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ABSTRACT 

11 is olien stated that a nation's young people represent its future, !t should naturally follow 

then the countries which provide their youth with appropriate knowledge and skills as well as 

productive work experience are laying or renewing the foundation for future economic and 

social well heing. 

fluman resources constitute the ultimate basis for wealth of nation. Capital and natural 

resources are passive factors of production; human beings are the active agents who 

(l ccuml.date capital, exploit natural resources and carlY forward natural developrnent. Clearly 

({ counlly which is unable to develop the skills and knowledge of its people and to utilize them 

efficiently will be unable to develop anything else (Haribson 1964:3). 

Like any other poor countries, Ethiopia faces with multi faceted problems. The problem of 

educated unemployment reached at its climax. In 1994, the rate of "'!employment ill the urban 

areas was about 22 percent. Unemployment rate stood at 38 and 39 percent within the age 

groups of 1 5-19 and 20-24 respectively in urban Ethiopia. 

This endelllic problem alfects each Administrative /legion . The ANRS is the one that 

unelllployment pervades chronically. Unemployment, in the region, is the leading threat in 

every endeavour to Illitigate poverty andfasten growth and development. 

According to 1994 census, 78599 (1.02%) of the region's population were unemployed. 98 

percent of the total unemployed masses found in the urban and 27 percent have completed 

grade 12. 

This dilelllma has spurred much investigation into the role oitraining in improving productivity 

and the employability of the school lea vel's. The need to help promote economic recovery and 

new long terlll developlllent, to reduce unemployment and to help specific groups in the labour 

force obtain access to emploYlllent has brought vocational education and training to the 

forefiont of political discussion and significant increase in public funds have been committed to 

it. 
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III view of the lilllited absorptive capacity of the modem sector ill developing COUll tries and the 
resultallt high ullelllploYlllellt rate, it has been recommended technical and vocational training 
should ellcourage selfelllployment, initiatives and cooperation. 

Despite its illlportallce, some argue that training cannot be a solution and alleviate the existing 
high level of IIl1employmellt particularly in developing coulltries. The task of reducillg 
ullemploYlllelltlies primarily with general economic policies. 

Vocatiollal trailling call be effective in preparing school-Ieavers for jobs if the delivery is 
competitive "lid the ecollomy is attractive. Therefore, the central theille of this study is that 
vocatiollal trailling is II Ot all end ill itself to reduce unemployment but can serve as a means if 
provided effectively. 
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CHAPTER ONE 

I. Introduction 

Abj ect povert y and rampant unemploYlllent are the two endelllic social evils that bind all 

develop ing countri cs in genera l and Ethiop ia in particul ar hand to foot. It is ridiculous to find 

such high and growing level of unelllp loyment in a coun try where there is serious shortage of 

skill ed manpower. 

Unempl oyment of the educa teci person is a matter of serious concern to policy makers and 

Ill anpower planners. Unem ployment of secondary school-1eavers in parti cu lar has become a 

threat to economic and soci al stability. Thi s cha llenge also has started to invade and fi'ustrate 

university/coll ege/ graduates nowadays. In the very earl y stage of educational development 

peopl e wit h a few years of schooli ng fi nd it relatively easier to obta in jobs in the modern sector. 

As outputs 01' the schools continue to grow, however, job opportunities are no longer 

COlllmensurate with this growth 

The poss ibl e causes of uncmployment are many and multid imensional, each with different 

weight. Some of the underli ning causes are: 

• lack o f st ructural transfo rmati on and low or stagnant economIC growth due to use of 

inappropria te tcchnology in the modern sector and backward and traditional technology in 

the agricultu ral sector; 

• irrelevant curri cula (fie lds) and backward or tradi tional educati on and training system; 

• ineffi cient function of labour market and soci al inst itutions; 



• unstabl e po liti cal and admi nistration sys tem because of dictatorial leadership and lack of 

national reel ing; 

• nepo ti sm and corru ption and; 

• impact of rapid population growt h. 

But most policy makers, educati ona li sts, nat iona l and international consultants, donors and 

planners usually put the blam e on ly on the system of education as a root cause of 

unemployment pUll ing all other facto rs aside. It was in its embryonic stage that the schooling 

system, in economically backward countri es, has been considered as being irrelevant in 

di ssem inating practi ca l knolV ledge and often accused of alienating people from their fann and 

serve as a crossi ng- li ne from rural disg ui sed unemployment to urban open unemployment 

(Dumont, 1996: 195; cited in Godfrey, 1986 : 150). 

Lack of consistent and definite strategies for education, with its diffus ion mission in the role of 

economic development , and shortagc of institu tiona l frame-works to utili ze the educational 

output in the econom ic and social transformation of a given country leads to further derive for 

educationa l expansion (ILO, 1993). 

Several questions are being rai sed about the ways in which the problem can be effectively 

add ressed and all so rts of the poli cies and measures that are being attempted. But only a few of 

them have brought any success. Among these, vocational training has been proposed and 

implemented as one orthe panaceas for the prob lem or educated unemployment. 
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From its genes is voca ti onalltechni ca l/ trai ning has been designed to reduce the shortage of 

midd le level labour force and hi ghl y tec hn ical personnel in the industri al sector. Moreover, the 

objective of voca tional training is to produce schoo l output that needs to be job creator rather 

than job seeker. 

Techni cal (voca ti onal) education in Ethiopia is provided at different levels both by public and 

private agencies within the fo rill a I education system as well as out side it. Vocational training 

can be di vided in two major areas. Trai ning fo r the modern (formal) sector and training for the 

informa l sector. Tra ining for the modern sector includes employer training, private training, 

and public pre-employment training (Wanna, 1998). In the past /vocational /technical/ training 

was provi ded in a few govern ment comprehensive and technical schools. The new education 

and trai ning policy has given emphasis to vocati onal training. At present many private and non­

governmental organi zations are also in vo lved in providi ng technical skills recentl y. 

Skill ed manpower is essential and an accelerator for the development of the economy. But 

traini ng alone cannot so lve the problem of unemp loyment unless there is an economic system 

and investment poli cy th at could absorb the skill ed labour force. 

The central theme of th is research is, therefo re, to di scuss on the contribution of vocational 

training to emp loyment , either as own account or paid worker, of secondary school graduates. 
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1.1. S tatement of the Problem 

It is often staled that a nation 's yo un g peo ple represent its future. It should naturally follow 

then that coun tri es that prov ide their yo uth with appropriate knowledge and sk ills, as well as 

prod ucti ve work ex peri ence, are laying or renewing the foundation for future economic and 

soc ial we ll being ( ILO, 198G:8 1). Therefore, it must be rega rd ed as cause for serious concern 

that in recent yea rs, aga inst the backd rop of the g loba l economic crisis, yo ung people in 

increas ing numbers found th emselves out of wo rk and sometimes runnin g out of hope. The 

underu ti lization of yo ung peop le assumes specia l urgency in the case of Africa because of the 

particular rapid growth of th e a lready large youn g population. Large number of labour force 

cntrant poses a prob lem for policy makers when public employment growth is no longer 

feas ible and privatc employment g rowth is s luggish . .l obs clearly are not being created fast 

enough to meet thc needs of' a burgeo ning yo uth age population with an estimated 7 to 8 

million new persons now en tering to the labo ur market each year (ILO, 1983:64) . 

Ethiopia ranks th ird in S ub Sahara Afri ca in terms of population size with an estimated 

populatio n 0 r nea rl y 60 mill ion persons as of .Iune 1998 (M EDaC, Economic survey, 1999). 

The popu lation of' Ethiopia has been increas ing at 2.9 per cent per annum through the inter 

census yea rs ( 1984 to 1994). I f the new entrants into the labo ur fo rce are to be engaged II1 

productive employment, the rate of grow th of both output and labour productivity has to 

surpass that of the labour forcc. The di sproportionately yo ung age population has serious 

impli cati on on the s ize and compos ition of the labou r force . The proporti on of the population of 

age 10 and over increased from about 5 1 percen t in 1984 to about 68 percent in 1994. 

4 



Consistent with the age struc tu re or the pop ul ati on, the size of labour fo rce (economically 

ac ti ve popu latio n) has shown a s igni fica nt increase from 14.7 million in 1984 to 26.5 million in 

1994 (CS A, 1994). In 1994, th e rat e o f un emp loyment in the urban areas was about 22 percent 

whil e that or th e rural areas stood at less than I percent. The age di stribution of unemployment 

depi cts that yo uth unemployment has become severe in Ethiopia. At a national level, in rural 

Ethiopi a 4 .3%, 6.6% and 3.9 % o r those within 15-19, 20-24 and 25-29 age groups were 

unemployed respect ively (MEDaC, 1999). Unemp loymen t rate stood at 38 and 39 per cent 

within the age groups o f 15- 19 and 20-24 respecti vely in urban Ethi opia. At country level, the 

maj ority of the employed popu lation we re self-employed (43 .5%) and unpaid famil y workers 

(47.0%) (CSA Labour I~o rcc Survey, 1999). 

The edu cati onal attainment or the cmployed at the country level reveals that about 15.7 and 

18.9 percent a ttended e lementary and hi gher school education while 24.6 per cent of them have 

already completed grade 12. O n the other ex treme, 35 per cent of the unemployed are 

illiterat es. Th us more than 60 percent o f the army o f the unemployed in Ethiopi a (including 

th ose beyond grad c 12) have form al edu cation of a certai n level (MEDaC, 1999). 

Thi s endemi c probl em, unemp loyment, affects eaeh Admin istrative Region. The ANRS is the 

one that unemployment pervades chronica lly. Unemp loyment, in the region, is the leading 

th reat in eve ry endeavou r to mit igate poverty and fasten growth and deve lopment. Various 

survey res ults and collected data rcvealed th is fact. Accordi ng to the CS A proj ecti ons based on 

the res ul t or 1994 Popul ation 'lild I-lous ing Census, the population of the ANRS reached 
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15 ,879,236 by .1 uly 2000. 78599 (1.02%) of these population were unemployed. A lmost 98 

percent of th e unemployed arl11Y found in the urban. Of the total urban unemployed, 21,599 or 

27 percent were hi gh schoo l graduates. 

The socio-econol11ic profile of the region reported that 33 ,131 grade 12 complete job seekers 

were registered between the yea r 1985-1988 EC. This holds 60 percent of the total 

unel11ployed . Four hundred- fift y (1.4'Yo) ofthel11 have vocational skill s. A survey conducted on 

" urban unel11ploYl11 ent" in th e region in 1997 also revealed that the highest level of job seekers 

were secondary school leavers which accounts for 31,606 or 37 percent of the total while the 

second largest cO l11pri se of 16,585 or 19.42 were perso ns attended between grade 1 and 6. The 

rate of female unel11ployed at the two levels cOl11pri sed 57.9 1 percent and 52.48 percent 

respectively. In four yea rs duration (frOl11 1985-1988 Ee) only 171 8 (2.9%) were placed to 

wo rk through the Region 's Labour and Socia l Affa ires Bureau. The placement share of 

secondary schoo l leavers and vocational school g raduates was 238 (0.8%) and 24 (1.4%) 

respectively. 

This probl em is much worse in th e l11ain towns of the Zone Administrations. In towns like 

Dessie, GondaI' and Bahir Dar the problel11 of unemployment is the highest compared to the 

other towns in the regio n. The unel11ploYl11ent rate in these towns alone compri ses 55 percent of 

the total. or thi s pe rcentage Bahir Dar 's share is 34 percent. 

Different factors are ascribed to thc ex isting level of unemployment. Accordingly, vanous 

rel11edial l11 easures have been attel11pted to al11e liorate this problem but with littl e success. One 
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of the strategies that the Ethi opi an Govcrnment des igned to reduce youth unemployment is to 

give special attention to the educa ti on scctor. Educationa l policy of the Federa l GovenU11ent of 

Ethiopi a of 1994 pays an el11ph as is to thc voca tional training to be related with practical and 

tcchnica l ski ll s in ordcr that the school output to become self employed after completing a 

certa in level of schoo ling. 

Thi s fact has caught the attention of pol icy makers to replace the purely academic education 

system with skil l-or iented vocat ional trai ning hoping that the system will serve as a solution to 

the ma lacly 01' youth uncl11pl oY l11 ent. This research, therefore, investigates whether vocational 

tra ining can hclp to allev iatc the existing problel11 of unemployment or not. 

1.2. Descr iption of the Study Area 

/Ja il ;r Dar town is locatcd in the North -Western part of Ethiopia and to the Southern shore of 

Lake Tal/a at 567 kl11 . di sta nce fro l11 Addi s Ababa. This town is serving as an administrative 

city of the region following the new Federa l structu re in the country. 

The Regional proclal11ation that was enacted in 1995 brought the status of the city to a zone 

Icve l, hav ing it s OWI1 council, executi ve cOl11 l11ittee and management bodies (BSZ, 1998 quoted 

in Dereje, 2000). The town has 111'0 \\loredo and seventeen kehele administration units. 

Based on the resu II of I he 1994 census, Ihe tOlal popu lation size of city was 96, 140 and it was 

projected that the population will reach 138,632 by Jul y 2002. The age structure of the 
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population is by large yo un g and under the age of fifteen. Among the residents of the town in 

the age bracket between 15 and 64 yea rs (whi ch is considered as the productive age group) 

constitute 59.283 or 62 percent of th e tota l population. 

O f the tota l wo rking age population that are aged ten and above (74,286) covered by the 1994 

census, the active labo ur force was reported to be 37,2 13 w ith an activ ity rate of 50 percent. 

Out of these active labour forcc 19,260 (56%) were males wh il e 17953 (44%) were females. 

Like any other town in the Region, Baliir Dar is faced with mu lti-d imens ional social and 

econom ic problems. As a rcsult of rapid popU lati on growth, slow economic growth, increasing 

rura l-urban migration and education po licy that is not attached to producti ve wo rk over the 

yea rs has worscned the uncmployment si tuation of the town. Too many school leavers join the 

unemployed army cvery year because of low leve l of job opportuni ties that could absorb th is 

sheer size of job seekers. Rccently, large number of job seekers from the suburbs and di fferent 

ad mini strati ve zo nes havc been rush ing to the town in search of jobs since Bah;r Dar has 

become the cap ital city of the Reg ion. According to the 1994 census, the tota l unemployed 

pop ul at ion oCthe city constitut es G,035, w hi ch is, 16.22 percent of the active labour fo rce and 

6.3 percent of the total pop Ulati on. The percentage share of unemployed females is 18.36 

percent whil c that of Illal es is 14 .22 percent. Of the total job seekers, the proportion of 

secondary schoo l graduates holds the highcst. 
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1.3. O bjective of th e Research 

The genera l objective or th is resea rch is to undertake a study about the employment si tuation of 

high school graduates and to make a comparative analysis between those who acqui red 

vocati onal skill s and those who did not have the skill s. The specifi c objecti ves of the study 

inc lude: 

I . To provide briel'and clear pictu re about the structure o f unemployment in the region; 

2. To identily factors that inlluence the emp loyment situation of secondary schoo l graduates; 

3. To see whether acquiri ng tech ni ca l sk il l by itse lf can be a so lution to the prob lem of 

educated unemployment in comparison with those who did not get thi s chance; 

4. To forward recommcndations that could help policy makers to ameli orate the prob lem of 

unemployment in th e regio n. 

1.4. Research Q uestions 

The research focu ses on how training afl'ects the employment of high schoo l leavers and 

attempts to answer the rol lolVing basic questions: 

I. Why do secondary school leavers un dertake training after completing grade12? 

2. What arc the majo r factors th at innuence the employment situation of job seekers? 

3. What are the major co nstraints to sccondary schoo l grad uates to start their own business? 

4. Can ski ll training alone he a remedy to the un employment prob lem of secondary school 

graduates'? 

9 



1.5. Methodology 

1.5.1. Data Sources 

The research is based on primary and secondary data sources. Prim ary data are co ll ected by 

fie ld su rvey. Enumerators wel'e properly oriented and trained how to conduct the interview. 

Enumerators undcr the superv ision of the resea rcher fi ll ed out the questionnaire . The 

questionnaire was pre-tcsted at kcbe le II in Bahir Dar so that some necessary modifications 

were made be lore the actual survcy was conducted. 

Secondary dat a we re al so th e other important sou rces of this research. Secondary data, which 

have relevance to this stud y, wcre co ll ected fro m MoE, MEDaC, MoLSA, ESLSE Office, 

BoPED, BOLSA, and BoE and from other relevant research documents and sources. 

1.5.2. Sampling Technique 

In this stud y two samp li ng techn iques were adopted and two sampling elements were taken to 

serve as a bas is of anal ysis. The two sampling e lements were high schoo l leavers who 

completed thei r s tudy between the academ ic yea r 1982 and 1991 E.C and small scale and 

info rmal bus iness un its run by the owners themselves and/or by hired laboures. 

Systematic randolll sa illp ling was used to select high school graduates and simple random 

samp ling was applicd to small scal e and in fol'lllal businesses units. The household li sts in each 

kebe le Admini stra tion were used as a sa illpling frame to access the sampling units, that is, 
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schoo l-Ieavers. On th e other hand , trade license registration li sts of the Trad e and Industry 

Departl11 ent 01 thc zone was taken as a sa l11pling fral11e to se lect the sl11 a ll-sca le business 

sal11pl e units. 

Of the seventeen kebele Adl11 ini strations that are fo und in BSZ, fo ur kebeles have been 

se lected. The se lected kebeles fo r th is research were one from a marketing center (kebele 04), 

the other (kebele 08), adjacent to a fa ctory. The two other kebeles were taken from a residence 

area, one (kebele 04) Iro m the center of th e town and the other (kebele 13) from the outskirts of 

the town. These kebe les ha ve been se lected pu rposefu lly to see whether a certai n locality has 

contribution to cha nce ofemployment within the same geographical area. 

1.5.3. S ample Size 

Accord ing to the Physical Plcll1l1ing and Constru ction Department of BSZ the total number of 

househo lds was 22707 in 1998. Of these, th e share of kebele 01 , 04. 08 and 13 is 1427, 2244, 

694 and 2 129 households res pectively. Because of financial and time constraints the sample 

size of hi gh school- Ieavers is 120 w hil e the sample size of business units was limited to 30. 

1.5.4 . Methods of Analys is 

Data results are orga ni zed and summarized into tables, percentage and cross-tab ulation are used 

so that meaningful interp retations 01 rcsults are l11ade so as to draw conclusions and 
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recommendations. A regress ion anal ys is is also undertaken to determine the contribution of 

individual factors (variables) to el11pl oYl11ent. 

I.G. Signilican ce of the Study 

The fi nding of thi s research helps poli cy l11 akers on l11anpower development and social 

services. Moreover, NGOs, l11ultil ateral and bi lateral agencies interested in supporting the 

operation of vocational traini ng progral11l11e can also benefit frol11 the result of the study. The 

research also helps other resea rchers who are interested in the area as an initial reference. 

I. 7. Organization of the Paper 

This thes is has four chaptcrs. The fi rst chapter is the introduction part that consists, the 

obj ective o rthe study, sal11pling technique, l11ethodology and the significance of the study. 

The second chapter di scusscs relevant li terature reviews regarding the importance of education, 

causes of unel11p loY l11 enl and the genes is of vocational training. Chap ter tlu'ee presents 

retrospecti ve and prospcctive rcview of educat ion and training objecti ves in Ethiopia under the 

Il11peria l, Derg and the EPRDF regil11 es. Chapter four describes and analysis the result of the 

study supported by tables and regress ion analyses . Chap ter five, which is the fi nal part of the 

paper, presents conclusion and reco l11l11 endat ions. 
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C HAPTER TWO : L1TKRATURE REVIEW 

2.1 . Edllcatioll and Economic Development 

INVESnNG IN PEOPLE IF DONE RIGHT. PROVIDES THE FIRMEST FOUNDA71ON 

!'OR LASnNG DEVELOPMENT ( World /Jail /( D evelopment Repor' j 992) 

The role of ed ucat ion in dcvelopment has been recognized ever since the days of Plato. 

Education. Pl ato be li eved , is indi spensable to the economi c health of a good society, for 

education makes citizens reasonable men (Ti lak, 1989). 

There have been relatively few au thors who have attempted to document, or even explain, the 

cmergence of fo rmal schoo li ng in human society. Most available evidence suggests that the 

deliberate and institutionali zed training of sc ribes in the art of writing ex isted in 3000 BC in 

Mesopotamia and Egypt, almos t as soon as writ ing itse lf begun (Saha el al., 1983 :32). 

Development in all its forms (economic, social and cultural) wi ll depend increasingly on 

knowledge- intensive industries, agri culture and services. The theoretical debates and policy 

decisions concerni ng devc lopment have va ried considerably, and have sometimes stressed 

technologi cal advance ll1 ent, but at othcr timcs have focused on social well-being. 

Th ree separate but interrclated perspecti vcs illustrate the significance of basic learning to 

development. First, it is a basic human need. It equips people with fu ndamental knowledge, 
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ski lls, va lues and altit udes and enhances th eir capacity to change and the ir w illingness to accept 

new ideas . Second, edu ca tion is sccn as a means of meeti ng other "core bas ic needs" (s uch as 

adequate nu tritio n, c lean dr inking water, and primary hea lth ca re) . T hird , ed ucati on also plays a 

criti ca l role for devclopment by in fus ing an ind ividual ab ility to ident ify with hi s/her changing 

c ulture and to seek a co nstru ctivc rol c in hi s/ her society (Noor, 198 1 :2-3) 

Academicians and policy mak ers accepted the casual relationshi p between edu cation and 

deve lopment in the late 1950s and ea rl y I 960s. Education was seen as the most important and 

indeed an essenti a l enginc for both th e take-off into industri a li zation by less developed 

countri es as we ll as for thc transi tion o f the a lready developed countries to post-industria l 

stages (Saha el al.. 1983). Based upon th e work ofecono l11i sts such as (Schultz, 196 1; D enison 

1962; and B ecker, 1964), Illiman capita l theory rested on the assumption that forl11a l education 

is h ighly instru menta l and evcn neccssa ry to improve the production capaci ty of a popu lation. 

Post-World War I I develop lll cnt in Japan is regard ed as the class ic example of education being 

dc li bera te ly ut ili zed as a contr ib uti ng factor to rap id industria li zation and economic 

development. 

There is now a persuasive body of theo retica l and empi rica l evidence that investm ent in the 

Form a l labo ur fo rce plays a cruc ial ro le in econom ic development. Ed ucati on, in and of itself, 

brings about no econom ic dcve lopment; but th e ev idence ind icates that it is to be a vital factor. 

It prov ides a fe rtil e ground without which other deve lopment initiati ves wil l not take root. 

Many scho lars have made thorou gh studi es on the contri bution and e ffect of ed ucation to 

econom ic growth , labo ur productivity and to overa ll economic deve lopment to a given nation. 
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2.1.1. Human C:lpital: the Key Factor of Economic Growth 

IF YOU PLA N FOil A I'EAII. PUNT A SEED. IF FOil TEN I'EARS PLANT A TilE£ IF 

I:OR A I-IUNDRED I'ElI/IS. TEACII T/-IE PEOPLE WilEN YOU SOW A SEED ONCE, 

YOU WILL REAP A SINGLE HAIWEST WHEN YOU TEACH T/-IE PEOPLE, YOI' WILL 

ilEAP A HUNDIIED ilAil VES7S (K'UAN7'TZU BC WORLD BANK, 1991: 52). 

People are the main determ inant in every development and in an effort to build a modern 

nation. As Jnove (1985) brieny pu t it, among the three basic resources necessary for economic 

development (financial, physical , and human reso urces), manpower appears to be the most 

fundamental one_ He furth er exp lained that a country with ri ch natural resources and ample 

financial resources couldn ' t necessari ly achieve steady economic development if it does not 

have enough labour to utili ze and develop them. On the other hand, a country with well­

educated labour force has a chance to obtain economic success even if it has poor natural 

resources. 

This is not simpl y because better labour adds to output in the passive way that, say, more 

fertilizer or better machinery docs_ It is also because human beings are the sources of ideas, 

decisions, and acti ons on investment, innovation and other opportunities (World Bank, 199 1). 

Human cap ital theorists generally assume that after all the known inputs into economic growth 

have been exp lained, Illuch of the unexpla ined res iduals variance represents the contribution of 

the improvement of human capital of which educat ion is seen as most important (Saha, 1983)_ 

Major contribution to the di scuss ion on education-economic growth relationship was made first 
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by Adam Smit h foll owed by a long honora ble trad ition of classica l and neoclass ical economists 

un til A I fred Ma rshal in th c twcntieth ccntury who emphas ized that the most valuable of all 

capital is that invested in human bei ngs (Tilak, 1989: I 0). 

In the beg in ning, the unex pla ined proportion of economic growth , VIZ., the "residual" was 

attrib uted to techn ica l progrcss (Solow, 1957). (So low, 1957; Deni son, 196 1) also advocated 

an anal ys is ed uca ti on based on a g rowth acco unting framework, using an aggregate production 

fu nctio n, Y=f (K, L) wherc Y is output, k is cap ita l and L is labour, using th is structure 

estimates the effec t of educatio n on output. Denniso n's own calculatio ns showed that between 

1930 and 1960 around 23 percent of the rate of growth in U.S.A output is explained by the 

increased leve l o f edu ca tion of th c wo rkforce (Wea le, 1992:32) . Schultz, ( 1961), on the other 

hand , showed th e con tri but ion of the im provement of human cap ital to economic growth in this 

country (USA) betwee n 191 9 anci 1957 ran ged frolll between 36 and 70 percent of unexplai ned 

growth. N adri (1972) used th is approach to anal yze develop ing countries' economy and his 

study presented a m ix of res ul ts. Fo r some countri es such as Ghana, there were strong 

educatio nal effects (23.29 pcrccnt output growth explained by education) where as for others 

like Colombia, it was relati ve ly low (4. 1 percent of output growth is explained by education). 

T his va riation l1li ght be allribu tcd to technological differences. 
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2.1.2. Educat ion and Labour Productivity 

The productivity of labour is an economic concept of central importance. In the first place, 

output per head of the labou r force is a major determinant of relative well being among nations 

(Harton and Timothy, 1981). Inspite of its sign ifi cance, the concept of labour productivity 

rema ins hi ghly e lusive . At one ex treme, it may refer to the value of gross output per workers or 

per person-hour. At the other ext reme, a careful attempt may be made to measure the physical 

output of labour and the nct contribution of other factors of production. At the very least, it is 

genera ll y recogni zed that thc quality of labo ur is of crucial importance. Some dimension of 

this, in parti c ul ar, education, training and experience have been readily incorporated into 

convent ional econom i c ana I ys i s. 

Ed ucation affects productivity and growth thl"Ough several channels. A better-educated person 

absorbs new information faster and applies unfamiliar inputs and new processes more 

effecti vely (World Bank, 199 1 57). Di fferent studies show that education contributes to 

productivity. We lch (1970) fou nd an impact of college education on US farm productivity. 

He argues that education's effects are mot·e likely to come in allocation and externality gains 

than direct producti vity gains and thus state level studies are more likely to find an educational 

effect than farm level only. He founci that college education was complementary to the rate of 

techn ical change as measu red by research activity, and rate of flows of new inputs. Thus, 

education did increase pl"Oduc ti vily, and one major vehicle was in aiding adoption of new 

technology. 
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For developing count ri cs, th e ev id ence linking education to agricultural productivity was 

surveyed by Lockheed , Jaillison and Lau (1980). They find 37 data sets relating education to 

technical efficiency in production of either cerea l or mixed crops. Eighty-three percent of the 

studies showed a positi ve gain in productio n for four years of education. They found that the 

impact of education was grcater in Illodern izing envi ronment. Recent studies have also shown 

tha t the ann ual output of f~lt'l11Crs who completed four years of primary schooling was on 

average 13 percent higher than those who had not been to school (Noor, 1981:4). 

A few attempts have also been made to analyze the effect of education on productivity in 

industry. Research in two e lec tri cal machinery facto ri es in Bangalore, India, shows that there is 

a positive effect of ed ucation and training on output, especiall y where training is in firm 

(Haddad el "/" 1990:4) . The overall findings have confirmed that education is found to be vital 

to augment productivity, economic growth and development when there is modern technology 

and conducive economic env irollment. 

2.2. Thc Gcnesis of Yo cation all Technic aliT raining 

As man invented tool s, weapo n, clothing, shelter and language, the need for training became an 

essential ingredi ent in th c Illarch o r c ivilization. 11 is generall y thought that man began 

amassing kno wledge at the beg inni ng of th e stone-ages. As archeological excavations continue 

to unearth clay or brick tabl e ts on whi ch is inscribed information about the life of people li ving 

six thousand or more yea rs ago, the place of training and learning in the skyrocketing 

development of knowledge and civ ili zation has become dramatically evident. The Sumeria 
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palace at Kish, in Mesopotamia, built in 3500 BC exemp lifi es the anc ient use of briek and the 

Bible tells us that tower of Babel was al so bui lt of brick (Crai g, 1976). These facts prevail that 

knowledge or handicrarl anci other sk ills has a long and anc ient ori g in . In the early period of 

civ ilization, thi s knowl edge developed on apprent iceship system whereby an experi enced 

person passed these skill s to th e nex t generation. 

It is d ifficu lt to date exactl y in w hich lormal techni ca l ed ucation sta rted and the term itself is 

new in the literat ure of education and came into prominence at about the twentieth century 

(Mi nal e, 1993). Some vocational education related documents states that the need for formal 

technical sk ill s emerged wi th the Wor ld Wa r Tl. The demand for maintenance of war machines 

and aircraft brought about the necci of ski ll train ing. Moreover, the ex pansion of trades and 

bus iness between 191 2 and 1920 raised the demand fo r more and better-trained labour (Craig) . 

But hi sto ri ca lly the separati on 01- liberal education hom profess iona l and industrial education 

goes back to the ti me or Greeks and was formulated expressly on the basis of a division of 

classes in to those w ho had to labour for liv ing and those who were relieved from this necessity, 

(.Iohn , 1916: 293-294; as quoted in Masri, 1994:24). 

The genesis of modern and more organ ized technica l and vocationa l education, which appeared 

in the nineteenth century, was directly induced by the demand of the new techni ca l innovations 

durin g the Tndust ria l Revoluti on. Once it is initiated, technical ed ucation became the single 

major means to assure of indust rial might, individual prosperity and chall enge foreign 

industrial competition (Cotggrove, 1977). Despite the growing attention towards technical 
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education, th roughout thc ninetecnth cen tury, it was understood to be a training that did not 

include menta l labour and it was known to be the public as 'manual arts' (Minale). This in tum 

gave it an in fe rior status compared to academ ic education. 

One of the common drcams about voca tional education and training is that it can create the 

kind of highly skilled nex ible labour [orcc that is widely regarded as necessary for work in high 

perfo rmance finns. Vocational educat ion especial ly for the basic occupational and skill levels 

has traditionally bcen considered an infcrior alternatives reserved for young people who, for 

various reasons which arc not all educational in nature, have been considered unable to benefit 

from further gencra l (academic) studi es (Marsi, 1994: I) . Apart from being a means of 

preparation fo r work and employment, vocational education can be a component of general 

education or an aspect of ['lrther trai ning and cont inuing education (UNESCO, Article: I) . 

In Africa the fi rst attcm pt to introduce technical education were made by miSSIOnaries. 

According to (M ina le ( 19')3), co lonia l cducation commi ssions stated the importance and 

proposed the ex pansion of practice" (vocational) education for the native people. However, all 

these did not materi a li ze to expccted resu lts due to shortage in education budget, lack of teachers 

as we ll as African 's indiflcrence towards the manual arts. Thi s indifference came after they 

understood that learn ing the "craft sk ill s" would place them in an inferior position relative to 

those who had received academic training. Afri can indifference had also been inspired by lack 

of jobs fo r some arti sans (Fostc r, 1979). 
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Al though fonml techni cal ed ucation and vocational trai ni ng has a recent experience in Ethiopia 

like other developing nations, the aspirati on for modern technology stretches back to the very 

down of its hi story. The co untry's prehi storic rock paintings- and carv ings, as well as the 

wonders of ancient Axum , with it s beau tifully constructed palaces and remarkab le stele or 

obe li sk, and its fine coins stru ck for many centuries in go ld and silver, and bronze indicates its 

long in the skills ofhandicraf"ts (Pa nk hurst, 1992:25 I). 

The demand of Emperor Theod ros II fo r fore ign art isans to innovation purpose particularly in 

the military fi eld and the establishment of Garat (at Debretabor) foundry show the keen interest 

of the king for modern technology to the nation though it was aborted shortly. 

In traditional Ethiopi a the culturc of the society had added its weight to the factors for 

stagnation in the nat ive technology (Mi nale, 1994: 9). The society was not only unab le and 

indeed unwill ing to develop it s product ive fo rces that could have enhanced its productivity and 

surplus accumulation, bu t al so opposed to the agents of change and innovation. Any manual 

wo rk tended to be regarded wi th di strust, fea r and at times even with hatred. According to 

Pankhurst (1992), craftsmen wcrc most o ften down graded, condemned and had no security or 

soc ial pri vileges. This was justified by the soc ia l value attributed to them, as possessors of an 

evi I or ' buda '. 

Instituti onalized modern handicrafts teach ing in Ethiopia was started as ea rl y as 1927- the li st 

inc ludes carpentry, weav ing, smi thing and sewing with machine. The teaching of crafts was 
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al so undertaken in independent schoo ls opened for the sons of liberated slaves and orphans 

respective ly in 1925 and 1932 (P'lIlkhurst). 

Despite the contribut ion of these handicraft schools, the demand for skill ed teclmieians 

increased from time to till1 c. To Illeet such demands Emperor Hai le se lassie opened a primary 

and secondary school in 1930. This was named "Hai le Selass ie r school of Arts and Science". 

The objecti ve of the school was to train teachers, technicians and medical personnel. 

Vocational education in Ethiopia is provided at different levels (both by public and private 

agencies) withi n the formal educationa l system as well as out side it (MEDaC, 1999). 

Institut ions, which are responsibl e fo r the training of hi gh level vocational and technical 

personne l, are higher ed uca tion institutions. Below the uni versity level, there are a number of 

techn ica l and vocational training schools and institutes, which cater fo r the training of 

personnel at the middl e and lower leve ls in diffe rent occupations. 

This include voca tional comp rehensive secondary schools, which provide basic knowledge to 

secondary level students in the fi eld of ind ustri al arts, commerce, agri culture and home 

economics 

2.2.1. T)'pcs an d Obj ectives of Vocational training 

The term "vocational training" masks considerable diversity of purpose and curricula 

contri buti ng to lack o f clarit y in a policy discussion (Doughert, 1989; cited in Middlton, 

1993: 32 ). The challenges for inlernational researchers is to defi ne the term vocational education 
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and tra ining (VET), the conceptual fi'alllework, the issues to be measured, the classification of 

leve ls, subj ects outcOlllCS, profcssions and secto rs and the instrument fo r collecting statistics 

( ILO, 1993:4) 

The other defi nit io na l prob lcms r,li sed by ILO are whether the training is fo rma l, non-fo rmal or 

info rmal; whcther it is structurcd or unstructured and fi nall y whether the skill s acquired are 

general o r spec ifi c. Thcre is a certain degree of overl apping in the definiti ons, categori es and 

programmes OrvQcat ional ed ucation Clnd training. 

In order to d istingui sh thi s overlap. one must look at the definition of some terms related wi th 

vocati onal programmes givcn by (U IESCO, 1978): 

• Technica l and Vocational Educat ion: A comprehensive term referring to the educational 

process when it involves, ill addition to general edu cati on, the study of technologies and 

re lated science and th e acq ui sit ion o f practica l ski ll s and knowledge and skill s relating to 

occupatio ns in various sectors of econo mic and social life. 

• Techni ca l Education: Education des igned at upper secondary and lower tertiary levels to 

prepare midd le- Icve l pcrsonn cl (tcchnicians, m idd le management etc), and at uni versity 

leve l, to prepare cngineers and tec hnologists for hi gher management positions. The 

insti tu tio ns tend to be contl'Olled by a va ri ety of secto r mini sters, and are sometimes attached 

to a uni vers ity. 

• Vocati ona l Ed ucation: Education des igned to prepare sk il led personn el at lower leve ls of 

qual ifi cation fo r one or gl'Ou[l 0 1' occupations, trades or jobs. Vocati onal education usually, 
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prov ided at upper secondary Icvel, includes general education, practica l training for the 

deve lopm cnt of'sk ill s req uired by the chosen occupation and re lated theories. 

• Training: Acti vi ti es which ilim at providing the sk ill s knowledge and attitudes requ iring for 

employment in a parti cu lar occupat ion , g roup of related occupations or for exercising a 

function in any Ile ld of cconomic ac ti vity. 

In addition to the abo vc terminology, one must also consider the duration of the courses and the 

arrangement o f the inst itutions and the way they are managed. Unli ke technical education, 

vocati onal tra ining usua ll y falls outside the formal schoo ling cycle. Thus, it varies more in terms 

of training d uration and cntry req uircments. Un like in-service tra ining, vocationa l tra ining is 

outside the wo rk place and is generally no t intended for cu rrently employed workers, but for 

those outsi dc the schoo li ng cyc lc who are seeking wo rk . Although secondary vocational 

education lasts two to three year 's vocationa l training programmes take from one month to three 

years (World Bank and I LO joi nt study, 200: 17). 

Some also put that trainin g inc ludes adult basic literacy program es, li fe sk ills training, 

agric ul tural ex tens ion and rural devc lopment language and communication skills training 

re ligious edu cati on and gc neral cu lturc and le isure education (ILO, 1993). More broadly the 

term training appl ies to an y trans fer 01' knowledge, skill s or attitudes which is organized to 

prepare peop le for producti on acti v iti es, o r to change th eir working behaviour (Fluitman, 1989 

as c ited in Mula t and Wold,IY, 2000). 
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The main factors behind incrcasi ng skil l needs are innovation, new technologies, the re­

engi neering of the busi ness proccss and wo rk organization, the g loba li zation of economies and 

the structural shift to wards th e scrvices and information sector (Tessaring, 1998:2 1). Training 

w ill fo ster willingness to lemn and adapt in th e occupational worl d, in view of rapid 

techno logica l deve lopment and g lobal structural changes, this is essential for anyone wishing to 

maintain their proi'essiona l compctencc or to practi ce a qualified occupation (Jurgen, 1997:6). 

T raining programm es have three general object ives (Ashenfelter, 1979, Block, 1979 as quoted 

in Metca lf, 1985:95) . First, they aim to climinate shortages of skilled workers via upgrading 

from less sk i lied to more sk i Il cd status. Second, they ai m to augment human cap ital theory, 

raising the earn ing and probabi lity of" em ployment of the tra inee. Third , they may be designed 

more on equity than e ffi c icncy grounds to a ll eviate poverty and to reduce inequality. For 

UNESCO, technica l and vocati onal education shou ld: 

I. Contribute to th e achi evcment of soc iety's goals of greater democratization and social , 

cultura l and economic dcvelopmcnt, whil e at the same time develop ing the potential of 

ind ividua ls fo r ac ti ve pa rticipation in the establ ishment and implementation of these 

goa ls; 

II. Lead to an understand ing of th e sc ientifi c and technological aspects of contemporary 

civili zatio n in such a way that men comprehended their environment and capable of 

acting upon it. Skilled workcrs and techni cians enhance the qua li ty and efficient of 

product deve lopment, produ cti on. 
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There have been severa l ca tego rizations of vocational education and training programmes. Few 

of the programmes are: 

Pre-employment VET: prepa res ind ividua ls for initial entry into employment. These are the 

' traditional' programmes of voca tional educati on, based in schools in most countries, and in 

both school s and wo rk places in dual system, often operated by nat ional mini stries of 

education; 

2 Upgrade training: providcs additi onal traini ng fo r individuals who are already employed, as 

their jobs change, technology and wo rk organi zati on become more complex , or as they advance 

within a finn or occupati on; 

3 Retrain ing : provides training so that ind iv iduals who have lost their jobs can find new ones; 

4 Remedi al VET: provides educat ion and tra ini ng for individual who are in some way 

margina l o r out of the ma in st ream labour fo rce-typicall y those who have been unemployed 

for long peri ods of time, those who are underemployed and therefore in poverty (ILO, 1999). 

Indi vidual s acquire vocati o nal and technica l skill s in many ways and sponsored by different 

o rgani zations. Publi cly support training, training by pri vate and vo luntary organization. Most 

skill acqui sition takes place during cmployment, through informal, on-the-job learning or 

through form al training programmcs financed by employers and workers and provided either in 

the wo rk pl ace or at ex tern al train ing institutes (Mddleton, et aI., 1993: 27). 
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2.2.2. Training for scl l~clllp l oY lll c nt and the Vocational School Dilemma 

Gl obal unemp loyment and underemploYl11ent current ly menace the world and th is dilemma has 

spurred much investigat ion into the role of training in improvi ng productivity and 

competitiveness (lLO, 1993: 2) . The fact that vocat ional training plays a vital role in widening 

skill capacity, its role in reducing unemployment is still in question mark. 

When education pl anners in developing countries consider investing in education fo r economic 

development, many th ink of vocationa l education and training, especially at the secondary level 

(Bacchus, 1988 as quoted in Haddad, 1990 :45). The need to promote economic recovery and 

new long-term development, to reduce unel11 ployment and to help specifi c groups in the labour 

force obtain access to employmcnt has brought vocational education and trai ning to the forefront 

of politica l discussion. And signi [i cant increases in public funds have been committed to it 

(OCED, 1983 7). 

In view of the limi ted absorpti ve capac ity of the modern sector in developing countries and the 

resultant high unemp loyment rat e, it has been recommended technical and vocational education 

shou ld encourage se lf-emploYl11 ent, individual initiati ves and cooperation . Vocational training, 

thus, serves a double purposc: Fi rst, it enables the indiv idual worker to earn a li ving and make 

headway in his career and sccondl y, it provides the country with the skilled labour force in 

needs for nati onal developm ent (I LO, 1996 :5). For these purposes to be effect ively achieved, it 

is essential that training should be cons tantly and closely coordinated with employment policy. 
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Until recentl y, almost every graduates o f fo rmal vocationa l training programmes in developing 

countries expecti ng to be 'lbsorbed into wage employment in the forma l sector. Because of 

sluggish growth in the economy and inappropr iateness of the training, the expected jobs have 

fa il ed to materia li ze. 

Self-employmen t de fi ned here as own account wo rk ers and employers (working owners of 

un inco rporated business)-c reate cmploymen t for themse lves and others inc luding regular and 

casual employees, unpaid famil y wo rkers and apprentices (1LO, 1990). At its best self­

employmen t can prov ide a person with considerable autonomy, a chance to reali ze his potential 

and to be rewarded in pro porti on to th c physical and menta l effo rt expanded, the ri sks taken and 

the sav ing in vcsted. 

Despi te its importance, some argue th at training cannot be a so lution and alleviates the existing 

hi gh leve l of unem ployment particularly in the developing countri es . Self-employment can not 

be a so lu tion fo r the underlini ng probl em of unemployment even if training enables someone to 

create hi s or her own li velihood. It can be a safety net for many a means of supplementing and 

divers ifyin g income for somc, and an cntry point to the market for the enterpri sing, but it cmUJot 

so lve the unemp loyment probl em ( I LO, 1996 : 13). Employment in itinerant or indigenous micro­

enterprise is more often a mechani sm fo r coping w ith falling incomes in the face of absence of 

tangible job opportun iti es fo r younger famil y members than a phase in forward looking business 

career (lLOI.IASPA, 1993). It docs not fo ll ow that trai ning is an absolute guarantee against 

un emp loyment, nor that incre'lsi ng the number of trained people will reduce aggregate 
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unemployment (OECD, 1983: II). The task of reducing unemployment li es primarily wi th 

general economi c po li cies. 

As several scho lars recentl y pointed out, the source of poverty, unemployment and economic 

inequaliti es are primaril y rooted not in the nature of schooling but in the organization of the 

economy (Kanter, 1982:2). Consequentl y, by focusing on educational reform rather than on the 

structure of the wo rk and labour lllarket, vocational refo rm attacks the symptoms rather than the 

source oflhe conditions they hoped to eliminate. 

There are. ho, vever. 'hrec I)(IFficlllar factors Ihat are ill dispensable to the 

efFectivelless of lecllllical olld vocaliollal education. Firsl, creating 

efl1/l/oYfl1 ellt depell(1 less 0 11 Imillillg thall 011 the p ace of in.dustrialization. 

Secolld. sOllie success depellds Oil Ihe qllolily of the relationship between 

schools. elllployers (flld go vemlllellt lIIillislries. Third, th e quality of 

illslrllc/ors wilh holh illdllslriol Cl lld academic background (GCED. 198). 

Virtually every country in the world is struggling to cope with the limitation of the wage 

employment and pub li c sectors and is turn ing, either by plan or by sheer force of need, to the 

informal sector and self-employment to help address the unemployment problem (ILO, 1986). 

More than twenty years 01' study vocati ona l education therefo re, rai se serious questions about 

the economi c value of in ves ting in ex pensive vocational schooling, especially where such 

schooling is not directl y co nnected to an employment situation. 

Some yea rs ago Phil ip Foster set a cat among the pigeons with an artic le entitled "The 

Voca tiona l School Fa ll acy in deve loplllent planning". Arguing from Ghanaian evidence, he 
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denied that vocational training providcd with [ormal education institutions cou ld even become 

an effecti ve method of acccicrating econom ic deve lopment. He further denied that general 

education and vocat iona l training are cve r substitute for each other, the former being on the 

con trary a necessary foundation fo r the latter, and the latter being generally more efficiently 

prov ided on the job rather than ins ide schoo ls (B laug, 1973:23). 

In order fo r someone to become self-em ployed he needs capital, know-how, confidence and an 

earning potential. But most of the secondary school leavers lack these necessary factors. 

Moreover, since education has bcen looked as a preparation for wage employment, secondary 

school leavers often look for wage employment (T/Mariam W/Michael, 1973; Mulat and 

Wolday, 2000). Therefore, one wo uld expect school leavers to exhaust the possibili ty of wage 

emp loyment before they cngage into se lf-employment. Vocational training can be effective in 

prepari ng schoolleave rs forjobs i f· the de li very is competiti ve and the economy is attractive. 

All these suggest a more selectivc approach to investing in vocational educat ion and training, 

focusing much more on firm and firm connected or industry connected programmes and on 

those related to rapidl y growing sec tor (Haddad, 1990). Thus, vocational training needs careful 

and thorough assessment beforc implementation. 

2.3. Ca uses of Unemployment 

In spite of its criti cal importancc to econom ic growth and productivity, education has been 

accompa nied by a massi ve uncmployment in many countries. Today many developing 
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countri es are plagued by a hi storically un ique combination of maSS ive rura l-to-urban 

population mo vement s, stagnate agricul tural producti vity and growing urban and rural 

unemployment and underemp loyment. The incidence of unemployment is much higher among 

the yo ung and inc reasing ly a more ed ucated in the 15-24 age bracket (Todaro, 1994). ILO 

( 1994) desc ri bes the problems of unemploy ment as a long-term persistent trend affecting up to 

30 percent of the global labour force, some 820 milli on men and women. The recent ILO study 

has confirmed that about one bi llion peop le are either unemployed or underemployed globall y. 

In the ea rl y 1960s the in ves tment va lue of educati on for the improvement of human 

productivity was virtuall y unquestioned. By the end o f the same decade, human cap ital theory 

as a bas is for a viable deve lopment strategy had been brought into doubt. By the early 1970s 

be li ef in edu c31 ion as a panacea for development had entered an " age of skepticism (Weiler, 

1978 as c ited in Saha, 1983:48) . 

The idea that education in abundance beyond literacy deserves cha llenge particularly in 

develop ing cOllntries where open uncmployment is common in urban areas. Moreover, the 

average leve l of education Clmong the unemployed appears to be rising, suggesting that the 

growing in vestment in education system is increasi ngly an investment in idle human resources. 

Development economi sts and di [Teren t scho lars have suggested several reasons for the 

emergence of emp loyment problem in deve lop ing countries. Some of the underlying prob lems 

are di scussed below. 
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2.3.1 Inappropria te C hoice of Technology in the Modern Sector 

In the 1950s and 1960s al l dcve lopm ent and modernization theories were biased to rapid 

industri ali zation, often at the expense of" agri culture and rura l development. On the basis of this 

assumption and taking the modcrn iza tion cx peri ence of developed countries, many economists 

concluded that economic developmen t in the Thi rd World too, necessitated a concentrated 

effort to promote rapid urban industria l growth . 

Unfortunately, thi s strategy of ra pid industri alization has in many instances fa il ed to bring the 

des ired result s predicted by hi stori ca l cxpc ri ence (Todaro, 1994). This mode of development 

brought about hi gh rate of rural-urban migration and thus bulged out the urban open 

unemp loymen1 , for the modcrn sector could not absorb this high number of job seekers. 

Most of the industries in LDCs are the ex tension of developed countries system of 

industriali zation , and hence, large-scale manufacturing industries are predominately capital­

intensive. Employment directl y generated by expanding activities in th is fi eld was therefore 

also relatively small. One hi stori ca l rcason fo r thi s is that the choice of techniques on the part of 

foreign enterpri se was gove rned to a large ex tent by the availability of capital in foreign capital 

markets and the scarcity of skill ed operati ves in less developed countri es. 

Regard ing choice of technology, (NdcqlVa and Powelsen, \ 973:7-8) have said the following : 
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• Deve loping coun tries have been influenced by th e growth theory and recent experience of 

industriali zed countries in w hich both the suppl y of and the demand for incremental output 

depends on the amount of capital invested; 

• There is psychological f'lc tor in whi ch modernity is associated with capita l-intensiveness a 

prob lem often made wo rse by engineers and architects attuned to producing more modern 

factory tha n the last one; 

• Because o f the ab undance of la bour and somet imes of land in developing countries, it was 

supposed that the reason fo r failure to deve lop lay in shortage of capital; 

• Capital was, therefore, often made available by international institutions and the 

governmenls of industriali zed cou ntri es on terms that tended to make its use cheaper than 

the use of labou r and thi s favoured th e introduction of labo ur-saving equipment; 

• The deve loping coun tries th emse lves instituted po li c ies to attract investment. Interest rate 

were kept arti fici a ll y low lor bo rrowers , tax incentives were accorded to investors, and 

cap ital goods were admitted at low ra tes of duty or w ith none at a ll , w hile the finished 

goods they produced were heavil y protected; 

• Because develop ing co untri es were traditi onall y exporters of primary products, it was at 

first be li eved that they could expo rt littl e e lse. Big, effic ient, highl y protected enterprises 

were thought to monopol ize the markets of the industria li zed countries for manufacturing 

goods. There fore, the hope fo r industrial ization was seen li e not on in ex ports (other than 

traditi onal goods) but in substituting for imports. By promot ing over-val uati on of 

c urrencies, the hi gh protec tion on import s of fini shed goods di scrimi nated against exports, 

including traditional goods produced by labou r-intensive methods; 
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• Trade unions, often protected and encouraged by governm ent, ra ised wages 111 

manufacturing industri es to levels much higher than a lternative ea rning possibilities m 

handicrafts or rural industry. 

By encouraging employers to subst itute machi nery for labour, these high wages not only 

reduced emp loyment possibilities; th ey a lso encouraged migration th rough increasing the 

att ractiveness to urban elllploymeni. 

2.3.2. Irrelevant C u rriclI III 111 and Inappropriate Training System 

The other area that has become a scapegoat for econOllllC fai lure and high level of 

unemployment in LDCs is the schooling system. At its conception, education was considered 

as the only runway to take ofT to a nation's development. All countri es, developed and 

underdeveloped, pu t huge volume of th eir resources to the expansion of schools and training. 

But th is hope turned out to be nai ve after a short pe ri od of ti mes w hen ed ucated job seekers 

crowded the labour market. In man y African coun tries, the educational system has been 

pattemed after institutions in th e form er colonizing countries, with emphasis on a classical 

libera l arts curricululll (Nd cgwa, 1973 ; Tekeste, 1990; Teshome, 198 1). 

Th e explosive phellolliella of "educated unemployment" in AFica have 

tl VO (fdditiollal chamcta istics. ill eve/)! county. which has produced 

reporls 011 the suhject. Ihe level of educated wle/llployment, is considered 

"excessive",' IIlId Ihis IC I'el (a mi sOllletimes even its rate of growth) is 

projected as all illcrclISillgj;II lclioll of tilll e. II second characteristic is that 

this illC/'easillg ull clllplovlll eill lakes place ill counfries with the lowest 
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lileracy rates alld ill simes Ivilli lIear stagnating economies (Teshome 

Mlllal,1981:2). 

Critiques of th e relevance o f schoo ling for employment have occurred both in the developed 

and developing co untries. Those who blamed the educational system as the root cause of the 

unemployment problem argued that schoo ling has trained students for the wrong kinds of jobs 

and created a sk illed wo rk fo rce inapp ropriate to the demands of a Third Wo rl d labor market 

(Saha, 1980). 

A variation of thi s argument is the wide ly held view that ed ucation in developing countries 

promotes th e night from fa rm ing and the rush to urban centers and in thi s way tends to convert 

disguised rural unemployment and underem ployment into open urban unemployment (B laug, 

1973: t I). Schoo ls rai se ambi tions and expectat ions to levels inconsistent with labour market 

opportuni ties, and create fal se hopes about jobs in the mind of young people. 

The strong critique about schoo ling is that education is at least responsible for the whole 

prob lem of open and di sguised unelllployment claiming that the bulk of existing formal 

educati on in less developed countries reslr icrs children initiatives and stunts the entrepreneurial 

sp rit and discourage them frolll taking self-employment. 

Of course, on the other side of the argumenr, some deni ed the responsibility of education in 

creating the prob lem of educa ted unemploymen t. Blaug (1973) said that education and 

educationa l authority could not be responsible rOl' the problem if we mean that poverty would 

be reduced iro nl y the education sys tem wo uld be di sappears. But responsible if we can think of 
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some ed ucati onal refo tm s that t11i ght , in conj unction with other measures, make an impact on 

the pove rt y prob let11 ; and de finit ely t'esponsible if there are educational po li cies that can, by 

thet11 selves, a ffect the hiring standards 0(' the working poo r. The answer depends crucially on 

what is meant by "responsibili ty", 

2.3 .3. Ineffici ent fun ction of Labour Ma rket, Institution and Social Factor's 

For t11 any types of wo rk, wages and wage-employ t11 ent (especia ll y in the public sector) are 

commonly based on the at11 0unt 0(' educat ion and the level o f credentials held rather than on the 

type of education and it s relevancc to job require t11 ents or the indi viduals' demonstrable 

pro fi ciency (World Bank, 1974:21), 

The very hi gh wage pret11i ut11 s paid to wo rkers in the t110dern urban secto r in conjunction with 

lock-step process in which scarcc jobs allocated on the basis of ever increasing educational 

atta inment leads direct ly to three ohvious misallocat ion of human resources, First, the output of 

the educational systet11 be ing greatl y in excess of that whi ch the economy can absorb , may 

et11erge from it seek ing jobs for which they may be ed ucationally quali fied but which have been 

preempted by others with even t11 0re educat ion, Second, those who adjust their sights 

downwa rds and secure modern sector employt11 ent nort11a ll y must take jobs for which they are 

"overeducated" in tert11 s o f the nut11ber of yea rs spent in the educational stream . Third , 

t11 isa llocati on assoc iated with educat ional hi gh wage bi as of modern sector employment policy 

relates to the built in urban- rural di stortion, whi ch thi s policy creates (Farook, 1974), 
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I f there ex ists imperfect labou r market in a given country, it generates ineffi cient infol111ation 

nows, ineffi cient recruitment , illi cit practi ces and lengthy job search process. Salary and wage, 

especiall y in the publi c seclor, are arbit raril y fixed by the use of paper credential , and they are 

ri gid downwa rds when therc is over supp ly in the labour market. Such differences of wages and 

salari es discourages experi ences and se lf-employment which can create excess demand for 

fo rmal education, the consequence be ing the creation of educated unemployment in the long 

run. The private sector may also find it di [ficult to employ skilled workers and hence prefer to 

recruit and train unsk illed workers, or wo rkers with little fo rmal education at a lower salary 

within the firm. 

The other promi nent obstac le to the proper functioning o f the labour market is the social factor. 

Many people in LDCs find their job thro ugh relatives or friends. Employers prefer to employ 

those reco l11mended by fri cnds or relat ives . Employers are not fu lly accustomed to employ 

th rough emp loyment offi ce. They arc rather accustomed to hiring relatives or friends and they 

can also eas i Iy get workers at a lower sa lary from the crowded outside the factory gates 

(Teshome Wagaw, 1971: 13). 

2.3.4. Psychologica l and Att itudinal Factor of the Job seekers 

This consideration concerns the responses of the job seekers to the already availab le vacancy 

their altitude regarding the occupation in general. In some instance the job seekers refuse to 

accept to jo in certain occupations or to move to certa in geographical area to work. The very 

pursuit of hi gher educat iona I qual i IIcations rai ses job expectation and career aspirations. 
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Failure then to find a suitable salaried job in line with the formal qualifications acquired leads 

not only to frustration but al so to an un willi ngness to accept any other kind of employment or 

wo rk acti vity. Thus the l11i sl11,lI ch between aspirations and the types of jobs actually avai lab le 

in the urban economy helps to cX JlI ~,in at least part of the urban unemployment (ILO/JASPA, 

1981:91 ) 

Th e sludV COlldllcled ill KellvlI reveals Ihat the schoolleavers' problem is 

1101 Ih e resllit o/silllple exccss 0/ schoolleavers each year over the number 

o/.iohs reqllirillg school qllllii/icmiolls. True, Ihis excess is large alld has 

heell growillg verI' rapidlv. Bill Ihe particlliar reason why school leavers 

ore ill II prohleill. ' I'hv IheV {Ire frustrated, and why WI increasing 

pl'Oportioll o/Ihelll seekillg ' I'ark. is 1101 so lIIuch that apportullities do not 

exisl. hllilhallhe ol'parlllllilies apell are 1101 {lt/ractive in relation to those 

oh/ailled by p ersolls IlIi,h rOlJlparahle qlfa/~/ications only a few years ago 

(Teshoille Mllial. 1981:30). 

The usual ex planation to such kinci or vo luntary unemployment is the inflated attitude from 

the ir side. The way they are trained, their fam ily background and their access to transfer 

payments whi le they are seeking job govern their altitudes and psychological reaction towards 

the vacancies created . .lob scckers rcfu se to take occupation, which let them to earn low income 

relative to their long time tnlining. 

38 



2.3.5. High Population Growth 

THE CENTRAL ISSUE OF Ou/I TIME MA Y !VELL TURN OUT TO BE HOW THE WORLD ADDRESSES THE 

PROBLEM OF EVER EXPANDING II UMAN NUMBERS (JA MES GRANT. DIRECTOR GENERA L, UNICEF) 

Almost two centuri es ago , Thomas Ma lth us put fo rwa rd a theo ry of relationship between 

populat ion g rowth and economi c deve lopmen t that survive and debatable hi therto . As 1992 

came to an end, the wo rld ' s popu lat ion was estimated to be almost 5. 5 billion people. 

Projecti ons by the United Na tions placed the fi gure at more than 6.3 billions by the end of the 

twenti eth cen tury and 8.5 bi llions by the yea r 2025. Over four-fifth of that popUlation will 

inhab it the deve loping cou ntries (Todaro , 1994). As pred icted, the world population counted 

six billi on in the midnight of the new m ill ennium . T he high fertilit y rates in most developing 

coun tri es mean that age st ru ctures bulge d isproport ionately at the younger ages and successive 

age cohort increase in size (Squire, 1981: 177). These characteri sti cs in turn imply that: 

I. A grea ter proportio n of rcsources is req uired to feed, clothe, and educate the youth and 

thereby red ucing the availabilit y o f"rcsources fo r producti ve in vestment ; 

I I. A greater proportio n or investment is req uired to eq uip new entrants to the labour fo rce, 

thereby li m iting the exten t to which capita l per wo rker can be increased and; 

I I I. A larger stock of labou r is app lied to fi xed factors, such as land , res ulting 111 

dimi nishing retu rn s. 

Developing Worl d cu rrentl y has about 2.25 bi llion people of w ho l11 less than one- fifth (about 

400 l11ilii onm 3Y be considercd literatc, o f' those remaining only 315 million are enrolled in the 
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formal school sys tem and m'IY become in the fu ture. All thi s lll eans that, for every person 

presentl y enrol led in school in the dcve loping wo rld , there a re three people w ho are waiting in 

lined for access to education and lo r whom new educationa l provision needs to be made (Noor, 

198 1 :4-5 ). Thi s rep resents a massi ve ex plos ion in the potential demand for ed ucational services 

and one th at is virtua ll y inevi tab le over the short time horizon (World Bank, 1987:15). Most 

develo ping co untri es are ex peri encing considerabl e diffi cult ies in absorb ing new entrants to the 

labour market. Un/und eremployment in th e 15-24 age group has been calculated by the ILO to 

be 60 percent and higher in several co untri es (Farook, 1974). 
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C HAPTER THREE 

Education and Trainin g Statns in Ethiopia: Retrospective and Prospective Review 

Despite the fact that modcm and stru ctured education in Ethiop ia has a recent ex perience, the 

traditi onal ed ucation system start cd around six centuri es BC when the Sabean alphabet was used 

for leaming purpose. The Koran schoo ls, which date back to the seventeenth century further, 

attested to thi s hi sto ri c uniquencss (Fass il G/kiros el 0/, 1972 :1). The two reli g ions indeed, had a 

very profo und influence over th c li vcs o f people in man y ways and acted as the reposi tory of 

important aspects of cul tu re (MOE, 1984:2). 

3.1. Education and T raining Objective under the Imperial Regime 

The process of introduc tion or prog rammes and structures of learning, which di ffered 

fundamentally, from the traditional , religion-based systems, was not real ly initi ated until the 

very end of the nineteenth ccntury. A t the beginning of the new twenti eth century many factors 

combined to promote new pallem of edu cation (MOE, 1984:3). The formation of central 

governm ent, the pressure of global modcm izat ion and commerce, technological innovation and 

dirfusion inspi red Mene li k II to introduce modern educat ion to Ethiopia . 

Modern and structured education spark was seen in Ethiopi a in 1908 when Menelik II 

cstabl ished the first hi sto rical schoo l named a fter hi s own name, Menelik School in Add is 

Ababa. As thc diplomati c relati on ;lIl lOng countries widen the need fo r fore ign language skill 
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become urgent to deal wit h outsiders. The primary em phasis, therefore, was placed on teaching 

fo reign language as a mea ns of attai ning sc ientific and technological obj ectives faster and easier 

bot h at home and abroad. 

During the fi rst twenty years of it s exi stence Meneli k school resembled a language institute 

rather than a proper school. French, Engl ish, Italian, Arabic were the main subjects taught 

(Tekste, 1990). Sen ior feudal orficial s were obliged to follow the example oC the monarch in the 

twenty years many ' personali zcd' schools offeri ng the same type of curriculum were founded 

(MOE, 1984 4). 

By 1935 there were only 4200 studcnts in 21 government schools of which 9 were in Addis 

Ababa. The peri od between 1908 and 1935-prior to the ltali an invasion- can rightly be called the 

" imi tat ion slage" when Western cducational system were imported with no effort at 

modification or adopti on to loca l conditions (G irma Amare, 1973:335). The brief Italian 

occupation (1936-4 1) seriously di srupted the educational system that had just begun to emerge. 

Government' s schools werc closcd down and ed ucated Ethiopians were massacred and arrested. 

When the ltalians left Ethiopia in 194 1, the imperial government began to lay down the 

educational fo undations virtual ly iiom scratch. Expend iture on educat ion rose from just hal f a 

mi lli on birr in 1942 to over I') million by 1958-59. 

From 1942 unt il 1955, the Ethiopian government was frantically engaged in the expansion of the 

education system wi thout su ffici cnt consideration as to relevance. By 1959-60, enrolment in 

government schoo ls had rcached near ly a qua rter of a million pupi ls, j ust over 50,000 who111 
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were females. To encourage students to remain in schoo l for the full course and to enable them 

to take full advantages of these years all secondary students in the early yea rs were boarding 

schoo l students. 

The structure of the educational system was a hybrid derived from Great Britain and from 

neighbouring Afri can count ries, for ex amp le Sudan and Kenya. A three ti er system (4+4+4) was 

followed whereby the first four years were designated as primary, the next four years as middle 

or intermediate, and the third four yea rs period as secondary. It was in the first five-year plan 

(1957-6 1), though not mainstreamed that an attempt had been made to the needs of the country 

and expands the coverage of the service. 

While Emperor Haileselassie continued to beli eve that he was laying down the foundations for 

the rapid deve lopment of the "New Ethiopia" some yo ung Ethiopians were reflecting upon the 

basic probl ems of the educational sec tor. 

These lim itations were: i) the inad equ"cy of the system, ii) the irrelevance of the curriculum, iii) 

the admini strat ive and intell ect ual confusion created by the deliberate recruitment of teachers 

from many nat ions, and iv) over centrali zation (Tekeste, 1996: I 05). 

According to the reso lution of the Conference on Africa education, held in 1961 at Addis 

Ababa, compared to other A fri c"n countries, Ethiopia was lagged behind in education 

deve lopment. Grave di sparities in the di stri bution of educational facilit ies among administrative 
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regions and between urban and rural areas were the other mai n features of the educational 

system. 

A n attempt had been made to es tablish tech nica l and vocationa l training schoo ls to enable 

st ud en ts acquire technical sk il ls and thereby red uce the problem of middle- level personnel. 

Technical schoo l was open cd in Add is Aba ba in 1941 , Mus ic school in 1966, and polytechni c 

Institute was opened in Bahi r Dar in 1963 with ass istance from the ex-USSR . In 1965, steps 

were taken to secure a World Bank loan to reconstru ct the seconda ry schools so that they cou ld 

offer practi cal cou rses in Industrial A rts, Commerc ial subj ects, Agricu lture and Home 

Economics as well as thc hasic 'icadclllic subjects (Fassil G/Kiros et aI., 1972 : 19). 

Table 3.1. Vocational/ Technical Schools Es tablished between 1940-1960s 

No Name of the School Year of Establi shment 

I Addi s Ababa Techn ica l Schoo l 1941 

2 Add is Ababa COlllmcrc ial school 1943 

3 Add is Ababa Building and trade School 1946 (phase out) 

4 Ambo Agricultural School 1944 

5 Bahir Dar Po lytcchnic Schoo l 1963 1963 

Source: MOE, 1972 
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Tab le 3.2. E lementary Edu cation in 1971-721l964 EC 

Government Mission Private Church Total 

Studen ts 525695 59718 107926 23390 7 16729 

Teachers 10322 165 1 2749 474 15196 

Schools 1308 3 18 644 130 2400 

" Soulce. Mlnl stlY of Info 1m alton 197') 

Ta ble 3.3. Secondary Educatiou 1971-72/1 964 EC 

Government Mi ss ion Private Church Total 

Student (7-8) 67747 51 I I 5704 776 79338 

Senior (9- 12) 56267 1599 3 174 3 13 61353 

Total 1240 14 67 10 8878 1089 14069 1 

Teacher (7 -8) 198 1 236 284 28 2529 

Senior (9- I 0) 1890 159 235 17 2301 

Total 387 1 395 519 45 4830 

Schools (7-8) 242 (,2 58 6 368 

Senior (9-12) 57 )" 
-,) 23 2 105 

Total 299 85 8 1 8 473 

Source: Min istry of In format ion, 1973 

The dramati c expansion 01' eciucation not withstanding, Ethiopia by 1974-75 was very fa r from 

meeti ng the target of uni vc rsal primary education that set out by the conference on African 

educat ion. By 1974 primary educati on was accessible to on ly twelve percent of the primary 

school age populati on (Tekeste, 1996: 105) . 

In 1963-64 the grade structure lVas changcd from the 4+4+4 yea rs combination into six years of 

Prim ary school, fo ll owed by tlVO years of jun ior secondary and fo ur years secondary programme 
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that is, a 6+2+4 yea rs combi nat ion. By the end o f 1969 Eth iopia urban society and the 

educat ional sector were in a serious cri sis. The modern economic sector /both public and 

private/ proved too limitcd to acco lllmodate secondary graduates. According to Desta 

Asayehegn's assessment by 1974 up to 25 percent of secondary school graduates were 

unemployed (Tekeste, 1996: I 05). 

As a reactio n to the above criti cism, thc imperial government decided the education sector 

rev iew (ESR) to be cond ucted th orou ghly. Thus, in October 1971, the ESR was launched with 

the fo llow ing responsibilities: 

I . To ana lyze the edu cation and traini ng system of Eth iopia, and its capacity for promoting 

economic, social and cultural develop ment; 

2. To suggest whenever nccess'l ry ways to improve and expand the education and training 

system in order that it mi ght achi cvc aims relevant both to the society and the overall 

development oCthe country; 

3. To suggest ways in which education cou ld best be utili zed to promote national integration; 

4. To iden ti fy priority stud ies and in vests in education and training. But a ll this effort had 

remained unpractical becausc oCthe then po li tica l wave. 

3.2. Educatio n and Tra inin g Objective nnder the Derg Regime 

The mili tary Government ambitions to promote mass education were manifested through a 

number of proclamations durin g th e yea r aft er th e revo lution emphas is on the educationa l needs 

among the rural masses (Bcrh e I<ahsay, 1994: 16). During imperial Eth iopia, schools were 
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intended to produce loyal and sk ill ed bureaucra ts who would assist the govemment in 

conso li dating their own power and promoting the econom ic interest of the ruling gro up. The 

mili ta ry governill en t interest \V'IS to promote a sociali sti c poli cy and mobili ze the masses for 

these goa ls. 

Like the imperi al period , the educational inst itu tions were promoting the political system of the 

military ruler. Of course, in cvery mee ting, higher offic ials even recognized the low quality of 

the then ed ucation system and noted that education must full y prepare students to meet the 

objecti ve of the nati on and the ideologica l needs of the society. But in practi ce things changed 

fro m bad to worse in parti cula r with regard to its quality though education expanded rapidly to 

the reg ions where this opportunity \Vas den ied for long. 

£dllcalioll ill Elhiopia was ill Ujill' worse slale Ihall what was explained 

by ,ilJTerelli evaillatioll resliits. To speak ill lerllls of a decline in quality is 

reallv 10 IllIriereslilllflle Ihe seriollslless of lhe sitllatioll (Tekeste, 1990:48). 

The socia li st Government formulated educationa l objecti ves and strategies that were intended to 

be impl ementcd during the Ten Yea rs Perspect ive Plan (TYPP) (from 1984/85 1993/94). These 

objecti ves were: 

• To provide education, at al l leve ls, that would contri bute to the prosperi ty and well-being of 

the broad masses; 

• To inculcate the pri ncipl es and idea ofsociali sm; 

• To make education accessible to as many children as poss ible a first steps towards the 

int roduction o f polytechni c education; 
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• To produce middle-level manpower required for the political, socia l and economic 

development orthe country; 

• To eradica te ill iteracy and to conduct contin uing education; 

• To cOl11b ine theory with practice in general educa ti on with a view to help accelerate socio­

econol11ic deve lopmcnt and incul ca tc pro letarian culture and; 

• To carry out pedagogical research on thc content, l11ethod and quali ty of general education. 

Different strategies had been dcviscd to l11aterial ize the above l11entioned objectives. 

The TYPP targeted ror general education pcrta in to the number of schoo ls, teachers and the size 

of students populat ion at cvery Icvcl 0 r general educat ion both fo rlll al and inforl11 a l. 

Some of these ta rgets were: 

I. Replacing the educat ion curri culul11 which G+2+4 by the systel11 of 8+2+2 structure at the 

end of the plan peri od; 

2. Universali zi ng pril11ary education (grades I-G) by the end of the plan period; 

3. Expanding the capaci ty orthe ex isting schools and bui ld ing new ones. 

It was planned to l11ake availab le 13800 primary schools and 11 75 j unior and senior secondary 

school s. But at the end or the planning year, the pril11ary level of education gross enrollment 

was 23 percent. 

The ad mini stration and organ izat ion o r the education sector was highly centra li zed which 

den ied thc parti cipation or the eOlllmun ity at a grass root level. Po licies and di rections were 

now ing in one direction. Regarding the dist ributi on of ed ucation facilit ies even though it 

showed signi liean t improvemcnt, the probl cm was not tota ll y avo ided. 
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Amhari c was used as a med ium of instruction in primary school s and Engli sh language took 

over the role of Amharic in junior and senior secondary school s to serve as media o f instruction . 

T hi s cl·eatcd undesired conseq uences on the qual ity of education parti cularly to those students 

whose moth er tongue was not Amharic . Even in thc junior and senior high school s, students 

were not abl e to understand 'lilt! comlllLlnicate in Eng li sh properl y . 

To re late theo ries to practi cal skill s and reduce the momentum of unemployment, in the TYPP 

it was planned to construct 59 Technica l/vocati onal schools by the end of the planning years. 

But onl y 17 percent of the pl an wcre 'Ich ieved. 

The available vocational schools cvcn co uld not contribute to ameli orate the unemployment 

chal lenge of sccondary school graduates; rather vocational schoo l grad uates joined the long­

queue of job seekers that swarmcd thc gate of facto ri es and public sector employers. 

In a response to thi s, the MOE dcviscd ncw educati on plan to miti gate the probl em of educated 

unemploymen t. Acco rding to thi s plan, emphasis was placed on providing eight years of 

universal pol ytechni c ed ucati on and a cu rri cul um that wo uld enhance integration into the world 

of the labour (Tekcste, 1990). Above the level of grade 8 was designed a selective process of 

entry to the fo ur years 01· sccondary education in two cycles of two years each. The new 

education system that dev ised to bc implemented was: 

• General po lytechnic Ed uca tion gradc 1-8; 

• 1-1 igher polytechnic Education gr'ldc 9-10; 

• Ex tended pol ytechn ic education grade 11-12. 



A ll these rel11 a ined fut ile until the dOlV nfa l1 of the l11 ilitary reg il11e. But it served as a stepping 

stone to the ex is ti ng edu ca tion po li cy. The new education policy of the Federa l Governm ent 

Ethio pia is a direct repli ca of thi s initiati ve but w ith sOl11e l11odification. 

Tab le 3.4. E n rolment by Grade ill Pril11ary, junior and Senior Secondary Schools 

(Governmcllt alld NO li -Government) frolll 1974/75 1990/91 s 

Year Primary (grade 1-6) .Ju ni or secondary (7-8) Senior secondary (9- 12) 

1974175 959822 124584 64213 

1975176 10853307 1408 17 90091 

1976177 I 17(,636 150129 13 1339 

1977178 1143207 143880 135704 

1978179 1377702 160877 1639 10 

1979/80 18 10951 186089 1852 17 

1980/8 1 2 130716 2 10721 216876 

19R I /82 2374362 248754 238425 

1982/83 25 11 050 278057 257095 

1983/84 2497 11 4 3030358 1 276253 

1984/85 2408065 3201 88 28215 1 

1985/86 2448778 3631 32 292385 

1986/87 273651 7 424046 3 18305 

1987/88 2884033 464016 378 734 

1988/89 2855 130 447463 426413 

1989/90 226622 14 418496 45 1766 

1990/9 1 2466464 40486 1 453985 

Source: MoE, 1994 
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J .J . Education and T rainin g S ince J991 

It is a lmost a century s ince Ethiopia has started s tagge ring along the road of modern ed ucation. 

Despite the time th a t has c lapscd and the effort that had been made to expand education, the 

average illite racy rate is s till thc hi g hcst (w hi ch is est imated at 77% for female and 55% for 

male in 1995 (World Ban k, I <)'J(,) . 

In Eth iop ia it is a common phcnomcnon to look a change in a pol icy parallel with the change of 

new government an d po li tical idcology. Education system in Ethiopia has been changed several 

times and ncver has bccn curcd fro m thi s con tagio us d isease hit herto . W hen o ne goes through 

the edu cat ion object ives ol' th e P' ls t reg im cs, th ey were spot less and immacul ate on the paper but 

d id litt le practica ll y to emanc ipa te th e masses from its abj ect poverty. 

In 1991 the Transitional Govc rnm e nt of Eth iop ia prov ided o verarching objectives of education 

for the trans ition period which wc re built upon the po li c ies of the Derg except the latter's 

soc ia li st ori entati on (M EDaC, 19<)9 4 0 I). These are: edu cation for prod uction which re lates 

practica l and techni ca l skills to attitudes exp ress ing respect and love for labour, education for 

sc ientifi c consciousness em phasiz ing ' \11 cnvironm ent for inquiry and experimentation and the 

ap plication of sc ientifi c method s to all aspects of lea rning . 

Trad itio nally, th e Ethio p ian cdu cation sys tem sho wed litt le co ncern about the fate of students 

a fter leav ing schoo l. T he llli SIll 'ltch between the qualificatio n of students and th e demands of 

emplo yer has become a scrious iss ue w ith th e g row ing unemployment o f second leavers. 
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Thus, the reo ri entation o f cd ucation towa rds meeting the labor demands of the economy has 

been and still is a maj or pol icy issuc o ['the Government of Ethiopia (MEDaC, 1999), 

In 1994 the Federal Government of Ethiop ia came up with new education policies and strategies 

that are supposed to be a panacca [or the long ill of the sector. As clearl y put in the policy, the 

general objecti ve of the nell' cduca ti on and train ing poli cy is: 

• 

• 

• 

To develop the phys ical 'l11d mcn tal potent ial and the problem of solving capacity of 

indi viduals by prov iding basic educa ti on for all ; 

To bring up citi zens who can take care of and utili ze resources wise ly; 

To bri ng up citi zens who respect human ri ghts, stand for the well being of people, as well as 

fo r the equal ity, justi ce and peacc, endowed with democratic di scipline; 

• To bring up cit izens who di ffercntia tc harmful practices from usefu l one, who seeks and 

stand for truth , appreci ate aesthetics and show pos itive attitude towards the development 

and disscmination of sciencc and techno logy in the society, 

The new educati on structure constitute 01' has ic, general , higher and speciali zed education on a 

formal and non-formal basi s, thc components are as fo ll ows: 

• A kinderga rten system [or childrcn aged 4-6 years; 

• a primary cd ucat ion from gr.rdes 1-8 subdi vided into two sections of basic (1 -4) and general 

primary (5-8) education ; 

• A general secondary ed ucation I'rom grades 9- 10 

• A preparatory senior sccondary cducation of two yea rs and a system of vocational and 

technical cduca tion in parallel with it; 

• A higher cducation o f 1-2 ycars for diplol11a and 3-5 yea rs for under graduate degree and an 

additional 1-3 for post graduat e dcgree; 
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• A systel11 of vocational and technical training in paralle l w ith the acadel11i c education and 

coord inated and interlinked w it h it. 

Up to 1994/94 the s tru cture 01 th e 10rl11al education systel11 was 6+2+4, that IS, six years of 

e lel11entary education, two years 01' junior and fo ur years senior secondary education. The 

genera l structure of the new education systel11 is 8+2+2 wi th eight years of primary edu cation of 

wh ich the first cycle (g rad e 1-4) olTerin g basic education and the second phase (grade 5-8) 

prov ides general pril11ary cducation to prepa re students for fi.lrther general education and 

trai ning. Secondary education w ill hc 01' fou r yea rs duration, consisting of two years of general 

secondary which will enable s tuden ts identify thei r own interests for further education, for 

specific training and fo r the wo rld of work. 

The second cycle or second my educati on and tra ini ng will enab le students to choose subj ects or 

areas of trai ni ng wh ich will prepare th c l11 for higher ed ucation and the world of work. Moreover 

spec ial e l11ph asis is given to vocati onal l techn ical! training system hoping that this training 

enabl es school leavers eithcr to start th cir own work or able to be absorbed in the ex isting labour 

market. Hence, skill train ing is provided parallel to the academic syste111. Technical training will 

be provided lor those who cOl11plcte g radc ten for the development of middle level manpower 

start ing 1994 EC acadel11ic ycar. Studeill s w ho discontinue the formal academ ic education and 

who wish to acquire skill w ill bc trained in dil'ferent vocations or techniques at a level and 

cOl11petence correspondin g to their educationa l background. 

What makes un ique the educat ional systel11 orlhe Federal Governm ent from the previous ones is 

the fact that the l11 ediul11 01' instru c ti on in the pril11ary leve l is vern acular language. 
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Thi s happened because of thc pcciagogica l ad va ntages of the children and teachers as well and 

the I'ights of nationalities to promote thcir olVn language. 

The other improvement tha t has bccn made in the educat ion sector under the Federal system is 

regarding its organi zat ion and managcment. Education management in Ethiopia had been highly 

centrali zed with the central education ministry being invo lved to the lowest levels. The long 

bu reaucrat ic chain was not onl y unrcsponsive to the needs of the lower level of education 

services but crcated a systcm characterized as ineffic ient and ineffecti ve in terms of addressing 

the prob lems o r educat ion in the country (ESR , 1996:38-39). 

Witholll Ihe po,., icip'lfioll of local resources alld fin alice it would be 

difficult 10 provid~ ~ductl/iOIl for all through celltral government 

hudgelm)l " ppropriolioll. 011 the olher halld, local level participation 

hi sc/wo/il/g (/e/ivili es nwy idellI ifjl alld -ut ilize local r eSQurcp-s and 

fillollce ef/iciclllh' olld opl illwllv Thcre lIIay also arise the lIeed to 

,date educalioll or Imillill,f!. 10 local circulI/stallces (Teshollle Mulat, 

I 989.·24-25). 

Proclamation 4511993 dealt with decent rali zat ion of decision-maki ng and the di vision of power 

between the central and the regional ad ministration. Each region is by now responsible for the 

provision of primary educa ti on ( from I to grade 8) . For all purposes, proclamation 45/1993 that 

dealt with the separation of powers between the regions and the central authority functioned as 

the co rner stone for the educa tion policy. The policy o f regionali zation has added one additional 

layer to the prev ious structure. Thc nclV adm ini strat ion has now fi ve layers, that is, School, 

'vVo reda , Zone, Region and Mill i str)' 0 I' Educat ion (Tekeste, 1996:63). 

When we reviclV the educatio nal achievement tha t has been accompli shed in the past ten years, 

lVe fin d the rol low ing perronnances. 
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G ross enro llment ratio ill primary edu cation was osc illating from a high of 35% to a low rate of 

less than 200;., in 1987/88 re,l ched 51 0;., in the pri mary education in both cyc les in 1999/2000. 

When we look g ross enrollmcnt by sex, it is 40.7% for g irls and 60.9% for boys. There are 

I 1490 prim ary and 41 0 senior sccondary governm ent and non-govern ment schools. The amount 

of budget a ll ocated to thc seelor is improved thro ugh ti me. It was 1.383 billi on bitT in actual 

ex penditure in 1995/96 , which hy 1999/200 the budget was ra ised to 2.304 billion birr 

(Ed ucation Stati stics Annual Abstraci. 1999/2000). 

Table 3.5. Number of Schoo ls by G rade Level (Government and Non-Government) 

1999/2000 

No Region Primary Senior Secondary 

I Ti gray 852 3 1 

2 A far 124 5 

, Al11h nra 2895 8 1 
j 

4 Oromia 4359 129 

5 Somalia 222 9 

6 Benshagul-G um i z 272 10 

7 SNNP 2271 83 

8 Gambclla 129 6 

9 I-Iarrari 46 3 

10 Addi s Ababa 267 49 

II Dire Dawa 53 4 

Total 11490 41 0 

Source: Education Statistics Annual f\bsl raet (MoE) 1999/2000 
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C IIAPTER FOU R 

RESULTS AND DISCUSSION 

In th is chapte r res ult s or the sample data a re desc ribed and di scussed uS ing tables and 

regress ion ana lys is. 

4. 1. Data Ahout H igh School graduates 

T hi s secti on presenls data regardin g age and sex composition, education and training aspect, 

and ma rita l status and employment situation o rthe secondary schoolleaver respondents. 

4 .1 . 1. Dcmographic C haracteris tics 

i. Age ;llId Sex C omposition 

Age and sex composition or hi gh school graduates is show n be low in Tab le 4.1. The age 

structure or the inrorman ts is be twcen th e age or 18 and 28 yea rs. The respondents in the 18-24 

age gro up ho lds 86 OJ" 72 percent while 34 (28%) are between the age of25 and 28. Th is makes 

the mean age 23. With rega rd to th eir sex make up, 82 (68 %) of the111 are females w hile that 

of 38 or 32 percent a rc ma les . 

T able 4. 1. Age :Jlld Sex C ompos ition 

Age Se x Total Percent Cumulative 
percellt 

llIale teillale 

18 I I 2 1.7 1.7 

19 5 4 9 7.5 9.2 

20 4 II 15 12.5 21.9 

2 1 () 5 II 9.0 30.9 

22 4 II 15 12.5 43.4 

23 5 14 19 15.3 59.4 

24 5 10 15 12.5 72.0 

25 
, 17 20 16.7 89.0 
.> 

26 :l 4 7 5.8 94.8 

27 2 2 2.0 96.0 

28 2 
, 5 4.0 100.0 .> 

Total :l~ ~ 2 120 100.0 

Percent 3 1.7 68 .3 100.0 

5Ci 



II . M ~rital St~tllS 

The marita l statu s of th e respo nci en ts constitut es 80 percent single, 17 percent married, 3 

percent widoweci and 0. 8 perccnt d ivo rced. All married, widowed and divorced respondents are 

females wh il e allillale respond ent s are sin gle. 

Tab le 4.2 . Marital st atus ~nd Sex Cross tabulation 

Marital S tatus Sex Tota l Percent 
Male Female 

Single 38 58 96 80.0 
Married ?O 20 17.0 
Widowed " 3 2.5 .> 

Divorced I 1 0.8 
Tota l 38 82 120 100.0 
Percent :12.0 68.0 100.0 

iii . Parents ' Places of Origin 

Di rrerent factors contribu te to th e moveill ent of people frolll rural area to urban centers. 

Though the maj or cause o f" mi grati on is economi c, people Illove to urban centers because of 

soc ial reasons as well. Vari ous soc ial and econoillic push factors in the rural and pu ll factors in 

the urban area cause a stead y fl ow of peo ple fi·olll rural to urban areas. As shown in Table 4.4, 

9 7 or 8 1 percent of parents' place o r o rig in is out of Bailir Dar. It is on ly 23 or l 9 percent of the 

respondents repo rt eci Bailir Dllr as the ir ram il y place of birth. 
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Tahlc 4.3. Parcnts' place of origin 

Pla cc of Freq uency Pe rcent 
Origin 
1311i1ir Dar 23 19.0 
Ollt o f 97 8 1.0 
Bllilir Dllr 
Total 120 100.0 

4.1.2. Educa tion and T ra inin g 

i. Field of Study in High School 

In the high school students are ass igncclto their respec ti ve stream either by the teachers or are 

given the chance to choosc to thel11 sc lves . or the to tal informants, 89 or 74 percent attended 

academic stream (natll ral scicnce 53% and social sc ience21 %) and 3 1 or 26 percent studied 

vocational fi eld. Bccause o f low intakc capacity of the vocational department along wi th low 

interest of students in techni ca l sk ill s, the greatest shares of high school students study purely 

academic subj ects that arc not vcry relevant to the world of work. It can a lso be inferred from 

Table 4.4 that 48 (40 %) rcspondcnts have cO l11pl eted thei r high schoo l stud y between the year 

1982 and 1986 whil e 72 (60 'X, ) compl cted between 1987 and 199 1 Ee. 
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T able 4.4. Field of Stud y and yen.- Co mpleted grade J 2 

AcndclIlic Field of stud y in Hi"h . b Total percent 
ye'll" School 

Naluml Vocational Social 
sC ience sCience 

1982 0 I 4 3.3 .l 

1983 0 I I 5 4.2 .) 

1984 0 6 9 7.5 .) 

1985 ') 2 2 13 10.8 
1986 II 5 1 17 14.2 
1987 8 I 9 7.5 
1988 2 7 2 11 9.2 
1989 3 I 4 8 6.7 
1990 7 5 5 17 14.2 
199 1 15 2 10 27 22.5 
TOlal 64 31 25 120 100.0 

Pcrcent 53 .0 26.0 21.0 1000 

ii. Objectives of Attendin g High School 

Respondents were asked aboul Ihe purposes why they were attendi ng schools to learn whether 

they thought of "own account"' e lllploYlll ent at the end of their high schoo l, or expected wage 

employ ment. Nol surpri singly, 10) (88%) rep li ed thai Ihey were goi ng to schoo l to become a 

wage employee afl er compl eling grade 12. Onl y 12 (10%) said that they had the plan to start 

their own bu siness. The rest 3 (2.)'1..) replied that they used to go to school for there were no 

other options (Table4.5). Public employment syndrome seems to be a chronic disorder created 

by multiple factors that arc reinfo rcing each other. The edu cation system from primary to 
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secondary leve l does not infusc ,nl entrepreneuri al know how and techni ca l skill s into the 

students to develop a spri t of se lf-dependent. 

Tab le 4.5. Purpose of goi ng to school 

Purposc to learn Frequ ency Percent 
To becomc wage 105 87.5 
empl oyee 
To start my own busi ness 12 10.0 
For thcre is no other 2 1. 7 
alternatives 
Other I .8 
Total 120 100.0 

iii. Informant s who have taken Vocational T raining 

The la rge r port ion o f secondary schoo l graduates most ly do not go to work directly after 

completing thei r hi gh school study due to limited absorbing capaci ty oflhe labour market. Thus 

job seekers usually undertak e further education and ski ll tra ining as an option to win the fierce 

labour competition. 

Table 4.6 shows that 57 or 48 percent of the interviewees have undertaken ski ll training ill 11011-

forma l trai ning institutes afier they did complete secondary schoo l. Thirty-one (26%) of the 

tota l informant s attended vocati onal stream In com merce, producti ve technology, home 

economics and agricu lture lIeld while they were in hi gh school fo r two yea rs starting fro111 

grade eleven (Table4.7). or thesc, 20 or 65 percent who had vocational skill s in high school 

ha ve undertakcn training again in non-lor111al train ing schools. This makes up the total number 
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of responden ts who acquired vocat ional skills through non-form al and formal tra ining 68 or 57 

percent. 

With rega rd to fi eld 01' training, th e s igni licant po rti ons of trai nees have undertaken s imilar 

types of sk ill s tra ini ng. 01' th ose who have vocat ional ski ll s in non- fo rmal schoo ls, 43 or 75 

percent have special ized in secretarial training such as computer and typing. Respondents who 

acquired sk ill s in general l11 e tal work s, building technology, carpentry and electri city account 

ror 8 (14 %), (Table4.8). 

Durat ion or the trai ning programllle depends on the type of training. Secretarial training like 

computer and typi ng ran ges frolll 6 mo nths to one yea r. Training like bu ilding techno logy, 

e lectric ity, carpent ry and gencr,lI mcta l works takes from 4 to 10 monthsA I or 95 percent of 

respondents who ha ve undertak en cOl11puter and typing tra ining are females 

Respondents attend voca ti onal skill for different purposes and obj ecti ves . Twenty-seven (47%) 

informa nts repl ied the reasons that have prompted them to undertake training were because 

training prom ise good cmploymcnt oppo rtunity and 20 (35%) due to limited job opportunity 

a fter high schoo l. Twenty-o ne (40%,) replieclthat th ey would not have undertaken the tra ining if 

they had got the chance to lind a job immed iate ly after high schooL 

6t 



T~bl e 4.0. Respondents who have taken Vocational 

T rainin g in Nun-Forlllal Schools 

Did you uIHl ertakc Freq ncuey Percent C umulative 

Training'! Pel·cent 

yes 57 47.5 47.5 

no 63 52.5 100.0 

Tolal 120 100.0 

T~ble 4. 7. Vocalionallraining in non-formal schools by fie ld of study 

Field of study in Non-Fo rm a l Vocationa l Training Total 

Hig h School 
yes no I 

N uJ11ber o/t, NUJ11ber % 

Natural Science 30 47 .0 34 53.0 64 

Voca ti onal 20 65.0 II 35.0 31 

Social Science 7 G.O 18 94.0 25 

Total 57 48.0 63 52.0 120 

Table 4.8. Type of training by Sex 

T ype of Train ing Atte nded Sex Total Percen t 
From the 
Total 

M ale Female 

General J11etal work 5 5 8.8 

Building technology 1 I 1.8 

Carpentry(Wood Work) I I 1.8 

COll1puter 2 (, 8 14.0 

Building and Typing I I 1.8 

Elec tricity I I 1. 8 

Tailoring and EJ11broidery I I 1. 8 

Typi ng 28 28 49.0 

Typing and COll1 put cr 7 7 12.0 

Typing and Survey ing 2 2 3.5 

T ailoring and Barber 1 I 1.8 
-

Book keeper I I 1.8 

Total 9 48 57 100.0 
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Tab le 4.9. Reaso ns to undertake training 

Freq u en cy 
Reaso ns to IIl1dc r takc T raining 
Limited j ob opportunity 20 

Training promi ses good employment 27 
opportunity 

Tr:l ining gives wi el e choice of future 9 
clireer 

Others I 
Tota l 57 

iv. Ed ll cational Level of Parents 

The larges t proportions 01' parent s (58%,) ;,re illiterates whil e 26 percent of them have attended 

primary leve ls be tween I and g rade 8. Those w ho are in the grade 9-1 1 ed ucational category 

comp rise only 5%. Members who ha ve comp leted g rade 12 and above comprise on ly 16%. 

Ta bl e 4. 10. Ed IIcationa l Level of Parents 

Edu cational I ,cvel F'req u en cy Percent C umulative 
Frequency 

Illit e rate 70 58 .0 58.3 
From grad e 1-4 7 5.8 64.0 
From grad e 5-8 18 15.0 79.0 
From grad e 9-1 I 6 5.0 84.0 
I? comp le te and Above 19 15.8 100.0 
Total 120 100.0 



4.1.3. E mployment Status 

As show n in Tabl e 4. I I, be low, 80 o r (, 7 percent 0 f in formants are total ly unemployed. Among 

th ese un employed respondents 35 (44'1,,) ha ve und ertaken vocational training in non-formal 

training schools. or th e tota l in formants, 40 or 35 percent have been employed or engaged in 

th e ir own pri vate and family business . Thirty-two or 80 percent of th e employed respondents 

work in publ ic, pri vate anci No n Gove rnmenta l Organi zations as pa id worker. Twenty-two 

(55%) ofthese have undertaken training wh ile 18 (45%) did not have specia l skill training. The 

self- empl oyed compri scs o nl y 8 (20%) or th e total em ployed respondents. 

With rega rd to th e term of emp loymcnt, 56% ol'the paid wo rkers are worki ng in a contract and 

temporary bas is, The month ly income 01' these wage employees ranges from minimum birr 60 

to maximum birr 600 an d this makes the monthly mean income birr 205, 

Table 4.11. Employment and training Situation of Respondents 

Areyoll undertake vocational Total 
E mplo)'ed'! tra ining 

yes % no % 
yes 22 39.0 18 29.0 40 
no 35 61.0 45 71.0 80 

57 100,0 63 100.0 120 



Tablc 4.12 . Typc of employment 

Typc of Frequ eucy Percent 
E III P I 0 v III l" " I 
Sel f 8 20.0 
Public 21 53.0 
Pri vate 8 20.0 
NGO 3 7.0 
Total 40 100.0 

i. Vocalio"al T rainin g and Typc of Employment 

Of those who have received voca ti onal tra ining and employed currently, 19 or 86 percent work 

in pub lic, private anclnon-govern me ntnl orga ni zation as paid workers. On ly 3 or 14 percent are 

sc i f-elllployed 

Ta ble 4. 13. Type of Elll ploY ll1 ent and Vocational Training Received 

Type of Undertake non-formal Vocational 
Employmenl trai nin g? 

yes % no % Total % 
Self 0 38 .0 5 62.0 8 20.0 .) 

Public 13 62.0 8 38.0 21 53.0 
Pri va te 0 43.0 5 57.0 7 18.0 .) 

NGO 0 100.0 3 8.0 .) 

Total 22 55 .0 18 45.0 40 100.0 
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ii. T ypes of Activities Performed by Own Account "Yorkers 

T he self-employed ha ve been engaged in different petty activ it ies like barber, garage, hotel and 

stat io nery service and retailing petty commodit ies in s illa ll kiosk. Thirty-eight percent are 

se lling di ffe rent con sLimption cOlllmodities in a kiosk, 25 percent rendering barber service. The 

ot her 38 percent provide garagc, hotcl and stationery servi ces. 

Tab le 4 .1 4. T~' pe of Acti vities of Self Employed Worl<crs 

Type of Ac tivities I'req II en C) Pereen t 
Barber 2 25.0 

Gar,lgc 'sc rvice I 12.5 
Hotel service I 12.5 
Kiosk 3 37.5 
stationery I 12.5 
Tota l 8 100.0 

iii. EIlIPI()~' lllcnt S ituation by Sex 

When we o bserve th e proportion of til e res pondents di saggregate by sex, 16 (40%) of the males 

and 24 (60'%) of th e females ha ve got chance of employment. Of th e total se lf employed, 5 

(63%) are males w hil e 3 (37 %,) are iCl11a les . On the other hand , 2 1 (66%) of paid workers are 

females (Tab le 4.15 and 4. 16). 



Ta bl e 4.15. Elllp l o~' lllellt Level by Sex 

Sex A rc )' 011 E mployed'? Total 

yes .Yo no % 
Ma le I () 40.0 22 28.0 38 
Femal e 24 60.0 58 720 82 
Total 40 100. 80 100.0 120 

Ta ble 4.16. Type of CmploYllle llt by sex 

Type of Emplovmcllt Sex Total 

ma le fel11ale 
Se ll' S 3 8 
Public 5 16 21 
Private (, 2 8 
NGO 3 3 
Total 16 24 40 

iv, Duration of uncmp loylllellt 

Duration of unemployment of hi gh school leavers in most cases varies w ith the year in which 

respondents completed the ir hi gh school stud y. The period o f unemployment ranges from 1 

months to II years for those who diclnot any ski ll trai ning. Secondary school graduates have 

been unemployed from 3 months to 8 years after undertak ing ski ll training, 

Of the total employed workers 1:5 (47%) had been job seekers almost from 5 to 10 years. As 

indicated in Table 4 .17, more Ih'"1 5S percc nl of th e unemp loyed respondents have been idle 

li'om 5 to I I years. 
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Table 4.17. Duratiou of Uucmplu)' llI cnt aftcr C ompleting High School 

Academic Duration of Unemployment (year) 
Year 

I 2 
, 

4 5 6 7 8 9 10 II 12 Total J 

1982 I I 2 
1983 I I 2 
1984 2 I 3 
1985 I ? I 4 
1986 I I 2 I 5 
1987 I 2 3 
1988 I I I 3 
1989 
1990 I 3 4 8 

199 1 2 2 

Total I I I I 5 5 4 II 3 32 

v. Rcasons for Being Unemployed 

Low economic g rolVth , uncontro ll ed populat ion-pressure and lack of skilled manpower 

reckoned to be the maj or road-blocks in th e process o f employment generat ion. As indicated in 

Table 4.1 8, 57 (7 1 %) of unemployed rcplied that limited employment opportuni ty is the major 

facto r fo r the exist ing high leve l ofuncmploy menl. E ight (10%) percent replied that they have 

been unemployed because elll ploYlll eni takes place through relati ves, fri ends and other type of 

relation. The remaining 19 percent ha ve g iven other reasons for the ex isting unemployment 

problem . 

. Iob seekers ha ve pos iti ve attitude towa rds work and Illenta ll y ready to take any kind of jobs 

that enable them independent or their parent s). S ixty (75% ) of respondents have applied for 
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public and/or private organ ization to employment offer more than eight ti mes on average. The 

type of vacancy they ha ve appl ied for is like office woman/man/ , guard work, jan ito r service, 

recol·d keeper, secretary typist and the lik es Crab le 4. 19 and 4.20). 

Different bodies have emphasized own acco un t em ployment as an alternati ve to reduce 

unemployment. But there are various bottlenecks in this area that constraint to engage 111 

private business activ it ies such as low access to initial and working capital , low demand for the 

local product due to high number o f" sc ll ers and inferior quali ty of the outputs. Ninety percent 

of the informants replied that the problem to engage in self- employment is limi ted access to 

initi al and wo rki ng capita l (Tabl e 4.21). Of these currently unemployed respondents only 15 

( 19%) had a short durati on contract or tcmpora ry work previously and di scontinue working at 

present due to diffe ren t reasons. Thc rcst havc never got the chance of employment at all. 

T able 4.18. Reasons for be in g un employed 

Reason for Unemploy ment Frequency Percent 

No job opportunity 57 71.3 
Not in terested in wage employment I 1.3 
Low academi c pcrf"ormance 2 2.6 
Low working experi ence 4 5.0 
Employmenl t"kcs plilcc through 8 10.0 
Relat i ves/ f"ri cnd s 
Others 8 10.0 
Total 80 100.0 



T ahle 4.19. Res pondents Inte rested to 
T a ke all)' Ty pe of J oh 

V"luut eer to take Fr eq uenc) ' Percent 
all ".i ob? 
yes 70 87.5 
no 10 12.5 
Tota l 80 100.0 

T ahle 4.20. Numhe r of A pplication for a Vacancy 

No. of Appl icati oll fo r Numb er of Percent Cumulative 
Vacan cy Ap plicants F requency 

1-3 times 35 56.0 56 .0 

4-8 ti mes 5 8.0 64.0 

9- 15 limes 10 16.0 80.0 

16-20 li mes 6 10.0 90.0 

2 1-30 tim es 4 6.0 96.0 

3 1 and above I 2.0 98.0 

Nol Applied al a ll 2 3 .0 100.0 

Tola l 63 100 .0 

T able 4.2 1. iVl ajo r P ro blem s to Start Busin ess 

T ype of Frequ ency Percent 

C on stra illts 

Initial cap ilal 90 75 .0 

Special ski ll 10 8.3 

traini ng 

En trepren ell ri a I 6 5.0 

know how 
Market proble m 10 8.3 

Wo rk i ng prem i ses 4 3 .3 

Total 120 100.0 
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vi. T~' pcs of work sou ght in the Future 

Sizeable propon ions o f respondcnls prcfcr 10 work in pub li c organizat ion as paid worker. They 

choose public employmenl 10 sc ll~clllp l oymcnl , because they think that public employment is 

much safest compa red 10 own accouill cmp loyment. On the other hand business activities are 

supposed to bc risky and unrcli ablc. As shown in Table 4.22, 54 or 45 percent of the 

respondents arc ready to lak e any kind o f jobs ava il able, and 5 I or 43 percent prefer to be 

wage-workers in an y organizali on, pri vale or public. On ly 11 percent of the respondents want 

to be self-emp loyed. 

Table 4.22. Type of work Res pondents want to do in the future 

Future Intention Frequency Pel'cent 
To be wage employce 51 42.5 

54 45.0 
Any job avai lable 
Belter work Ihan whal I ha ve now 2 1.7 
To invest morc ill 111 )' business 4 3.3 
To slart my OW Il busincss 9 7.5 
TOla l 120 100.0 

4.1.4 Fact 0 rs Inll ll cncin g Em ploymen t Situation 

Va ri ous factors innucnce Ihc cmpl oy" hilily ofincliviclual s. Training is one of these factors that 

fasten or slows Ihc cha ncc of clllpl oymclll, ol hcr th ings being remained unchanged. 
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I. Type of Training Vs Employment Opportunity 

Of the total 43 res pondents who have tra ined in computer and typi ng only 15 or 35 percents 

have got job opportunity; on the o th er hand, fro m th e total 5 respondents who have trained in 

general metal works 4 o r 80 percent s have been employed. Others trained in book keeping, 

ca rpentry, e lecll'icity and typin g and building techno logy have not been employed at a iL 

Table 4,23. Type of trainin g attended and employment situation 

IT f" ype 0 trall1l11 g Fillplovcd !~ . Unemployed O;{) Total 0/. 
attended 
Genera l Mechanics 480.0 I 20.0 5 9.0 
Book keeper I I 2.0 
Builcling an cl typing I 1 2.0 
Building technology 1 I 2.0 
Carpentry 1 1 2.0 

Computer 450.0 4 50.0 8 14.0 

Electricity I 1 2.0 

Ta il ori ng and El11 broide ry I I 2 .. 0 

Tailoring and barber I I 2.0 

Typing 8 29.0 20 71.0 28 49 .0 

Typing and cOl11 puter 343.0 4 57.0 7 12 .0 

Typing and surveYlIlg I I 2.0 

typin g and surveYI ng I I 2.0 

Total 2? 39 .0 35 61.0 57 100.0 
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ii. J7 ie ld of Studv iu Secoudary School Vs Employment 

As ind icated in Tab le 4 .24, 28 or 70 percent o f em ployed respondents had completed in 

academic strcam (natu ral and soc i,1I sc icnce) w hil e 12 or 30 percent attended vocational field . 

When we cOlllpare the chance of emploYlll ent takin g each department at its own, it depicts that 

39 percent of vocati onal and 3 1.4 <Icadeill ic g raduates have been employed. 

Table 4.24. Seconda ry Schoo l J7 ield of Stndy and Employment Situation 

Stream A re you employed? Total 

yes no 
Nu mbel % number % 

Na tura l sc ience 20 3 1 .0 44 69.0 64 
Vocational 12 39 .0 19 61.0 3 1 

Social sc ience 8 32 .0 17 68.0 25 
Total 40 330 80 77.0 120 

iii. Parents Level or Ed ucation and E mployment Situation 

As presented in Table 4.25, 23 or 58 Pcrcent of respondents whose parents are illiterates have 

secured job. And the other 13 (32%,) of the e illployed parents are at the level of I and grade 11. 

Those who completed grade 12 account onl y 4 ( 10%) . 
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T able 4.25. Pa rcll ts' Ed ll cat ioll Lcvel alld E mploym ent Situ ation 

Ed ll ca tioll a l FrcqllCllcy A rc you E mployed ? % out of 
Leve l of Pa rellts tlt e T otal 

Sample 
yes % No % 

Illite ratc 70 23 58.0 47 59.0 58.0 
From grade 1-4 7 , 

7.5 4 5.0 3 .0 j 

From grade 5-8 18 7 17.5 I I 14.0 9.2 
Fro m g ra de 9- 1 I (, , 

7.5 3 4.0 2.5 j 

12 comp lete alld 10 4 10.0 15 19.0 12.5 
Above 
To tal 120 40 100 0 80 100.0 100.0 

iv. Parellts Ill co m c alld E mploym ent S ituation 

Like the leve l of cduca ti on, parcills' incomc in flu cnces the emp loyment situation of job 

seekers . Thirt y-o ne (78%,) of Sccondary school g raduates whose parents ' income is birr 50 and 

below have been employed. Thc rcmain ing 9 (22%) of the employed parents have an income 

between birr 51 ane! 550. 

Ta bl e 4.26. i'arcllt s IlIcollle alld Employ mcllt S ituation 

Parents In comc EJl1plo)' mc llt stat us 
E mploycd (X, Unemployed Total Percent 

Less than birr 50.00 3 1 32.0 63 74 68.0 
50- 150 I 17.0 5 6 83 .0 
15 J-?50 4 67.0 2 6 33.0 
251-350 

, 
50.0 

, 
6 50.0 ,) j 

351-450 - - 2 2 100.0 
45 1-550 I 33.0 2 3 67.0 
550-650 - - 2 2 

650 anei above - - 1 I 
Total -It) 33 .0 80 120 100,0 
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v. E mploYlll cM S iluation Vs Resi dence Location of Respondents 

To observe Ihc contrib ulion o f cc rtain location to elllpl oY lll ent, respondents were selected frolll 

res idences Ihal ha ve different charactcri sti cs, that is, location adjacent to factory (kebele 08), to 

Illarketi ng ccnter (kebe le 04), a reil s pure ly res idence at the center of the town (kebeJe 01) and 

on outskirts (kebele 13) . 

Twenty-eight percent frolll kebe le 08, 20 percenl fro lll th e center residence area, 28 percent 

fro lll the ou tsk irts area and 25 I'ro lll l11 arketing cenler have got employment opportuni ty. 

Twenty-o ne (53%,) of respondent s who reside adjacent to the factory and marketing area (04 

and 08) and 1<) (48%) li ve in res idcnces loca ti ons (0 I and 13) have been employed. 

T able 4.27. E mpl oymcnt Si tuation Vs Residence loca tioll 

Kebele E mployed (y;\ Unemployed IX) rrota l 

01 8 270 22 73 .0 30 
04 10 13 .0 20 67.0 30 

08 II 37.0 19 63.0 30 
13 I I 37.0 19 81.0 30 
To tal 40 J3.0 80 67.0 120 
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Table 4.28. Type of Employment with Respect to Residence Areas 

Type of Kebeles Total 
Employment 

01 04 08 13 
Sci f E111 ployed 1(13'1.,) 4 (50'%) I (13%) 2 (27%) 8 (20%) 
Public 6 (2<)%) 2 (9%) 8 (38%) 5 (24%) 21 (53%) 
Pri vate I (1]%) 4 (50%) 3 (38%) 8 (20%) 
NGO 2 (67%) 1 (33%) 3 (8%) 
Tota l 8 (20%) 10(25%) I I (28%) 11 (28%) 40 (100%) 

4.2. Illforlll:ll :llId Sma ll-Scale Business Units 

Th is section di scusses and present s da ta about the infor111a l and small-scale business units as to 

what factors deter111ine to start a busincss and to stay in a 111arket. Thirty small business units 

that ha ve been engaged in dirle rcnt produc tio n ,lIld service activ ities were randomly se lected. 

4.2.1. Sex Distributio n of B usiness Owners 

Sex c0111positi ons of the s111all business owners are by large 111ales. Activities like hair-dressing 

and e111broidery and tailo ring arc owned and perfor111 ed by females whereas activities like 

garage work. carpentry, 111 etal and glass wo rks are owned and operated by males. Twenty 

(66.7%) oCthe respondents arc 111 ,il cs wh ile 10 (33 .3%) are fe111a les. 
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Tab le 4.29. Sex Distribution 

Sex Frequ ency Percent 

Male 20 67.0 
Feillale 10 33.3 
To tal ]0 100.0 

4.2.2. Edu catio nal Levels of Busin ess Own ers 

As shown in table 4. 30, the larges t nuillber of sl11all business owners did not complete grade 12. 

Those who did not cOl11 pl ete 12 gr<ldc constitute 18 or 60% of the total. It is only 40% of 

respondents who did attend grade 12. Twent y- three percen t ofthel11 have undertaken vocational 

trai ning through fo rl11 al and non-l'orl11a l training. The rest 73 percent have got the skil l through 

apprenti ceship and work experi encc. 

Table 4.30. Ednc<ltional l .evl·ls of Busin ess Owners 

G rade levels Freq ll en c~1 Percent C nl11nlative 
Percen t 

5 I ' " " " ~LJ 0.0 

7 2 6.7 10.0 
8 " 10.0 20 .0 0 

9 " 10.0 30.0 -' 
10 4 1 J.J 43.3 
II 5 16.7 60.0 
12 12 40.0 100.0 

Total 30 100.0 
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4.2 . 3. Types of Ac ti vi ti es or Se rvic es fhe Bllsillcss Units Provid e 

Six ty percent 0(' the bu sin csses unit s ha vc been engaged in producing meta l and wood products 

and ga rage scrvice. Twenty percent cngaged in barber and hair-dress ing and the remaining 20 

percent provide embroidery and tailoring, and selli ng petty commoditi es in sma ll kiosks. 

Tahl e 4.31. Ty pe of Ac tivities 01' se rvices 

Type of activities Freq uenc) Percent 
shopping se rvice 4 13.3 
Barber ? 3.3 
Embroide ry & tai loring 2 6.7 
Garage service 2 6.7 
Hair drcss1I1g 4 13.3 
Metal products 8 26.7 
Wood products 8 26.7 
Total 30 100.0 

4.2.4. Amou nt and sou rce of Initial capital 

The mi nim um initial investment that havc been made by the small business owners was birr 

100 and the maximulll was birr ISOOO. and the average init ial investment was birr 24 12.96. 

Seventy percen t of th is sum ol' l11 oney was ra ised frol11 indi viduals own saving. The remain ing 

30 percent of th e initial capital is an offcr or loan advanced by relatives and fri ends. The role of 

formal institutions in providing crcdit to th is business group is almost none. 
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Table 4.32 . S um of Initial In vestment 

Initial Inves tme n t F req n en c) Percen t C umulati ve Percent 
100.00-300.00 ') o 0 3.7 -~ . .,) 

30 1.00-600.00 4 10.0 14.S 
601.00-900. 00 I o 0 IS.5 . ) . .) 

90000-120000 3 13.3 00 0 
.) J . .J 

1201.00- 1500.00 2 10 .0 44.4 
1500.00 & Above 9 o 0 4S .1 ~.~ 

Not T old 0 3.3 51.9 .) 

Tota l 30 6.7 59.3 

Tah le 4.3J. Sonrce of Initial Capital 

Sourcc of Investment Freq ue ncy Percent 

0"'/ 11 savin g 21 70.0 
Fami ly/ Fri end oller S 16.7 
Borrowed from 3 10.0 
Re i ati ves/ fri end s 

Othe r I 3.3 
Total 30 100.0 

4 .2.5. Nu mbc r of H ired 'Workers 

As shown in T ab le 4. 34, only owners are ope rating al most hal f of the business units . Fifteen 

(50%) have I to 3 numbe r or hired wo rk ers and 10 (33%) have S to 10 workers. Most of these 

wo rkers have been hired in contract o r te mporary basis. 
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T abl e 4.34 . Numb er of Hired Workers 

Nu mber of Hired " requ ency Perc en I C umulative 
Workers Pe rcen 

No Hired Workcl 12 40.0 40.0 
I 6 20.0 GO.O 
2 5 IG.7 76.7 
0 4 13.3 90.0 j 

5 I o 0 93.3 j.j 

7 I 3.3 9G.7 
10 I 3.3 100.0 

Tota l 30 100.0 

-1 .2.6. M onthl y Income 

Mo nthl y inco l11 c of" the bus iness owners varies frol11 l11inil11ul11 birr 50 to l11axil11ul11 birr 1000. 

Twenty or 67 percellt o f th cl11 earns rrom birr 50 to birr 300 w hil e 10 or 30 percents have a 

111 0nthl y incol11c ranging rrol11 birr 350 10 500. 

Tab le 4.35. 1\1 on lilly Income of S ma ll Business owners 

!VIonlhl y Income Frequency Percen C umulative 
Percen 

50.00- 150.00 S 270 27.0 

15 1.00-250.00 10 33 .0 GO.O 

25 1.00-35000 .j 13.0 730 

351 .00-450.00 3 10.0 83.0 

451 .00-550.00 0 10 .0 93.0 , 
551 & Above I 3.0 9G.0 

Nol Told I 3.0 100.0 

Tota l 30 100.0 
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4.2.7. iVl aj or Prohl ems Encollntered Small Business units 

Problems li ke low access to linanci,iI 10'"1, limited market to the products and raw material s, 

working place or prcmiscs, machincs and cq uipment are the major constraints facing the 

bus iness un it s. As shown in Table 4. 36, 50 percent of the respondents have mentioned working 

capital as l11 ajo r prob lem to their busincss ac ti vi ti es. Market problem to products ancl to the 

services they prov idc is the other l11ajo r bottleneck that limited the expansion of their 

busi nesses. 

This problem occurred due to too many sellers in si milar products and services and low 

pu rchas ing power of consum ers. LolV quali ty of the outputs and services as a result of 

inadeq uate train ing and cxpc ri enee. old and backward working machinery and equ ipment 

makes the in fo rma l scctors no t to resist thc ti erce cOl11petition of the market. As revealed in 

Table 4.3 7, 63 percen ts of 01V 11 accou nt 1V0rke rs havc undertaken such acti vities only because 

they were una ble to fi nd wage employment. More than SO percent of the owner of small 

busi ness unit s replicd that they 1V0uid quit up their business if they fi nd wage employment in 

the public/private organization. This is because the business they engaged at could not render 

them sufficient incol11 e. 

Tablc 4.3 6. Major prohlem cncolllltered the Small businesses 

Problems Frcq II en cy Percent 
Market probl el11 8 26.7 
Ra w ma terial 2 6.7 
Working capital IS 50 .0 
Othcr 5 16.7 
Total 30 100.0 
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Table 4.37. Reasons to Establish Small Business Uuits 

Reason to Start a Frequency Percen Valid Cumulativ 
Business Percent e Percent 
Unable to find wage 19 63.3 63.3 63.3 
emp loyment 
Demanding better 10 33.3 33.3 96.7 
1 ncome 
Other 1 3.3 3.3 100.0 
Tota l 30 100.0 100.0 

4.2.8. Business Owners Looking for Wage Employment 

Most of informal business units prefer wage employment rather than to continuing and 

investing i110re in their business. Among these business owners 10 or 33 percent want to stay 

and expand their business wh ile 20 or 67 percent prefer wage employment. For 50 percent of 

business owners, insufficient income is the factor that forced them to seeking paid employment 

and 17 percent want to quit up because of lack of working capital and low social status towards 

private business by the community. 

Table 4.38. Small Business owners looking for 
Wage E mployment 

Do you look for Wage Frequency Percent 

employment 
yes 20 66.7 

no 10 33.3 

Total 30 100.0 
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Table4.39. Reasons to prefer wage employment 

Reasons to prefer wage Frequency Percent 
Employmen t 
Insufficient income 15 50.0 
Low social status towards 3 10.0 
Private work 
Lack of working capital 20 66.7 
Other 2 6.7 
Tota l 30 100.0 

4.3. Regression Ana lysis 

Regression is concerned with the study of the dependence of one variab le, the dependent 

variable on one or more other variables, the exp lanatory va riab le, with a view to estimating and 

or predicting the (pop ulation) mean, or average value of the former in terms of the known or 

fixed (in repeating sampling) values of the latter (G uj arati, 1988). In regress ion analysis it 

frequentl y happens that the dependent variable is in fluenced , not on ly by variables which can 

be readil y qual ified on well-defined scale but also by variables wh ich are essentially qual itative 

in natu re. For such qualitative attributes an artificial variables can be constructed which take 

va lue of ' I ' or ' 0'. 0 indicati ng the absence oran attribute and I indicati ng the presence of that 

attr ibu tes. This kind of variable is known as dummy variab le. 

4.3.1. Va r iables selected for the Study 

In the endeavour to understand the main factors affecting emp loyment situation of high school 

graduates, di fferen! exp lanato ry vari ables have been selected. In this regression analysis, we 

use seven dummy variables and aile continuos vari able. 
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These are: Dependent variable = Employment (EM) 

EM= I, if respondent is employed as paid worker or own account worker, 0= Otherwi se, 

I ndependen t Variables (Explanatory variables): 

TR = Vocationa l training; 

TR= I, if respondents had vocational training, 0= Otherwise, 

I P = Parents monthly Income, 

IP= is continuos variable 

PE = Parents Level of education; 

PE= I, if the educational leve l of parents is grade 9 and above, 0= Otherwise 

RC = Respondent resides at the Center of the Town; 

RC= I, if respondent resides at the center of the town, 0= Otherwise, 

MA =Responcients resides adjacent to the market; 

MA= I, if respondents resides adjacent to the market, 0= Otherwise, 

OR = Respondents Resides on the outskirts; 

OR = I, respondents Resides on the outskilis, 0= Othenvise, 

FA = Respondents res ides around a factory Area; 

FA= I, respondents residing Around a Facto ry Area, 0= Othelw ise 

SE = Sex . 

SE= I, if respondent is male, 0= Otherwise 

4.3.2 . About the Model 

To ta l number o f cases: 120 (Unweighted) 

umber of se lected cases: 120 

Number of unse lected cases : 0 

Number of se lected cases : 120 
Num ber rejected because o f mi ssing data: 0 
Num ber or cases included in the analysis: 120 
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-2 Log Li keli hood 
Goodn ess of Fit 
Cox & Snell - R"2 
Nagelkerk e - R"2 

144.304 
123.185 

.068 
.095 

C hi -Square d fS ignificance 

Model 
Block 
Step 

8460 7 
8460 7 

8460 7 

C lass ifi cation Table for EM 
The C ut Va lue is .50 

Correct 

Observed 

UNEMPLOYED 

EMPLOYED 

u 

E 

.2938 

.2938 
.2938 

Predicted 
UNEMPLOYED EMPLOYED 

U E 

77 3 

37 3 

Percent 

96 . 2'>% 

7 . 50% 

Overall 66 . 67% 

4.3.3. Result of Logistic Regression analysis 

Estimates of the logistic regression model are presented in Table 440. The Table Contains the 

estimated coefficient, under the co lumn heading p, standard error, S .E, degree of freeciom, dr, 

S ignifi cance va lue, Sig, Res idual Value, R, and p ex ponent, Exp (P). The regression res ult 

shows that most of the variables are found to be insigni ficant as shown in the Table 440. Only 

training and sex are signifi cant at 10% anci 5% va lues respecti vely. It appears that vocati onal 

training signifi cantly impro ves th e probabi li ty of gettin g employment as wag worker or self-
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em ployed wo rker. Thi s confi rms the descri ptive result that train ing has a pos itive impact on 

employment . It a lso appears that females have a greater chance of being employed than males. 

T he nature or the wage employment which largely includes positions such as offi ce wo man, 

janito r service and the likes . 
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Table 4.40 . Regression Analysis Result 

Variable B 

TR . 8113 
IP - . 0004 
PE - . 5200 
RC - . 8638 
MA -. 2640 
FA . 0908 
SE 1 . 0156 
Constant -1. 0520 

**=Significant at 10% 

*= Signifi cant at 5% 

S . E . Wald 

.4 430 3 . 3544 

. 0017 . 0699 

. 5885 . 7808 

. 6266 1 . 9001 

. 5838 . 2045 

. 5914 . 0236 

. 4930 4 . 2444 

. 5615 3 . 5096 

df Sig . R Exp . (B) 

1 . 0670 ** . 0942 2 . 2508 
1 . 7915 . 0000 . 9996 
1 . 3769 . 0000 . 5945 
1 . 1681 . 0000 . 4216 
1 . 6511 . 0000 . 7680 
1 . 8780 . 0000 1 . 0950 
1 . 0394 * . 1212 2 . 7611 
1 . 0610 
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CHAPTER FIVE 

CONCLUSION AND RECOMMENDATIONS 

Unemployment problem in Ethiopia is severe and needs sustainable solution. Low economic 

growth accompanied by uncon tro ll ed population pressure changes the situation from bad to 

worse. The ex isting economic system in Ethiop ia heavily depends on the private sector for 

economic deve lopment and so as to reduces unemployment. But thi s sector is yet at its 

embryonic stage, and mostl y uses famil y labour and could not be dependable to all eviate this 

hi gh leve l of unemployment. The power of market and private sector alone cannot fulfil all the 

needs or the unemp loyed. 

Lim ited available job opportunities in the formal sector forced larger portion of labour force to 

engage in informal activities. As a result, thi s sector becomes saturated to absorb the new 

labour forces that enter into the labour market. Most micro and small-scale enterpri ses suffer 

from low productivity whi ch is due to a combination of factors such as lack of policy 

directions, obsolete equipment, poor ski ll s, shortage of raw materials, lack of spare parts, etc. 

Moreover, indi vidual s who have little interest or enthusiasm usuall y operate these informal and 

small-sca le bus iness acti vities. Therefore, th is issue call s for the govemment to formulate 

programmes d irected for the creation of jobs and special emphasis should al so be given to these 

sectors to remove the constraints and enab le them to expand. Thus, the government should 

sho ul der much of the responsibili ties to reduce unemployment by investing in select ive labour­

in tens ive indust ri es unti l the pri va te sector is grown ful ly. 
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Ski ll training and access to capital are the two widely held proposals heard repeatedly to reduce 

the rampant unemployment. Training and access to cred it can give symptomatic relief but do 

not bring about a long lasting effect to uproot the underline causes. Training is a necessary 

strategy to prepare job seekers either as wage employee or own account worker. But it serves 

its purpose wel l in an environment where there is an appropriate and modern technology and in 

an economic system and investment policy that could enable to absorb this skilled labour force . 

Otherwise, a ll training programmes remain ineffective and fu tile. Hence, training should not be 

considered and be taken neither as a preventive nor as a remedial so lution to the ex isting 

problem of unemployment, by itself, unless there is a buoyant economic condition in the 

region. The training policy, therefore, should consider the market demand of skill ed labour 

force and be adjusted frequently to the changing situation. 

The solution to human resource development and employment is a long-term task and involves 

a multifaceted approach. Piecemeal treatment in anyone direction would be doomed at the 

start. Therefore, solutions to such deep rooted and chronic problem should be in a package 

form so as to break the vicious circle of unemployment. The following are some of the 

recolllmendat ions and issues that should be considered to reduce the existing level of 

unemployment in general and secondary school graduate job-seekers in particular. 

Provide Credit for Unemployed Youth: There is a saying which goes like this: "it is not 

adequate to teach someone how to fish, but also provide the hook that helps him/her to catch 

the fi sh" . Job seekers can acq uire the ski ll s through various means but capital is the major 

constraint to that unemployed who seek to start their own business or who have already 
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established the business. Initial or working capital is made available £i·om ones own saving or 

offer by re lati ves and fri ends . The capital rai sed in thi s form is inadequate and could not enable 

inform al and small business units to expand and survive in the market for long. 

As observed in the research finding, respondents have limited access to credit through formal 

financial institution. Commercial banks provide loan only to the formal sectors that are able to 

produce co llateral as a guarantee for the loan required. Moreover, the interest rate that the bank 

charges is unaffordable and beyond the capability of small business operators. 

In order for job-seekers to employ themselves as an own account worker, they should have easy 

access to initial or working capital through an alternative lenders such as government 

organizati ons, NGOs, business associations or communities at a reasonable interest rate or free 

of charge, if poss ible. Working premises are the other major bottlenecks that face informal and 

small busi ness units. Thus, in addition to financial access, working pl ace is essential to operate 

their business smoothly 

Provide Relevant and Demand Driven Skill Training: Skill training alone cannot be a 

panacea to the malady of unemployment unless it is geared to the actual needs of the market. 

The type of vocational training should be based on the region's manpower requirement and 

economic comparative advantage. 

Low quality of education and inadequate training in producti ve fie lds prevent job seekers from 

participating in producti ve employment. Results obtained from the research indicate that 
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considerable proportion of job seekers have undertaken similar types of training. Moreover, the 

training is superficial and lacks depth. This training redundancy has been occurred due to lack 

of coordination among different training rendering organizatiolls such as Government, private 

and NGOs. 

Vocational training is much more expensive than academic, and if ullconnected to market 

demand does not give graduates any advantage in finding work. The output of schools 

(trainees) should have depth knowledge in the field they undertake so that they would become 

easi ly marketable at regional and national level. Thus, the Amhara Regional Government as a 

whole and the special zone in particular should undertake labour market demand and training 

need assessment to avoid such unnecessary economic and manpower wastage. 

The training that is being provided shou ld also inculcate in and enhance entrepreneurial 

knowledge, risk taking behavior and develop business management and accounting system of 

the trainees in addition to professional skills. When job seekers fee l that they have low 

entrepreneurial know how, they are usually inclined to undertake wage employment even after 

they have acquired vocational ski ll s. 

Organize Skilled Unemployed Youth to Work in Association: It has been raised that the 

prob lem to start a business is lack of capital and working premises. Working in a group joining 

the various skills and their scarce resources help the youth to work better and reduce the 

financial shortage. Moreover, if they f0l111 an association it would become simpler to them to 

request any assistance from government, NGOs, and other concerned bodies. 
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Develop effective Labour Market Information System: Timely and better labour market 

data are necessary. If more comprehensive data are obtained periodically, bigger improvements 

wi ll be possible in employment generation.Because of limited and insufficient information 

system between the labour exchange offices and employer organizations, we find excess skilled 

manpower and unfilled vacancy simultaneously. Thus, constant flow of information IS 

necessary to reduce the labour shortage in one area and excess supply in another. 

A research also shou ld be conducted to identify the comparative advantage of the region in 

general and the special zone in particular. There must be a constant follow up of those who 

have completed vocational training about their employment situation. 

Improve the Infrastructure of the Rural Area and Quality of life of the poor: 

Urban unemp loyment is, to greater or lesser extent, a reflection of rural poverty, which cannot 

be solved in the towns alone but many of the solutions are to be found in rural development 

through developing social service, expanding infi·astructure, stimulate agricultural output and 

improving li ving standard of the poor. Most of the job seekers have their origin in the rural 

areas. Therefo re, such measure has dual advantages. In the first place it arrests rural-urban 

migration , secondly, it pulls investors and urban job seekers to move and work in the rural 

areas and thereby red uce the urban open unemployment. 
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Promote Economic Growth and Invest iu Labour-Intensive Investment: It is beli eved that, 

to tackl e thc prob lem o f unemployment, accelerated economic development will be a 

sustainable rcmedy. The attainment of solutions to the problem of unemployment demands 

implementation of comprehensive programme des igned to substantially increase the capability 

of the economy as a whole. Thi s economic growth comes when there is appropriate investment 

policy with regard to the choice of technology. Either deliberate ly or by the influence of the 

intern al or external factors, most developing countri es use capital-intensive teclmology, which 

is not in harmony with the economic advantage of the region. The choice of technology should 

be compatible with the type of available resources that a given region is endowed with. 

Investment policy of the Region, therefore, should be geared towards encouraging investors to 

invest in employment generating areas and expand its service to more pressing activities. 

Control Popnlation Pressure: The debate whether high population pressure is regarded as a 

resource or as a liability to a given nation is not yet settled. But if the size of labour force is 

beyond the absorbing capacity of the labour market, problem of un/underemployment becomes 

a common phenomenon . Therefore, one of the long-term solutions to the problem of 

unemployment, to a country like ours, is to limit the population pressure to manageable size. 
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APPEDIX2 

THIS QUESTIONAIRE IS GOING TO BE FILLED BY INDIVIDUALS WHO 
COMPLETED HIGH SCHOOL IN 1982 TO 1991 (ETH. CALENDAR) AND BY 
THOSE ENGAGED IN SMALL-SCALE AND INFORMAL PRIVATE AND FAMILY 
BUSINESS 

VOCATIONAL TRAINING AND LABOUR MARKET SURVEY STUDY 

lNTERVIEW NO: __ _ INERVIEWER _____ _ 
DATE 200 1 
STARTED TIME, _____ HOURS 

INSRUCTION : FILL THE NUMBER OR PUT A CHECK MARK ('" ) IN THE BOX GIVEN 
OR WRITE THE CORRECT RESPONSE IN THE SPACE PROVIDED AGAINST EACH 
QUESTION 

I PERSONAL INFORMATIONS 

1 Name __________ _ 

2 Sex (Male= l , Famale=2) D 
3 Age []] 

4 Marital status (Single= I,Married =2, widowed/Widowel=3,divorced=4) D 
5 Address: Kebel e []] Woreda Tel. '----'1 1 -'-1 1'---'-1 ---'---'1 1 
6. If you are marri ed: 

Educational attainment of your spouse ____ _ 

A) Spouse's occupation ______ _ 

B) spouse's approximate monthly gross income (before tax deduxtion) __ _ 

7. Parents' hi gher educational attailU11 ent: Father , Mother __ _ 

8. Parents' occupation: Father ________ , Mother _____ _ 

9. Parents' place of origin ( Bahir Dat= 2, Out ofBahir Dal= 2) 

10. Parents' approximate gross monthly income (before tax deduction) : 

Father I I I I I Mother I I I I I . . 
II. Do you ever take (consume) addictive things such as "chat", cigarette or any habIt formlllg 

drugs (yes= I, no=2) D 
12. If 'yes' indi cate its type ____ _ 



II. EDUCATIONAL AND TRAINING STATUS 

13. When did you compl ete high-school? (In Eth. Calendar) I I I I I 
14. Which stream? ----------------
15. What was/were/ the main purpose/sf of your going to school? 

D To become a wage-employee D For there is no other alternative 

D To start my own business D Other (specify) ______ _ 

16. Have you ever been admitted to a college after ESLCE? (yes= 1 proceed to Q. 17, no=2 

proceed to Q.2 1) 

17. If 'yes' you have/are/ : 
o 

D Completed your study DGot dismissal 

D St ill learning D Discontinue 

D Made withdrawal D Other (specify) ____ _ 

IS. If you did complete your co llege study, what is the certificate you are awarded? 

(Dip loma= l , advanced diploma=2, B.A(Sc.)=3 ) other=4 (specify) ___ _ D 
19. Why do (d id) you attend co llege study? 

D To win the fierce labour competition D To speciali ze in a pat1icular discipline 

D To widen my knowledge D Other (specify) _____ _ 

20. You attend(ed) your college in the (regular=1,evening=2, other=3 (specify) D 
21. Aside from your formal education, did you have any other vocational /skill s/training? 

(yes= l ,proceed to Q.22.no= proceed to Q.39) 

22. If 'yes' how do you acquired the skills? 
D Through formal education or training D Through apprenticeship 

D Through work experience D Other (specify) ___ _ 

(If it is through formal education or training, answer from Q.23 to Q.3S) 
23. Year of the training started (Eth. calendar) ____ _ 
24. Type 0 f trai ning attended ____ --,--__ --,--_----:_-:c 

25.Duration 0 f the programme (1 -4 months= I ,5-S l11onths=2, 9-12 months=3, 
Greater than 12 l11onths=4 
26. Type of certifi cate received (certificate= l , dip loma=2, other=3(specify) ___ _ 
27. Is the type of training you took your own interest? (yes= l ,no=2 

D 
D 
D 

2S. Jf 'yes' what prol11pted you to choose thi s training? ( Indicate the rank in of each using 1 as 

the 111 0st rel evant one) 

D Limi ted job opportun ity after leaving high school D Influenced by parents 



D The training promised good employment oppoliunity D other (specify) __ 

D The tra ining gives a wide choice of future career 

29. The training institution (center) owned by (Government= I ,Private=2, NGO=3, 

other=4(speci fy), ______ _ 

30.Total training cost in Birr ____ _ 

3 1. Who covered your training expense? 

D The loca l government 

D Private Enterpri se 

D Parents 

D NGO 

D Own saving 

D Others (specify) _______ _ 

32. What was your main objective to undertake the training? 

D To work in the fam ily business D To increase the chance of employment 

D To start my own business D Other (specify) ___ _____ _ 

33. Did yo u undertake the training having been certain about your future career? 

D 

(yes= I, no=2) D 
34. I f 'yes' mention the organization that promised to offer you a job after completing the 

trai ning? 

D Private Enterprise D The loca l government 

D My fam ily D Other )specify), _ ______ _ 

D The NGO working in the area 

35. If you had got the chance to find a job immediately after high school , do you think yo u would 

undertake th is training? (yes=,no=2) 

36.1 f ' no' , why not? _ _____________________ _ D 

37. How important are the following reasons for undertaking training? 

Not important Important Vel:Y important Ex tremely Important 

0) acquiring of 

skill 2 3 4 

b) profess ional 

advancement 2 3 4 

c) monetary ga ins 2 3 4 

38 . How do you assess the quality of training you obtained with respect to: 

not adequate barely adequate adequate very adequate Extremely useful 

a) methods o f 



instruction 2 3 4 5 
b) share of practica l 
teaching to theory 2 3 4 5 
c) effi ciency of the 
trainers I 2 3 4 5 
d) teaching equ ipment I 2 3 4 5 
e) durat ion of the 
programe 2 3 4 5 

39. If ' no,' rank the fo llowing reasons why you did not undertake training?( Indicate the rank of 
each using I as the most relevant factor) 
D Financial constraint [ have no interest 

D The type oftraining that 

D 
D Training brings no chance of employment 

I want to undertake is not provided here D No spare time for h·a ining since I am self-emp loyed 

D Did not get the opportu nity D Other (specify), _____ _ 

Ill. EMPLOYM ENT AN D UNEMPLOYMENT HISTORY 

40. Are yo u employed at present?(including se lf-employment) (yes= l, proceed to QA l. no=2 

proceed to Q.79) 

4 1. Type of employment 

DSeif 

D Publi c 

D Private 

D 
D 

D 
NGO 

Other (specify), ________ _ 

(pass to Q. 42 if you are wage-employed and pass to Q.56 if you are self-employed or assisting 

your fam il y) 

42. What is your employment status? (permnent=1,contractual=2, temporary/daily=3 , other=4 

(specify) __ D 
43. The yea r the employment started (Eth. Calender), __ _ 

44. How long did it take yo u to get yo ur first job after: 

a) Completing high school ____ years ___ months 

b) Undertaking training _ ___ years, ____ months (answer if only you do undertake 

skil ls training) 

45. If yo u think it took you too long to find a job after looking fo r one, rank in your judgment the 

reason/sf for this delay 



D Salary offer too low D Lim itedjob opportunity 

D Working condition not satisfactory D Other(specify), ___ _ _ 

D 4G. Is this your first employment? (yes=1,no=2) 

47. If ' no ', please li st down the type of job you had undertake after leaving high school 
I 2. 3 4 ____ _ 
48. Were yo u employed (including self-employment) before yo u undertake your first vocational 
training? (yes= I ,no=2) (answer if you do undertake training) 
49.1f 'yes' what was yo ur most important reason to undertake the training? D D For socia l prestige D To widen chance of promotion 

D For monetary purpose D Other (specify), _ _ ___ _ 

D 50. Are you sati sfied with yo ur present job? (yes= l ,no=2) 
5 1. If ' no ' , rank the relevant reason!s! for your di ssatisfaction (Indicate the rank of each using I 
as the most relevant factor) 
D Poor working condition D Carlllot get along with co-workers 

D Unable to app ly training D Other (specify) _ _ ____ _ 
(Q. 52&53 only for those nndertaking training) 
52. Is yo ur present occupation !job description! relevant to the training yo u acquired? 

(yes= I ,no=2,) 
53. To what extent do yo u think your training necessary for getting yo ur present job? 

D Not necessary 

D Barely necessary 

D Necessary 

D Very necessary 

D 

54. Indicate the degree of importance of the following factors in helping yo u get your first job? 

D Through school placement D Media adverti sement 

D Government recommendation D Other (specify), ___ _ 

55. Do yo u think yo ur income is equi va lent to your qualification?(yea=1,no=2) D 
5G. What is your present average monthly income? (before tax deducti on) _ _ _ _ _ 

ANSWER Q.57 TO Q.78 IF YOU ARE ONLY SELF-EMLOYED OR WORKING IN A 

FAMILY ENTERPRISE 

57. The business you are work ing at (your own= l , share=2, your fami ly=3, 

other =4 (specify) ____ _ D 
58. How many years ago was your business estab lished? _ __ years ago. 

59. How many birr did yo u invest ini tially to start your business? ___ _ _ 
GO. How did yo u raise the money? D Own saving D borrowed fro m relatives!friend s! 



D Faill il y/fri ends/offer D other(specify) ___ _ 

61. Which are the products that you produce/sell/ or the service that you 
render? _ _ _ _______ _ 
62. Why did you start th is business? 

D Unable to find wage elllploYl11ent 

D Deilland ing better incol11e 

D Easy access to initial capital 

D Other(specify), ____ _ 

63. What is yo ur position in the business? ______ _ 
64. What inspired you to start thi s business? 
D Prior business experi ence Iil11ited wage emploYl11ent 

D Access to initial capital D other(specify), ____ _ 
65. What are the l11 ajor problel11s for your business? 

D Market prob lel11 because of too many sellers D Working capital 

D Raw l11aterial D Other(specify),c-c-__ --,-, 
66. Old yo u start thi s business after undertaking the tralllll1g? (yes= l , no=2)(answer if do 
undertake traini ng) D 

D 
67. Did you start your business after assllnng toyour-self that yo u could not find wage-
elllploYl11 ent?(yes= I, no=2) 
68. How l11an y workers are employed in your business? ___ _ 
69 . I-low many of the wo rkers: 
a) Undertake skill training, ____ _ Mode of training ____ _ 
b) Complete high school _____ _ 
c) Not cOl11p leted high school ___ _ 
70. Do you look for wage-emploYl11ent in a public/private/ organi zation? (yes= l , no=2)11 
7 1. I f 'yes' what is/are/ the reason/sf that l11ake/s/ you prefer wage-employment to the ~ss 
that yo u have now? 

D 
D 
D 

Tnsuffic ient income 

Low social status towards private work 
Lack of wo rking capi tal 

D Unreliable business activity 

D Wage el11p loYl11ent is less ri sky 
D Other(spec ify), ___ _ 

72. Do yo u currentl y undertake any other job? (yes= l , no=2) 
73 . I f yes describe the job type, ________ _ 
74. Did you receive any support frol11 the governm ent? (yes= l , no=2) 

D 

D 75. 1 r 'yes' what kind? _ _ _ ____ ---,-_ 
76. How do you see the importance of traini ng in preparing trainees to start their own 

business? 
D Not il11portan t D Very il11portant 



D important D Brings no difference 

77. What is/are/ the main factor/sf that limit/sl someone to engage in private business? (Indicate 

the ran k of each us ing I as the most relevant factor) 

D Shortage of initial cap ital D Market problem 

D Low entrepreneuri al know-how D Other(specify), _ _ _ _ _ 

78. What is on the average your income per month? _____ _ 

FOR THOSE CURENTLY UNEMPLOYED 

79.1f' no' how long have yo u been unemployed after: 

80. 1. Leav ing hig h school ____ years ____ months 

80.2. Undertaking training _ _ __ years ____ months (if you undertake training) 

8 1. Rank the follo wing reasons for your being unemployed 

D No job opportun ity D Low work experience 

D Not volu nteer to take wage employment D Employment takes place 

tlu'ough relatives/ friends 

D Low academic performance D Other (specify) ___ _ 

82. Do you think that you are still unemployed because you did not have special skills training 
(yes= I, no=2) 
83 . Are yo u volunteer to take any job available? (yes= I, no=2) D 
84. If not why not? 
D Do have other better alternatives 

D Prefer to wait for ajob offer 
that is equivalent to the educat ion level that I have D Other (specify) __ 
85. Have you ever applied for public or private organization for a vacancy? 
(yes= I, no=2) D 

86. If 'yes,' a) how many ti mes, ____ _ b) list down the type of vacancy applied 
wr _____________________________________________________ ___ 

87. Did yo u work for a sa lary in any organization before now? (yes=1 ,no=2) 
88. If 'yes' state: 

D 
a) Type ofwork _ _ _ _ __ _ 
b) Term of employment 
c) Duration o f the wo rk years months 
89. Why did yo u di scontinue working? 
D Term of agreement terminated D Did not like the work 

D The pay was too low D Other (specify), ___ _ 

90. Have you refused any job offer? (yes= I, no=2) D 



9 1. Jf 'yes' rank the re levant reason/sf fo r refusing the job offer/sf (Indicate the rank of each us ing 

I as the most relevant facto r ) 

D the salary was too low D the work place was too far 

D did not like the kind of work D other (specify) ____ _ 

D the work was not in my field of specialization 

92. Were you start do ing your own business before now? (yes= l , no=2) D 

93. If 'yes' why did yo u quit it up? 

D Market problem D limited business experience 

D Shortage of working capital D other (specify) ____ _ 

94. What is/are/ the major problem/s/ to start ones own business? 

D Initial capital 

D Special ski ll training 

D Entrepreneuri al know how 

D 
D 

Market problem 

Other(specify), _____ _ 

95. How do yo u see the imp011ance of training in preparing trainees to start their business? 

D Not important D Very impol1ant 

D Important D Brings no difference 

(All informants should answer the followiug questions.) 

96. What are the major problems of unemployment in general and the youth unemployment in 

parti cular in Ollr coun try? _______ _______________ _ 

97. Are there important points that we did not tOllch upon regarding unemployment and 

training? _ _____________________________ _ 

98. What kind of work wou ld you like to work in the future? __________ _ 

99. Do you have any other point to say or tell us _______________ _ 

ENDING TIME _ __ _ 

T HANK YO U, AND WISH YOU A BETTER FUTURE! 



APPEDIX 2 

THIS QUESTIONAIRE IS GOING TO BE FILLED BY INDIVIDUALS WHO 
COMPLETED HIGH SCHOOL IN 1982 TO 1991 (ETH. CALENDAR) AND BY 
THOSE ENGAGED IN SMALL-SCALE AND INFORMAL PRIVATE AND FAMILY 
BUSINESS 

VOCATIONAL TRAINING AND LABOUR MARKET SURVEY STUDY 

INTERVIEW NO: __ _ INERVIEWER _____ _ 
DATE 2001 
STARTED TIME, _____ HOURS 

INSRUCTION : FILL THE NUMBER OR PUT A CHECK MARK ('" ) IN THE BOX GIVEN 
OR WRITE THE CORRECT RESPONSE IN THE SPACE PROVIDED AGAINST EACH 
QUESTION 

I PERSONA L [NFORMATIONS 

I Name ---------------------
2 Sex (Male= I, Famaie=2) D 
3 Age CD 
4 Marital status (S il1g 1 e~1 ,Married ~2, widowed/Widowel= 3,divorcecl=4) D 
5 Address : Kebele CD Worecla Tel. I I I I I I I 
G. l fyou are marri ed: 

Educational attainment of your spouse ________ _ 

A) Spouse's occupation ______ _ 

B) spouse's approximate monthly gross income (before tax deduxtion) ____ __ 

7. Parents' higher educational attainment: Father , Mother ___ __ 

8. Parents' occupation: Father ______________ , Mother __________ _ 

9. Parents' place of origin ( Bahir Dar=2 , Out ofB ahir 0 31=2) D 
10. Parents' approximate gross monthly income (before tax deduction): 

Father I I I I I Mother I I I I I . .' 
I I . Do you ever take (consume) addicti ve things such as "chat" , cIgarette or any hab It fonl11ng 

drugs (yes= l , no=2) D 
12. If' yes' indicate its type ________ _ 



APPENDIX 3 

AGR IC ULTU RE TRAINING CENTERS IN THE AMHARA REGION 
NO N AM E 0 F INSTITUTE CAPACITY MINIMUM DURATION AWA RD UPON 

ANN UA L EDUCATION OF THE COM PLETION 
INTA KE REQUI REMENT COURSE 

FOR ADMISSION 
I Worel<l Agricu ltural Center 200 Grade 12 9 months Certificate 
2 COlllbolcha agricultural 240 Grade 12 1 year ccrti fi cate 

Trai ning Center 
, 

Mel'sa Agro-Technical school 30 Grade 10 3 years Diploma .' 
4 Burc Agro-technica l School ' 70 Grade 10 3 years Diploma 
5 Mertoicllla ri am Forest and 136 Grade 12 9 months Certificate 

So il Devt. And Protection 
trai ning Center 

G 'vVlo Sihin Technical and 99 Grade 10 3 years Certi ficate 
Vocational School 

7 ADA Bas ic Construction 480 Grade 12 3 months Certi ficate 
Ski ll T raining Center 

8 Kobe l Industry V illage 50 Grade 10 2 months Certificate 
.. SOlll ce. 13oLSA 

APPEDIX4 

VOCA TI ON A L T RAINING INSTITUTES IN ADMINISTRATIVE AND SECRETARILA 
SKI! LS " 

NO TYPE OF SCHOOL TOTAL NUMBER 

Comp rehensive Schools offering Vocational T raining 6 

2 Typing schools 21 

" Computer tra ining Centers " j j 

4 Embro idery and Train ing 6 

5 Community skill Training Center 22 

6 O lhers 4 

Tolal 62 

Source : Bo LSA 



DECLARATION 

l, the undersigned , declare that th is thesis is my original work and has not been presented for a 

degree in any other Univers ity, and that all sources of material used for the thesis have been 

dul y acknowledged. 

?iiiil ' 
MOLLA JEMBER 

JUNE 200 1 

The thesis has been submitted for examination with my approval as a University Advisor 

MULA T DEMEKE 

JUNE 2001 


	MX-M464N_20180531_194408
	MX-M464N_20180531_194445

