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                                                    ABSTRACT 

The main objective this study was to assess teachers’ motivation in implementing active learning 

approach in non-government Secondary Schools of Akaki Kality Sub city. To study this, 

descriptive research (survey) method was employed to gather the required data from the specific 

populations’ present condition. The target population of the study was secondary school 

teachers and the samples were selected by using simple random sampling techniques.  To this 

effect, a structured questionnaire was prepared and administrated to sixty teachers and semi-

structured interview question were prepared and conducted with to three principals. Moreover, 

FGD and Classroom Observation were conducted. The data collected were analyzed by using 

frequency and percentage. Consequently, the main findings obtained from this study were- active 

learning approach has not been implemented fully. Teachers were also not motivated to 

implementing active learning approach. Among the factors the factors affecting teacher’s 

motivation in implementing active learning, leadership style, teaching-learning resources and 

facilities, professional and training and development. Seating arrangement, Students interest, 

teaching load and incentives were the major ones. From these findings, it was concluded that 

there were teachers in the study area having low motivation to implement active learning. 

Finally, to minimize and if possible to solve the problems, the following recommendations were 

drawn; School leaders should encourage, facilitate, reward and create smooth relationship with 

teachers. It is also advisable that School leaders take corrective measures based on the rule and 

regulation of the School on those students that make repeated mistakes, teachers on their part 

prefer to encourage, advise and empower their students to have interest, ambition, eagerness 

and use active learning method.  
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CHAPTER ONE 

INTRODUCTION 

This chapter presents the background of the study. It gives an overview of teachers‟ motivation 

in implementing Active learning method. It also highlights the statement of the problem, 

research questions, objectives of the study, significance of the study, scope of the study, 

limitations, Operational definition of key terms and organization of the study.  

1.1. Background of the study 

Education is a key factor for every development in the present world. It is an important sector 

which produces human capital in order to increase the production of a country. According to 

Gatluak (2014), Education is a method by which a man translates his experiences, new findings, 

and values accumulated over the years, in his struggle socio-economy development through 

generation. Therefore, it is agreed that Education enables the man to identify harmful traditions 

and to improve, change as well as develop and conserve his environment for the purpose of an 

all-rounded development by diffusing Science and technology in to the society. Education also 

plays a role in the promotion of respect for human rights and democratic values, creating the 

condition for equality, mutual understanding (MOE, 1994). Moreover, education has its own 

impact on the welfareness of human beings. In this regard, Christ as cited in Gatluak (2014) 

stated that education leads to lower incidences of health problems, reduced mortality and 

increased life expectancy. Hence, education has different uses. It is important to scale up the 

standard of learning by considering a proper instructional system or approach that enhances 

learning. 

To run education system properly, it is good to know about the method in which the lesson is 

delivered. According to Biadglign (2010), teaching method is the sequential or unified 

arrangement and selection of elements of the curriculum on the basis of their appropriateness to 

students‟ developmental levels, and the educational outcomes aimed at as well as the mainly 

different ways and techniques by which these are introduced to the students. 
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There are different basis of classifications of methods of teaching. According to Biadglign 

(2010), classifications of method of teaching can be done based on different criteria like 

definitions, roles, number of students in the teaching process, or based on resources to be used. 

Based on this, types of teaching methods can be seen from four general perspectives: lecture and 

demonstration methods, active learning methods, individualized learning methods and group 

learning methods. According to Tewodros and Admassu as cited in Kahsay (2017), methods of 

teaching are classified as traditional and modern depending on the nature of the involvement of 

the students and the teacher, the consideration of educational teaching objectives and their 

modernity or time in use. 

The term “traditional teaching” relies mainly on a method that utilizes text books, memorization 

and recitation techniques. Delivering education through a tradition format sees no priority 

catering to the rich and diverse learner population or the need to develop critical thinking, 

problem solving, and decision making skills, but instead directs learners to assume a non-think in 

and information-receiving role (Sunal and, Powell, 1984, cited in a collaborating center of the 

Joanna Briggs Institute, 2014). Assessment in the traditional method of teaching, is seen as a 

detached entity and occurs only through examination, while with modern methods of teaching, 

assessment is seen as an activity which is creatively embedded in to teaching and learning 

(Brooks, 1999). 

Modern method of teachings involve the use of technology, animation, special effects and are 

generally learner self-directed and  interactive in nature (Prince and Felder, 2006).Nowadays, the 

outstanding achievements  in all fields of sciences, in technique and technology as well as in 

other fields of human development, are constantly inflicting more and more profound changes in 

the organization of the teaching processes, in order to make it perfect as well as to ensure easier 

ways for students to acquire knowledge, skills and wants. Such changes are aiming to prepare 

younger generations to be capable of facing 21
st
 century challenges as well as to be skilled and 

competitive to labor market. In order to make use of contemporary teaching methods to all levels 

education, changes began to take place in to the organization of classes, the application of new 

teaching techniques and interactive methods, etc. However, great changes took place in the form 

of organizing the teaching activities. Effective teaching in a certain classroom depends, firstly, 
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on the teachers‟ skills to maintain and raise the interest of the students in what is being taught 

(Valbona and Mimoza, 2017). 

In the modern world, there is a shift from learning that capitalizes memorization and role 

learning of isolated bits and pieces of information, primary for the purpose of passing 

examination, to learning that emphasizes  understanding and making connection in the world 

around us, collecting information, using and communicating in an active manner (Lue,2000). 

According to Lue (2000), the shift is required because in the new approach memorizing facts and 

bits of knowledge is not effective learning and does not prepare learners to understand their 

environment or function in it effectively. To put differently, this approach often referred as 

teacher centered approach, doesn‟t prepare learners to understand and participate in to complex 

world. Therefore, it leads to active learning which suggests learning activities in which students 

are provided considerable autonomy and control of the direction of learning activities. 

 

Active learning approaches shift the focus of activity from the teacher to the learners. These 

methods include active learning, in which students solve problems, answer questions, formulate 

questions of their own, discuss, explain, or brain storm during class, cooperative learning, in 

which students work in teams on problems and projects under conditions that assure both 

positive interdependence and individual accountability; and inductive teaching and learning, in 

which students are first presented with challenges (questions or problems) and learn the course 

material in the context of addressing the challenges (Desalegn,2014). To accept the shift and 

implement the active learning approach, teachers should be motivated. Teachers‟ motivation 

plays an important role in promoting a healthy teaching environment. Deci and Ryan (2000) 

provide important insight in to the understanding of teachers‟ motivation, including the reasons 

they do their work, continue to teach, experience success, and enjoy what they do. 

 

According to UNESCO (2015), improving the motivation and status of teachers greatly improves 

teaching. Research suggests that students learn more in class rooms with highly dedicated and 

motivated teachers. Owens (2004) also describes motivation as the forces that cause people to 

behave as they do. He further points out that behaviorists think of it as extrinsic while others 

believe it is intrinsic. Generally, in schools, the challenge for administrators is to develop highly 
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motivated teachers who are actively engaged in teaching and learning, open to new ideas and 

approaches, and committed to students and change over the lifetime of their teaching careers. 

Teachers‟ motivation plays an important role in the promotion of teaching and learning 

excellence.  

Generally, motivated teachers are more likely to motivate students to learn in the classroom, to 

ensure the implementation of educational reforms and feelings of satisfaction and fulfillment. 

While teacher motivation is fundamental to the teaching and learning process, several teachers 

are not highly motivated. This observation should be taken seriously and an investigation into the 

factors influencing teacher motivation (class size, teachers resistance and salary) is therefore 

necessary to achieve the educational goals in every learning institution (Workneh, 2015). 

Because of lack of indicating clear relationship between teachers‟ motivation and 

implementation of active learning, there have been some problems of making classes active. The 

researcher has observed that there is less implementing of active learning. Therefore, conducting 

a study that focuses on teachers‟ motivation in implementing active learning is important to solve 

the current problems. 

1.2. Problem Statement 

Presently many countries in the world have accepted the importance of the shift from teacher 

centered learning to active learning for its effectiveness in developing the mind of learner. 

Despite the effectiveness of active learning, the willingness to shifting of teachers and 

implementing it is low. Willingness to shifting reflects the positions and intentions of the 

teachers regarding the shift proposed: how much it is needed and to what extent they are able to 

perform it. High willingness supports and contributes to the shift reduces resistance to its 

implementation while low willingness makes it difficult to adopt and implement the proposed 

shift (Bernshtock and Cohen, 2014).  

Therefore, the reform of instructional practice at secondary education needs attention. It is 

important to promote student learning, which involve students actively and engage them in 

problem solving activities. When convinced of the effectiveness of improved teaching methods, 

the motivated teacher will utilize these methods as part of her/his effort to help students learn as 

best as she/he knows how.  Bennell and Akyeampong (2000) have pointed that the commitment 
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of teachers is one of the most important determinants of learning outcomes. Thus, high teacher 

motivation leads to positive educational outcomes. 

 Bennell and Akyeampong (2007) have found that low motivation results in absenteeism, 

underutilization of class time, professional misconduct, reliance on traditional teaching practices, 

poor preparation, and secondary income-generating activities that distract from teaching duties. 

Similarly, a Volunteer Service Overseas study of teacher motivation in Zambia, Papua New 

Guinea and Malawi found that low motivation results in high attrition rates, constant turnover, 

lack of confidence, varying levels of professional commitment, and a feeling of helplessness to 

either improve student outcomes or teachers‟ own situations (What Makes Teachers Tick?: A 

policy research report on teachers' motivation in developing countries, 2002). Thus, teachers are 

dissatisfied with their work. 

According to Workneh, 2015, teachers in Addis Ababa are significantly dissatisfied with most 

aspect of their work. Salary and benefits emerged as the primary dissatisfying aspect of all the 

work factors. Other areas of dissatisfaction related to poor fringe benefits and opportunities for 

promotion, the management style of the principals, the lack of decision-making opportunities for 

the teachers, as well as the opportunity to develop personally, and the poor relationship teachers 

have with the principal, the parents and students. Furthermore, the ineffectiveness of teachers‟ 

motivation in implementing active learning in the actual classroom is suggested by some 

researchers. Lue (2000) suggested that there are some factors which can affect teachers‟ 

motivation in implementation of active learning. Some of them are related to syllabus, improper 

classroom organization and management, lack of trained teachers, School directors and the 

nature of students, attitude of teachers etc. 

Connection to the above experience, the researcher observed some problems in teachers‟ 

motivation of implementing active learning during working as a teacher and a vice principal in 

that sub-city. Besides, related researches which were conducted in different parts of Ethiopia and 

other Countries of the world have indicated that there have been different problems of teachers‟ 

work motivation and implementation of active learning. Although many researchers have 

conducted in teachers‟ motivation in one time and  implementation of active learning in another 

time, little attempts have been done in conducting researches on the topics of teachers‟ 
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motivation in implementing active learning in non-government secondary Schools. In this 

regard, Demeke (2014) conducted a research on Factors Affecting Teachers‟ Motivation in 

government primary Schools. However, he didn‟t raise points about active learning approach in 

non- government Schools.  Thus, the study treated additional variables (FGD, classroom 

observation, active learning and non-government) which were not so far studied. 

Accordingly, the purpose of this study was to examine the motivation of teachers in 

implementing active learning approach in non-government Secondary Schools of Akaki Kality 

Sub-city. Based on this statement of the problem, the following basic questions are designed to 

guide the study. 

1.3. Basic research questions 

This study has been designed to search answers to the following basic questions. 

1. What is the level of motivation? 

2. How do Secondary School teachers perceive active learning and its implementation? 

3. What are the factors affecting teachers‟ motivation in implementing active learning methods  

     in non-government Secondary Schools of AkakiKality Sub City? 

1.4. Objectives of the study  

1.4.1. General objective 

The major objective of this study was to assess teachers‟ motivation in implementing active 

learning method in non-government Secondary Schools of AkakiKality Sub city. 

1.4.2. Specific objective 

 To determine the level of Teachers‟ Motivation in implementing Active Learning 

 To determine the perceptions of Secondary School teachers about active learning and its 

implementation. 

 To identify factors affecting teachers‟ motivation in implementing active learning in non-

government Secondary Schools. 
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1.5. Significance of the study 

It is proved that motivating teachers in implementing active learning prepares teachers to solve 

problems, makes them creative and use information from their environment and other sources to 

make a better life for themselves and society. Based on this notion, assessing the status of 

teachers‟ motivation in implementing active learning approach. Therefore, the result of this study 

has the following significances: 

It may help planners, educational officials and policy makers to be aware of the problem of 

teachers‟ motivation in implementing active learning approach.  

 It may provide valuable information for ministry of education to understand current level 

of motivation of teachers in implementing active learning approach.  

 The findings also help teachers as they get to know how different factors affect teachers‟ 

motivation and perception. This helps them in deciding to adjust to the prevailing 

situations to improve the performance of students by applying active learning strategies. 

 The study has an importance to the leadership of the schools as it highlights on the factors 

affecting teacher motivation. By this information, the leadership of the schools came up 

with better ways of improving teachers‟ motivation by practicing active learning 

strategies. 

 The findings also help to the researchers as a base for further study on the same issue. 

1.6. Scope/Delimitation of the study 

In order to conduct any research, it is important to delimit the scope of the study manageable 

size. Accordingly, the scope of this study was delimited to teachers‟ motivation in implementing 

active learning in non- government Secondary Schools of Akaki Kality Sub-city. Akaki Kality 

Sub-city is located in south west of Addis Ababa. The sub-city has five non-government 

Secondary Schools, but only three of the Schools were selected.  
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1.7. Limitations of the study 

Some limitations were observed in this study. One limitation was related to the problem of 

getting the respondents. Most Secondary School principals and teachers were busy and had no 

enough time to respond questionnaires and interviews. The other limitation was unwillingness of 

some respondents. Some teachers who have time were unwilling to fill in and return the 

questionnaire as per the expected time. The last limitation of this study was carelessness of 

respondents. Some teachers were responded the open- ended questions carelessly. Even, a few of 

them didn‟t respond the questions and didn‟t return the papers at all. In spite of these short 

comings, the researcher was able to manage the limitations by arranging extra visit and 

collecting necessary data from the stake holders so that it was attempted to make the study as 

complete as possible.   

1.8.Operational Definition of key Terms 

The following terms are related to learning and motivation which are used for the purpose of this 

study and are defined for clarification.  

 Active learning: Refers to the active involvement of the learners in different learning tasks with 

in and out of the class room such as group work, projects, role-playing, field trip, discussion, 

problem solving, etc.(Meles,2011). 

Extrinsic Motivation: refers to an external motivation that helps teachers to run the active 

learning approach properly. 

Implementation: refers to the actual use of active learning approach for realizing the actual 

planned curriculum in to practice. 

Intrinsic motivation: refers to behavior that is driven by internal rewards which helps teachers 

to implement active learning approach.  

Motivation: The initiation of teachers to apply active learning approach typically identified as 

intrinsic or extrinsic. 
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Non-government Schools: are Schools not administered by state or national government (MOE, 

1994). 

Secondary Schools: consisting of two years of general Secondary education will be completed 

at the first cycle (grade 9and 10) (MOE, 1994). 

Teacher- centered Approach: Methods, activities and techniques where the teacher decides 

what is to be learned, what is to be tested, and how the class is to be run. Often the teacher is in 

the center of the classroom giving instruction with little input from students. (ELS Glossary). 

1.9. Organization of the Study  

Chapter one presents the background of the study, statement of the problem, research objectives, 

research questions, significance of the study, Scope of the study, limitations of the study,  

definition of key terms and organization. Chapter two focuses on the review of literature. This 

chapter provides a review of relevant literature to the problem under the study. Chapter Three 

provides an in-depth look into the research methodology employed in the collection and analysis 

of data. The chapter deals with the research design, study population, sample size and sampling 

techniques, data collection procedure, data collection instruments and data analysis as well as 

ethical consideration. Chapter Four presents the research findings. All the research questions 

have been addressed in this chapter. Chapter Five is a discussion of the findings of the study. In 

this chapter, the findings are discussed under the themes and headings drawn from the research 

objectives 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter contains related literature reviews which are written on learning and motivation. 

Learning approaches and motivational theories have been explained with critical examples to 

support the research which is being conducted. Moreover, the researcher has attempted to show 

how teachers‟ motivation contributes a lot to active learning.  

2.1. Concept of learning 

Learning is a constructive process that occurs best when what is being learned is relevant and 

meaningful to the learner and when the learner is actively engaged in creating his or her 

knowledge and understanding by connecting what is being learned with prior knowledge and 

experience (Yalew, 2004 cited in Meles, 2011).  

2.1.1. Learning Theories 

Learning theorists have not arrived at universally accepted, precise definition of learning. 

However, most of theorists agree that learning is a change in an individual‟s knowledge or 

behavior that results from experience. It is generally acknowledged that there are two families of 

learning theories -behavioral and cognitive - and that there are many sub-groups that exist within 

these two families (Desalegn and Fetene 2002).  

2.1.1.1. Behavioral Learning Theories 

Behaviorists generally assume that the outcome of learning is change in behavior and they 

emphasize the effects of external events on the individual learner. For the proponents of 

behavioral theories, learning is observable behavioral change that the learner shows in his/her 

response to the stimuli from the environment. Furthermore, learning is considered as a 

conditioning process by which a person acquires new response motivated by stimuli. A major 

construct of stimulus-response behavioral learning theories is the rewarding of response. That 

means, for a learning to occur, it is necessary to reward the intended response. In relation to this, 
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Thorndike developed three major laws of learning (Ornsein and Hukins, 2004).These laws are 

the followings: 

1. The Law of Readiness- States that when “conduction” unit is ready to conduct, to do so is 

satisfying; and not to do is annoying. It suggests that, when the nervous System is ready to 

conduct, it leads to satisfying state of affairs. 

2. The law of Exercise- stipulates that a connection is strengthened in proportion to the number 

of times it occurs and in proportion to the average intensity and duration. That means the 

connection between stimulus and response is strengthened as long as it produces the expected 

results. The law of exercise provides justification for drill, repetition and review and is best 

illustrated today by behavior modification and basic skills in instructional approaches. 

3. The Law of Effect- states that responses accompanied by satisfaction are important for 

strengthening the connection; conversely responses accompanied by discomfort weaken the 

connection. Programmed instruction and many current ideas based on providing satisfying 

experiences to learners as well as reinforcement in a form of feedback are rooted in this law. 

What counts as “reward” or reinforcement varies from learners to learners. Rewards are often 

effective for certain types of learners such as slow learners, those less prepared for learning task, 

and those in need of a step by step learning.  

According to Armstrong (2003), behavioral learning theories are rooted in pavlov‟s conditioning. 

Pavlov holds that the conditioned behavior was initiated by the known cause (stimulus), food. 

Since the cause is known, it is not difficult to observe and measure the resulting behavior, saliva. 

Unlike this, most human behaviors have causes which cannot be easily identified. Consequently, 

Skinner and his followers recommend the need to stop worrying about the causes of behaviors 

and increasing the frequency of desirable behaviors using rein forcers (Armstrong, 2003). This 

has played a significant role in teaching-learning process along behaviorist orientation. In fact, 

all behavioral changes are not easily expressed in an observable way as is the case in much of the 

aspects of the affective domain of education. That means, humans do not express all what they 

know; learning is also an internal mental process.  
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2.1.1.2. Cognitive Learning Theories 

According to Cognitivists, knowledge is infinite. Meaningful information easier to learn and  

remember. If a learner lines relatively meaningless information with prior schema, it will be 

easier to retain. Knowledge of the world is organized and recognized until some level of 

understanding is acquired. The structure of knowledge is linked to the gradual level of 

development of the learner. 

The subject matter and stage of development determine learning goals. The process of learning 

remains continuous in the organization and reorganization of knowledge until the learner 

achieves insight through addressing a problem. The context and stage of problem-solving will 

indicate what the purpose of learning is. Cognitive theory requires internal processing of 

information. Motivation comes from the learner, i.e. it is intrinsic. There is a need to acquire, 

store, retrieve and recognize knowledge so that a better understanding may be acquired. 

2.2. Learning approaches 

Learning approaches are ways through which learning occurs. This includes the behaviors 

learning approach which was supported until 1960‟s when cognitive approach began to emerge. 

With the cognitive approach, words like reasoning, thinking, problem solving, internal schema 

and learning process entered the vocabulary of educators. The other is Cognitive approach which 

applies both to learning theories how people learn and to epistemology that is to the nature of 

knowledge. Some key words that are linked to constructivism are; construction of knowledge, 

reconstruction reflection and self-assessment (JAMK University of applied 

science/www.jamk/fi/Feb28, 2015.) 

2.2.1. Teacher- Centered Approach 

According to Ahmad and Aziz as cited in Kahsay (2017) observe that teacher-centered teaching 

is the traditional teaching method were teachers are at the center of the class activities: teach, talk 

and explain all the way. They note that in traditional classrooms, Students have a definite and 

fixed perception and idea of their own roles and those of their teachers. Their experiences show 

that teachers behave in certain ways and have particular roles in the process. 
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In teacher-centered, the teacher is the center of the class room activity. The teacher has been 

thought to hold most of the knowledge necessary for students to be successful. In this approach, 

the teacher uses the lecture method “chalk and talk” or other methods of teaching in which 

he/she is active and the students remain passive. When the teacher asks questions, the students 

were usually expected to recall or repeat information from the lecture or from the text books. 

This is thought to be the most effective method of teaching in order to get most of the 

information to the students (Borich, cited in Desalegn, 2014). 

If the process of teaching and learning is teacher-center dominated, instruction becomes boring 

for Students resulting in their minds wondering and may miss classroom management have been 

viewed as being consistent with a traditional or transmission approach to instruction where 

Students are not allowed to express themselves and direct their own learning (Tabulawa,2006). 

While that is the case, Kahsay (2017) explains that the teacher or instructor makes most the 

tactical decisions relating to how the syllabus should be interpreted in terms of both specific 

subject matter to be covered and the level of sophistication at which this is to be treated. 

Decisions regarding the structuring , sequencing and presentation of the material also made by 

the teacher, decisions concerning the teaching methods to be used and the space of the course. 

Moreover, being dominated by teachers‟ lecture, the teacher- centered approach creates many 

problems to learners. For instance, (Silberman, 1996), confirmed that during lecturing, Students‟ 

attention decreases with each passing minute. As lecturing appeals only to auditory learner, it 

tends to promote lower level of learning of factual information. 

2.2.2. Active Learning Approach 

Bonwell and Eison, (1991) defined the active learning as an instructional method that engages 

students in meaningful activities during the process of learning. Active learning is simply 

engaging the students in some activities that stimulate them to think about and react on the 

information presented. Prince (2004), cited in Anbessa (2012) also defined active learning as 

instructional method that engages students in the learning process. It requires students to do 

meaningful learning activities and think about what they are doing. The core elements of active 

learning are students‟ activities and engagement in the learning process. 
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Students are interested in learning activities when they can interact with one another and 

participate actively in their learning. A paradigm shift which educators are now encouraged to 

embark on which is in line with an approach based on constructivist class room principle of 

learning. In a constructivist classroom, learning becomes more of a shared activity where 

knowledge is constructed by both the teacher and the learners rather than transmitted directly by 

the teacher (Brophy, 2008).  

As indicated by Amare (2000), for taking place active learning, the need and interest of the 

learner is one of the most important factors that should be considered. That is students learn 

more when they have internal commitment and the will to learn as the process of learning is an 

active process. Thus, active learning cannot take place without participation. 

2.3. Methods of Implementing Active Learning Approach 

        2.3.1. Problem solving Method 

Problem solving is one method implemented in indirect instruction which involves diverse 

thinking processes ranking from simple awareness and recall to associative, reflective, inductive, 

predictive and creative /reasoning(Azmera, 2007).It is also one of the most important techniques 

that is used in the active learning method. It is a whole way of behaving, away of attacking 

problem situation of mobilizing pertinent thinking process and arriving at solution for action. 

Problem solving is essentially a search for solution to situation that have novel/new or unknown 

elements in them ( Biadgelign, 2010). 

        2.3.2. Discovery Method  

The discovery method, according to Obanya, Shabani and Okebukela as cited in Anbessa (2012) 

is defined as a method of instruction in which the student does something beyond sitting in his/ 

her seat and playing attention to a teacher in the classroom. It becomes more meaningful and 

more interesting for students are directed by teachers and approached inductively (guided 

discovery). 
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According to a meta-analytic review conducted by Alfieri,Brooks,Aldrich, and Tenebaum 

(2011), a discovery learning task can range from implicit pattern detection, to the elicitation of 

explanations and working through manuals to conducting simulations. Discovery learning can 

occur whenever the student is not provided with an exact answer but rather the materials in order 

to find the answer themselves. 

Helping learners to think, solve problems, and discover things for themselves are not new in 

teaching and learning process. The principal common factor in discovery teaching methods is 

that the pupils are expected to draw conclusions and generalizations from some form of 

induction, observation or application of principles. The premises behind discovery method is that  

one learns to think by thinking and that the knowledge that figure out for oneself is more 

meaningful, permanent, and transferable than the readily available concepts that teachers attempt 

to give to pupils, (Clark,and cllaham,1988). 

2.3.3. Project Method 

According to Meles (2011), a project is a natural, life like activity involving the investigation and 

solving of problems by individuals or groups of students. Ideally, project work should consist of 

a task in which a student sets out to achieve some of goal value. Project technique of teaching is 

very important activity in teaching-learning process. It gives the class a real life and results in 

doing and problem solving. Project technique is a purposeful problematic activity in a natural 

setting. It plays a great role in solving some problems of the society and the environment. The 

project method stresses on problems solving and develops thinking and reasoning. It provides 

freedom to students so that they can act freely. 

2.3.4. Group work 

 Group work is one of the most important techniques that are used in an active class room. It is 

one of the best ways of encouraging active learning. But simply putting students in to groups 

doesn‟t ensure effective and active learning. Furthermore, Roberson and Franchini (2014) 

emphasize that for group learning to be effective; Students need a clear sense that group work is 

“serving the stated learning goals and disciplinary thinking goals”.  As indicated by Abraham, 
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(1999) the organization of effective group work requires careful planning on the part of the 

teacher. If the students are not engaged in meaningful learning, using higher thinking skills, then 

the benefits of working in-group is lost. 

2.3.5. Field Trip 

Field trip involves taking out learners out of classroom to the field. It aims at promoting the 

experience of the learners and assisting them to acquire knowledge and skills directly from the 

real world. In order to make field trip effective, preparing the learners for field trip, selecting 

appropriate and relevant topic, careful planning preparing guide line and organizing the results 

after the field trip becomes very important. Regarding the importance of field trip to learning 

teaching process, (Melese, 1999). 

The purpose of the field trip is usually observation for education, non-experimental research or 

to provide students with experiences outside their everyday activities, such as going camping 

with teachers and their classmates. The aim of this research is to observe the subject in its natural 

state and possibly collect samples. It is seen that more advantaged children may have already 

experienced cultural institutions outside of school, and field trips provide a common ground with 

more-advantaged and less-advantaged children to have some of the same cultural experiences in 

the arts.  

2.4. Factors affecting the Application of Active Learning Approach 

      2.4.1. Teachers’ Perceptions 

Many researchers have proved that effective teachers generate the greatest opportunity for 

students to learn and technically manage instruction. In addition, it has been found teachers are 

the most important of the school related factors affecting students achievement through their 

effectiveness (UNICEF, 2012).In order to do their work effectively, teachers need to have high 

morale, motivation, and a mastery of knowledge (Wachanga and Miwangi, 2004). Such 

condition will allow teachers spark enthusiasm in students and utilize appropriate teaching 

strategies to increase learning. 
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2.4.2. Teachers’ Trainings 

The way teachers trained affects the whole educational process, particularly the implementation 

of the active learning because teachers are the most important element in most educational 

processes. Thus, to implement active learning method properly, pre-service teachers‟ training 

becomes very important. During their stay in the training center, teachers have to have a relevant 

and balanced professional and academic education. If teachers are properly trained with how to 

implement the skills they acquire in their professional career, they are likely to influence their 

students. Successful teachers are those who manifest skills such as motivating students rather 

than forcing , relating materials in case to learners experience and social needs, recognizing 

individuals needs of pupils, co-operating with the whole staff in solving school 

problems(Tilahun, 2002). 

According to Workneh and Tassew (2013), teacher training and development programmes have 

remained a huge challenge for the Ethiopian education system for many years. However, 

following the introduction of the new education and training policy and sector strategy in 1994 

(TGE, 1994), the Ministry Of Education has designed and implemented a series of education 

sector Development programmes (ESDP I, ESDP II,ESDP III and ESDP IV). 

2.4.3. Resistance to change 

Resistance to change among any teacher slows the implementation of educational reform. In 

spite of hopeful prescriptions from researchers, policy makers, and educational leaders, effective 

implementation of educational reform remains inconsistent (Dufour and Marazano, 2011).This is 

due to barriers to change. According to Zimmerman (2004), attitude toward change and past 

experience are the major barriers to change. Attitude toward change is a variable that has been 

linked to employee acceptance of new procedures/policies. The other change resistance 

characteristics exhibited by teachers might be a result of their past experiences. For example, 

Schools‟ previously unsuccessful efforts at change could leave teachers extremely worry about 

accepting further attempts. 
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As indicated by plass (1998), resistance to change is perhaps the greatest challenges to the 

implementation of active learning method. Resistance comes from psychological derives of 

teachers and from student and teacher perceptions about who does what in the classroom. There 

fore, to implement the active learning method successfully, it needs full acceptance and co-

operation from teachers, students, directors and concerned education officials. 

2.4.4. Class room Facilities 

There are numerous ways to think about classroom. One way is to think about them as ecological 

system in which a set of inhabitant‟s teachers and students interact with a specific environment 

(classroom) for the purpose of completing value activities and tasks(Arendes, 1997). A rich 

environment promotes independent and self regulated learning. Stimulating bulletin boards, 

displays, and serves as motivates for independent inquiry. The physical environment should also 

communicate clearly students the important of teacher attach to self regulated learning. Effective 

teachers accomplish to this end by encouraging students to the results of the students work and 

by encouraging students to displaying to their own work when they think they have done good 

job (Ibid, 268).  

2.5. Teachers’ Motivation 

       2.5.1. Concepts of Teacher Motivation 

Motivation is derived from the Latin word 'movere'. It is often equated with words like aims, 

desires, drives, goals, incentives and motives. The term motive is anything that initiates or 

sustains activity (Gupta, 2009). Motivation is the set of forces that causes people to behave in 

certain ways. Griffin (1996) postulated that on any given day, an employee might choose to work 

as hard as possible at a job, to work hard enough to avoid a reprimand or to do as little as 

possible. Griffin further stated that the goal for the manager was to maximize the accuracy of the 

first incident and minimize the occurrence of the last one.  

Teachers‟ motivation, in particular, involves both the desire to teach and one‟s interpersonal 

style toward students while doing so. A teacher‟s own personal motivation revolves around the 

extent of psychological need satisfaction experienced during the act of teaching, and it manifests 



19 

 

itself in terms of teacher enthusiasm and job satisfaction. A teacher‟s motivating style toward 

Students revolves around what teachers say and do during instruction to motivate students to 

engage in learning activities, and it manifests itself in terms of autonomy-supportive versus 

controlling teaching (Gagne, 2014). 

2.5.2. Importance of Teachers’ Motivation 

Teachers‟ motivation has significant implications for educational leaders and school 

administrators because teachers‟ motivation considerably impacts on the motivation of pupils 

(Jesus and Lens, 2005).  Bennell and Akyeampong (2007) pinpoint the commitment of teachers 

upon motivation is one of the most important determinants of learning outcomes.  Thus, in a 

variety of developing Countries, high teacher motivation leads to positive educational outcomes.  

Apart from teaching, the role of teachers is to motivate their students to strive hard in their 

studies. Teacher‟ motivation is still important because it improves the skills and knowledge of 

teachers. The relationship between motivation and performance is a universal concern and is 

often talked about, many organizations do not make concrete efforts to study it in details 

motivation is about stimulating people to take action and to achieve the desired goals( 

Armstrong,2006).    

According to Andrea,G.(2017), teachers‟ motivation is important because it is what causes them 

to actively look for resources to guarantee their success. Moreover, he has explained that 

motivation is an internal impulse that brings teachers to complete an action. Without motivation, 

there is no action.    .  

2.6. Factors of Motivation to apply Active Learning  

Motivation is the most important factor that directs the achievement of the learners in their 

learning process. The deficiency of motivation may cause serious difficulties for the teachers in 

their teaching process. It leads to a negative performance from the learners inside the classroom. 

Numerous studies carried out by various researchers have demonstrated that there are 

specifically two sets of factors that affect teachers‟ motivation (Dinham and Scott, 2000). They 

are namely: Intrinsic and Extrinsic. 

https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
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2.6.1. Intrinsic motivation 

 Intrinsic motivation is self-desire to seek out new thing and new challenges, to analyze one‟s 

capacity, to observe and gain knowledge. It is driven by an interest in the task itself and exists 

out within individuals. In such situation persons‟ driven towards doing things in the absence of 

reward. Teachers who are intrinsically motivated are more likely to engage in school tasks 

willingly (Nebyu, 2015)   

Intrinsic factors play an important role in motivating teachers and also in promoting their 

willingness to enter or remain in the teaching profession (Herzberg et al., 1959, quoted 

in Ololube, 2005). Intrinsic factors include pupil and teacher achievement, positive attitudes of 

pupils, opportunities for advancement, promotion, prospect for growth, positive interpersonal 

relationships, finding fulfillment in teaching, responsibility, meaningful and varied work, teacher 

professionalism and capability, teacher empowerment and recognition through 

acknowledgements or rewards (Dinham and Scott, 1997). The above factors have a positive 

influence on job satisfaction and absence or inadequacy of these factors leads to poor job 

satisfaction.   

2.6.2. Extrinsic motivation 

Extrinsic motivation is the opposite of intrinsic motivation. Extrinsically motivated teachers 

perform an activity in order to attain a desired outcome. It comes from influence outside of the 

person. Individual may only wish to engage in certain activities because they wish to receive 

some external reward. Extrinsically motivated teachers compact each other because it encourage 

the performer to wine and to beat others, not simply to enjoy the intrinsic rewards of the activity 

(Nebyu, 2017).   

We can say that teachers are extrinsically motivated when they gain experiences.  The above 

descriptions explain that, extrinsic motivation is the opposite of intrinsic motivation. 

Extrinsically motivated teachers perform an activity in order to attain a desired outcome. It 

comes from influence outside of the person. Individual may only wish to engage in certain 

activities because they wish to receive some external reward. Extrinsically motivated teachers 

https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
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compact each other because it encourage the performer to wine and to beat others, not simply to 

enjoy the intrinsic rewards of the activity from the external world. Extrinsic factors affect teacher 

job satisfaction and their desire to pursue the teaching profession (Herzberg et al., 1959, cited 

in Dinham and Scott, 1997). They include changes in educational policies, poor supervision, the 

declining status of teachers in society, being treated impersonally by school administrators, 

increasing workloads, administrative tasks, inadequate salary, poor working conditions, negative 

or no feedback and no job security (Dinham and Scott, 1997). 

2.7. Teacher’ Motivational Theories  

As grouped by Jarret (2o11), teachers‟ motivational theories are two: Maslow‟s theory on 

hierarchy needs and Herzberg‟s two factor models. 

         2.7.1. Maslow’s Theory on Hierarchy of needs 

Teachers‟ motivation in developing countries is sparse, but certain psychological theories offer 

relevant applications for the developing country context. First, individuals must fulfill their 

lower-order needs (basic needs such as water and housing, safety, belonging, and esteem) before 

being motivated to fulfill the higher-order need for self-actualization (Maslow‟s, 1943). In the 

context of teaching, self-actualization can be understood as personal achievement, a key 

component of teacher motivation. As basic needs often go neglected in the developing world, 

Maslow‟s theory is pertinent to an investigation of teacher motivation in developing countries. 

While the fulfillment of basic needs is important to lay the foundation for teachers to desire to 

improve their professional behavior and personal achievement, other theories indicate that 

satisfaction of basic needs in and of itself functions as a mere extrinsic, or external incentive. 

According to Benabou and Tirole (2000), extrinsic incentives are only weak rein forcers of 

motivation in the short run and negative rein forcers in the long run.  

From the description above it can be inferred that growth and development of individual is in 

satisfying needs in hierarchical fashion. This may account for differences in behavior of teachers. 

Maslow regarded the single, holistic principle that binds together the multiplicity of human 

motives in the tendency for a new and higher need to emerge as the lower need fulfills by being 

https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
https://www.emeraldinsight.com/doi/full/10.1108/09513541311316359
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sufficiently gratified. From a teaching point of view, this means that as one becomes more self 

actualized, the ensuing development of wisdom will enable appropriate behavior in a wide 

variety of situations. The satisfaction of social needs was important for social integration into the 

school system and hence successful teaching and accomplishment of tasks.  

2.7.2 Herzberg’s Two- Factors Model 

In terms of work motivation, Herzberg (1966) finds that the achievement, recognition, the work 

itself, responsibility and advancement are more effective long-run motivators than interpersonal 

relations, working conditions, and pay. For teachers, Chapman (1993) note that incentives are 

related to teacher job satisfaction, but not to teacher classroom practices. Thus, it appears that 

while teachers need housing, food, safety, belonging, etc. in order to be professionally motivated, 

the provision of these needs past a baseline requirement is not a sustainable driver of teacher 

motivation. Instead, teachers need supports that encourage their intrinsic, or internal, motivation; 

such as achievement, recognition, and career development. The relationship between, and 

relative effectiveness of, extrinsic versus intrinsic incentives is an important issue for teacher 

motivation in the developing world, where material resources to motivate teachers through 

extrinsic means are often very scarce to begin with. Specific goals, teacher voice, and self-

efficacy may be a further source of intrinsic motivation for teachers. Locke (1966) finds that 

goals that are specific, challenging, formed through employee participation and reinforced by 

feedback are those that most motivate employees. In the developing world, goals are often not so 

clearly defined and usually not determined in a participatory process incorporating teacher 

feedback. In terms of self- efficacy, or one‟s belief in their ability to realize goals, Bandura‟s 

(1966) social cognitive theory holds that self-efficacy is an important determinant of motivation.  

According to Bandura (1966), self-efficacy is a product of four components: physiological and 

emotional well-being, verbal encouragement from others, learning from one‟s own experience, 

and learning from others‟ experiences. These four components of self-efficacy are strongly 

related to 8 Maslow‟s hierarchy of needs and the interplay between extrinsic versus intrinsic 

sources of motivation as discussed above.  
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According to Jarret,G.(2011), teacher motivation can be affected by the followings: 

A) Workload and Challenges: As indicated by Jarret,G.,(2011) education for all, combined 

with population growth, often requires remote deployment of teachers, large class sizes, multiple 

teaching shifts, or multiple grade levels within a single class. Michaelowa (2002) also finds that 

these challenges are negatively correlated with teacher job satisfaction and positively correlated 

to absenteeism. Furthermore, due to political influence and irrational policies, it is the least 

qualified teachers who are most often sent to the most challenging and neediest Schools (Bennell 

and Akyeampong 2007). In addition, national curriculum may dictate that teachers teach a 

secondary language, such as English, in which teachers are less competent and confident. If not 

properly compensated, these sorts of demands on teachers can decrease their motivation 

(Ramachandran and Pal 2005). Other de-motivating challenges include teaching students of a 

lower social class and recent regulations banning student corporal punishment (Ramachandran 

and Pal 2005). Finally, not only does a heavy workload negatively impact teachers‟ effort, it also 

makes teachers resistant to applying new teaching methods (Bennell and Akyeampong 2007).  

B) Remuneration and Incentives: Corresponding to Maslow‟s hierarchy of needs, lack of a 

living wage can undermine the foundation of basic need fulfillment teachers require before they 

can focus on improving their work. When teachers do not have enough money to live, they often 

resort to secondary employment activities, which can undermine their motivation to perform in 

their primary job and lead to increased absenteeism (Methodological Guide for the Analysis of 

Teacher Issues 2010). One such secondary employment activity, private tutoring, can be 

especially harmful to student achievement, or at least the distribution of student achievement, 

when teachers cut back on teaching part of the curriculum in school in order to generate demand 

for their tutoring services out of school (Bennell and Akyeampong 2007). Besides resorting to 

secondary employment, teachers who earn poverty wages are often unable to eat properly before 

coming to school (Bennell and Akyeampong 2007).  

C) Recognition and Prestige: Today, many teachers feel the respect for their profession is 

decreasing in the eyes of students, parents, government, and the larger society.(Jarret,2011). Low 

salaries play a role, but so does the assignment of administrative or menial tasks; lower standards 

of teaching; increasing demands on schools from communities; and the creation of large groups 
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of unqualified or even female teachers (Bennell and Akyeampong 2007). On the other side, the 

status of volunteer or community teachers appears to motivate those types of teachers to perform 

more so than formal or civil-servant teachers (Michaelowa 2002). In addition, sometimes 

teachers may simply not have a good relationship with the community surrounding their school, 

and this can be especially true in hierarchical societies with large gaps between teachers and the 

students and community (Ramachandran and Pal 2005). Lack of prestige from low remuneration 

and low autonomy in planning and teaching, has been associated with private tutoring in 

Romania (Popa and Acedo 2006) and Egypt (Hartmann 2008), an activity where teachers often 

enjoy more professional status, self-esteem, and better pay. Many teachers feel that another way 

to increase societal respect for teaching is to improve the public image of their profession by 

making the public more aware of the actual conditions they face (Tudor-Craig 2002).  

D) Accountability: In many countries, teacher accountability is generally weak. Systematic 

controls are inadequate, and teachers are rarely inspected and difficult to discipline. When 

salaries are deposited to banks, headmasters cannot withhold them from poorly performing 

teachers and face lengthy and ineffective alternate means of sanctioning them (Methodological 

Guide for the Analysis of Teacher Issues 2010). Furthermore, teacher pay and promotion is 

rarely linked to performance. When teachers are inspected, the process is often purely 

supervisory with little support or advice for how teachers can improve their performance. 

Bennell and Akyeampong (2007) highlight the need for greater accountability in order to rein in 

unprofessional teacher behavior in Sub-Saharan Africa and South Asia. Duflo, Dupas, and 

Kremer (2007) find that increased accountability can function as a strong complement to other 

methods of improving teacher motivation.  

E) Career Development: To improve teacher motivation, Bennell and Akyeampong (2007) 

highlight the need for more attractive career structures and more opportunities for teacher 

professional development. Teachers do appear to be confident in their own abilities (Bennell and 

Akyeampong 2007), but feel they need the external support, tools, and training to allow them to 

excel in their work, and opportunity to progress up the career ladder. Professional development 

(CPD) also enhances teacher motivation through an important and related channel: observed 

student achievement. Teacher job satisfaction has been found to be correlated with high 

performing students (Michaelowa 2002).  Tellingly, Michaelowa (2002) finds that teachers with 
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the highest educational attainment are the least satisfied with their job, indicating that their 

preparation is mismatched with the reality of their work. When committed, skilled teachers do 

enter the system, they face few opportunities for promotion and only infrequent, low quality 

training that fails to give teachers the tools to overcome their classroom challenges 

(Ramachandran and Pal 2005). Teachers often rely on and value the opportunity to network with 

other teachers, and even the chance to progress up the career ladder to become formal mentors to 

other teachers, but these opportunities are scarce. Because criteria for advancement are primarily 

based on qualifications and years of service, both good and bad teachers are promoted together, 

further undermining motivation (Bennell and Akyeampong 2007). Teachers often see their work 

in the classroom as a stepping stone, and desire to move on either to school administration or 

another profession entirely. However, the current system provides few opportunities for 

advancement either within or outside of the classroom (Fanfani 2004).  

F) Institutional Environment: Education policies are often unclear or subject to corruption or 

nepotism. Teachers prefer meritocratic promotion, deployment, and pay; but instead politics and 

patronage networks usually dominate and thus undercut teacher motivation, especially in South 

Asia (Teacher Professionalism in Punjab: Raising Teachers' Voices 2005). Teachers have a 

strong sense of equality, and become de-motivated when they see other teachers (frequently 

math, science, and language teachers) receive what they perceive to be special treatment 

(Ramachandran and Pal 2005). With increased reform, teachers face constantly changing 

policies, which can confuse and de-motivate. In addition, constant transfers mean that teachers 

are often unable to teach in the same school long enough to witness the change in student 

achievement resulting from their efforts (Bennell and Akyeampong 2007).  

G) Teaching and Learning Resources:  TLRs are resources which are used to run the teaching 

and learning activities in order to achieve the goal. The availability of them is important to 

maintain the quality of education. The availability of TLRs refers to satisfactory or acceptable 

quality and quantities of material resources, physical facilities and human resources (Firdissa, 

2005).  

According to Firdissa (2005), the availability of instructional materials such as textbooks which 

is the main instruction material is the most cost effective input affecting student performance. In 
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this context adequate supply is usually assumed to be a minimum of one textbook per three 

students, and at primary level enough reading books so that every Student has the opportunity to 

read at least one new book every week. 

Moreover, Padmanabhan  (2001),proved that the availability of TLRs determines an educational 

system‟s efficiency. According to him, for effective teaching and learning, textbook and resource 

materials are basic tools, their absence or inadequacy makes teachers handle subjects in an 

abstract manner, portraying it a dry and non-exciting. It is also important to have appropriate 

personnel plan for adequate instructional materials and physical facilities to support educational 

effort. Therefore Scarcity of text books, libraries and physical facilities according to Coombs 

(1970), will constraint educational system from responding more fully to new demands. In order 

to raise the quality of education, its efficiency and productivity, better learning materials, 

physical facilities and human resources are needed.  

 According to Michaelowa (2002), in many countries, teachers increasingly have to do more with 

less. A small number of textbooks and other learning materials are spread thin over many 

students, while physical infrastructure is poorly constructed or maintained. She finds that 

adequate provision of textbooks can improve teacher job satisfaction and increase student test 

scores. In fact, she concludes that textbooks are the single most important determinant of 

whether or not a teacher desired to transfer schools, a proxy for job satisfaction. Other problems 

include slow textbook development; restricted space; nonexistent or under-resourced libraries, 

labs, etc. However, like pay, learning materials and facilities are merely a necessary but 

insufficient factor in teacher motivation; and once these needs are met only then can intrinsic 

factors such as recognition and career development have a deeper impact on teachers motivation. 

Accordingly, to avoid the shortage of TLRs, Schools should display financial support. Based on 

the above facts, the active learning method of teaching can be highly affected or facilitated by 

the shortage or availability TLRs. Therefore, TLRs are the most important factors that challenge 

the application of active learning method. There are also other factors that affect teachers‟ 

motivation in implementing active learning. These are: 
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A. Leadership styles:  Leadership style refers to the pattern of behavior which a leader adopts 

in directing the behaviors of employs toward the attainment of organizational and personal 

goals (Melaku, 2018). According to him, the concept of leadership focuses on the behavior 

patterns of leaders when integrating organizational and personal interest in the pursuit of 

some objectives. Patterns of leadership behavior that a manager exhibits to influence his/her 

employees to follow a given course of action depends on different factors involved in 

managers themselves, the employees and environment. Melaku (2018) has presented 

leadership styles in to four: 

 

i) Autocratic or Authoritarian Leadership style 

 An autocratic leader is one of who helps the decision-making authority within his exclusive 

province and makes his/her subordinates (employees) act simply according to his/her 

direction. Employees working under the leadership of such a manager do not have the chance 

to influence the decision of the boss. Such a leadership style may take two forms of 

oppressive or dictatorial style and benevolent-autocratic style (Melaku, 2018). 

 

a) Oppressive-Autocratic style: Under the oppressive style, the manager carries out his/her 

decisions through an exercise of fear, threats, punishment, penalty, etc over the 

employees. In other words, his/her method of influencing employees‟ behavior is through 

negative motivation. Thus, under his leadership style, the manager is unjust with 

unlimited power and the manager-employee relation consists of subordinates doing what 

they are told without questioning their superior (Melaku, 2018).  

 

b)The Benevolent-Autocratic Style: The benevolent-autocratic, like the oppressive-

autocratic, mainly emphases on the attainment into account the wishes, feelings, needs of 

subordinates, as assessed by  the goal of the organization, and also has unlimited power. Such 

a leader tries to take him or her. 

According to Melaku (2018), autocratic leadership cannot be good for the development either 

the organization or its employees. This style of leadership appears to appeal to three types of 

manages a) those who untrained and incompetent and know of no better way of directing 

subordinates‟ behavior, b) those who are self-centered and need such a style in order to feel 
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important c) those who creed is authoritarianism. Such managers are „convinced fascists‟ and 

are strong believers of McGregor‟s Theory X assumptions. 

 

ii)  paternalistic Leadership Style 

Paternalistic managers are heavily work centered but they also have considerations for their 

subordinates. They tend to look after employees of the way a father does his family. Their 

basic philosophy is best described with a cliché “We hard and I will take care of you.”Such a 

leader helps, guides, protects and keeps the followers happily working together as members a 

team. However, the leader wants him subordinates follow his direction. Employees, under 

paternalistic style, feel free to frequently meet the leader and look towards re dressing their 

grievances, and also feel secure about their service, and so on. However with the ever- 

interesting consciousness of employees, this leader style is being resented and resisted. The 

main ground of its criticism is the realization in the part of the subordinates that they work 

and exist in the organization in their own right and not out of the organizations gratitude 

(Melaku, 2018). 

 

iii) Democratic or Participative Leadership style 

Managers adopting this leadership style fully involve their subordinates in the decision-

making process. The final decision is the end product of combined efforts of both the 

manager and his subordinates. Democratic leaders have a high concern for both employees‟ 

interests and the interest of the organization. Democratic leadership is characterized by 

delegation authority in which decentralization and decision-making power is exercised. 

Democratic leadership is often considered to be more effective than autocratic and 

paternalistic styles of leadership, although it should be pointed out that the overall situation 

dictates the actual effectiveness of the styles. For instance, if employees like working under a 

paternalistic manager, they will not perform as well for a democratic leader. However, most 

employees like a democratic leadership style. Democratic style of leadership is believed to 

offer many advantages of which some are the followings (Melaku, 2018). 

i). Improved decision: Managers often make better decisions when they involve their 

Subordinates in the process. 
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ii) Willingness to accept decisions: Getting employees involved in decision-making creates  

a greater likelihood that they will be willing to accept and implement decisions. 

 

iii) Leadership identification: Democratic leadership helps to develop a feeling of trust and 

confidence among employees, which reduce defensiveness and promotes a positive 

relationship between managers and employees. 

 

iv) Improves  Organizational stability: Since democratic leadership will help in motivating 

employees and developing their moral, they will remain loyal to organization. An 

experienced work force is an important asset to the organization. Thus, effort should be made 

to retain willing and able work force (Melaku, 2018). 

 

iv) Laissez-faire or free-rain Leadership Style 

Under the laissez-faire leadership style, the entire decision-making authority is entrusted to 

subordinates. Such a leader does not direct. He is, in fact, incapable of commanding because 

he has totally abdicated his authority. This also known as permissive style of leadership, 

where there is the least intervention by the manager, allowing the group to operate entirely on 

its own (Melaku, 2018). According to him, the laissez-faire leadership style can work in 

organizations whose subordinates are highly competent, duty conscious and motivated to 

such an extent that they can do, and do better, without a leader- manager. Such instances are, 

of course, rarely existent. If laissez- faire leadership style is to exist, it must be so with the 

outmost care. Otherwise, the result would be total disorganization, confusion, and chaos 

because, in the absence of centralized authority, subordinates are likely to put themselves and 

their efforts in different directions. 

B) Classroom sitting arrangement 

 With regard to students‟ academic functioning, a review by Wannarka and Ruhl (2008) showed 

that sitting arrangements can increase on-task behavior and decrease off-task behavior. A sitting 

arrangement in rows compared to groups can instigate such positive academic behaviors (e.g., 

hand-raising for assistance and complying with requests). Rows can especially support students‟ 

on-task behavior during independent work. In contrary, it has been shown that sitting 
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arrangements in small groups can facilitate interaction between students due to proximity and 

close positions between peers. This is for example useful during brainstorming and group 

assignments. Wannarka and Ruhl (2008) have thus shown that sitting arrangements can have 

consequences for students‟ academic engagement and Considerations for classroom sitting 

arrangements and the… 1  2  3 development. However, the nature of the task and consequently 

the type of desired behavior dictates the most effective type of sitting arrangement. Classroom 

sitting arrangements are not only important for students‟ academic development, but also for 

their social functioning in the classroom (Farmer, Lines, and Hamm 2011; Gest and Rodkin 

2011).      

C) Class Size 

As explained by Monere (1956), class size refers to number of learners regularly scheduled to 

meet in the administrative and instructional unit, known as class or section, usually under the 

direct guidance of a single teacher. The number of students in a class determines the achievement 

of the students‟ and the teachers‟ motivation in implementing active learning. In this regard, 

Desalegn (2014) explained that class size concerns educators for various reasons, because 

learning can only occur positively when lessons are under appropriate conditions to students and 

teachers. Researchers and educators have argued that large classes can have negative effects on 

students‟ achievement.  This consists of a decrease in student achievement of those in larger 

classes and an increase in student achievement of those in smaller classes.  The dispute is that 

students in larger classes have less one-on-one time with the teacher, which therefore leads to 

less instruction time and in turn lower test scores.  Also it is implicated that in larger classes 

discipline becomes more of an issue because there are more students to attend to class.  Desalegn 

(2014) added that large class size is not favorable to implement the active learning Approach in 

Secondary Schools. On the contrary, in a smaller class students are given more instructional time 

and are able to focus more on the curriculum being taught instead of discipline and other issues 

that are occurring around them. Researchers believe that smaller class sizes increase student 

achievement.  Therefore, it is critical that class size and its effects be investigated.    
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D)  Students Interest 

Interest is one of the strongest motivations for learning and motivation has been identified as one 

of the main factors affecting learning. Learning and motivation have the same importance in 

order to achieve something. While learning makes us gain new knowledge, skills and motivation 

pushes us to go through the learning process (Wimolar, 2013). Added to these, interest plays a 

great role in the learning process. It helps students to have responsibility and adequately engage 

in their learning and personal development so that the goal can be realized. Connection to this, 

Hidi and Renniger as cited in Vickey (2013) stated that “The level of a person‟s interest has 

repeatedly been found to be a powerful influence on learning”. 

Regard to classification, interest is generally viewed as being of two types- individual and 

situational. The former is said to arise from an intrinsic desire to understand a particular topic, 

which can persist for long time (Hidi&Renninger, 2006). It has both a cognitive and an affective 

quality that individuals carry with them from place to place. In contrast, situational interest is 

extrinsic. It can directly promote learning by attention and engaged. A Student who sees a 

painting by Monet for the first time in an art history class may be captivated by the bright colors 

and unusual brush stokes, and as a result, will pay more attention and engage more deeply. If that 

interest develops in to individual interest, the student will more likely re-engage with the 

material over time and explore the topic (Tauer, 2008). Interest, therefore, predicts traditional 

measures of educational success, including future course taking and performance. To develop 

interest, there should be factors that contribution to the development of interest. According to 

Hidi and Renninger as cited in Chris and Judith (2009), knowledge, positive emotion, and 

personal value are that contribute to the development of interest. As individuals learn more about 

a topic, they become more skilled and knowledgeable. An increase in knowledge can bring about 

positive affect as individuals feel more competent and skilled through task engagement. 

To this effect, Students who become more skilled and knowledgeable have interest(personal and 

situational interest).Both personal and situational interests have their own impact on learning and 

a psychological nature has been found to surface when personal and situational interest interact 

with each other. This is known as active interest (Ainley, 1998). 
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According to Krapp (1992), Students who demonstrate active interest in their work tend to 

display characteristics such as increased attention, greater concentration, pleasant feelings of 

applied effort, and increased willingness to learn. However, in many Schools, Students do not 

display the active interest described above. For such Students, the educational experience seems 

not to be enjoyable or even worthwhile one, thereby leading them to become disinterested in 

School work (Vickey, 2013). 

Regarding this, the research conducted by Ministry of Education Strategy Center (ESC), (2017) 

found that a majority of Students (55.1%) perceived the teaching learning process in their 

respective Schools as either partly uninteresting (34.3%) or as completely boring (20.8%). It is 

also possible to learn from the data that the majority of the respondents perceived teaching 

learning as not practice-oriented. 

E) Restricted rules and regulations 

According to Adams (2003),cited in Anna (2013), Schools  rules  and  regulations  are  among  

the  strategies  designed to instill good conduct  of  students. Traditionally, teachers are 

encouraged to believe that the learning environment must be orderly and quiet.  For some 

principals, a quiet classroom means adherence to classroom rules which prohibit noise making in 

class. With the growing movement toward cooperative learning, however, more teachers are 

using activities in which students take an active role.  Sharing ideas and information with various 

activities occurring at the same time can make for noisy classrooms. But, it would be a mistake 

to conclude that in such classrooms, students are not learning and that they are violating 

classroom rules (Carr, 2008).  The classroom management and mastering order inside the 

classroom are the most important factors in educational process and basic requirements.  They 

are considered the basic problems which face the teacher since teachers complain about 

mastering the order inside the classroom, and it consumes much effort and time, and they are 

considered as sensitive, important and critical factors for the teacher‟s success or failure in his 

tasks. 

On the other hand, restricted rules and regulations influence on teachers‟ motivation in 

implementing of active learning. It may be the cause of bad interaction between teachers and 
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School managers. Connection with this, Anna (2013) described that traditionally, teachers are 

encouraged to believe that the learning environment must be orderly and quiet. For some 

principals, a quiet classroom means adherence to classroom rules which prohibit noise making in 

class with the growing movement toward cooperative learning. However, more teachers are 

using activities in which students take an active role. Sharing ideas and information with varies 

activities occurring at the same time can make for noisy class rooms (Carr, 2008). 

F) Professional Training and Development: 

It may be difficult to distinguish between the two terms: training and development. In reality, 

they are only different aspects of the same idea which is to develop human resources. However, 

Adams andAdelaid cited in Melaku, 2018 have put their understandings as follows:  

Training: tries to improve skills or add to existing level of knowledge so that an employee is 

better equipped to do his present job more successfully; or to prepare him for a higher position 

with increased responsibility. It refers to the teaching- learning activities carried on for the 

primary purpose of helping organizational members to acquire and apply the knowledge, skills, 

abilities, and attitudes needed by the employer. Broadly speaking, training is the act of increasing 

the specific knowledge, skills, and techniques of an employee preparing him to do a particular 

job better. 

Development: is a concept that involves organizational growth needs coupled with employees‟ 

needs. The HRD is for the organization‟s viability; that it should adapt to the changing 

environment .Employee growth and development should, therefore, can be seen in the context of 

this change. In this regard, organizations are charged with the responsibility of providing 

employees with continuous development not only to do their present jobs better but also to 

develop their capabilities for which they might later be considered. It should, however, be noted 

that although training  helps employees do their present job, the benefits of training may extend 

throughout a person‟s entire career and prepare him for future responsibilities. Developmental 

activities, on the other hand, aim at helping the employee handle future responsibilities with the 

necessary concern for present job duties. In other words, what starts out as training, obviously, 

develops employees to be more productive.  
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 Furthermore, researchers such as Harris and Sass 2006; Mpokosa and Ndaruhutse 2008 assert 

that the availability of well-trained teachers, through pre-service teacher training, in-service 

professional development and the informal training obtained through on the-job experience, is 

central to improving the quality of education at both primary and secondary levels in many 

countries. Content-focused teacher professional development is thought to contribute to 

improvements in the quality of education (Harris and Sass 2006).The presence of trained 

schoolteachers is also considered to be one of the critical elements in achieving the Millennium 

Development Goals and Education For All goals (Mpokosa and Ndaruhutse 2008). So, proper 

schooling cannot be conceived without the presence of qualified teachers. Ankomah (2005) 

argues that schools without trained teachers cannot do their job effectively. This is because 

teachers play a pivotal role in educational provision and thus significantly affect education 

quality. The number of teachers available, the pupil–teacher ratios, and the personal 

characteristics of teachers are considered as markers of quality. The personal characteristics 

include academic qualifications, pedagogical training, content knowledge, ability/aptitude and 

teaching experience 

 In summary, the literature supports understanding and developing the creation of a school 

culture that values an active learning method and identifies teachers‟ motivation. According to 

Gredler (1997), learning in the active learning approach is the product of interactions among the 

learners knowledge, information in the environment and the learners‟ activities.  On the other 

hand, teacher-centered method is the oldest approach, which probably lived for more than 

thousands of years. According to Plass (1998), teacher-centered approach makes learners passive 

receivers of knowledge, while teachers and texts are the source of authority.   

There are different methods of implementing active learning method. These are brain storming, 

problem solving, discovery method, project method, group work and field trip.(www.my English 

page.com/…brain storming Jan.20,2010.) 

Under teachers‟ motivation, one can easily understand that there are notions related to it that 

concepts of teachers‟ motivation and importance of teachers‟ motivation. According to Gupta 

(2009), motivation is derived from the latin word “movere”. It is often equated with words like 

aims, desires, drives, goals and motives. The term motive is anything that initiates or Sustains 

http://www.my/
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activity ways. Besides, teachers‟ motivation has significant implications for educational leaders 

and school administrators because teachers‟ motivation considerably impacts on the motivation 

of pupils (Jesus andLens, 2005 and Bennell andAkeampong, 2007). 

There are also factors of motivation to apply active learning. According to Dinham and Scott 

(2000), numerous studies carried out by various researchers have demonstrated that there are 

specifically two sets of factors that affect teachers‟ motivation; Intrinsic and Extrinsic 

motivation. Regarding to teachers‟ motivation theories, Jarret, (2011) grouped them in to two; 

Maslow‟s theory on hierarchy on needs and Herzberg‟s two factors model. According to him, 

here are factors affecting teachers‟ motivation: work load and challenges, incentives, recognition 

and prestige, accountability, career development, institution, teaching and learning resources. 

There are also other factors identified by other researchers. These leadership styles, classroom 

setting arrangement, class size, Students interest, restricted rules and regulations and professional 

training and development. 
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CHAPTER THREE 

 

THE RESERCH DESIGN AND METHODOLOGY 

This chapter deals with the research design, research population, sample and sampling technique, 

data collection instruments and data analysis procedures. Thus, the researcher explained more 

about them.   

3.1. Method of the Study 

Research design refers to the plan of action that links the philosophical assumption to specific 

methods (Creswell, 2007). The research design of this study was descriptive survey to assess 

teachers‟ motivation in implementing active learning method. The rationale for the for the 

selection of this method helps to gather enough information from many people on the issues 

under the Study. In order to order to achieve the objective of the study and hereby to give answer 

for its problems, this study used both qualitative and quantitative research design. There are 

compelling reasoning why the researcher opted to use quantitative method was supplemented by 

a qualitative method to validate information gathered from the quantitative survey to gain deeper 

insights on the issue, to significantly strengthen the analyses and thus enhance confidence in the 

conclusion. Moreover, employing multiple data collection instrument helps the researcher to 

combine, strengthen and amend some of the inadequacies of the data and for triangulating it 

(Creswell, 2007)  

3.2. Sources of Data 

In this study, Principals, teachers and Students are the primary data sources and the secondary 

data were collected from journals, books published and unpublished materials and related 

documents.  

3.3. Sample and sampling Techniques 

There were 93 teachers, in three non-government Secondary Schools of Akaki Kality Sub-city, 

Addis Ababa in academic year of 2011E.C. Although all Secondary School teachers in Akaki 
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Kality Sub-city were the target population in the study, three schools out of five Schools were 

selected to sample the study participants. The schools were taken as sampled using lottery 

technique and principals were considered as participants in interview using purposive technique 

whereas teachers were selected by using simple random sampling technique. Therefore, 60 

teachers were selected for questionnaire. 

Table 3. 2. Total Number of teachers in the sample Schools   

Sample School No. of teachers in 

each   School 

Sample teachers Sample Techniques 

M F T % M F T %  Simple Random  

 Proportional 

sampling 

Akaki Lesperance 16 2 18 19.4 10 2 12 20 

Akaki Adventist 43 1 44 47.3 27 1 28 46.7 

Ethio-National 31 - 31 33.3 20 - 20 33.3 

Total Grant 90 3 93 100 57 3 60 100 

Source: Akakikality Sub- city Educational Bureau Un published Statistical Abstract, 2011E.C 

3.6. Data collection instruments 

Data are the raw of research that need to use the most effective and appropriate data collection 

methods (Nicholas, 2006). Therefore, relevant data for the research were collected through the 

use of instruments such as questionnaire, interview, FGD and observation. 

3.3.1. Questionnaire 

The questionnaire is a preferable data gathering tool which enables to effectively collect data in 

planned manageable ways. It also helps to cover many subjects or issues and can be easily and 

quickly analyzed once filed data gathering work is completed (Wilkinson and Birmingham,2003) 

.Questionnaires were used as a major instrument to collect information from the subjects of the 

study. It was the right to select the questionnaire because it is appropriate instrument to collect 

information about conditions and factors from relatively large sample size. Both open and close 

ended questions were prepared to gather relevant information from the subjects of the study. 
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The questionnaires were divided into sections. The first section of the questionnaire covers the 

personal information of the respondents. The second section of the questionnaire contains of 

structured question items which include close-ended question items about the practicality of 

active learning method in non-government secondary Schools of Akaki Kality Sub-city. The 

third section of the questionnaire consists of structured question items about the perception of 

teachers in implementing active learning and the fourth structured question items also consists of 

factors affecting teachers‟ motivation in implementing active learning which are graded on five 

point scale. 

Finally, all close-ended question items were accompanied by some open-ended questions. The 

questionnaire consists of 34 items written in English (See Appendix I) was prepared by the 

researcher. The question items  were Likert-type scale and the level of agreement was indicated 

on a five-point scale ranging from very large extent to not extent at all and from strongly agree to 

strongly disagree. 

3.3.2. Interview 

 Interview is a verbal conversation between two people with the objective of collecting relevant 

information for the purpose of research (Bailey, Hennink and Hutter, 2011). It allows 

respondents to speak out their opinions, feelings, beliefs, insights, attitudes and experiences 

about a problem in question. 

The purpose of the interview is to obtain description of the lived world of the interviewees with 

respect to the interpretations of the meaning of the described problem (Kvale, 2009). With semi-

structured interview method, it is possible to ask follow-up questions to in order to get richer 

information. Informants are available to clarify immediate concerns and unclear statements (Gall 

& Borg, 2007). Also through the establishment of trust and rapport with the informants, a 

researcher is likely to get more information by using semi-structure interview compared to other 

methods of data collection. Therefore, interactions were made possible before the interview 

session to build trust and rapport with the informants.   

An interview was held with three principals selected to participate in the study. The time 

arranged for an interview was approximately 35 minutes for each principal. The interview 
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questions were formulated on the basis of the research questions. The research questions were 

translated from English to Amharic. For this reason, all respondents were interviewed in 

Amharic for better communication between the interviewer and the interviewees.  Three 

principals were interviewed one another in different times. P1 was interviewed in the afternoon 

and P2 was interviewed during break time where as for P3, the interview was carried out after 

the teaching –learning process completed. In addition to this, an audio-equipment was used after 

getting permission from those three principals so as to avoid or minimize loss of information 

during the interview. As stated by Gall and Borg (2007), an audio recording provides a complete 

verbal record. It can be studied much more thoroughly and it speeds up the interview process. 

3.3. 3. Focus Group Discussion 

A focus Group Discussion is a data generation strategy in qualitative research in which 

researchers‟ foster discussion among participants while playing close attention to the group 

interaction (Barbour, 2013). Hennink (2007) describes that the essential purpose of Focus Group 

Discussion is “to identify a range of different views around the research topic, and to gain an 

understanding of the issues from the participants themselves,” allowing researchers to capitalize 

on the richness and complexity of group dynamics (Kamberelis, 2011).  

According to Dummett (2013), also mentioned that a Focus Group Discussion is a qualitative 

data collection method that engages 6 to 12 people with shared characteristics pertinent to the 

specific discussion topic and is led a trained facilitator. The shared characteristics may relate to a 

particular problem, livelihood occupation, age, social group, place of residence, experience of 

adopting or not adopting a specific behavior promoted by a project, etc. 

The purpose of the Focus Group Discussion was to get information on the extent to which high 

Schools reflect active learning and teachers‟ motivation in implementing active learning. First of 

all, the researcher prepared the questionnaire for group discussion. The number of questions is 

six (See appendix IV). Then, ten Students from each of the selected Schools were selected for 

Focus Group Discussion. Each of the Schools‟ principal took the responsibility of selecting 

students using the academic achievement and discipline as criteria. After that, the researcher 

informed the students about the objective of the research. Then, he grouped the students in to 
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three groups. Each group used about 45 minutes. During discussion, the researcher took a note. 

Finally, the information obtained from the discussion was used as an input to conduct the 

research. 

3.3.4. Class room observation 

The researcher used observation as a support method to the interview and questionnaire with the 

purpose of clarifying or understanding the problems in detail. The act of observation involves 

multiple tasks of work to be done during data collection. Therefore, it can be defined as follows: 

Observation is a research method that enables researches to systematically observe and 

record people's behavior, actions and interactions. The method also allows researchers to 

obtain a detailed description of social settings or events in order to situate people's behavior 

within their own socio - cultural context (Bailey, Hennink and Hutter, 2011, p.170, quoted 

by Humphrey, 2014).  

Although observation is a first-hand experience; the observer records information as it is 

revealed and provided important additional source of data for verifying, clarifying and expanding 

the information obtained by other methods such as interview and questionnaire, participants 

might act differently knowing that they are being observed. Thus, this could lead to a lack of 

important information needed as respondents act differently with the observer around (Creswell, 

2003).  

Therefore, the researcher attended classes of each sampled School two times and observed the 

activities such as the interaction between teachers and students, students and students and the 

teaching- learning process using observation check- list (See Appendix III), the researcher 

selected subjects such as English and Mathematics from grade 9 and Chemistry and Geography 

from grade 10 using lottery system. 

3.4. Procedure of Data Collection 

Data collection procedure indicates the way how to collect the data procedurally. First, the 

researcher asked the concerned body to get permission from each sampled School.  After that 
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principals and teachers were requested to collect the data through questionnaire. Next, 

questionnaire was administered to all sample sizes; Semi-structured interview was conducted on 

three Secondary Schools principals and classroom observation was carried out by the researcher. 

Finally, in the sample Schools, the researcher described the study, invited the teachers to 

participate, gave instructions for completing the questionnaire and assured confidentiality, and 

identified a teacher would be responsible for collecting and returning the questionnaires. 

3.5. Pilot study 

Then, pilot-test was conducted in a School which was out of the sampled Schools to check the 

validity and reliability of the research instruments. The School selecting to conduct the pilot-test 

was Indiana Secondary School which is one of non-government schools with eight teachers. 

Finally, the questionnaire was collected and analyzed then necessary modification and items 

were corrected. 

As far as validity is concerned, Anna (2013) described that validity indicates the degree to which 

an instrument measures the construct under investigation. For a data collection instrument to be 

considered valid, the content selected and included must be relevant to the need or gap 

established. The research instruments were reviewed for validity by the thesis advisor and 

colleagues. They checked the instruments independently to ascertain whether instruments could 

solicit the right information as per expectations according to the research topic and modification 

was made based on the suggestions given. Moreover, pilot study was made and the 

questionnaires were adopted from the previous study by making some adjustments. 

Concerning the reliability of the instrument, Mugenda (2003) defines reliability as a measure of 

the degree to which a research instrument yields consistent results or data after repeated trials. 

An instrument is reliable when it can measure a variable accurately and obtain the same results 

over a period of time (Kothari, 2005). However, reliability in research is affected by random 

errors. The pre-test helped the researcher identify the most likely source of errors and hence 

respond to them before the actual study. The tester-test method was used to pilot the 

questionnaires using one non-government Secondary School in Akaki Kality Sub-city which did 

not from part of the sample of the study. To check the reliability of the instruments used in the 
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research, the Cronbach‟s Alpha model was utilized. Accordingly, based on the pilot study, the 

Cronbach‟s coefficient Alpha measure for the instrument was found to be 0.85. According to 

Tavakol (2011), the acceptance value of alpha is ranging from 0.70 to 0.95. Therefore, the result 

obtained indicates that reliability is in a good position and this helps the researcher to distribute 

the questionnaire. 

3.9. Data Analysis Methods 

Data analysis is the practice of extracting useful information from raw data. It is the process of 

organizing the data collected into categories (Kothari, 2008). Mainly the data obtained through 

interview is qualitative data in this study. This qualitative data was described, analyzed, and 

interpreted through conceptualization and explanations. Questionnaire data and class room 

observation check-list were considered as quantitative data. The analysis of quantitative data was 

done using descriptive statistical tools such as frequencies and percentages. 

3.10. Ethical Considerations  

During conducting this study, the ethical issues and safety of the participants kept in mind. Every 

teacher, Student and principal who participated in this study freely consented to participate, 

without being coerced or unfairly pressured. Participants were well informed about what 

participation necessitated, and were reassured that withdrawing or declining would not affect 

them in any way or form (Patton & Cochran, 2002). In other words, the study was conducted in 

such a way that it considered ethical responsibility. Being honest about what exactly the study is 

about and what it intended to measure were maintained. The researcher assured that the 

information they provided will be confidential and be used for the targeted purpose. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter presents and discusses the results of the analysis of the data obtained from the study 

area. The study was fundamentally conducted to assess teachers‟ motivation in implementing 

active learning. It was conducted to address three research objectives. The first objective was to 

investigate whether active learning is being practiced or not. The second objective was to 

investigate the perception of teachers in implementing active learning and the third specific 

objective was to identify factors affecting teachers‟ motivation in implementing. The results 

obtained from the analysis of the collected data are presented below.   

4.1. Back ground information of the respondents  

60 questionnaire papers were distributed to teachers. Among those, 58 (96.7%) of them were 

filled and returned.  After the questionnaires were collected, they were tallied and organized.   

Based on the responses obtained, the characteristics of respondents were explained in terms of 

sex, age, respondents‟ education level, the length of service and number of periods.  These 

characteristics were important in explaining respondents‟ opinions with regards to teachers‟ 

motivation in implementing active learning method. 

4.1.1 Percentage Distribution of Respondents by sex 

Table4.1.1. Percentage Distribution of Respondents by Sex 

Items Characteristics             Distribution 

Sex Teachers Percentage 

Male 44 75.86 

Female 14 24.14 

Total 58 100 

The findings from the questionnaire responses reveal that forty four respondents (75.86%) were 

males while fourteen (24.14%) were females.  Accordingly, as shown in table 3, we can deduce 

that the number of female teachers‟ involvement in teaching profession in secondary schools is 
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low. As for the interview respondents, the findings show that males were 100% and no female 

respondents. These findings indicate that only males were the interview respondents because 

there weren‟t females who became principals. 

 4.1.2 Distribution of Respondents by Age 

21-30, 31-40, 41-50 and above 51 years were ages categorized in to four groups. The findings  

show  that majority of the respondents were those between the ages of 31 and 40 years old which 

constituted 53.4% of all age groups and 21 - 30 years (34.5%). Five respondents (8.6%) were 

aged between 41 and 49 while only two respondents (4%) were 50 years old.   

Table4.1.2. Distribution of Respondents by Age 

Age groups             Distribution 

Frequency Percentage 

21-30 years 20 34.5 

31-40 years 31 53.4 

41-50 years 5 8.6 

Above 51 years 2 3.5 

             Total 58 100 

As indicated in table 5 above, the majority of the respondents belonged to age group of 31 to 40 

Years. This implies that the teaching professional is attracting more young individuals.    

4.1.3. Distribution of Respondents by Education level  

As far as the academic qualification of teachers is concerned, the education levels of respondents 

were classified into two: Bachelor‟s degrees and Masters. Table 4 shows the distribution of 

respondents by education level  
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Table4.1.3. Education level of respondents 

 

 

 

As indicated in table 4, 72.41% of teachers were first degree holders and 27.59% of them were 

second degree (Masters) holders. One of the important indicators of quality of education is the 

number of qualified teachers. According to the education and training policy, the minimum 

qualification requirement for teachers at secondary school is that teachers should have first 

degree in the subject they are assigned to teach (MOE, 1994). From this, it would be possible to 

infer that the teaching-learning process has been carried out by teachers who were qualified and/ 

or specialized in teaching. This implies that being qualified initiates the teacher to be motivated. 

4.1.4. Distribution of Respondents by Length of Service  

As the findings show, 15.5%, 32.8%, 43.1% and8.6%of teachers had 2-5 years, 6-10years,11-15 

years and over 15 years teaching experience respectively. Of all respondents, 43.1% had teaching 

experience between eleven to 15 years; while there were only 8.6% of respondents with more 

than fifteen years of teaching experience. 

Table4.1.4. Distribution of Respondents by Length of Service 

Length of service             Distribution 

Frequency Percentage 

Less than 2 years 0 0 

2-5 years 9 15.5 

6-10years 19 32.8 

11-15 years 25 43.1 

 Over15years 5 8.6 

                   Total  58 100 

   Item Characteristics Frequency Percentage 

                               

Qualification 

Bachelor Degree    42   72.41 

Masters Degree    16   27.59 

Total 58 100 
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 It was indicated that majority of teachers with 43.1% of work experience belonged to age group 

between 11 to 15 years.  This suggests that more experienced teachers have been employed in 

the teaching profession. Indeed, literature for instance Armstrong (2006) suggests that employees 

are likely to stay long at work places and motivated to work if they are provided with adequate 

supporting infrastructure such as good office space, that are well ventilated, with adequate light 

and fixed with all necessary appliances.  

4.1.5. Distribution of Respondents by number of periods 

The table below shows the distribution of Respondents by number of periods. Accordingly, 

17.2% of teachers had 8-12 periods; 25.9% of them had 14-18 periods while 48.3% and8.6% had 

20-24 and 25-28 periods respectively. 

Table4.1.5. Distribution of Respondents by no. of periods 

Number of periods             Distribution 

Frequency Percentage 

8-12 10 17.2 

14-18 15 25.9 

20-24 28 48.3 

25-28 5 8.6 

             Total 58 100 

From the finding, one can infer that the majority of teachers had teaching load. This in turn 

results in the difficulty of having teachers‟ motivation in implementing active learning method. 

4.2. Presentation, Analysis and Interpretation of findings 

This section presents and discusses the analysis of the data obtained in an attempt to address 

three research objectives of this study. The analysis starts with the first research objective and 

question through the last. 
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4.2.1. The level of Teachers’ motivation 

Table4.2.1.To determine the level of Teachers’ Motivation 

No. Statement  High  Low Total Mean 

F % F % F % 

1 The extent to which the school leaders 

give recognition to teachers. 

24 41.37 34 58.63 58 100 4.99 

2 The degree to which the school 

leaders provide incentives. 

18 32.81 40 68.96 58 100 4.93 

3 The level at which the school leaders 

provide training. 

12 20.69 46 79.31 58 100 4.92 

The respondents were asked the questions to determine the level of motivation. In table 4.2.1., 

item 1, 24(41.37%) of the respondents said “high” and 34(58.63%) of them said “low”. From 

this, the majority of the respondents (58.63%) got low recognition with mean score of(x= 4.99). 

With regard to provision of incentives, 18(32.81%) of the respondents were awarded but, 

40(68.93%) of the respondents, in item-2 didn‟t get incentives with a mean score of(x=4.93). As 

far as training is concerned, 12(20.69%) of the respondents were rarely provided trainings where 

as 46(79.31%) were never provided with a mean of (x=4.92).Moreover, Ordinary class 

observation was done using classroom checklist (see appendix III) in three selected secondary 

Schools.  The researcher attended and observed classes of each School. One of the classes of 

School A was observed first. A subject taught during that class hour was geography. The teacher 

was talking about rainfall .He was explaining and his students were listening. His students were 

not given chance to ask and to answer questions. The only task given to students was taking 

notes. No activities such as presentation and discussion were given. In the same School, School 

A, another class was observed. A subject taught during this class hour was English. The teacher 

was teaching about “Do and Make”. He tried to encourage his students to participate in 

answering and questioning but students didn‟t seem to have habits of participating actively. 
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School B was another School where observation was carried out. The researcher attended 

Mathematics class with the topic of “Congruency Triangles” in grade ten. The teacher was 

solving problems without inviting Students. This made students passive learners. Moreover, 

tables and chairs were not suitable so as to do activities together. School C was the third School 

in which class room observation took place. The teacher was teaching Chemistry with topic of 

“chemical reactions”. The method of teaching was fully lecturing method. Some students were 

talking and few were sleeping though there were some other students listening to the teacher 

without involving the lesson. Generally speaking, the teacher took much time so that students 

didn‟t any opportunities from that particular class. Thus, by referring to the above table 8, it can 

be concluded that active learning method was not implemented.  

From the interview point of view, the researcher conducted interview with one principal (p1) 

from each selected non-government Secondary Schools and the following was said by a 

principal(P1) from School A.  

To tell the truth, the practice of active learning in our School is on and off. Only few 

teachers are engaged in implementing active learning whereas most teachers are not 

interested in implementing active learning. This is due to various reasons, such as lack 

of training and considering the profession as a bridge to transfer to another profession 

which is wrong perceptions to active learning. Lack of teaching-learning materials is  

another obstacle. Connection to this, those teachers having are interested while those 

not having teaching-learning materials are not interested. Therefore, Schools need to 

fulfill these materials so as to motivate teachers to implement active learning method. 

Students by themselves are the causes of impracticality of active learning. They are not 

interested in doing activities by themselves or in group. Rather they prefer to talk with 

their friends out of academic issues.   

This quote gives a message that there are some problems in order to make the lesson method 

active learning by the School. The causes of the problems arise from the School, teachers and 

Students, even the government. The role of the School is to identify the motivations of teachers 

which help the applicability of active learning. Students also help the School by participating 

actively. Finally, the government has to follow or supervise appropriately. Moreover, the 

ministry of education focuses on how to design Curriculum which helps students to implement 
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active learning. Again, when the researcher asked the Second principal (p2) from another School, 

School B, on the same question in an interview; he said: 

It is true that I want to have participatory kinds of teaching and learning process. But, for 

many reasons, it is not an easy task to involve the active learning method in the teaching–

learning process. In fact, we have done our best to encourage teachers by providing 

different incentives. However, this is not enough. I understand that there are different 

problems that haven’t been solved yet. That is why there hasn’t been a significant change 

upon teachers in implementing active learning approach.   

The above quote implies that we have done a lot of activities which enhance the method of active 

learning but the inputs are not equal to the output. The third principal (p3) from School C whom 

the researcher interviewed asked the same question and had this to say: 

I believe that active learning is very important teaching method that should be implemented 

in the schools. You know, it helps students to learn the lessons by their own explanations. 

Unfortunately, we can’t shift the method of lecture to active learning. This is due to various 

reasons. Some of them among many are the curriculum development, lack of training, the 

assumption of time saving and lack of students’ interest. When I say curriculum 

development, I want to say about organization and the size of books which is not suitable to 

implement active learning method. So, most of our teachers prefer to use lecture approach. 

4.2.2. Perceptions of teachers in implementing active learning method  

The respondents were asked to reflect their perceptions about motivation in implementing of 

active learning approach. They put their answers as indicated in table 4.2.2 
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Table4.2.2. Perceptions of Teachers in Implementing Active Learning Approach 

 

Key: SA=Strongly Agree, D=Disagree, N=Neutral, A= Agree, SA= Strongly Agree 

In the Ethiopian education and training policy, it was mentioned that the primary reason for the 

Poor quality of education in the past was the training as well as the overall perception towards 

teachers (MOE, 2002). 

. 

 

 

Statement 

Scale Total Mean 

SD D N A SA 

F % F % F % F % F % F % 

1 Active learning 

strategies un able me 

to finish the units on 

time. 

5 8.62 6 10.34 4 6.89 24 41.38 19 32.76 58 100 2.49 

2 Class room 

management is not 

fully realized while 

implementing active 

learning method. 

5 8.68 10 17.24 2 3.45 20 34.48 23 39.65 58 100 2.43 

3 Active learning 

method makes the 

teacher busy in 

facilitating, 

supervising and 

controlling. 

10 17.24 9 15.51 0 0 20 34.48 19 32.76 58 100 2.40 

4 Active learning lets 

students participate 

0 0 0 0 0 0 36 62.06 22 37.93 58 100 2.48 

5  To apply active 

learning successfully, 

one should have more 

instructional materials 

5 8.62 6 10.34 8 13.79 20 3.45 18 31.03 58 100 2.45 
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The purpose of designing the above criteria was to check how respondents (teachers) perceive 

the motivation of teachers in implementing active learning. Regarding Table4.2.2-item 1, the 

majority of the respondents (teachers) 5(8.62%) with a mean score of item-1 (x=2.49) agreed 

while 6(10.34%) of them strongly agreed. On the other hand, 4(6.89%) and 24(41.38%) of the 

respondents strongly disagreed and disagreed respectively. The remaining 19(32.76%) of the 

respondents were neutral. This shows that the majority of the respondents believe that 

implementation of active learning method consume time,  

In one hand, as far as table 4.2.2-item 2 is concerned, 5(51.7 %) of the respondents strongly 

agreed and those who accounted for 10(63.8%) agreed.  On the other hand, 2(37.9%) and 2(31%) 

of them disagreed and Strongly disagreed where as the remaining 23(39.65%) with a mean score 

of item-2(x=2.43) of teachers were neither agreed nor disagreed. Thus, it can be concluded that 

active learning affects class room management if it is not handle appropriately. With regard to 

the role of a teacher in the active learning class, as can be shown in table4.2.2 item-3, 

respondents rated as 10(17.24%) for strongly disagree and 9(15.51%) for disagree. On the other 

side, 20(34.48%) of the respondents agreed and 19(32.76%) of them strongly agreed. 

Accordingly, the finding shows that the majority of the respondents argued that teachers‟ role in 

active learning class is directing, facilitating and controlling. As it is seen from the above 

investigation (Table 4.2.2 item-4), 36(62.06%) of the respondents and 22(37.93%) with a mean 

score of (x=2.48) of them agreed and strongly agreed respectively. In other words, all 

respondents (100%) agreed/strongly agreed that active learning invites students to participate 

more. 

 The last question from table4.2.2, focuses on which method of teaching (Active learning or 

lecturing approach) requires more capital.  As indicated in table 4.2.2 above, 5(8.62%) and 

6(10.34%) of the respondents strongly agreed and agreed respectively where as 8(13.79%) of the 

respondents agreed and 20(34.45%) of them agreed. The remaining 18(31.03%) of them were 

neutral and with a mean score of(x=2.45). As the findings indicated, the majority of the 

respondents replied that active learning approach requires more capital than lecture approach. 

From this we can infer that capital is one of the factors to implement active learning. In the 

Ethiopian education and training policy, it was mentioned that the primary reason for the poor 

quality of education in the past was the training as well as the overall perception towards 
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teachers (MOE, 2002). Therefore, as collected data from questionnaires, observation checklist 

and interview of the study show that the level of in-service and short term training is insufficient. 

Hence, the absence of regular/continuous training negatively affected their perception and the 

implementation of active learning. 

The responses obtained from open-ended questions reflect that the respondents (teachers) had 

positive attitude towards active learning, however, they do have doubts about its implementation. 

This was because of lack of teaching motivation such as lack of interest, improper evaluation 

system which was not directly related to what they were doing in the School, unequal treatment 

of teachers by School principals and lack of necessary teaching materials. The class observation 

also confirmed that teachers have low motivation to in implementing active learning method. 

Thus, it can be concluded that the intrinsic motivation of teachers was low.  

4.2.3. Factors Affecting Teachers’ Motivation in Implementing Active 

Learning Approach 

The third objective of this study was to identify factors that affect teachers‟ motivation in 

implementing active learning method. With respect to this objective, the specific research 

question was what are the factors affecting teachers‟ motivation in implementing active learning? 

The analysis of this third research objective and question involved assessing the factor affecting 

teachers‟ motivation based on motivational theory involving the selected intrinsic and extrinsic 

factors. 

Consequently, respondents were asked to rate the degree to which the items from 1-10 determine 

the motivations of teachers with the motivational factors derived from Herzberg‟s two factor 

theory using the Likert‟s scales of very large extent, large extent, moderate, small extent and not 

at all.   
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Table4.2.3. Factors Affecting Teachers’ Motivation in Implementing Active Learning 

Approach 

N

o 

Statements VLE LE M SE N Total Mea

n 
F % F % F % F % F % F % 

1 Teaching and learning 

resources are 

inadequate School that 

de-motivating teachers 

to implement active 

learning. 

24 41.38 18 31.03 16 27.57 10 17.24 0 0 58 100 4.43 

2 The interference 

leaders of theSchool 

affects the 

implementation of 

active learning. 

22 37.93 19 32.76 14 24.14 11 18.97 2 3.45 58 100 4.46 

3 There are restriction 

rules and regulations in 

schools which de-

motivate teachers 

20 34.48 24 41.38 8 13.79 3 5.17 3 5.17 58 100 4.65 

4 The leadership style 

determines the 

motivation of teachers 

to implement active 

learning 

19 32.76 14 24.14 12 20.69 13 22.4 0 13.8 58 100  

5 The school gives 

attention to 

professional training 

and Development. 

8 13.97 13 22.41 18 31.03 17 32.8 2 5.2 58 100 4.45 



54 

 

4.2.3.1. Teaching-learning resources and facilities 

The above findings show that inadequate teaching and learning resources ranked the highest 

with41.4% of respondents suggesting that facilitating resources is important to motivate teachers 

in implementing active learning.  Michaelowa (2002) proved that in many countries, a small 

number of textbooks and other learning materials are spread thin over many students, while 

Physical infrastructure is poorly constructed or maintained and 24(41.38%) of the respondents 

agreed with large extent. It was also replied that 18(31.03%) with a mean score of(x=4.43) of the 

respondent believed that lack of teaching and learning resources bring teachers de-motivation 

while 10(17.24%) of them argued that teaching and learning materials affect teachers‟ 

motivation to some extent. The last but not the list (0%) had no opinion.     

It can be concluded from this finding that teachers having teaching and learning resources (aids) 

and facilities had better motivation than those teachers who those not having teaching and 

learning resources in implementing active learning method. Besides, an interview with a 

principal confirmed that teachers who use teaching-learning materials are more interested than 

those who don‟t use.    

4.2.3.2. The interference of School leaders 

As the findings indicated that the interference of School leaders was one of the factors that affect 

teachers‟ motivation in implementing active learning. As shown in table 4.2.3 above to what  

extent the factor affects teachers motivation in respect to applying active learning in the 

classroom. Accordingly, 22(72.4%), 19(32.76%), 14(24.14%), 11(18.97%) and 2(3.45%) with a 

mean score of (x=4.46) of the respondents replied very large extent, large extent, moderate, small 

extent and not at all respectively. Therefore, one can deduce that the majority of the respondents 

agreed that teachers are not still autonomous as assumed that the Schools are business oriented. 

4.2.3.3. Restricted rules and regulations 

Respondents were requested to explain whether restricted rules and regulations are the causes of 

de-motivating teachers in implementing active learning. Accordingly, 20(34.48%) of teachers 

and 24(41.38%) with a mean score of(x=4.46) of teachers confirmed that there were highly 
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implemented restricted rules and regulations. On the contrary, 8(13.97%) of teachers assured that 

there were moderate rules and regulations while the remaining 3(5.17%) of them replied that the 

factors existed in small extent and 3(5.17%) of teachers explained that there weren‟t restricted 

rules and regulations. 

Although, 3(5.17%) of the respondents (teachers) said that there weren‟t restricted rules and 

regulations, the researcher himself was the witness of the applicability of the restricted rules and 

regulations.  Especially, in one of the Schools, the rules and regulations were highly restricted 

such as wearing styles, not taking rest when he/she doesn‟t have class but is expected to go to 

library to refer or read books and don‟t go out of the school compound until 5 pm. Thus, from 

the findings, it can be inferred that there were restricted rules and regulations in the schools 

which devastate the de- motivation of teachers in implementing active learning.  

4.2.3.4. Leadership style 

Among the factors affecting teachers motivation in implementing active learning is leadership 

style referring to the pattern of behavior which a leader adopts in directing the behaviors of 

employees toward the attainment of organizational and personal goals(Melaku, 2018).In light 

with this, in table 4.3, 19(32.76%)  with a mean score of(x=4.42) of the respondents argued that 

leadership style determining teachers‟ motivation in implementing active learning to a very large 

extent and14(24.14%) of them replied that it accounted for a large extent whereas12( 20.69%) of  

teachers responded in the moderate extent where as only13(22.41%) had no option.  

The literature, for instance, Forsyth (2000) shows that the kind of management styles employed 

in an organization may certainly affect the work with which employees may be motivated or de-

motivated in organization. With regard to the determination of leadership style to affect teachers‟ 

motivation in implementing active learning, information were obtained from interview. It 

indicates that leadership styles determine teachers‟ motivation in implementing active learning 

method. As far as this is concerned, Principal Two (p2) had this to say: 
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To strengthen my point, it is better to tell you what happened last semester. We conducted 

supervision to look at the teaching-learning process. The feedback of the supervision indicates 

that almost all teachers used lecture methods. At that time we were angry and talked them 

aggressively. After two months, we had another supervision program, but no improvement. After 

that, the administrative body held meeting to discuss about why teachers don’t accept what we 

ordered. Finally, We understand that the way we treat them was wrong. Then, immediately we 

discussed with teachers freely and friendly and they promised us they tried to implement active 

learning. 

Therefore, it would be possible to generalize that the average and the majority of the teachers 

confirmed that leadership style determines teachers‟ motivation in implementing active learning. 

4.2.3.5. Professional Training and development  

This factor was used to assess the extent to which the Schools give attention to teachers with the 

way they are provided with opportunities for further training and development.  Based on the 

questionnaire responses, eight respondents (13.97%) argued that the School has given attention 

to training and development in a very large extent and thirteen respondents (22.41%) were 

responded in a large extent while eighteen respondents (31.03%) supported the idea in fifty-fifty. 

Eighteen respondents (31.03%) were dissatisfied with the training and development as 

motivational factor and two (5.2%) had no opinion.  Thus, it can be concluded that majority 

(31.03%) of respondents were dissatisfied about the training and development.  The Dissatisfied 

respondents claimed that they were hardly provided with opportunities for further training. 

According to Benell and Akyeampong (2007) suggest that teachers need continuous professional 

development (CPD) as well as support from peers and supervisors.  However, at the current time 

although schools are done CPD but it is not effective, CPD is usually scarce one – time, top – 

down, unrelated to a broad strategy and not targeted at teachers who need it most. Additionally, 

young and experienced teachers learn other profession and are ready to leave the profession. 

Thus, teacher professional development has a major impact on teacher motivation, the 

professional conduct of teachers, and educational outcomes. 
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From the interview, the researcher knew that lack of training results in less teachers‟ motivation 

in implementing active learning. In light with this, principal (P3) had to say this: 

Providing training to teachers is important to enrich them with skills, knowledge and awareness. 

For this purpose, we usually plan, but things are not easy as plan. We don’t have skilled man 

power who gives training to teachers. For this and other related reasons, we can’t train all 

teachers. 

From the above explanations, it is possible to understand that training is useful to motivate 

teachers in implementing active learning. 

Table4.2.3. Factors Affecting Teachers’ Motivation in Implementing Active Learning 

Approach 

6 Seating arrangement 

and class size 

determine teachers‟ 

motivation to apply 

active learning. 

22 37.93 20 34.48 16 27.59 0 0 0 0 58 100 4.43 

7 The reward is expected 

to the requested 

performance of 

teachers. 

23 39.66 15 25.86 9 15.51 8 13.79 3 5.17 58 100 4.48 

8 Teaching load hinders 

me implementing 

active learning. 

16 27.59 22 37.93 11 18.97 9 15.52 0 0 58 100 4.32 

9 Students‟ interest 

initiates me to 

implement active 

learning. 

7 12.07 9 15.52 20 34.48 22 37.93 0 0 58 100 4.15 

 VLE=very large extent,  LE= large extent, M=moderate, SE= Small extent, N=Not at all 
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4.2.3.6. Sitting arrangement and Class size 

It is well known that large classes cause vast problems to oral expression teachers; therefore, 

they cannot distinguish between all of the students‟ capabilities (Sarha, 2006). From the 

responses given in table 9 above, twenty two of the respondents (37.93%) and sixteen (27.59%) 

with a mean score of(x=4.43) confirmed that sitting arrangement and class size are factors 

teachers‟ motivation in implementing active learning to a very large extent and twenty of them 

(34.48%) replied that these factors have influences at large extent where as the remaining 

respondents had no options. From the findings, one can infer that sitting arrangement and class 

size determine the motivation of teachers in implementing active learning.   

However, during classroom observation, the researcher assured that the number of students in a 

class is to below the standard(less than forty). According to School Standards of 2012, the 

number of Students in a class of grade 9-12 is 40, which is the proportion of 1:40.In the case of 

sitting arrangement, the researcher also observed that the chairs and the desks are not suitable to 

move. So, it may be an obstacle of teachers‟ motivation in implementing active learning. 

4.2.3.7. Reward system 

Research suggests that monetary rewards are the strongest incentive for teachers in Africa, 

especially salary increases or performance based awards. When teachers do not have enough 

money to live, they often resort to secondary employment activities, which can undermine their 

motivation to perform in their primary job and lead to increased absenteeism (Methodological 

Guide for the Analysis of Teacher Issues 2010). One such secondary Action research also finds 

that collaborative work among teachers is a successful criterion for such awards, and that 

monetary incentives are more effective when awarded to teaching teams versus individual 

teachers. However, it doesn‟t mean that achieving reward system always results in an effective 

performance (Bennell and Akyeampong, 2007). 

As seen in table 4.3, 23(39.66%) of the respondents supported the item to a very large extent and 

a large extent support went to 15(25.86%) with a mean score of(x=4.48) of the respondents while 

a moderate argument support up on 9(15.51%) of the respondents where as the remaining 
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8(13.79%) and 3(5.17%) of the respondents belonged to small extent and had no option 

respectively. Thus, the findings show that reward system is important to motivate teachers in 

implementing active learning, but one should be careful when implementing it. 

4.2.3.8. Teaching load 

Teachers facing heavy teaching loads need sufficient motivational supports in order to sustain 

their effort and professional conduct on the job.  If teachers‟ workload is greater than teachers‟ 

motivational supports, teacher motivation is threatened. On the other hand, if teachers‟ workload 

is reasonable and motivational supports match or exceed this workload, teacher motivation is 

supported rather than threatened (Jarret, 2o11). 

As indicated in table 4.3, 16(27.59 %) of the respondents replied that there was teaching load to a 

very large extent and 22(37.93%) with a mean score of(x=4.32) the respondents confirmed that 

teachers face teaching load to a large extent while 11(18.97%) of the them proved the existence 

the problem (teaching load) .Small extent went to 9(15.52%) 0f the respondents and no option 

for the scale „Not at all.‟  

In addition to this, the information obtained from the interview indicates that teaching load 

affects teachers‟ motivation in implementing active learning. In this regard, principal one (p1) 

explained this: 

Teaching load affects teachers’ motivation in implementing active learning. For instance, in our 

School, there are teachers having twenty five periods per week. Moreover, they are given other 

responsibilities, like being department head, leading co-curricular activities and participating in 

different committee centers as members. 

From the findings, it would be possible to deduce that teaching load is one of the factors that 

affect teachers‟ motivation in implementing active learning. 

4.2.3.9. Students interest 

According to Mebratu &Woldemariam (2018), Students interest is one of the factors that affect 

teachers‟ motivation in implementing active learning. Accordingly, what we realize from 
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table4.3 above is that there are numerous factors affecting teachers‟ motivation in implementing 

active learning.  

When teachers were asked to check whether the Students interest initiates them to implement 

active learning method, majority of them 7(12.07%) replied that student have interest. This 

indicates that teachers are not motivated much. The initiation also accounted for 9(15.52%) in 

order to show the medium extent of the interest of the students. This implies still there are some 

students having interest though majority of them don‟t have interest. A student might enjoy an 

entertaining lecture about tsunamis, become fascinated by their power, engage more in the class, 

and appreciate the subject‟s personal relevance. Thus, being in a state of interest means that 

affective reactions, perceived value, and cognitive functioning intertwine, and that attention and 

learning (Dewey, 1913). The rest 20(34.48%) and 22(37.93%) with a mean score of(x=4.15) the 

respondents reflected that the extent to which students interest encourages teachers in moderate 

and small extent respectively.  

Moreover, data obtained from FGD indicates that Students interest towards active learning 

decreases. Connection to this, one of the participants had this to say: 

I know that learning without interest is difficult. There are students, including me, who don’t have 

interest of learning. For me, lecture is boring and in the middle of the lecture, I worry about my 

life. My interest is just doing business and with this business, I help my parents. I know this makes 

my teachers annoy and de-motivate. Especially, young teachers are not happy when they enter to 

class. I have heard the complaining about their students’ behavior and interest. 

The general idea obtained from FGD showed the same with the idea obtained from questionnaire 

except the behavior of teachers is the factor of implementing. In this regard, one of the 

participants of FGD said this: 

Teachers’ behavior is the main factors to run active learning in the class. If teachers have good 

behavior and has a skill of organizing the lesson well, Students will be volunteer to obey. On the 

other hand, if teachers are aggressive and fault finders, Students will be frightened so that they 

can’t participate rather they prefer to be calm. 
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  Table4.2.3.1. Teachers’ motivation in implementing active learning 

N

o. 

Statement SD D N A SA Total Mea

n 

F % F % F % F % F % F % 

1 Active learning 

strategies require 

more inputs and 

efforts  

4 6.89 8 13.79 2 3.45 24 41.38 20 34.49 58 100 3.3 

2 Active learning 

strategies give me 

a chance to get the 

idea of students. 

0 0 0 0 0 0 21 36.21 37 63.79 58 100 3.6 

3 There is good 

interaction b/n me 

and my students. 

21 36.21 17 29.31 0 0 11 18.97 9 15.52 58 100 4.3 

4 My Students 

achievement 

motivates me to 

use active learning 

method. 

23 39.65 19 32.76 2 3.45 10 17.24 4 6.89 58 100 4.0 

5 My Students 

behavior makes 

me interested in 

applying active 

learning method. 

21 36.21 25 43.10 0 0 8 13.79 

 

 

 

4 6.89 58 100 4.5 

6 My Students 

respect me during 

class, even out of 

class. 

22 37.93 16 27.57 3 5.17 13 22.41 4 6.89 58 100 3.9 
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With regard to item 1 of Table 4.2.3.1, the majority, 24 (74.1%) and 20 (63.8%) with a mean 

score of(x=3.3) of teachers‟ responses on the requirement of more inputs and efforts were agree 

and strongly agree respectively. This implies that more inputs and efforts are necessary to 

implement active learning method. If these requirements are not fulfilled, teachers won‟t 

implement active learning. This, in turn, results in de _motivated teachers and the visa versa is 

also true and only 4(6.9%) had no option while the rest 2(3.45%) and 8(13.79%) of the 

respondents were strongly disagree and disagree respectively. Therefore, from the result, we can 

conclude that lack of inputs and efforts affect active learning. So, teachers are de- motivated. On 

the contrary, the availability of them brings the accomplishment of active learning. At the same 

time, they motivate teachers in implementing active learning.  

As can be witnessed from item 2 of Table 4.2.3.1, 21(36.21%) and 37(63.79%) with a mean 

score of(x=3.6) the respondents agreed and strongly agreed respectively that active learning 

strategies are important to teachers to get the idea of students easily. The rest 0% respondents 

had no option. This implies that active learning method has different uses. Despite the fact that 

many of us have accepted the method theoretically, it is so challengeable to put it practically. In 

this regard, Girma (2013) and Ayele (2014) conducted their thesis on the  same issue and their 

findings revealed that active learning failed in to practice in schools due to scarcity of time to 

cover the portion, students attention on exam oriented topics and lack of adequate materials.  

As revealed in table 4.2.3.1, item 3, 21(36.21%) of teachers strongly disagreed and 17(29.31%) 

with a mean score of (x=4.3) them agreed. On the other hand, 11(18.97%) and 9(15.52%) of the 

respondents agreed and strongly agreed respectively. From the table4.2.3.1, it has been observed 

that no one either agreed or disagreed. Therefore, the findings, it would be possible to say that 

there has no smooth relationship between teachers and Students It is also possible to infer that 

the motivation of teachers to implement active learning method is low. 

With regard to table 4.2.3.1, item 4, 23(39.65%) the respondents strongly disagreed on the idea 

my Students achievement motivates me to use active learning. 19(32.76%) of the respondents 

disagreed on the same item. 2(3.45%) the respondents were neutral that is they had no option. 

The remaining respondents of 10(17.24%) and 4(6.89%) with a mean score of(x=4.0) agreed and 

strongly agreed on the issue. 
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The above findings show that majority of the respondents (teachers) disagreed to indicate the 

involvement of students in active learning. As mentioned by (Schlechty, 2001), Students are 

engaged when they are involved in their work, persist despite challenges and obstacles, and take 

visible delight in accomplishing their work. 

It can be concluded from this finding that teachers those who disagreed the idea in table 4.2.3.1, 

item 4 observed the unwillingness and de-motivation of students. Thus, they weren‟t motivated 

in the achievement of their students whereas teachers who agreed on the same issue may use 

lecture method rather than implementing active learning.  

As far as table 4.2.3.1, item 5, is concerned, it is observed that 21(36.21%) of the respondents 

strongly disagreed that the behavior of their students is unable the teachers to implement active 

learning while 25(43.10%) of them disagreed. No respondents had option. This implies that the 

respondents either agreed or disagreed. The remaining respondents of 8(13.79%) and4 (6.89%) 

with a mean score of(x=4.5) agreed and strongly agreed respectively. The above findings show 

that Students behavior doesn‟t make teachers be motivated in implementing active learning. 

Thus, Students misbehavior, now days, is the main problem that affect the teaching and learning 

process. 

In the preceding table (Table4.2.3.1, item 6), respondents were asked to rate the extent to which 

they agreed or disagreed with the respect ion of students to their teachers. Accordingly, 

22(37.93%) of the respondents strongly disagreed and 16(27.57%) of the respondents disagreed. 

3(5.17%) of them were neutral (5.2% didn‟t agree and disagree) whereas the test 13(22.41%) and 

4(6.89%) with a mean score of(x=3.9) the respondents agreed and disagreed respectively. From 

the findings, it can be concluded that most students don‟t respect their teachers. With connection 

to this and other factors, most teachers are resigning the teaching profession. The responses to 

open ended questions of the respondents indicated that there are factors that affect teachers 

motivation in implementing active learning in addition to the factors mentioned above. These 

are: informal activities like checking communication books and lack of motivation and poor 

contents of text books.  
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 Generally, from all the above items that asked teachers about their motivation to what extent 

factors determine teachers‟ motivation in implementing active learning, we can understand that 

most teachers (except teachers those who responded on item 2) had negative attitude to the items 

in table 4.2.3.1 above. Furthermore, the data from classroom observation showed the same 

except the point in item 2, table4.2.3.1 because the researcher didn‟t observe „getting idea from 

Students during class room observation‟. 

Table4.2.4. Observation Checklist for Students engagement 

 

 

As the class observation result indicates in table, majority of the activities which are expected to 

be done by Students were not observed.  As the figure (100%), for instance, shows the 

involvement of students is low.  

 

 

 

NO Observed Items            Level of rating 

  High                                                    Moderate               Low 

No  % No   %  No   % 

1 The extent to which Students 

appear fully engaged in 

activities 

    6 100 

2 The level at which Students are 

active participants in their 

learning 

    6 100 

3 The degree at which Students 

sharing of  answers and 

thoughts is frequently observed 

    6 100 
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Table4.2.5. Observation checklist for supporting learning activities 

No Observation Items              Level of rating 

High                    

Moderate 

          Low 

No      

% 

            

No 

         

% 

                      

No 

% 

1 The level at which teaching methods 

promote engagement 

    6 100 

2 The extent to which activities provided 

consistently engage Students  

    6 100 

3 The degree at which activities support 

active participation 

    6 100 

4 The extent to which extra help is provided 

to Students when needed 

  5 83.3 1 16.7 

As can be postulated in the table, 100% of the activities Should have done in a class were not 

accomplished by the teacher except the learning activity shown in the table ,item 4 which 

accounted for 83.3% to show that the activity was done moderately.  

Table2.2.6. Observation checklist for classrooms 

No Observation Items 

  

                Level of rating 

High Moderate Low 

No % No % No % 

1 The extent to which Students 

misbehavior is a problem in this 

class 

5 83.3   1 16.7 

2 The degree at which Students 

follow rules and directions 

  6 100   

3 The level at  which Sitting 

arrangement is suitable for active 

learning 

    6 100 
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The data shows that there is a serious problem of appropriate sitting arrangement for running and 

students behaviors active learning .100% of the result of observation indicates that sitting 

arrangement is not suitable. At the same time, 100% of the result of classroom observation 

shows that students follow rules and directions moderately. On the other hand, 83.3% of the 

result proves that Students behavior is a problem for active learning. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

In this chapter, a summary for major findings is presented and the conclusion is drawn depending 

on the findings presented and discussed.  This is followed by recommendation basing on the 

findings.  

5.1. Summary  

This study was about teachers‟ motivation in implementing active learning in non-government 

Secondary Schools in Akaki Kality Sub-city, Addis Ababa. The study aimed at investigating the 

followings: 

1 .To determine the level of teachers‟ motivation in non-government Secondary 

 Schools of Akaki Kality sub city. 

2. To assess the perception of Secondary School teachers about active learning and its 

implementation. 

3. To examine factors affecting teachers‟ motivation in implementing active learning Approach. 

 A review of literature on teachers‟ motivation in implementing active learning has been 

presented in chapter two with the followings as frame works for the topic: learning and its 

approaches, methods of implementing active learning, factors affecting the application of active 

learning, teachers motivation, concept and importance of motivation, factors of motivation to 

apply active learning and theories of motivation have been presented.  The study used descriptive 

design. It employed both primary and secondary techniques of data collection during the study to 

answer the following research questions: 
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1. What determines the level of motivation in non-government Secondary Schools of Akaki 

Kality Sub City? 

2. How do Secondary School teachers perceive active learning and its implementation? 

3. What are the factors that affect teachers‟ motivation in implementing active learning methods 

in non-governmental Secondary Schools of AkakiKality Sub City? 

Then, to answer the above research questions, data were collected and analyzed by using 

statistical techniques such as percentages, frequency distribution and mean score.  Both 

qualitative and quantitative data were also edited, coded and arranged into themes. Based on the 

analysis of data collected, the following major findings were identified and then presented as 

follows by using basic research questions as guidelines. With regard to back ground information 

of the respondents, the majority of the respondents were males (75.86%).In other words, the 

number of female teachers is still less than male teachers and 53.4% of teachers aged 31-40 

years. This implies, most teachers were relatively young/adult. 

As far as education level is concerned, most of them were first degree holders. This constituted 

72.41%. Moreover, the majority of the respondents had 11-15 years work experiences of 43.1% 

and 28 (48.3%) of them had teaching load constituted of 20-24 per week which is above the 

standard set by ministry of education. As far as the first basic question (Are active learning 

methods being practiced in non-government Schools of AkakiKality Sub-city?) is concerned, the 

findings reveal: 

 In non-government Secondary Schools the level of teachers‟ motivation in implementing 

active learning approach is low. It is possible to say that almost all teachers have used 

lecture method which makes students passive. The high rates of recognition34 (58.63%) 

with a mean score of(x= 4.99), providing incentives 40 (68.96%) with a mean score of 

(x=4.93) and providing Training 46(79.31%) with a mean score of (x=4.92) would 

suggest that the level of teachers‟ motivation in implementing active learning is low. In 

other words, there are dominations of lecture method which make teachers have low 

motivation to implement active learning.  

 From FGD and Class Room Observation, it is said that there is low motivation of 

teachers‟ motivation in implementing active learning.  
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With respect to the second research question of the study (How do Secondary School teachers 

perceive about active learning and its implementation?), according to the findings, the 

respondents‟ opinions when ranked revealed that the followings were the perceptions of them 

about active learning: 

 Teachers perceived that active learning strategies doesn‟t make them to finish  units on 

time (as Table 10. shows 8.62% of the respondents Strongly disagreed, 10.31% of  them 

disagreed and 6.89% of  them  undecided, where as 41.38%  and 32.76% with a mean 

score of(x=2.49)  the respondents agreed and Strongly agreed respectively). 

  Teachers believed that Class room management is not fully implemented while 

implementing active learning method(as Table4.2. 2 shows 8.68% Strongly disagreed, 

17.24% disagreed, 3.45% undecided, 34.48%agreed and 39.65% with a mean score of 

(x=2.43) Strongly agreed. 

 Teachers assumed that active learning method makes the teacher busy in facilitating, 

supervising and controlling.(As shown in table4.2.2, item 3,17.24% of the respondents 

strongly disagreed,15.51% of them disagreed where as 34.48% and 32.76% of the 

respondents agreed and strongly agreed respectively with a mean score of (x=2.40).  

  Teachers perceived that active learning lets students participate. Theoretically, they 

accepted the importance of active learning. As indicated in table 4.2.2.  62.1%agreed 

and 37.93% of them strongly agreed with a mean score of(x=2.48). However, they 

couldn‟t put it in to practice.  

  As indicated in table 4.2.2, 8.62% of the respondents strongly disagreed and 10.34% 

of them disagreed where as 13.79% were neutral and 3.45% and31.03 agreed and 

disagreed respectively with a mean score of(2.45).Teachers understand that active 

learning needs more inputs to implement active learning method successfully than 

lecture method. 

         With regard to basic research question three of the study (What are the factors affecting  

         Teachers‟ Motivation in implementing active learning?), the followings are major findings: 
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 Teachers are not motivated to implementing active learning method although they 

understand active learning method is important. Therefore, there is lack of 

implementing active learning.  

 Teaching and learning resources, School leaders interference, restricted rules and 

regulations, incentives, teaching loads, Professional Training and development, 

misbehavior, curriculum design and sitting arrangement are factors affecting teachers‟ 

motivation in implementing active learning. All these factors affect teachers‟ 

motivation in implementing active learning negatively. 

5.2. Conclusions  

Based on the views that have been expressed by various respondents and the findings, the 

following conclusions were drawn on the issue of Teachers‟ Motivation in Implementing Active 

Learning Approach in non-government Secondary School of Akaki Kaliti Sub-city. 

 The study has revealed that the level of Teachers‟ Motivation in Implementing Active 

Learning Approach is low. The level of giving recognition, providing incentives and 

training is low. 

 The findings have shown that Secondary School teachers have different perceptions that 

affect active learning method. These perceptions in turn are the causes of teachers‟ 

motivation in implementing active learning in non-government Secondary Schools of 

AKakiKality Sub-city and they discourage teachers highly with the way they are 

motivated. The lower teachers are motivated, the dissatisfied they are. The low 

motivation of teachers in AkakiKality Sub-city is associated with their high level wrong 

perceptions such as active learning strategies  are unable them to finish the units on time; 

Class room management is not fully realized while implementing active learning 

method; active learning method makes  teachers busy in facilitating; supervising and 

controlling; active learning lets students participate and to apply active learning 

successfully and one should have more capital than lecture method. 

 The findings have shown that non-government Secondary School teachers are not 

motivated in implementing active learning. The low motivation of teachers in Akaki 

kality Sub-city non- government Secondary Schools affected by motivational factors like 
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teaching and  learning resources, School leaders interference, restricted rules and 

regulations, incentives, teaching loads, Professional Training and Development(PTD), 

misbehavior of Students, Seating arrangement, the curriculum design and checking 

communication books are factors affecting teachers‟ motivation in implementing active 

learning. All these factors affect teachers‟ motivation in implementing active learning 

negatively. 

 Finally, the most important conclusion of this study is that the findings overwhelmingly 

support Herzberg‟s Two Factor Theory because the respondents (teachers) considered 

both intrinsic and extrinsic motivation are important for their job performance and 

wellbeing as well as implementing  active learning method.  

5.3. Recommendations  

Based on the above conclusions, the following recommendations were forwarded to improve 

teachers‟ motivation in implementing active learning in non- government Secondary Schools of 

Akaki Kality Sub-city.    

 As long as the study findings reveal that working environment has great impact on 

teachers‟ motivation in implementing active learning, Therefore, it is suggested that the 

School leaders continue putting more efforts on improving the working environment by 

facilitating conditions such as arranging seating rooms, fulfilling teaching and learning 

resources and more suitable and teaching facilities to be facilitated easy to run teaching-

learning processes smoothly.  

 Since no supports from government to train non- government schools teachers, it is  

advisable that the School leaders think more about human development resources and  

provide teachers more opportunities for training and development so as to teachers will 

likely be motivated.  

 The findings show that there are teachers who perceive that implementing active 

learning method consumes much time to cover portions, leads to poor classroom 

management and makes teachers busy. It is, therefore, better for School leaders to try to 

create awareness. 



72 

 

 The findings have shown that incentives are necessary to motivate teachers to implement 

active learning. It is, therefore, commented that the School leaders arrange different 

incentives.  

 The findings have proved that teaching load, leadership style and lots of extra activities 

affect the implementation of active learning. It is, therefore, commented that the School 

leaders try to minimize burdens and treat each teacher properly. 

 As the findings justified that majority of teachers didn‟t implement active learning 

method because of various reasons. Therefore, it is recommended that teachers work 

with School leaders in order to make sure that the implementation of active learning as 

well as directing of the Schools‟ plans and strategies towards improving teachers‟ 

conditions.  

 The findings of the study also proved that Students were less familiarized with active 

learning. Thus, it is suggested that teachers encourage, advise and empower their 

Students to participate actively using teaching aids so as to the lesson is very attractive 

and purposeful. 

 The findings revealed that teachers are de-motivated in implementing active learning 

method because of various factors. It is, therefore, advisable that teachers try to motivate 

themselves and others in order to implement active learning. 
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                                                        APPENDIX I 

ADDIS ABABA UNIVERSITY 

EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

 Dear Respondents: 

 This research aims to provide information on “Teachers‟ Motivation in implementing active 

learning Approach in non- governmental Secondary Schools of Akaki Kality Sub-city, Addis 

Ababa.”If you are honest and genuine to give logical response to each question, the research will 

be the most successful and fruitful. Thus, You are requested to be as frank as possible when 

completing this questionnaire. The questions are answered for research purpose only. Your 

responses will be highly respected and accorded confidentiality. It is not necessary to provide 

your name.                                                                                                                                        

                                                                                                                               Thank you.   
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QEUSTIONNAIRE FOR TEACHERS 

SECTION A: BACK GROUND INFORMATION 

 This part of questionnaire contains the personal information. Thus, please fill the necessary 

answer for each item properly by writing in the space provided.   

Note:     put     X     in the box provided to indicate your answer. 

Give only one answer for each question.   

1. Sex :  Male             Female 

2. What is your highest academic qualification? Bachelors Degree     Masters Degree              

      Any     other specify) ___________________  

 3. Age :  21-30 Years         31-40 Years           41-50 Years            Above 51 Years   

4. How long have you been in the teaching profession?  less than two years         2-5 yrs         

6-10 yrs      11-15 yrs            Over 15 years     

 5. How many periods do you have per week? 

8-12 periods                14-18 periods     20-24 periods                25-28 periods     

SECTION B : TO DETERMINE THE LEVEL OF TEACHERS‟ MOTIVATION                                                                                                               

The following expressions are important to determine the level of Teachers‟ Motivation in 

implimenting Active learning Approach. Please put    x   in the box provided to indicate your 

answers 

1. The extent to which the School leaders give recognition to teachers.    High         Moderate         

Low                          

2. The degree to which the School leaders provide incentives. High     Moderate                     

Low                                                                 

 3. The level at which the School leaders provide training.   High        Moderate                       

Low   
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Section C: PERCEPTIONS OF TEACHERS IN IMPLEMENTING ACTIVE LEARNING 

The followings are some perceptions of teachers in implementing active learning. Please indicate 

the extent to which each of the statement has affected teachers ‟motivation in implementing of 

active learning in your School. 

1=Strongly disagree      2= Disagree       3= neutral       4= Agree       5= Strongly agree 

. 

 

 

Statement 

Scale 

1 2 3 4 5 

1 Active learning strategies unable me to finish 

the units on time. 

     

2 Class room management is not fully realized 

while implementing active learning method. 

     

3 Active learning method makes the teacher busy 

in facilitating, supervising and controlling. 

     

4 Active learning lets students participate      

5  To apply active learning successfully, one 

should have more capital than lecture method. 
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SECTION D:  FACTORS AFFECTING TEACHERS MOTIVATION IN IMPLEMENTING 

ACTIVE LEARNING 

Part I: The followings are some ways which determine motivation. Please indicate the extent to 

which each of the statement has affected teacher motivation in implementing of active learning 

in your school. 

1- Very large extent   2- Large extent    3- Moderate extent    4- Small extent        5- No extent at 

all   

    Statements   

  

                                         

Scales 

1 2 3 4 5 

1. Teaching and learning resources are inadequate in school thus de-

motivating teachers to implement active learning. 

     

2.    The interference of leaders of the school affects the 

implementation of active learning. 

     

3. There are restricted rules and regulations in schools which de-

motivate teachers. 

     

4. The leadership Style determines the motivation of teachers to 

implement active learning 

     

 5. This School inspires me to apply active learning approach.        

6. Sitting arrangement and Class Size determine teachers‟ motivation 

to apply active learning. 

     

7. The reward is expected to the requested performance of teachers.             

8.   Teaching load hinders me implementing active learning.      

9. Students interest initiates me to apply active learning method.                      

10.  Students misbehavior is a problem in this class. 
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Part II: This part of the questionnaire contains items that focus on teachers‟ motivation in 

implementing active learning under investigation. Based on the concept of each item, please 

select the option that directly represents your opinion and rate the following using scales.  

Where; 1=Strongly Disagree (SD); 2=Disagree (D) 3=neither Agree nor disagree; 4=Agree (A); 

and 5=Strongly Agree (SA)  

     Statements   

  

                                         

Scales 

1 2 3 4 5 

1. Active learning Strategies enable me to experience the love and 

respect of Students.      

     

2. Active learning Strategies give me a chance to get the idea of 

Students.  

     

3. There is good interaction between me and my students.            

4. My Students achievement motivates me to continue using active 

learning strategies.     

     

5. My Students behavior makes me interested in applying active 

learning.     

     

6 .My students respect me during class, even out of the class.           

 

Open-ended Questions 

1) In your School, what are the major factors affecting teachers motivation in implementing 

Activelearning?_________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

_________________________________________________________________________ 
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2) Explain about your attitude towards active learning? 

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 

3) What is expected from the following stack holders to improve Teachers‟ motivation in 

implementing active learning?  

Schoolmanagement:_____________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Teachers:______________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Students:______________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

                                                                    Thank you for your time and cooperation    
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APPENDIX II 

ADDIS ABABA UNIVERSITY 

EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

INTERVIEW SCHEDULES FOR PRINCIPALS 

 First of all, I would like to say thank you very much for being volunteer and happy for 

interview.  I am a post graduate Student of Addis Ababa University .The purpose of this 

interview is to gather information (data) to carried out  a research  on  “Teachers‟ Motivation in 

implementing active learning method in non- governmental Secondary Schools of Akaki Kality 

Sub-city, Addis Ababa. So, your answers are very vital. 

Thank you for providing your precious time to respond the questions  

Date:______________ 

Observation start time:____  end time: ___ 

1. What is your highest academic qualification? 

 2 .Age ?           

3.  How many years have you served? 

4. How is work? 

5. Would you explain  the level of motivation of teachers  in your School? 

6. Would you say Something about your teachers familiarity with active learning strategies? 

7. What do you say about  teachers‟ motivation in implementing active learning in your school? 

8. What are factors affecting teachers‟ motivation in implementing active learning? 
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9. How does the above factors affect teachers motivation in implementing active learning ? 

10. How do you motivate your teachers in order to implement active learning? 

11. What is expected from the following stack holders in improving teacher motivation of 

implementing active learning?  

a)   School management: 

b) Teachers: 

c) Student: 

                                                                                                           Thank you very much 
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                                                       APPINDEX III 

ADDIS ABABA UNIVERSITY 

EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

                                         Class room observation list 

School:________________________________          Observation start time:____ end time:____ 

Teacher‟s name: _____________________                  Date: ________                                                                                             

Subject:________________________ ___ 

No  Observation Items 

. 

Level of rating 

High Moderate Low 

N

o 

% No % No % 

 A. Students Task Orientation/Engagement       

1 The extent to which Students appear fully 

engaged in activities 

      

2 The level at which Students are active 

participants in their learning. 

      

 3 The degree at which Students sharing of 

answers and thoughts is frequently 

observed.                           

      

 B. Support in Learning Activities        

1 The level at which teaching methods 

promote engagement. 

      

3 The extent to which extra help is provided to 

students when needed.  

      

4 The degree at which activities provided       
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consistently engage students. 

5 The extent to which activities support active 

participation 

      

 C.  Class room situation       

1 The extent to which Students misbehavior is 

a problem in this class. 

      

      

2                       

The degree to which Students follow rules 

and directions 

      

 3 The level to which Sitting arrangement is 

suitable for active learning 

      

 

Source:  Adapted from Allyson Joelle Candee (2016) : The Classroom Learning Activities 

Checklist: 
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አባሪ አራት 

አዲስ አበባ ዩኒቨርስቲ 

የባህሪ ትምህርት ጥናትና ምርምር ኢንስቲዮት 

የድህረ ምረቃ ፕሮግራም 

የቡድን ተኮር ውይይት 

ውድ ተማሪዎች  

የዚህ ጥናታዊ ጽሁፍ ዋና አሊማ በአቃቂ ቃሉቲ ክ/ከተማ በሚገኙ መንግስታዊ ባልሆኑ 

ሁሇተኛ ዯረጃ ት/ቤቶች ውስጥ የሚያስተምሩ መመህራን ‹‹የአሳታፊ ትምህርት ስነ-

ዘዴ አተገባበር ተነሳሽነት›› በሚል ርዕስ ጥናታዊ ጽሁፍ ማዘጋጀት ነው፡፡ሇጥናቱ 

ተግባራዊነት የእናንተ የቡድን ተኮር ውይይት ወሳኝ በመሆኑ በታማኝነት እና በቅንነት 

በውይይቱ ተሳታፊ እንድትሆኑ በአክብሮት እጠይቃሇሁ፡፡ 

 በት/ቤታችሁ ተጨባጭ ሁኔታ 

1. መምህራን የአሳታፊ ትምህርት እንዳይተገብሩ የሚያዯርጉ ችግሮች ምንድን 

ናቸው? ተወያዩበት 

2. በአብዛኛው መምህራን የትኛውን የማስተማር ዘዴ ይጠቀማለ? ሇምን 

የመስሊችኋል? 

ሀ. ገሇጻ  

ሇ. አሳታፊ /ውይይት/ 
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3. መምህራን ሇአሳታፊ ትምህርት ያሊቸው ተነሳሽነት እንዴት ይገሇጻል? 

4. ሇአሳታፊ ትምህርት ይበልጥ አውን መሆን የሚከተለት አካሊ ምን ሚና 

መጫወት አሇባቸው? 

ሀ. የት/ቤት አመራር 

ሇ. መምህራን 

ሐ. ተማሪዎች 

5. በክፍል ውስጥ የሚከናወኑ ተግባራትን በየትኛው መንገድ በይበልጥ 

ታካነውናሊችሁ? ሇምን? 

ሀ. በቡድን 

ሇ. በተናጠል 

6. መምህራን ሇአሳታፊ ትምህርት ያሊቸው አመሇካከት እንዴት ይገሇጻል? 

 

 

 

 

 

    

 

 

  

 


