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Abstract 

The purpose of the present study was to examine the relationship among identity status, 

psychological wellbeing and academic achievement of Micro-link Technology College 

students. Quantitative approach particularly correlational research design was employed to 

achieve the objectives of this study. Three hundred twenty six (males= 175, 53.7% and 

females=151, 46.3%) students age ranged from 18-26(M= 20.69, SD= 1.84) participated in 

the study. Students were selected using stratified and simple random sampling methods. Two 

self-report measures have been utilized in the present study namely; Psychological Wellbeing 

Scale and Extended Objective Measure of Ego Identity Status- Revised Version. Students’ 

cumulative grade point average scores were gathered from the College registrar office. The 

collected data were analyzed using descriptive including frequency, percentage, mean and 

standard deviation and inferential statistics such as Independent sample t-test, one-way 

analysis of variance and Pearson product moment correlation. The result showed that 55.2% 

of Micro-link Technology College students have achieved their identity. The study also 

revealed that 85% and 57.5% of the respondents have scored above the mean on 

psychological wellbeing and academic achievement respectively. The finding of Pearson 

product moment correlation analysis showed that there was a statistically weak negative 

correlation between psychological wellbeing and identity moratorium. The result of Pearson 

product moment correlation also revealed that psychological wellbeing has statistically 

significant negative relationship with identity diffusion. On the other hand, no statistical 

significant relationship between academic achievement and identity moratorium, foreclosure 

and diffusion was obtained. As to the current study finding, no statistically significant 

difference has confirmed on students’ identity status, psychological wellbeing and academic 

achievement across their parental socioeconomic status. Besides, there was no statistically 

significant difference on level of psychological wellbeing for all age groups. On the other 

side, students whose ages of 21-23 had more foreclosed identity than students’ age ranged 

from 24-26. The present study also found that as compared to students’ age ranged from 18-

20, respondents assigned to 21-23 age years had high level of academic achievement. As 

regards sex differences, male students had more diffused identity status compared to females 

whereas female students had high level of psychological wellbeing than males. However, 

male and female students were not significantly differed in their level of academic 

achievement.  

 

Key Words: Identity, Well-being and Education 
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Chapter One 

Introduction 

       In this chapter, background of the study, statement of the problem, objectives, 

significance of the study, delimitation of the study, limitation of the study, and operational 

definition of terms are discussed. 

1.1 Background of the study  

       Identity formation is thought to be one of the core psychosocial tasks of young people 

(Arnett, 2000; Marcia, 1993; Erikson, 1968) and it is viewed as necessary for adult 

adjustment and healthy engagement in major life characters such as marriage, occupation and 

parenthood (Meuss, 1996; Erikson, 1980).  

       The term identity is conceptualized in different disciplines such as social science, 

humanities and arts (Brubaker & Cooper, 2000) in different ways and different scholars have 

examined it for more than half of a century (Akman, 2007). As a result of its 

multidimensionality, identity has been defined in different ways particularly in the discipline 

of psychology (Grotevant, 1998). For example, Singh, Sandhu, Nidh, and Tung (2012) 

defined identity as a way of striving for consistency, coherence and compatibility in one‟s 

thoughts and actions of values, goals and judgments through searching the upcoming 

possibilities and choices. Additionally, based on the psychosocial theory of identity 

development, Erikson (1968) believed that, a sense of identity begins as adolescents 

overcome with social demand and developmental challenges and tries to provide meaning to 

their exploration and commitments in life.  

       For the development of identity concept, Marcia (1966) elaborated and extended 

Erikson‟s (1963) theoretical framework of identity development by formulating two basic 
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dimensions: Exploration and commitment. Exploration refers to adolescent‟s period of 

involvement in choosing among meaningful possibilities. Commitment is the extent of 

making decisions to reach a detailed goals and achievements. Based on these two dimensions, 

Marcia (1966) postulated four identity statuses namely; identity diffusion, identity 

foreclosure, identity moratorium, and identity achievement. Individual‟s identity status is 

measured up on the absence or presence of searching and decisions in various spheres such as 

religious belief, political ideology, work experience, friendship, perception towards lifestyle, 

romantic relationship, leisure, and the activities expected for males and females (Marcia, 

1993). Diffusion identity status refers to individual has made neither commitment nor 

exploration (Marcia, 1966). Individuals with moratorium identity are open to opportunities, 

resilient and flexible (Koo & Kim, 2016). Individual with foreclosure status have a tendency 

to accept easily others ideas, rules, occupational choice without being examined and analyzed 

it (Tariq, 2011). Finally, individuals who have achieved their identity appear to be less 

confused in defining themselves and are escaped from anxiety (Marcia, 1966). Therefore, the 

theoretical framework of this study for examining students identity is based on Marcia‟s 

(1966) work and it is adapted for the present study to measure student‟s level of exploration 

and commitment based on the above four identity statuses. 

       In the other hand, psychological wellbeing has a long past history which emerges from 

multiple notions through the disciplines of philosophy, psychology and economics. Besides, 

different scholars have been introduced the concept of psychological wellbeing which depicts 

a multiphase (Ryan & Deci, 2001) and different explanations have been raised. However, it 

became difficult to obtain common definition of psychological wellbeing. For example, 

Dzuka and Dalbert (2000) viewed psychological wellbeing as a state of mind where 

individuals are healthy and satisfied in order to reflect their meaning in life. In relation to 

psychological wellbeing Ardell (1985) also noted that, wellness is a process and an outcome 
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which involves the successful adjustment of individual‟s selfless struggles to integrate mind, 

spirit, and body without being considered the presence of health or illness. It has been also 

defined as a tendency in which individuals experience and gives a meaningful pattern to 

one‟s life in a positive way (Tov, 2018). Furthermore, Ryff (1989) explained psychological 

well-being as a way of distinguishing the positive and negative emotions of the individual 

and has developed six different dimensions of wellness to measure one‟s positive functioning 

specifically autonomy, environmental mastery, personal growth, positive relations with 

others, purpose in life, and self-acceptance.  

       Various researchers have investigated on the relationship between identity status and 

psychological well-being among young people across cultures. Basically, understanding the 

development of identity across cultures has been increased its attention (Becker, et al., 2012). 

For example, study conducted in Western contexts revealed that, identity status is positively 

correlated with psychological wellbeing (Bluck, & Cheng, 2015; Liao, Singh, Sandhu, 

Kundran, & Tung, 2012; Cole, 2009).  Besides, According to Burke and Harrod (2005), 

personal identity had a positive effect on well-being including increasing of self-worth, self-

efficacy and reducing anxiety, anger and depression. Other study conducted by Kroger and 

Marcia (2011) also suggested  that, a successful identity development  during emerging 

adulthood has been associated with different positive life outcomes such as increases family 

relationship and reduces internalizing behavior problems. Likewise, individuals might have 

positive life outcomes if successfully achieve their identity during emerging adulthood (Ball 

& Pellco, 2018). 

       Additionally, other empirical evidence also claims that individuals grouped under 

identity achievement and foreclosure displays the highest personal functioning such as self-

esteem and wellness whereas individuals with moratorium and diffusion identity status shows 

the most psychological dysfunction like presenting depressive symptoms, anxiety and 
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conduct behavior (Crocetti, Luyckx, Scrignaro, & Sica, 2011). Therefore, developing a clear 

and stronger sense of identity makes individuals less psychologically troubled and involving 

in a wide range of positive functioning. 

       Research which has been investigated in sub-Saharan African reported that, identity is 

more strongly related with mental well-being (Abubakar, Van de vijver, Mazrui, Murugami 

& Arasa, 2012). People with individualistic cultures are autonomous, have given much 

concern for personal goals, values, beliefs and roles. In contrary, collectivist individuals are 

not independent and give greater emphasis for societal rule, regulation, value, and believes 

(Smith, 2011). However, unlike the culture of Western‟s individuals in Ethiopia are 

considered collectivist (Belay & Missaye, 2014). Similarly they noted that, adolescent 

students are claimed to conform to the values, norms and cultural standards of the society. So, 

it is not unleashing to get their own way of exploring possibilities because they are only 

allowed to practice and follow the social norms rather than discovering their sense of identity. 

Furthermore, adolescents could not get freedom and not helped to find out their uniqueness 

and achieve their identity rather they are being coerced to employ and purse various activities 

based on parental welfares such as the religious beliefs, occupational choices and political 

ideologies.  

       It is obvious that College environment is distinctive from other in that it can provide a 

various range of experiences that can assist individuals to re-examine previous experiences 

and current identity and provide various sort of opportunities (Waterman, 1993). When 

individuals transitioned from high school to College they would begin to realize that 

attending a college can be an essential time for various reasons. One of those reasons is that 

students begin developing a clear sense of who they are due to evolving identity 

(Washington, 2016). For example, research on social support has revealed that, being 

achieved for one‟s identity is the most tasks of college students. In addition, family, friends, 
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relatives, instructors, counselors and other important individuals have a big role on shaping 

student‟s identity (Yitades, 2017). 

       On the other direction, the relationship between identity status and academic 

achievement also becomes one of the intriguing issues among researchers and educators. 

Because, identity has a vital role on education and it might influence individual‟s College 

choice, classroom behaviors, outlook towards educational attainments and career 

performance (Flores-Crespo, 2007; Eccles et al., 1991; Chatman et al., 2005 cited in Hejazi, 

Shahraray, Farsinejad & Asgary, 2008). As research findings have shown that identity 

statuses were associated with academic performance. The findings reported that college 

students with achieved identity had higher grade point average and better educational 

possibilities (Cross & Allen, 1970; Lange & Byrd, 2002; Lounsburg, 2005). However, 

students with diffused and foreclosed tend to choose the least challenging course of study in 

university, had difficulties in making plans and poor academic performance (Berzonsky & 

Kuk, 2005; Marcia, 1997). Therefore, being explored and committed to ones sense of identity 

has a significant role in determining individual‟s academic activities. Nevertheless, unable to 

experiment with several aspects of life negatively affects individual‟s academic success. 

1.2 Statement of the problem 

       Emerging adulthood is a distinct developmental period covering from the late teens 

through the twenties, which ranging from 18 to 25 years of age. Individuals at this period 

emerges to have strong identity and being examined for their values in their social context 

including who they are, what their positive and negative functioning in life are, what their 

interests and values are and how to accept cultural facets in order to assimilate to their 

societal norms (Arnett, 2000). At this age range, many individuals get the chance of entering 

to educational institutions that will assist them to gain incomes and professional successes for 
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their adult lives (Chisholm & Hurrelmann, 1995; William T. Grant Foundation Commission 

on Work, Family & Citizenship, 1988 cited in Arnett, 2000).  

       In spite of the fact that, individuals‟ aged 18 - 25 searches for identity, autonomy, 

relationships, choosing favorite course of study and needs to have a personal belief towards 

politics and religion through a meaningful way. It is at this stage of human life that 

individuals determine their destiny and future (Arnett, 2004). However, in cultures like 

Ethiopia appears that students are being influenced by their families not to formulate their 

own sense of identity, particularly in the areas of education, religion and political thoughts 

and beliefs (Belay & Missaye, 2014).  

       As indicated in the background section, identity plays an important role on academic 

performance. Indeed, for College students, academic success is considered as the major life 

achievement and essential goal for life. According to Erikson (1968), one of the major 

developmental tasks for young people is the development of identity and late adolescents 

shared some developmental characteristics of emerging adults such as identity formation. 

Besides, University creates an opportunity for individuals to explore several issues. Primarily, 

understanding the role that identity plays in the lives of young adults, especially how it 

influences their academic achievement will provide valuable information that may help them 

to be fruitful in College and in their upcoming life (Fearon, 2012).  

       For many individuals joining a university could be stated as a difficult transition. This is 

not only due to leaving of their family and grown up environment but they face main 

challenges including building of social capital and dealing with educational attainments 

(Berzonsky & Kuk, 2005). Consequently, failure to develop a sense of identity among 

adolescents and emerging adults is found to be losing a sense of meaning in life, feeling of 

helplessness and difficult to build quality relationships with others (Erikson, 1968). 
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       Despite the association between identity development and psychological well-being 

suggested in a various studies conducted in western contexts where the process of 

individualization among young people is noticeable (Schwartz, Zamboanga, Weisskirch & 

Wang, 2010). Cakir (2014) asserted that the relationship between identity status and 

psychological well-being among emerging adults living out of Western cultures needs further 

investigations.  

       Some studies have been undertaken in Ethiopian context which emphasized on identity 

status with respect to different psychosocial constructs. For example, Abdulkadir (2014) 

conducted ego identity construction among College students and working youth in 

Arbaminch Town, Belay and Missaye (2014) studied risky sexual behavior and identity 

construction among adolescents in Ethiopia, Tsehay, Mulatie, Sellakumar and Begashaw 

(2014) investigated pro-social behavior and identity status among adolescent students in 

Addis Ababa, Yekoyealem (cited in Abdulkadir, 2014) examined  the relationship between 

parenting style and identity status of secondary and preparatory school students in Debre-

Birhan , Zemzem (cited in Abdulkadir, 2014) studied  the relationship between parental 

involvement and identity achievement among first year College students and Temesgen 

(2010) undertaken the relationship between parenting style and identity formation of 

preparatory school students in Addis Ababa. 

       As far as the researcher knowledge is concerned, none of the previous studies has shown 

the relationship among identity status, psychological wellbeing and academic achievement in 

College setting. Furthermore, most of the studies conducted in Ethiopian context were 

primarily emphasized among adolescent students. Hence, in order to fill this gap the present 

study focused on the relationship of identity status, psychological well-being and academic 

achievement among Micro-link Technology College students in Mekelle town, Tigrai 

regional state. 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 8 
 
 

Thus, the present study was designed to answer the following research questions: 

 What are the levels of identity status, psychological well-being and academic 

achievement among Micro-link Technology College students? 

 Is there a statistically significant relationship between identity status and 

psychological well-being among Micro-link Technology College students? 

 Is there a statistically significant relationship between identity status and academic 

achievement among Micro-link Technology College students? 

 Is there a statistically significant difference in the identity status, psychological well-

being and academic achievement among Micro-link Technology College students of 

different sex, age & perceived parental socio-economic status? 

1.3 Objectives of the study 

      The general objective of the study was to examine the relationship among identity status, 

psychological well-being and academic achievements of Micro-link Technology College 

students‟ in Mekelle town, Tigrai Regional State. 

The specific objectives of this study were: 

 To examine the levels of identity status, psychological well-being and academic 

achievement among Micro-link Technology College students. 

 To assess the relationship between identity status and psychological well-being 

among Micro-link Technology College students. 

 To assess the relationship between identity status and academic achievement among 

Micro-link Technology College students.  

 To examine the difference in the identity status, psychological well-being and 

academic achievement among Micro-link Technology College of different sex, age & 

perceived parental socio-economic status. 
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1.4 Significance of the study 

       The findings of the study might have the following contributions. The finding of the 

study could serve as an input for students in order to enhance their values and roles and to be 

goal oriented in their daily lives. And, the study might provide an important input for the 

existing literature on how identity status is associated with psychological well-being and 

academic achievement in College setting. On top of this, the study might provide insight for 

policy makers and other concerned bodies by design and implement policies to enhance 

students‟ identity, academic achievement and psychological well-being. This study also 

might serve for polish the theoretical underpinning of identity study. Moreover, those who 

provide any psychological services for students in Colleges could be also benefited from the 

finding of this study. Finally, the findings of the present study will serve as a source for the 

researchers who are initiated to conduct further study on the topic. 

1.5 Delimitation of the study 

       The present study is delimited to examine relationship among identity status, 

psychological well-being and academic achievement of Micro-link Technology College 

students in Mekelle town, Tigrai Regional State. This study is also delimited to students who 

are enrolled regular undergraduate program. Micro-link College has contained seven 

undergraduate programs. Therefore, all undergraduate regular students were the focus of this 

study. Indeed, the respondents were randomly selected from all batches (1
st
, 2

nd
, 3

rd
, & 4

th
 

year). However, extension and post graduate students were excluded from the study due to 

time and financial constraints.  

1.6 Limitation of the study 

       The present study had certain limitations. One of those limitations is that correlational 

research design was used to examine the relationship among identity status, psychological 
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wellbeing and academic achievement among College students. However, it does not explain 

the causes and it lacks in depth understanding of how identity status is associated with 

psychological wellbeing and academic achievement. Additionally, self-report measures 

(EOMEIS-II and PWB scale) were utilized to collect data. One possible reason for this 

limitation could be questionnaire may not be able to capture the true picture of the individual 

like interview and focus group discussion. Moreover, only regular undergraduate students 

were the focus of the present study so; the finding of this study cannot be generalized to 

students who are enrolled extension as well as postgraduate students.  

       Regardless of the above limitations, the present study is expected to provide a better 

understanding on identity status, psychological wellbeing, and academic achievement among 

Micro-link Technology College students. 

1.7 Operational definition of terms 

Identity status; refers to the degree to which one has explored and committed to identity of 

the values, beliefs and goals in identity achievement, identity foreclosure, identity 

moratorium and identity diffusion.  

Psychological well-being; refers to individual meaningful engagement in life, self- 

satisfaction and optimal psychological functioning which includes autonomy, environmental 

mastery, personal growth, positive relations with others, purpose in life and self-acceptance 

of individuals.  

Academic achievement; refers to students cumulative grade point average in their current 

academic year.  
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Chapter Two 

Review of Related Literature 

        This chapter sought to review the theoretical elucidations and empirical findings of 

identity status, psychological wellbeing and academic achievement in College setting. It 

begins with the definition of identity followed by ego identity development during emerging 

adulthood and theories of identity development. Then, concept and historical overview of 

psychological wellbeing has been discussed. Empirical findings aligned with study variables 

are also explained. Furthermore, studies conducted in Ethiopia concerning identity status with 

respect to various psychosocial variables are presented. The chapter concludes with summary 

and implications. 

2.1 Definition of identity 

       Since many years ago there have been endeavors to explain identity and how it develops 

across the life span through empirical investigation and theoretical explanations. Also, across 

plenty literatures the word „‟self‟‟, „‟ego-identity, „‟I‟‟ and „‟me‟‟ have been used 

interchangeably and there were disputes to provide a clear distinction and conception of these 

terms (Marcia, 1994; Erikson, 1968). 

      Identity has been given various definitions across time and developmental periods. 

Identity is diverse by its nature due to its broad concept and varied definitions, so it lacks a 

common ground. For example, Holland and Lachicote (2007) defined identity as a coping of 

making oneself along with one‟s cultural values. According to Paterson (2006), it is difficult 

to obtain one‟s sense of “Who I am” unless he or she is committed to one‟s value including 

religious belief, social system, political ideologies, and professional goal as well as to start 

building of one‟s own philosophy of life. Additionally, Miller (2011) posited that identity 

encompasses intentional events of search for possibilities and makes decisions about work, 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 12 
 
 

values, ideology, and commitments towards people and thoughts.  Furthermore, Torres, Jones 

and Renn (n.d.) used the term identity to manage personal believes in certain social groups 

like race, ethnicity, religion, sexual orientation and the capability to elucidate a set of 

interactions. It has been also defined as individuals create and recreate identity through their 

action and experience which are persistently changing (Abes & Kasch, 2007). 

      Enormous theories have been attempted to look at the development of identity processing 

with different contextual meaning, experiences that is supposed to notice the term with 

different theoretical outlooks. Importantly, reviewing developmental theories would 

contribute to have operational concepts and looking at how the developmental aspects 

manipulate the development in life span. Thus, theories can be categorized in to different 

classifications of bio-evolutionary, psychoanalysis, cognitive, social learning, and contextual. 

The key idea behind bio-evolutionary theory is provide an emphasis to the development and 

maturation of identity process. The construct maturation here is representing for the 

preliminarily being precision in physiological change and growths. Hence, Gesell and Hall 

are the utmost theorists of this paradigm. Besides, Freud‟s psychoanalytic model, which 

traced the motivational identity maturity through psychosexual stages. In addition, Erikson 

elaborated the wholeness of identity processing in terms of psycho social identity 

development. Other thoughts also become diversified  such as Piaget and Kohlberg asserts 

that the process of identity growth is depend on the production of the mental process and 

through finding the higher order functioning as the component of sense of worthiness in life. 

Also, Bandura's social learning theory has investigated on individuals identity processing 

aligned with dealing with society, peer influences and various experiences with in the 

community. Furthermore, contextual- cultural theory cultural and sub cultural factors would 

contribute for identity growth (Doraki, Aresteh, Ghourchian & Mehran, 2016).  
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      Generally, based on the aforementioned definitions most of the scholars come up with the 

definition of identity as a difficult way of self-structure in social environment but it needs to 

have a competence in order to produce sense of self. For Santrock (2011), identity has not 

specific period of time for its beginning and ending. However, it tends to have a meaningful 

way and sense of formal interaction with others during adolescence and emerging adulthood. 

Due to these reasons, adolescents and emerging adulthood emerges that who they are and 

who wants to be realistically. 

  2.2 Development of ego identity during emerging adulthood     

      The concept of emerging adulthood is proposed by Arnett which refers to a distinct period 

of life span falls between adolescence and young adulthood, whose age from late teens 

through mid-late twenties. It has also been characterized by examining possibilities and 

making commitments in the area of love, work and world views (Arnett, 2000). Studies have 

been noted for its potential of intrapersonal and interpersonal difficulties. Regarding to 

personal identity, scholars have similar opinion on individuals are not born into a specific 

identity and view of self but it develops overtime (Erikson, 1968). 

      Among young people identity becomes more important and a big concern. A lot of 

interaction with friends, parents, teachers in social settings would contribute for meaningful 

sense of identity (Erikson, 1968). Individuals initiate socialization beyond their parents, 

teachers and peers to conceptualize who they are. Likewise, Upcraft and Gardner (1989) 

asserted that, investigating the thought of individual‟s identity might be challenged but he or 

she seeking to answer the questions of „‟who am I?‟‟ and „‟what I am believe in various life 

concerns?‟‟.     

      According to Erikson (1968) late adolescence and early adulthood are developmental 

periods in which individuals have the capability to make choices concerning their values, 
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roles and goals through exploring possibilities and make judgment consistently in order to 

address specific issues in a given community. 

2.3 Theories of identity development 

      Various theoretical models have been developed to examine identity processing across 

life span. But, the framework of the present study will only address Arnett theory of identity, 

Erikson psychosocial identity development and Marcia ego identity status that help to 

understand soundly. Additionally, most scholars considered these theories as the major 

theories which intended to examine identity processing among adolescents through adults. 

For instance, according to Irving and Sayre  (n.d.) and Kroger (2007), Marcia‟s (1966) work 

of ego identity status has become one of the biggest and leading contributions to the 

theoretical and empirical investigations in different backgrounds  and also a prominent theory 

in identity research which allocate to investigate individual‟s crisis and commitment because 

it focuses only on the individual. 

 2.3.1 Arnett theory of emerging adulthood 

      In developing emerging adulthood, Arnett proposed that crystallized identity exploration 

is varying from both of adolescence and adulthood in which individuals‟ experiments to 

various aspects such as love, occupation and understanding of the world is most prevalent 

(Arnett, 2004). The rationale behind the establishment of this theory is due to the currently 

extension of the road to adulthood and due to a distinguishing developmental epoch. 

Furthermore, emerging adulthood is a heterogeneous period that is the least organized period 

as compared to others. Besides, no other developmental course shared all emerging 

adulthood‟s quality (Arnett, 2007). 
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       According to Arnett (2004), emerging adulthood makes different from other 

developmental periods in terms of five major characteristics which is shared by many 

individuals. 

      The age of identity exploration: This is the major key characteristics of emerging 

adulthood that it is when individuals search possibilities which is comfortable for themselves 

particularly in the areas of work, love and perception of the world. Emerging adulthood is a 

period of identity exploration but it does not mean that identity begins in this period rather 

individuals exploring towards several issues including occupation, perception of world and 

intimacy through a meaningful way (Arnett, 2000). Further, he viewed emerging adults as a 

time when a meaningful exploration of identity is more serious and often experiments of 

various roles and responsibilities than adolescents. Based on the exploration provides for 

various activities, they develop a clear sense of identity like who they are, who they want to 

be in the future. Besides, individuals at this period answering the question “Who am I” and 

deciding what they want from academics and other life issues (Arnett, 2004). 

      The age of instability: In this period emerging adults are characterized by instability in 

terms of romantic relationship, occupation and living places. Because there will be a 

movement from place to place due to employment, transitions from college to work 

environment and they want to change their dates. Individuals also become instable due to 

searching of various possibilities and they are not fully dependent of their family but still they 

are not yet stable in different adult life experiences (Arnett, 2004).  

      A period of self-centered: Emerging adulthood is mainly characterized by self-focusing 

on several life issues but they are not conceptualized as a selfish rather they emphasize on 

their own determination through updating their knowledge, experience and self-

understanding to be ready for adult life. Additionally, emerging adults are initially follows 

their interests and only decided to activities which they want to accomplish for. Emerging 
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adults begin to live without their family and only emphasize on themselves because they are 

not get married, not deliver a child and not fully shared adult features. Individuals at this 

period start to refuse interdependent or dependent decisions rather they wish to decide every 

day activities by themselves. The reason for self-focused in this period is due to looking for 

becoming an autonomous person (Arnett, 2004). 

      The age of feeling in between: Emerging adults are neither adolescents nor completely 

adults but this is a transitional stage in which they have already passed the adolescence period 

but still they are not fully reached adulthood. Emerging adults have left their parents but they 

have not built their own family (Arnett, 2004). 

      The age of Possibilities: Emerging adulthood is a period in which individuals believe on 

opportunities and potentials. These possibilities provide the ability to bring a substantial 

change in life. Emerging adulthood is a period of hope, aspiration and positive anticipations 

and they would like to achieve their dreams as well. Furthermore, individuals believing on 

the ability of living better as compared to their families. Even if, when some unexpected 

worse moments are occurred, they realize better way of life will become by solving the 

challenges (Arnett, 2004). The opportunity of emerging adulthood is conceptualized as 

positive viewing in life including various job possibilities, social activities and other 

commitments (Reifman, Arnett & Colwell, 2007). 

2.3.2 Erikson psychosocial theory of identity development 

      Psychosocial theory of development emphasizes on the relationship between society and 

the individual which tries to connect personal development to the social context. It is also 

suggests that human development passes through eight life stages, each of which involves a 

main crisis and attainment. Likewise, having sufficient coping strategies could lead to resolve 

upcoming crises and develop personal and social skills. Identity formation is the major 
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psychosocial developmental task among adolescents and it had better to be understood very 

well (Singh, et al., 2012). 

      According to this theory, adolescents‟ crucial task is the ability to resolve effectively the 

identity crisis through undertaking investigations to conceptualize adolescent development 

which falls on two directions of identity achieved and identity diffused. Identity formation 

versus role confusion is the fifth stage in psychosocial development and it is an indispensable 

developmental task which focuses on the value of adolescents imply to adult experiences and 

tasks. Similarly, it would produce a great wellness on individuals. Interestingly, he observed 

later psychosocial crisis turned to successful experiences is the result of fifth stage‟s effective 

resolution (Erikson, 1968). Erikson assumed that an optimal sense of identity is only 

experienced through sense of psychosocial wellbeing (Willis, 2013). By doing so, 

psychosocial development theory has been demonstrated that adolescents need to have a clear 

and stable sense of identity (Tariq, 2011).  

2.3.3 Marcia theory of ego identity  

      Marcia's (1966) conception of identity is based on the structure and ideology of Erikson‟s 

ego-analytic theory and considered as a key issue to identity processing. He also suggests that 

identity is the internal and self-constructed dynamic organization of drives, abilities, beliefs, 

and individual history. The improved of this self-organization become the individual aware of 

one‟s uniqueness, identified the weakness and strength in order to make his or her life 

healthy. In contrary, when this structure becomes worse the individuals turn out to be 

confused with their own distinguish from others and have try to judge their own way of life 

via environmental facets rather than their own internal talents. He again noted that identity 

status is the extension and diversification of Erikson‟s identity formation which is suggested 

to use for overcoming challenges and crises occurring during late adolescents through their 
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own systematic way of procedures and investigations towards a different domains (Marcia, 

1980). 

      Measuring Marcia‟s ego identity status has begun the notion of identity status to apply the 

political choice, occupational choice, moral standards, sexual and dating styles and family 

interaction for measuring individual‟s identity status (Schwartz, Donnellan, Ravert, Luyckx 

& Zamboanga, 2012). Accordingly, identity status has contained two criteria of crisis and 

commitment which utilized for occupational choice, religion, and political belief later 

extended to ideological (occupation, politics, religion, and philosophical lifestyle) and 

interpersonal (friendship, dating, sex roles, and recreational) domains. Crisis refers to 

adolescents involve in significant activities to choose their possibilities whereas commitment 

refers to the extent of making decisions to reach a detailed goals and achievements. Based on 

these two dimensions, four identity statuses have been proposed and each of which 

characterizes a coincidence of levels of exploration and commitment (Marcia, 1966). 

A. Identity diffusion 

      According to Marcia (1966), it refers to individuals are neither committed nor explored 

for their identity alternatives. Individuals with diffused identity are always being undecided 

on every day activities and couldn‟t able to give emphasis for tasks which are indispensable 

for themselves. Accordingly, Individuals with this status easily influenced by external factors 

and they are being lazy to utilize effectively their personal skill (Waterman, 1999). It has 

been also characterized as lethargic which had a tendency to emphasis on goals which are 

stated in early life without being considered well (Sankey, 1993). 

B. Identity Moratorium  

      According to Marcia (1966), it refers to individuals are exploring their values and goals 

but still struggling to make decisions. There is also seeks to cooperate societal values, 
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parental desire and their own abilities. Likewise, they are open to opportunities and options, 

resilient and flexible (Koo & Kim, 2016).  

C. Identity Foreclosure  

      As Marcia (1966) has noted, foreclosed individuals are committed for everything that 

appears to them with small amount of exploration. By doing so, being foreclosed for them is 

becoming to what they are supposed to do as they were a children. Slightly they show a rigid 

personality; lose their confidence, feel overwhelmed and faced challenges when their parents 

were worthless. Furthermore, adolescents would approve the usual route, deference and 

respect the rules.  

      Foreclosed individuals are usually select their value, role, identity and occupation without 

logical reasons and would become voiceless when they are easily disturbed by external 

activities (Luyckx, Duriez, Klimstra & De Witte, 2010).Individuals with this sort of status 

have a tendency to accept easily others idea, rules, occupational choice without being 

examined and analyzed before (Tariq, 2011). 

D. Identity Achievement  

      Identity achievement represents as an individual has the ability to understand goals, 

values and interests and make decisions without being forced. It has been also composing of 

reassessing the previous experiences in order to be free and set solutions. Besides, individuals 

who have achieved their identity appear to be less confused in defining themselves and are 

escaped from anxiety (Marcia, 1966). Similarly, achieved individuals are highly tied to their 

parents and have high level of maturity and set goals more meaningful and pragmatic. 

According to Luyckx, Duriez, Klimstra and De Witte (2010) identity achievement is being 

highly committed to one‟s identity decision; this become prevalent due to high exploration 

and possibilities that emerges to them. Additionally, they seek to get personal help and 
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information‟s and had produce a vivid set of goals, desired life outcome and would get 

independence from their parents (Sankey, 1989).                                             

                                                       Low-commitment 

                       Diffusion                                                                       Moratorium 

 

        Low-crisis                                                                                      High-crisis 

 

             Foreclosure                               High-commitment               Achievement 

Figure 1: Structure of identity statuses (Adapted from Marcia, 1966). 

2.4 Concept and historical overview of psychological wellbeing   

Psychological well-being is an all-rounded concept and has no commonly agreed definition 

(Khan& Juster, 2002). Various scholars have had different outlooks and different 

explanations have been developed to conceptualize it. For example, Gieck and Olsen (2007) 

posited that holistic wellness includes physical, emotional, spiritual, social, occupational and 

intellectual wellness. Additionally, Ardell (1985) noted that, wellness is a process and an 

outcome which involves the successful adjustment of individual‟s selfless struggles to 

integrate mind, spirit, and body without being considered the presence of health or illness. It 

has been also defined as a tendency in which individuals‟ experiences and gives a meaningful 

pattern to one‟s life in a positive way (Tov, 2018). Psychological well-being distinguishes the 

positive and negative emotions in individuals (Ryff, 1989).  

      Psychological wellbeing has a long past history which emerges from multiple verdicts 

through the disciplines of philosophy, psychology and economics. Indeed, a lot of scholars 
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introduced the concept of psychological wellbeing which depicts a multiphase issue that 

includes the hedonic and eudaimonic point of views (Ryan & Deci, 2001). Furthermore, these 

approaches derived from Greek words and provide contrary definitions. The word Hedonic is 

coined by Greek philosopher Aristippus during the 4
th

 century and it primarily translated to 

“Happiness”. Though, he begun to consider the core purpose of life constitutes is a high level 

of happiness as well as achieving a pleasant life. Additionally, Hobbes was one of the 

disciples of Aristippus, which argued that happiness falls in human success along with 

seeking a pleasure in goal of life. He again gives much emphasis on internal characteristics 

and self-interests of a person rather than physiological satisfaction (Ryan & Deci, 2001). 

However, the word Eudaimonic is derived from ancient Greek philosophy of “eu” 

(wellbeing) and “daimonia” (spirit). The key concept behind this perspective is an individual 

should fulfill ones potential and thriving to recognize one‟s unique quality through a 

meaningful way. Moreover, for the advancement of “eudemonia‟s” concept different theories 

used it as a main criterion for psychological wellbeing. 

      In sum, investigators repeatedly arguing on the measurement of wellness among the 

above two points of view. Hedonic perceives mental health through understanding of 

subjective way whereas eudemonia appears to measure individual wellness based on the 

objective manner. 

      Drawing from the assumption of “eudaimonic” well-being, Ryff (1989) proposed 

multidimensional models of psychological wellbeing with the theoretical foundations in 

psychology. It has also been empirically investigated and changed the subjective concept of 

wellbeing to the objective wellbeing. Besides, her empirical and theoretical investigation was 

based on the developmental assumptions of Buhler‟s basic life tendencies, Neurgarten‟s 

personality changes, Maslow‟s formation of self-actualization, Allport‟s development of 
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maturity, Roger‟s view of striving for fully functioning person, Erikson‟s psychosocial 

development and Jung‟s conceptualization of individuation (Ryff, 1989).  

  2.5 Components of psychological well-being  

      The theoretical model of psychological well-being is composed of six (6) different 

dimensions of wellness including autonomy, environmental mastery, personal growth, 

positive relation with others, purpose in life, self-acceptance (Ryff, 1989). 

A.  Self-acceptance 

      It is the most important sort of well-being which different perspective shows evidently as 

sense of accepting one self. Also, this categorization is a salient feature of mental health and 

the characteristics of self-actualized, mentally functioned and matured individuals. Different 

human development theories also give an emphasis on accepting of one self and his or her of 

previous life. Essentially, having positive attitudes towards oneself is a necessary feature of 

positive psychological functioning (Ryff, 1989). 

A. Autonomy 

      Autonomy refers to determining one‟s behavior through internal locus of control. Also, 

different literatures are interested and widely focused on different qualities of an individual 

such as sense of independence, self-determination and self-regulation. For instance, self-

actualizers are distinguished by showing feeling of independence for socialization in a given 

society, having a personal standard to evaluate on self instead of view other people and so 

forth (Ryff, 1989). 

B. Environmental mastery 

      The ability to produce a comfortable environment for oneself is taking as a good quality 

of mental health. Maturity is requiring involving in different level of activities that is outside 
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of oneself. However, life span human development is also describes as the ability of making 

the ability of manipulate and control complex environments. It also concentrates on the 

degree to which individuals imply significant community activities in a given geographical 

unit. Both of sense of control and active participation in the communities are the most crucial 

aspects of positive psychological functioning (Ryff, 1989). 

C. Purpose in life  

      Becoming mentally healthy has containing feeling of purpose in life and gives meaning to 

life. The definition of maturity also emphasizes a clear comprehension of life's purpose, a 

sense of directedness, and intentionality. Also, it is a variety of changing purposes or goals in 

life, such as being productive and creative or achieving emotional integration in later life. So, 

an individual who can do a positive way has a purpose, value and feeling of directive and 

looking at something rigorously. In a nutshell, these activities insist to make life meaningful 

and important (Ryff, 1989).   

D. Personal growth 

      Personal growth refers to the capability of developing one‟s own value in order to 

perpetuate a life goal. High level of psychological functioning requires not only achieving 

previous set of activities but also develop ones potential, value to grow up. The need to 

actualize oneself and realize one's capability is critical issue for personal growth. For 

instance, openness to experience, is a major characteristics of people who fulfilling their 

personal goal. Such an individual is continually developing and becoming, rather than 

achieving a fixed state where all problems are solved (Ryff, 1989). 

E. Positive relation with others  

      Plenty of theories are concentrating on the importance of warm, care, trust and social 

capital as a whole. So, this concept has taking as the major component of mental health. In 
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addition to this, people who are reached self-actualization are characterized by strong 

interpersonal relationship, the ability to love and loved, being empathy and completely 

identified by other people. Human developmental stages particularly psychosocial 

development emphasizes the producing formal relationship with other which is called 

intimacy (Erikson, 1968). But, it does not mean that intimacy is something given and formed 

during adolescence but it make sense and meaningful during adolescence through adulthood. 

So, the relevance of positive relation with other is highly issued during the development of 

positive psychological wellbeing (Ryff, 1989).  

2.6 The relationship between identity status and psychological wellbeing 

      Several studies have been conducted on the relationship between identity status and 

psychological wellbeing among young people. For example, study finding revealed that 

identity formation is essential for wellbeing across cultures (Kroger, 2007). Findings have 

also found that identity status and psychological wellbeing were positively correlated (Liao, 

Bluck, & Cheng, 2015; Singh, et al., 2012; Cole, 2009). Besides, successful identity 

achievement was positively associated with improved regulation, adaptive capacities and 

psychological well-being among adolescents (Meeus, Dekovic, & Iedema, 1997). On the 

other direction, moratorium adolescents had shown the highest levels of anxiety and openness 

to new experiences than the other identity statuses (Kroger, 2000). 

      In accordance with the above findings, identity status and psychological wellbeing were 

positively associated in which individuals with identity foreclosure and achievement had 

highest level of psychological wellbeing whereas individuals grouped under identity 

moratorium had lowest psychological wellbeing (Vleioras & Bosma, 2005).   

      Researchers like Hofer, Kartner, Chasiotis, Busch, & Keissling (2007) have found that 

committed to one‟s identity is clearly connected with greater overall wellness. Identity 
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statuses have developed a clear understanding that possibly decided to identity which has a 

tremendous effect on overall wellness and lower levels of psychological wellbeing. 

Nevertheless, the factors which predict Marcia‟s work were not yet observed (Kroger, 

Martinussen & Marcia, 2010). 

      Meeus, Iedema, Helsen and Vollebergh (1999) have examined a meta-analysis of 12 

studies on personal identity among adolescent students. According to their findings, 

individuals placed under identity achievement and identity foreclosure had low level of 

psychological difficulties. In other words, committing to one‟s identity opportunities leads to 

high level of psychological wellbeing. 

      A study conducted by Schwartz, Zamboanga, Weisskirch and Wang (2009) explored 

ethnic identity, identity status and psychological functioning among 773 University students. 

The findings showed that, identity status has a significant positive correlation with adaptive 

psychosocial functioning. Other contradictory finding also shows that, there was no 

statistically significant difference between identity status and overall wellness, psychological 

adjustment, psychological symptoms, and use of effective study habits in a college aged 

population (Louden cited in Louden, 2005). 

      Identity achievement is an expression of mental strength and also leads to positive 

wellbeing including perform well at school and work settings (Hofer, Kartner, Chasiotis, 

Busch, & Kiessling, 2007; Waterman, 2007). For the reason that it would help individuals to 

become accustomed with new environments, forming and managing relationship and 

adjusting towards occupational activities (Li, 2005). However, identity diffusion was 

inversely related to personality health and psychological wellbeing. Therefore, if individuals 

have failed to form an identity, they might face challenges in social interaction, engaged in 

delinquency and difficulties to adapt new environment and working conditions (Singh, et al., 
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2012; Li, 2005; Erikson, 1968). Moreover, Tsehay, Mulatie, Sellakumar and Begashaw 

(2004) obtained that students with diffused state would likely to be fail in their upcoming 

career issues and social capital. On the other side, foreclosed individuals had higher 

psychological wellbeing whereas moratorium had lower psychological wellbeing (Waterman, 

2007; Meeus, et al., 1999).However, on Jeyakumar (2001) study; achieved individuals would 

experience positive wellbeing than the other statuses. 

      Hofer, Kartner, Chasiotis, Busch, and Kiessling (2007) in their study on identity status 

and wellbeing among 317 respondents found that there was a positive association between 

identity achievement and wellbeing. But, a negative association was obtained for identity 

foreclosure and individual‟s wellness. 

      Moreover, regarding the level of psychological wellbeing among adolescents and 

emerging adults have been studied by local researchers. For example, a study conducted by 

Yikirbelegn (2018) among Addis Ababa University showed that, a significant number of 

students (n=213, 81.3%) reported high sense of psychological wellbeing. Similarly, 

according to Shamil (2017) majority of the respondents had report high sense of 

psychological wellbeing.  

2.7 The relationship between identity status and academic achievement 

      Researchers have examined the relationship between identity status and academic 

achievement among adolescents and emerging adults. The findings revealed that committing 

to one‟s identity is leads to high level of academic achievement. For example, according to 

Marcia and Friedman (1970) successful identity formation has been positively correlated with 

academic achievement. Besides, identity plays a great role in improving academic 

achievement. Fearon (2012) also reported that developing a successful identity has been 

described to have an impact on academic performance. 
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      As Lange and Byrd (2002) pointed out that students who achieved their identity had used 

different productive strategies for studying and commitment to education, are more effective 

at evaluating their opportunities leads to success in particular set of activities and also 

showing greater satisfaction with course of study. Additionally, a study carried out by 

Lounsburg (2005) among 434 first year college students found that sense of identity was 

positively associated with grade point average. Conversely, other finding also stated that 

college students who had diffused identity status during the freshmen year were probably 

become high achievers depend on their grade point average (Berzonskey, 1985). 

      Studies also revealed that students assigned to identity foreclosure had excellent 

performance in the field of scientific and research activities. And, they were aware and 

committed of their responsibilities and values in life (Doraki, et al., 2016). Hedieh and Omid 

(2017) found out that identity achievement has strong positive association with academic 

achievement followed by identity foreclosure. However, identity diffusion had negative 

association with academic achievement. On the other hand, study conducted by Boyd, Hunt, 

Kandell, and Lucas (2003) reported that, individuals who are involved in identity moratorium 

had great confidence in their educational attainment at university. In contrast to studies which 

found a positive relationship between identity achievement and academic performance, 

Adams (2008) revealed, identity achievement was negatively correlated with academic 

success. 

2.8 Identity status and socio-demographic variables 

 2.8.1. Identity status and sex 

       Various studies have carried out to observe identity status with respect to sex among 

adolescents and adulthood. For example, research finding showed that males had faster 
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identity development and a tendency to stay stable in identity development than females 

(Adams & Fitch, 1982).  

      Kemedy (1999) investigated sex difference across identity statuses. Based on the study 

finding, women scored high in identity diffusion and identity achievement compared to men 

counterparts. Other research result also suggests that female‟s mean value was higher in 

identity foreclosure whereas low in identity moratorium (Akman, 2007). In contrary, Cramer 

(2000) and Bergh and Erling (2005) reported that male scored higher on identity foreclosure 

and identity diffusion but scored lower than female respondents on identity moratorium. 

      In a study of 136 emerging adults, Friesen and Wanqvist (2011) found out that women 

scored significantly higher than men on identity achievement whereas men scored higher than 

women on identity diffusion. We can possibly conclude that, men were less exposed to 

explore and decide on several values and opportunities of individuals. 

      There was also a statistically significant difference between male and female college 

students in identity status which is investigated by local researchers. For example, according 

to Yekoyealem, cited in Temesgen (2010) male students found to be greater than female 

respondents in identity achievement score. Besides, male students have more achieved their 

identity than female respondents but female scored high in identity moratorium, identity 

foreclosure and identity diffusion (Abdulkadir, 2014). Similarly, in a study of 341 high 

schools, preparatory school and university students, female scored high in identity diffusion 

and foreclosure but male were grouped under identity moratorium. But, both were obtained 

similar score in identity achievement (Missaye, 2009). 

      Inconsistent findings have also existed on specific domain and overall identity status. 

Studies have shown that there was no statistically significant difference all identity status 

across sex. For instance, a study conducted by Pedro (2013) on identity status across sex 

among 464 college students ranging from 18 to 24 years of age. As to the study result no 
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statistical significant difference was obtained. Similarly, other studies have also reported that 

there was no statistically significant difference between male and female respondents in all 

identity statuses (Bennion & Adams, 1986). Moreover, Kroger (n.d.) has reviewed 56 articles 

in order to investigate identity status across gender therefore; unlike the other findings the six 

studies showed a statistical significant difference. 

2.8.2. Identity status and age 

      According to Marcia (1995) identity was significantly associated with age, when age 

become increases the amount of identity achievement increases but the number of identity 

diffusion decreases. In the same way, Missaye (2009) and Yekoyealem cited in Abdulkadir 

(2014) have found that as age increases the amount of identity moratorium and achievement 

increased whereas the amount of foreclosed and diffused students diminishes.  

      Additionally, age has significant positive association with identity achievement. 

However, a negative association between age and identity moratorium, identity foreclosure, 

and identity diffusion was reported. The analysis show that as individual‟s age increases, the 

proportion of identity achievement will be increased. However, as age increases, the scores 

on identity moratorium, identity foreclosure and identity diffusion will become diminished 

(Akman, 2007).  

      On the other hand, there was a significant difference in variations of age and identity 

statuses. Individuals whose ages of 22 to 25 were more achieved their identity but the age 

ranges from 26 to 29 were found to be non-achievers. Besides, the latter age groups have 

scored high in identity moratorium and diffusion (Abdulkadir, 2014). The explanation for this 

finding is while the proportion of identity diffusion, foreclosure and moratorium increases 

and identity achievement score reduces as age increases. In other words, when age becomes 

increased then the lower advancement of identity status will be obtained. Similarly, age 
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increases as score in identity achievement decreases and increases in identity diffusion 

(Meeus, Van De Schoot, Keijsers & Branje, 2011). 

2.9 Psychological well-being and socio-demographic variables  

      In very recent years, the problems of mental health have become growing among college 

students particularly in undergraduate students who are vulnerable to psychological 

difficulties (Udhayakumar & Illango, 2018).  

2.9.1 Sex and psychological well-being  

      Studying psychological wellbeing across sex is essential because all individuals are not 

the same and have not alike wellbeing. Therefore, the difference between male and female 

taking in to consideration will assist individuals to recognize and enhance their own 

functioning (Perez, 2012). A study investigated by Punia and Malaviya (2015) also found 

that, when the pre-college experiences and features are determined that women had higher 

level of psychological wellbeing than men. Conversely, male students had higher 

psychological well-being than females (Kibret & Tareke, 2017). 

      According to Ryff‟s (1995) study result, men‟s have scored low in personal growth and 

positive relation with others as compared to women respondents. A study conducted by Perez 

(2012) reported that female respondents had score high in purpose in life where as male 

respondents were higher in autonomy scores. However, no gender difference was found in 

environmental mastery, personal growth and self-acceptance. Inconsistent findings also 

revealed that, male and female respondents had not statistically significant difference in their 

level of psychological wellbeing (Waghmare, 2016; Udhayakumar & Illango, 2018). 
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2.9.2 Psychological well-being and age 

      Age is an important factor which plays a vital role in predicting individual‟s mental 

health. A study undertaken by Punia and Malaviya (2015) showed that individuals found at 

least at the age of 20‟s were negatively associated with sense of self determination, sense of 

continued growth, and positive relation with others as compared to their older groups. In 

another study conducted by Vleioras and Bosma (2005) revealed that, age was positively 

associated with autonomy. This result argues when individuals becoming old they have a 

tendency to accomplish every day activities through their own regulation and displays a self-

reliant. 

      Psychological well-being particularly in the components of purpose in life and personal 

growth found to be negative association with age. Which to mean that, when age becomes 

increased the individual‟s mental functioning will be reduced (Ryff, 2014). On the other side, 

According to Roslan, Ahmad, Nabilla & Ghiami (2017) older respondents were significantly 

higher as compared to their youngsters in self-acceptance and overall psychological scores. 

As to this study, the ability of perceiving one‟s self and general personal wellbeing improves 

as individuals getting old. 

2.9.3 Psychological well-being and socio-economic status 

     Students who came from low family income had lower psychological well-being than 

students from high income family (Kibret & Tareke, 2017). 

      Additionally, students from low family income had scored low in autonomy but scored 

high in purpose in life. In the other hand, students from high family income have scored 

better in overall psychological wellbeing and in environmental mastery, positive relation with 
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others and self-acceptance than students from middle income family (Punia & Malaviya, 

2015).  

2.10 Academic achievement and socio-demographic variables  

2.10.1 Academic achievement and sex 

      A study examined by Gemechu (2018) among 172 University students revealed that there 

was a negative association between sex and students‟ academic performance. However, 

female students had lower performance than male students in academic achievement. 

Consistent findings also obtained, this has been studied among Addis Ababa University 

students and revealed that male students perform great as compared to female in academic 

performance (Dika, Neme, Yeshi & Abebe, 2017). Furthermore, study conducted among 

undergraduate regular students of Arbaminch University students found that male students 

had higher grade point average than female counterparts (Moges, 2017). In conflict with the 

above findings Nurmi, Poole and Kalakoski (1990) showed boys were less motivated, 

committed and involved in educational activities than girl respondents. 

2.10.2 Academic achievement and age 

      As far as the academic achievement is concerned, age had a significant effect on the 

student‟s academic achievement and the oldest students had lower academic success than the 

youngest students (Momanyi, Too & Simiyu, 2015). 

2.10.3 Academic achievement and parental socio-economic status 

      In a study of 172 Haramaya University students a positive relationship between family 

income and students‟ academic achievement was observed. This indicates students from low 

family income were less performed at university as compared students from higher family 

income (Gemechu, 2018). 
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2.11 Local researches on identity status 

      Different studies were made to examine identity status with different psychosocial 

constructs in Ethiopia context. However, no citation was made on identity status, 

psychological wellbeing and academic achievement among College students. 

      A study conducted by Belay and Missaye (2014) on Risky sexual behavior and identity 

construction among adolescents in Ethiopia. The researchers were taken 302 adolescent 

students from North Gondar zone using stratified random sampling. In addition, EOMEIS-II 

revised was used as a data gathering instruments. Their findings revealed that 43.38% of the 

students have achieved their identity and 56.62% were non-achievers. They again found that, 

there was a statistical significant difference in sexual experience among achievers and non-

achievers. It may be concluded that non-achievers had careless sexual experience than 

achievers. 

      A study investigated by Abdulkadir (2014) on Ego Identity Construction among College 

students and working youth in Arbaminch Town. Four hundred sixteen (208 male and female 

208) respondents were selected for the study using stratified and purposive sampling 

technique. Extended Objective Measure of ego identity status (EOMIS-II revised) was 

employed to measure their personal identity. He found that, 64.3% of the respondents have 

achieved their identity, 10.7% were foreclosed, 4.5% were diffused, and 20.5% of the college 

students were grouped under identity moratorium. It was also reported that, females were 

higher than male students in foreclosed and diffusion identity status. 

      A study carried out by Tsehay, et al. (2014) on Pro-social behavior and identity status 

among adolescent students in Addis Ababa. Quantitative research design was utilized to 

address the questions that have been raised. A total of 137 respondents were selected using 

simple random sampling. They obtained that 18.2% of the students were achieved their 
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identity and most of the students had foreclosed and diffused identity status. Besides, students 

with identity foreclosed were highly engaged in pro-social behavior than the other statuses. In 

explaining this result, the commitment dimension of the identity predicts better participation 

in pro-social activities. 

      Temesgen (2010) studied the relationship between parenting styles and identity formation 

of preparatory students in Addis Ababa. A total of 200 adolescent students were participated 

in the study which selected using stratified random sampling technique. In order to measure 

students identity status a self-report questionnaire (EOMEIS-II revised) was utilized. 

Findings indicated that there was statistically significant difference between identity status 

and all four parenting styles. In detail, students placed under identity achievement and 

moratorium were from authoritative parents and students diffused their identity were from 

indulgent and neglect parents. However, students from authoritarian parents were assigned 

under identity foreclosure. It was also found that there was no statistically significant 

difference between male and female with respect to identity status. 

      Yekoyealem (cited in Abdulkadir, 2014) investigated the relationship between identity 

status and parenting style among high school and preparatory school students in Debr-Birhan. 

In order to select participants from the total population probability sampling technique 

particularly stratified random sampling was employed and a total of 400 (200 male & 200 

female) were participated in the study. EOMEIS-II revised was used as a data gathering 

instruments to measure students‟ identity status. The finding demonstrated that, each 

classification of identity status and socio-demographic variables (sex & grade level) were 

positively associated. Also, the parenting style of the participants as measured by parenting 

style scale was significantly correlated with identity status. Other finding also revealed that, 

identity status was not found to be statistical significant relationship to parent‟s educational 

background and family structure. 
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      Zemzem (cited in Abdulkadir, 2014) conducted the relationship between parental 

involvement and identity achievement among College students and 120 (54 male & 66 

female) respondents ranging from 17 to 22 years of age were participated in the study. 

Finding obtained that, there was a statistically significant difference between identity 

achievement and parental involvement. She also revealed that, statistical significant sex 

difference was observed.  Furthermore, majority of the female respondents (46.8%) have 

achieved their identity where as 22.6%, 29.4%, and 4.3% of the respondents were placed in 

identity diffusion, identity moratorium and identity foreclosure respectively. 

2.12 Conceptual model of the present study  

                                                                                              

 

 

                                                                                       

 

 

 

 

 

 

Figure 2: Conceptual model of the present study. 
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2.13 Summary and Implications 

        This chapter reviewed the literatures including empirical findings along with identity 

status, psychological wellbeing and academic achievement among emerging adults. 

Emerging adulthood is a distinguishing developmental period in the age between 18 and 25 in 

which independent exploration of identity through a meaningful way takes place (Arnett, 

2000). Emerging adults are mainly characterized by identity exploration, the age of self-

centered, the period of feeling in between, a period of instability and a time of possibilities 

(Arnett, 2004). 

        Various theorists have been explained to understand the development of identity. 

However, the current study is addressed only for Arnett theory of identity, psychosocial 

development of identity and Marcia ego identity status due to their primarily investigation on 

personal identity. For Arnett (2000) experimentation and exploration of identity in the areas 

of love, work and world view for emerging adults is a big task.  According to Erikson (1968) 

psychosocial development of identity, forming an identity through a meaningful way is the 

big concern for young people and he attempted to understand individual‟s identity based on 

identity formation versus role confusion which is the fifth stage of psychosocial development. 

Then, later Marcia (1966) extended Erikson‟s theory of identity development by formulating 

two dimensions which are exploration and commitment. Based on this, four identity status 

namely; identity achievement, moratorium, foreclosure and diffusion were formed. Thus, 

identity is the internal and self-constructed dynamic organization of drives, abilities, beliefs, 

and individual history (Marcia, 1980). 

       Different scholars have defined psychological wellbeing in different way. The bases for 

measuring individual‟s wellness are up on the historical roots of “eudomina” and “hedonic” 

approaches (Ryan & Deci, 2001). Ryff (1989) explained psychological well-being based on 
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eudomina perspective as a way of distinguishing the positive and negative emotions of the 

individual and has developed six different dimensions of wellness to measure one‟s positive 

functioning that are; autonomy, environmental mastery, personal growth, positive relations 

with others, purpose in life, and self-acceptance. On the other hand, Tov (2018) defined 

psychological wellbeing as a tendency in which individuals experience and gives a 

meaningful pattern to one‟s life in a positive way. Various studies conducted on the 

relationship between identity status and psychological wellbeing (Cole, 2009; Liao, Bluck, & 

Cheng, 2015; Singh, Sandhu, Kundran, & Tung, 2012).  Their findings claimed that, identity 

is essential for positive wellbeing. On the other side, developing a successful identity plays a 

vital role on students‟ academic success (Fearon, 2012). Besides, Lounsbery (2005) asserted 

that sense of identity was positively associated with grade point average.   

       In fact, it is difficult to examine all factors which are associated with the study variables 

in a single study. However, further study needs to be undertaken by other scholars in new 

study areas by considering other determinant factors. In this review, incongruent findings 

have reported on identity status and its relationship psychological wellbeing and academic 

achievement. This signified the need for further investigation in the area. 

       Review of previous studies in line with the study under investigation assists to 

investigate the knowledge and gaps between the present study and previous researches. 

Furthermore, there have been attempts to review local researches so as to have better 

understanding of the problem and identify the gaps. However, there is a very limited study in 

Ethiopian context particularly among college students. Thus; it is paramount to study in order 

to comprehend the aspects as well.  

          There are several gaps in the knowledge of identity status. One of the gaps is the lack 

of research among College students of non-Western cultures. Much of the present knowledge 
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is based on the study conducted in Western countries. This is an indispensable gap to fill 

given the role that context plays in influencing ones identity and psychological health 

because considering the family status, cultural values and standards have their own role in 

shaping individuals sense of identity. In addition to lacking of non-biased measurement scale, 

most of the studies that have been utilized are limited.  For instance, few studies focus on 

standardized tests like scholastic aptitude test to measure students‟ academic achievement. 

Most of the study tries to collect data using self-reports of students CGPA. Thus, these 

provide a limited understanding on measuring students‟ educational activities. 

       The studies undertaken among College or University students have extensively 

emphasized on identity status and its relationship with psychological wellbeing and academic 

achievement. As already noted, these studies and others that have contributed for the 

literature varied in the operational definition used, in the sampling technique utilized, in the 

approaches and design employed, in the scales used, and in the subscales examined. 

Generally, the review of literature claims that a great deal is known about individual‟s 

identity at the College level through investigation of different domains particularly in 

understanding of personal factors. However, little is known about the level of psychological 

wellbeing and educational performance with regard to identity status in employing of a 

heterogeneous population. Therefore, the literature provides implication in the variable for 

the current study in order to include other factors such as parental concerns using a 

heterogeneous sample. 
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Chapter Three 

Methods 

      This chapter deals with the description of the study design, study setting, population and 

participants, samples and sampling procedures, data collection instruments, validation and 

contextualization of the instruments, inclusion and exclusion criteria, procedures of data 

collection, data management, methods of data analysis, and ethical considerations. 

3.1 Study design 

      The present study is quantitative in nature. Quantitative research method is an objective 

and systematic process in which numerical data are obtained from the respondents  and 

utilized to address the questions about the relationship of variables measured (Fouche & 

Delport, 2011; Maree & Pietersen, 2007 cited in Grove, 2015). Therefore, correlational 

research design was employed for the present study. The rationale behind utilizing this design 

is it describes and measures the degree of the relationship between two or more variables 

without being manipulate the variables (Creswell, 2012). 

3.2 Study setting 

      The study was conducted in Micro-link Technology College, Mekelle Town (the capital 

city of Tigrai Regional State). Tigrai is one of the tenth Regional States of Ethiopia, located 

in the northern part of the country; 783 km away from Addis Ababa which is the capital city 

of Ethiopia. The college was launched in 2004 and since its inception it has been thought 

various course of study. Besides, currently the college involves 3 departments in post-

graduate, 7 departments in undergraduate degree and 6 departments in diploma program.  

3.3 Population and participants 

      The research participants in this study were undergraduate students in Micro-link 

Technology College. Therefore, regular undergraduate students were the focus of this study 
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and the total population of the study was 1626 including 975 male and 751 female college 

students. And, the students were from the departments of computer science, software 

engineering, management information system, accounting and finance, management, 

marketing management and hotel and tourism management. Accordingly, from the total of 

seven departments 2 departments (Software engineering and computer science) had four 

batches, 2 departments (Accounting and Management information system) had three batches 

and the remaining three departments (Management, Marketing management and Hotel and 

tourism management) had only first year students. Regarding the number of students along 

with their departments, accounting students were 749, management information system were 

159, computer science were 291, software engineering were 327, management were 50, 

marketing management were 50, and hotel and tourism management were 50 students.  

 3.4 Samples and sampling procedures 

      For the present study stratified random sampling technique was utilized to select 326 

respondents from the total population. Making stratified population in to strata ensures to 

have sufficient numbers of respondents from each stratum (Leary, 2001). Besides, employing 

stratified random sampling is indispensable because selecting respondents from different 

department, sex and year level represents the great way to increase generalizability of the 

study (Creasey, 2006). As obtained data from Micro-link Technology College registrar office 

the total population of regular undergraduate students is 1626 (875 males and 751 females).  

      Therefore, Yamane‟s (1967) formula for sample size determination was used to calculate 

proportion sample size.           

                                               n=N/1+N (e) 
2
 

Where; 

 N= is the size of the population 
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  n= is the size of the sample and 

 e =is the level of precision, 0.05 alpha level with 95% confidence interval.‟ 

                                           n=1626/1+1626(0.05) 
2
 

                                              n= 321 

      Accordingly, 10% of the samples which mean 32 respondents were added as contingency 

input for incomplete questionnaires and high response rates. So, the expected sample size for 

the present study was 353.  

       The sampling procedure for the current study was employed as follows. Primarily, the 

list of all students was secured from all departments to divide population of the study in to 

some sorts of classifications. Then, strata were formed based on three categorizations namely; 

department, sex and year level (batches). The main reason behind the classification of 

population up on their department, sex and batches was to make sampling ease, to obtain 

representative sample and to get equal chance of being participated in the study.  

        Therefore, in order to obtain representative sample from each stratum a proportional 

sample size was utilized to take the number of student selected based on the amount of 

respondents in the population using the following formula. Additionally, the researcher 

believed that no substantial difference was observed among the numbers of male and female 

students as well as all batches. 

                   n= number of students in each stratum ˟ sample size 

                            Total population 

 Stratum 1: Sex  

 Stratum 2: Departments 

 Stratum 3: Batches 
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         Among the total of 353 samples, 27 respondents were excluded from the study. To be 

specific, 9 students were not put their identification number, 8 students wrote false 

identification number and the rest 10 students for failure to complete the questionnaires. 

Thus, their questionnaires were rejected because it was difficult to obtain their CGPA from 

the registrar office. Hence, a total of 326 (males=175 and females=151) age ranged 18-26 

years (M= 20.69, SD= 1.84) were completed the survey and used for the actual analysis. Out 

of the 326 respondents, 144(44.2%) were from accounting department, 65(19.9%) of 

respondents were from software engineering, 47(14.4%) respondents were from computer 

science, 31(9.5%) of respondents were from management information system, 14 (14.3%) of 

respondents were from management, 13(4.0%) of respondents were from marketing 

management and the remaining 12(3.7%) of the respondents were from hotel tourism and 

management. Regarding year level, 116(35.6%) were first year, 111(34.0%) were second 

year, 80 (24.5%) were third year and 19(5.8%) were fourth year students. 

      Finally, based on the calculated of proportion size the respondents were selected from 

each stratum using simple random sampling technique (lottery method) where all students 

had an equal chance of being participated in the study.  

3.5 Inclusion and Exclusion Criteria 

      The following were the inclusion and exclusion criteria in order to select respondents for 

the present study.  

3.5.1 Inclusion Criteria 

 Undergraduate regular students who enrolled in regular program at Micro-link 

Technology College 

 Participants between the age between 18-26 

 Those who can understand Amharic language well 
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3.5.2 Exclusion Criteria 

 Extension, distance, and post graduate students at Micro-link Technology College 

 Participants who were below 18 and above 26 years of age 

 Those who cannot understand Amharic language well 

3.6 Data collection instruments 

      In order to collect data from respondents, self-reporting scales were used such as 

demographic information‟s, Extended Objective Measure of Ego-identity Status Revised 

version (EOMEIS-II) and psychological wellbeing scale. 

I.  Measure of demographic characteristics 

         The questionnaire contains 8 items and asked respondents to indicate their age, sex, 

year level, department, perceived parental socio-economic status, religion, family educational 

background, and identification number. Indeed, age, sex and perceived parental socio 

economic status were utilized to address the last research question. Additionally, in order to 

meet the criteria of representativeness, level of years and department was utilized. 

Identification number was also asked the respondents to get their CGPA from the registrar 

office. However, data on respondents‟ religion and their family‟s educational background 

were obtained for descriptive purpose. 

II. Measure of identity status 

      The Objective Measure of Ego-Identity Status (OM-EIS) was developed by Adams, Shea 

and Fitch (1979) which was planned to measure and categorize adolescent‟s identity status. 

The OM-EIS was originally contained of 24 items with six items reflecting each of the four 

identity status namely identity diffusion, identity foreclosure, identity moratorium, and 

identity achievement (Adams, 1998). 
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      The scale was ultimately updated to the Extended Objective Measure of Ego Identity 

Status- Revised Version (EOMEIS-II; Bennion & Adams, 1986), which was developed to use 

for late adolescents. This scale consisted of 64 items corresponding to ideological domains 

(occupation, religion, politics, and philosophical life style) and interpersonal domains 

(friendship, dating, sex roles, and recreation). Also, it covers four ego identity statuses with in 

each domain (identity achievement, identity moratorium, identity foreclosure, and identity 

diffusion). 

      Each of the four identity status has 16 items and rated through 5 Likert type scale, ranging 

from (1) “strongly disagree” to (5) “strongly agree”. Additionally, items begins from number 

1 to 16, 17 to 32, 33 to 48 and 49 to 64 were representing to identity achievement, identity 

moratorium, identity foreclosure, and identity diffusion respectively. Adams and Bennion 

(1986) have reported a Cronbach‟s alpha ranging from .62 to .75 for the ideological sub-

scales, and .58 to .80 for the interpersonal sub-scales investigated among a sample of 106 

University students in Utah, United States. Other researchers have also used this scale to 

measure students‟ identity status and reported acceptable reliability result. For example, 

Fearon (2012) obtained that, the reliability coefficient‟s of each identity status among 163 

college students in south west of United States were .78 for identity achievement, .67 for 

identity diffusion, .88 for identity foreclosure and .82 for identity moratorium.  

      The Amharic translation of the EOMEIS-II was used previously by local researchers 

(Abdulkadir, 2014; Belay & Missaye, 2014; Missaye, 2010; Yekoyealem, 2005; Zemzem, 

2006) with acceptable internal consistency of between .68 and .83 for each sub scales of 

identity status in a using of 302 high school students (Belay & Missaye, 2014) and the 

reliability estimates for college students were between .58 and .78 (Abdulkadir, 2014). Also, 

its content validity was measured by the previous researcher (Missaye, 2009). 
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III. Measure of psychological well-being  

      Psychological wellbeing scale was developed by Ryff‟s (1989).The original version of 

this scale had 120 items but later different scale items have been proposed to measure 

individual‟s positive functioning. These scales are 84-item, 54-item, 42-item, and 18-item 

version. Therefore, in order to accommodate time and cost restricts the shortest version of 18 

items which is formulated by Ryff and Keyes (1995) was utilized to measure psychological 

wellbeing of college students. The psychological wellbeing scale comprises six different 

subscales namely autonomy, environmental mastery, personal growth, positive relations with 

others, purpose in life, and self-acceptance. Each subscale has contained three (3) items. The 

items response format were Likert-type that ranging from (1) “strongly disagree” to (5) 

“strongly agree”.  

      This is a self-report questionnaire includes both positive and negative phrased items. The 

18-item version had low correlation coefficient ranging from .26 to .52 (Ryff & Keyes, 

1995). Later studies reported acceptable Cronbach‟s alpha value. For example, a study 

conducted by Li (2014) among 820 respondents using this scale reported that, a Cronbach‟s 

alpha value for the total scale was .92 and at least .60 for each dimension.  

IV. Measure of academic achievement 

      Students‟ cumulative grade point average scores were used as a measure of academic 

achievement and their scores were obtained from the registrar office. Taking students CGPA 

from the recorder is more indispensable than self-reporting. Because, a self-reporting 

measures of the CGPA do not always works as a true reflection of the students‟ recent grades 

(Imose & Baber, 2015). 

3.7 Validation and contextualization of the instruments 

      The Amharic Version of EOMEIS-II which was utilized by Abdulkadir (2014) was 

adapted for the present study. But, the English version of psychological wellbeing instrument 
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was translated to Amharic language by the researcher, one MA student of developmental 

psychology, one MA students of TEFL department and two MA students of counseling 

psychology in Addis Ababa University. Then the Amharic questionnaire was edited by 

Amharic teacher who teaches in preparatory school, Addis Ababa. Additionally, in order to 

assess the adequacy and clarity of items its face and content validity was assessed by one MA 

counseling psychology student in Addis Ababa University. His feedback was the measure 

does have good content validity. However, little amendments were made on item 3 and 10. 

Based on this the amended measure was utilized as a data gathering method for the main 

study.    

      Following these, pilot test was conducted for checking the clarity of items, language 

problem, reliability and feasibility of the measures as well as for identifying the proper ways 

of administering the measures to be used in the main study. One of the importance‟s of 

undertaking a pilot study is that it can provide advanced warning concerning pitfall in a 

proposed study (De Vaus, 1993). Therefore, in order to minimize sampling errors for the 

main study 28(15 males and 13 females) were randomly selected from Tigrai Art College, 

Mekelle town and 2 students were excluded from the analysis due to in completed of the 

questionnaires. Among these, 9 students were from 1
st
 year, 9 from 2

nd
 year and 10 from 3

rd 

year. The Amharic version of all measures was distributed during their regular class time. 

Cronbach‟s alpha level interpretations suggest .70 as indicative reliable scale (Du Plessis & 

Hoole, 2006). Cronbach‟s coefficient values (α) of identity status and psychological well-

being scales are presented in Table 1 below. 
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Table 1 

Reliability Result of All Scales 

Measures                            No. of                 No. of items                Chronbach alpha (α)               

                                       Respondents                                       Pilot study                 Main 

study 

Identity Achievement        326                     16                       .81                          .81 

Identity Moratorium         326                      16                      .77                           .81 

Identity Foreclosure            326                    16                        .75                            .85 

Identity Diffusion                326                        16                            .72                                .81 

Psychological Well-being   326                        18                             .77                                .64 

3.8 Data collection procedures 

      Before administering the questionnaires, the researcher was offered orientations to the 

assistant data collectors about the purpose of the study, way of responding to items of the 

questionnaire and how to assist respondents when further explanations needed. The 

researcher met all head departments to obtain the lecture schedules and to get list of 

respondents from each section. It was also provided an orientation for the instructors in order 

to encourage the students as well as not to be stressed during the administration. Besides, the 

instructor‟s consent to administer the survey before starting a lecture class had been assured. 

Then, after the intent of the study and importance of requesting identification number had 

been clarified to the respondents, the self-report Amharic version of questionnaires was 

distributed and collected during regular class period at the beginning of the lecture class time 

by the researcher with the assistance of six well-formed students from the departments of 

social work, psychology, civics and ethical studies and environmental science from March 1 

to March10, 2020 and the overall administration lasted about 50 minutes. Additionally, 

questions raised by some respondents were answered and some students faced difficulties in 

providing concentration and appropriately fill the questionnaires.   
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Scoring 

      The researcher has used the standardized scoring guideline for individual‟s identity status 

that was suggested by Adams (1998).  Scores can range from (16) minimum to (80) 

maximum for each sub scale of identity status. Therefore, Adams (1998) recommends 

researchers to use the way of categorizing individuals into a single identity status based on 

comparing raw scores on each identity status. That means students were grouped to each 

identity status based on the score obtained in each identity status. For instance, individual 

who scored high in identity achievement was grouped under identity achievement.  

      Furthermore, as Adams, Benion and Huh (1989) suggested that when a respondent has 

scored high on more than one identity status, he or she will be categorized in a transitional 

stage. Transitional individual was considered in to one of the four identity statues through 

assigning him or her to the lower of identity status. This means, respondent who obtained 

similar score on the above identity statuses were grouped based on the order of identity status 

from higher to lower advancement (i.e. identity achievement, identity moratorium, identity 

foreclosure, and identity diffusion). For example, when a respondent scored the same result 

on identity moratorium and identity foreclosure, he or she will be grouped under identity 

foreclosure. 

      On the other hand, the psychological well-being items of 4, 5, 6, 10, 14, 15, and 16 are 

scored reversely. But, the rest of the items are stated as positive statement. Therefore, scores 

of the respondents was determined based on the mean value of 54(18 ˟ 3) and it was mediate 

the lowest and highest level of psychological well-being. Additionally, each item results 

were verified by the averaging score of the statements. Based on this, respondents who 

scored below the mean score were placed in to the low level of psychological wellbeing and 

respondents who scored above the mean were assigned as higher level of psychological well-

being.  
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3.9 Data Management 

        Before administering the questionnaires for the main study, some necessary 

modifications were made based on the obtained suggestions from the pilot test including 

clarification of language and organization of the questionnaires. And, to ensure the 

questionnaires the researcher and his data collectors had clarified to the items which produce 

different meaning during the administration. After the data collected, each questionnaire was 

checked whether the items were properly responded or not. Then, every respondent‟s 

scores were coded in to SPSS version 24. After this, the data was screened before starting 

the actual analysis by examining whether the data are discrete or continuous and checked 

the missing values. Additionally, the researcher continued sorting the data if errors or 

omission are occurred. Finally, the researcher was identified and arranged the negatively 

phrased items and the negatively phrased items were conversely coded.  

 

 

3.10 Methods of data analysis 

      As previously stated the nature of the study is quantitative. So, to address the research 

questions both descriptive and inferential statistics were employed. Accordingly, the data were 

entered and cleaned through SPSS version 24, and the alpha value (p) of .05 was also 

determined for all significance tests. However, those who were inappropriately filled and 

in complete the questionnaires were excluded from the study. Therefore, different statistical 

techniques and procedures like descriptive statistics including frequency, mean, percentage 

and standard deviation were employed to describe the features of study variables and to 

characterize the variability of the participants.  

      Additionally, Independent sample t-test was used to investigate the difference in identity 

status, psychological well-being and academic achievement across sex. In order to run 

independent sample t-test it is required to have one independent variable that has two groups 
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and measured at the nominal or ordinal level and one dependent variable using continuous 

scale (interval or ratio). Additionally, the two groups should have equal variances and data 

should be collected using random sampling technique from the target population (Salkind, 

2007). On the other hand, one-way ANOVA was examined to test the difference in identity 

status, psychological wellbeing and identity status with respect to student‟s age and perceived 

parental socio-economic status. According to Chen and Zhu (2001), the crucial assumptions 

behind ANOVA computation is the dependent variable should be continuous either interval 

or ratio. It is also assumes that each group has to be formulated independently of the other 

group and the variance in each group should be equal. Also, in order to examine the exact 

difference post hoc HSD (Honestly Significant Difference) using Tukey was calculated. 

Finally, Pearson product moment correlation coefficient(r) was computed to show the 

association of identity status with psychological wellbeing and academic achievement. Thus, 

to compute Pearson product moment correlation both data sets should have continuous 

variables (interval or ratio). Also, the data should be in pairs which mean the scores of 

dependent variable should correspond of the independent variable.   

3.11 Ethical considerations  

      In order to undertaken a study ethical issue is necessary. Therefore, ethical approval form 

was obtained from Addis Ababa University. After having that, the following ethical issues 

were considered in to account in each stages of the study. Primarily, the dean of Micro-link 

Technology College has been permitted for the study to be undertaken and access to obtain 

students CGPA. And, discussion with the dean of undergraduate students was made all about 

the nature and purpose of the study as well as what kind of procedures needs to follow during 

the survey. Secondly, before distributing the questionnaires informed consent was obtained 

orally from all respondents who have shown their willingness for the research. Also, the 

researcher has informed the participants that the findings of the present study will be 
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confidential, free from deception and not used against the respondents in any given way and 

have a freedom to withdraw from the study. Respondents were further informed that 

participants CGPA was serve only for educational purpose. 
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Chapter Four 

Results 

      In this chapter, the findings of the current study are discussed along with the research 

questions presented in the introduction section of this study. In order to compute the data both 

descriptive statistics containing frequency, mean, standard deviation, minimum and 

maximum score and inferential statistics in the form of Independent sample t-test, one-way 

ANOVA and Pearson product moment correlation were employed.   

4.1 Demographic characteristics of the respondents 

      In this section of the study, the descriptive statistical findings of respondent‟s sex, age and 

perceived parental socio-economic status are presented in Table 2 below. 

Table 2 

Demographic Characteristics of the Study Sample (326) 

Demographic 

Characteristics               Categories                            Frequency (n)            Percentage (%)  

____________________________________________________________________________ 

Sex Male 175 53.7 

Female 151 46.3 

Age  18-20 152 46.6 

21-23 125 38.3 

24-26 49 15.0 

Department Accounting 144 44.2 

Software engineering 65 19.9 

Computer science 47 14.4 

Management information 

system 

31 9.5 

Hotel and tourism 

management 

12 3.7 

Marketing management 13 4.0 

Management 14 14.3 

Year level 1
st
  116 35.6 

2
nd

  111 34.0 

3
rd

  80 24.5 

 4
th

  19 5.8 

Religion Orthodox 277 85.0 

Protestant 19 5.8 
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Catholic 10 3.1 

Muslim 19 5.8 

Other 1 0.3 

Parental socio-

economic status 

Low 44 13.5 

Medium 234 71.8 

High 48 14.7 

Parents educational 

background  

Mother‟s 

educational 

status 

Not educated 48 14.7 

Primary school 84 25.8 

Secondary 

school 

completed 

61 18.7 

Certificate 34 10.4 

Diploma 36 11.0 

Bachelor 

degree and 

above 

63 19.3 

Father‟s 

educational 

Status 

Not educated 35 10.7 

Primary school 71 21.8 

Secondary 

school 

completed 

50 15.3 

Certificate 43 13.2 

Diploma 32 9.8 

Bachelor 

degree and 

above 

95 29.1 

_____________________________________________________________________________ 

     The average age of students was 20.69 (SD= 1.84)           

      The above Table 2 shows that, a total of 326 respondents were participated in the present 

study. Among these, 175(53.7%) of the respondents were male students while 151(46.3%) 

were female students so; a relatively more male respondents were participated in the study. 

Along with age majority 152(46.6%) of the respondents were age ranged from 18-20 

followed by 125(38.3%) whose age ranges from 21-23 years and 49(15.0%) were found at 

the age range from 24-26 years. As can be seen from Table 2 above, majority 234(71.8%) of 

the respondent‟s parent had medium socioeconomic status followed by   high 48(14.7%) and 

low 44(13.5%) parental socioeconomic status. 
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4.2 Status of identity status, psychological well-being and academic achievement of 

college students     

In this part of the study, frequency, mean, standard deviation, minimum, and maximum 

scores obtained for respondents status of identity status, psychological wellbeing and 

academic achievement are presented in the Table 3 below. 

4.2.1 Identity status of college students 

Table 3 

 Descriptive Statistics of Respondents Identity Status (N=326) 

_____________________________________________________________________________ 

Variables                              N (%)               Min                  Max                  M                  SD 

Identity Achievement          180(55.2)            22                     72                    52.69           9.94 

Identity Moratorium           40(12.3)               20                     72                    44.66          10.08 

Identity Foreclosure             9(2.8)                 14                      67                   39.58          10.86 

Identity Diffusion                97(29.7)              19                     78                    46.83          10.60 

_____________________________________________________________________________ 

      As it is indicated in the methods section, students identity status was determined based on 

the row scores obtained for each identity statuses. Therefore, out of 326 students 55.2 %( 

n=180) have achieved their identity, 12.3% (n=40) had identity moratorium, 2.8 %( n=9) had 

identity foreclosed, and 29.7% (n=97) have diffused their identity.  

4.2.2 Status of psychological well-being and academic achievements of college students 

Table 4  

Descriptive Statistics of Respondents Psychological Well-Being and Academic Achievement   

_____________________________________________________________________________ 

Variables            Level per mean               N (%)        Min            Max           M                

SD 

Overall psycho-           Below                  49(15)           

logical Wellbeing        Above                   277(85)           35               84             62.81       8.38   

Autonomy                   Below                   91(27.9) 

            Above                   235(72.1)         3                15           10.44           2.09 
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Environmental             Below                      83(25.5)  

Mastery                        Above                    243(75.5)         3                15              11.02     2.48 

Personal Growth          Below                     88(27) 

                                    Above                     238(73)            3               15             11.11      2.52 

Positive Relations        Below                    164(50.3) 

with Others                 Above                     162(49.7)           4               15             9.63        2.34 

Purpose in Life            Below                     147(45.1) 

                                    Above                     179(54.9)             3           15             9.67        1.97  

Self-Acceptance          Below                     98(30.1) 

                                    Above                     228(69.9)            4           15             10.95       2.49  

CGPA                          ≤2.75                      140(42.9)      

                                    >2.75                      186(57.1)           1.03        4.00          2.84        .57 

_____________________________________________________________________________ 

      The calculated mean of psychological wellbeing score is M=62.81. However, the 

expected mean for psychological wellbeing is 54 and 15 for total scale and its dimensions 

respectively. Hence, the calculated mean became greater than the expected mean.  

      Respondents who scored above the expected mean on psychological wellbeing and 

CGPA were assigned as having high level of psychological wellbeing and academic 

achievement respectively where as those who scored below the mean on psychological 

wellbeing and CGPA were grouped under low level of psychological wellbeing and academic 

achievement. 

      As it is observed from Table 4, 277(85%) of the respondents have scored above the mean 

whereas the remaining 49 (15%) had score below the expected mean on overall of 

psychological wellbeing. With respect to dimensions of psychological wellbeing, this finding 

shows that, 235(72%) of the research participants had score high and 91(28%) of the 

respondents scored low on autonomy. On the dimension of personal growth 88(27%) of the 
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participants were classified as low level whereas 238(73%) of the respondents were assigned 

to high level. The study result also obtained that, on self-acceptance score 228(69.9%) and 

98(30.1%) of the total respondents scored below and above the expected mean respectively. 

As it can be seen from the Table 4, 147(45.1%) of the study respondents scored below the 

mean and 179(54.9%) had obtain high score on purpose in life. It was also reported that, 

insignificant difference between below the mean 164(50.3%) and above the mean 

162(49.7%) was observed among respondents on the score of positive relations with others. 

      The above Table 4 demonstrates that, out of 326 students 140(42.9%) of the respondents 

CGPA were less than and equal to 2.75 assigned as low performance in academic 

achievement and the rest 186(57.1%) of the students CGPA were greater than 2.75 classified 

as high performance in academic achievement. The finding reveals that, relatively most of the 

students have performed better their academic. 

4.3 Relationship among identity status, psychological well-being and academic 

achievement 

      As it is stated in the introduction section, the second and third research questions of the 

present study were to examine the relationship among identity status, psychological 

wellbeing and academic achievement. Hence, Pearson product moment correlation was 

utilized to test the association among the study variables.  

 

 

 

 

 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 57 
 
 

Table 5 

 Pearson Product-Moment Correlations among Identity Status, Psychological Well-Being 

and Academic Achievement 

_____________________________________________________________________________ 

Variables      PWB           AU          EM          PG          PRO          PL          SA        CGPA 

  IA           .419**           .176**    .520**     .301**        .101          .030         .320**          .204** 

 IM            -.097              -.076       .275**     -.078         -.222**    .223**      -.074       .025 

 IF             -.166**           -.016       .146**     -.235**     -.245**    -.216**      -.052         .077 

ID             -.115*              .013         .181**    -.139*       -.273**     .205**      -.016         .045 

** Correlation is significant at the 0.01 (2-tailed). 

 * Correlation is significant at the 0.05 (2-tailed). 

Note. PWB= Psychological Well-being 

AU= Autonomy                                             IA= Identity Achievement      

EM= Environmental Mastery                          IM= Identity Moratorium    

PG= Personal Growth                                    IF= Identity Foreclosure 

PRO= Positive Relations with others               ID= Identity Diffusion   

PL= Purpose in Life                                      CGPA= Cumulative Grade Point Average 

 SA= Self-Acceptance  

      The Table 5 above shows the correlation matrix of the study variables including the 

subscales. The matrix indicated different pattern of significant and insignificant of positive 

and negative association among different variables. The finding of bivariate correlation 

between identity achievement and psychological wellbeing (overall) reported that there was a 

statistically positive association, r (326) = .41, p< .001. Besides, identity foreclosure is found 

to be statistically significant negative association with psychological wellbeing (overall), r 

(326) = -.16, p= .003. Identity diffusion has statistically significant negative relationship with 
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psychological wellbeing, r (326) = -.11, p= .038. It was also reported that, there was no 

statistically significant relationship between identity moratorium and psychological wellbeing 

(overall), r (326) = -.09, p= .079. 

      As it can be observed from Table 5, a statistical positive association between identity 

achievement and autonomy was obtained, r (326) = .176, p= .001, but the result have found 

insignificant. However, there was no a statistical significant association between autonomy 

and identity moratorium, identity foreclosure and identity diffusion, r (326) = -.07, p=174, r 

(326) = -.01, p= .768 and r (326) = .01, p= .820 respectively.  Additionally, as shown on 

Table 5 above, environmental mastery has statistically significant positive association with 

identity achievement, identity moratorium, identity foreclosure, and identity diffusion, r (326) 

= .52, p<.001, r (326) = .27, p<.001, r (326) = .14, p= .008, and r (326) = .18, p<.001 

respectively.  

      The Table 5 above also showed that, no statistically significant correlation has been 

observed between identity achievement and positive relation with other, r (326) = .10, p= 

.067, identity achievement and purpose in life, r (326) = .03, p= .595 and identity moratorium 

and personal growth, r (326) = -.07, p= .158. Besides, Table 5 above depicts there was no 

significant association between self-acceptance and identity moratorium, identity foreclosure 

and identity diffusion, r (326) = -.07, p= .185, r (326) = -.052, p= .353, and r (326) = -.01, p= 

.772 respectively. Even the direction for the relationship between the variables was found to 

be negative.  

      On the other hand, identity achievement has a statistically significant correlation with 

personal growth, r (326) = .30, p<.001 and there was a statistically positive relationship 

between identity achievement and self-acceptance, r (326) = .32, p<.001. Further, identity 
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moratorium has been positively associated with purpose in life, r (326) = .20, p<.001 but it 

was not significant. 

      As it can observed from Table 5, the relationship between positive relations with others 

and identity moratorium, identity foreclosure and identity diffusion were reported statistically 

significant negative association, r (326) = -.22, p<.001, r (326) = -.245, p<.001 and r (326) = 

-.27, p<.001 respectively. On the other hand, identity foreclosure has statistically significant 

negative association with personal growth, r (326) = -.23, p<.001. Similarly, identity 

diffusion has statistically negative relationship with personal growth, r (326) = -.13, p=.012.  

      Moreover, identity achievement has statistically positive association with academic 

achievement, r (326) = .20, p<.001. This indicates that, when the level of exploration and 

commitment is increased among students then their level of academic success will be 

enhanced. However, no statistically significant correlation has been observed between 

academic achievement and identity moratorium, identity foreclosure and identity diffusion, r 

(326) = .02, p=.659, r (326) = .07, p=.167 and r (326) = .04, p=.419 respectively. 

4.4 Identity status, psychological well-being and academic achievement difference 

across sex 

      In this section, an independent sample t-test was computed to test mean difference among 

identity status, psychological wellbeing and academic achievement across sex. Thus, the 

following Tables (Table 6, 7 and 8) show the mean, standard deviation, degree of freedom, t-

value and p values of the study variables with respect to sex. 
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4.4.1 Identity status difference across sex 

Table 6 

 Independent Sample t-test Comparison of Identity Status across Sex 

_____________________________________________________________________________ 

  Variables                      Sex              M                 SD               df               t           Sig. (2-tailed) 

Identity Achievement      Male           52.70            9.82 

                                         Female       52.67           10.11           324               .31        .754 

Identity Moratorium        Male           40.16           10.69 

                                         Female        38.91           11.04           324              1.49      .737 

Identity Foreclosure         Male           45.43            9.94 

                                        Female           43.76          10.19         324               1.03     .804 

Identity Diffusion           Male               47.55          9.54      

                                        Female           46.01           11.69        324                1.31    .009 

Significant at, p< 0.05 

 

      According to the results in Table 6, there was no statistically significant difference 

between male (M=52.70, SD=9.82) and female research participants (M=52.67, SD=10.11), t 

(324) = .31, p= .754 in identity achievement score. The study result also reported that, no 

statistical significant difference was obtained in identity moratorium score between male 

(M=40.16, SD= 10.69) and female (M= 38.91, SD= 11.04), t (324) = 1.49, p=.737 and 

identity foreclosure score between male (M= 45.43, SD= 9.94) and female respondents (M= 

43.76, SD= 10.19), t (324), p= .804. These results implied that, being male or female is not 

substantially different in status of identity achievement, moratorium and foreclosure. 

      As can be seen in the above Table 6, there was statistically significant difference between 

male (M=47.55, SD= 9.54) and female respondents (M= 46.01, SD= 11.69), t (324) = 1.31, 

p= .009 in identity diffusion score. According to this finding males have diffused their 

identity than female respondents. This implies that, male students had more difficulty of 

exploration and commitment for various identity choices in daily lives. 
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   4.4.2 Psychological well-being difference across sex 

Table 7 

 Independent Sample t-test Comparison of Psychological Well-Being across Sex 

  Variables                         Sex                M               SD             df               t          Sig. (2-tailed) 

Overall psychological      Male              62.17        7.63            

Well-being                         Female          63.54          9.15            324            -1.47            .008     

Autonomy                      Male             10.46        2.06 

                                     Female         10.40         2.13          324          .25              .834  

Environmental Mastery    Male             10.94         2.38 

                                     Female         11.11          2.60         324          -.63             .322 

Personal Growth              Male              10.94        2.56  

                                     Female           11.30        2.46         324          -1.29           .815 

Positive Relations            Male               9.48         2.18 

  with Others                   Female           9.80          2.51        324          -1.23            .084 

Purpose in Life               Male               9.53         1.95 

      Female            9.83         1.98         324           -1.97          .723 

Self-Acceptance              Male               10.82        2.45 

                                    Female              11.09       2.53       324            -.97            .723 

Significant at, <0.05 

      As shown us the above Table 7, a statistically significant difference was observed in 

psychological wellbeing (overall) score between male (M= 62.17, SD= 7.63) and female 

respondents (M= 63.54, SD= 9.15), t (324) = -1.47, p= .008. This claims that, being female is 

associated with high level of psychological wellbeing. Thus, female students were more 

psychologically healthy than male counterparts.  
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      On the other hand, the result of Table 7 shows that, there was no statistical significant 

difference in autonomy score between male (M=10.46, SD=2.06) and female participants 

(M=10.40, SD=2.13), t (324)= .25, p=.834, in environmental mastery score between male 

(M=10.94, SD=2.38) and female subjects (M=11.11, SD=2.60), t (324)= -.63, p= .322, in 

personal growth score between male (M=10.94, SD=2.56) and female respondents (M=11.30, 

SD=2.46), t (324)= -1.29, p=.815, in positive relation with other score between male 

(M=9.48, SD=2.18) and female study participants (M=9.80, SD=2.51), t (324)= -1.23, p= 

.084), in purpose in life score between male (M=9.53, SD=1.95) and female respondents 

(M=9.83, SD=1.98), t (324)= -1.97, p=.723 and in self-acceptance score between male 

(M=10.82, SD=2.45) and female students (M=11.09, SD=2.53), t (324)= -.97, p=.723. This 

reveals that, both male and female students were not significantly differed in their level of 

autonomy, environmental mastery, positive relations with others, personal growth, purpose in 

life, and self-acceptance. 

4.4.3 Academic achievement difference across sex 

Table 8 

 Independent Sample t-test Comparison of Academic Achievement across Sex 

Variable                  Sex                  M              SD                 df                 t           Sig. (2-tailed) 

CGPA                     Male                 2.85           .56 

                              Female              2.83            .59               324                .35                .458 

Significant at, <0.05 

      The above Table 8 depicts, there was no statistically significant difference between male 

(M= 2.85, SD= .56) and female respondents (M= 2.83, SD= .59), t (324) = .35, p= .458 in 

academic achievement score. This result demonstrated that, the academic achievement of 

male and female students were not varied in their level of academic performance. 
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4.5 Identity status, psychological well-being and academic achievement difference    

across age 

      In this section, one-way ANOVA was computed to test the difference in identity status, 

psychological wellbeing and academic achievement across the three age groups. So, the 

following Tables‟ (Table 9 to 14) summarized the ANOVA and post-hoc results of the study 

variables computed with age of the respondents. Here, the dependent variables are identity 

status (identity achievement, moratorium, foreclosure, and diffusion), psychological 

wellbeing including subscales as well as academic achievement and the independent variable 

is age which has three groups. Therefore, each variable including subscale was independently 

computed with regard to age.  

4.5.1 Identity status difference across age 

Table 9 

 One-Way ANOVA Result of Identity Status across Age 

Variables   Age                             Sum of Squares      df          Mean Square         F          Sig. 

                                                                                                                                             (2-tailed)   

IA          18-20         Between Groups     262.828         2         131.414       1.33         .266 

              21-23       Within Groups      31891.258     323      98.735 

             24-26                    Total        32154.086     325 

IM       18-20         Between Groups        217.777           2              108.888         1.07        .344 

           21-23          Within Groups      32817.745      323        101.603 

           24-26                Total              33035.521      325 

IF      18-20        Between Groups       1364.303         2            682.151        5.96     .003 

         21-23            Within Groups       36969.124     323         114.455 

         24-26             Total                    38333.426     325 

ID     18-20          Between Groups       421.556         2           210.778         1.88      .154 

        21-23           Within Groups          36139.499    323        111.887 

        24-26                  Total                36561.055     325 

Note. See Table 5 notes for abbreviations. Significant at, <0.05 
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      As indicated in Table 9 above, absence of statistical significance difference was found in 

identity achievement score across the three age groups, F (2,323) =1.33, p=.266. In the above 

Table 9 the result of ANOVA test also revealed that there was no statistically significant 

difference in identity moratorium across the three groups with, F (2,323) = 1.07, p=.344. The 

result also indicated that, there was no statistical significant difference for the three groups in 

identity diffusion, F (2,323) =1.88, p= .154. This means, the students found at the three age 

groups did not varied in their level of exploration and commitment of identity achievement, 

moratorium and diffusion without being considered their age variation. However, through an 

examination of ANOVA test statistically significant difference was found in identity 

diffusion score across all age groups, F (2,323) =5.96, p= .003. Thus, Post-hoc analysis was 

required to show a multiple comparison for identifying the exact mean difference among the 

three groups on identity diffusion. Therefore, a Tukey post hoc analysis finding can be 

observed in Table 10 below.  

Table 10 

 Tukey’s Post Hoc Analysis of Identity Foreclosure for Participants at Different Age Groups  

                                       Mean Difference                                       95% Confidence Interval 

(I)AGE      (J) AGE              (I-J)             Std. Error       Sig.     Lower Bound     Upper 

Bound 

18-20           21-23              -2.443                 .143             .143              -5.48                  .60 

                    24 -26              3.687                  1.758           .092              -.45                    7.83 

21-23          18-20                2.443               1.292            .143               -.60                    5.48 

                    24 -26              6.130*              1.803           .002                1.88                  10.38 

24 -26         18-20                -3.687                1.758           .092              -7.83                 .45 

                     21-23              -6.130*              1.803           .002              -10.38                -1.88      

* The mean difference is significant at the 0.05 level (2-tailed). 
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      According to the above Table 10, the 21-23 and 24-26 age groups were significantly 

differed at p= .002. Students whose age 21-23 had higher status of identity foreclosure 

(M=41.64, SD=12.03) than respondents whose age ranged from 24 -26(M=35.51, SD=10.69).  

      The post hoc analysis also asserted that, respondents age ranged from 18-20(M= 39.20, 

SD= 9.46) were not statistically significant different from the age groups of 21-23 and 24-26 

with respect to identity foreclosure.  

4.5.2 Psychological well-being difference across age 

Table 11 

 One-Way ANOVA Result of Psychological Wellbeing across Age 

Variables   Age                          Sum of Squares          df        Mean Square      F             

Sig.                             

                                                                                                                                           (2-

tailed)  

PWB     18-20         Between Groups      138.495           2            69.248            .98           .375 

             21-23         Within Groups     22732.330      323      70.379 

            24 -26         Total                   22870.825     325 

AU      18-20        Between Groups         5.488               2             2.744             .62            .536 

          21-23             Within Groups      1418.659      323        4.392 

         24 -26             Total                    1424.147      325 

EM     18-20        Between Groups            2.554        2          1.277           .20          .814 

          21-23           Within Groups       2001.335       323       6.196 

          24 -26           Total                     2003.890     325 

PG    18-20          Between Groups           13.644         2         6.832          1.07         .342 

        21-23           Within Groups          2050.360       323       6.348 

        24-26              Total                     2064.025       325 

PRO   18-20       Between Groups          56.322            2           28.161       5.25        .006 

          21-23           Within Groups       1731.767         323        5.362 

          24-26                Total                 1788.089        325 

PL       18-20      Between Groups            21.810          2          10.905         2.82        .061 
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            21-23           Within Groups        1246.745          323        3.860 

            24 -26           Total                      1268.555        325 

SA      18-20        Between Groups            2.083              2           1.042           .16        .847 

          21-23        Within Groups               2020.030         323        6.254 

          24-26               Total                      2022.113        325 

Note. See Table 5 notes for abbreviations. Significant at, <0.05 

      As one can see from the above Table 11, there was no statistically significant difference 

in level of psychological well-being score across respondents age, F (2,323) = .98, p= .375. 

This result showed all age groups did not differed in their level of psychological wellbeing 

(overall).  

      With respect to subscales of psychological wellbeing Table 11 also shows that, no 

statistically significant difference has been obtained for autonomy, F (2,323) = .62, p= .536, 

environmental mastery, F (2,323) = .20, P= .814, personal growth, F (2,323) = 1.01, p= 

.342], purpose in life, F (2,323)= 2.82, p= .081 and self-acceptance scores, F (3, 323)= .16, 

p= .847 This indicates that,  students at different age group did not showed a significant 

difference in levels of autonomy, mastering environmental concerns, personal development, 

providing a meaning to one‟s self and accepting of one‟s experience respectively.  

      However, ANOVA test indicated that there was a statistically significant difference in 

positive relation with other scores across students age, F (2,323) = 5.25, p= .006. This means, 

all students were differed in their positive relation with other score. However, it does not 

indicate the exact age variations. Hence, a Tukey post-hoc analysis was computed to test in 

which the exact mean difference falls among the groups. See Table 12 below for the 

comparison analysis.  
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Table 12 

Post Hoc Multiple Comparisons of Positive Relation with others and Age 

                                             Mean Difference                                       95% Confidence 

Interval 

(I)AGE       (J) AGE              (I-J)            Std. Error          Sig.   Lower Bound    Upper 

Bound 

18-20             21-23               .  410                  .280                .309               -.25               1.07 

                      24-26                   -852                .380                .066              -1.75               .04 

21-23             18-20                   -.410              .280                 .309             -1.07               .25 

                      24-26                    -1262*          .390                .004              -2.18              -.34 

24-26            18-20                    .852                .380                .066              -.04                1.75 

                     21-23                  1.1262*            .390                 .004                .34              2.18 

* The mean difference is significant at the 0.05 level (2-tailed). 

       A post-hoc result found that, the mean score on positive relations with others for the 

students whose ages 24-26 (M= 10.51, SD= 2.37) were significantly greater than the groups 

at the age of 21-23(M= 9.25, SD= 2.31). This means, the older respondents have a strong 

empathy, affection and shows intimate relationships with others than the younger 

respondents. On the other hand, the age groups of 18-20 (M= 9.66, SD= 2.29) were not 

significantly differed from those of 21-23 (M= 9.25, SD= 2.31) and 24-26 years age (M= 

10.51, SD= 2.37). 

4.5.3 Academic achievement difference across age 

Table 13 

One-Way ANOVA Analysis on Academic Achievement across Age 

 ____________________________________________________________________________ 

Sources of Variation          Sum of Squares         df      Mean Square            F              Sig.                                                                           

(                                                                                                                                         (2-tailed)                                                             

_____________________________________________________________________________   

Between Groups                     2.623                       2            1.311                     3.97          .020 

Within Groups                       106.577                   323          .330 

 Total                                     109.200                   325 

Significant at, <0.05 
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       A one-way ANOVA result revealed that, there was a statistically significant difference in 

levels of academic achievement among the three age groups, F (2,323) = 3.97, p= .020. This 

indicates that, the levels of academic achievement of students were differed by their age. 

However, it does not indicate which age group displays a significant difference in level of 

academic achievement. So, post-hoc comparison was required and calculated to indicate their 

exact difference. See Table 14 below for multiple comparison analysis. 

Table 14 

Post Hoc multiple comparisons of mean for academic achievement 

                                              Mean Difference_                               95% Confidence 

Interval 

(I)AGE      (J) AGE              (I-J)              Std. Error        Sig.     Lower Bound   Upper 

Bound 

18-20             21-23              -.17534*            .06936          .032               -.3386             -.0120 

                       24-26                -.19025             .09436           .110              -.4124             .0319 

21-23          18-20                   .17534*             .06936         .032                .0120               .3386 

                    24-26                  -.01491            .09682           .987               -.2429              .2123 

24-26            18-20                 .19025              .09436          .110               -.0319              .4124 

                     21-23                .01491             .09682           .987                -2.2131             .2429 

* The mean difference is significant at the 0.05 level (2-tailed). 

      The post-hoc comparison using a Tukey analysis indicated that, the mean score for the 

students whose age range 21-23 (M= 2.92, SD= .52) was significantly different than the 

groups at the age of 18-20(M= 2.75, SD= .60). This implies students grouped under the age 

group of 21-23 were higher in their level of academic achievement compared to those in the 

later age group. Nevertheless, students at the age group of 24-26 (M= 2.94, SD= .59) did not 

significantly vary from students at 18-20 and 21-23 age years. 
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4.6 Identity status, psychological well-being and academic achievement difference 

across perceived parental socio economic status 

      Investigating a difference in identity status, psychological wellbeing and academic 

achievement across their parental socio economic status was one of the research questions of 

this study and one-way ANOVA was computed to test the mean difference. Therefore, in this 

section ANOVA findings are presented. 

4.6.1 Identity status difference across perceived parental socio economic status 

Table 15 

One-Way ANOVA Test on Identity Status across Parental Socio Economic Status 

Variables    Sources of                 Sum of                                 Mean 

                     Variation                 Squares            df                  Square                  F                Sig.  

                                                                                                                                                  (2-tailed)                                                                                                                              

IA          Between Groups         1.957                2                2.478                 .25             .975 

                Within Groups        32149.129         323             99.533 

                  Total                     32154.086        325 

IM         Between Groups          121.449              2               60.724                .59           .552 

              Within Groups           32914.07          323              101.901 

                  Total                    33035.521         325 

IF        Between Groups           345.665             2                 172.832               1.47         .232 

              Within Groups           37987.762        323              117.609 

                 Total                     38333.426         325 

ID        Between Groups            10.728              2                 5.364                 .47           .954 

              Within Groups           36550.327        323              113.159 

                  Total                     36561.055        325 

Note. See Table 5 notes for abbreviations. Significant at, <0.05 

      As can be depicted in the above Table 15, there was no statistically significant difference 

among students from different parental socio economic status in their identity achievement, F 

(2,323) = .25, p= .97, identity moratorium, F (2,323) = .59, p= .552, identity foreclosure, F 

(2,323) = .1.470, p= .23, and identity diffusion scores, F (2,323) = .47, p= .954. From these 
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findings we can infer that, all respondents age did not differ in their status of identity 

achievement, identity moratorium, identity foreclosure, and identity diffusion irrespective of 

their variation of perceived parental socio economic status. 

4.6.2 Psychological well-being difference across perceived parental socio economic status 

Table 16 

One-Way ANOVA Analysis on Identity Status across Parental Socio Economic Status 

Variables          Sources of                    Sum of                                Mean   

                         Variation                      Squares              df             Square              F      Sig.   

                                                                                                                                           (2-tailed) 

PWB           Between Groups            61.503                2              30.752         .43        .647 

                  Within Groups              22809.322          323          70.617 

                       Total                       22870.825          325 

AU             Between Groups            4.552                2               2.276            .51        .596 

                    Within Groups            1419.596           323            4.395 

                        Total                      1424.147           325 

EM          Between Groups               6.790                 2              3.395           .54         .578 

                   Within Groups             1997.100          323             6.183 

                      Total                       2003.890           325 

PG           Between Groups              31.237               2               15.619         2.48        .085 

                  Within Groups              2032.787           323             6.293 

                        Total                      2064.025           325 

PRO       Between Groups                3.965                2               1.983           3.59       .699 

                  Within Groups              1784.124          323            5.524 

                      Total                       1788.089           325 

PL         Between Groups                1.250                  2              .625          .159           .083 

              Within Groups                  1267.305           323            3.924 

                      Total                        1268.555          325 

SA           Between Groups               1.465                 2               .733         .11             .890 

               Within Groups                  2020.648          323            .6256 

                      Total                        2022.113           325 

Note. See Table 5 notes for abbreviations. Significant at, <0.05 
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      As can be illustrated in the Table 16 above, no statistically significant difference has 

found among the three groups in their levels of psychological wellbeing and its components. 

Specifically, in psychological wellbeing (overall) score, F (2,323) = .43, p= .647, autonomy, 

F (2,323) = .51, p= .596, environmental mastery, F (2,323) = .54, p= .578, personal growth, F 

(2,323) = 2.48, p= .085, positive relation with other, F (2,323) = 3.59, p= .699, purpose in 

life, F (2,323) = .15, p= .083, and self-acceptance scores, F (2,323)= .11, p= .890 were 

reported. These results depicted that, all groups of students had not a substantial difference in 

their level of psychological wellbeing and its components. In other words, students‟ who 

came from different parental socio economic background did not vary in their level of 

psychological wellbeing. Thus, from this finding we can probably say that the parental socio 

economic background cannot determine students‟ mental wellbeing. 

4.6.3 Academic achievement difference across perceived parental socio economic status 

Table 17 

One-Way ANOVA Analysis on Academic Achievement across Parental Socio Economic 

Status 

Sources of Variation       Sum of Squares        df         Mean Square          F                 Sig.  

                                                                                                                                           (2-tailed)  

_____________________________________________________________________________       

Between Groups                     1.722                     2               .861                  2.587         .077 

Within Groups                       107.478                  323          .333 

 Total                                      109.200                  325 

Significant at, <0.05 

      The result of one-way ANOVA test indicated that, there was no statistically significant 

difference in academic achievement for the three age groups, F (2,323) = 2.587, p= .077.  

This means, students‟ grouped under different parental socio economic status had not 

difference in the level of academic performance because their actual difference in mean score 

was not significant. 
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Chapter Five 

Discussion 

      The main intent of this study was to examine the relationship among identity status, 

psychological wellbeing, and academic achievement of Micro-link Technology College 

students. Therefore, discussions of the findings are presented aligned with the research 

questions posed in the first chapter of this study. Additionally, the findings of the present 

study are discussed in light of the previous studies.  

5.1 The identity status, psychological wellbeing and academic achievement of college 

students 

      In this section, the status of identity status, psychological wellbeing and academic 

achievement of the respondents are discussed.  

5.1.1 Identity status of college students 

      Identity status was grouped under four categories up on the classification provided by 

Adams (1998). The present study finding revealed that, more than half (n=180, 55.2%) of the 

students classified in to identity achievement group. This indicated that, the college students 

have the capability of being committed to various identity choices. Based on this, it can be 

conclude that majority of the students have achieved their identity.  

      The current study finding is similar with previous local study undertaken in Arbaminch 

(Abdulkadir, 2014). The finding of the analysis shows that, most of the College students‟ 

which covering 64.3% of the total participants have achieved their identity. The finding of the 

present study also agreed with the results of Marcia (1966) and Al-Balushi, Alzubaidi and 

Kazem (2015). As to their findings, most of the students have scored highest on identity 

achievement and accomplished healthy than the remaining identity statuses. Similarly, the 

result of the present study is further supported by Yitades (2017) studied among 291 College 
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students revealed that, most of the respondents who were participated in the study had better 

identity achievement and scored higher than the expected mean. This demonstrates, college 

setting is the crucial time for students to have achieved identity and to explore relevant issues 

through their own way.  

      On the other hand, other local researchers have reported inconsistent findings with the 

present study. For example, researchers like Belay and Missaye (2014) found out that, 

slightly more than half (56.62%) of the respondents have not achieved their identity. The 

current study result also found to be disagreed with a study investigated by Tsehaye et al., 

(2014) revealed that, from the total respondents only 18.2% have achieved their identity. This 

claims that, students were less involved in their commitments towards identity choices.  

      Based on the result of this study, 40(12.3%) of the research respondents had identity 

moratorium. This showed that, it is the second lowest identity status compared to other 

identity statuses and the Micro-link Technology College students had a tendency to explore 

enormous identity options but still they are un succeed to decide on issues that are important 

for one‟s life purpose in one or in another way. Regarding identity foreclosure, minority 9 

(2.8%) of the students had identity foreclosure. This implies, they were only very few 

students who committed their various identity aspects through the interest of their family but 

not yet explored to different alternatives through their own investigation.  

      In relation to the present finding, Missaye (2009) in his study of identity status and sexual 

experience among 341 secondary school, preparatory school and University students depicted 

that, the higher number of the students were classified as identity achieved whereas a 

minority of the respondents have diffused their identity.  
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5.1.2 Psychological wellbeing of college students 

      The levels of psychological wellbeing of students were analyzed using descriptive 

statistics. According to the present study result, the calculated mean for overall psychological 

wellbeing is (M=62.81, SD=9.389). This result shows that, the calculated mean is greater than 

the expected mean (54). The study finding shows that, out of the total population 277(85%) 

of the respondents showed above the mean level of psychological wellbeing (overall).This 

demonstrated that, the study participants are mentally healthy and have the ability to perform 

better for personal wellbeing. The result of this study is consistent with previous study 

conducted among Addis Ababa University undergraduate students (Yikrbelegn, 2018) 

showed that, a significant number of students(n=213, 81.3% ) reported high sense of 

psychological wellbeing.  

      Regarding dimensions of psychological wellbeing, a total of 235(72.1%), 243(74.5%), 

238(73%), 179(54.9%), 228(69.9%) respondents scored above the mean in autonomy, 

environmental mastery, personal growth, purpose in life, and self-acceptance scores 

respectively. This analysis depicts, students in Micro-link Technology College of are 

autonomous and increasingly exposed to adapt their environment and have better of meaning 

in life and have a talent to manage one‟s life. However, almost equal number of students 

scored below (n=164, 50.3%) and above (n=162, 49.7%) the mean in positive relation with 

other score. Based on this finding we can say that, the study participants are slightly poor in 

producing healthy and quality interactions with others. 

      The present study result is partially consistent with the findings of Shamil (2017) studied 

on psychological wellbeing of preparatory students in Addis Ababa. As to this study result, 

students who scored above the mean on overall psychological wellbeing were 178(53.8%) 

which considered as psychologically healthy. However, concerning dimensions of 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 75 
 
 

psychological wellbeing it was asserted that, 181(54.7%) and 192(58%) of the respondents 

had score high on autonomy and positive relations with others scores respectively. However, 

majority of 185(55.9%) the research participants scored below the mean on self-acceptance 

score. Furthermore, 184(55.6%), 174(52.6%) and 168(50.8%) of the respondents have scored 

low on the subscales of environmental mastery purpose in life and personal growth 

respectively.  

       The result of this study is partially agreed with that of Kibret and Tareke (2017) 

undertaken among University students. In their study, students had score average and 

moderate level of psychological wellbeing in the dimensions of autonomy, purpose in life and 

positive relations with others. However, respondents had score moderate and below the mean 

value in personal growth, environmental mastery and self-acceptance. Further, the result of 

the present study is also equivalent with other findings. For instance, Ative, Ihegihu and 

Godspower (2018) studied among 400 respondents ages ranged from 18 to 30 reported that 

higher number of respondents obtained the least mean score on positive relations with others 

(M=8.84, SD=3.20).  

5.1.3 Academic achievement of college students 

       The result of this study concerning level of academic achievement among the research 

participants indicated that, marginally majority of the students have high level of academic 

performance. The possible explanation for the respondents having high level of academic 

achievement or scoring better CGPA based on the present study finding and other research 

findings may be due to study hard, show interest for the course of study and self-motivation. 

Another possible reason for this result could be receiving guidance or assistance of different 

learning facilities from parents, instructors and also having better communication skills which 

would make individuals to have better academic achievement. Furthermore, the researcher 
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believed that many of them are chooses field of studies through their own interest, so; this 

could make them to study better and to be successful in different educational activities. 

5.2 Relationship among identity status, psychological wellbeing and academic 

achievement of college students 

5.2.1 Relationship between identity status and psychological wellbeing 

       To correlate identity status and psychological wellbeing a bivariate correlation analysis 

was utilized. The finding of the current study reported that identity achievement was 

positively correlated with psychological wellbeing and its dimensions. In detail, identity 

achievement found to be weak positive association with overall psychological wellbeing. 

This means, college students who scored above the mean on identity achievement have better 

psychological wellbeing. With respect to dimensions of psychological wellbeing, all 

subscales had positive relationship with identity achievement but it was not significant. 

       A study undertaken by Meeus, Dekovic, and Iedema (1997) confirmed the present 

finding to the association between identity achievement and psychological wellbeing who 

concluded that identity achievement was positively associated with improved regulation, 

adaptive capacities and psychological well-being among adolescents. Similarly, other 

researchers have also hold congruent result with present finding like Hofer, Kartner, 

Chasiotis, Busch and Keissling, (2007) and Schwartz, et al. (2011) posited that committed to 

one‟s identity was clearly connected with greater overall wellness of individuals. 

Correspondingly, Jeyakumar (2001) also revealed that individuals with achieved identity 

would experience positive wellbeing than the other statuses. Besides, clear understanding that 

possibly decided to an identity has a tremendous effect on overall wellness and lower levels 

of psychological dysfunction (Kroger, Martinussen, & Marcia, 2010). This may possibly 
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indicate that identity formation is indispensable for individual‟s wellbeing across cultures 

(Kroger, 2007). 

      According to the current study result, identity foreclosure has negative association with 

overall psychological wellbeing, autonomy, positive relations with others, personal growth 

and self-acceptance. However, identity moratorium was positively related with environmental 

mastery and purpose in life. This study result is contradicted with previous studies. As such 

individuals score high on identity moratorium had low level of psychological wellbeing 

(Waterman, 2007; Meeus, et al., 1999). The possible reason for the finding of the present 

study is since the foreclosed students have not any experience how to realize a sense of 

wellbeing through their own way and does not exhibit independent decisions. 

       The present study finding also reported that there was a weak negative relationship 

between identity foreclosure and overall psychological wellbeing and its dimensions except 

environmental mastery. It can be concluded that, the proportion of identity foreclosure 

becomes highest as research participants psychological wellbeing score minimizes. This 

finding is supported by Hofer et al., (2012) studied on identity status and wellbeing among 

317 respondents found to be identity foreclosure and individual‟s wellness were inversely 

correlated. However, a study investigated by Waterman (2007) did not confirm the current 

study finding which found that foreclosed individuals had higher psychological wellbeing. 

Similarly, Meeus et al. (1999) have examined a meta-analysis of 12 studies on personal 

identity among adolescent students. As to their finding, individuals placed under identity 

foreclosure had low level of psychological difficulties. In other words, committing to one‟s 

identity choices leads to high level of psychological wellbeing. 

       In relation to identity diffusion, this study reported statistically significant negative 

correlation with overall psychological wellbeing and personal growth but a statistically weak 
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negative association between diffusion and positive relation with others and self-acceptance 

was obtained. In contrary, identity diffusion has positive correlation with environmental 

mastery, autonomy and purpose in life. By doing so, the association magnitude of these 

findings was insignificant.  

       The present study finding is consistent with the results of Erikson (1968), Li (2005) and 

Singh, et al. (2012) which stated that identity diffusion was inversely related with personality 

health and psychological wellbeing. According to their study analysis if individuals have 

failed to form an identity, they might face challenges in social interaction, engaged in 

delinquency and difficulties to adapt new environment and working conditions. Similarly, 

Tsehay, et al. (2014) investigated on pro-social behavior and identity status among 137 

adolescent students in Addis Ababa obtained that students with diffused state tend to be fail 

in their upcoming career issues and social capital. 

5.2.2 Relationship between identity status and academic achievement 

      As it correlates to academic achievement, findings of the present study indicated that 

academic achievement has statistically weak positive correlation with identity achievement, 

foreclosure, moratorium and diffusion. The current study finding is supported by Lange and 

Byrd (2002) who suggested that students who achieved their identity had used different 

productive strategies for studying and commitment to education, are more effective at 

evaluating their opportunities leads to success in particular set of activities and also showing 

greater satisfaction with course of study. Similarly, a study carried out by Lounsburg (2005) 

among 434 first year college students found that strong sense of identity was positively 

associated with grade point average. Furthermore, developing a successful identity has been 

described to have an impact on academic performance (Fearon, 2012). In conflict with 
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present study Adams (2008) revealed that identity achievement was negatively correlated 

with academic success. 

      Other previous research studied by Hedieh and Omid (2017 confirmed the present study 

which found that identity foreclosure had positive association with academic achievement. 

Also, further supported by Doraki, et al. (2016) who argued that students assigned to identity 

foreclosure had excellent performance in the field of scientific and research activities and and 

they aware and committed of their responsibilities. 

       In line with the present study result Berzonskey (1985) stated that College students‟ who 

had diffused identity status during the freshmen year were probably becomes high achievers 

depend on their grade point average. However, the present study result is contradicts to the 

findings of Hedieh and Omid (2017) who pointed out that identity diffusion had negative 

association with academic achievement. 

5.3 Identity status, psychological wellbeing and academic achievement difference across 

socio demographic backgrounds  

5.3.1 Identity status difference across sex 

      The findings of the present study displayed that, there is no statistically significant 

difference between male and female on identity achievement, foreclosure and moratorium. 

However, there is statistically significant difference between male and female students on 

identity diffusion. As the obtained result shows that males are more diffused than female 

students. We can possibly infer from this analysis that being male or female did not bring a 

significant difference in achievement, moratorium and foreclosure scores. 

      The obtained result of sex difference in this study is corresponding with other previous 

studies. For example, research investigated by Cramer (2000) suggested that male 
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respondents were more likely to score on identity diffusion than female counter parts. 

Similarly, the present study is in line with study conducted by Bergh and Erling (2005) 

indicate that males were more diffused in their identity than female counterparts. On the other 

hand, there was no statistical significant difference between male and female on all identity 

statuses (Pedro, 2013). Moreover, Absence of sex difference in all identity status was found 

in other studies (Archer‟s 1993; Waterman, 1993). Additionally, Muss (1996) concluded that, 

male female did not differ in any sort of identity status rather they follow alike configuration 

of identity status. 

      On the other hand, evidences of inconsistent findings with the present study have also 

existed. For instance, according to Kemedy (1999) and Missaye (2009) female respondents 

have more scored in identity diffusion than male. Additionally, the present study is different 

from the study conducted locally by Abdulkadir (2014) on ego identity construction amongst 

416 emerging adults in Arbaminch town which is measured using EOMEIS-II. This analysis 

asserted that, females were more diffused than males in their identity. The present finding is 

also incongruent with the finding of Yekoyealem, as cited in Temesgen (2010) who revealed 

that male students found to be greater than female respondents in identity achievement score.  

The possible explanation for male students assigned to identity diffusion is probably due to 

social factors in which males are less exposed to socialization. This will not allow them to 

involve in various activities such as building social capital, values and roles. The difference 

could probably be due to cultural influence in which males and females way of investigation 

and experimentation of various activities is different. However, males are less nurtured with 

social expectation of being immaturely behavior, having less quality of interactions and 

displays low pro-social behavior. These probably exposed them to have low level of 

investigation and decisions in various personal and social aspects. 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 81 
 
 

5.3.2 Psychological wellbeing difference across sex 

      In the current study result statistically significant difference was found on overall 

psychological wellbeing for male and female respondents. This result claimed that female 

respondents had high level of psychological wellbeing than male participants. This is aligned 

with the finding of Kassahun (2015) conducted on psychological and subjective wellbeing in 

Addis Ababa city which consisted of 438 adults (emerging, young and middle adults) found 

that males were psychologically healthy than female respondents. However, the present study 

is inconsistent with other local study investigated by Kibret and Tareke (2017) on 

psychological wellbeing of University students. The finding displayed that, male students had 

high level of psychological wellbeing than female students. The finding of this study is also 

different from the study of Punia and Malaviya (2015) who suggested that male and female 

respondents did not show statistically significant difference in their sense of psychological 

wellbeing. Therefore, the current study finding is not surprising that when considering males 

have also reported diffused identity. A possible reason for this difference might be due to the 

cultural role and expectations in which females have a big family roles than males and they 

are familiar with important coping skills, hope to the life for example many females uses their 

religious belief as a coping strategy for the sake of reinforce their internal characteristics than 

males so; these factors would make them to be resilient and to have low psychological 

difficulties. It is also possible to say that female‟s basic social needs are met and take in to 

consideration by their families because they are expected to spend a time with their family 

and peers so far and have a talent in sharing their experiences. Therefore, these provide them 

with opportunities in increasing their sense of psychological wellbeing through discussing 

various life issues. 

     Similarly, a number of studies have also found absence of statistical significant difference 

between male and female students on level of psychological wellbeing. For example, 
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according to Shamil (2017) there was no statistically significant difference between male and 

female participants in their level of psychological wellbeing. Equivalently, no statistical 

significant sex difference was obtained (Uduhayakumar & Illango, 2018). The present study 

is also contradicts with the study of Waghmare (2016) who studied among 100 College 

students in India showed that no statistical significant difference was found on psychological 

wellbeing between male and female students. These results argued that belonging to either 

male or female did not demonstrate a substantial difference on one‟s sense of wellbeing. 

      When we look at the dimensions of psychological wellbeing, there were no statistically 

significant differences between male and female students in all subscales of psychological 

wellbeing .The current study result partially agreed with the previous study conducted by 

Perez (2012) who found that there was no statistical significant difference in environmental 

mastery, personal growth and self-acceptance. But, he further suggested that, a significant 

difference in autonomy and purpose in life for male and female participants was observed. 

Therefore, female respondents were scored high in purpose in life where as male respondents 

were higher scorers in autonomy. 

5.3.3 Academic achievement difference across sex 

      With respect to the difference of sex in academic achievement an independent sample t-

test was computed. According to this study, there was no statistical significant difference 

between male and female participants in academic achievement. This result indicated that 

none of these had shown a high level of academic performance as measured by CGPA. In 

other words, male and female college students did not differ in their level of academic 

performance. 

      In consistent with the finding of this study, some local studies report no statistical 

difference in academic achievement between males and females. For example, Gemechu 
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(2018) studied among 172 university students noted that male students had higher level of 

academic achievement compared to females. Similarly, according to Dika, et al. (2017) male 

performs better than female students in academic activities. Furthermore, study conducted 

among Arbaminch University undergraduate regular students found that male students had 

higher grade point average than female counterparts (Moges, 2017).  However, according to 

Nurmi, Poole and Kalakoski (1990) boys were less motivated, committed and involved in 

educational activities than girl respondents. In the opinion of the researcher, the main 

possible reason for the similarity of male and female respondents in their level of academic 

achievement is due to the College gives similar educational ground for all students and 

having similar way of study habit. 

5.3.4 Identity status difference across age 

      To examine identity status with regard to age of the respondents one-way ANOVA was 

computed. As we have seen in the results section of this study there was no statistical 

significant mean difference on identity achievement, moratorium and diffusion across 

different age groups. On the other hand, there was a significant mean difference on identity 

foreclosure among students from different groups. Following this a post-hoc test was found 

out that the proportion of students age ranged from 21-23 (M= 41.64, SD= 12.032) were more 

foreclosed than with those of 24-26 years of age (M=35.51, SD= 10.860). This report 

suggested that, as age increases the number of individuals score on identity foreclosure 

diminishes. 

      This study is somewhat agreed with a study examined by Missaye (2009) and 

Yekoyealem cited in Abdulkadir (2014) in which they noted that as age increases the amount 

of identity moratorium and achieved increases whereas the amount of foreclosed and diffused 

students reduces. 
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      However, the finding obtained from this study is incongruent with other previous studies. 

According to Abdulkadir (2014) respondents whose ages of 22 to 25 have more achieved 

their identity whereas respondents whose age ranged from 26 to 29 were found to be non-

achievers. This means proportion of identity diffusion, foreclosure and moratorium increases 

and identity achievement score reduces as age increases.  Similarly, Meeus, Van De Schoot, 

Keijsers and Branje (2011)   also asserted that when age becomes increased then the lower 

advancement of identity status will be obtained. 

5.3.5 Psychological wellbeing difference across age 

      As indicated in the previous chapter, psychological wellbeing including the subscales has 

been computed among students from different age groups. The result showed that no 

statistically significant mean difference has been reported for overall score of psychological 

wellbeing and its components except positive relations with others. A Tukey post-hoc result 

revealed that students aged 24-26 (M=10.51, SD=2.37) were significantly greater than the 

groups at the age of 21-23(M= 9.25, SD=2.31) on positive relationships with others score. 

This claims positive relation with other score seems to increases with increasing ages.  

      The present study result is not consistent with Roslan, Ahmad, Nabilla and Ghiami (2017) 

who examined that psychological wellbeing and age of the students. Besides, the age groups 

were categorized under five groups; less than 25, 26-30, 31-35, 36-40, and 41 and above. The 

result suggested that, students aged 41 and above were significantly higher as compared to 

other groups in self-acceptance and overall psychological scores. As to this study, the ability 

of perceiving one‟s self and general personal wellbeing improves as individuals getting old.  

      The present study is also in contrast with findings of previous studies. For example, 

According to Vlories and Bosman (2005), age and autonomy was positively associated. This 

result displays as age increases the level of independence and feeling of confidents will be 
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increasing among individuals. On the other hand, researchers like Ryff (2014) and Springer, 

Pudrovuska and Hauser (2011) indicated that age was negatively related with purpose in life 

and personal growth. This asserted that respondent‟s value and meaning in life as well as the 

ability to regulate one‟s life declines, as age increases. The possible explanation for this 

difference might be the effect of psychological maturity where older students expected better 

way of interaction including in the College because the older students have greater 

disposition towards adaptive experience that might help for their social interaction.  

5.3.6 Academic achievement difference across age 

      Concerning academic achievement across age, the present study found out that there was 

statistically significant difference in level of academic achievement between students aged 

18-20 and 21-23. Up on this finding, a Tukey post-hoc analysis reported that students whose 

age of 21-23 (M=10.51, SD=.52059) were significantly higher than those of 18-20(M= 

2.7514, SD= .60932) in their level of academic performance. While the individuals getting 

old, student‟s performance in educational activities increases and have a possibility of scoring 

high grade at their college. The study result is disagreed with a finding of Momanyi, Too and 

Simiyu (2015) who pointed out that the oldest students had lower academic success than their 

youngsters. The possible explanations for the difference between the current study and 

previous study could be due to the difference of age category. For example, most of the 

studies conducted in Western context and some studies undertaken in Ethiopia had different 

age classification and they had large gap in their age range. Therefore, this could be the 

reason for the difference due to having inclusion criteria of other developmental periods such 

as adolescents and adults in their study.  

5.3.7 Identity status difference across parental socio economic status 

When we look at the comparison of identity status with respect to age one-way ANOVA 

analysis was tested. The finding of this research suggested that no significant mean difference 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 86 
 
 

in identity achievement, foreclosure, moratorium and diffusion scores among college students 

from different parental socio economic background. When we concluding this finding being a 

student with different parental socio economic status did not increases a substantial score on 

any of identity statuses. Additionally, students classified as low, middle and high parental 

socio economic status were not contributed to bring variations in levels of exploration and 

commitment towards enormous identity alternatives. 

5.3.8 Psychological wellbeing difference across perceived parental socio economic status 

      Coming to compare psychological wellbeing across students‟ parental socio economic 

status ANOVA result showed no statistically significant difference in level of psychological 

wellbeing among students from different parental socio economic status.  

      The present study is contradicted with previous studies. For instance, as Kibret and 

Tareke (2017) noted that students who came from low family income had lower 

psychological well-being than students from high income family. Once again, students from 

low family income had score low in autonomy but scored high in purpose in life as compared 

to others. In another study, students from high family income had better in overall 

psychological wellbeing and in environmental mastery, positive relation with others and self-

acceptance than students from middle income family (Punia & Malaviya, 2015).  

5.3.9 Academic achievement difference across parental socio economic status 

      The present finding indicated that, no statistically significant difference in academic 

achievement for students assigned to different parental socio economic status was observed. 

This means, socio economic status had not an impact on students‟ educational performance. 

      This study result is inconsistent with the report of Gemechu (2018) who studied among 

172 Haramaya University students argued that there was a positive relationship between 
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family income of students and their academic achievement. This shows the level of academic 

achievement and educational attainment of students increases as their family‟s income 

increases. Additionally, the current study result is also not consistent with the finding of 

Walpole (2003). According to this analysis, students from low family socio economic status 

obtained lower CGPA, less study hard and less participated in academic activities than 

students from high family socio economic status. The finding also revealed that, students 

grouped under low income of family background had displayed low educational attainment 

and less committed towards academic compared to students from higher family socio 

economic status. 
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                                                   Chapter Six 

Summary, Conclusion and Recommendations 

      This chapter is devoted to present summary, conclusions and recommendations forwarded 

based on the present study findings.  

6.1 Summary 

      The major aim of the current study was to examine the relationship among identity status, 

psychological wellbeing and academic achievement of Micro-link Technology College 

students. Undergraduate regular students were the focus of the present study. Based on the 

sample size determination a total of 326(male=176, female=150) students participated in the 

study. Students were selected using stratified and simple random sampling method. In order 

to obtain data from students‟ two kinds of self-reporting measures such as EOMEIS-II 

contained 64 Likert form items and psychological wellbeing scale composed of 18 items 

were utilized whereas, students CGPA was obtained from the registrar office. The data 

collected were analyzed using SPSS version 24. The analysis techniques were both 

descriptive statistics including percentage, mean, standard deviation and inferential statistics 

including independent sample t-test, one-way ANOVA and Pearson product moment 

correlation coefficient. 

      The findings obtained from descriptive statistics revealed that majority of the Micro-link 

College students have achieved their identity whereas the minority of students has foreclosed 

identity. The study also reported that the level of psychological wellbeing and academic 

achievement of the college students was high. With regard to the relationship between 

identity status and psychological wellbeing; the finding of the study noted that there was 

statistically weak positive association between identity achievement and psychological 

wellbeing. However, psychological wellbeing has weak negative relationship with identity 
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moratorium and foreclosure. Statistically significant negative association has found between 

identity diffusion and psychological wellbeing. On the other hand, the finding of the study 

also reveals academic achievement has statistically weak positive correlation with identity 

achievement, foreclosure, moratorium and diffusion. 

      As to this study, there were no statistically significant sex differences on identity 

achievement, moratorium and foreclosure. However, there was statistically significant 

difference between male and female on identity diffusion. Therefore, males were more 

diffused than female students. This study also confirmed that, there was statistically 

significant difference on overall psychological wellbeing for male and female respondents. 

This indicated that females had high level of psychological wellbeing than male participants. 

But, no statistically significant difference was obtained for all dimensions of psychological 

wellbeing for male and female respondents. Moreover, there was no statistical significance 

difference between male and female respondents on level of academic achievement. This 

claims female and male college students had alike CGPA. 

      Regarding age difference, there was statistically significant mean difference on identity 

foreclosure for the age groups. Students aged 21-23 (M= 41.64, SD= 12.03) were more 

foreclosed than respondents ranged from 24-26 years of age (M=35.51, SD= 10.86). This 

argued the proportion of identity foreclosed increases, as age increases. However, no 

statistically significant mean differences were found on identity achievement, moratorium 

and diffusion among respondents from different age groups. The study result also found that 

no statistically significant mean difference on overall psychological wellbeing, autonomy, 

environmental mastery, personal growth, purpose in life, and self-acceptance. On the other 

side, statistically significant mean difference was confirmed in positive relations with others 

for the age groups. According to this study students age ranged from 24-26 (M=10.51, 
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SD=2.37) were significantly greater than the groups at the age of 21-23(M= 9.25, SD=2.31) 

on positive relationships with others score. This argues the ability to produce an optimistic 

interactions with others seem to increases with increasing ages. 

      The analysis of the data using one-way ANOVA reported that, there was statistically 

significant difference on level of academic achievement between students aged 18-20 and 21-

23.According to this result students whose age 21-23 (M=10.51, SD=.52) had high level of 

academic achievement compared to those of 18-20 age years (M= 2.75, SD= .60). This 

indicated that as age increases the level of performing in academic activities increases. In 

other words, older students had obtained better educational success in compare to younger 

students in the college. Finally, with respect to parental socioeconomic status, no statistically 

significant mean difference in all groups among college students from different identity 

statuses. The present study also showed that students assigned to different socioeconomic 

status did not differ in their level of psychological wellbeing and its subscales. Moreover, no 

statistical significant mean difference was obtained among the age groups in their level of 

academic achievement. As such, being from any socioeconomic background did not 

significantly varied in their level of psychological wellbeing, academic achievement and 

sense of identity among colleges students.  

6.2 Conclusion 

Based on the results provided above, the following conclusions are drawn. 

      More than half of the students in Micro-link Technology College have achieved their 

identity. This signified that majority of the students are being explored and committed 

towards their identity possibilities. It was also found that relatively large number of the 

College students have scored high on psychological wellbeing. This claims majority of the 
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students tend to have a capability of realizing and recognizing of one‟s value and positive 

functioning in lives. Further, more than half of the students have obtained high CGPA.  

      There is a positive weak association between identity achievement and psychological 

wellbeing. However, as to this study finding psychological wellbeing has weak negative 

relationship with identity moratorium and identity foreclosure. The study finding also shows 

that identity diffusion has strong negative association with psychological wellbeing and 

personal growth. On the one hand, no statistically significant relationship has found between 

academic achievement and identity achievement, foreclosure, moratorium and diffusion.  

      According to the present study finding, males have more diffusion identity than female 

counterparts. Hence, female College students in comparison to male college students have 

been found to be less diffused in their identity. However, no statistically significant 

difference has found between male and female students on identity achievement, foreclosure 

and moratorium scores. Additionally, there is no statistically significant sex difference on 

level of academic achievement. On the other hand, female students have high level of 

psychological wellbeing than their male respective. From this we can conclude that, female 

college students tend to have a better capacity of understanding their real potential over 

males. 

      Age has statistically significant difference on students‟ identity foreclosure. Students 

grouped under 21-23 age years are more foreclosed as compared to their older groups. This 

suggests that the level of chosen activities by parents minimizes, as age increases. 

Nevertheless, according to the present study there is no statistically mean difference on 

overall psychological wellbeing and its dimensions except positive relations with others 

among students from the three groups. Therefore, students aged 24-26 are likely to have 

better positive relations with other than those whose age 21-23. From we can possibly say 
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that, while their age increases building trust interaction with other and social capital will be 

enhances. Moreover, the study result found that there is a statistically significant difference 

between the age groups of 18-20 and 21-23. Besides, as compared to students age ranged 

from 18-20, respondents assigned to 21-23 age years have high level of academic 

achievement.  

      No statistically significance difference has confirmed on students‟ identity status, 

psychological wellbeing and academic achievement with respect to perceived parental 

socioeconomic status. These results assert that parental socioeconomic status is not an 

important factor to perceive a substantial difference among respondents‟ identity status, 

psychological wellbeing and academic achievement. 

6.3 Recommendations  

Based on the findings of the current study, the following implications are forwarded: 

I. Implication for practice 

 Since the finding in this study revealed relatively high number of students had low 

level of positive relations with others. Therefore, psychologists should give attention 

to provide confident assist students to have better social capital as well as make 

parents aware about the relevance and pitfalls of healthy relationship with their 

youngsters.  

 As can be observed from the finding of the study males had low psychological 

wellbeing than female students. Besides, male respondents had more diffused identity 

compared to females. Hence, instructors should assist males to enhance sense of 

psychological wellbeing and identity by creating opportunities in order to explore 

their wellbeing and values through their own investigation by establishing different 

training programs, public lectures and motivational speeches. Also, they should 
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provide an emphasis in lecture class time to promote psychological wellbeing. 

Furthermore, parents should give due attention to students in order to develop their 

capabilities to realize and understand their sense of wellbeing and identity by 

encouraging them with social and psychological assistance. 

 As can be understood from the finding of the present study students with diffused 

identity had low psychological wellbeing. Therefore, various concerned bodies 

surrounding the students like parents, instructors, counselors and practitioners should 

help students to be committed by producing a suitable environment in order to enrich 

their positive aspects. Students with identity diffusion are likely to have unproductive 

that will influence their educational attainment. Therefore, these students should be 

identified and materials which could help them have to be developed in order to 

enhance the students‟ achievement and involvements in the classroom.  

 While there are different factors that influence students‟ identity, the College should 

provide much emphasis for psychosocial factor such as identity like educational 

activities. 

II. Implication for future research 

 As the finding of this study indicated, no significant difference has obtained on 

perceived parental socioeconomic status with respect to the study variables and it is 

entirely different from the previous studies. Therefore, future research should be 

investigated to examine whether other socio-demographic variables that can be 

correlated with the identity status, psychological wellbeing and academic 

achievement. 

 The focus of this study was regular undergraduate students so; future study should be 

undertaken the association among identity status, psychological wellbeing and 
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academic achievement among extension, summer, distance, and postgraduate students 

by considering other mediating factors. 

 Based on the results found in the present study and the fact that only the relationships 

among the variables were considered, it is indispensable of future researches 

conducted using experimental research design to soundly understand how identity 

status affects psychological wellbeing and academic achievement. 

 Finally, it is better of researchers collect the perspectives of others such as parent, 

peer, instructors and counselors for additional understanding of the relationship 

among identity status, psychological wellbeing and academic achievement in college 

context. 
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                                                        Appendixes 

Appendix A: Instruments 

Appendix A-1: Instrument English Version 

Addis Ababa University 

College of Education and Behavioral Studies 

School of Psychology 

Questionnaire to be filled-in by students 

Dear respondent, 

First of all, I would like to thank you for your interest to respond to this questionnaire. The 

main purpose of the questionnaire is to gather information on studying the relationship of 

identity status, psychological well-being and academic achievement among students in 

Micro-link information technology and business College. All of your responses are 

confidential and will not be shared with anyone. Since the result of the study is highly depend 

on your response, please read the instructions carefully and give your response honestly and 

genuinely.  

                              Note: 

 You do not have to write your name. 

 There are neither right nor wrong answers, indicate only what appears right for you. 

 You can ask the data collector if you have any questions regarding the items or needs 

further clarification. 

                                                                                        Thank you again for your 

cooperation!                                                                                           

 Part I: Background Information 

Direction: Please indicate your answer by making (√) in the box that corresponds to your 

answers and write your correct responses on the blanks space. 

1. Sex:  Male                     Female  

2. Age: ____________________ 
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3. Department: _______________ 

4. Level of year: 1
st
 year                 2

nd 
year                3

rd
 year 

5. Religion: Orthodox               Protestant               Catholic                Muslim 

6. Parent‟s socio-economic status: Low                    Medium                 High  

7. Parent‟s Educational background 

   7.1 Mother‟s:  Not educated           Primary education              Secondary education 

completed 

                          Certificate              Diploma               Bachelor degree & above 

  7.2 Father‟s: Not educated           Primary education              Secondary education completed 

                          Certificate              Diploma               Bachelor degree & above 

8. What is your Identification number (ID No)____________ 

     Part II: Identity Status Scale (Objective Measure of Ego Identity Status 2 (EOMEIS-

II)) 

Direction: The following statements are designed to measure your identity. Read each 

statement carefully and put your response by making (√) in front of the statements. 

Response Scale: 1=strongly disagree 2 = disagree    3=undecided 4 = agree 5= strongly agree  

 

No 

 

 

                            Items 

 

1 

 

2 

 

3 

 

4 

 

5 

1 It took me a long time to decide but now I know for sure what 

direction to move in for a career. 

     

2 It took me a while to figure it out, but now I really know what I 

want for a career. 

     

3 A person„s faith is unique to each individual. I„ve considered and 

reconsidered it myself and know what I can believe. 

     

4 I„ve gone through a period of serious questions about faith and can 

now say I understand what I believe in as an individual. 

     

5 Politics is something that I can never be too sure about because 

things change so fast. But I do think it„s important to know what I 

can politically stand for and believe in. 
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6 I„ve thought my political beliefs through and realize I can agree 

with some and no other aspects of what my parents believe.  

     

7 After considerable thought I„ve developed my own individual 

viewpoint of what is for me an ideal life style and don„t believe 

anyone will be likely to change my perspective. 

     

8 After a lot of self-examination I have established a very definite 

view on what my own life style will be.  

     

9 There are many reasons for friendship, but I choose my close 

friends on the basis of certain values and similarities that I„ve 

personally decided on.  

     

10 I„ve had many different friendships and now I have a clear idea of 

what I look for in a friend. 

     

11 Based on past experiences, I„ve chosen the type of dating 

relationship I want now. 

     

12 I„ve dated different types of people and know exactly what my own 

unwritten rules for dating are and who I will date. 

     

13 I„ve spent some time thinking about men„s and women„s roles in 

marriage and I„ve decided what will work best for me. 

     

14 There are many ways that married couples can divide up family 

responsibilities. I„ve thought about lots of ways, and not I know 

exactly how I want it to happen for me. 

     

15 I„ve chosen one or more recreational activities to engage in 

regularly from lots of things and I„m satisfied with those choices. 

     

16 After trying a lot of different recreational activities I„ve found 

one or more I really enjoy doing by myself or with friends. 
 

     

17 I„m still trying to decide how capable I am as a person and what 

work will be right for me.  

     

18 I just can„t decide what to do for an occupation. There are so many 

possibilities. 

     

19 I„m not sure what religion means to me. I„d like to make up my 

mind but I„m not done looking yet.  

     

20 Religion is confusing to me right now. I keep changing my views 

on what is right and wrong for me.  

     

21 There are so many different political parties and ideals. I can„t 

decide which to follow until I figure it all out.  

     

22 I„m not sure about my political beliefs, but I„m trying to figure out 

what I can truly believe in. 
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23 I„m looking for an acceptable perspective for my own life style, but 

haven„t really found it yet.  

     

24 In finding an acceptable viewpoint to life itself, I find myself 

engaging in a lot of discussions with others and some self-

exploration. 

     

25 There are a lot of different kinds of people. I„m still exploring the 

many possibilities to find the right kind of friends for me.  

     

26 I really don„t know what kind of friend is best for me. I„m trying to 

figure out exactly what friendship means to me.While I don„t have 

one recreational activity  

     

27 I„m trying out different types of dating relationships. I just haven„t 

decided what is best for me. 

     

28 My preferences about dating are still in the process of developing. I 

haven„t fully decided yet.  

     

29 There„s so many ways to divide responsibilities in marriage, I„m 

trying to decide what will work for me. 

     

30 I„ve been thinking about the roles that husbands and wives play a 

lot these days, and I„m trying to make a final decision. 

     

31 I„m really committed to, I„m experiencing numerous leisure outlets 

to identify one I can truly enjoy. 

     

32 I„ve been experiencing a variety of recreational activities in hope of 

finding one or more I can really enjoy for some time to come. 

     

33 I might have thought about a lot of different jobs, but there„s never 

really been any question since my parents said what they wanted. 

     

34 My parents decided a long time ago what I should go into for 

employment and I„m following through their plans. 

     

35 I attend the same church as my family has always attended. I„ve 

never really questioned why. 

     

36 I„ve never really questioned my religion. If it„s right for my parents 

it must be right for me. 

     

37 I guess I„m pretty much like my folks when it comes to politics. I 

follow what they do in terms of voting and such.  

     

38 My folks have always had their own political and moral beliefs 

about issues like abortion and mercy killing and I„ve always gone 

along accepting what they have. 

     

39 My own views on a desirable life style were taught to me by my 

parents and I don„t see any need to question what they taught me. 

     

40 All of my recreational preferences I got from my parents and I 

haven„t really tried anything else. 
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41 My parents know what„s best for me in terms of how to choose my 

friends.  

     

42 I only pick friends my parent would approve of.       

43 I only go out with the type of people my parents expect me to date.       

44 I date only people my parents would approve of.      

45 My ideas about men„s and women„s roles are identical to my 

parents„. What has worked for them will obviously work for me. 

     

46 My ideas about men„s and women„s roles have come right for my 

parents and family. I haven„t seen any need to look further. 

     

47 My parents views on life are good enough for me, I don„t need 

anything else. 

     

48 I„ve always liked doing the same recreational activities my parents 

do and haven„t ever seriously considered anything else. 

     

49 I haven„t chosen the occupation I really want to get into, and I„m 

just working at what is available until something better comes 

along. 

     

50 I„m not really interested in finding the right job, any job will do. I 

just seem to flow with what is available. 

     

51 When it comes to religion I just haven„t found anything that 

appeals and I don„t really feels the need to look.  

     

52 I don„t give religion much thought and it doesn„t bother me one 

way or the other.  

     

53 I haven„t really considered politics. It just doesn„t excite me much.      

54 I really have never been involved in politics enough to have made a 

firm stand one way or the other. 

     

55 There„s no single life style which appeals to me more than another.      

56 I guess I just kind of enjoy life in general, and I don„t see myself 

living by any particular viewpoint to life.  

     

57 I don„t have any real close friends, and I don„t think I„m looking for 

one right now.  

     

58 I don„t have any close friends. I just like to hang around with the 

crowd.  

     

59 I haven„t really thought about a dating style. I„m not too concerned 

whether I date or not. 

     

60 I don„t think about dating much. I just kind of take it as it comes. 

Sometimes  

     

61 I„ve never really seriously considered men„s and women„s roles in 

marriage. It just doesn„t seem to concern me. 

     

62 Opinions on men„s and women„s roles seem so varied that I don„t 

think much about it. 
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63 I sometimes join in recreational activities when asked, but I rarely 

try anything on my own. 

     

64 I join in leisure activities, but I really don„t see a need to look for a 

particular activity to do regularly. 

     

 

                        Part III: Psychological Well-being Scale (PWS) 

Direction: The following set of questions deals with how you feel about yourself and your 

life.  Read the statements carefully and put your response by making (√) in front of the 

statements. 

Response scale፡ 1 = strongly disagree 2 = disagree 3 = undecided 4= agree 5= strongly agree 

 

S/N Items 1 2 3 4 5 

1 I like most parts of my personality.      

2 When I look at the story of my life, I am pleased with how 

things have turned out so far. 

     

3 Some people wander aimlessly through life, but I am not one 

of them. 

     

4 The demands of everyday life often get me down.      

5 In many ways I feel disappointed about my achievements in 

life. 

     

6 Maintaining close relationships has been difficult and 

frustrating for me. 

     

7 I live life one day at a time and don't really think about the 

future. 

     

8 In general, I feel I am in charge of the situation in which I 

live. 

     

9 I am good at managing the responsibilities of daily life.      

10 I sometimes feel as if I've done all there is to do in life.      

11 For me, life has been a continuous process of learning, 

changing, and growth. 

     

12 I think it is important to have new experiences that challenge 

how I think about myself and the world. 

     

13 People would describe me as a giving person, willing to share 

my time with others. 
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14 I gave up trying to make big improvements or changes in my 

life a long time ago. 

     

15 I tend to be influenced by people with strong opinions.      

16 I have not experienced many warm and trusting relationships 

with others. 

     

17 I have confidence in my own opinions, even if they are 

different from the way most other people think. 

     

18 I judge myself by what I think is important, not by the values 

of what others think is important. 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



IDENTITY, PSYCHOLOGICAL WELLBEING AND ACADEMIC ACHIEVEMENT                                                 115 
 
 

 

Appendix A-2: Instrument Amharic Version 

አዲስ አበባ ዩኒቨርሲቲ 

የትምህርት እና ባሕርይ ጥናት ኮላጅ 

የሳይኮልጂ ትምህርት ቤት 

በተማሪዎች የሚሞሊ የጽሁፍ መጠይቅ 

ዉድ የዚህ ጥናት ተሳታፊ 

በመጀመርያ ይሄን ጽሑፋዊ መጠይቅ ሇመመሇስ ፍቃደኛ ስሇሆንክ/ሽ መጣም ኣመሰግናሇሁ።  የዚህ መጠይቅ ዋና ዓሊማ 

በማይክሮሉንክ ቴክኖልጂ እና ቢዝነስ ኮላጅ ተማሪዎች የግሊዊ ማንነት፤ ስነ-ሌቦናዊ ደህንነት እና ትምህርታዊ ዉጠት 

ያሊቸውን ዝምድና በመሚሇከት መረጃ ሰብስቦ ምርምር ማካሄድ ነው። ይህ እርስዎ የሚሞለት መጠይቅ ከጥናቱ ኣሊማ 

ዉጭ ሇላሊ ሇማናቸዉም ጉዳይ የማይዉሌ ስሇመሆኑ ሊረገግጥሌዎ እወዳሇው። ሇጥናቱ ግብ እርስዎ በመጠይቁ ሊይ 

የሚሰጡት  ምሊሽ ወሳኝ በመሆኑ በሁለም ክፍልች ሊይ ሊለት ጥያቄዎች እውነተኛ እና ግሌጽ የሆነ ምሊሽ እንዲሰጡ  

በትህትና እጠይቃሇሁ ።   

ስሇ ትብብርዎ በቅድሚያ  ኣመሰግናሇሁ! 

                   ማሳሰቢያ: 

 መጠይቁ ሊይ ስም መፃፍ ኣያስፈሌግም። 

 ሇየትኛውም ጥያቄ ትክክሇኛ ወይም ስህተት የሚባሌ መሌስ የሇውም፤ሇእርስዎ ትክክሇኛ የሚሇትን ምሊሽ 

ይስጡ።               

                           ክፍሌ ኣንድ፡- ግሊዊ መረጃ 

መመሪያ፡- ከታች ሇተዘረዘሩት ጥያቄዎች ትክክሇኛው መሌስ የ( √ ) ምሌክት በማድረግ በተሰጠው ሳጥን ሊይ እንዲሁም 

ከፍት ቦታ ሇተሰጣቸው ጥያቄዎች መሌስዎን ያስቀምጡ። 

1. ጾታ፡   ወንድ               ሴት  

2. ዕድሜ----------------- 

3. ዲፓርትመንት----------------- 

4. ስንተኛ ዓመት ነህ/ሽ፡      1ኛ                   2ኛ                  3ኛ                     4ኛ 

5. ሃይማኖት:   ኦርቶዶክስ                    ፕሮቴስታንት                ካቶሉክ                   ሙስሉም      

    ላሊ(ይጠቀስ)--------------------- 

6.  የቤተሰብ ቁጠባና ኢኮኖሚያዊ ደረጃ:   ዝቅተኛ                         መካከሇኛ                  ከፍተኛ 

7. የወሊጆችህ/ሽ ትምህርት ደረጃ 
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7.1.የእናት ትምህርት ደረጃ 

ማንበብ እና መጻፍ የማይችለ             የመጀመሪያ ደረጃ ትምህርት            ሁሇተኛ ደረጃ ያጠናቀቁ 

ሰርትፍኬት                             ዲፕልማ                       መጀመርያ ዲግሪ እና ከዚያ በሊይ 

        7.2. የኣባት ትምህርት ደረጃ 

ማንበብ እና መጻፍ የማይችለ                   የመጀመሪያ ደረጃ ትምህርት               ሁሇተኛ ደረጃ 

ያጠናቀቁ 

ሰርትፍኬት              ዲፕልማ                         መጀመርያ ዲግሪ እና ከዚያ በሊይ 

8. የኮላጁ መታወቅያ ቁጥርህ/ሽ----------------------- 

               ክፍሌ ሁሇት፡- የግሊዊ ማንነት መሇክያ 

መመሪያ፡- ቀጥሇው የቀረቡት ዏረፍተ-ነገሮች ስሇ እርስዎ ማንነት የሚመሇከቱ ናቸው። ዏረፍተ-ነገሮችን በማንበብ 

ሇእርስዎ የሚስማማውን ምሊሽ በቀኝ ረድፍ ከቀረቡት ኣማራጮች በማክበብ ስምምነትዎን ይግሇጹ። 

 

   1 = በጣም አሌስማማም    2 = አሌስማማም   3 = ኣሌወሰንኩም   4 = እስማማሇሁ   5 = በጣም እስማማሇሁ 

 

ተ.ቁ 

 

                       ዏረፍተ-ነገሮች 

 

 

1 

 

2 

 

3 

 

4 

 

5 

1 ሇመሇየት ጊዜ ቢወስድብኝም ምን ዓይነት ሥራ ሇእኔ እንድሚስማማኝ 
በእርጠግኝነት አውቂያሇሁ። 

     

2 

 

ወደፊት ስሇሚኖረኝ የሥራ መስክ ምርጫ ብዙ ጊዜ ቢፈጅብኝም አሁን 
በእርግጠኝነት ትክክሇኛውን ምርጫዬን በመያዝ ሊይ እገኛሇሁ።  

     

3 

 

እያንዳንዱ ሰው የራሱ የሆነ ሃይማኖት አሇው፤እኔም የራሴ ሃይማኖት ምን ሉሆን 
እንደሚችሌ ደጋግሜ አስቤበታሇሁ። 

     

4 

 

ስሇ ሃይማኖት ብዙ እና ተከታታይ ጥያቄዎችን በማንሳት ከመረመርኩ በኃሊ 
አሁን በምን ማመን እንዳሇብኝ ተገንዝቢያሇሁ። 

     

5 

 

ነገሮች ሁሇ በፍጥነት ስሇሚቀያየሩ ስሇ ፖሇቲካ ፍጹም እርግጠኛ መሆን 
አሌችሌም፤ነገር ግን ስሇራሴ ፖሇቲካዊ አቋምና እምነት ማወቅ አስፈሉጊ እንደሆነ 
አስባሇሁ። 

     

6 

 

ፖሇቲካዊ እምነቴን ሳስበው በተወሰነ ነጥቦች ከወሊጆቼ ጋር ስስማማ በተወሰኑት 
ደግሞ ከወሊጆቼ እምነት እሇያሇሁ።  

     

7 

 

ከቡዙ ግዜ ሀሳብ በኃሊ ሇእኔ በጣም ትክክሇኛ የአኗኗር ስሌት የምሇውን ስሇ 
ያዝኩ ይህን አመሇካከቴን ማንም ያስቀይረኛሌ ብዬ አሊምንም።  

     

8 

 

ራሴን አጥብቄ ከመረመርኩ በኃሊ ምን ዓይነት የህይወት ስሌት መከተሌ 
እንዳሇብኝ ግሌፅና ቁርጥ ያሇ አቋም ይዣሇሁ። 

     

9 

 

ሇጓደኝነት ብዙ ምክንያቶች ቢኖሩም እኔ ግን የቅርብ ጓደኛዬን የምመርጠው 
በአንዳንድ እሴቶችና መቀራረብ ሊይ ተመስርቼ ራሴ በምወስናቸው መመዘኛዎች 
ነው።  
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10 

 

ሰፊ የጓደኝነት ግኑኝነት ሌምድ ስሇነበረኝ አሁን ስሇ ጓደኝነት ምን መወሰን 
እንዳሇብኝ ግሌፅ ሀሳብ አሇኝ። 

     

11 ካሇኝ ሌምድ በመነሳት አሁን የምፈሌገውን ዓይነት የፍቅር ጓደኛ ግንኙነት 
መርጫሇሁ።  

     

12 ከተሇያዩ ሰዎች ጋር የፍቅር ቀጠሮዎችን አድርጊያሇሁ፤ስሇ ራሴም ያሌተጻፉ 
የፍቅር ቀጠሮ ህግም ግንዛቤም አሇኝ፤ማንን መቅጠር እንዳሇብኝም ጭምር።  

     

13 በትዳር ውስጥ ስሇሚኖረው የባሌና የሚስት ሚና የተወሰነ ጊዜ ወስጄ 
ከአሰብኩበት በኃሊ ሇእኔ ወደፊት የበሇጠ የሚሰራውን ወስኛሇሁ።  

     

14 

 

የትዳር ጓደኛሞች የቤተሰብ ኃሉፊነትን የሚወስኑባቸው የተሇያዩ መንገዶች 
አለ፤ሇእኔ እንዴት እንደሚወስኑ ባይገባኝም ብዙ ዓይነት የሚወስኑባቸው 
ዘዴዎችን እንዳለ አስባሇሁ።  

     

15 በቋሚነት የምሣተፍባቸውን አንድ እና ከአንድ በሊይ የሆኑ የመዝናኛ መንገዶችን 
ከቡዙዎች መካከሌ መርጫሇሁ፤በምርጫዬም ረክቼበታሇሁ።  

     

16 ከቡዙ የተሇያዩ የመዝናኛ መንገዶች ፍሇጋ በኃሊ አሁን አንድ እና ከአንድ በሊይ 
የሚሆኑ የመዝናኛ ዜዴ ለኖሩኝ ችሇዋሌ፤ በግላና ከጓደኞቼ ጋር ነው 
የማሳሌፋቸውም።  

     

17 ያሇኝ ችልታ እና ሇእኔ ተስማሚ የሆነው የሥራ መስክ የትኛው እንደሆነ 
ሇመወሰን እየሞከርኩ ነው።  

     

18 ብዙ ዓይነት አማራጮች ስሊለ ሇወደፊቱ የሚሆነኝን የሥራ መስክ ሇመወሰን 
አሌቻሌኩም። 

     

19 ሃይማኖት ሇእኔ ምን ማሇት እንደሆነ በእርግጠኝነት መናገር አሌችሌም፤ከአንድ 
ውሳኔ ሊይ ሇመድረስ ብፈሌግም ግን እስካሁን አሌደረስኩም።  

     

20 በአሁኑ ሰዓት ሃይማኖት ሇእኔ ግሌጽ አይደሇም፤ ስሇሆነም ትክክሌና ትክክሌ 
ያሌሆነውን ሇመሇየት ሀሳቤ ይቀያየራሌ። 

     

21 የተሇያዩ የፖሇቲካ ፓርቲዎችና አስተሳሰቦች ቢኖሩም ሁለንም ሇይቼ 
እስከማውቅ ድረስ የትኛውን መከተሌ እንዳሇብኝ አሌወሰንኩም።  

     

22 ስሇ ፖሇቲካዊ እምነቴ ሇጊዜው ግሌፅ የሆነ አቋም ባይኖረኝም አቋሜን ሇመሇየት 
ግን በሙከራ ሊይ ነኝ። 

     

23 ህይወቴን እንዴት መምራት እንዳሇብኝ ተገቢውን መንገድ እየፈሇግኩ ቢሆንም 
እስከ አሁን ግን ትክክሇኛውን መንገድ አሊገኘሁም።  

     

24 ተቀባይነት ያሇው የህይወት አቅጣጫ በመፈሇግ ረገድ ራሴ ከማደርጋቸው 
ሙከራዎች በተጨማሪ ከላልች ሰዎች ጋርም በርካታ ውይይቶችን እያካሄድኩ 
ነው።  

     

25 በርካታ የተሇያዩ ሰዎች ቢኖሩም፣ሇእኔ የሚስማሙኝን ትክክሇኛ ጓደኞች 
ሇማግኘት ያሇኝን አማራጮች እየመረምርኩ ነው። 

     

26 ጓደኝነት ምን ማሇት እንደሆነ ሇማወቅ ገና በጥረት ሊይ ስሇሆንኩ፤ በእርግጥ 
የትኛው ጓደኛ ሇእኔ ጥሩ እንደሆነ አሊውቅም። 

     

27 የተሇያዩ የፍቅር ግንኙነት ቀጠሮዎችን ብሞክርም ሇእኔ ጥሩ የሆነውን ግን 
እስካሁን አሌወሰንኩም። 

     

28 በፍቅር ግንኙነት ቀጠሮ ሊይ ያሇኝ ፍሊጎት በማደግ ሊይ ስሇሆነ ሙሇ በሙሇ 
ምንም ዓይነት ውሳኔ ሊይ አሌደረስኩም።  

     

29 በትዳር ውስጥ ሰዎች ኃሊፊነትን የሚጋሩባቸው ብዙ ዓይነት መንገዶች ቢኖሩም፤ 
ሇእኔም የትኛው እንደሚሰራ ሇመወሰን እየሞከርኩ ነው።  

     

30 በዚህ ዘመን ዋነኛው የባሌና የሚስት ሚና ምን ሉሆኑ እንደሚገባቸው ካሰብኩ 
በኃሊ የራሴ የመጨረሻ ውሳኔ ሊይ ሇመድረስ በመሞከር ሊይ ነኝ።  
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31 ምንም እንኳ በቋሚነት የምከውነው የመዝናኛ እንቅስቃሴ ባይኖረኝም፣ 
የምፈሌገውን እስካገኝ ብዙ ዓይነት የዕረፍት ጊዜ ማሳሇፊያዎችን በመሞከር ሊይ 
ነኝ።  

     

32 የሚስማማኝና የሚሆነኝን መዝናኛ ሇመምረጥ ስሌ ብዙና የተሇያዩ የመዝናኛ 
ዓይነቶችን ሞክሬያሇሁ። 

     

33 ስሇ ተሇያዩ የሥራ መስኮች ባስብም ወሊጆቼ የሚፈሌጉትን የሥራ መስክ መያዜ 
ግን የማይቀር ነው።  

     

34 ወደፊት ምን መሥራት እንዳሇብኝ ወሊጆቼ ቀድመው ስሇወሰኑ የነሱን እቅድ 
እከተሊሇሁ። 

     

35 ቤተሰቦቼ የሚያምኑበትን ሃይማኖት እከተሊሇሁ፤ ይህንንም ሇምን ብዬ ጠይቄ 
አሊውቅም። 

     

36 ሇወሊጆቼ ትክክሌ የሆነ ሃይማኖት ሇእኔም ትክክሌ መሆን አሇበት ብዬ ስሇማምን 
ስሇምከተሇው ሃይማኖት ምንጊዜም ተጠራጥሬ አሊውቅም።  

     

37 ፖሇቲካዊ ተሳትፎዬ ከወሊጆቼ የተሇየ አይደሇም፤እነሱ የሚያደርጉትን አደርጋሇሁ 
በምርጫና በመሳስለ ነገሮች። 

     

38 ስሇ ፅንስን ማቋረጥ (ማስወገድ) እና ተመሳሳይ ሁኔታዎች ሊይ ያሇኝ አስተሳሰቦች 
ሁለ የራሳቸው የሆነ ፖሇቲካዊና ሥነምግባራዊ ምክንያቶች አሊቸው፤እኔም 
ሁላጊዜ እንዳሇ ተቀብያቸው እኖራሇሁ። 

     

39 ኑሮን እንዴት መምራት እንደምችሌ ያሇኝን አመሇካከት የተማርኩት ከወሊጆቼ 
ነው።  

     

40 ወሊጆቼ ስሇህይወት ያሊቸው አመሇካከት ሇእኔ ስሇሚስማማኝ ላሊ ተጨማሪ 
ነገር ማሰብ አሌፈሌግም። 

     

41 ጓደኞቼን እንዴት መምረጥ እንዳሇብኝ የበሇጠ የሚያውቁሌኝ ወሊጆቼ ናቸው።      

42 ጓደኛ የማደርጋቸው በቤተሰቦቼ ዘንድ ተቀባይነት ያሊቸውን ብቻ ነው።      

43 ከቤት ሇመውጣት እና መንቀሳቀስ የሚፈቀድሌኝ በፍቅር ግንኙነትና ወሊጆቼ 

ቀጠሮ ሉይዝ/ሌትይዝ ይችሊሌ/ትችሊሇች ብሇው ከሚጠብቁት ሰው ጋር ነው። 
     

44 በወሊጆቼ ተቀባይነት ያሊቸውን ሰዎች ብቻ ነው በቀጠሮ የምገናኛቸው።      

45 ስሇወንዶችና ስሇሴቶች ሚና በተመሇከተ ያሇኝ ግንዛቤ ከቤተሰቦቼ ጋር አንድ 
ዓይነት ነው፤ሇእነርሱም የሚሰራው ሇእኔም ይሰራሌ። 

     

46 ስሇ ወንዶችና ሴቶች ሚና ያሇኝን አስተሳሰብ የወስድኩት ከወሊጆቼ እና 
ከቤተሰቦቼ ስሇሆነ በዚህ ሊይ ተጨማሪ መፈሇግ አስፈሊጊ አይመስሇኝም። 

     

47 ቤተሰቦቼ በሚዝናኑበት የመዝናኛ ዓይነት እዝናናሇሁ እንጂ ትኩረት ሰጥቼ 
የተሇየ የመዝናኛ መንገድ ፈሌጌ አሊውቅም። 

     

48 ሁለም የመዝናኛ ምርጫዎቼ ከወሊጆቼ ያገኘኃቸው እንጂ በራሴ ላልችን ሞክሬ 
አሊውቅም። 

     

49 እስከ አሁን የምፈሌገውን የሥራ መስክ አሌመረጥኩም ፤የተሻሇ እስከሚገኝ 
ድረስ ያገኝሁትን እስራሇሁ። 

     

50 ሇእኔ የሚስማማኝን ትክክሇኛ ሥራ ሇመፈሇግ ፍሊጎት የሇኝም፤ማንኛውም ሥራ 
ሇእኔ ይሆናሌ፤ የተገኝውንም የምሰራ ይመስሇኛሌ።  

     

51 ሃይማኖትን በተመሇከተ የሚስማማኝ አሊገኝሁም፤ መፈሇግ ያሇብኝም መስል 
አይሰማኝም።  

     

52 ሇሃይማኖት ብዙም ትኩረት አሌሰጥም፤ባመሌክም ባሊመሌክም ግድየሇኝም።       

53 ብዙም ስሇማያስደስተኝ ሇፖሇቲካ ትኩረት ሰጥቼ አሊውቅም።      

54 በአንድ ወይም በላሊ መሌኩ ፖሇቲካዊ አቋሜን ሇመወሰን የሚያስችሌ ተሳትፎ 
ኖሮኝ አያውቅም።  

     

55 ከሁሇም የበሇጠ የሚስማማ አንድ የአኗኗር ስሌት የሇኝም።       
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56 ጠቅሇሌ ባሇመሌኩ ጥሩ ህይወት እየኖርኩ ነው ብዬ ስሇምገምት ሇህይወት ሇየት 
ያሇ አመሇካከት የሇኝም።  

     

57 የቅርብ እና እውነተኛ የምሇው ጓደኛ የሇኝም፤ አሁንም ሇመፈሇግ አሊሰብኩም።       

58 ከማንኛውም ሰው ጋር ያሇኝ ቀረቤታ ተመጣጣኝ ስሇሆነ የቅርብ ጓደኞች 
የለኝም። 

     

59 ስሇ ፍቅር ቀጠሮ መንገድ አስቤ አሊውቅም፤ ቀጠርኩም አሌቀጠርኩም ብዙ 
አያሳስበኝም።  

     

60 ስሇ ፍቅር ቀጠሮ ብዙም ኣስቤ አሊውቅም፤ሁኔታው ሲከሰት ከመቀበሌ 
በስተቀር።  

     

61 የሚመሇከተኝ ስሇማይመስሇኝ በትዳር ህይወት የባሌና የሚስት ሚና ምን ሉሆን 
እንደሚችሌ ትኩረት ሰጥቼ አስቤበት አሊውቅም።  

     

62 ስሇወንዶችና ሴቶች ሚና የተሇያዩ አስተሳሰቦች ቢኖሩም እኔን ግን ብዙም 
አሳስቦኝ አያውቅም።  

     

63 አንዳንድ ጥያቄዎች ሲቀርቡሌኝ በመዝናኛ እንቅስቃሴዎች ሊይ እሳተፋሇሁ እንጂ 
በራሴ ብዙም ሙከራ አሊደረኩም።  

     

64 በዕረፍት ጊዜዬ በምሰራው ነገር ብደሰትም ሁሌጊዜም ሌዝናናበት የምችሌበት 
የመዝናኛ መንገድ በዕረፍት ጊዜዬ በምሰራው ነገር ብቻ መስል አይታየኝም።  

     

            

ክፍሌ ሦስት፡- የ ስነ-ሌቦና ደህንነት መሇክያ 

መመሪያ፡- የሚከተለት ዏረፍተ-ነገሮች ስሇ እርስዎ ስነ-ሌቦናዊ ደህንነት የሚዳስሱ ናቸው ። ዏረፍተ-ነገሮች በማንበብ እና 

በመረዳት ሇእርስዎ የሚስማማውን ምሊሽ በቀኝ ረድፍ ከቀረቡት ኣማራጮች በማክበብ ስምምነትዎን ይግሇጹ። 

 

 1 = በጣም አሌስማማም    2 = አሌስማማም   3 = ኣሌወሰንኩም   4 = እስማማሇሁ   5 = በጣም እስማማሇሁ 

ተ.ቁ  

                         ዏረፍተ- ነገሮች 

 

1 

 

2 

 

3 

 

4 

 

5 

1 ኣብዛኛዉን ማንነቴን እወደዋሇሁ።      

2 እስካሁን ድረስ ባሳሇፍኩት ህይወት ደስተኛ ነኝ።      

3 ኣንዳንድ ሰዎች ያሇዓሊማ የሚኖሩ ቢኖሩም እኔ ግን ከነሱ ዉስጥ ኣይደሇሁም።      

4 ኑሮ ብዙ ጊዜ ፈታኝ ሆኖ ኣገኘዋሇሁ።      

5 በብዙ መሌኩ ሲታይ ባሳሇፍኩት የህይወት ጉዞ እናደዳሇሁ።      

6 ከላልች ጋር የጠበቀ ግኑኝነት መመስረት ሇኔ ከባድ እና ኣስፈሪ ነው።      

7 ዛሬን ስሇመኖር እንጂ ስሇ ወደፊት ኣያሳስበኝም።      

8 ባጠቃሊይ ስሇምኖርበት ኣከባቢ ጉዳይ እኔንም ይመሇከተኛሌ።      

9 ብዙ የዕሇት ተዕሇት የህይወት ሃሊፍነቴን በመወጣት ረገድ ዉጠታማ ነኝ።      

10 ኣንዳንድ ጊዜ በህይወት ሁለ ኣሳክቼው ብሆን እሊሇሁ።      

11 ህይወት ሇእኔ በቀጣይነት የመማር፤ የመሇወጥ እና የማደግ ሂደት ነዉ።       

12 ስሇራሴ እና ስሇ ዓሇም ያሇኝን እሳቤ የሚቀይር ኣዳዲስ ተሞክሮ እና ፈተናዎችን 

መጋፈጥ ኣስፈሊጊ እንደሆነ ኣስባሇሁ። 
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13 ሰዎች ግዜየን ሇማካፈሌ ፍቃደኛ የሆንኩ ደግ ሰው ኣድርገው ይገሌጹኛሌ።      

14 በህይወቴ ዉስጥ መሻሻሌን ሇማምጣት መሞከር ካቆምኩ ቆይቻሇው።      

15 ጠንካራ እይታ ያሊቸው ሰዎች በቀሊለ ተጽዕኖ ያሳድሩብኛሌ።      

16 ከሰዎች ጋር መተማመን እና ፍቅር የተሞሊበት ግንኙነት ኣሊሳሇፍኩም።       

17 በራሴ ሃሳብ ሙለ እምነት ኣሇኝ ከብዙሃኑ ሀሳብ ጋር የሚቃረን ቢሆንም እንኳ።      

18 ራሴን የምገመግመው ሇኔ በሚመስሇኝ እንጂ ላልች በሰጡኝ ዋጋ ኣይደሇም።      
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Appendix-B: Sample Size Distribution 

Department Year 

Level 

Total 

population 

Total Sample size Total 

Male  Female Male Female 

Accounting 

 

First 133 117 250 23 25 48 

Second 109 148 257 21 26 47 

Third 123 119 242 25 24 49 

Management 

Information 

System 

First 26 24 50 4 4 8 

Second 30 23 53 7 6 13 

Third 29 27 56 5 5 10 

Computer 

science 

First 33 17 50 6 4 10 

Second 57 36 94 14 6 20 

Third 28 21 49 6 3 9 

Fourth 30 18 48 5 3 8 

Software 

Engineering 

First 31 19 50 7 4 11 

Second 114 60 174 21 10 31 

Third 32 22 54 7 5 12 

Fourth 30 19 49 6 5 11 

Management First 27 23 50 7 7 14 

Marketing 

Management 

First 21 29 50 6 7 13 

Hotel and 

Tourism 

Management 

First 22 28 50 5 7 12 

Total 875 751 1626 175 151 326 
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Appendix-C: Students CGPA 
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