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                                                              ABSTRACT 

The objective of this study was to investigate the magnitude of common forms of aggressive 

behavior and contributing factors observed among Addis Ketema Preparatory School students. 

Both qualitative and quantitative data were used to conduct the study. Convergent parallel mixed 

method design was selected. The respondents were 13 teachers, 2 principals and vice principals, 

1 guidance and counselor and 309 students.  The student respondents were selected using 

stratified random sampling technique while the principals, teacher and Guidance and counselor 

were selected using purposive sampling technique.  Questionnaire that contained items on socio-

demographic variables, scales for aggression and contributing factors were used to collect 

information from the students. Qualitative data were collected from teachers, Principals and vice 

principals and guidance and counselor through interview. Percentage, Frequency, mean, 

standard deviation and independent sample- test and multiple linear regression analyze were 

conducted to analyses the data. 

The findings showed that the common of common forms of aggressive behavior in order of 

magnitude from the highest to lowest are verbal aggression, anger aggression, indirect 

aggression, physical aggression and hostility aggression respectively. Boys have higher physical 

aggression level than girls. To the contrary girls have high verbal and indirect aggression 

behavior, but there is no significant difference between boys and girls in anger aggression and 

hostility aggression behavior.  The Contributing factors were found to be (1) school environment 

(2) family related factors and (3) family related factors. The school related factors were 

important predictors of aggressive behavior.  Recommendations were also forwarded in the light 

of the findings. 
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CHAPTER ONE 

 INTRODUCTION 

1.1 Background of the study 
 

Aggression can be defined as an emotion that tends to hurt, harm or destroy something or 

someone. In case of persons, the intention of harm can be physical or psychological. Aggressive 

behavior involves conflict between individuals of equal level (Roland and Idsoe, 2001). 

According to the World Health Organization (2002), aggression is the deliberate use of or 

physical power that threatens one's self or another and is committed against a group or 

community and results in psychological and physical damage and even deprivation.  

Berkowitz (1981), defined aggression as a behavior directed toward the goal of harming or 

injuring another living being, where the other person will be motivated to avoid the harm. This 

study identifies three different type of aggression using Direct-Indirect Aggression scale 

(Bjorkvists, 1992). Direct, indirect and verbal aggression. Children engaging in direct aggression 

usually display it in terms of being physical, like hitting, kicking, punching, biting and so on. 

Indirect Aggression is shown by exclusions, social isolations, spreading rum ours, telling other‘s 

secret and so on. Verbal aggression is displayed by using bad words, abuses, threatening others, 

calling names and so on.In the USA in the year 2000, more than 400 000 youths aged 10-19 

years were injured as a result of violent acts (Center of Disease and Control, 2004). In Egypt, 

Alexandria students' hospital, 4.4% of students attending the emergency department were 

seeking medical care for injuries resulting from physical fighting (Youssef et al., 1999). 

Aggressive behavior can cause serious harm, including physical and emotional injuries, with 

long-term negative consequences for both the victim and the aggressor (Umukoro, Aladeokin, & 

Eduviere, 2013).  

Men were physically and verbally aggressive than females but women's are more anger than men 

as the study of Bus and Perry (1992). Men have a significantly higher score on physical 

aggression, verbal aggression and hostility but not on anger (Cohn 1988). 
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In Ethiopia study by Tadele Fayso (2019) showed that physical aggression, verbal aggression 

and indirect aggression were evident among adolescent in secondary schools of Meskan woreda. 

Specifically, students showed greater indirect aggression followed by verbal and physical ones, 

but all the three forms of aggression were found to be low. 

Aggression in the schools is a very conspicuous phenomenon prevailing across cultures and race. 

This is so because in schools children get a lot of opportunities and exposure to different stimuli 

and cues to display their learnt behaviour or learn new ones. Developmental theory suggests that 

children‘s exposure to classrooms with high amount of aggression in elementary classes can 

have a stronger impact on the child aggressive behaviour, which they term as the primacy effect 

(Thomas et al, 2011). According to the social field theory model (Kellam et al, 1998), which 

argues for the primacy effect, says that it becomes very crucial at the school entry level for a 

child to face new behavioural demands like adjusting to peers, teachers, rules, regulations. 

Children who master these demands are able to move smoothly and develop appropriate social, 

emotional and cognitive abilities, compared to children who are not successful in accomplishing 

these adjustments in their early stages of schooling and continue the same maladjustment 

through their elementary school and further (Alexander, Entwisle, & Dauber, 1993; Hamre & 

Pianta, 2001; Perry & Weinstein, 1998). 

The causes of learner aggression are multiple. Learners are often subjected to aggression at 

school, which occurs in tandem with aggression at home and aggressive behavior in the 

community outside the school. Chetty (1997) observed that children exposed to aggression in 

this way risk becoming either victims or perpetrators of antisocial behavior. Coupled with in 

consistent parental intervention, these children are likely to become deviants, delinquents and a 

public nuisance (Chetty 1997). Biological, psychological, social, and cultural factors are the 

determinants of behaviors. Adolescence is a period that includes many emotional and behavioral 

changes. Some of these changes are problematic (Savrun, 2000). One of the recent issues 

concerning both the media and parents is the aggressive behavior among the high school 

students. 
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It has long been recognized that developmental changes in typically developing adolescents (e.g. 

increase in physical strength and spending more time with friends) may be associated with 

increased aggressive behavior (United Nations Children's Fund (UNICEF), 2011).  

From the aforementioned behavioral problems, aggression in school needs special attention. 

Since, it affects student‘s proper development substantially in their schooling and later in life. 

Several researchers like Beck (2004); Block and Keyes (cited in Bjorklund, 1992) indicates that 

the children who are aggressive at early age shows delinquent behavior during adulthood than 

those students who are not aggressive. So the aim of this study was to investigate the magnitude 

of common form of aggressive behavior and contributing factors to aggressive behavior among 

Addis ketema Preparatory School students. 
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1.2. Statement of the Problem 

According to UNICEF REPORT (2011) a bleak future awaits most children, whom they 

defined as those between 10 and 19 years of age. One of the recent issues concerning 

both the media and parents is the aggressive behavior of senior secondary school 

students. The increase in aggressive behavior at school has drawn the attention to this 

subject among researchers (Efilti, 2008, Kaya & Belgin, 2012). Although aggr essive 

adolescents are prevalent around the globe, some studies indicate that the prevalence of 

aggression among adolescents in developing countries is higher than in developed 

countries e.g., Akiba, LeTendre, Baker, & Goesling, 2002).  

The researcher has four work experiences in schools; as a result the researcher had 

observed aggressive behavior among students. Like fighting, insulting, threatening, 

disobeying school regulation, criticizing teachers in preparatory schools students. This negative 

development has adversely affected the academic performance of the students and their 

overall wellbeing. The students continued involvement in aggressive behavior h as 

brought worry too many parents, teachers, guidance counselors and the government.  

In Ethiopia there are sorts of investigations in few areas of behavioral problems. To the 

present researcher beliefs various investigations are still needed in other areas of 

behavioral problems which are still presented, vary in nature and extensive. Then this 

study aims to investigate the magnitude of and contributed factors to aggressive 

behavior among Addis Ketema Preparatory School students. By answering the 

following questions:  

1. What is the magnitude of the common forms of aggressive behavior observed 

among Addis Ketema preparatory school students? 

2. Is there a significant difference between boys and girls involvement in 

aggressive behavior among Addis Ketema preparatory school students? 

3. What are the contributing factors to aggressive behaviors observed among Addis 

Ketema preparatory school students? 
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1.3 Objectives of the Study 

1.3.1. General Objectives 

The aim of this study is to investigate the magnitude of the common form of aggressive 

behaviors and contributing factors to aggressive behavior observed among Addis 

Ketema preparatory school students. 

1.3.2. Specific Objectives 

 To investigate the magnitude of the common form of aggressive behaviors 

observed among Addis Ketema preparatory school students. 

 To compared the difference between boys and girls involvement in aggressive 

behavior among Addis Ketema preparatory school students. 

 To investigate the contributing factors to aggressive behaviors observed among 

Addis Ketema preparatory school students. 

1.4 Significance of the Study 

This study will have benefit to, guidance counselors, and curriculum planners, 

community, government and researchers. The guidance counselors stand to benefit from 

the study as it will provide them with the strategies and skills with which to handle all 

cases of aggression among adolescent in schools. The Curriculum planners will 

consider and integrate some aspects of the findings into the preparatory school 

curriculum. The study on completion will help the government, in the area of crime 

prevention. The findings of the study will use as reference to researchers who may want 

to work in a similar study in future. 

1.5 Delimitation of the Study 

This study was done in Addis Ketema Preparatory School students‘. This School is 

governmental School found in Addis Ababa town. This is primarily due to the 

convenience for the researcher as the place of work and living place is the same place 

as of the research site. And in terms of financial and time the study was delimitated to 

the selected school. 
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1.6 Limitations 

Some teachers were not willing to cooperate during the collection of the data.  This 

study is done among regular preparatory school students not include night class 

students. Furth more it does not asses the other contributing factors like biological 

factors.  

1.7. Operational Definition  

Aggressive behavior: In this study, aggressive behavior refers any form of behavior 

carried out whose immediate goal is to inflict harm on another person who wants avoid 

such harm. 
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CHAPTER TWO 

REVIEW OF RELATED LITREATURE 

2.1 Introduction 

This chapter discusses about the concept of students aggression behavior, Theories of 

aggression, magnitude of aggression in schools, gender difference in aggression and 

causes of students aggressive behavior such as family related causes, environmental 

related causes and school related causes.  

          2.2 Meaning of Aggression 

According to Zirpoli, (2008) antisocial behavior, including aggression, are a 

developmental trait that begins early in life and often continues into adolescence and 

adulthood. Aggression is a stable personal trait lasting from childhood, through 

adolescence to adulthood (Loeber and Hay, 1997). As proven in many studies, it is a 

stable trait and when observed in children, it is a good predictor of lat er adult criminal 

behaviour (Fossati, Maffei, Acquarini and Ceglie, 2003; Van Lier 2005).  

The manifestation of such emotion is known as aggressive behavior which is usually 

overt, and varies from mild to severe and it can be manifested against oneself or o thers 

around. According to Nelson (2006), whenever there is a conflict of interests between 

individuals there is a chance of aggressive behavior to be observed. Generally the terms 

aggression and aggressive behavior are used to refer negative emotions and behaviors 

respectively. They are considered part of antisocial behavior; something morally, 

ethically or legally unacceptable (Moeller, 2001).However, according to Tesser (1995) 

as cited by Poggenpoel and Myburgh (2002), aggression can be expressed through  both 

constructive and destructive behaviors. Constructive, if is used for individual and 

collective welfare, and destructive, if used for individual and collective distortion.  

If an adolescent's anger occurs with aggression, negative consequences may ensu re 

physical harm; possible long term outcomes include peer difficulties (Pope and 
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Bierman, 1999), early school withdrawal, future anti-social behavior (Kupersmidt and 

Coie, 1990), and substance abuse (Moss and Kirisci, 1995).  

In the cross-sectional study that investigated the types of aggression, magnitude of 

aggression, predictors of aggression, and methods that teachers use to control 

aggressions in secondary schools of Jimma zone, Kinde,G .et al. [2006], found that 

physical aggression, verbal aggression, and indirect aggression were evident among 

adolescents in secondary schools of Jimma zone. 

 

2.3 Some Theories Regarding Aggression 

2.3.1 Evolutionary theory 

According to evolutionists, this theory is an extension of the evolutionary animal 

series(Cavanagh 2005:1-2; Hawley 1997:213-214). Concerning aggression in subhuman animals 

pecies, it is believed that animals are genetically predisposed for protection against anyinvasion. 

Animals are naturally inclined to aggressive behaviour even though they hadnever been given 

any prior or explicit training to fight. That is, their aggressive behaviour isself-induced, for 

example, fierce fighting among rats (Hawley 1997:113). Cavanagh (2005:1) also observed that 

once isolated, the animals would engage in fierce, compulsive and repetitive fighting until they 

are exhausted. Fromm (in Biancoli 2000:227) observed that man is a primate that is least 

equipped with instinct, yet with a maximum brain development. During experimentation with 

rats with skeptical lesions, they performed impulsively and poorly on a delayed schedule of 

reinforcement. Individuals who are exposed to external cues of impulsivity are also likely to act 

impulsively. Appropriate inhibition to impulsive behaviour would be detached from their general 

behaviour. Stated differently, the diminishing social controls and the emergence of impulsivity in 

organisms‘ environment results in biochemical-genetic diathesis for impulsive behaviour 

(Biancoli 2000:227). 

Therefore, evolutionists believe that as far as evolution is concerned, aggression is passed on 

from hominid to humanoid to homo sapiens, as stated by Biancoli (2000:228). These theorists 

believe that humans were also inspired, like animals, to discharge their aggressive instincts 
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through the rapidity of technological development, such that they are able to express their 

aggression by participating in sports and other harmless competitive activities. 

2.3.2 Instinct theory 

Popular instinctivists include giants such as Freud, Lorenz, Mclean, Thorndike, James and 

McDougall (Petersen & Davies 2005).  

These theorists believe that aggression springs from animate fighting instinct. That is, aggressive 

energy is spontaneously generated within a person more continuously and constantly. Once 

accumulated, this energy must be expressed independently of the individual‘s choice (Petersen & 

Davies 2005:3).  

In the Concise Encyclopedia of Psychology (1996:27) it is stated that: ―… aggressive energy 

inexorably accumulates and inexorably must be expressed‖. It implies that aggressors can‘t be 

held accountable for their aggressive behaviour since the behaviour is expressed involuntarily. 

They may not have proper control over it. 

2.3.3 Drive theory 

Protagonists of this theory such as Leornard Berkowitz and Seymour Feshbach (in Concise 

Encyclopedia of Psychology 1996:27) assert that it is likely that aggressors could be people who 

were once victims of aggression at some stage in their lives. According to Berkowitzfrustration 

induces anger that by itself leads to one‘s readiness to respond aggressively. He concludes that 

aggression-relevant cues (stimuli such as places, people and objects) which are also relevant to 

current or previous anger instigators can enhance or stimulate a person‘s aggression. 

2.3.4 Socio-cultural anthropological theory 

Great scholars of the above-mentioned theory include Malinowski, Mead, Benedict Kardiner, 

Bandura and Buss (Encyclopaedia of Social Learning 1994:40-42). These socio cultural 

anthropologists observed that any form of deprivation begets behavioral or neurochemical and 

neuro physiological alterations. Once a group of people, such as a tribe, is isolated from others, a 

spiritual and cultural void would be created. In the end, the group‘s mental health gets lowered. 

Gradually, the group members would become more vicious and aggressive to one another such 
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that they would indulge in acts of cannibalism, as it happened with the Kwakiutles of America‘s 

north-west coast (Baron & Richardson 1994:238). 

All over the world men slipped into aggressive preying on their own species, with the 

neighboring tribes living in an unending round of death and revenge. The graphic evidence on 

the world map proves that warfare among the primitive people was both endemic and on 

occasion, internecine (Encyclopedia of Social Learning 1994:45). Human‘s preoccupation with 

aggressive behavior dissociated them from their social and cultural realities and thus made them 

more vulnerable to environmental influences. The Encyclopedia of Social Learning (1994:44) 

states that people‘s intimacy with their institutional forms will beget a healthy existence, i.e.  

it would be less aggressive, and vice versa. Isolation induces aggression. People who suffer from 

the isolation syndrome would experience trauma and subsequently, aggressive behavior, out of 

parental neglect. Isolated people may fight instinctively because their mental health is lowered. 

Therefore, both the people‘s sound spirituality and culture may compensate for unfulfilled 

realities. 

2.3.5 Social learning theory 

Social learning theorists believe that aggression is acquired via direct or vicarious means 

(Concise Encyclopedia of Psychology 1996:27). Direct experiences include childhood pushing 

and shoving as well as adolescent fighting (Concise Encyclopedia of Psychology1996:26). 

Vicarious experiences through which aggression could be acquired include adult militancy, since 

aggressive children come from aggressive, unstable and frustrated families (Corvo & Williams 

2000:13). Once the aggressive behavior is acquired, the individual will also learn how to 

instigate such acts overtly and also how to maintain them. If the child‘s aggression, which occurs 

through trial-and-error, is reinforced, it increases their probability to acquire aggression. 

The theory further implies that individuals‘ neurophysiologic characteristics enhance their 

aggressive behavior. It purports that the genetic, hormonal, central nervous system and the 

resultant physical characteristics all influence the individuals‘ capacity to aggress and their 

likelihood to learn specific forms of aggression (Concise Encyclopedia of 

Psychology1996:27).The social learning theorists assert that the theory provides the most 
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theoretically sound, empirically supported and pragmatically useful view of aggression. Above 

all, it is testable and provides logically consistent sets of constructs of increasingly demonstrable 

validity. It is apparent that the actual outburst of aggression can be influenced by aversive events, 

modeling influences, incentive inducements, instructional control, delusional control and 

environmental control (Concise Encyclopedia of Psychology 1996:28).Some of these factors will 

be briefly discussed below. 
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2.4 Studies on the Magnitude of Aggression in Schools  

A total of 13 violent incidents resulting in death occurred at schools within a 1 -year period. 

(Post Primary School Service Commission, 2013). In another study (Obi & Obikeze, 2013) 

observed that the act of getting involved in at least one physical fight was 72.9%among boys 

and 27.1% among girls in Anambra State, Nigeria.  

Malaysia, an advanced developing country in Southeast Asia, is one of these countries where 

aggressive- related behaviors (e.g., bullying, physical fighting)is reported in 28% of 

adolescents (Mat Hussin, Abd Aziz, Hasim, & Sahril, 2014)compared to 13.3% of the Dutch 

adolescents for example (Jansen, Veenstra, Ormel, Verhulst, & Reijneveld, 2011). Bentley 

(1996), studied the prevalence and bully and victims problems in elementary schools and 

students beliefs about aggression. A total of 379, grades 4 to 6 students in Calgary were 

surveyed. The results of Bully/Victim questionnaire indicated that 21.3% were bullied and 

11.6% bullied others "sometimes". Victims tended to be the youngest students  in the sample. 

Both boys and girls were at risk for being bullied by both age-males and older students. 

Verbal abuse was the most common form of bullying and there was no significant association 

between gender and either direct or indirect forms of bullying. Bullies tended to be older in 

the grades and were mainly boys. Also results of the belief measure revealed that bullies were 

more likely than victims and students who were neither victims nor bullies to endorse certain 

aggression supporting beliefs. 

Thomas and Bierman (2006), studied the impact of classroom aggression on the development 

of aggressive behavior problems in children. The study followed a longitudinal sample of 

4,907 children and examined the demographic factors associated with exposure to high- 

aggression classrooms, including school context factors and child ethnicity. The development 

al impact of different temporal patterns of exposure to high aggression classrooms was 

evaluated on child aggression. Analyses revealed that African American  children attending 

large urban schools that served socioeconomically disadvantaged students were more likely 

than other students to be exposed to high-aggressive classroom contexts. 

Disciplinary problems are the most prevalent problems that disrupt education in most 

secondary schools. In reality most secondary school students in Ethiopia do not behave 

according to the norm of the school. Because of this reason disciplinary problems of students 

has become one of the obstacles facing the education system, and it has brought a great 

impact on the teaching learning process particularly at high school level (Teshome,2013).  
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Now a day‘s, schools at all levels of education are deeply concerned about their students‘ 

disciplinary problem. Students‘ disciplinary problem is becoming the primary concern of 

parents, teachers, instructional leaders and other concerned bodies in the education system. 

Because, first and foremost, if the behavior of students failed  to clearly understood, defined 

and the necessary intervention prepared and implemented, the overall teaching learning 

process is considered as futile exercise (Hyman & Snook, 2000). Another study by 

Alemayehu (2012) adopted to look at the magnitude of disciplinary problems in Ethio-japan 

Hidasse secondary school, claimed that discipline is among the basic ingredient that plays a 

crucial role in school system. Disciplinary problems occur when a student refuses to obey 

rules of the school and lack of it makes teaching more difficult. The findings revealed that 

disciplinary problems in the study have been getting worse f rom time to time and range from 

frequent absenteeism to drinking alcohol and smoking cigarette, day dreaming, quarrelling, 

cheating, missing classes and inattentiveness behavior are among the mani festations of the 

problem (Amogne, 2014). 

A study by (Ayele, 2006) uncovered a multitude of disciplinary problems and the causative 

factors to student misbehavior. Accordingly, there are around 18 types of commonly observed 

students disciplinary problems identified; of which the first 5 most serious ones included 

tardiness; truancy; cheating during examination, disturbing in the classroom, and not doing 

home works. The second top ranked problems included disrespect teachers, fighting among 

each other, extortion/coercion and calling teachers by their names or nick names, and 

disobedience to the orders of their teachers.  

2.5 Studies on Gender differences in aggression 

This section of literature focuses on the studies which gives us a broad understanding of the  

prevalence of gender differences in aggression in the past researches in this area. A Meta 

analytical review by Archer John (2004), on sex differences in aggression in real world 

settings, where they covered self- reports, observations, peer report, and teacher observations 

on overall direct, physical, verbal and indirect forms of aggression, as well as trait anger 

(self-report), revealed that direct, especially physical aggression was more common in males 

and females at all ages sampled across cultures. It occurred from early childhood showing a 

peak between 20-30 years. Higher female indirect aggression was limited to later childhood 

and adolescence. 

The overall pattern indicated males' greater use of costly methods of aggression rather than a 

threshold difference in anger. Crick and Grotpeter (1995) studied the relational aggression, 
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gender and socio-psychological adjustment. In their study, a form of aggression hypothesized 

as to be typical of girls, relational aggression, was assessed with a peer nomina tion 

instrument for a sample of 491 third through sixth grade children.  

Overt aggression (Physical and verbal aggression) and social -psychological adjustments were 

also further assessed. Results provided evidence for the validity and distinctiveness of 

relational aggression. They indicated as predicted that girls were significantly more 

relationally aggressive than boys were. Further they indicated that relationally aggressive 

children may be at a higher risk for serious adjustment difficulties.  

Card et al (2008), studied the direct and indirect aggression during childhood and adolescence 

through a meta-analytical review of gender differences, inter correlations and relations to 

maladjustment. The meta-analytical review of 148 studies examined the magnitude of gender 

differences; inter correlations between forms, and association with maladjustment. Results 

confirmed the prior findings of gender differences (favoring boys) in direct aggression and 

trivial gender differences in indirect aggression. Results also  indicated a substantial 

correlation between these forms. The two forms also showed unique associations with 

maladjustment. 

Direct aggression is more strongly related to externalizing problems, poor peer relations, and 

low prosaically behaviors and indirect aggression related to internalizing problems and higher 

prosaically behavior. 

Ostrov and Keating (2004) did an observational study of gender differences in pre -school 

aggression during free play and structured interactions. They observed 48 children from  rural 

preschools in two different social contexts to test the hypothesis about the type (relational, 

physical, verbal, nonverbal), contextual independence, and stoichiometry of girls' and boys' 

aggressive tactics. They predicted and generally found that (1) girls displayed more relational 

aggression than boys while boys displayed more physical and verbal aggression than girl and 

that children received more physical and verbal aggression from male peers, and tended to 

receive more relational aggression from female peers, (2) behavioral observations of 

aggression corresponded with teachers' report of children's aggressive styles. (3)Aggression 

observed during free play predicted children's aggressive styles in a structured setting both at 

the individual and group levels. Raymond et,al (2007), studied the gender differences in 

physical aggression in a population based survey of children before 2 years and after 2 years 

of age. 
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The objective of the study was to test (a) gender differences in the prevalence of ph ysical 

aggression in the general population of 17 month old children and (b) change in the 

magnitude of these differences between 17 and 29 months of age.  

Contrary to the differential socialization hypothesis, the results showed substantial gender 

differences in the prevalence of physical aggression at 17 months of age, with 5% of boys but 

only 1% of girls manifesting physically aggressive behaviors on a frequent basis. The results 

suggested that there is no change in the magnitude of these differences betw een 17 and 29 

months of age. 

Bjorkqvists et al (1992) studied the gender differences in regard to aggressive behavior in a 

series of studies of school children of different age cohorts: 8yrs old (N=85), 11 year olds 

(N=167) and 15 year olds (N=127). Different types of aggressive behaviors were measured 

with peer nomination techniques, supported by self-ratings. The principle finding was that 

girls of the two older cohorts overall make greater use of indirect aggression, whereas boys 

tend to employ direct means. Previously, the main difference between the genders has been 

thought to be that boys use physical aggressive strategies while girls prefer verbal ones. They 

claimed that their studies suggest that the differentiation between direct and indirect 

strategies of aggression presents a more exact picture. Indirect aggressive strategies were not 

fully developed among the 8 year old age girls, but they were already prominent in the 11 

year old girls. 

Lagerspetz et al (1988) studied the gender differences in aggressive behaviors in 167, 11-12 

year old school children, through peer rating techniques supported by self -ratings and 

interviews. 

The principal finding was that girls made greater use of indirect means of aggression, whereas 

boys tended to employ direct means. Gender differences in verbal aggression were less 

pronounced. Dorothy Seals and Jerry young (2003), studied the prevalence and relation ship 

between bullying and victimization to gender, grade level, ethnicity, self -esteem and 

depression in the students of grades 7 and 8.Three survey instruments were used to obtain 

data from a convenience sample of 454 public school students. 24% reported bullying 

involvement. 

Chi square tests indicated significantly more male than female bullying involvement. The 

above studies on gender differences clearly show that there is a significant gender difference 

in the display of aggression, where most of the studies point out the si gnificant difference in 
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the display of direct aggression in boys compared to girls, whereas quite a few studies have 

indicated a small difference in indirect aggression for girls, but not as significant as for direct 

aggression. And there is not much difference in verbal aggression between both genders.  

2.6 Causes of Aggression among Adolescents 

Poggenpoel & Myburgh (2002) proposed a list of psycho-social factors investigated by 

different researchers from time to time that can possibly lead humans to aggres sive behavior. 

These factors include: frustration, economic pressures, and exposure to violence through 

media, aggression in parents, uncomfortable home environment, socio-economic status, and 

non-compatibility with peers. Van Acker, Grant, and Henry (1996) describe following import 

ant findings relating to students' aggressive behavior: Schools can adversely affect student 

behavior as there is connection between school environment and students' behavior; teachers 

may transfer their own anger and aggression against students; and lack of positive teacher 

feedback for appropriate student behavior can create undesirable behavior in students.  

Several studies indicate that the reasons for aggressive behavior during this period are 

multifactorial such as being victim of violence, television viewing, gender, computer use, 

music preferences, environmental and socio-economic variables (Alikasifoglu, 2004, Arpari, 

& Ersoy, 2003;Hotman, Hasen, Cochain & Lindsey, 2005; Johnson, Cohen, Smailes, Kasen & 

Brook, 2002, 0zmen,2006, Palabiyikogu, 1997; Savage, 2004, Singer   et al, 1999; Vahip,20 

02; Vlak, Spruijit, Goede, Maas &Mens, 2005). As the reflection of globalization related to 

political and socio-economic changes as well as individualization and moral transition in 

Nigeria especially starting with 2012-2014, there has been concern in the public with regard 

to the problems faced by students in secondary schools relating to violence and aggression, 

particularly in large Nigerian cities like Bayelsa, Maiduguri, Kano, Onitsha, Jos, Enugu, 

Lagos, Kaduna, Port Harcourt, Warri and Niger delta areas. However, the scientific Studies 

suggesting concrete and significant data to determine the reasons for such incidents have been 

insufficient in Nigeria. The individuals, family, and society have significant roles in healthy 

development and successful violence prevention programs during adolescence, which 

constitutes a high-risk period. Determining the levels of aggressive behaviors and the salient 

contribution factors to these behaviors is a primary step to minimize violence, which is a 

universal problem and risk in Nigeria with a population of over 170 million people.  

Researches Bandura and Ross 1963; Roden 1971 as cited in James (2010) show that watching 

aggressive cartoons, television plays and games negatively affect students and they start 

learning and behaving aggressively through the imitation of either from real -life or media 
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based visuals. Current research in New Zealand found instances of physical fighting and 

weapon carrying among high school students in Dunedin were equal to that of rates for the 

United States of America (Marsh, L., 2006).  

2.6.1 Family Related Causes 

2.6.1.1. Discipline 

Szyndrowski (2005:9) observed that between 33 and 25 million children throughout the world  

experience some form of domestic violence each year. This ongoing process of child 

maltreatment may cause disturbances in their care-taking. Bauer and Shea (1999:120) state 

that extreme measures of discipline may lead to child abuse and child neglect. Chi ld abuse 

may take verbal, physical, and mental and sexual harassment forms. Under those 

circumstances, the victim's health and welfare is harmed. Child neglect refers to the parent's 

failure to provide for the physical, medical, emotional or educational needs of the child by the 

individual responsible for his/her welfare. Research findings state that family interaction 

patterns and parental discipline practices strongly affect the development of aggressive 

behaviour in children (Szyndrowski 2005:9).  

According to the social learning theory, peers learn and maintain their relations based on 

some core modeling, a discipline style that promotes certain behavior in the child and parent - 

child relationships whose quality affects the development of emotional regula tion processes 

serving as representational models of relationships and parental behavior. Parental behavior 

may teach children some values, morals, problem-solving techniques and pro-social behavior. 

If parents intervene ineffectively in the lives of their  children the parents may inspire children 

with aggressive behavior in their general conduct. Studies found that domestic violence 

affects the children emotionally, socially, physically and behaviorally (Szyndrowski 2005:10) 

Inadequate child rearing practices, disruptions in the family, antisocial parents, child abuse 

and aggressive interactions between siblings are regarded as risk factors associated with 

adolescent aggression in secondary school (McAdams & Lambie 2003:1). Children subjected 

to coercive disciplinary measures could develop aggressive behavior in their social 

interactions with others. They may resort to aggressive outbursts - a sign of poor anger 

management - and physically abuse others (Indiana Youth Institute in Bauer & Shea 1999).  

According to Szyndrowski (2005:10), maltreated boys are 1 000 times more likely to commit 

violent acts against an adult partner and or their children.  
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Compared with their non-maltreated peers, they demonstrate bizarre behaviour such as 

disruptiveness. They are often defiant bullies with frequent interpersonal confrontations with 

peers and educators (Bauer & Shea 1999:120). They spend more time fighting than learning. 

Juveniles who were victims of aggression are often imprisoned on charges of homicide, 

aggravated assault and robbery under aggravating circumstances, because of their increased 

rates of psychopathology, decreased self-esteem and interpersonal problems (Mullen,Martin, 

Anderson, Romans& Herbison 1996:7-12). Szyndrowski (2005:10) observes that children 

subjected to a laissez-faire discipline are likely to be lawless, undisciplined and behave anti 

socially. Girls from such families are more susceptible to sexual immorality and get pregnant 

as teens due to their exposure to lack of scruples. Again, they may be unable to conform 

appropriately to community rules such as privacy and may be disrespectful in their 

communication with adults (Szyndrowski 2005:10).  

Aggressive learners are socially incompetent, for they are mainly unable to elicit positive 

social responses, but they indulge in negative responses in various social contexts. French, 

Conrad and Turner (1995:858) conclude that the aggressive and disruptive behaviors are 

correlates of rejection in classroom. 

2.6.1.2 Upbringing 

The most vulnerable learners come from one-parent households, which may be due to 

bereavement, divorce or the unmarried status of the existing parent. It may also be related to 

being left in the foster care of grandparents or being left alone by living parents who work in 

urban areas (Hermandez 1994:19). Rural secondary school learners develop on their own 

towards adulthood and have to learn values from the street. These children are more at risk to 

aggression because they experience more alienation, indifference and antagonism. Bauer an d 

Shea (1999:117) acknowledge that the absence of the father figure in the family may lead to 

low self-esteem, susceptibility to group influence and juvenile delinquency. Obviously, the 

age-segregated peers will take advantage of the situation and thus fil l the void left by parents 

(Safran 1995:66) and the learners my not learn the culturally established patterns of co -

operation and mutual concern (Bauer & Shea 1999:102). Eventually, the learners will only 

depend on social settings comprising a small circle of friends with a limitation of their 

friendships to school bus, telephone conversations and pre-arranged activities (Farmer & 

Hollowell 1995:154; Bauer & Shea 1999:117). Some parents instill bravery and heroism in 

their children, especially in boys, because being manly is considered to be macho. In certain 

cultures, as among the Hellenic Greeks, a boy child is trained to be stoical (Biancoli 
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2000:228).They subject them to severe physical pain and inspire them to hold back their tears 

because crying is considered a feminine characteristic. King (1992:128) observed that African 

cultures uphold the same maxim that a man should not cry when injured or beaten to a pulp, 

but should suppress the pain like a sacrificial lamb. In spite of the nature of suffering ma n 

finds himself in, he should not shed a tear. As such, despite internalizing the ego, males are 

indirectly inspired to resist challenges. In some way, males are taught to retaliate against 

perpetrators of aggression, instead of crying and running home to report such incidents.  

2.6.1.3 Aggressive Parents 

Research indicates that between 50% and 75% of male aggressors also abuse their children 

(Bauer & Shea 1999:9). Parents, who are aggressive during disagreements, may ultimately 

handle disharmony in a noisy and moody way. In the heat of the moment, either party may 

indulge in verbal offensives or subject another to physical aggression. A boy-child who 

observes his father regularly beating his mother each time they have differences, is likely to 

batter his partner in an attempt to coerce her unto submission (Szyndrowski 2005:11).  

A girl-child, who observes that her mother subjects her partner to verbal slurs, will learn to 

humiliate others verbally if things do not go her way. Szyndrowski (2005:9) says that pa rents 

who address their children in vulgar language terms may imprint such behaviour in them and 

subsequently adapt it to their way of life. Limitation of their friendships to school bus, 

telephone conversations and pre-arranged activities (Farmer & Hollowell 1995:154; Bauer & 

Shea 1999: 117). Some parents instill bravery and heroism in their children, especially in 

boys, because being manly is considered to be macho. In certain cultures, as among the 

Hellenic Greeks, a boy child is trained to be stoical (Biancoli 2000:228). They subject them 

to severe physical pain and inspire them to hold back their tears because crying is considered 

a feminine characteristic. King (1992:128) observed that African cultures uphold the same 

maxim that a man should not cry when injured or beaten to a pulp, but should suppress the 

pain like a sacrificial lamb. In spite of the nature of suffering man finds himself in, he should 

not shed a tear. As such, despite internalizing the ego, males are indirectly inspired to resist 

challenges. In some way, males are taught to retaliate against perpetrators of aggression, 

instead of crying and running home to report such incidents.  

2.6.1.4 Parental Substance Abuse 

Many learners in rural, disadvantaged schools come from homes where alcohol and other 

illegal drugs play a significant role (Dodge, Bates & Petit 1990). Children from such family 
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experience neglect as their siblings are forced to become their caretakers as  their parents' care 

-taking abilities might be hampered. Drugs lead to dull reactions, sleepiness, euphoria and a 

general dysfunction in users or abusers. Addicted parents get annoyed by their children 

seeking attention and consequently scream at them or chase them away. Powell, Zehn and 

Kottl (1995:25) concede that addicted parents are quick to find fault with their children, 

yelling at them inappropriately for small problems. They often blame forces beyond their 

control that propelled them to addiction to drugs. Feeling frustrated, neglected and abused, 

these children can be perceived acting out their frustrations on their peers at school, e. g. 

getting easily annoyed even at the slightest provocation. Thus they may scream and 

physically or verbally abuse others without reason (McAdams & Lambie 2003:1). Such a 

form of aggression is called reactive aggression. Parents who abuse substances try to maintain 

a closed home environment where everyone is controlled. That is problematic to adolescents 

who aspire to develop personal autonomy and a sense of self (McAdams & Lambie 2003:1). 

There is limited space for personal freedom, since they have to yield to their irrational parents 

Thus, adolescents may also fall into the dependency syndrome. Ultimately, they'd fai l to 

establish and maintain meaningful, wholesome relationships with others. Since old habits 

have a propensity to stabilize (in Szyndrowsky 2005:9) aggressive learners take their learned 

roles as enablers to the classrooms whereby both colleagues and educators alike may be 

recruited as conspirators in drug abuse (Powell et al 1995:55). This badly influences the 

school environment. In a way, such children learn the skill of denial (of the problem). They 

have difficulty in expressing their feelings; they learn to keep their feelings to themselves.  

Finally, these children cannot deal with emotionally charged situations appropriately. Powell 

et al (1995) observed that marijuana addicts experience increased lethargy, indifference and 

mood swings. The Brown University Digest of Addiction: Theory and Application (2004:5-8) 

provides the following reasons why drug use is associated with aggression:  

a crime could be committed to service the habit or resources needed to purchase drugs in the 

illegal drug trade, violence is often a means of solving disputes;  

violence and drug use both may result from similar factors such as the high sensation - seeking 

in drug users; Drugs can increase the likelihood of violence because of their direct effects on 

users. 
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2.6.1.5 Parental Role Model 

Some learners like to use as models their fathers' use of alcohol and drugs, as well as how 

they terrorize their mothers and siblings. They may also rape girls while in a drunken stupor 

in gang-polluted areas like the Cape Flats. Physical fights may be a good alternative when 

reason is relegated to cowardice. Struggling for recognition, such learners may rebel against 

any authority in order to be praised and equally feared. A heartbreaking incident occurred 

whereby a six-month pregnant lady educator was kicked in the stomach by an angry learner 

(Mohamed & Nandipha 2005:23). The learner had the audacity to do harm to the educator 

because it was customary for parents to storm the schoolyard and beat up their child ran‘s 

educators for reprimanding or disciplining them. Forgatch and Patterson (1998:86) rightly 

concede that adolescent learners can liter ally be trained to be aggressive during episodes of 

conflict with others. 

2.6.2 Environmental Causes 

2.6.2.1 Community Related Causes 

Most secondary school learners residing in rural areas do not have before and after school 

programmers that help to prevent them from admiring the antisocial lifestyles that surround 

them. Seeing their models and other people in their neighborhood gaining more respect an d 

status because of their notoriety might adversely inspire young adolescents to emulate them. 

And in instances of experiencing rejection, the learner may indulge in aggressive behavior to 

be accepted by gangsters (Christie, Jolivetti & Nelson 2000:1).  

Learners who come from abusive families are sometimes withdrawn. They mostly meditate 

about the possible panaceas to their social problems that make life more and more 

meaningless with each passing day. However, armed with a denial skill, they learn to attain  

emotional support by antisocial means (Forgatch & Patterson 1998:86). Lack of recreational 

facilities and opportunities as well as the lack of availability of adult mentors may leave 

adolescent learners with a huge social void. To fill the social gap children may imbibe alcohol 

in an attempt to boost them, though this lasts for a short time only.  

Alcohol leads to stimulation and inappropriate responses (cf. 2.3.3.5). Children intoxicated 

with alcohol may be sexually stimulated and thus inappropriately choose to entertain 

themselves through sex, an activity they would spurn when sober. Finally, alcohol increases 

pain sensitivity and impulsivity. Thus, intoxicated children are prone to aggressive reactions. 

Poverty, which is also rife in rural communities due to unemployment (Bauer & Shea 1999:12 
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9), may cause people to seek illicit ways to survive, such as prostitution, burglaries and theft. 

Therefore, young adolescents wouldn't acquire effective social skills and creative thinking for 

survival sake, but might easily model what is prevalent in their community for fear of being 

different (Skiba & Peterson 2000:347). This vicarious symbolic modelling may reward 

him/her with status or material gain (Christie et al 2000:1).  

2.6.2.2 Adult Role Models 

Aggressive learners are sometimes enticed by and want to emulate the life of the 'highflyers' 

but might not have the money to maintain their newly acquired 'elitist' lifestyles. Hence they 

may start stealing from their parents (Christie et al 2000). Such role models may be known by 

their queer dress code that is in conflict with societal and religious norms, for example, baggy 

trousers among boys and mini-skirts among girls. Those opposed to the dress codes may be 

jeered and ridiculed for being barbaric and backward. Some aggressive adult role models, 

such as rap music divas like Sean Coombs, also known as PuffDiddy, use a unique language 

and obscene lyrics that are also adapted by young adolescents to communicate among 

themselves. Learners imitating their models may also abuse their peers verbally. That alone 

may be enough provocation for physical retaliation by the victim(s) in question.  

2.6.2.3 Peer Culture 

The peer culture is perceived to be in conflict with that of adults. Secondary school learners 

typically turn to their peers for guidance in matters of dress, identity, social attitudes and 

"acceptable" behavior (Bauer & Shea 1999:10). To be accepted in a group, a new member 

should conform. Carter (2002:30) observed that groups are often gregarious in nature. If 

aggression is considered an acceptable norm among the members, it is expected of every one 

to conform to its culture. Demonstration of disruptive behavior on others in and out of the 

classroom may be a fitting way to gain peer approval or recognition (Gable,  Arllen & 

Hendrickson 1995). The culture may aggravate what Haywood in Carter (2002:30) calls 'the 

often loud and confident banter of others'. Carter (2002:30) says that "... your mates knock 

you ... it's easier to see things the way they do and you don't feel disappointed". A good 

example is that illustrated by Haywood (in Carter 2002) whereby a soccer player is forced to 

feel bad after missing a goal, though he himself doesn't find fault in that. In peer culture, 

praises are sporadic, capricious and difficult to negotiate. They are outweighed by prolific 

criticism (Carter 2002:30). Among the peer group, individual perception doesn't count. Each 

member is dependent on their daily negotiation of conflicting information of who they want 

to be and what they are told they were (Carter 2002:30). The approval-disapproval syndrome 
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is neither consistent nor empowering, for the peers develop precarious self -images and are 

forever engulfed in doubt (Carter 2002:30). Gangs, like peer groups, serve as an extended 

family Thus, loyalty is obligatory and adherence to the code of conduct is always mandatory 

(Lai, Lai & Archilles 1993:17). People join gangs due to the perks that are freely touted: 

esprit de corps, pride in appearance, grooming younger and lesser able members,  adherence to 

strict rules and codes, desire for respect and recognition (Lai et al 1993:16). Recently, there 

has been an upsurge of female gangs that are independent of the males (Lai et al 1993:16). 

All gangs, irrespective of gender, commit the following acts: disruptive and antisocial 

behavior, face-to-face confrontations, intimidation, assaults, fights, defying authority, vulgar 

language use, committing illegal and violent acts (Lai et al 1993: 20). Very important, 

however, is that youth gangs exist primarily for social reasons and their illegal activities are 

usually crimes of vandalism. Vandalized property is a common sight in the schools being 

studied. 

2.6.2.4The Media 

The media present a distorted and biased view of public schools (Berliner & Biddie 1998:12), 

biased in that only the negative side of the news is reported and distorted in that a too 

simplistic and incomplete view of educational problems and issues are presented to the public 

(Fields 2002:74). The media can enhance the adolescent learner 's aggressive behavior by their 

coverage of violence as a means to solve problems. The incursions of British and American 

coalition forces in Iraq are a classic example. Another example is the visuals of the notorious 

Vlakplaas forces that eliminated the Gugulethu Township politicians, as shown on television 

during the hearings of the Transitional Reconciliation Council (21H00 of 16.06. 2005). These 

visuals illustrate the forces' laissez-faire attitude and the heinous use of physical torture on 

their victims to extract the truth. The social learning theory (Concise Encyclopedia of 

Psychology 1996:28) says that young learners can acquire aggression through observation al 

experiences. This could occur by watching all the episodes of a TV drama called "Yizo Yiz o". 

This drama inspires learners to use drugs freely, commit antisocial behavioral acts such as 

raping innocent girls, doing crime and undermining school rules and parental involvement in 

the education of secondary school learner. Incidences of television violence are believed to be 

increasing. Chorry-Assad and Tamborini (2004:494) agree that verbally aggressive sitcoms 

occur in a humorous context. Consistent with antisocial behavioral acts, Chorry-Assad and 

Tamborini (2004:494) discovered that increased exposure of learner‘s verbally aggressive 

sitcoms is associated with aggressive communications. Therefore, the learners acquire the 
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aggression and also adopt the aggressive language of sitcoms when communicating with 

others (Zillman & Weaverl999:145). 

Headlines in the press such as "Two Gunmen at Colorado School Reportedly Kill Up to 23 

Before Dying in a Sieg‖ are sensational. Such stories of aggression by two adolescent learners 

from Colombine High School who were armed with guns and explosives, killing 23 f ellow 

learners and an educator before taking their own lives could encourage learners to carry 

weapons and be aggressive. In press reports about Nazi Germany and Bosnian conflicts, 

homicides were committed on innocent targets. That is displaced aggression that could be 

acquired by emulating the behaviour of a hero or heroine as touted by the media (Donohue, 

Sirachi & Ziedenberg 1998:61). Educators' resentment of learners can encourage the learners 

to be aggressive towards them and ultimately wish to participate in serious forms of 

delinquency (Donohue et al 1998:61).  

To avoid victimization, the victims may turn out to be aggressors by carrying weapons under 

the pretext of self-defense against perpetrators. The carrying of weapons encourages learners 

to commit homicides on aggressors or even suicides to escape threats and humiliation 

(Donohue et al 1998:61). Weapons give a feeling of power and anyone in possession of them 

may be encouraged to react aggressively once provoked or threatened.  

2.6.2.5 Substance Abuse 

Alcohol, the most accessible drug to secondary school learners, often produces psychomotor 

stimulation effects that lead to increases in sensation-seeking and impulsivity, as well as 

increases in confrontational and provocative behavior (Breslow & Smothers 2004:6). Powell 

et al (1995:35-6) state that 19% of the secondary school learners use alcohol weekly.  

Breslow and Smothers (2004:6) observe that aggressive behavior associated with the 

stimulation effects includes sexual aggression, family and marital  violence, child abuse and 

suicide. Alcohol dampens feelings of stress and anxiety, it diminishes fear and disinhibits 

aggressive behavior that could be inhibited by fear, and it heightens pain sensitivity and the 

significance of provocation. Heightened pain, in itself, expedites aggressive behavior 

(Breslow & Smothers 2004:6). Alcohol interferes with the user's cognitive functioning, 

particularly the executive functioning, because the intoxicated person can't select appropriate 

response options and can't effectively inhibit behaviors (Breslow & Smothers 2004:7). 

Accordingly, Powell et al (1995:36) say that acute intoxication also leads to slurred speech, 
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unsteady gait, perceptual distortions and mood swings. Eventually, anyone intoxicated with 

alcohol, will fail to monitor his/her own behavior to assess its appropriateness.  

Marijuana (dagga) is the second most used drug by secondary school learners (Powell et al 

1995:36). It leads to habituation, because it produces a relaxing feeling and euphoria. 

Learners use it to 'self-medicate' their stress and personal discomfort, i. e. to avoid facing 

their own problems (Powell et al 1995:36). Behavior associated with marijuana includes 

uncontrollable giggling, withdrawal symptoms and unusual facial expressions. The ch ronic 

use of marijuana may lead to decreased motivation, a negative impact on the learner's 

academic achievement and negative emotional reactions. Cocaine ranks third in use among 

secondary school learners. It increases the heart rate, speeds up the centra l nervous system, 

depresses appetite and decreases fatigue (Powell et al 1995:37). Cocaine produces a feeling of 

euphoria. According to Powell et al (1995:38), cocaine leads to learner's impairment of 

attention span and comprehension. Therefore, the learners may become restless, irritable, 

talkative, easily agitated and anxious. Restless learners may destabilize lessons and they 

could react aggressively when called to order, because of their irritability. Any learner whose 

attention span is impaired could feel out of place and later aggressive fellow learners and 

educators out of envy and failure to impress academically. Narcotics, also called opiates, are 

the least used drugs by the secondary school learners, because they are the hardest of the hard 

drugs, most addictive and most dangerous (Powell et al 1995:38). They have a dramatic 

impact on the learners' behavior and may impel them to drop out of school to support the 

habit. They are known to increase the learners' level of anxiety (Powell et al 1995:39).  

Anxious learners are prone to aggression because of their repetitive experience of failure at 

school and the fact that they are classified as persona non grata. In summary, secondary 

school learners addicted to drugs would experience lack of motivation to  earn which relates to 

disciplinary problems, impaired short-term memory, limited participation in class activities 

due to reduced attention span, dropping out of the extra-curricular activities, increased 

depression, isolation and stealing of money at home, exhibition of increased behavior 

problems which include fighting, obscene language, defiance, mood swings and a negative 

attitude towards school and educators (Corvo & Williams 2001:13; Fitzgerald & Arndt 2001:4 

3-44; Haemelie, Montgomery & Cowell 1998:29- 32; Nagy & Dunn 1998:1-2; Parent & New 

man 1998:13; Powell et al 1995:34).  
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2.6.3 School Related Causes 

2.6.3.1 Educator Role Models   

Carter (2002:28) observed that educators who terrorize learners into submission for any 

reason might synchronously incite intolerance and fear, especially if they are further managed 

with hostility and conflict in lieu of the school ethos. Thus, boys would adopt the dictatorial 

model of the male educators and girls would be enticed by the verbal aggression of their 

female educators. The use of threats, derogatory names and sharp humor, ironically suggests 

Cunningham's (1991:97) practice: "Don't do as I do, but do as I say".  

Carter (2002:97) posits that a battery of hostile and abusive remarks by educators sow 

antagonistic feelings in learners. An emphasis on fixed control measures troubles the learners 

and makes them feel disgruntled (Carter 2002:28). Many educators derive pleasure and 

satisfaction in exercising power and thus abuse it by demanding unquestioning obedienc e 

from the learners. 

This hardens their attitudes towards authority (Carter 2002:28). An educator who realizes that 

his authority was waning on the learners uttered the following provocative remark: "I don't 

care if you hate me, but you'll respect me" (Carter 2002:28). Through their conduct or 

example, the male educators may express, make, celebrate and confirm the so -called top-dog 

masculinity (Carter 2002:29). Such pervasive masculinity may influence the learners' 

behaviour and beliefs, as depicted in an educator's remarks (in Carter 2002:29): "...the school 

is ideal, is heterosexual, strong and respected..." It implies that homosexuality is unacceptable 

on campus. Homosexual learners are ridiculed, harassed and called names or subjected to 

verbal cussing (Carter 2002:34; Osier & Starkey 1996:34). Without adult intervention, the 

name-calling might equally urge victims to retaliate against the perpetrators in order to prove 

their manhood. Some educators tell victims that it is 'unmanly' to seek help on petty  incidents 

such as pushing, name-calling and being subjected to verbal cussing (Amnesty International 

1997:12; Carter 2002:34). Ignoring victims aggression or meting out light punishment on 

aggressors may anger the victims so much that they may take the law into their own hands to 

prove to everybody how powerful they are that is, they develop the metaphorical iron lung to 

prove that they can also be aggressive, if given the opportunity to do so (in Carter 2002:34). 

Amnesty International (1997:12) concludes that: "... students are allowed to call other 

students ... offensive names and no action is taken by the teachers, this sends a message to 

students that intolerance is acceptable.‖ Ignorance is often perceived as inability to control 

learners. An educator in Carter (2002:35) interviewed on her liaises faire attitude on 
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discipline was quoted as saying "... I just pretend not to notice or to hear when they call my 

name (for help). It's not that I don't care, just that I don't want to be shouting all the time" . 

Indirectly, the learners are encouraged to lose respect for educators, because they are not 

corrected for their disruptive behavior and ill-discipline (Lock 2002:77). 

2.6.3.2 Educator-Learner Relationships 

Duncan (1999:129-30) posits that learners react aggressively if their classroom environment 

continues to further the alienation, as opposed to a controlled classroom milieu. Mostly, such 

a situation is aimed at suppressing behavior instead of teaching any skills. Ideally, educators 

should be pillars of strength and hope in this relationship. However, there are unhappy 

educators at schools who are characterized by low retention levels, poor support to their 

learners, little allocation of time to develop the curricula, rare completion of their paperwork 

and failure to plan ahead (George, George, Gersten & Grosenick 1995:227). Learners would 

find them helpless and subject them to contempt and resist their instructions all the time. 

Most aggressive learners lacked adult care - a salient etiological condition for proper 

development. A less emphatic relationship with such learners aggravates their risk conditions. 

This is typical of educators who manifest rigidity in class (Duncan 1999:130). The inflexible 

implementation of academic matter and dependence on punishment to correct unbecoming 

behaviour eventually worsen their aggressiveness. Such learners are said to be grossly 

sensitive to criticism. Negative comments on learners' performance and appearance may 

further worsen bad relationships with educators (George et al 1995:227). 

2.6.3.3 Educator Interaction and Instruction 

Negative reinforcement  

Bauer and Shea (1999:146) define 'negative reinforcement' as 'the contingent of an aversive 

stimulus that results in increased behavior production to escape or avoid the aversive stimuli. 

Educators, who present learners with too difficult tasks during instruction, reinforce the 

learners' off-task behavior. When learners are attracted to and focuses on something else other 

than the content imparted to them during the lesson, their behavior is said to be off- task 

According to DePaepe, Shores, Jack and Denny (1996:316), learners engage in aggressive 

behavior in order to escape or avoid the educators' aversive instruction. Instructing 

behaviorally disordered learners to perform tasks that expose their knowledge level, is likely 

to expedite their aggressiveness and lower their level of compliance (Harrison, Gunter, Reed 

& Lee 1996:184). On average, non-inclusive instructional strategies encourage learners to 
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seek escape routes or avoidance tactics through illicit ways (Bauer & Shea 1999: 148). Some 

illicit ways learners may choose include provoking educators. Provocation is considered a 

well-thought strategy by which, when dismissed, learners will escape embarrassment before 

their peers who might undermine them. 

Learners with language problems, as observed by Harrison et al (1996:185), may choose to 

act out, so that they disengage from the lesson upon experiencing failure to respond 

appropriately to questions. 

Uncritical instruction  

Uncritical instruction does not incorporate the background, experience, knowledge and 

interests of the learners and the authentic tasks in the teaching-learning process. The critical 

pedagogy based on the critical theory (Bauer & Shea 1999:149) posits that any didactic 

milieu that emphasizes form rather than meaning and correctness over creativity and 

divergent thinking stimulates learners' aggression. Compared to the dialogical educator 

learner interactions, uncritical instruction is educator centered and is therefore unhelpful. 

Since it is characterized by competition and less co-operation, learners may manifest 

confrontational and antagonistic body language whenever they are assigned a task (Carter 

2002: 31). Often learners fail to acquire meaningful listening skills. Powerful or gifted 

learners domineer and are also heaped with lots of praises while their weaker counterparts 

may be condemned viciously. Secondary school learners who are criticized negatively feel 

alienated and belittled. 

Thus they adopt a negative attitude towards lessons and finally behave aggressively so as to 

draw attention. 

Curriculum and language problems  

All instructional materials and activities designed against the learners' interests may be 

considered too boring and complex to be comprehended. Learners find the curricular tasks too 

individualistic, especially if group work is not central in their instruction (Cornwell and 

Bawden 1992). If the learners are denied the opportunity to learn from their peers in class, 

they indulge in disruptive behavior as a way to escape the embarrassment. Educators who are 

not competent put more effort in controlling learners. They would hardly inspire their learners 

to develop self- regulation. As a result, the learners' interest to learn  meaningfully 

depreciates, as compared to their more successful peers (Cornwell & Bawden 1992). It is 

therefore eminent that the non- inclusive curriculum would be a threat to those behaviorally 
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challenged learners, especially those destined to aggravate o thers in all sorts of ways. 

Learners who are not competent in the language of instruction would always feel 

marginalized by their more capable peers. The language of the curriculum should 

accommodate less competent learners; else they will opt for disrupti ve behavior for fear that 

they may be less favored by the level of difficulty of the content that uses the language that 

undermines their intellectual abilities. Aggressive reactions become a norm to them. 

2.7 CONCLUSION 

The literature discussed in this chapter shows that aggression is both multi -faceted and 

complex. It is complex in the sense that researchers cannot agree on a single definition for the 

phenomenon. Aggression is multi-faceted since it is found to be innate, instinctual, 

vicariously acquired or passed on genetically. The data gathered from the literature suggest 

that aggression cannot be caused by a single particular factor, but by a combination of 

different aspects such as, family related factors, the environment and the school. Thus, the 

genetic disposition and neurological makeup of the individual, the disciplinary styles adopted 

by the parents, the school set-up and the environment in which the learners are situated could 

enhance their aggression. Through observational experiences an adolescent can develop into 

an aggressor through media influences and the idolizing of celebrities or admired role models 

who are aggressive. Learners may have aggression in many different ways. They could be 

verbally, physically, anger, hostility and indirect aggressive when interacting with others both 

at school and in public. Any learner who develops aggressive behavior might also choose to 

live by the dictates of the peer group whose culture is mainly in conflict with adult  values and 

norms.  

In the following chapter the research design will to investigate the abovementioned issues 

will be discussed. Methods of date collection will be explained in detail . 
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CHAPTER THREE 

METHODS 

3.1. Research Design 

The purpose of this study was to investigate the magnitude of the common forms of aggressive 

behavior and contributed factors to aggressive behaviour observed among Addis Ketema preparatory 

school students. To this end, both quantitative and qualitative approaches were used. Its central premise 

is that the use of quantitative and qualitative methods in combination provides a better understanding of 

research problems than either approach alone (Creswell and Plano Clark, 2006). 

So, convergent parallel mixed method design was selected. Convergent procedures are used to 

converge quantitative and qualitative data in order to provide a comprehensive analysis of the problem. 

In this case, the qualitative and quantitative data are collected simultaneously. The results are then 

integrated in the final interpretation. Merging of Quantitative and Qualitative results occurs during the 

analysis or interpretation to provide an integrated conclusion and involves comparing, contrasting and 

synthesizing the two strands (Creswell & Plano Clark, 2011). 

3.2 Population, Sample Size and Sampling Techniques 

Sources of data were students, teachers, Principal and vice principals and guidance and counselor of 

Addis Ketema preparatory school .The population of the study was 1734(898 boys and 836 girls) 

students attending preparatory school in Grade 11 and Grade 12 in 2018/19 academic year. 

In order to select the student participants, stratified random sampling method was used. Grade level and 

sex were strata .All students of grade eleven and twelve of the selected preparatory school was used as 

a sampling frame for the study. According to Krejcie and Morgan, (1970), the minimum sample size 

required for a population of 1734 student is 315. The sample size N=315(165 boys and 150 girls) were 

selected with proportional weight to populations in each stratum (grade level and sex). The individual 

participant from each grade level and sex was selected using simple random sampling technique. 

In selecting interviewees , purposive sampling techniques was used to sample teachers, guidance and 

counselor, school principals and vice principals from the preparatory schools because these respondents 

had detail information about the situation of students‘ aggressive behavior. Two principals and vice 

principals, thirteen teachers and one guidance and counselor were included through purposive sampling 

techniques. Purposive sampling in this study involved the selection of those participants who know 

well about students‘ aggressive behavior because of their position.  
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3.3. Tools for Data Collection  

In this study to measure the magnitude of the common forms of students‘ aggressive and contributing 

factors ,self –report Questionnaire for students  to collect quantitative data was used and                   

self- administered semi–structured interview for vice principals and principals , guidance and counselor 

and teacher to collect qualitative data  was used. The Aggression Questionnaire (AQ; Buss & Perry, 

1992) have 33-item questionnaire (rated on a 5-point Likert scale ranging from 1 (Not at all like me), 2 

(A little like me),  3 (Somewhat like me), 4 (Very much like me), to 5 (Completely like me). And to 

measure contributing factors for aggressive behavior self-report 5-point Likert scale with scales as 

/Strongly Disagree, Disagree, Uncertain, Agree and strongly agree/ was used.  

Validity 

Validity is defined as a relationship of accuracy between the responses and the reality the       responses 

were intended to capture (Gomm 2004:152). According to Blore (2002:58) and Punch (1998:42) 

validity determines if a test measures what it is purposed to measure. 

To ensure the validity of the questionnaire, first draft Amharic version was evaluated and      

commented by the research advisor and other relevant professionals. Then, pilot test was conducted in 

Addis Ketema preparatory school on 20 respondents with the purpose to improve clarity, relevance and 

feasibility of the questionnaire.  According to the result of the pretest, some correction and changes 

were made which were unclear for students on grammatical errors. 

Reliability 

Blore (2002:59) defined reliability as the degree of consistency and/or accuracy with which the 

questionnaire measures. The following two questions asked in Grimm and Wozniak (1990:166) will 

determine the reliability of a test: Will the respondents answer the same question in the same way if 

they could be asked again? Can the used questions produce stable responses? Finally, computer 

software was used to analyze the reliability of the data by calculating the Cranach alpha coefficient of 

scaled items (Ellis 1994:90-91; Gray 2004:305).According to McMillan and Schumacher (2010), the 

Cranach alpha is generally the most appropriate form of reliability for survey research and other 

questionnaires in which there is a range of possible answers for each item (a scaled response such as in 

the questionnaire used in this study). 

For the purpose of assessing the reliability of the instrument Cronbach‘s Alpha Coefficient test was as 

follows: 
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Table1. Cranach’s Alpha value for aggressive behavior:- 

Dimension Cranach’s Alpha value 

Physical aggression 

 Verbal aggression  

Anger aggression 

Hostile aggression  

Indirect aggression 

Total  

.856 

.916 

.778 

.741 

.691 

.752 

 

The Cranach Alpha coefficient test result indicated that the questionnaire is0.7.Therefore, the adopted 

test was found reliable enough to use for this research purpose (McMillan&Schumacher2010). 

Table 2 Cranach’s Alpha value for causes of aggressive behavior:- 

Dimension Cranach’s Alpha value 

Family related aspects 

Environmental related aspects 

School related aspects 

Total  

.808 

.824 

.637 

.805 

 

The Cranach Alpha coefficient test result indicated that the questionnaire is reliable and it is        

acceptable to use as a scale since the result is above 0.7. 

3.4 Scoring for Common forms of Aggressive Behavior 

In this study aggressive behavior scoring was apply according to Nor Hasliza et al, (2016). scoring 

method.  
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1. (Not at all like me) 2. (A little like me) 3. (Somewhat like me) 4.(Very much like me) 5. (Completely 

like me 

Table 3 Physical aggression scoring scale 

No 

 

Items          Response  

1 2 3 4 5 

1. I may hit someone if he/she provoked me.      

2. At times I can‘t control the urge to hit someone.       

3. If somebody hits me, I hit back.      

4. Someone has pushed me so far that I hit him or her.      

5. If I have to resort to violence to protect my rights, I will.      

6. I have threatened people I know.      

7. I get in to fights more than most people.      

8. I become so mad that I have broken things.      

 

The overall score in this questionnaire is 40, and it is divided into three levels as shown in the table 

below: 

Level  Score  Interpretation  

High  28 to 40 Extremely aggressive  

Intermediate  14 to 27 Moderately aggressive  

Low  8 to 13  Rarely aggressive  

 

Table 4 Verbal aggression scoring scale 

No  Items  

 

                    Response  

1 2 3 4 5 

1. My friends say that I argue a lot.      

2. I can‘t help getting in to argument when people disagree with me.       

3. I tell my friends openly when I disagree with them.      

4. I often find myself disagree with people.      

5. When people annoy me, I may tell them what I think of them.      
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The overall score in this questionnaire is 25, and it is divided into three levels as outlined in the table 

below: 

 

Table 5 Anger aggression scoring scale 

No  Items    Response  

1 2 3 4 5 

       

1. I flare up quickly, but get over it quickly.      

2. At times I feel like a bomb ready to explode.      

3. I am a calm person.      

4. Some of my friends think I am a hothead.      

5. At times I get very angry for no good reason.      

6. I have trouble controlling my temper.      

7. I let my anger show when I do not get what I want.      

 

The overall score in this questionnaire is 35, and it is divided into three levels as shown below: 

Level   Score   Interpretation  

High   24 to 35   Extremely aggressive  

Intermediate   12 to 23   Moderately aggressive  

Low   7 to 11   Rarely aggressive  

 

Level   Score   Interpretation  

     

High   18 to 25   Extremely aggressive  

Intermediate   12 to 17   Moderately aggressive  

Low   5 to 11  Rarely aggressive  
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Table 6 Hostility aggression scoring scale 

No  Items     Response  

1 2 3 4 5 

       

1. I do not trust strangers who are too friendly.      

2. Other people always seem to get the breaks.       

3. I wonder what people want, when they are nice to me.      

4. I wonder why sometimes I feel so bitter about things.      

5. I sometimes feel that people are laughing at me behind my back.      

6. I know that friends talk about me behind my back.      

7. At times I am so jealous I can‘t think of any else.      

 

The overall score in this questionnaire is 35, and it is divided into three stages as presented in the table 

below: 

Level    Score  Interpretation  

High  24 to 35  Extremely aggressive  

Intermediate  12 to 23  Moderately aggressive  

Low  7 to 11  Rarely aggressive  

 

Table 7 Indirect aggression scoring scale 

No  Items     Response  

1 2 3 4 5 

1. When people are bossy, I take my time doing what they want, just to show them.      

2. When someone really irritates me, I might give him or her silent treatment.      

3. I like to play practical jokes.      

4. If I am angry enough, I may mess up semen‘s work.      

5. I have been mad enough to slam to door when leaving some   one behind the 

door. 

     

6. I sometimes spread gossip about people I don‘t like.      
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 The overall score in this questionnaire is 30, and it is divided into three stages as presented in  the table 

below: 

Level   Score   Interpretation  

     

High   23to 35   Extremely aggressive  

Intermediate   12 to 22   Moderately aggressive  

Low   6 to 11   Rarely aggressive  
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3.5. Method of Data Analysis 

After data collection, the quantitative data was checked for completeness and consistency. Then the 

data was coded and entered to computer software program (SPSS) statistical programs. Percentage, 

Frequency, mean, standard deviation and independent sample t- test and multiple linear regression 

calculations were used to see the results of different variables. And qualitative data were analyzed 

through thematic description. 

3.6. Ethical Considerations 

This research was beginning after getting approval letter from Addis Ababa University School of 

psychology. Then researcher was referee to the determined school after obtaining permission from the 

preparatory school administers. Efforts were made to make the research process professional and 

ethical. To this end the researcher clearly informed the respondents about the purpose of the study 

(which was purely academic) and the purpose of the study was introduced in the first part of the 

questionnaires. The researcher also clarified interview participants that their participation in the study 

was voluntary and based on their consent. The researcher also did not personalize any of the response 

from the respondents during data presentation, analysis and interpretation. The respondents were 

treated with respect and their personal identifiers were not included in the research report released to 

the public in order to avoid the identification of respondents. Anonymity of the respondents was also 

assured and the data that they provide was treated with utmost confidentiality. Furthermore, all 

reference materials used for this research had been duly acknowledged. 
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CHAPTER FOUR 

RESULTS 

The major objective of this study is to investigate the magnitude of the common form of aggression and 

contributing factors to aggressive behavior in Addis Ketema preparatory school students. 

From the total of 315 questionnaires which were distributed 309 was filled consistently and completely.  

And from 13 selected teachers for interviews 9 of them are interviewed, 2 vice principals and 1 

counselor were also interviewed.  It begins with the description of demographic characteristics. 

Table 8 Respondents demographic characteristic 

Participants  Variables  Categories  Frequencies  Percentage  

Vice principals  

and principals 

 

 

 

Counselor  

 

 

 

 

Teachers  

 

 

 

 

Students  

 

 

 

 

 

 

Sex 

 

Educational 

level  

 

Sex  

 

Educational 

level  

 

sex 

 

Educational 

level  

 

Sex        

 

Age  

Male  

 

Masters  

 

 

Male  

 

Masters  

 

 

Male  

Female  

Degree  

Masters  

 

Male  

Female 

15-18 

19-21  

2 

 

1 

 

 

1 

 

1 

 

 

5 

4 

3 

6 

 

164 

145 

186 

123 

 

 

100% 

 

50% 

 

 

100% 

 

100% 

 

 

55.55% 

44.45% 

33.33% 

66.66% 

 

22.22% 

77.78% 

53.07% 

46.93% 
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Based on the information on Table 8, Concerning to the students respondents‘ sex, the percentage of 

female respondents 145(46.93%) is lower than male respondents of 164 (53.07%). 

4.1 Results on magnitude of the Common forms of Aggressive Behavior among students 

The scores of the respondents were classified in to three levels (low, moderate and high) following the 

cut-off score suggested by Nor Hasliza et al, (2016). The results are shown in Table 9 below. 

Table 9 students perceived magnitude of the common forms of aggression behavior (in %) (N=309) 

 

Level  of aggressive behavior 

 

    Common forms of aggressive behavior                                                    

 Physical  Verbal  Anger  Hostility  Indirect  

Rarely aggressive 17.2  27.8  12.6  10.4  33.3  

Moderately aggressive 57.3  21.0  52.4  64.7  39.8  

Extremely aggressive 25.6  51.1  35.0  24.9  26.6 

 

Based on Table 9 verbal aggression is the most  common forms of aggressive behavior with the 

students response 55.1%of them shows extremely verbal aggressive behavior, 21.0% moderately  

verbal aggressive and 27.8 % are rarely verbal  aggressive behavior.  

The interview made with school principals responded on the common forms of aggressive behavior 

said that ―Students‘ are uses abusive language to despise other students , verbally aggressive (they 

insult bad word each other, like your mother makes this, calling neck name and they are argumentative 

even when they are misbehave.‖ 

From the above Table 9 anger aggressive behaviors with the students‘ response is 35.0 % extremely 

anger aggressive, 52.4 % moderately anger aggressive and 12.6% rarely anger aggressive.  This finding 

supports the interview result. ―Students have no tolerance for criticism. As soon as the teacher says 

something or point out a mistake of the students, a very quick and strong reaction is observed. Their 

moods change, their facial expressions become very negative, and in some cases they start talking very 

rudely‖.  

From the above Table 9 indicates that indirect aggressive behavior is the also common forms of 

aggressive behavior in the students result of 26.2 % extremely indirect aggressive ,39.8 % moderately 

indirect  aggressive and 33.3% rarely indirect aggressive.   
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This result also concurrent with the interview findings, another way of showing their aggression is non-

cooperation. ―They start ignoring the assigned tasks i.e.do not do their class work or home work. Show 

resistance by not attending the school regularly, and do what they are asked not to do.  Indirect 

expression against other students like bulling and school administration or teachers includes 

propaganda and rumors against teachers, hiding their things, damaging school property, problem 

creation for teachers during the class by distracting others, not paying attention, throwing, stealing or 

breaking things.‖ 

Physical aggression is the common forms of aggressive behavior with in the students‘ response of 25.6 

%extremely aggressive, 57.3% moderately aggressive and 17.2% rarely physical aggressive behavior. 

Physical aggressive behavior also describes in the interview result they said that ―students are fighting 

on small issues and make groups against each other.‖ 

In the above Table 9 results indicates that hostility aggression is the less common forms of aggressive 

behavior when comparing in the other common forms aggressive behavior with in the students‘ 

response of 24.9% extremely aggressive, 64.7% moderately aggressive and 10.4 % rarely aggressive 

behaviors. In addition to this result two interviewees give response that ―there are students who feel bad 

and suspect them when other are laughing and joking.‖ 
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4.2 Gender difference in each common forms of aggressive behavior among Preparatory School 

students 

Table 10 Group Statistics 

Common forms 

of aggression 

sex of student 

respondents 

N Mean Std. Deviation Std. Error Mean 

Physical 

Male 164 3.0122 .95330 .07444 

Female 145 2.2491 .98607 .08189 

Verbal 

Male 164 3.6000 1.11146 .08679 

Female 145 3.8979 .82129 .06820 

Anger 

Male 164 2.9355 .98725 .07709 

Female 145 3.0108 .98387 .08171 

Hostility 

Male 164 2.6995 .96081 .07503 

Female 145 2.6089 .87822 .07293 

Indirect 

Male 164 2.2490 1.11895 .08738 

Female 145 3.3540 1.07060 .08891 

 

The above Table 10 shows that degree of physical aggression for boys is scored (M=3.012, S.D=.953) 

is higher than girls physical aggression score (M=2.249, S.D=.986), verbal  aggression for boys is 

scored (M =3.60, S.D=1.111) is less than girls verbal aggression score  (M=3.897, S.D=.821), anger 

aggression for boys is scored (M=2.935, S.D=9.87) is almost similar with  girls anger aggression score 

(M=3.01,S.D=.987), hostility aggression in boys is scored (M=2.699,S.D=.960) is almost similar with 

girls hostility aggression score (M=2.60,  S.D=.878) and indirect aggression  in boys is scored                

(M=2.24,S.D=1.118) is less than girls indirect aggression score (M=3.354,S.D=1.07). 
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Table 11 Independent samples Test 

                             Independent Samples Test 

 Levine‘s 

Test for 

Equality of 

Variances 

t-test for Equality of Means 

F Sig. T Df Sig. (2-

tailed) 

Mean 

Differen

ce 

Std. 

Error 

Differe

nce 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Physical 

Equal variances assumed .207 .649 6.909 307 .000 .76306 .11044 .54575 .98036 

Equal variances not 

assumed 

  
6.895 299.59 .000 .76306 .11067 .54527 .98084 

Verbal 

Equal variances assumed 21.556 .000 -2.651 307 .008 -.29793 .11240 -.51910 -.07676 

Equal variances not 

assumed 

  
-2.699 297.89 .007 -.29793 .11038 -.51516 -.08070 

Anger 

Equal variances assumed .137 .711 -.670 307 .503 -.07530 .11236 -.29639 .14579 

Equal variances not 

assumed 

  
-.670 302.62 .503 -.07530 .11233 -.29635 .14576 

Hostility 

Equal variances assumed 3.041 .082 .861 307 .390 .09061 .10521 -.11642 .29764 

Equal variances not 

assumed 

  
.866 306.65 .387 .09061 .10463 -.11528 .29650 

Indirect 

Equal variances assumed 3.644 .057 -8.841 307 .000 -1.10504 .12500 -1.35100 -.85908 

Equal variances not 

assumed 

  
-8.865 305.07 .000 -1.10504 .12466 -1.35033 -.85975 
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From the above Table 11 the mean of physical aggression is found to be significantly different across 

gender. The mean of boy‘s physical aggression (M=3.012) have significant difference between girls the 

mean of (M= 2.249) in condition: t (307) =6.909, p=.000, there is significant difference in  verbal 

aggression between boys {M =3.60) and means of girls (M=3.897) in condition; t (307) =-2.651, 

p=.008, the mean of anger aggression among boys (M=2.935) have no significant difference with girls 

anger aggression (M=3.01) in condition: t(307)=-.670,p=.503 ,similar to this hostility aggression 

among boys(M=2.699) have no statistical difference with girls hostility aggression (M=2.60) in 

condition :t(307)=.861,p=.390 and there is statistically difference between the  mean of boys indirect 

aggression  (M=2.24) with the mean of girls indirect aggression (M=3.354) in condition(307)=-

8.84,p=000. The quantitative findings on gender difference are supported by the interview results of the 

interviewees.  All of the interviewees give response ―that Physical fight among boys is very common 

and it includes hitting and boxing but Physical fight among girls is found very rare.  On the other hand, 

verbal dispute is quite common among girls.‖ 

4.3 Contributing factors to aggressive behavior 

In this study family related, environmental related and schools related are the contributing factors of 

aggressive behavior. This is calculated by using Multiple Linear Regressions. 

Table 12 Correlations coefficient of family, school and environment factors in association 

with aggression level (n= 309) 

 Aggression  School Environment Family 

Pearson 

Correlation 

Aggression  1.000 .630 .602 .536 

School  .630 1.000 .439 .352 

Environment  .602 .439 1.000 .450 

Family  .536 .352 .450 1.000 

Sig. (1-tailed) 

Aggression . .000 .000 .000 

School  .000 . .000 .000 

Environment  .000 .000 . .000 

Family  .000 .000 .000 . 
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Correlation and multiple regression analyses were conducted to examine the relationship between the 

contributing factors (family, school and environment) and student‘s aggression level. As can be seen 

each of the contributing scores is positively and significantly correlated with the aggression level, 

indicating that those with higher effect on these variables tend to have higher aggression level. 

As shown in the table below, both School (r= .630), Environment (r= .602), and Family (r= .536) 

factors are significantly correlated with student‘s aggression level at significance level of 95%.     

Table 13   Model Summary 

Model R R 

Square 

Adjusted 

R Square 

Std. Error of 

the Estimate 

Change Statistics Durbin-

Watson 
R Square 

Change 

F 

Change 

df1 df2 Sig. F 

Change 

1 .760 .577 .573 11.37580 .577 138.749 3 305 .000 1.693 

a.Predictors: (Constant), family, school and environment. 

Dependent Variable: aggression. 

Multiple regression analysis was used to test if the external factors (school, family and environment) 

significantly predicted participants' ratings of aggression. The multiple regression model with all three 

predictors produced R² = .760, F (3, 305) = 138.74, p < .001.  

Table 14  Coefficients 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. Collinearity Statistics 

B Std. Error Beta Tolerance VIF 

 

(Constant) 21.850 3.565  6.130 .000   

School  .408 .043 .404 9.566 .000 .777 1.286 

Environment .419 .060 .310 7.004 .000 .708 1.413 

Family  .256 .043 .254 5.986 .000 .768 1.302 
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As can be seen in Table 14 the school, environment and family factors had significant positive 

regression weights, indicating students with higher effects on these scales were expected to have higher 

aggression level. It was found that school, environment and family factors significantly predicted 

aggressive tendencies (β = .404, .310, and .254; p< .01) respectively. 

This finding is concurrent with the interviewee‘s response. Most of the teachers interviewed had given 

response about the causes of aggression in Preparatory school learners: are:  ―Some of them (learners) 

are encouraged by their friends or negative influence of peer pressure, the use of drugs is also a 

problem and lack of discipline from parents. Teachers are also causing problems..... Some of them still 

use corporal punishment. Environmental causes like media, culture, watching horror films and 

observing a conflict among peoples and family background, parents‘ behavior and parents-children 

relationship is a common cause of aggression in both boys and girls. Teachers‘ behavior and teachers-

students relationship also directly affects the behavior of both boys and girls. Modern technology and 

open media has changed the thinking and values of both boys and girls. They want more freedom, with 

less moral values.‖ 
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CHAPTER FIVE 

Discussion 

The aim of the present study was to investigate the magnitude of the common form of aggressive 

behavior among Addis Ketema Preparatory School Students and contributing factors to aggressive 

behavior.  

5.1 The Magnitude of the common forms of Aggressive behavior among students  

The findings showed that the common of common forms of aggressive behavior in order of magnitude 

from the highest to lowest are verbal aggression, anger aggression, indirect aggression, physical 

aggression and hostility aggression respectively. The interviewed participants in the preparatory 

schools have also confirmed that all forms of aggregations are common at different magnitudes.  Such 

as they said that students are more verbally aggressive they use abusive language to despise other 

students , bulling others (they insult bad word each other, like your mother makes this, calling neck 

name and they are argumentative even when they are misbehave  and anger aggressive behavior is 

prevalent common forms of aggressive behavior with in the students‘ response, like Students have no 

tolerance for criticism. As soon as the teacher says something or point out a mistake of the students, a 

very quick and strong reaction is observed. Their moods change, their facial expressions become very 

negative, and in some cases they start talking very rudely.  

In addition to this indirect aggressive behavior is the common form of aggressive behavior in the 

students.  Such as, they express their aggression in non-cooperation. They start ignoring the assigned 

tasks i.e.do not do their class work or home work. Show resistance by not attending the school 

regularly, and do what they are asked not to do.  Indirect expression against other students like bulling 

and school administration or teachers includes propaganda and rumors against teachers, hiding their 

things, damaging school property, problem creation for teachers during the class by distracting others, 

not paying attention, throwing, stealing or breaking things. As well as Physical aggression like fighting 

on small issues and make groups against conflict each other and Hostility aggression is also common 

form of aggressive behavior. This finding is consistent with the findings of other researchers in in 

secondary schools of Jimma zone.  

In the cross-sectional study that investigated the types of aggression, magnitude of aggression, 

predictors of aggression, and methods that teachers use to control aggressions in secondary schools of 

Jimma zone, et al. [2006] found that physical aggression, verbal aggression, and indirect aggression 

were evident among adolescents in secondary schools of Jimma zone but with different magnitude. 
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This is also similar with the findings of (DiGiuseppe and Tafrate, 2004), Various forms of aggression 

exist, including physical, verbal, and indirect aggression. Physical and verbal aggressions are readily 

observable behaviors. And this also similar with the research of Anambra State Ministry of Education, 

Nigeria (2011-2013).The report showed that occasional harm like bullying/threatening/interference and 

gossiping/nicknaming.  

5.2 Gender Difference in Aggressive Behavior among Addis Ketema preparatory school students 

In this study physical aggression, verbal aggression and indirect aggression is found to be significantly 

different across gender. Boys are more physical aggression than girls. But girls are more verbally 

aggression and have more indirect aggression than boys. And there is no gender difference in anger 

aggression and hostility aggression between boys and girls. 

Physical fight among boys is very common and it includes hitting and boxing but Physical fight among 

girls is found very rare. On the other hand, verbal dispute is quite common among girls. 

This study is similar with the study of Buss and Perry (1992) Men have higher physical              

aggression than Women but it differs from the findings of Bus and Perry (1992), Men were           

verbally aggressive than females but women‘s are more anger than men. This finding also much with 

the study of Cohn (1988), Men has a significantly higher score on physical aggression but it is not 

similar with Cohn‘s (1988), findings on Men has a significantly  higher score on verbal  aggression and 

hostility . This finding also supports in the study, of Bjorkqvists (1992), in the age cohort of 15 years, 

found that boys again scored significantly on physical aggression, while girls in this age scored 

significantly higher in indirect aggression. In a meta- analytic review of 148 studies on child and 

adolescent direct and indirect aggression by Card et al (2008), results confirmed the prior findings of 

gender differences favoring boys in direct aggression and trivial    gender differences in indirect 

aggression. A similar study by Datta et al (2012), studying the magnitude and the types of aggressive 

behavior in school children also shows that physical direct aggression is commonly seen in boys, 

whereas girls are more into display of verbal indirect passive aggression.  

5.3 Contributing Factors to Aggressive Behavior 

A finding in this study shows that the school environment and family factors had significant positive 

regression weights; indicating students with higher effects on these scales were expected to have higher 

aggression level. It was found that school; environment and family factors significantly predicted 

aggressive tendencies. 
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In addition to the interviewers reported that these learners are encouraged by their friends or negative 

influence of peer pressure, the use of drugs is also a problem and lack of discipline from parents. 

Teachers are also causing problems..... Some of them still use corporal punishment. 

Environmental causes like media, culture, watching horror films and observing a conflict among 

peoples and family background, parents‘ behavior and parents-children relationship is a common cause 

of aggression in both boys and girls. Teachers‘ behavior and teachers-students relationship also directly 

affects the behavior of both boys and girls. Modern technology and open media has changed the 

thinking and values of both boys and girls. They want more freedom, with less moral values. 

The findings of this study also match with a list described by Poggenpoel & Myburgh (2002),       

investigated by different researchers from time to time as possible causes of human aggression.     

These factors include: exposure to violence through media, aggression in parents, uncomfortable home 

environment, socio-economic status, and non- compatibility with peers.  However, this        similarity 

does not mean that these are the only causes of aggression, nor does it show that these   factors are 

universal. It may be noted that within these similar findings, there still exist various differences.  And 

this study results on contributing factors is supported by Van Acker, Grant, and Henry (1996) describe 

following important findings relating to students‘ aggressive behavior: Schools can adversely affect 

student behavior as there is connection between school environment and students‘ behavior; teachers 

may transfer their own anger and aggression against students; and lack of positive teacher feedback for 

appropriate student behavior can create undesirable behavior in students. 

In addition to this family related finding it is similar with the study of (McAdams & Lambie 2003:1). 

Inadequate child rearing practices, disruptions in the family, antisocial parents, child abuse and 

aggressive interactions between siblings are regarded as risk factors associated with adolescent 

aggression in secondary school Children subjected to coercive disciplinary measures could develop 

aggressive behavior in their social interactions with others. 

And in this study negative peer pressure is contributed factor to aggressive behavior this also supports 

by (Bauer & Shea 1999:10). The peer culture is perceived to be in conflict with that of adults. 

Secondary school learners typically turn to their peers for guidance in matters of dress, identity, social 

attitudes and ―acceptable‖ behavior .To be accepted in a group, a new member should conform.  
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CHAPTER SIX 

  Conclusion and Recommendations 

6.1 Conclusions  

With regard to the finding of this study the researcher concluded that magnitude of the common forms 

of aggressive behavior among Addis Ketema Preparatory School Students from highest magnitude to 

lowest magnitude are verbal aggression, anger aggressive,  indirect aggression,  physical aggressive and 

hostility aggressive respectively. 

Based on the gender difference boys have higher physical aggression level than girls. To the contrary 

girls have high verbal and indirect aggression behavior, but there is no significant difference between 

boys and girls on anger aggression and hostility aggression behavior.  

Contributing factors in this study shows that school environment and family factors had significant 

positive regression weights; indicating students with higher effects on these scales were expected to 

have higher aggression level. It was found that school; environment and family factors significantly 

predicted aggressive tendencies respectively. 

           6.2 Recommendations   

Parents should regulate and monitor their children‘s exposure to aggressive media coverage of      

events. If not protected, children will acquire undesirable, unnecessary and harmful patterns of      

aggression.                                                                                                                  

Parents and guardians should act as models before their children by behaving well. This is           

because adolescents watch and imitate the bad behaviors of their parents/guardians.     

Parents and teachers should be encouraged to device or seek better alternative ways of correcting the 

adolescents when they exhibit wrong behaviors. 

Parents, guardians and siblings should be encouraged to identify and report cases of aggression    

manifested by adolescents to the school authorities for proper management.  

There is need for collaboration among parents, teachers, guidance counselors, religious leaders, 

traditional rulers and other stakeholders to join hands in the fight against all forms of aggressive 

behaviors manifested by the adolescents.   
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The school guidance counselors and teachers should occasionally organize workshops and           

conferences where experts in the area of behavior modification and psycho-therapy will be           

invited to talk to the students on the harmful effects of aggressive behaviors in their future lives. 
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Appendix 1 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCE 

SCHOOL OF PSYCHOLOGY 

DEPARTMENT OF SOCIAL PSYCHOLOGY 

The purpose of this questionnaire is to fulfill thesis for master‘s degree in social psychology 

from Addis Ababa University. And its aim is to investigate the magnitude of the common forms 

of aggressive behavior and factors contributing to aggressive behavior on Addis Ketema 

preparatory school students.  Therefore, your genuine response is very crucial for the success of 

the research. I would like to thank you in advance for your cooperation!  Remarks: 

1. No need of writing your name on the questionnaire 

2. The information you give will be used only for the purpose of this research work 

3. Giving of the information is all over based on your willingness. 

Questionnaire: 1.    for students  

Sex----------------- Age --------------- 

1.1. Common forms of aggressive behavior 

Table 1. 1.1. Physical aggression scale item response 

Mark this (√_) response for based on this 5 likert –scale items 

1. ( not at all like me )  2. (A little like me) 3. ( somewhat like me )  

4. (Very much like me) 5. (Completely like me) 

No  Items          Response  

1 2 3 4 5 

1. I may hit someone if he/she provoked me.      

2. At times I can‘t control the urge to hit someone.       

3. If somebody hits me, I hit back.      

4. Someone has pushed me so far that I hit him or her.      

5. If I have to resort to violence to protect my rights, I will.      

6. I have threatened people I know.      

7. I get in to fights more than most people.      

8. I become so mad that I have broken things.      
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Table 1.1.2 Verbal aggression scale item response 

 

No  Items                      Response  

1 2 3 4 5 

1. My friends say that I argue a lot.      

2. I can‘t help getting in to argument when people 

disagree with me.  

     

3. I tell my friends openly when I disagree with them.      

4. I often find myself disagree with people.      

5. When people annoy me, I may tell them what I think of 

them. 

     

 

Table 1.1.3.Anger scale item response 

 

No  Items                      Response  

1 2 3 4 5 

1. I flare up quickly, but get over it quickly.      

2. At times I feel like a bomb ready to explode.      

3. I am a calm person.      

4. Some of my friends think I am a hothead.      

5. At times I get very angry for no good reason.      

6. I have trouble controlling my temper.      

7. I let my anger show when I do not get what I want.      
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 Table 1.1.4 Hostility scale item response 

 

No  Items                      Response  

1 2 3 4 5 

1. I do not trust strangers who are too friendly.      

2. Other people always seem to get the breaks.       

3. I wonder what people want, when they are nice to me.      

4. I wonder why sometimes I feel so bitter about things.      

5. I sometimes feel that people are laughing at me behind my 

back. 

     

6. I know that friends talk about me behind my back.      

7. At times I am so jealous I can‘t think of any else.      

 

             Table 1.1.5 indirect aggression scale item response 

 

No  Items                      Response  

1 2 3 4 5 

1. When people are bossy, I take my time doing what they 

want, just to show them. 

     

2. When someone really irritates me, I might give him or 

her silent treatment. 

     

3. I like to play practical jokes.      

4. If I am angry enough, I may mess up semen‘s work.      

5. I have been mad enough to slam to door when leaving 

some one behind the door. 

     

6. I sometimes spread gossip about people I don‘t like.      
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Questionnaire 2 For students ‗ 

2.2. Causes related to aggressive behavior 

Table 2.2.1.‘ questionnaire to family related causes 

 

 Item                         Response  

Strongly 

Dis-

agree 

Disagree  Uncertain  Agree  Strongly  

agree 

1. My parents leave me in the care of others       

2. My caretakers beat me if I do not listen to 

them  

     

3. My caretakers fight in front of us       

4. I am left alone because my parents stay in 

work  

     

5. My caretakers encourage me to fight back if 

my friends beat me  

     

6. My caretakers are very strict       

7. My caretakers scream at me for small 

mistakes   

     

8. My caretakers  correct my disruptive 

behaviour  

     

9. I lovingly accept any criticism by adults       

10. Violence at my home frustrates me       

11. My caretakers use drugs       

12. I hit anyone back who hits me       

13. My brothers/sisters use bad language when 

talking to others  

     

14. My caretakers will fight anyone who treats 

me badly  

     

15. My caretakers consider me a hero for      
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causing trouble to others  

16. I want to be like my father/mother when I 

grow up                                                

     

17. My caretakers beat me if I come home late 

at night  

     

18. My parents are supportive.      

19. My parents stop me from doing bad things.      

20. My parents encourage me to fight with other 

children. 

     

21. My parents discourage any form of 

aggression. 
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Table 2.2.2.Questionnaire related to environmental causes:- 

 

No                                              Item                      Response  

Strongly 

Disagree  

Dis-

agree 

Uncertain Strongly 

Agree 

Agree 

1. I admire adults who are feared in the 

community  

     

2. There are few facilities to entertain the 

youth in our village  

     

3. I force myself upon those who reject me       

4. My friends do crime       

5. My friends fight with others       

6. I like songs of musicians who use abusive 

language  

     

7. I am forced to do the same things as my 

friends  

     

8. I like violent films       

9. My friends approve of my violent actions       

10.  My friends use rap musicians‘ language to 

communicate  

     

11.  I watch violent films      

12. Most people fight in my community      

13. I am exposed to positive male or female 

role models in the community. 

     

14. Our culture encourages me to fight with 

other children. 

     

15. Community members are a good example to 

me. 
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Table .2.2.3. Questionnaire related to school causes;- 

 

No                     Item                                Response  

Strongly 

Disagree 

Dis 

agree 

Uncertain Agree Strongly 

Agree 

1. Our schoolyard is untidy.      

2. Bad writings appear on school property.      

3. My school friends use foul language at 

school. 

     

4. My school friends have negative attitudes 

towards education. 

     

5. My school friends use drugs.      

6. My friends dropped out of school for no 

reason. 

     

7. My school friends generally disobey rules.      

8. I feel unsafe at school.      

9. Some of my school friends beat up other 

learners at school  

     

10. I often write tests without studying 

properly. 

     

11. In general, teachers allow me to give my 

point of view. 

     

12. The teachers punish us for no apparent 

reason 

     

13. My teachers get impatient when I ask for 

help. 

     

14. The teachers fail to listen to my problems.      

15. I have a good relationship with my friends.      

16. Criticism by my friends upsets me.      

17. My friends like to fight with others      



xii 

 

18. My friends encourage me to do bad things      

19. I feel I am rejected by my peers      

20. My peers respect me      

21. My friends often ignore me.      

22. My peers recognize me as important      
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Addis Ababa University 

College of Education and Behavioral Science 

School of psychology 

Department of social psychology 

The purpose of this interview is to fulfill thesis for master‘s degree in social psychology from 

Addis Ababa University. And its aim is to investigate the magnitude of the common forms of 

aggressive behavior and contributing factors to aggressive behavior on Addis Ketema 

preparatory school students.  Therefore, your genuine response is very crucial for the success of 

the research. I would like to thank you in advance for your cooperation! 

Remarks: 

1. The information you give will be used only for the purpose of this research work 

2. Giving of the information is all over based on your willingness. 

 Sex: -------------------- 

Age: ------------------- 

Educational level: --------------------- 

1. Interview questions for school principals and school guidance and counselor 

1. Do you observe aggressive behavior among your preparatory school students? 

2. If yes, what are the common forms of this aggressive behavior of students? 

3. What are the main causes of aggressive behavior of preparatory school students in your 

opinion? 

4. Which students are having more aggressive behavior? girls or boys? 
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APENDEX  2 

 

በአዱስ አበባ ዩኒቨርስቲ 

በትምህርት እና ስነ-ባህሪይ ሳይንስ ኮላጅ 

የስነ-ሌቦና/ሳይኮልጂ ትምህርት መምሪያ 

የማሕበራዊ ስነ-ሌቦና/ሶሻሌ ሳይኮልጂ ትምህርት ክፍሌ 

ይህ ጥናታዊ ፅሑፍ በአዱስ አበባ ዩኒቨርስቲ ሶሻሌ ሳይኮልጂ ትምህርት ክፍሌ የዴህረ ምረቃ /ማስተርስ ዱግሪ ማሟያ ሲሆን ዓሊማውም 

በአዱስ ከተማ መሰናድ ትምህርት ቤት ሇተማሪዎች ቁጡ ባህሪ/ፀብ አጫሪነት እና መንስኤ የሆኑ ምክንያቶችን ሇማጥናት ነው፡፡በመሆኑም 

መጠይቁ በጥንቃቄ በመሙሊት የምትሰጡት መረጃ ሇጥናቱ መሳካት ወሳኝ ነዉ፡፡  

መጠይቅ፡- ሇተማሪዎች  

ሇምታዯረጉሇኝ ትብብር በቅዴሚያ ሊመሰግን እወዲሇው፡፡ 

ማስታወሻ  

1. መጠይቁ ሊይ ስም መጻፍ አያስፇሌግም 

2. የምትሰጡት መረጃ ሇዚህ ጥናት ብቻ የሚዉሌ ነዉ 

3. መረጃ መስጠት ሙለ በሙለ በናንተ ፇቃዯኝነት የተመሰረተ ነዉ፡፡ 

ዕዴሜ፡-     

ፆታ፡-      

1.1 የተሇመደ ወይም ተዯጋግመው የሚከሰቱ የቁጡነት/ፀብ አጫሪነት ባህሪዎች  

ሰንጠረዥ 1.1.1 የአካሊዊ ቁጡነት/ፀብ አጫሪነት ባህሪ መሇኪያዎች  

ከታች በተመሇከተው የሉካርት ስኬሌ መሇኪያ ሊይ ( √ ) ምሌክት ያዴርጉ  

1. ከእኔ ባህሪ ጋር በፍፁም አይሄዴም  

2. ከእኔ ባህሪ ጋር በጥቂቱ ተመሳሳይነት አሇው  

3. ከእኔ ባህሪ ጋር ከሞሊ ጐዯሌ ተመሳሳይነት አሇው  

4. ከእኔ ባህሪ ጋር በጣም/ከፍተኛ ተመሳሳይነት አሇው  

5. ከእኔ ባህሪ ጋር ሙለ በሙለ ተመሳሳይነት አሇው  

 

ተ.ቁ ዝርዝር መግሇጫዎች 
ምሊሾች 

1 2 3 4 5 

1 አንዴ ሰው ካበሳጨኝ ሌመታው እችሊሇሁ       

2 አንዲንዴ ጊዜ የግሌፍተኝነት እና ሰዎች ሊይ ጥቃት የማዴረስ ባህሪዬን 

መቆጣጠር አሌችሌም  

     

3 አንዴ ሰው አካሊዊ ጥቃት ካዯረሰብኝ/ከመታኝ ምሊሹን እስጣሇሁ       

4 ከአሁን ቀዯም የሆነ ሰው መብቴን ስሇጣሰ/ስሇተጋፊኝ አካሊዊ ጥቃት      
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አዴርሼበታሇሁ 

5 መብቴን ሇማስከበር ስሌ አካሊዊ ጥቃትን ጨምሮ ማናቸውንም እርምጃዎች 

ሌወስዴ እችሊሇሁ 

     

6 በቅርብ የማቃቸው ሰዎች ሊይ ዛቻ አዴርጌ /አስፇራርቼ አውቃሇሁ       

7 አብዛኛው ሰው በበሇጠ ሁኔታ ሇፀብ እና አካሊዊ ጥቃት ሇማዴረስ እፇጥናሇሁ፡፡       

8 በፇፀምኳቸው ነገሮች እጅግ በጣም ተፀፅቼ እና አዝኜ አውቃሇሁ፡፡       

 

ሰንጠረዥ 1.1.2 በቃሊት ሰዎችን የማስከፊት/የቃሊት ፀብ አጫሪነት መሇኪያ ምሊሾች 

 

ተ.ቁ ዝርዝር መግሇጫዎች 
ምሊሾች 

1 2 3 4 5 

1 ክርክር እና ጭቅጭቅ እንዯምወዴ ጓዯኞቼ ይነግሩኛሌ      

2 ሰዎች በሐሳቤ ካሌተስማሙ ተከራክሬ የማሳመን ሌምዴ የሇኝም       

3 በጓዯኞቼ ሐሳብ ሳሌስማማ ስቀር በነገሩ ሊይ እንዲሌተስማማው ወዱያው 

በግሌፅ አሳውቃሇሁ 

     

4 ብዙ ጊዜ ከሰዎች ሐሳብ ጋር አሌስማማም       

5 ሰዎች ሲያበሳጩኝ በትክክሌ ስሇእነሱ ያሇኝን አመሇካከት እነግራችኋሇሁ       

 

ሰንጠረዥ 1.1.3  የቁጡነት/ንዳት መሇኪያ ምሊሾች 

  

ተ

.

ቁ 

ዝርዝር መግሇጫዎች 

ምሊሾች 

1 2 3 4 5 

1 ቶል እቆጣሇሁ ነገር ግን ቶል እበርዲሇሁ        

2 አንዴ አንዳ ከንዳቴ የተነሳ እንዯቦንብ ሌፇነዲ እዯርሳሇሁ       

3 ጭምት ሰው ነኝ       

4 አንዴ አንዴ ጓዯኞቼ ቁጡ ሰው እንዯሆንኩ ያስባለ      

5 አንዴ አንዳ ያሇምንም ምክንያት ከመሬት ተነስቼ በጣም እበሳጫሇሁ      

6 ንዳቴን መቆጣጠር ያዲግተኛሌ        

7 ንዳቴ እንዲይታወቅብኝ ጥረት ባዯርግም ንዳቴ በቀሊለ በፉቴ ሊይ ይገሇፃሌ፡፡        
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ሰንጠረዥ 1.1.4  የጥሊቻ ስሜት መሇኪያ ምሊሾች  

  

ተ.ቁ ዝርዝር መግሇጫዎች 
ምሊሾች 

1 2 3 4 5 

1. የቅርብ ጓዯኞቼ ቢሆኑም ከረዥም ጊዜ በኋሊ ባገኛቸውም አሊምናቸውም       

2. ሁሌጊዜም ሰዎች ሕግ ሉጥሱ /ጉዲት ሉያዯርሱብኝ እንዯሆነ አስባሇሁ       

3. ሰዎች መሌካም ነገር ሲያዯርጉሌኝ እንዳት ሇምን/በምን ምክንያት አዯረጉሌኝ ብዬ 

እጠይቃሇሁ 

     

4. አንዴ አንዳ ነገሮችን ሇምን በጥሊቻ ዓይን ወይም በምሬት እንዯማያቸው እራሴን 

እጠይቃሇሁ 

     

5. አንዲንዴ ጊዜ ሰዎች ከጀርባዬ/በላሇሁበት የሚስቁብኝ ይመስሇኛሌ       

6. ጓዯኞቼ ከጀርባዬ ስሇእኔ እንዯሚያወሩ /በላሇሁበት እንዯሚያሙኝ አውቃሇሁ       

7. አንዴ አንዳ በሰዎች ባህሪ እቀናሇሁ       

 

ሰንጠረዥ 1.1.5     ቀጥተኛ ያሌሆነ የቁጡነት/ፀብ አጫሪነት ንዳት ባህሪይ መሇኪያ ምሊሾች  

  

ተ.ቁ ዝርዝር መግሇጫዎች 
ምሊሾች 

1 2 3 4 5 

1 ሰዎች የእሌቅና ስሜት እንዱሰማቸው/አሇቃዬ ሲኖር የተሰጠኝን ስራ ቶል 

አከናውኜ አሳያችኋሇሁ  

     

2 ሰዎች ሉያበሳጩኝ ሲፇሌጉ በዝምታ ማሇፍ/ማሸነፍን እመርጣሇሁ       

3 የተግባር ቀሌድችን ማሳየት ዯስ ይሇኛሌ       

4 በአንዴ ሰው በጣም ካበሳጨኝ ስራውን ሁለ ሊበሊሽበት እችሊሇሁ       

5 በጣም ስናዯዴ በሩን ጓ አዴርጌ ዘግቼ በመውጣት ንዳታን ውስጥ ባሇው ሰው ሊይ 

የማሳየት ሌምዴ አሇኝ 

     

6 ስሇማሌወዲቸው ሰዎች ዯካማ ጐን ወሬ/ሐሜት የማሰረጫት ሌምዴ አሇኝ        
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መጠይቅ 2፡- ሇተማሪዎች  

1.2 ከቁጡ ባህሪይ/ፀብ አጫሪነት ጋር ተያያዥነት ያሊቸው መንስኤዎች  

ሰንጠረዥ 2.2.1 ከቤተሰብ ጋር ተያያዥነት ያሊቸው የቁጡ/ፀብ አጫሪነት ባህሪይ መንስኤዎች  

  

ተ.ቁ ዝርዝር መግሇጫ  

ምሊሽ 

በጣም 

አሌስማማም 
አሌስማማም 

እርግጠኛ 

አይዯሇሁም 
እስማማሇሁ 

በጣም 

እስማማሇሁ 

1 ወሊጆቼ ሇላልች ተንከባካቢዎች ጥሇውኝ የመሄዴ ሌምዴ 

አሊቸው፡፡  

     

2 ተንከባካቢዎቼ የሚለኝን ካሌሰማኋቸው ይመቱኛሌ፡፡       

3 ተንከባካቢዎቼ ፉት ሇፉቴ እርስ በራሳቸው ይጣሊለ፡፡       

4 ወሊጆቼ በስራ ምክንያት ቤት ውስጥ ጥሇውኝ ይሄዲለ፡፡       

5 ጓዯኞቼ ሲዯበዴቡኝ/ሲመቱኝ ወሊጆቼ ሇምን ተመትተ/ሽ 

መጣህ/ሽ ብሇው ይቆጡኛሌ/የመታኝን ሰው መሌሼ እንዴመታ 

ያበረታቱኛሌ፡፡  

     

6 ተንከባካቢዎቼ እጅግ በጣም ስነ-ስርዓት/ስነ-ምግባር 

አጥባቂዎች ናቸው፡፡  

     

7 ጥቃቅን ነገር ስሳሳት/ሳጠፊ እንኳን ተንከባካቢዎቼ 

ይጮሁብኛሌ/ይቆጡኛሌ፡፡  

     

8 ከብሌሹ ስነ-ምግባሬ/ከጥፊቴ እንዴመሇስ ተንከባካቢዎቼ 

ይመክሩኛሌ፡፡  

     

9 ጥፊት ሳጠፊ ታሊሊቆቼ የሚሰጡኝን ምክር መቀበሌ 

ያስዯስተኛሌ፡፡  

     

10 የወሊጆቼ/የቤተሰባችን አባሊት እርስ በእርስ 

መጣሊት/መዯባዯብ ስጋት ይፇጥሩብኛሌ፡፡  

     

11 ተንከባካቢዎቼ/አሳዲጊዎቼ አዯንዛዥ ዕፅ የመጠቀም ሌምዴ 

አሊቸው፡፡  

     

12 ማንም ሰው ቢመታኝ መሌሼ እመተዋሇሁ፡፡       

13 ወንዴሞቼ/እህቶቼ ከላልች ጋር ሲያወሩ የብሌግና ቃሌ 

የመጠቀም ሌምዴ አሊቸው፡፡  

     

14 ተንከባካቢዎቼ/አሳዲጊዎቼ በክፈ ዓይን ከሚያየኝ ከማንኛውም      
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ሰው ጋር ከመጣሊት ወዯ ኋሊ አይለም፡፡  

15 ላልች ሊይ ጥፊት ስፇፅም ተንከባካቢዎቼ/አሳዲጊዎቼ ―እሰይ 

የእኔ ጀግና‖ ብሇው ያበረታቱኛሌ፡፡  

     

16 ወዯፉት ሳዴግ እንዯእናቴ/አባቴ መሆን እፇሌጋሇሁ፡፡       

17 ውጭ አምሽቼ ከገባሁ ተንከባካቢዎቼ/አሳዲጊዎቼ ይገርፈኛሌ፡

፡  

     

18 ወሊጆቼ በማንኛውም ጉዲይ ዴጋፍ ያዯርጉሌኛሌ፡፡       

19 ጥፊት ሳጠፊ/ተገቢ ያሌሆነ ስነ-ምግባር ሳሳይ ወሊጆቼ 

ወዱያው እንዴታረም ይቆጡኛሌ፡፡  

     

20 ከዕዴሜ እኩዮቼ/ላልች ሌጆች ጋር እንዴዯባዯብ ወሊጆቼ 

ያበረታቱኛሌ፡፡  

     

21 ቁጡ/ፀብ አጫሪነት ባህሪይ እንዲሊሳይ ወሊጆቼ ይመክሩኛሌ፡፡       

 

2.2.2 ከማሕበራዊ አካባቢ ጋር ተያያዥነት ያሊቸው የቁጡ/ፀብ አጫሪነት ባህሪይ መንስኤዎች 

   

ተ.ቁ ዝርዝር መግሇጫ  

ምሊሽ 

በጣም 

አሌስማማም 
አሌስማማም 

እርግጠኛ 

አይዯሇሁም 
እስማማሇሁ 

በጣም 

እስማማሇሁ 

1 በማሕበረሰቡ ዘንዴ የሚፇሩ/የሚከበሩ ሰዎችን አዯንቃሇሁ፡፡       

2 በአካባቢያችን/በሰፇራችን ያለት የወጣቶች መዝናኛ ጥቂት ብቻ 

ናቸው፡፡  

     

3 የሚያገለኝን ሰዎች በጉሌበት እጋፇጣቸዋሇሁ፡፡       

4 ጓዯኞቼ የወንጀሌ ዴርጊት ውስጥ ይሳተፊለ፡፡       

5 ጓዯኞቼ እርስ በራሳቸው ይዯባዯባለ፡፡       

6 የብሌግና ቃሊት የሚጠቀሙ ዴምፃዊያንን ዘፇን ማዲመጥ 

ያስዯስተኛሌ፡፡   

     

7 ጓዯኞቼ የሚያዯርጉትን ማንኛውንም ነገር አዯርጋሇሁ፡፡       

8 የፀብ አጫሪነት/ዴብዴብ/ክንቻ ያሇባቸውን ፉሌሞች ማየት 

ያስዯስተኛሌ፡፡  

     

9 የቁጡ/ፀብ አጫሪነት ባህሪዬ በጓዯኞቼ ዘንዴ የተወዯዯ ነው፡፡       

10 ጓዯኞቼ እርስ በራሳቸው ሇመግባባት የራፕ ሙዚቃ ቋንቋዎችን 

ይጠቀማለ፡፡  

     

11 የፀብ አጫሪነት/ዴብዴብ/ክንቻ ያሇባቸውን ፉሌሞች ማየት 

አዘወትራሇሁ፡፡  
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12 የአካባቢያችን/ሰፇራችን ሰዎች እርስ በራሳቸው የመዯባዯብ 

ሌምዴ አሊቸው፡፡  

     

13 መሌካም አርአያ መሆን ከሚችለ የአካባቢያችን ወንድች ወይም 

ሴቶች ጋር እቀራረባሇሁ፡፡  

     

14 ባህሊችን ሕፃናት እርስ በራሳቸው እንዱዯባዯቡ ያበረታታሌ፡፡       

15 የአካባቢያችን ሰዎች ጥሩ አርአያዎቼ ናቸው፡፡       

 

2.2.2 ከትምህርት ቤት ጋር ተያያዥነት ያሊቸው የቁጡ/ፀብ አጫሪነት ባህሪይ መንስኤዎች 

 

ተ.ቁ ዝርዝር መግሇጫ  

ምሊሽ 

በጣም 

አሌስማማም 
አሌስማማም 

እርግጠኛ 

አይዯሇሁም 
እስማማሇሁ 

በጣም 

እስማማሇሁ 

1 የትምህርት ቤታችን ቅጥር ግቢ ንፅሕናው የተጠበቀ 

አይዯሇም፡፡  

     

2 በትምህርት ቤታችን አንዲንዴ ቦታዎች አፀያፉ/የብሌግና 

ፅሑፎች በየቦታው ተፅፇው ይገኛለ፡፡  

     

3 የትምህርት ቤታችን ተማሪዎች/የክፍሌ ጓዯኞቼ የብሌግና 

ቃሊት የመጠቀም ሌምዴ አሊቸው፡፡  

     

4 የትምህርት ቤት ጓዯኞቼ የትምህርት ፍሊጐት የሊቸውም፡፡       

5 የትምህርት ቤት ጓዯኞቼ አዯንዛዥ ዕፅ የመጠቀም ሌምዴ 

አሊቸው፡፡  

     

6 የትምህርት ቤት ጓዯኞቼ ያሇምንም ምክንያት ትምህርታቸውን 

ያቋርጣለ፡፡  

     

7 የትምህርት ቤት ጓዯኞቼ ዯንብ እና ስርዓት አያከብሩም፡፡       

8 በትምህርት ቤት ውስጥ ስሆን ዯህንነት አይሰማኝም፡፡       

9 የትምህርት ቤት ጓዯኞቼ እርስ በራሳቸው ወይም ከላልች 

ተማሪዎች ጋር ይዯባዯባለ፡፡  

     

10 አብዛኛውን ጊዜ ሳሊጠና ሇፇተና እቀመጣሇሁ፡፡       

11 በአጠቃሊይ መምህሮቼ ሐሳቤን እንዴገሌፅ ያበረታቱኛሌ፡፡       

12 መምህሮቻችን ያሇምንም ምክንያት ይዯበዴቡናሌ፡፡       

13 መምህራኖቻችን ጥያቄ ስንጠይቃቸው ሉያስረደን ትግስት 

ወይም ፍሊጐት የሊቸውም፡፡  

     

14 መምህሮቼ ችግሬን ስነግራቸው ሉያዲምጡኝ ፍቃዯኞች 

አይዯለም፡፡  

     

15 ከጓዯኞቼ ጋር ጥሩ ግንኙነት አሇኝ፡፡       
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16 ጓዯኞቼ በሚሰጡኝ ሂስ እናዯዲሇሁ፡፡       

17 ጓዯኞቼ እርስ በራሳቸው ይዯባዯባለ፡፡       

18 አጓጉሌ ዴርጊቶችን እንዴፇፅም ጓዯኞቼ ያበረታቱኛሌ፡፡       

19 የዕዴሜ አኩዮቼ የሚያገለኝ ይመስሇኛሌ፡፡       

20 የዕዴሜ እኩዮቼ ያከብሩኛሌ፡፡       

21 የዕዴሜ እኩዮቼ አሌፎ አሌፎ ያገለኛሌ/አብሬአቸው 

እንዴጫወት ፇቃዯኞች አይዯለም፡፡  

     

22 የዕዴሜ እኩዮቼ በጣም አስፇሊጊያቸው እንዯሆንኩ ያስባለ፡፡       
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APPENDIX 3 
Regression 

 

[DataSet1] D:\zeray data  

 

Descriptive Statistics 

 Mean Std. Deviation N 

general_aggression 93.1165 17.40800 309 

school_cont 75.4595 17.23771 309 

environment_cont 53.2557 12.89553 309 

family_cont 71.1715 17.31713 309 

 

 

Correlations 

 general_aggres

sion 

school_cont environment_c

ont 

family_cont 

Pearson Correlation 

general_aggression 1.000 .630 .602 .536 

school_cont .630 1.000 .439 .352 

environment_cont .602 .439 1.000 .450 

family_cont .536 .352 .450 1.000 

Sig. (1-tailed) 

general_aggression . .000 .000 .000 

school_cont .000 . .000 .000 

environment_cont .000 .000 . .000 

family_cont .000 .000 .000 . 

N 

general_aggression 309 309 309 309 

school_cont 309 309 309 309 

environment_cont 309 309 309 309 

family_cont 309 309 309 309 
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Variables Entered/Removed
a
 

Model Variables 

Entered 

Variables 

Removed 

Method 

1 

family_cont, 

school_cont, 

environment_c

ont
b
 

. Enter 

a. Dependent Variable: general_aggression 

b. All requested variables entered. 

 

 

Model Summary
b
 

Model R R 

Square 

Adjust

ed R 

Square 

Std. Error 

of the 

Estimate 

Change Statistics Durbin-

Watson R Square 

Change 

F Change df1 df2 Sig. F 

Change 

1 .760
a
 .577 .573 11.37580 .577 138.749 3 305 .000 1.693 

a. Predictors: (Constant), family_cont, school_cont, environment_cont 

b. Dependent Variable: general_aggression 

 

 

ANOVA
a
 

Model Sum of 

Squares 

Df Mean Square F Sig. 

1 

Regression 53866.116 3 17955.372 138.749 .000
b
 

Residual 39469.689 305 129.409   

Total 93335.806 308    

a. Dependent Variable: general_aggression 

b. Predictors: (Constant), family_cont, school_cont, environment_cont 
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Coefficients
a
 

Model Unstandardize

d Coefficients 

Standardi

zed 

Coefficie

nts 

T Sig. Correlations Collinearity 

Statistics 

B Std. 

Error 

Beta Zero-

order 

Partia

l 

Part Tolera

nce 

VIF 

1 

(Constant) 
21.85

0 
3.565 

 
6.130 .000 

     

school_cont .408 .043 .404 9.566 .000 .630 .480 .356 .777 1.286 

environment_

cont 
.419 .060 .310 7.004 .000 .602 .372 .261 .708 1.413 

family_cont .256 .043 .254 5.986 .000 .536 .324 .223 .768 1.302 

a. Dependent Variable: general_aggression 

 

Collinearity Diagnostics
a
 

Model Dimension Eigenvalue Condition 

Index 

Variance Proportions 

(Constant) school_cont environment_

cont 

family_con

t 

1 

1 3.912 1.000 .00 .00 .00 .00 

2 .034 10.654 .02 .44 .00 .73 

3 .029 11.533 .13 .08 .99 .11 

4 .024 12.824 .85 .48 .01 .16 

a. Dependent Variable: general aggression 
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Residuals Statistics 

 Minimum Maximum Mean Std. Deviation N 

Predicted Value 58.8340 121.4362 93.1165 13.22460 309 

Residual -39.61517 47.18214 .00000 11.32026 309 

Std. Predicted Value -2.592 2.141 .000 1.000 309 

Std. Residual -3.482 4.148 .000 .995 309 

a. Dependent Variable: general aggression 

 

 

 

 

 


