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Abstract 

The main purpose of the study was to investigate opportunities that promoted 
the use of Shinashigna as medium of instruction and challenges that were 
faced in the course of its implementation in some s elected primary schools of 
Mete/eel Zone. To this end, a descriptive survey method was employed to collect 
and analysis data. Based on the nature of respondents, sampling was carried 
out through random, availability and purposive sampling techniques. Thus, five 
sample schools were selected from Bullen, Dibati, Wombera and Dangur 
Woredas . The subjects of the study were 25 teachers, 60 parents, 60 experts, 
100 s tudents and 26 administrators. The data was collected through 
questionnaire, interview (structured and unstructured) and observation 
checklists. The result shows, there is positive attitude of some community and 
politicians to use Shinashigna as medium. Enthusiastic feelings of some 
Shinasha intellectuals, positive support of the local politicians, constitutional 
rights, language policy and experience observed from other local languages 
were some of the opportunities that have promoted the use of Shinashigna as 
MOl. The study also identified some achievements in relative increase in 
students enrollment, decrease dropout rate and repetition rates . Besides, this 
research result also indicates, those most likely improved students self- esteem, 
self-expression and motivated class room communication were some of the 
promoting factors. On the other hand, scarce instructional materials, insufficient 
time span given for training of teachers, insufficient participation of teacher in 
planning, selection, preparation and evaluation of instructional materials and 
lack of awareness of community to the language of instruction were challenges 
of the program .Moreover, lack of general and supplementary materials, 
continuous follow up, assessment ,evaluation, weak academic institutions and 
centralization of decision making were also the critical problems . Finally, lack 
of need assessment and policy reach were the most important problem. The 
finding concluded that there is lack of need assessment, instructional 
materials, reference materials, participation of community in d ecision making, 
in-service and pre services professional training in the language. Moreover, 
there is imbalance between book supply and demand . Further the finding 
concluded that the language is used for limited purpose, centralization of 
decision making and dialectical difference exists among woredas. The 
Recommendations suggest that the regional, zonal and local woreda 
administrators should carry out need assessments and complete the necessary 
preparations before the implementation of the program .Besides, they should 
arrange in service and pre service programs to develop teachers' training, 
create awareness and participate stakeholders in d ecision making processes. 
Finally, I would argue, all interested development agencies both local and 
intemational should assist the region financially and technically to the 
achievement of the goal. 

VI 



CHAPTER ONE 

Introduction 

This chapter deals with primarily the back ground of the study, 

statements of the problem, significance of the study, delimitation of the 

study, limitations of the study, general and specific objectives of the 

study, basic questions of the study.Besides, it deals with definition of the 

key terms .Fina lly, it highlights the organization of the study. 

1.1 Background of the Study 

Pupil' s active learning and teaching process and appropriate edu cational 

system are closely related in nature in the process of actively developing 

the potential capacity of the students. This educational process is more 

active when done with the use of mother-tongue as medium of 

instruction than unfamiliar medium of instruction. Scholar, Copper 

(1997) believe that the use of mother tongue as a medium of instruction 

is at the heart of education its mission is to enable the learners to 

develop all their potentials to the full and to realize their creative 

capacities. The role of mother tongue in educational process is 

important. This observation is true because the effectiveness of the 

learning process IS dependent on the existence of effective 

communication between teacher and learners. Emenanjo (1990) explains 

that effective communication between the teacher and learners take 

place when the a ppropriate language is used as medium of instruction. 

In Ethiopia the New Education and Training Policy formulated in 1994 

recognized that primary school curriculum programs must be related to 

the actual local condition and anticipate th e needs of the learners. The 

vast changes in the schooling since then necessitated parallel changes in 

education both in terms of curriculum, medium of instruction and 

method of instruction. 



These a ll changes have occurred becau se of the dissatisfaction with the 

previously existing edu cationa l system characterized by high students 

dropout rate, low enrollment rate, gender disparity a nd unequal 

distribution of sch ools between urban and rura l (Tesh ome, 2002). This 

has led to a shift in educational philosophy from teacher centered to 

student centered . Thus, among the key issues that n eed to be addressed 

to realize th e achievement of national educational goals and targets with 

rega rd to primary education the draft program of operation MOE (2001) 

has given strategic priority to the introduction of local la ngu age a s a 

medium of instruction to facilitate children 's learning, curriculum 

development, to promote the development of foreign specific text books, 

teacher guide a nd ins tructional materia l using regional or local 

languages. 

The advantage for the child is an individual ease, speed of expression, 

greater self-esteem, greater freedom of thought, greater crea tivi ty, firm 

grasp and longer retention of the subject mater (Robin and Junn cited in 

Mulluneh , 2001). Based on the~e benefits Benishangul Gumz Educa tion 

Bureau has introdu ced a ll the a ttributes of the New Education and 

Tra ining Policy endorsed mother tongue education (Shinashigna) as 

medium of instruction in some selected primary schools of Metekel Zone. 

Therefore, change in medium of instruction from Amha ric to Shinashigna 

is as socia ted with specific changes and adoption of the curriculum 

materia ls, text book translation and teacher training in mother tongue. 

However , providing Shinashigna as a subject and medium has advantage 

from pedagogical and psych ological point of view. Thus, linking the issue 

of medium of instruction a nd curriculum resources with the mother 

ton gue concerns is relevant in language policy becau se the problem of 

meeting the bas ic needs of the native learners revolves around the nature 

and the pattern of interaction between the child and his/ her 

en vironmen t. Therefore, th e medium of instruction for the pupils living in 
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their language en vironment is preferable to be mother -tongue and the 

teacher who teach them should also be from those who speak their 

native la nguage or tongue. This is because students understand their 

own language best and to start their school life with it can narrow down 

the gap between home and the school. From this point of view, it seems 

that the New Education and Training Policy of Ethiopia decla red that use 

of local la nguage including Shinashigna for primary school education be 

promoted. 

The region has three zones and of which Metekel Zone was taken for its 

implem entation of Shinashigna as medium of instruction . According to 

the Annual Education Abstract of Benishangul Gumz (2007 / 8) Metekele 

Zone has 105 primary schools out of which five primary schools were 

selec ted for the imple mentation of Shinashigna as medium of instruction 

while the remain ing schools use Gumzigna and Amharic as medium. The 

reason for this was that because of the dominate popula tion of the 

Shinasha, easy and accessibility to supervision (Supervision Report, 

2001). With regard to teach ers certainly, the promotion of the use of 

mother ton gu e calls for qualified teachers who a re capable enough to 

teach through the langu age . To meet these requirem ents, tra ining of 

teachers is pedagogically necessary. Because teaching through mother 

tongue is not s imple task. Instead , it is an expression of active mind 

constantly. Thus, the cha n ges made 111 th e education policy on the 

language of instruction particularly the u se of local language or 

n ationality la ngu ages as a langu age of instruction (LOI) in primary 

schools is one of the fundamental changes or reform that was introduced 

as the result of the New Education and Tra ining Policy (NETP, 1994:23-

24). This is the ce ntral concerns of the study and researcher. 
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1.2 Statement of the Problem 

In the discu ssion of proceeding parts of this paper, the New Education 

and Training Policy of the Federa l Dem ocra tic Republic of Ethiopia (1994) 

declares th at the right of nations a nd nationa lities to use their mother 

tongue or n a tionality la nguages as la nguage of ins truction in the primary 

schools. In connection with this, Elisabeth (1 999:3) a rgu ed that "Ethiopia 

h as recognized the cha llenges of multi- cultura l education policies in 

1991. In exemplary way to other education policies; it has opened the 

way for a ll la n guages to be used in educa tion. " The constitution of the 

Federal Democratic Republic of Ethiopia (FORE) a lso provides the same 

truth in Article 5 and 39 as fo llows. 

"All Ethiopia n La nguages s ha ll enjoy equal s tate recognition ." 

"Every nations, na tionalities and people in Ethiopia has the r ight to 

speak, to write, to develop its own language, to express, to develop, 

promote its cul ture and preserve its history. " 

Thus, Benishangu l Gumz EducaLion Bureau and Shinasha people being 

beneficia ries o f such a n opportunity is embarked on the u se of mother 

tongue as medium of instruction in some selected primary schools of 

Metekele where the Shinasha people are dominate Ethnic group in the 

regIOn. 

To realize the constitutional a n d policy right, the region give atten tion to 

mother tongu e education (Shinashigna) to be a medium of instruction in 

some selected primary school. Hence, accord ing to Supervision Report 

(200 1 ),the researc h er unde rs tood tha t the new medium of instruction 

often faced problem of resistance from the beneficiaries a nd community 

due to lack of awareness regarding the advantage of mother tongue 

education (Shinashigna),shortage of appropriately trained teach ers in 

Shina shign a , lack of instructional materia ls in the langu age especia lly 

text books, lack of general and supplementary reading materials, lack of 
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need assessment and research coordination, negative attitudes of some 

peoples towards their own la nguage, giving priority to personal interest 

than public interest, lack and weak capacity of linguistic training and 

studying institutions III the regIOn, centra lization of resource 

management a nd control , lack of coordinated effort from bottom to top 

level and centralization of decision making were the most important 

problems . Therefore, it is researcher's belief to conduct a s tudy on the 

topic Opportunities a nd Challenges of using Shinashigna as medium of 

instruction in some selected schools of Meteke l zone. Here, the focus was 

on class room pedagogy to examin e the strength and weak sides a nd to 

forward constructive recommendations. 

Moreover, there we re a lso some informal complain from some people by 

saying that Shinashigna is not the need of the community of the 

Shinasha to be used for instructional purposes but it is imposed by the 

politicians of that region. Hence, the researcher is interested to 

investiga te what happened in reali ty? And absence of research on this 

specific issue was a lso the motives th at intcrested the researcher. 

Besides , Shinashigna did not had as such developed li terature and 

written grammar for longer periods regarding mother-tongue education. 

The other reason was that the researcher has knowledge from his past 

experience as m ember o f the community in 1999 E.C when the 

Shina shigna was expected to be m edium of instruction in the primary 

schools. In this period, the re was awaren ess problem to the change or 

policy to be introduced that cha llenged the implem entation difficult III 

some specific localities in 2000 a t pilot testing Phase (Supervision Report 

2001). And elimination of the officia l la nguage (Amharic) tota lly to those 

students taught in Shinashigna medium that crea ted h a tred a mong 

students to learn in their own la n guage . This was the issu e that made 

the researche r to carry out the research. In gen eral , the researcher is 

interested in investigatin g opportunities; which favored the program and 
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the problems; which ch a llenged the program m due course of the 

implementatio n of Shin ashigna as MOl. 

1.2.1 Objectives of the Study 

Both genera l a nd specific objectives of the study were formu lated and 

basic research questions were prepared as follows 

1.3. 1.1 General Objectives of the Study 

• To know the opportunities which caused the use of 

Shinashigna as medium of ins truction in schools 

• To study the challenges that h ad been confronted m usmg 

Shinashigna as medium of instruction in schools 

1 .2.1.2 Specific Objectives of the Study 

• To identify encouraging opportunities that promote th e use of 

Shinash ign a a s medium of instruction 

• To identify whether or not need assessment was done for usmg 

mothe r ton gue (Shinashigna) as medium of instruction 

• To explain th e extent of awareness and community participation in 

decision m a king processes and to select in s tructional la nguages 

• To elu c idate the degree of attempts made to improve and develop 

as m edium of instruction 

• To identify whether t raining was organized in order to develop 

teache rs' instructional language competence in Shinashigna 

• To elabo rate whether or not instructiona l materia ls (both main a nd 

supplem en tary) were prepared and distributed adequately and 

timely 

• To discover the extent to which teach ers participated in the 

prepa ration , translation a nd edition of instructional materia ls 

• To expla in extent of communication conditions between teachers 

a nd s tudents in the in structiona l language 

6 



• To explain teachers, students, parents and educational experts 

attitudes towards Shinashigna medium of instruction 

• To identify the degree of professional support provided by training 

institutions 

1.2.2. Basic Research Questions 

Thus, to meet the above mentioned objectives of the study the researcher 

raised the following two basic research questions 

I) What were the opportunities that contributed to the promotion of 

Shinashigna as medium of instruction in schools? 

• Do community members of the Shinasha people need to use 

Shinashigna as medium of instruction? 

• Is there conducive political and constitutional atmosphere? 

• What human and material resources were used as input to 

start the program or introduce the policy? 

• What achievements were registered as the result of the use 

of Shinashigna as medium of instruction? 

2) What were the challenges faced in using Shinahigna as medium of 

instruction in the schools? 

• How were the training conditions of teachers m the 

instruction a l language? 

• What did looks like the supply and distribution of 

instructional materials in Shinashigna? 

• Who select the instructional language and scripts for 

medium of instruction? 

• Did teachers partici pa te In planning, developing, 

preparation, monitoring and evaluation of the instructional 

materials? 

• How did the attitude of the community towards the use of 

Shinashigna as medium of instruction? 

7 



• Is there adequate financial package from the government to 

run and cover the whole expense of the policy introduced? 

• Is the community aware of and oriented about the language 

pol icy and about its psychological, pedagogical, political and 

sociological be nefits of mother tongue education? 

• How did the capacity of train ing institutions? 

1.3. Significance of the Study 

This research study may have the following significances 

• This study may provide regional, zona l and Woreda education 

officials, planners, mangers, policy makers and teachers with 

valuable information on the actual practice of shinashigna as 

m edium of instruction and identify commonly occurring practical 

problems. Thi s may help them take timely corrective m easures to 

m ake the program fruitful. 

• This study is believed to widen the frontier of knowledge by 

supplementing the already existing literature in the area of mother 

tongue instruction in genera l and Shinashigna in particular. 

• As Shinashigna instruction has yet not studied, this work may 

serve as a spring board for any other researchers who want to 

under take further study in the area. 

• The study may come up with feasible alternative solutions for the 

problems in the implementation of Shinashigna as m edium and 

may be valuable inputs for future practice of mother tongue 

education. 

1.4 Delimitation of the Study 

In Metekel Zone, there where seven Woredas. They were Bullen, 

Wombera, Dibati, Mandura , Dangur, Gubba and Pawi special Woreda .Of 

all these Woredas the study was delimitated to four Woredas. They are 

Bullen, Dangur, Wombera and Dibati which were selected due to the 

dominant population of Shinasha people and convenience to easy 
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supervision (Implementation strategy, 2001). The research er res tricted to 

the followin g five primary schools . Bullen Millennium primary school, 

Eganebo a nd Ekonti Primary schools in Bullen Woreda, Minjo Primary 

school in Wombera Woreda, Zeghi Primary School in Dibati Woreda and 

Dangur Primal-y school in Dan gur Woreda because of the reason that 

they were the only school available and affected by Shinashigna as 

Medium of Instruction/MO l. In approach, the study was pedagogical 

rather than linguistic in its nature. 

1.5 Limitations of the S tudy 

This s tudy would h ave the following limitation s . Fem a le pa rent 

responden ts were not interested to participate in these activities. I 

suppose, this may be due to the influence of backwa rd traditiona l culture 

that forced females to be confined a long the home environment. This may 

hinder to reach at accurate conclusions. Classroom observation would be 

made for minimum period. In tha t the researcher could not get sufficient 

time to study more and get de ta iled information about ins tructional 

process in Shinashigna . So it was di fficult to a rrive at precise conclusion 

accordingly except ind icating the general trend. The researcher faced the 

problem of literature on Shinashigna medium of instruc tion. The 

research er feels that had it been possible to access the literature, it 

would have been possible Lo do m ore a nd com e up with better work 

.Hence; the researcher believes that , the problem contributed to the 

limitation of the study . Attempts were made to overcome this limitation 

by making the use of unpublis hed documents form regional Education 

Bureau. Apart from th is, the researcher widely adopted various 

literatures with world wide experiences in mother tongue education. 

Finally, some education officials and adminis trators were no t willing to 

give genuine informa tion on the issue and even their information was 

not as such important to my s tudy especially in Bullen Woreda to 

provide appropriate concl usions. 
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1.6 Operational Definitions of terms 

Base Language: is suggested for multilingua l settings where children 

grow u p with m ore tha n one language and whe re two 

or more la nguages are equa lly strong (Elisa beth 

1999:25) . 

Challenges: Refe rs to condition that would confront during the 

implemen tation process of Shinashigna as medium of 

instruction 

First Language: is a pedagogica l term used in the literature on la nguage 

learning; meaning the first language learned by a child 

in growing up in a natural way ; not in school settings 

(Elisabeth 1999:25). 

Indigenous and native Language: te rms that is used in specific a reas 

by thc people born or originating in the country 

(Eli sabeth 1999:25). 

Interriational language: is a language s poken in several countries; often 

spread by colonia l powers (Fisseha, 2006). 

Language o f wider c ommunication (LWC): is a language used beyond 

its indige nous territory, m any people learning it as a 

second language to commun icate beyond their own 

language group (Eli sabeth, 1999:25). 

Local Language: is a language spoken in specific territory usually In 

res trict a rea (Elisabe th, 1999:25) 

Majority language: is th e langu age spoken by a majority of citizens very 

often ide ntical wi th the la n gu age of the group in 

power. Sometimes u sed for the language of power even 

if its s peakers are n ot a demogra phic majority 

(Fisseha , 2006) 
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Medium of Instruct ion : IS the language in which education is 

con duc ted in schools, is the means by which skills and 

knowledge are transferred and is the medium through 

whi ch the production and reproduction of knowledge 

is m ade (Fisseha, 2006) 

Minority Language: l~crers to the non-mainstream language and 

ind icaLing a language with few s peakers or a language 

cons ide red less important (Fisseha, 2006). 

Mother Tongue: is th e la ngu age of initial socialization used in the family 

and community before a child enters to school 

(Eli sabcLh , 1999:25-26) . 

National Language: is th e la nguage used nationwide, chosen by the 

govern mcnt fo r a certain official functioning (Elisabeth, 

1999 :27) . 

Official Language: is a lan guage a pproved by the government as 

langu age of communication 111 Administration 

(E lisQbe Lh, 1999 :27). 

Opportunities: refns 10 promises or conditions that would promote 

th e u se of mother tongue (Shinashigna ) education as 

m ed ium of instruction. 

Shinasha: One Eth n ic grou ps and Nationalities of Ethiopia 111 

Ben ishangul Gumz Regional state having their on 

hisLory, c ultu re, Lradition, bel ief, custom and practices 

which makes them un ique from the other Ethnicities 

in MCLe kele Zone (Tsegaw, 2006:4). 

Shinashigna : I S one or the Osmotic la nguage families spoken a long the 

nOrLhcm-wes Lern part of Ethiopia north of Abay River 

111 13enishan gul Gumz Regional state which IS 

dom i n;mLly s poken in Metekele zone (Tsegaw, 2006:4). 

Vernacular Language : Language spoken in some restricted areas 

([;l isabcLh,1 999 :27). 
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1. 7. Organization of the Study 

This thesis have five c hap Lers, each chapters would h ave its own sub­

topics. Chapter one clea ls with the background, statem en ts of the 

problem, objectives of the stucly , s ignificance of the study, basic research 

questions, de limitatio n 0 [' the study, limitation of the study, the 

operationa l definition s 01' Lh e key te rms and the organization of the 

study. 

Chapter two d iscusses rev lcw of related literature , Here, concept of 

mother tongue educ8 t io n <ln d argum ents of scholars in relation to the 

use of moth er tongue ,I S :l medium of in struction and the significan ce of 

language of instruction; that is, the opportunities and ch a llenges from 

the view point of pros :l ncl cons would be treated. The experiences of the 

Ethiopia education a nd lr:l illi ng pol icy were reviewed, 

Chapter three deals t he I<esemch me thodology and procedures of the 

study. Chaptf!r four a n:ll\'sis nnd di scuses the research findings. The last 

chapter would be rlccli cntcd to summary, cO!1clusions and 

recommendations of the study . 
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CHAPTER TWO 

Review of Related Literature 

This part of the paper reviews about what is a lready known regarding the 

u se of m other tongue education . The concept of moth er tongue 

education , diffe rent a rgumen t on moth er tongue education , adva ntages 

and disadva ntages of mother tongue education. Besides, attitudes of 

teachers, parents a nd community towards mother tongue education were 

discussed. Moreover, Ethiopian past experien ce were ma inly presented to 

support the m ajor findings of th e study. 

2.1 Mother-Tongue Education/ Instruction/ 

Pupil's mother tongue is the la nguage used by the community to which 

sh e or h e belongs; provided th a t , he or sh e has a lready acquired that 

la nguage. Since the mother -tongue is the language in which the pupil is 

most adapted, which can best express himself, a nd the one h e or she can 

best understand; it follows that, it is the langu age in which learning can 

best take place. It is a universally acknowledged pedagogical principle 

that instruction should preferably be provided in the pupil's mother 

tongue (Mitofa nova a nd Desherieva cited in Fisseha, 1994:167- 168). 

As the above author explained, the reasons behind using the mother 

tongue in instruction "it is natura lly quicker a nd easier to use th e mother 

tongue to relate written symbols, to know sounds a nd concept's than to 

use those of unknown or foreign language ." Schola r Hobben J 

(1 994:182) stressed that mother tongue education has been promoted for 

ma ny reasons: pedagogical, psychological and political as a means of 

empowering min ority ethnic groups in many parts of the world . 

There are four fundamenta l roots from which the quest for education 

through a mother-tongue (MT) is generated. The initial one IS 

ma intaining the sustainabili ty of the linguistic ecology according to 

which a loss of any one of languages in the world is seen as minimizing 
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the world's cul tural and linguistic diversity. In this view of con ception, 

since a ll languages are sources of one or other knowledge they should be 

protected from the danger of extinction. Second, the issue of Human 

Rights system according to which linguistic Rights are considered as 

major parts of human right has a lso a great value in this regard. In terms 

of this fact, a ll human beings seek or deserve their rights of using the 

language that they prefer for their day to day communications (Hob ben J 

1994: 182) 

The third one lies up in the relationship between language and identity. 

This refers to the function of language as a symbol of identity. As a whole 

the mother tongue is an ancestor for a nd a closely inter woven language 

with the language, culture and tradition of community that affirms the 

identity, self image, self confidence, and sense of independence of an 

individual. The best but the major source from which mother-tongue 

education derives IS the pedagogical and psychological or 

psycholinguistic role by which the education and thought of a child is 

influen ced or determined. In other worlds , since a mother tongue is the 

language that the child know best, empirical and research findings 

confirm that children (Human beings in general) do best in their mother­

tongue and consequently is a case in point to be the roo t for studying 

mother-tongue education (MOE, 1994, and, Mazba and Nethepe, 1979 : 

161- 164). 

Based on the aforementioned assertions for the quest of a mother tongue 

various researches have been carried out on its role on education, such 

research findings have established that the use of a mother- tongue as a 

language of instruction during one's years of schooling results in not only 

an improved acquisition of knowledge by the pupils but also a profitable 

application of the knowledge acquired to the local science. Moreover, a 

mother-tongue as language of instruction has been found to be effective 

in helping the pupil with a better acquisition of a second langu age . That 
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is why several attempts have been made to implement various language 

policies in multi-language nations elsewhere in the world since the 

profound 1953, UNESCO declaration that has endorsed the principle 

that the best language of instruction is the mother tongue of the learner 

in (Fafunwa, et. al. 1989: 4_12 and Mbamba, 1982 :162). Nevertheless, 

because of the fact that, there is nothing safe of critics in this world, the 

use of mother-tongue as a la nguage of instruction has been debating 

issues since its inception. That is, even if most educators support and 

acknowledge the importance of educational instruction in a vernacular 

(at least in the early years of primary education) there are still many who 

oppose it. 

2.2. Arguments for Using Mother-tongue Education 

Despite the fact that, a child is to be led towards a better and happier 

future; now days the burden of language minority children in schooling 

is being felt higher and higher which in turn is calling for a quick 

response. This is because of the fact that students whose mother tongue 

is different from the school's instructional language are stiffening from 

burdens of additional task unlike those of the children who use their 

mother-tongue in school s. In other words, in addition to accomplishing 

tasks which linguistically prestigious children accomplish; such children 

are expected to acquire and use second lan guage as LOIs (Beykont, 

1997: 263-264). UNESCO, from the beginning strongly encourages and 

favors the use of mother-tongue as a language of instruction (LOIs) 

presents the following argument as of 1953 as cited in (Berahanu, 2006). 

It is axiomatic that the best medium for teaching a child is his / her 

mother-tongue Psychologically, it is the system of meaningful s igns that 

is his mind works automatica lly for expression and understanding. 

Sociologically, it is a means of identification among the members of the 

community to which he / she belongs. Educationally, he / she learns more 

quickly through it than through an unfamiliar linguistic medium. 
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Similarly, many scholars in literature a rgues that the first twelve years 

are the most basic times in a child life during which a child requires both 

physical and intellectual care a nd guidance for its attitudinal and 

attitudinal development. They stated the value of mother-tongue 

education as:-

If the child is to be encouraged from the start point to develop curiosity, 

manipulative ability, spontaneous flexibility, initiative, industry, manual 

dexterity, m echanical comprehension , a nd the corporation of hand and 

eye, hel she should acquire these s kills, and attitudes through th e 

mother-tongue as th e mcdium of edu cation which after all is the most 

natura l way to learning. 

Moreover, based on the recommenda tion of the UNESCO 1953, as quoted 

in the above statements; mentions that the provision of edu cation 

through mother-tongue instruction or education should not be limited to 

the early years of schooling. The recom mendation noted that, with the 

exception of the few cascs, edu cational instruction using the mother -

tongue should go as high er as poss ible in the la dders of education. That 

is because a ra pid tran slatio n to classes taught only in the students 

second lan guage docs not allow for satisfactory developments of the 

students linguistic a nd cognitive ability. 

2.2.1 Pedagogical Advan tages 

When we say peda gogica l advantages it implies that the use of the 

mother- tongue as a la n gu age of in struction simplifies the class room 

communication for a child to easily understand and group idea which 

otherwise could be dirricult to learn. Thus, using a mother-tongue as a 

language of instruction enables to ease in expression and subject matter 

grasp as well as in rete nti on a nd speed or facilitate in teaching process. 

Va rious research findin gs (for instance Mazaba and Nthepe, 1979; 161-

164 Hobben 1994; 181-1 83 a nd Cummin , 2000) therefore , highly 
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advocate the use of mother-tongu e in educational instruction particularly 

in primary school years. 

2.2.2. Psychological Advantages 

Since language has an inherent value, mother-tongue is identified to be a 

medicine to avoid the frustration and internal disturbance of the child 

while n ewly joining a sch ool life . It does so because it softens the 

children's tra nsfer to a new environment from home to school. Such 

security of a child in turn avoids its resentment of the self, th e teachers, 

and the school as a whole . In addition, if a child is thought in his / her 

mother-tongue it will develop confidence and a sense of pride because it 

can understand its language like other prestigious la nguages, has a 

power of making the child a worthy member of the community. This 

feeling is further strengthened when the child's contributions to 

development of its society a re increased and its integration with the 

community with whom it lives together in common further (Rubanza, 

1999: 286-287). 

Using unfamilia r language to spea k , read writes and listen as language of 

instruction put the child in a p sychological disadvantage. The problem 

encountered can be reflected by the lack of self expression a nd slow 

communicative ability that result in misundersta nding and confusions. 

All these summed together bring a bout fru stration and tension among 

learners that gradually d rives a wedge between the school a nd the child 

and ultimately ends with a failure . That is caring out an education 

through the children 's non- mother-tongue or la nguage creates on the 

child a feeling of psychic shock (Abuja, 1979: 157-160) . 

On the other h a nd (Hobben , 1994:181) argues that, using mother tongue 

as language of instruction ena bles children to easily feel and understand 

the socio-cultural values of the community to which it belongs. This is 

because there is no any other language beyond the mother-tongue that 
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can symbolize the cul tura l values of a specific language group. This 

ineludes all the traditiona l a nd historical make-ups and backgrounds of 

its society on which it gradua lly creates self confidence and national 

pride at large. And the ma intena nce of one's socio- cultural values is 

hardly possible with ou t the ma intenance of its culture and language 

unless the mother-tongue is implemented to be language of instruction 

in the early years of schoolin g. Therefore , the possibility of maintaining 

the language and there by the culture of the society and creating the 

citizens confident of themselves, se lf -reliant, resourceful, and responsive 

for both personal and nationa l iden tity a nd pride would be not only weak 

but endangered too. Education throu gh a foreign language may result in 

the creation of opportunist c itize ns who are most selfish and prioritize 

private benefits at the expense of na tiona l benefits (Hobben, 1994: 181). 

2.2.3 Political Advantages 

The psychological adva n ta ges gain ed from the use of mother-tongue as 

language of instructio n is the corner stone for the achievement of 

political benefits for citizens as a dua l purpose of using the vernacular as 

a language of instructi on Tha t is to mean, the self-confidence and the 

subsequent n a tiona l pri de ga in ed by using mother-tongue as medium of 

instruction generates an empowerment of ethnic minority groups which 

be self is an implication of a political benefit for the minority. And this 

benefits of minority is lea rn t the benefi ts as well as integrity and security 

of a nation that im pl ies the presence of democratic culture and 

governance. Above all, th e introduction of a mother tongue as language 

of instruction in the lxilllary schools is the major step in putting the 

basic human rights in lo pmc tice (H obben , 1994- 182). 

Pupil 's thought throu gh a ),lll guage which is a lien in most of the time feel 

dissatisfaction and d isfr'<Jnc h ised with diminishing intensity of their 

commitment to their nati on ,, ) s tate. Accordingly, the context of reflecting 

both the cultural iden ti lies of its varying ethnic groups and its efforts to 
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meet their needs and interests are two key roots for a nation state to 

achieve legitimacy among a significant proportion of its population. This 

is using mother tongue as a language of instruction does have its own 

implication on the socio-economic and political roles of the minorities in 

their own country. As such, the school system has a key role to play in 

cultivating a national spirit and an important role in the political stability 

of the nation . 

2.3. Arguments against Mother-tongue Education 

Despite its wide support as discussed above, other educators have 

opposed the use of a mother-tongue as language of instruction. 

Accordingly, to this group, the introduction of a mother tongue as 

language of instruction in education has its own political, economic, 

educational, linguistic, socio-cultural and practicability obstacle that it 

brings about in the teaching-learning activity. Among these, the most 

common ones are briefly discussed below. 

2.3.1. Economic Challenges 

The economic strength of a nation and its provIs1On of education are 

directly related (Psacoaroepuloes and Wood hall, 1985: 1-10). This is 

because the stronger a nation in its economy, the higher the possibility of 

providing trained personnel, text books, various teaching materials and 

other many requirements. Opponents of using a mother tongue for a 

language instruction however argue in this respect that if a nation is 

linguistically highly diversified but economically not capable to fulfill all 

the necessary inputs required for implementation of a mother-tongue as 

language of instruction a devastating problem may be created; although 

using a mother tongue is principally advantageous. Even there are many 

who considered expenditures for mother tongue education as waste of 

scarce resources. The economic issue is the basic factor that sometimes 

creates reluctance on the implementation of the mother- tongue as a 
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language of instruction among the proponents let alone among those of 

the opponents (Mazaba, 1979: 165). 

2.3.2. Pedagogical Challenges 

One of the problems which opponents of mother-tongue Education raise 

is the inadequacy or inefficiency of vernaculars to use as medium of 

instruction. According to Lepage (1964: 48) 

The child learns more quickly through the mother tongue than 
unfamiliar language is wrong. Because there is no satisfactory 
teaching materials a nd su pplementary reading materials or 
books available in so many vernaculars. Other than this, the 
most important factor which determines how quickly a child 
learns is not the language factor but the attitudes of his parents, 
peers and teachers or group towards the language use. 

Thus , this argument implies that the shortage of instructional materials, 

attitudes, parents, teachers a nd peers attitudes would have impact on 

the Childs language interest and lea rning ability either by hindering or 

by promoting it. 

In connection with the pedagogical problem of mother -tongue education 

Fasold (1984:294) and Fishman (1 968:692) in their discussion about the 

use of vernaculars languages in education have identified some of the 

following pedagogical problems regarding the use of mother-tongue as 

medium of instruction: The first one is that "in some la nguage, it may 

have no grammar or alphabet". This may create difficulty in 

standardizing the language of instruction. The second problem suggested 

was that, "the child a lready known his mother tongue". Therefore, there 

is no need for the school to teach it to him / her. The third one is , the use 

of the mother tongue will prevent acquisition of the second language. 

"Some people claim that it is impossible for children to acquire a good 

use of the second language unless the school accepts the second 

language as medium of instruction from the very beginning". Another 

problem that suggested by the objections and are considered more 
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'" . .' seriously by the UNESCO's experts ; theil. any other suggested above are: 

the lack of text books and educational materials, the lack of general 

reading material, shortage. of trained t~achers and inadequacy of 

vocabulary. 

Difficulty in finding trained teachers in vernacular has become also 

another problem of affecting mother-tongue use a medium of instruction. 

Accordingly, Lepage (1964: 88) statement, "Education is the most 

important investment. For the future, good teachers are important than 

any other aspects of the system". Thus, the educational goals of any 

society can be successful if teachers are trained adequately and become 

competent. Furthermore, their commitment is highly indispensable for 

staff development. • 

. : . 

Elisabeth (199 9 :28) emphasizes the problem of the development of 

unwritten languages. Here, she argues that languages with an oral 

tradition are u sually not used extensively in schools . They have to be 

analysis and written system (orthography) has to be developed. However, 

fully standardized orthography can only be achieved in years of 

experience with written communication. Similarly, in the countries like 

ours which is recently embraced on the line of the use of the mother 

tongue as a medium of ins truction newly developed languages need to 

decide which script it wants to use, what material should be printed and 

in which script might be referen ced are 'problems in mother tongue 

educational practicing. 

2.3.3. Sociological and Political Challenges 

The introduction of mother tongue as medium of introduction also 

confronted cha llenges from different scholars for its social, cultural and 

political reasons. According to Fasold (1984:294) a nd Fishman 

(1968: 192) there were some critics who thought using vernacular 

languages would impede the national unity or integration. In connection 
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with this, they suggested that the use of vernaculars in the schools 

results heavy expenditure for the government of the respective nations. 

Because it is easier to govern a country where everyone speaks the same 

and homogenous languages. 

However, insisting on the national language as a universal educationa l 

medium would necessarily produce disunity. It a lso suggests that too 

strong insistence on the national language might cause some minorities 

to resent their nationa l government and refuse to accept national 

identify. Fasold (1984:294) the above argument indicates that 

imposition against mother- tongue education would relatively cause 

more problems against national unity. Meaning its implication is that 

mother tongue- Education would results the idea of disintegration and 

fragmentation which will be heavy toil of government of diverse la nguage 

society. 

2.4. Planning and Implementation of MT as a LOI 

In the education sector like in any other sector, planning refers to the 

creation of a future suitable environment by which the process of the 

educational activities functions and groups more effectively and 

efficiently to address the needs of the society . A good planning is the one 

that at least avoid ambiguity as far as possible, sets objectives clearly 

and precisely, designs or formulates rationally sound and practical goals 

as well as had achievable vis ion. When planning an educational activities 

therefore, initially the process be free from ideological influence and 

biased-ness so tha t it is not fall and rise with the fall of and rise of 

governments Yalokwu (2002: 109- 118).To this end, the planning process 

should be based on universally acceptable principles and rationales. 

Moreover, it should be flexible and adoptable according to the prevailing 

ideological, developmental, organizational and governan ce systems or 

conditions rather than being "rigid and mono ethnic formal that must be 

imposed uniformly on all s ituations" Coombs (1970: 14). The critical 
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element in the planning of education is the formulation of a policy. A 

policy although it an have competing conceptions and assumptions to 

defined it as clarification of overall objectives, decisions or guidelines of 

action in the future deriving enlightenments from the past policy 

planning or policy formulation on the other hand; is the primary activity 

in any planning process to which planners have to give priority before all 

the implementation and eva lua tion procedures are designed. Above all, 

be it a policy planning or any other planning; planning is a continuous 

process that indicates as who is going to done and where to arrive, with 

which best preferable route, etc Haddad (1995: 17 -19 and Coomb 

(1970:15). 

One of the fa ctors that ma ke language policy issues so sensitive and 

interesting to study is in fact to problematic to find a solution too, that 

is, it incorporate multi faceted uncertainties and consequences such as 

community resistance and ultimate failure and that is why to minimize 

and if possible to avoid uncertainties and consequent failures as different 

policy aUlhorities Coomb( 1970:30) and Haddad (1995: 24-30) 

recommend one or part of the following pre-emptive actions to be taken 

while language policies planning is carried out. 

First a policy should have goals and objectives that reflect the SOClQ­

economic, political, and technological environment of nation, a region or 

a specific organization (Depending on the level of the policy to be 

formulated). The success or failure of a policy to reflect the objective, 

socio-economic , politica l, 

realities of the society 

cul tural, demographical and technological 

implies the success or failures of its 

implementation a bility. Thus, policy formula tion requires among other 

things, the ana lysis of the his torical development and the consequent 

current situations a nd need s of the society ,the carrying capa city of the 

currently ava ila ble resources of the economic potentiality of the society 

or the nation, the rights of a ll the society both to participate in making 
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decisions and gain benefits from the technological viability of the country 

to implement it effectively and efficiently the demographic factors of the 

nation as well as the urban, rural and gender gaps in the education 

systems of that specific socie ties. 

Secondly, because of the various certainties or the dynamic nature of 

change and the unwarranted problems it may face a language policy has 

to be formulated dressing fl exible and adoptable behavior to suit better 

and suitable conditions that a rise newly and uncertainly. This, however, 

does not mean that language policy should be instable changing back 

and forth time and again on the conditions it is not also expected to be 

die-hard like that of the ten comma ndments of the Bible. 

Thirdly a language policy ha s to be precise as well as comprehensive and 

embracing that takes th e case of all citizens in to account. Cole (1997:48) 

states this case as "education is a meaningless process unless it is 

concerned with the struggles against all forms of tyranny, whether based 

on Ignorance, oppression, in equality or exploitation". In other sense, this 

IS to mean that langu age policies should avoid any kind of 

discrimination . Tha t is based on the e thnic , Race, social status, religion, 

color, etc of an individual or a society . 

The fourth and the othe r related factor IS that, as much as possible a 

language policy should be based on a sound philosophy of principles, 

facts, and truth. Therefore, formula ting a policy backed by research 

findings , empirical fac tors a nd relevant experiences that helps to be in 

line with this rationa l. Moreover, here , it should not be forgotten that the 

implementation of a la ngu age policy must be preceded by piloting and 

evaluating the feedbacks . Fifth, a s much as possible a policy should be 

stated clearly from both li nguistic rationality aspects. It should not leave 

the interpretation for oth ers beca u se unambiguous and non-focusing 
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policy can not only be u nders tood easily by everybody who reads and 

listens it but also should be implemented effectively a nd successfully. 

Indeed, s ince the 19 53 the UNESCO declaration on language of 

instruction the attention of countries for language-policy planning has 

shown dramatic changes . That is, an increa s ing number of nations have 

determined the educationa l policy to resolve around issues of the 

linguistic and socia l equ ity a nd jus tice of citizens. The social equity and 

justice of citizens is meant these citizens accessible to the dominant 

language may not be exclus ively powe rful over their own affairs and 

influentia l over others. Thi s is how policy planning of a la nguage of a 

instruction and operate in di scriminately so tha t the role of language to 

be a source of power a nd inequi table in the society is ceased McNab 

(1 989 : 21) and Corson (1 990 :22 1-223). 

In genera l, lan guage policy is a policy where designed and measures are 

taken to develop a s well as u se a langu age or languages as a means of 

communication and 111 la nguage instruction among the society. 

Particularly language policy gives a due consideration for the preparation 

of languages to provide a fa r bette r service as a la nguage of instruction 

as this is the common but critical problem in ma ny of the countries in 

the entire world . Moreover, the absence of providing the necessary 

attentions for language cases while designing an educational policy will 

h ave its own economic impli cations . That is the educational wastage that 

emanate from dropout a nd repetition in primary sch ools are very likely a 

consequence of problems co nnected with the language policy planning 

Mazaba and Nthepe (1 999 : 164- 165) and Bamgbose in Heugh, (1999; 

16 1) . The 1970s world education Bureau research report supports this 

fact by confirming that ; two of the fourteen factors for educational 

wastages connected with language of instruction which is mother -

tongue instruction. Th a t is why educators advise planning a language 

policy should be based on sou nd philosophy, the analysis of existing 



situation a nd evalu ating a nd selecting the best a lte rnatives a mong many. 

Rubin a nd Ternudd (in Mc Nab, 1989 :22) farther emphasized that 

language planning is characterized by the formula tion a nd evaluation of 

the a lternatives for solving the la nguage problems to fi nd the best or 

optimal and most efficient dec is ion. 

Moreover, language planning is cognizant of not only the duties of the 

linguistic aspec ts but the duti es of the social aspects of the la nguage too. 

Although some scholars like Ta u li (in Mc Nab, 1989 :22) a rgue that 

language planning is "the methodological activity of regulation and 

improving existing languages or creating n ew, common, regional, 

national, or internationa l language." Th e majority of the educato rs agree 

that language planning can never be carried out without giving not only 

due con sideration but a lso pre eminence for its social context. In other 

words, language p lann ing shou ld take into account all the habits, 

cultures , a ttitudes a nd valu es, likes and di s likes, loyalties, pre fere nces 

and all other psychological , sociological values of the stakeholders 

induding that of the planners and decision makers themselves. As such, 

according to Mc Nab (1989 :22-23) a nd Corson (1999 :224-226) language­

planning is a n activity that incorporates th e deve lopment of policy and 

corpus as well as the discriminat ion of norms- is formu lated not only 

from purely linguis tic or purely - a sociological point of view but from a ll 

other aspects of the language- policy pla nning as well. That is, in short 

"it is held to be the deliberate change or stabi lization of la ngu ages in 

order that th ey may easily be used for the functions they a re a llocated 

within th e language community McNab (1989:23). To sum, therefore, 

language planning in ed ucation is affected by various socio-political 

context factors that in clude a ttitudes , powe r and authority varia bles, 

ideology and other in tegral pa rts of the planning environmen t. 
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2 .5 . Selection of Language of Instruction (LOI) 

For multilin gu a l education to work a country undoubted ly needs to 

select a limited number of languages for educational instruc tion. This by 

itself requires the de term ination a nd development of the necessary 

languages, la nguage determination is decidin g or selecting a language 

either for communication, for educational instruction or for both and 

other purposes, if a ny where language development is the customizing 

and / o r m odifying/ modifi cation of the a lready se lec ted languages Fasold, 

(1 990;247-249) .S ince language determination is a n a pproac h of policy 

planning; the way that it should be formul ated is briefly explains earlier. 

Hence, therefore, the attention is on language deve lopment which 

Ferguson (in Fasold 1990:248) has categorized it to "G raphization , 

Standardization , a nd Mode rnization." 

Gra phization is espousal of the lexical and orthographical charac ters 

that includes writing, spe lli ng, capitalization, a nd the other process of 

langu age development that deals on the establishment of the correct 

wri ting system that includes th e selection of suitable a nd standard 

dialect s, the establ ishmen t of orthographic rules, a nd other such rules 

a nd la nguage norms . Thi s activity u ltimate ly makes the la ngu age a fu lly 

standardized and written la nguage like many other privileged languages 

with a s ta tu s of wider communication (LWC). 

Modernization is highly re lated to standard ization. It is a n all round 

empowerment or expans ion of the selected languages by adding new and 

desirable vocabularies e ither by creating new words , by coin aging or by 

borrowing from othe rs as well as im plementi ng it in the serv ice of 

d ifferent broadcastin g mass Medias and pub lications to be heard a nd 

read by the com munity. All these are in genera l activities to be carried 

out in the time gap between the determination and im plementation of the 

language as a language of instruction and all s hould necessarily 
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precedes the implementation process Fe rgu so n (in , Fasold 1990: 246-

263). 

All these ac tivities cost very-h igh -Huma n a nd non human resources. 

That is becau se the a vaila bili ty of the necessa ry trained ma npower and 

educational m a terial s is rela ted to the heavy cost of developing learning 

materials in mother-tongue cited earlier as one of the factors to be take n 

in to account while formula ting a la nguage policy . In short , this is meant 

tha t the benefi ts o f using the mother-tongu e as la ngu age of instru ction 

should as far as possible j ustify the cost. To e nd thi s, it s hou ld be noted 

th at it is ve ry u se ful to ta ke in to acco un t not only the dema nd for 

mother-tongu e for instructional purposes but a lso the cost inc lude for 

the developme nt of all the huma n and non -human-resources before a 

country gets in to the investment of mul ti-lingual or bilingual education 

Vawda (1 999: 557). 

Leaving this eco nomic factor aside, the instructiona l variables to be 

taken in to account when a choice of any indige nou s la ngu ages a s a 

la nguage of in s truction a re m ade to included lang'uage adequacy, 

availability of the text books a nd other rea ding supplementing materials 

a nd the availa bility of adequate ly trained teachers Fasold (1 999 : 250-

257) and Maza ba a nd Nthe pe (1 979: 105 ) s ta te this requirements as 

follows 

Is the langu age a s poken langu age, a transliterated 
language, a written la nguage? Is there available in this 
language general Meta linguistic mate rial (gramma rs, 
dictionaries, descript ion s, a nd or othe r teaching materia ls 
reading books, grammars , exerc ise books, a udio-visual or 
Aud io- lingu is tic ma te r ials). Are there teachers tra ined to 
teach thi s language (speaking is not enough)? 

As several litera tures suggests, policy- makers and planne rs need a lso to 

consider the attitudes of the society toward s that spea king la nguages 

wh ile decid ing on the choice of a langu age of instruc tion . How learners 

a nd their fam ilies a s we ll as teac hers a nd the e ntire community perceive 
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the status of their language determines the rej ection of or acceptance of 

its implem entation as a language of instruction. 

2.6. Implementation Barriers of MT as a LOI 

The determining factors for en suring a successful implementation of MT 

as a LO! a re setti ng objectives in planning a nd creating conductive 

e nvironments of implemen ta ti on . But although the provision of education 

for ch ildren in their MT is increasi ngly gaining the recogni tion of 

politicians a nd policy-makers; variables such as linguistic diversity, 

hi stor ical constra ints , attitudinal problems, soc io-cu ltural and political 

obstacles, econ omic constraints, technical a nd pedagogical problems, 

a nd oth er have prohibited its success in imple mentation Ouedraogo (in 

Bira hanu 2004). Above a ll , the in evitabi lity of attitud ina l problem s and a 

consequent res istance to change is foun d to be the m ajor and common 

ba rrier that is surfaced during the implementation of la nguage policies 

implementa tion like a ll aspects of innovations face too. 

2.7. Attitudinal Problems \ Constraints 

The effective imple men tation of a ch ange in curricu lum as well as a 

ch a nge in LO! highly depends on the attitudes of the e ntire communi ty 

ra n ging from the top government bod ies down to the pupils. Thus, before 

designing a nd imple me n t in g a n innovat ion suc h as the under di scussion ; 

the re are som e important variables to be ta ken into account carefully . 

These include need assessmen ts, designing vision a nd objectives, 

building capac ity to implement a nd others factors related to these. 

Attitude is therefore, one of a very c rucial problem in the implemen tation 

of a MT as a LO!. The problem is often surfaced through the negative 

attitudes tha t a ll or parts of th e stake holders s how toward s the use of 

their own language as a LO!. The sources of thi s attitude are too much 

a nd vary from socie ty to society. By and la rge the roots of the problems 

can be categorized in to two major grou ps; fo r economic advantage 
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because a LWC generates between income though a better a nd wider job 

opportunity (Hen ce secures better life) a nd secondly a strong in teres t to 

achieve advantages of social prestige . At least , both of these have a 

s lowing-down effect on the development of the local la nguages. For 

instance, during the colonial period, on th e one hand , m ost local 

languages lacked the co ncepts and vocabulary to communicate the very 

contents, tech nical and organ izational that underlay the re lative" 

superiori ty" of the colon ia l powers. On the o ther h a nd , as part of the 

colonizers' negative a ttitudes towards local cu ltures, the local la nguages 

were conside red as incapable of dea ling with such con ten ts. Th e 

colon ized people accep ted this negative attitude to their own la n gu ages 

a nd hence n ot on ly gave th e highest priority for learning a fore ign 

langu age but a lso fe lt prestigious whe n acquired a knowledge and skill of 

it Ouedraogo (2000: 24-26). 

By the way, all parents a nd communities wish the best life for the ir 

children. Thus, they a re highly concerned about access to high er 

educaLion , em ploymen t opportunities, or ge nera l SOCIO-econom lC 

advancem ent, and knowledge of high s tatus language; for example 

English or French as crucial fo r ach ieving these aspiration s for their 

children. Therefore, they wa nt to send their childre n where the LOI is a 

LWC. Politic ians the m selves who urge the case of a MT as a LOI in public 

relies a nd various mass Medias prefer and/ or send their chi ldren to learn 

in a LWC or may even send to Europe or the USA from the very 

beginning. Even the elites who not only a s ignifi can t role in the 

fo rmula tion and p lanni ng of la nguage policies and implementation 

stra tegies but a lso a re the fo refron t a dvocates of a MT to be a LOI send 

their children not to schools wh ere the LO! is a MT but to schools where 

the LO! is a LWC s u ch as English and Fre nch Mazaba a nd Nthepe (1979: 

168) Rwantabagu (1999: 199) and Lotherington (1999:215). 
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On the other hand it is not hidden from every body tha t community 

sens itivitie s around th e term MT in education a re very rea l and based up 

on pas t nega tive expenences which Ouedraogo (2000: 26) called 

"Prisone rs o f the pas t". Th e lan gu age o f th e colonia l powers ; for in s tance, 

was u su a lly given a highe r valu e th a n the loca l language in colonial 

Africa . Thi s conception has developed not from a simple reasoning but 

from the well -known fact that the coloni a l langu ages were the la nguage 

of the offi ces , shops, co mmerce, bus iness, indus try a nd poli tical life, in 

short the language s of powe r. Parents and s tud ents under such 

conditions resis t the imple menta tion of their MT as a LO I because they 

want to be competi t ive enough by having Engli s h a s a LO I jus t from the 

beginning of th eir children 's schooling. 

Moreover, there are questions about whether or not th e present is an 

a ppropriate time for launc hing a new la nguage policy initiative . The 

uncertainty no doubt rests upon the ma ss ive dispa rities in resource 

a va ilability a nd dis tribution a mong schools, the lac k o f readiness of 

educators a nd other con s tituents in the school system ; th e publishers 

and dis tributors o f lea rnin g s upport ma te rial s, a nd service providers of 

educa tion development progra m s . These problems a re not of su ch a 

nature that prac tical solutions cannot be devi sed and implemented as a 

result of the load of the cost. Thi s by itself is a source of community 

resi s tance against the introduc tion of the MT as a LO!. 

According to Fa sold (1 990: 294) th e other form of community resista nce 

aga ins t the introduction of th e MT a s a LOI is the one that u su a lly comes 

from the lac k o f a full understa nding a nd exploita tion of the 

psychological, educationa l a nd social ad van tage of bilingual education. 

Hen ce, becau se o f ignora nce , peo ple consider the u se of a MT in 

educational in s truction a s a useless ac tivity whose cos t of fa ilure is felt 

in a ll the economic, soc ia l, a nd political doma in s, which they a lso 

con s ide r it a s a n unn ecessary wastage of time a nd money . Th ey a lso 
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cons ider it as it is s imply teaching their children the MT language which 

they a lready know, without place for both the deve lopmen t of their 

la ngu age as well as the prov is ion of othe r subjects through the med ium 

of their MT. 

Thus , surprisingly Faso ld (1990: 295-296) a rgue s that most people 

oppose the in t roduction of their own language as LOis in the education 

of their childre n. This is because they think that the u se of their 

la ngu age in edu cation is an obsta cle in th eir child ren 's way of 

advancem en t whi ch can be ach ieved th rough a LWC; na tional or 

interna tiona l language. A socia -linguist, n a med Adegij a (1994:2), 

therefore, a rgu es as how local la ngu ages are empowered for a far better 

role 111 nat ional life by s ta tin g tha t "unless it (the attitudinal 

misconce ptions) is co nsc iou s ly reve rsed and provision made fo r the use 

of indigenous African languages in education a nd other areas of public 

communications, most of these langu ages will stagnate" . Th ere fore, wh ile 

th ere is ha rdly and empirical evidence it justify the in sistence on a LWC, 

the fe a rs expressed on the u se of the MTs as LOi s h ave to be taken 

seriou s ly for pragmatic reaso ns. Moreover, it should be noted th at every 

effort s hould be made to en sure that the promotion of a MT is no t s imply 

for the less privi lege social groups. 

Furthe rmore, it shou ld be understood that the cases of a ttitude a nd 

ach ieve ment are li ke the cases of egg a nd c hicken . Werdelin (in 

Anderson , 1968; 2:3) in this line states tha t "attitu de a ffects a chievemen t 

a nd achievement affects attitude ." Thi s is mean t, on the on e ha nd, if 

there is a negative attitude to a n innovation most probably fa ilure 

su cceed . On th e other ha nd , if negative attitude that in sum a nd 

viciously leads to the extinction of one's own language, the reverse of 

whi ch is a lso true . The re fore, s ince achievemen t can not be obta in ed from 

noth ing, som eth ing i.e. attitu di nal support to a n innovatio n is very 

crucial of achievemen t is sou ght. In genera l th erefore, the attitude or 
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approval of parents, teac hers, a nd peers has s ignifica nt roles both on the 

attitude of th e students on sc hool subjects a nd on the ir co nsequent 

achievement. Tha t is, the more positive pa ren tal attitude or a pproval is 

better the pupil s' attitude a nd achieve me n t wi ll be Hoffe nberg and 

Norton in Anderson (1967:12: 3 ). 

Therefore , to avo id such attitudina l probl ems against the introduction of 

the MTs as LOi s a strongly recommended remedy is that a n educative 

a nd persuasive a pproach be made top to a ll stakeholders ra ther than 

reliance on coercive strategy . This enables to secure support for the 

proposed MT based bi lingu a l education a nd the interdic tion of a third 

language in all primary schools . Yet, polic ies a nd prac tices a re still 

generally directed by the cen tral government, particularly in ma ny of the 

developing countries where by pa rents, pupil s a nd teachers have little or 

no influence over its form and content. Ind eed , now days the trend in our 

world is be in g s kewed to peo ples' demand of their rights of pa rticipation 

of making decision on issues th a t concern them. In orde r to validate this 

a pproach a ny new legislation should be formula ted to create a n enabling 

system for local authoriti es to have opportunities for encou ragin g 

solutions that address the gap be tween local demands a nd the 

mainstrea m s of educa tiona l provisions offered by the government rather 

tha t an imposed order. Thi s is because , obviously, most o f the future is 

still determined by the wants of the bu lk of the popUlation. 

2. 8. The Need for Community Participation 

The development level, va lu e, a nd socio economic condition s of the 

community have their own role in dete rmining the objectives and 

purposes of school community relations a nd the needs of the students. 

The participation of the community in the pla nning and im plementation 

process is necessary to increase the re lationship between sc hoo l and 

community . According to Mba mba (1 992:64)" lay membe rs s hould a lso 



be invo lved if they are well informed a nd can make valua ble contribution 

that wi ll faci li tate the relation of th e p la n. Moreover , it is important if the 

school includes in its plan the partic ipation of parents. Seyoum (1 996, 

12- 13) a lso s ta ted that e ffec tive s in educational policy can only be 

poss ible of the target population is involved in the formul ation p rocess. 

Those who are d irectly or indirectly to be invo lved in the process directly 

or indirectly should take part. Such a n in volvemen t he lps to avo id 

paternalistic a nd paroch ia l attitudes of those in power towards sUbjects . 

As result, th ere wi ll be participation a t grass root level. And ideas for 

policy could emanate and flow from the bottom to top. In such 

poss ibil ity, thu s, the interest of the pressu re groups s hould be 

con s idered so that there wil l be less cha llenges in putting forth the policy 

s tatement. 

Tekeste (1990: 9 1-92) al so agrees with the above idea. Accordi ng to him 

the best way to ensure a successful im plementation of a n educationa l 

reform is to ini tiate a comprehensive discussion from be low. He fu rther 

agrees that such a n action is a democratic process as well as an 

obligation of governmen t; after a ll its a im responsibility is to execu te 

policies that originate from below. 

2 .9. From Foundation to Revolution 

The beginning of formal schooli ng in our country goes back to more 

than 16th and half centers in Hi s tory . Tha t is forma l ed ucation has 

emerged in the country together with the in troduction of Orthodox 

Chri stianity in to Eth iopia n , the then Aksum ite in 4 th cou ntry A.D, th is is 

really unpara llel in the bl ack continent of Africa . Alth ough , its ini tia l 

reason for the introd uction was th e preparation of the churc h clergy a nd 

catechists for a fa r and for a wide expan s ion of the Orthodox Christianity 

in th e Aksumite Kingdom , gradually church education has a lso became 

the major sources of Civil servants in the var iou s gove rnment 

organizations that encompasses Judges, governors , Administrators, 
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scribes, teachers, a nd treasu res e tc Ayalew (2000:6) a nd Maaza (1968). 

But, a lth ou gh , its direct obj ectives was the production of people serving 

th e churc h as Deaco n s, Priest a nd Debtaras, th e contribution of 

Education under the provision of Orthodox Church has provided 

undeniable contribution in the preservation and maintena nce of the 

country's cultural values and heritages to a such very long period of 

time. Not on ly the Orthodox Churc h , but also the Qura nic educat ion and 

schools played much in this res pect. Moreover, a lthough , Ethiopia is 

high ly multilingua l nation s imila r to many African countri es, presence 

of its own written offic ial language since th e old age puts it in a bette r 

position as regard s to the issue of LOI Mc Na b (1989) and Ma'aZa ( 1968). 

What thi s topic under discussion in particular refers by the concept 

foundati on is, however , the time of the introduction of modern education 

to Ethiopia. This was in 1908, when Me nelik II School was opened in the 

capital, Addis Aba ba . Revolution on the other hand implies to the 1974 

m ass revolution th a t toppled the Imperial Government of Hai le Sellasse I 

and brough t Derge to the power Ayalew (2000) and McNab (1 989). 

In th is a ll periods, when modern Education was introduced there was no 

la nguage policy in education. In the beginning, some missionaries u sed 

some local languages a s medium of instruc tion , French was a LOI for the 

non -language subj ects in the schools. French was se lected because it 

was most widely u sed Inte rnationa l language in th e country by th a t time . 

Indeed , Amharic a nd Geez as well as diffe rent interna tiona l langu ages 

such as English were given a s a subject. In the period of Italia n 

occupation (1936-1 9 41), however , Amha ric, Tigrigna, Orom igna, Harari, 

Ara bic a nd Som ali were u sed as m edium of instruction (Ita lic the 

principa l's la ngu age of ins tructio n) in the ir respective admini s tra tive 

Regions. Alth ough, its a im was the implementation of its divide a nd Rule 

colonia l policy or philosophy that the development of local language th is 

was the first item when loca l langu ages were introduced for the medium 
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of instruction McNa b, (1989 ).Neverthe less , the colonial la nguage policy in 

Ethiopia ha d ha rdly inOue nced the developme n t of mother tongue as 

langu age of in struction. Thi s was because, from the ve ry beginning, the 

in te rest of Itali ans was not really the deve lopment of the indigenous 

langu ages to the la nguage of instruction (LOI) exce pt a n inte ntion agains t 

the prevalen ce of a national language of Ethiopia, which co uld be threat 

against the rule. Except the disruption of the a lready existi ng pu b lic a nd 

missionary school. Therefore, the Italian prepared neither teaching 

materia ls nor teachers in the vernacular langu ages which they wan ted to 

introd u ce as la nguage of instruction (LOI). The ir language policy , in 

general, ended to be strengthening the ir colonia l holding by dividing the 

natives through la nguage, Religion , Ethnic ide ntity etc. aspect to combat 

nationalist sentiments a nd move men ts wh ich Tekes te in McN ab, has 

stated as "pacificatio n through Apar theid "M cNa b (1989). 

As the result o f' the ou tbreak of WW 11 , however, Ita ly lost Ethiopia, 

when the Fascist Ita lia n s were expelled from Ethiopia n soil by 1941. 

Therefore, two basic changes were carried out in language of instruction 

in Ethiopia. Th e first c ha nge was tha t; the replace ment of Ita lia n 

la ngu age by English as a la n guage of instru ction in a ll gove rnment 

schools. In second change, immediately after the liberation, Amharic was 

m ade a language of instruc tion for grade form 1-2 grades. Later in the 

year 1958/59, Amharic, which was declared to be the o ffi cia l language 

of the country in 1955 Coope r in Mulluneh (2004) made a la nguage of 

instruction in the en tire primary schools form (1 -6) grades, that was put 

in to practice in the yearl 963 . English o n th e other ha nd , had remained 

to be a language of in struction s ta rt ing from grade seven. Thi s ha s 

continued until the formu lation of the NETP (1994) and McNab (1 989). 

Moreove r , to the public sector the participation of miss ion a ries were a lso 

subjected to make their own endeavors in th e devel opment of Amh a ric 

both as national la n gu age a nd as a language of in struc tion. All th e 
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directives a nd dedication s of the time not only declares issues conce rned 

on the expansion of Amharic (as a nationa l language but a lso force the 

missionaries too to practice it in their school. Article 13 of the 1944 

educational declaration, for instance, states tha t "the General langu age 

of ins truction through out Ethiopia s hall be the Amharic la ngu age which 

the missiona ries should or will be expected to learn" (quoted in Mc Nab 

1989: 118). 

However, in spite of its reluctan ce to s how in prac tice/reality, the 

Imperial government has tried to acknowled ge the u se of vernacu lars 

la ngu ages in the mission schools. Based on th is lin e, a mong other 

statements conce rning education a l la ngu age policy there was a selection 

that is stated as "Amharic is the official la nguage a nd a n attempt will be 

made to build up in it a la rge li terature. It is to be taught in a ll schools, 

Englis h being the princ ipal fore ign la nguage . In Mus lim a reas, Arabic wi ll 

be taught and othe r Eth iopian la ngu ages wi ll be used in the in itial stages 

of schoolin g, perha ps Ts heye (quoted in McNab 1989 : 11 8). Even though , 

this initiatio n was essential s tep of the imperial government in the 

implementation of the indigenous la nguages for instructional media, the 

research evidences tells as that neith er Arabic nor other langu ages were 

taugh t in a ny government school s with the exceptio n of few Mu s lim 

school, in Addis Ababa. Therefore, from the prac tical point of view, it can 

be said that there has n ever been th a t much effort to introduce the local 

la nguages to the s ta tu s of a langu age of in struc tion Mac Nab (1989 : 8 1). 

Above a ll , the re luctance to im plemenL the local tongue as th e language 

of ins truction, the Imperia l gove rnment also showed a de libe rate denia l of 

the in troduction of loca l la n gu age as LOis . Artic le 14 of Nagarit Gazetta 

publi s hed in 1944 justifies thi s fact. In a n open a rea missionaries may 

use orally local langu ages in the early s tages of missionary work until 

such times a s pupils a nd missionaries in open a reas s h a ll h ave a 

working la ngu age of the Amh aric languages. The local la ngu ages may be 
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u sed in th e course of ordinary contacts with the local population (quoted 

in McNab, 1988 718). 

The de te rmination of the Imperi a l governmen t both In te rm s of the 

promotion a nd u se of Amharic as a tool of nationa l units a t the expense 

of the local languages can a lso be seen from the 1972 a ttempt. This was 

the time when the National Academy of Amharic langu age was 

establi s hed. Although , its operation has faced a n obstacles for 

implementation by the 1974 mass Revo lution of Ethiopia peo ple. The 

main obj ective of this Academy was e nha ncing the deve lopment of the 

Amharic la nguage and litera ture with the Amharic la nguage McNa b 

(1 989:8 1). In gene ral , prior to the Revolution , a lthough, the Imperia l 

government officia lly recognized the prese nce a nd the problem s of the 

non- Amharic -speaking pupil s in the government schools, its sole 

motive has rem a ined to be the teaching and promotion of Amha ric 

irrespective of the lack of ground of the c hildre n a t school. 

2 .9 . 1 Language Policy in Socialist Ethiopia 

When the m ili tary dictatorship a lso known by the na m e the Dergue took 

the powe r in the year 1974, the government took serious of measures or 

ac tions or s tep not on ly in order to expand education but also in the ro le 

of local la nguages in education system. To start with , the Dergue has 

a mended that the a lready establis hed la nguage academy s hould be 

a imed at fostering a nd promoting the progress o f the different vernacular 

la nguages in to LO is as soon as poss ible. To put this in to effect, as 

cited by MOE in Ayalew (2006:75) it is stated that Amharic s hall be 

the language of instruction until such lime that there a re teac he rs and 

text books in oth er languages. The implementation of th e literacy 

campaign in fifteen nationality la nguage is another determination of the 

Dergu e for th e implementation of vernacula r languages as la nguage of 

instruc ti on (MOE , 1984) .Moreover during this time, a Policy decisions 

were taken to use Geez to tra n scribe the nationality la nguages. 
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Nevertheless th e use of th e above vernaculars as language of instruction 

did not proceed beyond the non-formal education progra m. The language 

of instruction in primary schools, therefore, has continued in the a lready 

established and functioning systems McNab (1989:83). Both Ayalew 

(2000: 75) a nd Mc Nab (1 989 :87) suggested that the immediate costs for 

the preparation of both human a nd non-human resource requirements 

including the shortage of teachers who can teach in those language and 

above all the consequence it may have on the indignity and unity of the 

coun try may have di scouraged the introduction of the indigenous 

languages for a la nguage in struction in the forma l schoo ling program. 

This however indicates that during the Dergue regime there were 

separate la nguage policies for the formal and non formal schooling 

programs of education. That is, on the one hand the policies states that 

the formal educa tion will be given th rou gh the medium of the officia l 

language (Amharic) in the entire Primary\schools excluding the (MTs) 

a nd through the medium of English secondary sc hool a nd in other hand 

nat ionality languages in Non Formal Schools (Te keste , 1996). 

In gen eral, the De rgue philosophy of Ethiopia Tikdem (Ethiopia first) by 

itse lf is enough to indicate its dete rmination for nation a l unity 

through the promotion of the Amharic language . Its Anthem Eth iopia 

Tikdem undoubtedly tells us that the provision of a priority or national 

unity without any consideration to regional, cultu ral, li nguistic, or Ethnic 

variations, Righ ts and identity (Tsehaye in MNa b,1 989) .After all the 

De rgue government has u sed to treat "Amhari c la ngu age and cu lture as 

being synonymous with Ethiopian la nguage and cu lture" McNab 

(1989:87). This has also nothing to tell except the promotion of Amharic 

to be the role indigenou s language in the country . There fore, despite the 

fact that, the government was aware of the use of the vernaculars in the 

early primary schooling a nd the problem related with it in the country, 
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the regime n ever too k a ny prac tical ac tion to in t roduce the u se of mothe r 

ton gue as m edium of in s tru ction in the form a l sc hoo l syste m exce pt the 

forma tion of importa nt conce pts an d ideas co nce rning th e prom otion a nd 

u se of MTs on its police document a nd diffe ren t directives McNa b 

(1989 :89). On the other hand , the policy made th e non-form a l education 

to be provided throu gh the medium of the 15 nationality la nguages (th a t 

almost covers 9 0% of the whole popula tion) were by a dul ts a nd there 

participa ting in th e non-formal progra m education a re expected to 

li te ra te in the ir res pective vernaculars . In the urba n a rea s , in fac t, the 

non -forma l education itse lf was prov ided throu gh the medi u m of 

Amha ric McNa b (1 989: 87-8 9 ) 

Moreover , thi s ha d de leteriou s con sequences on the furth e r development 

of the education of ma ny citizen s in the country . To begin with the 

unnecessary isola tion of the two progra ms bloc ked the tra n s fer from 

Non forma l to the forma l for those who a re in need of it a nd want to 

benefit from by peru s ing educa tion furth er because th e two a re 

in separable Te keste (1 996). Therefore, it was only those who a ttended the 

form a l program in the na ti ona l la nguages who wou ld have pursued their 

education in their form a l progra m. Thi s is s till things exce pt be ing a n 

indirect effort of promoting Amha r ic from which one can infe r th at the 

importa nce of Amha ric no t only as a na tiona l la ngu age but a lso as LOI 

ma intained by the Oergu e regime too Mc Na b (1989 :89). 

2.9.2 .Mother tongue Education Since 1994 

The major turning poin t or break through tha t seems to have responded 

an age old challe nges and question s of la nguage of in s truction in 

Ethiopia came soon afte r the fall of th e mi litary governmen t in 1991. By 

officia lly decla ring through the con s titution FORE (1 994 :22-23), tha t 

n ationa lities have the right to self de te rmin a tion up to secessio n. The 

current regime see m s governmen t tha t mad e a break through of the idea 

of the n a tion a l unity th rou gh the u se of a na tiona lity la ngu age . To begin 
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with by the "Con[erence o[ peace and Democracy" held in Addis Ababa 

in July 1991 the EPRDF had recognized the nationalities Right to " 

develop their history and culture as well as to use and nature their 

languages" Ayalew (2000:75). Then, based on this, the council of 

representatives in 1992 has iss ued the following guidelines on the way 

of implementing nationality languages as language of instruction (LOI). 

(1) In places where Amharic is MT o[ the community, it will continuous to 

be a LO r. (2) As o[ the 1991/92 Academic year the language of Oromo, 

Sidama, Wollay tta and Tigray would be used as a language of 

instruction. But the provision of education through other nationality 

languages as LO] will not be held until study results indicate it to do so. 

And hence, in such areas educational medium of instruction wi ll 

continue as in the past. (3) English would be taught as a subject as of 

grade one and [or Junior and secondary schools it continuous to be a 

language o[ instruction (Gfeller , 1991: 3 - 1) . 

In principle, the development, preparation as well as implementation of a 

curricular and curricular material requires a time of thorough study, 

piloting evaluation pre-requisites . In other words, its implementation 

should be carried out phase by phase or step by step so that there 

would be time of the investigation of constraints faced. Accordingly, 

therefore, the speed of the implementation o[ the MTs as LOIs should 

not necessari ly be influenced by th e pressure o[ the population (that 

doesn 't usually happened in reality indeed unless and otherwise it is 

backed by the necessary preparations Ayalew ( 2000 :75-76). 

However, while various languages are already being introduced as LOIs 

the NETP, ra tion a lizing the pedagogical advantages of the already 

implemented policy states at the being that, "Cognizant of the 

pedagogical advantages of the child learning in (MT) and the rights of 

national ities to promote th e use of the ir languages, primary education 

will be given in n a tiona lity la nguages "( TGE, 1994 :23) 
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The policy docum en t has about eight sub a rticles concern ing la ngu ages 

a nd la ngu age of instruction. Among these the two oth er sub -Articles in 

addition to the a forementioned one are very relevant and a ppropriate for 

the implementation of LOI in th e prima ry schools. One of them Artic le 

3 .5.2 s ta tes that nations and in na tionali ties are subjected to c heck 

whethe r they are made necessary prepa ra tions 111 ma npower , ma teria l, 

a nd fina ncia l requirements as we ll as the interests of the peop le or 

commun ity be fore th ey introduce their la ngu ages to be u sed as LOis. In 

add ition this a rticle has left the option of selecting LO is for the 

nationa lities themselves according to whic h nationalities can u se eithe r 

their own la ngu ages or any other la nguage wide ly spoken in the coun try. 

In other words, th e policy document und erlines that a nationa lities have 

the righ t to use thei r mother-tongues for educational instruction but a re 

not compelled to do so far as they a re incapable and unwillin g to use 

it TGE (1 994 :23). 

The second and other esse ntia l sub-a rticle is 3.5.3 which states "the 

la n gu age of teach er training for kinde rgarten a nd primary education will 

be the na tion a lity language u sed in the a rea" TGE (1 994:23). According 

to this sub-article teach er s recrui ted a nd se lected to tea ch in th eir MTs 

offer their train ing should be tra ined through a medium of a la nguage 

they a re expected to teach a fter deploym ent. And thi s is of the basic 

require ments in the implementation of local languages as LOI in the 

entire primary schools of Ethiopia (Ayalew, 2000:75-76). 
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CHAPTER THREE 

Research De sign and Methodology 

This chapter deals with the research methodology , the sample po pulation 

a nd sampling techniques o f the s tudy, th e source of the da ta a nd data 

gathering tools . It also expla in s the me thod of data a na lys is a nd 

interpretation employed. 

3. 1 Research Methodology 

The main purpose of this study wa s to examin e the opportunities and 

challenges of u s ing Shinashigna a s medium of instruction m some 

selected school s of Metekele zone; Benishangul Gumz Na tiona l Regional 

state. To se rve the purpose, a descriptive survey method of research wa s 

employed becau se it describes the da ta in form of quan titative and 

qualitative . In addition desc riptive approach is employed when th e 

researcher assumes that wh e n the re is sca tte red population di s tribution. 

Seyoum and Ayalew (1989) have noted the s ignificance of th e method for 

this kind research. The me thod enabled the researc her to reflect the 

condition of imple me n ting Shinashign a in some selected prima ry schools 

of Metekele zone to collect a ppropriate da ta a bout teache rs , s tudents, 

pa rents a nd education expe r ts a nd admini s tra tors perce p tion regarding 

the implemen tation of Shinashigna a s medium. 

3 .2 Source s of Data 

For the purpose a nd objectives of this research study, both primary and 

secondary da ta were u sed . The primary sou rces of da ta were s tudents , 

teachers, pa rents, educa tion expe rts a nd admi n is trators. 

Seconda ry sources of d a ta for this s tudy we re documents concernmg 

mother tongu e education prac tices su ch as s trategic pla n s , school 

reports, s tatis tical figures, s tate council decis ion s, minutes, lette rs and 

rela ted litera ture to consolida te the s tudy. 
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3 .3 Population of the Study 

The universe of the study includes five primary schools in Meteke le Zone 

where Shinashign a was used as a med ium of in s truction. The zone was 

selected for two reason s. The fir s t reaso n was that, this was the on ly 

zone selected for the implementation of the program. The second one was 

the research er ha d better knowledge a bout the issue of mother tongue 

education (Shinashigna) as he is the member of Shinasha community 

and liste n to problems in the im plementa tion of th e Shinash igna 

medium. Thus, the researcher was interested to carry out research on 

the issu es revolv ing around opportunities a nd cha llenges of u s ing 

Shinashigna as med ium of ins truction. The zone had 7 Woredas. For 

this study only 4 Woredas were taken based on availab ility sampling 

becau se there is no other schools that u ses Shinashigna as medium of 

instruc tion. 

3.4 Sampling Techniques 

The study inc luded 4(57.14%) Woredas ou t of th e 7 Woredas in the zone. 

The Woredas were taken by availabi li ty sampling because there was no 

oth er Woredas that use Shinashigna as m ed ium . From each Woredas; 

the ava ilable primary schools were taken as whole. There were 5 primary 

schools in fl uenced by the progra m in the fou r Woredas. The table below 

sh ows the number a nd name of sc hools in each Woredas. 

Table 1. The Number of Woredas and Schools Selected for the Study 

No Zone Woreda No of sc hool Name of School 

1 Metekel Bullen 2 Bullen Millennium 

Eganembo and Ekonti 

2 .. Wombera 1 Minjo Primary School 

3 .. Dibati 1 Zeghi Primary School 

4 
.. Dangur 1 Dangu r Primary School 

Total 4 5 5 
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Regard ing the respondents sampling a ll the available princ ipa ls and vice 

principa ls in each selected sample schools were included in the study 

because, they were expected to be key role playe rs in the implementation 

innovation or th e policy . 

Shinashigna teaching teachers were selected purposively because they 

were teachers that were directly implementing th e m edium of instruction 

(Shinashigna) th an oth er teachers who knows th e deta il opportuni t ies 

and cha llenges of the program. Regarding respondents from experts and 

admini stra tors' availability sampling was employed. In sampli ng of 

s tudents and parents random sampli ng was u sed . Thus, see the table 

below wh ich shows the distribution of respondents by school, Woreda 

and zone. 

Table 2. The Distribution of Respondents by School, Woreda and Zone 

Sample of Respondents 

Woreda Zone 
No 

Worcda School$ 

Teacher Student Parent Experts Administrator Expert Administrators 

Bullen 2 10 20 12 10 3 - -

Wombera I 5 20 12 10 3 10 II 

Debati I 5 20 12 10 3 - -

Dangur I 5 20 12 10 3 -

Total 

3.5. Data Gathering Tools 

To obtain a n d collect re levant a nd reliable data for the s tudy both 

qualitative a n d quantitative data we re gathered through qu estionnai re 

s ince the study was descrip tive survey conducted on a la rge size of 

population the process o f data collection was m a inly through 

questionnaire . Therefore, questionnaire of s imilar items was prepared for 

both teachers, principles, vice principals and edu cation experts . 
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The questionnaires prepared were two types. They were closed ended and 

open ended questionn a ire for teachers a nd experts in re la tion to the 

collected li te rature review . Thus 69 closed ended and 2 open ended 

questionnaires with the tota l of 7l. Moreover, 13 structured a nd 2 

unstructured questionnaires we re a lso prepared for s tudents which 

totally to be 15 items. For the purpose of gathering relevant data, the 

initia l draft of the questionnaires pre-tested before actual distribution 

had been made for respondents. Hence, the questionnaire was p re-tested 

in Emangi primary school by taking 2 teache rs who teach Shinashigna 

as subject, 1 principal, 1 vice principal and 2 experts a nd the piloted 

respondents as well as sch oo l were excluded from the mall1 study . 

Hence, based on recommen dation and su ggestion of the respondents 

some items have conceptual problem were changed , omitted a nd some 

were restated in orde r to increase the soundness of the questionnaire. 

For qualita tive and in depth data, interviews were made with Woreda and 

Zonal adm in istrators, education hea ds a nd pa re n ts in cluding 

representative of PTA members. Thus, th e interview guideli nes were 

employed to get fur th er information. In add ition, actual class room 

observation was conducted by preparing observation checklists whi le 

class was on progress to examine a bout th e impleme n tation of 

Shinashigna as medium of instruction. Fina lly, since grade 2 students 

were unable to fill the questionnaires, th e researcher employed 

stru ctured in terv iews with students in schoo ls. The data collected 

qualitative ly from classroom observation and focused group d iscu ssion s 

were treated together to suppo rt th ose data collected in qua n tita tive 

method. 
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3.6 Methods of Data Analysis 

The information collected from documents, opinion gathered through 

interview and responses from rating scales in questionna ires; were 

structured, organized and firm ed to ma ke the information conformable to 

analys is a nd inference. 

Based on the nature of the da ta collected, d ifferent statistical too ls were 

used. Bar graph and pe rce ntages were u sed to elabora te the 

characteristics o f the respondents and pupils attitudes towards 

Shinashigna medium of instruc tion. In interpreting the data collected in 

ques tionnaires from teach ers a nd expe rts; inde pendent t -test wa s used 

to c heck the difference be twee n the two focal sampled popula tions. This 

statistica l test was employed because the two sample popula tions were 

completely indepe ndent to each other. For su ch kind of responden t 

groups, two tai led t-test is the mos t commonly used in educational 

researc h. The mean value of the two sample population to see th e 

majority agreements. Fina lly, tables were u sed in presenting a nd 

a n a ls izing the da ta . 

On top of that, t- test (two-tailed ) or non directional t-- test was 

computed to see whether there is a statistical sign ificance difference 

between the mea ns of the teachers and experts on their pe rception to the 

opportunities and challe nges of u sing Shinashigna as medium of 

instruction. 
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Chapter Four 

Presentation and Interpretation of Data 

This chapter deals with analysis and interpretation of data gathered from 

school teachers, experts, students, parents a nd ad ministrators. The data 

obtained through questionnaires, inte rviews, focused grou p discu ssion , 

observation and documentary a na lys is were a na lyzed a n d interpreted. 

Hence, the basic question s ra ised in the chapter-one were given 

a ppropriate treatmen t. 

A total of 95 qu estionnaires were di stributed among experts, princ ipals 

a nd teachers. Out of which 85(89 .47%) were fi lled in and returned. Out 

of this 25 (29.4%) were schoo l teachers a nd principa ls and the rest were 

edu cation experts of Woredas and Zone. 

Genera lly, 27 1 responden ts participated In thi s study. For the sake of 

statistical con venie nce the two focal person s from Capacity Building 

Bureau of the Woreda a nd Zone Education experts and teache rs were 

categorized to analysis and interpret the data from questionnai res. 

The genera l characte ristics of the respondents were s hown in the graphic 

representa tions below. Through out this study, compa ring of th e two 

means was m a de by the help of an independent t-tes t and interpre tation 

was m ade for all five poin t scale measurements based on the following 

mean sco re ranges . 

1. 0 .05·1.49- Strongly Disagree 

2 . 1.50-2.49 Disagree 

3. 2 .50-3 .49 Neutral 

4 . 3.50-4.49 Agree 

S. 4.5-5.00 Stro ngly Agree 

6. P va lue 0.05 
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General Characteristics of Respondents 

4.1 Sex profile of Respondents 

Sex 

• Male 
Female 

Figure 1: Graphic Representation of sex profile of Respondents 

From the above pie chart or circle diagram, the percentage of female 

respondents much lower which represent 2(2.35%) out of the whole 

respondent categories for teachers and experts while the proportion of 

male respondents from both teacher and expert sample population high 

which accounts 83(97.65%) out of the whole respondent categories. This 

implies that still in the research area, females' educational status very 

low to compete for different opportunities with male. This may be either 

due to cultural influence towards female education or lack of 

opportunities to education. In other ways, this picture shows that, the 

participation of females in the professional, management and decision 

making process is still very low which calls for consideration in policy 

making. 
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4.2 Age-Profile of Respondents 

<= 25 

BarChart 

25 ~ 40 

Age category 
>40 

Respondents' category 

III Teachers 
o Experts 

Figure 2. Graphic Representation of Age profile of Respondents 

As shown in the above graphic representation of the age profile of the 

respondents 9 (36%) and 4(7%) of the teachers and expert respondents 

respectively were under or equals to the age category of less than or 

equal to 25 years age. In addition, 16(64%) and 39(68.4%) of teachers 

and experts were in the age between 25-40 years old respectively. Finally 

0(0%) and 14(24-6%) of teachers and experts respondents were in the age 

rage above or greater than 40 years old. This figure shows that those 

experts who were working in Education Bureau were with highly 

experienced than teachers and they can perform their responsibility 

since they learn from their experience. The age implication of teachers 

shows that most of them were in the youngster age group and have high 

potential to be used in the future in education bureau of the research 

area. 
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4.3 Educational Level Profile of Respondents 

Certeficate 

BarChart 

Diploma 

Educational level 
Degree 

Respondents' category 

II Teachers 
Experts 

Figure 3 . Graphic Representation oJ Educational level profik oJ Respondents 

The graphic representation above shows that the educational 

qualification of respondents. Thus, 3(12%) and 0(0%) of teacher and 

expert respondents respectively having educational level or status 

certificate respectively. Further, 22(88%) and 18(31%) of teachers and 

experts responde nts were holders of diploma respective ly. Moreover, 

0(0%) and 40(69%) of the teachers and experts were first degree holders 

respectively. Thus, from this figure, teachers attained minimum 

qualification requirement to teach in prunary school. But their 

qualification not in instructional language .In reality, most teachers were 

either in social or natural science qualified diploma teachers. 
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4.4 Work and Experience Profile of Respondents 

BarChart 

Experience 

Respondents' category 
• Teachers 
fjJ Elfperts 

Figure 4 : Graphic Representation of Experience profile of Respondents 

In the graph shown above, regarding the work experience of respondents 

13(52%) of teachers and 4(7.1%)of expert respondents were having work 

experience less or equals to 5 years respectively. In addition, 10(40"10) of 

teachers and 18(32.1%) of expert respondents were having work 

experience range from 6-10 years in their job respectively. Moreover, 

2(8%) of teacher respondents and 20(35%) of Expert respondents were 

respectively having work experience between 11-15 years. Besides, 0(0%) 

of teacher respondents and 9(16.1%) of expert respondents respectively 

were having work experience range 16-20 years. Finally, 0(0%) of 

teachers respondents and 5(8.9%) of expert respondents respectively 

have work experience range above 20 years. The implication is that, 

experts have higher experience than teachers in their position. Therefore, 

experts may perform their activity better than school teachers. Because, 

experience and performance have positive relationship in most cases. 
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4 .5 Teachers Proficiency level in Medium of Instruction 

Table 3 : Teachers Proficiency level in Shinash igna Medium 

N=25 

N Rating Sales 
Skil l 

VH H M L 

r % r % r % F (Yo F 

1 Listening 20 80 5 20 0 0 0 0 0 

2 Speaking 22 88 3 12 0 0 0 0 0 

3 Reading 23 92 2 8 0 0 0 0 0 

4 Wn"ling 24 96 1 4 0 0 0 0 0 

(Note : VH '" Very High , H: High , M =Medium , L=Low, and VL= very) 

The a bove table indicates that teachers response regarding their 

proficiency level in Shihashigna emphasizing on la nguage ski ll questions 

to teachers which was supported by 20(80%) of teachers respondents by 

rating very high" (V.H) in their li stening skills and 5(20%) of the 

respondents rated their listening skill as High(H). In the same way 

22(88%) of teachers respondents answered to the questionnaires that 

their speaking abi lity is very high (V. H) whi le on ly 3( 12%) of them have 

identified that their speaking ability was high (H) . Concerning the read ing 

skills of teacher respondents 23(92%) of them rated very high (VH) in 

reading ability a nd the remain ing 2 (8%) of them responded by ra ting high 

(H) in their readin g skills. In relation to the writing abi lity, fin a lly, 

24(96%) and 1 (4%) of them rated have very high (VH) and high (H) in 

writing skills in Shinashigna respectively . 

Hence, teachers' abi li ty in Shinash igna to teach in it is vita l a nd 

considered as one of the facilitating opportunities of the mother tongue 

education. The re fore , it a lleviates the difficu lty of car rying out the lesson 

effectively fo r learners who did no t acquire the skills in a language that 

he or s he is ought to be taught. 
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Finally, the advantage of havi ng the four basic la nguage skill s helps to 

develop the capacity of und ers tanding a nd transmitti ng the lesson 

con tents of th e subject by respective teache rs heavily re lies up on 

his/ h er language s kill s . Thus, research resu lt shows that teachers of the 

research a rea had good skill s in Shinashigna. and we re ready to coping 

with change ha ppen ed in the la nguage of in struction since a ll of them 

are native speaker s to the language. 

4.6 Students attitudes towards Class room Interaction in Shinashigna 

Table 4 . Student Attitude towards Class Room Interaction 

Responde nts IN- 1OO) 

N Categories Rating scales 

0 VH H M L VL 

F %, F % F % F % F % 

I Understanding abil ity in Shi nashigna. 70 70 22 22 8 8 0 0 0 

2 Ability to communicate with teachers 85 85 10 10 5 5 0 0 0 

3 Ability to communicate with your peer 67 67 20 20 10 10 3 3 0 

4 Your need to learn Shinashigna. 75 75 10 10 0 0 \I \I 4 

5 Using Shinashigna out side class room 72 72 0 0 0 0 28 28 0 

6 Parents assistance at home work 100 100 0 0 0 0 0 0 0 

(Note: VH~Very High, H -high, M==Mediu1Il, L:Low VL= Very LOW. ) 

The table above e lici ts the reaction of student respondents pertain ing to 

the degree of their understanding toward su bject matter a nd ability to 

communicate through Shinashigna in s ide class room. In connection 

with this, students were question ed to evalua te their understanding 

a bility. Thus,70(70%) and 22(22%) in Sum 92(92%) of the respondents 

supported this statement positively by rating "very high " a nd "high " 

respectively. While only 8(8%) ra ted medium . There fore, thi s shows that 

studen ts can do be tte r and understand in their lesson in S hinas hign a 

s ince the la ngu age of instrustion is their mother tongue . 
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In the same table, Students were a lso asked to know the degree of their 

ability to communicate In the class room with their teachers 

(questioning, answering and self expression) In Shinashigna. This 

question was supported by 85(85%) a nd 10(10%) in sum 95% by rating 

very high and hi gh respectively while only 5 (5%) of the respondents rate 

medium. From th is, one can understand that; students can express and 

communicate among them themselves easily when they learn in 

Shinashigna in classroom. 

Students were again questioned to evaluate the degree of their 

communication with their peers inside classroom in Shinashigna. 

Pertaining to this question 67(67%) and 20 (20%) in sum 87(87%) of 

students respondents favored by rating very high and high respective ly 

while 10(10%) of them rated medium where as 3 (3%) respondents 

judged that it was low. This shows that, the majority of the students 

have agreed that th eir abili ty to communicate with their peers in class 

room and outside class room was high s ince the language atmosphere is 

their own. 

Therefore, it is possible to say that when language is used frequently for 

communication and instructiona l purposes, both insid e and outside the 

class room by learners and teachers, their language competence would 

be enha nced and desired instructional goals would be attained. The 

research results a lso reveals that language barrier which would inhabit 

communication between teachers and students, stud ents a nd students 

both in s ide and out side class room was avoided because of the use of 

mother tongue for instructional purposes. Lea rne rs were able to express 

themselves easily in their mother tongue. 

In relation to th is Fishman (1968:691) contend that, from edu cational 

grounds, he recommend that the use of the mother tongue must be 

extended to late stage in education as much as possible. In particular, 
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pupils should begin the schooling through medium of mother tongue 

because they understand at best and it will make them break between 

home and schoo l as much as possible .Therefore, students responses 

confirm with that of Fishman's argument was viable in that learner can 

understand when learned in his/ her first language. 

Students were also asked to evaluate their reading and writing abilities 

in Shinashigna as it is depicted on table 4. This indicates that, there 

were some students that would not use Shinashigna frequently out s ide 

class room because 28(28) of them rejected it by rating low for thei r use 

of the language out of school. This is due to cultu ral ass imilation in some 

woredas. 

To consolidate the communication between students and teachers, the 

researcher tried to observe their reading and writing abilities during the 

class room activities whi le c lasses were going on . This was an event that 

researcher had an opportunity to know closely about th e teacher a nd 

students abi lities in reading and writing. To be honest, in reading and 

writing in Shinashigna, fore instance, 5 in sum (5x5=25) students from 

each observed sections were randomly selected and were given paragraph 

of 100 Words reading and writing assignments 5 minutes for reading and 

10 minutes for writing were registered. Then, the stu dents completed the 

reading and writing assignments 4 and 8 minutes respectively. Therefore, 

the research results clear shows that, students were able to perform 

reading and writing in Shinashigna. Though, one can see negligible 

degree difference among the schools . Thus, students can perform better 

in reading and writing in Shinashigna. 

Students were also questioned in order to judge their interest in learning 

in areas or schools were Shinashigna is not a medium of instruction. 

Thus, 75 (75%) and 10(10%) in sum 85 (85%) rated (V.H) and "H" 

respectively where as 11 (11%) and 4(4%) 1I1 sum 15 (15%) of 

respondents rejected this statement by rating very "low" and low 
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respectively .Then , one can unders ta nd from this tha t, th e majority of th e 

learners ha ve sh owed their positive interest in using Shinashigna a s 

medium of instruc tion and have interest to learn in sch oo ls wh ere the 

m edium is Shinashigna. 

In connection to these stude n ts were a lso asked in the open ended 

questions to te ll their reasons why they do prefer that pa rticular 

la nguage for in structiona l purpose .The reason why they were interested 

was that as they explained they understand better, can express them 

selves and achieve better in Shinashign a . Furthe r related qu estion was 

forwarded to s tudents' responden ts to eva lu a te their pa rents fee ling or 

choice of in s tru ctiona l m edium. Concerning thi s, question s tudents were 

assigned three a lterna tives to decide their pa ren ts' choice on beh a lf of 

them. The researcher a ssumes tha t students m ay know th eir pa ren ts 

feeling toward s in s truction a l la ngu a ge. Thus, 53 (53%) of the m decided 

tha t their pa re nts choice for the ir instruction was Shinashigna 23 (23%) 

of students respondents judged tha t their pa rents c hoice Amha ric where 

as 24 (24%) of them decided that their pa rent!; choice wa!; English for 

their instruc tion . 

As has been described a bove the re search finding vividly eluc idate that 

maj ority 53 (53%) reported that their parents ch oice was S hinashign a . In 

general, according to s tudents report the survey resul t s hows that 

Shinashigna was accepted by the majority of the pa rents of the research 

a rea to be u sed as a medium of ins truction . In re lation to this (Taylor , 

19 73 :43) m entioned that th e most importa nt environme n ta l influence 

which affects learners' attitude toward s la ngu age of in s truc tion is 

believed to be th e suppor t a nd sympathy he/ s h e has given a t home. 

Therefore, pa rents influen ce on lea rners interest towa rd s learning 

la nguage is con side red to be one of the s ignifican t phe nomen a a lthou gh 

learners in te rn a l interest is a nother basic fac to r that a ffec ts stu den ts 

attitudes in c hoosing his / her instructional la nguage 
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4.7 Pupil's Attitude towards Shinashigna Development Position in Instruction 

Table 5: Pupils Attitude towards Shinashigna Development Position) in Instruction 

No Respondents I N- 100) 

Categories Rating Scales 

SA A N D 

F % F % F % F %, 

1 Improved my academic achievement 74 74 20 20 6 6 0 0 

2 Should be medium only at primary 76 76 14 14 0 0 0 0 

3 Should not be given in Shinashigna 10 10 0 0 0 0 14 14 

4 Shinashigna makes me happy 82 82 10 10 0 0 0 0 

5 Makes me weak Academical ly 8 1 8 1 17 17 0 0 2 2 

6 Mal<es me feel se lf confidence 84 84 13 13 0 0 3 3 

7 I feel inferiorilY in Shinashigna 0 0 13 13 0 0 0 0 

(Note : SA- strongly Agree, A" Agree, N=Natural, D=Disagree= SD= Srrollgly Disagree) 

SD 

F 

0 

10 

76 

8 

0 

0 

77 

In this part stu dents were question ed to give their opinions whether 

Shinashigna s hould or should not be offered at the d ifferent ladders of 

education other th a n primary education level and it a lso tries to ana lyze 

the impact of instructional language on learners' academic abi li ties a nd 

proficiently level in th eir second language. 

In relation to these issues, students were asked th at whether USIng 

Shinashigna as instructiona l language improved their academ ic 

achievement or not. The majority of s tudents 74(74%) a nd 20(20%) in 

combination 94(94%) of them rated their opinion as "very high" a nd 

"high" respectively. On other hand, 6 (6%) of students responden ts rated 

"Neutra l" in their achievemen t. Therefore, the li tera ture proved that, a 

child can understand and perform well academica lly when she/ he learns 

in his/ her first la nguage . Fore instance, Fishma n (in Zaghlu l Morsy, 

1984 :52) says that however in the whole, it would definitely seems to be 

best to re ly on learners strongest langu a ge as a m edium of instruction in 

what ever s ubject until the weaker la nguage is fully s trong enough to 

car ry out additional fre ight. Thus, th e majority accepted that 

Shinashigna improved their academic pe rformance in ed u cation. 
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In addition , students a lso asked tha t , Shinashigna s hou ld rema in as a 

medium of in struction o nly at primary firs t cycle (1 -4 Grades) leve l or 

no t. Thus , 76(76%) a nd 14 (14%) of the respondents h ave rated it 

pos itively by saying "strongly Agree" and "Agree" respective ly whe re as 

10(10%) of the respondents have provided the opinion negative ly by 

saying "strongly disagree" . That is the m ajority, 9 0(90%) of th e 

res ponden ts agreed th at Shi nashigna s hould not be given beyond grade 

four. Thi s re sult m a tch es with th e pers pectives of so me schola rs that 

promote mother tongu e education to be covered at the primary level for 

the children of pers pective vernacula rs . Hence, (Fishma n , 1968:697) 

agree with thi s argument in tha t, mothe r tongu e s hou ld be u sed in the 

early stage s o f schooling even when anothe r la ngu age mus t be u sed for 

fur ther t ra ining. The ea rly tra ining in the m other tongu e sh ould serve as 

a bridge for learning the second la ngu age . So tha t li te rature supports 

offering mother tongue education a t the prima ry level a s compulsory to 

the developme n t of the c hild. 

As dcpicted in the table, s tudents were ques t ion ed to evalua te wheth er or 

not learning 111 mothe r ton gu e (Shinas hign a ) m a de them weak 

aca demically or not. Thus, 8 1 (8 1%) and 17 ( 17%) 111 sum 98(98%) of 

students res pondents favored this statem en t positively by saying 

"Strongly Agree" a nd "Agree" respective ly . While insignifican t proport ion 

2(2%) ra ted by say ing "di sagree" . Therefore, ba sed on the a bove a n a lys is, 

it is relative ly poss ible to s ay that , learning in Shina shigna h elps them to 

to be s t rong acade mica lly .As it has been discussed a bove , it is be lieved 

by many people tha t , learning in mother tongu e would ma ke s tuden ts 

achieve best academica lly because la n gu age is one of the cul tura l s tra nd 

from which individuals iden t ify themselves . 

To support thi s, (M e lanie Mikes, 1984: 128) a rgue s that the acqui s ition of 

elem entary or primary education and literacy t ra ining in the mother 

tongue especia lly fo r th ose who belong to the nationalities were extre me ly 
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impor tan t factor in p romoting achievement. Stu dents were a lso asked to 

assess their academic s trength when learning in Shinashign a (mother 

ton gu e). The ques tion a s ked in this respect was "learning in S hinashigna 

makes m e self confident". Then, 84(84%) a nd 13 (13%) in co mbina tion 

97(97%) of the responden ts give their ratin g scale as "strongly agreed" 

and "agreed" respective ly where as negligible figure ; 3 (3%) of the 

responden ts suppor ted the statem ent by ra ting "Disagreed" . However, 

students can feel self con fid ence whe n he! s he learn in hi s! her mother­

ton gu e la ngu age. 

In support o f thi s Zaghoul Morsy (1 984: 52) a rgued that it would 

definitely seem s to be best to re ly u pon a learners s trongest la ngu age as 

a med ium of ins truction in wha t ever subject until the weaker la ngu age 

is fully s trong en ou gh to develop s tu dents self confiden ce . Moreover, 

s tudents were a lso asked a bout th e difficul ty level of Shinashigna should 

be given or not. Thus, 76(76%) and 14 (1 4%) in su m 90(%) of the 

responden ts rated that "strongly disagree" a nd "disagree" respective ly 

becau se there is no difficulty of unders ta nd ing the subject while 10(10%) 

of the responden ts give their opinion "strongly Agree". Thus, thi s 

research fin d ing implies that teaching is Shinashigna d oes not cause 

problem which would resul t in its negligen ce as m edium of instruc tion in 

primary schools . Besides , respondents were asked a bou t whe ther they 

were ha ppy a nd proud of learning in Shinashigna m edium or n ot .For 

this 82(82) of s tudents res pondents give the ir opinion by ra ting "S trongly 

Agree". Ins ignificance propo rt ion s 8 (8%) of them su spected their 

educa tion in moth er tongu e. Fi nally, related question was a lso posed to 

them whe the r they were fee l in fe riority due to the ir education in mother 

ton gu e or not. For this 77 (77%) of the m highly di sagreed to th e question. 

Because they were proud of the ir la n gu age a nd cultures. 
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4 .8 Experts and Teachers Attitudes on Opportunities o f Us ing Shinashign a as Me dium 

Table: 6 Teache rs and Expe rts Attitudes on Opportunit ies o f Using Shinashigna as Med ium . 

Responde n ts (N - 85) 

Items Teache r(N- 2 5) Expert IN - 60) 
No 

Rating Scales Rating Scales 

1 2 3 4 5 X' 1 2 3 4 5 

1 Enrollmen t rate 2 1 8 I I 3 3 .48 0 2 4 47 7 

2 Perrormance 0 I 12 6 6 3.68 0 0 5 36 19 

3 understanding 0 1 9 5 8 3 .72 0 I 5 20 34 

4 Culture Presclvatioll 6 10 6 I 2 2.32 4 28 13 9 6 

5 Language Skills 1 2 14 3 5 3 .36 I I 9 30 19 

6 D rop au t repetition 9 2 5 1 0 1.92 3 40 4 12 1 

7 Schoolcommunity r \ p 2 5 7 3 8 3.40 I 5 3 41 10 

8 Awaren ess leve l 2 8 7 5 2 2.76 0 34 5 9 12 

9 Sel r expression 1 2 9 8 5 3.56 0 I 6 43 10 

10 Constitu t.ional right 0 0 2 16 7 4.20 0 0 4 46 10 

1 1 Community interest 3 1 10 7 4 3.32 I 1 10 37 11 

(Note : VH==VenJ HIgh, H=Hlgh, M=Medlu m, L=Low, Gild VL=Very low) 

X' 

3.81 

4.23 

4.45 

2.75 

4.08 

2.47 

3.90 

2.98 

4 .03 

4.10 

3.93 

Note: 0.05-1 .49=very low , 1.50 -2. 4 9= low, 2.50·3.49=Neutra l, 3 .50-4 .49=hig h, 4 .50-5.00= very hig h 

Ag ree, x= mean values across each ce ll, df=83, a lpha= 0.05 and t= t -va lue calcu la ted. 

As can be shown from th e table 7 above, res pondents were asked to rate 

the extent of s tu dents en rollme nt a fte r u s ing S h in ashigna as medi u m of 

in struction. Based on this ques tion both teachers a nd exper ts 

res pondents confirmed with m ean scores of 3.48 a n d 3 .81 res pec tive ly . 

The differen ce be tween the two m ean is completely diffe ren t from zero . 

Therefore, the re is s ta ti s tical s ign ificance differe nce observed between the 

two m ean s of the sample popula tion s . From school Annua l statistical 

informa tion (200 1/2002) for Ekon ti a nd Eganem ebo Prim ary School, 

s tudents who were regis te red for Shinash ign a annual enrollmen t was 

cha n ged from 13 1 s tuden ts in 200 1 a nd 226 stu den ts in 2002 for both 

sexes. Thus, this implies that studen t 's enroll men t is high a fter th e u se 

of Shinas higna as mediums s in ce it s hows an inc re men t in tre nd from 

year to year. Th is may be due to in te rest in langu age of instruction or 
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Shinashigna culture. Interview made with Education Expert who was 

much concerned explained his view in Womebera this way 

The program introduced as medium of instruction in areas 
where Shinasha community is ava ilable may not contribute as 
such to the preservation of the cu lture of the community. This 
may be lack of proper attention and concern to deve lop the 
language and maintain from da nger of extinction. 

In the table presented above, respondents were requested for the skill of 

writing, listening, reading and speaking extent of the learners in class 

room and out side class room. In relation to this, the mean scores for 

both teachers and experts a re 3.36 and 4.08 respectively . This means, 

there is stati stically significant differe nce in the means scores of the two 

sample populations .That is s tudents were able to perform the four basic 

skills 111 articulated manner except same students wh o were 

academ ically incompeten t in nature. 

Furthermore, they were a lso requested to tell the condition of students 

drop out rate m their respective school where the medium IS 

Shinashigna. Thus, thc two means cores of the two samples te ll us, 1.92 

and 2.47 for teachers a nd for experts. Thus, there is statis tical difference 

between the two sample means. That is to say, th e drop out rate is low as 

the result of the implementation of Shinashigna as medium. This may be 

due their support to their own mother tongue education and the absence 

of wastage in schools. 

Concerning the relationship between the school a nd local community the 

researcher request a bout how was the relation of th e community with 

school organization. For this request, the mean scores of the two sample 

population indicated that 3.40 and 3.90 for teacher sample a nd expert 

samples respective ly . Thus, the findin g shows that there exis ts high 

relationship between the school and community because the two sample 

means showed statistical s ignificant difference. Th is is may be due to 
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their interest to language of instruction or lack of a lternative private 

schools to send their c hildren 's. 

Magenan (199 1) explained that the most essen t ia l factor that kept 

parents not to take the opportunities or educational facilities available is 

that, opposition to the language of instruction. For instance, as he put it, 

if it is the national language ra th er than the local langu age parents may 

not sent their children's to them. Thus, if the langu age of instruction is 

local, they prefer the sch ool a nd the relationship between the school and 

the community would be high. 

Similarly, respondents were also asked the extent of their awareness 

level to language of instruction. For this, 2.76 a n d 2.98 mean values 

were obtained for teachers sample and experts sample population 

respectively. Thus, the two sample mean s of the sample population 

shows th ere is statistically sign ificance difference between the two 

sample m eans. Therefo re, the in terpretat ion is that, the awareness level 

of t h ~ people for th e la nguage of ins truction is low. This may be due to 

lack of awareness creation to be made by education bureau of the region 

and lack of general education fo rums in the issue. 

In addition teacher a nd experts sampled were asked m the question to 

examine the level of students expressing th emselves . Thu s the mean 

scores for the two samples indicate 3.56 a nd 4.03 mean values for 

teachers and experts respectively. The two m eans do have stati stical 

s ignificant difference. The values shows that th ere is very high leve ls of 

students sel f expression in instructional language. In support of this 

argument Mitfanva and Desherieva cited m Fisseha (1994: 167-168) 

since the mother tongue is the language m which the pupil is most 

adopted, which can best express him se lf and the one she/ he can best 

understand it follows that it is the la nguage in which learning can best 

take place . 
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Finally, the respondents expressed their feeling 111 relation to the 

constructional and policy rights toward s medium of instruction . For 

these two questions the two sample-means were 4.20 a nd 4.10 about 

language and policy righ t to use for instructional purpose in the school. 

This statistics shows a bsence of stati stica l significant difference between 

the two m ean. Moreover the calculate t value for the two groups is 0 .827 

which is much less than the critical table value 1.664. Even though, this 

is insignificant, the two mea ns s hows that there is constitutional a nd 

policy right that promotes the u se of Shinashigna as medium of 

instruction. According to Hobben (1994: 182) the li terature proved that 

,the introduct ion of mother tongue as medium of instruction in primary 

schools is the major steps in putting the basic constitutional and human 

rights in to practice . Again respondents were a lso asked on their inte rest 

to mother tongue education .For this; the mean scores calculated a re 

3.32 and 3.93 for teachers and experts respectively. Furthe r more, the 

calculated t value and t critical a re 2 .846 a nd l.664 respectively .this 

shows there is no statistical significance difference between the two 

means. Therefore, the re is inte rest of some politician and community to 

language of in s truction in Shinashigna. As Lepage (196 4) expla ins, the 

mos t important factors in dete rmining the students learnin g is that not 

the language of instruction but he interest of parents , teachers and 

students to wards the la nguage of instruction. 

5 . Teachers an d Experts feeling towards Challenges of Instructional Materials 

Table: 7 Teachers a nd Experts feeling towards Challenges ofInstructional Mate rials 

N Respondents( N-85) 

0 Teac her(N- 25) Experts (N-60) 

Question Items Raring Scales Raring Scales 

1 2 3 4 5 X' 1 2 3 4 5 X' 

1 Lack of instru ctional materials 1 3 1 12 8 3 .92 1 1 2 31 25 4.30 

2 Poor standardization 2 5 0 12 6 3.60 0 3 4 27 26 4.27 

3 Lack of supplementary material 0 0 3 8 14 4.44 2 0 1 28 29 4.37 

4 Inappropriate reference supply 2 1 2 4 16 4.24 3 1 1 26 29 4.28 

5 Lack of partiCipation 2 8 0 12 3 3. 24 1 3 3 27 26 4. 24 

6 Lack of on-time provision 2 2 3 13 5 3.68 1 2 2 25 30 4. 35 

(Note: SA=- Slrongly Agree, A= Agree, N= No/ural, D= DIsagree, and SD= Slrongly DIsagree.) 
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The condition of instruc tion materia ls is the most esse ntia l input for 

teaching lea rning ac tivities. In re la tion to this, the two sampled grou ps 

were asked on the presence or lack of instructional materia l in the newly 

introduced instructional language (Shinashigna). In item 1 of table 7, 

respondents were asked to rate whether there exists lack of instructiona l 

materia l in th e local la n gu age or not. On this basis, both th e exper ts a nd 

teachers expressed their agreement with the mean value or score 4.30 

and 3.9 1 res pectively. The two m ean values s how that there exists 

statistically s ignifican t diffe re nce between the two calculated mean 

valu es of the sample popu la tion . The implication of this is that there is 

lack of ins tructiona l materials in medium of instruction because the 

mea n difference is different from zero. On the interview h eld with Woreda 

education heads, zone a nd administrators contextually s imila r idea was 

reported. Their agreed idea was that there is complete lack of 

ins truc tional materia ls 111 the newly introduced local la ngu age 

(Shinashign a ) because even for gra de one student of last year (200 1) and 

even in this year (2002) books were nol distributed totally. Therefore, this 

indica tes the lack of instructional materials in instructional la ngu age . 

According to interview with School principal a nd his colleagues 

expressed that text book- pupils ratio is 1: 3 even for grade two students 

which hinder the ach ievem ent of quality education . For some subjects 

text books for Aesth etics were not s till prepared for distribution. 

According to UNESCO's (1984) experts regarding the u se of mother 

tongue in education the lack of the text books a nd educational materia ls, 

general reading materia ls, s h or tage of teach er s trained and inadequacy 

of vocabulary, s hortage or lack of instructiona l m ateria ls is one of the 

impeding factors for the use of mother ton gue for instructional purpose. 

As they concluded, it is fruitless to teac h children to read and write in 

their mother tongue with the absence of adequ ate instructiona l materials 

a nd supplementary readings in their moth er tongue. 
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In the same item , respond s were a lso reques ted to evalua te the quality 

a nd s tand a rd of the availa ble ins t ruc tiona l m a teria ls . Both the experts 

a nd teach ers sam pled s hows with mean scores 4.27 a nd 3.6 respec tively . 

They expressed their feeling by ra ting "Agree" the two mean valu es s hows 

that the re is statis tically s ignificance diffe rence in their feelin g. 

Therefore , t he re is poor s ta ndardiza tion of in struc tiona l ma teria ls . To 

support th is finding Fasold (1 984: 294) a nd Fishma n (1 968:692) in th eir 

discu ssion a bout the u se of vernacula r la ngu age in ins truc tion "some 

langu ages it may seem no gra mmar or a lpha be t. This m ay c reate 

difficu lty in s ta nda rdizing the la ngu age of instruc tion . Respondents were 

again asked the presence a nd absence of supplem en ta ry m ateria l in the 

instruc tiona l la n gu age. For thi s question 4.44 a nd 4. 37 mean values 

were obtain ed for teachers a nd experts respective ly . Th u s, thi s two mean 

va lu es statis tically s ign ificance difference in their interpre tation . The two 

groups sampled expressed their feeling by rating "s tron gly agree" for the 

quesLion. Herc, the finding is th8t th ere exis ts lack of supplem enta ry 

instructiona l m a ter ia ls to consolidate teaching a nd learning III 

Shinashigna . The proble m m ay be resu lted from lack of promotion a nd 

motivation of teach ers to produce addition a l m a teria ls, problem of 

printing, dis tribution , lack o f emphasis from the respon s ible organ a nd 

economic prob le m to a fford cost of production ac tivity. 

In the questionna ire , teachers a nd experts were asked to evaluate th e 

extent of supply of teac hers ' gu ides, references, litera ture, and radio­

broad ca s ting in the la ngu age (Shinashigna ) to s tre ngth the actu a l class 

room teach ing . For this , 4 .24 a nd 4 .28 mean values were evalua ted for 

teachers a nd expe rts . The two groups agreed in tha t by ra ting "Agree". 

Therefo re, the two m ean values s hows stat is tically there is s ign ifica nt 

d ifference between the two mean values . Thus, thi s results s hows that 
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there is lack of properly prepa red teacher guides, literature , refe ren ces 

and radio-broad casting progra m s to both teacher a nd s tudents. 

In the same table a bove, the respondents were a sked on the issu es of 

pa rticipa tion of teachers in selection of script a nd on time provis ion of 

ins tructiona l m a teria ls . For the requ est, the m ean va lue 3 .24 for 

teachers a nd 4 .2 4 for experts were regis te red. Thus, these two mean 

va lues h a ve statis tically s ignifican t difference. Moreover , the t-c ri t ical 

(1.664) is much less tha n the t -computed (4.11 6 ) which sh ows 

s ta tis tically s ignifican t .This s hows tha t the teacher and experts' did not 

pa r ticipa ted in selection of script while the process started . Finally the 

pa rticipa nts were a s ked a bout the on t ime provis ion of availa ble 

ins tructional ma terials. Thus, 3 .68 and 4. 35 mean values were obta ined. 

These two mean values have statistically s ignifican t diffe rence between 

th em becau se the differen ce between the two mea n s is differen t from 

zero . Further more, the t-critical (l.664) is les s tha n t -computed (2 .999) 

shows s ta tis tical s ignificance . Therefore, there is lack of on time 

provis ion of ins truc tiona l materia ls . Th e reason fo r th is may proba bly 

lack of roa d communicatio n in the cou n trys ide areas wh ere som e of the 

schools a re found fa r away from the ma in road net work of the region. In 

the interview with som e school teachers on s itua tion of text book 

provis ion; they s ta ted the seriou s ness of the proble m as s u ch 

Let a lone complete text book provis ion for grade two 
stu dents; still now even gra de one studen ts las t year(200 1) 
and in this yea r(2002) were not given text book tota lly . Those 
stu dents who a re in gra de two in this year, last year; in 
grade one comple ted their education in the ir mother tongu e 
with ou t a ny text boo k. 

From these results there was no on time provis ion a nd dis t r ibution 

of text books for both teache rs a nd s tudents in Shinashigna . 
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5.1 Problems Related with Professio nal Development to Shinashigna Teachers 

Table: 8 Teache rs and Experts to Proble m s Related with Professional Development in Shinashigna 

N Question Items RespondentsIN-85) 

0 Teacher(N-25) Experts (N- 60) 

Rat ing scales Rating scales 

I 2 3 4 5 X' I 2 3 4 5 X' 

I Lack of budget 3 4 0 5 13 3.8 4 7 2 16 31 4.05 

2 Irreverence of training materials 0 4 0 12 9 4.04 1 4 1 27 27 4.25 

3 Lack of attention for planning 1 2 3 7 12 4.06 2 3 I 30 24 4.16 

4 Absence of planning in advance 1 3 1 15 5 3 .80 2 0 5 29 24 4.22 

5 Weak position of training Institution 1 2 3 12 7 3.88 2 6 0 31 2 1 4.05 

6 Lack of proper training department 3 2 3 4 13 3.86 3 2 1 30 24 4.17 

7 Lack of Training department or u ni t 2 3 4 10 6 3.60 2 0 2 31 25 4.26 

8 Absence need assessment 2 4 2 10 7 3 .64 4 0 3 24 29 4.23 

9 Lack of commitment of politicians 2 I 4 II 7 3.80 4 2 0 19 35 4 .32 

10 Training favored Amharic and English 2 5 3 10 5 3.44 2 0 1 22 35 4.47 

I I Lack of research activities. 1 3 2 9 10 3.94 2 1 0 19 38 4.50 

- -(Note. SA- Strongly Agree, A Ag1ee, N Natural, D DIsagree, and SD Strongly Dlsaglee.) 

Note: O. 05--1. 4 9=Strong lyDisagree, 1.50-2.4 9=Disagree,2_ 50-3. 4 9=Neu tral, 3 . 5 0 -4.4 9=Agree, 4 . 50-5. 00= 

Strongly Agree ,x= mean values across ce ll, df=83 ,alpha= 0.05 and t= t -value calculated 

As indicated In the table 8 above, for both teacher a nd expert 

respondents to judge the presence a nd a bsence of budget to he lp 

Shinashigna professional teacher deve lopment. Accordingly, the mean 

value 3 .84 and 4 .05 for teachers a nd experts a re obta ined respectively. 

Thus, the two mean values shows that, there is statistically significant 

difference in the mean scores of the two sample populations s ince the 

difference between the two mean is d ifferent from zero, even though the 

comparison of the critical table value l.664 with the computed t value -

.65 1 which shows insignifica n ce difference between the two m ean s. This 

m ay be due to the difference in the duties a nd responsibilities they have. 

The resu lt s h ows that both teachers and experts' respon se agreed that 

Shinashigna program has been under taken by rarely considering its cost 

effectiveness . This on other hand inc;licates that there is a problem of 

budget to effective implemen ta tion of the policy at present. 
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To support by literature Va wda (1 998:557) explained tha t estima ting the 

cos t of produc ing learning and teaching materia ls in local la ngu ages is 

highly problema tic. This is not only because of the da ta limitation s but 

a lso this cost is infinitely va ria ble . Loca l languages ma te ria ls a re more 

expenslve to produce tha n nationa l la ngu age ma te ria ls. They a re 

expens lve becau se their production involves additiona l expen se not 

necessa ry for the produc tion of maj ority la ngu ages ma teria ls. An 

interview was made with the then delegate education head of the region 

a nd he expla ined to the researcher tha t there exi s ts the lack of budget to 

sca le up the progra m to othe r a reas a nd effective ly run in a rea s of 

curren t implemen tation in the Bureau . Furthermore , to suppor t this 

finding William Fra ncis Mackey cited in Zqwou Morsy (1 984:42), in 

countries which h a ve diverse linguis tic a nd cultural life , it is assumed to 

be true tha t educa tion costs large sha re of the na tion a l economy, hence, 

in the ca se of linguis tically hete rogeneous society the cost of introducing 

new la n gu ages in ve ry high since it requires m a te ria ls s upply , teacher 

development and personnel training. 

The other point which wa s ra ised 111 the questionnaire was tha t the 

irre levance of tra ining materia ls to the local situa tion and for t ra inees 

s kill and knowled ge . Wi th regard to this, the mean values for the 

tea chers a re 4.04 and that of the expe r ts is 4. 25. Both mea n va lue s lie 

on the same scale "Agree" . However, the t-value -. 933 shows that there is 

no statistically s ignificant difference between th e two mean s ince t­

critical is 1. 664 grea ter when 0 .05 a lpha levels is cons idered. Thi s a lso 

s h ows tha t the m ean of teacher s is less tha n tha t of the experts this may 

be again caused by differen ce in pos ition , informa tion , dutie s a nd 

respon sibilities . Because th e tra ining m a teria ls were prepa red a nd 

printed in Englis h tha n S hinashign a . Thus , the ma te rial is n 't relevant to 

th e local cond ition . An interview with Education Expert a lso has to say 

th e following 
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Expect instructional materials that were pre pared in 
local la n gu age (Shinashigna) teacher guides a nd 
training manu a ls were prepared in foreign la n gu age 
(Engli s h) . This all s hows the tra ining materia ls a nd 
training langu ages a re not in the basis of local s ituation . 

In the same tabu lation , responden ts we re requested to understand 

whether attention was given from planning bodies regarding specia l case 

such as Shinashigna . The mean values for teachers and experts 

indicates that 4.06 and 4 .1 6 respectively. The two mean s shows 

statistically s ignificant difference between them because their difference 

is not zero. Again, since the calculated t value (1. 9 ) is greater than the 

c ritica l table value (1. 664), at a lpha level 0 .05 a nd d f=83, th ere is 

statistical s ignificant difference be tween the two mean s . This means that 

the a ttention given to p lan la n guage of instruction is less considered in 

the region. To support this, according to Haddad (1999 :35) on ce the 

policy is chose n , planning appropri ate ly for its implem enta tion shou ld be 

immediate . Before th e implementation of the chosen policy, schedules for 

moving the people, physical objects, a nd funds must be drawn up with 

clarity and a tte ntion to detail implementa tion of the policy should be set 

properly from concerned bodies . 

As it can be seen from the table 8 above, teachers and experts were a lso 

requested on the issue o f the training ins titution condition. Thus, the 

m ean values of teachers 3.88 and that of the experts 4.05 re spective ly. 

The mea n values show tha t, the training institutions were weak in their 

capacity. Because the m ean values lies in s imila r scale ra n ge and the 

d ifference between the two means is completely different from zero which 

m ean s there is s tatistical significance difference be twee:1 the two mean 

values . The t- value for the two sample means at 0.05 is (t= 0.688) is le ss 

than t critical (1.664) shows that the re is statistically in s ignifican t 

difference in the two mean values. Even though this is th e case, the 

respondents agreed in that there is weak capacity of the training 

institution because there is no s trong applied linguis tic a nd pedagogical 
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institution to tra in the Shinashigna teaching teac hers . Wi th ou t 

considering this, it is impossible teaching profession Shinashigna 

teaching teach er s . To suppor t this findin g, accord ing to UNESCO (1 984) 

su gges ted that it is necessary to prepa re for the creation of a n adequate 

number of a pplied linguis tic cen ters and institu tion s s pecia lized in 

tra ining linguis ts m ethodologica lly a nd pedagogica lly s imulta n eou s ly 

es pecia lly for professors of lingui sts. 

According to th e ta ble, teache rs and experts were also requested to know 

th e condition of the tra ining depa rtments a nd uni ts for tra ining 

Shinashigna teaching -teach ers a nd personnel' s . The calculated mean 

va lues 3 .86 and 4.17 for teacher s a nd experts respective ly still s hows 

tha t there is sta tis tical s ignificant differe nce between the mean values in 

rela tion to la ck of tra ining units or depa rtments in the region for tra ining 

teacher a nd linguis ts . For this issu e, the t-va lue obta ined at 0 .05 a lpha 

level is (2 .996) which is greater tha n t-c ritical (1. 664 ) confi rmed that, 

there is s tatistically s ignificant difference between the two m ean values of 

the sample group. Since the two mea n s 3 .86 and 4.17 lie on th e sam e 

ra ting scale "Agree" . Thi s two s ta ti s tical result s hows that, the re is 

complete lack of t ra ining m a nagem en t unit or depa rtment to s houlde r 

the respons ibility of tra ining Shinashigna teach e rs as the result of lack of 

linguis tic uni t in the training institution , lack of properly h a ndling the 

responsibili ty to tra in a nd s tudy Shinashigna in depa rtmenta l level and 

because of the tra inings we re give n to teachers in s hor t term period (1 -2 

weeks only). According to ETP (1994: 22) a nd teache rs tra ining 

insti tutions of a ll levels will be required to gear their progra ms to ward s 

the a ppropria te educationa l level for which they tra in teachers . 

The oth er qu estion posed to respondents was that, the need assessmen t 

situa tion in the education bureau. To thi s issu e , 3 .64 a nd 4.23 mean 

va lues we re obtained from teache rs a nd experts respective ly . The 

calculated (t value=2.22 1) compa red with critical value (1. 664) at a lpha 
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level 0.05 and df;83. Thus, this means and calculated t-values shows 

that there is statistically significant difference between the two mean s of 

th e sample populations. The respondents rated their expression by rating 

"Agree" on the rating scales. From thi s figures, it is possible to infer that, 

before the implementation of Sh inashigna as med iu m, there was no a ny 

need assessment carried out to known the interest of pupils, parents' 

teachers and other stake holders regarding wh ich la n guage they prefer 

for instructional purpose. In a n interview with the then Education 

Bureau head delegated expressed the reali ty of the condition that there 

was no need assessment and research made on the issue of mother 

tongue education. He further expla ined th e request comes from state 

coun cil who decided the medium to be Shinashi nga. From this id ea, the 

initiation was from politicians ra ther th a n from the communi ty, 

s tudents, parents, teach e rs a nd other stake holders. Thus , the program 

ha d politica l limitation to satisfy public in te rest but only to the purpose 

of political consumption because the community should first consul t and 

investigation of their inte rest before a ny program has to be implemented. 

Finally, experts and teachers were asked whether professional 

development favored to Amharic or English tha n to Shinashigna. For this 

3.44 a nd 4.47 mean scores were calculated for teachers and expert 

respondents respectively. In add ition the t value IS co mputed for the 

d istribution and found to be (4.41 8) which is much high er than the t 

critical value (1. 664).Thus, th e two mean values , t value and t value 

s h ows that, there is s tatistically s ignificant d iffe rent. Because the two 

means a re list on the same scale which is "Agree" and the ir d ifference is 

not equal to zero. The calcula ted t-value of (t;4.418) a lso shows there is 

statistical s ignificant di fference in the two mean values. Therefore, thi s 

s h ows us the training condition s fevered towards En glis h and Amharic in 

training institutions or colleges because th e two have th eir own 

departments to give traini ng to teacher development in the two 

la nguages . 
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To sum the m ajor finding discussed above the findings of the study 

identified problems rela ted with professional development for teache rs of 

Shinashigna. In the first, there is inappropriate budgeting at zonal and 

Woreda level to deve lop the la nguage teachers in Shinas higna. The 

contribution of NGOs is centralized at regiona l level where a ll activities 

are centra lized wh ic h impedes the implementation. Second ly, the 

training ma nua ls are not in local la nguages to fit wha t they ought to 

teach, lack of proper planning units or departments, the language of 

instruction a t academic institutional and education bureau level to 

develop the la n guage. In third, lack of research a nd need assessm ent 

before the implementation of the policy. Academic institution s a nd the 

education bureau prioritize national langu age a nd internationa l language 

and ma rgina lized th e local language in the socio-economic a nd political 

life of the region . 
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5.1 Students and Experts Feelings towards Conditions of Instructional Materials 

Table 9. Teachers and Experts Feelings towards Conditions of Instructional Materials 

N Items Respondents (N-85) 

0 

Teach ers (N- 2S) Expert (N=6 01 

VL L M H VH VL L M 

F % F % F % F % F % F % F % F % 

1 Text book distribution. 4 16 9 36 8 3 2 4 16 0 0 5 8 .3 4 2 70 6 10 

2 Quality of text books 3 12 14 56 8 3 2 0 0 0 0 38 63.3 10 16.7 6 10 

3 Re ference m a le rial s 13 52 10 40 2 8 0 0 0 0 37 61.7 22 36 .7 1 1.7 

4 Evaluation , moni toring 5 20 11 44 8 32 0 0 1 4 35 58.3 15 25 6 10 

5 Support from officials 4 16 10 40 10 40 1 4 0 0 22 36.7 27 45 7 11.7 

5 Preparation aids 4 16 11 4 1 5 20 4 16 1 4 28 46.7 28 46.7 2 3.3 

7 Locally produced news 18 72 6 24 0 0 1 4 0 0 53 88.3 7 11.7 0 0 

(Note : VH= Very High, H=H igh , M=Medium, L=Low, and VL= Very low) 
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6 10 0 0 

0 0 0 0 
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4 6.7 0 0 
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As depicted in the above table 9, in the first item, 9(36%) of teachers 

respondents and 42(70%) of expert respondents responded by rating on 

the scale measurement regarding the distribution of educational 

materials as low in the instructional language (Shinashgna) by rating 

low. Thus, the finding shows that the regional education bureau is not 

providing the materials for instruction in Shinashigna. This is one of the 

critical problem facing Shinashigna teaching teachers and students who 

learn in the medium of instruction. This inference is true because the 

majority of respondents in combination agreed by rating low in the 

distribution of text books in the medium of instruction. To support this, 

according to Lepage( 1964) argues that shortage of instructional materials 

due to lack of proper distribution has impact on child's language interest 

and learning ability either by hindering or promoting it. 

In the same table, respondents were also requested for the general 

quality of text books available. For this 14(56%) of teacher respondents 

and 38(63.3%) of expert respondents agreed by rating low and very low. 

respectively. Thus, this picture expresses that, the quality of text book is 

very low. In implication, this negatively impact on the quality of 

education delivered in the medium of instruction. According to Fishman 

(1968:6920), regarding the use of mother tongue instruction in education 

he argues that "some languages may seem have no grammar or 

alphabet". This may create difficulty in standardizing the text books and 

other instructional materials in the local languages. 

Respondents were also asked to know the general conditions of reference 

materials to help the instruction in the language of instruction. Thus, for 

this, 13(52%) of teachers respondents and 37(61.7%) of experts 

respondents show their expression by rating very low. Thus, this shows 

to us, there exists shortage of general reading and reference materials in 

Shinashigna. In relation to this issue Fasold (1968) contend that, lack of 
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tex t books , instruc tion a l mate rials , reading m a teria ls a nd gen eral 

referen ce materia ls in the loca l la ngu age is to be seriou s problems during 

the implem enta tion process of m othe r tongu e education. Le page (19 64) 

a rgu es tha t, a child learns m ore quickly throu gh mother tongu e than 

unfa milia r la ngu age med ium is mean in gless because of lack of reading 

materials tha t supplement actua l teaching and learning. Again Unesco's 

experts expla ined more tha n the above, the most critical problem more 

th a n other is the lack of text books educationa l ma teria ls, s hortage of 

gen era l reference ma teria ls a nd s hortage 

vernacular language which leads to 

supplem enta ry m a te ria ls . 

of tra in ed teac he rs in the 

lack of adequ a te reading 

In the fourth item , teach ers a n d experts were also requested to evalua te 

whether the re exis ts evaluation, monitor ing a nd follow up from the 

Regional Education Burea u to investigate the p resent sta tus of the 

progra m introduced. For this issu e , 11(44%) if teach er respondents a nd 

35(58.3%) of experts from education bureau' s expressed their 

unders ta nding regarding mother tongue education s till by ra ting on the 

provided scale m ea surement "very low" . Thus, the fi nding s hows tha t 

evaluation , monitoring a nd follow up of th e progra m is very low in the 

sector with particula rly to the new ins tructiona l la n gu a ge (Shinashigna ) 

introduced . This by its part has n egative impact on knowing weak and 

s trong s ides of the progra m implem ented . According to (Haddad 

1999:370) expla ins tha t a ppropria te evalua tion , m onitoring, follow up 

and assessm ent of the implem enta tion of the new initia tives or policy 

impact is necessary to determine wh eth e r the policy itself is inadequa te 

or poor or implem enta tion is at fa ult. Huma n capital ina dequa cy, under 

funding a nd inadequa te economic s timulus during th e implem e n tation 

stage is a mong the m a ny possible cau ses of the fa ilure of a well designed 

program . Therefore, h e stressed tha t a well organized evalua tion , 
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their la nguage because they feel that their language of instruction IS 

inferior to other la n guages. 

In summary, the results based on the above discuss ion; the distribution 

of text books ,quality of text books, the genera l reading ma terials, 

evaluation and monitoring, preparation of teaching aid s in Shinashign a 

and production of local news paper in Shinashinga are a ll very low which 

affect the Shinashgina as medium of instruction. 

5.3 Experts and Teachers Attitudes towards Community Awareness and Participation 

Table 10: Experts and Teachers Attitudes towards Community Awareness 

Respondents IN- 8S) 

Question Items Teacher(N=25 ) Experts(N-60) 

Rating scale Rating scale 

lack of awareness on I 2 3 4 5 X' I 2 3 4 5 

· Language Policy 0 2 3 8 12 4.20 2 4 3 12 39 

· value of mother-tongue education I 3 0 12 9 4.00 2 3 I 25 29 

· Their constitutional Right 5 5 I 6 8 3.28 5 2 3 21 29 

· Information about school system I 4 6 8 6 3.56 3 I 2 29 25 

· Language of in su'uction 0 2 4 II 8 4.00 I 5 2 28 24 

lack of Participation in 

· Planning language of instru ction I 0 4 13 7 4.00 0 3 I 25 31 

· Selection of scripts I 0 3 16 5 3.96 0 2 2 31 25 

· Implementation 2 0 0 17 6 4.00 0 3 I 32 24 

· Monitoring I 3 2 10 9 3.92 I I 2 33 23 

· Evaluation 2 3 I 7 12 3.96 I I 2 33 23 

(Note: SA'" Strongly Agree, A = Agree, N= Natural, D=Dlsagree and SD= Strongly Disagree.) 

X' 

4.37 

4 .27 

4.12 

4.20 

4.15 

4.40 

4.32 

4.28 

4 .27 

4 .27 

Note: O. 05-1. 4 9=Strong lyDisagrec, 1. 50-2 . 49=Disagree,2. 50-3_ 4 9=Neu tral,3 . 5 0 -4 _ 4 9 =Agree, 4 _ 5 0 -5 _ 00= 

Strongly Agree ,x= mean values across ce ll, df=83 ,alpha= 0_05 and t= t -value calculated 

As indicated in the table a bove, the mean scores of teache r responden ts 

is (4.20) a nd the mean score of experts respondent is (4.37)respectively 

for lack of aware ness on language policy, shows that there is s ta tis tical 

significance differen ce observed between the two means of th e sample 
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- .673 

-1.102 

-2.657 

-2.615 

- .669 

-2.076 

-2 .014 

-1.447 

-1.638 

- 1. 340 



popula tion . Moreover, the t-computed (-. 0673) is less than the critical t 

table value (1.664), there is insignificant difference in the mea n .Eve 

though, there is agreemen t on lack of awareness a mong th e community 

to the issue of language policy s ince both participants agreed by ra ting 

high a nd very high respective ly. This di ffe re nce in opinion of re s pondents 

may be resulted from the variation in th eir employm ent position or 

variation to information access a mong the community . In rela tion to this 

(David Corson,1 99:22) outlined that the community attitudes and 

a wa reness level in the question of la ngu age u se and policy a re very 

importa nt basis for policy decision s ; especia lly where those a tti tudes and 

a wa ren ess m ay be different from those held by s ta ff members or may be 

in conflic t with national or system policy guidelines on this question. 

Aga in he explained ma ny parents a re less will ing to see the la n gu age of 

the home to be u sed in school beca u se of lack of information a nd 

awareness about the la n gu age policy. 

In the second item of the ta ble , res pondents were a lso asked whether the 

community have awaren ess on the value of moth er tongue education or 

not. To this question, the mean scores regis tered were (4.00) and (4 .27) 

for teachers and experts respondents res pective ly. Since, the difference 

between the two m ean is completely different from zero there is exact 

differen ce in their feelings even though th e rating scale is in the same 

ra ting ra n ge. In compa rison , the two m ean s are not s imila r. There is 

complete s tatistical s ignificant diffe re nce between the two m ean values of 

the two independen t sample groups . This difference in their m ean s hows 

tha t difference is differen t from zero implies there is co mplete lack of 

awareness among th e community towards th e values of m other tongue 

educa tion. Thi s diffe rence most probably results from lack of awareness 

creation on the value of mother tongu e education and th eir negative 
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attitudes towards their on langu age. In focused group interview with 

parents most of the parents forwarded their feeling in such a way: 

We a re not opposing our own language to be th e language 
of instruction. This is wh at other nationalities a re doing. 
Our position is why th e regional government ignored and 
excluded the community from hearing and participating 
in the decision making process directly or indirectly. This 
kind of participation may be good opportuni ty to parents 
to known the values of mother tongue education . 

Adams (1 998:540) explains language policy awareness shou ld be 

inclusive term which incorporates critical language awareness. It is the 

study of la n guage based on the latest linguistic, pedagogical, cultural 

and as well as social aspects of the language con cerning the mother 

tongue education. Thus, communi ties should h ave to be informed on 

la nguage policy, moth er tongue education value, constitutional rights, 

information about school system and the medium of instruction . 

The table also depicts th at, the awareness leve l of community to their 

own constitutional r ight regarding us ing mother ton gue in th e primary 

schools of th eir own localities. The mean values for both respondent 

groups shows (3.28) and (4.12) for teach ers a nd experts respectively. The 

two means shows statistically significant difference. This show, the 

exis tence of complete d ifference in their fee li ngs to ward s the awareness 

level to con stitution a l right . The implication is th at, communities were 

not knowledgeable about their own constitut ion a l right especially in the 

use of mother tongue edu cation . The lack of awareness may be due to a 

uniform follow of information, communication gap between officia ls and 

community or the general lack of education. In other ways, the 

calculated t result (2.657) is completely statistically different from the 

critical table value (l.664). This figures shows that, there is statistically 
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significance difference observed in the mean values .Thus, there IS lack 

of awareness on con stitutional right a mong commu ni ty. 

The research study a lso requested the respondents on whether 

communities have information or awareness regarding the school 

medium of instruction. For this request (4.00) and (4.15) mea n scores 

were obtained for teachers and experts respondents res pectively . Thus, 

the calculated mean values for the sample respondents shows tha t the 

difference is different from zero; which implies that there is statistically 

s ignificant difference between the two sample means. In addition the 

calculated t result (2.615) is completely statistically diffe ren t and greater 

than the critical table value (1.664).Therefore; there is lack of information 

or awareness about the language of instruction in the researc h area. This 

may be true because of community were not be involved in the issue of 

medium of instruction or they m ay not be interest to decide on the 

medium of instru ction or they do not know what is medium of 

instruction. The final request regarding awareness, the mean values for 

respondents (4.00) a nd (4.15) is obtained. Therefore, the respondents 

were agreed on lack of awareness in la n guage of instruction. 

In item two of table 10, respondents were also requested on the issue of 

the participation of community on the mother education issues . Thus, 

the respondents, replied shows, mea n value obtained (4.00) and (4.40) 

for teachers and exper ts respectively regarding the participation of 

community m embers on planning th e language of instruction. Hence, the 

mean values shows, the existence of statis tical s ignificant difference 

between the two mean values, which is completely different from zero . In 

addition the calculated t result (2.615) is completely statistically different 

and greater tha n from the critical table value (1.664).Thus, the 

implication is that there is lack of participation of community in the 

planning a nd decision making process regard ing m edium of instruction. 
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To support the finding, according to Haddad (199:35) explained in his 

work that in the planning task there is one difficult task, most of ten­

over-looked . This task is that, the task of participating and mobilizing 

political support to the new initiative. Plans should be developed with 

consumers of a new educational initiatives to aware students and their 

families about the objectives of the new initiatives ;then communities 

learn of the benefits for the collectivity program, for teachers, students 

educational administrators and their representatives most simila rly be 

developed. 

In the same table, respondents were also requested to Judge their and 

community participation in the selection of the Latin script for 

Shinashigna medium. For this question, the mean values obtained are 

(3.96) for teachers and (4.32) for experts respondents. The two mean 

values s how that there is statistically significant difference between the 

two mean values. In addition, the calculated t result (2.014) is completely 

statistically d iflerent and greater than the critical table value (1.664).The 

difference in their mean probably be due to difference in position, 

responsibilities and access to information and decision making in the 

sectors . Thus, the finding revealed that, s ince the difference between the 

two mean is different from zero , and the comparison of t result and table 

value shows that, there is lack of participation of community in the 

selection of script for Shinashigna medium of instruction. 

The table a lso reveals that, whether community aware and participated 

in the implementation process of the Shinashigna medium. For this issue 

(4.00) and (4.28) mean values were calculated to see the s ignificance 

difference. Thus, the two mean still shows the existence of statistical 

significant difference between them. Further more, the calculated t result 

(1.447) is completely statistically in s ignificant and less than from the 
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critical table value (1.664). Even though, insignificant, the two means 

shows that their agreements by rating "Agree" for the lack of parents and 

community participation in the implementation of Shinashigna medium 

of instruction. This may be the result of lack of interest of the politicians 

to involve community in the decision making process or ignorance of the 

community or imposition for implementing the new initiative. 

Respondents were a lso asked how the participation of community In 

monitoring of the policy implemented to know the progress of the policy. 

For this questions the respondents mean score shows (3.92) and (4.27) 

for teachers and expert respondents respectively . Thus, the two m ean 

values show the presence of statistically significant difference in the 

mean values. This variation in mean may be due to professiona l and 

positional attachment that the respondents have. Moreover, the 

calculated t result (1.638) is completely statistically insignificant and less 

than the critical table value (1.664) . Even though, insignificant ,th e two 

m eans for two shows groups that their agreements by rating "Agree" for 

the lack of parents and community par ticipation in the monitoring of 

Shinashigna medium of instruction. Therefore, the result shows the is 

lack of participation of community in monitoring the implemented policy 

progress. 

Finally, respondents were too requested to judge the extent of evaluation 

of the program done to see the impact of the policy. The mean scores 

shows that (3.96) and (4 .27) for teachers and exper ts group respectively. 

Thus, the mean values are completely different statically. Their difference 

may be absence of evolution up to the grass root level .Some supervisors 

are not interested to go to rural areas or lack of weak follow up to the 

program from bottom to top. Besides, the calculated t result (1.340) is 

completely statistically ins ignificant and less than from the critical table 

value (1.664). Even though, insignificant, the two means shows that their 
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agreements by rating "Agree" for the lac k of parents a nd community 

pa rticipa tion In the imple mentation of Shinashigna medium of 

instruction. Therefore, the re is lack of pa rticipa tion of community a nd 

the concerned body to evaluate the impact of th e pol icy . In a bove 

discussion s of the findings, regarding the participation of community in 

the planning, selection of scripts, implem enta tion s, monitoring and 

evaluation of the policy impact on Shina shigna medium of instruction. 

Thus, according to some scholars like William Francis Mackey (1984) in 

relation to participation, a rgues that "schools do not have monopoly on 

education, pupils learn much from the community especially from their 

pa rents and more from socia l community. Nor did the state and its 

school h old a monopoly on the la nguage of ins truction and its 

application to schools a nd education system. Therefore, according to 

him, there is the n eed and dem and for involving th e community a t a ll 

levels starting from the planning, selection of scripts, implem enta tion, 

monitoring a nd evaluation of the policy impacts calls for active role of 

community to in t roduce n ew initia tives. 

5.4 Experts and Teachers Attitudes towards the Training and Professional Development 

Table 11: Teachers and Experts Attitudes towards the training Condition 

Respondents{N - 85) 

Question Items Teacher (N- 2S) Expert IN- 60) 

Rating scales Rating scales 

1 2 3 4 5 X' 1 2 3 4 5 

Adequately trained I 1 6 3 2 3 2.20 12 42 2 4 0 

Adequate supply of trained teacher 12 8 1 4 0 1.88 42 12 2 4 0 

Trained in short term programs 0 3 0 I I I 1 4.20 0 3 2 4 14 

Not trained in in -service program . 4 7 1 9 4 3.08 20 3 1 1 6 2 

Are not certified or diploma holders 8 9 1 5 2 2.36 26 24 3 5 2 

Not certified or diploma 6 0 I 3 15 3.84 6 1 2 36 15 

(Note: SA : Strongly Agree, A= Agree, N= NaLural, D;:Dlsagree Qnd SD= Strongly DIsagree) 

Note : O.05-1.49=Strongly Disagree, 1 .50·2.49=Disagree, 2.50-3 .4 9=Neutral, 3 .50-4.49=Agree, 4.50-

5.00= strong ly Agree, X'" =mean va lue for each cells, alpha=O.OS, t = t·test ·value and df= 83 

85 

X' 
t 

1.0 12 1.0 12 

1.870 1.870 

0. 545 0.545 

3.987 3 .987 

1.870 1.740 

· .138 ·. 138 



In the table a bove demonstrates that, the frequen cy and m ean 

distribution of experts a nd teachers respondents towards th e training 

a nd professional development conditions of Shinashigna teaching 

teachers . For this issue, the researcher ra ised th e question, "is 

Shinashigna teachers were adequ a tely tra ined or rot?". In this item, the 

mean values calculated for teachers (2 .20) and for experts the m ean 

valu e calcula ted is (1.97) respective ly. Therefore, the mean values show 

s tatistically significant difference betwee n them. Because the difference 

of the two mean may not be zero . On top of that, the calculated t result 

(1.012) is completely statistically ins ignifican t and less tha n the critical 

table value (1. 664). Even though , not worth mentioning, the two means 

s hows that their agreemen ts by rating "disagree" whic h shows 

Shinas higna teaching teachers a re not adequa tely tra ined for teaching 

the Shinashign a m edium of instruction. The reason m ay be lac k of 

a ppropriate tra ining program tha t would be a rranged by the educa tion 

bureau to m a ke the teachers compe tent in their pedagogical, lingui s tic 

skills and knowledge' s. According to UNESCO (1984) says tha t, tra ining 

improvements a nd retra ining of professors especially for m other-tongue­

teachers in the from of short term course (5- 10 days), medium term 

course (1-3 month) and long term courses (6 month- 1 year) would be 

necessary to e nvisage the creation of a n adequate number of a pplied 

linguistic centers and institut ions especia lly in training linguistically, 

methodological, and pedagogical s imulta neously especia lly to the 

professors of linguistics. 

In the second item o f the table-expe rts and teache rs were a lso asked 

whether teachers for Shinas higna were adequately supplied or no t . For 

this question, respondents m ean score values (1.88) and (1.47) for 

teachers a n d experts respectively . There exists s tatistica lly s ignifican t 

difference between the two sam ple population m ean s i.e. the difference 
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between the two population m ean s is completely different from zero. On 

other hand , the calculated t result (1.18) is completely statistically 

ins ignifica n t a nd less than the c ritical table value (1.664).whatever, 

irrelevant; th e two group means shows their agreements by rating 

"disagree" which shows Shinashigna teaching teachers were n ot 

adequa tely supplied to the schools. Becau se, some teachers a re 

compla ining they were working over-lorded in teaching the subject. The 

reasons for lack of adequate supply of trained teacher s in the la nguage 

may be probably due to lack of linguistic center for training, lack of 

a ttention from regional education bureau and lack responsible organ 

from top-to bottom to arrange the tra ining program to supply the trained 

teachers properly. To suppor t this finding Ayalew (1991:14) the best to 

express is tha t, teaching profession is not som ething a m ere field of 

occupa tion where people can go through it with out having possessed the 

pre-requisite qualification; which therefore, requires s pecia lized s kill s, 

experts, knowled ge and a feeling of responsibilities . 

In the third item , responden ts were requested to Judge wheth er teachers 

for Shinashigna medium tra ined in short or no t . For this (4 .20) and 

(4.10) of m ean scores were obtained for teacher s and experts 

res pectively. Thus , this shows u s, there is s tatistically signi ficant 

difference between the two m ean s; which is differen t from zero. This 

difference in the mea n value may be due to their occupational position 

difference, a nd their attitude to their own professi on. In addition, the 

calculated t result (0 .0545) is completely s ta tis tically insignificant and 

less than the critical table value (1.664).whatever, unrelated; the two 

group m eans shows their agreeme n ts by rating "Agree" which s hows 

Shinashigna teaching teachers were trained in s hor t term training 

programs (1-2 weeks only).Therefore, the result obtained s hows that, 

teachers s upplied for Shinashigna medium of instructions were 
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completely tra ined through short-te rm courses (1 -2 weeks only).To 

support this, particula rly , the interview wi th princ ipa ls administrations, 

heads and teachers of sample schools fee l that, the implementa tion of 

mother-tongu e education a t grass root leve l requires real commitment of 

teachers towards their profession, heavy investment on the s kill training 

provision , a nd materia l supplies. Based on this the up coming ques tion 

to the vice principal of schools forwarded hi s view in th e following 

manner: 

How do you state the use of mother tongue (Shinashigna) as 
medium of instruction with regard to the skill training 
provision? I t is a child righ t to lea rn through his / her own 
mother tongue which in turn give u s a great pleasure for 
them because they were pedagogically benefited. However , 
Shinashigna lacks well edu cated a nd tra ined teachers to 
implement it at the bottom line. Mere experience and 
language fluency domina ted Shinashigna instruction tha t 
affects its implementation very badly . Teachers were all not 
qualified and ta ke n a week training and professionally 
incompetent. Teache rs lack motivation in the mother tongue 
education due to insufficient time span given for the skill 
tra ining provi s ions. Por effective implementa tion of the 
program, there must be continues professional skill 
development a nd conducive a tmosphere in the school 
community in the zone. It has to be acquired a nd given at 
college level to produce teachers who a re professionally 
skilled as what Afaan Oromo a nd Tigrigna speakers were 
doing a nd funct ioning. 

In the fourth item of the table, respondents were asked to evaluate 

whether teachers for Shianshigna were trained in service program 

(summer program) or n ot. To this questions, the m ean values obtained 

a re (3.08 ) a nd (1.98) for the teacher and expert sampled population 

groups respectively . Thus, these two mean values for the two respondent 

groups' s hows that there exists statistically significant differe nce between 

the two m ean values. That is, since the d ifference between m ean one and 

mea n two is completely different from zero. Besides, the calculated t 

result (3.987) is completely statistically significant a nd greater than the 
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critical table value (1.66 4). Thus, the two findings imply tha t, teachers 

for Shinashigna m edium were not trained in in-service progra m. This is 

becau se those teache rs were trained in s hort-term tra ining progra m s . 

In the fifth item of table 11 , they we re too asked teach ers were whether 

certified or diploma holders or not? In line with this, the calcula ted 

mean va lues shows (2 .36 ) and (1. 88) for teache rs and experts 

respectively . Form these figure, there is still statistically significance 

difference be tween the two mean values. The difference is different form 

zero . Thus, there is s tatistically s ignificant difference between the two 

mea ns. Again, th e calculated t result (1.740) is completely s tatistically 

significant and greater tha n the critical table va lue (1.664). Thus, the two 

findings implies that, teachers were no t certified or diploma holders in 

the m edium of instruction. Therefore , the result s hows that, teachers for 

Shinashigna teaching were having n either certificate n or diploma in the 

language what they are teaching. This m ay be due to lack of an 

a ppropriate commitment from the politicians, lack of a pplied linguistic 

centers, lack of budgeting and lack of general interest to improve the 

language. In sum, the discussion above s hows the m aj or problems 111 

rela tion to the tra ining and professional development status of 

Shinashigna teachers. 

Thus , the progra m suffered from lack of a ppropriately trained teach er, 

lack of a dequa tely supplied teachers in the la n gu age , the exis ting 

teach ers were trained in short term progra ms who were in competitive 

pedagogically and linguis tically, lack of continues in in-service progra m 

to develop their ski ll , lack of compete ncy in the la nguage they teach , and 

fin a lly lack of acknowled ged cer tificate or diploma in the la n guage of 

instruc tion. To support the a bove findings , som e sch olars a rgue that 

teachers wh o a re supposed to teach in the local langu age m ay lack 
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a ppropriate training In the profession , in th eir teaching language, 

adequa te qua ntities a nd qua li t ies of text books th a t be severe ly limited in 

the u se of local la nguage for instruc tiona l purpose i. e. why the demand 

for local la nguage is limited in education Vawda (1998:557). 
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Chapter Five 

Summary, Conclusions and Recommendations 

The fina l pa rt of this pa per deals with th e summary of m ajor find ings of 

the study , the conclus ion reached at a nd th e recommenda tion s 

forwa rded on the basis of the findings. 

5 . 1 Summary 

The ma in purpose of this s tudy was to examme opportunities a nd 

challenges of using mother tongu e as mediu m of in s truction s pecific to 

Shin a shigna s poken in Meteke l Zone; Ben is h a ngul Gu m z Nationa l and 

Regiona l Sta te. 

For this purpose, descrip tive survey research a pproach was employed . 

Thus , five primary schools u sing Shinashigna as a m edium of ins truction 

were purposively selected becau se there is no other sch ool tha t u ses the 

medium. The subjects of the s tudy were 6 0 pa rents represen ted 12 

pa rents from each purposively selected sch ool a rea, 2 5 teachers wh o 

teach in Shinash igna a nd school principa ls, 100 s tu dents ra ndomly 

selected from gra de "2", 6 0 education exper ts (10 of them from the zone 

and 50 of the m from Woredas) and 26 Adminis trators were involved at 

Woreda and zone levels . 

To ach ieve th e purpose, both genera l and specific objectives of the s tudy 

were formu la ted a nd basic research question s were prepa red as follows 

General Objectives of the Study 

• To know the opportuni ties which cau sed the use of 

Shinashign a as m edium of in s truction in s chools 

• To s tu dy th e cha llenges that had been confronted m u s m g 

Shinashign a as medium of ins truct ion in sch ools 
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Specific Objectives of the Study 

• To ident ify encouraging opportunities th at promote the use of 

Shinashigna as medium of instruction 

• To identify whether or not need assessment was don e for usmg 

m other tongue (Shinashigna) as medium of instru ction 

• To explain the extent of awareness a nd community participation in 

decis ion making processes and to select instructional la nguages 

• To e lucidate th e degree of attempts m ade to improve and develop 

as medium of instruction 

• To elaborate whether or not ins tructional m ateria ls (both m ain and 

supplementary) were prepa red and distributed adequately and 

time ly 

• To discover the extent to which teachers participated in the 

preparation, translation and ed ition of instructional materia ls 

• To expla in extent of communication condition s beLween teachers 

a nd students in the instructional la ngu age 

• To expla in teach er s, s tudents, parents and educational experts 

attitudes towards Shinashigna m edium of instruction 

• To identify the degree of professional support provided by training 

ins titutions 

Basic Research Questions 

Thus, to meet the a bove mentioned objectives of th e study the researcher 

raised the following two basic research questions 

1. What were the opportunities that contri buted to th e promotion of 

Shinashigna as m edium of instruction in schools? 

2 . What were the c ha llenges faced in using Shina higna as medium of 

instruction in the schools? 
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Based on the results obtained from the study; the major findings of the 

study were the following 

• The preparation and distribution of Text book was not still distributed 

to students studying in grade one. Even those who attain their 

education in grade 2 were studied their education with out text book 

in grade one last year. Even now in grade two m ost of the subjects did 

not have text books even for teachers. The quality of th e text book was 

poor and teachers face difficulty in understanding a nd in reading th e 

text book because they were trained in s hort- term training programs 

as the books published has the problem of edition, translation and 

standa rdization. 

• As reflected and reported by paren ts and students, the community did 

not get any orien tation and awareness on th e pedagogical, 

psychological, political a nd sociological benefits of mother tongue 

education. This means that the importance of communi ty 

participation for school and socia l development was neglected and the 

language change h ad not been sufficiently introduced and founded. 

• In preparation of text books, regarding the participation, no 

consideration was made a nd given for students and teacher to collect 

feed backs a nd inputs. Their understanding level was not also 

con sidered, no institution or organization to handle this responsibility 

because in some schools non-Shinasha students were taught in 

Shinashigna. 

• The participation and awareness level of teachers, community a nd 

professionals m prepanng, developing, evaluating, and glVmg 

comments or feedbacks for improvement was insufficient and this has 

affected the language proficiency of the learners a nd the teachers. 
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• The quali ty and accessibili ty of text books in Shinashigna was very 

low a nd poor. There was n o dictionary which was prin ted and 

dis tributed . There were n o local news pa pers produced to develop 

knowledge and initia te n on -forma l education . The distribution of 

these scarce text books was not adjus ted to th e a nnual progra m of th e 

lesson or the re was lack of on time dis tribution of text books . 

• From the findings , it wa s observed tha t a ll teach er s were given short 

term tra ining (1 week) in the tra ining courses in how to u se a nd teach 

the Shinashign a. 

• There wa s no furthe r orien tation a nd professiona l works were done to 

take out the inferiori ty complex from the people 's mind . Hen ce, some 

people's say . "The la n gu age does not have communicative value 

outside the zone and we do n ot want it to be used a s a medium of 

instruction. " 

• Regarding opportunities as th e resu lt of the u se of Shinashigna 

Students who were u s in g Shinashigna as their firs t la ngu age were 

initiated to u se th e la ngu age positive ly due to increase in th eir 

understanding, achievem en t ,expreSSIOn com munication a nd 

participation degree of students .This on the way paved th e way to 

reduce the re petition a nd d ropout rates in the schools . 

• The findin g further s hows th at the re is cen tra lization of resource 

m a n agem ent, utilization a nd control espec ia lly the financial resource 

regarding m other tongu e education progra m which impeded the 

implementation of th e policy . 

• The finding from pa rents s hows tha t they were h a ppy for u s ing their 

language as medium of ins truc tion but they did not ge t orien ted 

.Especia lly pa ren ts opposed tha t; even thou gh, they were though t in 

their langu age why Amharic was not given even as s u bject to the 

students wh o were th ou gh t in Shinashigna. 
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• The find in g a lso revealed tha t there is s hortage of training inst itution 

with academically s trong depa rtment, pla nning unit a nd lack of 

research a nd need assess ment conducted to know the interest of the 

pUblic . The s tudy a lso shows th a t, th ere is lack of participa tion in 

selection, planning, m oni toring, and eva lua tion to identify the maj or 

achievements a nd weakness of the progra m . 

• In genera l, there is a problem of socia l accepta bility in su ch condi tion 

a mong the public in th e implemen tation of Shinashigna as medium of 

instruction. 

5.2 Conclusions 

The results ob tained from the stu dy s howed tha t the precondit ions tha t 

would h ave been there is tha t conducting policy and n eed assessment 

were not done before the implementation . The decis ion to implem ent the 

policy was passed by th e State Counc il of th e Region which is top­

bottom Policy decis ion . The Regiona l, Zon a l a nd Educa tion Offices 

directly implem ented the New Education a nd Tra ining Policy without the 

necessary preparation in instructional m a teria l, supplem enta ry m a terials 

and tra ining of teach er s . Therefore, a fter inves ting sca rce re sources the 

result obtained a n d out put gained was not as expected beca u se 

teachers , s tudents a nd pa rents were discouraged in the quality of th e 

primary education delivered In the medium. Pa r t icipa tion in decis ion 

making can convince people . The a ims of the decis ion to be passed are 

valua ble of some a ctions of faithfulness a nd commitment to the policy 

being implem en ted a mong communities. Legit ima te ha rd work a nd 

effor ts a t mutua l a doption of the policy in th e d irection of decis ion 

ma king give a positive resul t with regard to la n guage understanding. 

Higher officia ls' decis ion was not flexible in con cept a nd implementation. 

Flexibili ty ou gh t to be the key to a n acceptance and legitimacy. The 

medium of ins truc t ion was not fl exible in order to meet the varying 
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s itua tion III th e zone . Becau se there is dia lec tical difference a mong 

Woredas . The policy m a kers were not interested to ta ke the views and 

opinions of teacher s, s tudents a nd pa ren ts. They were not willing to 

collect inputs a nd feed backs to im prove the policy p rogra m . 

Paren ts a nd stake holders were not oriented on how to imple men t the 

policy a nd wh a t s tra tegies s hould be used to fin d ou t othe r option s . 

Therefore, lack of a ppropria te information in th e la n gu age unde r s tudy it 

was highly opposed and the attitude of most community wa s n egative 

towards th e implem en tation of Shinashigna as medium of instruc tion . 

Parents did not h ave decis ive ro le in esta blishing the m edium of 

ins truction in schools. This s ituation may influen ce pa ren ts ' interest to 

send their children to schools. What forced them was th a t lack of 

a lterna tive to find priva te school or miss ionary school wh ere the m edium 

is Amha ric , Englis h or other la ngu age . 

There was no in-service a nd pre-service tra ining progra m a rranged for 

p rimary school teach ers in Shinashigna . Not only to tra in a s medium 

and subject teach ers but a lso to ma ke as the fu ture work ing la n guage of 

the community was n ot give d ue cons idera tion in a reas wh ere th e 

community is inha bited . Effective in -service and pre-service program s 

prepare teach ers both a la n gu age and content. Teachers wh o were not 

continually programmed for in-se rvice a nd pre-service program s were 

teachers wh o were n ot responsible for children 's la n guage developm ent 

.They might n ot h ave respon s ibili ty for getting up the lessons a nd 

monitoring th e process as it a ffect the teaching a nd learning s itua tion . 

To facilita te the teaching - learning process; high qu a li ty m a teria ls th a t 

a re cultura lly sensitive a re essen tial and s hould not be im por ted from 

other cul ture and do n ot impose a lie n cultura l values . Good qua lity 

bilingu a l diction a r ies a re essen tial for chi ldren who have developed levels 
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of literacy in their first and second language. In Metekel Zone, such 

practices were not seen in the last two years which shows that the 

teaching-learning process was not supplemented by the additional 

reference materials. Shinashigna is spoken as native in Metekel Zone 

only and it was not possible for students to borrow or buy books from 

other regions or zone. The only alternative is to wait for books until they 

were sent from the regional education bureau .The numbe r of prints was 

not sufficient and the distribution a lso had problems. The shortage of the 

teaching materials created problem on child ren'S learning. They were not 

able to work their exercises at home. It a lso hindered the participation of 

children in group discussions in their class using their text books. This 

result could be reflected on the children'S performance to be low a nd a lso 

it could be one of the causes for s tudents to develop negative attitudes 

towards their own la nguage . 

The choice of script for a language reqUires an intensive study of the 

language and it must be due by specia lized linguistics and educators 

who must be given sufficient time to carry out the task. Thus the 

findings proofed that there were dialectal a nd Word problems between 

Woredas. Wha t students understand from the text books in Bullen and 

Debati Woredas was quite different from Dangur and Wombera. 

5.3 Recommendations 

In the summary part in consolidated form, the research result shows 

challenges that have confronted during the implementation process of 

Shinashigna in some selected primary schools of Metekel Zone . Thus , the 

following recommendations were forwa rded on the basis of the research 

findings. 

• In a research area, it is quite clear that teaching -learning process 

is backed by inadequate and untimely supply and di stribution of 
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edu cationa l materials in the medium. To solve these problems the 

Woreda, Zonal and Regional Education authorities should provide 

a nd supply adequate and appropriate instructional m aterial for 

teaching learning process to be effective . 

• In research area, giving continues in-service a nd pre-service 

training for professional development in Sh inas higna to teachers 

was neglected .Therefore; in order to make teachers competitive 

with n ew dynamics need to get training. Thus, concerning bodies 

such as Woreda, Zonal a nd Regiona l Education a uthorities need 

to take initia tives to tra in teachers in order to develop their 

language competence in Shinash igna. 

• The research findings a lso show that schools were running under 

th e scarcity of supplementary materia ls such as stories 

Dictiona ries, Poems , Fictions a nd Proverbs . It is clear that both 

teacher s and students need adequa te Supplementary teaching 

and learning m ateria ls . Homework, class works and other 

activities are re liant on text books, tcach er guide sand referen ces . 

Therefore, it is difficu lt to organize a nd assist students other wise. 

Hence, Education Officia ls and teachers should pay a ttention to 

a lleviate or a t least to minimize such problem s by producing the 

materia ls on t im e. Thus , the books should be published a nd 

distributed on time. Equity of resource distribution amon g the 

schools should be mainta ined on the bas is of student- teacher 

number th at each school wou ld have. 

• Moreover, in research areas, Shinashign a IS used for restricted 

aspects . Language has its utili ty value in many aspects its degree 

of attraction would be enhanced with its scope quality . The use of 

language only for limi ted service might a ffect the in terest of its 

users. This s hows that Woreda, Zonal and Regional offices fa iled 

to u se Shinashigna for offic ial purposes . The refore, concern 
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Woreda , Zon a l and Region al authorities s h ou ld unde rline the u se 

of Shinashign a for official purposes. 

• Producing qua lity a nd relevan t teaching m a te ria ls IS ve ry 

importa n t in teaching - learning process. Teaching m a teria ls 

s h ould be prepa red a nd tra n s lated in ta king in to accoun t th e 

local s ituations . Besides, from where children were d rawn s hould 

not be forgotten. Wha tever idea reta ined in the book emphasis 

children capacity to catch up wha t they learn.Hence,the research 

resul t s hows tha t instructional ma teria ls were tra n sla ted a nd 

prepa red in Shin ashign a were difficult to understand in their 

edition , printing a nd pu blication . Therefore , books to be tra n slated 

s hou ld be refined accordingly a nd careful atte n tion s h ould be 

taken during the prepa ration and transla tion of ins truction a l 

m a teria ls. 

• The research result a lso s hows tha t, teachers , s tuden ts, pa rents 

and community pa rticipa tion in selection of script , pla nning, 

m onitoring, evalua ting and assessing of the ins tructiona l la ngu age 

is limited . Since teachers and stu den ts were the closest person s 

for curriculum a n d la nguage issu es and activities hi s / h er 

pa rticipa tion in its preparation need not undermined . Hence , 

education authorities need to con s ider teach e rs and studen ts 

con tribution in the wh ole processes of education. 

• The research finding a lso revealed that there was n o need and 

research conducted before the implementa tion of Shinashign a as 

mediu m. Therefore , for other policy impleme n tation education 

a u thorities s h ould need to carry out researc h and need 

assessm ent to identify th e in terest of th e pu blic rathe r tha n 

pu tting in to practice th e decision of top-politic ia n s. 
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• Furthermore, the research findings revealed that, there was lack 

of awareness creation on the program for community to change 

their attitudinal problems on the language of instruction 

(Shinashigna). Hence, before the implementation is carried out; 

the Regional, Zonal and local Education auth orities s hould 

prioritize awareness and orientation programs to inform the 

commu nity about what has been going about the la n guage of 

instruction in their schools. 

• Moreover, the research result shows that there is centralization of 

planning, selection, book preparation, printing, publication, 

resource and distribution only at regional level. This may on its 

part leads to late in the achievement of the whole goal. Therefore, 

planning, selection, preparation, printing, publication and 

resource management should be decentralized to make all levels 

responsible to ensure the effective implementation of the program. 

• The need for supplementary materials s hould be made to go hand 

in hand with the supply of text books that are sensi tive La Lhe 

socio-political and cultural situation. The better and effective way 

of going about this is by cooperating with the local community 

development organizations. A good example is introducing the 

program of teaching in Shinashigna to promote literacy in 

Shinashigna in cooperation with the Boro-Shinasha Development 

Association . One lesson from this is that development agencies 

could also look in to ways of working with the local community 

partners. In such a way, the gap between book supply and 

demand could be bridged. There is enormous need for provision of 

technical help m training potential librarians, teachers, 

sponsoring potential educationists, editors and publishers. Since 

the needs are substantial, the challenges to donor community 

would be to identify potentially resourceful areas and people and 
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to ac t accordingly . I believe that the support of such a kind would 

benefit the indigenou s Shinasha communities, the regiona l 

government a nd development agencies a ltogether. 

• Besides, I wou ld urge a ll development agencies and stake holders 

to use a ll availa ble means to help the regional government of 

Benis h a ngul Gumz to practice the implementation a nd what it 

committed to realize the progra m in assisting training a nd 

fina n cing educationists for curriculum development, training of 

writers, illustrators, editors, book designers a nd production 

experts, gIVing technical support for equipment ma intenance, 

personnel and creating positive a tmosphere for educational 

mate ria l supply in the short term. 

• Finally, the researcher recommends that, a ny interested 

individua ls to conduct a research on the same topic .Because; it is 

rea lly difficult to say one can exhaustively treats a ll the issues 

related to mother tongue education since it h as even changing 

sociological variants . 
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Addis Abab a Univers ity 

School of Gra duate Studies 

College of Ed u cation 

Dcpr:trtmcnt of ed uca ti onal Plan n in g and :r.ranagemcnt (ED?i,!) 

Focllsed Group- Discuss ion with Pa r£.rlts and PTA members . 

1. Do you ;, <1" C a ch ild OJ' any other family me:,1bc r learning in [ ; li~ 

school in Shinash igna medium? If your respo:~ d is ye s, what is yOl.!!' 

aim of teaching your children? If you response is no why not? 

2 . Do Parents th ink tha t teaching their children in Shinashigna medium 

IS useful? 'Nhat about you? What a bout you r children? 

3 . Would you interested to tran sfel; your children to the school where the 

m ed ium of in struction is Amharic? If yes ; why? 

4 . How much d id you discus concerning the change of the la nguage of 

instruction with the concern ed bod ies? Were you convinced? 

5. Did you evc r made any materia l, Financial or any other contributio n 

for the s uccess a nd promotion of the education p rovided through 

Shinashigna mediu m ? If yes in wha t ways? If n ot why not? 

6 . Do you think that lack of communicating in Am haric is harmful and 

h as a great impact in your life ? If yes, what is that? . 

7 . Wou ld you thi nk that learning in shinashigna made child ren more 

civili zed and matured? If not holV and why? If yes in wha t ways? 

8 . Do \'()L1 th ink that tcac he rs as~igncd in this sc:1001 are ~ympalbc~i : 

a nd ric tcrm incci to use Shinash igna as a langu2..ge of in struction (LOI ! 

Shin2sh ign c: <1S a language of :nstruction (LOI) in th is area Rc!:ion 'J 

\Vh31.. ,nca:'-l.!rr.::; ctn you think is j.:. ttCt to b(; take :-, on it? 
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Interview Guide for Education Heads and Auministrat ors 

of Woreda and Zone 

l. IS the re a n appropri ate instructional material for instruction III 

Sh inash igna La nguag~? 

2. Ho\\- is the t ra ini ng condition of your teachers for in str~;ction in 

Sh inash igllCt lei; 115 Lwge') Arc they trained approp riately? 

3. What challenges or problem \\-ere encountered whi le S'l::lashigna 

language is implementcd as medium of instruction 

4 _ Is the commu ni ty or parents, students a nd teach er s participated 111 

s elec tion o f sC l-ipts a nd cu rr iculum des ign of s hinashigna languagc 

5. Is thcre lack of teaching materials in your schools in Shinashigna 

languagc? 

6 . Is there accessibility to additional or genera l reading or refe rence 

materials in S hinashigna la nguage? 

7. Is there continues educational evaluation to know the degree of th e 

de,iclopment of the language? If there IS, please, tell us the results 

regis te red? 

8 . What is the la nguage of wider communication is your locali ty such as 

in Sh0ps, Ch urclw s, f\ri:n!!1 is tration, and !,ublic discu ssion s? 

9 . What are the opportuni ties seen as the resu lt of the implementation of 

Shinashi gna la nguage as medium of instruction? 
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Addis Ababa University 

School of Graduate Studies 

College o f Education 

Department of Educational Planning and Management (EDPM) 

Observation -Chec1c Li st 

The observ8.tiot1 cher.!, list IS pr-::p2.red tc record data related to 

investigating curren t class room practice in Shinashigna as medium of 

instruction in some Primary school of Metekele Zone . 

II. Back Ground Of School To Be Observed. 

a. Name of school __________ _ 

b. Grade and section to be obse rved ___ _ 

c. Date of observation __ __ _____ _ 

d . Time observation begin at _____ to _~_ 

c. Un it of teachin!Sg _________ _ 

f. Lesson topic ___________ _ 

g. Round of Observation _ ____ _ 

Put "v" Mark in the box under observation scales . 

Note: VH = Very High, H=I-li g h, M=Mcdium, L=Low, and VL= Very low 

Participation and Command of language of instruction. 

No Categorie~ o.l'Lc:::;on C!;servation 

I I. Teachers abi li ty to present lesson in instru ctional language (good 

I vO C<luu imics) 

I 2. Clnrity nnrl simplici ty of lhc language lIseci to tC<l ch . 

1
3 RC fl{~,Jl g . Li~tcning ,\\Tlling nnd ~ pcaking skills of U1C teach ers 

VI{ 

use or 

I I- + _. -- --------- -- --- -- ----
I 

.1. i ~C"(:I :l~ , Lisl ( 1l1J:S ,\\T llll,g and spcakmg skills oj pu pils 

I- j S Pupils pa rticipatIon ill th e class room activi ties 
: , 

G .Tc:'I chers ability to usc modern methods of teaching through the instructional 
I 
I 

language. 

I 7. Learners lise of text books prepared in insuuctionallan guage (Shinashigna). , 
I i 8 . Text book Flvai labili ty in inst ructional language (Sh inash igna) 
L_..L ____ . -

-
Rating Scales 

H I AI ! L i 

1+ 
~-+-,--. I 

- - -

I I 
-r-I 
,---
I 

I 
I 
I 

I 
I _ __ ___ .. _ _ .c __ 
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Addi s Ababa Univers ity 

School of Graduate Studies College of Edu cation 

Department of Educational Planning and Manageme nt 

Que stionnaire s for Teac hers, Principals and Experts of Education Bure au 

General Instruction :- The purpose of these questionnaires is to collect data in 

order to investigate the opportunities and challenges encountered in the course 

of using Sh inashigna as medium of instructi on in some primary schools of 

Metekele Zone . This r esearch result will contribu te in reveal ing actual 

conditions faced during implementation process of the m other-tongue 

edu cation (Shinashigna) in tal<ing correc tive measures for discovered problems 

and Btrengthening the strong sides. Therefore, you are required to provide 

genuine and honest information. There is no correct and wrong respon se; the 

confidential ly of your responses will be h eld almost strictly. Therefore, you are 

kindly requ ired or requested to complete all kinds of questions in this 

questionnaires. 

Specific Direction:- Please read the fo llowing questions and respond all of 

them. you should not write your name on the ·qu estionna ires . To the 

questions which have an alterna tives in tables please put .. " .. mark in the 

box provided. For open ended questions please, p rovide your idea on the 

p'rovided u n der the question. 

1. The Back Ground of the Respondents. 

Dear, Respondents please respond to the following questions by filling in 

the space provided against each qu estions. 

1. Name of the school you tcac h _________ _ 

2. Agc __________ _ 

3. Scx __________ _ 

4 . SC lv ice yea r in teaching profcssiol1 _______ _ 

5. Quaiifica tion _________ _ 



Proficiency leve l i n S h in ashig n a . 

Please put ".J" ma rk in s ide the box unde r the sca les. 

Note: VI-!= VCIY High, H=High, M=Meciium, L=Low, and VL= Very 

No Skill types Ratin o Sales 
VH H M L VL 

1 Listening 

2 Spcnking 

3 Rending 

~~,~_~Jtin~ 

Attitudes o f t eac h e rs , Princ ipals a nd e ducatio n Expe rts Re ga rdin g Op por tun ities 

after Us in g Shinashi g n a as Me dium of Ins tructio n. 

Put" ';" m;).rk in the box corresponding to the rating scales given In the table 

Note : VH= VelY High, H=High, M=Medium, L=Low, and VL= Very 

No Item s 
VH 

I Student enrollment rate 

2 Student rate of retention 

3 Improvement in Studen ts academic performance 

4 Students level of subject understanding 

5 Preservation of Shinasha Culture in written from es pecially 

the language. 

6 I Students ability in w'!"iting, reading, listening, speaking and expressing 

i.hem sclves in Shinashigna 

7 The rate of drop out. and repetition 

8 The relationship between school and community 

9 Awareness leve l to u se language for instruction (language 
, 

right) 

10 Constitutiona l right to la nguage policy 

I I Community interest to Shinashigna medium 

Raring Scales 

H M L V L 

... ~ 

'I 

I 
I 

j 
I 
) 
1 
1 

i 
j 
J 
:i 

I 
~ 
~ • I, 

I 



Teachers, Principals and Education Experts atti t ud e on Problems and Challenges 

of In stnlctional Materials In Shinashigna Medium. 

Put"V" mark in the box corresponding to the rating scales given in the table 

Note : SA- Strongly Agree, A= Agree, ;-.!= Natural, D= Disagree, and SD= Strongly Disagree. 

No Question Items RaCing Sca les 

SA A N 

I Lack of appropriately prepared instructional materials 

2 Poor standard ization of instructional materials 

3 Lack of supplementary reference materials in Shinashigna 

4 Ina ppropriate supply of teachers guide, Reference ,Literature for 

teaching, Radio-broad cas ting----- etc, 

1
5 Lack of parlicipation of teachers in Se lection of scripts 

6 Lack of on-time provision of instructional materials 

,''' l. '- .. ~~.,. - - - _ .. 
Problems Related ~h, •• ~.~. __ ->Ion .. l Development For 11:! aCJ lcrs ~ I >:ofltnashigna medIum 

Note :- SA= Strongly Agree, A= Agree,N= Natural, D=Disagree and SD= Strongly 

Disagree. 

No Question Items Rating Scales 

SA A N D 

1 Lack of budget for professional development of Shinashigna 

teachers 

2 Irreverence of training materials to local situation 

J Lack of atte ntion from pJanning bodi,es 

4 Absence of proper pJa nning in advance 

5 Weak academic capacity of training Institution 

6 Lack of proper training management or department 

7 Training department or unit 

8 Absen ce of training need assessment 

9 Lack of commitment of politicians 

10 Professional developmen t favored to Amharic and English 1 

11 Lack of research made before selecting the language of 

instruction. 

D 

SD 

I 
SD 

i 
I 

I 
! 
! 

. 

; 
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:>roblcms and Cha llenges Related w ith Awareness of Teachers, Experts ,Principals, 

5tllri cnts and Community to Language Policy 

;'ut" ...}·· mark in th e box correspond ing to the rating ::;calcs given in the table 

Note : SA; Strongly Agree, A; Agree ,N; Natural, D;Disagree and SO; Strongly 

Disagree. 

Rating Scales 

No Question Items SA A N D 

1 lack o f awareness o "~ 

· Lan guage Policy I 
· value of mother-tongue education I , 

r--i~heir constii:Lit ; c..~1al R:ght 
L 

I · Inrormation about school system I 
· Language or ins truction I 

2 Jack of Pa rticipati on in 

· Planning the language of ins truc tion 

· Selection of scripts 

· implementation 

· Monitoring 

· Evaluation 

Th e Tra inin g and Profess ional Development Levels of Shinashigna Te aching Teachers 

PUr y" mark in the box corresponding to the rating scales given in the table. 

Note : SA =strongly Agree, A= Agree, N =Ncutral. D =Disagree and SA = Strongly Agree. 

Rating Scales 

No Question Item s SA A N D 

1 Shinashigna teachers are adequa tely trained 

2 There are arle:quMe supply of trained teacher i:'"! i 

Sh in ashigna 

3 Ou r teachers for Shinashigna la nguage are trained in 

short term programs 

4 Our teachers for Sh inashigna langu age are trained in-

service program/Summer/ 

5 Our teachers for Shinasigna language instruction are 

certified or diploma holde rs 

6 Our teachers ror Shinashigna ltiq;uage instruction are 

not certified in Shinash igna or diploma holders 

SD 

SD 

.j 
i 
J 

.1 
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Addis Ababa University 

School of Graduate Studies Colleg e of Education 

Departm ent of E d u cational Pla nning and Manage m e nt (EDPM) 

Struc tured Quest io nnaire t o S tude nts . 

The purpose of this questionnaire is to obtain information on the opportunities 

and chal lenges of pupils on the education provided through Shinashigna 

language in Benishangul Gumu z Region Primary schools .Please note that , 

these questionnaires are purely for research purpose and in no way affects your 

grades as pass or fail in your edu cation. The information obtained th rough th e 

questionnaires will be u sed only for statis tical analyses purposes. Any 

information that you give will.. be kept confidential. Moreover, your cooperation 

in giving gen uine informa tion is highly valuable for the accomplishment of the 

study. Hen ce you are kindly requested to attempt all th e questionnaires in the 

booklets at tentatively . 

Note; There is no need of writing your name on the bookle ts . 

l. Put a tick mark "Y" in the corresponding boxes in front of their respective 

s ta tements for the questions in the tables and with the choices given in 

five point Scales 

2. For the questions with the bank sp aces, please, fi ll with th e possible s hort 

answers precisely . , 
Thank you for your coopera tion! 



Students Attitudes towards classroom Instruction in Shinashigna. 

Put" ,,"," Mark in the box corresponding to the rating scales given in the table 

Note: VH = Very High, H=High, M=Medium, L=Low, and VL= Very low 

NO Categories VH 

1 Your understanding ability when you learn in Shinashigna. 

2 Your ability to communicate in the class with your teachers 

in Shinashigna 

3 Your ability to communicate with your peers in the class 

room and outside the class room 'in Shinashigna. 

4 Your need to learn where instruction is not Shinash igna. 

5 The degree of using Shinashgina outside class room 

6 My parents assist me at home work at home. 

Rating Scales 

H M L VL 

-



Pupils Attitudes towards Shinashigna Development (position) in Instruction . 

Put"",," Mark in the box corresponding to the rating scales given in the table 

Note: SA= s trongly Agree, A= Agree, N=Natural, D=Disagree= SD= Strong Disagree 

No Categories SA 

I learnin g in Shinas higna improved my Academically achievements 

2 Shinashigna shou ld rema in as med iu m of in s tru ction only at the 

primary 1st - cycle (1 -4) level 

3 Instruction should not be given in Shinashigna because it is difficu lt 

to understa nd 

4 Learning in Shin ash igna makes me happy to go to schools because it 

is easy to understand 

5 Learning in Shinashigna makes me weak academically 

6 Learning in Shinashigna makes me feel self confidence 

7 I fee l inferiority when I learn in Shinas higna (mother-tongue) 

10. Which language do your parents choose for you r instruction? 

Please, choose one 

A. Shinashigna 

B. Amharic 

C. English 

D. Other 

A N 

11. Why do you think they choose it? Please write your reason, if you 

know _____________________________________________________________________ ___ 

Raling Sca les 

D SD 
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