the Questionnaires.

For students and teachers two different types of closed
questionnaires wa2re prepared. The teacher questionnaire had
two headings. The first asked teachers to indicate the degree
of importance of the four macro-skills. The second consist_.ed
of 19 items and focused on the importance of language activities
for students in learning other music subjects. The items in
both groups were prepared to comprise some of Munby's (1978)
"Taxonomy of Lanzuage skills"™ and "Language activities" (for
Munby's Taxonomy of language skills see appendix 12). Teachers
were asked to indicate the degree of importaace of language
skills and language activities for their students using five
scales ("definitely not very important," not important” not
sure "impertant" and: defintely very important "(see Apperdix 2

for teacher questionnsire),

The student questioonsire was divided into four mein
sections. The first three sections focused on the communications
needs of students. The first consisted of four items on the
performance of M acro-skills. The second part comprised 19 items
on the frequency of using the language activities. The items
in these two sections were the same as the items in the teacher
questionnaire. <This was purposely done in order to cross-check
similarities and differences in the responses of the two subject
groups. More over, students were also asked to show the feequency
with which they use the 19 items discussed above in connection

with six selected subjects taught in the school. The subgects



are; Major Instruments, Theory of music, Solf€ 3zgio, Music
History, Ethiopian folklore and Music Teacher Education. COf
these courses, except Bthiopian Folklore and Music Teacher

rd th
Equcation which are taught at 3 and 4 vear levels only,

all the other four subjects are taught throughout all the

four academic levels. For all the items discussed above, student
were asked to indiceate how often they used the languege skills
and activities in learning their vocational subjects, using

five scales: (rarely=C-15% sometimes =16-35%, frequently=36-65%,
generally = 66-85% and almost always=86-10C%). These scales

are graded in order to help students understand the differences

between the scales.

The fourth part consisted ten different topics. <Students
were asked to rank the topics according to their interests.
These topics were included in the questionnaire, because it is
argued that "—=——- even on &oF courses it has some times been
found that students are more interested in content out side
their own specialized areag”(Cook 1983:331)., <he questionnaire
for both student and teacher subjects were first tried in a
pilot study. Then they were revised with the help of four
music subject teachers. Important changes were made on some
of the items. Thus related items like "ask questions" and
"answer questions "and reading "textbook" and "handout" were
tut together as "ask and answer questions in class" and "read
textbooks and handouts". ©ome new items were also added. (For

the original and revised questionaires, see Appendices 2 and 3)s



-“-0-

Then the questionnaires were distributed to 74 studepts
and 25 teachers, Students were givem explanations and
clarifications en the instru-tions and items believed te cause

difficuities -«

The student questiomnarfes on the teaching materials

taught consisted 2% items. First, students were asked to
show how they "liked" the lessons using c.al1eg§ "dislike

very much","dislike,” "net sure", "like" and "like very mucHl.
Secondly, they were asked to evaluate the lesseons in terms
of difficulty using scales: "very difficult", "averarge”,
"easy", and "very easy". (see Appendix 10). The items in
the questionmaire were prepared in light of Hutchinsem's ang

Water's (1987) "Learning needs check-list".

Two similer types of closed questionnaires were prepared
for graduateemployees and their employers. Here both subject
groups were asked to indicate the degree of importance of the
macro-skills and 15 different langusge activities using scales
"definetdly net very impertant", "not important”, "not sure,”
"impertsnt"” and "definttely very important”., The items in
these questionnaires were prepered with the help of an

administrator im the Ministry of Culture and Sports Affairs,

(For the questiornaires, see appendices 8 and 9). Here both

subject groups were also asked skmilar questions for parallel

considerations.

oes/
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¢3¢ FPreparation and Administration of Interviews.

Non-directive interviews were prepared in Amharic and
conducted by the researcher himself, The interviews were:
conducted in Amharic inerder te get free,minhibited and clear
responses frem the subjects. All the questions were epen-ended.
They were prepared for teachers, students and the director
of the school, For this, of the 22 teacher subject, 4(18.2%)
teachers were randomly selected. For students, two sets of
open-ended questions were prepared. Each consisted/%gve
items. The first set of gquestions were related to the first
student and teacher questionnaires. For this interview, 6(9.2%)

students,two from each academic level, were sslected randemly.

The second set}gzestions were prepared in order to collect
information on the teaching materials taught. For this 3(10,3%)
stadents were randomly selected from the Brd year students.
Generally, the interviews for teachers and students were
organized as a summary of the cuestionnaires and to find out
variables which were not observed in the gquestionnaires, The
interview for the director of the school alse consisted five
open-ended questions. The questions mainly emphasized the
background ¢of the school English syllabus and the availability
of teaching facilities, and resources for teaching English in

the school. (For all the interview questicns see Appendices
4,5,6 and 7).

see/



CHAPTER FOUR
FINDINGSAND DISCUSSIONS

4,1. The Bxisting English Course of the School

As already stated in chapterl(seel.2) in the Yared
Music school, English is taught as a subgect for four years
for half an hour three times a week. At present the course
is given by the writer of this paper. In the§School curriculum,
there is a stated English syllabus (for the syllabus see
appendix 11). However, there are no teaching materials
specially developed in light of this syllabus. In the school,

=

English is taught by using Znzlish for New Ethiopia: pupil's

Books for grade 11 and grade 12. These textbooks were

selected because students join the school after completing

at least grade 10,

These textbooks are used as follows. The pupil's book
for 11 is divided into two parts. The first part is taught
in the first year where as the second part is used in the
second year. ~imilarly, the grade 12 textbook is also divided
into two-the first part for 3rd year students and the second
for 4th year students. In addition, sonme supolementary
materials were also adapted from other sources especial}y

for 3rd and 4th year students.

It is stated in the curriculum of the school that the

objectives of teaching Inglish are:
to
1. To teach students/sneak, reag write and understand

English;

2. To teach students to communicate and get experience;
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3., To teach students how to write a report and present
soeeches (see Ap-endix 11).

On the other hand, the objectives of teaching the Z=nglish
for new Zthiopia series (grade 9-12) including the two
textbooks currently used in the school, are: to help students
use the language for understanding the basig Marxist coneepts
of class strugiele ,to enable them to engage them selves in
the material production of the Zthiopian society and to heip
students learn the skill of scientific research and investigation
for the satisfaction of the material, cultural, psycholggical
and spiritual needs of the society (Mazengia Mekonnen and

others 1979:1)

The Yared Music school Znglish syllabus content comprises:
'English phonology' 'pronunciation, situational Znzlibh'’
structure', comprehension and report writing. (¥or the

detailed contents of the syllabus see appendix 11.)

The grade 11 textbook consists of 30 units. Of these,
20 units mainly focus on reading comprehension, vocabulary
and gramm@¥, The other ten are revision of structures a
and one unit deals with letter writing. The grade 12 textbook,
on ths other hand, comprises. 25 units. These are 18 revision
units, 5 reading practices and2 structure units. =zach of
the 18 revision units is sub-divided into reading comprehension
vocabulary and structure sections. The five reading practices
provide authentic texts of poems and passages extracted from
different sources. Zach reading practice is followed by

writing exercises. The first two focus on sentence linking
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exercises. The next two deal with paragraph arrangement
practices. <The last one focuses on paragraph writing. The
two structure units provide exercises for two grammqr’items.
On the whole, as Mazenggia Mekonnen and others (1979:51)
state the resding passages and vocabulary items in both
textbooks are meainly prepared from high school subject areas.
Finally, adapted matiiials for 3rd year students deal with
a

letter writing where /the materials for 4th year aim at

paragraph and essay writing.

4.2, Teacher westionnatrfes

In this study in analysing all the questionnaires omn
communicative ne=ds,of the five scales given to each item,
the first two scales were added together with the third one.
Similarly the third scale z2nd the last two scales were added
together. Thus, if the sum of the first addition outranked
the second one then the item was considered less important
or less frequant and vise versa. If the results of the two
side are equzl then ths ifem is considered important or

frequent.

4.2.1. _ZBreakdown of leacher Juestionnai¥es

Of the 25 subjects studied, 23(92%) returned the
questionnaire. Among these, one subject returned the questionnaire
incomplete. <+he information about the teachers who coreectly
completed the gquestionnaire is summarized as follows:\

Nationality: Ethiopians= 21, Foreigners_1
wuelifications: MA=15, BA 2, Diplome= 5, other —---

service (in years): 1-5=8, 5-10 =12, 10"= 2_
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4,242,

Analysis of the Responses

4,2.2.1 Macro - Skills

Teachers were asked to indicate the degree of the importance of the four macro-Skills:

listening, speaking, reading and writing.

The responses are reported in Table 3 below.

Table 3: TEACHER RESPONSES ™V THE IMPORTANCE OF TANGUAG. SKILLS
]
Degree 6f Importance
1 S .. i S ... Total
N % 1 % . 1.% N % LN % N % i
Macro-Skill
Listening . » 9 40,9 151 59.1 22 1100
Spe aking 2, ok 42 S4.5 8| 36.4 | 22 |100
Reading 12 54.5 10| 45.5| 22 |100
Writing 2 9.1 18.2 2 9.1 9 | 40.9 51 22.7 ] 22 j100
Key. N= Number of respondents 3= not sure
1ls definitely not very important 45 important
2= not important 5= definitely very important

ceed



As shown in the table, the majority of the respondents
(59.1%) gave primary importance to "listening." A significant
number of respondents (45.%) reported reading to be definitely
a very important skill in teaching the school courses,
According to the responses given, speaking was third in terms
of its importance. Of the four language skills, "writing"
was considered most important by the least number of respondents

(22.%> L]

Similarly, when the responses are compute@ in terms of
over all importance, the receptive skills (listening and
reading) outrank the productive skills (speaking and writing).
Thus, compared to speaking and writing, which were con$idered
kmportant by 90.9% and 63.6% of the respondents respectively,
each of the receptive skills listening and reading were

considered important by all the subjectse.

4,2.2.2,  Langusge Activitie:

s = e

Peachers were next asked to indicate the degree of
importance of language activities selected under each macro-
skill, Table 4 below provides the degree of importance ¢ .

the subjects assigned to each language activity.
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TABLE 4: TBAGHBR RESPONSESTO THE IMPORTANCE OF LANGUAGE ACTIVITIES

Degree of Importance

2 3 4 Total
i

I. Reading Activities % % N % N % N % N % _
l. Textbooks and il

handouts 4.5 2 9.1 11 50.0 8 36,4 | 22 ]100,
2. Other books and

Journals 9.1 - 13.6 | 11 50.0] 6 27.3 | 22 |100.&
3+ Instructions 1 4,51 11 50.0| 10 45,51 22 100@0!
4, Music analyses 9.1 2 9.1| 12 | su.6] 6 | 27.3] 22 3
5. About composers and |

compositions 4 18.4 10 45.51 8 36.4 | 22 | 100.1
II. Writing Activities :
6. Hotes from lectures 5 22.71 10 45,51 7 31,8 22 lOO§Q§
7. Notes from recordings 18.2 3 | 13.6] 12 s4.6] 3 | 13.6] 22 1oo
8. Notes from books and R

journals 9.1 31.8 3 13.6] 10 55,5 22 1 100.C

ooo/



Contelelsls

- i
Degree of Importance §
oo fpomn 'V'.-M'-l - ,,‘5
3 4 Total |
ooooooooooooo 1 ME
N % N % N % N % N % N %

9. Answers to exams 1 | 4.5 4 118.2) 13| 59.1| 4 |[18.2 | 22 |1c0.UY
10, Music analyses 1 4.5 7 SLe8 1 2 9.1 12| S54.6 22 |16C-4
11l. About composers and §

compositions le | 4.5 8 | 6.4 8| 36.4| 5 |22.7 | 22 [100.D
ITII, Listening Activities
12. Instructions 3« | 15.6 1 4,5 14| 63.4] 4 |18.2 | 22 939
13. Recordings 2 911 4 | 18.2 10| 45.5| 6 [27.3 | 22 |100.3i
A4, Discussions 1.| 8.5 2 9.1 9| 80.5| 10 [45.5 | 22 | 99.5i
15. Songs 4 | 18.2 14] 63,6 4 |18.2 | 22 |100.0
1iv, gpeaking Activities
16, Ask/answer questiong 18| 81.8| 4 [18.2 | 22 |10C.0
17. Dialogues 2 Oell 1 4,51 3 13.6 14| 63.6| 2 9.1 | 22 | 9%9.9
18, Music appreciations 1 4,51 1 4.5 12| 54.6| 8 |36.4 | 22 |100.0|
19. Singing songs 2| 9.1} & 18.2 8| 36.8| 8 |36.4 | 22 |100.1

4
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A, Reading Activities

Under reading, five activities were given. These were
reading "textbooks andHandouts ", "otker books and journals",
"instructions"”, ¥music analysis" and "about composers and
comppsitions. "The findings reveal that reading "instructions"
out rank all the other activities in theoategoryin terms of
primary of importance. 45.% of the respondents said that it
was a definétdy very important activity. According to the
responses given in the table, reading "textbooks and handouts'.
and "about composers and compositions "were the second in terms
of importance and followed inorder by reading "music analyses
"and "other books and journals." JIn general as shown in the
table, all the reading activities were considered important

though the degree varied.

Be WYWriting Activities,

Under writing, teachers were asked to show the degree of
importance of the following six activities in teaching other
subjects: writing "notes from lectures", "notes from recordings”,
“from other books and journals", "answers to exams""music

analyses" and "about composers and compositions”.

A brief look at the table indicates that of the six
activities writing" notes fpom lectures" and "answers to
exams" were equally first in the degree of their importance,
followed by "notes from recordings”", "about composers and
compositions, "music analyses", and "notes from books and

journals" in that order,

v»oo/



C. Listening Activities.

Teachers were asked to indicate the degree of impkrtance
of the following listening activities: the ability to listen
T " “to "instructions", "to take notes from
recordings", "to understand discuséions", and to listen to

"sonzs"e

When the activities are analysed in terms of over all
importance there is a relative uniformity in the weight
assigned to the four listening activities. Thus, the first
important activity,‘iistening to discussions"” was supported
by 85.4 % of the respondents where as the least important
listening activity was the ability to listen to and "take notes
from recordings "(72.7%). Hence, the over all picture of the
activities under listening shows thag all the activities are

roughly equally important.

B. Speaking Activities

Subjects were asked to show the extent to which the
ability to "ask and answer questions in class”, "participate
in dialogues", "orally appreéciate music" and''sing songs" were
important in teaching other subjects. According to the
responses given in the table (above), in general terms of
importance, 100% of the t%?hers save importance to the
ability to "ask and answer questions "followed by " appreciate
music orally "(90%) and" paittcipate in dialogues " and'sing
songs" (72%)each). However, compared to the ability to

"appreciate music orally"” and to "sing songs" which were



considered definitely very important equally by 36.4% of the
respondents, to "ask and answer questions in class" and to
"participate in dialogues" were considered definitely very
important only by 18.2% and 9.10% of the respbndents

respectively.

4,2.3, Summary of Results

The findings from the questionnaires completed by subject
teachers can be summarized as follows. In general, the majority
of the subjects assigned primary importance to the receptive
skills "listening" and "reading" than to the productive skills
"speaking" and "writing." With respect to the Macro-skills the

order of importance was listening-reading-speaking writing{

The most important reading activities were reading
"instpuctions", followed by Wtextbooks and handouts™, and"
Bbout composers and compositions". The most important writing
activity was writing "notes from lectures" followed by
writing "about composers and compositions", "answerg. to exams"
and "notes from recordinss"”. Although the variations were
relatively low, the more important listening activity was
listening to "d&iscussions". The second important listening
activity was the ability to listen to and "take notes from
recordings”, On the other hand, the ability to "ask and
andwer questions in class" was most important speaking activity,

followed by the ability to"appreciate music orally.”

ooo/



4,3, Student Questionnaires

4,3,1, Breakdgwn of student Questionnaire

5

Out of a total of 74 students €nrolled in the 2nd, 3rd,
and 4th year academic levels of the school in 1992/93, 68
(91.9%) returned the questionnaire. Of these 2(2.9%) students
from the 3rd year and 1{1.5%) student from second year filled
in the questionnaire incorrectly. These were rejected. Hence
the analysis is limited to the complete responses §iven by
65(87.8%) subjects. The personel information about these

respondents is given in table 5 below.

oos/



TABLE 5: PERSONAL INFORMATION ABOUT STUDENT RESPONDENTS.

53

| INFORMATION h
LEVEL CADEMIC LEVEL BEFO
Sex AGE OINING THE YARED FIRST LANGUAGE
N SIC SCHOOL
Female ‘Ma.le | 15=20 [21-25 |25+ 11 12 , 12+ Amharic Other
8 15 16 5 1 B 1 p 20
II 40% 60% | 80% 15% | 1% 4o%l s55 1 5% 100%
III 8 19 14 11 2 he s 26 1
26.6% 70.4%l 51.90%] 40.7%| 7494 44405 55.64 93.3% 3. 0%
v B 11 5 13 " 11 17 1
38, 95 61.1% 27.84 72.2% 38. %% 61115 oty 4 1% 5.6% ]
totel | 23 42 35 |22 |3 B2 pr |2 (53 2 |

sas ¥



4.2.2. Analysis of student responses.

The responses given by student subjects were tabulated
in two ways. First, the responses of three groups of students
were separetely tabulated by academic levels, Then, these
were computed together fnd tabulated again. The aim of the
latter tabulation was to identify the general picture of needs
perceived by students in the school (see Appendix 1), However,
to avoid unnecessary repetitionthis analysis madnly focused on
answers given by students 6f each academic level without

ignoring the combined responses.

4,3.2.1. Languaze needs in general
4.3.2¢1e1, Macro-Skills

Students were asked to indicate the frequency with which
they were required to use the four language skills (listening,
speaking, reading and writing in learning other subjects.
Student's answers are given . in Table 6 below. Generally,
the majority of the students agreed that they most feequently
used the receptive skills, listening and reading. However,
for 2nd and 3rd year students "listening" was t'e most
frequently used language skill whilé "reading" was claimed to
be used frequently by the 4th year students. On the other
hand, the majority of the students in the three categories -
unanimously reported that they more often used "writing" than
"speaking". Generally, according to student's responses macro-
skills were frequent in the order:listening-reading-writing

and speaking,
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and "notes from lectures" are the most frequent activities
for the majority of the students followed by writing " notes
from books and journals" "about composers and compositions"
and "music énalyses" in this order. Of all the writing zcti
activities, writing "notes from recordings" is rather the

least frequent activity for the majority of the studenmts.

Ce Listening Activities,

The responses to the listening activities revealed that
the majority of the students in eacﬂ category more often
listened to "instructions". However, they differed in their
performance of the other listening activities. Thus, for the
majority of 2nd year students listening to "recordings" was
the second most frequent activity followed by "discussions"”
and"songs". For the 3rd year students, liskenigg to "recordings"
and "discussions" were the second frequent activities followed
by "songs" where zs for the 4th year students listening to"
"discussions™ was the second frequent activity, followed by

"recordings" and "songs" in.that order.

D, Speaking Activities

Students were asked to indicate the extent to which they
"agk and answer questions in class", participate in dialogues)
Tappreciate music orally"” and "sing songs". The most important
observation to be made is that with the exception of "asking
and answering cuestions in class", which most of the students
perform, all the other spezking activities in the category

are less frequent. Compared to the 4th year students of whom
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the majority only sometimes carriedout these activities, the
2nd and 3rd year students claimed to perform these activities
relatively with high frequency. Thus, the frequency of
performance of the speaking activities, excluding "asking and
answering questions in class", is as follows: for 2md year
students in the ordér: "singing éongs“- "appreciating music
orally", -and-participating in dialogues"”, for 3rd year
students" singing songs", and - "participating in dialogues™
and gppreciating musiei.orally” (with equal fepequency) and
for 4th year students: "participating in dialogues" "singing

songs" and‘éppreciating music orally".

4,3,2.2, Language Activities in Terms of Subjects Taught.

I. Major Instruments.

gtudents responses to items related to language activities
in terms of learning "major instruments" are ziven in Table 8

under the four macro-skills belowe.

A, Reading Activities

The responses in the table reveal that generzally the
majority of the students less frequently carry out the reading
activities in their major instrument classess. In partic;iar,
the majority of the 3rd year students (51.9% =85.2%) "rarely"
perform any of the given reading activities., Comparatively,
however, the 2nd and 4th year students o ten do reading
activities in learning tkheir major instruments, In terms of

frequency, reading "other books and journals"™ and "textbooks
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and handouts" are the most frequent activities for 2nd year
students follewed by "music analyses", "instructions" and "
about composers and compositions" in that order. For 4th
year students, on the other hand, reading” ifnstruction'

is the only more frequent activity for the majority of the
students (55.6% of the subjects).

B, UYWritins Kctivities

Subjects were asked how often they were required to
write "notes from lectures", "notes from recordinss”, "notes
from books and journals","answers to exams", "music analyses"
and "about composers and compositions"., The most important
point about t-e responses is the low frequency of all the
writing activities., Most of t:e students reported that they

less often use all the writing activities in that category.

C. IListeninz Activities

A breif glance at the responses given to the listening
activities shews that the majority of the 2nd year students
more often used the listening activities in their major
classes., As opposed to the 2nd year students, the majority
of the 3rd and 4th year students reported that they "rarely"
used any of the listening activities. Fof 2nd year students,
listening to "instmuctions" and "discussions" were the most

frequent activities, followed by "recordings" and"songs".

D. Speaking Activities

Students were asked to show how often they were required

to use the following speaking activities in théir "major
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"participating in dialogues", "appreciating music orally"
and"singing songs". As shown in Table 8, the majority of the
students reported that they less often used the speaking
activities in their major classes. Especially 59.%% of the
3rd year respondents claimed to "rarely" need the activities,
The majority of the 2nd year students, on the other hand,
ageeed that they frequently" ask and answer questions" in

classe.

II. Theory of Music

Students were asked how often they were required to use
language activities in learning Theory of Music., Their
responsés are reported in Table 9 under reading,writing,

listehing and speaking consecutively below,

A, Reading Activities

As shown in the tablegithe majority of the 2nd and 3rd
year students reported that they most frequently read " text-
books and handouts", where as most of the 4th year students
claimed that they more o ten read "instructions . On the other
hand, the second frequent reading activity for 2nd year
students i¥f reading "other books and journals" followed by
"music analyses", "instructions" and"about composers end
compositions”, A significant number of 3rd year students
(about 11 or 40.7%) reported that they more often read "music
analyses" and"instructiond. In addition , for the mejority
of the 3rd year students, except reading "textbooks and handouts",
all the other peading activities in the category were relatively
less frequegfa The %ecbﬁﬁ Preguert roadipz zctivities fer the

/
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majority of the 4th year students was reading "gextbooks and
handouts", followed by reading "other books and journals",
music analyses " and "about cogiposers and compositions" in

that order.

B, Writing Activities

As shown in Table 9, for 2nd year students writing" answers
to exams" fabout 60%) is the most frequent writing :
activity, followed by "notes from books and journals" (55%),
"notes from lectures" and "music analyses" and "notem from I

recodings” and Bbout composers and compositions" in that order.

A notable exception about the third year students is that
most of them less frequently perform the writing activities.
As compared to the other activities in the category, they
however more often write "answers to exams". For 4th year
students, on the ot''er hand, the three relatively freguent
activities were writing "notes from lectures ", answers to
exams" and "notes from books and journald. Thus writing
"answers to exams" was the common frequent activity for the
three category of students. Furthermore, the least frequent

activity was taking "notes from recordings',

Ce Iistening Activities.

Students were asked how often they listened to "instructions",

"recordings", "discussions" and "songs" in leaﬁ&ng Theory of
Music. The responses reveal that in general compared to the

2nd year students, the majority of the 3rd and 4th year
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students reported performing the listening activities in
the Theory of music class léss often. The majority of
the students, however, agreed that they most frequently
listened to "instructions". On the other hand, the two
less frequent listening activities for the majority of the
students were listening to "songs" and"recordings".

D, OSpeaking Activities.

On the whole, the responses to the speaking activities
show that compared to the 3rd and 8th year students, the
majority of the 2nd year students more f:equently use the
speaking activities. The more frequent speaking activities
for the majority of the 2nd year students were "asking and
answering questions in class "followed by "singing songs"”,

f

T"appreciating music orally" and "participating in dialogues”

in that order. In 2 similar manner, the relatively frequent

speaking activities for the 3rd and 4th year students were

"askins and answering questions in class',
ITI. Solfe ggzio

Students were asked to indicate how often they were
required to use reading, writing, listening and speaking
activities in learning Solf€ 335io. Their answers are

presented in Table 10,

e LR a,“f
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A, Reading Activities

The most important point to be noted first of all is
that *.- most- ° - of the reading activities are low in
frequency. However, compared to the 2nd and 4th year students
a ,significant number of 3rd year students claimed to need
the activities more often. On the whole, the 3rd and 4th
year students often read "text books and handouts" and
"instructions" Regarding the_other reading activities there

in
was no significent difference/terms of frequency.

B, VWriting activities

Subjects were asked to indicate the frequency with which
they took "Hotes from lectures" "notes from recordings™ "notes
from books and Jjournals" and wrote"answers to exams", "music
analyses" and "about composers and compositions.” The results
clearly indicate that the majority of the students perform
these activities with a rather low frequency. An obvious
distinction is that as opposed to the majority of the 2nd and
3rd year students, the majority of the 4th year students required

to take "notes from lectures” in Solffiggio classes.

C. Listening Activities

Regarding the listening activities it can clearly be seen
from the table (10) that students at the three academic levels
Elaimed to use the activities less often. Moreover, there
were no significant differences in the frequency of the

activities for the students in the three groups. Of 211 the

s 75 4
- 3



listening activitkes listening to "instructions" was

relatively frequent insolfeggio classes,

D, Speakinz Activities

Students were asked to indicgte how often they "ask and
answer questions in clasgparticipate in dialogues","appreciate
music orally” and "sing songs" As shown in Table 10, most of
the students in the three categories less often used the ' _»
speaking activities. However, the majority of the 4th year
students reported that they generally "ask and answerg
quesfions in class". On the other hand, a significant number
of students specially 2nd (about 45%) and 4th (38%) year stuents
agreed that they often "sing songs" in Sollfiggio classes,

IV History of music

Here also stukents were asked how often they were requicred
to perform langusge activities (reading, writing, listening
and speaking activities) in learning History of Music. The
responses are reported in Table 11 below.

A, Readincs Activities

The first obserfation thet can be made concerning the
reading activities is that the majority of the students tended
to show uniformity in their respOnses. Though the degree
varied most of the students agpeed that they generally or
almost always read "textbooks and handouts” music analyses"
and "about composers and compositions"., However, the order
of frequency of these activities for each Category of students

varied., For the 2nd year students the order of frequency was

—"
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reading "textbooks and handouts" music analyses" and "about
composers and compositions", For 3rd year students the

order was, "about composers and compositions”, "text books and
h@ndouts" and "Music analyses "for 4th year studentss On the
other hand; the order o% frequency of the activities was
"textbooks and handouts", "about composers and compositions™

U 3
and'music analyses?

The majority of the students also responded thet they less
often read "other books and journals" and "instructions". A
significant difference concerning these two activities is that
compared to the 3rd year students, the 2nd and 4th year students

read "other books and journals8 and "instructions" more often.

B, Writing Activities

As shown in Table 11 the majority of the 3rd and 4th year
students reported that they were required to write "about
éomposers and compositions" and "notes from lectures", where
as the majority of the second year students said that they were
required to take "notes from books and jou:nals" and to write,
"answers to exams" most frequently. Thus, for 2nd year students
taking "notes from books and Jjournals" was the most frequent
activity, followed by", answers to exams","about composers and
compositions", "music analysex", and taking notes from

"lectures" end Wrecordings"(with equal frequency) in that order,

With regard to the 3rd year students, writing "about
composers and compositions" was the first frequent activity,
followed by teking" notes from lectures" writing "answers to
exams' apd takinz "notes f?aﬁ'ﬁépF“ rnd femymale®.  For them

8o
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the fest two writing activities were rather low in frequency,
In the case of 4th year students the activities were frequent
in the ordér: writing "about compdsers and compositions"
"answers to exams", "notes from lectures®, Music analyses®f,
"notes from bodks and journals" and "notes from recordings."
An important point that needs to be mentiondéd is that taking
"notes from recordings" was considered the least frequent

activity mainly by 2nd 8nd 3rd year students.

C. Listenins Activities.

As shown in the table (11) the frequency distribution of
some of t e listening activities is uneven. Though the order
varied from one group of students to another, listening to
#discussions" and "instructions" were considered more frequent
activities by the majority of students- Listening to "recordings"
was also considered as a frequent activity by the majority of
2nd and 4th year students, Listeninzs to "songs" was a frequent

activity ondy for the majority of the second year students,

D, Speaking Activities,.

Students were asked how often they were required to "ask
and answer questions in class", "participate in dialogues",
" appreciate music orally" and "sing songs". A brief look at
the tablé reveals that most of the students, (specialy the
2nd year students) 'rarely' or 'some times' performed the
speaking activities. The significant difference between the
three categories 6f students is that the majority of the 3rd
year studenté‘"ask and answer questions in class" and the 4th
year students "ask and answer question in class™ and also

parteipate in W Lo sues’



V. ZEthiopia Folklore.

As stated in chapter 3 the courses, Sthiopian Falklore
and Music Teacher Education, are given to 3rd and 4th year -
students. Accordingly, the finding about the communicative
needs of students in learning these subjects were analysed
from the pointSof views of the 3rd and 4th year students
respondents. The results with regar'd to lenguase activities
in terms of Ethiopisn Folklore are d€scribed under reading,
writing listening and speaking below. The responses are reported

in table 12«

A, Reading Acctivities,.

Students were asked how often they had to read "textbooks
and handouts", "other books and journals", instructions",
"music analyses" and "about composers and compositions" in
learning the Ethiopian Folklore. The results in general
reveal a relative similarity in the feequency of some of the
activities for both categories of students. The majority of
the students responded that they gemerally read "textbooks and
handouts" and less often read "music analyses". Differences
are observed in the frequendy assigned to some reading
activities by the two groups of students. Compared to the
3rd year students, mos¥ of the 4th year students generally or
almost always read "other books and jounalsm.," On the other
hand, the 3rd year students read Zinstructions” and "about

composers and compositions" more often than the 4th year st@énts.

oes/
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B, Writing Activities

As shown in Table 22 %¥he majority of the students
reported that they wrote "notes from lectures"more frequently
and "notes from recordings" and "about composers and compositions"”
less often. The other significant difference is that compared
to the 3rd year students, the majority of the 4th year students

said that they most frequently wrote "answers to exams."

Ce. lListening Activities

It can : glearly be seen from the table that most of the
listening activities are generally claimed to be employed by
the majority of 3rd year students in learning Ethiopian Folklore.
However, both groups agreed that they most frequently listened to
"instructions."” The second frequent activities for both groups

of students was listeninz to "discussions!

D, BSpesking Activities

Here students were asked to indicate the extent to which
they have to "ask and answer questions in class', "participate
in dialogues,” "appreciate music orally "and "sing songs". The
majority of the students reported that they were "farely " or
"sometimes" engaged in the speaking activities, However, they
agreed that they more often "ask and answer questions in

class.”

ooe/
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VI. Music Teacher Education

Students were asked to indicate how often they were 1
required to perform language activities in learming Music e
Teacher Education. Their responses are reported in Table 13
below under the four macro-skills, i.e reading, writimg

listening and speaking.

A. Readins Activities

As shown in the table by and large students showed
strong unifermity with regard to the frequency of reading
activities in general. Moreovér, there were no significant
differences between the 3rd and 4th year students in terms of
frequency of parfprmance of these reading activities. The
majority of the studemits said that they almost always read
"text-books and handouts. "They also reported that they
less often read "about composers and compositions” and "music
analyses". An obvious difference was that compared to the
3rd year students, the 4th year students generally read

"other books and journals, and "instructions",

B, Writing Activities

Students were asked to indicate the frequency with which
they had to take "notes from lectures", "notes from recordings”,
"notes from other books and journals" and write "answers to
exams" and "about composers and compositions", The majority
of the students answered that they wrote "answers to exams",

followed by taking "notes from lectures and "notes from books
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and journals" in that order. They also agreed that they

less often wrote "about composers and compositions". The

main difference between the 3rd and 4th year students was

that t e majority of the 4th year students said that they wroté
"music analyses and took "notes from recordings" more often

than the 3rd year students.

Ce Listening Activities

Concerning the listening activities the majority of the
students reported that they were generally dngaged in listening
to "discussions" and "instructions" in learning Music Teacher
Education. They also acknowledgdd that they sometimes listened
to "recordinzs". However, Compared to the 3rd year students,

the 4th year students listenéd to "songs" more often.

D, ©Speskings Activities

The resudts reveal that, of the speaking activities
"asking and answering questions in class", were the most
frequent ones for thé majority of students. The other three
activities tke. "participating in dialogues", "appreciating
music orally" and "singing songs" were low in frequency,

especially for the majority of the 3rd year students.

4,3.2.4 Student's Attitudes Towards Topics

Students weré asked to rank ten selected topics according
to their interests to deal with in their English classes, The
topics wer@: economics (food, income, industyy agriculture,etc),

culture (i.e traditions, customs, beliefs, etc), Sciences



-

(bidlogy, physics, mathematics etc), psychology (i.e. about
behaviors, emotions etc), religion (christanity, islam, ete),
arts (paintings, music literature,etc), health (hygiene, medcine,
nursingetc), politics (about Ethiopka, Africa, other continents
etc), sports (football, basketball, tennis, etc), and sociology
(populations, marriage, love, etc). The results are reported

in Table 14 below.

The majority of the 2nd year students ranked the topics in
the order "arts"- "éulture" - "religion" - "sociology" -

" " sciences" -

"psychology" - sports" - "health" - Weconomics
"politics". The majority of the 3rd year students on the other

hand, ranked the topics: "ares" - "sociology" - "culture"-

"sports" - religion" - "psycholosy" - Sciences™" - "health" -
"economics" - "politics". The majority of the 4th year students
liked the topics in the order: "arts" - "science" - psychology" -
"sociology" - ‘sports" - Yeconomics" - "health" - "politics".

The fundamental point to be noted with regared to students
attitudes towards topics is that all the three groups strongly
agreed in their most favourite topics and least favourite ones,
i.e. the "arts" and "politics" respectively. More over,

they ranked topics like "economics" and "health" as less
favourite ones. On the other hand, the majority of the
students liked "culture", "sociology" and "religion" next to

the "arts".

oo/
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%.3.3. Summary of Student's Responses to the Queskionnaire

To summarizé, the follewing observation can be made with

regard fo the results obtained through the students question-
naires. In general, of the macro-skills the receptive skills,
listening and reading outrank the productive skills, speaking
and writing. On the whole, the macro-skills are frequently

used in the order listening-reading, writing-speaking, except
for the 4 year students who slightly more often use reading

rather than listening (see also Appendix 1).

Wwith regard to the language activities, significant
variations are less observed between the three groups of
students. In general, the activities that are related to the

‘receptive skills are more frequent than those that are related ¢?
productive skills for all categories of students. Although
the degree and order of frequency of the activities vary to
some extent, the over-all frequency of language activities
both in terms of langusge n=2=ds in general and interms of
subjects taught are given below (see also Appendix 1 for the
total results).

A. Lgnguspe Actitivitieg ip Generzl
Macro-skills Activity
reading 1« textbooks and handouts

2. instructions

3. about composers and compositions

4, music anslyses



Writing 1. answer to exams
2. notes from lectures
3. notes from books and journals
4, about composers and compositions
5. music analyses

6. note& from recordings

listening l. to instructions
2. to discussions
3. to recordings

4, to songs

speaking 1. ask and answer questions in class
2. sing songs
3. participate in dialogues

4, appreéciate music orally

B. Lénguage Activities in Terms of Subjects Tauchte.

The frequency of language activities interms of subjects
taught in the school shows th t students "rarely" or "some
times" use language activities in Major Instrument gnd .solffiggzmho
classes., Hewever, for the sake of uniformity the relatively
frequent activities in these two subjects are given below
togetﬂer withﬁgther four subjects. Here, under each macro-

skill three re3atively most frequent activities are given.

4



Macro-skill

Reading

Writing

Listening

Speaking

1.
2e
Se

- 83 .

8ubjects

Major instrument

activity

instructions
Music analyses
text books and

handouts

answers to exams
notes fromlectures

notes from books

to instructions
to discussions

to recordincs

appreciate music

ask and “nswer
questions

Participate in -

dialogues

1.
2e

1.
2e
Se

Theory of Music
Activity

textbooks and handout
instructions

music analyses

answer to exams$
notes from books

notes from lectures

to discussions
to ipstructions

to songs

and
ask/answer questions
appreciate music

sing songs

ooo/



4,4, Interviews with Teachers

Teachers reported that they often used English in class
because, en the one hand, thecurriculum of their subjects were
designed in English, and on the other hand the teaching
materials were available only in English. They, however, .i .
acknowledged that as their students were poor in English they
often resorted to using Amharic for more clarifications.

The responses to whether they often gave reading assignments to
their students were varied because of thé difference in the
subjects they taught. Those who teach theoretical courses like
Theory of Music and Music History said that they often gawe
reading assignments. On the other hand, those who teah-
practical courses such as Major instruments' and "Solffigio®
reported that they gave reading assignments less often. Teachers
also asserted that they - ~ some times gave listening assignments.
The majority, on the other hand, said that they often gave
writing assignments like music analyses and other pelatdd papers.
However, one of the teachers disclosed that, considering students
weaknesses in English, he allowed his students to write papers in
Amharic, Few of the teachers, on the other hand, said that the
course they teach (peactical courses like major instruments)does

not require writing activikes.

Similarly all t e interviewees agreed that they less often
gave exerci ses that were related to spesking, except that
students discussed issues that were related to the course of
study. With recam@ to the degree of importance of the four
languaze skills, all of them agreed that "listening" was the
most importent skill. They said that most of the music subjects

involved listening as students wre vecuired to discriminate sounds.
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4.5, Analysis of Student's intgggieis

Six étudents, two from each academic level, were randomly
selected and interviewed- Most of the students reported that
as their teachers more often used Amharic, especially in major
and minor classes, they seldom used English in class,
However, some of them disagreed with this and said that they
most frequently used English in their major or minor instrument
classes conducted by foreign =~ teachers. All of'them, however,
agreed that they were -oftem given listening assignments in
their music courses. They on the other hand, said that they

were more often given readihg assignments which involve reading

of non-textbooks by teachers of theoretical courses.

Regarding writing activities, they said that they were
frequently given tasks that involve writing, including papers,
éspeciaﬁy in the History of music and Ethiopian Folklore..
(fhey also asreed that they were rerely or some times given
assigznments that required speaking skill. On the whole, most
of them monsidered "listening" as the most important skill,

without ignoring the importence of the other language skills,

4,6, Comparison Between Teacher and Student Responses

Although teachers were asked to indicate the relative
importance of macro-skills and language activities, while
students were asked to indicate the frequency with which they
used the macro-skills and how often they had to perform
lanzuage activities, a fairly reasonaible compzrison can be
made between the two sets since the sctles of measurment used

were the same.
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According to the responses given to the questionnaire
for teachers the order of importance of macro-skills was:
listening-reading-speakigg and writing. However, in the
interview conducted they agreed that they often gave
assignments thet involvé writing rather than speaking. For
students the four language skills were more frequently used
in the order: listening-reading-writing-speaking., Thus, thé
primacy of the peceptijve .Skills over the productive skills

was also comfirmed by students.

With regard to reading activities teachers genefally
considered "instructions" as the most important reading
activity. This was followed by" text books and hand-outs"
and "about composers and compositions". According to teachers
the relatively less important reading activity was reading

"other books and journals".

These resudts were on the whole supported by student
responses., However, there were some variations in the order
of the first three activities. For students the most frequent
reading activity was "textbooks and handouts", in the case of
general language needs as well as in terms of subjects taught

(see 4.3.3. the summary of students responses above).

The abilkty to take "notes from lectures and to write"
answers to exams’were the most important writing activities
cited by teachers, followed by the ability to understand and
take "notes from recordings". Students also by and large
ordered the frequency of the writing activities in the same

order given by teachers,

F)
® .”l/



For teachers the most important listening activities were
listening to "class discussions", followed by instructions.
These were followed by listeningz to "songs" and “recordings”.

Cn the whole although the iactivities varied in the degree of
importance, the majority of the teachers agreed that the four>
activities were roughly equally important. The over all order
of frequency of the listening activities was also largely
supported by students. However, there were some variations

in the order of frequency dompared to the order given by
teachers. For students, the frequency of the listening activitises
followed the order? "instructions", "understanding class room
discussions". understanding "reéordings and "songs". Thus,
listening to “class room discussions" was first for teachers
and it was sedond for students. Similarly, the ability to
listen and understand "songs" was third in terms of importance
for teachers and fourth in terms of frequency of performance by

studentse.

According to teachers the most important speaking activity
was the ability to "ask and answer questions in class", followed
by the need to "orally appreciate music in class", "participate
in dialogues" and "sing songs" in that order. The majority of
studenté respondentsdlso confirmed that the ebility to"ask and
answer questions in class" were the first in frequency both in
terms of lansuage needs in general as well asin ‘terms of subjects
taught. Nevertheless there were variations in the order of the
other activities. ©OStudents indicated that they were required

to "sing songs", participate in dialogues" and "orally
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appreciate music" less often for language needs in general,
The variations in the order of frequency of speaking
activities were also observed’iin the responses of students to
the language needs in terms of subjects taught. Therefore,
the differences between teacher and student responses may be

explained in the variations seen in the subjects taught.

4,7. Emplover Questionnaire

4,7.l. Breakdown of Employer Responses.

Out ofatotal of 8 employers in the four governmental establish-
ments, all but two returned the questionaire. The personal
information about the subjects who completed and returmed the

questionnaire is given below.

TABLE 15 PERSONAL INFORMATION ABCUT EMFLOYERS.

Establishment No. of Be Job Experience
Respondents in years

2 -516 ~ 10 |10+

linistry of Culture &

Sports Affairs 2 - 2 -
The gational Theatre 2 1 1
The Hagar Fikir Theatre = 2

4,7.2. _Analysis of the Responses

4,7e2.le Macro-Skills

Employers were asked to indicate the importance of the four
language skills for a graduate of the Yared Music School to
adequately carryout his/her duties in their establishments.

f R o, e ~ P, 3 7
The responses are reported in Table 16.
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TABLE 16: EMPLOYER QUESTIONNAIRE: RESPONSES TO THE
IMPORTANCE OF MACRO-SKILLS

T : Degree of Importance i
Skills < 2 = Ts

N|#|N| % |N % |N % |N|] ] F§| %
Listening 4] 66,712 |33. 61 100
Speaking 2]33.3 | 4| 667 6 | 100
Resding 3] 50 5750 6 | 100
Writing 2 p3.312 A3 |3 A3 6| 99.9

A quick glance reveals that the receptive skills, "listening"”
and "reading" oﬁt rank the productive skills in terms of
importance. According to the responses, the macro-skills
were regarded important in Fhe order: reading - listening -
speaking and writing. Heréiis important to note that there
is no observable difference between the need for "listening

and "reading".

4.7.2.2. Language Activities

_~imilarly, employers were asked to indicate the degree
of importance of language activities in relation to reading,
writing, listening and speaking. The pesponses are reported

in Table 17



TABLE 17: EMPLOYER QUESTIONNAIRE: RESPONSES TO THE IMPORTANCE OF LANGUAGE ACTIVITIES

LANGUAGE ACTIVITIES

DEGREE OF IMPORTANCE

‘ _%_ 2 3 4 TOTAL

I. Reading Activities N N % N % N % N %
l. Books & Journals 4 |66.7 2 555 6 100
2. Articles & news papers 1 ]16.7] 3 |50 2 |33.3 6 | 100
3. Poems and Bongs 1l |16.7]| 3 |50 2 [|33.3 6 | 100
4, Music analyses 1l |16.7 4 |66.7 1l 16.7 6 100.1
II., Writing Activities
5. Articles,reports 501 1 6.7 1 2 | 33.7 6 | 100
6. Notes from books &

Journals 2 P3.3 4 |66.7 6
7. Notes from seminars 4 6.7 | 1 |16.7 1l (l16.7 6 | 100.1
8. Notes from recordings A 166.7 1 2 123,53 1 © 1100 |
IITI. Listening Activiés&g
9. Lectures,Seminars,etec 4 |66.7 e 1353 6 | 100
10. Recordings 4 166.7 2 25.9 6 100
11. Live songs 5 8%.3 1 16.7 6 100
IV, Speaking Activities
12, Give lectures,workSops 4 |66.712 |33.3 6 |100
13, Singing songs 2 [33.313% |50 1 |l16.7 6 |100
14, Oral reports 53.31 3 |50 1 116.7 6 |100
15 Dialoguesj' 1 [16.7 |4 |66.7 1l }16.7 6 |100.1
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A. Resding Activities

Employers were asked to show the degree of importance of
reading "books", "articles and news papers", "poems and songé"
and "music analyses" for a graduate of the Yared Music School
for his/her career. The majority reported that all the
activities were generallyimportant. for the subject employees.
However, compared to the other three activities, "reading
books" was regarded as the most important reading activity

by all the subjects.

B, Writing Activities

As shown in the table, the ability to "take notes from
recordings" was considered the most important writing activity
by all the employers. *his was followed by "notes from books
and articles"., However, the majority of the respondents
agreed that the ability to write "articles and reports" and
"notes from seminars and workshops" were less important for

their employees.

C. Bistening Activities

Fmployers unanimously reported that all the listening
T . i
activities given,the table were generally important for their

employees who graduate from the school.

D. 5Speaking Activities
Lastly, employers were asked to indicate the importance

of the ability to "give lectures or seminars and workshops"

R 4
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"sing songs", "present reports orally" and "participate in
dislogues". As shown in Table 17, the ability to "participate
in dialogues" was the most important language need followed by
the ability to "sing song." Of the speaking activities, the
ability to "give lectures on seminars and wopkshopg" and

"present reports'orally" were the least importaat activities,

4.8, Bmployee Questionnaire

4,81, Breakdown of the Imoployee resoonses

Of the 25 sample subjects, 22(88%) responded to the
questionnaire. 12(54.5%) were musicians, 4(18.2%) music
organizers, 3(13.6%) assistant administrators 2(9.1%) heads of
music sections and 1(%.5%) musical instruménts store-keeper.,
The following table shows other personal information about

these employees.

TABLE: 183 PERSONAL INFORMATION ABOUT GRADUATE -UBJECTS

Place of work gg;pggdent Job Experience in years}
1-5| 6-10 10*
Mingstry of culture
and sports affairs 7 2 5 -
The National Theatre 8 3 £ —
The Hagar Fikir " 4 3 - 1
The A.A.City Hall 3 - 3 -

4
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4,8.,2. Analysis of the Responses
4,8,2.1. Macro=-Skills

Employees were agked to indicate the importance of the
four language skills.in performing their eccupational purposess
The responses are given in Table 19.

TABLE 19: GRADUATE QUESTIONNAIRE: RESPONSES TO THE IMPORTANCE
OF MACRO=-SKILLS

- ~ 7 DEGRZE CF TMSORTANCE —
1 2 3 | 4 5 TOTAL
Nl¥inl # In| ]|~ % | N zmlg
acro=-skill
Listening 2 | 9.1112 |54.5]| 8 | 36.4|22 |100
Speaking 2P.1 |7 I31.8110 [45.5| 3 |13.6]22 |100
Reading 12 54.5 110 45.5122 |100
sriting i+ 18.2 |7 PBl.8 |8 36..4 Z) 13%3.6|22 |100
Key

8 &

Definitely not very importnat
2= Not important
5= Not sure

4
5

Important

Definitely very important

As shown in the tsble, the majority of the respondents
gave primary imporsance to the receptive skills, reading and
listening. Of these skills "reading", was the first in

imporsance. According to the majority of the respondents,
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the Yared Music School graduates need the macro-skills in

the order: "reading" - "listening" - "speaking" and "writing"

4,8.2.2 Language Activities

Employees were also asked to show the degree of importance
of language activities in terms of reading, writing, listening

and speaking. The responses are reported in table 20 below.



TABLE 20: GRADUATE QUESTIONNAIRE: RESPONSES TO THE IMPORTANCE OF LANGUAGE ACTIVITIES

6 DEGREG OF IMPORTANCE
e 2 | > 4 > TOTAL

I. Reading Activities N % % N % N % N d N | % :

1. Books & Journals 8 |36.4 14 |63%.6 |22 100 %
2. Articles & news papers 3.5 | 3 [13.6 [12 |54.5 | 6 |27.3 |22 |199.9
%5. poems & songs 18.2 8 |%6.4 | 7 |31.8 3 |1%.6 |22 | 100

4, Music analyses 4.5 12 |54.5 9 |40.9 |22 99.9 |
II. Writing Activibties

5. Articles,reports,etc. 18.2 8 |36.4 |10 |45.5 22 | 100

6. Notes from books journals 16 |72.7 6 |27.3 |22 | 100

7. Notes from seminars, 13.6 & 1273 8 |36.4 5 22.7 | 22 100

8. Notes from recordings 2 | 9.1 |14 |63.6 6 [27.3]22 | 100
ITI. Listening Activities

9. Lectures, seminars, etc 18 |81.8 4 118.2| 22 | 100
10. Recordings 4 118.2 |12 |54.5 6 | 27.3]| 22 | kOO
11, Live sSongs B _ 4 ]18.2 |15 QQ._Z_“‘_ 2 |13.6] 22 | 100 -
IV, Speaking Activities

12. Give lectures, workshops 36.4 4 118.2 | 4 |18.2 6 |27.5] 22 | 100
13. <inging Songs 2] 9.1 6 |27.3 |10 |45.5 4 |118.2| 22 | 100
14. Oral reports 6§27.3 2753 1l 4.5 4 |18.2 5 22.7| 82 | 100
15. Dialogues 275 4 118.2 | 8 |36.4 ] 4 |18.2| 22 | 100




A. Reading Activities
The subject em:loyees considered "reading books and
jourcnals as the most important activitiy, followed by "
reading music analyses." The third important activity was
"reading articles and news-papers' as reported by the majority
of the respondents. However, "reading poems and songs" were

least in importance.

B. Writing Activities

Of the four writing activities, the respondents
considered "taking-notes from books and journals" as the
most important activity. ﬁhis was followed by taking-notes

from "recordings" and" seminars and workshops" in the order.

The majority of the employees, on the other-hand, acknoitledged
that writing "articles and reports" were fairly less important

activities.

C. _listening Activities

A5

As shown in table 20, all the subjects agresd that
"listening to lectures on seminars and workshops" were the
most important listening activities. These were followed
by 'listening to recordings" and "listening to "songs" with

almost equel weights.

D. DSpeaking Activities

The most important Hoin% to be noted is that, as indicated
in the table, most of the speaking activities are relatikvely

low in importance Howefer, "singing songs" was the most
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important speaking activity, distantly followed by "participation

in dialogues."

4.9. Compsrison Between the Responses of Employers
and Graduate Employees

Both employers and employees uniformj\y gave first
importance to the receptive skills, reading and listenigg.
Moreover, they showed similar opinion on the order of importance
of speaking and writing. According to both subject groups
the macro-skills were important in the occupational areas in

the order: reading-listening-speaking-writing.

Generally, the results with regargd to language 3%
activities reveal that activities related to the recseptive
skills were more important as compared to activities related
to the productive skills. <+he most important reading activity
for both employer and employee subjects was the reading of
"books and journals". Compared to emoloyers the employee
subjects gave least importance to the reading of "articles
and news papers and '"poems and songs". with regard to the
writing activities both groups had similar opinion except
for the difference in the order of importance of taking"
"notes from recordings" and "notes from books and journals."
For employers taking "notes from recordings"” was the most
important writing activity. For employees, on the other
hand, the most important writing activity was "taking r>.

notes from books ani journals". smployers gave primary
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importance to almost all the listening activities. ZEmployees,
however, generally acknowledged that listening to "lectures
on seminars and workshoggl" was first in importance, fodlowed
by "listening to recordings" and "songs" with roughly equal
rank, |

Both subject groups agreed on the low importance of
speaking activities. However, the ability to "participate
in dialogues" was relastively the most important speaking
activity cited by employers. For the majority of the
employees, on the other hand, "singing songs" and "participation
in dialogues" wére the relatively more impobtant spesking
activities. According to the majority of both subject groups
the ability to "give lectures on seminar$ and workshops"

and to "present oral reports" were low in importance.

4,10 Comparison Between Institutional and Cccupational

Language Needs

Although there are differences between institutional
language needs (EAP) and occupational language needs (EOP),
they are not mutually exc:lusive., As students are usually
assigned to jobs that are directly or indirectly related
to their vocational training, it is important to identify
the similarities and differences between the two aspects

of langusge needs in developing course design frameworks.

e ey



The findings reveal that in both institutional and
occupational areas the need for the receptive skills, listening
and reading,wsre mors dominant Chan the need for the productive
skills, speaking énd writing. However, there were variations
in the order of importance of the skills in both contexts.

In the school, the most important skill. was "listening"
followed by "reading". “or occupational purposes "reading"
was the most important skill, followed by "listening". #ith
regard to the productive skills teachers, employers and
employees gave "speaking" and "writing" third and fourth

rank in importance respectively. For student however, writing

was third followed by "speaking".

On ths whole, the results on the language activities
show that activities that were related to the receptive
skills were more important needs for both academic and
occupational purposes. Uf the common reading activities
in both ereas, the majority of teachsrs, employers and
employces agreed on the need for reading "books and joumnals"
and "music analyses" which were, however regarded as less
frequent activities by students. Iloreover, of the writing
activities, "taking-notes from recordinzs" was considered
important by teachers, employers ani employees. waever,
students reported that they take "notes from recordings"

less often.

Listening to "recordiR@s" was an important activigy
according to teachers, employers and employees, though it

was less frequently used as far as students were concerned.



= 101 =

On the other hand, the majority of the four groups of

subjects agreed on the need for the ability to "sing
songs" in Znglish and to some extent the ability to "participate

in dialogues".

4,11 Interviews with the school director

The dirsctor of the school said that when the school
was established all high school subjects were taught in the
school. Consequently the Znglish course was designed in
accordance with the general znglish programme for high
schools Lated, when the school curiculum was revised and
the school was limiting vo the teaching of only music courses,
the £nglish cousse was revised (for the latest revised

English syllabus of the school, see Appendix 11).

He acknowledged that in the past, less emphasis had
been given to common courses, including snglish. However,
as tnglish is a medium of instruction in the school, at
present the school administration has started to vay special
attention to the iLnglish oprogramme. Ee asserted that at
the time of this study the school had acquired tapes, tape
recorider and discs. Moreover, he said that there were —
different reading materials that could be used in teaching
Zuglish in the school library. He also asserted that the
school administration was ready, within its financial limits,
to aid and enrich the English programme of the school., He

also reported that there was a plan to revise the school

currficulum of which inlgish would be one. He said that in
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the past Znglish was taught for half an hour twige a

week. *~ince 1992/93, however, Znglish has been taught
three times a week for the same length of class time. The
next curricul um revision would consider the appropriate

allotment of time for English.

4,12, Questionnaire and Interview on the Teaching Materials

Sample teaching materials were selected, adapted
and presented to the 3rd year students for four weeks. The
sample teaching was conductel during the afternoon classes
from 1:30 pm. - 2:30 pm. Puring the lessons there was
sufficient light in the room and the room was also c¢lean.
‘ioreover, there were enoggh spaces for me to move in the
class and to help students in performing classroom activities.
In addition, there was no problem with regard to classroom
arrangements because The classroom chairs were movable, and
students were also co-operative. However there were musical
sound interferences from the nearby music study rooms. On
the whole, the teaching situation was conducive except for

the sound interferences.

After teaching the materials, questionnaires were
distributed and interviews were also conducted to assess
the attitudes of students towards th= teaching materials
end thes classroom organization employed during the lessons.,

Their respones are reported below.

cood
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Of the 31, 8rd year students registered for the second
sem@ster, questioﬂ?%tggz distributed to 24 (77.4%) students.
All returned the questionnaire... Of these, 7 (29.2%) were
female and 17(70.8%) male, The responses are presented in

tables 21 and 22 below,

4,12.1. Student Attitudes Towar ds the Lessons and the

Teaching Activities.

Students were aBked to indicate how they liked the three
lessons, namely "the arts?}hozart Wolfgang" and "Likes and
Dis likes" (see Table 21).

All the respondents had positive attitudes towards the
lessons on "Hpzart Wolfg@ng” and "likes and Dislikes "Moreover,
the majority of the students were also interested in the lesson,
"The Arts"., Similarly students were asked to express how they
liked the learninz activities used durins the lessons: "learning
the grammar ruldés® the repetition exercise" the group work",
"the pair work" and "the individual activities., lost of the
students reported that they generslly”liked the learning
activities used during the lessons. However, 7(29-2%) students
said that they "disliked" the repetition exercises" and 8(33.3 %)

of them were also "not sure® about the "the individual work.
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TABLE 22: STUDENT QUESTIONNAIRE: EVALUATION OF THE TEACHING MATBRIALS IN TERMS OF DIFFICULTY.

’

Degree of difficulty

B > i 5 Total
C-Lessoh N g N1 %4 R i o % ) v _LN,,! .
9. The arts 4 116.7 7 129.2 11 |45.8 2 8.3 24 110C.,0C
a.the passages 5 120.8 9 |357.5 10 |41.7 24 10¢ .00
b.the vocabulary|3 |12.5 8 1355.9 13 | 54.2 24 10
c.the grammar 4 16.7 14 58135 4 167 2 8.5 24 10
10, Mozart 10 |41.7 14 |58.3 24 4
a.the passage 8 {55.5 7 ]29.2 9 |37.5 24 1100 .30
b.the vocabulary 9 | 37.5 12 | 50.0 3 J12, 24 |10C. 00
c.the léstening
10 | 41.7 7 | 282 7 129.2 24, |10C.C
d.the grammar 5 20.5 i % 3 45,8 8 559 24 10O¢
e m | 58.3 7 | 29.2 12.5 | 2% |1oc
a.the listening e
dialcgues§ 9 | 37.5 8 | 33.33 7 129.2 24 100,00
b.the vocabulary 7 1 29.2 11 | 45.8 6 | 25.0 24 100,00
ce.the grammar 5 12.5 8 59 6 | 25.0 5 ] 20.8 24 100,00
5911: very difficult 3= Average very easy.
2= difficult 4= easy

cesl
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mainly focused on topics outside their field of study, it
hardly helped them to discﬁss about music subject matter.

On the other hand, they said that the new materials ggve them -
the chance to talk about music in English class. lioreover,
all of them said that they liked the group and pair works
employed during the lessons. They reported that these
activities allowed them to tzlk to one another in class,
Finally, they acknowledged that compared to the lessons on

"Mozart" and "Likee and Dislikes", "the Arts" was difficult,

4,13, Discussion.

In this study, the existing English programme of the
school was examined, the responses to questionnaires and
interviews were analysed. The questionnaires and interviews
were more or less used as conmplementary instruments. On the
whole, the interview results mostly reaffirmeq. the results that

have been found through questionnaires.,

With regard to the existing English programme it was found
that no study was conducted when the syllabus was designed. In
addition, there were not much correspondence between the syllabus
of the school and the textbooks in use, both in terms of
objectives and in terms of contents. . _2.Thaty, although
"listening" was the most important skill for the students, the

syllabus paid equal attention to all the four skills and the

4
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textbooks highly emphasized reading. On top of that students -
were interested in topics related to the arts and culture

(see Table 14), the textbooks give more emphasis to topics
related to high school‘subjects lloreover as shown in Table 5,
the majority of the students already used the textbooks when
they were in high schools. In addition, as Nuru Mohammed

Tanir (1992:60) comments "ENZ:' (English for new Ethiopia)

books for grades 11 and 12 place greater emphasis on the lower
level thinking-comprehension skills thaf\ the higher leve:l skills.'
/ He says that"...the two0:books concentrate far too much on lower
order factual questions, "Mazengia FHekonnen (1982:86) also
arcues that the learning acsivities included in the textbooks
are suitable only for mechanical and knowledge behavior and
not for communicative activities. Concerning the vocabulary
items inckuded in the textbooks, liekonnen Hundie (1984:59)

says that "... 50 beldng to words not frequently used."

On the other hand, using questionnaires, interviews and
teachins materials we have ascertained: 1) what language skills
and language activities are most important for students in
the school as well as in their" would-be occupational areas", 2)
what languaze activities are most important fbr the students
in terms of some of the subjects they learn:3) what classroom
procedures and topics mostly appeal to their interests, and 4)

what resources are available for teaching Znglish in the school.

Concening language skills, the study reveals that the

receptive skills, listening and reading are the most important
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language needs for students for gcademic as well as for

occupational purposes, followed by writine and speaking.

Regarding student responses to Language activities,
although the order of frequency of the activities, to
some extent varied from one group to another, when the
responses are cross-checked in terms of the school subjects,
the differences are largely insignificant. In addition,
there are important'similarities between teacher and student
responses in relation to the language activities. Furthermore,
the employers and employees also have similar opinions on most
of the language activities. Therefore, although the study
does not comprise a definitive taxonomy of language skills
and the exact nature of the subjeét upon which students use
these skills and lanzusge activities are not known, it is
important to develop a tentative congruent resultant skills
for each by selecting from Munby's (1978) taxonomy of

language skills (see the Taxonomy in Appendix 12).

4,13.1, Reading,

The most important and/or frequent reading activities for
students course of studies are "reading instructions",
"peading textbooks and handouts", "reading about composers and

composition" and "

reading music analyses" @ On the other
hand, the most important reading activities in occupational
areas seem to be: "reading books and journals", "reading music
analyses" and "reading articles and news papers”., All of these
activities are likely to be related to some sub=-skills and

they may involve detailed or extensive reading. Therefore,
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they seem to be pertinent to the following reading skills.
No Skill

17 Recognising the script of a language

19 Deducing the meaning and use of unfamiliQr lexical items

20 Understanding explictyy stated information

22 Understanding information in the text, not explicitly
stated

26 Understanding the communicative value (function) of
sentences and utterances

28 Understanding relations within the sentence.

30 Understanding relations between parts of a text through
lexical cohesion devices

32 Understanding relations between parts of a text through
grammatical cohesion deviees

A4 Interpretinz the text by going outside it

37  Identifyins the main voint or important information in
a piecs of discoufse

39 Distinguishing the main idea from supporting details.

40 Extracting sallient points to summarise

41 Selective extraction of relevant points froh a text

45  Skimming -

4g Scanning to locate specifically required information.

The numbers refer to the number of each skill in Munby's
taxonomy



In the school, instructions are usually read for exams,
assignments and for playinz musical instruments. Therefore,
"reading instructions" involve mainly skills no, 22,34,44
and 45, On the other hand, "reading textbooks and hangouts",
"reading books and journals" and "reading articles and news
papers "could involve all the skills listed above. Moreover
"reading music analyses" and ‘"reading about composers and
compositioné" reading "books and journals", and articigfiand
newspapers generally include all the above skills”~number
19,22,26,32,34,41,45 and 46.

4.,13.2. Writing

The most important writing activities for students in
their music study are: "writing answers to exams”, "taking
notes from lectures". On the other hand, the most important
writifgg activities in occupational areas are: "taking notes
from books and journals", “takinz notes from recordings",

", and "taking-notes from seminars and workshops". Generally,
in Munby's taxonomy of skills, the following comprise writing:
No Skill
7 Recognising variation in stress in connected speeches
9 Recognising t e use of stress in connected speeéh
11 TUnderstanding intonation pattermse.
18 illamipulating the script of a language
21 IExpressing information explicitiy

23 Zxpressing information implicitly

R T
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No Skill

25  DExpressing conceptual meaning

26  Ixpressing the communicative value (function) of
sentences and utterances

29 Expressing relations within the sentence

31 Ixpressing relations between parts of a text through
lexical cohesion devices

o2 Expressing relations between parts of a text through -
grammatical cohesion devices

36 Using indicators in discourse

38  Indicating the main point of importent informétion in

a piece of discourse -

39 Distinguishing the main idea from supporting details

43  Reducing the text throush rejectins redundunftor
irrelevant information and items.

44  Basic reference skills

50 Planning and organising information.

52 Transcoding information (expressing equivalence of
meaning)

Writins "answers to exams" may include" short answers" and/
or" longer ones'. Wﬁichever the answers may be, they would
presume skills no, 19, 23, 31, 36 and 50. On the otherbkand,
"takjng notes from written sources as well as from spoken
ones mainly involve the following skills: skills no, 18, 23,
29, 51, 32, 38 and 50, Particularyy gkills pne 7,9 and 11

would be pertinemtto "taking-notes from recordings", Here it
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is important to note that all the activities may possibly

involve all the skills given abovee.

4,13.,3., Listening.

The most important and the most frequent 1istening ‘
activities for the students in field of studies are: "
"listening to instructions®, "listening to" "discussions"
and listening to "recordings'. Similarly, the most important
listening activities for the students in occupational seté¥ings
are: "listening to lectures on seminars and workshops",
"listening to recordings" and "songs" The following taxonomy of

skills are applicable to listening:

No Skills
e Discriminatifig sounds in connected speech
5 Discriminating stresspatterns within words
9 Recognizing the use of stress in connected svedch

15 Understanding intonation patterns: iterpreting attitudinal
méaning through variations of tone orneuclear- shift

15 Interpreting attitudingl meaning

19 Deducing the meaninz and use of unfamiliar lexical items

22 | Understanding informatidn -in the text, not explicitly
stated

24  Understanding conceptual meaning

30 Understanding relations vetween parts of a text through
lexical cohe sions devices

34, Interpreting the text by going out side of it

el
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37. Identifying the main point or important information in
a piece of discourse
39. Distinguishing the main idea from supportins details
40 Bxtracting salient points to summarize
52 Transcoding information in speech to
diagrammic display
55 Recording information

The skills thet are more applicable to listening to
"instructions and lectures" are no's 5,9,11,22,34, and 538,
The skills which are likely to be more important than others
for listening to "&iscussions" are mainly skills no 3,5,9,15,22,
34,and 40-listening skills no's 9,11,15,24,34,and 53 may be

- - " . - . l'
involved in "listening to recordings”,.

4.33.4, Speaking ;

The most important and most freguent spealing activities
in the school are: "asking and answering guestions in class”,
participation dialogues" and "appreciating music orally". The
most important speaking activities for the students in jobs
are: "participation in dialogues" and "singing songs". The

following sub-skills from Munby's taxonomy relate to speaking.

No Skill
4 Articulating sounds in connected speech
8 Manipulating variation in stress in connected speeéh

10 Manipulating the use of stress in connected speech
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No Skill

14  Producing intonation patterns: expressing attitudinal
meaning through variation of tone or nuclear shift

16  Expressing attitudinal meaning

21  Expressing information explicitly

23 Expressing'informatfon implicitly

27  Expressing the communicative value (function) of
sentences or utterances

31 Zxpressing relations between parts of a text through
lexical cbhe:sion devices

38 Indicating the main point as important information in
a piece of discorse

%p) Initiating in discourse

49 Terminating the discourse

54. Relaying information

The skills that pertain to the =activities: "asking and
answering questions in class" are skillsNos.4,8,10,14,16,21,
23,27,and 38¢The activities ©f "@articipating in dialogues"
and "appreciating music orally" would involve skills Nos.
4,8,14,16,21 and 38. For the activity of singing songs"
the skills Nos,1, 4,6,14,and 36 are possibly important.

On the whole, the sub-skills that are considered most
important for the receptive and productive activities are
mostly overslapping. Howevery they can be used either in
spoken or in written forms, In addition they can be used

for aural-oral PUIpPOSES,

E Y
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4,13,5, Students Learning Needs

It is unreasonable to state a once-and for-all learning
needs of students, for they are highly subjective and very
from time to time, and from person to person. But the
findings in this study, though tentative, reveal some
important areas of learning needs of the students of the
Yared Music School. Most of the results aim to answer the main
questions in Hutchinson and Waters (1987) "A framework for

analysing learning needs",

In the framework the first question is "why are the
learners taking the course?" The students take the course
in order to succeed in their music profession. The second
gquestion is "How do the learners learn?" The students who
join the Yared Music School are those who have sucessfully
completed grade 10, However, the findings reveal that the
majority of the students have completed grade 12, Thus, their
educational background, on the whole, is generally of Ethiopian
high school level where Enzlish is usually taught using
traditional approaches. However, the results of teaching
sample materials by using techniques such as group work, pair
work, etc Show that students have positive attitudes towards
these techniques. Moreover, students like topics related to
the arts (literature, painting and music) and culture (tradition

and customs).

ooo/
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The third question is "What resourses are available"? In
the interview with the school director it is suggested that the
school provides students with textbooks, handouts, teaching aid
for listening and also has other financial sources available

for the English programme.

On the whole, the teaching situation is conduciive ex cept
for the interference of music sounds from outside. In addition,
the number of students in each class is fairly small to employ
different techniques. However, the time allOtfed . to the
teaching of English, 30 minmtes, is very short to finish daily

lessons on time,



CHAPTER FIVE

CONCLUSION AND RECOMMENDATION

5.1 Conclusion
As has already been stated, the purpose of this study
was to establish criteria for design®ng an appropriate
English course for the Yamgd Music School. To achieve this
end, questionnaires, interviews and teaching materials wepe
used, With the help of these instruments we have attempted
to dig ;Gt the mgjor factors that would determine the
appropriateness of an English programme for the Yard Music

School in rekation to the needs of students and the major

drawbacks in the existing English course of the school.

with regard to the communicative needs of the students,

the results uncover the following. The most important macro-
skills for adademic purposes are listening and reading, according
to teachers, Similarly, these skills are the most frequehtly
used skills by students in their course of studies. In
addition, the most important and frequent activities also
involve these skills. “he most frequent-peading activities
are: reading instructions, textbooks, handouts, composers
biographies, other non-text books and journals. The most
important listening activities involve understanding inste-
uctions, discussiong,songs and recdrdings‘writing is the
third important and frequently used skill according to bokh
teachers and students. It is mainly neededagg? answering

examinations, assignments including papers/%aking notes in

class. sSpeaking, the least important skill, is mainly needed
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for asking and answering guestions in class. These language
activities are also frequently performed by students in' learning
subjects: Major instmuments, Theory of music, Solf€ ggio,
History of Music, Ethiopian Folklore, and Music Teacher
Educatione Of these subjects, however the language activities
are relatively less frequent especially in Mejor instruments,

Theory of Music and Sloffiggio Classes.

The most important skills in occup@itional contexts are
also reading and listening. Moreover, the most important
language activities in this case, are also related to
receptive skills. In occuptitional areas the most frequent
reading activities are reading books, articles newspapa:s and
music analyses. The most important %}stening activities are
listening to lecturss on seminars and/ I?ecordinCs. However,
writing and speaking are the least important skills in
occupational settings. 'riting is needed for taking notes

and for sinsin- sonTs.
and speaking is for participation in dialogues,/ Generally,
the most important language activities both for academic and
occupational purposes were tentatively, categorized under

Munby's sub-skills that comprise them.

The results with regard to the learning neceds of the
students reveal that although students come from Ethiopian
high schools where traditional approaches are largely
practised in the teaching of English, they show postive

attitudes towards modern techniques which involve pairwork,

group work and interactive tasks. In addition, they have
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Positive attitudes towards topies related to their profession,
the arts and culture, socidogy and religion. Concerning the
school teaching facilities, it is found that within its
financial limits the school cen afford textbooks, references and

other materials, as well as financial aid in support of the

English progremme.

Regarding the existing Znglish programme the findings indicate
that the course was largely orgsenized without a sound ground
about the needs of students. Firstly, although the receptive
skills, listening and reading, are the most important skills
for the students, in the school syllesbus equal emphasis is
given to all the four skills. Secondly, there are kess
significant reletionships between the Znglish syllabus of the
school and the text?g?ks in use both in terms of objectives
as well as in terms/contents. In the textbooks more emphasis
is given to reading comprehension and gremmar rather than to
listening,spezsking and writing, In addition the findings
indicate that there is 1less correspondence between the
contents of the textbooks and the needs of the students.

First,in the textbooks more emphasist%s given topics related

to high school subjects rather than/the arts. Secondly, they

pay less attention to listening. ‘Third, thay congfjst little

or no exercises that allow students to work in pairs, groups, etc.
Finally, most of the students have already used these

textbooks when they were in high schools.

To sum up, from this study we can conclude the following imp-

ortant points, Firstly, concerning the éxisting English programme
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of the school,to a large measure neither the syllabus nor the
textbooks exactly correspond with the needs of students.

Second, there are no fundamental varistions in the needs of
students at the three academic levels. Thirdly, all the language
skills and activities that are regarded as important by

teachers and frequently used by étudents, in general, can be
considered to be' common' communication needs for study purposes.
Fourthly, the language skills and language activities that

are taken as important both by employers and graduate employees
can be considered as important language needs for students for
occupational purposes. Five,the language skills and activities
that are considred important for courses of study and for
occupational purposes can be taken as important needs for
students in their porfessional lives., Finall;atudents have
positive attituds . towards modern intzractive classroom teaching/

learning arrapgements,

5.2 Recommendation

Cn the basis of this study, we may make the following
recommendation as preliminsry criteria for designing an

appropriate English course for theyared Music 3School:

1. The existing course of the school should be revised and it
should consider the similarities in the communication needs

of the students for both 2cademic and occupational purposes

indentifie& above,

2. In the course more emphasis should be given to listening and

note-teking skills as well as to reeding especially reading
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5.
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textbooks, handouts and instructions., Writing and speaking

skills should not be neglected, especially writing answers
to examination and the skills of asking and/or answering

questions in class.

The course should be designed in a progressive manner
from lower to the higher levgls with a slight emphasis on
listening for 2™ ang 5rdye:§/beading for 4thyear students,
The course should be desig@ed in such a way that students
work in pairs and in groups. It should also take into
account the gysilable teaching facilities in the school.,

The content topics of the course should emphasize the

arts and culture
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Appendix 1
Students Responses in General

1. STUDENT QUESTIONNAIRE FREQUENCY
OF MARCRO - SKILLS IN GENERAL

Frequency of P@&Fformance Total
MACRO - 1 2 3 4 5
SKILLS

Count % Count % Count % Count % Count % Count %

Listening 2 3.1 8 12.3 22 33.8 18 27.7 15 23.1 65 100.0
Speaking 13 20.0 27 41.5 16 24.6 B 112.3 8 1.5 65 99.9
Reading 3 4.6 14 21.5 21 32.3 20 30.8 7 10.8 65 99.9
Writing 9 14 21.5 24 36.9 13 20.0 6 9.2 65 100.0

FREQUENCY Key
= Rayely = 0-15% of the time
= Some times = 16-35% of the time
= Frequently = 36-65% of the time
= Generally = 66-85% of the time
= almost alway = 86-100% of the time

2. STUDENT QUESTIONNARE: FREQUENCY
OF LANGUAGE ACTIVITIES

IN GENERAL
LANGUAGE Frequency of Pg&formance Total
ACTIVITIES
1 2 3 4 5
Reading
Activities Count % Count % Count % Count % Count % Count %
1. Textbooks and
handouts 14 21.5 24 36.9 19 29.2 8 12.3 65 99.9
2. Other books
and Journals 17 26.2 22 33.8 13 20.0 7 10.8 6 9.2 65 100.0
3. Instructions 4 6.2 17 26.2 25 38.5 12 18.5 7 10.8 65 100.2
4. Music analyses 15 23.1 23 35.4 14 21.5 9 13.8 4 6.2 65 100.0
5. About composers
and composition 10 15.4 17 26.2 18 27.7 12 18.5 8 12.3 65 100.0
IT Writing
Activities
6. Notes from
lectures 2 3.1 17 23.1 26 40.0 11 16.9 11 16.9 65 100.0

~1
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(Continued)
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Frequency of P@y¢formance
2

Total
5

Count % Count % Count % Count % Count % Count %

'« Notes from :

recording 26 40.0 17 26.2 9 13.8 8 12.3 5 7.7 65 100.0
}J. Notes from '

books and

Journals 20 30.8 15 23.1 17 26.2 8 12.3 5 7.7 65 100.0
). Answreggto

exams 9 13.8 13 20.0 15 23.1 17 26.2 11 16.9 65 100.0
). Music

analyses 1120118155 28 43.1 15 23.1 6 92 4 6.2 65 100.0
.« About comp-

res/coposi-

tions 8 12.3 29 44.6 13 20.0 10 15.4 5 7.7 65 100.0
‘I Listening

Activities
!« Instructions 8 12.3 43 66.2 14 21.5 65 100.0
}« recordings 18 27.7 19 29.2 13 20.0 12 18.5 3 4.6 65 100.0
l. Discussions 27 41.5 26 40.0 9 13.8 3 4.6 65 99.9
'« Songs 9 13.8 29 44.6 17 26.2 7 10.8 3 4.6 65 100.0
I Speaking

Activities

Do Ask7answer

questions 4 6.2 18 27.7 21 32.3 17 26.2 5 7.7 65 100.1
. Dialogues 11 16.9 30 46.2 15 23.1 7 10.8 2 3.1 65 100.1
3. Music

appreciations 18 27.7 23 35.4 8 12.3 10 15.4 6 9.2 65 100.0
J. Singing songs 12 18.5 14 21.5 25883805 3 4.6 11 16.9 65 100.0
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}o STUDENT QUESTIONNARIRE: FREQUEMCY
JF LANGUAGE ACTIVITIES IN
ERMS OF MAJOR INSTRUMENTS

AANGUAGE Frequency of Pgpformance Total
A\CTIVITIES
1 2 4
teading
\ctivities Count % Count % Count % Count % Count % Count %
L. Textbooks and
handouts 27 41.5 16 24.6 10.8 8 12.3 7 10.8 65 100.0
!. Other books
and Journals 31 47.7 20 30.8 7.8 9.2 3 65 100.1
}. Instructions 22 33.8 12 18.5 15.4 15.4 11 65 100.0
l. Music analyses 24 36.9 16 24.6 16.9 13BNt 65 99.9
). About composers
composition 36 55.4 17 26.2 6.2 Usll & 65 100.1
[I Writing
Activities
6. Notes from
lectures 42 64.6 6 9.2 15.4 ol 7.7 65 100.0
7. Notes from 40 61.5 14 21.5 902 35103 4.6 65 99.9
recording
8. Notes from
books/
Journals 29 44.6 21 32.3 9.2 4.6 6 9.2 65 99.9
9. Answe¥s to
exams 34 52.3 12 18.5 9.2 10.8 6 9.2 65 100.0
10. Music analyses 32 49.2 18 27.7 10.8 6.2 4 6.2 65 100.1
11. About comp-
res/coposi-
tions 30 46.2 21 32.3 10.8 4.6 4 65 100.1
III Listening
Activities
12. Instructions 27 41.5 12 18.5 7 10.8 10.8 12 65 100.1
13. Recordings 32 49.2 14 21.5 6 QN2 10.8 6 65 99.9
14. Discussions 29 44.6 11 16.9 6 9.2 16.9 8 65 99.9
15. Songs 33 50.8 12 18.5 6 9.2 12.3 6 65 100.0
IV Speaking
Activities
16. Ask/answer )
questions 28 43.1 14 21.5 10.8 15.4 65 100.0
17. Dialogues 36 55.4 8 12.3 2301 4.6 65 100.0
18. Music
appreciations 27 41.5 14 21.5 18.5 16.9 65 99.0
19. Singing songs 31 47.7 15 23.1 il 13.8 65 100.0
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REQUENCY OF ON LANGUAGE ACTIBITIES
N TERMS OF THEORY OF MUSIC

ﬂ
ANGUAGE -Frequency of Pé€fformance Total
CTIVITIES
1 2
2ading
stivities Count % Count % Count % Count % Count % Count %
» Textbooks and
handouts 20 30.8 16 24.6 13 20.0 16 24.6 65 100.0
. Other books
and Journals 12 18.5 24 36.9 20 30.8 7 10.8 2 3.1 65 100.1
Instructions 17 26.2 10 15.4 16 24.6 14 21.5 8 12.3 65 100.0
,» Music analyses 14 21.5 18 27.7 20 30.8 10 15.4 3 4.6 65 100.0
» About composers
and composition 22 33.8 22 33.8 17 26.2 2 3.1 2 3.1 65 100.0
[ Writing
Activities
>. Notes from
lectures 12 18.5 18 27.7 14 21.5 12 18.5 9 13.8 65 100.0
7. Notes from
recording 31 44.7 17 26.2 7 10.8 6 9.2 4 6.2 65 100.0
3. Notes from
books/
Journals 5 7.7 19 29.2 21 32.3 11 16.9 9 13.8 65 99.9
J. Answres to
exams 6 9.2 18 27.7 18 27.7 15 23.1 8 12.3 65 100.0
J. Music analyses 15 23.1 24 36.9 13 20.0 10 15.4 3 4.6 65 100.0
L. About comp-
res/coposi-
tions 26 40.0 21 32.3 9 13.8 6 9.2 3 4.6 65 99.9
[I Listening
Activities
2. Instructions 9 13.8 22 33.8 10 15.4 17 26.2 7 10.8 65 100.0
3. Recordings 32 49.2 11 16.9 16 24.6 4 6.2 2 3.1 65 100.0
4. Discussions 11 16.9 24 36.9 2 3.1 15 23.1 13 20.0 65 100.0
5. Songs 10 15.4 30 46.2 12 18.5 8 12.3 5 7.7 65 100.1
V Speaking
Activities
6. Ask/answer
questions 200 30.8" 12 18.5 14 21,5 8 12.3 11 16.9 65 100.0
7. Dialogues 23 35.4 19 29.2 16 24.6 5 7.7 2 3.1 65 100.0
8. Music
appreciations 25 38.5 12 18.5 15 23.1 12 18.5 1 1.5 65 100.1
9. Singing songs 21 32.2 18 27.7 14 21.5 8 12.3 4 6.2 65 100.0
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). STUDENT QUESTIONNAIRE: FREQUENCY
JF LANGUAGE ACTIVITIES IN
ERMS OF SOLFE GGIO

Frequency of Pezgformance Total
0-15% of 16-35%0f 36-65% of 66-85% of 86-100% of
the time the time the time the time the time

teading
\ctivities Count % Countk&F‘\_Count % Count % Count % Count %
.« Textbooks and
handouts 21 32.3 18 27.7 9 13.8 12 18.5 5 7.8 65 100.1
'« Other books
and Journals 30 46.2 17 26.2 12 18.5 6 9.2 65 100.1
}. Instructions 22 33.8 14 21.5 13 20.0 8 12.3 8 12.3 65 99.9
o Music analyses 19 29.2 20. 30.8 15 23.1 11 16.9 65 100.0
'« About composers
composition 22 33.8 23 35.4 16 24.6 4 (B2 65 100.0
I Writing
Activities
6. Notes from
lectures 23 35.4 19 29.2 11 16.9 6 9.2 6 9.2 65 99.9
7. Notes from
recording 35 53.8 16 24.6 8 12.3 3 4.6 3 4.6 65 99.9
8. Notes from
books/
Journals 34 52.3 16 24.6 8 12.3 3 4.6 4 6.2 65 100.0
9. Answe¥s to
exams 31 47.7 14 21.5 7 10.8 6 9.2 7 10.8 65 100.0
.0. Music analyses 34 52.3 12 18.5 12 18.5 6 Or¥2 1 1.5 65 100.0

.1. About comp-

res/coposi-

tions 40 61.5 17 26.2 7 10.8 1 1.5 65 100.1
[IT Listening

Activities
l2. Instructions 20 30.8 22 33.8 3 4.6 14 21.5 6 9.2 65 99.9
L3. Recordings 33 50.8 13 20.0 12 18.5 7 10.8 65 100.1
l4. Discussions 24 36.9 19 29.2 11 16.9 11 16.9 65 99.9
L5. Songs 19 29.2 28 43.1 9 13.8 4 612 5 7.8 65 100.1
[V Speaking

Activities

L6. Ask/answer

questions 26 40.0 18 27.7 3 4.6 1 21805 4 6.2 65 100.0
L7. Dialogues 28 43.1 19 29.2 11 16.9 10.8 65 100.0

L8. Music
appreciations 23 35.4 19 29.2 12 18.5
L9. Singing songs 8 12.3 26 40.0 12 18.5

12.3 3 4.6 65 100.0
10.8 12 18.5 65 100.1

~N @ ~
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STUDENT QUESTIONNAIRE:
'REQUENCY OF LANGUAGE ACTIVITIES IN
'ERMS OF HISTORY OF MUSIC

= 132, =

D

//
nce

,ANGUAGE Frequency of Pegforma: Total
\CTIVITIES : 2
leading
wctivities Count % Count % Count % Count % Count % Count %
.« Textbooks and
handouts 2 3.1 1 1.5 15 23.1 26 40.0 21 32.3 65 100.0
'« Other books
and Journals 7 10.8 16 24.6 24 36.9 12 18.5 6 9.2 65 100.0
'« Instructions 13 20.0 12 18.5 12 18.5 14 21.5 14 21.5 65 100.0
'« Music analyses 18 27.7 5 7.7 15 23.1 18 27.7 9 13.8 65 100.0
'« About composers
composition 8 12.3 8 12.3 6 9.2 24 36.9 19 29.2 65 99.9
‘I Writing
Activities
6. Notes from _
lectures 11 16.9 3 4.6 26 40.0 10 15.4 15 23.1 65 100.0
7. Notes from
recording 26 40.0 10 15.4 17 26.2 11 16.9 1 1.5 65 100.0
8. Notes from
books/
Journals 6 9.2 9 13.8 24 36.9 14 21.5 12 18.5 65 99.9 -
9. Answt‘s to
exams 3 4.6 12 18.5 17 26.2 22 33.8 11 16.9 65 100.0
.0. Music analyses 27 41.5 11 16.9 9 13.8 6 9.2 12 18.5 65 99.9
.1. About comp-
res/coposi-
tions 12 18.5 2 3.1 11 16.9 24 36.9 16 24.6 65 100.0
[IT Listening
Activities
L2. Instructions 6 9.2 E, 7.7 15 23.1 28 43.1 11 16.9 65 100.0
L3. Recordings 19 29.2 15 23.1 12 18.5 17 26.2 2 3.1 65 100.1
L4. Discussions 81203 2 3.1 21 32.3 29 44.6 5 7.7 65 100.0
L5. Songs 29 44.6 11 16.9 10 15.4 15 23.1 65 100.0
[V Speaking
Activities
16. Ask/answer
: questions 8 12.3 11 16.9 19 29.2 22 33.8 5 7.7 65 99.9
17. Dialogues 25 38.4 20 30.8 9 13.8 10 15.4 1 1.5 65 99.9
18. Music -
appreciations 35 53.8 9 13.8 11 16.0 10 15.4 .~ 65 99.9
19. Singing songs 43 66.2 6 9.2 10 15.4 6 9.2 65 100.0
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. STUDENT QUESTIONNAIRE:
'REQUENCY LANGUAGE ACTIVITIES IN TERMS
'F ETHIOPIAN FOLKLO}RE

ANGUAGE Frequency of P€fformance Total
CTIVITIES 1 2 3 4 5 6
eading
ctivities Count % Count % Count % Count % Count % Count %
. Textbooks and
handouts 2 4.4 6 13.3 21 46.7 16 35.6 45 100.0
. Other books .
and Journals 6 13.3 10 22.2 11 24.4 8 17.8 10 22.2 45 99.0
. Instructions 17 37.8 10 22.2 10 11.11 8 17.8 45 100.0
. Music analyses 10 22.2 13 28.9 12 26.7 10 22.2 X 45 100.0
. About composers
composition 4 8.9 11 24.4 15 33.33 13 28.9 2 4.4 45 99.9
I Writing
Activities
6. Notes from
lectures 19 42.2 16 35.6 10 22.2 45 100.0
7. Notes from
recording 16 35.6 11 24.4 15 33.3 13 28.9 2 4.4 45 100.0
8. Notes from B
books/
Journals 6 13.3 20 44.4 10 22.2 9 20.0 45 99.9
9. Answggs to
exams 3 6.7 9 20.0 19 42.2 14 31.1 45 100.0

0. Music analyses 9 20.0 12 26.7 6 13.3 14 31.1 4 8.9 45 100.0
1. About comp-

res/coposi-
tions 8 17.8 13 28.9 18 40.0 4 8.9 2 4.4 45 100.0
II Listening
Activities
2. Instructions 3 6.7 13 28.9 18 40.0 11 24.4 45 100.0
3. Recordings 1S3 303 S 11.1 8 17.8 17 37.8 45 100.0
4. Discussions 2 4.4 8 17.8 9 20.0 26 57.8 45 100.0
5. Songs 20 44.4 13 28.9 3 o7/ 6 13.3 3 6.7 45.100.0
V Speaking
Activities
6. Ask/answer —
questions 2 4.4 7 15.6 14 31.1 18 40.0 4 8.9 45 100.0
7. Dialogues 16 35.6 14 31.1 SE1 19551 8 17.8 2 4.4 45 100.0
8. Music
appreciations 24 53.3 7 15.6 12 26.7 2 4.4 45 100.0

9. Singing songs 30 66.7 7 15.6 6 13.3 2 4.4 45 100.0



. STUDENT QUESTIONNAIRE:

REQUENCY OF LANGUAGE ACTIVITIES

N TERMS OF MUSIC TEACHER
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DUCATION.
ANGUAGE Frequency of P€¢formance
CTIVITIES 1 2 ! Total
eading
ctivities Count % Count % Count % Count % Count % Count %
. Textbooks and
handouts 2 4.4 4 8.9 22 48.9 17 37.8 45 100.0
. Other books 7
and Journals 1 2.2 8 17.8 20 44.4 4 8.9 12 26.7 45 99.9
. Instructions 8 17.8 15 33.3 6 13.3 4 8.9 12 26.7 45 100.0
. Music analyses 18 40.00 6 13.3 13 28.9 8 17.8 45 100.0
. About composers
composition 5 11.1 21 46.7 11 24.4 8 17.8 45 100.0
I Writing
Activities
6. Notes from '
lectures 2 4.4 16 35.6 9 20.0 18 40.0 45 100.0
7. Notes from \
recording 20 44.4 6 1373 6 13.3 11 24.4 2 4.4 45 100.0
8. Notes from
books/
Journals 4 8.9 25 55.6 8 17.8 8 17.8 45 100.1
9. Answg¥s to
exams 9 20.0 20 44.4 16 35.6 45 100.0
0. Music analyses 22 48.9 2 4.4 11 24.4 6 13.3 4 8.9 45 99.9
1. About comp-
res/coposi-
tions 4 8.9 27 60.0 601303 4 8.9 4 8.9 45 100.0
II Listening
Activities
2. Instructions 2 4.4 6 13.3 23 51.1 14 31.1 45 99.9
3. Recordings 8 17.8 16 35.6 7 15.6 10 22.2 4 8.9 45 100.1
4. Discussions 2 4.4 12 26.7 22 48.9 9 20.0 45 100.0
5. Songs 14 31.1 15 33.3 6 13.3 6 13.3 4 8.9 45 99.0
V Speaking -
Activities
6. Ask/answer
questions 4 8.9 15 33.3 22 48.9 4 8.9 45 100.0
.7. Dialogues 18 40.0 2 4.4 14 31.1 11 24.4 45 99.9
.8. Music
appreciations 19 42.2 4 8.9 9 20.0 9 20.0 4 8.9 45 100.0
.9. Singing songs 20 44.4 14 31.1 7 15.6 4 8.9 45 100.0
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9. STUDENT QUESTIONNAIRE
ATTITUDES TOWARDS TOPICS

Rank 1

Topics N %

Economic (income,
food, etc
Cuture (tradition,

customs) 7 10.8 20 30.8 14 21.5

Sciences (physics,
biology mathematics
Psyschology (beha-

viors, emotions) 6
Religion (christa-
nity, islam) 3

Arts (pqaintings,

music, lite) 36 55.4

Politics (Ethiop-
ian, African) 2
Health, medicine,
first aid)

Sports (footboll,
tennis) 4
Socilogy (marraige

love, 7 10.8

6 9.2 4 6.2 4 6.2 21 32.2

10 15.4 5 7.7 3 4.6 4 6.2 2 3.1
6 9.2 10 15.6 18 27.7 6 9.2
16 24.6 16 24.6

15.4 15 23.1

13 20.0 14 21.5

10 Total
N % %
1 1.5 65 100.1
65 100.1
1 1.5 65 99.1
65 100.0
2 3.1 65 100.0
65 100.1
56 86.2 65 100.1
1 1.5 65 100.1
2 3.1 65 100.0
2 3.1 65 100.0



APPENDIX 2(A)

Teachers' Questionnaire (Original)

The purpose of this questionnaire is to collect some
background information for developing criteria for
designing an appropriate English course for the Yared
Music School. There are no right or wrong answers to the
questionnaire. We just want to know what you feel about
your students' English language proficiencies in
comparison with the linguistic level required of them to
learn your subject(s) effectively. However, the value of
this questionnaire directly depends upon your genuine
responses to each item. Therefore, please answer them as
truthfully as you can. Your answers will not affect you
or your school in any way.

Please, provide the following information about yourself
in the spaces given below. (usse a tick (v)

Nationality> an Ethiopian a foriegner

Qualifications:

Subject (s) you teach (not traditional instruments,

Amharic or church music) Major Both

Minor Collective courses

Service (in years)

Instruction : In completing this questionnaire, you are
provided with a five-point scale. Indicate what you feel
about each item by putting a tick (4~) in accordance with
the corresponding scale.
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Decide how important is each of the four language skills
for your students to learn your subject (s)

The language skill

How important are they for your stu..dents

Definitely Not Not Important Definitely
not important sure vVery

very

important important

A) Listening
b) Speaking
c) Reading

d) Writing

In a similar manner show how important are the
followingactivities for the students in learning

your subject(s)

Activities

~
G

How important are they for your stu. dents

Definitely Not Not Important Definitely
not important sure very

very

important important

I. Reading Activities

Reading
1. textbook

2. handouts

3. other related

books

4. Journals, manuals

and articles

5. Poems and songs
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How important are they for your stu. dents

Activities Definitely Not Not Important Definitely
not important sure very
very
important important

6. Instructions for
assignments,
exams and explan-
ations on how to
play instruments

II. Writing Activities .
writing:

7. notes from lectures
8. notes from books
9. notes from recorded

materials

10. short answers
to exams and
assignments

11. Reports on
music studies

12. music pieces
and how to
play in
struments

13. songs
14. poems
ITII. Listening
activities
understanding :
15. lectures

16. class discuss-
ions
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How important are they for your stu dents °

Activities Definitely Not Not Important Definitel:-
not important sure very
very
important important

17. questions
18. answers
19. instructions

20. recorded
materials

21. songs¥peaking
activities

22. asking questions

23. answering questions

24. presenting
reports
orally in
class

25. discussing
issues in
class.

26. singing
songs.

27. explaining
music
compositions

28. participating
in dialogues
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APPENDIX 2(B)

Teacher's Questionnaire (Revised)

The purpose of this questionnaire is to collect some
backg*o"nd information for establishing criteria for
i appropriate English course for the Yared
M

n

(&

)
o7

rlg“u or wrong answers to the questionnaire.

st want to know what English language abilities you

ider important for the students in order to learn
Lb*°c+ effectively. However, the value of this

stionnaire directly depends upon your genuine responses

to each item.

Therefore, please answer them as truthfully as you can.

Your answers will not affect you or your school in any way.

2 0 (0]
rD(:: (0]
3 () QWA R

r-c:(D()

QO
(@]
3

s

A, Please, provide the following information about your
self in the spaces given below by putting ticks (&)

1/ Nationality: Ethiopia foriegner

2/ Qualification: Diploma, BA ,
MA other _———

3/ Services in years: 1 to 5, 6 to 10
10+

ta

Instruction: In completing this questionnaire, you are
given a five-point scale. Indicate what you feel about
each item by putting a tick (&”) in accordance with
the corresponding scale.

Decide how anortant is each of the four language skills
{ listening, speaking, redqing and writing) for ypur
students to learn your subject

Yow important are they for your stu: dents 7

Skill Definitely Not Not Important Definitely
not important sure very
very
important important
Listening
Speaking
Reading

Writing
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II. In a similar manner show how important are the following
activities for the students in learning your subject.

Activitieg How important are they for your stu. dents ?
I.Reading Definitely Nok Neit Important Definitel:
activities not important sure very
very
important important
Reading:

a) text book
and handouts

b) other related
books and
journals

c) instructions
for instrument
practice, for
assignments
and for exams

d) music
analyses

e) about
composers
and
compositions

ITI. writing
activities
Writing:

a) Notes from
lectures
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Activitie§

How important are

they for your stu dents ?

Definitely
not

very
important

Not
important

Not
sure

Important

Definitely
very

important

o |

b)

Notes from
recordings

b)

Notes from
books and
Journals

d)

Answers to
exams

Music
analyses

f)

about
composers
and
compositions

JLALIL

Listening
Activities
listening
15(e) -

a) instructions

b) recordings

c) discussions

d) songs
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Activitieg How important are they for your stu dents ?
Definitely Not Not Important Definitely
neb important sure very
very
important important

IV. Speaking
Activities
a) Asking and
answering
questions
b) Participanting

in dealogues

c) Presenting
music
appriciations
orally

d) singing Songs




APPENDIX 3 (A)

Student's Questionnaire

The purpose of this questionnaire is to collect some
background information for developing cv¥iteria for
designing an appropriate English course for the
Yared Music School. This is not an examination.

We just want to know what English language abilities
you need in order to learn music subjects adequately
and, in language classroom, what type of teaching-
learning processes are interesting to you.

Thus there are no right or wrong answers. However,the
value of this questionnaire directly relys upon your
genuine responses to each item. Therefore, please answer
them as truthfully as you can.

A. Please provide the folleowing information about yourself
in the space given.

Sex: M

Lo |
<
0
0]
18]
ct
(&7
Q
=

Age

first language

Academic level when you joined the school

Name of your secondary school

Are you in year I, II, III or IV ? Year I
year II Year III Year
Iv
Major
Minor

Instruction: In answering the following questions you
are provided with a five point scale.
Indicate by putting a tick (¢»)
whether you rarely, sometimes, frequently,
generally or almost always do, need or feel
as each statement suggests: To guide you in
answering the questionnaire, the items are
scaled on the following percentages.
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BARELY = for 0 to 15 percent of the time
SOMETIMES = from 16 to 35 percent of the time
FREQUENTLY = from 36 to 65 percent of the time

GENERALLY from 66 to 85 percent of the time

ALMOST ALWAYS

From 86 to 100 percent of the time

B. Please rank how often you make use of each English
language skill in learning music subjects.

How often yocu use them ?

, ¢
Rarely Sometimes frequently QQerally Almost
always

Listening

Speaking

Reading

Writing

C. Indicate how cften you are required to do any of the
following activities in English for learning musig_ subjects.

Remember, you are required to use the scale given above.
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How often you use them ?

. . e
Activities Rarely Sometimes frequently Gnerally Almost
always
I. Reading
activities
Reading:
1. textbooks
2. handouts
3. other
related
books
4. articles,
journals and
manuals
5. instructions

for music study,
for playing
instruments

and for exams.

Poem and songs.

o

Writing
activities
writing:

notes from
lectures

notes from
books
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How often you use them ?

Activities Rarely Sometimes

frequently Generally Almost
always

10.

11,

12,

(Y
o>

+

[SEY
Yo/

(39
(@)

88 ]
=

A A
-3 ()}

(€]

notes from
recorded
materials

short answers
to exams and
assignments

reports on
music studies,

songs

music pieces

poems
Listening
Activities
ties
understandin
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How often you use them ?

Reading activities Rarely Sometimes frequently Generally Almos-
Cont....... always

IV. Speaking
Activities

22. asking
questions in
class.

23. answering
questions

24. presenting
reports
orally in
class

25. discussing
issues in
class

26. singing somgs

27. explaining
compositiocns.

28. participatipn
in dialogues

&)

read each item below, decide how much you like each type of
language learning activity. 1Indicate how much you like or
dislike each kind of activity by putting a tick (L.)
according to the follcwing scale:
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DISLIKE VERY MUCH
DISLIKE

NOT SURE

LIKE

LIKE VERY MUCH

= from 0 to 15 percent

= from 16 to 35 percent
= from 36 to 65 percent
= from 66 to 85 percent

= from 86 to 100 percent

a.

Learning
activities

How much you like them ?

Dislike
very much

Dislike Not

sure like

,very
much

38}

Learning
languages
through
memorizatipg Oy
grammar rules

Learning
languages
through
repetition

Learning
languages
through
performing
tasks.

Learning
languages
through

silent
observation of
situation of
the classroom
processes
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How much you like them ?

ke
Learning Dislike Dislike Not sure like very
activities very much much

Learning
languages

by participating
in problem
solving
altivities in
class

Type of
grouping
you like in
language
classroom:

Practising with
the whole class

Practising in
small groups

Practising in

pairs
Practising
alone
E. The following topics are selected to be included in your new
English course. PRank them according to your interests.
Start the ranking by {1) as vour most favourite topic and
(10) your least favourite one Use the space provided 1in

front of each topic.

Economic (i.e food, income, agricultue, industry etc)

cultué (i.e beliefs, traditions, customs, etc.)

Sciences, physics, biology, math&z. .. "
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Psychology (i.e topics related to behaviors, etc.)
Religion
The arts (i.e drawings, music, literature, drama, etc.
Politics (national, continental, international etc.)
Health (madicine, nursing, hygene, etc.)
Sport (football, basketball, teis, etc.)

Sociology (Population growth, marriage, etc.)



APPENDIX 3 (3B)

5ed)
Students Questionnaire{Rev”

The purpose of this gquestionnaire is to col!
background information for developing a frar
designing an appropriate English course for

Music School.

This is not an examination.

want to know what English language abilities
in order to learn music subjects a adequate!
English classroom, what type of teaching-lec

processes are interesting to you.
right or wrong answers.

Thus, the

However, the value

questionnaire directly relys upon your genu:

to each item.

Therefore, please answer ther

as you can.

A.

Please provide the following information
in the space giver.

1. Sex:Male Female (use
2. Age: 15 to 20 21-25 abc
3. Academic year: 1st 2nd 3rd

act some
swork for
~he Yared

Je just

you need

7 and, in
-ning

‘e are no

>f this

1e responses
as truthfully

:bout yourself

atick)

e

4th

Instruction: 1In answering the following juestions you
are given a five zoint scale. Indicate !~ putting a
tick ( ) Whether you Rarely, Sometimes, Frequently
Generally, or Almcst always do, need, or ‘eel as each
question suggests. To guide you in answe ~ing the

questionnaire. The items are scaled on tl
percentages:
RARELY = from 16 to 35 percer
SOMETIMES = from 16 to 35 perc
FREQUENTLT = from 36 to 65 percc
GENERALLY = from 66 to 85 perce
ALMOST ALWAYS=from 36 to »00 perc

I. Please rahk how often you make use of
language skill in learning music subje

> following

- of the time
nt of the time
.t of the time
it of the time
:nt of the time

rach English

SESH
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Skill How often you use them 2
Rarely Sometimes Frequently Geneyally Almost always
Listening
Speaking
Readinc
writing

II. Incdicate how often you are rezuired to do any of t' e following
activities in English for learniny music subjects. Re..amber you are

equired to use the scale giver z%ove.

Activities

1. Reading
Activities Rarely Sometimes Frequently Genevally Almost always

I. rzad:
a) text books

znd hand-
cuts

b) other
related
books and
journals

c) instructions
for
instrument
practices
for
assignments,
and for
exams
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Skill

I'cw often you use them ?

Rarely Sometimes Frequently Genepally Almost always

d) Music

analyses

e) About

composers
and
composit-
ions

IEIC

writing
Activities

1)

I write
Notes from
lectures

Notes from
recordings

Notes from
bocoKs and
journals

Music
analyses

th
e

about
composers

and compos-

itions




= 158" =

Activites

How often you use them ?

Rarely Sometimes Frequently Genevglly Almost always

III.Listening
Activities
I Listen to:
a) instruction

b) recordings

c) discussions

d) songs

Speaking

Activities

I:

a)ask and
answer
questions
inclass

b) participat
in dialogues

c) present
Music
appreciations
orally

d) sing songs

ITZ. The following topics are cselected to be included in your
new English course. Rank them according to your interests
using numbers 1,2,3,4,5,6,7,2,9, and 10 start the ranking
by (1) as your most favourite topic and (10) your least
fauourite one use the space provided in front of each topic.
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Economics (i.e food. income, agriculture industry,
etc.)

Culture (i.e beliefs traditions, customs, etc)
Sciences (biology, physics, mathematics, etc.)
Psychology (behaviors, emotions, etc.)

Religion (€hristanity, Islam, etc.)

The arts (paintings, music literature, etc.)

Politics (Ethiopian, African International)

Health (medicine, nursing hygiene, etx.)

Sports (football, basketball, tennis, etc)
Sociology (marriage, love, etc)

IV. Instructions: five rating scales (A, to E below) are given
to investigate the frequency rate of pertermance of the
English language activities. Put the letter of the scale
against each subject to indicate the frequency rate of each
language activity. Use each scale only once for eaqh subject

and languge activity.

-

Scales
A. Rarely = from o to 15 percent of the time
B. Sometimes = from 16 to 35 percent of the time

(@]

F rquently= from 26 *to 65 percent of the time
D. Generally = from <€ to 85 percent of the time

E. Almost always = from 86 to 100 percent of the time.

If you have not yet taken a course put a cross (-) in the
boxes. For example see the following.

Activity Subjects
I. Listen to Major T%eory sclf 4ggio History Ethio. Music
of
Instrument Music of music Folk- TFeather

Education

a lecture B . D D A - E
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Activity Subjects

-

Reading Major 'fheory solf €ggio History Ethi. Music

Activites of

Read Instrument Music of music Folk eather
ducation

a) text-
books
and
handouts

b) other
related
books

c)instru-
ctions
for
assignments
for in
struments
and exams

d)Music
analyses

e)about
composers
and compos-
itions
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Activity

Subjects

II

Writing

Major

Activitiy

I Write

Instrument

“Theory
of

Music

solf eggio

History Ethi.

of music Folk

Music

Yeather
ucation

a)

Notes
from
leetures

Notes
from
recordings

Notes

from books
and
journals

jon

answers to
exams

Music
analyses

about
composers
and
composit-
ions

ALIGIE

a)

Listening
Activities
listen to:

instructions

recordings

discussions

songs
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Activity

Subjects

II Writing Major

Activitiy

I Write Instrument

“fheory solf €ggio History Ethi. Music

of

Music of music Folk *“feather
Bducation

IV Speaking

9P
-
o
a

Activities

ask and
answer
questions
inclass

participate
in
dialoques

orally
present

Music
appreciations

sing songs




Interview gqu

How often do st

in your class ?

What reading an:

give them ?

How coften do yc

your explanatioc:

What writing an
give them ?

Which of the fo:
and wr:

reading
for the subject

APPENDIX 4
teachers (Translated)

lents ask and answer questions in English
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