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ABSTRACT  

The objective of the study was to investigate the practices and challenges of learner-centered 

teaching method in secondary schools of Hadiya Zone. The design chosen for the study was 

descriptive survey which employed both quantitative and qualitative methods. The sampling 

techniques used in the study were availability, stratified and simple random. Samples included 

15 secondary schools, 251 teachers, 253 students, 15 academic vice principals and 8 cluster 

supervisors. The data gathering instruments were questionnaire, interview, observation, focus 

group discussion as well as document analysis. Questionnaire was administered to 242 teachers 

and 238 students while academic vice principals were interviewed and cluster supervisors 

participated in focus group discussion. Both primary and secondary data were collected from 

various sources using different techniques. The collected data were analyzed using both 

qualitative and quantitative methods of data analysis. The study indicated that teachers 

frequently used lecture method and lack of instructional materials was one of the factors that 

impeded the implementation of student-centered method. Based on that, it was concluded that 

teachers were not effective in leading students to better levels of achievement. Based on this, it 

was recommended that responsible bodies and organizations should work on awareness creation 

on learner centered approach and fulfill learning materials. 

Key Words: Challenges, Practices, Learner-centered method 
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CHAPTER ONE: INTRODCUTORY ASPECTS OF THE STUDY 
 

This chapter deals with the basic aspects of the problem which is being studied. It includes 

background of the study, statement of the problem, objectives of the study, significance of the 

study, scope and limitations of the study, definition of terms and organization of the study. 
 

1.1 Background of the Study 
 

Education is an instrument for achieving intellectual and social development of a country and 

one of those tools useful to alleviate poverty. It is a process by which human beings transmit 

their experiences, new findings and values accumulated over the years through generations 

(Ajaja & Eravwoke, 2010). 
 

Learner-centered method in teaching and learning process has been a crucial method of teaching 

in many schools as it makes students involved, active in learning and knowledgeable(Blumberg, 

2008). Over centuries, societies have been in the need to use learner-centered method in teaching 

so as to ensure the full participation of the learners. The learner-centered method is currently 

used in many countries in the world including Tanzania (Ary, 2010).Learner-centered method 

broadly encompasses methods of teaching that shift the focus of instructions from teacher to 

students in teaching and learning process (Jones, 2007). It facilitates learners’ participation in the 

whole process of teaching and learning. The role of the teacher is to direct class activities and 

tasks where students can explore and create knowledge of thinking. Through this method 

students can actively interact not only with each other but as well with the teacher in the process 

of teaching and learning (Abdullah, Bakar & Mahbob, 2012). 
 

It is difficult to attain educational objectives in the school while using traditional method. Hence, 

it is necessary to use appropriate teaching method that plays an important role in the teaching-

learning process (Meena, 2004). Learner-centered method is essential for the attainment of 

students’ academic progress and behaviorally changed skilled man power. The impact of 

student-centered method is a shaping device that elicits knowledge over the entire groups in the 

classroom. Student-centered methods have a higher allowable maximum initiating force. The 

results obtained with student-centered methods are satisfactory. Teachers practicing learner-

centered method in their teaching learn more as their students ask questions, express their 

feelings, share life experiences and demonstrate different learning needs. Moreover if a student 

does not meet the standard or fails to perform required task, such a student is not dismissed as a 
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failure, but rather the teacher considers what can be done to enable the student to learn (Ary, 

2010; Jan, 2009). 
 

According to Leatitia (2013), teacher-centered method has its roots in antiquity. The Greeks and 

Romans saw education in terms of preparation for adult roles in the adult world. However, it was 

not until the eighteenth and nineteenth centuries that philosophers such as Rousseau and 

Pestalozzi emphasized the importance of the child’s own needs and abilities in determining the 

kind of education he or she needed. Salema (2015) developed teaching approaches that 

recognized play as one of the child’s main ways of learning that the move away from teacher-

centered to learner-centered learning began to develop significantly. 
 

Mtika and Gates (2010) define learner-centered method as a style of instruction that is 

responsive, collaborative, problem-centered and democratic in which both learners and the 

instructor decide how, what and when learning occurs. On the other hand, teacher-centered 

method is considered as a style of instruction that is formally controlled and autocratic in which 

the instructor directs how, what and when learners learn. Teacher-centered instruction is often 

associated with transmission models of teaching (lecture methods), which includes drill and 

practice. Typical characteristics of teacher-centered instruction include more teacher talk and 

questions than student talk and reliance on textbooks. Therefore, learner-centered method puts 

pupils first in contrast to teacher-centered method. Learner-centered method is focused on the 

learners’ needs, abilities, interests and learning styles with the teacher as a facilitator of learning 

(Weimer, 2002). 
 

According to Donche and Petegem (2011), learner-centered method in history includes practical 

activities such as panel discussions, quizzes, projects, brainstorming activities, role plays, 

debates, textbook study, field trips and discovery learning. Learner-centered approaches also 

include active learning in which learners solve problems, formulate questions of their own 

choice, and answer questions. Alexander and Murphy (2000) stated that learner-centered method 

has repeatedly been shown to be superior to the traditional teacher-centered method of 

instruction.  
 

Doyle (2008) contends that for learners to be successful and acquire the most of the learning 

opportunities offered, it is important for them to be active participants in the discourse of the 
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classroom. Consistent with the foregoing position, Dupin-Bryant (2004) asserted that learning is 

a systematic act primarily carried out by the learner himself/herself. According to them, the 

desired habit will be formed, knowledge acquired and skills developed as learners take part 

actively in the classroom instructional processes. This requires the use of different 

methodologies and strategies (Ahmed, 2013). Implementation of a variety teaching methods such 

as jigsaw discussion, demonstration, project work, lecture and experiment is necessary for 

different students to take part and obtain the benefits of learning. 
 

Various studies in Tanzania have indicated that while teachers acknowledge that learner-centered 

method is important, they rarely use it in their teaching (Maro, 2004). A number of studies in 

Tanzanian secondary schools have shown that although teachers have been trained using the new 

teacher education curriculum which emphasizes the use of learner-centered method, many still 

use teacher centered method in teaching (Mdima, 2005). Failure to implement learner-centered 

method was largely due to several constraints in teaching and learning. These constraints include 

inadequate size of teachers to implement learner-centered approach and insufficient knowledge 

and skills of teachers arising from limitations of in-service and pre-service training programs for 

teachers (Chediel (2004), Msonde (2009) and Mtahabwa (2007). Other limitations include large 

class sizes, insufficient teaching and learning resources available to teachers and students, as 

well as cultural values.  
 

Despite the importance obtained by involving students, schools tend to be challenged by the 

domination of traditional teacher-centered teaching methods which deprive students from being 

active participants in the classroom and impede the development of critical thinking abilities 

(Meena, 2004). As a result, an alternative method, i.e. learner-centered, that encourages active 

participation of learners is being promoted by educational theorists globally.  
 

In response to the change in method at the global arena, the Ministry of Education of Ethiopia 

included the need for the employment of learner-centered approach in the Education and 

Training Policy of 1994 (MoE, 1994). The policy document emphasized the importance of 

learner-centered method in enhancing students’ academic achievement. 
 

Despite the policy of the Ministry of Education, learner-centered method is not sufficiently 

employed in actual teaching learning situation in most schools. In this regard, the 2015/16 annual 

report of the Ministry of Education indicates that the traditional teacher-centered method of 
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teaching continued to be practiced in the Ethiopian education system throughout the country. The 

Ministry of Education (1994) also indicated that the determinant factors that constrain the 

practice of learner-centered method is large class size, lack of commitment of teachers, lack of 

in-service training, negative attitude of teachers and lack of administrative support. 
 

In order to check if the above mentioned situation was the case in schools, a preliminary study 

was conducted in Shone and Onjojo secondary schools of the Hadiya Zone by the researcher. 

The majority of the teachers claimed that their teaching practices were student-centered. 

However, classroom observations revealed that teachers’ actual method to teaching was still 

under the influence of the teacher-centered instruction which was inconsistent with their claims. 

The observed method to teaching was characterized by the teacher spending much time giving 

and explaining lecture notes with students passively sitting and copying lectures notes from the 

blackboard. Students in such classes were rarely involved in the teaching-learning process except 

in the rare occasions to respond to questions such as “Do you have any questions?” types, which 

are often considered as ineffective questioning strategies as they do not engage students in 

learning. 
 

This study focused on practices and challenges of learner centered method and how both teachers 

and students apply and benefit from this learner-centered researcher method as one of the major 

methods in the field of education. This study considers importance of students’ capability in 

getting involved in this method with few instructions and explanations provided to them by 

teachers during observation. On the other hand, a challenge faced by teachers and students in the 

use of the method was the core needs of this research study. Therefore, in general, this study was 

designed to fill the methodological gaps identified in the previous studies by incorporating data 

that emerge from the actual teaching practices of teachers through classroom observations in 

addition to in-depth interviews and questionnaires. It was also intended to fill the research gap in 

secondary schools by providing useful insights on conceptions and practices of teaching from the 

teachers’ perspective. Ultimately, the study was designed to help inform the design of strategies 

that improve teachers’ practices and conceptions of teaching and that will eventually enhance the 

implementation of student-centered approach to teaching in secondary schools in Hadiya Zone. It 

is thus, this situation that motivated the researcher to scale up and study the practices and 

challenges in the Hadiya Zone secondary schools.  
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1.2. Statement of the Problem 
[[ 

Effective teaching and learning require the use of different methodologies and strategies 

(Salema, 2015). Implementation of variety teaching methods i.e. methods like jigsaw discussion, 

demonstration, project work, lecture and experiment are the process of teaching by which 

teachers and students attempt to bring about the intended changes of behaviors in students and 

help in maintaining such situations but challenged by the domination of traditional teacher-

centered teaching method in denying students to be active participants in the classroom (Pillay, 

2002). The practice of student- centered methodologies of teaching activities is important matters 

in the school today (Msonde, 2009). Student-centered methods help in improving student’s 

academic performance. Out of all kinds of teaching affairs, teaching methods, attitudes and 

inconvenient physical setting posing challenge to the academic progress (Midma, 

2005).Therefore, efforts are to be made for controlling the use of traditional teaching method to 

utilize student centered methodologies and applying student-centered methodologies aim at 

either using directly the methods without further reservation by the teacher or letting students in 

to utilizable way by themselves for significant academic performance(Meena, 2004). Student-

centered methods are practicing the participation of students in the instructional process and 

achieving significant of progress (Hodge, 2010). Hence, using student-centered approach is 

becoming an important integral part of education system (Hodge, 2010). 

As a teacher in one of the secondary schools in Hadiya Zone, the researcher observed a 

discrepancy between what the policy claims to be and the actual teaching practices in a 

secondary school context. For instance, despite the call for a paradigm shift towards student-

centered method to teaching, teachers often rely mainly on the conventional lecture method, 

which has currently become a fashion among teachers. Students also favor and rely on the lecture 

notes provided by teachers more than making their own efforts in order to learn and understand 

the concepts taught. What is more, the teaching environment including the classroom conditions, 

availability of resources and teacher’s views towards teaching in secondary schools in Hadiya 

Zone do not seem to be aligned with the innovative method to teaching.  

However, to the knowledge of the researcher, studies that unequivocally show the conceptions 

and practices of teaching held by teachers in Hadiya Zone secondary schools context were either 

scanty or non-existent. As a result, it was difficult to understand how teaching was practiced by 

secondary school teachers in study area context where subject specialists commonly become 



6 

 

teachers without having the proper understanding and training in teaching. This was the first 

reason that prompted this investigation. 

Furthermore, this study was different from the previous studies on conceptions and methods to 

teaching in that it did not project claims regarding teaching practices based on merely what the 

teachers reported about their teaching practices. As McCombs (2004) contend many of the 

prominent previous works on conceptions, practices of teaching and level of study (Brown, 

2008). In addition, almost all of these studies, with regard to their research methodologies, relied 

mainly on data from interviews and questionnaires to report on teacher’s conceptions of teaching 

and teaching practices. They failed to embrace document analysis, classroom observations and/or 

examination of instructional materials that are considered to be legitimate to gain access to the 

actual practices of teachers and, as a result, the claims they made about teaching practices are 

likely to raise concerns. This was the second reason that prompted this study. Therefore, in 

general, this study was designed to fill the methodological gaps identified in the previous studies 

by incorporating data that emerge from the actual teaching practices of teachers through 

classroom observations and document analysis in addition to in-depth interviews and 

questionnaires. It was also intended to fill the research gap in Hadiya Zone by providing useful 

insights on practices of learner-centered method of teaching from the secondary school teacher’s 

perspective. Ultimately, the study was designed to help inform the design of strategies that 

improve teacher’s practices and challenges of learner-centered method of teaching and that will 

eventually enhance the implementation of student-centered method to teaching in study area. 

As indicated in the above section, the problem is about the inadequate degree of implementation 

of learner-centered method in the teaching learning process of the secondary schools of the 

Hadiya Zone which needs to be investigated from the view point of practices and challenges that 

led to the insufficient employment of the learner-centered method. 

The study, therefore, attempted to answer the following research questions. 

1. What methods of active learning are implemented in Hadiya Zone secondary schools? 

2. How do teacher and learner related challenges influence the employment of learner-centered 

methods? 

3. How do material, financial and administrative factors influence the employment of learner-

centered methods? 
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1.3. Objectives of the Study 

This study had general and specific objectives. 

1.3.1. General Objective of the Study 

The general objective of this study was to investigate the practices sand challenges of learner-

centered method in secondary schools of Hadiya Zone.  

1.3.2. Specific Objectives of the Study 

The specific objectives of the study were the following: 

1. To determine the methods of active learning implemented in secondary schools of Hadiya 

Zone. 

2. To investigate the ways teacher and learner related challenges influence the employment of 

learner-centered approaches. 

3. To examine the ways material, financial and administrative factors influence the employment 

of learner-centered approaches. 

 

1.4. Significance of the Study 

The study primarily benefits secondary school teachers for it enables them to recognize their 

teaching behaviors and its impact on student learning. Understanding of their teaching behaviors 

helps teachers to become more reflective and seek for opportunities to develop professionally in 

order to reconcile their views and approaches to teaching with the existing calls for improving 

the quality of teaching and learning in secondary schools. The results of this study will also help 

them be aware of the factors that promote or hinder the effective implementation of learner-

centered approaches in their classes and how they could overcome them in order to promote 

effective learning among students.  

 

It is hoped that the findings of the study may help policy makers in the Ministry of Education, 

schools, supervisors, principals and department heads to assess how best learner-centered 

approaches can be applied and implemented in schools. The study has also contributed to the 
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already existing body of knowledge in learner-centered approaches. The research has provided a 

platform for further research in learner-centered approaches because other researchers may build 

on its gaps and limitations so as bring about new issues not explored by the study. Finally this 

study is hoped to serve as a stepping stone for those who seek to conduct further study on the 

area under investigation. 
 

1.5. Delimitation of the Study 

This study was conducted in the government general secondary schools of the Hadiya Zone of 

the Southern Nations, Nationalities and Peoples National Regional State. The study was 

delimited to Hadiya Zone since it would not be possible for the researcher to cover more than 

one zone in the regional state within the finance and time resources made available to conduct 

the study.   
 

The study included government but not private secondary schools of the zone because of the 

absence of private schools. Secondary schools were considered because of low academic 

achievement of the students and deep rooted problem in practicing learner centered approach 

according to Hadiya Zone education department annual abstract (HZED, 2016/2017). Out of 

many practices and challenges, practices and challenges faced in secondary schools, learner-

cantered approach is studied due primarily to its direct relationship with levels of learner 

achievement and in view of the current concern for lack of proper learner involvement in the 

process of teaching and learning which necessitates particular consideration for investigation. In 

addition, this study was carried out based on the last three years’ situation in the zone in order to 

make the study more recent. Generalization of the same results to other areas will depend on 

nature and set up of the other study, respondents, methodology used and status of the problem in 

the area of the study. 
 

1.6. Limitations of the Study 

One of the limitations of the study was the limited number of classroom observations conducted. 

Though a series of classroom observations were planned in the beginning, it was found to be 

difficult to find teachers who were willing for more than a maximum of two observations. As a 

result, the inputs from the classroom observations on actual teaching practices were not 

comprehensive enough to complement the information through the surveys. To overcome this 

problem, data were gathered from students to triangulate the information from teachers. Despite 
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these limitations and challenges, the study had produced useful insights on the conditions and 

practical realities of practice and challenges of learner-centered approach in the secondary 

schools of the Hadiya Zone. 

 

1.7. Operational Definition of Terms 

Method: refers to how teachers conduct teaching in a classroom context, i.e., the teaching 

strategies they use in their teaching practices. 

Challenges: Factors hindering the effective implementation of student-centered approaches. 

Secondary School: In the Ethiopian education system, it refers to schools which include grades 

starting from 9 through 12 (MoE, 2010). 

Practice: The application of knowledge to effect change in teaching and learning process. 

1.8. Organization of the Study 

This study is organized in five chapters. Chapter one deals with the introductory part including 

background and statement of the problem, objectives, significance of the study, delimitation, and 

operational definition of key terms. Chapter two is about review of related literature, whereas 

chapter three discusses the design and methodology under which the research design, method, 

data sources, sampling techniques, the type of instrument and data analysis techniques to use is 

discussed. Chapter four provides presentation, analysis and interpretation of the gathered. 

Chapter five deals with the summary, conclusions and recommendations of the study. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 
 

This chapter presents the review of related literature which deals with the historical development, 

concept and types of instructional approach in general and active learning methods in particular. 

It also deals with the importance of active learning method, teachers and students roles in 

relation to active learning approach, practices of implementation along with factors that may 

influence the effective implementation of active learning methods in schools and the different 

strategies of implementing active learning methods. 
 

2.1. Instructional Approaches: History, Concept and Types 

2.1.1. History of Instructional Approach 

Education enables individuals and societies to become all-round thinkers by providing 

knowledge, ability, skill and attitude thereby strengthening their problem-solving ability (Huba 

& Freed, 2000). There seems to exist no debate on the importance of education on the social and 

individual development of the nation. However, how to convey the knowledge or skills to pupils, 

or which instructional delivery approach is best, is an issue of dispute among educational 

thinkers (Jones, 2007). 
 

Regarding the development of education, evidences show that the key phenomena are 

categorized in to eight periods starting from prehistoric times to modern time. During the pre-

history time which covered years 3500 B.C through to 4000 B.C, formal curriculum was not 

started but teaching of children or passing of knowledge was carried out through informal means 

of folk ways and informal discussion. Therefore, the instructional approach during this period 

was more of informal discussion between the old and the young (Brown, 2008).   
 

The second period was a period of ancient education (4000 B.C. -1000B.C.). At this time history 

began to be recorded because urban centers, formal education, political and legal organizations 

etc. started to develop. As result of some level of civilization, informal education being practiced 

during prehistory period was found inadequate to fulfill the education needs of the society. In 

response, formal schooling was started in Mesopotamia, Egypt, India and China. The 

instructional methods emphasized during this period were drill, rote memorization, lecture, 

comprehension and copying models (Kain, 2003).  
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The third period was a time of classical education (1000B.C.-5000 A.D.). According to Muluneh 

and Demekash (2009), in this period, common methods included demonstration, imitation and 

lecture. The fourth period was a time of middle age education (500A.D.-13th. A. D.). It is the 

period between the decline of Roman civilization and the rise of the Greek and Roman learning 

(Ozman & Craver, 1999).As to the instructional method, dictation, oral repetition, memorization 

and lecture were commonly practiced methods (O’Neill & McMahon,2005). 
 

The fifth period was the period of renaissance (14thC A.D.-16th C A.D). In this period, there was 

a strong and continuous movement to search, collect, study, practice and improve the ideas and 

works of the great classical scholars (UNESCO & IICBA, 2011). With regard to the instructional 

methods, evidences show that the common methods were imitation, memorization and lecture 

method (Pedersen, 2003).  
 

The sixth period was the reformation period (16th century A.D. -17th A.D). In this period, more 

practical kind of education was emphasized although some forms of memorization were also 

provided (MoE, 2010). Therefore, students of this period were given more opportunities to learn 

through practicing in the classroom and outside. This implies that it was during this period that 

student-centered education was practically started (Alexander & Murphy, 2000). 
 

The seventh period was the enlightenment period. Typically this period was known for its feature 

that it had given wider opportunity for more people to go to schools by opening large number of 

schools in different provinces (Stes, Gijbels & Petegem, 2008).In addition, a call for a universal, 

free, compulsory and secular education grew in this period. As regards the teaching methods, 

memorization, reading, lecture, recitation, drive method and seminar were focused on.  

The last but the most important and recent period in the development of education is the modern 

period starting from 19th century to the present. Basically, this period is a continuation of the 

enlightenment period. All what has been started at enlightenment period has taken their strong 

foundation in the modern period.  

2.1.2. Concepts of Instructional Approach 

In order to understand what is meant by instructional approach, we first need to establish an 

understanding on the essence of instruction. The term instruction is defined differently by 

different writers. For instance,McCombs and Whisler (2007:12) define instruction as “the 

development and delivery of information and activities that are created to facilitate attainment of 
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intended, specific learning goals.”Lejeune (2001:38) also defines instruction as “procedures and 

activities planned for teaching.” It can also be defined as the whole process applied for learning 

to occur. 
 

The definitions presented above in one or another imply that instruction mainly refers to the 

activities being undertaken by classroom teacher or instructor in order to help students 

effectively attain the goals of learning. However, all teachers do not have the same viewpoints 

regarding how to deliver the lesson to students. Some teachers prefer direct approach and deliver 

the lesson with minimum participation of students whereas others provide more opportunity to 

learners by limiting their activity only as facilitators. This definitely implies that teachers vary in 

their approaches of delivering the lesson. Therefore, instructional approaches refer to “the set of 

beliefs or viewpoints of teachers about the nature of instruction which is translated into the 

classroom” (Ketteridge & Marshall, 2004:33). 
 

Learner-centered methods lead to knowledge base. According to a study conducted by Alexander 

and Murphy (2000), learner-centered methods promote knowledge base. The conclusive result of 

decades of research on knowledge base is that what a person already knows largely determines 

what new information he/she attends to, how he/she organizes and represents new information, 

and how he/she filters new experiences, and even what he/she determines to be important or 

relevant. This implies that the use of learner centered methods promotes knowledge base among 

learners as opposed to the use of teacher-centered ones. This is because a learner determines 

what is salient for him or her and thereby cultivating the interest to retain what he or she learns. 

However, these findings may not be authentic because the research does not explain very well 

how learner-centered methods increase the knowledge base. 
 

Strategic processing and control of cognitive abilities are supported by learner-centered methods. 

Kember (2009) conducted a study which reviewed that learner centered methods promote 

strategic processing and executive control of the cognitive abilities of learners. The ability to 

reflect on and regulate one’s thoughts and behaviors is an essential aspect of learning which is 

promoted by learner-centered methods. 

Successful learners are actively involved in their own learning, monitor their thinking, think 

about their learning, and assume responsibility for their own learning. The research reviewed that 



13 

 

teacher- centered learning does not make learners assume the responsibility of their own learning 

and think about their learning.  
 

Research also indicates that learner-centered methods increases motivation and affect. The 

benefits of learner-centered education include increased motivation for learning and greater 

satisfaction with school, both of these outcomes lead to greater achievement (Kain, 2002). 

Research shows that personal involvement, intrinsic motivation, personal commitment, 

confidence in one’s abilities to succeed, and a perception of control over learning lead to more 

learning and higher achievement in school (Alexander & Murphy, 2000).Learner-centered 

learning is based on the belief that people learn more effectively when they are interested in a 

topic or problem and thus are motivated to seek a solution to such problems (Pierce, 2003).This 

idea is similar to Bruner’s constructivist learning theory which states that the learning process is 

an active one in which the learner must discover principles for himself /herself and that 

instruction must be offered in the context of experiences that make the learner willing and eager 

to learn (Prince, 2004). 
 

Wright (2011) further states that the teacher helps the learner to construct his or her own 

knowledge by giving him or her opportunities to explore concepts and apply ideas. A learner 

understands new events in relation to his or her past experiences, and the active learning process 

helps the learner to develop logical thinking. It is not easy to measure the levels of motivation 

among learners and what motivates them. The fact that there are some individual differences 

among learners implies that what motivates them may be different. Therefore, not all learners 

can be motivated by learner-centered methods. 
 

Learner-centered methods promote and carter for individual differences among learners. 

According to MoE (2012) learners each come to the learning situation with their own 

personalities, learning styles, motivation and focus. When a learner creates knowledge based on 

his or her previous knowledge, he or she has to instill concepts or things with personal meaning. 

Each individual has a typical way of thinking, remembering and solving problems. Learners 

come to the learning experience with prior knowledge that is peculiar to themselves and with 

different beliefs and backgrounds and must be respected if they are to participate actively in their 

learning process.  
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2.1.3. Types of Instructional Approaches 

Educators seem to agree that there are two major categories of instructional approaches. These 

are direct or expository and guided/indirect or exploratory approach (MoE, 2010). The issue is 

not the variation in terminology but understanding their differences. Therefore, according to 

education theorists the basic difference between the two approaches of instruction is the level of 

teacher and student participation (Kain, 2002). As result, in the direct approach of instruction or 

traditional approach, the teacher directly delivers the lesson to students dominating the whole 

class and talk most of the time with minimum participation of students whereas in the guided 

classroom the opposite is true. That is, students will be given more freedom to talk, discuss in 

group and learn by themselves. The common strategies that teachers use in the direct approach 

classrooms include lecture, didactic questioning, explicit teaching, practice and drill, and 

demonstrations (Jones, 2007).The direct instruction strategy is effective for providing 

information or developing step-by-step skills. Direct instruction methods are widely used by 

teachers, particularly in the higher grades (Doyle, 2008). 
 

Inquiry, induction, problem solving, decision making, and discovery are terms that are 

sometimes used interchangeably to describe indirect instruction. In contrast to the direct 

instruction strategy, indirect instruction is mainly student-centered, although the two strategies 

can complement each other. Indirect instruction seeks a high level of student involvement in 

observing, investigating, drawing inferences from data, or forming hypotheses. It takes 

advantage of students' interest and curiosity, often encouraging them to generate alternatives or 

solve problems. It is flexible in that it frees students to explore diverse possibilities and reduces 

the fear associated with the possibility of giving incorrect answers. In indirect instruction, the 

role of the teacher shifts from lecturer/director to that of facilitator, supporter, and resource 

person. The teacher arranges the learning environment, provides opportunity for student 

involvement, and, when appropriate, provides feedback to students while they conduct the 

inquiry (Walklin, 2005). 
 

The indirect instruction strategy can be used by teachers in almost every lesson (Doyle, 2008). 

This strategy is most appropriate when thinking outcomes are desired; attitudes, values, or 

interpersonal outcomes are desired; process is as important as product; students need to 

investigate or discover something in order to benefit from later instruction; there is more than 
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one appropriate answer; the focus is personalized understanding and long term retention of 

concepts or generalizations; ego involvement and intrinsic motivation are desirable; decisions 

need to be made or problems need to be solved; and, life-long learning capability is desired 

(Kain, 2003).  
 

Both of these approaches are helpful at different contexts. For instance, direct approach or 

teacher centered is more beneficial if the lesson is content oriented, teaching factual information 

and if similar information is directly available (Angele, Emma, Geven & Santa, 2010). On the 

other hand, if the lesson is experience oriented or formulation of concepts, principles, skills, 

attitudes and values, or information is not available or needed to be discovered, the focus is 

personalized understanding and long term retention of concepts or generalizations, decisions 

need to be made or problems need to be solved and life-long learning capability is desired, the 

guided or student centered is more suitable (Blumberg, 2009).For more precise understanding, 

the main difference between student-centered and teacher-centered is summarized below. 

Table 1: Difference between teacher-centered and learner-centered Approach 

Focus  Teacher centered approach Learner centered approach 

Approach Expository and chalk Discovery, dialogued and inquiry 

Purpose Transfer of information Development of individual potential  

Rational Education as technology Education as liberating process 

Strategy Surface learning Deep learning 

Teaching link Direct Indirect 

Teaching role Authoritative: all knowing expert Facilitative: developer 

Teacher activity  Telling, checking, correcting  Guiding on route, resources, interpretations  

Student role Rote- learning Self –direction for meaning 

Student activity  Listening, note-taking Exploring, reflecting, questioning  

Methods Lecture, seminars, demonstrations  Discussions, simulations, problem-solving 

 

(Source: Adapted from Tebabal and Kahssay, 2011) 

In addition, understanding the benefits and the differences of both types of instruction is not 

enough. It is also necessary to understand the problems related to the two approaches in order to 

effectively utilize them in different contexts. Theories of instruction indicate that the two 
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approaches have certain disadvantages too. For example, the direct instruction or teacher-

centered is criticized in that it gives total control of lessons to the teacher. Students are not 

allowed to learn by exploration, and discussion is not included in the lessons. That is 

communication is one way.  These limit the development of students’ learning frontier and 

enable to gain a superficial knowledge (Tebabal & Kahssay, 2011). The student-centered or 

guided approach is criticized in that it consumes more time and very difficult to practice in large 

classroom. Since it requires hard work, sometimes students’ develop negative attitude toward 

this approach of learning (Ibid). 
 

Although both approaches have their own advantages and disadvantages, in the modern 

educational system where technology is becoming highly complex, knowledge is highly 

dynamic, and in the world where cooperation (working efficiently within teams and groups) 

rather than competition is favored, the traditional “chalk and talk” lecture approach with the 

student as the passive recipient of knowledge may not be suitable. The modern (i.e., learner-

centered) approach is more advocated. Thus, its concept, importance, the role of teacher and 

students during implementation, practices of implementation and challenges will be discussed 

below. 

2.2. Learner-Centered Method 

Learner-centered method has been identified to be an active method in education sector for 

decades. Angele, Emma, Geven, and Santa (2010) indicated that learner-centeredness was 

credited to Hayward as early as 1905 and to Dewey’s work in 1956. Angle et al (2010) added 

that Carl Rogers then expanded the approach into a theory of education in the 1980s, and it was 

also associated with the work of Piaget (developmental learning) and Malcolm Knowles (self-

directed learning). Angle et al further mentioned that the approach was based on the 

constructivism theory of learning, which perceived that learners must construct and reconstruct 

knowledge in an attempt to reach an effective learning.  

For decades, a number of authors have defined the concepts of leaner-centered approach. 

Morrison (1997) described the learner-centered approach as the method that pushed for programs 

without grade system, wall-free classrooms, mixed-age grouping, active learning, individualized 

teaching, and team instructing. Progressivists who also favored the learner-centered instruction 

mentioned that the approach included student’s cooperative group work; learning based on 

discovery and inquiry; evaluating students through portfolios, performance, and projects; 
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grouping with different ages; and scheduling with flexibility (Morrison, 1997). McCombs (2000) 

discussed several definitions of learner-centeredness based on the Learner-Centered 

Psychological Principles designed by American Psychological Association (APA), a group of 

scholars, and a research perspective.  

McCombs (2000) defined the learner-centered approach, based on the Learner-Centered 

Psychological Principles, as the perspective that emphasized on individual learners and their 

learning. The learners were considered by looking at their heredity, experiences, perspectives, 

backgrounds, talents, interests, capacities, and needs while learning was focused on the best 

available knowledge about learning and how it occurred and about teaching practices that were 

most effective in promoting the highest levels of motivation, learning, and achievement for all 

learners. Based on a group of scholars, McCombs mentioned that all learning, including that for 

students and teachers, had to include strategies that supported diverse learner needs and 

perspectives and provided time for critical reflection and opportunities for teachers to co-created 

practices with their students that enhanced learning, motivation, and achievement. From the 

research perspectives, McCombs stated that learner-centeredness was the focus on the leaning 

and learners. The focus could lead to increased clarity about the requisite dispositions and 

characteristics of school personnel who were in service to learners and learning, especially 

teachers. Moreover, from her own work, McCombs mentioned that the learner-centeredness was 

not only a function of particular instructional practices or programs, but also a complicate 

interaction of qualities of the teacher in combination with characteristics of instructional 

practices - which was perceived by individual learners. McCombs added that the approach was 

in the eye of the beholder and varied based on the function of learners’ perceptions derived from 

each learner's prior experiences, self-beliefs, and attitudes about schools and learning as well as 

their current interests, values, and goals.  

Jones (2007) described the student-centered approach as the way students helped and 

communicated each other rather than relied on their teachers and waited for instructions, words 

of approval, correction, advice, or praise every time. Moreover, Hodge (2010)defined it as the 

way of studying and instructing, which stressed on student responsibility and activity rather than 

content or what teachers were doing.  

In summary, the learner-centered approach can be defined as a method that emphasizes on 

learners and their learning, teachers and their teaching, and the interaction between teachers and 
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learners and between the learning and teaching. The strategies for promoting the approach 

include cooperative learning, discovery learning, inquiry learning, problem-based learning, 

active learning, and peer evaluation and correction. 
 

Several studies were conducted to examine the definitions provided by teachers. Those studies 

revealed that some teachers were still not able to fully define what the learner-centered was, 

which some of them just gave different parts of its definition. For instance, Pedersen (2003) 

conducted a study on teachers’ beliefs about issues in the implementation of a student-centered 

learning environment in order to examine 15 teachers’ beliefs about student-centered learning as 

they implemented Alien Rescue, a computer-based program for middle school science. The 

result showed that teachers provided four partial definitions of the learner-centeredness. The 

reason was that teachers might lack or confuse the basic concept of the learner-centeredness. The 

finding showed that the issue could minimize the power of the approach in the actual practices. 

In 2006, Nonkukhetkhong conducted a case study to discover teachers’ perceptions and 

implementation of the learner-centered approach to teaching English as a Foreign Language 

(EFL) in Thai secondary school contexts. Interviews, classroom observations, and teachers’ self-

reporting were used to gather data from five in-service EFL teachers in five contextually 

different public secondary schools. The finding indicated that that teachers intended to apply the 

learner-centered approach, but they did not clearly comprehend its underlying theory, and 

therefore the degree of the implementation depended on how the teachers used their 

understanding of that theory in their practice within the contextual constraints. Another case 

study was conducted by Tongpoon-Patanasorn (2011) with twenty-five teachers by using semi-

structured interview on the impact of learner-centeredness on primary school teachers in 

Northeast Thailand as well. The result indicated that sixty-four percent of the teachers had 

inadequate knowledge of the learner-centeredness and eight percent provided some 

misconceptions about the approach. The finding further showed that some of those teachers 

considered the learner-centeredness as the method that teachers prepared and controlled the 

activities, and students did all the activities, either alone or in groups while other teachers 

mentioned that learner-centeredness involved allowing students to do what they wanted to do in 

class. The study also reported that the limited understanding and misconceptions about the 

approach hampered the teachers from reaching its potential. Furthermore, An and Reigeluth 

(2012) conducted a research to explore K–12 teachers’ beliefs, perceptions, barriers, and support 
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needs in the context of creating technology-enhanced, learner-centered classrooms. The data was 

collected from 126 teachers through online survey. The finding also revealed that teachers did 

not have enough knowledge about the learner-centered instruction and ways to integrate 

technology into that approach, which was accounted for thirty-five percent of those teachers. 

2.2.1. Practices of Learner-centered Approach 

The concept of student-centered learning is not new. Learner-centered teaching is an approach to 

teaching that is increasingly being encouraged in education. Learner-centered teachers do not 

employ a single teaching method. This approach emphasizes a variety of different types of 

methods that focused on what the students are learning, it changes the role of the teachers from a 

provider of information to facilitating student learning. Traditional teaching often leads to 

students who are passive learners and who do not take responsibility for their own learning, this 

traditional method (teacher-centered teaching.) In contrast with, learner-centered teaching occurs 

when teachers focus on student learning.  

Learner-centered teaching places the emphasis on the person who is doing the learning (Weimer, 

2002). Learning-centered teaching focuses on the process of learning. Both phrases identify their 

critical role of teaching in the learning process. The phrase student centered learning is also used, 

but some instructors do not like it because it appears to have a consumer focus, seems to 

encourage students to be more empowered, and appears to take the teacher out of the critical role 

(Blumberg, 2008). 
 

Learner-centered approaches were widely practiced in different especially western relatively 

better developed nations including America, Britain, Scotland and Ireland. The outcome as 

evidenced, here and there, was positive and upholds the theories. In several countries, students’ 

achievement has increased in unprecedented rate. For instance, Jones (2007) conducted study by 

comparing the traditional and active, method for third grade reading. His finding upholds the 

theories, i.e., all students taught with the modern constructivist approaches scored better. 

Similarly, a study by Kain (2002) for sixth graders showed that students taught with using 

constructivist teaching methods better performed compared to those who learned with traditional 

teaching methods. The same result was also reported by Derebssa Dufera (2006).Other 

researchers such as McCombs and Whisler (2007), they all found positive result or increased 

students’ achievement taught using constructivists methods.  
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The international experiences in general show that learning by “doing” has brought great change 

on students’ performance although in some special cases where students’ results were either the 

same or lower than those attended their education with traditional approaches. This might be the 

result of statistical error or other problems related to the researchers or the school environment.  

In Ethiopia, unlike other countries, the modern approach of teaching has got MoE attention 

recently. It was after the introduction of the current policy of education in 1994 that the schools 

seemed has started to practice student-centered approach (MoE, 2012). However, research 

undertaken in relation to the implementation of student- centered approach of instruction 

revealed that the practices were unsuccessful basically due to teachers and students related 

reasons including lack of teachers and students’ interest and confidence, class size, students feel 

discomfort when they work with others. In addition to this, students were found to lack the skill 

of expressing their idea and show a disciplinary problem when they are engaged in various 

techniques of student centered method 

For instance, research documented by the MoE (2010), has shown that teachers in Ethiopia were 

weak at practical teaching using student-centered learning methods. In this connection it is worth 

mentioning one of the articles written by Yalew Endawork (2004) entitled, “teachers beliefs, 

knowledge and practice of learner-centered approach in schools of Ethiopia”. The report 

indicated that the teachers choose to employ frequently the traditional teacher-centered approach 

of teaching. Similarly, in his study on tension between traditional and modern teaching-learning 

approaches in Ethiopian primary schools. Yohannes Woldetensae (2006) reported that, currently 

traditional lecture methods, in which teachers talk and students listen, dominate most class- 

rooms in the country.  
 

In contrast, the findings of some researches done on the implementation practices of student-

centered learning showed that this approach has brought a very encouraging improvement on 

students’ academic achievement. For instance, Weimer(2002) and Muluneh Guracha and 

Demekash Asregid (2009) have conducted study on the title “the effects of student-centered 

approach in improving students’ graphical interpretation skills and conceptual understanding of 

kinematical Motion” at BistuGebre Michael Catholic general and preparatory school found in 

Bahir Dar town of Amhara National Regional State. The result revealed that students taught with 

modern approach have scored significantly high score compared to those who taught with 

traditional. Similar findings were reported by Kember (2009)Yalew Endawoke (2004) and 
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Fiesseha Abera (2001)who have studied the practice in Agazi preparatory school in Adigrat 

Ethiopia and Yohannes Woldetensae (2006) who has researched the implementation challenge at 

Hawassa Teacher Training College.  

In sum, the practices of learner-centered approach have shown it appeared that it has two faces in 

Ethiopia. In one side, those students that have learned with this approach have increasing scored 

high result. On the other side, in many of the schools teachers and students did not show 

motivation to implement it. This definitely show that the implementation of the modern approach 

of teaching lack uniformity. This calls for an extra work to be done so as to strengthen its 

foundation including awareness creating training and techniques of   motivating both teachers 

and students.  

2.2.2. Challenges of Learner-centered Approach 

A number of studies reported that there was a great deal of challenges in implementing the 

learner-centered approach. The study conducted by Nonkukhetkhong (2006) revealed that the 

barriers to apply the learner-centered approach were inadequate teacher qualifications, students’ 

low motivation and poor English ability, large class sizes, and poorly resourced schools. 

According to the study by Jan (2009), the finding pointed out that overcrowded classrooms 

prevented teachers from the implementation of the learner-centeredness. Based on the research 

done by Tongpoon-Patanasorn (2011), the finding showed that inadequate materials, insufficient 

human resources, and lack of training in learner-centeredness were the obstacles that undermined 

the implementation of learner-centered approach. Moreover, An and Reigeluth’s (2012) study 

indicated that lack of funding, limited resources, student behavior, and class sizes were the main 

challenges in applying the approach.  
 

Several studies conducted in Cambodia also found that there were many barriers to the 

implementation of the learner-centeredness. Pillay(2002) and MoE (2010) according to their 

study result, reported variety of obstacles that hindered in successfully using the methods in the 

classroom. First, it was the large class sizes, which contained 60 to 70 students. Second, the 

shortage of textbooks for teachers and students was another problem. Third, it was the heavy 

workloads that teachers had to accomplish, in which teachers did not have enough time to 

prepare the lesson, particularly for those who taught both in the morning and the afternoon shifts. 

Finally, the main issue was the low level of teacher capacity, especially in terms of inability to 

design and use questions to assist students in brainstorming with each other and making students 
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think and analyze. The study by Mtika and Gates (2010) revealed similar findings of the problem 

in applying learner-centeredness in Cambodia as well. The problems included classroom 

management, shortage of teaching and experiment materials (textbooks and laboratory), and big 

class size (40-50 students). The findings indicated the problems teachers faced such as time 

constrains, shortage of skill development on learner-centered approach, inadequate ability in the 

subject matter, and meager salary. 
 

Student-centered approach requires students to take more responsibility for their own learning. 

Their role shifts from passively waiting for the instructor to provide them with knowledge to 

actively constructing knowledge by their own. In such an approach, students are expected to 

actively participate in class discussions, assess their own learning and do various forms of 

assignments including reading. During this time, students may find this way of learning 

completely different from their previous experience, which is sitting in class and receiving 

lectures from instructors effortlessly. Thus, they will consider the new experience as frustrating, 

demanding, threatening and unfamiliar, a situation that leads students to resist learning in this 

way. 

2.3. Conceptual Framework of the Study  

According to Creswell (2009), conceptual framework is the relationship between variables in a 

study showing them graphically and diagrammatically. The purpose is to help the reader quickly 

see the proposed relationship of concepts. The conceptual framework in this study based on the 

practices and challenges of learner-centered approach in the secondary schools. The main 

variables that influence learner-centered approach are the attitude of students and teachers, lack 

of training, lack of instructional materials and teachers’ commitment.  
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Fig 1: Conceptual framework of the Study  

Source: Researcher own creation, 2019 
 

Learner-centered method includes explicit skills of instruction, it encourages students to thinking 

more, solve problems, evaluate evidence as well as generating hypothesis while ensuring that 

students are gaining more from what is being taught. Learner-centered method encompasses 

changes to practice such as shifting the balance of classroom power from teacher to students, 

designing content as a means of building knowledge rather than a ‘knowledge end’ in itself and 

promoting learning through effective assessment (Krause, 2003). This basically emphasizes that 

through participatory approach students are full involved in the lesson rather than depending in 

all aspects of learning from teachers. 
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Resources constraints is one of the complexities that seemed adversely to affect the 

implementation of learner-centered approach in Ethiopia. According to the research findings, 

teachers taught in large classes of up to 80 students. Those classes had limited instructional 

resources including text and reference books, and those resources made from the school 

surroundings. Teachers felt it difficult to involve students actively in a meaningful construction 

of knowledge given the resource constrained classroom contexts (UNESCO, 2007). Kain (2003) 

and Matsau (2007) recommend the need for adequate supply of instructional resources to 

influence learner centered teaching. According to Kain, meaningful construction of knowledge 

occurs when learners actively interact with resources. Kain argues that when instructional 

resources are well organized and utilized, they promote learners’ creativity, critical thinking, 

problem solving skills and active participation in the classroom activities. The implementation of 

learner-centered approach has been influenced by different factors. For instance, according to 

McCombs (2004) the teaching style is influenced by the nature of the learner, the teacher, the 

situation and the content of the curriculum. 

2.4. Summary  

The learner-centered approach is defined as the approach that emphasizes on learners and their 

learning, teachers and their teaching, and the interaction between teachers and learners and 

between the learning and teaching. Students have to be active, autonomous, and accountable. 

They are also encouraged to construct their own knowledge. Learners’ heredity, experiences, 

perspectives, backgrounds, talents, interests, capacities, and needs are taken into account. It is 

necessary to focus on how their leaning occurs and what they should learn. Moreover, teachers 

and students are given time for critical reflection and practices.  
 

A number of studies showed that teachers had positive attitudes toward the learner-centeredness 

because it provided a great deal of benefits to students and teachers and was an effective 

approach for teaching. For students, it helped them develop critical thinking skills, improve 

academic performance, create self-directedness, enhance inquiry and research skills, develop 

reflective skills, become brave, and build strong social relationship such as such as politeness, 

friendliness, helpfulness, cooperative and facilitating spirit, and positive attitude. For teachers, it 

helped them gain the interesting roles, solutions to student diversity, alleviation of teaching 

weakness, self-improvement, interesting career, and professional development.  
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Even teachers perceived positively toward the leaner-centered approach, studies found that they 

were not able to define the approach completely or had misconception over it. Nevertheless, they 

still preferred to employ this approach. A number of studies showed that those teachers 

implemented the approach by using the technology, motivating and knowing students, choosing 

the methods of teaching and learning, choosing student assessment methods, using course 

evaluation, having prior arrangement, and having knowledge on the subject matters. However, as 

teachers implemented the approach, they encountered a numbers of challenges. Those challenges 

included teachers’ inadequate qualifications and capacities; teachers’ inadequate ability in the 

subject matter; teachers’ heavy workloads and meager salary; students’ low motivation and 

behavior; lack of training in learner-centeredness; lack of funding; limited school resources 

(humans and materials); large class sizes; shortage of textbooks for teachers and students; lack of 

experiment materials (laboratory); classroom management; and time constrain. To solve those 

problems, they needed more teaching materials, technology, funding, more development of 

knowledge on the learner-centered approach, and professional developments from training, 

workshops, and models.  
 

Despite there were a number of studies undertaken on the learner-centered approach, most of 

them were conducted in the public sector. In Cambodia, studies on the learner-centeredness were 

only undertaken in the public schools as well, which left the private ones behind. As such, it was 

useful to study the learner-centered approach in the private school. The result of the study on that 

private school could contribute more to the understanding of the learner-centeredness. Moreover, 

different ways teachers implemented the approach and challenges they faced could be discovered 

to fulfill the gap of the previous studies.  
 

According to Ary (2010) learner-centered approach gives power to students on what to study and 

deciding how different subject should be taught. Ethically this gives clear demarcation to other 

approaches which give teachers general control on how they should teach thus giving limitation 

on students understanding capacity due to students’ different levels in understanding some of the 

lessons when taught. The environmental situation and the location of schools are the challenges 

which face the effective use of participatory approach in teaching and learning. The roles of 

family and community backgrounds, attitude of parents and the students are common threats to 

the use of this approach. 
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The challenges faced by teachers and students in the use of participatory methods as attributed to 

lack of instructional materials are in line with McCombs (2004) who claim that environmental 

situation and the location of schools are the challenges which hinder the effective use of 

participatory techniques. In addition the study done by Leatitia (2013) in Kibondo, Tanzania 

observed that students were neither organized nor participating effectively in the relevant 

classroom activities due to large number of students surpassing the classroom capacity in most 

schools. This adversely affects the effective implementation of the learner-centered approach 

particularly teachers’ classroom management with regards to learner-centered methods that 

require close supervision of teachers. 
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CHAPTER THREE: RESERCH DESIGN AND METHODOLOGY 

The main purpose of this chapter is to provide descriptions and explanations regarding the 

research design and methodology employed in conducting the study. Under this, the research 

design, source of data, samples and sampling procedures, instruments and procedures of data 

collection and procedures of data presentation, analyses and interpretation is presented. 

3.1. Research Setting 

The setting for this study is Hadiya Zone, whose main town, Hossana, is located 230 km away 

from Addis Ababa and142 km far from the capital of SNNPR, Hawassa. Hadiya Zone is located 

7 degree 48 minute North and 38 degree 28 minutes East latitude and longitude respectively. The 

majority of the people speak Hadiysa language, the family of Kushitic languages and protestant 

religion followers (HZCTO, 2017). The Zone boarders with Wolaita Zone from South, Gurage 

Zone from North, Halaba Special Woreda and Silte Zone from East and Oromia from West. 

According to HZED (2017) report, there are 58 public secondary schools, currently functioning 

and 4134 teachers working in these schools in the zone. There are certain trade, animal 

husbandry and industrial activities. Agriculture is the main economic activity of the people in the 

zone. The study zone is one of the densely populated areas of the region. Poverty is widespread 

in the zone. As result, according to the information from HZCTO (2016/2017), this zone is one 

of the zonal areas in the country in which large number of secondary school teachers focused on 

the teacher as the main source of expertise and authority in the classroom. The approach entrusts 

the teacher to make all decisions of teaching and learning including what students should learn 

and how they should learn it. The teacher also takes the main responsibility for imparting 

knowledge of the subject matter to students. 

3.2. Research Design 

The objective of this study was to investigate the practices and challenges of learner-centered 

approach in the secondary schools of Hadiya Zone. Therefore, a descriptive survey research 

design was used in this study. This was because the design enables to collect information about 

one or more groups of people about their characteristics, opinions, attitudes, or previous 

experiences by asking questions and tabulating their answers (Creswell, 2009).  

In addition, both qualitative and quantitative methods were employed to investigate the issue 

under consideration. Mixed- approach was used because of the benefit that was obtained by 

using both (Creswell, 2012). The researcher used mixed research type concurrently. Concurrent 



28 

 

triangulation type of a mixed approach was employed because it was useful to corroborate 

outcomes using both quantitative and qualitative data within a single study. 

3.3. Sources of Data 

In this study, data were collected using two major sources: primary and secondary. The sources 

of primary data were teachers, students, academic vice-principals, and secondary school 

supervisors. Teachers were taken as source of information due to the fact that they are the main 

implementers of the student-centered approach of teaching, and it is thought that they would 

provide essential information about the issue at hand. Since students were the center of the 

learner-centered approach, they were included to obtain data on the issue. Academic vice 

principals and cluster supervisors were included since they are directly involved in the process. 

The sources of secondary data were supervisory support records and school minutes. 

3.4. Samples and Sampling Procedures 

Samples of schools, principals, supervisors, teachers and students were selected for the study on 

the basis of the 2010 E.C school year statistics of Hadiya Zone Education Department.  

School 

There were 58 government secondary schools in the 10 Woredas and two town administrations 

of the zone. Of them, 14 are grade 9 to 12, 1 is grade 11 to12 and the remaining 43 schools are 

grade 9 and 10. About 25 percent of the schools (15 schools) were taken from each category as 

samples for the study since such percentage which allows selecting one sample out of three 

members of the population of schools would help collect information which could represent the 

characteristics of the population. Since the schools were found within the same category tend to 

be more or less similar in their characteristics, the following samples were selected randomly and 

proportionately from the Woredas and town administrations. 
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Table 2: Population of Schools by Woreda and Town Administration 

No. Woreda/Town Administration School Total Sample 

Schools 11-12 9-12 9-10 

1 Hossana Town Administration 1 - 5 6 2 

2 Shone Town Administration - 1 3 4 1 

3 Misrak Badawach Woreda - 2 5 7 2 

4 Mirab BadawachoWoreda - 1 3 4 1 

5 LemoWoreda - 2 4 6 2 

6 Ana LemoWoreda - 1 3 4 1 

7 SoroWoreda - 2 5 7 1 

8 DunaWoreda - 1 3 4 1 

9 GonboraWoreda - 1 3 4 1 

10 ShashogoWoreda - 1 3 4 1 

11 Gibe woreda - 1 3 4 1 

12 MishaWoreda - 1 3 4 1 

 Total 1 14 43 58 15 

 

Academic Vice-principal 

Each of the 15 schools selected as samples for the study has one academic vice-principal. As a 

result, all of them were included in the study employing purposive sampling technique. 

Supervisor 

The total number of supervisors in the Hadiya Zone is 40. The supervisors who had been 

working with the sample schools were purposively selected for the study. Gay (1996) suggests 

for small populations, possible to use a sample of(20%) in order to get reliable results. From the 

total 40 supervisors, 20% which is 8 supervisors were purposively selected in view of their 

longer years of service. Name of the Woredas where supervisors were selected were Hossana 

Town Administration, Soro Woreda, Misrak Badawacho Woreda, Lemo Woreda, Mirab 

Badawacho, Anlemo Woreda, Shone Town Administration and Shashogo Woreda. 
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Teacher 

Once the total number of teachers teaching in different grades and sections was fixed, samples 

were selected from each school employing stratified sampling technique. This sampling 

technique was used because of the presence of teachers teaching different subjects in different 

grades and sections which might entail difference in practice of using student-centered 

techniques and accompanying challenges. Thus, the bases of stratification were subjects taught 

and grades.  

Out of a total of 1254 teachers, 20% were selected as samples. Once the percentage from each 

subject area and grade was determined, samples were selected using simple random sampling 

technique from each of the sections in a grade. Table 4 presents the population and samples of 

teachers selected for the study. 

Table 3: Population and Samples of Teachers by School 

No. Name of the School Population  Sample 

1 Ansho 68 14 

2 Jajura 89 18 

3 Gimbichu 92 18  

4 Wachemo 147 29  

5 Yekatit 25/67 168 34 

6 Ajaba 75 15 

7 Fonko 71 14  

8 Bonosha 82 16  

9 Misha 89 18 

10 Homecho 76 15  

11 Wasgebeta 33 7 

12 WeraLalo 51 10  

13 Danama 112 22  

14 Wada 69 14  

15 Jarso 35 7 

Total 1257 251 
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Student 

Once the teachers to be selected for the study were determined, students of the classes where 

these teachers were teaching were purposively used as samples for the study. This also enhances 

the effort made to triangulate the data obtained from teacher and students passing through the 

same learning and teaching experiences. 20% of the students from each of the sampled sections 

were selected as samples because of large number of students. Once the percentage of students 

was determined, samples were selected using simple random sampling technique considering the 

more or less similar characteristics of students of a classroom. Table 5 presents the population 

and samples of students selected for the study. 

Table 4: Population and Samples of Students by School 

No. Name of the School Population  Sample 

1 Ansho 84 17 

2 Jajura 70 14 

3 Gimbichu 76 15  

4 Wachemo 151 30  

5 Yekatit 25/67 81 16  

6 Ajaba 67 13  

7 Fonko 73 15 

8 Bonosha 70 14 

9 Misha 71 14  

10 Homecho 73 15 

11 Wasgebeta 68 14 

12 WeraLalo 79 16 

13 Danama 164 33 

14 Wada 71 14  

15 Jarso 67 13   

Total 1265 253 

 

Thus, in this study, data were collected from a sum-total of 527 participants which included 251 

teachers, 253 students, 15 academic vice-principals, and 8 cluster supervisors.  
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3.5. Instruments and Procedures of Data Collection 

The study made use of five data gathering instruments. These are questionnaires, interview, 

observation, focus group discussion, and document analysis. Different procedures were used to 

collect data. 

3.5.1. Instruments of Data Collection 

Questionnaire 

Questionnaire was used in the study to collect data from different groups of respondents with in a 

relatively short period of time. It was also used since it enables to collect data in a planned and 

manageable way from a large population (Best & Kahn, 2006; Creswell, 2013).  

Two sets of semi-structured questionnaires were developed by the researcher to collect data from 

teachers and students. The questionnaire for teachers was developed in the English language and 

had 32 items which were put under seven categories. The source of the items was literature and 

previous similar studies. The questionnaire had two parts: personal characteristics of teachers 

and items relevant to the practices and challenges of implementing learner-centered approaches 

in secondary schools. The questionnaire for students was developed in the Amharic language in 

order to minimize the barriers of communication and had 32 items. The source of the items was 

literature and previous similar studies. The questionnaire had two parts: personal characteristics 

of students and items relevant to the practices and challenges of implementing learner-centered 

approaches in secondary schools. 

Interview 

Interview was employed as the other instrument for gathering data as it permits the exploration 

of issues which might be too complex to investigate through questionnaire and to give chance to 

participants to explain more explicitly what he/she knows on the issue (Best & Kahan, 2006). In 

the current study, semi structured interview was employed to gather information from academic 

vice-principals. The interview has seven items set based on the basic research questions. The 

source of the items is literature and previous similar studies. The interview has two parts: the 

interviewee’s personal characteristics and items relevant to the implementation of learner-

centered approaches. 

Focus Group Discussion  

Focus group discussion was used as an instrument to collect information from cluster supervisors 

since it helped to collect a large amount of comparatively in-depth information from a larger 



33 

 

number of discussants. As suggested by Kothari (2004), FGD is very useful to understand issues 

with consensus and variation among members of the discussion, to obtain group attitudes and 

perception by initiating the participants for active discussion. 

The tool for the focus group discussions were developed based on the basic research questions. 

Seven semi-structured questions were prepared for the discussion. The source of the items was 

literature and previous similar studies. The discussion format had two parts: the discussants’ 

personal characteristics and items relevant to the implementation of learner-centered approaches. 

Observation 

Observation is one of very important data gathering tools that help the researchers to see what is 

really going on in the actual contexts, the researcher planned to use observation in the classes of 

actual teaching with making use of observation checklist (Kothari, 2004).Observation entails a 

systematic noting and recording of events, behaviors and artifacts in a social setting (Ibid). 

Observation focuses upon people’s behavior in an attempt to learn about the meanings behind 

and attached to actions. Rather than asking peoples about their views and feelings, you watch 

what they do and listen to what they say (Ibid). Non-participant observation was used to observe 

if students were taught by teachers who employed learner-centered approaches. The researcher 

carried out the observation during the agreed period. The other activities did not hinder the 

researcher from observing and collecting data related to the research questions. Each observation 

took 42 minutes and the whole observation was completed successfully within three weeks. 

To that end, a checklist was prepared as a tool from the following schools, grades and sections: 
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Table 5: Population and sample of grades and sections where students are selected 

No. Name of the School Grades Sections 

1 Ansho         9 1 

2 Jajura     10 1 

3 Gimbichu 9 1 

4 Wachemo 11 and 12 2 

5 Yekatit 25/67  10 1 

6 Ajaba 10 1 

7 Fonko   9 1 

8 Bonosha  9 1 

9 Misha  10 1 

10 Homecho 9 1 

11 Wasgebeta  9 1 

12 WeraLalo  10 1 

13 Danama  11 and 12 2 

14 Wada       10 1 

15 Jarso       10 1 

 

The checklist was developed based on the basic research questions. The tool had 32items in two 

categories. The source of the items was literature and previous similar studies. The tool was 

intended to collect information about classroom teaching-learning practices in the light of the 

implementation of active-learning approaches. A total of 17 randomly classes were observed by 

the researcher and assistants in order to investigate the practices and challenges of active-

learning approaches. 

Document Analysis 

Various documents including school reports, guidelines of the MoE, school level minutes that 

show the discussion made with regard to the issue and records were explored in the process of 

the study. It involves collection of data from secondary sources. This study used documents 

available with relevant information, such as lesson plans, schemes of work, minutes, and 

different reports. As suggested documentary, data can be collected in conjunction with 

interviews and observations (Creswell, 2009). 
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3.5.2. Procedures of Data Collection 

Two assistants who have sufficient knowledge of the local and English languages were selected 

to collect data using questionnaires. First agreements were obtained and, then, data were 

collected from teachers and students on the spot and at the already fixed time by the researcher 

and assistants. Prior to the collection of data, both data collectors and respondents were given 

orientation concerning the objective of the study and how the items were answered. 

Interviews were conducted with academic vice-principals by the researcher himself. The 

researcher arranged an initial contact with the interviewees to clarify the objective of the study 

and determine the appointment time and place. Then interviews were held in the place and time 

they chose. The researcher conducted focus group discussion with cluster supervisors at prior 

arranged time and place after obtaining permission. 

Classrooms were observed by the researcher following obtaining permission from school 

authorities. Regarding document, the researcher contacted the principals in each school and after 

obtaining permission the process of collecting the necessary records was carried out. 

3.6. Validity and Reliability of the Study 

To ensure the validity of the instruments, they were commented by senior teachers. Based on 

their reflections, the instruments were improved before they were finally administered. Based on 

their comments, six items were removed, four items were modified and two items were added to 

the teacher questionnaire and, five items were removed, two items were modified and two items 

were added to the student questionnaire.   

The reliability of the instrument was determined through conducting pilot tests using both 

teacher and student questionnaire. 

The questionnaires were distributed to twenty-two teachers and twenty seven students who were 

later excluded from the actual data collection purpose. The data obtained were entered into SPSS 

software version 20 and Cronbach‘s alpha was calculated for each of the category scales. This 

process yielded internal reliability alpha coefficients of 0.704 for teachers’ questionnaire and 

0.871 for student questionnaire. The results suggested that the instruments were reliable enough 

to permit collection of data. As explained by Drost (2004), if the result of Cronbach’s coefficient 

alpha is 0.7 and above, it is considered to be satisfactory, indicating questions in each construct 

are measuring a similar concept.  
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3.7. Procedures of Data Analysis and Interpretation 

The process of data analysis was started by checking the presence and completeness of the data. 

Those questionnaires with incomplete answers were sorted out and discarded from the data set in 

order not to affect the validity of the research. Then, the main data were coded and entered to 

SPSS software windows version 20 for detailed analysis. In order to provide a description of the 

background characteristics of samples from which data were collected, descriptive information 

on age, gender and other information were analyzed using percentage and frequency table. To 

examine the status of practicing learner-centered approach, descriptive statistics including, 

frequency, and percentage, mean and average mean were calculated. In addition, inferential 

statistics of independent sample t-test were conducted to measure the difference in views between 

different groups of respondents.  

The data obtained through observation checklist were tallied, analyzed and interpreted 

quantitatively by using frequency, percentage, and mean scores. Data obtained through interview, 

focus group discussion and document analysis were analyzed after being coded and categorized 

in to different themes. The data obtained through observation checklist was also tallied, analyzed 

and interpreted quantitatively by using frequency, percentage and mean scores. The close ended 

items are formulated in five point likert scale. 

According to Creswell (2012), the cut point of mean is:  

Strongly Agree- (SA) -Value-5 -Range - 4.50 - 5.00  

Agree-(A) -                                   Value-4-          Range - 3.50 - 4.49 

Undecided-(U) -                            Value-3-                     Range - 2.50 - 3.49 

Disagree - (D) -                              Value-2-                    Range - 1.50 - 2.49 

Strongly Disagree - (D) -                Value-1-                 Range - 0.50 - 1.49 for all the questions. 

Data obtained through open-ended questions, interview, focus group discussion and document 

analysis were analyzed after being coded and categorized in to different themes. 

3.8. Ethical Considerations 

In this study, efforts were made to make the research process professional and ethical. To this 

end, the researcher explained the purposes of the study to the participants of the study. Moreover, 

the participants were also assured of confidentiality of responses provided. The informant 

consent document was prepared in simple language to avoid technical terminology and allowed 

to fill the form in order to get their agreement to participate in the study. 



37 

 

CHAPTER FOUR: RESULTS AND DISCUSSIONS 

This chapter deals with presentation, analysis and interpretation of the data gathered from the 

respondents through questionnaire, interview, focus group discussion and observation. It consists 

of two major parts. The first section deals with the characteristics of all those who took part in 

the study. The second section presents the analysis and interpretation of the main data. Data were 

analyzed using Statistical Package for Social Sciences (SPSS version 20.0) computer package as 

it was one of the latest versions of statistical analysis software. For this study, 251 teachers, 15 

academic principals, 8 supervisors and 253 students with a total of 527 respondents were 

involved as a sample from 15 secondary schools, 2 city administration and 10 Woredas of 

Hadiya Zone, SNNP Regional State, Ethiopia. 

 

The responses obtained from close-ended questionnaire of data were presented, analyzed and 

interpreted in consecutive tables. The information collected through open-ended questionnaire, 

interview, FGD and observation were also quantitatively and qualitatively described in numbers 

and in words in order to give answer for the basic research questions set in this study. Document 

analysis was also interpreted according to the collected data. The qualitative part was supposed 

to be complementary to the quantitative analysis. Five-hundred-four questionnaires were 

distributed to teachers and students in fifteen secondary schools of Hadiya Zone. The return rates 

of the questionnaires were 96.41% from teachers and 94.07% from students. But 9 (3.6%) and 15 

(5.93%) of the questionnaires were not collected from teachers and students respectively due to 

the fact that they were not filled the questionnaire properly and sickness. In addition, 8 

supervisors and 15 academic vice-principals were respectively interviewed and participated in 

FGD.  

4.1. Characteristics of Participants of the Study   

The following discussion is made to show the general picture of the respondent characteristics. 

This part particularly analyzes the characteristics of respondents in terms of demographic 

characteristics.  

 

 

 

 

 



38 

 

Table 6: Characteristics of Participants of the Study 

No Characteristics                             Respondents 

Teachers 

(N=242) 

Academic 

vice 

Principals 

(N=15) 

Supervisors 

(N=8) 

Students  
N=238 

F % f % f % f % 

1 Gender 

 

Male 177 73.1 15 100 8 100 138 57.9 

Female 65 26.8 - - - - 100 42 

Total 242 100 15 100 8 100 238 100 

2 Age 18-25 15 6.1 2 13.3 -- -- 182 76.4 

26-33 156 64.4 5 33.3 -- -- 47 19.7 

34-41 52 21.4 7 46.6 7 87.5 8 3.3 

above 42 19 7.8 1 6.6 1 12.5 1 0.4 

Total 242 100 15 100 8 100 238 100 

3 Educational 

status 

 1st degree   142 58.6 9 60 3 37.5 - - 

2nd degree 100 41.3 6 40 5 62.5 - - 

Total 242 100 15 100 8 100 - - 

4 Work 

experience 

in year               

0-5 61 25.2 1 6.6 - - - - 

6-10    37 15.2 8 53.3 1 12.5 - - 

11-15  49 20.2 4 26.6 1 12.5 - - 

16-20          35 14.4 1 6.6 6 75 - - 

Above 20    19 7.8 1 6.6 - - - - 

  Total 

 

242 100 15 100 8 100 - - 

 

f= Frequency, N= Number 

As shown in Table 6 above, while about 73%, 58%, 100% and 100% of teachers, students, 

supervisors and academic vice-principals were male, 27% and 42% of teachers and students were 

female. This shows the male sex dominated the ranks of the participants of the study. This 

implies that males got greater chance to employ learner centered approach whereas females do 
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not get chance to employ learner centered approach and in the teaching profession females are 

lower compared to males in secondary schools. Females may impact on the perception of the girl 

child as they would like to emulate their female principal, teacher and supervisor. A study by 

Doyle (2008) on teachers’ intention to apply learner-centered methods in secondary schools by 

gender in Kericho found that there was more males employed learner centered approach whereas 

females do not get the chance to show their performance.  
 

Regarding the age composition of teachers, students and academic vice-principals, about 6%,  

78% and 13%were between18-25 years, 64%, 19%, and 33% were between 26-33 years, 21%,  

3%, 88% and47 % were between 34-41 years and 8%, 3%, 13% and 7% were 42 and above 

respectively. The data indicated that the majority of teachers (about 64%) were in between the 

ages of 26-33 and the majority of students (about 79%) were in between the ages of 18-25, which 

could be taken as relatively younger. On the other hand, most of the supervisors (7) and vice-

principals (7) were in between the ages of 26 and 33, which make them relatively older.  

This implies that the respondents involved in the study were mature and were expected to have 

good mastery of content and employing learner centered approach due to long exposure to the 

content hence were in a better position to apply learner centered strategies than those who are 

still young in the profession.  
 

Regarding qualification, most of teachers, supervisors and academic vice-principals, about 

58.6%, 37.5% and 60% were first degree holders and 41.3%, 62.5% and 40% were second 

degree holders. This showed that teachers were qualified to their position whereas academic 

vice-principals were unqualified for the job specification indicated by Ethiopian ministry of 

education. According to the education and training policy, the minimum qualification 

requirement for teachers at secondary school (9-10) was a first degree in subject they were 

assigned to teach (ETP, 1994). This implies that teachers do not have commitment to employ 

learner centered approach. 
 

In terms of experience, about 25.2% and 6.6% of teachers and academic vice-principals were 

found in the service range of 0-5 years, 15.2%, 12.5% and 53.3% of teachers, supervisors and 

academic vice-principals in the service range of 6-10 years; 20.2%, 12.5% and 26.6% of 

teachers, supervisors and academic vice-principals in the service range of 11-15 years; 14.4%, 

75% and 6.6% of teachers supervisors and academic vice-principals in the service range of 16-20 



40 

 

years and 7.8% and 6.6% of teachers and academic vice-principals in the service range of above 

20 years. This information indicated that, majority 25.2% of teachers were less experienced and 

work experiences between 0-5 service years. This implies that they need support from their 

principals, supervisors and experienced teachers to improve their teaching skills and knowledge 

to implement student-centered approach in the classroom. Contrary to teachers, the majority of 

supervisors and academic vice-principals respectively 75% and 53.3% had 16-20 year work 

experience. This indicated that supervisors and academic vice-principals had high of work 

experience to support teachers and to follow the implementation of student-centered approach. 

This implies that they need support from their principals, supervisors and experienced teachers to 

improve their teaching skills and knowledge to implement student-centered approach in the 

classroom. 
 

According to Blumberg (2008), this implies that most of the respondents had adequate 

experience to make them efficient and effective in their profession. They could also give factors 

that lead to poor performance in different subjects since they have taught for a long time. This 

implies that majority of the respondents had worked long enough and therefore were conversant 

with the impact of the leaner centered teaching strategies on students’ performance in different 

subjects. This is in agreement with the study by Ginsburg (2006) who established that work 

experience of teachers, supervisors and principals influence their perception towards their 

teaching subject and more experienced teachers, supervisors and principals tend to perform 

better than novice teachers, supervisors and principals. 

4.2. Methods of Active Learning Implemented To Teach Students 

This section presents methods of teaching mostly used to teach students and tries to address the 

basic questions of the study from the data.  Accordingly, frequency count, percent, mean and 

standard deviation was used to analyze and interpret the data.   
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Table 7: Methods of Active Learning Implemented To Teach Students 

NO 

 

Items T=242 

S=238 

 Scale                                       X¯ SD Aggregate  

Mean 

T-

Value 

P-

value VH  

 5 

H 

4 

M 

3 

L 

2 

VL  

1 

1 Lecture 

(explanation)  

T f 130 42 32 18 20 2.84 1.03 2.92 6.65 0.25 

 

 

% 53.7 17.3 13.2 7.4 8.2 

S f 87 50 39 35 27 3.00 1.12 

% 36.5 21 16.3 14.7 11.3 

2 Individual 

assignment  

T f 37 19 47 59 80 2.32 1.21 2.18 6.41 0.53 

% 15.2 7.8 19.4 24.3 33 

s f 23 15 54 64 82 2.05 0.58 

% 9.6 6.3 22.6 26.8 34.4 

3 Role playing  T f 15 13 36 69 109 2.50 1.41 2.32 13.15 0.32 

% 6.1 5.3 14.8 28.5 45 

s f 31 19 60 54 87 2.14 1.03 

% 3 7.9 25.2 22.6 36.5 

4 Cooperative 

learning  

T f 40 20 36 42 104 2.30 1.17 2.24 4.38 0.62 

% 16.5 8.2 14.8 17.3 42.9 

s f 26 19 54 38 101 2.18 0.82 

% 10.9 7.9 22.6 15.9 42.4 

5 Question and 

answer  

T f 30 11 21 65 115 2.72 1.32 2.44 3.21 0.58 

% 12.3 4.5 8.6 26.8 47.5 

s f 18 8 34 63 115 2.17 1.19 

% 7.5 3.3 14.2 26.4 48.3 

6 Problem solving  T f 10 18 20 67 127 2.59 1.41 2.47 5.67 0.17 

% 4.1 7.4 8.2 27.6 52.4 

s f 35 11 6 56 130 2.35 1.58 

% 14.7 4.6 2.5 23.5 54.6 

 

T= Teacher, S= Student,   X¯ =Mean, SD= Standard Deviation 

As shown in Table 7 item 1, most teachers (about 70.8%) used lecture (explanation) more 

extensively in their teaching. This was supported by most students (about57.5%) suggesting that 

it was the lecture method which was employed most of the time. The grand mean which was 

2.92 also indicates that the degree of implementation of the lecture method was very high. 
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Moreover, the independent sample p-value (0.25) at 0.05 significance level revealed that there 

was no statistically significant difference between the responses of the respondent groups and 

which was greater than 0.05. This indicated that there was similar understanding of both the 

respondents concerning the employment of lecture method in sample secondary schools. 

In the open-ended questions for teachers, most indicated that they employed the lecture 

approach. Besides, interview conducted with academic vice-principals and supervisors had 

supported and strengthened the above idea. This is in line with outcomes of the study conducted 

by Liu, Qiao and Liu (2006) report that teacher-centered teaching method is still the dominant in 

actual practice. Results of their study show that most teachers still use teacher-centered 

approaches in secondary school settings despite the call for a paradigm shift to learner-centered 

ones. As claimed by Weimer (2002), employment of traditional teaching (lecture or teacher-

centered approach) often leads to students who are passive learners and who do not take 

responsibility for their own learning.  
 

In relation to the employment of independent assignment approach, most teachers (about 57.3%)    

used this to a low level. This is also supported by a small majority of students (about 61.2%) and 

most academic vice-principals and supervisors. The grand mean was 2.18 and it was in medium 

level. This means they had great hesitation on the given question. Moreover, the independent 

sample p-value (0.53) at 0.05 significance level revealed that there was no statistically significant 

difference between the responses of the respondent groups and which was greater than 0.05. This 

indicated that there was similar understanding of both the respondents concerning the 

employment of individual assignment approach. This is in line with outcomes of the study 

conducted by Brown (2008) claimed that individual assignment approach takes more time and it 

did not pave the way to teachers to cover more contents. Kain (2002) reports that student-

centered learning approach gives students ownership over their learning and helps them make 

necessary decisions and value judgments about the relevance of the content and the methods of 

teaching to their own lives and interests.  
 

As regards role-play, most teachers (about 73.5%) and students (about 59.1%) indicated that it 

was employed to a low level. This is consistent with the responses of most supervisors. The 

significance value (p-value = 0.32) was greater than 0.05. This showed that there was no 

statistically significant difference between the opinions of the two groups of respondents. This 
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indicated that there was similar understanding among the respondents concerning the use of role 

play teaching approach in secondary schools. The result of the interview indicated that most 

teachers did not implement role playing teaching approach because it wastes teacher’s time. The 

current study has disagreement with other studies done in different areas. For instance, Ary 

(2010) shown that role play teaching approach has been a crucial method of teaching in many 

schools as it makes students involved, active in learning and knowledgeable. In role play 

teaching approach teachers facilitate learners’ participation in the whole process of teaching and 

learning. The role of the teacher is to direct class activities and tasks where students can explore 

and create knowledge of thinking.  
 

In relation to the employment of cooperative learning approach, most teachers (about 60.2%)    

used this to a low level. This is also supported by a small majority of students (about 58.3%) and 

most academic vice-principals and supervisors. 

The independent sample p-value (0.62) at 0.05 significance level revealed that there was no 

statistically significant difference between the responses of the respondent groups. This indicated 

that there was similar understanding among the respondents concerning the use of cooperative 

learning approach. Interview of three supervisors and academic vice-principals had confirmed 

and strengthened the above idea. In theory there was high implementation of cooperative 

learning whereas in practice, cooperative learning approach implementation was very low in 

those secondary schools. Minutes of the school showed the reality of this.  

In relation to the employment of questions and answers, most teachers (about 74.5%) and 

students (about 74.7%) claimed that it was used to a low level. 

The independent sample p-value (0.58) at 0.05 significance level revealed that there was no 

statistically significant difference between the responses of the respondent groups. This indicated 

that there was similar understanding among the respondents concerning the use of questions and 

answers teaching method. 

Problem-solving was also employed to a low level as claimed by most teachers (about 80%) and 

students (about 78.1%) as well as supervisors and academic vice-principals. 

The independent sample p-value (0.17) at 0.05 significance level revealed that there was no 

statistically significant difference between the responses of the respondent groups. This indicated 

that there was similar understanding among the respondents concerning the use of problem 

solving teaching method. 
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Moreover interview of three supervisors described teachers didn’t give more emphasis to 

problem solving approach when cascading teaching learning process. Two of the academic vice-

principals assured that they were not followed effectively the teachers when processing their 

teaching learning process besides the way of giving feedback to them was very passive. From 

this view some supervisor did not enter the classroom but they write report as they enter the class 

and support teachers for their office.  Supervisors do not encourage teachers to develop student-

centered teaching strategies; do not give immediate feedback to the teachers when they see and 

observe during classroom observation, do not supportive teachers to improve teaching problem, 

do not give professional assistance. Document analysis also shown that, all selected secondary 

schools were not implementing student-centered approaches in the classroom. Finally the above 

Table indicated that the lecture method of teaching approach is frequently used by the teacher in 

sample secondary schools of Hadiya Zone. In constructivism, the learners are learning by doing 

and experiencing rather than depending on the teachers’ wisdom and expertise to transmit 

knowledge (Walsh & Vandiver, 2007).  
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4.3. Methods Employed to Promote Student Active Involvement in Learning  

This section presents the methods employed to promote student active involvement in learning.  

Table 8:  Methods Employed to Promote Student Active Involvement in Learning 

N

o 

 

Methods used T=242 

S=238 

 Scale                                       X¯ SD Aggregate 

Mean 

T-

value 

P-

Value SA  
 5 

A 

4 

U 

3 

D 

2 

SD 

1 

1 Demonstration T F 105 68 19 14  36 2.51 1.34 2.56 5.05 0.10 

 

 

% 43.5 28 7.8 5.7 14.8 

S F 112 66 12 22 26 2.62 1.24 

% 47 27.7 5 9.2 10.9 

2 Jigsaw 

discussion 

T F 132 65 26 9 10 2.62 1.23 2.68 13.8 0.66 

% 54.5 26.8 10.7 3.7 4.1 

s F 125 70 21 13 9 2.74 1.33 

% 52.5 29.4 8.8 5.4 3.7 

3 Lecture T F 17 11 15 57 142 0.32 0.24 0.39 12.7 0.32 

% 7 4.5 6.1 23.5 58.6 

s F 16 8 24 40 154 0.46 1.09 

% 6.7 3.3 10 16.8 64.7 

4 Question and 

answer method 

T F 173 19 11 9  30 2.51 1.02 2.56 10.4 0.9 

% 71.4 7.8 4.5 3.7 12.3 

S F 148 18 18 48 16 2.62 1.04 

% 62.1 7.5 7.5 20.1 6.7 

5 Problem solving 

method 

T F 130 60 18 10 24 2.55 1.03 2.51 25.6 0.49 

% 53.7 25.2 11.5 4.1 9.9 

S F 130 70 9 7 22 2.47 0.52 

% 54.6 29.4 3.7 2.9 9.2 

6 Cooperative 

teaching 

T F 168 40 8 10 16 2.76 1.03 2.78 14.6 0.28 

% 69.4 16.5 3.3 4.1 6.6 

S F 120 50 20 14 34 2.81 0.83 

% 50.4 21 8.4 5.8 14.2 

 

To this end, the pedagogical shift from teacher-centered approach to student-centered requires a 

fundamental change in the role of the teacher from that of a didactic teacher to that of a 

facilitator of learning. The common element in the student-centered approach is that teachers are 
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removed from their role of standing at the front of a classroom and presenting the material. The 

students are placed in to the position of teaching themselves, and the teacher is converted in to a 

coach and a helper in the process. It is necessary to use appropriate teaching method that plays an 

important role in the teaching-learning process (Kain, 2003, MoE, 2012). 
 

The first method in the list is demonstration method. Both the teachers and the students seem 

desirable to employ this method. In response to this 71.5% and 74.7% confirmed respectively. 

Jigsaw discussion, question and answer method, problem solving and peer teaching methods 

were dominantly used as student-centered method responded by teachers indicated 81.3%, 

79.2%, 78.9% and 85.9%  strengthened by student response 81.9%, 69.6%, 84% and 71.4%. 

Brown (2008) has found to student-centered approaches seem to motivate students to form closer 

relationship with one another in working together. Collaboration between the teachers and 

students seems very desirable to student-centered methods. 
 

Ary (2010) argues that problem solving method makes student to investigate more. On the other 

hand, lecture method was responded by 11.5% and 10% of teachers and students lowly utilized 

this method respectively. MoE (2003), comment on the domination of the old instructional 

method called the lecture method. However during the observation of the classrooms and 

documents, it was noted that the teachers mostly used the lecturer-centered method where the 

students were taught by the teachers from the beginning to the end of the class. Generally, 

students were passive during whole class session in lecture method.  

Data from observation showed that implementation of student-centered approach needs the 

commitment of teachers to give an ample of time for preparation and in helping and guiding 

students. Cluster supervisors participated in FGD and academic vice principals in interview are 

repeatedly reported that teachers are not highly interested to devote their time helping and 

coaching students because of the problem with accommodation. Data obtained from observation 

and document analysis shows the amount of time allotted per period is not enough to implement 

student-centered approach. The time given to each period is only 40 minutes. Within this time it 

is difficult for teachers to fully implement student-centered approach. According to Derebssa 

Dufera (2006) the implementation of student-centered approach takes more time to think and 

explore each topic than a straight lecture. 
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Finally, the independent sample p-value (0.10, 0.66, 0.32, 0.9, 0.49 and 0.28) at 0.05 significance 

level revealed that there was no statistically significant difference between the responses of the 

respondent groups and which was greater than 0.05. This indicated that there was similar 

understanding both the respondents concerning the employment of demonstration, jigsaw 

discussion, lecture, question and answer, problem solving and peer teaching methods in the study 

area. 

4.4. Material, Financial and Administrative Challenges Influencing the Employment of 

Learner-Centered Method 

This section presents the material, financial and administrative factors influence the employment 

of learner-centered approaches. Instructional resources play a prominent role in the 

implementation of student centered method.  
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Table 9: Material, Financial and Administrative Factors Influencing the Employment of 

Learner-Centered Approaches 

N

O 

 

Items T=242 

S=238 

 Scale                                       X¯  SD Aggregate 

Mean 

T-

value 

p-

value SA 

 5 

A 

4 

U 

3 

D 

2 

SD 

1 

1 Lack of instructional 

materials (reference 

and text books, 

modules, teaching 

aids) 

T f 152 43 10 14  23 2.34 0.21 2.40 3.50 0.51 

 

 

% 62.8 17.7 4.1 5.7 9.5 

S f 154 48 6 16 14 2.26 0.22 

% 64.7 20.1 2.5 6.7 5.8 

2 Inappropriate design 

of the teaching 

module/curriculum 

T f 33 24 20 25 140 0.31 1.23 0.27 14.14 0.48 

% 13.6 9.9 8.2 10.3 57.8 

s f 10 6 14 72 136 0.24 1.33 

% 4.2 2.5 5.8 30.2 57.1 

3 Inconvenient size  of 

classroom 

T f 12 16 6 30 178 0.20 1.21 0.22 9.41 0.54 

% 4.9 6.6 2.4 12.3 73.5 

s f 22 28 16 48 134 0.24 1.03 

% 9.2 11.7 6.7 20.1 56.3 

4 Lack of recurrent bu

dget to support 

active learning 

methods 

T f 132 50 13 17 30 2.65 0.16 2.15 13.84 0.49 

% 54.5 20.6 5.3 7 12.3 

s f 116 39 48 26 9 2.76 1.25 

% 48.7 16.3 20.1 10.9 3.7 

5 

 
 
 

Lack of support 

from school 

administrators to 

realize active 

learning methods 

T f 130 47 29 26 20 2.55 1.26 2.31 14.11 0.77 

 

 

% 53.7 19.4 11.9 10.7 8.2 

s f 120 48 13 19 38 2.47 1.05 

% 50.4 20.1 5.4 7.9 15.9 

 
 

As shown in Table 9 item 1, most teachers (about 70.5%) agreed that lack of instructional 

materials (reference and text books, modules, teaching aids) hampers the employment of learner 

centered approach. This was supported by most students (about 84.8%) suggesting that lack of 

instructional materials affects employment of learner centered approach. The grand mean was 

2.30 and it showed that lack of instructional materials was seriously deteriorating the 

implementation of student-centered approach. Moreover interview of three supervisors described 

that lack of instructional materials (reference and text books, modules, teaching aids) in sample 
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secondary schools of Hadiya Zone was impeded student-centered approach implementation. This 

study agrees with other researchers’ findings. The challenges faced by teachers and students in 

the use of participatory methods as attributed to lack of instructional materials are in line with 

MoE (2014) who claim that environmental situation and the location of schools are the 

challenges which hinder the effective use of participatory techniques. Moreover, the independent 

sample p-value (0.51) at 0.05 significance level revealed that there was no statistically significant 

difference between the responses of the respondent groups and which was greater than 0.05. This 

indicated that there was similar understanding of both the respondents concerning lack of 

instructional materials in sample secondary schools. The environmental situation and the 

inadequacy of instructional materials are the challenges which face the effective use of 

participatory approach in teaching and learning.  
 

As presented in Table 9 item 2, most teachers (about 71.4%) disagreed that inappropriate design 

of the teaching module/curriculum do not hamper the employment of learner centered approach. 

This was supported by most students (about 87.3%). The grand mean was 0.27 and it showed 

that inappropriate design of the teaching module/curriculum was not deteriorated the 

implementation of student-centered approach. Moreover, the independent sample p-value (0.48) 

at 0.05 significance level revealed that there was no statistically significant difference between 

the responses of the respondent groups and which was greater than 0.05. This indicated that there 

was similar understanding of both the respondents concerning inappropriate design of the 

teaching module/curriculum.  
 

According to Table 9 item 3, most teachers (about 85.8%) disagreed that inconvenient classroom 

size do not affect the employment of learner centered approach. This was supported by most 

students (about 76.4.3%). The grand mean was 0.22 and it showed that inconvenient and large 

size classroom was not deteriorated the implementation of student-centered approach. Moreover, 

the independent sample p-value (0.54) at 0.05 significance level revealed that there was no 

statistically significant difference between the responses of the respondent groups and which was 

greater than 0.05. This indicated that there was similar understanding of both the respondents 

concerning inconvenient and large classroom. This study disagrees with other research findings. 

The study done by Leatitia (2013) in Kibondo, Tanzania observed that students were neither 

organized nor participating effectively in the relevant classroom activities due to large number of 
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students surpassing the classroom capacity in most schools. This adversely affects the effective 

implementation of the learner-centered approach particularly teachers’ classroom management 

with regards to learner-centered methods that require close supervision of teachers. 

As indicated in Table 9 item 4, most teachers (about 75.1%) agreed that 

lack of recurrent budget to support active learning methods affect the employment of learner 

centered approach. This was supported by most students (about 87.3%). The grand mean was 

2.70 and it showed that lack of recurrent budget to support active learning methods was seriously 

deteriorated the implementation of student-centered approach. Moreover, the independent 

sample p-value (0.49) at 0.05 significance level revealed that there was no statistically significant 

difference between the responses of the respondent groups and which was greater than 0.05. This 

indicated that there was similar understanding of both the respondents concerning 

lack of recurrent budget to support active learning methods. Moreover interview of three 

supervisors assured that lack of recurrent budget to support active learning methods in sample 

secondary schools of Hadiya Zone was impeded student-centered approach implementation.  
 

As depicted in Table 9 item 5, most teachers (about 73.1%) agreed that lack of support from 

school administrators to realize active learning methods affect the employment of learner 

centered approach. This was supported by most students (about 70.5%). The grand mean was 

2.51 and it showed that lack of support from school administrators to realize active learning 

methods were seriously deteriorating the implementation of student-centered approach.  

 Moreover, the independent sample p-value (0.77) at 0.05 significance level revealed that there 

was no statistically significant difference between the responses of the respondent groups and 

which was greater than 0.05. This indicated that there was similar understanding of both the 

respondents concerning lack of support from school administrators to realize active learning 

methods. 
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4.5. Teacher and Learner Related Factors Challenges the Employment of Learner-

Centered Method 

This section presents the teacher and learner related factors influence the employment of learner-

centered method. Accordingly, frequency count, percent, mean and standard was used to analyze 

and interpret the data.   

Table 10:  Teacher and Learner Related Challenges Influencing the Employment of 

Learner-Centered Method 

N

O 

 

Items T=242 

S=238 

 Scale                                       X¯ SD Aggregate 

 Mean 

T-

Value 

P-

Value SA  

 5 

A 
4 

U 

3 

D 
2 

SD 

1 

1 Lack of 

teacher’s ability 

on the 

application of 

active learning 

strategy 

T f 130 43 30 19  20 2.51 1.34 2.56 10.73 0.36 

 

 

% 53.7 17.7 12.3 7.8 8.2 

S f 148 36 20 19 15 2.62 1.24 

% 62.8 15.1 8.4 7.9 6.3 

2 Learners’ social 

background 

difference  

T f 14 11 20 45 152 0.11 1.23 0.16 12.24 0.81 

% 5.7 4.5 8.2 18.5 62.8 

s f 7 9 12 40 174 0.22 1.33 

% 2.9 3.7 5 16.8 73.1 

3 Teachers’ belief 

and perception 

T f 160 32 16 14 20 2.57 0.24 2.61 12.41 0.28 

% 66.1 13.2 6.6 5.7 8.2 

s f 140 50 24 15 9 2.66 1.09 

% 58.8 21 10 6.3 3.7 

4 

 
 
 

Lack of 

teachers’ 

commitment to 

employ active 

learning 

T f 150 20 25 14 33 2.59 1.26 2.70 9.26 0.44 

% 61.9 8.2 10.3 5.7 8.2 

s f 168 14 18 13 25 2.82 1.05 

% 70.5 5.8 7.5 5.4 10.5 

 
 

As presented in Table 10 item 2, most teachers (about 71.4%) agreed that lack of teacher’s 

ability on the application of active learning strategy hamper the employment of learner centered 
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approach. This was supported by most students (about 77.9%). The grand mean was 2.56 and it 

was in agreement level. Moreover, the independent sample p-value (0.36) at 0.05 significance 

level revealed that there was no statistically significant difference between the responses of the 

respondent groups and which was greater than 0.05. This indicated that there was similar 

understanding of both the respondents concerning lack of teacher’s ability on the application of 

active learning strategy.   

Moreover interview of three supervisors described that teachers had taken so many training on 

how to implement active learning strategies in the classroom but to cover the contents they gave 

more emphasis to teacher-centered approach.  Two of the academic vice-principals assured that 

teachers were not implemented active learning strategies and the academic vice-principals 

following strategy of the teachers was very weak. The finding of the current study disagrees with 

other research findings done in different areas. Weinberger and McCombs (2003) indicated that 

some teachers had the ability to on the application of active learning strategy and so many 

refreshment trainings and workshops were given to teachers to update the knowledge of them.  
 

As shown in Table 10 item 2, most teachers (about 81.3%) disagreed that learners’ cultural and 

social background difference do not affect the employment of learner centered approach. This 

was supported by most students (about 89.9%). The grand mean was 0.16 and it was in 

disagreement level. Moreover, the independent sample p-value (0.81) at 0.05 significance level 

revealed that there was no statistically significant difference between the responses of the 

respondent groups and which was greater than 0.05. This indicated that there was similar 

understanding of both the respondents concerning learners’ cultural and social background 

difference.  
 

As depicted in Table 10 item 3, most teachers (about 79.3%) agreed that teachers’ belief and 

perception affect the employment of learner centered approach. This was supported by most 

students (about 79.8%). The grand mean was 2.61 and it was in agreement level. Moreover, the 

independent sample p-value (0.28) at 0.05 significance level revealed that there was no 

statistically significant difference between the responses of the respondent groups and which was 

greater than 0.05. This indicated that there was similar understanding of both the respondents 

concerning teachers’ belief and perception. This finding agrees with other research findings. The 
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research by Salema (2005), on the attitude of teachers and students towards student-centered 

approach in secondary schools in Kilimanjaro region revealed the following findings.   

As shown in Table 10 item 4, most teachers (about 70.1%) agreed that lack of teachers’ 

commitment to employ active learning affect the employment of learner centered approach. This 

was supported by most students (about 76.3%). The grand mean was 2.77 and it was in 

agreement level. Moreover, the independent sample p-value (0.44) at 0.05 significance level 

revealed that there was no statistically significant difference between the responses of the 

respondent groups and which was greater than 0.05. This indicated that there was similar 

understanding of both the respondents concerning lack of teachers’ commitment to employ 

active learning. This finding agrees with other research findings. The research by Salema (2005), 

on the attitude of teachers and students towards student-centered approach in secondary schools 

in Kilimanjaro region revealed the following findings. The grand mean was 2.70 and it was in 

agreement level. This indicated that teachers and students had less commitment to employ active 

learning. 
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4.6. Strategies Suggested for Effective Implementation of Learned Centered Method  
 

This section presents the strategies that suggested to be implementing learned centered approach 

effectively. Accordingly, frequency count, percent, mean, standard deviation and independent 

sample t-test value were used to analyze and interpret the data.   

Table 11:  Strategies Suggested for Effective Implementation of Learned Centered Method  
 

NO 

 

Items T=242 

S=238 

 Scale                                       X¯ SD Aggregate  

Mean 

T-
Value 
 

P-
value 
 

SA  

 5 

A 

4 

U 

3 

D 

2 

SD 

1 

1 Provide 

opportunities 

for cooperative 

learning 

T f 137 56 15 18  16 2.51 1.09 2.56 3.39 0.94 

 

 

% 79.7 23.1 6.1 7.4 14 

S f 120 68 8 20 22 2.62 1.21 

% 50.4 28.5 3.3 8.4 9.2 

2 Provide short-

term training 

on the 

pedagogy of 

teaching 

T F 130 40 28 21 23 2.84 1.17 2.92 20.76 0.07 

% 53.7 16.5 11.5 8.6 9.5 

s f 137 20 19 32 30 3.00 1.11 

% 57.5 8.4 7.9 13.4 12.6 

3 Provide 

meaningful 

feedback to all 

assignments 

and comments 

T f 182 12 14 11 23 2.57 1.24 2.61 10.44 0.40 

% 75.2 4.9 5.7 4.5 9.5 

s f 150 55 14 10 9 2.66 1.29 

% 63 23.1 5.8 4.2 3.7 

4 

 
 
 

Negotiating on 

learning goals 

and methods 

with students 

T F 177 30 15 12 8 2.59 1.26 2.70 3.00 0.19 

% 73.1 12.3 6.1 4.9 3.3 

s F 168 22 10 22 16 2.82 1.05 

% 70.5 9.2 4.2 9.2 6.7 

5 Create 

awareness 

among school 

community 

T F 118 65 20 14  25 2.51 1.34 2.56 6.65 0.25 

 

 

% 48.7 26.8 8.2 5.7 10.3 

S f 148 36 20 14 20 2.62 1.24 

% 62.1 15.1 8.4 5.8 8.4 
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As shown in Table 11 item 1, most teachers (about 92.8%) agreed that providing opportunities 

for cooperative learning was the way of promoting student-centered approach. This was 

supported by most students (about 78.9%). The grand mean was 2.56 and it was in agreement 

level. This indicated that proving active learning to students was better way of confirming 

student-centered approach and promoting the academic achievement of students in the school. 

Moreover, the independent sample p-value (0.94) at 0.05 significance level revealed that there 

was no statistically significant difference between the responses of the respondent groups and 

which was greater than 0.05. This indicated that there was similar understanding of both the 

respondents on providing opportunities for cooperative learning was the way of promoting 

student-centered approach.  
 

Regarding with item 2 Table 11, most teachers (about 70.2%) agreed that providing short-term 

training on the pedagogy of teaching was the way of promoting student-centered approach. This 

was supported by most students (about 65.9%). The grand mean was 2.92 and it was in 

agreement level. This indicated that proving short-term training on the pedagogy of teaching was 

very essential to update knowledge of teachers and students on the way of using learner centered 

approach. Moreover, the independent sample p-value (0.07) at 0.05 significance level revealed 

that there was no statistically significant difference between the responses of the respondent 

groups and which was greater than 0.05. This indicated that there was similar understanding of 

both the respondents on providing short-term training on the pedagogy of teaching was the way 

of promoting student-centered approach.  

As presented in Table 11 item 3, most teachers (about 80.1%) agreed that proving meaningful 

feedback to all assignments and comments to students was very essential to promote student-

centered approach. This was supported by most students (about 66.1%). The grand mean was 

2.61 and it was in agreement level. This indicated that proving meaningful feedback to all 

assignments and comments to students was very essential to tackle of the challenges of the 

implementation of student centered-approach in the school.  

Moreover, the independent sample p-value (0.40) at 0.05 significance level revealed that there 

was no statistically significant difference between the responses of the respondent groups and 
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which was greater than 0.05. This indicated that there was similar understanding of both the 

respondents on providing meaningful feedback to all assignments and comments.  

As depicted in Table 11 item 4, most teachers (about 85.4%) agreed that negotiating on learning 

goals and methods with students was very essential to promote student-centered approach. This 

was supported by most students (about 79.7%). The grand mean was 2.61 and it was in 

agreement level. This indicated that negotiating on learning goals and methods with students was 

very essential to promote learner-centered approach. Moreover, the independent sample p-value 

(0.19) at 0.05 significance level revealed that there was no statistically significant difference 

between the responses of the respondent groups and which was greater than 0.05. This indicated 

that there was similar understanding of both the respondents on negotiating on learning goals and 

methods with students. This is consistent with different research findings. According to Leu 

(2000), student-centered method initiates the inner motivation of students. The impact of student-

centered method is a shaping device that elicits knowledge over the entire groups in the 

classroom. Student-centered methods have a higher allowable maximum initiating force. The 

results obtained with student-centered methods are satisfactory. 
 

Regarding Table 11 item 5, most teachers (about 75.5%) agreed that creating awareness among 

school community was essential to promote student-centered approach. This was supported by 

most students (about 77.2%). The grand mean was 2.56 and it was in agreement level. This 

indicated that creating awareness among school community was essential to promote learner-

centered approach. Moreover, the independent sample p-value (0.25) at 0.05 significance level 

revealed that there was no statistically significant difference between the responses of the 

respondent groups and which was greater than 0.05. This indicated that there was similar 

understanding of both the respondents on creating awareness among school community.   
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CHAPTER FIVER: SUMMARY, CONCLUSIONS AND RECOMMENDAT IONS 

This chapter contains four subsections. The first subsection deals with the summary of the major 

findings, the second subsection presents conclusions which were drawn from the summary of the 

major findings, the third one introduces alternative solutions which were recommended to ease 

the problems encountered during practices and challenges of learner-centered method and the 

fourth section deals with areas of future research.   

5.1. Summary  

The major purpose of this study was to examine the practice and challenges of learner-centered 

method in secondary schools of Hadiya Zone. In order to achieve the purpose of the study, the 

following basic research questions were raised to guide the study. 

1. What methods of active learning are implemented in Hadiya Zone secondary schools? 

2. How do teacher and learner related challenges influence the employment of learner-centered 

methods? 

3. How do material, financial and administrative challenges influence the employment of learner-

centered methods? 

With regard to the first research question, majority of teacher and student respondents responded 

that teachers frequently used lecture/explanation method in the classroom. It also showed that the 

traditional teaching approach or lecture approach of teaching still prevails in teaching in 

secondary schools in Ethiopia regardless of the policy reforms which demand teachers to become 

more learner-centered than teacher-centered in their teaching. Concerning teaching practices, the 

analysis above reveals that there is development towards the employment of learner-centered 

approach to teaching. Nevertheless, the finding showed that the traditional form of teaching in 

which the students passively sit still prevails in teaching practices despite its ineffectiveness to 

improve students’ learning. 

For ensuring quality education, the government has emphasized improving the quality of 

teaching by calling for the employment of learner-centered approach. The study has revealed that 

teachers were not using different strategies of student-centered methods. Rather, the teachers 

most of the time were using the old and traditional teacher-centered method. However, the 

findings of this study confirmed that the practice of the student-centered methodes were poor in 

the sample schools. 
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Teachers and students were asked to respond on the methods employed to promote student active 

involvement in learning. Both the teachers and the students seem desirable to employ this 

method. In response to this, jigsaw discussion, question and answer method, problem solving and 

peer teaching were dominantly used as student-centered method. 

With regard to the following research question, majority of teacher and student indicated that 

lack of instructional materials was serious constraint on the area to implement learner-centered 

approach. Moreover interview of three supervisors described that lack of instructional materials 

(reference and text books, teaching aids) in sample secondary schools of Hadiya Zone was 

impeded student-centered approach implementation. 

With regard to research question, findings of the study had shown that majority of teacher and 

student respondents responded agreement on lack of teacher’s ability on the application of active 

learning strategy. Lack of teacher’s ability on the application of active learning strategy highly 

influences the employment of learner-centered approach. In addition to lack of teachers’ 

commitment to employ active learning and teachers’ belief and perception impede the 

employment of learner-centered approaches in the study area. 

Findings of the study indicated that proving active learning to students and providing short-term 

training on the pedagogy of teaching were better way of confirming student-centered approach 

and promoting the academic achievement of students in the school.  

5.2. Conclusions 

On the basis of the findings of this study, it could be concluded that teachers frequently use 

lecture methods during the teaching and learning process and students were not effectively 

learning due to absence of employment of learner-centered methods. 

The study concluded that teachers were interested in teacher-centered methods. This teaching 

approach is one of the major problems in achieving students’ academic performance in the 

globalized world, in Africa and in Ethiopia. Among the reasons for the prevailing of traditional 

approach challenges, the teaching methods adopted attitudes of teachers and students are 

prominent.  

As with students, the study revealed the tendency to be completely obsessed with lecturing 

among teachers as an easy way out and as a means to present a large body of information to 

students. It also revealed the failure to incorporate active learning methods by teachers in their 

lessons when planning teaching. Teachers lacked the commitment to invest their time and energy 
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on student-centered teaching practices as such form of teaching requires careful planning and 

monitoring. As a result, teaching seems to be more of rushing to cover the content required than 

involving students in a meaningful learning in sample secondary schools. 

The practice of traditional method is inconvenient for learners without considering any optional 

methods and dual conversation with students in the classroom. Therefore, Zone education 

department should give training and prepare workshops for teachers in order to use and practice 

learner-centered method. Learner-centered method motivates students by giving them some 

control over learning processes. Teachers make most of the decisions about learning for students. 

Teachers decide what students should learn, how they learn it, the pace at which they learn, the 

conditions under which they learn and then teachers determine whether students have learned. 

The study also concluded that students were not arranged in to their learner-centered groups 

before the lesson was taught in the implementation of lecturing. 

It can be concluded that the nature of each classroom observed in this study influenced and 

affected (directly or indirectly) the teachers’ classroom practices in the implementation of 

learner-centered method. 

The study concluded that learner-centered methods like assignments, group work, project and 

worksheet were not given always to students. The practice of student- centered methodologies of 

teaching activities is important matters in the school today (Çubukçu, 2012). Student-centered 

methods help in improving student’s academic performance. Therefore, efforts are to be made 

for controlling the use of traditional teaching method to utilize student-centered methodologies 

and applying student-centered methodologies aim at either using directly the methods without 

further reservation by the teacher or letting students in to utilizable way by themselves for 

significant academic performance (Bonwell& Elison, 2003).  

This study concluded that as lack of instructional materials and lack of recurrent budget to 

support active learning methods was serious constraint on the implementation of learner-centered 

approach. Inconvenient classroom size was most serious problem in learner-centered method 

implementation in the study area.  
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5.3. Recommendations  

Based on the findings of the study and drawing on the preceding conclusions, the following 

recommendations were made. 

• To enhance the implementation of learner centered approach, it was recommended that 

responsible bodies and organizations should work on awareness creation on learner 

centered approach and fulfill learning materials in secondary schools. 

• Students’ adoption of a new approach is significantly influenced by their previous 

approach to learning. This means that if the students’ previous approach to learning is 

grounded on passively receiving and memorizing information from teachers, they are less 

likely to adopt an approach that requires them to make efforts in order to learn. 

Therefore, it is recommended for teachers to be aware of their students’ prior experiences 

and to provide appropriate support for students to adopt student-centered approach to 

teaching.  

• The school principals should encourage teachers to use the preferred learner-centered 

methods which do not need the use of a lot of resources such as class discussion, drama, 

role play, debate, and brainstorming activities. This can be done through organizing 

teacher group meetings and workshops. In these teachers group meetings and workshops 

facilitators and teachers who have used such methods can demonstrate and show others 

how such learner-centered methods can be done and implemented.  

• Zone Education Department should provide in-service training programs for teachers so 

that they learn current trends in teaching like learner-centered methods.  

• Schools should provide and arrange activities in line with learners’ interests. This can be 

done through schools organizing activities which can captivate pupils’ interest like role 

play shows depicting certain interesting topics in different subjects.  

• School principals and teachers should establish a safe learning atmosphere. This can be 

done by school principals encouraging teachers to make sure that learners are respected, 

given autonomy and avoiding using discouraging remarks which can de-motivate 

learners. 

• For the effective implementation of student-centered method, willingness and positive 

reaction are important. Lack of interest can also negatively influence the practice of 
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student-centered methods. Thus, awareness creation for students on student-centered 

approach should be carried out continuously. 

Areas for Further Research 

Arising from the research findings of this study, some other aspects of this study area may not 

have been studied and these areas may need to be studied. The areas of the study which may be 

studied include: 

1. Research into learner-centered methods in other subjects like English. 

2. Research into the negative aspects of learner-centered methods. 

3. Research into the effects of learner-centered methods on pupil performance in exams. 

4. Further research is also recommended to explore the conditions of teaching and learning at 

lower levels and how these influence teaching and learning at higher levels in the context of this 

study.  

5. Further work needs to be done to establish how the approaches teachers adopt in their teaching 

influence the approaches students adopt in their learning and how these in turn influence learning 

outcomes.  
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APPENDIX A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF LEARNER-CENTERED METHOD S 

IN  SECONDARY SCHOOLS OF HADIYA ZONE 

Questionnaire to be filled by Teachers 

Dear respondent,    

The purpose of this questionnaire is to collect information and data on the study titled “practices 

and challenges of learner-centered method in the secondary schools of Hadiya Zone.” Therefore, 

your cooperation in completing this questionnaire is valuable for the study. Since the success of 

this study depends upon your genuine responses, kindly provide objective and honest responses 

for all items included in this questionnaire. Rest assured that all the information you provide will 

be treated in the strictest confidence. You are not required to write your name in any part of the 

questionnaire.     

Thank you in advance for taking your time and cooperation to complete this questionnaire!  

Bizuayehu Solomon  

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 
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Part I. Personal Information 

Direction:  Kindly put a tick ‘’ mark, or give your response to each of the following items on the 

space provided. 

1. Name of the School ________________________________________ 

2. Name of the Woreda_______________________________ 

3. Sex:  Male ______       Female________ 

4. Age A. 18-25 B. 26-30 C. 31-35 D.36-40 E. 41 and above 

5. Qualification A. Diploma   B. BA/BED/BSc Degree C. M.A/MSc Degree             

6. Service years in teaching A) 0-5   B) 6-10         C) 11-15         D) 16-20         E) 21 and above 

7. Area of specialization or field of study A. Subject Major   B. EDPM/ Pedagogical Science C. 

Other specify............ 

Part II. Active Methods of Teaching Implemented To Teach Students 

Direction: Below are statements related to the methods of teaching mostly used by teachers to 

teach students. Kindly, encircle the letter of your choice or give your response to each of the 

following items on the space provided. 

1. To what extent the teacher used lecture/explanation approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

2. To what extent the teacher used independent assignment approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

3. To what extent the teacher used role playing approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

4. To what extent the teacher used cooperative learning approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

5. To what extent the teacher used question and answer approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

6. To what extent the teacher used problem solving approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

III. Methods Employed to promote Student Active Involvement in Learning 

1. Demonstration A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

2. Jigsaw discussion A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

3. Lecture A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   
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4. Question and answer method  

A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

5. Problem solving A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

6. Peer teaching A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

Part IV. The Material, Financial and Administrative  Challenges Influence the Employment 

of Learner-Centered Methods 

Direction: Below are statements related to the material, financial and administrative challenges 

influence the employment of learner-centered methods. Kindly, encircle the letter of your choice 

or give your response to each of the following items on the space provided. 

1. Lack of instructional materials (reference and text books, modules, teaching aids) 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

2. Inappropriate design of the teaching module/curriculum 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

3. Inconvenient and large class size  

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

4. Lack of recurrent budget to support active learning methods 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

5. Lack of support from school administrators to realize active learning methods 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

Part V. Teacher and Learner Related Challenges Influence the Employment of Learner-

Centered Methods 

Direction: Below are statements related to the teacher and learner related challenges influence 

the employment of learner-centered methods. Kindly, encircle the letter of your choice or give 

your response to each of the following items on the space provided. 

1. Lack of teacher’s ability on the application of active learning strategy 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

2. Lack of teachers’ commitment to employ active learning 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

3. Teachers’ belief and perception  

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

4. Learners’ cultural and social back ground difference  



71 

 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

Part VI. The Strategies that are Suggested for Implementing Learned Centered Method 

Effectively 

Direction: Below are statements related to the strategies that suggested to be implementing 

learned centered method effectively. Kindly, encircle the letter of your choice or give your 

response to each of the following items on the space provided. 

1. Provide opportunities for cooperative learning 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

2. Provide meaningful feedback to all assignments and comments  

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

3. Negotiating on learning goals and methods with students 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

4. Create awareness among school community 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

5. Provide short-term training on the pedagogy of teaching 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

Open-ended Questions 

Direction I: Write your views for open ended question items raised regarding learner-centered 

methods 

1. What teaching approach do the teachers commonly use? Please list them below 

2. What do you think are the major factors that negatively affect the implementation of learner-

centered methods in your subject? __________________________________________ 

3. What possible strategies do you suggest to be done in order to promote learner-centered 

method in your school? ________________________________________________________  

4. What methods of teaching are used to promote the active involvement of students in the 

process of teaching-learning? List them_________________________________________ 

5. How do you fell about practicing of learner centered method? 

__________________________________________________  

6. How do you think that teachers and students perception to implement student centered 

method? __________________________________________________  

Thank you in advance for your cooperation!  
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APPENDIX B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF LEARNER-CENTERED       

METHODS IN  SECONDARY SCHOOLS OF HADIYA ZONE 

Questionnaire to be filled by Teachers 

Dear respondent,    

The purpose of this questionnaire is to collect information and data on the study titled “practices 

and challenges of learner-centered method in the secondary schools of Hadiya Zone.” Therefore, 

your cooperation in completing this questionnaire is valuable for the study. Since the success of 

this study depends upon your genuine responses, kindly provide objective and honest responses 

for all items included in this questionnaire. Rest assured that all the information you provide will 

be treated in the strictest confidence. You are not required to write your name in any part of the 

questionnaire.     

Thank you in advance for taking your time and cooperation to complete this questionnaire!  

Bizuayehu Solomon  

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 
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Part I. Personal Information 

Direction:  Kindly put a tick ‘’ mark, or give your response to each of the following items on the 

space provided. 

1. Name of the School ________________________________________ 

2. Name of the Woreda_______________________________ 

3. Sex:  Male ______       Female________ 

4. Age A. 18-25 B. 26-30 C. 31-35 D.36-40 E. 41 and above 

5. Qualification A. Diploma   B. BA/BED/BSc Degree C. M.A/MSc Degree             

6. Service years in teaching A) 0-5   B) 6-10         C) 11-15         D) 16-20         E) 21 and above 

7. Area of specialization or field of study A. Subject Major   B. EDPM/ Pedagogical Science C. 

Other specify............ 

Part II. Active Methods of Teaching Implemented To Teach Students 

Direction: Below are statements related to the methods of teaching mostly used by teachers to 

teach students. Kindly, encircle the letter of your choice or give your response to each of the 

following items on the space provided. 

1. To what extent the teacher used lecture/explanation approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

2. To what extent the teacher used independent assignment approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

3. To what extent the teacher used role playing approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

4. To what extent the teacher used cooperative learning approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

5. To what extent the teacher used question and answer approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

6. To what extent the teacher used problem solving approach in the classroom? 

A. Very High B. High C. Medium D. Low E. Very Low   

III. Methods Employed to promote Student Active Involvement in Learning 

1. Demonstration A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

2. Jigsaw discussion A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

3. Lecture A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   
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4. Question and answer method  

A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

5. Problem solving A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

6. Peer teaching A. Strongly agree B. Agree C. Undecided D. Disagree E. Strongly disagree   

Part IV. The Material, Financial and Administrative  Challenges Influence the Employment 

of Learner-Centered Methods 

Direction: Below are statements related to the material, financial and administrative challenges 

influence the employment of learner-centered methods. Kindly, encircle the letter of your choice 

or give your response to each of the following items on the space provided. 

1. Lack of instructional materials (reference and text books, modules, teaching aids) 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

2. Inappropriate design of the teaching module/curriculum 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

3. Inconvenient and large class size  

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

4. Lack of recurrent budget to support active learning methods 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

5. Lack of support from school administrators to realize active learning methods 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

Part V. Teacher and Learner Related Challenges Influence the Employment of Learner-

Centered Methods 

Direction: Below are statements related to the teacher and learner related challenges influence 

the employment of learner-centered methods. Kindly, encircle the letter of your choice or give 

your response to each of the following items on the space provided. 

1. Lack of teacher’s ability on the application of active learning strategy 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

2. Lack of teachers’ commitment to employ active learning 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

3. Teachers’ belief and perception  

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

4. Learners’ cultural and social back ground difference  
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A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

Part VI. The Strategies that are Suggested for Implementing Learned Centered Method 

Effectively 

Direction: Below are statements related to the strategies that suggested to be implementing 

learned centered method effectively. Kindly, encircle the letter of your choice or give your 

response to each of the following items on the space provided. 

1. Provide opportunities for cooperative learning 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

2. Provide meaningful feedback to all assignments and comments  

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

3. Negotiating on learning goals and methods with students 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

4. Create awareness among school community 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

5. Provide short-term training on the pedagogy of teaching 

A. Strongly agree B. Agree C. Undecided D. Disagree E. strongly disagree   

Open-ended Questions 

Direction I: Write your views for open ended question items raised regarding learner-centered 

methods 

1. What teaching approach do the teachers commonly use? Please list them below 

2. What do you think are the major factors that negatively affect the implementation of learner-

centered methods in your subject? __________________________________________ 

3. What possible strategies do you suggest to be done in order to promote learner-centered 

method in your school? ________________________________________________________  

4. What methods of teaching are used to promote the active involvement of students in the 

process of teaching-learning? List them_________________________________________ 

5. How do you fell about practicing of learner centered method? 

__________________________________________________  

6. How do you think that teachers and students perception to implement student centered 

method? __________________________________________________  

Thank you in advance for your cooperation!  
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APPENDIX C 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

THE PRACTICES AND CHALLENGES OF LEARNER-CENTERED 

APPROACH IN THE SECONDARY SCHOOLS OF HADIYA ZONE 

Interview Guide for Vice principals  

Dear interviewee,  

The purpose of this interview is to collect information and data on the study titled on the 

practices and challenges of learner centered method in secondary schools of Hadiya Zone. 

Therefore, your cooperation in providing answers and explanations is valuable for the study. 

Since the success of this study depends upon your genuine responses, kindly provide objective 

and honest views and observations for all items included in this interview. Rest assured that all 

the information you provide will be treated in the strictest confidence.     

 Thank you in advance for taking your time and cooperation to take part in this interview!  

1. How do you think that teachers and students perception to implement learner-centered 

method? 

2. What problems do you think is in the school that teachers and students may face during 

learner-centered method? 

3. As a school vice principal, what do you comment about the exiting practice learner-centered 

method? 

4. Do you think that teachers regularly use learner-centered method in teaching different 

subjects? If not why? 

5. How do you evaluate the attitude of teachers towards learner-centered method? What about 

the attitude of students?  

6. What good opportunities the school you support has to enhance the implementation of learner-

centered method?  

7. What possible strategies do you suggest that contribute to promote learner-centered method in 

schools? 
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APPENDIX D 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

THE PRACTICES AND CHALLENGES OF LEARNER-CENTERED 

APPROACH IN THE SECONDARY SCHOOLS OF HADIYA ZONE 

Focus Group Discussions for Supervisors 

Dear discussants,   

The purpose of this discussion is to collect information and data on the study titled on the 

practices and challenges of learner-centered method in the secondary schools of Hadiya Zone. 

Therefore, your cooperation in providing answers and explanations is valuable for the study. 

Since the success of this study depends upon your genuine responses, kindly provide objective 

and honest responses for all items included in this discussion. Rest assured that all the 

information you provide will be treated in the strictest confidence.     

Thank you in advance for taking your time and cooperation to take part in this interview!  

Bizuayehu Solomon 

Graduate Student 

Department of Curriculum and Instruction 

College of Education and Behavioral Studies 

Addis Ababa University 

Part I. Personal Information 

Direction:  Kindly put a ‘’ mark, or give your response to each of the following items on the 

space provided. 

1. Name of the School _______________________________ 

2. Name of the Woreda_______________________________ 

3. Sex:  Male ______       Female________ 

4. Age: _________ 

5. Qualification (BA, BSc, MA, MSc, etc.); _________________________ 

6. Area of Specialization __________________ 

Major __________________ Minor _________________      
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7. Work experience in years as a supervisor    __________________ 

Open-ended Questions 

1. How do you think that teachers and students perception to implement learner-centered 

method? 

2. What problems do you think is in the school that teachers and students may face during 

learner-centered method? 

3. As a secondary school supervisor, what do you comment about the exiting practice learner-

centered method? 

4. Do you think that teachers regularly use learner-centered method in teaching different 

subjects? If not why? 

5. How do you evaluate the attitude of teachers towards learner-centered method? What about 

the attitude of students?  

6. What good opportunities the school you support has to enhance the implementation of learner-

centered method?  

7. What possible strategies do you suggest that contribute to promote learner-centered method in 

schools? 
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APPENDIX E 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Classroom Observation Checklist for Learner-Centered Approach 

The main purpose of this observation checklist is to review the implementation of learner-

centered method in the study schools. The activities will be marked using Yes (√) No(X) mark 

on the basis of whether they happen or not in the classroom.  

Part I.  

General Information  

Name of the school------------------- 

Observation date --------------- 

Time begin ----------time end------------------- 

Number of students in the class: ---------------------------- 

Part II 

No. List of observations Yes No 

I Classroom Conditions 

1 Is the sitting space adequate for all students?   

2 Are the seats movable?   

3 Is the classroom arrangement convenient to facilitate active learning?   

4 Is there enough space for movement between desks?   

5 Is the class size to the standard?   

6 Are the number of students and class size proportional?   

II  Student Activities    

7 The teacher is more active than the students   

8 The  teacher is active in explaining, monitoring and describing   

9 Managing the class for active learning implementation   

10 Using an exercise to elicit students’ ideas knowledge and skill   

11 Students are discussing issues in groups   

12 Students are participating in problem solving activities   
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13 Students are playing roles   

14 Students attempt to answer questions forwarded from their teacher in 

group 

  

15 Students are taking part in peer teaching   

16 Students are practicing demonstration   

17 Students are involving in doing practical exercise   

III  Utilization of Instructional Material    

18 Does the teacher use charts, posters, diagrams?   

19 Does the teacher use these instructional materials in addition to course 

books?  

  

20 Does the teacher illustrate ideas, concepts or points with the help of 

different instructional materials? 

  

IV  Class Evaluation   

21 Teacher gives group work, ask questions, and  gives exercises for the 

learners  

  

22 Teacher follows up student group activities   

23 Teacher encourage students toanswer questions instead of providing 

answers  

  

24 Teacher evaluates students’ group cooperation   

25 Teacher checks and gives constructive feed back to the students’ work   

26 Students are listening passively during the lesson   

27 Students are participating actively during the lesson   

V Non-classroom resources (pedagogical resource center and libraries)    

28 Is there pedagogical center?   

29 Does it have enough facility?   

30 Does it have professional guider?   

31 Is there a library? Does it functional   

32 Does it have program to students for reading?   
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APPENDIX F 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Document Analysis  
Name of the school……………………………………………………………………  

Education qualification of the principal/teacher………………………………………… 

• Is there student centered teaching approach report file in each department? 

• Do you have the annual or daily plan in your school?  

• Does a school have a student centered teaching approach committee? 

• Do you have the monitoring, reporting and the evaluation system of teaching 

learningprocess in your schools?  

• What does the experience sharing between teachers within and outside the schools looks 

like?  

• Do schools prepare student centered teaching method report of all teachers properly? 

• Do you have teacher’s portfolio documents in your school?  

• Do you have feedback from the concerned bodies on the use of teaching approaches in 

your school?  
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