
, 

• 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF LANGUAGE STUDIES 

ACTION RESEARCH PRACTICES IN TEACHING ENGLISH 

AS A FOREIGN LANGUAGE IN ETHIOPIAN UNIVERSITIES: 
IMPLICATIONS FOR 

QUALITY LANGUAGE TEACHING 

FIRDISSA JEBESSA AGA 

MA, BA, Addis Ababa University, Ethiopia 
MSe University oj1'wente, the Netherlands 

DISSERTA nON SUBMlTTED TO THE DEPARTMENT OF FOREIGN 
LANGUAGES AND LITERATURE, ADDIS ABABA UNIVERSITY FOR 

THE DEGREE OF DOCTOR OF PHILOSOPHY 

JULY, 20 10 
ADDIS ABABA 



, 

• 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF LANGUAGE STUDIES 

ACTION RESEARCH PRACTICES IN TEACHING ENGLISH 

AS A FOREIGN LANGUAGE IN ETHIOPIAN UNIVERSITIES: 
IMPLICA TIONS FOR 

LANGUAGE TEACHING 

FIRDISSA JEBESSA AGA 

MA, BA, Addis Ababa University, Ethiopia 
MSc University ofTwente, (he Netherlands 

DISSERTATION SUBMITTED TO THE DEPARTMENT OF FOREIGN 
LA GUAGES AND LITERATURE, ADOTS ABABA UNIVERSITY FOR 

THE DEGREE OF DOCTOR OF PHILOSOPHY 

JULY, 2010 
ADDIS ABABA 



• 

• 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF LANGUAGE STUDIES 

ACTION RESEARCH PRACTICES IN TEACHING ENGLISH 

AS A FOREIGN LANGUAGE IN ETHIOPIAN UNIVERSITIES: 
IMPLICATIONS FOR 

QUALITY LANGUAGE TEACHING 

FlRDISSA JEBESSA AGA 

MA, BA, Addis Ababa University, Ethiopia 
MSc University o/Twenle, the Nelherlands 

DISSERTATION SUBMITIED TO THE DEPARTMENT OF FOREIGN 
LANGUAGES AND LITERATURE, ADOTS ABABA UN1VERSITY FOR 

THE DEGREE OF DOCTOR OF PHILOSOPHY 

JULY, 2010 
ADOTS ABABA 



II 

• 

• 

Dedication 

To the memory of my Mother, my Father, and my Brother Mr File, who 

sowed in me the seeds of the quest for knowledge and for the legitimacy of 

truth and wisdom. They gave me life and the reason for what I do with 

life, but they passed away without seeing the fruit of their altruistic vision 

and effort for my success . 

III 



• 

• 

• 

• 

ACKNOWLEDGEMENT 

J would like to acknowledge different persons who have direct or indirect contributions to 
my success in producing this Dissertation. First and foremost, the contributions of my 
Advisors, Dr. Seime Kebede and Dr. Berhaltu Bogale were immense. Their valuable 
guidance, advice, and comments at different stages in the journey of the study were 
instrumental for my success. In short, their overall inputs 10 the Dissertation have been 
very useful. I gratefully acknowledge my extensive debt to them. 

My appreciation also goes to Dr. Hailam Banteyerga, Research Group Facilitator and 
Chair, DFLL, for his audacious criticisms during the weekly (Wednesdays) seminars and 
Pi lot study. Though a bit scary, his comments were valuable indicators of the required 
rigor and so inspired me to revisit my own perspectives that had underpinned the overall 
conduct of the study . 

The validation group members from AAU (Dr. Haregewoin Abate, Dr. Tamene Kitila, Dr. 
Taye Regasa, Dr. Mendida Barkessa. Mr Tesfaye Haile, Mr Hailemariarn Kekeba, Mr 
Tilahun Asefa, and Mr Hailu Gutema) also deserve appreciation for their willingness, time, 
and unreserved efforts to give me valuable inputs at critical stages. 

I also appreciate one key infonnant and two measurement specialists who gave me 

valuable advice and inputs to enhance the quality of the Dissertation. In the first place, 

Professor Stephen Kemmis of Australia deserves heartfelt appreciation for his comments, 

advice, and resources he sent me through email. Second, Dr. Oessalegn Chalchisa from 

AAU deserves appreciation for his scrutiny of the instruments for data collection and 

valuable advice on the quantitative data analysis. Third, I thank Dr. Menna Olango from 

Hawassa University for scrutinizing the quest ionnaires and giving me valuable advice and 

inputs. Professor Oerebsa Oufera (my former instructor) also deserves heartfelt thanks for 

his overall advice and encouragement to keep up my earlier academic perfonnances. My 

thanks are due to Dr. Woube Kassaye, Dr. Daniel Desta, Dr. Desu Wirtu, Dr. Tanlene 

Kitila, Mr. Seyene Teka, and Mr. Lemma Abdisa who have been well-wishers for my 

success . 

All the data sources from all the three universities and MoE also deserve appreciation for 
sparing their precious time in providing me live data and in participating at different levels 
in the journey of the research. 
Last but nOlleast, my appreciation goes to my wife Mrs Almaz Taffese for her continuous 
encouragement and editing the manuscript. My children: Galata, Mari, and Ebanu, and my 
nephew Temesegen File also deserve appreciation for their patience while I used to 
concentrate on the research work without considerate attention to their curious fTivolity. 

IV 



• 
ACKNOWLEDGEMENT .•.•....•...............................................................................................•..•...•........................... iv 
TABLE OF CONTENTS ................... ... ........................ ......•.. , ......... ............................................................................. v 
LIST OF TABLES .. ... ... ... ...... .. ...... ...... ..... .. ... ...... ... .. ........ ................. ...... .. .......... .......... ...................... .... ........ ......... . vii; 
LIST OF FIGURES ......................................................... ............ ................ ....•. ..... ... ... ............................................. viii 
liST OF GRAPHS ... ................................. ... ............... .......... .. ...... ... ... ............... ...... ... ............................................... ix 
LIST OF APPENDiCES ........................................ .... ........... ...... ........ ... ... .................................................................... ix 
ABBREVIATIONS AND ACRONYMS USED ................................................................................................................ x 
ABSTRACT .......... ...... ................. ... ...... .... ................. .... ........... .. .... ..... .. ... ............ ... ... .......................... .................... . xi 
ORGANIZATION OF THE STUDy ...... .......... .... ...... ........ ... .... ........ .... .. ...... ......... ...... .... .. .......................................... xiii 

TABLE OF CONTENTS 

CHAPTER ONE: INTRODUCTION .... ........... .... ....................... ............. ... ................. .... ... .... . I .. 1.1. Background and Rationales or the Study ... ................ ... ... ... ........ .. ... .... .. ............ .... ... ..... 1 
1.2. Statenlent or the Problenl .. .... .. ... ... ............. ... ................... ............... .. ............... .. .... ... ... .. 6 
1.3. Objectives of the Study ....... ..................... ... ................ .......... ......... .. ..... ............ ... ... ... .... 9 
IA. Significance or the Study .................... ~ .. ~ .. ~ ..... ..... • .. p .. ' .. r •. ' ... .... . ... . .. .... . .. . ... ... . .. . ...... . ... . ... . ... . ~ IS> 
1.5. Scope and Delimitation or the Study .. ~ . A :: ... .. : ~.: . .. ::. ~ .. . : •• • •• • !; ...... ... ~ .... .. :~.~ •. ' f '· ' : " . .... , ..... M . 1·1 .. . : .. :: :: .. .. .......... :: ... : .. : 
1.6. LImitations orthe Study ...................... : .... .... .... , ... .... ""~ .. : ....... ........ !. ... : . .: .... ~ .. ; ... : .. •. H.~ .. l ... 1 1;2 
1.7. Definitions of Key Terms/Phrases ..... : ...... : ... :.. :.. .! . .:. .. · ... :. . .:.~ .· .. :.~: ... .... ~.'. ~ .. ' .. ~V .. 'i ... ' ...... ~ l3 
1.8. Conceptual Framework and Research RlIei\.idn~ . :.:. . .:. .. ::/ .. !: ... :.~; ... "'::. ~ . ~ ... : ...... ; ......... 1:7 ...... , .. ... .... '" .. .. .. .. ' " . . . . .... .., .... ... ..... . 

CHAPTER TWO: RESEARCH SElTlNG AND Cc:lIIITRX,. " .... ... : ... ~ .: .. : • . ~ . :.. ... ••• .' .... .. ..... :!6 
2.1. Introduction .. ...................................... : .. : .. : .. : .. ~ .. ~ ..... .' .. ~ .. ~ .. , ... ... ..... ... ... .... .. .... .... ... .... ... ... .... 26 
2.2. Ethiopia: Country Context ........................................................................................... 26 

• 2.3. Ethiopian Education .............................................................................................. .. ..... 27 
2.3.1. Traditjonal Education jn Ethiopia ................................................ ................ .. .. .. ... 27 
2.3.2. Modem Education in Ethiopia ............................................................................. 27 

2.4. The Ethiopian HEls and the English Language ........................................................... 33 
2A.l. Historica l Accounts and Progressions ................................................................... 33 
2.4.2. Addis Ababa University (AAU) ................................................................ ... .. ....... 35 
2.4.3. Bahir Dar University (BDV) ........................................................................... ...... 37 
2.4.4. Haramaya University (li.rV) ...................................................................... .......... 38 

2.5. Action Research in Ethiopian I-lEis .............................................................................. 39 
2.6. Chapter Summary .... ............................................. ................. ........... ............................ 40 

CHAPTER THREE: REVIEW OF RELATED L1TERATURE ............................................ 42 

• 3. 1. introduction .................................................................................................................. 42 
3.2. Concepts and Importance or Action Research ............................................................ .42 

3.2.1. The Concepts of Action Research ......................................................................... 42 
3.2.2. Importance of Action Research ... .......................................................................... 46 

3.3. Charucteri st ics and Processes of Action Research ....................................................... 51 
3.3. 1 Characteristics or Action Research ........................................................................ 5I 
3.3 .2. Processes of Action Research ................................................................................ 55 

3A. Foundations of Action Research ....................................... ........................................... 59 
3A.I. Historical Foundation of Action Research ............................................................ 60 

v 

• 



• 
3.4.2. Epistemological Foundation of Action Research ...................... ... ......................... 67 
3.4.3. Ontological Foundation of Action Research ......................................................... 78 
3.4.4. Methodical Foundation of Action Research .......................................................... 80 

3.5. Dimensions of Action Research ....................... .......... ........ .......................................... 82 
3.5. 1. Professional Dimension of Action Research ......................................................... 83 
3.5.2. Personal Dimension of Action Research ............................................................... 84 
3.5.3. Political Dimension of Action Research .............. , ................................................ 85 

3.6. The Place of Action Research within the Research Typologies .................................. 87 
3.6. 1. Action Research and the Two Contrasti ng Types of Research Methods .............. 90 
3.6.2. Action Research within the Three Broad Types of Research .............................. . 93 
3.6.3. The Three Paradigms of Educational Research (the PositivistINormative, 
Interpretive, and the Paradigm of Praxis! Act ion Research/Critical Theoretic) ............. 94 
3.6.4. Action Research within the Three Types of Classroom Research ........................ 96 

3.7. Validat ing Action Research ....................................................................................... 100 

• 3.7. 1. The Concept of Validity ...................................................................................... 101 
3.7.2. Validity Criteria to Judge Legitimacy Claims .................................... .. ............... 102 
3.7.3. Validating Agents ................................................................................................ 104 
3.7.4. Techniques of Validation ............... .. . _ .... . ... .... .... ........ ... ..... V • • • T .. ........................... 106 

3.8. Action Research Implications for Qua!ill'-I.-"I'!\.u~g<. :Tl""'hin& •• ;.;.:; ... ;:.. .... :.: .. : .. :,i dB 
3.8. 1. Action Research V is-ii-vis Pedagogiciill'J:ih<iip1e1 il\-=omI1lUnle!l1i ... L'"gu~ • 
Teaching (CLT) ..................................... : ...... , ... , .. .... .. . A •••• ~:~ ... . ... . : . . .... :::... . _·. _.: . :·. : • • • ~ ... ld9 
3.8.2. CLT within the Broad range of LanguAl'.d -f~:ic~i ~·g:I1~!~4~~pp.pafhe~· ....... 11;2 
3.8.3. Language Teachers ' Roles within:the Pe~ag~gi",!1 p,i.n~ip!":'-n.r f:!-T .; .. _ ......... 114 
3.8.4. Communalities of CLT and Act iop Reseor,Ii in pn~aqci~!i QIlI)I~l!f X!i-FL .... I (5 
3.8.5. Action Research for Sustaining Qual~~ I.anguage. T.e~c,iling ... .......................... 1 ~9 

3.9, Some Empirical works on Action Research in and outside Ethiopja ..... ~ .. ~ .. ~ .. ~ .: ...... .... '124 .. 3.9. 1. Some Act ion Research works in Ethiopia ........................................................... 124 
3.9.2. Some Action Research works outside Ethiopia .................................................. 129 

3. 10. Chapter Summary ......................................................................... ... .......................... 134 

CHAPTER FOUR: DESIGN AND METHODOLOGy .................... .. ............................... 140 
4. 1. Introduction ................... ... .......................................................................................... 140 
4.2. Guiding Purpose and Decisions ................................................................................. 140 
4.3. The Research Methodology ....................................................................................... 141 
4.4. Rationales for the Methodology Chosen .................................................................... 145 
4.5. Data Collection Sites, Sources and Procedures with Justifications ............................ 146 

4.5.1. Data Collection Sites and Rationale .................................................................... 146 
4.5.2. Data Sources and Selection Procedures .............................................................. 149 

• 4.5.3. Rationale for Selecting the Subjects .................................................................... 150 
4.6. Data Gathering Tools and Procedures ........................................................................ 152 

4.6.1. Questionnaires ................................................................................................... .. 152 
4.6.2. Interviews ............................................. .. ............................................................. 153 
4.6.3. Focused Group Discussion (FGD) Guide ........................................................... 154 
4.6.4. Data Collection Procedures .............................. .. ... .............................................. 155 

4.7. Methods of Data Ana lyses ......................................................................................... 156 
4.7.1. Quantitative Data Analysis .......................................................... .. ...................... 156 
4.7.2. Qualitative Data Ana lysis .................................................................................... 157 

vi 

• 



4.8. Ethical Considerations in the Research Work ., ................... .......... .......... , .................. 158 
4.9. Validating the Procedures and the Findings ............................................................... 161 

4.9.1 . Validating Process and Techniques ............................ ......................................... 16 1 
4.9.2. Validating Guide Questions ................................................................................ 167 
4.9.3. Rationales for the Validation and the Participants ..................... ......................... 167 

4.10. Chapter Swnmary .............. .... ...................................... ........ ........................ ............. 168 

CHAPTER FIVE: PRESENTATION, ANALYSES, AND INTERPRETATION OF DATA ...... 170 

5. 1. introduction ................. , .. , .. , .. , .. , .. , ... , ...... , .. , ..... , .. , ..... , .. , .... , .... , ..................................... 170 
5.2. Quantitative Data Analysis ......................................................................................... 172 

5.2. 1. EFL Teachers ' Action Research Knowledge .............................. , ....................... 172 
5.2.2. EFL Teachers' Action Research Practice ............................................................ 178 
5.2.3. EFL Teachers' Change as a resu lt of their Action Research ............................... 185 

• 5.2.4. Motivating and lor Dc-motivating Environments for EFL Teachers to do Action 
Research 186 
5.2.5. Perceived Roles of Action Research for Quality of EFL Teaching .................... 190 

5.3. Qualitative Data Analysis .......... ......... ......................................... ............................... 193 
5.3.1. EFL Teachers' Action Research Knowledge ......................................... ... .. .. ...... 193 
5.3.2. EFL Teachers' Action Research Actual Practices .............................................. 201 
5.3.3. EFL Teachers' Change as a result of their Action Research .... ........................... 2 12 
5.3.4 . Motivating and lor De-motivating Environments for EFL Teachers 10 do Action 
Research ................................................................................................................... 216 
5.3.5. Perceived Roles of Action Research for Quality ofEFL Teaching .................. .. 229 

CHAPTER SIX: DISCUSSIONS, CONCLUSIONS, AND IMPLICATIONS ..... ....... ....... 235 

• 6.1. Introduction ..... ........ ................................................................................................... 235 
6.2. Discussions: Mixing the Quantitative and Qualitative Results .. .. ... ........................... 235 

6.2.1. EFL Teachers' Action Research Knowledge ...................................................... 237 
6.2.2. EFL Teachers' Action Research Actual Practice ................................................ 241 
6.2.3. EFL Teachers' Change as a result of their Action Research ....................... ........ 243 
6.2.4. Motivating and lor De-motivating Environments for EFL Teachers to do Action 
Research 248 
6.2.5. Perceived Roles of Action Research for Quality of EFL Teaching .................... 250 

6.3. Doubts, Debates and Lessons (DOL) ....... ....... ... ........................................................ 256 
6.4. Summary of the Major Findings ...................................................................... .......... 261 
6.5. Conclusions .................................................................... .... ........................................ 264 

• 6.6. Implications of the Results ................................................................................. .... .... 269 
6.6.1. Implications to the Quality of EFL Teaching and Learning ........................... .... 271 
6.6.2. Implications to Policy and Practice .. ..... ............. ....................................... ... .. ..... 272 
6.6.3. Implications to the Field of Action Research in EFL Teaching .. .. ............... .. ..... 274 
6.6.4. Implications to Scope of Applicability .......... ................. ......... .................... ........ 275 

6.7. Finale ........................................................... ............. ...... ..... ....................................... 278 

BIBLIOGRAPHY ....................................................... .......................................................... 280 
DECLARATIO ............... . ........ ................. ........... .. ................................. 310 

VII 

• 



, 

LlSTOfTADLES 

Tobie 1. The Nine Universities and Years 01 Commencing TEFL ...................................................................... ..... 35 
Tobie 2. Reflective Rationality versus Technicaf Rot/onality ............................ ............................... ..................... 71 

Tobie 3. Positivistic Paradigm versus Post Positivistic Paradigm ............. ............................................................ 90 
Table 4. Quantitotive versus Qualitative Approaches to Research .......................................... ... ..... .................... 91 
Table 5. A Summary Chart of some Methods/ Approaches to Language Teaching ............ ................................ 113 
Tobie 6. Communalities 0/ CL T and Action Research ....................................... .................................................. 117 
Table 7. Summary o/rhe Dora Sources and Dora Collection Tools .................................................................... 154 

Table 8. Relationships among rhe Research Questions, Tools and the Doto ..................................................... 171 

Tobie 9. Correlation between EFL Teachers ' cla imed Action Research Knowledge and 5kifls ............................ 175 

Tab/e 10. EFL Teachers ' ratings 0/ Factual 5tatements about Action Research (Positive) ................................. 175 

Table 11. EFL Teachers' ratings o/foctuo/Stotements about Action Research (Negative) ............................... 176 
Table 12. The extent to whlch some Action Types characterize Eft Teachers' Classroom Practices ............... 177 

• Table 13. Descriptive Statistics on fFL Teachers ' Action Research Practice ......... .............................................. 184 

Table 14. Correlation between EFL teachers' Action Research Knowledge and practicing it.. ........................... 1B4 

Toble 15. Correlation between Doing Action Research and Change ..... ... .... ..... ................................................. 186 
Table 16. Some Constraints and their influences on EFL teachers to do Action Research ................................. 189 

Table 17. The Role 0/ Action Research for Quality Language Teaching ............................................................. 192 
Table 18. Trend and Status of Associations omong Different Variables in the Findings .................................... 253 

LIST OF f iGURES 

• Figure 1. Q:Jnceptuol Framework of the Study .......... ........ .................................................................................. 19 
Figure 2.Conceptual Interconnections a/the Basic Research Questions .............................................................. 20 

Figure 3. Stages of Action Research Processes .................................................................................................... 56 
Figure 4. A Spiral of Cycles of Action and Research ............................................................................................. 57 
Figure 5. Kemmis' Individual aspect in Action Research Spiral . .................. ........................... ... ............... ........... 58 
Figure 6. Foundations of Action Research ................... ........... ...................................... .. ... ................... ................ 60 
Figure 7. Transforming Tacit into Explicit Knowledge ............................... ... ...... ............. .. ............... ..... .............. 73 

Figure 8. The place 0/ Action Research within the overall Educational Research ............................................... 88 
Figure 9. Summary of the Comparisons between Action Research and the Typologies 0/ Research .................. 98 
Figure 10. Triangulation of Three Sources ....... ... .... .............. ............................................................................ 107 

Figure 11. Quality as a motter 0/ Negotiation among Parties concerned ......................................................... 121 

Figure 12. The Cyclical Steps 0/ the Research Methodology ......................................................................... ..... 143 
Figure 13. Synthesis ofrhe Major Findings .................... ........ ....................... ...... ............................................... 252 
Figure 14. Doubts, Debates and Lessons (DOL) in the journey 0/ the Research work ........................................ 256 

• Figure 15. Implications of the Results of the Study ......... ................................. ..................................... ............. 270 

VIII 

• 



• 

• 

.. 

• 

• 

LIST OF GRAPHS 

Graph 1. EFL Teachers' Theoretical know/edge of Action Research ................................................................... 173 
Graph 2. EFL Teachers' Pract/col Skills 0/ Action Reseorch ................................................................................. 174 
Graph 3. The extent to which EFL Teochers ' Classroom Actions were In/o rmed by Action Research findings 

(Teocher-roted) ........................................... .... ... ... ............................................................. .................. 179 
Graph 4. The extent to which EFL teachers' Classroom Actions were inf ormed by Action Research findings 

(Student-roted) .................................................................................................................................... 1BO 
Graph 5. EFL Teachers ' Actual practice a/ Action Research (rated by Teachers) ............................................... l B1 
Graph 6. EFL Teachers' Actual Practice a/Action Research (rated by Students} ................................................ lB2 
Graph 7. EFL teachers' Actran Research Theoretical knowledge, Skills and Practice ......................................... 1B3 
Graph 8. Environmental situations for Eft teachers to practice action research .............................................. 187 
Graph 9. The extent to which EFL Teachers were Empowered to conduct Action Research .............................. 188 
Graph 10. The extent to which Action Research enhances the Quality 0/ Language Teaching (Teacher-roted}191 
Graph 11. The extent to which Action Research enhances the Quality 0/ Language Teaching (s tudent·rated) 192 

LIS T O F APPENDICES 

Appendix 1. EFL Instructors' Questionnaire ....................................................................................................... 290 
Appendix 2. Students' Questionnaire ................................................................................................................. 294 
Appendix 3. Focused Group Discussion Guide Questions Presented to Eft Instructors ............... ...................... 296 
Appendix4. Interview Guide Questions presented to some MoE Off/cials .. ...................................... ........ ....... . 296 
Appendix 5. Interview Guide Questions Presented to some Subjects at Universities ... ................... ... ................ 297 
Appendix 6. Preliminary In/ormation 0/ the Teacher Respondents .................................................................... 298 
Appendix 7. Preliminary In/ormation 0/ the Student Respondents ................ ... ........ ... ......... ... , ...... ... .. .............. 299 
Appendix 8. In/ormation on Interviewees and Discussants ..... ............... ...... ...................................................... 299 
Appendix 9. List 0/ Universities in Ethiopia ............................................................................................ ............ 300 
Appendix 10. Curricular Issues 0/ the Traditional Education in Eth iopia ... ..... ... .... .. .. ... .. .... ... ....... ... .. .. ........... .... 301 
Appendix 11. AAU Organizational Chart ............................................................................................................ 302 
Appendix 12. Location o/the Country and the Universit ies from where data /ar the main study collected ...... 303 
Appendix 13. Descriptive Statist ics 0/ the volidotion 0/ the Pilot study ............................................................ 303 
Appendix 14. Qualitative Results o/the Pilo t study Volidation .......................................................................... 304 
Appendix 15, Simplistic version 0/ the Canceptuol Fromewark ....................... ..... ... ............... ....... ... ................. 307 
Appendix 16. Pilot Result occepted for Australion Conference, 26-28 October 2008 ............. ... ......... ............... 308 
Appendix 17. Summory o/ the Comparison between Action Research and the Typologies 0/ Research ........... 309 

IX 



• 

• 

• 

• 

ABBI~EVIATIONS AND ACRONYMS USED 

AAU - Addis Ababa University 
BOU - BahirDar University 
CLT - Conmlunicative Language Teaching 
CSAE - Central Stalfs/ieal Agency of Elhiopia 
eTE - College of Teacher Education 
DELE- Department of English Languages Education 
OF - Degree of Freedom 
DFLL- Department of Foreign Languages and Literatures 
EEL TNET - Ethiopian English Language Teachers' Network 
EFL - English as a Foreign Language 
ELDs - English Language Departments 
ELIC- English Language Lmprovement Center 
ELID- English Language Improvement Department 
ELIP - English Language Improvement Program 
EMPDA - Educational Materials Production and Distribution Agency 
ESOP - Education Sector Development Program 
FA - Fine Arts 
FORE - Federal Democratic Republic of Ethiopia 
HarU - Haramaya University 
HDP - Higher Diploma Program 
HEls - Higher Education Institutions 
HESO - Higher Education System Overhaul 
KCTE - Kotobe College ofTeacher Education 
MoE - Ministry of Education 
Nd (nd). - No date 
OA VP AA - Office of the Associate Vice President for Academic Affairs. 
OSSREA - Organization for Social Science Research in Eastern and Southern Africa 
P - Significance level 
r - Correlation coefficient 
Ria - Reflection- in - action 
Roa - Reflection- on - action 
SD - Standard Deviation 
SIL - Summer Institute of Linguistics 
TOP - Teacher Development Program 
TEFL - Teaching of English as a Foreign Language 
TEs - Teacher Educators 
TESO - Teacher Education System Overhaul 
TESOL - Teaching English to Speakers of Other Language 
TGE - Transitional Government of Ethiopia 
Tkia - Tacit knowing-in-action 
TII - Teacher Training Institutes 
UP - Unpublished 

X - Mean Average 

x 



• 

• 

• 

• 

• 

ABSTItACT 

This study intended to investigate the extent to which EFL teachers in Ethiopian public 
universities know and practice act jon research to bring change and betterment of their 
practices and the quality of student learning. To this end, EFL teachers' action research 
knowledge, practice, change, environment; and perceived roles of action research for 
quality teaching have been addressed. lnasmuch as the English language is the medium of 
inSlnlction at universit ies in Ethiopia, and action research is catalyst for enhancing quality 

teaching and learning; linking and addressing the two epitomize the pragmatic assumption 
that it is whatever actually happens in the classroom that really makes a difference to the 
quality of student learning. The assumption is lUlderpinned by the perspective of reflective 

rationality, which supports the notion of empowering and committing the frontline 
implementers -teachers. 

in addressing the issue. a blend of both qualitative and quantitative methods was used 
following dominantly descriptive approach (at the reconnaissance stage), somewhat 
descriptive and more of exploratory approach (at the pilot stage), and both exploratory and 

explanatory approaches (during the main study). Data fo r the reconnaissance were 
collected through a questionnaire from 25 language instructors at AAU. The pilot study 
data were collected through questionnaires from 33 instructors and 104 students at 
Hawassa and Jimma Universities; through focused group discussions (FODs) with six EFL 
teachers at the two universities; and through interviews with three people at the Ministry of 
Education (MoE). Data fo r the main study were generated through questionnaires from 57 
teachers and 214 students at Addis Ababa University (AAU), Bahir Dar University (BDU), 

and Haranlaya Univrsity (HarU); through interviews with eight persons (two each from the 
three universities and from MoE); and through FODs with 20 persons (7 each at AAU and 
BDU, and 6 at 1-larU)_ 

Whereas the data co llected during the reconnaissance and the pilot study were analyzed by 

interspersing the qualitative data with the quantitative data, during the main study the 
analyses and interpretations were made separately both for the quantitative and the 
qualitative data. By way of mixing the results of the two in the Discussions Chapter, two 
purposes were achieved: producing more comprehensive answers to tbe research questions 
than they might appear separately, and triangulating the different data or results for 
va lidation purpose. Apart from this, a validation group of 7 EFL teachers at AAU 
participated in scrutinizing the research work right from the start and mainly at cri tical 
stages (at proposal. pi lot, and main study). 

It has, therefore, been learnt that even though EFL teachers claimed to have high 

theoretical knowledge and medium practical skills of action research, their actual practice 
of it was little. Similarly. whereas the teachers' knowledge of action research coincided 
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with the perspectives of reflective rationality as opposed to that of technical rationality 
(see Chapter Three Table 2), their laci/ knowing was the lowest rated in comparison with 
their reflection-on-action (Raa) and reflection-in-action (Ria). Similarly, whereas the 
power of action research for change and betterment was highly valued (pragmatic validity), 

a number of internal and external environmental factors have limited EFL teachers' 
practice of it. Equally in the journey of the research work, some doubts and debates had 
inspired me for further readings, explorations, and lessons. As a result. I have revitalized 
my earlier beliefs and perspectives that action research has got credibility, visibility, 
recognition, rigor and acceptance. My earlier over expectation of the practices of action 

research by EFL teachers, nonetheless, were abated. Equally, it has been learnt that the 
<traditional' research approach st ill has dominance over action research. 

On the basis of the findings and the lessons, implications have been drawn to: a) quaJity of 
EFL teaching and learning; b) policy and practice; c) the field of action research in EFL 

teaching; and d) scope of applicability of the results of the research. It is believed that the 
overall results, lessons and the actualization of the implications: a) contribute to enhance 

EFL teachers ' action research knowledge and practice to bring betterment of their practices 
and themselves; b) enhance the teachers' active participation in arguments/debates and in 

research culture related to the area; c) entail the changing landscape of EFL teaching; and 
d) inspire reflective thinking and practice in the field of TEFL. This is because English has 

a pragmatically dominance role and place in the world communication, business, politics, 
education (teaching, learning, and research), technology, science and advancement. In 

addition, the national as well as the global ideological and professional environmental 
trends seem to advance democratic outlooks whereby practitioners are empowered, 

committed, and energized to take ownership of changing themselves and their classroom 

practices for better quality . 
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ORGANIZATION OF THE STUDY 

This Dissertation has six chapters. Chapler One presents background and rationales, 

problem statement, objectives, significance, scope and delimitation, and limitations; 

operational definitions of tennslphrases; conceptual framework, and research questions of 

the study whereby five questions have been fannulated for investigation. 

Chapter Two deals with research setting and context. It, therefore, presents a bona fide 

account of the country's context, education, HEls and the English language, and action 

research. It also introduces five Ethiopian public Universities where the research took 

place: two for pilot study (Jima and Hawassa Universities), and three for the main study 

(Addis Ababa, BahirDar, and Haramaya Universities). 

Chapter Three presents revIew of related literature. It describes action research 

conceptions, importance, characteristics, dimensions, foundations, places within the 

typologies of research approaches, validations, implications for quality EFL teaching; and 

some empirical findings on action research in and outside Ethiopia. 

Chapter Four deals with design and methodology of the study. It has eight sections. The 

first section presents briefings on guiding purpose and decisions with justifications. The 

second and the third sections deal with detailed descriptions of the research methodology 

and its rationales respectively. Following this, the fourth section presents data collection 

sites, sources, procedures and justifications. The fifth and the sixth sections deal with data 

gathering tools (two types of questionnaires, two types of interviews and a FGD) and 

procedures, and methods of data analyses respectively. Finally, the seventh and the eighth 

sections deal with ethical considerations and validation procedures respectively. 

Chapter Five deals with presentation, analyses, and interpretation of the data generated 

through the questionnaires, interviews and FGD. The Chapter sets out the analyses and 

interpretation by classifying both the quantitative and the qualitative data (separately) 

under five subsect ions. The first subsection presents and analyzes the data on EFL 

teachers' knowledge of and/or about action research, The second and the third subsections 
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address respectively EFL tcachers' actual involvement in doing action research and theLT 

perceptive views on the level of the changes /improvements that might happen on 

themselves and their practices as a result of doing action research. The fourth and the fifth 

subsections deal respectively with issues of environment for conducting action research 

and the roles of action research for quality language teaching as perceived by the research 

participants. 

Finally. Chapter Six presents discussions; Doubts, Debates and Lessons (DOL) in the 

journey of the study; Slimmary of the major findings; conclusions; and implications of the 

results (see Chapter Six, Section 6.6) . 

XIV 








































































































































































































































































































































































































































































































































































































































