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ABSTRACT 

The aim of this research was to answer the research questions what are environmental (socio – 

economic, social and cultural) factors affecting students’ dropout, which group girl or boy 

students affected more, which group rural or urban areas affected more by dropout, when time of 

the year students; dropout is high, and which grade level is affected by dropout. This study 

employed both qualitative and quantitative research strategies in analyzing the findings of the 

study. The design of the study was a cross sectional research design which involves the retrieving 

of data from study participants, mostly from multiple groups, thus; 335 students, 14 head 

teachers, 5 principals and from 24 dropped out students by using random sampling method. Data 

was gathered through questionnaires, interviews and document analysis. The data collected were 

analyzed through both quantitative and qualitative means interpreted by using SPSS Excel 

software, charts, and graphs tools   The study found that poverty, gender factor, and low quality 

education are the major causes of dropout in the Wayu Tuka Woreda secondary   The paper also 

recommends that education campaigns should be planned to improve methodology of teaching 

English language in secondary schools. Public sensitization about the value and importance of 

education should be strengthened. The study again recommends that, the government should treat 

the school dropout issue seriously and make national education plans to assist the poor continue 

with their studies. Interventions by educational policy makers, the Government, NGOs, etc. to 

reduce dropout rate should not be focused on only female pupils but also on male students as well 
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CHAPTER ONE 

1.1 Introduction 

 This chapter  contains back ground of the study, statement of the problem, objectives of the 

study, significance of the study, delimitation of the study, limitation of the study, definitions 

of key terms and organization of the study were discussed.    

1.2 Background of the study 

Failure to complete primary school and secondary school has been recognized as a social 

problem in the United states for decades and, as discussed below, the individual and social 

costs of dropping out are considerable, social scientists, policy makers, Journalists and the 

public have pondered questions about why students dropout, how many dropout, what 

happens to dropout, and how young people might be kept from dropping out. Currently, 

many voices are arguing about the effects of standards- based reforms and graduations tests 

on students’ decision to drop out about which drop out counts are correct. A significant body 

of research has examined questions about drop outs, and this section of the report provides an 

overview of current knowledge about these young people. We begin with a look at the history 

of school completion. 

High school in the early of the 19
th

 century was a growing phenomenon, but it was still made 

available primary to middle – and upper – class students and was generally focused on 

rigorous College preparatory work. At the turn of the century, the lack of high school 

diploma did not necessarily deter young people from going on to successful careers in the 

business or politics. As the number of students enrolled in high school grew, from 

approximately 500,000 in 1900 to 2.4 million in 1920 and then to 6.5 million in 1940, notions 

of the purpose of post elementary schooling were evolving.          

Education is a human right as guaranteed under the United Nations convention on the rights 

of the child. This convention is the most commonly ratified international agreement in the 

world today. Education is not simply a human right in itself, but it is also an indispensable 

means of realizing other human rights (UN, 2001). In this regard, the world conference on 

education for all held in march 1990 in Jomitien, Thailand, marked a new begin in the world 

wide journey to universalize basic education and wipe out illiteracy (Haddad et al, 1990) 

similarly, the Millennium Development Goals (MDGs) set a target of achieving universal 

primary education by the year 2015. Again it is captured in the Global sustainable 
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Development Goals which aim at achieving universal primary education for children 

everywhere able to complete a full course of primary schooling. It is also particularly well 

reflected in Ghana’s 1992 constitution which provides for education to be free, compulsory, 

and available to all (Government of Ghana, 1992). Nonetheless, according to (UNESCO, 

2007) hundreds of millions of children tend to drop out of school each school passing year. 

Though the World has made considerable progress on MDG 2, between 2000 and 2012, the 

total number of out- of- school Children Worldwide declined from 100 million to 58 million, 

and the overall primary completion rate increase from 81% to 92% (World Bank, 2015).  

Dropping out of children from school has turned in to a difficult issue in many places around 

the world (young and Chavez, 2002). Over the world, there are high rates of students leaving 

school, particularly professed in the developing World. (World Bank 2015) states that those 

58 million Children who are still out of school, a dominant part of those drop outs are found 

in developing nations with more than half are in Africa. In many African Countries, the 

opportunity of investment in the educational sector is exacerbated by continual school 

dropout particularly at the basic level (Imoro, 2009). Also according to   (UNESCO, 2012), 

Africa reported the highest dropout rate in the World with approximately 42%. Though sub- 

Saharan African nations are experiencing a steady improvement education, at stand still 

children leave school frequently without being able to read and write.  

In the areas of education quality improvement, the problems of students’ dropout are one of 

the challenges which needs a series focus in the schools. For school leaders, drop outing is a 

crisis in many ways, also for teachers, parents and generally for the country, it reduces the 

effectiveness of teaching and learning process in the different levels of the school and it is the 

problem that our country Ethiopia is also facing. In the same way wayu Tuka woreda has 5 

secondary schools, 4 grade (9 – 10) and 1 (  11 – 12).  

The wayu Tuka woreda schools, as part of governmental structure, could not be free from 

such students’ dropout problems. In wayu Tuka woreda of different schools, dropout 

problems are observed.  In the year of 2009, from the enrollment of Burka Jimata secondary 

school 343 grade 9 students, the dropout rate was around 23.5% and in bonaya secondary 

school, 183 enrolled grade 9 students, the dropout rate was around 23.49% in 2010.   

(Statistics, 2010)                                                                                                                                           
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1.3 Statement of the problem 

Each year, nearly 30 percent of all public high school undergraduates – and approximately 50 

percent of all blacks, Hispanics and Native Americans- do not succeed in graduating from 

public high schools and primary schools among their class. A lot of these students drop out 

from school with less than two years remaining for completion of their high school learning 

program. In 1997, the dropout rate for students aging from 16 to 24 years was recorded at 11 

percent, signifying a minor education as compared to the 1990 figures (Professor Celeste 

Dunlap , 2012) 

(Reyes, 2006) The dropout rate for white students was found to be lesser than the figures for 

Hispanic and black students, for instance, in 1997 an 8 percent the dropout rate was recorded 

for white, non- Hispanic students while figures for black students and Hispanic students stood 

at 13 percent and 25 percent respectively. ( Jimerson, 2007 ) the consequences of this 

problem are unfavorable for mostly students. However, it has adverse effects on teachers, 

school and the economy as a whole. 

A steadily increasing dropout rate across the nation amplifies the treat to the states’ potency 

and prosperity; various studies reveal a constant raise in the number of students who fail to 

graduate, and authorities are disturbed by those figures, as it would signify increasing costs 

for social programs and prisons, along with bad debt and decreased tax revenues owing to the 

abridged earning competency of dropouts. Dropouts are also inexplicably treated by the 

criminal regulation system, and they account for nearly 75 percent of state prison convicts.    

Dropout of students is mainly found in all schools in Wayu Tuka Woreda, but each school 

has different causes why is dropout. Wayu Tuka Woreda covers 5 secondary schools.   Also it 

has different topological and geographical strategies where the schools were planted, some 

are in high land areas, desert areas, and some are in medium air conditions. Additionally, the 

Woreda holds different ethnic groups, and diversities which influence the students’ dropout. 

Different economic levels, family structures, school standards, and different levels of family 

education are the other factors which influences students’ dropout. Also social and cultural 

factors are factors which contribute for students’ dropout. The aim of the study should be to 

identify the factors that affect students’ dropout in Wayu Tuka woreda secondary schools.The 

following table shows enrollment and dropout rate of five years data:  
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Table1.1: Enrollment and Dropout figures (2014-2018) for Wayu Tuka woreda 

secondary schools 

Source: Woreda education office statistics (2014 – 2018) 

SS – implies secondary school 

Therefore, the purpose of this study is to assess the secondary and primary school students’ 

dropout in Wayu Tuka Woreda and points how the problem should be solved. Accordingly, 

the study will designed to answer the following research questions.   

i. What are Environmental (economic, social, and cultural) factors influences the 

school dropout rate in   secondary schools in Wayu Tuka Woreda.  

ii. From Rural and Urban areas on which dropout rate is high?  

iii. Who between girls and boys drop out from school most affected?   

iv. When time of the year students’ dropout is greater?   

v. Which grade level of the students is more affected by dropout?  

Year Category SS1 SS2 SS3 SS4 SS5 

T
o
ta

l 

E
n
ro

ll
m

en
t 

T
o
ta

l 

d
ro

p
o

u
t  

% 

2014 Boys - 234 -  508  - 742 91 6.13 

Girls - 134 -  392 - 526 72 6.84 

Total - 368 -  900  - 1268 163 12.85 

2015 Boys - 357 -  398  - 755 87 5.76 

Girls - 269 -  357  - 626 69 5.51 

Total - 626 -  755  - 1381 156 11.29 

2016 Boys 76 294 127  381 110 988 107 5.41 

Girls 67 297 66  380 34 844 98 5.8 

Total 143 591 193  761 144 1832 205 11.18 

2017 Boys 123 299 234  307 103 1066 114 5.34 

Girls 91 297 122  321 114 945 102 5.39 

Total 214 596 365  628 217 2020 216 10.69 

2018 Boys 192 338  264  275 168 1237 165 5.63 

Girls    131 360 158  213 90 952 141 5.9 

  Total      323 698 422  588 258 2289 306 11.52 
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1.4 Objectives of the study 

This study has both general and specific objectives 

1.4.1. General objectives of the study 

The overall objectives of this study are to access the factors that affects students’ drop out in    

East Wollega Zone Wayu Tuka Woreda   secondary schools. 

1.4.2. Specific objectives  of the study  

The specific objectives of this study will be: 

1. To identify (economic, social and cultural) factors that affects students’ drop out in   

secondary schools of Wayu Tuka Woreda? 

2. To identify which group between boys and girls are dropping out than the other?  

3. To identify the time in which students’ dropout is greater 

4. To identify which grade level of the students more affected by students’ dropout in 

Wayu Tuka Woreda secondary schools. 

5. To identify the areas where students’ dropout is more from Rural and Urban areas. 

6. To find the solution and how to solve the problems of students’ , parents and schools. 

1.5. Significance of the study 

The significance of this study was: 

1. Give possible recommendation to overcome the problems faced in students’ dropout 

in  Wayu Tuka Woreda schools and Education Office 

2. Other researchers may be used as a reference document and to make further study in 

the area. 

3. Benefits the researcher to have knowledge about identification of the factors that 

affecting students dropout 

1.6. Delimitation of the study  

The study is delimited to Oromia region,  Wayu Tuka Woreda in   secondary schools. It 

investigated the problem faced on students’ dropout. More specifically, the study is confines 

to the investigation of the students’ dropout problem and focus on searching the solution 

among the academic staffs of the school. Because, there are some indicators which 

contributes for students’ dropout problem in different schools in the woreda. From the 

indicators absents, are increasing day to day still and low performance of the students is the 

great challenge in the Woreda schools. The other indicator is the gradual decreasing of 
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interests of the students in their learning classes and low participation in their education in 

most grade levels in the Woreda. 

1.7. Limitation of the study  

Although the research has been completed within the allowed time, the minor limitation of 

the study was time taking to get permission and distribute the questionnaires due to the 

secondary schools bureaucracy, the staff, and the other limit in this study is the reluctance of 

staffs to fill out and turn back the questionnaires in time. In addition, the limitation of this 

study could be the fact that the findings cannot be generalized for all schools in the woreda, 

because the study focused only on secondary schools excluding the other schools. Finally, 

lack of transportation and the scattered location of most schools were the other inescapable 

limitations. However though the researcher was manages these limitations with continuous up 

and negotiations. 

Even though questionnaires are known to have certain disadvantages, such as may be low 

response rate or inaccurate responses, restriction freedom of responses, may be less 

opportunity for clarifications of responses among others, personal involvement of the 

researcher at every stages of the study and the use of interview is help to obtain detailed 

about the issues studied and also it help achieve a high level of data consistency, reliability, 

and accuracy. The other limitation is the problem of getting ordered and accurate documents 

about students’ dropout from each schools and Woreda Education office, and also there is the 

limitation of identifying transferring rate of students to other schools from dropout rate in the 

woreda.  

1.8. Definitions of key Terms  

Completion rate- refers to the percentage of a cohort of students who satisfactorily finish a 

certain level of education, e.g. secondary education. 

Dropout: Failure to complete the academic year of education at any level of the school. 

Dropout rate - is the percentage of dropouts in a given year out of the total number of those 

enrolled in a program in the same year 

Participation - means giving children involvement in their education, listening to them and 

involving them as much as possible in school life. It means valuing their opinions and ideas 
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and giving them control of their learning. Influence refers to the power to change or affect 

someone or something without directly forcing them to happen.   

Retention - refers to the ability to remain and participate in school activities up to the end of 

the cycle without dropping out. 

Secondary school – refers to grade level of school from (9 – 12) 

1.9. Organization of the study 

The study is organized into five chapters. Chapter one comprises of background to the Study, 

statement of the problem, purpose of the study, objectives of the study, research Questions, 

limitations, delimitation, and definition of Significant terms and organization of the study. 

Chapter two gives a review of the literature related to the study thematically as per the study 

objectives, summary of literature review, the theoretical frame work and conceptual 

framework of the study. Chapter three consists of research methodology to be used. It 

consists of the following areas: The research design, target population, sampling techniques 

and sample size, research instruments‟ validity and instrument reliability, data collection 

procedures and data analysis techniques to be used in the study. Chapter four focuses on data 

analysis, presentation and interpretation while chapter five contains the summary of findings, 

conclusions, recommendations and suggestions for further study. Additionally, lists of 

abbreviations, appendices and references are parts of this paper out of the five chapters. 
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CHAPTER TWO: RIVEW OF RELATED LITERATURE 

This chapter gives emphasis to the literature is relevant to the study. Attempts are also made 

to identify the gaps in the existing literature that this study is meant by to address. It is 

presented to depict the study variables highlighted in the specific objectives which include 

purposes of the literature, the concepts of dropout, different definitions of dropout,   

monitoring and controlling of dropout, factors affecting students’ dropout which are 

environmental (social, cultural and economic) factors’ gender related factors, school factors, 

material use and abuse factors, leadership style, and others related factors are presented.   

2.1 purposes 

Student dropout from school is the serious problem in educational systems all over the world. 

This paper will provide an overview of the various dropout definitions and their 

consequences for measuring and monitoring. Since a diversity of factors (individuals, 

familial, school and systematic) is connected with student attrition in foreign research, the 

attempt has been made to systematize their results and provide data regarding similar Serbian 

studies. Considering the fact that there are no systematic analyses of students’ dropout rate 

from primary and secondary schools from Varity of statistical sources will be presented. We 

conclude that one way to reduce dropout in Serbia is to further develop research interest in 

the topic, as well as the strategies for monitoring, prevention, and intervention (Psihološka 

istraživanja, 2017). 

Student dropout from school is an important issue, visible through two indicators. Firstly, in 

the last 50 years there has been a significant rise in the number of academic papers addressing 

this issue. The EBSCO search engine for academic papers provides about 40 results for the 

key words “dropout” and education in the period 1960 – 70, and around 600 for the following 

decade. In the last decade, of the 20
th

 century, the number already reached 1,900, while in the 

period b/n 2000 and today it has even exceeded 8,500, with one half published only in the last 

five years(Ksenija Krstić2, Ivana Stepanović Ilić, Marina Videnović, 2017). 

Secondly, the significance of the dropout problem is further emphasized by the fact that the 

majority of European countries, as well as the USA and Canada listed a decrease in student 

dropout as one of their educational objectives. No child left behind “Act (2001), the USA set 

as the goal the secondary education completion rate of 90%, similarly, in its “Lisbon 2000” 

strategy and “European 2020” strategy, the European union quoted as one of its five key 

objectives a decrease in students dropout rate to under 10% (EUROPE, 2020, 2010; Libson, 
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2000). The strategy for the development of education in Serbia until 2020 includes an 

increase of the percentage of the population engaged in compulsory primary education, and a 

reduction of the dropout rate from the primary education to 5%, not only at the national level, 

but also among vulnerable groups (the children from rural areas, poor Roman children, 

disabled children and those with special educational needs). Although, secondary education is 

still not compulsory in Serbia at this moment, the strategy for the development of education 

also predicts a rise in the percentage of population engaged in secondary education ( 

Strategija razvoja obravovanja U Srbiji do 2020, godine, 2012). Therefore, one of the ways of 

improving the educational system in Serbia is a reduction in student dropout and early school 

leaving within the educational system (Psihološka istraživanja, Vol. XX (1) 2017) 

In Ghana, the number of Children accessing basic education continues to rise over the years, 

the gross enrollment rates for primary has increased from 2013/14 from 107.3% to 110.4 %. 

Enrollment increased by 7.4 %, 5.5 % and 8.0 5 for Kindergarten, primary, and JHS 

respectively. With a global average of around 5 %, Ghana spends more than 6% of GDP on 

education. Total spending on education in the year 2014 was nearly GHC 6.3 billion, marking 

a substantial increase from 2013 of 10.4 % with primary schooling accounting for the largest 

proportion of spending 22.3%, with Ghana being the first country in the sub – region in 

achieving the MDG 2; universal primary education (MOE, 2015). More so basic education is 

6 – 15 years (UNESCO, 2012). The government of Ghana’s effort on increasing access to 

basic education led to removal of school fees, introduction of capitation grants, school 

feeding and free school uniforms. Again, the annual ritual of anxiety demonstrated by parents 

and their wards in the quest for admissions in to senior high schools (SHS), Colleges, 

polytechnics and Universities across the length and breadth of the country may be regarded as 

a clear manifestation of the degree of awareness of the value and acceptance of formal 

education in Ghana(UNESCO,2012).  

Statistically, the national percentage of high school graduates in the United States has been 

steady at around 70 to 75% in the past several years with only just a slight increase in 

graduation rates in the more recent years.  This indication describes that for the past several 

decades only at least three out of every four students receive their diploma every year.  Why 

has this rate not grown drastically higher since the past?  The statistics showed that a 

significant number of students, between the ages of 16 to 24 years, are either not enrolled in 

school or have never received a high school diploma or General Education Development 

(Child Trends, 2012).   
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Dropouts continue to be a significant problem, because they create a “drag on the economy” 

(Layton, 2012); high school dropouts are more likely to live in poverty and receive 

government assistance; are likely to be involved in crime; have poor health (primarily mental 

health) because of their low education and skills level (Child Trends, 2012). 

 In California alone, the high school graduation rate was only 74.4% in 2011 with an 18.2% 

dropout rate.  The remaining percentages, 7.4%, were students who neither graduated nor 

dropped out; these students either remained in school or students who passed the GED test 

(Torlakson, 2011).  Graduation rates and dropout rates in California among ethnic and racial 

groups varied.  In 2011, California high school graduation rates for Black and Latino students 

were at 55.8% and 59.2%, respectively, which were still behind the rates of Whites with 83% 

and Asians with 86% (Freedberg, 2011).  Dropout rates in 2009 for Blacks were at 9% and 

Whites were at 5.2% while Latinos had the largest percentage of dropouts with 17.6%.    

aAlthough students among different races and ethnicities have various rates of graduating and 

dropping out, our country cannot afford to have the dropout rate increase as the need for high 

school students to graduate is essential for the economy (Layton, 2012).          

2.2 The Concept of Drop out in Schools  

The United States Department of Education measurement, defines dropout rate as the 

percentage of 16-24 year olds who are not enrolled in school and have not earned a high 

school credential and defines a dropout as a person who has not graduated from high school 

and is not currently enrolled in fulltime secondary education [National Center for Education 

Statistics (NCES), 2011]. For purposes of this project, a dropout is viewed as any student 

who after being enrolled in public secondary school abandons school completely without 

sitting for Kenya Certificate of Secondary Education (KCSE). Failure to complete a basic 

cycle of secondary school not only limits future opportunities for students but also represents 

a significant drain on the limited resources that countries have for the provision of secondary 

education (Sabates, Akyeampong, Westbrook and Hunt, 2010). School dropouts when 

compared to high school graduates are usually associated with lowered economic gains, lack 

of access to higher education, reduced tax revenue, poor health outcomes, increased 

likelihood of legal trouble (GlobalPost, 2014). Dropping out of school is the outcome of a 

process that begins before high school and  students exhibit identifiable warning signs at least 

one to three years before they dropout (Allensworth, 2005), (MWINGIRWA, 2016) 
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 2.3. The definition of Dropout in Schools 

 The term dropout refers to children who abandon the educational system without completing 

the academic year they started, i.e. to those who did not obtain the right to get the final mark 

for that academic year and to be issued an official document to prove they finished the 

particular year of primary or secondary school (Estevao & Alvares, 2014; Suh et al., 2007). 

In different countries, and in the literature, this term is defined in different ways (De Witte et 

al., 2013; Rumberger, 1987). Generally speaking, there are two types of dropout definitions: 

the formal and the functional ones (Estevao & Alvares, 2014). 

 In formal definitions, dropping out refers to termination of compulsory education and it is 

defined as leaving school before completing it (GHK, 2005; Nesse, 2010). The advantage of 

such definitions lies in the existence of a unique, simply defined and easily measurable 

criterion and the fact that they clearly indicate the objective of compensatory measures: to 

return students into the educational system and make them complete compulsory education. 

However, their flaw is that they generate measures and data not mutually comparable in 

different countries, where compulsory education thresholds are defined in different ways 

(Nesse, 2010). 

 On the other hand, functional definitions take into consideration the consequences of 

dropping out of school, namely, whether an individual has obtained a certain level of 

qualifications required for a successful social and professional life. According to these 

definitions, dropping out is perceived as termination of schooling before qualifying for the 

ISCED 3c diploma (UNESCO, 1997) or before obtaining the qualifications required for 

accessing a wider range of opportunities within the job market. These definitions emphasis 

employment opportunities and professional abilities determined by an individual’s level of 

education (Estevao & Alvares, 2014; Nesse, 2010). Still, they do not include the students who 

drop out of school because they have to find or have an opportunity to find a job (Nesse, 

2010). 

 Furthermore, there is a confusion of terms in the literature regarding insufficient 

differentiation and parallel use of similar terms. The following terms are often used in the 

same text: dropout, attrition, withdrawal, early school leaving, student elimination (De Witte 

et al., 2013). These terms are mostly deemed synonymous, but, as an example, we shall 

briefly analyze the term early school leaving and its relation with the term dropout.  
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 Early school leaving was defined in 1999 as one of the key indicators of the European Union 

for monitoring educational outcomes and fulfilling the aims of the EU educational strategy 

for 2020 (Estevao & Alvares, 2014; EUROSTAT, 2005). According to the EU definition, the 

term early school leaving, or, more precisely, early school and training leaving refers to 

persons aged 18 to 24 who have not completed at least a three-year secondary school (ISCED 

3c) or obtained a public document proving the completion of at least a three-year secondary 

school (UNESCO, 1997).   

2.4. Monitoring of dropping out of educational system  

 Previously mentioned differences in the concept and definition of student dropout and early 

school leaving are also reflected on the differences in determining indicators for measuring 

and monitoring of this phenomenon. Starting from the narrowest definition, dropout can be 

operational zed as the difference between the number of students who started the academic 

year and the number of students who finished it. The established difference signifies the 

number of students who dropped out of school in the course of that particular academic year. 

However, the number also includes the children who dropped out of one school but continued 

their education in another, switched to external or some other form of education and so on. 

Besides, the student can, after a while, return and finish school, which means that the 

obtained dropout rate is exaggerated (Ghana News Agency, 2013).  

In EU countries, the most frequently used EUROSTAT indicator of early school leaving is 

determined by three conditions: it refers to individuals aged between 18 and 24 who at most 

have an ISCED 2 diploma (up to two years of secondary school), and do not attend a school, 

training or professional development program (in the last 4 weeks before completing the 

questionnaire on workforce). The same criteria are used in the OECD indicator of early 

school leaving, but they refer to the older population, aged 20 to 24. This difference in 

otherwise similar operationalizations of early school leaving prevents the comparison 

between the data obtained in these different frameworks. Both stated indicators belong to 

“status” indicators, which mean that they provide the percentage of early school leaving at a 

particular moment in time, according to the predefined criteria (GHK, 2005). Apart from the 

problems related to the way of collecting these data (Estevao & Alvares, 2014; GHK, 2005), 

these indicators have their own conceptual limitations. The indicators defined in such a way 

represent cumulative and retrospective measures for dropping out of school because they do 

not provide data on the students who dropped out of school in the course of one year, but a 

cumulative percentage of children without certain qualifications at the age of 18 (Estevao & 
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Alvares, 2014; Nesse, 2010). Furthermore, these data do not provide information about the 

level of education the children completed, i.e. how many of them terminated their education 

during or after primary school, and how many after one or two years of secondary education.  

 Three types of dropout indicators have been singled out in the USA. The first one, the status 

dropout rate, represents a cumulative rate that shows the ratio of people aged 16 to 24 who 

dropped out of school (have not enrolled or have no secondary school diploma or its 

equivalent) in general population, irrespective of when they dropped out of school (dropout 

prevalence). The second indicator, the event dropout rate, is connected with the number of 

new students who dropped out of school in the previous school year (dropout incidence). 

More precisely, this indicator is related to the students aged between 15 and 24 who dropped 

out of the 10th and 12th years in the previous school year. The third indicator, the cohort 

dropout rate, is to do with the dropout rate in a particular group of students, e.g. in a 

particular age or minority group.( Saeed Adam1, Dickson Adom2* ,  Asare Baffour 

Bediako3, 2006) 

 Different definitions of dropout lead to different indicators and measures for monitoring this 

phenomenon (Estevao & Alvares, 2014; GHK, 2005; Rumberger, 1987), which decreases 

comparability, reliability and validity of data regarding student dropout (O’Brennan & 

McNeely, 2008). A particular problem related to measuring and monitoring student dropout 

and early school leaving is connected to the possibility for students to be enrolled in some 

form of education/training not providing recognized qualifications, so they would be 

statistically classified as the persons who dropped out of school even though they “are in 

school”, i.e. included in some educational program or training. These conceptual difficulties, 

however, do not diminish the significance of analyzing and monitoring this problem (Ksenija 

Krstić2, Ivana Stepanović Ilić, Marina Videnović, 2017) 

In Serbia, The National Education Council (NPS) defined a proposal of indicators for 

monitoring the state of affairs in education (Nacionalni prosvetni savet, 2011). One category 

of indicators contains a group of 42 indicators related to the percentage of population 

engaged in schooling, student progress and completion within primary, secondary and tertiary 

education. The list includes indicators pointing at: 

– the percentage of children and the young engaged in different levels of education – the 

number of children enrolled in a particular level of education (pre-school, primary or 

secondary) compared to the overall number of children of a particular age group;                         
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–regularity of student progress in primary and secondary school – the number of children 

who have not repeated a single year since they began a particular level of education (primary 

or secondary school) compared to the overall number of children enrolled in that particular 

level of education (primary or secondary); 

– the rate of repeating a year in primary and secondary schools – the ratio of the number 

of students enrolled in the same year of education as in the previous academic year and the      

overall number of students enrolled in primary or secondary schools; 

 – dropout rate at different levels of education – the difference in the number of students at 

the beginning and the number of students at the end of the school year, compared to the 

number of students enrolled at the beginning of a particular academic year;     

– Completion rate at a particular level of education – the number of students who 

completed an academic year compared to the number of students who enrolled; 

 – the rate of transfer from primary to secondary education
3
 or the rate of continuation of 

education after primary school represents the number of students who started the first year of 

secondary school (regardless of the type of secondary school) compared to the number of 

students who started the final year of primary education in the previous academic year. 

2.5. When did the decision to dropout normally occur? 

There is often a tipping point that brings them to the edge – a bulling incident, feeling 

hopeless academically, like in math. A suspension or expulsion, some kind of social problem 

that gets out of hand, or multiple moves to multiple schools when they finally decide it is not 

worth trying to adjust (National Education Association, 2017). 

 Although there is a tipping point, dropping out can be a long process. A third of the youth we 

interviewed were what we called “slow faders”. They started having problems in late 

elementary and early middle school, started skipping in middle school and, by high school 

moved in to full blown truancy, no longer skipping a period here and there but missing 

substantial portions of school. They don’t finally dropout until they were in 11
th

 or 12
th

 year 

of high school (National Education Association, 2017).  

 Another group started skipping in late middle school and dropped out by about the end of 

10
th

 grade. Finally, there were the accelerated leavers- kids who tended to come from 

damaging backgrounds, had mental health problem, problems at home, drug and alcohol 
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problems. This group of students had so many things going on it’s easy to see why they had 

be really challenging for schools to work with. (nea, 2017) 

2.6. Factors affecting student dropout  

  A substantial amount of research has been dedicated to establishing the causes leading to 

dropping out of school and the majority of them indicate that there is not a single factor, but 

rather a combination of factors (Janosz et al., 2000; Lamot et al., 2013; Lyche, 2010; 

Rumberger, 2011). Based on vast empirical material, we can conclude that not all the 

students who drop out of school are the same (Janosz et al., 1997; Rumberger, 1987), and that 

dropout is usually a consequence of a combination of factors whose impact can be realized 

via different routes (De Witte et al., 2013; Janosz et al., 2000; Jimerson et al., 2000; 

Rumberger, 2011). Usually, several groups of factors are identified: individual, familial, 

school and others, referred to as social, community or systemic, depending on the particular 

research focus. Dropout factors are so intertwined that it is extremely difficult to separate 

them both theoretically and empirically, which resulted in various classifications, with 

different, often overlapping terms. Consequently, our classification does not pretend to solve 

these issues but to demonstrate the diversity of factors whose connections with student 

dropout have been empirically examined. We will also provide the findings of Serbian 

studies, although their number is very small, especially in the field of scientific research of 

dropout risks. 

 Apart from the category also includes the indicators showing the guidance of children 

outside the schools within compulsory education, the inclusiveness of compulsory education 

and the participation of adults in lifelong education 

2.6.1. Influences of Individual factor on students’ dropout 

 A variety of students’ characteristics have been associated with dropout. One group, 

classified as academic factors, is related to students’ academic achievement, motivation for 

learning, educational aspirations, and involvement in school activities. Academic 

achievement is stressed as one of the most common and important factors (Lyche, 2010; 

Rumberger & Lin, 2008), expressed by standardized or school tests, an average mark, reading 

and mathematical literacy, and sometimes through individual syllabi and additional lessons. 

Students with higher achievement are less likely to leave school (Allensworth, 2005; Dalton 

et al., 2009; Dustmann & van Soest, 2008; Entwisle et al., 2004; Rumberger, 2004). 

However, there are studies which do not indicate a correlation between academic 
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achievement and dropping out of school. More precisely, their authors believe that students’ 

academic achievement is not directly related to dropout, but has an indirect effect 

(Allensworth, 2005; Entwisle et al., 2004). 

 Very important predictors of dropping out of compulsory education are long absences from 

school and repeating a year. Truancy is the first sign of dropout risk and one of the indicators 

of low motivation for learning and schooling (Balfanz et al., 2007; Hidi & Harackiewicz, 

2000; Legault et al., 2006; MacIver & MacIver, 2009). Numerous studies have shown that 

repeating a year, which is accompanied by the feeling of failure, falling behind and students’ 

evaluation that they are not capable enough, significantly increases the risk of dropping out of 

school permanently (Allensworth, 2005; Entwisle et al., 2004; Lyche, 2010; Plank et al., 

2005; Rumberger, 2004). Other factors that also enhance dropout risk, such as pregnancy or 

finding a job, are more common in older students. 

 Another group of common risk factors includes low motivation, educational expectations, as 

well as low participation in school and extracurricular activities (De Witte et al., 2013; 

Lyche, 2010). One US study established that only 35% of students dropped out of school due 

to failure, whilst 69% stated lack of motivation as the main reason (Bridgeland et al., 2006). 

Student engagement in various curricular and extracurricular activities (taking place in 

school), participation in decision making and organization of school life, respecting school 

regulations and norms, as well as inclusion in positive interaction with teachers and students, 

represent relevant indicators of students’ general inclusion and the feeling of belonging to the 

school, which are related to successful education completing (Newman et al., 1992; Nield et 

al., 2008; Wang & Fredricks, 2014). 

 The specific factor group is related to risky behaviors during spare time as well as 

aggressiveness and discipline problems within school (Cairns et al., 1989; Garnier et al., 

1997; Milas, Ferić & Š akić, 2010; Rumberger & Lim, 2008). Research indicates that 

students from poor and/or dysfunctional families, belonging to anti-social peer groups are 

highly likely to drop out of school even if they have no learning problems (Battin-Pearson et 

al., 2000; Janosz et al., 1997; Rumberger & Lim, 2008). 

A special group of individual factors is connected to demographic variables such as gender, 

race and ethnicity. The literature suggests that these factors are almost always connected with 

other individual (students’ educational motivation and engagement) or school (school values, 

teacher expectations) factors (Cataldi et al., 2009; Dalton et al., 2009; DesJardins et al., 2006; 
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Entwisle et al., 2005; Kaufman et al., 2004; Plank et al., 2005). The children from 

marginalised groups are especially affected by the complex interaction of individual, school 

and social factors specifically related to their background. They often live in undeveloped 

areas which, together with language barriers, cultural differences, frequent relocating and 

exposure to prejudice, additionally contributes to high dropout rate (Bowers & Sprott, 2012; 

Bynum & Thompson, 1983; Rumberger, 2011). 

Serbian sources regarding the individual factors contribution are very rare. One recent study 

combining the quantitative and qualitative approach isolated the following influences: 

learning difficulties, low learning motivation, impulsiveness personality trait and behavioral 

problems, such as fighting, theft or substance abuse (Lazarević et al., 2014a). However, 

several project reports are dedicated to a sensitive position of Roma children and their 

schooling difficulties, influenced, as already mentioned, by the interaction of individual and 

other dropout factors (Centar za obrazovne politike, 2013; Open Society Institute, 2010). 

2.6.2. Influence of School Environment Factors on Dropout Rate   

Eisenmon (2007) in a study on wastages in secondary education reported that dropout rates in 

developing countries often are quite high. Besides, the study found that Boarding Schools 

were preferred by most stakeholders since students did better than their day schools 

counterparts in national examinations. Notably conspicuous in this study was that dropout 

rates were higher in Day schools compared to Boarding schools. According to this study, the 

highest rates were in the sub-Saharan African countries where each year, about 22 percent of 

primary schools pupils and 21 percent of secondary schools students were dropping out of 

school. Out of the total percentage of dropouts in secondary education, Boarding schools 

accounted for 8 percent while Day schools accounted for 13 percent. The North African and 

Middle Eastern countries averaged about 12 percent for the primary grades and 21 percent for 

the secondary grades. From these percentages, Single Streamed schools accounted for 7 

percent while 14 percent came from schools with two streams or more. 

This was because the Single Stream schools were fewer than the Double or More Streamed 

schools and the study established that most education stakeholders preferred Large Size 

schools on the grounds of the economies of large-scale production. The Latin American and 

Caribbean countries averaged 9 percent and 8 percent for primary and secondary schools 

respectively. The data from East and South-East Asia were too sporadic to support 

meaningful averages, but the available number appeared comparable to those for Latin 
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America. According to EFA (2009), Kenya has the largest percentage of her children in both 

primary and secondary school of which 13 percent drop out of school at any given time due 

to poverty, early marriages, HIV/AIDS pandemic and poor learning environment. Sessional 

paper No. 1 (2005) on Education, Training and Research indicates a transition rate of 70% 

from primary to secondary education cycle and this is an indication that approximately 30% 

of the pupils nationally are unable to proceed to secondary schools. A study on rural day 

schools by Ncube (2004) in Zimbabwe found that the number of students dropping from a 

level increased with the level of schooling (Marina Videnović, Ivana Stepanović Ilić, Ksenija 

Krstić
2
, 2017) 

A group of factors regarding school characteristics includes numerous and innately different 

factors: school size and type, variety of courses, school resources, number of staff, school 

equipment, and so on. The findings about the significance of these factors are inconsistent 

(De Witte et al., 2013). The schools with a better selection of students exhibit a lower rate of 

student dropout compared to the schools available to a larger number of students, which 

implies a greater percentage of children from poor and minority communities (Dalton et al., 

2009; De Witte et al., 2013; MacIver & MacIver, 2009; Rumberger, 2004). Some studies 

claim that dropout is lower in smaller schools, with fewer classes and students per class, 

although it is hard to separate the influence of these conditions from social climate and 

teachers’ practices, which are better and more positive in such schools (Blue & Cook, 2004; 

De Witte et al., 2013; Plank et al., 2005). Even though some studies established that student 

structure (average SES, percentage of minority population and so on) influences dropping out 

of school (Lyche, 2010), more thorough analyses demonstrated that adequate teachers’ 

practices can diminish the effect of these variables (Rumberger & Lim, 2008). 

Apart from these, some of the most commonly listed school characteristics important for 

dropout are social and academic climate, teachers’ practice and the quality of teaching. 

Numerous studies have confirmed that the attrition risk is lower if schools offer more 

extracurricular activities, if teachers’ expectations are higher, if the quality of teaching and 

learning support is better, if cohesion is stronger, if students’ participation in school activities 

is higher and if students are taught to have the feeling of belonging to the school (Blue & 

Cook, 2004; De Witte et al., 2013; Hawkins et al., 2001; Rumberger, 2004). These factors 

lead to better social inclusion, greater feeling of belonging to the school, more positive 

relationships with teachers, which in turn increases the chances for students at risk of 

dropping out to be recognized early and given adequate support (Lyche, 2010; Newman et 
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al., 1992; Nield et al., 2008). Positive relationships between students and teachers and 

positive climate in school serve as significant protective factors, particularly in schools with 

low students’ SES (Rumberger & Lim, 2008). 

It seems that a greater number of Serbian studies dealt with school dropout factors than with 

the other ones. The results of COP’s (2013) project show that the measures oriented towards 

early detection of students at risk, inclusive school climate and additional learning support for 

students were productive in reducing the dropout rate (Čekić Marković, Radišić, Jovanović & 

Ranković, 2017). One study (Kovač Cerović et al., 2016) provided a rather interesting 

perspective on the significance and constructive approach, from the framework of the 

Activity theory, towards limitations of individual educational plans in order to increase 

inclusiveness of Serbian schools. The research study that investigated the schools with high 

dropout rate in 17 Serbian municipalities (Krstić et al., 2016; Simić & Krstić, 2017), as well 

as the children who left school, has shown that the factors connected with the quality of 

learning and social relations within schools are associated with students’ dropout. Thus, the 

low quality and individualization of teaching, together with the lack of learning support 

(remedial classes, extracurricular activities), are accompanied with high dropout rate. 

Furthermore, dysfunctional teacher-student relations, the lack of motivation from both sides, 

the absence of emotional support for students, together with disturbed peer relationships, are 

highly related to dropout. Similar factors and additional specific ones are associated with 

schooling problems and attrition of Roma (Franceško, 2006; Rado, 2010) and children with 

special needs (Rajović, 2008; UNICEF, IPSOS & Ministry of Education, Science and 

Technological Development RS, 2015) in Serbia. 

Hertzberg (1959) looked at the causes of job satisfaction and dissatisfaction. He developed 

the theory of work motivation which clearly shows that people are dissatisfied by bad 

working environment (hygiene factors) and encouraged to work by good working 

environment (motivators). This model is quite applicable to school participation (Thirari 

Laban Michubu, 2012). 

2.6.3. Changes in Family Structure and Income influences on Students’ dropout  

The type of family structure that a person lives in does affect the likelihood of that person’s 

chances of dropping out of school. Family structures include two-parent, single-parent, and 

also stepparent families (Pong and Ju 2000:148). Single-parent families can be further broken 

down into female-headed households as well as male-headed households. Divorce, 
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separation, and death of a spouse are all variables that define change in family structure from 

a two-parent family to a single-parent family or stepparent family. “Virtually all previous 

studies have concluded that children from single-parent or female-headed households are 

more likely to drop out than are children who reside in two-parent families”(Pong and Ju 

2000:149). Children living with stepparents are also more likely to drop out of school than 

children in a two parent family (Pong and Ju 2000:149).  How does a change in a person’s 

family structure significantly affect the dropout rate?   

The separation of a parent’s marriage is a change in family structure that is detrimental to a 

child and can increase the child’s chances of dropping out of school (Pong and Ju 2000:147). 

As a result of the separation of a parent’s marriage, the income of a child’s parents changes. 

This change in income greatly affects the child. When two people enter into a relationship 

they most likely have their own separate bank accounts. After becoming married, couples 

may often share their bank accounts with each other. When a couple divorces, the incomes of 

both parents once again become separate and this will in turn affect the child due to the loss 

of a parent’s income (Pong and Ju 200:150). This loss of income greatly affects a child in a 

negative way because it could potentially put the child in a family of poverty. “Those living 

in poverty are 2.9 times more likely to be dropouts than are those living above 150 percent of 

the poverty threshold”(Lichter, Cornwall, and Eggebeen 1993:53). There are many reasons 

why a person living in poverty would be more likely to drop out of school. One reason that a 

person living in poverty would be more likely to drop out of school would be because they 

are preoccupied trying just to survive day by day. A major reason is that they lack the 

essential resources. They may not have transportation or they might be looking for food so 

that they will not be hungry. They also might be looking for a job in order to earn money. 

The children who are faced with the most economic deprivation are those living in single 

mother headed families and they have an increased chance of dropping out of school (Pong 

and Ju 2000:165). Single-mother headed families generally suffer economically because 

generally, women do not earn as much money as men (Pong and Ju 2000:150). Women have 

been portrayed as more nurturing and motherly. They usually do not earn as much money as 

their male companion because they are busy taking care of children as well as the household. 

Although taking care of children and the household are both reasons, women with no children 

also experience a gap in wages in comparison with males. 
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A child’s relationship with his or her parents can affect their chances of dropping out of high 

school. Factors that are associated with a child’s relationship that negatively affect their 

chances of educational attainment are “the physical absence of adults in the household due to 

divorce, the limited amount of time parents and children spend together due to the rise in two 

earner families, and the corresponding parental inattention to children’s activities such as 

monitoring school performance or instilling educational values”(Lichter et al. 1993:55). A 

child needs the attention of a parental figure. The less time that a child spends with his or her 

parents creates a gap in their relationship that could lead a child’s attention towards a person 

of less nurturing and more deviant characteristics. Children of parents who are separated or 

divorced may be lacking the attention that is needed especially regarding their education 

(Lichter et al. 1993:55). Who will make sure that the child is doing his or her homework as 

well as making sure the child goes to school? Some children need consistent attention 

regarding school work or their studies may seem less important, 

2.6.4. Cultural factors affecting students’ dropout 

Previously reviewed dropout risk factors should be analyzed in the context of the wider 

socio-cultural community, whose organization, customs, norms and values have impact on 

single factors and their interaction as well (De Witte et al., 2013). The region urbanization, 

job market features and schools availability are aspects often referred to as community 

factors influencing student dropout (Lyche, 2010; De Witte et al., 2013; Rumberger, 2004). 

Besides the degree of certain region’s development, as even more significant are considered 

social factors that could reduce the dropout rate: positive education valuation in the wider 

community and culture, absence of prejudice and discrimination against minority groups and 

encouraging supportive peer networks (Blue & Cook, 2004; Cooper et al., 2005; Entwisle et 

al, 2005; Herbert & Reis, 1999; Kalmijn & Kraaykamp, 2003; Lyche, 2010). More 

specifically, the authors stress the characteristics of the entire education system that influence 

students’ dropout directly, through law regulations and policy measures, but also indirectly, 

by affecting the functioning of particular schools. Efficient measures against student dropout 

on this level are connected with early tracking of children at risk, updating databases, 

expanding the duration of compulsory education, providing flexible educational routes 

adjusted to students’ individual needs as well as enabling high inclusion on each educational 

level (De Witte et al., 2013; European Commission/EACEA/ Eurydice/Cedefop, 2014; 

Hattie, 2009; Rumberger, 2011). Additionally, linking various institutions on all existing 

levels, from local to national, is very significant for successful dropout prevention. 
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Rumberger (2011) insists on collective responsibility for student learning process, 

highlighting the importance of institutions networking, while the European Commission’s 

report (2014) points out that cross-government cooperation is crucial for reducing students’ 

dropout. 

 Similarly to considerations in foreign literature, these wider social factors are relatively often 

analyzed but rarely investigated in Serbian studies. The undeveloped regions in Serbia also 

usually have the highest dropout rates. One sociological survey (Cvejić et al., 2010) found 

that the dropout rate in rural areas was close to 45%. Systematizing the dropout factors 

outside school and family from the ecological perspective, one recent investigation 

(Stepanović Ilić, Lazarević & Simić, 2017) named the following negative ecosystem 

influences connected to poor regions: lack of coordination between educational profiles and 

shortages on the job market; lack of career guidance in schools; parents going abroad to 

work, which leads to discontinued education of their children. The authors dealing with the 

characteristics of the educational system in Serbia often stress its unfavorable features 

associated with dropout. The report considering education obstacles the children from 

vulnerable groups are facing highlighted the importance of relevant polices embedded in law 

regulations but also the necessity of their more efficient implementation, recommending the 

measures aimed at educational support and active inclusion of such students (Ministry of 

Education, Science and Technological Development RS, Social Inclusion and Poverty 

Reduction Unit& UNICEF, 2014). Rado (2010) points out the Ministry of Education and 

governmental responsibility for a high dropout rate, emphasizing the lack of databases, weak 

implementation capacity of the Ministry, undeveloped policy coordination mechanisms, as 

well as unclear and unstable educational priorities. Analyzing the existing measures aimed at 

enabling education equity, Pešikan and Ivić (2016) concluded that present social and political 

conditions in Serbia make educational measures intended to increase fairness relatively mild. 

These authors explained the difficulties in the implementation of measures from the 

theoretical perspectives, treating education as a system for the reproduction of the social 

structure, i.e. social inequity. 

2.6.5. Support, Motivation, and Performance affecting students’ dropout 

“According to self-determination theory, students become engaged in school-related activity 

when instructional activities are interesting, relevant to their lives, and affirm their 

competences” (Hardre and Reeve 2003:353). If a student is motivated within their course 

material then they are most likely going to succeed. The other factors that can be attributed to 
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high school dropout rates are negative teacher support, and a student’s lack of motivation to 

succeed because of negative teacher support. The relationship between a teacher and a 

student is extremely important. The relationship is extremely important because it is much 

like that of a parent and child relationship. A teacher’s job is to nurture and guide a student to 

succeed similar to what a parental figure might do (Hardre and Reeve 2003:353). When a 

student is not engaged in class work because they feel like their teacher is not helping them 

they begin to get aggravated. If a student is upset then they will think negatively about how 

well they are doing in school and how well they will be able to do in the future. “Hence, 

much can be gained in both theory and practice by thinking about dropout as not only an 

achievement issue but also a motivational issue”(Hardre and Reeve 2003:354).    

Although teacher support, motivation, and school performance can be a proven factor 

regarding dropout rates due to research, there is a major limitation to this factor. The 

limitation involves the school’s atmosphere. The way a school is run as well as the way 

classrooms are run differs everywhere. A school on the east side of a town can be extremely 

different in the way it is run in comparison to a school on the west side of town ( Christopher 

Lund,2009). 

2.6.6: Substance Use and Abuse affecting students’ dropout  

Another factor that strongly contributes to the dropout rate is substance use and substance 

abuse. The use of tobacco, alcohol, cannabis or marijuana, and other illicit drugs are all 

substances that when used or abused relate to dropping out of school (Townshend, Flisher, 

and King 2007:295). People probably relate substance abuse to dropping out of school 

because of its deviant nature. The entertainment world also portrays substance users as 

usually being the cool kid that does whatever he or she wants. There are quite a few theories 

relating to substance use and abuse and these theories explain why people do act the way they 

do. The theories are social control theory, problem-prone behavior and general deviancy 

theory, primary socialization theory, social learning theory, peer cluster theory, deviant 

affiliation theory, the theory of differential association, and finally the strain theory 

(Townshend et. al 2007:308-309). These theories are all tied to deviance which is contributes 

to dropping out of high school.   

People are socially bonded to each other through social norms. The social control theory 

states that when social norms are broken people cannot be socially controlled because of 

behavior that goes against what is social (Townshend et al 2007:308). An example of this 
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would be smoking weed. The social control on smoking weed is not very strong. Because of 

this people will break away from the norm of not smoking weed to smoking weed. Smoking 

weed is considered a deviant characteristic that is related to dropping out of school. 

Another theory is the problem-prone behavior and general delinquency theory. This 

theory says that mixing behaviors that are problematic with behaviors that children are more 

likely to do such as smoking, drugs, and alcohol is why children drop out of school 

(Townsend et al. 2007:308). Children, who smoke, do drugs, and drink alcohol are not 

conforming to the social norms of what adolescents do. If a child smokes cigarettes then he is 

likely to drink alcohol and if he drinks alcohol then he is more likely to do drugs. 

Both primary socialization theory and social learning deal with peer influence. Primary 

socialization theory states that people that use substances drop out of school to be with their 

friends and social learning theory is when people learn deviant acts through their peer 

influences (Townsend et al. 2007:308). The peer cluster theory, deviant affiliation theory as 

well as the theory of differential association all deal with peer influences and are related to 

children dropping out of school. “Those experiencing problems at school are thought to have 

a way of seeking each other and together they form peer groups”(Townsend et al. 2007:308). 

Deviant affiliation is directly connected to this because the more a child corresponds with 

deviant children the more likely that child is to be deviant. 

The last theory is the strain theory. This theory is related to dropping out of school and 

substance abuse because when children get kicked out of school they feel alone and because 

of this they are more likely to do deviant behaviors (Townshend et al. 2007:308).   Children’s 

chances of dropping out of school because of tobacco use, alcohol use, marijuana use, and 

drug use can be seen through the theories provided. The theories show us how and why 

children begin using substances. Substance uses are deviant acts that go against social norms 

and education is a social norm (Christopher Lund, 2009) 

2.6.7: Residential location affecting students’ dropout  

A data table from a study on educational outcomes by current location and location at age 16 

shows that the percent of high school dropouts from urban and rural areas were 18.9% for 

urban and 28.6% for rural (Sander 2006:312). The residential location where a person lives 

can greatly affect the educational performance. Why does residential location have an effect 

on the dropout rate? The most important reason is resources. School resources, family 
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resources, and economic resources are all contributors to the dropout rate based upon 

location. 

The school resources in most rural areas are lacking in comparison to urban areas. A reason 

for this is largely due to economic resources. Many rural schools do not receive the funding 

that urban schools do. “Inner-city schools tend to provide, on average, higher expenditure per 

pupil”(Roscigno, Devey, and Crowley 2006:2131). Because of this, rural schools are not able 

to provide the necessary educational resources that children need to succeed. These 

educational resources include things such as computers, books, qualified teachers, and 

updated facilities. 

Although residential location can be a proven factor regarding dropout rates due to research, 

there is a major limitation to this factor. Research is limited in explaining how educational 

processes and outcomes vary spatially (Roscigno, Devey, and Crowley 2001:269). There was 

incredibly more information on rural areas as opposed to urban area (Christopher Lund, 

2009). 

Juneja (2001) observes that in areas where schools are further away from homes, the distance 

may be considered too far for younger children to travel, especially young girls. This is also 

true in the cases of older girls and those children regarded by parents as vulnerable to sexual 

harassment (Colclough et al., 2000; Nekatibeb, 2002). Parents are afraid of the safety of their 

children when they have to travel longer distances to school. Thus, the likelihood of children 

attending school decreases the greater the distance to the nearest school.    

According to Nekatibeb (2002) distances from school has been another deterrent for girls‟ 

education in many countries in Africa. A large number of studies in the region have reported 

that the long distances girls travel to school has two major problems including: one related to 

the length of time; and the energy children have to spend to cover the distance, often on an 

empty stomach, this relates to the concern and apprehension parents have for the sexual 

safety of their daughters. The problem of distance from school also has implications for the 

motivation of pupils to stay in school. In Guinea, studies show that close proximity to schools 

had a positive motivating impact on girls; participation in schools while in Mali, most girls 

stated that living far away from school and having to walk discourages them (Ibid).Similarly, 

research by Ainsworth et al (2005) in Tanzania, indicate that drop outs increase in areas 

where distance to school is longer.   
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Mirsky (2003) argued that long journey to and from school and often on an empty stomach 

makes school going on unpleasant routine for the poor children leading to their dropping out 

of school. In rural districts, there are no roads and vehicles hence children have to walk for 

long distances through difficult terrain and dangerous environment which consequently 

affects their academic performance (Kimitei, 2010).   

Distance travelled to school has some measure of relationship to ills like absenteeism, 

delinquency, truancy, lateness, indiscipline, and non-attendance to school. These ills, either 

singly or combined ultimately affect achievement at school. Also, when the distance travelled 

to school is too far for the child, besides fatigue, there is the tendency for the child to lose 

interest at school and begin to be truant and may drop out of school completely (Arubayi, 

2005; Duze, 2005). 

2.6.8. School leadership style 

The work of school leaders nowadays is more complex than ever before. They are expected 

to perform managerial and instructional roles. By virtues of their positions the school 

managers oversee all activities taking place in a school and become accountable to activities 

within the school compound.  The core business of school managers is the success of the 

school by making teaching and learning more effective. Studies have cited school 

management styles as a school factor that has the potential to contribute to pupil dropouts. 

The community expects more than anything else the school management to produce high 

academic achievement and reputable moral ethos. If the school fails to sustain good academic 

performance and moral aptitudes the school management is bound to be underrated by those 

the school is accountable to. As alluded to one of the causes of students‟ dropout is poor 

academic performance, this implies that the school leaders should play the role of an 

instructional leader. Instructional leadership involves setting goals, managing curriculum, 

allocating resources and evaluating teachers regularly to promote effective teaching and 

learning in the classroom.  According to Strauss (2013) instructional leadership behavior has 

shown to be the most crucial role to improve teachers‟ performance and students‟ academic 

achievement. Knowing what happens in the classroom makes school managers to be 

innovative, visionary and perseverant. Once the students become aware that the school 

administration is concerned about their performance they tend to remain in the school. 

A study by Hammond et al. (2007) recommended the need for administrators and teachers to 

design strategies to make the school a more attractive place for pupils to be. The same study 
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found that school policies associated with dropout include raising academic standards without 

providing supports, tracking, and frequent use of suspension. The study observed methods 

schools used to regulate pupils‟ behavior had a relationship with dropping out. The study 

defined pupil control ideology as the teacher’s stated belief regarding the control of students 

in classrooms and schools. A custodial pupil control ideology stresses the maintenance of 

order, impersonality, unilateral downward communication, distrust of pupils, and a punitive, 

moralistic orientation toward the control of students. At the other end of the scale, a 

humanistic pupil control orientation emphasizes the psychological and sociological bases of 

learning and behavior, an accepting, trustful view of pupils, and confidence in their ability to 

be self-disciplining and responsible(SALEHE IDDI SEGUMBA,2015). 

2.6.9 Gender Disparities in Access, Participation and Completion  

Glennerster, Kremer,  Mbiti and Takavarash (2011) found that among the LDCs ,mostly 

African countries, including Kenya, high level of attrition rate among secondary school girls 

impede access to university. According to the study conducted by ASHEWA (2010), girls 

experience numerous challenges such as financial and social problems related to poverty, 

which result to their high dropout rate. Some students drop out of school because they have to 

earn a living, after the death of parents often due to AIDS .Other socio-economic problems 

affecting youth are connected to alcohol, drugs and sex. The research seeks to find out the 

magnitude and manner in which these factors affect school girls and boys collectively and/or 

differently (MUDEMB, 2010) 

UNICEF (2003) showed worrisome report from sub-Saharan Africa where the number of 

girls out of school rose from 20million in 1990 to 24 million in 2002. The report also 

indicated that 83% of all girls out of school in the world live in sub Saharan Africa, South 

Asia, East Asia and the Pacific. 

According to Economic Survey (2006), Enrolment rates in Kenya were almost the same at 

primary school for both boys and girls. The gap started to widen in upper primary as more 

girls left school than boys in certain parts of the country.   

UNICEF report (2004) indicated that girls‟ primary school completion rate is far behind that 

of boys, at 76% compared with 85% for boys. This gender gap means that millions more girls 

than boys are dropping out of school each year. This goes to show that the majority of 

children not in school are girls (UNICEF, 2004) 
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According to the Economic Survey (2011), more than 400,000 pupils in Kenya who enrolled 

in school under free primary education program did not complete standard eight. They were 

forced to drop out or repeat and only 59 percent of the pupils completed. A greater 

percentage of the dropouts were girls. This caused concern on the high level of wastage in the 

education system attributed to repetition and dropout (Mohamed, 2016)   

UNICEF (2004) report indicates that girls‟ education leads to more equitable development, 

stronger families, better services, better child health and effective participation in governance. 

Despite the obvious benefits of Education to national development, research findings indicate 

that girls‟ dropout rate from school is higher than that of boys. 

2.6.10 Role of society on dropout rate in secondary schools 

The roles that individual members of Society perform are crucial determinants of one staying 

in School or not. (Mulopo, 2000) asserted that sex roles, expectations of the African society 

initiated sex imbalance in school and careers, since a girl's role was defined such that she 

would only be a mother, housewife or home keeper. The roles at best would only require a 

minimum level of education or none at all. He confirms this assertion by stating that sexual 

division of labour meant that mothers had to rely on their daughters' labour for household 

duties. Michnik, (1976) concurs with (Mulopo 2000) and concludes that opportunity cost of 

sending a daughter to school is very high. This therefore results in lower enrolment for girls 

for secondary school education. 

Since gender roles for girls are many and continuous, girls have to work longer hours as their 

mothers, as opposed to boys who have fewer gender related roles, which keep them busy 

through entertainment or loitering. This fact limits the opportunity of girls to access and 

complete their education as compared with boys (Onyango, 2003). Globally, things have 

charged and both boys and girls should be treated equally. Boys should cook in the kitchen as 

the girls should slash the bushy compounds. Both boys and girls should be trained to take 

care of the households in the Society. The mothers should not see girls as kitchen oriented 

and the boys to be playing football in the field. That is why world sports have introduced the 

men football and the female one too. Roles in the Society should be shared equally for both 

sexes. 
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Figure-2.1. Conceptual framework showing factors influencing high dropout rate in 

Secondary schools 
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2.7. Summary 

The problems of dropout is cannot depended on one single factors, as the conclusions 

indicate by different researches in different Countries. Dropout is influenced by various 

interconnected factors (De Witte et al., 2013; Janosz et al., 2000; Lamot et al., 2013; Lyche, 

2010; Rumberger, 2011), which hampers the measuring of their impact.  Hence, in this paper 

we adopted a common classification that includes individual, familial, school and systemic 

factors, without paying closer attention to solving the mentioned problem, but with the aim of 

presenting the findings of research studies around the world as well as those from Serbia. 

Regarding the Serbian research on dropout influences, we can conclude that there is no long 

tradition devoted to investigation. Hence, there are no systematic analyses and studies which 

rely on the previous data. Scientific interests in this topic in Serbia have mostly been related 

to the difficulties encountered by Roma students and the students with special needs. 

According to (Christopher Lund, 2009) in United States, discussed on different types of 

factors that influence students’ dropout rate, like economic factors, change in family 

structure, motivation and performance, material use and Abuse and the other factors 

contributes for Secondary school dropout. 

In the areas of education quality improvement, the problems of students’ dropout are one of 

the challenges which needs a series focus in the schools. For school leaders, drop outing is a 

crisis in many ways, also for teachers, parents and generally for the country, it reduces the 

effectiveness of teaching and learning process in the different levels of the school and it is the 

problem that our country Ethiopia is also facing. In the same way wayu Tuka woreda has 5 

secondary schools, 4 grade (9 – 10) and 1 (  11 – 12).  

The wayu Tuka woreda schools, as part of governmental structure, could not be free from 

such students’ dropout problems. In wayu Tuka woreda of different schools, dropout 

problems are observed.  In the year of 2009, from the enrollment of Burka Jimata secondary 

school 343 grade 9 students, the dropout rate was around 23.5% and in bonaya secondary 

school, 183 enrolled grade 9 students, the dropout rate was around 23.49% in 2010.   

(Statistics, 2010)                                                                                                                                           
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CHAPTER- THREE: RESEARCH METHODOLOGY 

 

This chapter includes the methods that are used in the study to achieve its objectives. It is 

focused on the following sub-headings: research design, target population, sample size and 

sampling procedure, research instruments, instrument reliability, data collection procedures, 

and data analysis techniques. 

3.1. Research Design 

 This study was employed the mixed method research strategy in analyzing the findings of 

the study. This was analyzed by both quantitative and qualitative methods. Relevant 

quantitative data that was obtained from the field were organized, coded and descriptively 

analyzed using percentages, frequency charts, and cross tabulation with the use of the 

Statistical Product and Service Solutions (SPSS). For the trend analysis and comparison 

between boys and girls dropouts, Excel software was used to establish trends and patterns of 

basic school dropouts in the Woreda with the help of bar (line) graph.  .       

 A descriptive survey research design was used for this study because it is useful in 

describing the characteristics, even when analyzing multiple variables. Many questions might  

be asked about a given topic giving considerable flexibility to the an analysis, the design 

methods of data collection like questionnaires and interview methods and it makes use of 

standardized  questions where reliability of the items can be determined (Gay, 2002). 

3.2. Sources of Data 

Both primary and secondary sources of data were used in this study 

3.2.1. Primary sources of data 

Primary sources of data were from students, principals, dropped out students and Teachers, 

through questionnaires. 

3.2.2. Secondary sources of data 

Secondary sources of data were from different researches. 

3.3. Target population 

Target population includes the members of hypothetical set of people, objects to which the 

researcher wishes to generalize results of the research (Borg and Gall, 1996). The target 

population consists of 5 secondary schools in Wayu Tuka Woreda. According to the annual 

report of woreda educational office, the total students’ enrollment in those schools in 2018 is 



  
 

32 
 

2556; the total number of teachers is 98 and 5 principals. The total target population was in 

the 5 secondary schools, so that the study population was therefore, 5 principals, 98 teachers, 

2556 (9-12) grade   students and 24 dropped out students. The target population of the study 

was 2659 (statistics, 2018/19). 

It will be difficult and unmanageable to conduct a research on all schools population. This is 

due to the scarcity of the budget and time. Therefore, it is important to determine and select 

the numbers of sampling population included in the study to represent all the rest. 

3.4. Sample size and sampling Techniques  

According to Borg and Gall (2003) sampling is the process of selecting part of the population 

for study with intention that the finding from the sample accurately represents population 

characteristics. According to Mugenda, DM and Mugenda, A.G (1999), a sample is a sub-

group obtained from the accessible population carefully selected so as to be representative of 

the whole population with the relevant characteristics. 

In this study, the researcher was used Yamane (1967:886) provides a simplified formula to 

calculate sample sizes.  This formula is used to calculate the sample sizes of the total 

population of 5 secondary schools in Wayu Tuka Woreda. 

By using the formula:  n = N /1 + N (е
2
)  

                 Where: n – sample size             

                           N - Population size 

                           e – Level of perception = 0.05 

By using the above equation, the total sample size needed are 335 students, 13 teachers, 5 

principals, 24 dropped out  students totally 378 sample sizes are needed.  Also the researcher 

was used stratified method of sampling to proportional zing the male and female 

respondents in this study that is shown in the following table.   
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Table 3.1 Sample size of the study 

Respondents 
 

Target population Sample size Percentage 

Principals 5 5 1.436 

Teachers 98 14 13.26 

Students 2556 335  13.1 

Dropped out students 184 24 13.2 

Total 2843 378 15.04  

 The above table indicates, totally 378 respondents were participated to give their views in the 

study. Students and teachers were from 9
th

 and 10
th

 grades. 

3.5. Instruments of Data collection 

In this study, various data collection tools were employed in both quantitative and qualitative 

data. Because, it is important for the researcher to complete and triangulate one data source 

with other data by using multiple instruments. Instruments like, questionnaires, interviews, 

and document analysis are to be used for the purpose of collecting data for the study. 

3.5.1. Questionnaire: 

Questionnaire is one of the tools was used in this study. One type of questionnaire is prepared 

for students. The questionnaire was developed on the format of closed – ended and open – 

ended which must covered all the aspects of school factors, individual factors, family factors, 

out of school factors and economic factors which affects students’ dropout in East Wollega 

Zone, Wayu Tuka Woreda  Secondary schools. The questionnaire   was developed   in 

English for students and   translated to local language (Afan Oromo), to make the idea clearer 

for the respondents. Closed- ended and open- ended questionnaires were distributed to 

Students and home Room teachers’ respondents. 

Pilot test of the questionnaire was made to check the reliability of the questionnaire on   

secondary schools. This test was conducted on Guto gida Woreda Dalo secondary School for 

15 respondents’ questionnaires for 10 students, and 3 teachers and interview for 2 principals 

before the data is started to collect from the respondents.   

3.5.2. Interview 

Interview is another research instrument that used by the researcher to collect data. Kothari 

(2004) define an interview as a technique that can be employed to collect information that 

involves oral and questioning of respondents. A research interview involves an interviewer, 

who coordinates the process of the conversation and asks questions, and an interviewee, who 
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responds to those questions. In this research the researcher was developed structured 

interview questions and conducted for each 5 secondary school principals for 45 minutes 

each in their office and for each 24 dropped pupils home – to – home for 30 minutes  after the 

questionnaires were collected from the respondents. Because interview has great potential to 

release more in- depth information and it gives opportunities for clearing up 

misunderstanding, as well as it can be adjusted to meet many various situations (Frankel and 

Wallen, 1990).   

3.5.3. Document Analysis 

In addition to questionnaires and interviews, the researcher was analysis documents to 

validate information gathered by questionnaires and interviews. Those documents like 

students’ attendances, rosters, dropout records and students’ support records. 

3.6. Procedure of data collection 

To make clear the procedure of data collection from confusions, the researcher was given an 

orientation for respondents the procedure of data collection. Furthermore the researcher was 

properly orienting all respondents the objectives of the study and how the items are answered. 

In addition, structured interviews were conduct with school principals. Initially, the 

researcher makes contact with interviewee to explain the objective of the study. While 

conducting the interview, the researcher was used only notes.   

3.7. Methods of Data Analysis 

 Data analysis is the process of making sense out one’s data. It involves scrutinizing the  

acquired  information  and  making  inferences (Kombo  and  Tromp  2006).The  methods  

which  are  used  in  data  analysis  are  influenced  by  whether  the  research  is  qualitative  

or  quantitative. In this study therefore data was analyzed qualitatively and quantitatively. In 

this research the data collected from teachers and students through closed- ended and open- 

ended items of the questionnaires that respondents' background information especially, their 

sex, academic qualification, age, subject of specialization, Year of experience, using 

frequency tables, and percentages were  analyzed in quantitative data. 

3.7.1. Qualitative data analysis 

Qualitative data is subjected to content analysis. Qualitative data was collected and used in 

interpreting, verifying and illustrating qualitative findings.   



  
 

35 
 

3.7.2. Quantitative data analysis   

Quantitative data was analyzed by computer using Microsoft Excel programmed. 

Consequently  data  was  summarized  ,compiled  and  presented  using  frequencies  tables, 

percentages  and  graphs  to  enable  comparison  and  for  easy  interpretation. Descriptive 

and analytical methods are used to present the research findings.  

 3.8. Instrument Validity 

Orodho (2004) defines validity as the degree to which the empirical measures of the concept 

are measured accurately. Content validity was captured in how comprehensive the 

questionnaire was and appropriate. The instruments are said to be valid if they are accurate 

and actually measure what are intended to measure. The method which is used to validate 

data collection instruments in this study were trying them out. Before going to the field 

questionnaire and interview questions were administered to some members in schools to 

check if they are bringing about the required information. 

3.9. Instrument Reliability 

Reliability is the degree of consistency that an instrument demonstrates (MIWNGRWA, 

2016). Reliability is the consistency of measurement, or the degree to which an instrument 

measures the same way each time it is used under the same condition with the same subject.  

Additionally the reliability of the instrument was measured by using a Cronbach alpha test. A 

reliability test is performed to check the consistency and accuracy of the measurement scales. 

As explained by Drost(2004), if the result of Cronbach’s coefficient alpha is 0.7 and above it 

is considered to be satisfactory, indicating questions in each construct are measuring a similar 

concept. In this research, Pre –test was conducted for 10 students and 5 teachers in Dalo 

secondary school in Guto Gida Woreda 
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Table 3.4- Reliability test results with Cronbach's alpha 

No  Variables No of items cronbach's alpha  

1 School facilities affect students’ 

dropout 

12 0.8 

2 

 

 Cultural factors affects students’ 

dropout 

11 

 

0.76 

 

3 

 

Urban or rural groups more 

affected than the other?  

11   

0.73 

4 Economic factors affects students’ 

dropout 

15 1 

5 

 

  Which gender boys or girl 

students affected more?  

11 

 

0.73 

6 Which grade level affected more 

than the other? 

9 8.6 

         

3.10. Ethical Consideration 

During the study a number of ethical principles were determined. The names of and 

identifying information about the participants and their families are remained to be 

confidential.  Each participant is gives adequate time to read the information concerning the 

study and its requirements. Participants also gave an opportunity to explain their right to ask 

questions and to withdraw from the study at any time. 
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CHAPTER FOUR: DATA PRESENTATION, ANALYSIS AND 

DISCUSSION 

This chapter presents the points about the findings of the study on the factors that affects the 

students’ dropout in the five selected secondary schools of Wayu Tuka Woreda (Gute 

secondary, Gute preparatory, Biftu Bary, Burka Jimata and Dire Injifano Bonaya). The 

findings were presented factors in relation to; environmental (socio- economic, cultural and 

social) factors contributing to student’s dropout, the group from boys and girls who affected 

more by students’ dropout the other, in the area b/n rural and urban which affected more by 

students’ dropout, the time in the year when the dropout rate is high and which grade level is 

affected more by students’ dropout. 

Thus, this chapter presented the data gathered by questionnaires and interviews from 5 

principals, 14 class head teachers, 335   students, and 24 dropped pupils. 

4.1. Questionnaire return rate 

Two sets of questionnaires were used to gather data for the study. These were class head 

teachers’ questionnaire and pupils’ questionnaire. The table 4.1 shows questionnaires 

returned back. 

Table 4.1: Questionnaire returned back rate  

Respondents Number  of expected Number of returned   Percent 

Pupils 335 323 96.4 

Teachers 14 14 100 

Principals 5 5 100 

Dropped out students 24 24 100 

Total 378 366 96.8 

  

Of 335 (100%) student respondents, 323(96.4%) students participate in the study, 14(100%) 

teacher respondents were participating and filled questionnaires. Also, 5(100%) principals 

and 24 dropped out pupils participated in the study to share their understanding and 

experience on the subject during their tenure as teachers and students giving   response rate. 

4.2. Demographic information 

Demographic information is necessary information used in identifying respondents’ gender, 

age, professional qualification and others. It was therefore necessary to gather data on the 
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homeroom teachers, students, dropped pupils and principals back grounds. Respondents’ 

demographic information was presented as follows. 

4.2.1 Respondents’ Gender 

The general information profiles of pupils and teachers’ were asked and filled on the space 

provided in the questionnaires and the researcher was asked and recorded the ages and 

profiles of principals and dropped pupils during the process of interviewed. The gender of 

respondents’ was as follows. 

 Table 4.1 Distribution of respondents’ by gender 

  

Findings show that,   1394(55%) male and 1126(45%) female students were participated in 

the study to share their understanding and experience on the subject during their tenure   

giving   response rate  and 9(64%)  male, 5(36%) female teachers were participate in this 

study, 13(54%) male and 11(46%) female dropped out students was participated to share their 

view on the study of factors affecting students’ dropout and the total respondent (principals) 

were 100% male. 
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M  1162 55 9 64 5 100 13 54 

F  1394 45 4 36 - - 11 46 

Total  2556 100 14 100 5 100 24 100 
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4.2.2 Distribution of respondents by age 

Table: 4.2 Distribution of teacher respondents’ by age 

Age                 Frequency Percent Total  

Below 25 

years 

Male 0 0  

0 Female 0 0 

26 – 30 years Male 2 14 57.1 

Female 6 43 

31 – 35 years Male 0 0 0 

Female 1 7.1 

36 – 40 years Male 2 14.3 29 

Female 2 14.3 

41 – 45 years Male 1 7.1 7.1 

Female 0 0 

46 – 50 years Male 0 0 0 

Female 0 0 

51 – and 

above 

Male 0 0 0 

Female 0 0 

Total  14 100 100 

From the above table most the teachers 8(57%) aged between 26 – 30 years and 4(29%) 

teachers aged between 36 – 40 years, 1(7%) teacher aged between 41 -45 year. This means, 

the Teachers who were used to give information were old enough to have seen trends of 

dropout of students.   

Table: 4. 3 Distribution of students by age  

Age   Frequency  Percent 

10 – 15 years M - - 

F - - 

16 – 20 years M 1394 55 

F 1162 45 

21 and above years M - - 

F - - 

Total  M + F 2556 100 
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 From the Table 4.3, all (100%) of the students were aged between16-20 years. This meant 

that they were more likely to give accurate responses since they were aged enough to have 

seen trends in dropouts in the school. 

Table: 4.4 Distribution of dropped out pupils by age 

Age  Frequency Percent 

15 – 20 years M 4 17 

F 7 29 

21 – 25 years M 2 8 

F 3 13 

Above 25 years M 2 8 

F 6 25 

Total  M +F 24 100 

  

From Table: 4.4, 11(46%) of dropped students aged between 15 – 20 years, 5(21%) aged 

between 21 – 25 years and 8(33%) aged above 25 years. This meant, dropped students were 

aged enough to give their view on factors affecting students’ dropout. 

4.2.3   Academic qualification of Teachers and principals 

Teachers’ qualification was a key factor to consider in this study, because it is use full in 

applying their aptitude and efforts to sustain and in handling the students effectively. Also 

qualified and standardized principals’ plays a great role in leading the schools by supporting 

and motivating school population by preferring the best leadership styles. Qualification of 

teachers and principals was as follows. 
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Figure:4.1 distribution of principal respondents by education level   

 

The information from figure indicates that 4(80%) of the principal respondents had 

completed 1
st
 degree program and 1(20%) principal is holder of 2

nd
 degree. This implies that 

most of the woreda secondary teachers and principals are qualified enough to give accurate 

responses on factors affecting students’ dropout 

Figure: 4.2 Distribution of teachers’ respondents by education level

 

The information from figure: 4.2 indicates that 13 (92.85%) of the teacher respondents were 

holders of   first degree 1(7%) holder of 2
nd

 degree. This implies that most of the woreda 

secondary school teachers are qualified enough to give accurate responses on factors 

affecting students’ dropout. 
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4.2.4. Teachers and principals experience 

Class teachers’ years of service give experience in teaching and handling pupils with regard 

to reduce school dropout to avoid wastage of the school curriculum resources and materials, 

and also the pupils’ years at school. Class teachers were asked to state their years in service 

and the responses were presented as indicated. In the same way, principals year of service 

give experience how to manage and reduce school dropout as well any wastage in the school. 

Teachers’ and principals’ year of service indicated in the following figure. 

 Figure: 4.3 Distribution of teachers by year of service 

 
From figure: 4.3 (14%) of teachers had an experience 1 -5 years, (43%) had an experience   6 

-10 years, (21%) had an experience 11 – 15 years, and (21%) of teachers had an experience 

16 – 20 years. This implies that that they gave accurate reliable information because they had 

long enough observed dropout trends in school. 
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Figure: 4.4 Distribution of principals by year of service 

 

The study shows majority (60%) of teachers have more work experience which makes them 

create and sacrifice more of their time in handling factors leading to drop out among male 

and female students. These teachers can also give more counseling to the students. Only 

(20%) of teachers has less (1 – 5) work experience on teaching.  

4.3. What are the factors affecting pupils’ dropout in secondary schools of 

Wayu Tuka woreda East Wollega Zone? 
The main objective of question was searching the factors that affects students’ dropout in 

each schools by asking respondents openly. Pupils were answering their questions in their 

opinion from the realities and evidences of the schools.  This study was guided by five 

objectives. To determine which group b/n boys and girl students more affected by dropout, 

which group b/n rural and urban students more affected by dropout, when time of the year the 

students’ dropout rate is high, what environmental (economic, social and cultural) factors 

affecting students’ dropout’ and which grade level of the school affected more than the other. 

4.3.1 Do more girl students drop out than boy students?  
The first objective was set to indentify the group which is affected by dropout from boys and 

girl students and to analysis the factors that influences either of the two more. The study 

aimed to determine the dropout rate according to sex of pupils so that to determine which 

group of pupils between boys and girls is more dropout than the other. To achieve these 

aspect 14 head teachers were required to fill in the questionnaire the number of pupils 
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enrolled and dropped out in their respective school. The question was: Are mostly girl 

students drop out than boy students? 

i.  Students’ responses on which gender is most likely to drop out of 

school before completing the academic year. 

The study also inquired from the pupils on the gender that was most affected by school 

dropout. The responses from the pupils were recorded and presented on the table below 

Table 4.5 Students’ response on Do more girl students drop out than boy students?  

  

 Response Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 243 73.0 75.2 75.2 

No 80 24.0 24.8 100.0 

Total 323 96.4 100.0  

Missing System 12 3.6   

Total 335 100.0   

  

The fear of students was rated the highest factor about 243 (73%) of the responses causing 

dropout among the pupils. More girl students are dropping out than the other boy students. 

The second response more girl students do not dropping out than boy students was accounted 

for almost 80 (24%).           

ii.  Head teachers’ responses on which, gender is most likely to dropout 

school  

 Head teachers were to give their view on which gender is most likely to drop out of school 

before sitting for final examinations. The responses were then presented on the table below. 

Table.4.6. Teachers’ response Do more girl students drop out than boy students? 

Response  Frequency  Percent 

Yes  14 100 

No   - - 

Total   14 100 
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The study shows that 14(100%) teachers were gave their view on more girl students dropping 

out than boy students because of low academic performance, low economic background of 

parents, cultural influences, and early mirage. 

 Findings also show that respondents indicated that while both boys and girls dropped out of 

school due to low academic performance, more girls dropped out than boys due to low 

academic performance. 

iii.  Principals’ response on do more girl students drop out than boy 

students? 

The researcher also sought from the principals to know whether gender factor influences 

dropout of students in school. The table below gives the responses. 

Table.4.7. Principals’ response on do more girl students drop out than boy students?  

Response   Frequency  Percent 

Yes  5 100  

No   - - 

Total   5 100 

  

The study shows that 5(100%) of school principals agreed on more girl students dropping 

than boy students because of economic back ground of the families, early mirage and 

emigrate to other countries like Arab to overcome the economic problem of theirs and their 

parents. Early mirage is also the means of overcoming the challenges of the factors which 

results for girls’ low performance in the school.  

iv.  Dropped pupils’ response Do more girl students drop out than boy 

students? 

Dropped out students are the main sources of information about factors affecting students’ 

dropout. The researcher was asked the respondents which gender is likely to be dropping out 

than the other. The following table shows the responses 

Table.4.8. Dropped pupils’ response Do more girl students drop out than boy students  

Response  Frequency  Percent 

Yes  19 79 

No   5 21 

Total   24 100 
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 From table 4.8, majority 19(79%) of dropped out students were gave their response on more 

girl students dropping out than boys because of economic factor, early mirage and low 

performance in their academic. The reason is that due to socio – economic problem, more 

girls immigrate to other countries as a means of changing theirs’ and their parents’ economic 

status. 

4.3.2. More students drop out of school because of socio- economic income 

factor. 
The second objective was to establish whether economic factors affect the rate of dropout in 

secondary school. The socio-economic factors are most probably concerned with issues of 

parents and guardians of pupils to enable their complete studies. There was need for this 

study to investigate the effect of parents’ socio-economic status on school dropout. Teachers 

and pupils were to indicate socio-economic factors that influence pupils to drop out of school.  

i.  Students’ response on socio – economic factors influences students’ 

dropout.  

The students were gave their view on socio – economic factor affecting students dropout. 

Responses were shown the following table  

SA = 5, A = 4, U = 3, DA = 2, SD = 1 

The result from the table: 4.9, indicate responses 266(79.9%) students were strongly agree 

that socio – economic factor affects students’ dropout, 12(3.6%) students agree, 34(10.2%) 

undecided and 11(3.3%) students were disagree on economic factor  affecting students’ 

 

Table.4.9. students’ response on income influences on dropout  

  Frequency Percent Valid 

Percent 

Cumulative Percent 

Valid strongly agree 266 79.9 82.4 82.4 

Agree 12 3.6 3.7 86.1 

Undecided 34 10.2 10.5 96.6 

Disagree 11 3.3 3.4 100.0 

Total 323 96.4 100.0  

Missi

ng 

System 12 3.60   

Total 335 100.0   
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dropout respectively. This indicated that more of, the economic back ground of parents of the 

dropped out students were in low economic status in wayu Tuka woreda secondary schools. 

ii.  Teachers’ response on socio – economic factors influences students’ 

dropout.  

Table.4.10. Teachers’ response on income influences on students’ dropout  

    

  Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid strongly agree 10 71.4 71.4 71.4 

Agree 4 28.6 28.6 100.0 

Undecided 0 0 0 0 

Strongly disagree 0 0 0 0 

Total 14 100.0 100.0                 100 
 

 SA = 5, A = 4, UD = 3, DA = 2, SDA = 1 

From the table 4.10, majority of the teachers 10(71.4%) strongly agree, 4(28.6%) agree on 

socio – economic income affects students drop out of school. This agree with Cardoso & 

Verner (2007) who notes that poverty is the most common primary and contributory reason 

for students to be out of school. Similarly, Mohamed Mo’allim Osman Mohamed (2016) the 

majority of the students dropped out of school was because of lack of school fees. This 

confirms that Somali economy is poor and most people depend on NGOs to take their 

children to school. 

iii.  Principals’ response on income influences on dropout 

Table.4.11. Principals’ response on income influences on dropout 

Response  Frequency  Percent 

Strongly agree  4 80 

Agree  1 20 

Undecided  0 0 

Disagree  0 0 

Strongly disagree 0 0 

Total  5 100 

 SA = 5, A = 4, U = 3, DA = 2, SDA = 1 
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From table 4.11, the study shows majority 4(80%) of principals strongly agree, 1(20%) were 

agree on socio – economic factor affects students’ dropout. This means, more students are 

dropping out because of low economic status of students’ parents. This is agree with N 

TONJIRA MWINGIRWA(2014) the economic background of majority of the parents in 

Igembe north could not afford the high cost of secondary education. 

iv.  Dropped students’ response on income influences on dropout 

Table.4.12 Dropped students’ response on income influences on students’ dropout 

Response  Frequency  Percent  

Strongly agree  22 92 

Agree  2 8 

Undecided  0 0 

Disagree  0 0 

Strongly disagree 0 0 

Total  24 100 

 SA = 5, A = 4, UD = 3, DA = 2, SDA = 1 

From table 4.12, majority 22(92%) of dropped out students response strongly agree,2( 8%) 

of respondents response agree, This shows that,  more students were dropped out because of 

economic problem and low economic status of their parents.  

4.3.3. School facilities are the problem of students’ dropout in your school 
School related factors could negatively affect participation of pupils, hence leading to 

dropout. The study sought to find out if there were school related factors that made pupils to 

drop out of school 

i.  Teachers’ response on school facilities affecting students’ dropout 

Class teachers, who are charged with the responsibility of transmitting a body of knowledge 

such as societal norms and beliefs to pupils, were also to indicate the school related factors 

that would result into school dropout. The results were, presented in the following table 
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Table.4.13. Teachers’ response on school facilities affecting students’ dropout 

   

  Frequency Percent Valid Percent Cumulative Percent 

Valid strongly 

agree 

2 14.3 14.3 14.3 

Agree 12 85.7 85.7 85.7 

Undecided 0 0 0 0 

Strongly 

disagree 

0 0 0 0 

Total 14 100.0 100.0                                 

100                                                                      

  SA = 5, A = 4, UD = 3, DA = 2, SDA = 1 

The study from table 4.13 indicates, 2(14.3%) of the teachers strongly agree on school 

facilities affecting students’ dropout and 12(85.7%) of the teachers agree on school facilities 

affecting students’ dropout.   

ii.  Students’ response on school facilities affecting students’ dropout 

The main objective of the study was to examine whether school based factors influences 

dropout of students in schools. The students were expected to respond on whether school 

based factors has any influence on the dropout of students in schools. The Table 4.19 shows 

the responses. 

Table 4.14. Students’ response on school facilities affecting students’ dropout 

  

 Response  Frequency Percent Valid Percent Cumulative Percent 

Valid strongly agree 214 66.2 66.3 66.3 

Agree 81 25 25.1 25.4 

Undecided 28 8.7 8.7 8.7 

strongly 

disagree 

0 0 0 0 

Total 323 96.4    

Missi

ng 

System 12 3.6   

Total 335 100.0               100                        100                       

 SA = 5, A = 4, UD = 3, DA = 2, SDA = 1 

Table 4.14 indicates that, 214(66.2%) of students’ response strongly agree, 81(25%) response 

agree, 28(8.7%) response undecided on school facilities affected students’ dropout. Then 

school facilities affecting students’ dropout in Wayu Tuka Woreda secondary schools.   
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iii.  Principals’ response on school facilities affecting students’ dropout 

Table.4.15. principals’ response on school facilities affecting students’ dropout 

Response  Frequency  Percent 

Strongly agree  4 80 

Agree  0 0 

Undecided  0 0 

Disagree  1 20 

Strongly disagree 0 0 

Total  5 100 

 SA = 5, A = 4, UD = 3, DA = 2, SDA = 1 

From table 4.15, 4(80%) principals were give strongly agree, 1(20%) disagree on more 

students were dropped out because of lack of school facilities. 

iv.  Dropped out pupils’ response on school facilities affecting students’ 

Table.4.16. dropped out students’ response on school facilities affecting students’ dropout 

Response  Frequency   Percent 

Strongly agree  11 46 

Agree  7 29 

Undecided  0 0 

Disagree  9 38 

Strongly disagree 0 0 

Total  24 100% 

 SA = 5, A = 4, UD = 3, DA = 2, SDA = 1 

The study from the above table indicates, dropped out responses were 11(46%) strongly 

agree, 7(29%) agree,   and 9(37%) disagree on school facilities affects students, dropout. This 

shows that school facilities affect students’ dropout in Wayu Tuka woreda secondary schools. 

4.3.4. What is your school distance from your home?  
School distance indirectly affects students’ performance. Students who come from long 

distance to school cannot attend on time and them loss the first class (period). It contributes 

to students’ absent seem, low performance, and conflicts. Students and Teachers response on 

school distance affects students’ dropout of school shown on the below tables. 4.17 Students’ 

response on school distance affecting students’ dropout     
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Table.4.17. students’ response on school distance affecting students’ dropout 

 

 Response  Frequency Percent Valid Percent Cumulative Percent 

Valid 1 -3 km 128 38.4 39.6 39.6 

4 - 6 km 138 41.4 42.7 82.4 

7 and above 

km 

57 17.1 17.6 100.0 

Total 323 96.4 100.0  

Missi

ng 

System 12 3.6   

Total 335 100.0                            100 

  

From table 4.17,  28(38.4%) of students was given their response on more students coming to 

school from distance 1 – 3 km, 138(41%) of students were respond on more students coming 

to school from 4 – 6 km and 57(17%) were agree on more students coming from the distance 

7 above km. 

ii.  Teachers’ response on school distance affecting students’ dropout     

Table.4.18. Teachers’ response on school distance affecting students’ dropout 

   

  Frequency Percent Valid Percent Cumulative Percent 

Valid 1 -3 km 2 14.3 14.3 14.3 

4 - 6 km 4  28.6 28.6 57.1 

7 and above 

km 

4 28.6 28.6 57.1 

          

missing  

system 

4 28.6 28.6  

Total 14 100.0 100.0 100.0 

  

From the table 4.18, 2(14.3%) of teachers were respond on more students coming to school 

from 1 – 3 km, 4(28.6%)  were respond on 4 – 6 km distance, 4(28.6 %) were respond  more 

students coming to school from 7 and above km distance from their home. 
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iii.  Principals’ response on school distance affecting students’ dropout     

Table.4.19. principals’ response on school distance affecting students’ dropout 

Response  Frequency  Percent 

1 – 3 km  2 40 

4 – 6 km  2 40 

7 and above km 1 20 

 Total  5 100 

The above table indicates, 2(40%) of principals were given their view on more students 

coming to school from the distance 1 – 3 km, 2(40%) given their fear on most of the students 

coming from the distance of 4 – 6 km, 1(20%) of principal was given a view on more 

students coming to school from distance 7 and above km. 

iv.  Dropped pupils’ response on school distance affecting students’ 

dropout     

Table.4.20. Dropped pupils’ response on school distance affecting students’ dropout 

Response  Frequency  Percent 

1 – 3 km  8 33 

4 – 6 km  11 46 

7 and above km 5 21 

 Total  24 100 

 The study from table 4.20  indicates 8(33%) of dropped students were given their view on 

more students coming to school from 1 – 3 km distance, 11(46%) were respond on more 

students coming to school from 4 – 6 km  and 5(21%) were respond on more students were 

coming to school from 7 and above km distance from their home. 

4.3.6 Which group rural or urban affected more than the other by students’ 

dropout? 

Table 4.21:  students’ response on which group rural or urban students affected more 

than the other  

  Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 290 87.1 89.8 89.8 

No 33 9.9 10.2 10.2 

Total 323 96.4 100.0  

Missi

ng 

System 12 3.6   

Total 335 100.0                               100.0 
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 290(87.1%) Students were given their view on rural groups more affected than the other 

urban one. Because of low economic income, distance of the school, restless after return back 

to home or busy to study their lesson to perform and low awareness in family side about the 

purpose of education. 33(9.9%) of student respondents were given their view on no 

difference between rural and urban students. The difference is objective of each students 

having for education. 

  

Table 4.22.  Teachers’ response on which group rural or urban students affected more 

than the other  

 
  Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 10 71.4 71.4 85.7 

No 2 14.3  14.3 14.3 

3 2 14.3 14.3  

Total 14 100.0 100.0                                  100                                                           

   

From the table 4.22,  the study indicates, majority 10(71.4%) of the teachers answer yes 

2(14.3%) answer no on rural group of students affected more than urban because of lack  

awareness in family side about the use of education, economic factor, over loaded parental 

support/job, lack of education facilities like light to perform their subject or academic. 

Table 4.23:  principals’ response on which group rural or urban students affected more     

than the other 

  Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 5 100                    100   100 

No 0 0  0 0 

         

Total 5 100.0 100.0                                  100                                                                

  

The table 4.23, indicates, all 5(100%) of principals answer yes on more rural group of 

students affected than urban groups. Because, parental low economic back ground of rural 

than urban parents and lack of awareness about the function of education for rural parents. 
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Table 4.24: Dropped out students’ response on which group rural or urban students 

affected more     than the other 

  Frequency Percent Valid Percent Cumulative Percent 

Valid Yes 21 87.5 87.5 87.5 

No 3 12.5  12.5 12.5 

         

Total 24 100.0 100.0                                  100                                                                

  

From table 4.24 the study indicates 21(87.5%) of dropped students answer yes on rural group 

students affected more than urban groups by students’ dropout, 3(12.5%) of dropped students 

answer no on the question. More rural students affected more than urban students because of 

having low economic back ground, lack of awareness on the function of education, and 

community culture. 

4.3.7 Which grade level of the students’ affected more than the other by 

students’ dropout 

Table 4.25. Students response on which grade level of the students’ affected more than the 

other by students’ dropout 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 9
th

 323 96.4 100.0 100.0 

Missing System 12 3.6   

Total 335 100.0   

  

The study shows 323(96.4%) student respondents’ were agree on 9
th

 grade students affected 

more than the other secondary school grades because of students’ background on English 

language and similarly, low performance in primary education. When they were in primary, 

they learnt by their mother tongue, after coming to the secondary unable to overcome the 

challenges of using the secondary language. 
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Table 4.26. Teachers’ response on which grade level of the students’ affected more than 

the other by students’ dropout 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 9
th

 12 85.7 85.7 85.7 

10
th

 2 14.3 14.3 14.3 

Total 14 100.0 100.0 100.0 

  

From table 4.26, majority 12(85.7%) of teachers were given their view on 9
th

 grade students 

more affected by dropout of students because of English language background or having poor 

performance in English language when they were in primary school. It makes a great 

challenge on students’ performance after it results for dropping out of school. 2(14.3%) of 

teachers said to 10
th

 grade students dropping out more than the other grades because of 

economic factor on family side 

Table 4.27. Principals’ response on which grade level of the students’ affected more than 

the other by students’ dropout 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 9
th

 4 80 80 80 

10
th

 1 20 20 100.0 

Total 5 100.0 100.0  

  

From table 4.27, the study indicates 4(80%) of principals were given their opinion on 9
th

 

grade students more affected than the other because of English language challenge on their 

academic performance when they are coming to the secondary school, 1(20%) of principal 

said to 10
th

 grade students more affected because of the fear of national exam. 
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Table 4.28. Dropped out students’ response on which grade level of the students’ affected 

more than the other by students’ dropout 

  Frequency Percent Valid Percent Cumulative Percent 

Valid 9
th

 17 71 71 71 

10
th

 1 4 4 4  

11
th

  6 25 25 25 

Total 24 100.0 100.0                        100           

  

From table 4.28 the finding show that, the majority 17(71%) of dropped out students were 

given on 9
th

 grade students affected more by dropout, 1(4%) said 10
th

 grade more affected 

and 6(25%) said 11
th

 grade students affected more by dropout than the other. This means, 

more grade 9
th

 students affected by students’ dropout because of difficulties on English 

language when they are coming to secondary school because of low performing in their 

academic 
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CHAPTER FIVE:  SUMMARY, CONCLUSIONS AND 

RECOMMENDATIONS  

 In this chapter, the summary of the major findings of the study, conclusions and 

recommendations have been presented. 

5.1. Summary of findings  

The purpose of this study was to determine factors that affect students’ dropout in public 

secondary schools of East Wollega Zone and to come up with remedial solutions. In an 

attempt to examine these factors, the following specific questions were raised in the study.  

i. What are Environmental (economic, social, and cultural) factors influences the 

school dropout rate in   secondary schools in Wayu Tuka Woreda.  

ii. From Rural and Urban areas on which dropout rate is high? Why? 

iii. Who between girls and boys drop out from school most affected? Why?  

iv. Which time of the year students’ dropout is greater?   

v. Which grade level of the students is more affected by dropout?   

The data were gathered mainly through questionnaire, interview and document analysis. The 

data obtained were analyzed using mean scores, frequency, percentage, and SPSS test 

statistical tools. Based on the analysis of the data, the following findings were obtained from 

the study. 

The study found that majority of the respondents was given their response on school facilities 

are factors affecting students’ dropout in Wayu Tuka Woreda secondary schools. In Biftu 

Bary and Bonaya secondary schools, Libraries, Toilets, laboratories and ICT centers are not 

fulfilled. This causes for low performing of students and students dropout from school. 

The study found that 79.9% of the students 71.4% teachers, 80% principals and 92% dropped 

students strongly agree that the economic background of majority of the parents in Wayyu 

Tuka Woreda secondary schools. The study also established that households with little 

income are not able to retain their children in school and they prefer their children 

involvement in income generating activities; like trading, farming and other. This is agree 

with Gabriela Chirteş(2010, volume 4) the main cause of school dropout is represented by the 

family factors, namely the low family income (100%), but also the parents’ low level of 

education and educational abilities (100% of cases) 
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The study found that majority of the respondents (students 73% and class teacher 100%) 

indicated that girl students more dropping out than boy students because of low academic 

performance, low economic background of parents, cultural influences, and early mirage. The 

influences of economic factor results for girl students immigrate to other countries to solve 

their economic problem and of parents. Additionally, 100% of principals and 79% of dropped 

students said that more girl students dropping out than boys because of over loaded family 

support (job) in the household when they are at home than boy students, these results for low 

performing in their academic. This is agree with ERIC VINCENT MUDEMB(2010) the 

study findings revealed that more girls drop out of school due to pregnancy, marriage 

financial or economic factors and community or family factors while more boys drop out of 

school due to indiscipline or alcohol or drug abuse.   

The study found that majority of students (87%), Teachers (71.4%), principals (100%) and 

Drooped pupils (87.5%) said, rural group students affected more than urban groups by 

students’ dropout because of low economic back ground of parents to support their children, 

unbalanced of basic needs, social and cultural influence on students, lack of role model of 

parents, domestic labor and low awareness in parent side about the function of education. 

This is agree with Christopher Lund(2009)in United States high School, the residential 

location where a person lives can greatly affect the educational performance. Why does 

residential location have an effect on the dropout rate? The most important reason is 

resources. School resources, family resources, and economic resources are all contributors to 

the dropout rate based upon location. 

The study found that, majority 0f (96.4%) students, (85.7%) teachers, (80%) principals and 

(80%) dropped students said that, mostly grad 9
th

 students more affected by students dropout 

because of English language difficulties during early of grade 9
th

 due to low performance in 

primary school, after it resulted for students’ dropout. 

 

 

  



  
 

59 
 

5.2 Conclusions  

The study investigated environmental ( socio – economic, cultural and social) factors, gender 

related factors, residential factors, when time of the year students more affected and which 

grade level of the students more affected. 

On environmental factors, Poverty among parents is another factor that led to school dropout. 

A big majority of parents are small scale farmers and petty traders. Owing to poor economic 

status, their children are forced to stay away from school as they looked for the money. In 

many cases pupils just drop out of school. Pupils were also forced by poverty to engage in 

income generating activities to supplement family income. In the same way, their children 

were forced to immigrate to foreign countries to generate income and used as a means of 

problem solving. However, in an interview with the principals, they did not strongly agree 

with the rest that poverty was the main reason for dropout. They claimed that the dropout 

phenomenon was more prevalent among the people because their priority was not the 

education of their children. 

In the study to determine which group between boys and girls are dropping out more than the 

other, the results of the study found that girl students dropped out more than boy students. 

Because culturally, girls forced to house holding activities, domestic labor and economic 

factor influencing more on girl students than boy students. From the findings, poverty, 

negligence by parents and early marriages are the most significant factors that contribute to 

school dropouts. These causes of school dropout had a cultural bearing. Cultural practices 

such as early marriages and believes that girls don’t need a lot of education still persist.  

Additionally, girls dropped out of school due to low performance and immigrated to foreign 

countries to generate income for parents. 

On residential factors, the study also established that rural group students were more dropped 

out than urban areas because of school resources, economy resources, lack of role model in 

family side, even cultural impact and many rural schools do not receive the funding that 

urban schools do; that means funding also focus mostly on urban areas. Because of this, rural 

schools are not able to provide the necessary educational resources that children need to 

succeed. These educational resources include things such as computers, books, qualified 

teachers, and updated facilities. 

The study established that the time factor is dependent factor. It is interrelated with economic 

factor. The study found that more students drop out early of the second semester when they 
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were unable to resist economic problem, because low performing and some were dropped out 

early of first semester when they were unable to fulfill education materials. Because of these 

students decided to leave the school and finding the way how to money.  

On grade level factor, the study found that, grade 9
th

 students affected more by students’ 

dropout. These are because of poor education quality back ground in primary school mostly 

in English language.  According to national education policy, students are learning by their 

mother tongue 1 – 8 grades, and learning English language as one subject. This has its own 

impact on students’ performance if attention is not taken when they are coming to the 

secondary school. The study established that, early of first semester when students coming to 

grade 9
th

 English language is a challenge on students’ performance and even on teachers’ 

effectiveness. As the result, because of low performing, students decided to dropping out of 

school 

5.3 Recommendations of the study  

The study came up with the following recommendations: 

1. The government should be strengthening scientific way of improving income generating 

mechanism for farmers through Woreda DA’s (Developmental Agriculture). 

2. The government should be conduct awareness campaigns to ensure parents and students 

fully understand the function of secondary school education. 

3. Poverty alleviation measures should be strengthened in the society to enable all families 

get higher income.  

4. All stake holders should be responsible to curb problems of students’ dropout, in 

supporting and motivating poor students 

5. Needs regular advisement for students hard working and improving their performance in 

their academic in teachers and administration side. 

6. The role of guidance and counseling in management of female students’ dropout in 

secondary schools. 

7. The parents and the community should be sensitized on the importance of girl child 

education and give equal right of learning for girls with boys. 

8. The government and NGOs should be funding equally for rural areas to support students 

economically. 

9. MOE should be best planning on how to improving primary education quality especially 

how to improving English language subject teaching methodology   
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APENDEX - A 
QUESTIONNAIRES FOR PUPILS  

This questionnaire is designed to assist the researcher find out the factors contributing to 

pupils drop out from public secondary schools in Wayu Tuka Woreda. The information you 

provide is used for research purposes only, and you are treated with utmost confidentiality. 

Please do not write your name or that of your school. Kindly respond to all the items in this 

questionnaire as correctly and honestly as possible. 

Please indicate your choice by putting a tick (√) or filling in the empty spaces.  

 SECTION A: BACKGROUND INFORMATION. 

1. What is your sex?                a) Male    □                 b) Female   □ 

2. What is your age? a)10 - 15 years    □        b) 16-18 years   □         c) 19 years and above  □ 

SECTION B: The Influence of environmental factors on Student dropout  

 3. Which of the following cultural factors one influence students’ dropout in your school?  

 Material use and abuse ⃝               early mirage ⃝              Low girls academic performance ⃝    

 Indicate whether you strongly agree (SA); Agree (A); Undecided (U); Disagree (D);  

Strongly Disagree (SD) with the following in relation to the influence of environmental 

factors on dropout of students in your school? 

4. Most students drop out of school because of socio- economic income factor. 

Strongly Agree    ⃝      Agree   ⃝         Undecided ⃝         Disagree ⃝     strongly disagree     ⃝   

5. What are the reasons for pupils’ dropout in your school? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

 SECTION C: Gender related factors affecting students’ dropout 

6. Do more girl students drop out than boy students?      Yes        ⃝                       No       ⃝  

 If your answer is yes, 
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explain…………………………………………………………………………………………

………………………………………………………………………………………………… 

 7. When do students decide to leave the school?  Why? 

___________________________________________________________________________

___________________________________________________________________________  

SECTION D: school factors affecting students’ dropout 

8. School facilities are the problem of students’ dropout in your school. 

Strongly Agree    ⃝    Agree   ⃝     Undecided ⃝         Disagree ⃝            strongly disagree     ⃝   

9. What is your school distance from your home?    1 – 3 Km    ⃝             4 - 6 km   ⃝      7 and 

above km ⃝  

 10. Which group of students rural or urban is affected by dropout? Why? Put your 

opinion_____________________________________________________________________

___________________________________________________________________________  

11. Which grade level of the students affected greater than the other? Why? 

9
th

        ⃝                 10
th

       ⃝                       11
th

         ⃝                     12
th

             ⃝   

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

12. What measures do you think can be put in place to reduce dropout of students in your                                                              

School?…………………………………………………………………………………………

…………………………………………………………………………………………………  

Thank you! 
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APENDEX - B 
QUESTIONNAIRES FOR HOME ROOM TEACHERS 

This questionnaire is designed to assist the researcher find out the factors contributing to 

pupils drop out from public primary schools in Wayu Tuka Woreda. The information you 

provide will be used for research purposes only, and will be treated with utmost 

confidentiality. Please do not write your name or that of your school. Kindly respond to all 

the items in this questionnaire as correctly and honestly as possible. 

Please indicate your choice by putting a tick (√) or filling in the empty spaces.  

SECTION A: DEMOGRAPHIC INFORMATION 

1. What is your gender? Please tick where app      Male □           Female □ 

2. What is your age bracket?  Below 25 years □          25 - 30 years □           31-35 years □            

36-40 years □      41-45 years□        46-50 years□                         51 and above years □ 

3. Indicate your present professional qualifications.  

     Diploma □         First degree □               second degree □                      PhD   □   

4. For how long have you been teaching? 

  Below one year □    1 -5 years □      6-10 years □      11-15 years □    16-20 years □                      

Over 20 years □ 

SECTION B: Environmental Factors contributes to Dropout of pupils. 

5. Which of the following factors one influence students’ dropout in your school?  

Material use and abuse ⃝               early mirage ⃝                   community culture ⃝    

 Indicate whether you strongly agree (SA); Agree (A); Undecided (U); Disagree (D);  

Strongly Disagree (SD) with the following in relation to the influence of environmental 

factors on dropout of students in your school? 

6. Most students drop out of school because of socio- economic income factor. 

Strongly Agree    ⃝      Agree   ⃝         Undecided ⃝         Disagree ⃝       strongly disagree     ⃝   
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7. What are the reasons for pupils’ dropout in your school? 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

SECTION C: Gender related factors affecting students’ dropout 

8. Do more girl students drop out than boy students?      Yes        ⃝                 No       ⃝  

 If your answer is yes, 

explain…………………………………………………………………………………………

………………………………………………………………………………………………… 

9. When do students decide to leave the school?  Why? 

___________________________________________________________________________

___________________________________________________________________________ 

SECTION D: school factors affecting students’ dropout 

10. School facilities are the problem of students’ dropout in your school. 

Strongly Agree     ⃝      Agree   ⃝    Undecided ⃝     Disagree ⃝            strongly disagree     ⃝   

11. What is the average school distance from students’ home?    1 – 3 km ⃝    4 – 6 km ⃝              

7 and above km ⃝  

 12. Which group of students rural or urban is affected by dropout? Why? Put your 

opinion_____________________________________________________________________

___________________________________________________________________________ 

13. Which grade level of the students affected greater than the other? Why? 

9
th

        ⃝                 10
th

       ⃝                       11
th

         ⃝                     12
th

             ⃝  

………………………………………………………………………………………………… 

14. What measures do you think can be put in place to reduce dropout of students in your                                                              

School?……………………………………………………………………………………… 
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 APENDEX - C 

INTERVIEW QUESTIONS FOR SCHOOL PRINCIPALS 

Section I: Back ground information 

Age_____          sex______            grade level_______       Experience___________ 

Section II: Factors contribution to Dropout of pupils.   

1. What are the reasons for pupils’ dropout in your school? 

2. Are (Social, cultural and Economic factors) the problem to make students’ decided to 

dropout from your school?   Explain 

3.  Are girl students affected by dropout than boy students? Why? 

4.  Does the school based factors contribute to students dropout in your schools? 

5.  Is school distance from students’ home is a problem of students’ dropout in your school? 

6.  From urban and rural areas, which group of students mostly affected by dropout? Why? 

7. Which grade level of students affected by dropout more than the other in your school? 

Why? 

8. When time of the year more students affected by dropout? 

8. What measures do you think can be put in place to reduce dropout of students in your 

School?   

 

                                     

                                             Thank you! 
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APENDEX - D 
INTERVIEW QUESTIONS FOR DROPED PUPILS 

Section I: Background information  

Age     -----          sex----              grade level---------------------------- 

Section II: Factors contribution to Dropout of pupils.   

1. What was your main reason to make decision to drop from the school? 

2. Does your parent income contribute for you to dropout from the school? 

3. How far is your school from your home? 

4. Does your school factor was contributed for you to drop from school? 

5. Are you from Rural or Urban?    

6. What is the difference b/n urban and rural area which contributes to students’ dropout 

7. What measures do you think can be put in place to reduce dropout of students in your  

            School?                  

8. When time of the year does you leave the school? 

9. What measures do you think can be put in place to reduce dropout of students in your           

            School? 

 

 Thank you! 
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APENDEX - E 
Gaaffilee barreeffamaa A/o Barattootaaf qophaa’e 

Kaayyoon gaaffileen kun qophaa’aniif sababoota harcaatii barattoota manneen barnootaa 

A/W/Tuqaa keessa jiran sakatta’uun adda baafachuu fi furmaata isaanii tilmaamuuf malee 

dhoksaa biraa  hin qabu. Kanaaf gaaffilee armaan gadii karaa qulqullina qabuu fi dhugaa 

irratti hundaa’e sodaa tokko malee deebisi. Maqaa kee barreessuun barbaachisaa miti. 

Maaloo deebii kee bakka duwwaa qophaa’e keessatti mallattoo (√) ibsi. 

I. Seenaa Jireenyaa  

1. Koorniyaa       Dhi      □                     Dub   □ 

2. Umurii      12 – 15       □      16 – 18      □              19 – 25    □               26  fi ol     □                       

II. Gaaffilee sababa harcaatii barattootaa irratti xiyyeeffatan 

3. Rakkoowwan harcaatii barattoota mana barumsaa keetiif sababa ta’u jettee yaaddu 

maalfa’i?Ibsi……………………………………………………………………………………

………………………………………………………………………… 

4. Rakkinni Dinagdee maatii barattootaa harcaatii barattootaaf sababa ta’uu nidanda’a. 

5.     Baayyeen waliigala  □      waliingala □      murteessuu hin danda’u  □    

waliihingalu       □                      Baayyee walii hingalu □ 

6. Haalli fageenya mana barumsaa kee bakka jireenya kee irraa  hammam fagaata? 

 1 – 3 km ⃝           4 – 6 km ⃝              7 and above km ⃝  

7.  Harcaatiin barattoota dubaraa kan barattoota dhiiraa ni caalaa?     Eeyyee   □   lakki  

□  deebiin kee eeyyee yoo ta’e maaliif 

?__________________________________________________________________________

_______________________________________________________________ 

8.  Rakkoon harcaatii barattoota baadiyyaa kan barattoota magaalaarra ni hammaata 

jettee ni yaaddaa?     Eeyyee   □        lakki   □                                                                          

deebiin kee eeyyee yoo ta’e  

maaliif?Ibsi……………………………………………………………………………………

………………………………………………………………………………… 

9. Haalli mijataan mana barumsaa keessaa dhibuun harcaatii barattootaaf sababa dha. 

      Baayyeen waliigala  □            waliingala □      murteessuu hin danda’u  □    waliihingalu   

□      

      Baayyee walii hingalu □ 
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10. Sababoota armaan gadii keessa sababa harcaatii barattoota mana barumsaa kee kan 

ta’e kami?  Meeshaalee araada nama qabsiisan fayyadamuu  □     Fuudhaaf heeruma yeroo 

malee   □     Dhibba Aadaa Uummataa     □                         

11. Akka mana barumsaa keetti, Harcaatiin barattootaa yeroo akkamii irra caalaa 

hammaata? 

Ibsi………………………………………………………………………………………………

…………………………………………………………………………………. 

12. Harcaatiin barattootaa kutaa kam keessatti caalaa baayyata? 

9
th

       □                         10
th

   □                                 11
th

   □                     12
th

   □    

Maaliif?........................................................................................................................................

...........................................................................................................................  

13. Harcaatii barattootaa hir’isuuf tarkaanfiin barbaachisu maalfa’I jetta? 

 

Tarreessi………………………………………………………………………………………

……………………………………………………………………………….. 

 

 

 

Galatoomaa! 

                             

 

 

 

 

 

 

 

  

 


