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Abstract 

The pwpose of this study was to look into the practices of the principles of physical 

education (PE) lesson for students with disabilities in some selected elementary 

schools of Addis Ababa. The participants of the study were physical edt,cation 

teachers, students with disabilities, and school principals. 

The study used the blend of qualitative and quantitative approach to iden\ify the 
, 

challenges to deliver the principles of physical education lesson for students with 

disabilities. The main data was collected through interview while playground 

observation and focus group disc!:ssion were also supplementary data. 

The study revealed that most of the teachers who were teaching students with 

disabilities in the integrated classes do not have concepts of special needs education. 

Even though they have students with disabilities, the schools were not well prepared to 

teach physical education for students with disabilities. The study also identified that 

most of the students with disabilities are not advantageous from the PE lessonl1'hich is 

taking place currently. 

Finally, the study suggests paints concerning the role of schools' administraticfls and 

physical education teachers for Getter delivery of the prinCiples of physical ed',cation 

lesson for students with disabilities. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Problem 

"Olle can never consent to creep when one feels all impulse to soar" Helen I\:ell er 

The right to education for all young people is one of the most wide ly held values in 

the world at this time. And learning is defined as a change in behavior as result of 

experience, can take place only if it is within the capacity of the individual to 

learn. Further, the effectiveness of the learning experience will be enhanced if it is 

meaningful to the learner. It follows then to be most effecti ve physical education 

(PE) program must be based up on an understanding of the general nature of the 

needs, interests, abilities, behavior and characteristics of students (Wuest , 1994, 

Smith & Luckassson, 1995; and Auxter et ai, 200 I;). 

If an individual is to receive a well rounded education, not only must his/her mind 

be developed, his/her body must also be evenly built up. PE has been defined as a 

process of training the mind and body through phys ical activities. These activities 

cover a very wide range including physical training, swimming, athletics, 

gymnastics, and organized games such as football and vo lleyball. 

This paper focuses on the benefits and advantages of physical educati on for 

students with disabilities (SWDs). Disability is a highly varied and complex 

condition with a range of implications for social identity and behavior. Di ·;ability 

largely depends upon the context and is a consequence of discrimination , prej udice 

and excl usion. Person with di sability st rugg les to overcome this shortcoming 

which keeps restri cting him/her. To this end, we can say thai the goverr.l11enl is 

doing in developing a policy by giving due emphasis for persons with di,abilities 

to take part in all sectors of the community in general and gelling access for 

education in particular. Thus, PE is one of the di sciples which are delivered in 

The Principles and Practices of Physical Education Lesson for Studen:s 
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schools for all pupils regardless of any differences in order pupil to devel'lp all 

rounded personality, for persons with disabilities even more. 

PE lesson is very important for all rounded development of an individual. As any 

part of the society children with di sabilities (CWDs) have the right to get all 

education equal ly. In the definition of special needs education, I'E has taken as a 

main means of add ressing the needs of children with di sabilities. Spec ial needs 

education is a speciall y designed instruction , at no cost to the parent, to meet the 

unique needs of ch ild with a disability, including instruction conducted in the 

classroom, in the home, in the hospitals and institutions, and other setting; and 

instruction in PE. Therefore, PE services, specially designed, if necessary, must be 

made available to every child with a disab ility. (Tirusew Teferra , 2000; Gearheart , 

et al 1996; Smith & Luckassson, 1995). 

CWDs have the ri ght to partic,ipate in any acti vities of the school. However, the 

responsible bodies should understand that the students with disabilities (SWDs) 

have unique needs to participate in the school activities. They face unique 

challenges, but in many instances they can still participate in physical actj yities. 

The USA Individuals with Disabilities Education Act (IDEA), Public Law 108-

466 (2004), states that PE is a required service for children and youth betw~en the 

ages of 3-21 who qualify f: r special education services because of a specific 

disab ility or deve lopmental delay. PE is an important part of the educa,ional 

process. It refers to the process of education that concerns activi ties which cievelop 

and maintain the human body (Dattilo, 1994 & Williams, 1994). 

Currently, PE is concerned to be a significant subject on any school 's time t"ble. In 

add it ion to improvements in the child 's physical sk ill s and wel l-being, the critical 

contribution that it can make to his/her development in social, psycho l og i ~al and 

academic areas is becoming more widely recognized and accepted. 

PE, therefore , is an area of practical activity and experience which is vit,,1 to the 

growth and development of ,.II children , but even more so in the case of CWDs. 

The Principles and Practices o f Physical Edu ca tion Lesson for Students 
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Some types of disablement invariably lack basic mobility to some degree for 

CWDs: they are sometimes also overprotected or need to immobilized or 

hosp italized for long periods. As a consequence, opportunities for exploring, for 

learning about how they can move around their surroundings, for playing alone or 

with others, can be severely limited. So, they need more, not less PE than their 

peers, so that they are able to keep fit and healthy, and are enabled to both learn to 

move and move to learn , thus allowing all the benefits of the PE program to 

accrue (George &Hart, 1983; .bwsey, 1995). 

The educational curriculum needs to be prepared basically to integrate all cilildren 

within instructional and extra class programs and to individualize the instructlOnal 

strategies and activity areas to support the special needs of children. In PE lessons , 

some activities will have mGre restrictions than others and some will te less 

vigorous than others depending on the needs. The teacher in conjunction with 

other supporting staff should decide if the PE program requires mild, moderdte or 

limited participation (Auxter et ai, 2001). PE lesson should be adapting, 

modifying, and changing the activity and or equipment to meet the needs of 

students with spec ial needs. This may mean larger balls, partner assistance llsing 

different body parts, providirg more rest time. The goal is to ensure the child is 

progressing and having some form of success (Wi llgoose, I 984&Zeighler, I ~'82). 

As stated by Dintiman, et ai, (1979); Auxter et ai, (2001) & Fahey, (2003) PE is 

very important for children with disabilities. The major benefits of PE for CWDs 

are: 

~ The development of eqlillibrium, sensory discrimination and integration, and 
sensory-motor function 

~ The development ofloccmotor and nonlocomotor skills 

~ The development of object--control ski lls 

~ The development of play, leisure, recreation, and sport skills 

The Principles and Practices of Physical Education Lesson for Studen ts 
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~ The development of phys ical fitness for maintenance of da il y li ving 'skill s 

and healthlwellness 

~ The development of a iist of movement skill s necessary for independent 

li ving 

~ The development of phys ical and motor prerequisites to vocational skill s 

required for independent living. 

To investi gate the principles and practi ce o rthe PE lesson for SW Ds the researcher 

went to some selected Addis Ababa elementary schools. [n Addis Ababa, there are 

655 elementary schoo ls li censed to teach students in thi s academic year 

(AACAEB, 2008). The stati sti cs indicates that more than half of the schools are 

private elementary schools; and the rests are governmental , public, church and 

mosque based, foreigner ccmmunities and some of them are ownfd by 

missionaries and nongovernmental organizations (NGOs). The educational bureau 

statistics department does not indicate how many SWDs are now enrolled in the 

elementary schools of Addi s Ababa. Most of the statistics which contai n the 

number of SWDs can be found in the sub cities of educational offi ces of the city 

administration. 

The researcher's last academic year expenences from undergraduate program 

ind icated that there were many elementary schools that accept SWDs in their 

schools. Even though the Education Bureau obligates each school to accept SWDs 

with no di scrimination, still there are schools that do not accept SWDs in their 

schools. These schools may gi' ·e different reasons why they do not accept :3 WDs 

in their schools and the reasons are included in this research paper. The schools 

that accept SWDs are a lso dilTerent in the deli very of services for the ir stl." cients. 

Some of them have unit c1assts for SWDs and the others teach these students with 

the students without di sabilities in the integrated classes. There are also' pecial 

schoo ls those are giving all educational services only fo r students with disabil i'.ies. 

The Principles and Practices o f Physica l Edu cati on Lesson for Studen t~ 
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As mentioned above, the literatures indicated that all students should get all 

education equall y. The researcher could not find research findings on the 

princip les and practi ces of PE for elementary school s. The researcher got research 

on the attitudes of students with visual impairment towards PE lesson. Some 

researchers have also done on the practices of PE on the secondary schools level. 

This research wi ll be unique in this area of study because it will show the practi ce 

of the principles of physical education lessons for SWDs in the elementary schools 

of Addis Ababa. 

Effective teaching of SWDs can be quite challenging. Imagi nation and creativity 

are essential. Sometimes one educator's idea will spark several new adaptations or 

new activity ideas. A few peoDle sharing a few good ideas can drop into a flood of 

great new ideas. 

Therefore, the purpose of this research paper is to investigate the conceptual ization 

and practices of PE delivery for SWDs in Ethiopian schools. Hopefull y, many of 

the activities will prove to be useful. Furthermore, it is hoped that with a little 

imagination, many more new ideas will be born . 

"Disabled children are equally entitled to an exciting and brilliam[uture. We must 

see to it that we remove the obstacles ... whether they stem fro m poor acr:ess to 

fac ilities, poor education; lack of tramport; lack of funding; or unavailability of 

equipment such as children 's wheelchairs. Only then will the rights of the disabled 

to equal opportunities become a reality. " Nelson Mandela at the opening or the 

first annual South African J>Jnior Wheelchair Sports Camp in Johannesburg, 

December 1995 (Martin, 2007). 

1.2, Statement of the Problem 

The problem investigated in this study is the principles and the practice of PE 

lesson for CWDs in some se l ~cted elementary schools of Addis Ababa. From the 

researcher experience as a PE teacher for the last ten years, the researcher hac; been 

observed h1any problems of teaching PE fo r CWDs. Most of the time stuclen~s wi th 
~~~~~~~~~~~~~~~~---
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different types of disabi lities are restricted to participate in the PE practical c:'~sses . 

Most teachers give assignments to prepare field charts for CWDs to fi ll the ir 

results. In fact some teachers who have better understanding about students with 

disabilities try to let them to participate in the practica l class of PE. 

Therefore. the main purpose o f thi s research is to answer the fol lowing leadi ng 

questions: 

• How have schools put to practice the princip les of PE 111 elementary 

schools in Addis Ababa? 

• How have the needs of S WDs been addressed? 

• What can stakeholders do to address the problems ofSWDs in PE classes? 

1.3. Significance of the Study 

The researcher has reviewed that some researchers have cond ucted studies on the 

attitudes of CWDs towards PE lesson. So far, the researcher couldn ' t come across 

studies specificall y rel ated to the practice of PE lesson fo r CWDs in Addis Ababa. 

Therefore, thi s study may be unique in probing the practice of PE for CWDs. 

PE lesson is very important for all rounded development of an indi vidual. As any 

students, SWDs have the ri ght to get PE lesson in the school. However. the 

problems of CWDs have not been addressed to meet their needs. As any m.!mber 

of the society , the neecls of CWDs have to be add ressed. Thi s study invest;gated 

the problems and avai l suitable info about the challenges in the area. 

This study would: 

• Help PE teachers to reali ze the needs of CWDs and to accommodate them 

in the regular classes. 

• I·klp PE tcachers to cmphas ize and makc kno wn to adapt rr, ieSSO Il f(H 

CWDs 

• Help improve the curriculum to include CWDs in physical educati on 

classes. 

• Remind responsible bodies to realize the problem so they can cont 'ibutc 

their share in address ing the problems encounter 

The Principles and Practices of Physica l Education Lesson for Students 
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1.4. Operational definition 

Adapted physical education is a modified physical education lesson fo r 

students with disabili ties at the elementary level. 

Children with disabilities are children with some sort of disabilities who can 

benefit from general physica l education in the regular schools. 

Physical education is an education which is given through phys ical activity in 

the elementary schools. 

Physical exercise is a planned, structured, repetitive movement of the body 

designed to improve or maintain physical fi tness during physical education 

period. 

Physical fitness is a state which characteri zes the degree to which the person is 

able to function. 

Stakeholders are school pri ncipals, parents and physical education teachers. 

The Pr incipl es and Pract ices ot Phys ical Education Lesson fo r Students w i;:h 
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CHAPTER TWO 

2. REVIEW OF THE RELATED LITERATURE 

This chapter deals with conceptual frameworks rel ated to the principles and 

practices of PE lesson for CWDs particularl y in the elementary schools. In order to 

discuss thi s issue four major points are raised. These are an overview of PE, the 

principles of PE, the benefits of PE, the process of teaching PE and adapted PE are 

presented and di scussed. 

2.1. An Overview of Concepts of Physical Education (PE) 

2.1.1. The meaning of PE 

PE may be looked at from various perspecti ves . For PE professionals, it is an 

essential discipline committed to developing lifetime physical activity patterns. 

Many educators recognize that PE has a major role to play in the development of 

young people. However, some individuals mistakenly consider PE to be limited to 

athletics or competitive sports. 

In order to understand what PE covers, let us look into some of the compone'lts it 

entails. 

Exercise refers to a subset of physical acti vity. It is planned, structured, repetitive 

movement of the body designed speci fically to improve or maintain physical 

fitness. Physical fitness is a <et of physical attributes that allows the body to 

respond or adapt to the demands and stress of physical effort. 

Play is physical activit y in which there are: no formal rul es, no pressure, no wir,ner 

or loser, no set time, no defined playing area, and people just enjoying spontaneous 

physical activity. It is a voluntary and distinct activity carried out within arbitrary 

boundaries in space and time, separate from daily rol e, concerns , and influences 

and having no seri ous purpOSp-s, meaning, or goals for the actor beyond I hose 

emerging within the boundaries and context of the play act itself. 

The Principles and Practices of Phys ical Education Lesson for Students wi.Jl 
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Games range from amusements or diversion to competitions governed by rules. 

Games are more organized than recreation and play, more formal than play, but , 
less structured than spo11. 

Leisure or recreatioll is freedom from work, which mayor may not be used for 

physical activity. It is concerned with those activities performed by an individual 

during hours not at work. Recreation education is aimed at teaching people to 

utilize their leisure hours in a constructive manner. This implies careful selection 

of activities. 

Sport is much more organized than play, recreation or games. Sport involves' set 

rules, area and time, set positions for players, usually vigorous physical activity, 

complex physical skills which are applied throughout the set time, serious training 

and preparation, and competition between individuals or teams where winning is 

important. Sport is defined as an activity that involves competition between teams 

or individuals in which the goal is obtain pleasure and/or success. The end result of 

sport is pleasure and success. (Willgoose, 1984; Wuest & Bucher, 2003) 

PE is an integral part of education and contributes to the development of the 

individual through planned movement, physical activities and exercise. It includes 

a body of knowledge that depends on many disciplines including the physical, 

biological and behavioral sciences. It is both academic and physical. PE is al so the 

process through which sport, outdoor adventure activities, dance and games are 

used by physical educators to help students learn motor skills and to learn about 

and achieve fitness. PE lesson is defined in different ways based on the objectives 

and aims of the lesson. 

According to Wuest and Bucher (2003) the word physical refers to the body. They 

stated that it is often used witl', reference to various bodily characteristics such as 

physical strength, physical development, physical prowess, physical hea lth , and 

physical appearance. Physical refers to the body as contrasted to the mind. 

The Principles and Practices of Physical Education Lesson for Students with 
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Therefore, according to them, PE is defined as the process of education 'that 

concerns activities which develop and maintain the human body. 

PE, when planned and taught properly, is education through the physical. Tholt is 

the physical activity serves as a medium through which a total learning experience 

takes place. In other words physical activity not only improves our physical health, 

but it enhances or emotional o.:tlook, and even stimulates our intellectual activity 

and ability. In short, it improves our wellness in that it improves us totally 

(Schmottiach and McManama, 1997). 

PE is much broader and much more meaningful for day-to-day living than many of 

those terms discussed previously. It is an important part of the educational process. 

It implies that its program consists of something other than mere exercises dOLe at 

command. A PE program under qualified leadership aids in the enrichment c f an 

individual life. Meeks (1996) defined PE as follows: 

"Physical education is a planned, sequential curriculum that 

provides cognitive content and learning experience in a variety of 

activity areas "!leluding basic movement skill: physical fitness, 

rhythms, and balance, games, team, dual, and individual sports; 

tumbling alld gymnastics, and aquatics. "(pp: 24) 

Meeks (1996) also explained that quality PE should promote, through a vari ety of 

planned physical activities, each students optimal physical, mental, emotional, and 

social development and school promote activities and spirits that all students enjoy 

and can pursue throughout their l.ives. 

Based on the outcomes of the lesson, physical education is defined by Willi31ns 

(1964) as follows: 

"Physical edllcation is the sum of man's physical activities sele~ied 

as to kind, Gnd conducted as to outcome. This definition takes into 

The Principles and Practices (, ' Phys ical Education Lesson for Students wit:l 
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account the fact that a selection of activities must be made and that 

outcomes are in:,Jortant." (pp: 10) 

Knapp (1968) believed that PE is a two headed com one side represents 

development and maintenance of physical characteristics including strength 

endurance, good posture, flexibility, balance and neuromuscular ski lls . The other 

side represents what is happening to the total person as he/she develops these 

physical attributed, and that is a growth in regard to self perception, attiturles 

interests, aspirations, social and emotional qualities and a general feeling of well 

being or self realization. 

PE is an education which is given mainly through physical activity to develop and 

maintain all aspects of personality. The ultimate goal of PE is the all rounded 

development of an individual. As the definition indicates, PE lesson is different 

from other subjects because most part of the lesson is given by using diff.'rent 

physical activities. 

PE should also be defined in order to address the needs of person with disabilill~s. 

Accordingly, Auxter, Pyfer, and Huetting (2001) cited two major points to define 

PE from the Individuals with Disabilities Education Act (IDEA). These are: 

I. The term PE means the development of 

a. physical and motor fitness 

b. fundamental motor ski lls and patterns 

c. skills in aquatics dance, and individual and group games and sp·.l11 

(i ntramural and li fetime sports) 

2. The term physical education includes specia l physical education, adapt"d 

physical education, movement education , and motor development 

The Principles and Practices of Physical Education Lesso n for Students with 
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2.1.2. The Value of PE 

The need for children and youth to engage in regular physica l acti vi ty as one of the 

pre-requi sites for achieving quality health and quality lifestyles has long been 

recognized. The UNESCO Charter of Physical Education and Sport, establi shed in 

1978 was one of the first International statements supporting these beli efs. 

Historically, PE was not seen as a priority for many policy makers including 

principals, teachers and parents in our school system. It occupies a tenuous p.2.ce 

in the school curriculum and in some cases it is being replaced or given less ,ime 

in the curriculum. In addition budgetary constraints, inadequate faci lities, la( k of 

equipment, insufficient PE specialists, as well as societal factors such as our 

changing family culture and the impact of technology have significantly eroded 

trad itional activity levels, and a·.'e all contributing to its peri lous status. 

The ex isting school programs do not have the capacity to meet the phys ical 

activity requirements of children. The average school curriculum does not alJot 

sufficient instructional time to PE for skill acquisition, health fitness and the 

attainment of a positive attitude to and appreciation for physical activity. 

PE focuses on the teaching of skill s, the acquisition of knowledge, and the 

development of attitudes through movement. Schmottlach and McManama (1997) 

summarize the values that a physically educated person can gain. These are: 

1. Demonstrates competency in many movement forms and proficiency 111 a 

few movement fonns. 

2. Applies movement concepts and principles to the learning and 

development of motor skills. 

3. Exhibits a physically active life styl e. 

4. Achieves and maintains:j hea lth-enhancing level of physical fitness. 

5. Demonstrates responsible personal and soc ial behavior in physica l aCl1 yity 

settings. 
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6. Demonstrates understanding and respect for differences among people in 

physical activity settings. 

7. Understands that physical activity provides opportunities for enjoynient, 

challenge, self expression, and social interaction. 

The approach to the teaching of PE has changed at this time. As educators become 

more and more aware of the pOf.itive values of PE, they give considerable attention 

to the improvement of its teaching at all levels. 

Omotoso (1986) categorized some of the values of teaching PE particularly at the 

elementary school level into three. Omotoso explained the values briefly. These 

values are presented as follows: 

1. Personality development 

Some children may respond differentl y from subject to subject. PE helps children 

who are usually inward-looking and slow in the class. This is psychologically good 

for them to distinguish themselves better in at least one subject area. Children who 

lack in courage or confidence learn to take risks in physical activities. Children 

learn self-control, endurance, co-operation, and team sp irit thou gh organized 

games, gymnastics and athletics. Student can learn the benefits of games through 

sport activities. They learn how to win and lose. This helps them to learn when ~nd 

how they are going to be fair and honest. They also learn how to deal with def~at. 

These students will not be over-exited. They can learn how to use their leisUl ~ in 

later life. This is also a great value of education in general. 

2. Social co-operation 

Children learn when and how to start doing or becoming involved with and share 

something. One of the values of PE is development of good socia l behavior. 

Children learn how to give surport and help in order to help achieve or pro"lide 

their parts for a group effort through organized game. In general, they lean to 

cooperate with each other towards a common goal through a team spirit which is 
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very important for good citi zenship . When they become to understand the 

purpose, they learn how to respect rules and regulations. Th is is very important for 

all rounded development of an individual. 

3. Physical development 

One of the main objectives of a PE program is to advance the general wellbeing of 

each child . To acquire good posture and move about gracefully, PE attemp~ to 

trai n a person in keeping strong and healthy. The development of skills 'and 

endurance are important for an individual who wants to be sportsperson. This leads 

to grater agility and the ability to overcome fatigue more eas il y. Sense organs 'are 

becoming more alert in each activity that intends to do in the PE program. The 

pupils become quick to noti ce and respond to potential danger or problems. They 

become intellectually active and develop ability to think quickl y and make quick 

decisions and judgments. 

PE is an integral part of the total education of any child and is closely linked to 

other creative and leaming experiences and skill acquisition. It makes a signifi cant 

contribution to the all- round harmonious development of the mind and body. We 

al so beli eve that the program will help students to develop the competencies and 

beliefs necessary for incorporating regular physical activities into their li ves. 

Through a well taught PE program, students can achieve physical and personal 

benefits. (Murphy, et ai, 2008) 

It is believed that PE contributes to the well-being of the students and to the 

quali ty of skill s, knowledge and va lues they need. Nowadays, it is also believed 

that all students in every class should have the ri ght and the opportunity to 

experience sustained vigorous physical activity and to participate in daily qual ity 

PE programs. 

The current emphasis on equal education for all has helped to focus attention on 

children with spec ial needs. CWDs need additional consideration at times to 
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successfull y participate in activities . We need to help our students understand, 

accept and live comfortably with persons who have disabi lity conditions. SWDs 

are functional and are worthwhile individuals who have innate abilities and . can 

make significance contributions to society (AAALF, 2008). Adapted Physical 

Activity Council of the American Association for Active Lifestyles and Fitness 

(AAALF) (2008) recommended the following points to allow the value of PE for 

persons with special needs. 

I. Prepare the differently abled for sport competition particularly where no 

opportunities and programs now exist; 

2. Provide special training for coaches to enable them to work with children who 

are physically challenged; 

3. Plan, design and provide appropriate and adequate facilities, equipment and 

supplies that would cater for the needs of the challenged; and 

4. Provide training for volunteers and specialists. 

2.1.3. The Aims ofPE 

PE for all children, whatever their ability, focuses on a number of aims which are 

summarized in various form~ in most PE texts. Jowsey (1995) extended the 

general li st of aims to include those which are particularly important, or of specific 

relevance, to CWDs. These reinforce claims that this subject, probably more than 

any other, holds more potential opportunities and benefits for youngsters with 

disabilities that for their able-todied classmates, and so should be made fully 

accessible to them. 

Jowsey (1995) further notes that we should aim, above all else, to provide for a 

sense of achievement. This can so often be lacking in the li fe of a child with 

disability, yet we all need to experience success in some form or ether. 

Achievement in a physical activity can be immensely rewarding, beneficial and 

motivating to the child an exp<.,ience which, therefore, should not be denied him 

or her. 
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For this research, the aims of PE can be summarized into general aims of the PE 

applicable to all children and specific aims of PE for CWDS. 

2.1.3.1 General aims of the PE curriculum applicable to all children 

PE provides opportunities for s~ccess and achievement, so student create a positive 

feeling about physical activicy, and become motivated to attempt more. It 

optimizes physical development, growth and fitness and fosters a sense of well

being. PE has the aim of improving motor skills, develop body and spa'ial 

awareness and enhance the body image. It creates opportunity for social 

development through learning to cooperate with others and to function a; a 

member of a group. The subject enables each child to express ideas and feelings 

through movement. PE develops aesthetic awareness and foster creativity ~!1d 

develops recreational and leisure-time pursuits. PE is important to provi.de 

opportunity for problem-solving and decision-making and for experiencing the 

success and failure of competition. In general, PE is necessary to reinforce and 

develop current work in other curriculum areas through cross- curricul ar link> Jr 

themes (West & Bucher, 2003; Auxter et aI, 2001 and ]owsey, 1995). 

2.1.3.2. Specilie aims of PF for CWDs 

PE important to develop particu lar skills as the individual begins to show readiress 

do so, example, wa lking, or because they are needed to improve daily functioning, 

example, arm or grip strength. PE helps individuals to make the most of th?ir 

abilities, whilst learn ing to compensate for their limitations and to gain a reali rtic 

perspective of their abi lity. The subject incorporated in the general education of 

SWDs, in order to develop self-help skill, example, dressing and wheelchuir 

transfers, so increasing competence in daily living situations and improv ing 

independence. PE develops pnsonal responsibility for physical control Jr,d 

management. It ensures that adequate and appropriate language stimulation <i nd 

sensori-motor experiences are provided according to individual needs and to use 

the practical opportunities cre",ed to teach or reinforce language and concf,p .:S 

development. In general, to extend mobility, dexterity and independence il~ ~. II 
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children, through tasks which have functional bases and mastery of which achieves 

meaningful and worthwhile goals, with some purpose PE is taken to be one of the 

important subjects given the school program (Auxter et a i, 200 I and Jowsey, 

1995). Although considerable emphasis is placed on the teaching of specific skill s 

safety procedures and self-care activities, none should of course be taught in 

isolation. Rather, they should be focused on as the situation ari ses within the 

lesson so that their relevance and importance are easily appreciated, for example, 

undressing practice becomes rnuch more meaningful when it directly precedes a 

swimming lesson. (Graham, 2001) 

2.2. Benefits of PE for CWDs 

The benefits of regular physi·;al activity for CWDs are numerous. However, 

opportunities to participate in fitness and activity programs are lacking for children 

and adolescents with chronic conditions or disabilities. Thus, it is not surpri ., ing 

that CWDs have lower levels lil' cardiorespiratory fitness and muscular endurance 

and higher rates of obesity than typical children (Murphy et ai, 2008). Pediatricians 

are urged to promote the participation of children with disabilities in competitive 

and recreational sports and phys i.cal activities. 

For CWDs, physical activity can increase strength, optimize physical functic ning 

and enhance overall well -being (Dattilo, 1994). Participation in regular ph:rsical 

acti vity also can foster independence, coping abilities, competi tivenes~ and 

teamwork. Special Olympians show gains in self-esteem, perceived physical 

competence and peer acceptance, while their parents benefit from much-needed 

informal peer support and the sl.ared experiences among famil ies ofCWDs. 

A wide variety of sporting activities can be adapted to the interests and abi liti.es of 

CWDs. Properly designed :;ports and physical activities should prol11ote 

cardiovascular endurance, fl e.'; ibility, balance and strength while also offering 

accessibility, safety and fu n (Meeks, 1996). 

~~~~~~~~~~~~~~~~~ 
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Murphy et ai, (2008) emphasized that exercise that is of longer duration, greater 

frequency and lower intensity compared with programs for typica ll y deve loping 

children may reduce the ri sks of injury and fatigue. To further minimize risk, 

careful attention must be dil ected at proper training, hydration , clothing and 

equipment. Each child should undergo a sports pre participation evaluation, with 

input from physicians, coaches, PE teachers, physical and occupational therapi sts 

and others. With the proper guidance, the risk of participation-related injury for 

CWDs is no greater than that for typical athletes. 

The participation of CWDs in sports and physical recreation is influenced by the 

child's function and perceived self-competence, competing demands and time 

pressures, financial resources, the home environment, and the availability of 

nearby facilities and programs. Families who engage in physical activities 

themselves tend to promote similar participation for their CWDs. In fact, 

environmental and fami ly fac~Qrs appear to be more significant determinants of 

participation than characteristics of the children themselves. (Murphy, 2008 & 

Datti lo, 1994) 

Although improvements are evident, attitudinal barriers such as societal 

stereotypes, low performance expectations and fears of injury continue to :imit 

opportunities for CWDs. Misconceptions and attitudinal barriers at the level of the 

individual , the family and the community need to be addressed to better integrate 

children of all abilities into recreational and sports activities . It is important to note 

that in most developed countries physical education is a federally mandated 

component of special education services; therefore, pediatricians and parents of 

children with disabilities should advocate for programs of adapted PE and 

recreation in each child's individualized education plan. (AAALF, 2008) 

Well-informed decisions regarding each child 's participation must consider overall 

hea lth status, individual activity preferences, safety precautions, and availability of 

appropriate programs and equipment. Child, famil y, financial and societal barriers 
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The Principles and Practices of PhYSical Education Lesson for Students w ith 
Disabilities 1.8 



( 

, 

to parti cipation need to be identified and addressed in the context of local, state and 

federal laws. 

Physical acti vity provides meaningful movement experiences and health-related 

fitness for all individuals in order that they may have the opportunity to acqui l'e the 

motor skills, strategies, and physical stamina necessary for a lifetime of ri ch 

leisure, recreation , and sport experiences to enhance physical fitness and wellness. 

Wuest and Bucher (2003) and Hart (1983) stated that a quality PE program 

provides the foundation for a healthy, happy, and physically active lifestyle. 

Infants, children, and youth with disabilities have the right to receive the full range 

of benefits from PE just as their able bodied peers. Benefits include the 

development of motor skill s and physical fitness, as well as the opportuni:y to 

participate in play, active leisure, aquatics, recreation, outdoor adventure, and 3pOlt 

experiences. PE activities should be developmentally appropriate while 

recognizing individual differences in learning styles and rates regardless of age. 

There are significant benefits of a quali ty PE program for learners with di sabilIties. 

Auxtert et al. (2001) puts generalized benefits of quality physical education for 

learners with disabilities as follows: 

-

• The development of equi librium, sensory discrimination and integration, 

and sensory motor function. 

• The development of loc0motors and non loco motors skill s. 

• The development of object control skills 

• The development of play, leisure, recreation, and sport skills. 

• The development of physical fi tness for maintenance of daily living skills 

and healthlwellness . 

• The development of a repertoire of movement skills necessary for 

independent living. 

• The development of physical and motor prerequisites to vocational :;kills 

required for independent living. 
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Even if the above points explain the benefits of quality PE for leamers with 

disabilities, those are not c\e~r1y understood by the administrators who make 

program decisions and allocate budgets. 

2.2.1. General Principles of Teaching PE for CWDs 

Having found out all that it i<: possible to about the child's condition, his or ,1)er 

movement potential and movement needs, it is helpful to bear in mind a number of 

general principles. These should underpin all our work with children with special 

needs and so lead to their increased and more successful involvement. Thirteen 

general principles of teaching PE for CWDs are summarized below. 

Focus on Ability not Disability 

Establish the individual child' s strength and abilities and aim to develop these. Use 

areas where he/she is likely to be able to succeed (these may be in the less 

traditional activities) and make sure success is worthwhile, not trivial (Jow.;ey, 

1995). 

Encourage Independence: 

Check that the environment is organized to enhance this and that physically it does 

not impede independence. Also, provide opportunities for taking the initiative ~nd 

for increasing independence in mobility and self-care areas. Specific skills training 

might be needed, for example, how to transfer from the wheel chair to the 

poolside; how to put on certain pieces of clothing (Auxter et ai, 2001). 

Encourage the Child to Be Responsible for His/her Own 

Management and Learning 

The child needs to be able to sort out his or her own wheelchair, walking aids, kit, 

canes or other equipment. If he or she needs help, they must be encouraged to a:;k 

for it appropriately, explaining what is needed, rather than waiting passively for 

assistance. He or she must be allowed decisions for him or herself, and it these I urn 

out to be the wrong decisions, then enabled to see why this is so. Too mRny 

youngsters with disabilities ha"e too much planned and done for them; PE is an 
~~~~~~~~~~~~~~~~~.-
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excellent medium through whir;h responsibility for leaning can be developed and 

problem- solving opportunities met (Auxter et ai, 2001and Jowsey, 1995). 

Be aware of issues 

Before any activity is started, all appropriate safety measures have been taken and 

the practice should comply with official guidelines. It should also be checked that 

the environment is not in a way hazardous and that neither the chi ldren with 

disabilities, nor others can in a 'Nay jeopardize the safety of others. For example, 

we need to find out a chi ld is wearing any jewellery which could cause scratches 

when supported so that it could be removed during the activity. 

Teach Specific Safety Moves, Routines or Procedures 

Through using this approach, wider opportunities and experiences will become 

available and independence shOUld also be gained, for example, getting down from 

high apparatus or getting into the swimming pool, can be achieved by sitting with 

legs over the drops, turning onto the stomach and slowly lowering the legs, by 

bending at the hips, until the floor is felt or a safe position gained. Hands and alms 

can be used for support and anchorage. 

Allow Sufficient Time 

Remember that not only might more time be needed to prepare for the lesson, but 

also to understand and plan [or the task, most importantly, to complelt' it 

successfully. 

Be Aware of specific 'watch points' for each Child 

Be thoroughly conversant with aspects of task or features III the environment 

which should be avoided, for example, epileptic children should not use high 

climbing apparatus and may be affected by lights flickering on the swimming po')!. 

Also know of any signs or symptoms in the child which indicate that the activity is 

inappropriate, for example, children with a heart condition often turn blue around 

the lips when overtired (Jowsey, 1995 and Dattilo, 1994) .. 

~~~~~~~~~~~~~~~~~~ 
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Check understanding 

It is important that time is taken to ensure that the child knows exactly what is 

expected of him or her- instructions may need to be simplified or demonstrations 

of the desired activity given. 

Appreciate the child's ene~gy expenditure 

Considerable effort is required by many children just to stay upright on their feet 

or to man oeuvre themselves around school, whether they use a wheelchair or not. 

The additional physical challenges within the physical education lesson can be 

extremely demanding and tiring for the child, although theoretically within their 

capabilities. 

Use a variety of teaching styles 

It may be necessary to extend your normal repertoire in order to be sure that the 

child appreciates what is want~d and is practicing the desired skill correctly. Child 

and teacher demonstrations provide good visual images of what is wanted, .nd 

give examples of one way in which a task might be completely. Manual guidance 

may enable the child to feel the movement correctly. 

Allow tasks to be met at the child's own level 

If movement tasks are clearly and suitably set and not too specifically defined then 

all children in the group should be able to meet them appropriately, but at tneir 

own level. For example, 'practice forward rolls' could become 'practice rolling 

ensuring a smooth transfer of weight'. 

Recognize the value of close observation 

Careful observation will help the teacher analyze the child's responses to the task 

and so make appropriate adju~tments if necessary. Observing the process is rr.ore 

valuable than seeing the finisbed product, and provides more information to the 

teacher; for example, the way in which the child 'shapes up' to bat and actually 

hits the ball is more important than seeing the ball soaring in the air. Cl()se 

observation of individuals should also alert the teacher to any situation in which 

the child might be 'at risk' (Jowsey, 1995 and Dattilo, 1994). 
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Make more specific use of language 

Language can be used to check understanding of the task and then to plan, to 

rehearse and to reinforce the activity, if the chi ld is allowed time to talk it through. 

Movement education is an e),cellent time to develop spatial and directional 

concepts and ascertain understanding of them. For example, ask questions of the 

chi ld such as 'Which direction are you going to move in? ' and 'Which part of your 

body is highest', as he or she works (Jowsey, 1995). 

2.2.2. The Right to Sport and the Rights of Persons With Disabilities 

The United Nations indicated that about 70 countries in the world reported :hey 

have undertaken measures to ensure that persons with disabilities participate in 

sport. This shows that most countries in the world do not have accessible spolting 

venues and facilities. 

Participating in sporting activities is a form of physical rehabilitation that is often 

crucial for many persons with disabilities who seek to retain their mobility. In the 

sporting environment one learns teamwork, communication, confidence, respect 

and leadership . This is particularly important for persons with disabilities, who are 

often prevented from other (such as schools) where these skills are acqu ired. Sport 

is a tool for psychological rehabilitation as well, as many persons with disabilities 

who have been recently traumatized or injured find a peaceful and holistic 

environment of sport as a way :0 regain a sense of normalcy. Social interact;ons 

that occur in sport can increase the quality of daily life (Schleien, 1993). 

In schools, ensuring that CWDs participate in physical education classes along 

with their classmates without a disability helps them grow up with great 

confidence about their abilities and educated future generations about the benefits 

of inclusion of all. Sport is a means for dismantling the stereotypes that exist acout 

persons with disabilities as inactive and with no capacity to participate in sports or 

other aspects of community life. Sport can facilitate peace building and social 
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mobilization as a forum where relationships are developed with team mates and 

adversaries alike (Logsdom et ai., 1994 & Schleien, 1993). 

Persons with disabilities are often excluded and discriminated against in the arena 

of sports. This is a result of the discriminatory attitudes within the mainstream 

sporting community, and the general public about the athletic potential of persol1s 

with di sabilities. The general public is not aware of the benefits of recreation and 

sporting activities for persons with disabilities, whether professional or just for fun 

(Schleien, 1993). 

The United Nations Convention on the Rights of Persons with Disabilities citee in 

Murphy (2008) establishes a legally binding standard and a framework for 

understanding the human rights of persons with disabilities in the context -of 

recreational, leisure, and sporting activities. The Convention requires that 

goverrunents, among other things, conduct awareness-raising campaigns as a first 

step in implementing the Convention domestically. Thus, it acknowledges that 

there is a need to change perc~ptions and attitudes of the general public toward 

persons with disabilities . Being in a sporting envirorunent open to all helps provide 

important socialization and learning opportunities for both persons with and 

without a disability. It contributes to the understanding of abilities and athletic 

value of persons with disabilitits in sport. Article 30(5) of the Convention is an 

important tool for persons with disabilities to achieve equality and an enhanced 

status in society. 

According to Murphy (2008), Article 30.5 of the United Nations convention on the 

rights of persons with disabi lities: 

• Applies to all persons with disabil ities and addresses the full spectrum of 

opportunities in sport. 

• Recogni zes the athletic potential in all men, women and children with a 

disability and gives value and respect to persons with disabilities as athletic 

participants integral to the global sporting environment. 
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• Provides visibility and a vOIce la r persons with disabilities to engage in 

recreational, leisure and sporting activities, and calls upon all people in 

society to include individuals with a disability in the conununity of sport. 

• Promotes and advance~ the access and dignity of persons with disabilities 

in sport, recreation and leisure, and furthers a broader understanding of the 

rights that individuals have in the domain of sport and physical activity. 

With a view to enabling persons with disabilities to participate on an equal basis 

with others in recreational, leisure and sporting activities, this article (30.5) also 

suggests that State Parties shall take appropriate measures: 

• To encourage and promote the participation, to the fullest extent possible, 

of persons with disabilities in mainstream sporting activities at alileve;s; 

• To ensure that persons with di sabilities have an opportunity to organize, 

develop and participate in disability-specific sporting and recreational 

activities and, to this end, encourage the provision, on an equal basis wIth 

others, of appropriate instruction, training and resources; 

• To ensure that persons with disabilities have access to sporting, recreation 

and tourism venues; 

• To ensure that children with disabilities have equal access with other 

children to participation in play, recreation and leisure and sport activities, 

including those activities in the school system; 

• To ensure that persons with disabilities have access to services from those 

involved in the organization of recreational, tourism, leisure and sporting 

activities. 

The Constitution of the Federal Democratic Republic of Ethiopia article 41 (5) 

states that the state shall , within available means, allocate resources to provide 

rehabilitation and assistance to the physically and mentally disabled, the aged, and 

to children who left without parents or guardian. The constitution also indicated 

that to the extent the country's resources permit, policies shall aim to provide all 
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Ethiopians access to public health and education, clean water, housing, food and 

social security. 

The Ethiopian education and training policy also give special attention 111 the 

preparation and utilization of support input for special education and to those 

students who did not get educational opportunities in the preparation, distribut. ion 

and use of educational support inputs. This is an opportunity for students with 

di sabilities to get different educational support in the schools . 

The American Federal laws exist to protect the rights of children with disabilities 

to participate in sports and physical activities. And The Individuals with 

Disabilities Education Act mandates free, appropriate public education in the least 

restrictive environment. Stude,ts with disabilities have the same right as -all 

students to compete for inciusi,)n on interscholastic teams that use performance 

criteria to determine who will palticipate. 

According to a 2000 study, onl.y 8% of American elementary schools, 6.40/0 of 

middle schools, and 5.8% of high schools with existing physical education 

requirements provided daily physical education classes. More than three fourths of 

elementary, junior/middle, and senior high schools allow students to be exempted 

from required physical educatior:; cognitive and physical disabiliti es are among tl1e 

most common reasons for these exemptions (Murphy, 2008). 

As far as the researcher knows there is no study regarding to the participatio'.l of 

persons with disabilities in sports in our country. The combined advocacy efforts 

of weB-informed pediatricians, parents, educators, and others are nceded to ell';ure 

and promote the participation of all children in sports and physical acti I' ity 

programs, each according to hi s or her abilities. 

~~~~~~~~~~~~~~~~~,-
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Table Tennis 

Table tennis is enjoyed by persons of all disability groups, except the visually

impaired. 

Wheelchair Basketball 

This is one high profi le sport at the Paralympics. Court size, ball size and basket 

rings are the same as basketball for the able-bodied. However, to mainfain 

possession, a player with the ball cannot push on the wheels of the wheelchair 

more than twice before dribbling. Wheelchair basketball is designed for persvns 

with disabilities that prevent running, jumping and pivoting (Stopka, 2008). 

There are many other disability sports like volleyball, wheelchair fencing, 

wheelchair rugby, golf and bowling. The only limitation is imagination. 

2.3. The Nature and Methuds of PE Teaching and Learning Process in the 

E lementary Schools of Addis Ababa 

The goa l of 5th _8 th grade physical education is enhancing students' health by giving 

different physical exercise, giving knowledge about the use of exercise for overall 

development of the chi ldren, and introducing the benefits of doing exercises 

regularly. 

General objectives of the subject 

I. Allowing students to participate in different physical exercises prognms 

and enhance their physical fitness. 

2. The development of basic skills. 

3. Allowing students to play and work with individuals, pairs, and grOUP& and 

develop the characteristics of good citizen. These are se lf-confidence, 

helping each other, honesty, respecting rul es and regulation, etc. 

4. Understand the use of regular physical exercises for the life time 

development. 

Accordingly: Grade 5th_8th physica l education lessons are divided into two 'lIIits 

and they have fi ve chapters. 
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Unit one discussed about the physical education and physical fitness and it has two 

chapters. The first chapter deals about the concepts of physical education and the 

second chapter deals abo ut the physical fitness and its components. 

Unit two discussed about the basic skills in sports and it has three chapters. The 

first chapter deal s abo ut the basic gymnastics skill s. The second chapter dea ls 

about the basic athletics skills. The last chapter deals about the basic skills of 

different ball games. 

According to the implementation of the strategy, at this cycle, physical education 

lesson has three periods in a week in a total of 102 periods in a year for grade 5th 

and 6th There are two period~ with the total of 68 periods in a year for grade 7th 

and 8th From the researcher's experience as a physical education teacher for the 

last ten years in different levels of schools, students with disabilities are not we ll 

treated to learn the practical sess ion of the PE lesson. Because of low treatment of 

the PE teachers, students with disabilities could not get the benefits which are 

ga ined from the subject. The low participation of students wi th disabi li ties in 

physical education practical scssion is due to different reasons, some of them are; 

the nature of the subject and their disabilities, the methods of teaching the subject, 

lack of trained teacher in adapting the subject and so on. 

Lets us di scuss each of the above mentioned reasons for the low participation of 

students with di sabilities in practical session of the PE lesson. The nature of the 

subject is the first factor responsible to the low participation in practical ses, ion of 

the PE lesson; PE by nature needs more physical activity and adaptation of the 

teaching materials. At this ti me in the developed world, physical education is 

adapted for students with di~'1bi li ties. When we compare the nature of the PE 

lesson with other subjects given in our schools it is very difficul t. Sixty percent of 

the subject is given practically. Most students who have used wheelchair, crunch, 

and other dev ices may not participate in the practical session of the lesson in our 
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school conditions. This is because; all the parts of practi cal sess ion o j' the lesson 

are des igned for students with no disabiliti es . 

The teachers who are teaching physical education at thi s leve l may not be we ll 

trained to teach physical education for students with di sabi lities. They may not be 

supported by the administrative stuff. This affects the teaching learning process . 

Nowadays, the most appropriate physical education for students with di sabiliti es is 

adapted physical education. The adapted physical education is di scussed in the 

proceeding sub topic. 

2.4. Adapted PE 

A disability is any phys ical or mental impairment that substantially lim,ts an 

individual person in one or more of his/her major life acti vities (such as walking, 

talking, breathing, or working) (Smith & Luckasson, 1995, and Hallahan and 

Kauffman, 1980). Infants, children, and youth with disabilities need opportunities 

to parti cipate in physical education as much as their nondisabled peer. 

The American association of persons with di sability in the implementing rules and 

regulations of the Magna Carta for Disab led Persons defines adapted phvsical 

education as the therapeutic application of physical education to rehabi litate 

learners with special needs '.vhose functional deficiencies are amenable to 

improvement through exercise. Adapted physical education programs should be 

planned and implemented in coordination with psychological and medical services. 

Adapted physical education for individuals with di sabiliti es is a body of 

knowledge encompassing 

a. Movement science, skill development, phys ical fitness, and social and 

psychologica l construct s; 

b. Comprehensive assessment practices; 
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c. Development, implementation and monitoring of appropriate and 

meaningful psychomotor skill and fitness pedagogy, including sports, 

dance and aquatics; 

d. Advocacy for equa l access to a healthy lifestyle and active leisure pursu its; 

and 

e. Public law.( Tripp et. aI., 2004 & Auxter, 2001) 

Murphy (2008) states that a quality physical education program stimulates the 

central nervous system for optimal growth and development, assists in bone 

mineralization, promotes the maintenance of lean body ti ssue, reduces obe, ity, 

improves the function of the heart and develops movement skill s that are necessary 

for an active lifestyle. Furthermore, for many individuals with disabilities, 

movement is an avenue for learning and can lead to increased phYf. ical 

independence and mobility and quality physical education for students with 

disabilities means adapting the activities according to their needs and abilities .. 

Physical education can help individuals with and without di sabilities learn to work 

and play together in movement and recreational activities available to all members 

of the community. Through a quality physical education program that provides 

challenging activities, infants, children, and youth with disabilities develop sdf

esteem by way of increased perceived physical competence, self-confidence, 

assertiveness, independence, and self-contro l (Jowsey, 1995; George & Hart, 

1983,). 

In most developed countries, physical education is a federally mandat~d 

component of special education services, including the promotion of physical and 

motor fitness, fundamental motor ski lls, and ski ll s in individual and group games 

and sports. Pediatricians and parents of children with disabilities can advocate for 

programs of adapted physical education and recreation in each ch ild's 

individualized education plan. Schools are requ ired to modify progralni. or 
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activities according to the abilities of each child (Murphy, 2008 & SmitJ' & 

Luckasson, 1995). 

The Individuals with Disabilities Education Act (IDEA) mandates physica l 

education, specially designed if necessary, be available to all infants, children, and 

youth with disabilities from birth to 21-years old receiving a free appropriate 

public education. IDEA defines physical education to include 

(a) phys ical and motor fitn~3s; 

(b) fundamental motor skills and patterns; 

(c) health related fitness; 

(d) motor fitness; and 

(e) skills in aquatics, danct , individual and group games, and sports (Tripp & 

Piletic, 2004) 

Adapted physical education is physical education that is personali zed and specially 

designed to address the individual needs of infants, children, and youth who IHve 

disabling conditions that require modifications to the general program of phYSical 

education in order to benefit from instruction. The process for initiating a specia lly 

designed adapted physical education program begins with a referral , parental 

consent, and a formal assessment that reflects the student's true abilities. The 

assessment must be administered by qualified personnel. At an Individuahzed 

Education Plan (IEP) team me«ting the results of the assessment will be discussed 

and the IEP document will contain a written statement of the student' s pre:;ent 

levels of performance, annual goals, and short-term objectives for adapted physiGal 

education if the JEP team determines the service will be provided. A qualif'ed 

professional will prov ide direct services in adapted phys ical education to the 

student (AAALF, 2008 &Robert et. aI., 1989). 

While the Federal law, IDEA, states that persons must be "qualifi ed" to provide 

physical education services tv students with disabilities the definition of 

"qualifi ed" is determined by each state. Unlike other special education areas (i.e., 
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teachers, speech therapi sts, etc.) most states do not have a spec ial or unique 

certification for teachers of adapted physical education. 

The Adapted Physical Education National Standards (APENS) were developed in 

1994 in order to define minimum competencies teachers need to deliver 

appropriate physical education services to students with disabilities. These 

standards, along with a national certification examination are in place to ensure 

that qualified professionals provide physical education instruction for stud,ents 

with disabilities. Teachers that have met the criteria of the national standards have 

passed a certification examination and are described as Certified Adapted Physical 

Educators (CAPE's) . This comprehensive service delivery system of adzpted 

physical education in the public schools is one of the most important concep's of 

IDEA legislation. Adapted phjsical education helps ensure all infants, children, 

and youth with disabilities have an opportunity to develop the fundamental motor 

skills and physical fitness necessary for a lifetime of participation in active leisure 

time pursuits, exercise, recreation, and sport (Murphy, 2008& Smith & 

Luckasson, \995) . 

Adapting physical education for chi ldren with disabilities means allowing them to 

participate in the community's leisure and recreational activities. Schleien (\993) 

indicated that the time has come to adapt a new way of thinking, one founded on 

the premise that the community belongs to everyone, and everyone regardless of 

level and type of ability belongs to the community. Inclusive community le'sure 

services can be powerful vehicies for promoting this ideal. 

It is the position of the Adapted Physical Activity Council of the American 

Association for Active Lifestyles and Fitness (AAALF) of the Ameri can All iance 

for Health, Physical Education, Recreation and Dance (AAHPERD) that: 

I. All infants, children, and youth with disabilities from birth to 21-years old 

are entitled to and shall receive a quality motor development and/or 

physical education program specially designed if necessary. 
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2. Al l infants, children, and youth with di sabilities fro m birth to 21-years old 

should receive motor development and/or physical educati on instructi on 

with ident ifi ed learning goal s, and including a variety of developmentally 

appropriate activities in many or all of the fol lowing areas; motor ski ll s, 

physical fitness, play, aquatics, acti ve leisure, recreation, ou tdoor 

adventure, and sport experiences. 

3. All infants, children , and youth wi th di sabilities from birth to 2 I-years old 

who req uire a specially designed physical education program shou ld have 

that program doc umented appropriately in the Individua li zed Famil y 

Service Plan (IFSP) or the Indi viduali zed Education Plan (IEP). 

4. All infants, children , and youth with di sabilities from birth to 21-years old 

who need a speciall y designed physical education program to benefit from 

physical education should receive instruction in physical education From a 

qualified physical educator. 

s. All physical educati on teachers of inclusive physical educat ion classcs 

sha ll ha ve access to adapted physical educati on consultants and resources. 

6. Facilities that provide physical education services to infants, children and 

youth from birth to 21-years must be accessib le in accordance with federal 

law. 

The goals of the adapted physical education program should be consisten t with 

those established by the regional and federal education agency for every learner 

who participates in physical eciucati on. This is critical, given the current emphasis 

on the incl usion of learners with di sabilities in the general physical education 

program. 

The objec ti ve of adapted physical education should include all the learn ing 

domains. 

Functional adaptation 

Functional adaptations are modifications such as uSlllg an assist ive device, 

changing the demands of the task, or changing the rules to permit student~ with 
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disabilities to participate. Making functional adaptations in accordance with a 

child ' s needs may enable immediate participation in age approp riate activi ti es 

selected to enhance specific skill s. Fo llowing is a list of functional adaptations for 

children with physical, sensory, or motor deficits suggested by Auxter et al (200 I). 

• Children who are blind can receive auditory or tactua l clues to help them 

locate object or position their bodies in the activity area. 

• Individuals who are blind read through touch can be instructed in 

appropriate movement patterns through manual kinesthetic guidance (i .e. 

the instructor manually moves the student through the correct pattern) or 

verbal instructions. 

• Children who are deaf can learn to read lips or learn signing, so that they 

understand the instructions for an activity. 

• Chi ldren with physical di sabilities may have to use walkers, wheelchairs, 

or crutches during their physical education class. 

• A child with asthma may be permitted to play goal ie 111 a soccer game, 

which requires smaller cardiovascular demands than the running positions. 

• Rules may be changed to accommodate the variety of ability level 

demonstrated by children in the class . 

• A buddy, peer tutor, or paraprofessional may be ass igned to assist the 

students with special needs execute the required moves or stay or task. 

In these examples, functional adaptations are necessary for the students with a 

di sability to participate in chronologically age appropriate physical education 

activities. The approach is IllOSt beneficial when the only motor prerequisites 

lacking are those that are a result of the student's disabling condition or when 

including the student to promote social interaction. 

In general, Stopka (2008) li sts out the sports activ ities with the suggestion to 

modify for persons with di sabilities on the next page. 
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General Adaptation Suggestions 

Equipment: Ru les Prompts, Cues: Boundary/Playing Field: 

Larger/ lighter bat Demonstrate/model activity Decrease distance 
Use of Velcro Partner assisted Use well -defined boundaries 
Larger goa l/ target Dis r~gard time limits Simplify patterns 
Mark positions on playing Ora l prompt Adapt playing men (SI11<l Il CI, 

fi eld More space between students obstacles removed) 

Lower goal/target Place student with disability 

Scoops for catching near teacher 

Vary balls (size, weight, color, 

tex ture) --
Time: Actions: Volleyball : 

Vary the tempo Change locomotor patterns Use larger, lighte r, softer, 

Slow the activ ity pace Mooify grasps bright colored balls 

Lengthen the time Modify body positions Allow players to catch ball 

Shorten the time Reduce number of actions instead of volleying 
Provide freq uent rest periods Use different body parts Allow student to self toss and 

set ball 

Lower the net 

Reduce the playing court 

Stand closer to net on serve 
A llow ba ll to bounce first 

Hold ball and have student hit 
it 

Basketball: Football/soccer: Tennis: 

Use various size balls (size. Use walking instead of running Use larger, lighter balls 

weight, tex ture, color) Have well defined boundaries Use shorter, lighter racquets 
A ll ow travelling Reduce playing area Use larger head racquets 

Allow two hand dribble Play six-a-side soccer Slow down the ball 

Disregard three second lane If student uses a wheelchair, Lower the net or do not li se a 
violation allow him to hold ball on his net 

Use larger/lower goal lap wh ile pushing the Use brightly colored balls 

Slow the pace, especially wheelchair Hit ball off tee 

when first learning Use a denated ball , nerf ball, A Ilow a drop serve 
Ifstudenl uses wheelchair. beeper ball , brightl y colored Stand closer to net 011 serve 
allow him to hold ball on his ba ll Do not use service court 
lap while pushing wheelchair Use a target that makes noi se Use a peer for assistance 
Use beeper ball, radio under when hit 
basket for individual with 
visual impainnent 
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CHAPTER THREE 
3. RI~SEARCH DESIGN AND METHODOLOGY 

3.1. The Research Setting and Methodolob'Y 

The study area was Addis Abba City Adm inistration . The 200 1 E.C. academ ic 

year Addis Ababa City Administration Education Bureau (AACAEB, 2008) 

stati stics shows that there were 655 elementary schools in Addis Ababa. The 

statistics also illustrates that there are 180205 male and 209924 fe male students 

though it does not indicate how many students with di sabilities are now enroll ed in 

the schools. 

School Gover Pri vate Public Church Mosque Miss ionar DOll ors Foreigners Tota l 

type nment y (NGOs) Communiti 

Nu mbe I II 355 11 9 19 2 24 19 6 65 5 
I' of 
schoo l 

The schoo ls were selected purposely with the fo llowing criteria: 

1. Schools that accept and have services for chi ldren with di sabilities 

2. Schoo ls that do not accept students with disabi lities 

Fitieen e lementary schools were taken as samples of the study. Ten of them were 

the schools that are willing to aGcept students with disabilities and teach them with 

the other students with no disabilities and fi ve of them were schools that do not 

accept students with disabilities. 

The researcher went to Addis Ababa City Admi nistration Education B ur~au to 

collect the data concerning schools which have students with disab ili ties. Even 

though the Bureau's Stati stic Department did not give these data , Specia l i'leeds 

Department gave me the gross number of students with di sabi lities in each sub 

cities. The researcher went to each sub city (there are ten sub cities in the Addis 

Ababa City Administration) and co llected the data which contain the ",bools 

which consist of students wi th disabilities and the schools that did not acce pt 
~~~~~~~~~~~~~~~~---
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students with di sabilities. Then, the researcher selected the following schools 

based on their geographical location which are convenient for the researcher to 

collect data. In the selection of these schools, the researcher also tried to include 

more than half of the sub cities in the study. 

The schools selected for this study were; Abune Baslios, Belay Zeleke, Balcha 

Aba Nefso, Abiyot Fana, Ethio- Indian, Iemo, Netsanet Chora, Minilik II, 

Frehiwot No.2, Sene Zetegn, Success, Cruse, Hibret Chibo, Hill Side, and Sibiste 

Negasi. All of them are elementary schools. 

According to the criteria set before, the first ten schools were those which accepted 

students with disabilities and to teach them together with students without 

disabilities in the integrated classes. The rest five schools did not accept students 

with disabilities in their schools. 

Even though this is not a comparative study, the researcher wanted to investigate 

how much the principles of PE was implemented in the elementary schools for 

students with disabilities. The researcher also included schools that do not accept 

students with di sabilities in this study in order to see their view why they do not 

accept students with disabilities in their schools. 

The participants of this study were physical education teachers, children with 

di sabilities, and school principals. Physical education teachers and school 

principals were selected using availability sampling. Students with disabilities 

were selected using purposive sampling to include the different types of 

disabiliti es. 

In most sample schools which were willing to accept students wi th disab ilides, 

students with motor disorder were taken for the study. This is because: 

• They were available in all sample schools 

• Their di sab lement deprives more to participate in practical classes of the 

physical education lesson when compared with the other types of 

disabilities. 

~~~~~~~~~~~~~~~~--
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Fourteen students with di sabi liti es we re taken lor thi s stud y from ten sample 

schools. Eleven phys ical education teachers, one was a key informant and the 

others were li·om each sample schools involved in the study. Two schoo l princ!pals 

were also involved in the study. 

A key informant was used for thi s study to explore the princ iples and its practi ce 

of the phys ical education lesson for students with di sabiliti es in the elementary 

schools. The key informant is selected purposively . The key informant in this 

study is a phys ical educati on teacher who has a Bachelor degree in te~c11ing 

physical education and Master of Arts in curriculum. He has got an experience of 

teaching adapted phys ical education in college of teachers' education . The students 
, 

who graduated from hi s college become teachers in elementary school s found in 

Addi s Ababa. 

3.2 . Approach and Design of the Study .. 
This research used a blend of qualitative and quantitative approach with the 

emphasis of qualitati ve case study and simple descriptive statisti cs in order to 

understand the principles and practices of physical education lesson for students 

with di sab ilities in the elementary schools. 

According to Best and Kahan (1999) qualitative research is antithesis of the logical 

positi vist quantitative approach, which insi sts, on that research be based on 

hypothesis generated from theory, prior research or experience. Staynoff (1990) in 

Gall and W. Galls (1996) expound that qualitative researches. consider social 

reality as constructed by participants depending on local situati ons ; are persunall y 

involved with research participants. Furthermore, Ga ll & Gall s (19%) pos it 

qualitati ve researc h is an inquiry that is founded in the ass umption that ind! vidual s 

construct social reality in the form of meaning and interpretation and this 

constructi on tend to be transllory and situational. Qualitati ve case stud y implies an 

emphasis on the qualiti es of entities and on process and meaning that are not 
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experimentally examined in terms of quantity, amount, intensity and frequency 

(Denzin and Lincolin, 2003). 

In qualitative studies, research questions typically orient to cases or phenomena, 

seeking pattern of unanticipated as well as expected relationship (Stake, 1995). 

Qualitative designs call for th~ person most responsible for interpretation to be in 

the field, making observation, exercising subjective judgment, analyzing and 

synthesizing and the while realizing their own consciousness. In line with the 

above views the researcher has chosen to study the principles and its practice~ of 

physical education lesson for students with disabilities in some sample elementary 

schools of Addis Ababa. This q'lalitative case study mainly focuses on describing, 

recording, analyzing, and interpreting the conditions which prevail over the 

implementation of the principles. 

3.3. Data Collection Instruments 

Qualitative approach was used as a main data collection method for this study. It 

was concerned with the principles of physical education and its practice for 

children with disabilities at me elementary school level. To obtain adeq'.Jate 

information for the study multiple methods were used. These mUltiple metllCds 

include interview, field observation, and focus group discussion. The sc,mi 

structured interview was the main data collection instrument, but field observat:on 

and focus group discussion were supplementary data collection instruments. 

3.3,1. Interview 

Qualitative research takes prid~ in discovering and portraying the multiple views 

of the case. The interview is the main road to multiple realities (Stake, 1995). 

Much of what we cannot observe for ourselves has been or is being observed by 

others. Thus, we use interview to fill the gap. 

"The interview is the favorite methodological tool of the qualil~live 

researcher" (Denzin & Lincoln, 1994) 
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The major way in which qual itati ve eva luato r seeks to understand the perception . 

fee ling, and kno wledge of people in program is through in-depth- intensive 

interview (Best & Kahan. 1989). 

In terview is a very use ful instrument to understand reasons why and how t.'·lings 

happen and the way they are happening. Literature indicates that interviewing has 

three major forms. These are sti'uctured, semi-structured , and unstructured. 

The semi structured interview was taken as major sources of data administered to 

students with di sab ilities and tlleir physica l education teachers. It was de ve.l.oped 

by the researcher on the basis of his experience on teaching phys ica l education and 

the ideas gained from different literatures. Interview was administered to physica l 

education teachers and students with disabilities in each sample schools. 

A. Physical Education Teachers 

Teachers are one of the imp0!1ant elements 111 the teaching learning process. 

Through their experiences. they gather useful information that can be channe'ed to 

useful practice. Therefo re, for this research, teachers were considered to be ri ch 

sources of data. The interview questions included issues related to the practices 

and benefits of physical edlication for students with di sabilities. The interview 

contains 12 lead ing questions (see appendix one) . 

B. Students with Disabilities 

By its very nature reality is Vtiy complex. It could not be full y comprehended and 

understood by single mind aEd method . This very fact call s fo r vari eti es cf data 

sources to determi ne its nature. Therefore students with di sab ilities were taken as 

one source o f data as to furni sh important information pertai ning to the pract ;cc o f 

the phys ical education lesson for students wi th disabilities in each sample schools. 

The number of students with di sabilities who were interviewed was based on the 

availability of students with different di sabilities in each schoo l. There were six 
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leading question developed by the researcher administered to SWDs (see appendix 

two). 

The interview with the participants was held in each sample schools in a separate 

room reserved for thi s purpose. The average time spent in a single interview was 

an hour. 

3.3.2. Field Observation 

Field observation was the other data collecting instrument. The observation was 

conducted during physical education lesson. It had been taken place while the 

teachers were teaching the prar,tical part of the lesson on the play grounds. The 

field observation guide format was developed by the researcher. The objectIve of 

the observation was to answer mainly the first and second leading research 

questions. The observation guide format contains 13 observable questions (see 

append ix three). 

The observations were focused on the practice of physical education lesson for 

students with disabi lities in the practical session. One grade five, two grade six, 

four grade seven, and three grade eight physical education practical classes were 

observed. As mentioned above, fourteen students with disabilities were observed 

during the practical sess ion of the subject. Each sample school was observed three 

times in two consecutive week:< The data were gathered by circling alternatives in 

the format. 

3.3.3. Focus Group Discussion 

Focus group discussion (FGD) was the last data collecting instrument. Ir was 

developed by the researcher from his experience of teaching PE to answer mainly 

the third leading research question. There were five focus group discussion guides 

developed by the researcher fur the di scussion (see appendix four). Focus group 

discussion was conducted with physical education teachers and school principals. 

-
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Four teachers and two school principals were also selected using purposr,e 

sampling for the focus group discussion. Three of the PE teachers and two 

principals were from the sample schools and the fourth PE teacher was the key 

informant mentioned earlier. 

The di scussion was mainly focused on the duties and responsibilities of physi~a l 

education teachers and school principals to implement the principles of physical 

education lesson for students with disabilities. The aim of the focus group 

discussion was to strengthen the findings obtained from the informants through the 

other methods conducting in this study. 

3.4. Data Collecting Procedun 

First, the researcher prepared semi structure interview guide, field observation 

fOnllat, and semi structured focus group discussion guide. After preparing the 

instruments, all the instruments were given to different experts to made neces';ary 

improvement. 

The instruments were al so commented by semor experts III the special ne·~ds 

education and senior physical education teachers. Finally, the researcher took the 

necessary notes during the discussion and make appropriate modification in ail of 

the instruments. 

The researcher organized the observation first. The observations were on the pllY 

ground, where the practical part of the lesson taking place, so that the researcher 

had observed the practice of physical education lesson for chi ldren with disabilities 

in each sample school for three periods on ly using the prepared field observa'.ion 

format. 

After the observation has made, interview was administered to all participants who 

were selected to be observed. The ent ire semi structured interview guides were 

prepared in Amharic language. As a novice researcher, the researcher used a tape 

........................................ !!!!!!!!!!!!!!!!!!!!!!!!!! ................................ !!!!!!!!!!!!!!!!!!!!!!!!!!!! ................ ~.-
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recorder for the interview even though he was taking notes during each interview. 

As mentioned above, the focus group discussion was carrying out with the 

physica l education teachers and school principals. 

The Pilot Study 

The prepared observation format and the semi structured interview guide were 

tried out on two students with disabi li ties and one physical education teacher for 

pilot test. The school selected for the pilot study was Megabit 28 elementary 

school and the involved for the study was grade seven. The main purpose of the 

pilot test was to improve some important aspects of the data co ll ection instruments 

for instance, to determine whether the items are ordered properly, and to check on 

the best sequence of the questions. 

After the pi lot study, all the necessary improvement were made such as changing 

of ambiguous words that were not appropriate and clear for students with 

disabi lities at thi s level. consecutive flow of interview questions, and the like. 

The Main Study 

First, the researcher was made contact with the school directors at the sample 

schools of the main research. The purpose of the research work was explai ned to 

the principals. Fortunately, all the principals were willing to participate in the 

study; the principals introduced the researcher to teachers who were teaching 

physical education for grade 5th
, 6th

, 7th
, and 8th and have students with disabilities 

in their class in each sample schools. The researcher was also asked the teacher's 

willingness to participate in the study, then after the researcher selected students 

with disabilities with the help of their physical education teachers based on the 

criteria set before by him. After the selection of the participants, the researcher 

explained the purpose of the research to all of the participants. 

Discuss ion was made with al\ the participants whether they are willing to 

participate or not on the study. After they agreed to participate in the study, the 
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researcher gave the ethical consideration in written form. The discussion ' and 

agreement was made on the ethical consideration. 

As indicated earl ier, the researcher organized the observation first. The observacion 

was made on the field during the practical session of the lesson. The researcher 

observed the practices of the iesson for students with disabilities in the regular 

class settings for three consecutive periods in each sample schools . A total of thirty 

periods physical education practical classes were observed in all sample schools. 

One period took 4S minutes in each sample schoo l. 

Interview was administered to physical education teachers and sampled students 

with disabilities after the observation has completed in a separate c lassroom in the 

schoo ls reserved for this purpose. 

3.5. Organization and Data Analysis 

The collected data was organized and analyzed in sequential interrelated activIties 

processes. This includes transcription and translation, categorization, data 

reduction, data display, conclusion drawing and verification. The transcription and 

translation were ca rri ed out allihe time, immediately after data collected before the 

next data collection day. 

Data from interview, observation, and focus group discussion were used fo!' data 

analysis. The anal ysis was based on the leading questions and the data colk':ted 

related to the practice of physical education lesson for students with disabilities. 

The information co llected through multiple methods from participanb was 

categorized, reduced, displayed, verified and analyzed in words. 

Categorizing the conceptual relationship of the data gathered was done by carling 

system. Coding in this study was done through the open coding technique, Nh ich 

were broken down into subcategories in line with the research questions. 
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Data reduction in thi s study refers the process of selecting, focusing, abstracting 

and transforming, the data that appear in transcriptions . Data display in thi s study 

is an organ ized, compressed assembly of information that permits writing ana lysis 

and presentation of the data. 

In this research analysis, the data obtained from observation, interview, and focus 

group discussion are analyz~d and interpreted. Direct quotation and careful 

description of the learning situation, events of people interaction and other 

observed elements/events/ were used to analyze the data. 

Finally, the analyzed data was 'ystematically reorganized and presented. 

3.6. Ethical Consideration 

Denzin & Lincolin (1994), slates that ethical issues should be given serIOUS 

attention in qualitative research. Taking this into account to make the resea.ch 

participants well aware of the purpose of the research, the researcher made 

di scussions with them before the beginning of data collections. 

In social science research esp~cially in qualitative research code of ethics are 

conventional format. Infonned consent, deception, debriefing, privacy ?nd 

confidentiality are the major guidelines in setting the code ethics. 

Informed consent 

The researcher informed the participants about:-

• The purpose of the rese~rch , expecter' duration, and procedure, 

• The right to decline, to participate, and to withdraw from the research alIce 

participation has begun, 

• The foreseeabl e consequences of decl ining or withdrawing, 

• Any prospecti ve research benefits and incentives for participation, and 

contact person for question about the research and research participants 

rights. 
~~~~~~~~~~~~~~~~~~~~,,~ 
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Deception 

The researcher did not deceive prospective parti cipants abo ut research that is 

reasonably expected to cause physical pain or severe emotional distress also the 

researcher wi ll try to be honest in the process (Best, 1999). 

Debriefing 

The researcher was provided a prompt opportunity for participants to obtain 

appropriate infonnation about the nature, results, and conclusions of the rese&rch; 

and the researcher took reas(>nable steps to correct any misconceptions that 

participants may have of which the researcher might be aware (Cohen & ManIon, 

1995). 

Privacy and confidentiality 

Confidentiality was assured as the pnvacy safeguard. The participants ' vere 

assured that their names were not disclosed or linked to any description of analys is 

without their permission. All the received from the participants was treated with 

the utmost confidentiality (Best, 1999). 

The codes of ethics for this research were: 

• Participation in thi s research study was on voluntary bases. Participants 

were allowed to draw from this research study any time they want. 

• The researcher was gi ven the participants honorable chance to ask about 

the study either before participations or during the time they are 

participating. 

• All information that is given to the researcher was secured. The researcher 

used the information which participants were given only for this research 

purpose. 

• The researcher requested participants permission to get the discuss ion 

recorded by tape recorder, and also gave the chance to edit in case when 

they change their mind on the di scussion. 

• The researcher was never used participants' true names to protect their 

privacy. 
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CHAPTER FOUR 

4. PRESENTATION OF THE FINDINGS AND DISCUSSION 

4.1. ()emographic Characteristics of the Participants 

4.1.1. Sample Schools 

Table 1. Sample schools selected for the study 

No. School Code given for this Sub city 

research 

I SI Nifas silk- Lafto 

2 S2 Arada 
, 

S3 Lideta J 

4 S4 Nifas silk- Lafto 

5 S5 Nifas silk- Lafto 

6 S6 Kolfe- Keranio 

7 S7 Nifas silk- Lafto 

8 S8 Arada 

9 S9 Kol fe- Keranio 

10 SIO Nifas silk- Lafto 

II SII Kolfe- Keranio 

12 SI2 Nifas si lk- Lafto 

13 S I3 Akaki Kaliti 

14 S I4 Yeka 

15 S I5 Nifas silk- Lafto 

Table I ind icates a ll the sample schools in different sub c iti es of Addis Ababa. Ten 

schools were selected from different sub-cities so as to see the CUITent practice of 

physical education lesson re lated to studen ts with disabilities. 
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4.1.2. Students with disabi lities 

Table 2. Students with disabilities in the sample schools 

No. Code Observed Number of Types of disability Age Sex 

grade SWDs in 

the class 
I SI 8 I Motor disorder 16 M 

2 S2 7 2 Motor disorder 14 F 

Intellectual disability 20 F 

3 S3 6 2 Motor disorder 13 rVi-

Hearing impairment IS M 

4 S4 7 I Motor disorder 14 M 

5 S5 5 1 Motor disorder 13 M 

6 S6 6 I Motor disorder 13 F 

7 S7 7 I Motor disorder 14 M 

8 S8 7 2 Motor disorder IS F 

Visual impaimlent 16 M 

9 S9 8 2 Motor disorder 16 F 

Hearing impairment 16 
,.-

F 

10 SID 8 I Motor disorder IS M 
.. -

Total 14 
--

As described briefly in table 2, the total number of students with di sabiliti es in all 

the sample schools (grade 5 to 8) was 14. Of these, 42.85 % were fema les and. the 

others 57.15 % were males. Their age ranges from 13 to 20 years. Their 

di sabilities are categorized into motor disorder, visual impairment, hearing 

impairment, and intellectual di sability. 
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4.1.3. PE Teachers 

Table 3. Characteristics of teachers who are teaching physical education for 

students with disabilities in their regular classroom in each sample schools. 

No. Code Studied Age Sex Experience Qualification of 

grade in teaching teachers 

PE 

I S I 8 46 F 20 years 12+3 
-

2 S2 7 28 M 5 years 12+2(diploma) 
--

3 S3 6 31 M 9 years 12+2(diploma) 

4 S4 7 35 M 12 years 12+2( diploma) 

5 S5 5 24 M I year Certi ficate 
.- -

6 S6 6 29 M 8 years 12+2(diploma) 
-

7 S7 7 39 M IS years 12+3 
--

8 S8 7 27 M 7 years 12+2(diploma) 

9 S9 8 28 M 7 years 12+2(diploma) 
--

10 S10 8 34 F 14 years 12+3 

Table 3 indicates the number of teachers who were participated for this research. 

All teachers were teaching physical education for students with disabilities in the 

regular classes. The table not only indicates each teacher's educational 

qualification but also the grade they are teaching during the study. There were two 

female and eight male phys ical education teachers in the study. Their experience of 

teaching physical education in the elementary schools ranged from one year to 

twenty years. (See table 3 te r detail information). All the participants were 

involved in the observation and interview of the study. 

• -
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4.2. Data analysis and discussion 

"The Principles and Practices of Physical Education lesson for Students with Disabilities" 

As it was mentioned in many parts of this research paper, the main purpose ox the 

study was to investigate how 10 practice the principles of PE lesson for students 

with disabilities in elementary schools found in Addis Ababa. The researcher has 

narrated the data by fonning the thematic issues. To present and analyze the 

finding easily, clearly, and simr.ly, the researcher has used four thematic issues. 

In this section, one individual student's case in challenging to participate in [he 

practical classes of the physical education lesson has also attached. The researcher 

believes that this case may refle.ct the entire students with disabilities challeng~ to 

learn physical education in the integrated classes. 

Researcher has also shown his own understanding and interpretation of the issue in 

addition to the participants understanding and interpretation. 

4.2. 1. Three Days in Each School 

As it was mentioned earlier, each school was visited three times in two w,~~ks 

time. In each school, the practical session of the PE lesson has been observ\'d in 

one grade level. As the researcher observed with some exceptions, almost ic 1 all 

schools students wore their sport suits during the practical session of the lesson. 

For my first day observation, [ did the same thing in all schools. As [ 'lave 

mentioned in the methodolog~' part, I have contacted each school principals and 

explained the aims and objectives of the study and got permission to contact PE 

teachers who have students with disabilities in their classes. The discussion '.'las 

made with the teachers and they told to their students why I was there. Even 

though two teachers were unwilling to be observed first, with the discussion 

made with them and the school !xincipals, the observation was gone through. 
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The main purpose of my observation was to understand the practice of PE in those 

elementary schools in general and the participation of students with disabilities in 

practical period of the lesson in particular. During each day of my observation, all 

the things that happened in the practical classes of the subject were found to be the 

same. Thus to reduce redundancy of events and not to make readers bore, I have 

summarized the three days events. 

As I observed, only three of the schools that have excellent play grounds ana the 

other four schools have also sufficient play grounds to teach the practical lesson of 

PE subject. The other three schools playgrounds' need to get repair and 

reconstructed. 

Some schools have equipments to teach the PE subject for students with 

disabilities, but many sample schools do not. From the observed sample sclnols, 

only two schools have full equipments and facilities to teach physical education 

lessons for that grade level even though the facilities and equipments do not 

consider students with disabilities. Four of them have good supply of equipments 

and facilities but the other four schools still need attention to get equipments and 

facilities. 

Regarding to the school environment to teach PE, more than hal f of the sample 

schools have excellent environment. Three schools have conducive environment to 

teach the subject. Only one school which is found very near to the main road does 

not have good environment to teach PE lesson. Students' attention in this school 

was di verted to outside events while they were doing their task on the 

playground/sport field. 

Auxter et ai, (200 I) stated that checking the environment is important to enhance 

independent learning. Also, provide opportunities for taking the initiative and for 

increasing independence in mobility and self-care areas. Auxter further added that 
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specific skill s trai ning might be needed, for example, how to transfer from the 

wheel chair to the poolside; how to put on certain pieces of clothing 

\ 

I have understood that half of the PE teachers ' in the sample schools were 

enthusiastic to pay attention to students' problem in an excellent manner. Three of 

the teachers also had good motivation to listen their students' problem. The other 

two teachers did not give any attention towards their students' problem. 

The distri bution of teaching materials for the students was not given attention in 

six of the sample school teacilP(,S. Even though the remaining four of the sample 

school teachers have shown willingness to improvise the teaching materials, onl y 

two of them were trying to improvise the subject for students with di sabilities. 

Regarding to the identi fi cation of students individual di fferences, fi ve ef the 

teachers had shown excellent ability. For example one teacher asked his students 

whether there were students who have health problem by saying: "/s there anyone 

who do not want to do today's physical exercise because of his/her health 

problem?" Three of the teachers also had good abi lity to identify the students' 

indiv idual differences . Two of the teachers did not show any effort to identify 

those students. Half of the teachers have excellent ability to help students to work 

in pairs, in groups or ind ividually. Three of them were able to do well. But the 

ability of other two teachers needs to have attention. 

I have observed that a ll teachers taught the lesson sequentially and it was 

developmentally appropriate. Except three teachers all the teachers were giv ing 

exce llent relevant cxaillp ies alld of'fering brief' del11onstration. The practice ti llle 

was given for the lesson was e)(eellent in the eight schools. It was also good in the 

other two schools. 

Seven of the teachers do not give attention in adapting the lesson for students with 

disabi lities. Two of the teacl'.ers have adapted the lesson fo r students with 
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disabilities. Almost all the teachers were treating all the students in a fair and 

impartial manner. 

The researcher has observed that in many of the selected sample school s, s tUG ents 

with disabilities did not participate actively. In most schools they stayed under the 

trees and near to the school' s fence during the practical class of the subject. The 

researcher has also observed that in two sample school s, the students with 

disabilities were stayed in the classroom during the practical class of the lesson. 

With the above introductory data and my own reflection, let us see how the 

research participants understand the issue. 

4.2.2. Description of the case 

I have discussed different issue.; in this part based on the participants ' reflection, 

understanding and my own observation. All the names in this research paper ~.re 

pseudonym. 

As it was stated in the methodology part of this research paper, there were eleven 

PE teachers (one of them is a key informant for this study) and fourteen stud~ lIt s 

wi th disabilities from ten sample schools participated in th e interview. Only three 

of the teachers have taken spe~ial needs education courses in their college study 

for their educational qualification. Out of these three teachers, two of them have 

participated on the workshop of "How to teach physical education for students 

with disabilities." 

As observed and discussed with them, eight of the sample teachers were willing to 

teach physical education for student with disabilities together with the stud~nts 

without disabilities in thei r regular classes. The findings collected through t:le 

interview from the physical education teachers, students wi th disabilities and from 

the focus group di scussion were analyzed and discussed by classifying into cour 

thematic issues as follows. 
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4.2.2.1. The Exercises which are more suitable for Students with Disabilities 

I raised the question for teachers about the types of physical exercises they suggest 

for students with disabi liti es at the elementary school level. The participant 

teachers responded this question differently. In order to avoid unnecessary 

repetition , I grouped the respom'es into three main parts . 

"J do /lot thi/lk that there are exercises that ca/l be performed by stude/lts 

with disabilities" 

Even though many teachers responded that there are exercIses that can be 

performed by students with disabilities, some teachers believe that there are no 

exercises that can be performed by students with disabilities. So, two of the 

respondents agreed on the abc\'e quotation. One of these two teachers was W /ro 

Azeb and she was willing to participate for this study. Even though she has :,een 

teaching different subjects for ::lore than ten years, she has been teaching PE since 

1998 E.c. She did not take any courses on special needs education. When we 

discussed about the issues, she said, 

"J don't think that there are physical exercises that can be 

pelf armed by students with disabilities. I believe that physical 

exercises need physical activity to be perfumed. " 

She continued her discussion by raising a question: 

"So, how can students with disabilities participate in the practical 

classes of physical education lesson? These students should learn 

oilly the theoretical part of the lesson" 

W Iro Azeb raised her experience here. As I have observed she had a female 

student who uses wheelchair to move. Wlro Azeb told me that her student did not 

participate in her practical clasr.~s of the lesson, even for a single day. She said, 

"For example my student uses a wheelchair for her mobility. So, I 

let her to stay in the classroom during the practical period. III fact I 

always leave one or two students to stay wilh her. " 
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I also asked them the same quest ion at different place and time whether they have 

experi ence o r teaching students with disabilit ies before. W/ro A/.eb has no 

experience of teaching students with di sabilities before and it was lortuna~c f(lJ' 

her. But the other participant told me that he has experi ence of teaching student s 

with visual impairment for oniy a semester before six years ago in another schoo l. 

He did the same things as he is doing now. He said , 

"/ reported to the office that this student with a disability 

cannol parlicipate in my physical education practical class. 

But Ihe ojfice replied me Ihat 10 lei him to stay in Ihe 

classroom during the practical class. / gave marks based o.~ 

Ihe results he gets ji'om the theoretical examinalion. As you 

know, 60 % 0/ the subject is given through physical activily 

Sixty percent of their resull should also cover by praclical le.\·1 

and Ihe other 40 % is covered by theoretical test. /n order I() 

jiil his result / changed the result that he got Fom 40% to 60 

% and / add up. Then / always put the result out 0/ /OO%. .. 

Both teachers believe lhal students with disabilities could not participate in 

the practi cal classes of the lesson. They simply fill the students result bas~d 

on the resul ts gained fro m their theoretical examination. 

"Tllrowillg exercises are more suitable" 

Unlike the above participants, some other participants believe that there are some 

exercises that can be perfo rmed by students with disabilities . They be lieve that the 

exerc ises that can be pe rfo rmed by students with d isabilities can vary depending 

on the tyres and natures o r the di sah iliti es. Ato Ge l11 cch u has been tcaching 

phys ica l education for more than ten years, he believes that throwing exerci3cs are 

1110re suitab le for students with disabilities. Gemechu said , 

"/n physical education practical classes, there are dijferel7l 

types of physical exercises. Some 0/ these exercises may he 

valuable for students with disabilities. Throwing exercises are 
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valuahle for studer;ts with disabilities. Throwing exercises are 

more valuable for students with disahilities. For example, I 

have watched on TV that persons who use wheelchair can 

throw shot put and javelin. I allow my student who uses crutch 

to run. " 

Ato Yared, who has experience of teaching PE for more than ten years, also <;aid 

that throwing exercises are very good exercises for students with disabi liti es He 

added that running exercises can also be performed by students with disabilities. 

I raised a question to Ato Yared that if there is a certain disability that responds the 

best to physical education. He answered as follows. 

"Yes, there may be some kind of disabilities that can respond the 

best to physical education. For example, students with hearing 

impairment may not face problems to participate in any types of 

physical activities. In fact it is true that they may face problem for 

exercises that need voice commands. " 

He added that students who use crutch and students with visual impairment can 

participate in the running exercises . Ato Yared further added that gymnastics 

exercises are dangerous exercises for most students with disabilities. 

"If the exercises are Adapted/or students with disabilities ....... " 

As I have stated earlier, there ,,;ere three participants of this study who have taken 

special needs education courses during their col lege study. So, they recommenJed 

that students with disabilities can be benefited from physical education classes. As 

they stressed, the only thing which schools and teachers should do is modifying the 

subject depending on the needs of children. 

Ato Worku is one of the participants of this research paper. He wi ll graduate fi"'1m 

Kotebe College of Teacher Education (KCTE) in Bachelor of teaching PE at the 

~~~~~~~ .. ~~~~~~~~~~--
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end of this academic year. He believes that if the exercises are adapted for students 

with disabilities, the students will be more beneficial. He said, 

"Any physical activity included in our texts can be performed 

by all students with or without disabilities. The point is Ihal 

adapting the exercises for students with disabilities. Most of 

Ihe time students with hearing impairment respond the best 10 

physical education classes than the other types of disabililies. 

Students with visual impairment also need small amount of 

modification on the exercises they are intended to do " 

I have raised a question that whether he adapted the lesson for studen ts with 

disabilities or not. He directly pointed his figure towards the school administration 

and the number of students he was teaching in one classroom. He complained that 

the schoo l administration does not provide the necessary materials to adapt the 

lesson. He said, 

"For example, I want to let my blind student to play football. J 

need to gel a ball that has sound ill side but the ball is not 

available in the market to be purchased though the school 

admillistralion were willing to buy it. " 

The researcher remembered that he had seen students with visual impairment ·,vho 

were playing football. Probably many people wonder how the students with visual 

impairment can play football. As Stopka (2008) explained that the principle of 

playing footba ll by students with visual impairment is pretty simple. The ball is 

speciall y designed to produce sounds as it moves, so that the players know where 

it is located. The goalkeepers have a special coach behind them, who tells them 

where th ey need to go, left or right. 

Ato Worku also complained tht number of students in a class. As he said there are 

more than fifty students in his class. So it is very difficult to help student with 

spec ial needs individually. 

-
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I have rai sed questions related to the activities other than sport that can ha,c thc 

same effects for studcnts with di sabilities. 

Many o f the participants replied that they have no idea about other acti viti es that 

can se rve as sport fo r students with di sabilities. Two participants who grad uated 

li'om KCTE, Department of PE, in the recent year said that art and music can be 

taken as alternati ve acti vities than sports for students with di sabili ties even though 

they beli eve music and art can not totall y substitute the subject PE. 

Ato Tamirat is a phys ical education teacher in one of the sample schools taken for 

thi s research. He has been teaching PE for about fi ve years. As he told me, he has 

had courses on art and mus ic during hi s college study. His diploma is named as 

"Aestheti cs and Phys ical education". In our di scuss ion, he said , 

"Sometimes art is a great way to stimulate the children and 

give them a short-term goal but 1 think that it all depends u ~ 

the type oj disability they (the child) have. Things like art are 

more classroom based activities which sometimes do nut work 

well with certain children. " 

Many of the students with disabilities who participate in thi s study want to involvc 

themselves in the practical session of the lesson. However, the influence of their 

teachers, their fri ends, and the nature of their disability prohibited them to 

part ic ipate . Very few participants al so hate to participate in the practical class of 

PE lesson. 

The researcher observed that a student with hearing impairment JI1 the sample 

school was able to parti cipate in the practi cal class o f the phys ical educati on 

lesson. 
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Hirut is one of the students who uses wheelchair for her mobility. She has never 

parti cipated in the practical class of the lesson. She told me that she did not wapt to 

participate in the practical class because she is unab le to do. She said, 

"/ am naturally unable to do physical exercises. / am glad if 

this lesson should not totally be given in schools. / always stay 

in the classroom when Illy friends are going to do physical 

exercises. "(see case one in this section) 

Unlike Hirut, Meron who uses crutch for her mobility is interested to participate in 

the practical class of the subjed. The researcher also observed that she was very 

active in different types of acti'/ ities. She said, 

"/ am very happy when our physical education teacher cOllies 

and takes us to play grounds. / love most to stay on the 

playgrounds thai' in the classroom. All my friends love to play 

wilh me. Physical education lesson is velY important for us. 

When we do different types of physical aclivities, we become 

more confident f,?r our daily life aclivilies. " (see case two in 

this section) 

[n general, most of the students with disabilities who are taken as a sample for this 

study do not have ideas of suitable exercise for anyone wi th d isabilities. 

Disability sport is about creatmg opportunities and making sport accessible to 

everyone, regard less of their ~b ility. It's about enab ling and encouraging people 

with disab ility to take part in sport simply for fun and enjoyment, whether that 

sport be tennis, sai ling, horse riding, archery or athletics. Stopka (2008) indicated 

that there are many athl etic activities which can bring a person with disability a 

rush of adrenal ine, such as javelin, discus, shot-put, marathons and wheelchair 

racing. Athl etics is also th e sport which draws the largest number of parti cipants 

and spectators at the Paralympics. Ath letics is open to all disabi lity groups. 

~~~~~~~~~~~~~~~~~--

The Princip les and Practices of Phys ica l Education Lesson for Students with 
Disabilities 61 



4.2.2.2. Benefits of Physical Education for Students with Disabilities 

Though some of the participants do not let students wi th disabilities to participate 

in the practical session of the lesson, they agreed on the importance and benefits of 

physical education for individuals in general and for students with disabilities in 

particular. 

The participants believe that the PE lesson is a very important subject for all 

rounded development of an individual. No participant, even who do not want to 

teach students with disabilities, disagree on the importance of PE for students with 

disabilities. Ato Worku more explained that physical activity is important for 

physical fitness and well ness as follows, 

"Physical activity provides meaningful movement experiences 

and health-relat~d fitness for all individuals in order that they 

lIlay get the opportunity to acquire the motor skills, strategies, 

and physical stamina necessary for a lifetime of rich leisure, 

recreation, and sport experiences to enhance physical fitness 

and weI/ness ". 

Meron also believes that physical exercises are important for their all rounded 

development in their future life. She said, 

"When I play with my peers, I can get many advantages. For 

examples, I can be cleverer in my education, I can develop self 

confidence, my friends become relay on me, and my friends 

also have good attitudes towards disability. " 

As the definition of physical education implies the subj ect is given though physical 

activities. Physical activities are very important to be able to meet mental and 

emotional challenges. Through p)1ysical exercises one can be physical fit. Physi';al 

fitness supports not only physical work but also mental and emotional enduranGe. 

The individual's confidence wi li be high in areas of life such as soc ial , academ:';, 

work, and competitive sports. Ia other words physical acti vity not only improves 
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our physical health, but it enhances or emotional outlook, and even stimulates our 

intellectual activity and ability. In short, it improves our well ness in that it 

improves us totall y. Infants, children, and youth with disabiliti es have the right to 

receive the full range of benefi ;:s from physica l education just as their ab le bodied 

peers. Benefits incl ude the development of motor skills and physical fitness, as 

well as th e opportunity to participate in play, active leisure, aquatics, recreation, 

outdoor adventure, and sport experiences. Physical education activities should be 

developmentally appropriate whi le recognizing individual differences in learning 

styles and rates regardless of age. Physical activity improves academ ic succ~ss, 

bui lds self-esteem, and prevents health problems. Meek and Heit (1991) explained 

that it reduces the risk of developing heart di sease and helps contro l weight, build 

lean muscle, reduce fat and prevent osteoporosis. As little as two hours of exerc ise 

a week on the part of a teenage girl, for example, can reduce her lifelong risk of 

breast cancer. Physical activity for individuals with di sabilities helps stu,ents 

without disabilities see student; with di sabilities as peers with abilities. 

4.2.2.3. Factors inhibit the implementation of the principles of Physi cal 

education lesson for students with disabilities. 

The participants raised iss'les related to the factors which inhi bit th e 

implementation of the principles of physical education lesson for students", ith 

disabilities . 

Some of them shift the problems towards the school administrator. Some associate 

the problem with their educational background and level, and others associate with 

th e nature of th e subject. 

More than 70 % of teacher participants agreed that even though the schools accept 

students with disabilities, they do not show any effort to facilitate mate:ial s, 

equipments, and training for tee.chers who are teaching these students. 

-
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Ato Gidey is one of the participants of this study. He has taught physical education 

for more than eight years. As observed, there was no play ground in the school 

where he was teaching physical education. I raised a question related to hi s 

problems to let students with disabilities to participate in the regular class of 

physical education subject. He said, 

"As you have seen since the last two weeks, the school does 

not have play ground. It is very difficult to include this studellt 

in physical education classes with others. You have observed 

that how much il was difficult to teach even for those who do 

not have disabilities. " 

Another teacher who has a good play ground raised issues related to the 

facili ties which should be fulfilled to teach the subject. He said that the school 

does not allocate the necessary materials to teach the subject. For example, he 

mentioned, simple materials which can be made and prepared locally in the 

school, skipping rope, mattress for gymnastics exercise, etc. 

As mentioned at the beginning of this sub topic, more than half of the 

participants shift the problem towards their school administration. The 

observation al so indicates most of these teachers do not show good effort to 

modify the play grounds and the materials they are using. On the other hand, 

there were two teachers who responded that they are trying their best to 

acconullodate students with di sabilities in the practical class of the physical 

education lesson. 

Only two teachers, 20% of the teacher participants, have excellent play grounds. 

One of them is Ato Worku, who has got training on "How to teach physical 

education for students with disabi lities". We have discussed with this teacher that 

how adequate was the support given by the school administration for the 

partic ipation of students with disabilities in the regular physical education classes. 
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He said that the school has tried its best to accommodate students with disabilities 

in every aspect of the school activities . 

Ato Worku said, 

"Ollr school director has very good allitude towards students 

with disabilities. He always insists teachers to help these 

students. We have more than ten students with disabilities in 

our school. The school administration tried to aI/ocate budget 

to accommodate those students. For example, that play 

ground" he pointed his finger towards the school play ground 

"was repaired in recent year after the director came to this 

school. [ am also trying my best to teach the appropriate 

physical education lesson for stur/ents with disabilities. [n 

general; I would like to thank the school director for his 

help. " 

I have observed that how much Ato Worku approached his students and his 

dedication to help students with disabilities. With my three days observation, I 

observed that he was trying to give tasks for his student with disability based on 

her ability to perform. 

Another teacher, who has good play grounds in hi s school , has also appreciate the 

school admi ni stration effort to facilitate good teaching learning process in the 

physical education lesson. She is attending a Bachelor Degree program in teaching 

physical education. As she told me she does not take any courses on special needs 

education or on how to teach physical education for students with disabilities. She 

also told me that she has very good care for students with disabilities. When we 

have discussed about the issues how much the school administration helps the 

students with disabilities to participate in the practical classes of the physical 

education lesson, she said that the school has been working to help students with 

disabilities in general and to participate in the physical education prograty in 

particular since the new director came to school. She further stated, "I am flying 
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my best 10 prepare materials wh :ch are nol available ill the schoo!. For example, [ 

usually order all my students to have skipping rope lor each individual. " 

"lmay /lot able to teach them" 

Unlike 80 % of the teacher participants, the remaining 20 % of the teacher 

participants associate the factors which hinder the implementation of the principles 

of physical education lesson for students with disabilities with their own. Both 

participants were agreed that they are not able to teach physical education for 

students with disabilities. Wlro Almaz is one of them. As I mentioned earlier she 

has student who uses wheelchair for mobility. Wlro Almaz does not like to teach 

her students. She fears about the responsibility if the student faces some kind D-.J 

physical damage during the physical exercise. As she told me she was not assigned 

with her interest to teach physical education. She preferred to teach music and art 

at that grade level. She said, 

"[ /eel that I'm not able to teach physical education /01' 

students with disabilities. 1 think they need to learn with a 

trained person. 1 do not have training to teach physical 

education/or th~m. 1 love them as other students but 1 prefer 

to teach them music and art. " 

Surprisingly, the last teacher who was taken for the discussion concerning the 

factors that hamper the implementation of the principles of physical education for 

students with disabilities said that she does not have any interest to teach students 

with disabilities. She further added, "I do not like to teach them. Frankly speaking, 

I fear them to communicate." I raised a question that why she fears them, but she 

was not willing to tell the reason. 

In the focus group discussion "The factors which inhibit the implementation of the 

principles of physical education lesson for students with disabilities" was the main 

topic to discuss. According to the discussion, the group suggested that school s 

must find ways to include all students in physical education, vacation, 

interscholastic, club or intramural competition. For example, school systems can: 
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• Modify rules and regulation of the game in which students with di sabilities 

participate. 

• Develop speci fic sports programs, e.g. wheelchair basketball , athl eti cs 

competition or teams with different qualifications. 

• Permit students using wheelchairs to participate in track or tennis. 

• Develop activities for students with and without disab iliti es to participate 

together. 

4.2.2.4. Improvising the teaching material and adapting the subject to fit with 

students with disabilili.es.s ____________ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 1 

As indicated earlier, only two schools have enough amounts of teaching materi als 

to teach physical education . The material s were not prepared to fit the problems 

associated with the students with disabilities. 80 % of the teachers who were taken 

as samples of this study did not improvise the materials for these students . 

Surprisingly, I have seen a teacher who allowed a student with visual impairment 

to participate in thc running activities. Ato Wo rku told me that students with 

di sabilities are very interes ted to play with their peers with no disability. As he 

further explained the best subj ect to allow them to play with other is physical 

education. Ato Worku explained, 

"If we can improvise and modify the teaching material fa'" 

students with disabilities, they can participate in the practical 

class of the lesson easily. As you have seen, my blind student was 

runlling using the suspended rope hanged from both sides hy 

olher studellis. As I told you earlier, siudell is willi visual 

impairmenl can also play footbal! if Ihe bal! has sound inside" 

Another teacher who was tryinr. to adapt th e subject was Ato Yared. Hc had a male 

student who uses crutch for his mobility. The student was running a certain 

distance with a limited time. He was very eager to compl ete the distance less th an 

the given time. Ato Yared said, 
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"As you know lelling students with disabilities to compete with the 

students without disabilities may not be good for their 

psychological make up. So, J prefer him to compete with the time. 

The ultimate goa! of his running is to let him in the practical class 

of the lesson. " 

4.2.3. Perspectives of the Schools which do not Accept Students with 

Disabilities in the Integrated Classes 

I have tried to assess the attitudes of the school principals why they do not have 

students with disabilities in their school. They responded different reasons why 

they do not accept students with disabilities. As I did in other schools, I have 

observed the schools' play grounds and facilities to teach physical education. 

"It is enough to have specialllnit ill the schoo!" 

One of the schools which I have observed has unit class for students with 

intellectual disability. In this school there is no one student with disability in the 

regular classes. The school is found in the area where the people are densely 

populated. The school principal seems has good attitudes towards di sability. As he 

told me he has graduated from teachers' education college in diploma program in 

recent year. He has taken special needs introductory courscs at the college. I-Ie 

further added that the opening special unit class for students with intellectual 

disability is done after he has become the school principal two years before. 

I raised a question concerning why they do not have students with disabilities in 

their regular classes integrated with the students without di sability. He believes 

that their school is doing well to establish special unit for students with intellectual 

disability. He further added, 

"The other schools should take the responsibility to accelJt 

students with different disabilities in their school. We are doing 

well to teach students with intellectual disability in our special 

unit. " 
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do not have appropriate play gro und to teach physical education . Even it is very 

di ffic ult to teach students without di sability . The play ground can accommodate 

more than thirty or forty students at time. This wou ld be very di rticu lt whcn two 

classes of students are gone out to learn the subject. Most of the school's class 

rooms are on up stairs and do not have lift to go up . 

Whatever the case, these schools shou ld be ready to accept st udents with 

di sabilities. Even though the owners are business, they should fo llow be abide the 

rul es and regulation of the government. 

"No stlldelltwith disability callie to registered" 

I have al so visited other schools which do not have students with disab iliti es in 

the ir school. More or less both schools have the same type of play ground s. Their 

reason why they do not have students with disability is entirely the same. Both said 

that no student with disability came to their school. I raised a question whether 

they are ready to accept students. One of the parti cipants said , " Well , we are ready 

to accept. The education bureau told us to accept the students with disability. For 

yo ur surpri se, no student was asked us to register at the beginning of thi s academic 

year. " 

Though all the schools which do not accept students with disabilities different 

reasons, the reasons may not be acceptable. The students with disabilities have the 

right to get education. I have read that the education bureau sends regulat ions to all 

schools to accept students with di sabilities through the sub citi es educational 

offices. The sub cities educational offices should foll ow up the implementations of 

the ir ru les and regu lations. They al so work in the advocacy with the co ll aborat ion 

of the schools on the community to send their chi ldren with di sahiliti es. 
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Case one 

A case of student who uses wheelchair, challenges to learn physical education 

I-lirut Berihun is an 18 years old student. She is a grade live studen t here in Addis , 
Ababa on one of the school where the researcher has se lected for the study. She 

uses a whee lchair to move from place to place as she has got a problem at her lower 

back sinee she was born. She told me that she started class very late because her 

family decided that it was difficult to take her to schoo l every day. Fortunately, 

Hinlt got the chance to go to school five years ago, as her uncle bough'. her a 

wheelchair. 

Hinll becomes absent from class either one or two days weekly. This is because 

sometimes she does not get anyone to help her pushing the wheelchair. Mos!ly it is 

her mother who is responsible to take her to school, but somet imes their maid and 

Hirut's elder brother helper. 

Hirut is one of the clever students in the classroom. Though she is much oleler than 

the rest of her classmates , she persuaded herse lf to become successful in the future. 

This can be seen by the effort she is making for her education; she stood first out of 

forty seven students last year when she was in grade 4. Both Hirut and her tenchers 

be lieved that her result has n~ver been less than even for the firs semester of this 

academic year (I talked to l-lirut when the first semester final exam was being 

prepared). 

All of her teachers like Hirut very much. Some of them fell very sorry about her, 

because students of her age ale by now attend ing college education, but she is sti ll 

in grade live. W/ro Almaz is one of these teachers, who teach Hirut physical 

education, art and music. 

W Iro Almaz teaches Hirut both music and art the same as the rest of the students 

found in the classroom, but the problem is to involve her in physical exerc ise during 

physical education period. Wlro Almaz usually tells Hirut to stay in the c! ,issroom 
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while she was taking other student to the sport fi eld . This teacher tell s some 

studcnts to stay with Hirut in the classroo m in order not keep her fee l lonely. 

At the end of the semester, thi s teacher told me that, she prepares and gives ~ome 

theoreti ca l questions to Hirut and add some marks to her to compensate what she 

has lost during the practi cal activities of the lesson. Bes ides, thi s teacher does thi s 

so that Hirut will be able to keep her rank. 

Hiru t fee ls hopeless when she is thinking about phys ical education. She sa id , " I 

am naturall y unable to do phYS Ical exercises. I am glad if thi s lesson shoul d not 

totally be given in schools." When she was in grade three, she remembers that 

she could not deserve her ranks due to the least mark she had got in phys ica l 

education . 

Hirut prefers to learn music rather, but when she sees her classmates ' happiness 

during phys ical education, she will be disturbed. " I am not blessed like my 

friends," she said. Generall y, she believe that, as a result of her physical 

disabi lity. Hirut could not get any benefit from the subject, physica l educatior. 
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Case two 

A case of student who uses crutch, benefited from physical education 

It is impossible to say that all students with disabilities hate or fear phys ica l 

education lessons. Though there are very less conducive atmospheres in 

schools, there are still some students who show good interest to participatc in 

practical activities with students who have no disabi lities. 

As mentioned earli er, there are many factors which hinder students participate 

in phys ica l education practical activities. From these the kind/types of disability , 

teachers ' aui tude towards these students, lack of material s to teach these 

students, the support from given from thei r parents, feeling inferior from other 

students and others can be taken as some reasons. 

The following student's life hi story IS completely different from the student 

mentioned earli er in case one. 

She is 16 years old and a grade 8 student. Her name is Meron Abera. Sh,' is 

living with her mother she has also one brother li ving together. When Meron 

was 6 months old , she has got an accident around her hip joint. As she was born 

in a rural area where hospitals were not avai lable, she had n' t got any treatlTl(:nt. 

It was al so impossible to identi fy the kind of defect she had for years. When 

time went on she became unable to walk as she was assumed to be. This 

worried her family very much. When she was about three years old, the family 

was in a di sagreement due to the case of Meron. For about a year they tried their 

best to cure her including go ing to "witches" and " Hol ley water", but ther(~ was 

no sign o f wa lking. Her prob lem was unable to stand stil l other than gcowth 

problems. 

When she was four years old , her father used to insu lt her mother b~cause 

Meron was unable to wal!: like other chi ldren. Her father thought that the 

problem happened because flf her mother, and he was always criti cizing. Her 
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father became rude and he advised her mother to leavl:! their home wi th Mero'1. 

Even though her mother had a tWO years old ch ild in home, she left her home 

and came to Addis Ababa with Meron. 

In Addis Ababa, they started to} li ve with Mero n's aunt. Meron says that her 

aunt was lead ing a kind of hand to mouth li fe in Addis, and she was unable to 

cover Meron's medical expense. Her aunt helped Meron 's mother to get Addis 

Ababa's " kebele" identification card considering them as mem bers of her 

family. Then using the [0 card, they got a letter of support from the "kebele" to 

the Black Lion Hospital so as to get the chance to be vis ited by medical doctors 

for better treatment free fro m medica l expense. 

When she went to hospital the doctors told her that the problem was not reined 

to superstitions, nevertheless the doctors proved that it was a prob lem in her hip 

j oint. 

The doctors began to help Meron. During the first year of the treatment, hey 

tried to give treatments whidl help Meron' s physical s ituation; li ke 

physiotherapy. After a long lfeatment Meron tried to move from one place to 

place using support. 

Though there are many issues related to Meron's life history, the resea rc'Je r 

prefe rred to focus on issues which show the effect of her disability to attend 

physica l education practical lesson. 

Meron's attitude towards her disability and her educati on seems right and mllch 

better than teachers who teach the subject. 

When Meron reached her school age, her mother's intention was to re nt a house 

where it is nea rer to her schoa!' Meron says, "My mother rent a house which is 

nearer to the schoo l in order to he lp me not fee l tired when I go and CO ll1!; to 

schoo!. " Meron th inks that she is beneficial from her mother methods to "eht a 
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house near to her school. "My mother is unique woman. For your su rpri se, no 

one does give her any economy support, but she tried hard for me and my 

younger brother to lead an average life style." Her discussion abo ut her mot~cr 

reminds me to ask her what her mother is doing currently. She replied , 

" Previously she used to wash cloths and bake ' enjera'. But now, thanks God, 

she is working in two organizat ions (one is governmental) by taking contract 

agreement to prepare food and other things for the organizations' workers. " 

Meron and her teachers believe :hat she is a clever student. She believes that her 

di sability has no significant problem to her educational performance. Especially, 

when she gets older, the support she gets from her family teachers and doctors 

helped her to think about what she is going to do in the future , but not to worry 

about her disability. 

After say lI1g so about Meron's family, health and living style let me say 

something about her atti tude towards her physical education lesson. The 

objecti ve of this study is al so to see problems of students with disabiliti ~s 

(cha ll enges). It is presented as fo llows: 

Meron loves her physical education lesson very much. She becomes very eager 

to see her teachers in general and her physical education teacher in particular. 

She says that when she was a child (grade 1-5); she uscd to participatc in 

different activities. She says, " I was very thin/slim, and using this crutch, I used 

to participate in different activities in which other students do. This might 

include hide and seek, and even volleyball. But now I am getting fat (increased 

body weight) and I cannot do physical exercises as it was before." 

When I asked her why she likes physica l education lesson, she sa id , "··,' he 

teacher, who teaching us now, is very good. Whenever we went out for practical 

activit ies, he always talks to m~, he tells me about the daily lesson. He also asks 

me whether I' m interested to participate in the given acti vities or not. Mostl y I 
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wanted to parti cipate In the ucti vities but as I sa id befo re, due to my body 

weigh t, I can' t do exercises easil y." As I observed Meron 's we ight seems very 

high. Fahey (2003) confirmed that those people who used to have phys ical 

exercise and then decreases or stop it as a whole, then there will be a probability 

of increas ing in their body we ight. The same is true to Meron. She used to 

parti cipate in diffe rent phys ica l exercises before, but as she stopped it now her 

body weight increased. 

Another question I rai sed for Meron was what she did while other students were 

ta king part in practical activ ities. " Well , if the given acti vity is simple and I feci 

I can do it, I try. But if it seems diffi cult for me, I read books or writ" 

something. Most of the time I used to write and read during my leisure time." 

The researcher observed that Meron was parti cipating in sit up exerci ses duri ng 

hi s last observation in her schoo/' 

Meron al so told to the researcher that her doctor claimed her to do phys ica l 

fit ness exerci ses. "My docto r tell s me to do phys ical exerci se most of the time. 

For example as I have no problem above my waist and upper extremi ties, I CR,l 

do exercises which can be done above my waist. Mostly I do sit-up exercises on 

my in the morn ing. " 

Concerning the problems which hinder students with di sabiliti es to participate 

in phys ical education practical lesson, Meron has a similar idea to her phys ica l 

education teacher. She says, "Most of the times as you know the severity of 

di sabilities are different. I see people who have different physical problem in the 

hospital during my check up. Some may have limited ability to do phys k,al 

exerc ises. Though they have a great physical problem, it is good if they 

participate in physical exerci s~s." She adds that the exercises she used to do 

duri ng her childhood with her age mates helped her very much. I,'or example, as 

she says, " I proved that I can achieve best in my education, my self con fideilce 
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wanted to participate In the activities but as I said before, due to my bod;J 

weight, I can't do exerci ses easily. " As I observed Meron ' s weight seems ve'·y 

high. Fahey (2003) confirmed that those peo pl e who llsed to have physical 

exercise and then decreases or stop it as a whole, then there will be a probability 

of increasing in the ir body weight. The same is true to Meron. She llsed to 

participate in different physical exercises before, but as she stopped it now her 

body weight increased. 

Another quest ion I rai sed for Meron was what she did while other students were 

taking part in practical activities. " Well , if the given activity is simple and I ft el 

I can do it, I try . But if it seems difficult for me, I read books or wrile 

something. Most of the time I used to write and read during my leisure time." 

The researcher observed that Meron was participating in sit up exercises during 

his last observation in her school. 

Meron also told to the researcher that her doctor claimed her to do physic.al 

fitness exercises. "My doctor tells me to do physical exercise most of the time . 

For example as I have no problem above my waist and upper extremities, I can 

do exercises which can be done above my waist. Mostly I do sit-up exercises or~ 

my in the morning. " 

Concerning the problems which hinder stlh ents with disabilities to participate 

in physical education practical lesson, Men 1 has a similar idea to her physical 

education teacher. She says, "Most of the imes as you know the severity of 

di sabilities are different. I see people who h, Ie different physical problem in th~ 

hospital during my check up. Some may I ave limited ability to do physic31 

exercises. Though they have " great ph) ;ical problem, it is good if th~y 

participate in physical exercise;." She add that the exerci ses she used to do 

during her childhood with her age mates hclped her very much. For example, a:; 

she says, " I proved that I can achieve best in my education, my se lf confidene? 
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increased , my friends start to relay on me and their attitudes towards disabilities 

becomes positive." 

The last question forwarded tG Meron was, what she wants to be in the rutur~ . 

Meron answered confidently, " In the future God knows what I shou ld be, but 

my mother is parti cipating in business activities, with no formal education at all. 

So, after completing my secondary education, I want to stud y business 

education so as to help my mother and become a business woman." 

Meron' s last response reminded me Helen Keller 's saying. And I want to 

conclude Meron ' s case with thi s saying. 

"One can never consent [0 creep when one/eels an impulse to soar ." 
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CHAPTER FIVE 

Conclusion and Recommendations 

5.1. Conclusion 

The purpose of thi s study was to investigate the principles and practicts or 
physica l education lesson for students with di sabi lities in some selected e lementary 

schools of Addis Ababa. The findings of the study identi fy and conc lude the 

following. 

• The extent to which physical ed ucati on teachers implement the phys ica l 

education lesson fo r students with di sabi liti es according to the principles in 

the integrated classes 

• Examined the support of the school administration provides to implement 

the lesson for students with disabilities. 

• Assessed how much the need of students with di sab ilities has been 

addressed. 

To gather the data on the topic rai sed, the study was conducted in some selected 

elementary schools of Addis Ababa. The participants of the study were ph/ sica I 

education teachers, students with di sabilities, and school principals. The 

participants were selected by purposive and avai labil ity sampling. GeneraiJy 27 

research participants were participated. As instruments of data co llection, the sludy 

used field observation, interview and focus group discussion. The data obtai ned 

were presented in narrative form and analyzed vis-a-vis the theoretical framework 

discussed in chapter two. In thi s section an attempt was made to present tl'e kcy 

findings of the study and "the conclusions drawn thereof. At last poss ible 

suggestions of the study for further action are presented. 

• The study identified that the sample schools have playground to teach PE 

though the conven ience to teach the subject is varies. Most schools do not 

have sufficient teaching materials and equipments to teach PE. The stud y 
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also indicated that most ufthe schools are constructed more or less in a sa fe 

environment. 

• The finding revealed that most of the teachers who are teaching students 

with disabilities in the integrated classes do not have any concept of spec ial 

needs education. They taught simply without established principles. Only 

three teachers have taken courses on special needs education. 

• The study also showed that teachers have good attitude towards :heir 

students with disabilities. Only two teachers do not want to teach students 

with disabilities. 

• The study revealed that most of the teachers are willing to li sten to their 

students' problem and try to identify individual differences, but most of 

them do not give special support for those students. They simply let them 

stay out of the practical lesson. 

• The study revea led that most of the teachers do not give attention in the 

provision of the teaching materials. The study also exposed that most of !he 

teachers do not adapt the subject for students with disabilities. Only I.WO 

teachers have shown remarkable effort in the adapting the lesson for 

students with disabilities. 

• The study also revealed that there are some teacher teachers who believed 

that there are no exercises that can be performed by students with 

disabi lities. 

~~~~~~~~~~~~~~~~r_ 
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• The stud y revealed that most of the students with disabilit ies want to 

participate in the practical classes of the lesson. One student with di sability 

strictly hates to leam PE. 

• The study suggested tl:at most of the school administrations do not give 

special attention to chi ldren with disabilities in genera l and to let students 

with di sabilities in the practical classes of physical education subjec: in 

particular. 

It is possible to conclude from the above findings that students with disabilities, 

even though they want to paIticipate in the PE practical c lasses, they are not 

allowed to do. Their PE teachers fail to establish a common understanding in 

teaching PE for students with disabilities. Poor attitudes towards the abilities of 

students with disabilities affect the all rounded development of students. Teachers 

who are teaching students with disabilities may not understand that there are nany 

tasks that can be performed by students with di sabilities in the PE lesson. In Jl~o s t 

schools students with disabilities are ignored in PE practical classes . Therefo:-e, it 

is possible to say that most of the students with disabilities are not advanta!;eous 

from the PE lesson which is ta!.:ing place currently. 

5.2. Recommendations 

Based on the findings and conclusion made above, the researcher forwarded 

suggestions to solve the problems of delivering the principles of physical educarion 

lesson for students with disabiliries: 

• It is advisable if schools organize seminars and workshops in collaboration 

with the responsible bodies in order to arm the teachers with the neccssa ry 

skills and disposit ion on teaching SWDs. The teachers should be qualified 

to teach the subject. 
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• The school administration must give due attention in supporting the 

teaching learning process of PE for students with disabi liti es. The 

necessary equipments and materials should be provided according to the 

needs of the chi ldren and the nature of their disabilities. 

• Fostering a positive partnership with parents could prove extremely 

beneficial here, since not only could they be of great practical help and 

support, but parental altitudes have the potential for greatly affecting the 

successful outcome of any planned PE activ iti es. 

• PE teacher should choice and prepare appropriate exercises which can fil to 

students with disabilities from different sources and from the expertise in 

this area. Teacher should try to improvise the materials and equipments to 

fit with the abilities of students with disabilities. They should also try to 

modify the exercise basC':! on the establ ished principles to teach PE. 

• The SWDs need to learn to reason, to make judgments, to think for 

themselves, in the same way as any other children. PE can help them to do 

this in a number of ways. PE teachers should take the responsibility to give 

the chances for students with disabilities to participate in the sport and 

recreation activities. 

• Any activity which req:!ires some form of physical movement is valt;ahle 

for SWDs. Games or Nganized sports are very important for enjoyment. 

Through enjoyment other benefits like physical development and fitness, 

social integration, emotional experience and sense of achievement are 

driven . It is advisable that the schools organize sport days for students 

with disabilities. This helps the SWDs to explore their ability to the school 

community. 
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AIJllCudix () I 

Jlddis)I6a6a Vniversity 

Scfioo{ of graduate studies 

CJ)epartment of specia{ neetfs education 

)I semi structurea interview guitfe for teacners owno are teacning S'WDs in tne regufar!JXE cfasses. 

Dear sir /madam, first of all I would like to thank your wi llingness to be my interviewee. The 

principal purpose of thi s interview is to obtain data for the study intended to invest igate the 

principles and practices of physical education lesson in the elementary schools of Addis Ababa. 

The researcher believes that thi s study will be useful for various professionals, organizations, 

policy makers and curriculum specialists who are working in the area of spec ial needs education 

in general and teaching physical education for students with disabilities in particular. You are 

se lected for this study because you could provide adequate information on thes~ issues. 

Therefore your unreserved cooperation in providing the most genuine infomlation will be 

apprec iated . The interv iew will be tape recorded in order not to miss any relevant information 

and to transcribe it easil y. However, the iJ,formation wi ll be kept confidential. 

Part I. Back Ground Information 

A. Persona I data 

I. School _ ________ ___ _ 

2. Age __ _ 

3. Sex 

4. Grade teaching ___ _ 

B. Educational back ground 

I. Educational qualification __________ _ 

2. Major and/or minor ___ ________ _ 

3. Experience in teaching physical erlucation, _ _ _ _ ___ _ 

4. Additional training, __________ _ 

Part II. The p"inciples and practices of physical education lessons 

I. Have yo u taken any special needs education courses? Yes/No. 

2. Have you taken courses on the adapted phys ical education? YeslNo. 

3. Do you let students with disabiliti eo to pal1icipate in your physical education pradical 

session? 



4. What types of physical exercises do you suggest to let students with disabilities 

participate into regular PE classes? Is there a certain disability that responds the byst to 

physica l education classes? 

5. Are there activities, other than sports, that can have the same effect? 

6. In what ways do you think that children with disabilities benefit physically from sports? 

7. What do you think your problems to let students with disabilities participate into regular 

PE classes? If so. 

8. How adequate is the school admini stration support for the participation of students wi th 

disabilities into regular PE classes? 

9. What factors exist which inhibit the implementation of the principles ofPE for students 

with disabilities? 

10. Do you think the environment is suitable to teach PE for students wi th disabilities? 

YesfNo. Give some reasons 

I I . Do you use appropriate materials to teach your lesson? YesfNo. 

12. Do you try to improvise the teaching material to fit with students with di sabilities? 



Apl'Clldix 02 

)laais)f.6a6a Vniversity 

Sclioo{ oj gratfuate stuaies 

!])epartment oj specia{ neecfs eaucation 

Semi structured interview guide administered to students with disabilities 

Part I. Personal Information 

I. School ________ _ 

2. Age __ _ 

3. Sex __ _ 

4. Types ofDisability _________ _ 

Part II. The principles and practices of physical education lessons 

I. Do yo u like to learn ph ys ic"l education? 

2. Do you think PE lesso n is important for you? 

3. Do yo ur P I!: t.eac hers mol.ivate you to part.i c ipate ill PE practical classes? 

'k Do yo ur cl assmates help you to participate in the practica l classes of the subject ;' 

S. If you do not participate in the practical period of the lesson, what do you do during 

that t.im e? 

6. What kind of exercise do yo u like to do in the practic,,1 period of the lesso,,? 

7. Are there activities, other th"" sport, that you want to participate in the school ? 

8. Does your disability restrict. you from participating in PE practic,,1 peri od ? 



Appendix 03 
flaalS fl6a6a Vniversity 

School of graauate stuates 
(])epartment of special needS etfucation 

Observation guide format to check the principles and practice of PE lesson 

for students with disabilities 

School. ________ _ Datc _______ _ 
Grade, ____ _ 
Unit of inst ruction _______ _ 

1= Not present 
2= Needs attention 
3= Good 
4= Excellent 

1. Availability of suitable play grounds in the school 

2. Availability of school faciliti es and equipments and its 

appropriateness for PE lesson 

3. Environment is safe and conducti\-c to learning 

4 . Teacher's manner of conduct and willingness to listen 

students' problem 

5. Teacher's willingness of adequate provision of t.eaching 

materials for students 

6. Teacher's ability of identifying individual differences 

7. Teacher's ability of helping students to work in pairs 

Small groups or individually 

8 . Lesson is sequential and developmentally appropriat e 

9 . Belevn nt examples and brief demonstrations arc offered 

10. Praet ice time is provided; assistance offered as nccded 

11. I list ruct ional opportunities are adapted to diverse learners 

12. ,\II stlldcllt s are treated in a fair alld equi table 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 4 

3 

3 4 

3 4 

3 4 

3 

3 4 

3 

3 4 

3 4 

3 4 

3 
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Allllcntiix 0,1 

)f.aais ) I6a6a Vniversity 

Scfioo{ of graauate stuazes 

C/)epartment of specia{ neeas eaucation 

Semi structured focus group discussion guide administered 

for PE teachers and school principals 

1. Discuss io n 011 the res pollsibilities of school prillcipals to enhance the part.icipation of' 

SWDs in the practical period of PE lesson. 

2. Discussion on the duties and responsibilities of PE teachers to modify the practical 

part of the PE lesson for SWDs. 

3. Discuss ion on the duties and responsib ili ties of P E teachers to motivate SWDs to 

participate in the pract.ica l part. of the PE lesson. 

4. Discussion on the exercises more sui table for SWDs. 

5. Discussion o n the improv isa tioll of materials to teach PE for SWDs. 
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