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ABSTRACT 

 

The main purpose of this study was to assess the practices and challenges of community 

participation in selected secondary schools in Kembata Tembaro zone SNNPR. A total of 142 0f 

PTA, KETB, principals, woreda education office experts and secondary school cluster 

supervisors have participated. In this 12 (50%) of principals,48(57%) of KETB and72(85.7%) of 

PTA were chosen  purposive sampling techniques and woreda education office experts and 

supervisors were selected purposively. Both closed-and-open ended questions are administered 

to PTA, KETB and principals. Interview was conducted with the woreda education office experts 

and secondary schools cluster supervisors. The other tool used in this study was document 

analysis while analyzing the data collected using these aforementioned tools; frequency, 

percentage, means and standard deviation was employed. Community participation in secondary 

school activities is low. The findings indicate that the status of community participation in the 

decision making, contributing resource and evaluating the implementation plan of secondary 

schools was inadequate. And the contribution of KETB and PTA members to increase the 

amount of resource available for school, development of a conducive environment for teaching 

learning process and to reduce dropout rate and repetition rate of students was not sufficient. 

Furthermore, the study revealed that lack of training, lack of awareness  and  lack of 

commitment and willingness ,lack of accountability on the part of  principals, PTA and KETB 

members; and principals ‘unable to communicate with KETB and PTA members, lack of 

understanding their capacity , due to lack of training were affecting community participation. 

Thus, to alleviate the major problems encountered with community participation 

recommendations have been for warded .These included PTA , KETB principals and supervisors 

members at all levels in the process of school management ,provide clear and specific guide line 

and sensitize them, provide training to school Principals, conduct meeting, motivate and 

encourage PTA and KETB members organizing experience Sharing programs; provide rewards 

for those who have better performance and replace by new members those who are passive 

participants in the school activities. 
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CHAPTER ONE 

INTRODUCTION 

This chapter presents the introduction of the study that encompasses background of the study, 

a statement of the problem, objective of the study, Delimitation of the study, operational 

definition of key terms and organization of the study. 

1.1 Background of the study 

Education has long been defined as a vital instrument for development. It is the bedrock of all 

forms of development (social, economic, technological and political) of any nation 

(UNESCO, 2005; Firdisa, 2009; Abebe, 2012). It is a means to the end of economic growth 

and essential for sustainable development and participation in democratic social and political 

development processes. The World Bank (2010: 45) asserts that educated families tend to 

produce more, have a limited number of children and enjoy a relatively better quality of life 

compared to uneducated families. Educate people also earn more and respect by the society. 

Additionally, education is an investment in children's future well-being and in the strength of 

the national economy (Amare, A. &Temesgen, E. 2002; UNESCO, 2009; Derebssa, 2008). 

Policy makers and politicians at national and local levels have to devote much time and effort 

to their search for better schools (MOE, 2010&Michael, W, 2014). This view indicates that 

school improvement is a change or reform, which requires the schools to engage in the 

process that will help them to achieve their goals, so as to maximize the student achievement. 

In an increasing global economy, an educated workforce is vital to maintain and enhance 

competitiveness; hence society expects schools to prepare people for employment.  

The school is an integral part of the community whose chief objective is providing quality 

education to the children of the community. It is an important part of the community and 

becomes increasingly more important if it has multi-faceted relationship with its community 

(Abunu ,2009). As Bffie (1998) indicated, school exists at the heart of each community. And, 

the attainment of educational goals is impossible without the active participation of the 

community. The better the participation of the community in school management, the better it 

will contribute to increase enrollment, reduce dropout, improve equality of education, etc. 
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Effective school requires effective school management. Effective school management, in turn 

requires a well- developed intermediary organizations that provide leadership and resources 

schools need to translate polices into action (World Bank, 1997) A key indicator of an 

effectively managed school is the management of the school being seen as shared 

responsibility of the  community with the life of the school. Schools, therefore, need to create 

management systems that empower the community to contribute to the achievement of their 

goals.  

These systems should include planning, decision making, financial, and implementation, 

monitoring the work of the staff, and evaluating the work of school (MOE, 2004). Thus, 

efficient management of schools cannot be realized only through the effort of the school 

alone. That is why the MOE Training Board, Kebele Training and Management Board, and 

Parent Teacher Student Association with clearly specified duties and responsibilities to be 

actively involved in school management as representatives of the community.  

Community participation has been encouraged in Ethiopian education development activities. 

The Education and Training Policy of Ethiopia designed in the context of decentralized 

education system and has the goal that schools to be democratized and run with the 

participation of community, teachers, student and relevant government institutions (MoE, 

1994). The ESDP IV mandates the community to participate from identification of local 

educational problem through planning, execution of projects, management to evaluation of the 

final product (MoE, 2010). The woreda level decentralization reform seeks to empower the 

community to participate in local development activities, improve local democratic 

governance, and enhance the scope and quality of delivery of basic service at the local level 

(Garcia & Raj. Kumar, 2008). 

However, the UNESCO study in (2006) stated that, less quality of education could be the 

result of large class size or through greater student-teacher ratio. For instance, when the pupil 

teacher ratio rises above 40 in secondary schools & precedes 50 for primary schools quality of 

teaching learning will be highly affected.  

Therefore, from experience, the provision of quality education could be achieved by the 

collaboration. When we look into the support of parents and the communities give to school, it 
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is usually contributing additional resources without part in local decisions and control over 

Education. Especially, parental participation seems limited to financial material and labor 

contribution.  

In such conditions, other more substantial involvement in terms of consultation, management 

supervising the teaching learning process, evaluating plan implementation or control is 

limited. The development and implementation of school policies, the design of education 

content, or the delivery or evaluation of such content, providing adequate resource is usually 

seriously constrained.  

This indicates that the people of poor countries like Ethiopia need to organize and mobilize 

resources and complement the efforts of their governments in their respective countries in 

order to achieve a better life. In connection to this, there seems to exist low local community 

participation in the promotion of educational facilities and services in some of the regional 

states of Ethiopia, particularly in Kambata-Tembaro Zone, Community participation has 

become   poor.  

According to Squelch and Lemmer (1994), in (Kruger, 1996), parent involvement is to active 

and willing participation of parents in a wide range of school-based and home-based activities 

which may be educational or non-educational. It extends from supporting and upholding the 

school ethos to supervising children‟s homework at home. In supporting this idea, Shaffer 

(1994) claims that education a program takes place at school level are most likely to be more 

relevant, more supported, successful and Sustainable to the extent that they involve their 

communities in Planning, Implementation and Evaluation. Parent/ community/involvement 

are a matter of principle Parent involvement in a formal education is largely prescribed.  

Formal education by its own cannot fully satisfy the demands of the twenty-first century, 

guarantee for maintenance of community values. The high cost of education requires that 

funds be utilized in the best possible way & the intellectual development of the child calls for 

parent-teacher Corporation. Similarly, MCN, ergncy J.M, (2004), further indicates good 

schools and homes go together. Evidence suggests that connections between home and school 

help students adjust and learn parents boost their children “academic achievement by 
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exposing them to intellectually stimulating experience, requesting information, and 

participating in school governance. 

In agreement with the views of Shaffer (1994), Begin and Donald (2005) points out that there 

must be a structured systematic and active participation of the people of a community in the 

planning, policy making, and problem solving and evaluation activities of the school. Schools 

exist within the context of parents, community, school districts, other educational organization 

and institutions and levels of government. Each of them has an impact on school and through 

school on pupils.  

From this study put the following out comes; the level of community participation in 

contributing resources such as material, financial and other educational materials were low; 

the school and community are not working together effectively and not hold meeting 

regularly. Although, different studies has been done in our country regarding the participation 

of community most of them assesses the community participation in relation to school 

management and educational infrastructures.  

For instance, Melese Y. (2010) studied the practice of community participation in 

management of secondary schools. Similarly, Tadele B. (2014) also assessed the impact of 

community participation in improving quality education.  

The motivation for conducting this study was derived initially from a wish to assess the 

current practices and challenges of community participation in secondary schools of Kembata 

Tembaro Zone. 

 This study assesses the concepts and theories from different literatures in relation to the 

current practices and challenges of community participation in secondary school activities. It 

was hoped that this assessment were allowed the researcher to draw some conclusions of the 

current practices and challenges of community participation in secondary schools of Kembata 

Tembaro Zone in Ethiopia, specifically the in selected secondary schools. It is expected that 

by carrying out this study teachers, principals, school representatives and education 

practitioners may gain a better understanding of how to involve successful and effectively in 

school activities that elevate the outcomes of the students, the schools and the nation at large. 
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1.2. Statement of the Problem 

The problem under investigation is current practices and challenges of community 

participation in secondary schools of Kambata Tembaro Zone. As we can observe from the 

reality (general truth) provision of quality education is fundamental for the development of the 

country. 

Without the involvement of all stake holder quality and other problem in education cannot be 

managed easily. For example, if we take the experience of community participation in 

Uganda, government provision of education for all (EFA) in primary school had practically 

collapsed during the 1970s and remained deficient during the1980s and 1990s. Later on the 

government tried to fill the gap partly by the parents and broader community involvement i.e. 

65-90% of the total cost (World Bank, 1993 cited in Kwame, 2007).Similarly, in Ethiopia 

also, as stated by the (MOE, 2005) cited in Tadewos (2014),“provision of access to primary 

education for all school age as well as many over age children in the country can‟t be 

achievable by the government alone without community participation.” During the time of 

striving to achieve the EFA goals the role of the community participation in school leadership, 

supporting in the form of labor, cash(money) and local material for maintenance and building 

new classrooms and other managerial activities like solving school disciplinary problem was 

very important.  

Following the introduction of the new Education and Training Policy in 1994, duties and 

responsibilities of the community members (representatives) in school was clearly indicated 

so as to make the society very closer to schools, strengthen the bond between schools and the 

community, to create sense of ownership in the community, to utilize the potential resources 

of the society, to solve the problem of access, equity, quality and to achieve educational goals 

in general (MoE, 2002). In supporting this, Bangin and Donald,(2001) cited in Habteslassie 

(2014) described that:  

“The school in a dynamic, changing social order cannot adopt itself to change or make the 

necessary improvements in its program me without participating the community in its 

affairs….There must be a structured, Systematic an active participation of the community in 

the educational planning, Policy making, problems solving and evaluation of the 
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school.”However, the participation of the community in decision making, community 

mobilization and other important activities declines from time to time. This leads the schools 

to be insufficient in educational materials, equipment, etc and finally ineffective.  

According to Jeilu (2009), the main factors that affect the quality of education in Ethiopia are 

inadequate teaching learning process and student support facilities, shortage of well qualified 

teachers, low efficiency of program, low teachers motivation and commitment, inadequate 

funding and others. Thus, to minimize such educational problems as much as possible 

collaboration of different stake holders (like governments, NGO, s, community, etc) is very 

important.  

In supporting this, MoE (2007) mentioned that, teaching and learning, Student environment, 

Leadership and management and community involvement are the four main domains to 

achieve the implementation of SIP (school improvement program). Kambata Tembaro zone 

secondary schools have weak institutional capacity to provide the most basic social services 

(like education)because of low stakeholders participation and rural urban migration. For 

instance, schools in the town face shortage of classrooms, instructional materials and teaching 

aids and inadequate budget are among the critical problems.  

In addition to these, lack of adequate potable water, lack quality and separate toilets for male 

and females, first aid clinic, lack of chemicals and apparatus, IT rooms, sport field and 

materials and non-plasma education due electric discontinuity are another challenges of 

schools in the Zone. These problems leads to inability to accommodate the whole school age 

populations as per the standards ,shortage of library facilities, large class size, absence of 

laboratory classes, etc.                          

In general, the main problem that is going to address using this study includes inefficiency of 

schools due to shortage of school facilities, shortage of classrooms, inability of schools 

principals to mobilize the community to contribute resources to school &existence weak 

school community participation.  

Although, different studies has been done in our country regarding the participation of 

community most of them assesses the community participation in relation to school 

management and educational infrastructures. For instance, Melese R. (2010) studied the 
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practice of community participation in management of secondary schools. Similarly, Tadele 

B. (2014) also assessed the impact of community participation in improving quality education.  

 

Therefore, conducting a research in current practices and challenges of community 

participation in secondary schools of Kambata Tembaro Zone is very important in the Zone to 

improve the current service delivered by the schools, to create sense of owner ship for the 

community, to maximize the role of the community participation in all school, and to improve 

quality of education. 

According to (MOE, 2014/15), improvements in school infrastructure and facilities like 

latrines, access of water, a pedagogical center for teaching aids, laboratory equipment and 

library materials in primary schools are below  the  expected standards and that affect student 

outcome. From experience these challenges were also similar to the secondary schools‟ 

challenges. 

Current trends appear to indicate that there is a community participation challenge regarding 

in fulfilling schools‟ infrastructures, still left unsolved in secondary schools of  Kembata 

Tembaro Zone. And also school stakeholders‟ participation and involvement was not 

successfully engaged to mobilize the community to contribute resources to schools. Besides, 

the school principals did not mobilized communities.    

Therefore the roles of principals, PTA and KETB in involving the community are 

unquestionable. Hence, this study was aimed to assess the current practices and challenges of 

community participation in secondary schools of Kembata Tembaro Zone. 

 Therefore, the study attempts to answer the following research questions. 

1.3 .Research questions 

1. How does the community participate in secondary schools activities in Kambata-

Tembaro Zone? 



8 
 

2. To what extent the communities participate in secondary schools of Kambata-Tembaro 

Zone? 

3. What are the challenges faced by the community to participate in secondary school 

activities in Kambata-Tembaro Zone? 

1.4. Objectives of the study 

1.4.1. General Objective 

The main objective of this study was to investigate the current practices and challenges of 

community participation in secondary schools of Kambata Tembaro Zone. 

The specific objectives of the study include the following: 

1. Examining the practices involved in the effort the community makes to participate in school 

activities in Kambata-Tembaro Zone. 

2. Determining the degree of effectiveness of the community in supporting secondary schools 

of Kambata-Tembaro Zone.?  

3. Identifying challenges faced by the community to participate in school activities in 

Kambata-Tembaro Zone.? 

1.5. Significance of the Study 

The effectiveness of any organization depends on the achievement of its goals, satisfaction of 

the customers and the ability to continue and being competent to this dynamic world. In 

addition to these, to continue its current function the organization either provides better 

service than others for the customers or its products are something preferable than others. 

Similarly, schools as an organization are intended to be as source of researchers, scientists, 

physicians, etc.  

The researcher believes that the findings of this study would have the following contributions: 
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1. It will provides information for all local stakeholders (government bodies, experts, 

academicians, etc) about the current status of community participation 

2. Provides information for all local stakeholders about the current status of school 

community relationship 

3. May serve as a foundation for those who want to conduct further study on the topic 

1.6. Delimitation s of the Study 

The research was more comprehensive and reliable, if it has includes all schools; public and 

private, primary and secondary schools in Kembata-Tembaro Zone. However, due to finance 

and time constraints, the study were limited to public secondary schools at Kembata-Tembaro 

Zone was selected because of two main reasons. The first was that the problems on the 

practices of community participation in secondary schools highly observed in this zone. The 

other one was that, the researcher was a colleague with cluster supervisors, teachers, school 

principals and Woreda education officers, where he has been working in one of the Woreda of 

Kembata-Tembaro Zone.  

This helps the researcher to easily obtain relevant information. In order to make the study 

more manageable and feasible within the given time, it was geographically delimited to some 

selected government secondary schools (9-10) of Kembata-Tembaro Zone.  

This study was delimited to the academic function of community participation at school level 

which was practiced by the school‟s community by itself. Out of many aspects were 

considered in the current practice and challenges of community participation in secondary 

schools of Kambata Tembaro zone. Finally, the study was delimited by data gathering tools 

include questionnaire, interview guides and document analysis. Private schools were left out 

because they had different management procedures and school facilities. 

1.7 Limitation of the study 

Limitation was also observed in this study. One apparent limitation was that, most of the 

secondary school KETB, PTAs, principals, secondary school supervisors and WEO experts 
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were busy and had no enough time to respond to questionnaires and interview. Some of them 

who have enough time were also reluctant to fill in properly and return the questionnaire as 

per the required time. However, the researcher was able to minimize some of these problems 

by openly discussing on the objective of the study.  

The return rate of the questionnaires also maximized because some of colleagues were helped 

the researcher by encouraging respondents to fill in the questionnaires and return them. 

Another limitation was lack of relevant literature on the topic, especially on Ethiopian current 

contexts. There is acute shortage of books or updated related literature in the area. To 

minimize this, researcher was used all opportunity of searching in library and internet. In spite 

of these shortcomings, however, it was attempted to make the study as complete as possible.   

1.8  Operational Ddefinitions of key Terms 

Community: Community in this study means the Supervisors, Principals, PTAs, KETBs and       

WEO experts.  

Participation: community involvement through contribution of resources to schools, decision 

making, evaluating plan implementation and supervising teaching learning process of the 

schools. 

Community participation: In this study, community participation in education refers to 

direct or indirect parents and other community members‟ participation from enrolling a child 

and financing to influencing and real decision-making - that include identification of school 

problems to planning, management and evaluation of the final product the plan. 

Public Secondary School: the governmental Secondary school of grade (9-10)  

Teachers in Management: Are the teachers that participate in school managements such as 

PTA and Department head.  

Woreda Educational Experts: Are experts of educational office those leads general 

education institute competence assurance and supervision work. 
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Kebele Education &Training Board:- A KETB is legally nominated body that oversees all 

schools in a kebele. The board is composed of seven members. These are the kebelle 

administrator as a chairman of the board, the school headmaster as a member and secretary of 

the board, two representatives from parents, two representatives from youth and women 

associations, and one representative from the Kebele Teachers Association.  

Parent, Teacher & Students Association: - The PTA is a joint body of parents and teachers 

to be composed of seven executive member selected at the parent-teacher assembly. These are 

an elected community member as a chairman, male and female teacher representing teachers 

and other four members representing the community. The association is accountable to the 

parent teacher assembly and serves for three years term unless removed from the position 

because of their low performance.  

1.9. Organization of the Study 

This study was composed of five chapters. The first chapter deals with the background of the 

study, problem statements, general and specific objectives, research questions, scope of the 

study, limitation, delimitation and organization of the study. The second part deals with the 

review of related literature. The third chapter presents the research methodology of the study 

including the research type, sampling techniques and data sources. The fourth chapter focuses 

on results and discussion of the study. Finally, conclusions and recommendations were 

presented in chapter five based on the major findings, discussions &interpretation. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

Introduction 

This chapter of the study reviews the literature on the basic concepts of community 

participation; factors affecting community participation, areas of community participation 

global views of community participation in education, etc were discussed in detail. 

2.1 Basic Concepts of community participation 

Participation in relation to community is defined as the creation of opportunities to enable all 

members of a community to engage in various developmental activities Medley (1986, as) 

cited by United Nations,1981). Other scholars like Naryaran, and katrinka, E. (1997) describes 

community participation as the meaningful and active involvement of the community from 

planning to the implementation of a program. The term participation is an experience felt 

differently by different people in different situations. Even in similar situations the form and 

degree of participation is not the same for all. Diverse activities and practices can be labeled 

as community participation though each involvement pervades a variety of degree of 

participation and provoke different outcomes. Owing to this, different scholars categorized the 

level of community participation (CP) in different ways for instance, Yodit Goumnitz, Goike 

and Robins (2003: 26-27) classify the contributions of the community in terms of 

time/interest; labor, physical resources, and money. Accordingly, a member of a community 

could contribute from being as an observer (as such he/she may attend the project or provide 

moral support up to contributing skills and leading CP activities). Moreover an individual may 

attend school events and/or participate in the election of community representatives (e.g. 

PTA) at lower level of participation and working as community representative at the higher 

end of the continuum. Members within the vicinity of the school may join to the school efforts 

by providing labor support in classroom construction or serving in PTA, for example the 

support could be in material donation for school building or beautifying the school. In 

addition to time devotion to discuss about school affairs individuals in the community could 
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contribute to schools performance in terms of labor, physical resources and monetary 

donation. Monetary donation could be demanding at early stages of school improvement 

efforts. But it can be a less active form of contribution because a time involvement is 

relatively little. Therefore, it is difficult to assign any one form priority over another though 

each form of participation can represent a varying degree of quality and impact. Furthermore, 

high levels of participation in time/interest have potential to cultivate a proactive leadership in 

community.  

Low levels of participation may merely reflect parent‟s attendance at school events a much 

more passive form of participation. Hence, enhancing CP both in terms of quantity and quality 

could lead and bring about higher impacts on school‟s performances. This active form of 

community involvement is required for the improvement of education. 
 

2.1.1. Participation 

Participation originates from Latin derived from participates meaning part-taking, and pars 

+caper, meaning to take or to share in. Common English definitions include taking part in or 

becoming involved in an activity; the state of sharing in common with others; and the act or 

state of receiving or having part of something.  

Thus is the central concept in community involvement or sharing, particularly in an activity. 

What is important to note about these definitions is the focus on both the nature and the extent 

of involvement, with qualitative and quantitative implications. Hence, a higher level of 

involvement - of 'participation', defined as "having a share in, having apart in, being part of" - 

is achieved farther along the range, where parents take a more active parting the activities of 

associations, perhaps help in the classroom, and assist in other work. In this way, the focus of 

their relationship with the school widens from that of the parent concerned with his/her child's 

education per se, to a more global concern with the school as a whole.  

People from differing professional backgrounds may have different values and attach a range 

of meanings to terms (Shaeffer, 1994).This shows us, participation means many things to 

many people; open to varied interpretations and the level or intensity of involvement by 

various groups of actors may also greatly vary. At the same time, often the term participation 
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is modified with adjectives, resulting in terms such as community participation, citizen 

participation, people’s participation, public participation, and popular participation. The 

definitions given to terms associated with 'participation' have often remained vague, 

confusing, and even contradictory; especially, when we see the distinction between 

'participation' and 'involvement' is a case in point.  

Regarding the relationship between parents and school, two aspects are being discerned in the 

literature, namely parental involvement and parental participation (Deslandes, 2009).On the 

one hand, you can found that the term 'community involvement' has been given preference 

over 'community participation' because it is not sufficient merely to participate, which may be 

simply a passive response; there should be mechanisms and processes to enable people to 

become actively involved and to take responsibility for some decisions and activities jointly 

with professionals. 

2.1.2. Community 

Like that of participation the term community has no single definition. MOE (1998:43) 

defined as a group of people living together in a specific area and sharing similar economic, 

political, cultural and social experiences. UNESCO (2006) also explained the concept 

community as a group of people living in a given area with similar norms, cultures, interests 

and often shares resources, as well as challenges. Therefore, it is total population, which is 

living close together in some geographically defined area, having a set of common 

characteristics. 

2.1.3. Community participation 

The term community participation is a combination of the above two terms which has been 

defined in various ways by different scholars and organizations based on their perception and 

the contexts of area interested to discuss. For instance, the community participation is vital in 

soil and water conservation, in tourism, local government, etc. 

However, the intention of this study is to describe the term in relation to education. Therefore, 

in simple term community participation in schools means activities that revolve around 



15 
 

schools between the community and the school to cooperate, collaborate and interactions 

between them in various ways with the ultimate goal of improving quality of education and 

performance of the students. Murary, (2002) as cited in Melese (2010) suggests that it is 

difficult to establish clear and universally agreed concept of community participation. 

However, the levels of participation influence or control decision making, actions and 

outcomes are often key to the descriptions of community participation. 

In addition to this, Lonsdole, (2002) cited in konji (2005) stated that several educationists 

have tried to explain the meaning of school – community relations. However, the underlying 

consensus is that it refers to sharing of responsibilities, cooperation, working together for the 

promotion of educational progress. Gebremedihn, (2004) cited in Dawit (2016), also describe 

Community participation as a kind of cooperative activity of people through the existing 

physical, and social resources in order to achieve the objectives of development programs and 

projects.  

Generally, community participation is voluntary contribution of people and free from any 

enforcement with other body for achievement of the intended objectives. When the 

community and the schools work together, they can share the burden of the government, 

develop mutual understanding that benefits both of them, the community develop a sense of 

ownership of the activities, and motivate them to put their effort in ensuring the success. 

Therefore, education and community participation are inseparable two faces of same coin 

because the success of education particularly at its lower level is highly dependent on join 

effort of community participation. 

2.2. Areas for Community Participation 

There are different areas that a community could participate in the improvement of school. In 

recent years, community participation received increased attention in international and 

national policy, and many researchers and policymakers have documented areas of 

community participation. According to Schmitt and Tracy (1996:10), the involvement of 

community in school originates with commitment at policy level on the part of schools and 

results in programs and processes that build commitment at the support level on the part of the 
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community. For effective community participation in schools, educational policy makers must 

provide the impacts for community support.  

Regarding dimensions of community participation Shaeffer, (1994) has developed the 

following seven ladders for analysis: The mere use of a resource (such as enrolling children in 

the school) Participant through attendance and the receipt of information (e.g. at parents 

meeting) implying passive attendance. Involve in contributing (extracting) resources, material 

and labor .Involvement trough consultation (feedback) on particular issues.  

Participation in the delivery of service, often as partner with other actors Participation as 

implementation of delegated power Participation in real decision making at every 

identification, feasibility study, planning, implementation and evaluation. Regarding 

community participation, Muskin (2001) in swift-Moran (2006:347) also stated six models of 

community participation.  

These models for community participation include: infrastructure and maintenance, 

management and administration, teacher support and supervision, pedagogy and class room 

support, student‟s supervision, and students “recruitment. With regard to education system of 

Ethiopians, types/areas of community participation in education are stated in the guidelines 

for Organization Management, Community participation and Education Finance (MOE, 

2002:45-53).  

The guideline stated the following types/area of community participation:-Financing 

education-Participating in school based research Promoting quality of education-Participating 

in school curriculum design and textbook preparation or revision-Increasing enrollment of girl 

students in school-Uprising school-community relation-Supporting teachers-School 

management .In this study the researcher gives more emphasis to the role of community 

participation in quality of education. In the Ethiopian context, community participation in 

terms of contributing finance, materials and physical labor is low (mollaBekalu2011; 65) such 

as through making local social self-help association and providing security and safety 

especially for female teachers. 



17 
 

 Strengthening community-school relationships through sharing constructive ideas for 

schools on the part of community and participating on community life on the part of 

the school. 

2.2.1. Managerial Activities 

In most of the education system the teaching and learning process are going on through the 

direction of school principals and woreda offices without active involvement of the 

community. But as indicated in (MOE, 2002) the KETB members are responsible to approve 

the annual plan & budget of the schools, follow up its implementation, create mechanisms of 

boosting their internal incomes, conduct awareness raising to the community in sending their 

school age children to schools and not to drop out, supervise and control that the directors, 

teachers and the supportive staffs of the school plan, coordinate and mobilize the community 

in financial and material contribution for construction, maintenance and expansion of schools, 

etc. 

Generally, supervising the proper functioning of the schools, approval of annual plan and 

budget, working for better relationship between the school and community, mobilizing the 

community to increase school revenue, maintaining conducive environment (discipline ) in 

school and participating in the promotion of teachers are among the major roles of the school 

boards (MoE, 1998). 

2.2.1.2 Planning 

Croply, (1980) cited in Tadele (2014) described the significance of planning in any activities 

in as follows: Planning tries to achieve a rational matching of proposed goals with available 

knowledge of reality and probable casual relationship, planning process usually attempts to 

transform needs and aspiration into goals adjusting them available resources and technology. 

Hence, involvement of the community in planning for educational services has greater 

importance on its success. Because involvement of the community in each and every aspects 

like in planning, implementation and monitoring and evaluation of activities that takes place 

in school benefits directly themselves. If they agreed during the planning process, it means 
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that they become owner of that activity to implement and achieve to its final goal. Therefore, 

their involvement is indispensable for education. 

2.2.1.3 Decision Making 

The issue of the participation of the community in decision-making in school development 

process should be given due emphasis because of the fact that the community are the major 

stakeholders in education and are very much concerned with the rationale behind the decisions 

and their impact on the life of their children – their dearest possession - in particular and the 

society in general. 

Moreover, participation in decision making has several advantages that would lead to the 

improvement of schooling. According to Marsh, (1988:83), the major advantages are: to 

increase richness and variety of the school learning environment because of wide range of 

skills, to increase the sense of identity for local school community's, to enable parents and 

community understand the education process more fully and to support the goals of schooling, 

to enable the development of common purposes between teachers, parents and students; to 

lead to improved student learning intellectually, socially and emotionally; to reduce the 

number of legal actions taken out by parents or teachers against the school. He further 

suggests that though participation may result in some problems, it is possible that such 

problems could be overcome even if it calls for long term process, cost in time and extra 

personnel, through appropriate skills training. 

According to MoE, ESDP IV (2005) decision making is being shifted from Regions and 

Zones to Woredas further to schools so as to improve direct responses and service delivery. 

Currently schools are able to pass any decision that benefits the community based on the rules 

and regulations given to them by the MoE using their representatives 

(PTA & KETB) rather than waiting from the higher hierarchy level. This makes them to get 

faster solutions for their schools problem, able to plan and implement very important issues by 

themselves based on their consensus, etc. 
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2.2.1.4. Monitoring and Evaluation 

2.3 Community Participation in Monitoring and Evaluation 

Successful school improvement is linked to plan and executed monitoring an evaluation 

process and final out comes (Stoll and Fink, 1996: 53). As the members of school 

management committee and school board are representatives of the community, they are 

responsible for monitoring and evaluating the activities that take place in the school in the 

areas where it is felt appropriate. One of the tasks (responsibilities) of the school board or 

school committee and PTA is to evaluate the performance of the school along with its plan. 

For without evaluation, it lacks the basis for decision making regarding future planning and 

development. 

The two purposes of monitoring and evaluation conducted by the school board and PTAare to 

enable decision making to be based on acceptable data and to provide accountability for what 

has already occurred. This process should be aimed at correcting not condemning. It is an 

opportunity to learn from experiences and accomplishment for continuous improvement - 

when things are going properly to stay on track, when there are undesirable deviations from 

the plan to revise as required. 

Nevertheless, as the case may be, members of school board and PTA are laymen. They may 

not have the requisite knowledge with regard to effectively judge the activities they're 

responsible for. Hence, the principals roles as a trainer or teacher so as to raise the awareness 

of the members of the school board and PTA is so crucial in order that they would be in a 

position to contribute their level best to the wellbeing of the school in executing its 

responsibilities effectively and efficiently. 

2.4 Types and Levels of Community Participation 

The structures and mechanisms which can be established to encourage greater participation at 

the central level, others can be established or strengthened at the level of the school and the 

community. 
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2.4.1. Types of Community Participation 

Depending on the contexts different scholars suggest variety of classification of community 

participation. For instance, UNESCO (1985) from the degree of influence on decision making 

underline the following types of classification. The first one is purely formal participation 

(nominal participation) where the flow of information is one way from principal to 

community.  

The second type is a form of participation which is confined to consultation where the 

community is not only informed but is also able to react and express their opinion but not 

making decisions. The third type is participation involving power sharing where the 

community controls the decision making process. The share of the community has to be 

greater to make the participation meaningful and to create sense of ownership in decision 

making rather than simply to informing them. 

2.4.2. Levels of Community Participation 

According to Gojanayak, (1993:5) cited in Tadele (2014), the level of community 

participation in education ranges from simple to joint decision making to self management by 

the community. Therefore, for the achievement of access and quality education the share of 

the community participation is irreplaceable (UNESCO, 2006). 

That is why policy makers, educators and other stakeholders are working together in 

education to utilize the limited resources effectively and efficiently and to solve problems in 

the education sector by providing quality education for children. In strengthening this, 

Uemura, (1994) as cited in Habteselassie (2014), also described three ladders of community 

participation, namely “advocating enrollment and education benefits, boosting morale of 

school staff and raising money for schools.” 

On the other hand, Shaeffer (1994) also identified seven ladders of community participation. 

He analyzed the involvement of the community in terms of the extent of participation and the 

areas of education in which greater participation can occur. He divided the levels into two in 

which the first level consists of three ladders. These are 
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 Complete non-participation and exclusion from school affairs, except (often) on the 

provision of resources-Involvement (at home) with motivating children and helping 

them with home works.-Involvement as „audience‟ on passive supporters of school-

run- meetings or assemblies. One thing it would be clear that in the first three ladders 

members of the community are excluded from the school decision making process. 

The second level which consisted of four ladders allows a higher degree of 

participation of the community. Theses ladders -Participation as „consultants‟ on 

school issues. As „partners „in teaching and training; As „implementers‟ of delegated 

powers, and 

 As „citizens‟ of a community in control of the school. In addition, Shaeffer further 

identifies collecting and analyzing information, defining priorities and setting goals, 

assessing available resources, deciding on and planning programs, designing strategies 

to implement these programs and dividing responsibilities among participants, 

managing programs, monitoring progress of the programs and evaluating results and 

impacts as a specific activities that involve high degree of community participation. 

2.5. Community participation in Education 

Education takes place not only in schools but also within families, communities, and society. 

Despite the various degrees of responsibilities taken by each group, none can be the sole agent 

to take 100 % responsibility for educating children. Parents and families cannot be the only 

group of people for children‟s education as long as their children interact with and learn from 

the world outside their families. Communities and society must support parents and families 

in the upbringing, socializing, and educating of their children. 

Schools are institutions that can prepare children to contribute to the betterment of the society 

in which they operate, by equipping them with skills important in society. Schools cannot and 

should not operate as separate entities within society. Since each group plays a different role 

in contributing to children‟s education, there must be efforts to make a bridge between them 

in order to maximize the contributions. Education takes place most efficiently and effectively 

when these different groups of people collaborate. 
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Accordingly, it is important to establish and continuously attempt to develop partnerships 

between schools, parents, and communities. Heneveld and Craig (1996) recognized parent and 

community support as one of the key factors to determine school effectiveness. They identify 

five categories of parent and community support: children come to school prepared to learn, 

the community provides financial and material support to the school, communication between 

the school, parents, and community is frequent, the community has a meaningful role in 

school governance and community members and parents assist with instruction. In addition, 

World Bank, (1999) also identified the contribution of community involvement in education 

as: ensuring students‟ regular attendance and completion, promote girls education, contribute 

in labor, fund, material and land, building and maintaining schools, safeguarding schools, 

making decision school management, support in enrollment, provide housing for teacher in 

rural, cultivating the agricultural field of schools and support in reducing repetition rate. 

2.6. Factors Affecting Community Participation 

Involving the community in various school programs is not an easy task. There are several 

potential setbacks that hamper CP in school system. Historically, CP in education is 

implicated up on by a number of negative factors. Though the factors that influence CP may 

vary with different settings, some of the major factors that affect CP shall be discussed here 

under. 

 Involving the community in various school programs is not an easy task. There are several 

potential setbacks that hamper CP in school system. Historically, CP in education is 

implicated up on by a number of negative factors. Though the factors that influence CP may 

vary with different settings, some of the major factors that affect CP shall be discussed here 

under. In attempts to understand factors that prevent communities from being involved from 

formal education Shaeffer (1992) found that the degree of CP is particularly low socially and 

economically marginalized regions. 

This is because such regions tend to have the following elements: 

a. Lack of appreciation of the overall objectives of education. 
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b. A mismatch between what parents expect of education and what the school is seen as 

providing. 

c. The belief that education is essentially the task of the state. 

d. The length of time required to realize the benefits of better schooling, 

e. Ignorance of the structure, functions and constraints of the school challenges may vary from 

one stakeholder to another. The barriers could either relate to the community or from the 

school itself or related to both. 

2.5.1. Parents and Community Related Factors 

One of the major factors that deter parents/communities from taking part in schools is 

economic constraints. Some parents and families are unwilling to collaborate with schools 

because they cannot afford to lose their economic labor by sending their children to school. 

Even though they see the benefits to send their children to schools, opportunity costs are often 

times too high to pay. Furthermore, Shaeffer (1992) contends that poor communities/parents 

in general cannot bear the additional expenses of participatory process, especially in 

supporting financially, devoting time and energy for the school. 

Rietbergen (1996) also confirms that lack of information, training, undefined roles and 

responsibilities and financial constraints are factors that impedes Cp in school management. 

In general financial constraints, lack of time, energy and clarity, conflicts of interests 

,complexity of modern education, distance from the school, lack of sense of efficacy etc are 

the major barriers that could be related to community related problems in CP in school 

management (UNESCO, 2002; Shaeffear, 1994; and Ahmed 1991). 

2.5.2. Teachers Related Factors 

All problems in CP is not only related to the community but school personnel‟s, such as 

teachers and school principals also have had their own adverse effect on CP in school 

management. For instance, not all teachers welcome parents and communities involvement in 

school affaires. Gaynor (1998) analyzes the complex relationships that exist between teachers 
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and parents in her study on school management with particular emphasis to decentralization in 

education. She argues that many parents in many countries would like to be more involved in 

selecting and monitoring teacher‟s performances.  

Analyzing impacts of education and community (EduCo) project in which parents were given 

much responsibility in school management and monitoring teachers, Gaynor expressed that 

teacher were not at ease. Teachers felt threatened by parental involvement, believing that is 

could diminish public regard for professional status. On top of this, a World Bank study of 

social assessment on EduCo, Community managed-schools, in Salvador (Pena, 1995) 

indicated that even though parents valued education and had positive attitude towards 

teachers, they were suspicious about the government. The finding of this study also stated that 

teachers tended to feel they are losing authority within schools as powers are assumed to the 

community and parents. Consequently, resistance among teachers were observed in 

devolution power to the public/community/. 

2.5.3. School Principals Related Factors 

The school principal leadership style is crucially important in gaining the community support 

for running the school. Alison (1997) argues that the more democratic the principal is the 

better the CP will be. The principal‟s attitude, confidence, clarifying the rules and regulation 

to the community and to their representatives as well as his/her administrative supports are 

very demanding if CP is needed and exploited for the betterment of schools‟ programs. 

The internal management of schools is often taken care of by teams or councils with various 

members of school principals, deputies and school board however this does not guarantee 

amore participatory decision-making. In this connection, Kanddasny and Lio (2004) claim 

that the principal‟s effectiveness as a democratic leadership depends much more on his/her 

attitude towards participating the community (and its representatives) in decision-making. 

UNESCO (2006) contends that CP can be understood along a continuum of decision-making 

power, where communities initiate and share all aspects of the decision making process. 

The school principal may fear involving in assuming power to the community in decision 

making and other managerial functions for not to be dominated by them. So he/she prefers to 
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exclude the representatives in major decisions. In other words, the principal feels uncertainty 

in enhancing participation. Bagin and Donald (2001) such exclusion of the community in 

decision making limits the degree of CP and the implementation of the decision. 

Disregarding the ability of the community as the potential problem-solver is one of the 

barriers that hamper CP. Community less involvement is resulted as principals‟ assume PTA 

and KETB members possess little or no significant role in decision making (Arnott and 

Charies, 2000).Time factor could be one hindrance for involving the community 

representatives. Principals noted that time required by the PTA or school board entailed some 

opportunity cost (for example, for supervising other business). In addition, as Copper and 

Ulrich (1996) describe, the way in which time is managed during PTA or the school board 

could restrict participation. 

Furthermore, lack of administrative support in motivating the community (representatives) 

building their capacity through training, apathy etc are some of the setbacks that hamper 

effective CP in school management. On top of this the principals difficulty in convincing 

people of the value of involving and providing only aid roles to the community are the other 

barriers or problems related to the school principal in involving the community. 

On the other side educators have pointed out strategies that could improve the problem of CP 

in the management of schools. This shall be presented briefly below. 

2.6.1. Factors that Enhance Community Participation 

Higher level of community participation is an evolutionary process that goes up from the 

lower level of participation to higher level with different speed and outcome at various level 

of governance (Shaffer, 1994). Participating communities vary from place to place; 

nevertheless, they have some shared features (Reid, 2000): First, many peoples in the 

community are involved and not just an elite. Second, involvement is open for all groups, 

responsibilities are shared within the community, and ideas and talents are treated equally. 

Third, activities are carried out openly and publicized widely so that everyone gets informed. 

Forth, all individuals are welcomed regardless of color, age, race, past membership, level of 

education, occupation, personal reputation…etc.  
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Besides, the members do not sit passively and wait for others to take the initiative; rather 

everybody involves and provides their support. Fifth, citizens are encouraged to offer or 

contribute their best for a common good. Finally, the communities operate with an open 

minded; they are not externally influenced by anybody; and leaders do not champion their 

own personal interest rather they focus on high quality democratic decision-making process. 

Certain minimum requirements must be in place for transformation to such a good practice. 

These fundamentals include collaboration and partnership with different actors in 

development and the encouragement of new norms, creation of new mechanisms and 

strategies, and developing new knowledge, skill, and attitude (Shaffer, 1994). According to 

Shaffer, establishing three supplementary conditions leads to transformation in higher level of 

community participation. These are discussed in the next paragraphs based on Shaffer (1994). 

First, transformation into higher level of community participation requires developing social, 

political and cultural norms. This again requires: a) openness and adaptability of individuals 

and institutions i.e. the national political and cultural environment, education system and 

school openness and adaptability to change, to ideas, to the outside world and to new ways of 

doing things. b) A consistent system wide commitment and support to collaboration, 

participation and partnership especially of community, and c) Greater professional and social 

autonomy and empowerment both down to lower level of a system, especially at the school 

level and out to other actors, at the community level. 

The second condition that leads to transformation into good practice of community 

participation is developing mechanism for collaborative structure and organizations. This 

could be possible: a) when the norms developed for individual and institutional are accepted 

at all level of the bureaucracy. b) When there is government intervention and support, 

adaptive and flexible hybrid, and existence of understandable objectives and shared vision of 

a program at hand, and clear, systematic and consistent guidelines concerning participation 

and collaboration. c) When there is horizontal relationship within and between bureaucracy 

and different actors at all levels in the educational system. Certain factors need precaution as 

they could affect the benefits that could be realizable from collaboration with different 

stakeholder. These include, individual and institutional jealousies; competition over scare 

government resources and external funding; the desire to develop once own innovation; and 
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differences in the professional languages spoken - language of the researcher and the policy 

maker. 

The third condition that could lead to transformation into good practice of community 

participation is setting policy, procedures and guidelines at both national and provincial level. 

This requires: a) setting policy and guideline for directing the functions and responsibilities of 

school management committees and communities and this could enhance collaboration at 

micro level of educational system.  

These committees play the role of building collaboration and partnership within and across 

schools; between students, parent, other communities and the school; and between 

communities and communities or among the wider society. b) Setting specific legislation, 

policies, procedures, and guidelines relating to the function and responsibilities of 

organization at the provincial and national levels to enhance collaboration at the micro level.  

Lastly, transformation in to good practice of community participation needs changing 

knowledge, attitude, skill and behaviors. This could be enhanced through providing training 

that can produce new capacities, roles and values focusing on developing the basic norms that 

contribute to greater collaboration with different actors internal and external to school as well 

as developing the ability to focus on both the inputs and outputs. 

2.6.2. Factors that Hinder Community Participation 

Involving the community in various school programs is not an easy task. There are several 

potential setbacks that hamper community participation in school system. Historically, 

community participation in education is implicated up on by a number of negative factors. 

Though the factors that influence community participation   may vary with different settings, 

some of the major factors that affect community participation   shall be discussed here under. 

In attempts to understand factors that prevent communities from being involved from formal 

education Shaeffer (1992) found that the degree of community participation is particularly 

low socially and economically marginalized regions. This is because such regions tend to 

have the following elements: 
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a. Lack of appreciation of the overall objectives of education.  

b. Mismatch between parents and school. They believe that education is essentially the task of 

the stated. The length of time required to realize the benefits of better schooling, 

c. Ignorance of the structure, functions and constraints of the school challenges may vary from 

one stakeholder to another. The barriers could either relate to the community or from the 

school itself or related to both. 

 

2.7 Parents and Community Related Factors 

One of the major factors that deter parents/communities from taking part in schools is 

economic constraints. Some parents and families are unwilling to collaborate with schools 

because they cannot afford to lose their economic labor by sending their children to school.  

Even though they see the benefits to send their children to schools, opportunity costs are often 

times too high to pay. Furthermore, Shaeffer (1992) contends that poor communities/parents 

in general cannot bear the additional expenses of participatory process, especially in 

supporting financially, devoting time and energy for the school. Rietbergen (1996) also 

confirms that lack of information, training, undefined roles and responsibilities and financial 

constraints are factors that impedes Cp in school management. In general financial 

constraints, lack of time, energy and clarity, conflicts of interests, complexity of modern 

education, distance from the school, lack of sense of efficacy etc are the major barriers that 

could be related to community related problems in CP in school management(UNESCO, 

2002; Shaeffear, 1994; and Ahmed 1991). 

 

2.7.1TeachersRelatedFactors 
 

All problems in communities‟ involvement are not only related to the community but school 

personnel‟s, such as teachers and school principals also have had their own adverse effect on 

community participation in school management. For instance, not all teachers welcome 

parents and communities involvement in school affaires. Gaynor (1998) analyzes the complex 

relationship that exists between teachers and parents in her study on school management with 
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particular emphasis to decentralization in education. She argues that many parents in many 

countries would like to be more involved in selecting and monitoring teacher performances.  

Analyzing impacts of education and community (EduCo) project in which parents were given 

much responsibility in school management and monitoring teachers, Gaynor expressed that 

teacher were not at ease. Teachers felt threatened by parental involvement, believing that is 

could diminish public regard for professional status. On top of this, a World Bank study of 

social assessment on Edu Co, Community managed-schools, in Salvador (Pena, 1995) 

indicated that even though parents valued education and had positive attitude towards 

teachers, they were suspicious about the government.  

The finding of this study also stated that teachers tended to feel they are losing authority 

within schools as powers are assumed to the community and parents. Consequently, resistance 

among teachers were observed in devolution power to the public/community/. 

2.7.2 School Principals Related Factors 

The school principal leadership style is crucially important in gaining the community support 

for running the school. Alison (1997) argues that the more democratic the principal is the 

better the CP will be. The principal‟s attitude, confidence, clarifying the rules and regulation 

to the community and to their representatives as well as his/her administrative supports are 

very demanding if CP is needed and exploited for the betterment of schools‟ programs. 

The internal management of schools is often taken care of by teams or councils with various 

members of school principals, deputies and school board however this does not guarantee a 

more participatory decision-making. In this connection, Kanddasny and Lio (2004) claim that 

the principals effectiveness as a democratic leadership depends much more on his/her attitude 

towards participating the community (and its representatives) in decision-making. UNESCO 

(2006) contends that community participation can be understood along a continuum of 

decision-making power, where communities initiate and share all aspects of the decision 

making process. The school principal may fear involving in assuming power to the 

community in decision making and other managerial functions for not to be dominated by 

them. So he/she prefers to exclude the representatives in major decisions. In other words, the 
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principal feels uncertainty in enhancing participation. Bagin and Donald (2001) such 

exclusion of the community in decision making limits the degree of CP and the 

implementation of the decision. 

Disregarding the ability of the community as the potential problem-solver is one of the 

barriers that hamper CP. Community less involvement is resulted as principals‟ assume PTA 

and KETB members possess little or no significant role in decision making (Arnott and 

Charies, 2000).Time factor could be one hindrance for involving the community 

representatives. Principals noted that time required by the PTA or school board entailed some 

opportunity cost (for example, for supervising other business). In addition, as Copper and 

Ulrich (1996) describe, the way in which time is managed during PTA or the school board 

could restrict participation.  

Furthermore, lack of administrative support in motivating the community (representatives) 

building their capacity through training, apathy etc are some of the setbacks that hamper 

effective CP in school management. On top of this the principals difficulty in convincing 

people of the value of involving and providing only aid roles to the community are the other 

barriers or problems related to the school principal in involving the community. On the other 

side educators have pointed out strategies that could improve the problem of CP in the 

management of schools. This shall be presented briefly below 

2.7.3 Views and Practices of Community Participation 

It is argued that the role of community in education dramatically increased after The World 

Forum on Education in Jomtien, Thailand, in 1990 (Bray, 2001). This phenomenon is 

associated with „Article 7‟ of the declaration of EFA that demands partnership among 

different stakeholders in education, in which community is a domain, and explicitly states 

education provision as a shared responsibility for the stakeholders (Ibid).  

The absence of any mentioning about user fees in EFA goal seems not to contradict the need 

for „revitalized partnership‟ with different stakeholders and to protect government‟s interests 

to ask for community support. 
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2.7.4 Community participation in the World 

Community activities in education and schools specifically, have a long history worldwide. 

Indeed, a perspective of centuries rather than decades would generally show role of 

governments until the twentieth century, as schooling before that time was being mainly 

provided by churches and other voluntary agencies (Cummings and Riddell, 1994 cited in 

Kibona, 2012). 

During the period following World War II, the role of governments increased gradually until 

they were capable to play the dominant and in some countries almost exclusive role in 

providing education to the citizens. However, in the last quarter of the twentieth century the 

pendulum swung as the financial and other limitations of government capacity gained wider 

recognition while advocacy of community participation again became stronger (Tshireletso, 

1997). Communities have significant responsibilities in “creating, construction, financing, and 

managing the school, recruiting and paying teachers‟ salaries and procuring school materials” 

(Tshireletso, 1997).Evidence about the impact of decentralization on education services is 

mixed and limited. In Brazil, for example, it has increased overall access (in enrolments) but 

has done little to reverse persistent regional inequities in access to schooling, per capita 

expenditures and quality (Kibona, 2012). 

According to Kibona (2012) Chilean‟s experience also shows that decentralization does not 

by itself remove inequalities between localities of varying incomes. In fact, quality in poorer 

communities continues to lag. One shortcoming is that central governments have off-loaded 

responsibilities to local governments and communities without providing adequate targeted 

support. In Argentina, for example, education transferred from the national to the regional 

governments in order to reduce central government fiscal deficits. Support for decentralization 

is often based on the general belief that the local government is more in tune with the wants 

and needs of its constituents and therefore is better placed to distribute resources 

appropriately. Similarly, it can enhance citizen influence in the formulation and 

implementation of policies, particularly with regards to basic social services such as 

education. In addition to promoting responsiveness, local participation these types of issues is 

likely to increase accountability and resource mobilization (MULLINS, 2006). 
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2.7.5. Community involvement in Education in Africa 

One of the countries which involve the community is Uganda. In the early years of 

educational development in Uganda, schools were characterized by limited formalized 

contacts with parents except in such events as school days and sporting events. Parents had no 

say in what was taught or how schools were run. Lasibille,(2003) cited in konji, (2005) 

identifies a number of factors responsible for this situation:  

Firstly, school leadership did not attempt to establish partnership with parents believing that 

parents were irrelevant to the schooling process since they did not even know what was being 

taught. Secondly, the long distance between home and school and the cost of traveling 

inhibited parents from checking on their children at school. Thirdly, parents believed teachers 

could do it all alone, and did not see the need to get involved. 

The relationship between parents and teachers however changed for the better from the 1980„s 

to date. The cause of changed attitude and circumstances was the reduction of government 

funding in schools, which consequently created financial crisis in the schools. 

2.7.6 .Community participation in Ethiopia 

2.7.7. During the Imperial period  

Before the emergence of modern education, Ethiopian education was totally dominated by 

religious groups. The Orthodox Church in Particular and the Mosque to a certain degree 

played a significant role in the development of education. During this time, as Ayalew (1989) 

states, the role of parents and local communities were confined to rewarding the priest with 

material gifts depending on their wealth. 

After the introduction of modern education by Menelik II, the state took the responsibility of 

covering the funds and establishment of schools. Likewise, during the emperor‟s period, the 

community had no any role in the management of schools with the exception of paying 

educational tax levied on rural land. Local community participation in administration, 

planning, budgeting and control were inhibited. 
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Consolidating the above facts, Seyoum (1996: 38) cited in Melese (2010) has clearly put it as 

“. . . Schools virtually remained an island unto itself, a kind of a foreign body to the 

community. Its administration was solely managed by the school principal. The schools' 

contact with the community was limited to visit once or twice a year when the schools 

celebrate . . . school day or parents' day.” 

2.7.8 During the Dergue regime 

During the 'Derg' regime, as a result of the increase in the number of students than it was in 

the past, leads to a greater demand for educational resources. The expenditure for education 

could not keep pace with the ever increasing student enrollment that the government had to 

make different calls for wider community participation. Consequently, the ministry of 

education adopted a new law authorizing locally effected school management committee for 

operating and maintenance of schools in collaboration with the government. Under 

proclamations No. 103 of 1976 and NO 260 of 1984, the school committees were legally 

charged with the responsibility for overseeing and operating each school system by means of 

generating resources from their own localities. The latter proclamation was meant to 

strengthen the management and administration of schools by establishing government and 

public school committees which have members elected by urban dwellers or peasant 

associations (MOE 1984: 121). 

In relation to the management and administration of government schools, proclamation No. 

260 of 1984 states that government school committees shall, among other things, have the 

following powers and duties._ to make an overall supervision in order to ensure that the 

school is orderly and properly managed and administered in accordance with the regulation of 

directive issued to it by the minister. 

_ to supervise and follow up the proper utilization of subsidy or budget allocated to the school 

by the Ministry of education._ to make an overall supervision over the administration of the 

property of the school in order to ensure its use only for educational purposes._ to coordinate 

the school and the community in order to integrate theory with practice and encourage artisans 

to teach their skills in schools pursuant to the educational program of the school. 
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These powers and duties signify that the need for a strong relationship between school sand 

the participation of community as a means of supporting schools to make them operate in a 

better way was given attention. 

2.7.9 during the current government (FDRE) 

The education sector development program Implementation Manual (ESDPIM, 1998: 46) also 

states the main functions of the school committee as: supervising the proper running of the 

school, endorsing annual plan and budget, overseeing that appropriate culture is reflected in 

the school, working towards better relationship between the school and the community, 

finding ways and means of increasing the revenue generating capacity of the school, ensuring 

that appropriate discipline is maintained and participating in the promotion of teachers. 

Shortly after the coming of the EPRDF to power and the establishment of the Transitional 

government of Ethiopia (TGE), it adopted a decentralized policy as one strategy to promote 

the rural and national development that Ethiopia desperately needs. This is asharp departure 

from the Dergues central control of primary schooling. In contrast, 

Ethiopia's current education calls for greater community engagement as the final, most 

localized level of the decentralized system and explicitly mandates participation in school 

operations and management, (Swift - Morgan, (2006: 344) cited in Melese (2010). The policy 

change began with the 1994 education sector strategy policy of the TGE, which stated: 

Schools will be strongly linked with the community, which will take responsibility in its well 

- being and upkeep.  

They will be made to be responsive to the local needs and requirements and shall act as 

centers for all educational activities of the community. The management of each school will 

be democratized and run with the participation of the community, the teachers, the students 

and the relevant government institutions (MOE, 1994: 16-17). 

The FDRE's subsequent ESDP I and II program Action plans echo this rhetoric and further 

underline the role of the community in education delivery and management. The program 

action plans of ESDP II give specific examples of ways communities can participate, 
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including "Policy formulating, project implementation and problem solving,"as well as 

"construction of new school buildings..., school maintenance and mobilization of parents to 

increase enrollment, especially that of girls", (MoE, 2002). ESDP II also greatly emphasizes 

the role of communities in helping to fund the education sector program, aiming to have 

"mechanisms designed so that community will voluntarily and directly contribute to the 

financing of education based on its capacity." This strategy also intends to "promote a sense of 

ownership and thereby raise (the community's) own role in the management of schools"(MoE, 

2002). To this end, studies have shown that the experience of managing and financing local 

schools by the local community is not new to 

Ethiopia. The local people using local materials and skills have been constructing schools in 

different parts of the country. Thus, tapping local resources to finance educational 

development is a long lived practice in the country. As ESDPIII, MoE (2005) has revealed 

that the community participates by providing labor and materials for infrastructure projects 

such as building new desks or repairing classrooms. Their effort also included the collection 

and transport of building materials and the actual process of construction. 

2.8 Summary 

To sum up the above review of related literature, community participation in education affairs 

is one of the most over used but least understood concepts in developing countries? Many 

authorities agree that the definition, the term differ from country to country and within the 

field of emphasis. Schools are institutions that can prepare children‟s to contribute to the 

betterment of the society in which they operate by equipping them with skill important in 

society.  

There are different of participation ranging from simple consultation to joint decision making 

to self-management by the community itself. Being so,community participation in education 

lies on a continuous ranging from nominal to high level of participation depending on the 

management, socio-cultural context. Shaeffer (1994) put the levels of participation on a 

„ladder‟ which goes from complete non participatory and exclusion from school affairs, 

except in the provision of resources‟; though involvement (at home) motivating children and 
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helping them with homework; involvement as an „audience‟ and passive supporters at school 

run meetings; to participate as „consultants‟ on school issues; as „partners‟ on teaching or 

training; as „implementers‟ of delegating power; and ultimately as „citizens‟ on community in 

control of the school.  

The level of participation of the community as partners in teaching or training and as 

implementers of delegated powers reflect a more fundamental and significant since the 

community has the chance to make decision based on its priority. The community 

participation in school management has an important building block in creating a sense of 

ownership of schools. Schools should lay a fertile ground to take the lead to participate the 

community in the management of the schools. Community participation in school 

management has become necessary because of lack of government administrative and 

management capacity; community based management is often less skill intensive and more 

cost effective than centralized approaches.  

Therefore, community would participate in planning, decision making, school resource 

management, implementation and monitoring and evaluation with the help of representatives 

(PTA and KETB). PTA and KETB were established in all schools to participate in the 

management of school activities on behalf of the community. PTA is a joint body of parents 

and teachers of a school. It is basically an association of teachers and parents who have their 

children‟s in a particular school. And its purpose is to create strong links and relations 

between the school and the community, to bring parents and teachers come closer, to make 

parents know the school; what teachers are doing for students and the problems they face, to 

assist in raising funds to address some of the basic needs of the school. The main function of 

the school board is to work in line with area of the school policy, school development, school 

management and school finance. Involving the community in various school programs is not 

an easy task.  

There are several potential setbacks that hamper community participation in school system. 

Historically, community participation in education is implicated up on by a number of 

negative factors. Though the factors that influence community participation may vary with 
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different settings, some of the major factors that affect community participation shall be 

discussed here under. 

In attempts to understand factors that affect communities from being involved from formal 

education Shaeffer (1992) found that the degree of community participation is particularly 

low socially and economically marginalized regions. This is because such regions tend to 

have the following elements: 

Lack of appreciation the overall objectives of education. b. A mismatch between what parents 

expect of education and what the school is seen as providing .c. The belief that education is 

essentially the task of the state. d. The length of time required to realize the benefits of better 

schooling, e. Ignorance of the structure, functions and constraints of the school challenges 

may vary from one stakeholder to another. The barriers could either relate to the community 

or from the school itself or related to both.The level of community participation is greatly 

influenced by the inherent interest, capability and leadership style of the principal. The 

principals have to discharge their responsibility by creating participatory approach .They have 

to be aware that the community has not only the right to participate in the management of 

their schools, but also they themselves, have the responsibility to do it. 

2.9 Conceptual Framework 

In an attempt to put this study in context, the conceptual framework as shown in Fig 1.1is 

developed to get relevant information to the study objectives and to identify the measurable 

variables. The dependent variable which is the impact on schools is influenced by independent 

variables like school management, planning, decision making, monitoring and evaluation, etc. 

The following conceptual framework on figure 1.1 represents an inter relationship between 

variables of community involvement and its impact on secondary of TembataTembaro zone. 
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Figure-1 represents an inter relationship between variables of community participation and its 

impact on secondary of KembataTembaro zone. 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

Design and methodology of this study is described in this chapter. The research design, source 

of data, population, sampling, data collection instruments and the data analysis methods are 

discussed here under. 

3.1. Study Area 

The study was conducted at selected districts of Kambata Tembro zone. The Kambata Tembro 

zone lies between 7,103,048 and 7,500, 946 degrees north latitude and 37,841,711 and 38, 

078, 387 degrees east longitude in the escarpments of the south western Ethiopia high lands 

overlooking the rift valley, from north  (Hadya zone) to south (Hadya and wolytta zone) in the 

east (Halaba special woreda) and in the west (Omo river and Dwro zone).  

Durama town is the capital town of Kambata Tembaro zone and located in southern part of 

Ethiopia. Three dominant ethnic groups are live and those groups are Kambata Tembaro and 

Donga .Kambata Tembaro zone is located 350 kms far away from capital town of Addis 

Abebe and 119 kms far from the capital town of SNNPR, HAWASSA .The Kambata 

Tembaro zone economy is based on mixed farming and small enterprise and they 

communicate with local language kambatisaa and Tembarsaa, most of the people 

communicate in working language (Amharic) .   

3.2 Design of the Study 

To assess the current practices and challenges of community participation in secondary 

schools of Kambata Tembaro Zone, a descriptive survey method was employed. Descriptive 

survey research design helps to gather a large variety of data related to a problem under study 

and it is also effective for providing a snapshot of the current behaviors, attitudes, and beliefs 

in a population. Supporting this, Keeves (1990) has pointed out that descriptive method of 

research is a fact finding study with adequate and accurate interpretation of the findings.  The 

descriptive survey design was employed in this study on  the problem is critical and 

unresolved issue in the study area there was no research that has been conducted with the 
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same topic to solve the problem ground that it was found to be helpful to obtain reliable and 

relevant information (Leedy & Ormord, 2005 ). 

 Moreover, the method also helps to provide adequate information that enables the researcher 

to suggest some valuable alternatives. Therefore, to have a clear picture on the existing 

problems and to accomplish the objectives stated earlier a descriptive survey become 

appropriate. 

3.3  Sources of Data 

Both primary and secondary sources of data were employed in the study. The primary sources 

of data were obtained from Woreda education office experts, school principals, PTA, and 

KETB. The selection of those people as a source of data was based on the expectation that 

they have better information and experiences in relation to the study, secondary sources of 

data were gathered from documents of schools, publications, journals, books, and reports 

written on community participation, related literature and previous research findings were also 

reviewed to meet the objectives of the study. 

 

3.4 .population, sample and sampling techniques 

A. Woreda and Town Administration 

The kembata-Tembaro Zone has seven Woredas 3 city administrations. Out of these 4 

(57.1%)  and 2(75%)  of  Woreda and city administrations respectively were selected for the 

study since including larger samples would help get sufficient data for the study. In view of 

the Woredas being similar in their characteristics, simple random sampling was used to select 

samples. Accordingly, four Woredas namely –Tembaro woreda, Kechebira woredas,  Hadero 

Tunto and Kedida Gamela Woreda, were selected as samples. Similarly, of the three town 

administrations, two were selected randomly to include a larger size of samples. In line with 

that Durame and Hadero town administrations were selected for the study. 
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 B. Secondary Schools 

The total numbers of secondary schools in the kembata-Tembaro Zone were 36. One-third 

(about 33%) of the schools was selected randomly for the study. Since including about one 

out of three of the total number of schools were provide the data and information required to 

generalize for the population. Thus, 12 schools were selected as samples for the study. 

Schools from the four Woredas and two town administrations were selected.  

Accordingly, Mudula secondary school, Hodo secondary school and Ambukuna secondary 

school from Tembaro woreda, Metoma secondary school and Mesafe secondary school from 

Kechebira woreda, Jore secondary school, Teza Garba secondary school and Roman 

DegaKedida secondary school from Kedida Gamela Woreda, Donga Tunto secondary school 

and Mugunja secondary school from Hadero-Tunto Woreda, Hadero secondary school from 

Hadero town administration and Hambo secondary school from Durame town administration. 

 C. Community 

The subjects of the study were members of the community. Since the community was 

represented by PTA and KETB, samples were selected from each of the schools as follows 

D .PTA 

The number of members of PTA in each school was 84. Out of these 72 (85.7% ) of the 

members were selected using purposive sampling technique. Because, they were particularly 

informative about the topic: 

 6 PTA members from Hadero secondary, 

 6 PTA members from Hambo secondary school,  

 6 PTA members from Jore secondary school, 

 6 PTA members from TezaGarba secondary school 

 6 PTA members from Roman Dega Kedida secondary school, 

 6 PTA members from Metoma secondary school  

 6 PTA members from Mesafe secondary school  

 6 PTA members from Hodo secondary school,  
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 6 PTA members from Ambukuna secondary school 

 6 PTA members from Mudula secondary,  

 6 PTA members from Mugunja secondary school  

 6 PTA members from Donga Tunto secondary school 

                              Total=72 

 E.  KETB 

The number of members of KETB in each school was 84, out this 48(57.1%) of the members 

were selected using purposive sampling technique in view of the members being from 

different groups. Thus, the following numbers of samples were selected from each of the 

schools selected as samples for the study: 

 4 members from Hadero secondary, 

 4 members from Hambo secondary school,  

 4 members from Jore secondary school, 

 4 members from Teza Gerba secondary school 

 4 members from Roman Dega Kedida secondary school, 

 4 members from Metoma secondary school 

 4 members from Masefe secondary school,  

 4 members from Hodo secondary school 

 4 members from Mudula secondary school, 

  4 members from Ambukuna secondary school  

 4 members from Mugunja secondary school, 

  4 members from Donga Tunto secondary school 

                                  Total=48 

 F.  School Principals 

The total numbers of principals were 24. Out of these 12 were selected purposively taken as 

sources of primary data for the study.  
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The total numbers of sample principals were 12. 

 I. Secondary school cluster Supervisors and Woreda Education office experts  

The number of supervisors and woreda Education office experts in each sample Woreda and 

town administration respectively was one. 100% of the supervisors and WEO experts from 

each Woreda and city administration were selected using available sampling were used. 

Thus, the following numbers of samples were selected from each of the Woredas and town 

administrations selected as samples for the study. 

 1 supervisor from Hadero Tunto Woreda and 1 WEO expert  

 1supervisor from Kedida Woreda and 1 WEO expert 

 1supervisor from Kechebira woredas and 1 WEO expert 

 1supervisor from Tembaro Woreda and 1 WEO expert 

 1 supervisor from Durame town administration and 1 WEO expert 

The total numbers of secondary school cluster supervisors and WEO experts were 10. 

Therefore, the summary of the total numbers of population, and samples were indicated in 

table as follows: 

 Table 1 Population, sample size and sampling techniques 

No Target 

population 

Total number of 

each population 

Sample 

size 

% Sampling 

techniques 

1 principals 24 12 50 purposively 

2 PTA 84 72 85.7 purposively 

3 KETB 84 48 57.1 purposively 

4 WEO expert 5 5 100 available 

5 supervisors 5 5 100 available 

 Total 202 142 70.29  

 

In order to select samples from target population, the researcher was used, simple random 

sampling for woredas and city administrations, availability sampling was used to select, 

supervisors and WEO experts and purposive sampling was used to select secondary schools 
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principals, PTAs and KETB .This is because of researcher was imagine that they have 

better/sufficient information and experiences in relation to the study. 

3.5 Instruments and procedures of data collection 

To gather data from the sample the following instruments were employed to answer the basic 

research question was raised; the researcher was gone through series of data gathering 

procedures. The expected relevant data are gathered by using questionnaires, interviews and 

document analysis. 

3.5.1. Instruments of Data Collection 

Data was collected using questionnaires, interview, and document analysis. Employing 

multiple instruments of data collection helps to combine, strengthen and amend some of the 

inadequacies and for triangulation of data (Cress well, 2005:62). 

A. Questionnaire 

Questionnaires were selected as an instrument since it helps to collect data in an effective and 

manageable way from a large population. Koul (1996) suggested that questionnaire is widely 

used in educational research to obtain information about certain conditions and practices and 

to inquire into opinions and attitudes of individuals and groups. As suggested by Morrison and 

et al, (2000), questionnaire is among those most widely used and useful instruments for 

collecting survey information and data. 

Questionnaire was used to collect information from members of principals, PTA and KETB. 

Two types of questionnaires were developed by the researcher to be administered for PTA and 

KETB members considering their different positions. Both types of questionnaires were 

include both open and closed ended items. The source of the items is literature and previous 

similar studies. The questionnaires were having two parts. While the questionnaire for PTA 

and KETB members of sample schools have close ended questionnaire items. 
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3.5.1.1 Pilot Study  

The purpose of the pilot study was to check the clarity of the questionnaire items and 

instructions; eliminate poor wording; check the readability and understanding levels of the 

research respondents; gain feedback on the time required to complete the questionnaire; gain 

feedback from the principal respondents on the suitability of the questionnaire items; gain 

feedback regarding the appropriate time to conduct the data collection; and identify irrelevant 

items. Pilot study was done in Keleta secondary school with 7 PTAS, 8 KETB and 1principal 

which was not included in the sample schools of the study and which was found in the 

working secondary school for the researcher. Pilot testing is necessary to find out, if the 

respondents find the instruments clear, precise and comprehensive. 

3.5.1.2 Validity of the Study  

To ensure validity of instruments, initially the instrument was prepared by the researcher and 

then senior experienced teachers of secondary school English teachers and advisor of AA 

University was personally consulted to provide their remark. Based on the reflections, the 

instruments were improved before they are administered to the main participants of the study 

so that irrelevant items are removed, lengthy items are shortened and many unclear items were 

made clear at the end developed and approved under close guidance of my advisor. 

3.5.1.3 Reliability of the Study  

The reliability of the instrument is maintained through conducting a pilot test on schools 

before it is used for the actual data collection purpose. The questionnaires were distributed to 

twelve secondary schools principals, PTA and KETB who were excluded from the actual data 

collection purpose and the reliability analysis was carried out by using Cronbach alpha by 

using SPSS version 22 with the help of computer. As such, the researcher sought assistance of 

research experts (advisors) in order to help improve content validity of the instruments. The 

reliability of the instruments or the internal consistence will check by using Cronbach‟s alpha 

at alpha level of 0.05.As to Cohen et al (2007), the Cronbach‟s Alpha result, ∝> 0.9 excellent, 

∝>0.8 good, ∝> 0.7 acceptable, ∝< 0.6 questionable and ∝< 0.5 poor. Thus, calculated 

reliability of the items, Alpha result = 0.769 (acceptable). Similarly, as suggested by Cronbach 
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(cited by Tech-Hong and Waheed, 2011), the reliability coefficients between 0.70 – 0.90 are 

generally found to be internally consistent. The results of Cronbach's coefficient alpha is good 

(between 0.83-0.94), indicating items in each construct are measuring a similar concept. The 

reliability coefficients between .800-.992 are generally found to be internally consistent. 

B. Interview 

Interview is selected as an instrument since it permits the exploration of issues, which might 

be too complex to investigate through questionnaires. The selection is also justified as 

interview allows better chance to explain more explicitly what the respondent knows on the 

issue, (Best and Kahn 2004).The interviews were used to collect information from WEO 

expert and supervisors. 

Items for the interview were developed by the researcher based on the basic research 

questions. The instrument has Semi-structured interview questions items. The source of the 

items is literature and previous similar studies. The interview was had two parts: the 

interviewees‟ personal characteristics and items relevant to practices and challenges of 

community participation in school affairs. 

D Document Analysis 

One of the instruments was used for collecting information and data is document analysis. 

Documents related to the participation of the community in school affairs were examined and 

used for analysis and interpretation of outcomes. Documents were also used to enrich data 

obtained through questionnaire and interviews and exploit additional information that cannot 

be obtained through the remaining instruments. Appropriate indicators of community 

participation such as frequency of meetings held, variety of issues addressed, tasks and 

objectives accomplished by PTA and KETB members, etc. were examined. 

3.5.2. Procedures of Data Collection 

The school principal was arranged meeting for the KETB, and PTA, and the researcher 

explained to the respondents about the purpose of the questionnaire. The questionnaire was 

distributed to KETB and PTA members with the help of each secondary school principals. 
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After all the respondents  informed the purpose of the study and their responses were  used for 

the fulfillment of second degree in school leadership and academic purpose and they were also 

assured that their responses were kept confidential. So as to triangulate the data about CP and 

the role were  played by the principal, interview were conducted with WEO experts in four 

Woredas where the target secondary schools are found at the interview was carried out, the 

researcher was recorded sounds  of the responses.  

Besides this, after making clear about the objective of the research the researcher were get 

permission from the principals to survey pertinent documents (minutes, files and reports) of 

the secondary the documents were collected with the assistance of the school record officer. 

All this data were collected from February 2019 to March 2019 from each secondary school at 

break time. 

3.6. Procedure of Data Analysis and Interpretation 

The goal of data analysis was described accurately what happened in the data which was 

gathered from respondents. Data collected through questionnaires were scored and 

categorized. Once the quantitative data gathering was accomplished and properly scored then 

summarized, the statistics were entered into the Statistical Package for the Social Science 

(SPSS version 22.0) software for analysis. Based on the nature of item and variables used 

descriptive statistics like frequency, percentage, mean and standard deviation was used. 

The Qualitative data was collected from respondents through open ended questions, interview 

and documents gained from different sources was analyzed and interpreted qualitatively 

incorporated concurrently for the purpose of triangulation or to obtain additional data and 

check the reality of information which was collected through the questionnaire.  

Finally, the overall the interpretation of the study was summarized with findings, conclusions, 

and some possible recommendations. 

3.7. Ethical Considerations 

Based on the ethical principles for scientific research, participants of this study were asked 

verbal consent to take part in this study. Based on their verbal consent, research participants 



48 
 

were asked to choose convenient time and places for data collection. Prior to starting 

administration of instruments a brief description of the ethical issues, issues of confidentiality 

and its value were made to them. 

Upon completion of the preliminary explanation, each informant was asked to sign an 

informed consent after they read all its part. All informants including the school 

administration were taken copies of the informed consent.   

The researcher expresses respect by way of explaining the purpose of the study, the reason 

why they were selected, the amount of time they would be involved and their responsibilities. 

Furthermore, the researcher was created a healthy rapport with respondents expressing that 

their responses are decisive for the successful accomplishment of the study. On top of that, the 

researcher also will underline that their responses were not used for any other purpose apart 

from academic ones. 
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CHAPTER FOUR 

4.   PRESENTATION, ANALYSIS AND INTERPRETATION OF  DATA 

This part of the study deals with the presentation, analysis and interpretation of the findings of 

the data obtained from the sample population through questionnaires, interviews and 

document analysis. Both quantitative and qualitative data analysis techniques were used. The 

data obtained from questionnaire were analyzed using frequency, percentage mean and 

standard deviation. 

In this study the total of 132 respondents were selected and invited to complete the 

questionnaires. Therefore about 132 questionnaires were distributed to the respondents and all 

were properly filled and returned. Out of the 132 questionnaires distributed, those for PTA 

were 72(85.7%) the 48(57.1%) were KETB and 12 (50%) were principal respondents. 

Interview was held with four woreda and one city administration education office experts and 

secondary school supervisors.  

Moreover documents were also analyzed. The questions were common to the groups and the 

data gathered were organized using tables followed by discussion. For the sake of 

convenience, clarification and comparison related question were treated together. The 

presentation and analysis of the data begins with background characteristics of the 

respondents. The information gathered by employing interview and document were analyzed 

textually (qualitatively). From interview and document analysis were used to substantiate the 

data gathered through questionnaire. 

The first purpose of this study was to investigate the current practices and challenges of 

community participation in the secondary schools in the activities of schools related to areas 

of evaluating the implementation of plan, decision-making, finance and resource contribution, 

implementation, and monitoring and evaluation. Regarding these items, a 5- point Likert 

scale, from strongly disagree (1) to strongly agree (5) was employed for the purpose of this 

study. 
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4.1. Characteristics of Respondents 

Descriptive characteristics of the respondents give some basic information about the sample 

population. Thus the following tables show the general characteristics of the study participants 

in terms of age, sex, marital status, qualification and service year. 

Table 2 Age, sex, marital status, qualification and service year 

Tables 1 Contains about the general characteristics of respondents involved in the study. 

Where KETB =Kebele Education and Training Board, PTA=Parent Teachers Associations, 

WEO=Woredas Education Office and F=frequency 

Items Levels Principal KETB PTA Super visor WEO exp 

F % F % F % F % F % 

 

 

 

Age 

20-30 - - - - - - -  - - 

31-40 4 33.33 6 12.5 15 20.83 5 100 5 100 

41-50 7 58.33 30 62.5 42 58.33 - - - - 

>50 1 8.33 12 25 15 
 

20.83 - - - - 

total 12 100 48 100 72 100 5 100 5 100 

 

sex 

Male 12 100 36 75 60 83.33 4 80 5 100 

Female - - 12 25 12 16.67 1 20 - - 

Total 12 100 48 100 72 100 100 100 5 100 

Marit

al 

status 

Married 12 100 48 100 72 100 5 100 5 100 

Unmarried - - - - - - - - - - 

Divorce - - - - - - - - - - 

Total 12 100 48 100 72 100 5 100 5 100 

Quali

ficati

on 

Grade1-8 - - 11 22.91 26 36.11 - - - - 

Grade9-12 - - 37 77.08 46 63.89 - - - - 

Diploma - - - - - - -- - - - 

BA/BSc/BED 6 50 - - - - 4 80 - - 

MA/MSc/MED 6 50 - - - - - - - - 

Total 12 100 48 100 72 100 1 20 5 
 

100 

Year 

of 

servic

e 

1-5 - - - - - - - - - - 

6-10 - - - - - - 3 60 - - 

11-15 8 66.67 - - - - 2 40 5 100 

>15 4 33.3 - - - - - - - - 

Total 12 100 48 100 72 100 5 100 5 100 
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Table 2 indicates the age, sex, marital status, occupation of the respondents. The highest age 

proportion of the respondents was between 31 and 40 years old (76.5%) of all these 

respondents. This shows that the majority of the respondents were active or working age 

group. This it is possible to claim that the majority of respondents were in the required age 

group to involve community .As can be seen item 2 in relation to sex distribution principals 

12(100%) were males .this result showed that any number of females involved in principal in 

KembataTembaro Zone. On the other hand 60(83.3) of PTA were males and 12(16.7)of them 

were females.And36(48%)of KETB were males and 12(16%)of them were females. From this 

one can realize that the number of females in the PTAS and KETB were much lower than 

males sample respondent i.e. were dominated by males. This showed that in both groups the 

number of female‟s respondents was less than their male counter parts. Those who are married 

(100%) in amount. Most of the respondents (50.7%) occupation was PTA. Next to PTA 

(33.8%) of the participants were KETB. principals comprised (8.45%) of the respondents. but 

the rest(7%) were from other occupations. As indicated in item 4 Table 2 regarding the 

educational qualification of the respondent,26(36.1)of PTA and 11(22.9%)of KETB were 

grade 1-8 and 40(55.6%) of PTAs and30(62.5%)of KETB were grade  10-12. 

This indicate that most of PTA and KETB respondents were not qualified this should be 

improved because it is contradict with government policies in the education. On the other 

hand 6(50%) of principals and 7(14.5%) of KETB were first degree holders and 6(50%)of 

principals were second degree holders in the secondary schools of Kembate Tembaro zone. 

This indicate that currently government give high attention for employ or principals to 

qualified and knowledgeable human resources ,but still now some principals in the secondary 

school were first degree holders , this should be improve because of its contradicts with 

government policies in the education. 

As indicated item 5 Table 1 indicated that the service year as principal or leader ship or work 

experience of the respondents 8(66%) of principals belong to experience year ranging from 

11-15 and 4(33.3%) 0f principals belongs to the range of above 15 years‟ experience. This 

result showed that the majority of principals had medium year of experience. Therefore, at 

this experience level principals are expected to be well induced and would have enough 

experience to responsible for their job. 
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The first purpose of this study was investigating the level of community participation in 

decision making, evaluating implementation of plan, finance and resource contribution, 

community mobilization to support school, monitoring and evaluation of school activities. 

4.1.1 Community Involvement in School Activities 

As indicated in review of related literature the models for community participation include: 

infrastructure and maintenance, management and administration, teacher support and 

supervision, pedagogy and class room support, student‟s supervision, and students 

“recruitment. With regard to education system of Ethiopians, types/areas of community 

participation in education are stated in the guidelines for Organization Management, 

Community participation and Education Finance (MOE, 2002:45-53).  

Table 3 Presentation and Analysis of Data about community Involvement in School Activities 

No Item                         Respondents  

 

 

 

Total 

 

 

 

 

M 

 

 

 

 

SD 

  

 

 

SDA 

 

 

 

DA 

 

 

 

UN 

 

 

 

A 

 

 

 

SA 

1 participate in the 

decision-making process 

of the school 

Pr F 4 5 2 1 - 12 2.00 0.95 

% 33.3 41.7 16.7 8.3 - 100 

PT F 26 41 1 2 2 72 1.79 0.83 

% 35.1 55.4 1.4 2.7 2.7 100 

K F 22 19 3 3 1 48 1.79 .96 

% 45.8 39.6 6.3 6.3 2.2 100 

2 are actively involving in 

evaluating plan 

implementation 

Pr F 3 6 1 7 1 12 2.25 1.21 

% 25.0 50.0 8.3 8.3 8.3 100 

PT F 26 39 3 1 3 72 1.8 .90 

% 35.1 52.7 4.1 1.4 4.1 100 

K F 8 32 2 4 2 48 2.16 .95 

% 16.7 66.7 4.2 8.3 4.2 100 

3 mobilize the community 

to solve school problems 

Pr F 2 6 2 2 - 12 2.33 .98 

% 16.7 50.0 16.7 16.7 - 100 

PT F 31 33 6 2 - 72 1.70 .73 

% 41.9 44.6 8.1 2.7 - 100 

K F 25 18 3 2 - 48 1.62 .78 

% 52.1 37.5 6.3 4.2 - 100 

Key: SDA=Strongly Disagree, DA=Disagree, UN=Undecided, A=Agree, SA=strongly agree, 

Pr=principals, PTA=parent teachers association, K=KETB or Kebele education and training 

board and F=frequency, Mean value ≥4= performed high, 3.00 - 3.99=moderately performed, 

and<3.00 poor performed. 
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With respect to item 1, Table 2 the participation of the community in decision making in 

school activities was low. For instance, 5(41.7%) and 41(55.4%) of principals and PTAs 

respectively taken in order reported that the community representative participation in 

decision making on different activities was low. Besides, 22(45.8%) of KETB reported that 

community participation in school activities was very less. The mean score values of KETB, 

PTA and principals for this item (1.79, 1.79 and 2.00) respectively are below the medium 

average (3.00).  

This shows that, KETB and PTA members were not actively participating in planning and 

evaluating the plan implementation of schools. From this it is possible to understand that the 

responsibility given to them at least to approve the school plan developed by principal is not 

practical (MOE, 1994: 22, 28). 

Due to this weakness, it is clear that the school may face problem during plan implementation, 

reduce sense of ownership, belongingness with the community that end the plan with high risk 

of remaining in black and white (Fullan, 1991: 241). 

It was also found that decision making on school budgeting and determine how it spent was 

made by the school principals and teachers members of PTA was low. From this it is possible 

to understand that KETB and PTA are not carrying out their responsibilities given to them 

either to adapt, reject the budget that spent in schools. On the issue, one WEO expert‟s 

member respondent said, 

the community participated weakly and the community participation in evaluating 

implementation of plan, labor, supervising the teaching learning process of the school 

,fulfilling schools infrastructures, giving seasonal  advice for misbehaved students ,monitoring 

in budget administration were less, as a result of poor budget preparation, administration and  

implementation of the school. 

In the second item they were asked to rate the extent to which the PTA and KETB were 

actively involved in evaluating plan implementation.  

In this regard, the mean score of PTA and KETB involvement in evaluating plan 

implementation of the schools‟ respondents was 1.8 and that of the KETB respondents was 
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2.16 which show a verbal interpretation of disagreement. Additionally, 39(52.7%) of 

KETB,32 (66.7%)  of PTA, and 6(50%) of principals‟ participants respectively indicated that 

their participation in evaluating plan implementation in school was low. This shows that, 

KETB and PTA members were not actively participating in planning and evaluating the plan 

implementation of school.   

Moreover, one interview WEO expert said, that:  

PTA and KETB s unable to be a bridge between school and community effectively, because of 

specially KETB members is assigned by political officials. Therefore, sometimes the 

community hate them and negatively changed their attitude towards KETB and they did not 

come to school when PTA and KETB  invite them to  contribute resources to school .This 

indicates that the roles played  by PTA and KETB between school and community were poor. 

As it can be seen from item 3 6(50%) of principals, 33(44.6%) of PTAs and 18(37.5%) of 

KETB reported that disagree with the statement. This indicate that principals, PTA and KETB 

were not adequately mobilized the community to solve the school problems. The mean score 

rated by KETB and PTA members, and principals respectively 1.62, 1.7 and 2.3 are below the 

medium value (3.00). This indicated that, the KETB and PTA members‟ were not mobilized 

the community to contribute resources to fulfill school infrastructures.  

Therefore, it is possible to conclude that the PTA, KETB and principals effort to mobilize 

community to solve school problem was low and very low. 
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Table 4. The level of PTAs and KETB involvement 

No Item                         Respondents  

 

 

 

Total 

 

 

 

 

M 

 

 

 

 

SD 

  

 

 

SDA 

 

 

 

DA 

 

 

 

UN 

 

 

 

A 

 

 

 

SA 

 

1 

mobilize the community 

to contribute resources 

Pr F 4 5 1 1 1 12 2.16 1.26 

% 33.3 4.7 8.3 8.3 8.3 100 

PT F 23 46 1 - 2 72 1.78 .73 

% 31.1 62.2 1.4 - 2.7 100 

K F 19 21 4 3 1 48 1.87 .95 

% 39.6 43.8 8.3 6.3 2.1 100 

2 take part in supervising 

the teaching learning 

process of the school 

Pr F 1 10 1 - - 12 2.00 .42 

% 8.3 83.3 8.3 - - 100 

PT F 27 42 - 3 - 72 1.70 .68 

% 36.5 56.8 - 4.1 - 100 

K F 26 17 1 3 1 48 1.67 .95 

% 24.2 35.4 2.1 6.3 2.1 100 

3 Conducting awareness 

raising to sense the 

community about the 

need of participation  in  

the schools activities  

Pr F 6 5 1 4 6 12 1.58 .66 

% 50.0 41.7 8.3 33.3 50.0 100 

PT F 28 32 5 6 1 72 1.89 .95 

% 37.8 43.2 6.8 8.1 1.4 100 

K F 15 25 2 6 - 48 1.87 .93 

% 37.3 52.1 4.2 12.5 - 100 

4 ensuring that appropriate 

discipline is maintaining 

in the school 

Pr F 4 6 1 1 - 12 1.90 .90 

% 33.3 50.0 8.3 8.3 - 100 

PT F 20 47 1 1 3 72 1.89 .84 

% 27 53.5 1.4 1.4 4.1 100 

K F 21 25 1 1 - 48 1.62 .63 

% 43.8 52.1 2.1 2.1 - 100 

Key: SDA=Strongly Disagree, DA=Disagree, UN=Undecided, A=Agree, SA=strongly agree, 

Pr=principals, PTA=parent teachers association, K=KETB or Kebele education and training 

board and F=frequency, Mean value ≥4= performed high, 3.00 - 3.99=moderately performed, 

and<3.00 poor performed. 

As it can be seen in table 2, item 5 10(83.3%) of principals,42(56.8%) of PTA and 26(54.2%) 

of KETB reported as disagree and strongly disagree respectively .therefore,  parents 

supervising  the teaching learning process of the school was low and very low.  

As can be seen from item 6 of Table 2, “conducting awareness raising to sense the need of 

community participation in the school activities” had a frequency and percentage of 6(50%) of 

principals,32(43.2%) of PTA and 25(52.1%) of KETB .This show that there was lack of 

awareness on community participation among community. Training is very important way to 
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aware roles and responsibilities of all stakeholders, especially community (MOE, 2002), 

UNESCO (2002).As it can be seen in Table 2, item 7, 6(50%) of principals, 47(63.5%) of 

PTA and 25(52.1%) of KETB reported that ensuring the appropriate discipline is maintaining 

in the school was inadequate. 

Lastly, the informants also confirmed that the community‟s participation on the overall school 

management, school policy, financial management, disciplinary hearings, school budget and 

administration, monitoring on teacher attendance was poor. Furthermore, the current status of 

community participation as the respondents confirmed, agrees with Shaeffer‟s (1994) idea 

that, there is participation only when the local community representative are taking part in 

decision making. From this, it is possible to conclude that the extent to which KETB,PTAs 

and principals involvement was low and very low.  

4.1.2 Principals facilitation role 

Table 5. Principals’ facilitation role 

No Item                         Respondents  

 

Total 

 

 

M 

 

 

SD 
  

SDA 

 

DA 

 

UN 

 

A 

 

SA 

1 Appropriately involving the 

community in the 

development, 

implementation and review 

of policies, programs and 

operations of the school 

Pr F 3 4 3 2 - 12 2.33 .66 

% 25 33 25 16.7 - 100 

PT F 23 30 - 14 5 72 2.28 1.2

9 % 31.9 41.7 - 19.4 6.9 100 

K F 22 20 4 2 - 48 1.70 .99 

% 45.8 41.7 8.3 4.2 - 100 

2 Reporting to the school 

community ,parents and 

students on the achievement 

of the school 

Pr F 3 5 2 2 - 12 2.25 .83 

% 25 41.7 16.7 16.7 - 100 

PT F 21 34 - 13 4 72 2.5 1.2

1 % 29.2 47.2 - 18.1 5.6 100 

K F 19 20 2 5 2 48 1.9 .64 

% 39.6 41.7 4.2 10.4 4.2 100 

3 Participate  PTSA & KETB 

in setting directions 

,identifying, and articulating 

a vision statement 

Pr F 2 5 3 1 1 12 2.5 .65 

% 16.7 41.7 25.0 8.3 8.3 100 

PT F 23 32 - 11 6 72 2.23 1.2

8 % 31.9 44.4 - 15.3 8.3 100 

K F 25 20 3 - - 48 1.54 .79 

% 52.1 41.7 6.3 - - 100 

Pr=principals, PTA=parent teachers association, K=KETB or Kebele education and training 

board and F=frequency, Mean value ≥4= performed high, 3.00 - 3.99=moderately performed, 

and<3.00 poor performed. 
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As depicted in Table-3 of the first item, the respondents were asked to rate the extent to which 

the principals effort to participate community in development, implement and review of 

school policies and operations appropriately.  

Accordingly, 20 (41.7%) of KETB, 30(41.7%) of PTA members and 4(33.3%) of principals 

reveals that the involvement of the community in developing, implementing and review of 

school policies with the mean score of 1.7, 2.28, and 2.33 respectively which are less than the 

ideal mean 3.00 .This indicated that the principals role to encourage the participation of 

KETB and PTA members in developing, implementing and review of school policy and 

programs was low and very low. 

As it can be seen from item 2, 5(41.7%) of principals, 34(47.2%) of PTAs and 20(41.7%) of 

KETB reported that the principals were not reported to the communities, parents and students 

on the achievement of the school, regularly.  

As indicated in item 2 the mean values of the responses of each item range from 2.25 to 2.5 

and each of them is less than the mean value (3.00). This implies that the school principals are 

not provided seasonal report on the plan implementation of the school and students learning 

achievement. 

As it can be seen Table 3 item 3 5(41.7) of principals, 32(44.4%) of PTA and 20(41.7%) of 

KETB reported that the principals were not made clear shared vision, mission and goal of the 

school with the participation of PTA and KETB. 
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Table 6. Principals‟ effort to create strong school –community relationship 

No                         Respondents  Mean SD 

         SDA DA UN  A SA Total 

1 Empowering PTSA & 

KETB members to make 

significant decision 

Pr F 4 3 3 1 1 12 2.33 .62 

% 33.3 25 4.5 8.3 8.3 100 

PT F 2 33 - 13 5 72 2.28 1.25 

% 29.1 45.8 - 18.1 6.9 100 

K F 20 22 2 2 2 48 1.8 .54 

% 41.7 45.8 4.2 4.2 4.2 100 

2 Build power full forms of 

teaching and learning, in 

creating strong community 

participation  

Pr F 4 5 2 1 - 12 2.00 .65 

% 33.3 41.7 16.7 8.3 - 100 

PT F 25 30 - 15 2 72 2.15 1.19 

% 34.7 41.7 - 20.8 2.8 100 

K F 20 19 5 4 - 48 1.84 .49 

% 41.7 39.6 10.4 8.3 - 100 

3  participate PTSA & KETB 

in school budget 

preparation, administration 

and implementation 

Pr F 2 5 3 12 - 12 2.42 .79 

% 16.7 41.7 25 16.7 - 100 

PT F 26 28 3 15 - 72 2.09 1.11 

% 36.1 38.9 4.2 20.8 - 100 

K F 22 22 3 1 - 48 1.64 1.23 

% 45.8 45.8 6.3 2.1 - 100 

4 Inviting  the community to 

contribute resource 

Pr F 3 5 3 1 - 12 2.25 .75 

% 25 41.7 25 8.3 - 100 

PT F 26 30 4 7 5 72 2.09 1.2 

% 36.1 41.7 5.6 9.7 6.9 100 

K F 12 24 3 5 4 48 2.27 .72 

% 25.0 50.0 6.3 10.4 8.3 100 

5 Developing sense of 

ownership among 

community about school 

Pr F 5 5 2 - - 12 1.92 .45 

% 41.7 41.7 16.7 - - 100 

PT F 19 38 2 11 2 72 2.15 1.07 

% 26.4 52.8 2.8 15.3 2.8 100 

K F 17 30 1 - - 48 1.67 .64 

% 35.4 62.5 2.1 - - 100 

Key: SDA=Strongly Disagree, DA=Disagree, UN=Undecided, A=Agree, SA=strongly agree, 

Pr=principals, PTA=parent teachers association, K=KETB or Kebele education and training 

board and F=frequency, Mean value ≥4= performed high, 3.00 - 3.99=moderately performed, 

and<3.00 poor performed. 

With respect to item 1, the participation of PTA and KETB in decision making in school 

activities ranging with mean value from 1.91.64 to 2.42, which are significantly less than the 

ideal mean value (3.00). For instance, 22(45.8%), 28(38.9%) and 5(41.7%) of KETB, PTA 

and principals respectively taken in order reported that the community representatives‟ 

participation in decision making on budgeting was low. On the issue, one supervisor replied 

that, 
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Principals support to PTA and KETB s participation were weak, principals did not 

encouraged the PTA and KETB by providing seasonal training on duties and responsibility of 

PTA and KETB. 

Finally, 5(41.7%) of principals 38(52.8%)of PTA and 30(62.5%) of KETB reported disagree 

with the statement above. This implies that principals were not inviting the community to the 

school activities. 

Even though researchers as Conley in Molnar (2006), believes that communication is the 

building block of information exchange between schools and parents in strengthening 

relationship towards a co-operative education activities, schools need to develop partnership. 

Among others, schools have to establish connection network with parents & parents 

‟representatives and prepare open discussion conferences on school regulation over 

educational policy issues as well as the way how parents help their children‟s education.  

From this it is possible to understand that the responsibility given to them at least to approve 

the school plan developed by principal is not practical (MOE, 1994: 22, 28). 

Besides, school community links are a mutually beneficial relationship in which the principal 

can play a leading role. Thus, to take the most advantage from the community the principal 

plays a pivotal role in leading the relations between the school and community. If school 

principals do not use available means to interact with members of the community, the school 

will become static and unresponsive to changing community and societal needs. According to 

the MOE (2002:39), participation of the community in the educational sector means allowing 

the community to fully and actively involved in educational administration, budget allocation 

and the overall activities of the school. But the current community support to secondary 

schools was low. 

4.1.3 Effects of Community Participation in Education 

In the history of Ethiopia education system, Government is the highest and the most dominant 

educational resource provider like finance and the other important facilities. However, without 

the contribution of all stakeholders it is difficult and beyond the capacity the government to 

achieve educational goals effectively and efficiently. In addition, according to MoE (2007) the 
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community representatives‟ involvement also further incorporates creating conducive teaching 

and learning environment, managerial functions and supplying materials, etc in order to avoid 

the negative impacts that arise due to their poor involvement. Therefore, provision of 

orientation and other training encourage and motivate them in order to improve their 

effectiveness and commitment. 

Table 7. The effect of PTA and KETB involvement 

N

o 

                        Respondents   

Mean 

 

SD  SDA DA UN  A SA Total 

1 Increase in the amount of 

resources available for school 

Pr F 6 5 1 - - 12  

1.58 

.66 

% 50 41.7 8.3 - - 100 

PT F 23 30 - 14 5 72  

2.28 

 

1.29 % 31.9 41.7 - 19.4 6.9 100 

K F 29 12 3 3 1 48 1.64 .99 

% 60.4 25 6.3 6.3 2.1 100 

2 Development of culture of 

collaborative work  

Pr F 4 7 - 1 - 12 1.83 .83 

% 33.3 38.3 - 8.3 - 100 

PT F 2 34 - 13 4 72 2.23 1.21 

% 29.2 47.2 - 18.1 5.6 100 

K F 10 34 2 2 - 48 1.9 .64 

% 20.8 70.8 4.2 4.2 - 100 

3 Development of a conducive 

& comfortable environment 

for teaching learning process 

Pr F 5 6 1 - - 12 1.67 .65 

% 41.7 50 8.13 - - 100 

PT F 23 32 - 11 6 72 

% 31.9 44.4 - 15.3 8.3 100 2.23 1.28 

K F 31 12 3 2 - 48 1.5 .79 

% 64.6 25 6.3 4.2 - 100 

4 Decrease in the  dropout rate Pr F 4 7 1 - - 12 1.75 .62 

% 33.3 58.3 8.3 - - 100 

PT F 21 33 - 13 5 72 2.28 1.25 

% 29.2 45.8 - 18.1 6.9 100 

K F 23 24 1 - - 48 1.54 .54 

% 47.9 50 2.1 - - 100 

5 Decrease in the repetition 

rates 

Pr F 5 6 1 - - 12 1.67 .65 

% 41.7 50 8.3 - - 100 

PT F 25 30 - 15 2 72 2.15 1.19 

% 34.7 41 - 20.8 2.8 100 

K F 29 19 - - - 48 1.39 .49 

% 60.4 39.6 - - - 100 

       

Key: SDA=Strongly Disagree 1, DA=Disagree 2, UN=Undecided 3, A=Agree 4, SA=strongly 

agree 5, Pr=principals, PTA=parent teachers association, K=KETB or Kebele education and 

training board and F=frequency, Mean value ≥4= performed high, 3.00 - 3.99=moderately 

performed, and<3.00 poor performed at p<0.05 
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In  table4 ,item 1 the respondents were asked about the increment of well-organized school 

facilities, equipment and other infrastructures based on the level of secondary schools 

standard, and then 5(41.7%) of principals and 30(41.7%) of PTA replied disagree for the 

statement, whereas 29(60.4%) of  KETB  replied strongly disagree,  which means the existing 

infrastructures are not adequate. 

The data collected during field observation also revealed that absence of ordinary laboratory 

apparatuses and chemicals, lack of adequate reference books in the library and accumulation 

of expired chemicals are the nature of schools in Kembata Tembaro Zone. Thus, both the data 

collected through questionnaire and field observation shows that school infrastructures 

(laboratory, library & other facilities in the secondary school of Kembata Tembaro zone was not 

satisfactory because of weak involvement of the community. 

Table 3, item 2 7(58.3%) of principals, 34(47.2%) of PTAs and 34(70.8%) of KETB reported 

the effect of developing the culture of collaborative work among the community were low. 

Table 3, item 3 6(50%) of principals, 32(44.4%) of PTAs and 31(64.0%) of KETB reported 

that the school physical environment not safe, stable and attractive for teaching learning 

process while 11(15.3%) of PTA and 2(4.2%) of KETB replied that the school physical 

environment safe, stable and attractive for teaching learning process is moderate. Therefore, it 

is possible to conclude that the school physical environment safe, stable and attractive for 

teaching learning process is in sufficiently.  

As it is indicated in item 4 7(58.3%) of principals, 33(45.8%) of PTAs and 24(50%) of KETB 

member of respondents reported that the effectiveness of PTA and KETB in decreasing 

dropout rate and repetition rate were low. Beside, these the students‟ record indicates that high 

repetition rate and dropout rate year to year. 
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            Table 8. Level of parental involvement in school affairs 

No                         Respondents   

 

Mean 

 

 

SD 
  

SD

A 

 

DA 

UN   

A 

 

SA 

 

Total 

1 Rise in the degree 

of student interest 

in learning 

Pr F 3 8 - 1 - 12 1.91 .79 

% 25 66.7 - 8.3 - 100 

PT F 26 28 3 15 - 72 2.09  

% 36.1 38.9 44.2 20.8 - 100  1.11 

K F 15 10 8 15 - 48 2.47 1.23 

% 31.3 20.8 16.7 31.3 - 100 

2 Rise in female 

education 

participation 

Pr F 5 5 2 - - 12 1.75 .75 

% 41.7 41.7 16.7 - - 100 

PT F 26 30 4 7 5 72 2.09 1.2 

% 31.1 41.7 5.6 9.7 6.9 100 

K F 21 24 1 2 - 48 1.67 .72 

% 43.8 50.0 2.1 4.2 - 100 

3 Rise in parental 

participation in 

school affairs 

Pr F 3 9 - - - 12 1.75 .45 

% 25 73 - - - 100 

PT F 19 38 2 11 2 72 2.15 1.07 

% 26.4 52.8 2.8 15.3 2.8 100 

K F 30 16 1 1 - 48 1.43 .64 

% 62.5 33.3 2.1 2.1 - 100 

Key: SDA=Strongly Disagree 1, DA=Disagree 2, UN=Undecided 3, A=Agree 4, SA=strongly 

agree. 

As it is indicated in item 5, 6(50%) of principals, 30(41.7%) of PTA and 19(39.6%) of KETB 

rated disagree with the statement above. This indicates that the stakeholders were not enabling 

to motivate the students towards learning. Similarly, an interview held with WEO experts 

depicted that; 

  The effectiveness of PTA and KETB in involving decision making, evaluating plan 

implementation, supervising teaching learning process, and discussing on students 

achievement were poor. 
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Table 9. Challenges that hinder community participation in secondary schools activities 

No                                                            

Item 

                       Respondents  Mean SD 

 SDA DA UN A SA Total 
 

  

1 Dissatisfaction with 

services provided by 

schools 
 

Pr F - - 1 6 5 12 4.33 .65 

% - - 8.3 50 41.7 100 

PT F - 1 6 37 28 72 4.28 .67 

% - 1.4 8.3 54 38.9 100 

K F 1 1 3 28 15 48 4.14 .79 

% 2.1 2.1 6.3 38.3 31.3 100 

2 Inability of school 

leaders to mobilize the 

community 
 

Pr F - - - 6 6 12 4.5  

% - - - 50 50 100  .62 

PT F - 1 7 37 27 72 4.25 .68 

% - 1.4 9.7 51.4 37.5 100 

K F 2 3 - 29 14 48  . 

% 4.2 6.3 - 60.4 29.2 100 4.04 96 

3 Absence of formal 

discussions between 

community and 

schools 
 

Pr F - - 1 6 5 12 4.33 .65 

% - - 8.3 50 41.7 100 

PT F - - 5 41 26 72 4.29 .69 

% - - 6.9 56.9 36.1 100 

K F - - 1 32 15 48 4.29 .60 

% - - 2.7 66.7 31.3 100 

 Key: SDA=Strongly Disagree 1, DA=Disagree 2, UN=Undecided 3, A=Agree 4, 

SA=strongly agree, Pr=principals, PTA=parent teachers association, K=KETB or Kebele 

education and training board and F=frequency, Mean value ≥4= performed high, 3.00 - 

3.99=moderately performed, and<3.00 poor performed at p<0.05 

As table 9 item 1,33(68.8%) of KETB, 60(83.3%)  of PTA and 9(75%) of principals  agreed 

as high that dissatisfaction with services provided by schools affected the KETB and PTA 

members not to participate in the school activities. The mean values of the dissatisfaction with 

service provided by schools affecting community participation related to KETB and PTA 

members range from 4.14 to 4.33. And the actual mean values of each item responded by each 

group of respondents are above the average (3.00). The values show about the presence of 

high hindrance factors to community participation in the schools. Document analysis showed 

that; 

Generally, document review identified that school did not appropriately implement activities 

according plan, students national examination achievement result was low and school lack of 
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standardized laboratories, libraries, ICT room, internet and pedagogical center as well as 

insufficient discussed on students discipline problem. In addition on school minute meeting 

showed that meetings are not regularly held. 

In table 3, item 2 above, all the respondents of this study were requested about inability of 

school leaders to mobilize the community towards school and replied as follows. 

                  Table 10. Level community commitment and willingness 

No Item                        Respondents  Mean SD 

 SDA DA UN  A SA Total 

1 Lack of community 

commitment  and 

willingness 

Pr F - - 2 6 4 12 4.16 .71 

% - - 16.7 50 33.3 100 

PT F - 2 3 42 25 72 4.25 .66 

% - 2.8 4.21 58.3 34.7 100 

K F - 2 - 30 16 48 4.25 .66 

% - 4.2 - 62.5 33.3 100 

2 Lack of community 

awareness about its role 

and responsibilities 

 

Pr F - - - 5 7 12 4.58 .51 

% - - - 41.7 58.3 100 

PT F - 1 7 40 24 72 4.2 .67 

% - 1.4 9.7 55.6 33.3 100   

K F - 2 28 18 16 48 4.33 .65 

% - 4.2 58.3 37.5 33.3 100 

3 Absence of strong and 

committed community 

members 

 

Pr F - 1 - 4 7 12 4.41 .90 

% - 8.3 - 33.3 58.3 100 

PT F - - 8 33 26 72 4.2 .25 

% - - 11.1 52.4 36.1 100 

K F - - - 37 11 48 4.22 .42 

% - - - 77.1 22.9 100 

4 Negative attitude of the 

principal to words the 

participation of 

Community 

representatives.  

 

Pr F - 1 1 4 6 12 4.25 .96 

% - 8.3 8.3 33.3 50 100 

PT F - 3 7 40 22 72 4.1 .94 

% - 4.2 9.7 51.6 30.6 100 

K F 1 2 1 22 22 48 4.29 .87 

% 2.1 4.2 2.1 45.8 45.8 100 

% - - 2.1 47.9 50 100 

Key: SDA=Strongly Disagree 1, DA=Disagree 2, UN=Undecided 3, A=Agree 4, SA=strongly 

Accordingly, 6(50%) of the principals, 37(51.4%) of the PTA and 29(60.4%) of the KETB 

responded that there is a gap or weakness of school administrators to communicate, mobilize, 

discusses with the community and finally to create intrinsic motive and sense ownership. 

Beside,  6(5%)  of  principals,27(37.5%) of PTA and 14(29.2%) of the KETB respondents 
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strongly agree with the existence of such problem. From this we can generalize that inability 

of school leaders to mobilize the community towards school is one of the main problems in 

the Kembata Tembaro Zone which in turn has greater effect in school community relationship 

and effectiveness of schools gradually.  

One interview participant of supervisors replied that; 

 The parents come to schools when their children create disciplinary problems like                   

frequently being late or absent from their class. Most of the parents were not have awareness 

to help their children in their learning. Even though community participation in resource 

contribution, collaborative action research, school supervision, curriculum design, solving 

academic problems, and their involvement in this area was very low.  

As we can see in the table 3 1tem4, the respondents were asked to forward their views 

regarding absence of commitment and willingness of PTSA & KETB members to work to 

gether with schools. As can be observed from the above table, 6(50%) of principals, 

42(58.3%) of PTA and 30(62.5) of KETB responded agree with mean values 4.22, 4.2 and 

4.41 of KETB, PTA and principals respectively shows absence of strong and committed 

community members.  Hence, we can realize that the community representatives in the 

secondary school of Kembata Tembaro Zone are not committed to participate in school 

activities and enthusiast to give their time and to play the expected roles from them to attain 

quality of education. In addition supervisors during interview pointed out that; 

 PTA and KETB from school principals were undermining the PTA and KETB skill and they 

did not motivate them, did not show transparence, did not invite them to seasonal discussion, 

they did not follow distributive leadership style and they lack commitment to participate the 

stake holders 

As can be seen from item 5 of Table 5, 5(41.7%) of principals,40(55.6%) of PTA and 

18(37.6%) of KETB responded “awareness of community about  their roles & responsibility 

in school  were low. Training is very important way to aware roles and responsibilities of all 

stakeholders, especially community (MOE, 2002), UNESCO (2002). 
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As can be seen from Table the Community participation in school management is hampered 

by barriers not only raised from KETB and PTA members but also by the school principal. 

The following discussion is therefore, based on the problems related to the principal that may 

contribute for low level of KETB and PTA participation. 

Accordingly, 4(33.3%) of principals, 40(55.6%) of PTA and 22(45.8%) of KETB revealed 

that the negative attitude of the principal to participate the KETB and PTA members in School 

activity was low. 

This hinders the community from participating in school activities. Therefore,the school 

principals do not carrying out their responsibilities and duties to motivate or encourage 

parents to participating in school. 

Table 11. Challenges of community participation 

No                         Respondents  Mean SD 

 SDA DA UN  A SA Total 

1 Lack of giving training  

for the PTA and KETB 

concerning their duties 

and responsibilities  

 

Pr F - 1 - 5 6 12 4.33 .88 

% - 8.3 - 41.7 50 100 

PT F - - 4 39 29 72 4.00 .58 

% - - 5.6 51.2 40.3 100 

K F - 1 - 25 22 48 4.41 .61 

% - 2.1 - 52.1 45.8 100 

2 Principals‟ undermine the 

skill of KETB and PTA 

members 

Pr F - 3 - - 9 12 4.75 .46 

% - 25 - - 75 100 

PT F - 1 10 39 22 72 4.13 .69 

% - 1.4 13.9 54.2 3o.6 100 

K F - - - 33 15 48 4.31 .46 

% - - - 68.8 31.3 100 

3 Principals failure to 

effectively communicate 

with KETB and PTA 

members 

Pr F - - 1 6 3 12 4.33 .65 

% - - 8.3 30 41.7 100 

PT F - - 5 37 30 72 4.34 .60 

% - - 6.9 57.4 41.7 100 

K F - - 1 23 22 48 4.47 .54 

% - - 2.1 47.9 50 100 

Key: SDA=Strongly Disagree 1, DA=Disagree 2, UN=Undecided 3, A=Agree 4, SA=strongly 

agree, M=Mean, SD=Standard Deviation. 

 In item 1, lack of training or had insufficient training how to participate in school 

management 5(41.7%)of principals, 39(54.2%) of PTA and 25(52.1%) of KETB reported that 
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they   agree, the KETB and PTA members lack of training or insufficient training how to 

participate in school management they have. In addition to this 6(50%) of principals, 

29(40.3%) of PTA and 22(45.8%) of KETB reported that they agree that, KETB and PTA 

members did not have seasonal training regarding participation in school activities. On issue 

WEO expert generalized that; 

Challenges that are faced from community to representative were lack of commitment and 

effective communication and establishing two way communication channels for interaction 

between school communities, school leaders should transmit and convey message and in turn 

receive information from the community, lack of common plan/do not involving PTA and 

KETB, lack of conducting continues assessment in the methods that used for reducing 

challenges in school community relation, lack of transparence and accountability ,lack of 

commitment to mobilize community to contribute resources to schools , under estimating 

PTAs and KETBs skill ,lack creating awareness and lack of regular meeting with community 

are the major gaps of secondary school principals’ that affect the community participation. 

From this it is possible to conclude that having low understanding about their roles and 

responsibilities made participation difficult and reduce participation and results in educational 

professional control and support of the secondary schools. 

As item 3 indicated 9(75%) of principals,22(30.6%) of PTA and 15(31.3%) of KETB reported   

that principals degrade the capacity of KETB and PTA members. This may be due to they 

were laymen without detail know how about school system. Therefore, they may not 

contribute much during discussion. Beside, these their educational background may also 

contribute to such undermining since most of them were not well educated. Due to this and 

other reasons PTA and KETB members may not have the necessary problem solving and 

communication skills during meetings to be active participant in the school affairs.  

On issue, one supervisor replied that; 

 The supervisors and WEO experts did not adequately carried out discussion between 

teachers and students on students learning achievement. The discussion was occurred once in 

a year .This indicates less communication. 
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CHAPTER FIVE 

Summary, Conclusions and Recommendations 

This chapter deals about the summary of the research findings and conclusion that have been 

analyzed and discussed in the previous chapter are briefly presented. Furthermore, based on 

the findings of the study possible recommendations and implications for further research are 

made. 

5.1. Summary  

The purpose of this study was to assess the current practices sand challenge of community 

participation in secondary schools of  Kembata Tembaro zone. 

To achieve the purposes of the study the researcher guided by the following research 

questions: 

1. How does the community participate in secondary school activities in Kambata-Tembaro 

Zone? 

2. To what extent the communities participate in secondary schools of Kambata-Tembaro 

Zone? 

3. What are the challenges faced by the community to participate in secondary school 

activities in Kambata-Tembaro Zone? 

So as to deal with the basic questions, related review literature was conducted; questionnaire, 

interviews and document analysis were implemented as the means of the study. The research 

was analyzed by using a frequency count, percentage mean and standard deviation through the 

Statistical Package for the Social Science (SPSS version 22.) 

As explained in chapter-3, this study descriptive research design to answer the three research 

questions in order to assess current practices and challenges of community participation in 

secondary schools. The data were received from the secondary schools principals, cluster 

supervisor, PTSA, KETB and Woreda education office experts.    
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The sampling techniques used were both probability and non-probability sampling techniques 

are employed. The probability sampling techniques were used for selection of secondary 

schools. Since the sample unit was homogeneous the researcher used simple random sampling 

technique. Non-probability sampling technique would be used for selection of those who have 

more information on the topic in schools such as school principals, KETB, PTSA and 

supervisors and education office experts. The way of selecting sample is purposive sampling 

technique and availability.  

The study was conducted in 12 secondary schools of Kambata Tembaro Zone. The total 

population size for this study was 202 and the total sample size for this study was 142 sample 

sizes (72 PTA, 48 KETB, 12 principals, 5 cluster supervisors, 5 education office experts).  

Data were obtained from the sample respondents through questionnaire and interview and 

document Sets of questionnaire were prepared and analyzed. The questionnaire closed and 

open ended types of question. In doing this, the necessary information was gathered mainly 

through questionnaires filled by PTA, KETB and principals.  

The data which were obtained from closed-ended questionnaire was quantitatively analyzed 

by using descriptive statistics tools such as percentage, frequency, mean and standard 

deviation. According to the result of data analysis, the following major findings were 

identified as follows below.  

5.2. Summary of the major findings   

1. The respondents replied that involvement of the community in decision making on different 

activities, planning and evaluating plan implementation of the school activities of the 

school was low. 

2. The finding showed that 6(50%) of principals, 33(44.6%) of PTA and 18(37.5%) of KETB 

reported that the principals, PTA and KETB were not adequately mobilized the 

community to solve the school problems. Therefore, it is possible to conclude that the 

PTA, KETB and principals effort to mobilize and to solve school problems was low. 
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3. The PTA and KETB involvement on decision making, budget preparation and 

administration, evaluating plan implementation, mobilizing the community to contribute 

resources,  encouraging the educational delivery, monitoring every activities of the 

schools , supervising teaching learning process regularly, ensuring  appropriate discipline  

maintenance in the secondary school was poor, weak and less.  

4. The study indicated that 4(33.3%)of principals, 30(41.7%)PTA and 20(41.7%) of KETB 

were respond that PTA and KETB‟s involvement in school activities was low . This is 

resulted due to the lack of school principals‟, mobilization, frequently evaluated 

performance and discussion with PTA and KETB on the policies, program, operations and 

implementation outcomes.  

Besides, the study showed that 5(41.7%) of principals, 34(47.2%) of PTA and 20(41.7) of 

KETB replied that the principals were not reported to the school community, parents and 

students on the achievement of the school. 

5. Low performance also revealed regarding school leadership and management in providing 

clear direction, shared vision, mission and goals for schools on student‟s achievement.  

6.The result of the study showed that respondents were asked about the presence of well 

organized school facilities, equipment and other infrastructures based on the standard of 

schools, and then 5(41.7%) of principals,30(41.7%) of PTA and 12(25%)  of KETB  

replied disagree, which means the existing infrastructures are not adequate. 

The result of the study showed that 6(50%) of principals, 23(31.9%) of PTA and 29(60.4%) of 

KETB member of respondents reported that the effectiveness of PTA and KETB on 

involving community were low. 

7. The study revealed that 6(50%) of KETB, 37(51.9%)  of  PTA and 28(38.3%) of principals  

agreed as high. This means that dissatisfaction with services provided by the schools 

affected the participation of KETB and PTA members. 

8. Accordingly, 6(50%) of the principals, 37(51.4%) of the PTA and 29(60.4%) of the KETB 

responded that there is a gap or weakness of school administrators to communicate, 
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mobilize, discusses with the community and finally to create intrinsic motivation and 

sense of ownership among community. 

9. The result of the study showed that lack of awareness about the community participation, 

low level of stake holders participation, lack of community commitment, principals‟ 

failure to communicate effectively with PTA and KETB members were major challenges 

that hinder the active community participation in the secondary schools of  Kembata 

Tembaro zone . 

5.3. Conclusions 

Based on the major findings of the study the following conclusions are drawn. 

1. As the study showed that regarding the current status of community participation, the 

majority of the respondents of principals, KETB and PTA member‟s participation in 

decision making, evaluating plan implementation, mobilizing the school community to 

solve school problem to contribute resources, taking part in supervising the teaching 

learning process of the school, conducting awareness rising and ensuring the appropriate 

discipline in the school performance was found to be low and poor. From this it is possible 

to conclude that beyond establishing KETB and PTA in schools, they are not fully carrying 

out their roles and responsibilities given to them by rules and laws. Due to this participation 

of the community in the schools was low. 

2. According to the findings the commitment of the PTA and KETB members in mobilizing 

the community in line with contribution in the form of money, in kind and labor, and 

budget preparation of the school was found at low level. Moreover, the participation of the 

community with its representatives (KETB and PTA) to increase the amount of resource 

available in the schools, to develop culture of collaborative work, to create conducive 

teaching learning environment, reduce dropout rate of students, to create awareness, and 

getting support from the community was not adequate.  

This implies that lack of support in the part of KETB and PTA members resulted from low 

level of participation during evaluating plan implementation and decision-making. 
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3. As indicated in finding, principal‟s facilitation role in supporting, awareness creating 

showing commitment, transparence to PTA and KETB and mobilizing community was 

poor. 

4. As revealed by the majority of the respondents dissatisfaction with service provided by 

schools, inability of principals to mobilize the community, absence of regular discussion 

between school and community, lack of community commitment and willingness to 

participate in the school activities, lack of community awareness about its role and 

responsibility, absence of strong and committed community member, negative attitude of 

principals towards the participation of community representatives, lack of skill due to 

training and lack of appreciation over all  objectives. While the non-participatory 

leadership and negative attitude to understanding the skill of KETB and PTA members, 

failure to communicate with the community and lack of the training how to participate the 

community in school activities are the major factors of  community participation. 

5.4 Recommendations 

On the basis of the finding and conclusions with regard to current practices and challenges of 

community participation in secondary schools of Kembata Tembaro zone, the following 

possible solutions are recommended. 

1. Creating the necessary awareness: 

  ZED, and WEO   should increase the awareness of, parents, school principals, 

teachers, students, PTA and KETB about how to participate in the activities of the 

school, how to support the school and mobilize community by providing regular 

training, creating seasonal discussion forums, seminars, and consultative meetings.  

  Secondary schools should be supported by technical, financial and material inputs, by         

concerning bodies; therefore, it is advisable to woreda and zone education office, 

cluster supervisors, PTA, KETB to provide necessary technical, financial and material 

support to schools to provide quality education. 
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2. The Zonal education department and WEO should revise the methods and directions of 

community participation to be involved actively and effectively in school activities. 

3. School principals should practice democratic and participatory leadership style and be 

committed for transparence and genius to mobilize the community to participate actively in 

the school activities. 

4. Conducting periodic assessment and evaluation of the implementation of plan:-  

 The WEO should establish mechanisms by which it could follow up and evaluate the 

implementation of school plan by principals, PTA and KETB of schools by making it part 

of its super visionary activities. This helps them to identify their weakness and strength 

and take the necessary measures to rectify them and further strengthen their strong side 

which ultimately leads to sustainability of the practices and the results achieved. 

5. Monitoring, evaluating and supporting:- 

 To alleviate the challenges encountered school principals in involving community, it s 

advisable that cluster supervisor, woreda and zonal education office in collaboration 

with the regional education bureau need to give sustainable training to fill the skill 

gaps school leaders .They also need to avail secondary schools with adequate 

financial, material and human resources. Beside woreda and zonal education office in 

collaboration with REB should timely supervise and support the school leaders. 

 WEO and principals should develop ways of encouraging PTA and KETB members in 

their annual plans so that those who exhibited greater performance would be awarded 

at the end of the academic year during parents day at school level and during annual 

educational conference at woreda and /or zone levels as educational heroes. This helps 

to promote participation of community in school planning activities and finally 

enhancing healthy school – community relationship and develop sense of ownership of 

the community in all activity of the schools. 
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   6. Building the capacity of PTA and KETB 

 It is strongly advisable that members of PTA and KETB should get adequate training 

that enables them to shoulder their duties and responsibilities effectively. 

 Thus, the WEO and principals should continuously assess training needs, develop 

capacity building schemes and train PTA and KETB at least twice in a year to refresh 

and strengthen previous knowledge and add fresh insights that would contribute to 

filling the gaps which are observed in the course of their endeavors to discharge their 

duties. 

8.  According to the guideline Provide performance report to the community:- 

 community members have to receive feedback about their involvement and 

acknowledged for the efforts they made to help schooling so that they can realize and 

get lessons that they can make a better participation, this, in turn encourages the 

community and renews their motivation for further cooperation. 

9. Suggest possible solutions for active community participation 

The finding showed that various problems encountered the community participation. 

Therefore, it is recommended that woreda, and zonal education experts, principals, teachers 

and researchers should suggest possible solutions for the problems that encounter the 

community participation in secondary school 
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Appendix -A 

                                         ADDIS ABABA UNIVERSITY 

                     COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

       DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Questionnaire for Principals 

Dear respondent,  

The purpose of this questionnaire is to collect information and data on the study titled 

„Practices and Challenges of Community Participation in Secondary Schools of 

KambataTembaroZone. Therefore, your cooperation in completing this questionnaire is 

valuable for the study. Since the success of this study depends upon your genuine responses, 

kindly provide objective and honest responses for all items included in this questionnaire. 

Rest assured that all the information you provide will be treated in the strictest confidence. 

You are not required to write your name in any part of the questionnaire.    

Thank you in advance for taking your time and cooperation to complete this questionnaire!  

TesfayeDilamo 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 

PART 1 Personal Data 

Direction: Following are questions related to your biography. Kindly encircle the letter of 

your choice where appropriate. 

1. Age: -1)20-30 2) 31-40 3) 41-50 4) 51 and above 

2. Sex: -1) Male 2) Female 

3. Qualification: - 1) Diploma 2) BA/BSc/BED3) MA /MSc/MED 
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4. Marital status 1) Married 2) Unmarried 3) Divorced 

5. Level of the school: - 1) 9-10     2) 9-12 

6. Years of service as principal: - 1) 1-52) 6-103) 11-15                4) More than 15 years 

Part II A, Community Involvement in School Activities 

Direction: The following questions are related to community involvement in school activities 

in KembataTembaro Zone. Kindly indicate your response by using a “√” mark in the box 

provided for each of the items.  

Value: 1= strongly disagree ,2= disagree     3= Undecided,4= Agree 5=Strongly agree 

 

 

No 

 

 

PTSA and KETB involvement 

Responses 

1 2 3 4 5 

1 participate in the decision-making process of the school      

2 are actively involving in evaluating plan implementation      

3 mobilize the community to solve school problems      

4 mobilize the community to contribute resources      

5 take part in supervising the teaching learning process of the 

school 

     

6 Conducting awareness raising to sense the community about the 

need  of participation in school activities  

     

7  Ensuring that appropriate discipline is maintaining in the school      

                       principals facilitation role rated      

1 Appropriately involving the community in the development, 
implementation and review of policies, programs and operations 

     

2 Reporting to the school community ,parents and students on the 
achievement of the school 

     

3 Participate PTSA and KETB in setting directions ,identifying, and 

articulating a vision statement 

     

4 Empowering PTSA and KETB members to make significant 

decision 

     

5 Build power full forms of teaching and learning, in creating strong 
community participation  

     

6 participate PTSA and KETB in school budget preparation, 

administration and implementation 

     

7 Inviting  the community to contribute resource      

8 Developing sense of ownership among community about school      
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Part II B Effects of Community Involvement in School Activities  

Direction: The following questions are related to the effects of community involvement in 

school activities in Kembata-Tembaro Zone. Kindly indicate your response by using a “√” 

mark in the box provided for each of the items.  

Value: 1= strongly disagree     2= Disagree     3= Undecided    4= Agree     

5=Stronglyagree 

 

No 

 

Effects of PTAs and KETB Involvement 
 

Responses 

1 2 3 4 5 

1 Increase in the amount of resources available for school      
2 Development of culture of collaborative work       

3 Development of a conducive and comfortable environment for 

teaching learning process 
     

4 Decrease in the  dropout rate      
5 Decrease in the repetition rates      
6 Rise in the degree of student interest in learning      
7 Rise in female education participation      

8 Rise in parental participation in school affairs      

 

Part II C Challenges Hindering Community Participation in School Activities  

Direction: The following questions are related to the challenges that hinder community 

participation in school activities in Kembata-Tembaro Zone. Kindly indicate your response by 

using a “√” mark in the box provided for each of the items.  

Value: 1= strongly Disagree     2= Disagree     3= Undecided    4= Agree     5=Strongly 

agree 

 

No Items Responses 
 

1 2 3 4 5 
1 Dissatisfaction with services provided by schools      
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2 Inability of school leaders to mobilize the community      

3 Absence of formal discussions between community and schools      

4 Lack of community commitment  and willingness to effectively 

participate 

     

5 Lack of community awareness about its role and responsibilities      

6 Absence of strong  and committed community members      

7 Negative attitude of the principal to words the participation of Community 

representatives.  
     

8 Lack of giving training  for the PTA and KETB concerning their duties and 

responsibilities  
     

9 Principals‟ undermine the skill of KETB and PTA members      

10 Principals failure to communicate with KETB and PTA members      

Part III: Opinions on Practices and Challenges of Community Participation in Schools  

Direction: Provide suggestions in relation to the following questions on the space provided for 

each of the questions. 

1. What do you think are the most important areas in which the community gets actively involved in 

school affairs? 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------- 

----------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------------- 

 

2. What are the major challenges that hinder community participation in your school? 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------- 

3. What measures should be taken to improve community participation in school affairs? 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------- 

--------------------------------------------------------------------------------------------------------------------- 

------------------------------------------------------------------------ 
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                                                 Thank you! 

 
Appendix -B 

                                        ADDIS ABABA UNIVERSITY 

                COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

              DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Questionnaire for Kebele Education and Training Board 

 
Dear respondent,  

The purpose of this questionnaire is to collect information and data on the study titled 

„Practice and Challenges of Community Participation in Secondary Schools of 

KambataTembaroZone. Therefore, your cooperation in completing this questionnaire is 

valuable for the study. Since the success of this study depends upon your genuine responses, 

kindly provide objective and honest responses for all items included in this questionnaire. 

Rest assured that all the information you provide will be treated in the strictest confidence. 

You are not required to write your name in any part of the questionnaire.    

Thank you in advance for taking your time and cooperation to complete this questionnaire!   

TesfayeDilamo 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 

 
PART 1 Personal Data 
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Direction:Following are questions related to your biography. Kindly encircle the number of 

your choice where appropriate. 

1. Age: -1) 20-30            2) 31-40                 3) 41-50                   4) 51 and above 

2. Sex: -1) Male            2) Female 

3. Qualification: - 1)1-82) 9-123) Diploma   4)BA/BSc/BED 

4. Marital status 1) Married        2) Unmarried 3) Divorced 

5. Responsibility in school /Kebele: - 1)PTA      2) KETB 

6. Years of service as member: - 1) 1-5      2) 6-10       3) 11-15                4) More than 15 

years 

7. Responsibility: - 1) Teacher      2) Principal                3) Supervisor          4) WEO expert 

Part II A Community Involvement in School Activities  

Direction: The following questions are related to community involvement in school activities 

in KembataTembaro Zone. Kindly indicate your response by using a “√” mark in the box 

provided for each of the items.  

Value: 1= strongly agree     2= Agree     3= Undecided    4= Disagree     5=Strongly 

disagree 

 

 

No 

 

 

PTSA and KETB members involvement 

            Responses 

1 2 3 4 5 

1 participate in the decision-making process of the school      

2 are actively involving in evaluating plan implementation      

3 mobilize the community to solve school problems      

4 mobilize the community to contribute resources      

5 take part in supervising the teaching learning process of the 

school 

     

6 Conducting awareness raising to sense the community about the 

need of participation  in  the schools activities 

     

7  Ensuring that appropriate discipline is maintaining in the school      

                       principals facilitation role rated      

1 Appropriately involving the community in the development, 
implementation and review of policies, programs and operations 

     

2 Reporting to the school community ,parents and students on the 
achievement of the school 
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3 Participate  PTSA & KETB in setting directions ,identifying, and 

articulating a vision statement 

     

4 Empowering PTSA and KETB members to make significant 

decision 

     

5 Build power full forms of teaching and learning, in creating strong 
community participation  

     

6  participate PTSA and  KETB in school budget preparation, 

administration and implementation 

     

7 Inviting  the community to contribute resources      

8 Developing sense of ownership among community about school      

 

 

Part II B Effects of Community Involvement in School Activities  

Direction: The following questions are related to the effects of community involvement in 

school activities in Kembata-Tembaro Zone. Kindly indicate your response by using a “√” 

mark in the box provided for each of the items.  

Value: 1= strongly agree     2= Agree     3= Undecided    4= Disagree     5=Strongly 

disagree 

 

No 

 

Effects of PTAs and KETB Involvement 
 

Responses 

1 2 3 4 5 

1 Increase in the amount of resources available for school      
2 Development of culture of collaborative work       

3 Development of a conducive & comfortable environment for 

teaching learning process 
     

4 Decrease in the  dropout rate      
5 Decrease in the repetition rates      
6 Rise in the degree of student interest in learning      
7 Rise in female education participation      

8 Rise in parental participation in school affairs      

 

Part II C Challenges Hindering Community Participation in School Activities  

Direction: The following questions are related to the challenges that hinder community 

participation in school activities in Kembata-Tembaro Zone. Kindly indicate your response by 

using a “√” mark in the box provided for each of the items.  
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Value: 1= strongly agree     2= Agree     3= Undecided    4= Disagree     5=Strongly 

disagree 

 

No Items Responses 
 

1 2 3 4 5 

1 Dissatisfaction with services provided by schools 
 

     

2 Inability of school leaders to mobilize the community 
 

     

3 Absence of formal discussions between community and schools 
 

     

4 Lack of community commitment & willingness      

5 Lack of community awareness about its role 
 

     

6 Absence of strong & committed community members 
 

     

7 Negative attitude of the principal to words the participation of 

Community representatives.  
 

     

8 Lack of giving training  for the PTA and KETB concerning their duties 

and responsibilities  
 

     

9 Principals‟ undermine the skill of KETB and PTA 

members 

     

10 Principals failure to communicate with KETB and 

PTA members 

     

 

PART 3: For following parts of the questionnaire indicate your feeling by putting ( 

√) mark. 

1. Do you have children attending school in the secondary school? 1. Yes          2. No 

2. Do you believe that   in the secondary schools have adequate classrooms? 1. Yes          2. 

No 

3. Do the secondary schools in the KembataTembaro zone are well equipped in compound 

desks, laboratory, library and reference books? 1. Yes             2. No 

4. Did you support secondary schools with finance, labor or in kind before for school 

construction, maintenance, etc to improve quality of education? 1 yes                  2 .No 
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                                                                                             Thank you! 

Appendix-C 

ADDIS ABABA UNIVERSITY 

                COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

              DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Questionnaire for Parent and Teacher Association Members 

 
Dear respondent,  

The purpose of this questionnaire is to collect information and data on the study titled 

„Practice and Challenges of Community Participation in Secondary Schools of 

KambataTembaroZone. Therefore, your cooperation in completing this questionnaire is 

valuable for the study. Since the success of this study depends upon your genuine responses, 

kindly provide objective and honest responses for all items included in this questionnaire. 

Rest assured that all the information you provide will be treated in the strictest confidence. 

You are not required to write your name in any part of the questionnaire.    

Thank you in advance for taking your time and cooperation to complete this questionnaire!   
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TesfayeDilamo 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 

 

 
 

 

 

 

 

 

PART 1 Personal Data 

Direction:Following are questions related to your biography. Kindly encircle the number of 

your choice where appropriate. 

1. Age: -1) 20-30            2) 31-40                 3) 41-50                   4) 51 and above 

2. Sex: -1) Male            2) Female 

3. Qualification: - 1)1-8 2)9-123)Diploma 4)BA/BSc/BED 

4. Marital status 1) Married        2) Unmarried 3) Divorced 

5. Responsibility in school /Kebele: - 1)PTA      2) KETB  

Part II A Community Involvement in School Activities  

Direction: The following questions are related to community involvement in school activities 

in KembataTembaro Zone. Kindly indicate your response by using a “√” mark in the box 

provided for each of the items.  

Value: 1= strongly disagree     2= Dis agree     3= Undecided    4= Agree     

5=Stronglyagree 

 

No 
 

 

PTSA and KETB members involvement 

            

Responses 

1 2 3 4 5 

1 participate in the decision-making process of the school      



89 
 

2 are actively involving in evaluating plan implementation      

3 mobilize the community to solve school problems      

4 mobilize the community to contribute resources      

5 take part in supervising the teaching learning process of the school      

6 Conducting awareness raising to sense the community about the need of  

participation in the school activities  

     

7  Ensuring that appropriate discipline is maintaining in the school      

                       principals facilitation role rated      

1 Appropriately involving the community in the development, implementation and 

review of policies, programs and operations 

     

2 Reporting to the school community ,parents and students on the achievement of the 

school 

     

3 Participate  PTSA and  KETB in setting directions ,identifying, and 

articulating a vision statement 

     

4 Empowering PTSA & KETB members to make significant decision      

5 Build power full forms of teaching and learning, in creating strong community 

participation  

     

6  participate PTSA & KETB in school budget preparation, administration 

and implementation 

     

7 Inviting  the community to contribute resource      

8 Developing sense of ownership among community about school      

 

Part II B Effects of Community Involvement in School Activities  

Direction: The following questions are related to the effects of community involvement in 

school activities in Kembata-Tembaro Zone. Kindly indicate your response by using a “√” 

mark in the box provided for each of the items.  

Value: 1= strongly agree     2= Agree     3= Undecided    4= Disagree     5=Strongly 

disagree 

 

No 

 

Effects of PTAs and KETB Involvement 
 

Responses 

1 2 3 4 5 

1 Increase in the amount of resources available for school      
2 Development of culture of collaborative work       

3 Development of a conducive & comfortable environment for 

teaching learning process 
     

4 Decrease in the  dropout rate      
5 Decrease in the repetition rates      
6 Rise in the degree of student interest in learning      
7 Rise in female education participation      

8 Rise in parental participation in school affairs      
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Part II C Challenges Hindering Community Participation in School Activities  

Direction: The following questions are related to the challenges that hinder community 

participation in school activities in Kembata-Tembaro Zone. Kindly indicate your response by 

using a “√” mark in the box provided for each of the items.  

Value: 1= strongly agree     2= Agree     3= Undecided    4= Disagree     5=Strongly 

disagree 

 

No Items Responses 
1 2 3 4 5 

1 Dissatisfaction with services provided by schools      

2 Inability of school leaders to mobilize the community      
3 Absence of formal discussions between community and schools      

4 Lack of community commitment  and willingness to support school      
5 Lack of community awareness about its role      

6 Absence of strong and committed community members      
7 Negative attitude of the principal to words the participation of Community 

representatives.  
     

8 Lack of giving training  for the PTA and KETB concerning their duties 

and responsibilities  
     

9 Principals‟ undermine the skill of KETB and PTA 

members 
     

10 Principals failure to communicate with KETB and 

PTA members 
     

PART 3: For following parts of the questionnaire indicate your feeling by putting (√) mark or 

encircle. 

1. Do you have children attending school in the town? 1. Yes 2. No 

2. Do you believe that the secondary schools   have adequate classrooms? 1. Yes 2. No 

3. Does the secondary schools in the zone are well equipped in compound desks, laboratory 

and library reference books? 1. Yes 2. No 

4. Did you support schools with finance, labor or in kind before for school construction,and 

maintenance, etc to improve quality of education? 1. Yes 2. No 
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                                                                                      Thank you! 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Appendix-D 

                                      ADDIS ABABA UNIVERSITY 

                COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

    DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Interview Questions for Woreda Education  

Dear interviewees,  

The purpose of this interview is to collect information and data on the study titled „Practice 

and Challenges of Community Participation in Secondary Schools of 

KambataTembaroZone.Therefore, your cooperation in providing proper opinions and facts 

is valuable for the study. Since the success of this study depends upon your genuine 

responses, kindly provide objective and honest responses for all items included in this 
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interview. Rest assured that all the information you provide will be treated in the strictest 

confidence.     

Thank you in advance for taking your time and cooperation to participate in this interview!   

TesfayeDilamo 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 

 

 
 

 

 

 

 

 

 

 

PART 1 Personal Data 

Direction: Following are questions related to your biography.  

1. Age: -1) 20-30            2) 31-40                 3) 41-50                   4) 51 and above 

2. Sex: -1) Male            2) Female 

3. Qualification: - 1) Diploma 2) BA/BSc/BED3) MA /MSc/MED 

4. Marital status 1) Married        2) Unmarried 3) Divorced 

5. Years of service in the WEO: - 1) 1-5      2) 6-10       3) 11-15              4) More than 15 

years 

7. Responsibility: - 1) Head           2) Supervisor              3) Expert             4) WEO expert 

 
PART I1 Questions on Practices and Challenges of Community Participation in Schools 
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Direction: Following are questions related to practices and challenges of community 

participation in school affairs. Kindly provide your opinions.  

1. How do you evaluate the degree and effectiveness of participation of the community in 

secondary schools? 

2. In which areas and activities is the community participating more actively and effectively? 

3. In which areas and activities is the community participating less actively and effectively? 

4. To what extent do principals support KETB and PTA members to discharge their    

responsibilities? 

5. How do you express the relationship between the school and community created  by KETB 

and PTA members? 

6. How often do the woreda assess problems and take timely measures to improve their 

performance? 

7. How often do they conduct meetings with staff members and parents? 

8. How do you express the effects of community participation? 

9. What are the school-related challenges faced by community representatives as regards their 

participation in school affairs? 

10. What are the community-related challenges faced by community representatives as 

regards their participation in school affairs? 

11. What do you think should be done to improve the participation of the community in 

secondary schools of KembataTembaro Zone? 

 

 

 

 

 

Appendix E 

አዱስ አበባ ዩኒቨርሲቲ 

ሥነ ትምህርት ኮላጅ 

የትምህርት ፕሊንና አመራር ትምህርት ክፍሌ 

በከምባታ ጠምባሮ ዞን ዉስጥ ከሚገኙ የህብረተሰብ ክፍልች ዉሰጥ በተመረጡ በሁሇተኛ ዯረጀ 

ት/ቤቶች በማገሌገሌ ሊይ ያለ በወተመህ አባሊት የሚሞሊ መጠይቅ፡፡ 

የዚህ መጠይቅ ዓላማ በከምባታ ጣምባሮ ዞን በሁሇተኛ ደረጀ ትምህርት ቤቶች ዉስጥ 
በአሁን ጊዜ ያሇዉን የህብረተሰብ ተሰትፎ ማናቆቹ በሚል ርዕስ ዙሪያ መረጀ ሇማሰበሰብ 
ሲሆን መረጀው የሚዉላው በቀጥታ ሇጥናቱ ሥረ ብቻ መሆኑን ሊያረጋግጥ 
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እወደሇሁ፡፡ስሇሆነም ሇጥናቱ ስኬታማነት ትክክሇኛና እውነተኛ መረጀ በመስጠት 
ሇሚያደርጉልኝ ትብብር በቅድሚያ አመሰግናሇሁ፡፡ 

ተስፋ ዬድሊሞ 

ድህረ ምረቃ ተማሪ 

የትምህርት ፕሊንና አመራር ትምህርት ክፍሌ 

ሥነ ትምህርት ኮላጅ 

አዱስ አበባ ዩኒቨርሲቲ 

ክፍሌ አንድ፤-ግሊዊ መረጀ 

ሇሚከተለ ጥያቂዎች ተገቢዉን መሌሶን ይከበቡት፡፡ 

1. እድሜ:- 1) 20-30   2) 31-40    3) 41-50   4) 51 ናበሊይ 

2:  ፆታ:-1) ወንድ      2) ሴት 

3.የትምህርት ዯረጀ:- 1)ከ1-8   2)9-12 

 3)  ድፕልማ    4) ድግሪ 

4. የጋብቻ ሁኔታ:-  1)  ያጋባ/ች            2) ያሊ ጋበ/ች3)  የፈታ/ች 

5.በትምህርት ቤት የሥረ ኃሊፊነት: - 1) ወተመህ አባሌ   2) ቀትስቦ አባሌ 

 

 

 

 

ክፍሌ ሁሇት 

ሀ)የህብረተሰቡ እንቅስቃሴ በትምህርት ቤት ሥረዎች 

የሚከተለት ጥያቄዎች በከምባታ ጠምባሮ ውስጥ በአሁኑ ጊዜ ህብረተሰቡ ሁሇተኛ ዯረጀ ትምህር ትቤቶች ያሇውን ተሰትፎ 

የሚያመሇክቱ ናቸው፡፡እባክዎን የመረጡትን አማራጭ የ“√” ምሌክት በማድረግ ያስቀምጡ፡፡ 

ዋጋ: 1= በጣም አሌስማማም     2=አልስማማም    3= አሌወሰኩም 4= እስማማሇሁ    5= በጣም 

እስማማሇሁ 

  ምሊሽ 
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ተ/ቁ 
 

ወተመህናቀትስቦ አበሊት እንቅስቃሴ 1 2 3 4 5 

1 በትምህርት ቤት ውሰኔ አሰጠጥ ሊይ እየተሳታፉ ይገኛለ      

2 በትምህርት ቤቱ ዕቅድ ትግባረ ግምገማ ተጠናክረው ተሳትፏለ      

3 ማህበረሰቡን የትምህርት ብቱን ችግር ሇመፈታት በሚጋበ እያንቃሰወሱ ነዉ      

4 ማህበረሰቡ ሇትምህርት ቤት ቁሰቁስ እንድ ያበረክት ያዯርጋለ      

5 የትምህርት ቤቱን መማር ማስተማር ሂዯትን ጉብኝት በማድረግ የርሶን ድርሸ 
እየተወጡ ይጋኛለ 

     

6 የማህበረሰቡን በትምህርት ተሰትፎ 
ፍሊጎትእንድጨምርየግንዛቤመፍጠሪያሥረእየሠሩነው 

     

7 በትምርት ቤቱ አግባብነት ያሇው ዱስፕሉን መጠበቁን ያረጋግጠለ      

            የርዕሰመምህረንማመቻቸትሚና      

1 በትምህርት ቤት ፖሉስ፣ፕሮግረምና ስረዎች፣ዕድገት፣ትግባረና ክሊሰ ሊይ 
ማህበረሰቡን በሚገበ እያሳታፉ ይጋኛለ 

     

2 ሇትምህርት ቤቱ ማህበረሰብ፣ወሊጆችናተማሪዎች የትምህርት ቤት ስረ አፋጻጸም 
ሪፖርትን በወቅቱ ያቀርበለ 

     

3 ወተመህናቀትስቦን የትምህርት ቤቱን አቅጠጫ በመስቀመጥ፣በመሇየትና ራዕይ 
በመንዯፍ ሥረ ሊይ እያሳታፉ ይጋኛለ 

     

4 ወመህናቀትስቦ በትምህርት ቤት ዉስጥ ጠቃሚ ዉሰኔ እድሰጡ እያበቃ ይጋኛሌ      

5 ጠንከረ የህብረተሰብ ተሳትፎን በመፍጠር ዉጤታማ የመማር ማስተማር ሂዯትን 

በት/ቤት ዉስጥ እየገናቡ ይጋኛለ 

     

6 በበጀት ዝግጅት፣አስተዯዯርናአተገባበር ሊይ ወመህንናቀትስቦን በቁርጠኝነት 
ያሳትፋለ 

     

7 ማህበረሰቡን የተሇያዪ ቁሰቁሶችን ሇት/ቤቱ እንድያበረክቱ ይጋብዛለ      

8 ስሇትምህርት ቤቱ በማህበረሰቡ ማካከሌ የበሊቤትነት ስሜትን አሰድጓለ/ፈጥሯለ      
 

 

 

 

 

 

 

ክፍሌ ሁሇት 

ሇ)የሚከተለት ነጥቦች ወመህናቀትስቦ/ ማህበረሰቡ ተሰትፎ በሁሇተኛ ትምህርት ቤት ዉስጥ ሥረ ሊይ ሉያኖረው የሚችሇው 

ተጽዕኖ ማሳያ ናቸዉ፡፡እባክዎን የእርሶን ምሊሽ ከተሰጡት አመረጮች ትይዩ“√” ምሌክት በሳጥኑ ውስጥ በማስገበት ያመሌክቱ፡፡ 

ዋጋ: 1= በጣም አሌስማማም     2=አልስማማም    3= አሌወሰኩም  4= እስማማሇሁ    5= በጣም 

እስማማሇሁ 

ተ/ቁ በትምህርት ቤት ውስጥ የወተመህናቀትስቦ እንቅስቃሴ ተጽዕኖ ምሊሽ 
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 5 4 3 2 1 

1 በትምህርት ቤት ውስጥ ያሇው ሀብት መጠን ጨምሯሌ      

2 በጋራ የመስረት በህሌ እየዯገ መጥቷሌ      

3 ምቹና ሰቢ የማስተማሪያ መማሪያ አካባቢ ተፈጥሯለ      

4 መጠነ ማቋረጥ እየቀነሰ መጥቷሌ      

5 መጠነ ማድጋም ቀንሷሌ      

6 የተማሪ የመማር ፍሇጎት መጠን እየጨመረ ይጋኛሌ      

7 የሴት ተማሪዎች የትምህርት ተሳትፎ መጨመር ይታያሌ      

8 የወሊጆች ተሳትፎ በትምህርት ጉዯዩች ሊይ ከፍ እያሇነው      

ክፍሌ ሦስት 

ሏ)የሚከተለት ነጥቦች ህብረተሰቡን ሇት/ት ቤት አስፋሇጊውን ድጋፍ በተገቢው ሁኔታ /ንቁ ተሰትፎ ሇማድረግ እንዯይችሌ ችግር 
/ማናቆ ከሆኑት ዉስጥ ዋና ዋናዎች ናቸው፡ስሇሆነም የእርሶን ምሊሽ ከተሰጡት አማራጮች ትይዩ(“√”) ምሌክት በሳጥኑ ውስጥ 

በማስገባት ያመሌክቱ፡ 

ዋጋ: 1= በጣም አሌስማማም     2=አልስማማም    3= አሌወሰኩም 4= እስማማሇሁ    5= በጣም 

እስማማሇሁ 

ተ/
ቁ 

ጥያቄ/መግሇጫ ምሊሽ 
 

1 2 3 4 5 

1 ህብረተሰቡት/ቤቶች እየሰጡ ባለት አገሌገልት እርካታ ማጣት      

2 የት/ቤት አመራር ህብረተሰቡን ሇትምህርት ሥራ ማነሳሳት አሇመቻሌ      

3 በጋራ ስምምነት የተወሰነ የት/ቤት ናህብረተሰብ የዉይይት ቀን ያሇ መኖር      

4 ት/ቤትን ሇመዯገፍ ሇማህበረሰቡ ፈቃዯኝነትና ቁርጠኝነት ያሇ መኖርና በት/ቤት ዉስጥ 

ሇወተመህናቀትስቦ /ማህበረሰቡ ስሊሇዉ ሚና ግንዘቤ ማጣት 

     

5 በት/ቤት ዉስጥ ሇወተመህናቀትስቦ / ማህበረሰቡ ስሇሇዉ ሚና ግንዘቤማጣት 
 

     

6 በትምህርት ቤ ሥረ ሇመሰተፍ ጠንከረናቆረጥ አባሌ በማህበረሰብ/ በወተመህናቀትስቦ 
ማኸከሌ ያሇ መኖር 

     

7 የርዕሰ መምህረን አለታዊ አመሇከካት በወተመህናቀትስቦ/ በማህበረሰብ ተሰትፎ ሊይ መኖር.  
 

     

8 ወተመህናቀትስ ቦግዴታቸዉንናኃሊፍነታቸዉን በትክክሌ እንድያዉቁ የሚያስችሌ 
ሥሌጠናያሇመኖር 

     

9 ርዕሰ መምረን የወመህንናቀትስቦን ክህልት አሰንሶ መየት 
 

     

10 ርዕሰ መምህረን ከወመህናቀትስቦ አበሊትጋርብቁ ግንኙነት ሇማድረግ አሇመቻሌ 
 

     

ክፍሌ ሶስት፡ 

ሇሚከተለት ጥያቄዎች ምርጫዎትን በሳጥኑ ውስጥ የ“√” ምሌክት በማድረግ ያስቀምጡ፡፡1.በሁሇተኛ ዯረጀ ትምህርት ቤት 

በመማር ሊይ ያሇ/ች ተማሪ አሇዎት? 1) አዎ 2)የሇም 

2.በካምባታ ጠምባሮ ዞን ውስጥ ያለት ሁሇተኛ ዯረጀ ት/ቤቶች በቂ የመማሪያ ክፍልች አሎቸው? 1)አዎ  2) የሊቸውም 
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3.ት/ቤቶቹ በበቂ ሁኔታ ቤተ-መጽሀፍት፣የተማሪ መቀመጫ ወንበርናሊቦራቶሪ የተሟለ ናቸው? 1)አዎ         2)አይዯለ 

4.ት/ቤቶችን በገንዘብ፣በጉሌበት ወይም በማተሪያሌ ይዯግፋለ?1)አዎ 2)አሌዯግፍም 

5.ከመንግስት የሚመዯብ በጀት ብቻዉን እያዯገ ያሇውን የትምህርት ፍሊጎትን በዘሊቂነት ማሟሊት ያስችሊሌ ብሇውያ 

ምናለ?1)አዎ 2) አሊምንም 

 

 

 

 

 

                                                                                                አመሰግናሇሁ  ! 

 

 

 

 

 

 

 

               

 

 

                         

                            Appendix F 

                          አዱስ አበባ ዩኒቨርሲቲ 

ሥነ ትምህርት ኮላጅ 
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የትምህርት ፕሊንና አመራር ትምህርት ክፍሌ 

በከምባታ ጠምባሮ ዞን ዉስጥ ከሚገኙ የህብረተሰብ ክፍልች ዉሰጥ በተመረጡ በሁሇተኛ ዯረጀ 

ት/ቤቶች በማገሌገሌ ሊይ ያለ በቀትስቦ አባሊት የሚሞሊ መጠይቅ፡፡ 

የዚህ መጠይቅ ዓላማ በከምባታ ጣምባሮ ዞን በሁሇተኛ ደረጀ ትምህርት ቤቶች ዉስጥ 
በአሁን ጊዜ ያሇዉን የህብረተሰብ ተሰትፎ ማናቆቹ በሚል ርዕስ ዙሪያ መረጀ ሇማሰበሰብ 
ሲሆን መረጀው የሚዉላው በቀጥታ ሇጥናቱ ሥረ ብቻ መሆኑን ሊያረጋግጥ 
እወደሇሁ፡፡ስሇሆነም ሇጥናቱ ስኬታማነት ትክክሇኛና እውነተኛ መረጀ በመስጠት 
ሇሚያደርጉልኝ ትብብር በቅድሚያ አመሰግናሇሁ፡፡ 

ተስፋ ዬድሊሞ 

ድህረ ምረቃ ተማሪ 

የትምህርት ፕሊንና አመራር ትምህርት ክፍሌ 

ሥነ ትምህርት ኮላጅ 

አዱስ አበባ ዩኒቨርሲቲ 

ክፍሌ አንድ፤-ግሊዊ መረጀ 

ሇሚከተለ ጥያቂዎች ተገቢዉን መሌሶን ይከበቡት፡፡ 

1. እድሜ:- 1) 20-30   2) 31-40    3) 41-50   4) 51 ናበሊይ 

2:  ፆታ:-1) ወንድ      2) ሴት 

3.የትምህርት ዯረጀ:- 1)ከ1-8   2)9-12 

 3)  ድፕልማ    4) ድግሪ 

4. የጋብቻ ሁኔታ:-  1)  ያጋባ/ች            2) ያሊ ጋበ/ች3)  የፈታ/ች 

5.በትምህርት ቤት የሥረ ኃሊፊነት: - 1) ወተመህ አባሌ   2) ቀትስቦ አባሌ 

ክፍሌ ሁሇት 

ሀ)የህብረተሰቡ እንቅስቃሴ በትምህርት ቤት ሥረዎች 

የሚከተለት ጥያቄዎች በከምባታ ጠምባሮ ውስጥ በአሁኑ ጊዜ ህብረተሰቡ ሁሇተኛ ዯረጀ ትምህር ትቤቶች ያሇውን ተሰትፎ 

የሚያመሇክቱ ናቸው፡፡እባክዎን የመረጡትን አማራጭ የ“√” ምሌክት በማድረግ ያስቀምጡ፡፡ 

ዋጋ: 1= በጣም አሌስማማም     2=አልስማማም    3= አሌወሰኩም 4= እስማማሇሁ    5= በጣም 

እስማማሇሁ 
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ተ/ቁ 
 

 
ወተመህናቀትስቦ አበሊት እንቅስቃሴ 

ምሊሽ 

1 2 3 4 5 

1 በትምህርት ቤት ውሰኔ አሰጠጥ ሊይ እየተሳታፉ ይገኛለ      

2 በትምህርት ቤቱ ዕቅድ ትግባረ ግምገማ ተጠናክረው ተሳትፏለ      

3 ማህበረሰቡን የትምህርት ብቱን ችግር ሇመፈታት በሚጋበ እያንቃሰወሱ ነዉ      

4 ማህበረሰቡ ሇትምህርት ቤት ቁሰቁስ እንድ ያበረክት ያዯርጋለ      

5 የትምህርት ቤቱን መማር ማስተማር ሂዯትን ጉብኝት በማድረግ የርሶን ድርሸ 
እየተወጡ ይጋኛለ 

     

6 የማህበረሰቡን በትምህርት ተሰትፎ 
ፍሊጎትእንድጨምርየግንዛቤመፍጠሪያሥረእየሠሩነው 

     

7 በትምርት ቤቱ አግባብነት ያሇው ዱስፕሉን መጠበቁን ያረጋግጠለ      

            የርዕሰመምህረንማመቻቸትሚና      

1 በትምህርት ቤት ፖሉስ፣ፕሮግረምና ስረዎች፣ዕድገት፣ትግባረና ክሊሰ ሊይ 
ማህበረሰቡን በሚገበ እያሳታፉ ይጋኛለ 

     

2 ሇትምህርት ቤቱ ማህበረሰብ፣ወሊጆችናተማሪዎች የትምህርት ቤት ስረ አፋጻጸም 
ሪፖርትን በወቅቱ ያቀርበለ 

     

3 ወተመህናቀትስቦን የትምህርት ቤቱን አቅጠጫ በመስቀመጥ፣በመሇየትና ራዕይ 
በመንዯፍ ሥረ ሊይ እያሳታፉ ይጋኛለ 

     

4 ወመህናቀትስቦ በትምህርት ቤት ዉስጥ ጠቃሚ ዉሰኔ እድሰጡ እያበቃ ይጋኛሌ      

5 ጠንከረ የህብረተሰብ ተሳትፎን በመፍጠር ዉጤታማ የመማር ማስተማር ሂዯትን 

በት/ቤት ዉስጥ እየገናቡ ይጋኛለ 

     

6 በበጀት ዝግጅት፣አስተዯዯርናአተገባበር ሊይ ወመህንናቀትስቦን በቁርጠኝነት 
ያሳትፋለ 

     

7 ማህበረሰቡን የተሇያዪ ቁሰቁሶችን ሇት/ቤቱ እንድያበረክቱ ይጋብዛለ      

8 ስሇትምህርት ቤቱ በማህበረሰቡ ማካከሌ የበሊቤትነት ስሜትን አሰድጓለ/ፈጥሯለ      
 

 

 

 

 

 

 

 

 

 

ክፍሌ ሁሇት 
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ሇ)የሚከተለት ነጥቦች ወመህናቀትስቦ/ ማህበረሰቡ ተሰትፎ በሁሇተኛ ትምህርት ቤት ዉስጥ ሥረ ሊይ ሉያኖረው የሚችሇው 

ተጽዕኖ ማሳያ ናቸዉ፡፡እባክዎን የእርሶን ምሊሽ ከተሰጡት አመረጮች ትይዩ“√” ምሌክት በሳጥኑ ውስጥ በማስገበት ያመሌክቱ፡፡ 

ዋጋ: 1= በጣም አሌስማማም     2=አልስማማም    3= አሌወሰኩም  4= እስማማሇሁ    5= በጣም 

እስማማሇሁ 

ተ/ቁ 

 

በትምህርት ቤት ውስጥ የወተመህናቀትስቦ እንቅስቃሴ ተጽዕኖ ምሊሽ 

5 4 3 2 1 

1 በትምህርት ቤት ውስጥ ያሇው ሀብት መጠን ጨምሯሌ      

2 በጋራ የመስረት በህሌ እየዯገ መጥቷሌ      

3 ምቹና ሰቢ የማስተማሪያ መማሪያ አካባቢ ተፈጥሯለ      

4 መጠነ ማቋረጥ እየቀነሰ መጥቷሌ      

5 መጠነ ማድጋም ቀንሷሌ      

6 የተማሪ የመማር ፍሇጎት መጠን እየጨመረ ይጋኛሌ      

7 የሴት ተማሪዎች የትምህርት ተሳትፎ መጨመር ይታያሌ      

8 የወሊጆች ተሳትፎ በትምህርት ጉዯዩች ሊይ ከፍ እያሇነው      

ክፍሌ ሦስት 

ሏ)የሚከተለት ነጥቦች ህብረተሰቡን ሇት/ት ቤት አስፋሇጊውን ድጋፍ በተገቢው ሁኔታ /ንቁ ተሰትፎ ሇማድረግ እንዯይችሌ ችግር 
/ማናቆ ከሆኑት ዉስጥ ዋና ዋናዎች ናቸው፡ስሇሆነም የእርሶን ምሊሽ ከተሰጡት አማራጮች ትይዩ(“√”) ምሌክት በሳጥኑ ውስጥ 

በማስገባት ያመሌክቱ፡ 

ዋጋ: 1= በጣም አሌስማማም     2=አልስማማም    3= አሌወሰኩም 4= እስማማሇሁ    5= በጣም 

እስማማሇሁ 

ተ/
ቁ 

ጥያቄ/መግሇጫ ምሊሽ 
 

1 2 3 4 5 

1 ህብረተሰቡት/ቤቶች እየሰጡ ባለት አገሌገልት እርካታ ማጣት      

2 የት/ቤት አመራር ህብረተሰቡን ሇትምህርት ሥራ ማነሳሳት አሇመቻሌ      

3 በጋራ ስምምነት የተወሰነ የት/ቤት ናህብረተሰብ የዉይይት ቀን ያሇ መኖር      

4 ት/ቤትን ሇመዯገፍ ሇማህበረሰቡ ፈቃዯኝነትና ቁርጠኝነት ያሇ መኖርና በት/ቤት ዉስጥ 

ሇወተመህናቀትስቦ /ማህበረሰቡ ስሊሇዉ ሚና ግንዘቤ ማጣት 

     

5 በት/ቤት ዉስጥ ሇወተመህናቀትስቦ / ማህበረሰቡ ስሇሇዉ ሚና ግንዘቤማጣት 
 

     

6 በትምህርት ቤ ሥረ ሇመሰተፍ ጠንከረናቆረጥ አባሌ በማህበረሰብ/ በወተመህናቀትስቦ 
ማኸከሌ ያሇ መኖር 

     

7 የርዕሰ መምህረን አለታዊ አመሇከካት በወተመህናቀትስቦ/ በማህበረሰብ ተሰትፎ ሊይ መኖር.  
 

     

8 ወተመህናቀትስ ቦግዴታቸዉንናኃሊፍነታቸዉን በትክክሌ እንድያዉቁ የሚያስችሌ 
ሥሌጠናያሇመኖር 

     

9 ርዕሰ መምረን የወመህንናቀትስቦን ክህልት አሰንሶ መየት 
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10 ርዕሰ መምህረን ከወመህናቀትስቦ አበሊትጋርብቁ ግንኙነት ሇማድረግ አሇመቻሌ 
 

     

ክፍሌ ሶስት፡ 

ሇሚከተለት ጥያቄዎች ምርጫዎትን በሳጥኑ ውስጥ የ“√” ምሌክት በማድረግ ያስቀምጡ፡፡1.በሁሇተኛ ዯረጀ ትምህርት ቤት 

በመማር ሊይ ያሇ/ች ተማሪ አሇዎት? 1) አዎ 2)የሇም 

2.በካምባታ ጠምባሮ ዞን ውስጥ ያለት ሁሇተኛ ዯረጀ ት/ቤቶች በቂ የመማሪያ ክፍልች አሎቸው? 1)አዎ  2) የሊቸውም 

3.ት/ቤቶቹ በበቂ ሁኔታ ቤተ-መጽሀፍት፣የተማሪ መቀመጫ ወንበርናሊቦራቶሪ የተሟለ ናቸው? 1)አዎ         2)አይዯለ 

4.ት/ቤቶችን በገንዘብ፣በጉሌበት ወይም በማተሪያሌ ይዯግፋለ?1)አዎ 2)አሌዯግፍም 

5.ከመንግስት የሚመዯብ በጀት ብቻዉን እያዯገ ያሇውን የትምህርት ፍሊጎትን በዘሊቂነት ማሟሊት ያስችሊሌ ብሇውያ 

ምናለ?1)አዎ 2) አሊምንም 

 

 

 

 

 

                                                                                                አመሰግናሇሁ  ! 
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 Appendix G 

አዱስ አበባ ዩኒቨርስቲ 

ሥነ ትምህርት ኮላጅ 

የትምህርት ፕሊንናአመረር ትምህርት ክፍሌ 

ሇሁሇተኛ ዯረጃ ት/ት ቤት ሱፐርቫይዜሮችናሇወረዯ ትምህርት በሊሙያዎች የተዘጋጀ ቃሇ መጠይቅ የዚህ መጠይቅ ዋነወ ዓሊማ 

በከምባታ ጠምበሮ ዞን በሚገኙ ሁሇተኛ ዯረጀ ት/ቤቶች ዉስጥ በአሁን ጊዜ የአካባቢዉ ማኅበረሰብተሰ ትፎና ያጋጠሙ ችግሮችን 

በተመሇከ ተመረጀ ማሰባሰብ ነዉ፡፡መረጀዉ የሚጠቅመዉ ሇዚሁ ምርምር ብቻ በመሆኑ ከእርሶ የሚገኛዉ ምሇሽ በምስጥር 

የሚያዝ ይሆናሌ፡፡ስሇዚህ ሇምርምሩ ስኬታማነት ትክክሇኛ የሆነ መሌስ እንድሰጡ በአክብሮት እንጠይቃሇን፡፡በቅድሚ 

ያሇሚያዯርጉሌኝ አመሰግናሇሁ፡፡ 

ተስፋዬ ድሊሞ 

ድህረ ምረቃ ተማሪ 

የትምህርት ፕሊንና አመረር ትምህርት ክፍሌ 

ሥነ ትምህርት ኮላጅ 

አዱስ አበባ ዩኒቨርሲቲ 

ክፍሌ አንድ፤-ግሊዊ መረጀ 

የሚከተለት ጥያቄዎች ከርሶህ ይወት ታሪክ ጋር የተገነኙ በመሆናቸዉ ትክክሇኛዉን መሌስ አበክዎን ያክብቡ፡፡ 

1. ዕድሜ:- 1) 20-30    2) 31-40      3) 41-50     4) 51ናበሊይ 

2. ፆታ:-   1) ወንድ2) ሴት 

3. የትምህር ትዯረጀ: - 1) ድፕልማ      2)መጀመሪያ ድግሪ      3) 2ኛ ድግሪ 

4. የጋብቻ ሁኔታ   1) ያገባ 2) የሇገባ           3)  አግብቶ የፈታ 

5. የአገሇግልት ዘመን:-1) 1-5    2) 6-10       3) 11-15     4) ከ 15 በሊይ 

7. ያሎዎት ኃሊፊነት:- 1) ዋና ኃሊፊ  2) ሱፐርቨይዜር 3) በሊሙ 4) ላሊ 

ክፍሌ ሁሇት 

ጥያዌ በሁሇተኛ ዯረጀ ት/ቤቶች ዉስጥበ አሁን ጊዜ ያሇዉ የኅብረተሰብ ተሰትፎና ችግሮቹ ሊይ፡ 

እባክዎን የእርሶ ምሇሽ ይስጡ፡፡ 
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1. በሁሇተኛ ዯረጀት/ቤቶች ዉስጥ የነበረዉን ኅብረተሰብ ተሳትፎ መጠንንናዉጤታማናቱን እዴት ይገመግማለ? 

2.በምን በምን ዙሪያናተግባረት ሊይ በት/ቤቱ ዉስጥ ማህበረሰቡ ይበሌጥ በንቃትና በዉጤታማናት ተሳትፏሌ? 

3. .በምን በምን ዙሪያናተግባረት ሊይ በት/ቤቱ ዉስጥ ማህበረሰቡበ ዝቅተኛ ሁኔታ ተሳትፏሌ?  

4. በምን ያህሌ መጠንነዉ ርዕሰ መምህረን ቀተስቦናወተመህ ተግባረቸዉንና ኃሊፊነተቻዉን እድወጡ እየዯገፉ ያለት? 

5. ወተመህናቀትስቦ ት/ቤቶችንናማህበረሰቡንማዛመድ መቻሇቸዉን በምን መሌኩ ይገሌጸለ? 

6.በምን ያህሌ ጊዜ ነዉ ሱፐርቨይዜሮችና ወረዯ ጽ/ቤት በሊሙያዎች የአፋጻጸም ችግሮችን የጋመጋሙት ናወቅታዊ የአርምት 

እርምጀ የወሰደት? 

7.ሇምን ያህሌ ጊዜ ነዉ ሱፐርቨይዜሮችና በሇሙያዎች ከመ/ረን ናወሊጆች ጋር ስብሰበ ያከሄደት ? 

8.በት/ቤት ዉስጥ የወተመህና ቀትስቦ /ማኅበረሰብ ተሰትፎ ተጽዕኖን በምን መሌኩ ይገሌፃለ  ? 

9. ከት/ቤትጋርተያይዞሇማህበረሰቡተወካዮችተሰትፎንበተመሇከተምንዓይነትችግሮችአጋጥሟቸዋሌ? 

10.ከወተመህናቀትስቦ ተሳትፎ ጋር ተያይዞ ሇወተመህናቀትስቦ ከማኃበረሰቡ ከት/ቤት ጉዯዮች ተሰትፎ ጋር በተገነኛ ምን ዓይነት 

ችግሮች አጋጥሟቸዋሌ? 

11. በሁሇተኛ ዯረጀ ት/ብቶች ዉስጥ የኅብረተሰቡ ተሳትፎ እንድሸሻሌ ምን መዯረግ አሇበት ይሊለ? 

 

 

 

 

 

 

 

                                                                               አመሰግናሇሁ! 
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Appendix H 

ADDIS ABABA UNIVERSITY 

                    Education and Behavioral Studies 

Department of Educational Planning and Management 
 

                                    Different    Schools Document analysis Review 

           The researcher were conducted document review on the following documents such as : 

                     1. Minute of meeting  

                     2. Report 

                     3. Community involvement report 

                      4. Class-student Ratio 

                     5. Discipline case record 

                     6. The school Toilet service 

                    7. The school Laboratories, Libraries, CT center, Infrastructures and Pedagogical centers 
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