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ABSTRACT 

In this study an effort is made to find out whether Freshmen slow reading is attributed to the lack of general knowledge of English or due to the use of Amharic rl3ading techniques whi l e -reading English. 

To t es t this, a questionnaire, reading speed and reading techniques tests were prepared and were ad~inistered simultaneously . 
The researcher selected 120 students at r a ndom for the test. However, 119 students participated in the exam. The scores were computed for three groups . The ' overall group ', the ' good' and 'poor' r eaders groups , and the 'language subgroup' group. 

From the scores the overall group performed better in reading English ana reading techniques in English at a statistically significantJevel by 5%. However, since mean values can be affected by extreme cases, the researcher had also tested the two ~xtreme readers, that is, ' good' and ' poor' readers . Primarily, C' computations for good r eaders in both languages showed that good -readers are better at reading Amharic than reading English (221.7 to 177.3). And, the researcher r eferred to their achievement in read­ing techniques in both l anguages to check whether slow reading can be attributed to transfer from Amharic to English. It was found that the reading techniques results were better in English than in Amharic (of the same individuals) . And, the assumption got little support . 

On the othe r hand , ' poor ' readers have performed, much poorer than ' average ' freshmen understudy, in reading speed, comprehension and in reading techniques . The 'good' readers have showed a correlat­ion of (.3, .1) in reading speed a nd in comprehension in both languages. 



Furthermore, the subgroups have performed better in reading speed than in comprehension , and the scores indicate that there is moderate correlation between reading in Amharic and r eading in English specially among Tigrigna and Oromo speakers. 

Therefore, on the basis of these findings studento' slow reading in attributed to lack of comprehension (which is largely affected by lack of language competence) in FL rather than to­transfer of techniques from Amharic to English. 
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PRONOUNCIilTION KEY AND ABBREVIATION 

The researcher has used the following sound symbols and abbreviations. Corresponding sounds in English arG also provided. 
1. Sounds in lururrari~ s uch as fbi, /p/, /m/, Iff, /w/, lsi, ;'z/, fyi, /g/, /k/, and /h/, are more or l ess the same in English and Amharic. 

2. /p/ is ejective /p/ 
/9 is e j ective /t/ 
/~/ " /s/ 
/~/ " /c/ 
/q/ " /-/ 

3. /'f-/ accoresponding sound in English is 'ch' -check. /~/ " " 'sh' -she /j/ " " 'j , -jelly /'Z/ " a 
's' -mGasurG In/ " " 'gn' -champaign /t/ " " 't' -talk,tell, /1/ " " '1 ' -lamp /r/ " " *7" ' -road, range. / m/ " " 'm' -man /e/ " 11 

r e' -bed ,red. /n/ " " 'n r -name la/ " " ' a ' tar. -car, ,,-.;/ ,fo t..f " " , , ..(shwa) ago , fur res-Abbreviations. pectively. 
L1 : Native Language. 

L2 : Second Language . 

FL : Foreign Language. 



Abbreviations with respect to the Reading ~hechniques. 

Inf. = Inference 
Str. = structure. 
Ref. = Reference. 
Coho Dev . = CohesivG Devices . 
Amh. R. Sp. = Amharic Reading Speed. 
Amh. Camp. = Amharic Comprehension. 
Eng: Compo = English Comprehension. 
Eng . R.Sp. = English Reading Speed. 

Stntistical Symbols. -X = Mean. (average) 

Sd= Standard Deviation. 
S2 

1 = Variance of Language 1 (Amharic) 
S2 

2 = Variance of Language 2 (English) 

z- Test = Means difference Test . 

n n 
~ = Total - (sum) • 



1 . 0. TH~ pnOBLEM . 

1 . 1. statement of the problen . 

It is 6cn .... rally fclt "CJ1i.'t the I'eaci:ing .'?>bility of l?rcslunan 
st.udents in 1l,'C;lish is too 10'-' to enable tlwm to read books and 
do tneir ass i unmcl1ts • 1' ':I.'his is particulary ~rue of bnLlish as 
so much proression2.1 , tcchnival and scientific Ii torat'lre in 
published il'. ;:;nglish today . :·(Ald'''l'son.J.C.:i,1~84) . ~'he main 
l;eilson may bo th.:l t their kno.:leLi . .=;e of line;lisll is inferior to 
·che:i. r kno'.'/18c.ne o f AmhFlJ'ic, . Du';; , it fila :! also be becauue t h2;Y 
8wploy the same reading c6cllni-i.uBs in L;n,:slish as they do in 
Amhu.r.ic \.fhcn i. eal"~ing .':~n&liGh matox-ials. 

any ~;Y.'ansfeI' of t -,:chniques from A.lnha:..~ic ~(;O _~n~lisll . If the!'-::, is 
such &. -;:ransfer it vl\.Ytll d lJD.rtly eX!Jlain r,':.lY Fresl~~iun students 
nre inefficient rea' ers in ~i.lblish . 

1 . 3 .. ~ortance 0:[' the :;; ~udy . 

The impoJ.'tance 2f reac1inG in . ~p--.; lish in ~ahiopia need not 
be stressed vih6n one knows that ~nf.;lish is e ss8nt lal as -cilc 
lanGuage of e-:!uc;atior. fl'om s'~ vGnth , ~ 

I 

above • I t is 
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the s::;cond official l al1:u.::.,~e ; a nd 7 is lmportant as a meu ium of 
in terna'~ ional cormilunic8. tion . It s e:rves as t He l~Iedium of instruG .. 
tien for l' ther s ubj oc ts ancl. 8.spects of the CU1'l'iculun . It is 
used 8.G a langua t..,€: of textbooks and eXc'1min8,tions . 

In all c ountries Hh "'.:l'e .i~n,-,lish i s tauuht a:::: a f'or0ign 
l a n g uage the readinc of j~n;~ lish is V8~.y ess ::.-ntial becau s e no 
iJ1a·~t.-=~r .,h en a nd where they \vill be required to use it as a 
s:<ill , ·'he re j.s no doubt Lha t they wil l need to re2.d it f or 
many purposes. 

Therefore , tll j.S paper tri es to identify the part i aul a r 
tcchni r}ues that students er.1p lo;), lahilo reac.1 int;; Amharic a nd J~nt.-),~. ish . 
And, "ell...: iden-cification of the techniques in both le.n t,; uac;es woul d. 
cont ribut e Eluch to our lC1.owl ed e as to hoVi ·~o tacle some of the 
probl ems our stutlents face "INn reading in Amhar ic and .i<:n<;lish . 

Furthe rmore, i ·~ woul cl h e lp s tudents to be p."7al'G of the 

Vlhich they should not elJ!pJ.oy when r8ildin g one l anGuaGe and then 
the o ·cher . Il1hi s paper v/ould 2.100 indicate thG I'ute of ret'.d ine; 
speed in Amh8.ric • Purthermore , it \·:ould sub€Scst nhcther 3 00d 
readers i n ~~n61ish or vi ce - v ersa . Al s o , it woul d indicate 
v:l~ethcr tranr::fer is POs[L;.ol e be tween ·~ VIO 13.n~uc1.ges as d.i fi\n'ent 



CHAPT$R 'IW" 

2,6; Definiti"ln <'If Read1J2g 

One nf the function"! of language in reading e.s t" reduce douubts in the 
minds of readers. This is obtained I)y extract1ng inforrm tion from a &inted 
:I"'.ge, ~s a result, read1ng can be defined as extracting inforrmti"n from a prin­
ted l'8/";e. Smit~,Frank defines it as "asklng question"! of a printed text." Anti 
rea'iing with comprehension becomes a matter of "gett1ng your question"! answered" 
(l05:197!l). The comprehension of a text im!"lies that a read9r has rmde some 
re~r~anizat1on of what he had 1n mind prev1ously. A geography student who useti 
to think that it is the 'sun' that moves across the sky, would make a certain 
re~rganization after having r9ad that it is the earth that revolves around its 
axiS. He would remove his doubt. Moreover, a student would be tested to find 
out whether he has r9m~ved his doubt ~~ ~nt. In otrer words, whether the alter­
""tive!5 are reduced "r n"t. :rr he "hr-:Jl.rdd excellent comprehension, then it is 
to be assumed that every alternative has heen r9duced by the infor~tion obtained 
from the text. What questinns d" students ask when they read?- They may ask 
different questions a nd this depends on the purpose ()f reading. How do studento 
read? 

2.1. Process of Readin& 

Reading 1s a developmental process. Early readin.-; starts by reco"niz­
in.-; letters, then words, and then the sentences and the embedded. structures 
found in them (compl ex sentences). The auest10n of how to recognize l etters 
is answered. by chocki~ a slngle letter a"ainst all other twenty five letter3 
of the alphahet. 
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Smith , writes : 

The best simple answer to the question of 
how you were ab l e to recognize the l etter 'K ' is that you de cided that it could not 

be Olle of the othor tr,-cifty-five l etters of 
the alphabet.(26 : 1978). 

In otherwords , what you have learned is how to distinGuish each l e tter 

of the al phabet from al l the t"lcnty five l etters . And once you learn 
'chis , the differences between the l etters becomes signi ficant . HoVi 

docs a student or a reader recognize words? 

Words are meaninr;ful organizations of letters. Therefore , when 

letters are organized inte words , the relative probability of occurence 
of each l e t ter is reducod. "when l otters are ore; ,J.nized into vlords the 

relative probability of 0ach word is reduced to an averaee of about 
one in eight" (smitt. , F :74 : 1971). And, the ident i fication of words among 
all other £1.1 ternativ0s locates thia; ,;rord in ;the total str uctur e of , ', '. 

the insight of the readers . The identifica.tion of words becomes easier 
with time as the reader makes use of h s previous expericnce"schematic 
kllOwlB'dge" (Widdowson: 1983) . As a resul t , while r eading the brain 

takes less time to handl e a text . Accordin8 to Horn, 

Reading includes those processes that 
are involved in approaching , perfecting 
a nd maintaining meaning through the 
the use of t he printed page . (ailes:9 : 1979) . 

A reader reads in ~rder t o get meaning; and , inorc1er to reinfor cG 
what he knows well. A reader has to l'ead into the text to sec the) 
meaning beyond It is th8n that reader ge ts meaning out of a t .x, 
The writer dues not al ways c ~nvey his ideas explicitly. But, he 
stimul ates the reader to build them out ~ f his experiences . If , 
for instance , thG r eader has a concept in his mind , 
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'here would be no problem of comprehension. Howeve r , i:f it is not in 
t he mind of ·ehe render , then , he has to solve it. When a reader roadi' 
therefere , ho docs not only identify e. letter, a word , a sentence , and 
other complex sentenees , but when ho r eads he thinks and tries to .. 
evaluate ideas by testing their contents , makes judgement (at the end 
of his r eading , between what is good and bad ; and between what is 
right and wr ong ; and , tries to see into l<'gical deduction , whether 
certain i deas have or follow certai n patterns of thought or not ; and , 
tri es t o solve problems which he doe s not have in his mind or which 
we r e notpart of his hypotheses . Gat es described the nature of the 
process, of reading : 

Reading shoul d be developedas a complex 
organization of patterns of higher mental 
processes . It .can and should embrace all 
types of thinking , evaluating , judging 
imagining , r easoning and problem solving . 
( i bi d . 1979) . 

Therefore , reading cnn be considered as developmental process wher eby 
a r eader perceives the visual informa tion to comprehend and to ·'react 
to what he has read by comparing i-lc +'0 what he knows from his 

experience . And , f inally , reading is a process ,fhereby a reader makes 

a judgement to assimilate " hat he feels right and r e ject what he 

proves wrong . As a conclusion , 'fie can use Gray ' s definition of the 
process of readlng as a four- stop process : 

- - perception of the wOl'd , co;npr8hension of its 
meaning , reo.ctinn to the meaning in terms of 
"fhat one knows and integration of the idea 
into one ' s background of expericncc.(ibid . 1970) . , --, - , -Briefl y , r eading is perceiving , comprehending \"fha t is read , r eacting , 

and integrating . If reading is a four step process , inorder , to 

exorcise these four steps ho\"! does B. r eader make sense of a text ? 



2.2, Making Sense of '" text 

Ho?'>l d.~s a r"lader extract meaning fr~m a sentence? Does he get it 

as soon as he exhaust~ reading a sentence? 

Meaning from a sentence is not something 
that appears when we have read (lr 
listened tn the end of a sequence of wor~ 
Instead information is available at every 
point to reduce the n~?er of alternatives 
remaining f~'r these parts of the ser':cuence that 
have not yet heen enc~untered. (Smith, Frank : 173 : lC71) 

That is, the more we approach the end of the sentence the more informat-

ion we get to reduce our doubts. In the sentence. 'The Young --- bought 

the car.' The slot after 'young' would be filled correctly if the reader 

can eliminate alterna ti ves (0ther answers) from his previous knowledge 

of grammatical relations . Every word in the sentence reduce:;- alternati'1l>S 

and particularly the word 'iour~ gives a clue a s to what w6rd must follow 

it, 

Words in a sentence, as in the above sentence 'The young man ~o~ 

the car' are organized. in a linear manner. Smith writes, 

One point that should be made clear 
is that the meaning of a s">ntence 
cannot l~gically be organized in the 
same linear manner as i!ll the surface 
representati;ns. (194 : 1 971) 

The sentence ' Ah:he wrote a letter' can be understood even when it is 

rendered as 'the letter was written by Ahehe, ' The n()int that the writer 

.r the speaker wants k stress is what can be con.idered inderendenUy. 

For instance, if one wants to indicate that the letter W!\S written hy Abebe 

bu~ not hy anyone else, we may choose the sec ond sentence not the first; 

Theref~re, although the surface structur'e ·cf English is or eanizen. liner-

ly, meaning cannot he discussed so. The meaning of a sentence is the 
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reflection of the totality of a thing . It is not something that takes 

time to organize . According to Smith , 

Words are elements of the surface structure of 

the physical repre sentation , not of meaning 

The meaning of a sentence is something global , 

l1astate of mind" an instantaneous set of . 

relationships established in the cognitive 

organization, a nd not something strung over 

time , The purpose of the sontcnce - pl'oducing 

grammatical device is to convert a ' thought ' 

that simply exists, \'lith no spatial or temporal 

organization, into a sequence of words. Or, to 

g o in the reverse direction , grawnar translates 

a sequence of words into---a cognitive whole - ­

or Il reader uses grammar to comprehond the : 

relationships that exist rumong the serially 

ordered elements of the sentences , to Illtor 

the orgllnization of his cognitive structure.(194:1971). 

Moreover, it is generally claimed that fas t readers don ' t identify 

these elements of the structure and yet get meaning from a v~t. And , 

because words are so obvious it becomes difficultt to see that words 

are no more a pre- requisite for comprehension . Also , i t does nnt 

simpl y (;ccur t o a reader to accept this assertion because -.'henover 

a fast reader is asked about ~a passage that he has just read 

he can say '_something specific about the words in the passage . Smith 

writes : 

The argument is not that a fast reader hils read , 
but only that he extracts meaning from a sequence 
of words bofore identifying any particul ar ones . --­
that comprehension Ol meaning normally precedes 
word _ .1 . ( 195 : 1971) . 

But , is there any evidence for asserting that readers a ttend to meaning 

before they attend to individual words? There severnl of them . For 

instance proof r eaders would be at a loss if they st.:trt paying a ttcntion 

to the meaning of the passage; for the simple reason , that the 

Ilttention to meaning would sefini t::.y mako them overloolc tho errors thllt 
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they are supposed to correct. The only way by which they can correct 

errors is by concentrating on word identification independently 0 

meaning. Therefore, the major concern of a reader should be meaning 

rather than the identifica.tion of words. 

In a sentence the reading of individual words would not help 

much in the understanding the meaning of that particular sentence . 

On this account ,independent words have got no meaning apart from 

the context. Ifffor instance, we cannot read a foreign language 

with the help of a dictionary by looking up the individual words, 

this can prove to us that getting meaning from a printed page is 

much more than the sum of the independent meanings of words. 

Moreover, it is asserted that readers read to get meaning rather 

than to identify individual words , can be illustrated by the way 

sentences are remembered. If a reader is given a paragraph, in which 

he is required to recall t e same paragraph, he might not be able 

to recall it exactly. However, the mistakes would not be related to 

meaning, but would be related to '¥hat readers remember best 

is the deep structure not the surface structure. 

And, generally, sequences of words are identified faster when 

they are meaningful than when they are not • Because , when words 

are meaningful sequences , the number alternatives is much smaller . 

"The average probability of each word is very small when compared 

to one in many thousands for isolated, random words."(Smith:120: 

78). A meaningful text acce l erates the rate at which one can read. 

And this can be proved by reading a sentence written backwords. 
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Reading for meaning is the most essential strategy f~r reading. 

Conse~uently, readers don't read letters they read words and it f~llows that 
they don't r~ad wordsjhut they read meanings. If this is how they make sense 
~f a text,do they apply the sa~e technique in reading materials from different 
langU'li'\es? 

2.3. TRANSF~n OF SKILLS 

A problem vital to educat!lrs is Nhethef ~r not students can anply 
what they have learned in school t~ life situations outside the learning 
environment. Jam.es M. Sawrey and Charles W. Teleford write 

F~rmal education has alwaU3 been 
-hased on the ass umption that the 
individual will apply what he has 
learned in sch",ol ttl situations and 
problems ~e encounters in daily 
livi~. ~ducation is for the future. 
(211 : 191)$) 

Different doctrines held different views about Transfer Theory. One nf the 
doctrines particulsrly, the mental discipline, held that the "mind" was compose d 
~f sOveral faculties, reasoning, will, attention, and memory, and that these 
faculties of the mind can be improved by giving special subjects which can dev-
ebp these faculties. Briefly, the job of education was to impr')ve the camp-
CHlents by proper training. For instance, gepmetry was thought as . an excellent 
subject fer the training of logical reasoning. And, this had been held right 
since the days of the Greek Philosophers. 

Another doctrine, namely, the Formal discipline emphasized not the subject 
matter as with the mental discipline, although s ome subjects were alleged to 
have greater disciplinary possibilities than others. "The it'lportant thing for 
education was the form of the activity r ather than the content of the subject 

itself." ( :!.bid; 213 : 1S'6e) If, f'lr instance, the kind nf activity the students 
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perferm reinforces the reasoning faculty, this fa~ty would he develepen. 

The more rignrous the exercise the more complete the development of the 

component ~f ths mind. This doctrine was, howeTer, hitterly criticized by 

William James (l$~') and nriggs (1913). later, Thnrndike and W~c~w~rth (l?Ol) 

criticized the :ormal ,: iscipline and concluded that the imprClvement in any 

simn1e component or faculty does not im?ro~ the ability. And, Thorndike (l?O3) 

stated this in the form of a Theory. "A change in one iI.ncti'ln alters any ether 

'only in so far as the two functions have factors of identical elements" 

(215 : 1961\) This theory of identical elements gave rise to further research 

more than ever. James and others suggssted that the idea of identical elements 

as the sole means of securing transfer" was definitely delimiting when applied 

to education or when contrasted with the theory of mental discipline that had 

s~ long dominated education" (216 : 1968). 

Judd (19(l81 a critic "f the theory of identical elements laid a new 

tThvory of Generalization' as an explanation of Transfer. This theory emrhas­

izes that transfer is possible only when an individual generalizes his exper­

ience. T'a t is, it empha sized that transfer of training is possable only when 

an individual can apply what he has learned in one situation b~ the performance 

of the nthsr. This theory gives much importance to the presentation of the 

sunject matter in such away as to encourage the student to g'meralize, And, 

positive transfer is exrected if the generalization _ of ability i.s stressed. 

This theory emphas iz"s an ins ight of the inner structure vf the problem which 

can aid in dealing with the varioss probl~ms that are encountered later, One 

among several theories of transfer was the theory of 'Transposition,' The 

gestaltists maintained, therefore, tha t an insight of the situation in all its 

relationships is the most essential thing :n generalization. 
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Psychologists and educators, nevertheless, h~d reached a position 

which is more realistic than that which was maintained by previous 

doctrines. Everyday observations, as well as experimontal evidence 

show: 

A child who has l earned to count in school 

makes use of this training in out of the 

school s ituations. People trained in Engineering 

use some of this training in the later practice 

of Engineering. Skill in reading is used in 

contexts other than those in which it is learned. 

(i2i£; 220:1968). 

Therefore, one learns to perform a certain activity, as the result of 

transfer from previous learning to a new situation. 

Current concepts on transfer maintain that besides the similarity 

of content of subject, and appropriate instruction, transfer depends 

to a l arge extent on the student's ability to generalize. In 

addition, to all these points, a student needs to be psychologically 

prepared to learn G task. According to Karl C. Garrison and Others: 

It has also been shown that the attitude or 

mental set of the learner has an important 

influence upon transfer. It might be stated 

as a fundamental principle that a favourable 

procedures will tend to produce a superior 

amount of transfer from one l earning task 

to another .(207:1964). 

Besides this, what the stUdent learns must be meaningful and he must 

have an insight of the problem first. A student must be abl e to get 

an answer by asking why and how the text a t hand is presented in this 

way but not in the other; and what the relationship between the informat­

ion given and his previous knowledge is. Moreover,students must be guided 
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to learn the s~ructure of a subj ect matt<;)r, The only exception we know 

of an unconcious learning of a structure is the learning of a native l angu-

age. Having grasped the s~btle structure of 
a s~ntenc~ a child ra~idly learns t~ 

g~nerate many other sentences based on 
this model though differp.nt in context 
from the nriginal sentence learned (Karl,206: 19h4) 

Jernme;:l Ilrunner asks "Hnw a limit~d eXPQsure to certain II\3.terial be made to 

count in tll.inki~ fnr the rest of their lives" (ibid: 1?64) The best answer 

to this he says in. that students must be giv~n an insigh;, into the fundamental 

structare of a subject. This is the minimum reqptrement for using knnwledge to 

so~ve pr~blems and he adds: 

~e teac~ing and learning of structure 
rather than simply the mast~ry of 
facts and techniques, is at the canter 
of the classic prol,lem of transfer. (~: 1?64) 

The mere mastery of f'lcts and techniques is aot desirable. nut, if students are 

consciously guided to use the facts and techniques they can r.evelop. their ;; . ',-

..j'l'e tcr..tials. -. . 
Therefore, a student who has set to learn a skill is mnre likely ta see ' 

r~lati"ns and fnrm lClgical deductions. And, if positive transfer is desired 

t" take !>lace, that is, if hahits of attacki~ new problems are t o be tfansferr./ld 

these factors must constantly be emphas~zed in te~ching. 

More~T8r there are different claims made by different ~esea~ehers with 

respect to transfer ~f reading ahility from L1 to ~ or FL. To cite some 

&f these :- Jolly in (1978) has claimed that success in reading a f~reign lang­

uage depends upnn Cine's successes in reading the ~ (Alders ')n k Urquhart : 2 : 

19S4) He has s~gested that the reading in a f~reign language requires the 

transference IIr '"ld skills'. That is, one who fa118 t" read in a foreign 

language is either poor in his Ll or is unable to transfer his old skills t., 

the reading of a t Or<li.gn language. 
-,........... . . , 
' j- " -:. 0: .- 7,,-: 
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Furthermore , both the Tarascan and the Modiano studies(1953) 

showed that chil dren t aught first in their nat ive l anguage before 

being introduced to the FL have eventually improved their FL. 

On the other hand , some Canadian studies have shown that children 

taught t o read initially in a Second Language (French) eventually do 

well in reading L2 (English). And , English speaking sub j ects (whose 

home l anguage i s English) were taught in Frech; and eventually 

displ ayed equiva l ent a chievement to French monol ingual speakers. 

This is what Lambert calls'additive bilingualism '-(where there i s 

positive effects of bilingualism). 

On the other hand , Cummins (197~ ) in t es ting bilingua l s ' reading 
ability in French and English displ ayed posit ive correlations a s 

high as (.61 and .69 ) with f i rst ana second l anguage reading; others, 
namely, Carey and Cummins, (.57); Lapkin and Swain(.6), Swain , La pkin 
a nd Barik( 1976 ) (. 67). (Alderson : 13: 1984) . In otherwords these 

studies have showed that there is a fair degree of relation ship 

between the r eading ability in the first and in the second l anguage . 

On the contrary , Cowan a nd Sarma d (1976) found that bilingua l 
English-Farsi did not do well in either firs t or second l anguage . 
Cowan (1 976) suggested that the . reading problem in a foreign l anguage 
i s native interference , Briefly, his study implies that chil dren 
read di fferent l anguages with different techni ques . Therefore, i t 
would follow t hat in similar l anguages like French and English 
transfer is positive , and in the case of English- Farsi transfer is 
nega tive • And, if his assumptions are correct the more different 
the l anguages the less readers read the languages with the same. 
strategies . 
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Uljin and Kempen (1976) on the other hand; suggest that syntactic differences are not problematic in the reading of a foreign language • And, they argue that the readers conceptual knowledge can compensate for the structure • And, according to Alderson"good knowl edge of FL is only important for the improved reading in that l anguage ."(14: 1984), On this account, he concludes that the main determinant factor in reading ability in FL is not reading ability in the L1 but proficiency in the foreign language . 

Aron has supported Alderson's view and in his study of the reading ability in. L1 and FL, he has found loVi correlations between two different languages. Cziko (1978) as a result, suggests tha t students with low competence in a foreign language will have difficulty in reading the foreign language . Clarke, on the other h'm~,found that"~ood first language readers got significantly higher score on FL cloze test." (Alderson & Urquhart: 16:1984). In other Vlords, th e good first language r eaders as a group are better FL readers than poor first language readers. That is, these readers have the potential or a mental to read better than the poor readers. As a result, they employ their potential in the reading of another language . 

tloreover, if reading is employed to get one's questions answered what kinds of questions do students ask when reading their English language texts? Their questions may vary from individual to individual. However, the t echniques which these students use to get their questions can be summed up ~~.follows. 



CHAPTER THREE 

3.0. Reading Skills Employed in reading English Texts . 

3.1. Understanding the meaning of worels. 

A student i s always very sensitive to words which he does not know 

or understand • And , he t r i es to use a technique by which he can tackle 

unfamiliar words and complex sentences . Generally, t exts with difficult 

Vlordsa:t'O difficult to deal with . A student , however, mu s t challenge 

them if he i s to understand the text . And , a s tudent should be aware 

that there are a l so vocabulary items that he does not fully use correct-

ly • I t is only when he knows this fact that he challenges a ' dense ' 

t ext; and becomes relaxed when dealing with a difficult one . Nuttal 

writes : 

I f y -,u examine your knowledge of your L1 

vocabulary you will find that there are 

roughly t wo categories of known words; those 

tha t you know well enough to,ouse yourse l f 

and those that you recognize and more or l ess 

understand but are not yet sufficiently sure 

to use. ~his is equally true of FL l earne r s 

and the FL vocabulary. (74: 1982) . 

Nuttal divides those vocabul ary items into: ' a ctive' 're ceptive) and 

'throw-away' vocabulary. Words which "ne knows well enough and i s 

sufficientl y sure of to use are active; those whose meaning he can 

guess but is not sufficiently sure of to use are receptive , and items 

which a s tudent does not necessarily l earn wherever he meets them 

are throwaway vocabulary items. Nuttal writes: 

Students with a vocabulary of, say 3000 
words cannot afford to clutter up their 

""mindo i;rying to r emember the "meo.ning of J 

words like boost or epicene , instead t hey 
ne ed to develop a cavalier a ttitude to 
vocabulary , ignoring what is not important 
for t heir i mmediate purpose.(ibid . 74:1983), 
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It is impossible to give rules on how to ignore words which a 
student does not need to know. However, a student attend to some of 
these points. He should know that he can get the gist of the material 
without the use of the word . Once he is aware that he can get the 
gist of the material without looking up the word in some reference 
books, it is to be understood that he has full control of the text, 
Some of the words that are found to be difficult to deal with are 
idioms, metaphors , words with several meanings, technical jargons, 
words with more genera l meanings, synonyms, and antonyms. How does 
a student understand difficult words? A student infers the meaning 
of the words from a context in order to understand unfamiliar words . 

3.1.1. Inference. 

This skill that every reader has to some degree in his native 

language. Readers l earn most of the words by inferring their 

meanings. In the case of a foreign l anguage reading, however, students 
understand diff e~lt vocabulary by making use of the context in 

which the word occurs tO I~ive them an idea of what it means. And, 

as it occurs several times in the text the meaning becomes clearer. 

However , a foreign language student is not aware tha t it is 

possible to underst and new words without being told what they mean. 

For some students , it never occurs that new words can be l earnt from 
their context. So , a student shoul d be ecouraged to develop a positive 

attitude to new lexical items . Encouraging a student to infer 

meaning from a context assists him in undersyanding a text which 
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Another way by which a s tudent infers is when he has to fill up 

a slot with an appropriate word in a sentence . In the sentence, "",he 

masen needs --- in order to build the house" The possibilities are 

countless unless the student knows which part of -the house is to be 

built . A careful study of the context , however, ca n help to infer the 

meaning. And,a student must get clues to mako inference possible. 

Moreover , mnny texts malee use of synonyms and antonyms to convey their 

message more clearly. It is essential that students attend to t hese 

l exical relations as they assist thGl!l to infer the meaning of unfamiliar 

words. For instance , in the following text students are asked the. 1 

meaning of the synonymous words. (Adapted from Preshman T>nglish Text) 

---Animals convert food and oxygen into carbon 
dioxide and \'lat er • And yet year after year the 
food dOCG not cen::::o, tr0 oXYGen G. o (~b not Y[tnish 

from tho air , we do not choke on carbon dioxide 
---- In short, technology seems to be a way of 
converting natural resources into trash or 
pollution , if you prefer a t an accelerating rate. 
Except for radio-active wastes there arc no 
forms of pollution produced by man that cannot _ 
be recycled by man given three things- energy­
human ingenuity; and determination .(Conroy: 1:1 985) . 

In the text the student has enough clues to infer the meaning cf 

words • He can find synonymous and equivalent words that "'1'0 f:>und 

in the text . Bor instance , ho can provido synonymous nords for ' change 

and disapp()ar ' - ' convert and vanish' respectively . I.~oreovor , a 

student can identify unfamiliar adjectives by providing their 

oppositios • For instance , from the fol lowinG text: 

So they want through the dense brush and the 

tal l ferns unti l they came to where the river 

made its way through the jungle . The banks of 

t he river were marleed. vli th foot - prints of the 

sazolle , the antelope, the buffalo, and the leopard. 

(ibid. :29:19S5) . 
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A student can infer the meaning of ' dense ' by giving its opposite, 
t hat is, ' scanty '. Moreover , a student can use another strat egy of 
inference by finding related words which are not necessarily 
synonymous, but- which kelp to make an idea c l ear . The f ollowing 
paragraph:'" 

Human beings must take a hand, dp'vj _ ~'J processes to clean the coal before it i s t·- -.led , use filters or precipitators to hold back the f ly ash , a desulphurizat ion process to remove the sulphur di oxide .(ibid.: 2 : 1985) 
The student has enough clues to understand what ' fi l ters ' are because 
they are joined to precipi t a t ors by a connector '2£ ' E>.nd a de sulphur. 
-ization process i s followed by an expl anation which expresses it 
as 'removing sulphur diox~ l 

In the tcxt on 'cycles ' adapted from Freshman English 101 A: 
1985 , there are ideas conveyed to expl ain what are called f 11 
cycle s and what are not ful l cycles. These ideas can be divided into 
t wo • Ideas which explain natural processes a nd others whi ch expl a in 
processes carried by man and t echnology, As a result, the words which 
a r e u sed to expl a in these processes can be cl assifi ed into t wo as 
follows . 

NOUN'-__ ---'AD~JE""~C~T_=IVE.!.a _____ VY.;!E=:.!RB:!£.. __ _ 

NATURAL 
PROCESSES 

sun 

rain 

scavenging 

microscopic 

HUMAN 
TECHNOLOGY technology 

pollution 
numerous 
many ______________________________________ --ESeological 

raises 

evaporates 

cease , cr"l~ert 
powered , utilize 
a nd use. 

rust 
discarded 
chopped 
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tlhis related words which expl ain natural l ' , ~." on the one 

hand and technology on the other, reinforce meaning to make the 

idea clearer to the reader. And, it follows that the more the reader 

is aware of these words the easier the text to read. 

Besides, student ' s awareness of the lexical cohesion device s 

of coherence and hyponymy helps them to see the relation between 

the parts of a text. It is helpful to recognize them as they give 

clue to the meaning of words which are not familiar to students. 

The following paragraphs expl ain how students utilize connectors 

to show synonymy and equivalence. Paragraphs adapted from Freshman 

English 101: 1985) 

I ANTONYM 
' I 

T E X T I wrJifONYM I EQUIVALENCE I 
I I 

Rich pockets of ore, slowly I collected over many millions 0 

of years by geological prosess to rust or 

es are melted for metals, the jl' to 

metals are used in devices. Ii", there 

the devices are finally di~-
carded and allowed to rust or 
to lie there. 

In short, technology s eems to I trash or be a way of converting natural 
resources into trash or pollution 
pollution if you prefer ••••• 

The upward half of the oJ. ~- ! 
must take no longer than the 
downward half or we won 't be 
able to keep up • This means 
we must not only speed 
depollution as mush as we can, 
but we must hold back on pollu- this means, 
tion find out ways of decrea~ 
-ing_Jlollution. 

-, - - . 
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Also J students pay attention to w~rds whose explanation is given by equivalent 
words and the devices used to indicate equivalence such as, parenthesis, dash 
colon etc. Text adapted from 'Cycles' ; 1--2 : 1985 Freshman English lOlA 

, 
• 
t , , 
I 

• 
• 

TEXT 

The advantage of human 
effnrt is not only that it 
is certain and quick but 
that it can turn polution 
into-useful products (as 
bacteria do when they break 
down natural wastes). 

This means we must not only 
speed depoilution, but we mus 
hold back on pollution-find 
out ways of delJreasing poll-
ution without br "'~king our 
technology 

-Except or radio active 
wastes which are a special 
problem, there are no forms 
of pullution produced by 
man that cannot be unpoll-
uted given three things--
Clearly ~f one-half of the 
cycle (the down-ward-half) 
has b?en accelerated by 
human acti vi ty-----

jWORD W'r'ICH 13 
' SXPLAIN!<;D 

• 
• 
, 

! 

I 

I 

human 
effort 

hold back 
an pollut-
ion 

-

radio 
active 
wastes 

one half 
of the 
cycle 

.. _-- . 

I 
I 

I 

~UIV',L:;;NT 
EXPLAINATION 

bacteria 

find out 
~of 
decreaSing 

special 
pr oblem 

_ _ _ _ 0 · 

the down­
ward half 

I 
; 
, 
I 
I 
i , 
• ; 

i 
I 

! 
i 
; 
I 

! 
j 

t 
I 

D2:VICE 
USED 

parenthesis 

dash 

parenthesis 

-
parentheSis 

In different texts, different writers use general and ~pecific ideas to 

wcpl.ain different concepts. Most of these ideas aI' ''! used when an explanation 
of a more general na t ure is f elt essential . As a result, students attend 
to such contexts when ever necessary because these are means of making the 
explanation simpler. The follOWing paragraphs are adopted from 'Cycles' 
1--2 : 1985 (refer appendix No.1.) Freshman El'glis h lOlA. 

I 

! 
: 
I 

: , 
, , 
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----------------------------------------._-TEXT 

Human bein"s must take a hand, 
devise processes to clean the 
coal ),efore it is burned,., use 
filters or precipitators. 

-----oil supply is .linding 
down----alterna ti ve sources 
of energy (cnal, tides, Wind., 
running water, ear~h's 
internal heat---

General 

clea ning of the 
coal b8fore it 
is burned 

sources of 
en8rgv 

Specific 

filters are 
precipitators 

coal, tides 
wind (etc . 

3.1.1.1.· Moreover, students can inf"r the meaning of unfamiliar words from 
contexts. This is a skill which must be developed seriously. And , it is 

a serious problem "'hich can decrease a reader13 s peed. According to Nuttal 

Everytim'l you break off your reading to 
consult a dictionary, vou not only slow 
down your reading s'eed because of the 
time involved, but-more seriously you 
interrupt your own thought processes, which 
should be engaged in follOWing the cont­
inued developnent nf thou.ght in the text. 
A competent rea der can cope with occasional 
interruptions of this kind, but constant need 
to ref"r to a dictionary makes effective 
reading very difficult (6) : 1982) 

Therefore, it is essential ths.t a student be advised to use the context 

as a means of getting th~eaning of a n'lW word. A student can guess the 

meaning of the follOWing term '~ from the foll'lWing paragraph. The use 

of the context is an aid to infer the meaning. 
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Zip wa s stopped during the war and only aft er 
the war did it be come popular. Vllia t a differ ence it has made to Our lives. It ke people at 
home much more • It ha s made the remote parts of the world more r eal to us. Photographs show a country but only zip ma kes us fee l tha t a fore i gn country 
is real. Also, we can s ee sc enes in the street, 
big occa sions a r e zipped. (Grcllet : 32:1986). 

A s tudent would guess the meaning of the word 'zip' by 

the context. Zip in this context is a t e l evision set • 
But not a t el ephone , or a film camer a . Moreover, a s tudent can use 

a context to identify t he r el a tion be t ween the word and the context. 
Rela tions such a s e quivalence , contra st, cause , consequence , purpose , 
illustra tion, and generaliza tion/specif i cation a r e s ome . Not all of 
these rela tions a r e pre s ent in every t ext, However, the s e are part 

of n c ontext which help s tudent s to understand n t ext. When 

Freshmen r ead the text on ' cy cl es'(refer appendix No. XVIII) they 

conside r all the s e r el a tions . The following table make s the s e r el ntions 
clear. 
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-------------------------------------

\ WORD OR PHRASE I . EQUIHLENCE • I C0l1.TR_\ST CAUSE CONSEQUENCE It is a natur a l 
f low ' under the 
pull of gravity 

Wa t er runs from 
upl ands to the 
sea 

~istribute 
f,.nimals convert 

utilize- use 
energy- light 

microscopic ­
bact eria 

Why hasn't 0.1 
the wate r ended 
in the 300. a.'1 
left the l o.nd 
desert"dry? • 

move in 
cycles 

Change carr 
i ed through 

Our planet still 
young 

~alf a cyclq discarded 
and get rust 

oes not cee.se 
oes not vanis~ 

absorbed- taken 
up 

trash- pollutio 
pilters - pr e cip 
ita tors 
radio active­
wastes - speci­
al probl em . 

1H'.Y15l. _.:==-Al'HtT • 
PURPOSE _ ' l~LL~USTRA. 

fil ters -hold 
back flyash. 

oe t als -device 
trees-paper & 
paper product 

rater runs from 
[Uplands to the 
sea.. 

/ 

because :this is 
only half the 
cycle . 

fireplace war~h .-



........ 

3 •. 1.1.2, Inference through word fO!!l8tiQ!! 

Students get the meaning of words by analYSing word formation, The 
awareness of h01~ words are f .omed and the value of prefixes and suffiJ;:es helT' 
the students to find the meaning of unfamiliar words, For instsnce in the 
first plragraph on !cycles' Freshman ~nglish lOlA L 19f15} the following words 
are suffixed, 

The word I words Meaning of the suffix Meaning of the word 

existence Noun marker shows reality I active adjective " "'Jara,,terized by aebum quickly adverb " gus h ingly ponds and ~kes Plural " more than one 
ends S rresent " Habitual ended S,Past " past radiation Noun " Something radiated hasn't Neg'3tive " Negative 

In the eighth and ninth paragraphs on 'cycles' the following words are pre­
fixed, A s lladent understands them beo3use of his knowledge of the prefixes; 
Refer the following in Appendix No. I. ) 

(line 52)' unpredictable! (un) - ' not ' not predirtable 
~ 54) ' desulphurization - (de) - reducing - reduce of sulphuization; 
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Furthermore , students can suppl y tho appropriate forms of words 
which are part of a text. Text adapted from Freshman English 101A : 
87 : 1985) 

Verb Noun Adj ective document document documenta tion 
lJ.(l,n', uver maneuver maneuverabl e provide provision provisional pursue pursui t pursuant 

3. 1.1 . 1 . 1. Inflectional Suffixeo 

s t udent s ut ilize affixes t o change words from one word class to another. Affixes are of two kinds. Namel y, prefixes and suffixes . The suffixes are again di vided into two. The infl ectional and tho derivational suffixes . The infl ectional are helpful to the reader in that they are limited in number and added as the last suffix in a word. They do not change the part of speech or word class of the word to which these suffixes are added . For inst ance ; 
. Now lS: 

Markers of plura l 
Mar kers of possossi ve 

I- sl , I-zl ,or I-i zl 
I- sl , I-zl ,or I-izl 

Verbs : 

Markors of third person singul arl s . present-I-s/, I z/, I-zl II 

" 
" 

" continuous tenses 
" past tense 
II past or past partici pl e 

I I 
I-d/, l idl, I-t/. 
I- t /, Idl, l i d/. 



- 2(, -

ADJECTI~S 

Markers for tb"l comparative : 1- '-rl 
Markers for th'l superlative I-ostl 

3.1.1.1.2 Derivational Suff~s 

Derivational suffixes, on th"l other handJare important for the sGudents 
in that they help them to 8e aware of which word is a noun and which is an 
adjective. There are many changes of word classes indicated by the additi~n 
of derivational suffixes. 

A stem w~rd can be changed from one word class into anoth'lr Qy several 
different types of suffixes. A student attend to the following transf~rmations 
io order to comprehend the meaning and relation of words to other words in 
different texts. Striker pr~sents us with some of the morphological changes 
as follows. 

3.1.1.1.2.1. Derivatio~verbs frAm n~uns 
Suffi:;: - '0'U).. . ' ' . strength - strengthen, fright- frighten 

Suffixs a (~e) (-1Ze) = a pology-apologize, -<1l"lmnry - memorize, 

sympa thy - sympathize 

Suffixes (-d) • anplause - applaud, ~ffense - ~ffen~, 

defend, defense - defend 

Suffixes (-fy)(-ify)(-efy) a beauty - heautify. 

Contrast of If I with Ivl a ),elief - believe, pr(lof-prove 

relief - r'llieve 
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-3.1.1.1.2.i!. Derivation of ~ from ver~s 

Suffix",( ~nt) - agree-agreerrent , improve-improvement 

Suffixes~( ion , -tion) ~ act1-acti0n, atte nd-a ttention 

Suffixes>(-ation)tttion, -cation c combine-combination. 

: invite-invitation 

-= repeat-repitition 

Suffixes.(-ance), (-e nce) - a ppear - a ppear a nce 

Suffixes' (-ure), (-ture), -(-ature)~ depart- departure, 

please-pleasure 

sign-signature 

Suffixes ,,( -er,) (-at') (ar) (_ist) (-ant) , ( -ent)= act-actor, beg-;,hilggar, 

dance-dancer, tnur-tourist 

ser ve-servant, res ide-res ident 

3.1.1-.1.2 . 3 . llerivation of ad.1ectivef,l. from ~ 

Suffix~(-y) 

Suffix...( -ly) 

Suffix;( -full 

Suffix.,,(-lessL 

Suffix:",(Milh) 

= dirt-dirty, milk-ffiilky 

= cost-costly 

- beauty - beautiful, joy-joyful 

= fear-£earless, car e-careless 

- child - childish 

Suffix (-ous)(-i:)us) = fa me - f amous, space-spacious 

3.1.1.1.2.4. Derivation of ~ f rom Ad.lective.f.l. 

Suffix (-ness) c dark - darkness, happy- happiness. 

Suffix:ss (-y,) (-ty) , (-ity) equal-e~uality , nohle-nohilitv , r eal-reality , 

Suffix: ( -th ) = true-truth, war~rmth . 
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3.1.1.1.2.5. Derivation of ad.1ectives from verbs 

Swffix: (-able) 

Suffix: (-ive) 

a avoid - avoidable , prefer - preferable 

c attract - attractive 

Suffix (-ed) (-en) ~ complicate - complicated, swell - ''''mll.en. 

3.1.1.1.2.6. Derivation ~ Verbs from adjectives 

Suffix: (-ize) 

Suffix (-en) 

prefix: (-en) 

• modern - modernize. 

a bright - brighten, sharp - shar;en 

• able - enabll;!, large - enlarge 

Derviation adapwd from striker, shirley L. "Special Issue," English 

Teaching Forum Vol. Vii, 1969. 

And, it follows that if they can identify the root of the word they 

can also form as mahy words as pos s ihle. In the text on ! cycles I Freshman 

8nglish lOlA, 1985, the following wordJ are found 

Word in the text root 

existence (N) exist (V) 

active (adj) act (V) 
radiation (N) radiate (V) 

freely (adv) free (adj) 

largely (adv) large (adj) -. 
occasionally (adv) nccasion (N) 

l" 

de pollution (N) depollute (V) 

3.1.1.1.3. 

Compounds may consist of tw" or more bases. According Lehmann, "There 
a 

are four types of compounds' Coordinate, suhordinate, possessive, and 

synthetic compounds (143 : 1976) 
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In coordinate compounds the tW'l elements are parallel; and in some 
coordinate cnmpounds nne element is repeated with little change in meaning 
Mama, papa, pitter-patter. It is employed to intensify the meaning. And 
some co~rdinate compounds are additive. To illustrate, 'thirteen' is equal 
to three + ten. Furthermore, "Subordinate c'lmpnunds" acc'lrding to Iehmann 
"are compounds where one element modifies the other." The element that 
modifies may predede as in 'tapeworm.' Most English compounds are subordinate 
where one modifies the other. Desides, possessive compounds are a different 
type of compound. The relationship between the elements does not give their 
meaning. The compound must ~e presented in a context to re~der meaning; 
for instance, 'greenl:>ack', 'bill'. These are what Hall and Dauer call exCl-
centric 'whose meaning is not derivable from both the elements. Mnre~ver, 

the synthetic compounds said t'l be compact expressions are mostly shortened; 
f~r example, pickpocket, show-off. Dauer in his taxonomic study, on the 
other hand, writes that the VBSt majority of comp'lundJ in English are 
classified as follcws. 

3.1ll.3.1. Q.ompound Nour~ 

3.1.1.1.3.J .. 1. !:!"un + Noun 

This noun + noun compound is the largest StL"group of compounds. Most 
~f the compounds in this class are endocentric where the meaning is derived 
from the compl'lnent3, partiou.1E.rly, the head. According to Wardaugh. 

An endoc'lntric construction is a c~nstruction 
containir . a head with the same 
distributional characteristics as the 
whole construction (209 : 1972) 
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An instance of endocentric construction is a 'beehive' , because the 
second el ement 'hive ', hes the same distributional charaoteristics as 
a beehive.On the other hand, the noun+noun exocentric compound is 
not produotive • An exocentric compound is a compound whose meaning 
cannot be derived from one of the components. Wardaugh writes "It 
is a construction of which no part has the same distributional 
characteristics as a whole." (:iJ?i9:.. 1972). For instance, 'redskin' 
(Indian) is not a hyponymy of skin, that is to say , skin has got 
no same distribution· as red skin. Furthermore, appositional compounds 
are another group where the first element designates the sex of a 
person; for instance, ' girl friend ', 'maidservant'. 

This compound is very productive since it also includes ' sex markers'used for animals. '(Bauer, Laurie:203:1983); for example, 'she-goat' and'he-cheetah', are some. 

3,1.1.1.3.1.2. Gerund + Noun 

"The gerund has both .a nominal and verbal characteristicn(~ 1983). On account of this, the pattern can be treated as the noun + noun or the verb + noun. However, the meaning relationship be tween the elements is more closely related to the noun + noun than to the verb + noun compounds. Thus, 'fishing rod' i s a rod used for fishing, 'swimming pool,' a pool where people swim. 

3.1.1.1.3.1.3. A proper noun + noun 

The other group in the noun + noun compound is where the first 
elemen·~ of the compound is a proper noun; to illustra t e , 'Yohannes 
IV Airport', 'Arbenoch Hinsa'. 
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3.1.1.1.3-.1.4. A c¢mmOJ;1 n"un + Dommon noun 

Finally, there ar'l also compounds mad'l up of tw~ common nouns. This 

is by far the most productive type of a compound. According t~ r.auer seme 

IIf the rece nt ones are ' acid-rock ' language, laboratory', family - planning. 

However, the list is not exhaustive. 

3.1.1.1.3.1.5. Verh + Noun 

This crmpound is not identical with the Gerund + noun compound. And , 

acccrding to ~auer this grou~ h~s two distinct petterns. The noun in the first 

. group is the direct o">ject of the verb. It is used to de.1~te individuals; for 

examplej pickpodret, cutthr')at, and others 'breakfast'. 'fhe noun in the second 

group is not the direct oloject. And, the compounds are end()centric . Example 

'playpit't'drownproofing'; ' g"ggle-l::lx.' 

3.1.1.1.3.1.6. !faun + Ver:, 

This pattern is not productive. And,it is often difficult to disting­

uish the second element as 'a noun' nr 'a verh', 'sunshine', birth control 

are som~ .• 

3.1.1.1.3.1.7. Verb + V'lr~ 

This patt'3rn is not common. :;J ut acc('rding tr. ~auer 'llI!ike-believe' is 

an established exampl'l. 

e~1.1.1.3.l.8. Ad,l ecti ve + Ne>un 

In this pattern the str'lss helps the reader to know whether it is a 

compound or a noun phrase~. Adjectiv'l noun phras'ls such as fast-food, 

new town,etc. can be char~ed into compounds by a change of stress. 
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3.1 .1.1~3 .1:'. Particl e + noun 

This is a prnductive pattern; f "r ~xampl~, after heat, in-crowd , Ilff­

islander, over-kill. 

Ad1fflrb + Noun 

3 .l.1.1.3.1.ln. This pattern is very r estricted "ecause obly a dverbs of 

time and place occur in such compounds" (206 : 19S2) For example, now 

genera tion. 

3.1.1.l.3.1.ll. Verb + particle 

The majority :'f words of this form ar e nomina lizatbns of phrasal 

verbs, to illustrate: cop-out, drawback, 'withdrawal', 'dr~pout' 1 press­

dnwn, put-down, put-On. ,And ther e a r e instances of patterns wher e the 

particl~ prendes the 1fflrb; for example, thr 'lughput .' 

3 .1.1.1. 3 . 2 .0. phrase - Compounds 

Acc ording to nali''lr there are several kinds of c<lnstruction which 

might be included in this headi ng" (2M : 1~62) , A reader can draw a 

distinction be t wee n endocentric, exocentric, a nd capulative compound. Some 

of the endocentric compounds ar~ lady-in-Waiting, son-in-law. Moreover 

the most common patt~rn is where th~ head e l eme nt occurs in final ~sition. 

The elem~nt which pr~cedes the head is occas ionally a phrase or a se nte nce , 

Let us consider this , a pain....an-stomach gesture, a nd 'what-(b-ynu_think-

movement. I 

3.1.1.1.3.2..1, Q:>pulative construction 

This construction looks like phrases not compounds, To illust rate, 

bub'ole a nd squeake, whiSky-and-sods, milk-and~ter , ppper-ancJ-..salt. 
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3.1.1.1.3.2.2. ElCocentric Phrase 

These phrase compounds are mixed group; and include plant names. For 
instance love-in-a-mist, love-lies-b1eeding, fnrget-me-not. 

3 .1.1.1.3.2.3. Comp"und Verhs 

These are not formed hy putting verhs together . C0mpound verbs are 
formed by conversion from compound nouns . 

3 .1.1.1.3.2.3. Noun + Verb. 

Mostly noun verb compounds are formed by back formation. 

Some recent examples are blockbust, carbon-date, colnr-code, head-
hunt. 

3.1.1.1.3.2.4. Verb + Noun 

Instances from this pattern are rare Dauer writes "the only examples 
is : shunpikor'!" 

3.1.1.1.3.2.5. yerh + Verh 

The only word Marchand (1969) a nd r:auer (lSA2) list is rtyt)e~J!'1te.' 

3.1.1.1.3.2 . 6. Ad,i"ctive + V'lr!:l 

This pa t tern is also formed lov conversion . This , infect , isa productive 
way of f orming compound V9r~s. Recent examples are double-nook, soft-l~nd. 

3.1.1.1.3.2 .7. Particle.. Verh 

Although some of this type are back formatio~)most of th~m are ver'oal 
formations. To illustrate Dutachieve, overachieve, oV9rmark, overeducate. 
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3.1.1.1.3.2.8 •. Ad.1ective + Noun 

This pattern is composed of noun phrases. ego brown-bag , bad-mouth, 

red-cap. 

3.1.1.1.3.2.~. Noun + Noun 

This type of pattern is again not common. It is formed by a conversion vi 
a compound nou~ For example breath-test. 

3.1.1.1.3.3 .0. Compound Ad.1ective 

3.1.1.1.3.3.1. Nonn + !djective 

This pattern is the most frequent type of compound objectives. Some 

of the recent examples are fireproof, capital-intensive, spg,ce-horne. 

3.1.1.1.3.3.2. Verb + ad.1ective 

This pattern according to Dauer is new and rare. And the only recent 

example he saY"! is ~fail safe." 

3.1.1.1.3.3.3. The Adjective + Adjective 

This pattern can he divide d ir,to two semantic group a pposition and 

endoce ntr ic . 

The classic examples of appositional compounds are bitter-sweet and 

deaf-mute, And some of the e ndocentric examples are; ready-made, open-ended, 

large-s t a tured • 

3.1.1.1.3.3 • .5. Adverb + ad.1ective 

This pattern is f ound in rare occasions . S~me nf the examples with a 

particle'"" the first e l ement are : o~r-qualified, uptight. 

• 
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3.1.1.1.3.3.5. Noun + Noun 

This noun compound functions like an adjective. And is ex"cantric. 
For instance, back-street (abortionist) glassst"lel (skyscrap<'lr) 
3.1.1.1.3.3.~. Ver~ + Noun 

T"is pattern is very productive . F')r instancel break-Julk, (consignmer.tL 
roll-neck (sweater~ 

3.1.1.1.3.3.7. Adjective & Noun 

According to ~auer, this pattern is " he most prnductive of those cont­
aining nouns (211 : 1?S2). And, when they are used attritutively they aDe 
hyphenated. To illustrate; broad-brush {estimate) grey-collar (worker) red­
hrick {university) • 

3.1.1.1.3.3.8. Particle + Noun 

The preoosition in this pattern functions as a modifier. For instance; 
befe>re-tax, (profit), in depth (study). 

3.1.1 . 1 . 3 . 3.~ . Verb + V"lrh 

Marchand (1969) , and Adams (1973) did not discuss this GClmpound , 
However Dauer suggests that there are some ~~d"lrn exampl es; ~~ ' dance' 
pass - fail, ' test ' , stoP=g, 'economics ' 

3 .1.1.1.3.3.1') . AdJective + Verb 

This compOund contain'! an,1 adjective and a verc,; fe,- example, 
high-rise 'tower ' , guick-change 'a,',tiste.' 



3.1.1.1.3.3.11. ~b + particle 

This pattern is prodactiw; actually it is not phrasal wrh which "ill 
converted in patt~rn but werbs and pr9position. To illustrate ~- through 
'BIA~et, tCM-away 'Zone', and wrap-aro~ 'skirt' 

3.1.1.1.3.4. C0mpnund - Adverh 
Generally, cc>mpound adverhs are f ormed: hy suffixing - 'ly' to an 

adjective. Hower;:l:or, other patterns dout·le-o~uick, flat-cut, flat-atick, 
off-hand, over-night. 

3.1.1.1.3.5. Qther form classes 

There are 'wmpounds of other fIorm classes, but they are not frequent 
and are of extremely low productivity. C'lmpound pr"lpositions inclu<tB 
'into' 'onto', and 'because of'. Compound pronouns according to nauer are 
"the self frOlll5 and somebody, anyone, etc.; compound conjunctiot15 include 
whenever, so that and even k ~r "(212 : 1'182) 
3 .1.1.1.3.0. Rhymeoom.'}ti va ted-cnmpound 

The com~unds which predcminate in this class are noun comp"unds made 
up of two muns. The major characteristic "f th"lse comp0unds is the rhyming 
between the two elements. S :>II\e of the established examples are : hokey-
pokey, rolY-roOly. And, other recent examples are : brain-drain, culture-
vulture nitty-r,ritty. 

3.1.1.1.3.7. Ahlaut-mntivat.lld-c()fJ\pounds 

Ablaut-motivated compounds are similar to those which involve vowel 
chang~ - rhyme-motivated c::::mpounds. This ccmpnund fllrm is very productive. 
Some of the established exampl"ls are:fllp--flC'p, riff-rOff, tick-tock, Zig-Zag. 

A student 1 th"refcre, must attend to these compounds in rrdcr to c<'!npre-
hend the compound forrre in a text. 
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3.1.2. Understanding relations within the s entences. 

Moreover, the comprehension of relations within the sentence is not to be negl ected. In order to understand a complex " 
sentence, it is essential that a student grasps the structure 
of the English sentences he reads. He should be able to locate 
the subject, the verb, the object of a sent ence along with the 
modifiers, such as clauses and phrases of many types . The 
following structures are basic in English. 

3.1.2.1. ~,!oun Phrase. 

A mi~l form of English is made of an article and a noun. 
For instance , "~he man came". If the noun phrase is expanded 
it can contain one of the two articles in English 'a' or 'an' 
or 'the '. For exampl e , She bought 'an' umbrella. 'an' modifying 
and object noun phrase . 

Besides, a noun phrase can be modified by articles , nominals 
and other adjec tives . For instance, 

The short man brought the gift. 
The two short men brought the gift. 
The first two short men brought the gi f t. 

The Noun Clause Complement 
Noun clauses in English can be r ender ed a s follows • 'He knew 
tha t Mary would arrive, and They pro~icted tha t the tea cher 
would come . In the above examples ":hat mary would arrive , a 
and that the tea cher would come ar e objects of the verbs 'knew' 
and predicted.' 



38 

The Nmm Phrase and the relative clause 

The noun phrase in English may contain r~lative clauoes. The structure 
of the relative clause has the same description as the noun phrase. The 
relative clause contains a head noun and a sentenc~ The prnnnun in the 
cladse is the same as the head noun ~f the sentence. For instance, 

'The guests who have bought the house went' 
We sold the house which we bought a month ago.' 

The relative pron~uns 'who' and 'which' modify the nouns which precede them. 
3.1.2.2. The verb Phrase 

The verb phrase in EngliSh is the minumal ~blig~tory unit. It can be 
rendered as follows 

Mary came 

She sings sweetly 

These are sentences which contain \~rb phrases where sentence (1) 
contains an intransitive ver~-which does not take an ohject; and 
sentence (2) coptains a transitive verb-.which can take an object. This 
sentence can be transfor!119d into a passive ser-tence. Sentence (2), however, 
can not, as it ms g"t no "bject. 

The verb J?hrase and the noun phrase 
The verb phrase in English c~ntains a verb and an nbject n~un phrase 

which contains a transitive verb. Transitive verbs are those which can be 
followed by o~ject noun phrases. 

John bought a bonk 

Dr. S. diagnosed the patien~ 
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]'Iothe of the verbs '~ought' and 'diagnosed ' are transitive verbs which can 
take ohject noun phrases; 

The verb and the Prp.positional,phra~e 

Verb phrases in English also contain Noun phrases and pr3positional 

phrases. 

I wrote a letter to John 

The verb phrase 'wrote a letter to John contains 'wrote' the verI::> phrase, 
'a letter' a noun phrase with an indefinite article, and 'to John' a preposit­
ional phrase. 

2esides, sentences in English are very short when compared to sentences 

in Amharic. 

And indirect speech when transformed to direct speech is difficult for 

all foreign language students. Therefore, for Amhaic readers an indirect 

form is a new form: 

In addition, Amharic s ["laking students don't come across gerunds when 

reading English. In English t~rEo: is no fr'lquent use of gerunds. 

Students' comprehension of the structure of sentences aids them t~ 

identify the r eUionship of the parts of sentences E!uickly. For instance, 

students don't stumble on every sentence when they r ead- the following para­

graph from 'Meet your worst El)9my_Tb.e 'Rat' ·~"Dted from Freshman English 

lOlA : 1985) 
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Two rats cross the hen hous e floor towards the 
nests. The one seizes an egg in its forepaws 
and rolls on to its back. The other takes hold 
of the egg snatcher's tail and drags him, egg 
protectively clutched to his b. som, back to 
their den where they enjoy their loot together. This story though it may be more myth than fact 
ha s been told, with slight variations , s ince 
the thirteenth century. 

As a result they can match column A with B 

Two rats drags the egg sna·tcher' s '~ail 

The snatcher --~'--~ross the hen house 

The other rat rotectively clutched the egg 

3.1.3.0. Linking Sentences and Ideas 

A s tudent , when readiI1F, recognizes the relati{)ns within 
sentences or between sent enoes. It is es sent ial that he looks for 
suoh relations that can exist between different parts of a text. 
The following paragraph taken from the text on 'oyoles' 
(refer to Appendix XVIII) is given with some chnages to show ~ 
relations between different parts of the paragraph. An excellent 
comprehension of ideas in the paragraph Can help a stUdent correc.t 
the errors. 

The ash if spread over the land, ~ eventually absorbed by plants. The solid particles in the 
smoke ~ washed down into the soil by rain to 
be t aken up by plants. The carbon dioxide ace 
absorbed by plants. Any other gas produced-.Ls 
converted into carbon dioxide or into minerals 
and ~ absorbed by plants. Though you burn the wood and l eaves , what you produce in the p~ooass will eventuclly become wood and l eaves again 
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The underlined words show faulty relations of the sentences and ideas. 

A careful student would undoubtedly, correct the mistakes when r eading 

for meaning . 

3.1.3.1. Reference 

One of the -::ays by which a writer links structurally independent 

~efi.ences is ireI~ren~e' A good writer can use it skillfully to link 

ideas by tracing the reference words her e and there in the text • . 

The clues the student makes use of may be some which r ef er to ideas, 

words, objects, which have already been mentioned9anaphora) or to 

ones which are going to be mentioned (cataphora ) • Failure to 

understand such links, however, leads to a serious misunderstanding 

of the t ext. The following t ext contains anaphoric clues and a good 

reader must be aware of them. 

E cept for man himself, the t is probably 
at once the cleverest , , s~, destructive 
and adaptable anim the. face of the earth. 
From near the f~~~n Arctif to the blazing 

desert this antfual with its remarkable instinct 
for survival has not o~.§~~vjx~man but a t times 
threatened hiurwfth-exfinction: r a t-borne diseases 
may have killed more people than all the wars 
in history(Kevin:37:1985) 

The arrows indicate the reference words already mentioned. This 

technique is helpful in that the writer economizes space and time 

by reducing r edundancy and the stUdents make use of them as reference. 
Nuttal writes; 

This skill involves identifying the meaning 
of words like it, he , our, this, those, then, 
one ,'as in the wrong one ) so/not (as in I 
think so, It appears not) and comparatives 
(smaller, same, additional, such, other etc .) 
( 90: 1982) , 
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As a result, these are essential as he tries to locate their meanings 
elsewhere in the text. And, a student gets information from the 

writer that he has used or referred to these words else-where in 

the t~xt. 

3.1.3.2. Linking Words 

The linking words (Conjunctions: Halliday and Hasan) are not 
identical to the reference words. However, they show the relations!ip 
between different parts of the text. These words are not diffi~ult 
i · nature ; and they are self expressive in that it indicates that 
a similar idea, method, or view is likely to follow. But, relevant 
exercises and contexts are essential to clarify their meanings. 

They must also appear in different contexts as it is only then that 
a reader uses them as helpful devices • Nuttal writes "these words 
are signals that tell you the kind of relationship the writer. 

intends between two parts of his text: if you can understand one 
part the discourse marker serves as a possible key to the other part" 
(96: 1982 ) 

These l ink words ( ' di scourse markers:Nuttal) have different 
functions; and, the knowledge of their functions is pertinent to 
the underst anding of a text. The functions of linking words show 
three different relationships in three troups namely: show reported 
events, the organization of a text; convey the writer's view. And 

some of the linking words are used in more than one group. In 

addition, they are rendered as words, and phrases. 

The group which signals reported events('Temporal: Chapman, 
L.John) are: then, first, at once, next, the following day" (ibid,11982) 
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A student. as a result, understands their meaning by making 

reference to the time used in the text. However, the use of the 
linking words is by no means the only way by which time relationship 
is expressed. 

Furthermore, the markers which show the organization of the 
text, only show what the writer is doing at that moment; for example, 

'to conclude' is rendered when the writer is concluding.'namelx' is 
rendered when he is specifying, etc,. Nuttal has grouped these 
markers according to their function: 

Sequencing- first of all, next, etc,. 
Re- expressing- that is to say, or rather, etc,. 
Specifying- namely, viz, etc,. 
Referring- in this respect, apart from this, etc,. 
Resuming - to resum, getting back to the argument. 
Exemplifying - to illustrate, for example, etc,. 
Summarizing- to sum up. 
Focusing. let us consider, in this chapter we shall, etc,. 

Moreover, the markers which convey the writer's point of view 
are those which show 'cause and effect' (Nuttal: 97: 1982). In short, 
they show the reader the relationship between facts or ideas as 

percieved by the writer. That is to say his attitude to them. 
He mayfeel they are Similar, they are con 

is the cause of the other. 

or he may feel one 
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Hansan and HallidaY, and Nuttal divides these groups into identical divisions I namely, Additive- which show an addition of facts, or ideas I Adversatives- which convey how 'contras t is confirmed' ' (Chapman L. John :89 :1982); and Causal- which designate relationShips of condition, cause, effect, result and intention. Refer to appendix no.XIX for more subdivisions of these markers by Christine, Nuttal) Let us oonsider the following short paragraph from 'Airships', Nuttal: 197: 1982. 

-----However, airships had many defects they were very large and could not fly well in bad weather. Above all, they suffered many accidents beoause of the inflammability of the hydrogen used to inflate them. In 1937 the Hinderburg airship exploded ~ Ncu Jersey and 35 out of 100 passengers were killed. 
From the paragraph a reader understudy that 'however', is used as an adversative because its function is contrastive; and 'above all' designates condition and expresses cause. 

3.2. ImprOVing Reading Speed 

Reading speed is worthless unless the readers understand what they read. Nuttal comments; 

The days have passed when people ere prepared to aocept unoritically claims of reading speed of sev';r ,lJ.l thousand words a minute. Suoh speed must be seen as extreme forms of scanning rather than reading proper. They are useful for people burdened with masses of documents, but not for study purposes nor for re-creational reading. (35:1982) 

However, Nuttal advises that speed should not be ignored beoause 
of these unoritical claims. In fact, foreign language stUdents do 
make progress once they understand its use; and, that it is possible to improve. 
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Moreover, with respect to comprehension in reading, researchers 

believe that fast readers understand more than slow readers. And, 

many have claimed so by justifying that fast readers can take in 

the sense of two or three chunks at a time. And, this is an easie 

way for the reader to change the chunks into coherent messages. A 

fast reader widens his eye span and sees written material more in 

terms of groups of words than as single words, each of which is 

equally independent and important. On the other hand, a slow 

reader finds that he has to concentrate on every word in order to 

understand what he reads. The problem is that he does not know the 

language well enough to take in many words at one time effectively. 

"he tends to read the text word by word especially when the text is 

difficult."(Nuttal: 36 : 1982). That is, this may be partly due to 

the lack of knowledge of the language, This habit can be improved 

by providing the stUdents with texts that are already divided into 

sense groups. 

Although training is highly recommended for students, to 

improve their reading speed and thereby facilitate comprehension, 

this may not be the only way by which a learner develops comprehen­

sion. A learner Crul develop comprehension with various materials by 

varying his speed accordingly, because there are occasions when even 

speed does not become appropriate. In othenvords, a reader has to 

be flexible • He must vary his speed, and his whole mrutner of 

reading. 



3.2.1. Varying Reading Speed 

There are different tY]es of reading materials. Therefore, a student 

must read ~ferent kinds nf materials at different rates and with different 

amounts of attention. "He learns t" read at different speeds for different 

purposes. F<.-r instance, ta dense' l!I3terial w.,trl:iIldcall the readers' attention 

very much" (Nuttal : 36 : 1982) As a result jf a difficult mat'lrial, a 

student has to look up every new word in a dictionary, which does not only 

slow down his speed but also distracts his thought process~s. A gnod atunen~ 

can combat these interruptions, by trYing to comprehend the word from the 

context. Decause continuous r eference to a dictionary make~effective reading 

very difficult. Therefore, care is to be taken with • dense' material, as 

very few words nan carry a maximum amount of infnrmation. And this kin .. 

of material, mostly does not present infr.rmati~n in a more simplified way. 

When speed is exerCised, it is done with a simple mat'lrial. Once students are 

well acquainted with simple materials, they can move t': as difficult a material 

as their level of comprehension may allow them. The most impnrtant point is 

that "Quality must not suffer in the Quest for greater s;>ged" (Wainwright 3B : 
1~77). And, it is alwayS pcssihle to r'lad fast'lr and also with comprehenSion, 

when the text is full ~f new words, compl'lX sentences, and difficult ideas. 

3.3 . From Skimming to Sca'nning 

3.3.1. Predicti.,n 

Prediction shows an active invollvement of the reader, And , t his skill 

shows that the reader has understood the writer. When a student makes a 

right guess of what is likely to happen next it seems that the student and the 
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writer have the same thought pat t ern. Nuttal writes "because the 

writer organizes his ideas and be cause people oft en think in similar 

ways, it is possible to predict what a t ext will conta in (1 20 :1982) 

Such a type of s tudent of ton finds a text easy and shares many of 

the writers presuppositions. 

Prediction i s hel pful to a s tudent to t ackle difficult texts 

and a student mus t be consciouo about it. It is quite natura l tha t 

a student goes on making hypotheses about what the writer is 

likely to sl:\y next. However, these hypotheses , sometimes , prove 

wrong and are replaced by the writer' s hypotheses instead. That i s , 

a reader does not a l ways guesses right. One thing i s essential- the 

student must realize that he is wrong and mus t find what the reason 

behind it is. Neverthel ess , if a student can grasp tho pattern of 

the text and the organization of tho argumcnt he can guess what t he 

next step will be. 

He can develop it by uoing some of the sentences as cues. These 

cues guide him as to what i s likely to come next. Therefore, the 

student r elies on these cues • Vllien does a student start predicting? 

This skill begins from the momcnt he reads the title and goes on 

thinking about what is likely to come next. Furthermore , sentences 

can stimulate him (periodic sent ences ) to predict, as these sente.:._~s 

build up to main clauses-usua lly through n seri es of phrases or 

subordinate clauses and withhold the main idea to the end. Besides, 

a good stUdent can prepare questions that he thinks the writer will 

answer • And , if most of t he quest ions are answered then the r eading 

isa purposeful one. The following example makes clcar what prediction 

is 
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A SON TO BE PRnuo OF 

Las ,. week, Rahman's wif"! had an accident . Rahman ' s youngest child, 
Yusof, was at hom"! when it happered. He was playing with his new t"y car. 
a. It was a plastic one which had not cost much money. 
5ll Rahman had given it to him thil w.rek b"lfoi'e for his ~irthday. 
c. His grqndmoth"lr lived in a different town . 

Rahman had given it to him the week--------Suddenly, 
Yus ~f heard his mother calling Relp/. Help\ 

tIl He ran t .l the kitchen 

b. He went on playing with hiJ C9.r. 

c. He started to cry. 

He ran to the Kitchen, His moth"lr had burnt herself with s ome hC't CM· .ing c>11. 

a. She was very fo~lish and Rahman was angry with her. 
b .• She was cr ying with pain ad the pan was on fire . 

@} Yus of r an back to f"ltch hio car . 

Yusof ran hack to fetch his car, 
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3.3.2. Anticipation 

A ~tudent who is actively involved in reading develop accurate 
anticipation. He can anticipate to a oertain extent the nature of 
the material he has yet to read. So, a student must try to be one 
step ahead of the writer to grasp as quickly as possible the overall 
organization of the material and use this for quiok and effeotive 
reading. This skill is developed by taking the opening sentence of 
paragraphs and by trying to develop these sentenoes into paragraphs. 
And, finally, the students oan oheok whether their anticipation is 
correot or not. 

3.3.3. Previewing 

This is a speoifio reading teohnique which involves the use of 
the table of contents, the appendix, preface, the ohapter headings, 
and paragraph headings in order to find out the required information. 
A student's ability to anticipate and the skill of reference are 
essential in finding the information. These two techniques, namely, 
previewing and anticipat Dg are closely related. As a student does 
anticipate what is going to be discussed immediately after he has 
referred to a table of oontents or an appe ndix. 

3.3,4. Skimming 

When students skim ·;hey allow their eyes to move quickly doym 
the page not roading chunka nor sentences; For effoctive Skimming. 
there must be a olea of purpose, quick attention tq headings, 
to the openning and closing of sentences. It is helpful when stUdents 
want to get the highlights of what is written and can attend to only 
the part that is pertinent for the purpose • Again, it is helpful 
for 



or when a srecific inf~rmetion is re~u1red. Therefore, it is a technique 

employed for fast reading in trying to find ~ut imFortant infbrmation that 
the writer thies to communicate. Shefter writes : 

If you can leaf through a few chapters, 
~et a quick preview, and decide whether 
this is your kind of reading material 
-----the same procedure can be used 
when you study a rart of a book. A 
rapid look at the text to be mastered 
gives an overall view of the suhject 
matter and helre vou decide what pages 
will need y~u closest attention (305 : 195$) 

And t his is done by rejecti~ all those that are trivial in the text. More-

over, it is a remedy to most students Who spend too much time hy giving 

equal attention to all parts of the text . 

Nuttal s)iggests "It is a skill that requires the student to pick the 
most prominent part of a material here and there" (Grillet : 19 : 19$2). 
Skimming is not reading . However, it is a valid reading technique that can 
be emFl~yed to get information from the printed rage . 

3.3.5. SCANNING 

Scanning like Skimming is a skill which is employed tn get a summarized 
information. Scanning is not reading in the actual sense. However, it dnes 
n~t deter the need for careful reading . What is involved in scanning is a 
careful selecti~n of a certain part of a text where the most important inform-
ation is located. In other wordS, when a student wants to locate a specific 
information he does not nebd to readtqe whnle passage carefully. He might 
scan hy finding the specific information at a certa in raragraph and then read 
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carefully. For instance, a student might be given an article or a paragraph; 

and may ~e asked to find a specific infr~mation and summarize or draw infnroc­

ation from it; or a student may l'e given a paragraph and may he required t" c 

circle all past tense forms of verhs, or all negative suffixes, or all 

adjoctive suffixes as quickly as possible; 0r h9 may he required to inform 

quickly by reading a programme or bv bokinr; up a word in the dictionary. 



CHn.PTER 4 

4.0 Reading ckillc employed in reading Amharic texto 

Amharic is the nati~nal language of Ethiopia. It bel~ngc 
to the Semitic family nf languages. It io written from left to ... . 
right. It has its own writing symbols and they are quite different 
in f orm from ihe·; writing symbols of Englioh • This language hao 
only twenty-seven consonants and seven vowelo • . Each cono .. nant has 
seven forms because of the vowels. ]'ur'"h.ermore, Amharic consonants 
are s ometimes given as thirty three, and this can be explained by 
the fact that some are represented by more than nne symbol. Henoe 
these thirty three consonants with seven vowels each- total 231 
symbols. 

Besides, there are some diphtongized forms. All separated 0 
words in the language are given in a printed page by a slight gap 
AI' by two dots(:) placed in a perpendioular line. And, the end of 
a sentence is marked by a square of four dots (::) • Other 
orthographic signs are /n~1t1a S4rtZ / equivalent to comma. By 
and large, there are no prQblems in Amharic reading since there 
is more or less, a one to one correspondence between the sound and 
the symbol. Th- only problem a reader may encounter is that he 
might be f3.0nfused by the alternate spelling forms of some word a 
that are written with more than one symbrl. 

4.0. Understanding the meaning of words. 

Eventhough Amhario and English are different languages in : .. 
structure (fr~m symbol to syntax) the way the texts are presented 
are basically similar. A text in both languages in composed of 
words, sentences, compound, complex sentences, and within these 
kinds <If sentences there are phrases of many kinds. Adjectival, 
verbal, infinite phrase, adverbial phrase and clauses 
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(in which the relative clause is 0ne) In a certain text unfamiliar words could 

he given and in bnth langua/Zes the reader has to use the cnntext or must find a 

synonym or an antonym of the wnrd tn understand the meaning of these words. Let 
V3, see what a reader does when reading unfamiliar words in Amharic • 

... 
4.1. fr.ference 

A student who r'lads an Amharic text comes across unfamiliar words and can 

use the context as a source of the . meaning of the word. That is, he deduces the 

meaoirg of the word from the context. Sometimes, he uses synonyms or antonyms t~ 
help him understand the meaning. For instance, 1n the f~ll~wing text the student 

has rna~¥ reading clues which he ~nuld employ e~ com~pehend the text. 

/w~ru m,;,gabit nf.bbbfr. qt.nun gan bE--
t"k:!> 1<.31 'alR.staw.,s twa m. ba~a y£sarn..':1ntu 
t agama1\ g £ d {. rna s Cl len C bE r r e. bu t w €- Y c m hamus m € h .- n tall (, b E. t. bfj! l?. rat lay 1 t m a sa 

w f, d ~ l: ete s '" g[. ba ~'al 'i. beten kal£.w E t ~ rowa 
q", < a ~ babwat lag € l\ £,hu. k~ h;,y,::; wI; t ktfa t <: M n ~g'E, r.,~ Ye m" mEn Sl:.W. I ayntt I ayd ~ II 'C. hum 
hE.m<; ~ (. n£i'>fla nur0 1 £mcrkat Y £ m" ~rll n to n. k'ii;m1yarf,k ul\<lm y!'-haY.Jw~t e folagoto~ 

andu nbal E. bete f t g t ga ta n £ hh'i.r. :, £ tel S ya m 
k£sara wave wE.d£ tete s3g<.ba yt,b'E,ga muql:. t 
y ~ I and end gize bel addis I a:' ba lay Yc mmi-
w~rdw harJr kafuM yes"?, ~n3q n"hhtr. 
YEhudade lQk Wf,~o yo~t..~~ qcw. !'£7.ihu 
hullu lay Y t. >l~W eta ru fasika y£ s :a!lc 
darn"no siqo¥\,. i'I va h l~ne' tali',) b £,Cl S l 

fit 
n[,bb€r/ 
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A student whn is ~~te unfamiliar with the w~rd /ythudade/ 'fasting season' can us", clues to infer its meaning. F"r instance /nu;gabit/'the mnnth of March' i~ the month when the fasting seasnn starts. Another /yebega rnuqet/ 'hot temp-erature'. This represents the intense hea>!', of this se .~son. One thing is imp-ortant t~ note. All these words may net he synon~~us to the word but they create an atmosphere where~y this word ~ecomeb clear. 
Furthermore, a student in an attempt to understand the relationship h~tween the p3.rta of a text pays attention to w')rda which support each other to make an idea~clear. This writer for instance, has used words which reinforce one another to make an idea clear. These words are divided into two groups the one groU? which explains what the character appreciates. The oth .. r group explains what bhe character hates. (dislikes) 

likes I' 

i 
/f E. gS g 3 tal / fasika/ 

! 
/darnano/ /qa z~~ / dislikes 

/harurj jy~kak w ... t/ 
Nuttal says that "although sometimes words with several meanings are difficult, they are helpful f~r the student to infer their meanings in different c<>ntexts" (77:1982). A student is extrerrely assisted ~y recognizing equivalent or synonymous wnrds as they give clu'ls t" the understanding of unfamiliar W'lrds. And these clues are r endered with the help of different devices (This text is extracted from 'f \:: d ~Y Sf:. t 'A'u ')"",-t- ) 



-55-

4 . 

Exp)l;RIffiED TEXT , 
lJ' d ~g-;,sum k "- nvc Et bf.Q."'-I' ••• 

,~godLlcy"l!:m s"t;>l c~g~r"an . 
b .l1;.)ntgJrdl: H.zih m;.w ~nde/ .­
s .)r+gudu 'al.l'huna m!.! ~ r~biyaJ 
n n~t ... Q.e k ... t .. l .. q ~.b;;~r (s£bo 
nr g-..b)'!e •••••• d / 

4.1.1.1. 

~ 

~b.r 

dur/ 

, 

~XPLANATION DEVICE EQUIVALENCE USED 

yebdr s~bo parenthesis 

A stUdent r ead- -1g Amharic text attend to certain relations between the words and the context in which these words are found And, he comprehends the text if he can identify contrast of words as clues to the meaning of othe~ words • He can get the meaning , of a word if it is the cause of something in the text • And, a word is meaningful to him if it describes or i s part of the description of the effect of something , As aresult, he becomes sensitive to these relations and can predict what the conoequence Vlill be. Furthermore, a reader may identify an obj ect when the word is use d to describe an object whose purpose is described in the t ext. Moreover a student may also at tend to wordo which explain gene~al or specific concepts and ideas • And these are very important to the understanding of a text. ~he following text ( adapted from Y drs t 'A b n t/ 

I 
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More ove r, a student may a lso attend to wor ds which expl a in genera l or specific cnncepts, and ideas . And these are very important 
to the unde rs a nding of a text. The folll)wing text adapted fr"lm / Y~daras~t ' A~bdn~t / can be analysed a ccordingly. 

/ set."o doro s f r ta t Ez 'C.galbt a sal~tunari yt.'" gaziabaher 

Slro 'and lk €.dEkt.c, • yan"n btl ~tLw Clgaral),,<wiln ta~ <)b~w 
y£mincta gize sidf~s bal~be t t [ma in ~ n.g3da n~na kalgaw 
toui'a k i mEdfbu ;,n;,ta rufa lUl a l'C.w. tlmarim" ayhonn .. m ' .. nant 
hull E- t nac.~hunnna kalgaw mf:-tu'iifat 'al(bac hu 'aL.w. VI",diyaw~m bal E-be t bayn<lr '"n~g~da kElIl»n yadaral " yah.)n 
btm~s~lf k3rak~r lay salu baltbet g~b~r w ha VI taco b h ala t mari moncm bihon balo ~~k s~lal'C. ' a~tnt£~ 
kemEd£b tenna. bal&bet~m t ~ari 'dnbi bdl th k~mEdEb k~tsrrnah ' and~ qEb~a lam 'al~6~ nna labds h n ' n dat b law 

s t m ta b€zih m~d~biya ' aq~m~sat bJlo loga l&m; ~ S~~EW. 
bal'<.bet btcmstac gize hulum tE-n .. tT.w qoyJat • l " z"w<-.t.:Jru 

• ' 3 n~ g3da bEmE~a qu~~r lq~mldf.b nEb l r.lnna Yl'mitoU'iu YEm "d£bu bal"'a m~s~l-at bayt "Vlaru 'cldaysuna ' '')satun 
' adafana 'd y tmUtmf;l£/$ dorowan k£n~mrr~q"'a ;akomEkom~C<\w 
mag~bu siyaloq ' oqawan 'an~sta l£m~nata t'C.sU1tld~ta ' bi'tdmq a t~y zuri! ' erE! getaw yalU'at lam m~ta/)! 'dya!£ 
biyaz VI m£dtbiya hul'C.t gize l£m~t~tat. . . lEsoi)satam way yan~q~w way Ydw£daqsw . ' andak.lndf 

y'C.t(n&fEgE-W s f-w bEJn£l a dorowan bLl to hede . (refer tv the table fo r the ana lysis of the relationsl. 
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a stick with 
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6 ~,<:sd s .. tam . 
'Way yan<Jq~w 
way YdVlEd~q~u 

~ 
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4.1.1.2. Inference through th~ understanding of word formation. 

The understanding of wilrd forml;i~n and d~rivation is very important fer 
meaningful reading. To make reading meaningful although I an exhaustive list ~f 
prefixes and suffixes would be impossihle for a student, a student should know 
the prefixes and suffixes which are frequently used in their reading. And, 
the understandint; of these prefixes and suffixes is an '1xcellent means of dealing 
with unfamiliar lexical items. Moreover, an Amharic reader would be at a loss ">( 
without the understanding of affixes as Amharic is rich in affixes. That is, 
he must be able to discriminate the root of a word from the affix. It is uhen 
that he understands the invented word constructed as a result of the affix 
added t,., it. This is bes t dewloped wtum3a student practices to infer the :'l 
meanings of words in which the newly acquired form is cc.mhined with familial' 
affixes and bases. In Amharic reading, a student must b ow not only the meaning 
of a root and an affix but alaI' the rattern of compound w;-rds as well as the 
way thes", ratterro are combined. 

In AmhariC, negation, the auxiliary, person gender, number are marked by 
prefixing or suffixing the verb in the sentence, For :ifll::tence negation is 
rnarked by a prefix /al-/ and a suffjx /-1. The suffix /..;n/ is later deleted 
if the verb is subordinate. The auxiliary in Amharic is composal of t'3nse 
aspect and model. Tense is eXllresssd by the perfective - which exprssses a 
completed action For example; /~t hed~ (pepf) IHe went in the morning I • 
According to Leslau the perfect aspect most of the time expresses past-tense, 
and the imperfective- expresses a present or future action; (page 64: 1967) 
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f"r example ly~mtta1/'he comes, he will COllIS or he is coming, /lim ha n w/ 
• 

the wD.l come or he is going to come' ~l1el: in Amharic 'model' shows pr~bab­ility or uncertainty of an action which is going to take place, whi~h wo,ud have .taken place, or which has taken place ego 1'S(t,/saf G'f1'C.!lcn I' he may write.' L L(O '" 't. t; en /1011f'., 'he would have come' I Ip 1\\l'.f '1) hen If;j f]C?(It I I 'he may come', /ffl'f.J ~4c tPilCf-t,Pho/)Ct{ I' having come, 'he maybe present' Tense in Amharic, indicates the time of the action of a ve~b whether it is past or non past, 

In Amharic negation is totally indicated in the verb. Negatives in Amharic occur as prefixes before imperatives and Jussives; for example latt~ >: d/, 'don't take' / 'anrr?'ws o"d/ 'Let us not take.' The negative form­ation includes only the prefixes lall-/, latt--/ /ayy-/ /ann-/ with the basic form of the verb suffixed by I-ro/. For example I'allm tarrv" r, !don't corrP-' 'I am n~t coming' I'ayyhedurrv' 'They are not going', The negative form for the verb to be is I ayd 1. 11-ro/ 

Similary, when we consider the ver~ ste!;1S of Amharic we observe that it has different vqrb stems. One of these stems is the ~asic stem, I~ ' might actually exist in the language or it might be a constructed form, HaUu wr.ttes : The basic stem is characterized by the absence of any element of augmentation either internally by reduplicati~ one of the root consonants or externally by prefixing a stem deriving element cr b"t..'1h (11: 1963) 
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The basic stem is, therefore, the verh form that does not have any pr9fixes. 
For instance IWf-SSEd<i.1 Ihe took' (transitive) is the derivation of a It£-I 
stem I t£.w£.ss(.d£/' he was taken' - Mostly a stem prefix d09s not change 
the tense and gender but changes the word class. 

In order t.., analY3e v/hich verb takes vihat prefi1l: or suffix, it is essent­
ial that we observe th" grnups into which Amharic verbs fall. Hailu Fulas 
divides Amharic veres into the following four groups. 

Group one ~rhs are composed of three class9s. Namely, class A consists 
of ~rbs such as lSf:bb~n:1 'bre>ke.!he.' Class n consists of verbs such as 
If£ll£. gEl lwanted'. Class C c<>nsists of verbs such as/'ballE gd 'misbehaved.' 
Two other classes which fall into this class are the hi-radicals (verbs composed 
of two radicals); for example Ibflla/' ate he l IgEcl£ / ! humped!. 

Group two consists of verbs whose third radical is germinated. One class 
of £roup 2 has four radicals, And this class has two types, for example, a 
~rb such as Imfnf ZZ( r[ I 'changed money in low-value coins', and / e: I 
tmixeoi! are type one and type two respectively. The second class consists 
of tri_radicals vih~se final consonant is germinated and tre final radical is 
followed by /-a/ ; for exam?le Ib£r£ttal ' got stronger.' This class has two 
types. Type one is represented by I ~fiHa/ 'looked feeble t and type tw~ is 
rendered as a derived stem, It cannot be rendered as a basic stem; for example 
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Gr'lUp three consists ;,f bi-radical ver~s whose consOl'llmts are not ~erminated in their root form. There are three clAsses undp.r this grnup. Class one is represented by IsafE./'wrote', class tw(> is reprp.sented by l'lnim 1 'stood up', class three representp.d hy 1'5,t.£ 1 's:lld'. 
Group four consists of quinquiradicals and those verbs having more than five radicals. "In this group vp.rbs do not ha;ve basic stem forms. Their "asi~ forms are theoretical constructs" (Hailu Fulas : 11: 1963). Thatii9, without the prefix attached to them, they don't exist as such in the language; ego the word Iz£galj},f. 1 dop.s not '3xist in the language, but only when an affix is adde-i to it. As a result, a studp.nt should !:>e ahlp. to identify such forms. More-over, reduplication occurs only with thos9 verbs which have a germinated con-sonant; fAr example 1m 1. ~~al 'came' 11ik1:~ 'came many times' and vp.rbs which are not "gominated in the perfect; In these ver"s only the first consnnant is r'3duplicated; for examole l~afEI 'wrote', l~a~af[1 'wrote many times' A reader pays attention also to this distinction. 

The It£t" r'3duplicatp.d stem 1 ~r t~t ;:-adi~;l I ' a-I verbs such as 1 'aWE q'l£.1 
- - ~ - ' ,._ ... 'knew', It£waw£ q'1€ I ' int:5oduced to' is the same as the Itf+r'3duplicated stell¥' of an..thervverh of the same class in the rerfect; for example ItEkkE.l ~ I ';lianted' - It~kakkf;lE ." ' planted at many places 'or 'planted for a Innger tire' , ~ i!l:t; thp. resp.arch'3r has briefly introduced the four groups of verbs and their s ;'groups. Moreover, a reader attend to anoth .. r grOUD of verbs which con-sist nf tw~ components. Hailu writes 'composite verhs ref9r t~ a series of verbs with tw." components each" (11 : 1963). One of the components is never affixed 



for person, number or aspect _ it i'3 always fixed. The second component is 
either lal'i I or 'adErrE g Eo I. And it is always conjugated; fnr '3xample, li:aml al'£ I ' he kept qui~t.' 

Furth'3rmor'3, a re~der is also aware that the first comp~nent can be primitive 
"r d'3rivative. When it is primitive it is not derived from another verb; for 
example Iq~s'a11~ I'she slowed down! An~, when it is a derivative, it is derived 
from an existing verb; for example lsab~r !al£1 !~roke-'from the verb 
IS£bb£ re;. I 'proke!, 

In the above paragraphs the researcher has briefly discussed the general 
characteristics ~f the verbs in Amharic. And, the researcher will briefly 
discuss the derivation Qf nominals from verbs, 
4.1.1.2.0, Derviation of Nnminals from V'3rbs. 

In Amhar ic th'3re are different nominal patterns. One of these patterns is 
the verbal noun. The verb~l noun can be rendered in the form of 1m sb r, m g d 1/ 'to break' and 'to kill' r FJspective1y. The follOWing classification is done 
according to Hailu Fulas's derived nominal patterns. 

4.1.1.2.1. Nominal ;.attern I~sl"""· 

It is the most produ;::tive pattern. According to Hailu 
'The ver'c>al noun is the most productive pattern in the sense thtt it is aptomaoically derivable from all occuring stems in the lang~e (11 : 196 ) 
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And , the main characteristic of a verbal noun is the pref i x/ rrIf.-/ Generally , the verbal noun when der i ved from the /t~-stem/ i s ass i mil a t ed to the verb just preceeding it; for exampl e /~fEl~ge/ ' is wante~ ' .The verbal noun i s r ender ed a s /mEf~leg/ . The/ m -/ prefix is attributed to the gemi na t ed first r adical. Similarl y , the verbal noun form the Ita- stem/ ; eg ,/tamrnEnt/ ' trus t ed ' . Moreover , the verba l form is r eder ed a s /~tam~/. as a rul e , t he initi a l r adical is gemi na t ed . Mor eover , those whose l ast r adical is gemina ted in the perfec t r ender thei r verbal noun form by t aking the suffix/-tl; for exampl e , / bElla / ' a t e he ' i s render ed a s /~blat/ ' to eat' . And , the r eader i s al so aware of the distiction be twe en t he v erbal noun formed from the / a - st em/ and t h e verbal noun derived f r om the basic- stem; for example/~lb&sl 'to dress one sel f ' - and /~bE s/ ' to dress s omeone el se ' ; the distiction lie s be tween the vowel of the ba sic st em/-~-/ and the/ a-stem/ Furthermore , a r eader , att end to the V '"', - ,,~ . . . ' "~ ' .., .,.,'1 derived trom the r edupliea t e d- stem abbreviat ed as(re- stem). It is r ender ed by the r eduplication of t he penul timat e r adical . 

GROUP RE- DUPLICaTED STEM M +RED-STEM Is' bb~rE ~/scba bb~r£/ / btlla / -/~llala/ 
(m~s~babo£rl 
/ m'Ebtiala t/ 1 /q~r(./ -/qf.rarre / / mf.qf..rar£ t/ 

/llItniZE~1 -:/~ntZaZzEnl / nrc.lnCm zazf..r/ /b~rf.tta/ -/btrtta tta / /~btrJ tatat/ 
2 /sdE~i:/- / st laatE/ / m( SclE cac~ t/ 

I~af~/ -/~a~aftl (~f?af .1 3 / §wamE/- 7§waSwam6/ / mEswa§wam/ / h ~1/ - i!a§a 1.1./ /mdia~e:~/ 
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Moreover, a r eader attend to the distinction be tween the pa t of /tt+ eeduplicated/ form and the /reduplica t ed stem/. They, both a r e the same from the surface exc ept tha t the /t-/ i s a s s imila t ed 

• 

to the first radical and, as a r esult, the first r adical is geminated; for example ,/t~s(babb~r~ /-'broken into pie ces ' be comes /mfsEbabtr/ 'breaking into pie ces.' 

Similarly, the / a+reduplica t ed stem/ ha s the s ame pattern a s tha t of the r e-stem except that the vowel after the prefix /m/ is / a-/ instead of /-~-/I for example , /' al~qaqq~s€ /- 'weeped contin­ously', be<rome s /maliqaq~s / 'to weep'. Ther efore , the . . ·rerbul noun form in Amharic is similar to the English gerund or infinitive verb ~orm. And, the verbal noun a s it has been observed i s derivable f r vn all existing verb s t ems . A verbal noun also r ef ers to inanimate objects in such a s /m~brat/ 'light f rom /berra/. 'lighted! 4.1.1. " .2. NOminal Pa ttern ImEs~btr~Yal • 
The nominal pa tt ern that is used to designate something as an instrument is r ender ed by suffixing /-ya/. This pa ttern is called a s instrumental. The verbal /mEs3bir I 'breaking' become s /m~s~b~rYa/ 'device used in the breaking of something', It is derivable from an existing verb; and, it can als o r ef er to pla ce s which are used as a means to do something; for example ; /m~w~diq / 

"In all the classe s and s t ems , i f the. l ast r adical of the verb is a denta l sibilant or /1/ it is pa l a te.lized in the instrumental pa ttern." (Hailu Fulas : 29 : 67) : for exrunple /wtrtdE/' come dovrn' -/mt~r~al , a device or a means through or by which s ome thing can come down. 



I 

\ 

A reader pays attentinn t"; biradicals such as If E.. ~?'<-I 'ground-he
'

, 

I s ~ rna I 'h'lard -he I whose final vowels are 1- £1 and l-al and whose verhal 

noun fnrms are 1m ~ fl5 £: tl and ImE. sfll"lt/. The verbal forms are delet'9d and 

I-yal or l-al after II rclat,.J.iz'9d sound takeJ t '"eir pl'lce (ihid 30 : 67) 

Therefnr'9, they are rendered as Im£ fd~~"(l I 'ginder', 1m£: s~mi Y(I,. I 'hearing-

aid' 

4.1.l.2.3 .Nominal Patte:'n /assi: babb£r/ 

This pattern i~ derivaLle frnm verb stems basic ~r d'lrived. The verbs are 

derived by pref:!.x:ing t ae cOn5rmant la-I and gominatins the first radical of 

the verb; for example; 

Group 1 triradical verbs; 1'1f.. rr '£ b £: I 'approached' -/a(','1.'i'rar Ii.. b I 

'an approach I 

1\ 1\ biradical verbs; Ib £ 11a" 'ate' - / ahbt lal I 'eating flI"Inner' 

\I 1\ biradical verL; 19€H£ I 'sold,' la'!,~E.taV ' sales procedure' 

Group 3- quadri radicals; I d<.bal £ Id' mix~d' - I 'add ~ r E lal 1:. oj 

'way of m:!.x:ing' 

quadri radicals; 1m£. r, m £ r £. I 'examined' larrm~amErl 'way of examination' 

" Diradicals; I~af~ I 'wrr>te' , I 'a~~a~afl 'style of writil16! 
" 1\ 

\I 1\ \I I c,am £ I - 's tpod up' - /a'1qwar;warrv" 1'''3 ture' 

4.1.2.1.. Nominal p>ttern Is'>'ba h~ 0 r / 

A reader attend to this nominal patt'lrn that it, is derivable from tri-

radicals, biradicals, and quadriradicals f~r example 

tri-radicals; Ihmm~d€. 1 'got used'- I lht21 ma 'rractice l>iradic1lls-; 

If f-Mf- / - 'destroyed' - /foga~aotl 'distraction' '1uadri-radicals ~ I mts;;. kk(.r£ I 

'hear witness! -/masokk 0 rl - 'witness' 

It +reduplicated sterrv' -It£: n g,,~rE 1- 'talked with sOITl'9hndv al:lout something -

ln4>gagga r/ - 'speedb~' 
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4.1.1.1.5. Nominal Pattern /s~bari/ • 

This nominal pattern is the most productive pattern next to the 

verbal and the instrumental. The reader pays attention to environments 

where the last radical is not sibilant and dental; for example, 

/ft;l.l~g" / 'wanted' - /fi,llagi/ 'seeker'. He understands tha t when 

the last radical is dental, sibilant or/II the last radical is 

palatalazed; /IEbfst 'dressed'- /l~ba~/ 'dresser'. He at tend to bi-

radicals whose last radical is palatalized; fo~ example, /gezza/ ' 

bought', /~"z.i/ 'buyer'. And, he attend to verbs V1hose second pinul 

-timate radical is geminated and the vowel/at after the pinuJtimate 

radical./sc:bl:E.I'E;/ 'brolce ,- /st:bari/ 'breaker'. Therefore, in Jlmharic 

the different groups of verbs are designated as follows' 

Group 1 tri-radicals /stbb£r4/ 'broke' /s~bari/ 'breaker'. 

bi-radicals /Sfma/ 'heard' /S[mi/ 'communicator' 

/ltYEI 'identified' /l~yi/ 'identifier'. 

Group2 Quadri-radical /~ball~q£/'m:ixed' /d~balaqi
/ 'mixer'l 

tri-radical /b~;Nltta/ 'strenghtened' /ber~i/'characterized 

by strenght'. 

Group) Bi-radicals /~t~¥E/ 'sold' /~ya~i/ 'seller'. 

The stem is the same as the participle of the basic stem. Only the 

prefix /~-/ is prefixed. Hence, quadri-radicals, tri-radicals and 

bi-radicals are rendered as/d~ballfq€/'mixed_'-/~d\ba
laqi/'was mixed' 

/Sil'6i/ ' gets bored easily '- /tlsl>l~i/ 'was getting boring', and 

stmi/ 'hearer' - /ttsvni/ 'beli evabl e '. 
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Furthermore, a student is aware that the participle from the 

/'~ q-stem/ of type C group 1 verbs and the partciple of the as-stem 

of group 2 and 3 verb is the Rame as their basic stem. 
-- - . ----

Group 1 tri-radical \Part:cc:cpie fOb "'8:1.".So;) \~artciple as-stem ) 

Type C I~~raqi/'some one who Ii, as,.l mf.raqil 'someone 
blesses' 'who lets another t< 

blessed' 

bi-radical Itq~i/ 'absent' ,I 'asqtri/-' someone 
who cause s abs e ·• ~e I 

Group 2 ~rarticiplG form basic,s., Participle/as-stem! 

quadri·-radicaJ /mlr,n .... zo.r:.!' some"ne whn I /. aSIlll'nzari/ ~ someonE 
chenges in l rw-valu· .. . who is in charge OJ 

. coina' 

. ___ 1 
changing money in 

-- . 
l ow value coins' 

~roup 3 Bi-radicals I /1[,kil : ,.'ne wh0 ',akes I· 'asJ .. ki/ 'one who if 

measurement' responsible. for thE 
measurement! 

I , - -

The student who does not face a problem when comes acr0SS verbs 

such as: 

~ 

Group 1- tri-radicals- /7.~Radd~h~ / 'cursAd' - /t~sadabi/ 'he who curses' 

On this account the student understands that the participle from 

the t(+ stem has identical form:c w:i.ththe participJ.e from the t .. stem 

group two verbs. 



- ('0 

Grou!' 1 hiradicals It£.wE.qqal 'crushed' ; It~wE..qil 'he who is crushed 

" Itlfa~t/'burnt' - Itlfa'4,i/ 'something which is very h"tt 

GrOUI' 2 

1uadriradicals ItEmE mig : q I 'rediculed' 

It £ m '<- n9.~¢'aqi I 'one who redicules' • 

triradical It~"~rattal 'got stro!1l1'er'. It£. b(ra~i/ 'one who gets 

stronger .' 

4.1.1.2.6. ffomina1 Pattern Is E bE. ra! 

The student is aware that this pattern i~ generated by all tyyes of group 

one verbs, and some gi'oup 2 type ver),s. 

GrouI' 1; s€ bb I: r ~ I>'roke! - I s<i.. b€ ral 'breaking! 

1ft lH .. g f. I !wanted', I f.)ll€. gal I search' 

IgallE- b£1 !gallol'.ed! - Ig~l[ba I 'galloping! 

for class AI ~, and C respecti~ly. 

Group 2 tv-;>e 1, for example 19[1E.bb£.t£/!turned up side-down.' Igolb£tal 

! I 
over throwing. 

4.1.1.2.7. N-minal nattern Isab>,are! 

This ncminal is not so productive. A reader is conscious that it is 

derivable fr()m a small group 1 and gr~up 2 verh3; for example, 1m ss 1 I' 

'he used a .PrC'~rb! - I 'massalel 'proverb'; Is €.l s ~~("nc:1 - !developed' 

I salaHanel !develorment.' f~.r groU? 1 and gr"u)'l 2 respectively. If:: 13 to be 



",bserved that the lSemirJat-od penultimate ""di ca] 1.9 retal.red in th"l ba~ic 

and the derived p9.ttern and the final v A we1 I-EI is dr"pped hy replacing l-el 

4.1.1.2.13 Nominal rattern Is a b~' 

In addition, a reader attend to the fact that only a few verbs produce this 

""mina1 )l"tt"lrn. According to Hailu Fu1es "This list is exhaustive. Only the 

triradica1 and the biradica1 pg.tterns can d"lrive this pattern" (71: 1967) For 

instance, I g'i.rr E- f <:. I ! tortured r - I gorf'f~ !torture.! 1~t.rrE.g€. I !cleaned!-

/?rgya I 'cleansing!, Igabb£,!£ I !invited! - Igcro'fa/ !invitation' , 

1t-1O'lQ€s E. I !winked! - Ita q3~a I !wink!, and Igt ffa/- 'pushed! Igafya/­

!pushing!, Iw£gga/'pierced l'Iith a sword - Iwagyal !war'; Ig mma/- !snatched!­

Iqarrunyal - !snatching!. 

/50 Qa,- J' 
4.1.1.2.9 N"mina1 Pateern ~, ' 

The reader is also ;'ware that only few verbs generate this pattern. Verbs 

such as Is !Od~bbt.1 !cursed! - Isad<l'J1 !eW'se!, 1~-t.T"'- mmt:. I !assisted­

It4¥la ny'- 'assistance! or 'profit' I mf.s'C., li£ / 'resembled! /m3s 0 11 

'statue, It£,q£ss £. I 'quoted! - I~aq;.) s I !1.u!ltation!, /l~q<.mmS I 'Sorted 

out! - / l;3q a ny' ! sorted!, I !al<:.mm£ I !dreamed! - /hiHny' !dream) and 

I gufal - ! pushed! / ga fl ! torment' , I ~bbal - !went in! - I ga bl 'goal' 

It~ mmal !got thirst! - Itc ny' !thirst!. . . 



4.1.1.2.10. Nomim1 l'attern /si)hrat/ 

This n')minal pattern is derivable from the first three gr"u;;S, namely 

gr"U? 1, 2 and 3. 

Group 1 tri=dicals / ktbEdd£ / ' got heavier' - / kilhd€.t / 'weightb 

Grollp 1 hi-radicals /t~ffa/ 'l"st'- /t.lfat/ 'loss' or 'casualty.' 

" " "/m~ss S /becarredark
'-/mo~dt/ 'evening'. 

Group 2 tri-radical ; / h>.r'<., tta/ - got stronger - /hartat/ 'strength.' 

4.1.3,(\, NOMINALIZING MORP~MSS 

So far) the research~r has briefly presented how nomina1s are derived 

fr~m verbs; and will proceed with the discussion of ncminalizing mcrphemes. 

That is, a discussion of the suffixes or morpherres would help us to knew how and 

what types of suffixes the reader makes use of and attend to when he reads. 

These "aminal suifixes very essential in changing verhs from one word 

class into another. Nominalizing morPhelll"!s der i ve nomina Is from other mnminals. 

"The deriving nominal may be" '(1rimitive '- 'a nominal which does not have an 

underlying verb stem from which it is derived; egT/gcrEbet/ 'neighbor' 

~bot?> nna/ 'neighh~ring' - /gur,:>" t rinran S t/ 'neighhorhood.'" (Hailu Fulas 

7? : 1967). Moreover, it is ohserved that the nominalization "f w"rds shows 

us that every nominal i~ derived from a verb. eg /s~ara/- 'a broken one' 

from/s£bh~rE / 'he broke ', And,this deriveo /s£baranr><-t/ 'the fact of being 

broken.' 

Aryother kind of nominalization is compounding. This nominalization is 

very productive. It has multi"le suffixeo which can be affixed to words 

to change their rreanings, The researcher, lroowever, will trea t the nomina1-

izing morphemes first. 
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4.1.1.2.1. Norninalizer/-qnn&t/ 

This morpheme is very productive. It can be suffixed to a nominal, 

a verb etc; for example/bet/ 'housc '- /betanntt / 'the fact of being a 

house'. It is also suffixed to words which end in consonants and 

vowels. Nomine~s that end in /~ when /-~nntt / is suffixed either 

I-at of the morpheme is retained or in some environments the final 

/-a/ of the norninals is retained and I-at is dropped; for exampl e, 

/lela/ -'theif' -/lebannLt/ 'the fac t of being a theif' .And in some 

cases the retention of the l ast vowel I-at is obligatory; for 

example, /sebara/ 'broken one'-/ sfbarannit/ ,'the fact of being broken' 

Moreover, when it is suffixed to other vowels other than those discuss -

ed above the /-a! is dropped, for example,/bEq~lo/ 'mule'-

/bEqalonn~t/ 'the fact of being a mule'. 

4. 1.1.2.2. Nominalizer /-~a/ • 

This nominalizer has two allomorphs • However, they are not in 

free variation. This nominalizer is suffixed to a set of abstract and 

concrete nouns ending in a consonant; and /-tEnaa/ is suffixed to 

another set of concrete nouns which end in vowelsj and to some 

type 1 verbs of group 1.For example, nouns ending in consonanta 

/nWitr/ 'case ' - /nLg,.r£I!&/ 'scoundrel ', /g;amb/ 'wall' - / g .. mbdl}{a/ 

'mason. Nouns which end in vowels/-at drop the vowel/-at. When /- nna/ 

is suffixed to them; eg ,/gurra/' boasting' - /gu~~a/ 'boaster' 

/zamata/ -'silence ', - /~mm~tEnna/, 'quie t ". And , when /-~nna/ is 

suffixed to nouns ending in any other vowel/-E/ of /-~~a/ is 

dropped; eg ./l~qso/-'mourning-!l~q.s
onna/'mourncrs'. 
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Furthermore, nominalizers /-tc..l1na/ and /-ttsXlfa/ are in free variation if the 

nouns end in consonants; eg, /mahbS r/ 'an assc,~iation' - mahbE-rE..tE.X&, a 

member of a n association; and if the ward t" be n"minalized ends in vowel/ ...... / 

then / -ts nfJa/ is simply added; ego /scrra/ 'worked' - /sf.rr3.~i.XM/ 'worker'. 

4 .1 .1.3.3. Nnminaliz~r I-tal 

It nominalizes composite V'lrbs and oth~r few words which occur as o>,·jects 

of the verb / 'alS / 'said'. Com;>osite verhs are of two kinds. TIiradicals 

and triradicals. To derive a nominal from a biradical / - tal is suffixed; for 

example /:?amm alZ/ - /~mmata/ 'silence', And to d~rive a nominal from a 

tri-radical vowel /-" -/ and I-tal is suffixed; eg /'az£nn'al / 'got sad' 

-/azEneta/ 'sympathy'. ;;iradicals + t(.n + prefix /hn9a9a/ - 'shouted' -

/~a~ata/ 'shout' 'tunnult'. 

Grour one bi-radicals /Sf;.mr.,a/ 'heard' - /samota / 'warning' group-three 

hiradicals /hon,; I 'became '- /humeta/ 'condition.' Type A hiradicals whose 

initial radical is / r-/ such a~ /r:.£bba/ - ' r eproduced' jJ:, rbata/ reproduction. 

Finite forms such as /yoqo r/- 'forgive' /YJqarta/ 'for giveness.' Triradicals 

which fo,-m I-tal nominal for example, /godd~_df_/ 'f"rced' - /;;3ddeta/ 'obligation' 

Verbs which occur as direct objects of a ver"; ego /~8Si 'alS /'agreed' -

I accepted' /2>ssita/ _ 'acceptance _, And, there are two kinds wh:ose group is not 

clear. They have bases, ego /w~l/ 'a'7'eement' - /w,~lsta/ 'favor' ~here are, 

als " , some which d r ; not have a ""se /90 m" ~ a mta/, 'rumor' /kor€-bta/ 'a high 

land.' 
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4.1.1.2.4. Nominalizer /-i~a/. 

A name of an ethnic or national group to which /~~a/ is 

s~fixed designates either l anguage dialect or national group; 

for exa~ple, /~g~/ ' a name of an ethnic'/ tugr8/, /tug~rQ~/ 

' a language' 

Interrogatives to which /-?;/[ma/ is suffixed are /man/ 'who' 

/yet/ 'where' , / ffidn/ 'what ' - and are rendered as /mon~~a/, 

/maMMa/ , /yei;()Ma/ respedi vely. 

4.1.1.2.5. Nominalizer /-,)nna/ • 

The three radical verbs to which /-ZJnna/ is suffixed , the 

middle radical becomes intervocalic. Then, when/~)nna/ is suffixed, 

its first vowel is dropped; for exampl e ,/s\';lls;f / 'lazy' - /~~f;jnna/ 

'laziness'. Four radical verbs to which/-Jnna/ is sufi'ixed are of 

two kinds ; those in which there is no vowel between the second 

and the third consonants. These are tho tri-radicals of which the 

middle one is geminated and the quadri-radicals which ccnsist 

four different radicals; for exampl e , /&)ma~lle/ 'old man or 

woman' /~mag3Ianna/ 'oldage ' . Bi-radicals to which I-annal can 

b e suffixed are /liq/ -'oducated'- /liq~nna/' excellence ' 

The /~una/ can be suffixed to /' aroge/ 'old ' /'or~nna/ 

'old age '. Tho abstract noun /'dr~¢nna/ is formed according to 

the vowel harmony rule given '",--. changes the/g/ in /' aroge/ to 

/~/. However, the verb from which /' aroge / ' used' or 'old' is 

derived is /'art~gE/. The initial/ a-I of /'aregg~ is a radical 
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4.1.1.3.6 . Nominalizer /-arr/ 

This is suff~ed to nouns only. If a noun ends in1a consonant the nominal­

izes /-am/ is snffixed to it; for emmple, /habt/ - 'we. th' /hahtam/ 'wealthy.' 

/hod/ ' belly' - /hodarrv' ' big bellied. ' If the noun ends in a v~wel, the 

vowel changes when it is suffixed to th"l nominalizer /-arrv' for example ; /f3re/ 

'furit ' 's eed ', /f,~ ryarrv' - full of or capalole of giving f~'1.it. ' 

4.1 .1.3.7 Nominalizer / - e/ 

This nominaliz~r / - ammna/ is suffixed to concrete nouns ~nly. (Hailu 

Fulas : lD": 1<jf-7) The nominal so formed is an adjective . /d:qngay/ ' stone~ 

/ddngaya) JIna/ ' stony '. It designates "capacity for" and is used to show re­

semblance" {.1lli!;! : 108 : 1963). The suffix when added to a nominal such as 

/d~ngayamma/ 'refers to the potential that something has ; and it designates the 

likeness of a c~rta in characteristic; for example /~ynammna/ 'that resembles 

the color of grapes, 

4.1.1.3 . 8. Nominalizer /-8 / 

I t is suffixed to a limited numper of nouns. It is suffixed to the names 

of some places within the confines of~thiopia. The nominal designates the 

place of the person. And the vcwel /n/ becomes / -yye/ ; for example , /wello/ -

' name " f a n Administra tive Region in Northern Ethiopia ' , /Welloye/' some one 

f r om we llo.' It als? indicates profession and char acter or a n ethnic group 

/gurr e/ , /gond' rei for some'lne from ' gurage ' , and fr0m ' gcmdar ' respectively. 

4.1.1.3.9 N0minalizer /0& 

This nominalizer changes the meanip~ cf a wor d without changing the basic 

form ; f0r example /~::Jb/ 'hyena ' - /-g~;"c (>/ ' one who ncts like a hyena .' /moillV 

'stupid' - / monno/ 'One who is stup~x1'; /~ .. mb/ 'dead' - /~O)mbo/ ' one whc, is like 

the dead ' or 'inactive '. Besides , nomirels which end in /-a/ take nominalizfr"r 
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/-'1/ ;/'ah?yya/ - 'donkey' - /,ah3YV"/ 'one who acts like the donkey.' Hailu 

Fulas suggests that 'nominals such as /qo~o/, /tamlbko/, /'l.endo/ 'beautiful', 

'worship' and 'pyth~n' respectively, don't belong to this class. It is 

suffixed to nouns that have an undesirable connotation (usually a der~atory) one. 

4.1.1.3.10 Nominalizer /-'awi/ 

Wnrds such as / etVOrY'lwi/, / h3ndawi/ are d"rived by suffixing the nominal­

izer!'awi'/which only refers to the masculine gender. A reader does understand 

that the female is forred by / -awit/ /hyopiawit/ 'a lady from /etyoria/ and 

the plural form is formed by suffixing / -awa van//,aWiJ vat/ respectively. Besides, 

a reader is aware that /modarawi/ 'which belongs to the earth' and /st.rrayawie/ 

'which beV'ngs to the sky, 'spsce' or it r"fers~t'~e color 'blue'; are .: 

with the use of this moninalizer / -aw·-/. And, other derivations of this are 

those which eXIress the quality of a person; eg: /mt:nf6sawi' / 'Spiritual.' 

4.1.1.4.41 COMPOUND - NOMINALS 

There are two tVpes of compound nominals. 

4.1.1.4.1. Those that have an N+N structure 

4.1.1.4.2. Those that have an N+V structure. 

4.1.1.4.1.1- there are two kinds of N+N structtves. The reader is aware of a 

structure such as /w£,rq-s L 'at/ as a compound structure and that they can 

..,ccur independently; fnr exampledw£rqj 'gold', and /S e,at/ ' watch' 

4.1.1.4.1. 2 - There are also c omp~und structures where one of the compounds 

ends in the v<IWel / - "/; f ell' example /betfs E. b/ 'family' or / _.>..j as in Wtnda 

gir£dj 'boy-servant'. Howeverl t~e reader understands that are N+N structure 

is not an adjective + Naun phrase, but is ref"r~' loo as a single unit. 
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4.1.1.4.1.3. M~reover, a r eader attend to nominals r~f~rring t~ cnmpounds where 

the first is rendered as th~ mesure Jf the second; for example /h.r~d qo wEt", t / 

'a glass of milk.' 

4.1.1.4.4 - Resides the r~ader pays attention to structures r endered a s 

/~ay suq/ 'tea shop.' This type of structure expresses that the first item 

is sold at the second. 

4.1.1.4.1 . 5. - Als ~ a reader atte nd to nominals desig~ting ~bject - verb r 01at­

ionships; for example / m£kina- sara/ ,' car making ' 

4.1.1.4.1. 5. - A reader is a l so aware of compounds - where a compound is matte 

up of a participle and object verb . The verb is t rans iti ve; eg . / m" ~ " h' ,f ~af1/ 

/bdr~ aqqo s€ bari/ . ' a l1l!iter', and ' glass l>reaker.' respectively. And, he pays 

attention t~ prepositional noun phrases and part iciple s derived frem intransit-

!" verbs ; for example / bE.g Q r hyagj 'a walker'. On the other hand, a nominal 

compound in which the first is a noun and the second compound is instrumental 

and is a transit ive verb. It stands as an o!>ject to the second; for example, 

/ s a:!,a mi-: qaw r '" ~:IlJ!tl/ 'someth ing t'1llt is used in the cutting of meet .' 

4 .1. 1.4.1.7 - A r eader also pays attention t~ compounds where one of the elements 

functions a s a modifier of a noth"r nominal; f ,~r eX9mple" / d~bdabbe mc~afya/ 

'writing pad' where /m,<-~afya/ is the modifi"r of d hdabbe. And, when the 

second nominal is derived fr"m an intra,nsitive verb , then the first nomina l 

becomes a preppiitional phrase. 

4.1.1.4.1.8. - Furthermorc, th~ r eader needs t o r ealize that the noun + noun 

s tructures are compound nomina s which need special attention. There is a 

compound where the first c omporont ends in / -'d ; f or exa m;:>le) / l abb€. s '-ffi/ , 
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'big hearted,' /ayyne sewwP.Jr/ 'sightless.' Also, there is a compound 

which expresses two !elations neither of which seems to he predictable; f0r 

example, /het~ Nagus//y",n<>gus bet/ 'a king's house'. /ag€rt g~g; 

/ yag '" r - ge 2 / 'go~rnor.' 

4.1.1.4.1.9. - Similarly, com~unds in which the first component is follcwed 

by the vow~l /~/ need special attention. There are tw~ type~ of these 

compounds. In the first type, both of the cnmn0unds refer to the s~me nomi~l 

/ Cl.' i-"- la q '']i-~l/ 'leaves.' /':l" rEta b3r~t/ 'metal. And this compound 

refers to concrete objects. Likewise, the r eader attend, to compounds which 

refer to the same nominals and the second means the same as thp. first,; f"r 

example / n __ l'J!a nad' / 'whitish' comp'lUnds such as 'ldgagt"red/ ' girl', and 

/w\Onda gf-rE d/ are noolinals which d0 ,1')t refer to the object. 

4.1.1.4.2. - The second kind of compo~nd nominals are composed of a n~un + 

verb; f')r example /ss-w sE;ras/- 'man' - made', / mf,g «;,rqe .... sqa1!/ 'trouble 

naker' • 

In general, the awareness of what has been discussed so f3r is essential 

to the reading of Amharic. That is, the kn~wledge of all the derivational and 

inflecti~nal affixes is very important to the understanding ~f a text. The 

f~110wing text is marked f or differ~nt affixes . (Text ada?ted from ESLCE :0 

1 'Jill) • 

hca n~w yf.,tayli:.w. nrnmln"Iiw bF,t£rara 

sa fra ni, w. 
, 

m€.h;;llu ondf;fa yf..l 

~\'C.la qc~£.l hEtfl£.yOm 'c\ste n£w. ki:r€-gagam qu~ wa~owo~ magab 1£, 

mc;qar€m YEfit'~oroc un wEdE lay ;?,rrgato h€.huwala 'agGlrocu b~a 

h <:: m e q"m m£n~€ rarat y«ca la1/ 
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In the above JlRagraph the student )'9.)'3 attention t" the f,..,Howing prefixes, 

suffixes and morphemes. Some ~f these are: 

Prefixes 

Iy E,mmi-I relative marker. 

Ih'i.. -I pre pos iti->n preceding a noun. 

I'> e- lay-I preposition and a post p0sition 

II¥.- -/ Conjunction preceding a verbal noun and is used to show purposel 

Suffhes 

I --I - third p"rson singular (masculine. 

I -oU - plural mar ker. 

I-u-I - possessive marker . 

I -n/ object marker 

I - a nnal - is a conjunction connecting two muns. 

Nominals 

ImEqoro/ - a nominal derived from the ver" I,!om 1- a biradical verh. 

1m €nt€ raratl - a nominal derived from Ite-stero/ ItLn t{;.raral which is not 

derived hecBuse there is no word as Ite r aral design\lir.g the same meaning. 

I g£d i;la- g EO d 1'.1/ - a com;:)Ound noun in which the first and the second comr­

onent stand for the same nOminalj they repr"sentc<'ancrete olcjects. 

Ir £ga/i,a ro/ - a plural form of adjectives is designated by th", reduplication 

of the penultimate radical as in I 'ar;arl I 'a~;;afarl 

A student wh~ can grou~ these suffixes and prefixes can develop his know­

ledge hy guessing other wnrds derived in the same way; fnr example,plural suffix 
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/'ag€roc~/ !:\countries' , /~g"cc/ 'children' /s!J#~"Cc/ ; and /h iw"lt<lnna mot/ life 

and 'death' lSi-Vi!) nna ~~qur/ 'red and black'. Negative ?refiXes such as 

/'ala£; mamnv', Negative j ussive / 'ayV'd<>ma/ Negativ'9 infinitive / 'alHln81mat/ . 

More <>ver, a student can guess all !Y'ssible f"lrms that are not given in 

the text. And, wh'ln he cnrr'9c.tly indentifies a w:lrd nther than .thos~ possible 

f:lrms it is t:l b'9 understood that he is choosing from all oth~r f~rms. Therefor, 

he can fill in the slot by giving its p'lssibl'l forms. 

Word Noun adjective person VClrl) 

, 
! 

\. 
t'(.mari ml';.mar mahur 1~stBnari . :: .• Jt~ mar~ 

'ad;, r e·. qL ma.d~rap- I d a rgit 'ad d ragi I .adl<:r E. g .' 

f 

I ,,,,,dol 

r £00 m ,=-rr " da t • r i. da t ra~i "1 ::-- ..... .!t 

tav a. qe m€ttEVdg i tf:yaqi t £. yaki 
! 

mG~ E V t.'l 
• " i • 

mE:1 Esc mt.mm~l>C~ sl m £la3 mtla~ mEitj£.EE 

i 

A student who comes across words derived bv affiXes can identify th'lir 

root correctly, for ins ta nc'l , 

/g£g ;c; nn c> nn € t/ rcot form /gEgonna/ • Thero' 

/ gull?£tany' root form /gulhU/ • tp"w~rr 

/yErrvniyasiz w/ " " /yaz,- / 'held' 

/hayl ~nna/ " " /haVo 1/ 'strength' 

When inf'lring, th'l student tries ~0 find the word (in the r~ing on 

S'lntences or p9ra~aphs) wheth'lr it is r ep<3at'9d anywhere else. As a result, 

he guesses its meanin~ from the context. 
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4.1.2.1. Understanding R~lations within the s~ntences. 

An awareness of the structure ( the word order) of a language is most 

helpful t~ a reader. That is, the understanding of the structure of the lang­

uage helps the stude~t to find out re13tions between the com~nent parts. 

(SOV) and other essential parts such as clauses, nhrase i and other modifiers. 

AMHARIC GR~MMATICAL STRUCTURS 

In Amharic, the order of words i~' a sentence is : subject-object-verb. 

The verb, in Amharic, can stand by itself as a Single sentence; f"lr exa~le 

I w sdacc h(lllahu/ I I will take 'rou' (pl). This long word is rendered in 

a single form because Amharic is mark9d for tense, gender, nu~~er, object etc. 

H~wever, the nominal order of the sentencc as it is indicated ahove is subject 

ooject-verb which is quite different fror, the lOng11sh language ward order. 

(Subject-Ver'o-o:'ject). for instance : 

I Abt.bL m ~ ~ "Q h af g £, zza/ (Amharic) 

subject Object 

Abebe Lought a book 

(Suoject Verb object) 

Verh 

(1<;ngl1sh 

The verb and the ~bject p0tentials are reversed in b~th languages. 

Morecver, in A~aric a sentence can consist of a subject and adverb. 

IAb E b "'. mEttal 

Abebe came 

Abebe - subject, and 1m € ~tal is a verb in the perfect. In Amharic t he direct 

object is sometimes expressed by e special suff~d element an~ 
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nf the marker depends mainly only whether the direct o~ject is determined 

or not" (Leslau, Wolf c, 66: 1967); for instance IAh h etun laf r s I. The 

marker of the determination is I -n/ with a noun occuring after definite art-

ic]~ marker I -u-I Thus Ihetun/ I the house I as a direct nhject is marked 

acc"rdingly. 

4.1.2.1. Amharic Noun Phrase 

The noun phrase in Amharic consists of a noun; and the subject is refected 

in the verb. 

m~ttal .. 
Abebe came - he 

Abe\)(; came 

The ab~ve sentence is the simplest form of the noun phra3e, There are 

syntactic categories which can occur to the left of the noun phrase, 

me ~~al 

hoy-the came he 

The boy came. 

Sentence 121 is marked for a definite article I-u/ as a suffix to the n0un ~hrase. 

The definite article always occurs at the and ~f ~djectives; for example 

131 IqE.'1:ccn-u lat' hed-e I 

I thin - t!le toy ~nt-he/ 

The thin boy went 

It als:) occurs after numerals; for example) 

141 Ihull£tu S'ltocc t ~ l'll'Iu/ 

,-• 
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In Amharic, morenver, tQe noun phrase is preceded bj an adjecti~, 

Sentence /3/ is an example of this. And, a noun phrase is also preceded hy 

nunerals. Sentence four is an example of a numeral preceding a noun . rhrase. 

4.1.2.1.1. Nnun Phrases and Relatives 

In Amh!iric we use the prefix /Yi. -/ to express relative pronouns 'who', 

'that~.'which~ arrlfor the expression of the imperfect we use /Yf.I1lIII!",l-/ or 

~rnrn.a-/ i1' the present and future . Hailu indicates that "the verb l-ears 

the prefix /Yf. -I and generally a suffix pronoun agreeing with the head noun 

which the relative clause modifies (4% ll:>69). The relative clause always shows 

agreement with the su~ject under discussion. And, it is rendered with the 

past and non past tense. The relative clause marker precedes the perfect 

regardless of the perfect, 

/tI> iYE-5E.rr,E G.f.-w SEW m~~ta/ 

rm-stole - he-it man came-he 

The man who stole came, 

The noun p~ase can ~e followed by a relative construction. 

/"//'elsa l .. ~-u y£- s £, rr f. q~-w-n ~bs millEs-s~/ 

elsa hoy-the r~tnle-he it cloth returned she 

Elsa returned the cl"th which the boy stolle. 

The ahove sentence is a comhina tion of sentences /,elsa la~s m ~ 11, _-£~/ and 

/l<>~-u 1(:) l>s s £: rr t: qE; / The dbject noun phrase nf the main sentence and 

the em.'>edded sentence are the sare. Moreover, if the relative qualifiee. is 



- 83 

preceded \>y a preposition t.hen the relative marler ~s omitted. 

/7/ /sorall€wC}n l~~S rl::sut s£rat"Mo/! demnz kafEl/ 

work~their to finish they, w~rkers wage pay. 

Pay wages to the workers who finished their work. 

When the rel~tive is the noun phrase of a prepositional phrase, the prep-

ositioll(\~be~9h!l.bged>:-tlpn}Ul .. A or / -bo/ . In Amharic these are the only 

prepositional suffixes that can take obj'lct suffixes. 

Y E - hedd t - bl,_ E t makina m E tta/ .' 
rm- went he-i~ it car-came-he 

The car i which k e blJ e de went cam'l. 

The preP-lsHional t:oject 5 uffix is infix'ld in the wrb of th~ embedded sentence. 

This infixed /..:ob-/ is used instead of /-b -/ in the 1l::-ansformations. And 

the identical noun rhrase nf the emhedded sentences /mEkinai is deleted and is 

indica ted by / -t/ on the verb of the embedded sentence. A reader has to pay 

attention also t~ an adjective that is used irr'a relative clause and that 

comes before the noun it qualifies and is placed after the relative clause. 

/9/ /Iab\i.b £ 'C ~Ebb t: \ilig.-w y ~ t £ kk £. 1 €- w-b 

ab'lbech guard-the rm-planted-h'l-it 

white flower removed-she 

Abehech removed the white flower which the guard planted. 
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4.1.2.2. The ver~ Phrase 

Every vel-b phrase has a verb. 

/v 'astanmre ....... m~ tt-a/ •• 
teacher the came-he 

The teacher came. 

In sentence /V m~tta/ is the verh phrase. The V"rh phrase contains an 

intransitive verh.. ()n the "ther hand, in Amharic there are sentences which 

contain noun phrases and V"rb phrases. 

/2/ 1-. go~1!~u-n \l- t; ddt-lui 

b.JYS the dn)'S-the killed-they 

The boys killed the dogs. 

Thi& sentence contains an object hecause of the transitive berb in the 

sentence. Sentence /3/ is an example "f a prep"sition which occur" refr.re 

a noun. 

from work came ~ack-he 

He came back from work 

The words deSignated as /kf-//w!;dt / are prepsitions. On the other hand 

post positions which are two in numl:>er are always in pairs. However, the posit-

ions of the pre-and post p:lsitiom does not affect the envir'mnent in which 

t.heyoccur. Normally a verb phrase that contains a preposition is given as 

-pp+N+N. l'he pre- and post-positi -m occur bef.,re and after the n"un. In 

that oase-it is rendered as pp +N+N ~~st position +V : for example : -
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/4/ l3~ k£....w · ~riaw stc w~tta/ •• 

boy-the fromo-ea ve-ins ide came out-he 

The boy came out of a cave. 

4.1.2.2.1. Th" wrb phrase. the c'">upula, and the Sub,ject Com::·lement 

The Amharic verb phrase contains a capula / rall ,/n tb 4/ the 

locatives, the adjectives and nnun p~ases : for example 

/1/ /tabE. b ~, ';; h 'all / 

aheba here exist-he 

Abel)e is here. 

/2/ /bl;u '~a ml', bb £. r / 

boy-the there wrs he 

Th~ l)~y was there. 

/3/ /1 gu t mari m w/ 

boy the student be_he 

The bny is a student 

/J../ 1 g twa t n s m h"l r cc / 

Child - few the small was-she 

The child was small 

Prepositions exist as grammatical categories, because they d0nt have 

any unique characteristic since they occur in the same ~sition as do 

prepositiOn:! in other languages . Verb phrases have prepositional phrases ad 

verb phrases. 
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/1/ / ab h w d g b ya hed- / 

Abehe b tMrlret went-he 

Abebe went t~ the mark~t 

Amharic verb phrases include pr~positional noun, and verb phrases. 

/2//'abEbE lEkfbE dEkwas s t. t ~ w/ • 
abeb~ to k b d ball gave-he-him 

Abebe gave the ball to k e b fJ de. 

Sentence /4/ contains a prep1stional phras'l /1 k bb d / a moun phrase 

/kwas/, and a verb phrase / s £, t taw/ .. 
4.1.2.2.2. The verb phrase and the cnmplem~nt 

/3/ 

/l;;i/tu h ~ bet wast ' allt: / • 

hoy-the in house inside evist-he 

The boy is in the hous e • 

The complement after the ver"> is a preposition and a noun phrase. 

"In the preceding sentences / kt. 4;" st/ and /bt -lay/ are functioning a s 

prepositions. 'They are called compound prepositions" (Hailu : 5-1')63) 

Let's observe whether the second components are prepositions too or 

not. _\ccording to Ha ilu 

The problem n~w is to determine whether such a 

description is correct or nnt. A preliminary 

investigation of the prnhlem indicated that 

there may not be such a thing as a compound 

prerosit,ion of any type. ThIs means that there 

are prerositions in Amharic and they occur only 

pre-positionally (5 : 1':;68). 

1 
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And he gt>es on saying they selTVe as heads of the prepos tional phras"! and he 

concludes that Ik~ I and Ihel are the only prepositions where as lwis~1 

and Ilayl are nouns. 

As ?r"'positions r.ccur "efor"! the noun 
and possess meaning in reference to 

the r:oun which follows, post positions 

Similarly occur immediately after 
the noun and have meaning in reference 

to the preceding noun. r·,stpositions 

are employed n"t only f"r n.:lUns but also 

for verbs IkE: I and Ibe: I are ussually 

the prefixes for the nouns or ""rbs 
that can ba followed by postpositions 

(56 : 1"641. 

From the discussion it is understood that prepositions have relative fY.)sitions 

to the nouns by pi'eceding the.n. And post-positions follow nouns which are 

preceded by the preposition. A reader can predict what post-?osition is 

likely to occur if he is aware of the preposition that is preceding the 

n"un. Decause the terms preposition and pcstpositi:m becnme confusing in 

Amharic.L~slau uses positional relaions instead whe n he refers to ~er--

ositions of English. He writes : 

the term preposition is avoided because 

the relation that is expressed in Eng~ish 

by a pre?Osi~ion can be rendered in A haric 

by a preposit1.on or a post position, ;!:r a 

preposition plus a post-positinn. J:)"sides, 

with verbs expressing m~vement toward 

( 'to' ) or being in a place (in, at) the 

element ex~essing the pr.sitional relation 

is o~tional (49 : 1967) 
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what is refered to in English does not exactly reflect the actual position 

of the elements in Amharic. F~r instance It \ maroc/l'u t t: mari het hedu/ 

t £ mari bet hedu/ with and without positional relation. 

4.1.2.2.3. QONJUNCTIONS 

ConJunction join two sentences in On9. The two sentences when .1<>ined in 

o~ may be called a ' cnmpound sentence. nut, it is understood that this one 

sentence c')ntains two sentences. 

'almaz t£ mad ntwl 

'amar~ like 'almaz student he-is. 

Amare is a student like Almaz . 

121 I'almaz t~mari ratl 

I'amare ttmari n~wl 

sentence 1 is the sentence rendered by jnining the two sentences /2/ and 13/. 

And, this is done by reducing the two sentences into ~ne by the use of the 

c onjunction / ~ nd I . 

4.1.2.2.4. The Mject Pronoun Suffix. 

In Amharic the pronoun obj"lct is indicated by a suffix. It is ph&ced 

before the c ',pula l-au-/ and l £bb£ r l and after the conjugated form of the 

verbs in the ?Sst tense, imperative, jussive and gerundive , for example , 

11/ I ' anate b ~skut ' am£, taU ~ fJ/ .. (Pres imperative) 

father my biscuits he brought f~r me. 

My father brought me biscuits. 
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121 I~rsu w£ddoh n~blr I (before the copula past perfect 

he t aken you had 
he had taken you. 

and aft er a gerund. 

Therefore, a student does not need to stumbl e on every sentence 

if his reading is aided by a thorough knowl edge of the structure 

of a language . For instance , see the fol lowing short t ext( a dapted 

from ESLCE : 3: 19800 is an example. 

I ttmari bet (I~Wdq£t YLmmig~bEYdbet g~b,ya nat mal~t 

y~~alal. ltm)sale l an~stw f~r£s ; ~~~~ ; ~ef; ltm~~zat 

bifEl~ f£ris li~g~zat ~dt w~yJnadLga bl~nktrr~t fanta 

b,q~~ata w£d~ g~bEya hedo say~ngElatana bdZU gize saya:~fa ~f 

~ll%:g ... w.an, hullu kf. ' and~ bota b L' andJI gize gf..Z~to, w&d~ betu y~mL 

~sal • I ndihum tf.mari bet I t~mhrt YF.IDmis"tutAnna t~~rt yf.mm . . 
i~lldgutJn t~mh;rt btt£wEs~nE gize kt'anda bota ' 6ndiyag~u 

tad'-rJ galt-II I 

- . Word Order I Sent/1 Sent/2 Sent/3 

Subj ect It'i.mari bet I' and Si.W YJ~lES Ittmari bet 
nat al ~8\J l~~gJzat t ad'Era gal~1I 

wf.q.)t y~mmi vr<.d f. qola ft:r'f; 8 

g .. btYJbat I ltlD~,.)zat w~dt.dtga 

~f lEm g zat w d 

I 

Phrase 
w~ynadEga saYJ~:;, " h/t!:w(sf.ni. kE. 
lata saya~f.fa I and;II 

modifier. Igt.~ya I b£<y.~ata bazu I 
- - --- -
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A student also pays attentio.l to the subj9ct-verb agreement, 

/ t "mari bet 1 ~ t a ' m (j h -<3 rt Y Eo mm 3 t as Ii: nada1!ew mtsar iyawoc 

anna mE m ;;!I h Iran loaynoru t~ mar iw ytgiografy, t3m" h . rtun k to t t: mari 

bet'"naE.miyagE Mew tad"r£ go It m aw,,-u b£.'alEOm yalutan 'agE-rocS 

hullu b€,w3sta'1!ew yemminorutan ha;?,abo15 habtacewi)n tli;.raro'1!an 
• 

wr;~~"n bahro15~on "'£rs.hawo~"·tl YEnEzihanana hullu ms~e:noa\5eWdni7na 

Ie 10Y:~nm qut"'ra~ew.,~ag y£btza, kEgiografi gara y~taya ya;?,u 

nts£,ro'1! ~ye ;?ore may€. ta na 'and4 band ma. ~a nat yasff.-1C)g 'i. w 

m£bb~ r /2/ ;,f;?,ih 'akwahan '~nkwans 'awqoawq£,tun lasara lay .-----. 
y£mmiyaw~labet gize liyag eK ;?,oro l£maYE.t ba(!a lWnal~bat y£matu 

sala 'edame 'ayb~Aaw C)ny' 

Sentence 1/ TE.rMriw/ subject /yasf£.l<:;),}"w ·;.~bbtr/ 

Sentence 2/ T E mar iw / -Subject / 1 Eo may l t/ • 

Students need to attend tn the sunject and verb of a sentence even when the 

sentlmce is very complex. For example, Q~tE.marina b c. m£m a ha r mE. kakd/ 

y est, mere. gana~u;et l.}ndif£.t Sr to;:;mariuo,",c nmmtmah roc~a"'f..w""n 
• 

~£bayanna s~met b€migE-ba m.£r£.dat yasf~ l2!ga15~wal. /2/ . 'andand 

teJIBrio~~ m to m ~ h a ro '6a~ew s€, wo~'" meh"nol5~ e. wa n a na ' d ndE, sSw a m 

l£metayet y€mif~ll<llgu mE.honun fE~amo y37.£. ·.f:.galu. /3/1elo'1! 

degamo me.m? hCl· ran 2> n y(;SI:.. w nmayg .. ha(\e.w faturocif 'adarogsQ 

yamE.l€.kStalu. /4/msg&r gan mt:.mah .ran 'ande man al'iawa m sew, 

f<lqarna 'am£J£kakat 'allac€w/ 
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students can identify verbs and subjects from the texts, 

Subjects 

It£mariwoM I 

l 'and21 'andal 

lYE s E-mErE ganu;itQ nn'Ctl 

11elo'61 

I mE ma ha rani 

Verbs 

Iya"~·~f..galu/ 

I mtc-r e da tl 

I 'andif E t {O. rl 

/Ya m<.l !;kE. talu/ 

I ' allal!ewl 

Students reading Amharic texts are aware of the slightest mistake that 

can possibly occur in the text, SOmB of the errors which always occur are 
~ 

agreement, antecedent errors, Tbe following text is adapted from (~SfCE 1907) 

lyastEdad S g 

~ L t Eq olalaw s a1and ha 
• 

• guday ~g ~g hoi. U 

nlw. yastE dad~g m~sl:or,-t hEm Elkam w£yam bemE-tafo '~qad 
• 

dUl <I na 1i yad £ r 0 g ~ w 
, 

I 

mE l':alu ayakE rak<l ra m 'ankwans ayandandu 

v 

~£bavun VE:.mmiss~Ew asst&dade.gu n~w. yastE:dad~gan 

m£s ere. taw! taqam !:Je.mE,rE;d3t l>£bartu l1tas£;bdbEtanna 

• 

lid€kEm abE;t yemmiyasfEldgt::W valaqun m 'and~lVIa 

k£'\:>V£' l.,mmadanna 'akaheda w~df. 'addis '~ramaga 1t:.mtt~la1€f 

bemitasE, 1:' bE,t 'ager be h wala new I 

1 
I 
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The text when car~fully read has the foll~ng errors . A student can identify 

the relation between the elements of the sentences. 

I guday.,~~ I 

Ih:3 z,'} bocci 

Igudavl 

Ih d Ca bl 

I k S m f_ honacc (. wi - Ik€ m f; hnnu/ 

Is E w')ci5 c; nnal Iss w a nnay 

",emmayasfCliMew I lyt;nmiyasfCl d g s wi 

4.1.3 .1. LTnkin,g sentences al'n 1deas - R~fer'lnce 

There are many ways by which a reader understands the relationship bet-

ween the differ~nt psrts of th~ text while reading Amharic, namely, the 

structure of the sentence, semantic relations in such as verb~u~ject agreement 

plural-singular agreement etc!and) the synonyms and antonyms of w'lrds given in 

the text. 

Furthermore, a student is aware of reference words which come before and 

after certain n"U:1S in the sentences. Mostly words such as' yo h,; 'and £ zih ' , 

,_" nna, I 'yE n c. s u' etc, are common in Amharic 

texts. The foll~wing short text contains reference words and is adapted from 

(ESLCE : 6 : 1~e7 ) 

.' 
gab gar y.;.s ( . mral k c g r accew, hasab,Ja 

klOhasabaccew yJs£ nailal mf,sariya~ew, b€ hagc, rac£"w yt mtlka 'a mild<:1r 

hunate lav yalac~w m<. tamE n 

hah~t lay yala~ew 

y 
mE sar '.a~ew bE. hags ra~ew y£ tE, fE,t ro 

. 
. 

y 
m£sari'.'d. 

1 
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'dtot w€.nea~fW ';,;ndaya l«;s£.-l a s l' w hamota~ew"n 'dndayaf€.s€.IlYYf.'aMt 

hago-a ~ ~ wan de nab E.r - n f-~ant t 1 E mE. t ad~ g '. rahat 'anday 

g£,ba!:" €,w Yf-mirf.da~£.w 
nE.g£r yetalant g(.g'lnolSa~ew bi>rtat q.)ra~ 

taSj.avan-n"'t anna 'a13§ €n sf bayamm£t n£.w. '",nat atlJ"OplI.!r-I",olll'htn 

Iig.b 1< -nl" Me nubiit"l' a!a!is gf 

ye.lllm<3> tan £ sa~ew. 

'asam-ar ·/Sim-c.tubat 
• 

_ 
w 

ba)l.lyaw S tal': f. w litad '" g .lat y" t.:n 'C. sut '" n l~oo 'an Mllt"lant ~ l;,'!g .:mo~ 

w 
lO~0~ "3 n SfftaW Ii'. sa 'ahar E: wan n £,wvalu motu ' aya mas I'; lla~u n Ii w 

;yt;mata lal5ew s€.sEtan sayhon bartatan b£yeld bonalSE-W bamiyan"qa c 

In the above te~t,the suffixes added to the words refer to other w~rds 

in the text which occur either before or after them. A student understands ll'1 ich :,0 

which wQrd these suffixes refer to. Some ~f the suffixes designate plural 

subjects, singular suhjects etc. as the context demands it. 

-------------
-~-----------

-------------
--~--.------------~ 

'" Ih azboCC' Ii'll 

refers to something 

before 
f " 

v 
v 

after 

letynpial I 

I c 3grr"''''fa1 
(k t: MgCl ral! r::. wi 

',.} 

(, m C sar7..cewl 

' 
I " 1 ... 1 

l-geg nne h~()M, .... al ! 
v' 

f..' ndayalf. s:::l " s wi.:} V 
' IYftnrmf. sara '",~otl ( 

bndayaff- Sf:.. wi 

i 

! li9onubatl 

v It E.latoc~a·, I 

hid c q,osulatl 

~ i IJ.iJ"f,c>'6~a'. 
I 

. ; 
'" ' 

Ibth >ywE. tacs wi 
v 11<>1!0"6' 13'. 

I 

~--------i
 · · 

, 
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~inking Sentences and ideas : Link wo~ 

Texts which have connectors do not ~nly make ideas and the flow of ideas 

smooth r~t also help a student to understand the text clearly, For,they 

function as a lead t" the student about what the next sentence is, Fnr 

instance, it Mn inform him that the next sentence, is 'In additi('nal idea, 

or it is a sentence brought about as a contrast ~r used as a cause, or cons-

equence; or it can inform him th3t it is a conclusion or a su~ary, Semecnf 

these cor>J1ectors are /' .)ndihuny' '1l.1so' /s ", I \:"-t~ h/ 'theref"re' 'nfg€-r g ~n' 

'but', /b£leL3 ''lnsar/ ' "n the contrary' /b£tf, ~€mari, 'in addition', 

/111II1k1 n i.'I vatu' ' 'hecause' /lun d sale/ 'for example,' The folloWif1l! sentences 

can make these examples clearer, 

In<tk:l l) a Y?tum 

/n/ We will not ~o to th~ cinema because the rain is raining. 

/2/ /teknology ~~na . nuron yasg:1:. lIi1alj 

Modern life is attai~d with techn~logy 

/3/ /s;;!legih ~menaWi teknoloe:v H . m.:. \M.r m~.tatar 'alt b a n/ 
•• 

Therefore we must learn to get modern technology, 

The res~archer has discussed the difference between the structure of 

Amharic and 'I!i~lish, Furth'lrmore, the order of words is V3ry different, not 

""ly hecause of the difference in the position of the subject, verb, and 

. "bject but because of the p. litions these elements have to tak", when they 

are translated in English; for example, 

I get tired beca use I plaY"'d too much 
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Bea1des, sentenoes in Amhario ar e very long because they ar e 

( 

characterized by subordination. And, ther efor e the longer sentence s 

the complica t ed the order become s when the r eader r cads in the r ev -

erse order in Amharic. 

Moreover, indirect speech is a new form for Amharic r eaders. 

And, the gerund is more frequently used in Amha ric than in English 

which again make s Amharic very difficult to understand. 

4.3. Fr.gry. ~kimmjng to scarming. 

Reading a s it had been indi cat ed in Chapt er Three involve s pr 

prediction. This is s o because a r eader start s with his own 

pre conoeptions , thoughts, e t c ,whioh are l a t er supported or r e j ected 

a s a r e sult of the r eading. In Amharic a r eader can make predictions 

by using certain oue s. Vrhat he does is he builds his predictions 

on the basis of these cues, Though comple t e or exa ct predictions a 

are not always guar ant·eed, a good r eader i Amharic can a lways have 

a good follow-up-of ideas. A student can predict wha t form a word 

is likely to t ake when followed by or preceded by certa in word in 

particular environments as in c ertain contexts; he can pr ediot 

punctua tion; and whenever ther e is a faulty punctua tion he is likely 

to s ens e it • Moreover, s tudents can predict s ent ence s tha t til. 

writ er i s likely t o write because they can tra ce and predict his f 

flow of thought on a certa in subj ect.( adapted f rom ESLCE1975/83). 
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b~1rYU layu m;»k~nllyat b~}alC,m hrz"bo~ tr"kak~'2. g .. n,~::unft kf.t(.­

~£m~r£,bc.t gize 'ansto y~;. qoy ',>ngi 'addis n OQ,'lr 'ay~"l)-m, bogo'<)z. 

~ . " miY b ] ii- W W 

b£,tag"'re, b£t"go'):&'.na, b<:.'amarl.na, l)roro La, ~'luma '.'1 , q anq a-

wolla1!~n k'Eb>rayosy ,kf Ej;>r;,'c'), kc.'ar(b'~a, k<.lelon. y<".qf .dana·c.~w 

w5.Y.~m '"ndalu y~,t[.,wasnac~.w qalat yng~.'~.alu, n"'~<;r g",n f-r-gize 

,," w 
gar sol~mfidGma~~wonna Y"',~ " ' q a r )lll"2'n W~.Z p -'< I.St'csu ]tC;n-::-):'<j; 

~Xl'1a hon<,w y~ sJC.munal. s;)l(' ~ih 'aG-s-,,:f'-).agi h on o qa:: I"'In~"';.da 

wf:,~r,)m ~n"war:1 l .. ..l'id'1.a~? lU'. ~no. lr',' and<b'~tat~n Yf.m:im': l( ~Y!'n mapoo,., 

'al~lMn • y;~h(..w)m Yr.mmihon'.w qalun k"-.tr--:Sc;noriya m'n.-.: ·uy'1. m",[,'·,>:,c.tu 

~n?>q~daw n~·.w .I 

A student who reads thifJ t ')xt come s across tw.' synonymn Imtq~datu 

or mliwc.sul conn0cted by a marker of e quivalence ''Jr'. After readiM 

the word ImEqad ).tul he predic'Gs th:lt th:> word ff»)J aw:t:cg tho marker 

is I~wasu/. Ari in th:> next sent ence t~e writ f) r rep~~~3 ~he same 

word . -."dnl"_a~ 'wi and the stude!'.t pred:;'r; t o that th~ nex~ equivalent 

w.)rd i.; Yf. t, ,,,o.,,~~t~,,,/. And the gue S[1 :'!'l.ppens to be right a fl it bud 

appeard in the t ext elsewhere . Similarly n r eader Cl1.'l predict the 

flow of argument 0:: the writer as in the f ollowirg t ox ·t. ( a dapted from 

ES1CE: 1975/83).Thn lead is the paragra ph which pre cods the ohlhices. 

I I and m$..dl:;baw;, sar? 'atl.mahb<.r, '0)). ·;1: c.l y<.ba:~ya ' ['.;In.da~! s~r2>'at 

mahb~ kf-J..adlOtu '.;lst') motu 'anda1ayn':,t mtlk yC.i..¥.'>m, 

a. 'and 'llyn'i:,t mf~k linorF..wa m Yi!~ r)lal 

c. bLwas~u yalut Yt,m::r·· !">'1.ylat~a ys:omr'.rt &'1ll.-) fu'iu1'<t0e r",m,in,a 

f£, ~'l '() skohonu, fD ' • '1. t ~ mahb(;.ru t-;;bllqa h(mo Y •. '1qoyal . 
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hay.Hat ~yad£gU siheduna wfdi. fit 

'~n~g"fa silu 'addisu ~r~'at mtg£llobat '.;mbi yalal. 

b. qoyC\to ~n yJllltr~t haylat 'Clyad~gu siheduna w£dE. fit 

'6ndgdfa silu I1(.baru y£~rt gCl~Mun~t Y€. 'Ag;)r ~rE.t 

hono y~y~za~~wal. 

c. Y'mort hay.lat '~yad~u sihedu n.baru sard'at tolo 

y~bEgtral 

3. a.sar.'at mahb£ru 

b. yJhunjna sJr'at 

'ay~I!~~m. 

b£zih 'aynE-t b,)zu mtqoy~t 

mahberu bizih huneta b~zu 

c. hult.tum kaflo/! 'and;;l1.ay 

madar£g 'all~ba~~w. 

y£.IUl'i-baru 

4.3.2. Anticipation 

'altb\:.t. 

Uqoy 

This skill overlaps with tha t of previewing, as some elements 

of guessing takes place • Similarly the skill of antiaipation 

starts from the individual reader. It is his interest to read on 

a particular subject that helps him to understand a certain text. 

Even when it is a difficult subject a reader has to have a question 

in his mind which he anticipates the text or the writer of the text 

will answer. For instance, on the basis of his prior knowledge, a 

student reading a text on "Science education' would expect the writer 

to discuss the following points. 
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a. that science verifies facts. 

b. that science reflects objective reality. 

o. thnt science is essential in the development and progress of 

human life. 

4.3.3. Skimming 

A student can skim by trying to recognize mainly the topic 

sentence of a text. And, he can also skim by trying to rec~gnize 

the key word thnt the writer constantly repeats for emphasis. This 

technique is a highly efficient means of reading and is very economical 

in the sense that the student does not waste time by going into each 

and every word.A student who is reading to get specifio informntion 

would make use of the topic sentences of each paragraph and make 

make his reading meaningful. In the following text a student would 

identify only one sentence to get the whole idea of the text. 

(Text adapted from ESLCE 

Igob~z ttmari b\tatari g~b~~ye lim~,.l ytc~lal. go~ 

g.bucye m~awiln 'al"s~~so ~b:illun ~z~ral. 

t€n3kEb3kabo, 'ar~mun nEqato , k~tEff~drO gar 

wjta w~~d b~hwala y,dakamun f4re~nd~~raw 
• 

buqayawwn 

tagalo k'lb.;)zu 

ya/5EMnl 

WEq~to~ siftrariqum ~ ? y~t~a ? '~~det? 'In)d~miz~a 

b£q~dlmiya 'aw3qo m~rtun b~y~bEl~ l~masadtg yal~f~w~n s~hat~t 

mlr~~ro ~,nakara gonun 'aw~~ona YE~t m~sariyawoB~~nam 'a~a§~lo 

b €; 'addis mt~ts YE~rit ~ &" g anna lEmfohon , •••••••••••• 
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Y"Z*8a~al mn').tun sayalts Iil~ s ' h lun sayz re. 'eg run na ' gun 

'atamaro YiowU'e qua t b~~on w£,rJqamawan gize bt'aU>bale yf-miyabakPn 

kEhon gan y~h8ber~t~s~bu ~~ktmDnna t~ba
y hono ya qEral/ 

~he first sentence that intr~duces this paragraph is the topic 

sentence . And, a student gets the whole idea of a paragraph by reading 

the first sentence. On the other hand, he may find the topic sontence 

at the end of a paragraph. On this account" r~ should not always 

skimm by reading the firs t sentence of each paragraph. 

4.3.4. Prgviewing 

Mostly stUdents go to the titles and table of contents to 

understand what the t ext is all about. Speci ally when 

certa in titles they try to give the points t': c.t are 

they are given 

likely to be 

raised by the wrliter • From the following title a student can at 

least guess some points about what the writer i s likely to write. 

What would a stUdent suggest if he were to be given a title suoh as 

'Walia' one of the rarest wild animals in Ethiopia'. A r eader would 

suggest many points but would not miss points suoh as:-

6. The plaoe or looa tion where it is found. 

b. Wha t it eats. 

o. How it lives. 

d. How it reproduoes. 

e. The measure that should be t aken to preserve this rare animal. 

Moreover, it is a very important t echnique helpful in developing 

ideas on what a book is all about. And, this is done mostly by going 

through the t able of contents, the index at the end of the book 

becaus ethese parts of the book give the best summary of what it 

oontains. 
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4.3.5. SCANNING 

When scanning, a student runs his "Jyes over the text quickly t>o get 

specific inforrmtion. It is this specificity of purpose that limits a 

student from r"Jading the whole tBfung carefully. What a student actually 

does is - he finds the place where the inf"':'mB tion he is loolaing f~r is 

located and he reads it carefully. Materials which need scanning are mostly 

the telephone directory, dicti~naries; and, a student might need tn scan 

when he wants to get a specific inicrfTl'lt::'on frcm " =~tten material or when 

he wants to sumnarize a text. A student whn would like to call one from the 

foll~wing as first second and third would refer the second name as a point 

of identification; fn-:- example 

a. Abe be Ghebreyohannes 

h. Abebe Aregay 

3. Abebe Medhane 

he would look ann call the s u:ojects in the order r f 'hiS ,1:,.! Thereft'lre, a 'l t 

student must devel~p this technique as it is essential in looking for ~r 

in summarizing ill'",:," rtant infc:-rr.l>ion !'':'om a text, 
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CHAPTZR FIVE 

5.0 PROCEDURE AND M":THODCLOGY 

5.1. PREP~~ATION OF TEST MATERIALS 

The researcher has randomly selected 120 students from th8 social science 

Freshman Programme. And has contri~d a questionnaire and administered a read­

ing speed test, and te9ts on reading techniques in both Amharic and English . 

Initially, the questionnaire was contrived to know~hat students actually 

know about r eading ; and b~sides that, it was a ffiBanS of tracing to which lang­

uage group they belonged. 

Later, speed reading was ~repared to measure students' reading sp~ed in b~th 

languages. The two passages were of equal length and after the two reqding 

passages ten cornprehensior. questions were constructed to be answered by the 

students since speed al~ne cannot measure reading ability. 

And, finally, 0ests on reading techniques in both languages were prer-ared. 

Test texts of equal weight ~re carefully selected. Similarly, test items were 

carefully studted fer their aalidity and reliability. Tests were designed with 

the help of the b~ok on reading exerciso by Francoise Grillet. 

5.2. ADMINISTRATION 2I-JESTS 

A brief orientation was essential to make the students aware of the need 

of the research. That is, the objectives ~f the test were clearly explained 

to them; and that it was meant f~r research and not for competition. As a result. 

they were strictly advised to give relia".le information as the result of the 

project largely depended on the reliability of the information given by them. 

t 



between the rGsul ts of each technique obtained. in Amharic and in 

English we r e compared by an application of a Z-test. And , in order 

to find individual differences ax.l1istinc tion between' good ' a nd 'poor' 

readers was made by taking one standard de viations above and below 

the mean. The former are ' good ' readers while the latter are ' poor ' 

ones. Furthermore , correlation between reading in Amharic and 

reading in English, and the correle.tion between Amharic comprehension 

and English comprehension of ' goocl ' readers Viere calculated to text 

whether there was transfer or nato In addition, the mean , the 

standard deviation and the coefficient of variation of ' good ' and 

' poor ' readers by subject matter were calculated to find how many 

lVere ' good ' or ' poor ' in reading , and in comprehension in either 

language ; and the coefficient of vario.tion was calculated to check 

whether there existed differences among individual students either 

' good' 01:' ' poor ' readers. Besidos , the mean, thil standard deviat ion, 

and coefficient of variation >;Iere calculated for different sub- groups , 

namely Amarigna , 'l'igrigna, and Oramf) spea; rs . 

Moreove r, the correlation between reading in Amharic and reading 

i n English and comprehension in both Amharic and English .. ere 

calcul ated . 



The researcher requested the testees to fill in their names and 

their I.D. numbers. In addition, all relevant information with 

respect to language, and their lower scht) ol experience were required 

t o be written. And , the candidates were given consecutive numbers 

from 1 to 120. After they filled in the questionnaire the students' 

papers were numbered 1-120. The next day texts on reading speed in 

both languages were administered simultaneously. Student" were strictly 

instructed not to start until the t eacher told them to. And were 

advised to look up and indicate the number of minutes it took them to 

read the passage by checking the time on the blackboard. Finally, 

they were requested to put the r eading material face dOVin and start 

wi th comprehension .. questions which we r e prepared separately both i,l 

Amharic and English. 

Finally, tests on Enelish ,md Amh ... ric readi!l£ t echniques were 

administered . The researcher . attached each student ' s 'lu8stionnaire 

form , speed readine; test, and r eading technique tests together to 

make the interpretation convenient. 

Moreover , each student ' s result was tabuI:J.ted and was fed to 

a computer for statistical analysis . After the proce ssing of the 

data , the following results were obtained. 

5.3 . TEST l'INllUmS 

After the administration of tests on reading techniques in both 
I 

l anguages, the f , llovline; statistical computations '.'fe r e made . The 

r esearcher obtained the mean and standard deviation of each reading 

technique and sub-technique in English and Amharic • Differenccs 
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MEAN VAL~S OF VARIOlB R,ADING 

T~CHNIQtRS 

TSCHN IQ1.JI>S A MHARIC ENGLISH 

- --- ----,--,-,-----+ -----r----+ 

M'l!AN SD MEAN SD 

Itlferellce 15.0 4.9 13.1 4.0* 

Structure 6.4 3.6 10.6 3.1* 

Reference 2.7 3.? 8.1 5.5* 

Cohesive devices 2 .0 2.3 2.7 2.7* 

Reading Speed 121. 50 34.2f !u4.80 41.45'~ 

Comprehension 3.2 1.6 4.6 2.1* 

Skimming 1.9 2 . 5 2.8 2.8* 

Scanning ~.6 3.0 2 .4 2.5'" 

Predicting 6.8 4.9 4.1 4.0* 

(~reviewing & Anticipating 0.8 2.0 2.8 3.0* 

TABLE 1. Note.* Results c-alculated wlth the use of a :. statistic 

indicate that the values mar~d with an asterisk show 

Significant difference's between English and AmhariC read­

ing performance. 

Ta~le 1 displays the ~an and standard deviation of tr~ reading ~ 

techniques in Amharic and En~lish of 'all ' students. Better results were 

achieved in reading English than in r eading Amharic. It is reported that 

the results which produced discrimination in English reading techniques 



ranged from 10.6, 3.1; 8.1,5.5; 2.7, 2.7; 144.80 , 41l~5; 4.6,2.1; 

2.8, 2.8; 2.8, 3. 0; for structure, anaphoric and cataphoric 

reference, cohesive devices, reading speed, reading comprehension, 

skimming, and previ,.wing and anticipating for mean and standard 

deviation respectively. On the other hand , 15.0, 4.9; 3.6, 3.0; 

6. 8 , 4 . 9 ; were recorded hichest for the mean and standard deviation 

in reading Amharic. HOlVe'Ter, the techniques which disc riminated 

most cl early between reading in English and reading in Amharic 

were anaphoric and cataphoric reference , previewing and anticipat ing, 

and comprehension in English . 

Moreover , there were no techniques in which both groups vlere 

equalized or were insecured. Therefore, we can conclude that 

students ' overall ability in English is superior to their achieve -

ment in reading Amharic by their better achievement in English 

structure • And, still, ,'Ie can state that these student have greater )::, 0 -

knowledge of the relationships of structural el ements . This can 

be traced in their achievement in r",ference, cohesivG devices, 

s',ructure and reading speed which in onG way or another arc related 

t o struc:ture. 

On the other hand , it can be concluded tha t students have 

achieved better in Amharic inference, scanning , a.nd predicting. 

That::.±:o" tho students not only have a larger vocabulary , but have 

a greater knov/ledge of lexical relationships. Briefly , they have 

bette r understandinr, of the ways which a writer uses to create and 

maintain textual relationships by taking a dvantage of synonymy and 

hyponymy . A high achievement in inference has a bo!'-rine on predicting 

and scanningin many respects. Moreover , the researcher ha s cal culated 

using a Z:l;tsl!t and most of the rGsults show significant dii'ferennc () s 

as indicated in table 2 . 
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TABLE; 2 

"T;;ClUI~ 

Inferenc@ 

Structure 

Reference 

Cohesive Devices 

Reacling Speed 

Comprehension 

Skimming 

Scanning 

Predicting 

THE SIGNIFI (;!ANCE OF THE DIFFERENCE OF THE !!!EM VALUES 

BETWEEN THE READHfG TECHNIQUES m AMHARIC AND ENGLI SH 

AMHARIC ENGLISH Z-cnl .--- . , 

1iEAN SD IrECHNIQUE I1El1.N SD 

15.0 4. 9 InfcrencG 13 . 1 4. 0 3. 33 

6.4 3. 6 Structure 10 . 6 3. 1 - 8 . 4 

2.7 3.9 Reference 8 . 1 5. 5 -7.7 

?.o 2. 3 CohesiVE: Devices 2. 7 2. 7 - 2. 25 

121.50 34.26 Reading Speed 144 . 80 41. 45 - 4. 75 

3.2 1. 6 Comprehension 4 . 6 2 .1 - 6. 36 

1. 9 2. 5 Skimming 2. 8 2. 8 -2 . 73 

3.6 3. 0 Scanning 2. 4 2. 5 3. 52 

E.8 4. 9 Predicting 4. 1 4. 0 4. 73 

Previewing Anticipating 0 . 8 2. 0 Previewing', r::. .L:l ~icip~ ... :. ,?8 3. 0 -6 . 45 

[.:; ----

-._- --

SIGNIFI 
-CANCE 

significc 1 

signific£ 

signific£ 

significt: 

signific£ 

signific£ '.1 • 
significc 

signific£ • 
signific£ 

signific£ 
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Tl,BLE ) 

PERPORlM.HCE OF GOOD ArID POOR RBJ.:[jBRS 

BY 

SlmJ"Lc'r r~ATTI:R 

--FoD REI!.D;;;HS 1 NO POOR REl,DBES I I no 
-r-.------ ----- " f"" -;;;;~,I-s;;- " I Nil i . CAS?;S 

1 221 .7,- 24 . 3 Amhari c Heading 10 . 9 17 86 . 8 14 . 5 16 . 71 13 

Amharic Comprehension 7.5 0 .7 91 21 1 . 5 .51 34 I 22 

IEnglish Reading 177 . 3 15. 4 8 . 61 19 75. 8 5. 9 I 17 . 71 19 

EnGlish Comprehension 5. 5 0 .7 112 . 7126 0 . 7 0 . 5 I 71 1 17 

Note C' Coefficient of vari ation/indicates di fferences aoong good r eaders , and 

among poor r eaders themselv8s in reading spee d and ~~mprehension in 

both l anguages. 



Prom table 3 it is to be observed that the performance of ' good ' 

and 'poor' readers is presei1ted by sub ject mat ter. The ' good ' and 

' poor ' readers were identified by selecting those who were one st:lndard 

deviation ahove and below the mean . The researcher has deliberately 

chosen extreme casos for her study rather -Chan the a verage ones 

because only extreme cases can show expected findings . 

With respect to slow reading , previous studies have found that 

Addis Abeba University Preshmen read at 96 w.p.m . with 70% comprehen-

sion; which is a too low reading rate to enable them to read different 

texts as required by each department. From the present study (refer 

to table 1) it i s found that students read a t 121.50 , 144.8 w.p.m. 

and a general co.nprehension of 3.2 . or 32% and 4.6 or 46% was achieved 

for Amharic and English respectively. Comprehension. , however, seems 

to have gone down because of speed. 

Similarly , if we refer to table 3 those who were selected as I 

, good ' , ... and , 1 noo~ ' r eaders. ;i.n . Amh<"ric. were _.:1,7 , _ ?-J;ld _ ~3 :r<;t a,cj.Q,!:s :. , , : - '-' 

~espectively. The read at 22 1.7 and 86 . 8 w. p . m. Agai n , with, respect 

t o ;~ nglish reading speed 19 a nd 19 students were selec ted as ' good ' 

and ' poor ' readers out of 119 students . And, it was reported that 

they re ad at a meCon of 177.3 and 75. 8 w. p . m •• It is an i nteresting 

fact to find that the findinG of the previous studies with respect 

to reading speed is a l most t he same . And , if we refer back to Amharic 

comprehension and EnGlish comprehension , it is observed that ' good' 

readers in Amharic and English achieved a mean score of 7.5 and 5. 5; 

and ' the ' poor' read·3rs a chie ved 0. c omprehension menn of 1. 5 and 0 .7 

in Amharic and in ~nglish respectively . The coefficient 
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~f variation for ' good' and for 'poor' readers in the r a te of cnmprehension 

is, however, not much •.. 

Furthermore, from the table we understand that fast readers comprehend 

better than slnw readers. 

M~reover, another very int~resting fact is t hat good'readers in English 

were not the sam§ 'good ~eaders in Amharic, In fact 7/~13 of the' poor 'readers 

in Amharic were g~od readers in English irrespective ~f the differences in 

structure, That is, these are'poo~ readers in Amharic whose FL reading rate 

is high. Similarly, it was f ound that ailS of the' good 'readers in A· ~aric 

were'~~o~ readers in ~nglish. 



un 

Similarly as it has been indicated in the aformentioned 

paragraph ' poor ' English readers Vlere found to be either ' poor ' or 

'good ' readers in Amharic . And it is reported that 6/19 of the ' good' 

re ade r s in Engl ish are two Tigrigna , and four ( omo speal(ers whose L1 

is othe r than Amharic . 

Therefore , we can again conclude that L1 reading ability 

be 0. criteria for good readin~ in a second ".':3.ne;U3.ge or e. foreign 

l a nguage as some of these ' good ' r eaders arc not Amarigna speakers . 

And, besides this , some of them are students who have different l anguage 

background. Despite this fact , tho point of linguistic contrast docs: <. 

not cause comprehension difficultios. This is because these sub- groups 

have started their literacy in Amharic . 

TTABLE ' 

CORRELATION BE'l'WEEN 

READHfG AND C01.1PRm-rC: NSION 

AM NG GOOD AND POOR STUDEN~'S 

GOOD READERS 
I 

SUBJECT Amh . R! Amh . Com Enf! . R 

I 
Amharic rending . . 29 

Amhari ,. c ~mprehension. 

English reading . .30 1 

;>;nr;lish comprehension. I .1 3 

-" -, -- . ', ' ~ 
. _oJ -. . , 

Enrr . Com 

.12 

NOTE . ReSl;lts are correlated e, flmh.R Vs Eng . R= Amharic reading versus 

English reading. lLmh . Comp o Vs Eng . Cnmp= lunharic comprehenR 

sion Versus English comprehension. 
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Fro~ ~abl e four the relation between Amharic r eading and English 

reading; and be tween English .and Amharic reading i s displayed . It i s 

report ed tha t good r eading i~ Amharic ver sus good r eading in English 

has shown we a k correl ation of (.29 ) . Similar va lue ( . 30) wa s obta ined 

when good reading in English versus good reading in Amharic ,-{er e ~ J 

compa r ed • 

!,lor e over , the relation between Amharic comprehension and En81ish 

comprehension , and t he relation between English comprehension and 

Amharic comprehen s ion ha ve shown similar weak correlat i on of ( 

.13) re spectivel y . That is, from the dat a we have observed tha t despi t e 

the fact that the two l anGua.ge st:!:'uctures are different, students ' 

achievement better in English than in Amharic. In othe r words , Ent,lish 

YIaS thought to cause diffj_cul ty because of the lack of equival ence, 

but , the students ' knowl edge of the subj ect (texts ) helped them to 

ve bett er in the FL . 

Fur-Ghermore, factors such as long years of experien ce of English 

as a medium of instruction , and the students ' attitude of the l anguage 

as an instrument t o reach their goal s have gre~.ter effect (influence) 

upon their performance in the FL. As a result, the r esearcher 

concl udes from the data that there is litt l e transfer in either 

variabl e eventhough there is a highe r possibility of transfer in 

reading than in comprehension . 



TABLE - 5. 

SUB-GROMPS 

Amarigna 
Speaker s 

Ti gri gna 
Speakers 

Oromo 
.. poaker s 

-. 

- 112 -

THE MEAN ; Trill STANDARD DEV IA'rION : 

AND THE COEFFI CIENT OF VlIRIAT ION OF 

OF SUBGROUPS 

SUBJECT MEAN 
STft Nl1ARD 

m:v 

Amhar i o" R. 145 . 10 4a.44 

Amharic . Comp 4.61 1.95 

English. R. 120 . 56 35. 01 

English. Comp 3.21 1.71 

Amharic . R. 150 .1 3 41 .42 

Amharic . Comp 4.1 3 2.58 

English. R. 128. 73 27.89 

. English . Comp 2. 8 1.57 

Amharic. R. 142 .26 37.82 

Amharic. C ·'mp . 4.73 1. 91 

English. R. 121.42 38.22 

English . Comp o 3. 6 2. 09 

• 

CV =% 

29 .2 

42.2 

29 . 0 

53 . 2 

27. 5 

62 . 4 

21. 6 

56.0 

26.5 

40.3 

31.4 

58.0 
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!able f1ve summanizes the mean , the standand deviation , and the 

eoefficient nf variation ~f sub-groups. From the table Amarigna , and 

Orome speakers have acieved 145.10, 150.13, 142.26 in Amharic reading 

speed respectively. Oromo speal<ers have shown a slower speed mean in 

Amharic reading than Amarigna and Tigrigna speakers. With respect to 

comprehension in Amharic , Amarigna , , igrigna, and Oromo speakers c 

achieved (4 . 61, 4.13, 4.73) , and according to the data Oromo, and 

Amarigna speakers achieved better than Ti grigna speakers, This result 

has particularly implied that it is not only language Jproficiency 

or L1 reading ability that assists in the understanding of a text; bu t 

also, the conceptual knowledge ( the knowledge ,.,f the subject under 

discussion or familiarity with) and the level of the language used to 

explain the subject is what is relevant , For the simple reason that 

the more difficult or abstract the subject the more the language varies 

with the level of difficulty although the text is presented in the L
1

, 

English reading speed achievements according to the finding are 

(120.56, 128 . 73 , 121.42) for Amarigna , Tigrigna, and Or~mo speakers. 

Tigrigna speakers have shown better reading speed mean in English. 

l.\oreover , c <lmprehension in English were recorded (3 . 21, 2.8, 3.6) for 

A marigna , Tigrigna , and Oromo speakers . Eventhough there is very low 

comprehension for sub- groups Oromo speakers seem to have stood bct 

when compared to Tigrigna and Amarigna speakers, 

Generally , the reasercher concludes that Tigrigna speakers have 

shown better performance" in reading speed in Amharic and English. 

However, this group has achieved lowest in comprehension .'hen 

compared to the two groups . 



On the ~ther hand,Orem~ speakers seem tn have excelled in ~nglish and Amharic 

cemprehension. This can ~e attributed to the influence nf Amharic language 

ever other langu~gs ~f Ethiopia. And, Amharic as a medium nf instruction can 

have an influence for those whose second l anguage it is. And from previous 

studies we understand that students who start literacy in their Lz e1ual 

the m~nnlinguals or do hetter. Furthermore, a better achievement in English 

Comprehension can be attributed to the influence of missionaries in ma~ Ornmo 

speaking areas. 

In the c~efficient of variation column the l owest variation we find is 

in the readi~ speed of Tigrigna subgroups. We can observe that these students' 

ability in reading speed does not have much disparity 
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Table six displays the correlation between subgr"ups reading speed and read-

ing comprehension in Amharic and English. The relationship between reading 

in English and readir~ in Amhar ic is (.2~ , .4, .5 ) for Amharic, Tigrigna, , 

and Orom~ speakers respectively, which in a say shows that there is moderate 

correlation between Affiharic and English reading especially amnn; Tigrigna 

and nt~~ speakers reading achievements. On the other hand, the relationshi, 

between comprehension in Amharic and comprehension in English is very small 

and even negative (0; - 0.04, ,002) for the three groups r espectively. 

Therefore, the finding shows that ther e is little or no c"rrelation benNeen 

subgrnups Comprehension in Amharic and i>nglish. 



TABLE -6 

'--

AMARIGNA 

SP. 

TIGRIGNA 
.. 

SP. 

OROMO 

SP. 

66 

, 
-.l 

...... 

COrlRELATION BETWEEN READING AND 

COMPREHENSION OF SUBGROUPS IN 

AMHARIC AND ENGLISH 

, Ar • .haric 

Reading 

• Amharjc . R . 

Amharic. Camp. 

English. R. 0.26 

English. Camp. • 

Amharic .R. 
-

Amharic. Romp. 

English. R. 0.40 

English. Cc;>mp. 

Amharic. R. 
--.-

Amharic. Compo 
.. 

English . R. 0 .5 

l':ngl:1.sh.Comp. 
. 

Amharic 

Comprehension 

0.0 

_. 

-0.04 

-

-
.002 



CHArTSR SIX 

CONCLUSION 

~t the present state of knowledge it is very difficult to give a con­

clusive answer to th~ question whether there is transfer nf reading ability 

from nne l~ng~etbo'anbbber, because there are many variables whi~h can 

affect the ability to read in the Lr and the ability to read in L2 or in the 

FL. 

However, with the use of some research guides in reading and other import­

ant current studies, relatively valid conclusions can be drawn. It is ~nly 

with \he hope that this study can contributed to furth'lr studies that the 

researcher carried it out . nefore the conclusion of the study we can para­

phrase what is discussed through the chapters. 

nriefly, the su~ject 'reading' is a very complex one. It inv.~lves different 

disciplines, and a definition from these diff'lrent disciplines makes it still 

m.')re complicated. Reading in this study, however, was defined as extracti~ 

information from a text. This process of reading is very complex and involves 

the percepti~n nf visual information, the comprehension of what is read and 

the r eaction to what has been read; by a comparison of what is ~wn frnm 

experience ; and finally reading is a process wher eby a reader makes a judge-

ment to assumilate what is right and reject what he proves wrong. 

M4re,ver, with respect to speed in r eading it is argued that fast r eaders, 

comprehend more than slow readers, because slow readers atten~ to individual 

words not to m'laning. For example, in this study, it is displayed that the 

mean score for reading a~d comprehension in ~mhario and English of go~d reader 
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,§ (221.7; and 177.3,5.5;). And, it is sugKested that even structurec 

does not curtail the meaning even if the reader does not pay attention 

to it. Instances such as the reading of individual words ~f sentences 

in a foreign language would contribute nothing to the comprehension .f 

senten/;es as independent words have got no meaning apart from the c y., ', : :t . 

context. According to this study, the reading rate and comprehension 

mean of 'poor' readers is (86.8, 1.5; and 75.8, 0.7) in Amharic and 

Englishreading • And, it is also suggested that meaningful texts 

accelerate the rate at which one can read . 

Furthermore, the paper has al so touched upon the theme of transfer 

since it is the core of the paper. It is discussed that transfer' is 

possible only when people are abl e to generalize and have an insight 

of the situation in all its re l ationshi ps. From the study, the 

researcher indicates that Freshmen reading ability in Amharjc and 

English is posi ti ve although reading speed in Amharic is not equal ' 

to reading in English, the r udiment s of transfer can be traced, that 

is, there is fransfer; and the ability to r ead faster is generalized. 

'Poor' readers , on the other hand, chew each word . And, from the study, 

we understand that 'poor' r eader s in Amharic and English read at a 

mean score of (86. 8 , 75.8 w.p,m.). 

And , r ecent studies have sugges t ed that reading in a foreign 

language is a reading problem but not a l anguage probl em . And , s ome 

have suggested that what is required is the transference of the L 
1 

(old skills) to L20r the FL. Others have suggested that 

:trahs'fer is positive not only from first to second but also 

from second to first language reading. This study al so reports tha t 
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there is a pOsitive 6orreLation of (.3,.2) in reading Amharic and English. 

bn the other hand, others have found that bilinguals do not do well with 

either languag~. 6n the contrary, this study reports that ~~or Amharic reader~ 

are not po~r Snglish readers, th~t is, seven out of thirteen (7 out bf 13) 

'p~or 'Amharic readers are' good'English readers. Only one'p~or Amharic reader is 

poor English reader. The rest of the poor readers in Amharic are 'average' 

readers in English. This study has also indicated that transfer even hetween 

F .i differenb languages is positive. According to 1'.shmen results, good Amharic 

readers show a mean score of (221.7, 155.5) in r'lading Amharic and English. 

It is assumed that there is a positive correlation ~etween reading in Amharic anQ 

t English between'goo<f readers in both languages. Even if they don't read as 

fast as in the ~, the ability is potential; they can generalize it. And these 

fast (good) Amharic readers although they read faster in Amharic than in Snglish 

did better in Snglish reading techniques than in Amharic reading techniques. 

Their difficulty lies in v:lcahulary ,I"-ediction find scanning. And these are 

probl'lms intricately related to language proficiency. 

Still others have suggested that syntactic differences are n¢t problematic 

in the reading of two different languaGes. Contrary to this view, this study 

indicates that Freshmen are very much strong'lr in English structure but weaker 

in Amharic structure. As a result, th'lY couldn't solve problems related to 

structure and they did better in English reading techniques than in Amharic 

Furthermore, other re~earchers have supported this finding hy suggesting that 

it is n.,t the mastery of the structure of the langua,!!;e that helps in the 
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understanding ~ f an FL or L2 , it is the conceptual knowledge or the 

lmowwl odge of the subject matter tha t can compensate f or the lack of 

knowledge of the structure. Eventhough ~ur students have shown > 

better resul ts in structure VIC can hardly concl ude th:>.t they have 

mas tered a ll Jmglish p::ttterns . In addition , researchers have suggested 

that proficiency in the for,3i gn l a nguage <.mabl os the reader to :. 

improve his reading ability in that subject . And in this study , 

good readc,rs I mean s core in r eo.ding speed and comprehonsion in 

Engl i sh is (177 . 3 , and 5.5) r espec tively . In a.ddition, all good r oaders 

in English are not good r38.de rs in Amharic ; and mr st of t h e> poor 

read'.lrs in Amharic arc, good readors in Bnglish. 'J'ha t is why the :: 

researcher concluded that e ood readers in English are good in that 

subject but arc not good in Amharic also. Freshmen vlith low compet ­

ence in the PL tend to have difficulty in r c"ding. And , ]'reshmen 

who a r e poor r et'.ucrs in English their mean score in reading tachniqu.) , 

reading spoed, and compr ehension is (43%, 75.8, O.7)~espcctively . 

On the contrC\ry r e s earchers have found that good first l anguage ,. 

r eaders ge t a significantly high score in r eading o.n FL. Accordingl y , 

this study h3.s f ound that thos e who were good readers in Amharic 

[who ived (5 91b , 155 . 5 , 4 . 2) in r eading techniques , r eaning speed and 

comprehension in English . The mean score of the reading speed in 

English is s lightly lower th[m t hat of t he I good I rec.de rs in English . 

(refer to appendix No . for comparison) 

Mo r e over. chapter three and chapter four discuss some ('If the 

reading t echniques in Amharic and Ensl ish . The researcher analyses 
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that Amharic and Ilnglish are markedly d ifferent l anguages structur­

ally evcnthough the prGsentation of texts is basicrell., thc some . 

That i s , the re is no one technique that is unique to either l anguage . 

Briefly , V'resffinen do inf",r, kno'l the structure, identify c " hesiue 

d 'Jvices , can scan",previclV and 8.nticipa te in English and in Amharic , 

0.1 thOUGh we tl bserve that some are stronger Y/i th respect to some 

techniques and v:eaker in 0 thers . 'llh:-i.t is why, the overal l achieve ­

ment of Freshmen, displays better achievement in T.:nc:.lish tha n in 

Amharic . And , it is to be oos 8rved that tho cli:fforences arc 

siGnificant . And , there is no correlation between reading tecluliques 

in Amharic and in Engl i sh. 

Therefore ! the rnsee-.rcher hs.s found that fast r oe.ders in 

Amharic don ' t read English as fast as they do Amha.ric . Not because 

they empJ.oy the same techniques from Amharic to En(clish but because 

of the lack of :seneraJ. knowJ.'3dge of linclish , e specialJ.y vocL'.bulary, 

and are weak in inference wh.·:'.h is very important to the uncler­

standing of D. text . This problem was clearly indicated by 90% 

of the stUdents in the questionnaire- a.ll of them indicated that 

the most boring and discourasing part in reading gnc;lish is ' difficulty 

of wordsl ' And , most of the students have indica t ed that the reason 

why they raad Eng lish text books is to improve their vocabu .. lary .. 

Secondl y , the researcher had i!;lplici tly assumed that it could 

be the structure pe.rt in En.slish where stUdents rlOuld experience 

interference from their L1
. HO\'lI] V e r , }?rsshmen were found to bo 

stronge r in l:~glish than in Amharic. And, the rasearcher I s asr-n.unp­

tion got l i ttle ~upport . 
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Thirdly, Freshmen ~re found to he very weak in ~nglish scanning and 

predicting, which i~ n~ way or another is clos8ly relat~d t o language. 

F~urthly, the finding has displ ayed a Rood r el ation ~etwee n reading in 

Amharic and r eading in ~nglish . TR~t is, what we anticipate from our ~resent 

s t ate of kn~wledge is that given this r eading spe8d an improvement in lang­

ua ge would undoubtedly incr~ase reading speed . 

Ther efore , if we once again state the thesis of pr~posal as Freshmen ar e 

s l ow rea1ers; it could be ~ecause their ge~ral knowledge is inferior to their 

gen.eral knowledge of Amharic . nut it may be because they em~l"y th0 same rea('\­

in.; techniqu0s in ~nglish as they d" in Amharic when reading English materials." 

The findin!; clearly disproves the thesis :'0cause Freshmen slow reading can be 

attrihuted t o their inferior knowledge of English, but not t o the use of the 

same techniques wh~n reading Amharic. 

6.1. SUMMARY OF TH<; FINDINGS . 

The two major themes which can summarize th~ findings are : 

Firstly, the Fresh~en overall result indicates that they perform better 

in English reading spe8d, c~mprehension and reading techniques . 

Moreover, good readers in English and Amharic understand better than poor 

or slow readers in hoth of these languages. Good readers in Amhar ic r ead f 

f aster than good r8a d~rs in Engl i sh . Good readers in Amhar i c were not the same 

good readers in English. Those who ~re Rood Amharic ~aders, however, comp­

rehend much hetter than those who are • average ! in thi..9 s-tudy ~fer ArPEm<iix-
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fo~ achlvement of g~od readers in English & Amharic r eading speed a nd comp­

r ehensi(')n. 

Secondly, the over a ll "",an score in r eading speed and comprehension in 

Amharic and English is (121 .50, 3.2; 144.ea, 4.6) respectively. Similarly, 

the mean score in r eading speed and re~ding comprehension of ' good ' and 'poor' 

readers in Amharie and English is (221.7, 7.5; 177.3, 5.5) anq (le9, 1.5; 

75.9, 0.5 ) 

The relati onship between overall r eading speed in Amharic and English 

is ( .16); and the rela tionshi p between Amhl3 ric comprehension a nd English c<>m­

prehension is ( .a6 ) . Ther e is a cQrrela tion between r eading al-ility, h<:wever, 

there is n" c orrelation with respect to comprehension. Similarly, the cnrrel­

ation between r eRding in Amharic and r eadi l1.lS in English of good students is 

(.3 and .1). And , we infer that there is a transf'lr of the ability between 

English and Amharic, but there is no relation between c"mprehension in Amharic 

and compre he ns i on in English. 

And, finally, thFl subgrours Tigrigna a nd J\marigna speakers have achieved 

better reading speFld than the aromo speakers in reading Amh" L". nut, aro~o, 

and Amarigna s peaker s have achieved better r esults in Amharic c0mprehension 

than Tigrigro speakers. On the other hand, Tigrigna, a nd 'lr omo speake~'s 

have displayed " etter results in English reading speed. With r espect to 

English comprehens i on Amarii<na , and I)romo s pel3.ker s have done l,e tter than 

Tigrigro spea kers. 



One \lay of de t ermining what i"o i s tha t a stuilc:. has not ye t 

mastered is to do an analysis of his e rrors Al tough the objoctives 

of this paper Vi,'S n ot to ana l yse orrors, the fino.ing he.s pccrt ly impli ed 

wha t we a s languae;e t eachers shoul d emphasize \'ihen t eaching ra::!.dillb 

The finding , f irst, indica. t e s that students arc v/eo.k i n infvr ellc­

ir-g , predicting , ~nd scamling in bn~lish . Socond ; it also indicat os 

that the same stud ents are very woak in Amharic structure, in 

identifying r efe r e nco words 2 .. ud cohG si ve devices , and [1.). ... 0 ~.7ea.k in 

skimming 3.nd previe,"ing in .t'.mharic . 

From experi ence, a groat deal of e:nGrgy and tim:) is duvoted to 

the toaching of the st ruc ture of En:::;lish. Yfhcn (. to tho 

teachine of voc abul3.ry. And , v ery little is do n e in tho t eaching of 

the l atter. nevertheless , the r e is little t8Qching m:J. tcri2.l prepared 

for the t e11c~ling of '-!nt;l:hah vocabulary in general . 110reover, it is 

not much has been clone in this f iold. Otl18r means of tCi"cchine our 

stUdents and cie v elopi nc; thoir knowl oJ.ge of voca.bul c.ry i terns ::lUSt be 

devIs e d . 

Prim::>.rily , stucl8r..ts must be convince cl tha t the y can derive the 

meaning of diff icult '"lords from 11 contcxt • And, thc: y must be 

convince d that the y cnn also ignore difficult r/orcls if they cc.n get 

·t;h8 gist of 0. text . They must bo a0.ViS8d th2.t it is '/lise to f ind 

(icl .. ,ntify) the source of difficulty a n d convince the:1sc l ves whethe r 

or not this/these , p3.rticul nr' '.~ord or par"~icul ar \'lords o.r8 'ilorthVlhile 

attendinc h . 

. -:- . . . - ,'" '. - " r':. t 
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lluttal sucgests that the fo llov/inc points Etra important in the 

teaching of' vocabulary: 

a. A teacher can supply his st'Jdents with a text that is incomplete (with 

some words missing) and can require them tn answ~r ~uestions from an 

inc~mpl~te inf~rm£ion. This is t ~ convince them thet s ome words can ~e 

ign .. red. 

~. Again , a teacher can move one step furth~r by providing them with an 

exercise with complete informa tion and s nme difficult w'lrds ~WhiCh are not 

p"r tinent in the comprehension of the gist of the material) . 

c. Furthermore, a teacher can help his students identify difficult words which 

they must refer to in the dictionary. This is d~ne by providing thel>! 

with a text with n~w words, At this stage he tests them on the ir under­

standing of the words wi thout l ooking them up in the dictionar" 

d , Finally, he CAn supply a text with difficult words where comprehension is 

unthinkable without the help .. f a dictionary . As a res ult, students start 

thinking very carefullv whetber or not t hey can get a meaning before they 

instantly hurry 1;""- ~, ()w :·ulk. s-;' r,:'i.cV:j.onary , 

Above all, the appl ication of this habit should not b3 limited t~ ~ nly 

getti~ the gist of one or two paragraphs, but should ~e transfered to all 

reading experi~nce , 

Furthermor~ , students shvuld be convinced to use their hackgrqund knowledge 

or "schema.tic knowl edge" (W"iddows .. n 1"83). It is then that they can pr edict 

what the writer is likely t o present , 
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i';Ioroovur , they should be [1.bIo to locate the most important points 

(scanninG) in a text. And , this can be developed by requiring 

students to i dent ify [1.nd 10ca'~G a number of po ints of (;onera l or 

spocific neture in a text m"ny times . 

On the other hand, students are very weak in tr.e structur o of 

Amh~"'..ric , in id.entifying roference fiords and cohesive clovices , in 

sl(ir.ming and pl'c vi o'"ing in Ar.1haric . ;\1 though YJe c armot assert that 

thore is positive transfer botV!O Cnl !'larkedly d iffGrent :j;3.nguaGes , 

habi ts which arc not doveloped in 'Ghe L1 cannot be c<8V8 10ped in L2 

or I'L . Student s nt the low,or gro,des must be holpecl to be av!c,ro of 

such E;]~ills . 'rho lcnowlodge of whet the \"lord clo.s3es are , the knowledge 

of c.l l th~ reference '"lords devoid 0::' th"i~' fU:1.ction [>." cOlmcctors 

the lcno,'rledGc of only what a topic sen'cence is in Amharic but not 

"here it usually occurs in a text is l'Iorthless . 

Finally , stUdents must bo aW11re of the study skills nar.lOly . tho 

usc of the table of contonts , ~ glossary , an index , a bibliography . 

11nd ::m appendix, /.nel , shoulil be ablo to anticipate by previewing • 

Therefore , an awareness of those rcao.i:"lG techniques in tho L1 through 

D. thorough exercisG doe3 help students t o improve their re2.ding in . 

the L1 • And , finally , do tho same whil e rcadin£; 11n L2 or FL. 
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APPENDIX . I 

QUE;3T IONNAIRE 

APDIS ABEBA UNIVERSrJ.'Y 

De partment " d Foreign Languages and Literature . 

Age Scx __ _ 

High School A ttenclud -------------------
Ci ty er 'fown _ _________________ _ 

I n struction Read the qUGstions and give reliable answers . It is 

ossential thnt you l:n0w that the out como of the resear ch largel y 

depends on the reliability 0f your answers . You are rcquil'e to put 

to t i ck / / if the question is yes or no, or you have to supply c., '.­

very specific andv/er where a dash is provided . 

I: 1 . Are both of your father and Elother litGrates? 

Yes / / .Jl.9. / . / 

2 . DI' bot12 qf your parents spea): the ~ language? 

~/ / 

3. If yes what l a ngu:o.ge do they speak? 

· 4 . If N9. what l"-nguagc docs each speak? 

Father speaks / / ",other / / 

5. Specify which language you speak at heme . 

II. 2 . \1hich Amharic book have y nu read recently? 

If you did not read boo:, ansner / N~ / . 

Which English book have you read recently? If you did not 

read any book 8nSIVor / / . 

What rlo you think you finCl most interesting or b oring in reading 

Amharic texts? 



Inter8stin~- ____________________________________________________ ___ 

--_. __ ._--
9 . Hha.t do y ou think is that you find most intere sting in roading 

:~nglish texts? 

.-----.. -- ---" ---- .... _----- .. -. -~--'".----

Rut bosc.uSG she \VelS so plunp w,wn she sat on j;Jk stic.L , it 

v/cnt c.lccp into the bround Lnd f]~ ... ~ couldn ' t pull it out. She 

tw',;;<:.Sl and. :tUg ;..:d . lilwn the final tUG brouuht it out, she: crash"'l 

':Ii th it to tho gronncl . 

a) Inili c<lte any 'lIcrds that you do not know 

b) ;fhat do j-eu thinl.;: is the meaning of the v/ord? 

c) !Io'" die1. you 

II. !lead the two Gc.ntences . J~.not:ler s ::. ntcnce is misfJing • ~'!het (lO 

~··ou thin};: is tho ]j1 i 8sin~ GCnt0:'''c"). 

Noham'(13d i s a SOl1 to be p:!.~oud of e L,:,~st \!Gol\: his ~ :aotller \'1[,,8 

burnt by fJ. !F~D.ted pan . 

12" Hoaa tho follo'~linb santone\..; . 
Americ..l!l s21"vic (; nan I,..Toh~1 D::.vid . wanted to tr.ke his cat Felix 

hO['18 with he::- ·~o :Jan Fral1sisco. 



\ 3 ) 

In it !llcanir.r;ful? I ITo . ;' /. 

b) Ii' not, rvhy? 

c) How would you raak o i t mr; L~ninGful? 



~r-,OI)C1;" qlf]1l 1;:'l'lt "- t<;" 

I' tOIJ (, C). P '!' 

- i 3 ... · 

I', H t r-, 1 f. I1C \' Tl \ q nt ~M)fl.'f ?'L£ f'f m '? 1'\1\ .Q.9OC ~r\ t 

1aJ. :: r-,lfl. rlt 'it1JJ?nt fl.l Je r-,n'l' il.ot 1 t: 1'11alt 'fC 'fC • •• aJ H t 

nr-,lfl. 1\1', eHt enm<;"~:: 

qrlio r-, 'i'G'<; :r: 1'<;" r-,1 1(]1l 11\ 1<;" r;."Ca:>- I'rl+l '?C~ enrn<;,~ :: 

I'rl 10 r-, 1 I (]1l <;' r-, fL 7i P tlC:':: I', H t <;" H ~ n U 1l L tn f] '? Itt C Ij I', f'f 

aJ.n'l' Mr:: I'PCt yefl.'f cr U-J6,YJH l'Cll. l r\lMj fW. nJ'f I'r-,lfl. n~ t 

9" C t I', H t <;' fo.:: 1'9"C t 1 1 J. I t'f n J''f M' C t G!j h <;" (') 1;" j''f J C n r-, 1\ 

fC). 11J.lt \"o'iS"?fo. \'I'1Cn nl'1Cn 11J. l t In~ t 9'C 1< H~ <;" fo. :: 

I', H t <;" H ~ Y t 'l' Y'l-<;' I'cr; I', I rJj mfr <;" fCJ.:: 0lJ <;" f@.9" I 1 C <;" teL) I', t ?1 fl. 

eHt<;" H~ e~L'?(i:: eHt nrJj9" tl 'i'r'j J'i'i il.l!l H~ 11 en~ (ltol 

I'UJJ I(i).:: eHt n"1.S'?4-fC). '??'b I"tlr'] el?(]'i'rj(); Sf.J~:: 

neHt G' '1'«C ytlrj ?[G9" e 'i'1'?ii :: nr\H.l; Io. eHt <rC~l eo(]<;"() 

'i't(]r\Q. 1''i1lLt(]{l 1'1J2.1t hr-,l;t n(\t9""Ct hr-,l". "i'inc O£ 1\1'\ a. nJ 

lC \,o';.SJ2ClaJ. heH-/o rl9"ct Yefl.'f \'tlrj Ic)': : hH.U Itlrj HG 

er\(JjrJj~:: neHt 1'\1', tG(j~ MO.:: eHt l'1fi.ltl 1\5'4-'l'IC!o9" i\.SHl 1-. 

CW' e'fl'\ti:: nr-,l?'fl (]I'\f];t't. l'9"[t 11"" 'd'f 9"1 JUti ~9"Ct 'iefl. 

'f 1 1'1 fi.l t 0 J2 ~I'\ r\.l-t t o. 1'11£.fr\ 0 J2 ~I'\ teD M 1 1l<;" n j-cJ.n n '? 

OJ n L 7i I', l!<;" ti :: 1'1', H t <;' I- H ~ 11 J. It ; t J'? 't. mil Il'f r-, ~ fo.:: I', H t 

tl 'i'rjJi'i <rCG 11 en()(lto \o 'itLJJ nr\lll leHt r\o.'l' Q£"- t n{)[~l4-n t 

1}-j, I'H ~ r\ C).'l' n H.So. G m 1 r-,1l C rj I', ?o: Q. I', 'i'?ti :: n HlJ 'i't I r'] n r-, 'I. 

(j. e H t <;' n r-, C.GJ. '? C (j "~ 11 h ~ r-, r\ a; rJj rJj 9" '?? ~ 1 I', "- 'l'? () :: e U <l'? \. 

r-, 'I,(J. e H t r-, C 10.1 '? C G r-, i'i Yl 'l' C no: rJjti n (l ;tGJ. r-, 'IJl H G ncr tlj t 

e"- ;M: : 

1. e H t r-, 1 fi. I 1 C 'i't 1 I (] nt I'r-, 11 fl.'f <;" n£ f"f m <l' 1'\ 1'\ fl.9" C 01) r\ t 

1[1). : : 

u. e H t '\ r-, 1 fl. I1C r-,11<lo'f \'tl If] nt <;" ? 't.Q t'f m'? 1\1'\ fi.9"C a) r\ t 

1aJ. : : 



• r 

eHt 1'!11f:. \lC !1~fI.'f n1 \rint£;' ~ 'tJ2 tT m if (\II f:.V' C <Ii i\ t 

\11)·; : 

e Ht hl.G \1C 1't1 H]nt ~!1 ~fI.'f£;' \' "f tT mi' 1\1\ f:.9" l Oi i\t 

\i!).: ' 

:;;; , !11fl. h~tl \'t1 H]nt \lC'f£;' q!1~fI. !1 1 \ nil 'if: t m'i'l\l\ f:.9" C 

eHt e(]l\tI. : 

2 . !lJf;-__ DI __ j.il}JtnI2']Jg, __ .0!15';-_D-(jT~lJ;-__ .0_!CtJ I 'i'C'i'C ••• JH t 

n?!_!B'_n.& eHt enm£;,tI :: 

U • h 190 (\ t I'tIJ! tnt 901 J e;- Mi 'i';- (t1T<~ 1 tT h 1 ([: t;- 'i'C 'i'C •• Gl H t 

n h,s.tI I'rdl e H t ~n fllo£;' tl : : 

i\ • !11fl. nt I" tlJ!?nt f:.1Je;- !1il'l';- (tar~ 1 f;- h 1m t;- 'i'C'i'C . . OH t 

n!11f. I\e eHt £nm£;'tI: : 

ill • !11f:. nt \' tlJ!tnt 9olJ£: !1 n '1': (to',-1 f: h lent: 'i'C 'i'C • • OH t 

n!11fl. I\e eHt enm<;:tI: : 

~, 

V" • !11fl. nt ~tlJ!t n t f:.1J e : h i'i '1': (tcr~ 1 f: h 1(." 1': 'i'C 1'C . . 
ClH t nh,s.tl 'in "1 eHt enm£;'tl: : 

U. 1'(\ oj. !1 <j>G"l co 'l'£;,: h 1 \(]il: 11\ 'r£;': E+(5'.r. I'n 101 i? C(j en([1'4' tI :: 

i\. 'in 1< !1 'i'OJa. 'l'£;' !11 \(]il 11\ K E+C a.· \' 11101 '?Cb ennKtl :: 

ill. I'n 10 !1 'fO'ic 'l'£;' !11 \nil: ""'il\ K t;[if~ I"n 101 ? C b en nK" : : 

a. • \'n 10 !1 'i'0iJ ,;, '1' £;';- h 1 \ (]il;- ""'i 1\ K q: C (f.)o \ n"l <» C ben nK (, : : 

4. He I'n-l>!11 \llil£;, !1f' <'.'iI11' \0.:: 

U. \'n1< !1f<'.'il"t£;' !11 \flil £1r HEi-l ennKtI:: 

i\ • ll'l'? m oj. !1 f' <'. 'i I1 t £;' !1 1 \ (]il '? C Ei-l en nK i\ : : 

111. tlt;9" \'n-l> hf' <'.'iIt£;' h 1 \flil 'l'CEi-l ennKtI:: 

Jl • M L! \ 9" 'i n" !1 £' <'. 'i r l' £;' !1 1 \ nil H Ei-l e n (ftoC,' tl : : 



5 . g, H t L.5: I G _D!d.iJ..Lt 0 n3J l_ !IQR- .J.I_@-.0IJl r'r: : 

U • £ H t c; Ire t; n \.J (J':::: tn n 2. \ t nl" t t'f @on'l' £ 1 <;'" r'r: : 

A. £Htr <p[G nlHI':::: tnnCUt teO£ t'f GJ.t'1'1' £ It;'r'r<: : 

til. £HH <p[G n"'i' <;'" I]).9" [0 H 'lAO:: '? teO£ t'f £ lz;"r'r:: 

GJ . £HH ';>C8 n"'.,t;'(').9' co 'Pt 'lA '" '? ,wC'ltT £lz;"r'r:: 

6 . if' I_LYR, ~L J) Uj ~ J.5'1 L 5~00J6-n.Jg. _ 0 .5.'1 __ _ 1-.0...J E-_ .0{) L f:'.f.l 
£ HI_C; 1'(').: : 

U . ~9"ct Y£r'r'f: ()-[t {}. Uje',55''fC; 1'C!_lAlr'rnfCJ. r'l,?'F ,0,,2-

tltl 19" [ t . £ H t c; 'FeJ.: : 

A. l'9'ct Ye(;.T: I'9"Ct a,; Uje',5S'FC; (c\.lAlr'rnfo. r'lj''F: ~0,,2-

n il t9'Ct £Ht c; 1'0.: : 

Iil. I'9'Ct Y£r'r'F: l'9'ct I.': Uje',J5''fC; ~V'i.1Alr'rnfCJ. nE>r'r'F nh6.(\ 

~,w tI to' [ 1< £ H t c; 1'0.: : 

IFJ \'9' C t Y£ r'rf:- 1'1-[t ,J:. Uj e', 5 Sf C; 1'0li.. lA lr'rn f~' h ~ (;.T n h c.: (1 

~n(\ t9"C '" eHt C; 1'0. : : 

7 . 

u . 

A • 

til • 

.~ ..,- . 

"9" £.L.:UJ:Jff._DJf_ Df'[ t_3..1:15. 0 t;' J'L.X_.D..Q{l fQ._1.J."" \ t 
171£fl.. n7)i.D.-.J.J ""JI_ ,nt1_·Wc + !J;L5...JQ.: : 

1'9'" C t ,,"" \ tT Gl~ A t n~" C t 'Lft G).iI'I' r'l S'F 71 [n n [r'] 1'1]). 

\L'1.c;'t fC). ,, "" \t !V1U ,: eU9' I'ntl t0C + H G C; 1'(1).: : 

19"[ t 1 ,,,,, \ tT r'l j''f n n t c" h C; [;) <;'" 5'1' J [ n 11 1\ 1'0. 1,,,,, \ t 

\''''.c;' t 1'0. 1'71 C n n 71 [n <1,,,,, \ t ,iICI t9' [ + I? C G C; f C:':: 

~9' C t 1 ,,,,, \ t'f n 9"C t 'L£ t G:.n 'I' I'l r'l S'f c I] h {I" "" \ tT 

rU! 'r-: Int1 t 9"[ +, 9[G 5nlz;"r'r:: 

nY" C t 'Lf t eM 'I' n r'l;J''F G_ I] htl \,c'_c;' ~ t 1, ,,,, \ t'f ,'9' C t 1,"" \ t'F 

£ nl\r'r:: 71 \M' Inti t9'C + H G C; 1'0.: : 
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e "ft\ i\;: 
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.r:;~om '~h,-, 888.. I-Iov;:,'-vcr , he has ,"l lE.: o brought o::.bol'..t .l;'.l~ 8\'0;1' ,rO',-';ll1[:; 

tb.:-." ;at of wO :i.:'ld \\.'., doe pollutton . 

t>.) air. Hun's ,1 Ge of [onsile luclB, oil, coal 11'::8 incl'cHs:..=d thB 

t o I , . . d . 'I ' h b 1 ~_-o/, D-li1oun 01 ca.r- ~on '.llO:D_ e -I..n 'I" 18 ,)."cmosp ore; Y QVel- J/IJ in the 1&81; 

it is .~')tt in6 dus'~ier , naking it mo::::c aif1"icillt for the sun ' s T'aoia-

tion to penDtrate . An increase of only 15% in the cloud coverage 

could , acco:!.:'dinl?; to som3 estimai:cs , make temp8ratU.i'es .I:cop sufficiently 

t o brinG about n ~e~1 Ice Aee . 

,)iV9rs, Iv..kes and th'_"' sea have fo,,:-' lor:g been rega:,,"jed and ·cr-ected 

as open S8V!ers. Untr';ated inc~nstrial '.:Jaste anc; hUfolan serfage hss 



the sea are becmning uselass bCCaUf! 1J i'j_sh are dDily becoiling !!lore 

poisonous . 



80l;lrn~~~1.Q.li l 

\~hoose -L hl": nost 8.::.:.p::.'()pri2."i.;2 l.o:-lplt~ti.o:i."l. 8.TItl vrci te U1C le -,; ·-c:r of you:!."' 

choice i::l -che space PJovided. ~ 

b) cut dOi:n :lc'oJ.'ufd;:: all(~ tunnC'lle(~ L;~1,,:'\.'ut.:;h I,~oun~..;, l.ns. 

c ) ~lattC!l~j hills and rcc121mcd lund fro~ -[~C sea. 

d) 0.11 of tho abClY8. 

_____ iD an cX':'.mI,J.e of an cco;3ystem . 

a) Llle n~ed of o~ygen • 

b) lnL\n I S 11.38 of i\')ssil fuel and Gas " 

c) .'3. continuou.~~ proces'~ of action a~·,:J reac cion .. 

(~) t~lC' r1c:Janu on ths \"lo:r·l (~'.8 :i eSOllrces . 

3 . ______ pr'evc'1.-~("' tlv~ .9.:;mosp;vne iI·OLl G.::-~ tinL ',>i3.r;_~()r 

u) the oxy~;cn contS'n.t of -;.:1<.': air . 

;) t;·F carbon and ni f ro.~on cy~l\'.s 0 

C) Co.l";'; I 5xhaust ;'ur.!C's. 

--.-----. -. 

a) the r~ductton of temperB·ture. 

b) t;1:' il1Cle·:>~e of tenlp':l'a·~;urc . 
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c) the Oalo.EcD of ila tU.~:B • 

el) none of the above. 

5 . ~lh8 ma i n rca. .:;on fe:c the dGcr; Else of ('-:;:;I"l.nC proc1nc-;;s i s : 

a) the problem of [lobal pollu1;ion . 

b) tha reduc~io~ of '~hG quality oj f i sh . 

c) t:w • • ~. " f.' .-, . , 

lncree.?lng o.0)·la::CJ.Ci. Oi .Lls n. 

b) {i.ec r eaBing produG tion . 

c ) incr'eas ing popula t ion. 

d) ev "ry 2::r'o ~;iine; povler. 

7 . The inc:::'e ase o f carbon dio:;ciL~e in tb.8 at~losphere incrl , ....... s e s 

a) c1ynar,~ic equilibriwn. 

b) a t;nospht~ric Ilea t . 

c ) oil , coal, and cas . 

d) cloud coverage . 

8. Ce.r 0xhauots Gen( ou C bases ·~h~.t 

a) p comote po l lution 

h) ha rm sunliGht . 

c) p!'omote life. 

d) help dsyollution. 



f 5 , 

9. Rivers, l akes , and the sen. have for long been reg~rded and 

treated as open sewers means : 

a) man uses these f or constructive purposes . 

b) he thinks these pollutes the worl d . 

c) he nonsiders these as a natural pla ce for disposal of refuse. 

d) man uses water as the only depollution agent . 

10) Population explosion accounts for the 

a) rapid increase of wealth. 

b) promotinn of world-wide health schemes. 

c) stabilization of ecosystems . 

d) diminishing natural resources . 



) 
A PP[I\I J)I;<-V 

ENGLISH JtEADING TECHNIQUBS) 

ADDIS ABEBA UrHVEHSITY 

INSTI'rUTE OF LANGUAGE S'1'UDIES 

Department of Foreign Lanr;ua0es B,nd Lite::''1ture. 

~t udent ' s Code Number 
'rime allowed 1 Y2 hrs . 

I . 1;.8ad the following text and answer the questiol ... S based on it . 

From the primi tive tir.~es lclEUl has been makil1[s E .. !l as saul t on his 

environment with fire , water and tools . Unti l g ce~'ltv+r~r or so ago , 

t!clis attack took placre over limi tee, areas and i most ca3CS at a 

relatively slow pace • r~oda~l there is a dan2~c:r tiw.t 1:l8.n u:ay usc up 

t~3 habitable and cul t i vab l e l and , His activities incl'easin~ly 

out- strip the capacity of natu processes to Testol'8 the f0rtili~y 

of the land i:.l~lcl water ""hie:1 h~~,s taicen thousands of years to crea'~e 

And tllrougr..:. errors and misuse of :d. s ~o\;eT's he :1.:'J ruining or 

degrading vast areas of the elate . 

'rhe (~ roE~t driving fOI'ca behind thi3 ne'll fi~~::'ct3 a::: saul t is the 

population explosion . It took 200 , 00 y~ars for ;,1an to l"each !,lis fir's t 

t;,ousand mi l lion but only 100 years to reach his sacoud . The world 

population in 1976 'lias over li , OOO million, by <h, YUB]' trIO chousand 

it is expected to llC over 6 thousnnd .million o 

P.lready \,·9 C,J,i.l see the devas~atiol1 spr02 :. dl1:£:,; b'.J.T, r;~o.t few 

seem to r8alize is that t~e deva.~:; t [t tj_on to ('.):'i1t: ,'ta;-./ 93 GO creat 

its scalu will gi7C it en enti!'cly ne1¥ qUdlity just ~s nir-!al:c 

chane/3d when the a~om b01.r'Jb replaced 'f . Ji.ff. 

peo;lle 

t:L~t 

~rhsre j _B no doubt that "the sp€ (;ta~;ul ·.:l.T· incre~:.stJs in vv'orld porula-



si:1.C€ 'j 94:; s I" 0 1-' c' .~ ;:J.mp13 , tjh~ expec :,1;:'11C:Y of li:f:'f~ in .lH0.iD, L1.J.s r~. ;en 

as 

e. ) 

b ) 

1;0 ~he follo~in~ wordt:. 

a) strict -
o

. _. ____ • 

b
o
, • 0 

f ( ~ a~:t. ' c,;'f...jJ.ll<..~ -__ . _ __ ~ . • 

'No:cds r>'l-...ich c·'xpl:-::.in cu:riosi t y on th :', 0TI.G l~5.n·:l 2.n6 c..~o~~i3 i p on ell e 

~c!lo\Vledgc , bEt; by >ij~lice! no v.nf':; :,...onsips a.tou, o~her pf oples 



.' 

sael'::;! t Vl tu.efJ , bu "t, onl J, tl.r.)I)ut -;;:l.10.i.C GecJ."::;'~ t v:,.(.';!::. Acco:"\.1.J. n ; ly, 

i~ also in chilct!'~n 



- --_._-_._-_._._. __ . .. - --- -.--. --~---
-. -------_ .. -- .. .. ~ .. 

e xplanc; tiOll 

------- .------. -- .. --------- -_. _ ... _-_ .. _--_. 

llli'::.y be c,".u::,.,J;J l!:'l eX7')O::",\l.l(; to 

toxic c lll ,mical s in l he cnvi~'on-· 

toxill . 

but t. le r isk of ?ea~h ~n 



L1 , . nead ~.he folloY!:i..n-

[J,n t Xi f,1 2.. :L'lr. i.rt ,;.1::': -:~ao le. 

2. !.~L'-.-Liolla2. b'iSis , hut '/,' 0 ~-._~ E: eLl:' 'iou;,;J.y ir:'c',. t.i.ot!.c.l iri. -ChI..:: '.:ay 'lie 

a fter dda~ h. It i s e(~""H1.11y t;U .... ·Tlj l .SlH{'. thrt obj..::c t ivL !l:, .... i S U !." ·J S o f 



, . 
b) illn2LD 

c) ---,,--_._--,_._-------

... _,._---_.-- .. _-.---,--_._---

b) mOC. 8U.~. abl~; 

c) p:.'edic ti:.'ble 

d) GOlTII1Ol1. 

----------.. -~ 

',roun :::!.'...._-

.- 4' ~"~ _ - ___ • bJlil-ver _ '_<0,,,_ • 

.. ~+ ... __ ~ __ .-._._~ ___ •. ~ ..... _~_. ______ ; . __ • __ .---.. • • " __ • ____ • ___ " " . _;.4.'- .u .... __________ _ 

13. 1. e'I,1? :.l'o l lorlJ.n.:. 

countrie • 

(Coordinated ~eiltenc'.s ) ... __ _ . ~_ • • __ . _ . -__ • • ~_ ~u~ .~~. __ ~ ._ ~ __ • __ ~ • • _~ ~. __ 

.-.---.~--- .. ~.- -~ .-~----..... ---~- . --- -~-- - ___ .~_-~ ___ . _. _ ____ , .. ~ _ __ .. _"J~ _ _ ~".~~ 

,-_._--_. ----._-,--_._ .. _----



, 

- I )'8 -

~t . f.p.d , 

i:unhclJ.2d t: .. :~0Ug!~ !1~O Lnt("~in'j , ,"]V8 r l f'l,:l·~ten(:cl hllls , I':: ~ l'('c1,lmee 

lanct f Din ~h(: sea . 

II I :i:.'o.L'ms 0/ l i fe ( 

( 

( c) cit i 0!::~ . 

) 

I 
) 



tv.'o m:i.llion f.fri'~&n' ;:tre ,:lOUC:ht to b,:; infected "lith the VirUfj 

that (..:2.u sc. it. 

2.11/; a.lmost half l, :ere ~·'omell. . I{i[i sysptOIJu,:; -','(;J,:'C ll.lce Ghat fuund in 

Al'tlG '\rj.ctims in Hai ti -· ch::.. .. onic c.ia:i..~rho-::-a , 

'ilOne y to r-q:'.J.l'·.- exi stec1 

1. ) ) 

? ( 5" ( 

6. 



I f,O 

-

"/it:il mu ch l1'.U'I'01,1er Gt:L'ipGH rur~?·l. inl:., vGr ~ ically do\-!n its 11"-:'11h:s , 2.nd '.rith 

:lucll big~:er ·::arc. If y ov. loc\k E.t Pl1oto~,I'aphf:l of Burchell ' s :!'eb::a you 

will see that its b:coa(l~l" f~tl'ip(:!s E1:!:e veI'tic~·.l on.:y on :.:_C) ne ck an·:i 

e. ) th:.~:cc [;,1'03 ( ) 

b) thf-se ( ) 

c) which 
, ) , 

d) foriner ) 

0) tV/O ( 

f) its ( 

e) its 

~~-.-." .----.~---~-----------------.--- ---.------ ~.--.~ 

m68,nin~s • 

.l2.£! t hey aro typical 2,ltiJ'1,~ls of 'i; he pll1!.:.:;s, or :"ilthe r its edGes 

Baboons ,'ork ol:ly ovar 11d.r~s oi~ this Q. r €2. i~1'f;ensiv21y; an d 



• 

from the same Vlater hole together , yet the different troops 

apparently nover mix . 

a) b) 

II. A. Read the fo llol"ling text under column 1. Head and choose e 

"ne sentence from column 2 which you think is the most 

likely sontonce to follow tho sentence under column 1 . 

COLUI,ll'! 1 

In poor communities of the 

world , be ttIe - fed babies are 

twice as lik0ly to die on 

average as breast f0d babies ; 

among the poorest groups, the 

!'ntion is even worse . 

a) auong the P001'cst groups tho 

ro.tic is even worse. 

b) 'l'his is th" case in many third 

world countries 

0) 'l'hat is , the death ~ f bottle 

fed babies is more likely . 

2 . a) Babi3s die from disease carried 

:Ln the ci.irty \7~ter used to mix 

the milk powder ; they die frol!'!. 
the use of unsterile bottles; 

and f,-,om undern')urishmcnt "/hon 

the ]Jille povider is ovcrdilutcLl 

t o sairc !Uoney or choaper cereals 

are substitutad for the doarer mille 

pIJWdf,r . 

e ' 



.- -

b) Babies die because there are no 

I.'1e.ids . 

c) l3a:nies die as T.lothers a:ce a lways 

over- -No r}:: Gd . 

3 . a) This is a doubl G blessing as 

childorn ~.rc reared e.t a cheaper 

" ~ 

price . 

~'his is ,J double tragedy becn.use 

not only does bottle feoding 

si£;nific3.ntly incrlJ[~se rl10rtali ty 

cunone"; youn[ childr.onbut it also 

pe.radoxically , .:.dds to thJ bi:rth 

r2. te. 

C. Let's assume that such as ' i.vhat is n robot? ' is 6ivEl1 . By 

roadj,ng tho ti tlc what 010 you think are some the iUGE1S that 

the v,Triter is going to (lj.scuss? 

a) 

b) 
-----~--------.-,--'--,------

----_._-_._------
d) 

---------~-,-,- .-----

C . . ad the follo'i,'ing teJ:t allc .... identify and write tho topic sentences 

for o8.ch paragr~,ph at'c tho end of the toed. 

ThGre are u t le:ast tno causes of' arlxi cty j c onflict 2.nd 

stross . As an example of tho formsr , ~'!(> can r3.rely pr ;;~ dict the 

precise consequence] of who.t Vie do , but ,,'re are hlcssed with the 

intellectuA.l ·:;apG.ci ty to ant:LcipClt8 the ~1dvdntA.ges and dis~Qvantage8 

which nl[LY re8ul t from any F;.\~tion we rllD.y be thinking about , Very 

corunonly "e ar" :rnced Iii th a choice betVleen sGvoral courses of 
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acti one This state of affairs accounts for a great denl of our 

Harrying: worrying , that is , about what to do . 

The other major source of worry. i s the dreauful t hings 

I,'/hich happen or have happen8cl to us or to those. who \"Ie c al-'oS for 

Among the most stressful of these ~re de~th , illness , loss of 

work , money prob18lns, mari te.l problems rmu refiClG:nent. Such 

vi/orries have l), rational basis , but we are cUl'iously irra.tiona l in 

the li/2.y vl'e pu:csue them . FOl .... example fear of daath is as strong 

amant; youn,3 adults as alDong c l erl y and· i t·,~qo~s.,jnot soem to be 

reduc8s by any sort of religious fai tl;t inclu(cing tho bGlief 

that thore is life nf ter deE,th. It is \Jqually surp:cising that 

objective measures of anxie ty suggest that we nr-.: as w-orried the 

hour b8fo1'o having 2. tooth fi11(]0:1 as '5!he n 'lfe fn.ce major surgery . 

Topic sentence (paragrRph 1) 

Topic sentonce pal'n.gr2.ph 2) 

D. Read the following text anu sumr1arizG it in (5) sentences in the 
space provided below . 

Thore are ('t vcr one thousand linos ()f tcfat tho plant Gonet ic 

Center in Addis Abeba. and its Genetic divi,.;rsi ty makes ita strong 

candidate for improvE.mont by breeding , EO\'lbYCr , becanse tnf is 

eaten only in EthiopiEl f ViJ8St0I':i.1 grain brooQurs have inv8stign.ted 

it hardly at all thny hav8 othe r ~rnin3 , such as In:.rlny , GlC1izQ , 

viheat and sort;um. 

The:re are diff iculties Hi th bl~'Jeding" One di:3covGrod bY'.ln 

Ethiopi2.n Scientist is tlw.t Tof ~lOOElS only for fiftc011 minut88 

in the l£'Brly mornine.; immediately <.tft·:n" sunrisG " It good laborntory 

worker C':::':i.l cross-polino.. tu aboui , t·):;.] p lants before the £,10·.18r8 ' . 

close up D.6ain . This 8 101'-13 the breod.inG process . 



\,Iri to down the r,lost ilaportant points you have rEae' •. Cram tho 

text on T8f . 



. , \ Ell' ') IX-Vf 

i ~nf. 
S% 

r Ll 
, 
I . 0 

I 
'.1.5 

13.r 

I
, 18.0 

14 .0 

I 0 

~() .. () 

15,,:'"'\ 

I! .O 

n.s 
1.0 

18.5 

3.5 

14.5 

\19 .5 

13.0 

)8 .f) 

14.5 
I 
118.0 

118•0 

16.5 

U.5 
! i 14. 5 

Str F!"f 
16% 141< 

15 0 

5 

o 
5 

6 

1 

o 
5 

4 

o 
5 

o 
5 

o 
f 

7 

o 
7 

o 
7 

8 

7 

o 
10 

o 
o 
tl 

10 

o 
C' 

o 
o 
.') 

o 
(' 

o 
o 
(' 

2 

o 
(' 

(' 

() 

;> 

2 

(' 

o 

0VPRAIL p.rM i'CX'P!'S 0F ~'I,.oN P"I'[)TI,'(' !':~ .!:NI) 1>FJlDJtl(, "'PC1{l'TTnl.""-S :':':' AI:R.AHIC 1'~1fl P\!GT ..JSP 

7'. 1.~ t.~ :"I L:', J r 

Crn "rev 
!)ev Sk & kl 

6.. 6'1; 1(\~ 

<5 

n 

() 

6 

(' 

() 

" 
3 

o 
o 
h 

o 
(' 

n 

() 

o 
I" 

n 

o 
n 

3 

6 

0. 

o 

o 

o 
3 

o 

6 

o 
C' 

3 

I" 

() 

o 
o 

o 
I" 

(' 

5 

(' 

7 

(\ 

') 

('l 

o 
5 

" 
(' 5 

o '0 

C' 0 

o (' 

o 5 

3 ,5 

o ('I 

3 5 

6 0 

3 5 

o 0 

(' , In 

::)r&j 

P% 
'? 
~. 

o 
4 

17. 

1 

o 
8 

12 
;-'. 

12 

12 

o 
o 
r-, 

c 
2 

<1 

4 

8 

4 

8 

8 

o 
r, 

Sc <:11'" 

1(,'1< 1('0% 

('I 11\ .0 

f' 5.0 

C' 21. 5 

(' 51. 0 

5 S! . . (l 

C' 25 . 0 

o 8. 0 

C' 41.0 

(' 23.5 

(' 25 . 0 

3 .12.5 

(l 1,0 

C' 28.5 

C' 3. 5 

C' 20.5 

(' 30.5 

C' ?2.0 

o 37. n 

o 22 . 5 

o 37 . 0 

C' 45 . 0 

(\ 47 . 5 

C' 11.5 

(' 34.5 

:rni' !':tr 
2£'% 16 .. 

20,(' 1 C\ 

6.0 7 

11.0 15 

H . O 11 

12. (\ Q 

6.0 7 

13.0 f. 

In. O 11 

E.O 5 

15.0 11 

2.0 0 

14 13 

1S.1" 11 

1:>.f' 14 

16 . 5 11 

P.r 5 

17. r 11 

14. 0 13 

8. 0 12 

14.(' 12 

10. 0 8 

11.0 11 

14.0. Q 

13.0 11 

i'"' , : T. :r ~ p 

em "rev 
Ref Dsv Sk & l>n nrr1 

14% 5% 6~· 10'/; 12~ 

, 'i ~ .... .{ .... 

(' 

1/.1 

10 

o 
(\ 

12 

6 

(' 

11 

o 
14 

() 

c 
(' 

o 
o 
6 

6 

s 
3 

(l 

3 

1~, 3 

1(' (\ 

o 3 

10 0 

4 (' 

Ii] 6 

8 0 

10 f) 

12 0 

I t] 6 

44 3 

l~ 6 

3 

o 

6 

('> 

6 

() 

o 
3 

o 
() 

6 

6 

o 
o 
6 

o 
o 
(' 

3 

('> 

o 
6 

3 

(\ 

C' 

I) 

5 

3 

(' 

5 

C1 

4 

o 
3 

4 

3 

(1 

('> 

4 

-1 

('> 

() 

o 
o 
() 

5 

5 

o 

4 

4 

o 
8 

8 

() 

n 

o 
12 

8 

('> 

8 

() 

() 

o 
8 

o 
4 

8 

o 
4 

4 

12 

4 

Sc 2lJ-.:::l 'IT.ana 
10% 1(x)% Cr 

o 63.0 I 1 

(} 210C 

7 58.0 

5 ~2 .. 0 

o 35.0 

5 ;n.C' 

("I 37 .. C 

5 ~6 .. c 

5 2~.o 

5 59 . 0 

3 15.C 

5 66 .. 0 

5 48.0 

{"'\ ~~,.. 
" . .... '" . -
o ~!O .. 5 

~ ·,}5 " (' 

o 35 0 C' 

4 55.0 

:5 45.0 

n 35.0 

5 39.0 

5 52 . 0 

5 55 . 0 

") ·18.0 

2 
., 
1 

1 

1 
, 
1 

I 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

~ 

1 

1 

1 

1 

l>M!j'.Jl'lC ~GLLSF 

Peac' 0:r.0 Read COlT'? 

BTl 11')% ~D ~0% 

In 
151 

80 

1(;8 

55 

128 

113 

113 

HQ 

168 

153 

V2 

<13 

11:'1 

70 

153 

208 

)(; R 

In 
11(1 

IN 

168 

145 

113 

'. 
':! 

I) 

'7 

1 

7 

2 

4 

6 

<\ 

4 

3 

7 

5 

5 

:1 

5 

-1 

2 

1 

1 

3 

5 

5 

73 

126 

73 

135 

o 
73 

1')9 

78 

72 

leo 

129 

11')6 

155 

162 

73 

98 

702 

11):) 

69 

150 

84 

95 

146 

07 

2 

2 

(I 

'} 

2 

3 

1 

4 

2 

1 
, 
t.! 

3 

Ii 

f. 

2 

2 

;> 

4 

o 
3 

3 
~ 

'" 
4 

1 



Tnf 

?6 % 

:.n 
~. 0 

'l. 0 

-J "-

I
: 1~ : ~ 

J 1. 5 

; .0 

, " . " 
12, 5 

17.n 

j
y .. 5 

l' .r 

?"J' 

?1. 5 

U.S 

D .5 

7,n 

17.n 

i 17." 
1 

11.5 

15.0 
I 
: 15.5 
i 
: 1 g . 5 

i U / ' 

AMRl'Ptr 
BN G LISq 

Coo "rev 
Cdl "':rev 

str :<'I?f Dev Sk &]In PIed !"c <::urn In" Str Pef "-"lv <::k & In "red Sc S\llT' 

16% l cl% 6'0' 69; 1(1% 

~ 

c: 
12. 

11 
~ e 

7 

(' 

('I 

6 

" s' 
6 

7 

-1 

13 

J.n 

9 

1" 

:J 

9 

10 

6 

6 

9 

1(' 6 6 

o J> n 

;> 0 n 

2 (\ 6 

C' 3 3 

f' 6 n 

43(' 

(' 3 '" 

(' 3 (' 

o (' (' 

12 3 6 

C 3 3 

r n 0 

(' 6 f; 

1 (' n 

E Ii 0 

(' n 6 

<) 3 0 

<) I) n 

o 6 F 

8 (\ (' 

6 3 6 

C' r) 0 

e 3 3 

r ~ " 

In 

7 

() 

5 

5 

" 
('\ 

7 

7 

o 

13 

3 

7 

7 

" 
5 

<1 

5 

5 

10 

o 
5 

5 

2 

(' 

12% 1~~ 1'Yl% 2(,$- 16'1< 14% 6% 6% In!/; .12% 1'-'% 1('(,2· 

12 

12 

("': 

,'i. 

!J 
A 

" 

8 

8 
., 

12 

fl 

I) 

3 

12 
(' 

l? 

12 

8 

12 

o 
12 

12 

12 

12 
r-' 

o 6i! .0 I B.n 10 10 .~ 

(' 51.('\ I 12. 0 14 10 ) 

2 

:;. 
r 

'" 
" 
() 

~ 

o 
5 
,r, 

(' 

') 

l!:" 

5 

3 

(' 

c: 
o 
o 
(' 

'" 
(' 

37.0 

17.5 

40.5 

31. 5 

18.n 

44 ,1"' 

36 . 5 

113. ('\ 

75. 5 

36. 0 

n.n 
50.5 

20.5 

6A.5 

43. n 

50. n 

52'(' 

4Cl.5 

~5 .(' 

:3.5 

42.5 

4(\0 

33.n 

17.('\ 

fl . n 

13.(' 

10.0 

7.f' 

13.0 

12.0 

13.0 

15. 0 

11.0 

18.(' 

14. 0 

11/' 

15. ('\ 

17.n 

17 .r' 

I?. ('\ 

17.0 

18.0 

15.n 

17.0 

14." 

15.(' 

12 

7 

12 
14 

6 

10 

.3 

9 

13 

In 

15 

8 

16 

In 

12 

10 

16 

13 

11 

11 

H 

12 

13 

14 

r 

9 

2 

o 
11) 

14 

10 

14 

e 
1<: 

" • 
n 
14 

1" 

111 

12 

14 

14 
(-; 

12 

4 

I t) 

f. 

" 
, , 

6 

o 
:1 

3 

:s 
fi 

I" 

~ 

" 
G 

f' 

3 

('. 

6 
~ 
'. 

r · 

(\ 

.~ 

~ 

(' 

f. 

3 

6 

o 
('\ 

o 
(\ 

6 

6 

6 

f 

n 

6 

o 
6 

3 

o 

6 

n 

3 

5 

('\ 

6 

o 

3 

8 

3 

5 

" 
(' 

(' 

o 
.1 

5 

-1 

n 

5 

E 

o 
6 

o 

o 

7 

o 

7 

3 

2 

5 

() 

o 

8 

8 

(' 

(' 

4 

.,\ 

I) 

8 

8 

o 

-1 

8 

12 

(' 

1 

8 

" 
8 

8 

4 

8 

8 

8 

(' 

n 

7 68,(' 

5 61.0 

" 
(' 

f' 

(' 

o 
( . 
5 

(1 

7 

o 
~ 
~ 

r, 

3 

l C 

'" 
5 

5 

1~ 

5 

4 

7 
.''1 

(' 

f e .0 

15.n 

38 .("\ 

36.0 

17.0 

55.0 

Sl.f) 

LjR.n 

':: S.() 

37.0 

82.'"\ 

26 .0 

67.n 

50.("\ 

~12. () 

73,0 

5" () " . 
68 ,1"' 

65.0 

46.n 

63 .(' 

3(,.0 

15.(' 

1" p"lIRlC FNGLI8H 

~11c! ~ '\d C(1.T)~ ?cad CCM:l 

Gr Sry 10% so 10% 

1 J50 

3 113 

;> 

1 

1 

1 

1 

1 

3 

3 

1 

1 

2 

3 

1 

1 

1 

1 

1 

3 

1 

3 

3 

2 

1 

212 

69 

113 

113 

1('0 

245 

152 

1m 

11'R 

16f' 

1°1 

112 

2rl') 

209 

142 

11'8 

230. 

2('(' 

157 

168 

?39 

168 

113 

3 122 3 

5 162 5 

7 

6 

5 

7 

3 

7 

.' • 
Ii 

1 

6 

1 

3 

5 

6 

r; 

5 

5 

2 

g 

1 

7 

6 
c: -. 

114 

71 

0. 4 

n o 
109 

lIio 

57 

75 

183 

122 

112 
9<\ 

191 

154 

85 

104 

125 

162 

9" 

113 

15-1 

155 

99 .. 

;> 

o 
!l 

:l 

-1 

2 

1 

o 

5 

2 

3 

1 

5 

6 

3 

5 

3 

7 

2 

3 

7 

6 

3 



AMHARI C 
ENGLISB 

O::fi Prey 
- -- em nrev 

Tnf Str l>Ef Di)v Sk & J'.n Pred Be Sum Inf Str lef rev Sk & Pn 

26% 16% 1'1% 6% 6% 1~; 12% 1"'r 1('0% 26% Ifi% 14% 6% 6% 10% 

12.0 13 0 0 0 0 0 I) 30.0 '7 9 8 0 6 3 

16.5 <) 0 

?l.0 11 14 

19.0 (") 0 

17.0 '3 Ir' 

18.0 12 0 

11.5 0 0 

D.5 4 0 

.14. 5 5 0 

13.0 0 0 

19.5 11 6 

16.0 6 8 

11.5 7 2 

22.0 11 8 

18 .5 10 0 

20.5 5 0 

16.5 6 6 

20.:; 7 0 

18. 5 12 0 

14.0 8 a 
12. 0 9 8 

19.5 0 0 

8.0 4 0 

6 

<1 

3 

o 
3 

o 
6 

3 

3 

3 

6 

I') 

3 

3 

o 
3 

o 
4 

3 

3 

o 
o 

o 
Ii 

o 
o 
o 
o 
3 

o 
() 

3 

o 
o 
(; 

6 

3 

o 
3 

3 

Ii 

o 
11 

3 

5 

o 
4 

o 
4 

5 

4 

4 

4 

o 
o 
5 

5 

4 

4 

10 

o 
3 

o 
5 

5 

fi 

12 

12 

8 

12 

12 

8 

12 

o 
12 

4 

12 

o 
12 

12 

o 
12 

12 

l 

8 

12 

4 

3 

o ~8 . 0 17 9 

(1 F9.11 IB 13 

? 45.0 1 4 14 

o 47.0 17 6 

4 53.0 12 12 

o 24.5 9 5 

o 48.5 3 Ii 

o 26.5 6 Ii 

o 32.0 13 12 

o 4~ .5 16 11 

o 48.0 ~2 10 

o 25.5 14 7 

6 73.0 16 12 

o 53.5 20 14 

o 32.5 17 13 

4 57.5 13 14 

o 42. 5 21 11 

o 44 .5 q 8 

a 39.0 11 10 

o 49.0 12 7 

o 28.5 13 q 

o 24 .0 13 IIi 

14 " 
14 6 

f3 0 

1.1 3 

14 6 

4 0 

4 0 

4 0 

12 6 

12 6 

2 0 

6 6 

14 6 

14 6 

o 6 

12 6 

4 0 

14 Ii 

4 Ii 

o 0 

12 3 

2 3 

3 

3 

o 
'i 

o 
I) 

o 
o 
o 
6 

3 

o 
h 

6 

o 
Ii 

o 
E 

o 
o 
o 
o 

5 

7 

o 
3 

I), 

4 

3 

o 
o 
7 

o 
o 
7 

5 

3 

5 

o 
7 

o 
o 
o 
5 

Pree Se 
12% 1m 

B 4 

4 

4 

o 
12 

8 

o 
o 
o 
I) 

I) 

o 
12 

I) 

4 

o 
8 

o 
o 
() 

o 
8 

8 

5 

<1 

o 
o 
c1 

o 
o 
o 
o 
o 
o 
o 
5 

7 

3 

8 

o 
o 
I) 

o 
4 

o 

Sun Lana 
l rJ'% r,r 

53.0 3 

63.0 

69.0 

35.0 

61.0 

5'5.0 

22.0 

16.0 

l Eo 0 

'17. 0 

62 .0 

27.0 

45.0 

70.0 

76 

42 .0 

72.0 

36.0 

5(\.0 

35.0 

19.0 

49 .0 

47.0 

1 

3 

3 

1 

3 

1 

1 

1 

1 

2 

3 

3 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 

P'-lAP.IC ;::'J(;LISH 

~a j ('am lead Cano 

Sp 1"% So 10% 

111 

113 

168 

'-'Ii 

113 

122 

10'1 

152 

1~8 

155 

237 

168 

168 

122 

188 

113 

122 

113 

78 

155 

89 

122 

149 

4 

3 

3 

3 

5 

5 

5 

(; 

4 

5 

e 
s 
6 

4 

7 

5 

I) 

6 

1 

5 

) 

.1 

~ 

100 

80 

III 

135 

183 

100 

138 

135 

I ii 3 

109 

17<; 

191 
181 

111 

125 

90 

30 

95 

13fl 

103 

12'1 

155 

175 

2 

3 

<; 

F 

4 

4 

1 

3 

1 

5 

I) 

3 

3 

3 

3 

1 

4 
, 
" 

11 

2 

4 

5 

3 



" /Ii H J'. P, I r:: 'S ~: (.' LIS H N'I1.' ~c(' F!:JGLISF 

em "'T8V 
Coo "'rBV 

Tn!: Str tbf rev "k & l'n ~'r2d Sc S111'1 Tn~ Str "ef r.ev Sk "l'n "reel Sc SllJ", Lana ""'an ('= Pead Ccrnn 

26" 16% 14'r fi!/; 1'% 10% 12% 1"% 10M 26~ F" 1·1% r'l; F'/: 111% 12~ 10% 100% ('r Sn If1% So 10% 

11.5 

15. 5 

1" . 5 

16.5 

11.5 

1~.5 

18.0 

3. 0 

IF.5 

17.'1 

20 .5 

'20.5 

18.5 

11'.n 

21. 5 

17.0 

13.0 

21.0 

14.0 

11'.5 

17.0 

(-

~., 

11 

7 

C 

7 

C) 

7 

s 
7 

'" 
5 

5 

') 

o 
12 

o 
4 

Ii 

~~ 

9 

20 .5 5 

B. O f 

1~ . J 12 

C' 

;> 
~ 

,-' 

q 

o 
I) 

r:, 

Ie 
o 

12 

l C 
P, 

2 

D 

10 

o 
p 

o 
o 
o 
2 

o 
7 

3 

() 

3 

3 

o 
3 

o 
f1 

'i 

o 
3 

!) 

3 

Ii 

6 

3 

o 
3 

(' 

o 
o 
!) 

!) 

3 

o 
I) 

o 
(} 

(l 

(1 

I) 

'J 

3 

I) 

6 

o 
f. 

o 
() 

o 
I) 

3 

(l 

!) 

6 

o 
o 
3 

() 

o 
5 

(\ 

Ij 

4 

7 

() 

5 

o 
7 

5 

5 

(1 

3 

(I 

() 

" 5 

o 
4 

6 

5 

5 

~ , 

o 
n 
" 

17 

12 

12 

8 

4 
~ 

~ 

,~ 

12 

12 

1;; 

o 
o 

12 

o 
R 

s 
o 

12 

s 
u 

12 

o 
,., 
" 
o 
o 
n 

5 

o 
o 
('I 

(! 

() 

~ 

') 

" ,. 

o 
o 
<) 

5 

o 
o 
o 

28 . 5 

<~.5 

53.5 

-14 .5 

27.5 

50.5 

50 . n 

n.1J 
57.5 

34.0 

F'1 .5 

52.(1 

57.5 

33. 0 

40.5 

54. 0 

13.0 

51'.0 

33.0 

24 .5 

48. 0 

14 

1,1 

1,1 

1
~ 

.J 

q 

15 

2') 

15 

16 

13 

13 

7 

It. 

16 

11 

13 

15 

21 

11 

F l 

8 

10 

11 

1'3 

13 

5 

10 

If' 

1(l 

13 

7 

15 

12 

11 

R 

11 

15 

1'\ 

If) 

1(1 

12 

14 

I tl 

" 
12 

12 

-'\ 

o 

1? 

(1 

p 

~ 

11 

1~1 

~ 

o 
4 

Co 

L? 

!1 

11 

12 

1'\ 

3 

:) 

'~ 

c: 

(! 

" 
I) 

o 
3 

o 
o 
3 

" 
Q 

e, 

o 
f 

3 

'1 

'! 

'" 
(1 41.5 15 1,1 a h 

o 27. (I 11 11 14 ,; 

3 M . () 2fi 12 l r] c: 

() 

o 
3 

" f1 

Ii 

(\ 

6 

(1 

1'\ 

(j 

o 
~ 

r 
f1 

6 

<; 

Ii 

o 
6 

I) 

I' 

o 
3 

o 
I) 

5 

3 

o 
3 

(1 

() 

n 

5 

7 

o 
o 
o 
I) 

5 

5 
f\ 

5 

(I 

2 

4 

(l 

4 

o 
() 

o 
,1 

4 

o 
n 
'-
o 
4 

o 
12 

p, 

4 

'l 

f) 

() 

n <> 

f) 

fl 

'l 

'3 

4 

o 
p 

o 
') 

'i 
' \ , 

o 
(l 

7 

o ., 
4 

5 

3 

1'l 

() 

(l 

o 
'1 

5 

5 

5 

5 

3 

IJ 

7 

41 

31 

57 

57 

21 

4G 

57 

31 

42 

33 

7,/ 

' "1 ". I . 

57 

/.,4 

T? 

39 

70 
C., 
J ~ 

C;" 
~. 

0~ 

1" 

5C 

42 

GO 

1 

1 

1 

3 

2 

1 

1 

/. 

2 

1 

1 

1 

1 

1 

1 

1 

4 

1 

1 

1 

1 

3 

1 

1 

1" '3 

120 

168 

158 

157 

157 

177 

155 

U3 

lOS 

2?3 

In 
If P 

121 

75 

In 
175 

Jr.') 

153 

114 

23° 

132 

')37 

163 

1 

3 

5 

F 

? 

f. 

7 

1 

8 

2 

'1 

2 

!C 

1 

3 

? 

g 

8 

7 

'i 

r. 
9 

o 

7 

155 

~3g 

135 

1')4 

153 

11"1 

PI) 

130 

121.: 

J~ 

131 

13" 

13!) 

III 

1::'3 

135 

113 

Isr 
FD 

111 

1"-1 

151 

154 

"'1" , ., G, 

'2 

3 

5 

1 

1 

o 
2 

3 
, -, 
2 

1 

5 

3 

5 

1 

5 

5 

3 

3 

3 

5 

5 

3 
-, , 



Inf 
2':% 

J.e. c 
D." 
n .r 
12. 5 

11 

14 

17 

21 

l'l 

14 
15 
10 
I" 

() 

Ii 
5 

12 
19 
12 

8 
21 
12 
14 

17fl5 
15.00 

4.92 

str :"£:1' 
16% 14% 

S fl 

I] 

') 

4 

5 

10 

9 

10 

7 
r, 

7 
5 
7 

D 
5 
~ 

" 
~ 
~ 

" , 
7 
t 
I] 

10 

I) 

o 
r 
2 

() 

(1 

() 

/ 

o 
f1 
4 

12 
[) 

(1 

I) 

o 
10 

8 
S 
8 
o 
n 

l\MBII n.IC 

Coo Prev 

T'<:'v Sk I> l'n 
h% S% lng, 

::."r8d Sc 
1:':% lC't 

o !" 10 r, r 

3 '" 

o 0 

r) f! 

3 h 

(I 5 

6 (1 

() f; 

3 

3 
3 
n 
'l 
n 
n 
o 
n 
3 
() 

n 
3 
[) 

Ii 

'" 
() 

'1 
('! 

6 
3 
o 
C 
o 
3 
3 
3 
I) 

() 

31 

11) 

" , 

') 

1'1 

o 
5 

5 

12 

Q 

[1 

8 
I] 

1: 

l~ 

7 n 
In 

7 
12 
o 

5 l:i. 
5 17 
1 . 12 
[) 

, 
'" 

'1 
'1 
5 
'1 
5 
1 
5 
5 

!,: 
I] 

4 
'} 

.' " 
n 

') 

:1 

r 
4 

c 
r 
c 
r 
C­

JO 

C' 
r 
(' 

( 

(' 
c 

r 
r 
(' 

" " 

r 
o 

4 
5 

758 324 23q 222 431 G09 9S 

E.37 2.72 2.0Q 1. 8<; 3 . n2 E.79 '1 . 83 

3.59 3. e8 2.26 2. 4() 3 . n3 4. 35 1. 99 

SUI'"' 

100" 

~1 3. 0 

4fl 

21JI 

7<1.5 

! ~ 5. (l 

34 .0 

40 . 5 

(;r,.n 

('i.5 

19.n 
40 .0 
3(; . 5 
61.5 
~0.n 

20.5 
" .0 

24 . 0 
5n.5 
32.0 
35 . () 
45 .0 
2(, . 5 
51.5 

:enf 
2f;~ 

11 

7 

r. 
i1 

n 

lil 

12 

11 

I f 
') 

1" 
11 
13 
14 
13 

4 
14 
13 
12 
15 
21 

8 
15 

Str ~f 
1(,;% 1<\% 

11 (\ 

I:; 

1J 

7 

1(\ 

10 

1~· 

" 
12 

1 ('! 

J:1 
12 
11 
13 
13 

f­
Ir 
10 

7 
1" 
1"1 

!) 

11 

JJ"' 

14 

:2 

17! 
'1 

1~ 

JD 

L2 

') 

12 
J2 ., 
l? 

" !1 

12 

" !1 

G 
12 
1 1] 

Frelish 

Ctil 'Orev 

':'ev '3k 

"''' Ii ," 

('! " 

L} 

(' 

i1 

f"l 

" 

r, 

~ 

" 
", 
3 
r: 

'i 
r.: 
,', 

3 

" -, 
" 
3 
,""I 

3 

~ 

I) 

3 

n 

(: 

o 
r, 

Ii 

n 
I) 

3 
f 
'i 
r 
!1 

6 
3 
I) 
c: 

f 
h 
6 

8< l'n 

1"'1> 

5 

n 

(\ 

F, 

f\ 

!) 

(\ 

3 

3 

t; 

(l 

5 
<; 
'l 
f1 
(l 

<) 

6 
5 
5 
(1 

('! 

5 

"'ren 
12% 

3 

'3c 
11)" 

10 

f1 D 

l/. 7 

[) " 
() n 

1'. .'j 

[,>. I} 

l~ 5 

:3 

o 
4 

12 
1 
4 
'1 
o 
o 
p 

R 

8 
r; 
o 
4 

o 
(\ 

o 
" -' 
.«( 

7 
o 
:) 

" o 
() 

() 

5 
r, 

2 

4704 . 5 1556 12n7 96 3 325 33n 

3').53 13.n7 l "."'J C. ",) 7.,'13 2.77 

15.23 3.96 3,n'-l4 .•• 452.732.70 

?24 4 87 33" 
2. 38 1 . n<) 2. j? 

2.53 3. ') 3 2. 09 

S~r' T;an0 

l :X' '/" Cr 

40 3 

43 

5t1 

?of. 

30 

34 

38 

('9 

~ 1 

7.? 
3(, 

(.; 3 
r. .~I 
5", 
~ 4 

l r• 
l}l 

.5? 
36 
0. /J 
53 
1~ 
5'1 

55lJ8 
1c,. 62 
16 .33 

1 

1 

3. 

1 

1 

2 

J 

1 

1 
3 
1 
1 
1 
2 
2 
1 
1 
1 
/ 

3 
1 
1 

]"r.""-!"':')IC 

"raj 

~n 

113 

13' 

113 

1';0 

I n 

L2 ~! 

1"':1 

151 

?Q8 

132 
113 
H('! 

Jf11 
2n1 
12';) 

<)(; 

156 
16'5 
DO 
152 
110 
125 
In 

17231. 
144 .7" 

41. 45 

rarrp 

1"% 

'i 

:; 

5 

3 

:< 

·1 

5 

1 

2 

" 1 
·1 
6 
1 
7 
3 
1 
3 
4 
4 
t! 
3 

54 7 
..j.SSl 
2."5 

~1G[.JFP 

l'1Pa ':l 
~!) 

Ccro 
1(, ,,, 

9·1 

"-; ~ 

15~ 

lC: '~! 

J.3" 

11~' 

141. 

150 

l l 5 

:Vl 
34 

110 
1'15 
115 
131 

71, 
1,'0 
113 
H I' 
12'" 

75 
~3 "l 

11':"· 

14J5'5 
121. 49 

34 . 2" 

1 

3 

5 

5 

4 

3 
, 
< 

4 

4 

2 
'l 
.J 
·1 
5 
5 
1 
3 
~ 

3 

" 
2 
3 
? 

351 
3.22 
I.En 



• f-';- -,I 0 'l( \1 If 

Jnf 
25% 

19 ,, 5 

1 '1.5 

2r>.5 

17 . C' 

!=Jtr 
16% 

11 

1" 

9 

9 

'3 . ~ 5 

13.5 5 

1< - () .. 
21 0 "" 12 

~0.t ,.... 

21 0 5 4 

19.5 1" 

70 "" 9 

1 ~ . 5 ~ 

15.0 10 

11. :' C! 

19.5 7 

o 10 

Fef 
1/.% 

6 

n 

12 

(' 

r 

C' 

o 
2 

r 
(' 

F 

o 

" 
8 

" 
? 

" 

P~'\7 Sty'1.:7S p.f~~f'F'rn 1:\': p.~~lP,PJ(' ppi' DING Tr:'(ffi~I{",\T.~ 

.1'I'HllT)l:C 

roh D~V 

DP'\r ~k &. ~ 

Ii % 6% D % 

3 

3 

3 

o 

" 
() 

(' 

'" 
3 

Fi 

6 

.~ 

r, 

r 

3 

3 

(' 

3 

" 6 

6 

" 
(\ 

r 
() 

6 

G 

f' 

() 

r; 

" 
'3 

.. 
3 

r 

Ii 

7 

1 

5 

5 

5 

(' 

7 

7 

5 

11 

J!' 

" 
2 

1\ 

~red Sc 
12% 1"% 

4 0 

12 " 

12 0 

I ':: ( 

~ 

'.' 
() 

.(\ 

" 
8 

12 

1.:1 

12 

" 
12 

12 

') 

." 
" 
7. 

" 
o 

1" 

5 

4 

o 

o 

SlIM 

1("'('% 

·1 6 . 5 

53 .5 

59 . 5 

18 . 0 

?7 J' 

28.5 

22.0 

37 J' 

11\ .0 

5(; .5 

!;8 .5 

43.0 

1)9 . 5 

15 . 0 

4(' . 0 

Ini' 
?6?:· 

H i 

II' 

13 

9 

11 

15 

17 

17 

13 

18 

11 

15 

n 
17 

17 

12 10 6(; • 5 I F: 

l~ (' 29 .n 14 

~tr 

16% 

l~ 

1-1 

IS 

if, 

11 

11 

11 

12 

1·" 

15 

I f) 

l~ 

15 

13 

11 

12 

13 

'-:e f 
14% 

12 

I Ll 

I j 

r. 

14 

1'1 

t) 

1.1 

L 

1 ~ 

12 

1'] 

1? 

11 

12 

1" 

" 

E 1'1 r.; L J S q 

car 1"rev 

Dsv ~k fI, lin 

6% 6% 10% 

h 15 7 

5 '5 5 

o Ii 7 

f r, 2 

o 
3 

f' 

r, 

r 

F 

.. 
r 

r, 

'" 
r 

n 

6 

r 

C' 

" 
h 

I; 

Ii 

<; 

3 

'" 
3 

6 

"i 

Ii 

'" 
o 
(' 

:; 

~ 

(, 

fi 

~ 

o 

7 

5 

3 

o 

l: 204 13" 3'5 3(; 57 76 14~ 31 774 253 /,21 un 52 72 57 

Pren. 
12% 

·1 

'. 
17 

a 
!) 

') 

" 
o 

'1 

12 

1 

'l 

!l 

t 

'3 

'1 

1 

Sc 
10% 

7 

5 

5 

" 
5 

roo 

o 

" 
5 

3 

10 

5 

1" 

7 

7 

" UJT1 Lane< 
1('('~ rr 

€2 ? 

76 1 

7':' 1 

4') 1. 

.17. 

1:6 

35 

Fn 

1::5 

82 

f.7 

f0 

50 

f8 

1'9 

fl 

50 

1 

1 

1 

2 

1 

? 

1 

1 

1 

3 

3 

1 

1 

n 69 1('15 

~'!r"TIC 

Fea"] ('.om') 

8'1 

217 

1'18 

2,3 

21'1 

217 

?13 

2 r )(l 

:'12 

~Lt5 

I'll 

?n2 

209 

;'3'1 

2"~ 

:>39 

183 

2('~ 

1""% 

" 7 

o 

". 
'l 

7 

5 

7 

7 

" ~ 
5 

f 

5 

2 

7 

(j 

Ii 

?,"'C"LISH 

")ea.d C<:r1") 
S!~ 11'4 

J2~ 

1~~ ; -

1~1l 

1 

3 

1 r] 5 

151 

I SS 

2~2 

11 ·:, 
1<;(' 

11/ 

ISS 

15 \ 

125 

152 

151 

195 

135 

3 

r:; 

? 

2 

2 

~ 

5 
(. 

3 

7 

7 

1 

5 

37,S 1"7 2(' 43 71 

Y I5 . 5~ 7. 6LJ 2 .11 2 .11 3.35 4. 47 fI . 1,\7 1.82 45 . 5~ l e .88 13. C' 11.r.53.'o74.2 3 3.355.41 4 ."'5 5'1 .70 - 22 1.7(' 1i . 2<1 155. 47 4 . 

S.D. 6. r , 3. 55 3.1"3 2 . 31 2 .78 2 . 78 ,~ . 87 3..13 14 . 40 2 . Q1 1. "6 ,U,}5 2 . 91 2 . 61 2.873.99 3.51 12.3" - 21; . ~ ;, 1.72 26 .5] 1 . 

"'here E = Sum total of e arn t8dmioue 

S. D. = 

x = the sum of s=re 
the ·\io.of Stue . 



II' ( " f \~ l ':t- ,J lit 
R/':JN. S0:-S:,S 1. FfY'IR ~AD~~ 11'-1 7'· " " -1!1.~C JF,~J)n1G TEGlJ'TI('IT..rr:s 

1\HHr~IC 
Er.!G LISH 

Coo Prey 

Inf 
26% 

Str 
1"% 

Ref 
1,, % 

D3v Sk & I'n PJ:1C,a. SC 
6'1; F'k 1"~ 12% Y% 

Sum Inf Str 
I fY''' ? f'; 'I; 16% 

Oe~ 

1M-

ern - "rev 
D3v 81<. & Pn 

S% c;% 1('% 
Prec Sc 
12~ li"'% 

19 J' " 

H~ .5 I? 

1"').0 

71.5 ,... 

IJ. 5 ,~ 

18. " 

11.5 

·c 

r ,-
18.'"' ~, 

12." 11 

3. (' 

12.,~ 

19.5 

5.° 

f 

7 

. .., 

r 

f! 

r 

" 
l C' 

"' 
? 

;> 

L.i: 

]2 
,... 

3 

t, 

3 

6 

r 

" 
r 

3 

r 

3 

r 

(' 

.-' 

nQ) 75 tl7 21 

~14 . ~4 ~o 8 3~~ l.~ 

S .D .. 408~, 4.39 4 o ~("' 7 .. "5 

(' 

3 

" 
,.., 

3 

f 

r 

~ 

<; 

f' 

C' 

6 

('0 

4 

3 

5 

3 

(' 

" 
(' 

" 
5 

" 
r 

5 

" 

" 

'" l? 

.1 

4 

" 

" 
Ij 

12 
.'} 

3(' 25 (.-

~ .3 1. " r,.; 

2.78 2.25 4.7:7 

? 
,. 

..., 

5 
.-. 

15." 14 

1\1 .5 Q 

19 . " l? 

40.5 11 

11 

fl 

7 

11 

21.5 11 15 

51." 12 q 

2".5 Hi . 5 11 

B (' 

1/\ 

" 
1 

r 

"' 
r. 

r 

11'" 

" ,... 

f"'I 3 

(' 45 . " If' 

5 47 . 5 8 

B 1;> "'1 

'-, 118 .0 7 

(' 18. r 13 

r, 61.5 13 

r 9 J') l.1 

7 ') " 

6 

9 

III 

., 

(' 

1" 
ro, 

12 

..., 

'" 
~ 

-

r' 

c: 

,... 

r: 
( 

r:. 

r 

r 

< 

" 
-, 

" 
7 

" 
f"' 

5 

f"'. 

1 

" , 

" 
,... 

1 

5 
~ 

o " 
" " 
o ,.. 

(' o 

f"' 7 

'l " 
r f"' 

, .5 

f"' ° 
I. r 
,... (' 

1 , 
" " 

12 5r 1." 14".5 125 75 ?7 311 25 2r 16 

. r 32 . 53 lr. 8t' <:'.615.':.? '?":7 2.76 1. 92 1. 53 1.23 

1. 89 15.7'1 3. 25 3.12 t:: . "1 '~ . S4 3.11 2.fi2 2 . 6(" 2J2 

wh ~e E = tl-}e S\F1 total of sam riM score x = th'" sur of score 
. tl)e "0. of stud . 

So!;. = 

Sur- I..ana 
.1. T% Gr 

3F,. ,-. 3 

~~, n 1 
.- 0 . 

1') . "" 1 

3;;: .. 1" 1 

5·l,, '" ? 

35. r 1 

"Y"'o 5 ] 

39. " 1 

15. '~ 1 

17 0 "'" 1 

(\~ o r, 3 

~ ,J o n ] 

1'\(\ 2 

463.5 -

35.'5 

Ie 088 -

AMfAPIC 

("'ear --::~ 

Sn 1'1% 

Of 

78 

?'l 

7~ 

80 

55 

7° 

1"1 

f'" 

}("'. 

l"" 

J01 

9t; 

3 

1 

5 

3 

'5 

1 

5 

1 
<; 

3 

" 
·1 

7 

ENGLISH 

"?ar' c= 
~'O ll~ 

135 

lY 

125 

123 

73 

"9 

73 

% 

71 

1"'<1 

7" 
10 5 

73 

r 

!) 

'1 

1 

" 
') , 
3 

" 
-., 

!l 

1 

1128 51 1217 31 

Sf'; . 7'5 1. ":> 95. ,,2 :? 38 

11. 53 ' .1" 25 . 58 1. 93 



\ Y t' l:' 1'< 1/ 1 " -l .x: 

'!lJE PP:'N SC,...--,:::? rF ~~~ T"Ptl ]\~ ::'f'Y)H 1',1 l'!>~RI(, (Y'~roPP-lB'1S!"lY: 

AI·'HJ\FTC F 1'1 r.. L I qttp 

('U, f'rBV COO Prev 

Inf: 
76% 

Str PPf J:'ev Sk & 1l!1 ':"~0 Sc SUM In f' ~tt" P8f r.ev Sk & Pn flr::0. Sc ~ llI"': Lanr:r 

1"% 14'1- 6~, ~" 1"% l~% lr<:, lCV'% 2"" 1'0% 14% "" ,,% 1"% P% If'% IfY' \, !Or 

18.5 1:2 I" 

n. :; I; I" 

11. 5 ,', 0 

8 . ~ 7 8 

17.:' 7 0 

2".5 5 1(' 

15, , 9 2 

17. -:: I ? II" 

11.' 15 

' J 

18 ..... ) 

" 
19.5 

1~ . 5 

18. ,­

B. "0 

15, r 
lQ. 5 
11. ""' 
11." 
1'"\5 
6. 5 

5 

8 

" 
7 

" 
7 

8 
1" 

{: 

5 
(' 

~ 
~ 

5 

() 

(' 

1" 

". 
2 

o 

~ 

2 
8 

" .., 
~ 

o 
4 ,., 

4 

3 

r, 

() 

() 

() 

(, 

3 

(i 

o 
() 

("\ 

o 

" 
G 

3 

" ("' 

3 
3 
("\ 

(' 

:1 

o 

o 

o 

f; 

o 
(' 

("\ 

(' 

() 

(, 

n 
o 
,., 

2 

(. 

" 
" 
6 
r 

" 
" 

3 

r 

4 
,.., 

~ 

~ 

" 

,.., 

~ 

.~ 

", 

" 
~ 

., 
5 

" ,.., 
5 

1'") 
1~ 

5 
5 

1:/.,5.5 138 58 :1 31 52 

X 13.43 6 .31 2.(';3 1.401. 36 2. 3£ 
S , n.5.83 4 •. ('0 3.82 2.r¥; 2.4(' 3.213 

1 

" 
I :? 

I] 

. ~ 
12 

12 

12 
.~ 

I] 

8 

:2 

8 

I] 

p 

12 
I? 

8 
12 
12 

4 

1";2 

7.36 
4.24 

o 4,1.5 9 " 
o 2f' . 5 14 Y 

(' 27.5 e 5 

" 27.0 15 1~ 

o 31." 13 7 

" 52." 7 I ? 

o 33 . (' 111 '3 

(' 51 . 0 13 15 

o 44 .1" 20 19 

" 
5 

(' 

("' 

n 

" 
" 
(' 

" 
(' 

o 

" 
" 

5. 0 

51. " 

3 . 0 

3". 5 

27..5 

37 . " 

45 . f"\ 

-15 . 0 

12 . 5 
45 . 0 

3" . " 
3E . 5 
20. 5 

IC 

12 

13 

12 

8 

14 

l" 
17 
15 

8 
Q 

11 
13 

7 

S 

c. 

8 

17. 

12 

ij 

13 
11 
I" 
1" 
12 
13 

1(; 6 

1'.\ 3 

4 (' 

o 

I] " 

1 ~ 3 

" (' 

(' 

1:] 3 

" 
r· 

12 
l~ 

[, 

1 -

12 
1·1 
f 

l~ 
(\ 

l? 
12 

r 
() 

" (' 

(' 

(' 

() 

o 

" (' 

(' 

3 
f , 

6 

(' 

" 
6 

" 
,., 

" 
(­

:1 

" 
fj 

,., 
("' 

3 

I" 

" 
3 
r. 
(' 

,.., 
3 
o 

7 

~ 

,.., 

r 

5 

(' 

n 

5 

(' 

1 

o 

(' 

4 

o 

o 
(' 

7 
2 

" ,; 
5 ,.., 

5 772 . " 263 231 176 30 36 45 

0.2235.r\Q 11.95 10.22 il.'Y'· 1. 36 1.63 2 .t'4 

1.('(; 13. 16 3.56 3. 2'"' 5.522.212 . 40 2.F9 

" 
,.., 

t1 
~. 

~ . 

!} 

" 
-. 
I] 

,1 

s 
,.., 

8 

8 
r 

<1 

tJ 
8 ,.., 
. .., 

12 
" 

~, 

. .., 
4 

3 

~ 

" 
~. 

~ 

r 

:1 

s 
("1 

5 

1" 
4 
r 

" 
5 
" 

72 11 
3. 27 l. S( 
3. 83 2 . ~1 

51"'\ 

11 1 

21 

31 

33 

·17 

24 

30 

':;3 

21 

35 

37 

16 

45 

3( 

3') 

Fe 
41i 
3" 
2" 
S3 
4tl 

,1 

1 

2 

? 

1 

1 

1 

1 

1 

2 

1 

1 

1 

1 

2 

1 
3 
3 
1 
1 
1 
~ 

P88 
4". 31' -
12 . 87 -

Nfll'RIC BNGLISH 

"ea.,l ('am Pca(' ("'an 

s,., 1~% So 1" 

78 

168 

157 

]55 

1':'5 

113 

122 

122 

113 

151 

55 

113 

153 

122 

U" 

101 

:"" 
1(-;8 
12? 
132 
JY' 
122 

1 

1 

2 

1 

2 

2 

1 

2 

1 

2 

1 

2 

2 

? 

1 

1 
:/ 
1 
2 

" 1 
1 

;>87.2 33 

l Y 

1 :;= 

153 

13(' 

'l'? 

13£ 

J.lJ 

135 

73 

12f 
r,o 
-'-
'Cc 
".' 

<38 

G8 

15" 

ll1 
162 
115 
13.." 

94 
llr 
13] 

4 

2 

1 

3 

2 

5 

5 

5 

2 
.., , 
? 

] 

2 

( 

1 
2 
C 
< 

253<; 6 ~ 

123. 27 1.50 115. 27 3. 
32 . ("'2 r.51 28. g2 1 . 



l, :7f-"C " 'J 1')(-)( 

Inf 
2"% 

19.5 

180 2 

1 3~ ') 

15. 5 

21).5 

13. :' 

21. 0 

14. 0 

17.0 

20.5 

8o (~ 

19.0 

13.C 

11.0 

18. 5 

21.::, 
14.5 

21). ( 

15. 5 

n. ::> 
5. ') 

TIll' RJ.I'j SO::?? ('T:' STl'!'F'J'T'<; "'He: AP.s 'XDT) ni l"'BA"IC' CC""'Ppp''S'::,sra,' 

AMHARIC FNGLIS'1 
Coo tlr."v C'm Prev 

Str P,;,f rev Sk & l'll :"'~l Sc Sl.1f!1 
IfY19. 

Il1f Str Pef ~v 81< R-]\n T1nc.1 ':·c 

1\! f[7IPIr: 

fnm I ,an" Pearl Camr) 
1 rn'l< r.r !'On l(\'/; 1:0% 14'1; 6% h% 10% 1'2% 10';; 2f)" E % 1M, H c.~: ]0'" n% 10% 

11 (, 

10 0 

'?9 8 

S 1(' 

9 12 

o (' 
I) 8 

f (' 

~ 0 

5 2 

~ 0 

12 7 

5 4 

.. 1 0 

5 0 

12 2 

7 0 

o (' 
o f) 

9 n 

r (' 

3 

3 

(' 

" 
3 

() 

3 

(l 

o 
o 

o 
3 

6 

!) 

" 
o 
6 

2 

3 

3 

n 

3 

6 

(' 

3 

6 

(l 

3 

(\ 

'" 
(\ 

(1 

3 

I' 

c 
(l 

" 
I' 

f 

6 

3 

I' 

o 
~ 

7 

5 

7 

C' 

rj 

" 
i) 

r; 

5 

5 
c; 
v 

7 

5 

(\ 

C 

7 

5 

2 

" 

(\ 

L? 

8 
~ 

'" ,,, 
- ' 
(' 

" ',' 

8 

12 

8 

8 

12 

12 

C' 

(' 

2 

4 

8 

12 

12 

I) 

o ~h .5 1'" 11 17 f 

n 53.5 7,0 1!l H f. 

o ')0. 0 20 1-' 12 I' 

" 57.5 If. 13 l? 3 

f) fO .5 13 15 l 'l f' 

" 13, (\ 15 I ', 12 r; 

5 Sh,O 21 10 B 3 

(' 33.(' 14 1(' 14 0 

(' 48. ('1 8 I II (' ~ 

(' 41.5 15 I e. 8 (. 

(l n.n 11 11 11 E 

3 (,4.0 ;> ,; 12 1,: (, 

() 45. (' 11 11 1'" (' 

(\ 25. () Ii -, (' ('I 

o 28 . 5 15 11 11 3 

2 37 . (' 17 12 14 6 

('I 31.5 1(' 11 2 f 

I' 41).0 13 1~ 1<\ (' 

I' 53.5 l R 11 11 0 

I' 40. " 17 14 1;: (' 

o 9.0 4 ~ ('\ 

6 7 

F. 5 

" (' 

o 0 

r; 7 

6 5 

h n 

o 5 

6 '2 

') 4 

(\ 0 

3 1 

"1 3 

o 5 

(' ('I 

(, 5 

(' ('> 

c. I) 

I; 3 

f. 5 

(' ('I 

<': 

I) 

3 

1 

l? 

8 
-, 

'3 

8 
I} 

" 
8 

B 

() 

() 

" 
<l 

iJ 

8 

p 

() 

{'I f? 

7 7(; 

7 ~ 7 

~ ,-l8 

5 72 

4 7('1 

S 51 

5 55 

5 .c1'l 

3 r:= r-. 

C' ~ 2 

7 1:1' 

5 48 

5 23 

5 4'3 

r f " 

(: 36 

,~ 55 

5 f5 

7 EQ 
• 

? 

1 

1 

;; 

] 

4 

1 

1 

1 

3 

1 

1 

1 

1 

1 

2 

1 

1 

1 

3 

r' 1" 2 

?l7 

11( 

127 

113 

723 

175 

1(,0 

153 

23Q 

132 

237 

168 

1"'8 

128 

213 

212 

113 

245 

1!'7 

231 

?'l 

8 

7 

7 

il 

8 

i) 

3 

7 

13 

9 

Q 

7 

7 

7 

7 

7 

7 

7 

a 
7 

7 

--- --

~lCT ... IS~ 

Read C'onp 
So 10% 

l?~ 

125 

ill' 

P2 

l Bl 

113 

15f'" 

139 

1Ft: 

15" 

IS ; 
21"'\? 

135 

73 

155 

1 ::!'. 

11"') 

160 

99 

151 

73 

3 

;> 

:1 

1 

5 

3 

3 

5 

5 

J 

7 

2 

J 

Ii 

:1 

3 

2 
") 

7 

1 

E 333.~ l38 '05 42 45 78 152 10 R73 3f"'C. 2,\,) 214 (3 ('9 S1 1'Yl 75 1139 3723 15 , 2859 75 

\' 1"-'. "9 (:, .57 3."'9 2 .('(' 2.14 3. 95 7. 23 (" . 47 41.57 14.75 11.611('.1 3. 0 3.28 3.04 1 . 95 3. 57 54 .7. 3 - 177 . 28 7. 52 13"."1 3.! 

C' nll~q ~ t;;P: ":la7?lQ")t:;~? r;;:C;!lI\Q '?s:l,c;c:.7 til ? ~7t;1 7 ? qR ? ~ 7 ,77 ? 7(; IF q, Ml .. 7 '" r:: 7 1<; 7<; 1 , 



t'l ,"" tV I) 1)(- Y.I 
~ ... Z:: . ..r scr~m'f '""1:' T"'1"'('\f; T"\r.?~p'::,r:~ r~ ~\'!q.:s:':"~ PFAI'TPG ~C'Hl''''rljr~~ 

I n f 
'2 C % 

Str 
1615 

15 0
S ') 

11' . 5 6 

l r} . ,-. ~ 

11. .... 15 

l /l o ~ " 
1, -, . G 

1'1 . C- I} 

~ ...... ,.r""\ ~ 

15." <1 

, I' t: 
L.f o -' 

c 

1', . 5 .~ 

I n. '' e 
12.5 11 

12.5 6 

l: o ~' f) 

17. ':' y . 

15. "" 7 

5 . (.... '-) 

21. ;-: ., -, 

f'e" 
149.< 

('\ 

E 
n 

" 
" 
(' 

1(' 

(' 

(' 

,. 
(' 

(' 

2 

:2 

" 
(' 

·1 

e 
('\ 

" 

l · FH!'Pc C 

C.oh "rev 
rR-v Sk 8< <\n Fre<3. 

6% Ft~ l~% 12% 

£' 0 

3 r 

" (' 

f: " 

" 

" 
('\ 

3 

o 

0. 

(' 

3 

(' 

3 

() 

3 

3 

(\ 

3 

3 

" o 

3 
(' 

(' 

(' 

(i 

fi 

r 

n 

r. 

(' 

(' 

r · 

5 

l~ 

7 

r' 

-, 

o 
7 
~. 

~ 

'"' , 
'"' 
5 

7 

') 

5 

7 

'J 

, ., 

'? .l. ._ 

12 

'3 

l? 
r 

!l 

r-

1; 

t, 

:"" 
" ~', 

r.. 

I] 

Fl. 

'" 
" 
I' 

• Lo: 

" 

Sc 
1('-% 

" 
A 

." 

" 
(' 

5 

,SU'1 

1r""% 

4Q.S 

:7.5 

5".r 

~'1 .t) 

21.5 

51.~ 

r, 25 .n 

I' t14 .f""' 

(' ;n.s 

Inf 
2(.9: 

17 

P 

~" 

2" 

11 

1:' 

r, 

1" 

'" 

Str 
1~-6 

" 
I f! 

1-

1" 

1:-' 

Q 

7 

E 

5 

r 20.5 IF.5 11 

" 2? . 5 R 

" .15.0 10 

5 1! 7.!i fl 

03".512 

o H'.(' 13 

~ 5·n." 17 

I ,10. (' If. 

(' 9.'" <) 

5 45 .n 21 

12 

n 

7 

f1 

" 
12 

v 
4 

I '" 

E1 3'5 119 48 33 2·1 5 7 l:~r, 2? <;99 ?,a D 2 

I:€f 
14% 

I I; 

12 

I! 

1~ 

l ( 

" 

:, 

, .. 

l
~ 

< 

1·~ 

1· ... 
1 r 
~ 

r 

r.: 

(, 
, , 

r " I L T ., E 
I on ~rGV 

LPV C;}: R' n 
C ~-;. t; ~ 1'"'% 

h 

f 

r 

3 

" 
" 

3 
r-

" 
3 

e; 

F 

.... r-

f 3 
~ (' 

3 F 

" 3 

('. " 
,.. ('. 

.1 r) 

F F 

3 (' 

,.. ,.., 

I" (' 

3 ('; 

5 

5 
('\ 

r 

5 
~ 

5 

4 

" 
1 

" 
(' 

" 
c 

t. 

" 
r 

" 
(' 

~rx~ 

12% 

1 

s 
c 
.' 

'. 
r , 

r5 

r. 

n 
r 

:1 

1 

" 
.) , 

') 

4 

" 
., 

8c 
1-::'% 

c 

K 

7 

7 
~, 

5· 

h 

c 

" 

~ 

5 

r. 
-' 

r· 

" 

~ 

131 39 5,~ 37 5 ~~ -;<~: 

~um 
1~% 

(13 

72 

57 

f) 3 

sn 
1~ 

23 

16 

2>1 

1" 

.j !i , 

3<1 

J 

i)J 

" 'l 
42 

3(' 

1r 

53 

F?,B 

X15. "'2 1i .2':; 2.52 1. 731.26 3. T 5.5G 1.15 3r,.7(l 12.'55 1".1:' 7."5 ? r'5 2. 81 1. 94 3. 57 3. 3S 43.1;1" 

S.D.3. 6J. 3. '15 3.5,'1 2.(17 2.30 3. 45 <1.113 2."3 14.19 S."fl 3.3-} 5.93 2 . 1](' :}. 73 2.31S 3.97 3. '~5 17.11 

ranr 
C'r 

1 

1 

1 

1 

? 

1 

1 

1 

1 

1 

1 

1 

1 

3 

3 

1 

3 

2 

1 

rM·I ~Jnc 

n3aC ~()1T\"':, 

Sr' y,~ 

113 

12? 

In 
113 

89 

5~ 

1<8 

113 

11" 

7Cl 

l~:> 

1"1 

fCl 

15? 

If'" 

1·1, 

113 

9F 

11" 

1 

r 

7 

1 

c. 

1 

7 

.' 
r: 

5 

2 

1 

6 

5 

') 

r; 

7 

·1 

'fi-T(LIS;.:r 

,eac C'.()"1' 
Er 1 .... !f. 

'1--

0~ 

0.; 

73 

73 

"'> 

73 

7": 

72 

73 
r~ .', 

-v\ 

71 

C, 7 

7f 
('~s 

'!,4 

73 

75 

1 

1 

'1 

2 
~ 

? 

~ 

• , 

? 

'2 
,.. 
., 
f' . , 
1 

3 

1 

1 

;< 

2"'93 88 ],14" 33 

11".15 1 .F3 7S .7f '1 ry 
~ . 

;>55' 7.11 5. "? 1.3' 



" , ',J I Y."- x: II 

JT).f 
2{) ~~ 

17. ~' 

1'~" ~ 

11) . ~ 

11.3 
) .0 

21"', .. 5 

1'1 . -

17 . ­
n. '. 
13. " 

12.5 

3.5 

J 3 •. 

:~? .... 

2'~ ,-. - . 
?'"". 5 

19 . 5 

150 

1'1.5 

E 296 
1'15.57 

-:; .. D.4. 7? 

Str 
If" 

F~ f 

14% 

;; 1('1 

t: ('I 

r. 3 

7 
, 

' .f 

-, 

~ 

,'. 

12 
,.-. 

" ,-

~ 

,1 

r;. 

l'-~ 

y. 
., 

1"9 
5 .. 7 
3.77 

? 

" 
17 

r 

r 

7 

" 
r 

r 

" 
r. 

" 
12 

(, 

8 

7. 

(,7 
3. e; 
4. 55 

P.P.· ~7 Fe· "!:'Fe' :-F' ~ :r..:z.f""PDS Il'T F"'·lr:I. .. !.SP p:'.PPIl'"(' rpc'cm:~'J:r"'lrp~ 

~"~APT C EN~LJ ~ R 

~d1 T;I~v r'd~ nr~v 
r·\AH;'IfIC ~.\1GI:!S..r 

IX;v ~)( & M "':'r,,:,0. Pc St.,~ In4= ~tr r<c o: "rev ~k f:'..P..n 'f'r 00 Sc SUI"" r anrr ~3.,.:t C'.(1"l(', ~a~ r~ 

F.\J.. n9< 10% l~% ]r~,. IfY"2- 2(<?- If.s 1 ·1j ~: ~~ C,% 1 r~ 12% ~ ..... % 1~09· rr C J 1"'% S'J 1,...·% 

" " 
3 ~ 

(: r> 

f' (' 

~ 

3 h 

o 0 

,.... '5 

3 3 

o ('\ 

r n 

r " 
(' ('I 

r; " 

3 5 

3 IS 

6 ('I 

" " 
3 '5 

36 
1. 'l'l 
7..2f: 

36 
1. 89 
2. 23 

n 

4 

" 
5 

r.; 

7 

5 

1 

5 

·1 

5 

') 

<; 

7 

7 

fl 

5 

n 

7 

1.2 f"' 17.,.... 17 

r- ('I 2( . 5 r, 

l ? r ·18. ,""' 12 

-. 

3 

I/. 
.") 

32 

1.< 

r: 

I} 

, .., 
.J.... ~. 

:: 

l~ 

1 ~~ 
_ <':. 

,~ 

.Lt 

12 

r. 25 . 5 14 

r 21 ." 13 

r f".5 J3 

r 33 . ('1 ]4 

r 1\8 . n fl 

3 h'1. " ?'i 

<1 21. (' p 

..-. ?Q. 5 '3 

r 3.5 

" 27." 

12 

17 

(' 51.1" 12 

(' ~-1 . r'\ 13 

5 75 .5 15 

](' r'l.5 14 

r " 5. " 17 

]r ()().5 IF 

81 151 32 812 
4.42 7. ?4 1.63 42 . 73 
2. "'1 5.-3 3.Y', 20. 05 

25') 
1.3.12 

4.45 

r- 1 / : 

G 11: 

1" 2 

7 6 

l~ 
~ 

15 14 

1""' l ( 

11 

12 14 

13 I /j 

7 ? 

1-1 

1<1 

r 
4 

14 J.r 

1" 11 

13 1 ~ 

1M 12 

13 I!) 

12 1" 

2:>< 171) 
11/"1 c, .15 

3.2<; 5.2F 

3 ~ 

ro' f'" 

3 

Ii (' 

1 (' 

.: 

('. ('I 

f r:, 

f' 3 

" 
r·· "l 

" r-

r 

r 

" 

r 

f 

" 

3 

C-.. 
r:., 

6 

3 

6 

48 57 

3 12 

r ~ 

r' ('I 

" 12 

5 8 

7 

5 

/. 

-1 

r 

r; 

" 
" 
3 

4 

" 
6 

7 

'3 

12 

P. 

'3 

8 

17 
('I 

('I 

~ 

q 

fI 

1 

4 

<1 

fl 

" 
" 

" -, 

5 

5 

7 

7 

,~ 

5 
, 

7 

3 

l r 

f ] 

If 

27 

45 

47 

72 

Sf 

4g 

8< 

54 

/~ 

3~ 

3:: 
;' 1 

55 

55 

67 

fie 
o 

55 nl; 51 SOl 

1 

1 

3 

3 

? 

1 

1 

1 

1 

1 

1 

] 

~ 

1 

1 

1 

~ 

] 

205~ 3.,'''1 2 . ~o 1) .10/. 0 ":1 Sl.r:3 -

2" f'77.J'4 2 . 62 4 .. 49 3 0 35 17. ':'!I"'I -

113 

11f 

1,8 

1 5 '1 

11'1 

2<1 

1 ';3 

?1:' 

].')'< 

113 

l,r 

11., 
?');"' 

H3 

2",S 

19' 

:>n? 

:?I""'f"' 

7R3 

" 
A 

r 
C 

(-

• 
q 

7 

'1 

7 

5 

3 

5 

5 

c: 

7 

" • 

s 
2 

c 
~ 

3131 1''4 
175 . 47 5.0 
48 . 'l2 1. 57 

1)'3 

lC, ~ , , 

191 

la 
17~ 

1'.1 

I " ' . , 

1 r;~ 

2"2 

1" -, , .J 

l'~r 

1<2 

2,2 

1";1 

l c, r 

l'l3 

1,";5 

1'"2 

1:'5 

33W 
177.31 
15.13 

,1 

1 
, 
3 

3 

1\ 

3 

5 

7 

5 

" 
~ 

2 

:. 
~, 

5 

" J 

7 

4 

0" 
1 . ?. 
1 . . r,: 



,' [ qi.~I~-XIH 
':If':r -:C ... ·'.-:f"P rp ~",Lln.r·N'T~ ·'~Ttl '/\'l.~!:~ ~rr,p I1'-' 1<'Hr.r~I~~·L.~ (Y''-''f''~~,l:-I 'l~l 

l' Iv' 1-: .n~ f' ::: C .lI,r" l T·rrc ~ II r L T S P 

('.oh "'IS".' 
C':(h- ' "'rev 

~·"CIrqF 

l)j£ Str !\2f D'?v Sk 8· :~n ?r~.cl ~r. SUJ'I1 -rn4= C:: t:.r rr1 ~ 'rev Sk 8- l>n ""p.:=c ;~c SljIt\ Lanrr Y-'\?a ~ ronn rt?a~ ('aT~ 

26!6 I !: % l,~~ r:~ ~~ 1(-:% 1~~ 1('% } ('0;>; 2t: % 1(;% 14% ::!t ')% lr% l~% ll'~ 1('('% rr ~Y'I I f""l% cr 1")~ 

110 5 " 

11." 5 ~ 

")~. . ;:; r.; 
._ • ..J 

F . ~ 7 

U. S r 

1 \,5 7 

?lo 5 

l'~~ .. 5 
, ' 

J 0 1-:' ,., 

1', .5 ,,, 

1 /:. 5 1':' 

1:': . : 11 

12.:- r:. 

17. .0 r. 

11.5 r, 

!: . ..., 

-' .. " () 

r 221. 5 f5 

n 

(1 

r ' 

n 

I' 

o 

1(' 

I' 

r 

4 

I' 

I) 

'} 

c 
" " 
1 

I) 

17 

" 
3 

" 
3 

(' 

3 

r: 
(' 

(1 

" 
(' 

n 

I) 

3 

() 

() 

o 

(' 

(' 

3 

() 

() 

c' 
(' 

3 

n 

(\ 

n 

n 

!'i 

o 
n 

I) 

11 

.) 

:) 

,-

I~ 

3 

r:, 
,-

'J 
r 

10 

5 

7 

o 
o 
o 

18 113 4:; 

r· 

P 

1? 

I? 

~l 

l? 
n 

~ 

I] 

r . 

o 
" '-

~} 

<12 

r ?,~ . 5 Q 

(' ? ( . 5 r. 

(' 32 . 5 17 

(\ .~(l. 5 13 

r :n.S 9 

~ 

('. 

(' 

(' 

" -, 

r 

(1 

5".5 ]t; 

~" . 5 11 

n.5 1] 

8 . 5 13 

.2;; . 5 15 

n.5 (3 

3<1 . 5 13 

5 ,17 . 5 , I? 

() 311.5 ]3 

() 1A. O } 1 

'1 2" .5 1 

I) '1 . fJ 11 

o 
~ 

" 

,:; 

" 13 ') ( 

13 12 < 

S <I ~ 

10 

n 
15 

~ 

11 

12 

11 

9 

c 

7 

o t 

'} 

11) 

1.? 

11::. 

1'1 

" "--, 

o 
c 

3 

r 
<=: 

3 

1:" c 

,1 (' 

O ' J 

( I (1 

In 429 . 5 190 15~ n G "p 

o 
() 

o 
c, 

n 

~ 

o 
". 
n 

o 
1 

() 

r, 

F 

I) 

I) 

o 
33 

" (l 

3 

:1 

() 

3 

'1 

5 

I) 

3 

() 

(l 

.5 

,j 

o 
o 
I) 

30 

!) 

I) 

o 
, , 
1 

n 

') 

I) 

') 

'1 

'l 

i 

~ 

o 
I) 

o 
() 

3" 

r, 

r, 

3 

r 
o 
:< 
(l 

7 

n 

I:: 

.< 

" -
5 

o 
n 

~ 

(1 

"C 
t'~, • 

22 

1(, 

.. , /. 
=7 
21 

~ 0 

37 

SA 

37 
~n 

15 

~p. 

" I 

'13 

2') 

10 

15 

<37 

y 130 0 ~' 3.. 82 LI1 1.():, 1.05 2 . 70 5 . '']1 r.53 2'3 .7') 1l. 17 '1 .17 " 094 2 . ,,2 1. 94 1. 7( 2 . 11 1.5? 37 . ~ 7 

" 0'1. '3. '<9 '1.002 . 5(, 1. 81 2. 10 3 . 03 4 . ['3 1."" 12. 3'3 3 . 523. 10 5 . 57 ?'19 1. .79 2.')1 3. 19 ;;> . 5~ 1':' . 80 

1 

1 

1 

3 

2 

1 

1 

? 

~ 

1 

1 

1 

:1 

'3 

3 

1 

1 

1J) ; 

1 ~ '1 

U1 

158 

IS 7 

]57 

75 

"" 
113 

1FIJ 

In 

113 

15? 

1('(' 

111 
9'i 

"q 

" . J 

,-
<; 

~ 

2 

G 

3 

:< 

? 

5 

,1 

c 

3 

7 

(; 

7n~-~. 7'5 

, --
.L. 'L • 

1·' 3 

?~ 

10 J 

1 '03 

I Gl 

l~~ 

7 1 

'~,~ 

1 ')('1 

r.~ 

07 

(7 

7~ 

S4 

73 

71 

11':,,-",0 

1 

1 

1 

1 

1 

o 
1 

'1 

1 

1-

() 

1 

1 

! 

1 

1 

') 

12 

1?1) . ,~ 7 1. 0 ~:! . 32 C.i 

~~ . 38 1.(2 1?S7 0 . ~ 



'r I. ; \ 1) ~)( x~ v 
?P-~7 88' T'f",S 0F' smUf;n'ry .. ,itTf"'. ~p, G .......... ~ n ·1 ~T(1Jqr:; <:'r·..,r.'tQ-I'~1p~ ~'N 

Inf 
?~% 

21. " 
P . '~ 

1~ " ~ . 
1 " r ~, . 
1(' 05-
?'"' f. .. ", .' 

1" ~ " , 
17. -
13 .. ---
17. 
?..- h - ~.-, 

1-;\ ", " 
r · , ~ 

1?5 
1".5 

3" :' 
2? ~. 

~,...",:: , ,, .. 
...... -. 0:: 
7. 

I " ~ 

' --
15. ' 
11. ~' 
." . 
'-.1..0 

" 
'-:. 5 

ELj"'1 

Y.15 ,' ? 
~ .. oJ: . • 

~.D5. ':1 

Str 
15% 

11 , 
::. 

(" 

11 
5 ., 
" I? 
,-

". 
l~ 

'J 
5 
r 

" ., 

r 
9 
Pi 

1-­
S 

11 
L 

P-ef 
1~ '" 

H 
(' , 
(" 

~ 

1~ ., 
" 

I" 
r 
(" 

2 
7 
r . 

r 

" " 
r 

12 
t; 

(' 

4 
e 
o 

(; 

r. , . 
r.. 

177 89 

r r~ H I ..... PI C -::;:' ~.,. G T, I S P 

Coo n~'J - ~ ----- -- -COF-- - T'mv 

~v Sk & ~n '~!'8c1 Sc Stm' Inf ~tr ::'~f r'eV qk & ~n 

,,~, 'i'i: 1 ~% I /.% l~% 1""'6 :?h% 1(0% l c;% ~~o 0'< 1"'t 

,1 

3 
3 
0 . 

3 
r. 

f 
3 
r 

o 

r 
3 
o 
o 
r 

('\ 

~ 

3 
'i 
" 
6 
o 

:< 
('\ 

('\ 

r, 

Ii 
(" 

(' 

n 
" 
r, 

" 
(' 

c, 
(' 

1 

" 
" 
(" 

('\ 

" 
'i 
(" 

!) 
~ 

" 
3 
" 
3 

" 

1 
11 

" 5 
5 
", 
~, 

r 

1 
" 
5 

" !: 
-' 
5 

7 
~) 

5 
.'} 

5 

7. 
.-
4 
5 

4') 33 92 

12 
n 
" 

12 
/j 
r 

1/ 
r ..... 

1'-' 

'-~, :~ 17: 

, 
} 

1/ 
12 
1.~ 

17 
1~ 

V 
17. 
.r 

I? 
4 

!:'S 

..., 
;> 
(', 

r> 

" 
r ' 
C'\ 

r 
,.., 
o 
('. 

:'l 
<1 
(' 

r 
I' 

(" 

5 
1(" 

5 
r. 

r 

" 
r 

(' 
,... 

20 

1'3 . " 
l~ l:) .0 

3;> • " 
?".S 
53.5 
52. r ..... 
33." 
", r> . ~ ' . 
13 .r' 
N' .'" 
' 1. C; 
r.: 1/' 
21. "'. 
2° .5 
28.5 

3.5 
51/' 
75 . 5 
5.<3 . 5 
~'3.r. 
~? 1"\ ..-.# • 

'15 . '"' 
"0. 0 

38." 
2Cl . " 
2(' . 5 

lJl 
1~ 

13 
13 
l'l 

7 
1" 
]3 

15 
8 

IS 
?(­

q 

13 
IS 
l? 
l ' 
15 
!4 
15 
17 
17 
17 
11 
14 
13 

13 
14 
12 

" 

13 
1'2 r, 
15 
1 '1 
11) 
14 
1.2 
13 

7 
11 
1 /1 --, 
I . 
13 
10 
11"' 
1~ 

13 
H 
12 
13 
13 

, 

L" 
12 
12 
11) 

r 

" 
17. 

r 

l ( 

F 
2 

14 
1" 
1(' 
J i. 
," ., .', 

lr~. 

H 
11 
I? 

I] 
r 

12 

~ 

r-

r, 
3 
(­

~ 

r · 
(' 

~ 

( 
f, 

(" 

(" 

o 
3 
C 
t · 
F 
<: 
r 

6 
(' 

n 
(' 

6 
6 

3 

" 
r 

(' 

3 

" 
,r 

r: 
F 

IS 

" 
" 
r 

3 
o 
(') 

3 
c, 
(-

3 
(; 

3 
G 
r 
f 
(" 

7 
(' 

~. 

(' 

,. 

" 
r 

5 
5 
? 
,1 

I' 
('\ 

'" 
('. 

() 

3 ., 
6 

" 7 
7 
5 
(' 

I' 
(' 

1077 • 5 3(.3 3/.3 2::·/. ;>, 75 Fo e:. 

Prod. 
11% 

1 
'J 

1 
'l 
C'\ 

'1 
" 
" 
'1 
'1 

r, 
p 

C'\ 

'" ,.., 
8 
4 
4 
'1 
'1 
,) 

'l 
('\ 

1 
r, 

Sc 
Y ' 'I; 

..:': 

" 
,} 

.~ 

3 

' . 
,1 
5 
:< 
7 
7 
C' 
5 
() 

5 

3 
iii 

5 
y ) 

., , 
" 
'/ 
~ 

Sur'1 Lane 
l(Y'l~ r;r 

FO 
3r, 
·17 
tr: 

57 
1~ 7 

2 ,) 

3'1 
70 
M' 
~:(' 

f'r> 

54 
26 
1 '1 
3f, 

fl 
&:5 
(7 
f, r> 

73 
01 
rC) 
30 
!:ol" 
i)~ 

3 
3 
1 
1 
1 
1 
1 
1 , 
1 
3 
1 
I 
I 
1 
) 

3 
1 
I 
1 
1 
3 
3 ., ,. 
1 
'2 

In 1-, 378 

s . c":' 3. ,1 2 1.ne 1.?r.; 3.53 r, / ,-

4.134.502. 28 2.27 ?'.~3 5. ( ~ 

1.11 

:2.-1 ? 

41.44 13.% 12. <]< <.'0" 3.34 2.88 2.53 ,l . Y?:'; ~3 . CV' -

17 .55 3.G? 2.13 5.?" 2.'35 2,F-l 2 . qr' 3.73 3.17 15 .18 -

r·~IrDTC 

:c = r. .. d ('.-OM'") 

;":) 1'"'% 

l IS'! 
9': 

155 
Pi 
1"' '1 
In 
17:> 
1~? 

175 
~3q 

13:> 
1')2 
I n 
lfi0 
21' 
113 
Jl3 
J: ':j 
20? 
?0~ 

If ·J 
2fY) 
23C) 
lr.') 
201 
12:' 

3 
3 
5 
3 
~ 

? 
1 
'2 
'1 

'1 

7 

3 
7 

5 
5 
4 
r, 

" 
5 
? 

7 
( 

" 
1 

~JGI.IST~ 

'€a~ CCJMD 
'0'" 1~% 

111 
1'5 
1-" 
155 
13= 
I f 
11J 
135 
113 
1,,1 
1~,1 

.~ • .< 

.,~., 

, " 
15~ 

l ~() 
, ~o 
..1..-.' 

1"2 
J 
-, , , 

I S] 
1c ~ 

15!1 
r4 
1£;: 
154 
1"" J_' 

135 
131 

6 
c 

o 

c 

0 , 

5 
c 

5 
s 
5 ., 
r, 

5 
" 

" J 

') 

') 

'i 
:; 
7 
7 
c 

5 
5 

nn 1:>3 3 ~ 31 1:2 

1(,1". IF .1. 73 117.3'; : . 4 

41 .5? ?21 25.~f ~ .7 



~ , 1i!()I X- K'Il' 
~ ;::,]}N S(}'~~ 0!' 1',!t'r...r-ry:~1::_ 8~-Y':-:-.i.' .yt;'PS TIJ .r.?.PDI VG nr~7'.I"Tr: /(( 7}1P-s.T.Sq PEl'nn1'G I'I'~X~:~(fJ~:':f"~-·S 

Inf 
26" 

1" " . .-
17. ' 

11.5 

D.S 
"t! I:: 
.L " . ..... 

13. -r 

2~.~· 

1'1 a; .--
21) . 5 

If . 5 

;:>f' .:: 

14.'" 

12. '-

1" ~ • > 

ll.~· 

15.5 

Fl. 5 

1'1.5 

13. ('\ 

17/ 

2".5 

20.5 

18.5 

St.r 
1',)% 

~-,'r-: f 
14~ 

11 

10 

r' '1 

'I 0 
o 
. .J 

~ 

.' 

11 
In 

5 

[, 

7 
.-., 
o 

r 

" 
5 

11 

7 

" ., 
7 

~ 

5 

5 

() 

r: 

r 
n 

11 

f. 

n 

(1 

fl 

o 
'1 

2 

'l 

n 

8 

n 
1;:> 

10 
n 

11 " EAr I r; 
r;oh '·'rr·v 
rev <;k 
6~ G% 

6 f) 

') '1 

(I n 

r; 3 

3 [1 

3 [1 

C\ f 

3 fi 

n 3 

3 n 
n 3 

3 (i 

3 I) 

n a 
3 0 

!') n 

3 ') 

3 0 

'l n 

o tj 

3 (i 

o 0 

3 6 

& I'n 
111S; 

5 

" 
5 

1') 

.' 

4 

5 

/j 

1 

1" 

o 
(I 

5 

5 

f'\ 

o 
5 

1 

7 

" 
7 

5 

s 

~.~~,;:a Pc 
1?% 1('9; 

Stl!"'" 

l {\0!?-
::nf 
25%. 

1"' ~ 

!.? 

12 
~ 

];:' 

l? 

12 

o 
1.'" 

l./. 

'j 

,.., 
~'" 

1 
r 

j 

12 
,0, 

,.,. 

12 

12 

12 

r 4'1 .5 17 

r 17.0 17 

r 2".5 9 

r <1:1.5 3 

n 

f 

(' 

C' 

4 

;~ 

(' 

(' 

:?6.5 E 

~2.r: 13 

73.'l 16 

53.5 ?fJ 

12 .5 17 

57 . 5 13 

<1/ .5 ,I 

]'1 . '1 11 

4/0 .0 12 

;- 28.5 13 

c 
r 
n 

c 

r 
r 
r 

(l 

o 

2fl . 5 11 

22.5 14 

53 ,5 11 

5'l . 5 15 

~.n m 
34. 0 13 

fi9 .5 13 

52.'1 7 

57.5 11 

Str 
I II $: 

~-;:- :,f 

JJJ% 

C) 19 

::: 14 

5 4 

G ·1 

6 4 

12 1"' 

l? V. 

14 1" 

13 () 

1~ 12 

11 4 

10 4 

7 '1 

Q 1.? 

1" 

11 

13 

In 
l() 

7 

15 

12 

11 

l~ 

s 
n 

n 

12 
( 

14 

L 

6 

.' .. ; r LIS B 
Cd]. """r.:?V 

[i7::V ("~}: 

6% f~, 

c 3 

3 6 

::: n 

f\ 0 

(I 0 

(:. n 

" 6 
S 6 

S 0 

~ fi 

'1 (l 

r.; 0 

t , n 

3 f) 

3 f) 

o Il 

6 3 

't- n 
'1 n 

i) 0 

o 6 

.j () 

5 6 

ft f-.n 

If'* 

3 

4 

3 

11 

o 
7 

5 

3 

5 
r. 

q 

o 
o 
11 

n 

5 

3 

(1 

5 

7 

o 
(1 

~~~d Sc 
12% lr';c 

4 

12 

o 
o 

" 

:; 

o 
o 
o 
c' 

4 0 

4 :; 

4 7 

o 3 

r r 
') . 0 

r) 4 

o r; 
Q 

o 
o 
I) 

o 
Q 

r) 

12 

R 

4 

:J 

n 

!' 

1 

o 
7 

.. J 

5 

:3 

10 

Sw L<JI10 
l ',n % r'r 

~3 

:=1 
:12 

16 

16 

47 

70 

76 

L\?, 

Tl.. 

36 

35 

19 

49 

41 

31 

57 

~o 

5.7 
~~ 
j-

72 

1}7 

57 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

"'HJI"Jr 

t:'-ea~ 

!""1 

1)3 

113 

11)11 

152 

148 

155 

122 

18G 

113 

121 

113 

155 
QQ 
o . 

In 
If.8 

12" 

Ih 8 

157 

127 

11)5 

223 

113 

16!3 

COl"fl 
1':':') 

3 

s 
5 

(, 

4 

5 
, 
7 

5 

6 

6 

5 

5 

3 

1 

3 

:. 
(; 

7 

'? 

8 

? 

-; 

-.-

"NGL:T:SR 

l~a<"l 
C"l 

:,0 

1'33 

13:' 

135 

1<)3 

1'19 

111 

12':· 

:;l '" 

,}0 

")~ 

10 1 

12<) 

155 

1 'i s 
80. 

P 5 

101 
~;6 

99 

I 'H 

136 

130 

('orr:p 
l('o,~ 

:3 

1 

3 

1. 

3 

"5 

1 

t:, 

1 

? 

1 

5 

2 

3 

5 

n 

< 
'2 

'. 5 

3 



r., rIT H "' ~I(, 
t:i; ?,,. (" L IS P 
cdl- -- "'rev 

Tr~£ 

2h£; 
Str 
16% 

coli n 

lef lEv Sk & rzlX P:reo Sc Sum 
l~O* 

L'1f 
2G? 

Str R"r tev Sk f, I',n Pred 

1 n 1"'1; f% 6% 1(1" 1~% 
1:% 6'1, 6% 10% 12% 10% 

?1. 5 0 10 

17.0 12 I e 

21. f) " l' 

lA, • r) t; 

16 . 'i D 

17." S 

S. 'J E 

19 . /) 12 

13 ) 1 " 

13 . ') 0 
I 

12 . 5 ,1 

11.0 1') 

13 . 0 5 

" 
(l 

C 

(l 

7 

(I 

o 
o 
I) 

, 
", 

12. 0 3 10 

11 . 0 

20. . 0 

15. il 
Q 0 

11. 5 

1.0 

18. 5 

3. " 
1". 5 

,) 

fj 

,1 

f) 

~ 
~ 

:) 

5 

(l 

6 

(' 

r 
o 
.') 

r. 
r 
c 
C' 

(l 

6 I) 

3 0 

3 :3 

f) ') 

n (l 

o i) 

fl (\ 

3 3 

3 (, 

o n 

(\ /) 

6 0 

6 0 

o h 

'l I) 

3 3 

o /) 
o 0 

G 0 

() 0 

I) I) 

n I) 

(1 (l 

3 

r) 

t1 

5 

() 

-1 
~ 

10 

4 

" 
(l 

5 

n 

7 

o 
o 
n 

5 

o 
5 
I) 

o 
,-:., [" , -,,: :( - ,' \ 

o 
1~, 

i' ., 

8 

o 
1:4 

>: 

p j 

p 

r. v 

n 
~,' 

12 

12 

1 

o 
12 

,1 

1;;: 

12 

o 
n 

o 
I) 

('; ~0 . 5 11 11 .;t 

(I 51 . () 13 I S r, 

5 51' . 0 21 1<; " 

o 33 . f' 

I) 24.5 

::' A, ~ .t) 

n 27. 0 

3 (,,1 . 0 

."" 18 . 0 

!,~ 71 . 0 

o 20 . 5 

1~' I f) 11 

1" 1:< 17. 

'l J.J [) 

11 11 lLJ 

21; n 14 

7 fi 10 

r, 13 H 

Ii 7 2 

014 . n 21) 19 14 

o 15.0 11 11 I " 

5 51. 0 12 9 ~I 

o 75 . C f. 7 0 

[, 11 . 0 In 11 6 

(1 23 .5 (. 5 C 

C' 25 . 0 15 11 1-', 

3 n. 5 

o 1.0 

o 28 .5 

(' 3 .5 

:> 
14 

1" - -, 

12 

n :) 

13 L 

11 1·1 

11 1" 

;1 20 .5 15 11 ;J 

F 

n 

~ 

'1 

c 
'-

~ 

~ 

~ 

n ,-' 
~ 

3 

n 
r· 
-' 

o 
-0 

o 
3 

o 
3 

3 

fi 

3 

I) 

6 

::; 

(1 

" 

'" 
n 

3 
r 

" 
o 
) 

3 

I) 

f 

') 

3 

I) 

n 

n 
I) 

() 

(l 

6 

o 
5 

() 

:; 

o 
? 

/) 

/) 

!) 

h 

(l 

3 

f) 

,I) 

, 
• 
o 
3 

1 

3 

') 

n 

4 

i) 

n 

I) 

q 

8 

~ 

!) 

8 

(\ 

I ? 
(l 

4 
q 

'l 

o 
o 

12 

fl 

I) 

fl 

() 

(l 

o 

Sc 
In% 

;. 

n 

s 
5 

5 

5 
,., 

7 

10 
" , 

o 
o 
5 

o 
5· 

f. 

5 

5 

3 

5 

5 

u 

') 

·SU"l Lane< 
In0% ry 

3';.. 

3? 

53 

C,S 

'- '1 O. 

~c 

/1 ') 

~o 

·-' 3 
r., 
.- ':: 

26 

6.3 

. '~?, 

35 

23 

t;16 

?D 
C;<) 
,_J 

1'1 

7:5 

\~ 

36 

1 

J. 

1 

J 

1, 

1 

1 

1 

1 

1 

1 

J. 

1 

1 

1 

1 

1 

1 

1 

1 

} 

1 

~O .~ 1 

]I' 'F I' 'U: ': 

'lead ('..()[1Y) 

<;n 1 !)% 

75 

P :? 

F I) 

15 3 

111 " 

:'1') 

1:.7 

1 lOr, 

13" 

I n 
Hi/) 

113 

168 

55 

l2 e 

113 

l ~a 

1,,8 

1~3 

P2 

713 

113 

7c, 

3 

7 

'1 

7 

F 

~ 

" 
7 

'3 

5 , 
1 

7 

1 

7 
, 

Co 

" ~ 

3 

7 

5 

5 

l:;-:!'TGf'-ol!SI'f 

fuaa Corr;-: 
Sp 10% 

123 

135 

15') 

180 

119 

IE1 

15" 

202 

9~ 

1"'9 

l"i() 

73 

135 

69 

73 

71 

T'. 

Fll) 

1:'9 

106 

I SS 

16':1 

71 

1 
r. 
J 

3 

3 

3 

5 

3 

7 

3 

" J 

" 
2 

'2 

'2 

3 
.. 
"' 
? 

1 

3 

6 

6 

;> 



" 

Inf 
26% 

19.5 

13.0 

18 

14.5 

18.0 

16 .5 

1l.5 

14.5 

1l.O 

12.5 

13.5 

14.5 

8.0 

20.0 

20.5 

20. 0 

19.5 

7.0 

17.0 

17.0 

14.5 

15.5 

12.0 

ftMHARIC ENGLIRH 

Cm Prev . CCh . Prev 

Str IEt D<=v Sk &)\n Pred Sc SU[!! Inf Str IEf D<=v Sk & M Pred 

16% 14% 6% 6% 10% 12% 10% 100% 26% 14~ 10% 6% 6% 10% 12% 

7 2 0 0 0 2 0 30.5 12 fl 10 0 0 4 8 

o 0 

7 0 

o 0 

8 2 

7 2 

o 0 

10 0 

9 10 

II 2 

3 0 

7 0 

o 4 

o 0 

9 12 

7 0 

10 6 

9 0 

10 ~. 

8 4 

9 0 

6 6 

13 0 

o 0 

o 3 

o 0 

3 fi 

6 3 

o 0 

o 0 

6 6 

o fi 

3 3 

6 0 

3 0 

3 6 

3 6 

o 0 

6 0 

() 0 

3 0 

fi 0 

6 6 

3 6 

() 0 

5 

5 

o 
o 
5 

o 
10 

10 

5 

5 

o 
o 
7 

8 

7 

5 

-1 

5 

5 

10 

5 

5 

4 

4 

'3 

8 

'3 

o 
o 

12 

4 

3 

I] 

o 
G 

12 

8 

12 

12 

S 

12 

o 
12 

o 

C 22.0 17 

r 37.0 1~ 

r 22.5 S 

o 45.11 10 

r 47.5 11 

o 1l.5 14 

o 31 .5 13 

(I 64.0 13 

~ 47 .5 8 

o 40 .5 13 

o 31.5 10 

(' <18.0 7 

(I <14. 0 13 

5 75.0 15 

(' 42.0 7 

1(' 69.0 14 

5 43.0 15 

3 50.0 17 

(1 52.0 17 

4- 119 .5 12 

(' 53.5 18 

C 30.0 15 

14 4 

13 14 

12 G 

8 12 

II 14 

'I 4 

II I , 

10 10 

7 0 

12 9 99 

14 2 

6 (\ 

10 14 

13 14 

9 8 

16 12 

In 14 

12 10 

III 14 

I!' 12 

II 14 

13 14 

o 0 

6 0 

o 3 

o 0 

6 6 

3 3 

6 0 

6 fi 

o 0 

(] f) 

6 0 

o 0 

o 6 

6 6 

o 0 

6 6 

o 3 

3 0 

6 6 

6 0 

'1 6 

o 3 

(1 

o 
n 

o 
5 

5 

n 

8 

o 
o 
o 
o 
4 

o 
5 

6 

o 
o 
7 

o 
3 

I) 

o 
4 

8 

4 

4 

12 

1\ 

8 

o 
,) 

4 

4 

8 

II 

8 

4 

B 

o 
fl 

'l 

1:1 

o 

Sc 
10% 

4 

o 
4 

6 

5 

5 

5 

o 
7 

o 
o 
I) 

n 

o 
7 

o 
3 

10 

(1 

5 

5 

5 

I) 

Sum Lana 
lOO~ r.r 

45 1 

35 

55 

45 

39 

62 

55 

48 

63 

15 

38 

36 

17 

55 

65 

37 

67 

60 

42 

73 

59 

55 

45 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

J.'MFIRIC 

~a<, Co!!P 

Sp lOt 

153 2 

208 

1fi8 

122 

Fl1 

16R 

115 

113 

15') 

69 

113 

113 

1"10 

245 

Hi[l 

160 

202 

?09 

142 

168 

239 

157 

113 

5 

4 

2 

1 

3 

5 

5 

3 

6 

5 

7 

3 

7 

4 

6 

5 

6 

6 

5 

5 

8 

6 

~GLTSP 

Read Caro 
So 10% 

88 2 

202 

100 

68 

84 

95 

146 

97 

122 

"71 

94 

llO 

109 

160 

193 

122 

195 

151 

85 

104 

12.5 

90 

94 

2 

1 

o 
3 

2 

4 

1 

3 

G 

4 

3 

4 

2 

5 

2 

5 

6 

3 

5 

3 

2 

3 



Inf 
26% 

11.0 

H.'l 

19 .5 

14.0 

10.5 

19.5 

o 
12.J 

19.5 

12. '1 

P"HARIC FN C LISH 
C6Fl Prev - con --- -- "rev 

Str Ref rev Sk p, An Pree' Be SU!'1 In:" Str Ref [lev Sk & ~n p recl Be 
16% 14% 6% 6% 10% 11 1(,% 100% 21)% U,. 10% 6% 6,. 10% 12 % 10% 

5 2 

10 0 

7 2 

o (\ 

5 '" 
7 12 

I G 0 

8 0 

6 10 

9 fl 

3 6 

() 6 

3 6 

3 0 

o n 

o 6 

o 3 

o 11 

3 3 

o 3 

10 

I) 

7 

10 

" 
5 

11 

o 
5 

(l 

J C 45.£'1 

J (' 34.(\ 

12 1(' 61).5 

12 r 39.11 

12 r 36.0 

12 (' '51. () 

12 r 29.0 

4 (' 2·1.0 

ij (' 50 .5 

(1 (' 32.11 

8 10 12 

11 I n (\ 

16 12 10 

9 10 4 

11 12 12 

13 14 12 

11 13 0 

1~ 10 0 

13 10 12 

17 7 0 

o () 
r) 6 

6 6 

n 0 

3 3 

6 6 

E 6 

3 I) 

(1 3 

6 6 

o 
o 
3 

6 

5 

5 

o 
4 

6 

() 

() 

4 

fl 

o 
12 

4 

<1 

o 
Ii 

o 

() 

" " 
o 
() 

5 

I] 

7 

Lj 

o 
5 

E. 

2_ 

6:: 

64 

50 

41 

52 

3(' 

12.5 -1 (! 0 0 5 0 ~_ 26.5 e (l 2 () 6 I) " ') IE 

14.5 10 0 fi 3 5 8 : 51. 5 15 11 4 3 6 5 4 2 51'1 

L 1239.5 514 227 158 165 317 5% Sf F~9 1053 <J5!l SE3 223 222 1114 332 250 3785 

1 

1. 

---- --

~'-'P.r.?IC '3"'.JGLISF 

ead f"'.cr.rn PeaCl C'= 
-s)") 10% Sp 1(,~ 

12/ 

127 

283 

132 

110 

101 

21)4 

159 

16(1 

131'1 

') 

<1 

E 

2 

1 

'1 

·s 
3 

1 

3 

125 !I 

127 3 

1] B0 7 377 

131'1 

110 

195 

94 

110 

1"1 5 

135 

1')') 

113 

11') 

89 

11)0 

9~D:-

11 

3 

4 

2 

i] 

4 

5 

3 

4 

3 

3 

2 

262 

5h5.11 6.262.762.042 .013. 867. 14 1.04 41) .7112. fl411J . 1'i 8 . G8 2. 71 2 .71'1 2.24 4 .114 3.04 45 .1fi - V!, . ()q <i.6"1 120. 58 3.20 

51:' 1.41 3.62 3.91' 2.25 2. 58 3.07 4 . 33 2 .25 15. 04 4 . 23 3. 19 5.53 2.69 2.77 2 •. 19 3.99 ?.96 16 .31 - 12.44 1.91 35.01 1. 47 



.• r'C:\1 f)IX )( vr 

wr SCYlRES ("IF OlU-"J:Gi!1l. ~)"El'r :FS IN ~AD]])lG flJ.HAmlC fiND FNGLISH RF'.J\flI"JG 'I'En'"NI(,UF:S 

_______ ..:.A" . .::l", H 1>. RIC 
Cd. T'rev 

In:!' Str Pef r::e, Sk p, Pn 

26% 1 f% 14~ 6\ 6% 10% 

21.0 11 

19.0 9 

18.0 12 

16.0 6 

11.0 7 

16.0 7 

20.5 5 

18.0 9 

22.0 4 

12.5 6 

12.0 6 

17.0 6 

11.5 8 

15.0 10 

19 .5 6 

11.0 9 

21.0 10 

15.0 7 

21.0 4 

14 4 

C' 3 

C 3 

8 6 

2 0 

C' 3 

2 0 

o 0 

C' 6 

C' 3 

C' 0 

C' 3 

1 0 

e 0 

C' () 

C' 3 

f 6 

!l 3 

!l 3 

6 

o 
o 
o 
o 
G 

o 
6 

(\ 

o 
() 

3 

o 
o 
() 

3 

6 

o 
o 

o 
4 

4 

o 
5 

o 
6 

10 

7 

7 

o 
3 

o 
o 
5 

2 

5 

7 

4 

!?re~ S 
12% 1 

8- 1 In-4= 
1 >~ 26% 

12 

8 

12 

12 

o 
12 

8 

o 
12 

8 

o 
4 

o 
12 

12 

12 

o 
o 

6b.O 

15 . (\ 

53.0 

48 .0 

25.5 

4:; .5 

J 41.5 

o 43.0 

o 51.0 

o 36.5 

o 18.0 

o 36.0 

o /.0.5 

() 45.0 

o 12.5 

o 40.0 

,0. 156.0 

o 40.<' 

5 15.0 

18 

14 

12 

12 

H 

13 

15 

11 

r 
12 

13 

14 

14 

17 

15 

17 

14 

16 

21 

F N r: L :- S " 
Cah p ~~---

c:tr Bef Dov ."'k .I. i Prr :'! S 

16% 1!J!l; f % ro 10'. l' J 

13 

14 

12 

10 

7 

13 

14 

11 

1>1 

3 

9 

10 

8 

13 

11 

11 

9 

10 

10 

14 

8 

14 

2 

6 

12 

8 

o 
10 

10 

8 

4 

1·1 

5 

12 

14 

o 
8 

6 

o 
E 

o 
6 

5 

6 

o 
6 

3 

5 

o 
o 
o 
o 
o 

" 
o 
3 

3 

o 
o 
3 

o 
6 

6 

n 

3 

E 

F 

6 

(\ 

3 

(\ 

(, 

6 

o 
6 

7 

<' 
o 
o 

(' 

3 

4 

5 

3 

5 

4 

3 

(\ 

7 

2 

5 

3 

o 
o 

4 

o 
8 

o 

12 

4 

4 

3 

8 

8 

(' 

8 

o 
~. 

8 

8 

12 

4 

o 

-'1 

o 
8 

o 
12 

,1 

4 

3 

8 

e 
o 
8 

o 
4 

8 

f 

1: 

S:":',l I Ii." _is'' 

1 ("' l~! 

65 

35 

56 

27 

45 

57 

60 

40 

61 

61 

48 

53 

26 

68 

4f. 

69 

69 

30 

53 

:3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

L 315.5 142 49 42 30 69 136 U 808.5 274 210 154 54 60 51 95 £ 974 

./lM-U>.~ ;IC ENGLISH 
"ea0 Cl:::;: !lAud CalF 

c:o 10% S.., 10% - -----
l~ 8 

O'h 

122 

168 

168 

158 

132 

113 

113 

152 

1m 

113 

112 

200 

16 13 

239 

158 

113 

110 

3 

~ 

5 

6 

6 

6 
q 

6 

5 

11 

6 

" 3 

2 

1 

7 

4 

Ii 

4 

111 

135 

leD 

l 'n 
181 

101 

154 

94 

162 

67 

76 

100 

94 

162 

113 

15·~ 

150 

ell 
75 

" 
6 

!] 

1 

3 

1 

5 

4 

5 

1 

o 
2 

1 

7 

3 

7 

4 

4 

2 

2703 90 2307 69 

XlIi.73 7 ~47 3.00 2.42 1.57 3.63 " .15 

S . ).3.702.29 4 .25 2.16 2.52 3.05 ~A2 

'57 42.57 14.12 11.05 8.632.8< 3.1' 2 .68 5.('('1 3. 151.26 - 142 . 2h 4.73 121. 12 3.63 

,16 12.69 2.50 ~ 29 4. T 2.9:,_ 2.7 2.45 3.98 3. 7 1(\.27 - 37.8'2 1.91 38.21 2.08 
----



c~, . \) \ X. )ClotH 

'IFF sco~ OF' "'I~ SPF~ J)' FF'ADIl'.TD. NRAPJ:C & "'<:t,;<'I .. 1SB RFJlDlllr. TRC'!'" "U'S --_. ---------------AMHA~Ir F G L lqp Coo Prev Cci.-- "rev Tnf Str Fef J:ev Sk .& An Pred Sc S l" Inf .str Fef rev ~ lin Pi-ed SL " ' . 16% 14% 6% 6% 10% 12% 10% 1 0% 26% 16 ~ 1'1% 5% .0% 12% 10 

19 .5 11 

8. 0 I) 

11.5 0 

8 .0 7 

16.5 9 

5 0 . 0 

14 .5 o 
7 

21.0 12 

.' 

18 .0 

?l.5 -1 

21.0 11 

17.5 9 

6 

o 
o 
8 

10 

o 
o 
o 
2 

o 
5 

3 3 (\ 4 0 (; .5 Hi 11 
o 3 6 3 0; 4.(\ 13 11; 

. 0 0 I! 12 0 ~7.5 8 5 
o 0 0 1 0 27.0 15 10 
6 3 5 8 0 57 .5 16 13 

12 

2 

4 

o 
12 

o n 0 0 0 5.0 Ii 7 0 
(\ 3 () I) 0 21.5 11 15 14 
o 3 5 4 0 37.0 14 l? 10 
o 0 (' 0 2 37.n 17 12 14 

E 

3 

o 
o 
3 

c 
o 
o 
6 

6 Ii 7 12 0 56.5 18 15 14 E 
(\ 0 0 0 0 38.0 14 12 4 0 

o 6 () 5 12 0 19.5 12 }II 0 0 
h.5 5 0 0 0 5 4 0 20.5 13 13 12 6 
5.0 0 0 (\ I' (' 4 0 9,(' 4 (, (\ 0 
8 .0 7 B 0 3 5 4 0 35.1' 15 10 0 0 

~1~E .5 91 10 21 24 42 75 2 492 10 2 171 98 30 

( 

( 

( 

{ 

( 

f 

< 

'. 

7 

5 

(I 

o 
o 

4 

5 

o 
5 

F 

() 

o 
'.0 

(\ 

5 

37 

4 

lJ 

4 

(\ 

4 

1\ 

() 

o 
(\ 

12 

o 
8 

(\ 

() 

8 

52 

o 
o 
o 
o 
o 
o 
7 

o 
o 
5 

(\ 

4 

o 
o 
o 

16 

.II"'!;'\" ~'': . 

SIP La: ~q Pe&d ., 1 v1 
10% rr Sp !O ' 

52 

47 

21 

31 

48 

:n 
58 

3E 

FiO 

82 

30 

38 

41 

10 

44 

(32 

2 

2 

2 

2 

2 

2 

2 

') 

2 

2 

'2 

2 

2 

2 

2 

237 

140 

157 

155 

113 

151 

89 

110 

212 

10 1 

168 

162 

122 

<l6 

152 

2264 

>, 

6 

2 

1 

8 

2 

6 

1 

7 

4. 

6 

5 

1 

7 

4 

58 

:u: 
175 

153 

130 

122 

126 

73 

150 

144 

112 

155 

141 

131 

73 

120 

1931 

2 

o 
3 

2 

3 

6 

4 

5 

1 

2 

42 
X 13.10 6 .(1) 2.66 1.401.6(\ 2.80 5.1.0 0.13 32.76 12.80 11.40 6 .53 2.<X' ;. , dO 2.1\6 3. 46 1.05 42. 13 , ' S.D.F .B3 4.00 3.75 2.50 1.91 2.78 4 .15 0.51 15.72 4.03 3.31 6.06 2. 69 ~,OI\ 2.79 3.96 2.28 18 .65 

- 150.93 4 . 53 12lJ . 73 2.8r 

41.42 2 ;8 27.8~ l. i . 



APPENDIX= XVIII 

\'14 
CYCLES 

On earth, things move in cycles. That is why, aft er 4.6 billion years of existence our planet is still young , aotive and full of life . Water runs from the uplands to the soa, quiokly a s rivers and seepingly as ground water • It may dolay awhile and collect in ponds and lakes but it a lways ends in the ocean(or, occa sionally in inland seas). It is a natural flow under the pull of gravity. Why hasn't all the wa ter ended in the s ea and l eft the l and desert dry billions of years ago .• Beaouse that's conly half tlh, ; 6y<;1i\T.n The other half, powered by the energy of the sun's radiation, evaporates water from the ocean surface, raises water vapor by by the millions of tons a couple of miles into the air, ca rries it over land, and drops it as rain. 

A second example: animals convert food and oxyg~n into carbon dioxide and water. l,.nd yet year af t er year the food does not cease the oxygen does does not vanish from the air, we do not choke on oarbon dioxide- that's only half the cycle. Plants, powered by the light of the sun, convert carbon dioxide and wat er into f ood and oxygen. That's the other half. 

A third example : animals produce wastes, urine and faeces\ which they uistribute freely over the land • Animals, and plants as well, die and cerpses and dead- weod litter the land scape .The other half of the cycle consists of scavenging animal s and micro­scopic forms of life that utilize the wastes and the dead , r estor­ing them to the kind of compounds that the plant world can use . and then the animal world as well. 

2xample. human beings can t ake a hand and burn piles of l eaves t v ge t rid of them or burn logs in a firepl a ce for warmth. If this is done, ashes and smoke are produced. The a shes are largely mineral in nature. The smoke is cheifly oarbon dioxide and water vapour. 

The a sh, if spread over the land, is eventually absorbed by plants • The solid particles in the smoke a r e washed down into the soil by rain to be t aken up by plants. The carbon dioxide is absorbed by plants • Any other gas produced is converned into carbon dioxide or into minerals and is absorbed by plants. Though you burn the wood and l eaves , what you produce in the process will eventually become wood and l eaves again. 

Ther e ar e countless examples of completed cycles that keep the earth fresh and new ; they have been doling so for billions a f years more,amay continue to do so for billions of years more as long a s the sunshine supplies the ba sic ener gy and as long as humanity does not spoil it all. 
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For now humanity and technology ar e on the scene, and in every 
direction change is carried through half a cycle • Rich pockets 
of ore, slowly collected over many millions of years by geological 
processes , are smelted for me tals, the metals ar e used in devices 
the devioes a r e finally discarded and allowed to rust or just to 
lie there. Trees are chopped down, wood is converted to paper 
and numerous pape r products, the pa per products are used and thrown 
away ••••••••• 

What i s to be done? Cl early, i f one half of the cycl e (the 
dovm ward ha l f) has boon a ccelerat ed by human activity, this must 
be made up for by a deliberate progr amme designed to ac ce l erate 
the other, upward half of the cycle. The burning of coal fills the 
a ir with irrita ting and poisonous ~'Ql ~ cules of sulphur dioxide and 
with bits of 'fly ash. We coul d if we wish, wait for the r ain to 
wash the air, but the r ain is unpredictable and too slow. Human 
beings must take a hand , devise processes to c l ean the coal before 
it is burned, u se filters or precipitators to hold back the fly 
ash, a desulphurizntion proeess to remove the sulphur dioxide. The 
advant age of the human effort is not only tha t it is certa in and 
quick but tha t it can turn pollution into useful products (as 
bacteria do when they broak down natural was t es ). When rain washes 
down the fly ash and sul phur dioxide , it dirties the l and and XK 

acidifythe groun~ wat er . The human effort to hold back the fly ash 
and II;hlplhailtd±oti<ilo uaafna.mroxpht.hlilcfacmd:ripilJDhupsflhhelmnatf:Uluabl e 
of all industrial chemicals .Except for radio-active was t es (which 
are special probl em ) thete are no forms of pollution produc ed by 
man that can't be unpol:'.utcd given three things- energy , human i 
ingenuity and de t ermination, and time . 

Energy is required to drive the upwnr d hnl f of the cycle, and . c ~. ' 
in a world in which the oil supply is winding down, energy is a 
particularly crucia l fac tor. Alternative sources of energy include 
coal, tides , wind, running wat er, earth's int erna l hent, nuclear 
fission, and the sun- again given human ingenuity and de t ermina tion. 
Time? We must usc as little of tha t as possible • The upward half 
of the cycle must t ake no longer than the downward half or we won't 
be ab l e to kee p up. This menns we must not only speed depollution 
as much as we can, but we must ho l d back on pollution. find out ways 
of decr easing pollution without breaking our t echnology , and that 
can be done- given human ingenuity and determination. 
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This group cnn also be subdivided . We follow Halliday and Hasan 
in the three main divismons, but not in the subdivisions.: 

Additive 

Adversative 

Causal 

These marker s nre used t o introduce further fac t s 
or ideas that are seen by the writer as adding to or 
reinforcing those already dealt with. 
The basic marker in this group is ~. Others have 
more specific functions: 
Adducing (and emphcsizi ng ) further evidenc e : mor eover, 
furthermore, etc. 
De- emphasi zing a further point: incidentally, in 
passing, e tc. 
Comparin,S -a further wi th a previous point: likewi so 
simil arly I e tc. 

These mar kers introduce informa tion that the writer 
sees as contrary to what is expected or hoped or 
to wha t has been said. The basic marke r may be seen 
as ~, though it does not cover the sonse of all 
the subgroups : 
Denying expectation: il£.! , though, however, nevcrthe­
~s, etc. 
Admitti!1f5 the unexpected: ac tually, as a matter ef 
lI:act. 
Correcti!1f5 from expected t o unexpec ted: instead, 
on the contrary, rather, e tc. 
Contrasting~ _ on the other hand, a t the same time, e tc. 
Dismis~ in any case-, anyhow, at 0.11 events, either 
w~~""-etc . 
T}(ese mnrkers indica t e re l at ionships of cause, effect , 
result intention; and of condit ion. These relation­
ships may be (a ) between external faets or (b) be t ween 
pa rts of the writerSs argument; in the second cas e 
the marker will be us ed in me t a - s t atement, f or EX 

example; 
(a ) She f el t extremely tired. For this reas on, she 
did not l eave her room. 
(b) This matter is extr emely complex . For this r eason , 
we shall not go into it further at this point. 

The group can be subdivi ded like this: 
General: so,hence,ther efore,for, thus,conscquently,etc. 
Reas on : for this reason , on accountof this, it follows, 

becn.use,etc" 
Result: as a result, arising from thiS, so ••• that, etc . 
Purpose: with this i n mind , to this end , in order to , 

so that , etc . 
Condition: in that case , that being so , in these 

circustanccs , if, unless otherwise , e tc. 
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