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                           ABSTRACT 

The  purpose of this study  was to assess major problems affecting  the academic performance of  

female students in Woliso wereda  secondary  schools. To this end, descriptive survey  design was 

employed. Both primary and  secondary  sources of data  were used. The primary sources included 

teachers, principals, education officials and female students while the secondary sources were 

relevant documents and school reports. A total of  152 respondents  were  included in this study. 

Availability sampling was employ to select schools, purposive sampling  and stratified random 

sampling techniques were employed to select  respondents included in the study.Data collection 

tools  were questionnaires, interviews and  observations. Both quantitative and qualitative data 

analysis were employed in order to reach at results. The data  analysis led to the following major 

findings. It was  revealed that parents low economic status ,lack of adequate  role model female 

teachers and early marriage were among the most influential factors on girlsˈ academic performance. 

Based on the findings, it was  safely concluded  that   factors  the academic performance of girls in 

woliso woreda secondary school was lower than that of male. Therefore, the researcher  recommends 

that  Oromia Region  Education Bureau is advised to  provide laboratory technician, guidance and 

counseling services, the Bureau is advised to search a means to assign  female teachers in the 

secondary schools who can serve as a role models for girls. Woliso woreda education office is 

advised to organize short term training  for secondary school teachers on ways of enhancing girls 

academic performance. Finally Woliso woreda secondary schools are advised  to provide sustained 

tutorial support for girls, so as to improve  their  academic  performance. 
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CHAPTER ONE 

1. INTRODUCTION 

This chapter deals with the background of the study, statement of the problem research questions, 

significance of the study, delimitation of the study, limitations of the study. It also reflects on the 

conceptual framework   relating to the theme of the study – factors affecting academic achievement of 

female students. 

                                        1.1Background of the study 

Education is essential to the proper functioning and advancement of  socio-economic growth of any 

nation. It is the harmonious development of the physical, mental, moral (spiritual), and social faculties 

of individuals, for a life of dedicated service (Eshetu,2002).Without education, mankind is reduced to 

instinct and the realm of animals. With it, males and females can improve their lives and learn about one 

another and the world. More specifically, education for females is important because it helps them 

unlock and develop their potential (Erkin,2015). 

Educating females in the developing world has substantial returns and in most cases exceeds the returns 

on males.  

According to research by Chaaban and Cunningham, an educated female is a great benefit not just to 

herself, but to her community. In addition, recent work from general surveys and sector-specific 

research reveals that educating females bring about various benefits, including improvement to family 

health, lower infant mortality rates, greater family wage-earning power, and the intellectual development 

of the family and, thus the community (Erkin ,2015 ).The significant contribution of female education is 

expressed in terms of economic, cultural and political aspect  of a country. Obanya (2005:15) stated that 

an educated female is likely to become: a more competent and knowledgeable mother, a more 

productive and better paid worker, an informed citizen, a self-confident individual and a skilled decision 

maker. However, numerous students are not in school and those lucky enough to be enrolled in primary 

schools dropout before completion and the level of achievement students attain is often low. Some of the 

challenges that females face in obtaining an education are the same for males, but, in the case of 

females, the challenges are more difficult. According to UNICEF (2002), girls formed the majority of 

the 120 million children who never go to school in the developing world. Basic education for all is a 

human right and social development issue that is fundamental to gender equality and women„s 
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empowerment in all societies. However, girls continue to suffer from discrimination in access to 

schooling in most developing countries. According to a global report, gender parity in education remains 

a distant prospect in 54 countries including 16 countries in sub Saharan Africa (UNESCO, 2004T).The 

Ethiopian Education  and Training Policy  of  1994  aimed at addressing the problem of access, equity  

relevance  and quality of education. Accordingly, access, equity and relevance  have shown 

improvement, however , the issue of quality has remained problematic in Ethiopia. 

The Ethiopian Government has taken quite a number of measures particularly aimed at improving 

quality of teaching, to enhance students' academic achievement in general and females' in particular and 

realizing the importance of quality education. However, as the government strives to expand education, 

it also faces the challenge of ensuring quality, especially for girls. Odaga and Heneveld (1995) also 

indicated that in Ethiopia more females than males repeat and dropout in schools. Low participation and 

poor academic achievement of female students at secondary level, particularly in Grade 10 national 

examination, is pertinent problems that need investigation. Hadija (2002) also reported that there is a 

very wide gender inequality when one goes from primary to secondary and then tertiary level of 

education in Ethiopian schools. The gender gap in academic achievement is large in the general 

secondary level (Grades 9-10). The Gender Parity Index for grades 9-10 student was 0.71 in 2011. This 

showed that much remains to be done in reducing the difference between male and female students' 

academic achievement(MoE,2011).For example, a national learning assessment carried out from2005-

2010 in Grade 10 students showed that female students' academic performance was lower than males in 

average (MoE, 2011). 

     Similarly  national learning assessments carried out from 2015-2018 in Woliso woreda secondary 

schools of grade 10 students showed that female students‟ academic performance was lower than  that of 

males .Table 1 show this reality. 
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Table 1 Woliso woreda secondary schools of grade 10 students result in national  

                                  Examination(2015-2018) 

 

 

 

 

 

 

 

                           

Source Woliso woreda Education Office. 

As presented in Table 1 in year 2015, 36.8%  of male students and 23.2%  of female students promoted 

to grade 11. This shows that majority of students are failed and achievement of female students lower 

than male students. On the other hand results in year 2016 better than that of 2015 that is 60.75% of 

male and 69.5% of female were promoted. However in year 2017 45.66% of male and 37.57% of female 

were promoted and the rest were failed. In year 2018,38.92% of male students and 25.37% of female 

students promoted and the remaining students were failed. This reveal that achievement of female 

students was lower than that of male. It is this growing number of girls who failed the grade 10 national 

examination that initiated the researcher to conduct this study. 

 

 

 

 

 

 

 

 

 

Year Seat on exam Promoted Failed 

M F T M F T M F T 

2015 296 233 539 109 54 163 187 179 366 

Percent    36.8 23.2 30.2 63.17 76.8 67.9 

2016 265 223 488 161 155 316 104 68 172 

Percent    60.75 69.5 64.7 39.2 30.4 35.2 

2017 219 165 384 100 62 162 119 103 222 

Percent    45.66 37.57 42.18 54.33 62.4 87.81 

2018 316 201 517 123 51 174 193 150 343 

Percent    38.92 25.37 33.65 61.1 74.62 66.34 



4 
 

                                    1.2  Statement of the Problem 

  
The education and training policy applied in Ethiopia in 1994 have to a lesser degree, addressed a 

number of issues of which the introduction of standardized students‟ achievement is one. Regarding this 

point, there seems a gap between what ought to be and what exists in reality to bring in the intended 

outcomes of the female academic achievement that could be because of different factors. 

Factors of student's achievement can be investigated in terms of many variables of which some of them 

are parental engagement, homework and tutorial, class size, school facilities, teacher competency and 

principal‟s leadership. Nicola et al., (2008) indicated that some of the critical factors affecting female 

education include early pregnancy, psychological cost of pregnancy, direct cost of schooling, societal 

perceptions, the labor market, opportunity costs, family poverty, irrelevant curriculum, insecurity, 

structural attributes and classroom culture. Girls and their education are also disproportionately affected 

by cultural and economic issues like domestic duties, transport, and school fees (Gerald,2007). 

Prior to this research, different studies were conducted in different places of Ethiopia on academic 

achievement of female students . Most of the research  conducted at university level and some of them  

were at secondary  school level. For instance,  Yenenesh Tilahun(2013)did conduct research in Harar 

Senior Secondary school and identified that  psychological factors (including motivation and level of 

aspiration of students and personal factors   ,Yonas Kassahun(2014)  also carried out in Jama Woreda 

and identified that  lack of  facilities and teachers attitude affect female students academic 

achievement.Fasika Tadesse, et al.(2015) did research  in Aberus wolkite High School and  Henok Tesfa 

(2014) did  in East Belesa Woreda and identified that Economical , physical and physiological factors 

are major factors that hinder the participation of female students . However ,the study conducted  by 

these researchers were not only in different  parts of Ethiopia but also their  focus   was limited to certain 

factors. Whereas  in this research study, more comprehensive  factors  were analyzed  to assess the 

academic achievement  of female  students  in the secondary  schools of Woliso woreda namely, 

economic factors ,cultural factors, school  factors and sanitary factors. To the knowledge of  the 

researcher no study  was conducted on academic  performance of girls in Woliso woreda secondary 

schools. Hence this study would contribute to closing the existing research gap. 
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                                 1.2.1 Basic research questions 

To improve girls academic performance it important to have  a clear understanding of factors affecting 

them. Hence, this study will be a practical step to examine the status of girls academic performance and 

investigating the in and out of school problems which affect female students academic performance 

secondary schools of  Woliso Woreda. Accordingly, the following research .questions are formulated : 

1. What are school related problems affecting female students‟ academic achievement? 

2.  What are   economic problems that affect female students‟ academic performance? 

                      3.  What are the cultural problems that   affect female students‟ academic performance? 

                                      1.3 Objectives of the Study 

                                      1.3.1 General Objective  

The general objective of this study is to analyze major problems affecting female students‟ academic 

achievement in the secondary schools of  Woliso Woreda. 

                                      1.3.2 Specific Objectives  

The specific objectives of the study are: 

 To analyze school related problems affecting female students′ academic performance. 

 To investigate socio-economic problem affecting female students‟ academic performance. 

 To identify cultural problems affecting female students‟ academic performance. 

                                     1.4  Significance of the Study  

This study may have the following benefits to diverse stakeholders 

 It may help Woliso Woreda education office to have clear understanding about problems that 

affect girls‟ academic achievement in secondary school. 

 It may help secondary school principals and teachers to consider problems affecting girls 

academic achievement during the teaching-learning process.                                               . 

 It may help secondary school students comprehend the diverse problems that affect girls‟ 

academic performance. 

 It may also help other researchers as a stepping stone in conducting more comprehensive 

research on issues related girls‟ academic achievement. 
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                                 1.5.  Delimitation/scope of the Study 

Woliso Woreda is in Oromiya region and it is located at a distance of 138 km from the capital city of the 

nation, Addis Ababa. The woreda has three government secondary schools. Thus, this study will focus 

on the three secondary schools of the woreda, namely Dilela, Dejaz Balcha and Girma 

W/Georgis).Besides, it focused on school factor, economic factors and cultural factors. 

                                1.6   Limitation of the Study 

The comprehensiveness of this study has been limited by different challenges. For instance, the attempts 

made to collect data from some teachers and students took more time as the respondents were busy. 

Another challenge was lack of well-organized and documented data. Data on some issue are in a way 

inconvenient to access immediately from record office. Despite all these challenges, the researchers tried 

to critically analyze the available data to answer the questions raise in the study. 

 

1.7   Operational definitions of Key Terms 

 Gender Parity Index is the ratio of female to male Gross Enrolment. 

 Government Schools are schools that are established and owned by government, financed  

        and managed by government educational officials. 

 Poor Academic Performance is a performance that is adjudge by the examinee and some other  

Significant as falling below an  expected standard. 

 Secondary Schools- are schools that provide general education in grades 9-10. 

 Students’ performance - students' achievement in relations to attainment of objective. 

                                      1.8    Organization of the Study  

This study was organized into five chapters based on the study objectives. The first chapter Consists of 

introduction, background of the study, statement  of the problem, basic research questions, objective of 

the study, significance of the study, delimitation of the study, limitation of the study, operational 

definition of key terms and organization of the study the study. Chapter two reviews the  literature. The 

methodological approach and design of the study is discussed in chapter three. Chapter four provides the 

results and discussions of the study. Findings, Conclusions and recommendations make up the fifth 

chapter.                         
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                                                1.9  Conceptual  Framework  

Conceptual framework is a basic structure that consists certain abstract blocks which represent the 

observational results. It is the experiential and analytical/synthetic aspect of a process or system being 

conceived (Enon, 1998). A conceptual framework is a research tool intended to assist a researcher to 

develop awareness and understanding of the situation under scrutiny and to communicate it (Kombo et 

al, 2006). 

This study used the conceptual frame work that connects all aspects of empirical inquiry linking to the 

problem definition, purpose, literature review, methodology, data collection and analysis in three aspects 

such as input, process and output (see Figure 1) 

                 Inputs                                    Process                          Out puts 

 

   

 

                                      Figure 1 Conceptual Framework or Research Model 

The input of this study is variables such as female teachers as role models, facilities (sanitary facilities) 

and social practices. If these factors (inputs) are improved, they are likely to improve girls‟ academic 

performance in secondary schools. In order for the process of teaching and learning to take place, one 

needs to have teaching and learning facilities such as enough classrooms, laboratories and chemicals, 

libraries and books, chalks, among others.  

Furthermore, the output in this aspect is the end result from the input and the process. In this study, the 

end results were national examination results. If all variables were implemented fully, one would expect 

to get good results such as producing girl students who are knowledgeable and skillful. 

 

School related 

factors 

Socio-economic 

factors 

Socio-Cultural  

Teaching learning process 

(books, chemicals) 

Teaching learning facilities 

(Libraries etc) 

 

 

Examination 

result 

Girls‟ academic performance 
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                                                      CHAPTER TWO 

                                2.  REVIEW OF RELATED LITERATURE 

                        2.1 Factors Affecting Female Students' Academic Performance 

Engin-Demir (2009), claims learning is not only an outcome of formal schooling but also families, 

communities and peers. Social, economic and cultural factors affect learning and thus academic 

achievement. Odaga and Heneveld (1995), argue that socio-economic status, socio-cultural beliefs, and 

unfavorable school environment, political and institutional conditions can affect female education in 

general and their academic perform 

ance in particular. 

                        2.1.1 Parents' socio-economic status 

Gender disparity in education is significantly greater for children living in poverty. Thus, girls are in 

double jeopardy affect by both gender and poverty (UNICEF, 2004). This implies that in poverty 

stricken countries it is more likely that men have more opportunities to have an income, political and 

social rights than women do. Women experience more poverty than men due to gender discrimination. 

Although the degree of poverty in the country affects the education and life of its citizens, the effect can 

be moderated by a socio-economic status of a family has within the society (Emebet, 2003). Thus girls 

who come from economically advantaged families are much more likely to participate and perform 

better than those from disadvantaged families. While factors related to poverty influences both boys and 

girls, a number of interrelated factors suggest that it is likely to disproportionately affect girls. At 

household level, though direct costs of schooling are similar for boys and girls, research examining the 

effects of households wealth on probability of a child attending and completing schools related that an 

increase in a wealth index, by one unit improved a boy‟s chances of attending schools by  17 percent 

compared to 41 percent of girls suggesting that girls‟ enrollment is more susceptible to poverty than 

boys (Rose and Samarri, 2001). One of the reasons why boys are less affected by household poverty is 

that they are in a better position to earn money through petty trading for their own school expenses. 

Furthermore, poorer households are more likely to require children to work for longer hours and the 

gender division of labor tends to have an adverse effect on girls participation. 

Direct fees associated with schooling, such as tuition and books, can consume from about five up to ten 

percent of the income of a middle-class family household and from twenty up to thirty percent of the 
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income of a poor household. The expense is often seen as an unnecessary expense for females when 

other basic needs are yet to be met Hertz(2011). In addition, indirect fees, such as supplementary parent-

teacher fees or bursar fees, add up to a considerable amount and put a strain on the income of a poor 

household. Then there is the indirect cost of transportation, clothing, food, as well as the opportunity 

cost sending a female child to school instead of her working to earn money that might support the family 

Rose and Subrahmanian(2005). As socio economic status of their family increased their academic 

performance will be increased because, if the socio economic status of parents is strong enough they are 

in a position to provide sufficient materials for their children. Otherwise students from low economic 

status family engaged themselves to part-time work and this influences academic achievement of 

students negatively. Jacques (1987) explained that students were engaged in part time employment to 

cover school fees and to fulfill other materials. On his study the effect of part time employment on 

academic achievement of high school students, he reported that the non-employed students, grade point 

averages were higher than the grade point of the employed students. 

Kimondo (2013) found that family background affected the academic performance of girls. The 

educated parent involve programs promotes high academic performance in children. The literate parents 

help their students for doing their homework, asking the situation of their study and know in the 

obstacles to solve this leads to high performance of students. Tiruneh and Petros (2014) noted that the 

family educational background is a factor which affect education of Females. Educated parents would 

perceive the need of females„ education in a better way than those who are not educated. Educated 

parents might also facilitate the girls„ learning at home, encourage, continuous follow up and motivate 

them to score better academically. Memon, Joubish and Khurram (2010) point out that there was 

significant relationship between parent„s occupational status and academic performance of the students 

at matriculation examination. They also reveal that across all socioeconomic groups, parents face major 

challenges when it comes to providing optimal care and education for their children. For families in 

poverty, these challenges can be formidable. Sometimes, when basic necessities are lacking, parents 

must place top priority on housing, food, clothing and health care. 

 

 

                                       2.1.2  Socio-Cultural Practices  
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The social and physical environment includes the situation in schools themselves, where girls are often 

subject to different problems and lack of facilities to host girls which in turn influence the potential 

decision over schooling of their daughters. Where social environment is generally unsupportive to girls‟ 

education, females‟ participation and performance will be lower compared to males. In Ethiopia, from 

legal point of view, the family law was revised. Thus, the 1993 National Population Policy of Ethiopia 

cited in MoE (2004) which states that raising the minimum age of marriage for girls from the current 

lower age limit of 15 years to 18 years .According to several studies made in rural parts of Ethiopia, 

early marriage is one of the factors for educational wastage. Therefore, raising early marriage enhances 

quality of life, better health and other related benefits to girls and family. Despite the recent change in 

policy in rising the official age of marriage of girls to 18 years, in some parts of Ethiopia girls still get 

married when they are below 10 years of age; Yelfign (2003) gave examples of girls who will be 

married before the age of 10 after which they moved to their in–laws household. Thus, so girls are 

married before they have the chance of attending school. MoE (2004) indicated that families tend to 

influence the upbringing of their daughters based on the cultural values and religious norms. At early 

age girls are taught or socialized to be quiet, shy and most importantly obedient, hence, their inability to 

express themselves and interact with classmates and teachers make them isolated. Abbera (2008) stated 

that some parents forbid girls from going to school for fear that if they get educated, girls refuse to get 

married or they do not get a man who marries an educated girl. Moreover, in some rural parts of the 

country, girls are a good source of bride price when they get married. Therefore, parents might choose to 

forbid their daughters from going to school or force them to marry at early age. Furthermore, girls did 

not view schools as secure and comfortable place to learn and hence participated less in class to avoid 

unwanted attention from male teachers. Their movement around the school was restricted by fear of 

being bothered by schoolboys (FAWE, 2002 cited in Endeshaw, 2007). Besides, the factors stated above 

rape, unwanted pregnancy, and family breakdown and lose of parents due to HIV/AIDS and other illness 

again influence girls schooling more than they affect the education of boy. 

Masiyazi (2001) indicates that cultural factors regarding gender roles influenced the academic 

achievements of females, for example, some cultures would use girls (but not boys) as cheap labor in 

their homes. They would therefore not motivate them to study hard. Thus there are often lower 

expectations of girls to achieve than of boys. He noted that for poor families, girls are an asset as they 

provide cheap labor around the house. They are child minders, housekeepers or assistant income earners. 
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Thus these girls do not achieve well at school. Girls from higher income homes with parents, who are 

literate, tend to achieve better. 

Omenge and Nasongo (2010) in a study on effect of socialization to gender roles on students„ academic 

achievement in secondary schools pointed out that the involvement of students in domestic chores has a 

negative impact on academic achievement. Thus the low mean score in exams among boys and girls 

involved in the study could be attributed to the effect of domestic chores. Though there is no significant 

gender difference between boys„ and girls„ academic achievement, the slightly higher mean score in 

favour of the boys could be attributed to the girls„ frequent engagement in domestic chores compared to 

the boys 

                                                2.1.3 School Factors 

                                     2.1.3.1 Roles of Female Teachers  

One of the factors that affect girls‟ academic performance in community secondary schools is the 

absence or shortage of female teachers as role models to girls. Most of community secondary schools 

lack female teachers (Bennaar set al, 1994). As a result, girls lack important models from whom to learn 

how to deal or handle women related challenges that girls face in schools. 

Evans (2006) explains that the presence of female teachers as role models increases girls' awareness and 

perception concerning girls' education to increase sense of competition and promote gender equality in 

education and personality in general. Important point discussed here is that there is relationship between 

behavior and academic performance. If girls have a good interaction with role models, may have an 

opportunity of adapting good life manner, which in turn add to active learning habits like paying 

attention, polite ways of asking and answering questions, positive ways of inquiry and responding to 

learning stimuli resulting into good academic performance. Female teachers are conducting meetings 

with girls more freely to work hard on their studies. Female teachers are conducting meetings with girls 

discussing gender issues such as participating in all important matters like working hard in academic 

issues, and the related issues about gender equity. 

 

 

 

 

                                  2.1.3.2 Physical Facilities in Schools 
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                                      2.1.3.2.1 Sanitary Facilities  

Sanitation is another factor that may affects girls‟ academic performance. Sanitation systems include 

toilets, drainage and sewage system, and waste materials systems. If a school has no proper sanitation 

system, it may affect girls‟ academic performance. For example, Twinomugisha (2007) points out that 

inadequate and poor latrine structures have previously been reported to be one of the causes of girls‟ 

poor performance.This problem prevents girls from enjoying their rights to education. Onoria (2007), 

visited five schools in Ruanda in October 2009` taken as an example for the study, four out of the five 

school visited had dilapidated latrine structures. For some schools there was no clear provision of 

separate toilets for girls and boys. In one of the schools, latrine facilities and structure for girls were non-

existent and female teachers had to use latrines for girls. 

Tindifa (2007) holds that the issue of sanitation and hygiene is still a problem in many schools. In some 

schools sanitary facilities are very old and not well maintained or repaired. Also Babyegeya (2002) 

noted that most schools are operating without necessary physical facilities like enough sanitary facilities 

and water, among others. Fawe (2001) asserts that school facilities play important roles in attracting 

students to join certain schools. The facilities enable students learn in state of harmonious environment. 

Fawe suggested the following: 

(i) Separate latrine facilities for boys and girls (ii) Supply adequate water for washing and drinking. 

According to Cerid (1996), boarding schools can be a choice for many societies that cannot offer 

adequate facilities for study. Also, boarding school may be used to accommodate many students, 

because of conducive environment for learning such as electricity and water. This means that, since 

boarding schools accommodate many students, then they should be supplied with important facilities for 

the students. What prevails in most communities is that when a community lacks important services like 

sanitary facilities, then the most affected groups are children and girls (women). This entails that when 

community secondary schools lack sanitation systems such as latrines, drainage systems and others, then 

girls are more affected compared to boys. This also implies that girls are more affected in terms of their 

academic performance due to lack of sanitary services (Davis, 2001).  

                                     2.1.3.2.2 Distance to School 

     Distance to school is an important factor in educational access, particularly for rural populations 

(Boyle et al., 2002). The greater the distance from home to school, the less likely it is that a girl will 

attend. Parents are reluctant to send girls to schools which are far from home because girls are 
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considered to be weaker than boys, and unable to expend the energy required to walk to and from 

school. Parents are also afraid that their daughter may be subject to sexual harassment on their way to 

and from school (Maluwa-Banda, 2004;Colclough et al., 2000). Mzuza et al. (2013) noted that due to a 

long walking distance to school, most girls start school a little later than the official entry age. This 

makes them to reach puberty before completing their primary school cycle and many girls drop out from 

school after puberty. 

                                    2.1.4 Teachers 
 

Effective teaching is determined by teachers‟ knowledge of subject matter and mastery of pedagogical 

skill which create positive effect on student‟s academic achievement. To show the impotence of 

qualified teachers, Ayalew (2009) has indicated the teachers play decisive role in the fulfillment of 

education goals. Whatever, curriculum changed is introduced and whatever reform is made all will be of 

little or no avail without qualified and commitment of teachers. The way in which the teacher  responds 

to student behavior, they often subtle distinctions made between sexes, the nature of classroom control 

mechanisms, the topics and issues chosen for classroom study and the rewards and punishment practiced 

are culturally loaded and transmit messages that reinforce certain student behavior and discourage 

(Banks 1997). 

                                                    2.1.5 Laboratory 

  
Laboratory is another facility that is useful particularly science teaching to acquire specific knowledge 

systematically in depth the most important means of teaching laboratory work that it gives on increase 

emphasis in enhancing students involvements scientific investigation. Laboratory gives the students the 

student the subject knowledge on one hand and it provides the students some understanding of scientific 

investigation. MOE(1995) has recommended there laboratories each comprises separate demonstration 

store and preparation more over furniture for laboratory i.e table, teacher demonstration table, students 

work bench laboratory cap board were recommended. 

                                2.1.6 Unsuitable family circumstances 

Many researchers have argued that the structural situation of the family has strongly affected the 

learning situation of females. As Brimer and Pauli (1971) pointed out, the disunity of the family in 

different cases such as death, divorce  is the other additional factors that affect the female students‟ 

participation in the secondary schools. This implies that the disunity of the children‟s family influence 

their strong negative feeling towards educational achievement by creating tension and instability in their 
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life situation. Furthermore, as Ediger (1987) states that the breakdown of the school-age girls' family 

will lead them to poor achievement of education which contributes for their grade repetition, and finally 

withdraw from school (Kurdek and Sinclair, 1988 as cited in AsingwireE.,2011).Besides the above 

statements,(Stow and Selfe,1989 as cited inAsingwireE.,2011) also suggested, school girls who have 

divorced parents are more victim of education than boys since they will be exposed to the burden of 

house work taking their studying time of education. It is also clearly noted that girls who are living with 

their stepmother or stepfather are more influenced than boys in academic performance. This is the 

reason that most girls who are living with their mother and father will be more successful in their 

education while others will not be successful rather than they are going to be forced to leave schooling. 

To sum up, the unsuitable family circumstances due to death, divorce, quarrel, etc are the most sever 

factors affecting participation of females‟ secondary education. 

                       

 

                    2.1.7  Constraints on female education in Ethiopia 

 
The lack of financial means to send children to school in Ethiopia affect significantly proportion of 

families, and affects both boys and girls. Despite the fact the schooling is free; families encounter other 

indirect costs such as stationery, uniform, and reference books. The cost of educational materials is one 

of the barriers to education for many poor parents. It is frequently quoted as a cause for school 

dropout(Ibid, p.15).It is suggested that in parts of Oromiya, there are many poor parents who cannot 

afford stationery and clothing for their children, even if they would like to send them to school 

Gretlandet.al(2015:31). 

There is a general sense that this problem is greater in rural areas compared to urban ones as poverty and 

large family sizes are interwoven in rural areas. Parents with large families do not send all their children 

to school. In reference to the same scale, 16% of rural children felt that costs impacted on their 

schooling, compared to 8% in urban schools. The transition from secondary to primary school also has 

financial implications for families as many children have to move away from home to attend and this 

bears accommodation costs Gretlandet.al (2015). 

According to an analysis done of the Ethiopian Demographic and Health Survey of 2005, parents do not 

believe that girls' education is as useful as boys'. There is an attitude that the goal for women is to get 
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married and care for their families. Young girls are expected to share the workload of their mothers at 

home, which lead to school lower academic achievement of girls. Gretland et.al(2015:34) 

In Ethiopia, children are expected to help support and contribute to their families in their everyday life. 

Traditionally, girls help out with household chores such as cooking, cleaning, fetching water and 

looking after children, while boys help out primarily with farming. Studies point to this being a 

contributing factor to the absence and dropout of girls from school (Analysis of the Ethiopian 

Demographic and Health Survey 2005). 

According to the International Centre for Research on Women (ICRW), Ethiopia ranks among the top 

10 countries for child marriage. Child marriage or early marriage is denied as marriage before the age of 

18. This practice is most common in poor, rural communities. Most often, child brides are pulled out of 

school, which deprives them of an education and meaningful work Gretlandet.al(2015). 

Abduction is, at its most violent, forcible marriage through kidnapping and rape. It can also take the 

form of elopement, i.e. when the parents are not in agreement. Although some studies suggest that this 

practice is decreasing, the violent nature of the practice suggests why it is still considered a prominent 

barrier to girls' education.(ESDP III,2005)According to the 2005 Demographic and Health Survey 8% of 

all married women have been abducted into marriage. 

According to statistics from the Ministry of Education, a quarter of the population lives four or more 

kilometers away from primary schools. A Young Lives study found distance to school to be one of the 

most common explanations for non-attendance in schools. This is due to the time it takes, costs of 

transportation and the risks associated with children travelling long distances on their own (Tassew W  

et al,2006).UNESCO's report on girls' education in Ethiopia also points out the lack of sufficient 

numbers of schools. The study suggests that the long distances children have to travel to school can have 

a number of effects including delayed school enrolment, exposure of girls to rape and abduction, 

reduction in the time available for study and household chores ESDP III' (2005).There are nationally, in 

total over 30,000 primary schools but less than 2,000 secondary schools. In Amara, there are just under 

8,000 primary schools and only slightly over 200secondary schools. In Oromiya, there are just over 

12,000 primary schools and just over700 secondary schools.(Ethiopian Federal Ministry of Education, 

Education Statistics Annual Abstract (2012/13) ).Nationally, there is a reduction of 94% in number of 
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schools from primary to secondary. This means that distances increase significantly and it becomes a 

difficulty for more people in the transition from primary to secondary school. 

The UNESCO study, “Taking Stock of Girls” Education in Ethiopia identifies the lack of satisfactory 

basic facilities, such as toilets, as one of the challenges to girls' education. The study found that the 

distance between male and female toilets, the location of the entrances, the state of cleanliness and the 

lack of proper locks contributed to whether or not toilets were used. It found that the absence of toilets 

affects performance, due to girls missing school during their menstrual cycle, as well as missing classes 

if they have to walk long distances to the nearest toilet. ESDP III' (2005(UNESCO and Save the 

Children Alliance 
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                             CHAPTER THREE  

3. RESEARCH DESIGN AND METHODOLOGY 

This section of the study discusses the research design, sources of data, sampling techniques, 

instruments of data gathering, and methods of data analysis consecutively. 

                                      3.1 Research Design 

To achieve the objectives of the study, descriptive survey design was employed because it is appropriate 

the researcher to use diverse methods and instrument of data collection. It is also a method of 

investigation in which self-report data collection from samples of pre-determined interests can be done. 

Besides a descriptive survey research design helps researchers to collect data from relatively large 

number of respondents (Best and Kahn,2006).Descriptive survey design is helpful to show situations as 

they currently exist(Gay,2000). It is also assumed that this method is economical since it enables to 

describe the prevailing situations both quantitatively as well as qualitatively which eventually help draw 

valid general conclusion. 

                                               3.2 Sources of data 

                                   3.2.1 Primary Sources of Data 

The research used educational experts of  Woliso Woreda Education office, students, secondary school 

teachers, principals  and formal observations such as female students‟ participation. 

                                  3.2.2 Secondary Sources of Data 

Associated with the primary sources of data mentioned above, the study was supported by important and 

additional information such as females‟ scores from documentary analysis. 
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                      3.3 Population, sample size and sampling techniques  

                                          3.3.1 Population of the Study 

The main participants in the study were secondary schools of Woliso woreda of principals, teachers and 

female student. The woreda has three secondary schools. They are Dilela, Daj.Balcha AbaNabso and 

Girma W/Georgis secondary schools. All of them are included in the study. The total target population 

of the study  was 445. That is 445 female students (Dilela=345,Daj.Balcha=65 and Girma 

W/Georgis=35),  4 school principals, 61 teachers and 9 educational experts. 

                              3.3.2 Sample size and  sampling Techniques 

Dilala,Daj. Balcha and Girma W/Georgis secondary   schools were selected by availability sampling   

for the study. Whereas, students were selected by stratified random sampling because it ensures that  no 

subpopulation will be omitted from the sample. Stratified random sampling with  proportional allocation 

was build  this proportionality into the sample(Wiersma.1995: 290).By using this technique,  the 

researcher   selected participants i,e female students in the three schools. Purposive   sampling was the 

sampling technique for the selection of secondary school principals and educational experts because it 

believed that these sample individuals provide information to address the research questions. In 

purposeful sampling, the researcher selects  particular individuals or cases. Based on the researcher‟s 

knowledge of the population, a judgment was made to inclued those individuals and cases that 

information- rich and get them interviewed(Wiersma.,1995 p. 297).For smaller populations, Say,N = 

100 or fewer, there is little point in sampling; survey the entire population. If the population size is 

around 1,500, 20% should be sampled (Gay,et al.,2009  ). For this reason   all of the teachers and 20% of 

the students who are in the secondary schools were selected.  In the same way, all principals including 

vice-principals and educational experts of the education office were selected purposely. Accordingly 89 

of  female students and all of teachers and  principals  were selected from the three schools using the 

formula: 

 

 
= 
  

  
 
  

  
   

  

  
 Where N1,N2, ..Ni the respective population size of the strata , n1,n2,…ni  are 

respective sample size of the strata and N=total population (Wiersma,1995:290) 
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                                        3.4  Data Collection Instruments 

In conducting the study, different data gathering instruments were used to collect relevant information or 

data for the study. These were questionnaire, interview, document analysis, and formal observation. 

                                          3.4.1 Questionnaires 

The closed-ended(structured) questionnaire was chosen for it can enhance consistency of responses 

across respondents, data tabulation  generally is straightforward and  less time consuming than  for open 

ended item. The open-ended item, on the other hand,  allow  the  individual  more freedom of response 

because  certain feelings  or  information  may be  revealed  that would  not be  forthcoming with 

selected response item(Wiersma,1995:181). 

A structured item requires a respondent to choose among the provided response options (e.g., by circling 

a letter, checking a list, or numbering preferences (Gay,et.al,2009).The questionnaires were prepared to 

teachers and  female students. 

The socio-economic status of the family, school related factors and cultural factors affecting academic 

achievement are the major concern of the questionnaire. The instrument were prepared in English 

language as the participants are teachers and secondary school students . 

 

 

Name of  schools 
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Dilela secondary school 345 69 37 2 

 

 

 

9 Daj. Balcha secondary 

school 

65 

  

13 12 1 

Girma W/Georgis 

secondary    school 

35 7 12 1 

Total 445 89 61 4 
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                                                    3.4.2 Interview 

Interviews enable participants – be they interviewers or interviewees – to discuss their interpretations of 

the world in which they live, and to express how they regard situations from their own point of view .It 

enable to understand and interpret the key feature of the life worlds of the participants(Kvale,1996: 30,as  

cited in Louis Cohen, Lawrence Manion and Keith Morrison,2007). 

In this research, to get supplementary information i.e, for the purpose of triangulation data to be 

obtained through questionnaires, interview  was used to obtain information about encouragement  done 

to female students to enhance their academic performance, factors associated more with girls‟ failure to 

perform well in the school and other related concerns about academic achievement of female students 

from teachers, and school principals. Semi-structured interview was employed with the aim of 

substantiating the data gathered through questionnaire, probing views and opinions, and giving chance 

for informants to expand on their responses, and saves them being of the points( Lidico, et.al. 2006:124).  

There fore ,2 teachers and 2 students were interviewed at Dejaz Balcha secondary school, 2 teachers and 

3  students were interviewed at Dilela secondary school ,2 students and 1 teacher were interviewed at 

Girma W/Georgis secondary school and 6 educational officials were interviewed at Woliso Woreda 

Education office. 

                                            3.4.3. Document Analysis 

For the purpose of crosschecking and supplementing data obtained through the mentioned before 

instruments, current and related documents such as students‟ attendance, four year national examination 

result of  female students that pertains students‟ achievements and some checklists related to female 

students‟ assisting programs were  analyzed. 

                                       3.4.4. Observation 

The distinctive feature of observation as a research process is that it offers an investigator the 

opportunity to gather live data from naturally occurring social situations (Cohen, Manion and 

Morrison,2007).It is an important tool that can  employ in descriptive research and other qualitative 

research types for gathering genuine and pertinent data in the actual setting(Selger and Shohamy,1989; 

McDonough and McDough, 1997; Creswell, 1994), as cited in Bedada (2002). Hence, in this research, 

observation was conducted by preparing observation check list to check the availability sanitary services 

for female students, guidance and counseling services, laboratory and other services   teachers‟ 

initiatives to provide assistance to female students and female students‟ class participation. 
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                                      3.4.5    Focus group discussion 

This requires through planning and training of group moderators. This technique usually composed of 

homogeneous members of the target population (Kombo et al, 2006).  

Focused group discussion was used to gather information from girls. The technique employed prepared 

discussion guide that provoked students to disclose information, especially on the availability of sanitary 

facilities. Focus groups were conducted at the Dilela secondary school, as the problem appeared more 

pronounced in the this  school . The girls' focus group consisted of 10 girls .  So as to each participants 

give his/her opinion with out difficulty ,the discussion was conducted in Afan Oromo language. Before 

actual discussion, the researcher began by highlighting the purpose of the study, and then set forward the 

topic for discussion. During the discussion, respondents were let free to discuss in details on the 

presented matter for discussion. While the discussion went on, the researcher would take some notes and 

record the discussion, which later on had to be analyzed to obtain fresh required data.  

.                             3.5 Data Collection Procedures 

                                 3.5.1 Pilot-Testing of the Instruments 

. Pilot testing the questionnaire provides information about deficiencies and suggestions for 

improvement. Having three or four individuals complete the questionnaire will help identify problems. 

Choose individuals who are thoughtful, critical, and similar to the intended research participants.(Gay,et. 

al,2009 ).Accordingly ,a pilot test was conducted in the three schools of female students   that were not 

included in the actual samples used. The total participants involved were 60 that consist of  60  female 

students., as a result ,the reliability of the instrument was measured by using Cronbach alpha method. 

The results obtained will be used to calculate Cronbach‟s Alpha using the formula below. 

 α =
 

   
(
  ∑  

      
)      Where  α =Cronbach's Alpha , k = number of questions ,Σs

2
 = sum of variances from 

each question, S
2

 test = total variance of overall scores on the entire test 

Based on the pilot, reliability coefficient (alpha) the average of the reliability result was found to be 

(0.79) and hence, reliable and hence, was reliable. That is the instrument was found to be reliable as 

statistical literature recommended a test result of 0.70-0.90 is reliable( Muganda, O., & Mugenda, A. 

(2003). 

In addition to this, to ensure validity instruments were developed under close guidance of the advisor,  

he did examine and commented on the clarity, content and the size of questionnaires before they were 

administered. Corrections and amendments were made by readdressing and taking out some of the 
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vague items. Hence, the researcher believe that, comments collected from the pilot test, the reflections 

congregated advisors had helped greatly in increasing the validity and reliability of the questionnaires. 

Pilot testing the questionnaire provides information about deficiencies and suggestions for improvement. 

Having three or four individuals complete the questionnaire will help identify 

                                           3.5.2 Data Collection 

After verifying the validity and reliability of the tools, some sort of orientation show to administer the 

research questionnaires was given to the researcher‟s assistants. Then, the research questionnaires were 

administered to the randomly selected samples of the population by the researcher‟s assistants. During 

the distribution of the instruments, orientations was given and the purpose of the study was highlighted 

for all the sample respondents collectively and or individually at their respective schools. Concerning 

the interview, the researcher himself was conducted it with the school principals of the sampled schools. 

To do so, the researcher was created good rapport with the research participants to obtain their free from 

the very onset of the interview. 

Accordingly, a research protocol (research ethics) was prepared, and discussed on before starting the 

interview. Furthermore, for the matter of privacy, the interviewees were given fictitious names. 

Interview was conducted on intermittent bases with separate sessions that was last for about twenty-five 

minutes in average. The interview were held by Afan Oromo and Amharic for in depth explanations of 

ideas and intensity, which finally be transcribed in to English. For this purpose, a mobile recorder was 

used based on the interviewees‟ approval. 

                                     3.6 Methods of Data Analysis 

The data obtained through different instruments were analyzed using different methods based on the 

specific nature of the data.     

                      3.6.1 Analyzing the Quantitative Data 

Data processing involves editing, coding, classification and tabulation of collected raw data so as to 

make them ready for analysis (Kothari,2003). The responses of the subjects was categorized in 

frequency counts and score tables, with varying percentages calculated interpretations and drawing 

conclusions was done in accordance with number of each item. 

                                                          

                             3.6.2 Qualitative Data Analysis. 
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The qualitative data gathered through open-ended questionnaires, interviews, focused group discussions, 

and document analysis was described thematically as supplementary evidence in addition to the 

discussions of quantitative data. The data was analyzed using narrative description and/ or by quoting as 

it is.                    

                            3.7  Ethical Considerations 
 

Ethical issues were highly considered in this study. Prior to data collection permission was sought from 

the educational officials, principals, teachers  and female students . The aim of the study was clearly 

explained to participants before the interviews. The participants were also informed that their 

involvement in the study was voluntary and that they were free to withdraw at any time of the interviews 

if they feel uncomfortable. They were assured of anonymity in the research report. 

 

 

                                                      

 

 

 

 

 

 

                                            

                                                     CHAPTER  FOUR 

4. DATA PRESENTATION ANALYSIS AND INTERPRETATION 
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This chapter deals with presentation, analysis and interpretation of data that were collected through 

questionnaires and interview. The subjects of the study were female students, teachers, principals and 

educational officials. 

The researcher categorized the respondents into three groups: students, teachers and educational officials 

and principals. Among 10 participants of the educational officials and principals proposed to take part in 

interview, 9 (90%) were interviewed. In addition to this some of selected female students were 

interviewed and also from the female students selected to fill the research questionnaire, only 88(98%) 

filled the questionnaire. From 61 teachers 55(90%) teachers filled and returned the questionnaire. 

                           4.1 Personal Characteristics of the Respondents 

The characteristics of the respondents were grouped as age, sex and educational background of female 

students and teachers . The discussion is here under 

                          Table2 Female students' background information 

 

As can be seen from table 2, majority of respondents were school age students and are not married. Most 

of respondents were living in the rural areas .Boyle et al., 2002)  asserted that. The greater the distance 

from home to school, the less likely it is that a girl will attend. Parents are reluctant to send girls to 

schools which are far from home because girls are considered to be weaker than boys, and unable to 

expend the energy required to walk to and from school. Furthermore, parents may fear for the safety of 

girls. Therefore, from the result of respondents' response and literature, we can conclude that distance to 

school  is one of the  factors affecting academic achievements of female students. 

 

 

  4.1.2 Distribution of Teachers by Academic qualifications 

 Age Marital status Residence 

16-20 21-25 26-30 Total single Married  separated total town  rural total 

f 71 17 - 88  59  7    2 88  20 48 88 

% 80 20 - 100 67 8 13 100 23 65 100 
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The results on the teachers′ response on their respective academic qualifications were as shown in Table 

3. They were to indicate their highest academic qualifications. The purpose of this information was to 

find out if the teachers in the woreda had attained the relevant academic levels expected to equip them 

with adequate knowledge on academic matter. 

 

                                 Table 3 Distribution of Teachers by Academic qualifications 

 

 

 

 

 

 

 

 

 

Data 

on the academic qualifications of the teachers indicated that most of the teachers (98%) had Bachelor 

degree. This is good news as it shows that most of the teachers are qualified and equipped to handle 

secondary school syllabus reliably. Eshiwani(1993) argues that teachers' academic and professional 

qualifications have significant influence on pupils' achievement. It was therefore encouraging to find out 

that most of the teachers in the Woreda had acquired higher academic qualifications which implied that 

teachers in the Woreda were adequately equipped with knowledge on academic matters. 

While regarding sex, majority of sample schools teachers (92%) are males. So, the existing of only few 

female teachers (2%) may discourage the interest of female students' educational achievement. 

 

 

 

 

                                  4.1.3 Years of Experience of Teachers 

 

No 

Education 

level 

Sex  Number no of  

teacher 

% 

Male % Female % 

1   Diploma - - - - -    - 

2 BED/Bsc/BA 50 92 4 8%               54 98 

3 MA 1 1.8 - -               1 2 

 Total 51 93 4 4               55 100% 
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The table below shows the number and percentage of the respondents belonging to various experience. 

This experience is one that is obtained from all the years a teacher may have taught irrespective of the 

school taught provided it was a secondary school.  

 

                           Table 4: Showing Years of Experience of teachers 

 

No Service year Number of  teacher % 

1 1-3 2 4 

2 4-6 37 67 

3 7-9  9 16 

4 Above 10               7 13 

 Total               55 100% 

 

Concerning service years of the teachers given above, 13% of the teachers have long work experience. 

The most populated category is that of between 4 and 6 years of experience which measured at 67%. 

                                          4.2   Socio-Economic Status 

Certain socio-economic conditions and practices have been identified as factors which restrict female 

participation in education in Woliso woreda. For purposes of this study economic reasons, family 

educational background , family occupation and family‟s structure were assumed as „factors‟, and an 

analysis conducted to assess their impact on female participation in education at the secondary school. 

 

 

 

 

 

 

 

 

                       

               4.2.1 Economic reasons related to female academic achievement  
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            4.2.1.1 Relations of direct costs of schooling with academic achievement  

                               of  female students. 

Female students were asked the extent to which they relate the achievement of girls with direct school 

costs on a five-point scale ranging from Very high  to Very low . 

 

     Table 5 Ratings of the Relations of specific school costs with female academic achievement in  

Percent.       

 

 

 

 

 

 

 

 

The highest proportion of respondents rated that all other costs have high influence upon the 

achievement of girls except cost of transportation. It is clear that among the direct school costs 

considered, the cost of school materials like the purchase of pencils, pens, reference books and kits are 

the costs that strongly influence girls (Rose,  et al. (1997). 

The inability of some girls to meet the demand for uniforms and school materials forces them not only to 

be absent from schools, but also to get less marks and finally to discontinue their education. Similar to 

this analysis, P1 (interviewee) responses :  

             “My parents who had ten children, I am one of them; they want to send them to school.  

               However, they are unable to afford for all of the children because of the high indirect 

              of  schooling. I am lucky getting the chance and to continue the secondary level education.  

              If I have the chance passing in the national exam of 10th grade, my parents will be disagree  

              to extend the preparatory level education.”(February  19,  2019) 

These indicated that financial problem can affect negatively the participation of female students as well 

as academic achievements of female students'. 

                 4.2.1.2 Family educational background and academic performance 

 

T.L Types of costs   Very high high uncertain Low Very low 

  1 cost of school materials F 39 37 4 6 3 

% 44 42 5 7 3 

2 cost of uniforms F 35 39 7 4 3 

% 40 44 8 5 3 

3  cost of accommodation or 

house rent 

F 23 41 11 6 5 

% 26 47 12 7 6 
4  

cost of transportation, 
F 7   9 4 29 39 

% 8 10 5 33 44 
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To establish the influence of family educational background on the girls„ performance, the researcher 

collected data from female students. The responses of   students whether the educational background of 

parents affect performance of girls is as shown the table 6. 

             Table 6 Response based on Female Students’ Mothers and Fathers Educational Level 

 

 

 

 

 

 

As shown in Table 6, 53% of mothers and fathers of students were illiterate . On the basis of the data, 

majority of female student respondents‟ stated that their mothers‟ and fathers „s education background is 

below primary level. This implies that their mothers do not have ability to help in study at home and also 

encourage and support them to well performance.The findings concur with those by Memon, et.al 

(2010) who also observed that the majority of students whose parents were well educated, performed 

better in examination as compared to those students whose parents were less educated or illiterate. 

Educated parents might also facilitate the girls„ learning at home, encourage, continuous follow-up and 

motivate them to score better academically Mohamed(2011).Therefore, from the above respondents' 

response and literature; we can understand that female students‟ mothers and fathers poor educational 

background has its own negative effect on female students' academic performance. 

 

 

 

 

 

 

 

 

 

 

 

 

                              

 

        Table 7 Female Students’ Mothers’ and Fathers’ Occupation 

 

No Educational level  students  % 

1 Illiterate 47 53 

2 Basic literacy 17 19 

3 Primary(1-8)  11 12 

4 Secondary(9-12) 8 9 

8 Graduate(Above Diploma) 5 5 

 Total 88 100% 
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Table 7 indicates that female respondents‟ mother occupation and reveals 60% were farmers with no 

their own land, 13% were farmers with their own lands, 12% are  merchants/making or selling drinks 

,10% were small business worker and 3% of them are government employees. Whereas according to 

respondents‟ fathers‟ occupation 59% were farmers with no their  own lands, 14% are farmers with their 

own land , 12% are merchant/making or selling drinks , 8% are small business worker and 4% are 

government employee. This indicate that girls are required to support their parental farming and petty 

trading activities. Many revealed their peasant and small business background and the fact that they 

devote a considerable amount of time in supporting their families. Pergamon (2003:2419) states “it is 

also clear that women's participation in education (both in terms of enrollment and time spent in 

education  is determined by the economic situation of the family to a greater extent than is that of men.” 

Besides, Jacques (1987:231) Explained “Students were engaged in part- time employment to cover 

school fees and to fulfill other materials.” On his study the effect of part time employment on academic 

achievement of high school students, he reported that the non-employed students, grade point averages 

were higher than the grade point of the employed students. 

 

 

 

 

 

 

                                  Table 8 Number of Cattle Owned by the students Family in Percent 

No Occupation Mother's 

occupation 

Father's 

occupation 

Number % Number % 

1 Farmer with no their own land 

(daily laborers) 

     53 60    52 59 

2 Farmer with their own land      12 13    13 14 

3 Making /selling drinks      11 12    11 12 

4 Other small business worker      9 10     7 8 

5 Government employee      3 3     5 4 

 Total      88      88 
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Table above shows that in Woliso wereda, the highest proportion of parents own between l-3 cattle. The 

population is closely related to animal farming and the social status of an individual is culturally 

measured by cattle ownership.Teshome(2002) overall more than 51% of the families of female students  

own  between 1 and 3 cattle, again indicating that they belong to the poorer section of their 

communities. 

From the analysis of table 7 and 8 as well as literatures, one can conclude about the mother's and the 

father's lower occupational status of family affects negatively female students' academic performance. 

          Table 9 Response Related to Parents’ Encouragement Because of their Educational Level 

 

 

 

 

 

 

Based on table 9, 92% and 89.7 % of respondents‟ mothers and fathers were not encouraging them in 

education respectively. Kimondo (2013) found that family background affected the academic 

performance of girls. The educated parent involve programs promotes high academic performance in 

children. The literate parents help their students for doing their homework, asking the situation of their 

study and know in the obstacles to solve this leads to high performance of students.Some students' 

interviewees blame their parents for their poor encouragement exhibited in their home, which in turn 

affect their effective and efficient management of time. Moreover, they declare that they do not give 

attention about their education.                      

Therefore, from the response and suggestion given above one can conclude that parents' low expectation 

about females' academic performance had negative effect on their academic performance. 

 Number of Cattle Owned by the Family 

None 1-3 4-6 7-10 Above 11 

Number of respondents 30 45 5 4 4 

% 34 51 6 5 5 

No  Option Number % 

1 Mothers encouragement in 

Education 

High        2 2.3 

Medium        5 5.7 

Low       81 92 

2 Fathers encouragement in 

Education 

High        3 3.4 

Medium        6 6.8 

Low       79 89.7 
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          4.2.1.1 Effect of Parents’ Level of Income on Female Student academic  

                   achievement in Secondary Schools of Woliso Woreda. 

One of the objective of the study was to determine how economic factors influence  the academic 

achievement of girls in secondary schools of Woliso Woreda. From the open ended questionnaire, it was 

found that the respondents actually did not think of this as a significant factor. Most of them regarded 

economic situations as even more compelling for students to even stick to education in order to foster 

change in future. The results from the closed ended questionnaire have been tabulated as shown here 

under. 

             Table 10 Effect of Parents’ Level of Income on Female Student academic achievement in  

                             Secondary Schools of  Woliso Wereda 

 

As shown, most respondents agreed (69%) with the statement that Household poverty contributes  to 

decrease  academic achievement of female students secondary school. Thus girls who come from 

economically advantaged families are much more likely to participate and perform better than those 

from disadvantaged families (Emebet,2003).This is clear evidence that the poverty has negatively 

influenced female students' academic achievement in secondary schools. 80% of the respondents 

disagreed with the item two. This implies, poverty of parent affects girls‟ academic achievement at the 

study areas. 

    

 

      

    4.2.2 Girls’ Involvement in Family Occupational Backgrounds or Activities  

T.L Question Yes % No % 

1  Does household poverty contribute for lower academic 

achievement of girls? 

69 78 19 22 

2  Does economic status of families have  influence on academic 

achievement of girls? 

11 20 71 80 



32 
 

The next issue considered is the involvement of girls in their family occupational backgrounds or 

activities. The results of the analysis are shown on Table 11. 

         Table 11 Respondents views on involvement of Girls in Family Businesses/Occupation 

 

 

 

 

 

The analysis of data shows  89% of  teachers asserted that  girls involve in family businesses. Likewise 

83% of the female students replied that they engage in family business activities. 

 Similar to this analysis, P2 (interviewee) responses: 

             “I am pleased during the time I am being in the school, however, most of the time 

              I am dictated to stay at home because my parents were given assignment to help 

              them in domestic works.My parents did not allow going to school before I complete  

             the daily household activities. Until complete the assignment I stayed at home and 

             I missed the class.”(February 20, 2019) 

Hence ,it is evident from the data and interview that girls‟ time will be influenced by  their involvement 

in the family businesses. 

                                           4.3 School Factors 

                          4.3.1 Distance from School to Home 

The study has observed some of major factors affecting female-students secondary education before 

completing the two years cycles of secondary schools. In line with this, distance from home to school 

could be seen as one factor that influences the participation of female students' education in secondary 

schools of  the Woliso woreda. 

      

 

 

Table 12 Female student  respondents whether they reached at school on time or not  

   Item Respondents  Yes % No % 

Do female students 

involve in family 

businesses? 

Female students 71 83 17 17 

Teachers 49 89 6 11 

Total 120 84 23 16 
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                        during their presence in the school. 

 

 

 

 

As it is clearly seen in Table 12 , majority of the respondents; that is, 89 % of them agreed that they did 

not reach on time in the school due to the distance from home to school. This implies that female 

students did not attend some subjects that would be given in the first period of the session. As a result of 

this, the students might get poor result on these subjects.  

So, not reaching on time in the school (that is due to the distance of the school from home) could be one 

of other factors those influence girls‟ education. At the end it can be also the case for girls‟ academic 

achievement lower than that of male students. Moreover, the response of the teachers, given in Table 13, 

supported the response of female students too. 

          Table 13 Teachers' responses on the arrival of female students from home to school 

 

According to Table 13 item 1; most of the teachers (80 percent) agreed that female students  reach on 

time from home to school while 20% of them disagreed. Regarding  to item 2. None of teachers give 

tutor for late coming female students. Odaga and Heneveld (1995) refer to a large number of studies in 

the region where it has been reported that the long distances girls (particularly rural girls) travel to 

school has two major problems: one relates to the length of time and energy children have to expend to 

cover the distance, often on an empty stomach, the other relates to the concern and apprehension parents 

have for the sexual safety of their daughters. Hence, from the result of respondents‟ response and 

literature  it is possible to say that not coming on time to school due to distance from home to school can 

be also the other factors affecting academic achievement of female students  in the secondary schools. 

                                 4.3.2 Roles of  Female Teachers  

    Item Options Number of respondents % 

Did you arrive at school on 

time? 

Yes   9 11 

No    79 89 

    Item Options Number of respondents % 

Do female students come on time 

from home to school? 

Yes    11 20 

No    44 80 

Do you give tutor for late coming 

female students? 

Yes    0 0 

No    55 100% 
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In this study, the roles of female teachers on girls‟ academic performance were examined as being a 

monitors, adviser, guiders and counselors of girls on issues related to their sex. In order to achieve this 

number of female teachers in relation to male teachers was identified. The study found that female 

teachers are available in secondary schools in different numbers as presented in Table 14 below. 

Table 14: Teachers’ responses on the availability of Female Teachers in Secondary Schools 

 

Name of School  
 

Number of Teachers  
 

Female Male Total Difference 

Dilela   Secondary school 1 36 37 35 

Dejaz Balcha secondary school 1 11 12 10 

Girma  W/Georgis Secondary school 2 10 12 8 

Total 4 57 61 3 

 

As presented in Table 14, each of the three secondary schools has a small number of female teachers 

compared to male teachers. The difference between the number of female and male teachers is big 

enough to enable one to conclude that girls in  secondary schools .This suffices again to say that girls in 

WolisoWoreda secondary schools may suffer seriously from shortage of female teachers as role models. 

The academic implication of this situation is that girls are denied of their right to access academic 

support from teachers with whom they share same sex and with whom they would be very much free to 

express their learning difficulties.  

Therefore, from this observation, as the findings reveal, the small number of female teachers as role 

models may contribute girls' poor academic performance in secondary schools. Difference in the number 

of female and male teachers in  secondary schools is also illustrated in Figure 1. 

            Figure 2  
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Woliso Woreda secondary schools 

 

 

 

 

 

 

 

 

 

Both Table 14 and Figure 1 indicate that the number of female teachers is low compared to that of male 

teachers.The findings concur with Davis (2001) who noted that most of  secondary schools have 

shortage of female teachers. This tempts one to suggest quick recovery procedures to minimize the 

difference so that girls may enjoy equal academic and other support from female teachers as boys do 

from male teachers, or rather, as girls do from male teachers. This would improve girls‟ academic 

performance in  secondary schools, given that female teachers may harmonize and encourage girls more 

freely to work hard on their studies. Female teachers are conducting meetings with girls‟ discussing 

gender issues such as participating in all important matters like working hard in academic issues, and the 

related issues about gender equity. 

                                    4.3.3 Sanitary Facilities 

As noted already, sanitary facilities have to do with the materials for removing human wastes in order to 

improve or maintain cleanliness for good human health. Sanitation is an important aspect for physical 

and mental health of any human being. This study sought to examine how the provision of sanitary 

services in secondary schools affects girls‟ academic performance in those schools. Two aspects were 

examined for this purpose. These included human body sanitary services and toilets 
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                           4.3.3.1 Human Body Sanitary Services 

Experience had shown that while all human beings demand body sanitary services like washing water 

and soap, girls demand these services with specialty. Beyond this, girls have special needs or 

requirements different from boys. For example, they need clean water during their menstrual periods. It 

was therefore important in this study to examine how the provision of girls‟ body sanitary services by 

the government and the society affects girls‟ academic performance. Three important sanitary services, 

namely: water, soap and pads were examined. Table 15 below summarizes the availability of Sanitary 

Services of girls  in secondary schools.       

Table 15:  Observation  analysis on the availability of Sanitary Services of  Secondary Schools 

 

 

No 

 

 

Schools 

 

            Service/Facility 

Water Soaps Pads 

 

1 Girma  W/Georgis secondary school √ × × 

2 Dejaz  Balcha secondary School √ × × 

3 Dilela secondary school √ × × 

Source: Field Data, (2019) 

Key:  √= Available ;  ×= not available            

Table  15 reveals that  the  water service is provided in the three secondary schools. On the one hand this 

may tempt one to think that girls do not face water problem.  Also, the table shows that soap and pads 

are not given to girls in  secondary schools regardless of  the fact that these are very important facilities. 

It is important to keep in mind that girls require effective hygienic conditions, especially during their 

menstrual periods. While they require water, soap and pads throughout their life, these 

resources/facilities become highly needed during menstrual periods. This study found that some girls get 

soap and pads from their homes. However, since some girls‟ families cannot afford offering these 

articles, the girls decide to remain at their homes for some days during menstrual periods. More 

importantly, this study found that some girls face serious challenge when they find themselves in 
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menstrual periods out of normal expectations, given the fact that menstrual periods may sometimes vary 

from month to month. 

 Menstrual periods are subject to uncertainty. When this happens while girls are in classes or school 

premises, they have to seek for permission or even absent themselves from classes, studies and go back 

home. 

Girls when were interviewed on how they are affected by poor provision of water and lack of necessary 

sanitary services like soap and pad, they complained that the problem affects them negatively not only 

health wise, but also academically. In line with this, P3 (interviewee) responds  

                 “Lack of  soap and  pad  for us  in the school has negative influence on our academic 

                   achievement, concentration during teaching and learning process as well as  during  

                  examination period. It  is necessary  that the school would attempt  to provide  girls from 

                  rural areas in this  regard.”(February  18,  2019)  

                                             4.3.3.2 Toilet  Services 

Another component of sanitary services in community secondary schools is the provision of toilet 

services for girls. To assess how toilet services affect girls‟ academic performance. The first task for this 

purpose was to find out if toilets are present in  secondary schools.  

Table 15:  Observation on the availability  of toilet Services  of Secondary Schools 

No Schools Separate toilet services for boys and girls 

Available Not available 

1 Girma  W/Georgis secondary school          √  

2 Dejaz  Balcha secondary School         √  

3 Dilela secondary school         √  

Source: Field Data, (2019) 

The data in table 16 indicates that  separate toilets are available in  secondary schools .girls are provided 

with toilet services. This follows  that girls are provided with toilet services. The respondents who 

responded to students‟ questionnaires, interview with head of schools, teachers and revealed the 

following results as presented in table 17. 
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                       Table 17 Adequacy of toilet service 

 

 

 

 

 

 

 

Table 17 indicates that toilet services are inadequately provided. For example, a large number (90.8%) 

of the respondents revealed that girls are provided with inadequate toilet services, which means that they 

highly suffer from sanitary problems as far as toilets are concur. 

                                    4.3.4 Teachers Related Factors 

In the tables indicated  here the percentage of the frequency and mean values for all factors were 

calculated. The values and ranges used in the tables presented based on the rule stated by(Gay and 

Airasian(2000: 156))These authors noted on likert scale the following values for negative statements: - 

“strongly agree (SA) =1, Agree (A) =2, Uncertain (U) = 3,Disagree(D) =4, and strongly disagree 

(SO)=5.”  Based on the value given for rating scale,the average of the rating scales is 3. From this 

average of the rating scale (3) it is possible to say, the respondents agree if the average value is less than 

three and disagree if the average value is greater than three with the issue. But this doesn't clearly 

indicate whether the respondents were strongly agree, agree, uncertain, disagree and strongly disagree 

on the issue. To make the interpretation more specific and to indicate whether the mean shows strongly 

agree, agree, uncertain, disagree and strongly disagree, it 'seems logical to interpret the result as follows, 

if the mean fails below 1.49 then it scores strongly agree, between 1.5 and 2.49,it scores agree, between 

2.5 and 3.49 it scores uncertain, between 3.5 and 4.49, it scores disagree and between 4.5  and5, it scores 

strongly disagree. 

 

 

Category of Respondents Provision of Toilet Service 

Students 

 

Adequately Inadequately 

F % F % 

11 12 71 88 

Teacher 
 

0 0 55 100 

Heads of Schools 2 50 2 50 

Total 

 

13 9.2 128 90.8 
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                 Table 18:  Respondents’ views on teachers-related factors affecting female students' 
 

                                   academic achievement. 

 

Responses regarding lack of interest of teachers toward teaching  presented in item 1, the table clearly 

indicates55% of the student and 60% of the teacher respondents  strongly agree with it .24 % of student  

and 20% teacher respondents agree with the item. But rest of them rate on uncertain, disagree and 

strongly disagree. The mean value of student and teacher  1.8 and 1.7 respectively which indicates that 

strongly agree with the issue. In line with this, T1 (interviewee) respond s 

              “Due to the economic status of teachers are low in relation to other government  

               workers, sometimes teachers are forced to do other jobs to get extra money which may 

             detract them from the time and energy they spend in the classroom.” February 20 ,2019 

Therefore, from the above response and suggestions given, one can understand that as there is lack of 

interest of teachers toward teaching. 
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1 Lack of interest of teachers 

toward teaching. 

Students 49 21 9 4 5 1.8 

% 55 24 10 4 5 

Teachers 33 11 6 3 2 1.7 

% 60 20 10 5 4 

2  Lack of  quality and 

committed teachers  to 

support female students. 

Students 61 27 0 0 0 1.3 

% 69 31 0 0 0 

Teachers 35 11 3 3 2 1.4 

% 63 20 5 5 4 

3  Lack of teachers emotional 

and social skill in providing 

special support for female 

students. 

Students 11 71 5 1 0 1.9 

% 12 80 6 1 0 

Teachers 13 39 3 0 0 1.8 

% 23 71 5 0 0 

4 Absent of clarity of teachers 

presentation in recognizing 

female students learning 

pace. 

Students 35 53 0 0 0 1.6 

% 39 60 0 0 0 

Teachers 19 25 6 5 0 1.9 

% 34 45 11 9 0 
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Item 2, in table 18, respondents were also asked to rate teachers‟ quality and to support female students. 

Accordingly 69% and  63% of the students‟ and teacher‟s respondents strongly agree  with the item.31% 

and 20%  students and teachers respondents agree with the item. The rest were uncertain and disagree 

with it. The mean value of student and teacher  1.3 and 1.4   respectively indicates that strongly agree. 

Similar to above analysis Ayalew (2009) has indicated the teachers play decisive role in the fulfillment 

of education goals. Whatever, curriculum changed is introduced and whatever reform is made all will be 

of little or no avail without qualified and commitment of teachers. Similar to this analysis, P4 

(interviewee) responses 

           “Attitude of teachers towards girls’ education and motivation and  

            commitment to support female students to improve academic achievement  

            was very low. Further, they stated as no provision of special class for girls’  

            to inspire and the females to achieve more.”(February 18 ,2019 ) 

Therefore, from the result of respondents' response and literature, lack of quality and committed teachers 

to support female students affects academic achievements of female students. 

Item 3, of table 18, respondents were asked to rate teachers‟ emotional and social skill in providing 

special support for female students 80% of students and 71% of teachers agree with the item.The mean 

value of student and teacher 1.9 and 1.8 respectively  indicates that agree. This reveal that teachers skill 

were highly affecting female academic achievement. 

The table also depicts that a great proportion, 60% of respondents of students agree that there is absent 

of clarity of teachers presentation in recognizing female students learning pace .45% of teachers agree 

with the item. The mean value of student and teacher 1.6 and 1.9 respectively indicates that strongly 

agree with the issue. Therefore, from the above response and suggestions given, one can understand that 

absent of clarity of teachers presentation in recognizing female students learning pace. 
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                                       4.3.5   Other school facility factors 

                Table 19  Respondents’ views on challenges related school  facilities. 

  

Table 19 displays the teachers' and students responses regarding to some of institutional related factors. 

Thus, on top of this, as it can be seen from the table, in all cases forwarded for the respondents, a greater 

proportion of the respondents said that the effect of factors raised above is highly influential. Regarding 

this, for instance, the table shows that 51%  of students  and 93% of teachers strongly agree that there 
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1 Lack of laboratory service. 

 

students 45 29 10 4 0 1.7 

 % 51 33 11 5 0 

Teachers 51 4 0 0 0 1.1 

 % 93 7 0 0 0 

2 Non availability of teaching 

materials school. 

Students 43 31 13 1 0 1.6 

% 49 35 15 1 0 

teachers 30 19 3 2 1 1.6 

% 56 35 5 4 2 

3 Non availability of support 

system for female students in 

particular that would help    them 

academically competent. 

Students 42 38 7 1 0 1.6 

% 48 43 8 1 0 

Teachers 21 27 0 7 0 1.9 

% 38 42 0 13 0 

4 

 

 

 

Low level of awareness and 

sensitivity of staff about gender 

issues that affect girls‟ academic 

achievement. 

Students 40 23 17 6 2 1.7 

% 45 26 19 7 2 

Teachers 26 21 10 3 1 2.1 

% 47 38 18 3 2 

5 Non availability of counseling 

and guidance to female students 

for creating better academic 

achievement 

Students 26 27 7 16 12 2.6 

% 30 31 8 18 14 

Teachers 16 27 - 7 5 2.2 

% 29 42 0 13 9 

6 Absence of rewards given in the 

school for female students good 

scorer. 

Students 27 23 3 24 12 2.7 

% 31 26 3 27 14 

Teachers 23 21 2 5 4 2 

% 42 38 4 9 7 

7 Lack of proper reading place 

where they can use freely. 

 

Students 27 37 3 11 11 2.4 

% 31 42 3 13 13 

Teachers 25 14 - 11 5 2.2 

% 45 25 0 20 9 
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are lack of laboratory service.33% and 7% students and teachers agree respectively. The remaining 

participants are uncertain and disagree with the issue. The mean value of student and teacher  1.7 and 

1.1 respectively  indicate that the respondents strongly agree with the issue. Besides,T2 (interviewee) says 

              “In our school there is laboratory equipment. But the problem is absence  

               of laboratory technician as well as lack of short term training for the natural 

               science teachers in regarding to usage of laboratory.”(February 18,2019) 

Martin(1997:57) suggest “it is better for children to learn to do science than to learn the facts, concepts, 

generalizations and theories. Therefore, teachers should teach science using careful and appropriate 

application of the scientific procedures.” 

As a result of these analyses, definitely, one can easily recognize that the very low laboratory 

practices at  secondary schools of Woliso woreda was one of  impact on female students' academic 

achievement. 

Therefore, from the above response and researcher observation, one can understand that as there is lack 

of laboratory services. So the negative effect of academic performance is not due to the lack of tools 

rather lack of laboratory technician and absence of adequate training for science teachers on usage of 

laboratory equipment. 

According to item 2  the table indicates that 49% of the student and 56% of teacher  participants strongly 

agree that there is shortage of teaching material.31% of student and 35% of teacher participants agree on 

issue whereas, the remaining participants uncertain and disagree on the issue. The mean value 1.6 shows 

that their strong agreement with the issue.  

Therefore, according to the data revealed in the above, inadequate supply of instructional materials are 

affecting female education in secondary schools. Particularly, due to the absence of instructional 

materials, female students could not do class work, homework, and assignment notes and so forth in 

order to cover the portions of the subjects.  

Finally, in such reasons, female students might become bored and disappointed in schooling and at the 

end they might decide to leave their secondary education.  

This is also confirmed by many researches‟ findings such as Tadesse (1974) that can significantly 

discourage female students‟ learning and their participation in school as well as motivates them to leave 

their education. 

Regard to non-availability of support system for female students in particular that would help them 

academically competent,48% of students and 38% teachers  strongly agree  as well as 43% and 42% of 
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students and teachers agree with the issue whereas  5% of students and no teachers are uncertain, only 

1% of students and 13% of teachers disagree with the issue. The mean value of student and teacher  1.6 

and 1.9 indicates that strongly agree with the issue. 

Non availability of support system for female students in particular that would help them academically 

competent is another factor that affect academic achievement of female students  

According to item  4 low level of awareness about gender issues given in the school 45% and 47% of the 

respondents of students and teachers  rate strongly agree. 26% and 38% of students and teachers are 

agree with the issue, 18% and 19% of students and teachers are uncertain whereas the remaining 

participants were disagree with it. The mean value of student and teacher 1.7 and 2.1 respectively which 

show that agree and uncertain, which implies that there were lack of giving awareness concerning 

gender issue. The rests of the respondents disagree with the idea given.  

Therefore lack of awareness of staff about gender issues one of the factor for low academic performance 

of female students in Woliso Woreda. 

Concerning the options forwarded, “Non availability of counseling and guidance to female students for 

creating better academic achievement.” 30% of students and 29% of teachers strongly agree,27% of 

respondents agree,7% of  respondent  uncertain ,16% of students and 18% of teachers were disagree and 

the remaining were strongly disagree. The mean value of student and teacher 2.6 and 2.2 indicates that 

agree with the issue. Many researches‟ findings such as Ediger(1987) and Asmerom(1989) have shown 

that the presence of guidance and counseling minimized the rate of school leavers, in particular females. 

Furthermore, as the document inspection indicates the three secondary schools  do not have school 

guidance and counseling. 

This indicates that most of school-aged girls did not and/or do not get school guidance and counseling 

services which helped them solve some problems and motivate them in order to continue their education 

properly. So, the absence of school counselors could be the reasons that affect girls‟ secondary 

educational achievement.   

Regard to item 7 “absence of rewards given in the school for female students good scorer” 31% of 

students and 42% of teachers  strongly agree,26% of students and 38% of teachers agree,3% and 4% of 

students and teachers were rate uncertain and the remaining were rating disagree with the issue. The 

mean value of student and teacher  2.0 and 2.7  indicate that the respondents  agree with the issue. 

Student motivation is key factor in successful learning. Lado (1982:42) and motivated learners never out 
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any lesson unless something goes beyond their capacity to deal with “when students are motivated to 

learn, they usually pay attention to the lesson” Carrel (1992:71) as cited in Geletas. (1990:12-18.) 

Regard to lack of proper reading place where they can use freely 31% and 45%   student and teacher 

respondents disagree with the point forwarded , 42%  and 25% of the student and teacher respondents 

agree with the case, only 3% of student  were  uncertain while the remaining were disagree with the 

case. 

Similar to above analysis, Craft,( 1996) noted  that unfavorable school climate adversely affects 

students‟ daily academic performance by reducing their willingness to persist at academic tasks and 

interfering with the cognitive process involved in learning. Unfavorable school climate may cause 

school failure more than intellectual ability for some culturally different students. Thus, maximizing 

school success requires creating conducive school climate. (Ibid) 

Therefore, from the result of respondents' response and literature, we can conclude that the school 

related factors  affects negatively the academic performance of female student. 

                Table 20 Responses of Teachers Based on Female Students’ Academic Achievements 

 

Response regarding effort of female students in doing their assignment, questioning and answering 

questions is presented in item 1, the table clearly indicates at high rate (81%) their high problem in 

performing their works like doing assignment, participating in class. 

The other point presented in above table is females‟ attendance of class regularly. As indicated by 67% 

of respondents female students were usually absent from class. 

In other side 33% of them reveal that there were no differences in attending class with regard to male 

student. 

 

No Item Options Number of 

respondents 

% 

1 Efforts of female students in doing their assignment  High        - - 

Medium      10 19 

Low      45 81 

2 Is females absenteeism from school   higher than 

that of males? 

Yes       37 67 

No      18 33 

3 Presence of teacher   related factors Yes      48 87 

No        7 13 
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     In line with this, T3 (interviewee) responds 

             “Poor performance of female students in secondary level was due to high demand for  

             Domestic work, heavy household workload as well as taking responsibility at 

             home,and inadequate involvement of parents and lack of continuous support by  

            moral, financial and material from their parents due to poor income capacity of  

             parents. Failure of teachers‟ commitment to assist female students, and negative  

             attitude of community towards girls‟ schooling and low perception or stereotype of 

             students being a woman are factors affect females‟ academic achievements.”(February19,2019) 

Frequent absenteeism and reduced performance leads them to drop out from schools and eventuality to 

marry (Ghicharu,1993). 

In the above table,item 3 discusses about presence of teacher related factors. From the respondents 87% 

of them respond there was high teachers‟ related factor. But13% of them respond negatively. 

In line with this, T4 (interviewee) respond s: 

           "most of  teachers used lecture method to teach the students only by  

          following the top up students than creating conditions conducive to do  

          practical activities for females.” (February 20,2019) 

Inline to this, Avados and Haddad(1981:172) say teachers attitude and skills that have bearings on 

school effectiveness include: academic and intellectual profession, internal motivation for teaching, 

teachers' high expectation for student performance, knowledge of subject matter, teacher's beliefs about 

the purpose and utility of schooling etc. 

 

                                        4.5  Social-Cultural Practices 

                                        4.5.1 Teenage Pregnancy 

Early marriage and teenage pregnancy have been identified as factors which restrict female participation 

in education in developing countries. The results of the analyzed data on teenage pregnancy are shown 

in Table 21 which follows. 

 

                     

       

 



46 
 

                         Table 21 Respondents responses on Teenage Pregnancy 

 

 

 

 

 

 

 

 

 

 

The analysis of data indicates that, 123  respondents(80%) response “Yes” but 30 respondents(20%)  

responses “No” Similar to this analysis, P5 (interviewee) responses 

           “Most of girls stopped going to school because they were pregnant.”(February 18,2019) 

In a nutshell, the incidence of teenage pregnancy is current factor that restricts female academic 

achievement. 

                          4.5.2 Early Marriage of Girls 

In societies or communities where the practice of early  marriage of girls is ripe, the practice has been 

identified as a factor which impinges on female access and participation in education. The analysis of 

data on the factor is shown in Table 22 below 

                      Table 22 Respondents responses on Early Marriage 

 

 

 

 

 

 

 

 

 

 

The analysis of data indicates that,  111 respondents  (72.5%)  responses “yes” but  42 respondents 

(27.5% ) responses “No”. From the analysis in Table 22, early marriage had negative impact on female 

academic achievement   in the study areas. 

Item Respondents  Yes % No % 

 

Is teenage pregnancy 

problem in the 

secondary school? 

 

 

Female students 76 87 12 13 

Teachers 40 73 15 27 

Educational  officials 4 67 2 33 

Principals 3 75 1 255 

Total 123 80 30 20% 

   Item Respondents  Yes % No % 

Is early  marriage of 

girls problematic in the 

secondary  schools? 

Female students 69 78 19 21 

Teachers 34 62 21 38 

Educational  officials   5 83 1 17 

Principals   3 75 1 25 

Total 111 72.5 42 27.5 
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                           4.5.3 Effect of Domestic Labor on Female Student 

 
Furthermore, the study sought to find out how the involvement of girls in the provision of household 

Chores affects or influences female academic achievement at the secondary school level. The results of 

the analysis are shown in Table 23 below. 

           Table 23 Responses of female students’ on Effect of Domestic Labor on Female  

 

                           student academic achievement. 

 

 

 

 

 

The analysis item one reveals that 19 respondents (22%)  responses “No” but  69 respondents (78%) 

responses “yes”. This can make the students wear out and lose focus on academic issues. From the 

second item, it can be noted that 61% respondents agreed with the statement that household chores is an 

evidence of lower academic achievement of girls. This implies that creating labor (paid for and 

household labor) affect the academic development of a female student. The final question on how the 

respondents concurred with the statement that there are girls complain about excessive household chores 

and helping their families in daily life income, 81% of the respondents  agreed with it.  

 Similar to this analysis, P6 (interviewee) responses: 

              “She spend most of her time doing chores for  4-5 hours per day.”(February 18,2019) 

Besides, P6 (interviewee) says: 

             “Her brothers do not spend their time on tasks. She said that when her brothers are  

               keeping cattle, this actually allows them free time to study in the field.”(February 20,2019) 

This suggests that in terms of how chores affect academic of female students, the home tasks such as 

cooking, cleaning and fetching water are more disruptive.  

Farming, although time consuming might not require the full attention of the boys at all times. Some of 

this time might be considered free time. 

T.L    Items Yes % No % 

1 Do secondary school girls perform both intra and 

extra household duties? 

69 78 19 22 

2 Is household chores  an evidence of  lower academic 

achievement of girls? 

61 69 27 31 

3 Do girls complain about excessive households and 

helping their families in daily life income? 

71 81 17 19 
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Cooking, cleaning and water fetching are all activities, which require full attention and energy. This 

could mean that girls' chores are more disruptive to their education as they have less time to study. It can 

also mean that girls are generally more exhausted than boys from doing their chores, which can impact 

on their energy and concentration in school. 

In a nutshell, girls‟ involvement in domestic services affects female participation in education at the high 

School level in the  Woliso Woreda. 

             Table 24: Female students’ responses about families and their structure 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

As it is shown in table 24, about 79% of female students had their parents (both father and mother) who 

were alive when they were learning in the secondary schools while 21 % of girls had lost their parents. 

Among the respondents, 33 % and 28% of them had lost their fathers and mothers respectively .The rest 

39% of them had lost both of their parents (father and mother). 

 However 64%of their parents were alive together while 36% of their parents were divorced. Among the 

respondents, 41% of them lived with their biological parents (father & mother).  

 Item Option F % 

1 Are  your parents (mother &father) alive 

when you were in secondary  School? 

Yes 70 79 

No 18 21 

Total 88 100 

2 If you say „No‟, who died? Father 6 33 

Mother 5 28 

Both 7 39 

Total 18 100 

3 If both alive, do they live together now? Yes 45 64 

No 25 36 

Total 70 100 

4 With whom do you live now? With both mother 

&father 

36 41 

With mother only 30 34 

With father only 4 5 

With my husband 8 9 

With brother 4 5 

With relatives 5 6 

With others 5 6 

Alone 4 9 

Total 88 100 
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The rest 34 % of them were living with their mothers, 9% with their husbands, and 6% with their 

relatives, and 5% with their brothers, 9% alone and 6% with others.Then, 59% of female students did 

not live with their both parents during their presence in the secondary schools. 

Furthermore, the analysis of this study has shown that the structure of the family had a considerable 

effect in affecting academic achievement of female students in the secondary schools. This is also 

confirmed by different researches‟ results that the breakdown of family due to divorce or death was 

other factors that affected the academic achievement of female-students in the secondary school. Then, 

death, separation and divorce are mostly the reasons that create serious emotional discourage of school 

age-girls in the form of tension and anxiety in their life. 

These could also be hindrances to female-students' attention in their learning process in class. 

Finally, as a result of their consequence, the female-students who lived with only one parent (father or 

mother) and with others might be obliged to support the household chores which could be other serious 

obstacle for missing schools repeatedly and make less  in their academic achievement. 

 

              4.6   Educational  Officials’ and  principals Interview  Response 

 
Majority of educational and school principals of the Woreda asserts that ideally variations or 

inconsistencies in exam achievements are not good. However, in real situation variations always exist. 

The reason for the gender inequalities could be , distance home to school, lack of role model  teacher 

particularly female teacher, and devotion to assist students, examination administration system, absent 

of students'  commitment to study and motivation to perform high academic result,   lack of integrity of 

school administration and the facility of schools such as lack of  laboratory services,  shortage  of  

proper reference materials. 

They also asserted that domestic chores also another factor that has influence on student‟s academic 

achievement. In line with this, M1 (interviewee) respond s: 

            “The parents cannot see boys and girls equally. In the absence of father, a boy takes  

            Responsibility the family because boys are physically strong. Even if, a woman can manage a  

            household, she cannot do as a good as man. Any courage and support were provided for boys 

           only.No equal time allocation for boys and girls at home. Boys have enough time for studying 

           but females have not. Parent demanded females for domestic work rather than encouraging  

           them for studying, doing assignment, home work and other educational activities rather.  

          the ways that were discouraged female in all educational tasks.”(February 21,2019) 
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          In line with this, M 2 (interviewee) respond s 

                      “  The poor performance of female students in secondary level 

                       was due to high demand for domestic work, heavy household  

                       workload as well as taking responsibility at home.” (February 21,2019 

          Besides,X1 (interviewee) says: 

                       “ The poor performance of female students in secondary 

                        level was inadequate involvement of parents and lack of continuous  

                       support by moral, financial and material from their parents due to poor  

                        income capacity of parents.” (February 18,2019) 

The interviewers  also state  that economic status of  parents affect  negatively academic achievement of 

female.: Besides,X2 (interviewee) says: 

                   “If you see their parent  living standard you can understand from their face that  

                    They live at the lowest level.  They do not earn more than 600 Birr every month.  

                    The question then is how to cover school materials for their children, to bring them  

                    to a clinic when they are ill, to properly feed them and so on.”(February 19,2019) 

    Another  principal X 3 states: 

                   “Most of parents of female do petty business of all types for a living under normal        

                    circumstances this is a low-income job, but nowadays it is worse because they                            

                    find no market for their products. Due to this   they are not only able to meet school                   

                    costs or demands for their children, but instead  they force them to stay at  home with          

                    them.”(February 20,2019)  

The educational managers replied that they agreed large numbers of eligible females are not achieving 

well. Even if a girl was in school, she has no time to study and to read and to prepare for the lesson 

rather waiting the daily routine works at home because the school girls expected to fetch water and 

firewood for the family. In addition, making coffee and preparing food for whole family and rearing 

cattle in the field, pounding grain and purchasing important items from the market for the family. Girls‟ 

labor is used to substitute for mothers‟ work in the households. In one or other way girls have such 

heavy, long and tiresome and difficult activities in the household that take a lot of time energy. Gender 

biases on burden of domestic workload and direct and indirect cost of schooling are negatively affecting 

the school attendance and academic achievement of female students at large. 
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The argument here is that the school girl has no time to refer books, study and to do an assignment. The 

domestic work makes them too busy. As key informants said that the problem in rural area was worst 

when compared to urban girls. To some extent the urban girl is better than the rural ones. 

In addition, traditional attitude towards girls‟ schooling have effect on academic performance of female 

students. Majority of the community is illiterate and have no sufficient ideas about the benefit of 

education. The family as well as community have negative attitude in education. Due to this reason girls 

fill hopelessness, unable to see bright future and poorly perform in examination. Most students, teachers 

and educational managers asserted that the reason for poor academic achievement of female students 

was the lack of female role model teachers in teaching profession in the region in each level that refrain 

female students‟ from being encouraged, building self-confidence and future prospective chances. 

 In addition, they stated if there is significantly low number of female model teachers in the areas. This 

may hinder females not to be motivated to learn as well as to perform well. 

           

4.7 Girls’ Academic Performance in Woliso  Woreda secondary Schools. 

It was important in this study to examine girls‟ academic performance in secondary schools. This was 

done in order to reveal actual situation of performance among girls in the Woliso Wereda secondary 

schools in relation to the factors that influence girls‟ academic studies. In order to attain this, 

documentary analysis was employed to obtain the facts from results inform national examinations of 

four years (2015- 2018) . 
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Source Woliso woreda Education Office. 

The figure 2 indicate that achievement of female students was lower that of male students from 2015 

year to 2018 year except 2016 year. 
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                                            CHAPTER  FIVE 

             5.   SUMMARY, CONCLUSIONS AND RECOMMENDATION 

                                             5.1 Summary 

The general objective of the study was to analyze factors affecting female students' academic 

achievement in the secondary schools of  Woliso woreda. Specifically, the study aimed to analyze 

school related factors affecting female students academic performance, to investigate socio-economic 

factor affecting female students& to identify cultural factors affecting female students' academic 

performance. Literature on the factors influencing girls' performance was reviewed. The study targeted 

the three secondary schools in the Woreda. The study employed purposive sampling was used to select 

60 teachers,4 principals and 6 educational officials  and stratified sampling  to select 89 students as the 

respondents. In order to get the relevant data, four data gathering instruments were used. These were: 

questionnaire, observation, and interview and document analysis. Two questionnaire sets and interview 

guide were used to collect the required information. The return rate was 90% for teachers and 98% for 

the students .The sources of the data were female students, teachers, school principals, educational 

officials and the past four years (2015-2018) national examination result  of the schools. To secure the 

required information both Qualitative and quantitative approach were used. The data analysis led to the 

following  major  findings: 

                                          I .Socio-economic problems 

1. The study disclosed  that lack of  direct school costs of school materials like the purchase of pencils, 

pens, reference books and cost of uniforms or house rent have strong influence on academic 

achievement of girls in secondary schools of Woliso woreda. 

2. It was found out  that poor educational background of parents  and their Low occupational status had  

negative effect on  academic performance female students'. 

3. The study revealed that parent’s low expectation about females' academic performance had 

negative effect on their academic performance. 

4. The study showed that poverty situations and hence girls’ engagement carrying out family businesses 

at home had negative effect on their academic performance. 

                                        II. School related problems 

5. The study disclosed that lack of adequate roles model female teachers in the secondary schools 

negatively influenced female students‟ academic performance. 
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6. The study indicated that lack of adequate sanitary services and distance from home to school had its 

negative influence on the academic performance of female students. 

7. It was found out that absence of adequate laboratory services had negative influence on the academic 

performance of female students of the secondary schools. 

8. Teachers related factors such as lack of interest of teachers towards teaching, lack of  quality and 

committed teachers  to support female students, absence of teachers emotional and social skill in 

providing special support for female students and lack of clarity of teachers presentation in 

recognizing female students learning pace had negative effect on the academic achievement of  

female students. 

9. The  study also showed that inadequate supply of instructional materials , non-availability of support 

system for  female students in particular that would help them  academically competent as well as 

lack of awareness of staff about gender issues  had negative influence on the  academic achievement 

of female students. 

10.  The study also disclosed that absence of rewards given in the school for female students good scorer 

had negative effect on the academic achievement of  female students. 

                                        III .Cultural   Problems 

11. The study disclosed that early marriage and teenage pregnancy had negative influence on academic 

achievement of female students. 

12. It was found out that family related issues like divorce had negative  influence  on    female students‟ 

academic performance. 
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                                           5.2 Conclusions 

According to the findings of this study the researcher concluded that   poor educational back ground of  

parent is one of the major problem that  affect  girls academic achievement. The parents‟ educational 

backgrounds are likely to shape children‟s attitude towards education. Since educated parents are likely 

to reward education, it may be expected that girls normally coming from educated parental background 

persist and perform well at school. Students who come from economically stable families perform better 

than those who come from humble background, because the parents are able to provide relevant learning 

material such as text books and uniform. Parents‟ positive attitude towards girls‟ education and their 

involvement will play significant role in female students‟ academic achievement. However, lack of 

parental involvement, encouragement and support of parents in female education was very low which 

will hide their potential to achieve academically better. In addition poor parental child relation also 

attributes to poor performance of female students. As stated by most of the respondents, there is high 

need for extensive usage of female student‟s labor, i. e. the high need for girls to work the 

household/domestic work from an earlier age than boys. Girls have heavy burden and a subsequent 

unclear mind, and increased absenteeism from school, lack of time for school assignments after school 

attending, lack of understanding the subject matter and commitment to school activities. The effect is 

academic underperformance for the girl. 

 

Based on findings, institutional factor which mostly affect academic achievement of female student is 

non availability of teaching material, i.e. shortage of instructional material. Lack of sufficient 

instructional material such as books, modules, library etc. hinder them to not be educational efficient. In 

the schools, inadequate supportive mechanisms, i.e. the tutorial services and various supportive 

mechanisms not sufficiently provided. This indicates the academic environment is not adequate for girls. 

On the other hand, there was no counseling and guidance services  to female students. The issue is one 

of major challenges of female academic achievements. Counseling and guidance stands out to be a 

significant factor in creating and improving awareness of the society regarding to female education for 

their better academic achievement. According to the finding, teachers experience in solving female 

students‟ academic challenges, teachers‟ quality and commitment to support female students, teachers‟ 

emotional and social skill in providing special support for female students was low. Female role model 

teachers have high psychological impact on female students.  
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  On the bases of the finding, there is significantly low number of female teachers in the areas. This  

hinder females not to be motivated to learn as well as to perform well. The psychology of the girls at 

school plays a key role in their academic performance. Distance from home to school also  influence on 

girls‟ academic performance, the greater the distance from home to school, the less likely it is that a girl 

will attend . Parents are also afraid that their daughter may be subject to sexual harassment on their way 

to and from school .Inadequate sanitary facilities like  soap, pads, and toilets are challenges in the 

secondary schools. Girls are not provided with enough toilets, they lack soap and pads. Some girls 

decide to absent themselves from schools, especially during their menstrual periods due to lack of these 

important facilities. As a result ,girls are more affected in terms their academic performance.    

Negative perceptions holding among some members of the community that educating a girl is wasting of 

time and resource were identified as factors affecting the performance of girls in secondary schools. 

Early marriage and teenage pregnancy had negative influence on academic achievement of female 

students. 

The structure of the family  is also another problem that affect academic achievement of female students 

in the secondary schools. The death, separation and divorce are mostly the reasons that create serious 

emotional discourage of school age-girls in the form of tension and anxiety in their life. Finally, as a 

result of their consequence, they might be forced to withdraw their secondary education. Besides this, 

the female-students who lived with only one parent (father or mother) and with others might be obliged 

to support the household chores which could be other serious obstacle for missing schools repeatedly 

and make less  in their academic achievement. 

 To sum up, school - related factors, economic factors and cultural factors have negative effects on the 

academic performance of girls in Woliso woreda secondary schools. Hence, ways of providing the 

necessary support to girls education should be sought by the schools, the communities and all 

stakeholders. 
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                                    5.3 Recommendations 

1. The finding of the research showed that because of parents‟ low occupation, low economic 

background, most parents could not support and assist female students‟ by covering the direct and 

indirect cost of schooling. This inability of covering school direct and indirect costs plays its role 

standing in the way of female students‟ low academic achievement. Thus, to tackle this obstruction and 

encourage females‟ regular attendance the woreda educational office should provide loans from their 

poverty alleviation fund to needy parents to enable them improve upon their economic activities and 

thus raise their incomes. This will make it easy for them to cater for their female students by providing 

them with their basic needs and paying for different cost that influence their performance. 

2. As the findings of the study have shown, the absence of female teachers in secondary schools may 

discourage the learning interest of female students. So, the Regional Education Bureau should search a 

means to assign female teachers in secondary schools who can serve as a role model. 

3 .As the findings of the study have shown that lack or shortage of school facilities such as instructional 

materials, library and absence of guidance and counseling are still other main reasons that affect girls‟ 

educational participation in secondary schools. Then, the provision of improved school facilities will be 

an ultimate effect in encouraging regular attendance and increasing academic achievement of females. 

Woliso woreda education office and the school are advised to organize school facilities at the proper 

time in order to get rid of the obstacles that influence performance of females in secondary schools. 

4.Woliso secondary schools are advised to invite some successful and iconic female figures in different 

disciplines to share their experiences for female students which may serve as means to boost the level of 

their achievement, motivation and moral in their respective arena of social life. 

5.Woliso secondary schools are advised to provide progressive gender focused tutorial programmers so  

    as to improve  the academic performance of girls. 
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6. As it is observed the findings of the study, most of secondary schools do not have school guidance 

and counseling service. While, as it is confirmed by different researches‟ results, the availability of 

dedicated school guidance and counselor helps the learners to solve individual problems and to have a 

good out look towards self and encourage female students with their learning difficulties. So, the 

Regional Education Bureau and other responsible authorities advised to assign schools guidance and 

counseling services for secondary schools to improve girls‟ performance in the woreda. 

7.Oromia Regional Education Bureau is advised to organize short-term training for secondary school  

   teachers on ways of   enhancing  girls academic performance. 

8. The research explicated that a reasonable barrier to the schooling of girls is the fact that parents 

themselves have not been to schools and may not have enough idea about the benefits‟ of education or 

what schools can do for their children. In minimizing this barrier, therefore, the schools are advised to  

organize awareness creating program to help parents and communities better to understand and 

appreciate the value of schooling and the long range effective education has on their female students. 

Concurrently, the schools are  advised to play a vital role to organize prizes to parents those who are 

committed to support their female students' learning though not educated for such prizes would have a   

power of stirring up those families who don‟t have such commitments. 

9 .Schools and educational officials advised to organize seminars education about complete attitude 

change to get parents to be concern about their girls‟ education. This will help change the negative 

attitudes that the girls have towards education. 

10.Since it is revealed in this study that sanitary facilities like soap and pads are not provided to       

     girls in secondary schools, it is recommended that the schools(PTA) provide these necessary   

     facilities. 

11.The school advised to give recognition high achiever female students and their parents, teachers who  

      participate on female issue, parents and role model female teachers as well as female students-                          

     teachers committee to increase their motivation. 
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                                    Appendices  

                                 Appendices A 

                       Addis Ababa University 

                College of Educational and Behavioral studies  

             Department of Educational planning and Management 

Research Questionnaires for students 

Dear Student 

The purpose of this questionnaire is to collect data for the study entitled “Factors Affecting 

Academic Achievement of Female Students: The Case of  Woliso Woreda  secondary schools”. It 

aims at assessing the major factors affecting female students‟ academic performance and thereby 

recommending solutions for the problems identified. Since your 

cooperation plays a vital role for the success of this study, I kindly request your cooperation in 

completing this questionnaire. Your responses will be kept confidential and will be used only for 

the purpose of this research. 

Please note that: 

 You need not write your name and any other personal identifier except there quested ones. 

 To those questions with alternatives, please, mark your responses by putting“√” in the boxes provided. 

 For any additional opinions, you are kindly requested to write your responses on the blank space 

provided. 

Ithank you in advance! 

Part I:  DEMOGRAPHIC INFORMATION 

Write your personal Information in the space provided 

1. Woreda/ Town‟s Administration ______________________ 

2. School ___________________________ 
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3. Sex (use “√ ”      ) Male      Female    

4. Age (use “√ ”   16– 20                21 – 25               26 – 30 

4  .Marital status                single          Married Separated/                            Divorced 

 

 5.  Where is the location of your home? 

                    Rural area                     Urban area 

 

6.Rateyour  mother‟s  level of  education .   Tick /use “√ ”/ 

           Illiterate                 Literate ( able to write and read                   Primary education(1-8) 

Secondary (9 – 12) education            Graduate above diploma            Basic literacy  

Other (Please Specify)___________________________________________________________ 

7. On the basis of her level of education, how do you rate your mother‟s encouragement in 

your education/use  “√ ”/ 

     High                                          Medium                                          Low 

8.Rate  your  father‟s  level of  education .   Tick /use “√ ”/ 

Illiterate             Literate (able to write and read                       Primary (1 – 8 ) education 

Secondary (9 – 12) education                    Graduate above diploma basic literacy  

Other (Please Specify)_______________________________________ 

9. On the basis of his level of education how do you rate your father‟s encouragement in your 

education?)/use “√”/ 

     High                                Medium                                Low 

10.What is  your mother‟s  occupation ?     

Farmer with no their own land /daily labors                     /   Farmers with their  own land  

   Making/selling drinks              Small business worker Government employee  

Other (Please Specify)_______________________________________ 

11. On the basis of her occupation how do you rate your mother‟s assistance in your 

           High                            Medium                                                Low 

  

   

   

   

   

   

   

  

   

  

  

   

 

 

 



68 
 

13. What is your father‟s  occupation ?     

      Farmer with no their own land /daily labors                  Farmers with their own land 

          Small business worker                                                       Government employee 

   Other (Please Specify)_______________________________________ 

14. How do rate your father‟s assistance in your education? /use “√ ”/ 

High                    Medium                               Low 

15.How much cattle  do your parent  owned ? 1-3                             4-6            7-10               above  10           

Do you think that you attend class regularly as compared to male students? 

                Yes                                                 No 

15. Were your parents (mother &father) alive when you were in sec. School? 

               Yes                         No     

If you say „No‟, who died?  Father            Mother         Both    

If both alive, did they live together when you were in school? 

                Yes   No     

With whom did you live when you were in school? 

With both mother &father         with mother only                            with father only 

With my husband         with my brother          with my relatives          With others Alone 

16. Does the school provide guidance and counseling service for female students in 

         particular on how to be academically better achievers?/use  “√ ”/ 

                Yes                           No                                  I don‟t know 

17. Do teachers provide special support for female students to make them academically 

better achievers?/use “√ ”/ 

Yes                      No                              I don‟t know 

18.Did you arrive at school on time?/use  “√ ”/ 

           Yes                                              No  
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 19 Does household poverty contribute for lower academic achievement of girls? 

             Yes                                No  

20.Does the economic status of families have influence on academic achievement of girls? 

                 Yes                                      No 

21.Does  water services /facilities available in your school? 

                Yes    No  

22.Does  soap services /facilities available in your school? 

                 Yes                            No  

23.Does  pad services /facilities available in your school? 

                    Yes   No  

24.Are separate toilet services for boys and females available? 

                     Yes   No   

25.Does toilet services adequate ? 

                       Yes   No  

26.Is teenage pregnancy problem in the secondary school? 

                   Yes                       No    

27.Is early  marriage of girls problematic in the secondary  schools? 

                    Yes No  

28.Do secondary school girls perform both intra and extra household duties? 

                     Yes   No  

29.Do girls complain about excessive households and helping their families in daily life income? 

                     Yes No  

30.Do girls complain about excessive households and helping their families in daily life income? 

                   Yes No  
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31.Rate the extent to which the following direct costs play the role on academic achievement  

    Female students. 

No  Rating scales (Use ” “ √ ) 

Very high High Uncertain Low Very Low 

31.1 Costs of school materials      

31.2 Cost of uniform      

 Cost of accommodation or house 

rent 
     

 

32. Following are a number of statements describing a school related factors . Read each statement and 

Tick /use “√ ”/   whether you strongly agree (SA), agree (A), are uncertain (U), disagree (D), or strongly 

disagree (SD) that it describes your school. 

No School  related factors Rating scales (Use ” “ √  

Strongly 

Agree 

 

Agree uncertain Disagree Strongly 

disagree 

32.1 Lack of laboratory service 

 

     

32.2 Non availability of teaching materials in 

school 
     

32.3 Non availability of support system for 

female students in particular that would 

help    them academically competent 

     

32.4 Low level of awareness and sensitivity of 

staff about gender issues that affect girls‟ 

academic achievement 

     

32.5 Availability of counseling and guidance to 

female students for creating better 

academic achievement 

     

32.6 Rewards given in the school for female 

students good scorer 
     

32.7 Lack of proper reading place where they 

can use freely 
     

32.8 Absence of rewards given in the school 

for female students good scorer 
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33. How much do you think that the following teachers‟ related factors affect the 

academic achievements of female students at secondary level education? Read each statement and 

Tick/use “√ ”/   whether you strongly agree (SA), agree (A), are uncertain (U), disagree (D), or strongly 

disagree (SD) that it describes  teachers related factors 

 

34.How much do you think that the following Parents‟ related factors affect the academic 

achievements of female students at secondary level education?   

(Please rate them as: High , Medium,  low  Use “√”) 

 

 

 

 

 

 

No teachers related factors Rating scales (Use  “ √ ”) 

Strongl

y 

Agree 

Agree uncertain disagree Strongly 

disagree 

 

33.

1 

Lack of interest of  teachers toward  

teaching 
     

33.

2 

 Lack of  quality and committed 

teachers  to support female students 
     

33.

3 

 Lack of teachers emotional and 

social skill in providing special 

support for female students 

     

33.

4 

Absent of clarity of teachers 

presentation in recognizing female 

students learning pace 

     

No Parents‟ related factors Rating scales (Use “  “ √ ”) 

High Medium  low 

34.1 Mothers encouragement in Education    

34.2 Fathers encouragement in Education    
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                              Appendices B 

                          Addis Ababa University 

                        College of Educational and Behavioral studies  

                        Department of Educational planning and Management 

Research Questionnaires for Teachers 

Dear Respondents 

The purpose of this questionnaire is to collect data for the study entitled “Factors Affecting 

Academic Achievement of Female Students: The Case of  WolisoWoreda  secondary schools”. 

”. It aims at assessing the major factors affecting female students‟ academic performance and thereby 

recommending solutions for the problems identified. Since your cooperation plays a vital role for the 

success of this study, I kindly request your cooperation in completing this questionnaire. Your responses  

be kept confidential and will be used only for the purpose of this research. 

Please note that: 

 You need not write your name and any other personal identifier except there quested ones. 

 To those questions with alternatives, please, mark your responses by putting“  ” in the boxes 

provided. 

 For any additional opinions, you are kindly requested to write your responses on the blank space 

provided. 

                                                        I thank you in advance! 

Part I: Personal Data 

1. Woreda/ Town‟s Administration ______________________ 

2. School ___________________________ 

3. Sex :        Male                               Female 

 

4. Your educational Qualification 

   Diploma                      BA/Bed/Bsc Degree                         MA Degree 
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5. Your service years in teaching / for Career level Identification/ 

1 – 3 years               4 – 6 years                7– 9 years                       above 10 years          

Part II: Research Questionnaire Items related to factors affecting girls’ academic achievement 

6. In your experience of teaching at secondary school level, have you ever been recognized 

that there are teachers related factors that affect female students‟ academic achievement? 

         Yes                                       No    

7. If your answer for question 6 is “yes” would you please mention some of the factors? 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

8. How do you rate the efforts of female students in doing assignments, questions, 

class/ home works compared to male students? 

   High                                 Medium                                Low 

9. Do female students‟ experience absenteeism more than male students in your school? 

            Yes                  No    

10.Do female students come on time from home to school? 

           Yes                     No    

11.Do you give tutor for late coming female students? 

          Yes                   No    

12.Does toilet services adequate ?   

                Yes                                         No  

13.How do you rate efforts of female students in doing their assignment? 

   High                         Medium                            Low 
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14.Isfemales absenteeism  from school higher than that of  male? 

                Yes                 No    

15.Is teenage pregnancy problem in the secondary school? 

             Yes                      No    

16.Is early  marriage of girls problematic in the secondary  schools? 

                 Yes               No    

17. How much do you think that the following school related factors affect the 

academic achievements of female students at secondary level education? Read each statement and Tick 

/use “√ ”/   whether you strongly agree (SA), agree (A), are uncertain (U), disagree (D), or  disagree 

(SD)  that it describes school  related factors . 

 

18. How much do you think that the following teachers‟ related factors affect the academic 

achievements of female students at secondary level education? Read each statement and Tick /use “√ ”/   

whether you strongly agree (SA), agree (A), are uncertain (U), disagree (D), or strongly disagree (SD)  

that describe Teacher‟s  related factors 

No School  related factors Rating scales (Use  “ √ ”) 

Strongly 

Agree 

Agree Uncertain disagree Stronglydisagree 

 

17.1 Non availability of teaching 

materials in school 
     

17.2 Non availability of support 

system for female students in 

particular that would help    

them academically competent 

     

17.3 Low level of awareness and 

sensitivity of staff about gender 

issues that affect girls‟ 

academic achievement 

     

17.4 Availability of counseling and 

guidance to female students for 

creating better academic 

achievement 

     

17.5 Rewards given in the school for 

female students good scorer 
     

17.6 Lack of proper reading place 

where they can use freely 
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No Teacher‟s  related factors 

 

 

Rating scales (Use  “ √ ”) 

Strongly 

Agree 

Agree uncertain disagree Strongly 

disagree 

 

18.1 Teachers experience in 

solving female 

     

18.2 Teachers quality  and 

commitment  to solve  girls 

problems 

     

18.3 Teachers  emotional and 

social skills 
     

18.4 Clarity of teachers 

explanation 
     

18.5 Existence  of role model 

female teachers 
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                             Appendices C 

                       Addis Ababa University 

                     College of Educational and Behavioral studies  

Department of Educational planning and Management 

   Interview Guides for School Principals and Woreda Education Experts 

1. What factors do you think affect girls in their education? 

a. School related? ________________________________________________ 

b. Economic related?_____________________________________ 

2. Is that male or female students who perform well in education? Why? 

_____________________________________________________ 

3. What factors do you think are associated more with girls‟ failure to perform well in their 

learning parental related? 

____________________________________________________________ 

4. Do you believe that female students need more help than male students? Why? 

_______________________________________________________________ 

5. What do you think should be done to improve female students‟ academic achievement? 

______________________________________________ 
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                           Appendices D 

                  Addis Ababa University 

                        College of Educational and Behavioral studies  

                               Department of Educational planning and Management 

Observation Checklist 

This checklist is intended to measure the extent of the availability of materials, facilities and services in 

the school. 

Time of observation__________________ 

Date of observation_______________________ 

No  

 

 

     Subjects for observation 

 

                                        Categories 

 Very 

adequate 

adequate Moderately 

Adequate 

Inadequate Very 

Inadequate 

1 Library Size      

Availability of relevant text 

and reference books 

     

Professionals 

Service time 

     

2 Laboratory 

Size 

     

Availability of lab kits, 

chemicals and apparatus 

     

Preference of lab manuals 

Preference of lab assistance 

     

3 Guidance and counseling 

service 

     

Availability of 

professionals 

     

Availability of service      

4 Students sample result and 

dropout 

     

 


