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Abstract 

The objective of this study was to identify the target English language needs of Ethiopian police 

peacekeepers and by doing so, to evaluate the effectiveness of the English language course 

material in addressing these needs. To this end, a focus group discussion was conducted to 

identify the target needs and an evaluation of the course material was made with the help of a 

content analysis card. Five Ethiopian police officers with previous peacekeeping experience 

participated in the focus group discussion that lasted for about an hour. The focus group 

discussion was recorded and transcribed and analysis of the discussion was made based on the 

transcript. Then the content analysis card was used to decide on the extent to which the course 

material addresses the target needs identified through the analysis of the focus group discussion. 

The findings of the study showed that English is very important to Ethiopian police officers to do 

their job as police peacekeepers. The other finding was that the level of English language 

proficiency required for mission service depends on the position occupied by the peacekeeper. 

Intermediate level of proficiency is enough for field or operational posts whereas advanced level 

of proficiency is required for office posts. Also among the findings was that all the four major 

language skills are important for Ethiopian police officers to do their job as police peacekeepers. 

The study also revealed that Ethiopian police peacekeepers mainly need English to: 

communicate over the radio; give briefing and debriefing; take a statement from suspects, 

victims and witnesses; listen to and understand briefings and debriefings; read and write e-mails; 

write reports. Last but not least, the findings also indicated that the course material does not 

satisfy the target English language needs of Ethiopian police peacekeepers. Finally, based on the 

above findings, the researcher recommended the development of a new course material that takes 

the needs of Ethiopian police peacekeepers into account. 
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Chapter One: Introduction 

1.1 Background of the Study 

After the establishment of the United Nations Organization (UN) in 1945, peacekeeping 

operations have been used as an important tool in maintaining global peace and security. 

Ethiopia is one of the founding members of the UN and has a long history of participation in UN 

international peace operations. According to Kahsay (2018), Ethiopia first participated in 

international peace operations as part of the UN multinational force in the Korean War in 1951. 

Since then, the country has contributed to many other international peace operations like the UN 

Operations in Congo (ONUC, 1960), the UN Assistance Mission for Rwanda (UNAMIR, 1994), 

the AU Mission in Burundi (AMIB, 2003), the UN Observer Mission in Liberia (UNMIL, 2003), 

the UN AU Mission in Darfur (UNAMID, 2005), the UN Mission in South Sudan (UNMISS, 

2011) and the UN Interim Security Force for Abyei (UNISFA, 2011). Currently, with over 8,400 

uniformed personnel, Ethiopia is the number one contributor to UN peacekeeping operations 

(Solomon, 2017). 

UN peacekeeping operations are mainly made up of military and police components. Although 

the military component still dominates UN peacekeeping operations, the role of the police 

component has improved over the years. Durch & Ker (2013) state that “in the past two decades, 

UN police have become an increasingly visible and important part of UN peacekeeping” (p.1). 

The number and function of the UN police increased dramatically as peacekeeping mandates 

expanded and became complex. According to Sebastian (2015), there were 6,500 police 

peacekeepers serving in UN peace operations in 2005 and by 2010, this number grew to 17,500 

reaching an all-time high. 

The mandate of UN police peacekeepers has also shown a significant change in the past few 

decades. It evolved from just observing and reporting to replacing the host country’s law 

enforcement organization. According to the UN police policy published in 2014 and mentioned 

in Sebastian (2015), the UN police peacekeepers mainly perform two tasks: (1) operational 

support or (interim) executive policing for the delivery of effective prevention, detection and 

investigation of crime and (2) support for the reform and restructuring of the host-state police so 

that they can provide police services that are responsive, representative and accountable. 
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According to Sebastian (2015), there are many tasks performed by the UN police within the 

range of the above two broad categories: advising and reporting; reforming, restructuring and 

strengthening institutions; training and mentoring; executive law enforcement; assistance in 

electoral processes; disarmament and demobilization; community based policing; patrolling; 

border management; public information and education. 

The UN police are deployed in two different modalities: IPOs (Individual Police Officers) and 

FPUs (Formed Police Units). So far, Ethiopia’s police contribution to UN peace operations has 

been in the IPO modality. Sebastian (2015) states that IPOs are “normally unarmed (with some 

exceptions), and have historically been utilized for community-oriented policing, information-

gathering, training and monitoring” (p.11). According to the UN selection guideline, to be 

deployed as an IPO, police officers must have capabilities like five years of professional police 

experience, mission language proficiency, one year of driving experience, weapons proficiency 

and basic computer literacy. FPUs on the other hand, according to Sebastian (2015) “are armed 

and provide a more robust form of policing than IPOs” (p.11). According to the UN police 

policy, FPUs carryout three important tasks: managing the safety and security of the public, 

protecting UN personnel and facilities and supporting police operations that require formed 

response. According to Sebastian (2015), more than 70 percent of police peacekeepers are 

deployed as part of an FPU. 

Compared to its military contribution, Ethiopia’s police contribution to UN peace operations is 

very small. According to the 2019 progress report of the Ethiopian Federal Police Commission 

Peacekeeping Language Training Center, Ethiopia’s police contribution to peacekeeping stands 

at only 250 police officers. The report also states that the country is making preparations to 

deploy its first FPU to one of the UN missions in Africa. According to Solomon (2017), poor 

mission language proficiency is to blame for Ethiopia’s limited contribution of police 

peacekeepers to UN peacekeeping missions. English is the official language of most UN 

peacekeeping missions and peacekeepers, especially IPOs, are required to be good at both 

written and oral communications in the language. The UN Selection Assistance Team (SAT) 

assists police-contributing countries (PCCs) by conducting pre-deployment assessments in which 

language assessment is one of them. Many Ethiopian police officers do not pass the language 

assessment and a few of those who pass and get deployed end up being repatriated due to poor 
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proficiency in English language. This language problem has long been recognized by the 

Ethiopian Federal Police Commission and other stakeholders as the main hindrance to the 

country’s effort to increase its police contribution to UN peacekeeping operations. 

With the aim of solving the language problem, the Ethiopian Federal Police Commission 

established the Peacekeeping Language Training Center. The Peacekeeping Language Training 

Center went into action in October 2013 after memorandum of understanding was signed 

between the Ethiopian Federal Police Commission and the government of UK. The center has 

English and French language programs. The English language program is supported by a project 

called Peacekeeping English Project (PEP). PEP is funded by the UK government and managed 

by the British council on its behalf. The project assists English language trainings to military, 

law enforcement and security personnel in different countries. PEP also works with the Ethiopian 

Ministry of National Defense /EMOND/. 

Police officers who study in the Peacekeeping Language Training Center are recruited from the 

Federal Police Commission, the Addis Ababa Police Commission and the Federal Prison 

Administration. Majority of these officers study in the English language program. The English 

language program provides an ESP (English for Specific Purposes) course called English for law 

enforcement. This ESP course is being offered without prior investigation of the language needs 

of the learners. Munby (1978) said that “ESP courses are those where the syllabus and materials 

are determined in all essentials by the prior analysis of the communication needs of the learners” 

(p.2). This clearly shows how important needs analysis is to ESP course design. According to 

Hutchinson and Waters (1987), needs are of two types: target needs and learning needs. Target 

needs refer to the language learners need to operate effectively in a target situation. Learning 

needs on the other hand refer to the means to achieve the target needs. This study focused on the 

target needs of Ethiopian police peacekeepers that will help them to effectively perform their 

duty in peacekeeping missions. 
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1.2 Statement of the Problem 

English for Specific Purposes (ESP) is one of the branches of English Language Teaching (ELT) 

which emerged with the objective of satisfying the specific English language needs of specific 

group of learners. Discussing the emergence of ESP, Menna (1993) states “ESP developed 

primarily in response to the discontent of certain group of learners with language learning 

programs that did not meet their particular needs” (p.7). This shows us that learners’ need is at 

the center of the concept of ESP. So it is possible to say that any ESP course must equip learners 

with the specific English language needed to operate effectively in a target situation. The first 

step in any ESP course design is the identification of the needs of the learners through needs 

analysis. According to Dudley Evans & St. John (1998) mentioned in Seid (2007), needs analysis 

refers to the task of identifying what is to be taught and how it should be taught. One good thing 

about needs analysis is that it can be conducted at any point in a language program. Olum (2016) 

states that needs analysis can be carried out “before, during and after a language program” 

(p.19). The current needs analysis study was conducted in an on-going language program. 

A study on the English language needs of learners is not new to Ethiopia. Many Ethiopian 

researchers have studied the English language needs of learners in different contexts. To mention 

a few: Developing Criteria for a Course in English for Aircraft Technicians of the Ethiopian Air 

Force by Abraham Menna (1993); Government Nursing Schools English Course Needs Analysis 

by Ephrem Tessema (2004); An Investigation into the English Language Course Needs of 

Electricity Students of Dilla TVET College by Tagel Elias (2007); Discovering The English 

Language Needs of Learners (Cadets): the Case of Ethiopian Police College by Mohammed Seid 

(2007); English Language Needs Analysis of Fine Art Students at Mekelle College of Teacher 

Education by Habtamu Desta (2008). What makes the current study different is its focus on the 

target English language needs of Ethiopian police peacekeepers. As far as the researcher’s 

knowledge is concerned, no local research work has dealt with the English language needs of 

Ethiopian police peacekeepers. 

English is the official language of most UN peacekeeping missions and is one of the 

requirements to participate in UN peace support operations. So learning this language has 

become important for Ethiopian police peacekeepers. To help with the English language needs of 

Ethiopian police peacekeepers, the English language program of the Peacekeeping Language 
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Training Center offers the ESP course English for Law enforcement. The material for this course 

is not specifically designed either for peacekeepers in general or police peacekeepers in 

particular. If someone goes through the law enforcement book, they will notice that much of it is 

not related with peacekeeping and that it does not have much to offer to police peacekeepers. 

The introductory section of the book clearly states that the book is specifically designed for law 

enforcers such as the police, customs officials, border guards and gendarmes. Police 

peacekeepers are nowhere to be found in the list. 

Many police officers who are trained in the Peacekeeping Language Training Center do not pass 

the UN pre-deployment English language assessment. This is mainly due to a mismatch between 

the training offered at the language center and the contents of the English language test. What the 

test tries to assess is not something these officers are trained in. This clearly shows the gap 

between training and practice. So the researcher believed that it was time to study what the 

Ethiopian police peacekeepers need English language for in order to minimize the gap between 

training and practice. 

The purpose of the current study was, therefore, to identify the target English language needs of 

Ethiopian police peacekeepers and to evaluate the effectiveness of the law enforcement book in 

addressing these needs. This in turn enables the Peacekeeping Language Training Center to 

design an English language course suitable for Ethiopian police peacekeepers. 

1.3 Research Questions 

In connection with the above problem, the current study aimed to answer the following 

questions: 

 What are the target English language needs of Ethiopian police peacekeepers? 

 How effective is the law enforcement book in addressing these needs?  

1.4 Objectives 

The objective of the current study was to: 

 Identify the target English language needs of Ethiopian police peacekeepers. 

 Evaluate the effectiveness of the law enforcement book in addressing these needs. 
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1.5 Significance of the Study 

The objective of this study was to identify the target English language needs of Ethiopian police 

peacekeepers and the finding enables the Peacekeeping Language Training Center to design an 

English language course appropriate to Ethiopian police peacekeepers. This in turn will help to 

narrow and eventually fill the gap between training and practice. 

1.6 Scope of the Study 

This study restricted itself to the identification of the target English language needs of Ethiopian 

police peacekeepers. According to Hutchinson and Waters (1987), needs are classified into two: 

target needs and learning needs. Target needs refer to the language needed in the target situation. 

Learning needs on the other hand refer to what learners have to do to learn the target language. 

Learning needs are concerned with issues like the strengths and weaknesses of learners in 

learning the target language and their preferred way of learning. The reason why the researcher 

focused on target needs and not on learning needs is because target language needs are the same 

for all potential learners and stay unchanged for a relatively longer period of time. In addition to 

this, the researcher believed that a study as detailed as this one should come up with a finding 

that has a lasting effect. On the contrary, learning needs differ from individuals to individuals 

and from classes to classes. The English language course at the peacekeeping language training 

center lasts for three months only. The best thing to do is to conduct learning needs analysis at 

the beginning of every round of teaching. 

1.7 Limitation of the Study 

The limitation of this study is that it did not include observation as an instrument. Had the study 

been supported with observation of the target situation, it would have given a more complete 

picture of the target needs of Ethiopian police peacekeepers. The observation was not conducted 

because the target situation is outside Ethiopia and is not accessible to the researcher. As a result 

of this, the researcher had to rely on the response of the participants of the focus group 

discussion. 
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Chapter Two: Literature Review 

In this chapter, literatures relevant to the current study are discussed in detail. The current study 

aimed to identify the target English language needs of Ethiopian police peacekeepers. Since this 

is a needs analysis study, the discussion focuses on issues related with English for Specific 

Purposes (ESP). 

2.1 What is ESP? 

English language teaching (ELT) has witnessed several changes and developments in its long 

history and one of the significant developments has been the emergence of English for Specific 

purposes (ESP) as the sub-field of ELT. Various definitions have been given to ESP at different 

times and by different scholars in the field. Mackay et al (1978) defined ESP as the teaching of 

English for a “clearly utilitarian purpose” (p. 2). Munby (1978) sees ESP interms of the 

communicative purpose of the learner. He states that “ESP courses are those where the syllabus 

and materials are determined in all essentials by the prior analysis of the communication needs of 

the learners” (p.2). According to Harmer (1983) ESP is “situations where the student has some 

specific reasons to learn a language” (p.1). Hutchinson and Waters (1987) state that ESP is “An 

approach to language teaching in which all decisions as to content and methods are based on the 

learner’s reason for learning” (2:19). From the above definitions we can see that learners and 

their needs are central to the concept of ESP and one cannot think of ESP without considering 

the needs of the learners. 

ESP can also be explained in terms of the difference it has with GPE (General Purpose English). 

ESP is different from GPE in that ESP tries to satisfy the immediate and practical language need 

of the learner while GPE addresses somewhat general and broader goals set for the learner by 

other stakeholders. Widdowson (1983) mentioned in Menna (1993) has clearly discussed the 

distinction between these two branches of ELT: 

…… As generally conceived, ESP is essentially a training operation which seeks to 

provide learners with a restricted competence to enable them to cope with certain clearly 

defined tasks. GPE, on the other hand, is essentially an educational operation which 
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seeks to provide learners with a general capacity to enable them to cope with undefined 

eventualities in the future. (p.6) 

The researcher agrees with widdowson’s view of ESP as a training operation. Trainings by their 

very nature are short and practical and the same can be said about ESP courses. For example, the 

ESP course offered at the Peacekeeping Language Training Center lasts for about three months 

and tries to equip police learners with the language believed to be useful in actual peacekeeping 

situation. 

2.2 The Development of ESP 

Starting from the 1960s ESP began to be an important and popular sub-field of English language 

teaching. The emergence of ESP was not an intentional undertaking. It evolved from different 

circumstances that laid the foundation for it. Hutchison and Waters (1987) explain that “ESP was 

not a planned and coherent movement, but rather a phenomenon that grew out of a number of 

converging trends” (p.6). According to Otilia (2015), the growing demand for English as a 

medium of communication and the communicative approach to English language teaching and 

learning contributed to the emergence of ESP (p.54). Hutchison and Waters (1987) claim that 

there are three main reasons that led to the realization of ESP in the field of ELT: trade and 

technology, a revolution in linguistics and the focus on the learner and its needs. 

The first factor that contributed to the development of ESP, according to Hutchison and Waters, 

was trade and technology. The post-world-war two era saw a revolution in science and 

technology and this resulted in highly industrialized countries. Following this change, countries 

began making deals, importing and exporting goods and this created the need for a common 

language, a lingua franca, between countries. Since it was the language of science and 

technology, English was used as the lingua franca of the world and learning this language 

became very important as a result. Later it was found to be necessary to simplify and condense 

the function of English according to specific contextual needs and ESP was born due to this 

(Abdullah, 2005, p.48). 
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The other factor that contributed to the emergence of ESP was a revolution in linguistics. 

Discussing this point, Ilham (2017) said: 

The old criteria of teaching the traditional linguistics (grammar) can no longer stand alone. 

Research has shown that teaching grammar should not be done in isolation but, it should be 

taught within different contexts to show how language is used in different situations. And since 

teaching the English of science and that of commerce is not the same, this resulted in the rise of 

teaching English for specific purposes to specific groups of learners. (p.8) 

The third factor is the focus on learners and their needs. Following developments in ELT and 

other fields like educational psychology, the focus shifted from teaching to learning and from the 

teacher to the learner. This in turn gave rise to ESP which is based on learner need. In relation to 

this, Ilham (2017) discussed: 

Researchers realized that each learner has his or her reasons or purposes to learn a language. 

Thus, they have taken their needs into account in the process of designing ESP courses so as to 

affect positively on students’ motivation as well as their performance and achievement. (p.8) 

After its emergence due to factors discussed above, According to Hutchinson and Waters (1987), 

ESP has passed through five stages of development to get to its present status in the field of ELT. 

The stages are register analysis, discourse analysis, target situation analysis, skills-centered 

approach and learning-centered approach. 

Register analysis: this first phase of development is based on the assumption that there is a 

special language for every discipline and that ESP courses can be designed based on the 

identification of this special language. Register analysis focuses on language forms and tries to 

identify the grammatical and lexical items unique to a particular discipline. But the problem here 

is that it is difficult to prove that these language forms specially belong to that particular register. 

Scholars like Peter Strevens (1964), Ewer and Latorre (1969) and John Swales (1971) are known 

for their work on register analysis. 

Discourse analysis: this development phase of ESP was characterized by the analysis of patterns 

of linguistic organization in discourse. Unlike register analysis, discourse analysis focuses on 

language and meaning beyond the sentence level. It emphasizes the understanding of how 
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sentences are combined to produce meaning. Although this phase of linguistic revolution helped 

learners understand discourse patterns, it failed to show how meaning is created from these 

patterns. Henry Widdowson, Larry Selinker, Louis Trimble and John Lackstorm are the leading 

proponents of discourse analysis (Elias, 2007: 10). 

Target-situation analysis: this is the third phase of the development of ESP. ESP works of this 

period emphasized on the analysis and identification of the target needs of learners to help them 

operate effectively in the target situation. This view of ESP was criticized for solely focusing on 

objective needs and not on subjective needs. This is to mean that it neglected learning needs that 

arise from both the learner and learning situations. Munby (1978), Chambers (1980), and 

Widdowson (1983) are the pioneers of target-situation analysis (Hutchinson and Waters 1987). 

Skills-centered approach: during this stage of development, the focus was on the need to equip 

learners with the skills and strategies that will help them interpret and understand the language in 

their specialist area. Mentioned in Menna (1993), Hutchinson and waters (1987) discussed this 

stage of development as follow: 

The principal idea behind the skills-centered approach is that underlying all language 

use there are common reasoning and interpreting processes, which, regardless of the 

surface forms enable us to extract meaning from discourse. The focus should rather be on 

the underlying interpretive strategies, which enable the learner to cope with the surface 

forms. (p.13) 

Learning-centered approach: this stage of ESP development advocates process-oriented 

approach to language learning. According to Menna (1993), this phase is mainly interested in 

how people learn language instead of what they do with it. This is to mean that it focuses on 

learning processes and hence on what learners can do to achieve the target language. 

2.3 Branches of ESP 

There are a number of different classifications of ESP out there in the literatures. But the most 

commonly discussed and the most commonly recognized classifications of ESP are English for 

Academic Purposes (EAP) and English for Occupational Purposes (EOP).  Among the 

researchers who classified ESP as EAP and EOP are Hutchinson and waters (1987), Robinson 
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(1991) and Dudley-Evans and St. John (1998). EAP refers to those ESP courses delivered in an 

academic setting where students are studying or are about to study other subjects. Dudley-Evans 

and St. John (1998) further classify EAP into English for General Academic Purposes (EGAP) 

and English for Specific Academic Purposes (ESAP). Javid (2013) describes EGAP as being 

“related to the teaching of language skills that are common in different disciplines” (P. 141). 

ESAP courses on the other hand are specific to a particular field of study and are designed to 

help students carryout their academic responsibility. These kinds of courses make use of topics 

and contents from the students’ area of specialization for the objective is to enable students 

master the specific discipline they are studying. 

EOP is the other major branch of ESP. Menna (1993) defines EOP as “the teaching of English to 

prospective workers” (P. 16). EOP courses equip learners with the kind of English they need to 

do their jobs. The following discussion by Kennedy and Bolitho (1984) mentioned in Menna 

(1993) explains EOP more clearly: 

EOP is taught in a situation in which learners need to use English as part of their work 

or profession. Instances of EOP students would be doctors in casualty or technicians 

servicing equipment. They need English, in the first case, to talk and respond to patients 

and other staff, and in the second, to read technical manuals (P. 4) 

According to the classifications made by Robinson (1991), EOP learners can be grouped into 

three. One group of learners comprises those who learn English before they start work and they 

can be referred to as pre-experience learners. The other group consists of learners who learn 

English while working at the same time. These learners are called simultaneous or in-service 

learners of English. The third group of learners learns English having an experience of doing 

their jobs. Learners in this group can be addressed as post-experience learners. The police 

officers learning in the Peacekeeping Language Training Center are pre-experience EOP 

learners. The reason for this is that English is the official mission language and these officers 

need it to perform their duties when they get deployed in the future. 
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This classification of ESP into EAP and EOP has faced criticism from scholars in the field. 

Carter (1983) for example thinks that it is hard to make a clear distinction between the two. The 

following discussion by Hutchinson and Waters (1987) strengthens Carter’s claim that EAP and 

EOP are not entirely different from one another: 

People can work and study simultaneously; it is also likely that in many cases the 

language learnt for immediate use in a study environment will be used later when the 

student takes up, or returns to, a job (p.16). 

The following tree diagram by Robinson (1991) would best summarize the discussion made so 

far about EAP and EOP. 

ESP 

 

 

                                                          EAP                        EOP 

 

 

for study in a specific discipline                                                                               post-experience 

                                                         as a school subject 

                                                                                               pre-experience   simultaneous/in-service 

 

pre-study    In-study    post-study  

 

                                                        Independent          Integrated 

Carter (1983) has come up with somewhat different classifications of ESP. They are English as a 

Restricted Language (ERL), English for Academic and Occupational Purposes (EAOP) and 

English with Specific Topics (EST). ERL is concerned with the kind of English language that is 

used in very limited situations. Explaining about restricted language, Mackey and Mountford 

(1978) said: 
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the language of international air-traffic control could be regarded as 'special', in the 

sense that the repertoire required by the controller is strictly limited and can be 

accurately determined situationally, as might be the linguistic needs of a dining-room 

waiter or air-hostess. However, such restricted repertoires are not languages, just as a 

tourist phrase book is not grammar. Knowing a restricted 'language' would not allow the 

speaker to communicate effectively in novel situation, or in contexts outside the 

vocational environment (p. 4). 

Similarly, Javid (2013) says that ERL “restricts itself to limited number of phrases and 

expressions and as a result, learners remain unable to use English in any setting other than the 

one they have been trained for” (P. 141). 

The second type of ESP identified by Carter (1983) is English for Academic and Occupational 

Purposes (EAOP). This classification merges EAP and EOP together as one whereas majority of 

other researchers prefer to see EAP and EOP as separate branches of ESP. But Hutchinson and 

Waters (1987) argue that there is not a clear-cut distinction between EAP and EOP saying that 

“People can work and study simultaneously; it is also likely that in many cases the language 

learnt for immediate use in a study environment will be used later when the student takes up, or 

returns to, a job” (p.16). Perhaps this might explain the reason behind Carter’s decision to bring 

EAP and EOP together as one type of ESP. It seems that Carter is implying that the end goal of 

both EAP and EOP is one and the same that is employment.  

English with Specific Topics (EST) is the third and final type of ESP in Carter’s classification of 

ESP. This branch of ESP is more concerned with future English language needs of, for example, 

scientists requiring English for postgraduate reading studies, attending conferences or working in 

foreign institutions. The emphasis here is more on topic than purpose of the course. But it can be 

difficult to distinguish this type of ESP from other ESP courses which focus on language used in 

target situations. One good reason for this is that all ESP courses use needs analysis to identify 

target language need of the learner including possible topics to deal with. 
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2.4 Needs and Types of Needs 

According to Widdowson (1981:2), needs “may refer to the students’ study or job requirements, 

that is, what they have to be able to do at the end of their language course”. Similarly, Menna 

(1993) writes that needs are “the requirements learners have for their academic studies or for 

jobs for which they are being trained and the learning requirements for attaining those academic 

or professional goals” (P. 16). For Dudley-Evans and St. John (1998), needs are similar with the 

learner’s reason for learning language.  Another definition is by Brindley (1989) who sees needs 

as the difference between what the learner is able to do with the language at present and what he 

or she should be able to do. 

What we understand from the above definitions of needs is that scholars try to define needs in 

their own terms and that there is no agreement as to what it is and what it is not. “The very 

concept of language needs has never been clearly defined and remains at best ambiguous” 

(Richterich, 1983, p. 2). Perhaps this might explain the reason why there are many definitions 

and types of needs in the literature. Regarding types of needs, what the researcher understood 

from the literature is that it is sometimes difficult to tell the difference between the different 

types of needs for they carry overlapping ideas in them. Needs have been classified, for example, 

as felt and perceived (Berwick, 1989), subjective and objective (Brindley, 1988), target and 

learning (Hutchinson & Waters, 1987), situation and language (Brown, 1995), and situational 

and communicative (Richards, 1990). 

Felt needs are those needs which are assumed to be relevant by learners themselves. In this case, 

what the learner wants and expects from a language program becomes their language need and 

perception plays a great role in determining what the learner feels is important. Perceived needs, 

on the other hand, are determined by people and institutions that surround the learner. What 

these institutions and the people in them perceive as relevant for learners is what we call 

perceived language needs. People such as teachers, administrators, employers can influence what 

the learner learns in a language program. Perceived needs are less subjective than felt needs and 

are seen as more factual and objective than felt needs (Berwick, 1989; Nunan, 1988). 
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Subjective and objective needs are the other types of needs. Subjective needs, as the name 

indicates, are subjected to information about the learner. These needs are derived from 

information about the learner’s personality, expectations, learning styles and strategies, 

confidence and motivation. In short, subjective needs focus on cognitive and affective needs of 

the learner. Subjective and felt needs have some similarities between them. Objective needs, on 

the other hand, are the needs of learners which are based on the end use of the language the 

learner is learning. Objective needs also take into account the difference between the learner’s 

present linguistic ability and expected linguistic ability (Brindley, 1989; Brown, 1995). 

Needs have also been classified as target and learning needs. Target needs refer to the kind of 

language learners need in order to perform their roles in the target situation. Target needs are 

further divided into necessities, lacks and wants (Hutchinson & Waters, 1987). Necessities are 

meant to refer to the language requirements of the target situation. Lacks, as defined by Menna 

(1993: 18), are “the difference between what the learner already knows and the necessities 

identified”. He continues to say that lacks simply refer to “those aspects of target necessity which 

the learner is unable to cope with at the present” (P. 18). Like felt and subjective needs, wants 

are the needs of learners as viewed and articulated by them. Learning needs are defined as what 

learners have to do in order to learn the target needs. Identifying these needs requires answering 

questions like Who are the learners? Why are they learning? How do they learn? What resources 

are available? Where is the course taking place? When is the course taking place? 

Situation and language needs are also among the types of needs found in the literature. Situation 

needs, like learning needs, arise from the situation or the environment in which the learner learns 

and enable the learner to reach the target linguistic ability (Brown, 1995). Among the factors that 

determine situation needs are learning resources, the physical setting of the learning 

environment, teachers and their teaching style, learners’ level of autonomy and attitude towards 

language learning. The above discussion on situation needs tells us that environmental and 

psychological factors play significant role in determining the success of learners in achieving the 

target language needs. On the other hand are language needs which are more or less similar with 

target needs. Language needs refer to the linguistic ability learners are expected to have by the 

end of a language program. Target Situation circumstances in which learners will be using the 

language determine the language needs of learners (Brown, 1995; Hutchinson & Waters, 1987). 
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(Richards, 1990) classifies needs as situational and communicative. Situational needs are very 

much related with situation needs and are derived from the features of the language program 

such as its objectives, learners’ learning style preferences, linguistic ability of learners, teachers’ 

perceptions, instructional methods and techniques. Communicative needs are concerned with the 

communicative competence the learner is expected to master in order to operate in the target 

situation. If we carefully study the discussion made so far, we can see that needs are mainly of 

two types: target situation needs and learning situation needs. Target situation needs are 

concerned with what learners use the language for in the target situation and learning situation 

needs on the other hand are concerned with how best learners learn the target situation needs. 

This study mainly focuses on the target situation needs of Ethiopian police peacekeepers. 

2.5 Needs Analysis 

Central to the concept of ESP is needs analysis. It is needs analysis that separates ESP from 

GPE. Holmes (1981) writes “needs analysis is the departure point where ESP leaves the methods 

of the standard general English course and adapts a student centered approach” (P. 10). Needs 

analysis is considered as an important means in the process of ESP course design. It is “the 

corner stone of ESP and leads to a much focused course” (Dudley - Evan & St. John, 1998, 

p.122). Needs analysis is perhaps one of the major contributions of ESP to the field of ELT. 

There are different definitions of needs analysis in the literature. Brown (1995) defined the term 

as the procedures conducted to gather all the necessary information to develop a curriculum 

which meet the needs of a particular group of learners. Similarly, Tarone and Yule (1989) define 

needs analysis as the task of gathering and analyzing information to answer the question what 

aspects of the language learners need. Hutchinson and Waters (1992) on the other hand describe 

the term needs analysis based on three elements which are necessities, wants and lacks. The first 

element can be explained as what the learners have to know; the second refers to what the 

learners feel they need to know; while the third term represents the gap between the required 

knowledge in the target situation and the existing knowledge of the learners. Another definition 

is by Basturkmen (1998) who defines needs analysis in terms of lacks only. He writes that needs 

analysis refers to “the identification of difficulties by observation of participants functioning in a 

target situation” (P. 2). This study focuses on the first element, necessities, which is what 

learners are expected to know to operate smoothly in the target situation. 
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2.6 Types of Needs Analysis 

ESP researchers have suggested different approaches to needs analysis. But for Jordan (1994), 

the two major approaches to needs analysis are the target-situation analysis and the present-

situation analysis. Jordan continues to say that other approaches like the deficiency analysis 

approach, the strategy analysis approach and the means analysis approach are either similar or 

not that different from the two major approaches mentioned above. Deficiency analysis, for 

example, analyzes lacks which is one aspect of target situation needs. Strategy analysis on the 

other hand analyzes strategies employed by learners to learn a language. Means analysis, which 

also covers strategy analysis, is more or less similar with present-situation analysis. 

Target-Situation Analysis is the earliest of all types of needs analysis. Target-situation analysis, 

as the name indicates, focuses on target needs and tries to formally discover them by analyzing 

different aspects of the target situation. It is the result of Munby’s (1978) Communication Needs 

Process model. This model incorporates detailed procedures that one needs to follow in 

discovering target situation needs. This model bases itself on the analysis of language 

communication in the target situation to come up with a communicative needs profile for a 

specific group of learners. The communicative needs profile contains information about the skills 

and linguistic forms required by the learners to operate smoothly in the target situation. This 

needs profile eventually translates into a full-fledged syllabus and course material. In short, we 

can say that target-situation analysis aims to identify the real world language needs of learners. 

Munby’s target situation analysis model used nine elements to specify the target communicative 

needs of learners. These elements are: 

1. Participant: answers the question - Who is the learner? 

2. Purposive domain: answers the question - Why is the language needed? 

3. Setting: answers the question - When and where is the language going to be used? 

4. Interaction: answers the question - Who will the learner use the language with? 

5. Instrumentality: answers the question - How will the language be used? 

6. Dialect: answers the question - What variety of the language is needed? 

7. Target level: answers the question - What level of proficiency is required? 

8. Communicative event: answers the question - What communication situations are there? 
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9. Communicative key: answers the question - What communication skills are required?    

Later, four components were added to Munby’s target situation analysis model by Tarone & 

Yule (1989). These components included: 

1. The global level - situations, participants, communicative purpose, and target activities  

2. The rhetorical level - organizational structure of the communicative activities  

3. The grammatical-rhetorical level - linguistic forms required to realize the forms in the 

rhetorical level  

4. The grammatical level - the frequency of grammatical and lexical constructions in the 

target situation  

The Target-Situation Analysis model is the most commonly used, if not the only, form of ESP 

needs analysis. It was the first needs analysis model based on the concept of communicative 

competence. Munby’s communicative needs profile and its correspondence with communicative 

events of the target situation is an indication of real world language use (West, 1994). It is also 

important to mention that Munby’s model of target situation analysis focuses on the four major 

language skills - listening, speaking, reading, and writing (Jordan, 1997).  

The Present-Situation Analysis, also called learning needs analysis, is the second major type of 

needs analysis proposed by Richterich and Chancerel (1980). It is concerned with the 

requirements of the learning situation that will enable learners to acquire the language needed in 

the target situation. Richterich and Chancerel (1980), cited in Menna (1993), suggested three 

sources of information for this model of needs analysis: the learners themselves, the teaching 

establishment and the learners’ institution like their place of work. The Present-Situation 

Analysis collects and analyzes information related with learners’ level of ability, available 

resources, teaching methods, views on language teaching and learning and cultural elements. 

This model of needs analysis was developed with the believe that learning needs are as important 

as target needs. This is to mean that the means (learning needs) is the instrument by which we 

achieve the end (target needs). But we should also remember that learning needs exist because 

there are target needs. 
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Target-Situation Analysis and Present-Situation Analysis are the two commonly used models in 

needs analysis studies. Researchers in the field of ESP continue to use one of these models as 

their theoretical base depending on the context of their studies. The current study will employ 

Target-Situation Analysis as an approach to needs analysis to identify the target English 

language needs of Ethiopian police peacekeepers. 

2.7 Needs Analysis Philosophies 

According to Brown (1995), there are four philosophies that can serve as the foundation for any 

needs analysis process. These philosophies help the researcher determine the kind of need to be 

investigated. West (1994) writes “the importance of such philosophies lies in the fact that they 

will affect the types of information that will be gathered” (P. 6). These philosophies are: 

1. The Democratic Philosophy – sees needs as anything but what the majority of the 

participants involved in the needs analysis desires. This philosophy results in a needs 

analysis that seeks to identify the needs of the majority of the group (Brown, 1995). 

2. The Analytic Philosophy – understands needs as what learners will learn next. Brown 

(1995) explains “the students are at stage X in their language development, and they next 

need to learn X+1 or whatever is next in the hierarchy of language development” (P. 25). 

3. The Diagnostic Philosophy – explains needs as language deficiency that is harmful to 

the learner. It focuses on the most urgently required language skills necessary for the 

learner to operate in the target situation. 

4. The Discrepancy Philosophy – defines needs as the difference or discrepancy between a 

desired linguistic performance and the present performance of learners. 

In this current study, the researcher followed the diagnostic philosophy of needs analysis. This 

study tried to identify the English language skills most urgently needed by the Ethiopian police 

peacekeepers so that they will be able to successfully discharge their responsibility in the mission 

area. These police peacekeepers have only three months to learn the language before they are 

deployed to the peacekeeping mission. So they do not have the luxury of time to learn other 

communication skills that they might benefit from. 
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2.8 Local Needs Analysis Studies 

Many Ethiopian researchers have conducted a needs analysis study on the English language 

needs of learners. Many of them are EAP studies. They focused on the academic English 

language needs of learners studying in different disciplines. In fact, a literature search conducted 

for this study found no pure local EOP studies. They were either purely EAP studies or a mixture 

of the two. So what makes the current study different is that it is pure EOP study trying to 

identify the English language Ethiopian police officers need to do their job as police 

peacekeepers. But for the purpose of comparison, three previous needs analysis studies are 

reviewed as follow. 

The earliest of the three was the study conducted by Abraham Menna (1993) to develop criteria 

for course design in English for aircraft technicians of Ethiopian Air Force. The study tried to 

find out both the academic and occupational needs of the aircraft technicians. To this end, Menna 

gathered data from aircraft technicians, aircraft students, aircraft maintenance shop supervisors, 

English teachers, subject teachers and employers using questionnaire and interview. He also 

conducted an analysis of the maintenance manuals and observation of the maintenance work of 

the technicians. The finding suggested that the syllabus should mainly be topic-based with 

functions, notions, vocabulary and structures included as sub-syllabus. It was also discovered 

that the content of the material should include both general and technical English and that it 

should cover all the four language skills with emphasis being on reading, listening, speaking and 

writing respectively. 

The second one is a needs analysis study on the English language needs of fine art students at 

Mekelle College of Teacher Education by Habtamu Desta (2008). Questionnaire, interview, 

focus group discussion and textual analysis were used as instruments to gather data from 

students, English teachers, subject teachers and college deans. The result showed that students 

needed English for academic purposes more than they needed it for their future profession and 

personal life. Students also rated speaking, writing, listening and reading from the most 

important to the least important. The study also identified lack of motivation, low confidence 

level, poor background, shortage of instructional aids, lecture dominated teaching and 

inadequacy of the material as hindrances to the students effort to acquire the language they 

needed to succeed in their academic studies. 
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Mohammed Seid (2007) conducted a needs analysis study on the English language needs of 

police cadets learning in the Ethiopian Police College. As far as the researcher’s knowledge is 

concerned, this is the only local research work conducted on the English language needs of the 

police. The objective of the study was to identify the English language the police cadets needed 

for their academic studies, future police career and personal life. The researcher used 

questionnaire, interview, focus group discussion and text analysis of the course material to 

collect data from students, former graduates, English language instructors and administrators. 

The study indicated that although the students have needs in all the three domains mentioned 

above, they emphasized on the English language they needed for their future police career. The 

course material analysis, on the other hand, indicated that the material does not have much to 

offer to the students’ future career need. The result also showed that the participants prioritized 

speaking, listening, reading and writing in due order. 

What makes the above studies similar is their choice of data gathering instruments. They used 

questionnaire, interview, focus group discussion and course material analysis as instruments of 

data collection. These instruments are the most commonly used methods of data collection in 

needs analysis studies. Similarly, the current study employed focus group discussion and content 

analysis card as instruments to gather data about the target English language needs of Ethiopian 

police peacekeepers and the effectiveness of the course material in addressing these needs. 
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Chapter Three: Methodology 

This chapter presents a discussion on the population, instruments, sample size and sampling 

technique, participants and methods and procedures of data analysis of the study. 

3.1 Population 

Since the objective of this study was to identify the English language needs of Ethiopian police 

peacekeepers, the target population were Ethiopian police peacekeepers who have been to 

peacekeeping missions before. An ESP course is based on a target situation analysis. Georgieva 

(2014) states that the best situation analysis is conducted when based on the real life experience 

of people who were in the situation themselves and in this case, the Ethiopian police 

peacekeepers who have the experience of participating in peacekeeping operations.  

3.2 Instruments 

In relation to the objective of the study, the researcher used focus group discussion and content 

analysis card as the main instruments of data gathering. Hyland (2003), cited in Desta (2008), 

suggests interview with experts as one of the preferred methods to gather data about target 

behaviors. The focus group discussion was used to gather data about the target English language 

needs of Ethiopian police peacekeepers and the participants were Ethiopian police officers with 

previous peacekeeping experience. The content analysis card was used to evaluate the 

effectiveness of the course material in addressing the target English language needs of Ethiopian 

police peacekeepers. 

3.3 Sample Size and Sampling Technique 

The researcher used five Ethiopian police officers with previous peacekeeping experience to 

participate in the focus group discussion. According to Johnson & Christensen (2004), a good 

focus group discussion should involve between 6 and 12 participants. Scholars like Krueger 

(1994) and Morgan (1997) suggest the number of participants to be as small as 4 and 3 

respectively. Regarding the sampling technique, the police officers were selected using 

availability sampling. The researcher used those officers who were available at the time of the 

focus group discussion. 



23 
 

3.4 Participants 

Five Ethiopian police officers participated in this study as respondents in the focus group 

discussion. All the participants had at least one year of peacekeeping experience. They work for 

Ethiopian Federal police Commission. The following table summarizes the profile of these 

participants. 

No Name Sex Rank Mission Duration 

1 Tewolde Woldegebriel M Commander UNMISS (United Nations Mission 

In South Sudan) 

April 2016 – 

May 2018 

2 Kahsay Assefa M Deputy Commander UNMISS (United Nations Mission 

In South Sudan) 

April 2016 – 

October 2017 

3 Kebadu Argaw M Deputy Commander UNMISS (United Nations Mission 

In South Sudan) 

October 2017 – 

July 2019 

4 Shewanesh Tadesse F Deputy Commander UNAMID (United Nations and 

African Union Mission In Darfur) 

April 2016 – 

January 2018 

5 Mitiku Neda M Inspector UNISFA (United Nations Interim 

Security Force for Abyei) 

April 2017 – 

July 2019 

 

3.5 Methods and Procedures of Data Analysis 

The researcher used qualitative methods of data analysis to analyze the data from the focus group 

discussion and the content analysis card. This was due to the qualitative nature of the data. The 

focus group discussion was conducted in Amharic and lasted for about an hour. The reason for 

using Amharic was to boost the confidence of the participants and to enable them to share their 

experience of peacekeeping without any language problem. The discussion was recorded and 

transcribed. The researcher used twelve questions in the focus group discussion. The questions 

were developed in line with the objective of the study and focused on general language needs 

and skill-specific needs. They were piloted with the teachers in the Peacekeeping Language 

Training Center to check their relevance for the objective of the study and some improvements 

were made afterwards.   
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First of all, a transcript of the focus group discussion was made. And then the transcript was 

translated into English. After that, the researcher developed themes under which the contents of 

the transcript were analyzed. The themes were developed based on the nature of the questions 

used in the focus group discussion. Then the researcher used the content analysis card to 

compare the findings from the analysis of the focus group discussion with the contents of the 

course material. This enabled the researcher to check the effectiveness of the course material in 

addressing the target English language needs of Ethiopian police peacekeepers. Finally, 

conclusions and recommendations were drawn from the findings of the study. 
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Chapter Four: Data Presentation and Analysis 

The objective of this study was to identify the target English language needs of Ethiopian police 

peacekeepers and by doing so, to evaluate the effectiveness of the course material in addressing 

these needs. To this end, a focus group discussion was conducted to identify the target needs and 

an evaluation of the course material was made with the help of a content analysis card to 

determine the effectiveness of the material. So this chapter deals with the presentation and 

analysis of the data from the focus group discussion and the content analysis card. 

4.1 Analysis of the Focus Group Discussion 

The researcher mainly used 12 questions in the focus group discussion to identify the target 

English language needs of Ethiopian police peacekeepers. These questions are dealt with under 

six different headings depending on the nature of the questions. The first three questions are 

concerned with general language needs and the rest of the questions deal with skill-specific 

needs. 

4.1.1 General Language Needs 

Question #1: How important is English to perform your job as police peacekeepers? 

Answering this question, the group unanimously agreed that English is very important for them 

to do their job as police peacekeepers. The reason they gave is that English is the official 

language of the peacekeeping missions to which Ethiopian police peacekeepers are deployed and 

that they do their job in English. In relation to this, one of the participants said: 

English is important. No doubt about that. This is because English is our working language. 

English is one of the five official languages of the UN. Our peacekeeping experience so far has 

been with missions that use English as their official language. We are only joining English 

speaking missions so far. Because we do our jobs in English, it is important for us. (P1) 
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According to one of the participants, the importance of English begins even before they are 

deployed. He said: 

English is one of the most important things for missions. Its importance begins from the UN 

language assessment. The language test includes interviews and other activities. (P4) 

Further reading by the researcher confirmed that this is indeed the case. English language 

assessment is one of the pre-deployment assessments conducted by the UN when selecting police 

candidates for peacekeeping missions. The other assessments are driving assessment and fire 

arms handling and shooting assessment. According to the UN SAAT exam guidelines, a 

candidate who fails the language assessment will not be admitted to the other assessments and 

will not participate in peacekeeping missions. 

The participant continued to say that English becomes even more important after deployment. 

Once we join the mission, English becomes even more important. There are different countries in 

the mission area. Communication with these countries is in English. There is no other language. 

So English is very important to do your job in the mission area. (P4) 

Explaining the reason why Ethiopian police peacekeepers join English speaking missions, 

another participant of the discussion said: 

There are also non-English missions as well. There are French speaking missions for example. 

Peacekeeping missions in French speaking countries like Congo and Mali use French as their 

official language. But we only participate in English speaking missions because English is the 

only foreign language we know. (P2) 

Overall, it is possible to say that English is very important for Ethiopian police peacekeepers to 

do their job in the mission area. 

Question #2: What level of English language proficiency is required to do your job – 

elementary, intermediate or advanced? 

The response given to this question by the majority of the participants was confusing and did not 

convince the researcher. One of the participants said that the job needs an advanced level of 
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proficiency although they were not at that level themselves. This statement begs the question – 

how were they able to do the job without having the required level of proficiency? The only 

logical explanation would be the job may not require advanced level of proficiency in the first 

place. The participant’s statement reads like this: 

Though we are not that good, I believe it should be the advanced level. This is because we 

prepare reports, write different emails and after patrol, we give briefings and debriefings. As a 

result, advanced English would be very useful. (P5)   

Responding to the same question, another participant of the focus group discussion said: 

The job may not require that much higher level of English language proficiency. But it will be 

good for the country’s image if we receive advanced level of trainings and get deployed with 

good English. For example, commander’s post was a big post. There are also other Ethiopians 

who work in senior leadership positions. Why don’t we also compete and get those posts as well? 

So, I think it is good if we have advanced level of proficiency. (P4) 

This participant made the level of proficiency a matter of national pride and clearly said that the 

job may not require advanced level of proficiency. This seems to be in full agreement with the 

analysis made above.  

Another participant would say that it is good to have advanced level of proficiency than having 

intermediate level of proficiency. 

I think we should go for the advanced level of proficiency. If we strive for the advanced level of 

proficiency, we will at least achieve the intermediate level of proficiency. It is of course possible 

to decide on the level of proficiency based on the post. But it is good if you have advanced level 

of proficiency because communication is the key thing in the mission area. (P1) 

Instead of explaining about the level of proficiency needed to do the job, this participant is 

talking about the kind of language training the peacekeepers should receive before deployment. 

In addition to this, it is not scientific to say that students will achieve intermediate level of 

proficiency if they receive advanced level language training. This participant seems to be 
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suggesting that the peacekeepers should have advanced level of proficiency not because the job 

really needs it, but because it is better than being at an intermediate level of proficiency.    

A more convincing and logical answer was given by one of the participants. He said that the 

level of proficiency required depends on the position occupied by the peacekeeper. This is to 

mean that the level of English language proficiency needed is determined by the kind of work the 

peacekeeper does. 

The level of proficiency required depends on the kind of post you will be assigned to when you 

get deployed. For example, many peacekeepers with intermediate level of proficiency perform 

field works. They engage in patrols and they inform you whatever they have observed. Those 

who have advanced level of proficiency receive this information and compile it into a report. So 

it depends on the post. Intermediate and advanced level of proficiency is required. Intermediate 

level of proficiency is enough to describe what you have seen and observed while patrolling. 

There are posts that only require you to express your mind. These are operational posts and 

intermediate level of proficiency will be enough for them. Office or staff posts, on the other hand, 

require advanced level of proficiency. Office tasks like report writing, giving briefings and 

providing trainings for mission members on mission mandate require advanced level of 

proficiency. So, different posts require different levels of proficiency. (P2) 

Similarly, another participant indicated that it is possible to decide on the level of proficiency 

based on the post. (P1) 

The same participant stressed the need for Ethiopian police peacekeepers to have advanced level 

of proficiency in English for office posts are based on competition and that you have to compete 

with other fellow peacekeepers to get the post.  

What we can take from this discussion is that the level of English language proficiency required 

for mission service depends on the kind of work the peacekeeper does. Intermediate level of 

proficiency will be adequate for police peacekeepers who work in the field as patrol officers. 

Advanced level of proficiency, on the other hand, is required by police peacekeepers who work 

in office posts. 



29 
 

Question #3: How do you rate the importance of the four language skills – speaking, listening, 

reading and writing? 

In relation to the importance of the skills, the participants recognized that all the skills are 

important for police peacekeepers to do their job in the mission area. Explaining this fact, one 

participant said: 

All four are important. You cannot do the job if you are not good at one of the four skills. (P1)  

Similarly, another participant said: 

Overall, you need all the four skills in the mission area. All are important. (P2) 

The fact that the UN pre-deployment language assessment assesses police candidates on all the 

four language skills makes the participants’ claim about the importance of the skills genuine. 

When selecting police peacekeepers from police contributing countries, the UN conducts three 

different pre-deployment assessments one of them being language assessment. The objective of 

the language assessment is to ensure that a police officer meets the language proficiency required 

for the mission. It includes reading comprehension, listening comprehension, report writing and 

oral interview tests. 

But when it comes to putting the skills in their order of importance, the participants did not seem 

to have the same opinion. Some of them argued that all the skills are equally important and the 

others prioritized one skill over the others. Arguing in favor of the idea that all the skills are 

equally important, one participant said: 

They are equally important for me. You need to listen to understand what is being said. Then you 

communicate what you listened to others through speaking and writing. First, you report 

through radio communication. After that, you report the same information in writing. Reports 

are of two types by the way. The first one is oral report. This happens through radio 

communication when you are still in the field patrolling or investigating a crime. The second one 

is written report. Once you return to the base, you are expected to write detailed report of the 

same incident. When you are the receiver of the reports on the other hand, you must be able to 
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read and understand. You cannot prioritize one skill over the other. However good you are on 

the other skills, you will not succeed if you fail to deliver on one of the skills. (P1) 

In a similar argument, another participant said they use all the four skills in their day to day 

engagement as police peacekeepers. Her statement reads like this: 

We apply all the four skills in our day to day activities. We go out, we interact and gather 

information. And then we write reports and give briefing and debriefing. For this reason, all four 

are equally important and mandatory for our day to day activities. (P5) 

In a different argument, one of the participants of the focus group discussion said that if he is 

asked to put the skills in their order of importance, he would put listening on top of the other 

skills followed by speaking, writing and reading. He then changed his mind and went for 

speaking as the most important skill. His statement regarding listening being the most important 

skill reads like this: 

If I am asked to put them in their order of importance, I would put listening on top. You will 

receive information about a crime through telephone or radio from different informants in the 

mission area. If you are not able to listen well, you will not understand what the information is 

about. In addition to this, you will interview different people when you investigate a crime. These 

people give you information about the crime. Again you will be in trouble if you are not able to 

listen and understand what they are saying. When you return to base, you must also be able to 

write a report using the information you get. At the same time, you will also give briefings. So, 

you have to be able to speak. There are parallel departments at the base that handle cases. You 

are expected to explain or brief these departments about what you observed and listened in the 

field. So, listening, speaking and writing are mandatory. (P2) 

Later, justifying his argument for putting speaking as a priority skill, the same participant said: 

I think the focus should be more on speaking than listening. You have to give briefings and make 

presentations. One problem we face is that our people do not want to speak. They cannot express 

what is in their mind. This is because they did not practice well. The fact that Amharic is our 

working language and we do not get the opportunity to speak English also contributes to this. So 

I sometimes observe this kind of problem. There were officers who used to lock themselves in 
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their room just to avoid speaking in English. This is because they are not good at speaking. 

Practicing presentation and briefing skills boosts your self-confidence. Speaking gives you more 

confidence than listening. After a few interactions, you will be able to communicate easily. But if 

you choose to hide yourself, you will not improve your speaking. (P2) 

Although there is some grain of truth in it, it is difficult to take the argument of this participant 

seriously for he himself is not sure of the order of the skills. 

Another participant of the discussion made a similar confused argument about the order of the 

skills. First, he argued and the argument implied that the order of the skills should be just like the 

one in which a child acquires a language: listening, speaking, reading and writing. He then said 

that although the skills have equal importance for the mission area, he would prioritize listening 

over the other skills for the pre-deployment language training. His statement reads like this: 

In relation to mission area requirement, I agree with what commander Tewolde just said. If you 

fail for example on one of the skills in the pre-deployment assessment, you will not participate in 

peacekeeping missions. If you are not a good listener, you will fail the report writing test and if 

you fail the report writing test, you will not be deployed to the missions. So the skills have equal 

status. But in relation to the language training given here, the focus should be on listening. We 

think we know the language. But once we go there it becomes difficult to listen to the different 

accents of peacekeepers from different countries. (P3) 

Although it is difficult to decide on the order of the skills, the analysis made above clearly 

suggests that all the four language skills are important for Ethiopian police officers to do their 

job as police peacekeepers and all should be given due attention in the pre-deployment language 

training program. 

4.1.2 Speaking Needs 

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers 

have in relation to the skill of speaking. This was done by determining the communication 

situations in which the peacekeepers are required to speak in English. 
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Question #4: What situations are there that require you to speak in English? 

The participants of the focus group discussion mentioned the following as speaking situations in 

the mission area: 

 Briefing and debriefing 

 Training and mentoring 

 Advising local law-enforcement personnel 

 Video Tele-Conferencing (VTC) 

 Radio communication 

 Get-together and socialization events 

 Taking a statement 

During the focus group discussion, the researcher asked a number of follow up questions to 

obtain further information about the speaking situations mentioned above. The first of these 

questions was about briefing and debriefing. The researcher asked the participants what this 

briefing and debriefing was about. Responding to this question, one of the participants said: 

There are different types of briefings. If you are the duty officer for example, at the end of your 

eight hour shift, you brief the officers who are going to work in the next shift about the events 

that took place in your shift. This is one kind of briefing. The other type of briefing happens when 

there is an escort or patrol duty. Before you start your duty, you brief your team members about 

the starting and finishing time, the things that you are going to do and other important details. 

Debriefing happens after you finish your duty. Once you return to the base, you debrief your 

team members about what went well, what went wrong, challenges faced and actions taken. (P3) 

Similarly, another participant of the discussion explained about the different types of briefings 

they give in the mission area. His statement reads like this: 

One type of briefing is security situation briefing. Every twenty four hours, you brief and update 

the senior management and the section chiefs about the security situation. As he mentioned, you 

also brief your team members about what they are going to do and how they are going to do it 

before they start work. Another type of briefing is the one you give to the different delegations 

that come to visit the mission. You brief them about the overall mission situation, the mandate of 
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the mission, the challenges facing the mission and the things to be done in the future. Different 

guests come to the mission and you brief them about the dos and don’ts of the mission. New 

peacekeepers joining the mission are briefed about the general situation in the mission in the 

form of induction training. (P2) 

What we understand from the participants’ response is that briefing and debriefing are two way 

communications involving the person giving the briefing and those who are briefed. They are 

mechanisms by which important information is shared to a target audience. There might also be 

questioning from the audience side regarding the topic of the briefing and debriefing. We also 

understand that mission security situation, patrol and escort operations, mission mandate, 

mission challenges and the dos and don’ts of the mission are possible topics of briefings and 

debriefings. In addition to this, one participant said that briefing and debriefing could be done at 

the same time. He explained that although the procedure is to give briefing in the morning and 

debriefing in the evening, they do both one after the other to avoid meeting twice within a day. 

When asked what the training and mentoring is about, one of the participants explained: 

I used to be a trainer myself for example. I am not sure if it is the same in all missions, but the 

training is mainly work related. Every section head trains its new entry about the section. If you 

come to our mission, UNMISS, for example, there are a number of different sections: forensic 

section, human resource section, personnel section and operation section. All these sections 

train their new entries for one week. The other type of training is the one given to the local 

police. Depending on the mandate of the mission, you might train the local police personnel to 

enable them carry out their duty effectively. Mentoring comes after the training. You will be 

paired up with the local staff to assist them put the training into practice. You closely monitor 

what they do and advise them when necessary. So most of the time, mentoring is done with the 

local police. (P1) 

The same participant continued to say that the kind of training to be given and whether there 

should be mentoring or not all depends on the mandate of the mission. He also added that the 

mandate of peacekeeping missions differs depending on the situations in which they are carried 

out. 
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The other follow up question asked by the researcher was in relation to what the participants 

called get-together and socialization. The researcher asked if there are common topics that police 

peacekeepers talk about when they engage in get-together events or when they socialize with 

fellow peacekeepers. The participants mentioned the following as get-together events or 

opportunities to socialize in the mission area: 

 Farewell party for peacekeepers who are checking out 

 Celebratory party for peacekeepers who get promoted or assigned to a new post 

 Medal parade 

 Field duty with other peacekeepers 

 Social welfare trip 

 Holydays like Easter and Meskel 

Discussing about some of the events above and possible topics, one of the participants of the 

focus group discussion said: 

In our case, most get-together events are farewell parties. When there are officers who are 

checking out, we organize a farewell party. We mainly talk about the person departing from the 

mission. We say some good things about the person, their behavior and their achievement. We 

also tell them that they will be missed and our best wishes for the future. Another opportunity for 

get-together is when someone gets assigned or promoted to another post. In this occasion, we 

mainly thank the person for their contribution and wish them the best of luck in their new post. 

Food, drink, music band and DJ are part of the event. Apart from thanking the person, you also 

get the chance to talk about your country and your culture. (P1) 

The participant continued his explanation and mentioned medal parade, other get-together events 

and field duty as opportunities to discuss one’s country with peacekeepers from other countries. 

Discussing field duty as an opportunity to talk about one’s country, another participant of the 

focus group discussion said: 

You engage in a conversation with colleagues when you are on duty. When you are on a patrol 

duty for example, you talk to fellow peacekeepers that are on duty with you. You talk about 
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different things. They may ask you questions about your country, its culture, language, religion, 

wedding ceremonies etc. You need to explain these things to your colleagues. (P3) 

Other participants also discussed their experience in relation to opportunities to socialize and 

introduce one’s country. One of them mentioned holydays like Easter and Meskel as possible 

opportunities to socialize with other fellow peacekeepers and to introduce one’s country to them. 

Similarly, another participant mentioned social welfare trips as an opportunity for peacekeepers 

to know more about each other’s culture. His statement reads like this: 

There are social welfare trips also. You travel with people from different departments and they 

may not be from the same country. In such an event, you will get to experience different cultures 

that are new for you. Likewise, you will also have the chance to explain about your culture, 

language and the country you come from. (P2)  

The other speaking situation mentioned during the focus group discussion was taking a 

statement. According to one of the participants, crime investigation is one of the responsibilities 

of police peacekeepers and taking a statement is part of the task of investigating a crime. The 

participant gave an example of a situation in the mission area to explain about the procedures 

they follow when investigating a crime. 

For example, let us say somebody steals sorghum. When you start the investigation, there is a 

form to be filled in. You take this form and talk to witnesses about the crime. You ask the 

witnesses the when, the where, the who and the why of the incident and complete the form 

accordingly. After this, you report the incident to the duty officer via radio communication and 

take the suspect to a holding facility if there is a need for it. Finally, you write a complete report 

of the incident. (P3) 

What the above statement implies is that taking a statement, as a speaking situation, involves the 

use of WH questions and that questioning should be part of the pre-deployment language training 

in order to equip our peacekeepers with practical language needed in the mission area. 

 

 



36 
 

Question #5: Which of these speaking situations do you engage in frequently? 

The objective of this question was to identify the most important speaking situations to Ethiopian 

police peacekeepers so that they would get proper attention in the pre-deployment language 

training. The response of the focus group discussion participants to this particular question 

revealed the following as the most frequent speaking situations in the mission area. 

 Radio communication 

 Briefing and debriefing 

 Taking a statement 

The participants identified radio communication as the most frequent and the most important of 

all the other speaking situations in the mission area. They said that it is mandatory for every 

peacekeeper to be able to use radio for communication. Discussing the importance of radio 

communication, one of the participants said: 

Whether you are inside or outside the UN perimeter, you need radio communication even to let 

others that you are alive. Apart from this, at a certain interval, you are expected to give a 

situation report via radio communication. So I think it is the most frequent speaking situation. 

(P1) 

According to the participants, police peacekeepers have the responsibility of giving a situation 

report at a certain time interval using the radio in their hand. They also mentioned a crime in 

progress and incidents involving or affecting peacekeepers as possible situations to be reported 

over the radio. 

Another participant of the discussion added on the importance of radio communication and said: 

I think radio communication is the most frequent speaking situation. Before you come to office 

posts and do the briefing and debriefing, you work as field officer for at least one or two months. 

During this period, you do patrolling most of the time reporting the situation through radio 

communication. So radio communication becomes very important. (P3) 
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The same participant identified taking a statement as an important speaking situation by saying: 

Another important speaking situation is when you investigate a crime. Whenever a crime is 

committed, the police observer handles the case. You talk to witnesses, you listen to what they 

have to say and then finally you report your finding. (P3) 

Also mentioned as important speaking situations are briefing and debriefing. One of the 

participants of the focus group discussion presented briefing and debriefing as everyday speaking 

situations. His statement reads like this: 

The situation might be different depending on the post. But in my mission, we used to have 

briefing and debriefing everyday. Radio communication and briefing are every day speaking 

situations. Every morning, they radio check everyone to see if they are ok and you have to report 

back and say that you are ok. When you start work, you debrief and brief your team members 

about the security situation and what they are going to do that day. (P2) 

The discussion made so far, under the theme of speaking needs, clearly indicates that 

communicating over the radio, giving briefing and debriefing and taking a statement are the most 

important speaking skills needed by Ethiopian police peacekeepers in the mission area. 

4.1.3 Listening Needs 

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers 

have in relation to the skill of listening. This was done by determining the communication 

situations in which the peacekeepers are required to listen and understand. 

Question #6: What situations are there that require your listening skills? 

The listening situations mentioned by the participants of the focus group discussion are more or 

less similar with the speaking situations they mentioned above. This is understandable given the 

fact that a speaking situation, on its other side, is a listening situation at the same time. 

The participants identified the following as situations in which police peacekeepers are expected 

to listen and understand what is being said: 
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 Radio communication 

 Briefing and debriefing 

 Meetings 

 Get-together events 

 VTC 

 Announcements over the mini-media 

 Managing calls in the operations center 

Discussing some of the listening situations mentioned above, one of the participants said: 

The first situation that requires your listening skill is radio communication. You must be able to 

listen and understand the order you are given through radio communication. The other listening 

situations are briefings, daily meetings and weekly meetings. When you take part in these 

situations, you need to listen carefully for you will be given tasks you might need to execute or 

you might be asked questions that you need to answer. So these are important situations. (P4) 

Another participant discussed how demanding radio communication is when it comes to listening 

and he explained the reason behind as follow: 

You need to have a very good listening skill when it comes to radio communication. In a face to 

face communication like briefing, the listening is less stressful because you have plenty of 

opportunity to ask for clarification. During radio communication on the other hand, you will not 

dare to ask the other person for clarification more than once. This is because others will be 

listening your communication over the radio. So I think radio communication is more demanding 

in terms of listening skill. (P3) 

Discussing VTC as a listening situation, the participants of the focus group discussion said that it 

is a serious meeting and that it requires careful listening on the part of the police peacekeeper. 

What shows the seriousness of the conference is that it could be with the UN headquarters in 

New York. Similarly, announcements over the mini-media and the radio were discussed by the 

participants as a listening situation. One of the participants gave examples of announcements in 

the mission area to explain about the listening situation. His statement reads like this: 
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Sometimes, when there is a meeting, they announce the time and the place over the mini-media 

and you have to listen and attend the meeting. During emergency, emergency announcements 

are made over the radio and this requires careful listening on the part of the listener. (P2) 

Another listening situation in the mission area is managing calls in the operations center. When 

discussing about radio communication as a speaking situation, the participants mentioned that 

Ethiopian police peacekeepers also work as operators in the call operations center managing 

different calls. Listening is a very important skill for call operators to do their job. One of the 

participants of the focus group discussion said that call operators take different calls and they 

gather and disseminate information. (P1) 

Question #7: Which of these listening situations do you engage in frequently? 

The participants of the focus group discussion agreed on radio communication, briefing and 

debriefing as the most frequently engaged in listening situations in the mission area. The reason 

given for this is that these are everyday situations involving police officers in doing their job as 

police peacekeepers. 

Overall, the analysis made on the listening needs of Ethiopian police peacekeepers implies that 

the listening requires the use of listening strategies like listening for the gist, listening for specific 

information and listening for detailed understanding and that the peacekeepers need to get 

enough pre-deployment listening practice with these strategies in mind. Listening to 

announcements of meetings, for example, requires the peacekeeper to listen for specific 

information like time and place of the meeting. On the other hand, a serious meeting like VTC 

demands the peacekeeper to listen for detailed understanding for the meeting could be with the 

UN headquarters in New York on matters of great importance to the mission. If it is a speech by 

a colleague at a get-together event, listening for the gist might just be appropriate. 

The analysis on listening needs also revealed that our police peacekeepers frequently engage in 

the listening situations of radio communication, briefing and debriefing. This signals the 

importance of the situations and the kind of attention they deserve in the pre-deployment 

language training.  
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4.1.4 Reading Needs 

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers 

have in relation to the skill of reading. This was done by determining the reading tasks they do as 

part of their job. 

Question #8: What reading tasks do you do as part of your job? 

The participants of the focus group discussion identified the following activities as reading tasks 

in the mission area: 

 Reading e-mails 

 Reading reports 

 Reading mission magazines 

 Reading mission and UN broadcasts 

 Reading rules and regulations of the mission 

 Reading online training materials 

 Reading mission mandate documents 

Discussing the aim of UN broadcasts, one of the participants said that UN broadcasts aim to 

update peacekeepers from all missions with information regarding new polices, training 

modules, standards and procedures. (P2) 

Question #9: Which of these reading tasks do you do frequently? 

Answering this question, the participants of the focus group discussion agreed on reading e-mails 

as the most frequent of all reading tasks in the mission area. The participants reported that all 

peacekeepers have their own official e-mail addresses and that they do most of the readings 

mentioned above from the e-mails sent to them. The participants also indicated that there is 

hardly any paper work in the mission area due to the use of e-mails for communication. 

All kinds of requests and questions come to you via your e-mail address. There is almost no 

paper work. (P1) 
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We read reports from e-mails. (P2) 

They send you the reports to your e-mail. (P3) 

Even when there is a meeting, they inform you using your e-mail address. (P3) 

We read all kinds of message from the headquarters from our e-mails. (P5) 

If someone is checking in or checking out, they will be notified via their e-mail address. (P3) 

Asked about the purpose of their reading, the participants reported that they sometimes read for 

comprehension only; simply to understand what the text is about. They also indicated that there 

are times when there is a need for a response of some kind after the reading. In relation to this, 

one participant said: 

Sometimes we receive e-mails with details of tasks to be performed. In this case, we read the e-

mail and carryout the task according to the instruction. Other times we receive modules, policy 

documents, rules and regulations that do not require immediate response. In this case, the 

purpose of the reading is simply comprehension and for our own understanding. (P2) 

Another participant came up with examples to further explain what the above participant said. 

To explain what he said, for example, you will receive a message about the security situation of a 

certain place and the message tells you not to go to that place because it is not safe. The purpose 

of this kind of messages is to inform the reader and the objective of the reader will also be to 

understand the message and to comply with it. On the other hand, if you receive an e-mail telling 

you that there will be a meeting and that you should avail yourself at the time and place 

mentioned, comprehension will not be enough for you are expected to act and make yourself 

available for the meeting. (P3) 

The reading tasks mentioned by the participants of the focus group discussion require the 

application of different reading styles like scanning, skimming, extensive reading and intensive 

reading. Scanning and skimming are rapid reading techniques that aim for specific information in 

the text and the main idea of the text respectively. A peacekeeper may scan an e-mail, about a 

meeting to be held, in search of specific information like the when and the where of the meeting. 
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On the other hand, a peacekeeper might skim a mission magazine to decide on the article to be 

read in detail. 

Extensive reading aims to get a general understanding of a subject and usually involves the 

reading of longer texts for pleasure. Reading online training materials could be an example of 

extensive reading. Intensive reading on the other hand is a serious reading of relatively shorter 

texts for detailed understanding. Reading the rules and regulations of a peacekeeping mission can 

be an example of intensive reading. 

So what we can take from the discussion on reading needs is that reading e-mails is the most 

important reading need for Ethiopian police peacekeepers. This is because other reading texts 

come in the form of e-mails. What we also take from the discussion is that Ethiopian police 

peacekeepers need to be equipped with the knowledge and practice of reading styles like 

skimming, scanning, extensive reading and intensive reading. 

4.1.5 Writing Needs 

This section deals with the analysis and identification of the needs Ethiopian police peacekeepers 

have in relation to the skill of writing. This was done by determining the tasks that require 

Ethiopian police peacekeepers to write in English. 

Question #10: What tasks are there that require you to write in English? 

The participants of the focus group discussion identified the following tasks as writing needs in 

the mission area: 

 Writing reports 

 Writing e-mails 

 Filling forms 

 Writing requests 

 Preparing PowerPoint presentations for briefing and debriefing 

 Writing training materials 

 Writing work plans 
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Below are the statements of the participants in relation to the writing needs of police 

peacekeepers in the mission area. 

You write reports. We have different kinds of reports. There are daily, weekly and annual 

reports. You prepare PowerPoint presentation for briefing and debriefing. You also write 

requests of different type and respond to them via e-mail. (P2) 

It has more or less been mentioned. You write reports. You write training materials. You need 

these materials when you give training. You write and respond to requests. You also write for 

briefing. (P1) 

There is also planning. (P1) 

You plan your daily, weekly and annual activities. (P2) 

You first write your annual plan. Then you breakdown the annual plan into weekly and daily 

plans. (P1) 

For example, let us say somebody steals sorghum. When you start the investigation, there is a 

form to be filled in. You take this form and talk to witnesses about the crime. You ask the 

witnesses the when, the where, the who and the why of the incident and complete the form 

accordingly. After this, you report the incident to the duty officer via radio communication and 

take the suspect to a holding facility if there is a need for it. Finally, you write a complete report 

of the incident. (P3) 

Question #11: Which of these writing tasks do you do frequently? 

The participants’ response to the above question and the overall discussion on writing needs 

revealed that Ethiopian police peacekeepers frequently engage in the task of writing reports and 

e-mails. The discussion also revealed that almost all writings are done over the computer and that 

there is almost no paper work in the mission area. Explaining about the paper work situation, one 

participant said: 
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The only paper work situation is when you are unable to sign on the computer and when you 

need to put a stamp on the paper. In this case, you print out the paper, put your signature and 

the stamp and scan it back into the computer. (P1) 

In general, the discussion on writing needs clearly indicates that Ethiopian police peacekeepers 

mainly need the skill of writing reports and e-mails to be able to do their job in the mission area. 

The implication of this finding is that these writing needs should get enough attention in the pre-

deployment language training. 

4.1.6 Pronunciation Needs 

The last of the questions used in the focus group discussion was related with pronunciation. The 

objective was to find out the difficulties Ethiopian police peacekeepers face in relation to 

pronunciation. 

Question #12: What pronunciation difficulties are there in the mission area? 

The participants of the focus group discussion mentioned the different accents in the mission 

area as pronunciation difficulty. One of the participants said the following: 

There are peacekeepers from different countries in the mission. When you get used to the 

American English, the British becomes a problem. When you get used to the British, the West 

African becomes a problem. When you get used to the African, the Asian becomes a problem. 

When you get used to the Asian, the Latin American becomes a problem. Understanding the 

Arabs is also a problem. (P1) 

The participant continued to give examples of situations from his experience in the mission area: 

I remember, when we were being interviewed, a friend of mine asked me to switch interviewers 

because he was unable to understand what his interviewer was saying. (P1) 

After I came to a leadership position, I and my American partner used to conduct pre-

deployment interview over a phone or radio. In some cases, the interviewees request that I 

interview them and not the American because they do not understand what he was saying. 

Situations like this are common in peacekeeping missions. (P1) 
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What we understand from the discussion above is that the problem of accents is more of a 

listening difficulty than that of pronunciation. This has an implication for the listening activities 

in the pre-deployment language training. The implication is that the audio for the listening 

activities must include common accents in the mission area in order to help Ethiopian police 

peacekeepers cope with the problem. 

4.2 Material Evaluation 

This section evaluates the effectiveness of the main course material in addressing the target 

needs identified through the analysis of the focus group discussion. The evaluation was done 

with the help of a content analysis card. The section is divided into two parts. Part one presents 

an overview of the course material. Part two evaluates the course material using the content 

analysis card. 

4.2.1 Overview of the Material 

The main course material used in the Peacekeeping English Language Training Center is called 

Campaign English for Law Enforcement. The book was authored by Charles Boyle and Ileana 

Chersan. It was first published in 2009 by Macmillan Publishers. The material includes student’s 

book, teacher’s book, classroom audio CD and CD-ROM for self-study. The book comes in 

color print and contains pictures and photographs relevant to its objective. It is probably the best 

English for law enforcement material out there in the market. It even won the David Riley 

Award for Innovation in Business English and ESP in 2009. 

English for Law Enforcement, as the name indicates, is an ESP course material for law 

enforcement professionals from different backgrounds. The book tries to address all the major 

aspects of the law enforcement world. It follows a topic-based syllabus. It is divided into twelve 

units. Each unit revolves around a law enforcement topic and is organized into four sections: 

alpha, bravo, charlie and delta. Section alpha is the first of the sections and presents important 

information and language in relation to the topic of the unit. Section bravo mainly deals with 

grammar and structures. Section Charlie focuses on functional languages related with the topic of 

the unit. Section delta contains pair, group and information gap activities that enable students to 

use the information, vocabulary and grammar from the previous sections. 
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4.2.2 The Content Analysis Card 

The content analysis card was designed to enable the researcher to evaluate the effectiveness of 

the law enforcement book in addressing the target needs of Ethiopian police peacekeepers. It 

contained six questions and they are treated one by one here under. 

Question #1: Is the material appropriate for the level of proficiency required in the mission area?  

The answer to this question is yes. According to the authors, the law enforcement book is 

suitable for students who are at pre-intermediate or intermediate level of proficiency in English. 

The authors suggest that the book is also useful for students at an advanced level of proficiency. 

The authors’ statement reads like this: 

English for law enforcement has been developed for students studying at an A2 (pre-

intermediate) to B1 (intermediate) level of English. However, due to the specialized nature of the 

content, the course may also be of interest even if you have a higher level of general English. 

This seems to be in line with the finding of the analysis of the focus group discussion. The 

analysis of the focus group discussion revealed that intermediate and advanced level of 

proficiency is required to work as police peacekeeper in peacekeeping operations. This implies 

that the level of difficulty of the book will not be a problem in using the book as a course 

material for Ethiopian police peacekeepers. 
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Question #2: How does the material treat the four major language skills? 

All the four major language skills are very well entertained in the law enforcement book except 

writing. There are plenty of exercises on listening, reading and speaking in every unit of the 

book. The book also includes enough exercises on grammar, pronunciation and vocabulary. But 

when it comes to writing, it is possible to say that this skill did not receive enough attention 

throughout the book. Of the twelve units in the book, five of them do not have writing exercises 

at all. Three of the other seven units contain only one writing exercise in them. The rest four 

units have two writing exercises each.  

The fact that writing did not get enough attention in the law enforcement book is not in 

agreement with the finding from the focus group discussion. The finding from the analysis of the 

focus group discussion showed that writing is as important as the other skills for Ethiopian police 

officers in performing their duty as police peacekeepers. The importance of writing skill begins 

even before deployment. Police candidates have to pass a report writing test before they are 

deployed as police peacekeepers. 

Question #3: To what extent does the material address the speaking needs? 

As mentioned above, the skill of speaking is very well addressed in the law enforcement book. 

On average, there are about five speaking tasks in every unit of the book. The issue now 

becomes the relevance of these tasks in addressing the needs of Ethiopian police peacekeepers. 

Close examination by the researcher showed that almost all the speaking tasks are not of direct 

use to Ethiopian police peacekeepers in the mission area. The analysis of the focus group 

discussion indicated that Ethiopian police peacekeepers mainly need the skills of communicating 

over the radio, giving briefing and debriefing and taking a statement. The researcher found no 

speaking activities on radio communication and briefing and debriefing. There are also no 

speaking activities on the other speaking situations like training and mentoring, advising local 

law enforcement personnel, video-tele-conferencing and get-together. 

The book contains about four tasks on taking a statement and interviewing; two in unit 4, one in 

unit 8 and another one in unit 11. The tasks are presented in the form of information gap activity 

and can be useful for Ethiopian police peacekeepers in practicing the skills of taking a statement 
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and interviewing suspects, witnesses and victims. Overall, it is possible to say that the law 

enforcement book does not address the speaking needs of Ethiopian police peacekeepers. 

         

Picture 4. A speaking task on taking a statement             Picture 5. One of the pairwork files 

Question #4: To what extent does the material address the listening needs? 

Just like speaking, the skill of listening has received enough attention in the law enforcement 

book. There are about five listening tasks on average in every unit of the book. Of these listening 

tasks, only a few are useful for Ethiopian police peacekeepers. Even these few tasks lack the 

context of peacekeeping. According to the analysis made on the focus group discussion, radio 

communication, briefing and debriefing are the most important listening situations for Ethiopian 

police peacekeepers. As a result of this, the researcher examined the law enforcement book to 

see if there are activities on these listening situations. The researcher found some activities that 

might be of use to Ethiopian police peacekeepers. 

1. Task 6 and 7 in unit two section alpha on page 15. Though not radio communication 

activities, these tasks introduce students with the international radiotelephony alphabet. 

The alphabet is used by law enforcers and military personnel for communication over the 

radio. 

2. Task 8 in unit twelve section Charlie on page 99. This is an activity on telephone 

conversation and has some useful language that might be of use to Ethiopian police 

peacekeepers during radio communication. 
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3. Task 5 and 6 in unit five section Charlie on page 43. These tasks provide students with 

practice on listening to a briefing. The tasks can also be adapted into a speaking task on 

giving briefing. One problem is that the tasks are not based on peacekeeping context. 

4. Task 10 in unit one section alpha on page 7, task 1 in unit two section alpha on page 14, 

task 4 in unit two section bravo on page 17 and task 8 in unit nine section bravo on page 

73. All these listening tasks can be useful for Ethiopian police peacekeepers who manage 

calls in the operations center. The problem again is the lack of peacekeeping context. 

The law enforcement book does not have listening activities on real radio communication and as 

a result, fails to incorporate important radio languages. The possible topics of briefings identified 

by participants of the focus group discussion are not dealt with in the book. In addition to this, 

other listening situations like meetings, get-together events, VTC, announcements over the mini-

media and managing calls in the operations center are also not addressed in the law enforcement 

book. In general, the information presented above paints the picture that the law enforcement 

book does not satisfy the listening needs of Ethiopian police peacekeepers. 

         

Picture 6. The international radiotelephony alphabet           Picture 7. A listening task on briefing 

Question #5: To what extent does the material address the reading needs? 

The law enforcement book has on average four reading tasks in every unit and of these tasks, 

almost all are not directly related with the reading needs identified from the focus group 

discussion. The only reading tasks, that are of direct use to Ethiopian police peacekeepers, are 

those found in unit twelve section Charlie and delta. Task 2, 3 and 4 in section Charlie deal with 
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reading e-mails. They introduce students with the basics of reading e-mails. According to the 

finding from the focus group discussion, reading e-mails is the most frequent reading task in the 

mission area. 

Task 2 and 3 in section delta of unit 12 are the other reading tasks that can be relevant to 

Ethiopian police peacekeepers. These are the only reading tasks in the law enforcement book that 

deal with the topic of peacekeeping. The texts are about the role of the UN CIVPOL (civilian 

police) in peacekeeping missions and the experience of police peacekeepers on CIVPOL 

missions. But altogether, it is possible to say that the law enforcement book does not address the 

reading needs of Ethiopian police peacekeepers. 

                                 

           Picture 8. A task on reading e-mails               Picture 9. A reading task on peacekeeping 

Question #6: To what extent does the material address the writing needs? 

Compared to the other skills, the skill of writing has not received that much attention in the law 

enforcement book. Five of the units in the book do not have writing exercises in them. The other 

seven units altogether contain eleven writing tasks only. Of these few writing tasks, only three of 

them are useful to Ethiopian police peacekeepers. 
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1. Task 5 in unit four section bravo on page 33 and task 6 in unit six section Charlie on page 

51. These tasks give students the practice of writing an incident report. 

2. Task 6 in unit twelve section Charlie on page 99 gives students the practice of writing an 

e-mail. 

The finding from the analysis of the focus group discussion indicates that Ethiopian police 

peacekeepers mainly need the skills of writing reports and e-mails. Given the importance of the 

skills, the above tasks are not enough in terms of number and depth. Other writing needs like 

writing requests, writing PowerPoint presentation for briefing and debriefing, writing training 

materials and writing work plans are not dealt with in the law enforcement book. In short, we can 

say that the law enforcement book does not satisfy the writing needs of Ethiopian police 

peacekeepers. 

                             

                Picture 10. A task on report writing            Picture 11. A task on writing e-mails 

The overall picture of the evaluation made so far shows that the target English language needs of 

Ethiopian police peacekeepers are not addressed well enough in the law enforcement book. As a 

result of this, the book cannot be used as the main course material in preparing Ethiopian police 

peacekeepers to cope with the language requirement of peacekeeping missions. This does not 

mean that the book is irrelevant. It can be used as a supplementary material for some of its 

contents are useful to Ethiopian police peacekeepers. 
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Chapter Five: Summary, Conclusion and Recommendation 

As we can see from the title, this chapter has three parts. Part one summarizes the processes 

followed in realizing this study. Part two presents the conclusions drawn from the findings of the 

study. Part three contains some recommendations of the study. 

5.1 Summary 

The objective of this study was to identify the target English language needs of Ethiopian police 

peacekeepers and to evaluate the extent to which the main course material addresses these needs. 

To this end, a focus group discussion was conducted to identify the target needs and an 

evaluation of the course material was made with the help of a content analysis card.. Twelve 

questions, developed in line with the objective of the study, were used in the focus group 

discussion. The questions focused on general language needs and skill-specific needs. Five 

Ethiopian police officers with previous peacekeeping experience participated in the focus group 

discussion that lasted for about an hour. First, a transcript of the discussion was made. And then 

the data from the transcript was analyzed qualitatively based on the nature of the questions used 

in the discussion. 

Once the target needs were identified, an evaluation of the course material was made to find out 

the extent to which these needs are addressed. A content analysis card was used to facilitate the 

evaluation process. The card contained six questions that enabled the researcher to check the 

effectiveness of the course material in addressing the target English language needs of Ethiopian 

police peacekeepers. 

5.2 Conclusions 

The following conclusions were drawn from the findings of the focus group discussion analysis 

and the evaluation of the course material. 

1. English is very important for Ethiopian police officers to do their job as police 

peacekeepers. 

2. The level of English language proficiency required for mission service depends on the 

position occupied by the peacekeeper. Intermediate level of proficiency is enough for 
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field officers whereas advanced level of proficiency is required by peacekeepers who 

work in office posts. 

3. All the four major language skills are important for Ethiopian police officers to do their 

job as police peacekeepers. 

4. Ethiopian police peacekeepers mainly need English to: 

 Communicate over the radio 

 Give briefing and debriefing 

 Take a statement from suspects, victims and witnesses 

 Listen to and understand briefings and debriefings 

 Read and write e-mails 

 write reports 

5. The law enforcement book does not address the target needs well enough and for this 

reason, it cannot be used as the main course material. 

5.3 Recommendations 

The following recommendations are given based on the findings of the study. 

 Because the law enforcement book does not satisfy the target English language needs of 

Ethiopian police peacekeepers, a new course material must be developed based on 

detailed needs analysis. 

 Teachers should use the law enforcement book as a supplementary material for some of 

its contents are useful to Ethiopian police peacekeepers. 

 Further needs analysis study, supported with observation of the target situation, must be 

conducted for better understanding of the target needs of Ethiopian police peacekeepers. 
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Appendix I፡  Focus Group Questions (Amharic Version) 

The following questions were used in the focus group discussion, with some follow up questions, 

to gather data about the target English language needs of Ethiopian police peacekeepers. 

1. እንግሉዘኛ ሇስራችሁ ምን ያህሌ አስፈሊጊ ነው? 

2. ስራችሁን ሇመስራት ምን ያህሌ የእንግሉዘኛ ችልታ ነው የሚያስፈሌጋችሁ? 

3. የአራቱን የቋንቋ ክህልቶች አስፈሊጊነት እንዳት ትገሌፁታሊችሁ? 

4. የንግግር ክህልታችሁን የሚጠይቁ ምን አይነት ሁኔታዎች አለ? 

5. ብዙ ግዜ የሚዯጋገሙት የትኞቹ ሁኔታዎች ናቸው? 

6. የማዲመጥ ክህልታችሁን የሚጠይቁ ምን አይነት ሁኔታዎች አለ? 

7. ብዙ ግዜ የሚዯጋገሙት የትኞቹ ሁኔታዎች ናቸው? 

8. ምን አይነት ፅሁፎችን ታነባሊችሁ? 

9. ብዙ ግዜ ዯጋግማችሁ የምታነቧቸው ፅሁፎች የትኞቹ ናቸው? 

10. ምን አይነት የፅሁፍ ስራዎች አለ? 

11. ብዙ ግዜ የሚዯጋገሙት የፅሁፍ ስራዎች የትኞቹ ናቸው? 

12. ምን አይነት የፕሮነንሲዬሽን ችግሮች አለ? 
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Appendix II: Focus Group Questions (English Version) 

1. How important is English to perform your job as police peacekeepers? 

2. What level of English language proficiency is required to do your job? 

3. How do you rate the importance of the four language skills? 

4. What situations are there that require you to speak in English? 

5. Which of these speaking situations do you engage in frequently? 

6. What situations are there that require your listening skills? 

7. Which of these listening situations do you engage in frequently? 

8. What reading tasks do you do as part of your job? 

9. Which of these reading tasks do you do frequently? 

10. What tasks are there that require you to write in English? 

11. Which of these writing tasks do you do frequently? 

12. What pronunciation difficulties are there in the mission area? 
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Appendix III: Transcript (Amharic version) 

The following is a transcript of the focus group discussion that was conducted in Amharic. For 

simplicity, the participants are addressed using the first letters of their names. 

1. አ - አስቻሇው (the researcher) 

2. ም - ምትኩ (participant) 

3. ካ - ካህሳይ (participant) 

4. ከ - ከባደ (participant) 

5. ሸ - ሸዋነሽ (participant) 

6. ተ - ተዎሌዯ (participant) 

አ፡ አመሰግናሇሁኝ፡፡ በመጀመሪያ ሇትብብራችሁ አመሰግናሇሁ፡፡ የዚህ ፎከስ ግሩፕ ዱስከሽን አሊማው የኛ ፖሉስ ሰሊም 

አስከባሪዎች ወዯ ሚሽን ሲሰማሩ ምን አይነት እንግሉዘኛ ቋንቋ ይጠቀማለ የሚሇውን ሇማወቅ እሚዯረግ ጥናትና ምርምር 

ዲታ መሰብሰብ ነው አሊማው፡፡ የተወሰኑ ጥያቄዎች አለኝ፡፡ ጥያቄዎቹን እጠይቃሇሁ፡፡ በመሀሌ ግን ተጨማሪ ጥያቄዎች  ካለ 

እየጠየኩኝ ማብራሪያ እምጠይቅበት ይሆናሌ፡፡ ስሇትብብራችሁ በዴጋሚ አመሰግናሇሁኝ ማሇት ነው፡፡ ሶ እሚሆነው እንዯዚህ 

ነው ጥያቄ እጠይቃሇሁ መመሇስ የሚችሌ ሰው መመሇስ ይችሊሌ፡፡ ማብራራት ተጨማሪ ዯሞ አይዱያ የቀረ አሇ ካሊችሁ ዯሞ 

መጨመር ትችሊሊችሁ፡፡ እንዯዚህ እዴሌ እንዯዚህ እየሰጠሁ አይዯሇም የምሄዯው፡፡ አሇኝ መናገር የምፈሌገው ነገር አሇኝ 

ካሊችሁ ማንኛውም ሰው መናገር ይችሊሌ፡፡ በዛ መሌኩ ብንሄዴ ጥሩ ነው፡፡ እሺ ወዯ መጀመሪያው ጥያቄዬ እገባሇሁኝ፡፡ 

የመጀመሪያ ጥያቄዬ ምንዴነው፡- 

1. እንግሉዘኛ ሇስራችሁ ምን ያህሌ አስፈሊጊ ነው? እንግሉዘኛ ሰሊም ማስከበር ሇሚሄዴ የኛ አባሌ አስፈሊጊ ነው 

አይዯሇም? ምን ያህሌ ያስፈሌጋሌ? አስፈሊጊ ከሆነ ምን ያህሌ አስፈሊጊ ነው? ይሄንን ጥያቄ በመመሇስ ብንጀምር ዯስ 

ይሇኛሌ፡፡ 

ም፡ እንግሉዘኛ አስፈሊጊ ነው፡፡ ምንም ጥያቄ የሇውም፡፡ ምክኒያቱም ሚሽኑ ሊይ የምንሰራው በእንግሉዘኛ ስሇሆነ፡፡ የስራ 

ቋንቋው የዩኤን የስራ ቋንቋው ያው ከአምስቱ የስራ ቋንቋዎች አንደ እንግሉዘኛ ነው፡፡ እኛ ዯግሞ እስካሁን ዴረስ ባሇን 

ኤክስፒሪያንስ እስካሁን ሚሽን ጆይን የምናዯርገው የእንግሉዘኛ ሚሽን ብቻ ነው፡፡ ኢንግሉሽ እስፒኪንግ የሆኑ ሚሽኖች ሊይ 

ብቻ ነው ጆይን እያረግን ያሇንው፡፡ ስሇዚህ የምንሰራው በእንግሉዘኛ ስሇሆነ እንግሉዘኛ ቋንቋ አስፈሊጊ ነው ምንም ጥያቄ 

የሇውም፡፡ 

አ፡ ተጨማሪ 

ካ፡ ያው ተጨማሪ የምሰጠው ምንዴን ነው እንግሉዘኛ አንደና ዋነኛው ክራይቴሪያ መመዘኛም ነው፡፡ ምክኒያቱም በአሇም ዯረጃ 

የታወቁት ይሄ ኢንተርናሽናሌ ሊንጉዌጅስ እሚባለት እንግሉዘኛ፣ አረብኛና ፈረንሳይኛ ናቸው፡፡ ስሇዚህ ሇኛ ዯግሞ የሚቀርበን 

በዯንብ ባንችሌም እንግሉዘኛው ነው፡፡ የሚቀርበን ማሇት ነው፡፡ እና እንግሉዘኛ ካሌቻሌክ የዩኤን አባሌ ሁነህ መወዲዯር 

አትችሌም፡፡ መሄዴ ይቅርና መወዲዯርም አትችሌም ማሇት ነው፡፡ ስሇዚህ እንግሉዘኛ በጣም መሰረታዊ ክራይቴሪያ ነው፡፡ 

ሪፖርት የሚጻፈው በንግሉዘኛ ነው; መሌዕክት ብሪፊንግ በንግሉዘኛ ነው; እኔ የነበርኩበት ሚሽን ሁለም ነገር ሬዱዮ 

ኮሚኒኬሽን በንግሉዘኛ ነው፡፡ ላሊ ምታወራው ቋንቋ የሇም፡፡ ስሇዚህ ዋና መሰረታዊ የሆነ ቋንቋ ነው ማሇት እፈሌጋሇሁ፡፡ 
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አ፡ እሺ 

ከ፡ ተጨማሪ ነው እኔ አሁን እነሱ ካለት፡፡ እንግሉዘኛ እጅግ በጣም አስሊጊ ከሆኑ ጉዲዮች አንደ ነው ሇሚሽኑ፡፡ ከዚህ 

ከፈተናው ጀምሮ ዩኤን ከሚሰጠው ፈተና ጀምሮ ኢንተርቪው አሇው ፈተናዎች አለት ከዛ ጀምሮ ነው የሚያስፈሌገው፡፡ እዛ 

ከገባን በኋሊ ዯግሞ እጅግ በጣም ወሳኝ ነው፡፡ የተሇያዩ አገሮች አለ፡፡ ከተሇያዩ አገሮች ጋር የምትግባባው በንግሉዘኛ ቋንቋ 

ነው፡፡ በላሊ ቋንቋ አይዯሇም፡፡ ስሇዚህ ሇስራውም እጅግ በጣም አስፈሊጊ ነገር ነው ማሇት ነው፡፡ 

አ፡ እሺ፡፡ 

ም፡ ይሄ ማሇት እንግሉዘኛ ብቻ ነው ማሇት አይዯሇም፡፡ ሇምሳላ ከንግሉዘኛ ውጪ የሆኑ ሚሽኖች አለ፡፡ ፍሬንች ሚሽኖች 

አለ፡፡ ሇምሳላ እነ ኮንጎ እነ ማሉ እነዚህ አገሮች የነሱ ሚሽኖች አሁን የፈረንሳይኛ ሚሽኖች ናቸው፡፡ ፈረንሳይኛ ተናጋሪዎች 

ናቸው፡፡ ሇኛ ግን የሚቀርበን እንግሉዘኛው ስሇሆነ ያው ከመጀመሪያ ጀምሮ ያሇችን ቤዝ እንግሉዘኛ ስሇሆነች ኢንግሉሽ ሚሽን 

ሊይ ብቻ ነው እምንሰማራው እስካሁን ዴረስ፡፡ 

አ፡ ኦኬ፡፡ ስሇዚህ በጣም አስፈሊጊ ነው የሚሇውን ብንይዝ ትክክሌ ነው ማሇት ነው፡፡ 

ከ፡ አዎ፡፡ 

ሸ፡ አዎ፡፡ በጣም በጣም፡፡ 

ካ፡ እጅግ የሚሇው ቢጨመርበት፡፡ 

አ፡ እጅግ በጣም አስፈሊጊ ነው፡፡ 

ካ፡ አዎ፡፡ 

አ፡ እሺ አመሰግናሇሁኝ፡፡ ወዯሚቀጥሇው ጥያቄዬ እገባሇሁ፡፡ ሁሇተኛው ጥያቄዬ፡- 

2. ስራችሁን ሇመስራት ምን ያህሌ የእንግሉዘኛ ችልታ ነው የሚያስፈሌጋችሁ? እንግሉዘኛውን ሌበሌሊችሁ ምናሌባት 

ክሊሪቲ እንዱኖረው፡፡ what level of English language proficiency is required to do your job? 

Elementary, intermediate or advanced? ምን ያህሌ የንግሉዘኛ ቋንቋ ችልታ ነው እሚያስፈሌገው እዛ ሄድ 

ስራን ሇመስራት? በጀማሪ ዯረጃ ያሇ ችልታ ነው እሚያስፈሌገው? መካከሇኛ የእንግሉዘኛ ችልታ ነው 

እሚያስፈሌገው? ወይስ  በጣም አዴቫንስዴ የሆነ ከፍተኛ የእንግሉዘኛ ቋንቋ ችልታ ነው እሚጠይቀው ስራው? 

ይሄንን ብትመሌሱሌኝ ዯስ ይሇኛሌ፡፡ 

ሸ፡ ያው የንግሉዘኛው ላቭሌ ካሇን አቅም አኳያ እንጂ አዴቫንስዴ ቢሆን የተሻሇ ነው፡፡ ሇምን ሪፖርት እናረጋሇን፤ የተሇያዩ 

ኢሜይልች እንሊሊካሇን፤ አፍተር ፓትሮሉንግ ዯግሞ ዱብሪፊንግ አሇ ብሪፊንግ አሇ ያንን ያንን ያካተተ ስሇሆነ አዴቫንስዴ የሆነ 

እንግሉዘኛ ጠቃሚ ነው ነው የምሇው እኔ፡፡ 

አ፡ እሺ 

ም፡ እንትን ነው፡፡ ቤዝዴ ኦን ዘ ፖስት ነው እንግዱህ፡፡ እዛ ሄዯህ ዱፕልይ ስታረግ ፖስት እንዯምትዯረግበት ኤሪያ ይሇያያሌ 

የእንግሉዘኛ አስፈሊጊነት፡፡ ሇምሳላ ሚዱየም ኢንግሉሽ ተናጋሪ የሆኑ ሰዎች ኦፕሬሽናሌ ስራ ሊይ በብዛት ይሰራለ፡፡ ፓትሮሌ 

ያረጋለ ያገኙትን ነገር ኦብዘርቭ ያዯረጉትን ነገር ኢንፎርም ያረጉሀሌ ኢንፎርሜሽን ይሰጡሀሌ፡፡ ከዛ አዴቫንስዴ ኢንግሉሽ 

የሚችለ ሰዎች ዯግሞ ምን ያረጉታሌ ያ ካንተ የሰበሰቡትን መረጃ ኮምፓይሌ አርገው በሪፖርት መሌክ ያቀርቡታሌ፡፡ 
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እንዯየፖስቱ ይሇያያሌ ማሇት ነው፡፡ ሚዱየምና አዴቫንስዴ የሆነ እንግሉዘኛ ያስፈሌጋሌ፡፡ ሚዱየም ስሌህ ጀስት ያገኘውን 

መረጃ ይሄን አግቻሇሁ ይሄን አይቻሇሁ ይሄን ኦብዘርቭ አዴርጊያሇሁ ብል መስጠት የሚችሌ ኦር ዯግሞ ካሇው ኤክሲፒሪያንስ 

ተነስቶ ይሄ ነገር እንዯዚህ ቢሰራ እንዯዚህ ቢዯረግ እንዯዚህ ቢዯረግ ብል መረጃ መስጠት የሚችሌ ማሇት ውስጡ ያሇውን 

ነገር አውጥቶ መናገር ከቻሇ በቂ የሚሆንባቸው ፖስቶች አለ፡፡ ኦፐሬሽናሌ ፖስቶች ማሇት ነው፡፡ ከዛ ወዯ ኦፊስ ፖስት ሊይ 

ስትመጣ እስታፍ አካባቢ ያለ ፖስቶች ዯግሞ አዴቫንስዴ ኢንግሉሽ የሚያስፈሌጋቸው ናቸው፡፡ ሇምሳላ የሰራኸውን ነገር 

በዯንብ ኮምፓይሌ አዴርገህ ሪፖርት ማዘጋጀት ያ ኮምፓይሌ የተዯረገው ሪፖርት ዯግሞ ከሱ ቀንጭበህ ብሪፊንግ ማዘጋጀት 

የሚሽኑ ማንዳት ምን ይመስሊሌ ብሇህ ዯግሞ ሇአባሊት ትሬኒንግ መስጠት እንዯዚህ እንዯዚህ አይነቶች ሊይ አዴቫንስዴ 

ኢንግሉሽ የሚያስፈሌጋቸው ቦታዎች አለ፡፡ ስሇዚህ ቤዝዴ ኦን ዘ ፖስት የተሇያየ አይነት የእንግሉዘኛ ችልታ ያስፈሌጋሌ፡፡        

አ፡ ስሇዚህ የኛ አባሊት የስታፍ የቢሮ ስራ ውስጥ ይሰማራለ? 

ካ፡ አለ አዎ 

አ፡ ይሄንንም ስራ ይሰራለ ማሇት ነው፡፡ 

ም፡ አዎ ይሄንንም ስራ ይሰራለ፡፡ 

አ፡ ኦኬ፡፡ ስሇዚህ በዚህ እንስማማ እንዯየፖስቱ ይሇያያሌ ማሇት ነው፡፡ ፊሌዴ ሊይ ሇምሳላ የሚሰሩ ከሆነ ሚዱየም ኢንግሉሽ 

በቂ ነው ነው የምትለኝ? የቢሮ ስራ ሲሆን ዯግሞ አዴቫንስዴ ኢንግሉሽ ያስፈሌጋሌ ነው፡፡ ላሊ ሇየት ያሇ ሀሳብ ያሇው አሇ? 

ተ፡ እኔ ሁሇቱም አስፈሊጊ ናቸው ባይ ነኝ፡፡ ይሄ ሚዱየም የሚሇው ነገር ምክኒያቱም ማክሲመም ይዘን ነው ወዯ ሚኒመም 

መውረዴ ያሇብን፡፡ በሚዱየም ይዘንው በኋሊ ከምንቸገር ምክኒያቱም ማክሲመሙን ብንሰጥ ሚዱየም ሊይ ነው ምንገኘው፡፡ 

እርግጥ ነው ሚዱየምና አዴቫንስዴ የሚሇውን ፖስት ሊይ ሌትሇያየው ትችሊሇህ፡፡ ሇፊሌዴም ግን የሚያስፈሌገን ሇምንዴን ነው 

ኮሚኒኬሽን ያስፈሌጋሌ እዛ፡፡ ኮሚኒኬሽናችን የተሻሇ መሆን መቻሌ አሇበት፡፡ ኮምፒታንት መሆን መቻሌ አሇብን፡፡ አሁን ሊይ 

ያሇው እስታፍ ፓርቲሲፔሽን ኢት ኢዝ ቤዝዴ አፖን ውዴዴር ነው ኮምፒቲሽን ሊይ ነው፡፡ ተወዲዴረህ ነው እስታፍ የምትገባ 

እንጂ ከዚህ እንዯ መከሊከያ ተመዴበህ ሇፖስት አትሄዴም፡፡ መከሊከያ ፖስትን መሰረት አርጎ ነው የሚመዴበው፡፡ ኦብዘርቨር 

ሲሆን ማሇት ነው፡፡ የኛ ግን ከየትኛውም አሇም ሲመጣ ፖሉስ አዴቫይዘር ከዛ በኃሊ ኮምፒት አርጎ ነው ወዯ እስታፍ መግባት 

ያሇበት፡፡ ከዛም ተወዲዴሮ ስሇሆነ የሚገባው ፊሌደም በጣም መብቃት መቻሌ አሇበት ምክኒያቱም አንደ ክራይቴሪያ እሱ 

ስሇሆነ ማሳየት ስሊሇብህ ፖቴንሺያሌህን በኋሊ ወዯ እስታፍም ስትገባ እሱ ስሇሚሆን፡፡ ስሇዚህ አንዯኛ አዴቫንስዴ ኢንግሉሽ 

ነው፡፡ አዴቫንስዴ ኢንግሉሽ ግን ምን ቢያካትት ጥሩ ነው የሚመስሇኝ ፕሊኒንግ ራሱ እዛጋ ቢካተት፡፡ ፕሊኒንግ በርግጥ ላሊ 

ፕሮፌሽን እንዯሆነ ይገባኛሌ ፡፡ ፕሊኒንግ ከራይቲንግ ጋር ተያይዞ መካተት ያሇባቸው ነገሮች እየተካተቱ ቢሄደ፡፡ ከፕሊኒንግ 

መጀመር አሇብን፡፡ ፕሊን ታረጋሇህ ፕሊን ያረከውን ፕረዘንት ታረጋሇህ ፕረዘንት ያረከውን ከዛ በኋሊ ኤግዘኪዩት ማዴረግ 

መቻሌ አሇብህ፡፡ ኢን ፋክት ብሪፊንግ አሇ ብሪፍ ታረጋሇህ፡፡ ከብሪፊንግ በኋሊ ኤግዘኪዩሽን አሇ፡፡ ስሇዚህ በምትፈፅምበት ሰዓት 

ዯግሞ መሌሰህ ዱብሪፊንግ መኖር አሇበት፡፡  

አ፡ ስሇዚህ ምን በሚሇው እንያዘው? አትሉስት ቢያንስ ኢንተርሚዱየት ላቭሌ ኦፍ ፕሮፊሺየንሲ ያስፈሌጋሌ በትንሹ ወይም 

ከዛ በሊይ ማሇት ነው፡፡ እንዯዛ በሚሇው ትስማማሊችሁ?    

ከ፡ ሇምን ባዴቫንስዴ አንይዘውም? እኔ አሁን እንዴ ነገር ማሇት እፈሌጋሇሁ፡፡ ኮማንዯር እንዯገሇፀው ከዚህ ይዘን የምንሄዯው 

በጣም ኢምንት ነገር ነው፡፡ እኔ ጥሩ ተሰቶ ቢሄዴ አሁን እኮ ቀጣይ ምን ቢሰጥ ጥሩ ነው የሚሌ ነገር ነው ጥያቄህም እንዯዛ 

መሰሇኝ፡፡  
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አ፡ አባባላ ስራን ሇመስራት እዛ ቢያንስ ምን ያህሌ የእንግሉዘኛ ችልታ ይጠይቃሌ ቦታው? በትንሹ ምን ያህሌ የእንግሉዘኛ 

ችልታ ያስፈሌጋሌ ሇስራው? 

ከ፡ ትክክሌ አሁን ቅዴም ያነሳው ነገር ምትኩም ትክክሌ ነው፡፡ ማሇት ይህን ያክሌ ከፍ ያሇም እንትን ባቲዝ ሄዯህ 

የምትሰራበት እንትን ነው፡፡ ግን ሞር ሇቀጣይ ማሇት ነው አዴቫንስዴ በሆነ ሁኔታ ቢሰጥና ጥሩ እውቀት ይዞ ቢሄዴ እዛጋ 

አንዴም ሊገርህ እንትን ነው፡፡ አሁን ኮማንዯር የነበረበት ፖስት ትሌቅ ፖስት ነው፡፡ ላልችም አለ አሁን ጥሩ ጥሩ ቦታ 

የያዙ፡፡ ዋይ ኖት እኛስ ሇምን እንትን አንሌም፡፡ እንዯዚህ አይነት ቦታዎች ሇምን አንይዝም? ሇምን ተወዲዴሮ እዛጋስ ሇምን 

አይገባም? ስሇዚህ እኔ አዴቫንስዴ ይዘን ብንገባ የበሇጠ ጥሩ ነው የሚሌ እንትን አሇኝ፡፡ 

አ፡ እሺ አመሰግናሇሁ፡፡ ወዯሚቀጥሇው ጥያቄ ሌሂዴ፡፡ ሶስተኛው ጥያቄ፡- 

3. የአራቱን የቋንቋ ክህልቶች አስፈሊጊነት እንዳት ትገሌፁታሊችሁ? እስፒኪንግ፤ ሉስኒንግ፤ ሪዱንግና ራይቲንግ፡፡ 

እንዯአስፈሊጊነታቸው በቅዯምተከተሌ አስቀምጡ ብትባለ እንዳት ነው የምትገሌፁት? ማንም መጀመር ይችሊሌ፡፡ 

 

ተ፡ አይ ብዙ ስሇወሰደ እዴሌ ምናሌባት በሌጠውኝ ሉሆን ስሇሚችሌ እኔ ሌቀጥሌ፡፡ ሪሌ ቤዚክ ነገር መጀመሪያ አራቱም 

አስፈሊጊ ናቸው፡፡  

አ፡ አራቱም አስፈሊጊ ናቸው! 

ተ፡ አራቱም አስፈሊጊ ናቸው፡፡ ምክኒያቱም ካራቱ አንደ ቢጎዴሌ ሇምሳላ እስፒች ጎበዝ ሆነህ መስማት ሉስኒንግ ከላሇህ 

ሁለም ኮሊብስዴ ናቸው፡፡ መስማቱን ችሇህ እስፒች ከላሇህ ኮሊብስዴ ነህ፡፡ እኔ ኢኩዋሉ ማሇት ይሄኛው ቀዴሞ ይሄኛውን 

ወዯኋሊ የምታስቀምጣቸው አይዯለም፡፡ ሇመናገር መስማት አሇብህ፡፡ የሰማኸውን ዯግሞ መናገር መቻሌ አሇብህ፡፡ መፃፍ 

ማንዲቶሪ ነው፡፡ የሰማኸውን ነገር ካሌፃፍከው በስተቀር ትራንስፈር አታረገውም አንዴ፡፡ ሁሇተኛ ግን አት ሪሌ ቤዝ ኤቨንት 

አጋጥሞህ በራይቲንግ ሪፖርት ማዴረግ ካሌቻሌክ ያንተ መስማት መሀይም እንግሉዛዊ ነህ ማሇት ነው፡፡ መሀይም እንግሉዛዊ 

ዯግሞ በቃ ሪፖርቲንግ ወዯ ቢሮ አይገባም ወይ ወዯ ስራ አይገባም ማሇት እኮ ነው፡፡ ምክኒያቱም ሪፖርት በፅሁፍ ማስተሊሇፍ 

አይችሌም፡፡ ስሇዚህ ኢኩዋሉ ተመጣጣኝ ናቸው፡፡  

አ፡ ሶ ሁለም አራቱም በኩሌ ዯረጃ አስፈሊጊ ናቸው?  

ሸ፡ አዎ  

አ፡ በቅዯም ተከተሌ አስቀምጡ ብትባለ እምታስቀምጡት አሇ ላልቻችሁ? 

ም፡ ሇምሳላ በቅዯም ተከተሌ ስታስቀምጠው መስማትን እንዯአስፈሊጊነት የምታስቀምጥባቸው ብዙ መሰረታዊ ነገሮች አለ፡፡ 

የሆነ የክራይም ሪፖርት ሉቀርብሌህ ይችሊሌ በስሌክ በሬዱዮ በተሇያዩ መንገድች የተሇያዩ ኢንፎርማንቶች አለ ኢንፎርም 

ሉያረጉህ ይችሊለ፡፡ ስሌዚህ የነገሩህን ነገር በትክክሌ ማዲመጥና መስማት ካሌቻሌክ ምን አይነት ሪፖርት ነው የቀረበሌኝ ምን 

አይነት መረጃ ነው የተሰጠኝ የሚሇውን ነገር በትክክሌ አንዯርስታንዴ ማዴረግ አትችሌም፡፡ ሁሇተኛ ክራይም ኤሪያ ሊይ 

ስትሄዴ የተሇያዩ ሰዎችን ኢንተርቪው ታረጋሇህ የተሇያዩ ሰዎች የሚሰጡህ መረጃ አሇ፡፡ እነሱ የሚሰጡህን መረጃ በዯንብ 

ተረዴተህ ሰምተህ በዯንብ መረጃውን አንዯርስታንዴ ማዴረግ ካሌቻሌክ አሁንም ችግር ውስጥ ትገባሇህ፡፡ አት ዘ ሴም ታይም 

እነዚህ የሰማሃቸውን መረጃዎች መተህ መፃፍ እንዯ ሪፖርት ኮምፓይሌ ማዴረግ ካሌቻሌክ አሁንም ችግር ውስጥ ነህ ማሇት 

ነው፡፡ አንተ የሰማኸውን የተረዲኸውን ያገኘኸውን መረጃ ወዯ ላሊ ሰው ትራንስፈር ማዴረግ አሌቻሌክም ማሇት ነው፡፡ አት ዘ 

ሴም ታይም ብሪፍ ማዴረግ አሇብህ፡፡ ስሇዚህ መናገር መቻሌ አሇብህ፡፡ ይሄንን መረጃ እንዯዚህ እንዯዚህ አይነት ነገር አጊንቼ 
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እንዯዚህ እንዯዚህ አይነት ነገር ተፈጥሯሌ ብሇህ ሇተሇያዩ ዱፓርትመንቶች ፓራሊሌ ዱፓርትመንቶች አለ ኢሹውን ሀንዴሌ 

የሚያዯርጉት ዱፓርትመንቶች አለና ሇነሱ ማስረዲት ብሪፍ ማዴረግ አሇብህ፡፡ ስሇዚህ መናገር መቻሌ አሇብህ፡፡ ስሇዚህ 

መስማትም መናገርም መፃፍም የግዴ አስፈሊጊ ነው፡፡ 

አ፡ ማንበብስ? 

ም፡ ማንበብም ሪፖርቶች ይመጡሌሀሌ፡፡ አንተ ያሌተሰማራህባቸው ከተሇያዩ ኤሪያዎች ሊይ ያንተ አባልች ባለበት አካባቢ 

እንዯዚህ እንዯዚህ አይነት ነገሮች ተፈጥረዋሌ ተብል የተሇያዩ ሪፖርቶች ይመጡሌሀሌ፡፡ እነዛን ሪፖርቶች አንብበህ ተረዴተህ 

ያሌገባህ ነገር ካሇ በስሌክ ጠይቀህ ምን ብሇህ ያንን ሪፖርት ወዯ ራስህ ኮምፓይሌ አዴርገህ ዯግሞ ወዯ ላሊ ክፍሌ ትራንስፈር 

ታረጋሇህ፡፡ አንተ ወዲሇህ ሱፐርቫይዘር ወይም ዯሞ ወዯሚመሇከተው ዱፓርትመንት ትራንስፈር ማዴረግ አሇብህ፡፡ ስሇዚህ 

አንብበህ መረዲት አሇብህ ሪፖርቶችን ማየት አሇብህ፡፡ የሚመጡሌህን ሪፖርቶች በዯንብ ተረዴተህ ነው ትራንስፈር ማዴረግ 

የምትችሇው ማሇት ነው፡፡ 

አ፡ ላልቻችሁ ትስማማሊችሁ? 

ከ፡ እኔ እስማማሇሁ፡፡ 

ካ፡ እኔ በርግጥ ያስቀመጡት ትክክሌ ነው እኔም እስማማሇሁ፡፡ ነገር ግን ቅዯም ተከተሌ አስቀምጡ ቢባሌ እኛ ቀዯም ሲሌ 

ትምህርት ስንማር የቋንቋ ቅዯም ተከተሌ ይሄ ሚኒስትሪ ከስምንተኛ ክፍሌ ጀምሮ ስንማር አስታውሰዋሇሁና ስንፈተን ቅዯም 

ተከተሌ አሇው፡፡ ያ ነገር የቋንቋ ባሇሞያዎች ሲያስቀምጡት ቅዯም ተከተለን ዝምብሇው አይመስሇኝም፡፡ የተሇያየ ሪሰርች 

አዴርገውበት ሰርተውበት ይመስሇኛሌ የቋንቋ እዴገት ቋንቋ ይሞታሌ ያዴጋሌ ምናምን የሚለትና እሱ ሊይ ሉስኒንግ 

እስፒኪንግ ሪዱንግና ራይቲንግ ይመስሇኛሌ ካሌተሳሳትኩኝ ቅዯም ተከተለ፡፡ ስሇዚህ እኛ ምትኩም ስታስቀምጥ እንዯዛ አዴርገህ 

ነው ያስቀመጥከው፡፡ እኩሌ ናቸው አሌክና ግን መስማት አሁን ሇምሳላ ፈተና ስንወስዴ ከዚህ ይጀምራሌ፡፡ ካሌሰማህ 

የሚሰጥህን ኦሪየንቴሽን ኦዱዮውን ካሌሰማህ ምንም ማሇፍም አትችሌም መሰማራት አትችሌም፡፡ ስትሄዴ ዯግሞ ኦሪየንቴሽን 

ብሪፊንግ ይሰጥሀሌ፡፡ እሱን ነገር ካሌሰማህ ምንም ማዴረግ አትችሌም ማሇት ነው፡፡ ካሌሰማህ ዯግሞ መናገርም አትችሌም፡፡ 

ስሇዚህ መጀመሪያ መስማቱን ቅዯም ተከተሌ እሰጠዋሇሁ በግላ ማሇት ነው፡፡ ከዚያ ዯግሞ ማንበብ ማሇት ነው፡፡ ከዛ መፃፍ 

መናገር ከሰማህ በኋሊ መናገር፡፡ ስትጠየቅ ኢንተርቪው ስትዯረግ አሁን ሇምሳላ ትሰማሇህ፡፡ ከሰማህ በኋሊ ዯግሞ መሌስ 

ትሰጣሇህ፡፡ ተናገርክ ማሇት ነው፡፡ ከዛ ሇፅሁፉ ዯግሞ መጀመሪያ ታነባሇህ፡፡ በፕሮጀክተር ሉሆን ይችሊሌ የተፃፈው፡፡ ወይም 

ዯግሞ ጥያቄ ሉሆን ይችሊሌ የተሰጠህ፡፡ ታነበዋሇህ ከዛ ካነበብክ በኋሊ ዯግሞ መሌስ ትፅፋሇህ፡፡ የምትፅፈው ሪፖርት ሉሆን 

ይችሊሌ ፊሉንግ ዘ ብሊንክ ሉሆን ይችሊሌ፡፡ የተሇያየ ነገር እና ይሄ ቅዯም ተከተሌ የቋንቋ ባሇሙያዎች ያስቀመጡት ከዛ ውጪ 

ይሆናሌ ብዬ አሌገምትም፡፡ ግን ኢንተርፕሬት ስታዯርገው እኩሌ የሆነ ቫሌዩ ሉኖራቸው ይችሊሌ፡፡ ቅዯም ተከተሌ ስጥ ብባሌ 

እኔ እንዯዛ አስቀምጠዋሇሁ፡፡ 

አ፡ እሺ  

ተ፡ እሱ ሊይ ሌክ ነው፡፡ ግን እሱ ምን ማሇት ነው እኔ የሚገባኝ ማሇት ነው ይሄ ቅዯም ተከተሌ የሚያስፈሌገው መጀመሪያ 

ቋንቋን ቢዩሌዴ ስታረግ ይመስሇኛሌ፡፡ አንዴ ቋንቋን ማወቅ ስትፈሌግ ነው አሁን ካህሳይ ያሇው ያው ትሰማሇህ መጀመሪያ ከዛ 

መናገር አሇብህ ከዚያ ማንበብ አሇብህ ከዛ መፃፍ አሇብህ፡፡ እኛ ግን እያሌን ያሇንው ስሇ አዯሌት ሊንጉዌጅ ነው እያወራን 

ያሇንው፡፡ ህፃናት ከመጀመሪያው እንዳት አርገው እንግሉዘኛን ወይም አንዴን ቋንቋ እንግሉዘኛ ብቻ ሳይሆን ኤኒ ቋንቋ 

የትኛውን ቅዯም ተከተሌ ሇመያዝ ግራስፕ ሇማረግ የሚሇው ነገር ሉያስኬዴ ይችሊሌ፡፡ አሁን ግን እኛ እያሌን ያሇንው ሚሽን 

ነው ኦሪየንቴሽናችን፡፡ ስሇዚህ መስማትን በቅዯም ተከተሌ አስቀምጠን ይሄኛው ነው ኢምፖርታንት ብሇን ካሌን ላልቹ ምንም 
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ኢምፖርታንስ የሊቸውም ማሇት ነው፡፡ በሚገባ ሉስን ብናረግ ከሶስቱ ቅዯም ተከተሌ ባንደ ዯካማ ከሆንን በዛጋ የትም መዴረስ 

አይቻሌም፡፡  

አ፡ ስሇዚህ 

ተ፡ ስሇዚህ ሇኔ አዝ ኤ ሚሽን ኢኩዋሉ ኢምፖርታንት ናቸው፡፡ ምክኒያቱም መስማት አሇብህ ምክኒያቱም ኤቨንቱን መረዲት 

ስሊሇብህ፡፡ የሰማኸውን ነገር ሁሇት ነገር ነው የምታስተሊሌፈው፡፡ አንዯኛ ኢሚዱየት ሬዱዮ ኮሚኒኬሽን ሉኖር ይችሊሌ፡፡ ስሇዚህ 

እስፖክን ሊይ መናገር አሇብህ፡፡ አጌን በራይቲንግ ሞዴ ሪፖርት አርግ ትባሊሇህ በኋሊ፡፡ ሁሇት ሪፖርት ነው ያሇው ባይ ዘ 

ዌይ፡፡ ኤቨንቱ ሊይ አት ክራይም ሲን ሊይ ሆነህ የምታስተሊሌፈው ሪፖርት ኢሚዱየት ኮሚኒኬሽን ነው፡፡ ከዛ በኋሊ አዯራጅተህ 

እንዯገና ኢንፎርሜሽኑን ከሰጠህ በኋሊ እሚያስፈሌግ እርዲታም ካሇ እሚያስፈሌጉ ተጨማሪ ነገሮችን ካመቻቸህ በኋሊ ዱቴይሌ 

ሪፖርት በራይቲንግ ነው፡፡ ይሄ ስትፅፍ ነው፡፡ ዜን ተቀባይ ስትሆን ዯግሞ ፅፈው ያመጡሌህን ነገር ዯግሞ ማንበብ 

ይኖርብሀሌ፡፡ ስሇዚህ አንደን ካንደ ቅዯም ተከተሌ ማረግ አትችሌም፡፡ ይሄ የቋንቋ ሳይንስ እንዲሇው ሳይንሱ እንዯተጠበቀ ሆኖ 

አክሴብትዴ ነው ኦሌሬዱ እየተሰራበት ነው፡፡ አሁን ሊይ ሚሽን ሊይ ስሊለት አባሊት ስናወራ ግን ማስቀመጥ አትችሌም፡፡ ጎድል 

ነህ አትሆንም ማሇት ነው በቃ እኮ፡፡ አንደን ከዯከምክ ዋቴቨር የበሇጠ ነገር ቢኖርህ በዱግሪ ብታስቀምጠው ኦኬ እዚህ ቢበሌጥ 

እዚህ ቢያንስ ሌትሌ ትችሊሇህ፡፡ ችግር የሇውም ከንትኑ አንፃር ሌትሌ ትችሊሇህ፡፡ ቤዚክ ነገሩ ግን አራቱም አስፈሊጊ ናቸው፡፡ 

እነሱ እንዲለት ችግር ካሇ መውዯቅህ አይቀርም ማሇት ነው፡፡ 

አ፡ እሺ፡፡ ሶ አብዛኞቻችሁ በዚህ የምትስማሙ ይመስሇኛሌ፡፡ አይ ይሄን ጥያቄ ያነሳሁት ምንዴነው ምናሌባት አብዛኛው ስራ 

በምን መሌኩ ነው የሚሰራው - በራይቲንግ ነው በስፒኪንግ ነው የሚሇውን እና ስሌጠናም እዚህ ሲሰጥ የትኛው እስኪሌ ሊይ 

ትኩረት እናርግ የሚሇውን ሇመወሰን ነበረ አራቱም አስፈሊጊ ነው ብሊችሁኛሌ ያንን ወስዲሇሁኝ እሺ፡፡ ቀጣዩ 

ካ፡ እዚህ ሊይ እዚህ ሊይ አሁን ኮማንዯር ተዎሌዯ ያሇው እኔም በሚሽን ኤሪያ ሊይ ስትሄዴ እኔም በሱ ሊይ እስማማሇሁ፡፡ 

ሇምንዴነው የምስማማው ሇፈተናውም ራሱ አንደን ፌይሌ ብታረግ አትሄዴም፡፡ ካሌሰማህ አትሄዴም፡፡ ሪፖርት መፃፍ 

ካሌቻሌክ አትሄዴም፡፡ ኢኩዋሌ እስታተስ አሊቸው፡፡ እዚህ ሇስሌጠናችን ሊይ ግን በሉስኒንጉ ሊይ አሁን ሇምሳላ ሚሽን ሊይ 

ሄዯን እንዲየንው ትንሽ እምትችሌ ይመስሌህና አንዴ የሆነ ፈረንጅ ሲመጣ አክሰንቱ በጣም ችግር አሇ፡፡ እምትችሌ ይመስሌህና 

ከዯና ሰው ጋር ስታወራ ላሊ ሰው ሲመጣ ግን እማትሰማው አክሰንት፡፡ ስሇዚህ ምንዴነው የተሇያዩ ኦዱዮዎች ስሊለ ይሄ 

ስሌጠና በሉስኒንጉ ሊይ ሞር ፎከስ ቢዯረግበት መሌካም ነው እሊሇሁ፡፡ 

አ፡ እሺ 

ም፡ የኔ ዯግሞ ከሱ የተሇየ ነው፡፡ ከሉስኒንጉ ይሌቅ እንዯውም እስፒች ሊይ የበሇጠ መናገር ሊይ የበሇጠ ፎከስ ቢዯረግ ጥሩ 

ነው፡፡ ሇምሳላ ብሪፍ ማረግ ፕረዘንት ማረግ የሆነ ፕረዘንቴሽን ሰርተህ አምተህ እራስህ ያን ነገር ተናግረህ የኛ ሰዎች በብዛት 

እንዯውም ችግር የሚገጥመን መናገር አይፈሌጉም፡፡ ውስጥህ ያሇውን ነገር እራስህ መናገር መቻሌን እማያውቁ አለ፡፡ 

ምክኒያቱም ተነጋግሮ ፕራክቲስ አዴርጎ ስሇማያውቅ እኛጋ ብዙ ጊዜ የስራ ቋንቋችን አማርኛ ነው የመናገር ኦፖርቹኒቲ የሇንም 

ብዙ፡፡ ስሇዚህ አንዲንዴ ጊዜ ኦብዘርቭ እማዯርገው ነበረ፡፡ በር ቆሌፈው ረጅም ሰአት እቤት ውስጥ እሚያሳሌፉ ሰዎች ጋር 

ሊሇመገናኘት ሊሇማውራት እሚያሳሌፉ ነበሩ፡፡ ያ ማሇት የመናገር አቅም ስሇላሊቸው ነው፡፡ ስሇዚህ ፕራክቲስ ማረግ እንዯ 

ፕረዘንቴሽን ብሪፊንግ የሆኑ ነገሮች ሊይ ፕራክቲስ ማረግ የበሇጠ ኮንፊዯንስ ይኖርሀሌ በራስ መተማመንህ እየጨመረ ይሄዲሌ፡፡ 

ብዙ ከማዲመጥ ይሌቅ መናገር የበሇጠ በራስ መተማመን ይሰጥሀሌ፡፡ ከዛ በኋሊ አቅምህን ካዲበርክ በኋሊ የተወሰነ ጊዜ 

ኢንተራክት ካዯረክ እኮ ትረዲዋሇህ ሰዉን፡፡ ግን ዯግሞ እራስህን ሀይዴ እምታረግ ከሆነ የነገሩን ነገር አትረዲም፡፡ አንተም 

ሇመናገር አትዯፍርም፡፡ ስሇዚህ ዴፍረት የበሇጠ በራስ መተማመን እያዲበረ ይመጣሌ፡፡ የበሇጠ ፕራክቲስ ባዯረክ ቁጥር 
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መስማትም ትጀምራሇህ እራስህም እንትን ማሇት ትጀምራሇህ፡፡ ዞሮ ዞሮ ግን ሚሽን ሊይ ሁለም አስፈሊጊ ናቸው፡፡ ሉስኒንግም 

ራይቲንግም ሁለም አስፈሊጊ ናቸው፡፡ 

ሸ፡ አዎ በዯይ ቱዯይ አክቲቪቲያችን ሊይ አራቱንም አፕሊይ ማዴረግ የግዴ ነው፡፡ ወተን ተግባብተን ኢንፎርሜሽን ይዘን መተን 

ሪፖርት መፃፉ ብሪፊንግ ዱብሪፊንግ ሊይ ያያ ነገር እኩሌ ጠቀሜታ ያሊቸውና አራቱም እኩሌ አስፈሊጊ ናቸው ማንዲቶሬ 

ናቸው የ ዯይ ቱዯይ አክቲቪቲ ሊይ፡፡  

አ፡ ኦኬ እሺ፡፡ ወዯሚቀጥሇው ጥያቄ ሌሂዴ፡፡ አራተኛው ጥያቄዬ፡ 

4. የንግግር ክህልታችሁን የሚጠይቁ ምን አይነት ሁኔታዎች አለ? የንግሉዘኛውን ጥያቄ ሌዴገምሊችሁ ምናሌባት 

ግሌፅ እንዱሆን what situations are there that require you to speak in English? 

ም፡ አሁን እኔ ያሌኩህ ነገሮች ናቸው፡፡ ሇምሳላ ብሪፊንግ አሇ፡፡  

አ፡ አዎ እንዯዚህ እየዘረዘርክ እንዴትነግረኝ ነው እምፈሌገው፡፡  

ም፡ መናገር የግዴ ያስፈሌግሀሌ ብሪፍ ሇማረግ የሆነ ነገር፡፡ የሆነ ሲችዌሽን ሄዯህ ኦብዘርቭ አርገህ አይተህ ምናምን 

ትመጣሇህ፡፡ ስሇዛ ነገር ብሪፍ ማረግ የግዴ ያስፈሌግሀሌ፡፡ እና የመናገር እንትን ያስፈሌግሀሌ የግዴ ማሇት ነው፡፡ ሁሇተኛ 

ሁሌግዜ ሇምሳላ የተሇያዩ አይነት እንትኖች ኢንፎርሜሽን ፈሊጊዎች ወዲንተ ኦፊስ ይመጣለ፡፡ ያው ቤዝዴ ኦን ዘ ፖስት 

የተሇያየ ማንዳት ቢኖረንም አንተጋ የሆነ መረጃ ፈሌገው የሚመጡ ይኖራለ፡፡ ስሇዚህ ሲቹዌሽን ብሪፍ አርግሌን ይለሀሌ፡፡ 

ስሇሆነ ነገር ስሇ ጀንዯር ስሇ ኤችአር ስሇሆኑ ቫዮላሽን እዚህ አካባቢ ስሊሇው ሲቹዌሽን ምን ይመስሊሌ ብሇው ስሇዛ ነገር መረጃ 

የሚፈሌጉ ሰዎች ይመጣለ፡፡ ኦር ዯሞ ኢቭን ያንተ ሱፐርቫይዘሮች ወይ ያንተ ሀሊፊዎች ስሇዚህ ነገር እስቲ ምን አሇ አንተ 

ባሇህበት ኤሪያ ኦፍ ሪስፖንስቢሉቲ ስሇነዚህ ነገሮች ምን አይነት ኢሹዎች አለ ብሇው አንተን ይጠይቁሀሌ፡፡ ስሇዚህ አንተ ስሇዛ 

ነገር የግዴ ብሪፍ ማረግ አሇብህ ዱስክራይብ ማረግ አሇብህ፡፡ እንዯዚህ አይነት ነገሮች አለ እንዯዚህ አይነት ነገሮች አለ 

እንዯዚህ ተከስቷሌ ቻላንጆች ምን ቻላንጆች አጋጥመውሀሌ የሚለ አለ፡፡ ብዙ ጊዜ እንዯዚህ አይነት ሪፖርቶች ፈሌገው 

ይመጣለ ወዲንተ ማሇት ነው፡፡ አንዯኛ እሱ፡፡ ሁሇተኛ አዴቫይዝ ማረግ ይጠበቅብሀሌ እንዲንዴ ጊዜ በምትሄዴበት አካባቢ፡፡ 

ኢቭን ፓትሮሌ ስታረግ ኦር ዯሞ ሰዎችን ስታነጋግር አንዲንዳ ካንተ ከፖሉስ ሞያ አንፃር ሇሰዎች የሆነ አዴቫይዝ መስጠት 

ኦር ዯሞ እነሱ ከዛ አካባቢ ከምትሰራበት አካባቢ ካለ ፖሉሶች ላልች ልው ኢንፎርስመንት አውቶሪቲ ይኖራለ እዛ አካባቢ እና 

እነሱን በምን መሌኩ ሀንዴሌ ማረግ እንዲሇባቸው ትምህርት መስጠት ሉያስፈሌግ ይችሊሌ፡፡ አዴቫይዝ መስጠት ሉያስፈሌግ 

ይችሊሌ፡፡ ስሇዚህ የግዴ መናገር አሇብህ፡፡ አንተ ያሇህን ኤክሲፒሪያንስ ወይም ዯሞ አንተ ያሇህን የፖሉስ ሞያ ሇነሱ 

ትራንስፈር የምታረግበት ሲቹዌሽን ይኖራሌ፡፡ ስሇዚህ መናገር የሚያስፈሌግባቸው  ብዙ ሲቹዌሽኖች አለ፡፡ 

አ፡ እሺ፡፡  

ተ፡ አንደ እሺ ኦኬ ሶሪ 

አ፡ እሺ ቀጥለ መናገር ትችሊሊችሁ፡፡ እሱ ብሪፊንግ ብልኛሌ፡፡ 

ተ፡ አንደ ብሪፊንግ ነው፡፡ ሁሇተኛ ትሬኒንግ ወይም ሜንቶሪንግ፡፡ ኢትስ ማንዲቶሪ፡፡ ይኖረናሌ ከስራ ጋ ሉያጋጥምህ የሚችሌ 

ነገር ነው፡፡ ላሊኛው ክራይም ኤቨንትሰ ነው፡፡ ኤኒ ክራይም ሀፕን ካረገ ያኛው ሲቹዌሽን ያስገዴዴሀሌ በስፖክን ማሇት ነው 

በስፒች፡፡ ክራይም ሊይ ኤኒ ክራይም ሀፕን ያ አንተን ጋብዝሀሌ እንዴታወራ ስሇዚህ ስሇ ክራይም ኤቨንት ማሇት ነው፡፡ 

ላሊኛው ሪፖርቲንግ ሪኳየርመንት ነው ዊች ኢዝ ኮሚኒኬሽን፡፡ ሪፖርቲንግ ሪኳየርመንቱ  ኢን ራይቲንግ አይዯሇም፡፡ ቨርባሌ 

ሪፖርቲንግ ሪኳየርመንት አሇ፡፡ ስሇዚህ የሪፖርቲንግ ሪኳየርመንት እንዲሌኩህ በሁሇት መሌኩ ነው፡፡ አንዯኛው ቨርባሌ ነው 
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ሁሇተኛው ራይቲንግ ነው፡፡ ራይቲንጉ ፎርማሌ ነው፡፡ ይሄኛው ግን ኢሚዱየት ሪስፖንስ ያስፈሌግሀሌ፡፡ አንዴ ሪኳየርመንት 

ነው ይሄ፡፡ ባሇህበት ሲቹዌሽን ቨርባሌ ኮሚኒኬሽን የሬዱዮ ኮሚኒኬሽን በዎኪ ቶኪ ሉሆን ይችሊሌ ሞባይሌ ሉሆን ይችሊሌ 

ዋሬቨር፡፡ ኤኒ አፓራተስ ተጠቅመህ ሇስፒኪንግ ይጋብዝሀሌ፡፡ 

አ፡ ሶ ሬዱዮ ኮሚኒኬሽን  

ም፡ የስ ሬዱዮ ኮሚኒኬሽን አሇ፡፡ ቴላኮሚኒኬሽንም ይኖራሌ፡፡ በስሌክም እንትን ሌታረግ ትችሊሇህ፡፡  

አ፡ ሬዱዮ ኦር 

ም፡ ቴላኮሚኒኬሽን 

አ፡ ቴላኮ… 

ካ፡ ሴሌፎን 

አ፡ ኦኬ ሴሌፎን ኮሚኒኬሽን፡፡ 

ተ፡ ላሊኛው ጌት ቱጌዘር አሇ፡፡ አንደ ኤቨንት ነው ይሄ ሇስፒች የሚጋብዝ፡፡ በጌት ቱጌዘር ሁሇት ነገር ሉኖር ይችሊሌ፡፡ ሰው 

ሌትሸኝ ትችሊሇህ ኦር ኤሌስ ጀስት ሇራስህ ሇሪፍረሽመንት ሉሆን ይችሊሌ፡፡ እዛ ግን የምታቀርባቸው እስፒቾች ይኖራለ፡፡  

ም፡ VTC አሇ (Video Tele-Conferencing)፡፡ 

ተ፡ የቴላ ኮንፈረንስ ኢሚዱየት በጣም ከሩቅ  

ም፡ ከሄዴኳርተር 

ተ፡ ከሄዴኳርተርና ምናሌባትም ከኒውዮርክ ሉሆን ይችሊሌ፡፡ ከየትኛውም ቦታ ሆነህ፡፡ እነዚህ ሇስፒች የሚጋብዙ ኤቨንቶች 

ናቸው ከብዙዎቹ በትንሹ፡፡ ሁለንም ማስታወስ ስሇማንችሌ እንጂ ከዚህ በሊይ በጣም ብዙ ኤቨንቶች አለ፡፡ እነዚህ ግን ቤዚክ 

ናቸው፡፡ ብሪፊንጉ ከሪስፖንስብሉቲ ይነሳሌ፡፡ ሶ አንተ ብሪፍ የምታረገው ሰው ይኖራሌ ብሪፍንግ ግዴ ነው፡፡ ዱብሪፊንግም 

ይኖራሌ፡፡ 

አ፡ ዱብሪፊንግ 

ተ፡ አዎ ብሪፊንግ ኤንዴ ዱብሪፊንግ ይኖራሌ፡፡ እና ይሄ ከሪስፖንስቢሉቲ የተነሳ ነው፡፡ ትሬኒንግ ኤንዴ ሜንተሪንግ ዯሞ ይሄ 

ከሪስፖንስብሉቲ ነው፡፡ አሳይን ሌትዯረግ ትችሊሇህ፡፡ ትሬኒንግ ኤንዴ ሜንተሪንግ ሉኖር ይችሊሌ፡፡ እንዲሌኩህ የሪፖርት 

ሪኳየርመንት ነው ቨርባለ፡፡ ጌት ቱጌዘር ሉኖር ይችሊሌ፡፡ ኤንዴ የቪዱዮ ኮንፈረንስ ሉኖር ይችሊሌ፡፡ እና በነዚህ መሌኩ ያው 

ሇስፒች የሚጋብዙ ኤሪያዎች እነዚህን ነው በትንሹ መጥቀስ የምንችሇው፡፡ 

አ፡ እሺ የቀረ 

ከ፡ ጨርሶ ተጠቅሷሌ፡፡ 

አ፡ ሁለም ተጠቅሷሌ? 

ከ፡ ሞር የፈሇኩትን እሱ ጠቅሶታሌ፡፡ 
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ተ፡ እና ሶሪ በቃ፡፡ 

አ፡ አይ ችግር የሇውም፡፡ 

ም፡ እስፔሻሉ ክራይም ሪስፖንስ የትም ቦታ ሊይ አሇ፡፡ ክራይም ሪስፖንስ ፍሇጋ የግዴ ሪፖርት ያስፈሌጋሌ፡፡ ቴላ ሪፖርት ኦር 

ሬዱዮ ሪፖርት ኦር የሆነ ሪፖርት፡፡ ኢሚዱየት ሪስፖንስ የሚፈሌጉ ክራይም ሲን ሊይ ካሇህ ወዱያውኑ ኢንፎርም አዴርገህ 

ወይም ሴኪዩሪቲ ወይም ሰው ገብቶ ያነገር ሪስፖንዴ እንዱያረግሌህ ማረግ፡፡ ስሇዚህ የግዴ የትኛውም ፖስት ሊይ ያሇ ሰው 

እዝችጋ መናገር የግዴ ያስፈሌገዋሌ፡፡ ሇራስህም ቢሆን አዯጋ ዯርሶብኛሌ ብሇህ እንዯዚህ አይነት አዯጋ አጋጥሞኛሌ እንዯዚህ 

አይነት ነገር ዯርሶብኛሌ ብሇህ የግዴ መናገር ያስፈሌግሀሌ፡፡ 

ካ፡ ላሊው አብዛኛውን ጠቅሰውታሌ፡፡ መጥቀስ የፈሇኩት ግን ምንዴነው አንደ ስራ ሊይ ስትወጣ ከሰዎች ጋር የምታዯርገው 

ሪላሽንሽፕ ወይም ዯግሞ ኮንቨርሴሽን አሇ ስራ ቦታ ሊይ ማሇት ነው፡፡ በስራ በኩሌ ጠቅሳችሁታሌ ግን ስራ ሊይ አሁን ሇምሳላ 

ፓትሮሌ ወተህ ያገርህን ትራዱሽናሌ ኤቨንትስ ይጠይቁሀሌ፡፡ ጋብቻ እንዳት እንዯሚፈፀም ይጠይቁሀሌ አሁን ሇምሳላ፡፡ 

እንዳት ነው ጋብቻ ወንዴ ሴትን ሇጋብቻ እንዳት ይጠይቃሌ ስሇ ሀይማኖት ስሇ አገር ስሇ ቋንቋ ብዙ ነገር እዛ ኮንቨርሴሽን 

የምታረገው ነገር አሇ፡፡ አስበኸው አይዯሇም የምትሄዯው ግን እዛ ስትሄዴ ትጠየቃሇህ፡፡ የስራ ባሌዯረቦችህ ይጠይቁሀሌ፡፡ እና 

እሱ የግዴ እንዴትመሌስ ያስገዴዴሀሌ፡፡ እንዯውም እዛ የሚሰማሩ ሰዎች ያገራቸውን ቋንቋ ባህሌ በዯንብ አርገው ይዘው ቢሄደ 

መሌካም ነው፡፡ 

ተ፡ ይሄ ማሇት ሶሻሊይዜሽን ማሇት ነው፡፡ 

ካ፡ አዎ 

ተ፡ የግዴ ይሌሀሌ ሶሻሊይዜሽኑ አንደ ኢንቫይት የሚያረግ የሚጋብዝ ነገር ነው፡፡ 

ካ፡ አዎ ይጋብዝሀሌ በቃ፡፡ እና በዚህ አካባቢ እራሱ ስሌጠናም ተሰቶበት የሆነ ነገር ይዘን ብንሄዴ ሲሄደ በዚህ በኩሌ 

ተዘጋጅተው ቢሄደ መሌካም ነው የሚሌ ሀሳብ አሇኝ፡፡  

አ፡ ኦኬ እሺ 

ሸ፡ ላሊው ወዯ ስራ ስትወጣ ያው ፓትሮሌ ስትወጣ በየኢንተርቫለ ሊይ ኮሚኒኬት ታረጋሇህ፡፡ እኔ ሬዱዮ ኮሚኒኬተር 

ከሆንኩኝ ከግቢ ከወጣሁ ጀምሬ ያሇውን ሲችዌሽን እምሄዴበት ሲችዌሽን ዯርሼ ያሇውን ሁኔታ ሁለ ሴኪዩሪቲ ሲችዌሽኑን 

ሁለ እስክመሇስ ዴረስ ግቢ እስክገባ ዴረስ ኮሚኒኬት አረጋሇሁ፡፡ ያ የግዳታ ነው ሬዱዮ ኮሚኒኬሽን፡፡ 

አ፡ ሶ የኛ ፖሉስ አባሊት ሬዱዮ ኮሚኒኬሽን ሊይ ይሳተፋለ ማሇት ነው?      

ካ፡ አዎ 

አ፡ በሬዱዮ ኮሚኒኬት ያረጋለ? 

ከ፡ የግዴ ነው፡፡ 

ተ፡ ኢቭን የሴንተር ነበረን፡፡ ኖት ኦንሉ እሱ ፐርሰናሌ ነው ሁለም በሬዱዮ ኮሚኒኬት ያረጋለ፡፡ ቤዝ አሇን በራሱ፡፡ ቤዝ ማሇት 

ሁለንም ሲችዌሽን የሚጠይቅ ሴንተር፡፡  

አ፡ ኦኬ እንዯ … 
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ም፡ እንዯ ኦፐሬተር ሆኖ የሚሰራ ማሇት ነው፡፡ 

ተ፡ ኦፐሬተር ሆኖ የሚሰራ፡፡ ኖት ኦንሉ መጠቀም ብቻ አይዯሇም፡፡ ያስተናግዲለ ማሇት ነው፡፡ ኢንፎርሜሽን ሴንተር ሆኖ 

ይሰበስባሌ ኢንፎርሜሽን ዱሰምኔት ያረጋሌ፡፡ 

አ፡ ኦኬ እሺ፡፡ ቴንኪው፡፡ አንዴ ሳሌጠይቅ ማሇፍ የማሌፈሌገው በተሇይ ይሄ ብሪፊንግና ዱብሪፊንግ የምትለት ውሎችሁን 

የሚመሇከት ነው? በምን ጉዲይ ሊይ ነው አሁን ብሪፊንጉ ብዙ ጊዜ የሚያጠነጥነው? ብሪፊንግና ዱብሪፊንግ ስትለ በምን ርዕስ 

ሊይ ነው ብዙ ጊዜ እሚያተኩረው? 

ም፡ የተሇያየ አይነት ብሪፊንግ አሇ፡፡ 

አ፡ እሺ ኮማንዯር 

ካ፡ የተሇያየ ብሪፊንግ አሇ፡፡ አሁን ሇምሳላ ዱዩቲ ኦፊሰር ተረኛ መኮንን የሚባሇው ሆነህ ካዯርክ በስራ በቆየህበት በስምንት 

ሰዓት ውስጥ የነበሩ ኤቨንቶችን ብሪፍ ታረጋሇህ ወዯስራ ሇሚሰማሩት አባሊት ማሇት ነው፡፡ ይሄ አንደ ብሪፊንግ ነው፡፡ 

እስኮርት ወይም እጀባ ወይ ምናምን የሆነ ነገር ካሇ ዯሞ እንዯዚህ እንዯዚህ አይነት ስራ እንሰራሇን ከዚህ እንነሳሇን እዚህ 

እንዯርሳሇን ስራችን ከዚህ ሰዓት እስከዚህ ሰዓት ይቆያሌ ብሇህ ስሇስራ በተመሇከተ ዯሞ ብሪፍ ታረጋሇህ፡፡ ስሇዚህ ዱብሪፊንግ 

ማሇት ዯሞ ስትጨርስ ነው፡፡ ስትጨርስ ዯሞ ስራው እንዳት እንዯተጠናቀቀ ምን ምን ሁኔታዎች እንዲጋጠሙ ቻላንጅ 

ምናምን ካጋጠመ እንዳት መፍትሄ እንዯተሰጠበት ዯሞ ዱብሪፊንግ ታረጋሇህ፡፡ 

አ፡ ኦኬ እምትጨምሩት ነገር ካሇ 

ም፡ ያው እሱ እንዲሇው ነው፡፡ ብሪፍ የምታረግባቸው ኢሹዎች የተሇያዩ ቢሆኑም በየ 24 ሰዓት ሌዩነት ሇምሳላ በ24 ሰዓት 

ውስጥ የነበረውን የሰኪዩሪቲ ሲችዌሽን የሚቀጥሇውን የ24 ሰዓት ስራ ከመጀመርህ በፊት እንዯዚህ አይነት የሴኪዩሪቲ 

ሲችዌሽን ነበር ብሇህ ብሪፍ ታረጋሇህ ሇሲኒየር ማኔጅመንቱ ኦር ዯሞ ሇሴክሽን ቺፎች በየ 24 ሰዓቱ ብሪፍ ታረጋሇህ፡፡ አንደ 

ይሄ ነው፡፡ ሁሇተኛው እሱ እንዲሇው ወዯ ስራ ከመሰማራታቸው በፊት ስሇሚሰማሩበት ስራ ምን መስራት እንዲሇባቸው 

ምናምን ብሪፍ የሚዯረግበት ኢሹም አሇ፡፡ ላሊው የተሇያዩ አይነት ዳሉጌሽኖች ሚሽኑን ሇማየት ሲመጡ ስሇሚሽኑ አጠቃሊይ 

ሲችዌሽን አሁን ስሊሇው እስታተስ ስሇማንዳቱ ስሇ ቻላንጆቹ ወዯፊት መስራት ስሇምታስባቸው ነገሮች ብሪፍ ታረጋሇህ 

ሇዯሉጌሽኑ፡፡ የተሇያዩ እንግድች ወዯሚሽኑ ሲመጡ ምን ይመስሊሌ ሲችዌሽኑ ከነሱ የሚጠበቀው ምንዴነው ምን ማዴረግ 

የሇባቸውም ምን ማዴረግ አሇባቸው አዱስ ወዯሚሽኑ ሇሚገቡ ሰዎች የሚሽኑ አጠቃሊይ ሁኔታ ምን ይመስሊሌ ሌክ እንዯ 

ኢንዲክሽን አይነት በየቀኑ ብሪፍ ሉዯረግ ይችሊሌ፡፡ 

አ፡ ኦኬ ያሌተገሇፀ የምትለት 

ተ፡ ይሄው ነው፡፡ ብሪፊንግ ኤንዴ ዱብሪፊንግ አት ዘ ሴም ታይም የሚሰጥበት ሁኔታም አሇ፡፡ ዱብሪፊንጉ የትናንትናውን 

ነው፡፡ ሇምሳላ እኔ ብነግርህ አት ዯይሉ ቤዝ ብሪፊንግ ኤንዴ ዱብሪፊንግ ዘ ሴም ነው፡፡ ሇዛሬ ብሪፍ ታረጋሇህ የትናንቱን ዯሞ 

ዱብሪፍ ታረጋሇህ፡፡   

አ፡ ኦኬ 

ተ፡ ሶ ዛሬ የሰጠሁት ብሪፊንግ ሇነገ ጠዋት ዱብሪፊንግ ነው፡፡ ኤንዴ ዜን ሇሚቀጥሇው ዯሞ ብሪፊንግ ይኖራሌ፡፡  

አ፡ ሳይመሌቴኒየስሉ 
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ተ፡ ሳይመሌቴኒየስሉ ሌታስኬዲቸው ትችሊሇህ፡፡ አንዲንድቹ ማሇት ሁሇቴ ሊሇመሰብሰብ ነው ባይ ዘ ዌይ፡፡ ትክክሇኛ ስረዓቱ 

ጠዋት ብሪፍ ታረጋሇህ ስሇስራህ ማታ ዱብሪፍ ማረግ አሇብህ፡፡ ወይ ዯሞ ስራውን ካከናወንክ በኋሊ የስራ አፈፃፀም እንዳት 

ነበር በሄዴክበት ያጋጠሙ ቻላንጆች ምንዴናቸው ነገ ምን መዯረግ አሇበት ከዚህ ምን ላሰን መውሰዴ አሇብን ዋቴቨር ይሄን 

ዱብሪፊንግ ሊይ ማስቀመጥ አሇብህ፡፡ ብዙውን ጊዜ ሁሇቴ ሊሇመሰብሰብ ብሪፍንግ ኤንዴ ዱብሪፊንግ አት ዘ ሴም ታይም 

ሳይመሌቴኒየስሉ የሚሰጥባቸው አካሄድች አለ፡፡  

አ፡ እሺ ላሊው በምን ጉዲይ ሊይ ነው ትሬኒንግ እና ሜንተሪንግ የሚከናወነው? 

ተ፡ ኢት ዱፔንዴስ ግን እኔ ሇምሳላ ፐርሰናሉ እኔ ትሬኒንግ በሇው ወይ ሜንተሪንግ ሜንተሪንግ አይዯሇም ትሬኒንግ እሰጥ 

ነበር፡፡ እምትሰጠው ምንዴነው ያሇህበትን ስሇስራ ሁኔታ ኒው ከመርስ ኒው ኢንትሪ ሲመጣ እያንዲንደ ሴክሽን ሄዴ 

እንዯሚሽኑ የሚሇያይ ከሆነ አሊውቅም፡፡ በኛ ሚሽን እሚዯረገው ምንዴነው እያንዲንደ ሴክሽን ሄዴ ሇኒው ኢንትሪ ስሇ ሴክሽኑ 

ትሬይን ያረጋሌ ሰዓት ተሰቶት፡፡ 

አ፡ ኦኬ ኦኬ 

ተ፡ ሶ እሱ ማሇት ነው፡፡ ሇኒው ኢንትሪ ሇራስህ እስታፍ ሇኢንተርናሽናሌ እስታፉ ሇራስህ ሇፒስኪፐሩ ሇምሳላ ከኛ ከ 

UNMISS ከሄዴክ ሁለም ሴክሽኖች አለ፡፡ ፎረንሲክ ሰክሽን አሇ ሂውማን ሪሶርስ ሰክሽን አሇ ፐርሶኔሌ ሰክሽን አሇ ኦፐሬሽን 

ሰክሽን አሇ፡፡ እነዚህ ሁለ ኒው ኢንትሪ ሲመጣ ሇአንዴ ሳምንት ያህሌ ትሬይን ያረጋለ ኒው ኢንትሪውን፡፡ ያ ማሇት ነው 

ትሬኒንግ ማሇት፡፡ አንዴ፡፡ ላሊኛው ትሬኒንግ ሉሆን ይችሊሌ ኢት ዱፔንዴስ አፖን ይሄ ማንዳትን መሰረት ያረገ ነው፡፡ ሇራሱ 

ሇልካሌ ፖሉስ ዯሞ ትሬኒንግ የሚሰጥበት ዯሞ አሇ፡፡ እሱ ማንዳትህን ሰፖርት የሚያረግ መሆን አሇበት፡፡ አንደ ትሬኒንግ 

እሱ ነው፡፡ ሁሇተኛው ሜንተሪንግ አሇው፡፡ ሜንተሪንግ ዯሞ ከኮልኬሽን ጋር ይያያዛሌ፡፡ ከትሬኒንጉ በኋሊ ኮልኬሽን አሇ፡፡ 

አብረህ ከልካሌ እስታፉ ጋር አብረህ ትሰማራሇህ፡፡ አት ዛት ታይም ሜንተር ነው የምታረገው፡፡ አት ዯይሉ ቤዝ በሚሰራቸው 

ስራዎች ይሄ እንዯዚህ ነው ይሄ እንዯዚህ ነው እዚህ ጋር የሰራኸው እንዯዚህ መስተካከሌ አሇበት እያሌክ ሜንተር ታረገዋሇህ፡፡ 

ማን ልካሌ ፖሉሱን፡፡ ሶ ሜንተሪንግ ብዙውን ጊዜ ከልካሌ ፖሉስ ጋር ነው የሚዯረገው፡፡ ትሬኒንግ ከሰጠህ በኋሊ የሚከተለ 

ስራዎች ናቸው፡፡ በተሇይ በተሇይ ዯሞ ኮልኬሽን ካሇ አብረህ የመሰማራት ኦፖርቺኒቲዎች አለ፡፡ ብዙውን ጊዜ ፒስኪፒንግ 

የሚነሳው ከማንዳት ነው፡፡  

አ፡ ያ ትክክሌ ነው፡፡ 

ተ፡ ሚሽኖች ዯሞ ሁለም እንዯየሁኔታቸው ማንዳታቸው ይሇያያሌ፡፡ ስሇዚህ እዛ ማንዳት ሊይ መሰረት አርገህ ትሬኒንግ 

ይኖራሌ ሜንተሪንግ ይኖራሌ ኮልኬሽኑ አብሮ ይኖራሌ፡፡ በተሇይ ኮልኬሽን በምንሌበት ሰዓት አሁን ሜንተሪንግ የሚገሇፀው 

በኮልኬሽን ነው፡፡ አብረህ ካሰሇጠንክ በኋሊ አብረህ በየጣቢያው ሄዯህ አብረህ ተመዴበህ የምትሰራው ማሇት ነው እሱ፡፡  

አ፡ ኦኬ እሺ፡፡ ቴንኪው፡፡ ይሄ ጌት ቱጌዘር ወይም ሶሻሊይዜሽን ያሊችሁት እንዯዚህ ጌት ቱጌዘር እርስ በርስ በምትገናኙበት 

ሰዓት ባብዛኛው የምታወሩት ስሇምን ጉዲይ ነው? ኮመን የሆኑ ቶፒኮች ካለ እምታስታውሱት? 

ተ፡ ብዙዎቹ በኛ ኬዝ አሁን በመሇያየት ነው፡፡ ጌት ቱጌዘር ብዙውን ጌዜ የራሳችን ይሆንና ነገር ግን ሰዎች ቼክአውት ሲያረጉ 

ሲወጡ ሽኝት ታረጋሇህ፡፡ ስሇዚህ ስሇሰዎች የምናወራው ምንዴነው ማመስገንን ነው፡፡ በቃ ጥሩ ባህሪ ነበረህ ጥሩ ስራ ነበረህ 

በሄዴክበት ሁለ ጥሩ ጥሩ ነገር ይግጠምህ ስሇዚህ የነበረን ጊዜ በጣም አሪፍ ነው ብሇህ ትሸኛሇህ፡፡ ዛቲዝ ዋን አንደ አስፔክት 

ነው፡፡ ከቼክአውት ባሻገር እንዯገና ወዯ ፖስቲንግ ስትወጣ ኦር ሀሊፊነት ከአንዴ ቦታ ቆይተህ ወዯ ላሊ ሀሊፊነት ስትሄዴ 

የነበርክበት ቦታ አጌይን አመስግኖ ጌት ቱጌዘር አርጎ ስሇ አንተ ነው እንዱህ ማግኘትህ በጣም ዯስ ብልናሌ ባትሄዴብን ምናምን 

ጥሩ ነበር ኢንኬዝ ግን እዴገትም ስሇሆነ ፖስትም ስሇሆነ ጥሩ ነው እናመሰግንሀሇን ብሇህ በጌት ቱጌዘር ትገሌፀዋሇህ፡፡ ይሄ 
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ፕሮግራምም አሇው ባይዘዌይ፡፡ ኢት ኢዝ ኖት ሲምፕሉ ጌት ቱጌዘር አይዯሇም፡፡ ፕሮግራም አሇ የሚበሊ የሚጠጣ አሇ ዋሬቨር 

ከቻሌክም ቴፕ በካሴት አርገህ ባንዴ ነገር ታረጋሇህ በዱጄ እሱን እሱን ተዯርጎ ይኖራለና እነዚህ ጌት ቱጌዘሮች በጣም በጣም 

ወሳኝ ናቸው፡፡ ስሇዚህ እዛ ምንዴነው ጠቀሜታው በምታስተሊሌፍበት ሰዓት ሁሇት ነገር ታስተሊሌፋሇህ፡፡ አንዯኛ ስሇሚሄዯው 

ሰው፡፡ ሁሇተኛ ስሇራስህ ካሌቸር በዛ ሰዓት ስሇ አገርህም ፡፡ አገር ሶስት ኦፖርቺኒቲዎች አለ አገርህን ዱስከስ ሇማረግ፡፡ አንዯኛ 

ሜዲሌ ፓራዴ ነው፡፡ ሜዲሌ ፓራዴ በሚኖር ሰዓት ሰዎችን ትጋብዛሇህ፡፡ ግን ሰዎች እንዱበለሌህ ነው የምታመጣቸው፡፡ ሲበለ 

ግን ዋናው ያንተ አዴቫንቴጅ ምንዴነው ያገርህን ሁኔታ ማስተዋወቅ ነው፡፡ ሁሇተኛ በጌት ቱጌዘር ጊዜ ነው ያገርህን ነገር 

የምታስተሊሌፈው፡፡ ስሇ አንዴ ኢነዱቪጁዋሌ ታወራና የመጣህበትን አንተ ስሇምትጠቅስ እኔ ከኢትዮጵያ ነው የመጣሁት 

ስሇዚህ ከዚህ ወንዴሜ ጋራ በባህሌም ባህሊችን እንዱህ ይመስሊሌ የነሱ ባህሌ ይሄን ይመስሊሌ ሲሇዚህ በዚህ ዯረጃ ጥሩ 

የሚመሳሰሌ ነገር ባይመሳሰሌም ሇምጃሇሁ ስሇዚህ ምን ታረጋሇህ የራስህን ሼር ታረጋሇህ፡፡ ሶስተኛ ቅዴም ያሇው ካህሳይ ነው፡፡ 

የስራ ስምሪት በምታረግበት ሰዓት አብረህ ነው ከላልች አገሮች ጋር፡፡ እስፔሻሉ እኛ ጋር አሁን 37 አገር ነበር UNMISS 

ሊይ፡፡ UNMISS ማሇት 37 አገሮች ናቸው አብረን የምንሰራው፡፡ ከ37ቱ ያው አት ዘሴም ታይም አታገኛቸውም፡፡ በተሇያ ጊዜ 

ግን ከየአገሩ ጋር ሲያጋጥምህ የራስህን ባህሌ ካሌቸር ያገርህን ሁኔታ ሂስቶሪካሌ ባግራውንደን ታወራሇህ፡፡ ያ ኢንቫይት 

ያረግሃሌ ማሇት ነው፡፡ እና በዚህ ዯረጃ ነው የጌት ቱጌዘሩ ሉተሊሇፉ የሚችለበት መሌክቶች፡፡ 

አ፡ እሺ 

ም፡ ጌት ቱጌዘሩ ላሊው ማሇት ነው ሇምሳላ ሶሻሌ ትሪፖች ሶሻሌ ዌሌፌር ትሪፕ የምታረግበት ጊዜ አሇ፡፡ ትሪፕ ስታረግ 

ከተሇያየ ዱፓርትመንት የተውጣጡ ሰዎች ናቸው የምትሄዯው፡፡ ካገርህ ሰው ጋር ሊይሆን ይችሊሌ፡፡ ስሇዚህ እዛ በምትሄዴበት 

ጊዜ የተሇያዩ አይነት ባህልች የተሇያዩ አይነት አንተ እማታቃቸው አይነት ካሌቸሮች ታያሇህ፡፡ ስሇዚህ ስሊንተም ስሇራስህም 

እግረመንገዴህን ኤክስፕላይን የምታረግበት አጋጣሚዎች ይኖራለ፡፡ ወዯተሇያየ ቦታ ስትሄዴ በግሩፕ ትሄዲሇህ እዛ ግቢ ውስጥ 

የሚዘጋጁ ዌሌፌሮች ሊይ አንዲንዴ ጊዜ ስሇራስህ ማውራት እሚጠበቅብህ ጊዜ አሇ፡፡ ስሇ አገርህ ስሇ ባህሌህ ስሇ ሆነ ኢሹ 

ይነሳና በተሇያየ አገር ሊይ ስሇዛ ኢሹ ምን አይነት አቲቲዩዴ አሇ በየአገሩ በየባህለ በየመጣበት አካባቢ ስሇዛ ነገር ያሇው 

አቲቲዩዴ ሁለም ኤክስፕላይን ያረጋሌና ስሇዚህ አንተም ኤክስፕላይን የማዴረግ አጋጣሚ ይኖርሀሌ ስሇዛ ኢሹ ሇማውራት፡፡  

አ፡ እሺ፡፡ ሇየት ያሇ የቀረ ካሇ ሰዓታችንን ማኔጅ ሇማረግ፡፡ 

ከ፡ አይ ገሌፀውታሌ፡፡ እነዚህ በዓሊቶች አለ አሁን የተሇያዩ በዓሊቶች አለ፡፡ በኛ ፋሲካ አሇ፡፡ ራሱ መስቀሌ ራሱ ያከበርንበት 

ሁኔታ አሇ፡፡ ላልችም ምንዴነው እኛ አገር ሊይ የሚዯረገው የሚሌ ነገር የኛን ባህሌም ሇማስተዋወቅ ብዙ እንትን የተዯረጉ 

አለ፡፡ እዛጋ ያሇህን ካሌቸር ምን ይዯረጋሌ የሚሇውን ካሊንዯራችን ራሱ የኛ ሌዩ ነው፡፡ እና በዚህ ራሱ በጣም ይዯነቃለ፡፡ በኛ 

ባህሌ ዯሞ ይሄን ይሄን ይሄ ይሇበሳሌ የሚሌ ነገር ብዙ አጋጣሚዎች አለ እንዱህ ጌት ቱጌዘር የሚዯረግባቸው ስሇዚህ እሱን 

እሱንም እናተኩር እሊሇሁ፡፡ 

አ፡ እሺ ኦኬ፡፡ እሺ የቀረ ከላሇ ወዯሚቀጥሇው ጥያቄዬ ሌሂዴ፡፡  

5. ብዙ ጊዜ የሚዯጋገሙት የትኞቹ የንግግር ሁኔታዎች ናቸው? አሁን ከጠቀሳቹኋቸው፡፡ በተዯጋጋሚ የምታረጓቸው 

ነገሮች የትኞቹ ናቸው? ፍሪኩዌንሲውን ሇማወቅ ነው፡፡ ትኩረትም ሇማረግ እንዱመች ወዯፊት ስሌጠናው ሊይ በጣም 

ወሳኝ የሚባለት የንግግር ክህልት ሚጠይቁ ሁኔታዎች የትኞቹ ናቸው? ባብዛኛው ተዯጋግሞ የምታከናውኑት 

የትኛውን ነው ነው? ሇምሳላ እዚህ ጋር የጠቀሳችሁት ብሪፊንግ ዱብሪፊንግ አሇ፡፡ Giving information to guests 

and supervisors, advising local police personnel, radio communication ከነዚህ ከጠቀሳቹኋቸው ውስጥ 

ባብዛኛው በጣም አስፈሊጊ የሆነው የትኛው ነው? 

ተ፡ ኢት ዱፔንዴስ እንዯሁለም፡፡ ግን ሬዱዮ ኮሚኒኬሽን ኢዝ በጣም ሀይ ነው፡፡ 
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ም፡ ማንዲቶሪ ነው የትኛውም ቦታ ሊይ፡፡ 

ተ፡ አንተ የዩኤን ፐሪሜትር አሇ ከፐሪሜትሩ ብትንቀሳቀስም ባትንቀሳቀስም ሪፖርቲንግ መኖርህን ትንፋሽህን ማሳወቅ 

የምትችሌበት ማሳወቅ ያሇብህ አፓራተስ ነው ወይ ዯሞ ዌይ ኦፍ ኮሚኒኬሽን ነው፡፡ ወዯ ስራ ከሄዴክ ዯሞ አት ታይም 

ኢንተርቫሌ ያሇውን ሲችዌሽን የምትገሌፅበት ነው፡፡ ሶ ሬዱዮ ኮሚኒኬሽን እንግዱህ አይ ቲንክ በጣም ሀይሉ ፍሪኩዌንትሉ 

የምንጠቀምበት ይመስሇኛሌ፡፡ 

አ፡ እሺ ላሊ፡፡ ተመሳሳይ ነው? 

ም፡ አዎ አት ዘ ሴም ታይም ብሪፊንግና ዱብሪፊንግ ዯሞ ሁላ አሇ፡፡  

ተ፡ ብሪፊንግ ግን ትንሽ ሀሊፊነት ነገር ምናምን ይጠይቃሌ ኦፍ ኮርስ፡፡ 

ም፡ ያው ምናሌባት እንዯየፖስቱ ይሇያይ ይሆናሌ እንጂ ሇምሳላ እኔ በነበርኩበት ሚሽን በየቀኑ ብሪፍ ታረጋሇህ በየቀኑ ስሇ 

ሴኪዩሪቲ ሲችዌሽን ኢንፎርሜሽን ትሰጣሇህ በየቀኑ ዯይሉ፡፡ ግን ያ የሚሆነው እንዯየፖስቱ ምናሌባት እንዯየምትሰራበት ፖስት 

የተሇያየ ሉሆን ይችሊሌ፡፡ እኔ በነበርኩበት ሚሽን ሊይ ሁሌ ጊዜ መናገር የግዴ የሚያስፈሌግህ ብሪፊንግ ሊይና ሬዱዮ 

ኮሚኒኬሽን ነው፡፡ ጧት ጧት በሬዱዮ የግዴ መኖርህን ታሳውቃሇህ፡፡ ሰሊም አዴሪያሇሁ ማሇትም አንዴ ነገር ነው፡፡ ቼክ ሬዱዮ 

ቼክ ያረጋለ እያንዲንደ ኢንዱቪጁዋሌን ሬዱዮ ቼክ ያረጋለ፡፡ ከዛ ወዯ ስራ ስትገባ ዯሞ ስሇ ሰኪዩሪቲ ሲችዌሽን እንዯዚህ 

ይባሊሌ ዛሬ ይሄን እንሰራሇን ብሇህ ብሪፍና ዱብሪፍ ታረጋሇህ፡፡ ወዯ ስራ ትገባሇህ፡፡ እነዚህ በየቀኑ እማይቀሩ ስራዎች ናቸው፡፡ 

አ፡ እሺ፡፡ ሇየት ያሇ እሺ ኮማንዯር ከዛ 

ሸ፡ ላሊው ያው ወዯ ስራ ስንወጣ እስፔሻሉ ወዯ እንትን ያው እንዯየቦታው ይሇያያሌ፡፡ ወዯ ቲም ሳይቶች ስትሄዴ ዯሞ ወዯ 

ስራ ስትወጣ አይዱፒዎች ጋር ሉሆን ይችሊሌ ከኮሚኒቲው ጋር ሉሆን ይችሊሌ ትምህርት ቤት ሉሆን ይችሊሌ እዛም ሄዯህ 

የምታረጋቸው አዴቫይዝ የምታረጋቸው በተዯጋጋሚ አዴቫይዚንግ ስራ ትሰራሇህ፡፡ በምታየው ነገር ሊይ አዴቫይዝ የማዴረግ 

ስራ ትሰራሇህ፡፡ ያ የዯይ ቱዯይ አክቲቪቲ ኤሪያ ነው፡፡  

አ፡ እሺ ኦኬ፡፡ ኮማንዯር 

ካ፡ ብዙ ሌዩነት የሇኝም ግን አሁን ሇምሳላ ሬዱዮ ኮሚኒኬሽን ሊይ ሞር እዛ ነው ብዬ አምናሇሁ፡፡ አሁን ይሄ ብሪፊንጉ 

ብሪፊንግ ሇመዴረስ መጀመሪያ ኦብዘርቨር ከሆንክ የሄዴከው ወይ አንዴ ወር ወይ ሁሇት ወር እንዯፍጥነትህና እንዯራስህ 

ሇውዴዴር ያሇህ ፍሊጎትና አቅም ነው፡፡ መጀመሪያ ግን አንዴ ወር ወይም ሁሇት ወር አካባቢ የግዴ ሁለም ኦብዘርቨር እዛ ሆኖ 

መታየት አሇበት፡፡ ብቃቱ ማሇት ነው፡፡ ሬዱዮ ኮሚኒኬሽን ፓትሮሌ ሊይ፡፡ ከዛ እዛ ብቃቱን ያዩትና ከዛ እሱም ይወዲዯራሌ 

ያሌፋሌ፡፡ ከዛ በኋሊ ሬዱዮ ኮሚኒኬሽኑ ሉቀንስሇት ይችሊሌ፡፡ ይሄ በሬዱዮ ፓትሮሌ ሊይ ሆኖ ሪፖርት ሚያረገው ነገር በየሰዓቱ 

የሚያረገው ነገር ሉቀንስና ግን ወዳት ሺፍት ሉያረግ ይችሊሌ ወዯ ብሪፊንግ እንግድችን መቀበሌ ስሌጠናዎችን መስጠት ወዯዛ 

ሉሄዴ ይችሊሌ፡፡ እና መጀመሪያ ግን የመጀመሪያው ጊዜ ሬዱዮ ኮሚኒኬሽን በጣም ኢምፖርታንት ነው የሚሌ ሀሳብ አሇኝ፡፡ 

ላሊ ሸዋነሽ እንዲሇችው ይሄ አክቲቪቲ እምታዯርጋቸው ስራዎች አሁን ሇምሳላ ዊትነስ የሆነ በየኬዙ በየጊዜው ወንጀልች 

ይፈፀማለ፡፡ እና ሃንዴሌ የሚያረገው የፖሉስ ኦብዘርቨር ነው ሃንዴሌ የሚያረጋቸው ኬዞቹን፡፡ እና ኬዞቹን ማጣራት መቻሌ 

አሇብህ፡፡ ኬዞቹን አጣርተህ ሪፖርት ማዴረግ መቻሌ አሇብህ፡፡ ዊትነስ እዛ ማጣራት አሇብህ መስማት አሇብህ፡፡ ከዛ ዊትነሱ 

ያሇህን ነገር አዴርገህ ኬዙ ዯሞ ወዳት ነው የሚሄዯው ወዳት ውሳኔ መስጠት አሇብህና እዛ አካባቢ …  

አ፡ ሶ ኢንተርቪው ታረጋሊችሁ ማሇት ነው? 
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ካ፡ እዛ ሊይ እዛ ሊይ ትጠይቃሇህ አዎ፡፡  

አ፡ ጥያቄ ትጠይቃሊችሁ? 

ካ፡ ትጠይቃሇህ፡፡ 

ሸ፡ አዎ፡፡ 

ካ፡ ሇምን እንዯዚህ ሆነ አሁን ሇምሳላ የሆነ ሰርገም የሆነ ምንዴነው ማሽሊ ቢሰርቅ ሲሰረቅባቸው ሇምን ተሰረቀ ማነው 

የሰረቀው ታጣራሇህ፡፡ ከዛ ፎርም አሇው ትወስዲሇህ ፎርም አሇው፡፡ ይሄ ስንት ሰዓት ነው የተሰረቀው ሰውዬው ማነው ያያቱ 

ስም እራሱ የት ነው የሚኖረው እዴሜው ስንት ነው አግብቷሌ ወይ ምናምን ሚሇውን ታጣራሇህ ከሱ ነው እምትወስዯው፡፡ 

ይሄን ሁለ ካጣራህ በኋሊ እሚታሰር ከሆነ ወዯ ኦፐሬሽን ኦፊሰር ሪፖርት ታረጋሇህ ወዯ ዱዩቲ ኦፊሰር ትጠይቃሇህ፡፡ ወይ 

ዯሞ ራስህ ውሳኔ ትወስንና ወዯ ሆሌዱንግ ፋሲሉቲ እሚባሌ አሇ ታስረዋሇህ፡፡ ከዛ እንዯዚህ እንዯዚህ ሰርቆ እንዯዚህ እንዯዚህ 

ወዯ ሆሌዱንግ ፋሲሉቲ እንዱቆይ ሇተጨማሪ ኢንቨስቲጌሽን እዛ ሊይ እንዱቆይ አዴርጌዋሇሁ ብሇህ ታሳውቃሇህ ማሇት ነው፡፡ 

እና እዛ ሊይም ቀሊሌ አይዯሇም እምታዯርገው፡፡ ይሄ ሁለ የሚሆነው ያሇው በሬዱዮ ነው፡፡ በሬዱዮ ኮሚኒኬሽን ማሇት ነው፡፡ 

ከዛ ከተመሇስክ በኋሊ ሪፖርት ራይቲንግ ትፅፈዋሇህ ማሇት ነው፡፡  

አ፡ እሱን እንመጣበታሇን፡፡ 

ካ፡ ቅዴም እንዲሌነው በሪፖርት ራይቲንግ ትፅፈዋሇህ፡፡ 

አ፡ እሺ፡፡ ቴንኪው፡፡ እስፒኪንግን ጨርሰናሌ ወዯሚቀጥሇው ወዯ ሉስኒንግ ሌምጣ፡፡ ስዴስተኛው ጥያቄዬ፡- 

6. የማዲመጥ ክህልታችሁን የሚጠይቁ ምን አይነት ሁኔታዎች አለ? ጥያቄዎቹ ሞር ኦር ላስ ተመሳሳይ ናቸው፡፡ ይሄ 

ሉስኒንግ ስሇሆነ ነው፡፡ እንግሉዘኛውን What situations are there that require your listening skills? ማዲመጥ 

እሚያስፈሌግበት ሁኔታዎች ምን አይነት ሁኔታዎች አለ? እንዯዚህ በዝርዝር ብትነግሩኝ ሌክ ቅዴም እንዲረግንው 

ማሇት ነው፡፡ እሺ ኮማንዯር፡፡ 

ከ፡ እኔ በመጀመሪያ ዯረጃ ቅዴም ያነሱት ሬዱዮ ኮሚኒኬሽን ሊይ ምታዲምጠው ነገር ነው፡፡ እዛ ሊይ በጣም ክሉር መሆን 

መቻሌ አሇብህ፡፡ እሚሰጥህን ኦርዯር ምንዴነው የሚሇውን ነገር በዯንብ አጣርተህ መስማት መቻሌ አሇብህ፡፡ ከምንም ነገር 

በሊይ በፅሁፍ የሚመጣብህ ቀሊሌ ነገር ነው፡፡ ሁሇተኛ ነገር ብሪፊንጎች አለ አሁን ሇምሳላ ዊክሉ ሚቲንግ አሇ ዯይሉ 

ሚቲንግም አሇ እዛ ሊይ አንተን የሚመሇከት ስራ የሚሰጥህ ሁኔታዎች አለ፡፡ እነዛን ነገሮች ምንዴነው ብሇህ በዯንብ አዲምጠህ 

አረጋግጠህ መቀበሌ መቻሌ አሇብህ፡፡ የሆነ ነገር ሲነገርህ ምንዴነው ብሇህ አንዴ ሁሇት ማዲመጥ መቻሌ አሇብህ፡፡ መስማት 

ብቻ ሳይሆን ማዲመጥ በዯንብ፡፡ እና እነዚህን ካዲመጥክ በኋሊ ነው ሄዯህ ስራ ውስጥ እምትገባው፡፡ ስሇዚህ ትሌቁ እንትን 

በሬዱዮ ኮሚኒኬሽን እምታዲምጠውና እዛጋ ሲሰጥህ የስራ ኦርዯር ሲሰጥህ የምትሰማቸው ነገሮች ከምንም በሊይ ወሳኞች 

ናቸው፡፡ እና ላሊው ያው በስብሰባ ሊይ እሚዯረጉ ኢንተራክት ስታረግ እምታዲምጣቸው ነገሮች ያም እጅግ በጣም ወሳኝ ነገሮች 

ናቸው፡፡ አኔ ግን በመጀመሪያ ዯረጃ ሬዱዮ ኮሚኒኬሽን እና ያ ነው፡፡ እና እነዚህ ናቸው በኔ በኩሌ፡፡ 

ካ፡ ተጨማሪ፡፡ 

አ፡ እሺ እሺ፡፡ 

ካ፡ ተጨማሪ ምንዴነው እኔም ሬዱዮ ሊይ በጣም ክሉር የሆነ የመስማት ክህልት ሉኖረን ይገባሌ የሚሌ ሀሳብ አሇኝ፡፡ ሉኖረው 

ይገባሌ ፖሉሱ፡፡ ሇምን አሁን ብሪፊንግ ሊይ ወይ እንትን ሊይ ፌስ ቱ ፌስ ቢሆን ዴገምሌኝ ብሇህ ሁሇት ሰዎች ነው ያሇኸው 
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ዴገምሌኝ ብሇህ በጣም ሳትጨናነቅ እንትን ሌትሇው ትችሊሇህ፡፡ ያ ግን ኦንሊይን ነው ያሇኸው ብዙ ሰው እየሰማ ነው፡፡ እንዴ 

ጊዜ ዴገምሌኝ ሌትሇው ትችሊሇህ፡፡ ሶስት ጊዜ አራት ጊዜ ግን በጣም ከባዴ ነው አይቻሌም፡፡ ስሇዚህ ሬዱዮ ሊይ በጣም ክሉር 

ሉስኒንግ ቢኖር ከሁለም የተሻሇ ነው፡፡ ይበሌጥ እዛ ሊይ ክህልት ቢኖረን የተሻሇ ነው የሚሌ ሀሳብ አሇኝ፡፡ 

አ፡ እሺ፡፡ 

ካ፡ አሁን ሇምሳላ ፅሁፍ ሊይ ከሆነ ዱክሽነሪም ሌታይ ትችሊሇህ ኦክስፎርዴም ሌታይ ትችሊሇህ ምናምን ሰውም አጋዥም 

አያስፈሌግህም ችግር የሇውም፡፡ ያሌገባህ ወርዴ ካሇ ማሇት ነው፡፡ ቅዴም እንዲሌኩት በንግግር ሊይ ከሆነ ዴገምሌኝ 

አሌሰማሁም ማሇት ትችሊሇህ ቀሊሌ ነው፡፡ ስብሰባ ሊይም ከሆነ ዯሞ በጣም ካሌገባህ ጓዯኛህንም መጠየቅ ትችሊሇህ፡፡ በሬዱዮ 

ሊይ ግን ኦንሊይን ሆነህ ትንሽ ስሇሚከብዴ እዛ ሊይ ቅዴሚያ ቢሰጠው የሚሌ ሀሳብ አሇኝ፡፡ 

አ፡ እሺ፡፡ ሬዱዮ ኮሚኒኬሽን ብሪፊንግና ዱብሪፊንግ ሚቲንግስ ብሊችሁኛሌ፡፡ የቀረ ያሌተጠቀሰ ካሇ፡፡ 

ም፡ ሚቲንግስ አሇ ጌት ቱጌዘር አሇ፡፡ ጌት ቱጌዘር ሊይ የሚተሊሇፉ መሌክቶችን መስማት ማዲመጥ ያስፈሌግሀሌ፡፡ VTC አሇ 

ቪዱዮ ቴላኮንፈረንሶች ሊይ እነሱ እሚያስተሊሌፉሌህ መመሪያዎች ይኖራለ መረጃዎች ይኖራለ እነሱን ማዲመጥ ያስፈሌጋሌ፡፡ 

ሁሇተኛ የፓትሮሌ አክቲቪቲ ስታረግ ከኮሚኒቲው የሚመጡ መረጃዎች አለ የተሇያዩ ኢንፎርሜሽኖች ይሰጡሀሌ እነሱን 

በዯንብ መስማትና መረዲት ያስፈሌጋሌ፡፡ አንዲንዳ የታውን ሆሌ ሚቲንግ በንትን እሚተሊሇፍበት ጊዜ አሇ በምንዴነው በሚዱያ 

ምንዴነው እኛ አገር እንዯ ሚኒሚዱያ ነው እሚባሇው እንዯዚህ እኛጋ አሇ ዩኒስፋ ሊይ በሚኒሚዱያ እሚተሊሇፍበት ጊዜ አሇ፡፡ 

እዚህ አንተ በሬዱዮ ያሌሰማኸውን ነገር አንዲንዴ ጊዜ እንዯዚህ ሲነገር ትሰማሇህና እሷን ሰምተህ ሚቲንግ ካሇ እንትን ያረጉና 

አናውንስ ያረጉና ቶል ብሇህ ወዯ አዲራሹ እምትገባበት ጊዜ አሇ፡፡ ኢመርጀንሲ ሲፈጠር ኢቭን በሬዱዮ እሚነገርበት ጊዜ አሇ፡፡ 

ኢመርጀንሲ ኢመርጀንሲ አሴምብሉ ቦታ እዚጋ ነው በዚጋ ውጡ ምናምን ተብል እሚዯረግበት ጊዜ አሇ፡፡ ስሇዚህ ማዲመጥ 

እሚያስፈሌግባቸው ሁኔታዎች እነዚህ ናቸው፡፡ 

አ፡ እሺ፡፡ ቀረ እምትለት፡፡ የሇም፡፡ እሺ፡፡  

7. አሁን ከዘረዘራቹኋቸው ውስጥ ከዘረዘርንው ውስጥ በተዯጋጋሚ እሚከናወነው የትኛው ነው? ፍሪኩዌንሲው በጣም 

አስፈሊጊ እምትለት? 

ም፡ ሬዱዮ ኮሚኒኬሽን፡፡ በሬዱዮ ኮሚኒኬሽን በየቀኑ መረጃዎች ይነገራለ፡፡ ሰኪዩሪቲ ኢሹዎች ሲኖሩ በሬዱዮ ይነገራሌ፡፡ ላሊው 

ብሪፊንግና ዱብሪፊንግ በየቀኑ አሇ፡፡ ስራ ስትወጣም ኦሪየንቴሽን ይሰጥሀሌ፡፡ ሰኪዩሪቲ ሲችዌሽን ኦሪየንቴሽን በየቀኑ አሇ፡፡ 

እነዚህ በጣም ተዯጋጋሚ ጉዲዮች ናቸው፡፡ 

አ፡ እሺ፡፡ ትስማማሊችሁ ላልቻችሁ? 

ከ፡ አዎ፡፡ 

ሸ፡ አዎ፡፡ 

አ፡ እሺ፡፡ ወዯሚቀጥሇው ጥያቄዬ እሄዲሇሁኝ፡፡  

ተ፡ አሊሇቀም እንዳ ጥያቄው? ግን ሰሊሳ ዯቂቃ ነበር ያሊችሁት ሀምሳ ዯቂቃ አርገናሌ፡፡ 

አ፡ አዎ ዱቴይሌ እሄዴን ነው፡፡ አሁን እያፈጠንኩት ነው ጨርሻሇሁ ትንሽ ነው የቀረኝ፡፡ ሰባተኛ ጥያቄዬ፡- 

8. ምን አይነት ፅሁፎችን ታነባሊችሁ? ሪዱንግን በተመሇከተ የሚነበብ ምን አይነት ነገር አሇ? 
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ም፡ ሪፖርቶች አለ፡፡ በየቀኑ እሚተሊሇፉ ሪፖርቶች አለ፡፡ ሪፖርትስ ታነባሇህ፡፡ የሚሽን ማጋዚኖች አለ በየቀኑ እሚሇቀቁ፡፡ 

ብሮዴካስቶች አለ በየቀኑ እሚሇቀቁ፡፡ ብሮዴካስት ማሇት የሚሽኑ አሁን ሚሽን ብሮዴካስት አሇ ጠቅሊሊ ዩኤን ብሮዴካስት አሇ፡፡ 

ዩኤን ጠቅሊሊ ዘ ሆሌ የትም አካባቢ ያለ ሚሽኖች ባንዴ ሊይ እንዱያውቁት እሚፈሇጉ ሇምሳላ ሞጁልች የትምርት እንትኖች 

ኢሹዎች የስራ መመሪያዎች ፖሉሲዎች እስታንዲርድች ምናምን ሁሌጊዜ ብሮዴካስት ይዯረጋለ እነሱን ታነባሇህ፡፡ ሩሌ ኤንዴ 

ሬጉላሽኖች አለ የሚሽንም ጠቅሊሊ የዩኤንም በኢሜይሌ ይሊካለ አታች ይዯረጋለ እነሱን ታነባሇህ፡፡ የስራ መመሪያም አንዲንዴ 

ጊዜ በኢሜይሌ ይበተናሌ ሇሁለም፡፡ እንዯዚህ እንዯዚህ አይነት ነገር ስሊሇ ይሄንን እንዴታረጉ ተብል ይበተናሌ ኢሜይሌ ሊይ 

ታነባሇህ እሱን፡፡ 

አ፡ so you read emails? ኦኬ፡፡ የቀረ እምትጨምሩት፡፡ 

ከ፡ እነዚህ ኦንሊይን ትሬኒንጎች አለ፡፡ እነሱንም ነው ታያቸዋሇህ፡፡ ኦንሊይን ትሬኒንግ በዩኤን እሚሰጡ አለ፡፡ 

ም፡ ማንዲቶሪ ትሬኒንጎች ናቸው፡፡ 

ካ፡ ማንዲቶሪ ትሬኒንግ፡፡ 

አ፡ ሶ ኦንሊይን ትሬኒንግ ማቴሪያልችን ታነባሊችሁ? 

ከ፡ አሇ እዛው ሊይ አዎ፡፡ 

አ፡ ኦኬ፡፡ እሺ፡፡ ላሊ እምትጨምሩት? 

ተ፡ ሚሽን ማንዳት፡፡ ሚሽን ማንዳት፡፡ 

አ፡ ድኪዩመንቱ? 

ተ፡ ድኪዩመንቱ ያ፡፡ ሚሽን ማንዳት ድኪዩመንትስ፡፡  

አ፡ ኦኬ ሚሽን ማንዳት ድኪዩመንትስ፡፡ እሺ፡፡ 

ተ፡ ኤንዴ ፕሮሲጀርስ፡፡ ሚሽን ቤዝዴ ፕሮሲጀርስ አለ፡፡ 

አ፡ ኦኬ፡፡ እሺ የቀረ እምትጨምሩት ከላሇ ከነዚህ ውስጥ አሁን ከጠቀሳችኋቸው ውስጥ so you read emails ya? 

ም፡ የስ፡፡ 

ተ፡ ኢሜይሌ ማንበብ የየሰከንዴ ስራ ነው፡፡ 

ም፡ ኢትስ ማንዲቶሪ፡፡ የምትሰራው በኢሜይሌ ስሇሆነ፡፡ 

አ፡ እሺ፡፡  

9. አሁን ከነዚህ ከጠቀሳችኋቸው ውስጥ በጣም አስፈሊጊ ነው እሚባሇው ዯጋግማችሁ እምታነቧቸው ማቴሪያልች 

የትኞቹ ናቸው? 

ም፡ ኢሜይሌ፡፡  
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አ፡ ኢሜይሌስ፡፡ ኦኬ፡፡ ላሊ? 

ም፡ በቃ ኢሜይሌ ሊይ ነው ሪፖርትስ በየቀኑ ሪፖርትስ ታያሇህ፡፡  

ተ፡ ያው ኢሜይሌ ነው እምታነበው እሱማ፡፡ ሪፖርት ሀርዴ ኮፒ ዜር ኢዝ ኖ ሀርዴ ኮፒ ሪፖርት፡፡ 

አ፡ ሶ ሪፖርትም በኢሜይሌ ነው እምታነቡት ማሇት ነው፡፡ 

ም፡ በኢሜይሌ ነው እምታነበው አዎ፡፡  

ካ፡ በኢሜይሌህ ነው እሚሊክሌህ፡፡ 

ም፡ ሶ የራስህ ኢሜይሌ አሇህ ስራ እምትሰራበት፡፡ 

ሸ፡ ከቲም ሳይት ወዯ ሄዴኳርተር ከሄዴኳርተር ወዲንተ እሚመጣው ኢሜይሌህ ሊይ ነው እንትን እምትሇው፡፡ 

ካ፡ ኢቭን ስብሰባ ካሇህ በዛ ነው እሚነገርህ፡፡  

ም፡ በኢሜይሌህ ይነገርሀሌ፡፡ 

አ፡ በኢሜይሌ? 

ተ፡ አዎ፡፡ 

ካ፡ በኢሜይሌህ ነው እሚነገርህ ስብሰባ ሲኖር፡፡  

ተ፡ ኢሜይሌ ማሇት ሇኔ ሁለም ነገር ነው፡፡ እሚትፈርመውም ኢሜይሌ ሊይ ነው፡፡ የፊርማ ጥያቄ ቢመጣሌህ በዛ ነው 

እምትፈርመው በኢሜይሌህ፡፡ ጥያቄ እምታስተናግዯው እዛ ነው በኢሜይሌ፡፡ ሪኩዌስቲንግ እሚቀርበው በዛ ነው፡፡ አሇቃም 

እሚፈርም ከሆነ እሚፈርመው ሪጀክት እሚያረግም ከሆነ ሪጀክት እሚያረገው በኢሜይሌ ነው፡፡ ሀርዴ ኮፒ እሚባሌ ነገር 

ኢትስ ኦሌሞስት ነን ነው፡፡ 

ም፡ የሇም፡፡ 

ካ፡ ወረቀት ብክነት የሇም እዛ፡፡ 

ሸ፡ ከሄዴኳርተር እሚመጡ ጠቅሊሊ ሚሴጆችን በኢሜይሌ ነው እምናየው፡፡  

ካ፡ ቼክ ኢን እሚያረግ ካሇ ቼክ አውት እሚያረግ ካሇ በኢሜይሌ ነው እሚዯርስህ፡፡ 

አ፡ ባብዛኛው አንብባችሁ ምን እንዴታዯርጉ ነው እሚፈሇገው? እንዴትረደት ነው ወይስ አክት እንዴታረጉ ይፈሇጋሌ? 

ም፡ ሁሇቱም፡፡ 

ሸ፡ ሁሇቱም፡፡ 

ም፡ ሁሇቱም፡፡ አክትም እምታረገው አሇ፡፡ ፐርፎርም እምታረገው የስራ ታስክ ምናምን ይሰጥሀሌ በኢሜይሌ፡፡ ይሄን ይሄን 

እንዴታረጉ ተብል በኢሜይሌ ይነገራሌ፡፡ ስሇዚህ ያ የተሰጠህን መመሪያ ኢሜይለ ሊይ አንብበህ ስራህን ትፈፅማሇህ፡፡ አት ዘ 
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ሴም ታይም ዯሞ እንዴትረዲቸው እሚሊኩ ሞጁልች መመሪያዎች ፖሉሲዎች ፕሪንሲፕልች ምናምን አለ፡፡ እነሱ ዯሞ ይሄን 

ይሄን አይነት አዱስ መመሪያ የወጣ ስሇሆነ እንዴታውቁት ተብል ይበተናሌ፡፡ አንብበህ በዛ መሰረት ትተገብራሇህ፡፡ ስሇዚህ 

አንብበህ እንዴትተገብርም አንብበህ ስራህን በዛ ፐርፎርም እንዴታረግም ሇራስህ እንዴታውቀውም ኖላጅም እንዴታገኝ 

ኢሜይሌህ ሊይ ይሇቀቅሌሀሌ፡፡ 

ካ፡ አሁን ሇምሳላ ሇማብራራት ያህሌ እሱ እንዲሇው ስሇ ሴኪዩሪቲ ከሆነ ሴንዴ ያረገው ሜሴጅ እዚህ አካባቢ እዚህ አካባቢ 

ፀጥታው ጥሩ ስሊሌሆነ አትሂደ ይሌሀሌ አሁን ሇምሳላ፡፡ ወዯ አንዴ አገር ይጠቅስና ወዯዚህ እዚህ አገር እዚህ አካባቢ እዚህ 

ከተማ ሊይ ሰኪዩሪቲው ጥሩ ስሊሌሆነ እንዲትሄደ ብል አዌርነስ ይፈጥራሌ የዩኤን ኤምባሲ፡፡ ስሇዚህ ይሄ አክት እንዴታረግ 

ሳይሆን እራስህ እንዴትጠነቀቅ እያዯረገህ ነው፡፡ ነገ በዚህ ሰዓት ሊይ ስብሰባ እንዴትገኙ በዚህ አዲራሽ ካሇ ዯሞ ስብሰባ ሊይ 

ትገኛሇህ፡፡ አክት አዯረክ ማሇት ነው፡፡ በፖስት በሀሊፊነት ያለ ቦታዎች ዯሞ እዛ እያዩ እሚፈርሙት አሇ፡፡ አሁን ሇምሳላ 

ፈቃዴ ሰኪዩሪቲ ምንዴነው ሲቲኦ እሚባሌ ፍቃዴ አሇ ሲቲኦ፡፡ ኮምፐንሴሽን ታይም ኦፍ እሚባሌ ፍቃዴ ሲወጣ ሰው በዛ ነው 

ሴቭ እምታረገው፡ አንተ ሪኩዌስት ታረጋሇህ ፈርሞ ይመሌስሌሀሌ ማሇት ነው፡፡ እንጂ ወረቀት ፕሪንት አርገህ ወዯዛ መሄዴ 

አይጠበቅብህም፡፡  

አ፡ እሺ፡፡ ሪፖርት ስታነቡ ካነበባችሁ በኋሊ ብዙ ጊዜ ምንዴነው እምታረጉት? አንብባችሁ አንዯርስታንዴ አርጋችሁ መተው 

ነው? 

ተ፡ እየውሌህ እነዚህ ሶስቱ ኮሚኒኬሽኖች ሶስት ነገሮች ናቸው፡፡ ሇማዴረግ ነው ሊሇማዴረግ ነው ኤንዴ ሇመፈፀም ወይ 

ሇመስራት ናቸው፡፡ ሶስቱ ናቸው ማሇት ነው፡፡ ሪፖርት ከሆነ ኢት ዱፔንዴስ ያንተ ፖዚሽን፡፡ አውቀህ ሇመሄዴ 

ትጠቀምበታሇህ፡፡ አሇቃ ከሆንክ ሪስፖንዴ ታረጋሇህ፡፡ እሚመሇከትህ ከሆነ ሪፖርት እምታረግ ከሆነ፡፡ መመሪያዎች ላልች 

ላልች ፓምፕላቶች ዯሞ እሚመጡ አታዴርጉ ከሆነ እንዲታዯርግ ሪፍሬይን ታረጋሇህ ማሇት ነው፡፡ አዴርጉ ከሆነ ዯሞ 

ታዯርጋሇህ፡፡ ሶስቶቹ ናቸው አክቲቪቲዎች እዛ ውስጥ ያለ፡፡ 

አ፡ እሺ፡፡ 

ም፡ ሪፖርቶች እንትን እሚያረግ አሇ፡፡ ሇምሳላ ሪፖርቶች የሁለንም ሰብስበህ ታነብና ያንን ሪፖርት አንዴ ሊይ ኮምፓይሌ 

አዴርገህ ዯሞ ላሊ ሪፖርት ሌታዘጋጅ ትችሊሇህ፡፡  

አ፡ Ok. Ok. Ok I think that's clear. ወዯ ቀጣዩ ጥያቄ ሌሂዴ፡፡ ኦኬ ወዯ የመጨረሻ ራይቲንግ ነው የቀረን፡፡ እሺ፡- 

10. ምን አይነት የፅሁፍ ስራዎች አለ?  

ተ፡ እ እ 

አ፡ ምን አይነት የፅሁፍ ስራዎች አለ? በፅሁፍ የምትሰሯቸው ስራዎች ምን አይነት ስራዎች አለ? ይሄንን ሌክ እንዯ ላልቹ 

ብትዘረዝሩሌኝ፡፡ ራይቲንግን በተመሇከተ ማሇት ነው፡፡ በፅሁፍ የምትሰሯቸው … 

ም፡ እስካሁን የጠቀስናቸው ናቸው፡፡ ሇምሳላ ሪፖርት አሇ፡፡  

አ፡ ኦኬ፡፡ 

ም፡ ሪፖርት ኮምፓይሌ ታረጋሇህ፡፡ ብሪፊንግና ዱብሪፊንግ በስሊይዴ ታዘጋጃሇህ ፕረዘንቴሽን ትሰጣሇህ፡፡ ሪፖርት ያው ብዙ 

አይነት ሪፖርቶች አለ፡፡ ዯይሉ ሪፖርት አሇ፡፡ ዊክሉ ሪፖርት አሇ፡፡ አኑዋሌ ሪፖርት አሇ፡፡ እና ብዙ አይነት ሪፖርቶች በየቀኑ 

እምታዘጋጃቸው አለ፡፡ አሁን ብሪፊንግም ብዙ አይነት ብሪፊንግ አሇ፡፡ የተሇያየ እንዯየ ከስተማይዝ የሆኑ እንዯየፍሊጎት 
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እምታዘጋጃቸው ብዙ አይነት ሪፖርቶች አለ፡፡ እምትፅፋቸው ሇምሳላ ሪኩዌስቶች የተሇያዩ አይነት ሪኩዌስቶች ይኖራለ፡፡ 

በኢሜይሌ ፅፈህ እምጠይቃቸው ሪኩዌስቶች፡፡ በቃሌ አይዯሇም እምጠይቀው በኢሜይሌ ነው፡፡ ስሇዚህ ሪኩዌስት ትፅፋሇህ፡፡ 

ሪስፖንስ ትሰጣሇህ፡፡ በኢሜይሌ እምትሰጣቸው ሪስፖንሶች አለ፡፡ ያው ቤዝዴ ኦን ዘ ፖስት ቢሇያይም የምትሰጣቸው 

ሪስፖንሶች አለ፡፡  

አ፡ ስሇዚህ አብዛኛው የፅሁፍ ስራ በኢሜይሌ ነው እሚከናወነው ማሇት ነው? 

ም፡ አዎ፡፡ 

ሸ፡ አዎ፡፡ 

ተ፡ አብዛኛው ሳይሆን… 

አ፡ ሁለም 

ም፡ በቃ ሁለም ማሇት ትችሊሇህ፡፡ 

ተ፡ እንዯውም ኤኒ ኤኒ ፔፐር …  

አ፡ ፔፐር ዎርክ የሇም ማሇት ነው? 

ም፡ ወረቀት ሊይ እምትሰራው ብዙም ነገር የሇም፡፡ 

ተ፡  ምንዴነው ፔፐር ዎርኩ አንዲንደ እዛ ሊይ ፊርማህ ሊይ ከስቸገረህ አውጥተህ ፈርመህ እስካን አርገህ መሌሰህ … 

ም፡ እስካን አርገህ መሌሰህ ያው ኢሜይሌ ሊይ ነው እምታረገው፡፡ 

ተ፡ ግን መሌሰህ እዛው ነው እምትፈፅመው፡፡  

ም፡ እስታምፕ ምናምን እሚያስፈሌገው ከሆነ ብቻ ነው፡፡ ፔስት አርገህ እስታምፕ አርገህ መሌሰህ እስካን አዴርገህ ያው 

ኢሜይሌ ነው፡፡ ሀርዴ ኮፒ እሚባሌ ነገር የሇም፡፡ 

አ፡ ሶ  

ሸ፡ ኢቭን ጉዟችንንም በተመሇከተ በኢሜይሌ ሊይ ነው ተፃፅፈን ጉዞ ፍቃዴ ስንወጣ እምንወጣው፡፡ 

ተ፡ እየውሌህ እንትኖቹን ጠቅሰዋቸዋሌ፡፡ ሪፖርቲንግ አሇ፡፡ ሇሪፖርቲንግ ትፅፋሇህ፡፡ ሇትሬኒንግ ትፅፋሇህ፡፡ ትሬይን ሇማዴረግ 

የግዴ ነው ትራንስፈር በምታረግበት ሰዓት፡፡ ሇብሪፊንግ ትፅፋሇህ፡፡ ሪኩዌስት ኤንዴ ሪስፖንዴ ታረጋሇህ፡፡ ሪኩዌስት ሲሆን 

ያው እሚቀርብሌህ ነገር ይኖራሌ በጣም ብዙ ሪኩዌስት፡፡ ያመት ፈቃዴ ሉሆን ይችሊሌ፡፡ የመኝታ ቤት ሉሆን ይችሊሌ፡፡ የዕቃ 

ፍሊጎት ሉሆን ይችሊሌ፡፡ ዋሬቨር ሪኩዌስት ታረጋሇህ፡፡ እሱም ፅሁፍ ነው፡፡ ስሇዚህ ሪስፖንዴ ማረግ ነው እሱን፡፡ ኤንዴ ዜን 

ማኑዋሌ ፕሪፓሬሽን አሇ፡፡ እሱን ታዘጋጃሇህ፡፡ 

አ፡ ኦኬ፡፡ 

ተ፡ ስሇዚህ እነዚህ በትንሹ …  
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ም፡ ፕሊን … 

ተ፡ ፕሊኒንግ አሇ የስ፡፡ ፕሊኒንግ አሇ፡፡ 

አ፡ ፕሊኒንግ 

ተ፡ አዎ፡፡ 

ም፡ የተሇያዩ አይነት ፕሊኒንጎች አለ፡፡ 

አ፡ ፕሊኒንግ ምን ምንዴነው በፕሊኒንግ ውስጥ እሚካተተው? ስሇምንዴነው ፕሊን እምታረጉት? 

ተ፡ ስራህን ነው፡፡ 

ም፡ እምትሰራውን ሲራ፡፡ 

አ፡ ዯይሉ እምትሰሩትን ነው ፕሊን እምታረጉት? 

ም፡ ዯይሉ አክቲቪቲህንም ዊክሉ አክቲቪቲህንም አኑዋሌ አክቲቪቲህንም፡፡ 

ተ፡ አንዋለን መጀመሪያ ታወጣሇህ፡፡ ከአንዋለ ብሬክዲውን ትወስዲሇህ፡፡ ያንዋሌ ፕሊኒንግ አሇ ከዛ አኮርዱንግሉ አት ዯይሉ ቤዝ 

አሇ፡፡ ብሬክዲውን አሇ፡፡  

ም፡ ብሬክ እያረክ ከዛ ውስጥ በዚህ ሳምንት ምን መስራት አሇብኝ ብሇህ ፕሊን ታረጋሇህ፡፡ 

ተ፡ ያው ሪፖርትህም መሰረት እሚያረገው ያን ፕሊኒንግ ነው፡፡ 

አ፡ እሺ፡፡  

11. ከነዚህ ውስጥ ብዙ ጊዜ እምታከናውኑት የትኛውን ነው? የፅሁፍ ስራ 

ካ፡ ሪፖርት፡፡ 

ከ፡ ሪፖርት፡፡ 

አ፡ ሪፖርት፡፡ 

ም፡ ሪፖርትና ብሪፊንግ ናቸው፡፡ 

ሸ፡ ብሪፊንግ ዱብሪፊንግና ሪፖርት፡፡ 

አ፡ ብሪፊንግ በስሊይዴ ነው እምታዘጋጁት? 

ም፡ አዎ፡፡ 

አ፡ በስሊይዴ ይፃፋሌ? 

ም፡ ሇፕረዘንቴሽን፡፡ 
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አ፡ እሺ፡፡ 

ተ፡ ያው ኢት ዱፔንዴስ፡፡ እንዯየኔቸሩ ነው፡፡ 

ሸ፡ ኢት ዱፔንዴስ አዎ፡፡ 

ም፡ እንዯየኔቸሩ ነው፡፡ እንዯየፖስቱ ነው፡፡ 

ተ፡ እንዯየስራ ባህሪው ነው፡፡ እኔ አሁን አት ዯይሉ ቤዝ ብሪፊንግ አሊዘጋጅም፡፡ አይ ሚን ስሊይዴ አሊዘጋጅም፡፡ ኦሌሬዱ 

ፕሊኒንግ አሇ፡፡ አት ዯይሉ ቤዝ ነው ምክኒያቱም ዯይሉ ቤዝ ነው የኔ ብሪፊንግ፡፡ ስሇዚህ ብሪፊንግ ዱብሪፊንግ ስሇሆነ አንዳ 

ዋንስ ፕሊናቸውን ካወጡ በኋሊ ስራቸውን ነው፡፡ ያ ማሇት ዯሞ በየጊዜው በስሊይዴ እንዱያቀርቡት አይዯሇም በኖርማሌ 

ሪፖርት በቨርባሌ ነው እምናረገው፡፡ መመሪያ በዛው በቨርባሌ ይዯረጋሌ፡፡ በኋሊ ሊይ ምናሌባት በኢሜይሌ እናረገዋሇን፡፡  

አ፡ እሺ፡፡ 

ተ፡ኢት ዱፔንዴስ ኤኒ ዌይ፡፡ በስሊይዴ እሚያስፈሌገው ዯሞ አሇ፡፡ 

ም፡ አዎ፡፡ ሇምሳላ እኔ በየቀኑ የብሪፊንግ ስሊይዴ በየቀኑ ምክኒያቱም ቶታሌ ሚሽን ሪፖርት ስሇበረ በየቀኑ በሀያራት ሰዓት 

ውስጥ ምን ነበረ ብሇህ በየቀኑ ብሪፊንግ ታዘጋጃሇህ በየቀኑ ሪፖርት ትፅፋሇህ፡፡ 

አ፡ ሶ ላልቻችሁም ተስማምታችኋሌ በዚህ? 

ካ፡ አዎ፡፡ 

ከ፡ አዎ፡፡ 

አ፡ እሺ፡፡ የመጨረሻ ጥያቄ፡- 

12. ምን አይነት የፕሮነንሲዬሽን ችግር አሇ ሚሽን ሊይ? ከፕሮነንሲዬሽን ጋር የተያያዘ ምን አይነት ፕሮብሇም 

ያጋጥማቸዋሌ የኛ አባሊት? እናንተ ማስታወስ እምትችለት፡፡ 

ተ፡ ኧረ በዯንብ ነው ማስታወስ እምንችሇው፡፡ ይሄንንማ መርሳት እንዳት፡፡ የረሳነው ካሇ ነው እሚገርመው እንጂ፡፡ ምክኒያቱም 

ሚሽን ሊይ በተሇይ ኮላክሽን ኦፍ ካንትሪስ ነው ያለት፡፡ ያሜሪካኑ ሉያዝ ሲሌ የንግሉዙ ይመጣሌ፡፡ የንግሉዙ ሉያዝ ሲሌ 

የዌስት አፍሪካው ይመጣሌ፡፡ ያፍሪካኑ ሉያዝ ሲሌ የኤዢያኑ ይመጣሌ፡፡ የኤዢያን ያዝኩ ስትሌ የሊቲኑ ይመጣሌ፡፡ ሲሆን 

ዯሞ ወዯ አረቦች ሲሄዴ ላሊ ነገር ይዞ ይመጣሌ፡፡ 

አ፡ ሶ አክሰንትስ፡፡ 

ካ፡ አክሰንትስ ያ፡፡ 

ም፡ ያያያ… 

ተ፡ ኢንፋክት ሇኛ ብቻ አይዯሇም እሱ ፕሮብሇም ባይ ዘ ዌይ፡፡ ፍሮም ኤኒ ካንትሪ ሇመጣ ሚሽን ፓርቲሲፓንት ፒስኪፐር 

ነው፡፡ ምክኒያቱም የኔ አክሰንት ሇሱ አይሰማውም፡፡ የሱ አክሰንት ሇኔ አይሰማኝም፡፡  

አ፡ ያ ኦኬ፡፡ 
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ተ፡ ያ ኦቨሮሌ ያሇ ነው፡፡ ቤዚካሉ ግን ከኛ የነሱ እሚሻሇው አክሰንት ምንዴነው ቢያንስ የእንግሉዝና ያሜሪካኖቹ የኦሪጅናልቹ 

በዯንብ ይገባቸዋሌ፡፡ እኔ አስታውሳሇሁ ኢንተርቪው ስንዯረግ የቀየረኝ ጓዯኛ ነበረኝ፡፡ በናትህ ይሄ ሰውዬ ምንም አይሰማኝም 

አንተ ውሰዴሌኝና እኔ ላሊ ኢንተርቪው ሰው ያርገኝ ብል ማሇት ነው፡፡ 

ም፡ አዎ ብዙ ጊዜ እንዯውም እንዯዚህ ያጋጥማሌ፡፡ እኛጋም እንዯዚህ ነው፡፡ 

ተ፡ አንዴ፡፡ እኔ ወዯ ሀሊፊነት ከወጣሁ በኋሊ ኢንተርቪው ስሇምናረግ በራሳችን እኛ ፖስት ምናምን ሲወጣ አሜሪካዊው 

አጠገቤ ያሇው አሜሪካዊው ከኔ ጋር ቦርዴ ኦፍ ፓኔለ ማሇት ነው ሜምበሩ በቴላፎን በሬዱዮ ምናምን ነው እምንጠይቀው 

ኢንተርቪው፡፡ እባክህ ሰሊም ስማችንን ስናስተዋውቅ ይሰማለ ኢንተርቪዎቹ ማሇት ነው፡፡ እባክህ ከኢትዮጵያ የመጣውን ሰውዬ 

አገናኘኝ የሚሌ ሰው አሇ፡፡ ያ አሜሪካዊ በፍፁም ምን እያሇ እንዯሆነ እየተሰማኝ አይዯሇም ላሊ ሰው ይቀየርሌኝ እሚሌ አሇ፡፡ 

ዊች ኢዝ ከላሊ አገር ካንትሪ ከላሊ አገር ማሇት ነው፡፡ እንዯዚህ አይነት ነገሮች ኢትስ ኮመን ነው፡፡ ግን ከኛ ግን በጣም 

ይሻሊለ፡፡ አት ሉስት እንግሉዘኛውን አዝ ኤ ዎርኪንግ ሊንጉዌጅ ስሇሆነ እሚሰሩበት፡፡ እንዯኛ አይነት ፑር የሆነ ኢንፋክት ፑር 

አይዯሇም ኢትስ ቢኮዝ ኦፍ ዘ የልካሌ ሊንጉዌጁ አክሰንት የተሞረዯበት ነው፡፡ አይዯሇም እዛ እዚህ እምናየው ትግረኛ አውራ 

ስትሇው ሰው ሀ ና ኸ ን አያወራም አ ን አያወራሌህም፡፡ አንተም አውራ ብሌህ አታወራም፡፡ 

አ፡ ትክክሌ ነው፡፡ 

ተ፡ የኔ ሌጆችም አያወሩም፡፡ ስሇዚህ ያ አይነት ነገር በእንግሉዘኛውም አሇ፡፡ እሱን ነገር አክሰንት ከልካሌ ሊንጉዌጅ ጋር ተያይዞ 

እሱን ስሇማያውቁት ማሇት ነው፡፡ እና እሱ መሌታይ ነው፡፡  

ም፡ ይሄ የአክሰንት ዱፈረንሶች ማሇት ነው፡፡ 

ተ፡ የአክሰንት መሌታይ ዱያሜንሽን ነው፡፡ ዝምብሇህ እንዯዚህ በዚና በዚህ አትሇውም፡፡ 

አ፡ ኦኬ፡፡ ላሊ እምጠቅሱት አሇ ከፕሮነንሲዬሽን ጋር የተያያዘ? 

ከ፡ የሇም በቃ ይሄው ነው፡፡ 

አ፡ ይሄው ነው? እሺ፡፡ አመሰግናሇሁ፡፡ ኢንተርቪው ኩዌስሽኖቼን ጨርሻሇሁኝ፡፡ እናንተ እምትጨምሩት ነገር ካሇ መጨመር 

ትችሊሊችሁ፡፡ በኔ በኩሌ ጨርሻሇሁ፡፡ የሇም? 

ካ፡ እምንጨምረው ነገር ካሇ የዚህ ውጤቱ ሇማዕከሊችን ጠቃሚ እንዯሚሆን ተስፋ እናዯርጋሇን፡፡ ጨርሰናሌ፡፡ 

አ፡ እሺ፡፡ ቴንኪው፡፡ 
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Appendix IV: Transcript (English version) 

The following is the English version of the focus group discussion that was conducted in 

Amharic. For the purpose of analysis, the respondents are addressed as follow. 

1. R – researcher (Aschalew Birhanu) 

2. P1 – participant one (Mitiku Neda) 

3. P2 – participant two (Tewolde Woldegebriel) 

4. P3 – participant three (Kahsay Assefa) 

5. P4 – participant four (Kebadu Argaw) 

6. P5 – participant five (Shewanesh Tadesse) 

R: First of all, I would like to thank you for your cooperation. The objective of this focus group 

discussion is to gather data for a study that is being conducted to identify the kind of English 

language used by our police peacekeepers when they go on a peacekeeping mission. I have some 

questions and I will ask you these questions. I will also ask follow up questions in between our 

discussions if there are points that need further explanation. I thank you again for your 

cooperation. Here is how I want things to go, I will ask questions and anyone can answer them. 

Do not wait for me to give you the chance to speak. If you feel like you have something to say, 

you can say it without waiting for my permission. It will be good if we do our discussion that 

way. Ok, I will move onto my first question. My first question is: 

1. How important is English to perform your job as police peacekeepers? Is it important or 

not? If it is important, how important is it? I would like us to begin by answering this 

question. 

P1: English is important. No doubt about that. This is because English is our working language. 

English is one of the five official languages of the UN. Our peacekeeping experience so far has 

been with missions that use English as their official language. We are only joining English 

speaking missions so far. Because we do our jobs in English, it is important for us. 

R: anything to add? 

P3: what I would like to add is that English is one of the criterions to participate in 

peacekeeping. English, Arabic and French are international languages. Though we are not good 
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at it, English is the closest language to us. If you are not good at English, you will not participate 

in UN peacekeeping missions. Let alone participate, you cannot even compete to participate in 

the missions. So English is the primary criteria. We write reports in English. Briefing is in 

English. Radio communication is in English. There is no other language to use. Because of this, 

English is a very important language. 

R: ok.  

P4: I would like to add on what they said. English is one of the most important things for 

missions. Its importance begins from the UN language assessment. The language test includes 

interviews and other activities. Once we join the mission, English becomes even more important. 

There are different countries in the mission area. Communication with these countries is in 

English. There is no other language. So English is very important to do your job in the mission 

area. 

R: ok. 

P2: This does not mean that it is only English. There are also non-English missions as well. 

There are French speaking missions for example. Peacekeeping missions in French speaking 

countries like Congo and Mali use French as their official language. But we only participate in 

English speaking missions because English is the only foreign language we know. 

R: Ok. So, will it be ok if we say that English is very important to do your job as police 

peacekeepers? 

P4: yes. 

P5: yes, very important. 

P3: It is very very important. 

R: It is very very important. 

P3: yes. 

R: ok. Thank you. I will go to my next question. My second question is: 
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2. What level of English language proficiency is required to do your job – elementary, 

intermediate or advanced? I would like you to answer me this question. 

P5: Though we are not that good, I believe it should be the advanced level. This is because we 

prepare reports, write different emails and after patrol, we give briefings and debriefings. As a 

result, advanced English would be very useful.  

R: ok. 

P2: It is based on the post. The level of proficiency required depends on the kind of post you will 

be assigned to when you get deployed. For example, many peacekeepers with intermediate level 

of proficiency perform field works. They engage in patrols and they inform you whatever they 

have observed. Those who have advanced level of proficiency receive this information and 

compile it into a report. So it depends on the post. Intermediate and advanced level of 

proficiency is required. Intermediate level of proficiency is enough to describe what you have 

seen and observed while patrolling. There are posts that only require you to express your mind. 

These are operational posts and intermediate level of proficiency will be enough for them. Office 

or staff posts, on the other hand, require advanced level of proficiency. Office tasks like report 

writing, giving briefings and providing trainings for mission members on mission mandate 

require advanced level of proficiency. So, different posts require different levels of proficiency. 

R: Do our police peacekeepers work in office posts? 

P3: Yes, they do. 

R: They engage in office works. 

P2: Yes, they engage in office works. 

R: Ok. So, we agree that the level of proficiency required depends on the kind of post you will 

be assigned. You are saying that intermediate level of proficiency is enough for field posts and 

that of advanced level of proficiency for office posts. Anyone who has a different opinion? 

P1: I think we should go for the advanced level of proficiency. If we strive for the advanced 

level of proficiency, we will at least achieve the intermediate level of proficiency. It is of course 

possible to decide on the level of proficiency based on the post. But it is good if you have 
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advanced level of proficiency because communication is the key thing in the mission area. You 

have to be a good communicator. You have to be competent. Staff participation is based on 

competition. You have to compete with others in order to get an office post. While working as a 

field officer, you need to show that you are good at English before you are given this chance. So, 

you need advanced level of proficiency for this to happen. But the advanced English language 

training should include planning, especially in relation to writing. You plan first. You present 

your plan and then you execute what you have presented. There is also briefing and debriefing. 

R: So, what should we agree on? Should we agree that we at least need intermediate level of 

proficiency to work as police peacekeepers? 

P4: Why don’t we agree on the advanced level? As commander expressed it, we go to 

peacekeeping with limited proficiency of English. It is good if we get good training on that. I 

think your question is also about the kind of training to be given in the future.  

R: My question is about the level of proficiency required to do your job. 

P4: What Mitiku said earlier is correct. The job may not require that much higher level of 

English language proficiency. But it will be good for the country’s image if we receive advanced 

level of trainings and get deployed with good English. For example, commander’s post was a big 

post. There are also other Ethiopians who work in senior leadership positions. Why don’t we also 

compete and get those posts as well? So, I think it is good if we have advanced level of 

proficiency. 

R: Ok. Thank you. Let me go to the next question. The third question: 

3. How do you rate the importance of the four language skills – speaking, listening, reading 

and writing? If you are asked to put them in their order of importance, how would you 

put them? Anyone can start. 

P1: I will start. They have had enough chances so far. The basic thing is that all four are 

important. 

R: All four are important? 
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P1: All four are important. You cannot do the job if you are not good at one of the four skills. 

You cannot say that one is more important than the others. You have to listen in order to speak 

and similarly, you must be able to express what you listen. Writing is mandatory. You cannot 

transfer what you listen unless you write it. You will become an illiterate English man if you are 

unable to report in writing. An illiterate English man cannot read and write. This kind of person 

cannot work in the office. So, all the four skills are equally important. 

R: So, all four are equally important? 

P5: Yes. 

R: What about the others? How do you rate the importance of the skills? 

P2: If I am asked to put them in their order of importance, I would put listening on top. You will 

receive information about a crime through telephone or radio from different informants in the 

mission area. If you are not able to listen well, you will not understand what the information is 

about. In addition to this, you will interview different people when you investigate a crime. 

These people give you information about the crime. Again you will be in trouble if you are not 

able to listen and understand what they are saying. When you return to base, you must also be 

able to write a report using the information you get. At the same time, you will also give 

briefings. So, you have to be able to speak. There are parallel departments at the base that handle 

cases. You are expected to explain or brief these departments about what you observed and 

listened in the field. So, listening, speaking and writing are mandatory. 

R: What about reading? 

P2: Reading is also important. Your team members bring you different reports of incidents they 

observed and you must be able to read and understand these reports before you compile them 

into your own report and transfer them to your supervisor or other concerned departments. So, 

you have to be a good reader.  

R: what about the others? Do you agree? 

P4: Yes, I agree. 
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P3: I agree with what they said. But back when we were in school, I remember when we were 

taking ministry exam; the tests were administered in order. Language experts must have a reason 

when putting the tests in order. They must have done a research before they suggest this order. 

According to them, the order is I think listening, speaking, reading and writing. Mitiku also put it 

this way. The importance of listening, for example, begins when we take the UN SAAT Exam. 

You will not pass the test unless you understand what the audio recording is about. When you get 

to the mission area, you will participate in orientations and briefings. In this case, you need to 

listen and understand what is being said. On the other hand, you cannot speak if you are not able 

to listen. So, I personally give priority for listening. Speaking is after listening. Reading comes 

next and then writing follows. If you are in an interview for example, what you do first is listen. 

After you listen, you respond to the questions. That is speaking. Then you read and write 

respectively. This order of the skills suggested by language experts is the correct one. But they 

might be equal in terms of their value. So, this is how I put it. 

R: Ok. 

P1: This order of the skills Kahsay was talking about only works for those who learn language as 

complete beginners. These kinds of learners first listen and then they speak, read and write. But 

we are talking about adult language learning. This order works only for children acquiring a 

language. But our discussion is about mission language use. If we give more importance to 

listening, it will mean that the others are less important. You will not succeed unless you are 

good at all the skills. 

R: So? 

P1: So, they are equally important for me. You need to listen to understand what is being said. 

Then you communicate what you listened to others through speaking and writing. First, you 

report through radio communication. After that, you report the same information in writing. 

Reports are of two types by the way. The first one is oral report. This happens through radio 

communication when you are still in the field patrolling or investigating a crime. The second one 

is written report. Once you return to the base, you are expected to write detailed report of the 

same incident. When you are the receiver of the reports on the other hand, you must be able to 
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read and understand. You cannot prioritize one skill over the other. However good you are on the 

other skills, you will not succeed if you fail to deliver on one of the skills. 

R: Ok. So I think most of you agree. The reason why I am asking this question is to see if we can 

put the skills in their order of importance, but you have told me that all are equally important. So 

I will take that. Ok. The next …. 

P3: In relation to mission area requirement, I agree with what commander Tewolde just said. If 

you fail for example on one of the skills in the pre-deployment assessment, you will not 

participate in peacekeeping missions. If you are not a good listener, you will fail the report 

writing test and if you fail the report writing test, you will not be deployed to the missions. So 

the skills have equal status. But in relation to the language training given here, the focus should 

be on listening. We think we know the language. But once we go there it becomes difficult to 

listen to the different accents of peacekeepers from different countries. 

R: Ok. 

P2: My idea is different from him. I think the focus should be more on speaking than listening. 

You have to give briefings and make presentations. One problem we face is that our people do 

not want to speak. They cannot express what is in their mind. This is because they did not 

practice well. The fact that Amharic is our working language and we do not get the opportunity 

to speak English also contributes to this. So I sometimes observe this kind of problem. There 

were officers who used to lock themselves in their room just to avoid speaking in English. This is 

because they are not good at speaking. Practicing presentation and briefing skills boosts your 

self-confidence. Speaking gives you more confidence than listening. After a few interactions, 

you will be able to communicate easily. But if you choose to hide yourself, you will not improve 

your speaking. Overall, you need all the four skills in the mission area. All are important. 

P5: We apply all the four skills in our day to day activities. We go out, we interact and gather 

information. And then we write reports and give briefing and debriefing. For this reason, all four 

are equally important and mandatory for our day to day activities. 

R: Ok. Let me go to the next question. My fourth question is: 

4. What situations are there that require you to speak in English? 
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P2: These are what I just mentioned now. There is briefing for example. 

R: Yes. I would like you to mention the situations like that. 

P2: Briefing requires you to speak. You are expected to give a briefing about what you observed 

while you were in the field. Another situation is that different people come to your office seeking 

information about the mission. They will ask you to brief them about the situation in the mission. 

They might also ask you questions related with gender and human rights violations in your 

mission area. Even your supervisors require you to give them information about matters under 

your area of responsibility. So you have to be able to explain and describe the different situations 

based on the mandate of your post. The other speaking situation is when you advice local law 

enforcement personnel. You are expected to share your experience of law enforcement with the 

local police personnel. You have the responsibility to transfer your skills and knowledge to these 

officers. This requires you to speak.  

R: Ok. 

P1: one of them Ok. Sorry. 

R: Ok. Please continue. He mentioned briefing. 

P1: Briefing is one of them. The other one is training or mentoring. This is mandatory. It is part 

of our job. Oral reporting is the other situation that requires you to speak. I am not referring to 

the written report. That is very formal. When there is a need for immediate communication, you 

report orally using a walkie-talkie, a mobile phone or any other apparatus. 

R: So radio communication. 

P2: Yes. There is radio communication. There is also telecommunication. You might also use 

cellphone. 

R: Radio or … 

P2: Telecommunication. 

R: Teleco…. 
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P3: Cellphone. 

R: Ok. Cellphone communication. 

P1: The other one is get-together. It is one of the events in which you need to speak. We mainly 

organize get-together for two reasons. If someone is checking out, we organize a farewell party. 

The other reason is just to refresh ourselves. You might make a speech concerning the event. 

P2: There is VTC (Video Tele-Conferencing). 

P1: Tele-conference could be with the …. 

P2: Headquarters. 

P1: It could be with the headquarters in New York. These are the events that require you to 

speak. There are many other events that we may not remember now. But these are the basic ones. 

R: Ok. Are there any situations that are not mentioned? 

P4: All have been mentioned. 

R: All are mentioned? 

P4: He has said it all. 

P2: Responding to a crime is the responsibility of any peacekeeper. You must report 

immediately through radio communication if you see a crime being committed. This enables you 

to get further help to deal with the problem. Any peacekeeper needs his/her speaking skill in a 

situation like this. Even when you are in trouble, you must be able to tell others about it in order 

to get further assistance from them. 

P3: Most of the things have been mentioned. What I wanted to add is that you engage in a 

conversation with colleagues when you are on duty. When you are on a patrol duty for example, 

you talk to fellow peacekeepers that are on duty with you. You talk about different things. They 

may ask you questions about your country, its culture, language, religion, wedding ceremonies 

etc. You need to explain these things to your colleagues. So this is another speaking situation. 

P1: This is what we call socialization. 
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P3: Yes. 

P1: Socialization is one of the events that invite you to speak. 

P3: Yes, it invites you. I think it is a good idea if we train our peacekeepers on this one before 

they are deployed. 

R: Ok. 

P2: when you go out for a patrol, you are expected to give a situation report from time to time 

until you return to the base. So radio communication is a must. 

R: Do our police peacekeepers participate in radio communication? 

P3: Yes. 

R: They communicate using a radio? 

P4: It is a must thing to do. 

P1: Apart from using a personal radio, our police peacekeepers also work in the operations 

center. 

R: Ok, as… 

P2: They work as an operator. 

P1: Yes, as an operator. Working at the information center, they take different calls and they 

gather and disseminate information. 

R: Ok. Thank you. This briefing and debriefing, what is it about? What issues are covered under 

this briefing and debriefing? 

P2: There are different kinds of briefings. 

R: Ok, commander. 

P3: There are different types of briefings. If you are the duty officer for example, at the end of 

your eight hour shift, you brief the officers who are going to work in the next shift about the 
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events that took place in your shift. This is one kind of briefing. The other type of briefing 

happens when there is an escort or patrol duty. Before you start your duty, you brief your team 

members about the starting and finishing time, the things that you are going to do and other 

important details. Debriefing happens after you finish your duty. Once you return to the base, 

you debrief your team members about what went well, what went wrong, challenges faced and 

actions taken. 

R: Ok. Anything you would like to add? 

P2: It is more or less what he mentioned. One type of briefing is security situation briefing. 

Every twenty four hours, you brief and update the senior management and the section chiefs 

about the security situation. As he mentioned, you also brief your team members about what they 

are going to do and how they are going to do it before they start work. Another type of briefing is 

the one you give to the different delegations that come to visit the mission. You brief them about 

the overall mission situation, the mandate of the mission, the challenges facing the mission and 

the things to be done in the future. Different guests come to the mission and you brief them about 

the dos and don’ts of the mission. New peacekeepers joining the mission are briefed about the 

general situation in the mission in the form of induction training. 

R: Ok. Anything that is not mentioned? 

P1: That is all. There are situations in which briefing and debriefing are done at the same time. In 

our mission for example, we do briefing and debriefing at the same time on daily basis. The 

debriefing is concerned with what has been done the previous day and the briefing on the other 

hand deals with what is to be done. 

R: Ok. 

P1: So today’s briefing becomes tomorrow’s debriefing. And then there will be briefing for the 

next task. 

R: Simultaneously? 
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P1: You can do both simultaneously. The reason for this is to avoid meeting twice within a day. 

The standard procedure requires you to give briefing in the morning and debriefing in the 

evening. 

R: Ok. This training and mentoring, what is it about? 

P1: It depends. I used to be a trainer myself for example. I am not sure if it is the same in all 

missions, but the training is mainly work related. Every section head trains its new entry about 

the section. 

R: Ok. Ok. 

P1: If you come to our mission, UNMISS, for example, there are a number of different sections: 

forensic section, human resource section, personnel section and operation section. All these 

sections train their new entries for one week. The other type of training is the one given to the 

local police. Depending on the mandate of the mission, you might train the local police personnel 

to enable them carry out their duty effectively. Mentoring comes after the training. You will be 

paired up with the local staff to assist them put the training into practice. You closely monitor 

what they do and advise them when necessary. So most of the time, mentoring is done with the 

local police. 

R: Yes. That is right. 

P1: Peacekeeping missions may have different mandates depending on the situation in which 

they operate. The kind of training to be given and whether there should be mentoring or not all 

depends on the mandate of the mission. 

R: Ok. Thank you. When you socialize in a get-together, what do you talk about most of the 

time? Are there common topics that you remember? 

P1: In our case, most get-together events are farewell parties. When there are officers who are 

checking out, we organize a farewell party. We mainly talk about the person departing from the 

mission. We say some good things about the person, their behavior and their achievement. We 

also tell them that they will be missed and our best wishes for the future. Another opportunity for 

get-together is when someone gets assigned or promoted to another post. In this occasion, we 



94 
 

mainly thank the person for their contribution and wish them the best of luck in their new post. 

Food, drink, music band and DJ are part of the event. Apart from thanking the person, you also 

get the chance to talk about your country and your culture. There are three opportunities to 

discuss your country. The first one is a medal parade. When there is a medal parade, you invite 

people to the event and sponsor their food and drink so that they have fun. This gives you the 

advantage to talk about and introduce your country to the gathering. The second opportunity is 

when there is get-together. You talk to different people at the event and this creates the 

opportunity to discuss one’s country, its culture, language and people. The third opportunity is 

when you are in a field duty. When you work in the field, you work with officers from different 

countries. This is the right moment to know more about each other’s country, language and 

culture. In UNMISS for example, there were peacekeepers from 37 different countries. At 

different times, you get the chance to work with these officers and you have to use this 

opportunity to promote your country. 

R: Ok. 

P2: There are social welfare trips also. You travel with people from different departments and 

they may not be from the same country. In such an event, you will get to experience different 

cultures that are new for you. Likewise, you will also have the chance to explain about your 

culture, language and the country you come from. 

R: Anything that needs to be mentioned? We have to manage our time. 

P4: Most of it has been mentioned. There are different holydays like Easter and Meskel. Meskel 

was celebrated in our mission for example. This by itself is another opportunity to talk about 

your country. Our fellow peacekeepers used to be surprised when we tell them about our 

calendar. 

R: Ok. I will move onto the next question. 

5. Which of the above mentioned speaking situations do you engage in frequently? 

P1: It depends. But I think radio communication is the most frequent one. 

P2: It is mandatory for every post. 
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P1: whether you are inside or outside the UN perimeter, you need radio communication even to 

let others that you are alive. Apart from this, at a certain interval, you are expected to give a 

situation report via radio communication. So I think it is the most frequent speaking situation. 

R: ok. Is that it? 

P2: We also have briefing and debriefing every day. 

P1: But briefing requires the person to have some kind of position. 

P2: The situation might be different depending on the post. But in my mission, we used to have 

briefing and debriefing everyday. Radio communication and briefing are every day speaking 

situations. Every morning, they radio check everyone to see if they are ok and you have to report 

back and say that you are ok. When you start work, you debrief and brief your team members 

about the security situation and what they are going to do that day. 

R: Ok. Ok commander. 

P5: when we go out in the field, we engage with the local community and the schools in the area 

as part of our everyday assignment. We advise them on different issues of importance to them. 

This is our day to day activity area. 

R: Ok. Ok commander. 

P3: I do not have that much difference but I think radio communication is the most frequent 

speaking situation. Before you come to office posts and do the briefing and debriefing, you work 

as field officer for at least one or two months. During this period, you do patrolling most of the 

time reporting the situation through radio communication. So radio communication becomes 

very important. Another important speaking situation is when you investigate a crime. Crime 

investigation is one of your responsibilities as police observer. Whenever a crime is committed, 

the police observer handles the case. You talk to witnesses, you listen to what they have to say 

and then finally you report your finding. 

R: So you interview witnesses? 

P3: Yes, we do interviews. 
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R: You ask questions? 

P3: Yes, we do that. 

P5: Yes. 

P3: For example, let us say somebody steals sorghum. When you start the investigation, there is 

a form to be filled in. You take this form and talk to witnesses about the crime. You ask the 

witnesses the when, the where, the who and the why of the incident and complete the form 

accordingly. After this, you report the incident to the duty officer via radio communication and 

take the suspect to a holding facility if there is a need for it. Finally, you write a complete report 

of the incident. 

 

R: Ok. Thank you. We have finished the speaking part. Let me come to the listening. My next 

question is: 

6. What situations are there that require your listening skills? 

P4: The first situation that requires your listening skill is radio communication. You must be able 

to listen and understand the order you are given through radio communication. The other 

listening situations are briefings, daily meetings and weekly meetings. When you take part in 

these situations, you need to listen carefully for you will be given tasks you might need to 

execute or you might be asked questions that you need to answer. So these are important 

situations. 

P3: I would like to add on what he said. 

R: Ok. 

P3: You need to have a very good listening skill when it comes to radio communication. In a 

face to face communication like briefing, the listening is less stressful because you have plenty 

of opportunity to ask for clarification. During radio communication on the other hand, you will 

not dare to ask the other person for clarification more than once. This is because others will be 

listening your communication over the radio. So I think radio communication is more demanding 

in terms of listening skill. 
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R: Ok. You said radio communication, briefing, debriefing and meetings. Are there any left? 

P2: There is get-together. You must be able to listen and understand the different things people 

say at the get-together. VTC (Video Tele-Conferencing) is the other listening situation. It 

requires careful listening for it is a serious meeting. When you are on a patrol duty, the local 

community gives you information on different matters and it is up to you to listen and understand 

and use that information. Sometimes, when there is a meeting, they announce the time and the 

place over the mini-media and you have to listen and attend the meeting. During emergency, 

emergency announcements are made over the radio and this requires careful listening on the part 

of the listener. 

R: Ok. Are there any situations left? No? Ok. The next question: 

7. Which of these listening situations do you engage in frequently? 

P2: Radio communication. You receive information through radio communication everyday. 

Briefing and debriefing are the other situations. It happens everyday. These are the most 

frequently engaged in listening situations. 

R: Ok. What about the others? Do you agree with this? 

P4: Yes. 

P5: Yes. 

R: Ok. I will move onto my next question: 

8. What reading tasks do you do as part of your job? 

P2: There are everyday reports. So you read reports. You read daily mission magazines. You 

also read mission broadcasts and UN broadcasts. UN broadcasts aim to update peacekeepers 

from all missions with information regarding new polices, training modules, standards and 

procedures. You also read rules and regulations of the mission and the UN in general sent via e-

mail. Sometimes, we get notified about new assignments via e-mail and we read that. 

R: So you read e-mails. Ok. Do you want to add more? 
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P4: There are online trainings. The UN provides online courses. You have to read when you take 

these courses. 

P2: These are mandatory trainings. 

P4: Mandatory training. 

R: So you read online training materials? 

P4: Yes, we do. 

R: Ok. Do you want to add some more? 

P1: Mission mandate. 

R: The document? 

P1: Yes, the document. Mission mandate documents. 

R: Ok. Mission mandate documents. Ok. 

P1: And procedures. There are mission based procedures documents. 

R: Ok. So you read e-mails ya? 

P2: Yes. 

P5: Ya. 

P1: We read e-mails every second. 

P2: It is mandatory. Most communications are through e-mails. 

R: Ok. The next question: 

9. Which of these reading tasks do you do frequently? 

P2: E-mails. 

R: E-mails. Ok. Another one? 

P2: That is it. The other reading tasks are done from our e-mails. We read reports from e-mails. 
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P1: Yes. We read from our e-mail. There is no hard copy report. 

R: So you read even reports from your e-mail? 

P2: Yes. We read from our e-mail. 

P3: They send you the reports to your e-mail. 

P2: Everyone has their own official e-mail address. 

P3: Even when there is a meeting, they inform you using your e-mail address. 

P1: They inform you via e-mail. 

R: Using your e-mail address? 

P1: Yes. E-mail is everything for me. If there is a need for a signature, you sign using your e-

mail. All kinds of requests and questions come to you via your e-mail address. There is almost 

no paper work. 

P2: No paper work. 

P3: There is no wastage of paper there. 

P5: We read all kinds of message from the headquarter from our e-mails. 

P3: If there is someone checking in or checking out, they will be notified via their e-mail 

address. 

R: What is the purpose of your reading? Is it only comprehension or are you supposed to give 

some kind of response? 

P2: It is both. 

P5: It is both. 

P2: It is both. Sometimes we receive e-mails with details of tasks to be performed. In this case, 

we read the e-mail and carryout the task according to the instruction. Other times we receive 
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modules, policy documents, rules and regulations that do not require immediate response. In this 

case, the purpose of the reading is simply comprehension and for our own understanding. 

P3: To explain what he said, for example, you will receive a message about the security situation 

of a certain place and the message tells you not to go to that place because it is not safe. The 

purpose of this kind of messages is to inform the reader and the objective of the reader will also 

be to understand the message and to comply with it. On the other hand, if you receive an e-mail 

telling you that there will be a meeting and that you should avail yourself at the time and place 

mentioned, comprehension will not be enough for you are expected to act and make yourself 

available for the meeting. 

R: Ok. After you read reports, what do you usually do? 

P1: It depends. Sometimes you read reports simply to inform yourself about it. But if you are a 

person in a leadership position, you might be expected to respond depending on the kind of 

report presented to you. 

R: Ok. 

P2: For example, you might read different reports and compile them into one comprehensive 

report. 

R: Ok. Ok. Ok. I think that is clear. Let me go to the next question. We are left with one last 

skill, writing. 

10. What tasks are there that require you to write in English? 

P2: It is what we mentioned so far. There is report writing for example. 

R: Ok. 

P2: You write reports. We have different kinds of reports. There are daily, weekly and annual 

reports. You prepare PowerPoint presentation for briefing and debriefing. You also write 

requests of different type and respond to them via e-mail. 

R: So most writings are done in the form of e-mail? 

P2: Yes. 
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P5: Yes. 

P1: Not most. 

R: All. 

P1: You might say nearly all writing tasks. 

R: Are you saying that there is no paper work? 

P2: There is almost no paper work. 

P1: The only paper work situation is when you are unable to sign on the computer and when you 

need to put a stamp on the paper. In this case, you print out the paper, put your signature and the 

stamp and scan it back into the computer. 

P2: You scan it and put it back into your e-mail. 

P5: Even when we request for a leave, we do it by writing an e-mail. 

P1: It has more or less been mentioned. You write reports. You write training materials. You 

need these materials when you give training. You write and respond to requests. You also write 

for briefing. 

R: Ok. 

P2: Plan…. 

P1: Yes. There is also planning. 

R: Planning? 

P1: Yes. 

P2: There are different kinds of plans. 

R: What is the planning about? 

P1: You plan what you do. 
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P2: It is about what you are going to do. 

R: Is it about what you do daily? 

P2: You plan your daily, weekly and annual activities. 

P1: You first write your annual plan. Then you breakdown the annual plan into weekly and daily 

plans. 

R: Ok. The next question: 

11. Which of these writing tasks do you do frequently? 

P3: Report. 

P4: Report. 

R: Report. 

P2: They are report writing and briefing. 

P5: Briefing, debriefing and report writing. 

R: Do you write PowerPoint presentation for briefing? 

P2: Yes. 

R: Ok. 

P1: It depends on the nature of the post. 

P5: Yes. It depends. 

P2: It depends on the nature of the post. 

P1: It depends on the kind of work you do. I for example do not prepare PowerPoint presentation 

at daily base. Because I give briefing and debriefing everyday, we do it orally most of the time. I 

might e-mail it afterwards. 

R: Ok. 
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P1: It depends anyway. There are also situations that require PowerPoint presentation. 

P2: Yes. For example, I used to prepare PowerPoint presentation everyday for the briefing was 

about total mission report. You include everything that has happened within 24 hours. 

R: Do the others agree with this? 

P3: Yes. 

P4: Yes. 

R: Ok. The last question: 

12. What pronunciation difficulties are there in the mission area? 

P1: There are peacekeepers from different countries in the mission. When you get used to the 

American English, the British becomes a problem. When you get used to the British, the West 

African becomes a problem. When you get used to the African, the Asian becomes a problem. 

When you get used to the Asian, the Latin American becomes a problem. Understanding the 

Arabs is also a problem. 

R: So accents. 

P3: Accents. Yes. 

P2: Ya ya ya. 

P1: In fact this is not only our problem by the way. Peacekeepers from other countries also find 

it difficult to deal with different accents. 

R: Ok. 

P1: This is the overall situation. But basically, the other peacekeepers are better than us in 

understanding the British and the Americans, the originals. I remember, when we were being 

interviewed, a friend of mine asked me to switch interviewers because he was unable to 

understand what his interviewer was saying. 

P2: Yes. This happens a lot. It is the same in our mission. 
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P1: After I came to a leadership position, I and my American partner used to conduct pre-

deployment interview over a phone or radio. In some cases, the interviewees request that I 

interview them and not the American because they do not understand what he was saying. 

Situations like this are common in peacekeeping missions. But still, the peacekeepers from other 

countries are better than us for they use English as a working language. 

R: Ok. Anything you would like to add in relation to pronunciation? 

P4: That is all. 

R: That is all? Ok. Thank you. I have finished my interview questions. I am done. But if there is 

anything you want to say, you can do so. 

P3: We hope that the result of this study will benefit our language center. 

R: Ok. Thank you. 

 


