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ABSTRACT 

 

Role of School Leaders In Enhancing Girls’ Participation In Primary School of Sibu Sire 

Woreda. 

Geleta  Oljira 

Addis Ababa University,2019 

The study was designed to investigate Role of School Leaders in Enhancing Girls ’ 

Participation in Primary School of Sibu Sire Woreda and to assess the opportunities that 

promote Girls’ participation in primary school. In order to attain the main objective of the 

study, the method employed in this research mixed or used both quantitative and qualitative. 

The first sources of data  used in this study include, five primary school principals, five vice 

principals, two supervisors ,five PTA, one hundred  teachers, and thirty female students of 

grade 7 and grade 8.Secondary data was gathered from documents found in the sibu sire 

woreda education office from five selected primary schools. Primary data relevant to the study 

were collected using questionnaire; interview .and secondary data were gathered from 

documents. Based on document analysis, through the gender gap has been observed. That 

means there were High dropout and repetition rates of females. Principals faced challenges 

like work over load, economic problem of parents, poor support of parents, inadequate 

physical facilities in school, girls negative attitude towards education, teachers’ attitude 

towards, cultural barriers and lack of commitment to promote girl’s education. Opportunities 

used by principals to promote girls participation at primary education were direct involvement 

of parents, teachers and provision of learning facilities and resources. More school board 

established so that work cooperatively to overcome girls obstacles by work load outside 

activates. Girls  should get adequate time to do assignments and other activities related to 

their education principals effectively advise parents on effects of many burden on girl’s 

performance and principals to keep on reminding girls to create time and study even if there 

were many challenge at home. Parents, supervisors, vice principal, principals, teachers, girls, 

the government and other stake holders work with cooperation  to join forces and be 

responsible for girls’ effective participation in education.  
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

To make the goals of education successful and sustainable, the notion of education for all 

needs to be considered as the pillar of education. For the realization of this notion, girls‟ 

education plays paramount role. This could be achieved when girls enjoy equal educational 

benefits with males. Throughout the world, various declarations and conferences have been 

conducted as a frontier action plan for the realization of education for all. The first instance is 

the Dakar frame work action for on quality education for all. The Dakar Frame Work for 

Action Education for All documents commit governments to achieving quality basic 

education for all by 2015, with particular emphasis on girls' schooling and pledge from donor 

countries and institutions that "no country seriously committed to basic education will be 

caused in the achievement of this goal by lack of resource. Meanwhile, in September 2000, 

one hundred nine Governments have committed to Millennium Development Goals (MDGs), 

of which goal-3 states the issue of gender equality; promotion of gender equality and 

empowerment of women.  

The target for this goal was eliminating gender disparity in primary and secondary education. 

In line to the above explanation, the Ethiopian government also made international consensus 

on accessing education for all of which girls‟ education is one concern. While most of the 

Millennium Development Goals put a deadline of 2015, the gender parity target was set to be 

achieved ten years earlier- an acknowledgement that equal access to education is the 

foundation for all other development goals(UNICEF, 2009). Yet recent statistics show that 

for every 100 boys out of school, there are 117 girls in the same situation. Until equal 

numbers of boys and girls are in school, it will be impossible to build the knowledge 

necessary to eradicate poverty and hunger, combat disease and ensure environmental 

sustainability. And millions of children and women will continue to die needlessly, placing 

the rest of the development agenda at risk (UNICEF, 2009).  

In order to make girls enjoy equal educational benefits with boys, leadership performance 

playas crucial role. The concentration is emphasized when proper leadership is available; and 

there is realization of educational access to every citizen. Ethiopia has been trying to ratify 

the development goal and international agreement on girls‟ education. For the attainment of 
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the goal, the government of Ethiopia prepared an education field in which education 

leaderships are taught and trained on management of education and balancing girls‟ education 

in the education sector. The target of the training and education is to harness awareness on 

capacitating leadership for sticking to the attainment of the goal that entails education for all 

(MoE, 2004).  

Even though these programs have been disseminated throughout the country and particular 

attention has been given for the realization of the above goal, there are gaps on leadership on 

improving girl‟s education and make up them enjoy equal educational benefits with boys. 

This problem may even be severe in Ethiopia for a number of reasons. According to 

Gemeda(2008) in Ethiopia female participation in education is behind that of males. The 

number and grade level of female students are inversely related. It means that the number of 

female students decreases as the level of education increases. Thus, much effort is expected 

for Ethiopia to eliminate gender disparity in the field of education.  

To achieve gender parity in the education and training sector as a basis for ensuring that all 

children and young people can fulfill their potential targets and action programmer were 

established in ESDP-IV. Measures were taken to establish and strengthen gender offices, 

gender forums, girls‟ clubs and female student associations in REBs and higher learning 

institutions. In addition, gender main streaming guidelines were revised; a life skills training 

manual for secondary education prepared; a system to mitigate gender-based violence, 

supported by a Code of Conduct, established; and the former girls‟ strategy and action plan 

revised and updated ready for the beginning of ESDP V. These efforts were all planned to 

increase female enrolment and participation in the education and training sector. Pre-primary 

enrolment has increased rapidly for both boys and girls; however, the Gender Parity Index 

(GPI) dropped from 0.98 in 2009/10 to 0.95 in 2013/14. In primary and secondary education 

there were significant strides made towards achieving gender parity. Although the GPI in first 

cycle primary has fallen to 0.91 in 2013/14 from 0.93 in 2009/10, GPI in the second cycle of 

primary education has improved nationally to 0.97 from 0.94 over the same period. The GER 

for girls in secondary education has increased considerably over the past four years. The GPI 

for the first cycle of secondary education (Grades 9–10) improved from 0.80 in 2009/10 to 

0.94 in 2013/14 and the GPI for the second cycle of secondary education (Grades 11–12) 

improved from 0.46 to 0.85 over the same period. Yet despite progress, there remain some 

critical gaps in reducing gender disparity in primary and particularly in secondary education. 
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On the other hand, school leaders have a crucial contribution on girl‟s education. The 

principal is the main contributor to the success or failure of any school and sets the school 

system in the right direction. The principal has the key role in curriculum implementation; 

he/she organizes plans and coordinates the school activities, put the girl child at 

disadvantaged position compared with the boys ,facilitate  teaching and learning resources, 

inappropriate facilities, and making school climate conducive for learning in terms of 

motivation and communication of the teachers, and students . Reduce poor participation of 

girls in education. The principal has the ability to plan what they will do in order to promote 

girl child participation in education. The principal has a role of making the school climate 

conducive for learning in terms of motivation, satisfaction and communication to the 

teachers, students and reduce poor participation of the girl child in education. Studies of the 

situations of girl-child education show that the disadvantage and discrimination start even 

before birth with parental and societal attitudes, which stress the value of a boy against a girl 

child (Odaga and Heneveld, 1995). 

 Education is viewed as an instrument, which is just as profitable as any other form of 

investment. As the case in any investment, a choice has to be made, as such gender becomes 

a crucial factor in making decisions regarding who goes to school and for how long 

(Psacharopoulus andWoodall,1985). In most cases, the girl child is more disadvantaged by 

the activities operating within the homes and schools than the boy. Both social cultural and 

social economic considerations combine to put girl child participation at a disadvantage 

(Wamahiu and Njau, 1995) the principal has a role of formulating strategies that will promote 

participation of girl child within the school and outside the school. He has a role of looking 

into affirmative action and policies that will promote participation of girl child in education in 

secondary schools.  

1.2 Statement of the Problem 

Different declarations and scholars agree that girls‟ participation and equal enjoyment of life 

in every dimension is very important. Regarding to various definitions and explanations have 

been provided. As it is noted by Lynda (1991) we live in a society in which there is 

substantial inequality; and some of these inequalities based on gender. This inequality in 

educational provision reflects deep-rooted traditions and values within the ideological, 

political, economic and socio-cultural fabric of societies (Kasente, citedinTakele, 2008).  
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As the researcher informally observed the situations at Sibu Sire primary school, the role of  

school leaders seemingly ineffective and  inefficient in  enhancing girls‟ participation on 

schooling. The implementation is related to paper tiger than being fruitful and achieved. 

Thus, the study is enshrined with different international and national studies and literatures. 

As a result, the researcher tries to search for the similarities and the gaps of the studies and 

literatures with the study going to be conducted in the following ways.    

As it is defined by UNESCO(2003) annual report it explains that  specifically free primary 

school for all children is a fundamental right to which governments committed themselves 

under the 1989 convention of the rights of the child. However, as of 2001 estimates, around 

115 million children of primary school age, the majority of them girls, do not attend school. 

The right to education is considered as one of the most fundamental human right. Recognized 

by many international human right instruments and if it is exercised it is the only human right 

that allows a person to full employment and self-realization. Any individual regardless of his 

origin, race, color, age, sex, nationality, or economic situation or social status can receive the 

possibility to meet his educational needs from the education system, if and only if the right to 

education is assured for all, inclusively for disabled persons disadvantaged groups, the 

minorities, women's and girls"(UNESCO, 2003). This report mainly focuses on human right 

in terms of enjoying equal benefits without gender based discrimination. In reverse to this, 

this study will search for the role of school leaders on enhancing girl‟s participation status, 

challenges and prospects as the gap left by UNESCO. 

Moreover, World Bank (2008), conducted a study and identified that between 1999 and 2006, 

worldwide the number of children not in school declined rapidly from about 100 million to 

75 million. However, girls still constitute 55percent of all out-of-school children, down from 

59% in 1999. Worldwide, forevery 100 boy's out-of-school there are 122 girls. In some 

countries the gender gaps much wider. For example, for every 100 boys out of school in 

Yemen there are270 girls, in Iraq 316 girls, in India 426 girls and in Benin 287 girls 

(UNESCO,2007). However, many low income countries including Ethiopia have registered 

improvements in primary school completion rates, with an average increase of 6 percent 

(from 63percent in 1999 to 74 percent in 2006). However, the Bank did not identify the roles 

of leaderships on boosting girls‟ participation in education. This study will be aimed to fill in 

the gap about the status, challenges and prospects of leadership and girls‟ participation in 

education.  
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In the similar vein, Berchi (2007) conducted a study and identified that in Ethiopia, girls‟ 

participation in education is currently showing increments even though the quality and 

opportunities are still under question.  Ethiopia has committed herself to universalize basic 

education.Berchi in his study did not address about the roles of leaderships on promoting 

girls‟ participation in terms of status, challenges and prospects. Thus, this study will be aimed 

to fill in this gap by touching issue regarding to status of girls‟ participation, challenges 

hindering them to do so and prospects for the future actions.  

In Additionally, the Federal Democratic Republic of Ethiopia (FDRE) Constitution supports  

that fundamental rights and freedoms specified shall be integrated in a manner conforming to 

the principle of Universal Declaration of Human Rights. Even if one of the government's 

objectives in the education policy is the reorientation of society's attitudes and values 

pertaining to the role and contribution of women in development, the 2007/08 Education 

Statistics Annual Abstract of MOE revealed that there exists significant gender disparity at all 

levels of education nationally.  

According to REB 2016/17 at regional level when the results of the grade 8 examinations 

were studied, there is clear evidence of a gender gap in attainment. Accordingly for exam 

193617males and 164725 females were registered grade 8 regional exams. this data shows 

more male students are registered to take the exam than females and the percentage of male 

students who achieve the pass mark M 95.3 F 93.6 more than the percentage of female 

students 9126 F 10526 Failure to meet this pass mark to grade 9. These results help to explain 

the gender gap in enrolment, in primary and secondary school. 

Accordingly, it is necessary to study about girls‟ participation in education in line to the 

above definitions and citation. As a result, the importance of this study is to address the role 

of leaderships in enhancing girls‟ participation by considering the status, challenges and 

prospects at the selected school level. Thus, the study is believed to contribute its significant 

role for the leadership and female students by identifying the reality of the issue for study. 

Based on the above definitions and citations, the researcher is motivated to conduct the study 

that female participation at Sibu Sire primary schools seems ineffective and insufficient and 

leaderships at the school seemed lagged on realizing girl‟s participation at the education 

sector. This contradicts with the holistic aim of nations‟ education goal. Thus, it is necessary 

to study the status, challenges and prospects and forward recommendations for the concerned 

bodies to work effectively collaboratively to reiterate the issue accordingly.    
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In the context of east Wollega Sibu Sire District, school principals often complain that 

parent‟s involvement in achievement is poor. School principals need full contribution of all 

the stake holders commitment and responsibilities in enhancing girl participation, in order to 

fill the gap, It is, necessary to conduct a study to assess the role of school leaders in 

promoting girls participation in Sibu Sire district. In the school‟s 29,063 students were 

attending their primary school in the district in the academic year 2018/19. Out of these, 15, 

208 are boys and the rest 13, 855 are girls. The number of students in the upper grade (grades 

5-8) is 9,736, of which 5,123 boys and4, 613 of them are girls. In order to minimize the 

gender gap capacitating leadership is necessary. Thus, school leaderships are expected to 

enhance girls‟ participation, access and internal efficiency by playing their crucial role 

  

 Based on the above gaps, this study was conducted on assessing roles, and Challenges of 

School Leaders In Enhancing Girl‟s Participation: In Primary School Of Sibu Sire Woreda. 

As far as the knowledge of the researcher is concerned, there has not been Identified research 

on Practices, of school leaders in enhancing girls‟ participation status, challenges and 

prospects at Sibu Sire woreda. Thus, the study is believed to fill in the gap found at the 

woreda level. For the successful verification of the problem stated and the gap identified, the 

researcher prepares the following questions as a guideline for the whole process of the study. 

Thus, the study will try to give responses for the following questions after being conducted.  

1. What is the status of girls‟ participation at selected primary schools in Sibu Sire woreda? 

2. What are the factors affecting school leaders in enhancing girls‟ participation at primary 

schools of Sibu Sire woreda?   

3. What opportunity school leaders use to promote girl participation at selected primary 

schools of Sibu Sire woreda? 

1.3. Objectives of the Study 

1.3.1 .General objective 

The general objective of the study is to assess the role of school leaders in enhancing girl‟s 

participation: status, challenges and prospect in primary education at selected of school Sibu 

Sire woreda East Wollegga Zone Oromia Regional State.  

1.3.2 .Specific objectives 

The following are the specific objectives of this study.  
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 To identify the status of girls‟ participation in primary education at selected primary 

schools of Sibu Sire woreda. 

 To find out factors affecting school leaders in enhancing girls‟ participation in primary 

education at selected primary schools of Sibu Sire woreda. 

 To identify the opportunity school leaders use to promote girl participation at selected 

primary schools of Sibu Sire woreda .   

1.4. Significance of the Study 

As a country, the study is of great importance particularly at this moment when all nations in 

the world are intending to achieve gender equality in education by 2015. Persistently low 

girls‟ participation in any nation is a drawback to the above millennium goal. The knowledge 

of various factors hindering girls‟ participation in this selected region may be a step in 

addressing the problem. In this case, the findings may help policy makers, teachers, 

administrators, and parents to come up with more practical interventions to improve girls‟ 

participation in education in primary schools and other institutions of learning. The study 

findings are expected to not only increase awareness on the factors affecting girls‟ education 

but also serve as a useful source of reference for further research 

1.5. Delimitation of the study 

The study was focused on the role of school leaders in enhancing girls participation In 

primary schools Sibu Sire Woreda east wollega zone Oromia regional state. There are 63 

primary schools of which 20 are full cycle primary school (1-8) in Sibu Sire Woreda. To 

conduct the research work in all school of Sibu Sire there will be impractical due to resources 

and time. The scope of the study would delimited to five primary schools located in two 

cluster; Sire, Cingii, Wollegabi, Dicho ,And, Baqoo.In terms of time dimension the study was 

delimited to cover successive participation academic year from 2017 to 2018 Practices, Role 

of School Leaders in Enhancing Girl‟s Participation: in Selected Primary School of Sibu Sire 

Woreda because at the root level principals has the role of formulating the strategies and 

implementing the activities that will promote participation of girls. The study was delimited 

to challenges like traditional views of the society to girls' education, economic status of 

parents, house hold activities of girls and distance from school 
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1.6. Limitations of the study 

The study would have achieved more information than the present had it not been for the 

limitations encountered during the study. The occurrences of teaching and learning at the 

school and timely agricultural activities of parents were some of the challenges encountered 

during the data gathering for the respondents failed to give enough time to respond to the 

interviews. Moreover, data on repetition and drop out of students in some of sample schools 

were not available. However, secondary data have been used as necessary from selected 

primary school and woreda education office. 

1.7. Definitions of Operational Terms 

The following terms are frequently used in this study. Thus, their definitions have been 

provided below.  

Challenges of girls’ education: refers to the factors that deter girl‟s participation in 

education. 

Gender equality: Boys and girls are getting equal opportunities for participating in education 

such as enrolment, retention and completion. 

Gender parity index (GPI): the female statistic divided by the corresponding male statistic 

Girls’ Participation: Accessibility of girls to equal opportunities and enhanced learning.  

Status: refers to the extent or degree of girl‟s participation in education. 
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CHAPTER TWO 

  REVIEW OF THE RELATED LITERATURE 

This chapter deals with reviewing related literature of international and national trend of 

girls‟ education. The first discussion was why is girl‟s education important? And second 

international trend of girls‟ primary education. Girls primary education in Ethiopian 

context(traditional views of the society to girls‟ education, early marriage and pregnancy, 

socioeconomic situations like economic status of parents and household activities of girls and 

distance to school were discussed respectively. School leaders Related Factors in Community 

Participation. Finally, Actions that has been taken to enhance girls Participation in 

education, at the end of this chapter Summary of the Literature Reviewed and 

Research Gaps were also discussed 

2.1. Girls’ Education 

There are several compelling benefits associated with girls in education, which include the 

reduction of child maternal mortality, improvement of child nutrition and health, lower 

fertility rates, enhancement of women's domestic role and their political participation, 

improvement of the economic productivity and growth, and protection of girls from 

HIV/AIDS, abuse and exploitation. 

The World Bank Group 2009 stated that; girl's education yields some of the highest returns of 

all development investments, yielding both private and social benefits that accrue to 

individuals, families, and society at large by:- Reducing women's fertility rates. Women with 

formal education are much more likely to use reliable family planning methods, delay 

marriage and childbearing, and have fewer and healthier babies than women with no formal 

education. It is estimated that one year of female schooling reduces fertility by 10 percent. 

The effect is particularly pronounced for secondary schooling. Women with some formal 

education are more likely to seek medical care, ensure their children are immunized, better 

informed about their children's nutritional requirements, and adopt improved sanitation 

practices. As a result, their infants and children have higher survival rates and tend to be 

healthier and better nourished. Women with formal education tend to have better knowledge 

about health care practices, are less likely to become pregnant at a very young age, tend to 

have fewer, better-spaced pregnancies, and seek pre and post-natal care. It is estimated that 

an additional year of schooling for 1000 women helps prevent two maternal deaths. Girl's 
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education ranks among the most powerful tools for reducing girl's vulnerability. It slows and 

reduces the spread of HIV/AIDS by contributing to female economic independence, delayed 

marriage, family planning, and work outside the home, as well as conveying relater 

information about the disease and how to prevent it. Increasing women's labor force 

participation rates and earnings. Education has been proven to increase income for wage 

earners and increase productivity for employers, yielding benefits for the community and 

society. Creating intergenerational education benefits. Mother's education is a significant 

variable affecting children's education attainment and opportunities. A mother with a few 

years of formal education is considerably more likely to send children to school. In many 

countries each additional year of formal education completed by a mother translates in to her 

children remaining in school for an additional one-third to one-half year. Girl's education and 

the promotion of gender equality in education are vital to development, and policies and 

actions that do not address gender disparities miss critical development. 

2.2. The International Trend of Girls' Primary Education 

Although women constitute half of the world's population and produce 70 % of the labor, 

they earn only one tenth of the world's income and less than one hundredth of the world's 

property. Interims of education, women comprise two thirds of all the illiterate people. At 

present, it is estimated that about one third of all the households in the world are headed by 

women. The vast majority of these women suffer formal forms of structural injustices 

including lack of access to education and training (MOE, 2004).There is general consensus 

among educators and researchers that education is the cornerstone of economic and social 

development, and primary education is its foundation. Education improves the productive 

capacity of society aimed at reducing poverty by mitigating its effects on population.  

 

The abundant evidence available suggests that educating women has much more social 

return. In view of this, increasing equal access to education has been a major policy and goal 

for most developing countries in the past three and four decades. Despite all this, women's 

participation in education and development still lags behind in many countries. 

The elimination of gender gaps in all levels of education is an internationally agreed 

development goal not least since the Dakar Declaration on Education for All in2005. 

Educating girls is a powerful lever for their empowerment, as well as for reducing poverty. 

Girls who are educated are likely to marry latter and to have smaller healthier families. 
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Education helps girls to know their rights and claim them, for themselves and their families. 

Education can translate in to economic opportunities for women and their families. 

 

According to UNESCO (2007), girl's enrollment tends to go upwards. Thirty years ago, girls 

represented 38 percent of primary enrollments in low-income countries and boys, 62 percent. 

Today, the gender gap has narrowed with girls representing 48percent and boys 52 percent of 

primary enrollments. Gross enrollment rates of girls in some low-income countries have gone 

from 54 percent to 94 percent over the same period. These averages, however, hide sharp 

differences among regions and countries. 

 

According to the same source, between 1999 and 2006, the word wide number of children not 

in school declined rapidly from about 100 million to 75 million. However, girls still 

constitute 55 percent of all out-of-school children, down from59 percent in 1999. Worldwide, 

for every 100 boy's out-of-school there are122 girls. In some countries the gender gap is 

much wider. For example, for every100 boy's out-of-school in Yemen there are 270 girls, in 

Iraq 316 girls, in India 426girls and in Benin 287 girls (UNESCO, 2007). According to 

UNESCO (2007) the major reasons for gender differential access to school is usually caused 

by poverty, adverse cultural practices, schooling quality and distance to schools. However, 

there are merging challenges that reduce girls' enrollment in primary, secondary and tertiary 

education. These are HIV/AIDS, orphan hood, conflicts, and emergencies and other fragile 

situations, gender-based violence, and information technology gender gap. 

 

Gender disparities still remain in both primary enrollment and school completion rates. 

However, many low income countries have registered improvements in primary school 

completion rates, with an average increase of 6 percent(from 63%in1999 to 74% in 2006), 

(World Bank, 2008). According to the World Bank Education Statistics of 2008, the 

completion rate for girls rose by 9 percentage points, from 57 in 1999 to 70 percent in 2006, 

where as the primary school completion rates for boys increased only from 63 percent to 70 

percent during the same period. 

The MDG goal of gender parity in primary and secondary education by 2005 was not met in 

most regions; however, there is substantial cause for optimism. Most of the developing 

countries are on course for closing gender gap in primary enrollment by 2015 if they continue 

at present rates of progress in enrollment and attendance rates. In order to achieve gender 

equality by 2015, more attention will need to focused on access to include provision at the 
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secondary and tertiary education levels, retention, quality, learning outcomes and relevance 

of education at all levels. Strategic directions for accelerating gender equality in education 

also include emphasis on monitoring and evaluation of the effectiveness of interventions as 

well as their impact. 

2.3. Girls' Primary Education in Ethiopia 

Ethiopia has a population of more than 77 million people (CSA, 2008).The CSA 2006 

demography and house census indicates that the majority of the Ethiopian population has 

little or no education. The survey indicates that 62% of the males and 77% of female 

population have no formal education. According to the same source less than 3% of males 

and 1% of females have completed primary education. This indicates the need for rapid 

transformation of education both qualitatively and quantitatively. Ethiopia has experienced 

many changes and reforms in its education system. Currently, education occupies a central 

position in the country's development policy.  

2.3.1 Gender and education 

To achieve gender parity in the education and training sector as a basis for ensuring that all 

children and young people can fulfill their potential targets and action programmer were 

established in ESDP-IV. Measures were taken to establish and strengthen gender offices, 

gender forums, girls‟ clubs and female student associations in REBs and higher learning 

institutions. In addition, gender main streaming guidelines were revised; a life skills training 

manual for secondary education prepared; a system to mitigate gender-based violence, 

supported by a Code of Conduct, established; and the former girls‟ strategy and action plan 

revised and updated ready for the beginning of ESDP V. These efforts were all planned to 

increase female enrolment and participation in the education and training sector. Pre-primary 

enrolment has increased rapidly for both boys and girls; however, the Gender Parity Index 

(GPI) dropped from 0.98 in 2009/10 to 0.95 in 2013/14. In primary and secondary education 

there were significant strides made towards achieving gender parity. Although the GPI in first 

cycle primary has fallen to 0.91 in 2013/14 from 0.93 in 2009/10, GPI in the second cycle of 

primary education has improved nationally to 0.97 from 0.94 over the same period. The GER 

for girls in secondary education has increased considerably over the past four years. The GPI 

for the first cycle of secondary education (Grades 9–10) improved from 0.80 in 2009/10 to 

0.94 in 2013/14 and the GPI for the second cycle of secondary education (Grades 11–12) 

improved from 0.46 to 0.85 over the same period. Yet despite progress, there remain some 
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critical gaps in reducing gender disparity in primary and particularly in secondary education. 

In particular, while the intake rate of girls in Grade 1 over the past four years has been 

increasing, it remains consistently lower than the intake rate for boys. 

2.3.2. Enrollment Rates of Girls' at Primary Level 

The Ministry of Education (2009) stated that primary education is absolutely critical to a 

nation's development, providing on average the highest public returns to investment for the 

state, and the critical underpinning for latter education and economic growth. In Ethiopia, 

primary education, defined as education in grades 1-8, has a systematically increasing 

enrollment rate. According to MOE (2009), the Gross Enrollment Rate (GER) in the country 

had shown unimpressive increase of 13.2 percentage points from 2004 (which was 68.4%) to 

2008 (which is 95.6%). While there remains a gender gap in terms of enrollment of girls and 

boys, with girls still lagging by about 10 percentage points (the GER of boys being 100.5% in 

2008, where as it is 90.5% for girls in the same year). The Net Enrollment Rate (NER) is the 

proportion of primary pupils aged seven to fourteen years, expressed as a percentage of 7-14 

years old. According to MOE (2009),the Net Enrollment Rate (NER) at primary schools had 

also increased from 57.4 percent in 2004 to 83.4 in 2008.There is 5.3 percentage points 

difference between boys and girls in terms of NER. The Net Enrollment Rate for boys in 

2008 is 86%, while it is 80.7% for girls. 

2.3.3. Gender Parity Index 

By definition, Gender Parity Index (GPI) measures the equity between girls and boys. It is 

ratio of female to male values of a given indicator. GPI in GER, therefore, it can be defined 

as female gross enrolment ratio divided by male gross enrolment ratio for all levels. GPI is an 

important indicator of balanced programs to boost enrolment and participation of girls in 

education. No nation has been able to achieve comprehensive basic education without 

programs that assist girls. Note that GPI is used to measure the level of equity between boys 

and girls. Ina situation of equity in enrolment, the gender parity index (GPI) is 1, whereas 

with highest disparity it is close to0.The national GPI is currently at 0.90, this means that the 

target for GPI for this year in the ESDP V of 0.95 has been missed. It is hoped that by the end 

of ESDP V GPI will have reached perfect parity and will be at nationally, there is still more 

work needed in many regions for this to be achieved. The current figures are in flounced by 

the high result in Addis Ababa of 1.18, which shows that more females are attending school 

than males. The lowest GPI is in Ethiopia-Somali at 0.78. 
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2.4. Access and Efficiency Indicator 

2.4.1. Repetition Rate and Dropout Rate 

These rates help to understand how well the education system utilizes limited resources 

efficiently and in timely manner. These rates are commonly used to measure the efficiency of 

the education system in producing graduates of a particular education cycle or level. A 

student has three paths in a particular academic year, i.e. promotion, repetition or dropout. 

Repeating a grade means using more resources than allocated to a student; and leaving school 

(i.e. a dropout) before completing a particular cycle or level of education also results in waste 

of resources. Overall lower repetition and lower dropout rates at each grade level are 

indications of the proper utilization of limited resources. Data concerning repeaters refer to 

the year before the one in which data is collected, i.e. in 2009 it is only possible to collect 

information about students who repeated the grade which they attended in 2008, and they are 

therefore “repeaters of 2008.” This explains why data concerning repetition and drop-out rate 

is only available until 2008. 

2.4.2 Repetition Rate 

This indicator measures the proportion of students who have remained in the same grade for 

two or more consecutive years by retaking the grade having either left the grade prematurely 

or returning for a second or third time. Any repetition reduces the efficiency of the education 

system and can also be an indication of height, unqualified teachers or lack of learning 

materials. The current national policy requires that promotion is based on students‟ 

continuous assessment results for the first three grades of primary. The repetition rate is 

slightly higher in males compared to females, following the historic trend. The female 

repetition rate of 6.8%and the male repetition rate of 7.5% mean that the ESDP V target for 

2017(6%) has not been met. It can be seen that repetition rates are highest in grade 8, where 

students need to pass the grade 8 exam to successfully complete primary education.  

2.4.3 Dropout Rate 

The dropout rate is a measure, typically by grade, of those who left formal schooling the 

previous year. In most cases it is calculated as the remainder of students after subtracting 

those who have repeated and those who have been promoted to the next grade. As many 

countries have discovered, often students do not completely dropout, they may join education 

several years later, or seek out alternative education. Dropout rates have increased slightly 

over the last year, and grade 1-8 dropout rates are now at 11.65%. Dropout is much lower 
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than it was 6 years ago. Dropout is highest in grade 1, at 18%. This means that many children 

join in grade 1 and then leave the education system within the next year. Dropout in the rest 

of the grades is around 9%.Education Statistics Annual Abstract, 2009 E.C. (2016/17). 

2.5. School Leader role in Promoting Girl Education 

The Leadership and Management Programmed will be supplemented by simplified guidance 

for evidence-based planning and decision making for a school principal to use when engaging 

their PSTA. Leaders will also receive a comprehensive school management and resource 

utilization manual which will include how to approach cross-cutting issues in school. An 

adapted version of SIP guidance for small schools and ABE centers is being prepared. All 

guidance materials will inform the preparation of three-year strategic plans and annual 

operational plans at the school level – in line with the current SIP cycles. For ESDP V, 

schools will be encouraged to priorities investment of funds in the teaching and learning 

domain of the SIP framework. Gradual devolution of school management functions will be 

based on schools achieving performance improvements in school classification standards and 

student learning outcomes. Within each cluster, one school is expected to reach model status 

(level four in inspection classification), with supervisory and guidance responsibilities, 

including those for SNE. Cluster-level assessments will be prepared, to support and move 

towards standardization of regular student assessment. With these, schools will be better able 

to identify their strengths and weaknesses and work with cluster members to use cluster-level 

leadership in improving management practices and student learning. 

2.6. Actions to be taken to enhance girls Participation in education. 

In order to promote the participation of girls in primary education some measures has been 

implemented at the international and national levels. Some ofthe actions that promote girls 

participation in education: 

2.6. 1. Implementing Existing Polices and Strategies 

Providing women the appropriate knowledge, trainings, and having networks with colleagues 

will help girl to become effective in their education. In order to do this, women‟s should get 

the chance for employment to administrative position and it is necessary to change the 

attitude of individuals who recruit employers to avoid gender bias by providing financial and 

technical support to help them to evaluate their own policies and practices not to take any 

discriminatory actions while selecting employers (Shakeshaft, 1989:137). 
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2.6.2. Support for the Women’s quotas and Taking Affirmative Action 

In order to break the cultural attitudes towards to ensure females participation in education, 

taking affirmative action, is one of the means to overcome the problem of gender inequality. 

For example, quota system, increasing the number of female leaders by giving them large 

number of seats than males, is one of the means to increase women‟s participation in 

education. In support of this, as cited in African Women‟s report 2009 (2009:185), Article 4 

of CEDAW on temporary special measures state that, “Adoption by state parties of temporary 

special measures aimed at accelerating de facto equality between men and women shall not 

be considered discrimination as defined in the present convention, but shall in no way entail 

as a consequence the maintenance of unequal or separate standards, these measures shall be 

discontinued when the objectives of equality, opportunity, and treatment have been 

achieved.”Furthermore, African women‟s report of 2009 (2009; 187-188), recommends the 

following actions to promote girl‟s participation in education and political participation. 

African governments, civil society, and UN agencies must: Develop and implement capacity 

building school leaders programs to support girls participation in education  Support 

nurturing program to females at all levels of education, at which they should be encouraged 

to assume leadership and representative roles in their institutions. Affirmative action 

incentives offer that will encourage countries to implement affirmative action policies that 

could be supported, implemented, and sustained. Countries with impressive rations can be 

selected to host important regional and global meetings.  Promote girl‟s as successful role 

models in the political, social and economic areas. With regard to this, the Ethiopian 

government has been taking various activities to minimize the gender gap at all levels. In 

relation to this, UN report of 2004 (2004:8) indicates that, the following points are the 

opportunities that Ethiopian women have been gaining. 

  The curricula are gender sensitive. 

  Educational finance has been given to enhance girl‟s participation. 

In connection with this, schools with low drop out of females, high enrolment of females, and 

that ensure equal educational opportunity for students has been receiving incentives from the 

government. To increase women participation in decision making positions, different boards 

that encourage women‟s participation; including education training management board and 

parent teacher association (PTA) has been established in different levels including woredas 

and schools at Keble level. 
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2.7. Challenges of Girls' Education- Ethiopian Context 

In the case of Ethiopia, right from the outset the system of education had never been 

encouraging for women due to the influences of religion and culture. That is, education 

policies were highly influenced by religious, cultural and other values, which discourage 

girl's participation in education. For instance, though formal education started as far back as 

1908, girls' school participation rate had remained very low except in recent years where have 

been some changes introduced by the government to ameliorate the situation. This includes 

the drafting and implementation of favorable policies, creating awareness in general public 

and identifying major issues regarding the problem. Having recognized the problems 

associated with the participation of girls, ESDP II has expressed its concern in the following 

way."The admission, completion and transition rates of girls shall be made to increase equal 

to those boys." Special attention should thus be given to narrow the existing gender gap. 

However, the gender gap in school participation is still significant. Many factors affect girls' 

enrollment, persistence and performance. Some of the basic ones are discussed below. 

2.7.1. Cultural Factors 

2.7.1.1. Attitudes Towards Girls' Education 

According to an Analysis of the Ethiopian Demographic and Health Survey of 2005, women 

in Ethiopia from low socio-economic status. Gender divergences persist at all levels of 

society. Education, employment, private life, media access and decision-making at regional 

and government level, are some of the major areas marked by gender divergences. Women 

also face exposure to harmful traditional practices such as Female Genital mutilation (FGM), 

abduction and early marriage. 

 

Traditional attitudes towards gender roles are manifest in the socialization process of many 

young boys and girls. Certain traditional values are so entrenched in society that, although 

outward rhetoric may imply that traditional attitudes have been overturned, this does not 

mean that this has been fully internalized. According to an MDG progress report produced by 

the Ethiopian Ministry of Finance and Economic Development, addressing gender equality 

and empowering women is an ongoing challenge in Ethiopia. This is because of the deep-

rooted nature of the challenge, which depends on changing the attitudes and cultural values of 

the society. `These types of changes take a significant amount of time to evolve and bring 

society's consciousness to one level of understanding.` 
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2.7.1.2. Early Marriage and Abduction 

According to the International Centre for Research on Women (ICRW), Ethiopia ranks 

among the top 10 countries for child marriage. Child marriage or early marriage is denned as 

marriage before the age of 18. This practice is most common in poor, rural communities. 

Most often, child brides are pulled out of school, which deprives them of an education and 

meaningful work. Abduction is, at its most violent, forcible marriage through kidnapping and 

rape. It can also take the form of elopement, i.e. when the parents are not in agreement. 

Although some studies suggest that this practice is decreasing, the violent nature of the 

practice suggests why it is still considered a prominent barrier to girls' education. According 

to the 2005 Demographic and Health Survey 8% of all married women have been abducted 

into marriage. In Ethiopia the legal age for marriage is 18 years. Article 34 of the Ethiopian 

Constitution secures matrimonial contractual rights for `women attaining the legal age of 

marriage. „It mandates that `Marriage shall be based on the free and full consent of the 

intending spouses. Yet, for various cultural, religious and economic reasons, child marriages 

are still practiced 

2.7.2. Socio-economic situations 

2.7.2.1. Economic status of parents 

A strong hindering factor that incapacitates parents not sends their daughters have been low 

household income or economic status. MOE/WAD (2005), said that, on average, an 

Ethiopian household is poor. Even if tuition is free, the indirect costs of schooling are burden 

to the household. The average yearly income may not be enough to sustain the households' 

life let alone help cover school expenses. The MOE/WAD stated that the low economic status 

of household, which is in fact a common denominator for all non-mechanized agrarian 

economies, is the main reason for households not to send their children to school. More 

importantly, their low-income position is likely to cause high expenditure on girls 

2.7.2.2. Household Activities of Girls. 

In rural societies, girls are made to perform household and agricultural activities. This is one 

of the many factors that limit girls' education. As stated by Takele (2008), cleaning the house, 

preparing the food, looking after their siblings, the elderly and the sick, grazing the cattle and 

collecting fire wood are some of the key tasks they have to perform. Tena (2006) stated that 

men and women have different roles and responsibilities most of which are socially 

constructed. Women's numerous responsibilities ranging from house management to 
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productive activities to child care is still giving hard time to women in the rest of their time. 

Such a burden limits their acquisition and full implementation of new knowledge, hampers 

the education of their children, limits their income, and affects their health and their 

participation in the socioeconomic development and political activities. 

2.7.2.3 Distance from School. 

Distance between home and school as a functional variable plays a part in whether children, 

especially rural girls enroll, stay in school and perform satisfactorily. According to 

MOE/WAD (2005), distance is especially an obstacle for female students in so far as it means 

expending much needed time and a consequent fatigue or exhaustion, impinging on actual 

school time expenditure. Fatigue may mean reduced academic effectiveness because of travel 

exertion and a compensatory need for relaxation. For rural Ethiopia children, the day usually 

begins and ends with a walk of several kilometers which brings a particular problem 

especially on female students who are older than age 10. This long distance that girls travel to 

get school is found to limit their school participation (Tena, 2006). Many research results 

indicated that school location (long distance) is the most determinant of primary school 

enrollment and dropout rates in the rural areas, especially for primary school age girls 

(Kinyanjui, 1993; Lock head and Verspoor, 1991; cited in Dereje, 2008). 

According to Shimelis (2005), in rural areas the distance to school are negatively affected 

both the aspirations of parents for their children's education and the probability of children's 

attending school. This is usually happened in most of rural areas of our country. Absence of 

school within not more than a distance of 3 kilometers from their home limits girls' 

enrollment as compared to boys because of parents' concern about their daughters' safety 

where they are vulnerable to harassment, abduction or rape (Dereje, 2008).Gemeda (2008) 

mentioned that, in rural areas where schools were far from resident areas, there was a difficult 

situation for girls who were found threatened by the dangers of rape and to pregnancy. In 

general, a series of studies have shown that distance to school location is found to be a barrier 

and has considerable impact on the enrollment of both boys and girls. It is more serious in the 

case of female students. All the research results cited above have documented that distance to 

school is directly correlated with low enrollment of girls‟ at all educational level. 
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CHAPTER THREE 

3.1. Research Design and Methodology 

This part includes method of the research, sources of data, sample of population and sampling 

techniques, instruments and procedures of data collection, and methods of data analysis. 

3.2. Research Design 

The method employed in this research mixed or used both quantitative and qualitative 

methods. Since the research was survey method, it more emphasizes quantitative research 

approach. Quantitative approach incorporated in the study with information which was 

gained from close ended questionnaire, while the qualitative approach was incorporate in the 

study with information gained from interview, document analysis and, FGD and hence, it 

help to validate and substantiate the quantitative data. Using multiple approaches can 

capitalize on the strengths of each approach and offset their different weaknesses and 

provides a better understanding of research problems than either approach alone. It was also 

provide more comprehensive answers to research questions going beyond the limitations of a 

single approach (Creed, et al., 2004). It is also practical in the sense that the researcher was 

free to use all methods possible to address a research problem (Creswell, 2006). Furthermore, 

to confirm, cross-validate or corroborate findings within a study. Thus in this study, mixed 

method was selected.  According to Creswell (2009) this is the method in which the 

researcher converges or merges quantitative and qualitative data in order to provide a 

comprehensive analysis of the research problem. 

3.3. Sources of Data 

Thus, it requires preplanning the sources of data for the study. Accordingly, the data required 

for this study were collected from both the primary and secondary sources.  

3.3.1. Primary sources 

The primary sources of data for this study were collected through questionnaire and 

interview. Regarding primary sources of data Kothari (2004) explain that it is data collected 

from the direct application of tools to collect the necessary data. 

3.3.2. Secondary sources 

The secondary data is collected from manuals. The document analysis will be made by 

referring at the annual registration rate of female students at woreda and the selected schools 
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in the distract, student attendance, mark list to identify Access ,Efficiency and GPI of five 

years. Based on the above explanation given by Kothari (2004), the researcher will use both 

primary and secondary data for the purpose of this study. This is because both of the data 

sources were equally function the success of the study.  

3.4. Sample and Sampling Techniques 

In order to get relevant and authentic information about the school leaders‟ role in enhancing 

girl‟s participation, respondents were selected by using different techniques. To obtain the 

necessary sample units, multistage sampling technique were employed.  

 

Accordingly, there are 63 primary school of which 20 are primary school (1-8). From the 

total of 20 primary school of the woreda 5 (25%) school were selected and included using 

random sampling method. The selected primary schools were Sire, Wollegabi, Cingi, Dicho 

and Baqqoo. Random sampling method was used to give equal chance of selection for all 

primary schools. Accordingly, out of 561 teachers263 teachers were teaching in complete 

20complete primary school. Out of 263 teachers 100 (38%) were selected using simple 

random sampling technique. Next, out of 20 complete cycles of primary school 5(25%) 

principals were selected and 10(100%) vice principals were selected. Additionally the 

researcher includes 30(30%) students grade 7and 8, 2 cluster supervisors and 5 PTA of the 

selected school.  

Table 1: Characteristics and Distribution of total Population 

Respondents  Population  Sample  Sampling technique  

Primary schools of the Woreda 20 5(25%) Simple random sampling 

Primary school teachers from 

the Woreda 

263 100 (38%) Simple random sampling 

Principals  5 5(100%) available 

Vice principals 10 10(100%) available 

Supervisor 10 2(20%) Simple random sampling 

Students grade 7 and 8 100 30(30%) Simple random sampling 

PTA chairman  5 5(100%) available 

3.5. Data Collection Tools 

In conducting every study, determining data collection tools plays paramount role. Hence, the 

researcher would use questionnaire, interview, focused group discussion and document 

analysis for collecting the required data for this study (Kothari, 2004).  
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3.5.1. Questionnaire 

The researcher would prepared and distribute questionnaire which have closed ended items 

for the teachers at the selected primary schools of Sibu Sire district. The questionnaire had 

been aimed at obtaining information on school leader role in enhancing girls‟ participation in 

at the selected schools. The questionnaire was prepared in such a way that they would give 

responses to research questions set out in the hypothesis part of the study. The responses of 

students to the questionnaires were administered precisely for the realization of the issue 

going to be studied. The questionnaire having 17 items would have been prepared in English 

and translated into Afan Oromo for the sake of language difficulty. The responses of the 

teachers were translated to English to suit with the topic and subjects of the study. The 

responses of teachers for the closed ended questionnaire were analyzed numerically and 

thematically. The responses would have been triangulated with the other tools in accordance 

with their concepts. 

3.5.2. Interview 

The researcher had conducts semi structured interview with director, vice directors 

supervisors and parent teacher association of the selected primary schools at the district. The 

interview were address the role of directors, supervisors and other concerned leaders in 

enhancing girls‟ participation on primary education and the challenges behind implementing 

the issue in the actual situation. The questionnaire having 5 items for PTA,6 and 7 items for 

school leaders and FGD The interview would have been self-administered and prepared by 

the researcher and the setting will be selected based on the willing of leaders at the sites. The 

interview consisting seven items would get its source from the researcher‟s own observation 

about the issue and hold with the leaders at the schools. The responses would thematically 

analyze in triangulating it with the other concept it would have with other tools. 

3.5.3. Focused Group discussion 

In order to get real data from female students, the researcher held focus group discussion with 

female students from the selected schools of Sibu Sire woreda. The focused group discussion 

was made with (30) female students for two (2) group at the cluster centers of the nearby 

selected school. The timing of the focused group discussion was made on the willing and 

choices of female students.  
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3.5.4. Document Analysis 

In more modification of data, the researcher conduct document analysis method. Researcher 

was analysis current 5 years related to review literature. The document analysis was made by 

referring at the annual registration rate of female students at the selected schools in the 

distract, student attendance, absent and girl student performance for five years. This tool was 

conducted to identify whether school leaders clearly implement gender disparity and boost 

girls‟ participation on primary education or not. The document was referred to identify the 

status of girls‟ participation. Regarding this Kothari (2004) explains that document analysis is 

a good way of generating out secondary data from the written document at the institutions for 

the realization of the issue studied. Having based on this citation, the document analysis was 

made at the selected schools.    

3.6. Procedures of Data collection 

First, the researcher would selected the respondents for the study and determine data 

collection tools. Then, questionnaire were prepared in English and translated to Afan Oromo 

then distributed to the teachers of the selected schools. Next, interview will be developed and 

held with the school directors, Vice Director, supervisors and parent teacher association 

(PTA)at the selected schools. Following it document analysis were made. Finally focused 

group discussion would have been with female students at the selected school of the clusters. 

After collecting the data, the researcher was put the data into categories and arrange them for 

interpretation. Finally, the interpretation was made and generalization to drawn out of the 

data analyzed.    

3.7. Methods of Data Analysis 

For this study, a both quantitative and qualitative method of data analysis was employed. 

Thus, the data obtained through a questionnaire was analyzed by using frequency and 

percentage, was followed by discussion. The data gathered through open-ended questions and 

interview, document analysis and focus group discussion were analyzed by summarizing, re 

summarizing, and seeking connection between themes. 

3.7.1. Quantitative Data:  

With regard to the quantitative data, responses were categorized and frequencies were tallied. 

Percentage and frequency counts were used to analyze the characteristics of the population as 

they help to determine the relative standing of the respondents. The items in the 

questionnaires were presented in tables according to their conceptual similarities. The scores 
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of each item was organized, statistically compiled and imported into SPSS obtain the mean 

value and standard deviation of each item. Likert Scale will be employed to identify to what 

extent the respondents responses as very high, high, low, very low and undecided.  

3.7.2. Qualitative Data: The data which were collected from interviews, FGD, document 

analysis and interviews were analyzed and interpreted qualitatively. The results of FGD, 

document analysis and Interview were also summarized and organized by related category. 

Finally, the overall course of the study was summarized with findings, conclusions, and some 

possible recommendations. 
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CHAPTER FOUR 

4.1. RESULTS AND DISCUSSIONS 

This chapter is based on the presentation and analysis of data collected from Sibu Sire 

Woreda of Sire, Wollegabi, Cingii, Baqqoo and Dicho schools of governmental complete 

primary school. The data were collected through questionnaires, interview, FGD and 

documents analysis. The population of the study was all selected primary school teachers in 

the woreda. In Sibu Sire Woreda there are 63 primary schools and 20 complete primary 

schools. This chapter is divided in to two parts. The first part discusses the characteristics of 

the respondents while the second part deals with the analysis of the findings in line with the 

research questions. 

4.2. General Characteristics of /teachers/Respondents 

Table.2 Selected Schools of the woreda 

schools Name No of teachers Percent 

 Sire 30 30.0 

 Wollegabi 20 20.0 

 Cingi 21 21.0 

 Baqqoo 14 14.0 

 Dicho 15 15.0 

 Total 100 100.0 

 

Regarding Sire Primary school members a total of teachers 30% questionnaires were 

distributed, Regarding Wollegabi primary school a total teachers of 20% questionnaires were 

distributed, Regarding Cingi primary school members a total of 21% questionnaires were 

distributed , As indicated in table 1,Regarding Baqoo primary school members a total of 14% 

questionnaires were distributed, Regarding Dicho primary school members a total of 15% 

questionnaires were distributed  and 100 (100%) were returned.  
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Table 3: Age group and Sex information and respondents’ personal data 

Items No of teachers Percent 

Age group 

<  25 28 28.0 

26-35 46 46.0 

36-45 14 14.0 

46-55 7 7.0 

>56 5 5.0 

Total 100 100.0 

Sex 

Male 75 75.0 

Female 25 25.0 

Total 100 100.0 

 

As indicated in table 2, Teachers‟ members indicated those 75% males and 25% females. 

This shows teachers were male dominated. Concerning the age of respondents,   between 26 

and 35 years of age, 46 and teachers≤ 25 years of age were 28% and 14% of them were 

between 36 and 45 years of age and teachers >56 years of age were 5%. When we observed 

the large number age of respondents was in between 26 and 35 years of age  

Table 4: Qualification and Service year 

Items No of teachers  Percent 

Qualification 

Degree 74 74.0 

Diploma 26 26.0 

Total 100 100.0 

Service year 

< 5 18 18.0 

. 6-10 45 45.0 

11-15 32 32.0 

. ≥16  5 5.0 

Total 100 100.0 
 

As shown in table-3, the qualification distribution of the respondent revealed that was 74% 

first degree and 26% were diploma. This indicates that there was much variation in 

qualifications teacher‟s staff members. According to principles of MoE for primary school 

teachers‟ qualification, they should have first degree (BA/BSc). 

Concerning years of services, the majority of the respondents 45% were in the service 

category of between 6-10 years, 32% were in the service between 11-15 years and 18% were 
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in the service less than 5 years. This show that small share of total sample 5% have ≥16 

experiences.  

 

4.2.1 Background information of principals’, vice principals and supervisors  

The characteristics of five primary school principal', ten vice principals' and two Supervisors 

responses are presented based on the responses of the respondents indicated during the 

interview session as follows. 

Table 5: Background information of principals’, vice principals and supervisors  

 Sex Academic 

qualification 

Service years 

Respondents M    F   T TTI Diploma BA/

BSc 

1-5 6-10 11-15 15and 

above  

Principals  No  5 - 5 - - 5  5 - - 

% 100 - 100 - - 100  100 - - 

Vice 

Principals 

No  10 - 10 - - 10 2 8 - - 

% 100 - 100 - - 100 20 80 - - 

sup No  2 - 2 - - 2  2 - - 

% 100 - 100 - - 100  100 - - 

As shown in table 2 above, five (100%) primary school Principals gave their response  

through questionnaire issued to them. Regarding the academic qualification of Principals 

respondents, all of them (100%) of them was BA/BSc. Considering the service years of 

Principals respondents, five (100%) of them had served  to six-ten years. 

 

 Regarding the characteristics of the ten sample school vice principals interviewed showed in 

table 2 above, ten (100%)of them were male. By qualification ,ten (100%) of them were 

BA/BSc .two (20%)of the vice principals had served from one  to five years, eight (80%) had 

service six to ten. 

 

 Regarding the personal details of the two CRC supervisors shown in the same table above, 

two (100%) respondent for the interview was males. By qualification two (100%) of them 

were B.A graduates. Considering the services of the woreda education officers two(100%) of 

them had served for more than six years in the education system 
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4.3. Access and Efficiency indicators 

Enrollment rates and intake rates are some of the indicators related to access in primary 

education. As stated by the Oromia Regional State Education Bureau (2009), enrollment rates 

are used to measure the extent to which the education system has succeeded in bringing to 

school all those who have the right to attend primary schools. The NER is more precise as 

compared to the GER since it excludes the under aged and over aged pupils. According to the 

same source, the Apparent Intake Rate (AIR) for a given area is the percentage of the new 

entrants (irrespective of age) out of the population who are 7 years old. And the Net Intake 

Rate (NIR) is the percentage of new entrants to grade one who are 7 years old out of the total 

population of 7 years old children. To summarize, a high NIR for primary education indicates 

a high degree of access to primary education for the official primary school entrance age 

children. Some of the indicators of internal efficiency in primary education are drop out, 

repetition and promotion rates. The promotion rate increases as the repetition and drops out 

rates decreases and vice versa. At this end, the following discussion is based on the above 

access and efficiency indicators 

Table 6 GER,NER and GPI 

Year Enrollment of all age Enrollment of age 7-

Year 14 

GER (%) NER (%) GPI 

 M F T M  T M F T M F T  

2013/14 16501  14302 30803 12907 12531 25438 114.3 99.8 106.7 92.2 89.0 90.1 0.97 

2014/15 16730 14560 31290 13086 12840 25926 114.7 100.2 107.1 92.4 89.8 90.8  0.98 

2015/16 18250  16266  36516 15090 14593 29683 102 83 108.3 95.9 92.1 94.0 0.96 

2016/17 18263 16801 35064 15998  15320  31318 113.0  103.4  108.2 99.7  94.8  97.3 0.95 

2017/18 17254  16102  33356 15813  15503  31316 105.3  97.8  102 97.0  94.4 95.6 0.96 

Source: sibu sire Education office. 

The above table 5 indicates trends of primary school participation and the extent of gender 

gap in five years (2013/14- 2014/15) in sibu sire Woreda. As can be seen from the table, GER 

shows little increment for both boys and girls successively from 2013/14to 2014/15for three 

years. That is, GER had grown from 106.7% in 2013/14to 107.1% in 2014/15and to 108.3% 

in 2015/16for both sexes. But, it declined to 108.2% and 102 % for the years 2015/16and 

2017/18respectively. Considering the GER of girls as compared with that of boys with in the 

five years under consideration, their primary school participation was found to be lower. 

Similarly, the net enrollment rate of females was found to be lower than males within the five 

years under consideration in sibu sire woreda .Generally, the primary school participation of 

girls was found to be lower than boys in the woreda under study. The Gender Parity Index 
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(GPI) at primary level in the woreda shows an improvement from 0.97 in 2013/14 to 0.95 in 

2017/18. That is, the gender gap at primary level is narrowed. Though the gender disparity 

has shown an improvement from 2013/14 to 2017/18, the inconsistence and fluctuations (up 

and downs) of GER and NER obviously hampers the overall effort being made by the woreda 

not only to achieving gender parity but also UPE by 2015 

 

Chart 1GER Grade 1-8 5 years (2013/14-2017/18) G.C 

 

 

Chart 2NER and GPI  of sibu sire 5 years(1-8 2013/14-2017/18) G.C 
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Table 7: Promotion, Repetition and Dropout Rates by gender at primary level 

 

 

 

 

 

 

 

 

 

Source: Sibu Sire Education Office 

As can be seen in chart above, all the promotion, repetition and dropout rates show 

fluctuation from year to year (sometimes increasing and sometimes decreasing) for both 

sexes. For instance, the promotion rate which was 71.0% for females in 2013/14increased to 

72.0% in 2014/15 and decreased back to71.1% in 2015/16. Similarly, the repetition rate 

which was 1.8% for females in 2015/16was grown to 2.6% in the next years (2014/15 and 1.9 

% 2015/16) and lowered to 1%and 1.3 respectively in 2016/2017/and2017/18. Regarding the 

dropout rate, it was 11.7% for females in 2013/14and decreased to 10.3% in 2014/15and 

increased back to 11.1% in 2015/16. On the other hand, the repetition rates of females also 

higher than boys with in each of the five years under consideration. Although, the dropout 

rates of females is higher than boys throughout the five years. In addition, the promotion rate 

of girls was found to be lower than boys with in each of the five years under consideration. 

As discussed in chapter three, promotion rate increases as repetition and dropout rate 

decreases and vice versa. Hence, the repetition rate, promotion and dropout rate is higher than 

boys with in each of the five years under consideration. 

 

 

year Promotion Rate (%) Repetition Rate (%) Dropout Rate (%) 

 M   F   T M   F   T M   F   T 

2013/14 72.4  71.0  71.7 1.6  1.8 3.4 10.0  11.7  10.9 

2014/15 75.5  72.0 73.8 2.4  2.6 5 6.1  10.3  8.2 

2015/16 72.4  71.1  71.8 1.8   1.9 3.7 9.8  11.1  10.5 

2016/17 77.9  75.5  76.7 0.8  1 1.8 5.3  8.1  6.7 

2017/18 76.7  74.2  75.5 1.1  1.3 2.4 6.2  9.0  7.6 
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Chart 3 promotion rate of male and female students grade 1-8  5 years(2013/14-2017/18) 

 

 

Chart 4.Repetition rate of male and female at sibu sire primary school 5 years (2013/14-2017/18) 
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Chart 5 dropout rate of male and female at sibu sire primary school 5 years (2013/14-2017/18 

 

4.4 .Factors that affect school leadership in promoting girls’ participation on 

primary education performances 

Several studies in Africa and developing countries have shown that early marriage pregnancy 

have considerable share in retarding females school participation. In Ethiopia, most rural 

parents are positive about marriage and feel that girls are born to be married and to have 

children. As a result, they arrange marriage for their daughters as the right before they reach 

puberty stage (Anbessu and Junge, 1988; cited in Derje, 2008). As noted by Berchi (2007), 

even though a change in policy increased the official age of marriage of girls to 18 years, in 

some parts of Ethiopia girls continued to get married when they are below 10 years age. 

Thus, some girls were married before they have the chance of attending school at all. Thus, 

the following discussions are based on the above views. 

4.4.1.Early marriage and pregnancy 

Table 8 Early marriage and pregnancy 

Item No of teacher Percent 

Early marriage and 

pregnancy. 

very high 15 15.0 

High 56 56.0 

Low 21 21.0 

Very low 8 8.0 

Un decided - - 

Total 100 100 
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As shown in table 9 above, 56% and 15% of student respondents indicated that the 

contribution of early marriage and pregnancy to girl's low participation is high and very high 

respectively. In addition, 21% and 8% of teacher respondents indicated that the contribution 

of early marriage and pregnancy to low girls schooling is low and very low respectively. 

Moreover, school principals, PTA, Vice principals explained that early marriage and 

pregnancy is the common problem for the low enrolment, dropout of school and repetition of 

females in the study area. Parent respondents underlined the problem as the most deterring 

factor for girl's education. As FGD group 1and 2 explained that when one girl  pregnant at 

school  feeling shame her and her girlfriends and other parents protect their girls  from school 

and others FGD explain the same idea and they add as they obstacle on the way to school and 

from school by male students. The result of this study concerning the issue of early marriage 

coincided with the research finding reported by Berchi (2007). The report noted that, the 

education of young girls and women, especially in rural areas, remains extremely difficult, 

they are usually subjected to early marriage. In general, this result implies that early marriage 

and pregnancy is one of the factors that account for low rate of females' participation. 

4.4.2.Parents need for their daughters' labor 

Table 9 Parents need for their daughters' labor 

Item No of teacher Percent 

Parents need for their 

daughters' labor 

very high 63 63.0 

high 19 19.0 

Low 11 11.0 

Very low 7 7.0 

Un decided - - 

Total  100 100 

 

As shown in table 10 above, 63% and 19% of teacher respondents noted that parents need for 

their daughters' labor at home is very high and high respectively. Similarly 11% and 7% of 

teacher respondents have indicated that parent‟s need of their daughters labor is low and very 

low respectively.  

Moreover parent interviewees said that parents in the study area need the help of females at 

home and outside home for different activities such as gathering fire wood fetching water, 
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cooking food and so on. In addition to the parent interviewee, the school principals explained 

the home labor burden to be more for girls because of this more girl student dropout from 

school. Additionally FGD states that as work load at home no time to study, to do homework, 

assignment and other activity relate to school this force girl student to ineffective 

participation at school. Other group 2 confirm that parents use girl child labor to do different 

activities in home like making coffee, cooking food cleaning home, care children, fetching 

water collecting fire wood and also involved agricultural activities .All this burden obstacle 

girl chilled to attend their education. This result also coincides with the research finding 

reported by Tena (2006). He has noted that men and women have different roles and 

responsibilities most of which are socially constructed. Women's numerous responsibilities 

ranging from house management to productive activities to child care is still giving hard time 

to women in the rest of their time. Such a burden limits their acquisition and full 

implementation of new knowledge. Thus, household activities of girls are a serious deterring 

factor for female's school participation. As a whole, the results of this study indicate that 

household activities of girls in the area under study do have considerable impact on the 

school participation of females 

4.4.3.Traditional views of the society to girls' education 

Table 10 Traditional views of the society to girls' education 

Item No of teacher Percent 

Traditional views of the society to 

girls' education 

Very high 9 9.0 

High 46 46.0 

Low 35 35.0 

Very low 10 10.0 

Un decided - - 

Total  100 100 

As shown in table 11 above, 46%  respondents indicated that traditional views of the society 

to girls' education has high influence on girls' participation and 9% of them revealed that the 

extent of traditional views of the society to girls' education to deter their enrollment is very 

high. Moreover, as shown in table 6 above, totally 55% of teacher respondents revealed that 

the extent of traditional views of the society to girls' education in the study area is the 

measure factor that deters females schooling. The interviewee, school principals, Vice 

Principals, Supervisors ,PTA and FGD Girl Students have explained that lack of awareness 

and traditional views of the community in the study area is an important factor influencing 
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the enrollment of females in school. More over FGD 1 students explained that more parents 

believes to send girls outside than schooling and advise them to work at home. Others group 

2 also stated that view of the society like job discrimination home activities were girls job 

where as male outdoor activities..Women were expected to manage different domestic 

activities like fetching water, children care cooking food, collecting fire wood etc. they also 

state that in the society, there were saying that discouraged and undermined girls motivation 

to participate in education. 

This result coincides with the research finding reported by Berchi (2007). Berchi has reported 

that even if one of the government's objectives in the education policy is the reorientation of 

society's attitudes and values pertaining to the role and contribution of women in 

development, cultural barriers continue to prevent females from going to school. In general, 

the results of this study indicate that traditional views of the society in the study woreda do 

not encourage the education of females. 

4.4.4.Parents attitude to girls' education. 

The attitude of parents to girls' education emanate from the socio-cultural make up of the 

society they live. According to Odaga and Heneveld ( 1995), cited in Dereje, (2008), in rural 

areas of the country, where the majority of the people are illiterate, girls' school enrollment 

and dropout from school depends on the socio-cultural practices end beliefs of the society. 

Thus, the following discussions are based on these views. 

Table 11 Parents attitude to girls' education. 

Item  No of teacher Percent 

Most of the parents believe that girls should be 

prepared for good house wives and mothers at early 

age by their mother at home. 

High 26 26.0 

Very high - - 

Low 67 67.0 

Very low 7 7.0 

Un decided - - 

Total  100 100 

 

As shown in table 12 above, 26% of respondents noted that most of the parents believe that 

girls should be prepared for good house wives and mothers at early age by their mother at 

home.67% and 7% responds low and very low. Totally FGD of female student respondents 

confirm this practice parent more believe on boys than girls for success of education. So they 



36 
 

said more parent motivate male than girls even if they give priority to learn. Moreover, the 

interviewers, school principals, Vice principals, Supervisors, and PTA in the study area 

argued that most of the parents believe that girls should learn at home from their mothers. 

Most of the PTA respondents in particular underlined that, parent's early wish of marriage for 

their girls, unwanted pregnancy before marriage and fear of abduction are the major reasons 

that makes parents possess such believe.  

This result coincides with the research finding reported by Dereje (2008). Dereje has noted 

that in societies where patriarchal thinking dominates the culture, people believe that men are 

superior to women and it also institutes division of labor by gender. Thus, the attitude that 

education is not necessary for females are eminent in patriarchal societies since it is 

believed that education has no role of preparing women to be good housewives. 

In general, the results of this study indicate that parents have not got fully realized 

the importance of educating females. Their attitude towards girls' education as 

discussed above is no encouraging as they prefer to invest on boys' education and 

prefer early marriage of their daughters. 

4.4.5.Long distance journey to and from school 

Distance between home and school as a functional variable plays a part in whether children, 

especially rural girls enroll, stay in school and perform satisfactorily. Absence of school 

within not more than a distance of 3 kilometers from their home limits girls' enrollment as 

compared to boys because of parents' concerns about their  daughters' safety where they are 

vulnerable to harassment, abduction or rape (Kelly, 1989; cited in Dereje, 2008).Thus, the 

following discussions are based on the above views. 

Table 12 .Long distance journey to and from school 

Item                                                               Values No of teacher Percent 

Long distance journey  to and from 

school 

high 53 53.0 

Very high - - 

Low  - - 

Very low 39 39.0 

Undecided 8 8.0 

Total  100 100 
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The above table 13 shows that 53% of  respondents have to walk for low hour and 39% have 

to walk for very low  hours. Eight of the respondents response Undecided. Moreover school 

principals and parents who were interviewed have said that distance from school cannot be 

considered as the major obstacle in the study area. 

4.5.What opportunities do school leaders use in enhancing of girl 

participation in primary school? 

4.5.1.Government policies 

Table 13 opportunities do school leaders use; 

 

 Items 

 

Values  

 

No of teacher 

 

Percent 

Registering Re-entry female students to 

promote their participation 

very high 42 42.0 

High 51 51.0 

Low 7 7.0 

Undecided - - 

Total  100 100 

Repetition of the female students 

Very High 4 4.0 

high 31 31.0 

Very low 65 65.0 

low - - 

Undecided - - 

Total  100 100 

Free Tuition primary and Secondary 

Education 

very high 93 93.0 

High 7 7.0 

Very low - - 

low - - 

Undecided - - 

Total  100 100 

 

As shown in table 14 above   51% and 42% of teacher respondents noted that Re-entry policy 

as a opportunity used by principals to promote girl-child education was high and very high 

respectively.7% of teacher respondents noted that low opportunity. Use of this prospect; they 

rated this opportunity high as the overall 93%. As interviewers‟ principals, supervisors and 

vice principals, were further confirmed that principals allowed girls who had interested to go 

back to school and learn. The FGD1 girl students stated that school leaders implement re-

entry policy to promote girl‟s participation in primary school. Most of girl‟s students cam 

back to their home because of immediate benefit others to help their parent school leaders are 

required to advice them and their parents to create awareness and implement re-admission 

policy  with girls who need to have chance continue  their education. Other FGD stated that 
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most girl‟s lack support from society, their classmates and teachers and also they shy tore-

join their class. In this case, school leaders in enhance girls‟ participation by allowing girls 

who dropped out of school. 

As shown in table 14 above, 65% and 31% of respondents noted that the use of repetition 

policy by principals to promote girls education was observed that very low and low 

respectively. As interviewers‟ principals, supervisors and vice principals state that girls were 

promoted to the next grade hence this is promotion of their education because  school leaders 

focus on promoting students to keep good name of their school .FGD1, and 2 Confirm that 

know days if girl‟s repeat in class rather back to school they preferred to go out side .  

 

Also as shown in table 14 above, 93% and 7% of respondents noted that the Use of Free 

Tuition primary Education policy as an opportunity to promote girl-child education was 

considered as very high and high respectively by respondents. The interviewers principals, 

supervisors and vice principals perception of the use of this opportunity was very high as they 

described and In support to this, the finding from FGD revealed that , girls‟ perception of the 

use of this opportunity was very high as they consider. Other group states that the police 

support students that the Use of Free Tuition primary Education and secondary school  

leaders should use as opportunity to promote girl education. This Result is consistent with the 

in dings of Osodo (2008) who indicated that one of the most recent policies introduced by the 

government to promote Primary and secondary education was Free Tuition Secondary 

Education 

  



39 
 

4.5.2.Involvement of teachers 

Table 14 Involvement of teachers 

 Items  Values No of teacher Percent 

Teachers‟ positive 

attitudes 

very high 28 28.0 

High 59 59.0 

Low 10 10.0 

undecided 3 3.0 

Total 100 100.0 

Regular class 

attendance by teachers 

very high 14 14.0 

High 48 48.0 

Low 33 33.0 

Very low 5 5.0 

undecided - - 

Total  100 100 

 

As shown in table 15 above, 59% and 28% of respondents noted that Involvement of teachers 

through advising the girl-students to have positive attitudes towards girl-child was considered 

as high and very high respectively by respondents. Although 10%  and 7% of respondents 

noted that low and very low respectively Girls gave their opportunity for the teachers to have 

positive attitude toward girls by low values which opposing the respondents response.  

 

As shown in table 15 above, 48% and 14% of respondents noted that Involvement of teachers 

through ensuring that teachers attend classes regularly was considered by respondents to be  

high and very high respectively.  Also 33% and 5% of respondents considered as low and 

very low. Also FGD girls gave their perception on Regular class attendance by teachers‟ use 

of this prospect; they rated this opportunity to involvement of teachers through ensuring that 

teachers attend classes regularly was considered by respondents to be  high and very high 

respectively 
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4.5.3.Parental goodwill 

Table 15 Parental goodwill 

 Item Value No of teacher Percent 

Advice to parents 

high 25 25.0 

Low 41 41.0 

Very low 34 34.0 

Total 100 100.0 

Great parental level of education 

very high 19 19.0 

High 18 18.0 

Low 29 29.0 

Very low 21 21.0 

Undecided 13 13.0 

Total 100 100.0 

Parents‟ positive attitudes 

very high 39 39.0 

High 33 33.0 

Low 15 15.0 

Very low 10 10.0 

Undecided 3 3.0 

Total 100 100.0 

As shown in table 14 above, 41% and 34% of respondents noted that Involvement of parents 

through advising them to school to discuss matters affecting girl-child education as 

opportunity used by respondents to promote girl-child education and 25% of the respondent 

consider as high opportunity of parental advice discuss matter affecting girl-child education 

opportunity. 
 

As shown in table 14 above, 29% and 21% of respondents noted that Involvement of parents 

through finding out the educational level of parents as opportunity used by principals to 

promote girl-child education was considered by respondents to be low and very low 

respectively. Also 19% and 18% of respondent‟s response as very high and high respectively, 

and 13% of them considered as Undecided. 

 

As shown in table 14 above, 39% and 33% of respondents noted  that Involvement of parents 

through encouraging them to have positive attitudes towards girls education was considered 

by respondents to be very high and high respectively. Although 15% and 10% of respondents 
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noted that involvement of parents through encouraging them to have positive attitudes 

towards girl‟s education was considered as low and very low respectively. The interviewee, 

school principals, Vice Principals, Supervisors ,PTA and FGD Girl Students have explained, 

Advice to parents, Great parental level of education, Parents‟ positive attitudes as  high 

opportunity. 
 

4.5.4. Physical facilities 

Table 16 Physical facilities 

 Items Values No of teacher Percent 

Girls‟ Toilets separate from boy 

students toilet 

very high 14 14.0 

High 66 66.0 

Low 12 12.0 

Very low 8 8.0 

Undecided - - 

Total  100 100 

Electricity appropriate around the school 

very high 2 2.0 

High 8 8.0 

Low 12 12.0 

Very low 78 78.0 

Undecided - - 

Total  100 100 

Facilities to dispose sanitary towels 

very high 4 4.0 

High 6 6.0 

Low 54 54.0 

Very low 36 36.0 

Undecided - - 

Total  100 100 

Chairs/desks , Library and  Water supply 

High 51 51.0 

Very high - - 

Low 43 43.0 

Very low 6 6.0 

Undecided - - 

Total  100 100 
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As shown in table 17 above, 66% and 14% of respondents noted that Provision of toilets to 

girls as a opportunity used to promote girl-child education was considered by respondents to 

be high and very high respectively. Also the interviewers  perceived this opportunity as very 

high as they consider and by FGD of girls perceived the opportunity as great as they rated to 

very high.  Researcher also gave his perception on principals‟ use of this prospect; they rated 

this opportunity as great as the overall. In this respect the girl-child acknowledged that 

principals promoted girl-child education by providing toilets even though they were not 

adequate.  

 

As shown in table 17 above, 78% and 12% of respondents noted that Provision with 

electricity in schools as a opportunity used to promote girl-child education was considered by 

principals to be rated very low and low respectively. Also 8% and 2% of respondents‟ 

response as very high and high respectively which of their perception on principals‟ use of 

this prospect; they rated this opportunity was low. 

 

As shown in table 17 above, 54% and 36% of respondents noted that Provision of facilities to 

dispose of sanitary towels as an opportunity used to promote girl-child education was 

considered by respondents to be low and very low respectively.  Also 4% and 6% of 

respondents‟ response as very high and high respectively which of their perception on 

principals‟ use of this prospect; they rated this opportunity was very low. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS   

The chapter deals with major findings, conclusion and recommendation based the finding. 
 

5.1. SUMMARY  

The study was aimed to assess the role of school leaders in enhancing girls‟ Participation: In 

Primary School of Sibu Sire Wored .Principals faced challenges like, girl child pregnancies, 

economic problem of parents  need for their daughter labor, students attacks by male 

students, poor support, parents‟ absence of parents support, inadequate physical facilities in 

school, girls negative attitude towards education, teachers‟ attitude towards , traditional views 

and girl‟s absenteeism in their determined  to promote girl‟s education. In order to attain the 

desired objectives, relevant documents were assessed from various sources to clearly set 

basic questions. Following these, tools for data collection were developed and distributed to 

sample population and finally the data was analyzed and interpreted. 

. Hence, the following are the major findings of the study. 

1. The assessment of different documents available in Sibu Sire Woreda education office  

has indicated the following: 

Based on documentary analysis, through the gender gap has been observed, also there exists 

high dropout and repetition rates of females that aggravate gender disparity in the study 

woreda.  

2. this study identifies that the challenge faced  school Principals  like, girl child, economic 

problem of parents, students attacks and criticism by male students, poor support, parents‟ 

absence of parents support, inadequate physical facilities in school, girls negative attitude 

towards education, teachers‟ attitude towards , cultural barriers and girl‟s absenteeism in 

their determined  to promote girl‟s education 

3. As the finding revealed there that   are Opportunities encourage the participation of girls 

in primary and secondary government school these include, education police, direct 

involvement of parents, teachers and provision of learning facilities and resources. All of 

the challenges that respondents indicated affect to promote girl‟s education.  
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5.2. Conclusions 

On the basis of the findings of the study the following conclusions were drawn. As the result of this 

study confirmed, girl‟s participation, promotion rate was found to be lower and their repetition 

dropout rate was found to be higher than males. Principals faced challenges like, early marriage, 

work over load of girls, economic problem of parents, poor support of parents, inadequate 

physical facilities in school, girls negative attitude towards education, teachers‟ attitude 

towards, cultural barriers and girl‟s absenteeism in their determined to promote girl‟s 

education. 

Opportunities used by principals to promote girls participation primary education these 

education police, direct involvement of parents, teachers and provision of learning facilities 

and resources. Additionally schools provided facilities for learning in primary education; for 

instance physical facilities like toilets, staffrooms, and electricity supply, shower class, chairs, 

desks and libraries. 

To conclude, the result of the study indicated that still there is enrolment, repetition and 

dropout problem of female students in primary education in Sibu Sire Woreda as a result of 

the challenges identified above. Thus, it is concluded that the Oromia Region Education 

Bureau, East Wollega Education Office, Sibu Sire  Education Office and at school level 

School Leaders should work cooperatively with stake holders like parent, school board of 

education , and none governmental  organization and play crucial role to promote girl‟s 

participation in primary schools of the woreda 

5.3. Recommendations 

On the basis of the findings of the study and the conclusion drawn, the following 

recommendations are forwarded. 

 The findings of study confirm that girls participation, promotion rate, was lower than 

male and their dropout and repetition higher than that of male students in study area 

moreover commitment of school leader to work with different stakeholder spatially with 

parent and school board is important. 

 This study identifies Early marriage as the major reason that  affects girl school 

participation  our group focuses suggest that there is lack of awareness on early 

mirage  in ruler area . Because of low parent education and low literacy rat in ruler 

community. To solve the problem rising awareness in rural communities about the 

harmful of early marriage the benefit of keeping girls in school could be important 
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.means to achieve work with cooperation with local communities, involve all 

members of community. It mean that engaging religious, and community Leaders, 

School Boards ,Schools Teachers Students and their Family 

 

 The findings of this study revealed, work over load of girl, are challenge to 

promoting females' participation in the woreda. Most girl student absent from their 

school than males ,work over load from their home take more little time .they have  

time to study and work school related activities like assignment homework and so on. 

More boarding schools was established at woreda and Keble level so that girls 

obstacles by work load should get adequate time to do homework, assignments and 

studies materials and principals effectively advise parents on girl‟s performance and 

principals to keep on reminding girls to create time and study even if there were 

many challenge at home. Give additional tutorial class appropriating  time to work 

with teacher In this study, parents' need for their daughter's labor at home and 

agriculture was also found to be the major barrier to promote females' participation in 

the woreda.  

 

 The findings of this study revealed that low economic status of parents was found to 

be another factor for low school participation of females. In Ethiopia poverty 

negatively impact on both girls and boys education. But girl more affected than boys 

as findings of the studies confirm most student drooped from their school reason of 

lack material support from their parents on education. Thus, zone education bureau 

and woreda education office, school principal at school level work cooperatively and 

should devise intervention mechanism, such as feeding program and delivering 

stationary materials, to support female students of low income households to keep 

them in school through reporting the problem and asking support from donor and 

creating means of generating income to save girls to complete   education. 

 With regard to opportunities of principals in promotion of girl‟s education, it was 

realized that education policies like re-admission, Re-entry and repetition policies were 

not properly implemented in some schools study area. This study therefore recommended 

that school leaders should have commitment to create awareness and work cooperatively 

with, supervisors, school boards to implement such education policies. With regard to 

principals involving parents in promoting girls  education, it was realized that some 
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parents were never concerned, especially in terms discussion on about girl education 

provision for their of girls basic needs; supporting school through their knowledge, 

payment and taking responsibility owners of schools. Thus involving community in 

education activity is crucial role to promote girls participation and school achievement. 

In the school system, the principal is a key person to organize and mobilize the schools‟ 

human and materials resources for the successful realization of the educational 

objectives, so as to realize gender equality. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



47 
 

References 

 

Almaz Eshete (1989).Perspectives on Gender and Development.  Gender Issues in Ethiopia,  

IDR. 

Assefa Beyene (1991).Females Participation and Performance in Rural Ethiopia, ICDR, 

MOE 

Astede Wondemagegnehu (1988).Participation of Ethiopian Women in Education. Ethiopian                 

Women’s Lawyers Association Library, Addis Ababa 

Berchi (2002).The Journal of Ethiopian Women Lawyers Association. Vol-1-No-3 Addis 

Ababa 

Berchi (2007).The Annual Journal of Ethiopian Women Lawyers Association. Addis Ababa.   

Ethiopia 

Best, J. and Kahn.(1989). Research in Education Seventh Edition – New Jersty, Prentice.CSA 

.(2006).House and Census Central Statistics Agency. Addis Ababa 

Dereje Bekele (2008).Females participation in second cycle primary education in law lands    

of  Bale Zone, Oromia Region, Addis Ababa University unpublished. 

Education Sector Development Program IV (ESDP IV) 2003-2007 E.C. 2010/2011                     

2014/2015 Program Action Plan (2010).  

                 Addis Ababa: Ministry of Education 

GemedaIfa (2008).Challenges of Universal Primary Education. Addis Ababa University. 

Unpublished. 

Kassahun Tegegne(2006). Proceeding of the 4th National confine on private Higher 

Education  in  Ethiopia. St. Mary‟s University College, Addis Ababa. 

Kokebe Demeke (2007).Performance assessment of primary education with respect to EFA 

Goals. The case of East Shoa Zone, Addis Ababa University, Unpublished. 

Lynda Measor and Patrilia J. (1991).Gender and schools. 

Mamush Jenber (2007).Education for All: success and challenges to achieve university 

primary   Education. Addis Ababa University, Unpublished. 

MoE (2005).The Federal Democratic Republic of Ethiopia: education sector Development 

Program: Action Plan Addis Ababa. 

MoE (2006).Education Statistics Annual Abstract. Addis Ababa, 2005/2006 

MoE (2007).Education Statistics Annual Abstract. Addis Ababa, 2006/2007. 

MoE (2009).Education Statistics Annual Abstract. Addis Ababa, 2008/2009. 



48 
 

MoE/WAD (2005).A study of gender Gap in enrollment, retention and performance in 

primary   schools of five regions Addis Ababa WAD. 

Robson, c. (1995).Real World Research a source of social scientists and practitioner –  

researchers. Third edition Oxford UK. 

 

Odaga A, Heneveld W (1995).Girls and Schools in Sub-Saharan Africa. 

               Washington DC 

SeyoumTeffera (1991).The participation of Girls in Higher Education in Ethiopia, Gender  

Issues in Ethiopia, IES, Addis Ababa University 

Shimelis Sheferaws(2005). Implementation of the convention on the Elimination of all forms 

of Discrimination Against women with Respect to Education. Addis Ababa, 

unpublished  

Takele Hundie (2008).Female student achievement and factors influencing their participation 

in General secondary school in East Wollega Zone. Addis Ababa University. 

Unpublished.. 

Teshome Nekatebeb (2002).Law participation of Female Students in Primary Education. A 

case  study of dropouts from the Amhara and Oromia Regional States in Ethiopia. 

Addis Ababa. UNESCO. 

TGE (1993).National Policy on Ethiopian Women Addis Ababa UNESCO (2002),        

“Contribution on the Right to education First Substantive session of the preparatory   

committee of   special session of the General Assembly on Children’. New York,  

The World Bank Group (2009). Girls’ Education: A World Bank Priority. UNESCO 

UNICEF(2003).  Information Sheet, for all the world’s children :  Kings way, 

London, UNICEF 

Wamahiu S, Njau W (1995). School Girl Drop Out and Adolescent Pregnancy: Counting 

the  Cost. Basic Education Forum 6(6):10. 

World Bank(2008). Global campaign for educations US 

World Bank(2005). Gender disparity in primary education. http:www. 

Hueblerblogspot.com 

Zerihun Duressa (2007).The problem of universalizing Primary Education in Oromia 

Region.  Addis Ababa University, Unpublished 

 

 

  



49 
 

Appendix A 

Addis Ababa University 

College of Education and Behavioral Studies 

Questionnaire for teachers 

Dear respondents, first of all I would like to express my thanks from the bottom of my heart 

for your volunteer responses top my questionnaires. The purpose of this questionnaire is to 

collect data on the role of school leaders contributions in enhancing girl participation status, 

challenges and prospects in selected government primary school of Sibu Sire district. The 

study is conducted in partial fulfillments of the requirements of master of art degree in 

leadership. You are; therefore, kindly requested to fill the questionnaire in order to know your 

opinion/understanding about the issue under investigation. Your responses are highly valued. 

I would like to assure you that this study is purely academic and hence would not affect any 

one in any way as all the information would be kept confidential. Thank you in advance for 

cooperation!  

Directions: 

No need of writing your name.  

Put “ √  “ mark in space provided for multiple choices questions. Give short answer for open-

ended questions.  For questions which are not related to your present status, you would not be 

required to answer.  

Part I Back Ground 

Name of your school:____________________ 

Sex:  A. Male                   B. Female   

 Position:  A. school principal                      B. Supervisory                     C.  Vice principals             

D. teacher        

Qualification:  A. Degree           B. Diploma               C. MA/MED           D.TTI         

Service year:    A. below 5          B. 6-10         C. 11-15            D. 16 and above 

Part. II. Questions to be completed by Vice Directors and teachers. 

Please give your opinion by putting a tick " √ " mark in the specific space provided for each 

question. 

1. As various literatures suggests, the following are some of the factors that affect the role f 

school leadership on booting girls‟ participation in primary education. Indicate your 

opinion that the extent to which these factors play their role in your locality by making a 

tick " √" mark corresponding to the following statements. 
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Factors that affect school leadership in promoting  girls‟ participation on 

primary education  performances  

1 2 3 4 5 

1.1 Early marriage and pregnancy.      

1.2 Parents need for their daughters' labor      

1.3 Traditional views of the society to girls' education      

1.4 Most of the parents believe that girls should be prepared for good 

house wives and mothers at early age by their mother at home. 

     

1.5   Long distance journey  to and from school      

 

Key:  1= very high,2= high, 3=  low, 4= very low  5= Undecided 

2.  What opportunities do school leaders use in enhancing of girl participation in primary 

school? 

 

What opportunities do principals use in 

promotion of girl participation in primary 

school? 

1 2 3 4  

Government policies      

 Registering Re-entry female students        

Free Tuition primary and Secondary Education      

Involvement of teachers      

Teachers‟ positive attitudes      

Regular class attendance by teachers      

Physical facilities      

Girls‟ Toilets separate from boy students toilet      

 Electricity appropriate around the school       

Chairs/desks , Library and  Water supply      

 

Key:  1= very high,2= high, 3=  low, 4= very low 5=un decided 

3. Do most parents in your locality give equal chance for their daughters and sons schooling?  

    A. Yes            B. No 

4. If your answer to question number"4"is No, for which sex parents give more chance of 

schooling?  A. Female                           B Male 

5. Do you think that parent's economic situation is an obstacle to send their children to 

school?  A. Yes            B. No 

6. If your answer to question number "5"is yes to which sex economic limitation of parents is 

more serious?  A. female         B. Male 

7. As various literature suggests, the following are some of the factors that  affect the status 

of girls‟ participation in primary education. Indicate four responses on the coded number belo 
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Appendix B 

 

Addis Ababa University 

College Of Education And Behavioral Studies 

Interview Guidelines  for  Parent Teachers Associations. 

Dear respondents, first of all I would like to express my thanks from the bottom of my heart 

for your volunteer approaches to my interview. The purpose of this interview is to collect 

data on the role of school leaders contributions in enhancing girl participation status, 

challenges and prospects in selected government primary school of  Sibu Sire district. The 

study is conducted in partial fulfillments of the requirements of master of art degree in 

leadership. You are; therefore, kindly requested to respond to the interview in order to know 

your opinion/understanding about the issue under investigation. Your responses are highly 

valued. I would like to assure you that this study is purely academic and hence would not 

affect any one in any way as all the information would be kept confidential. Thank you in 

advance for cooperation!  

Part I. Personal Information  

A. Sex-------- 

B. Educational level----------------- 

C. Age--------------------------- 

Part II. Interview Questions  

1. In your locality, is there a security problem(s) for female students on their way to/from 

school, if so, what is/are the nature of the problem(s)? 

2. In your locality, how is the awareness of the community to girls' education? 

3. In your locality, whom (females or males) are preferred to give priority for secular 

education? Why? 

4. Could you mention the major factors that you think which contribute for low enrollment, 

dropout and repetition of girls in your locality 

5. What do you think that can be done to promote females' school participation, and improve 

their dropout and repetition rates? 
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Appendix C 

Addis Ababa University 

College of Education And Behavioral Studies 

Interview Guidelines for School principal,vice principal, and Supervisors. 

Dear interviewee, first of all I would like to express my thanks from the bottom of my heart 

for your volunteer approaches to my interview. The purpose of this interview is to collect 

data on the  school leaders contributions in enhancing girl participation status, challenges and 

prospects in selected government primary school of  Sibu Sire district. The study is 

conducted in partial fulfillments of the requirements of master of art degree in leadership. 

You are; therefore, kindly requested to respond to the interview in order to know your 

opinion/understanding about the issue under investigation. Your responses are highly valued. 

I would like to assure you that this study is purely academic and hence would not affect any 

one in any way as all the information would be kept confidential.  

Thank you in advance for cooperation!  

Part I. Personal Information  

1. Name of the school------------------------ 

2. Academic qualification ----------------------------- 

3. Service year(s) ------------------------------------------ 

Part II. Interview Questions  

1. What do principals use in promotion of girl participation? 

2. In school, is there a security problem for female students on their way to school?  If so, what is/are 

the nature of the problem(s)? 

3. What is the attitude of parents towards females' secular education in the school? 

4. Could you mention the major factors that you think which contribute for low school participation, 

high dropout and repetition of females in the school? 

5. What do you think that the school leaders role to promote females school participation? 

6. Any other suggestion that you want to give regarding to the role of school leadership in enhancing 

girls‟ primary education please indicate here 
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Appendix  D 

Addis Ababa University 

College Of Education And Behavioral Studies 

Leading Questions Focused Group Discussion with female students 

Dear students, first of all I would like to express my thanks to you for your volunteer 

participation on this discussion. The main concern of this discussion is to assess the role of 

school leaders in enhancing girls‟ participation in primary education at selected schools in 

Sibu Sire woreda.  Accordingly, your cordial participation and responses to the leading 

questions and discussion plays paramount role for the success of my study. Thus, you are 

kindly requested to show your active participation on the discussion.  

Thank you in advance for your cooperation! 

1. Do you think that girls participation in primary education at this woreda is sufficient and 

adequate? 

2. What do you think is the status of girls‟ participation in primary education at this woreda? 

3. Do you think that school leaders Cleary play their crucial role in enhancing girls‟ 

participation in primary education at this woreda?  

4. Do girl students perceive primary education participation as good and share their own roles 

in contributing it?  

5. What are the challenges girl encounters to share their own participation in primary 

education in particular top this woreda?  

6. What do you recommend to be improved about the roles of school leaders in capacitating 

girls participation in primary education at this woreda? 

7. Any other idea that you want to add about the role of school leadership in enhancing girls‟ 

participation in primary education, please add here 

 

Thank you for your participation! 

 

 


