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Abstract 

This study aims to assess the engagement of preparatory school teachers in conducting action 

research in case of North Shoa Zone Oromia regional state. In order to achieve this purpose, a 

descriptive survey study with quantitative and qualitative approach was employed.  The study 

was conducted in seven preparatory schools from a total of 14 preparatory schools in the Zone. 

Teachers were selected using simple random sampling technique whereas the School leaders and 

CRC supervisors were included by purposive sampling techniques. To collect the required data 

questionnaires, interviews and document reviews were employed. After the data were gathered, 

analysis was made by organizing in tables and computing using frequencies, percentage, mean 

and grand mean. The findings of the study indicate that the involvement of preparatory school 

teachers in building their AR knowledge and skill were low since, the orientation, workshop, 

seminars and experience sharing programs were not run properly in their schools. The 

engagement of preparatory school teachers and leaders in conducting AR in their school were 

also low. On the other hand, the level of involvement of internal stakeholders (mentor, school 

leader) and external (ZED, WED, nearer Universities, colleges) stake holders to offer necessary 

support were not sufficient. Lack of budget, insufficient AR materials such as books, guideline, 

journals, conducive work place and low availability of selected AR in the school were major 

obstacles facing teachers and school leaders in conducting AR. To address the problems and 

improve the involvement of preparatory school teachers and leaders the sampled REB, ZED and 

WED and should allocate adequate budget, prepare training and fulfill basic facilities including  

computers and internet. In addition to this preparatory school leaders should design income 

generating mechanism to create conducive workplace, enhance the availability of reference 

material and stationery materials. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the study 

A broad definition of action research has been given by different writers at different times. 

Kemmis and McTaggart (1988), define action research as a form of collective self-reflective 

inquiry undertaken by participants in social situations in order to improve the rationality and 

justice of their own social or educational practices and the situations in which these practices are 

carried out.  Action research bridges the gap between practice and research so that the educator 

becomes an educator-researcher (Hoberg, 2001). Hopkins (2002) says action research is “action 

disciplined by enquires a personal attempt (our emphasis) at understanding while engaged in a 

process of improvement and reform. In addition to this, Kemmis (1983) defines action research 

as "a form of self-reflective enquiry". 

The purpose in action research is for the researcher (teacher) to turn on own effort and energies 

to change a situation. There is no externalization of a problem here. The researcher (teachers) 

turns to self for research and action at the same time, the action being informed by research. As 

Schon cited in Zeichner and Liston (1996) would put it, action research could be enquiry and 

action that assists the teacher (practitioner) to “reflect both “in” and “on” action.”  This would 

imply that action research is different from ordinary or traditional research. This is a radical 

approach to both action and research enquiry. Here, one is in practice and at the same time one 

wants to understand one's own practice and change it for the better. Action here represents 

practice, while reflection on that action represents theory. So action research therefore, is a 

radical approach to marry theory to practice.  

The purpose of action research in the practice of education is to develop the teaching skills and 

knowledge of the classroom practitioner. It is to make the practitioner more dynamic and 

versatile facilitator of learning through developing his / her systematic reflective skills. Action 

research can be used to investigate problems in the classroom (didactical approach) that directly 

impact on teaching methods and techniques of the classroom practitioner (Oliva, 1991). It can 

also be used to determine teaching techniques which are more effective than others. And yet it 
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can also be used to investigate causes of some challenges which may go beyond the classroom, 

e.g. the existence of slow learners, non-performers or delinquent behavior. The aim of action 

researcher in education is to take “professional responsibility for what goes on” in the classroom 

(Altrichter et al, 1993). It should be noted that in action research, there is self-ownership of the 

problem of research- there is no externalization of a problem. One has to take into account not 

only professional responsibility but personal responsibility for the problem. The purpose of 

action research in education is to inquire into a perceived didactical problem, to develop an 

understanding and appreciation of the problem, to evaluate the perceived factors, and to effect 

change (Bassey, 1999).  

From the above definition and purpose of AR one can conclude that how indispensable 

educational action research is in the development of the society in general and enhancement of 

the competence of individual researcher in particular. Therefore in order to make education 

fruitful and teachers skillful in teaching, the practitioners have to be involved in doing 

educational action research.  

On the other hand, MoE (2004) and TGE/ETP (1994) indicated that teachers in all educational 

levels have responsibility to conduct action research for the development of their academic 

profession and educational potential in enhancing the quality of education. According to MoE 

(1999), teachers are expected to perform educational action research for their promotion and one 

of the criteria for teachers that enable them to get any career and incentives is conducting 

research. Hence, undertaking educational action research plays a vital role in overcoming 

educational problems. The  extent to which  preparatory school teachers & school leaders were 

engaged in conducting AR  in their school; the levels of preparatory school teachers involvement 

in AR capacity (knowledge & skills) refreshment; the degree to which school leaders and other 

external bodies  supported action research activities and magnitude of  the constraints that 

impede preparatory school  teachers & school leaders in conducting action research in the case of 

North Shoa Zone of the Oromia regional state are the major questions to be answered in this 

study. 
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1.2 Statements of the problem 

Action research is an effective and worthwhile means of professional growth and development 

(Osterman & Kottkamp, 1993).It helps practitioners to develop new knowledge directly related 

to their classrooms (Hensen,1996),and facilitates teacher empowerment (Fueyo & Koorland, 

1997). Teachers are empowered when they are able to collect their own data to use in making 

decisions about their schools and classrooms (Zeichner & Noffke, 2001). Moreover, when 

teachers are allowed to take risks and make changes related to teaching and learning, student 

achievement is enhanced,(Sweetland & Hoy, 2002), and schools become more effective in 

learning communities (Detert, Louis & Schroeder, 2001). 

Although action research has great role in solving class room and school wide problem in 

enhancing quality of education some research findings show that the involvement of secondary 

school teachers in conducting action research is low. Daniel (2010) assessed the role of EAR in 

enhancing quality of education and concluded that the practice of selected secondary school 

teachers in the city government of Addis Ababa in conducting educational action research to 

promote quality of education was low. On the other hand, Biruk (2013) assessed the practice and 

challenges of conducting EAR and found out that the practice of conducting EAR in Sululta 

secondary school was very low.  

Although, country wide improving quality of education needs solving teaching learning 

problems at all levels and all schools of the country by conducting AR in the school both Daniel 

(2010) and Biruk (2013) findings could not be enough to explain the levels of engagement of 

North Shoa Zone preparatory school teachers and school leaders in conducting AR because of 

finance and time constraints they described as their limitations. On the other hand, both Daniel 

and Biruk research did not consider the school leader level of engagement in conducting action 

research. This gap initiated the researcher to conduct this research to assess the levels of 

engagement of North shoa zone preparatory school teachers and school leaders, support provided 

by internal and external educational stakeholders and factors that hinder preparatory school 

teachers and leaders in conducting action research in their school. 
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1.3 Basic Questions of the Study 

In order to address these issues, the study guided by the following basic questions as a frame 

work for reference in this study.  

1. To what extent North Shoa Zone Preparatory school teachers and leaders are engaged 

in conducting AR in their schools to improve class room as well as their school 

conditions. 

2.  How do preparatory school teachers involved in AR capacity building (knowledge 

and skill acquisition)? 

3. What factors determine North Shoa preparatory school teachers to conduct 

educational action research in their school? 

4. What sort of support are provided by North shoa preparatory school leaders & other 

external stakeholders (ZED, WED, NGO, Colleges, Universities) for preparatory 

school teachers to engage them in educational action research activities? 

5. How is the practice of North Shoa Zone preparatory school help in accessing AR 

report for use? 

1.4. Objectives of the Study 

1.4.1. General Objective 

The overall objective of this study is to assess levels of engagement of North Shoa Zone 

preparatory school teachers and leaders in action research.  

          1.4.2. Specific Objective 

The study more specifically intends: 

A. To assess levels of engagements of preparatory school teachers and school leaders in 

conducting AR. 

B. To assess preparatory school teacher‟s involvement in refreshing their action research 

capacity (knowledge & skills). 

C. To identify factors determining preparatory school teachers activities in conducting 

action research in their school. 
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D. To identify supports that is provided by internal and external stakeholders of North Shoa 

Zone preparatory schools towards improving involvement of preparatory school teachers 

in action research. 

E. To assess the practice of preparatory school in accessing action research report for use. 

1.5. Delimitation of the Study 

The study was confined to North Shoa Zone selected woredas in Oromia region since the 

researcher is government employee and North Shoa Zone woredas were far away from each 

other, the researcher was obliged to select seven woredas among 13 woredas of the Zone. On the 

other hand, the study was delimited to assess the engagement of preparatory school teachers and 

leader in AR. It didn`t include other areas of teachers and leaders engagement. 

1.6. Limitation of the study 

To accomplish the work of this thesis, the following major limitations were faced. 

 Time constraint: The researcher did not have time freedom to go beyond the area of this 

thesis.  

 Financial limitation: The researcher was faced with lack of finance to prepare high 

standard thesis.  

The above shortcomings were barriers to be mentioned but as much as possible 

researchers try to give the possible solution for each problem. 

1.7. Significance of the Study 

The study was aimed at investigating the engagement of preparatory school teachers in action 

research and attempted to identify the practice of preparatory school teachers in conducting AR 

and tried to, assess support provided by school leaders in creating conducive environment for 

action research and fulfill the facilities needed for the involvement of teachers in AR.  

Therefore, the study is significant to show the level of engagement of preparatory school 

teachers and school leaders in conducting AR in their school and identifying factors that enable 

North Shoa Zone preparatory school teachers in conducting action research, assessing the 

practice of preparatory school teachers AR capacity refreshment, as well as providing possible 
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recommendations that enable  school leaders, CRC Supervisors, WED , ZED and REB to 

develop different strategies in order to raise the involvement of teachers in action research.   

1.8. Definition of key Terms 

 School leadership:- the roles of school principals in influencing teachers to improve 

students‟ learning  through effective strategies. 

 School supervisor: A person who supervises somebody or something 

 Zonal Education Department: Education Management Structure in Oromia region 

immediately below the regional Education bureau, and is directly responsible to woreda 

Education Department. 

 Woreda Education Department: Education Management Structure in Oromia region 

immediately below the zonal Education Department, and is directly responsible to 

elementary, secondary and preparatory schools. 

 Government school: a school fully runs by the government as per proclamation No 

260/1984. In this case schools run by either woreda education office or regional 

education bureau. 

 Preparatory school: A school that comprised second cycle of secondary education 

(grade11 and 12), TGE, 1994. 

 School leader: Administrative head and a professional leader for school, who is 

accountable to school system, policy and manages the school`s total program. For this 

study purpose it refers to both principals and assistant principals (Dejnozka, 1984).  
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

This chapter deals with review of the related literature which includes definition of research, 

importance of research, the history of AR, definition of AR, benefits of AR, AR approach, steps 

in AR, Principles of Conducting AR, the role of AR in Education, the role of AR in school, The 

role of leadership in AR, the role of teachers in AR as well as practice of Educational AR of 

some selected countries and Challenges in conducting AR. 

2.1. Definition and Importance of Research 

2.1.1 Definition of Research 

Research can be thought of as an investigation to discover or establish facts and relationships 

(Charles, 1995). Regarding its detailed definition Ayalew and Seyoum (1989) stated that as it is 

the structured inquiry that utilizes acceptable scientific methodology to solve problems and 

create new and generally applicable knowledge. The above authors further explained that it is 

carried out only after all other source of answers has been thoroughly investigated and its 

outcomes add to the existing knowledge providing new knowledge. 

Based on the purpose satisfies research is divided into two main types. Basic and applied 

research. This is further stated by MoE (1999) as basic research which is directed towards 

discovering new knowledge while applied or action research is directed towards the solution of 

immediate, specific and practical problem. 

When it comes to the area of education, applied research i.e. action research in 

the process of finding solution to problems in schools comes into sight. Action 

research is simply a research related to issues in education to find reliable 

answer to questions, to discover the best way of doing things to establish 

principles that can be followed with confidence. (Charles, 1998) 

Thus, educational research involves a careful and thorough examination of educational problems 

that comprise observable facts or events leading to verifiable facts, principles and relationships 
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that are crucial to the systematic exploration or explanation and understanding of the problems 

around education system. Regarding these issues Sukia (1983) pointed out the following points: 

Educational problems like the quality and quantity of teaching material, 

assessment method, and policy related troubles, physical facilities, methods of 

teaching e.t.c could be addressed in educational research for improvement. 

Therefore, educational research in general is an activity which directed towards the development 

of scientific methodology to solve problems and to create generally applicable best ways of 

doing especially in education system.  

2.1.2 Importance of Research 

According to Charles (1995), research is important for three reasons: 

I. Research Adds To Our Knowledge 

Educators strive for continual improvement which requires addressing problems or issues and   

searching for potential solutions. Educators undertake researches in order to contribute to 

existing information and understanding about issues. We are all aware of pressing educational 

issues being debated today such as the integration of AIDS education into school curriculum.  

Research plays a vital role in addressing these issues. Through research we develop results that 

help answer questions, and as we accumulate these results, we gain a deeper understanding about 

the problems. In this way, researchers are much like brick layers who build a wall brick by brick, 

continually adding to the wall and, in the process, creating a stronger structure.  

How can research specifically add to the knowledge base and existing literature? Research report 

might provide a study that has not been conducted and thereby fill gaps existing knowledge. It 

can also provide additional results to confirm or disconfirm outcomes of prior studies. It can add 

to the literature about practices that work or advance better practices which educators might seek 

in their educational setting. It can provide information about people and places that have not 

been previously studied. Suppose that you decide to research how elementary school children 

learn social skills. If you study how children develop social skills, and past research has not 

examined this topic, your research study is expected to contribute to bridge a gap in knowledge. 

If your study explores how African American children use social skills on their way home from 
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school, your study might replicate past studies but would test results with new participants at a 

different research site. If your study examines how children use social skills when at play, not on 

the school grounds, but on the way home from school, the study would contribute to knowledge 

by expanding our understanding of the topic. If your study examines female children on the way 

home from school, your study would add female voices seldom heard in the research. If your 

study has   implications for how to teach social skills to students, it has practical value. 

II. Research Improves Practice 

Research is also important because it suggests improvements for practice. Armed with research 

results, teachers and other educators are able to be more effective in their professions. This 

effectiveness translates into better learning for kids. For instance, through research, personnel 

involved in teacher education programs in schools of education know much more about training 

of teachers today than they did 20 years ago. Zeichner (1999) summarized the impact of research 

on teachers training during this period. Teacher trainers today know about the academic 

capabilities of students, the characteristics of effective training programs, the recurring practices 

in teacher training programs, the need to challenge student beliefs and world views, and the 

tensions teacher educators face within their institutions. But before these research results can 

impact teacher training or any other aspect of education, individuals in educational settings need 

to be aware of results from investigations, to know how to read research studies, to locate useful 

conclusions from them, and to apply the findings to their respective situations.  

Educators using research may be teachers in preschool through Grade 12, superintendents in 

school district offices, school psychologists working with children with behavioral problems, or 

adult educators who teach English as a second language. Research may help these individuals 

improve their practices on the research offers practicing educator‟s new ideas to consider as they 

go about their jobs. From reading research studies, educators can learn about new practices that 

have been tried in other settings or situations. For example, the adult educator working with 

immigrants may find that small group interaction that focuses on using cultural objects from the 

various homelands may increase the rate at which immigrants learn the English language.  

Research also helps practitioners evaluate approaches that they hope will work with individuals 

in educational settings. This process involves shifting through research to determine which 

results will be most useful (Zenchar, 1999). 
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 III.   Research Informs (Enriches) Policy Debates 

In addition to helping educators become better practitioners, research also provides information 

to policy makers when they research and debate on educational topics. Policymakers may range 

from federal government employees and state workers to local school board members and 

administrators, and they discuss and take positions on educational issues important for 

constituencies. For these individuals, research offers results that can help them weigh various 

perspectives. When policy makers read research on issues, they are informed about current 

debates and stances taken by other public officials. To be useful, research needs to have clear 

results, be summarized in a concise fashion, and include evidence based-data. Therefore, 

research is useful for policy makers to summarize alternatives on welfare and its effect on 

children` s schooling among lower income families school choice and the arguments proposed 

by opponents and proponents. 

2.2. The History of Action Research 

The conventional way of writing the history of action research is dividing it into two stages          

(Wallace,1987; Kemmis,1988; (Mc Taggart, 1991).The first stage covers the period between the 

1920s and 1950s and is intended to show how action research was originated in the United 

States, since the 1920s, there was a growing interest in the application of scientific methods to 

the study of social and educational problems ( Wallace, 1987).The most cited author of this 

period is Lewin  and Adelman,(1993) who was generally recognized for introducing the phrase 

action research to describe a form of inquiry that would enable the significantly established laws 

of social life to be tried and tested in practice ( Lewin,1952). It is also Lewin who is credited 

with devising the action research method which he portrayed as a spiral of steps, each of which is 

composed of a circle of planning, action and fact finding about the result of the action. Thus, in 

its initial formulation, action research was defined as a method that enabled theories produced in 

the social sciences to be applied in practice and tested on the basis of their practical 

effectiveness.  

Although the original impulse for the emergence of action research was the widespread failure to 

translate the findings of social scientific research into practical action, it remained firmly wedded 

to the applied science view of the relationship between social science and social change 
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embedded in the epistemological assumptions endemic to the positivistic culture that dominated 

American social sciences in the 1940s.In this culture, action research could only legitimize its 

claim to be a genuine social science by conforming to the methodological principles prescribed 

by the epistemology of positivism (Lewin,1946). 

It`s thus hardly surprising that the eventual rejection of action research by the American social 

scientific community in the 1950s was not so much due to its failure to relate social research to 

social action as to its inability to conform to the positivist insistence that it should, like any other 

social science, produce empirical generalizations by employing quantitative methods for the 

collection and analysis of data. It was because of this failure to meet the methodological 

requirements of positivism that action research got marginalized and went into rapid decline 

(Sanford, 1970). 

The second stage in the historical evolution of action research invariably takes as its starting 

point the 'resurgence' or 'revival ' of interest that occurred in the context of educational and 

curriculum research in the UK in the early 1970s. The reasons that have been given for this 

revival include a growing conviction of the irrelevance of conventional educational research  to 

the practical concerns of teachers and schools(Kemmis,1988), the claim that teacher 

professionalism could best be enhanced by giving them a research role ( Stenhouse,1975 ), and 

the view that a reformulated version of Lewin's action research method would, by enabling 

teachers to test curriculum policies and proposals in their own classrooms, lead to improvements 

in pedagogical practice and stimulate innovative curriculum change ( Elliott, 1998 ). 

The British version of action research that emerged during this period differed from its American 

predecessor in several ways. One of these was its rejection of a positivistic research methodology 

in favor of the kind of interpretive ' methodologies that were increasingly being employed in the 

social sciences. As a result, action research was increasingly seen as a form of inquiry that 

utilized qualitative ' rather than quantitative ' research methods, that focused on the perspectives 

of participants and social actors (Kemmis, 1988) and that generally took the form of case studies 

of specific situations that would be useful to practitioners(Wallace, 1987).What also 

distinguished this revised version of action research was a radically different conception of its 

object of study. Whereas Lewin and his followers had construed action as little more than a 

practical skill or technique to be assessed in  terms of its instrumental effectiveness, its principle 
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exponents now insisted that, in education, action referred to an educational practice which, in 

turn, was understood as ethically informed action‟ through which educational values were 

pursued ( Elliott, 1991 ).  

As Kemmis put it, the objects of educational action research are educational practice as 

understood by action researchers to be informed committed action (Kemmis, 1988). As a result, 

action research was no longer seen as a method for assessing the practical utility of social 

scientific theories but as a means where by practitioners could test the educational theories 

implicit in their own practice by treating them as experimental hypotheses to be systematically 

assessed in specific educational contexts. Reviewed and revised in this way, Lewin's action 

research cycle was transformed from a method by which practitioners applied social scientific 

theories to their practice into a method which allowed practitioners to assess the practical 

adequacy of their own tacit theories inaction (Elliott, 1991, 1998). This brief account of the 

origins and evolution of twentieth century action research obviously leaves a lot to be desired. 

Nevertheless, it should be sufficient to indicate how contemporary understanding of action 

research relies on a narrative which portrays its history as a story of methodological progress and 

advance  story of how conceptualizing action as a species of morally informed practice and by 

construing research in accordance with post positivistic research methodologies, action research 

has been able to liberate itself from the errors and confusions of its historical predecessor and 

develop a more intellectually sophisticated understanding of its task. But what it also shows is 

that the history of action research is, like any other history, a history of continuity as well as 

change. 

So, although this history reveals how action research has changed in accordance with the 

developments that have occurred in the social sciences, the original assumption that action 

research is a form of social scientific research has remained unchallenged and unopposed. 

Similarly, although action is now construed as a species of practice, this has not disturbed the 

assumption that action research can only contribute to the improvement of practice by 

conforming to the norms and standards prescribed by some research methodologies. So while 

this way of writing the history of action research undoubtedly shows why we now debate 

questions about the kind of methodology on which action research should be based, it does 

nothing to illuminate the logically prior question of why we now assume that a mode of inquiry 
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concerned with the development of practice needs to be erected on the basis of a research 

methodology at all. How is this question to be answered? Clearly it is not itself a methodological 

question and any suggestion that it can be answered from within the confines of action research's 

own methodological debate simply begs the very question at issue.  

Moreover, since this is an essential question about the way in which action research now 

understands its own historical ancestry, the only way in which it can adequately be answered is 

by displaying a willingness to construct the history of action research in a radically different 

way. And one obvious way of rewriting action research's twentieth century history is to treat it as 

a recent episode in a much longer, more complex, and still continuing, process of historical and 

cultural change. Looked at from this much longer and larger historical perspective, action 

research will no longer be seen as a peculiarly twentieth century phenomenon. Instead it will be 

seen to be nothing other than a modern manifestation of the pre modern tradition of practical 

philosophy through which our understanding of the study of practice was originally articulated 

and expressed. 

2.3. Definition, Benefit, Approach and Steps in Action Research 

2.3.1. Definition of Action Research 

Action research is a process of systematic inquiry that helps people finds effective solutions to 

real problems encountered in daily life (Ferrance, 2000 & Stringer, 2007). Action research has 

had a long and distinguished pedigree that spans over 50 years across several continents (Frabutt 

& Holter,2012).Historically, the term action research has been long associated with the work of 

Kurt Lewin, who viewed this research methodology as cyclical, dynamic, and collaborative in 

nature (Mills, 2013). Through repeated cycles of planning, observing, and reflecting, individuals 

and groups engaged in action research can implement changes required for social improvement 

(Hine, 2013). Action research provides the means by which professional people may increase the 

effectiveness of the work in which they are engaged (Mills, 2013 & White head et al., 2003). 

More specifically, the nature of action research departs from the traditional scientific research 

approaches of determining a generalized solution that can be applied to all contexts (Johnson, 

2012; Stinger (2008,) and that action research is based on the proposition that generalized 

solutions may not fit particular contexts or groups of people and that the purpose of inquiry is to 
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find an appropriate solution for the particular dynamics at work in a local situation. By focusing 

on generating specific solutions to practical, localized problems, action research Empowers 

practitioners by getting them to engage with research and the subsequent development or 

implementation activities (Meyer, 2000). 

Broadly speaking, action research enables researchers to develop a systematic, inquiring 

approach toward their own practices (Frabutt et al., 2008 ) oriented towards effecting positive 

change in this practice (Holter&Frabutt,2012; Koshy & Koshy, 2010) or within a broader 

community (Mills, 2011). 

2.3.2. Benefits of Action Research 

Action research offers many benefits for educators committed to a critical, investigative process 

of improving school practice, policy, or culture and these are: 

1. Action research can be used to fill the gap between theory and practice (Johns, 2012) and 

helps practitioners develop new knowledge directly related to their classrooms (Hensen, 

1996). 

2. Action research facilitates teacher empowerment (Fueyo & Koorland, 1997). Teachers 

are empowered when they are able to collect their own data to use in making decisions 

about their schools and classrooms (Book, 1996; Erickson, 1986; Hensen, 1996, 

Zeichner & Noffke, 2001). Moreover, when teachers are allowed to take risks and make  

changes related to teaching and learning, student achievement is enhanced (Marks 

&Louis, 1997;Sweetland& Hoy,2002), and schools become more effective learning 

communities (Detert, Louis & Schroeder,2001) 

3. Action research is an effective and worthwhile means of professional growth and            

development (Osterman&Kottkamp,1993).Traditional teacher in-services are often 

ineffective (Barone et. al.,1996) and generally do not give teachers sufficient time, 

activities, or content to increase their knowledge or affect their practice 

(Birman,Desimone,Porter,&Garet,2000).Teacher in-services on action research offer a 

way for teachers to reflect critically on their practice (Cain & Harris, 2013; Darling-

Hammond &Mc Laughlin , 1995; Hodgson, 2013), stimulate change in their thinking 

and practice (Furlong & Salisbury, 2005;Zeichner, 2003), and promote self-improvement 
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and self-awareness (Judah & Richardson, 2006). Ultimately, the solutions-based focus, 

emphasis on fostering practitioner empowerment, and pragmatic appeal of action 

research collectively render this research methodology a worthwhile professional 

development activity for teachers (Hine, 2013). There is unlimited scope for teachers 

wishing to develop customized action research projects of their own, as topics for 

investigation are as multifarious as the daily vignettes evidenced in the teaching 

profession (Hine, 2013). 

2.3.3. Approaches of Action Research 

Different scholars classify action research differently based on their perspectives, For instance; 

Emily Calhoun (1993) described three approaches to action research: individual teacher research, 

collaborative action research, and school-wide action research.  

I. Individual teacher action research  

Focuses on studying a problem or issue within a single classroom. The teacher who engages in 

individual teacher research may or may not have support from colleagues and administration to 

share, brainstorm, and discuss the topic of action research. Although just one teacher may 

become directly involved in action research, support from knowledgeable educators at the school 

or district site is still important for successful teacher research to occur. Also, universities, 

educational agencies, and districts may encourage teacher action research by providing ongoing 

professional development related to the needs of the individual teacher researcher. These 

resources may also provide different venues for sharing the successes of the action research. 

II. Collaborative action research  

focuses on studying a problem or issue within one or more classrooms. Teachers may 

collaborate and work together to study a particular problem in many different ways: 

 co-teachers in one classroom studying a specific group of students  

 a team of teachers focusing on a grade level issue  

 a teacher and district, educational agency, or university personnel learning and studying a 

particular instructional practice  
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 a group of teachers in the same school studying the same instructional concern.  

This collaborative action research approach fosters a joint effort because more than one 

teacher is involved in a specific area of study. Opportunities for sharing and dialogue are more 

likely to occur.  

III. School-wide action research 

School-wide action research is a school reform initiative in which every faculty member of 

the school is involved in studying a specific issue identified from school data. This approach 

requires a great deal of support from the administrators and lead teachers personnel, but the 

results can lead to school-wide change. Successful school-wide action research is directly 

related to initiatives contained within the school improvement plan. 

Similarly, Brien (2001) cited in Daniel (2009) categorized action research into four main 

streams: traditional, contextual, radical and educational action research. This categorization can 

be elaborated as follows: 

1. Traditional Action Research 

Traditional action research stemmed from Lewin‟s work within organization and encompasses 

the concepts and practices of Field Theory, Group Dynamics, T-Groups, and the Clinical Model. 

This traditional approach tends toward the conservative, generally maintaining the status quo 

regarding organizational power structures. 

2. Contextual Action Research 

Contextual action research which is also sometimes referred to as Action Learning is an 

approach derived from Trist‟s work on relations between organizations. It is contextual, insofar 

as it entails reconstructing the structural relations among actors in a social environment. It is 

domain-based in that it involves all affected stakeholders. It is holographic, as each participant 

understands the working of the whole; and it stresses that participant‟s act as project designers 

and co-researchers. 

On the other hand, according to Zeichner (2007) indicated that contextual action research refers 

to the conditions under which action research is conducted. For instance, educators conduct 

action research alone as individuals, as part of small collaborative groups or in school faculty 
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groups involving everyone in a particular school. When research is done in the context of a 

group, the groups vary according to their size, the basis for their formation, and whether they 

have an external facilitator or not. 

3. Radical Action Research 

The radical stream, which has its roots in Maxian „dialectical materialism‟ and the praxis 

orientations of Antonio Gramsci, has a strong focus on emancipation and the overcoming of 

power imbalances. Participatory Action Research, often found in liberationist movements and 

international development circles, and Feminist Action Research both strive for social 

transformation via an advocacy process to strengthen peripheral groups in society, their students‟ 

learning, but even within educational action research distinct varieties have emerged. 

Conversly, Kemmis and McTaggert (1988) describes action research as Technical, Practical         

(participatory) and Emancipator, Supporting this, Holterand Schwartz-Barcott (1993) explained 

three types of action research: technical collaborative, mutual collaborative and enhancement 

approach. While McKernan (1991) lists three modes of action research: Scientific-technical, 

Practical-deliberative and Critical-emancipator.  

2.3.4 Steps in Action Research 

According to Jeffrey Glanz (1999) action research consists of four major steps. These are: 

1. Selecting a focus 

This step includes three parts: know what you want to investigate; develop some questions about 

the area you have chosen; and establish a plan to answer these questions. The action researcher 

first decides what aspect of the school program he or she would like to study. Here is when you 

ask, what am I concerned about?  And why am I concerned? Identify what is known and what 

needs to be known about this program or practice. Ask, what do I know about this program? And 

what information should be known in order to improve the program? Identify specific aspects of 

the program that might need scrutiny, such as student outcomes (e.g., achievement, attitudes); 

curriculum (e.g., effectiveness of instructional materials, alignment with state content standards); 

instruction (e.g. teaching strategies, use of technology); school climate (e.g., teacher morale, 

relationships between teachers and supervisors);or parental involvement (e.g., participation on 
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committees, attendance at school events as you focus on a specific concern or problem, begin to 

pose some questions that will guide your research. If, for instance, low levels of parental 

involvement are a concern in your school, you might ask, how can I document these low levels 

of parent involvement? What impact do these low levels of participation have on student‟s 

completion of science projects? Will increased levels of involvement yield higher student 

achievement levels? How might Parental involvement in school affairs be increased? Developing 

these guiding questions will eventually lead to specifying research questions and/or hypotheses. 

2. Collecting data 

Once you have narrowed your focus-that is, you have established a specific area of concern, have 

developed some research questions, and know how you plan on answering them-you are ready to 

gather information to answer the research questions. Let us say that you are investigating the new 

science program adopted by the district. You have posed some research questions about 

achievement levels and students attitudes toward science. You can now begin to collect data that 

will provide evidence for the effectiveness of this program in terms of achievement and attitudes. 

You may administer teacher made and standardized tests, conduct surveys and interviews, and 

examine portfolios. Many other pieces of data may be collected as well to help you understand 

the impact of this new science program. Sometimes, action researchers collect data but fail to 

organize them so that they can be shared with others. Raw data that just sit around in some ones 

file drawer are useless. Collected data must be transformed so that they can be used. Data that 

are counted, displayed, and organized by classroom, grade level, and school, for example, can 

then be used appropriately for data analysis and interpretation. To present action research in the 

most concise and usable way possible, data must be well organized. 

3. Analyzing and interpreting data 

Once you have collected relevant data, you begin the process of analysis and interpretation to 

arrive at some decision. The purpose of data analysis is three fold to describe or summarize data 

clearly; to search for consistent patterns or themes among the data; and to enable you answer 

your research questions and hypotheses. At this phase in the action research cycle, you lay out 

the collected data and interpret it using pre-specified standards. You chart expected results for 

each data collection instrument employed and note the extent to which the standard was met. 

Conclusions are then drawn and final decisions are made based on the conclusions. 
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4. Taking action 

Finally, you have reached the stage at which a decision can be made. You have answered your 

research questions about the effectiveness of the new science program. Now, three possibilities 

exist: to continue the science program as originally established, disband the program, or modify 

it in some way. The process does not necessarily stop here. Information gained from previous 

research may open new avenues of research. In the role of educational-leader-as-action 

researcher, you are continually involved in assessing instruction and seeking ways of improving 

your school. Action research affords you the opportunity and tools necessary to accomplish those 

lofty goals. 

2.4. Principles of Conducting Action Research 

Action research takes place in a context of discovery and invention as opposed to a context of 

verification. Discovery and invention, the main business of human science have little to do with 

experimental designs. What one does to discover and invent a new way of teaching or a different 

approach to assessment, for example, is a completely separate activity from the strict procedures 

of classical experimental design. Some basic principles for conducting action research can be 

found in “Gregory Bateson`s Rules of Thumb” cited in Bochar (1999) for doing research: 

 Study life in its natural setting, being careful not to destroy the historical and interactional 

integrity of the whole setting. 

 Think aesthetically. Visualize, analogize, compare. Look for patterns, configurations, 

figures in the rug. 

 Live with your data. Be a detective. Mull, contemplate, observe, and inspect. Think 

about, though, and beyond. 

 Don`t be controlled by dogmatic formalisms about how to theorize and research. Avoid 

the dualisms announced and pronounced as maxims by particularizing methodologists 

and theorists. 

 Be as precise as possible, but don`t close off possibilities. Keep your explanations as 

close to your data and experience as possible. 

 Aim for catalytic conceptualizations; warm ideas are contagious. Bochner, 1981). 
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2.5.The Role of Action Research in Education and in School 

2.5.1. The Role of Action Research in Education 

Under Lewin`s influence, the idea of action research was adopted by educationalists and Lewin`s 

himself worked on action research programs with teachers. His ideas were particularly influential 

at Teachers' College, Columbia University in the areas of curriculum research and collaborative 

research with teachers, schools and school districts. In spite of the continuing interest in action 

research in other fields of social inquiry, in education it was subject to criticism on the basis of 

the methodology, effectiveness, and practicality, and interest declined in the late 1950s only to 

re-emerge in the 1970s in a different guise under the influence of Stenhouse (1975).  

A negative reaction to action research is understandable if we recall that for most of this century 

the dominant models of educational research have been the natural science model based on the 

research paradigm used in the physical sciences and, more recently, the interpretative research 

model which aims to discover and interpret the perspectives of participants in the educational 

process. Clearly action research presents a challenge to these research models since it aims to 

promote change in specific situations rather than discover 'truth' and derive general laws.   

Many educators have been concerned with the apparent gap between researches and / or on the 

one hand a daily practices of education on the other: educational problems as defined by 

researchers and as defined by practitioners can be very different. Action researchers try to close 

this gap between research and practice by creating a situation in which practitioners define 

research problems and conduct research in such a way that the outcomes are directly useful to 

classroom or other educational situations. Kemmis (1988), who himself contributed to the 

renewal of interest in the potential of action research, attributes the revival of interest to several 

factors: 

1. A strong interest among educational researchers in helping practitioners deals with 

problems of practice. 

2.  Broad methodological interest in interpretative or illuminative methods which attempt to 

define the problems of the field in ways which represent the understandings of 

practitioners. 

3.  A growth of collaborative curriculum development and evaluation work. 
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4. An explicit commitment to addressing social and political problems of education through 

participatory research carried out by practitioners on problems of immediate and more 

general public concern. 

During its re-emergence in the 1970s, action research took on a different kind of rationale than in 

its original form. Lewns‟s early work, though it emphasized field work, did not seek to abandon 

the scientific rigor of traditional research in the social sciences. Quite the reverse, What he was 

trying to do was make sure that research ended in real life applications rather than just written 

accounts of theory. Later, under the influence of curriculum theorists such as Stenhouse, 

Schwab, Elliott and Skilbeck emphasis shifted to the idea of practical deliberation, focusing on 

human interpretation, negotiation and detailed descriptive accounts in place of measurement and 

statistical analysis. With this trend came the assumption that the enquiry processes must develop 

naturally rather than being constrained by preconceived ideas. Hence the expectation that there 

should be a continuing number of cycles of enquiry. According to this interpretation, action 

research aims to develop teachers who are not only active practitioners in the field but also 

reflective professionals. It leads to a new and enhanced status for the activity of teaching in that 

it is now seen as an activity which can be investigated, considered and improved. The outcome 

of this process is to enable teachers to provide a clearer rationale for what they do, based upon 

their own professional observation and experience.  

The third development in action research revolves around the work of Kemmis and his 

colleagues at Deakin University in Australia. These writers explicitly reject positivistic models 

of enquiry in education and social science and interpretative models which do not lead to action, 

in favor of critical enquiry linked to human action. Following Habermas, the goal of this enquiry 

is emancipation from traditional ways of thinking which impede effective action and effective 

development and communication.  

As McKernan (1991) points out, the agenda for this kind of research endeavor is expressly 

political: Critical action research is seen as a politically empowering process for participants; the 

struggle is for more rational, just and democratic forms of education. As a theoretical activity it 

invites teachers and other practitioners to consider not only the curriculum and other educational 

domains, but the totality of relationships within the social system and structure of the society in 

which they live and work. In this process, Lewin's model of a spiral of planning, action, 
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observation and reflection is nevertheless maintained. Each of the models of action research can 

be and are used for improving teaching in higher education-indeed it is difficult to conceptualize 

them as totally separate. From our experience it is not always possible to begin a project using a 

critical emancipator model of action research. It may be desirable to start action research projects 

with a small group of like-minded individuals who are teaching the same course so that the group 

can then reflect together on the progress of the project, and can together make changes to the 

course. It is not always possible to do this, however, as members of a department do not always 

share the same concerns about teaching and nor do they have a common wish to engage in action 

research. Individuals can still start worthwhile projects by using as sounding boards those from 

other departments or staff of an educational development unit. At some later stage in the project 

other staff from the department may wish to be become involved. Several of the case studies 

described in Experiences Sharing started with one lecturer each and, because of the enthusiasm 

of those individuals, have extended to wider circles within their departments. 

2.5.2 The Role of Action Research in School 

It is clear that the teachers, principals, supervisors, and practitioners who are responsible to 

conduct action research so as to reflect the intended curriculum objectives. This may contribute 

for solving practical problems that teachers and principals /supervisors/ face during their day-to-

day activities. As the result the curriculum that is being applied would be approved; teachers will 

gain knowledge about the effects of their practice and thus making the school as (Hopkins, 

2003:32) pointed out as follows:  

 Possible and attractive as a center of research. 

 Increase the bondage and interaction among staff members; 

 Reduce a belief which is often articulated that it is only trained and qualified staff but not 

the practitioners do educational research. 

 Bring about changes in principals or teachers professional skills and roles; 

 Increase feeling of self-worth and confidence; increase awareness about classroom issues; 

 Serves as a mean of in-service training and  

 Thereby equipping teachers and principals with new skill and methods and sharpening 

their analytical power and heightening their self-awareness. 
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Generally speaking, action research has the potential to generate genuine and sustained 

improvements in schools. It gives educators new opportunities to reflect on and assess their 

teaching to explore and test new ideas, materials; to assess how effective the new approach was; 

to share feedback with fellow team members. 

In the process of teaching learning in the school, the work of schooling or solving specific 

problems in teaching learning students, teachers or administrators could be designed different 

strategies. Of these strategies conducting collecting or individual action research is one of the 

important methods to improve the problem faced. Collective action research is carried out when 

a group of teacher identified a genuine problem in schools; to design ways to community to 

address the problem, and then evaluate this success through the researcher method ( Sadker and 

Sadker, 2003:560, Lambert, 1996 :86-87 ). 

On the other hand action researcher are expected  to facilitate the learning process, disseminate 

the results of the researcher, and contribute to teacher to be participant in the way that partners 

are working with and for those affected by the problems for the way in which the problem is 

tackled. The teachers also, as an action researcher should understand the nature and levels of the 

students so as to maintain the necessary balance between the external cause that affect structure 

and control by affecting students` freedom to be autonomous in their learning activities (Kolb, 

1984; Boud, 1985). 

It is obvious that the primary purpose of research is to discover some things new or to increase 

contribution to the field of knowledge, and to clarify the concern of society and to test a method, 

program or policy for possible recommendation to solve the problems observed in schools. Thus, 

action research enables practitioners to be critical thinkers by employing different ways to 

improve the various constraints of the schools. Researchers are responsible to facilitate learning 

process and to disseminate the result of the action research. Action researchers contribute to the 

teachers to be participative in the way of that being partner working with and for those affected 

by the problem and the way in which it is talked. As an action researcher teachers should 

understand the level and the nature of students in order to maintain essential balance between 

external causes that affect structure and control by affecting students` freedom to be autonomous 

in their learning activity (Duffy and Janson, 1992; Kolb, 1984; Boud, et.al. 1985). 
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2.6 The Role of Leadership in Action Research 

Each educational action research has a part to play in the development of teachers‟ profession. 

Action researchers should be able to make disseminated the educational theory which is 

incorporated in their practice. Administrators of action researchers should be able to show their 

activities to sustain or improve the quality of education for pupils in their institutions. The 

administrators are supposed to motivate and facilitate the teachers‟ action research activities in 

various schools (Whitehead, 1985). The improvement of professionals‟ life-style for educational 

administrators by itself cannot attribute to research but there will be need of change of economic 

order. The attention of educational administrator is very important for the presentation of 

research findings in fully developed way. The administrator should have been to assess the 

immediate potential implication of research for his authority to make the best of it. Research is a 

valuable subject that has potential to make an essential contribution to effective education 

administration. To enable the work of research to be relevant, the educational administration is 

readable and realistic (Bennet, 2004; Drysdale, 1985). According to Drysdale (1985) educational 

administrators have role on research facilitating responsibility. To accomplish their role the 

following guiding principles are indicated: 

1. It is essential to select the right projects, those which will make a positive contribution to 

the thinking which authorities have to do now or will obviously have to do in the near 

future. 

2.  The emphasis in projects should be chosen to reflect the kinds of decision with which 

authorities (members or officers) are faced. 

3. The right people must be chosen to do the research. This may well mean teaming 

someone with research skills with a partner experienced in education management or 

administration. 

4. The right research methods have to be chosen. In general this means those which will 

obtain the most reliable results in a time scale which will allow those results, when 

published, still to have currency. 

5. The results must be presented in ways which allow the main conclusions to be readily 

appreciated together with their implications while still providing the supporting evidence 

for use as appropriate.  
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These general research principles are cited here to give base for general research 

procedure that educational administrator should follow and implement. This can also be 

implemented. It is not only selecting the right issues, the research should also identify the 

aspects of the problem are the real existing apprehension to administrators. The 

accessibility of good, practical, well-presented research in this area could be worthwhile. 

The presentation of research result with pleasure is vital to satisfy the attention of 

administrators (Drysdale, 1985).  

The teachers, supervisors and administrators would make better decisions and engage in more 

effective practices; if they conducted research as a basis for these decisions and practices   

(Sidhu, 1984). A school administrator conducts action research to improve his administrative 

behavior. The individual school people can undertake research to assist them make better 

conclusion and evaluate events that have to do with their own teaching or administrative 

problems. A large proportion of the problems faced by teachers, administrators, and supervisors 

cannot be solved unless a number of people change their opinions and practices. One great 

improvement in making action research cooperative is that, involvement of many people in 

problem identification and analysis, in hypothesizing, and in data collecting and interpreting 

increases the prospect that there will be strong commitments to change behavior of the 

consequences of the study indicate change is acceptable. The people who directly teach pupils, 

supervise teachers, or administer school systems are to solve their practical problems by using 

action research (Corey, 1953).  

Schools with reluctant teachers to discuss their professional problems with one another and 

administrators who rarely admit their responsibility are in difficult situation to solve educational 

problems. This circle should be broken, by educational leaders for improvement of educational 

quality through action research. The responsible leader plays a decisive role in providing 

encouragement for the researching teacher. The administrator should encourage the careful and 

conscious experimentations that practically achieved by school teachers by providing different 

incentives to develop competence trend (Corey, 1953). 
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2.7. The Role of Teachers in Action Research 

As teachers have roles in development and change of curriculum, they have also roles in 

educational research in general and action research in particular. Teachers are supposed to be 

researchers and at the same time, great contributors of curriculum development involving in 

Educational action research. Attitudes and practices of teachers must become more firmly 

grounded in educational theory and practice. The professional autonomy must be extended to 

include the opportunities to participate in the decisions which they operate, i.e. professional 

autonomy must be regarded as collective as well as individual matter Carr and Kemmmis, 1986).  

According to Dunham (1992) the result of teacher matters the school conditions in facilitating 

active learning process to bring educational improvement. The participation of teachers in action 

research is important due to their access to teaching learning process as most important 

components of role-players. In this essential involvement that schools and education quality 

enhancement can be practical (Gabel. 1995).  

According to Mckernan (1996) cited in Befekedu, (2009), teaching is a profession and that we 

can no longer continue to view schools and teachers as mere distributors of knowledge. Schools 

and teachers are producers of knowledge. Teachers as researchers continue their activities to 

strive in systematic way of intentional inquiry. This means that every lesson should be an inquiry 

for the teacher (Goswami and Stillman, 1987). The teacher‟s research is useful for one‟s own 

experience as base of professional development. Each school and classroom is supposed to be a 

laboratory in which the curriculum and problems practiced by teachers is subject of empirical 

examination by practitioners (McKernan, 1988). Teachers generally are supposed to develop 

their professional career making themselves teacher-researchers throughout the world (Hubbard 

and Power, 1993). This is in using classrooms as laboratories and students as collaborators. 

In order to enhance the quality of education in secondary schools, teachers need to be more 

involved in curriculum development and evaluation through action research (Hopkins, 1993). 

Effective teacher research empowers teachers, giving them greater confidence in their ability to 

individually and collectively promote change. Generally, teacher research is driven by the 

practitioner‟s desire to improve his or her own practice with respect to a specific problem and a 

specific set of students. Thus, students obtain immediate benefits from the teacher‟s learning. 
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Similarly, teachers‟ research concerns that participant observation and recoding of students 

learning, teachers teaching, and the interrelationship between teachers and students. Teachers 

should expect large scale practical research to challenge decision-makers and small scale 

classroom research to indicate directions to their own work. This is to keep balance between 

policy makers and classroom practice to the political nature of educational issues. It is one way 

of teachers‟ reflection of their own work with students through research (Mitchell, 1985). In 

conducting action research teachers bring the values and theories of their practice which is the 

totality of their former experiences that shape the present experience with everyday practice and 

decision making. The teacher‟s teaching experience and students‟ experiences are essential key 

elements of teaching learning process to improve educational problems. Hence, it is important 

for the teacher to conduct research and having access information that provides a more accurate 

picture of the situation (Macdonalds, 2002).  

School administrators, specialists, in teacher preparation, and others are emphasizing that 

teachers be encouraged to use research methods for a number of reasons, two of which are 

particularly strong. These points are the base of knowledge transferring to each other through 

scientific investigation of educational problems by teachers from time to time. Classroom 

teachers are in the best position to test some scientific principles and theories because they know 

their own and their pupils needs, and because they can weigh the practical results. In education 

we must continue to depend on research specialist pure or highly technical research but if 

teachers do not accept their findings are not likely to change educational practice, no matter how 

informative or valuable they are. Like the rest of us, teachers are more firmly convinced by 

seeing for themselves whether a principle works out well in practice. Moreover practices that get 

good results for one teacher are often picked up and tried by others .There are indications that 

teachers who use scientific methods in studying their own practices are more likely than others to 

study the findings of scientific research in an effort to improve their work. Such study in turn 

increases their knowledge skill in using scientific methods. As become well informed, they can 

pass their knowledge on to others and help correct misinterpretations (Courtney, 1965:251). 

Most educators and parents consider the classroom teacher to be the most influential in the 

learning pattern for the individual students.  
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Indicating the need for a teacher to be researcher as Hawes (1976) further lined: The classroom 

teacher as a potential research-worker starts his task with very great advantages. He knows his 

own local conditions better than anyone else is likely to do; he has the support and confidence of 

those with whom he works: the children, the parents, the community member, for educational 

quality implementation, qualified and committed teachers are needed. Without competent and 

academically intent teacher the curriculum cannot be effectively implemented, and quality of 

education will not be attained. Group based-service training will generally focus on dynamic 

learning methodology, continuous assessment, action research etc. (MOE, 2005). Action 

research depends on participation of the classroom teacher. The involvement of teacher in 

practice of research in actual situation, there will be behavioral change (Macdonald‟s, 2002).It is 

natural for teachers to observe their activities and explore problems to attain improvement in 

their academic career. Action research is also a kind of teacher‟s investigation which is 

preplanned, structured and collaborated with others (Foshy, 1998; Tomlinson, 1995). 

2.8. Teachers as a researcher and their attitudes 

2.8.1 Teachers as a researcher 

Curriculum movement in the 1960s and early 1970s introduced the idea that teachers could be 

involved in researching the issues around and in their classroom. Mitchell, (1985). Similarly, 

Hopkins (2002) discussed that professionals could enhance their own or a colleagues teaching, 

test the assumption of educational theory in practice, or evaluate and implement the whole 

school practice, teachers` participation in educational research is highly recommended. Thus 

teachers of any level institution have good opportunity to search solution for different 

educational problems face in classroom. The school setting, therefore, is best studies and 

researched by the participants (teachers, students, researcher from outside) experiencing the 

problem in the setting. Here, it is not to say desirable that the participants are best placed to 

conduct research into pressing professional problems. But the professionals must engage in 

carrying out action research to improve their practice in the setting; and personal knowledge and 

skill. And a research undertaken in this from is of self- critical inquiry. 

Similarly, Kemmis and McTaggart (1988) discussed as teachers face varieties of problem in their 

daily activities while making teaching students or interaction with school community. To 
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improve these problems and helping students learning better; to strengthen school culture 

teachers should engage in action research. To this end, teachers must have the skills and 

knowledge of research methods and techniques sufficiently. The skill and knowledge of research 

activities is happen if and only if they engaged in conducting action research or in research so 

that they will learn by doing, Thus, teachers should not hand over research to others rather press 

ahead with a commitment in seeking out a solution (Kemmis and McTaggart 1988). 

Therefore as practitioner teachers have great role in conducting educational research and 

educational action research respectively in general and particular. So professional they are 

expected to be researcher and contributions of curriculum development at national level through 

involving educational action research. Because Elliott (199) it unifies inquiry, the improvement 

of performance, and the development of persons in their professional role. 

2.8.2 Teachers attitudes towards action research 

However scholars believe teaching learning process needs to integrate with research conducted at 

the classroom level; most people think research as something that can be undertaken only by 

naturally gifted persons. Also they associate the word research as to Bell (1992) with activities 

which are substantial removed from day to day life and which are pursued by outstanding gifted 

persons with unusual level of commitment. There is of course a good level of truth in this 

viewpoint, but we would argue that the pursuit is not restricted to this type of person and indeed 

can prove to be stimulating and satisfying experiences for many people with a trained and 

enquiring mind. 

In addition to this, the majority of teachers perceived research activity as carried out by the 

researchers from other fields. In relation to this the interest of teachers towards carrying out 

action research as Nunan (1992) suggest most teachers do not able to undertake action research 

due to factors such as shortage of time, lack of research background and lack of experiences. The 

attitudes of teachers towards carrying out action research is therefore, fail because they are 

unable to do so or unwilling due to personal problem to carry out action research. 

Beasley and Riodson (1981) in Nunan (1990) as cited by Gebeyaw (2007) to show that teachers 

and students rarely participate in doing action research; hence, teachers knowledge of the 

classroom has been neglected, teachers themselves do not read and employ action research to 
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shape and inform their methods of teaching. Furthermore he argue that teachers are suspicious of 

the relevance of action research and little has been known how teachers perceive and undertaken 

action research. 

Even if action research helps teachers in developing their profession, promote students learning 

and increase job satisfaction in the process of sharing knowledge among one`s staff members, 

teachers` participation have revilied the existing gap between research and teaching in general, 

and action research in particular. The international Encyclopedia of Education (1994) argues as 

teachers are highly resistant to do action research due to a number of reasons, Cohen and Monion 

(1994) discussed that the expectation and attitudes of the teachers resistant to the relevance of 

classroom action research. Therefore, despite this misconception of practitioners about action 

research, McNiff (1988) defends the application of action research discussing: 

Action research presents an opportunity for teachers for teachers to become 

uniquely involve in their own practice, to professionalize themselves and to give 

reasoned justification for what they are doing. 

Nevertheless the conception and attitudes of the practitioners looks this, the novice researcher 

believes that action research may be helps to class room teachers to examine and build up their 

class room practice in justifiable grounds. 

2.9.The experience of Uganda in Action Research 

Action research, possessing different value systems as reflected by the negative attitudes of some 

teachers and administrators, and generally having too many duties to carry out. According to the 

EPRD (1996), the constraints of conducting action research projects are: time, inexperience, 

finance, facilities, colleagues who do not know about action research, lack of support from 

school administrators and heavy workload. A report from the EPRD (1999) on a Survey of 1564 

teachers and 193 principals and headmasters throughout Malaysia indicated from the years 1993 

to 1998, the number of schools involved in action research had increased. However the 

percentage of urban schools carrying out action research was higher compared to rural schools. 

There is no significant difference in the percentage of teachers undertaking research in terms of 

school location, experience and subjects taught.  
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Education that supports and empowers both teachers and students through democratic processes 

increasingly defines quality in the 21
st

century. An example of how schools might organize 

learning activities around these principles comes from Uganda. With help from USAID‟s 

Improving Educational Quality project, researchers collaborated with teachers in primary schools 

in Uganda to develop action research opportunities for students that would exemplify 

empowering student-centers education. In one school, for example, students identified the 

problem area of student tardiness and selected it for study. They collected and analyzed data 

tracking attendance and mapping the homes and routes tardy children took to school. Based on 

these data, more students that are punctual teamed up with their slower classmates who lived 

nearby, and devised systems to encourage them. Congress has created a forum for school 

education in science, where teachers can present innovative ideas, experiments and discuss 

problems with a view to arriving at solutions to problems and find ways for development 

(Egyankosh, n.d).  

2.10.The Practice and constraints in conducting action AR in Ethiopian secondary schools 

2.10.1 The practice of action research in Ethiopian secondary schools 

Ethiopian Ministry of Education (MoE) developed and has introduced and practiced General 

Education Quality Improvement Program (GEQIP) in all elementary and secondary schools of 

the country since 2007. The package encompasses the Teachers Development Program (TDP) 

and School Improvement Program (SIP) out of the other four programs and two supplementary 

programs. Then, the TDP and SIP has ordered to conduct action research by the teachers for their 

careers and for positive impact on students‟ result. In addition, based on the standard in the SIP 

frame work are listed under the domain called teaching learning, teachers have professional 

competency, and participate in continuous professional development (CPD), in order to learn 

new knowledge to apply in the classrooms. Under the CPD is defined as either formal training 

courses, such as full-time or part-time training, or experience sharing meetings with other 

teachers/supervisors, or action research or study groups or mentoring or similar activities. The 

development' of the techniques and practice of educational 'action research" in the developing 

world seems at its embryonic stage that demands a great deal by facilitators: and, sponsoring 

organizations to which Ethiopia is no exception (MoE, 2006). According to Birhanu (2011), the 
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practice of action research in education is a 20th century phenomenon. The Ethiopian experience 

in action research in education is slightly over half a century old. Theoretically speaking, it 

started along with the establishment of modern higher education in Ethiopia in 1950. For 

instance, the Charter of the then Haile Selassie 1
st

University (1961) gave due emphasis to 

conducting of action research in education and dissemination of the results. However, a review 

of research activities sponsored and coordinated by the then Research and Publications Office 

(RPO) of Addis Ababa University shows that the practice of action research in education over 

the years has been quite scanty. According to Firdissa (2010), action research is a recent 

component in Ethiopia, particularly in teacher education programs. Teacher initiated research has 

long been considered as unimaginable activity in Ethiopia. The main reason for this was 

considering research as exclusively the duty of researchers believing that it would demand 

special knowledge and skills. 

For instance, a review of the list of 244 research project topics submitted to the RPO (now 

known as Research and Graduate Programs Office) during 1995-2001 shows that only 8 (3.2%) 

of the topics were on action research in education. According to Adane (2000) and Temechegn 

(2002), quoted by Birhanu (2011) Studies in the Ethiopian context, which are related to the 

present paper, have also shown that action research in education in Ethiopia is still at an early 

stage. Instructors‟ involvement in action research was low. It is also important in this connection 

to consider the factors that contribute to the low level of output of action research in education. 

According to Dirbessa (2000) cited in Azeb (2012) several factors have been identified by 

studies in this area and the challenges in conducting action research are insufficient funding, 

insufficient skilled research staff, identified impediments such as hectic supervisory load, social 

commitments, and Bureaucratic practices in publications are challenges to practice action 

research in the schools. Consequently, it is not so simple to find many empirical findings 

particularly related to the study. According to Firdissa (2006) quoted by Daniel (2010) the 

existing practice of action research challenges to sustain through self-reflection action research 

was lack of staff empowerment, support, recognition, and clear policies to link teaching with 

research; and there were top-down prescriptions, and staff members‟ low commitment and 

conviction to improve their professional practices. 
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2.10.2. Constraints in conducting action research in Ethiopian secondary schools 

Conducting action researches are the most important activities to bring changes and 

improvements in teaching learning process. However, it is expected while conducting it, 

constraints become difficulty for teacher‟s practitioners so as to perform things easily. According 

to Biruk (2010) constraints that affect teachers in conducting action research were, problem 

related with lack of in- service training, lack of knowledge and skills, lack of attitude and 

interest, shortage of materials or resource and financial problem plays a great role in affecting 

teacher practitioners in schools. 

In line with this, different research result reported that research knowledge and skills of 

secondary school teacher was found insignificance Ashenafi (2007) and Gebeyew (2007) cited in 

Biruk (2013), report similarly exposed that teachers do not understand the ways of conducting 

action research and haven`t interest to practice in the process which is extremely influence the 

involvement of teachers in research activities.  

Additionally, Mckerman (1996) and Seyoum (1998) cited in Dereje (2011) indicated that there 

are many factors that hinder secondary school teacher in conducting action research at school or 

classroom level. Among these constraints, institutional and other teacher related problems could 

be mentioned. School organizational features, lack of time and lack of resources are of the school 

related problems. Similarly, Dame (2011) found that time pressure due to teaching and 

administrative work load, lack of teacher professional development standards, inadequate 

support systems, lack of commitment on the teacher educators, lack of adequate resource, 

inadequate awareness about action research, and inadequate incentives available for teacher 

researchers as the most severe constraints that faced the teacher educators to properly undertake 

action research in his study areas. The same to this Yohannis (2011) indicated that lack of 

sufficient research skills, lack of resource materials, and support from educational systems as a 

serious problem that hinder secondary school teachers not to involve in educational research 

activities. On the other hand, Watson and Maddison (2005) cited in Daniel and Firdissa (2009) 

indicated that many of the constraints are attributable to the contexts in which teachers work. The 

contexts in which teachers work have an important influence on teaching. Different teaching 

setting involves teachers in kinds of different roles. Consequently, some constraints are rooted in 

the cause/effect of current weaknesses in the context of institutional self-study. Constraints can 
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be grouped under the headings of; People (dissatisfaction, resistance, insufficient training and 

limited opportunity and time to practice), System (mismatch between internal and external need, 

lack of clear roles/responsibilities), Materials, data-related problems such as incomplete and 

inconsistent information and Resource (competing demands on time, full market analysis which 

is costly).On the other hand, Burns (1999) classified constraints of teachers in conducting action 

research into three: as lack of time, lack of resources, school organizational features and 

inadequacies of research skills are the most frequently ranked research constraints among 

participants. On the other hand, Johnson (2011) cited in Biruk (2012) noted that five challenges 

of conducting action research that some educators face in schools. 

1. Time is the biggest concern because the researcher must find the time to develop a plan 

of action and then move through the action research steps. It is important to remember 

that an action research project should not be considered an add-on to what is already 

being done in schools. Instead, it should be an integral part of what takes place every day 

in schools. 

2. Lack of resources can also be a challenge when planning action research. The researcher 

needs to be innovative, optimistic and dedicated to overcome this challenge. 

3.  Difficulty of formulating the research question is a challenge that researchers face in the 

early stages of action research. 

4.  Resistance to change can impact any action research project. Support from school and 

school district personnel is fundamental for the researcher. It may be important to 

emphasize how conducting action research will benefit the professional practice of the 

researcher, school, students, teachers, and the district. 

5. Ethical considerations must be taken into account. Most action research projects involve 

human subjects therefore the district, parents, teachers, and students must be fully aware 

of the goals and the expectations of the research. To sum up, even though constraints are 

classified differently according to different scholars, they affect negatively the 

involvement of teachers in conducting action research in the context where they are 

working. The current state of action research in secondary school is very low. Thus, 

exploring the status ,challenges and opportunities for farther improvement through 

research to make secondary school as a center of scientific knowledge and skills is 

needed.( Befekadu,2009),cited in Daniel(2010). 
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2.11. Challenges and Conditions in Conducting Action Research 

2.11.1 Challenges in Conducting Action Research 

In addition to the numerous benefits action research offers to educators, there are several 

challenges associated with this research methodology.  

1) Teachers may find that it is a time-consuming process to conduct research in addition to 

the demands of their own instructional practice (Bailey, 1999; Hine, 2013, Wong, 1993). 

As such, these demands may impede the methodological rigors of data collection and 

critique (Waters-Adams, 2006).As a corollary to the demands of the teaching profession, 

several authors cite the conflict between teaching and researching as detrimental to the 

quality of instruction given (Forster & Nixon, 1978; Wong, 1993).  

2)  Because action research is carried out by individuals who are interested parties in the 

research, the validity of collected and analyzed data may be questionably biased 

(Waters-Adams). Brown (2002) amplifies this comment by suggesting teacher 

researchers may find it challenging to distance themselves from the situation being 

researched, and therefore, unable to attain an objective viewpoint.  

3)  Challenge faced by action researchers is to suspend any preconceived ideas of what the 

potential solution(s) to the problem might be (Hine). In acknowledging a key tenet of 

action research, researchers must follow the observe-reflect-act process (Stringer, 2008). 

Therefore, assuming a course of action without enacting a rigorous methodology may be 

counters productive to the research efforts over all. Instead, researchers must first speak 

to all project participants before arriving at a decision on how to proceed logically with a 

plan towards improvement. 

2.11.2 Conditions in Conducting Action Research in the school 

It is essential to know that what sorts of conditions are required to make the school a center for 

action research; to accomplish educational action research, and to plan effective and efficient 

action. Swayer (2004) suggested that, there are two key components in general that facilitate or 

hinder educational research activities. These are an active components, mostly includes human 

(individual/ team) capacity of research and environmental component which constituted by 

social, materials factors. In line with this concept seyoum (1985), stated as there are two major 
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necessary conditions that needed to be considered to carry out educational action research. These 

are personal and institutional dimensions. Under personal dimension he mentioned variables like 

mastery of knowledge and skills research, interest and an inquisitive and fertile mind and 

discipline. In the same fashion variable mentioned under institutional dimensions were research 

facilities, time, research fund, incentive, availability of data and culture Seyoum,(1998). 

Good school culture is one of the important factors that enhance the involvement of teachers in 

conducting action research activities in the classroom. As to Hargreaves, (1991) in the school 

where collaborative culture prevails teachers regularly engaged in professional dialogue with 

colleagues, share ideas, knowledge, techniques, and participation in collaborative problem 

solving around classroom issues. Teachers work together to develop shared technical knowledge 

and discover common solution to challenging problems. 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

This chapter deals with research approach of the study, research design, source of data,  

population, sample, sampling technique, instruments of data collection, procedures of data  

collection, pilot test and methods of data analysis.   

3.1 Research Design 

A survey research was employed to collect detailed description of existing phenomenon with the 

intent of employing the data justify current condition and practice. Descriptive survey method 

was used. This design was selected on the assumption that it helps gather enough information on 

the issue under study. The descriptive survey research design was seen to be the most desirable 

because the study sought to describe the level of engagement of preparatory school teachers in 

AR. In addition to this, survey is a well-known design that is used to gather a lot of information 

from large number of respondents in a short period of time. Besides, due to time constraints and 

shortage of financial resource, the researcher decided to use the survey research design. 

3.2 Population, sample and sampling techniques 

The determination of population and sample of schools was based on the annual unpublished 

statistical report prepared by North Shoa Education Department in 2018/2019. According to the 

report, there were 13 Woredas, 13 Woreda Education Departments and 14 preparatory schools. 

Since all woredas are found far away from one other and the researcher is government employee 

and unable to cover all the woredas, Among the 13 woredas only 6 (46.2%) woredas were 

selected as target population by simple random sampling in which lottery method put to use to 

give equal chance for the woredas under the study. Lottery method was applied by writing the 

name of woredas on piece of paper and drawn up to the required number of woredas. 

The randomly selected woredas were Jidda, Wuchale, Dabralibanos,Yaya Gullale, Grar Jarso 

and Gohatsihon. Under these woredas there were 7 preparatory schools and all schools were 

selected by using purposive sampling. So, the preparatory schools included under this study were 

Jidda preparatory school (from Jidda woreda), MukeTuri Preparatory school (from Wuchale 

woreda), Debretsige preparatory school (from Debralibanos woreda), Fittal preparatory school 
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from Yaya Gullale woreda), Abdisa Aga preparatory school (from Grar Jarso woreda), and Tulu 

Milki and Gohatsihon preparatory school (from Gohatsihon woreda). 

Regarding respondents, among the seven preparatory schools 122 (50%) out of 244 teachers 

were selected by using random sampling technique in which lottery method took place. Lottery 

method was used simply by writing name of teachers on piece of paper and drawing up to 50% 

of each school teacher‟s number. All seven preparatory school leaders and all seven secondary 

and preparatory school CRC supervisors were selected based on purposive sampling technique. 

Therefore, the subject of this study include 122 preparatory school teachers, 7 school leaders and 

7 secondary and preparatory school CRC supervisors and a total of 136 sample respondents were 

selected. 

Table1: Target population and sample size of the study 

Type of respondents Target 

Population 

Sample Sample taken in 

percent (%) 

Sampling 

technique 

Teachers 244 122 50 % Simple random 

sampling 

School leaders 7 7 100 % Purposive 

CRC Supervisors 7 7 100 % Purposive 

Total 258 136 52.7 %  
 

3.3. Data gathering tools 

The data used for this study was collected from primary and secondary sources of data through 

qualitative and quantitative approaches of data collection. Questionnaires, interviews and 

document review were used to collect data from the participants of this study. Employing 

multiple data collection instruments enabled researcher to combine, strengthen and amend some 

inadequacies and also help in data triangulation. (Creswell, 2003). 

Questionnaire 

Questionnaire used for data gathering were close-ended and open-ended. The researcher 

preferred questionnaires as the main data gathering instrument because it is easier to handle and 

is simpler for respondents to answer within short period of time (Girma, 2010).Besides this, it 
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allows respondents to react to questions anonymously. It tends to be more reliable, encourages 

greater honesty and is more economical than interview in terms of time and money (Cohenet.al, 

2005). Furthermore, it serves to collect data from many respondents with minimum costs (Gay 

& Arisian, 2000). 

Interview 

Interviews are used to explore participant‟s response in-depth about their experience and 

feelings. On the other hand it is used to explore unplanned topics that might arise in the course of 

interview and it helps to explain data collected from other methods (Gay & Arisian, 2000). In 

this study, both structured and unstructured interviews were conducted to support the data 

obtained through questionnaire on the levels of engagements of preparatory school teachers in 

conducting action research in their school to solve teaching learning problems. 

Document review 

Document analysis was also employed to triangulate the data obtained through questionnaires 

and interview on the research status and to get necessary information regarding how research 

was conducted and going on as well as legal issues related to research directions. With respect to 

this, Best & Khan (1989) stated that document analysis is important and relevant source of data 

and useful in yielding information and exploring educational practice. So it enabled the 

researcher examine the engagement of preparatory teachers in educational action research, 

selected preparatory school annual plan, respondent teachers portfolio, and quarter report of the 

selected school were reviewed to support data collected through questionnaire and interview, 

which were presented by researcher at the selected North Shoa Zone preparatory schools. 

3.4 Procedures of Data Collection and Administration 

The researcher followed the following procedures in examining the problem under the study. The 

data collection and administration was done based on work plan of the researcher. Before 

collecting data from the field the draft of the questionnaires and interviews guideline were 

examined by three Muke Turi secondary school teachers and one school leader who did not 

participate in the actual study and then it was commented by the assigned advisor. The comments 

included the need for improving the clarity of the instruction part, sentence and grammatical 
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errors. Before the questionnaire was administered to the respondents the purpose of the study 

was explained for the respondents by the researcher. Then the questionnaire was administered to 

122 preparatory school teachers and collected by the researcher as soon as it was filled by 

respondents. Out of 122 questionnaires administered to respondents 119 questionnaires were 

used for analysis because 3 questionnaires were discarded as respondents provided incomplete 

and inappropriate information. Both structured and unstructured interviews were conducted with 

preparatory school leaders and secondary and preparatory school CRC supervisors by contacting 

them as an appointment made at first day contact. 

3.5 Pilot test 

In order to ascertain the validity of instruments in this study, expert opinion was obtained from 

the principals, and teachers features on content, format of the questionnaires and helped identify 

errors and offer the opportunity to modify and improve the instruments. Then, necessary 

corrections were made on some instructions, sentence, grammar and descriptive word errors and 

sequences of some items.  

According to Louis et al. (2007), reliability is a measure of consistency over time and over 

similar samples. This means a reliable instrument for a piece of research would yield similar data 

from similar respondents over time. In addition to this, Fraenken and Wallen (2003) reported that 

reliability refers to the consistency of the scores obtained on how consistent they are for each 

individual from one administration of an instrument to another and from one set of item to 

another. So to test the reliability of the instrument  in this study SPSS software 21 version was 

used and the total reliability of the instrument was computed to be 0.788  by Cronbach`s Alpha 

method. Thus, the instrument was found to be valuable to collect the data for the main study 

(Yalew, 2005). 

3.6 Methods of Data Analysis 

Both quantitative and qualitative methods of data analysis were used in this study. The 

quantitative data generated by questionnaire were structured, organized and framed to suit for 

analysis and inference. This organization of the data were presented by tables, percentage and 

frequency counts, mean and grand mean which was employed to analyze various  quantitative 

data obtained from respondents. Data obtained through questionnaire were analyzed 
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quantitatively through percentage, frequency count, mean and grand mean whereas data 

generated using interview, open-ended questionnaire and document analysis were analyzed 

qualitatively through interpretation and discussion of events. 

3.7 Ethical Considerations 

The researcher clearly informed the respondents about the purpose of the study that it is done 

for the sole purpose of academic evaluation. The participants were briefed about what was 

explained in the questionnaire and why they were asked to fill the questionnaires. On the other 

hand, their consent was gained written in clear language in order to avoid any confusion. The 

participants took part in the research free of any coercion. In doing so, first the researcher 

approached them with official letter from Addis Ababa University Educational Planning and 

Management Department issued to the concerned bodies. Then the researcher explained the 

purpose of the study to the school principals to get permission to accomplish the work and 

finally the researcher introduced the objective and advantages of the study to the respondents to 

win over their voluntary participation.   

3.8 Organization of the study 

The study was organized in five chapters. Chapter one focuses on the background, statements of 

the problem, significance and objectives of the study whereas Chapter two focused on literature 

review to explore previous findings and theories. Similarly, Chapter three comprised the 

methodology applied while Chapter four is all about description of the data. The last Chapter five 

presented the summary of findings, conclusion and recommendations of the study. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter deals with the presentation, interpretation and analysis of data collected from  

participants of the study through questionnaire, interview and documents review. 

4.1 General Characteristics of the Respondents 

The participants of the study were discussed in terms of their sex, age, year of service, the total 

number of periods they teach per week and their current educational level. About122 copies of 

the questionnaire were distributed to selected North shoa preparatory school teachers. Out of 

these, 119 questionnaires were completed and used for analysis whereas the rest three were 

discarded since they were incomplete. Structured and unstructured interviews were held with 

seven CRC supervisors and seven preparatory school leaders whereas document (annual plan of 

the school and teachers portfolio) review were made by the researcher to triangulate the data 

obtained through questionnaires.  
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Table 2: Personal information of the respondents 

No Categories Characteristics Participants 

Teachers School leader CRC Sup. 

N  % N % N % 

1 Sex 

 

M 113 95 7 100 7 100 

F 6 5 -  - - 

2 Age 

 

20-25  year 8 6.7 - - - - 

26-31  year 32 26.9 1 14.3 - - 

32-37   year 35 29.4 2 28.6 3 42.9 

38-43   year 26 21.8 4 57.1 4 57.1 

44 & above 18 15.1 - - - - 

3 Total year of 

Service   

1-5  year 3 2.5 - - - - 

6-10  year 16 13.4 - - - - 

11-15  year 40 33.6 2 28.6 1 14.3 

16-20  year 31 26.1 3 42.9 4 57.1 

21 & above 29 24.4 2 28.6 2 28.6 

4 Educational 

qualification 

Diploma - - - - - - 

BA or BSc 68 57.1 4 57.1 2 28.6 

MA or MSc 51 42.9 3 42.9 5 71.4 

PhD -  - - - - 

5 Workload per 

week 

6-10 11 9.2 - - - - 

11-15 32 26.9 - - - - 

16-20 63 52.9 - - - - 

21-30 13 11 - - - - 
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As shown on item (1) in Table 2 above female respondents were only 6 (5%) among the total 

number of respondents of the study whereas male were 113 (95%) among the total number of 

respondents as indicated on item (1) in Table 2 above. Similarly, among preparatory school 

respondent leaders 7 (100%) and CRC supervisors 7 (100%) were male.  This broad gap in 

number of male and female teachers, leaders, CRC supervisors show that the participation of 

female in preparatory schools of North Shoa Zone of the Oromia regional state seems very low. 

As shown on item (2) in Table 2 above more  respondent teachers 35 (29.4%), school leaders 4 

(57.1%) and CRC supervisors 4 (57.1%) their age ranged  from 32 to 37, 38 to 43 and 38 to 43 

years  old respectively. As shown on item (3) in Table 2 more respondent teachers 40 (33.6%), 

school leaders 3 (42.9%) and CRC supervisors 4 (57.1%) years of service ranged from 11-15, 

16-20 and 16-20 years respectively. 

Concerning academic qualification of the respondents most 68 (57.1%) of preparatory school 

teachers were BA/BSc holders. Logically, the more qualified the staff of the school, the more 

concerned they are to engage in problem solving activities such as doing quality action research. 

More respondent teachers 68 (57.1%) and preparatory school leaders 4 (57.1%) were first degree 

holders which is below the minimum requirement of preparatory school teachers and leader. But, 

most of secondary and preparatory school supervisors 5 (71.4%) were second degree holders 

which fill the minimum standard requirement of secondary and preparatory school of CRC 

supervisors. 

With regard to the workload of teachers most of the respondents 63(52.9%) ranged from 16-20 

periods per week, which could be described as average. Besides, many respondent teachers 

described in the open-ended questionnaires that they are and their school teachers are   loaded by 

participation of committees, extra-curricular activities, department work, meeting programs in 

the schools and social participation around living home.  

4.2 Preparatory school teacher‟s perception towards action research 

Morganet.al. ( 1996) cited in Biruk (2013) noted that perception of an individual refers to the 

way any event in the world and the world itself looks like, sounds, feels, testes or smell by 

him/her. It plays a great role in facilitating or hindering an individual`s performance. Hence, the 
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researcher tried to request respondents whether their perception is positive or negative towards 

action research.  

Table 3. Preparatory school teacher‟s perception towards the purpose of AR 

No Items   Scale 

SA A UD DA SD

A 

 

M
ea

n
 

N % N % N % N % N % 

1 AR has high 

contribution to 

solve class room 

problems 

22 18.5 64 53.8 12 10.1 13 10.9 8 6.7 2.20 

2 AR can foster 

teachers 

knowledge and 

skills 

35 29.4 70 58.8 12 10.1 2 1.7 - - 2.48 

            Grand mean           2.34 

 

 key: SA= strongly agree   A= agree   UD= undecided     SDA= strongly disagree   DA= 

disagree  

For analysis purpose grand mean and mean values were interpreted as:  

Grand mean value from 0-0.44 = SDA 0.45-1.44 = DA 1.45-2.44 = A, 2.45- 3.44= SA    

and 3.45-4.44 = UD 

Most respondent teachers 64 (53.8%) agree with the idea of conducting action research that it has 

high contribution to solve class room problems on item (1) in Table 3 above. In addition to this, 

item (2) in Table 3 shows that most of the respondents 70 (58.8%) agree on conducting action 

research in the school can foster teachers knowledge and skills. The grand mean of item (1) and 

item (2) in Table 3 computed to be 2.34 showed the perception of preparatory school teachers 

towards action research were positive.  
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Table 4: Preparatory school teacher‟s perception towards their role in conducting AR 

No Items         Scale 

SA A UD DA SDA  

M
ea

n
 

N % N % N % N % N % 

3 Teachers should 

conduct AR to 

improve  their 

knowledge and 

skills 

33 27.7 65 54.6 16 13.4 5 4.2 - - 2.50 

4 Teachers have to  

have willingness to 

conduct AR 

12 10.1 63 52.9 6 5.0 28 23.5 10 8.4 1.8 

5 Teachers should 

conduct AR to 

solve their class 

room problems 

37 31.1 68 57.1 - - 9 7.6 5 4.2 2.15 

            Grand mean           2.15 

  

 NB:  SA= strongly agree   A= agree   UD= undecided     SDA= strongly disagree   DA= 

disagree 

For analysis purpose grand mean and mean values were interpreted as:  

Grand mean and mean value from 0-0.44 = SDA 0.45-1.44 = DA    1.45-2.44 = A, 2.45-     

3.44= SA and 3.45-4.44 = UD 

As  item (3) in Table 4 above indicate most of the respondents 65 ( 54.6 % ) agree with the idea 

that teachers should conduct AR to improve their knowledge and skills, and on  item (4) in the 

same table  more respondents 63 (52.9 %) agree with  the idea that preparatory school teachers 

have to have willingness to conduct AR in their school. In addition to this, on item (5) in Table 4 

above most of the respondents 68 (57.1 %) agree that teachers should conduct AR to solve class 

room problems. On the other hand, the grand mean of item 3, 4, 5 in Table 4 above         
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amounted to 2.15 which indicated that teachers agreed on the issues of items, this shows that 

preparatory school teachers have positive attitude toward conducting AR. 

4.3 Involvement of teachers towards improving their AR capacity 

Unless knowledge and skill obtained through training supported by some other capacity building 

such as orientation, workshop, seminars, experience sharing and reading reference materials tend 

to be forgotten. 

Table 5 : Involvement of teachers towards improving their AR capacity 

No. Items       Scale      

(Alternative) 

Response 

N % Mean 

1  Have you taken any training on methodology of AR 

during your higher education study? 

Yes 107 89.9 0.90 

No 12 10.1 

2 If your answer for question number 1 above is "yes" 

how do you rate the courses towards creating 

knowledge and skills of the trainees? 

 

Very High - - 1.30 

High 83 77.57 

Medium 20 18.69 

Low - - 

Very Low 4 3.73 

3 

How do you rate the involvement of your school 

teachers in orientation, workshop and seminars of 

AR?  

Very High 3 2.5 2.73 

High 6 5.0 

Medium 34 28.6 

Low 53 44.5 

Very Low 23 19.3 

4  Do school teachers have commitment to use internet 

to improve their knowledge and skills of AR? 

 

 

SA 10 8.4 1.24 

 A 30 25.2 

 UD - - 

 DA 58 48.7 

 SDA 21 17.6 
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NB: SDA= Strongly disagree DA= Disagree   UD= Undecided   A= Agree   SA= Strongly Agree    

Respondents were asked whether they took any training concerning AR methodology during 

their higher study on item (1) in Table 5 above, Majority of the respondents 107 (89.9%) replied 

as they took AR methodology course during their higher education. Besides, these respondents 

were asked to tell level of  action research conducting capacity created during the course  on  

item (2) in Table 5 above and majority of the respondents 83 (77.57 %) leveled  action research 

conducting capacity created during the course to high. 

Respondents were asked to rate their school teachers involvement in orientation, workshop and 

seminars of AR on item (3) in Table 5 above and 53 (44.5 %) of the respondent were rated their 

school teachers involvement in orientation, workshop and seminars of AR as low. On the other 

hand, interviews made with school leaders on how their school teachers improved their 

knowledge and skill of AR and their response showed as most of their school teachers improved 

their knowledge and skills of AR only by reading AR guidelines (G1LR). 

On the other hand, respondents were asked whether their school teachers used internet service to 

improve their knowledge & skills of AR on item (4) in Table 5 above. Most of the respondents 

58 (48.7 %) responded that they disagree with the involvement of their school teachers in using 

internet to improve their knowledge and skills.  

4.4 Preparatory school teachers and leaders engagement in conducting AR 

As noticed in the literature review of this study AR offers many benefits for educators as regards 

a critical investigative process of improving school practice, policy or culture. On the other hand, 

AR is used to fill gaps between theory and practice (Johns on, 2012); AR is an effective and 

worthwhile means of professional growth and development Osterman & Koffkamp, 1993) and 

AR facilitate teacher empowerment (Fueyo & koorland, 1997), Teachers are empowered when 

they are able to collect their own data to use in making decision about their schools and class 

rooms (Book, 1996, Erickson, 1996, Hensen, 1996, Zencher & Noffke, 2001).  

This is possible through actual involvement of teachers and leaders in action research activities 

and along this line that the researcher raised question about the actual involvement of their 

school teachers and leaders in the questionnaire part and analyzed their response below. 
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Table 6:  Teachers and school leader involvement in conducting AR in their schools 

 

No Items Scale Response 

F % Mean 

1 Extent of your school teachers in conducting AR in 

your school to solve teaching learning problems 

Very high - - 2.55 

High 14 11.8 

Medium 27 22.7 

Low 76 63.9 

Very low 2 1.7 

2 

If your answer to question above is "Very high or 

high" how do you rate its effect on solving class room 

problem? 

Very high - - 2.93 

High - - 

Medium 1 0.8 

Low 13 10.9 

Very low - - 

3 The extent of  your school leader to undertake AR in 

your school  to solve school problems 

Very high - - 3.03 

High 18 15.1 

Medium 12 10.1 

Low 38 31.9 

Very low 51 42.9 

 

                                                       Grand Mean    2.83 
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 Key: Grand mean and  mean value  0 - 0.44 = very high performed,  0.45 - 1.44 = high  

performed,  1.45 - 2.44 = moderate performed,  2.45 - 3.44 = low  performed,  3.45- 4.44 

= very low performed     

Preparatory school teachers were asked to scale their school teachers extent to conduct AR in 

their school on item (1) in Table 6, so most of the respondent teachers 76 (63.9 %) were scaled 

preparatory school teachers involvement in conducting AR as to low. Beside this, interviews 

made with school leaders and CRC supervisors on how their school teachers solved problems 

encountered them in teaching learning process and their response showed as preparatory school 

teachers solved problems encountered them in teaching learning process through discussing with 

department member, school leader and staff member (G1LR & G3SR) and through reporting to 

their school leaders (G3LR & G2SR). This shows that most sampled school teachers haven`t 

habit of solving problems by systematic and scientific method (by conducting AR).    

Preparatory school respondent teachers were asked to scale their school leader extent in doing 

AR in their school on item (3) in Table 6 and 51 (42.9 %) respondents were level their school 

leaders involvement in doing AR as very low. Beside this, interviews made with CRC 

supervisors on how preparatory school leaders solved problems encountered them in their school 

and most supervisors response showed that school leaders solved school problems through 

reporting to CRC supervisors and WED (G3SR) and through discussing with school staff, school 

PTA  and CRC supervisors (G2SR) rather than conducting AR to solve the problems. 

Generally, the computed grand mean of item (1) and (3) in Table 6 above is 2.79 shows the 

involvement of preparatory school teachers and leaders in conducting AR in their school were 

low. 
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4.5 Levels of engagement of mentors in providing support for their mentee on AR work 

Table 7: The engagement of mentors towards supporting mentee on AR activities 

No 

 

Items Scale 

(alternative) 

Response 

N % Mean 

1 Is mentor assigned for newly recruited 

teachers in your school? 

Yes 107 89.9 0.9 

No 12 10.1 

2 If your response for question above is 'yes' 

what is the level of support given by the 

mentor on AR work? 

Very high - - 2.16 

High 16 13.4 

Medium 61 51.3 

Low 27 22.7 

Very low 3 2.52 

 

 Key: For analysis purpose the grand mean value were interpreted as: 

 Grand mean value 0 - 0.44 = very high performed, 0.45-1.44 = high performed, 1.45- 

2.44= moderate performed, 2.45-3.44 = low performed, 3.45-4.44 = Very low performed.  

The study participant teachers were asked whether or not their school teachers assign mentor for 

newly recruited teachers on item (1) in Table 7 and majority of the respondents 107 ( 89.9 % ) 

responded that their school assigned mentor for newly recruited teachers. Besides, respondents 

were asked to tell the level of support given by mentor to mentee concerning AR issues on item  

(2)  in Table 7 and most of the respondents 61 (51.3%) leveled that the support of mentor to 

his/her mentee on AR issues is medium. This indicates that majority of preparatory school 

teachers get moderate support on AR work during their induction course which helps them to 

conduct AR in their next service year. Similarly, the researcher reviewed three teachers portfolio 

who were on the induction course by the time this study was undertaken and the summary of the 

review showed that there were action research reporting format and feedback showed mentee 

involvement in action research. Therefore, the researchers review indicate that mentors provide 

support for their mentee which confirms the above questionnaire response.   
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4.6 Support provided by school leader 

Teachers need professional and financial support to conduct AR in their school. They need 

professional support to develop their knowledge and skills of AR through orientation, seminar, 

workshop and experience sharing programs as well as financial support for AR activities, 

incentives, rewards and budget for stationary materials. As MoE (2013) noted in National 

Professional Standard for School Principal (NPSSP), under unity of competency 5 of principals. 

Accordingly, school principal is expected to mobilize, allocate, and utilize resources including 

technology to facilitate conditions for students and staff learning. This indicates that the major 

role of school leader is supporting school teachers and thus, the researcher asked questions the 

respondents to examine the current practice of school leaders in providing different support 

towards AR.  
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Table 8:  School leaders support  

No Items                                            Scale  

SDA DA A SA UD Mean 

N % N % N % N % N %  

5.1 Adequate budget 

allocated 

32 26.9 61 51.3 20 16.8 1 0.8 5 4.2 1.04 

5.2 Teachers 

conducted 

research in teams 

14 11.8 51 42.9 45 37.8 9 7.6 - - 1.41 

5.3 Support providing 

committee set up 

5 4.2 30 25.2 84 70.6 - - - - 1.66 

5.4 Incentives are in 

place for doing 

AR 

56 47.1 39 32.8 23 19.3 - - 1 0.8 0.75 

5.5 AR reflection 

program arranged 

37 31.1 50 42.0 28 23.5 1 0.8 3 2.5 1.02 

5.6 AR reports are 

accessible for use 

20 16.8 55 46.2 26 21.8 14 11.8 4 3.4 1.39 

5.7 AR experience 

sharing forum 

created 

46 38.7 45 37.8 27 22.7 1 0.8 - - 0.46 

5.8 Arranging 

orientation, 

workshop and 

seminar`s  

program on AR 

3 2.5 38 31.9 75 63 3 2.5 - - 1.66 

        Grand mean           1.17 

 

 Key SA= strongly agree   A= agree   UD= undecided     SDA= strongly disagree   DA= 

disagree For analysis purpose grand mean and mean values were interpreted as:  

Grand mean value 0-0.44 = SDA 0.45-1.44 = DA    1.45-2.44 = A, 2.45-3.44= SA and         

3.45-4.44 = UD 

Respondents were asked about their levels of agreement focusing on the issues of school leader‟s 

support on allocating adequate  budget for AR work on item (5.1) in Table 8 above and most of 
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the respondents 61 (51.2%) replied that they disagree on the issues of school leader support 

though allocating adequate budget for AR work.  

 Respondents were asked to level their school leader encouragement towards facilitating teachers 

to undertake action research cooperatively on item (5.2) in Table 8, and  some 51 (42.9 %) of the 

respondents replied that they disagree concerning the issues.  

 Respondents were asked whether school leader encourage them through action research 

committee set up on item (5.3) in Table 8 and majority of them 84 (70.6 %) agreed with the idea 

that school leaders provide support to teachers by establishing AR committee. 

Concerning item (5.4) in Table 8 above the respondents 56 (47.1 %) strongly disagreed with the 

issue that school leaders encourage teachers by providing different incentives and on item (5.5) 

in Table ( 8) above, 50 (42%) respondents disagreed with the idea that the school leader provide 

support to teachers by establishing AR reflection programs in the school.  

On item (5.6) in Table 8 above respondents were asked as to levels their agreement on the 

accessibility of AR report for use and 55 (46.2 %) respondents disagreed on the issue. Beside 

this, document review made by researcher showed as school leaders were not give attention to 

make AR report accessible for use. The reasons they provided were associated with shortage of 

budget, lack of materials and time constraint.  

Also respondents were asked to level their agreement on school leader support teachers  through 

creating experience sharing forum on item ( 5.7 ) in Table ( 8), 46 ( 38.7 %)  of the respondents  

showed that they strongly disagree with the idea. On item  (5.8) in Table 8 respondents were 

asked to show their level of agreement on school leader support teachers through arranging AR 

orientation, workshops and seminars and 75 (63 %) of the respondents agreed on the issue.  

In general, the computed grand mean values of the respondents regarding school leaders support 

to undertake action research is 1.17.This score implies that the tendencies of majority 

participants were strongly disagreed with school leaders support in facilitating condition to 

teachers so as to conduct action research and support their teaching and learning with problem 

solving culture in the study area. Therefore, this problem leads the involvement of teachers in 

action research to become very low. 
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4.7 Support provided by external stakeholders 

Education is not duty to be left to a single person or single organization as it needs the 

involvement of all stakeholders (students, teachers, parents, governmental and non-governmental 

organizations). Similarly, AR which can improve class room and school problems to enhance 

quality of education, needs the same support to be implemented in the school. In this regard, 

respondents response on items indicated in table below indicates that is a need to examine the 

current practice of the issues in preparatory school of North Shoa Zone. 

Table 9 : External stakeholders support 

No Items      Scale 

(Alternative) 

     Response 

N % Mean 

    1 Is there NGO`s & donors support in your school 

specially for activities related to action 

research?     

Yes 30 25.21 0.25 

No 89 74.78 

 

    3 

Does your school have support from nearby 

learning institution?  

Yes 29 24.4 0.24 

No 90 75.6 

4 

If your answer for question 3 above is "yes" 

how do you rate their support to undertake the 

work of AR in the school? 

Very high - - 2.38 

High - - 

Medium 20 16.8 

Low 7 5.9 

Very low 2 1.7 

 

5 

 

If your answer for question number 3 above is 

“no" how do you rate its negative impact on 

doing action research in the school? 

 

Very High 19 16.0 1.43 

High 31 26.1 

Medium 25 21.0 

Low 12 10.1 

Very Low 3 2.5 

 
                                   Grand mean    1.08 

 

 Key: Grand mean and  mean value  0 - 0.44 = very high performed,   0.45 - 1.44 = high  

performed, 1.45 - 2.44 = medium performed, 2.45 - 3.44 =  low performed,  3.45- 4.44 = 

very low performed   



56 

 

Preparatory school teachers were asked whether or not NGOs and donors supported their school 

on action research work on item (1) in Table 9 above and majority of the respondents                 

89 (74.78%) response showed that there was no support of NGO and donors in the school on 

AR. In addition to this respondents were asked whether their school have support from nearby 

higher learning institution on item (3) in Table 9. Therefore, majority of the respondents 90 (75.6 

%) replied that their school did not get support from nearby higher learning institution. On the 

other hand, respondents were asked whether the absence of such support has negative impact on 

doing AR in the school on item (5) in Table 9 above, 31 (26.1 %)  of the respondents rated the 

impacts to high. Generally, the grand mean value of item (1) and (3) in Table 9 above computed 

is 0.25 which shows that no stakeholders (NGO or nearby higher learning institution) provided 

support in doing AR. 

4.8 Obstacles in conducting AR 

Conducting action research in school needs knowledge and skills, proper time, budget and 

conducive environment in which teachers carry out action research activities. Besides, Burns 

(1999) classified constraints of teachers in conducting action research into three as lack of time, 

lack of resources, school organizational features and inadequacy of research skills. So, the 

presence of such constraints may hinder teacher‟s involvement in action research work. Along 

this line, the researcher asked question as to a mechanism which is used to address obstacles 

teachers encountered in conducting action research. 
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Table 10: Obstacles in conducting AR 

No              Obstacles Yes No 

N % N % Mean 

1 High workload 79 66.3 40 33.6 0.66 

2 Time constraint 78 65.5 41 34.5 0.66 

3 Low interest of teachers to involved in 

action research 

75 63 44 37 0.63 

4 Lack of reference materials (books, 

journals, guidelines) 

102 85.7 17 14.3 0.86 

5 Lack of budget 105 88.2 14 11.8 0.88 

6 Lack of teachers knowledge and skills 

refreshment about AR 

76 63.9 43 36.1 0.64 

7 Social affairs load / edir, hukub... / 67 56.3 52 43.7 0.56 

8 Low seiner teachers habit to engage in 

conducting AR in their school 

89 74.8 30 25.2 0.75 

9 Religion factors /influence/. 41 34.5 78 65.5 0.34 

                                                Grand mean     0.66 

 

 key: if grand mean value = 0-0.44 = 0= No , 0.45-1.44 = 1 = yes 

Respondents were asked whether or not high workload hinders teachers to conduct action 

research in their school on item (1) in Table 10 and majority of the respondents 79 (66.3 %) 

replied that workload hinders their school teachers from conducting action research in their 

school. Similarly, many respondents indicated in open-ended question that extra-curricular, 

committee, department and meeting participation make them loaded beyond class room teaching 

activities.  

In addition, respondents were asked whether or not time factors affect conducting AR in their 

school on item (2) in Table 10 above and most of the respondents 78 (65.5 %) agreed that time 

constraint hinders their school teachers to conduct action research in their school.  
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Regarding item (3) in Table 10 above, respondents were asked whether low interest of their 

school  teachers hinders their school teachers involvement in AR and majority of respondents 75 

( 63 % ) replied that low interest hindered teachers to be involved in conducting AR in their 

school. 

Concerning item (4) in Table 10 above, majority of the respondents 102 (85.7 %) believe that 

lack of reference materials (books, journals and guidelines) hinders their school teachers from 

conducting action research. 

On item (5) in Table 10 above, respondents were asked whether or not lack of budget hinders 

teachers to conduct action research and 105 ( 88.2 % ) of the respondents replied that lack of 

budget  affects teachers involvement in conducting action research in their school. Concerned 

this issue interviews made with school leaders on what hinders teachers and school leaders to 

conduct AR in their school and their responses summery indicate as lack of facilities and budget 

hinders teachers to conduct AR in their school (G1LR & G2SR), 

On item (6) in Table 10 above, respondents were asked whether or not lack of teacher‟s 

knowledge and skills refreshment about action research hinders their school teachers from 

involving in AR and most of the respondents 76 ( 63.86%) agreed that lack of  knowledge and 

skills refreshment on  action research hinders teachers to conduct action research in their school. 

On item (7) in Table 10 above respondent teachers were asked whether social affairs affect 

preparatory school teachers involvement in conducting action research in their schools and most 

of the respondents 67 (56.3 %) indicated that social affairs work load (Edir, Hukub) prevents 

preparatory school teachers from conducting action research in their schools.  

On the other hand, respondent teachers were asked to reveal whether low seiner teachers habit to 

conduct AR in their school hinders preparatory school teachers on item (8) in Table 10 above 

and majority of them 89 (74.8 %) agreed that the issue hindered preparatory school to conduct 

AR in their school. Conversely, respondents were asked on item (9) in Table 10  whether  

religion factors influence preparatory school teachers in conducting AR in their school and 78 

(65.5%) of them responded that religion factors were not hindering preparatory school teachers 

to conduct action research in their school.  
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Generally the grand mean of items assumed for obstacles hinder teachers and school leaders to 

conducting AR in their school amounted to 0.66 which showed the assumed items of obstacles 

hindered teachers to conduct AR in their school. 

4.9. Availability of facilities 

Table 11: Availability of facilities 

No facilities                        Scale 

1  2  3  Mean 

N % N % N % 

1 Computer service 48 40.3 60 50.4 11 9.2 1.69 

2 Conducive working environment 

(research room or department office ) 

77 64.7 42 35.3 - - 1.35 

3 Stationery materials (paper, pen, pencil) 16 13.4 87 73.1 16 13.4 2.00 

4  Laboratory service 27 22.7 78 65.5 14 11.8 1.89 

5 Lap-top 41 34.5 78 65.5 - - 1.66 

6   USB and CD 12 10.1 33 27.7 74 62.2 2.52 

7  Binding service 35 29.4 71 59.7 13 10.9 1.82 

                                  Grand mean       1.85 

 

Key: 1=Not available 2 = Available at low level and 3 = Available at high level  

                   Grand mean value and mean value 0.5-1.44 = 1, 1.45-2.44=2, 2.45-3.44=3 

Respondents were asked about availability of computer service in their school on item (1) in 

Table 11 and some of the respondents 60 (50.4 %) replied that computer service is low in their 

school. Again on item (2) in Table 11 respondents were asked about the availability of conducive 

work place (room, office) to conduct action research in their school and most of the respondents 

77 (64.7 % ) indicated that conducive workplace is not available in their school.  
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In addition to this respondents were asked as to availability level of stationery materials on item   

(3) in Table 11 and majority of the respondents 87 (73.1 %) responded that stationery materials 

are low in their school. On item (4) in Table 11 and item (5) in the same table above respondents 

were asked about the availability of laboratory service and Lap-top in their school and most of 

them 78 (65.5%) and 78 (65.5 %) replied that laboratory service and lap-top service were low 

available in their schools respectively 

Similarly, respondents were asked as to the availability of USB device and CD in their school on 

item (6) in Table 11 above and 74 (62.2 %) of them replied that USB device & CDs were 

adequate in their school. In addition, teachers were asked about the availability of binding 

service in their school on item (7) in Table 11 above and 71 (59.7% ) responded that the 

availability of binding service was low in their school.  

Furthermore, from open-ended questionnaires response of the respondent it has been obtained 

that the environmental conditions, lack of computer and lack of current reference materials for 

their research activities, lack of internet service, lack of standard laboratory and library were the 

factors that hinder teachers to conduct action research in the study area. 

In general, the computed grand mean values of the respondents regarding the availability of 

facilities to undertake action research is 1.85. This indicates that majority of the respondents 

leveled the availability of facilities needed to be involved in action research as low. Therefore, 

this problem has caused the engagement of teachers in action research to become low. 
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4.10 Motivational activities carried out in school to involve teachers in AR work 

Table 12: Motivational activities from school 

No Items Scale 

(Alternatives) 

Response 

N % Mean 

1 Does your school motivate teachers to 

conduct action research in the school to 

improve quality of education?   

Yes 23 19.3 0.19 

No 96 80.7 

 

2 

If your answer for question above is “yes” is 

the motivational activity satisfactory? 

Yes - - 0.00 

No 23 100 

                                           Grand mean    0.095 

 

 key: if grand mean value 0-0.44=0=No         0.45-1.44=1=yes 

Respondents were asked on item (1) in Table 12 that whether or not their school motivate 

teachers to conduct AR in their school, majority of the respondents 96 (80.7%) replied that their 

school did not motivate teachers. Those who responded “yes “on item (1) Table 12 above were 

asked on item (3) in Table 12 above whether the motivation was satisfactory or not all the 23 

(100%) respondents replied that the motivational activities was not satisfactory. In general the 

grand mean value of item 1 and 2 in Table 12 above is amounted to 0.095 which indicates that 

there has not been motivation in the school for AR.  

In addition to this interviews made with CRC supervisors and school leaders on how teachers 

motivated to conduct AR in their school and their response showed as school leaders and WED 

not provide any motivating activities (G1SR and G4LR).                                                    
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Table  13 : Summery Sheet of Preparatory School Leaders Interview Response 

Participa

nts 

identifica

tion code 

                                                                                Response 

RQ1 RQ2  RQ3 RQ4 RQ5 RQ6 RQ7 RQ8 

 

L1 

No I`m not. -Through training 

-By reading 

 

Through 

discussing with 

dep. Member 

-By providing 

orientation, 

Only AR issues 

planed 

Lack of 

materials, 

interest of 

teachers, lack 

budget 

By providing 

recognition 

letter 

Providing 

orientation 

programming 

the school 

L2 

 

No I am not -By reading AR 

guidelines 

-Through 

discussed with 

CRC Sup. and 

school leaders 

-by providing 

reading 

materials/ and 

stationary, 

guideline 

-Yes, both AR 

issues and budget 

planed 

-Time 

constraint, 

low 

infrastructure 

availability 

-No any 

motivation 

-Allocating 

adequate 

budget and 

create 

conducive 

environment  

 

L3 

Yes, I 

conducted 

on AR 

-Through using 

internet service in 

the school 

-Through 

discussing with 

student parents 

-Through 

budget 

allocation, 

stationary 

material 

provision 

-No, both are not 

planed b/c no 

materials and 

budgets to do so 

-Absence of 

support, 

motivation , 

lack of 

stationary 

materials 

-Through 

material 

reward at the 

end of year 

-Improve 

stationary 

materials and 

infrastructure 

deficiency 

L4 Yes, I 

finished 

proposal 

-By reading AR 

guidelines 

-Through 

reporting for 

school. 

-Through 

providing 

orientation 

-Yes, but its 

implementation is 

low 

-Lack of 

interest 

among 

teachers,  

workload, 

absence of 

-Through 

providing 

recognition 

letter at the 

end of year 

-Providing 

proper 

support for 

teachers  
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conducive 

place in the 

school 

L5 No, 

Because I 

have 

workload 

this year 

-During AR 

reflection  

-Through 

discussing with 

students on the 

issues 

-Providing 

reading 

materials( 

guideline) 

-Yes both of 

them planed 

yearly 

-No 

conducive 

environment, 

on  reference 

materials 

-No  

L6 No I`m not. 

 

-Through 

orientation 

-Through 

informing PTA 

committee 

-Though 

providing 

orientation on 

AR work, 

establishment 

AR committee  

-Yes, but its 

implementation is 

low 

-On support 

and 

motivation  

-By giving 

high 

efficiency 

mark 

Providing 

training, 

orientation, 

experience 

sharing and 

AR reflection 

L7 No I`m not Through 

orientation in the 

school 

Through 

conducting AR 

Through 

providing 

feedback on 

AR work an 

establishment 

AR committee  

Yes, but its 

implementation is 

low 

Lack of 

budget, no 

internet 

service, low 

computer 

service 

Yes, 

motivated by 

getting high 

efficiency 

Improve 

reference 

material 

deficiency, 

allocate 

budget and 

providing 

proper 

support 

 

                                     NB:        L1= School Leader 1        L2= School Leader 2... L7= School Leader 7   and     

                                                    RQ1= Response of Question number 1...RQ7= Response of Question number 7 
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  Table 14: Summery Sheet of School Leaders Grouped Interview Response 
Q

u
es

ti
o

n
 

                             Responses 

G1LR G2LR G3LR G4LR 

Q1 Yes 

(L3 and L4) 

No 

(L1,L2,L5,L6 & L7) 

 

  

 

Q2 

By reading and using 

internet service 

-By reading AR guide 

lines (L1,L2,L4) and 

using internet service 

(L3) 

 

Through support -

Support provided by their 

mentor (L) 

 

Training 

-Through training 

Given on ARs. 

(L1) 

By orientation 

and reflection  

Through 

orientation on AR 

provided by 

school.(L6), (G7)  

and through 

reflection made on 

AR (L5) 

 

Q3 

By discussion 

Through discussing with 

dep. member (L1), with 

CRC sup. and with 

school leaders (L2), 

with student parents 

(L3), through discussing 

with students on the 

issues (L5) 

By  conducting AR 

Through conducting AR 

(L7) 

By reporting 

-Through reporting 

for school (L4), 

through reporting 

to PTA committee 

(L6) 

 

 

 

Q4 

By providing materials 

By providing reading 

materials/ and 

stationary, guideline 

(L2,L3, L5) 

By orientation on AR 

work 

 By providing 

orientation(L1, L4, L6) 

- by Providing feedback 

(L7) 

By allocating 

budget 

-Through budget 

allocation(L3)  

By establishing 

AR committee 

-establishment AR 

committee (L6, 

L7) 

 

Q5 

Yes 

Yes, both AR and 

budget needed to 

implement it planned in 

No 

No, AR issues and 

budget needed for 

implement it was not 
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school annual plane but 

the budget is not 

adequate for its 

implementation. 

planed in school annual 

plan but it planned in 

CPD annual plan of 

teachers. 

 

 

Q6 

Lack of facilities and 

budget 

Lack of materials and 

lack of budget (L1 

L5.L6, L7), low 

infrastructure 

availability (L2), lack of 

stationary materials 

(L3), Lack of computer 

and internet service(L6, 

L7) 

 

Lack of support & 

motivation  

Absence of support, 

motivation (L3, L6), 

absence of conducive 

place in the school (L4, 

L5) 

Workload and 

time constraint 

Time constraint (2) 

,  workload, (L4) 

Low commitment 

, low Interest of 

teachers (L1,L4) 

 

Q7 

by recognition letter 

-Through recognition 

letter (L1,L4), 

 

 

 

By material reward 

-Through material 

reward at the end of 

year (L3) 

Through 

efficiency mark 

-Through giving 

high efficiency 

point (L6, L7) 

No any 

motivation 

-No any 

motivation (L2, 

L5) 

 

 

 

 

 NB: G1LR= Group one School Leaders Response ... G4LR= Group four School Leaders         

Response  and  Q1= Question number 1...Q7= Question number 7 
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Table 15: Summery Sheet of Secondary and Preparatory School CRC supervisors Interview Response 

Participa

nts 

identific

ation 

code 

                                           Response of interview Questions 

Q1  Q2 Q3 Q4 Q5 Q6 Q7 

 

S1 

By reading AR 

guideline and 

participating in AR 

work 

By discussing 

on the issues 

with their 

school leaders  

By reporting to 

the CRC 

Supervisor 

By discussing 

with staff 

member 

By  AR 

establishing 

committee and 

follow up them  

Yes, schools 

leaders and 

teachers planed 

AR issues 

Lack of support 

from WED, 

Lack of AR 

reference 

materials, lack 

of budget 

No any 

motivating 

activities 

provided from 

school as well as 

from WED 

S2 

 

By discussing on the 

issues with department 

member 

 

 

By conducting 

AR on the 

issues and 

discussing on 

the issues with 

staff member 

By discussing 

with CRC 

supervisor and 

reporting to 

WED 

Through 

establishing AR 

committee and 

follow up them  

No, only 

teachers planed 

AR issues in 

their CPD 

annual plane 

Lack of support, 

budget, 

materials, 

Motivation 

No any 

motivating 

activities 

provided from 

school as well as 

from WED  

 

S3 

By reading AR 

guidelines in the 

school 

 

 

By reporting 

the issues for 

school leaders 

and other 

concerned 

bodies 

By reporting to 

WED and CRC 

supervisors 

Through providing 

AR conducting 

materials/ 

stationary/ 

No, only 

teachers planed 

AR issues in 

their CPD 

annual plane 

Lack of support 

from WED, 

Lack of AR 

reference 

materials, lack 

of budget 

By providing 

recognition letter 

at the end of the 

year 

 Through participating 

in experience sharing 

By discussing 

on the issues 

By conducting 

AR and 

Through providing 

budget, assigning 

Yes, schools 

leaders and 

Lack of support, 

budget, 

Through 

providing 
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S4 made as CRC  

 

 

with unite 

leader and 

home room 

teachers 

discussing with 

staff member 

supportive mentor 

for newly recruited 

teachers 

teachers planed 

AR issues 

materials, 

Motivation 

material reward 

at the end of  

year 

S5 

 

By discussing on the 

issues with department 

member 

 

By discussing 

on the issues 

with theirs 

school leaders 

By reporting to 

WED and CRC 

supervisors 

Through orienting 

on AR work 

Yes, schools 

leaders and 

teachers planed 

AR issues 

low 

commitment of 

school leaders, 

workload 

By providing 

recognition letter 

at the end of the 

year 

S6 

 

Through reading AR 

guidelines in the 

school 

 

By reporting 

the issues for 

school leaders 

and other 

concerned 

bodies 

 

By discussing 

with school 

management, 

PTA 

Through providing 

AR conducting 

materials          / 

stationary/ 

Yes, schools 

leaders and 

teachers planed 

AR issues 

Lack of  interest 

among teachers 

and school 

leaders, lack of 

budget and 

materials 

No any 

motivating 

activities 

provided from 

school as well as 

from WED 

S7 

 

By discussing on the 

issues with school 

leaders and CRC sup. 

 

By reporting 

the issues for 

school leaders 

and other 

concerned 

bodies 

By reporting to 

WED and CRC 

supervisors 

Through providing 

budget, assigning 

supportive mentor 

for newly recruited 

teachers 

Yes, schools 

leaders and 

teachers planed 

AR issues 

Lack of support 

from WED, 

Lack of AR 

reference 

materials, lack 

of budget 

No any 

motivating 

activities 

provided from 

school as well as 

from WED 
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Table 16: Secondary and preparatory school CRC Supervisors Grouped Interview 

Responses 

Interview 

Question 

                                         Responses 

G1SR G2SR G3SR G4SR 

Q1 Through 

reading 

By reading AR 

guideline 

(S1,S3,S6)   

 

 

Through discussion 

By discussing on the issues 

with department member (S2, 

S5), By discussing on the issues 

with school leaders and CRC 

sup (S7) 

Through 

participation 

By participating in 

AR work(S1), 

participating in 

experience sharing 

made as CRC (S4) 

 

Q2 By  conducting 

AR 

conducting AR 

on the issues (S2)   

By reporting  

By reporting the issues for 

school leaders and other 

concerned bodies (S3,S6,S7) 

 

By discussing 

By discussing on the 

issues with their 

school leaders 

(S1,S5), by 

discussing on the 

issues with staff 

member (S2), By 

discussing on the 

issues with unite 

leader and home 

room teachers (S4 

 

Q3 By conducting 

AR 

By conducting 

AR (S4) 

By discussing with concerned 

body  

By discussing with staff 

member (S1,S4) 

By discussing with CRC 

supervisor( S2) 

By discussing with school 

management and PTA (S6) 

 

By repotting to 

concerned body 

By reporting to the 

CRC Supervisor 

(S1,S3,S5,S7) 

reporting to WED 

(S2,S3,S5,S7) 
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Q4 By allocating 

budget 

-Through 

allocating budget 

(S4,S7),  

By providing materials 

-Through providing AR 

conducting materials/ stationary 

(S3,S6)  

By arranging 

knowledge and skill 

building program 

- Through orienting 

on AR work (S5) 

By assigning 

supporter 

-By establishing 

AR committee and 

follow up them 

(51,S2), By 

assigning 

supportive mentor 

for newly recruited 

teachers (S4,S7) 

Q5 Yes, 

Yes, schools 

leaders and 

teachers planed 

AR issues and 

budget needed to 

implement it 

(S1,S4,S5,S6,S7) 

No, 

No, only teachers planed AR 

issues in their CPD annual 

plane (S2, S3) 

  

Q6 Lack of support 

Lack of support 

from WED 

(S1,S2,S3,S4,S7)  

Lack of budget and material 

Lack of  budget and AR 

reference materials 

(S1.S2,S3,S4, S6,S7) 

Lack of motivation 

lack of  motivation 

from school (S2,S4) 

Low interest and 

commitment 

low commitment of 

school leaders (S5), 

Lack of  interest 

among teachers and 

school leaders (S6)  

Q7 No any 

motivation 

No any 

motivating 

activities 

provided from 

school as well as 

from WED 

(S1,S2,S6,S7) 

Through recognizing by letter 

By providing recognition letter 

at the end of the year (S3, S5) 

 

Through material 

reward 

-Through providing 

material reward  at 

the end of a year (S4) 

 

 

 NB: G1SR = Group one Supervisors Response...G4SR = Group four Supervisors 

Response and Q1=Question number 1...Q7= Question number 7 
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CHAPTER FIVE 

Summary, Conclusion and Recommendations 

This chapter deals with summary, major findings, conclusion and recommendations of the study.  

5.1. Summary 

This study was conducted in government preparatory school in North Shoa of the Oromia 

regional state. The main purpose of the study was to investigate the level of engagement of 

preparatory school teachers and leaders in conducting action research, the involvement of 

preparatory school teachers & leader in building their action research capacity (knowledge and 

skills), support provided by  internal  and external  stakeholders,  identifying obstacles, the 

practice of preparatory schools in making action research reports accessible for use and creating 

conducive environment for conducting action research in the school. The study design is 

descriptive survey in which mixed (quantitative and qualitative) research methods employed and 

both probability and non-probability sampling techniques were used to sample the respondent of 

the study. Close and open-ended questionnaires, interview and document review used to collect 

primary and secondary data. Quantitative data were summarized, tabulated and described using 

descriptive statistics (frequency, percentage, mean and grand mean) whereas qualitative data was 

summarized, grouped and analyzed through interpretation and discussion. 

The reliability of the questionnaire was tested by Cronbach`s alphas method by using SPSS 

software 21 version and the computed reliability of the questionnaire was 0.788. Thus, the 

questionnaire was found to be valuable.  

In order to achieve the aim of the study the following basic questions were prepared &given due 

consideration. 

1. To what extent North Shoa Zone Preparatory school teachers and leaders engaged in 

conducting AR in their schools to improve class room as well as their school 

problems? 

2.  How do preparatory school teachers involved in AR capacity building (knowledge 

and skill developing).  
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3. What factors hinder North Shoa preparatory school teachers from conducting action 

research in their school? 

4. What sort of supports were provided by North shoa preparatory school leaders & 

other external stakeholders (ZED, WED, NGO, Colleges, Universities) for 

preparatory school teachers to engage them in action research activities? 

5. What are the practices of North Shoa Zone preparatory schools look like in accessing 

AR report for use? 
 

5.2. Major Findings 

Based on the analysis made the following findings were obtained. 

1. The result from the analyzed data showed that teachers have positive attitude toward 

action research. Moreover, the computed grand mean 2.25 of items under the purpose of 

AR and the role of teachers in AR indicate that teachers agree with the purpose of AR 

and the role of teachers in AR.  

2. The analyzed data reveal that preparatory school teachers took training on AR 

methodology during their higher education (College, University) study. Moreover, 83 

(77.5 %) respondents rated knowledge and skill gained through training as high.   

3. The computed mean value of the involvements of teachers in orientation, workshop and 

seminar is 2.73 showed that the involvement of preparatory school teachers in improving 

their capacity of AR is low. 

4. The analyzed data showed that teacher‟s position in the practice of conducting AR is low 

and that the practice of school leaders in conducting AR in their school is very low. The 

computed grand mean of item 1 and 3 in table 6 that is 2.79 shows that the engagement of 

teachers and school leaders in conducting AR in their school are low. 

5. The study revealed that mentors provided moderate support for their mentee on AR work. 

On the other hand teacher‟s portfolio review made by the researcher showed that mentors 

supported teachers on AR work through evaluating AR activities and giving feedback. 

6. The computed grand mean of items under school leader support 1.17 shows that 

respondents disagree with the idea that school leaders provide support on AR work. The 

study indicated that the commitment of school leaders in supporting teachers by 

allocating adequate budget, arranging capacity building (experience sharing and 
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reflection) program, encourage team work, in placing incentive and making AR 

accessible for use is low.  

7. The study showed that nearby higher learning institutions did not provide support for 

preparatory school teachers on AR works. As respondents 31(26.1 %) showed the 

absence of support from nearby learning institutions highly impacted conducting AR in 

the school. 

8. The computed grand mean values of items under the availability of facilities needed to 

involved in AR work is 1.85 showed that facilities used to involved in AR work is low 

available in preparatory school under study. 

9. The study revealed that among the assumed major obstacles, religion factor was not 

associated with factors that hinder teacher‟s involvement in action research. 

10. The study showed that materials needed to conduct AR in the school are low available in 

the school. The grand mean computed on the availability of facilities (computer, internet, 

stationery) used to conduct AR in the school is 1.85 which shows that availabilities of 

equipment needed to engaged in AR work is low. 

11.  The analyzed data revealed that teachers were not motivated to conduct AR in their 

school, as indicated by 96 (80.7 %) respondents and supervisors interview response. 

(G1SR)  

Generally, conducting AR in the school has great purpose in teaching learning process to 

improve and develop the system. To do this, school leadership and institution are expected to 

provide clear guideline to conduct action research in group or individual. However, undertaking 

action research to solve teaching learning influenced by many factors, teachers and school 

leaders who are considered role model in the education distanced themselves from conducting 

action research. Teachers distanced themselves from conducting AR in their school for many 

reasons. These are absence of capacity building (refreshment) on AR, lack of support, lack of 

materials and budget, absence of motivation and shortage of equipment in the study area. 

5.3. Conclusion 

Action research offers many benefits. It fills the gap between theory and practice (Johns on, 

2012), using an effective and worthwhile means of professional growth and developments 

(Osterman & Koffkamp, 1993) and it facilitates conditions for teachers empowerment                    
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(Fueyo & Koorland, 1997). This means that teachers are empowered when they are able to 

collect their own data to use in making decisions about their schools and class rooms (Erickson, 

1986; Hensen, 1996; Zeinchner & Noffke, 2001).  

Moreover when teachers are allowed to take risks and make changes related to teaching learning 

students achievement is enhanced ( Marks & Louis, 1997;Sweetland & Hoy,2002) and schools 

become more effective learning communities (Detert, Louis & Schroeder, 2001).Therefore, 

teachers and school leaders need to conduct AR in their school to solve educational problems. 

However, preparatory schools under this study were weak in preparing orientation, workshop & 

experience sharing programs on AR activities to build their school teachers knowledge & skills 

of AR and in creating fund raising mechanisms. In addition to this the involvement of internal 

and external stakeholders in providing support for AR work, preparing & implementing teachers 

motivation programs, providing budget and equipment needed for AR involvement in 

preparatory school were not satisfactory.   

5.4. Recommendations 

Based on the result of this study the following recommendations were made. 

1. Preparatory school leaders and CRC supervisors should prepare orientation, reflection 

and experience sharing programs to help teachers to improve their practice of conducting 

AR in their school.  

2. Preparatory school management should address the scarcity of AR materials (books, 

journals, guidelines) and create conducive environment (Action research room, 

Department office and Library) for the school community. 

3. School leaders should establish AR committee to provide support on AR and evaluate its 

performance periodically. 

4. NGOs, donors, nearby higher learning institutions and WED should provide professional 

and financial support needed in building teachers knowledge and skills of AR. 

5. School management should give attention to equipment provision (Computer and Internet 

service) needed in the school to perform school work. 

6. Oromia Education Bureau should allocate adequate budget for preparatory school. 
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7. ZED and WED should provide satisfactory motivational activities for preparatory school 

teachers and leaders to improve teachers and leader‟s involvement in AR works.  

8. School leaders should create habit of accessing AR report for use to make AR conducted 

in the school valuable and source of information.   
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APPENDIX “A” 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Planning and Management 

Questionnaire to be filled by teachers 

General Information 

Dear teachers, the main purpose of this questionnaire is to collect information to assess levels of 

engagement of preparatory school teachers in conducting action research in their school. Hence 

you are kindly requested to give genuine and full responses for all questions. Your responses will 

be kept confidential and used only for academic purpose.  

General Instruction 

-Please, do not write your name on any page of the questioner  

-Give your answer for items requiring completion by writing and for items requiring selection by 

putting "" in the given box. 

Part One: Personal information 

Show your response by putting “ " in the given box. 

1. Sex:     Male  □                         Female □   

2. Age:     20-25 □       26-31  □      32-37  □    38-43 □  44 and above □   

3. Your service years in teaching :  1-5  □  6-10  □  1-15 □  6-20  □    21 and above □   

4. Your educational qualification:   Diploma  □ BA Or B.SC □   MA or MSC□  PHD □   

5. Workload per a week:  6-10 □    11-15 □  16-20  □        21-25 2□  6-30 □   

Part Two:  Teacher‟s perception to ward action Research 

Below are items to assess teachers perception towards educational action research, read each 

statement carefully and indicate your choice by putting " "   in one of the five alternatives.    
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(Use the following key :)   

SDA (strongly disagree)   DA (Disagree)   A (Agree   SA (Strongly agree) UD (Undecided)        

 

No Teachers   perception on action research          Scale 

SDA DA A SA UD 

1 Action research has high contribution to solve class room 

problem 

     

2 Action research can foster teachers knowledge and skills      

3 Teachers should conduct action research  to improve  their 

knowledge and skills 

     

4 Teachers have willing and commitment  to words conducting 

action research  

     

5 Action research has high contribution to ensure quality of 

education 

     

 

Part Three: Level of engagement of preparatory school teachers in action research. 

Direction I: Level of engagement of preparatory school teachers towards improving their 

action research knowledge and skills. 

1. Have you taken any training about methodology of action research during your higher 

(College or University) education?  Circle letter contain your answer                                         

A/ Yes                                         B/ No 

2.   If your answer for question above is "yes” How you level the courses towards creating 

knowledge and skills of the trainees?  Circle letter contain your answer 

A/ very high       B/ high       C/ Medium       D/ low                E/ very low  

3.  How you level the involvement of your school teachers in taking the orientation, work 

shop and seminars program arranged in the school? Circle letter contain your answer 

A/   Very high      B/ High       C/ Medium      D/ Low           E/ Very low 
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4. Your school teachers have commitment to use internet service that used them to improve 

their knowledge and skills of AR.  Circle letter contain your opinion 

        A/ strongly disagree       B/ disagree     C/ Agree     D/ strongly agree     E/ Undecided 

Direction II Preparatory school teacher‟s engagement in doing action research in their 

school.   Indicate your response by marking „√‟ in the box provided. 

1. How far your school teachers undertake action research to solve problems in teaching learning 

process? Circle letter contain your answer 

       A/ Very high    B/ High    C/ Medium   D/ Low   E/ Very low 

2. If your answer for question above is “High or Very high" how you level the practices 

toward solving class room problem? Circle letter contain your answer 

         A/ Very high     B/ High    C/ Medium     D/ Low         E/ Very low 

3. How far your school leader undertake action research to solve problems in their school 

      A/ Very high     B/ High    C/ Medium     D/ Low         E/ Very low 

Direction III Levels of engagement of mentor in providing support for their mentee on AR 

activities 

1. Is mentor assigned for newly recruited teachers in your school?  Circle letter contain your 

answer.               A/ Yes                                 B/ No 

2.  If your answer for question number 1 above is „yes‟ how you level the support given from        

mentor to mentee for action research work ?   Circle letter contain your answer 

  A/ Very high     B/ High       C/ Medium      D/ Low         E/ Very low 

Direction IV: Below are items used to assess your school leader support on action 

researcher, Read each statement carefully and indicate your choice by putting "  "   

under one of the five alternatives.    Use the following key:  
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SDA (strongly disagree)    DA (Disagree)   A (Agree)   SA (Strongly agree)   UD (Undecided)    
N

o
 

 

Supports provided by school leaders 

Scales 

SDA DA A SA UD 

5.1 Adequate budget allocated       

5.2 Teachers conducted action research in team      

5.3 Support providing committee set up      

5.4 Incentives are in place for doing action research      

5.5 Action research reflection program arranged      

5.7 Action research reports are accessible for use       

5.8 Action research experience  sharing forum created       

5.9 AR orientation, workshop and seminars program arranged & 

implemented 

     

5.10 If any 

other__________________________________________________________________________

_______________________________________________________ 

 

Part IV: Which obstacles hinder your school teachers and leaders to conduct action 

research?  Show your answer by using “√  "   mark in the given space. 

No                     Obstacles Yes No 

1 High work load   

2 Time    

3 Low interest of teachers to involved in action research   

4 Lack of reference materials/ books, journals, guidelines/   

5 Lack of budget   

6 Lack of teachers knowledge and skills refreshment about action research    

7 Social affairs load / edir, hukub... /   

8 Low senior teachers habit to involve in conducting AR in their school.   

9 Religion factors /influence/.   
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Part Five: External stakeholders support on action research work 

1. Is there NGO`s & donor`s support in your school specially for activities related to action 

research?   Circle letter contain your answer.    A/ Yes                                          B/ No     

2. If your answer for question 1 above is “yes"   how you rate their support to accomplish the 

work of action research in the school? Circle letter contain your answer 

             A/ Very high         B/ High         C/ Medium       D/ low       E/ Very low  

3. Does your school has support from the nearest higher education /College or University/ which 

helps them to do action research in their schools? Circle letter contain your answer 

                              A/ Yes                                                  B/ No 

4. If your answer for question 3 above is "yes” how you rate the supports given by higher 

education? Circle letter contain your answer 

            A/ Very high         B/ High         C/ Medium       D/ Low       E/ Very low  

5. If your answer for question number 3 above is “No" how you level its negative effect on doing 

action research in the school? Circle letter contain your answer 

            A/ Very high         B/ High         C/ Medium       D/ Low       E/ Very low 

Part Six: Availability of facilities needed to conduct action research 

  Rate the availability of basic facilities in your school by putting “√ " mark in appropriate 

column specified below. Use the following scales for your answers. 
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3= High available             2= Low available         1= Not available 

No Infrastructure Scale 

1 2 3 

1 Computer service    

2 Conducive working place / room or office  /    

3 Library service    

4 Stationary materials/ paper, pen, pencil/    

5  Laboratory service    

6  Lab-top    

7   Flash and CD    

8  Binding service    

 

Part Seven: Motivation  

1. Is your school motivate teachers to conduct action research in your school? 

 Circle letter contain your answer 

A/ yes                                              B/ No 

2. If your answer number "1" above is “yes" is it satisfactory?  If not what is remain? 

__________________________________________________________________________

__________________________________________________________________________

___________________________________________________
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Part Eight: Factors that hinder you and your school teachers to conduct action research and 

your recommendation to improve the involvement of teachers in educational action research 

1. What are major factors that hinder you and your school teachers to conduct action research? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

__________________________________________________. 

2. What should be done to improve the involvements of teachers in action research? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

___________________________________________________. 

                                                                               Thank you for your cooperation! 
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APPENDIX “B” 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTEMNT OF EDUCATIONAL PLANNING AND MAMAGEMENT 

Interview Guide line for preparatory school leaders  

Section 1: Personal Information  

1. Work place _____________________ 

2. Position ______________ 

3. Gender_____________  

4. Age: _______________  

5. Qualification: __________  

6. Total work experience or service year on current position: __________  

Section 2: Interview guide questions  

1. Are you conducted action research this year? 

2. How your school teachers improved their educational action research knowledge and skills? 

3. What measures your school teachers take to solve teaching learning problems in their school? 

4. How and by what internal and external (WED, CRC supervisors, NGO`s) stakeholders support 

your school teachers to conduct educational action research in their school? 

5. Do action research issue and budget needed to act it planned in school annual plan  

6. What hinders your school teachers to conduct educational action research? 

                    5.1. Internal factors                        5.2. External factors 

7. How does your school motivate teachers to involve in educational action research? 

8. What you recommend to improve current states of your school teacher‟s involvement in 

educational action research? 

                    8.1. In capacity building:-         

                    8.2. In doing action research:- 

                    8.3. In supporting their peers:- 

 

                                        Interviewed by____________             Date of Interview___________ 
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APPENDIX “C” 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTEMNT OF EDUCATIONAL PLANNING AND MAMAGEMENT 

Interview Guide line for preparatory and secondary school CRC supervisors 

Section 1: Personal Information  

1. Work place   _____________________ 

2. Position ______________ 

3. Gender_____________  

4. Age: _______________  

5. Qualification: __________  

6. Total work experience or service year on current position: __________  

Section 2: Interview guide questions  

1. How your CRC preparatory school teachers improved their educational action research knowledge 

and skills? 

2. What measures your CRC preparatory school teachers take to solve teaching learning problems in 

their school? 

3. What measures your CRC preparatory school leaders take to solve teaching learning problems in 

their school? 

4. How and by what internal and external (WED, CRC supervisors, NGO`s) stakeholders support 

your CRC preparatory school teachers to conduct educational action research in their school? 

5. Do action research issue and budget needed to act it planned in your CRC preparatory school 

annual plan?  

6. What hinders your CRC preparatory school teachers to conduct action research in their school?         

5.1. Internal factors                        5.2. External factors 

7. How does your CRC preparatory school motivate teachers to involve in educational action 

research? 

8. What you recommend to improve current states of your CRC preparatory school teacher‟s 

involvement in action research? 

      8.1. In capacity building: -    8.2. In doing action research: -      8.3. In supporting their peers:- 

 

                       Interviewed by____________             Date of Interview___________ 
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                        APPENDIX "D" 

            Checklist for document review 

The purpose of this checklist is to diagnose the main trend of North Shoa Zone of Oromia 

regional state Preparatory schools on planning AR issues, allocating budget needed for AR work 

and conducting action research. An attempt made to examine the allocation of budget and AR 

issues planned in school annual plan is made by looking school annual plan and practice 

concerned conducting AR examined through school quarter reports and teachers portfolio 

observation. 

1. Is school annual plan contain AR issue and budge needed to implement it?  

2. Are preparatory school teachers and leader conducted AR in their school? 

3. Are mentors supported newly recruited teachers on AR activities (Feedback provided, 

follow up checklist)? 

4. Are AR reports accessible for use? 

 

 

 


