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ABSTRACT 

 

The purpose of this study was to assess the practices and challenges of leading school for 

improvement in some selected Government secondary school of Majang Zone, Gambella State. 

The study is conducted under this title to show the practices of school principal for the leading 

school for improvement  and to assess the Challenges of School principal for the leading school 

for improvement and to come up with some possible solutions. To conduct this study a 

descriptive survey research design was employed. In this Zone there are 2 woredas. For this 

study total populations and total sample were 171 and 139 respectively.  The total sample 

respondent were 83 teachers, 34 class representative students, 12 representative school 

improvement committee, 4 WEO experts, 2 external supervisors and 4 principals as sources of 

information from the four selected Government secondary schools. The researcher used different 

sampling techniques for respondents. The collected data through closed questions were analyzed 

using descriptive statistical tools as frequency percentage, mean, weighted mean and the overall 

mean, likert scale was used to analyze the responses of respondents. The data gathered through 

open- ended questions and interviews were analyzed qualitatively through narration for the 

purpose of triangulation. The findings of the study indicated below average practices of 

secondary school principals in implementing school improvement program domains such as, 

teaching-learning, community participation, healthy school environment domains. They also had 

above average practices of school leadership and management domain, but there are some 

activities related to these four domains were low practiced by school principals. Regarding the 

challenges; lack of experience ,low level of creating good communication,  commitment of the 

school principals and teachers, shortage of budget, insufficient school facilities can affect the  

school principal in leading school for improvement. In line with the above findings and 

conclusion, it was recommended that principals, external supervisors and school improvement 

committee in collaboration with Woreda and Zone education office design and works on how to 

bring the experienced teachers to the leadership position, to give short and long term training. 
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CHAPTER ONE 

Introduction 

This chapter  deals with background of the study, statement of the problem, objectives of the 

study, significance of the study, delimitation of the study, organization of the study and 

operational definition of key terms.  

1.1. Background of Study 

Leadership in the context of education pursues effective performance in school through not only 

examining tasks to be accomplished, but also providing greater reinforcement like giving 

recognition, improving condition of service and providing better remuneration. The principal is a 

key person who has an involvement in all aspects of the school‟s operation and is responsible for 

all activities that takes place in his school (Gorton, 1988). Similarly, Principals are the central 

figure of school organization. As mentioned by Pynes (2004), an excellent leadership 

competence such as vision-establishes and maintains a long term, big picture prospective to 

move organization goal forward, integrity build trust through demonstration of ethical behavior 

and personal authenticity is necessary. 

School Leadership can be understood as a process of influence based on clear values and beliefs 

and leading to a “vision‟ for the school. The vision is articulated by leaders who seek to gain the 

commitment of staff and stakeholders to the ideal of a better future for the school its learners and 

stakeholders (Bush, 2007). Moreover, Bush suggests that the quality of leadership make 

significant difference in school and student outcomes. Furthermore, in many parts of the world, 

including both developed and developing countries, there recognition to those schools requires 

effective leaders and managers if they are to provide the best possible education for their 

learners. 

The prime function of leadership for authentic SIP is to enhance the quality of teaching and 

learning. Effective leaders place an emphasis upon teaching and learning as well as building 

organizational capacity and have a moral obligation to see that students are well served and that 

teachers are supported in their efforts to improve the quality of learning (Hopkins, 2001). The 

crucial point is that in order to build leadership capacity there needs to be a focus and continued 
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emphasis on the leadership capabilities of all those within the school community: parents, pupils 

and teachers (Lambert and Harris, 2003). 

The purpose of school improvement policies is improving the educational process that includes 

instruction and subject matter. It helps schools improve their organizational functioning that are 

indirectly linked to students‟ achievement, such as school climate, staffing and school 

organization. Besides, SIP encourages schools to conduct self-enquirer grading the strengths and 

weakness of their performance and helps schools to get a collaborative effort of several 

stakeholders at different levels of the education system (Housing and Postlethwaite, cited in 

Firew, 2010). 

The Ethiopian education system which lasted for a long period is now in a process of 

implementing the school Improvement Program (SIP) that gives emphasis for quality of 

education. The most promising objective of the 1994 ETP is increasing access to education and 

then to work with quality of education. Accordingly, MOE has developed a General Education 

Quality Improvement Program (GEQIP) which aims at improving quality of education at 

primary and secondary levels of the school and this package has six components out of which 

SIP is one (MOE, 2007). The School Improvement Program (SIP) is one of the components of 

GEQIP and national programs developed by the Ministry of Education (MOE) in 2007 to 

improve student results at all levels of the school. 

The main focus of School Improvement Program (SIP) lies on student learning and the learning 

outcome, School Improvement Program Manual (MOE, 2011).To this effect, schools should 

primarily identify their weakness and strength and prioritize each school domain and set goals; 

similarly, it is a continuous process wherein all members of the school community and other 

stakeholders contribute for the student learning and improvement of their results. The school 

domains are grouped into four. These four domains are teaching and learning, favorable 

condition and environment for education, School Leadership and administration and Community 

Participation which having different elements within each group. 

Leading schools for improvement analysis of practices and challenges in the schools with 

different school domains help to improve the inputs, process and output of schools. This facility 

teaching and learning process to promote academic performance of the learners. One of the issues 

stressed in the SIP document is the fact that, school improvement program must be continuous 

and cyclical process through its implementation that involves the activities such as, planning, 
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implementing, evaluating and reporting all these activities should continuous at school level 

(MOE, 2007).   

According to the MOE‟s(2007), school improvement program blue print document, the timely 

and the basic aim of the program is improving students‟ academic achievement through creating 

conducive teaching and learning environment and with active involvement of parents in the 

teaching learning process. Then, for the success of school improvement program it needs the 

commitment and actively participation of all the school stakeholders especially, schools 

principals, supervisors, SIP committee, teachers and Students. Those, stakeholders are a 

responsibility to identify the barriers as the challenges of to practice school improvement 

program so as takes corrective measurement on time. 

Therefore, all the above explanation was the researcher‟s needs to investigate leading schools for 

improvement analysis of practice and challenges in government secondary schools of Majang 

Zone, Gambella Regional state. 

1.2. Statement of the Problem 

Leadership can be understood as a process of influence based on clear values and beliefs and leading 

to a „vision‟ for the school. The vision is articulated by leaders who seek to gain the commitment of 

staff and stakeholders to the ideal of a better future for the school, its learners and stakeholders 

(Bush, 2007). Sergiovanni (cited in Bush, 2007) also suggested that much leadership theory and 

practice provide a limited view, dwelling excessively on some aspects of leadership to the virtual 

exclusion of others.  

In the success of school improvement teachers, parents, community and business partners, 

administrators, and students must share leadership functions. Similarly, the leaders‟ role must 

change from that of a top-down supervisor to a facilitator, instructional leader, coach, and 

strategic teacher (Senge as cited in Peterson, 1995). For school improvement to be effective 

commitment support and involvement of staff are the critical components in securing meaningful 

change and this were not occur unless efforts are made within the school to build the internal 

capacity and conditions that best foster and support school improvement (Harris, 2002). 

Success of institutional planning depends on the dynamism and flexibility of leaders should look 

at the system as whole, asses the strengths and weaknesses and carefully create a feeling of 

readiness for change. But, a primary reason that school improvement plans fail to show success 
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is that they are not kept in the forefront of the school‟s daily life and plan that is put on the shelf 

and forgotten or initially implemented, but neglected will not contribute to the achievement of 

the students at the school (Talesra, 2002). 

The schools with leaders having the capacity to organize staff, trust others, and communicate 

with the organization‟s vision undoubtedly come up with change and development but others 

cannot. Supporting this idea, Hopkins et al., (in Harris 2005) identified different type of schools 

such as improving, failing, trapping and dynamic in which the failing type is one which is 

attributed by low development and maintenance; poor at the day-to-day management tasks  and 

tends to be reactive rather than proactive in their approach to deadlines or problem solving. 

Moreover, Huber (2010) conducted a research on many school leaders and categorizes the school 

leadership as good and bad, in which the bad one is characterized by low student achievement, 

poor results in national and international achievement tests, little value added, and a high rate of 

absenteeism among students and teachers. 

In Ethiopia considerable educational achievements have been registered; for instances, access to 

education and attempt made to optimize equity are some of the achievements registered since the 

introduction of GEQIP in 2007(MOE, 2010). However, beside all these achievements, there are 

still many problems entitled with the implementation of the (SIP) which needs future cooperative 

and sustainable effort for its resolution. In line with this, MOE (2010) identified problems such 

as limited capacity of leadership at sector and school level, limited SIP implementation capacity 

at both Wereda and school levels, unsustainable monitoring and evaluation system of SIP, less 

student achievement in relation with low quality were few of the many problems identified. 

Therefore, even though the Ethiopian government and the region attempted to give emphasis to 

promote and strength school leadership capacity in ESDP by open new and well organized 

leadership based colleges and Universities in order to train and produce quality principals, 

supervisors and quality assuring experts which has direct role and responsibility in the process of 

achieving quality of education. Still in many secondary schools, school leaderships are being 

assigned at the leadership position without having leadership qualification. And there is present  

gap between the objective of SIP and skills and competencies of stakeholder. With this reason; it 

may be difficult to have successes in the SIP and student achievement (MOE, 1999).  

The findings of different studies on practices and challenges of implementation of SIP in 

secondary schools of different Regions and Zones of the Country have shown that, effective 
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implementation of SIP has been mainly affected by factors such as lack of financial and material 

resources, lack of commitment of community, poor cooperation and support of stakeholders, lack 

of awareness and practical involvement of students in the program and lack of preparation and 

capacity of teachers (Kalayu,2001,Firew,2010,Meless,2011).   

 The studies, however, did not include leading schools for improvement analysis of practices and 

challenges. Thus the researcher believes that the existing gap can be filled through this study.  

Therefore, by taking consideration of the above problems, this study was focused on leading 

schools for improvement analysis of practices and challenge are important step in finding the 

proper solutions for developing and improving school leadership skills and abilities  in the zone. 

So, it is the reason why the researcher was initiated to conduct the research on leading schools 

for improvement analysis of practices and challenge in government secondary schools of Majang 

Zone. Based on the problem stated above the study was designed to answer the following basic 

research questions: 

1. What are the current practices of leading schools for improvement in government 

secondary schools of Majang Zone?  

2. What are the major challenges of leading schools for improvement in secondary schools 

of Majang Zone? 

3. What possible solutions that shall be taken to tackle the challenges in the leading schools 

for improvement in Majang Zone? 

 1.3. Objective of the Study  

The study was the following general and specific objective; 

 1.3.1. General objective 

The general objective of the study was to assess leading school for improvement analysis of 

practices and challenges in government secondary schools of Majange Zone. 

 1.3.2. Specific objectives 

This study was focused on the following specific objectives; 

1. To assess the leading practices of the school principals towards schools improvement in  

   Majange Zone 
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2. To identify the leading schools for improvement challenges in Majang Zone.  

3. Identify the possible solution that shall be taken to tackle the challenges in the leading  

    Schools for improvement  

       

 1.4. Significance of the Study 

Principals must establish a culture that promotes excellence, equality and high expectations of all 

pupils. A principal that practices leadership provides vision, leadership and direction for the 

school and ensures that it is managed and organized to meet its aims and targets. This study was 

assumed to be very important expecting to benefit the following bodies. It may help policy 

makers and planners to facilitate strategies in producing man power (leaders) that are skillful in 

the implementation of school improvement and seeking solution for changing of the existing 

system. It may be basis for decision making (taking corrective measures) for the target line 

offices by getting useful information on the factors affecting  practices and challenges of leading 

school for improvement in Majang Zone. It may also encourage newly assigned leaders and 

stakeholders of the target area to change the system of task accomplishment by conducting action 

research to provide solutions for those factors affecting leadership for school improvement. It 

may make students of the target area and the society at large more profitable by exposing factors 

affecting effective leadership. Finally, it may provide information for those who are interested to 

make further studies on the topic i.e it may encourage future research. 

 

  1.5. Delimitation of the study 

In order to make the study more manageable, the study was delimited in concepts or issues, 

geography and time. Regarding the concepts, it is delimited to Leading Schools for Improvement 

Analysis Practices and Challenges the four SIP domains such as teaching & learning, safe and 

healthy school environment, school leadership and the community involvement. School leaders 

can encompass people occupying various roles and functions such as principals, assistant 

principals, leadership teams, school governing boards and school level staff involved in 

leadership tasks (Pont et al., 2008). But in this study school leader refers to only principals as 

they are the most responsible and accountable bodies for every management and administrative 

activities in the school. Geographically the scope of this study was also delimited to Majang 

Zone in Gambella Regine, specifically four (4) Government secondary (grade 9-10) schools in 
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the zone. Concerning the time, the study is confined to Leading School for Improvement 

Analysis of Practices and Challenges during the current (2011E.C) academic year. 

1.6. Limitation of the Study  

The reluctance of some respondents to fill and return the questionnaires on time was one 

limitation in this study. Moreover, lack of relevant and adequate references related to Leading 

School for Improvement program in Ethiopian context was also another limitation. In addition, 

the limitation of this study could be the fact that the findings cannot be generalized for all 

secondary schools in the zone, because the study focused only on 4 secondary schools. Finally, 

lack of transportation and the scattered location of most secondary schools in the zone were other 

inescapable limitations. However, the researcher was trying to alleviate the shortage of the 

references by browsing on the internet. The researcher was also supported by school principals to 

overcome the problem pertained to the scattered location of sampled schools and collected the 

data within the allowed time.                       

1.7. Definitions of Key Terms 

Practices:  Performing school improvement program (SIP) activities. 

Challenges: Difficulties to implement school improvement program 

Leadership: is a process through which an individual, resources, the cooperation of others, 

towards the achievement of goals in particular setting Deighton, (1971:556).  

School leaders: a person in school who influence a group of people and organize the activities 

performed in school. 

School principal: An administrative and supervising officer in charge of general secondary 

schools giving to administrative duties full time.  

School Improvement program: is a concept focused in increasing the academic performance 

Of students by conducting self- evaluation on various school Domains by improving learning 

input and the following process (MOE, 2007) 

Improvement:  is the action of providing better than previous situation  

Schools:  Are considered learning communities with active stakeholder engagement in learning 

and problem-solving 

Woreda:  an administrative division managed by Educational office which is composed of a 

numbers of schools. 
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School Improvement Committee: It is committee which established from the school 

Community and parents to support implementation of SIP in the schools (MOE, 2007). 

 Parent Teacher Association: to promote connections and communications between parents   

and school and to establish a partnership between them. 

1.8. Organization of the study 

The thesis were consists of five chapters. Chapter one were included Background of the study, 

Statement of the problem, Basic questions, Objectives of the study, Delimitation of the study, 

Definition of key terms and Organization of the study. Chapter two dealt with the review of 

related literature, chapter three contained Research design, Research Method, Source of data, 

Sampling and Sampling technique, Instruments and procedures of data collection and Methods 

of data analysis. Chapter four presented the presentation, analysis, and interpretation of data and 

finally Chapter five contain summary, conclusions, and recommendations of the study. 
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      CHAPTER TWO 

 Review of Related Literature 

  2.1 The Concept of School Leadership 

 

Questions about leadership have long been a subject of speculation, but scientific research on 

leadership did not begin until the twentieth century (yukl, 2008). As Yukl‟s explanation, even 

though leadership history did not substantiated by scientific research until the twentieth century, 

it seems to have a very long history as long as men‟s organization history. Therefore, leadership 

has existed for as long as people have interacted, and it is present in all cultures no matter what 

their economic or social makeup. Although leadership is an age-old concept, it remains a 

complex term that researchers and scholars deal with continuously. One of the main reasons is 

the extensive number of definitions for this term (Trot tier et al., 2008).  

Leadership has diversified definitions and different authors also define leadership in different 

ways. For example Hemphill & Coons (cited in yukl, 2008) define leadership as it is the behavior 

of an individual directing the activities of a group toward a shared vision. Beare, Caldwell and 

Millikan (1989) also defined that leadership is viewed as a process that includes influencing the 

task objective and strategies of a group or organization; influencing people in the organization to 

implement the strategies and achieve the objectives, influencing group maintenance and 

identification, and influencing the culture of the organization.  

Additionally, leadership can be defined as a complex social process, rooted in aspects of values, 

skills, knowledge as well as ways of thinking of both leaders and followers. Thus, it is all about 

the continuous process of establishing and maintaining connection between who aspire to lead 

and those who are willing to follow (Hersey and Blanchard, 1984). Despite varied definitions of 

leadership, a central working definition may help us to have a common understanding. 

Leithwood and Riehl (cited in Wossenu, 2006) noted that at the core of most definitions of 

leadership are two functions; these are providing direction and exercising influence. Moreover,  

leaders mobilize and work with others in order to achieve the common goals. To this end, 

leadership is an influence process in supporting others to work enthusiastically at the aim of 

shared goals or objectives. Leadership is a broader concept where authority to lead does not 

reside only in one person, but can be distributed among different people within and beyond the 

school. Therefore, school leadership can encompass people occupying various roles and 
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functions such as principals, deputy and assistant principals, leadership teams, school governing 

boards and school level staff involved in leadership tasks (Pont et al., 2008).  

As Bush and Glover (cited in Pont et al., 2008) depending on country contexts, the term school 

leadership is often used interchangeably with school management and school administration. But 

Kotterin, Glover, D. and Lae, S. (2000) argues that leadership and management functions can be 

separated out fairly clearly according to context: for him strategic development is a key function 

of leadership for change, while day-to-day problem solving is clearly a management function. He 

sees 'institutionalizing a leadership-centered culture' as essential because it motivates and 

empowers people. 

In relation to this, Bennis and Nanus's (as cited in Glover, D. and Lae, S. (2000)) identified that a 

'range of talents' is central to highly successful leadership, and this includes fostering a culture of 

trust, developing an openness to learning, encouraging and stimulating staff learning and 

communicating organizational aims/vision with clarity.  

  2.2. Leadership Theories    

In contemporary socio-economic and political world traditional theories of leadership that is trait 

and personality based characteristics have shifted to situation perspective in which situation is 

determined by skills of the leader (Avolio, Walumbwa, & Weber, 2009). All contemporary 

theories can be accommodated under three broad perspectives; process perspective, trait 

perspective, and skill perspective. Implicitly, there seems to be some degree of affirmation that 

leadership is a process that involves influence with a group of people toward the realization of 

goals (Wolinski, 2010). It was pointed out by Charry (2012) that scholarly interest in leadership 

received increased attention of scholars during the early part of the twentieth century. According 

to this scholar there are eight major theories of leadership. Earlier theories focused on the 

qualities that distinguish leaders from followers, whereas later ones viewed other factors 

associated with leadership. These theories are:  

Participative leadership theories point out that the ideal leadership style is one that takes the 

input of others into account. Participative leaders encourage participation and contributions from 

group members and help group members to feel relevant and committed to the decision-making 

process. According to Lamb (2013), a manager who believes in participative leadership, seeks to 

involve other people, rather than making all the decisions at his own. In this way, improves 

commitment and collaboration, which results into rational decisions.  
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Transactional Theory focuses on the role of supervision, organization and group performance 

and the exchanges that take place between leaders and followers. This approach confines 

leadership on a system of rewards and punishments (Charry, 2012). In other words, on the notion 

that a leader‟s job is to create structures that make it abundantly clear what is expected of 

followers and the consequences (rewards and punishments) associated with meeting or not 

meeting organizational expectations (Lamb, 2013). When employees are successful, they are 

rewarded and when they fail, they are reprimanded or punished (Charry, 2012). This theory is 

often likened to the concept and practice of management and continues to be an extremely 

common component of many leadership models and organizational structures (Lamb, 2013). 

Transformational theoretical perspective focuses on the connections formed between leaders 

and followers. In this a leader engages with others and is able to “create a connection that results 

in increased motivation and morality in both followers and leaders. Transformational leaders 

motivate and inspire people by helping group members see the importance and higher purpose of 

the task. These leaders are focused on the performance of group members, but also on each 

person to fulfilling his or her potential. Leaders of this style often exhibit high degree of ethical 

and moral standards (Charry, 2012). Skills Theory conveys that learned knowledge and acquired 

skills/abilities are significant factors in the practice of effective leadership. Interestingly, this 

theory acknowledges the connection between inherited traits and the capacity to lead effectively, 

but argues that learned skills, a developed style, and acquired knowledge, are the real keys to 

leadership performance  

Contingency Theories stress on specific variables in the environment that might determine 

which style of leadership is best suited for a particular work situation. According to this theory, 

leadership styles vary across all situations. Success depends upon a number of variables, 

including leadership style, qualities of followers and situational features (Charry, 2012). 

Contingency theory categorically states that effective leadership depends on the degree of fit 

between a leader‟s qualities and leadership style and that demanded by a specific situation 

(Lamb, 2013). A contingency factor is thus any condition in any relevant environment to be 

considered when designing an organization or one of its elements (Naylor, 1999).  
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2.3. The Importance of School Leadership 

 School leadership is one of the key conventional terms where the success of a school is being 

celebrated. In this regard, 22 research and practice have a great deal to say about the importance 

of school leadership with regard to its impact on school improvement and ultimately on students 

achievement. Hattie (2009) explains the causal link, “School leaders have an indirect influence 

on student achievement through their creation of the learning environment and culture, rather 

than a direct influence on learning.” Effective leadership makes for effective schools and its 

absence relegates a school to a mediocre performance at best (Fullan, 2001 Successful).   

With new ways of schooling required, a different leadership skill set is also needed. Returning to 

earlier thoughts that today‟s schools require new ways of thinking (Beare, 2006; Pink, 2006; 

Sorman-Nillson, 2009), Kaiser and Halbert (2009) argue for leaders who have a „growth 

mindset.‟ Dweck (2006: 6) describes a growth mindset as a passion for stretching yourself and 

sticking to it, even when it‟s not going well, allowing people to thrive during some of the most 

challenging times in their lives. This mindset supports principals to be flexible, responsive and 

improve in leading their schools in times of significant change.  

Given that a new way of looking at school leadership is required, it is worth investigating what 

we can learn from those improve principals and successful schools in the field. Dimmock and 

O‟Donoghue‟s (1997: 3) empirical research documented the life histories of “… a number of 

principals who were regarded by educational administrators, peers and staff to be undertaking 

adventurous change programs to improve the quality of curriculum, teaching and learning in 

their schools.” These they termed improve principals, who they found to be ordinary, as people 

and principals and were not to be regarded as „super principals‟. “Rather their leadership was 

characterized by a strong sense of, and track record in, improves within system parameters” 

(Dimmock & O‟Donoghue, 1997: 4)  

Through the development of the SIP, principals are given authority to implement their own 

school improvement initiatives on a monthly and annual basis. Principals can guide teachers to 

modify the national curriculum to meet students‟ needs. Additionally, principals are given 

authority to provide teachers with enrichment opportunities through training and workshops. 

School principals directly receive funding for school maintenance and other operating expenses 

from the Central and Regional offices. These funds are to be allocated by the principal‟s 
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discretion. Also, new teachers can apply for jobs at the specific school. Principals have the 

authority to recommend the hiring of a teacher which the divisional office must approve. 

To sum up, the research and practice revealed the importance of the leadership in securing the 

sustainable school improvement and the dependability of school success will depend up on the 

ability of leaders to harness the capacity of local, to enhance sense and meaning and to build 

community of responsibility as well as the effective leadership is at the core of every successful 

organization. Indeed, leadership has a significant effect on student and quality curriculum and 

teachers instruction in which currently administrators and teachers provide most of the leadership 

in schools but other potential sources of leadership exist. Successful school leaders respond 

productively to challenges and opportunities created by the accountability oriented policy 

context and education in different group of students. 

   2.4 The Effect of Leadership on Students’ Achievement 

As cited in (Hopkins et al 1996, 1998) Contemporary educational reform places a great premium 

on the effective leadership and management of schools. The logic of this position is that an 

orderly school environment, that is efficient and well managed, provides the preconditions for 

enhanced student learning. Empirical backing for a relationship between leadership and higher 

levels of student outcomes is often claimed, and the school effects research is usually cited in 

support. At one level this contention is self-evidently true. However, the correlation nature of the 

research evidence that is often cited in support inevitably masks the exact relationship between 

leadership and enhanced student learning. Consequently, policy initiatives that focus solely on 

leadership and management have difficulty in achieving more than a generalized impact on 

student learning. According to researchers Philip Hallinger and Ronald Heck, school principals 

“exercise a measurable, though indirect, effect on school effectiveness and student achievement.” 

Leadership appears to particularly impact the quality of teaching in schools (NGA Center for 

Best Practices (2003:2). 

School leaders provide focus and direction to curriculum and teaching and manage the 

organization efficiently to support student and adult learning. Principals also evaluate teachers 

and make decisions about their classroom assignments. When classroom instruction is weak in 

underperforming schools, or when large numbers of teachers are teaching out-of-field in these 

schools, significant responsibility rests with the principal. Quality school leaders, the evidence 

suggests, understand teaching and are respected by their staff. Moreover, these individuals are 
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willing to hold themselves and others responsible for student learning and enhancing the capacity 

of teachers to meet this goal. As Richard Elmore puts it: 

It is now more than 20 years since leadership was identified as one of the key components of 

“good schools” by HMI, who stated that, without exception, the most important single factor in 

the success of the schools is the quality of the leadership of the head (DES, 1977:36). Since that 

time the changes imposed upon the UK education system, and indeed on most other “developed” 

educational systems, have radically altered the role and responsibilities of the head teacher or 

principal. In particular, the devolution of responsibility for local management of schools in many 

systems has resulted in the head teacher or principal becoming a manager of systems and budgets 

as well as a leader of colleagues. Also, the increasingly competitive environment in which 

schools operate has placed a much greater emphasis upon the need to raise standards and to 

improve the outcomes of schooling. 

During the past decade, the debate over educational leadership has been dominated by a contrast 

between the so-called transactional and transformational approaches. As we have noted 

elsewhere, there seems to be a presumption with transactional models in systems where strong 

central control has been retained, while in those systems where de-centralization has been most 

evident considerable interest in transformational models has emerged (West et al 2000). It has 

been widely argued that complex and dynamic changes, such as the “cultural” changes that are 

required for sustained school improvement, are more likely to occur as a result of 

transformational leadership (Burns 1978, Caldwell 1999, Leithwood and Jantzi 1990). This style 

of leadership focuses on the people involved and their relationships, and requires an approach 

that seeks to transform feelings, attitudes and beliefs. 

Transformational leaders not only manage structure, but they purposefully seek to impact upon 

the culture of the school in order to change it. Unfortunately there is a problem when reviewing 

the literature on educational leadership. It is that most commentators, certainly those writing 

during the past ten or twenty years, tend to conflate their own views about what leadership 

should be with their descriptions of what leadership actually is, and fail to discipline either 

position by reference to empirical research. This can lead us towards a somewhat mythical view 

of leadership that is often embellished by rhetoric. Consequently, transformational leadership is, 

as with many concepts in education, a somewhat plastic term. For the purposes of this paper I 

have selected, from our more comprehensive review, a few sources that capture the range of 

conventional wisdom on transformational leadership and that have adequate empirical support 

(Hopkins 2000). 
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So for example: On the issue of change, Cheng(2005) claims that transformational leadership is 

critical to meeting educational challenges in a changing environment, and Turan and Sny (1996) 

argue that strategic planning, like transformational leadership, is vision-driven planning for the 

future. Innovation, inclusion and conflict management have all been linked to transformational 

leadership behaviors. 

 

Berg and Sleegers (1996) found that transformational school leadership plays a “particularly 

crucial” role in the development of the innovative capacities of schools. According to research 

by Leithwood (1997), principal leadership exercised its strongest independent influence on 

planning, structure and organization, as well as on school mission and school culture. These 

studies support the contention that the main outcome of transformational leadership is the 

“increased capacity of an organization to continuously improve” Leithwood et al 1999:17). It is 

for this reason that I consider the approach a necessary but not sufficient condition for school 

improvement, for the simple reason that it lacks a specific orientation towards student learning. 

In line with many other educational reforms, transformational leadership simply focuses on the 

wrong variables. 

 

There is now an increasingly strong research base that suggests that initiatives such as local 

management of schools, external inspection, and organization development or teacher appraisal 

only indirectly effect student performance. These “distal variables”, as Wang and her colleagues 

(1993) point out, are too far removed from the daily learning experiences of most students. The 

three key “proximal variables” that, according to their meta-analysis, do correlate with higher 

levels of student achievement are psychological, instructional and home environments. 

The clear implications for policy are that any strategy to promote student learning needs to give 

attention to engaging students and parents as active participants, and expanding the teaching and 

learning repertoires of teachers and students respectively. Yet a sole focus on teaching and 

learning is also not a sufficient condition for school improvement. A leading American 

commentator on school reform explains it this way (Elmore 2000:366): Principles of [best] 

practice [related to teaching and learning]…have difficulty taking root in schools for essentially 

two reasons: (a) they require content knowledge and pedagogical skill that few teachers presently 

have, and (b) they challenge certain basic patterns in the organization of schooling. Neither 

problem cannot be solved independently of the other, nor is teaching practice likely to change in 

the absence of solutions that operate simultaneously on both fronts. 
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What Elmore is arguing for is an approach to educational change that at the same time focuses 

on the organizational conditions of the school, in particular the approach taken to staff 

development and planning, as well as on the way teaching and learning is conducted. Leithwood 

and his colleagues (1999:8), define it as an approach to leadership that emphasizes “the 

behaviors of teachers as they engage in activities directly affecting the growth of students”. Once 

again the term is subject to conceptual pluralism by the many commentators who are attracted to 

the notion (see for example Sheppard 1996, Geltner and Sheltom 1991, and Duke 1987).  

However, the most fully tested approach to instructional leadership is that of Hallinger and his 

colleagues (Hallinger and Murphy 1985).  They propose a model of instructional leadership that 

consists of 20 specific functions within three broad categories: defining the school mission, 

managing the instructional program, promoting school climate. There is considerable empirical 

support for this model, particularly as it relates to student outcomes (Hallinger 1992, Sheppard 

1996).  

Our own work in supporting a variety of school improvement initiatives suggests that the focus 

of instructional leadership needs to be on two key skill clusters (see for example Hopkins et al 

1996, 1998). These are strategies for effective teaching and learning & the conditions that 

support implementation, in particular staff development and planning. As contemporary policy 

and practice exhibits a lack of precision in operational sing these domains I need to clarify, albeit 

briefly, our use of the terms. 

 

The research evidence on effective patterns of teaching that result in higher levels of student 

learning is burgeoning (e.g. Creemers 1994, Brophy and Good 1986, Joyce and Weil 1996, Joyce 

et al 1997). One can summarize the evidence from the research on teaching and curriculum, and 

their impact on student learning, as follows: There are a number of well-developed models of 

teaching and curriculum that generate substantially higher levels of student learning than does 

normative practice. The most effective curricular and teaching patterns induce students to 

construct knowledge to inquire into subject areas intensively. The result is to increase student 

capacity to learn and work smarter. Models of teaching are really models of learning. As students 

acquire information, ideas, skills, values, ways of thinking, and means of expressing themselves, 

they are also learning how to leave. To ensure maximum impact on learning, any specific 

teaching strategy needs to be fully integrated within a curriculum. 
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Too often thinking skills or study strategies are presented in isolation, with the consequence a) 

that it is left to the student to transfer the strategy to real settings, and b) that teachers have no 

curriculum vehicle in which to share good practice. This analysis supports the view that teaching  

is more than just presenting material; it is about infusing curriculum content with appropriate 

instructional strategies that are selected in order to achieve the learning goals the teacher has for 

his or her students. Successful teachers are not simply charismatic, persuasive and expert 

presenters; rather, they create powerful cognitive and social tasks to their students, and teach the 

students how to make productive use of them. The purpose of instructional leadership is to 

facilitate and support this approach to teaching and learning (Hopkins 2000:3).  

 

The other side of the coin is, of course, staff development. This is for the obvious reason that 

many of the curricular and teaching patterns alluded to above are new for most teachers. They 

represent additions to their repertoire that require substantial study and hard work if 

implementation in the classroom is to take place. The approach to staff development that we 

employ is specifically directed at assisting teachers to expand their range of teaching strategies. 

This approach is based on the research of Joyce and Showers (1995), who identify a number of 

key training components that need to be used in combination. The major components of training 

are: presentation of theory or description of skill or strategy, modeling or demonstration of skills 

or models of teaching, practice in simulated and classroom settings, structured and open-ended 

feedback (provision of information about performance) and coaching for application (hands-on, 

in-classroom assistance with the transfer of skills and strategies to the classroom). 

 

Joyce (1992) has also distinguished between where these various forms of staff development are 

best located – either in the workshop or the workplace. The workshop, which is equivalent to the 

best practice on the traditional inset course, is where teachers gain understanding, see 

demonstrations of the teaching strategy, and have the opportunity to practice in anon threatening 

environment. The research evidence is very clear that skill acquisition and the ability to transfer  

vertically to a range of situations require on-the-job support. This implies changes to the way in 

which staff development is organized in schools (Joyce and Showers 1995). In particular, this 

means providing the opportunity for immediate and sustained practice, collaboration and peer 

coaching, and studying development and implementation. Instructional leaders realize that one 

cannot „adhoc‟ staff development – time has to be found for it. It is in the confluence between 

expanding the teaching and learning repertoires of teachers and staff development that school 
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improvement defines itself. In the sense that I have been using the term in this paper, school 

improvement is a distinct approach to educational change that enhances student outcomes as well 

as strengthening the school‟s capacity for managing change (Joyce and Showers 1995).                     

         

  2.5. The Concept of School Improvement  

A school system is a dynamic system where input, through put, and output processes is 

continually under way .This continually changing feature of a school system demand for a 

continuous improvement. Although the concept of school improvement dates back to the 1960s, 

it was strength in the mid-1980s following the establishment of the international school 

improvement project (ISIP) that established a distinctive body of knowledge which become 

internationally recognized (Oklni A. etal 1997).  

 

The school improvement has been defined in different ways by different scholars. According to 

Harris (2005), school improvement is defined as “a distinct approach to educational change that 

enhances student‟s outcomes as well as strengthens the school‟s capacity for managing 

improvement initiatives”. Hopkins further elaborated that school improvement is about raising 

student‟s achievement through focusing on the teaching and learning process and those 

conditions which support it. And also (Velzen et al., as cited in Reynolds et al., 1996) has 

defined “a systematic, sustained effort aimed at change in learning conditions and other related 

internal conditions in one or more schools, with the ultimate aim of accomplishing educational 

goals more effectively.” Hopkins (In Macbeath and Mortimore, 1996) also defined school 

improvement as “a strategy for educational change that enhances student outcomes as well as 

strengthening the school‟s capacity foe handling change.” In addition to these definition 

According to plan International (2004), school improvement means making schools better places 

for learning. This relies on changes at both school level and within classroom, which in turn 

depends on school being committed to fulfilling the expectations of the children and their 

parents. In other Words, school improvement refers to a systematic approach that improves the 

quality of schools.  

  

Plan International initiated such improvement program is an educational program supporting 

basic education in the developing world, with the aims of ensuring support to every aspect of 

school essential in increasing the best learning environment for children, promoting the active 
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participate of children and communities in school governance, and holding the individual. School 

management is accountable for children‟s enrollment, attendance, learning and successful 

completion (plan international, 2004).  

 

(Harris and Hopkins 2000) stated that SIP is a plan initialed education program based on 

successful experience of improving the quality of education which as to follow an approach of 

collaborative responsibility and shared achievements. According to Chaube, S.P. (1995), a 

school improvement plan is a road map that states out of the changes a school needs to make to 

improve the level of student‟s achievement and shows how and this change will be made. 

 

School improvement plans encourage staff and to monitor students achievement levels and other 

factor such as the school environment, that are known to influence students success with up – to 

– date and reliable information about how well students are performing, schools are better able to 

respond to the needs of students, teachers, and parents. School improvement is also a mechanism 

through which the public can hold schools accountable for students success and through which it 

can measure improvement. (Plan international, 2004). One of the first and crucial steps in 

developing an improvement plan involves teachers, school councils, parents and other 

community members working together and analyze in to about the school and its students, so that 

they can determine what needs to be improves in the their respective such. K.L 

 

2.6. Rationales and Objectives of School Improvement Program 

School improvement is necessary for school to provide quality education by improving the 

conditions under which teaching- learning takes place. The only way that school can survive and 

enhance quality in an era of change is through the school improvement (Hopkins et al., 1994). 

The principal focus of SIP in Ethiopia is to enhance the student achievement by improving the 

student learning and other conditions associated with it (MOE, 2007:8). The document also 

pointed out that the need of the SIP is to make schools accountable for parents, community and 

government to develop the responsibility and accountability of educational personnel‟s working 

at different level of the education system. According to the World Bank (2008), the objectives of 

the school improvement program are to: improve the capacity of schools, to prioritize needs and 

develop a school improvement plan, enhance school and community participation in resource 

utilization. The main aim of SIP is to provide suitable condition and environment for learning by 
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increase the participation of parents and the community and their feeling of responsibility to 

increasing their awareness regarding education and increase the quality of education by 

providing necessary resources through the coordination of the community, and nongovernmental 

organizations 

 

     2.7. School Improvement Domain  

The main focus area of SIP is students learning and learning outcomes. High performing school 

support students learning through best practice across a range of elements within the four 

domains of schooling (Gallagher, 2004:8).  

 

 Figure 1: School Improvement Domain and Its Elements in Ethiopia 

 

Source: MOE (2007). School improvement framework 
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 2.7.1 Teaching and Learning Domain  

 

Promoting the learning and achievement of pupils is the major aim of school education. 

Teaching is the way of achieving this. The school improvement research highlights the centrality 

of teaching and learning in the pursuit of sustained school improvement (H0pking et al, 1994). 

Because, teaching and learning is what ultimately make a difference in the mind of the learner 

and affect knowledge, skills, attitudes and the capacity of pupils to contribute to contemporary 

societies classroom conditions are the decisive factor in teaching and learning process. Student 

and teaching related factors are among the major class room conditions that influence teaching 

and learning (Hopkins, 2002:89). High quality learning can occur when teacher make appropriate 

decision about what is taught, how to engage students in meaningful experiences, and high 

progress will be assessed to inform future actions.  

 

Planning is one of the key factors and the first step for effective teaching. In educational context, 

planning helps teachers to produce well organized class and to create conducive classroom 

atmosphere by reducing disciplinary problems. Moreover, planning guides the teacher to answer 

what, who, when, where and how questions. In relation to this, Clark and Starr (1967:6-7) have 

suggested strategy of teaching as follows: The teachers first of all select the goal and set his/her 

direction. Next he/she must select the strategy by which to reach this goal. As part of the 

strategy, he/she must select the content and the general approach. Then he/she must select the 

materials and teaching tools to use and as he goes along, select the tactics to meet specific 

contingencies so as to carry out and implement the strategy. Finally he/she must select the proper 

instrument and techniques to evaluate and follow up what he has done. 

2.7.2 Learning Environment Domain 

 

School learning environment can be defined as the set of internal characteristics (psychological 

and physical) that influence both staff and students and the teaching and learning processes in 

school (Reynolds et al, 1996:11). So the school has to create the climate and culture in which 

effective teaching and learning process will happen. Unless school culture is addressed in a 

direct way, there is little chance to achieve school improvement.  
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When school environment is suitable for learning and teaching process, it contributes greatly for 

the quality of education (MOE, 2007:7).  So the environment should stimulate purposeful student 

activity and they should allow for a depth and ranges of activities that facilitate learning.  

Learning environment is made up of physical, psychosocial and service delivery elements 

(UNICEF, 2000). Physical learning environment or the places, in which formal learning occurs 

range from relatively moderns and well equipped building to open air gathering places.  

  

 2.7.3 School Leadership and Management Domain  

 

Management can be defined as the organization and mobilization of all human and material 

resources in a particular system. The basic functions of management are planning, organization, 

staffing, evaluating and developing (Adesina, 1990:8). Leadership is about having vision and 

articulating, ordering priorities, getting others to go with you, reviewing what you are doing and 

holding on to things you value (Harris 2002:12).  Hence, the quality of administrative support 

and leadership is another critical element in school processes. Education system need 

decentralized management to better serve and bring services closer to their beneficiaries: 

students, parents and communities. Effective leadership assumes authority to not be located in 

the persons of the leader but can be dispersed within the school in between and among people 

(Harrls et al, 2005:74). Thus, effective leaders in a school are those who are able to build 

collaborative cultures through generating positive relationship. This implies that effective 

leadership occurs when individuals have the opportunity to develop high performing work teams.    

 2.7.4 Community Participation Domain  

  

Community participation has a great role in school management, planning, decision making, 

monitoring and evaluation of school improvement. According to Morgan (2006:340), the World 

Bank (2000:2) stated that participation is a process through which the stakeholders influence and 

share control over development initiatives and the decisions and resources which affect them. 

Schools are more effective and caring places when they are an integral part of the community. If 

a school wants to be a good and safe place, it must enhance family and community involvement 

with the school. This contributes to enhance academic performance, reduce disciplinary 

problems, higher staff morale and improved use of resources (Adelman and Taylor, 2007:11).  
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MOE (1998:43) listed the following basic principles of community involvement strategies in 

schools: several village meeting must be held in order to discuss with the villagers what their 

interests and problems are with the schooling of their children. A leader for any school based on 

community should be necessarily identified and normally it is necessary to give a real role to the 

parents in the day to day management of a school.  

 

2.8. Experiences of other Countries 

 

The United States of America and the United Kingdom were the pioneers of starting the school 

improvement programs. The international school improvement project (ISIP) under the 

coordination of the organization for economic cooperation and development (OECD) also 

strengthened the practice in the 1980s uniting the 14 OECD countries (Reynolds, et al 1996). At 

percent, many other countries are also implementing school improvement programs. For 

instance, since 2001, plan International has been implementing school improvement programs in 

hundreds of schools in 20 countries across Africa, Asia, and the 

Americans (plan international, 2004). Experiences of a few numbers of the above mentioned 

school improvement program implementing countries are explained below in pursuit of lessons 

for Ethiopia.  

  

United Kingdom:  In the United Kingdom, improving the quality of education for All (IQEA)‟is 

considered as one of the successful school improvement attempts in the world. The project was 

established initially based at Cambridge University. Since then it has operated in over fifty 

schools across England and Wales and additionally has incorporate schools in Iceland, Puerto 

Rico and South Africa in to the program. The project is currently led by staff at two Universities 

in the United Kingdom, Cambridge and northern kingdom. 

Both these Universities provide the academic leadership and vision for the program and 

represent the focal point for IQEA schools.  

 

The IQEA model of school improvement is based up on for fundamental belief in the 

relationship between teacher‟s professional growth and school development. It is the projects 

view that schools are more likely to strengthen their ability to provide enhanced outcomes for all 

purples when they adopt ways of working that are consistent both with their own aspiration as 

school community with the demands of external change. As research evidence consistently 
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demonstrates that successful schools use external change agendas for internal purposes. The 

project believes in harassing the possibility for internal change through external pressure. It is 

central promise is that without an equal focus on the development of capacity, or internal 

conditions of the school, innovative work quickly becomes marginalized (MOE, 1998 E.C).  

 

Kenya: school improvement in Kenya is a program based on the assumption that effective 

change consists of a focus on the individual school, clinical methods of teacher development, and 

improved school management. An evaluation of this program by collecting data through class 

room observation; semi structured interviews with project administrators, teachers and parents; 

informal interviews with project manager‟s staff and teachers; surveys of teachers of parents; and 

pupil tests has shown that on the over all, the program was found to be highly successful. 

However, it was also recommended that the program need to ensure that professional 

development strategies remain in place, improve the coast effectiveness of clinical staff 

development, and provide more focused training of head teachers. The emphasis on individual 

schools and child –centered learning were effective. In addition, the new teaching strategies did 

not lead to lower standards of student attainment and facilitate student‟s development of non -

cognitive and social skills (Harry B., 2000).  

 

Other school improvement program initiatives which focused on sustained teacher development 

have also been implemented in east Africa since 1985 by Aga khan Foundation. The program 

include school and district–wide improvement project (SIPS) supported by the Aga khan 

foundation in Tanzania, Kenya, and Uganda grounded in a common set of strategic principles. 

The strategic principles embody the belief that the chances for quality improvement in teaching 

and learning are greater when change efforts are school based; involve whole schools as the unit 

of change.  

 

Emphasis the ongoing professional development of teachers attend to school management and 

organizational conditions affecting the capacity of teachers to implement change, prepare for the 

institutionalization of organizational structures and processes that enable continues school 

development, and evolve through partnerships among relevant education stake holders (Aga 

Khan Foundation, 2002).  
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 2.9. The School Improvement Program Initiatives in Ethiopia  

 

In Ethiopia, with the intention to improve the quality of education, much effort has been exerted. 

Due to a great effort exerted to implement the education and training policy, various promising 

results were registered. For instance, during beginning of the program many efforts were made to 

assess the experience of the best promoting schools within the country and the experience of the 

other countries.  

 

Different guidelines and frameworks were developed and awareness raising training was 

conducted at different level (MOE, 2007). However, school improvement program is a very 

widespread phenomenon and a wide variety of improvement efforts can be create. To be of any 

importance for school effectiveness, school improvement should use the school effectiveness 

knowledge base, and be directed to the application of this knowledge as a focused intervention, 

emphasizing implementation, emphasis outcome, and evaluation techniques to practices school 

improvement program. As already noted, though, significant improvement like access to 

education has been occurred. But, still there are problems related to access, quality, equity, 

relevance as well as leadership and management that require critical interventions, if the 

education is to be an instrument for the realization of the goals set by the ministry of education.  

 

Accordingly, the MOE has developed the six general education quality improvement package 

(GEQIP) such as: i) school improvement program(SIP), ii) teacher development program (TDP), 

iii) school management and school leadership, iv) civic and ethical education program, v) 

curriculum improvement program and vi) Information communication technology (ICT) 

program. School improvement initiatives have developed as strategies to the strong government 

commitment to improve the quality of general education at all levels. Hence, the implication is 

that Ethiopia is to meet its EFA and MDG enrolment and completion targets, the quality of 

schooling must improve through employing different innovation strategies and the ministry of 

education, in collaboration with Regional Education Bureaus, to ensure the equitable provision 

of quality education (MOE, 2007).  



 26  
 

     2.10. Roles of Leadership for School Improvement  

 2.10.1. Setting direction 

 

A critical aspect of leadership is helping a group to develop shared understandings about the 

organization and its activities and goals that can undergird a sense of purpose or vision 

(Hallinger and Heck, 2002). The most fundamental theoretical explanations for the importance of 

leaders‟ direction-setting practices are goal-based theories of human motivation (e.g., Bandura, 

1986; Ford, 1992; Locke, Latham and Eraz, 1988). According to such theory, people are 

motivated by goals which they find personally compelling, as well as challenging but achievable. 

Having such goals helps people make sense of their work and enables them to find a sense of 

identity for themselves within their work context. 

 2.10.2. Developing People 

While clear and compelling organizational directions contribute significantly to members‟ work 

related motivations, they are not the only conditions to do so. Nor do such directions contribute 

to the capacities members often need in order to productively move in those directions. Such 

capacities and motivations are influenced by the direct experiences organizational members have 

with those in leadership roles (Lord and Maher, 1993), as well as the organizational context 

within which people work (Rowan, 1996). 

 The ability to engage in practices that help develop people depends, in part, on leaders‟ 

knowledge of the “technical core” of schooling –what is required to improve the quality of 

teaching and learning – often invoked by the term “instructional leadership.” But this ability also 

is part of what is now being referred to as leaders‟ emotional intelligence (Goleman, Boyatzis 

and McKee, 2002). Recent evidence suggests that emotional intelligence displayed, for example, 

through a leader‟s personal attention to an employee and through the utilization of the 

employee‟s capacities, increases the employee‟s enthusiasm and optimism, reduces frustration, 

transmits a sense of mission and indirectly increases performance (McColl-Kennedy and 

Anderson, 2002).  

2.10.3. Redesigning the Organization 

Successful educational leaders develop their districts and schools as effective organizations that 

support and sustain the performance of administrators and teachers as well as students. This 
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category of leadership practices has emerged from recent evidence about the nature of learning 

organizations and professional learning communities and their contribution to staff work and 

student learning. Such practices assume that the purpose behind organizational cultures and 

structures is to facilitate the work of organizational. 

 

According to Swetal P.Sindhavad (2009) the principals‟ new roles and responsibilities defined 

provide principals with a level of control over school improvement that did not exist earlier. 

First, principals are given the control to determine the overall goals and objectives for their 

school second, they are in control of devising and implementing monthly and annual school 

improvement plans. Third, principals are given authority to manage school funds and resources 

which was previously held solely by the division office. And fourth, principals have the authority 

to recommend new teachers and support and supervise teachers, which was previously done by 

the division Superintendent. Despite these new areas of control for the school principal, control 

over curriculum and standards and textbooks remains solely with the Central and Regional 

offices, respectively.  

   2.11. Challenges of leading schools for improvement   

 

According to Hussein and Postethwore (cited in Jemal, 2013) Challenges to the school 

improvement may vary in accordance with the variations with the unique features of schools as 

well as with the external environment in which schools are operating. One simple example, the 

size of the school is associated with innovative behavior for that smaller schools apparently lack 

the resources to engage in significant change.  

However, there are common challenges that most school improvement programs face. These are 

lack of schedules in schools that permit teachers to meet and work together for sustained periods 

of time; the demanding nature of teachers work as an increasing number of students arrive at 

school less well-socialized, less prepared to deal with materials, and more frequently from family 

settings that are not supportive; the aging and often demoralization of teachers due to declining 

resources, increasing levels of bureaucratization and the rapid and frequent demands for change 

that come from central authorities.  

 

Duffie and Balkon in Marzano (cited in Jemal, 2013) also suggested that, in South Africa the 

initiatives of SIP were faced by lack of material resources; the limited capacity of educational 
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leaders; poor participation and lack of safe environments. In Ethiopia, besides the commitment 

of the country to improve access education, the school improvement program has launched 

aiming at improving the quality of education through enhancing student learning achievement 

and outcomes (MoE, 2007). Hence, student achievement is a reason for any educational change. 

Unfortunately, because of the process of translating policy into practice is so difficult to achieve. 

That is why, the implementing of the school improvement program is challenging. Most of the 

school principal who is in the leading position did not get adequate educational training 

leadership. Even those who are trained also are not effective in leading the schools. Due to this 

reason, they lack the ability to design vision and coordinate the school community so as to lead 

to the attainment of the goals.  

Schools need the participation of all stakeholders in the school plan (strategic and annual plan), 

but most of the time school plan is prepared by school principals. Therefore, the school mission 

and vision is not visible to all stakeholders and the intended student‟s outcome and ethical-

centered activities are not achieved without the participation of stakeholder. If students feel safe, 

they attend their schooling with interest. So, schools should be conducive for all students (male 

and female) ethical improvement and academic achievement. Therefore, schools should be 

prepared based on the needs and interest of students secured their school environment (MoE, 

2007).  

Duignan (2006) additionally, describes the major school leadership challenges as: Providing a 

value-driven vision, managing staff relationships, leading people, effective communication, 

leading continuous change, dealing with poor performance, leading an ageing workforce, care 

and rules and balancing personal and professional responsibilities. However, five of the 

challenges are emphasized: Providing a Values-Driven Vision, Managing Staff Relationships, 

students learning and the learning outcome (students‟ academic achievement), Effective 

Communication and Dealing with Poor Performance are the main challenges. 
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CHAPTER THREE 

    3. The research design and methodology  

 3.1. The Research Design  

Research designs were plans and procedures for research that span the decisions from broad 

assumptions to detail methods of data collection and analysis (Criswell, 2009). In this study a 

descriptive survey was employed with the intention to get the general picture of the current status 

of leading schools for improvement analysis of practices and challenges in the Government 

secondary schools of Majang Zone. In supporting this idea, Abiyi et.al., (2009) suggested that 

descriptive survey was used to gather data at a particular point in time with the intention of 

describing the nature of existing conditions or identifying standards against which exiting 

conditions can be compared or determining the relationships that exist between specific events. 

Moreover, the descriptive survey was more effective in assessing the current practices in its 

natural setting. 

 3.2. The Research Method  

In order to identify and analysis the existing conditions with the reviewed research findings of 

the past and to draw a general conclusion of the study, the researcher was interested in using this 

research method. Additionally, a mixed research approach which comprises both quantitative 

and qualitative approach was employed. According to Jonson and Onweugbuzie (2004) mixed 

research design is the class of research design where the researcher mixes or combines 

quantitative and qualitative research techniques, methods approaches, concepts or language. 

3.3. Sources of Data 

In this study, both primary and secondary data sources were employed to obtain reliable 

information about leading schools for improvement analysis of practices and challenges. The 

primary source for information was obtained from teachers, principals, supervisors, Woreda 

Education office experts, representative SIP committees and class representative students of 

secondary schools. Moreover, observation was used as a primary data. Sources of secondary data 

are document analysis. 
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 3.4. The study of population, Sample and Sampling Techniques  

3.4.1. Population 

 A study population is the entire group of people to which a researcher intends the result of a 

study to apply (Aron &coups, 2008).Therefore, the population of this study was all 6 secondary 

schools grade (9
th

- 10
th

) in the Majang Zone specifically, (130) secondary school teachers, 6 

principals, 2 secondary schools external supervisors, 4 Woreda Education office experts, 34 class 

representative students and 30 SIC members.  

 3.4.2. Sample and Sampling Techniques 

 To obtain the necessary sample units, various sampling techniques were employed. Multiple 

sampling techniques is used when a sampling technique does not exist or cannot be obtained 

Abiyi et al. (2009:63). Accordingly, the location and distribution of the 6 secondary schools in 

Majang Zone of two(2) Woredas, fours (4) secondary schools were selected by simple random 

sampling techniques. The total numbers of teachers in the four (4) sample schools were 107 

teachers and from this, 83(77.57%) were taken as a sample by Daniel (1999) formula considering 

that it is enough to be representative.  The numbers of teachers in each school vary due to 

differences in the number of students.  Thus making proportional allocation of teachers in each 

school, equalize representativeness of the school having larger as well as the smaller number of 

teachers. Therefore, to determine the sample of teachers to be drawn from each school, the 

researcher were used the proportional stratified formula of William (1977:75).  By using the 

proportional stratified formula 42 teachers from Tineshu Metti , 10 teachers from Gelesha, 15 

teachers from Jeien, 16 teachers from Kumie, and totally 83 teachers were taken as sample. After 

determining the proportional allocation of teachers to each school, the researcher were employed 

a simple random sampling technique to give equal chances for every sampled elements selected 

from each school.  

Moreover, 4 (100%) school principals, 2 (100%) secondary school external supervisors 4 (100%) 

Woreda Education office experts were selected by purposive sampling techniques. Finally, from 

sampled schools 12 (60%) representative SIC and 34(100%) class representative students were 

selected by using available sampling techniques because of their work positions and experience. 

Supporting this idea Abiyi et al., (2009:64) suggest that the purposive sampling technique is 

typically used when focusing on a limited number of informants and who selected strategically 

have in-depth information to give optimal insight into an issue. In general, 83 teachers, 4 school 
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principals, 4 Woreda Education office experts, 2 external supervisors, 12 representative SICs and 

34 class representative students and total 139 respondents were included in the sample. 

Table1:  Population and sample of Respondents  

N

o 

Respondents Number of 

population 

 Number of sample percentage Sampling techniques 

1 Teachers   107    83 77.57 Stratified & Random 

2 Representative Students    34    34  100  Available 

3 SICs    20    12    60  Available 

4 Principals      4  4   100  Purposive 

5 External Supervisors      2    2   100 Purposive 

6 WEO Experts      4    4   100  Purposive 

                     Total    171    139 81.28  

Therefore, out of 139 respondents, 4 (2.88%) school principals, 2 (1.44%) external school 

supervisors, 12 (8.63%) representative SIC, 4 (2.88%) WEO experts, 83 (59.71%) teachers and 

34 (24.46%) class representative students were included in the study. 

     3.5. Instruments and Procedures of Data Collection  

 3.5.1. Instruments of Data Collection  

The tool to use in the purpose of this study was by developed Questionnaire, Interview, 

Observation check list and document analysis data collection were used.   

 I. Questionnaires  

Questionnaires gives for the respondents is freedom to express their views and opinion and also 

to make it suggestions (Gay, 1992). The questionnaires in this study were in the base of research 

question. This questionnaire prepared and administered for representative SIP committees, 

teachers and class representative students in the purpose of to assess leading schools for 

improvement analysis of practice and challenges. The Questionnaires were included both closed 

and open-ended items. The items in the questionnaires were developed a five point liker scale to 

measure the feeling of the respondents. In addition to this, it helps respondents to choose one 
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option from the given scales that best aligns with their views. Similarly, open- ended 

questionnaires are important in order to give an opportunity for the respondents to express the 

filling and insight of related to the leading school for improvement practices and challenges. Best 

and Kahan, (2003) Open ended questionnaires are necessary due to the fact that it calls for a free 

response in the respondents. Then, the questionnaire had two parts. The first part of the 

questionnaire were described the respondents‟ background information. The second parts 

incorporated both closed and open-ended question items.                  

 II. Interview  

Gubrium and Holstein (2001) also stated that interview is useful instrument to generate often 

important and crucial information. Qualitative data collection tools from the selected sampled 

schools. According to Best, J.W., and Kahan, J.V. (2003).The reason for using interview is they 

can permit the exploration of issues, which may be too complex to investigate through 

questionnaires and also justifies as it allows better chance to explain more explicitly what he/she 

knows on the issue. It is purpose full interaction which is obtains information from another 

person. This method of data gathering were prepared for Woreda Education Office experts, 

principals and external school supervisors to get reliable information about the Leading Schools 

for Improvement Analysis of Practices and challenges. The questions were prepared in English 

language.   

  III. Document analysis   

Documents like SIP manuals, strategic and annual plans results and community participation 

evidence were incorporated to supplement the data obtain through questionnaire and semi-

structure interview. According to Abiyi et al., (2009) document analysis can give an expert 

understanding of the available data and also it is cheap.  

 IV. Observation   

Observation is regarded as a supporter or supplementary technique to collected data that may 

complement or set of perspective data obtained from questionnaires and interviews (Robson, as 

cited in Tyala and Mescht, 2008:229). Therefore, in this study, learning facilities and the 

physical school environment were observed through check lists. This is because adequacy and 

availability of learning facilities and situation of the physical school environment can easily 

observed.  
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 3.5.2. Procedures of Data Collection and Methods  

The data collection procedures were based on the work plan of the researcher. Before 

distributing data from the field, the draft of the questionnaire was examined by advisor. The 

comments were included improve the clarity of statement and grammatical errors. Then, 

supportive letters of authorization from Addis Ababa University. Before distributing the 

questionnaire and conducting interview the researcher had contracted Majang Zone education 

Office to get initial information as well as letters of recognition to secondary schools chosen for 

the study. Following this the researcher communicated the principals of the respective schools 

and, prior to distribution of the questionnaires, necessary clarifications had to be made about the 

objectives of the study. 

The researcher then decided that the questionnaires should be distributed by one principal from 

each school who were voluntarily takes over the responsibilities. With regard to the actual 

conduct of the interview, the researcher made frequent contacts with the participants (Principals, 

WEO Experts and supervisors) and it was held in the participant‟s office. The data gathered 

through questionnaires were tabulated and organized as per the respondents‟ category. Finally 

the responses were analyzed in terms of percentage, frequency and measure of central tendency 

mean, weight mean and overall mean. On the other hand, the data collected through observation 

were analyzed quantitatively. On the other hand, interviews and document analysis were 

triangulated and reported through narrative description 

 3.7. Ethical Consideration 

  Research ethics refers to the type of agreement that the researcher enters into with his or her 

research participants. Ethical considerations play a role in all research studies and all researchers 

must be aware of and attend to the ethical considerations relate to their studies. 

Therefore researchers were communicated all sampled secondary schools legally and smoothly. 

The purpose of the study was made clear and understandable for all participants. Any 

communication with the concern bodies were accomplished at their voluntarily agreement 

without harming and threatening the personal and institutional wellbeing. Identity the 

respondents‟ were kept confidential.  
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CHAPTER FOUR 

     Presentation, Analysis and Interpretation of Data 

As indicated in the previous chapters, the objective of the study was leading school for 

improvement analysis of practices and challenges in government secondary schools of Majang 

Zone. Therefore, this chapter deals with Presentation, Analysis and Interpretation of the data 

obtained from the sample schools by using the data gathering tools (questionnaire, interview, 

document analysis and observation) to search for appropriate solutions to the basic questions of 

the study. The data collected through closed ended questions from teachers, class representative 

students and representative SIP committee were tabulated and organized as per the respondents‟ 

category. Finally the responses were analyzed in terms of percentage, frequency and measure of 

central tendency mean, weight mean and overall mean. On the other hand, the data collected 

through observation were analyzed quantitatively. The qualitative data obtained through 

interview and document analysis was presented and analyzed in descriptive form together with 

the quantitative analyses of related questionnaire items. This section of the research report is 

categorized in to two major parts. The first part presents the back ground information of 

respondents and the second part deals with the analysis and interpretation of the current 

practices, challenges and solutions of leading schools for improvement based on the data 

collected.  

 4.1 Back ground Information of Respondents    

 

In order to diversify the source of information the study were included different categories of 

respondent. Accordingly, 4 Woreda Education Office experts, 2 External supervisors, 12 

representative school improvement committee, 4 school principals, 34 class representative 

students and 83 teachers were selected for the study. The total population on which the study was 

conducted amounts to 139 respondents. From the total respondents, 129 (92.81%) were 

contacted through questionnaires, 10 (7.19%) were interviewed. A total of 129 copies of 

questionnaires were distributed to teachers, class representative students and representative SIP 

committee. From distributed copies of questionnaires 129 (100%) of the respondents were filled 

and returned.  
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From the total questionnaires returned teachers were comprises 83 (64.34%), class representative 

students share 34 (26.36%) and representative SIP committee were 12 (9.30%) over all the data 

obtained by different tools including document review, observation and interview was adequate 

for analysis and to draw inferences. Regarding to the back ground information of respondents, 

the following tables illustrate respondent's distribution and sex, qualification level, age and years 

of service.   

   Table2A: Back Ground Information of Respondents by Age and Sex 

N

o 

 

 

 

Back ground 

information 

Respondents 

Teachers  Students  SIC  Principa

ls  

WEO 

expert 

Supervis

or  

T0tal 

f % f % f % f % f % f % F % 

1  

Sex 

Male 71 85.54 24 70.59 9 75 4 100 4 100 2 100 114 82.01 

Female 12 14.46 10 29.41 9 25 - - - - - - 25 17.99 

Total  83 100 34 100 12

 

12 

100 4 100 4 100 2 100 139 100 

 

 

 

2 

 

 

Age  

25 &   

bellow 

9 10.84 33 97.06 2 16.67 - - - - - - 44 31.65 

26-35 46 59.04 1 2.94 2 16.67 2 50 1 25 - - 52 37.41 

36-45 22 26.51 - - 6 50 2 50 3 75 2 100 35 25.17 

>46yea 6 7.23 - - 2 16.67 - - - - - - 8 5.76 

Total 83 100 34 100 12 100 4 100 4 100 2 100 139 100 

 

    f=frequency of the respondents    %= percentage calculated for f  

                   

Table.2A. Refers to the characteristics of the respondents in terms of sex revealed that 114 

(82.01%) and 25(17.99%) were males and females respectively. From this, one could understand 

that, the number of females in the secondary schools is much lower compared to males in the 

sampled schools. Similarly, in terms of sex revealed that 71 (85.54%) and 12 (14.46%) teachers 

was males and females respectively. The others, 4 (100%) school principals, 4 (100%) WEO 

experts and two (100%) external supervisors was males  from this also, one could understand 
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that, were not females school principal in the sampled secondary schools. Therefore, it is 

possible to conclude that, females were underrepresented in the secondary school leadership 

position in Majange zone. Hence, there is a need to encourage females to the position of 

leadership. 

  

Table.2A. Refers to the distribution of respondents, such as teachers, Woreda Education Office 

experts, external supervisors, class representative students and representative school 

improvement committee by ages. As it can be seen from the table clearly 44 (31.65%) of the 

total respondents were 25 and below years, 52 (37.41%) were from (26-35) years, 35 (25.17%) 

were from (36-45) years and 8 (5.76%) were 46 or above 46 years. 

From the above data one can conclude that the majority of respondent 52 (37.41%) of them were 

from (26-35) years the table also show that the majority of teachers 46(59.04%) were from  

(26-35) years 

Generally one can say that 87 (62.59%) of the respondents were from (26-45) years. From these 

age distribution shown most respondents were found to be youngsters, 
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Table2B: Back Ground Information of Respondents by Educational level and 

                Service Years  

 

N

o 

 

Back ground 

information 

 

                    Respondents 

Teachers  Students  SIC  Principa

ls  

WEO 

experts 

Supervis

or  

T0tal 

f % f % f % f % F % f % f % 

 

 

3 

 Grad9&

10 

- - 34 100 - - - - - - - - 34 100 

Diploma 7 8.43 - - 1 8.33 - - - - - - 8 5.76 

Educati

onal 

level 

BA/BSC 70 84.34 - - 11 91.67 1 25 3 75 - - 85 61.15 

MA/MS

C 

6 7.23 - - - - 3 75 1 25 2 100 12 8.63 

Total 83 100 34 100 12 100 4 100 4 100 2 100 139 100 

 

 

4 

 

Service 

year 

5 and 

bellow 

19 22,89 34 100 2 16.67 3 75 - - - - 58 41.73 

6-10 22 26.51 - - 2 16.67 1 25 - - 1 50 26 18.71 

11-15 21 25.30 - - 4 33.33 - - 1 25 1 50 27 19.42 

16-20 14 16.89 - - 2 16.67 - - 2 50 - - 18 12.95 

>21 7 8.43 - - 2 16.67 - - 1 25 - - 10 7.19 

Total 83 100 34 100 12 100 4 100 4 100 2 2 139 100 

 

f=frequency of the respondents    %= percentage calculated for f  

 

Table.2B. Refers to back ground information of respondents by Educational level. Data 

corresponding to each Educational level variables indicate that, 12(8.63%) of the total 

respondents were MA holders, 85(61.15%) were first degree holders, 8(5.76%) were diploma 
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holders, and 34 (24.46%) were grade nine and ten students. The majority of the school principals 

3 (75%) were MA holders. The majority of 70 (84.34%)   teachers, 3 (75%) Woreda Education 

office experts and 11 (91.67%) of the SIC were first degree holders. All the external supervisors 

2 (100%) were MA holders.  

Generally from the total respondents 139 (100%), 85 (61.15%) were first degree holders but the 

rest 52 (38.85%) were MA, Diploma holders and grade 9-10 students.  

 

Thus, data obtained from different sources reveal that majority of the respondents 85 (61.15%) of 

them were first degree holders at secondary school. This information illustrates that70 (84.34%) 

teachers were adequately qualified for their task, whereas the rest 3 (75%) principals and 2 

(100%) supervisors respondents were qualified. They are required to have a minimum of 

master‟s degree. According to the education and training policy, the minimum qualification 

requirement for teachers at secondary school (9- 10) is that teachers should have obtained a first 

degree in the subject they are assigned to teach (MOE, 1994). Educational attainment and 

qualification are personal factors more often used as criteria for selecting leaders for principal 

ship. For instance, MOE (1996; 8) requires educational attainment of at least a MA and more 

preferably qualified in educational planning and management.  

 

Back ground information of respondents by service years revealed that 58 (41.73%) of the total 

respondents were 5 and bellow, 26 (18.71%) were 6-10 years, 27 (19.42%) were 11-15 years,18 

(12.95%) were16-20 years,10 (7.19%) were 21 and above. Thus, the response of the respondents 

58 (41.73%) were service year 5 and bellow. From this, 83 (100%) of teachers, 19 (22.89%) 

were teachers, 12 (100%) of SIC, 2 (16.67%) were SIC, 4 (100%) of principals, 3 (75%) were 

school principals. Accordingly, as the data revealed that majority of teachers, SIC and external 

supervisors 64 (77.11%), 10 (83.33%), 2 (100%) were fall in the range 6-21 and above years‟ 

experience respectively. Therefore, at this experience level the respondents are expected to be 

well induced and would have enough experience to be responsible for their job. From the data 

the majority of 3 (75%) of school principal have work experience 5 and bellow years. From this, 

one could understand that, school principals have lack of work experience. Therefore, this lack 

experience of school principals influences negatively the Leading Schools for Improvement.  
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4.2. Respondents’ view on school principals’ practices, challenges and 

solutions 

  As indicated in review of related literature there are four domains or focus areas for school 

improvement program (MOE, 2006) which are supposed to enhance students‟ achievement and 

ultimately improves quality of education. This part discusses the major practices of school 

principals that should perform to bring about school improvement. Therefore, in this respect, the 

extent of implementation on the four domains namely; teaching-learning process, safe and 

conducive learning environment, school leadership and community participation had been 

treated based on the selected items that represent the successful implementation of SIP in each 

school domains. For each domain three group of respondents were asked to rate issues raised in 

each domain with five liker scales; from “5” for very high to “1” for very low level of 

implementation. For analysis purpose in the following tables the mean and weight mean values 

were interpreted as mean and weight mean > 3.5=high, 2.5-3.5=medium; and < 2.5low.  

  4.2.1. Leadership practices on Teaching- learning domain  

 

Teaching learning domain is the major determinant of students‟ achievement that indicates what 

is going in the class room. Not much powerful and sustainable change happens in teaching 

learning process unless it happens in class rooms (Earl, 2003). This domain focuses on the actual 

interaction between teachers and learners. The following items stated the teaching learning 

process, and were rated by the respondents of the study as can be vivid from table 3A, 3B and 

3C. 
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Table3A: Respondents’ view on leadership practices regarding to teaching- 

                    Learning domain  

 

N

o

  

     Items R N                                         Response in f and %  

X 

 

Mw The extent to 

which the 

principal: 

VH H M L VL 

f % f % f % f %  % 

 

 

1 

Is capable in 

providing clear 

vision mission 

&values. 

T 83 9 10.84 19 22.89 32 

 

38.55 14 16.86 9 10.84 3.06  

 

2.82 

 

St 34 2 5.88 4 11.76 19 55.88 7 20.58 2 5.88 2.91 

SI

C 

12 - - 1 8.33 6 50 3 25 2 16.66 2.50 

 

 

2 

 Encouraging the 

staff towards 

achieving the 

expected goals. 

T 83 3 3.61 8 9.63 22 26.50 42 50.60 8 9.63 2.46  

 

2.35 

St 34 2 5.88 3 8.82 8 23.52 16 47.05 5 14.70 2.44 

SI

C 

12 - - 1 8.33 2 16.67 7 58.33 2 16.66 2.16 

 

 

3 

Actively work to 

ensure highest 

academic 

achievement of 

students. 

T 83 5 6.02 25 30.12 37 44.57 15 18.07 1 1.20 3.21  

 

3.32 

 

St 34 4 11.76 10 29.41 14 41.17 6 17.64 - - 3.35 

SI

C 

12 2 16.66 2 16.66 7 58.33 1 8.33 - - 3.41 

 

 

4 

Encourages 

teachers to use 

continuous 

assessment to 

enhance students‟ 

performance. 

T 83 11 13.25 34 40.96 26 31.33 10 12.05 2 2.41 3.50  

3.71 

 St 34 10 29.41 9 26.47 12 35.29 2 5.88 1 2.94 3.73 

SI

C 

12 2 16.67 7 58.33 3 25 - - - - 3.91 

Key T= teacher, St=students, SIC= school improvement committee, Wm =weighted mean & 

X=mean, f=Frequency, %= percentage R=Respondents, N=Number of respondents, NB. Mean < 

1.5=very low, 1.5 ≤mean < 2.5 =low, 2.5 ≤ mean < 3.5=medium, 3.5 ≤ mean < 4.5=high, mean ≥ 
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4.5 very high    Wm < 2.5 low. 2.5 ≤ Wm < 3.5 Medium & at Wm ≥ 3.5 High, X < 3.0 below 

average & X > 3.0 above average  

Item 1 of Table.3A of refers to the extent to which the principal is capable in providing clear 

vision, mission and values. From the table of frequency and percentage it could be seen that, 32 

(38.55%) of teachers, 19(55.88%) of students, and 6 (50%) of SIC responded that the principal is 

capable in providing clear vision, mission and values was medium. The mean scores for teachers 

3.06, students 2.91 and SIC 2.50. The mean scores show the principal is capable in providing 

clear vision, mission and values was medium. In addition to this, the weighted mean of the three 

groups was 2.82. This concluded that medium practice of principal is capable in providing clear 

vision, mission and value.   

Data obtained from document review also conveys that the two sampled schools principals have 

their school vision, mission and value in there office and outside their office clearly by writing as 

to anyone could read and understood. The other two sampled school vision, mission and value 

put with SIP plan in the document. 

 

Item 2 of Table.3A refer to the extent to which the principal encouraging the staff to words the 

expected goals. From the table of frequency and percentage it could be seen that, 50 (60.23%) of 

teachers, 21 (61.75%) of students and 9 75%) of SIC responded that the principal encouraging 

the staff to words the expected goals was low. This show that most of the respondents agreed that 

the principal encouraging the staff to words the expected goals was low. The mean scores for 

teachers 2.46, students 2.44 and SIC 2.16. The mean scores show the principal encouraging the 

staff to words the expected goals was low. In addition to this, the weighted mean of the three 

groups was 2.35. This concluded that low practice of principal encouraging the staff to words the 

expected goals. Supporting this idea, Sergiovanni (cited in Temesgen, 2011) explained that 

effective school leaders provide motivation and encouragement that lead to success and they 

manage effectively in a changing educational environment. Therefore, as the result revealed, 

secondary school principals of majang Zone were low motivating and encouragement staffs this 

may affect the teaching and learning process which has a direct relation to school improvement 

of the schools.  
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Item 3 of Table.3A refers to the degree to which the principal actively work to ensure highest 

academic achievement of students. From the table of frequency and percentage it could be seen 

that, 37 (44.57%) of teachers, 14(41.17%) of students, and 7 (58.33%) of SIC responded that the 

principal actively work to ensure highest academic achievement of students was Medium. The 

mean scores for teachers 3.21, students 3.35 and SIC 3.41. This indicate that the mean scores 

show the principal actively work to ensure highest academic achievement of students was 

medium. In addition to this, the weighted mean of the three groups was 3.32. This concluded that 

medium practices of principal actively work to ensure highest academic achievement of students. 

Item 4 of Table.3A refers to the degree to which the principal encourages teachers to use 

continuous assessment to enhance students‟ performance. From the table of frequency and 

percentage it could be seen that, 55 (54.21%) of teachers, 19 (55.88%) of students, and 9 (75%) 

of SIC responded that the principal teachers to use continuous assessment to enhance students‟ 

performance.  This show that most of the respondents agreed that the principal encourages 

teachers to use continuous assessment to enhance students‟ performance was high. The mean 

scores for teachers 3.50, students 3.73 and SIC 3.91. This indicate that the mean scores show the 

principal encourages teachers to use continuous assessment to enhance students‟ performance 

was high.  In addition to this, the weighted mean of the three groups was 3.71.This concluded 

that high performance of principals encourages teachers to use continuous assessment to enhance 

students‟ performance. 
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Table3B: Respondents’ view on leadership practices regarding to teaching- 

                    Learning domain  

N

o  

Item  R N Response in f and %  

X 

 

Mw The extent to 

which the 

principal: 

VH H M L VL 

F % F % F % F % F % 

 

5 

Influences and 

support others 

to work hard 

and inform the 

school‟s 

performance to 

teachers. 

T 83 4 4.81 25 30.12 38 45.78 14 16.86 2 2.40 3.18  

 

3.40 

 
St 34 4 11.77 8 23.53 16 47.06 3 8.82 3 8.82 3.20 

SI

C 

12 3 25 5 41.66 3 25 1 8.33 - - 3.83 

 

6 

Takes more 

time in 

improving 

instruction. 

T 83 - - 4 4.81 34 40.96 43 51.80 2 2.40 2.48  

 

2.34 

 

St 34 1 2.94 4 11.76 9 26.47 16 47.05 4 11.76 2.47 

SI

C 

12 - - - - 3 25 7 58.33 2 16.66 2.08 

 

7 

Arranges 

different co-

curricular and 

entertaining 

program to 

students. 

T 83 5 6.02 13 15.66 36 43.37 26 31.32 3 3.61 2.89  

 

2.63 St 34 1 2.94 5 14.70 14 41.17 10 29.41 4 11.76 2.67 

SI

C 

12 - - 2 16.66 3 25 4 33.33 3 25 2.33 

 

 

8 

Works strongly 

on continuous 

attendance of 

teachers meet 

individually to 

discuss 

students‟ 

academic 

progress. 

T 83 10 12.04 34 40.96 28 33.73 10 12.04 1 1.21 3.50  

 

 

3.59 

 

St 

34 5 14.70 13 29.41 11 47.05 5 8.82 - - 3.52 

SI

C 

12 3 25 5 41.67 2 16.67 2 16.67 - - 3.75 
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Item 5 of Table.3B refers to the extent to which the principal influences and support others to 

work hard and inform the school‟s performance to teachers. From the table of frequency and 

percentage it could be seen that, 38 (45.78%) of teachers, 16(47.06%) of students responded 

medium, but, 8 (66.66%) of SIC responded that the principal influences and support others to 

work hard and inform the school‟s performance to teachers was high. This indicate that even 

though it was not   very high there was the principal influences and support others to work hard 

in sampled secondary schools. The mean scores for teachers 3.18, students 3.20 and SIC 3.83. 

From mean score one could conclude that mean greater than three shows that majority of school 

principals have the practices to influences and support others to work hard and inform the 

school‟s performance to teachers was above average. In addition to this, the weighted mean of 

the three groups was 3.40. This concluded that medium practices of principal influences and 

support others to work hard and inform the school‟s performance to teachers. 

  

Item 6 of Table.3B refers to the degree to which the principal takes more time in improving 

instruction. From the table of frequency and percentage it could be seen that, 45 (54.20%) of 

teachers, 20(58.81%) of students, and 9 (75%) of SIC responded that the principal takes more 

time in improving instruction was low. The mean scores for teachers 2.48, students 2.47 and SIC 

2.08. This indicate that the mean scores show the principal takes more time in improving 

instruction was low. In addition to this, the weighted mean of the three groups was 2.34.This 

concluded that low practices of principal takes more time in improving instruction.  

Moreover, through interview WEO experts reported that majority of school principal not 

properly used their time for instructional process and also more time spent for administration 

work. Regarding this idea, literature revealed that a school leader is the pivotal point within the 

school that affect quality of individual teachers‟ instruction, the height of student‟s achievement 

and the degree of efficiency in school functioning and if a school is to be an effective one, of the 

it is because  instructional leadership (Mausbach and mooney,2008).   

Item 7 of Table.3B refers to the level of the principal arranges different co-curricular and 

entertaining program to students. From the table of frequency and percentage it could be seen 

that, 36 (43.37%) of teachers, 14(41.17%) of students responded medium but, 7 (58.33%) of SIC 

responded low. This indicates that even though it was not very high there was arranges different 

co-curricular and entertaining program to students in sampled secondary schools of Majang 

Zone. The mean scores for teachers 2.89, students 2.67 and SIC 2.33. From mean score one 
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could conclude that mean less than three shows that majority of school principals have the 

performance to arranges different co-curricular and entertaining program to students was below 

average. In addition to this, the weighted mean of the three groups was 2.63.This concluded that 

medium practices of principal arranges different co-curricular and entertaining program to 

students. 

 

 Item 8 of Table.3B refers to the extent to which the principal works strongly on continuous 

attendance of teachers meet individually to discuss students‟ academic progress. From the table 

of frequency and percentage it could be seen that, 44 (53.01%) of teachers, 18(58.82%) of 

students, and 8(66.66%) of SIC responded that the principal works strongly on continuous 

attendance of teachers meet individually to discuss students‟ academic progress was high. The 

mean scores for teachers 3.50, students 3.52 and SIC 3.75. This indicate that the mean scores 

show the principal works strongly on continuous attendance of teachers meet individually to 

discuss students‟ academic progress was high. In addition to this, the weighted mean of the three 

groups was 3.59 which indicate high practices of principal works strongly on continuous 

attendance of teachers meet individually to discuss students‟ academic progress. 
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 Table3C: Respondents’ view on leadership practices regarding to teaching- 

                    Learning domain 

 

No  

           Items  

 

R 

 

N 

                                Response  in f and %  

X 

 

Mw VH  H M L VL 

The extent to 

which the 

principal: 

F % F % F % F % F % 

 

 

9 

 

Provides feedback 

to teachers, works 

with the staff to set 

high achievable 

standards for the 

students. 

T 83 2 2.40 7 8.43 25 30.12 42 50.60 7 8.43 2.45  

2.41 

St 34 2 5.88 3 8.82 4 11.76 22 64.70 3 8.82 2.38 

SI

C 

12 - - 2 16.66 3 25 5 41.66 2 16.66 2.41 

10 Make significant 

effort to enhance 

professional 

development of 

teachers. 

T 83 10 12.04 25 30.12 39 46.98 8 9.63 1 1.20 3.42  

 

3.45 

 

St 34 4 11.76 16 47.06 14 16.87 - - - - 3.70 

SI

C 

12 1 8.33 5 41.66 3 25 2 16.66 1 8.33 3.25 

 

11 

Motivate and use 

different reward 

systems to teachers 

for best 

performance 

T 83 4 4.81 10 12.04 39 46.98 12 14.45 8 9.63 2.51  

 

2.48 St 34 2 5.88 4 11.76 15 44.11 11 32.35 2 5.88 2.64 

SI

C 

12 - - - - 4 33.33 6 50 2 16.66 2.16 

Overall mean  2.95 
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Item 9 of table.3C refers to the extent to which the principal provides feedback to teachers, 

works with the staff to set high achievable standards for the students. From the table of 

frequency and percentage it could be seen that, 49 (59.03%) of teachers, 25 (73.52%) of students, 

7 (58.32%) of SIC responded that the principal provides feedback to teachers, works with the 

staff to set high achievable standards for the students was low. This indicates that most of the 

sampled school principals have provides feedback to teachers, works with the staff to set high 

achievable standards for the students was low. The mean scores for teachers 2.45, students 2.38 

and SIC 2.41. This indicate that the mean scores show the principal provides feedback to 

teachers‟ works with the staff to set high achievable standards for the students was low.  In 

addition to this, the weighted mean of the three groups was 2.41. This concluded that low 

practices principal provides feedback to teachers, works with the staff to set high achievable 

standards for the students. Supporting this idea, MOE (2006) revealed that the school should 

communicate regularly with the community, and should receive both positive and negative 

feedback at regular intervals. 

 

 Item 10 of table.3C refers to the degree to which the principal make significant effort to enhance 

professional development of teachers. From the table of frequency and percentage it could be 

seen that, 39 (46.98%) of teachers, 6 (50%) of SIC responded medium, but 20 (58.82%) of 

students responded high. This indicates that most of the sampled school principals have make 

significant effort to enhance professional development of teachers was medium. The mean scores 

for teachers 3.42, students 3.70 and SIC 3.25. In addition to this, the weighted mean of the three 

groups was 3.45.This concluded that medium practices of principal make significant effort to 

enhance professional development of teachers.  

 

 Item 11 of table.3C refers to the degree to which the principal motivate and use different reward 

systems to teachers for best performances. From the table of frequency and percentage it could 

be seen that, 39 (46.68%) of teachers, 15(44.11%) of students responded medium, but 8 

(66.66%) of SIC responded low. This indicates that most of the sampled school principals have 

motivate and use different rewards systems to teachers for best performances was medium. The 

mean scores for teachers 2.51, students 2.79 and SIC 2.16. From mean score one could conclude 

that mean less than three shows that majority of school principals have the practices to motivate 

and use different reward systems to teachers for best performances was below average. In 

addition to this, the weighted mean of the three groups was 2.48.This concluded that low 
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practices of principal motivate and use different reward systems to teachers for best 

performances. Therefor as the finding revealed, school principals of Majang Zone were practices 

at medium levels in implementing teaching learning domain. The overall mean (Wm=2.95) 

indicated medium level.  

4.2.2.   Leadership practices on Healthy School Environment  

 

This domain mainly focuses on making school environment safety and health relation for 

teaching learning process. Safety and conducive-learning environment helps school leaders, 

teachers and students to feel secured and contributed to their maximum potential for teaching and 

learning process. School improvement framework (MOE, 2007:6) suggested that schools should 

create a learning environment that could effectively meet the diverse needs of the learners. 

School class rooms should be neat, conducive and attractive in order to inspire student 

motivation and learning process. The following items stated the healthy school environment 

domain, and were rated by the respondents of the study as can be vivid from table 4A and 4B 
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 Table4A: Respondents’ views on leadership practices regarding to Healthy 

                School Environment  

 

N

o

  

Items  

R 

 

N 

                    Response in f and %  

 X 

 

Wm The extent to 

which the 

principal: 

VH H M L VL 

F % F % F % F % F % 

 

 

1 

Works to ensure 

the safety and 

security of the   

school for the 

students learning. 

T 83 3 3.61 25 30.12 40 

 

48.19 13 15.66 2 2.40 3.16  

 

3.30 St 34 2 5.88 9 26.47 17 50 2 5.88 4 11.76 3.08 

SI

C 

12 1 8.33 8 66.66 2 16.67 1 8.33 - - 3.66 

 

 

2 

Create a nurturing 

learning 

environment for  

 Special needs of 

students 

T 83 3 3.61 20 24.09 39 46.98 21 25.30 - - 3.08  

 

 

3.17 

St 34 3 8.82 6 17.64 20 58.82 4 11.76 - - 3.02 

SI

C 

12 1 8.33 3 25 8 66.66 - - - - 3.41 

 

3 

work to create a 

favorable 

working 

environment 

T 83 3 3.62 28 33.73 41 49.39 10 12.04 1 1.21 3.26  

3.40 St 34 2 5.88 10 29.41 17 50 3 8.82 2 5.88 3.20 

SI

C 

12 2 16.67 5 41.67 5 41.67 - - - - 3.75 

 

 

Item 1 of table.4A refers to the extent to which the principal works to ensure the safety and 

security of the school for the students learning. From the table of frequency and percentage it 

could be seen that, 40 (48.19%) of teachers, 17 (50%) of students responded medium, but 9 

(75%) of SIC responded high. This indicates that most of the sampled school principals have 

works to ensure the safety and security of the   school for the students learning was medium. The 

mean scores for teachers 3.16, students 3.08 and 3.66 SIC. From mean score one could conclude 

that mean greater  than three shows that majority of school principals have the practices to works 

to ensure the safety and security of the   school for the students learning was above average. In 

addition to this, the weighted mean of the three groups was 3.30.This concluded that medium 
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practices of principal works to ensure the safety and security of the school for the students 

learning. 

 

 Item 2 of Table.4A refers to create a nurturing learning environment that addresses the physical 

and mental health needs of all students. From the table of frequency and percentage it could be 

seen that, 39(46.96%) of teachers, 20(58.83%) of students, and 8 (66.66%) of SIC responded that 

the principal create a nurturing learning environment that addresses the physical and mental 

health needs of all students  was medium. The mean scores for teachers 3.08, students 3.02 and 

SIC 3.41. This indicate that the mean scores show the principal create a nurturing learning 

environment that addresses the physical and mental health needs of all students  was medium. In 

addition to this, the weighted mean of the three groups was 3.17.This concluded that medium 

practices of principal create a nurturing learning environment that addresses the physical and 

mental health needs of all students.   

 

Item 3 of Table.4A refers to the extent to which school principal work to create a favorable 

working environment. From the table of frequency and percentage it could be seen that, 41 

(49.39%) of teachers, 17(50%) of students responded medium, but, 7 (58.34%) of SIC responded 

that the principal work to create a favorable working environment was high. The mean scores for 

teachers 3.26, students 3.20 and SIC 3.75. From mean score one could conclude that mean 

greater than three shows that majority of school principals have the practices work to create a 

favorable working environment was above average. In addition to this, the weighted mean of the 

three groups was 3.40.This concluded that medium practices of principal works to create a 

favorable working environment. Supporting this idea, School improvement framework (MOE, 

2007:6) suggested that schools should create a learning environment that could effectively meet the 

diverse needs of the learners.  
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Table4B: Respondents’ views on leadership practices regarding to Healthy 

                School Environment  

N

o

  

Items  

R 

 

N 

                    Response in f and %  

 X 

 

Wm The extent to 

which the 

principal: 

VH H M L VL 

F % F % F % F % F % 

 

 

4 

Provide enough 

numbers of daily 

cleaned toilets 

separate for 

female and male 

students and 

others staffs 

T 83 2 2.40 9 10.84 15 18.07 46 55.42 11 13.25 2.33  

 

 

2.27 

St 34 2 5.88 3 8.82 5 14.70 21 61.76 3 8.82 2.41 

SI

C 

12 - - - - 3 25 7 41.67 2 33.33 2.08 

 

5 

Work  to improve 

students 

disciplinary 

problems in 

school      

T 83 14 16.86 33 39.75 20 24.09 13 15.66 3 3.61 3.50  

3.59 
St 34 6 17.64 15 44.11 10 12.04 3 8.82 - - 3.70 

SI

C 

12 1 8.33 7 58.33 2 16.66 2 16.66 - - 3.58 

 

6 

Works to ensure 

standardize class 

room size 

(student section 

ratio 1:40).  

T 83 3 3.62 13 15.66 14 16.87 41 49.39 12 14.46 2.44  

 

2.21 

St 34 2 5.88 1 2.94 5 14.71 20 58.82 6 17.65 2.20 

SI

C 

12 - - - - 3 25 6 50 3 25 2.00 

Overall mean 2.99 

  

 Item 4 of Table.4B refers to the extent to which the principal provide enough numbers of daily 

cleaned toilets separate for female and male students and others staffs. From the table of 

frequency and percentage it could be seen that, 57 (68.67%) of teachers, 24 (70.58%) of students, 

9 (75%) of SIC responded that the principal provide enough numbers of daily cleaned toilets 

separate for female and male students and others staffs was low. The mean scores for teachers 
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2.33, students 2.41 and SIC 2.08. This indicate that the mean scores show the principal provide 

enough numbers of daily cleaned toilets separate for female and male students and others staffs  

was low. In addition to this, the weighted mean of the three groups was 2.27.This concluded that 

low practices of principal provide enough numbers of daily cleaned toilets separate for female 

and male students and others staffs.  

Supporting this idea, the researcher observation result of school environment indicated that in 1 

(25%) of the sampled observed schools, there was adequate availability of separate toilet for 

male and females students and teachers. 3 (75%) of sampled schools inadequate availability of 

separate toilet for male and females students and teachers.  This shows that majority of sampled 

schools inadequate availability of separate toilet for male and females students and teachers.  

 Item 5 of Table.4B refers to the extent to which the principal work to improve student‟s 

disciplinary problems in school. From the table of frequency and percentage it could be seen 

that, 47 (56.61%) of teachers, 21 (61.75%) of students, 8 (66.66%) of SIC responded that the 

principal work to improve student‟s disciplinary problems in school was high. The mean scores 

for teachers 3.50, students 3.70 and SIC 3.58. This indicate that the mean scores show the 

principal work to improve student‟s disciplinary problems in schools was high. In addition to 

this, the weighted mean of the three groups was 3.59.This concluded that high practices of 

principal work to improve student‟s disciplinary problems in school.  

 Item 6 of Table.4B refers to the extent to which the principal works to ensure standardize class 

room size (student section ratio 1:40). From the table of frequency and percentage it could be 

seen that, 52 (63.85%) of teachers, 26 (76.47%) of students, 9 (75%) of SIC responded that the 

principal work to ensure standardize class room size (student section ratio 1:40 was low. The 

mean scores for teachers 2.44, students 2.20 and SIC 2.0.This indicate that the mean scores show 

the principal work to ensure standardize class room size (student section ratio 1:40) was low. In 

addition to this, the weighted mean of the three groups was 2.21.This concluded that low 

practices of principal work to ensure standardize class room size (student section ratio 1:40). 

Therefor as the finding revealed, school principals of Majang Zone were practices at medium levels 

in implementing healthy school Environment domain. The overall mean (Wm=2.99) indicated medium 

level.  

Supporting this idea, the researcher observation result of school environment indicated that in 1 

(25%) of the sampled observed schools, there was adequate availability of classroom. 3 (75%) of 
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sampled schools inadequate availability of classroom. This shows that majority of sampled 

schools inadequate availability of classroom for student learning.  According to (MOE, 2013) the 

schools has standardize class room size (student section ratio grade 9-12 is 1:40).  

4.2.3. Leadership practices on School Leadership and Management Domain 

In this section of the research report of the school improvement activities in relation to school 

leadership and management were addressed. School leadership has vital role for the effectiveness 

of school improvement program. Building leadership capacity is an important duty to carry out 

school improvement program properly. Supporting this ideas Harris and Linda Lambert 

(2003:38-39) revealed that school principal empowers others to lead and serving as a catalysts 

for changes. The following items stated the school leadership and management domain, and were 

rated by the respondents of the study as can be vivid from table 5A, 5B, 5C and 5D  
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Table5A: Respondents’ view on leadership practices regarding to School 

                  Leadership and Management Domain 

N

o  

     Items   

R 

 

N 

Response in f and %  

X 

 

Wm The extent to 

which the 

principal: 

VH H M L VL 

F % F % F % F % F % 

1 Is always available 

in his/her office to 

support others. 

T 83 3 3.61 10 12.04 20 24.09 42 50.60 8 9.63 2.49  

2.29 St 34 - - 4 11.77 8 23.53 17 50 5 14.71 2.32 

SI

C 

12 -  1 8.33 2 16.67 6 50 3 25 2.08 

2 Coordinate the 

staff to exchange 

their experience. 

T 83 2 2.40 8 9.63 23 27.71 41 49.39 9 10.84 2.43  

2.35 St 34 2 5.88 5 14.71 4 11.77 16 47.06 7 20.58 2.38 

SI

C 

12 - - 1 8.33 2 16.67 7 58.33 2 16.67 2.16 

3 Is effective in 

developing, 

representing, 

delegating 

responsibility & 

counseling team  

T 83 - - 16 19.27 40 48.19 22 26.50 5 6.02 2.80  

 

2.63 

 

St 34 - - 5 14.70 16 47.05 11 32.35 2 5.88 2.70 

SI

C 

12 - - 1 8.33 3 25 8 66.66 - - 2.41 

4 Is courageous 

capable of 

confront 

challenges, 

Evaluating and 

making fair 

judgments. 

T 83 4 4.81 26 31.32 35 42.16 10 12.04 8 9.63 3.09  

 

3.19 

 

St 34 3 8.82 7 20.58 18 52.94 5 14.70 1 2.94 3.17 

SI

C 

12 - - 4 33.33 8 66.66 - - - - 3.33 

 

Item 1 of Table.5A refers to the extent to which the principal is always available in his/her office 

to support others. From the table of frequency and percentage it could be seen that, 50(60.23%) 

of teachers, 22(64.71%) of students, 9 (75%) of SIC responded that the principal is always 

available in his/her office to support others was low. The mean scores for teachers 2.49, students 



 55  
 

2.32 and SIC 2.08.This indicate that the mean scores show the principal is always available in 

his/her office to support others was low. In addition to this, the weighted mean of the three 

groups was 2.29.This concluded that low practices of principal always available in his/her office 

to support others.  

Item 2 of Table.5A refers to the degree to which the principal coordinate the staff to exchange 

their experience.  From the table of frequency and percentage it could be seen that, 50 (60.23%) 

of teachers, 23(67.64%) of students, 9 (75%) of SIC responded that the principal coordinate the 

staff to exchange their experience was low. The mean scores for teachers 2.43, students 2.38 and 

SIC 2.16.This indicate that the mean scores show the principal coordinate the staff to exchange 

their experience was low. In addition to this, the weighted mean of the three groups was 2.35 

This concluded that  low practices of principal coordinate the staff to exchange their experience.  

Item 3 of Table.5A refers to the extent to which the principal is effective in developing, 

representing, delegating responsibility and counseling team. From the table of frequency and 

percentage it could be seen that, 40 (48.19%) of teachers, 16(47.05%) of students responded 

medium, but, 8 (66.66%) of SIC responded that the principal is effective in developing, 

representing, delegating responsibility and counseling team was low. The mean scores for 

teachers 2.80, students 2.70 and SIC 2.41. From mean score one could conclude that mean less 

than three shows that majority of school principals have the practices is effective in developing, 

representing, delegating responsibility and counseling team was below average. In addition to 

this, the weighted mean of the three groups was 2.63.This concluded that medium practice of 

principal is effective in developing, representing, delegating responsibility and counseling team.  

Item 4 of Table.5A refers to the degree to which the principal is courageous capable of confront 

challenges, Evaluating and making fair judgments. From the table of frequency and percentage it 

could be seen that, 35 (42.16%) of teachers, 18 (52.94%) of students, 8 (66.66%) of SIC 

responded that the principal is courageous capable of confront challenges, Evaluating and 

making fair judgments was medium. The mean scores for teachers 3.09, students 3.17 and SIC 

3.33. This indicate that the mean scores show the principal is courageous capable of confront 

challenges, Evaluating and making fair judgments was medium.  In addition to this, the weighted 

mean of the three groups was 3.19. This concluded that medium practices of principal is 

courageous capable of confront challenges, Evaluating and making fair judgments.  
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Table5B: Respondents’ view on leadership practices regarding to School 

                  Leadership and Management Domain  

 

N

o

  

Item  R N Response in f and %  

X 

 

Wm The extent to the 

principal: 

VH H M L VL 

F % F % F % F % F % 

5 Uses information 

and feedback 

from teachers to 

motivate students 

for their best 

academic 

performance 

T 83 5 6.02 24 28.91 38 45.58 14 16.86 1 1.20 3.18  

 

3.15 

St 34 3 8.82 10 29.41 16 47.05 4 11.76 1 2.94 3.29 

SIC 12 - - 3 25 6 50 3 25 - - 3.00 

6 Works for change 

and school 

improvement. 

T 83 4 4.81 12 14.45 36 43.37 29 34.93 2 2.40 2.84 2.76 

St 34 2 5.88 5 14.70 18 52.94 5 14.70 4 11.76 2.88 

SIC 12 - - 1 8.33 7 58.33 2 16.66 2 16.66 2.58 

 

7 

Makes his office 

opens for the 

schools 

stakeholders. 

T 83 1

2 

14.46 35 42.16 23 27.71 11 13.25 2 2.41 3.53 3.6 

St 34 4 11.76 18 52.94 6 17.64 4 11.76 2 5.88 3.52 

SIC 12 3 25 5 41.66 2 16.66 2 16.66 - - 3.75 

 

8 

Ensure the timely 

distribution of test 

results. 

T 83 9 10.84 38 45.78 30 36.15 4 4.82 2 2.41 3.57 3.64 

St 34 7 20.58 13 38.23 8 23.52 4 11.76 1 2.94 3.52 

SIC 12 - - 10 83.33 2 16.67 - - - - 3.83 

 

Item 5 of Table.5B refers to the level of the principal uses information and feedback from 

teachers to motivate students for their best academic performance. From the table of frequency 

and percentage it could be seen that, 38 (45.58%) of teachers, 16 (47.05%) of students, 6 (50%) 

of SIC responded that the principal uses information and feedback from teachers to motivate 

students for their best academic performance was medium. The mean scores for teachers 3.18, 

students 3.29 and SIC 3.00. This indicate that the mean scores show the principal uses 

information and feedback from teachers to motivate students for their best academic performance 
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was medium.  In addition to this, the weighted mean of the three groups was 3.19. This 

concluded that medium practices of principal uses information and feedback from teachers to 

motivate students for their best academic performance.  

Item 6 of Table.5B refers to the extent to which the principal works for change and school 

improvement. From the table of frequency and percentage it could be seen that, 36 (45.58%) of 

teachers, 18 (52.94%) of students, 7 (58.33%) of SIC responded that the principal works for 

change and school improvement was medium. The mean scores for teachers 2.84, students 2.88 

and SIC 2.58. This indicate that the mean scores show the principal works for change and school 

improvement was medium.  In addition to this, the weighted mean of the three groups was 2.76. 

This concluded that medium practices of principal works for change and school improvement. 

Therefor as the finding revealed, school principals of Majang Zone were practices at medium 

levels in implementing healthy school Environment domain. The overall mean (Wm=2.99) 

indicated medium level.    

Item 7 of Table.5B refers to the extent to which the principal makes his office opens for the 

schools stakeholders. From the table of frequency and percentage it could be seen that, 47 

(56.62%) of teachers, 22 (64.70%) of students, 8 (66.66%) of SIC responded that the principal 

makes his office opens for the schools stakeholders was high. This show that majority of the 

respondents responded that the principal makes his office opens for the schools stakeholders was 

high. The mean scores for teachers 3.53, students 3.52 and SIC 3.75. This indicate that the mean 

scores show the principal makes his office opens for the schools stakeholders was high. In 

addition to this, the weighted mean of the three groups was 3.60. This concluded that high 

practices of principal makes his office opens for the schools stakeholders.   

Item 8 of Table.5B refers to ensure the timely distribution of test results. From the table of 

frequency and percentage it could be seen that, 47 (56.62%) of teachers, 20 (58.81%) of students, 

10 (83.33%) of SIC responded that the principal ensure the timely distribution of test results was 

high. This show that majority of the respondents responded that the principal ensure the timely 

distribution of test results was high. The mean scores for teachers 3.57, students 3.52 and SIC 

3.83. This indicate that the mean scores show the principal ensure the timely distribution of test 

results was high. In addition to this, the weighted mean of the three groups was 3.64. This 

concluded that high practices of principal ensure the timely distribution of test results.  
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Table5C: Respondents’ view on leadership practices regarding to School 

                  Leadership and Management Domain  

No  Item  R N                       Response in f and %  

 X 

 

Wm The extent to 

which the 

principal: 

VH H M L VL 

f % f % f % f % F % 

 

9 

Ensure that 

rules and 

regulations are 

consistently 

applied. 

T 83 2 2.40 23 27.71 40 48.19 13 15.66 5 6.02 3.04  

 

3.15 
St 34 4 11.76 9 26.47 15 44.11 4 11.76 2 5.88 3.26 

SI

C 

12 - - 4 33.33 7 58.33 1 8.33 - - 3.16 

 

10 

Ensure the 

timely 

allocation of 

resources 

necessary for 

instructional 

process. 

T 83 3 3.61 10 12.04 20 24.09 40 48.19 10 12.04 2.46  

 

2.32 St 34 2 5.88 3 8.82 5 14.70 22 64.70 2 5.88 2.44 

SI

C 

12 - - 1 8.33 1 8.33 8 66.66 2 16.67 2.08 

 

Item 9 of Table.5C refers to ensure that rules and regulations are consistently applied. From the 

table of frequency and percentage it could be seen that, 40 (48.19%) of teachers, 15 (44.11%) of 

students, 7 (58.33%) of SIC responded medium, but, 25 (30.11%) of teachers, 13 (38.23%) of 

students responded that the principal ensure that rules and regulations are consistently applied 

was high. This show majority of the respondents responded that the principal ensure rules and 

regulations are consistently applied was medium. The mean scores for teachers 3.04, students 

3.26 and SIC 3.16. This indicate that the mean scores show the principal ensure rules and 

regulations are consistently applied was medium. In addition to this, the weighted mean of the 

three groups was 3.15. This concluded that medium practices of principal ensure that rules and 

regulations are consistently applied. 

Item 10 of Table.5C refers to ensure the timely allocation of resources (Human, material, and 

financial) necessary for instructional process. From the table of frequency and percentage it 
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could be seen that, 50 (60.23%) of teachers, 24 (70.58%) of students, 10 (83.32%) of SIC 

responded that the principal ensure the timely allocation of resources (Human, material, and 

financial) necessary for instructional process was low. This show that majority of the 

respondents responded that the principal ensure the timely allocation of resources (Human, 

material, and financial) necessary for instructional process was low. The mean scores for 

teachers 2.46, students 2.44 and SIC 2.08. This indicate that the mean scores show the principal 

ensure the timely allocation of resources (Human, material, and financial) necessary for 

instructional process was low. In addition to this, the weighted mean of the three groups was 

2.32. This concluded that principal low practices to ensure the timely allocation of resources 

(Human, material, and financial) necessary for instructional process.  
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Table5D: Respondents’ view on leadership practices regarding to School 

                  Leadership and Management Domain  

 

No  

Item  R N                       Response in f and %  

 X 

 

Wm The extent to 

which the 

principal: 

VH H M L VL 

f % f % f % f % F % 

11 Well manage 

human, 

financial 

resources and 

school facilities. 

T 83 3 3.61 12 14.45 16 19.27 39 46.98 13 15.66 2.43  

2.28 

 St 34 2 5.88 4 11.76 4 11.76 18 52.94 6 17.64 2.35 

SI

C 

12 - - - - 3 25 7 58.33 2 16.66 2.08 

 

12 

 

Ensure that the 

instructional 

content taught 

aligned with the 

national 

academic 

standard. 

T 83 8 9.64 47 56.62 25 30.12 3 3.62 - - 3.72  

3.67 
St 34 2 5.88 21 61.76 8 23.53 3 8.82 - - 3.64 

SI

P 

12 - - 8 66.66 4 33.33 - - - - 3.66 

13 Treat all 

students, staff, 

parents and 

community 

members with 

respect. 

T 83 15 18.07 36 43.37 22 26.50 7 8.43 3 3.61 3.63  

3.54 

St 34 3 8.82 6 17.64 19 55.88 6 17.64 - - 3.17 

SI

P 

12 2 16.66 7 58.33 2 16.66 1 8.33 - - 3.83 

Overall mean 3.25 

 

Item 11 of Table.5D refers to the principal well manage human, financial resources and school 

facilities. From the table of frequency and percentage it could be seen that, 52 (62.64%) of 

teachers, 24 (70.58%) of students, 9 (74.99%) of SIC responded that the principal well manage 

human, financial resources and school facilities was low. This show that majority of the 

respondents responded the principal well manage human, financial resources and school facilities 
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was low. The mean scores for teachers 2.43, students 2.35 and SIC 2.08. This indicate that the 

mean scores show the principal well manage human, financial resources and school facilities was 

low. In addition to this, the weighted mean of the three groups was 2.28. This concluded that low 

practices of principal well manage human, financial resources and school facilities.  

Item 12 of Table.5D refers to ensure that the instructional content that is taught is aligned with 

the national academic content standard. From the table of frequency and percentage it could be 

seen that, 55 (66.62%) of teachers, 23 (67.64%) of students, 8 (66.66%) of SIC responded that 

the principal ensure that the instructional content that is taught is aligned with the national 

academic content standard was high. This show that majority of the respondents responded the 

principal ensure that the instructional content that is taught is aligned with the national academic 

content standard was high. The mean scores for teachers 3.72, students 3.64 and SIC 3.66.  This 

indicate that the mean scores show the principal ensure that the instructional content that is 

taught is aligned with the national academic content standard was high. In addition to this, the 

weighted mean of the three groups was 3.67. This concluded that high practices of principal well 

manage human, financial resources and school facilities. From this data one can understand that 

principals of the school monitor or follow that teachers have done their work in line with time 

schedule of the school curriculum.  

Item 13 of Table.5D refers to treat all students, staff, parents and community members with 

respect. From the table of frequency and percentage it could be seen that, 51 (61.44%) of 

teachers, 9(74.99%) of SIC responded high, but 19 (55.88%) of students, responded that the 

principal treat all students, staff, parents and community members with respect was high. This 

shows that majority of the respondents responded the principal treat all students, staff, parents 

and community members with respect was high. The mean scores for teachers 3.63, students 

3.17 and SIC 3.83. From mean score one could conclude that mean greater than three shows that 

majority of school principals have the practices to treat all students, staff, parents and community 

members with respect  was above average. In addition to this, the weighted mean of the three 

groups was 3.54. This concluded that high practices of principal treat all students, staff, parents 

and community members with respect. Therefor as the finding revealed, school principals of 

Majang Zone were practices at medium levels in implementing school leadership and 

management domain. The overall mean (Wm=3.25) indicated medium level.  
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 4.2.4. Leadership practices on Community Participation domain  

  

This domain discussed about parents and community involvement to implement school 

improvement program. Parents and community are the key stake holders for school improvement 

endeavor. Their willingness to serve the community and active involvement in the school 

improvement process is critical for the success of the program. School leaders in this respect 

should involve community participation to better achievement of the desired goals of schools 

through collaborative effort of stake holders. Kindred in Gallagher, DR Bagin D, and More, EH ( 

According to Dereje,2012:40) defines school community relations as “a process of 

communication between the school and the community for the purpose of increasing citizen 

understanding educational needs, practices, interest and cooperation in the work of improving the 

school.” This definition showed that participation of community was determining factor for 

success of SIP. The following items stated the community participation domain, and were rated 

by the respondents of the study as can be vivid from table 6 
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Table 6: Respondents’ view on leadership practices regarding to Community 

               Participation domain  

 

N

o

  

 

 

   Items  

 

 

 

 

R 

 

 

 

 

N 

 

                  Response in f and %  

 

X 

 

Mw 

The extent to 

which the 

principal: 
VH H M L V 

f % f % f % f % f % 

1 Ensure the 

connection of 

school with 

community 

T 83 3 3.61 8 9.63 20 24.09 43 51.80 9 10.84 2.43  

2.29 
St 34 2 5.88 3 8.82 5 14.70 21 61.76 2 5.88 2.38 

SIC 12 - - - - 2 16.67 9 75 1 8.33 2.08 

 

2 

encourages 

stakeholders 

to participate 

in decision 

making 

T 83 3 3.61 10 12.04 16 19.27 41 49.39 13 15.66 2.38  

 

2.46 St 34 - - 5 14.70 10 29.41 19 55.88 1 2.94 2.61 

SIC 12 - - - - 5 41.66 7 58.33 - - 2.41 

 

 

3 

Inform the 

school‟s 

performance 

results to 

teachers in a 

report form. 

T 83 9 10.8

4 

39 46.98 22 26.50 13 15.66 - - 3.53  

3.54 

St 34 2 5.88 14 41.17 9 26.47 7 20.58 2 5.88 3.61 

SIC 12 - - 8 66.66 3 25 1 8.33 - - 3.50 

  

 

4 

Involve 

parents & 

community 

members in 

improving 

student 

learning. 

T 83 3 3.61 28 33.73 35 42.16 10 12.04 7 8.43 3.12  

 

3.05 
St 34 2 5.88 9 26.47 15 44.11 4 11.76 4 11.76 3.02 

SIC 12 - - 3 25 6 50 3 25 - - 3.00 

 

5 

Encourage 

parents to 

support the 

school with 

important 

resources. 

T 83 3 3.61 14 16.86 39 46.98 20 24.09 7 8.43 2.83  

2.47 

St 34 - - 3 8.82 17 50 11 32.35 3 8.82 2.58 

SIC 12 - - - - 2 16.67 8 66.66 2 16.67 2.00 

Overall mean 2.76 
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 Item 1 of Table.6 refers to ensure the connection of school with the community. From the table 

of frequency and percentage it could be seen that, 52 (62.64%) of teachers, 23 (67.64%) of 

students, 10 (83.33%) of SIC responded that the principal ensure the connection of school with 

the community was low. This show that majority of the respondents responded the principal 

ensure the connection of school with the community was low. The mean scores for teachers 2.43, 

students 2.38 and SIC 2.08. This indicate that the mean scores show the principal ensure the 

connection of school with the community was low. In addition to this, the weighted mean of the 

three groups was 2.29.This concluded that low practices of principal ensure the connection of 

school with the community. In this regard literature revealed that Kindred in Gallagher, DR 

Bagin D, and More, EH (2001:13) defines school community relations as “a process of 

communication between the school and the community for the purpose of increasing citizen 

understanding educational needs, practices, interest and cooperation in the work of improving the 

school.” This definition showed that participation of community was determining factor for 

success of SIP.  

 Item 2 of Table.6 refers to the principal encourage stakeholders to participate in decision 

making. From the table of frequency and percentage it could be seen that, 54 (65.05%) of 

teachers, 7 (58.33%) of SIC responded medium, but, 20 (58.82%) of students, responded that the 

principal encourages stakeholders to participate in decision making was medium. This show that 

majority of the respondents responded the principal encourages stakeholders to participate in 

decision making was low. The mean scores for teachers 2.38, students 2.61 and SIC 2.41. From 

mean score one could conclude that mean less than three shows that majority of school principals 

encourages stakeholders to participate in decision making  was below average. In addition to 

this, the weighted mean of the three groups was 2.29. This concluded that low practices of 

principal encourage stakeholders to participate in decision making. In this regard literature 

revealed that effective school leaders encourage shared decision making with the school 

community including staff, students and parents and they are both the guardian and reformer of 

the educational system, and they ensure that all groups engage in a common goal and moving in 

the same direction Chance (cited in Tigistu, 2012).  

Item 3 of Table.6 refers to inform the school‟s performance results to teachers in a report form. 

From the table of frequency and percentage it could be seen that, 48 (57.82%) of teachers, 16 

(47.05%) of students, 8 (66.66%) of SIC responded that the principal inform the school‟s 

performance results to teachers in a report form was high. This show that majority of the 
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respondents responded that the principal inform the school‟s performance results to teachers in a 

report form was high. The mean scores for teachers 3.53, students 3.61 and SIC 3.50. This 

indicate that the mean scores show the principal inform the school‟s performance results to 

teachers in a report form was high. In addition to this, the weighted mean of the three groups was 

3.54. This concluded that high practices of principal inform the school‟s performance results to 

teachers in a report form.  

Item 4 of Table.6 refers to involve parents and community members in improving student 

learning. From the table of frequency and percentage it could be seen that, 35 (42.16%) of 

teachers, 15 (44.11%) of students, 6 (50%) of SIC responded that the principal involve parents 

and community members in improving student learning was medium. The mean scores for 

teachers 3.12, students 3.02 and SIC 3.00. This indicate that the mean scores show the principal 

involve parents and community members in improving student learning was medium.  In 

addition to this, the weighted mean of the three groups was 3.05. This concluded that medium 

practices of principal involve parents and community members in improving student learning.  

Item 5 of Table.6 refers to the extent to which school principal encourage parents to support the 

school with important resources. From the table of frequency and percentage it could be seen 

that, 39 (46.98%) of teachers, 17 (50%) of students responded medium, but, 10 (83.33%) of SIC 

responded that the principal encourage parents to support the school with important resources 

was low. This show that majority of the respondents responded the principal encourages parents 

to support the school with important resources was low. The mean scores for teachers 2.83, 

students 2.58 and SIC 2.00. From mean score one could conclude that mean less than three 

shows that majority of school principals encourages parents to support the school with important 

resources was below average. In addition to this, the weighted mean of the three groups was 

2.47. This concluded that low practices of principal encourage parents to support the school with 

important resources. Supporting this idea, Stoll and Dean Fink (1996) described that if schools 

create a strong sense partnership with parents, they contribute a lot to pupil‟s success; they 

support schools by providing their knowledge, skills and resources.  

 Therefor as the finding revealed, school principals of Majang Zone were practices at medium 

levels in implementing community participation domain. The overall mean (Wm=2.76) indicated 

medium level.  
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4.2.5. Respondents’ view on challenges in leading school for 

            Improvement  

Table 7A: Respondents’ view on challenges  

 

N

o 

Items   

 

R 

 

 

N 

                         Response in f and %  

X 

 

Wm The extent to 

which the 

principal: 

       VH          H       M        L       VL 

F % F % F % F % F % 

 

1 

Is capable of 

creating good 

communication 

with the staff to 

increase 

transparence. 

T 8

3 

6 7.22 10 12.04 14 16.86 34 40.96 19 22.89 2.39  

2.39 

 

 

St 3

4 

2 5.88 5 14.70 5 14.70 14 41.17 8 23.52 2.38 

SIC 1

2 

1 8.33 1 8.33 2 16.66 6 50 2 16.66 2.41 

 

2 

Deal with poor 

performances to 

lead the teaching 

learning process 

in the right track. 

T 8

3 

3 3.61 21 25.30 37 44.57 19 22.89 3 3.61 3.02  

 

3.11 St 3

4 

3 8.82 6 17.64 18 52.94 5 14.70 2 5.88 3.08 

SIC 1

2 

- - 2 16.66 9 75 2 16.66 - - 3.25 

 

Key T= teacher, St=students, SIC= school improvement committee, Wm =weighted mean & 

X=mean, f=Frequency, %= percentage R=Respondents, N=Number of respondents, NB. Mean < 

1.5=very low, 1.5 ≤mean < 2.5 =low, 2.5 ≤ mean < 3.5=medium, 3.5 ≤ mean < 4.5=high, mean ≥ 

4.5 very high    Wm < 2.5 low. 2.5 ≤ Wm < 3.5 Medium & at Wm ≥ 3.5 High, X < 3.0 below 

average & X > 3.0 above average  

Item 1 of Table.7A refers to School principals‟ are capable of creating good communication with 

the staff to increase transparence. From the table of frequency and percentage it could be seen 

that, 53 (63.85%) of teachers, 22 (64.69%) of students, 8 (66.66%) of SIC responded that the 
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principal ensure the connection of school with the community was low. This shows that majority 

of the respondents responded School principals‟ are capable of creating good communication 

with the staff to increase transparence was low. The mean scores for teachers 2.38, students 2.39 

and SIC 2.41. This indicate that the mean scores show School principals‟ are capable of creating 

good communication with the staff to increase transparence was low. In addition to this, the 

weighted mean of the three groups was 2.39.This concluded that low practices of School 

principals‟ are capable of creating good communication with the staff to increase transparence.  

Item 2 of Table.7A refers to it could be seen that, School principals‟ deal with poor performances 

to lead the teaching learning process in the right track. From the table of frequency and 

percentage it could be seen that, 37 (44.57%) of teachers, 18 (44.11%) of students, 9 (75%) of 

SIC responded that School principals‟ deal with poor performances to lead the teaching learning 

process in the right track medium. This show majority of the respondents responded that School 

principals‟ deal with poor performances to lead the teaching learning process in the right track 

was medium. The mean scores for teachers 3.02, students 3.08 and SIC 3.25. This indicate that 

the mean scores show School principals‟ deal with poor performances to lead the teaching 

learning process in the right track was medium. In addition to this, the weighted mean of the 

three groups was 3.11. This concluded that medium practices of School principals‟ deal with 

poor performances to lead the teaching learning process in the right track.  
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Table 7B: Respondents’ view on challenges  

 

N

o 

Items   

 

R 

 

 

N 

                         Response in f and %  

X 

 

Wm The extent to 

which the 

principal: 

       VH          H       M        L       VL 

F % F % F % F % F % 

3 Provide 

qualified 

teachers in all 

subject areas in 

our school. 

T 83 15 18.07 34 40.96 26 31.32 8 9.63 - - 3.67 3.67 

St 34 4 11.76 16 47.05 9 26.47 4 11.76 1 2.94 3.52 

SIC 12 1 8.33 9 75 1 8.33 1 8.33 - - 3.83 

  

4 

And teachers  

commitment in  

the school  

T 83 7 8.43 3 3.61 26 31.32 27 32.53 20 24.09 2.39 2.48 

St 34 2 5.88 4 11.76 16 47.05 10 29.41 2 5.88 2.82 

SIC 12 - - 1 8.33 2 16.66 8 66.66 1 8.33 2.25 

 

5 

Encourage 

training 

program on the 

area of 

instructional 

leadership. 

T 83 - - 15 18.07 36 43.37 28 33.73 4 4.81 2.74 2.58 

St 34 2 5.88 6 17.64 15 44.11 10 29.41 1 2,94 2.94 

SIC 12 - - - - 3 25 7 58.33 2 16.66 2.08 

Overall mean 2.84 

  

Item 3 of Table.7B refers to there are qualified teachers in all subject areas in our school. From 

the table of frequency and percentage it could be seen that, 49 (59.07%) of teachers, 20 (58.81%) 

of students, 10 (83.33%) of SIC responded that there are qualified teachers in all subject areas in 

our school was high. This show majority of the respondents responded that there are qualified 

teachers in all subject areas in our school was high. The mean scores for teachers 3.67, students 

3.52 and SIC 3.83 This indicate that the mean scores show there are qualified teachers in all 

subject areas in our school  was high. In addition to this, the weighted mean of the three groups 

was 3.67. This concluded that high practices of there are qualified teachers in all subject areas in 

our school.  
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Item 4 of Table.7B refers to in our school there is the level of commitment of the school principals and 

teachers. From the table of frequency and percentage it could be seen that, 47 (56.62%) of 

teachers, 9(74.99%) of SIC responded low, but, 16 (47.05%) of students, responded that the level 

of commitment of the school principals and teachers was medium. This shows that majority of the 

respondents responded the level of commitment of the school principals and teacher was low. The 

mean scores for teachers 2.39, students 2.82 and SIC 2.25. From mean score one could conclude 

that mean less than three shows that majority of commitment of the school principals and teachers 

was below average. In addition to this, the weighted mean of the three groups was 2.48This 

concluded that the respondents responded the level of commitment of the school principals and 

teacher was low. Supporting this idea, Stoll and Fink (1996:55) indicates lack of commitment or 

reluctant to change as the major challenges to success of SIP. Therefore, to overcome this 

problem more awareness creation should be done by school principal and concerned bodies.  

 

 Item 5 of Table.7B refers to the school principals encourages training program on the area of 

instructional leadership. From the table of frequency and percentage it could be seen that, 36 

(43.37%) of teachers, 15 (44.11%) of students responded medium, but, 9(75%) of SIC responded 

that the school principals encourages training program on the area of instructional leadership was 

low. This shows that majority of the respondents responded the school principals encourages 

training program on the area of instructional leadership was medium. The mean scores for 

teachers 2.74, students 2.94 and SIC 2.08. From mean score one could conclude that mean less 

than three shows that majority of the school principals encourages training program on the area 

of instructional leadership  was below average. In addition to this, the weighted mean of the three 

groups was 2.58. This concluded that the respondents responded the school principals 

encourages training program on the area of instructional leadership was medium.  
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4.2.6. Respondents’ view on solution of challenges in leading schools for 

           Improvement   

Table 8: Respondents’ view on solution of challenges   

 

N

o 

Items  

 

R 

 

 

N 

 

                                           Response in f and %  

 

X 

 

 

WM 

The extent to 

which the 

principal: 

VH    H   M     L       VL 

f % f % f % f % f % 

1 Is availed with 

adequate 

financial 

resources. 

T 83 - - 5 6.02 20 24.09 37 44.57 21 25.30 2.10  

2.19 ST 34 - - 2 5.88 10 29.41 16 47.05 6 17.64 2.23 

SIC 12 - - 1 

 

8.33 3 25 6 50 2 16.66 2.25 

2 Is capable of 

creating good 

communication 

with the staff. 

T 83 3 3.61 10 12.04 20 24.09 32 38.55 18 21.68 2.37  

 

2.27 

St 34 2 5.88 3 8.82 8 23.52 11 32.35 10 29.41 2.29 

SIC 12 - - 1 8.33 3 25 5 41.66 3 25 2.16 

3 Availability of 

man power in 

the school. 

T 83 1

2 

14.45 33 39.75 30 36.14 8 9.63 - - 3.59  

 

3.63 St 34 4 11.76 16 47.05 10 29.41 3 8.82 1 2.94 3.55 

SIC 12 - - 10 83.33 1 8.33 1 8.33 - - 3.75 

 

4 

Involves 

members of the 

school 

community in 

the articulation 

of school 

vision. 

T 83 2 2.40 9 10.84 28 33.73 30 36.14 14 16.86 2.45  

 

2.37 
St 34 2 5.88 3 8.82 8 23.52 15 44.11 6 17.64 2.41 

SIC 12 - - 1 8.33 2 16.66 8 66.66 1 8.33 

 

2.25 

5 Commitment in 

the school.  

T 83 6 7.22 19 22.89 30 36.14 22 26.50 6 7.22 2.96  

2.66 St 34 3 8.82 4 11.76 15 44.11 12 35.29 - - 2.94 

SIC 12 - - 1 8.33 1 8.33 8 66.66 2 16.66 2.08 

Overall mean  2.62 
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Item 1 of Table.8 refers to what extent the school is availed with adequate financial resources. 

From the table of frequency and percentage it could be seen that, 50 (60.23%) of teachers, 21 

(61.76%) of students, 8 (66.66%) of SIC responded that the school is availed with adequate 

financial resources was low. This shows that majority of the respondents responded the school is 

availed with adequate financial resources was low. The mean scores for teachers 2.10, students 

2.23 and SIC 2.25. This indicate that the mean scores show the school is availed with adequate 

financial resources was low. In addition to this, the weighted mean of the three groups was 

2.19.This concluded that the school is availed with adequate financial resource was low. In their 

responses to open-ended questions and interview respondents suggested the following possible 

solution for the perceived challenges in carrying out leading school for improvement. Allocating 

adequate financial resources to schools and full filling school facilities, developing awareness 

creation for stake holders, creating strong partnership with partner organization for financial, 

technical and other necessary support needed to raise quality of educations 

. Item 2 of Table.8 refers to the extent to which school principals' are capable of creating good 

communication with the staff. From the table of frequency and percentage it could be seen that, 

58 (69.87%) of teachers, 22 (64.69%) of students, 8 (66.66%) of SIC responded that school 

principals' are capable of creating good communication with the staff was low. This shows that 

majority of the respondents responded school principals' are capable of creating good 

communication with the staff was low. The mean scores for teachers 2.37, students 2.29 and SIC 

2.19. This indicate that the mean scores show school principals' are capable of creating good 

communication with the staff was low. In addition to this, the weighted mean of the three groups 

was 2.27. This concluded that school principals' were capable of creating good communication 

with the staff was low.  

Item 3 of Table.8 refers to the extent to which availability of man power in the school. From the 

table of frequency and percentage it could be seen that, 45 (54.20%) of teachers, 20 (58.81%) of 

students, 10 (83.33%) of SIC responded that the principal availability of man power in the 

schools was high. This show that majority of the respondents responded that availability of man 

power in the school was high. The mean scores for teachers 3.59, students 3.55 and SIC 3.75. 

This indicate that the mean scores show availability of man power in the school was high. In 

addition to this, the weighted mean of the three groups was 3.63 which indicate availability of 

man power in the school was high.  
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Item 4 of Table.8 refers to the extent to which school principals involve members of the school 

community in the articulation of school vision. From the table of frequency and percentage it 

could be seen that, 44 (53%) of teachers, 21 (61.75%) of students, 9(75%) of SIC responded that 

school principals involve members of the school community in the articulation of school vision 

was low. This shows that majority of the respondents responded school principals involve 

members of the school community in the articulation of school vision was low. The mean scores 

for teachers 2.45, students 2.41 and SIC 2.25. This indicate that the mean scores show school 

principals involve members of the school community in the articulation of school vision was 

low. In addition to this, the weighted mean of the three groups was 2.37. This concluded that 

school principals involve members of the school community in the articulation of school vision 

was low.  

Item 5 of Table.8 refers to what extent the level of commitment of the school principals. From 

the table of frequency and percentage it could be seen that, 30 (36.14%) of teachers, 15 (44.11%) 

of students responded medium, but, 10 (83.32%) of SIC responded that the level of commitment 

of the school principals was low. The mean scores for teachers 2.96, students 2.94 and SIC 2.08. 

From mean score one could conclude that mean less than three shows that majority of 

respondents responded the level of commitment of the school principals was below average. In 

addition to this, the weighted mean of the three groups was 2.66. This concluded that the level of 

commitment of the school principals was medium.  
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 4.3. Presentation and Analysis of Data Obtained Through Observation 

 Table 9: Observation check list result 

 

Key= N- Number of sampled schools      %- Percentage 

 

Availability of learning facilities in school is the major factors to enhance the whole process of 

education, whereas, in table 8 the observation result of school facilities indicated that in 2 (50%), 

2 (50%) of the sampled observed schools, there was adequate, inadequate availability of 

libraries. This show that average sampled schools availability of libraries.   

  

In table 9 the observation result of school facilities indicated that in 4 (100%) of the sampled 

observed schools, there was inadequate availability of libraries. This show that all sampled 

schools inadequate availability of Laboratories Science. In table 8 the observation result of 

learning facilities indicates that in 3 (75%) of the sampled observed schools, there was adequate 

availability of  Textbook, Student furniture (chair and table) and Tutorial. 1 (25%) of sampled 

   

 No  

          Items /facilities                     Facilities  

availability  

Not available Adequate Inadequate  

1 Learning Facilities N % N % N % 

  Libraries 2  50 2 50 - - 

 Laboratories Science kit - - 4 100 - - 

 Textbook 3 75 1 25 - - 

 Pedagogical Center and  teaching aid  1 25 3 75 - - 

 Student furniture (chair and table) 3 75 1 25 - - 

 Black board and chalk  4 100 - - -  

 Tutorial 3 75 1 25 - - 

2 School Environment N % N % N % 

 Classroom 1 25 3 75 - - 

 Water Supply 3 75 1 25 - - 

 Electric power 3 75 1 25 - - 

 Separate toilet for male and female 

Students and Teachers    

1 25 3 75 - - 
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schools inadequate availability of Textbook Student furniture (chair and table) and Tutorial . 

This shows that majority of sampled schools adequate availability of Textbook Student furniture 

(chair and table) and Tutorial.  

 

In table 9 the observation result indicates that in 100% of the sampled observed schools, there 

was adequate availability of Black board and chalk. This show that all sampled schools adequate 

availability of Black board and chalk.  

 

 In table 9 the observation result of school environment indicates that in 3 (75%) of the sampled 

observed schools, there was adequate availability of water supply and Electric power. 1 (25%) of 

sampled schools inadequate availability of water supply and Electric power. This shows that 

majority of sampled schools adequate availability of water supply and Electric power.  

 

In table 9 the observation result of school environment indicated that in 1 (25%) of the sampled 

observed schools, there was adequate availability of classroom and separate toilet for male and 

females students and teachers. 3 (75%) of sampled schools inadequate availability of classroom 

and separate toilet for male and females students and teachers.  This shows that majority of 

sampled schools inadequate availability of classroom and separate toilet for male and females 

students and teachers.  

Generally, the result of researcher observation revealed that Laboratories Science kit, 

Pedagogical Center and teaching aid, classroom and separate toilet for male and female students 

and teachers availabilities of sampled schools were inadequate. In this regard literature revealed 

that Bishop (1995:111) claims that the availability of facilities such as teaching material 

equipment‟s and laboratory apparatus in the school have an acceleration or deadening influence 

in the students learning that in turn affect students achievement. 

 

4.4. Knowledge, Skills and Strategies Utilized by School Principals 

The interview presented to the principals and WEO experts was: What knowledge, skills and 

strategies are utilized by school principals to address challenges?  The four WEO experts verified 

that secondary schools principals in Majang Zone were practices of analyzing information 

collected during the self-assessment stage, and identifying priority areas for improvement in the 

school each year. Similarly, in the four sampled secondary schools  disclosed that “school 
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principal not  make considerable effort to put into practice the school vision on the school 

improvement program and how to establish better learning for the students. On the other hand, 

one of the WEO experts confirmed that Majority of secondary school principal has no 

comprehensive knowledge, skills and strategies to address challenges.  

The scarcity of finance, material and other necessary inputs for the instructional process was 

beyond the capacity of school principals. That is, the principals have no financial provision to 

organize and support teaching and learning processes on their own strategies. The response from  

one WEO experts explained that “there was  low practices  of principal to used strategies to 

reduced or minimize the school challenges  in the areas of instructional leadership and there were 

no favorable situations for teachers to create enabling conditions, and secure human and material 

resources necessary to promote academic achievement in the teaching learning process at large”. 

Generally, all the school principals agreed by the response of WEO experts responses.  
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CHAPTER FIVE 

 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter deals with the summary of the major findings, conclusions, and recommendations 

that are assumed to leading schools for improvement analysis of practices and challenges in 

government secondary schools of Majang Zone.   

5.1 Summary of the Major Findings 

 

The purpose of this study was to assess leading schools for improvement analysis of practices 

and challenges in government secondary schools of Majang Zone of Gambella Regional State. In 

order to achieve this purpose the following basic questions were raised. 

1. What are the current practices of leading schools for improvement in government secondary 

       schools of Majang Zone?  

 2.   What are the major challenges of leading schools for improvement in secondary schools of 

       Majang Zone? 

3. What possible solutions that shall be taken to tackle the challenges in the leading schools for 

     improvement in Majang Zone? 

The study was conducted in four randomly selected secondary schools of Majang Zone. This 

research is conducted by using descriptive survey method .They were gathered from primary and 

secondary data sources. The primary data source includes teachers, students, school principals, 

supervisors, WEO experts, SICs. The secondary data sources were document review.  From 6 

secondary schools found in sampled woreda 4 schools were included in the study. The total 

number of respondents of the study was 139. Questionnaires was conducted with  83 sample 

teachers were selected using stratified  and simple random sampling techniques, 12 

representative SIC and 34 class representative students were selected by using purposive 

sampling techniques. In addition, the interview was conducted with 4 school principals, 2 

secondary school external supervisors 4 Woreda Education office experts were selected by 

available sampling techniques, Data were obtained from the sample respondents through 

questionnaire, interview, Observation and documentation data collecting tools were also 

employed in the study. The data obtained were analyzed using various statistical tools: 
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frequency, percentages, mean, weighted mean and overall mean. According to the result of data 

analysis, the following major findings were identified.  

From the data the majority of 3 (75%) of school principal have work experience 5 and bellow 

years, 1 (25%) work experience of 6-10 years. From this, one could understand that, school 

principals have lack of work experience. Therefore, this lack experience of school principals 

influences negatively the Leading Schools for Improvement.   

 

Regarding the teaching and learning domain, teachers, students and SICs were asked to rate their 

agreement on „the extent to which school principals made practices in enhancing teaching 

learning process‟ and under this domain 11 items were constructed. The school principals 

encourage teachers to use continuous assessment to enhance student performance.  Also works 

strangely on continuous attendance of teachers meet individually to discuss student‟s academic 

progress. As the result indicate, school principals‟ practices at below average level in 

implementing teaching and learning domain. The overall mean (Wm=2.95) indicated below 

average performance level. There are some activities performed below average or at low level. 

These are: encouraging the staff towards achieving the expected goals 80 (62.01%), takes more 

time in improving instruction 74 (57.36%), feedback to teachers, works with the staff to set high 

achievable standards for the students 81 (62.79%), motivate and use different reward systems to 

teachers for best performance 41 (31.78%) . 

 

Regarding healthy school environment domain, 6 items were developed and teachers, students 

and SICs revealed their agreement. Accordingly, concerning the activities specified under this 

domain, school principals practices was at below average level. The overall mean (Wm=2.99) 

indicated below average practices level. Despite this fact, there were some activities under this 

domain which school principals‟ practices below average or low. For example, activities such as 

enough numbers of daily cleaned toilets separate for female and male students and other staffs 90 

(69.76%), standardize class room size (student section ratio 1:40) 88 (68.21%).   

Regarding school leadership and management domain, teachers, students and SICs were asked to 

respond their opinion on 13 items. The result revealed that practices made by school principals to 

play leadership role were above average or medium. Moreover, the overall mean (Wm=3.25) 

indicates medium practices level. Specifically, secondary school leaders of Majange zone were 

practices above average. Despite this fact, there were some activities under this domain which 
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school principals performed at low level. For example, activities such as available in his/her 

office to support others 81 (62.79%), coordinate the staff to exchange their experience 

82(63.53%), timely allocation of resources necessary for instructional process 84 (65.11%), 

manage human, financial resources and school facilities 85 (65.89%). 

Regarding community participation domain, teachers, students and SICs were asked to respond 

to 5 items concerning practices made by school principals in promoting community participation. 

Hence, the overall result revealed that secondary school principals of Majang zone were medium 

and performed below average in promoting community participation and the overall mean 

(Wm=2.76)  also confirm medium  performance level. The result specifically revealed that there 

was low connection of school with the community 85 (65.89%), low stakeholders to participate in 

decision making 81 (62.79%), low parents‟ to support the school with important resources 64 

(49.61%).  

The findings of this study showed that the major challenges that affect school principals‟ in 

implementing SIP include, creating good communication with the staff to increase transparence 83 

(64.34%), commitment of the school principals and teachers 68 (52.71%). In this regard, the overall 

mean (Wm=2.84) also confirm medium performance level.   

Regarding measures that have been taken to alleviate major challenges of principals in 

implementing SIP, the finding result revealed that, low efforts availed with adequate financial 

resources 88 (68.21%), low efforts  creating good communication with the staff 79 (61.24%), 

low efforts  involve members of the school community in the articulation of school vision 74 

(57.36%). In this regard, the overall mean (Wm=2.62) also confirm medium performance level.   
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5.2 conclusions 

Based on the basic research questions, findings of the study and summery, the following 

conclusions were drawn.  

From the study it was found that 3 (75%) of school principals have work experience of less than 

or equal to 5 years. This lack of experience is affecting negatively the implementation of SIP.  

 Regarding teaching and learning domain, the finding of the study demonstrated that school 

principals of selected sample schools of Majang Zone have practices at below average or 

medium level in implementing teaching and learning domain. There are some activities related to 

teaching and learning domain. These are: encouraging the staff towards achieving the expected 

goals, take more time in improving instruction, feedback to teachers, work with the staff to set 

high  achievable standards for the students, motivate and use different reward systems to teachers for 

best performance that were low practices by secondary school principals.  

 With regard to healthy school environment domain, accordingly, concerning the activities 

specified under this domain, schools principals practices was at below average level. However, 

there were some activities which low practiced by school principals. These are: enough numbers 

of daily cleaned toilets separate for female and male students and others staff, standardize class 

room size (student section ratio 1:40) Therefore, it is possible to conclude that, school principals 

were practices at medium levels in implementing healthy school Environment domain. 

With regard to school leadership and management domain, the result revealed that practices 

made by school principals to play leadership role were above average or medium. Specifically, 

sampled secondary school principals of Majang zone were practices above average. Despite this 

fact, there were some activities under this domain which school principal practices at low level. 

For example, activities such as available in his/her office to support others, coordinate the staff to 

exchange their experience, timely allocation of resource necessary for instructional process, 

manage human, financial resources and school facilities.  

 

With regard to community participation domain, the overall result of this domain revealed that 

sampled secondary school principals of Majang zone were practices medium or below average in 

promoting community participation. There were some activities under this domain which school 

principal practices at low level. For example, activities such as: connection of school with the 
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community, stakeholders to participate in decision making, parents‟ to support the school with 

important resources.  

 

With regard to the major challenges that affect school principals‟ in implementing SIP, the 

overall result of this  the second basic question were medium or below average. There were some 

activities under this part major challenges of school principal in implementing SIP For example, 

activities such as: low level of creating good communication with the staff to increase 

transparence, low level of commitment of the school principals and teachers.  

 

Additionally, as it could be concluded from the interview result, open –ended question and interview, 

in most schools there was shortage of budget for implementation of SIP. Block grant, insufficient 

school facilities (laboratories class rooms, libraries and pedagogical centers) low community 

participation to support schools. This implies that, directly influences the leading school for 

improvement and in turn the teaching learning process and students‟ achievement.   

 

With regard to  measures that have been taken to alleviate major challenges of principals in  

leading schools for improvement, the overall result of this  the third basic question were medium 

or below average. The finding result revealed that, low efforts availed with adequate financial 

resources, low efforts creating good communication with the staff, low efforts to involve 

members of the school community in the articulation of school vision. Therefore, Woreda and 

Zone Education Offices and other top management bodies are also responsible and need to have 

sustainable and near contact with school principal in order to help and capacitate them.                                                                                                                         
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5.3. Recommendations 

 

Based on the summary of findings and conclusions made above the following recommendations 

are forwarded  

  

This study showed that almost all school principals lack experience. Experienced school 

principals are required for schools. Thus, it is important to design and works on how to bring the 

experienced teachers to the leadership position, providing training can be the immediate solution 

and assigning principals those trained in leadership is better long term solution. Thus, the Zonal 

Education office and the Woreda Educational office have to closely work to solve the problem 

and give solution as soon as possible.  

 

The result revealed encouraging/motivating the staff towards achieving the expected goals was 

low. Encouraging/ Motivation is a driving force which may lead the teachers to more success. 

Therefore, secondary school principals, external supervisors and school improvement committee 

in collaboration with Woreda education office ought to emphasize on teachers motivation and 

incentives and allocate budgets in their yearly plan for this purpose. 

  

The findings showed that the school Leaders timely allocation of Resources and managing was 

low. It is recommended that school leaders timely allocation of resources and need to use the 

scarce resources of the school economically and selectively for the prioritized activities of the 

school improvement program. Moreover, Woreda Administration and Woreda Education Offices 

need to discuss on the resources allocation of secondary schools and should allocate the Block 

grant budgets properly as it is clearly addressed in the blue print of MoE (2002).  

 

The findings revealed that the school principals coordinate the staffs to exchanges their 

experience was low. It is recommended that school principals with external supervisors need to 

promote teachers professional development through CPD program which incorporates training, 

experience sharing, meetings with other teachers/supervisors, action research and mentoring.  

 

The findings revealed that the school principals developing, representing delegating 

responsibility, communication with community and participate in decision making was low. It is 
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recommended that to use stakeholders inputs to shape the learning environment of the school, the 

principals need to identify avenues for active participation. As an illustration, stakeholders could 

be encouraged to come-up with some school improvement program decisional areas and find 

possible solutions to the problems posed. This would help them to contribute their share in the 

leading school for improvement without being excluded by the principals. 

 

As the study reveals, the school principal takes more time in improving instructions was low. 

Involvement in improving teaching learning was the most critical issue which was not achieved 

yet .So WEO and schools should make great effort to strengthen their relationship with local 

authorities and communities by creating forum so that they could get necessary support from 

them and also support others staffs. 

 

At the end, to alleviate the challenges encountered school principal in leading school for 

improvement, it is advisable that external supervisor, Woreda and zonal Education Offices in 

collaboration with the Regional Education Bureau need to give sustainable training to school 

principals. They also need to avail secondary schools with important financial and material 

resources. Beside, Woreda and Zonal Education Offices in collaboration with REB should timely 

supervise and support the school principals.  
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                                              ADDIS ABABA UNIVERSTY 

                                              SCHOOL OF GRADUATE STUDIES 

                         COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

                  DEPARTMENTOFEDUCATIONALPLANNINGANDMANAGEMENT   

                         EDUCATIONAL LEADERSHIP AND MANAGEMENT STREAM 

                                                           ADDIS ABABA 

APPENDIX-A Questionnaire filled by (grade 9 and10) students of the school. 

 

Dear, students: 

 

The aim of this study is to collect valuable and tangible data on Leading Schools for 

Improvement: Analysis of Practices and Challenges in Majang Zone). The study focuses on 

assessing principals‟ existing activity practices, challenges and other reasons and suggesting for 

solutions. Your careful and honest responses to the questionnaire determine the success of the 

study. Thus, you are kindly requested to complete the questionnaire carefully and honestly. Your 

responses will be kept confidential and this is used only for research purpose. Please read the 

directions given in each of the items in the questionnaire carefully before you respond to it. If 

you want to change any of your responses, make sure that you have cancelled the unwanted ones. 

; do not hesitate to fill all the questions. 

Please! Read and try to understand the following reminders.  

1. No need to write your name on the paper. 

2. Please! Read the direction of the questionnaire. 

 

                                                Thank you for your cooperation 

Part1. Background information  

1. Name of the Organization ___________________________   Woreda  __________________ 

2. Sex :                Male                       Female 

3. Age:    15-20                  21-26                   27-32                    33-38                 39-44                   

45& above years 

4. Additional responsibility you have in the school:-SIP Committee                     Students‟ 

Students‟ council committee                   Class monitor                   others (explain) -----------  

1.5 Stay time in this school:   1 year               1&1/2 years               2 Years          2&1/2year                                          

3 &more years                     
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No.   

 

Rating scales 

I.                                    Teaching-learning process 5 4 3 2 1 

    1 The extent to which the principals capable in providing clear vision, mission and 

values.  

     

    2 The extent to which the principals encouraging the staff to words achieving the 

expected goals. 

     

    3 The degree to which the principal actively work to ensure highest academic 

achievement of students. 

     

    4 The degree to which the principal encourages teachers to use continues assessment to 

enhance students‟ performance.  

     

    5 The extent to which the principals influences and support others to work hard and 

inform the school‟s performance to teachers. 

     

    6 The degree to which the principal takes more time in improving instruction.      

    7 The level of the principal arranges different co-curricular and entertaining program to 

students.  

     

    8 The extent to which the principals works strongly on continuous attendance of 

teachers meet individually to discuss students‟ academic progress. 

     

    9 The extent to which the principals provides feedback to teachers, works with the staff 

to set high achievable standards for the students. 

     

    10 The degree to which the principal make significant effort to enhance professional 

development of teachers.  

     

    11 The degree to which the principal motivate and use different reward systems to 

teachers for best performances  

     

II.                               Healthy School Environment              5 4 3 2 1 

   1 The extent to which the principals works to ensure the safety and security of the   

school for the students learning. 

     

   2 Create a nurturing learning environment that addresses the physical and 

      mental health needs of all students 

     

   3 The extent to which the school principals  work to create a favorable working      

 Part2. Leadership Practices: You are kindly requested to show your level of filling making a tick, ranging 1 to 5. 

                                                    5= Very High: 4= High; 3= Medium; 2= Lowe; 1= Very Lowe 
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environment  

 

   4 

 

The extent to which the principals provide enough number of daily cleaned toilets 

separate for female and male students and other staff.  

     

   5 The extent to which the principals  work  to improve 

students  disciplinary problems in school      
 

     

   6 The extent to which the principal works to ensure standardize class room size 

(student section ratio 1:40). 

     

III.                                        School Leadership and  Management 5 4 3 2 1 

   1  The extent to which the principals is always available in his/her office to support 

others. 

     

   2 The degree to which the principal coordinate the staff to exchange their experience. 

   

     

   3  The extent to which the principals is effective in developing, representing, 

delegating responsibility and counseling team.  

 

     

    4  The degree to which the principal is courageous capable of confront challenges, 

  Evaluating and making fair judgments.  

     

    

      5 

 The level of the principal uses information and feedback from teachers to motivate 

students for their best academic performance 

     

      6  The extent to which the principals works for change and school improvement. 

 

     

      7 The extent to which the principal makes his office opens for the school stakeholders.       

      8  Ensure the timely distribution of test results 

   

     

      9 Ensure that rules and regulations are consistently applied. 

   

     

     10 Ensure the timely allocation of resources (Human, material, and financial) necessary 

for instructional process. 

     

     11 The principal well manage human, financial resources and school facilities.      

     12 Ensure that the instructional content that is taught is aligned with the national 

academic content standard.  
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    13 Treat all students, staff, parents and community members with respect.       

      

IV 

                             Community Participation 5 4 3 2 1 

 

      1 Ensure the connection of school with the community      

 

     2 The principal encourages stakeholders to participate in decision making 

 

     

     3 Inform the school‟s performance results to teachers in a report form. 

  

     

     4 Involve parents and community members in improving student learning.       

     5 The extent to which the school principal encourage parents to support the school with 

important resources. 

     

 

3. Assessing the major challenges of leading schools for improvement  

 

   

No 

                                        Items   

5 

 4  3  2 1 

   1 School principals‟ are capable of creating good communication with the staff to 

increase transparence. 

 

 

 

 

 

 

 

 

 

 

   2 School principals‟ deal with poor performances to lead the teaching learning 

process in the right track. 

 

 

 

 

 

 

 

 

 

 

   3 There are qualified teachers in all subject areas in our school.      

   4 In our school there is the level of commitment of the school principals and 

teachers.  

     

   5 The school principals encourages training program on the area of instructional 

leadership. 
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4.  Measures that have been taken to alleviate challenges of leading schools for 

     Improvement 

   

 

No 

 

Items 

  

 5 

   

4 

   

3 

  

2 

   

1 

   1 To what extent the school is availed with adequate financial resources.      

   2 The extent to which school principals' are capable of creating good 

communication with the staff. 

     

  3 The extent to which availability of man power in the school.       

 4 The extent to which school principals involve members of the school 

community in the articulation of school vision.  

     

 5 To what extent the level of commitment of the school principals.  

  

     

                                 

Part II: open ended questions 

 

1. What practices were accomplished in Leading Schools for Improvement? 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

 

2. What major challenges do you think have been confronting the school principals in leading 

       school for improvement? 

_____________________________________________________________________ 

______________________________________________________________________ 

_________________________________________________________________ 

3. What possible solutions do you suggest to overcome these challenges? 

______________________________________________________________________ 

______________________________________________________________________________ 
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      APPENDIX-B: Questionnaire to be filled by Teachers and SIP committee 

                Introduction:   

The main purpose of this questionnaire is to investigate on Leading Schools for Improvement: 

Analysis of Practices and Challenges. The study focuses on government secondary schools in 

Majang Zone of Gambella Regional State. Therefore, I would like to request you to fill this 

questionnaire genuinely, because your valuable contribution enables the study to be successful. 

And I would also like to appreciate your genuine response to the questionnaire in advance. 

      Directions: 

Please 

       -No need to write your name on the paper. 

     - Please! Read the directions of the questionnaire. 

     - umn. 

    - Write your brief response in the blank spaces. 

    - Give only a single answer to each item 

                                                                                          Thank you for your cooperation  

            Part I: Background Information 

1. Name of the school ___________________________________ 

2. Sex:           Male                             Female 

3. Age:          25 & below               26 – 35               36 – 45                        46 & above 

4. Educational background 

   Diploma                  BA/BSC                       MA/MSC                     Other (Specify) 

5. Total years of Service 

    5 & below               6 – 10               11 – 15                      16 – 20                       21 & above  

                                                             

1.6 Current position:   Teacher                  SIP committee  
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                 APPENDIX-C: Interview for external supervisors 

 Woreda: _________________________________ 

 

 Background Information:   Age __________   Sex:        Male    Female 

Year of experience (service) as: 

i) A teacher __________________________________________________ 

ii) A principal ______________________________________________ 

iii) Supervisor_____________     Qualification:   Major ______________                       

minor_________________ 

Level of educational attainment ___________________________________________ 

1. What practices were accomplished in Leading Schools for Improvement?  

  _____________________________________________________________________________ 

  _____________________________________________________________________________ 

  ___________________________________________________________________________ 

2. The extent of your supervision to secondary schools. How frequently do you supervise them? 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

3. How often do your Woreda provide supervisory services for senior secondary schools in a 

     year? 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

4. How do you see the currently election of leaders /for principal ship position from professional 

     point of View? 

______________________________________________________________________________ 
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______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

5. What major challenges do you think have been confronting the school principals in Leading 

     School for Improvement? 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

6. What possible solutions do you suggest to overcome these major challenges? 

______________________________________________________________________________

___________________________________________________________________________                          
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 APPENDIX-D: Interview for principals and Woreda Education office experts  

  

                      PART ONE: Background Information 

 

1. Interviewee for      principals                             Woreda Education office experts    

2. Sex:          Male                                  Female 

3. Age:    25 and below                         26–35                     36–45                 46 & above 

4. Work Experience   

4.1. Teaching years____________________________________ 

4.2. Principal ship years__________________________________ 

4.3. Supervision years___________________________________ 

4.4. Education office as expert year_______________________ 

4.5. Total work experience _______________________________ 

   10 and below                11-15                         16–20                 21 years and above 

1.5 Educational Qualification:                  First Degree                      Second Degree 

Part II. Interview Questions 

1. What practices were accomplished in Leading Schools for Improvement?  

______________________________________________________________________________  

______________________________________________________________________________       

______________________________________________________________________________ 

2. What were the challenges you faced during the implementation of SIP?      

______________________________________________________________________________     

______________________________________________________________________________

______________________________________________________________________________     

3. What major challenges do you think have been confronting the school principals in leading 

     Schools for improvement?  
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______________________________________________________________________________      

______________________________________________________________________________       

4. What possible solutions do you suggest to overcome these major challenges? 

______________________________________________________________________________

____________________________________________________________________ 

5. What knowledge, skills and strategies are utilized by school principals to address challenges?   

______________________________________________________________________________                                                  

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

l 
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APENDIX-E    Observation Checklist Availability of Facilities in the School 

Name of the school: ________________________________ 

 Woreda: __________________________________ 

 

 

      N=Number of the sampled schools    %= percentage calculated for N  

                             

 

                                                     

 

 

 

 

   

 

      

No  

 

Items/facilities                     Facilities  

 

availability 

 

 

Not available Adequate Inadequate 

1 Learning Facilities N % N % N % 

 Libraries       

 Laboratories Science kit        

 Textbook       

 Pedagogical Center and teaching aid       

 Student furniture (chair and table)       

 Black board and chalk        

 Tutorial       

2 School Environment       

 Classrooms       

 Water supply       

 Electric power        

 Separate toilet for male & female 

Students and Teachers  
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APENDIX-F The different document review in the schools 

 

                        Strategic plan 

                        Action Plan 

                        Vision and mission of the school 

                        Reports for SIP 

                        Community involvement records 

                        Different school meeting 

                        Discipline policies 

                       Disciplinary case records 

  


