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Abstract 

The objective of this study was to assess the school leader, leadership style in government 

secondary schools of North shoa Zone Oromia Regional State. In this study descriptive survey 

design was used with both quantitative and qualitative methods. Among the 45 government 

secondary schools found in the Zone, 8 (17%) was taken as a sample by using available 

sampling technique .The sample teachers 90 (30.1%) selected by using simple sampling 

techniques. Additionally, secondary, 8 secondary school principals and 8 vice principals selected 

by available sampling techniques. Finally, 8 PTA representatives were included by using 

available sampling techniques. The  data  collected  were  analyzed  by  using  percentages, 

means, and weighted means and an independent sample t-test used by computing the data on 

SPSS  version  16.The  data  gathered  through  open ended  questions, interviews  and document  

analyses  were  analyzed  qualitatively  through  narration  for  the  purpose  of triangulation.  

Finally, the  findings  of  this  study  revealed  that  there  is an insignificant school  leadership  

roles played  as an  instructional  leaders moderate   commitment   of   school   leadership to  

moderate practice  of  the  three  (democrat ,lasses-faire,  and  authoritative). Generally, from  

the findings of the study, it was concluded that school leaders are not playing their  leadership  

roles  as  instructional  leaders  due  to  limitations  of  capacity  and  other resource  constraints  

found  in  the  school.  Therefore,  it  was  recommended  that Zone Education  Offices  and the 

Regional  Education  Bureau should  build the leadership capacities of the school leaders by 

providing necessary leadership training and technical, material  and  professional  support  to  

secondary  schools. School leadersshould also be strongly committed to having instructional 

leadership  roles and  use  more  of the combination of the three leadership styles depending on 

the situation as they are needed than the dominance use of a single leadership style in their 

school administration. 
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CHAPTER ONE 

1. Introduction 

This chapter deals with background of the study, statement of the problem, objectives of the 

study, significance of the study, delimitations of the study, limitations of the study, definitions of 

key terms and organizations of the study 

1.1 Background of the Study 

Leadership is an advance way of working with people with in an institution to achieve task.The 

capacity to plan, manage and monitor the education system demands knowledge and skill in 

collecting, processing, analyzing and managing educational information at all levels of the 

system. Weak capacities in strategic planning and management, policy making, implementation, 

monitoring and evaluation hamper the education system.The leadership capacity is generally 

weak, limited managerial capacities of educational authorities at the regional, woreda and school 

levels. Leaders and mangers of educational institutions were nominated or appointed without any 

competitive process. Lack of objective criteria, absence of transparency in selection and 

appointment based on competitive and merit erode professionalism and democratization. A 

leadership style has been viewed as the charismatic way in which a leader influences over his or 

her subordinates. 

According to Florence (2012), educational leaders play important role with the intension to make 

teaching and learning more effective and to give quality education to students. Leadership style 

of a head of school really depends on the leaders assumptions about human being, human nature 

and human learning. These assumptions consciously and unconsciously are the main foundation 

for decision making and choosing a leadership style (Florence, 2012;).  

 The successes of a leaders have been taught to be, due to the various methods ranging from the 

most „democratic, autocratic and laissez-fair (Florence, 2012). Leadership processes define, 

establish, identify, or translate this direction for their followers and facilitate or enable the 

organizational processes with the aim of achieving the organizational purpose (Suraya&Yunus, 

2012). Different experts have identified different leadership styles and their distinctive 

characteristics. For example, Florence (2012) as mentioned presented full range leadership 
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theory according to which three leadership styles known as democratic, autocratic and laissez-

fair are identified. 

 A democratic leadership style is characterized by co-ordination, co-operation and by 

collaboration .The democratic style of management regards people as the main decision makers. 

The subordinates have a greater say in decision-making, the determination of academic policy, 

the implementation of systems and procedures of handling teaching, which leads to school 

discipline and hence academic excellence and overall school performance in the fields of sport 

and cultural affairs. Autocratic leadership style allows no participation in decision making (Yulk, 

2005). Nsubuga (2008) describes the autocratic leadership style as a style where the manager 

retains most authority for him/herself and makes decisions with a view to ensuring that the staff 

implements it. He/she is not bothered about attitudes of the staff towards a decision. He/she is 

rather concerned about getting the task done. He/she tells the staff what to do and how to do it 

asserts him/herself and serves as an example for the staff.  

 

Autocratic leaders are generally disliked, as there is no scope for initiative, consideration, and 

self-development on the part of followers. Teachers and students, for example, whose school 

heads employ the autocratic leadership style, remain insecure and afraid of the authority. This 

eventually reduces their ability to explore their potential. This style is typical of a leader who 

tells his employees what he wants done and how he wants it done, without requesting the 

input/advice of his subordinates. Some people tend to perceive this style as a vehicle for yelling, 

using demeaning language, and leading by threats and abusing their power. However, under 

certain conditions the autocratic leadership style is appropriate, especially when one has all the 

information to solve the problem, when one has little time, and when employees are well 

motivated.  

Laissez-fair which is also known as free-rein leadership style a leader who adopts this style 

would have the work being done effectively by the subordinates. He supplies materials and ideas 

and only participates whenever the needs be, for example in a school where the head teacher 

make use of this style, all the affair of the school will be in his possession and the entire staff to 

make them perform effectively and achieve the organizational goals and objectives. 

Using many scholars‟ findings, McCormack (2009) has acknowledged that the role of school 

leadership is the most significant in enhancing school performance and student achievements. 
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Effective leaders develop school climates and cultures that help motivate both the students and 

teachers leading to the creation of better teaching and conducive learning environments which 

trigger higher levels of student achievements. Hence, this study intends to examine the ways in 

which school leaders‟ behaviors affect school performance. It is worth mentioning that the 

leadership styles on secondary schools in the North Shoa Zone, Oromia Regional State, and 

context is very few and this area of research is scarcely been touched by researchers. Therefore, 

the researcher felt a need to undertake this study. Thus, this study sought to assess theschool 

leadership style on government secondary schools in North Shoa Zone, Oromia Regional State. 

1.2. Statement of the Problem 

School leadership has become a top priority in Ethiopian Education policy MoE(1994) because it 

is believed to play a key role in improving the relations between the outside world and individual 

schools, school policies and practice in the classroom. Therefore,  school  principal  should  

serve  as  the  key  intermediary between  the  whole  education system,  individual  teacher  and  

classroom  performance.  

 In addition, Principals as educational leader play a pivotal role in the success of the student‟s 

academic achievement. By creating a strong sense of vision and mission, build a strong culture 

of collaboration and creative problem solving, plan to facilitate   work,   set   appropriate   

curriculum   implementation   mechanism,   and   possess   an instructional  leadership  quality  

that  takes  responsibility  for  the success of the school performance,  develop  and communicate  

plans  for  effective  teaching,  and  nurture  cooperative  relationship  among  all  staff members:  

monitor  students  learning  progress  and  closely  work  with  parents,  and  community 

members   MoE (2005:16). But,   in North shoa Zone the appointment of secondary school 

principals is very much based on experience and being a degree holder because  there is lack of 

theoretical knowledge,  skill  and  adequate  experiences in  school  leadership  and  management  

and  lack  of various trainings on school leadership and management North Shoa Zone (2018).  

Therefore, the principal‟s leadership  style  was  characterized  by    less  effective  in  

performing  technical  management,  in building school  culture  and  participatory  decision  

making  for  teachers  and  students;  creating orderly  school  environment  by  clarifying  duties  

and  responsibilities  and  communicating  with different  stakeholders  like  REB,  ZEO, WEO, 

PTA  and KETB.  . Hence,  the  practice  of  principal  leadership  style  in  the  selected  Woreda 
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secondary schools have different problems regarding the issue of low student achievement, low 

community participation, lack of facilities in most schools, lack of finance. Particularly, lack of 

school leadership capacity had frequently existing. Moreover, as the data from the North Shoa 

zone annual abstract indicated. This indicates that, there is an important research gap to be filled. 

That is why the researcher is initiated to conduct this study. From the personal experience of the 

researcher serving as a school principal and as a teacher for about nine years and from different 

trainings and workshops at the regional, zonal as well as wereda level, there are complains 

observed on the school leadership in playing their role as instructional leader.  

Additionally in that period of time from the researcher experience about leadership style that, the 

principals not considered  the  right  and  benefits  of  their  teachers  and  teachers  are  not  

interested  to  the  work ordered by principal. Thus, the common experience in secondary schools 

in North Shoa zone shows that the lacks the appropriate leadership styles could cause the low 

school goal achievement. Thus, this initiated the researcher to conduct this study to fill the 

knowledge gap. Therefore,  the  purpose  of  this  study  was  to  determine  the  principals‟ 

leadership styles in secondary schools of the Zone. To address this problem, the following 

research questions were raised: This main problem that led to the following three sub-problems 

addressed in this research: 

1. What type of the leadership styles dominantly practiced in the selected secondary schools 

of North Shoa Zone?  

2. How principals of secondary schools in North Shoa Zone implement transformational 

leadership? 

3. How do principals of secondary schools in North Shoa Zone perceive their leadership 

style?  

4. What is teachers‟ perceptions regarding their principals‟ leadership stylein selected 

secondary schools North Shoa Zone?  
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1.3. Objectives  

1.3.1 General Objectives 

The overall objective of this study was to assess the school leadership style in governmental 

Secondary Schools of North Shoa Zone, in Oromia Regional State.  

1.3.2. Specific Objectives 

To assess the principal‟s leadership style, the specific objectives pursued were to:-  

 Identify the leadership style dominantly being used in secondary schools of North Soa 

Zone;  

 To explore how principals secondary schools in North Shoa Zone implement 

transformational leadership. 

 To assess how do principals of secondary schools in North Shoa Zone perceive their 

leadership style. 

 To examine teachers‟ perceptions regarding their principals‟ leadership style in selected 

secondary schools North Shoa Zone. 

1.4 Significance of the Study 

The purpose of this study was to assess the school leadership style in selected secondary schools 

of North Shoa Zone. Thus, the results of the study would have the following contributions.  

The study provides information for concerned bodies, particularly for Regional, Zonal education 

officials, Woreda education office and schools to strictly follow the problems of those schools 

leaders style which were often exhibited less results as compared to each other.  

The study may initiate students, teachers and school leaders of low passing rate scorer schools to 

assess their school problems as well as school leaders‟ problem and take remedial actions on 

their work.  

The study may contribute to the improvement quality education by initiating school leader‟ 

style‟ on school performance and other responsible parties.  

 It may also help to initiate other researchers to conduct further studies around the topic  
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1.5. Delimitation of the Study 

In North Shoa Zone, there werethirteenworedas and one administration town i.eFitche.  

However, this study was geographically delimited to four woreds. In North Shoa zone, there 

were 45 government secondary schools. Delimiting the study area also has a variety of benefits 

and reasons. One of the reasons was that the researcher has been working in that specific area 

and has better background information on the study area. This intern helps the researcher to get 

rich, and in depth data from the participants. The second reason was that the researcher 

understands the native language that helps get pertinent information. Moreover, the researcher 

could get better support from the education office found in the area due to his work experience 

and familiarity with the environment. It was clear that conducting a study in all secondary 

schools of the zone would be advantageous in order to have a complete picture of the school 

leadership style.  

On  the  other  hand,  the  study  was  conceptually  delimited  to the  relationship of  the  

autocratic, democratic and lassies-fair leadership styles and their effect when used by school 

principals. This enabled the researcher to make the study more manageable and feasible with the 

given time scope. 

However, due to principal service less than 3 years in that secondary school the study was 

delimited to eight (8) selected secondary schools of the zone. The study was also confined only 

with school leadership activities which are provided at school and leadership style. Moreover, it 

was delimited to government selected secondary schools that are opened before 2008 in the 

North Shoa Zone.  

1.6 Limitation of the Study 

Although completed within the allowed time, the reluctance of some respondents to fill and 

return the questionnaire on time was may be one limitation in this study. Moreover, lack of 

relevant and adequate references related to school leadership style as an Ethiopian context was 

may be also another limitation. In addition, the limitation of this study may be the fact that the 

findings cannot be generalized for all schools in the zone, because the study focused only on 

principal service less than 3 years in that secondary schools excluding the principal service less 

than 3 years and schools opened before 2008.  
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1.7. Key Terms Definitions 

Leadership: is the process of influencing the activities of a group of people by a leader in efforts 

towards goal achievement 

Leadership style: is the pattern of behaviors, which a leader adopts to influence the behaviors of 

his/her followers. 

School  Principal :  a  person  who  has  been  provided  a  formal  authority  and  position  to  

run  the school  towards  goal  achievement.  Thus, in the study, the principals are the school 

governing bodies. 

School leaders: refers to the school management bodies such as principals, and vice principals 

that control and monitor teaching learning activity. 

Secondary  school: refers  to  a  school  system  following  the  elementary  school  and  solely 

established to offer secondary education to students from grades 9-10. 

Stakeholders:  different  definition  and  may  be  viewed  from  different  perspectives  by  

several scholars, however, in this study it means that PTA, KETB, WETB, and Teachers and 

students. 

Autocratic Leadership style: is a style that leaders communicate irregularly to teaching staff 

with limited involvement in decision- making and less delegation. 

Democratic leadership style : is  a  style  that  leaders  regularly  communicate  with  teaching  

staff  and  to participate them in decision-making for more delegation of duties.  

Laissez–Faire leadership style:   is a style that leaders advocates minimal supervision and 

moderate involvement in the instructional process 

1.8 Organization of the Study 

This research is organized into five chapters. The first chapter deals with background of the 

study, statement of the problem, objectives of the study, significance of the study, the 

delimitations, limitation and operational definition of terms. The second chapter is a review of 

relevant literatures. Chapter three includes research design and methodology including the 

sources of data, the study population, sample size and sampling technique, procedures of data 

collection, data gathering tools, methodology of data analysis and ethical consideration.The 

fourth chapter data analysis, interpretation, data presentation and major finding of the study as 

well as the last chapter five includes summary of the study, conclusion and recommendation. 
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CHAPTER TWO 

2. Review of Related Literature 

This chapter presents a review of the past studies and findings related to this study. Definitions 

of concepts used in this study would also be reviewed to highlight what was said by previous 

publishers on various issues related to the study.  

2.1 Leadership 

2.1.1 .Definition of Leadership 

Curving out a succinct definition for leadership is very tricky. Different scholars have interpreted 

the concept of leadership differently. In his study, Omar (2005) said wrote that, giving out a 

succinct definition for leadership is very tricky as a result; different scholars have interpreted the 

concept of leadership differently. He describes the study of leadership as both daunting and 

enticing. It is daunting because it is regarded as one of the most important and pervasive 

concepts argued across a multitude of disciplines including educational, political, legal and 

psychological ones. In addition, both Nsubuga (2008) and Omar (2005) argued that leadership 

was a subject of much published work produced annually. In addition, its definitions, taxonomies 

and topologies are numerous, at one time; leadership was noted as having over 350 definitions 

hence it is actually difficult to achieve only one definition that is acceptable to all.  

Based on Nsubuga, (2008) and Omar (2005) whom studies, the following were some of the 

definitions that have been rendered:  

Leadership is the process of influencing the activities of an organized group towards goal setting 

and goal achievement.  

 Leadership as the initiation of a new structure or procedure for accomplishing an organization‟s 

goals and objectives,  

Leadership is a force that can initiate action among people, guide activities in a given direction, 

maintain such activities and unify efforts towards common goals and lastly,  

Leadership is a process in which an individual provides direction for other people and carries 

them along in that direction with competence and full commitment.  
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2.1.2. The role of school principal in Ethiopia 

In Ethiopian context the Ministry of Education MoE, (as cited in Wudu, 2003), translated from 

Amharic version), pointed out that a school principal with the collaboration of school curriculum 

committee is expected to meet the following functions: 

Has to prepare a program in which the school curriculum is to be divided into short and long 

term programs with appropriate teaching materials and supported by co-curricular activities to be 

implemented and evaluated; facilitates conditions that enable the teaching learning process to be 

related with practical and fieldwork, and supported by co-curricular activities and other 

educational activities; has to prepare a program which will enable educational materials, 

laboratories, rooms for practical work, libraries etc are in conducive situations to give a 

coordinated services; has to provide topics of instructional problems to different departments for 

discussion. It monitors the smooth going of such activities. It also provides solutions for 

teachinglearning problems, which are beyond the abilities of each department; checks whether or 

not the curriculum prepared for each level and grade has been successfully implemented as 

intended. It also provides solutions by studying the problems encountered during the process of 

implementation; comes up with suggestions that could facilitate the provision of staff 

development or in-service training programs, Produces valuable suggestions by studying the 

whole teaching-learning process and by evaluating the curricular materials of the different 

departments. 

Similarly, MOE (2002) listed about 22 roles of a school principal, of which the following are 

crucial: The school principal together with parent-teacher unity and school community prepares 

annual plans with executing budget, thereby, implement it accordingly when approved. She/he 

makes sure that each department and teacher prepares a plan that emanates from the school plan 

and assures that it is based up on national and regional goals set. She/he also makes sure that 

teachers are informed and introduced with new events and new teaching and learning as well as 

working methods by preparing short term trainings and experience sharing programs at the 

schoollevel with the view of helping them develop professionally. And coordinates co-curricular 

activities together with parent-teacher unity for the success of students educational activities 

performed in the class as well as outside the class (p, 33). 

As teaching learning process is a day-to-day and continuous process, the function of the 

supervision at the school level should also be a continuous responsibility. Within the school 
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system, the supervisors are the school principal & vice principal, the department heads and the 

senior teachers. The educational programs supervision manual of ministry of education (MOE, 

1994) has sufficiently listed the roles of school principal in his/her capacity as instructional 

leader, in the area of supervision at the school level as follows: 

Creating a conducive learning environment to facilitate supervisory activities in the school by 

organizing all necessary resources; giving the professional assistance and guidance to teachers to 

enable them to realize instructional objectives; and supervise classes when and deemed 

necessary; coordinating evaluation of teaching-learning process and the outcome through 

initiation of active participation of staff members and local community at large; coordinating of 

the staff members of the school and other professional educators to review and strengthen 

supervisory activities and; cause the evaluation of the school community relations and on the 

basis of evaluation results strive to improve and strengthen such relations. 

The school principals, play as facilitators of both curriculum implementation and improvement 

Wudu, (2003). His/her role as curriculum implementer is that when he/she pays attention to 

particular innovation, there will be a greater degree of implementation in the classroom of the 

school The school principal has the responsibility to provide directions and guidance, and assure 

that teachers have the necessary instructional materials to carry out their duties. Without the 

support of the school principals, the chance for successful curriculum implementation is very 

low. This implies that curriculum implementation is a cooperative enterprise and a joint venture 

between teachers and principals in the school. Therefore, school principals are crucial to success 

or failure on the part of the school administrator for the implementation function of the teacher 

Wudu, (2003). 

2.2 Leadership Theories 

Leadership has evolved over time and has taken different forms. Views on leadership theory 

have been changing over the years. Oyetunyi (2006) asserts that the leadership paradigm has 

changed over the last decades; and that it has transited from the traditional leadership approaches 

to the new perspectives. He added that, leadership theory recognize that effective leadership 

depends on the interaction of three factors namely: the traits and behaviors of the followers, the 

characteristics of the followers and the nature of the situation in which leadership occurs. As 

such, the following leadership theory provide scholars with a vision and introduce leadership 

behaviors that may assist head teachers and leaders of educational institutions to better manage 
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their institutions in different situations of which all referred in studies conducted by Oyetunyi 

(2006), Nsubuga (2008) and Omar (2005).  

2.2.1 Behavior Theory 

Behavior theory examine whether the leader is task oriented (initiating structure), people 

oriented (consideration), or both. It centered into two major forms of leader behavior namely: 

employee-centered/consideration and production-centered/initiating structure. An employee-

centered leader is sensitive to subordinates‟ feelings and endeavors to fulfill their concerns (Ross 

& Gray, 2006). On the other hand a production-centered leader has, as the major concern, 

accomplishment of the task. While it is desirable that a leader be high on both considerate and 

initiating structure, but assert that it may be difficult to match a leader‟sbehavior with 

effectiveness if appropriate behavior cannot be linked to different situations, as situational 

factors affect the effectiveness of the leader‟sbehavior. 

 It is the bid to give consideration to situational factors that led to the birth of 

situational/contingency theories. Oyetunyi (2006), Nsubuga (2008) and Omar (2005) models 

suggests five styles of academic administration: 1) care-taker, 2) authority-obedience, 3) 

comfortable-pleasant, 4) constituency-centered and 5) team oriented. The optimum style is 

identified as team administration, which is characteristic of leaders who must score high on both 

concern for institutional performance and concern for people.  

2.2.2 Normative Decision Theory 

Normative Decision Theory is a theory of leadership that focuses on the correct norms or 

standards of behavior for leaders to follow. Although it focuses on correct norms in decision-

making, it is concerned with the extent to which leaders allow their subordinates to participate in 

decision-making. It proposes five styles of leader behavior ranging from the autocratic style in 

which decisions are made solely by the leader to complete participation by subordinates and 

during which decisions are reached through consensus. Under this theory, the most effective 

style of leadership depends on the importance of the decision, the degree to which subordinates 

accept it, and the time required making the decision. Leaders must be flexible in selecting the 

decision making approach that yields maximum benefits in terms of quality, acceptance and time 

constraints.  



12 
 

2.2.3 Cognitive Resource Theory 

Cognitive resource theory is an approach to leadership that focuses on the interaction between 

leaders‟ cognitive resources like intelligence, technical competence, job-related knowledge and 

job performance and stress. The level of the leaders‟ cognitive ability is related to the nature of 

the plans, decisions and strategies that will guide the actions of the subordinates (Bolarinwa, 

2013). This means that the better the leaders‟ abilities to lead; the more effective the plans, 

decisions and strategies in education. Therefore, if the subordinates support the leaders‟ goals 

and if the leader is not under inordinate stress, then the leaders‟ programs are likely to be 

implemented (Ross & Gray, 2006). Cognitive theories have important implications for 

perceptions of the leaders‟ effectiveness.  

In many situations, leaders may not have measurable outcomes other than social attribution, or 

the tendency of their constituents to assign to them the credit or blame for unusual institutional 

outcomes (Nsubuga, 2008). From this perspective, leaders are individuals believed by followers 

to be responsible for particular events. Leaders themselves, in the absence of clear indicators, are 

subject to cognitive bias that can lead them to make predictable errors of judgment and to over-

estimate their effectiveness (Oyetunyi, 2006). This theory depicts an approach to leadership in 

which leadership effectiveness is determined by the interaction between the leaders‟ personal 

characteristics and aspects of the situation. 

2.2.4 Path-Goal Theory 

Path-Goal theory is the leadership theory that focuses on the kinds of behaviors leaders should 

exercise to allow their subordinates to achieve personal and organizational goals (Oyetunyi, 

2006). Leaders can increase their subordinates‟ motivation, satisfaction and job performance by 

administering rewards that depend on the achievement of particular goals. Effective leaders will 

help employees reach personal and organizational goals by pointing out the paths they should 

follow and providing them with the means to do so. However, under this theory, the leadership 

style that was most effective depends on characteristics of the situation and of the subordinates; 

although in most instances leaders must be flexible and adopt whichever style is called for 

(Bolarinwa, 2013).  
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2.3 Leadership Styles 

Leadership style has already been defined in this study. It should be noted however, that 

leadership styles are as many and diverse as there are definitions and concepts of leadership. 

Different researchers and academicians alike have come up with different leadership styles. 

Every leader in every organization performs certain roles/tasks for the smooth operation of the 

organization and improvement of organizational performance (McCormack 2009), Adeyemi and 

Bolarinwa (2013) and (Nsubuga, 2008). The manner in which the leader performs these roles and 

directs the affairs of the organization is referred to as his/her leadership style (Nsubuga, 2008; 

Oyetunyi, 2006). Leadership style therefore is the way a leader leads. Some leaders are more 

interested in the work to be done than in the people they work with, whilst others pay more 

attention to their relationship with subordinates than the job.  

2.3.1 Autocratic Leadership Style 

Based on Bolarinwa (2013), Nsubuga (2008), and Oyetunyi (2006), autocratic leadership refers 

to where the manager retains most authority for him/herself and makes decisions with a view to 

ensuring that the staff implements it. The autocratic leader gets vested authority through the 

office more than from personal attributes. They explained a little more that, the autocratic leader 

is an authoritarian. He directs group members on the way things should be done. He also gives 

orders which are to be obeyed whether or not the members of staff have initiatives. All powers 

are concentrated in his hand such that when he is away, it would be difficult for the staff to know 

what to do. Power and decision-making reside in the autocratic leader. He seeks little group 

participation in decision-making.  

2.3.2 Democratic Leadership Style 

Democratic leadership in an organization refers to the redistribution of power and authority 

between employees and managers to provide employee involvement in decision-making. The 

democratic style of leadership emphasizes group and leader participation in the making of 

policies. Decisions about organizational matters are arrived at after consultation and 

communication with various people in the organization. The leader attempts as much as possible 

to make each individual feel that he is an important member of the organization. Communication 

is multidirectional while ideas are exchanged between employees and the leader. In this style of 

leadership most policies derive from group decision. The leader is involved in policy formation 

but does not dominate group action.  
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2.3.3 Laissez-Fair Leadership Style 

Laissez-fair leadership refers to is a type of leadership style in which leaders are hands-off and 

allow group members to make the decisions. Contrary to these leadership styles, the laissez-faire 

leadership style is the kind of leadership that makes provisions for the individual to have 

dominant roles in decision-making and in the exercise of power. The style allows complete 

freedom to group decision without the leader‟s participation. Thus, subordinates are free to do 

what they like. The role of the leader is just to supply materials. The leader does not interfere 

with or participate in the course of events determined by the group. The group lacks direction 

because the leader does not help in making-decision.  

2.4 What Determines a Leader's Style? 

Leadership Style is most often viewed as a dependent variable where the focus is on how does 

leadership style influences individual behavior, attitudes, and group/organizational performance. 

The Determinants of Leadership Style approach asks what factors influence a given leader's 

dominant style and how is leadership style developed. In other words, why does a leader use a 

particular style? Like all behavioral patterns, the style that a leader uses is based on a complex 

developmental process involving many variables.  

2.5. Leadership Style in Secondary Schools 

More specifically, dimensions of leadership style depict the way in which a leader (a) attempts to 

influence the behavior of subordinates (Goal Attainment Function); (b) makes decisions 

regarding the direction of the group (Adaptation Function); and (c) his or her balance between 

the goal attainment function and the maintenance function of the group. From the review of 

leadership theory and leadership style, it is obvious that there is no one best leadership style. 

Leaders are rarely totally people--or task-oriented. Thus, leader, followers, situations all 

influence leadership effectiveness and therefore an integrating of leadership theory seems 

appropriate. This type of approach reflects an escapist mentality that will settle for anything as 

long as he gets out of the present dilemma.  

In that regard, is there a more excellent style of leadership? There must be another style of 

leadership that can provide for the upward mobility of followers void of the super-ordinate-

subordinate syndrome; facilitator leadership with vision. Based on faith paths, servant hood may 

be another model, which has broadened understanding of leadership. The difference between the 
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leader who is servant first and the one who is leader first manifest itself in the care taken to make 

sure that other people's highest priority needs are being served. The servant leader will always be 

experimenting with new ideas, new methods, and hypothesize as he seeks to empower the 

privileged as well as the least privileged in society (Muijs& Reynolds 2010, Anderson et al., 

1988 and Patrick, 2013).  

. 
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CHAPTER THREE 

3. The Research Design and Methodology 

3.1 Research Designand Research Method 

In this study a descriptive survey would employed with the intention to get the general picture of 

the current status of the school leadership style which is practiced in government secondary 

schools of North Shoa Zone.  

In this research study both quantitative and qualitative methods would employed .This was due 

to the assumption that using multiple approaches can capitalize on the strengths of each approach 

and offset their different weaknesses and provides a better understanding of research problems 

than either approach alone. With regards to this it also provide more comprehensive answers to 

research questions going beyond the limitations of a single approach (Creed, et al., 2004).  

3.2 Data Source, Population and the Study Area 

3.2.1 Sources of Data 

In this research, both primary and secondary data sources were employed to obtain reliable 

information about principal leadership style in government secondary schools of North Shoa 

Zone Oromia Regional State.  

The major sources of primary data were teachers, principals, and PTA representatives of 

secondary schools and sources of secondary data were document analysis. 

3.2.2 The Study Population 

A study population was the entire group of people to which a researcher intends the results of a 

study to apply (Aron& Coups, 2008). Therefore, the population of the study were all 45 

secondary schools (9
th

 -10
th

 ) in the North Shoa zone specifically, secondary school teachers 

(1241), principals (45), secondary school vice principals (30), and PTA members (66).  

3.3. Sample and Sampling Techniques 

From the total of 45 secondary schools found in the zone, 37 of them were excluded as their 

principal‟s didn‟t serve for more than 3 years in those schools. The remaining 8 schools 

principals were selected by using available sampling techniques because of their work positions 

and experience.. Similarly, teachers with less than 3 years of stay in those schools were excluded 
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from the sample as they were supposed not to have adequate stay in the school to rate the 

principals‟ leadership style. Then teachers were selected from the sampled schools.  

 

Accordingly from the total of 299 teachers teaching in the sampled schools, 90 (30.1%) were 

selected by using simple random sampling technique. So, it was taken as a sample by Daniel 

(1999) formula considering that it was enough to be representative. The number of teachers in 

each school varied due to differences in the number of students. Thus making proportional 

allocation of teachers in each school, equalize the representativeness of the schools having larger 

as well as the smaller number of teachers. After determining the proportional allocation of 

teachers to each school, the researcher was employed a simple random sampling technique to 

give equal chances for every sample elements selected from each school. Moreover, 32 school‟s 

vice principals were selected by available sampling techniques. Finally, 8 PTA representatives 

were selected by using available sampling techniques. 

 In general, 90 teachers, 8 school principals, 32 vice principals, 8 PTA representatives and total 

138respondents were included in the sample.  

Table: 3.1. Sampling frame 

Woreda Number 

of 

Schools 

Sampled Schools 

(Principal more than 

3 years‟ service) 

Total Number of 

teachers in the 

woreda 

No of teachers in the 

sampled schools  

Sampled(Secondary 

Schools) 

 

WeraJarso 6 2 174 23 Simple random  

sampling technique  

Kuyu 4 2 179 24 Simple random  

sampling technique  

Degam 3 2 77 21 Simple random  

sampling technique  

Fitche 2 2 102 17 Simple random  

sampling technique  

Total 17 8 588 299 Simple random  

sampling technique  
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3.4 Data Gathering Tools 

i) Questionnaire  

A questionnaire with items was employed to collect quantitative and qualitative data from 

selected teachers and school leaders. This was because the questionnaire was convenient to 

conduct surveys and to acquire the necessary information from a large number of study subjects 

in a short period of time. Furthermore, it makes possible an economy of time and expense and 

also provides a high proportion of usable response (Best & Kahn, 2003). The questionnaire was 

prepared in English language, because all of the sample teachers and school leaders were 

expected to have the necessary skills to read and understand the concepts that were in the 

questionnaire. The questionnaires have two parts. The first part of the questionnaire describes the 

respondents‟ background information, which includes: Sex, age, level of educational attainment, 

work experience years,training attended relevant to school leadership. The second part 

incorporates both closed and open-ended question items. The closed ended items were prepared 

by using Likert scales.  

ii) Interview  

Semi-structured interview was used to gather in-depth qualitative data from principals, vice 

principals and PTA representatives. Employing semi-structured interview was quite important, 

because interview has great potential to release more in-depth information, provide opportunity 

to observe non-verbal behavior of respondents; gives opportunities for clearing up 

misunderstandings, as well as it can be adjusted to meet many diverse situations (Abiyi et al., 

2009). The interview questions would translate in to the local language (Afan Oromo) for PTA 

representatives to minimize communication barriers.  

iii) Document analysis  

Documents like, Student achievement, teacher commitment, self-assessment and student 

assessment results and community participation evidence were incorporated to supplement the 

data obtained through questionnaire and semi-structured interview.  

3.5. Procedures of Data Collection 

To obtain reliable information for the study, the researcher passes through a series of data 

gathering procedures. The expected relevant data would gathered by using questionnaires, 

interview and document analysis. Having letters of authorization from Addis Ababa University 

and North Shoa Zone education office, the researcher would directly lead to each sampled school 
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according to the schedule outlined. Then, the researcher in every step follows all important 

ethical procedures until all required data collected and completed from intended sampled schools 

through.  

3.6 Validity and Reliability Checks 

Checking the validity and reliability of data collection instruments before providing to the actual 

study subject were a core functions of research to assure the quality of the data (Yalew E. 1998, 

and Daniel (2004). A  pilot  study  was  conducted  prior  to  the  final  administration  of  the 

questionnaires with all respondents. The pilot test was conducted to secure the reliability of the 

instruments with the objective of checking whether or not the items enclosed in the instruments 

could enable the researcher to gather relevant information. Besides, the purpose of pilot testing 

was to make the necessary amendments so as to correct confusing and ambiguous questions. In 

order to check the validity and reliability of the researcher instruments the pre-test was done on 

10 teachers of the MukaTuriRegasaWeyessa Secondary School in North Shoa Zone. Then the 

prepared questionnaires were  distributed  and  the  result  of  the  pilot  testing  was  statistically  

computed  by  the  SPSS computer  program.  Pearson correlation coefficient Model was used for 

analysis. Based on the pilot test, the reliability coefficient of the instrument was found to be 

0.936 (93.6%) and, hence, was reliable. That is the instrument was found to be reliable as 

statistical literature recommend a test result of 0.65 (65% reliability) and above as reliable.  

 

The purpose of piloting was to examine the quality or appropriateness of the prepared 

instruments. The  intention  was  to  check  out  the clarity of the items to the respondents, the 

adequacy of time to complete instruments in the field, to  assess  the real  characteristic  of  the  

school. After the tryout, each instrument was carefully examined and five questions were 

improved based on some indications that hinted for further improvement.  The  instruments  have  

been  improved  and  made  ready  for  final  data  collection. According  to  the  findings  of  the  

piloting,  items  properly  responded  were  maintained  where  as incorrectly responded or poor 

items were improved. Finally, in the actual field study the improved questionnaires  were  

distributed  to  the  sample  subjects  and  enough  time  was  given  to  fill  the necessary 

information 
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3.7 Methods of Data Analysis and Interpretation 

For this study, both quantitative and qualitative methods of data analysis would be employed. 

Thus, the data obtained through a questionnaire would analyzed by using percentage, mean, 

standard deviation  t-test and was followed by discussion of the most important points while data 

gathered through open ended questions , interview and document analysis would analyzed 

qualitatively through descriptive narration for the purpose of triangulation. In  order  to  facilitate  

the  analysis  of  data,  the  researcher  use different tools. The tools that used to process the data 

are Statistical Package for Social Scientists (SPSS) Version 16.0 Software for Windows.  This 

software used for data manipulation and inferences.  

3.7.1. Quantitative Data 

The  quantitative  data  which  were  gathered  through  questionnaire  were  coded  and  entered  

into SPSS version 16.0 and analyzed. 

3.7.2. Qualitative Data 

The data collected from the semi-structured interview, was analyzed and   interpreted 

qualitativelyusing narration   for   supplementing the   data   gathered   through questionnaires 

3.8 Ethical Consideration 

Research ethics refers to the type of agreement that the researcher enters into with his or her 

research participants. Ethical considerations play a role in all research studies and all researchers 

must be aware of and attend to the ethical considerations related to their studies. So, an official 

letter was taken to the concerned bodies /institution or organization/ written by Addis Ababa 

University  by  the  Department  of  Educational  Planning  and  Management  to  inform  the  

issue. Based on the letter the researcher has secured permission and began establishing rapport 

with the concerning bodies for the successful accomplishment of the study. Moreover, the cover 

page of the questionnaire had adequate information as to the purpose of the study and the 

procedures to be followed in filling out the questionnaire were clearly indicated.  
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CHAPTER FOUR 

4. ANALYSIS, PRESENTATION AND INTERPRETATION OF DATA 

This chapter deals with the analysis, presentation and interpretation of the data gathered from the 

respondents through questionnaires, interviews and document analysis. Thus, the quantitative as 

well as qualitative analysis of data was incorporated into this chapter. The qualitative part was 

complementary to the quantitative analysis. The data was collected from a total of 125 (96.15%), 

85(94.44%) from teachers and 40(100%) from principals and vice principals of respondents. A 

total of 130 copies of questionnaires were distributed to 90 teachers, 8 principals and 32 vice 

principals. The return rate of the questionnaires from teachers was 85 (94.44%) and from leaders 

40(100%). Moreover, eight school principals, 32 vice principal and eight PTA were interviewed.  

Characteristics of Respondents 

4.1. The respondents were asked to indicate their background information. 

The details of the responses were given in table discussed as follows:  

Table 1:Sex and Level of Educational Attainment Of the Respondents 

No   Item   Category of Items  Respondents  

Teachers  School leader Total 

No % No % No % 

1 Sex Male 72 84.7 8 100 80 75.47 

Female 13 15.2 - - 13 12.26 

2 Levelof 

Educational 

attainment 

Diploma 1 1.17 - - 1 0.94 

BA/BSC/BED     84 98.8 4 50 88 83.01 

MA/MSC       - - 4 50 4 3.78 

In table 1 above, the data of the study revealed that, 72(84.7%) of teacher respondents were 

males while the remaining 13(15.2%) of teacher respondents were females. This implies that, the 
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participation of females in the secondary school teaching is too much less than males. As far as 

educational qualification was concerned, 84(98.8%) of teacher respondents, and 11(68.75%) of 

the principals had a first degree of BA/BSC/BED with different subjects and 3 (18.75) of 

principals were MA holder in school leaders ship. Whereas 1(1.17%) teachers were diploma 

holders which is below the standard set for secondary schools. From this, one can easily 

understand that, most of the respondents of the principals were subject area graduates; even 

though a blue print of TDP (MoE, 2007) has stated that the academic qualification required for 

the secondary school principal is MA degree. 

Table 2: Age of Respondents 

No  Item   Category of Items  Respondents  

Teachers  School leader Total 

No % No % No % 

 

 

 

1 

 

 

 

 

Age 

21-25 years  5 5.9 - - 5 4.72 

26-30 years  11 12.94 4 25 15 14.15 

31-35 years  16 18.82 7 43.75 23 21.70 

36-40 years  18 21.17 4 25 43 40.57 

41-45 years 15 17.64 1 6.25 16 15.09 

46-50 years 12 14.11 - - 12 11.32 

51-55years 5 5.9 - - 5 4.72 

56-60 years 3 3.5 - - 3 2.83 

Regarding their age as indicated in table 2, 5(5.9%) of teacher respondents were between 21-25 

years. Others 11(12.94%) of teacher respondents fall between the ages of 26-30 years. 

16(18.82%) of school teacher respondents were between the ages of 31-35 years,18(21.VA8 
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17%) of school teacher respondents were between 36-40 years ,15(17.64%) of school teacher 

respondents were between 41-45 years,12(14.11%) of school teacher respondents were between 

46-50 years ,5(5.9%) of school teacher respondents were between 51-56 years. The remaining 

3(3.5 %) of teacher respondents were between 55-60 years.   

Table 3: Work Experience of Respondents in years 

No  Item   Category of Items  Respondents  

 

Teachers 
School leader 

 

Total 

No % No % No % 

1 Work experience 

in years 

5 year and below 3 3.5 - - 3 2.83 

6-10 Year 22 25.9 3 18.75 25 23.58 

11-15 Year 35 41.17 4 25 60 56.60 

16-20 Year 13 15.3 7 43.75   

21-25 Year 6 7.05 1 6.25 7 6.60 

26 year and above    6 7.05 1 6.25 7 6.60 

As indicated in table 3 , the experiences of respondents, 3(3.5%) of teacher respondents had 

teaching experience of 5 years and below while 22(25.9%) of teachers and 3(18.75) of principals 

were 6-10 years‟ experience. On the other hand 35(41.17%) of teachers and 4(25%) of principals 

respondents had a work experience of 11- 15 years while 13(15.3%) of teachers and 7(43.75) of 

principals had 16-20 years of work experience while 6(7.05%) of teachers and 1(6.25) principal 

had 21-25 years. The smallest portions of the study samples 6(7.05%) of teachers and 1(6.25%) 

of principal respondents have work experiences of 26 years and above in their teaching 

profession.  
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Table 4: Training attended relevant of Respondents to School Leaderships 

No   Item   Category of Items  Respondents  

Teachers  School leader Total 

No % No % No % 

1 Training attended 

relevant to School 

leaderships 

Did not take at all 58 68.23 - - 58 54.72 

Less than 1 week 6 7.05 - - 6 5.67 

1-2 week    - - 1 6.25 1 0.94 

3-4 week 3 3.52 - - 3 2.83 

1-3 month 3 3.52 - - 3 2.83 

More than 3 month 15 17.64 15 93.75 30 28.30 

Table 4 showed that the pertaining training relevant to school leadership, 58(68.23%) of teacher 

respondents did not take at all any training which is relevant to school leadership, 6(7.05%) of 

teacher respondents training attended relevant to school leadership were less than one week, ,and 

1(6.75) principal attained 1-2 week , 3(3.52%) of teachers were attended 3-4 week as well as 

3(3.52%) of them were attended 1-3 month and 15(17.64%) of principals were attended more 

than 3 months . This statistical data and interview question responses reveal that school leaders 

were in opposite to today school leadership qualities in experience, qualification and training 

related with leadership. The leadership influence could be measured through their qualifications, 

training and experience they have in leadership activity, their experience to delegate authorities 

and provision of teachers‟ freedom to do their duties independently (Hoy and Miskel, 2001). 

 

 

 

 

 



25 
 

4.2. Leaders   providing instructional leadership role 

Table 5: Leaders providing instructional leadership role 

No Item Responde

nts 

N Mean SD Wight 

Mean 

 t-test P-

valu

e 

1  Encourage teachers‟ to 

participate in academic 

decision making  

Teachers 85 3.49 1.076 3.24 

 

-0.822 0.53 

Leaders 40 3.00 1.265 

2 Share school leadership 

roles with teaching staff 

Teachers 85 3.44 1.239 3.09 

 

-1.647 0.80 

Leaders 40 2.75 1.238 

3 Promote delegation of 

powers to subordinates 

Teachers 85 3.31 1.263 3.50 1.368 0.88 

Leaders 40 3.69 1.250 

4 Considering teachers‟ 

opinion regarding students‟ 

achievement  improvement 

Teachers 85 3.78 .878 3.65 0.804 0.87 

Leaders 40 3.56 1.504 

5 Solving administrative 

problems with staff to 

improve students‟ 

academic progress 

Teachers 85 3.61 1.264 3.25 

 

-0.971 0.42 

Leaders 40 2.88 1.586 

6 Involve staff in making 

school program for 

students‟ success  

Teachers 85 3.59 1.247 3.34 

 

-0.383 0.79 

Leaders 40 3.13 1.408 

7 Develop the school 

mission, goals and 

objectives for the 

improvement of students 

„academic achievement 

Teachers 85 3.36 1.299 2.99 

 

-2.214 

 

0.39 

Leaders 40 2.63 1.147 

8 Involve teachers and 

concerned Stakeholders in 

setting the school mission, 

vision and objectives 

Teachers 85 3.24 1.403 2.96 

 

-1.635 

 

0.58 

Leaders 40 2.69 1.401 

9 Communicate the vision 

with stakeholders in order 

to have common 

understanding and shared 

value 

Teachers 85 2.88 1.538 2.84 

 

-1.348 0.18 

Leaders 40 2.81 1.328 

10 Capability in setting 

directions and encouraging 

the staff towards achieving 

the expected goals. 

Teachers 85 2.08 .991 2.48 -1.342 0.75 

Leaders 40 2.87 1.147 

                                                                     

Average Mean 

Teachers 85 3.27  3.13   

Leaders 40 3.00  

Key: Mean value ≥4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate, 1.50-2.49= low and 

≤1.49= very low at p>0.05, tcr= 1.96, df =100 
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Table.5.Above illustrates providing instructional leadership role. The encouragement of teachers 

by school leaders to participate in academic decision making was rated moderate in giving 

instructional leadership as indicated in the weight mean 3.24 by both teachers and leaders. In 

view of the fact that, the t-test result (-0.822) is lower than the table value (1.96) at (P>0.05) 

level of significant with 100 degree of freedom, there is no significant difference between the 

responses of the two groups.  

Item 2, sharing of school leadership roles with teaching staff is rated moderate with mean values 

3.44 and 3.00 by teachers and leaders. This is 3.09 weighted mean values. The calculated t-test 

result (-1.647) is less than t-critical (1.96) at (P>0.05) recognizes as there is no significant 

difference of respondents‟ perceptions of the two groups. 

Item 3, promoting delegation of power to subordinates is high in the two groups of respondents 

with a weighted mean of 3.50. The t-test result (1.368) is less than the table value (1.96) at 

(P>0.05) level of significance with 100 degrees of freedom emphasize that there is no 

statistically significant difference between respondents‟ response on the item.  

In the same manner, Item 4, teachers‟ responses regarding students‟ performance is rated high 

with a mean value of 3.78 and 2.74 in teachers‟ and leaders‟ responses and a 3.70 weighted mean 

value. The t-test result (0.804) is less than the table value (1.96) at (P>0.05) level of significance 

and 100 degree of freedom states that there is no statistically significant difference between 

respondents‟ responses.  

Responses from item 5, show mean value 3.61 and 2.88 from teachers and leaders with a 3.25 

weighted mean value. This is rated moderate in solving administrative problems in collaboration 

with staff to improve students‟ academic progress. The results from the t value confirm that there 

is no significant difference between the respondents of the two groups with t value (-0.974) less 

than the table value and the p value (0.88) greater than (0.05) respectively. 

Item 6, teachers 3.59 and leaders 3.13 with a calculated mean value of 3.34 weighted mean 

values is moderate for involvement of staff in making school programs for students‟ success. 

Accordingly, the computed t-test result (0.383) is below the table value (1.96) at (P>0.05) 

significance level. Hence, it can be sconcluded that the difference between views of respondents 

is statistically insignificant. 
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 With regard to Item 7,which is concerned with school leaders on developing the school mission, 

goals and objectives for the improvement of students‟ academic achievement the mean value 

3.36 and 2.63 was obtained from both teachers and leaders response with 2.99 weighted mean 

value. Developing the school mission, goals and objectives for the improvement of students‟ 

academic achievement is low performance when computing with the set as demarcation. The t-

test result (-2.214) is lower than the table value (1.96) at (p>0.05) which denotes that there is no 

significance difference between the perception of the two groups of respondents.  

With regard to item 8, to school leaders in involve teachers and concerned stake holders in 

setting the school mission, vision and objectives it is possible to say school leaders are 

performing at the moderate level from the mean value of 3.24 and 2.69 obtained from the 

responses of teachers and leaders respectively with 2.96 weighted mean values. School need the 

participation of all stakeholders in the school plan (Strategic and annual plan), most of the time 

school plan is prepared by school principals. Therefore the school mission and vision not visible 

to all stakeholders and the intended students‟ outcome and ethical-centered activities are not 

achieved without the participation of stakeholders (MoE2007).  

Item 9, regarding communicating the vision with stakeholders in order to have common 

understanding and shared value the analyzed mean value 2.88 and 2.81 are found teachers and 

leader‟s respondents respectively with 2.84 weighted mean values which are accomplished 

moderately when comparing with predetermined value of judging the effectiveness of level. 

With the same manner the calculated t-test result (-1.348) was less than the table value (1.96) at 

(p>0.05) level of significance refers that the difference between the two groups of respondents 

response is statistically insignificant.Item 10, regarding leadership capability in setting directions 

and encouraging the staff towards achieving the expecting goals, the mean value obtained from 

teachers and leaders 2.08 and 3.50 with the weighted mean  2.48 respectively shows that the 

leaders and effective at low level. 

4.2.1 TheFunctional Influence of School Leaders the school performance 

Teachers and leaders were asked to the extents to which school leaders influence the activities 

done in the school for the improvement of school achievement. The respondents‟ questionnaires 

had five rating-scales were dispatched. The result obtained from the two groups is summarized in 

the following table. 
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Table 6: The Functional Influence of School Leaders the school performance 

No Item Respondent

s 

N Mean SD Weighted 

Mean 

t-value p-

value 

1 Take more of their time to follow whether 

the educational activities are carried out in 

accordance with the plan or not. 

Teachers 85 3.00 1.414 2.33 -0.735 0.67 

Leaders 40 1.53 .609 

2 Delegate and share responsibilities to 

others to work hard, towards highest 

achievement of students. 

Teachers 85 3.07 1.387 2.46 

 

-0.161 0.58 

 
Leaders 40 1.66 .682 

3 Evaluate activities of the teachers and 

Making fair judgments. 

Teachers 85 3.00 1.414 2.53 

 

2.338 0.01 

Leaders 40 1.60 .658 

4 Be able to confront challenges and 

school problems courageously. 

Teachers 85 3.31 1.302 2.65 -1.375 0.45 

Leaders 40 1.67 .679 

5 Encourage internal supervision to 

enhance the teaching learning process. 

Teachers 85 3.38 1.360 3.57 

 

-0.102 0.72 

Leaders 40 2.31 1.235 

6 Influence students learning through 

continuous advice and follow up to 

increase their academic achievement. 

Teachers 85 2.96 3.17 3.17 

 

-0.351 0.33 

Leaders 40 2.96 1.384 

7 Communicating appropriately with 

teachers to help them improve their 

teaching skills. 

Teachers 85 3.38 1.310 2.88 

 

-0.36 0.35 

Leaders 40 2.62 1.253 

8 Counseling teachers to change unethical 

teaching conducts. 

Teachers 85 3.13 1.500 3.03 

 

-0.639 0.42 

Leaders 40 2.96 1.384 

9 Using effective strategies for handling 

instructional malpractices among 

teachers. 

Teachers 85 3.38 1.310 2.89 

 

0.759 0.48 

Leaders 40 2.62 1.253 

10 Working with teachers to test new 

curriculum materials. 

Teachers 85 3.13 1.500 2.34 -0.898 0.52 

Leaders 40 2.96 1.384 

                                                                    

Average Mean 

Teachers 85 3.17  2.7

2 

  

Leaders 40 2.28 

Key: Mean value ≥4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate, 1.50-2.49= low and 

≤1.49= very low at p>0.05, tcr= 1.96, 

Item,1, Similarly the response on taking more of their time to follow whether educational 

activities are carried out in accordance to the plan or not were rated with moderate democratic 

with the weighted mean of  2.66  and the mean of the two groups 2.31 and  3.00 respectively. 
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Item 2, According to the data obtained from the two groups, the school leaders influence to 

delegate and share responsibility to others to work hard towards the highest achievements of 

students is low. This is because the mean values obtained both from teachers and leaders are1.53 

and 3.07 with the weighted mean is 2.30 .The obtained t- test value is(-0.735) less than t critical 

(1.956) and p value 0.67 is greater than 0.05 which shows there is no significance difference 

between the groups of respondents. 

Item 3, with respect to this item, which focuses on school leadership to evaluate the activities of 

the teachers in making fair judgments the mean of teachers is 1.66 and the mean of leaders is 

3.00 with weighted mean of 2.33 .This means it is rated as low democratic leadership .However, 

there is a significance difference between the response of teachers and leaders. The obtained t-

test value (2.338) is greater than t critical (1.96) and p value 0.01 is less than 0.05 which shows 

there is a significance difference between the two groups of respondents 

Item 4, regarding to this item which deals with school leadership in confronting challenges and 

school problems courageously, it was rated as low from the weighted mean of 2.46 from the two 

groups means of 1.60 and 3.31 .The t-value (-1.375) is less than table value (1.96) and p value 

(0.45) greater than t-critic‟s 0.05 shows that there is no significance difference between the two 

groups of respondents. 

Item 5, School leadership in encouraging internal supervision to enhance the teaching learning 

process was rated as moderately democratic.  This is because the mean of the two groups were 

1.67 and 3.38 with weighted mean 2.53.In support of this t-value (-0.102) less than that of t 

critics‟ (1.96) and p value (0.72) greater than 0.05 confirms that there is no significance 

difference between the responses of the two groups. 

Item 6, With regarding to influencing students‟ learning through continuous advice and follow 

up to increase their academic achievement , the response from teachers and leaders show that 

mean values of 2.54 and 2.75 with weighted mean value 2.65 .This indicates that the democratic 

of school leaders is moderate. The t- value (0.351) is less than the table value (1.96) while the p 

value (0.33) is greater than 0.05.The result indicates there is no significance difference between 

the two groups of respondents. The data obtained from the interviewed principals also supports 

that they were exercising democratic leadership to some extent in order to increase morale of 
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staff, promote group productivity by showing positive attitudes towards their opinions and 

increasing their interest to help students on academic achievement. As a result, it can be 

summarized that implementation of democratic leadership for students‟ academic achievement 

was rated as moderate in all sampled schools of the zone.  Because of the average mean of 

democratic leadership style is 2.72.Strengthening  to this a  study conducted  on  the  influence  

of  Principals‟  Leadership  Styles  on  Students‟  Academic Achievement  in  Secondary  

Schools  by  Yusuf  A.  (2012)  shows that democratic  leadership  style  influences  students 

“academic  achievement  positively,  the  study  supported  the  findings  of  Mumbe  

(2005)(sited  in  yusuf  2012:119)  that  democratic  leadership  styles  affected  students 

“academic achievement and general school performance positively, because it motivated 

teachers to  work  with  principals  to  achieve  school  objectives.  The work of James and 

Connolly (2000)(sited in Yusuf 2012:119) also found that principals allowed teachers to take 

initiatives so as to improve student academic achievement. 

4.3.Leadership Styles 

The two groups of respondents were asked to rate which leadership style helps to increase 

student academic achievement. Accordingly, the response of the teachers and leaders members 

was summarized in the following table and discussed below.  
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Table:  7. Perception of the teachers and leaders on the democratic Leadership Style 

N Item Respondents N Mean SD Weighted 

Mean 

t-

value 

p-

value 

1 Plan and work towards highest academic 

achievement of students. 

Teachers 85 3.58 1.383 3.73 -

1.878 

0.15 

Leaders 40 3.88 1.310 

2 Frame the school goals for students‟ 

academic achievement. 

Teachers 85 2.08 1.177 2.73 2.34 0.02 

Leaders 40 3.37 1.204 

3 Allocate resources for the proper 

implementation and achievement of 

school vision and goals. 

Teachers 85 2.26 1.255 2.69 1.609 0.67 

Leaders 40 3.12 1.310 

4 Select and place teacher to help students 

learning. 

Teachers 85 2.53 1.211 2.96 -

0.366 

0.11 

Leaders 40 3.38 1.258 

5 Work cooperatively with staff for 

solving problems and making 

participatory decisions. 

Teachers 85 2.8 1.183 2.97 

 

0.429 0.72 

Leaders 40 3.13 1.258 

6 Continuously assist and give constructive 

feedbacks that improve teachers 

performance in teaching 

Teachers 85 2.65 1.316 3.08 -

0.729 

0.32 

Leaders 40 3.50 1.317 

7 Encouraging staff attendance at work 

shop, Seminar and conference to update 

them on current issues. 

Teachers 85 2.89 1.328 2.95 

 

-

0.822 

0.31 

Leaders 40 3.00 1.414 

8 Actively work to insure highest 

academic achievement of students  

Teachers 85 2.36 1.262 2.68 -

0.735 

0.91 

Leaders 40 3.00 1.414 

9 Consider ideas and suggestion of 

teachers to improve academic 

achievement of students „in the school. 

Teachers 85 2.89 1.328 2.66 

 

1.735 0.08 

Leaders 40 3.00 1.414 

10 Skillfully developing deferent programs 

and time tables that improve the 

instruction.  

Teachers 85 2.36 1.262 2.30 -0.54 0.26 

Leaders  40 2.31 1.235 2.30 -0.54 0.26 

                                                                       

Average Mean 

Teachers 85 2.64   

2.90 

  

Leaders  40 3.169  

 

Table; 7 above illustrates democratic leadership style Item 1, the response from teachers and 

leaders on the leaders towards planning and working for the highest academic achievement of 

students‟ shows that they are performing at a high level of performance .This is because the 

mean value from the two groups was 3.58 and 3.88 with the weighted mean value of 3.73 .The t-



34 
 

test result (-1.878) is lower than the t critics (1.96) at (p>0.05) which denotes that there is no 

significant differences between the perceptions of the two groups of respondents. 

With regard to item 2 which focus on the leaders in framing the school goal for students‟ 

academic achievement the two groups responded accordingly. The result of the two groups with 

the mean value of 2.26 and 3.12 and the weighted mean value 2.69 as compared to criteria set 

shows leaders are performing in a moderate performance level. The result obtained from the  t-

test  1.609  is  lower  than  the  table  value  (1.96)  at  (p  0.67>0.05)  which  denotes  that  there  

is insignificant difference between the two group of respondents. 

Item 3, concerning the allocation of resources by school leaders for the proper implementation 

and achievement of school vision and goal are rated as moderate performance level. This 

calculated from the respondents mean value from teachers and leaders 2.08 and 3.37 with the 

weighted mean of 2.73.However, the result obtained from t-test (2.34) is greater than the table 

value (1.96) and the p value 0.02 is also less than that of t critics‟ 0.05 which denotes that there is 

significance difference between the two groups of respondents. 

Item,4 ,in regarding to assessing ,selecting and placing teachers ,helping students‟ learning is 

rated as moderate as indicated in the weighted mean value of 2.69 found from the average means 

of 2.26 and 3.12 from teachers and leaders responses respectively .Moreover  the t-test result  -

1.609 is below the table value(1.96) at (p>0.05) .This confirms that there is no statistically 

significant difference between the response of the two groups. From the weighted mean values of 

2.96 of item 5, it is clear that the school leaders work cooperatively with staff for solving 

problems and making participatory decisions. This is rated as a moderately democratic with the 

mean value of 2.53 and 3.38 from teachers and leaders respectively and item,6, the school 

leaders democratic of leaders. Continuous assistance and provision of constructive feedback to 

improve teachers performance is also rated as a moderately democratic. This is due to the 

average weighted mean 2.69 and the result of the t- value (0.729) is below the table value (1.96) 

at (p>0.05) confirm that there is no statistically significance difference between the two 

responses respectively and with (2.0) in item 7, weighted mean value 2.96 and one can 

understand that the encouragement of staff presence at workshops, seminars and conferences by 

school leaders is rated moderate.  
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Item 8, school leader‟s actively work to ensure the highest academic achievement of students 

was rated as a moderate from the two groups of respondent‟s view of weighted mean 3.08 

calculated from mean 2.65 and 3.50 respectively.  The t- test result (-0.822) is less than the table 

value (1.96) at (p>0.05) confirm that there is no statistically significance difference between the 

responses of the two groups. 

Item 9,With respect to respondents‟ views on the leadership about considering ideas and 

suggestions of teachers to improve academic achievement of students „in the school the mean 

value of the two groups were 2.89 and  3.00  and with a weighted mean of the two group 2.95 

.This shows as a moderate leadership in democratic performance level. 

From the item 10, the response of teachers and leaders on skillful developing different programs 

and time tables to improve instructions shows that leaders are performing at a moderate level of 

democratic .The mean value are 2.36 and 3.00 and weighted mean of 2.68. 



34 
 

Table: .8.  Perception of teachers and leaderson the Laissez-fair Leadership Style 

No Item Responde

nts 

N Mean SD Wigh

t 

Mean 

 t-test P-

value 

1 As a teacher, you are given full mandate to make 

academic decisions without intervention from the 

head of school 

Teachers 85 3.67 1.27 3.28 

 

1.094 0.30 

Leaders 40 2.88 1.41 

2 Give full freedom for teachers to do as they 

think best in the interest of promoting 

students‟ academic progress 

Teachers 85 3.28 1.05 3.29 

 

0.327 0.74 

Leaders 40 2.75 1.39 

3 Freely delegate of responsibilities & duties 

for all teachers in academic progress 

Teachers 85 3.58 1.24 3.39 

 

0.39 0.69 

Leaders 40 3.19 1.28 

4 Leave staff to make decision on school 

program and activities without prior 

Intervention 

Teachers 85 3.2 1.17 3.10 0.24 0.80 

 Leaders 40 3.0 1.37 

                                                                        

Average Mean 

Teachers 85 3.56  3.25   

Leaders 40 2.95  

Key: Mean value ≥4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate, 1.50-2.49= low and 

≤1.49= very low at p>0.05, tcr= 1.96, df =100 

Table.8. above tells about laissez-faire leadership style for students‟ academic achievement. 

Concerning item 1, teachers and leaders were asked whether or not school leaders leave 

decisions to be made by teachers without intervention. For this, 3.68 and 2.88 mean values of 

teachers and leaders with 3.28 weighted mean value confirms such practice is moderate. 

 Similarly, Item 2, on teachers having a freedom to do as they think best in promoting students‟ 

academic success, from both respondents‟ 3.29 weighted mean result is 3.29 it shows moderate 

laissez-faire leadership style.  

Regarding item 3, the two groups of respondents mean values 3.58 and 3.19 of teachers and 

leaders including 3.39 weighted mean values are rated on the issue of free delegation of 

responsibilities and duties for all teachers in academic progress. Based on this, its 
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implementation is moderate. Since, the calculated t-test result (-0.227) was less than the table 

value (1.96) at (P 0.69 >0.05) level of significance with 100 degrees of freedom. This implies 

that there is no statistically significant difference between the two groups of respondents‟ 

response.  

Item 4, leaving of staff to make decision on school program without prior intervention of  school 

leadership, it is found moderate with mean value 3.20 and 3.0  by teachers and leaders in that 

order with 3.1 weighted mean values. To show the implication of the mean difference found in 

the two groups independent sample t-test is conducted. The obtained t-test value (-0.761) is less 

than the table value (1.96) at (P 0.80 >0.05), with no statistically significance difference between 

the two groups of respondents‟ response. Thus, this style of leadership may be laissez-fair with 

well-motivated and experienced employees (Dubrin, 1998), but could lead to failure when 

subordinates are deceptive, unreliable and untrustworthy.  

Thus, based on the result from the data gained and analyzed, it seems reasonable to conclude that 

lasses-faire leadership style practice is moderate in the sampled schools of North Shoa Zone. 

This is mainly, because of failing to address individual teachers in practicing their duty freely in 

the schools without school leaders‟ interventions. But the  information  obtained through 

interviewing the principals has confirmed that,  if  leadership  did  not  performed  its  duty  

properly  teachers,  students  and  staff  workers  could not have  discharged  their responsibility  

as  it  is  needed.  LeithwoodandRiehl(2003)  stated  that  successful  school leadership makes 

important contributions to the improvement of student learning. 
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Table: 9. Perception of teachers’ and leaders’ on the Authoritarian Leadership Style 

No Item Responde

nts 

N Mean SD Wight 

Mean 

 t-test P-

value 

1 Made solely decisions regarding students‟ 

achievement by the head of school 

Teachers 85 3.61 0.94 3.59 

 

0.92 

 

0.32 

Leaders 40 3.56 1.32 

2 Considered ideas and suggestion of 

teachers on academic achievement of 

students‟ 

Teachers 85 3.72 0.88 3.43 

 

0.87 

 

0.38 

Leaders 40 3.13 1.31 

3 What is important in leadership is 

accomplishment of the task at hand not 

addressing staff needs in the school 

Teachers 85 3.64 1.07  

3.63 

1.16 0.15 

Leaders 40 3.62 1.26 

4 Teachers are not interfered with when 

making decisions that promote progress in 

this school 

Teachers 85 2.85 1.29  

3.18 

0.759 0.32 

Leaders 40 3.5 1.27 

5 Decisions are made from down and they 

come later to the top 

 

Teachers 85 2.64 1.22 2.89 -

0.429 

0.18 

Leaders 40 3.13 1.26 

6 Mentoring teachers to improve their 

pedagogical skills. 

Teachers 85 2.94 1.30 1.32 -0.03 0.25 

Leaders 40 3.25 1.34 

                                                            Average 

Mean 

Teaches 85 3.23  3.29   

Leaders 40 3.36  

Key: Mean value ≥4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate, 1.50-2.49= low and 

≤1.49= verylow at p>0.05, tcr= 1.96, df =100 

Table.9.Above depicts authoritarian leadership style. Regarding decision making, heads of the 

schools highly make decisions solely on students‟ performance with mean value of 3.61 and 3.56 

including a 3.59 weighted mean value. The results obtained show that decisions regarding 

students‟ academic achievements are solely made by the heads of the schools is high. The t-test 

result (0.92) is less than the table value (1.96) at (P 0.32 >0.05) level of significance with 
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100degrees of freedom. This implies that there is no statistically significant difference between 

the two groups of respondents on the issue.  

Pertaining to item 2, 3.72 teachers and 3.13 leaders respondents mean values with a 3.43 

weighted mean value is rated moderate on whether the teachers‟ ideas and suggestions are 

considered regarding students‟ academic achievement. Accordingly, the calculated t-test result 

(0.87) was below the table value (1.96) at (P 0.38 >0.05) significance level. Hence, it can be 

concluded that there is no statistically significant difference among the two groups of 

respondents.  

With respect to item 3, i.e. the important thing in leadership is accomplishment of the tasks at 

hand rather than addressing staff needs, teachers and leaders responses show that they agreed on 

the idea with mean result of 3.64 and 3.62 by teachers and leaders respectively and a 3.63 

weighted mean value. The computed t-test result (1.16) is less than the table value (1.96) at (P 

0.15 > 0.05) level of significance which implies that there is no significant difference between 

the two groups of respondents‟ response.  

The interviewed principals recognize that they use a combination of the three leadership styles. 

They also confirmed that they sometimes use the autocratic leadership style to some extent when 

facing unconditional problem in the school in order to bring it back to the normal position. 

Rowley (1997), however, noted that leaders, who use authority to get things done, are too strict 

in the formality by which things are done. But, this hinders teacher creativity especially in 

instances where creativity and planning are imperative to secure the academic program in 

schools. Finally, as it can be seen from the table and analysis, it is possible to summarize that the 

combination of democratic, laissez fair and authoritarian leadership styles in a moderate way in 

the sample school of North Shoa zone. 
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Table: 10. Respondents’ view on secondary school leadership style implemented by leader 

No Item Respondents N Mean SD Wight 

mean 

T-value p-value 

1 Democratic 

leadership style 

Teachers 85 2.55 1.35 2.92 0.589 0.23 

Leaders 40 3.28 1.23 

2 Laissez-fair 

leadership style 

Teachers 85 3.56 1.18 3.25 0.51 0.26 

Leaders 40 2.95 1.36 

3 Authoritative 

leadership style 

Teachers 85 3.23 1.12 3.29 0.54 0.63 

Leaders 40 3.36 1.29 

 

 Average Mean 

Teachers 85 3.11  3.155   

Leaders 40 3.19  

Table 10 above shows secondary school leaders‟ leadership styles.  Relating  to  item  1,  the  

average  weighted  mean  value  of democratic  leadership  style  is 2.92.  The means of the two 

groups were 2.55 and 3.28.  These values indicate that leaders in the sampled schools were 

moderately democratic. The t-test  (0.589)  result  was  less  than  the  table  value  (1.96)  at  (p  

0.23>0.05)  significant  level,  and  100  degrees of  freedom.  So, it is concluded that, there is no 

statistically significant difference observed between the two groups. David (2007) study focuses 

on  a  survey  of  the  effectiveness  of  democratic  and  participatory  school  administration  

and  management in school.  The implication of this study is that, school heads who favor the use 

of the  democratic  style  of  leadership  attach  the  same  level  of  trust  to  their  stakeholders  

in  the management of schools and engage subordinates in the decision making process. 

Item number 2 has an average weighted mean value of 3.25 for laissez-faire style of the teachers 

and leaders.  These values indicates that leaders leadership style in the sampled schools were 

somewhat lasses-faire.  Finally  the  independent  sample  t-test  was  employed  to  check  

whether there  is  significant  different  or  not  between  the  response  of  the  teachers  and  

leaders.  However,  the  calculated  t-test  result  (0.51)  was  below  the  table  value  (1.96)  at  

(p  0.63>0.05)  level  of significance. So, there is no significant difference between the two 

groups.  
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Concerning item 3, the average weighted mean value of authoritative leadership style is 3.29 of 

the teachers and leaders „responses were found to be 3.23 and 3.36. The value indicates that, 

their schools leadership was moderately authoritative.  The  independent  sample  t-test result of 

0.54 was  less  than  the  table  value  (1.96)  at  (p0.63>0.05)  significance  level.  There is no 

significant difference between the responses of the two groups.  

Generally,  the  data  from  the  above  table  indicates  that  school  leaders  are  using  the 

combination of leadership style when compared to the three styles. Furthermore, the   interviews 

conducted   with   principals   substantiate this   is   because using situational leadership has 

helped them balance their leadership approaches.  They also reflected that school success would 

be improved when the leadership styles is the combination of all styles.  Generally,  all  

leadership  style  used  in  the sampled  schools  is  moderate  to  help individual teachers to be 

effective in their instructional activity and for school performance effectively. 
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CHAPTER  FIVE 

5. Summary, Conclusions and Recommendations 
This chapter  deals  with  the  summary,  conclusion  and  recommendations  of  the  study.  The 

major  objective  of  the  study  was  to  assess the secondary school leadership  styles in Oromia 

Regional State , North Shoa  zone  government secondary  schools  given  particular  emphasis  

to  the  common  leadership styles of the study area. To meet its objective the researcher tried to 

answer the basic research question to what type of the leadership styles dominantly being 

practiced in the selected secondary schools of North ShoaZone?,how principals of secondary 

schools in North Shoa Zone implement transformational leadership?, how do principals of 

secondary schools in North Shoa Zone perceive their leadership style? And what is teachers‟ 

perceptions regarding their principals‟ leadership style in selected secondary schools North Shoa 

Zone?  

A descriptive survey research design was employed in this study with an assumption that it was 

helpful to gather a large variety of data related to the problems under study. Sample teachers 

were selected by using simple random sampling technique from sampled schools with the 

intention to give each elements equal chance of being included in the sample. Additionally 

school leaders were selected by using available sampling. 

All teachers and all leaders in the selected secondary schools were used as a subject of the study 

since their number is assumed few and manageable for the study. All leaders40 (8 principals, 32 

vice principals,)and85secondary school teachers, with total of 125 respondents for the 

questionnaire. Furthermore, all school principals 40(100%) that were found in the selected 

secondary schools were used for interviews. Totally from 146 sampled population 125 (96.5%) 

of respondents in the questionnaire and 56 (100%) principals, vice principals and PTA 

representative were participated in the interviews. Questionnaires, interviews and document 

analyses were employed in order to gather the necessary data for the study. Quantitative data 

collected through questionnaires were tallied, tabulated and analyzed by percentage, mean, 

weighted mean and independent t-test using SPSS version 16to check whether there is 

significance difference on the preferences of response or not. According to the results of the data 

analysis, the major findings of the study are the following: 
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5.1. Summary of the Finding 

 Sex  wise ,  72 (84.7%)  and 13  (15.2  %)  of  the  respondents  were  males  and  females 

respectively. And all principalsand vice principals 40(100%)are male. The academic qualification 

of teachers was 84(98.8%) of teacher respondents, and 28(70%) of the principals had a first 

degree of BA/BSC/BED. Whereas 1(1.17%) teachers were diploma holders which is below the 

standard set for secondary schools.  The academic qualification of principals also 12(30%) 

principal only out of the 40 had received such training with both having attained Master Degree 

in Educational leadership. But the rest had both having first degree by different subject. 

5.1.1. Leadership Styles 

The  study  found  out  that  school  leadership  commitments  in  selecting  and  placing  of  

capable teachers  to  help  students  on  their  education  were not  carried  out  properly  at  

higher  level  of students‟ academic achievement.  School  leaders‟ in  working  cooperatively  

with  staff  for  solving problems  and  making  participatory  decisions  and  provision  of  

continuous  assistance  to give constructive  feedbacks  that  improves  teachers‟  performance  in  

teaching  was  moderate  and insufficient. The activities  done  to  encourage  staff  attendance  at 

workshop,  seminar  and  conference  to  update  them  on  current  issues  and  the  leaders‟  

work  to  ensure  highest  academic  achievement  of  students  are  low. School  leaders are  

moderately  democratic  in  developing  different  programs  and  time  tables  that  improve  the 

instruction.  However,  there  is  a  gap  in  taking  more  of  their  time  to  follow  whether  the 

educational activities are carried out in accordance with the plan and the program set. The  study  

revealed  that  the  school  leaders  are  moderately  democratic  in  delegating  and  sharing  

responsibility to others to work hard towards highest academic achievement of the students.  

The study found out that there is moderate commitment of schools leadership in encouraging 

internal supervision to enhance the teaching learning process. The influence made by the school 

leaders on  students  learning  through  continuous  advice  and  follow  up  to  increase  their 

academic achievement is also insufficient.  
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5.1.2.The leadership styles in government secondary school of North Shoa 

zone 

The study found out that schools leaders‟ leadership style used in all schools were the 

combination of democratic, lasses-faire, authoritative leadership styles.  However,  the  result 

obtained  from  tables  3  and    shows  that  school  leaders  are  implementing  all  of  leadership  

style  of  the  three  leadership  styles.  As a result, theimplementations of leadership styles in all 

selected secondary schools were democratic, authoritarian and lasses-faire in moderately. 

5.2. Conclusions 

Based on the findings of this study, the following conclusions were drawn:  

As  the  central goal of  schools  is  providing  learning  through  effective  teaching by involving 

all concerned stake holders  for  the  better students‟ academic  achievement,  school  leaders  

must  continuously  and  regularly  observe  the classroom  instruction  and  provide  constructive  

feedback  for  teachers  on  the  areas  which  need improvements.  However,  the  study  

revealed  that  most  leaders  especially  school  principals  have not  given  due  attention  to  

this  part  of  their  role  and  they  remained  this  task  for  the  department heads and others. As 

a result, instructional leadership was not provided strongly by most school leaders.They  spend  

more  of  their  time  on  administrative  routine  tasks  than  on instructional activities. 

In  addition,  the  majority  of  leaders  did  not  also  encourage  and  facilitate  staff attendance  

at  workshop;  seminar  and conference  to  update  them  on  current  issues.  Due  to  this 

teachers  are  not  provided  with  current  information  and  methods  to  ensure  highest  

academic achievement of students in the school. For  activities  to  be  accomplished  in  

accordance  to  the  plan,  the school  leaders  are  expected  to make  a  functional  influence  on  

the  school  community.  But as the study indicates the school leaders‟ influence for the 

attainment of educational objectives on the stuff is insufficient. Due to this,  school  leader‟s  

delegation  and  sharing  of  responsibility  to  others  to  work  hard  towards highest 

achievement of students is insufficient.  

The  study  showed  that  secondary  school  leaders  were  practicing  the  combination  of  the  

three leadership styles (democratic, laissez-fair and authoritarian leadership styles) . 
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The study attempted to find from the interview principals and PTA representative there is 

another which hinders the school performance to implement the instructional leadership: Such as 

, lack  of  training  towards  the  school  leadership  was one  of  the factors. While lack of 

regular supervisory support from the concerned education officials, lack of financial and material 

support, unwise interference of  higher officials  in the functions of school leaders and  principals 

“heavy work  load  other  than  instructional  leadership  are  the major challenges that school 

leaders to implement the instructional leadership. As far as the analysis of the study is concerned, 

the general conclusion reached at the end of this  study  was  that  there  was a  gap  on the  

school  leadership  to implement the instructional leadershipin all selected secondary schools of 

North Shoa zone. 

5.3. RECOMMENDATIONS 

On  the  basis  of  the  findings  and  conclusions  arrived  at,  the  following  recommendations  

were forwarded. 

1. 1. For the success of school leadership on, the   school   leaders   are advised   to   do their   

best   in   setting a well communicated school vision; mission and goalsto improve their 

school outcomes with teachers and concerned stakeholders.  

2. 2. There was a little commitment of school leaders in assisting students‟ teaching learning 

process   and   providing   instructional   and   managerial   leadership.   The   researcher 

recommends that  school  leadersbe  committed toassisting the teaching  learning  process 

and  providing  instructional  and  managerial  leadership  by  encouraging  collaboration 

and creating a sociable environment for school performance or success. 

3. For activities to be accomplished in accordance to the plan, school leaders are expected to 

make  a  functional  influence  on  the  school  community by  delegating responsibilities  

to teachers  and  continuously  following  whether  they  are  accomplished  or  not.  

School leaders, especially principals, should give due attention to the classroom teaching 

and learning process and provide constructive feedback to teachers whether the 

instruction is going in accordance with the plan or not. 

4. 4.Wereda Education  Office  in  collaboration  with  the  school  leaders are advised  to 

create and  facilitate  different  trainings,  seminars  and  workshops  in  order  to  provide  
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teachers with current  information  and  update  them  for the  better academic  

achievement of  the students in the school. 

5. 5. School  leaders  are  advised  to use the  situational  leadership  styles according  to  the  

situation and   give   attention   to   the   democratic   style in  order  to  adequately  

enhance  better  academic  achievement  of  to  the required  level. This  is  because  

teachers  will  be  freely  involved  to  participate  and  make decisions regarding the 

school performance . 

6. There  was poor  instructional leadership in the  schools and  insufficient contributions  of  

school  leaders  tostudents‟  academic  achievement and  school performanceorsuccess.  

The researcher  recommended  that  educational  leaders,  whether  they  are  occupying  

formal administrative roles such as the principal ship or not, they need to devote  their 

time and effort  to  think  about  leadership  in  schools and  take  necessary  actions  by  

discussing  the problem with the concerned stakeholders to manifest school performance 

or success.   

7. Almost all principals who were leading the sampled schools weresubject specialists who 

hadnotattended any training tostrengthen their effectiveness.  Therefore, the researcher 

strongly recommends Regional Education Bureau and Zone Education Office to provide 

leadership trainings for school leaders as an in service program or in any possible ways in 

order to fill the gap and capacitate the school leaders.    

8. Regional Education Bureau and Zone Education Office should facilitate and solve the 

educational resource constraints found in the schools and provide regular support for the 

schools.  In order to  increase  their leadership  performance on school objective 

achievement,  it is recommended that the school leaders are advised to give due attention 

to  instructional  activities  and  defend  things  that  come  other  than  this 

responsibilities through continuous  discussion  with  concerned  bodies  based  on  data  

and  concrete evidence on the benefits and disadvantages of unwise interference.   

9. Although this research may have its own contribution in understanding the school 

leadership style on school objective achievements in North Shoa Zone, the outcomes of 

the study were not completed as it was initially anticipated. Therefore, the researcher 

recommends that those who want to conduct further study on the school leadership style 

on school objective achievements in the secondary schools of the zone. 
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APPENDIX A 

ADDIS ABABA UNIVERSITY 

COLLAGE OF EDUCATION AND BEHAVOURAL STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

QUESTIONNAIRES TO BE FILLED BY SECONDARY SCHOOL TEACHERS AND 

SCHOOL LEADERS 

Dear Respondent, 

This questionnaire is designed to gather information about the school leadership style on 

students‟ academic achievement in secondary schools of North Shoa Zone. The study focuses on 

government secondary schools in the zone. The purpose of the study is purely academic that will 

have no any negative effect on you as an individual or on your organization. The success of this 

study depends on your genuine view, frank opinion and timely responses to all parts of the 

questionnaire which will be kept confidential. Failure to complete the items highly affects the 

study. Therefore, I kindly request you to fill this questionnaire as openly and honestly as 

possible. For any information you can contact me through mob.No: 0913288070/0921203224 or 

e-mail address feyisaregasa23@gmail.com.  

N.B:  

No need to write your name  

Each question has its own instruction to follow  

You have to return the questionnaire as soon as possible after completion.  

Thank you in advance!  
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I. Personal Information  

Direction 1: write the name of your school on the blank space provided and put (√) mark on the 

box you chose as answer for each question.  

Zone______________ Woreda ______________Name of the school: ______________  

1.1. Your role in school: Dept. head----- Teacher------ Unit leader-----  

1.2. Sex:   Male               Female 

1.3. Age:   Below 20     21-25    26-30        31-35      36-40    

                       41-45      46-50      51-55     56-60       above 60  

1.4. Level of Educational attainment: Certificate      Diploma      BA/BSC/BED     

                                                       MA/MSC      other         

1.5. Work experience in years: 5 year and below      6-10Year        11-15 Year       

           16-20Year       21-25 year   2    26 year and above    

1.6. Training attended relevant to School leadership:  

Did not take at all         Less than 1week        1-2 week   -   3-4 week  

1-3 month            More than 3 month  
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Direction 2: The following statements show style of school leadership. Please indicate the extent 

to which each statement characterizes your school by putting tick mark (√) in one of the boxes 

against each item. The numbers indicate:  

5= Very High     4= High      3= Moderate     2=Low     1= Very Low 

A. Leaders providing instructional leadership role 

No  Item  1 2 3 4 5 

 our leaders:      

1.   Encouraging teachers‟ to participate in academic decision making       

2.   Share school leadership roles with teaching staff      

3.  Promote delegation of powers to subordinates      

4.  Considering teachers‟ opinion regarding students‟ achievement  

improvement 

     

5.  Solving administrative problems with staff to improve students‟ 

academic progress 

     

6.  Involve staff in making school program for students‟ success      

7.  Develop the school mission, goals and objectives for the improvement 

of students „academic achievement 

     

8.  Involve teachers and concerned Stakeholders in setting the school 

mission, vision and objectives 

     

9.  Communicate the vision with stakeholders in order to have common 

understanding and shared value 

     

10.  Capability in setting directions and encouraging the staff towards 

achieving the expected goals 
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B. Perception of the teachers and leaders on the democratic Leadership Style 

No  Item  1 2 3 4 5 

 our leaders:      

1.  Plan and work towards highest academic achievement of students      

2.  Frame the school goals for students‟ academic achievement.      

3.  Allocate resources for the proper implementation and achievement of 

school vision and goals 

     

4.  Select and place teacher to help students learning.      

5.  Work cooperatively with staff for solving problems and making 

participatory decisions 

     

6.   Select and place teacher to help students learning.      

7.  Encouraging staff attendance at work shop, Seminar and conference to 

update them on current issues. 

     

8.  Actively work to insure highest academic achievement of students      

9.  Consider ideas and suggestion of teachers to improve academic 

achievement of students „in the school. 

     

10.  Skillfully developing deferent programs and time tables that improve 

the instruction.  
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C. The Functional Influence of School Leaders the school performance 

No  Item  1 2 3 4 5 

 our leaders:      

1.  Take more of their time to follow whether the educational activities 

are carried out in accordance with the plan or not 

     

2.  Delegate and share responsibilities to others to work hard, towards 

highest achievement of students. 

     

3.  Evaluate activities of the teachers and Making fair judgments      

4.  Be able to confront challenges and school problems courageously      

5.  Encourage internal supervision to enhance the teaching learning 

process. 

     

6.  Influence students learning through continuous advice and follow up 

to increase their academic achievement. 

     

7.  Communicating appropriately with teachers to help them improve 

their teaching skills 

     

8.  Counseling teachers to change unethical teaching conducts      

9.  Using effective strategies for handling instructional malpractices 

among teachers 

     

10.  Working with teachers to test new curriculum materials      
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D. Perception of teachers and leaderson the Laissez-fair Leadership Style  

 

N0 Item 1 2 3 4 5 

our leaders: 

1 As a teacher, you are given full mandate to make academic decisions without 

intervention from the head of school 

     

2 Give full freedom for teachers to do as they think best in the interest of promoting 

students‟ academic progress 

     

3 Freely delegate of responsibilities & duties for all teachers in academic progress      

4 Leave staff to make decision on school program and activities without prior 

Intervention 

     

E. Perception of teachers’ and leaders’ on the Authoritarian Leadership Style 

N0 Item 1 2 3 4 5 

our leaders: 

1 Made solely decisions regarding students‟ achievement by the head of school      

2 Considered ideas and suggestion of teachers on academic achievement of students‟      

3 What is important in leadership is accomplishment of the task at hand not  

addressing staff needs in the school 

     

4 Teachers are not interfered with when making decisions that promote progress in 

this school 

     

5 Decisions are made from down and they come later to the top      

6 Mentoring teachers to improve their pedagogical skills      
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In your opinion, what style of leadership is used in the administration of this school? State and 

discuss 

______________________________________________________________________________

______________________________________________________________________________

____________________________________________________________ 

Your argument for the appropriateness of this style in increasing or not increasing students‟ 

success. 

______________________________________________________________________________

______________________________________________________________________________

____________________________________________________________ 

In your opinion, do you think the leadership employed brought changes on students‟ academic 

achievement in this school? If your response is yes, how do this leaders influence students‟ 

achievement?  

______________________________________________________________________________

______________________________________________________________________________

____________________________________________________________
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APPENDIX B 

ADDIS ABAB UNIVERSITY 

COLLAGE OF EDUCATION AND BEHAVOURAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT  

Interview Guide for School Principal and Vice Principals  

The main purpose of this interview is to collect relevant data regarding of school leadership style 

on student academic achievement in secondary schools of North Shoa Zone. The data obtained 

will be used for research purpose only. Therefore, your sincerity in responding to the questions is 

of great importance, and your responses to the interview would be kept confidential.  

Thank you in advance for your cooperation!  

Part I: General Information and Personal Data  

1. Sex __________  

2. Age _________  

3. Qualification _______________  

4. Experience: As a teacher______ as a principal and/or vice principal________  

Part II: Give your response to the questions in short, and be precise  

1. What are your highest academic and professional qualifications? 

  2. Have you ever undertaken a specialized management training course? Elaborate. 

    a) Did you receive any induction management training when being appointed as principals? 

3. Do you participate and communicate concerned stakeholders in the preparation and 

implementations of the school plans?  

4. How do you play your role as instructional leader and influence students‟ academic 

achievement? (How do you follow and assist the teaching learning process) 
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5. What leadership styles do you usually employ in order to be effective on your leadership and 

to increase students‟ academic achievement?  

6. On what types of activities do you usually spend your time in the school?  

7. How do you rate the students‟ academic achievement in your school?  

8. Does students‟ achievement have a parallel relation with you as a school leader?  

a) If yes, how? And if no why? 

9. What leadership style do you think is more appropriate for the academic achievement of 

students? Why? 

10. What are the major challenges that school leaders face during their leadership activities on 

students academic achievement? What do you suggest to improve this situation?  

11. What are bottom-line/benchmarks practices indices on leadership styles that can lead to 

students‟ academic achievements in secondary schools?  

12. What are the relationship between school heads‟ leadership styles and students‟ academic 

achievement? 
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APPENDIX: C 

ADDIS ABAB UNIVERSITY 

COLLAGE OF EDUCATION AND BEHAVOURAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Interview guide for PTA coordinators 

The main purpose of this interview is to gather information on the school principal‟s leadership 

style on students‟ academic achievement in secondary schools of North Shoa Zone. You are, 

therefore kindly requested to give necessary information on the issue related to the study. The 

successes of this study directly depend upon your honest and genuine response to the discussion. 

The information that will be obtained from response to this interview will be used only for the 

purpose of the study. Your response will keep confidential and used for academic purpose only. 

                                  Thank you in advance for your cooperation 

Interview Guide Question, for PTA 

1. Does the school administration involve PTA leaders in management of academic affairs in this 

school? 

2. In your opinion, do you think the type of leadership styles employed influence performance in 

this school? 

3. Are school leaders who exert authority on staff and PTA effective in ensuring academic 

standards? 

4. Does PTA participate in decision making with their principal in this school? 

5. Does collective involvement of staff and their heads in decision-making play a significant role 

in promoting academic excellence in this school? 

6. In your opinion, do you think that the most appropriate leadership style depends on a 

particular environment of the led? 

9. What are the advantage and disadvantages of school principals who live decisions to be made 

by teachers without intervention in their work? 
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APPENDIX D 

ADDIS ABAB UNIVERSITY 

COLLAGE OF EDUCATION AND BEHAVOURAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

A Guide for Document Analysis and observation checklist 

Wereda____________ Name of the school _____________________________________ 

No Item Yes No 

1 Are there records show students‟ educational results scored on the national 

examinations of grade 10 about three years(2008-1010) 

  

2 Is there document that reveals percent of the students who took the national 

exam and have scored pass mark to the next grade and scored 2:00 and 

above?  

  

3 Do the schools have strategic plan to influence student success?  

 

  

4 Are there documents that show classroom observation made by the school 

leadership and feedback given for teachers on academic issues of the 

students result? 

  

5 Do the schools have written predetermined task description and job 

specification for each leaders and other post at each level? 

  

6 Do the school record and rate students‟ academic progress in using regular 

check list in each class? 

  

7 Do the schools have minutes on the regular base concerning different 

academic issues? 

  

 

 


