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Abstract 

The main purpose of this study is fo investigate some of the factors that affect the 
academic achievement of female students in general secondary schools of west Shoa 
Zone. It attempts to identify the major Jactors under two headings: In - school and out- of 
-school related factors. In order to attain the objectives of the study, a d..escriptive survey 
method was employed. The study was carried out on five general secondary schools that 
were selected using random sampling technique form19 high' schools of west shoa zone. 
The study also involved 300 female students selected randomly from grade 10 and grade 
9, 50 teachers' selected randomly, 5 parents of female students selected randomly and 5 
school directors and 1 guidance and counselor officer purposely selected form the five 
sample schools. 

Documentary analysis, questionnaires and interview were the instruments used 
for data collection. The data gathered were analyzed using statistical tools such as 
percentage and chi-s uare . . Based on the results of the analysis, though relative 
incr-eTnent has been observed in the nz:mger of female students, percentf!15f!s oj female 
promotion in each year shows that, female students' academic achievement relatively 
declined -through the years under consideration. , Lack of guidance and counseling 
services for female students, sexual harassment in and around school, distance of school 
from home and safety to travel to schoo{were some of school relaKdfactors identified 
for low academic achievement of female students in general secondary schools. . 

On the other hand, from out-of-school factors, lack of t!me to study at home, lack 
of parental support, the effect of broken home and low level of parental education were 
identified as some of causes for low academic achievement of female students in west 
Shoa Zone. 

It was also found out that the combined effect of both in school and out -of­
school relatedfactors were important in explaining the factors which affect the academic 
achievement of female students in general secondary schools of the Zone. It was thus 
indicated that the factors which affect the academic achievement of female students is a 
function of variables which emanate from in-school and out-of-school systems. 
Accordingly, the improvement of these variables will make a considerable change in 
academic achievement of female students. Therefore, it was recommended that mepsures 
re.!9ted10 safety to travel to school, school policies on sexual harassment, availability of 
professionally trained guidance and counselor in the school, teachers training and 
community sensitization and education be taken to increase academic achievement of 
female students in general secondary schools of West Shoa Zone . 
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Introduction 

1.1. Background 

CHAPTER ONE 

One of the main functions of education is to prepare young people for their adult roles. Since the 

end of World War II there is a dramatic expansion of educational systems throughout the world. 

1r' Education has been used ~a vehicle for national economic development as well as for individual 

advancement. The evidence from Third world countries shows a close link between wo~en's 

education and social and economic development, and between the sizes of the education gerider 

gap and national development (King, 1990).) 

However, as Mak (1996:73) noted, even if women constitute proportionally a large group of the 

labor force in various economic sectors and economic development is unthinkable without the 

participation of women, the experience of several decade, has shown that educational systems 

continue to admit and treat males and females differently. 

Nowadays, evidence shows that education is helping to Improve health and productivity in 

developing countries. The poorest people appear to be benefiting the most from it. For the 

attainment of the required productivity and health, considering the education of females is very 

necessary (King, 1990:11). This idea is shared with Hill and King (1993), too. Hill and King 

(1993 :29) argues that educating females yields far - reaching benefits for girls and women 

themselves, their families, and the societies in which they live. Further more Hyde (1993: 114) 

says, educating girls offers the best hope to break the cycle of female deprivation. Increased 

schooling has similar effects on the incomes of males and females, but educating girls generates 

much larger social benefits. Because of what women do with the extra income they earn, because 

of the extra leverage it affords them within the family and because of the direct effects of greater 

knowledge and awareness, female education has an enormous social impact (Hill and King 

1993). 

Though women's share of the division of labor differs from place to place and from culture to 

culture, their average working hours in a day is believed to vary between 13 and 17 hours per day 

(Women's Policy of Ethiopia, 1993) . 



• 

• • 

• 

According to the 1989 united Nation World surveys while growth continues in the developed 

countries and several developing nations of Asia, underdevelopment is noted in Latin America 

and Africa. One of the main reasons for failure to reach the required standard of development has 

been lack of female participation. F,ailure to encourage female education seems to have 

contributed to the economic backwardness of these countries. 

It is clear that such experiences by females in most developing countries of the world reflect on 

the females of Ethiopia as well. The data taken from Women's Policy of Ethiopia 1993, shows 

that the percentage of female students in high schools was only 30%. In general women were hot 

regarded as important as males. They were denied of opportunities for schooling. Their denial for 

education gocs back into the old traditional schooling systems. In traditional Ethiopia, the 

Orthodox Church and Mosque were major institutions responsible for the discrimination of 

female education (Seyoum Tefera ,1989). 

The factors that affect the academic achievements of female students can be categorized in a 

number of ways. Some of these factors are related to institutional practices and others are 

associated with society's customs, beliefs, and attitudes about girl's education. 

As Barbour (1997:8) noted, females learning is greatly affected by the attitudes values, and 

actions emanating from home, schools, and communities, but of course the impact varies 

according to female's stages of development and their amount of contact with those social 

settings. Sanabary (1993) also says that, a family's socioeconomic status influence the daughter's 

education directly through financial and moral support for schooling and indirectly through a set 

of variables that include the daughter's physical, cognitive, and psychological development as 

well as her own motivation, aspiration, and expectations. In addition to this he says, girls and 

women from middle income and upper - income families are more likely than those from low -

income families to enter school and progress all the way to the university level. 

Many low- income families can not even afford to send their children to free public schools. They 

find the cost of such necessities as books, supplies, clothes, and transportation too high; 

m?reover, they often need their children at home to care for siblings. 

2 
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In urban slums and rural areas, parents' demand that daughters should be engaged in domestic 

and farm labor is a significant balTier to female education. 

As Hyde (1993: 11 0) noted, if the eventual gains from staying in school exceed the immediate 

gains from leaving, a girl is likely to c.ontinue her.e.ducation. This argues with .Sanabary (1993y 
conclusion that daughters from low - Income famIlIes' background are more lIkely to enroll ill 
vocational education, nursing, and teacher training institutions than in general academic 

programs. 

In the same way, the availability of school in the local community increases girl's academic 

achievement. Osheba (1986:159), as cited in Hill and King (1993) found that in rural areas the 
, 

distance to a secondary school is negatively associated both with the aspirations of parents for 

their children's education and with the probability of a child's attending secondary school. 

On the other hand, from various surveys and articles chronicling incidents sexual harassment 

have negative impact in education through absenteeism, lower achievement, loss of self-esteem 

and dropping out of school by the victims. 

It is, therefore, on the basis of this idea, this study attempts to investigate the impact of these 

major factors on the academic achievement of female students in the region understudy. It also 

attempts to find alternative and relevant solutions to alleviate problems hindering the academic 

achievement of female students. 

1.2. Statement of the problem 

In many African countries, women's participation in education is low. Ethiopian women in 

education are similar to that of many African countries. Many of them concentrate in fields, such 

as secretarial, home- economics, nursing and teaching in elementary schools . 

Although a very small number of women hold high-position jobs that require college training and 

technological know-how, most Ethiopian women are engaged in all types of odd jobs. According 

to the study done by the Ministry of Labor and Social Affairs in 1988, the number of male 

employed in both the public and private sectors, where employment opportunities are limited 

was about 82.1 percept of the total work force, whereas women constitute only 17.9 percent. This 

3 
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shows that the number of women holding high position is negligibly low. That, of course, is a 

good indicator of the urgency and the seriousness of the situation of Ethiopian women. In 

Ethiopia it is only recently that female participation in schooling is increasing. The country's 

educational policy is not discriminatory to females. Article 3.7.7. of 1997 stipUlates that special 

attention to be given to women in education and training (MOE, 1994). 

Therefore, the academic achievement of females in schooling should get paramount attention. 

The main purpose of this paper is hence to examine some of the factors, which affect academic 

achievement of female students in West Shoa Zone General Secondary Schools. 

In order to attain its purpose, this study tries to answer the following basic questions. 
-- ---

1... Does economic background of the family have impact on the academic achievement of 

females? 

2. To what extent home environment influence academic achievement of females? ,. 

3. Does school location ( distance) have impact on academic achievement of female 

students? 

~ To what extent sexual harassment influence academic achievement of female students? 

5. To what extent do guidance and counseling influence academic achievement of female 

students? 

6. What can be done in order to minimize the factors affecting academic achievement of 

female students? 

1.3. Objective of the study 

The .study aims at investigating the factors that affect the academic achievement of female 

students and serve as a stepping- stone for those who have an intention for further study in 

the field specificaUy:-

• To identify the main factors which affect academic achievement of female 

students. 

• To point out some critical issues for further investigation of low academic 

achievement of female students. 

4 
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• To suggest some practical recommendations that could make the school 

and the home environment conducive for female students to be successful in 

their academic achievement. ( 

1.4. Significance of the Study 

The findings of such a study are expected to have practical utility in the teaching and learning 

process in the high schools. It will help the academic and administrative staff in being aware of 

the variables which can have positive and negative effects on the academic achievements of 
• 

female students. Educational experts, policy makers and other concerned may use the results of 

this study in implementing educational polices. Moreover, among so many in-school and out­

school factors, the study focuses on some in-school and out-school factors such as: family 

economic background, family educational status, distance of school from home, guidance and 

counseling and sexual harassment. 

1.5. Delimitation of the Study 

In order to have more comprehensive information it would be good if the study could include all 

the General Secondary Schools in different settings of the country. However, for the sake of in­

depth and manageable study, it is delimited to five General Secondary Schools of West Shoa 

Zone. Moreover, out of the grades in the high schools, only grade 9 and grade 10 were selected 

because in west shoa zone General Secondary Schools are not found in every 'aistrict (Woreda). 

Some districts do not have General Secondary Schools and students are forced to travel from one 

district to the other to join General secondary school after they have completed elementary. 

schools. Government schools are selected for the purpose of tackling the' problem with some 

pattern of uniformity regarding the distribution and facilities of the schools . 

In addition to this, among in-school and out-school factors, the study focuses on some in-school 

and out-school factors such as: family economic background, home influence, distance of school 

from home, guidance and counseling and sexual harassment. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . 
.. ... ... . ... .. . . .. ... ..... .. .. . . . : : : ... : ... : ... 

.. ... .. ... .. . · .. .. .. .. . .... ... .... ... . .... · .. .. .. .. . · . ... . . ... . . · .. .. . . ... ... . ..... -. . · ..... . .. . .. .. .. · ..... .. .. ... .. .. . · .. .. .. . .. ... . .. . .. . .... ... . .. . · . ... ... .. ... . ... . .. · .. .. .. .. ... . · .. -. ... .... ... ... .. · .. ... . ... .. . ... . ... . .. .. . ...... -
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
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1.6. Operational Definition of Key Terms 

• Sexual Harassment:- The use of power to emphasize the sexuality or sexual identity of a 

student in a manner which prevents or impairs that students full enjoyment of educational 

benefits, climate, or opportunities (Nancy Tuana 1992). 

• Academic Achievement:- This refers to the actual accomplishment as distinguished from 

potential ability (Good, 1973:414) 

• General secondary Schools: - This refers to the schools, which offer a post elementary 

education program. In this study it refers to the schools teaching grades (9-10). 

Abbreviations 

• AAUW:- American Association of University Women 

• EGSECE; Ethiopian General Secondary Education Certificate Examination 

1. 7. Organization of the Study 

The study is organized and presented under five chapters. The first chapter gives a general idea 

on the background, states the problem, explains the significance of the study and describes briefly 

the delimitation and limitations of the study. The second chapter (Literature Review) develops 

the background of the study by discussing the relevant literature from international and national 

perspectives. In this part, the historical and existing situation of female education in the world, 

developing countries and Ethiopia are examined briefly. The third chapter (methods and 

procedures) tries to describe in detail how the study was conducted. The fourth chapter 

(presentation and Analysis of Data) attempts to summarize and present the data collected from 

the field and states the main findings. 

In this chapter, it is also tried to examine, evaluate and interpret the implications of the results 

with respect to the research questions. Finally, the fifth chapter (summary, conclusions, and 

Recommendations) tries to draw inferences based on the result. In this chapter, it is also tried to 

give a brief statement of the problems, methods and the most important findings. At the end, 

some suggestions are forwarded based on the mai,n.fipqiIJ&.s fll!d.c9l}clu.sipl}s.ofth~ ~t1!dy .• • ••• 
· .. ... ... . .-. . ' . . .. ... ... . . .. .. . . .. ... .. -. . .. . · .. .. .. . . . .... ... .... ... . .... . : : : .. ' : .. ' : .... · .. .. .. .. . · . ... . . ... . . · . . ... . ... ... .... .... . · . .. . . . .. . .. .. .. · ..... .. . . ... .. .. . · .. .. .. . ., . ... . <II' " •• • •••• •••• •• • 

6' · 
· .... ... .. ..,/ . ... . .. · .. .. .. " ... . · .. -, .,. .... ... ... .-
~ . ~ ... . ... .. . 
~ .. ... , . .. . . . .... . " 

· . . . . . . . . . . . . . . . . . . . . . . . . . . 
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CHAPTER TWO 

Review of Related Literature 

2.1. Historical Background 

Women's access to education has been recognized as a fundamental right, and increasing their 

access is among the goals of most developing countries. The benefits of educating women are 

manifold, ranging from improved productivity, income, and economic development on the 

individual level, notably a healthier and better nourished population and greater autonomy among 

women (Shireen, 1995:1). 

Some of the world's poorest countries, with some of the world's highest illiteracy rates, lie in 

sub-Saharan Africa. Education in this vast, diverse group of nations has been shaped by a mix of 

influences, among them indigenous cultures, Christianity, Islam, and a network of western-type 

schools set up by missionaries and colonial governments (Hyde, 1993). 

The idea of women's rational inferiority to men and, consequently, their need for a less rigorous 

education, stems largely from Christian ideology which held that Eve, being more sensual and 

less rational than Adam, was chosen for seduction by the serpent. Because their deficiency in 

rational capacity and their unstable emotional nature led to original sin, women were the after 

considered less fit for a rigorous, formal education. 

(Tozer. E, 1995:129). 

It was this Augustinian legacy which formed the consciousness and guided the gender behavior 

of most colonial and nineteenth-century Americans. At their best, white Americans were 

concerned with educating their sons to become productive workers, effective political agents, and 

independent rational actors. However, when they thought of education for their daughters, the 

concern was to prepare them as wives and mothers, not as independent, rational beings. As long 

as the home remained the primary economic unit in society, most of the girl's education could be 

obtained there, emulating her mother and obeying her father Tozer, E, (1995: 130). 

7 I 
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According to Tozer, early colonial school records are both scanty and obscure regarding the 

education of girls. Two historians, after searching the records of nearly two hundred New 

England towns, could find only seven which had definitely voted to allow girls to attend the 

\ common schools before the 1770s. Only in the last two towns is there any evidence that girls 

) actually attended these schools before the revolutionary era. Generally, when girls were given 

( permission to attend the common school, they were only allowed to do so when boys were 

absent. For example, London, Connecticut, allowed girls to receive instruction from 5:00 to 7:00 

A.M. during the summer of 1774. Two years later the town of Medford, Massachusetts, permitted 

girls to receive instruction from the school master two hours a day after the boys were dismissed. 

Later in 1787, the Medford girls were admitted for instruction for one hour each morning and 

afternoon when the boys were not in attendance (Tozer, E, 1995). 

On the other hand, the contribution of females in the life of society was recognized even in the 

ancient world. As a result, female education was observed in some of the ancient countries. For 

example, in ancient Rome girls were provided with education and there was a case in which 

women were given important positions. Emphasizing the position of women in ancient Rome 

Perry (1997), has noted that, 

The condition of women education gradually improved during the Republic. In the 

early days of the Republic, a women lived under the absolute authority, first of her 

father, and then of her husband. By the time of the empire, women could own 

property and, if divorced, keep her dowry (properly bought by bride to her 

husband). A father no longer forced his daughter to marry against her will. 

Women could make business arrangements and draw up wills without the consent 

of their husbands. 

This history of the Empire, indeed Roman history in general, is filled with talented and influential 

women (Perry, 1997: 1 04). 

Such ideas by Perry vividly indicate that in ancient Roman Empire, the importance of women in 

development was well perceived. They were educated and given important positions in the 

society at that time. 

8 



• 

• 

I. 

i 

Growing out of the combined cultural influences of sexist religious views, increasing capitalism, 

and the planning for nationhood, the cult of domesticity had a profound effect on female 

education. If women were to from morals and manners and provide initial education for children, 

they required some formal education. Consequently, most communities in the northeast slowly 

began admitting girls to the common schools during the first quarter of the ninetieth century. The 

effect of this increased educational opportunity can be seen in the greatly increased female 

literacy during this era. As access to elementary schooling gradually becomes secured, 

proponents of female education then turned to higher education (Tozer, 1995:132). 

Following the foot steps of the 18th century schools, the struggle for female freedom such as in 

educating them has been becoming the burning issues in many countries. Despite this fact, 

however, there are people at different levels (either at societal or individual level) who were (are) 

arguing by emphasizing the weak side of women. Consequently, women were deprived of 

education in most developing countries and their contribution in development is felt not to be 

fully actualized (Kelly, 1992). 

Such unhealthy perception of female education is based on the so called traditional constraints. 

These constraints include the following: The opportunity cost of girls' schooling are high for 

poor household in developing countries, and often exceed the opportunity costs of boys' 

schooling. Opportunity costs include lost chore time and foregone earnings. Time-use studies 

(e.g. in Burkina Faso and Nepal) show that girls are generally required to spend more time on 

household chores than boys '. Girls' labour is used to substitute for mothers' in work such as 

caring for siblings, fetching water and wood, caring for animals and pounding grain. The loss of 

girls ' labour during school hours thus has an impact on women's ability to raise household 

income either through food production or wage labour (Herz et.a!., 1991), cited in Oxaal (1997). 

Schools may reinforce the attitudes and behavior that underlie sexual harassment, without being 

aware that they are contributing to a problem. Four out of five students have experienced some 

fOlm of sexual harassment in school, and 32% report being sexually harassed before seventh 

grade (American Association of university women, 1993). 

Other constraints to girls' schooling include concerns about girls ' safety both in school and 

journeying between home and school, and concerns about privacy (Herz et.al, 1991), cited in 

9 
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Oxaal (1997). Such negative perception for female education is predominantly observed in the 

modem schooling systems of most African countries with far-reaching adverse consequences for 

both individual and national well-being (Hill and King 1993). 

2.2. Home Environment I 

Home environment and other family characteristics constitute one of the four most important 

factors that influence a child's level of achievement in school. 

Another is the inborn ability of the child. A third is the quality of the schooling the child receives. 

The fourth is the child's self-concept or aspiration level, which grows out of family and school 

experiences. After several years of school experience, the child determines how hard he or she 

shall work in school and toward what goals (Levine, 1992: 108). 

In addition to this, Dornbusch et.al (1987) emphasized that there seems to be a general consensus 

among theorists in psychology and education that a child's academic achievement is not a simple 

function ofhislher innate ability. 

In addition to ability, environmental factors play important roles in the child's academic 

achievement. In particular, exposure to different types of stimuli out of school may produce 

different levels of academic achievement independent of ability. Among those out of school 

variables which influence academic achievement is home environment. 

According to Hyde (1993), the factors that have affected girls' educational status in Africa 

countries includes negative community attitudes toward the western education of girls' the 

opportunity cost of a girls' school time and, indirectly, of her mothers'; general level of wealth 

and economic development: disparities between urban and rural areas; unfavorable labor market 

opportunities. In addition to these, Hill and King (1993) noted that, education has an important 

influence on gender differences in education. In some countries it is the father's education that 

appears to make a difference, in other it is the mother's. To support the above idea, Tilak (1993) 

noted that, parents' education and occupation are particularly important to the education of 

daughters. Parental education generally influences female's participation in schooling positively. 

Well-educated parents perceive the intrinsic and monetary benefits of schooling more clearly 

than less-educated parents do. Parents who' have themselves benefited from the link between 

10 
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education and earnings tend to send their children to school. Working mothers may be especially 

motivated to send their daughters to school. 

Further more Hyde (1993) emphasized that, mother's education contribute to shaping decisions 

about schooling for daughters. A mother's education has a strong influence on her daughter's 

education. Educated mothers can help their children with school-work, especially during the 

primary years. They also provide positive reinforcement of their children's educational and 

occupational achievement. Their standards and expectations for their daughters are different from 

those of uneducated mothers, and their daughters usually have greater confidence in their abilities 

to pursue an educationjBach et.al, 1985) cited in Hill and King (1993) .. On the other hand, Tilaye 

(1999:77) specifically indicates that the quarrelsomeness of the home environment (for instance, 

between father and mother, between father and child, etc), could also create a serious emotional 

disturbance among school children in the fonn of tension, anxiety, fear or instability in their lives 

which in turn are hindrances to their concentration in classes or school work in general. 

Among the factors that might influence girls' educational participation, family size has attracted 

wide attention among researchers. Children in large families receive less individual attention and 

other resources from the parents than children in small families do. Furthennore, large families 

may not be able to afford to send all their children to school. Given both a preference for boys' 

education and higher school costs for girls, the daughters in large families are less likely to be 

sent to school than the sons. Also, girls' household work is a greater burden in a large family. 

Research findings appear to indicate a persistently negative correlation between family size and 

children's educational perfonnance as well: children from small families tend to perfonn better in 

school than did those from large families, in part because they had more financial resources and 

received greater parental encouragement (E.M.King, 1987 cited in Tilak 1993; Nettles, 1990 

cited in Levine, 1992). 

On the other hand, decreasing family size may signify or result in improvements in cognitive 

development of children and their preparation for school, since children thus may be receiving 

more undivided parental attention than was true in the past. Children in small families with few 

brothers and sisters are superior in cognitive development and educational attainment, compared 

with children who have more siblings (Walberg and Marjoribanks, 1976). In addition they found 
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that measures of home support and stimulation for learning were correlated both with cognitive 

development and number of siblings, after controlling for social status. 

Children from homes with a father present perform better in school and have fewer emotional 

problems than do children without a father in the home. Presumptively it can be argued that a 

single parent tends to have less time, energy, and material resources to devote to a child than does 

a husband-wife family. Moreover, parents' absence may be a major contributing factor to low 

achievement ... [and] personal maladjustment, but clearly not the only factor (Marino and Me 

Cowan 1976: 177) cited in Levine (1992: 127). A family's need for child labor may add a lUgh 

opportunity cost to any other reasons for not sending daughters to school. If children are spending 

too much of their time offering their labor at the household, it is likely that their school 

attendance will be poor resulting in low achievement or high repetition and eventual dropping out 

of school (Chimomb 0.12000) . 

Rates of return to education are also a factor in household decisions about girls' schooling. 

Schooling is constrained when the real or perceived rates of returns to female education are 

limited or less than for males. Not only are the cost of schooling girls greater but the private 

returns (to the household) are often less, or perceived to be less. Poor households sometimes see 

investing in girl's education as not worth while as they expect daughters to leave the household 

on marriage. Where traditions favors female seclusion, or women remaining within the home, the 

future economic returns to girls schooling are less (Oxaal, 1997). 

According to Ayalew (1989), the question of appropriate relationship between education and the 

world of work has been a matter of concern for every body (i.e. for students, parents, policy­

makers, politicians, etc.). For those who manage to complete secondary or tertiary school, the --availability of employment opportunities increases the survival rates among school children and 

more than that it will facilitate the efficiency of the country' s education system. On the other 

hand, in situations where there is chronic problem of unemployment among school leavers, 

parents may wonder, why so much time is wasted for such a very low rate of return for their 

children's education. As a result, they may be reluctant to send their children to school and the 

students may develop negative attitude towards schooling and resort to early school leaving. 
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Children's earliest learning experiences occur within the family. These include, among other 

things, the learning of attitudes, values and ways of behaving toward others. Along with these 

learning experiences, how parents react to the behaviors of a child is of great importance in 

determining what the child becomes and the methods parents use in child upbringing have been 

found to be related to the child's performance in school. Moreover, Levine U (1992) noted that, 

most teachers are very aware that corporation with and support from parents is an important 

determinant of students' success in school. When parents provide a P?sitive environment for 

learning at home, reinforce school rules and expectations, and require or at least attempt to 

require their children to work hard and complete their assignments, the teacher's job is made 

easier and his or her effectiveness can be greatly enhanced. 

2.3 Economic Background 

Amount of education is a good indicator of socio- economic status from lower- working class up 

through upper- middle class, because education leads to economic opportunity. Young people, 

through education, secure higher- status jobs than their fathers. With greater incomes, young adults 

from lower- status families tend to associated with persons of higher status and adopt their ways. It 

may be concluded, consequently, that education provides a channel not only to better socio 

economic status but also to social mobility in the broader sense (Levine, 1992:35). 

Even if parents are aware of the potential long- range benefits of education, they may be unable to 

~fford the tuition, materials, transportation, boarding fees and other costs of sending girls to school. 

Location, distance and even clothing requirements can make the effective cost of school attendance 

higher for girls than boys. Gender differences enter in when, for instance, parents are more 

reluctant to send girls to school with proper clothing, or parents' concern for the physical and moral 

safety of young daughters in some cultures defers requiring long travel daily or residence away 

from home (King, 1990) 

According to the study done by Hess and shipman (1965), cited in Levine (1992), working class 

children are less prepared for school and less successful sheltered from influences detrimental to 

school achievement than are middle- class children. An average working - class child performs less 

well academically than does the average middle class child, and the educational system helps to 

sort children of differing back grounds into higher- or lower - status careers in accordance with 
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their perfonnance in school. In addition to this, in many poor families, education of boy is a high 

priority since it is considered to be a source of security for old age; while education of girls is low 

priority. Poverty and unwillingness to bear the educational cost of books, unifonns and other 

expenses could influence parents' decisions to send their daughters to school (UNESCO, 1970, IER 

Flambeau 1990). However, the origin of the preference of sending boys to schools is not solely 

economic but also cultural. 

The geographical distance between the school building and the home is matched by the 

psychological distance between the school and the families to them the school in a different world, 

caught between school and the home, girls who have the good fortune to go to school find it very 

difficult to complete their primary education. In rural areas in the developing countries household 

duties are in fact a crushing burden. 

According to UNESCO (1970), in Africa women comprise over 50% of the adult population, 

produce 80% of food, are involved in 90% of food processing, raise the children, maintain the 

household, fetch all the drinking water an~ fuel, tend small livestock and trade in commodities. 

They perfonned all those tasks under harsh conditions with poor training and tools, and work at 

very low levels of productivity. In addition, the women have the work in the fields to do, or are 

employed in cottage industries or trading activities. As girls are thus overwhelmed with a two fold 

burden of work at school and at home- the stay- down rate for girls is often higher than that for 

boys; they have less time to study and therefore give their studies less attention and they become 

more tired because of their duties in the home. This drain on their physical energies is not a factor 

to be ignored, especially when their bodies are already weekend by malnutrition and disease. 

Many studies have found that the economic status of parents is a significant factor for female 

students' poor academic perfonnance (Hyde, 1993, Tilaye 1999, Ayalew, 1989, etc.) For instance, 

as Tilaye (1999; 77-78) on the study of East Gojjam secondary schools indicated the other major 

factors that can defer the schooling of children are private or economic problems. Low employment 

opportunities, students' excessive involvement in family work (domestic chores), involvement in 

in-come generating activities (or preferred working to win bread for the family or for them selves), 

parental reluctance to pay children's educational expenses. Moreover, as UNICEF (1999), cited in 

Baku (2001) pointed out, the economic situation of the average household over the last half of the 

1990's, in which nearly three- quarters of households have been using 70% of their expenditure on 
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food, and in which, in 1997 an average wage could purchase only two -fifths of a minimum 

consumer basket. It is not surprising that the effects of financial hardship are paramount 

everywhere. 

However, financial hardship, which may have implications for both sexes but almost invariably has 

greater impact on girls; since families may be reluctant to invest scarce used to substitute for 

mothers' in work. The loss of girls' labor during school hours thus has on impact on women's 

ability to raise household income either through food production or wage labor (Herz et aI, 1991) 

cited in Oxaal (1997). 

It has been argued in the literature that in most societies, child labor is indispensable to the survival 

of some households, and schooling represents a high opportunity cost to those sending children to 

school (Heneveld. 1996: 17), cited in Chimombo J (2000). One reason for this is that child labor has 

got immediate and visible financial rewards especially in the unskilled informal sector and hence 

nullifying the case for education. Davision (1993) cited in Chimonbo. J (2000) found that, very few 

mothers in Malawi thought, that girls got married or conceived during the school cycle resulting in 

wastage and loss of the educational investment. Yet Kenyan mothers preferred to invest in 

daughters' education because daughters were seen to be more responsible than sons by providing 

fmancial assistance to the family. 

2.4. Sexual Harassment 

From various surveys and articles chronicling incidents of sexual harassment, society IS 

beginning to understand sexual harassment's negative impact on education through absenteeism, 

lower achievement, loss of self- esteem and dropping out of school by the victims. According to 

Murdock et al (1993), teaching about sexual harassment is really teaching about respect. Schools, 

through the support and leadership of education, policy makers, are in the unique position of 

being able to add respect to the 3R's. Learning to demand respect and give it to others regardless 

of gender is a life lesson that schools and society can not afford for students to fail. 

According to Strauss, S. (1993) sexual harassment is a very real experience for students in 

American's high schools kids are learning about the realities of sexual harassment in their 

schools: They are leaming it experientially, as victims and harassers. They are learning about it 

by how their schools address-or don't address-the problem. They are also learning about it at 
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after school jobs, by listening to the radio and TV and by observing adults. In addition to this he 

noted that, a great deal about the problem of sexual harassment has been given in the workplaces, 

but very little attention has been given to the problem of sexual harassment in America's 

secondary schools. As a result, schools are not, for the most part, taking the necessary steps to 

reduce incidents of sexual harassment Strauss S (1993) . 

Furthermore, according to the AAUW (1883) report, cited in Brandenburg (1997) the most 

common harassers of students are other students. Nine out of ten boys and three out of four girls 

had been harassed by other students. It is also important to keep in mind that there is no 

minimum age limit for sexual harassment. For example, according to Strauss. S (1993) noted, a 

study conducted in a Minnesota secondary vocational center serving four school districts in a 

seven country metropolitan area, 50% of the girls had been sexually harassed at school, and 30% 

had been sexually harassed at work. The study focused on female students, as only one male 

student out of 130 males acknowledge being a victim of sexual harassment. 

In line with this the American Association of University Women (AAUW) Educational 

Foundation's recent survey on sexual harassment found that four in five 8th through 11 th grade 

students had experienced some form of sexual harassment while at school. Students are targets of 

sexual harassment ranging from having sexual rumors spread about them to being touched, 

grabbed, or pinched in a sexual way. 

This harassment is taking place in the hall ways and classrooms of American schools, mostly by 

fellow students. An alarming 11 % of students report that they have been forced to do something 

sexual other than kissing (Murdock et.a!. 1993) 

Research findings indicate that sexual harassment has serious negative consequences for female 

students. Victims report declines in their academic performance discouragement about studying 

about a particular field, lowered self-esteem and emotional disturbance, physical illness, or both 

(Reilly et.al, 1986; Dzeich and Weiner, 1984) cited in Renzetti (1989). In addition, sexual 

harassment fosters tension-filled relationships rather than mentoring relationships between female 

students and male students and distances themselves from female students. In short, sexual .-' 

\ 
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harassment creates an unpleasant and hostile learning environment for female students, which 

affect their performance, their personal and professional growth and ultimately, their future 
, 

careers. 

On the other hand, as Reilly et.al. (1986) cited in Renzetti (1989) noted, the victims of sexual 

harassment try to handle the problem by simply avoiding the harasser whenever possible, or they 

tell family members and friends about it. Neither of these tactics may be helpful, particularly the 

later one, since family and friends may blame the victim or just tell to ignore the harassment. 

In addition to this Strauss, S (1993) noted, most female students ignored the harassing because 

they "didn't want to make waves," were afraid others would think they were" making a big deal 

out of nothing," or that "wouldn't do any good." 

To support the above idea, Brandenburg (1997) noted that some complain that too much attention 

to sexual harassment is destroying male-female relationships and eliminating spontaneity in 

personal and professional interactions. This period of societal transition may require heightened 

awareness and self-consciousness in the way we relate to each other. However, such efforts 

eventually should foster increased communication, respect, and equality, which result in 

improved interactions and relationships among people and which further educational and 

professional opportunities . 

Furthermore, Brandenburg (1997) emphasized, sexual harassment policies can and should be 

reconciled with the rights and freedoms of the individual. It is important for school policies and 

procedures to clarify the definition of sexual harassment and to provide specific examples of 

behaviors in the context of the rights of the individual. Prevention is the best tool for the 

elimination of sexual harassment. Schools at all levels need to educate administrator's faculty, 

staff, students, and parents about the underlying attitudes of discrimination that permit sexual 

harassment 

2.5 Lack of Guidance and Counseling 

Most students in secondary schools are in the age range of 15 to 21 years (UNESCO, 1987). 

Psychologists called this period "adolescence age" as a higher complex transitional period from 

child hood to maturity. During adolescence period student's manifest broader and sophisticated 
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interests, many personal, social and emotional problems which arise from home, boy- girl 

problems, difficulties with studies, etc (UNSCO, 1987: 123). Since adolescents in secondary 

schools are subject to complex "life difficulties" the situation causes poor performance on the 

part of the students. To confirm this, UNESCO (1987: 123) has this to say: 

Secondary school deal with students at a high complex and irresponsible age when an evolving 

personality is preparing for entry into adult life ... A stormy process of building up the personality 

ensure and this wire require the guidance, orientation and counseling of pupils at secondary 

school. 

Generally, high school students face various problems such as physical, psychological, 

physiological etc. which often emanate from the nature and characteristics of being adolescent. 

They also face mental problems and subsequent emotional and psychological turmoil's such as 

stress and strain, frustration, inferiority and superiority complexes, anxiety and tension. Other than 

such problems that are shared commonly by high school students.) "High school girls have to face 

additional problems not necessarily faced by their male counterparts such as early marriage, 

physical tattoos and maturation and unnecessary pregnancy, and illegal abortion" (Yusuf, 1998). 

Obviously, these problems could contribute to withdrawal, dropouts, academic undet achievement 

etc. 

'" Thus, one of the alternatives that would help in upgrading the academic achievement of female 

students is by promoting guidance and counseling. According to Gorton R. A. et.al (1988), the 

main purpose of guidance and counseling service is therefore, providing students counseling and 

the opportunity to discover their interests, abilities and capacities in various studies, assisting them 

in a way studies will contribute best to the realization of their educational plans and where such 

studies may be best pursued . 

--­In line with this Myrick (1987) cited in Muro.J (1995) has noted that, guidance and counseling 

activities are assumed to be needed by all children. Developmental programs, at times, must deal 

with troubled and troublesome children, but they are developed to serve all children. All children 

need to gain self- understanding, assume increasing responsibility for self- control, mature in their 

understandings of the world around them, and learn to make decisions. In addition, children need 

help in learning to solve problems and mature in their sense of values. Further, Myrick noted that it 

is a mistake to think of guidance and counseling as the private domain of counselors. If one accepts 

18 



• 

• 

• 

• • 

• 

the contention that developmental guidance is for all children, then it follows that other 

professional and non- professional adult will have a role in the guidance process. Teachers have a 

responsibility for contributing to, as well as utilizing, the guidance service in the school; they can 

,./ contribute anecdotes for the cumulative record. They are in an excellent position to observe student 

behavior. 

However, the effectiveness and relevance of the total program is to be felt only when the role of 

those different groups in the counseling services are integrated and well coordinated. I.e. the united 

harmonious contribution of each and every service in counseling program would add more to the 

understanding and development of each student (by far to girls) in a school. 
t 

According to UNESCO (1983) lack of educational guidance and counseling services in the schools 

often leads to attrition or premature specialization and too late to influence students' attitudes as 

well as their educational and careers choices. 

Emphasizing the crucial nature of guidance and counseling in Ethiopia, Yusuf (1989) reported that 

some females in Ethiopian high schools are suffering from withdrawal, dropouts, economic and 

personal problems, heterosexual problems such as not being ready in dealing with male aggression 

being victimized, moonlighting prostitution to help oneself or family, being exposed to some kinds 

of sexually transmitted diseases, lack of knowledge of contraceptives, communication problems 

with family members, teachers, peers and school personnel. 

According to Yusuf this is mainly because there are few counselors in the country's high schools 

who are professionally trained in the discipline and profession of counseling psychology. Most 

counselors are not equipped with the required concept, definition, objective, theories and 

techniques of counseling . 

The unique nature of the need of female students in the high school has been given very little 

attention. Counseling has not been given the necessary attention by the country's educational policy 

makers. It is neither considered in the newly established educational policy 1994 nor is it in 

corporate in the newly designed curriculum. 
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2.6 Location (Distance to School) 

Location of Secondary Schools (especially those for girls) is more problematic than location of 

primary schools. The availability of school in the local community increases girl's academic 

achievement. Mehra and Osheba (1986)as cited in Sanabary (1993), found that, in rural areas the 

distance to a secondary school is negatively associated both with the aspirations of parents for 

their children's education and with the probability of a child's attending secondary school. 

Long distance (location problem) of school which is intensified by lack of transpiration facilities 

is among the school related factor that contributed to low academic achievement of student's in 

most of the developing countries. Various research results indicate that school location specified 

as the distance to the nearest school, is often an important determinant of students academic 

achievement, enrollment and drop out rates (King, 1993; Tilaye, 1997; Herz, 1991 ; etc) For 

instance Lewis et.al (1990), cited in Chimombo. J (2000) suggested that the time taken to walk to 

and from school might be prohibitive in the case of girls, whose availability for school activities 

might be more constraining to girls than boys because of demands on girl's time at home. For 

example, Herz (1995) quoted a study by Robinson done in Egypt in 1987, which showed that, the 

enrollment and the persistence of boys and girls were a function of distance to the available 

schools. Thus for instance the location of a school within 1 Km of a community resulted in an 

enrollment rate of 94 percent for boys and 74 percent for girls; when the distance was increased 

to 2Km, boys enrollment fell only slightly to 90 percent, but girls enrollment plummeted to 64 

percent. Expanding on the effects of distance to persistence in school, Odaga and Heneveld 

(1995) cited in Chimombo.J (2000) isolated two issues; the first related to the length of distance 

and energy, which the children have to expand to cover the distance, often on an empty stomach. 

The other relates to the concern and apprehension and parent for the sexual safety of their 

daughters. Furthermore, Herz et.al (1991) cited in Oxaal (1997) noted, constraints to girls 

schooling include concerns about girl's safety both in school and journeying between home and 

school, and concerns about privacy. 

For poor household, these safety concerns may be increased due to the fact and children from the 

poorest households are often farthest from schools, particularly at secondary level. Data from 

Indonesia, for example, shows a direct con-elation between distance and income groups, with the 

poorest farthest away from secondary schools, and the richest 
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(Oxaal, 1997). Greater distances to school for poorer households are likely to be a greater 

constraint to girls' schooling than boys' given the concerns for girls' safety particularly at puberty. 

The above argument clearly indicates that the problem of distance to schools will affect both boys 

and girls but girls are, however, more likely to be affected than boys. 

Tilaye, 1997; UNESCO, 1970; Hill and King, 1993; have also noted that the geographic location 

of schools have a decisive impact on the chance of going to school and staying longer. Long 

distance from school is, therefore, one of the main causes for low academic achievement of 

students in the high schools. In line with this, UNESCO (1970) noted that one of the first 

obstacles to be overcome is sheer mileage; once again, this obstacle is greater for country girls. 

Secondary schools for the lower cycle may sometimes be fairly near, but these for the upper cycle 

are to be found almost solely in towns: and one country in five has no secondary schools what 

ever in rural areas. Pupils are thus forced to go "outside", and many of them will not do so. 

Regarding uneven distribution of schools in our country, Tadesse (1974) noted that in Ethiopia 

schools are generally located in Provincial cities, district and country towns, and along the main 

roads. Many students from the interior have walked a minimum of four to five hours to reach 

school. Consequently, he concluded that a large number of students leave school from earlier 

grades, and for many rural children the opportunity of attending secondary schools is very 

remote . 

... School location- specified as the distance to the nearest school is often used as 

a measure of school supply and thus of the cost of attendance. Distance to school 

implies expenses for travel, board, and lodging; if these costs are prohibitive, 

parents may send their children to stay with relatives who live closer to the 

school, or they may simply give up (Khan, 1993). Among the most problematic 

factors for girls' are costs of travel to school (in time or hazards). 

In general, a series of studies have shown that the school location is found to be a barrier 

(deterrent to) and has considerable impact on academic achievement of both girls and boys. It is 

more serious in the case of female students. All research results cited above have documented 

that 
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distance to school is directly correlated with the low academic achievement of girl's at all 

educational levels. If the school is within the community and within easy walking distance 

academic achievement is likely to be higher for both boys and girls (Hill and King 1993) . 
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CHAPTER THREE 

3. Research Design and Methodology 

In this study, the descriptive survey research method was used. It was attempted to obtain 

infonnation about the factors which affect the academic achievement of female students' ill 

general secondary schools of West Shoa Zone. 

To achieve this end, the following methods and procedures of data gathering and analysis were 

made use of. 

3.1 The sample and sampling Procedures 

The target population in this study is 4383 female students, out of which the sample selected is 

300 female students of five general secondary schools (grade 9 and 10) in West Shoa Zone. 

Besides this, the study also included 50 teachers selected among 207 teachers, five parents, five 

directors and one guidance counselor of the schools under stUdy . .. 

In case of female students and teachers, the samplin~ process was held based on the proportion of 

population in each general secondary school. As far as the directors, guidance counselor and 

parents are concerned, from each general secondary school one was involved in the study. Out of 

19 general secondary schools in West Shoa Zone, Ambo general secondary school was selected 

purposefully, because, it is the school in the capital city of the Zone and the rest four were 

selected using simple random sampling technique. To ensure fair representation of female -- - - . ,. 
students from different grade levels (9 and 10), purposive and stratified quota sampling ---- -.,--..;-
techniques were employed. Teachers wer~ selected by using simple random sampling technique 

, 
depending on the population distribution of teachers in each general secondary school. On the 

other hand, one parent of the selected sample female students from each gen~ral secondary school 

selected using simple random method, all the five directors without selection and the only one . 
guidance counselor in the sample schools were employed i'n the study. 
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3.2. Variables in the Study 

Dependent variable: Academic Achievement 

This is the national examination result of three consecutive years (1994-1996 E.C.) of grade ten 

students that was obtained from West Shoa Zone Education Bureau . 

Independent variables 

These include some of out-of-school factors and in-school factors that affect acadeD;lic 

achievement of female students such as: home environment, economic background, sexual 

harassment, guidance and counseling and distance of school from home. 

3.3. Instruments of Data Collection 

Data that is both quant~ve and quaJitative were gathered through thre~ types of instruments. 

Employing both methods of data collection qualitative and quantitative helped the researcher to 

combine the strength and amended some of the inadequacies of anyone of the sources of the 

data. In advance the relevant international and national literatures were revIewed on the issues of 

factors which affect the academic achievement of female students . 

Based on this review, instruments for data collection were designed and constructed by the 

researcher in order to examine the factors which affect the academic achievement of female 

students in West Shoa Zone. 

The type of instruments that were developed and used are the following: 

Questionnaire for female students . 

Teachers' questionnaire 

Document analysis 

Unstructured interviews for parents 

Structured and unstructured interviews for students 

Structured and unstruc..tured interviews for directors 

Structured and unstructured interviews for guidance counselor 
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The instruments used for data collection are attached as appendix at the back of this report. The 

different data collection instruments that were used for the survey in the study are listed and 

explained below. 

Female students' and Teachers' questionnaires. Two different questionnaires for female 

students and teachers were prepared in English. However, to minimize language difficulty 

for the female students it was translated in Amharic language. Moreover, for some of 

female students who could not understand Amharic language properly some of the words 

were translated for them to "Afan Oromo" language. 

Document analysis. This was made to witness the academic achievement of female 

students in West Shoa Zone general secondary schools. Data for document analysis were 

obtained from West Shoa Zone Education Bureau and general secondary schools included 

in the study. 

Interviews. Structured and unstructured interviews were conducted with the respondents 

to collect the relevant information based on factors which affect academic achievement of 

female students and the discussion is recorded u~.ing ta~~r and also notes taken . 

The following points were addressed to the respondents in the questionnaire and interviews. 

1. Respondents' personal characteristics and educational level of parents . 

2. major out-of-school and in-school related factors which affect the academic achievement 

of female students including: 

Home environment 

Economic background of the family 

- Sexual harassment 

Guidance and counseling 

Distance (Location) from school 

The questionnaires consisted of multiple choice-type, open-ended and rank order of the factors 

according to their influence on the academic achievement of female students . 

25 



• 

• 

• 

• 

• 

Before the actual data collection the instruments developed were submitted for evaluation to the 

advisor, and then the draft instruments were tried out in small scale study to test and improve the 

instruments in one of the study site (Inchini general secondary school). The instruments used in 

the study are intended to measure the factors which affect academic achievement of female 

students in the area under study. They were administered to female students, teachers, school 

director and parents of female students. The female students were gathered in one room and 

instructions were clarified orally. 

'J; The questionnaire prepared for students was administered to 40 female students selected 

randomly from grade 10 and grade 9. Out of these, three questions were discarded as the 

responses were incomplete. The questionnaire administered for 10 teachers were provided with 

complete information. Hence, the analysis was made using the responses of 37 female students, 

10 teachers and 2 parents interviewed in home-to-home bases. Finally the responses were scored 

and analysis was made using and chi-square. The items with low chi-square significance are -------rejected .In doing so; only 4 items were rejected for not having significance chi-square value at 

0.005 level. While the rest were carried out for the final study. The field trial had helped to 

identify ambiguities and misunderstandings: establish sampling procedures as well as to test the 

validity of the instruments for collecting the necessary data. Subsequently, refinement was made 

on the instruments according to the constructive suggestions and hints that were obtained from 

the advisor and the field testing. All the instruments prepared were employed in the process of the 

data collection in the sample areas. 

3.5. Data Collection Procedures 

The questionnaire prepared for students was administered in their respective schools during 

regular class periods. Students were made to fill out the questionnaire without time limit. They 

were made not to discuss on the items as the response of one student may be influenced by the 

other . 
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Before the students start to fill out the questionnaire, the purpose of the study was explained by 

the researcher. In addition to the specific and general directions ig- the questionnaire, oral 

instructions were also given. 

Though the questionnaire was administered to 300 students, the analysis was made using 268 

students. 32 questionnaires were discarded as either the respondents gave incomplete or 

inappropriate information. 

The teachers' questionnaire was also administered by distributing it to teachers and to be returned 

in the next day. Parents' interview was done by calling parents to come to the sample schools and 

also by going to their residential areas. In this case, either father or mother or both attended to the 

interview. In some sample areas, it was difficult to get and interview parents. So, additional 

parents in the accessible areas were included as an alternative way to fill the required number of 

parents to be interviewed. 

3.6. Method of Data Analysis 

Depending on the number of groups of respondents involved and the type of measurement used 

to measure the dependent variable, the following statistical methods were used in the study. 

Percentages were used to explain the personal characteristics of the respondents and to show the 

disparity in responses among different group of respondents. Percentage is also used to indicate 

academic achievement of female -students in the zone: The academic achievement of female 

students were determined by taking the three years national examination result of grade ten from 

1994-1996 E. C. 

Chi-square (X2
) was employed to examine the associations among the responses of teachers and -

female students on some out-of-school and in-school related factors affecting the academic 

achievement of female students. 

In all the above cases, the obtained difference was tested for statistical significance at 0.05 levels . . 
This level is conventionally used in social science researches. 
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CHAPTER FOUR 

4. Presentation and Analysis of Data 

This part of the report deals with presentation and analysis of data gathered from sampled 

population (high school female students, teachers, personnel and parents) and documents of 

school and Zone education bureau, through questionnaire and interview. From the total copies of 

questionnaire distributed, 32 (10.6 percent) from female students and 4 (8.0 percent) from 

teachers were not properly filled and returned. Data is also obtained from the interviews 

conducted with guidance and counselor, director of schools, parents and students of each sampled .. 
schools. Therefore, the analysis was made based on the responses obtained from these groups of 

respondents supplemented by the data obtained from the school documents . 

Most of the data gathered were analyzed by using tables followed by discussions. For the sake of 

convenience related questions were treated together. 

4.1. Students' Flow and Their Academic Achievement in EGSECE in West Shoa 

Zone from 1994 to 1996 E.C. 

As shown in the Table 1 below, though relative increment has been observed in the number of 

female students, percentages of female promotion in each year shows that, female students' 

academic achievement relatively declined through the years under consideration. This is assured 

by the percentages of female students' promotion 28%, 13.2% and 28% in 1994, 1995 and 1996 

respectively. 

\ 
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Students' Flow and Their Academic Achievement in EGSECE in West Shoa 

Zone From 1994 to 1996 E.C. 

Table 1: 

Number of students sat for exam Promoted detained 
{From 2.00 to 4.0Ql ~elow2.00) 

M F T M F T M F T 

2581 1489 4070 1476 417 1893 1105 1072 2177 

1994 63.4% 36.6% 100% 57.2% 28% 46.5% 42.8% 72% 53.5% 

5347 2455 7489 2054 325 2379 3293 2130 5110 

1995 71.4% 28.6% 100% 38.4% 13.2% 31.8% 61.6% 86.8% 68.2% 

4709 1780 6489 1805 499 2304 2904 1281 4185 

1996 72.6% 27.4% 100% 38.3% 28% 35.5% 61.7% 72% 64.5% 

Source: West Shoa Zone EducatIon Bureau. 

If we see the promotion rate of female students to that of males in Table 1 above, in each year 

57.2% males and 28% females, 38.4% males and l3 .2% females and 38.3% males and 28% 

females in 1994, 1995 and 1996 respectively. The percentages of female students are less than 

that of the percentages of male students in each academic year. From this it can be noted that 

more than half of the registered female students couldn't pass the EGSECE either because of in­

school related factors or out-of-school related factors or both of the factors. 

On the other hand, when we see into rate of male promotion in each year, it is by far greater than 

that of females (see the above table). Therefore, one can see that ther~. was no year in which the 

male rate of promotion seen to be less than that ~f the rate of promotion of female students. 

In general, it could be inferred that, the number of female students in West Shoa Zone general 

secondary school were increasing in numbers. But, their academic achievement was not 

improved in proportion with their numbers. 
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Students' Flow and Their Academic Achievement in EGSECE in Five Sample 

Schools of 1997 E.C 

Table 2: 

Number of students Promoted Detained 
sat for exam (From 2.0 to 4.0) (below 2.0\ 

M F T M F T M F T 

Ambos.s 820 596 1416 485 178 663 335 418 753 

school 57.9% 42.1% 100% 59.1% 29.9% 46.8% 40.9% 70.1% 53.2% 

Guder s.s. 523 206 729 205 26 231 318 180 498 

school 71.7% 28.3% 100% 39.2% 12.6% 31.7% 60.8% 87.4% 68.3% 

Ginchi 576 269 845 288 32 320 288 237 557 

S.s. school 68.2% 31.8% 100% 50% 11.9% 37.9% 50% 88.1% 62.1% 

Holeta 377 168 545 204 28 232 173 140 372 

S.s. school 69.2% 30.8% 100% 54.1% 16.7% 42.6% 45.9% 83.3% 57.4% 

Inchini 160 54 214 86 14 100 74 40 114 

G.S.S. 74.8% 25.2% 100% 53.8% 25.9% 46.7% 46.2% 74.1% 53.3% 

Source: From the consolidated mark sheets of each high school 

There is a clear similarity in relation to the academic achievement of female students between the 

previous Table 1 and the present Table 2. Both tables indicated that female students have shown 

poor academic achievement as compared with male students. The percentages of over all low 

academic achievement of female students shown in Table 1 at zonal level are the reflection of the 

academic achievement of the above mentioned five-high schools. The matter was more serious 

for schools which are located far away from the zone capital city and other big cities. The total 

percentages shown in the above table such as 11.9%, 12.6%, 16.7% and 29.9% which are noted 

in the schools, from farther to nearer of the major towns of the zone imply that the low female 

academic achievement could also be associated with the distance of the school from more urban 

oriented areas. 
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4.2. Characteristics of the Respondents 

The following Table 3 and Table 4 show the characteristics of female and teacher respondents 

respectively. 

Characteristics of Female Students Respondents (N=268) 

Table 3: 

Grade Age Marital status 

9 10 T <14 14-16 17-20 20> Unmarried Married Divorced 

No 124 144 268 6 141 118 3 264 4 -
Percent 46.3 53.7 100 2.24 52.61 44.03 1.12 98.5 1.5 -

As can be seen from Table 3 above, the majority of female respondents (96.64 percent) were with 

in the age range 14-20. This age range seems to be within the normal high school age. However, 

this is the age range when youngsters manifest many social and emotional problems. This is more 

clarified in the study of one of the famous educators, i.e. Levine (1992). He states that the 15-20 

age range is when female population supposed to make them physically attractive, expected to 

exercise sexual practices, prepared to marry and used for household activities which adversely 

affect their academic progress. Therefore, it is the time when young girls need proper guidance 

and orientation to adjust themselves to their social environment. 

Regarding the marital status of female students, as shown in Table 3, the majorities (98.5 percent) 

were unmarried. From this fact, one can deduce that marriage appears to be less important or not 

a particular problem for female students' low academic achievement in secondary schools of the 

Zone, where the majority of female students were single . 
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Characteristics of Teachers Respondents (N = 46) 

Table 4: 

Teachers' characteristics No % 
-

1. Sex: 

Male 43 93.48 

Female 3 6.52 

2. Age: 

Below 25 years 7 

25-30 years 10 15.22 

31-40 years 16 21.74 

Above 41 years 13 34.78 

". 28.26 

3. Academic qualification: 

TTl 2 4.35 

Diploma 24 52.17 

B.AIB.Sc 20 43.48 

M.AIM.Sc - -

4. Service years 

0-5 years 12 26.09 

6-10 years 8 17.39 

11-15 years 9 19.57 

16-20 years 6 13 .04 

Above 21 years 11 23 .91 

According to the personal details shown in Table, the teacher respondents consisted of 93.48 

percent of males and 6.52 percent of females. This shows that there are few in number of female 

teachers in general secondary schools of West Shoa Zone when compared to their male 

counterpart. The data obtained from West Shoa Zone Education Department also reveals that 

secondary school female teachers constitute 9.6 percent of the total teachers teaching in the Zone 

while 90.4 percent are males. 
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Regarding age, the highest proportions were between 31-40 years old (34.78 percent) whereas 

36.96 percent fall below this range. This indicates that most of secondary school teachers in West 

Shoa Zone are youngsters (see Table 4). 

In qualification, large proportions (52.17 percent) of the teachers are diploma holders, 43.48 

percent are B.AIB.Sc. degree holders. According to the regulation of the Ministry of Education, 

the minimum requirement for secondary school teachers is a first degree. However, 56.52 percent 

of the total teacher respondents teaching in secondary schools of the zone are under qualified. 

While adequately trained teachers are essential to ensure quality and efficiency of education, yet 

teachers lacking the appropriate qualifications dominate secondary schools in west shoa zone . . 
This problem may implicate low academic achievement of students in general and that of females 

in particular. 

Table 4 further shows that 32.61 percent of teachers have 11-20 years of service and about 23 .91 

percent of teachers have served more than 21 years. This indicates that the majority of teachers 

have long years of experience in the profession. 

4.3. Family Background of Female Respondents 

The following Table 5, Shows some of the family background of female respondents 
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Family Background of Female Respondents (N = 268) 

Table 5: 

Family Background No 

1. Family Structure: 

Live with both parents 127 

Live with father only 13 

Live with mother only 49 

Live with other relatives and guardians 75 

Live with husband 4 

Others -

2. Parents occupation: 

Farmers 107 

Merchants 76 

Government employees 69 

Daily Laborer 11 

Other 5 

3. Parents' Education 

Fathers' Education 

Illiterate 87 

Primary education 81 

Secondary & above education 100 

Mothers' Education 

Illiterate 141 

Primary education 65 

Secondary and above education 62 

% 

47.39 

4.85 

18.28 

27.99 

1.49 

-

39.93 

28.36 

25.75 

4.10 

1.86 

. 

32.46 

30.22 

37.32 

52.61 

24.25 

23.14 

As shown in Table 5, 47.39 percent live with both biological parents. On the other hand, 18.28 

percent are living with their mothers only and 4.85 percent with their fathers only. The rest might 

live with their husband, other relatives or guardians (see table 5). This was often so because one 

of the parents was dead or divorced. Since large proportions of female respondents were not 
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living with their two biological parents, the effect of broken homes on their academic 

achievement seems to have a serious problem. 

Table 5 also shows that a large number of female respondents were from farmer families (39.93 

percent) whereas 28.36 percent from merchant, 25.75 percent from government employees 

families and the rest 5.96 percent either from daily laborer families or others . 

Regarding parental education, 37.32 percent of female respondents reported to have fathers with 

secondary and above education. The fathers of 32.46 female respondents are illiterates (see Table 

5). With reference to mothers education, the majority (52.61 percent) of female respondents had 

illiterate mothers, 24.25 percent had mothers at primary level education and those of 23.14 

percent have obtained secondary and above. In general, the data shows that large proportion of 

parents' educational level was less than or equal to primary level as reported by their daughters . 

This implies that a large number of parents' lack or less than secondary education might have 

contributed to their low level of academic achievement. 

4.4. Reasons for Low Academic Achievement of Female Students 

Low academic achievement of female students can be caused by a number of factors that can 

emanate either from outside or inside school system. 

Some researchers say, out-of-school factors have more influence on the academic achievement of 

students than in-school factors and others say, in-school factors have more influence than out­

school factors. While others say, in school and out-of-school factors have equal influence. The 

writer agree with both have equal influence on the academic achievement of students but, it 

depends on the condition of environment. Thus, this section deals with discussion of some of 

these factors. 

4.4.1. Out-of School Related Factors 

The study has looked into some of the outside school related factors that contribute to the low 

academic achievement of female students in West Shoa Zone general secondary schools. For 

some of the items the chi-square of association is used to test whether or not there is statistically 

significant difference between the responses obtained from female students and teachers. When 
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the critical value at 0.05 confidence level is greater than the calculated value, the result of i is 

taken as not significant. The significance of the chi-square results is indicated by the symbol ".". 

4.4.1.1. Home Environment 

Family Size (Students' Responses) 

Table 6: 

Number of people living together in the home 

Below 5 

5-8 

9-12 

More than 12 

Total 

No % 

86 32.09 

141 52.61 

36 13.43 

5 1.87 

268 100% 

As shown in Table 6, 52.61 percent of the female respondents live with family size 5 to 8 and 

13.43 percent of the female respondents live with 9 to 12 and 1.87 percent of the respondents live 

with more than 12. The majority of the female students live with family size greater than 5. This 

shows that family size seems one of the factors for low academic achievement of female students. 

This finding supports the facts identified by E.M. king, 1987, cited in Tilak, 1993 and Nettles, 

1990 cited in Levine, 1992 that children in large families receive less individual attention and 

other resources from the parents than children in small families do. Furthermore, children from 

small families tend to perform better in school than did those from large families . 
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The Influence of Household Chores on the Study Time 

Table 7: 

Items Respondents' Female Students 

No % 

1. Do you help your family in 

household chores? 

Yes 260 

No 8 

Total 268 

2. How much does it influence your Female 

97.01 

2.99 

100 

study time? Students 
Teachers 

No % No % 

Very greatly 78 29.1 30 65.22 

Moderately 90 33.58 13 28.26 

Little 45 16.79 3 6.52 

Not at all 55 20.53 - -

Total 268 100 46 100 

* Significant at an alpha level less than 0.05, df = 3 

Xl. 

X2 = 27.34 

xi = 7.81 

The chi-square result (X 2 = 27.34) shows that statistically there is significant difference between 

the responses given by the two groups of informants. 

As can be observed from Table 7, 97.1 percent of the female respondents respond that, they are 

participating in household activities for helping their parents. 29.1 percent of the female 

respondents respond, helping family in household chores has great influence on the study time 

and 33.58 percent respond it has moderate influence on the study time. On the other hand, 65.22 

percent of the teachers respond female students helping their family in household chores has very 

great influence on their study time and 28.26 percent of the teachers respond it has moderate 

influence. This shows that, helping parent after school hours affect female students study time at 

home. The information obtained from guidance and counselor interview also suggested that 

females are nruch involved in helping the family outside school hours for they have little time to 
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study at home and this is an important reason why girls do not perform well as boys in schools. In 

addition to this the interview obtained from the parents reveals that, female students more or less 

participate in household chores. Furthem10re, whenever one of them or both parents are away, 

they are more responsible for managing and taking care of the house. Because of this and other 

related reasons they have less time to study and give little attention to their study . 

Reasons for Lack of parents' Encouragement for Their Daughters Schooling 

Table 8: 

Teachers' Resp_onses 
Items No % 

1. Do most parents in your locality encourage their 

daughter's schooling? 

Yes 16 34.78 

No 24 52.18 

I am not certain 6 13.04 

Total 46 100 

2. If your Answer is "No" what is the probable 

reason? 

Poverty - -
Parents lack of awareness of the value of 

education for girl's 13 54.2 

Parent's immediate need for girl's labour at 

home 8 33.3 

Safety travel from home to school 3 12.5 

Other - -

Total 24 100 

The above Table 8 indicates that 34.78 percent of teachers' respond most of the parents 

encourage their daughter's and 52.18 percent of teachers' respond most of the parents do not 

encourage their daughter's schooling. This shows that most of the parents do not encourage their 

daughters' schooling because of either lack of awareness of the value of education for their 

daughters or lack of job opportunities. 
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In the same Table 8, out of the responses that said most of the parents do not encourage their 

daughter's schooling. 54.2 percent of them respond the reasons for not encouraging their 

daughter's schooling are lack of awareness of the value of education for girls. Thus, the present 

result coincides with the result reported by Hyde (1993). As he said the factors that have affected 

girls' educational status in Africa countries includes negative community attitudes toward the 

western education of girls . 

Reasons of Female Students for not attending Classes regularly than Boys 

Table 9: 

Items Respondents Teachers' 
1. Do female students miss class more frequently than No % 

boys? 

Yes 
34 73.91 

No 
10 21.74 

I don't know 2 4.35 

Total 46 100 

2. If your answer is "yes" which one of the following items best 
explain the reasons for female student's absence from 
school? 

Health Problem 1 2.94 
Household work 31 91.18 
Fear of sexual harassment 2 5.88 
Trading - -
Other - -

Total 34 100 

From Table 9, one can see that more of female students miss class than boys. This is revealed by 

the responses of73.91 percent of the teachers' respondents. 

Regarding the reasons for female students' absence from school, 91 .18 percent responded that the 

major factor is household work. 

In addition to this, the interview gathered from the parents assured that the same factor mentioned 

by the majority of teachers. 
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The Influence of Mother's and Father's Education on the Academic Achievement of 

Female Students 

Table 10: 

Items Respondent Teachers' 

1. To what extent that parents' lack or low level of No % 

education leads to daughters ' low level of academic 

achievement? 

Very Strongly 25 54.35 

Average 19 41.30 

Little 2 4.35 

Not at all - -

Total 46 100 

2. If your response is very strong or average whose 

education do you think matters more? 

Mothers' Education 22 47.83 

Fathers' Education 4 8.70 

Both have equal influence 20 43.48 

Total 44 100 

As can be seen in Table 10, 54.35 percent of the respondents indicated that lack of low level of 

education of their parents have a strong influence for low academic achievement of female 

students. This result seems to go inline with the result reported by Hyde (1993) that, uneducated 

parents are less willing to support their daughters ' schooling and that low level of academic 

achievement is higher for those daughters whose parents lack or have low level of education. 

Furthennore, Table 10 indicates that, 47.83 percent of the respondents respond mothers' 

education has more influence on the academic achievement of female students and 43.48 percent 

of the respondents respond that both mothers ' and fathers' education have equal influence on the 

academic achievement of female students. Even if the percentage of mothers' education and both 

have equal influence closer to each other because of as Hill and king (1993) noted, in some 

countries it is the fathers' education that appears to make a difference, in other it is the mothers', 
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but as Hyde (1993) emphasized, mothers education has a strong influence on her daughter's 

education. Educated mothers can help their children with school-work, especially during the early 

years. They also provide positive reinforcement of their children's educational and occupational 

achievement. And the daughters of educated mothers usually have greater confidence in their 

abilities to pursue on education. Thus, mothers' education has more influence on the academic 

achievement of female students. 

Behavioral Characteristics of the Family 

Table 11: 

Item Respondents Female students 

l. Behavioral characteristic most expressed by your No % 

family 

Quarrelsome 42 15.67 

Cooperativeness 132 49.25 

Easily upset with minor challenges that are 

created in the family 94 35.08 

Total 268 100 

2. Rearing practice your family follow in growing up 

their children 

Authoritative 18 6.72 

Authoritarian 93 34.7 

Over-protective 149 55.6 

Neglect full 8 2.98 

Total 268 100 

The behavioral characteristics are one of the factors for low academic achievement of female 

students as Tilak (1999) specified. If there is quarrelsomeness in the home environment, it can 

create a serious emotional disturbance among school children in the form of tension, anxiety, fear 

or instability in their lives which in turn are hindrances to their concentration in classes or on 

their academic achievement. As can be seen in Table 11, 49.25 percent of the respondents of the 
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female students respond, the behavioral characteristic of their family is cooperative and the other 

50.75 percent either quarrelsome or easily upset with minor challenges that is created in the 

family. 

This shows that family characteristics are one of the factors for academic achievement of female 

students. Furthermore, Table 11 indicates that 55.6 percent of the respondents respond the rearing 

practice their family follow over-protective and also it is one of the factor for low academic 

achievement of female students. This result is supported by Dornbusch et.al. (1987) as children 

from authoritarian family are lower in their academic achievement than children from non­

authoritarian family. 

Gender Difference in Educational Material Supply 
. . ' 

Table 12: 

Items Respondents Female 

Students 

1. Does your family give equal chance for their daughters No % 

and sons in fulfilling the required educational cost? 

Yes 

No 103 38.43 

165 61.57 

Total 268 100 

2. If your answer is ''No'', to which gender your family 

gives priority most of the time? 

Male 42 40.78 

Female 61 59.22 

Total 165 100 

The above Table indicates that there is gender difference in supply of educational materials by . ,. 

parents. As shown in Table 12, most of the female students i.e. 61.57 percent responded that their 

families do not give equal chance for their daughters and sons in full filing the required 

educational cost. In the other question of the same Table, it is indicated that most of the family 

42 



• 

• 

• 

• 

gives priority to female students in fulfilling the required educational cost. This finding is a 

strong one when one looks the general established facts in most other studies which says parent 

always give priority to their sons in the provision of educational materials. This may be due to the 

radical change of parents to pay attention for their daughter by the current day to day awareness 

campaign in the existing lower governmental structure that deals with women's issues and at the 

same time the camping on the same issue through electronic and print media. 

4.4.1.2. Economic Background of the Family 

Economic background of the family is one of the factors for academic achievement of students. 

The study done by Hyde (1993) found that, low economic status of parents is a significant factor 

for female students' poor academic achievement. The following discussion is based on the above 

points. 

Economic Background of the Family 

Table 13: 

Items Respondents 

Female Students 

1. What do you think is the rough estimated monthly income of your 

family (Both Mother and Father) 

200-500 birr 176 65.72 

501-900 birr 40 14.93 

901-1370 birr 22 8.21 

1371-1780 birr 9 3.36 

1781-2200 birr 7 2.61 

More than 2200 birr 14 5.22 

It is very difficult for me to estimate my family income - -. 
- -

Total 268 100 

2. Does your family provide all necessary educational materials for 

you? 

Yes 198 73.88 

No 70 26.12 

Total 268 100 
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As indicated in Table 13, the majority of the parents' income is between 200-500 birr. This is 

described by the responses of the female respondent 65.72 percent. Therefore, low economic 

background of the parents' seems to be a factor for low academic achievement of female 

students. 

4.4.1.3. Sexual Harassment 

From various surveys and articles chronicling incidents of sexual harassment, society is 

beginning to understand sexual harassment's negative impact on education through absenteeism, 

low academic achievement, loss of self-esteem and dropping out of school by the victims. In 

various African countries sexual harassment is fairly widespread phenomenon in secondary 

schools and involves boys and girls as well as female teachers. However, more victims of sexual 

harassment are girls. 

The roots of sexual harassment are seen in the attitudes values and perceptions that surrounded 

and shape the socialization of children and the meanings that we attach to gender: what we expect 

from a girl instead of a boy. In most of the Ethiopian culture for example, when the male is born 

"ell" sound is created five times, on the other hand when female is born "ell" sound is created 

three times. This shows that gender identity traced back to birth and early childhood. This section 

of the analysis hence focuses on the impact of sexual harassment on the academic achievement of 

female students . 

Sexual Harassment 

Table 14: 

Respondents 

Female Teachers' X
2 

Students' 

Item No % No % 

Is there any sexual harassment in and around your school 

committed on female students to affect their education? X2=0.735 

Yes 139 51.87 27 58.7 

No 129 48.13 19 41.3 

Total 268 100 46 100 X2r=3.84 

* SIgmficant at an alpha level less than 0.05, df=l 
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The chi-square value indicates that the difference between the responses of female students and 

teachers in this respect is not statistically significant at an alpha level <0.05. The table value of 

chi-square (X 2=3.84) is higher than the calculated chi-square (X 2=0.735). 

As indicated in Table 14, both the responses of female students and teachers reveals that in and 

around the school there is sexual harassment committed on female students as indicated by the 

51.87 percent responses of female students and 58.7 percent of teachers' responses. This shows 

that sexual harassment has great effect on the academic achievement of female students. 

Who Most of the Time Engage in Sexual Harassment? 

Table 15: 

Respondents 

Female Students' 

Item No % 

1. Who do you think mostly engaged In sexual 

harassment? (More than one response is possible). 

Male students 58 41.73 

Teachers 6 4.32 

Any person on the street . 72 51.8 

Others 3 2.15 

Total 139 100 

2. Do you think the harassment committed up on 

females greatly influence their academic 

achievement? 

Yes 70 50.36 

No 69 49.64 

Total 139 100 

As shown in Table 15, the majority of the female respondents 51.8 percent indicated that any 

person on the street could be engaged in sexual harassment. Next male students (41.73 percent) 

who are engaged in sexual ~assment. 
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Furthermore, Table 15, reveals that the sexual harassment committed up on the female students 

has influence on the academic achievement of female students. 

Boys and girls get different messages regarding sexual responsibility. For example, as Sapon­

Shevin & Goodman (1992) cited in Brandenburg (1997) noted, in nursery school, parents tend to 

watch and warn their daughters regarding sexual and aggressive activity, while they talk-less with 

their sons about those issues. It is a girl's job to protect herself, while boys who are physically 

and sexually aggressive, "are doing what comes naturally" and their behavior may be excused. 

As information collected from school directors and parents reveals that the influence of sexual 

harassment committed on female students are decreasing from time to time, due to fear of AIDS 

and awareness created in the society regarding negative impact of sexual harassment. 

On the other hand, reports by some female students noted that sexual harassment tended to 

increase as the school personnel failed to take immediate measures when it was reported to them. 

This idea is supported by Brandenburg (1997) as school authorities may not take the issues of 

sexual harassment seriously. Sexual harassment in schools is dismissed as normal and 

unavoidable "boys will be boys" behavior, but by being targeted girls are being intimidated and 

caused to feel like members of an inferior class. 

Strong policies and procedures are necessary but not sufficient in addressing the complex 

problem of sexual harassment. The requisite multi-dimensional approach to eliminating this 

behavior also must include long-term educational strategies. The school structure, pedagogy, and 

attitudes of teachers, parents, and community all may contribute to subtle or blatant forms of 

discrimination and to sexual harassment. 

Eliminating sexual harassment through education requires intervention on two levels: (1) brood 

transformation of climate, curricula, and teaching to eliminate sexual harassments underlying 

causes: and (2) specific educational strategies for directly addressing and preventing sexual 

harassment. 

The present findings have shown that harassment in high school has a high magnitude in 

hindering academic achievement of female students. The low number of those promoted and in 

contrast, the high number of detained of female students in the Zone might be attributed to sexual 
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harassment. Thus sexual harassment is found among one of the school related factors that account 

for low academic achievement of female students in West Shoa Zone high schools. 

4.4.2 School Related Factors 

There are many schools related factors which affect the academic achievement of female students 

In this section lack of guidance and counseling and location (distance to school) are considered. 

4.4.2.1 Lack of Guidance and Counseling 

High school students face various problems which often emanate from the nature and 

characteristics of being adolescent. They also face mental problems and subsequent emotional 

and psychological problems other than such problems that are shared commonly by high school 

students, high school girls have to face additional problems nqt necess.ariJ faced b their Ill..al~ 

co~ter y~s.. Thus, they seek help from variety of sources. Among these the school counselor is 

one. Lack of such a resource person seems to contribute to low academic achievement of female 

students. 

Availability of Guidance and Counselor officer 

Table 16: 

Item Respondents Female students 

1. Is there guidance and counseling service at your No 

school? 

% 

Yes 

No 

Total 

60 

208 

268 

22.39 

77.61 

100 

As it is presented in Table 16, responses of 208 (77.61 percent) of the female students indicates 

that there is no guidance and counseling service in the high schools. Information obtained from 

the interview with school personnel also indicated that only one high school from the sample 

high schools has professionally trained counselor. This shows that side by side with other school 
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Items 

1. 

related factors the scarcity of guidance and counseling services seems to account for low 

academic achievement of female students 

Guidance and Counseling Service 

Table17: 

Respondents 

Female students Teachers Xl 

No % No % 

How often do students get 

guidance and counseling service X2 = 0.393 

in the school? 

Always 3 5.0 2 4.35 
9 . 

Sometimes 15.0 9 19.57 

Not at all 48 80.0 35 76.08 iT =.5.99 

Total 60 100 46 100 

*Slgmficant at an alpha level less than 0.05, df=2 

The chi-square result shows that there is consistent in views between female respondents and 

teachers. This js indicated by the result of the chi- square «( == 0.393) is less than the table values. 

Furthermore, Table 17 indicates that from those general secondary schools which has the 

guidance and counselor officer, as indicated by fe..male students and te~chers response 80 percent 

and 76 percent respectively, the sen/ice is not given at all either because of lack of separate room 

or other reasons. 

According to some of the female students' interview response; though they do have good 

orientation on the benefits of counseling services, nothing has been done to minimize their 

problems. If there were such a services they would have shared their problems and benefited 

from advice given to them. 
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However, due to either of its absence or non- functioning of the existing one, they lacked where 

to look for when they need help in the schooling process. 

The responses of interview from the school personnel also support the above idea as follows: 

since the schools don' t have professionally trained counselors, efforts made in dealing with 

female issues were minimal. In some schools the counseling program is run by teachers 

nominated among the schools staffs. As they were busy in academic activities, the counseling 

services given by these people are also inefficient. 

In general, the present fmdings indicate that absence of guidance and counseling services seems 

among school related factors for low academic achievement of female students in West Shoa 

Zone . 

4.4.2.2. Location (distance from school) 

Traveling long distance from home to school is the main cause of low academic achievement of 

female students in secondary schools. The magnitude of the influence tends to be more severe for 

the boys than for girls (Hill and King, 1993). The following discussions are based on the above 

points. 

Distance of school from Home 

Table 18: 

Item Respondents Female students 

School distance from your residential place No % 

Below 1 Km 80 29.85 

1 Km to 3 Km 74 27.61 

3 Km to 5 Km 44 16.42 

More than 5 Km 70 26.12 

Total 268 100 

The above Table 18 indicates that 16.42 percent of the female student's respondents' travel three 

to five Kilo meters and 26.12 percent of them travel more than five kilometers. In addition to this, 

the parent's responses during interview indicate that, in the area under study female students 
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(mostly those from rural areas) suffered from long distance to school due to the dispersed nature 

of secondary schools placement in the area understudy. 

A number of students are forced to attend schools in other localities (or Woredas) by leaving their 

homes for a week, two weeks or even for a semester. Some of them visit their families on 

weekends to collect their food. Thus, a school distance is found to have paramount impact on the 

academic achievement of female students. 

Safety to Travel to School 

Table 19: 

Items Respondents Female students 

No % 

1. Is it safe to travel to school? 

Yes 101 37.69 

No 167 62.31 

Total 268 100 

2. At present where do you live? 

In my family house 144 53.73 

In my relative house 48 17.91 

At a rented lodging (shelter) 76 28.36 

Others - -

Total 268 100 

As indicated in Table 19 above, 62.31 percent of the female respondents revealed that it is not 

safe to travel to school. Besides this, as it is shown in the same table of the second question most 

of the female students that is 53.73 percent of them live with their family. On the other hand, 

28.36 percent of them reported that they were living at a rented lodging (shelter) and the rest 

19.91 percent with their relative. 

The problems of safety on the way to school and back as it is indicated above have so many 

problems. However, the problem seems more serious for girls from rural areas. The responses of 
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female students to open- ended items (NQ 25) have revealed various challenges which they had to 

face on their way to school. Those living at rented lodging were troubled by agony caused by 

urban gangs at home during the night and on their way to school during the days they were 

insulted harassed by urban gangs who knew that they were unprotected. 

Besides this, reports by some females have also indicated that schools boys snatch their exercise 

books both on their way to school and in the school compound. Thus, school distance in found to 

have paramount impact on the academic achievement of female students . 
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CHAPTER FIVE 

5. Summary, Conclusion and Recommendation 

The main aim of this study was to identify some of the major factors that contribute to low 

academic achievement of female students in general secondary schools of West Shoa Zone. In 

order to attain the desired objectives, the following procedures were under-taken: relevant 

documents were investigated from various relevant sources; questions were prepared and 

distributed to relevant sources of population, dependent and independent variables were 

identified and defmed; tools for data collections were developed; and finally, the data was 

analyzed and interpreted . 

The study was carried out in five general secondary schools of West Shoa Zone that were 

selected using the random sampling technique. The subjects of the study were a sample of female 

students, the teachers, parents and the school personnel. To gather the necessary infonnation 

from the sample population, questionnaires' were provided to female students and teachers. 

Moreover, structured and unstructured interview were made with the female students, parents and 

school personnel. The status of female academic achievement in the Zone was assessed from 

documents of West Shoa Zone education bureau and the sample schools . 

The data obtained were analyzed using percentages, chi-square. Chi-square was used to see 

whether the responses of female students and teachers on identical items are consistent or not. 

Depending on the results of the analysis made, the following major findings were obtained. 

5.1. Summary of Findings 

Even if relative increment has been observed in the number of female students, percentages of 

female promotion in EGSECE shows that, female students' academic achievement relatively 

declined through the years under consideration. 

Calculated percentages reveals that, the promotion in EGSECE was 28 percent in 1994 

E.C, 13.2 percent in 1995 E.C. and 28 percent in 1996 E.C. This show that the over all 

academic achievement of female students were not in proportion with their numbers. 
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During the three years under consideration, rates of female promotees are low as 

compared to that of males. The lowest promotion rates for boys was 0.383 whereas, the 

highest promote rate for female students have never exceeded 0.28 as indicated in Table 

one. 

The major findings of the study regarding some selected factors such as home environment, 

sexual harassment, lack of guidance and counseling and location (distance) of school from home 

that were considered as reasons for low academic achievement of female students are 

summarized below. 

The rate of female promotion is more serious for schools which are located far away from 

the Zone capital city and other big cities. 

The rate of female promotion is associated with the distance of the school from more 

urban oriented areas. 

The majority of the female respondents are within the age range 14-20. This age range is 

the age youngsters manifest many social and emotional problems. It needs guidance and 

counseling . 

As shown in Table 5, 47.39 percent live with both biological parents. The rest were not 

living with both biological parents. The effect of broken homes on their academic 

achievement seems to have a serious problem. 

According to the response of female students most of them live with family size greater 

than five. In addition to low economic background family size seems to have effect on the 

academic achievement of female students. 

As most of female students help their parents with household chores and in case when one 

of the parents i's away, they are partially responsible for the household activities. This has 

an effect on their study time and further on their academic achievement. This view is all 

in all supported by all the respondents. 
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Sexual harassment can be committed on female students both in school and outside 

school. As a responses of female students not only boys but also any person on the street 

can be involved in sexual harassment. 

Information collected from school directors and parents reveals that sexual harassment 

committed on female students is decreasing from time to time because of fear of AIDS 

and awareness created in the society regarding negative impact of sexual harassment. On 

the other hand, reports by some female students noted that, sexual harassment tended to 

increase as the school personnel failed to take immediate measures when it was reported 

to them. 

Lack of guidance and counseling service in the West Shoa Zone general secondary school 

is a serious problem. Out of the five sample schools only one school has guidance and 

counselor officer where as the rest don't have the guidance and counselor officer. 

According to the interview done with female students though they have good orientation 

about its use, absence of counseling services had an effect on their academic achievement. 

Due to the dispersed nature of the secondary schools placement in the area understudy. A 

number of students are forced to attend schools in other localities (or woredas) by leaving 

their homes for a week, two weeks or even for a semester. This seems to have more 

influence on the academic achievement of female students. 

5.2. Conclusion 

Based on the analysis of the fmdings, it can be concluded that even if relative increment has been 

observed in the number of female students, percentages of female promotion in EGSECE each 

year shows that, female students' academic achievement relatively declined through the years 

under consideration.' Furthermore, it was found that female student's low academic achievement 

was caused by a multitude of factors which emanated from both what female students have 

experienced in-school and out- of-school environments. In other words, as reported by the 

respondents, female students were equally influenced by the selected internal and external factors 

for low academic achievement. Therefore, low academic achievement of female students in 

54 

"1 



• 

• 

• 

general secondary schools of West Shoa Zone was the function of both selected school related 

and out-of-school variables. 

5.3. Recommendations 

On the basis of the findings and the conclusion drawn, the following recommendations are put 

forward: 

1) Parents should be oriented through infonnation campaigns and non fonnal literacy and 

skill training programs to make them more aware of the overall benefits of education and 

predisposes them to invest in their daughters' education. 

2) Lack of time to study at home due to household work is found as a serious factor for low 

academic achievement of female students in general secondary school of West Shoa 

Zone. Indeed, as females spend more hours doing household activities, it will take time 

and drains the energy that could be used for educational activities. Thus, reducing the 

workload of mothers, who are the main beneficiaries of the assistance of their daughters, 

could be helpful. Therefore, it is advisable if West Shoa Zone women office in 

cooperation with Zone Rural Technology Center attempt to introduce them to the labor 

saving technologies such as fuel saving stoves utility which would reduce the workload of 

school girls so that the time saved is spent on study. Besides, parents should be oriented 

that household chores take up much of the fe~"aIe students' time and also wear them 

down. Therefore, in as much as possible, the chores should be distributed to members of 

the family including boys. 

3) Schools should include sex education in their curriculum not only as a unit in one of the 

high school subjects but as an independent subject. 

4) It was found that in general secondary schools of West Shoa Zone the majority of teachers 

did not have appropriate qualification (56-52 percent). Since well- trained teachers or the 

best resources of an educational system, an important in this domain seem to have a 

paramount importance to reduce internal inefficiency of education. It would therefore, be 

advisable that, West Shoa Zone Education office in collaboration with Oromia Education 
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Bureau, should extend further in-service teachers training programs through summer 

course or distance education to up-grade teachers' professional competence. 

5) Schools should have clear policies on sexual harassment. As Brandenburg (1997) noted, 

sexual harassment policies are most effective when they provide defInitions sufficiently 

broad to capture the scope of the problem, but specifIc enough to describe behavioral 

examples. A policy should indicate the audience being addressed: school employees, 

students, faculty or all of the academic community. Schools realize the need to include 

peer harassment as part of the policy statement. Sexual harassment policies should also 

clearly state that student to student sexual harassment is prohibited and subject to 

disciplinary measures. Sexual harassment policies can and should be reconciled with the 

rights and freedoms of the individuals. 

6) The findings in this study also show that lack of guidance and counseling at school level 

is found to be among the major school related factors that are hindering academic 

achievement of female students. Such problems emanated mainly from lack of 

professionally trained persons and lack of well-coordinated guidance and counseling 

program. Thus, in order to tackle the problem of counseling in general secondary schools, 

the engagement of teachers, directors and students within the school system and the 

community is very important. To overcome the shortage of professionally trained 

counselors, the involvement of these people would be of tremendous help for the 

wellbeing of studen~s. In addition to this, it also seems essential if female guidance and 

counselors be assigned to guide, encourage and orient school girls in aspects of personal 

problems, social relation and educational matters in general secondary schools to 

overcome some of the problems that female students face to approach their male 

counselors. 

7) Distance of school is one of the major barriers for girl's academic achievement in West 

Shoa Zone general secondary schools. In order to overcome the road conditions (security 

problems) policy based measures should be set both at Zone and regional level. 

8) There is also a need to organize regular meeting with the community where the purpose is 

to develop community awareness about the difficulties females face in their education. It 
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is essential to orient parents about the need to allow girls to study at home and to attend 

classes regularly. Teachers should invite parents regularly, especially mothers, in-groups 

and sensitize them on problems of girl's education. 

9) A decision to help daughters schooling could be relied on whether girls can find jobs once 

they are educated. If educated females fail to obtain jobs, parents may refrain from 

supporting their daughters by perceiving that girls are less fortunate for job opportunity. 

Hence, giving more job opportunity for females is another means to encourage par~nts' 

willingness to support their daughters' schooling. Therefore, it seems important if West 

Shoa Zone administrators attempt to look at work opportunities by initiating local and 

national private investors to expand small or large scale industries which could absorb a 

large number of educated females to be employed. 

10) The responses of the school personnel and female students on some of the items are in 

different. For example, as information collected from school directors reveals that the 

influence of sexual harassment committed on female students are decreasing from time 

to time, due to fear of AIDS and awareness created in the society regarding negative 

impact of sexual harassment. On the other hand, reports by some female students noted 

that sexual harassment tend to increase as the school personnel failed to take immediate 

measures when it was reported to them. So, these different views need further 

investigation. 

11) A further research covering wider population that includes female students in the rural 

area must be undertaken by the concerned body. 

/ 
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APPENDIX-A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF TEACHERS' EDUCATION AND 

CURRICULUM STUDIES 

Questionnaire to be f"illed by General Secondary School Female 

Students 

Dear Respondents, this questionnaire is intended to investigate the 

factors, which affect the academic achievement of female students in general 

secondary schools. 

If this questionnaire is to be useful and accurate, it is important that you 

answer each question as thoroughly and frankly as possible in giving your 

reasons for factors which affect the academic achievement of female students. 

Therefore, 

1. Most questions can be completed by making tick 0' mark in the 

boxes provided. 

2. Please answer all questions in order 

3 . No need of writing your name 

Thank you for your co- operation. 

Nameofschool ________________________________ __ 

1. Grade: A) 9 c=:J B) 10 c=:J 

2 . Age: A) Below 14 years c=J B) 14-16 years c=J 

C) 17-20 years c=J D) above 20 years c=:J 

3. Mari tal status 

A) Married B) Unmarried D) Divorced D) Other __ 

4. With whom do you live? 

A) With father and mother c=J 

B) With father only c=J 

I 
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C) With mother onlyc=J 

D) With my husband c=J 

E) With other relatives or guardian c=J 
F) If other specify ___________ _ 

5. Your parents' educational level 

Father 
A) Illiterate 

B) Primary Education (1-6) 

C) Secondary Education (7-12) 

D) ITI & other 12+ certain 
• 

training 

E) Diploma and above 

6. Your parent's occupation 

A) Farmers c=J B) Merchants 

Mother 

C) Government Employees c=J D) Daily laborer c=J 
E) If others, speci~ ________________ _ 

7. What is total number of people living together with you In 

home? 

A) Below 4 c=J B) 5-8 c=J 
D) More than 12 c=J C) 9-12 c=J 

8. Do you help your family in household chores? 

A) Yes c=J B) No 

the 

9. If the answer for question number "8 " IS "Yes" how much does it 

influence your study time? 

A) Very greatly c=J 
C) Little c=J 

B) Moderately C=:J 

D) Not at all C=:J 
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10. If your answer to question number "8" in "Yes", in which of the following do 
you help your parents? 

A) House work c:::=J B) Farm work c=J C) Trading c:::=J 
D) Child care c=J E) Other _______ _ 

11. What do you think is the rough estimated income of your family? (Both 
Mother and Father) 

A) 200- 500 birr D) 1371-1780 birr c:::=J 
B) 500-900 birr E) 1781-2200 birr c=J 
C) 901-1370 birr F) more than 2200 birr c=J 
G) It is very difficult for me to estimate my family income C=:J 

12. Does your family provide all necessary educational materials for you? 
A) Yes c:::=J B) No c=J 

13. Does your family give equal chance for their daughters and sons in fulfilling 

the required educational cost (tuition fee, text book cost, transportation, 
lodging, etc)? 

A) Yes c:::=J B) No c=J 

14. If your answer to question number 12 is "NO", to which gender, your family 
gives priority most of the time? 

A] Male c=J B] Female [==:J 

15. Have yop ever faced sexual harassment on the way to school or in- school? 
A) Yes c;==J B) No c=J 

16. If the answers for the above question in "Yes" who do you think mostly 

engaged in sexual harassment? (More than one response is possible) 

A) Male students c:::=J C) Any person on the street c=J 
B) Teachers c:::=J D) Others, ____ ___ ____ _ 

17. Do you think the harassment committed up on females greatly influence 
academic achievement? 

A) Yes c:::=J B) NO c=J 

18. Is there service of guidance and counseling at your school? 

\ 
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A) Yes c=J B) No c=J 

19. How often do you get guidance and counseling service in your school? 

A) Always c=J B) Sometimes c=J C) not at all c=J 

20. How did you get the service of the guidance and counseling in your school? 

A) Excellent c=J B) very good c=J ~ 

C) Good c=J D) poor c=J 

21. If your answer for the above question is "D=poor" what do you think the 

major problem of the service? 

A) Lack of office c=J B) Lack of qualified man power c=J 

C) Lack of special service for female students c=J 

D) Other (Please, specify) ___ __________ _ 

22. School distance from your residential place 

A) Blow 1km c=J b) lkm to 3km c=J 

C) 3km to 5km c=J D) More than 5km c=J 

23. Is the School in which you are enrolled found in your residential area? 

A) Yes c=J B) No c=J 

24. At present where do you live? 

A) In my family house c=J B) In my relative house c=J 

C) At a rented lodging (shelter) c=J D) Other specify ____ _ 

25. Is it safe to travel to school? 

A) Yes c=J B) No c=J 

26. If your answer to the above question is "No" what is the problem? 

27. Below is some of in-school and out-school list of possible reasons for low 

academic achievement of female students in secondary school. Please rank 

the items according to their contribution. Indicate the most serious problem 

first and the last important last. Also please add your own items if you feel 

necessary. 
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no Items Rank 
1 2 3 4 5 6 7 

1 Distance of school from home 
-

2 pro blem of sexual harassment ih 
school and out -school 

3 Lack of time to study at home 
4 Lack of financial support from the 

family 
5 Lack of guidance and counseling 

servlces 
6 Lack of motivation 
7. Poor school facilities 
8 Other 

28. Which of the following behavioral characteristic most express your family? 

A) Quarrelsome 

8) Cooperativeness 

C) Easily upset with minor challenges that is created in the family. 

29. What type of rearing practice your family but follow in growing up their 

children? 

A) Authoritative 

D) Negligence 

B) Democratic C) Over-protective 

9 
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APPENDIX-B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF TEACHERS EDUCATION AND 

CURRICULUM STUDIES 

Questionnaire to be rilled by General Secondary School Teachers 

Dear Respondents 

The purpose of this questionnaire IS to identify maJor factors that affect 

academic achievement of female students in general secondary schools. Since 

your sincere response has a great influence on the study, your cooperation in 

answering the questions will be highly appreciated. 

Directions: Give appropriate ' answer to the following question by 

putting"v''' mark in the box or by writing in the space provide. 
Name of the school -------------------
1. Sex: A) Male C=:J B) Female r==J 

2. Age A) below 25 years 

C) 31 -40 years C=:J 
B) 25-30 years C=:J 

D) above 41 years C=:J 
3. Academic qualification 

A) TTl C=:J 

C) B.A/B.sc C=:J 
4. Service year: 

B) Diploma 

D) M.A/M.sc 

A) 0-5 years C=:J B) 6-10 years C=:J E) above 21 years c=:J 
C) 11 - 15 years C=:J D) 16-20 years C=:J 

5. Do most parents in your locality encourage their daughter's schooling? 

A) Yes C=:J B) No r==J C) I am not certain r==J 
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6. If your answer to question number 5 is "No" what do think is the probable 
reason? 

A) Poverty c=J 

B parents lack of awareness of the value of education for girls c=J 

C) Parent's immediate need for girl's labor at home c=J 

D) Safety to travel from home to school c=J 

E) If other (specify) 

7. Do female students miss class more frequently than boys? 

A) Yes c=J B) No c=J C) I don't know c=J 

8. If your answer to question number 7 is "Yes" which one of the following items 

best explain the reasons for female student's absence from school? 

A) Health problem c=J B) Household work c=J 

C) Fear of sexual harassmentc=J D) Trading c=J 

E) If other specify ------_______ _ 

9. How often do students get guidance and counseling services in your school? 

A) Always c=J B) Sometimes c=J 

C) Little c=J D) not at all c=J 

10. To what extent that parents' lack or low level of education leads to 

daughters' low level of academic achievement? 

A) Very stronglyc=J B) Average c=J C) Little c=J 

D) Not at all c=J 

11. If your response to question number lOis "A" or "B" whose education do 

you think matters more? 

A) Mothers' Education c=J B) Fathers' Education c=J 

C) Both have equal influence c=J 

12. To what extent do you think helping parents at home affects girls' study 
time? 

A very strongly c=J 

C) Little c=J 
B) Average c=J 

D) Not at all c=J 
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13. Is there any sexual harassment in and around your school committed on 

female students to affect f heir education? 

A) Yes c=J B)No I==:J 
14. If your answer to question number 13 is "Yes" in what form? 

A) Attempting rape c=J B) sexual harassment 

B) Bullying D) Snatching prosperities 

E) If other (specify) ____ _______ _ 

15. Below are list of possible reasons for low academic achievement of female 

students. Please rank thr; items according to their contribution for low 

academic achievement of female students. Indicate the most serious 

problem first and the least problem last by putting ""r" mark in the 

corresponding numbers. Also add your own items if you feel necessary. 

Rank 

Items 1 2 3 4 5 6 7 

1?1 La~k of guidance and counsel ing service 
l' , 

15.2 Sexual harassment in schor )1 and out of 

school .r 

15.3 unsafe school distance frr )m home to 

school . 

15.4 Lack of financial support frorr the family 

15.5 Lack of study time at home 

15.6 Lack of Motivation 

15.7 Lack of school facilities 

15.8. Other 
~ . 

16. What have you done in your part to make girls more interested In and 

devoted to their education? ______________ _ 

8 
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17 Please list down at least five possible actions that can be taken in your 

school to help girls achieve better in their academic achievement. 
17.1 ______________________________________________ __ 

17.2 ______________________________________________ __ 

17.3 ______________________________________________ __ 

17.4 ______________________________________________ ~ 

17.5 ____________________________________________ ___ 
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4. rr·)·t;, &m· htry'} .::JC '1m-

V) hhCJ-l-e; ~\e;-l' .::JC CJ 

(11) h~\e;'r ;JC 'O;f CJ 

fl) h~,q:,- ;JC 'O;J~ CJ 

on) hflfln.·r;JC CJ 
lP) hl\,fl"~'· Hon)?~··'l· ~,t't~1.9'~·· ;JC CJ 

fl) IV, I']fl ~1fl() ______________ --:-

5. rht't~1. fl."·O(l~~ r:r91lUc-l, .~LP, 

V) )'6\ ".tryt;. 

fl) f1onJ!ont, ~LJ{ -l·ruc-l· (1-6) 

,.1\) f1V-fl"'~ .~LJ:1 'r9°uc:" (7-12) 

on) f1onrut.'} tryoAm<1 1'*9" 

OC1'~h,-l' (JJ~9" 12<1 abCom· 

,,'bt),tryt, tlAme; )''''rm-
IP) -'t T (rtry 

L) ~'1& 

6. f1CD ... ~:r·7i tit. 

V) "}'(}Ce; c=J 

on) r4>,} O/;-,,·~ c=J LP) flA }Ifl ~,7fl() 

7. 00,:" CD-tiFf' h-fl I,. ':} ... V- f1r-l-'l°<;'+ f10,"'o'() -0..,:" 

V) h4 O;r:'f· c=J fl) h5-8 CJ (h) h9-12 c=J 

on) h12 O ... ~ c=J 

8. On.:" m-tlFf' n."-O(l:f 7i'} Otl/;· :J-'11f )'fl7i? 

V) ~,?J c=J fl) f1fl?'" (==:J 
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lJ) Ofll?U hC;:",C;: "'1)0';' l,flOJ- r==J 

rh) O~-'}7i- "'00<,° llflm- c=J 
fl) Ooom'l- "'00(;' l,fl(l)- r==J 

l7D) 9°'}9" -'-00(;' Pflm-9" r==J 
10. fl«8<;=(I)-» £}',rti: oot\fl'fi «ll?'» hlf~ OP·~'C;:m· /»/,- ~m- OJt\p,:f7i'} P9"'~'l:cS~a>.? 

U) O(l,~· OJ-fl~' flt, c=J fl) Ohci'i fl/,- c=J 

rh) 0 '}"} -~ PJ I. !==:J 

lP) Iht\ t)fl f..1flo _________ _ 

11. PO"h'l(l:r-7i/rmt\~:r-7i P1n. oom'} O,,}9"~- 9"'} fvt\ ,eooflt\7it\ 

U) h200-500 rOc !==:J fl) h501-900 rOCc=J 

rh) h901-1370 rOc c=J 00) h1371-1780 rflCc=J 

lP) h1781-2200 rOc c=J l) h2200 rOCc=J 

12. mt\~~:'li fl~-9"VC~' hil;{.t\1.m-'} r~'9"Vc~· ont'\tf fl1J.fl-t\i'}t\? 

U) hfD c=J fl) l\fo:tfl-t\~9" c=J 

13. OJt\~:r'li O·} 9"C:" oot'\tf l,<rC(l'r ,~ /,- '}OTC'r'} bt),9tJC' Ol\-r'l' Oa>'}_~- t\~?'1-a>. 
oot)ht\ t\ ~ 'IT Purz.~C1- ,eooflt\ 7it\ '! 

U) h?, c=J fl) hf_~C1'?O r==J 

14. fl «13<;:Oh> £}'f4: ont\o7i «hfD» hU"1 (w~·c;w·:~ t\~;f:t~m· rOflm ')'9"UC~- 'lh ~';JCh 
,eOfllfl-? 

U) fll\·'" t\P,?'1-(I)' !==:J fl) flon.~·t\p,:fm· c=J 

15. OJ~ ~·9"Uc:,· fl.'}' il:"'l:tIS fl~·onQ;}. m(Lllce :"'}I1t'\ h;J£}'qn7i fm':JoA? 

U) hfD c=J fl) h;J£}'qu:.,; l,fm-~9" c=J 

16. fl«l~m·» rp ftf: oot\il7i «h?'» hlf'l mO.Jlce -r'Hu', p0'1.f,?£}'9"7i Oprr~:P 
P r'hrOl"'Oll hC;:fl"~: '1a>-? 

U) Om'}~' 'I'U?tfD:c=J fl) Ooo~ 

rh) Ooo'}7~' t\.e. OOtJ.,?£}'?" OtJ,}r,m-?" om- c=J 
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00) n.lt 1']1'1 ,e'Mo 

17. Oh'Ff ta,e r"·~.(JlTD(O' OJo.lICe :'·'}tll"l O:'·YUUC:,· iJh,;rOtJ'r}'7i ta,e YiJh'h''laJ. 'l'oO~ 

OtTJsro h~"'-;: ,eooiJA7iA? 

U) ~,?J [==:J 1'1) ~,~.tTOiJN~9') [==:J 

18. O'r9"UC'r o.,r OJ·iJrp r ;J,eP,'}iJCJ t")(D·1iJt\.1'7 h1A'7fl-Jrr ,eOfTJA? 

lJ) hPJ [==:J 1'1) h,eorp9" [==:J 

19. 01'/0.1' (D·iJrp r ;J,e,~1iJ hCJ t")(D·'}iJt\.1'7 h1AUJII~1' sro1 YUA 1.lt 1'm<"'"l.Y/'I7i 

U) V·A 1.lt [==:J 

20. r1'9"UC1' (l"r';f·u· ;J,eP,'}iJCJ 11O)-1iJl'I.UJ ~,1AUJ(\01' 9"'} YUA hCh. ~m.? 

U) ~,.~'UJ OtTJsro rpt;. ~m- C:=J 

/'I) OtTJ?" rp<;. ~m· C:=J 

rh)rp<;. ~(D-[==:J 

00) ~,Ch. h,e,e..l'Isro C:=J 

21. /'1«20;;:(0-» rp Yef: ooAll'li IlCh. «h~S,/'I9"» t")A 7i 1'19"'} ,elTDiJA 7iA? 

V) h1AUJl'l°:" r'"l.orpo:'- (le' fll'looc;,<;. C=:J 

1'1) /17t.\7I'10 1:1 r01J.orp fll'lt7D·Y fl/'looc;,<_ C=:J 

rh) /'1(\:" 'I'0tJ6 $D l' A~ 01'-' iJI'IOlJ,e~t.UJ [==:J 

00) fl.ta t")l1 ,e1/'1tJ 

22. r9"1'0lJ601' 1-/0.1' hYU:""" 601- hllllfl. 9"'} ,rVA f,CfPA? 

V) h 1 h..0
7, 0;1'1' C:=J 1'1) h 1-3 h.. 01f, [==:J 

rh) h3-S h.. 0lJ. [==:J 
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23. i'9"'}'°'1&O'r ·r/o.·r Oml'\)1.1",'{j oo(i' &t ~,t)(]O. ~m' i'0'1:J'~m,? 

U) ~,~ c=J fl) ~,~,J!_fl9u C=:J 

24. nO', P9u .},<," (.m p.t- ~m-? 

U) Ml.'h~'Wr: (l,r}- c=J fl) HUlJ~' ;J "'<f>9"al;' ',m- P?Wj'lmc=J 

fll) O,'r ·I'h/,-.e;f ~m· P9"'1" lm- c=J 00) (\.1'\ I-Jfl .em4'{) 

25. m.~ ·t-9
u UC,r 0.+ ()·}·lJ,1f. f.~U'~:I' O·'/,?' OfTJ9u 'P~ ~m- r}'ftfli? 

0) nf'J c=J fl) ~,.e~flYU c=J 

26. fl«25~ah) 'P tel: ooA(Yli «~\f.,.~fl9u» hlr~ 9'), 9", f ~U,~"r 'f<1C'1:' nfl.? 

------- ---

27. htLu (I.r1:' (lr}-9"UCr}- o.r}- m,{)'Pc) m'Q,l (10.7-1" pr}'9"UCr}- ncp(](lAc) {)h.,rt71J~r}, 

I'\.e rooe;' tlt uom· ,e 1'l'\fl' "·r(Jflm· P ;J'O(l' '1'I(W·:r- '1'tIC'Hl ~ A:: h1'Hl H~r}, m-{)?' 

(I'r9"uC:r {)h.;J't71J~+ I'\.e "-00(;' ftPJ.tuom··}·' (I~~9\l "-hi-A ~\{)<f>9"(J,).:: h~i-~ 

"'OO~ I'\flm· <h'PC 1 (looom'}' ~\'1{)'1'~ "'ool;' fflm·'} ~~qo fOOQ,)'l?i <h'PC 

(loo{)m'}' 'P'nt.:: t\.tt<>:f "'mt71J& "'00'1" n9u fJ,1. LJ''l,;J-fD:f'}9u (I,,·omm. n~'r (l;J' 

I'\.e (loubtl,ouC t71J{)cpuo'P .efI'\A:: 
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:r9l)UC'''' o-"r hoo(;'/'f 0-.+ fl\OJ- C1"/~ 

O'l'9"UC,' 0-.,' OJ'fl~rrJ lf~ OJ-m rtPJ,hoi' 

OJ (L fill? r)~ 111 t'\ 

0fl.·1~ m-fl1' r1'lJ'''' 'J,It "l\uol;'C 

on.·"o-n Oh'A r1'}H'o A 1t'\ nl\uoljC 

O·No,·", (I)-fl1' r ;J~~1flC; '-'lD' '}fl ft. 1'1 

n'/A '1 1\":" "l\uocfC 

ruolTflC ~1\"-1' lTfIflli· 

O''''9''UC rl~ o-.r (I)-fl'r n 1 A '1 I\~ '/~ POY,om· 

4·lLtL tPl1- nl\uoljC 

t\.1\"":f 

28. hl7ll.h 1" 1\,:" ClU/'j'1' (O'fl1' 01'<;' V·'t:r r(DI\~1-7i'} ro,:" (1)'fl1' flU/, rl7ll. 7Af:J(D' 

r·r~m· ~m·? 

U) U'A 1Jt on.:,· O)·fl:', 1'A ,,1\ c=J 

1\) 0~1C':r V·I\· -i-fJfJt. C; ;flD' c=J 

rh) :"17i ":j·'1C On.1"O-o OJ·fl:', lLho:" f-ft" ruolo7i U'~):r c:::J 
29. ml\~:r 7i OA~1' "fl"'~~ '1 I\~ rl7ll.h-i·I\··)~ r ,,(l-i'~~ '1 H,{'., 

U) ml~?fJO· ~1\6.~;rrm-1 ~,m"'lflJft- c=J 

1\) 0(11"011 OJ·fl1' lj~:'·C hVtO<;::'}lj' U·I\·9° rn.1"O-O "Cll\:" rht'\fFfm·'} 0'/'1 

rtPJ~1A7t·O·r it.-.'IS: ,eh-i'I\I\c=J 

rh) Ofll9" ·,..y.fllfllt. lj·:fOJ· c=J 

on) Ofll9" '1~rl\7i CJr(l)' c=J 
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APPENDIX-D 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF TEA CHERS EDUCATION AND 

CURRICULUM STUDIES 

I) Interview For school Administrators 

1. Are there any non- governmental organizations involved In promoting female 

participation in education in your school? 

2. At present do you (your school) have any kind of committee in which girls are 

participating? 

3. What sexual risks do girls who are attending school face? For example, fear of sexual 

abuse, sexual harassment? How well founded are these fears? How do government, 

school personnel etc, deal with the issues? 

4. Is the distance to school a factor in explaining why some girls are low achievers? If so 

why (for example, time to travel, risk of travel.) 

5. Does your school have facilities to respond to girls need (for example, separate toilet, 

providing instructional materials, etc?) 

6. Is career counseling available? If so, does it serve females as well as boys? At what 

grade does it begin? Who provided it? 

ID Interview for Guidance and counselor officers In 2eneral secondary 

schools. 

l. In your locality, how is the view of most parents on their daughters' schooling? 

2. Do female students miss class more frequently than boys? Why? 

3. Do female students' get guidance and counseling services for their personal and 

academic difficulties in your school? If no, why? 

4. How is the motivation of female students to learn? If low, why? 

5. Do you think female students lack more time to study at home than boys? Please name 

activities that mostly share their time? 

6. How often violence in and around your school committed upon female students? Who 

commits it? In what fonn? 
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JIll Interview for students 

I. What was your class rank last year? First semester _______ ,Second semester 

2. What do you think were the factors that contributed for having the class rank you indicated 

above? 

3. Do you perform any task or are you expected to fulfill any task at home other than academic 

matters? 

4. If your response to item number 3 is "yes" what are the main tasks you perfolm or you are 

expected to fulfill at home? " 

5. Have you ever faced sexual harassment when you go to or come from school? If yes, by whom 

male or female? 

6. Is the school you enrolled far from your residential area? If yes, how for is it? 

IYl Interview for Parents 

1. How do you evaluate your daughters in her academic achievement? High or low? 

2. Do you allow your student to go to school library or to school group activities outside 

the school hours? 

3. Do you fitful all necessary educational materials for your daughters upon requested? 

4. Do you allow some hours for studying for your daughter at home? 

5. How often do you go to school by yourself and ask information about your daughter's 

educational achievement? 


