
ASPECTS OF SOCIAL COMPETENCE AND 

BACKGROUND VARIABLES RELATED TO 

ACADEMIC ACHIEVEMENT IN 

JUNIOR SECONDARY SCHOOLS 

(The Case of Gambela Junior Secondary Schools) 

A THESIS 

PRESENTED TO THE 

SCHOOL OF GRADUATE STUDIES 

ADDIS ABABA UNIVERSITY 

IN PARTIAL FULFILMENT OF THE REQUIREMENT 

FOR THE DEGREE OF MASTER OF ARTS 

IN EDUCATIONAL PSYCHOLOGY 

rA~la hOll ~tii'cn1: I 
0.'" ','hfi:-r 

ADDIS ABABA UNl VERSlTY \ 
hlBRARIBS 

BY 

ZENEBE NEGA WO 

MAY, 1998 



ASPECTS OF SOCIAL COMPETENCE AND 

BACKGROUND VARIABLES RELATED TO 

ACADEMIC ACHIEVEMENT IN 

JUNIOR SECONDARY SCHOOLS 

(The Case of Gambela Junior Secondary Schools) 

A THESIS 

PRESENTED TO THE 

SCHOOL OF GRADUATE STUDIES 

ADDIS ABABA UNIVERSITY 

IN PARTIAL FULFILMENT OF THE REQUIREMENT 

FOR THE DEGREE OF MASTER OF ARTS 

IN EDUCATIONAL PSYCHOLOGY 

r--------
flVlil hall ~tii'C"-I: I 

aT ., tlt ti::" 
ADDIS ABAsA UNiVERSITY \ 

))IBRARIBS 

BY 

ZENEBE NEGA WO 

MAY, 1998 



ASPECTS OF SOCIAL COMPETENCE AND 

BACKGROUND VARIABLES RELATED TO 

ACADEMIC ACHIEVEMENT IN 

JUNIOR SECONDARY SCHOOLS 

(The Case of Gambela Junior Secondary Schools) 

A THESIS 

PRESENTED TO THE 

SCHOOL OF GRADUATE STUDIES 

ADDIS ABABA UNIVERSITY 

IN PARTIAL FULFILMENT OF THE REQUIREMENT 

FOR THE DEGREE OF MASTER OF ARTS 

IN EDUCATIONAL PSYCHOLOGY 

r-------
fIVl. ... hal) ~tii'Cb1: I 

... + tID, fh t;:.:J-
ADDIS ABAllA UNl VERSITY \ 

LIBRARIES 

BY 

ZENEBE NEGA WO 

MAY, 1998 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

ASPECTS OF SOCIAL COMPETENCE AND 

BACKGROUND VARIABLES RELATED TO 

ACADEMIC ACHIEVEMENT IN JUNIOR 

SECONDARY SCHOOLS 

(The Case of Gambela Junior Secondary Schools) 

fA-t ... ltaq ~UiCIt1: I 
0.+ OD'm~+ 

ADDISABAtlA UNiVERSITY \ 
LIBRARIES 

ZENEBE NEGA WO 

MAY,. 1998 

( 



ACKNOWLEDGEMENT 

First and foremost sincerest thanks must go to my advisor 

Dr. Habtegiorgis Berhane I for his unfailling encouragement I 

guidance, constructive comments and useful suggestions and 

detailed review of the study from its inception to its 

completion. Indeed, with out his unreserved dedication, the 

development and completion of this study would have been 

impossible. 

I am deeply grateful to all my instructors in the graduate 

school whose courses have helped me in one way or another in 

writing this thesis. 

I am also indepted to my friend Shiemels Alebachew for his 

substantial assistance in analysing the data. 

The success of this research owes much to the moral and 

material assistance received from my mother W/ro Aberash Alemu 

my brother Ato Getachew Negawo, my wife W/ro Asmarech Aleme . I 

also wish to thank Ato Belayneh Fekadu, Ato Solomon Tesfaye, who 

in various ways rendered their assistance to the success of my 

endeavour. 

Finally, I wish to express my thanks to all the staff 

members of Ras - Gobena and Webur primary and junior secondary 

schools who assisted me in screening subjects for the study and 

in data collection. Thanks also due to W/ o AddisAlem 

HabteSelassie for typing the paper clearly within a short period 

of time available. 

t'AJtla Anq ~ aCil I 
IL+ ill T 

ADDIS UN! v ERSI \ 
LIBRARIES 



ABSTRACT 

This study was designed to examine the relationship of aspects 

of social competence and background variables to academic 

performance. Two hundred twelve (111 - males and 101 - females) 

seventh grade students were subjects of the study. Peer 

behavioral nomination, sociometric assessment, social 

responsibility goal scale and teacher made test were used as 

measuring instruments. Using positive and negative nomination 

scores and applying Coie and Dodge method, fi ve independent 

status groups (popular, rejected, average, neglected and 

controversial) were identified. 

Findings from one-way ANOVA revealed that sociometric status was 

significantly related (P <.05) with social competence, school 

absence and academic achievement. Results of mean comparison 

have indicated that popular and neglected students scored better 

on academic performance and they are perceived as socially 

responsible by their classmates. Controversial students scored 

high on social competence compared to rejected students . Resul ts 

suggest that rejected students are at risk for academic failure 

and social adjustment. positive and significant (P<.05) 

correlations were found among social competence , sex and academic 

achievemen t. School absence was nega ti vely correla ted wi th these 

variables. 

Results from multiple regression analyses disclosed that social 

competence is significant and independent predictor of academic 

achievement even when background variables are controlled . The 

significant correlation between social competence and academic 

achievement obtained in this study may be explained in part by 

significant relations among qualities of peer relation, 

responsible behaviour and social goal p ursui t. The role and 

implication of social competence in promoting learning is 

discussed. ,- hR-;:LI ., . 
~.... ., ~ nr.;6J-C 
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CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Study 

The increased interest and concern over the academic 

achievement of school students, especially necessi tates a careful 

examination of potentially relevant factors contributing to 

school success. Traditionally, measures of cogni ti ve functioning, 

sex, and socio-economic status have been shown to share 

significant amount of variance with academic achievement scores 

of students (Lambert, and Nicoll, 1977). 

Educational and psychological researchers have hypothesized 

for some time that a unique domain of abilities exist with 

respect to social content. This domain of abilities is referred 

to as the social intelligence or social competence (Marlowe, 

1986). Neisser, (1976) cited in Keating, (1978, P.218) concluded 

that an area that has been singled out as both important and 

neglected is that of social intelligence. Moreover, Kohn and 

Rosman (1974) also suggested that attempts at early cognitive 

remediation programme have focused primarily on the remediation 

of cognitive handicaps and have paid little attention to the 

relationship between social-emotional functioning and learning 

difficulties and under- achievement. 

In recent years, one of the most persistent recommendation 

by many investigators regarding research in human abilities have 

been too diversified and broaden the concept of ability to 

include areas other than those school defined abilities 

traditionally assessed (Ford and Tisak, 1983; Keating 1978; 

Marlowe, 1986). They argued that the domains of academic 

aptitude and achievement or even of intelligence in the 10 sense, 

are too restrictive to account for all of the educationally 

relevant individual differences in abilities. Supporting the 

idea of these investigators, Wong et al., (1995) state that the 

concept of ability be expanded to include more than the academic 

talents that are traditionally assessed, a broaden definition 

1 



could lead to a better understanding of how individual 

differences affect educational achievements as well as to the 

development of educational programmes for the enhancement of 

these other abilities. 

Available literatures suggest that in the social domain 

social interaction influences individual's educational and 

behavioral growth and emotional adjustment. For instance, 

'l'Northway (1967) suggested that establishing and maintaining 

positive relationships with others is important for successful 

life, continued failures here can lead to the interpersonal 

conflicts and social isolation; according to Hazen & Black 

(1989), poor social relation can make a person impoverished in 

cognitive skills and emotional responsiveness. Similarly, Damon 

(1983) has stated as follows: 

Intellectual activity is frequently affected 
by one's social and personal adaptation. 
Both social and personal chaos can easily 
disrupt one's intellectual process, just as 
confused thinking can disturb one's effort 
to make sense out of problematic social and 
personal issue. (P.28). 

Generally, Ballantine (1985) discussed that social interactions 

are necessary for successful functioning at home , at work at 

school, and at social activities. Thus, individuals need to be 

able to interact socially with a variety of people in a variety 

of social situations. Moreover, regarding the psychological 

importance of social interaction Van Hasselt and Hersen (1987)A 

reported that effective social interaction is crucial for 

eliciting social and non-social reinforcement from the 

environment, it helps an individual initiate and maintain 

interpersonal relationships that provide social support and 

reinforcement. 

Specifically, within the school setting , social 

relationships have a great influence on children's concurrent and 

later academic, behavioral and emotional adjustments (Kupersmidt 
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and Coie, 1990). The individual's personal and academic growth 

can be affected adversely or favourably by his position in the 

group and that all students stimulate or thwart each other 

(Jennings, 1951) In addition, Dishion (1990) has indicated that 

academic learning in the school cannot be separated from the 

social atmosphere in which it takes place, since children are 

taught in groups, they are bound to affect each other, on their 

attitude toward one another and their personal feelings of 

security and belongingness have a lot to do with the way they use 

their mind. Further, Hofer (1987) suggests that positive 

interaction in learning allows members of group to complement one 

another's capacities and hence contributes to greater total 

achievement. 

~ Establishing and maintaining positive relationships with 

others, regulating behaviour according to society's codes and 

standards is crucial for one's successful life. Following social 

rules and 

positive 

(Hartup, 

conforming to social role expectations are critical for 

forms of social adaptation, both in the peer group 

1983) and within the family. From the societal 

perspective, a lack of such skills can have a profound effect on 

the individual as well as on others (Van Hasselt and Hersen, 

1987) . 

In her extensive review of literature on social competence 

at school, Wentzel (1991) indicated that learning and behaving 

responsibly in the classroom are causally related, behaving 

responsibly can creat a classroom environment for students that 

is conducive to learning and cognitive development. 

Irresponsible behaviour can result in classroom disorder or poor 

interpersonal relationships and tend to place at risk for 

academic failure. 

Furthermore, empirical research works indicate that the 

behavioral and interpersonal forms of social competence in 

childhood and early adolescence are often a powerful predictor 

of academic achievement (Cobb, 1972; Dishion, 1990; Feldhusen, 

3 



1967; Feldhusen et. al. 1970; Wentzel, 1991, 1993, 1994). 

Besides these, there are some studies which indicate the pursuit 

of goals compatible with the social requirements of the classroom 

is related to academic achievement in adolescence (Wentzel, 1989; 

1991; Hick et al., 1995). In these studies, the pursuit of 

highly distnict sets of goals differentiated high, medium and low 

achieving students. 

Both theoretical and empirical research works indicate the 

behavioral and interpersonal forms of social competence have 

direct relationships with students academic achievement. Thus, 

this research was designed to study relationships between 

academic achievement and three aspects of social competence -

socially responsible behaviour, sociometric status and social 

responsibility goal in the Ethiopian context. In addition, the 

study investigates the relationships, if any, between sex and 

socio-metric status, school absence and academic achievement. 

1.2 Statement of the Problem 

One crucial fact of academic work in a classroom is that it 

occurs in group (Doyle, 1983) and learning as presumed to be is 

social in nature (Wentzel, 1991) The social nature of the 

classroom has many consequences for students. Blumenfeld (1992) 

stated that interaction and exchange among learners and between 

teachers and learners promote understanding. In addition, 

learners knowledge and thought about subject matters is affected 

by how it is represented and used in their community. Again 

during interaction, students acquire facts, ideas and skills that 

contribute to their education (Berndt et al., 1988); Cobb, 1972; 

Wentzel, 1991). Carter and Doyle (1982) cited in Doyle (1983, 

p. 181) suggested that because of the public nature of the 

classroom, students were able to rely on a few of their peers to 

solicit valuable information from the teacher concerning the 

nature of task demands and how they could be met. In other 

words, tasks are negotiated publicly to the benefit of all 

students in the class. Doyle (1983) noted that the social nature 
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of the classroom has consequences for students in their areas of 

the social and interpretive competencies needed to participate 

successfully in the classroom lesson. 

Systematic teaching and learning requires the cooperation 

of individual student and orderly behaviour from the classroom 

group as a whole. In a nutshell, students are supposed to be 

cooperative to each other and display positive styles of social 

interaction as well as to conform to classroom rules and norms. 

Wentzel (1991) suggested that these social outcomes are promoted 

by classroom rules that discouraged students from displaying of 

disruptive, aggressive, and non-compliant behaviour and that 

encourages students to share resource, work cooperatively and 

solve interpersonal problems in positive ways. 

In Ethiopia, where in classroom - student ratio , teacher -

student ratio and educational material student ratio is 

alarmingly disproportionated, the need for students to be 

socially responsible, to interact positively with others may be 

crucial for a successful academic achievement. 

Despite the available literatures have revealed that 

socially responsible behaviour, students positive relationship 

in their group and pursuit of socially responsible goal are 

critical aspects of classroom social competence and a powerful 

predictors of academic performance in early adolescence, such 

type of studies are not available in the Ethiopian situation. 

The researcher felt that there is a gap of knowledge which should 

have indicated the relationship between aspects of social 

competence and academic performance of students. 

The purpose of this study, hence, is to undertake a 

preliminary investigation on the relationship between aspects of 

social competence (socially responsible behaviour, sociometric 

status and socially responsible goal) , back ground variables (sex 

and school absence) and academic achievement of junior secondary 
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school (seventh grade) students. Specifically, this study will 

find answers to the following research questions. 

1. Do sociometric status groups significantly relate to 

academic achievement, socially responsible behaviour, 

social responsibility goal, school absence and sex? 

2. Are aspects of social competence, background variables 

and academic achievement interrelated? 

3. Do background variables and aspects of social 

competence taken together predict academic achievement 

? 

4. Do aspects of social competence independently predict 

academic achievement ? 

5. Do background variables independently predict academic 

achievement 

1.3 Objectives of the Study 

The objectives of the study are the following: 

to investigate the relationship between aspects of 

social competence and background variables to academic 

achievement of students. 

to furnish a scientific evidence which shades light on 

the relationship between aspects of social competence 

background variables and academic achievement of 

students. 

1.4 Significance of the Study 

1. The study is expected to initiate an intervention programme 

designed to promote the development of socially competent 

behaviour particularly for those students who lack social 

skills . 

. 2. It is expected that it may instigate the launching of a 

comprehensive and efficient civic education programme in 

junior secondary school system. 
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3. The study attempts to identify ways to help students 

achieve optimal academic outcome, so that teachers and 

4 . 

principals can easily 

performance. 

The study may throw some 

research in the area. 

1.5 Delimitation of the Study 

facilitate maximum academic 

light on future direction of 

I 
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The study will focus on the relationship of aspects of 

social competence - socially responsible behaviour, sociometric 

status and classroom social goals to academic achievement. Sex 

and school absence are included as background variables in order 

to see their relationships independently and jointly with other 

variables to academic achievement. The study is limited to two 

junior secondary schools of Gambella town. This is because 

first , to make the study manageable interms of time and material 

supply, second, the researcher is well familiar to the area and 

rapport has already been developed with teachers and other 

educational officers. 

The study is limited to junior secondary schools. This is 

because, research findings have revealed that at middle school 

age students identification with and conformity to peers increase 

dramatically (Berndt, 1979, Wentzel, 1991). Teachers of early 

adolescence or teachers of middle school age tend to spend more 

of their time dealing with issue of class room management and 

students behaviour than direct instruction. Eccles and Midgley 

1989) cited in Wentzel, (1991, p . 1967). Thus behaving 

appropriately and responsibly may be especially important for 

explanations of learning and achievement at this age and grade 

level. 

The study focuses on seventh grade students excluding newly 

registered students for seventh grade. This is because students 

may come from another area to follow junior secondary school 

education and they may not be well known by their classmates . 
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This may creat difficulty in the determination of their social 

position in the classroom. 

1.6 Operational Definition 

1.6.1 Academic Achievement:- Refers to academic 

achievement on classroom examinations as indicated by averaging 

three semester (two semesters sixth grade and first semester 

seventh grade) scores on subject areas offered. In this study, 

the term "school performance", "academic achievement" and 

"academic performance" are used interchangeably. 

1.6.2 Sociometric Status:- Sociometric status refers to the 

relative position of a student in a classroom social network 

represented by popular, average, neglected, rejected and 

controversial status. The categorization process was based on 

peer positive and negative nomination scores and using Coie and 

Dodge (1983)method. 

1.6.2.1 Popular children are those who received many 

positive nominations and very few negative nomination scores. 

1.6.2.2 Neglected children are those who received very few 

positive or negative nomination score. 

1.6.2.3 Rej ected children are those who received many 

negative nomination and few positive nomination scores. 

1.6.2.4 Controversial children are those whose both 

positive and negative nomination scores make difficulty in 

categorizing them in either of the above status . 

1.6.2.5. Average Children have some friends but are not as 

well liked by their peers. 

1.6.3. Socially Responsible Behaviour:- Socially responsible 

behaviour refers to a peer nomination score for student's 

conformity to classroom and school social conducts, norms, rules 

and social expectations such as cooperation, sharing resources, 

helping others when they are in problem or need, taking care of 
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the properties of one's associate and school property, 

participation in group work. 

1.6.4. Social Responsibility Goals:- Social responsibility goal 

refers to students' self -report on how often they try to be 

prosocial and compliant when they are within their peer, and in 

the classroom (similar approach has been used by Wentzel, 1989, 

1991 and 1994) to define social responsibility goals. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1 Theoretical Definition of Social Intelligence or 

Social Competence 

The concept of social intelligence or social competence has 

a wide variety of possible meanings. For instance, Marlowe 

(1986) defined social intelligence as the ability to understand 

the feelings, thoughts, and behaviors of persons, including one 

self, interpersonal situations and to act appropriately on that 

understanding. It is composed of a set of problem solving skills 

that enable the individual to find and/or resolve interpersonal 

problems and creat useful social products. Green (1981) cited 

in Marlowe (1986, p. 52) identified five interrelated but partly 

distinct definitions with respect to social intelligence or 

social competence. One is motivational definition that views 

competence as organisms capability for developing goals and then 

generating goal - directed activity. A closely related is self

efficacy, that is an individual's expectation of personal mastery 

and success. Another definition of competence is the ability to 

perform actions that bring positive reinforcements or eliminate 

negative reinforcements; in other words, competence is skill. 

The fourth way is to focus on perfo'rmance, i. e ., competent person 

is effective in performing socially beneficial behaviors. 

Finally Green defined competence as personality traits that are 

demonstrated in organized patte rns of cognitive, affective and/or 

behavioral functioning. 

Using behavioral effectiveness criteria, Ford and Tisak 

(1983) defined social intelligence as one's ability to accomplish 

relevant objectives in a specific social setting. Similarly, 

~ Rose Krasnor (1992) provides the meaning of social competence 

as the ability to achieve personal goals in social interaction 

while maintaining positive relationships with the interaction of 

partners. 
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For the purpose of this study social competence is defined 

interms of social acceptance by peers and frequent display of 

prosocial and socially responsible classroom behaviour. 

2.2 Social Intelligence or Social Competence: 

A Multidimensional Construct 

The wide variety of social intelligence or social competence 

definitions indicate that social intelligence is a 

multidimensional construct (Marowe, 1986). From the previous 

empirical evidence Marlowe (1985) has developed a model of 

social intelligence that comprised of three major domains: Social 

interest, (concern for others), social self-efficacy skills (the 

ability to cognitively understand others), and social performance 

skills (observable social behaviour). Again in his examination 

of the multidimensionality of social intelligence, Marlowe (1986) 

reported five separate factors or domains: prosocial attitude, 

social skills, empathy skills, emotionality and social anxiety . 

Furthermore, Wong etal. (1995) found three dimensions of social 

intelligence: social perception, social knowledge and social 

behaviour. Vaughnst etal., (1992) revealed two social competence 

models: social relations with others (peer relation) and social 

cognition (self concept). In his study of children's social and 

academic competence, Rotherman (1987) has found three dimensions 

of social competence skills: interpersonal problem solving, 

assertiveness and self-esteem. These social skills were related 

to academic performance, and he concluded that each measure is 

a significant factor in the relationship which highlights the 

importance of social competence being assessed as a 

multidimensional skill. 

Moreover, Vaughn and Hogan (1990) cited in Vaughn etal . 

~(1992, p . 118) proposed a model in which social competence is 

viewed as a higher order elusive construct. The proposed 

components are: positive relation with others, accurate or age 

appropriate social cognition , absence of maladaptive behaviors 

and effective social relations . The investigators have concluded 
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that as a multidimensional construct, social competence is 

composed of several interacting components, which together lead 

to effective social behaviour. According to these investigators, 

it is only for the purpose of research that the components are 

isolated and it is actually the combination of components that 

yields social competence. 

The literature reviewed thus far indicate that social 

competence is an amalgamation of many inter-connected constituent 

parts and separate approach is possible in research activities. 

Based on these evidences, aspects of social competence as related 

to classroom behaviour were investigated in these study. 

2.3 Socially Responsible Behaviour and Academic 

Achievement 

2.3.1 Socially Responsible Behaviour 

Socially responsible behaviour is defined as adherence to 

social rules and role expectations (Ames and Ames, 1984). These 

rules exist by virtue of social roles that define rules for group 

participation, as a reflection of broad social and cultural 

norms, or as a result of 

individuals (Wentzel, 1993) 

personal 

Most 

commitments to other 

relevant to social 

responsibility in the classroom are system of rules and norms 

that define students' roles. These rules and norms for instance 

are enumerated by the Ministry of Education (1980, E . C) to serve 

in 'all public primary and secondary schools in Ethiopia. Indeed, 

students at both levels are required to adher to these rules and 

norms for interpersonal conducts as well as those that directly 

promote academic learning and performance. For example, a 

variety of rules reflecting cooperation, respect for others, and 

positive forms of group participation govern social interaction 

in the classroom. In addition, students are expected to work 

hard, pay attention, participate in classroom activities, do 

their assignments and study their lessons. All these reflect 

rules of social conduct designed to guide the learning process . 
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It has been mentioned that an important aspect of 

educational goal is promoting socially responsible behaviour in 

the form of moral character, conformity to social rules and 

norms, cooperation and posi ti ve style of social interaction 

(Ballantine, 1985, Ministry of Education, 1994). Indeed, an 

implicit goal of educational institution has always been to 

socialize children into adult society by teaching work and 

responsibility oriented values such as dependability, 

punctuality, in conjunction with learning process. In her vast 

literature review, Wentzel (1991) concluded that students' social 

responsibility is not a valued outcome in and of itself but that 

it can be instrumental in the acquisition of knowledge and the 

development of cognitive abilities. 

2.3.2 Relationship Between Socially Responsible Behaviour and 

Academic Achievement 

In addition to being a valued outcome of schooling process 

in its own right, behaving in responsible ways may also be 

characteristics of students that directly contributes to learning 

and performance. Evidence of a positive relationship between 

socially responsible behaviour and academic achievement comes 

from several types of investigations. Correlational studies have 

linked positive classroom behaviour with intellectual outcomes. 

The study of Lambert and Nicoll (1987) examined the 

relationship between non-intellectual behaviour such as 

interpersonal adjustment and early reading achievement of 

children. The result indicates that classroom adaptation is 

significantly related to reading achievement . In addition, Cobb 

(1972) has reported that the potential amount of observed 

classroom behaviors were correlated significantly with 

achievement scores. It has been also demonstrated that the 

combination of behaviors predicted achievement in the multiple 

regression better than single behaviour, and from all behavioral 

categories II attending II contributed to the high mUltiple R2 and 

considered as a powerful predictor of achievement . Similarly the 
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behavioral rating "attention" emerged as the first and most 

powerful predictor of achievement (Meyer, Attwell, and Orpet 

(1968); Lahaderne (1968) cited in Cobb (1972, p. 74). Moreover, 

the cross sectional study of Feshbach and Feshbach (1987) 

indicated weak correlations between empathic behavior and 

cognitive measures for girls. Opposite to this finding 

longitudinal analysis revealed strong correlation, between 

empathic behavior and reading and spelling performance at age 8 

and 9 for girls. They also reported similar result, at age 10 

and 11 for girls. Where as, the correlations between empathic 

behavior and achievement score are small and significant for boys 

both in their cross sectional and longitudinal studies. 

Soil and Devine (1976) studied classroom behaviour in 

relation to high and low achievers of elementary school children. 

The total achievement among all students was best predicted by 

the behaviour positive peer interaction and initiation of 

activities with the teacher. The behaviour achievement 

correlations for the separate achievement groups demonstrate that 

among the higher achievers, positive peer interaction, not only 

maintained but increased its correlation with achievement and 

become a single main contributor of the final regression 

coefficient for the high achieving groups. For lower achievers 

with the exception of positive peer interaction the other 

behaviors have significant correlations with achievement. 

Research on classroom behaviour in relation to achievement 

and mental ability reported that youngsters who were serious 

discipline problems in the classroom or at play ground have low 

IQ and were frequently low in their academic achievement 

(Scarpitti, 1964; Feldhusen et al., 1967) 

Studies relating social responsibility behaviour and 

academic achievement at junior and high school level have 

provided similar findings . For instance , Wentzel (1991) examined 

aspects of social competence in relation to academic achievement 

of junior secondary school students and each behavioral 
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characteristics of social responsibility was significantly 

correlated with academic achievement, (0.51 for share and 

cooperates, 0.54 for helping others, with problem, - 057, for 

break rules -0.50 for start fighting). It was also indicated in 

the study that socially responsible behaviour appeared as 

significant independent predictor of academic achievement 

accounting for 13% variance. Similarly, Wentzel (1993; 1994) 

found that prosocial and antisocial behaviors were related 

significantly to grade point average and standardized test 

scores. Moreover, powell and Bergen (1962) have reported that 

students who had socially disapproved behaviour in high schools 

were achieving at significantly lower levels than conforming 

students in reading, English and in all school subjects combined. 

Longitudinal research on the relationship of preschool 

social-emotional and cognitive functioning and their prediction 

of later academic achievement have been conducted and indicated 

that social competence variables are the most successful 

predictors of later academic achievement (Kohn and Rosman, 1974; 

perry et al., 1979; Hubert and Swan, 1974). These researchers 

have concluded that prerequisite of early academic skills and 

such social 

assertiveness 

later rate of 

characteristics as cooperative, initiative, 

and positive peer relations are associated with 

learning and an adaptive approach to learning. 

Similar results have been reported from longitudinal studies 

linking socially responsible behaviour with school performance 

at elementary school level. Safer, (1986) cited in Wentzel 

(1991, p.8) found that correlates of elementary grade retention 

reflect both academic and conduct problems, but recurring non

promotion at the junior high level reflects primarily classroom 

misconduct and other problem behaviour. Similarly, Lambert 

(1979); Feldhusen, Thurston and Benning (1970) have reported that 

adaptive classroom behaviour in elementary school predicts both 

grade and test scores in high school over and above early 

achievement or IQ. 
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responsible behaviour with educational attainments. For example, 

Parker and Asher (1987) revealed that antisocial and aggressive 

behaviour in the early grades is a strong predictor of dropping 

out in high school. In addition, intervention studies suggest 

that teaching children appropriate social response to instruction 

such as attending, following instructions, and volunteering 

answers can lead to significant and stable gains in academic 

achievement (Cobb and Hopps, 1973; Hopps and Cobb, 1974). 

Finally, from research evidences reviewed so far, it may be 

possible to say that behaving in socially responsible ways may 

creat a social context for students that is conducive to 

cognitive development and that may allow conducive classroom 

instruction and learning to take place. Displays of antisocial 

behaviour may have the potential to deprive students of 

opportunities to learn and acquire additional resource from their 

peers. It is also likely that these disruptive students are 

isolated from classroom activities by their teachers because of 

their behaviour. In either case, antisocial behaviour may place 

a student at risk for academic failure by depriving him or her 

of valuable social exchanges with classmates and teachers . 

2.4 Peer Relation and Academic Achievement 

The term peer usually connotes an agemate, and when 

considered in general terms peers refer to groups of children or 

adolesents who are about the same age (Dusek, 1987). For school 

age children, as suggested by Vaughn et.al., (1992), peer 

relations are important aspects of social functioning and social 

relations. However, inorder for peer relationships to be 

constructive influence, they must promote feelings of 

belongingness, acceptance, support and caring, rather than 

feelings of hostility and rejection (Ballantine, 1986). 

~ The period of early adolescence is marked by an increase in 

social interactions with peers (Berndt, 1979), and this provides 
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the opportunity to develop age appropriate social skills like how 

to get along with others (Dusek, 1987), social comparison and 

self-evaluation (Richardson 1986). Peer relations at this period 

serve in regulating aggressive impulses (Hartup , 1983), provide 

settings for experimentation with new thoughts, emotions, and 

behaviour and provide the chance to explore, to refine and 

improve cognitive, verbal and reasoning abilities (Van Hasselt 

and Hersen, 1987). 

Dozen of research evidences have indicated that peer 

relationships have the potential to influence classroom 

performance and learning outcomes positively. Within the 

classroom, students tend to interact with each other and as a 

result they complement teachers behaviour in ways that directly 

support the instructional process (Sieber 1979) cited in Wentzel 

(1991C, p.10). Students provide each other with valuable 

resources necessary to accomplish academic tasks (Wentzel, 1991, 

1993). For instance, students frequently clarify and interpret 

their teacher's instructions concerning what they should be doing 

and how to do it, provide mutual assistance in the form of 

volunteering substantive information and answering questions and 

share various supplies such as pencils and paper, note-book 

(Cooper, Ayer lopez, and Marquis 1982) cited in Wentzel, 

(1991C, p.11). Classmates may also serve as academic resource 

through modeling (Schunk, 1987). 

Regarding friends and classmates interaction on academic 

tasks, Berndt et al., (1988) suggest that, because friends often 

work together on home work and other proj ect outside of the 

school, encouraging them to work together during the schooldays 

could lead to greater continuity in their academic activities. 

With respect to academic achievement, peers provide each other 

with normative standards for performance by comparing work and 

grades (Ruble,1983) cited in Wentzel , (1991C, P . 10) . 

Van Hasselt and Hersen (1987) forwarded that through 

conversation, discussion, and debate with peers , as well as 
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through observation of peers, teenagers have the opportunity to 

develop their vocabulary and verbal abilities. Webb (1982) also 

reported that positive interactions with peers, especially when 

focused on academic acti vi ties, can promote cogni ti ve development 

and intellectual problem solving. 

Relationships with peers can also have a strong influence 

on student's emotional and motivational response to school (Ladd, 

and Prince, 1987) Regarding this, Ladd (1990) stated that 

children who had a large number of familiar peers in their 

classroom tend to develop positive attitudes toward school and 

display lower levels of school avoidance at the beginning of 

school years. Research on the effects of desegregation and 

school transformation also indicates that the loss of a familiar 

peer group can have negative effects on self-esteem and general 

interest in the school (Rathus, 1984). In addition, perceived 
~ 

isolation from peers, as well as perceived lack of control in 

obtaining social support at school have also been related to low 

levels of achievement (Epperson 1963) cited in Wentzel (1991C, 

p.1l) . Research on peer instructional context such as 

cooperative and collaborative learning and peer tutoring has also 

documented the positive motivational and cognitive outcomes of 

learning with peers (Slavin, 1987: Sharan, 1980). 

Preponderant of researches have related sociometric status 

as indexed by popular, rejected, neglected, controversial and 

average status of children with social and academic achievement 

variables. Wentzel (1991) reported in her study of relationship 

between social competence variables and academic achievement that 

sociometric status was related significantly to GPA as well as 

to other social competence variables. For example, popular 

children GPA were high and they are socially responsible and 

adaptive problem solvers. Where as rejected and controversial 

status children achieve lower than average. Studies also report 

high and positive correlation between students' high acceptance 

score and academic achievement . Students with high acceptance and 

academic achievement scores engaged in more positive interaction 
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with peers than those low on acceptance and academic achievement 

(Green and Forehand, 1980; Coie and Dodge, 1988; Wentzel, 1993). 

Furthermore, acceptance by peers is related to social 

responsibility in the form of cooperative, prosocial and non 

aggressive behaviour (French and Waas, 1985), willingness to 

engage in social interaction (Furman, 1977), utilization of 

abilities in academic achievement (Lyon 1993), prosocial 

behaviour like supportiveness, helpfulness (Lippitt, and Gold, 

1959), and scores on intelligence test (Clark, and Robboy, 1992; 

Wentzel, 1991: 1993) . In addition, cooperative and accepted 

students are characterized by Ballantin (1986) as well motivated 

in learning; involved in instructional activities; have positive 

attitude toward school and subjects . Accepted or popular 

students are cheerful, friendly, cooperative, achievers, kind 

(Cole, 1956); Sympathetic, possess good social skill and have 

high educational aspiration and academic achievement (Dodge and 

Coppotelli, 1982). 

In contrast, low acceptance among peers is associated with 

negative outcomes. In particular, children who are actively 

disliked or rejected by their peers seem to be at heightened risk 

for a wide range of mental health difficulty and low school 

performance (Kupermidt et al., 1990; Parkhurest , 1990). Schmuck 

(1983) suggested that rej ected students particularly during early 

adolescence, experience alienation from the learning environment, 

develop reduced self -esteem as a student, and are unable to 

concentrate for long periods on intellectual tasks . Schmuck and 

Schmuck (1988) noted that rejected students are unable to perform 

well on their studies because of anxiety they feel in being 

rejected. Richard (1967) also indicated that fifth and sixth 

grade students who are rejected by their peers do not achieve at 

a level that would be concordant with their intelligence . 

Studies have also documented that peer rejection is related 

to various antisocial behaviour. For instance, rej ection by peer 

is related to disruptive classroom behaviour (Wentzel, 1993), 
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negative attitude toward other students and the school, 

inconsiderate, aggressive, having bad reputation, irresponsible 

behaviour (Seidman, 1958). Regarding controversial students, 

Coie and Dodge (1988) noted that they do quite well academically, 

socially and more active as well as more prone to anger and 

violations of rules. They have high impact on their peers and 

receive a mixed evaluation from them. Dusck (1987) suggested 

that neglected students whether male or female, and neither liked 

nor disliked by their peers are engaged in socially acceptable 

but isolated activities. 

It has been suggested in the previous research works that 

males tend to be more vulnerable to the effects of stress in 

general and that they tend to have more behaviour problems, 

particularly externalizing behaviour problems in response to 

stress compared to females (Patterson et al., 1990; Derosier et 

al. , 1994). In addition, Lippitt and Gold (1959) noted that 

aggressive hostility, physical abuse and overt defiance were 

associated with boys who were disliked by their peers, and for 

girls passive dependency and social imaturity were associated 

with rejection. 

Sociometric studies also revealed that boys and girls vary 

on their social status in the peer group. Wentzel (1991), for 

example, indicated that more girls than boys are in the neglected 

group and more boys than girls are in the rej ected group . 

Derosier et al., (1994) similarly reported that males appeared 

to be more negatively influenced by the chronicity and proximity 

of peer rejection than females. Juvonen and Bear (1992) have 

differently reported that girls received the most negative peer 

nomination in general and girls with learning disabilities 

received the fewest positive peer nomination and have the fewest 

number of friends . 

Past correlational researches have shown that popu lar status 

in the peer group is positively associated with academic 

achievement and rejection is negatively related with academic 
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achievement. There are some investigators who also argue that 

peer rejection results in school avoidance, being off-task, 

school abscenteesim which may in turn influence academic 

performance of rejected students. For instance, Kupersmidt and 

Coie, (1990); Derosier et al., (1990) noted that even one 

experience of peer rejection results in the school atmosphere 

being perceived as so unpleasant and aversive that rej ected 

children actively avoid it by not attending school. Meyer and 

Thompson (1956) cited in Seidman (1958, p. 169) suggested that 

boys dislike school because the daily punishment they received 

from their teachers for being undisciplined creat anxiety and 

when anxiety is sufficiently intense, tension reduction can be 

achieved by means of avoiding the school. Derosier et al., 

(1994) have also indicated that children who experienced peer 

rej ection one or more times were absent from school significantly 

more often compared to children who never experienced rejection. 

Besides this, from the total sample in their study, 26% were 

excessively absent from the school (15 days or more per 

academic year) and 19.6% were rejected students by their peers 

out of 26% indicated above. 

Finally, positive interaction with peers may provide 

students with valuable information and resource, emotional 

support and encouragement. This may directly contribute within 

peer instructional contexts to intellectual development. 

Furthermore, positive relationships between the quality of peer 

relation and academic achievement may reflect more direct links 

between social responsibility and achievement. Conversely, 

socially responsible behaviour may contribute to academic 

accomplishments by promoting positive interpersonal relationships 

within the classroom. 

2.5 Social Responsibility Goal and Academic Achievement 

In the classroom milieu, Ames (1992) described goals as 

quality of involvement and continuing commitment to learn as a 

consequence of different motivational patterns, interdependent 
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si tuations, and students focus on helping others, managing 

resource and fulfilling responsibility to the group. Ames and 

Ames (1985) also suggested that positive goal interdependence 

tends to result in promotive interaction. It is characterized by 

giving and receiving help, being encouraged and encouraging 

others to achieve and positive interpersonal interaction. This 

characteristic resulted in positive attitudes toward the subject 

being studied and achievement oriented activities. According to 

Ames and Ames (1985) ,interpersonal interchange mutual support and 

respect, and sense of accomplishment are the bases for positive 

goal pursuit. 

Wentzel (1991) defined social responsibility goals as how 

often students try to be prosocial (share, help others) and 

compliance (conformity to classroom social rules). Personal 

goals are those things an individual would like to achieve or 

accomplish in a given situation. In classroom context, social 

responsibility goals indicate the degree to which students 

actively pursue two general types of social goals, behaving in 

prosocial and in socially responsible ways (Wentzel, 1994). 

In the classroom setting, students have the opportunity to 

pursue many goals and to achieve both academic and non academic 

outcomes. For instance, Wentzel (1989) noted that students can 

try to achieve academic goals by learning and developing 

competencies in particular subject area, and they can pursue 

social interaction goals by making friends and maintaining peer 

status, and can also pursue social responsibility goals by 

conforming to the classroom rules and being cooperative. 

Social responsibility goals have been linked empirically to 

objective indices of social competence as well as to intellectual 

accomplishment. For example, Wentzel (1991) reported that social 

responsibility goal was related significantly and positively to 

GPA . It was also related to social competence variables and when 

background variables are controlled , peer status was not related 

significantly to social responsibility goal. Inaddition , Wentzel 
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(1989) provided an empirical evidence on the relationship 

between classroom social goal pursuit and academic achievement. 

Based on the results Wentzel suggested that most high GPA 

students always try to achieve several goals, including being 

dependable and responsible in addition to learning. In contrast, 

goals frequently pursued by most of the medium and low GPA 

students were to make friends and have fun. However, the low GPA 

students were unlike other students in that they rarely try to 

earn approval from others or to be dependable and responsible. 

Furthermore, the investigation of Hicks, Lynley et al., 

(1995) on the relationship between students' self-reported goals 

of being socially responsible and of forming relationships with 

peers to their achievement goals in English and Mathematics 

indicated that social responsibility goals were positively 

related to task goals and negatively related to extrinsic goals. 

Social relationships and extrinsic goals were unrelated in 

English and were negatively related in Maths. 

2.6 Sociometric Research Techniques 

,- Koul (1988) define sociometry as the measurement of the 

social relationships that exists among the members of the group 

and describes attractions or repulsions between group members by 

asking them to indicate whom they would select or rej ect in 

various situations. Jennings (1951) define sociometry as a means 

of presenting simply and graphically the entire structure of 

relations existing at a given time among members of a given 

group. It is a means for determining the degree to which 

individuals are accepted in a group, for discovering the 

relationships which exist among these individuals, and for 

disclosing the structure of the group itself (Northway, 1967). 

Sociometric techniques are useful to study social 

adjustment, group dynamics, learning, motivation, displine and 

other problem areas that involve social relation (Koul, 1988) f 
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and useful for quantifying social relations (Moreno, 1960). 

Sociometric techniques are easy to administer and interprete, 

less expensive and less time consuming. The methods provide 

limited information. They are specific rather than general in 

application (Koul, 1988). 

Basic in the psychological measures are questions dealing 

with the consistency and accuracy of prediction made from them. 

Concerning this Koul (1988) suggested that the concept of 

reliability and validity may not apply directly to sociometric 

techniques, but most of the reported studies dealing with the 

relation of the results obtained by the use of sociometry to 

actual behaviour show moderately high correlation. Jennings 

(1943) and Pepinsk, (1949) cited in Seidman (1958, p. 206), 

pointed out that sociometric choice being direct measures of 

performance, differ from many standardized tests, which are 

indirect measures of psychological process, and thus require no 

validation against outside criteria. Moreno (1960) concluded 

that sociometric scores constitute a satisfactorily stable basis 

for measuring individual differences and predictions of 

performance from sociometric scores have yielded significant 

results for a variety of work, social and play situation, 

industrial academic, military and professional situation. Hawkes 

and Pease (1962) also suggested that sociometric technique scores 

show stability overtime and generality over person, since they 

are measures, they are as valid as they are reliable . 

Numerous research have been conducted using sociometric 

techniques in the school setting. Most of these researches have 

used either school peer or the teacher or both as a potential 

source of data on children's social behaviour (Coie and Dodge, 

1988j patterson et al. 1990j Kupersmidt, and Coie, 1990j Asher, 

and Dodeg, 1986j Parkhurst, and Asher, 1992; Wentzel; 1991; 1993; 

1994). Because of their daily contact, school peers are capable 

of describing the general nature of their relationship and can 

identify those who fight often, those who are good at classroom 

and play ground, those who are helpful and share (Coie, and 
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Dodge, 1988; Wentzel, 1991). These rational judgements may vary 

in complexity depending on children's age (Asher, and Dodge 

1986). The teacher can also report on qualitative aspects of 

children's behaviour, i.e., prosocial and antisocial aspects of 

behaviour (French, and Waas, 1985). On the other hand, Wentzel 

(1994) suggested that teachers are not good observer of their 

students' prosocial action, because they might tend to focus 

their attention on highly salient, irresponsible aspects of 

students' classroom behaviour. 

In examining children's sociometric status, researchers have 

used an assortment of peer behaviour assessment or peer 

nomination, peer rating as well as a variety of indexes of social 

status (for example, number of positive and negative nominations 

social impact or preference scores, various classification 

schemes of sociometric group) However, Green and Forehand 

(1980) suggested that each method and index provides important 

information regarding the attitude of peers toward an individual, 

different methods and indices also have been shown to yield 

different results. 

In the research designed to identify patterns of individual 

behaviour in the peer group, peer behaviour assessment method is 

commonly used by investigators. In this method children are 

asked to nominate their classmates who fit particular behavioral 

characteristics. Moreover, single, precisely focused peer 

assessment items to measure particular behavioral dimensions was 

used. Because assessments using any given item are combined 

across a large number of peers and yields scores with high split 

half reliability (Perry, Kusel, and Perry 1988) cited in 

Parkhurst and Asher (1992, P. 232) and high test retest 

reliability (Coie and Dodge, 1988). 

Another method frequently utilized by researchers in 

Sociometric study is sociometric assessment in which positive and 

negative peer nominations was used to measure the social status 

of a particular student in his peer group. For instance, to get 
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sociometric screening score children were asked to nominate three 

children whom they liked most, and three whom they liked least 

were used in the study of (Coie, and Dodge, 1988; Kupersmidt, and 

Coie, 1990; Patterson et al., 1990), and children were asked to 

name three classmates in response to "who do you like to play 

with most ?" and "who do you not like to play with ?" was used 

in the study of Juvonen, and Bear, (1992), Wentzel (1991) used 

best friend nomination and peer acceptance ratings. 

In all cases, the investigators have used positive 

nomination to get liked most score (LM) and negative nomination 

to get liked least (LL) scores. Moreover, they used the 

procedure described by Coie and Dodge (1983) cited in Parkhurst 

and Aster (1992, p.234) to assign children's to Sociometric 

Categories. Following the procedure, Liked - most (LM) and Liked 

- Least (LL) scores were standardized within grade and school for 

each child. Social preference (SP) Score (ZLM - ZLL) and social 

impact (SI) score (ZLM + ZLL) were derived and standardized 

within grade and school. Then, the standardized social 

preference (SP) and social impact (SI) scores were used to form 

five Sociometric status group: Popular (ZSP > 1.0, LM > 0, and 

LL < 0), rejected (ZSP < - 1.0, LM < 0 and LL > 0), neglected 

(ZsI < -1.0, LM < 0 and LL < 0), controversial (ZsI > 1.0, LM > 

0, and LL > 0), and average (Zsp > -0.5, and ZsI < 0.5). Those 

who did not fit any of the categories described above were left 

unclassified. For instance, Patterson et al., (1990) of 515 

children tested 283, Wentzel (1991), of 423 children tested 315 

could be classified using the method just described. 

Previous research on Sociometric status in the peer group 

has typically been with preschool and elementary school children. 

However, research designed by Parkhurst and Asher (1992) to 

identify Patterns of behaviour and emotional response associated 

with peer rej ection in early adolescence using similar method and 

procedure employed on younger children provide important 

information about the behavioral characteristics valued by young 

adolesents as they form relationship; with peers, that is, the 
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findings have shown considerable continuity regarding behavioral 

correlates of status with those from studies of younger children. 

In addition, Wentzel (1991, 1993), investigated that the 

behavioral correlates of early adolesents by using peer 

assessment method and Coie and Dodge procedure to determine 

sociometric status which have been used in elementary school 

children and found similar result with that of Parkhurest, and 

Asher (1992). 
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CHAPTER THREE 

3. DESIGNS AND METHODOLOGY 

This section describes the subjects and instruments used in 

the study, procedure of data collection and scoring. Results of 

pilot study will be presened in detail. In addition, 

independent, dependent and background variables as well as 

methods of data analysis will be discussed. 

3.1 Subjects 

Seventh grade students of two government schools in Gambela 

town namely - Ras Gobena and Webur Primary and Junior Secondary 

schools were subjects of this study. The average age of eighth 

grade students was high which indicates the pattern of 

association for companionship changed from the same sex to the 

opposite sex, because of the fact that the kind of peer that 

children choose changes over age (Hetherington and Parke, 1993). 

Hence, to avoid age inappropriateness of the subjects and to 

insure the feasibility of the same sex nomination eighth grade 

students were not included in the study. 

Therefore, a total of two hundred forty four seventh grade 

students (125- males, and 119 - females) clustered into six 

sections from both junior high schools, participated in the 

study. These students made up the entire population at their 

grade level and in the schools except newly registered 43 

students for 1997/98 academic year. The newly registered 

students were not included in the study. 

During the time of data collection eleven students were 

absent. Some others (seventeen) students were not nominated by 

their section mates on irresponsible behaviors. In addition, 

four students did not complete the social responsibility goal 

scales adequately_ These subjects totally, 32, were excluded 
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from the analyses. Therefore, the data obtained from 212 subj ects 

(111 - males, 101, females) were used in the analyses. The 

average age of the subj ects was 14.20. Table one shows the 

number of subjects by school, section and sex. 

Table 1. Number of Subjects by School, Section and Sex 

School Sex 

Ras Gobena Male 

Webur Male 

Webur Female 

Ras Gobena Female 

Total 

3.2 Data Collection 

3.2.1 Instruments 

A 

16 

17 

10 

25 

Section 

Total 
B C D 

21 21 16 74 

111 
20 37 

19 29 

101 
15 15 17 72 

212 

The measuring instruments in this study include teacher-made 

achievement tests, peer behavioral nomination, sociometric 

assessment and self-report scale. 

a) Teacher-Made Achievement Test 

This consisted of tests prepared by school teachers to 

measure knowledge and skills acquired by the students as a result 

of classroom instruction. 

For the purpose of this study students' classroom academic 

achievement of different subjects are used because, students' 

classroom academic achievements reflect learning that takes place 

within the large social context of the classroom and that 

requires efforts and persistence over long periods of time. 
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Moreover, links between social competence and school academic 

performance should be stronger and more direct than links between 

social competence and other measures of students' performance 

(Wentzel and Feldman, 1990). Thus, classroom academic 

achievement was indexed by averaging sixth grade and first 

semester (1997) seventh grade result of students, and 

transforming it into T-score. The raw scores were obtained from 

the record offices of the respective schools. 

b) Peer Behavioral Nomination 

Social responsibility behaviour was assessed using two 

prosocial and two noncompliant characteristics:Share, cooperate, 

help other students when they have a problem (prosocial 

behaviour); start fighting, breaking rules (irresponsible 

behaviour) . As indicated by the Ministry of Education (1980 

E. C.), these characteristics correspond to behaviour either 

valued and promoted or discouraged by the classroom teacher. In 

addition, Wentzel, (1991; 1993) used similar approach to secure 

data on social responsibility behaviour. 

It was believed that the respondents would have considerable 

difficulty in the English language. So, statements reflecting 

the prosocial and irresponsible behaviour were translated into 

the Amahric language. Then, the behavioral descriptions, one to 

a page, each accompanied by a list of names of same sex students 

in their section were prepared. Behavioral nominations were 

restricted to same sex team mates due to the fact that children 

at early adolecence, boys associate with boys and girls associate 

with girls more than with the opposite sex (Hetherington and 

Parke, 1993; Parkhurst and Asher, 1992). Moreover, students at 

a given grade level are grouped into sections. This makes the 

student to remain all the day, the semester and the year with his 

section mates which necessitated the practice of soliciting 

within section nomination. 

30 



r 
c) Sociometric Assessment 

To determine the social status of students in their peer 

group or in their section, positive nomination (whom do you like 

to play or to work with most?) and negative nomination (whom do 

you not like to play or work with?) were used. For each measure, 

the Amharic version with same sex I ist of students in their 

section was prepared. (Please see section 3.2.2 for detailed 

description of the procedure in administering and scoring the 

instrument) . 

d) Self-Report Scale 

In this study, goals were defined as how individuals see 

themselves as trying to accomplish. As such, the strength of 

social responsibility goal was measured with two self-report 

scales which assess how often students try to be prosocial and 

compliant when they are with their peers and in the classroom 

(Wentzel, 1991) 

The five-item prosocial goal scale consists of questions 

such as "How often do you try to help your class mates solve a 

problem once you have figured it out? II and the six-item 

compliance goal scale consists of questions such as "How often 

do you try to do what your teacher asks you to do? II • In all 

cases, compliance and prosocial questions refer to efforts to 

adhere to social expectations for the behaviour in the school and 

in the class room. Questions in both scales reflect social rules 

set by the Ministry of Education (1980 E.C). Responses to the 

goal items were made on five point scale (1 = rarely and 5 = 
almost always) . 

The original scales of Wentzel (1991) were adapted. To 

avoid difficulty in the English language, translation of goal 

items were made by two language experts. One of them translated 

the items from English to Amharic while the other translated the 

items from Amharic back to English. The minor differences that 
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appeared in the forward and backward translations were smoothened 

out by the researcher and translators jointly. Then, the final 

Amharic version of the items were prepared for administration. 

3.2.2 Procedure of Data Collection and Scoring 

Prior to distributing the questionnaires the researcher 

prepared code numbers for male and female students. The code 

numbers were told to students by the home room teachers in both 

schools. Each student was given the questionnaire according to 

his or her code numbers. The researcher explained the objective 

and purpose of the study, and that all of their answers would be 

confidential. The data were gathered during regular class 

sessions. 

a) Peer Behavioral Nomination 

In responding to the first four behavioral questions 

students were asked to circle the names of students on each list 

who fit the behavioral descriptions ; students were also told 

that they could circle as many or as few names as they want. 

This is because students might vary in the prevalence of 

particular behavioral characteristics. 

Behaviour scores were derived by first computing the 

percentage of nominations received. Percentages were calculated 

by dividing number of nominations received to number of students 

who responded to the item. Due to students refusal to answer 

specific behavioral questions, the distribution of students' 

proportion scores on each of the four behavioral descriptions 

deviated from n~rmality. To correct this, the proportion scores 

for each measure were normalized using an arcsine square-root 

transformation. Finally composite social responsibility scores 

were computed by averaging the two pro social scores and the two 

antisocial scores and subtracting the averaged antisocial scores 

from the averaged prosocial scores. 
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b) Sociometric Assessment 

To categorize students into sociometric status groups 

subjects were asked to circle the names of three students they 

liked to play or to work with most, and the names of three 

students they do not like to play or work with. Scoring and 

status classification was performed following (Coie and Dodge 

1983) cited in Parkhurst and Asher (1992, p.234) method. The 

number of nominations each student received as being liked most 

(positive nominations), and as being liked least (negative 

nominations) were computed and standardized within the group, so 

as to give a standardized liked most (LM) , and standardized liked 

least (LL) score. The sum of liked most and liked least (LM + 

LL) provide social impact (SI) score, and the difference between 

liked most and liked least (LM - LL) provide social preference 

(SP) score. The proposed social preference and social impact 

scores were used to form five sociometric status groups. (Please 

see section 3.6 for detailed presentation of the obtained result 

from sociometric assessment) . 

c) Self - Report Scale 

After all students have completed the nomination part, they 

were asked to turn the last two pages of the questionnaire. 

Before starting to report to the goal items, direction was read 

and explanation was given by the researcher. Especially the 

difference between perceived effort and actual behaviour were 

called to the students attention. 

3.3 Result of Pilot Study 

The pilot study was conducted on a randomly selected section 

or group of seventh grade students (22 males, 28 females). In 

addition, to confirm that peer nomination scores are realistic 

assessment of classroom behaviour, teachers ratings were made, 

and 8 subject teachers were included. 
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Procedures for data collection and scoring were used as 

described on section 3.2.2. Sociometric status classification 

yielded 9 popular students, 11 rejected students, 10 neglected 

students, 11 average students and 9 controversial status 

students. 

In this study peer nominations rather than teachers ratings 

were used in order to obtain independent assessments of socially 

responsible type of behaviour. However, to confirm that peer 

nomination scores are realistic assessment of classroom 

behaviour, teachers ratings of the same characteristics were 

obtained. Rating of each behaviour was made on five point score, 

1= not at all, 5= almost always. Teachers rated their students 

on "How often does this student help other students learn?", "How 

often is this student considerate of others?" (prosocial 

behaviour); "How often does this student follow classroom rules 

and act responsibly?", (reverse scored) and "How often does this 

student fight with others, lose his or her temper?" 

(irresponsible behaviour) . 

The correlations between teachers ratings and peer 

behavioral nomination scores were, r = 0.42 for share and 

cooperation, 0.39 for helps others with problem, 0.49 for start 

fights and 0.51 for break rules. Students nominations were 

correlated r = 0.75, for the two prosocial behaviour, and r = 
0.65 for the two irresponsible behaviour (all correlation 

coefficients are significant at p < .05). 

The correlation between peer behavioral nomination and 

teachers ratings of prosocial behaviour is lower than the 

correlation between irresponsible behaviour. Two possible 

suggestions for the difference could be forwarded. First, 

teachers and students may define prosocial behaviour differently 

or second, most of the time teachers are focusing on identifying 

irresponsible students in the school or in the classroom . In 

general, the results of the correlation between students 

nomination of the two prosocial and irresponsible behaviour 
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suggest that students are a potential source to identify 

responsible and irresponsible students in their classroom. 

Hence, after making changes on the order of the name of students 

on each list (to minimize response set) peer nominations were 

used for the main study. 

Concerning the social responsibility goal scale Wentzel 

(1991) has reported reliability of alpha 0.74 for the IIcompliance 

goal scale II , and reliability of alpha 0.84 for IIprosocial goal 

scale ll
• From the pilot study reliability of alph 0.77 and 0.71 

were obtained for prosocial goal scale and for compliance goal 

scale respectively. After making certain correction on 

compliance goal scale and its instruction the scales were used 

for the main study. 

3.4 Variables 

3.4.1 Independent Variables 

a) Socially Responsible Behaviour 

The independent variable of prime interest in this study was 

socially responsible behaviour. This is indexed first by 

averaging the two prosocial behaviour scores and the two 

irresponsible behaviour scores and subtracting the averaged 

irresponsible behavior score from the averaged prosocial 

behaviour score for each student. 

b) Social Responsibility Goal 

Concerning social responsibility goal, analysis was done 

based on the composite social responsibility goal score derived 

by averaging prosocial and compliance goal score. 

c) Sociometric Status 

Sociometric status indicate the quality of peer relation or 

the social position of the individual student in the social 
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network of the classroom represented by popular, rej ected, 

average, neglected and controversial groups. 

3.4.2 Dependent Variable 

Dependent variable is represented by students classroom 

academic achievement indexed by T-score. 

3.4.3 Background Variables 

Background variables are confounding variables and 

represented by sex and number of days absent from the school 

a) Sex 

Sex was dummy coded (1 = male and 0 = female) 

b) School Absence 

School absence is represented by adding number of days 

absent for each student from the school in the three semesters. 

It was labled by the homeroom teacher as "A". In this study 

school absence for medical cases (S) and school absence for 

special cases (p) are not considered. 

3.5 Method of Data Analysis 

The method of analysis involved was one way ANOVA. It was 

to see the significant relationship between sociometric status 

and classroom academic achievement, social responsibility 

behaviour, social responsibility goal and school absence. 

Multiple comparison of means were conducted using Scheffe test 

between all possible pairs of sociometric status group. To see 

the significant relationship between sex and sociometric status, 

chi-square test was used. The interrelation among variables was 

analyzed by Zero-order correlations and finally multiple 
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regressions (Stepwise multiple regressions) were conducted to 

identify the variables that best explain students' variation in 

classroom performance. 

3.6 Results of Sociometric Assessment in 

the Main Study 

Table 2. Status Group, Defining Criteria and Number of 

Subjects in the Group by Sex and Percentage. 

Subjects 
Status Defining 
group Criteria Male Female Total Percent 

Popular (LM-LL) >1.00 & 24 22 46 21.70 
LM >O,LL<O 

Rejected (LM-LL)<-l and 27 19 46 21. 70 
LM<O,LL>O 

Average (LM-LL»-0.5 and 28 23 51 24.06 
(LM+LL)<0.5 

Neglected (LM+LL)<-l and 20 22 42 19.80 
LM<O, LL<O 

Controvers (LM+LL)>1 and 12 15 27 12.74 
ial LM>O,LL>O 

Total 111 101 212 100 

Table 3 Mean and Standard Deviations of Status Group on 
Liked Most and Liked Least Nomination 

Status Group 

Popular Rejected Average Neglected Controve 
rsial 

Liked Mean 5.46 1.86 2.88 1.63 4.04 
most 

Standard 
deviations 1.68 1.04 0.85 0.97 2.31 

Liked Mean 1.65 5.04 2.40 1.21 3.78 
least 

Standard 
deviations 0.64 1.48 0.71 0.58 0.69 
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CHAPTER FOUR 

4. RESULTS 

Descriptive data concerning the five sociometric status 

group is first laid out. The data on dependent and independent 

variables are presented. 

Results are reported in three sections. First the 

relationship between sociometric status and social responsibility 

behavior, social responsibility goal, school absence and sex are 

described. Next, findings from zero-order correlations are 

presented. Finally results from multiple regression analysis 

that assessed the relative contribution of social competence and 

background variables to classroom academic achievement are 

described. 

4.1 Sociometric Status Group 

Information regarding each of the sociometric status group 

including mean and standard deviations on classroom academic 

performance, social responsibility behavior, social 

responsibility goal, school absence and sex are given in Table 

4. 
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Table 4 

Frequency 

Percentage 

Classroom 

academic 

achievement 

Socially 

responsible 

behavior 

Social 

responsibi 

lity goal 

School 

absence 

Sex 

Mean and Standard Divation of Sociometric 

Status Group on Classroom Academic Performance, 

Socially Responsible Behaviour, Social 

Responsibility Goal, School Absence and Sex. 

Sociometric Status Group 

Popular Rejec Average Neglec Controv Total 
ted ted ersial 

46 46 51 42 27 212 

21.70 21.70 27.06 19.80 12.74 100 

X 56.50 43.13 49.09 52.11 47.92 

SD 8.25 8.58 11.64 7.18 9.20 

X 10.80 -8.63 1.25 4.92 2.22 

SD 8.12 12.80 8.33 6.42 9.18 

X 57.69 43.54 49.98 55.45 48.96 

SD 5.75 6.05 9.16 7.45 7.60 

X 42.17 59.60 47.84 50.30 48.03 

SD 6.38 7.50 8.80 9.47 8.44 

X 0.52 0.58 0.54 0.47 0.44 

SD 0.50 0.49 0 . 50 0.51 0.51 

Descriptive Data on the Dependent and Independent Variables 

The mean and standard deviation of the dependent and 

independent variables are shown below 
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Table 5 

Variables 

Mean and Standard deviation of the Dependent and 

Independent Variables. 

Standard 

N Mean deviation 

Academic achievement (Y) 212 50.17 10.19 

Social responsibility 

behavior (XI) 212 2.03 19.29 

Social responsibility goal 

(X2 ) 212 50.82 8.75 

School absence (X3 ) 212 49.68 10.02 

Sex (X4 ) 212 0.52 0.50 

4.2 Relationship between Sociometric Status and Academic 

Achievement, Social Responsibility Behavior, Social 

Responsibility Goal, School Absence and Sex 

To assess relationship between sociometric status and 

academic performance, social responsibility behavior, social goal 

and school absence, a series of one-way ANOVAS were conducted and 

significant results were observed by mean comparison between 

popular, rej ected, average and neglected and controversial status 

groups. 

Table 6 

Source 

Between groups 

Within groups 

Total 

Swnmary of ANOVA on the relationship between 

sociometric status and academic achievement. 

SS df MS F 

4420.76 4 1105.19 13.09* 

17481.13 207 84.45 

21901.89 211 

* p < .05 
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The result in the above Table indicates that sociometric 

status was significantly related to classroom academic 

performance or there is significant difference between 

sociometric status group and academic achievement, (F = 4,207, 

13.09, P<.05). The result of comparison between pairs of means 

indicated that popular students' classroom academic achievement 

is significantly higher than the average, rejected and 

controversial students' academic achievement. Neglected 

students' scored significantly higher compared to average 

rejected and controversial students on classroom academic 

performance. On the other hand, rej ected and controversial 

students' scores are low compared to students in other status 

group on the same variable (See Appendix II A for mean 

comparison) . 

Table 7 

Source 

Between groups 

Within groups 

Total 

Summary of ANOVA on the relationship between 

sociometric status and social responsibility 

behavior 

SS df MS F 

9153.67 4 2288.42 26.75* 

17707.09 207 85.84 

26860 211 

* P< .05 

The above ANOVA Summary Table shows sociometric status 

groups differ significantly on social responsibility behavior. 

In addition, the finding from mean comparison revealed (See 

Appendix II - B) that students identified as popular significantly 

scored more on social responsibility behavior than students in 

other status groups. Neglected students scored significantly 

more than the average, and rejected students on the same 

variable. Rejected students on the other hand scored far less 

on social responsibility behavior compared to average and 

controversial students . However, controversial students scored 

more than rejected students on responsibility behavior. 
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Table 8 

Source 

Between groups 

Within groups 

Total 

Sununary of ANOVA on the relationship between 

sociometric status and social responsibility 

goal. 

SS df MS F 

5030.32 4 1257.58 23.42* 

11113.50 207 53.69 

16143.83 211 

* P< .05 

The result in the above Table indicated that the 

relationship between sociometric status and responsible goal was 

significant, (F = 4,207, 23.42, P<.05). Comparison of paired 

means suggested that rej ected students scored lower than students 

in other status groups on social responsibility goal. Popular 

students on the other hand scored higher than the average 

students. When students in neglected status group were compared 

to average and controversial students their score was high on the 

same variable. In addition controversial students better scored 

on social goal than rejected students, (please, see Appendix 11-

C) . 

Table 9 

Source 

Between groups 

Within groups 

Total 

Sununary of ANOVA on the relationship between 

sociometric status and school absence. 

SS df MS F 

7387.94 4 1846.18 27.74* 

13782.25 207 66.58 

21170.19 211 

* P< .05 

Regarding the relationship between sociometric status and 

number of days absent, the above Table indicates significant 

relation between status group and school absence. Further 

investigation of mean scores showed rejected students were more 
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absent from the school compared to students in the remaining four 

status group. Mean scores, of neglected, average and 

controversial students on school absence were higher than mean 

score of popular students on the same variable. 

Table 10 Relationship between sociometric status and Sex 

Sociometric Status Group 

Sex Popular Rejected Average Negletded Controversial 

Male 24 27 28 20 12 III 

(24.08) (26.70) (26.70) (21.99) (14.14) 

Female 22 19 23 22 15 101 

(21.92) (21.92) (24.29) (20.09) (12.86) 

46 46 51 42 27 212 

Note: Numbers in the parentheses are estimated expected 

cell frequencies obtained by 

= E (n11) leI 
n 

Test statstics X2= E [nij - E(nij)2 
E(nij) 

X2= 24-24.08)2+ (27-26.70)2+ ---+(15-12.86)2 =1.93 
24.08 26.70 12.86 

x2= 1.93 df = 4, Tabular value - 9.49, P > .05 

The above result of chi - square test indicated that there is no 

significant relationship between sociometric status and sex. 

4.3 Interrelation Among Variables 

As indicated in the first chapter of this study one of the 

questions 

variables. 

correlate 

raised was concerning interrelation among the 

To answer this question attempt was made first to 

each behavioral characteristics of social 

responsibility behavior to classroom academic performance, 

second, to correlate the averaged prosocial and antisocial 
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behavior scores to classroom academic achievement, and third, to 

see the intercorrelations among academic achievement, socially 

responsible behavior, classroom social goal, school absence and 

sex using zero-order correlations. 

Perliminary 

characteristics 

analyses indicated that 

of social responsibility 

each behavioral 

behavior was 

significantly correlated to students academic achievement: r = 

0.55 for share and cooperate, r = 0.58 for helping others with 

problem, r = - 0.53 for break rules and r =-0.47 for starts 

fighting. The correlation between the averaged prosocial and 

irresponsible behavior score were r = 0.68 and r =0.61 

respectively (all correlations are significant at P<.05). 

Table 11 Zero-order 

performance, 

correlations 

responsible 

among 

behavior, 

academic 

social 

responsibility goal, school absence and sex. 

CRAA SRB SRG SCHA Sex 

CRAA -

SRB 0.68* -

SRG 0.51* 0.45* -

SCHA -0.35* -0.42* -0.27* -

Sex 0.29* O.Olns 0.13ns 0.04ns -

Note:- *P<.05 

ns - not significant 

CRAA - Classroom Academic Achievement 

SRB - Social Responsibility Behavior 

SRG - Social Responsibility Goal 

SCHA - School Absence 

Results of zero-order correlation coefficient indicated that 

academic achievement was related significantly and positively to 

social responsibility behavior and classroom social goal . Social 
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responsibility behavior was significantly and positively related 

to social responsibility goal. 

Concerning background variables, school absence was 

correlated significantly and negatively to academic achievement, 

social responsibility behavior and social responsibility goal. 

Sex was also related significantly to academic achievement and 

it was not significantly related to responsible behavior, 

classroom social goal and school absence. 

Table 12 Partial Correlation Coefficients 

X1y XzY X3y X4y 

Original correlation 0.68 0.51 -0.35 0.29 

When controling for X4 0.71 0.50 -0.39 -

When controlling for X3 0.63 0.47 - - 0.33 

Wnen controlling for Xl - o . 39 1ls - 0 . 09"S 0.39 

When controlling for X2 0.59 - -0.26 0.26 

Note: ns - not significant 

Xl social responsibility behavior 

X2 social responsibility goal 

X3 school absence 

X4 Sex 

y Academic achievement 

To see the correlation between independent and dependent 

variables after controlling each predictor variable, partial 

correlation coefficients were completed. As indicated in the 

above Table, when sex was controlled the relationship between 

social behavior, social goal and school absence to academic 

achievement were r = 0.71, r = 0.50 and r= -0.39 respectively. 

When the effect of school absence was partialed out, the 

correlation between the three predictor and criterion variable 
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became r = 0.63, r = 0.47 and r = 0.33. When the effect of 

responsible behavior was nullified classroom social goal and 

school absence were not 

achievement. Moreover, 

significantly correlated to academic 

when the effect of social goal was 

controlled the three predictor variables correlated significantly 

to academic achievement but slightly decrease from the original 

correlation coefficient. 

4.4 Analysis of the Relationships Between the Independent and 

Dependent Variables 

Some of the questions framed in this study were concerned 

with the independent and joint contribution of social 

responsibility behavior, social goal (social competence) and 

background variables (sex and school absence) in predicting 

academic achievement of students. 

In this section attempt was made first to determine the 

overall contribution of predictor variables and second to 

identify those predictor variables which best reduced unexplained 

variance in the academic performance (by scrutinizing the most 

promising independent of variable in a step wise regression) . 

4.4.1 The Strength of the Overall Relationship Between the 

Independent and Dependent Variables. 

The variation in school performance that could be accounted 

for by the independent variables considered together was explored 

using multiple regression analysis. 
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Table 13. Results of multiple 

indicating the joint 

regression 

contribution 

analysis 

of the 

predictor variables to the variation in dependent 

variable. 

Regression SE Beta 

Variables Weight (bi) Coefficient t 

Social 

responsibility 

behavior (XI) 0.5248 0.0452 0.5812 11.61* 

Social 

responsibility 

goal (X2) 0.2571 0.0588 0.2207 4.37* 

School absence 

( (X3 ) - 0.0768 0.6949 -0.0950 -1.50 

Sex (X4 ) 5.2239 0.9179 0.2567 5.69* 

Constant = 33.30 *P<.05 

On the basis of data in the above Table the regression equation 

is:- yl = 33.30 + 0.5248 XI + 0.2571X2 + 5.2239X4 - 0.0768X3 • 

R = Multiple correlation coefficient = 0.7660 

R2 = Coefficient of determination = 0.5868. 

Table 13 shows that among the independent variables, social 

responsibil i ty behavior, sex and classroom social goal had 

significant contribution to the changes in the students classroom 

performance. 

Multiple correlation Ry.1234 shows significant relationship 

between students' academic achievement (Y) and a combination of 

the predictor variables , (F = 207 I 73.84 I P< . 05). As indicated 

by the coefficient of multiple determination (R2 = 0 . 5868) I 

58 . 68% of the variation in academic performance is accounted for 

by variability in four of the predictors as a group. 
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4.4.2 Independent Variables More Important in Accounting for 

Variation in Academic Performance 

Table 14 present the results of stepwise multiple 

regression analysis in which the independent variables were 

identified interms of the order of their importance in accounting 

for variance in academic achievement. 

Step 

1 

2 

3 

Table 14 Results of stepwise multiple regression 

Variables 

entered 

Social 

responsibility 

behavior(Xl) 

Sex (x4) 

Social 

responsibility 

goal (x2) 

concerning the relationship between independent 

and dependent variables. 

Correlation 

R R2 t-R2 (J SE.{J Beta with Y F 

.6829 .4664 - .6167 .0455 .6829 .6829 183.52* 

.7400 .5433 .0769 5.8016 .9468 .2851 .2910 126.50* 

.7653 .5856 .0423 .2571 .0588 .2207 .5166 98.00* 

All Variables .7660 .5868 .0012 73.84* 

Constant = 33.30 *P<.05. 

The Regression Equation is:-

yl = 33.30 + 0.6167 Xl + 5.8016X4 + 0.2571X2 

To assess the independent contribution of predictor 

variables in the variation of students' academic achievement 

stepwise multiple regression analyses were conducted. Table 14 

shows, when all independent variables were entered into the 

regression equation, social responsibility behavior (Xl) 

appeared to be the variable that relatively accounted for the 

highest variation in students' academic performance. It 

contributed 46.64% of the total variance in the academic 
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achievement. This is statistically significant (F = 210, 183.52, 

P <.05). 

Sex of students (X4) was the next best variable that entered 

into the regression equation. Its inclusion in to the equation 

raised the coefficient of determination by 7.69%, which is 

statistically significant (F, 209 = 126.50, P <.05). 

Social responsibility goal was identified to be important 

variable in explaining the variance in the academic performance 

of students. Its contribution in the increment of AR2 is 4.23%. 

The contribution of school absence towards the change in academic 

performance of students appeared to be very low. The increment 

in the multiple determination AR2 when school absence entered is 

0.12%. 

The two social competence variables (responsible behavior 

and social goal) together explained 50.9% of variance in academic 

achievement and back ground variables (sex and school absence) 

jointly accounted for about 7.8% of variation in students 

achievement. 

Table 15. Summary of stepwise Multiple Regression 

Source df SS MS F 

Regression 3 12826.98 4275.66 98.00* 

Residual 208 9074.89 43.63 

Total 211 21901.87 

*P<.-05 

The above results revealed that variations of students in 

academic achievement in part was explained by social competence 

variables. The identified variables (responsible behavior, 

social goal, students' sex and number of days absent) explained 

58.68% of the variance in this study. 
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CHAPTER FIVE 

5. DISCUSSION 

The d i scussion will first deal with the relationship between 

sociometric status, classroom academic performance, social 

responsibility behavior, classroom social goal pursuit, school 

absence and sex. Then, the relationship of each independent 

variable and academic achievement will be dealt. In addition, 

to give more clarifications about joint effect of independent 

variables on academic achievement, the relationship between 

predictor and criterion variable will be considered jointly and 

this is followed by possible suggestions which may explain the 

obtained results in this study. 

5.1 The Relationship Between Academic Achievement, Sociometric 

Status, Social Responsibility Behavior, Social Responsibility 

Goal, School Absence and Sex 

Findings of this study indicate statistically significant 

relationships between sociometric status (qualities of peer 

relation), socially responsible behavior, social responsibility 

goal pursuit, school absence and academic achievement. This 

suggests that students social position in the classroom is vital 

for social and academic accomplishments. 

For instance, result, of paired mean comparison showed that 

popular students (those who have high positive nomination and low 

negative nomination scores) and neglected students (those who are 

friendless but not necessarily disliked by their classmates) earn 

high on classroom academic achievements. These students are 

perceived as being social responsible and both are reported that 

they are attempting to cheer some one up, help their classmates 

solve the problem, cooperate with students, respect for others, 

positively interact with peers and adher to classroom social rule 
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and role expectations. These results may suggest direct 

relationships between peer acceptance prosocial behavior and 

academic performance of students. 

The relationship between popular status, prosocial behavior 

and academic achievement may be explained by the following social 

factors. First, popular status students as reviewed in chapter 

two of this study are cooperative friendly and supportive. They 

also possess good social skills and positively interact with 

classroom peers. These behavioral characteristics of popular 

students might be reasonably considered as a bottom line which 

facilitate talking and discussing academic matters giving and 

receiving explanations on classroom instruction and high 

utilization of resources of other students. As a consequence, 

these students obtain more practice in academic skills and 

stabilize their knowledge. Second, the behavioral 

characteristics of popular students can influence the nature of 

teacher-student interaction and thus the quality of individual 

help received. For instance, Brophy and Everton (1981), reported 

that teachers tend to appreciate and behave more positively 

toward students who are cooperative and responsible than toward 

students who are less responsible. As a result these students 

are more likely to receive more one-to-one instruction than other 

students. Thus, these might explain, at least in part, the 

relationship between popular status, prosocial behavior and 

academic achievement. 

The result of this study regarding the relationship between 

neglected sociometric status, socially responsible behavior, 

social goal pursuit and academic performance is worthy of note. 

The findings suggest that neglected students in early adolescence 

may have unique social characteristics. 

For example, these students have obtained very low positive 

and negative nomination scores from their peers which indicate 

that they are isolated or friendless students in the classroom. 

However, this is not to say that neglected students are disliked 
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students by their classmates. Another important finding of this 

study regarding the social characteristics of neglected students 

is that they are perceived as socially responsible students in 

the classroom. Moreover, results show that neglected students 

scored more academically than average students. This suggests 

direct relationship between neglected status and both classroom 

academic achievement and prosocial behavior. This relationship 

may reflect a tendency on the part of neglected students to 

compensate for their lack of friends by seeking social and 

academic support from adults. As a consequence, these students 

may display more adult oriented behavior characterized by 

conformity and compliance that inturn promote positive 

interactions with teachers as well as high classroom academic 

achievement. 

Conversery, in early adolescence, when conformity to peer 

norms becomes especially salient or protruding, these students 

may be neglected because of adult oriented highly conforming 

behavior. In either case, this result deserves replication and 

further study in primary and junior secondary schools. 

Regarding controversial students, findings of the present 

study revealed that these students relatively scored more on 

social responsibility behavior and classroom social goal pursuit 

than rejected students. The positive and negative nomination 

scores of controversial students suggests that the over all 

picture of these students is one of socially active as well as 

more prone to fighting and violation of rules than their peers 

in the class room. They have social impact on their peers and 

they received a mixed evaluation from them. With respect to 

academic performance of controversial students, the result in 

this study indicates that their score is low compared to average 

status students. This finding is different from previous 

research report of Coie and Dodge (1988) which indicates that 

controversial students do quite well academically. This 

variation may occur due to the academic measures used in the 

studies, because in the previous research task specific academic 
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measures are used, while in the present study teachers made tests 

in all subjects are used as academic measure of students. 

As the result of this study indicates, 

rejected sociometric status group (students 

students in 

who have 

the 

high 

negative nomination and low positive nomination score) represent 

the lowest extreme position with respect to their social skills 

and academic performance. They are perceived as socially 

irresponsible by their classroom peers. They often fight with 

their classmates and break classroom rules. Their academic 

achievement is much lower than other students. Moreover, 

rejected students are frequently absent from the school. For 

instance, ten percent of the students out of the total population 

included in the study were excessively absent from the school (25 

days or more per semester) and these students are found in the 

rejected sociometric status group. 

In the previous research work it has been suggested that the 

quality of peer relations in young children can have a powerful 

influence on their later school adjustment (Parker and Asher, 

1987). The result of this study suggests that if peer rejection 

places students at risk for academic failure, it is most likely 

that rejected students display high level of socially 

irresponsible behavior at school. One may also suggest from the 

resul t that rej ected sociometric status, academic performance and 

school absence have direct relationships. In both cases the 

findings, need further investigation in the future at primary and 

junior secondary schools to establish cause- effect 

relationships. 

With respect to the relationship between sociometric status 

and sex, significant difference is not observed in this 

study. That means, both sexes are found proportionally in popular, 

rej ected, average, neglected and controversial status group. 

Contrary to this finding Wentzel (1991) has reported significant 

difference between sociometric status and sex, in that more boys 

than girls are found in rejected sociometric status group and 
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more girls than boys are found in neglected status group. This 

difference may partly be explained by variation in child rearing 

and socialization processes exercised in the two cultures. 

Moreover, in this study boys and girls do not differ in their 

social responsibility behavior and classroom social 

responsibility goal pursuit score. This implies that both boys 

and girls are equally responsible and both reported that trying 

to be prosocial and compliant in their classroom. 

5.2 Social Responsibility Behavior and Academic Achievements 

The analyses in this study disclosed statistically 

significant relationship between classroom students social 

responsibility behavior and their academic performance. For 

instance, preliminary correlational analyses indicate that the 

two prosocial behaviors are correlated positively and 

significantly to academic performance, and the two irresponsible 

behaviors are correlated negatively and significantly to academic 

performance. 

*(r = 0.55 for share and cooperate, r = 0.58 for helps others, 

P < .05, r = -0.83 for break rules, r = -0.47 for start fighting, 

P < .05.) These findings are consistent with previous research 

reports of Soli and Devine (1976), who have obtained significant 

correlation between positive peer relation and academic 

achievement. Cobb (1972) has also reported positive and 

significant correlation between discrete classroom behavior and 

academic performance. The results clearly suggest that students 

who are considered as being helpful and cooperative by their 

classroom peers scored higher on academic achievement than those 

students who are perceived as socially incompetent by their 

classroom peers. 

Additional findings from stepwise regression analyses 

indicate that socially responsible behavior predicts 

independently and positively students' academic achievement. 

Surprisingly enough, from all predictor variables included in the 
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model, students responsible behavior appeared to be the variable 

that accounted for the highest variation in academic achievement 

of students. To these days, no research work has been under 

taken to investigate the relationship between socially 

responsible behavior and academic achievement in our schools. 

Thus these findings may throw light and initiate researchers to 

further investigate how responsible behavior facilitates 

classroom learning. 

The findings are consistent with previous correlational 

research reports. For example, correlational studies linking 

intellectual out comes with tendencies to be prosocial, positive 

interaction with peers, appropriate classroom conduct and 

compliance (Cobb and Hopps, 1973; Feshbach and Feshbach, 1987; 

Green et aI, 1980), longitudinal studies linking social 

responsibility in young children to later academic achievement 

(Foldhusen,etal., 1970; lambert 1972), and correlational study 

linking aspects of social competence with classroom academic 

achievement in early adolescence (Wentzel , 1991) have reported 

similar findings . 

Given the correlational nature of this study the obtained 

considerable relationship between social responsibility behavior 

and academic achievement of students may be explained as follows : 

First, the promotion of socially responsible behavior in the form 

of moral character, conformity to social values and norms, 

cooperation and positive style of social interaction has been a 

traditional and valued educational objective for our schools . 

Indeed, an implicit goal of Educational institutions has always 

been to socialize children into adult society by teaching work 

and responsibility oriented values such as dependability 

punctuality and obedience in conjunction with the learning 

process (Jackson, 1968) . More importantly, character development 

and social responsibility in general has been stated by the 

Ministry of Education (1994) in the Education and Training policy 

as explicit objectives for public schools. In addition, 

characteristics that correspond to behavior either valued and 
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promoted or discouraged by the classroom teachers have been 

indicated by the Ministry of Eduction (1980 E.C). From these 

perspectives it is possible to say that socially responsible 

behavior is a valued educational out come in our educational 

system and that teachers may emphasize the concurrent development 

of social and cognitive out comes of students in the schools. 

The second probable suggestion regarding the relationship 

between classroom socially responsible behavior and student' 

academic achievement is that displaying of irresponsible behavior 

have the potential to deprive students of opportunities to learn 

and acquire additional resources from their peers. It is also 

likely that these disruptive students are isolated from the 

classroom acti vi ties by their teachers because of their behavior. 

In contrast, positive interactions with peers when focused on 

academic activities may promote cognitive development and 

intellectual problem solving (Cobb, 1972; Webb, 1982). Within 

the context of these cooperative interactions, students are also 

likely to share valuable academic resources by clarifying and 

interpreting classroom instructions and modeling academic skills 

(Schunk, 1987) . Clearly students who receive such assistance as 

well as those who give it can benefit academically . Thus, it 

may be possible to argue that prosocial behavior contributes to 

academic achievement of students because it promotes positive 

academic exchange among peers. 

Finally, one may suggest that the educational process can 

influence socially responsible behavior. For example, teaching 

strategies can influence the likelihood that students will behave 

responsibly, or students who have histories of academic failure 

may reject the social norms of the classroom and as a consequence 

act in irresponsible and antisocial ways. In sum, these 

suggestions at least inpart explain the links between socially 

responsible behavior and academic performance of students . 
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5.3 Social Responsibility Goal and Academic Achievement 

The second important social competence variable in this 

study is classroom social responsibility goal pursuit. As the 

resul t of this proj ect shows, students social goal pursuit 

correlates posi ti vely with academic performance. Moreover, this 

variable independently explains variation of students in academic 

performance. This implies that students who reported that they 

always try to help their friends, keep class room rules, 

accomplish a given task on time and discuss what they understand 

with their classroom peers achieve more academically than those 

who do not. 

The result of this study converges with previous research 

results reported in the relevant literature review part of this 

study. Wentzel (1989) has found that most high GPA students 

reported always trying to achieve several goals including being 

dependable and responsible inaddition to learn and understand 

things. Hicks et aI, (1995) have reported that social 

reponsibility goals are positively related to task goals and 

relative ability goals which indicate students who aimed to be 

socially responsible were likely to engage in their academic work 

to gain a personal sense of mastery. 

An attempt is made to assess the joint contribution of 

aspects of social competence in explaining variation of students' 

academic performance. Findings of stepwise regression analyses 

revealed that social responsibility behavior and classroom social 

goal pursuit together explained considerable amount of variance 

in academic achievement of students. Furthermore, previously it 

was indicated in this study that students who display responsible 

behavior also reported that they are trying to be prosocial and 

compliant, and have high academic scores. This may reflect 

direct relationships between responsible behavior, social goal 

pursuit and academic achievement. It also seems that classroom 

social goal pursuit mediate regulates and controls responsible 

behavior and facilitates academic performance. However, this is 
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an important next step investigation to understand the role of 

social goal in the development of both social and cognitive 

functioning. 

Although the nature of this study precludes strong 

conclusion, the following possible suggestion may explain the 

relationship between social responsibility goal and academic 

achievement. First, students perception of themselves as trying 

to be prosocial and compliant may contribute to achievement in 

the classroom solely by producing socially desirable behavior 

that promote positive interaction with teachers and peers. 

Second the pursuit of socially desirable goals may directly 

increase achievement behavior by producing addi tional reasons for 

learning and academic task mastery. 

5.4 Background Variables and Academic Performance 

In this study the role of sex and school absence in 

predicting classroom academic achievement is examined 

independently and jointly with social competence variables. 

Results of stepwise regression analyses indicated that among the 

variables considered, students' sex was the second most important 

variable (next to socially responsible behavior) in explaining 

variation of students in academic achievement. The result of 

this study is consistent with previous research findings. For 

example, Wentzel (1991, 1993) and Cobb (1972) have found students 

sex as a powerful predictor of students' academic performance. 

Similarly, studies conducted in developing countries have 

indicated that sex was among the most powerful predictor of 

academic performance. In Uganda, for example, Heynman (1976) has 

found 42 % of the explained variance in the school performance was 

due to sex difference. 

Regarding the relationship between number of days absent 

from the school and academic performance correlational findings 

indicate school absence is correlated negatively and 

significantly (r =-0.35 , P < .05) to academic achievement . But 
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the result of multiple regression analyses revealed that school 

absence has failed to explain significant variation in the 

academic performance of students. As reported by Wentzel (1987) 

number of days absent from the school significantly predicted 

academic performance. The longitudinal study of Jonson and 

Anderson (1987) has indicated significant relations between 

school absence and reading achievement of middle school students. 

Odell (1970) has also reported very little relation between 

school absence and grade wi thin the same semester and a very less 

relation between prior school absence and subsequent (in the 

following semester) and grade. 

School absence in this study is defined as number of days 

absent from the school for three semesters excluding school 

absence for medical and permission cases. Thus, school absence 

might have predicted academic performance if number of days 

absent for all cases are included in this study. 

Finally, in addition to step wise regression analyses the 

potentially confounding effect of background variables is 

assessed using partial correlation coefficients . The result 

indicates that student's sex is some what suppressed the 

correlation between social responsibility behavior and academic 

achievement. When the effects of background variables are 

controlled the relationships between indpendent and dependent 

variables slightly increased (eg. correlation between responsible 

behavior & academic performance) or decreased from their 

original correlation coefficients. In all instances, the 

obtained results strongly suggested that classroom social 

responsibility behavior, classroom social goal pursuit and 

qualities of peer relation are important aspects of classroom 

social competence which potentially predict academic achievement 

in primary and junior secondary schools. 

59 



CHAPTER SIX 

6. SUMMARY AND CONCLUSION -----

I 
\ 

The objective of this study was to examine the relationship 

between social responsibility behaviour classroom social goal, 

qualities of peer relations (aspects of social competence), sex, 

school absence (back ground variables) and academic performance 

of primary and junior secondary school in Gambela Town. 

Accordingly I the following specific research questions were 

formulated for investigation. 

1. Does sociometric status (qualities of peer relation) 

significantly relate to social responsibility behaviour, 

classroom social goal, academic achievement, sex and school 

absence ? 

2. Are aspects of social competence (responsible behaviour, 

classroom social goal), background variables (sex, school 

absence) and academic achievement interrelated ? 

3. Do social competence and back ground variables taken 

together explain variation in students academic performance 

? 

4. Do aspects of social competence (social responsibility 

behaviour and classroom social goal pursuit) independently 

predict academic achievement 

5. Do aspects of social competence jointly predict academic 

achievement ? 

6. Do back-ground variables independently predict academic 

achievement? 

There are two primary and junior secondary schools in 

Gambela Town . For the purpose of this study seventh grade 

students from both schools (111 - males, 101 females) were 

subjects of the study. Seventh grade students are selected as 

subjects of the study due to the vary reason that their age is 

appropriate to make the objective of the study feasible. There 
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are still some students who were not included in the study; 

because they had not attended the school continuously in the last 

three semesters. 

Three instruments namely, sociometric assessment, peer 

behavioral nomination, and prosocial and compliant goal scales 

were used to collect the data. In addition students academic 

performance as measured by teacher made tests and indexed by 

averaging achievement out comes of three semester for each 

student were used. Number of days absent from the school 

excluding medical and other cases were obtained from the 

respective schools and was included in the analyses. 

The data were analyzed using appropriate statistical 

methods. Forinstance, to see the significant relationship 

between sociometric status and social responsibility behaviour 

classroom social goal and school absence analysis of variance 

(one-way) followed by mean comparison using Scheffe'method were 

employed. Zero-order correlation coefficients are used to examine 

the interrelations among all variables. Then, multiple 

regression analyses are employed to see the j oint and independent 

contribution of independent variables in explaining variation of 

students in academic performance. Chi-square test was also used 

in order to see significant relation between sociometric status 

group and students' sex. 

Using the data obtained from sociometric assessment, peer 

behavioral nomination, goal scale students personal file and by 

employing different statistical methods, the following results 

are obtained: 

1. The analyses disclosed that there were statistically 

significant relationships between sociometric status group 

and academic performance, social responsibility behaviour, 

classroom social goal and school absence, specifically. 

a) Students in the popular and neglected sociometric 

status group have remarkably shown outstanding 
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performance on classroom academic achievement compared 

to students in average and other sociometric status 

group. They are perceived as socially responsible 

students in the classroom. Popular and neglected 

students also reported that they are trying to be 

prosocial and compliant in the classroom. 

b) Rej ected and controversial students score less on 

academic achievement compared to average sociometric 

status group. Controversial students are somehow 

better on their social responsibility behaviour and 

classroom social goal score compared to rejected 

students. 

c) Rejected students are perceived as socially 

irresponsible students in the classroom. The score of 

days absent from the school for rejected students is 

far more greater than number of days absent score for 

students in other status group. 

2. Significant difference is not observed between sex and 

sociometric status, the number of boys, and girls are 

proportionally distributed in popular, rejected, average, 

neglected and controversial status groups. 

3. Preliminary analysis indicated that social responsibility 

behaviour was significantly and positively correlated with 

academic performance, where as, irresponsible behaviour was 

significantly and negatively correlated to academic 

achievement. 

4 . Aspects of social competencies correlated significantly and 

posi ti vely to academic performance. Sex also correlated 

with achievement but, not significantly correlated with 

social competence and school absence. School absence 

correlated significantly and negatively with achievement 

and social competence variables. In addition when the 
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5. 

confounding effect of background variables is partialed out 

social competence variables correlated significantly with 

academic performance. 

Aspects 

behaviour 

variables 

of social competence 

and classroom social 

jointly explain about 

(social 

goal) 

58% 

responsibility 

and background 

of variance of 

classroom academic performance of student '. 

6. Social responsibility behaviour alone explained 46% of 

variation of students in academic performance. 

7. Social responsibility goal and social responsibility 

behaviour together accounted for about 50% of variance in 

academic achievement. 

8. Sex of students in this study appeared as the second 

important variable in predicting academic achievement. 

9. School absence failed to significantly predict classroom 

academic performance. 

Based on the above findings the following points may be 

concluded. 

The strong relationship between popular and neglected 

sociometric status, social responsibility behaviour and academic 

achievement suggest positive relation between qualities of peer 

relationship and academic achievement. From the above 

relationships it is possible to say that social responsibility 

behaviour in the classroom may contribute to academic 

accomplishments by promoting positive interpersonal relationships 

within the classroom. 

As evidenced in the study, social responsibility behaviour 

alone explained a considerable amount of variation in school 

performance, this suggests that responsible behaviour is 
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strongly related to academic achievement, even when controlling 

for confounding effect of background variables and this inturn 

suggests that social responsibility is a critical aspect of 

classroom social competence and deserves further study in its own 

right. 

Although results in this study are not conclusive because 

of limited size of population and their mere indication of 

relationship between the variables, one may say that rejected 

students are found at the lower extreme in the classroom with 

respect to their social and academic accomplishments, and they 

are at risk for academic failure and classroom social adjustment. 

The descriptive data presented in chapter three of this 

study regarding sociometric nomination and the methods used to 

classify students in to five sociometric status groups suggest 

that the instrument and the method may be used to collect data 

from primary and junior secondary school students. However, some 

students hesitated to nominate students on irresponsible 

behaviours. Hence, to avoid such problems one may use 

alternative methods like scale using questions as "How much would 

you like not to be in the school activities with this student" 

together with positive nomination in the future. 

There are at least two potential limitations of this study. 

First the correlational nature of this study preclude strong 

conclusions about causal relation among the variables included 

in the study. In the future researchers should examine these 

relations using other research methods. The second limitation 

of this study is the way in which classroom social goal pursuit 

was opertionalized . Students are asked to provide their self

report about the strength of their efforts to achieve their goals 

to behave in appropriate manner. The researcher realized that 

such approach confuses students even after explanations were 

given on the difference between actual and perceived efforts. 

One may profit more if classroom social goal pursuit will be 
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operationalized in such a way that students are asked to report 

on their prosocial and compliance behaviour. 

The findings of this study have practical implication for 

classroom teachers, and school directors. Given that prosocial 

behaviour is a positive and independent correlates of students' 

classroom academic performance, a stronger emphasis on the 

development of cooperative, sharing and helpful behaviour might 

be useful. 

Educators often assume that academic interventions designed 

to increase academic knowledge and skill will raise the level of 

students classroom achievement. There is no doubt that the 

development of specific cognitive competencies and abilities can 

contribute to classroom academic performance. However , given the 

social responsibility behaviour, classroom social goal pursuit 

and positive peer relation are also related to classroom academic 

performance of primary and junior secondary school students, 

academic interventions may be made more effectively by giving 

emphasis on the development of these non-academic competencies. 

In sum, the result of this study suggests that socially 

responsible behaviour is a critical aspect of classroom social 

competence and a powerful predictor of academic performance in 

early adolescence. In addition, attempting to be socially 

responsible and positive peer interaction explain the links 

between socially competent behaviour and academic achievement. 

These results suggest, a more critical investigation of 

socialization processes and child rearing practice as they are 

related to student's prosocial and irresponsible behaviour may 

help to explain more precisely the development of both social 

and academic competence. 
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The objective of this questionnaire is to get 

relevant information about social behaviour of students in 

their classroom. The information obtained from 

sociometric nomination, peer Behavioral assessment and 

self perception as related to prosocial and compliant 

behaviour enable to discovere something about the 

relationship between classroom social competence and 

academic achievement. The information you give about your 

classmates will not be used for other purposes but for 

research. Compete all questions honestly and frankly. 

Please, feel free and be genuine. Your response will be 

kept confidential. 

This booklet consists of three parts. Each part has 

its own specific direction. Please complete all questions 

according to the instruction given in each part. 

Thank you for your kind cooperation. 

Note: Do not write your name. 



PART - I SOCIOMETRIC ASSESSMENT 

1.1 POSITIVE NOMINATION 

From the given list of names of your classmates circle 

three names of students you like to play or work school 

activities with them most. 

Indicate your nominees by circling the numbers 

correspond to the name of the students that you want to 

choose. 

No Name of Students No Name of Students 



~:":~ ~q "iii ~ I /4 "'lS~ '~t:~~ I 
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1.2 Negative Nomination ~IEs I 

From the given list of names of students in your sectlon 

circle three names of students you do not like to play or 

work school activities like group works with them. 

Indicate your nominees by circling the numbers 

correspond to the name of the student, that you want to 

nominate. 

No Name of Students No Name of Students 



PART II Peer Behavioral Nomination 

2.1 Prosocial Behaviour 

2.1.1 Below are list of names of students in 

your section. Circle the name of students who cooperate 

with classroom students during group work, cleaning the 

classroom, and share learning materials like class note 

and text books for classmates. 

Note: You can circle ~ as m~ or as few names of 

students that you think they fit the above 

behavioral description. (Circle the number) 

No Name of Students No Name of Students 



2.1.2 Below are list of names of students in your 

section. Circle the name of students who help other 

students when they have problem (when students ask him for 

discussion on un clear subject matters, when students face 

physical problem or when they are sick in the classroom or 

in the school). 

Note: 

No 

You can circle as many or as few names of 

students that you think they fit the above 

behavioral description (Circle the number) 

Name of Students No Name of Students 



2.2 Irresponsible Behaviour 

2.2.1 Below are list of names of students in 

your section circle the name (the number) of students who 

mostly fight with other students in classroom, during 

group work, on play ground or lose his temper. 

Note: 

No 

You can circle as many or as few names (number 

corresponding to the names) of students that you 

think they fit the above behavioral description. 

Name of Students No Name of Students 



2.2.2 Below are list of names of students in your 

section circ le the name (the number) of students who 

frequently break classroom rules and act irresponsibly. 

(not taking care for classroom furniture, living classroom 

with out permission, not coming on time to the classroom). 

Note: You can circle as many or as few names (number 

corresponding to the names) of students that you 

think they fit the above behavioral description. 

No Name of Students No Name of Students 
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APPENDIX II 

Table A Comparison for the mean differences in 

academic achievement in the five 

sociometric status group (scheffe test) 

Sociometric 
-status group Y 1 2 3 4 5 

Popular ( 1 ) 56.50 * * * 
Neglected ( 2 ) 52.11 * * * 
Average ( 3 ) 49.09 * 
Controversial ( 4 ) 47.92 * 
Rejected ( 5 ) 43.13 

* Pair of groups significantly different (P < .05) 

Table B Comparison for the mean differences in 

socially responsible behavior in the five 

sociometric status groups. (Scheffe - test) 

Sociometric 

status group X 1 2 3 4 5 -
Popular ( 1 ) 10.80 * * * * 
Neglected ( 2 ) 4.92 * * 
Average ( 3 ) 2.22 * 
Controversial ( 4 ) 1.25 * 
Rejected ( 5 ) -8.63 

* Pair of groups significantly different (P < .05) 

--------



APPENDIX II 

Table C Comparison 

classroom 

for 

social 

mean differences 

responsibility 

in 

goal 

pursuit in the five sociometric status 

group. (scheffe test) 

sociometric 
-status group Y 1 2 3 4 5 

Popular ( 1 ) 57.69 * * * 
Neglected ( 2 ) 55.45 * * * 
Average ( 3 ) 49.98 * 
Controversial ( 4 ) 48.96 * 
Rejected ( 5 ) 43.84 

* Pair of groups significantly different (P < .05) 

Table D Comparison for mean differences in school 

absence in the sociometric status group 

(scheffe - test) 

Sociometric 
-status group Y 1 2 3 4 5 

Rejected ( 1 ) 59.60 * * * * 
Neglected ( 2 ) 50.30 * * * 
Controversial ( 3 ) 48.03 * 
Average ( 4 ) 47.84 * 
Popular ( 5 ) 42.17 

* Pair of groups significantly different (P < .05) 



PART - III 

DIRECTION 

Social Responsibility Goal Scale 

The following items measure the strength of your 

social responsibility goals. That means the questions 

assess how often that you try to be prosocial and 

compliant when you are with your peers in the classroom. 

Please read each item carefully. Choose one of the given 

options that best indicate your perceived effort regarding 

your social responsibility and compliant behaviour. The 

options are: 

5 = Almost always 

4 = Often 

3 = Some times 

2 = Seldom 

1 = Rarely 

Check the number against each item list and mark "X" under 

the number of your choice. 
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No 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

Options 

Item 1 2 

How often do you try to keep promises 

that you have made to other kids ? 

How often do you try to cheer some one 

up when something has gone wrong ? 

How often do you try to keep secrets 

that other kids told yon ? 

How often do you try to help your 

classmates solve a problem once you 
, 

have figured it out ? 

How often do you try to do what your 

teacher asks you to do ? 

How often do you try to share what you 

have learned with your classmates ? 

How often do you try to come on time to 

the classroom? 

How often do you try to give your 

resource material (like class note and 

text book) for your classmates ? 

How often do you try to bring your 

resource materials in each period ? 

How often do you try to assist your 

classmates when they ask you for help 

or advice when they are working on 

assignments or other works ? 

How often do you try to follow 

attentively when your teacher is 

explaining or discussing the subject 

matter ? 

Note:- Even numbers are prosocial items 

Odd numbers are compliant items 

3 4 5 
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