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ABSTRACT

In thig study an effort is made to fing out whether Freshmen
slow reading is attributed to the lack of general knowledge of
English or due to the use of lmharic reading techniques while

Teading English,

To tesgt this, a questionnaire, reading speed and reading

techniques tests were pPrepared and were administered simultaneously.

The researcher selected 120 students at random for the test,
However, 119 students participated in the exam, The Scores were
computed for three groups,., The 'overall group', the 'good!' ang
‘poonr!t readers groups, and the ’language subgroup! group,

English and reading techniqueg in English at g statistically
significant level by 5%, However, since mean values can be
affected by exXtreme cases, the researcher had also testeq the two

gxtreme readers, that is, 'good! and'poor! readersg, Primarily, e

Support,

On the other hand, "poor! readers have performed, much poorer
than 'average! freshmen understudy, in reading Speed, comprehension
and in reading techniques. The tgooqgt readers have showed 5 cCorrelate-

ion of (v3, e1) in Teading speeqd and in Comprehension in both languages,



Furthermore, the subgroups have Performed better in reading
Speed than in comprehension, ang the scores indicate that there ig
moderate correlation between reading in Amharic ang reading in
Inglish Specially among Tigrigna ang Oromo Speakers,

Therefore, on the basig of thege findingg students' gslow
reading in attributed to lack orf comprehension (which ig 1argely
affected by lack of language competence) in py, rather than to.
transfer of techniques from Amhamnic to English;
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PRONOUNCIATION KEY AND ABBREVTATTON
M

The researcher has used the following sound symbols and

abbreviations, Corresponding sounds in English are also provided,

1; Sounds in Amharié: such as /vy /o/, /m/, /£y Jw/, /s/y tz/,
/yls /e/y /x/, and /hf, are more or less the same in Bnglish
and Amharic,

2. /p/ is ejective /v/
/%/ is ejective /t/

/s/ " /s/
/8/ " /e/
/a/ " /=/

3. /&/ accoresponding sound in English is 'ch' -check,

/8/ " " 'sh! =ghe

/37 " " 131 -jelly

/z/ n J 's!'  ~measurc

/%/ " " 'gn! -champaign
/%/ " " 't' -talk,tell,
/1/ B g L' ~lamp

I/ " " ‘r!  -road, range.
/m/ " i 'm!'  -man

/e/ " o 'e!' ~bed ,red.
/n/ " " 'n' -name

/fa/ B g 'a' w—car, tar,
R/ k%t ! . ' ' Ashwa) ago, fur res-
Abbreviations, pectively,

L

1 Native Language,
L

> Second Language.,

FL

il

Foreign Language,



Abbreviations with respect to the Reading Thechniques,

Inf. = Inference

Str. = Structure,

Ref., = Reference,

Coh, Dev. = Cohesive Devices,

Amh, R, Sp, = Amharic Reading Speed,
Amh, Comp, = Amharic Comprehension,
English Comprehension,

Eng. Comp,

Eng. R.Sp. English Reading Speed.

]

Statisticeal Symbolg,
.

X = Mean, (average)

Sd= Standard Deviation,

Sf = Variance of Language1 (Amharic)
Sg = Variance of Language2 (English)
Z- Test = Means difference Test, i; - %;
22 22
SN 6D
o T

23: Total=-(sum),



CHAPTIR onm

1.0. THF PROBLEM.

1.1, Statement of the problem.

the reading ability of Freshman

It is gen.r
students in Baglish is too low to enable tliem to read books and
do their assignments , "Phig is particulary true of wnilish as
S0 much professional, technical and scientific literature ig
published in dnglish today.“(Alderson.JeC.:?,79&4). The main
feason may be that their knowledze of tnglish is inferior to
thelr knowledge ot Amharic, But, it may also be because thoy
employ the sanme reading technigues ip tnglish asg they do in

Amharic vhen reacing Znglish materials,

1;2..5pqge of the pioblem.

my, 2 s o i Ly e oy vy e s -
LALE 2tudy aims at Proscuting

in Amhacic gng siglish, dnd, =riesg 4o exa;

any transfer of techniques from Amharie

such s iransfer i+ would partly explain why PFresiman students

=

are inefficient Fearers in Dngligh,

Ta B Iuportance 0f the ssudy,

The importance 2% reading in smglish in Sthiopia need not

be stresseq vhen one knowg that Snglish ig essential as the

language of education from ssventh drade and above e It ig

;X



tlie sscond official lanrucge; and,is impowtant as 2 medium of
international comaunication., It serves as the medium of instruc -
tion for other subjeccte and aspects of fhe curriculun, It is
used asg a language of textbooks and eXaminetiong,

In all countries vhere #n.lish is tauzht ag g Toreign
language the reading of #nslish is vely essential because no
matter when ang where they will pe required fto use it as a
sxill, there is no doubt that they will need to reaq it for
many purposes.,

Therefore, thig aper tries to identif the particular
9 parx

[©]

techniques that students emnploy while Teading Amharic and inglish,
And, the identification of the techniques in noth languages would
contribute much to our knowled e as to how ©o tacle some of the
problems our students face when reading in Amharic and Engzlisgh,

Furthermore, it would help students to be avare of the

technigues ang to suecial care not to transior techniques
which they should not employ when rzading one languaze and then
the other. This baper would also indicate the rate of reading
speed in Amheric , Purthermore, it would Suggest whether Zood
recaders in Anzlish op Vice~verss, Also, 1% would indicate

whether transfer ig Possible between TWO languages ag diflferent

as Amharic and Inglish,



CHAPTER TwWn

2.8, Definitisn ef Reading

One of the functions af language in reading fs t4 reduce douubts in the
minds of readers. This is obtained hy extracting information from a printed
page, §5 a result, reading can be defined as extracting informatian frem a prin-
ted page, Smith, Frank defines it as "asking questions of a printed text, " And
reading with comprehension becemes a matter of "getting your questions answered"
(105:1978), The cemprehension of a text immlies that a reader has made some
rearganization of what he had in mind previously, A geogravhy student whe used
te think that it is the ‘sun' that moves across the sky, would make a certain
reerganization after having read that it is the earth that revolves around its
axis, He would remove his doubt, Moreaver, a student would be tested to find
out whether hs has remaved his doubt ov nat, In other words, whether the alter-
ratives are reduced ar net, If he shrabdd excellent comprehension, then it 1is
te be assumed that evérv alternative has heen reduced by the information ebtained
frem ﬁhe text, Woat questions de students ask when they read?- They may ask
different questions and this depends en the purpose of reading., How do students
read?

2,1, Process of Reading

Reading is a developmental process, Early-reading starts by recogniz-
ing letters, then words, and then the sentences and the embedded structures
found in them (complex sentences), The auestion of how te recegnize letters
1s answered by checking a single letter against all other twenty five letters

of the alphabet,



Smith, writes:

The best simple answer to the question of

how you were able to recognize the letter

'K' is that you decided tha+t it could not - i
1 be one 6f the other tveHty-five letters of

the alphabet.(26:1978),

In otherwords, what you have learned is how %o distinguish each letter
of the alphabet from all the twenty five letters. And once you learn
this, the differences between the letters becomes significant. How
docs a student or a reader recognize words?

Words are meaningful organizations of letters. Thercfore, when
letters are organized into words, the relative probability of occurence
of cach letter is reduced, "when letters are organized into words the
relative probability of cach word is reduced to an average of about
one in eight? (smitL,F:74:1971). And, the identification of words anong
all other alternatives locates this word in :the total gtructurs of -° %
the insight of the readers. The identification of words becones easier
with time as the reader makes use of h g previous expericenceschematic
knowlwdge” (Widdowson: 1983). As a result, while reading the braia
takes less time to handle & text., According %o Horn,

Reading includes thoée Processes that
are involved in approaching, perfecting

and maintaining neaning through +the
the use of the printed page. (Miles:9:1979).,

A reader reads in nrder to get meaning; and, inerder to reinforce
what he knows well, A reader has to read into the text to gsee the |
meaning beyond It is then that rcader gets meaning out of a + i .
The writer does not always cenvey his ideas explicltly. But, he
stimulates the reader to build them out of his experiences. £y

for instance, the reader has a concept in his mind,



‘here would be no problem of comprehension. However, if it is not in
the mind of the reader, then, he has to solve it. When a reader readsg
therefore, he does not only identify a a letter, a word, a sentence, and
other complex sentences, but when he reads he thinks and trics to -
evaluate ideas by testing their contents, makes judgement(at the end
of his reading) bctween what is good and bad ; and between what is
right and wrong; and, tries to see into logical geduction, whether
certain ideas have or follow certain patterns of thought or not; and,
tries to solve problems which he does not have in his mind or which
were notpart of his hypotheses. Cates described the nature of the
process. of reading:
Reading should be developedas a complex
organization of patterns of higher mental _
brocesses., It .can and should embrace all
types of thinking, evaluating, judging

imagining, reasoning and problem solving,
(1b1d. 1979).

Therefore, reading can be considered as developmental process whereby
a reader perceives the visual information to comprehend and to ~weact
to what he hes read by comparing it +to what he knows from his
experience, And,finally,reading is a process whereby a reader makes

& Judgement to assimilate what he feels right and reject what he
proves wrong. As a conclusion, we can use Gra ay's definition of +the
process of reading as a four-step process:

==berception of the word, comprehension of its
meaning, rcaction to the meaning in terms of
what one knows and integration of the idea

1nto one s background of experience, (1b1d 1970).

Brlefly, readlng is perce1v1ng, comprehending what is read, reacting,
and integrating., If reading is a four step process, inorder  to

eXsrcise these four steps how does & rezder nake sense of a text?



.

2.2, Making Sense of a text

Hew does a resader extract meaning fram a sentence? Does he get it
as soon as he exhausts reading a sentence?

Meaning from a sentence is not something

that appears when we have read or

listened to the end of a sequence of words,

Instead information is available at every

point to reduce the number of alternatives

remaining for these parts of the seruence that

have not yet been encnuntered. (Smith, Frank : 193 : 1671)

That 1s, the more we approach the end of the sentence the more informat—

lon we get to reduce ouwr doubts. TIn the sentence. 'The Young --- bought

the car,' The slot after 'young' would be filled correctly if the reader
can eliminate alternatives (other answers) from his previcus knowledge

of grammatical relations. Every word in the sentence reduces alternatiwes
and particularly the word 'young! gives a clue as to what ward must follow
it,

Werds in a sentence, as in the above sentence !'The young man bhought

the car' are organized in a linear manner. Smith writes,

One point that should be made clear
is that the meaning of a sentence
cannot logically be organized in the
same linear manner as im the surface
representatisns, (1S4 : 1971)

The sentence ! Abehe wrote a letter! can be understosd even when it is

rendered as 'the letter was Written by Absbe,' The point that the writer

ar the speaker wants te stress is what can be considered independently,

For instance, if one wants to indicate that the letter was written by Abehe
bui not by anyone else, we may choose the second sentence not the first,
Thersfore, although the surface structuve of English is organized liner-

ly, meaning cannot he discussed so, The meaning of a sentence is the



reflection of the totality of a thing. It is not something that takes

time %o organize. According to Smith,

Vords are elements of the surface structure of
the physical representation, not of meaning .
The meaning of 2 gentence is something global,
Tastate of mind" an instantancous sect of .
relationships eétablished in the cognitive
organization, and not something strung over
time,The purpose of the sontence-~producing
grammatical device is to convert a 'thought!
that simply exists, with no spatial or temporal
organization, into a seguence of words, Or, to
go in the reverse direction, grammar translates
a sequence of words into---az cognitive whole--
or a reader uses grammar to comprehend the -
relationships that exist among the serially
ordered elements of the sentences, to alter

the organization of his cognitive structure.(194:1971).

Moreover, it is generally claimed that fast readers don't identify
these elements of the structure and Vet get meaning from a @éﬁt. And,
because words are so obvious it becomes difficultt to see that words
are no more a pre  requisite for comprehension, Also, it does net
simply eccur to z reader to accept this assertion because .henever

a Tast reader is asked about . .a passage that he has just read

he can say wsomething specific about the words in the passage. Smith
writes:

The argument is not that = fast reoader has read,
but only that he extracts meaning from a sequence
of words before identifying any particular oneg,—-—-
that comprehension of meaning normally precedes
word . 2 . (195: 1971).
But, is there any evidence for asserting that readers attend to meaning

before they attend to individual words? There several of them. For
instance proof readers would be at a loss if they start paying attention
to the meaning of the passage; Tor the simple reason, that the

attention to meaning would 8efinitly make them overlook the errors that



they are supposed to correct, The only way by which they can correct
errors 1s by concentrating on word identification independently o
meaning . Therefore, the major concern of a reader should be meaning

rather than the identification of words,

In a sentence the reading of individual words would not help
much in the understanding the meaning of that particular sentence,
On this account,independent words have got no meaning apart from
the context. If,for instance, we cannot read a foreign language
with the help of a dictiomary by looking up the individual words,
this can prove to us that getting meaning from a printed page is

much more than the sum of the independent meanings of words,

Moreover, it is asserted that readers read to get meaning rather
than to identify individual words, can be illustrated by the way
sentences are remembered, If a reader is given a paragraph, in which
he is required to recall t e same paragraph, he might not be able
Yo recall it exactly. However, the mistakes would not be related to
meaning, but would be related to What readers remember best

is the deep structure not the surface structure,

And, generally, sequences of words are identified faster when
they are meaningful than when they are not . Because, when words
are meaningful sequences, the number alternatives ig much smaller,
"The average probability of each word ig very small when compared
to one in many thousands for isolated, random words."(Smith:120:
78). A meaningful text accelerates the rate at which one can read,

And this can be proved by reading a sentence written backwords,



w W

Reading for meaning is the most essential strategy far reading,
Consequently, readers don't read letters they read werds and it fallews that
they don't read words ;but they read meanings. If this is hew they make sense
»f a text,do they apply the'same technique in reading materials from different
langunees?

2,3. TRANSFSR OF SKILLS

A problem vital to educaters is whethef or not students ean aoply
what they have learned in schasl ta life situations outside the learning
envirenment, James M, Sawrey and Charles W. Teleford write :

Farmal education has alwags been

‘based on ths assumption that the

individual will apply what he has

learned in scheol te situations and

preblems he encounters in daily

living., “ducation is for the future,

(211 : 1968)
Different doctrines held different views about Transfer Theory. One of the
doctrines particularly, the mental discipline, held that the "mind" was compessd
of sveral faculties, reasoning, will, attention, and memory, and that these
faculties of the mind can be improved by giving special subjects which can dev-
elap these faculties, Briefly, the job of education was to imprave the cemp-
anents by proper training, For instance, geemetry was thought as an excellent
subject fer the training of leogical reasoning, And, this had been held right
since the days of the Gresk Philosophers,

Another doctrine, namely, the Formal discipline emphasized not the subject

matter as with the mental discipline, although some subjects were alleged te
have greater disciplinary possibilities than others, "The iwportant thing fer

education was the form of the activity rather than the content of the subject

' itself," (ibid; 213 : 1968) 1If, far instance, the kind of activity the students



~10~

perferm reinforceas the reasoning faculty, this famulty would he developed,

The more rigerous thelexarcise the more complete the development of the
component of the mind. This doctrine was, however, hitterly criticizéd by
William James (1899) and Priggs (1913)., Iater, Therndike and Wesdwerth (1e01)
criticized the Jormal .iscipline and concluded that the imprevement in any
simple component er faculty doess net improve the ability, And, Therndike (1903)
stated this in the form of a Theory, "A change in one functien alters any ether
only in se far as the two functions have factors of identical elements"

(215 : 1968) This theory of identical elements gave rise to further research
more than ever, James and others suggested that the idea of identical elements
a3 the sole mears of securing transfer" was definitely delimiting when applied
to education er when contrasted with the theory of mental discipline that had
89 long dominated education" (216 : 1968),

Judd (1908} a critic of the theory of identical elements laid a new

'Theery of Gensralization' as an explanation of Transfer. This theory emphas-

izes that transfar is pessible only when an individual gzneralizes his exper~
ience. T at is, i1t emphasized that transfer of training is posstble only when
an individual can apply what he has learned in one situation bs> the performance
of the mther, This theory gives much importance to the presentation ef the
suﬁject matter in such away as to encourage the studsnt to generalize, And,
positive transfer is expected if the generalization . of ability is stressed,
This theory smphasizes an insight of the inner structure of the problem which

can aid in dsaling with the varioms problems that are encountered later, One

ameng several theories of transfer was the theory of !'Transposition,! The
gestaltists maintained, therefore, that an insight of the situation in all its

relationships is the most essential thing in generalization.
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Psychologists and educators, nevertheless, had rcached a position
which is more realistic than that which was maintained by previous
doctrines: Bveryday observations, as well as cxperimontel evidence
ghow:

A child who has learned +to count in school
makes use of this training in out of the
school situations. People trained in Engineering
use some of this training in the later practice
of Engineering., Skill in reading is used in
contexts other than those in which it is learned.
(ibid; 220:1968),

Therefore, one learns to perform a certain activity, as the result of
transfer from previous learning to a new sgituation.

Current concepts on transfer maintain that besides the similarity
of content of subject, and appropriate instruction, transfer depends
to a large extent on the student's ability to generalize. In
addition, to all these points, a student needs to be psychologically
prepared to learn a task. According to Karl C. Garrison and Others:

It has also been shown that the attitude or

mental set of the learner has an important

influence upon transfer. It might be stated

as a fundamental principle that a favourable

procedures will tend to produce a superior

amount of transfer from onc learning task

to another,(207:1964).
Besides thls, what the student learns must be meaningful and he must
have an insight of the problem first. A student must be able to get
an answer by asking why and how the text at hand is presented in this
way but not in the other; and what the relationship between the informate

ion given and his previous knowledge is. Moreover,students must be guided
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to learn the s*ructure of a subject matters The only exception we know
of an unconcious learning of a structure is the learning of a native langu=-

258 Having grasped the subtle structure of

a santence a child ranidly learns te
gznerate many other sentences based on
this model though differant in context
from the eriginal sentence learned (Karl,206: 1964)
Jereme 5. Brunner asks "How a limited equéure to certain material be made te
count in thinking fer the rest of their lives" (ibid : 1964) The west answer
to this he says ia that students must be given an insigh% into the fundamental
structure of a subject, This is the minimum reqiirement for using knewledge to
sohve prablems and he adds:
The teaching and learning of structure
rather than simply the mastery of
facts and techniques, is at the cdnter
of the classic preblem of transfer. (ibid : 1964)
The mere mastery of facts and techniques is not desirable. Dut, if students are
consciously guided to use the facts and techniques they canrdevelop-their ¢ -
«petentials., ° |
Therefore, a student who has set to learn a skill is mere likely te see -
relatiens and form lagical deductions, And, 1f positive transfer is desired
te take place, that is, if hahits of attacking new problems are te be tfansferrad
these factors must constantly be emphasized in teaching,
Mereaver there are different claims made by different »esearehers with
respect to transfer of reading ahility from Ly te Lo or L. To cite some
of these:- Jolly in (1978) has claimed that succéss in reading a.fareign lang-
~uage depends upon one's successes in reading the il (Alderssn & Urquhart : 2 :
198L) Ne has suggested that the reading in a fsreign language requires the
transfersnce of 'ald skills!, That is, one who fails te read in a foreign
language is either poor in his I1 er is unable te transfer his old skills ta=

the reading of a fereign language,
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Furthermore, both the Tarascan and the Modiano studies(1953)
showed that children taught first in their native language before
being introduced to the FL have eventually improved their FL,.

On the other hand, some Canadian studies have shown that children
taught to read initially in a Second Language (French) eventually do
well in reading L, (English). And, English speaking subjects (whose
home language is English) were taught in Frech; and eventually
displayed equivalent achievement to French monolingual speakers.

This is what Lambert calls'additive bilingualism'=(where there ig

positive effects of bilingualism).

On the other hand, Cummins (1977) in testing bilinguals! reading
ability in French and English displayed positive correlations asg
high as («61 and .69 ) with first and second language reading; others,
namely, Carey and Cummins, (.57); Lapkin and Swain(.6), Swain, Lapkin
and Barik(1976) (,67). (Alderson: 13: 1984), In otherwords these .
studies have showed that there is a fair degree of relationship
between the reading ability in the first and in the second language,

On the contrary, Cowan and Sarmad (1976) found that bilingual
Inglish-Farsi did not do well in either first or second language,
Cowan (1976) suggested that the reading problem in a foreign language
is native interference; Briefly, his study implies that children
read different languages with different techniques, Therefore, it
would follow that in similar languages like French and Engligh
transfer ié positive, and in the case of English=-Farsi transfer is
negative ., And, if his assumptions are correct the more different
the languages the less readers read the languages with the same ,

strategies,
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Uljin and Kempen (1976) on the other hand, suggest that
syntactic differences are not problematic in the reading of g
Toreign language ., And, they argue that the readersg conceptual
knowledge can compensate for the structure , And, according to
Alderson'good knowledge or FL ig only important for the improved
reading in that language."(14: 1984); On this account, he concludes
that the main determinant Tactor in reading ability in PL is not
reading ability in the L1 but broficiency in the foreign language,

Aron has Supported Alderson'g View and in his study of +he
reading ability in.L1 and FL, he has found low correlations between
two different languages, Cziko (1978) ag a result, suggests that
students with low Competence in g foreign language will have difficulty
in reading the foreign language, Clarke, on the other hnng, found

FL cloze tegt,m (Alderson & Urquhart: 16:1984), In other words, th e
good first language Teaders as g group are better FL readersg than
boor firgt language readers, That is, these readers have the potentiagl
or a mental to reaq better than the Poor readers, Ag g5 result, they

employ their potential in the reading of another language,



CHAPTER THREE
3.0. Reading Skills Ilmployed in reading English Texts.

3.1 Understanding the meaning of words.

A student is always very sensitive to words which he does not know
or understand . And, he tries to use a technique by which he can tackle
unfamiliar words and complex sentences, Gemerally, texts with difficult
words&e difficult to deal with. A student, however, must challenge
them if he is to understand the text. And, a student should be aware
that there are also vocabulary items that he does not fully use correct-
ly . It is only when he knows this fact that he challenges a 'dense!
text; and becomes relaxed when dealing with a difficult one. Nuttal

writes:

If ysu examine your knowledge of your L1
vocabulary you will find that there are
roughly two categories of known words; those
that you know well enough toiuse yourself

and those that you recognize and more or less
understand but are not yet sufficiently sure
to use. This is equally true of FL learners
and the FL vocabulary. (74: 1982).

Nuttal divides those vocabulary items into: ‘active! 'receptive! and

! throw—away! vocabulary., Words which one knows well enough and is

sufficiently sure of to use are active; those whose meaning he can
guess but is not sufficiently sure of to use are receptive, and items
which a student does not necessarily learn wherever he meets them
are throw away vocabulary items. Nuttal writes:

Students with a vocabulary of, say 3000
words cannot afford to clutter up their
~minds trying to romomber the ‘mecaning of 3
words like boost or epicene, instead they
need to develop a cavalier attitude +to
vecabulary, ignoring what is not important
for their immediate purpose.(ibid. 74:1983),
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It is impossible to give rules on how to ignore words which a
student does not need to know. However, a student attend to some of
these points., He should know that he can get the gist of the material
without the use of the word, Once he is aware that he can get the
gist of the material without looking up the word in some reference
books, it is to be understood that he has full control of the text,
Some of the words that are found to be difficult to deal with are
idioms, metaphors, words with several meanings, technical Jargons,
words with more general meanings, synonyms, and antonyms, How does
a student understand difficult words? A student infers the meaning

of the words from a context in order to understand unfamiliar words,

3e1e1s Inference,

This skill that every reader has to some degree in his native
language. Readers learn most of the words by inferring their
meanings. In the case of g foreign language reading, however, students
understand diff ealt vocabulary by making use of the context in
which the word occurs toigive them an idea of what it means, And,
as it occurs several times in the text the meaning becomes clearer,

However, a foreign language student is not aware that it ig
possible to understand new words without being told what they mean,
For some students, it never occurs that new words can be learnt from
their context, S0, a student should be ecouraged to develop a positive
attitude to new lexical items, Encouraging 2 student to infer

meaning from a context assists him in undersyanding a text which
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Anothexr way by which a student infers is when he has to fill up

a slot with an appropriate word in a sentence. In the sentence, "“he

masen needs ~-- in order to build the house" The possibilities are

countless unless the student knows which part of the house is %o be -
built. A careful study of the context, however, can help to infer the
meaning . And,a student must get clues to make inference possible.
Moreover, mony texts make use of synonyms and antonyms to convey their
message more clearly. It iz cssential that students attend to these
lexical relations as they assist them to infer the mcaning of unfamiliar
words, For instance, in the following text students are asked the. 1
meaning of the synonymous words. (Adapted from Freshman Bnglish Text)

-~-fnimals convert food and oxygen into carbon
dioxide and water . And yet year after year the
food does not ccase, tke oxysen docs not vanish
from the air, we do not choke on carbon dioxide
=--= In short, technology seems to be a way of T =
converiting natural regources into trash or
pollution, if you prefer at an accelerating rate.
Ixcept for radio-active wastes there arc no

forms of pollution produced by man that cannot .

be recycled by man given three things~ energy-
human ingenuity; and determination, (Conroy:1:1985),

In the text the student has enough clues to infer the meaning cf
words . He can find synonymous and equivalent words that are found
in the text. Por instance, he can provide synonymous words for ‘change

and disappear! - 'convert and vanish! respectively. Morcover, a

student can identify uwnfamiliar adjectives by providing their

opposities ., For instance, from the following text:

30 they went through the dense brush and the

tall ferns until they came to0 where the river

made its way through the jungle., The banks »f

the river were marked with foot-prints of the
Bazelle, the entelope, the buffale, and the leopard,
(ibid.:20:1985),
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A student can infer the meaning of 'dense' by giving its opposite,
that is, 'scanty', Moreover, a student can use another strategy of
inference by finding related words which are not necessarily
synonymous, but- which kelp to make an ides clear., The following
paragraph:e-

Human beings must take a hand, device processes

to clean the coal before it ig - ued, use

filters or precipitators to hold back the fly

ash, a desulphurization process to remove the

sulphur dioxide.(ibid.:2 : 1985)
The student has enough clues to understand what 'filters' are because
they are joined to precipitators by a connector 'or' and a desulphur,

-ization process is followed by an explanation which expresses it

as 'removineg sulphur dioxide!

In the text on 'eycles! adapted from Freshman English 101 4.
1985, there are ideas conveyed to explain what are called f 11
cycles and what are not full cycles, These ideas can be divided into
two . Ideas which explain natural processes and others which explain
brocesses carried by man ang technology, As a result, the words which

are used to explain thege processes can be classified into two asg

follows,
NOouw ADJECTIVE VERB
prom scavenging raises
NATURAL sun evaporategs
PROCESSES ; g g
rain microscopic ceasey,crnvert
powered,utilize
and use,
HUMAN
TECHNOLOGY techno}ogy numerous rust
pollution many discarded

geological chopped
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Phis related words which explain natural > . u..; on the one

hand and technology on the other, reinforoce meaning to make the

idea clearer to the reader. And, it follows that the more the reader
is aware of these words the easier the text to read.

Besides, student's awareness of the lexical cohesion device g
of coherence and hyponymy helps them to see the relation between
the parts of a text., It is helpful to recognize them ag they give
clue to the meaning of words which are not familiar to students,

The following paragraphs explain how students utilize connectors
to show symonymy and equivalence, Paragraphs adapted from Preshman

English 101: 1985)

TEXT I,JI.NONYM ANTONYM EQUIVALENCE

Rich pockets of ore, slowly
collected over many millions o
of years by geological prosess
es are melted for metals, the
metals are used in devices,
the devices are finally dis-
carded and allowed to rust or
to lie there.

to rust ox
Jv to
150 there

In short, technology seems to
be a way of converting natural | trash or

resources into trash or pollution
pollution if you prefer ,....

The upward half of the Cy - !
must take no longer than the
downward half or we won't be
able to keep up . This means
we must not only speed
depollution as mush as we can,
but we must hold back on pollu- i

tion find out ways of decieas. HELS Henng,
~ing pollution,
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Also; students pay attention to wards whose explanation is given by equivalent

words and the devices used to indicate equivalence such as, parenthesis, dash

colon etc, Text adapted from 'Cyclest 3 1-2 : 1985 Freshman Bnglish 1014

TEXT iWORD WHICH I3 ' SQUIVALENT DEVICE

‘ZXPLAIN=D EXPLAINATION USED

The advantage of human : i ;
effeart is not only that it

is certain and quick but j human bacteria parenthesis
that it can turn polution - effort i
into~useful products (as

bacteria do when they break
down matural wastes),
i This means, we must not only i !
' speed depoflution, but we must i
| hold back on pollution~find hold back find out
. out ways of desreasing poll- on pollut- wgys of } dash
ution without br B king our ion _ decreasing |
technology :
Txcept For radig active ‘ .
wastes (which are a special i
problem{ there are no forms . i i i
i of pullution produced by radio special | parenthesis !
man that cannot be unpoll- ! active problem i
uted given three things—. | wastes i
Clearly if one-half of the T ?
cycle (the down-ward-half) sh8 HATE the down~ |  parenthesis
has bzen accelerated by off L ward half :
h t —— : ;
uman activity spile |
]

In different texts, different writers use gereral and specific ideas te
explain different concepts. Most of these idsas are us=d when an explanation
of a more general nature is felt essential., As a result, students attend

Vto such contexts when ever necessary because these are means of making the
explanation simpler, The following paragraphs are adopted from !Cyclest!

1-2 : 1985 (refer appendix No.l.) Freshman English 1014,
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TEXT

General

R . 4 s —

Specific

Human beings must take a hand,
devise processes to clean the
coal kefore it is burneq“use
filters or precipitators,

cleaning of the
coal bafore it
i3 burned

filters are
precipitators

———---0il supply is winding
down———--alternative sSources
of ensrgy (cnal, tides, wind,
running water, earth's
internal heate--

sources of
ensrgy

coal, tides
wind (ete,

3.1.1.1. Moreover, students can infer the meaning of unfamiliar words from

contexts, This is a skill which must be developed seriously, And, 1t is

a serious problem which can decrease a readerk speed,

Everytime you break off your reading to
consult a dictionary, you not onky slow
down your reading s-eed becauss of the

time involved, but-more s=
interrupt your own tho
should bs engaged in following the cont—

riously you
ught processes, which

According to Nuttal -

inued developmsnt of thought in the text,
A competent reader can cops with ocecasional
interruptions of this kind, but constant need

to refer to a dictionary makes effective

reading very difficult (69 . 1982)

Therefore, it is essential that 2 student be advised to use the context

as a means of getting thefieaning of a new word,

A student can gusss the

meaning of the following term 'Zip' from the follawing paragraph, The use

of the context is an aid to infer the meaning,



Zip was stopped during the war and only after

the war did it become popular, What a difference

it has made to our lives, It ke people at

home much more , It has made the remote parts of

the world more real to us. Photographs show o country
but only zip makes us feel that a foreign country

is real, Also, we can see scenes in the street,

big occasions are zipped. (Grellet 32:1986),

A student woulgd guess the meaning of the word 'zip! by

making the context, Zip in this context is a television set .
But not a telephone, or a film camera. Moreover, a student can use

a context to identify the relation between the word and the context,
Relations such as equivalence, contrast, cause, consequence, purpose,
illustration, and generalization/specification are some; Not all of
these relations are present in every text, However, these are part

of a context which help students to understand a text, When

Freshmen read the text on 'eycles' (refer appendix No, XVIII) they
consider all these relations, The following table makes these relations

clear,
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WORD OR PHRASE

e

EQUIVALENCE .

distribute
enimals convert

micr0500pic-
bacterig

absorbed—taken
up

trash—pollutim
Pilters-precip
itators

radio active-
wasteg- speci-
al problem,

floes not cease
loes not wvanisg

and get rust

CONTRAST E . CAUSE CONSEQUENCE o PURPOSEﬁH_L
It is a natural I_ move in [Our planet still
flow ' under the f cycles young
pull of gravity |
utilize- use { .
energy- light | filters-hold
Water runs fronm Why hash't al back flyash,
uplands to the the water endda
sea in the sca an netals-deviceg
left the laond trees-paper &1
desert”dry? LS paper productsg
Change carmr-
ied through fireplace warm
half a cycld discarded

e -

EXPLANAT.,
ILLUSTRA.

-

water runs from
uplands to the
ses.,

¥
because fhis is
only half the
cycle,

h £
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3.1.1.2,  Infersnce through word fomation

Students get the meaning of words by analysing word formation, The
awareness of how words are formed and the value of prefixes and suffires help
the students to find the meaning of unfamiliap words, For instance in the
first paragraph on feyeles! Freshman English 1014 1, 1985) the follewing words

are suffixed,

The word / words Meaning of the suffix : Meaning of the worq

! existence : Noun marker ! shows reality

active . adjective n charaoterized by aetien
quickly adverb " ’ gushingly ) |
ponds and lakes Plural L f more than one

} ends . S Present 3 liabitual

‘ ended , S.Past i past

f radiation Noun " | Something radiated

4 hasn't ; Negative ; Negative

In the eighth ang ninth Paragraphs on 'cyelest the following words are pre-

fixed., A sbudent understands them beoause of hig knowledge of the prefixes;
Refer the following in Appendix No. I, )

(line 52)¢ unpredictable! (un) ~ 'not! — not pPredietable

Qtre 55) 'desulphurization . (de) ~ reducing ~ raduce of sulphuization;
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Verb ) Noun Adjective
document document documentation
nan~uver maneuver maneuverable
provide provigion provisional
pursue pursuit Pursuant

JelaleleVe Inflectional Suffixesn

Students utilize affixes to change wordg from one word class
to another, Affixes are of two kinds, Namely, prefixeg and suffixes,
The suffixes are again divided into two, The inflectional and the
derivational suffixes;.The inflectional are helpful to the reader
in that they are limited in number and added as the last suffiy

Nouns:
Markers of plural /=s/ y [-z/ s0r [=iz/
Markers of possessive /=s/ y /-z/ y0r [/=iz/
Vorbs:
Markers of third bPerson singular/s, present-/~s/, /Z/, /=z/
" " continuous tenges /
n " past tense /-d/, /ia/, /=t/,

" " past or pagt participle /~t/, /d/, /id/,



- 26 -~

- ADJECTIVSS
Markers for the comparative : /~ &r/
Marksrs for the superiative /=0st/
3.1.1,1.2 Derivational Suffixes

Derivational suffixes, on the other hand,are important for the scudents
in that they help them to be aware of which word is a noun and which 1s an
adjective, There are many changes of word classes indicated_bv the additien
of derivational suffixes,
A stem wnrd can be changed from one word class into anothar by several
different types of suffixes, A student attend to the following transformations
in order to comprehend the meaning and relation of words to other werds in
different texts, Striker présents us with some of ths morphological changes
as follows.r
i, 5 T s T~ e R Derivationﬁ%erbs frem neuns
suffiz - em) --. strength ~ strengthen —fright- frighten
Suffixs = (~Ze) (-1Ze) = apology-apologize, —memory - memorize,
sympathy — sympathize

Suffixes (-d) = arplause ~ applaud, »ffense - ~ffend,
defend, defense ~ defend

Suffixes (=£y) (~ify) (—2fy) = beauty - heautify,

Contrast of /f/ with /v/ = helief believe, preof-prove

relief -~ relieve



3,1.1.1.2.2, Derivation of nouns from verbs
Suffix=(-ment) = agree-agreement, improve—improvement
Suffixess(ion, -tion) = act®-actinn, attend-attention
Suffixess (-atisn) ftion, ~cation = combine~combination,
= invite~invitation
zrepeat-repitition
Suffixess(-ance), (~ence) = appear - appearance
Suffixess (~ure), (-ture), ~(-ature)= depart- departure,
please~pleasure
signsignature
Suffixes=(-er,)(~ar) (ar) (-ist) (=ant), (~ent)= act-actor, beg-rbapgar,
dance-dancer, tour-tourist
serve-servant, reside-resident

3.lels12.3, rnerivation of adjectives from nauns

Suffixs(-y) = dirt-dirty, milk-milky
Suffix=(~ly) = cost~costly

Suf fix=(~ful) = beauty -~ beautiful, joy-Joyful
Suf fixc=( alessi = fear-fearless, care—careless
Suf fix=(i4sh) = child ~ childish

Suffix (-ous)(~isus) = fame - famous, space-spacious
3.1.1.1.2,4k. Derivation of nouns from Adjectives
Suffix (-ness) = dark - darkness, happy- happiness,

Suffixes (-y,)(~ty),(~ity)

i

equal-equality, noble-nohility, real-reality.

Suffix (~th) true~truth, warm-warmth.
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3.1,1.,1.2,5. Derivation of adjesctives from verbs

Suffix (-able) = avoid ~ avoidable , prefer - preferable
Suffix (~ive) = attract ~ attractive
Suffix (-ed) (-~en) = complicate - complicated , swaell ~ swollen.

3.1.1.1,2,6, Derivation ~f Verbs from adjectives

Suffix (-ize) = modern - modernize,
Suffix (~en) = bright - brighten, sharp -~ sharren
prefix (~en) = able - enable, large - enlarge

Derviation édapted from striker, shirley L, ”Special Issue," English

Teaching Forum Vo1, Vii, 1969.

And, it follows that if they can identify the root of the werd they
can also form as mahy words as possible. In the text on 'cycles! Freshman

English 1014, 1985, the fellowing word: are found

Word in the text root
existence (N) exist (V)
active (adj) act (V)
radiation (N) radiate (V)
freely (adv) free (adj)
largely (adv) large (ad})
occasionally (adv) accasion (N)
depollution (N) depollute (V)

3.1.1,1,3. COMPOUNDS
Compounds may consist of twn or more bases. According Lehmann, "There
are four types of compounds - Coordimate, subordinate, pessessive, and

synthetic compounds (143 : 1976)
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In coordinate compounds the tws elements are parallel; and in some
coordinate compounds ene element is repeated with little change in meaning
Mama, papa, pitter-patter, It is employed to intensify the msaning, And
some coerdinate compounds are additive, To illustrate, 'thirteen!' is equal
to three + ten, Fypthermore, "Subordinate compeunds" acearding to Iehmann
"are compounds where one elemsnt modifies the other." The element that
modifies may predede as in 'tapsworm,' Most Bnglish compounds are suberdinate
where one modifies the other, Desides, pessessive ecompounds are-a different
type of compound., The relationship betwsen the elements dees not give theif
meaning, The compound must be presented in a context to rewder meaning g
for instance, 'greemback!, 'pill!, Thess are what Hall ard Dauver call exo-
centric 'whose meaning is not derivable from both the elements. Moreover,
the synthetic compounds said tn be compact expressions are mostly shortened;
for example, pickpecket, show—off, Dausr in his taxonomic study, en the |
other hand, writes that the vast majority of compnund3 in English are
classified as follews,

3.111,3.1. Compound Nouns

3.1.1,1.3,2..1. Neun + Noun
This noun + noun compsund is the largest susgroup of compounds. Mgst
of the compounds in this class are andocentric where the meaning is derived
from the compenents, particularly, the head. According to Wardaugh,
An endocentric construction is a canstruction
containir a head with the same

distributional characteristics as the
whele construction (209 : 1972)
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An instance of endocentric construction is g 'beehive', because the
second element 'hive!, has the Same distributional characteristics ag
a beehive;On the other hand, the nount+noun exocentric compound ig

not broductive , An éxXocentric compound is » compound whose meaning
cannot be derived from one of the componentsg, Wardaugh writes wit

is a construction of which no part has the same distributional
characteristics as a Whole.“(égig. 1972).-For instance, 'redskint
(Indian) is not g hyponymy or skin, that is to say, skin has got

no same distribution: ag red skin, Furthermore, appositional compoundsg
are another group where the firgt element designates the sex of g
berson; for instance, 'girlfriend', 'maidservant'.

This compound is Very productive since it also includes 'gex
markers ‘used for animals, ' (Bauer, Laurie:203:1983); for example,
'she-goat!? and'he-cheetah',are Some,

! ¥ E ... t

3.10101.331-20 Gerund + Noun

"The gerund has both g nominal and verbal characteristic"(égig
1983). On account of this, the pattern cap be treated as the noun
*+ noun or the verp + noun, However, the meaning relationship between
the elements is more closely related to the noun + noun than to the.
verb + noun compounds; Thus, 'fishing roqt is a rod used fop fishing,
'swimming Pool, ' a pool where beople swim,

3-1010103-193; A EI‘OEGI‘ 1‘10!-2} + noun



3.1.1.1.3.1.4. A commom neun + sommon noun

Finally, there are also compounds made p of tws common nouns, This
is by far the most productive typz of a compound. Accerding te Dauer scme
»f the recent ones are 'acid-rock! language, laboratory!, family ~ planning,
However, the list is not exhaustive,
3.1.1.1.3.1.5. Verh + Noun

This cempound is not identical with the Gerund + noun compound, And,
acccrding to Bauer this groun hus two distinct patterns. The noun in the first
group is the direct ohject of the verb, Tt is used to deaste individuals; for
example, pickpockst, cutthraat, and others 'breakfast!., %he noun in the second
group is not the direct ohject, And, the compeunds are endocentric. Example

'playpitt, ‘drownproofing’, 'gagele~box,!

BudEale3:1 6. Noun + Verb

This pattern is not productivs, And; it is often difficult to disting-
uish the second element as 'a noun! or 'a verh!, Tsunshine', kirth control
are somw,
Fedsdali3:1.7. Verb + Verh

This pattern is not common, Iut according te éauer 'make-believe! is
an established example,

e.l.1.1,3.1,8, Adjective + Noun

In this pattern the stresss helps the reader to know whether it is a
compound or a noun phrasez, Adjective noun phrases such as fast-food,

new towngetc, can be charged into compounds by a change of stress,



3.1.1.133;1}5. Particle + noun

This is a prnductive pattern; far sxample, after heat, in-crowd, off-
islander, over-kill,

Adverb + Noun

3.1.1.1.3.1.10, This pattern is very restricted hscause enly adverbs of
time and place occur in such compounds" (206 : 1982) For example, now

genasration,

3.1.1.1.3.1.11. Verb + particle

The majority »f words of this form are nominalizations of phrasal
verbs, to illustrate : cop-out, drawback, 'withdrawalt, tdrepout!, press-
dewn, put-down, put—dn, ,And there are instances of pattsrns where the
particle prec=des the verb; for exampls, thraughput,!
3.1.1.1.3.2.0. Phrase ~ Compounds

According to Bauer there are several kinds of censtruction which
might be included in this heading" (206 : 1942), A reader can draw a
distinction between endocentric, exocentric, and capulative compound, VSome
of the endecentric compounds are lady-in-waiting, son-in-law, Moreove?
the most common pattern is where the head element occurs in final pésition.
The element which precedes the head is occasionally a phrase or a sentence,
Let us consider this, a pain-dn-stomach geéture, and ‘'what-da~you~think-
movement , !

3.1.1.1.3.2,1, Copulative construction

This censtruction looks like phrases not compounds, To illustrate,

bubble and sqﬁeake, whisky-and-soda, milk-and-water, ppper-and-salt.



3.1,1.1.3.2,2, Exocentric Phrase

These phrase compounds are mixed group; and include plant names, Fer

instance love~in-a-mist, love—lies—bleeding, foarget-me-not,

3.1.1.1.3.2.3, Compaund Verbs

These are not formed by putting verhs together. Compound verbs ara

formed by conversion from compound nouns.,
3.1.1.1,3.2.3. Noun + Varb.

Mostly noun verb compounds are formed by back formation,

Some recent examples are blockbust, carbon-date, coler-code, head-
hunt,

3.1.1.1.3.2.L, Varb + Noun

Instances from this pattern are rare Dauer writes "the only examples
is : shunpikep!"
3-1-'1-1'3'2'5- M

The only word Marchand (1969) and Pauer (1982) list is Ttypewrite,!

3.1.1.1.3.2,6, Adiective + Varb

This pattern isalso formed by conversion, This, infact, isa productive

way of forming compound verbs., Recent examples are double-hook, soft-land,

3.1.1.1.3.2,7, Particle + Verh

Although some of this type are back formationgumost of them are verhsl

formations, To illustrate autachieve, overachieve, overmark, ovsreducate.



3.1.1.1.3.2.8,. Addective + Noun

This pattern is composed of noun phrases, eg, b'rown-bag, bad-mouth,
red-cap,
3.1.1.1.3.2.9%, Noun + Noun

This type of pattern is again not common., It is formed by a conversion of
a compound noun For example breath-—test.

3.1.1.1.3.3.0.  Compound Adiective

B.1.01,145.3:3,; Néan « Edjective

This pattern is the most frequent type of compound cbjectives, Some

of the recent examples are fireproof, capital-intensive s Space-~horne,

3llqlol-3|3 -E.p Vel"b + adjectim

This pattern according to Bausr 1is new and rare., And the only recent
example he says 1s Yfail safe,"

3.1.1.1.3.3.3, The Adjective + Addective

This pattern can be divided into two semantic greup apposition and
endocentric,

The classic examples of appositional compounds are bitter-sweet and
deaf-mute, Apd some of the endocentric examples are; ready-made, open~-ended,
large-statured,

3011101-3-3 pE- Admrb + adjective

This pattern is found in rare occasions., Smme of the examples with a

particless the first elemeht are : over—qualified, uptight,



3.1.1.1.3.3,5. Noun + Noun
This noun compound functions like an adjective, And is exocdntric,
For instance, back-street (abortionist) glassstes] (skyscraper)
3.1.1.1.3.3.45. Varb + Noun
Tyis pattern is very productive, Fop instanceibreakabulk, (consignmentﬁ,

roll-neck (sweatepry

ETR NS Adjective & Noun

According to Rauer, this pattern is the most productive of those cont-
aining nouns (211 : 1982), And, when they are usad attritutively they ave
hyphenated, Tso 11llustrate; broad-hrush {estimatq} grey—collar (worksr) red-
hrick {university).

Felild.8.3.8. Particle + Noun

The preposition in this pattern functions as a modifisr, For instancg,
befers~tax, {profit), in depth {study),
3.1.1.1.3.3,°, Yerb + Varh
Marchand (1969), and Adams (1973) did not discuss this compound,
Howsver Dausr suggests that there are Some midern examples ; E2=20 'dance!

pass—fail, ftest!, stop-gn 'economics!
5 M s O B T AdJective + Verb

This comptund contains and adjective and a verh; fer example,

high-riss Ttower! quick—change lartiste,!



3.1.1.1,3.3,11., Yerh + particle

This pattern is prodictive; actually it is not phrasal verh which -~is
converted in pattern but werbs and praposition, To illustrate 8ee - through
'BlanseT, tow—away 'Zone!, and wrap-around 'skirtt
& e B 1 o, T ~Compound -~ Adverh

Generally, compound adverhs are formed: by suffixing ~ 'ly' to an
adjective, Howegtr, other patterns dourle-auick, flat—cut, flat-stick,
of f-hand, over-night,
3.1.1.1.3.5. Other form classas

There are Zompounds of other form classes, but they are not frequent
and are of extremely low productivity, Compound prepositions includs
tintot fonto!, and 'because of t, Compound Pronouns according te Rauer are
"the self froms and somebody, anyone, ete,.; compound conjunctions include
whenever, so that and even £oor (212 : 1982) |

3.1.1.1.3.6, Rhyme-motiva ted~compound

The comprunds which pred-mimate in this class are noun compounds made
up of two nouns., The major characteristic f these comprunds is the rhyming
between the two elements, S-me of the established examples are hokey-~
pokey, roly-poly, And, othar recent examples are : brain-drain, cultura-
vulture nitty-gritty,
3.1.1.1,3,7, Ablaut-mntivated-compounds

Ablaut-motivated compounds are similar to those which involve vowel
changd - rhyme-motivated campounds. This comprund form is very productive,
Some of the established examplas areg flip-flep, riff-roff, tick-tock, Zig-Zag,

A student, therefore, must attend to these compounds in erder to compre~

hend the compound forms in a text,



- 37 -

3.1.2, Understanding relations within the sentences;

Moreover, the comprehension of relations within the sentence
is not to ve neglected. In order to understand a complex
sentence, it is essential that a student grasps the structure
of the English sentences he reads. He should be able %o locate
the subject, the verb, the object of a sentence along with the
modifiers, such as clauses and phrases of nany types. The

following structures are basic in English,

301.2-1. The I‘Ioun PhI‘ELSG.

A minimal form of English is made of an article and a noun,

For instance, "Zhe man came™, If the noun bhrase is expanded

it can contain one of the two articles in English fat! op tan?
or 'the', For example , She bought 'an! umbrella, 'ant modifying
M

and object noun phrase,
Besides, a noun phrase can be modified by articles, nominals

and other adjectives, For instance,

The short man brought the gift.

The two short men brought the gift.,

The first two shoet men brought the gift,
The Noun Clause Complement
Noun clauses in English can be rendered as follows o 'He knew
that Mary would arrive, and They prodicted that the teacher
would come « In the above examples "“hat mary would arrive, a
and that the teacher would come are objects of the verbs knew!
and predicted,!
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The Nown Phrase and the relative clause

The noun phrase in English may contain relative clauses, The structure
of the relative clause has the same description as the noun phrase, The
relative clause contains a hsad noun and a sentence The pronmmun in the
cladse is the same as the head noun nf the sentence, For instance,

"The guests who have bought the house went!

We sold the house which we bhought a month ago,!

The relative pronruns fwho! and 'whicht modify the nouns which precede them,

3.1.2,2, The verb Phrase

The verb phrase in English is the minumal ebligatory unit, Tt can be
rendsred as follows
Mary came
She sings sweetly
These are sentences which contain verb phrases whare sentence (1)
contains an intransitive verb-which does not take an object; and
sentence (2) coptains a transitive verb-which can take an object, This
sentence can be transfermed inte a passive sertence, Sentence (2), however,
can not, as it lms got no cbject,

The verb phrase and the noun phrase

The verb phrase in English contains a verk and an sbject naun phrase
which contains a transitive verb, Transitive verbs are those which can be
fellowed by ohrjsct noun phrases,

John bought a_bonk

Dr. S, diagnosed the patient



Bothe of the verbs !'“ought! and !diagnosed! are transitive verbs which can
take object noun phrases,
The verb and the Prepositional:phrasc

Verb phrases in English also contain Noun phrases and prapositional

phrases,

I wrote a lstter to John

The verb phrase 'wrote a letter to John contains twrotet the verh phrase,

‘a letter! a noun phrase with an Indefinite article, and 'to John' a preposit-

ional phrase,

Jesides, sentences in English are very short when compared to sentences
in Amhariec,

And indirect speech when transformed to direct speech is difficult far
all foreign language students. Tverefore, for Amhsic readers an indirect
form is a new form;

In addition, Amharic sSpeaking students don't come across gerunds when
reading English, In English there is no frequent use of gerunds,

Students' comprehension of the structure of sentences aids them to
identify the relsionship of the parts of sentences quickly, For instance,
students don't stumble on every sentence when they rasad- the following para-

graph from 'Meet vour worst Enemy The 'Rat! 2dapted from Frashman Bnglish

101A : 1985)
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Two rats cross the hen house floor towards the
nests., The one seizes an egg in its forepaws

and rolls on to its back., The other takes hold
of the egg snatcher's tail and drags him, egg
protectively clutched to his b. som, back to
their den where they enjoy their loot together, -
This story though it may be more myth than fact
has been told, with slight variations, since

the thirteenth century,

As a result they can match column A with B

Two rats drags the egg snatcher's Sail
The snatcher ross the hen house
The other rat. Yrotectively clutched the egg

3474340, Linking Sentences and Tdeas

A student, when reading, recognizes the relations within

sentences or between sentences, Tt is essential that he looks for
such relations that can exist between different parts of a text,
The following paragraph taken from the text on feycles!

(refer to Appendix XVIII ) is given with some chnages to show .
relations between different parts of the paragraph, An excellent
comprehension of ideas in the paragraph can help a student correct
the errors,

The ash if spread over the land, are eventually
absorbed by plants, The solid particles in the .. . .
smoke is washed down into the soil by rain to

be taken up by plants. The carbon dioxide ave

absorbed by plants. Any other gas produced .ig

converted into carbon dioxide or into minerals

and are absorbed by plants. Though you burn the

wood and leaves, what you produce in the pronzss

will eventurlly become wood and leaveg again



The underlined words show faulty relations of the sentences and ideas.
A careful student would undoubtedly, correct the mistakes when reading
for meaning.

3¢1¢3.1. Reference

One of the ways by which a writer links structurally independent
Befitences Is 'Ferérende! A good writer can use it skillfully to link
igdeas by tracing the reference words here and there in the text, .
The clues the student makes use of may be some which refer to ideas,
words, objects, which have already been mentioned9anaphora) or to
ones which are going to be mentioned (cataphora) , Failure to
understand such links, however, leads to a serious misunderstanding
of the text. The following text contains anaphoric clues and a good

reader must be awére of them,

E cept for man himself, the t 1s probably
at once the cleverzfjoéfzﬁﬁéfgestructive
and adaptable anim thes face of the earth,

From near the ﬁ;pzéh Arctic to the blazing

desert this anifmal with itg remarkable instinct

for survival has not only survivedyman but at times
threatened him with™eXfinction: rat-borne diseases
may have killed more people than all the wars

in history(Kevin:37:1985)

The arrows indicate the reference words already mentioned, This
technique is helpful in that the writer economizes space and time

by reducing redundancy and the students make use of them as reference,
Nuttal writes;

This skill involves identifying the meaning
of words like it, he, our, this, those, then,
one, {as in the wrong one) so/not (as in T
think so, It appears not) and comparatives
(smaller, same, additional, such, other etc,.)
( 90: 1982)
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As a result, these are essential as he tries to locate their meaningg
elsewhere in the text, And, a student gets information from the
writer that he has used or referred to these words else-where in

the toxt,

3e143.2, Linking Words

The linking words (Conjunctions: Halliday and Hasan) are not
identical to the reference words., However, they show the relationship
between different parts of the text, These words are not diffieult
i- nature ; and they are self expressive in that it indicates that
a similar idea, method, or view is likely to follow, But, relevant
exercises and contexts are essential to clarify their meanings,

They must also appear in different contexts as it isg only then that
a reader uses them ag helpful devices . Nuttal writes "these words
are signals that tell you the kind of relationship the writer .
intends between two parts of his text: if you can understand one |
part the discourse marker Serves as a possible key to the other part®
(96: 1982)

These link words ('discourse markers:Nuttal) have different
functions; and, the knowledge of their functions is pertinent to
the understanding of a text; The functions of linking words show
three @ifferent relationships in three &roups namely: show reported
events, the organization of a text; convey the writer's view, And
some of ﬁhe linking words are used in more than one group, In
addition, they are rendered as words, and phrases,

The group which signals reported events ('Temporal : Chapman,
LeJohn) are: then, first, at once, next, the following day" (ibid, :1982)
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A student., as a result, understands their meaning by making
reference to the time used in the text. However, the use of the
linking words is by no means the only way by which time relationship
is expressed;

Furthermore, the markers which show the organization of the
text, only show what the writer is doing at that moment; for example,
'30_conclude! is rendered when the writer is concluding, *namely? is
rendered when he is specifying, ete,. Nuttal has grouped thege

markers according to their function:

Sequencing=- first of all, next, etc,.

Re~ expressing- that is to say, or rather, etc,.
Specifying- namely, viz, ete,,

Referring- in this respect, apart from this, etc,,
Resuming - %o resum, getting back to the argument,
Exemplifying =~ to illustrate, for example, etc,.
Summarizing- to sum up.

Focusing., let us consider, in this chapter we shall, etec,,

Moreover, the markers which convey the writer's point of view
are those which show 'cause and effect! (Nuttal: 97: 1982), In short,
they show the reader the relationship between facts or ideas as
percieved by the writer , That is to say his attitude to them,

He mayfeel they are similar, they are con . : or he may feel one

is the cause of the other}
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Hansan and Halliday, and Nuttal divides these groups into identical
divisions; namely, Additive- which show an addition of facts, or
ldeas; Adversatives—- which convey how 'contrast ig confirmedt *
(Chapman LI.John 289 :1982); and dégsgg- which desgignate relationships
of condition, cause, effect, result and intention, Refer to appendix
N0« XIX for more subdivisions of these markers by Christine, Nuttal)
Let us consider the following short paragraph from 'Airshipst,

Nuttal: 197:1982,

mmme~However, airships had many defects they
were very large and could not £ly well in bad
weather, Above all, they sufferecd many accidents
because of the inflammability of the hydrogen
used to inflate thems In 1937 the Hinderburg
alrship exploded in New Jersey and 35 out of

100 passengers were killed,

From the baragraph a reader understudy that 'however', is used ag

an adversative because its function is contrestive; ang 'above all?
--“—-—-“
designates condition and exXpresses cause,

3¢2a Improvigg Readigg Speed

Reading S8peed ig worthless unless the readers understand
what they reaq, Nuttal comments

The days have bassed when people ere bPrepared
to accept uncritically claimg of reading speed
' of sevimpnl thousand woérds a minute, Such Speed
must be geen ag extreme forms of sc
rather than reading proper, They are useful for
beople burdened with masses of doouments, but
not for study bPurposes nor for re~creational
reading. (35:1982)

However, Nuttal advises that Sbeed should not be ignored because
of these uncritical claims, In fact, foreign language students do

make progresg once they understang its use; and, that it ig Possible

to improve,
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Moreover, with respect to comprehension in reading, researchers
believe that fast readers understand more than slow readers. And,
many have claimed so by justifying that fast readers can take in
the sense of two or three chunks at a time. And, this is an easie
way for the reader to change the chunks into coherent messages. A
fast reader widens his eye span and sees written material more in
terms of groups of words than as single words, each of which is
equally independent and important. On the other hand, a slow
reader finds that he has to concentrate on every word in order to
understand what he reads. The problem is that he does not know the
language well enough to take in many words at one time effectively,
"he tends to read the text word by word especially when the text is
difficult." (Nuttal: 36 : 1982), That is, this may be partly due to
the lack of knowledge of the language, This habit can be improved

by providing the students with texts that are already divided into
sense groups,

Although training is highly recommended for gstudents, to
improve their reading speed and thereby facilitate comprehension,
this may not be the only way by which a learner develops comprehen=
sion, A learner can develop comprehension with various materials by
varying his speed accordingly, because there are occasions when even
speed does not become appropriate, In otherwords, a reader has to
be flexible . He must vary his speed, and his whole manner of

reading,
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3.2.1. Varying Reading Speed

There are different tyﬁes of reading materials, Therefore, a student
must read - :fferent kinds of materials at different rates and with ifferent
amounts of attention., "He learns te read at different speeds for different
purposes. Fcr instance, 'a dense! material wink@dcall the readers' attention
very much" (Nuyttal : 36 : 1982) As a result »f a difficult material, a
student has to look up every new werd in a dictionary, which does not only
slow down his speed but also distracts his thought processas. 4 good dbuflent
oan combat these interruptiens, by trving to comprehend the word from the
context, Decause continuous referaence to a dictionary makeseffective reading
very difficult. Tynerefore, care is to be taken with ‘dense! material, as
very few words gan carrv a maximum amount of infarmation. And this kind
of material, mostly does not present infermation in a more simplified way,
When spsed is exercised, it is done with a Simple material. Once students are
well acquainted with simple materials, they can move t= as difficult a material
as their lewvel of comprehension may allow them. The most impertant peint is
that "Quality must not suffer in the Quest for greater speeq" (Wainmwright 38:
1977), And, it is alwavs possihle to read faster and also with comprshensien,
when the text is full of new words, complex sentences, and difficult ideas,

3.3. From Skimmine to Seanning

3.3.1. Prediction
Prediction shows an active inveivement of the reader, And, this skill
shows that the reader has understood the writer, When a student makes a

right guess of what is likelv to happen next it seems that the student and the
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writer have the same thought pattern. Nuttal writes "because the
writer organizes his ideas and because people often think in similar
ways, it is possible to predict what a text will contain (120:1982)
Such a type of student often finds a text easy and shares many of
the writers presuppositions,

Prediction is helpful to a student to tackle difficult texts
and a student must be consciove about it. It is quite natural that
a student goes on making hypotheses about what the writer is
likely to say next. However, these hypotheses, sometimes, prove
wrong and are replaced by the writer's hypotheses instead. That is,
a reader does not always guesses right. One thing is essential- the
student must realize that he is wrong and must find what the reason
behind 1t is, Nevertheless, if a student can grasp the pattern of
the text and the organization of the argument he can guess what the
next step will be,

He can develop it by uoing some of the sentences as cues. These
cues guide him as to what is likely to come next, Therefore, the
student relies on these cues ., When does a student start predicting?
This skill begins from the moment he reads the title and goes on
thinking about what is likely to come next. Furthermore, sentences
can stimulate him(periodic sentences) to predict, as these sente..2g
build up to main clauses-usually through a serieslof phrases or -
subordinate clauses and withhold the main idea to the end, Besides,
a good student can prepare questions that'he thinks the writer will
answer ; And, if most of the questions are answered then the reading

isa purposeful one. The following example makes clcar what prediction

is



A_SON_TO BE PROUD OF

Las" week, Rahmanfs wifs had an accident, Rahman's youngest child,
Yusof, was at homs when it happened, He was playing with his new tay car,
28, It was a plastic ons which had not cost much money,
hl Rahman had given it te him the waek befofe for his birthday,

¢, His grgndmothsr lived in a different town,

Rahman had given it to him the wsek

~==~~Suddsnly,
Yusef heard his mother calling ﬁelp/ Helpt

{2} He ran ta the kitchen

b, He went on playing with his car,

¢, He started to cry,
He ran to the Kitchen, His mother had burnt herself with some het ceno'.ing oil,

a. She was very feslish and Rahman was angry with her,
b, She was crying with pain ard the pan was on fire,

€1 Yusof ran back to fetch his car,

Tusof ran hack to feteh his car,
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3eIels Anticipation

A student who is actively involved in reading develop accurate
anticipation., He can anticipate to a certain extent the nature of
the material he has yet to rcad. So, a student must try to be ome
step ahead of the writer to grasp as quickly as possible the overall
organization of the material and use this for quick and effective
reading. This skill isg developed by taking the opening sentence of
paragraphs and by trying to develop these sentences into paragraphs,
And, finally, the students can check whether their anticipation is

correct or not,

3¢3+3. Previewing

This is a specific reading technique whiech involves the use of
the table of contents, the appendix, preface, the chapter headings,
and paragraph headings in order to find out the required information,
A student's ability to anticipate and the skill of reference are

¢ssential in finding the information, These two techniques, namely,

3e3p4e Skimming

When students skim they allow their eyes to move quickly down
the page not reading chunks nor sen%ences; For effcetive Bkimming
there must be g cles of burpose, quick attention %q headings,
to the openning and closing of sentences, It ig helpful when students
want to get the highlights of what is written and can attend to only

the part that is pertinent for the purpose , Again, it ig helpful
for



or when a spacific infarmation is required, Therefore, it is a technique

employed for fast reading in trying to find sut important infarmatien that
the writer thies to communicate., Shefter writes :

If you can leaf through a few chapters,

get a quick preview, and decide whether

this is your kind of reading material

~——----the same procedure can be used

when you study a part of a book., A

rapld look at the text to be masterad

glves an overall view of the subject

matter and helps yvou decide what p2ges
will need yeu closest attention (305 : 1958)

And this is dome by rejectiug all those that are trivial in the text, More~
over, 1t 1s a remedy to most students who spend too much time by giving
equal attention to all parts of the text,

Nuttal spggests "It is a skill that requires the student to pick the
mest prominent part of a material here and there" (Grillat : 19 ; 1982),
Skimming is not reading, Nowever, 1t is a valid reading technique that can
be emplayed to get information from the printed page,
3.3.5. SCANNING

Scanning like Skimming is a skill which is employed tn get a summarized
infermatien, Scanning is not reading in the actual sense. However, 1t daess
nat deter the nsed far careful reading, What is involved in scanning is a
careful selsctism of a certain part of a text whare the most important inferm—
ation is located, In other words, when a student wants to locates a specific
information he does not need to readthe whnle passage carefully, He might

scan by finding the spscific infermation at a certain paragraph and then read



carefully, For instance, a student might be given an article or a paragraph;
and may he asked to find a specific infrrmation and summarize or draw infarm—
ation from it; or a student may ke given a paragraph and may be required tn ¢
circle all past tense forms of verbs, or all negative suffixes, er all
adjoctive suffixes as quickly as possible; or he may be required to inform

quickly by reading a programme or by looking up a word in the dictionary,



CHAPTER 4

440 Reading skills employed in reading Amharic textg

Amharic iz the natisnal language of Ethiopia. It belangs
te the Semitic family nf languages;'It is written frem left 4o .- .
right: It has its own writing symbols and they are quite different
in form frem ihs:; writing symbols of English ., This language has
only twenty-seven consonants and seven vowels. Fach congenant hag
seven forms because of the vewels. Fur'hermore, Amharic consonants
are sometimes given ag thirty three, and this can be explained by
the fact that some are repregented by more than sne symbol. Hence
these thirty three congonants with seven vowels each- total 231
symbols,

Besides, there are some diphtongized forms, All separated ' o
words in the language are given in a printed page by a slight gap
T by two dots(:) placed in & perpendicular line, And, the end of
& sentence is marked by a square of four dots (::) , Other
orthographic signs are /nztela sgngz / equivalent to comma, By -
and large, there are no Problems in Amharic reading since there °
is more or less, a one to one correspondence between the sound and
the eymbcl? Th- only problem a reader may encounter is that he
might be sonfused by the alternate spelling forms of zome wordg

that are written with more than one symbel,
4,0, Understanding the meaning of words;

Eventhough Amharic ana English are different languages in -
structure (froem symbol to syntax) the way the fexts are presented
are basically similar, A text in both languages in composed of
words, sentences, compound, complex sentences, and within thege
kinds of sentences there are phrases of many kinds, Adjectival,
verbal, infinite phrase, adverbial phrase and clauses
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(in which the ré%ative clause 1is one) Ina certain text unfamiliar words could

P8 given and in both languages the reader has to use the context or must find a

Synonym or an antonym of the word te understand the meaning of these words ., Iet

W8, see what a readsr does when reading unfamiliar words in Amharic,

ks
L1, ;nference

A student who reads an Amharic text comes across unfamiliar words and can

use the context as a source of the meaning of the word, That 1s, he deduces the

meanirg of the word from the context, Sometimes, he uses 8ynonyms or antonyms t»

help him understand the meaning, For instance, in the follawing text the student

has many reading clues which he could emplsy £o comprehend the text,

/wa:ru megabit ng bbber, denun gmn b g -
tak > kal Talastawas cwam, hods Y€ sam® ntu
'agama¥ gedgma S@leng hgr rebu! Weyam
hamus mgh @n tallg bg t, bes € fat lay lemyssa
wedgk ete soageba hal g baten kalgw € t & rowa

2z a2 balawat 'agsg Hghu, kahayawet kefatgMa
nggered yemamed sew, faynet  'ayde 11 hum
bemec b e nedha  nuro Lemerkat yems ¥31 ne &,
kgmlyartk uffam yeha vawe t e £ lagotod

andu  ygbal€ hete fg ge g3 ta nghber, bEtele yam
kesara waye weds hete sageba yebgga muget

YE' and end gize b ¢ 'addis ‘ab ba lay ygmmi-
Wegrdw harar kafuis vas€ £naq ° nehher,
yehudade kak WeLd yatebogqetal, LeZihu

hullu lay YEZewgtaru fasika yesame fit
dampno siqoye # ysh 1g¢ ne 3127 bedel  nghber/
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A student whn is quite unfamiliar with the wapq /ythudade/ 'fasting seasont
can use clues to infep its meaning. Fop instance /nwgabit/'the month of Marcht
id the month when the fasting seasnsn starts, Annther /ySbbga muqget/ ! hat, temp—
erature!, This represents the intensae heatt of thig Séason, One thing is imp-
ortant tn note, A1l these words may net he Synonymnus to the word but they create
an atmesphere whereby this word hacomss clear,

Furthermore, a student in an attempt to understand the relationship batween
the parts of a text pays attention to words which support 2ach other to make
an ideaaclear, This writer for instance, has used words which reinforce one
anothsr to make an idsa clear, These words are divided into two groups the one
group which explains what the Tharactar appreciates, The othap group explains

what the eharacter hates, (dislikss)

A /Tegcgats/ /rasika/

T

/dama no/ /qaZaz £

i
|

/ dislikes
i i /harury /¥ £kak W gt/

cantexts™ (77:1982), a student is sxtremely assisteq *Y racognizing equivalent
of synonymous words as they sdve elues tn the understanding of unfamiliap words,
And these clues ape rendered with the help of different devices (This text is

extracted from vy 4 IV SEE Absmet )



; XPLANATTON DEVICE
n— nxpLfHep fEEQUIVALENGE USED

i

/oos 13dogosum k= n>8:t beger
yegodiloyslem gats] Bagarsan .
bstonggsred 1ezin new ande/

Soregudu 'aldhuna met 3 rebiya
B netsge ketolaq yobasp (Sebo

dor gebo¥e,.,,.,, / yebsr yebar Sebo parenthesisg
dur/
4el1e141,

as clues to the meaning of othew words ., He cap get the meaning
of a word if it is the cause of something in the text , And, a worg

of the effoct of Something, Ag aresult, he becomeg Sensitive to
these relations ang Can predict what the conscquence will be,
Furthermore, & reader may identify an object when the word ig use d
to describpe an object whose Purpose ig described in the text,
Morecover a student may also attend to words which explain genetbal
O specific Concepts ang ideas , Ang these are Very important to
the underatanding of a text, The following text ( adapted frop
Ydrgt gy s Bl 7




to the unders anding of g text., The following text adapteg frem

V4 Yiderpset "Aebanet / can be analyseq accordingly,

‘snagads, ‘al€, bezih glze temapi kedoro“é-anadaybglab e

Baro 'andekedekey | yanan belatoy 98araliwan tatobew
Yemedisy g 8lze sideprs bal¢bet tima in MM383da nehong kalgaw
tefila kemedeby *natarifalen alew, timarim"ayhonnam'anant
hullst naé.dhucnng kalgaw Netedifat 1a]¢pge hu a1, yw,
Wediyawsm balcbet bayner '3nigada kemen Jadaral © yahen
bemesele ksrakap lay salu balibet gsber w ha w tac. |
b h ala t mapi menem bihon bale 83k salalg 'a¥enefena
kemedep tenna, balebetan temari ynpi b3leh kemedep
keteddah 1anqs 9€berfria 1am 'aledanng lobas h oy ¢ ndat b Jaw
5 tm4g bezih medebiya 'agemesat bale loga lgms¥% setew,
bal¢bet b&mgfaé glze hulum tenatew qoy.iat » lezgwetory
'snagsdg bgmg@a qutar kegmedgh neberynng Yemit ey
Yemedebu  paiw, mesal™a+ bayt wary 'adaysecmag, 'asatun
'adafang 'ay&m&lamgis& dorowan ksnem&rsq a Jakomekomecaw
magabu siyalaq 'daqawen 'anasta lemefiaty tesenndaty -
bat&m&§ & tey zuris 'er¥! getaw yal®at lam metad! 1yya1c
beyaz w medebiya hulet gize lgmgtggat.

lgsasatam way Jangqew way Jowedagew, ’andakenaf
ygtgngfeggw SeWw bemglg dorowan bElte hede,
(refop to the table fopr the analygig of the relationg),
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CONTRAST ;

|

- J’ORD OR P@ASE CAUSE CONSEQUE < PUR POSE "fEXPLM‘]'j\lTION} GE%;EPC % .
[/3nante hulet na¥ah : -2nent hulbt
una / ; na& hugnna
4 kalgaw mete
p «
;ygagaziabEBer ang: temari y ‘gazi #ﬁaﬁ aégbab
d- . ‘alef ° biher 'angads u;an iyaw
talg~=~ E3ro % balgbet
andnkgd&$£5 / aynor 'an

W W
/bal’a mex1Vat/

/lemed3ta tesen
adata/

f3ndaysema /

/mgdebiya/

/lssasatam/

/ temari kedoro s
ndaybelafiet, -
Femedsbu bal™s
mesl¥at baytewary
‘andayswma 3satun
‘adafna'ayemelamelr
Lo dorowan-~akome;
kome¥pw/

~

y

P
¢ e

L

/angada brmeta
qutar-~ Ygmitess
Hot-= bal's ngs
1¥at~- dore a
kbnemereq™a
akomelkome§ v/

‘o e e

(1< me >y 44 tesena

ta batameta t 4]
auri--  ygl bey
AZew medebiyge-

lemetetat/

a stick with
which one
hits stn,

ngada yet
yadaral/

€Sasatam
Vay yanagew
Way yawedage




L41.1,2, Inference through the understanding of word formation,

The understanding of wérd forméisn and derivation is very important fer
meaningful reading, To make reading meaningful although 'an exhaustive list of
prefixes and suffixes would be impossihle for a student, a student should know
the prefixes and suffixes which are frequently used in their reading, And,

the understanding of thege prefixes and suffixes 1s an axcellent means of dealing

In Amhariec, negation, the awxiliary, person gender, number gre marked hy
prefixing or suffixing the verb in the Sentence, Fop instence negation is
marked by a prefix /al~/ and a suffix /~/. The suffix [~/ 1s later deleteq
if the verb is subordinate, The auxiliary in Amharic is compaesal of tanse
aspect and model, Tense is exvresssd by the perfective ~ which expresses a
completed action Fer example; /tiwat hed€/ (perf) 'He went in the morningt,
According te Leslau the perfect aspect most of the time expresses past—tense,

and the imparfective. €Xpresses a rresent or future action; (page 64: 1967)
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for example /_zami.@al/ ‘he comes, he will come or he is coming, /1im #a n_w

the will come or he ig going to come! Myfe1 .

1lity or uncertainty of an action which is goi

in Amharie 'model! shows probab-
ng to take Place, whish wonld

have taken Place, or which has taken Place eg, /%a Y33f Sygeaen /" he may
write,r / Y2 me ¢ H2honet 1 would havs come! / §3 mied ¢ hon C;a/wnr//

'he may come!, /nyet adc Yinerv4ishonat

/

' having comz, 'he may he

present! Tense ip Amharic, indicates the time of the action of a yanb whether

it is past or non past,

in the varb, Negatives in

Amharic occur ag prefixes bafope imperatives and Jussives; for SXamplas

/attows = 4/, tdon't taket / 'annz ws 24/ 'let us not take,! The negative fopm.

ation includss only the prefixes /all~/, /att—/ /ayy—/ /ann~/ with the basic

form of the verb suffixed by /mm/, Fop example /fallpm tam/t Tidontt comet

*I am not coming? /fayyhedum/ 'They ars not going!, The negative form for the

verb to be is /ayq % 11m/

Similary, when we consider the verb ste

218

of Amhariec we observe that it

has diffspent erb stems , Ope of these stems is the Jasic stem, I5 might

actually exist ipn the languags or it might b

The basic stem is ch
absence of any sleme

a

a constructed form, Haily writes



The basic stem is, therefore » the verh form that does not have any prefixes,
Fer instance /WESSECH{,/ the tookt (transitive) is the derivation of a Lo
stem /tEwe ssg de/! he was takept - Mostly a stem prefix doss not change

the tense ang gander but changes the word class,

1al that we observe the groups into which Amharic verbs fall, Haily Fulas
divides Amharic verks inte the following four groups.

Group one verhs are composed of three classas, Namely, class a consists
of verbs such as /sebberi/ 'broke=he,! (lass 1 consists of verbs such as
/fellg ge/ ‘wanted!, Class ¢ censists of verbs such as/'ball&‘ ge/ 'misbehaved,!
Two other elasses which fall into this class are the hi~radicals (verbs composed
of two radicals); fop example /bella/f ate het /geddg /' bumpedr

Groeup two consists of verbs whose third radical is germinated, One class
of group 2 has four radicals, And this class has two types, for example, a
verb such as /meng Z%€ € / 'changed money in low-valus coinst, and / €

'mixed! are type one and type two respectively, The second class consists

followed by /~a/; for example /ber£tta/ 1 2ot stronger.' This class has two
types, Type one is represented by /geretta/ looked feeble! and type two 1s

rendered as g5 derived stem, Tt cannot be rendered as a basic stem; for example

/’Cf.zigaéég/ ‘prepared! hut not /ZEga}igg/'



Group three consists af bi-radical verhs whose consonants are not germinated
in their root form, There are three classes under this group, Class one is
represented by /safr/'wrotef, class twe is represented by /qnim / tsteoq up!,

class thrée representsq by /3¢t / tg >1dr,

five radicals, "In this group verbs do not hawe basic stenm forms, Their bhasio
forms are theoretical constructs" (Haily Fulas : 11. 1963), Thatits, without

the prefix attached to them, they dantt exist as such in the language; eg,

the word / z2egafls / doas not sexist in the language » but only when anp affix is
added to it, 4s a result, a student should be ghle to identify such forms, More.
over, reduplication occurs enly with those verbs which have a4 germinated con-
somant; far example /m £tta/ tcamet /ﬁ?ﬂ_;i;a b Tcame many timest and verbs
which are not -gominated in the perfect; In these verks only the first consmnant
is reduplicatsd; for examole /safg/ 'wrote ', /sasafg/ ‘wrote many times! A peadep
Pays attention alsoe to this distinction,

The /t€+reduplicateq stem / {Eﬁ' ?ﬂ?é }".aﬂt‘:'lzc_;gl /'a~/ varbs such as /tawe qqg /
"knew!, /tewaw g qqg /! intSoduced ot is the same as the /t&+raduplicated stem/
of ansthervverb of the same class in the perfect; for example /tekkg1lg /
'planted! - /t‘akaldcila..' planted at many places !ap 'planted for 2 Longer timer

*« BL the ressarchep has briefly introduced the four groups of verbs ang
their s baroups, Mereover, 2 r2ader attend tg another group of varbs which con~
sist of twe components, Haily writes 'composite verbs refar to a 82ries of verbg

with twe components each” (11 . 1963), One of the components 1is never affixed
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for person, numbsr or aspect _ 4t 19 always fixed, The Sscond component is
either /alg / op ‘adfrre ge /, And it is always conjugated; fop sxample,
/Bam' al€ /1 he kept quiet,!

Furthermore, a readep is also aware that the first compenent can be primitive
or derivative, When it is primitive it is not derived ffom another verb; fer
example /q&s’al:%b' /'she slowed downt Anl, when it is a derivative, it is derived
from an existing verb; for example /sdbhar ‘al€ / 'Broke-~!from the verh
/SEbbE re / 'erokst,

In the above paragraphs the ressarcher has brisfly discussed the general
characteristics of the verbs in Amharie, And, the researchsr will briefly

discuss the derivation of nominals from verbs .

L.1.1.2.0, Darviation of Neminals from Verbs,

In Amharic there are differant nominal patterns. One of these patterns is
the verbal noun, The verbal noun can be rendsred in the form of /m sb rymgd 1f
'to break! and tte kille respactively,  The following classification is done
accerding to Hailu Fulas 's derived nominal pattarns,

hel.1.2.1. Nominal mattern [DEShyy

It is the most productive pattern, According to Haily

'The varbal noun is the most productive
pattern in the sense thét it is aftomatically
derivable from all occuring stems in the

F J



Generally, the voerbal noun when derived from the /tg-stem/
is assimilateqd to the verb Just breceeding it; for example
/tefEllg e/ 'is wanted' ,The verbal noun ig rendered ag /mzfellsg/.
The/m -/ prefix is attributed to the geminated firgt radical,

Similarly, the verbal noun form the [ta—stem/; eg,/tammgng/
"trusteqr, Mbreover, the verbal form is redered ag /mitamgn/. As
& rule, the initial radical ig gcminated,

Moreover, those whose last radical is geminateq in the perfect
render their verbal noun form by taking tho suffix/-t/; for eXample,
/bElla/ 1ate he! ig rendered ag /mgblat/ 'to eat?,

And, the reader is also aware of the distiction between the
Verbal noun formed from the /a-stem/ and the verbal noun deriveq

from the basic-stem; for example/milbes/ 'to dresg oneself'« ang
/m@lbg s/ 'to dresg Someone else'; +the distiction lies between the
vowel of the bagic stem/=-g~/ and the/a-stem/

Furthermore, & reader, attend 4o The To% v mae.” TR depived
from the reduplicated-stem abbreviateg as(re-stem). It is rendered
by the reduplication of the benultimate radieal,

GROUP T RE-DUPLICATED STEM M +RED-STEM *T
/s&bberz/-/szba bbere / /mzssbaber/
/bella/ ~/bgllala/ /mEbalalat/
1 /qerg/ ~/qerarre/ /mEqeraret/
/mgngze e/ —/nunazazzzrs/ /m'émzmzazsr/
/bergtta/ ~/DErgtatia/ /mabgratatat/
2 /ssle¥s /- /sgle¥ate/ /mesgle BaBs t/
| /safs] ~/sasafg/ /mgsaf ]
3 /Swamg /- / Bwalkvang / /mz Swalwam/
| /Betg/ - Sa¥atg / /me8a¥ety/




to the firgt radical and, as a result, the fipgt radical is geminateds
for example,/tes;babberg /="broken into piecceg? becomeg /mgsebabgr/
'breaking into Pleceg, !

Similarly, the /a+reduplicated stem/ hag the same pattern ag
/a~/ insteag of /=g-/; for example, /'algqaqqesg /= tweeped contin-

ously', beeomesg /malsqaqes / 'to weep!t, Therefore, the.. 7erbgl noun

401.1.3.2. Nominal Pattern gm‘ésabire}yag °

instrument is rendered by suffixing /-ya/; This pattern 4ig called

as instrumenta], The verbal /mesaber / 'breaking! becomeg /mes;berya/
'device ugeqd in the breaking of Something!, T+ is derivable from an
existing verb; and, 1t can also referp to places which are used ag

a means to de Something; fop example; /m{W&dgq /

"In all the classes ang stems, if the. lagt radical of the Verb is

a dental sibilant or /1/ it is palataligeq in the instrumental pattern,n
(Hailu Fulag 229t 67) : for example /WETEdg / teome down'-/mthrséa/

' a device Or & meansg through op by which Something cap ¢ome down,
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A reader fnays attentinn t» biradicals such as /fe&% [ tground-hel!,
/sgma / ¢ heard -he' whose fipal vowsls are /-€/ and /-a/ and whose verbal
noun ferms are /m€f&g t/ and /mg smat/. The verbal forms are deletad and
/~ya/ or /-a/ after & pclat.dized sound takes treir place (ipid 30 : 67)
Therefore, they are rendered as /mg fa¥a’s / tginder!', /mesami .. / thearing-

ajd?

N {,Né&linal Pattern /assg babber/

T}{ié pattern in derivable from verb stems pasic ar derived. The verbs are
derived by prefixing the comsonant /a-/ and gominating the first radical of
the verb; for example;

Greup 1 triradical verbs; /agrre PE [/ tapproached! - /aqqerar £ b /
tan appreach!

" n pipradical verbs; /b€ lla’ fate' - /abbg lal / ‘teating manner!

a " piradical verl; /3€ tLE /tsold,! /ab¥ ¢ tat/ tsales procedure!

Group 3- quadri radicals; /debal & gg/ tmixadt~ /taddgr glal € o/

tway of mixing'

m o n quadrl radicals; /mgrg me T £ /texamined! /ammerame v/ tway of examination'
n piradicals; /gafe / twretel, /tasgagaf/ 'style of writing!
LI " /qomg/ ~ 'steod up' - [anqwacwam/ ! pasture!

L.1,2.s. Nominal pattern /sdb3th® v/

A reader attend to this nominal pattern that it ig derivable from tri-
radicals, biradicals, and quadriradicals for example :
triradicals; /lemmgd & / fgot used’- /1dmd ma trractice kiradicals—;
/fe B¥c [~ 'destroyed’ - /tat> BEa t/ tdistraction' quadri-radicals g /mése kKkevE /
tmear Witness! — /mesakka r/ - twitness?
pa- sreduplicated stem/ - /tEn ERETE /~ ttalked with somehody akout something -

/negdggs r/ — 'speeddl!
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4.1.1.1.5, Nominal Pattern /sgbari/

This nominal pattern is the most productive pattern next to the
verbal and the jnstrumental. The reader pays attention to environments
where the last radical is not gibilant and dental; for example,
/fE11ee® / twanted'- /f&llagi/ tgecker't. He understands that when
the last radical is dental, gibilant or/1l/ the 1ast radical is
palatalazeds /lgbesé raressed!- /lebaB/ taressert. He attend %0 bi~
radicals whose last radical 1s palaﬁalized; fop example, /gezza/ !
bought?, /28%i/ tpuyer'., And, he attend to verbs whose second pinul
=-timate radiéal is geminated and the vowel/a/ after the pinul timate
radical./sgbbere/ 1broket~ /sebari/ tproaker!. Therefore, in Amharic
the different groups of verbs are designated as followg”

groupl tri-radicals /sgboers/ 1proke! /sgbaril/ tpreaker?’s
bi-radicals /sgma/ 'heard! /sgmi/ t communicator?
/1eve/ tidentified?! /lﬁyi/ tidentifier'.
Group?2 Quadri-radical /dgballqu/'mixed' /agbalagi/ 'mixer'f
tri-radical Joergtta/ tgtrenghtened! /ber&i/'characterized
by strenght's
Group3 Bi-radicals /8ette/ tsold! /¥yaei/ tseller’.

The stem is the same as the participle of the basic stem. Only the
prefix /¥&~/ is prefixed, Hence, quadri-radicals, tri-radicals and
pi~radicals are rendered as/dgballtqﬁ/'mixedb‘-/t&d&balaqi/'was mixed?
/s816i/ tgets bored easily'- /tes618i/ twas getting boring', and
sgmi/ thearer! = /tesemi/ tpelievable?,



Furthermore, a student 1

g aware that the participle from the

/tna-stem/ of type C group 1 verbs and the partciple of the ag=stem

of group 2 and 3 verb is the same as theil

r basic stem,

Group 1 tri-radical
Type C

bi-radical -

/msraql/someone who
blesses?

/qeri/ 'absent!

Participie forn 2310,87)

rarteiple as-stem )
/tagomeraqif 'someond
'who lets another tq
blessged!?

/ tasqE ri/~someone
who causcs abs- el

Group 2

quadri-radical]

. coind?®

{Participle form basic,8T, Participle/as=stem/
/mAnnzari/tsomeone who
chenges in lew=valu.

/ tasmgnzari/?someond

+ who is in charge of
changing money in
1ow value coins!

group 3 Bi~radicals

measgurement!

7itki/ ‘.ne who sakes

s asl "ki/ ‘one who 1g
responsible for the
measurement?

The student who does not face a problem when comes acrcoss verbs

such as:

Group 1- tri-radicals- /4eraaddghf, / fcursed!= /t<sadabi/ *he who curses!

On this account the student understande that the participle from

the tg+ stem has identical formo withthe participle from the t +stem

group two verbs;
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Grouw L hiradicals /t€wgqga/ fcrushed! 2 /tewgqi/ the who is crushed

" /tefagge /tourntt - /tefaBi/ tsomething which is very hot!

Group 2
yuadriradicals /teme magd: q / trediculed!
/t £ ma ma¥aqi / tore who redicules’.
triradical /te'f.\(-.ratta/ tgot stronger!, /tabiraﬁi/ tore who gets

stronger,'

T e - Mominal Pattern /s £ bg ra/

The student is aware that this pattern is pgemerated by all types of group
one verbs, and some gfoup 2 tvpe verbs.
Group 13 sebbg re /wroke/ - /sehE ra/ 'breaking!
/felle ge / 'wantedf, /falle ga/ 'search!
/gallE,bE,/ Tgalloped! -~ /galfba / tgalloping!
for class A3 B, and C respactively.
Greup 2 type 1, for examrile /gel€DbbE {€/'turned up side-down,' /g3lb € ta/
lover throwingt

L.1.1.2.7. Neminal nattern /s abhare/

This neminal is not so productive. A reader is conscious that it 1s
derivable from a small group 1 and group 2 verhs; for example, /m ss 1 /!
he used a Dreverh! - /tmissale/ 'proverb'; /selecttgng/ — 'developed!

/salattane/ tdevelomment.' f-r group 1 and group 2 respectively, I is to be



observed that the -gominated penultimate radical is retained in the basic

and the derived pattern and the final yrwel /-€/ is dropped by replacing /-e/

4.1.1.2.6 Nominal pattern /s & b

In addition, 2 reader attend to the fact that only a few verbs produce this
neminal pattern. According to Hailu Fulas mnis list is exhaustive. Only the
triradical and the piradical patterns can derive this pattern" (71:1967) For
instance, /girr £ f € / Ttorturedf~ /garfya Ttorture.! /’EE rrg g€ / tcleaned!'-
[treya / tcleansing!, /gabbgBe / Tinvited! - /gah¥% a/ 'invitation',

/t€noese / 'winked! - /t® qa¥a / 'wink!', and /geffa/~ 'pushed /gafya/-
tpushing?, /wg gga/'pierced with a sword — /wogys/ 'war's; /g mma/~ 'snatched!-

/qammya/ — tsmatching’.

e bar
k.1.1,2.9 Neminal Patfern fsokar /

The reader is also aware that only few verbs generate this pattern. Verbs
such as /sgde bbe / fcarsed! - /s2dab/ tcurse!, /4t 1e mng / tassisted -
/tana m/~ tassistance® or tprofitt /mes € 1€ / 'resembled! /mass 1/
tstatue, /tgqess € / 'quoted’ - /v2aos / 'auotation’, /leqemme / tSorted
out! - /laqam/ ! sortedt, /falemmé& / tdreamed! - /halm/ 'dream; and
/geffa/ ~ tpushed’ /g2 £/ ttorment!', /gebba/ ~ 'went in' - /gab/ 'goalt

/§Emma/ tgot thirst! - /tam/ tthirst!.



Jo1.1.2,10. Nominal Tattern /sa‘nrat/

This nominal pattern is derivable from the first three grouzs , namely
graup 1, 2 and 3.
Group 1 trivadicals /keb € ade/ tgot neavier! - /kehdet / tweighty
Group 1 bi-radicals [teffa/ tlesti- [tafat/tloss! or tcasualty.'
i o n  /megde / became dark! ~ /ma¥ @ t/tevening’.
Group 2 tri-radical; /nerc tta/ —~ gov stronger ~ / hartat/ tstrength.’

A 85 NOMINALIZING MORPHEMZS

Se farj the researcher bas briefly presented how nominals are derived
frem verbs; and will proceed with the discussion of nominalizing merphemes »
That is, a discussion of the suffixes or mor pnemes would help us te ¥now how and
what types of suffixes the reader makes use of and attend to when he reads,
These nominal surfixes s very essential in changing verks from ong word
class into another. Nominalizing morphem:s derive nominals from other prminals .
1The deriving nominal may pe" torimitive!- ta nominal which does not have 2n
underlying verb stem from which it is derived; °efwm ergbet/ tneighbor!

[gurbatanna[ tpeighkoring! - [ purhatanran e b/ ‘neighborhood.“'(ﬂailu Fulas :

76 1 1967). Moreover, it is ohserved that the nominalization Af words shows

us that every nominal is derived from & verb. ©E /sgpara/~ 'a proken one!
from /SEDRE I'E /the broke's And,this derives /sgbarannat/ tthe fact of being
broken.'

Another kind of nominalization 15 compounding. This nominalization is
very rroductive. Tt has mulbiple guf fixes which can pe affixed to words
to change their meanings . The reaearcher , mowevsT, will treat the nominal-

1zing morphemes first.
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Aelale2ele Nominalizer/-ann;tz

This morpheme 1s vVexy productive. It can be guffixed to a nominal,

a verb etc; for example/bet/ thousc '~ /betannet/ 'the fact of being 2
house'. It is also guffixed to words which end in congonants and
vowels. Nominals that end in /-&/ when /=anneb / is suffixed elther
/-~a/ of the morpheme is retained or in some onvironments the final
/-a/ of the nominals is retained and /-a/ is dropped; for example,
/leka/ -'theif! ~/lebannet/ !'the fact of being a thelf! JAnd in some
cases the retention of the last vowel /-a/ is obligatory; for

example, /sebara/ tbroken onet-/ sgbaranngt/, ' the fact of being broken!
Moreover, when it ig suffixed to other vowels other than those discuss =
cd above the /-# is dropped, for example ,/bgadlo/ tmule '~

/bgqalonngt/ tthe fact of being a mule'.
4".1.1 -2.2. Nominalizer b 8 ®

This nominalizer has two allomorphs . However, they are not in
free variation. This nominalizer 1is suffixed to a set of abstract and
concrete nouns ending in o consonant; and /~telna/ is guffixed to
another set of concrete nouns which end in vowelss and to some
type 1 verbs of group 1.For example, nouns ending in consonanta
/ngzer/ 'case! - /nggsreitifa/ 'scoundrel’, /gemb/ 'wall' - /gembcia/
'mason. Nouns which end in vowels/=a/ drop the vowel/=a/. When /= nna/
ig suffixed to them; eg,/gurra/'boasting‘ - Jgurrehila/ 'boaster!
/zamata/ -'silence', = /zammatgrita/ , tquiet '» And, when /-ginda/ is
suffixed to nouns ending in any other vowel/-€&/ of /=gila/ is

droppeds eg./laqso/-'mourning-/laqnsoﬁﬁa/'mourners'.
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Furthermore, nominalizers /-t ¥/ and /-ete¥ia/ are in free variation if the
nouns end in consonants; €g¢ /mahbe v/ 'an assceiation! - mahbeTrete Hfa, a
member of an association; and if the ward t~ be nominalized ends in vowel /-a/

then /—t;a h¥a/ is simply added; eg. /serra/ tworked! - /szrra‘.\aﬁfia/ tworker!.,

L.1.1.3.3. Nominalizer Jukinf

Tt neminalizes compos ite verbs and other few words which occur as oh:jects
of the verb / talg / 'said!. Comnosite verbs are of two kinds. DBiradicals
apd triradicals. To darive a nominal from a biradical /- ta/ is suffixed; for
example /%omm ale / - /Zomma ta/ 'silence!, And to derive a nomipal from a
tri-radical vowel /-2 -/ and /~ta/ is suffixed; eg /tazenntal / ‘got sad!
-/azeneta/ Tsympathy'. siradicals + ten + prefix /tentata/ — 'shouted! -
/%agata/ tshout! ftunnultl.
Grour one bi-radicals /semra/ theard! -~ /samota [/ 'warning group-three
biradicals /hong / 'became’- /humsta/ ‘condition.! Type A hiradicals whose
initial radical is /r-/ such as /xgbba/ ~ 'reproduced! /5rbata/ reproduction,
Finite forms such as /y3q@ r/- tforgive! /Yaqarta/ 1 forgivensss.® Triradicals
which form /~ta/ nominal for example, /gdde de [/ forced! - [ zaddeta/ tobligation!
Verbs which occur as direct objects of a ver~; eg. /'aééi tale /‘'agreed' -
taccepted! /a‘s‘s'ita/-- tacceptance.' And, there are two kinds whose group is not
clear. They have bases, eg. [wzl/ tagreement! - Jwale ta/ 'favor! i:here are,
als~, some which d- not have 2 rase /€3 ma § 3 mta/ , 'rumor! /korebta/ta high

land.'
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Aelele2ele Nominallzer [-gﬁﬂa[;

A name of an ethnic or national group to which /1&ﬁﬁa/ is
ghffixed designates cither language dialect or nat;onal groups; e
for example, /tagre/ 'a name of an cthnic'/ togre/s /tagaroiitia/

1o, language'

Interrogatives to which /-anma/ is guffixed are /man/ 'who'
/yet/ ‘where' , /man/ twhat' - and are rendered as /manaidia/ ,
/mayaifia/ [yetalifia/ respectively.

hele162e50 NominalizeXr [—anna( "

The three radical verbs to which /-pnna/ is suffixed, the
middle radical becomes intervocalic. Then, when/-anna/ is suffixed,
its first vowel is dropped; for cxample,/sensf/ 'lazy' - /sonafanna/
'lazinessf: Four radical verbs to which/=gnna/ is guffixed are of
two kinds ; those in which there is no vowel between the second
and the third consonants. These are the tri-radicals of which the
middle onec is geminated and the quadri—radicals which consist
four different radicals; for example, /¥amagalle/ 'old man oY
woman' /% magalanna/ toldage!. Bi-radicals to which /=snna/ can
be suffixed are /1liq/ -teducated'- /1iqanna/’excellence'

The /-anna/ can be suffixed to /taroge/ 'old! /1orgonna/
101d age'. The abstract noun /1orgsnna/ is formed according to
the vowel harmony rule given »w changes the/g/ in /taroge/ to
/%/. However, the verb from which /'aroge / ‘'used! or 'old! is

derived is /‘arcife/. The initial/ a=/ of /targtfe/ is a radical
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j.L.1,3,6. Nominalizer /—am/

This is guffized Lo nouns only. If a noun ends inaa consonant the nominal-
izes /-am/ is suoffixed to it for emample, /nabt/ — Twe. bhtf /nabtam/ fwealthy.
/hod/ tbelly' -~ /hodam/ 'big pellied.! If the noun ends in a vewel, the
vowel €hanges when 1t 1S suffixed to the nominalizer /-any for example; /£are/
tfuritt fseed!, /fﬁryam/ _. full of or capahle of giving framit.!

L.1.1.3.7 Nominalizer [~ e/

This nominalizer / ~ammna/ 1s suf fixed to concrete nouns Anly. (Hailu
Fulas : 194: 1947) The nominal so formed 1s an adjective. / dangay/ lstones
/dangavyal ma/ tstony', It designates teapacity for' and is used bto show re-—
semblance" (ibid : 108 : 1963). The suffix when added to a nominal such as
/dangavamma/ tpefers to the potential that somsthing hasj; and 1% designates the
1ikeness of a certain characteristicy for example Jweynammna/ ¢ that resembles
the color of grapes.

L.1.1.3.8, Nominalizer foiep f

It is suffixed to a 1imited number of nouns. Tt is suffixed to the names
of some places within the confines of Bthiopia. The nominal designates the
place of the person. And the vowel /of becomes /nyye/; for example, /wello/ -
tname of an Administrative Region in Northern,Ethiopia', /WEIloye/l some one
from wello,' It alsn indicates grofession,and character or an ethnic group
/gurre/ ’ /gond're/ for somenne from tgurage’, and from 'gondar! respectively,
L 1352 Nnminalizer_[gé

This nominalizsr chang®s the meaning of a word without changing the basic
form; for example /Bab/ tnyena' - /babo/ tone who acts like a hyena.f / ottt/
tstupid! - /mofitio/ One who 18 stuphd's /Eamb/ tgead! ~- /tambo/ tone whe 18 like

the dead! or 'iractive!. Besides, nominals which end in /-a/ taks nominalizeY



/~n/ ;('ahma/ — tdonkey® — fahayye/ ‘one who acts 1like the donkey.! Hailu

Pulas suggests that nnominals such as /qongs/ , /Zamlzko/ , /Zendo/ tbeautifult,
tworshipt! and 'pythen' respectively, don't belong to this class. Tt is

suffixed to nouns that have an undesirable connotation {usually a dermatory) one.

L.1.1.3.10 Nominalizer /= 'awi/

Werds such as /etyeryawi/, /handawi/ are derived by suffixing the nominal-
izer/ 'awi'/ which only refers tc the masculine gender. A reader does understand
that the female is formed by /-awit/ / btyopiawit/ 'a lady from Jetyopia/ and
the plural form is formed by suffixing /-aw? vary//'awsd yat/ respectively. Besides,
a peadsr is aware that / m>darawl/ 'which belongs to the earth! and /s© mayawie/
twhich belangs to the sky,'space! or it refersft‘"e color 'bluet; are -
with the use of this moninalizer /-aw./. And, other derivations of this are

those which express the quality of a person; eg. /menfésawi / tSpiritual.’

L.l 1.4 .1 COMPOUND — NOMINALS

Thers are two types of compound nominals.
L.1.1.4k.,1. Those that have an N+N structure
L.1.l.4.2. Those that have an N+V structure.
LJa.1.4,1,1— there are two kinds of N+N structiwes. The reader is aware of a
structure such as /werg-s £tat/ as a compound structure and that they can
sceur independently; far example, /werg/ 'gold!, and /S eat/ twatch!
L.1.1.4.1,2 - There are also compeund structures where one of the compounds
onds in the vewel /-€/; for example /betes €b/ tfamilyt or /~@/ as in Wenda
ger&d/ hoy-servant ', However, the reader understands that are N+N structure

is not an adjective + Noun phrase, but is refera’ ko as a single unit.
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L.1.1.4.1.3. Moreover, & reader attend to nominals referring tn compounds where
the first is rendered as the mesure »f the second; for example /paréaqo wet € t/
ta glass of milky!

L.l.1l.4.4 ~ Besides , the reader pays attention to structures rendered as

/Bay sug/ !tea shop.! This type of structure expressss that the first item

is sold at the second.

S i O (e 0, O Alss a reader attend to nominals designsling sbject — verd relat—
jonships; for example /mekina~ sara/,'car meking!

Lololoiolo5e — A reader is also aware of compounds - where a compound is ma@e

up of a participle and object verb. The verb is transitive; eg. /mes 3 h .f §afi/
/bart 8qdo s¢ bari/, 'a weiter!, and tglass breaker.' respectively. And, he pays
attention t» prepositicnal noun phrases and participles derived from intransit-

;3 .. verbs; for example /bEgaT nyap/ 'a walker', On the other hand, a nominal
compound In which the first is a noun and the second compound 1s instrumental
and is a transitive verb, It stands as an object to the second; for example,
/saza meEPWT ¢ &amw/ 'something that is used in the cutting of meat.!

ik diedaT = & reader also pays attention ta compounds where one of the elements
functions as a modifier of another neminal; for example,/dtbdabbe mﬁqafva/
twriting pad! where /mesafya/ is the modifier of d hdabbe, And, when the
second nominal 1s derived frem an intransitive verb, then the first neminal
hecomes a prepp&itional phrase,

© LJl.1l.4,1.8, - Furthermore, thes rsader needs to realize that the neun + noun
structur=s are compound nomina 3 which need special attention, There is a

compound where the first cemponent ends in /-¢/ 3 for example, /1abb& s €ffi/,



tbig hearted,’ ,f'ayyne sawwadr/ rgightless.! Alsn, there is a compound
which expresses two relations neither of which sesms to he predictable; for
example, /bet€ Nagus/ /y€nogus pet/ 'a king's house'. /ag€ re ge &/
/yager - ge? / tgovernor.'

b X oL idiceidnle = Similarly, compounds in which the first component 1is follewed
by the vow:l /a/ need special attention. There are two types of these
compounds, In the first type, both of the comnounds refer to the same nominal
/asge la qatel/ tleaves,! /bareta bare t/ 'metal. And this compound
refers to concrete objects. Likewise, the reader attend: to compounds which
refer to the same nominals and the second means the same &s the firstj fer
example /nedéa ne&¢ / 'whitish! compsunds such as ‘léz*tg;sxg'er&.(‘Zt/'gir'_l.t , and
/wenda gETE d/ are nominals which d» ant refer to the object,

LJ1.1.4.2, - The sacond kind of compound nominals are campnsed of a nsun +
verb; for example /sew seral/ - 'man' -~ made!, /megerqre sqa¥/ 'trouble
maker'.

In general, the awareness of what has been discussed so far is assential
to the reading of Amharic. That is, the knowledge of all the derivatiomal and
inflectiomal affixes is very important teo the undsrstanding »~f 2 text. The
fallowing text is marked for different affixes, (Text adapted from ESLCE 8
1981),

/Waldya vemmiq & new b atyopiya h3 %a nEw,'»skk Zare hesime yen tgrara
pebs LEyam bers. dadan 'agerabya hta new yetayew, Yemminorgw betErara
$af lay quatalionm sed €l mleb€t safra new. mgnrIlu'ondefs yEL
Dtela qatel bgtEl £ydm nste ngw. kere Fagom quieq wa’g,ovroE magdh 1T
nggarem YVEfit '#ge rot un wede lay  Zergato b €huwala 'z2g>rotu bia

hemg gom meEngerarat yagalal/
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In the abovs pmagraph the student pays attention to the fnllowing prefixes,
suf fixes and morphemes. Some »f these are :
Prefixes
/vy gmumi~/ relative marker,
/he -/ preposition preceding a nourn.
/» e~ lay-/ preposition and a post pesition
/1€ -/ Conjunction preceding a verbal noun and is used to show purposel
/-w/ - third psrson singuler (masculine.
/-uoéé ~ plural marker.
/—-u—-/ — possassive mar ksr .
/-n/ object marker
/-3 nma/ - is a conjunction comnecting two nouns.
Nominals
/megqom/ - a nominal derived from the verh /com /~ a biradical verb.
/mente rarat/ - a nominal derived from /te-stem/ /ten t € rara/ which is not
derived hecause there is no word as /tErara/ designtirg the same meaning.
/egd £la— & gdel/ - a compound noun in which the first and the second comp—
onent stand for the same nominal} they representconncrete ox:jects.
/rgéaéa m -a plural form of adjectives 1s desipnated by the reduplication
of the penultimate radical as in / tacar/ [1algafar/
A student whn can group‘these guffixaes and prefixes can davelop his know-

ledge hy guessing other werds derived in the same way; fer example ,plural suffix
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/tagerodd/ fcountriest, /1agrtd/ ‘children' /stw=¥&/ 5 and /hiwntanna mot/ life

and tdeath! /geyanna ‘gaqur/ tped and black!., Negative prefixes such as

/talsg mamm/ , Negative jussive /tayysama/ Negative infinitive /t1allgmesmat/,
More over, a student can guess all prssible forms that are not ziven in

the text, And, when he correctly indentifies a ward hther than those possible

farms it is to be understood that he is choosing from all other ferms, Therefor,

he can fill in the slet by giving its prssible forms,

,: Word Noun | ddjective person varb ;
- T ! Y ;
te.mari m £ mar { mahur sdstrmarl . n.st®marg
tadsre ql m g darag i% dargit ; tad yragi l ad&r £ gf
reda .  merradat l} rg dat | ragi z; m rc:o’\rf
tsya qf 1 m‘a}p?_yag I teyaql ; p‘ivaki !; met Eyaq‘
mel & 8T ‘ memm e 1% 5&_l m ¢las ! m%la‘é l me e TBE

A student who com2s across words derived by affixes can identify thelr

root correctly, for instancs,

/Btg»nn 2 mn € t/ reot form /é’-z‘-_’ganm/. thero!
/gulwetan/ root form /aulbet/. tpowsr!
/y€emmiyasiz w/ " i /yaze / theld’
/hayl @nna/ " " /hayal/ ‘strength!

When infering, the student tries 4 find the word {in the rdnning on
sentences or paragraphs) whethsr it is repeated anywhere slse. As a result,

he ghesses its meaning from the context.



L.l.2.14 Understanding Rslations within the s=ntences.,

An awareness of the structure (the word order) of a language 1s most
helpful to a reader. That is, the understanding of ths structure of the lang-
vage helps the studert to find out relations betwsen ths compenent parts.

(30V) and other essential parts such as clauses, vhrased and other modifiers.

AMHARIC GRAMMATICAL STRUCTURE

In Amharic, the order of words inc a sentence is : subject—object~verb,
The verb, in Amharic, can stand by itself as a single sentence; for example
/ w sdace hallahu/ * I will take you! (pl), This iong word is rendersd in
a single form because Amharic 1is marked for tense, gender, numher, ocbject =atc.
However, the nominal order of the sentence as it is indicated ahove 1s subject
object-verb which is quite different from the Fnglish language ward order.,
(SubjectHVerb—object). for instance :

/Abgb§, mEgoh af g& zza/ (Awharic)

svbject Object Verb

Abebe Lought a book (English

(Supject Verb object)
The verb and the ebject petentials are reversed in both languages.
Morecver, in Amharic a sentence can consist of a subject and adverb,
/Ab & b mée tta/
Abebe came
Abebe — subject, and /mgtta/ is a verb in the merfect, In Ambaric the dirsct
object is sometimes expresssd by a special suffixed element and H

87 .
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of the marker depends mainly only whether the direct object 1is determined

or not" (Leslau, Wolf E 66: 1967); for instance /Ah b etun taf r S /. The
marker of the determination is /~n/ with a noun occuring after definite art-
jcle marker /-u~/ Thus /betur/ tthe house! as a direct ohject is marked
accardingly.

hoal.2.1. Amharic Noun Phrase

The noun phrase in Amharic consists of a nounj and the subject 1is refected
in the wverb,
/1) [1AyE BT m& tta/

Abebe came ~ he

Abebe came

The abave sentence is the simplest form of the noun phrase, There are
syntactic categories which can occur to the left of the noun phrase,
/2/ [Laga  meka/

boy-the came he

The boy came.
Sentence /2/ is marked for a definite article /-u/ as a suffix to the noun vhrase,
The definite article always occurs at the and of adjectlves; for example
/3/ [a€t& @ n-u 13¥ Thed-e / )

/thin - the boy went-he;’

The thin boy went
Tt als» occurs after numerals; for example,

/i/ /pull€tu setotd L€ it/
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In Amharic, moreover, the noun phrase is preceded by an adjsctlve,
Sentence /3/ is an example of this, And, a2 noun phrase is also preceded by

numerals. Sentence four is an example of a numeral preceding a noun rhrase,

4.1.2.1.1. Noun Phrases and Relatives

| In Amharic we use the prefix /yg -/ to express relative pronouns 'who!,
'that',__‘whichf, and for the expression of the imperfect we use /Yi. mmea~ /  or
Jamm ~ / ir the present and fubture, Hailu indicates that "the verb bears
the prefix /yg ~/ and gernerally a suffix pronoun agreeing with the head noun
which tﬁe relative clause modifies (L98:1969). The relative clause always shows
agreemsnt with the svbject under discussion. And, it is rendered with the
past and non past tense, The relative clause marker precedss the perfect
regardless of the perfect,
/6t [ye—SErrE qe-wW SEW me tta/
rm-stole - he-it man came-he
The man who stole came,
The noun phrase can oe followed by a relative construction.
16/ [ielsa 1ak-u yg- s € IT £ ag-W-n lebs mlles-g¥/
elsa hoy-the rm-stele-he it cloth returned she
Elsa returned the cleth which the beoy stohe,
The ahove sentence is a combination of sentencas /elsa lahs mg llfg--g-—li/ and
/1lof~u lohs SETT € qe/ The dbject noun phrase of the main sentence and

the embedded sentence are the same. Morecver, if the relative qualified is
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preceded by a preposition then the relative marker °s omitted.
/7 [soradgwan l€TE rgsut sgratgfifod demz k3 £fe1/
workitheir to finish they, workers wage pay.

Pay wages to the workers who finished their work,

When the relative is the noun phrase of a prepositional phrase, the prep-—
ositicmiiﬁrbeeqhnhgedvbpnﬁii.inf. or /-bb/. In Amharic these are the only
prepositional suffixes that can take object suffixes.

/8/ [kewhgde ye~hedd€ - Bb-gt makina mg tta/

kebhed€ rm- went he-in it car-came-he
The car i which kebbede went came.
The prepnsitional abject suffix is infixed in the verb of the embedded sentence.
This infixed /-bb—/ is used instead of /-6 -/ in the transformations. And
the identical noun phrase of the emhedded sentences / m:kina/ is deleted and is
indicated by / -t/ on the wverb of the embedded sentence. ‘A reader has to pay
attention also tn an adjective that 1is used in-a relative clause and that
comes before the noun it qualifies and is placed after the relative clause.
/9/ /tabgb g ¥ BEbDE ¥a-w yetekkel € w-i
ng¥% fabgba mENE te &
absbech guard-the rm~plamted-he-it
white flower removed-she

Abshach removed the white flower which the guard planted.



L,1.2,2, The verh Phrase

Every verb phrase has a verb,

/1/ ‘tastammare-w mg tt-a/

teacher the came-he
The teacher came,

In sentence /1/ metta/ 1s the verd phrase. The verh phrase contains an
intransitive verk, On the other hand, in Amharic there are sentences which
contain noun phrases and verb phrases.

/2/ 1l@god¥-u-n gqedde 1w/

boys the dops-the killed-they
The bays killed the dngs.

This sentence centains an objsct hecause of the transiti-m erb in the
sentence. Sentence /3/ is an example of a prepnsition which occurs hrefere
a noun.

/3/ kgsara tEmel ¢ S¢ /

from work came hack-he

He came back from work
The words designated as /ke/ /wedg / are preghsitions. On the nther hand
post positions which are two in numker are always in pairs. However, the pesit—
jons of the pre-and post positioms does not affect the envirenment in which
they occur, Normally a verb phrase that contains a preposition is given as
~pp+N+N, The pra- and post—-position occur pefsre and after the noun, In

that case~it is rendered as PP +N+N prst position +V : for example : =
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/h/ 18fu ke ~w- $5a w sta w & tta/

hoy-the from~cave-inside came out-he
The boy came out of a cave.

L d,2:2:dls Thu yerb phrase, the crupula, and the Subject Comrlement

The Amharic verb phrase contains a capula /'all , /n b L/ the

locatives, the adjectives and neun phrases : for example

/1/ /tabgbs '3 h 1all  /
abebe here exist-he
Abehe 1is here.

/2/ [lzgun '®» a mEBPET %
hoy-the there wes he |
Th: key was there.

/3/ /1 ga t marl m w/
boy the student be-he

The bey is a student

/L/ L g twa t n S m bh r cc/

Child ~ few the small was-she

The child was small

Prepositions exist as grammatical categories, becauss they dent have
any unicque characteristic since they occur in the same nosition as do
Verb phrases have prepositional phrases anrd

prepesitiens in cther languagss,

verh phrases.
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/1/ /ab b w d g b 7y hed- /
Abebe ts market wenbt-he

Abebe went ta the markat

Amharic verb phrases include prepositional noun, and verb phrases,
/2/ /tabgbg L E kgL E dE was sete w
abebe to k b 4 ball gave-he-him
Absbe gave the ball to kebgde.
Sentence /l/ contains a prepostional phrase /L k bb d / a moun phrase

/kwas/, and a verb phrase /s g ttaw/

L.1.2.2,2, The verb phrase and the complemsnt

/3/

/lafu be bet wast talle /.
hoy-the in house ins jde evist-he
The boy is in the house.
The complement after the verh is a preposition and a noun phrase.
Nn the preceding sentences /k& ~w3 st/ and /b€ -lay/ are functioning as
prepositions. 'Tyey are called compound prepositions" (Hailu : 5-1968)
Let's observe whether the second components are prepositions too or
not. According to Hailu
The problem now is to determine whether such a
description is correct or not, A preliminary
investigation of the prnhlem indicated that
there may not be such a thing as a compound
preposition of any type. This msans that there

are prepositions in Amharic and they occur only
pre~positiorally (5 : 1568) -
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And he gnes on saying they serve as heads of the prepostional phrase and he
concludes that /k& / and /W€ / are the only prepositions where as /wist/
and /layf are nouns,

On the other handyp Gbbtpshlrindhdgtéotir:ll tlicavss

As prepositions nccur hefore the noun
and possess meaning in reference to

the noun which follows, post positions
similarly occur immediately after

the noun and have meaning in reference
to the preceding noun, Tustpositions
are employed nnt only fer nouns but also
for verbs /kg/ and /be/ are ussually
the prefixes for the nouns or verbs
that can be followed by postpositions
(56 : 196L).

From the discussion it is understood that prepositions have relative positions
to the nouns by preceding the.a, And post~positions follow nouns which are
preceded by the preposition., A reader can predict what post-—position is
likely to occur if he is aware of the preposition that is preceding the
neun. Decause the terms preposition and postposition becoms confusing in
Amharic.L.slau usss positional relséions inst=ad when he refers to prep-
ositlions of English, He writes :

the term preposition is avoided because

the relation that is expresssd in English

by a preposition can be rendsrad in A haric

by a preposition or a post position, rr a

preposition plus a post-positinn. Besides,

with verbs expressing msvement toward

(tte') or being in a place (in, at) the

alement exrressing the persitional relatien
is optional (49 : 1967)
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what is refered to in English does not sxactly reflect the actual position

of the elements in Amharic, Fsr instance /t€ maroé¥u tgmari het hedu/

or /t€ mare&¥ u t emari bet hedu/ with and without pesitional relation.
L.1.2.2.3. CONJUNCTIONS

Conjunction join two sentences in one.. The two sentences when joeined in
one may be called a"cnmpound sentence, Dut ,. it is understeod that this one
gentence cantains two sentences.

/1/ /tamarg 'and€ talmaz tgmari new/

tamarg like talmaz student he-is.
Amare is a student like Almaz,
/2/ /'almaz t gmari nat/
/tamare tgmari ngw/
sentence 1 is the sentence rendered by Joining the two sentences /2/ and /3/.
And, this is done by reducing the two sentences inteo nne by the use of the

conjunction /@nd /.

Lhiol.2 2.k, 1The ~siect Pronoun Suffix.

In Amharic the pronoun objsct 1s indicated by a suffix. It is phaced
bofore the c-pula /-all~/ and /- €bbgr/ and after the conjugated form of the
verbs in the past tense, imperative, Jussive and gerundive, for example ,

/1/ /tanate Tbaskat ‘'amgtall D %/ (Presimperative)

father my biscuits he brought for me,

My father brought me biscuits,
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/2/ /3rsu wgddoh nebber / (vefore the copula past perfeot

he taken you had and after a gerund.

he had ‘taken you.

Therefore, a student does not need to stumble on every sentence
if his reading is aided by a thorough knowledge of the structure
of a language. For instance, see the following short text (adapted
from ESLCE: 3: 198060 is an example.

/ temari bet ('aw3qetb yenmiggbeyabet gebiya nat malet
yy 8alal, lzmisale 'andesgw feres 3 t2ta 3 tef; lemegzat
bifglag feres lgmegazat wedt weyanadsga bymenkgr-+ t fanta
bsqatata,wade gebeya hedo gsayangelatana bazu gize sayafgfa vef
¢llegewan, hullu ketandad bota bgtanda glze ggzato, wedk betu yame
Ttsal :' ndihum temari bet, tamhrt ysmmisg@u@anna temhart yEmm
ifelldgutan tamhdrt betewessene gize kg'anda bota 1yndiyageiu
tadersgalel /

Word Order Sent/1 4 Sent/2 gent/3
Subject /temari bet /1 and egw yymgles | /temari bet
nat al tofa lemegozatb taderygaleal /

wggat yemmi wede gola frres
ggbeyabat / lémegazat wgdgdega
tef lgm g zat w d
weynadega saysnge’ bh/tewesens ke
Phrase lata sayatefa tanda/

modifiers | /gebeye / beastata bazu /
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A student also pays attentioa to the subject—verb agreement,

/tgmari bet l€ta m3a ho rt yemm @ t asg nada¥ew mésar iyawot
anna m&m M hwran eaynoru  t& mariw yggiografy, tomah rtun k €t g mari
bet’bndgmiyagg #ew tad@rggo lEmawtg b¢ 'alem yalutsn tagg roch
hullu bEWast;a?Sew VE mminofutan haZabo¢ habtalewan b & rarof@n
weEnZo¥an bahrot¥on WE rg hawotdn yeng zihanena hullu met g noa¥ewsn @ na
le 1062 nm qut 2 radew aﬁz;'g veh€&za, kg giografi gara y& taya vyadu
ngggro’é ave &org 'ma_va £3 na tand» band ma t3 nat yasfElage W
mgbbe /2/ wgEih ‘akwahan tynkwans fawgo gwgg tun 'Fsara lay
yemmiyaws 12 bet  gize livage ¥ Zor:: 1€ mave bo¥a menal®bat ygmatu
sala '@d3me taybggawam/

Sentence 1 / Tgmariw/ subject /yasfelaqew webb £/

Sentence 2/ T ¢ mariw /—Sub-ject /Lle may et/ .

Students need to attend te the subject and verb of a sentence even when the
senténce is very complex, For example, hetémarina bememahadr mE kaked/
yEsEmETE gans huet ‘andifg‘,f:sr tgmariuo¥ ygmmemah rod¥al £ wan
t€bayanma samet bgmigeba mgrgdat yasfE lzga¥ewal. /2/. tandand
temariof¥ mEmiharo %a¥ew ag wol¥ mehenot¥ewana ma tdnde sgwam
1¢me tayet yemif€1ll@gu mghonun fggamo y3% € *.ggalu, /3/ lelot
degdmo mEmMP h3 randn yEse W yemaygebal ew fa turc¥ tadorage®
yame L€k € talu. /i/ meger gen megm3zh.ran ynde manpMa wom  sew,

foqarna 'amgleékakat ‘allal ew/
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gtudents can identify verbs and subjects from the texts.

Subjects Verbs_
/tEmariwott / | [ yo&e .£ galy/
/tand @ tanda / /mer ¢ dat/

/y€ 8 € METE ganu:ﬁ;annet/ /londif€ § & r/
/1elot/ /yane 1¢ ke taly/
/mg maha ran/ / talladew/

K5, Lirikire Smbenrced antl THeas

gtudents reading Amharic texts are awar® of the slightest mistake that
can possibly oceur in the text., Some of the errors which always occur are
agreement, antecedent errors, The following text is adapted from (ESi;GE 1987)
/yastedad e g gudayodd man ksl yekebe de yereds A
mehonun YEmayge ma tewana YyEMAYTE ddaw vELLEm, hastedadeg reged
»et eqolalaw g»land ha  2bo¥d yemm-iseraw  guday bz ag DoZu
new, vestedadeg meseret hemelkam  weyem bemetdfo taqad
k € m ghonaccew ygtencsa yehaz3ba2n t e bay met 3 fo WEVam
dehana liyad€r2gew me¥alu ‘ayak€rakeram fankwans '@yandandu
swo¥¥ 3nna  'andu h3 gab " kelelaw nazad yemmiley3he tan v
yegal t € bayun vE mmisg L € W asst gdadegu nNEW. yast€dadegan
mes ere tawl t;,aqa m be,mg,rgdat wiEbartu litase rab & toma
lidg¢ kgema@ b E b y¢ mmiyasf€ 13gEWw Y3 1aqun m tande ila  '2BET
k € 4°VE 13 mmad @ nna takahedd W€ d€ taddis 'Bdramdfa 1¢m¢bg 1ALET

pgmitasg b bet 'agET bg h wala new /



- 93

The text when carafully read has the follewing errors. A student can jdentify

the relation hetween the elements of the sentences.
/ gudayt¥ / /guday/
/haza bodd/ /naza b/
/keme honat€ew/ - [KEME hany/
/szo’éé’gnna/ /sawanna‘/

&emfmfelagEW/ /y emmiyasf € 1D ge W

L.,1,3.,1. Linking sentences ari Tdeas — Reference

There are many ways by which a reader understands the_relationship bet~
ween the different parts of the text while reading Amharic, namely, the
structure of the sentence, gemantic relations in such as verb%suhject agreement
plural-singular agreement etc:and, the synonvyms and antonyms of wnrds given in
the text.

Furthermere, a student is aware of refarence words which come pefore and
after certain nouns in the sentences. Mostly words such as'y3 ni, 'snd > 2iht!,
tasut, Eints tang su! mile,t X £ ngsu! etc, are common in Ar;\ha.ric
vexts, The follawing short text contains reference words and 1is adapted from
(BSICE : 6 : 1987)

/yE"dmt  hager etyopia m Ehifint@nna gab kEtla g0t hatho¥ a
ma Het nna gab gar vas¢ mral Eagax}'ra k ¢ g T accew, hasab'.’ia
ke hasaballew  ydse nafal mé€ sariyalew, bDEhagt rafgw yzmelko'a madar
hunate lav yala?:ew m%z tamgn ME sarv-_al’:ew bg hage rakew vE L€ fet ro

hahat lay valatew dus kurat Vo hsmal kg zih welay ye bor m‘asari"’,’ra

<



‘atot WE reatew ondaya leac 18 eV hamotat gwen '2 ndayaf € 8 ewyeanat
hagera ¢EWan danaber - nggang b 1egmet adeg ‘. ryhat'anday
gebal € W v e mirgdal €W ng geET yetalant 239 ganotakew partat qoral
tagay3 anet @ nna tao1asene f pay@mmet nEw. tanat pagopta—tolemin
demgd W -N° Rie hubdt " tasafis af I r mhabubahdan palbiya lagn&uwian'
patassd€ ME qabar © afang,w-;nde qer qot8ra bEIE se b taydellER
yx:,mmstang galew. Zarem',t.i.lat.oéga tata ca gwan tgsama Y’ 'mim€§ubat
bahiyawg,taéf,w litad e gﬁat’ veten sut2n lg‘ioo‘r{an saltalant ;‘fga_amf:
lbgo’éwén gatawe sa tapyrewan newyalu mobtu 'ays mase 11a&u NnE W
yema 't & la¥ew SESE yan sayhon partatan D g yelo bonat €w bamiyaneda’
megnfe 8 D ewye ta lanttzgadavawan ke msqaba@ T talem Yematat;e,vaaew

Tn the above test,the guffixes addsd to the words refer to other wards
in the text which occur either befors Or after them, A student understands Anich wo

which werd these guffixes refsr to. Some of the suffixes designate plural

subjects, singular suhjects etc., as the contexbt demands ib.

refers boO somethling

; ' refeore after :
1 /n2 sboed 1/ : e : : /etvnnia/ 3
/cagrr* Yt/ ; v : " -

K¢ Saga rat & w/ : v/ _ ‘} /eg nod 1aBote »:3/

mE saricew,
Yandayalesclas W /
/'andavaf £ 85EW

l /vgtormf sara atot/

<

/liéanubat/ R /‘g £ latoc “a’ |
[yed€ gosulat/ « i/ Lago‘b far. 1:
/pehaywe tat e w/ v /]_a?o‘é U l
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Linking Ssntences and ideas : Link words

Texts which have connectors do not enly maks 1deas and the flow of 1deas
smeoth rat also help a student to undsrstand the text clearly., For; they
function as a lead bt» the student about whal the next sentence is., For
instance, 1t can inform him that the next sentence, is an additienal ides,
sr it is a sentence brought about as a contrast ~r used as a cause, or cons—

equence; or 1t can inform him that it is a conclusion or a summary. Semeoanf

thess cornectors are /*3ndihury/ talso /st -4 b/ ttherefore! thgger g @0

thut!, /b€ lela 'ang,ar/ t an the contrary' /bﬁbs.?;‘ﬁ;mari, 1in addition',
/malcn n @ yatw ! tpecause' /lemosale/ 'for example.! The following sentences
can maks thes= examples clearer.

/1/ /wifa  sinima tayys heds m mpk 3 n & yabum

Zan abu  » 7 % b r&w/
/n/ We will not go te the cinema becauss the rain is raining.
/2/ [teknology Zmfna . . nuron yasge #ial/
Modern life is attained with gechnnlogy
/3/ [s#1€%ih Zemenawi teknology lEm & mar meLatar tale bhan/

Therefore we must lsarn te gst modsrn technology.

The ressarcher has discussed the difference petween the structure of
Amharic and wnglish. Fyrtharmore, the ordsr of words is very different, not
a1y because of the difference in the position of the subject, verb, and
.sbject but because of ths p iitions these elements have to take when they
are translated in Briglish; for example,

/b3%u s> leteBawe tku de K eme W

I get tired because I played too much
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Besides, sentenéee in Amharic are Vvery jong because they are
;haracterized by éubordination. And, therefore the longer sentence 8
the complicated the order becomes when the reader reads in the rev =
erge order in Amharice.

Moreover, indirect speech is & new form for Amharic readerse

And, the gerund is more frequently usecd in Amhayic than in English

which again makes Amharic very difficult to understand.

Ae3e w@g&w

AeDaly Pred;ctionr.
Reading as it had been indicated in Chapter Three involves Pr

prediction. This is so because & reader starts with his own
preconceptiona, thoughts, etc,which are later supported or rejected
as a result of the reading. In Amharic a reader can make predictions
by using certain cue s. What he does is he puilds his predictions

on the basis of thege cuess Though complete or exact predictions a
are not always guaranteed, & good reader i Amharic can always have
a good follow-up-of ideass & atudent can predict what form a word

ig likely to take when followed by oT preceded by certain word in
particular environments as in certain contextss he can predict
punctuations; and whonever there 1s a faulty punctuation he is likely
to sense it . Moreover, students can predict sentences that th.
writer is likely to write because they can trace and predict his T

flow of thought on a certain subject.(adapted from ESLCE1975/83)
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/ tand hazrb kelela qwanqwa gal megAdatu wEYST mewasu D
bglryu 1layu mpkanayat betalom hazabo¥ mekak Ll grn~Tunft ketE-
ggmerebet gize ‘'ansto y-aoy¥ tonki ‘'addis nohpr taydcllom, begetoZ,
betogrre betrgarin, be‘amari:?ia,,, br oromilia, praumalifng qwa.nqwa—
woa¥in k'ebrrayost kegrra'd o k<tareh A, kﬁleloﬁ‘yiqﬁdanaﬁgw
wgyom 'ondalu y&tawasnaﬁaw gqalat yag Talu, nrger g yegize
gaxr salElsmgdanaﬁgwanna ye@f-*qwaﬁdnn?n wgz e-17l<kisu kem~aersd
yeiitia honew ysgemunal, 8a1¢71ih taasrflagi hono gal ranmgrda
WweyOm  sAnAWas 1££id*1ad2nn na 1 tandebatalyn yemim? Xowtn mas<h
talgban o ydhowdn y¢,mmihonew qalun ke Jemeriya mansCma meorratu
ynrgedaw nw f

A student who reads thig toxt comes across twoy synonymo /megadatu
or mgwasu/ connccted by o marker of cquivalence 1hrt. After readisg
the word /mggadatu/ he predicis that the word fnllowing the marker
is /mgwasu/, Ari in tho next sentence thc writer reponis She soame
word gdonat “w/ and the student oredints that thoe nex’; equivalent
word 1o yEtFWQR”"KGW/o And the guesg happens +o be right as it had
appeard in the texh elsewheree Similarly a reader ocan predict the
flow of argumenﬁ o? the writer as in the followirg toxt.(adapted from
ESLCE: 1975/83);Thn lead is the paragraph which preceds the chdlces.

/ tand msdebawd gapstatzmohbor, ‘onstil yebarya tagndarl saratat

mohber kelodetu 'asikn motu 'anda’aynit melk TELLWIM,

d. tand ‘'aynegt melk linoriwom yo¥alal

b, yoham yebarya 1agadari saratat-mahb<x "aynqﬁeﬁ a bahr3iy new.
ce bewastu yalut ygm:z‘ haylatanna yemord gano Mu s tol remana

fet1 'pskchonu, as- 'atg mahberu tebaga hono ynqoyale
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2. 8. NEZETr gon ygmorat haydlat dyadggu siheduna wed® f£it
tynagafa silu taddisu sporatat megemabat 'ombi yalal,

be qoyato gan yomprdt haylat ‘3yadegu siheduna wgde fit
ynagafa silu ngbaru yemart ganefunet yc'agdr bargt

hono yayaza¥gwal, _
c. Yemprt hayglat ‘'@yadggu sihedu ngbaru sgratat tolo

yabEggral
3¢ Q.82T@'at mahbgru bgzih ‘'ayngt badzu mggoyet ‘Talgbet.
be yohungna sprtat mahbgru bgzih huneta bazu liqoy

‘tayalylam.
c. hulgtum k3flo¥ ‘'andalay yennebaru bemghonalew '9raq

madargg 'allgbabew,

4¢3.2, Anticipation

This skill overlaps with that of previewing, as some elements
of guessing takes place ., Similarly the skill of anticdipation
starts from the individual reader, It is his interest to read on
a particular subject that helps him to understand a certain text,
Even when it is a difficult subject a reader has to have a question
in his mind which he anticipates the text or the writer of the text
will answer, For instance, on the basis of his prior knowledge, a
student reading a text on "Science education' would expect the writer

to discuss the following points.
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a., that science verifies facts.
b. that science reflects objective reality.
¢. that science is esgential in the development and progress of

human life.,

4¢3¢3. Skimming

A student can skim by trying to recognize mainly the topic
sentence of a text. And, he can also skim by trying to recngnize
the key word that the writer constantly repeats for emphasgis., This
technique is a highly efficlent means of reading and is very economical
in the sense that the student does not waste time by going into each
and every word.A student who is reading to get specific information
would make use of the topic sentences of each paragraph and make
make his reading meaningful. In the following text a student would
identify only one sentence to get the whole idea of the text.
(Text adapted from ESLCE

/gobgz temari begtatari gebgraye limessl yecalal., gobez
gebseraye masawsn ‘'algsalaso shalun yazgral., buqayawsn
tenakebakpbo, 'argmun'neqalo , ketefgharo gar tagalo kgbozu
wata wargd bghwala ye¢dakamun £3re ‘yndgsgyraw yageifial
wgqato sifgrarsqum mgn ? ygtatia ? 'onadet? 'yn3ydemizgra
bggadamiya 'aw3zqo martun beysbelt lgmasadeg yalefgswen sahatetb
mgrymyro tEnakora gonun 'awafona yemgrt mgsariyawol8anam 'aBa¥alo
be taddis mgnafes yemoret Bgganna  1emehon ccesesscscone
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y)ﬁigagal mar3tun gayalesela s t h lun sayz ra teg TUn na ' gun
tatamndro ysWwEre quat b mehon W T3 gamaws n glze betalabale yemiyabaksn

kghon gan yehaberetesebu % kemanna tgbay hono yaqeral/
Phe first sentence that intrnduces this paragraph i1s the topic

sentences And, 2 student gets the whole idea of 2 paragraph by reading

the first sentencé: on the other hand, he may find the topic scntence
at the end of 2 paragraph . On this account,t'o should mnot always

gkimm by reading the first sentence of each paragraphe.

4e3e4 Proviewing

Mostly students g0 to the titles and table of contents to
understand what the text is all about. Specially when they are glven
certain titles they try to give the points t:~% are likely to be
raiged by the writer . From the following title & atudent can at
least guess some points about what the writer is likely to write.
What would a gtudent suggest 1f he were to be given a title such as
'Wa;;a' one of the rarest wild animals in Bthiopia'. A reader would
suggest many points put would not miss points guch asi=

a; The place oOT 1ocation where it is found.

b, What it eats.

c, How it lives.

a, How it reproduces.

e, The measure that should be taken to preserve this rare animal.
Moreover, 1t is a very important technique helpful in developing

Jdess on what a book is all about. And, this is done mostly by going

through the table of contents, the index at the end of the book

becausethese parts of the book give the best summary of what it

contains.
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1.3.5. SCANNING

When scanning, a student runs his eyss over the text quickly bo get
specific infarmation, It is this specificity »f purpose that 1imits a
student from rsading the whole thang carefully. What a student actually
doss is - he finds the place where the inf~wmation he is looking frr is
leocated and he reads it carefully. Materials which need scanning are mostly
the telephone directory, dictirnaries; and, a student might nesd bn scan
when he wants to get a specific iniermation from a witben material or when
he wants to summarize a text, A student whn would 1ike to call ore from the
follawing as first second and third would refer the second name a5 & point
of identification; far example :

a. Abebe Ghebrayohannes

h. Abebe Aregay

3, Abebe Medhéne
ha weuld look and call the subjects in the order of Thia,&,.! Tyerefeore, a 3%
student must develnp this technique as it is essential in looking for ar

in summarizing ir—~~rtant infermsion from a text.,
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5.0_PROCEDURE AND MSTHODOLOGY

5.1, PREPARATION OF TEST MATZRTIALS

The researcher has randomly selected 120 students from ths social science
Freshman Programme, And has contrived a questionnaire and administered a read-
ing speed test, and tests on réading techniques in both Amharic and English,

Initially, the questionmaire was contrived to know-what students actually
know about reading; and besides that, it was a means of tracing to which lang-
uage group they belanged,

Later, speed reading was prepared to measure students' reading speed in bsth
languages, The two passages were of equal length and after the tws reqding
passages ten comprehensior. questions were constructed to be answered by the
students since speed alane cannot measure reading ability,

And, finally, tests on reading techniques in both languages were ﬁrepared.
Test texts of equal weight were carefully selected. Similarly, test items were

carefully studded for their zalidity and reliability. Tests wers designed with
the help of the beok on reading exercise by Prancnise Grillet,

5.2, ADMINISTRATION OF TESTS

A brief orientaticn was essential to make the students awére of the need
of the ressarch, That is, the objsctives of the test were clsarly explained
to them; and that it was meant for research and not for competition, As a results
they were strictly advised to give reliakle infermaticn as the result of the

project largely depended on the reliability of the information given by them,
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between the results of each technique obtained in Amharic and in
English were compared by an application of a Z-test. fnd, in order
to find individual differences gndistinction petween'good' and "poor’
readers was made by taking one standard deviations above and below
the mean . The former arc'!good' readers while the latter are 'poor!
ones. Furthermore, correlation between reading in Amharic and
reading in Bnglish, and the correlation between Amharic comprehension
and English compreﬁension of ‘good' readers were calculated to text
whether there was transfer or not. In addition, the mean, the
standard deviation and the coefficient of wvariation of tgood! and
tpoor' readers Dby subject matter were calculated to find how many
were 'good! or 'poor' in reading, and in comprehension in elther
language; and the coefficient of variation was calculated to check
whether there existed differences among individual students ¢ither
tgood' or 'poor' readers. Besides, the mean, tha standard deviation,
and coefficient of variation were calculated for different sub=zroups,
namely Amarigna, Tigrigna, and Oromo spea  TrS.

Moreover, the correlation between reading in Amharic and reading
in English and comprehension in both Amharic and English were P

calculated.
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The researcher requested the testees to fill in their names and
their I.D. numbers. In addition, all relevant information with
respect to language, and their lower scheol experience were required
to be written. And, the candidates were given consecutive numbers . .
from 1 to 120, After they filled in the questionnaire the students!
papers were numbered 1-120. The next day texts on reading speed in
both languages were administered simultaneouslye. students were strictly
instructed not to start until the teacher told them to. And were
adviged to look up and indicate the number of minutes it toolk them to
read the passage by checking the time on the blackboard, Finally,
they were requested to put the reading material face down and start
with comprehension questions which were prepared separately both in
Amharic and English.

Finally, tests on English and Amhoric reading techniques were
administered. The regearcher . attached cach student's gquestionnaire
form, speed reading test, and veading technique tests together To
make the interpretation conveniente.

Moreover, each student's result was tabulated and was fed to
a computer for statistical analysis. After the processing of the
data, the following results were obtained.

5.3, TEST PINDINGS

After the administration of tests on reading techniques in both
languages, the frllowing atatistical computations were made. The
rescarcher obtained the mean and standard deviation of each reading

technique and sub-technique in Bnglish and Amharic . Differcnces
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MEAN VALUTS OF VARIOUS RTADING

TACHNIQUSS
.T_ECHNIQUES | AMHARTIC ENGLISH‘
__1¥_MQAN ‘ sD woan | sp
Thfereice 1 15.0 [ 18.1 L 0%
Structure 6.4 | 1,6 10.6 24"
Refasrence 27 3.9 ‘ 8.1 By 5%
Cohesive devices 2.0 2+3 - 2l 2. 7%
Reading Speed f121.50 3L . 2€ 144,80 4 LL.LS¥
Comprehension 3,2 1.6 | L.6 = g
Skimming 1.9 m-T 4 2.8 2.8%
Scanning { 2.6 | 2.0 i 2.4 254
Predicting | S o9 L Lo 1 L.o%
L{?reviewing & Anticipating 0.8 : 2,0 :l 2.8 'g 3,0%

TABLE 1. Note,* Results ealculated with the use of a % statistic

indicate that the values markad with an asterisk show
significant differences between English and Amharic read-
ing performance.

5.4. INITRPRETATION OF FINDINGS
Takle 1 displays the m2an and standard deviation of tre reading <
techniques in Amharic and English of 'all' students. Betbter results were

achieved in reading Tnglish than in reading Amharic. Tt is reported that

the results which produced discrimination in Znglish reading techniques
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ranged from 1046, 3.7; 841,5.55 2.7,2.7; 144,80, 41145; &by 2013
2,8, 2.8; 2.8, 3.0; for structure, anaphoric and cataphoric
reference, cohesive devices, reading speed, reading comprehension,
skimming, and previnwing and anticipating for mean and standard
deviation respectively. On the other hand, 15.0, 4.9; 3.6, 3.0;
6.8, 4.9; were recorded highest for the mean and standard deviation
in reading Amharic. However, the techniques which discriminated
most clearly between reading in Inglish and reading in Amharic -
were anaphoric and cataphoric reference, previewing and anticipating,
and comprehension in English.

Moreover, bthere were no techniques in which both groups were
equalized or were insecured. Therefore, we can conclude that
gtudents! overall ability in Tnglish is superior to their achieve-
ment in reading Amharic by their better achievement in English o
structure . And, still, we can state that these studens have greater kio
knowledge of the relationships of structural elements. This can
be traced in their achievement in reference, cohesive devices,
structure and reading speed which in one way or another are related
to structure,

On the other hand, it can be concluded that students have
achieved‘better in Amheric inference, scanning, and predicting.
That g, , the students not only have a larger vocabulary, but have
a greater knowledge of lexical relationships., Briefly, they have
better understanding of the ways which a writer uses toc create and

maintain textual relationships by taking adventage of synonymy and
hyponymy. A high achievement in inference has a bearing on predicting
and scanningin many respects., Moreover, the researcher has calculated
using a Z3tedt and most of the results show significant differennces

as indicated in table 2,
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THE SIGNIFPICANCE OF THE DIFFERENCE OF THE MBEAN

VALUES

i > 5 BETWEEN THE READING TECHHIQUES T AMHARIC AND ENGLISH
— NeLIsH | Z-cal] STREY
”TLCHJIQUE AN 5D TRCHNIQUD MEAN 5D

Infercncé 1540 449 Inference 1361 440 333 | significar }
Structure 6o 346 Structure 1046 3¢1 |-844 | significa :
Refercnce Luil 3,9 | Reference 8.1 Be5 [=TeT significa
Cohesive Devices 240 Za3 Cohegive Devices 247 2.7 1-225 ] significa
Reading Soeed 121.50 134,26 | Reading Speced 144,80 | 41,45 -4,75 | significa
Comprehension a2 1.6 Comprehension Lub 241 1=-64361 significax {
Skimming 149 245 Skimming 2.8 248 {=2,73| significa
Scanning 3.6 3.0 | Scanning 2e4 2.5 | 3.52| significa
Predicting 6B 449 Predicting 4o 440 4,731 significa
Previewing | Agticipa%ing 0.8 240 Previewing & [nticipd ... 2.8 3.0 §-6445) significas
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TABLE 3

[

PERFORMANCE OF GOOD AND POOR READERS

BY

SUBJECT MA

mmipP

RA AN

! ¢o0D READERS_ % 0 PCCR 3E%DER%_‘ 70

) Mﬁgﬂm-m‘m | v fcases| mmaw | 8D ov | casEs
Amharic Reading 22147 24,3 (10,9} 17 8648 14,5 | 167 13
Amharic Comprehcnsion il 0a7 _9: 21 Te5 251 34 22
English Reading TP 1544 8.6 | 19 758 5.9 177 19
English Comprehension ) 0.7 1187 | 26 e T 0.5 71 17
Note = ¢ = Coefficient of variation/indicates differences amnong good recders, and

among poor readers themselves in rcading speed and eempr

both languages.

ghension in
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Prom table 3 it is to be observed that the performance of 'good!
and 'poor! readers is presented by subject matter . The !'good! and
'poor'readers were identified by selecting those who were one standard
deviation above and below the mean., The researcher has deliberately
chosen extreme cases for her study rather then the average ones
because only extreme cases can show expected findings.

With respect to slow reading, previous studies have found that
Addis Abeba University Freshmen read at 96 w.p.m. with 70% comprehen-
sion; which is a too low reading rate to enable them to read different
texts as required by each department. From the present study (refer
to table 1) it is found that students read at 121.50, 144.8 WeDem.
and a general comprehension of 3.2. or 32% and 4.6 or 46% wag achieved
for Amharic and English respectively. Comprehension,, however, scems
to have gone down because of speed.

Similarly, if we refer to table 3 those who were selected as ',
'good:,"and,'boor' readers.ih.ﬂmhq@@c_wgrejg?,_and<13;rgadggs "
respectively. The read at 221.7 and 86.8 wepem. Again, with:. respect
to iinglish reading speed 19 and 19 students were selected as 'good!
and 'poor!' readers out of 119 students. And, it was reported that .
they recad at a mean of 177.3 and 75.8 wepeme. It is an interesting
fact to find that the finding of the previous studies with respect
to reading speed is almost the same, And, if we refer back to Amharic
comprehension and English comprehension, it is observed that 'good!
rcaders in Amharic and BEnglish achieved a mean score of T.5 and 5.5;
and the 'poor! readers achieved a comprehension mean of 1.5 and 0.7

in Amharic and in iinglish respectively. The coefficient
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af variation for 'good! and for 'poor! readers in the rate of cemrrehension
is, however, not much.

Furthermore, frem the tabls we understand that fast readsrs comprehand
better than slew readers,

Moreovar, another very intsrssting fact is that pood'readers in English
were not the samé ‘'good Yeaders in Amharic, In fact 7/313 of the' poor 'readers
in Amharic were gnod readsrs in English irrespective of the differences in
structure, That is, these are'pooﬂ readers in Amharic whose FL reading rate
is high. Similarly, it was found that 8/16 of the'good'readers in A-‘mharic

were 'paor’ readers in English,
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gimilarly as it has been indicated in the aformentioned
paragraph 'poor! English readers were found to be either tpoor'! or
1good! readers in Amharic. And it ig reported that 6/19 of the tgood!
readers in English are two Tigrigna, and four C omo speakers whose L1
ig other than Amharid,

Therefore, We can again conclude that L1 reading ability =
be a critéria for good reading in a second “anguage OF a foreign
language as some of these 'good! readers are not Amarigne speakers.
And, besides this, some of them are students who have different longuage
background. Despite this fact, the point of linguistic contrast does 1 C°
net cause comprehension difficultics. This is becausge these sub-groups

have started thelr literacy in Amharic.

TTABLE
CORRELATION BETWEEN
READING AND COMPREIENS TON
AMQNG GOOD AND POOR STUDENTS
(00D _READERS g 2 kil
SUBJECT Amh.RE Amh.Com| EngeR Eng.Com

Amharic reading. e
Amharie cemprehension. o 12
Fnglish reading. « 30
Tnglish comprohension.{ 13

NOTE. Resglts are correlated = Amh.R Vs Eng.R= Amharic reading versus
Fnglish reading. Amh, Comp. Vs Eng. Comp= Amharic comprehens

asion Versus English comprehension.



From table four the relation between Amharic reading and IEnglish
reading; and between Bnglish .and Amharic veading is displayed. It is
reported that good reading in Amharic versus good reading in English
has shown weak correlation of (.29)., Similar value (.30) was obtained
when good reading in English versus good reading in Amharic were ..
compared .

loreover, the relation between Amharic comprehension and Inglish
comprehension, and the relation between English comprehension and
Amharic comprehension have shown similar wealk correlation of (

.13) respectively.That is, from the data we have observed that despite
the fact that the two language structures are different, students’
achievement better in Bnglish than in Amharic. In other words, English
wag thought to cause difficulty because of the lach of equivalence,
but, the students' knowledge of the subject (texts) helped them to

| ‘ve better in the FL,

Furthermore, factors such as long years of experlence of English
as a medium of instruction, and the students' attitude of the language
as an instrument to reach their goals have greater effect(influence)
upon their performance in the FL. As a result, the researcher
concludes from the data that there is 1little transfer in either -
variable eventhough there is a higher possibility of transfer in

reading than in comprehension.



‘TABIE - 50
THE MEAN 3 THE STANDARD DEVIATION:
_AITD THE CQ_E_F__EICIENT oF VA_RIATION OF
OF_SUBGROUPS
) STANNARD
TANNAT
SUB=GROWPS SUBJECT ; MIBAN DW ov :%
Amha‘rica R. 145»10 42-44 29!2
Amarigna Amharic. Comp 4,67 1.95 42,2
Bpeakars English. R. 120,56 35,01 29,0
English. Comp 3+21 1471 53,2
AmhaI‘iO. R. 150'13 4‘104’2 27.5
Pigrigna Amharic. Comp 4,13 2.58 62.4 {
Speakers f pnelish, R. 128,73 | 27.89 21,6 |
3
| English. Comp -} 2.8 157 56,0
i i
Amharic. R. 142,26 37.82 2645
Oromn Amharic. Crmp. 4473 1.91 40,3
: -peakers | poo1ish.R. 121.42 | 38.22 31,4}
English. Comp. 3.6 2,09 58,0
r f-

-



-~ 13 -

Pable Tive summawizes the mear, the stendard deviation, and the
eoefficient of variation of sub-groupsS. From the table Amarigna, and
Orome speakers have acieved 145410, 150413, 142,26 in Amharic. reading
speed respectively. Oromo gspeakers have shown a sloweT speed mean in
Amharic reading than Amarigna and Tigrigna speakerse. With respect to
comprehension in Amharic, Amarigna, Jigrigna, and Oromc speakers <
achieved (4461, 4413, 4,73), and according to the data Oromo, and
Amarigna speakers achieved better than Tigrigna speakers. This result
has particularly implied that it ig not only language sproficiency
or L1 reading ability that assists in the understanding of a text; but
also, the conceptual knowledge ( the knowledge »nf the subject under
discussion or familiarity with) and the level of the language used to
explain the subject is what ig relevant . For the gimple reascn that
the more difficult or abstract the gubject the more the language varies
with the level of difficulty although the text ig presented in the L1.

English reading speed achievements according to the finding are
(120,56, 128,73, 12 42) fﬁr Amarigne, Tigrigna, and Oromo speakeTrs,
Tigrigna speakers have shown better reading speed mean in Bnglishe.
Moreover, camprehengion in English were recorded (3,21, 2.8, 3.6) for
A marigna, Tigrigna, and Oromo speakers. Tiventhough there is very low
comprehension for sub~-groups Oromo speakers seen to have stood bet
when compared to Tigrigna and Amarigna speakers.

Generally, the reasercher concludes that Tigrigna speakers have
shown bgtter performancei in reading speed 1in Amharic and English.
However, this group has achieved lowest in comprehension when

compared to the two groupse



On the ether hand,Oreme speakers seem tn have excelled in English and Amharic
cemprehension, This can we attributed to the influence nf Amharic language
over other languggs of Bthiopia. And, Amharic as a medium of instruction can
have an influence for these whose second language it is. And from previous
studies we understand that students who start literacy in their Lo ejual
the mrnelinguals or do metter, Furthermore, 2 petter achievement in English
Comprehension can be attributed to the influence of missionaries in many Orrmo
speaking areas,

In the ceefficient of variation column the lowest variation we find is
in the reading speed of Tigrigna subgroups. We can observe thab these students!

ability in reading speed does not have much disparity
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Table six displays the correlation hetween subgraups reading speed and read-
ing comprehension in Amharic and English, The relationship between reading
in English and readirg in Apharic is (.26, .4, ,5) for Amharic, Tigrigng,

and Oromn speakers respectively, which in a say shows that there is moderate
correlation between Amharic and English reading especially among Tigrigna
and 01815 speakers reading achievements, On the other hand, the relationship
between comprehension in Amharic and comprehension in English is very small
“and even negative (0; - 0,04, ,002) for the three groups respectively.
Therefore, the finding shows thaf there is little or no correlation bsbtween

subgrnﬁps Comprehension in Amharic and English.
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TABLE =6
CORRELATION BETWELN READING AND
COMPREHENSION OF SUBGROUPS IN
AMHARIC AND ENGLISH
4} bt e I ]
‘: Anharic \ Amharic
l Reading . | Comprehension
ik »
¥ | Amharic .R. \
AMARTONA Amharic. Comp.
9P English. R. 0.26
English., Comp, 0.0
Amharic .R.
TTGRICNA Amhar:;.cv.‘ Bomp.,
SP. English. R. 0,40 )
| English. Cemp. -0,04
Amharic. R.
OROMO Amharic. Comp.
3P, English_. R. 0.5 i
 English,.Comp. . 002
66




CHAPTSR _3IX

CONCLUSTION

At the present state of knowledge it is very difficult to give a con-
clusive answer to the question whethsr there is transfer of reading ability
from ene lzngnagetbosmnbbher, because there are many variables whieh can
affect the ability to read in the Lﬁ_and the ability to read in Ly or in the
FL,

Hewever, with the use of some research guides in reading and other import-
ant current studies, relatively valid conclusions can be drawn, It is enly
with she hope that this study can contributed to further studies that the
ressarcher carried it out. DBefore the conclusion of the study we can para-
phrase what is discussed through the chapters.

Briefly, the suﬁject treading! is a very complex one. It invelves differant
disciplines, and a definition from these different disciplines makes it still
mare complicated. Reading in this study, however, was defined as extracting
information,from a text, This pfocess of reading is very complex and involves
the perception of visual information, the comprahension of what is read and
the reaction te what has been read; by a comparison of what is knewn frem
experience; and finally reading is a process whereby a reader makes a judge-
ment to assumilate what is right and reject what he proves wrong.

Maresver, with respsct to speed in reading it is argued that fast readers,
comprehend more than slow resaders, because slow readers attend to individual
wnrds.not te meaning, For exampls, in this study, it 1is displayed that the

mean scere for reading ard comprehension in Amhario and English of gond reader
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~g (221,73 and 1773, 5.5;): And, 1% is suggested that even gtructurec
does not curtail the meaning even if the reader does not pay attention
%o it; Instances such as the reading of individual words Af sentences

in a foreign language would contribute nothing to the comprehension af
gentenkes as independent words have got no meaning apart from the EET
context. According to this study, the reading rate and comprehension
mean of 'poor! readers is (86.8, 1,53 and T5.8, 0.7) in Amharic and
Bnglishreading . And, it is also suggested that meaningful texts
accelerate the rate at which one can read.

Furthermore, the paper has also touched upon the theme of transfer
since it is the core of the paper. Tt ig discussed that transfer' is
possible only when people are able to generalize and have an insight
of the situation in all its relationships, From the study, the
researcher indicates that Freghmen reading ability in Amharic and
English is positive although reading speed in Amharic is not equal
o0 reading in English, the rudiments of transfer can be traced, that
ig, there is ¥ransfer; and the ability to read faster is generalized.
tPoor! readers, on the other hand, chew each word. And, from the study,
we understand that 'poor' readers in Amharic and English read at a
mean score of (8648, T5¢8 WeDele)s

And, recent studies have suggested that reading in a foreign
langrage 1ls a reading problem but not a language problem, And, some
have suggested that what is required is the transference of the L1
(0ld skills) to L,or the PL. Others have suggested that !
Arahsfer is positive mnot only from first to second but also

from second to first language reading. This study also reports that
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there is a pesitive correlation of (,3,.2) in reading Amheric and English,

®n the other hand, bthers have found that bilinguals do not do wall with
either languages. fin the contrary, this study reports that peor Amharic readers
are not posr Snglish readers, that is, seven out of thirteen (7 out &f 13)

' pror 'Amharic readers are' good'English readers, Only one'pdor! Amharic reader 1s
poor English reader. The rest of the peor readers in Amharilc are taverage!
readers in English, This study has also indicated that transfer even hetween
different languages is positive., According to FpHdshmen results, geod Amharic
readers show a mean score of (221,7, 155.5) in reading Amharic and English,

Tt is assumed that there is a positive correlation wetween reading in Amharic &nd
¢ English betwesen'good readers in both languages., BEven if they don't rsad as
fast as in the Iy, the ability is potentialj; they can generalize it, And these
fast (good) Amharic readers although they read faster in Amharic than in Bnglish
did better in Snglish reading techniques than in Amharic reading techniques.

Thedir difficulty lies in vocabulary ,@ediction and scanning, And these are
problsms intricately related to language preficilency.

Still ethers have suggested that synbactic differences are net problematic
in the reading of two different languages. Contrary to this view, this study
indicates that Freshmen are very much strongsr in English structure but weaker
in Amharic structure, As a result, thsy couldn't sclve problems related to
structure and they did better in English reading techniques than in Amharilc
Furthermere, other researchers have supported this finding by suggesting that

1t 1s net the mastery of the structure of the language that helps in the
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understanding af an FL or L2, it is the conceptual ynowledge OT the
Inowwledge of the subject matter that can compensate for the lack of
xnowlecdge of the gtructure. mventhough our gtudents have ghown -
petter results in structure we can hardly conclude that they have
mastered all Tmglish patterns. In addition, regearchers have suggested
that proficiency in the foreign languige snables the roader $0 2
improve his reading ability in that gubject. And in this study,
good readcrs! mean sSCoTe in reading speed and comprehension in
English is (17763, and 5.5) respectively. Tn addition, all good rcaders
in English are not good rzaders 1in Amharic; and mest of the poor
readers in Amharic ars good readers in wnglishe het is why the =
researcher concluded that pood readers in English are good in that
subject but are not good in Amharic also. Freshmen with low compet-
ence in the FL tend to have difficulty in rcoding. And, Preshmen
who are poor renders in BEnglish thelr mean score in reading technidguc,
reading speced, and comprchension 1s (43%, T5.8, 0.7)mespcetively.
On the contrary researchers have found that good first language -
readers get a significantly high score in reading an Fle Accordingly,
this study has found that those who were good readers in Amharic
achaived (59%, 155.5, 4,2) in reading technigues, reading speed and
comprehension in Fnglish,., The mean sScOTC of the reading gspeed in
English is slightly lower than that of the 'good!’ resders in English.
(refer to appendix No. for comparison)

Moreover. chapter three and chapter four discuss some of the

reading techniques in Amharic and English,.The researcher analyses
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that Amharic and Fnglish are markedly different languages structur-

ally eventhough the presentation of texts is basically the same.

That is, there is no one technique that is unique to either language.
Briefly, Freshmen do infer, know the structure, identify oohgsiﬁe
devices, can scanapreview and anticipate in English and in Amharic,
although we ebserve that some are sironger with respect to zonme
techniques and weaker in others. That is why, the overall achieve-
ment of Freshmen, displays better achievement in Znzlish than in
tmharic, And, it is to be obsarved that the differences are
gignificant. And, there is no correlation between reading techniques
in Amharic and in English.

Therefore, the resecrcher has found that fast rcaders in «.
Amharic don't read English as fast as they do Amharic. Not because
they employ the same techniques from Amharic to English but because
of the lack of zeneral knowlzdge of Tnglish, especially vocobulary,
and are weak in inference whuih 1s very important to the under-
standing of » text, This problem was clearly indicated by 0%
of the students in the questionnaire- all of them indicated that

he most boring and discouraging part in reading English is 'difficulty
of wordsi' And, most of the sgtudents have indicated that the reason
why they read Bnglish text books is to improve their vocabularya.

Secondly, the researcher had implicitly aggumed that it could
be the structure peri in Fnglish where students would experience
interference from their L1. Howaver, Ireshmen were found to be
stronger in Bnglish than in Amharic., And, the researcher's assumnp-

tion got little support.




. 122 -

Thirdly, Freshmen ware found to be very weak in Tnglish scanning and

predicting, which in epe way or another is closely related te language.

Faurthly, the finding has displayed a good relation hwetween reading in
Amharic and reading in Fnglish, THAE is, what we anticipate from our nresent
state of knowledge is that given this reading spe=d an improvement in lang-
uage would undoubtedly increase reading speed.

Therefere, if we once again state the thesis of praposal as Freshmen are
slow readers; it could be hecause their general knowlesdge is inferior to thelr
genéral knowledge of Amharic, But it may he because they emsloy the same read—
ing techniques in English as they do in Amharic when reading English materials."
The finding clearly disproves the thesis because Freshmen slow reading can be
attributed to their inferier knowledge of English, but not to the use of the

same techniques when reading Amharic.

6.1, SUMMARY OF THY FINDINGS.

The twe major themes which can summarize the findings are :

Firstly, the Freshmen overall result indicates that they perform better
in English reading spead, comprehension and reading techniques,

Moreover, good readers in English and Amharic understand better than poor
or slow readers in hoth of these languages, Good readers in Amharic read f
faster than good readers in Snglish, Good readers in Amharic were not the same
good readers in English, Those who were good Amharic readers, however , comp-

rehend much hetter than those who are taverage! in this study‘refer'Arpendix— -



fow achivement of gnod readers in English & Amharic reading speed and comp-
rehension,

Secondly, the overall mesan score in reading speed and comprehension in
Amharic and English is (121.50, 3.2; 14L.80, L .6) respectively, Similarly,
the mean score in reading speed and reading comprshension of fgood! and !poor!
readers in Amharie and English is (221.7, 7.5; 177.3, 5.5) and 8€.8, 1.5;
75.8; 0.5)

The relationship between overall reading speed in Amharic and English
1s (,16); and the relationship hetwean Amharic comprehension and English com=—
prehension is (.06). There is a correlation between reading arility, hewever,
thére is ne correlation with respect to comprehension, Simildrly, the cnrrel-
ation betwesn reading in Amharic and reading in English of good students 1s
(.3 and .1). And, we infer that therz is a transfer af the ability betweeh
Bnglish and Amharic, but there is no relation between comprehension in Amharic
and comprehension in English.

And, finally, the subgroups Tigrigna and Amarigna speakers have achleved
better reading speed than the Oromo spsakers in reading Amh~i~. Dut, Oromro,
and Amarigna speakers have achieved better results in Amharic comprehension
than Tigrigna speakers, On the other hand, Tigrigna, and Oromo speake.s
have displayed vetter results in Snglish reading speed., With raspect to
English comprehension Amarigna, and Nromo speakers have done better than

Tigrigna speakers,



642 RECOUMENDATION

Onc way of determining what 1t is that a studes. has not yet
mastered is to do an analysis of his crrors . Altoush the objcctives
of this paper was not to analysc errors, the finding has partly implied
what we as language teachers should emphagize when teaching reading

The finding, first, indicates that students arce weok in inferenc-
ing, predicting, and gcarming in Bnglish. Second; it also indicatcs
that the same students are very weak in Amharic structure, in
identifying reference words and cohcsive devices, and are weak in

skimming and previewing in Amharic.

yull

Trom expericnce, a great deal of encrgy and time 1is devoted to

’

the +eaching of the siructure of English. When ¢ to the
teaching of vocabulary. And, very little is dome in the teaching of
the latter. Nevertheless, therc is little teaching materiel prepared
Tor the feaching of Fngliah vocabulary in general; Moreover, it is
not much has been donc in this field. Other means of teiching our
students and developing their knowlcdge of vocabulory items rust be
devised.

Primarily, stucdents must be convinced that they can derive the
meaning of difficult words from a context . And, they must be
convinced that they can also ignore difficult worcs if they can get
the gist of o text . They must be advised that it is wise to find
(identify) the source of difficulty and convince themselves whether
or not this/these, particular word or particular woerds ars worthwhile

attending te,

- : [T ) 5 '
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Hutsal suggests that the Tollowing points are important 1in the
teaching of vocabulary:

a. A teacher can supply his students with a text that is incrmplete (with
some werds missing) and can require them tn answer questions from an
incemplete informsion., This is tn convince them that some words can »e
ignsred.,

. Again, a teacher can move one step furthsr by providing them with an
exercise with complete infermztien and seme difficult wnrds ;which are nob
psrtinent in the comprehension of the gist of the material).

¢, Furthermore, a teacher can help his students identify difficult words which
they must refer to in the dictionary., This is done by providing theuw
with a text with new words, At this stage he tests them on their under-
standing of the words without looking them up in the dictionary,

d, Finally, he can supply a text with difficult words where comprehension is
unthinkable without the hslp of a dictionary. 4s a result, students start
thinking very carefully whether or not they can get a meaning hsfere they
instantly hurry %o-eonsulil citheglonary.

Above all, the application of this habit should not b2 limitea ta anly
getting the gist of one or two paragraphs, but should be transfered to all
reading experience,

Furthermore, students sh}uld be convinced tn uses their kackgreund knowledge
or¥schematic knowledge" (Widdowsen 1983). It is then that they can predict

what the writer is likely to present,
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Morsover, they should be oble to locate the most important points
(scanning) in a text. And, this can be developed by requiring
students to identify and locate a number of points of general or
specific nature in a text many times.

On the other hand, students arc very weak in the structurc of
Amharic, in identifying reference words and cohesive devices, in
skimming and previcwing in Amharic, Although we cannot assert that
there is positive transfer between markedly different Fanguages,
habits which are not developed in the L1 cannot be developed in L2
or L. Students at the lower grades must bhe helped to be awnre of
such skills, The knowledge of what the word classes are, the knowledge
of 21l tho reference words deveid of their function as connsctors
the knowledge of only what a topic sentence is in Amharic but not
where it usually occurs in a text is worthless,

Finally, students must be aware of the study skills namely. the
use of the table of contents, © glossary, an index, a bibliography,

and an appendix, And, should be able to anticipate by previewing .

Therefore, an awareness of these reading techniques in the T, through

1

o thorough exercisc does help students to improve their reading in

the L1. And, finally, do the same while reading an L. or FL.

2
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APPENDIX = T
QUESTIONNATIRE
ADDIS ABEBA TUNIVERSTITY

Department nd Foreign Languages and Literature.

Student . Code Number Age Sex

High School Attended _

City ex Town

Instruction Read the questions and give reliable answers. It is

cgsential that you know that the outcome of the research largely
depends on the reliability of your answers. You are require to put
2 tick / / if the question is yes or no, or you have to supply &
very specific andwer where a dash is provided.
I: 1, Are both of your father and mother literates?
Yes / / o / ./
2. Dn both of your parents gpeak the game language?

Yes / / No [/ /

3. If yes what langucge do they speak?

4. If No what language does each speak?
Pather speaks / / YMother / /

5., 3pecify which language you sgpeak at homa.

IT. 2, VWhich Amharic book have you read recently?
If you did not read - book answer / We /.

Which English book have you read recently? If you did not
read any book enswer / /.

What do you think you find most interesting or bering in reading

Amharic texts?



3L

Interssgting- e
Doring - _ . i

9, Yhat do you think is

that you find most interesting in reading

Inglish texts? "
Interdsirng- R—— e
Boring - . ; o R

-~

T0, Read this short pare

-
B
)

greph and answvar the questions based on 1o

But bosause she was so plump when she sat on the stiel, it

went deep into the ground znd she couldn't pull it out, She

turced and tugied. When the final tug brought it out, ghe crashed

e s e e -

with it to the ground,

a) Indicate any words

that you do not know .

h) vhat do you think i

s the meaning of the word?

¢) How did you

o
B PEPREP

II. Read the two sentences. Another sontence is missing  Vhet do

yvou think is the missing scentencsa.

.
is a

Mohanuaac

son to bhe proud of ., Last week his mother wag

burnt by a hsated pan,

12, Read the followingz

o

e . e ke e —

santenca.

American servicenan Johan David. wanted to take his cat Pelix

home with her to San

Tvam 37 e o
FIanslsCOe




b)

c)

133

How would you make

it meaningful?
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Ued §nt hELTEETS AN 2Cen @AMSA: e
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APPENY Dix \V 1 Te

“nglish - heading specd J

A1l forms of 1life charnge, to some extent, the eavironweni in
which they live, Man is resnonsible for the most spectacular changes.
He has buwrlt cities an? roads, cultivated land, cuit down forests,
cunnelled tarcugh mountains, even flattened hills, and reclaimed land

from the sca. However, he has also brought about the ever _rowinhg

thrat of world w.ade pollution.

Tife on earth is oposesible

o]

which exists between the atwaosphere on the sarth, an land merine
plant and animal life. Therc are many ai
continuous processes o¢f action and reaction vetueen prey ant predator,
animzl, and plant 1ife, planiz and the zoil.

Without oxyoen the world would die. Cars' exavst fumes polluies
tha air. Man's use of fossile fuels, oil, coal has increascd the
amount of carbon dioxide in the atmosphere by over 15% in the last
hundred years, And, this had raised the temparniure of ihe atmosphnere.
dowsver, tha aitmospherec hassiopped getiing warmer probabiy becsuse
it is otting dustier, making it more difficult for the sun's radia-~
tion to penetrate. An incireage of only 15% in the cloud coverage
could, according to some estimaies, make temperatures drop sufficiently
to bring about a new Ice Age.

|

divers, lekes and

d
i

yho gea have Tor long besen regarded and treated

as open sewers. Untreated indnstrial waste and human sewage has
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COEPRESQNQIONa

Ohoose the most appropriate coipletion and write the

choice in the space provided,

1.

=
o
]

man hag hrought abou® gpectacular chlanies. e
z ) cultivated tend and built cities and roads.
b)) cut down rorests and tunnelled tarough wount..inse

c) flattened hills and reclaimed land Trom The S88.

a) all of the above.

e e e ¥R WA

b) man's use of Tfossil fuel and g£as.
c) a continuous pProcess of action and reaction.

a) the demand on the WoTl@ls TeEOUrces.

b =

prevents tha atmogsphere from zoiting warmar

S, TR T e = 5 n =TRUIE , .
a) the oxyzen content of tihs air.
) ths carbon and nitrojen eyeleg.

¢) cars' exhaust fumes.

d) the dust in the al

I

-

increasse in cloud coverage ragulte in

TN

o=

B
N .
a) the reduction of temperature.

b) tne increamze of temperaiurec.

lether of your




i 50

¢) the balamce o nature.

d) none of the above.

5, The main reason for the decrrase of marine products is:

a) the problem of global pollution.

b) the reduction of the quality of
¢) the increasing demand of Cish.

e

5. The contemineiion af the bhlosgpher
a) scientific owledge .
b) dGecreasing production.

c) increasing population.

a) evsry growing powel.

1_.‘
=

7, The increase of carbon dioxide
a) dynamic equilibrium.
b) atmospheric heate.
¢) oil, coal, and £as.

d) cloud coverage.

8. Cer exhausts send out sases that
a) promote pollution .
bH) harm sunlizht.
¢) promeote life.

d) help depollution.

fighe

e e TR RS

in caused by

e ————— 2

the atmosphere 1lncreases

o S T e S



9, Rivers, lakes, and the sca have for long been regarded and
treated as open sewers means:
a) man uses these for construciive purposes,
b) he thinks these pollutes the world.
¢) he oconsiders these as a natural place for disposal of refuse.

d) man uses water as the only depollution agent.

10) Population explosion accounts for the
a) rapid increase of wealth.,
b) promotien of world-widec health schemes,
¢) stabilization of ecosystems.

d) diminishing natural resources.
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APOENpDIY-V 8T IT
ENCLISH READING TROHNIQUES)
ADDIS ABEBA UNIVERSITY
INSTITUTE OF TLANGUAGE STUDIES
Department of Foreign Languages and Literature.
£

iudent's Code Number Time allowed 1)z hrs.

ez

lead the following text and answer tae guestione pased on it.

Trom the primitive times wman has peen making an ggeault on his
environment with fire, water and tools. Until a century or so 2&0,
this attack took place over limited &areas and 1 most cazes at a
relatively slow pace . Today there is & dancer tnot man ray usc up
+he habitable and cultivable land, His asctivities increasingly
out-strip the capaclty of natu processes To regtore the fertility
of %he land wvnd water which nes talen thousands of years to create o
And thirough errors and misuse of hig povers he g rulning oT
degrading vast areas of the globe.

The sreat driving force behind this new fia-ce assault is the
population explosion. It toolk 200,00 yoars for man to reach 18 first
4housand million but only 100 years to reach hig secoud. The world
population in 1976 was over 4,000 million , by the yeal two thousand
it is expected to bhe over & trnousand .million.

Already we can see the devassation sprecdlng, but what few peodle
seem Lo realize is that the devastation to come may 922 80 cypeat
its scale will give it an entirely new quality just as air-ralds

changed when the atom bomb replaced PlaT o

f['\'ll ~ <o T A 5% 4.3 I - 5
There is no doub?d that the spectacular increzses in world popula



f5 %

~tion which havs heen Torcast are inevitable

conditions either a major catasirophe ocours

excent mnder Tw

a pandemig & plaguz,

211l out nuclear war- O man introduces 32Vaie nopulation controls

gince 1945, for exampla, tie expectancy of 1ife in India nas

suonty To foriy yearse Tis population Incicaues by one willion a

T s a
g

month .« fan has satrocducad death-conirol; now ng pust Lind

for the normal T

A.1. In paresvaph One

pas)
u

sttroying

]
st

e o e e a7 S

e e A

Followin: words.

a) strict~

R

b} decriasllif-

2, Read the following

words which explain curiogity on ths ons hend and poesi

other in the space providad helow,

curiosity, woich 1is Found amons aaimals i 1ts clemseniary

Intelligence

of

nature.

H

mors oY 1o5ss

2, In parapraph our supply words which =zre opposite in i

i

3

an alsid curiosicy, but 1t must be

aning

cadation of Hls intellectual life is

2.0

I3

form

L=

certain kind. Mhe sort That lends sne village neighbouls to =y

to peer through curtains alver dark has

The wide spread interest in sogsip 1is inspired,

not very hi hi vodue.

rnowledge, buié by malice: no one cossips abous cther peoples

not by love of




secres viitues, bul only about the

mogt gossip is untrue, but
our neighbours' sins are 86 a ree
gecrutinize the evidance clonely.
on &he ofler hend, ig dnspirad by

see this impulse, in a @0

H

You mal

in & cat widch hasg been brought t

cormer an. overy
Who are pas
Graower oo cupboard,
wndesrshorns,

viimels, machines, +

work, arouse

weaker . ith aivancing yoors

#oing to the dorg, and

Bz et

young days!lihe Ghix

is %ae specker's curiosity.

ey

pizce of

Fed 18 0Dell

of children vicse thirst

And with

reckon that active inielligence,

ir gecret vices. Accolrding ly,

t to vewily it.

2E0N Lo

we o notw

able i

Curiosity preperly sgo called,

senuine love orf Knowviedga.

B SRR, g aupps B —_ iy
deidtdcely pure L0orrh, 4 b wanrk

L

o a sl GO
furniture. You will
gionstely iaverestad vihen a
for

all forms of manual

sanouncs th.ot the couniry

the

e s a————
Sk i e S et

[
(=]

B
!

ond procecds

snelr lnspection

8

acylRalinuance.




Tp whe Tollowing pale

sypreesions. Aad these equivolent expressions #re Liven with did

punciuntion marks. fdenviiy the word, indicate the squivalent

5
a3

v - e o A AL B 1T A R S s e e S T e e A S L i i

g raph

rplaonation and the device use

word
expiained

o e SE— .m—_M_—mm:m—‘;“m_—-—:,,;-:u: peme— e e SR S SR T B

i S U —— o ik 3 o
nhe lotest theory based on she
p

WPUT episode 1is that Parikinson's

may be caused by exposure Lo
toxic chemicals in the enviion-

ment. This s on2 of +the first

vie have geeil a3 eXxoensous

(exsernally originating) toxin.

surgery with Down's syndiome

bus gk of Jeath iIn

Phillip's case wWas Wil

conscionable tie limits

allowd by ong's CONECLlNCE.

Tnasead it would be bette To
deal in mowre detall with one of
the .1i-0.'s mogt imporiant

and succogsfnl activitics=-the

control of maleria.
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=

whesher sach word is 2 nOUIl,

sn 'X' mark in Shc Ganle.

fhere are at levat tw
As an examplc of ine
consequences of whAtT wWe iy

9}

capocity t o anvicipate waw

may result from eny aC TR0 Ve

gye are faced wiil 2 ctroies b

worrying, thav 18 about what

mey happen or aLve happened

the mopt siressiul o

money problems, marital probl=sms

a vational busis, but we 8¢

edults as & ong slderly
sort of relipious Falth, inc
after death. It is equally =

i 5 .

anXiscty suLsest chat we aile

thig shtate of ailfzirs accounts oo o nreal deal of

mejor sovrce nF

Nead the followin: fext snd urierline ihe AF14 es and indicuwie

By Hubuing
2§k

dagy

aa adjective o an al

catses of

g abount. Vory coirionly

S, S 3 me £ oo
ctwoen Sevaral CoUwHES of zotion.

to do.

worry 1is the greadful

guch vorries nZve

-

curiously irrvational in the way we

i% does not szem To e reduced by ony
luding the beleif th=t vhere is 1ife
nrprising thet objective mwusures o

a3 wolried the hour betowe having a

oY SULECTY .




b) measurable
c) predi

4) comicn

Complete tho

a) dreadful

e

b) illnses

e e
LN o r an A
¢) reivivement

B i

@) relizious

PE———

Supply azgative

iomal

e

b Path

P i

S T M

Tollowing

praefizes to the

table
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Study i elements in the following

bezan in Afui

Al

coule

countrie .

(Coordinated zentenc:s)
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e
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snc at least o

by Lhe

+5 be infected with the virus whas

subject s . . - - PSS,

RS ———— S e

2, Read sle Tollowing parasraph and snswer quediions b

O

it. And, wyite vour choice in whe

All forms of life vt
in which shey live . Sometimes these chanlss haimless or

aE Ge Uoe case wicih the coral

cven hune

polyp. lan is Foxr the sgprectaculaw hag
built cities and roads, cuy 5

hills, and reclaimed

~fough mountaing, cven
and £ om the sea.

or bhenviicial to

roamant .

anvironmant,

() b) ehange

citieg,
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.
Read the Tollowing btext and identify six mistakes conceruing the
slation beitween iceag and sentences . Write the mistakes i “tlie

& ey

o : | - ATE R o ewey O
brocke ts, and out youil answers in tle blaalk opaces against them.

Africa is mevercly affected by the aids epidemic and at least
two million Africans are uaoug ht to bs infected with the virus
that cause - it.

Physicians in Jurope boson to notice in 1982 that sowe AT

3 g lixoe

paticnts is block Africans . Lhey weiro ot male homosexuals 1

T9A but are heterosexuals

most of thz ATDS patient in uurope and.

an’ almost half were wvomen, Hig &Y

j45]
O
(@]
fo]
]
o

ATHS victims in Haiti- chronic diavrhoza, Tever, =nd loss of wei ht.
Bscause many AIDG vicsims look as in the are suffering from

o
<

malnuseition, the di

o3}

rll

hod muci

udies bepgan in AfTvilca

sease exigted in thoir

qoney o gpavc , and some deniocd that tho

ion was collocted and gaveral coum

counsries, Graduclly, indor:

L LAGaLSE

i

special wveseavch units studying the

now :
e & ) 4o ( )
B ¥ ) 5 § | S
3. ( S 6o ( O e e m————

and idensify *he words wh ch are rerferrsd

relow, And, indicate whetheyr they reis T
7 e/

to the words before ox

A number of differesnt veristies of Zobra have been degerived

Afwica, but there e {wo predominant species. These arc




Grevy's vebre which is vogtricted to ths nore arid srces of norithern
Kenya and southern Tthiopis, and the Burychell's Zebra, Tound only out =
side aof the range of the othewr, the Tormer is the largor of e WO,

lonks, and with

with nmuch narrover gheipes running vertically dovn its

mucl bhigger Zalle. Tf you lock &% rhotozraphs of Burchell's %ebra you

will see only on ke neok and

Torsquarters nost of the ovhurs Tending towards the horizontal.

»oTers to the rofers to the

ference — WOITds : - 4
N word befors 1t word after it

e e A LR RS

b) these

¢) which

(
(

£) its ( )
(

Faa

a) former

@) two

L e B . -

. 1. Identily the irensitionel (connectors) words and indicaite their
meanings.

Baboons, Papio snubls, are members of “he monkey faomily,

but they are typical animals of the plants, or wather its edges

-~ L
i

» they never siray too lar from the ealeiy of ths irees, where

tney seek refuge snould iheir areaded snemy the leopard, appeal.

Baboons work ounly over parts of this ares iantensively; an d

alithouzh the ranjes of mors than

(¢4}

mey over lap thig

does not cause any Lighting wilen ;. Phey even drink



from the same water hole together, yet the different troops

apparently never mix,

a) b)

TI. A. Read the following text under column 1. Read and choosc e
rne sentence from column 2 which you think ig the most
likely sentence to follow the gentence under column 1.

COLUMIT 1 COLUMI 2

Irn poor communities of the
world, bettle~fecd babies are
twice as likely to die on
average as breast fed bables;
among the poorest groups, the

ration is sven worse,

a) among the poovest groups the
ratio 18 cven worse.

b) This is the case in many third
world countries

¢) That is, the death of bottle

Ted babies is more likely.

-2, a) Rabiszs adie from disease carried
in the dirty water used to mix

the milk nowder:; they die from
the use of unsterils bottles:

and from undernourishment when

the mill powder is overdiluted

to save money or cheaper cereals
are substituted for the dearer milk

powder,




C.

62

- l‘ -

b) Babies die because there are no
maids.
¢) Babies die as mothers are always

over-worked.

3, a) This is a double blessing as
childern arc reared at a cheaper
price.

This ig a double tragedy because
not only does bottle fecding

gignificantly increase mortality

oy

among young childfen but it also

paradoxically, zdds to the birth

Let's assume that such as 'what is a robot?' is given « By
reading the title what do you think are some of the ideas that
the writer iz going to discuss?

a)

©)

d)

ad the following %text and identify and write the topic sentences

for cach paragraph att the end of the text,

There are at least two cauges of anxiety; coanflict and
stress. As an example of the former, w: can rarely pradict the
precise consequence of what we do, but we are hlessed with the
intellectual capacity to anticipate the advantages and disadvantages
which may result from any sction we may be thinking about. Very

commonly we arc faced with a choice between several courses eof



D.

bad

action., This state of affairs accounts for a great deal of our
worrying: worrying, that is, about what to do,
The other major source of worry. iz the dreadful things

which happen or have happencd to us or to those who we cars for

<
N

L)

Among the mosgt stressful of these are death, illness, loss o
work, money problems, maritel problems and refinement. Such
worries have o rational basls, but we are curiously irrational in
the wey we pursue them, Ter example fear of death is as strong

to Dhe

among younsz adults as among cleérly and  -it-doegenot scem
reduced by any sort of religious faith including the belief
that there is life after death. It is equally surprising that

objective measurce of anxiety suggest that we arc as worrlied the

-t

hour before having a tooth filled as when we face major surgery.

Topic sentence (paragraph 1)

Topic sentence { paragraph 2)

Read the following text and summarize it in (5) sentences in the

gpace provided below,

There are ever one thousand lines of tefat the plant Genetic
Center in Addis Abeba and its genectic diversity makes it a strong
candidate for improvement by breeding. However, because tef is
eaten only in Ethiopia, western grain brecders have investigated
it hardly at all they have othur srains, such as barley, maize,

wheat and sorgum.

2

There are difficulties with broeding. One discovered

<

£

by an
Ethiopian Beientist is that Tef blooms only for fiftecen minutes
in the parly morning immediatecly after sunrise . A good laboratory
worker can cross~polinate about, ten plants before the flowers

close up again. This slows the breeding process,
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Write down the most important points

i

L
text on Tef,

you have read from the
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15.5 s 1 & 3 5 & n 57,5 16 13 1 3 o N 4 n~ 48 2 113 8 122 )
20,5 ¢ 12 3 6 7 1 o €5 13 15 14 & 7 12 5 72 1 223 & 181
13.C o o o o o0 c 0 130 15 14 12 & 6 5 8 4 70 4 175 8 113 5
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11,7 3 NN 5 z c 33.0 14 10 L e 5 & o 56 1 133 7 153 3
¥7: g ~ N b 4 1z ~ A8." 2 £ & A 2 8 5 4c 1 232 R 154 5
13,7 12 3 3 e 3 Ff40 75 12 U4 & 3 4 8 7 8c 1 158 7 22 7
13, - a AT A 4 2L.C g 13 ¥ ™~ e T [ 7 L4 1 113 5 157 5

D W =
b

12,8 4 0o o0 ~n 28,5 8§ 7 2 © 3 A ~  2F 1 15 3 167 5

3.5 ~ 0~ 0N x ¢ 35 12 w1 - ° ~ N 3 1 113 5 162 g

13,0 ~ o o 05 4 ~no22.,5 17 14 4 . ~ 3 35 1 75 272 2

32,7 ] A~ & p 7 ¥ ¢ 5BLp 12 ¥ I F 3 8 £ £l 2 1218 5 152 g
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CYCIES

On earth, things move in cycles. That is why, after 4.6 billion
years of existence our planet is still young j,active and full of
life, Water runs from the uplands Yo the sea, quiockly as rivers
and seepingly as ground water ., It may delay awhile and collect
in ponds and lakes but it always ends in the ocean(or, occasionally
in inland seas), It is a natural flow under the pull of gravity.
Why hasn't all the water cnded in the sea and left the land desert
dry billions of years 8g80. Beasuse that's only half the;0ycly.h
The other half, powered by the energy of the sun's radiation,
evaporates water from the ocean surface, raises water vapor by
by the millions of tonsg a couple of miles into the air, carries
it over land, and drops it as rain,

A second example: animals convert food and oxygen into carbon
dioxide and water, And yet year after yoar the food does not cease
the oxygen does does not vanish from the air, we do not choke on
carbon dioxide-~ that's only half the cycle, Plants, powered by the
light of the sun, comvert carbon dioxide and water into food and
oxygen., That's the other half,

A third example: animals produce wastes, urine and faccesm
which they distribute freely over the land ., Animals, and plants
as well, die and corpses and dead-wood litter the land scape ,The
other half of +the cycle consists of scavenging animals and micro-
scople forms of life that utilize the wastes and the dcad, restore
ing them to the kind of compounds that the plant world can use,
and then the animal world as well,

. 2xample, human beings can take a hand and burn piles
of leaves tu get rid of them or burn logs in a fireplace for warmth,
If this is done, ashes and smoke are produced, The ashes are
largely mineral in nature, The smoke isg cheifly carbon dioxide and
water vapour,

The ash, if spread over the land, is eventually absorbed by
plants ., The solid particles in the smoke are washed down into
the s0il by rain to be taken up by plants., The carbon dioxide
is absorbed by plants , Any other gas produced is converbed into
carbon dioxide or into minerals and is absorbed by plants, Though
you burn the wood and leaves, what you produce in the process will
eventually become wood and leaves again,

There are countless eXamples of completed cycles that keep
the earth fresh and new ; they have been dofing so for billions o f
years more,amay continue to do so for billions of years more as
long as the sunshine supplies the basic energy and as long as
humanity does not gpoil it all,
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For now humaenity and technology are on the scene, and in every
direction change is carried through half a cycle . Rich pockets
of ore, slowly collected over many millions of years by geological
processes, are smelted for metals, the metals are used in devices
the devices are finally discarded and allowed to rust or just to
lie there, Trees are chopped down, wood is converted %o paper
and numerous paper products, the paper products are used and thrown
AW eesecesee

What is to be done? Clearly, if one half of the cycle (the
down werd half ) has been accelerated by human activity, this must
be made up for by a deliberate programme designed to accelerate
the other, upward half of the cycle. The burning of coal fills the
air with irritating and poisonous iol.cules of sulphur dioxide and
with bits of ¥ly ash. We could if we wish,wait for the rain to
wash the air, but the rain is unpredictable and too slow. Human
beings must take a hand, deviee processes to clean the coal before
it is burned, use filters or precipitators to hold back the fly
ash, a desulphurization process to rcmove the sulphur dioxide., The
advantage of the human effort is not only that it is certain and
quick but that it can turn pollution into useful products (as
bacteria do when they break down natural wastes), When rain washes
down the fly ash and sulphur dioxide, it dirties the land and ==
acidifythe ground water. The human effort to hold back the fly ash
and shiphabtdtoindo uanfubnsutrphiihécfermdyintvhopefthelmndtfidluable
of all industrial chemicals .Except for radio-active wastes (which
are special problem) these are no forms of pollution produced by
man that can't be unpolluted given threc things~ cncergy, human i
ingenuity and determination, and time,

Energy is required to drive the upward half of the cycle, and :
in a world in which the oil supply is winding down, cncrgy is a
particularly crucial factor, Alternative sources of encrgy include
coal, tides, wind, running water, earth's internal heat, nuclear
fission, and the sun- again given human ingenuity and determination.,
Time? We must usc as little of that as possible . The upward half
of the cycle must take no longer than the downward half or we won't
be able to keep up. This means we must not only speed depollution
as much as we can, but we must lhold back on pollution.find out ways
of decreasing pollution without breaking our technology, and that
can be done-given human ingenuity and determination.
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This group can also be subdivided .We follow Halliday and Hasan
in the three main divisidons, but not in the subdivisions.:

Additive These markers are used to introduce further facts
or ideas that are seen by the writer as adding to or
reinforcing those already dealt with.
The basic marker in this group is and. Others have
more specific functions:
Adducing (and emphasizing) further evidence: moreover,
furthermore, etc.
De- emphasizing a further point: incidentally, in

passing,ctc,
Comparing a further with a previous point: likecwisc

similarlys etc.

Adversative These markers introduce information that the writer
gsces as contrary to what is expected or hoped or
to what has been said. The basic marker may bec seen
as but, though it does not cover the sense of all
the subgroups :
Denying expectation: yet, though, however, ncverthe-
less,ctec.
Admitting the unexpected: actuall s a8 o matter of
fact. '
Correcting from expected to unexpected: instead,
on the contrary, rather, etc.
Contrasting: on the other hand, at the same time, ctc.
Dismissing? in any case, anyhow, at all events, either
way,etc.
These markers indicate relationships of cause, effect,

B " result intention; and of condition. These relation-

o ships may be (a) between external facts or (b) between
parts of the writer8s argument; in the second cas e
the marker will be used in meta~statement, for =x
example;

(a) She felt extremely tired. For this reason, she
did not leave her room.

(b) This matter is extremely complex. For this reason,
we shall not go into it further at this point,

Causal

The group can be subdivided like this:
General: so,hence,thercfore,for, thus,consequently,ete,
Reason : for this reason, on accountof this, it follows,
because,etc,
Result: as a result, arising from this, soss.sthat,etc,
Purpose: with this in mind, to this end, in order to,
so that, etc,
Condition: In that case, that being so, in these
circustances, if, unless otherwise, ctc,
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