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 CHAPTER ONE  

INTRODUCTION  
 

This  chapter deals with the background of the study, statement of the problem, objectives 

of the study, significance of the study, delimitations of the study,  operational definitions of 

Keys   terms and organization of the study. 

1.1. BACKGROUND OF THE STUDY 
 

The provision of early childhood  care and education in the organized preschool institutions 

have gained a wide recognition that provide desirable educational experiences for children 

aged four  to six.  It is believed to lay the foundation for children to develop fully and 

contribute to their communities in ways that foster economic growth, social stability and 

prosperity (CMEC, 1998). To realize these objectives, leadership has a great role.  The 

justification for ECCE includes its contribution to promote positive developmental 

experiences and independence molding the future adult to cope with rigorous life 

(Woodfield, 2004).   

In the search for increasing quality provision of education and care for young children and 

families many early childhood experts consider leadership as a key element. Thus dynamic 

and visionary leadership continues to be regarded as an important issue for early childhood 

care and education around the world in the twenty-first century (Waniganayake, 2003). 

Leadership in the early childhood is characterized by: the experiences and environment 

provided for the children; the relationships between teachers, teachers and leaders  and 

between adults and children; working collaboratively  crossing existing artificial 



 

boundaries to meet the needs of all concerned with the care and education of young 

children (Pugh, 2001:1).  

 

 

In Ethiopia, there is no question about the vital contribution of ECCE in developing and 

broadening the range of children life experiences. Even though studies are limited, the 

available research indicates that preschool education, largely traditional, has been offered 

in religious schools with a focus on reading and recitation   (Amanuel, 2001).   

These can be seen from the government’s emphasis in Education and Training Policy 

(MOE, 1994)  which states that kindergarten would  focus on all round development of the 

child in preparation for formal schooling( Article, 3.2 and sub-article 3.2.1).  Besides, 

article 3.4 and sub-article 3.4.5 states that teachers starting from kindergarten to higher 

education will be required to have necessary teaching qualification and competency in the 

media of instruction through pre-service and in service training.  Further, article 3.5 and 

sub-article 3.5.3 states that the language of teacher training for kindergarten and primary 

education will be the nationality language used in the area. Moreover, article 3.9 and sub-

article 3.9.6 states that the government will create the necessary conditions to encourage 

and give support to private investors to open schools and establish various educational and 

training institutions.  

Although the government of Ethiopia formally recognizes pre-school education as a sector 

catering for children aged 4–6 years, the development of public pre-primary services has 

been minimal (MoE, 1995). According to recent national statistics, 95% of children aged 

3–5 years who have been attending pre-school are doing so in a private facility. In contrast 

with rapidly growing primary enrolment rates, growth at pre-school level has been limited 

and much slower, with an increase in coverage of only 2% between 1999 and 2006 

(UNESCO, 2006). Likewise, in Oromia, the Education and Training Policy (MOE, 1994)  

has been adopted and served to guide basic issues that preschool education    should 

address in the region.  



 

It is expected that, the regional policy is adopted and practiced in all zones. This study 

would examine the extent to which   Leadership in ECCE is practicing in the region by 

focusing on South West Showa zone. In the leadership of ECCE, many early childhood 

professionals consider leadership as a fundamental element. Thus energetic and visionary 

leadership continues to be regarded as an important issue for early childhood Leadership   

around the world in the twenty-first century (Waniganayake, 2003). 

 

 Leadership in  early childhood care and education is characterized by: Strengthening the 

learning environments, engaging the community in the care and education of young 

children, establishing  supportive  system that enables the learning centers to function 

appropriately, creating  an environment that support the care and education of children, 

encouraging  supportive relationships between teachers and administration.  

According to Rodd(1998:8) leadership in the early child hood is defined as demonstrating 

contextual  literacy that is a capacity to speak fluently about context (including staff, 

children, and families) as well as the capacity to reflect upon the past and present when 

considering the future. Leaders in the early childhood should balance the concern for work, 

task, quality and productivity with the concern for people, relationship, satisfaction and 

morale.  They do this by using personal qualities which command respect and promote 

feelings of trust and security.  

Leaders in the early childhood settings are also responsible for setting and clarifying goals, 

roles and responsibilities, collecting information and planning, making decisions and 

involving members of the group by communicating, encouraging and acknowledging 

commitment and contribution. Leadership in early childhood care and education (ECCE) is 

a collective practice that incorporates not only the leader and the administration, but also 

staffs, parents and everyone else who has an impact on the implementation of early 

education practices.  

According to the contextual leadership model (Hujala, Heikka&Halttunen, 2011), 

leadership in ECCE is determined and guided by the mission of ECCE, which defines core 

tasks of the practice in child care and education. The content and amount of daily 



 

responsibilities performed by leaders can vary significantly. The discourse of leadership 

and the emphasis of the management work can vary according to the leadership context  

(Hujala, Heikka, &Halttunen, 2011). According to Donaldson (2006) school leadership 

goal is to ensure to the highest degree possible that every child in every school learns to her 

or his optimum level.  

Donald and his associates (1984) support the need for collaborative effort. Thus, School 

leadership might be highly committed to improving children learning; however it is equally 

important to recognize that they cannot succeed without the assistance of teachers, students 

and parents who must also share the commitment and strive for high achievement (Donald, 

et., al., 1984).Thus, leadership practice in schools at all levels is the collective hard work 

and effort of teachers, students, parents and principals in a respectful working environment.  

In Ethiopian contexts, pre-primary education includes kindergartens, “O” class and child to 

child programs. This level normally involves children of ages 4-6 enrolled in the pre-

primary education.  

Preschool education curriculum (MoE, 2008) identifies five major objectives and broad 

areas around which preprimary education is secured. According to the curriculum material, 

these thematic areas are meant to bring change along four developmental directions i.e., 

Physical, cognitive, emotional and social. The social section is geared towards bringing 

change in areas of fostering meaningful interaction with others, and encouraging children 

to exercise immediate environmental exploration. Therefore to make real the learning 

environments of the ECCE centers, the participation of the community in the care and 

education of children are mandatory.   

According to the researcher  knowledge, a thorough study was not carried out so far in the 

area of leadership of  ECCE in rural areas of the region and for this reason, there is a need 

for an in-depth understanding of how leadership  are   played their roles in implementing 

ECCE in the region based on the national ECCE frame works, In line with this, the study 

was focus on the  extents of   leadership  practices in creating a learning environments  

within  which ECCE activities were  accomplished, the extents of leadership practices  in 

enhancing the community engagements in the implementation of  ECCE , the extents of 

leadership practices in  strengthening  supportive  system that enables ECCE centers and 



 

the challenges that encountered the leadership  in implementing the ECCE curriculum in 

south west showa zone Oromia reginal states 

 

 

 

1.2. STATEMENT OF THE PROBLEM 
 

The Government   of    Ethiopia aimed   to   implement ECCE in all elementary schools in 

the form of “0-class” or preprimary classes. As a result the gross enrolment rate of 

preschool children increased from 5.3% in 2010/2011 to 21.6% in the 2011/2012 academic 

years (MOE, 2012).  Though the government has struggling preschool expansion program, 

it is challenged by lack of trained teachers, incentives for teachers and leaders assigned to 

preschool.  Furthermore, the curriculum and guidelines are not widely available and there 

are limited center facilities, developmentally appropriate learning materials, and play 

grounds.   Lack of ongoing mentoring, support and supervision for preschool teachers is the 

others challenges that is encountering the country for    the overall quality of the ECCE 

program (MOE, 2012).  

ECCE received much focus   in ESDP IV (2010 - 2014/15), which provides a useful 

analysis of lessons learnt from ESDP III (2005/06 to 2010/11). Tangible program outcomes 

and targets were set in the program than ever before the preceding ESDPs through different 

approaches to meet the objective of ECCE as stipulated in EFA documents. It has placed 

mainly two key outcome targets: to increase GER from 6.9% in 2009/10 to 20% in2014/15 

and to establish a pre-primary class in all rural and urban primary school compounds 

(MOE, 2010:29).  However, despite the presence of these statements in different sectors of 

government policy and the comprehensive inclusion of ECCE in the ESDP IV, ECCE in 

Ethiopia was one of the most neglected areas. Taking this in to consideration, in 2010, as a 

result of a joint effort by UNICEF and the concerned ministries in the area, a new ECCE 

policy guide line has been developed.  



 

The policy  guideline  focuses on enhancing the quality, accessibility and equitable 

distribution of services for children through more  efficient partnerships and capacity 

building programs through   four basic pillars: Parental education, Health and  Early 

stimulation programed  (Birth to 3+years), Pre-school community-based kindergarten  (4 to 

6+years), and Community based non-formal school readiness programs (MOE, 2010).   

 

 

However, most of pre-schools are located in unsafe places because the facilities were not in 

line with the health and developmental needs of young children. Some centers lack potable 

water and could be environmentally inadequate due to lack of spaces for play and learning 

because most of them operate in buildings that are not originally constructed for the   

purpose.  There are also lack of children’s books, toys and other relevant educational 

materials in some of these pre-schools and ECCE centers (Tsegai 2015). 

The UNESCO (2010) case study showed that the challenges of   ECCE in Ethiopia were; 

location of ECCE centers on unsafe places because the facilities were not in line with the 

health and developmental needs of young children. Furthermore, ECCE centers are 

environmentally inadequate due to lack of spaces for play and learning. Since most of the 

centers operate in buildings not originally constructed for that purpose. Moreover, the study 

showed that lack of children’s books, guide lines, toys and other relevant educational 

materials in some of these ECCE centers.  The situational analysis of the policy  frame 

work for ECCE in Ethiopia confirmed   the study of UNSCO,  The policy  framework 

identified the major challenges  in current  ECCE practices in Ethiopia as  lack of proper 

training of pre-school teachers; lack of culturally relevant storybooks; non- existence of 

alternative care and education services for the majority of the children population in rural 

areas; lack of access to early childhood education for almost all children and especially 

children from low socio- economic background; lack of awareness about the value and type 

of care and education of young children (MOE 2010: 13). 

The effective ECCE Leadership should  pay   attention to promoting child wellbeing for all 

four developmental domains, Llewellyn (2008), these child development domains are: 



 

Physical wellbeing and motor development; Social and emotional development, including 

foundational life skills; Language and literacy development; Cognitive Development 

thinking skills and approaches to learning. 

 Leadership and teachers thought of preschools as places to teach letters and numbers; as 

well as some socialization skills such as taking turns, raising hand to talk, working in 

groups, and following rules.  They may have noticed that children who attended preschool 

were familiar with rituals of school, knew how to behave and had some basic skills such as 

knowing some numbers and letters, Llewellyn  (2012); Over time these basic skills did not 

sustain children’s advantage over long run. By second and third grade there were no 

advantages. In these   studies, children who attended preschool dropped out of primary 

school at the same rate as those who did not attend preschool.  

Effective   ECCE leader coaches and supervise the ECCE teachers to incorporate all four 

domains in the ECCE classroom activities. Doing so helps children to understand, 

remember and apply a concept, Llewellyn (2008). They recognize that children have 

different learning styles or strengths in one area over others. For example, if a child is 

physical in nature, always moving and dancing, then she/he would enjoy stories that are 

acted out. The child would understand the concept of dividing a number in half when the 

teacher demonstrates how cards for a game are divided between two children. 

Leadership matter for the extent to which the center supports, stimulates and subsidizes 

professional development. Staff quality is maintained by leadership that motivates and 

encourages working as a team, information sharing and professional staff development.  

The rapid expansion of pre-primary education, particularly O-Classes, raises concern 

regarding the quality of education offered. At present, primary school teachers are using 

available periods to provide O-Class instruction, (MOE, 2015).ECCE in Ethiopia proposes 

that schools become involved in constructing ECCE facilities attached to primary schools 

and that Grade 1 and 6 teachers’ train Child-to-Child facilitators drawn from children in 

Grades 5 and 6 (MOE,2010). 

Yet the reality in rural shows that school directors, teachers’ and children themselves are 

struggling to carry out the roles and responsibilities that have come with the rapid 



 

expansion of the primary education system. Schools are shortages of resources and must 

deal with large increases in enrolment. Leaders are putting a huge effort into getting 

primary school children enrolled at the correct age, following up when they drop out and 

managing large classes.  Many children in Grade 5 and 6 are already battling to stay in 

school and to balance competing pressures. Many of them work for pay in order to buy 

their school materials and must deal with very difficult circumstances at home. Although 

they would learn a lot from the experience,   spending time as Child-to-Child facilitators 

might have severe impacts on their own achievements. 

The new ECCE Framework (MOE, 2010) offers a real opportunity to provide universal, 

low-cost and quality ECCE in Ethiopia, as long as it is carefully phased in and enough 

resources are provided. However, if the Framework is implemented without sufficient extra 

resources, it is likely to place a significant additional burden on an already overstretched 

primary education system. While capacity building, professional training, parent education, 

quality assurance and adequate regulation are all pre-requisites for implementing scaled-up 

and sustainable ECCE in low-resource settings, inadequate finance is likely to be the core 

obstacle (Young Lives, 2012) 

These efforts have allowed the Gross Enrolment Rate (GER) for pre-primary to reach 34% 

in2013/14, (MOE, 2015) of which around a quarter is in three year kindergarten and the 

remainder one-year-Class and Child-to-Child instruction. This is above the ESDP IV target 

for ECCE which was 20% (from a baseline of 6.9% at the start of the plan). (MOE, 2015) 

Total access and variation in modalities across regions, however, has implications in terms 

of preparedness for Grade 1. A child who has completed three years of kindergarten 

(predominantly in urban areas) is currently better prepared to enter school than a child who 

has received one year of O-class or Child-to-Child  instruction – modalities that are 

emerging rapidly and are gradually improving in quality. 

If expansion of pre-primary education continues to follow the same pattern across regions 

and kindergartens remain accessible almost exclusively to those in urban areas, it may only 

increase educational advantages for children from urban areas whose families are able to 

send them to kindergarten (MOE, 2015).  



 

To change the problems concerning the implementation of ECCE and mobilize the 

resources for the well function of ECCE in the schools and at the District level, leadership 

at the District level and at the school level responsibility is high.  Considering the  

problems that were found in the provision of ECCE, there were  several studies that 

assessed the implementation  of the ECCE in Ethiopia, having considered the issues  I have 

tried to  observed different  studies  which  are related to ECCE implementation in 

Ethiopia. Most of the studies were concentrated in Addis Ababa. I have tried to observe 

different studies that are related to ECCE implementation in Ethiopia.  

Most of the studies were delimited in Addis Ababa, whereas few are  in Oromia regional 

states. Majority of   the studies were    written for Partial fulfillment of the requirement for 

the Masters of Art in different departments including department of educational planning 

and management in AAU and others universities.  

According to my assessments, there were researches that have been conducted on ECCE in 

Ethiopia.  Among them,  Tsegaye  (2014) from  AAU  was the one  and the title of his  

thesis is: “Practice and   Challenges of Pre-School Education in Nefasilk Lafto Sub City of 

Addis Ababa. “The writer assessed that main determinant factors of ECCE  which includes: 

the physical and learning environment that encompass the materials used for children 

holistic development, curriculum guideline, scheduling and structuring, Teachers know 

how, teaching learning methodology, assessment used to engage and follow up, Health and 

Nutrition, the relationships with Parents and community, administrative issue. In his  

’conclusion the study identified  challenges like, Shortage of trained man power and 

employee turnover, parent’s limited support to children’s development, government 

insufficient support, unavailability of text books,  

Shortage of input materials and lack of decision making body like board of director for 

managing KG are some of the threat that the study indicated. Another writer on ECCE was 

Biniyam (2014) from AAU. Unlike the study by Tsegaye, This thesis looked the existing 

Policy, Practice and Challenges of Early Childhood Care and Education of Teachers 

Training in Ethiopia taking the Case of Kotebe University College. This research examined 

how the policy provisions have been understood and implemented on ECCE teachers 

training at KUC and, how the prevailing practices at the university college engaged to train 



 

pre-service ECCE professionals. The researcher found out that ECCE teacher’s training at 

KUC lack the required quality.  

Concerning the practices of readership in ECCE, Rahel (2014) conducted her study on 

“The Role of Leadership in Preschools Teachers Competence”, which is different from the 

above researches in it’s’ dimension. She assessed the preschool education and competence 

of preschool teachers and to significance the role and competence of the leaders who play a 

critical role in preparing and supporting those teachers. Her major findings are low teacher 

salaries and high turnover.  

There was also study conducted by   G/Egzeabeher (2014) from AAU. He  assessed the 

practices and challenges of Early Childhood Care and Education in Addis Ababa, the study 

looked the sufficiency and efficiency nature of key inputs and management practices, the 

practice of major stakeholders’ participation on the ground overall practices and challenges 

encountered of the programs. The study found out that the kindergartens are not that much 

conducive for all children because there were narrow classes, great number of children in 

the classes, low Participation of parents, and stakeholders, Lack of training principals, 

teachers, experts and parents.  which are great barriers to implement early childhood Care 

and Education, absences of experience sharing of kindergartens, limited support system of 

supervision and collaboration of stakeholders are the other barriers of the kindergartens. 

Other writer on the ECCE was Hiwot (2016) from AAU on practices and challenges of 

leadership in private kindergartens in bole sub city. The study aimed at assessing the 

Practices and Challenges of Leadership in the Private Kindergartens of Bole Sub City, in 

Addis Ababa. The research concluded that kindergarten principals were not independent 

leaders. They have no power in decision making, the leadership skill was found to be very 

poor. 

Consequently, the recommendations she forwarded was   Kindergartens principals’ 

personal effort and enthusiasm for leadership should be supplemented with strong 

encouragement and continuous support primarily by their own school management. 

Sufficient in-service training should be provided by the city administration offices for 

principals, cluster supervisors and early childhood experts. The education offices need to 

assign early childhood education trained supervisors.  



 

Although there were different researches   conducted in the areas of ECCE in Ethiopia 

focusing in AA. But a few is done on the ECCE Leadership.  As it can be seen from the 

research and articles reviewed there was a gap on the Leadership of the ECCE in improving 

the learning environments of ECCE centers, enhancing community participation and 

establishing a system that improve the implementation of ECCE curriculum.  

Therefore, this thesis is different from the mentioned studies because of the research 

location, its limitation, the concerns that were addressed and its research method.  The 

study  would  tried to  assess the leadership of  ECCE  focusing on  leadership qualities  

practiced in ECCE centers, it’s practices    in making the learning environments conducive, 

strengthening  community engagements and extents of leadership practices in providing 

supportive  system  that foster the implementation of ECCE programs.  

The main research purpose is therefore to assess   the leadership qualities practices, the 

leadership practices in making the learning environment conducive for ECCE centers, 

engaging community in care and education of young children and the its practices in 

providing supportive system for the well-functioning of ECCE and to identify the major 

challenges that hindered the leadership in   the implementation of ECCE in South West 

Showa Zone Oromia Regional States in selected   woredas. To meet the objective, the 

following basic questions were depicted.  

1.3. BASIC QUESTIONS  
 

1.  To what extent does   leadership qualities exercised in the ECCE?   

2. To what extent does leadership play the role in creating conducive learning environment 

for ECCE? 

3. To what extent does the leadership   engaged the community in ECCE? 

4.   To what extent does leadership practice the roles in providing supportive systems for 

implementing ECCE curriculum? 

5. What are the challenges encountered the leadership in implementing ECCE  ? 

 



 

1.4. OBJECTIVES OF THE STUDY  

1.4.1. GENERAL OBJECTIVE  

 

The main objective of the study will be to assess the leadership of ECCE in Selected 

District of South West Showa Zone Oromia regional states and the challenges encountered 

during the implementation of the ECCE program. 

 

 

1.4.2. SPECIFIC OBJECTIVES  

 

The specific objectives of the study will be to:  

 To assess the  practices of leadership qualities in ECCE centers 

  To assess  the extents of ECCE leadership    practices    in strengthening  the learning 

environment in  ECCE 

 To assess  the practices of  ECCE leadership    in enhancing Community engagement in 

ECCE centers  

 To examine the practices of ECCE leadership in providing    supportive systems in 

implementation ECCE curriculum.  

 To identify the major challenges that encountered ECCE leadership    

1.5. SIGNIFICANCES   OF THE STUDY  
 

Early childhood education is believed to address problems that are faced by the students at 

later stages of their education. So it is given due prominence internationally and nationally. 

Therefore, the leadership of ECCE would help in improving the quality of the program. 

Besides, ECCE leaders, ECCE teachers, ECCE   experts   would benefit in maximizing 

their leadership competency.  

This study would contribute to understanding about the leadership   of ECCE to improve 

the ECCE in south west showa zone Oromia reign and the researcher believed that this 

study would enable the  leadership of ECCE to  implement   ECCE in a meaningful  way  

and the outcome of this research work would have various significances.  



 

The major one significance   of this study would be to make educational policy makers to 

become aware of the importance of ECCE leadership and take relevant action. It may 

create conducive situation for the policy makers, trainers, ECCE leaders, ECCE teachers 

and parents or guardians by pin pointing the ways on how the ECCE leadership would 

focus on the improvement of ECCE learning environments, parental education and system 

strengthening    to    improve the implementation of ECCE. It would also help to raise the 

awareness and motivation level of other researchers for further studies in the area of ECCE 

leadership. 

Based on the researcher experiences, ECCE programs implementers would be benefited. 

Woreda education office may support and motivate Schools implementing ECCE programs 

to implement appropriately. It also serves as a source for further research for those 

interested in the area. In general, the study would benefits in providing valuable 

information about how leadership is practiced in ECCE centers. 

 

1.6. DELIMITATION OF THE STUDY  
 

The study was delimited to South West showa   Zone of Oromia region. South west showa 

zone was selected because of two reasons. The first was financial limitation. The other 

reason   was that, the researcher is a colleague with cluster supervisors, teachers, school 

principals and Woreda education officers, where he has been working in one of the District 

of South west showa zone. This helps the researcher easily obtain relevant information. The 

study would be conceptually delimited to the practices of leadership in strengthening 

ECCE earning environments,   community engagements and strengthening the system for 

supporting the ECCE task forces. The study would have produced better result, if all ECCE 

involved in the research. In addition, if the study included enough number of Leadership 

participants   in the study. However, to make the study more manageable and 

accomplishable within the given time frame, it is restricted to selected Districts 

implementing ECCE programs in the zone. Moreover, for the same reason only leadership 

of ECCE aspects would be studied.  

 



 

 

 

 

 

 

 

1.7. DEFINITION OF KEY TERMS 
 

ECCE: The term ‘early childhood care and education’ (ECCE) refers to a range of 

processes and mechanisms that sustain, support and aid in the holistic development of 

children, from birth to age 8 years. Early childhood care and education  is program that  

supports children’s survival growth, development and learning (UNESCO 2006:15) 

Leadership of ECCE: It is an organizational body which leads the school activities to 

determine the current situation and future end of the school. 

Physical environment: It includes the entire school environment like Outdoor and indoor 

spaces, buildings, furniture, equipment, facilities and resources that have to be used 

suitably for the purpose of teaching-learning process and developing children.  

Learning Environment: It is a place for children to learn, run and play games together 

with other children in a friendly manner (UNSCO,2015)  

Outdoor equipment: It is equipment which is made for the purpose of children play to 

create an ample opportunity and appropriate development (MOE, 2016.) 

 

 

 

 



 

 

 

 

 

 
 

 

1.8. ORGANIZATION OF THE STUDY 
 

This thesis contains five chapters. Chapter 1, the introduction, attempted to put the research 

problem in to perspective. This chapter presented the background of the study, statement of 

the problem, objective of the study, significance of the study, delimitation and limitation of 

the study. While chapter   two   was devoted to review related literatures to the different 

aspects of early childhood   education and leadership of ECCE   in-depth. Chapter 3 

discussed the research design and method, the population and sample, the data needed to 

answer the research questions, the source of the data and the procedures followed in 

gathering and analyzing the data. In Chapter 4 deals with data presentation, analysis and 

interpretations discussed thematically to present the research outcome. Data presentation 

tools such as mean, standard deviation and tables were used. The main body of the thesis 

comes to an end in chapter 5, which summarized the entire research proceedings, presented 

conclusions drawn and forwarded recommendations. 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

CHAPTER TWO  

REVIEW OF THE RELATED LITERATURE 
 

Many philosophers, educators, psychologists, and child development specialists have 

exerted much effort in devising appropriate means and ways of providing organized 

education for pre-school children. Thus, in this review literature relevant to the study would 

be presented so as to provide an insight into major ECCE leadership.  

Leadership involves a type of responsibility aimed at achieving particular ends by applying 

the available   resources (human and material) and ensuring a cohesive and coherent 

organization in the process (Ololube, 2013). Northouse (2007) and Rowe (2007) described 

leadership as a process whereby an individual influences a group of individuals to achieve 

a common goal. This article contends that effective leadership is crucial to the proper 

operation and very survival of a non-profit organization. Leadership is arguably one of the 

most observed, yet least understood phenomena on earth (Burns, in Abbasialiya, 2010). 

Over time, researchers have proposed many different styles of leadership as there is no 

particular style of leadership that can be considered universal. Despite the many diverse 

styles of leadership, a good or effective leader inspires, motivates, and directs activities to 

help achieve group or organizational goals. Conversely, an ineffective leader does not 

contribute to organizational progress and can, in fact, detract from organizational goal 

accomplishment. According to Naylor (1999), effective leadership is a product of the heart 



 

and an effective leader must be visionary, passionate, creative, flexible, inspiring, 

innovative, courageous, imaginative, experimental, and initiates change. 

 

 

 

 

 
 

2.1 CONCEPTS OF EARLY CHILDHOOD CARE AND EDUCATION  
 

The definition of early child hood care and education varies among child hood educators. 

Different countries use different terms and phrases to explain the services and education 

given to young children. Some of these terms include preschool education, early childhood 

education, early childhood education and care, pre-primary education, kindergarten, etc. 

For most people early child hood care and education (ECCE) refers to education and care 

provided during the period from birth to the age of starting primary or formal school. But 

there are different age limits set by different scholars and organizations to the year that 

comprises of early childhood education. For Chowdhury, and Choudhury (2002), early 

childhood begins when the ‘relative dependency of babyhood’ is over and it covers the age 

from of 2-6 years.  

In Australia early child hood education involves a program serving children birth to 8 years 

to promote children’s intellectual, social, emotional, language and physical development 

and learning NAEYC(2005). The term ECCE has been used by UNESCO to refer to 

services for children from birth until the child enters primary education Rao and Sun, 

(2010). In Ethiopia context early childhood care and education refers to comprehensive 

approach to policies and programs for children prenatal to seven years of age MoE(2010).  

2.1.1 IMPORTANCE OF EARLY CHILDHOOD EDUCATION  
 



 

Early childhood is a remarkable time for a child to develop physically and mentally. It sets 

the foundation for, behavior, health and lifelong learning. Early childhood education and 

care programme  also paramount in a child’s over all development. To this end, the role of 

the teacher (adult) and care givers in children development is seen as a role of the highest 

order and one to be taken seriously. This is because, children view teachers as a role model 

and take prompt from the ways that teachers behave and interact around and with them 

(Zigler& Stevenson, 1987). 

 Many educators identified early childhood education as very fundamental time for any 

child. For instance, one third of children school attainment potential has been determined 

by the time he/ she enters preschool (Bloom, 1964).  

His studies also support that first four or five years of a child is the period of greatest 

sensitivity to environmental influences. Nurturing and healthy environment can have far 

greater effects in improving the child’s overall development. Unfavorable environments on 

the contrary have negative and retarding influence on the child over all development. 

Bloom (1964) said that early childhood education helps the child to develop good 

physique, motor skills, personal adjustments, appreciation of the self and others and 

understanding the environment.  

This means early experience weather home or school in child’s early life has grand 

contribution on part of his/ her development now and in the future. In relation to this, 

Boren and Pickett (1954) cited that many of the failures in adult life, the poor adjustments 

made by individuals to their environments are accepted as being derived partly from “faulty 

training” or lack of opportunity for self-development in the early years. Besides, pre-school 

seeks to develop social interaction and individual responsibility to stimulate initiative and 

resourcefulness and to develop the ability to solve the daily problems of group life Boren 

and Pickett(1954). Early childhood education has lifelong effect in life.  

2.1.2 CURRICULUM OF EARLY CHILDHOOD EDUCATION  
 

Learning begins before a child walks through the classroom door UNESCO, (2007:6). The 

concept of “holistic learning” is based on the accepted principle that learning should be 

integrated in all areas of human growth and development. It is only for the purpose of 



 

studying one area or another in depth that such categories are created. The different 

subjects based educations witnessed in our KGs are the product of these categories.  

The aim of early childhood curriculum is to help children acquire the skills and behaviors 

that will promote their optimal growth physically, socially, emotionally and intellectually. 

In fact, principals and teachers should consider a number of factors in developing a 

curriculum to provide maximum learning opportunities (Gordon and Browne,2011).  

In early childhood setting in its wider sense curriculum is the planned and unplanned and 

include all of the activities as well as the subject matter, the interactions with people (adult 

– child interaction), and all experiences of the child’s day (Diribssa,2004:6).Similarly 

Bredekamp and Rosegrant(1995) provide an inclusive definition: curriculum is an 

organized framework that delineates the content that children are to learn, the process 

through which children achieve the identified curricular goals, what teachers do to help 

children achieve the goals, and the context in which teaching and learning occur (Ann and 

Kathryn,2011). However, as the curriculum is transmitted in the classroom it will be 

expressed or enacted through the teacher, hence, it is called expressed or enacted 

curriculum Dribssa (2004).  

According to Curriculum Framework for Ethiopian Education(KG-Grade 12), the 

following are specific approaches to kindergarten education MoE, (2010a:15): learning 

should be conducted through free and facilitated play- such as sports, dance, music, visual 

arts and role play. The mother tongue is recommended to be used as a medium of 

instruction and for storytelling.  

2.1.3 ECCE TEACHERS   COMPETENCIES IN ECCE  
 

Teachers’ experiences are defined as set of values, skills, and knowledge that would equip 

teachers to teach effectively in their classroom (Gupta, 2006:113). Teachers plan, observe, 

listen, help, learn, play, console, discipline, confer, comfort, and teach the children and 

adults who make up their world of early childhood (Gorden and Browne,2011:59). 

Teaching quality is one of the central components of an early learning system that children 

experience directly. Indeed, it is through caring, committed, and competent early childhood 

professionals that young children and their families experience the excellent curriculum, 



 

The appropriate teaching strategies, the supportive services, and the effective public 

policies (Howes and Richie ,2002:4).   Teachers’ relationship with students and their 

knowledge and skills are among the most critical factors in determining how much a young 

child learns; teachers and principals who are trained in early care and education are more 

responsive to the needs of children and better equipped to help children succeed (Tarlov 

and Debbink, 2008:88).  

 

 

2.1.4 COMMUNITY PARTICIPATION IN ECCE CENTERS   

  

Families are the first and most powerful influence on children’s early learning and 

development. Paul (1994), point out family as a primary factor for the successful 

development of children. He further stress that there is no substitute for the support and 

love that a family provides to a child. Actually, parents are young children’s first and most 

important caregivers, teachers, and advocates. As such, the quality and effectiveness of 

programs for young children are contingent upon the degree to which families’ needs are 

met and to the degree to which families understand, demand, and are engaged in high 

quality early care and education in both the child’s own home and in early learning settings 

(Paul, 1994).  

2.2 DEFINITION OF LEADERSHIP  
 

In general leadership is about vision and influence. It can be described as a process by 

which one person sets definite goals and expectations and influences the actions of others 

to behave in what is considered to be a desirable direction. Taylor(2005) argue that a 

leader’s words, actions, decisions, interactions and styles affect the beliefs, values, feelings 

and behaviors  of people they work with and are critical in determining how others respond 

in team. For Taylor (2005) leaders are people who can influence the behavior of others for 

the purpose of achieving a goal.  



 

In the same way, leadership is defined as a process of influencing the activities of 

individuals or a group in efforts toward goal achievement in a given situation. For Keith 

(1975) leadership is the ability to persuade others to seek the defined objective 

enthusiastically. It is a human factor which binds a group together and motivates towards 

goals.  

Despite the minor differences among the definitions, the features that are common to all 

these definitions are process and practices enacted by leaders in formulating long term 

goals, in designing and implementing activities to achieve the goals and motivating and 

aligning group members to accept the goals and to implement the mutually agreed 

activities.  

Looking at through the vast collection of literature related to leadership in education and 

other fields, it is clear that many concepts and ideas are in fact applicable to leadership in 

early childhood setting. Therefore, leadership is conceived as a set of behaviors on the part 

of the person holding designated leadership position, namely kindergarten principals in 

Bole sub city, for inducing long term changes perceived to be better or more adaptive for 

the group. 

However, there is a continuing controversy about the difference between leadership and 

management. Some writers contend that leadership and management are qualitatively 

different and mutually exclusive. For instance, Law and Glover (2000) pointed out, 

although there has been much debate over the differences between leadership and 

management it is important to understand they are inherently linked and interwoven. The 

next sub section will provide clear picture about the relationships between leadership and 

management in general and in the early childhood settings in particular.  

2.2.1 LEADERSHIP AND MANAGEMENT  
 

Leadership is related to but distinct from management in key aspects Fidler (1997);Kotter, 

(1996).Leadership seeks to produce organizational change by developing a vision of the 

future and strategies for making necessary changes, communicating and explaining the 

vision, and motivating and inspiring people to attain the vision. On the other hand, 

management seeks to produce predictability and order by setting operational goals, 



 

establishing action plans with timetables, and allocating resources, organizing and staffing, 

and controlling and monitoring results and solving problem.  

According to Kotter, management and leadership both involve deciding what needs to be 

done, creating networks of relationships to do it, and trying to ensure it happens (Fiddler 

1997; Kotter, 1996).Most managers are engaged in planning, budgeting, organizing, 

staffing and problem solving Kotter (1996). Thus, leadership practices establish a direction 

focused on the bigger picture of how different elements of the organization are related and 

where the organization is heading, work on people’s values and involve a longer time 

frame. In contrast management focuses on details, maintaining the daily operation, and 

relatively shorter time frame. 

2, 2.3 THEORIES OF LEADERSHIP  
 

There are as many different views of leadership as there are characteristic that distinguish 

leaders from non-leaders. While most research today has shifted from traditional trait  or 

personality-based theories to a situation theory, which dictates that the situation in which 

leadership is exercised is determined by the leadership skills and characteristics of the 

leader (Avolio, Walumbwa, & Weber, 2009), all contemporary theories can fall under one 

of the following three perspectives: leadership as a process or relationship, leadership as a 

combination of traits or personality characteristics, or leadership as certain behaviors or, as 

they are more commonly referred to, leadership skills.  

In the more dominant theories of leadership, there exists the notion that, at least to some 

degree, leadership is a process that involves influence with a group of people toward the 

realization of goals (Wolinski, 2010). Charry (2012), noting that scholarly interest in 

leadership increased significantly during the early part of the twentieth century, identified 

eight major leadership theories. While the earlier of these focused on the qualities that 

distinguish leaders from followers, later theories looked at other variables including 

situational factors and skill levels. Although new theories are emerging all of the time, 

most can be classified as one of Charry’s eight major types: 

2.2.4 "GREAT MAN" THEORY 
 



 

Great man theories assume that the capacity for leadership is inherent, that great leaders are 

born, not made. These theories often portray leaders as heroic, mythic and destined to rise 

to leadership when needed. The term great man was used because, at the time, leadership 

was thought of primarily as a male quality, especially military leadership. 

2.2. 5 TRAIT THEORY 
 

Similar in some ways to great man theories, the trait theory assumes that people inherit 

certain qualities or traits make them better suited to leadership. Trait theories often identify 

particular personality or behavioral characteristics that are shared by leaders. 

2.2. 6 CONTINGENCY THEORIES 
 

Contingency theories of leadership focus on particular variables related to the environment 

that might determine which style of leadership is best suited for a particular work situation. 

According to this theory, no single leadership style is appropriate in all situations. Success 

depends upon a number of variables, including leadership style, qualities of followers and 

situational features (Charry, 2012).  

2.2. 7 SITUATIONAL THEORY 
Situational theory proposes that leaders choose the best course of action based upon 

situational conditions or circumstances. Different styles of leadership may be more 

appropriate for different types of decision-making. For example, in a situation where the 

leader is expected to be the most knowledgeable and experienced member of a group, an 

authoritarian style of leadership might be most appropriate. In other instances where group 

members are skilled experts and expect to be treated as such, a democratic style may be 

more effective. 

2.2. 8. BEHAVIORAL   THEORY 
 

Behavioral theories of leadership are based on the belief that great leaders are made, not 

born. This leadership theory focuses on the actions of leaders not on intellectual qualities or 

internal states. According to the behavioral theory, people can learn to become leaders 

through training and observation.  



 

2.2. 9 TRANSACTIONAL THEORY 
 

Transactional theories, also known as management theories, focus on the role of 

supervision, organization and group performance and the exchanges that take place 

between leaders and followers. These theories base leadership on a system of rewards and 

punishments (Charry, 2012).  

 

 

2.2. 10 TRANSFORMATIONAL THEORY 
 

Relationship theories, also known as transformational theories, focus on the connections 

formed between leaders and followers. In these theories, leadership is the process by which 

a person engages with others and is able to “create a connection” that result in increased 

motivation and morality in both followers and leaders. Relationship theories are often 

compared to charismatic leadership theories in which leaders with certain qualities, such as 

confidence, extroversion, and clearly stated values, are seen as best able to motivate 

followers (Lamb, 2013). 

2.3 LEADERSHIP IN ECCE CENTERS  
 

In the search for increasing quality provision of education and care for young children and 

families many early childhood experts consider leadership as a key element. Thus dynamic 

and visionary leadership continues to be regarded as an important issue for early childhood 

principals around the world in the twenty-first century (Waniganayake, 2003). Leadership 

in the early childhood is characterized by: the experiences and environment provided for 

the children; the relationships between teachers, teachers and administration and between 

adults and children; working collaboratively crossing existing artificial boundaries to meet 

the needs of all concerned with the care and education of young children (Pugh, 2001:1). 

Leadership is very important as early childhood principals’ have many responsibilities to 

many different people: different staff, parents and children.  The first three related to their 



 

tendency to focus upon the 1) centrality of relationship with other 2) teaching and learning 

3) importance of building a learning community. She found out that women communicated 

more, motivated more, and spent more time with teachers and students. 

Leaders in the early childhood settings are also responsible for setting and clarifying goals, 

roles and responsibilities, collecting information and planning, making decisions and 

involving members of the group by communicating, encouraging and acknowledging 

commitment and contribution,   making the learning environments  conducive for children, 

engaging the community and  strengthening the systems    Rodd (1998:2). 

 2.4 CONCEPTUAL FRAMEWORK FOR LEADERSHIP PRACTICES   IN ECCE 
 

According to Association of  childhood education international ( ACEI)  the guidelines for 

ECCE  services  in the 21st century   includes ; environment and physical space of settings 

for children ,Curriculum content and pedagogy ,Early childhood educators and caregivers ( 

ECCE teachers) , Partnership with families and communities , Services for young children 

with special needs , accountability, supervision, and leadership  of  the centers . According 

to these documents, the learning environment for ECCE includes physical space and 

psychologically safety.  The physical safety involves the necessity to protect a child from 

health hazards that prohibit the child’s ability to learn and develop. The child’s 

psychological safety implies that the overall environment should introduce a sense of 

belonging and well-being for all children. Moreover, it is important that the learning 

environment is a stimulating environment for a child to explore and experience new 

situations.  Play is one of the most important roles in education and development of 

children with special needs.  

Every aspect of the child and his or her development aspects should be put central in the 

design of a curriculum. The various aspects included in the curriculum content and 

pedagogy are the curriculum document, content of the curriculum, pedagogical methods, 

learning materials, assessment of children’s progress and evaluation of programs. 

 In this study, I would like to focus on the leadership of the ECCE as leadership matters. It 

is important for  ECCE leadership  to communicate with families and parents  to outline 

ethical responsibilities and behaviors  to formulate and enforce rules that guide the centers 



 

and  to create a fluent transition from home to school, to stimulate participation and an 

inter-professional collaboration for education to be used to its’ full.  

 

 

 

 

 

UNESCO (EFA, 2005) provides a visual representation of the structure of the quality 

ECCE services.  Here is the conceptual frame work as follows . 

 

 

 

 

 

  

 

 

 

  

   

 

 

Leadership of ECCE in creating 

the learning environment 

conducive  

 Creating supportive  learning 

environment, safe, child 

friendly environment for young 

children 

 Mobilizing  and  developing 

Culturally appropriate learning 

materials   

 Establishing and   

implementing  structured  daily 

routines  that facilitate child 

development domains 

 

Leadership of ECCE in 

enhancing Community 

Engagement  

  coordinating  Parental 

education  

 ECCE management committee 

establishment   

 Supporting    parents, 

communities and teachers for 

the optimal development of 

the children  

 Moblising public funds 

Leadership of ECCE in providing 

supportive system for ECCE 

implementation  

 Strengthening partnership 

among ECCE taskforce 

 Establishing coaching 

mechanisms  

 Providing policy framework 

documents, guidelines and etc 

 Encouraging ECCE taskforces 

 Providing Training for ECCE 

taskforces 

 Leading different sectors  

ECCE 



 

 

                                       Adapted from: (UNESCO, 2012, pp. 11) 
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2.4.1: LEADERSHIP PRACTICES IN CREATING    LEARNING ENVIRONMENT 

CONDUCIVE FOR ECCE 
 

Most of the pre-schools in Ethiopia are located in unsafe places or are not appropriate for 

pre-school education because the facilities were not in line with the health and 

developmental needs of young children (Tsegai, 2015).  Some centers lack potable water 

and could be environmentally inadequate due to lack of spaces for play and learning 

because most of them operate in buildings not originally constructed for that purpose. 

There is lack of children books, toys and other relevant educational materials in the pre-

schools.    

Learning environment  could be, Safe and caring atmosphere, Positive and consistent 

instructive discipline, Daily routine posted and followed, structured activities promote all 

areas of child development; are interactive, enjoyable to children and hands-on, good time 

management; no long wait periods, Warm, responsive interactions between teacher and 

child, A mix of teacher directed structure activities and child-directed play, activities that 

are culturally appropriate; including use of mother tongue, Adaptations made for children 

with disabilities, ample time for children to self-direct play with stimulating materials in 

adequate supply to sustain an activity.  

If ECCE  center is located in a building, then adequate space to accommodate 25-30 

children (1.5 meters per child recommended), Open space areas for movement activities 



 

and group meetings; desks and tables are not advised for ECCE centers, good ventilation 

and lighting, Clean, separate toilets for girls and boys, Safe drinking water; and hand-

washing area with soap, dry place to sit on carpets or mats, off cement or dirt, Safe 

playground area away from dangerous streets, markets or open water, free of glass, barbed 

wire and dangerous surfaces such as rocky areas or mountain side locations; Nearby 

storage facility for storing locked trunks with learning materials; all sets of materials should 

be kept in cotton bags.  

 

 

 

Children escorted to and from the ECCE center by parents or teachers, trained parents 

engaged in enrolling children, developing learning materials, supporting ECD teacher; and 

ensuring quality control, Regular opportunities for ECCE teachers to meet and participate 

in ongoing learning. Learning environment is also a place where children learn about their 

peers as they try out different roles and adjust to work together. Learning environment is a 

center where Children interact through emotional and social aspects. This environment 

helps children to engage intellectually and socially build positive relationships with others 

and also develop friendship &regulate their behavior. Learning environment enhance 

children’s willingness to take risk and make decision confidently. This encourages children 

to create a suitable, Healthy and respected environment and also to build appropriate social 

behavior &correct use of language and to facilitate Positive interaction between children 

and teachers.  

When the learning environment is convenient to children they can talk through conflicts 

and express their feeling. They can use the guidance to foster children’s self-regulation 

appropriate social interaction & social competence (HKSAR, 2006). 

In preschool program, the organization of indoor is important but no ECCE program is 

complete without taking in to account the outdoor organization. Both indoor and outdoor 

together make a total learning environment, which caters for every child’s interests and 



 

provides materials and equipment appropriate for the level of development of each and 

every child (Curtis, 1998).  

As a whole, staff-child ratio and group size is one of the most critical factors in preschool 

education.   Well-arranged ECCE classroom will help children to develop self-confidence 

and to become self-directed in their present and later learning activities. Particularly, 

activity centers i.e., the area in the classroom devoted to a particular activity need to be 

carefully designed and equipped sufficiently with a variety of equipment and materials that 

can promote active learning .  

 

 

 

The centers need to include provision for activities in the educational areas of creative and 

arts, languages, mathematics, social and natural science ( Isenberg and Jalongo, 1993). To 

this end, it is worth mentioning that ECCE classroom has adequate space. A variety of 

stimulating play and learning materials that promote not only simple but also higher 

thought processes (puzzles, riddle and guessing games, stories and fairy tales, etc.) should 

be available. To enhance creativity, there should be a variety of visuals rich in color, 

texture and shape on the walls.  

The learning environment should be friendly providing adequate opportunity for 

interactions among children as well as between children and adults. The space in the room 

allows for at least one and half square meter for each child (MoE, MOH, MOWA, 2010).  

In general, it is evident that classroom space and the way materials and equipment are 

arranged affect the quality of children’s learning. As a result, ECCE classroom should be 

properly arranged so that children can have opportunities to actively involved in their own 

learning and develop the desired behavior. 

Equipment and materials make the bones of preschool educational program. It gives 

children first-hand experiences. Hence to promote children’s social, emotional, intellectual 

and physical development it is necessary to provide appropriate equipment and materials 



 

for a variety of activities. It should be wide ranging with natural and manufactured objects 

(Bruce, 2005).  

Generally, even though, the extent of government involvement in preschool education 

considerably vary from country to country, it is possible to say that government can play 

important roles in policy and curriculum development, standard setting, controlling and 

evaluating, training of teachers, and supervision to improve the quality of services rendered 

to children in preschool program.   In the search for increasing quality provision of 

education and care for young children many early childhood experts consider leadership as 

a key element.  

 

 

Thus leadership continues to be regarded as an important issue for early childhood   around 

the world in the twenty-first century (Waniganayake, 2003).   Leadership in the early 

childhood is characterized by: the experiences and environment provided for the children; 

the relationships between teachers, teachers and administration and between adults and 

children; working collaboratively crossing the existing artificial boundaries to meet the 

needs of all concerned with the care and education of young children (Pugh, 2001:1).  

Leadership is very important as early childhood leaders’ have many responsibilities to 

many different people: different staff, parents and children. Thus, leaders in early years 

settings are stimulating with managing the related areas of care , health and family support 

integrating these with education; they will also need to continue effectively manage, 

organize and develop staff with different professional perspective as well as varying level 

of experience and exposure to professional trainings.  

Meeting people’s needs involves clarifying the group goals to help people understand the 

purpose of the group and to help gain commitment; providing guidelines to support people 

know what is expected of them in group interaction; provide sense of inclusion and 

acceptance in order to draw on the full resources of the group; keeping means of 

communication open; and creating a warm and friendly atmosphere in the setting where 

group members are valued through encouragement and recognition (Waniganayake ,2000). 



 

Bringing it all together (Morgan ,1999), emphasizes the uniqueness of early childhood 

setting and its difficulty to specify and define leadership exclusively.  However, it become 

visible that supporting the development of relationship between the members of early 

childhood communities and team work appears to be out most important in shaping 

effective leadership. Thus, early year’s sector (ELEYS) case study recognizes that a key 

area of leadership practice in the early years involves the identification and building of 

shared objectives by children, parents and staff. 

 

 

 

The researchers consider that the provision of direction is promoted by the leader’s 

capacity to identify and articulate an ambitious collective vision; to ensure consistency 

among staff (shared understanding of setting practices and processes); being a reflective 

leader and encouraging reflective practice in others. Accordingly, the following leadership 

qualities were practiced in most effective early childhood settings (Blatchford and Manni, 

2006).  

2.4.2    LEADERSHIP PRACTICES IN STRENGTHENING COMMUNITY     

ENGAGEMENT IN ECCE  
 

The research findings have confirmed that parental involvement enhances the value of the 

program for the child (Butler, 2001).  Accordingly, Eldridge (2000) cited in Fitzgerald 

(2004), found that when parents and teachers work together in early years settings, the 

result have positive impact on the child’s development and learning. These include 

increased achievements, better attendance, improved attitude to learning and less behavior 

problems.   Thus parents should be recognized and respected as children first teachers, and 

continuing educator and consulted as partner in any decision making   process related to 

their children’s education (Sadek, 1996).  Parent support programs in developed countries 

have been shown to have a strong impact on language skills and overall development of 

young children. Researchers have documented that oral language skills develop in the 

context of responsive and language-rich home environments, with consistent language 



 

interactions between children and their caregivers. For example, Hart and Risley (1995) 

demonstrated that the sheer quantity of parental talk is highly associated with vocabulary 

size in the early years, which in turn is associated with later reading skills. Furthermore, if 

reading begins in the preschool years at home, children have much better chances of 

becoming skilled readers (Scarborough, Dobrich, & Hager, 1991). What is even more 

important is that a literacy-rich home environment, where parents engage in reading and 

sharing books with children, can override some of the educational disadvantages that lower 

income families often face (Purcell-Gates, 1996). 

 

 

Both parents and the school need to share common perception and responsibilities about 

the child. Mutual involvement, accountability, and cooperation as well as reciprocal 

communication systems are more vital (Seigel, 2002).  Therefore leadership role in 

realizing this is crucial. ECCE leadership plays a major role in strengthening the parental 

participation in the care and education of the children. Benefits to the parents include, 

understanding the aims of preschool education, increase awareness of their child’s learning 

progress and how to help at home, increase awareness of the curriculum, increase self-

confidence, and enhance awareness of the opportunities of the home as learning 

environment. Among benefits for the teachers;  enhance understanding of family culture, 

lead to deeper respect for the family, and increased satisfaction with the quality of their 

practice ( Fittzgerald, 2004; Isenberg and Jalongo, 1993).  

Further, parent-school partnerships promote a bond between home experiences and 

educational programs. It invites parents to engage in governing, evaluating, implementing 

and supporting the school and their child’s learning. For this, a forum for parent education 

is essential. Besides, an ongoing and effective communication strategies with both sides 

happily and actively involved should be adopted to maintain appropriate relationships. 

Some of these strategies include: telephone calls, notes, meetings, parent visits, 

conferences, newsletters and the use of children’s circulating books. In addition, 

understanding how to communicate with parents, displaying warmth, respect openness, 



 

sensitivity, flexibility, reliability, and accessibility to parents establishes a foundation for 

building strong partnership ( Fitzgerlad, 2004; Chowdhury and Choudhury, 2002).  

Research evidence demonstrated that home educational provisions and consistency across 

home and preschool settings promotes achievement for young children (Sylva et al., 2004). 

Many other studied highlighted family and parent involvement in children’s learning as 

having an influence on their happiness, achievement and learning in preschools. Sylva et al. 

(2004) research also revealed that work with parents as first educators of their children is 

an effective strategy. Besides, working with parents in the early childhood settings has 

powerful effects on language, cognition and self-esteem of the child.  

 

 

Therefore the leadership of ECCE should recognize these facts and work effectively on the 

issues of parental participation of the education and care of children. Parent involvement 

has been interpreted in a number of ways such as: parents in school, teachers at home and 

parents as governors (Wolfendale, 1992). In the same way( Blatchford and Brooker,1998)  

describes parents partnership as quality and a division of power which inevitably draws 

parents into decision making and policy issues, not simply helping and information sharing.  

Thus, for Blatchford, parents’ involvement should go beyond supporting their children and 

providing information instead parents needs to involve in decision making and policy  

issues which has great contribution for the preschools improvement.  

If ECCEs are locally contextualized, there are lots of stakeholders that can be deployed for 

support. For instance, relevant indigenous knowledge could be imparted by deploying 

grandparents in story telling sessions (Moll and Greenberg, 1990; Moll et al 1992).  

Attempts to tap into this potential have seldom been made in standard ECCE programs in 

Africa. But a small number of programs addressed to the needs of orphans in Southern 

Africa have adopted with some success the strategy of working with grandmothers as key 

community resource persons for the care of the growing number orphans and vulnerable 

children in rural communities as a result of the HIV and AIDS pandemic (Serpell, et al, 

2011). Thus, considering grandmothers to contribute to ECCE programs through activities 



 

such as story-telling would be a potentially valuable addition to the portfolio of 

intervention strategies for the promotion of ECCE in rural Ethiopian communities, that 

could help to strengthen the connections between young children‟s home and school 

environments, and build the confidence of those communities in the local cultural relevance 

of their services. 

 

 

 

 

 

The awareness of parents on the importance of early childhood education has increased 

which created a huge demand for access and quality pre-school education. Due to the 

pressure from parents, schools are forced to admit even children age 4-5 years in the O-

classes. Although the O-class was meant to children of six years of age, many schools are 

admitting under six years due to the existing parental demands. Indeed, in some places the 

active engagement of the community in mobilizing resources like for example, contributing 

for the monthly salary of the school teacher is worth mentioning. In some cases, the daily 

stay in the O-class program was found very short by parents. There were also instances, 

where parents’ complaints were filed on the variation of the duration of the program.  

2:4.3: LEADERSHIP PRACTICES IN PROVIDING A SUPORTIVE SYSTEM FOR 

THE IMPLEMENTATION OF ECCE 
 

In most of the effective ECCE, better leadership is characterized by a clear vision, 

especially with regard to pedagogy and curriculum which was shared by everyone working 

within the setting. The most successful leaders, in terms of child outcomes, demonstrated a 

strong educational focus, valued adult child interaction and supported their staff in 

developing better ways of engaging children.  The challenges connected with leadership in 

preschools identified were lack of trained leaders and teachers related to the profession and 

absence of relevant continuous training. In addition to these, low status and pay of 



 

principals, teachers and other professionals were identified as particular challenges 

connected with developing leadership in ECCE. 

From a historical perspective, ECCE practices in Ethiopia can be categorized as 

collaborative exercises rather than activities that were left to the monopoly of one party. 

Different organizations have been involved in conducting ECCE programs: government, 

faith-based organizations, NGOs, individual/ private organizations, and, public/ community 

organizations. In fact, paying salaries of teachers; availing indoor and outdoor preschool 

facilities, and raising funds to cover preschool expenses have been done in collaboration of 

the stakeholders (MoE, 1982 E.C).   

 

 

Although these collaborative efforts are to be valued as they are the only promising 

avenues for reaching out the multitude of underserved Ethiopian children, such endeavors 

do, however, fail short of cooperation and networking to meaningfully define scope and 

territory, share resources, and exchange experiences for a common goal. It is even 

worrisome to note that there is no government body that owns the ECCE in Ethiopia 

(MOLSA and MoE, 1982 E.C). 

 

2.4.4 THE CHALLENGES THAT   ENCOUNTERED THE LEADERSHIP OF 

ECCE CENTERS  

 

The challenges that hinders the implementation of ECCE is the ownership of ECCE centers   

and   lack of coordination among the various organizations (  MoE, 2010).  In fact, a sort of 

division of  labor  not just collaboration in the strict sense of the term  was worked out such 

as the aspect of care was taken up by MoH, education by MoE, and parent and family 

issues by Mo WCYA, but the administrative and coordination aspect among these line 

ministries remained unclear.  

In addition to ownership  problem and lack of coordination between offices, it is also 

surprising to observe that ECCE problems noted in Ethiopia before many years are still 



 

taking a strong hold; there is a noted  ass  lack of permanent budget particularly for ECCE  

established by public organizations, many ECCE centers were opened in an area that was 

not child friendly; classrooms were not convenient, there was lack of space for different 

services and many ECCE  ran short of teaching aids and resources(MOE,2010). As per the 

regulation issued by NCC, ECCE ran by public organization were supposed to be 

administered by committees elected from these organizations. But, the members were busy 

with their own work and showed less commitment, Supervisors were untrained; there was 

lack of daycare services hampering mothers from public and professional participation, and 

inadequate health services to children enrolled in KGs   (MoE, 1982 E.C). 

 

 

 

The classroom is far removed from modern pedagogy because practices are too often 

focused on teaching the children formal/ academic skills in reading, writing and arithmetic 

exercises, and not structured and managed to addressing the rights of the child for holistic 

development; psychosocial aspects of care, health and nutrition and related other needs are 

not taken care of (Habtamu, 1996). 

The ECCE standard used to measure the implementation of EEC policy and curriculum 

reflect the requirements of preschools in advanced countries and hence only few preschools 

meet the expectations (UNESCO, 2006). Obviously, the standard doesn’t give recognition 

to traditional schools. It is also a challenge that the standard rather marginalizes indigenous 

resources because quality is defined in terms of external standards.  

The implementation of ECCE   in the schools and separately has, however, not been 

without its own challenges.  The major challenges were absence of clear guideline on the 

management of these centers is one of problems (Belay ,2017).  The primary schools that 

operate under serious budget and logistic constraints are expected to host these centers. 

Whether or not this resource sharing strategy would yield better result in preparing the 

underserved children for the formal school system is to be seen. Whether or not this 

increment is meaningful and promising in terms of providing quality service to children is 



 

also a point of argument. The policy directive was not accompanied by any form of 

financial support. There is little technical support for schools to enable them properly 

handle this tender age. Besides, there is lack of qualified teachers, lack of the requisite 

administrative skills in heads of schools and education officers, shortage of classroom 

space, shortage of furniture, lack of play and learning materials, and lack of sanitary 

facilities (Britto et al., 2012).   

In order to meet the needs of young children in the preprimary education, demands for 

appropriate kinds of equipment, those are essential for the implementation of the ECCE 

curriculum.  Tables, benches / chairs and shelves must be selected to meet the needs of 

ECCE children.  

 

 

The inadequacy of the equipment, as in the most of studied primary schools, tends usually 

to create discomfort and fatigue, which invite children to lack of attention and 

concentration to their own learning. It would also open the door for the occurrence of 

misbehavior. Therefore, appropriate child-sized tables, chairs/ benches, and shelves were 

inadequate in most of the kindergartens for the children’s attending in the centers. The 

inadequacy might hamper the achievement of educational objectives intended in these 

kindergartens, as recommended. 

Preprimary  teachers  and leaders face diverse problems in curriculum implementation such 

as, lack of physical facilities, difficulty in evaluation practice, lesson planning and 

organizing child activities, teaching-learning process, social environment problem, stating 

goal and objective, content, lack of administrative support and problems related to parental 

involvement (Kari A. Dietz, 2002). 

In Ethiopia, the major challenges confronting current pre-school education are high fees, 

lack of a standard curriculum, guidelines, culturally relevant story books, lack of access to 

early childhood education for almost all children and especially children from low 

socioeconomic backgrounds, lack of awareness about the value and type of care  and 

education and misconception about children’s learning   (MoE , 2003).   In addition, from 



 

the district   Education Office in the area of education quality, audit and inspection has 

indicated that there are serious problems in the practice of ECCE.  These include problems 

related to giving high attention to academic achievement with little emphasis to social 

development, ignoring the play way teaching method, low quality of teaching and 

insufficient competency to teach in ECCE and lack of indoor and outdoor material.  

All of these factors forced me to investigate the practices and   challenges of ECCE 

leadership. Indeed, while different educators and researchers have investigated the problem 

abroad, there has been limited local research conducted in the area of ECCE in Ethiopia.  

                                   

    

                               CHAPTER THREE 

        RESEARCH DESIGN AND METHODOLOGY  
 

This presents the research design and methodology, sources of the data, sample and 

sampling techniques, data gathering instruments and procedures, and method of data 

analysis.  

3.1. RESEARCH DESIGN  
 

The main purpose of this study was to investigate the leadership of ECCE in South West 

Showa Zone Oromia regional sate in selected Districts. Since The study focuses mainly on 

describing, recording, analyzing and interpreting the conditions that exist in relation to 

Leadership of ECCE focusing on strengthening the learning environment of ECCE, 

establishing systems that fosters the well function of ECCE centres, in enhancing 

Community engagement, promoting and strengthening the required partnerships and 

collaboration among all stakeholders for the effective delivery of ECCE services in the 

districts. In order to get relevant and sufficient information on research problem, mixed 

research Methods (quantitative and qualitative methods was used). To this effect,  a 

triangulation/concurrent/parallel design  was employed as an appropriate methodology     as 



 

it allows  me  to simultaneously collect both quantitative and qualitative data, The  Design 

was selected because it could  investigate  adequately the leadership of ECCE in the 

selected districts of South west shows zone. 

The study used a form of concurrent design in that it was appropriate to gather several data 

related to the problem under the study. Concurrent   designs   may allow me to collect both 

quantitative and qualitative data at the same time, merge the data and use the results to 

understand a research problem. It is a common characteristic shared by qualitative and 

quantitative research (Cohen et.al.2007).  

 

 

3.2. SOURCES OF DATA 

  

The Primary sources of data were teachers of ECCE, the school principals implementing 

ECCE in their schools, woreda    ECCE focal person and   woreda cluster supervisors. The 

secondary source of data was gathered from different documents such as education policy, 

early childhood care and education policy framework, ESDP and ECCE centers teacher’s 

reports and elementary schools principals implementing ECCE program reports and 

Supervisors reports. 

3.3. SAMPLES AND SAMPLING TECHNIQUES 
 

To select samples from zonal education office, 420 elementary schools are implementing 

the ECCE program in the schools in the form of 0-class and others initiatives. To select the 

sample from the population, multi-stage sampling was used. First, by using stratified 

sampling, the eleven districts under the zone were categorized in to four strata/ group/ by 

zonal Education Office based on their geographical location and distance from the zonal 

town. Then the four sampled districts were selected from each stratum by simple random 

sampling. Teachers, school principals, supervisors, District ECCE coordinators were 

sampled based on their proportionality.  



 

Finally, 160 teachers, 78 ECCE leaders , 18 supervisors and  four District level ECCE 

coordinators of which a total of 260 participants   were taken as sample size of the study 

based on Krejcie  and Morgan (1970) table for determining Sample Size from a given 

population. In this case, the population is 802.  Consequently, we calculate the size of the 

sample in each stratus through the following expression to keep the proportionality as 

recommended by Barreir and Albandoz (2001): 

 

 

 

 

ni = n x Ni/N 

Where 

ni is sample required from each strata  

n is the sample size 

Ni is the population in each strata/woreda 

N is the total population in four woredas 

The samples that were taken from each woreda are presented in the table below 

 

TABLE 1: POPULATION OF   RESPONDENTS IN THE ZONE  

S.N Groups  Population  of the respondents   in 

the zone  

Sample 

 

Remark 

Male Female                  
Total  

1 Teachers  244 250 494 160 Simple random 

2 Principals  206 35 241 78 Simple random 

3 Supervisors  56 0 56 18 Simple random 

4 ECCE leaders  11 0 11 4 purposive 

 Total      802 260  

 

SOURCE:   WEST SHOWA ZONE EDUCATION DEPARTEMENT, 2018 

TABLE 2:  DISTRIBUTION OF   RESPONDENTS IN THE    SAMPLED WOREDAS  



 

S.N Groups             Sample  Total  

Wonchi Amaya Bacho K/M 

1 Teachers  41 40 37 42    160   

2 Principals  20 18 20 20    78 

3 Supervisors  4 4 6 4     18 

4 ECCE leaders  1 1 1 1 4 

           Total  67 67 68 70 260 

 

 

 

 

 

 

 

  TABLE 3: SAMPLED   RESPONDENTS IN THE ZONE  

S.N Respondents  Wanchi Ammayya     Bacho Kersa Mallima Total  sampled  
 

  M F T  M F T  M F T  M F T  M F T  

1 Teacher 3 38 41 3 37 40 3 34 37 3 39 42 12 14
8 

160 

2 Principa 19 1 20 16 2 18 18 2 20 18 2 20 71 7 78 

3 Supervis 4 0 4 4 0 4 4 2 6 4 0 4 18 0 18 

5 ECCE 

leaders   

1  1 1  1 1  1 1  1 4 0 4 

 Total                260 

  

3.4. VALIDITY AND RELIABILITY TEST 
 

To ensure the quality of the tools in this study, a pilot test was conducted on the validity 

and reliability of the instruments prior to the actual data collection. The objectives of the 

pilot test was  to check out the clarity of the contents of each item, the consistency of items 

under each theme, relevance of the questions for the study area, and to see the difficulty of 

the language. As to Cohen, Manion and Morrison (2007:432) validity concerns the extent 



 

to which the test tests what it is supposed to test. Consequently, in this study the content 

validity of the questionnaire was examined. So, the researcher first ensured that the 

questionnaire to be based on related literature and items reflects representative themes.  

Then the questionnaire was given to the research advisor and two other teachers 

experienced on teaching ECCE and for their comments.   

Reliability on the other hand focuses on the degree of confidence that can be placed in the 

results and the data, which is often a matter of statistical calculation and subsequent test 

redesigning (Cohen, Manion and Morrison 2007). The pilot study was conducted on five 

teachers and two principals from Waliso ECCE center, which was not included in the 

sampled woreda.  

 

 

3.5 DATA GATHERING INSTRUMENTS AND PROCEDURES  
 

The necessary data for the study was gathered through self-developed questionnaires for 

principals and teachers. There was an in-depth interview with principals, education office 

early childhood education expert and supervisors at the sub city and Woreda levels 

respectively. These multi- method approaches minimize the chance of inconsistent findings 

that are attributable to similarities of methods (Lewin and Janet, 1991).  

3.5.1 QUESTIONNAIRE  

 

Questionnaire is appropriate instrument to collect large scale quantitative data from large 

numbers of people (Hult,1986). It was used to gather data from 160 teachers, 78 centers 

leader , 18 supervisors and 4 woreda ECCE focal persons  . The questionnaires which were 

prepared by the researcher, contained mostly closed ended and few open ones. All of the 

closed ended questionnaires were constructed in the form of likert scale. Part one contained 

the background information of respondents. Part two questions were about the practices of 

leadership in enhancing the ECCE learning environments.  Which is composed of  seven 

items. Part three contained questions regarding the practices of leadership in improving 

community engagements   with seven items. Part four was concerning the systems that are 



 

in place to support teachers and others ECCE taskforces which had seven items with four 

sub questions each. Part five was about challenges that encountered the leadership which 

composed of 12 items. The open –ended question was left for respondents if they want to 

add information on the leadership issues. 

3.5.2 INTERVIEW  
 

Interviews enable participants, to discuss their understanding of the world in which they 

live in, and to express how they look upon situations from their own point of view (Cohen 

et.al.2007). Interview questions were prepared and semi structured in- depth interview was 

made with the four Woreda ECCE focal people. The information gathered helped the 

researcher to enrich and triangulate the data gathered through questionnaires.  

 

3.5.3 DOCUMENT ANALYSIS  
 

Documents being qualitative sources, to secure facts and figures about the practices of  

ECCE leadership, the education policy ,early child hood education and care manuals, 

strategic plans , guidelines and principals quarterly report were consulted to secure more 

data.  

3.5 DATA COLLECTION PROCEDURES  
 

After a thorough review of the related literature, questionnaires and interview questions 

were developed by the researcher. Then, in order to establish validity the proposed 

questionnaires were tried out on pilot ECCE which was outside the sample ECCE. After 

the try out, each items and instruments were carefully examined, improved and restructured 

and was made ready for final data collection. Then, participants  (teachers. Principals and 

supervisors) were informed about the objective of the research and its ethical 

considerations to respond to the questionnaires. Subsequently, the improved questionnaires 

were distributed and filled on the spot which helped the researcher to elaborate questions 

and discuss some issues with teachers, principals and supervisors. The interview with the 

woreda ECCE leaders were made after filling the questionnaires. Afterward, the interview 



 

with the Wereda educational expert was administered. Finally, analysis and interpretation 

was made based on the data gathered.  

3.6 METHOD OF DATA ANALYSIS  
 

All the teachers (160) , principals(78), supervisors (18) and district ECCE leaders   returned 

the questionnaires after responding all the items included .The raw data collected from 

questionnaires were inserted in 2020 SPSS statistical data processor software. The 

responses of the respondents for the questionnaires, which were designed into five points, 

rated scales arranged and organized in the form of tables. Mean and standard deviation are 

used to summarize and present the data in the tables. Then, the results in the tables are 

discussed, along with the results from the interviews and document analysis data.  

 

                                 CHAPTER FOUR  

 DATA PRESENTATION, ANALYSIS AND INTERPRETATION  
 

This chapter deals with the presentation, analysis and interpretation of the data collected 

from ECCE teachers, principals, supervisors and District ECCE coordinators. Generally 

260 copies of questionnaires were distributed and of which 160 (62%) were given to ECCE 

teachers, 78(30%) were given to   principals, 18(7.6%) to supervisors and the rest   to 

woreda ECCE coordinators. The respondents were returned all the 260 copies and all the 

copies of questionnaire (100%) were employed in the data analysis.  In addition data were 

also obtained from District ECCE coordinators through interviews.  

4.1: CHARACTERISTICS   OF RESPONDENTS  

TABLE3:   BACK GROUND INFORMATION 

No                     

Background 

                                                     Respondents 

  

 

 

 

 

 

Teachers Principals Supervisors ECCE 

Leader 

Total 

N % N % N % N % N % 

1 Sex 

 

 

Male 12 8 71 91 18 100 4 100 
160 61.5 

Female 148 92 7 9 0 0 0 0 
100 38.5 



 

 Total 160 100 78 100 18 100 4 100 
260 100. 

2 
 

 

 

 

Age  20-25 12 8 0 0 0 0 0 0 2 0.8 

26-35 120 75 0 0 4 22 0 0 143 55 

36-45 28 17 65 83 14 78 2 50 113 43.5 

above 45 0 0 13 17 0 0 2 50 4 .8 

Total 160 100 78 100 18 100 4 100 260 
100 

3 Educatio

nal level 

 

 

Certificate 130 81% 0 0 0 0 0 0 
2 .8 

Diploma 30 19% 22 28 0 0 0 0 
157 60.4 

B.A  0 0 56 72 18 100 4 100 
101 38.8 

4 experien

ce 

 

 

 

<1years 0 0 0 0 0 0 0 0 
8 3.1 

2-5 10 6 0 0 0 0 0 0 
86 33.1 

6-10 15 9 8 10 2 11 2 50 
141 54.2 

 

 

 

 

As indicated in the above table, 148 (92%) of teachers were female and the rest 3(4%) are 

male. This indicates that   the majority of teachers in the study areas are female. Similarly, 

71 (91%) of the ECCE principals   participating in in ECCE leadership are male and the 

remaining 7 (9%) are female. This data shows that the participation of female in the ECCE 

leadership is low. 

As it can be observed from the same table, the educational level of ECCE teachers, 

130(81%) were certificate from different preschool institutions while 30 (19%) were 

diploma in first cycle. Whereas 22(28%) of the principals were Diploma holders and the 

rest 56(72%) of them were degree in different educational fields.  Since most of the ECCE 

centers were attached to primary schools and the principals were leading the two. The 

supervisors 18(100%) were B.A degree.  

The new guideline on human resource recruitment and development (MoE, 2002) indicates 

that the minimum educational requirements for principals need to have at least a first 

degree. However, table 1 shows that the majority, 157 (60.4%) of principals and teachers  

were diploma holders, indicating that the system has long way to go to meet the 

requirement for minimum level of qualified of principals while it has done well in training 

teachers required for the level. Therefore, principals and preschool teachers lack the 



 

necessary knowledge and to show effectively lead the schools and realize internal 

educational efficiency.  

As the above table indicates, 10 (6%) teachers in the research area put down their 

experience between 2–5 years, whereas 15 (9%) have 3–5, the rest 35(85 %) have above 10 

years experiences on education.  The experience of school leaders, in comparison, 8(10%) 

of the respondents have 6-10 while 70 (90%) of the respondents having above 10 years of 

experience.  This data implies that most teachers in the study areas have more experience 

and   most ECCE leaders have experience in leadership. 

 

 

 

 4.2: ECCE LEADERSHIP   QUALITIES   EXERCISED BY ECCE LEIN ECCE 

CENTERS 

Table 4.2: ECCE LEADERSHIP   QUALITIES   EXERCISED BY ECCE LEIN ECCE 

CENTERS  

These items are some of ECCE leadership qualities that are expected from them. Therefore the 

respondents’ responses are summarized in the following table.   

S.N                     Items N Mean SD 

1 articulate a collective vision 260 2.20 .75 

2 Demonstrate  strong educational  and child  care 
focus 

260 2.25 .67 

3 Creating  school environment  where everyone feels 
supported &valued 

260 2.25 .60 

4 Practice and encourage    open  
communication  

 

260 2.30 .67 

5 encourage and facilitate team work 260 2.22 .79 

6 Motivate and  empower   ECCE staff 260 2.16 .76 

7 Knowledgeable  about Early childhood development 
and learning 

260 1.66 .73 

 



 

As can be seen in table 4.2, above the majority of the respondents disagreed whether the 

centers leadership is engaged in articulating a collective vision.  This is because, the mean 

value of the responses were less than 3 which is equivalent to “disagree. The responses of 

the respondents   justified that the leadership is not performing effective leadership in their 

settings. However, Waniganayake (2000) found out that most effective early childhood 

settings   better leadership    is characterized by a leader articulating a clear vision of the 

future and general plan of action for getting there. The provision of direction is promoted 

by the leaders’ capacity to identify and articulate ambitious collective vision; by being 

reflective leaders. The centers managers and leaders did not demonstrate strong educational 

and child care focus. 

 

 

In the same way, the respondents   disagreed to the statements that principals support 

teachers and other staff in professional development, are competent and knowledgeable 

leaders (item 6), create a school environment where everyone feels valued and supported 

(item 8), are knowledgeable about early childhood development (item 9), and encourage 

reflection between teachers (item 9). This means that kindergarten principals’ leadership 

practice was poor. However, with the mean score of 3.5 both groups of respondents agreed 

to the statement that says “principals encourage and facilitate team work” (item7). It means 

that team work is vital and it’s encouraged by kindergarten principals. The idea of team 

work was also supported by many researchers’. In cultivating relationship between the 

member of ECE and team work appears to be out most important in shaping the process of 

leading to create shared understanding. It inquires working collaboratively and sharing 

experiences (reflection among teachers) to meet the needs of all concerned with care and 

education of children (Blatchford and Manni, 2006; Morgan, 1999 and Pugh, 2000). 

The respondents responded negatively   regarding leadership support to teachers and 

motivate in professional development. It means that ECCE leadership educational 

background and qualification were very poor. However, research found out that the 

effective settings offer intellectual stimulation for their staff along with respectful 

individualized support. The response of the respondents   on the leadership    practicing 



 

open communication with teachers and other staff indicated mean value of less than 3 

which is equivalent to disagree. It can be said there is lack of open communication or 

transparency between teachers and principals. On the same issue,  Waniganayake (2000) 

stated that open communication is keeping means of communication open and creating 

warm and friendly atmosphere in the kindergarten setting where group members are valued 

through encouragement and support. 

Concerning   the leaders’ knowledge, competency and knowledge of early childhood 

education the respondents   disagreed that   they were lacking expertise knowledge in their 

areas. 

 

 

In reality, ECCE principals should be competent and knowledgeable in leadership and early 

childhood education. Blatchford and Manni (2006) identified ECCE leaders must have 

knowledge about early child hood education as well as specific knowledge of context 

within which she/he works. Kagan and Neuman (2003) also reported that early childhood 

leaders must have knowledge about ECEE to promote the advancement of ECCE.  

Principals trained in early childhood care and education is more receptive to the needs of 

children and is better equipped to help children succeed. 

4.3: PRACTICES OF LEADERSHIP IN MAKING THE LEARNING 

ENVIRONMENT   CONDUCIVE FOR ECCE CENTERS 
 

TABLE 4.3: PRACTICES OF LEADERSHIP IN MAKING THE LEARNING 

ENVIRONMENT   CONDUCIVE FOR ECCE CENTERS  

These items are some of ECCE leadership roles that are expected to practice and make the 

centers conducive for children education and care. Therefore the respondents’ responses 

are summarized in the following table.   

S.N Items N Mean SD 

1 Mobilizing   the establishment of  a separate ECCE class   260 1.91 .68 



 

2 Coordinating the necessary resources to make ECCE 

Learning environments clean  

260 2.11 .71 

3 Furnishing the ECCEs  with the necessary  indoor outdoor 

materials and equipment 

260 2.12 .62 

4 coordinating the outdoor play area that  is safe and located 

away from high-risk areas  

260 2.11 .65 

5 Coordinate the learning resources so that all children are 

equally accessible.  

260 2.14 .82 

6 Coordinating the implementation of structured daily routines  260 1.90 .75 

7 Coaching teachers  260 1.62 .72 

As depicted from the table 4 above, the data obtained from respondents in response to 

various items, they were given with respect to the role of leadership in enhancing the 

ECCE learning environment. Accordingly, Item 1 of this table depicts this data provided by 

the respondents on the extent to which   the   leadership of ECCE facilitate the 

establishment of a separate centers class with well-ventilated and lighted wide learning 

areas.   

As the result the mean value of the data was 1.91 which is less than 2, and nearly and   

approximately near to 2.This indicated that the extents of leadership practices in facilitating 

the establishment of a separates with the necessary resources was low.   

As the observation of the few ECCE   centers observed    support   the data. The centers 

observed were attached to elementary schools and the     ECCE centers   sharing all the 

resources including latrines, class rooms and even the methodology of teaching.   Since the 

preschool centers functioning in the primary schools does not have ideal classrooms that 

support children’s cognitive and social development.  

In item 2 of the same table, the mean value of the data gathered on the extents of leadership 

in in coordinating the necessary resources to make ECCE Learning environments clean, dry 

and hygienic is 2.11. Therefore the status of the leadership practices was low.  The 

researcher made observation of four ECCE centers and the physical environments of the 

centers were not attractive.   



 

Concerning item  3 of the same table, the practices of the leadership of ECCE in furnishing 

the   centers with the necessary indoor outdoor materials and equipment. Accordingly,   the 

mean value of the data was 2.12. This   indicated that the extent of leadership practices in 

furnishing the ECCEs with the necessary indoor outdoor materials and equipment was low.   

Item 4 of the same table shows the extents of leadership in    coordinating the outdoor play 

area that is safe and located away from high-risk areas. The mean value of the data was 

2.11 and its standard deviation was 0.65. This indicated that the status of the leadership 

extent was low.    

 

 Above all, the outdoor space and playground must be safe and secure for the children to 

play freely. It should be free from nails, rocks, broken parts, end edges, and glass pieces. 

The area should be well fenced, drained, and surface materials and equipment should be 

appropriate and well arranged for the activities in the area (Curtis, 1998; Foster and 

Headley, 1995).  Regarding item 5 of the same table, the mean value of the data gathered 

were 2.14.  This indicated that the extents of leadership practices   in coordinating   the 

learning resources to make education and care of   all children equally accessible was low.  

As indicated in the sixth item of the same table, it deals with the coordination of daily 

routines. Accordingly, the mean value of the data was 1.90. This indicated   that the extent 

of leadership in coordinating the implementation of structured daily routines was very low.   

The practices of ECCE leadership in coordinating the implementation of structured daily 

routines such as morning meeting, literacy circles, corner play, math circles are important   

to promote children’s social, emotional, intellectual and physical development it is 

necessary to coordinate the daily routines.  

Item 7 of the same table, the extents of ECCE leadership practices in coaching teachers so 

that teachers are using the learning resources that encourage play, age appropriate, 

culturally relevant. In this regard, the mean value of the data gathered was 1.62.  This 

showed the extent of the coaching practices was very low.   Aline with the data gathered 

from questioners, observation of a few ECCE centers were conducted and interview with 

district education office ECCE focal person was conducted. Based on the interview and 



 

observation, most of the ECCE centers are attached to elementary schools and   regarding 

outdoor space and playground, in the majority elementary schools   compound there were 

no playground and the safety conditions of playground was under question.  The learning 

environments are not attractive and child centers 

ECCE in the study area   lacks child-sized chairs, tables and appropriate shelves. Most 

ECCE centers are attached to elementary schools and they were not conducive, neat and 

decorated areas, free from noise. In addition, they lack first aid materials and a first aid 

room and kit.  ECCE in the study area lacks   toilet, water, and decorated classrooms. With 

regard to the average observed number of children, those who enjoy ECCE program  

It is possible to say that most ECCE classrooms were inappropriate to teach children in. 

Besides the poor classroom condition, most of them were not ventilated, not well equipped 

with corners and outdoor play materials. Due to the narrowness of the classroom, children 

were unable to relax. The researcher observed most of the ECCE centers were not 

constructed for the purpose child care and education. 

4.4: PRACTICES   OF LEADERSHIP IN ENHANCING COMMUNITY   
ENGAGEMENT IN THE ECCE IMPLEMENTAAION 

TABLE 4.4: PRACTICES   OF LEADERSHIP IN ENHANCING COMMUNITY   

ENGAGEMENT IN THE ECCE IMPLEMENTAAION  

 This table contains the lists of activities that leadership of the ECCE centers is practiced to 

enhance parental awareness and community participation in the implementation of ECCE 

curriculum.  

S.N                                           Items N Mean SD 

 

1 Leading  Parental education program in the center  260 2.08 .79 

2 Leading ECCE management committee formation   260 1.98 .66 

3 Coaching  teachers for the best development of the children  260 2.19 .77 

4 Leading  the community in the production of locally made 

learning materials  

260 1.78 .73 

5 Coaching  families to  establish home  environment  that  

support children  

260 2.26 .68 

6 Designing  effective forms of communications  260 2.15 .63 



 

7 Participating parents in ECCE decisions  260 2.59 .74 

8 Mobilizing public funding  260 2.30 .72 
                      

As indicated in table 3 of item 1, the men value of the data on the extents of leadership in 

leading Parental education program implementation in the center was 2.08.  This indicated 

that the extent of the practices is low.   

As can be depicted from the same  table of item 2, the mean value of the respondents  on   

the extents of leadership in leading the  ECCE management committee formation and its 

strengthening   is  1.98 which indicated that,  its extents of practices is  still  low. 

As table 3 of the same table, the mean value of the data on   the extents of leadership in 

coaching teachers   and parents for the optimal development of the children is  2.19.  This 

indicated that the extent of the practices is  low. The participation of parents in ECCE is 

emphasized in many programs, and research findings have confirmed that parental 

involvement enhances the value of the program for the child (Butler, 2001). Accordingly, 

Eldridge (2000) cited in Fitzgerald (2004), found that when parents and teachers work 

together in early years settings, the result have positive impact on the child’s development 

and learning. These include: increased achievements, better attendance, an improved 

attitude to learning and less behavior problems. Thus parents should be recognized and 

respected as children’s first and continuing educator and consulted as partner in any 

decision making process related to their children education (Sadek, 1996).  

 Item 4 of the same table, the mean value the data on the ECCE Leadership in enhancing 

community engagement, engaging the community in the production of locally made 

learning materials is 1.78.  

Item 5 of the same table, the mean value of the    data   on the extents of ECCE Leadership 

in guiding families to establish home environment that support children as students is  2.26. 

This indicated that their extent is low.   

Table 3 of item 6, the mean value of the data on   the extents of leadership in designing 

effective forms of school-to-home and home -to- school communications about ECCE 

programs and their children’s progress is 2.15.  From the respondents data,  The extents  of 



 

leadership in designing  effective forms of school-to-home and home -to- school 

communications about ECCE programs and their children’s progress.  Creating   

partnerships based on two way communications enhances the parental involvement critical 

to a child’s success. Communications stressing children’s achievements rather than 

problem-centered discussions create more positive and open dialogue between parents and 

staff. 

Item 7 of   the same table,   concerning    the extent of ECCE Leadership in enhancing 

community, and  the extents of leadership in Participating parents in ECCE decisions, the 

mean value of the data was 2.59.  The data indicated that the extent of the participation is 

low.  

Item8 of the same table, the mean value of the data obtained on the   practices of ECCE 

leadership in enhancing community engagement, the extents of   leadership in mobilizing 

public funding was 2.3.  This indicted that the extents of the practices was low. Hence 

based on the results, it would be possible to realize that the recent attempt of most ECCE 

Leadership practices was found to be discouraging.   In this respect, to mobilize funds and 

contribute for children’s success in ECCE. It is advisable for pre-primary institutions to co-

operate with different organizations in their respective districts and make use of the 

abundant community resources to provide support for children’s learning.  

4.5: LEADERSHIP PRACTICES IN PROVIDING SUPORTIVE SYSTEMS FOR 

ECCE CURRICULUM IMPLEMENTAION  
 

TABLE 6: PRACTICES   OF LEADERSHIP IN PROVIDING SUPORTIVE SYSTEMS 

FOR ECCE CURRICULUM IMPLEMENTAION 

This   table contains analyzed data on the   leadership of the ECCE centers to provide 

supportive systems for the implementation of ECCE   curriculum. 

S.N                          Items N Mean SD 

1 Strengthening partnership among all ECCE stakeholders, 

teachers ,  parents, communities 

260 3.46 .69 

2  Establishing coaching   mechanizes to support ECCE 

teachers and caregivers 

260 2.92 1.19 



 

3 Providing ECCE policy document, guideline   that support 

the implementation of ECCE  

260 3.01 1.16 

4 Monitoring the  progress of ECCE  and providing feedback 

to teachers and care givers  on time 

260 3.81 .99 

5 Motivating   the staff to achieve the expected goals of ECCE   260 3.83 .91 

6  Providing a training for teachers and caregivers  on ECCE 

guide line and curriculum implementation 

260 4.18 .82 

7 Leading   different sectors to contribute for the education and 

care of children 

260 4.18 .85 

 

As can be observed from table 6 of the   item 1, the mean value of the data from the 

respondents on the practices of leadership in strengthening partnership among all ECCE 

stakeholders is 3.46 and its standard deviation is 0.69.   This indicated that the respondents 

are in dilemma to decide   whether the ECCE leadership    strengthening partnership among 

all ECCE stakeholders.    

While in the second item of the same table, the mean value of the data is 2.92 and its 

Standard deviation was 1.19.   This indicated that the respondents are unable to decide 

whether the ECCE leadership established a coaching   mechanizes to support ECCE 

teachers.  Item 3 of the same table, the mean value of the data were 3.01. This showed that 

that the respondents disagreed  that whether the leadership Providing ECCE policy 

document and guideline   that supports the implementation of ECCE for teachers and 

ECCE Taskforce.  Whereas item 4 of the same the mean values and standard deviation 3.81 

and 0.99 respectively. This showed that the respondents   were agreed that there are a 

system that was established for    ECCE leadership to monitor the progress of ECCE and 

providing feedback to teachers on time.  

While on the   item 5 of  the same table  the mean value and standard deviation  of the data 

obtained from the respondents  on  the practices of ECCE leadership  in encouraging the 

staff to achieve the expected goals of ECCE, emotional developments, physical 

developments, cognitive developments and language developments  are  3.83 and 0.91 

respectively.  From the data one can depicted that the respondents were agreed that there 



 

were a system that is established to encourage   the staff to achieve the expected goals of 

ECCE, emotional developments, physical developments, cognitive developments and 

language developments. 

Concerning item 6 of the same table the mean value of the data and its standard deviation 

on the issues of the system that the ECCE   leadership provide training for teachers on 

ECCE guide line and curriculum implementation is 4.18 and 0.82 respectively.  

This indicated that there is a system for ECCE leadership for providing training on the 

curriculum and guidelines. Although there were a system and structure for doing the 

business, there is an implementation problems regarding the ECCE policy frame works as 

the observation of the few ECCE showed.  

 ECCE  teachers perform a complex and multidimensional role, they are responsible for 

implementing a program that is thoughtfully planned, challenging, engaging, integrated, 

developmentally appropriate, and culturally and linguistically responsive, and that 

promotes positive outcomes for all children (McDonnell, 1999). Hence, it is possible to 

conclude that both ECCE teachers and the centers leadership need additional in-service 

training such as seminars, workshops and short-term training courses for successful ECCE   

curriculum implementation.   

Regarding item 7 of the same table the mean value of the data gathered on the issues of the 

system that were established in coordinating different sectors to contribute for the 

education and care of children was 4.18. This indicated that   there is  a system.  

As it is confirmed on the ECCE policy frame work, fostering an enabling environment that 

comprehensively addresses the development of every child through childhood cannot be 

adequately addressed through interventions via any single sector (World Bank, 2013). This 

indicates coordinating different sectors to contribute for the education and care of children 

is very important. Coordinating the sectors is the key role of leadership. As the data 

indicated majority of the respondents disagreed on the role played in coordinating the 

sectors to contribute on the education of children. 

 



 

 

 

 

 

 

 

 

 

4.6:  CHALLENGES   OF THE ECCE LEADERSHIP  
 

TABLE 4.6: CHALLENGES OF THE LEADERSHIP IN IMPLEMENTING ECCE 

CURRICULUM 

The analyzed data on the   challenges that faced the leadership of ECCE are in the 

following tables. Items from 1-8 are listed as some of the challenges facing leadership of 

ECCE centers.   

S.N Items N Mean SD 

1 Lack of leadership skills on ECCE  260 1.56 .49 

2 Absence  of ECCE Curriculum and guidelines  260 1.56 .49 

3 Shortages of professional  teachers  and leaders  260 1.56 .49 

4 Lack of adequate classrooms  with facilities  260 1.43 .42 

5 Lack of effective parent-ECCE centers relationship 260 1.00 .09 

6 Lack of in-service training for ECCE teachers and leadership 

on child care and education    

260 1.50 .50 

7 Lack of commitments from the leadership  260 1.61 .48 

8 Lack of budget allocated for ECCE program 260 1.60 .48 

           



 

As indicated on the table 7 above, the data obtained from respondents in response to 

various items on the challenges that encountered the leadership of ECCE while 

implementing the ECCE curriculum is as follows: 

Regarding item 1 of the same table, the mean value and standard deviation of the data on 

the challenges of ECCE leadership as lack of leadership skills on ECCE    is  1.56 and 0.49 

respectively. This indicated that the majority of the respondents were agreed that lack of   

leadership skills on ECCE is one of the challenges for the implementation of ECCE 

programs.   

Concerning item 2 of the same table, the mean value of the data    obtained in this regard is 

1.56. This indicated that the majority of the respondents agreed that absence of ECCE 

Curriculum and guide lines was one of the challenges for the implementation of ECCE 

programs. Whereas item 3 of the same table, the mean value and standard deviation  is 1.56   

and 0.56 respectively.   From the data, still the respondents   agreed that   that ECCE 

leadership is challenged by   Shortages of professionally skilled and competent teachers 

and caregivers.  

Item 4 on  of the same table, the mean value and SD  of the data  gathered on the  adequacy 

of the classrooms, outdoor spaces, materials and equipment challenged ECCE leadership in 

implementing ECCE  was  1.42 and 0.43  respectively .  From this one can depicted that the 

respondents   disagreed that lack of adequate classrooms, outdoor spaces, materials and 

equipment challenged ECCE leadership in implementing ECCE.  

While item 5 of the same table, the mean values and SD of the data obtained on the issues 

of effective parent-school/ECCE centers/ relationship   was 1.0 and 0.91 respectively. This 

indicated that the respondents disagreed that   lack of effective parent-school relationship is 

not challenged the leadership of the centers in implementing ECCE curriculum.  

Concerning item 6 of the same table, the respondents were asked to judge whether lack of 

In-service training for ECCE teachers and leadership on children learning and 

developments challenged the ECCE Leaderships. 

 To this end, the mean value of the data and its SD was 1.5 and 0.5 respectively.  This 

indicated that the 50% of the respondents     are in dilemma to decide whether    lack of in-



 

service training for ECCE teachers and leadership on child learning and developments 

challenged the ECCE Leaderships.  Concerning   item 7 of the same table, the mean value 

of the data and its standard deviation was 1.65 and 0.48 respectively.  This showed that the 

respondents were agreed that lack of commitments from the leadership is the challenges to 

implement ECCE curriculum.  Regarding the last item of the same table, the mean value of 

the data and the SD are 1.60.and 0.48 respectively. This indicated that the majority of the 

respondents agreed that lack of adequate budget allocated for ECCE program challenges 

the ECCE leadership in implementing the curriculum.    

 Concerning the interview respondents   four Woreda ECCE coordinators were interviewed 

on the status of ECCE implementation based on the interview guide questions. Based on 

that the responses of the interviews are summarized as follows.   

C1:  As one of the respondents’ responded on the interviewed question, the roles of district 

education offices  are  providing  the guide lines, syllables and any working manuals that 

are distributed from the reginal education offices and giving an orientation on the ways of 

using the guide lines and manuals  based on the orientation and direction from reginal 

education offices. As the respondents responded on the   roles and responsibilities of the 

district education offices on the implementation of ECCE curriculum, most of the schools 

are teaching children of age 6 in elementary schools in the form of 0-clssess and the district 

education offices tried to convince the school principals to mobilize the community and 

separate the ECCE from the schools.  To the question related to the learning environments, 

the roles of the district education office to facilitate the establishment a separate learning 

environment the district is planned to separate the ECCE centers from the schools.  

C2:  Another respondents interviewed on the role of woreda education offices in the 

implementation of ECCE curriculum was asked and he replied that provision of different 

guide lines and   orientation    on the curriculum and supporting the centers technically are 

the major duties of the district education offices where as the issues of budget are the 

responsibility of the schools to mobilize the communities and build the centers.  

C3:  Based on the guiding questions, the major roles of district education office to 

implement ECCE curriculum in the schools are to provide the ECCE guide lines which is 



 

translated in to local languages, training teachers and supervisors on the childcare and 

education, supporting the centers technically and financially to implement the programs.    

Most of the programs are implemented in elementary schools in the form of 0-class and 

lacks the necessary materials for the well functions of the centers. The district education 

office enables the centers leaders to make an open communication with the parents about 

the child care and education is essential throughout the years. The improvement of 

children’s day to day learning can be communicated with parents through a variety of 

methods: Notes, Telephone calls, Sending homework samples, classroom visitation, 

conferences, report card and etc. 

Parents and teachers must work together for better understanding of each other; guide the 

children cooperatively for more improved growth. Home-school relationship can be 

improved through, home visits, parents, interviews, and meetings, parents participation in 

school programs and developing material for parents and training. Parents should be seen 

as equal partners in the pre-school educational process and, if otherwise, the result could be 

a failure (Chowdhury and choudhury 2002; 155). Therefore the district education office 

needs to focus on the community participation to improve the status of ECCE.  

 C4:  Based on the interview questions, the respondent answered that the roles of district 

education on leading and guiding the ECCE centers,  particularly as the district education 

officers and leaders we are working to enables the centers leadership to mobilize the 

community and enhance the participation of the community to finance the centers.   Even 

in communities where there is quality preschool, it is important to educate the community 

about the importance of early learning. Many parents believe that learning starts in primary 

school. It is important to help them see that learning starts at birth; and that special learning 

needs exist in the 3-6 age range that indicate need for both early learning centers and 

parents skilled to promote learning at home. Such programs targeted at parents of children, 

ages, 3-6, can also complement programs aimed at even younger children.  Some of the 

challenges that hinder the implementation of ECCE curriculum are that most of the time 

teachers are not trained on ECCE curriculum as education officers to handle children in the 

centers we assigned teachers from elementary schools. These teachers are not willing to 

teach and care children.  



 

As a result   teachers are not interested in teaching and caring these children. The others 

challenges are centers that accommodate the children are not build for childcare and 

education. Therefore it is not conducive for children. Concerning community participation 

on the ECCE implementation, the respondents response is that   the importance of early 

childhood care and education (ECCE) is not widely accepted by the woreda education 

office and the public at large in the zone. Although   the woreda education office has taken 

the lead in opening ECCE centers in the primary schools and this was a commendable 

opportunity in terms of cost and in terms of using the existing resources in the primary 

schools. Children from poor families in the neighborhood of this school would not have 

any option except joining the “O” classes where good foundations might not be laid for 

their future education as this program is provided only for one year. Since the challenge is 

furnishing them with the necessary human and material sources. 

A large number of teachers and centers heads were not qualified to teach in the ECCEs as 

per the national qualification standards. Lack of basic facilities and materials helpful to 

teach children that contribute for their holistic development especially in the areas of socio-

emotional, motor, creativity, thinking and problem solving skills, and uncomfortable 

playgrounds were some of the challenges. Shortage of basic infrastructures (lack of and 

narrowness of classrooms, napping rooms) , facilities (lack of tables, chairs and shelves), 

and teaching, learning and playing materials. 

To sum up, one can conclude that the district education office are not doing the role of 

leadership in making the learning environments conducive and enabling the community 

participation for the well function of the ECCE centers. 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

4.7 DISCUSSION 
 

This chapter discusses the outcomes of the study, that is, the categories of description and 

outcome presented in the results. 

The objective of the study was to find out the practices of leadership in the well 

implementation of ECCE curriculum focusing on the leadership qualities exercised in the 

centers, making the learning environments conducive for children, engaging the 

community  and  providing supportive systems  for the ECCE working forces with the 

ECCEs. 

The Ethiopian National Early Childhood Care and Education curriculum is designed 

around  the five key developmental milestones; Physical Health and Development, Social 

and Emotional Development, Language Development and Cognitive Development and 

General Knowledge. To realize the curriculum effective leadership is mandatory. Effective 

leadership is the leadership that exercised the qualities of leadership.   

Effective leaders   influence a variety of school outcomes, including student achievement, 

through their recruitment and motivation of quality teachers; ability to identify and 

articulate school vision and goals; effective allocation of resources; and development of 

organizational structures to support instruction and learning (Horng, Kalogrides, & Loeb, 



 

2010). Researchers suggest that success in all these areas of influence entails five key 

responsibilities: Shaping a vision of academic success for all students based on high 

standards,  creating conducive learning environment   so that safety, a cooperative spirit, 

and other foundations of fruitful interaction prevail, cultivating leadership in others so that 

teachers and other adults assume their parts in realizing the school vision, improving 

instruction to enable teachers to teach at their best and students to learn to their utmost and 

managing people, data and processes to foster school improvement(Wallace Foundation, 

2013). 

 

 

 

Overall in this study   the practices of leadership in making the ECCE centers conducive 

for children learning are poor.  As most of the centers are   Teachers strictly follow the 

curriculum, and hence prepare their monthly, weekly and daily lesson plans. In order for 

executing the lesson plans, teachers use play, teaching aids, songs, puzzles etc as 

appropriate. Even though the curriculum guides on how to do so, there is plenty of room 

for creativity. Most teachers in the study said they create teaching aids and arrange 

classrooms regularly. Here, the key issue is how do we know if it is up to the standard? 

Also how safe it is for the children. 

 The physical environment of classroom has a profound effect on individual child; the 

group as a whole and on the others needs to meet standards (Haile, 2010 Feeney et.al, 

1987). But, this study disclosed that the class rooms were narrow to accommodate the large 

number of children and problems of large classes existed, in many cases, the absence of a 

dedicated classroom or space for pre-primary classes, did not allow for the creation of the 

necessary physical ambiance, lack of adequate spaces, neatness, lack of enough napping 

rooms and safety problems of the playgrounds in the preschools were also other major 

challenges of the government ECCEs.  Preschool education program cannot be successful 

in the absence of sufficient instructional materials and equipment. However, lack of basic 

facilities and materials helpful to teach children that contribute for their holistic 



 

development especially in the areas of socio-emotional, motor, creativity, thinking and 

problem solving skills coupled with uncomfortable playgrounds, insufficient WASH 

facilities and unclean toilets characterized the government ECCEs. These indicated that the 

leadership of the centers is poor in making the centers learning environments conducive.  

Relating to community participation, in this study it was found that the leadership is not 

given due attention in coordination of community sensitization and parental education 

program. Since parental education is one of the major components of ECCE program to 

enhance the participation of children in ECCE centers and benefit children from the 

program. 

 

 

 The level of parent’s participation in their children’s education was limited. Parents, in 

general, are given the reports about the performance of their children. However, when it 

comes to involvement in the leadership in terms of ECCE management committees   was 

very low.   

Furthermore, the woreda ECCE coordinators   said that leading ECCE centers is very 

demanding and requires full energy and full day job. They said that they should be given 

due attention and must be encouraged with higher salary and incentives. 

Throughout the interviews, the physical infrastructure and facilities in almost all ECCE 

centers  don’t fulfill the required minimum standard. In some, the classrooms are in fragile 

condition, even to the extent of where they are about to collapse any minute. 

 In others, it’s too crowded, unclean and not well ventilated. Some of the classrooms are 

close to the toilets and teachers close the doors and windows to prevent the coming smell. 

This makes it very difficult for the children to get fresh air. Inside the classrooms, children 

are forced to sit in crowded spaces. In some schools, the tables provided are too high and 

children are always standing to use the table for writing. In most of the classroom, visual 

teaching materials are posted on the walls. However, the dedicated areas/corners are not 

present in all schools. This was mostly because of space and material shortage. 



 

Even though, there are water facilities in some centers, there are centers that don’t get 

supply regularly. This in turn compromises the cleanliness of children, classroom, toilets 

and compound. Even some parents mentioned that their kids are sick on regular basis. Not 

all schools have a dedicated sleeping area and children take naps on their desk. Those that 

have sleeping rooms is very unclean, the sleeping materials are very dirty. Plus the sleeping 

rooms  are not well ventilated and hence has very bad smell. 

 

 

 

 

CHAPTER FIVE  

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  

5.1:  SUMMARY OF THE FINDING  

 

The purpose of this study was to assess the leadership of ECCE in  South west showa zone 

Oromia reginal states. In attempting this, the study raised the following research questions.  

1. To what extent does   leadership qualities exercised in the ECCE centers?   

2. To what extent does Leadership play the role in creating conducive learning and caring 

environment for ECCE? 

3. To what extent does Leadership play the role in enhancing Community engagement in 

ECCE   ? 

4. To what extent does   leadership play roles in providing supportive system for ECCE 

Curriculum implementation? 

5. What are the challenges of leadership in implementing ECCE curriculum? 

To find out answers for the above research questions concurrent   design was employed and 

a variety of data were collected   using cluster sampling  techniques  from  the centers 

leaderships, teachers, supervisors and woreda  ECCE coordinators. 



 

The subject of the study were   160 ECCE teachers, 78 principals, 18   cluster supervisors 

and 4  woreda  early childhood program coordinators. Questionnaire for teachers, 

principals, supervisors and ECCE coordinators and interview for 4  woreda  ECCE  

coordinators  were used as a means of data collection instruments.  Concerning  leadership  

practices in making the learning environment conducive,    respondents were rated the 

extents of the leadership practices in facilitating the establishment of  a separate ECCE 

class  with well ventilated, lightened, wide learning areas and access to safe drinking 

waters, the majority of the respondents  responded that  the extent of the  practices were 

low.  

 

 

The data indicated that most of the ECCE centers attached to elementary schools were 

using the classes that are originally constructed for elementary schools and children were 

using the toilet of the elementary schools. With regard to the extents of the leadership 

practices in coordinating the necessary learning resources to make the ECCE learning 

environments clean, dry and hygienic sanitation, the majority of the respondents rated as 

low.  The data obtained in the interview session and on the others   activities performed by 

ECCE leadership in making the centers conducive, Majority of the teachers and the 

principals indicated that due to absence of a budget that were allocated to the program and 

being the awareness of the parents on ECCE program was low it is difficult to make the 

centers to have a separate classrooms and toilet that was clean and up to the slandered.      

Concerning the participation of community, the practices of the   leadership in enhancing 

the engagements of the community in the well function of the ECCE centers based on the 

lists of activities mentioned and the teachers, the Centers directors, supervisors and district 

ECCE facilitators rated the extents of leadership practices in enhancing community 

engagements.  

Based on the  activities,  coordinating parental education, ECCE management formation 

and strengthening, Supporting parents, communities and teachers for the optimal 

developments of children, engaging the community in the production of locally made 



 

learning materials, participating parents and teachers in ECCE decision  making and 

mobilizing public funding were  rated. Majority of the respondents rated as low. However, 

the researcher identified that out of the four ECCE centers observed one ECCE is 

constructed by the participation of community while the necessary materials were 

supported by NGO .The rest three were difficult to separate the centers from the elementary  

schools and the way the centers were operating  is similar to that of the elementary schools.      

 

 

 

 

 

 

 5.2 CONCLUSIONS  
 

Majority of the ECCE under the study areas are attached to elementary schools and they 

share the resources including the class rooms.  This is difficult to teach and care children of 

age4-6   in the class room of    elementary schools since handling children of ECCE and 

elementary    schools are not the same. The major challenges identified based on the data 

gathered were absence of clear guideline on the management of these centers, budget and 

logistic constraints, and the policy directive was not accompanied by any form of financial 

support. There was  little technical support for ECCE centers to enable them properly 

handle this tender age, lack of qualified teachers, lack of the necessary  leadership  skills in 

heads of schools and education officers, shortage of classroom space, shortage  of children 

size chair and table, lack of play and learning materials, and lack of sanitary facilities . 

Particularly focusing the qualities of leadership practiced in the centers, in making the 

learning environments conducive for children, engaging the community in the 

implementation of the curriculum and providing a supportive system in the implementation 

of the ECCE the following conclusions were drawn.  



 

Regarding the leadership qualities, the leadership of the centers is not engaged in 

developing a shared vision that holds the centers workforces and build a trust among staffs. 

As the analyzed data confirmed, the role of leadership in motivating the staffs and 

capacitating the teachers, making the school environment conducive and building a team 

spirit that foster the well function of the staff is poor.  

Concerning the physical learning environment, the extents of the leadership practices in 

making the learning environments    conducive to children development is low; most of 

ECCE centers have not been constructed for the purpose of ECCE and are not neat, 

decorated or silent enough.  As most  of the centers are running their   business in the   

elementary   schools.   Similarly, there is a lack of appropriate playgrounds when compared 

to the number of children that need the facility.   

 

 

Most of the centers lack toilets, and water facilities. It is possible to say that most of the 

ECCE centers were not appropriate to teaching and caring children. These indicate that 

leadership could not pay attention making   the learning environments conducive and 

attracting for the well-being of children. Therefore, the extents of leadership in facilitating 

the establishments of separate ECCE   class with the necessary materials and quality is very 

low.  In line with this, the mean value of the data was 1.911 which is lower. Moreover, the 

extents   of ECCE   leadership in  coordinating the necessary resources to furnish the 

centers is low too.  Regarding outdoor materials, the researcher observed materials   like 

slide, merry-go-round, ladder, sand box, tires and these were not adequate.  Since play is an 

important way of teaching children, appropriate and sufficient indoor and outdoor materials 

are mandatory. When we come to indoor materials, the researcher observed that the blocks, 

pictorial books, art materials, since corners, literacy corners, numeracy corners, table toys 

and pictorial teaching aids were inadequate in the ECCE centers. The centers in the study 

area lack child-sized chairs and tables and appropriate shelves.  

It is possible to say that the leadership of the ECCE   centers needs more commitments and 

competences   to make the centers learning environments strengthen as   most of the centers 



 

class were not ventilated, not well equipped with corners and outdoor play materials. Due 

to the narrowness of the classroom, children were unable to relax.  Most of the teachers, 

principals and District   ECCE facilitators   agreed that the practices of ECCE in schools 

and out of the schools are facing different problems.  Revealing that most ECCE centers 

are challenged by lack of separate   teachers, teachers teach 0-class children as an 

additional assignment which forces teachers to accommodate the loads. But the 

methodology is quite different for 0-class.   

 

 

 

 

 

Among the fundamental challenges some of them they pointed out were as follows: Lack 

of structured training program for ECCE teachers and leaders, Lack of appropriate Centers 

constructed for ECCE purposes, Lack of   locally and culturally appropriate textbooks, 

teachers’ guides, syllabuses, policy documents, manuals that support the implementation of 

ECCE , Lack of appropriate indoor and outdoor play materials, toilet, first aid room and kit, 

Lack of parent participation in the implementation of ECCE policy frame work process,  

Lack of on the job training for teachers and leadership in the area of child development, 

care and education. 

Concerning community engagements in the ECCE, there were lists of activities that are 

supposed to be exercised by ECCE leadership to enhance community participation in the 

well-functioning of the ECCE. Based on the finding  the extents of leadership in  

coordinating  Community  sensitization and Parental education is very low  whereas the 

leadership role  in  ECCE management committee formation  and its strengthening is low 

while the leadership  practices  in  Supporting parents, communities and  teachers for the 

optimal development of the children is low.   while  the   practices   of the leadership in 

engaging the community in the production of locally made learning materials, guiding 



 

families to establish home  environment  that  support children as students, designing  

effective forms of school-to-home and home -to- school communications about  ECCE 

programs and their children’s progress is low .  In addition, the practices  of leadership in 

ensuring the involvement of parents in the care and follow-up of the children’s learning and 

progress in school and out of school is low,  While the ECCE leadership practices in 

supporting parents, communities and teachers for the optimal development of children was 

low. In addition, the leadership role in engaging the community in the production of locally 

made learning materials was low. 

 

 

 

 

 

5.3 RECOMMENDATIONS  

 
In light of the conclusions, the following recommendations were forwarded: 

1) School leaders and district education office may decide to separate ECCE centers from 

elementary class rooms because children enjoying the ECCE centers are mainly  focused 

on play  based teaching and caring which enables them to develop the four basic  

developmental domains.       

2, ECCE principals and district education office may furnish with locally available 

materials in order to enables the sustainability of the program implementation and reduce 

the cost for the materials and make sense for children as children learn best when they are 

using teaching materials that are familiar   for them   and that are culturally and socially 

appropriate.   

2)  In most ECCE centers, indoor and outdoor teaching (play) materials are limited. 

However, play is not only the business of the child but also an essential medium of 

instruction for the preschool education program. Thus, to alleviate the current shortage of 



 

play material, establishing mechanisms such as   creating a mobile shelf that contains 

packages of locally made teaching materials made of cartons, muds, used plastics and 

others locally available materials.  

3)  It is important to take immediate measures to prepare developmentally appropriate and 

relevant curriculum materials, print and distribute to   the ECCE centers such as    

textbooks, teacher’s guides, syllabuses, standards and other related directives to ECCE in 

local languages. 

4) District education officials may     establish   standards focusing on the learning 

environments, community participation, monitoring systems and     coaching systems. 

5, There are few best performing ECCE centers in separating the centers from elementary 

schools using fencing and making the centers conducive for children.  Therefore the district 

education office may organize the works of such Centers and scale up to all the centers 

under the supervision of the districts.  

6)  The District education offices may   assign competent and   committed ECCE program 

coordinators that are capable enough to support ECCE teachers and Leaders at the centers. 

7.  Since most of the ECCE centers are attached to elementary schools, the leadership of 

the school is responsible to the ECCE too, and it is advisable to separate the centers from 

the elementary schools and  assign a separate ECCE  head/ principal/  

8, The District education office needs to allocate a budget for the ECCE program to make 

the centers learning environments conducive and benefits children of the centers. 

9, The ECCE management committees needs to be established at ECCE centers and 

functional to mobilize the communities and becomes the sources of the ECCE budget. 

10, The reginal education bureau along with the zonal education office should make 

available the ECCE documents such as   guidelines, teacher’s guidance, text books and any 

policy documents that support the implementation of the programs.  



 

11, In-service training program should be scheduled and provided by the region education 

bureaus for teachers, principals, cluster supervisors and District early childhood 

coordinators on ECCE curriculum implementation at the start    of the academic years  

13.  There should be channels of communication, feedback mechanisms and supportive   

system on the issues of ECCE program implementation and monitoring at the reginal, 

zonal, district and centers levels so that each stakeholder are responsible for their action.   

14. The Regional education bureau should provide appropriate attention to develop 

manuals, guide lines and supportive materials that enables the leadership and teaches to 

implement the curriculum.  
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APPENDIX-1 
                                        ADDIS ABABA UNIVERSITY  

 

SCHOOL OF GRADUATE STUDIES COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCE  

          DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT  

QUESTIONNAIRE TO BE FILLED BY ECCE   LEADESHIP, SUPERVISORS, DISTRICT 

EDUCATION OFFICERS AND ECCE TEACHERS 

The purpose of this questionnaire is to collect information on the leadership of ECCE in 

Selected district of   South West Showa zone Oromia regional sate   schools.  Hence, you 

are kindly requested to respond honestly and thoughtfully. The success of the study 

depends on your genuine information. The information to be gathered will be used only for 

research purpose. The information from participants will be used confidentially and will 

http://dx.doi.org/10.4236/oalib.1101538


 

not affect anybody in any way in what so ever. Your frank and sincere responses will be 

highly appreciated. There is no need of writing your name.  

I thank you in advance for your genuine collaboration. 

Part -1 BACKGROUND INFORMATION 

Direction: Please, point out your choice by using tick (√) mark excluding those that require 
written answers in each of the following sentences.  

1, Name of the ECCE Center: _______________________________________ 

2.  Is your ECCE center attached to elementary school?  Yes (1)_____No_________(2) 

3. Your current position: Teacher (1):____Principal (2):______Supervisor (3):_____ 
District ECCE coordinator (4):____________, any others (5):_________________  

4. Sex: Male (1): ____ Female (2): _____________ 

5. Age:  20-25:_______ 26-35:_________ 36-45:_______above 45:_________ 

6. Work experience related to ECCE: >1year: ___2-5 years: ___6 -10 years: ___ >10years:  

7. Your Current highest educational Level: Certificate: ________ ,10+3/12+2/:_____  
BA/BSc: _____ MA/MSc: _______ ____________ 

8.  Have you attend a training   program on ECCE  since you start your work? 
Yes(1)_____No__________(2) 

 

PART – 2 LEADERSHIP QUALITIES EXERCISED IN ECCE CENTERS  

Instruction: please indicate if your ECCE centers leaders demonstrate the following 

leadership qualities by using the rating scales and mark ‘√’ in the appropriate box. You 

may tick only one of the 5 choices from strongly agrees (5) to strongly disagree (1) for each 

column below based on the reality existing in your ECCE centers. 1 stands for strongly 

disagree, 2 for disagree, 3 for undecided, 4 for agree and 5 for strongly agree.  

S.N       Your        ECCE centers  leaders                     Your argument  

1 2 3 4 5 
1 articulate a collective vision      

2 Demonstrate  strong educational  and 
child  care focus 

     



 

3 Creating  school environment  where 
everyone feels supported &valued 

     

4 Practice and encourage    open  
communication  

 

     

5 encourage and facilitate team work      

6 Motivate and  empower   ECCE staff      

7 Knowledgeable  about Early childhood 
development and learning 

     

 

 

 

 

 

 

 

 

 

 

PART- 2: PRACTICES OF LEADERSHIP IN ENHANCING THE ECCE 

LEARNING ENVIRONMENT 

You are going to rate based on the raining scales given below. Here is the retaining:  5= 

Very high; 4=high; 3=average; 2=low; 1=Very low 

A. Extents of leadership Practices in creating ECCE learning environments conducive for 

the young children. You may tick only one of the 5 choices from very high (5) to very low 

(1) for each column below based on the reality existing in your ECCE centers. 

S.N Extents of leadership Practices in crating ECCE learning    Extents of the practices  



 

environment conducive  5 4 3 2 1 

1 Leading the establishment of  ECCE centers    with  
well-ventilated , lighted wide learning areas  

     

2 Mobilizing  the necessary resources to make ECCE 
learning environments clean 

     

3 Furnishing the ECCEs  with the necessary  indoor 
outdoor materials and equipment  

     

4 coordinating the outdoor play area that  is safe and 
located away from high-risk areas (such as ponds, busy 
roads, markets etc)  

     

5 Arranging the learning resources so that all children are 
equally accessible.  

     

6 Coordinating the implementation of structured daily 

routines such as , morning meeting , literacy circles, 
corner play , math circles, and others    

     

7 Coaching teachers       

 

B.  What are others activities that ECCE leadership perform in strengthening the learning 
environments in your ECCE centers? 

C. What are the main challenges that hindered ECCE leadership in strengthening the 
learning environments   ? 

 

PART-3: LEADERSHIP PRACTICES IN ENHANCING COMMUNITY ENGAGEMENT IN THE 

ECCE  

Extents of leadership   practices in enhancing community engagements in ECCE 

curriculum implementation.  You may tick only one of the 5 choices from very high (5) to 

very low (1) for each column below based on the reality existing in your ECCE centers.  

S.N List of activities  performed by ECCE  
leadership in enhancing community 
participation  

 Extent  of  leadership practices  

1 2 3 4 5 

1 coordinating Community  sensitization and Parental 
education  

     

2 ECCE management committee formation  and its      



 

strengthening  

3 Supporting parents, communities and teachers for the 
optimal development of the children  

     

4 Engaging the community in the production of locally 
made learning materials  

     

5 Guiding families to  establish home  environment  that  
support children as students  

     

6 Designing  effective forms of school-to-home and home 

-to- school communications about ECCE programs and 
their children’s progress  

     

7 Participating parents and teachers  in ECCE decisions       

8 Mobilizing public funding       

 

B. What are others activities that the leadership of ECCE practices in enhancing 
community engagements in the practices of ECCE in the schools and in the community in 
your district? 

 

 

C. What is the main challenge that hinders the leaderships in enhancing community 

engagements    in the well function of ECCE in the schools and in the community in your 

district?  

 

PART- 4: LEADERSHIP   PRACTICES   IN PROVIDING A SUPORTVE SYSTEM   IN THE ECCE 

IMPLEMENTATION  

 Extents of leadership    practices  in crating supportive     system for the implementation of 

ECCE curriculum. Here are some lists of practices that are supposed to be exercised, than 

put your arguments on the leadership practices in doing the activities in your centers. You 

may tick only one of the 5 choices from strongly agrees (5) to strongly disagree (1) for each 

column below based on the reality existing in your ECCE centers. 1 stands for strongly 

disagree, 2 for disagree, 3 for undecided, 4 for agree and 5 for strongly agree.  

S.N Practices of leadership in providing supportive system    Your arguments   



 

for  implementation of ECCE curriculum  1 2 3 4 5 

1 Strengthening  partnership among all ECCE 
stakeholders, teachers ,parents and  communities 

     

2 coaching   ECCE teachers       

3 Motivating the staffs       

4 Monitoring the  progress of ECCE and providing 
feedback to teachers and others ECCE taskforces   

     

5 Encouraging  the staff to achieve the expected goals of 
the ECCE   

     

6 Providing a training for teachers on ECCE guide line 
and curriculum implementation  

     

7 Leading   different sectors to contribute for the 
education and care of children 

     

 

A. What are others systems the leadership mounted for coaching, supporting   the ECCE 

task forces for the implementation of ECCE curriculum? 

 _______________________________________________________________ 

 

PART-5: CHALLENGES ENCOUNTERED THE LEADERSHIP IN IMPLEMENTING ECCE 

PROGRAM 

Challenges encountered the leadership in implementing ECCE program is    listed below. 

You may put your saying whether   the following listed are the challenges that encountered 

the ECCE Leadership while implementing the ECCE programs.   

S.N  

The challenges that encountered the leadership of ECCE.  

   Your 
arguments    

Yes No 

1 Lack of leadership skills on ECCE     

2 Absence of ECCE Curriculum and guidance    



 

3 Absences of professionally skilled and competent teachers  on 
the field of ECCE 

  

4 Lack of adequate classrooms, materials and equipment    

5 Lack of effective parent- ECCE centers  relationship   

6 Lack of In-service training for ECCE teachers and leadership   
on early child hood care and education 

  

7 Lack of commitments from the leadership and teachers     

8 Lack of budget allocated for ECCE program    

   

                                      NB: 1 stands for No and 2 stand for yes  

 

What are others challenges that encountered the leadership in implementing ECCE 

curriculum? 

 

 

 

 

APPENDIX-2 
ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Dear Interviewee: The purpose of this interview   question   is to collect information on the 

practices  of  ECCE   leadership to enhance the ECCE learning environments, to strengthen 



 

community participation and  establish system that improve the functioning of ECCE in the 

community and in the schools of south west showa zone Oromia regional state. Hence, you 

are kindly requested to respond honestly and thoughtfully. The success of the study 

depends on your genuine information. The information to be gathered will be used only for 

research purpose. The information from participants will be used confidentially and will 

not affect anybody in any way in what so ever. Your frank and sincere responses will be 

highly appreciated.  

I thank you in advance for your sincere cooperation  

Interview Questions  

1.  What are the roles and responsibilities your offices in leading the implementation of 

ECCE in your woreda  ?  

2.  What are   the   works that you are doing in enhancing the ECCE learning environments 

in your woreda ? 

3. What are the responsibilities of Leadership at Woreda education office in increasing 

community engagements in the implementation of ECCE curriculum?  

4. What are the systems that are recommended for strengthening system in the well-

functioning of ECCE centers in your districts?  

5. What are the main challenges that encountered the leadership of the ECCE centers? 

                                         Thank you!           

 

. 

 

 

 



ABSTRACT 
 

This study aimed at examining the practices of leadership in the public early childhood centers 

in south west showa zone of Oromia regional state. To this end, mixed research design was used 

and questionnaire and interview were used to collect data for the study. 30    0 -classes   attached 

to elementary schools and 10 ECCE centers operating separately selected randomly . The study 

is guided by concurrent design.  Since concurrent design allow   me to simultaneously collect both 

quantitative and qualitative data and merge the data to use the results to understand a research 

problem.  Questionnaire was the dominant data collection tool.   On the basis  of their 

contributions to the study, 16 0(61.5%) teachers, 78 (3%) principals, 18 (0.7%) supervisors and 

4 Woreda  ECCE coordinators  were selected using multi stage sampling technique. The study 

found that the extents of leadership practices in enhancing the ECCE    learning environments 

were low. Since most of the centers were attached to elementary schools they shared the 

necessary learning resources   from the schools attached to them.   The mobilization of the 

school resources for the separation of the centers from elementary school is seen poor.   

Whereas the extents   of leadership practices in enhancing community participation in the 

leadership of the ECCE was low. Whereas  the roles of leadership  in  strengthening  a system 

that foster the works  ECCE  curriculum    was analyses , As a result  majority of the respondents 

agreed  that  there were systems that are not functioning   due to    lack of leadership skills, and  

ECCE guide lines     translated in local languages ,  absence of professional teachers, lack of in 

service training for teachers and leaders, low  commitments from teachers and leaders ,poor 

community participation in the leadership of the ECCE centers contribute to the low 

performance of ECCE leadership. To improve the situation,   effective and continuous 

supervision need to be conducted to support teachers and communities   to make the learning 

environment conducive and enhance community participant in ECCE program implementation.    
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 CHAPTER ONE  

INTRODUCTION  
 

This  chapter deals with the background of the study, statement of the problem, objectives 

of the study, significance of the study, delimitations of the study,  operational definitions of 

Keys   terms and organization of the study. 

1.1. BACKGROUND OF THE STUDY 
 

The provision of early childhood  care and education in the organized preschool institutions 

have gained a wide recognition that provide desirable educational experiences for children 

aged four  to six.  It is believed to lay the foundation for children to develop fully and 

contribute to their communities in ways that foster economic growth, social stability and 

prosperity (CMEC, 1998). To realize these objectives, leadership has a great role.  The 

justification for ECCE includes its contribution to promote positive developmental 

experiences and independence molding the future adult to cope with rigorous life 

(Woodfield, 2004).   

In the search for increasing quality provision of education and care for young children and 

families many early childhood experts consider leadership as a key element. Thus dynamic 

and visionary leadership continues to be regarded as an important issue for early childhood 

care and education around the world in the twenty-first century (Waniganayake, 2003). 

Leadership in the early childhood is characterized by: the experiences and environment 

provided for the children; the relationships between teachers, teachers and leaders  and 

between adults and children; working collaboratively  crossing existing artificial 

boundaries to meet the needs of all concerned with the care and education of young 

children (Pugh, 2001:1).  
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In Ethiopia, there is no question about the vital contribution of ECCE in developing and 

broadening the range of children life experiences. Even though studies are limited, the 

available research indicates that preschool education, largely traditional, has been offered 

in religious schools with a focus on reading and recitation   (Amanuel, 2001).   

These can be seen from the government’s emphasis in Education and Training Policy 

(MOE, 1994)  which states that kindergarten would  focus on all round development of the 

child in preparation for formal schooling( Article, 3.2 and sub-article 3.2.1).  Besides, 

article 3.4 and sub-article 3.4.5 states that teachers starting from kindergarten to higher 

education will be required to have necessary teaching qualification and competency in the 

media of instruction through pre-service and in service training.  Further, article 3.5 and 

sub-article 3.5.3 states that the language of teacher training for kindergarten and primary 

education will be the nationality language used in the area. Moreover, article 3.9 and sub-

article 3.9.6 states that the government will create the necessary conditions to encourage 

and give support to private investors to open schools and establish various educational and 

training institutions.  

Although the government of Ethiopia formally recognizes pre-school education as a sector 

catering for children aged 4–6 years, the development of public pre-primary services has 

been minimal (MoE, 1995). According to recent national statistics, 95% of children aged 

3–5 years who have been attending pre-school are doing so in a private facility. In contrast 

with rapidly growing primary enrolment rates, growth at pre-school level has been limited 

and much slower, with an increase in coverage of only 2% between 1999 and 2006 

(UNESCO, 2006). Likewise, in Oromia, the Education and Training Policy (MOE, 1994)  

has been adopted and served to guide basic issues that preschool education    should 

address in the region.  

It is expected that, the regional policy is adopted and practiced in all zones. This study 

would examine the extent to which   Leadership in ECCE is practicing in the region by 

focusing on South West Showa zone. In the leadership of ECCE, many early childhood 

professionals consider leadership as a fundamental element. Thus energetic and visionary 

leadership continues to be regarded as an important issue for early childhood Leadership   

around the world in the twenty-first century (Waniganayake, 2003). 
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 Leadership in  early childhood care and education is characterized by: Strengthening the 

learning environments, engaging the community in the care and education of young 

children, establishing  supportive  system that enables the learning centers to function 

appropriately, creating  an environment that support the care and education of children, 

encouraging  supportive relationships between teachers and administration.  

According to Rodd(1998:8) leadership in the early child hood is defined as demonstrating 

contextual  literacy that is a capacity to speak fluently about context (including staff, 

children, and families) as well as the capacity to reflect upon the past and present when 

considering the future. Leaders in the early childhood should balance the concern for work, 

task, quality and productivity with the concern for people, relationship, satisfaction and 

morale.  They do this by using personal qualities which command respect and promote 

feelings of trust and security.  

Leaders in the early childhood settings are also responsible for setting and clarifying goals, 

roles and responsibilities, collecting information and planning, making decisions and 

involving members of the group by communicating, encouraging and acknowledging 

commitment and contribution. Leadership in early childhood care and education (ECCE) is 

a collective practice that incorporates not only the leader and the administration, but also 

staffs, parents and everyone else who has an impact on the implementation of early 

education practices.  

According to the contextual leadership model (Hujala, Heikka&Halttunen, 2011), 

leadership in ECCE is determined and guided by the mission of ECCE, which defines core 

tasks of the practice in child care and education. The content and amount of daily 

responsibilities performed by leaders can vary significantly. The discourse of leadership 

and the emphasis of the management work can vary according to the leadership context  

(Hujala, Heikka, &Halttunen, 2011). According to Donaldson (2006) school leadership 

goal is to ensure to the highest degree possible that every child in every school learns to her 

or his optimum level.  
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Donald and his associates (1984) support the need for collaborative effort. Thus, School 

leadership might be highly committed to improving children learning; however it is equally 

important to recognize that they cannot succeed without the assistance of teachers, students 

and parents who must also share the commitment and strive for high achievement (Donald, 

et., al., 1984).Thus, leadership practice in schools at all levels is the collective hard work 

and effort of teachers, students, parents and principals in a respectful working environment.  

In Ethiopian contexts, pre-primary education includes kindergartens, “O” class and child to 

child programs. This level normally involves children of ages 4-6 enrolled in the pre-

primary education.  

Preschool education curriculum (MoE, 2008) identifies five major objectives and broad 

areas around which preprimary education is secured. According to the curriculum material, 

these thematic areas are meant to bring change along four developmental directions i.e., 

Physical, cognitive, emotional and social. The social section is geared towards bringing 

change in areas of fostering meaningful interaction with others, and encouraging children 

to exercise immediate environmental exploration. Therefore to make real the learning 

environments of the ECCE centers, the participation of the community in the care and 

education of children are mandatory.   

According to the researcher  knowledge, a thorough study was not carried out so far in the 

area of leadership of  ECCE in rural areas of the region and for this reason, there is a need 

for an in-depth understanding of how leadership  are   played their roles in implementing 

ECCE in the region based on the national ECCE frame works, In line with this, the study 

was focus on the  extents of   leadership  practices in creating a learning environments  

within  which ECCE activities were  accomplished, the extents of leadership practices  in 

enhancing the community engagements in the implementation of  ECCE , the extents of 

leadership practices in  strengthening  supportive  system that enables ECCE centers and 

the challenges that encountered the leadership  in implementing the ECCE curriculum in 

south west showa zone Oromia reginal states 
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1.2. STATEMENT OF THE PROBLEM 
 

The Government   of    Ethiopia aimed   to   implement ECCE in all elementary schools in 

the form of “0-class” or preprimary classes. As a result the gross enrolment rate of 

preschool children increased from 5.3% in 2010/2011 to 21.6% in the 2011/2012 academic 

years (MOE, 2012).  Though the government has struggling preschool expansion program, 

it is challenged by lack of trained teachers, incentives for teachers and leaders assigned to 

preschool.  Furthermore, the curriculum and guidelines are not widely available and there 

are limited center facilities, developmentally appropriate learning materials, and play 

grounds.   Lack of ongoing mentoring, support and supervision for preschool teachers is the 

others challenges that is encountering the country for    the overall quality of the ECCE 

program (MOE, 2012).  

ECCE received much focus   in ESDP IV (2010 - 2014/15), which provides a useful 

analysis of lessons learnt from ESDP III (2005/06 to 2010/11). Tangible program outcomes 

and targets were set in the program than ever before the preceding ESDPs through different 

approaches to meet the objective of ECCE as stipulated in EFA documents. It has placed 

mainly two key outcome targets: to increase GER from 6.9% in 2009/10 to 20% in2014/15 

and to establish a pre-primary class in all rural and urban primary school compounds 

(MOE, 2010:29).  However, despite the presence of these statements in different sectors of 

government policy and the comprehensive inclusion of ECCE in the ESDP IV, ECCE in 

Ethiopia was one of the most neglected areas. Taking this in to consideration, in 2010, as a 

result of a joint effort by UNICEF and the concerned ministries in the area, a new ECCE 

policy guide line has been developed.  

The policy  guideline  focuses on enhancing the quality, accessibility and equitable 

distribution of services for children through more  efficient partnerships and capacity 

building programs through   four basic pillars: Parental education, Health and  Early 

stimulation programed  (Birth to 3+years), Pre-school community-based kindergarten  (4 to 

6+years), and Community based non-formal school readiness programs (MOE, 2010).   
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However, most of pre-schools are located in unsafe places because the facilities were not in 

line with the health and developmental needs of young children. Some centers lack potable 

water and could be environmentally inadequate due to lack of spaces for play and learning 

because most of them operate in buildings that are not originally constructed for the   

purpose.  There are also lack of children’s books, toys and other relevant educational 

materials in some of these pre-schools and ECCE centers (Tsegai 2015). 

The UNESCO (2010) case study showed that the challenges of   ECCE in Ethiopia were; 

location of ECCE centers on unsafe places because the facilities were not in line with the 

health and developmental needs of young children. Furthermore, ECCE centers are 

environmentally inadequate due to lack of spaces for play and learning. Since most of the 

centers operate in buildings not originally constructed for that purpose. Moreover, the study 

showed that lack of children’s books, guide lines, toys and other relevant educational 

materials in some of these ECCE centers.  The situational analysis of the policy  frame 

work for ECCE in Ethiopia confirmed   the study of UNSCO,  The policy  framework 

identified the major challenges  in current  ECCE practices in Ethiopia as  lack of proper 

training of pre-school teachers; lack of culturally relevant storybooks; non- existence of 

alternative care and education services for the majority of the children population in rural 

areas; lack of access to early childhood education for almost all children and especially 

children from low socio- economic background; lack of awareness about the value and type 

of care and education of young children (MOE 2010: 13). 

The effective ECCE Leadership should  pay   attention to promoting child wellbeing for all 

four developmental domains, Llewellyn (2008), these child development domains are: 

Physical wellbeing and motor development; Social and emotional development, including 

foundational life skills; Language and literacy development; Cognitive Development 

thinking skills and approaches to learning. 

 Leadership and teachers thought of preschools as places to teach letters and numbers; as 

well as some socialization skills such as taking turns, raising hand to talk, working in 

groups, and following rules.  They may have noticed that children who attended preschool 

were familiar with rituals of school, knew how to behave and had some basic skills such as 

knowing some numbers and letters, Llewellyn  (2012); Over time these basic skills did not 
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sustain children’s advantage over long run. By second and third grade there were no 

advantages. In these   studies, children who attended preschool dropped out of primary 

school at the same rate as those who did not attend preschool.  

Effective   ECCE leader coaches and supervise the ECCE teachers to incorporate all four 

domains in the ECCE classroom activities. Doing so helps children to understand, 

remember and apply a concept, Llewellyn (2008). They recognize that children have 

different learning styles or strengths in one area over others. For example, if a child is 

physical in nature, always moving and dancing, then she/he would enjoy stories that are 

acted out. The child would understand the concept of dividing a number in half when the 

teacher demonstrates how cards for a game are divided between two children. 

Leadership matter for the extent to which the center supports, stimulates and subsidizes 

professional development. Staff quality is maintained by leadership that motivates and 

encourages working as a team, information sharing and professional staff development.  

The rapid expansion of pre-primary education, particularly O-Classes, raises concern 

regarding the quality of education offered. At present, primary school teachers are using 

available periods to provide O-Class instruction, (MOE, 2015).ECCE in Ethiopia proposes 

that schools become involved in constructing ECCE facilities attached to primary schools 

and that Grade 1 and 6 teachers’ train Child-to-Child facilitators drawn from children in 

Grades 5 and 6 (MOE,2010). 

Yet the reality in rural shows that school directors, teachers’ and children themselves are 

struggling to carry out the roles and responsibilities that have come with the rapid 

expansion of the primary education system. Schools are shortages of resources and must 

deal with large increases in enrolment. Leaders are putting a huge effort into getting 

primary school children enrolled at the correct age, following up when they drop out and 

managing large classes.  Many children in Grade 5 and 6 are already battling to stay in 

school and to balance competing pressures. Many of them work for pay in order to buy 

their school materials and must deal with very difficult circumstances at home. Although 

they would learn a lot from the experience,   spending time as Child-to-Child facilitators 

might have severe impacts on their own achievements. 



8 | P a g e  
 

The new ECCE Framework (MOE, 2010) offers a real opportunity to provide universal, 

low-cost and quality ECCE in Ethiopia, as long as it is carefully phased in and enough 

resources are provided. However, if the Framework is implemented without sufficient extra 

resources, it is likely to place a significant additional burden on an already overstretched 

primary education system. While capacity building, professional training, parent education, 

quality assurance and adequate regulation are all pre-requisites for implementing scaled-up 

and sustainable ECCE in low-resource settings, inadequate finance is likely to be the core 

obstacle (Young Lives, 2012) 

These efforts have allowed the Gross Enrolment Rate (GER) for pre-primary to reach 34% 

in2013/14, (MOE, 2015) of which around a quarter is in three year kindergarten and the 

remainder one-year-Class and Child-to-Child instruction. This is above the ESDP IV target 

for ECCE which was 20% (from a baseline of 6.9% at the start of the plan). (MOE, 2015) 

Total access and variation in modalities across regions, however, has implications in terms 

of preparedness for Grade 1. A child who has completed three years of kindergarten 

(predominantly in urban areas) is currently better prepared to enter school than a child who 

has received one year of O-class or Child-to-Child  instruction – modalities that are 

emerging rapidly and are gradually improving in quality. 

If expansion of pre-primary education continues to follow the same pattern across regions 

and kindergartens remain accessible almost exclusively to those in urban areas, it may only 

increase educational advantages for children from urban areas whose families are able to 

send them to kindergarten (MOE, 2015).  

To change the problems concerning the implementation of ECCE and mobilize the 

resources for the well function of ECCE in the schools and at the District level, leadership 

at the District level and at the school level responsibility is high.  Considering the  

problems that were found in the provision of ECCE, there were  several studies that 

assessed the implementation  of the ECCE in Ethiopia, having considered the issues  I have 

tried to  observed different  studies  which  are related to ECCE implementation in 

Ethiopia. Most of the studies were concentrated in Addis Ababa. I have tried to observe 

different studies that are related to ECCE implementation in Ethiopia.  
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Most of the studies were delimited in Addis Ababa, whereas few are  in Oromia regional 

states. Majority of   the studies were    written for Partial fulfillment of the requirement for 

the Masters of Art in different departments including department of educational planning 

and management in AAU and others universities.  

According to my assessments, there were researches that have been conducted on ECCE in 

Ethiopia.  Among them,  Tsegaye  (2014) from  AAU  was the one  and the title of his  

thesis is: “Practice and   Challenges of Pre-School Education in Nefasilk Lafto Sub City of 

Addis Ababa. “The writer assessed that main determinant factors of ECCE  which includes: 

the physical and learning environment that encompass the materials used for children 

holistic development, curriculum guideline, scheduling and structuring, Teachers know 

how, teaching learning methodology, assessment used to engage and follow up, Health and 

Nutrition, the relationships with Parents and community, administrative issue. In his  

’conclusion the study identified  challenges like, Shortage of trained man power and 

employee turnover, parent’s limited support to children’s development, government 

insufficient support, unavailability of text books,  

Shortage of input materials and lack of decision making body like board of director for 

managing KG are some of the threat that the study indicated. Another writer on ECCE was 

Biniyam (2014) from AAU. Unlike the study by Tsegaye, This thesis looked the existing 

Policy, Practice and Challenges of Early Childhood Care and Education of Teachers 

Training in Ethiopia taking the Case of Kotebe University College. This research examined 

how the policy provisions have been understood and implemented on ECCE teachers 

training at KUC and, how the prevailing practices at the university college engaged to train 

pre-service ECCE professionals. The researcher found out that ECCE teacher’s training at 

KUC lack the required quality.  

Concerning the practices of readership in ECCE, Rahel (2014) conducted her study on 

“The Role of Leadership in Preschools Teachers Competence”, which is different from the 

above researches in it’s’ dimension. She assessed the preschool education and competence 

of preschool teachers and to significance the role and competence of the leaders who play a 

critical role in preparing and supporting those teachers. Her major findings are low teacher 

salaries and high turnover.  
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There was also study conducted by   G/Egzeabeher (2014) from AAU. He  assessed the 

practices and challenges of Early Childhood Care and Education in Addis Ababa, the study 

looked the sufficiency and efficiency nature of key inputs and management practices, the 

practice of major stakeholders’ participation on the ground overall practices and challenges 

encountered of the programs. The study found out that the kindergartens are not that much 

conducive for all children because there were narrow classes, great number of children in 

the classes, low Participation of parents, and stakeholders, Lack of training principals, 

teachers, experts and parents.  which are great barriers to implement early childhood Care 

and Education, absences of experience sharing of kindergartens, limited support system of 

supervision and collaboration of stakeholders are the other barriers of the kindergartens. 

Other writer on the ECCE was Hiwot (2016) from AAU on practices and challenges of 

leadership in private kindergartens in bole sub city. The study aimed at assessing the 

Practices and Challenges of Leadership in the Private Kindergartens of Bole Sub City, in 

Addis Ababa. The research concluded that kindergarten principals were not independent 

leaders. They have no power in decision making, the leadership skill was found to be very 

poor. 

Consequently, the recommendations she forwarded was   Kindergartens principals’ 

personal effort and enthusiasm for leadership should be supplemented with strong 

encouragement and continuous support primarily by their own school management. 

Sufficient in-service training should be provided by the city administration offices for 

principals, cluster supervisors and early childhood experts. The education offices need to 

assign early childhood education trained supervisors.  

Although there were different researches   conducted in the areas of ECCE in Ethiopia 

focusing in AA. But a few is done on the ECCE Leadership.  As it can be seen from the 

research and articles reviewed there was a gap on the Leadership of the ECCE in improving 

the learning environments of ECCE centers, enhancing community participation and 

establishing a system that improve the implementation of ECCE curriculum.  

Therefore, this thesis is different from the mentioned studies because of the research 

location, its limitation, the concerns that were addressed and its research method.  The 

study  would  tried to  assess the leadership of  ECCE  focusing on  leadership qualities  
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practiced in ECCE centers, it’s practices    in making the learning environments conducive, 

strengthening  community engagements and extents of leadership practices in providing 

supportive  system  that foster the implementation of ECCE programs.  

The main research purpose is therefore to assess   the leadership qualities practices, the 

leadership practices in making the learning environment conducive for ECCE centers, 

engaging community in care and education of young children and the its practices in 

providing supportive system for the well-functioning of ECCE and to identify the major 

challenges that hindered the leadership in   the implementation of ECCE in South West 

Showa Zone Oromia Regional States in selected   woredas. To meet the objective, the 

following basic questions were depicted.  

1.3. BASIC QUESTIONS  
 

1.  To what extent does   leadership qualities exercised in the ECCE?   

2. To what extent does leadership play the role in creating conducive learning environment 

for ECCE? 

3. To what extent does the leadership   engaged the community in ECCE? 

4.   To what extent does leadership practice the roles in providing supportive systems for 

implementing ECCE curriculum? 

5. What are the challenges encountered the leadership in implementing ECCE  ? 

 

1.4. OBJECTIVES OF THE STUDY  

1.4.1. GENERAL OBJECTIVE  

 

The main objective of the study will be to assess the leadership of ECCE in Selected 

District of South West Showa Zone Oromia regional states and the challenges encountered 

during the implementation of the ECCE program. 
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1.4.2. SPECIFIC OBJECTIVES  

 

The specific objectives of the study will be to:  

 To assess the  practices of leadership qualities in ECCE centers 

  To assess  the extents of ECCE leadership    practices    in strengthening  the learning 

environment in  ECCE 

 To assess  the practices of  ECCE leadership    in enhancing Community engagement in 

ECCE centers  

 To examine the practices of ECCE leadership in providing    supportive systems in 

implementation ECCE curriculum.  

 To identify the major challenges that encountered ECCE leadership    

1.5. SIGNIFICANCES   OF THE STUDY  
 

Early childhood education is believed to address problems that are faced by the students at 

later stages of their education. So it is given due prominence internationally and nationally. 

Therefore, the leadership of ECCE would help in improving the quality of the program. 

Besides, ECCE leaders, ECCE teachers, ECCE   experts   would benefit in maximizing 

their leadership competency.  

This study would contribute to understanding about the leadership   of ECCE to improve 

the ECCE in south west showa zone Oromia reign and the researcher believed that this 

study would enable the  leadership of ECCE to  implement   ECCE in a meaningful  way  

and the outcome of this research work would have various significances.  

The major one significance   of this study would be to make educational policy makers to 

become aware of the importance of ECCE leadership and take relevant action. It may 

create conducive situation for the policy makers, trainers, ECCE leaders, ECCE teachers 

and parents or guardians by pin pointing the ways on how the ECCE leadership would 

focus on the improvement of ECCE learning environments, parental education and system 

strengthening    to    improve the implementation of ECCE. It would also help to raise the 

awareness and motivation level of other researchers for further studies in the area of ECCE 

leadership. 
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Based on the researcher experiences, ECCE programs implementers would be benefited. 

Woreda education office may support and motivate Schools implementing ECCE programs 

to implement appropriately. It also serves as a source for further research for those 

interested in the area. In general, the study would benefits in providing valuable 

information about how leadership is practiced in ECCE centers. 

 

1.6. DELIMITATION OF THE STUDY  
 

The study was delimited to South West showa   Zone of Oromia region. South west showa 

zone was selected because of two reasons. The first was financial limitation. The other 

reason   was that, the researcher is a colleague with cluster supervisors, teachers, school 

principals and Woreda education officers, where he has been working in one of the District 

of South west showa zone. This helps the researcher easily obtain relevant information. The 

study would be conceptually delimited to the practices of leadership in strengthening 

ECCE earning environments,   community engagements and strengthening the system for 

supporting the ECCE task forces. The study would have produced better result, if all ECCE 

involved in the research. In addition, if the study included enough number of Leadership 

participants   in the study. However, to make the study more manageable and 

accomplishable within the given time frame, it is restricted to selected Districts 

implementing ECCE programs in the zone. Moreover, for the same reason only leadership 

of ECCE aspects would be studied.  
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1.7. DEFINITION OF KEY TERMS 
 

ECCE: The term ‘early childhood care and education’ (ECCE) refers to a range of 

processes and mechanisms that sustain, support and aid in the holistic development of 

children, from birth to age 8 years. Early childhood care and education  is program that  

supports children’s survival growth, development and learning (UNESCO 2006:15) 

Leadership of ECCE: It is an organizational body which leads the school activities to 

determine the current situation and future end of the school. 

Physical environment: It includes the entire school environment like Outdoor and indoor 

spaces, buildings, furniture, equipment, facilities and resources that have to be used 

suitably for the purpose of teaching-learning process and developing children.  

Learning Environment: It is a place for children to learn, run and play games together 

with other children in a friendly manner (UNSCO,2015)  

Outdoor equipment: It is equipment which is made for the purpose of children play to 

create an ample opportunity and appropriate development (MOE, 2016.) 
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1.8. ORGANIZATION OF THE STUDY 
 

This thesis contains five chapters. Chapter 1, the introduction, attempted to put the research 

problem in to perspective. This chapter presented the background of the study, statement of 

the problem, objective of the study, significance of the study, delimitation and limitation of 

the study. While chapter   two   was devoted to review related literatures to the different 

aspects of early childhood   education and leadership of ECCE   in-depth. Chapter 3 

discussed the research design and method, the population and sample, the data needed to 

answer the research questions, the source of the data and the procedures followed in 

gathering and analyzing the data. In Chapter 4 deals with data presentation, analysis and 

interpretations discussed thematically to present the research outcome. Data presentation 

tools such as mean, standard deviation and tables were used. The main body of the thesis 

comes to an end in chapter 5, which summarized the entire research proceedings, presented 

conclusions drawn and forwarded recommendations. 
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CHAPTER TWO  

REVIEW OF THE RELATED LITERATURE 
 

Many philosophers, educators, psychologists, and child development specialists have 

exerted much effort in devising appropriate means and ways of providing organized 

education for pre-school children. Thus, in this review literature relevant to the study would 

be presented so as to provide an insight into major ECCE leadership.  

Leadership involves a type of responsibility aimed at achieving particular ends by applying 

the available   resources (human and material) and ensuring a cohesive and coherent 

organization in the process (Ololube, 2013). Northouse (2007) and Rowe (2007) described 

leadership as a process whereby an individual influences a group of individuals to achieve 

a common goal. This article contends that effective leadership is crucial to the proper 

operation and very survival of a non-profit organization. Leadership is arguably one of the 

most observed, yet least understood phenomena on earth (Burns, in Abbasialiya, 2010). 

Over time, researchers have proposed many different styles of leadership as there is no 

particular style of leadership that can be considered universal. Despite the many diverse 

styles of leadership, a good or effective leader inspires, motivates, and directs activities to 

help achieve group or organizational goals. Conversely, an ineffective leader does not 

contribute to organizational progress and can, in fact, detract from organizational goal 

accomplishment. According to Naylor (1999), effective leadership is a product of the heart 

and an effective leader must be visionary, passionate, creative, flexible, inspiring, 

innovative, courageous, imaginative, experimental, and initiates change. 
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2.1 CONCEPTS OF EARLY CHILDHOOD CARE AND EDUCATION  
 

The definition of early child hood care and education varies among child hood educators. 

Different countries use different terms and phrases to explain the services and education 

given to young children. Some of these terms include preschool education, early childhood 

education, early childhood education and care, pre-primary education, kindergarten, etc. 

For most people early child hood care and education (ECCE) refers to education and care 

provided during the period from birth to the age of starting primary or formal school. But 

there are different age limits set by different scholars and organizations to the year that 

comprises of early childhood education. For Chowdhury, and Choudhury (2002), early 

childhood begins when the ‘relative dependency of babyhood’ is over and it covers the age 

from of 2-6 years.  

In Australia early child hood education involves a program serving children birth to 8 years 

to promote children’s intellectual, social, emotional, language and physical development 

and learning NAEYC(2005). The term ECCE has been used by UNESCO to refer to 

services for children from birth until the child enters primary education Rao and Sun, 

(2010). In Ethiopia context early childhood care and education refers to comprehensive 

approach to policies and programs for children prenatal to seven years of age MoE(2010).  

2.1.1 IMPORTANCE OF EARLY CHILDHOOD EDUCATION  
 

Early childhood is a remarkable time for a child to develop physically and mentally. It sets 

the foundation for, behavior, health and lifelong learning. Early childhood education and 

care programme  also paramount in a child’s over all development. To this end, the role of 

the teacher (adult) and care givers in children development is seen as a role of the highest 

order and one to be taken seriously. This is because, children view teachers as a role model 

and take prompt from the ways that teachers behave and interact around and with them 

(Zigler& Stevenson, 1987). 

 Many educators identified early childhood education as very fundamental time for any 

child. For instance, one third of children school attainment potential has been determined 

by the time he/ she enters preschool (Bloom, 1964).  
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His studies also support that first four or five years of a child is the period of greatest 

sensitivity to environmental influences. Nurturing and healthy environment can have far 

greater effects in improving the child’s overall development. Unfavorable environments on 

the contrary have negative and retarding influence on the child over all development. 

Bloom (1964) said that early childhood education helps the child to develop good 

physique, motor skills, personal adjustments, appreciation of the self and others and 

understanding the environment.  

This means early experience weather home or school in child’s early life has grand 

contribution on part of his/ her development now and in the future. In relation to this, 

Boren and Pickett (1954) cited that many of the failures in adult life, the poor adjustments 

made by individuals to their environments are accepted as being derived partly from “faulty 

training” or lack of opportunity for self-development in the early years. Besides, pre-school 

seeks to develop social interaction and individual responsibility to stimulate initiative and 

resourcefulness and to develop the ability to solve the daily problems of group life Boren 

and Pickett(1954). Early childhood education has lifelong effect in life.  

2.1.2 CURRICULUM OF EARLY CHILDHOOD EDUCATION  
 

Learning begins before a child walks through the classroom door UNESCO, (2007:6). The 

concept of “holistic learning” is based on the accepted principle that learning should be 

integrated in all areas of human growth and development. It is only for the purpose of 

studying one area or another in depth that such categories are created. The different 

subjects based educations witnessed in our KGs are the product of these categories.  

The aim of early childhood curriculum is to help children acquire the skills and behaviors 

that will promote their optimal growth physically, socially, emotionally and intellectually. 

In fact, principals and teachers should consider a number of factors in developing a 

curriculum to provide maximum learning opportunities (Gordon and Browne,2011).  

In early childhood setting in its wider sense curriculum is the planned and unplanned and 

include all of the activities as well as the subject matter, the interactions with people (adult 

– child interaction), and all experiences of the child’s day (Diribssa,2004:6).Similarly 

Bredekamp and Rosegrant(1995) provide an inclusive definition: curriculum is an 
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organized framework that delineates the content that children are to learn, the process 

through which children achieve the identified curricular goals, what teachers do to help 

children achieve the goals, and the context in which teaching and learning occur (Ann and 

Kathryn,2011). However, as the curriculum is transmitted in the classroom it will be 

expressed or enacted through the teacher, hence, it is called expressed or enacted 

curriculum Dribssa (2004).  

According to Curriculum Framework for Ethiopian Education(KG-Grade 12), the 

following are specific approaches to kindergarten education MoE, (2010a:15): learning 

should be conducted through free and facilitated play- such as sports, dance, music, visual 

arts and role play. The mother tongue is recommended to be used as a medium of 

instruction and for storytelling.  

2.1.3 ECCE TEACHERS   COMPETENCIES IN ECCE  
 

Teachers’ experiences are defined as set of values, skills, and knowledge that would equip 

teachers to teach effectively in their classroom (Gupta, 2006:113). Teachers plan, observe, 

listen, help, learn, play, console, discipline, confer, comfort, and teach the children and 

adults who make up their world of early childhood (Gorden and Browne,2011:59). 

Teaching quality is one of the central components of an early learning system that children 

experience directly. Indeed, it is through caring, committed, and competent early childhood 

professionals that young children and their families experience the excellent curriculum, 

The appropriate teaching strategies, the supportive services, and the effective public 

policies (Howes and Richie ,2002:4).   Teachers’ relationship with students and their 

knowledge and skills are among the most critical factors in determining how much a young 

child learns; teachers and principals who are trained in early care and education are more 

responsive to the needs of children and better equipped to help children succeed (Tarlov 

and Debbink, 2008:88).  
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2.1.4 COMMUNITY PARTICIPATION IN ECCE CENTERS   

  
Families are the first and most powerful influence on children’s early learning and 

development. Paul (1994), point out family as a primary factor for the successful 

development of children. He further stress that there is no substitute for the support and 

love that a family provides to a child. Actually, parents are young children’s first and most 

important caregivers, teachers, and advocates. As such, the quality and effectiveness of 

programs for young children are contingent upon the degree to which families’ needs are 

met and to the degree to which families understand, demand, and are engaged in high 

quality early care and education in both the child’s own home and in early learning settings 

(Paul, 1994).  

2.2 DEFINITION OF LEADERSHIP  
 

In general leadership is about vision and influence. It can be described as a process by 

which one person sets definite goals and expectations and influences the actions of others 

to behave in what is considered to be a desirable direction. Taylor(2005) argue that a 

leader’s words, actions, decisions, interactions and styles affect the beliefs, values, feelings 

and behaviors  of people they work with and are critical in determining how others respond 

in team. For Taylor (2005) leaders are people who can influence the behavior of others for 

the purpose of achieving a goal.  

In the same way, leadership is defined as a process of influencing the activities of 

individuals or a group in efforts toward goal achievement in a given situation. For Keith 

(1975) leadership is the ability to persuade others to seek the defined objective 

enthusiastically. It is a human factor which binds a group together and motivates towards 

goals.  

Despite the minor differences among the definitions, the features that are common to all 

these definitions are process and practices enacted by leaders in formulating long term 

goals, in designing and implementing activities to achieve the goals and motivating and 

aligning group members to accept the goals and to implement the mutually agreed 

activities.  
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Looking at through the vast collection of literature related to leadership in education and 

other fields, it is clear that many concepts and ideas are in fact applicable to leadership in 

early childhood setting. Therefore, leadership is conceived as a set of behaviors on the part 

of the person holding designated leadership position, namely kindergarten principals in 

Bole sub city, for inducing long term changes perceived to be better or more adaptive for 

the group. 

However, there is a continuing controversy about the difference between leadership and 

management. Some writers contend that leadership and management are qualitatively 

different and mutually exclusive. For instance, Law and Glover (2000) pointed out, 

although there has been much debate over the differences between leadership and 

management it is important to understand they are inherently linked and interwoven. The 

next sub section will provide clear picture about the relationships between leadership and 

management in general and in the early childhood settings in particular.  

2.2.1 LEADERSHIP AND MANAGEMENT  
 

Leadership is related to but distinct from management in key aspects Fidler (1997);Kotter, 

(1996).Leadership seeks to produce organizational change by developing a vision of the 

future and strategies for making necessary changes, communicating and explaining the 

vision, and motivating and inspiring people to attain the vision. On the other hand, 

management seeks to produce predictability and order by setting operational goals, 

establishing action plans with timetables, and allocating resources, organizing and staffing, 

and controlling and monitoring results and solving problem.  

According to Kotter, management and leadership both involve deciding what needs to be 

done, creating networks of relationships to do it, and trying to ensure it happens (Fiddler 

1997; Kotter, 1996).Most managers are engaged in planning, budgeting, organizing, 

staffing and problem solving Kotter (1996). Thus, leadership practices establish a direction 

focused on the bigger picture of how different elements of the organization are related and 

where the organization is heading, work on people’s values and involve a longer time 

frame. In contrast management focuses on details, maintaining the daily operation, and 

relatively shorter time frame. 
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2, 2.3 THEORIES OF LEADERSHIP  
 

There are as many different views of leadership as there are characteristic that distinguish 

leaders from non-leaders. While most research today has shifted from traditional trait  or 

personality-based theories to a situation theory, which dictates that the situation in which 

leadership is exercised is determined by the leadership skills and characteristics of the 

leader (Avolio, Walumbwa, & Weber, 2009), all contemporary theories can fall under one 

of the following three perspectives: leadership as a process or relationship, leadership as a 

combination of traits or personality characteristics, or leadership as certain behaviors or, as 

they are more commonly referred to, leadership skills.  

In the more dominant theories of leadership, there exists the notion that, at least to some 

degree, leadership is a process that involves influence with a group of people toward the 

realization of goals (Wolinski, 2010). Charry (2012), noting that scholarly interest in 

leadership increased significantly during the early part of the twentieth century, identified 

eight major leadership theories. While the earlier of these focused on the qualities that 

distinguish leaders from followers, later theories looked at other variables including 

situational factors and skill levels. Although new theories are emerging all of the time, 

most can be classified as one of Charry’s eight major types: 

2.2.4 "GREAT MAN" THEORY 
 

Great man theories assume that the capacity for leadership is inherent, that great leaders are 

born, not made. These theories often portray leaders as heroic, mythic and destined to rise 

to leadership when needed. The term great man was used because, at the time, leadership 

was thought of primarily as a male quality, especially military leadership. 

2.2. 5 TRAIT THEORY 
 

Similar in some ways to great man theories, the trait theory assumes that people inherit 

certain qualities or traits make them better suited to leadership. Trait theories often identify 

particular personality or behavioral characteristics that are shared by leaders. 
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2.2. 6 CONTINGENCY THEORIES 
 

Contingency theories of leadership focus on particular variables related to the environment 

that might determine which style of leadership is best suited for a particular work situation. 

According to this theory, no single leadership style is appropriate in all situations. Success 

depends upon a number of variables, including leadership style, qualities of followers and 

situational features (Charry, 2012).  

2.2. 7 SITUATIONAL THEORY 
Situational theory proposes that leaders choose the best course of action based upon 

situational conditions or circumstances. Different styles of leadership may be more 

appropriate for different types of decision-making. For example, in a situation where the 

leader is expected to be the most knowledgeable and experienced member of a group, an 

authoritarian style of leadership might be most appropriate. In other instances where group 

members are skilled experts and expect to be treated as such, a democratic style may be 

more effective. 

2.2. 8. BEHAVIORAL   THEORY 
 

Behavioral theories of leadership are based on the belief that great leaders are made, not 

born. This leadership theory focuses on the actions of leaders not on intellectual qualities or 

internal states. According to the behavioral theory, people can learn to become leaders 

through training and observation.  

2.2. 9 TRANSACTIONAL THEORY 
 

Transactional theories, also known as management theories, focus on the role of 

supervision, organization and group performance and the exchanges that take place 

between leaders and followers. These theories base leadership on a system of rewards and 

punishments (Charry, 2012).  
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2.2. 10 TRANSFORMATIONAL THEORY 
 

Relationship theories, also known as transformational theories, focus on the connections 

formed between leaders and followers. In these theories, leadership is the process by which 

a person engages with others and is able to “create a connection” that result in increased 

motivation and morality in both followers and leaders. Relationship theories are often 

compared to charismatic leadership theories in which leaders with certain qualities, such as 

confidence, extroversion, and clearly stated values, are seen as best able to motivate 

followers (Lamb, 2013). 

2.3 LEADERSHIP IN ECCE CENTERS  
 

In the search for increasing quality provision of education and care for young children and 

families many early childhood experts consider leadership as a key element. Thus dynamic 

and visionary leadership continues to be regarded as an important issue for early childhood 

principals around the world in the twenty-first century (Waniganayake, 2003). Leadership 

in the early childhood is characterized by: the experiences and environment provided for 

the children; the relationships between teachers, teachers and administration and between 

adults and children; working collaboratively crossing existing artificial boundaries to meet 

the needs of all concerned with the care and education of young children (Pugh, 2001:1). 

Leadership is very important as early childhood principals’ have many responsibilities to 

many different people: different staff, parents and children.  The first three related to their 

tendency to focus upon the 1) centrality of relationship with other 2) teaching and learning 

3) importance of building a learning community. She found out that women communicated 

more, motivated more, and spent more time with teachers and students. 

Leaders in the early childhood settings are also responsible for setting and clarifying goals, 

roles and responsibilities, collecting information and planning, making decisions and 

involving members of the group by communicating, encouraging and acknowledging 

commitment and contribution,   making the learning environments  conducive for children, 

engaging the community and  strengthening the systems    Rodd (1998:2). 
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 2.4 CONCEPTUAL FRAMEWORK FOR LEADERSHIP PRACTICES   IN ECCE 
 

According to Association of  childhood education international ( ACEI)  the guidelines for 

ECCE  services  in the 21st century   includes ; environment and physical space of settings 

for children ,Curriculum content and pedagogy ,Early childhood educators and caregivers ( 

ECCE teachers) , Partnership with families and communities , Services for young children 

with special needs , accountability, supervision, and leadership  of  the centers . According 

to these documents, the learning environment for ECCE includes physical space and 

psychologically safety.  The physical safety involves the necessity to protect a child from 

health hazards that prohibit the child’s ability to learn and develop. The child’s 

psychological safety implies that the overall environment should introduce a sense of 

belonging and well-being for all children. Moreover, it is important that the learning 

environment is a stimulating environment for a child to explore and experience new 

situations.  Play is one of the most important roles in education and development of 

children with special needs.  

Every aspect of the child and his or her development aspects should be put central in the 

design of a curriculum. The various aspects included in the curriculum content and 

pedagogy are the curriculum document, content of the curriculum, pedagogical methods, 

learning materials, assessment of children’s progress and evaluation of programs. 

 In this study, I would like to focus on the leadership of the ECCE as leadership matters. It 

is important for  ECCE leadership  to communicate with families and parents  to outline 

ethical responsibilities and behaviors  to formulate and enforce rules that guide the centers 

and  to create a fluent transition from home to school, to stimulate participation and an 

inter-professional collaboration for education to be used to its’ full.  

 

 

 

 

 



26 | P a g e  
 

UNESCO (EFA, 2005) provides a visual representation of the structure of the quality 

ECCE services.  Here is the conceptual frame work as follows . 
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2.4.1: LEADERSHIP PRACTICES IN CREATING    LEARNING ENVIRONMENT 

CONDUCIVE FOR ECCE 
 

Most of the pre-schools in Ethiopia are located in unsafe places or are not appropriate for 

pre-school education because the facilities were not in line with the health and 

developmental needs of young children (Tsegai, 2015).  Some centers lack potable water 

and could be environmentally inadequate due to lack of spaces for play and learning 

because most of them operate in buildings not originally constructed for that purpose. 

There is lack of children books, toys and other relevant educational materials in the pre-

schools.    

Learning environment  could be, Safe and caring atmosphere, Positive and consistent 

instructive discipline, Daily routine posted and followed, structured activities promote all 

areas of child development; are interactive, enjoyable to children and hands-on, good time 

management; no long wait periods, Warm, responsive interactions between teacher and 

child, A mix of teacher directed structure activities and child-directed play, activities that 

are culturally appropriate; including use of mother tongue, Adaptations made for children 

with disabilities, ample time for children to self-direct play with stimulating materials in 

adequate supply to sustain an activity.  

If ECCE  center is located in a building, then adequate space to accommodate 25-30 

children (1.5 meters per child recommended), Open space areas for movement activities 

and group meetings; desks and tables are not advised for ECCE centers, good ventilation 

and lighting, Clean, separate toilets for girls and boys, Safe drinking water; and hand-

washing area with soap, dry place to sit on carpets or mats, off cement or dirt, Safe 

playground area away from dangerous streets, markets or open water, free of glass, barbed 

wire and dangerous surfaces such as rocky areas or mountain side locations; Nearby 

storage facility for storing locked trunks with learning materials; all sets of materials should 

be kept in cotton bags.  
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Children escorted to and from the ECCE center by parents or teachers, trained parents 

engaged in enrolling children, developing learning materials, supporting ECD teacher; and 

ensuring quality control, Regular opportunities for ECCE teachers to meet and participate 

in ongoing learning. Learning environment is also a place where children learn about their 

peers as they try out different roles and adjust to work together. Learning environment is a 

center where Children interact through emotional and social aspects. This environment 

helps children to engage intellectually and socially build positive relationships with others 

and also develop friendship &regulate their behavior. Learning environment enhance 

children’s willingness to take risk and make decision confidently. This encourages children 

to create a suitable, Healthy and respected environment and also to build appropriate social 

behavior &correct use of language and to facilitate Positive interaction between children 

and teachers.  

When the learning environment is convenient to children they can talk through conflicts 

and express their feeling. They can use the guidance to foster children’s self-regulation 

appropriate social interaction & social competence (HKSAR, 2006). 

In preschool program, the organization of indoor is important but no ECCE program is 

complete without taking in to account the outdoor organization. Both indoor and outdoor 

together make a total learning environment, which caters for every child’s interests and 

provides materials and equipment appropriate for the level of development of each and 

every child (Curtis, 1998).  

As a whole, staff-child ratio and group size is one of the most critical factors in preschool 

education.   Well-arranged ECCE classroom will help children to develop self-confidence 

and to become self-directed in their present and later learning activities. Particularly, 

activity centers i.e., the area in the classroom devoted to a particular activity need to be 

carefully designed and equipped sufficiently with a variety of equipment and materials that 

can promote active learning .  
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The centers need to include provision for activities in the educational areas of creative and 

arts, languages, mathematics, social and natural science ( Isenberg and Jalongo, 1993). To 

this end, it is worth mentioning that ECCE classroom has adequate space. A variety of 

stimulating play and learning materials that promote not only simple but also higher 

thought processes (puzzles, riddle and guessing games, stories and fairy tales, etc.) should 

be available. To enhance creativity, there should be a variety of visuals rich in color, 

texture and shape on the walls.  

The learning environment should be friendly providing adequate opportunity for 

interactions among children as well as between children and adults. The space in the room 

allows for at least one and half square meter for each child (MoE, MOH, MOWA, 2010).  

In general, it is evident that classroom space and the way materials and equipment are 

arranged affect the quality of children’s learning. As a result, ECCE classroom should be 

properly arranged so that children can have opportunities to actively involved in their own 

learning and develop the desired behavior. 

Equipment and materials make the bones of preschool educational program. It gives 

children first-hand experiences. Hence to promote children’s social, emotional, intellectual 

and physical development it is necessary to provide appropriate equipment and materials 

for a variety of activities. It should be wide ranging with natural and manufactured objects 

(Bruce, 2005).  

Generally, even though, the extent of government involvement in preschool education 

considerably vary from country to country, it is possible to say that government can play 

important roles in policy and curriculum development, standard setting, controlling and 

evaluating, training of teachers, and supervision to improve the quality of services rendered 

to children in preschool program.   In the search for increasing quality provision of 

education and care for young children many early childhood experts consider leadership as 

a key element.  
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Thus leadership continues to be regarded as an important issue for early childhood   around 

the world in the twenty-first century (Waniganayake, 2003).   Leadership in the early 

childhood is characterized by: the experiences and environment provided for the children; 

the relationships between teachers, teachers and administration and between adults and 

children; working collaboratively crossing the existing artificial boundaries to meet the 

needs of all concerned with the care and education of young children (Pugh, 2001:1).  

Leadership is very important as early childhood leaders’ have many responsibilities to 

many different people: different staff, parents and children. Thus, leaders in early years 

settings are stimulating with managing the related areas of care , health and family support 

integrating these with education; they will also need to continue effectively manage, 

organize and develop staff with different professional perspective as well as varying level 

of experience and exposure to professional trainings.  

Meeting people’s needs involves clarifying the group goals to help people understand the 

purpose of the group and to help gain commitment; providing guidelines to support people 

know what is expected of them in group interaction; provide sense of inclusion and 

acceptance in order to draw on the full resources of the group; keeping means of 

communication open; and creating a warm and friendly atmosphere in the setting where 

group members are valued through encouragement and recognition (Waniganayake ,2000). 

Bringing it all together (Morgan ,1999), emphasizes the uniqueness of early childhood 

setting and its difficulty to specify and define leadership exclusively.  However, it become 

visible that supporting the development of relationship between the members of early 

childhood communities and team work appears to be out most important in shaping 

effective leadership. Thus, early year’s sector (ELEYS) case study recognizes that a key 

area of leadership practice in the early years involves the identification and building of 

shared objectives by children, parents and staff. 
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The researchers consider that the provision of direction is promoted by the leader’s 

capacity to identify and articulate an ambitious collective vision; to ensure consistency 

among staff (shared understanding of setting practices and processes); being a reflective 

leader and encouraging reflective practice in others. Accordingly, the following leadership 

qualities were practiced in most effective early childhood settings (Blatchford and Manni, 

2006).  

2.4.2    LEADERSHIP PRACTICES IN STRENGTHENING COMMUNITY     

ENGAGEMENT IN ECCE  
 

The research findings have confirmed that parental involvement enhances the value of the 

program for the child (Butler, 2001).  Accordingly, Eldridge (2000) cited in Fitzgerald 

(2004), found that when parents and teachers work together in early years settings, the 

result have positive impact on the child’s development and learning. These include 

increased achievements, better attendance, improved attitude to learning and less behavior 

problems.   Thus parents should be recognized and respected as children first teachers, and 

continuing educator and consulted as partner in any decision making   process related to 

their children’s education (Sadek, 1996).  Parent support programs in developed countries 

have been shown to have a strong impact on language skills and overall development of 

young children. Researchers have documented that oral language skills develop in the 

context of responsive and language-rich home environments, with consistent language 

interactions between children and their caregivers. For example, Hart and Risley (1995) 

demonstrated that the sheer quantity of parental talk is highly associated with vocabulary 

size in the early years, which in turn is associated with later reading skills. Furthermore, if 

reading begins in the preschool years at home, children have much better chances of 

becoming skilled readers (Scarborough, Dobrich, & Hager, 1991). What is even more 

important is that a literacy-rich home environment, where parents engage in reading and 

sharing books with children, can override some of the educational disadvantages that lower 

income families often face (Purcell-Gates, 1996). 
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Both parents and the school need to share common perception and responsibilities about 

the child. Mutual involvement, accountability, and cooperation as well as reciprocal 

communication systems are more vital (Seigel, 2002).  Therefore leadership role in 

realizing this is crucial. ECCE leadership plays a major role in strengthening the parental 

participation in the care and education of the children. Benefits to the parents include, 

understanding the aims of preschool education, increase awareness of their child’s learning 

progress and how to help at home, increase awareness of the curriculum, increase self-

confidence, and enhance awareness of the opportunities of the home as learning 

environment. Among benefits for the teachers;  enhance understanding of family culture, 

lead to deeper respect for the family, and increased satisfaction with the quality of their 

practice ( Fittzgerald, 2004; Isenberg and Jalongo, 1993).  

Further, parent-school partnerships promote a bond between home experiences and 

educational programs. It invites parents to engage in governing, evaluating, implementing 

and supporting the school and their child’s learning. For this, a forum for parent education 

is essential. Besides, an ongoing and effective communication strategies with both sides 

happily and actively involved should be adopted to maintain appropriate relationships. 

Some of these strategies include: telephone calls, notes, meetings, parent visits, 

conferences, newsletters and the use of children’s circulating books. In addition, 

understanding how to communicate with parents, displaying warmth, respect openness, 

sensitivity, flexibility, reliability, and accessibility to parents establishes a foundation for 

building strong partnership ( Fitzgerlad, 2004; Chowdhury and Choudhury, 2002).  

Research evidence demonstrated that home educational provisions and consistency across 

home and preschool settings promotes achievement for young children (Sylva et al., 2004). 

Many other studied highlighted family and parent involvement in children’s learning as 

having an influence on their happiness, achievement and learning in preschools. Sylva et al. 

(2004) research also revealed that work with parents as first educators of their children is 

an effective strategy. Besides, working with parents in the early childhood settings has 

powerful effects on language, cognition and self-esteem of the child.  
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Therefore the leadership of ECCE should recognize these facts and work effectively on the 

issues of parental participation of the education and care of children. Parent involvement 

has been interpreted in a number of ways such as: parents in school, teachers at home and 

parents as governors (Wolfendale, 1992). In the same way( Blatchford and Brooker,1998)  

describes parents partnership as quality and a division of power which inevitably draws 

parents into decision making and policy issues, not simply helping and information sharing.  

Thus, for Blatchford, parents’ involvement should go beyond supporting their children and 

providing information instead parents needs to involve in decision making and policy  

issues which has great contribution for the preschools improvement.  

If ECCEs are locally contextualized, there are lots of stakeholders that can be deployed for 

support. For instance, relevant indigenous knowledge could be imparted by deploying 

grandparents in story telling sessions (Moll and Greenberg, 1990; Moll et al 1992).  

Attempts to tap into this potential have seldom been made in standard ECCE programs in 

Africa. But a small number of programs addressed to the needs of orphans in Southern 

Africa have adopted with some success the strategy of working with grandmothers as key 

community resource persons for the care of the growing number orphans and vulnerable 

children in rural communities as a result of the HIV and AIDS pandemic (Serpell, et al, 

2011). Thus, considering grandmothers to contribute to ECCE programs through activities 

such as story-telling would be a potentially valuable addition to the portfolio of 

intervention strategies for the promotion of ECCE in rural Ethiopian communities, that 

could help to strengthen the connections between young children‟s home and school 

environments, and build the confidence of those communities in the local cultural relevance 

of their services. 
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The awareness of parents on the importance of early childhood education has increased 

which created a huge demand for access and quality pre-school education. Due to the 

pressure from parents, schools are forced to admit even children age 4-5 years in the O-

classes. Although the O-class was meant to children of six years of age, many schools are 

admitting under six years due to the existing parental demands. Indeed, in some places the 

active engagement of the community in mobilizing resources like for example, contributing 

for the monthly salary of the school teacher is worth mentioning. In some cases, the daily 

stay in the O-class program was found very short by parents. There were also instances, 

where parents’ complaints were filed on the variation of the duration of the program.  

2:4.3: LEADERSHIP PRACTICES IN PROVIDING A SUPORTIVE SYSTEM FOR 

THE IMPLEMENTATION OF ECCE 
 

In most of the effective ECCE, better leadership is characterized by a clear vision, 

especially with regard to pedagogy and curriculum which was shared by everyone working 

within the setting. The most successful leaders, in terms of child outcomes, demonstrated a 

strong educational focus, valued adult child interaction and supported their staff in 

developing better ways of engaging children.  The challenges connected with leadership in 

preschools identified were lack of trained leaders and teachers related to the profession and 

absence of relevant continuous training. In addition to these, low status and pay of 

principals, teachers and other professionals were identified as particular challenges 

connected with developing leadership in ECCE. 

From a historical perspective, ECCE practices in Ethiopia can be categorized as 

collaborative exercises rather than activities that were left to the monopoly of one party. 

Different organizations have been involved in conducting ECCE programs: government, 

faith-based organizations, NGOs, individual/ private organizations, and, public/ community 

organizations. In fact, paying salaries of teachers; availing indoor and outdoor preschool 

facilities, and raising funds to cover preschool expenses have been done in collaboration of 

the stakeholders (MoE, 1982 E.C).   
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Although these collaborative efforts are to be valued as they are the only promising 

avenues for reaching out the multitude of underserved Ethiopian children, such endeavors 

do, however, fail short of cooperation and networking to meaningfully define scope and 

territory, share resources, and exchange experiences for a common goal. It is even 

worrisome to note that there is no government body that owns the ECCE in Ethiopia 

(MOLSA and MoE, 1982 E.C). 

 

2.4.4 THE CHALLENGES THAT   ENCOUNTERED THE LEADERSHIP OF 

ECCE CENTERS  
 

The challenges that hinders the implementation of ECCE is the ownership of ECCE centers   

and   lack of coordination among the various organizations (  MoE, 2010).  In fact, a sort of 

division of  labor  not just collaboration in the strict sense of the term  was worked out such 

as the aspect of care was taken up by MoH, education by MoE, and parent and family 

issues by Mo WCYA, but the administrative and coordination aspect among these line 

ministries remained unclear.  

In addition to ownership  problem and lack of coordination between offices, it is also 

surprising to observe that ECCE problems noted in Ethiopia before many years are still 

taking a strong hold; there is a noted  ass  lack of permanent budget particularly for ECCE  

established by public organizations, many ECCE centers were opened in an area that was 

not child friendly; classrooms were not convenient, there was lack of space for different 

services and many ECCE  ran short of teaching aids and resources(MOE,2010). As per the 

regulation issued by NCC, ECCE ran by public organization were supposed to be 

administered by committees elected from these organizations. But, the members were busy 

with their own work and showed less commitment, Supervisors were untrained; there was 

lack of daycare services hampering mothers from public and professional participation, and 

inadequate health services to children enrolled in KGs   (MoE, 1982 E.C). 
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The classroom is far removed from modern pedagogy because practices are too often 

focused on teaching the children formal/ academic skills in reading, writing and arithmetic 

exercises, and not structured and managed to addressing the rights of the child for holistic 

development; psychosocial aspects of care, health and nutrition and related other needs are 

not taken care of (Habtamu, 1996). 

The ECCE standard used to measure the implementation of EEC policy and curriculum 

reflect the requirements of preschools in advanced countries and hence only few preschools 

meet the expectations (UNESCO, 2006). Obviously, the standard doesn’t give recognition 

to traditional schools. It is also a challenge that the standard rather marginalizes indigenous 

resources because quality is defined in terms of external standards.  

The implementation of ECCE   in the schools and separately has, however, not been 

without its own challenges.  The major challenges were absence of clear guideline on the 

management of these centers is one of problems (Belay ,2017).  The primary schools that 

operate under serious budget and logistic constraints are expected to host these centers. 

Whether or not this resource sharing strategy would yield better result in preparing the 

underserved children for the formal school system is to be seen. Whether or not this 

increment is meaningful and promising in terms of providing quality service to children is 

also a point of argument. The policy directive was not accompanied by any form of 

financial support. There is little technical support for schools to enable them properly 

handle this tender age. Besides, there is lack of qualified teachers, lack of the requisite 

administrative skills in heads of schools and education officers, shortage of classroom 

space, shortage of furniture, lack of play and learning materials, and lack of sanitary 

facilities (Britto et al., 2012).   

In order to meet the needs of young children in the preprimary education, demands for 

appropriate kinds of equipment, those are essential for the implementation of the ECCE 

curriculum.  Tables, benches / chairs and shelves must be selected to meet the needs of 

ECCE children.  
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The inadequacy of the equipment, as in the most of studied primary schools, tends usually 

to create discomfort and fatigue, which invite children to lack of attention and 

concentration to their own learning. It would also open the door for the occurrence of 

misbehavior. Therefore, appropriate child-sized tables, chairs/ benches, and shelves were 

inadequate in most of the kindergartens for the children’s attending in the centers. The 

inadequacy might hamper the achievement of educational objectives intended in these 

kindergartens, as recommended. 

Preprimary  teachers  and leaders face diverse problems in curriculum implementation such 

as, lack of physical facilities, difficulty in evaluation practice, lesson planning and 

organizing child activities, teaching-learning process, social environment problem, stating 

goal and objective, content, lack of administrative support and problems related to parental 

involvement (Kari A. Dietz, 2002). 

In Ethiopia, the major challenges confronting current pre-school education are high fees, 

lack of a standard curriculum, guidelines, culturally relevant story books, lack of access to 

early childhood education for almost all children and especially children from low 

socioeconomic backgrounds, lack of awareness about the value and type of care  and 

education and misconception about children’s learning   (MoE , 2003).   In addition, from 

the district   Education Office in the area of education quality, audit and inspection has 

indicated that there are serious problems in the practice of ECCE.  These include problems 

related to giving high attention to academic achievement with little emphasis to social 

development, ignoring the play way teaching method, low quality of teaching and 

insufficient competency to teach in ECCE and lack of indoor and outdoor material.  

All of these factors forced me to investigate the practices and   challenges of ECCE 

leadership. Indeed, while different educators and researchers have investigated the problem 

abroad, there has been limited local research conducted in the area of ECCE in Ethiopia.  
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                               CHAPTER THREE 

        RESEARCH DESIGN AND METHODOLOGY  
 

This presents the research design and methodology, sources of the data, sample and 

sampling techniques, data gathering instruments and procedures, and method of data 

analysis.  

3.1. RESEARCH DESIGN  
 

The main purpose of this study was to investigate the leadership of ECCE in South West 

Showa Zone Oromia regional sate in selected Districts. Since The study focuses mainly on 

describing, recording, analyzing and interpreting the conditions that exist in relation to 

Leadership of ECCE focusing on strengthening the learning environment of ECCE, 

establishing systems that fosters the well function of ECCE centres, in enhancing 

Community engagement, promoting and strengthening the required partnerships and 

collaboration among all stakeholders for the effective delivery of ECCE services in the 

districts. In order to get relevant and sufficient information on research problem, mixed 

research Methods (quantitative and qualitative methods was used). To this effect,  a 

triangulation/concurrent/parallel design  was employed as an appropriate methodology     as 

it allows  me  to simultaneously collect both quantitative and qualitative data, The  Design 

was selected because it could  investigate  adequately the leadership of ECCE in the 

selected districts of South west shows zone. 

The study used a form of concurrent design in that it was appropriate to gather several data 

related to the problem under the study. Concurrent   designs   may allow me to collect both 

quantitative and qualitative data at the same time, merge the data and use the results to 

understand a research problem. It is a common characteristic shared by qualitative and 

quantitative research (Cohen et.al.2007).  
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3.2. SOURCES OF DATA 

  

The Primary sources of data were teachers of ECCE, the school principals implementing 

ECCE in their schools, woreda    ECCE focal person and   woreda cluster supervisors. The 

secondary source of data was gathered from different documents such as education policy, 

early childhood care and education policy framework, ESDP and ECCE centers teacher’s 

reports and elementary schools principals implementing ECCE program reports and 

Supervisors reports. 

3.3. SAMPLES AND SAMPLING TECHNIQUES 
 

To select samples from zonal education office, 420 elementary schools are implementing 

the ECCE program in the schools in the form of 0-class and others initiatives. To select the 

sample from the population, multi-stage sampling was used. First, by using stratified 

sampling, the eleven districts under the zone were categorized in to four strata/ group/ by 

zonal Education Office based on their geographical location and distance from the zonal 

town. Then the four sampled districts were selected from each stratum by simple random 

sampling. Teachers, school principals, supervisors, District ECCE coordinators were 

sampled based on their proportionality.  

Finally, 160 teachers, 78 ECCE leaders , 18 supervisors and  four District level ECCE 

coordinators of which a total of 260 participants   were taken as sample size of the study 

based on Krejcie  and Morgan (1970) table for determining Sample Size from a given 

population. In this case, the population is 802.  Consequently, we calculate the size of the 

sample in each stratus through the following expression to keep the proportionality as 

recommended by Barreir and Albandoz (2001): 
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ni = n x Ni/N 

Where 

ni is sample required from each strata  

n is the sample size 

Ni is the population in each strata/woreda 

N is the total population in four woredas 

The samples that were taken from each woreda are presented in the table below 

 

TABLE 1: POPULATION OF   RESPONDENTS IN THE ZONE  

S.N Groups  Population  of the respondents   in 

the zone  

Sample 

 

Remark 

Male Female                  

Total  

1 Teachers  244 250 494 160 Simple random 

2 Principals  206 35 241 78 Simple random 

3 Supervisors  56 0 56 18 Simple random 

4 ECCE leaders  11 0 11 4 purposive 

 Total      802 260  

 

SOURCE:   WEST SHOWA ZONE EDUCATION DEPARTEMENT, 2018 

TABLE 2:  DISTRIBUTION OF   RESPONDENTS IN THE    SAMPLED WOREDAS  

S.N Groups             Sample  Total  

Wonchi Amaya Bacho K/M 
1 Teachers  41 40 37 42    160   

2 Principals  20 18 20 20    78 

3 Supervisors  4 4 6 4     18 

4 ECCE leaders  1 1 1 1 4 

           Total  67 67 68 70 260 
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  TABLE 3: SAMPLED   RESPONDENTS IN THE ZONE  

S.N Respondents  Wanchi Ammayya     Bacho Kersa Mallima Total  sampled  

 

  M F T  M F T  M F T  M F T  M F T  

1 Teacher 3 38 41 3 37 40 3 34 37 3 39 42 12 14

8 

160 

2 Principa 19 1 20 16 2 18 18 2 20 18 2 20 71 7 78 

3 Supervis 4 0 4 4 0 4 4 2 6 4 0 4 18 0 18 

5 ECCE 

leaders   

1  1 1  1 1  1 1  1 4 0 4 

 Total                260 

  

3.4. VALIDITY AND RELIABILITY TEST 
 

To ensure the quality of the tools in this study, a pilot test was conducted on the validity 

and reliability of the instruments prior to the actual data collection. The objectives of the 

pilot test was  to check out the clarity of the contents of each item, the consistency of items 

under each theme, relevance of the questions for the study area, and to see the difficulty of 

the language. As to Cohen, Manion and Morrison (2007:432) validity concerns the extent 

to which the test tests what it is supposed to test. Consequently, in this study the content 

validity of the questionnaire was examined. So, the researcher first ensured that the 

questionnaire to be based on related literature and items reflects representative themes.  

Then the questionnaire was given to the research advisor and two other teachers 

experienced on teaching ECCE and for their comments.   

Reliability on the other hand focuses on the degree of confidence that can be placed in the 

results and the data, which is often a matter of statistical calculation and subsequent test 

redesigning (Cohen, Manion and Morrison 2007). The pilot study was conducted on five 

teachers and two principals from Waliso ECCE center, which was not included in the 

sampled woreda.  
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3.5 DATA GATHERING INSTRUMENTS AND PROCEDURES  
 

The necessary data for the study was gathered through self-developed questionnaires for 

principals and teachers. There was an in-depth interview with principals, education office 

early childhood education expert and supervisors at the sub city and Woreda levels 

respectively. These multi- method approaches minimize the chance of inconsistent findings 

that are attributable to similarities of methods (Lewin and Janet, 1991).  

3.5.1 QUESTIONNAIRE  

 

Questionnaire is appropriate instrument to collect large scale quantitative data from large 

numbers of people (Hult,1986). It was used to gather data from 160 teachers, 78 centers 

leader , 18 supervisors and 4 woreda ECCE focal persons  . The questionnaires which were 

prepared by the researcher, contained mostly closed ended and few open ones. All of the 

closed ended questionnaires were constructed in the form of likert scale. Part one contained 

the background information of respondents. Part two questions were about the practices of 

leadership in enhancing the ECCE learning environments.  Which is composed of  seven 

items. Part three contained questions regarding the practices of leadership in improving 

community engagements   with seven items. Part four was concerning the systems that are 

in place to support teachers and others ECCE taskforces which had seven items with four 

sub questions each. Part five was about challenges that encountered the leadership which 

composed of 12 items. The open –ended question was left for respondents if they want to 

add information on the leadership issues. 

3.5.2 INTERVIEW  
 

Interviews enable participants, to discuss their understanding of the world in which they 

live in, and to express how they look upon situations from their own point of view (Cohen 

et.al.2007). Interview questions were prepared and semi structured in- depth interview was 

made with the four Woreda ECCE focal people. The information gathered helped the 

researcher to enrich and triangulate the data gathered through questionnaires.  
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3.5.3 DOCUMENT ANALYSIS  

 

Documents being qualitative sources, to secure facts and figures about the practices of  

ECCE leadership, the education policy ,early child hood education and care manuals, 

strategic plans , guidelines and principals quarterly report were consulted to secure more 

data.  

3.5 DATA COLLECTION PROCEDURES  
 

After a thorough review of the related literature, questionnaires and interview questions 

were developed by the researcher. Then, in order to establish validity the proposed 

questionnaires were tried out on pilot ECCE which was outside the sample ECCE. After 

the try out, each items and instruments were carefully examined, improved and restructured 

and was made ready for final data collection. Then, participants  (teachers. Principals and 

supervisors) were informed about the objective of the research and its ethical 

considerations to respond to the questionnaires. Subsequently, the improved questionnaires 

were distributed and filled on the spot which helped the researcher to elaborate questions 

and discuss some issues with teachers, principals and supervisors. The interview with the 

woreda ECCE leaders were made after filling the questionnaires. Afterward, the interview 

with the Wereda educational expert was administered. Finally, analysis and interpretation 

was made based on the data gathered.  

3.6 METHOD OF DATA ANALYSIS  
 

All the teachers (160) , principals(78), supervisors (18) and district ECCE leaders   returned 

the questionnaires after responding all the items included .The raw data collected from 

questionnaires were inserted in 2020 SPSS statistical data processor software. The 

responses of the respondents for the questionnaires, which were designed into five points, 

rated scales arranged and organized in the form of tables. Mean and standard deviation are 

used to summarize and present the data in the tables. Then, the results in the tables are 

discussed, along with the results from the interviews and document analysis data.  
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                                 CHAPTER FOUR  

 DATA PRESENTATION, ANALYSIS AND INTERPRETATION  
 

This chapter deals with the presentation, analysis and interpretation of the data collected 

from ECCE teachers, principals, supervisors and District ECCE coordinators. Generally 

260 copies of questionnaires were distributed and of which 160 (62%) were given to ECCE 

teachers, 78(30%) were given to   principals, 18(7.6%) to supervisors and the rest   to 

woreda ECCE coordinators. The respondents were returned all the 260 copies and all the 

copies of questionnaire (100%) were employed in the data analysis.  In addition data were 

also obtained from District ECCE coordinators through interviews.  

4.1: CHARACTERISTICS   OF RESPONDENTS  

TABLE3:   BACK GROUND INFORMATION 
No                     

Background 

                                                     Respondents 

  

 

 

 

 

 

Teachers Principals Supervisors ECCE 

Leader 

Total 

N % N % N % N % N % 

1 Sex 

 

 

 

Male 12 8 71 91 18 100 4 100 
160 61.5 

Female 148 92 7 9 0 0 0 0 
100 38.5 

Total 160 100 78 100 18 100 4 100 
260 100. 

2 

 

 

 

 

Age  20-25 12 8 0 0 0 0 0 0 2 0.8 

26-35 120 75 0 0 4 22 0 0 143 55 

36-45 28 17 65 83 14 78 2 50 113 43.5 

above 45 0 0 13 17 0 0 2 50 4 .8 

Total 160 100 78 100 18 100 4 100 260 
100 

3 Educatio

nal level 

 

 

Certificate 130 81% 0 0 0 0 0 0 
2 .8 

Diploma 30 19% 22 28 0 0 0 0 
157 60.4 

B.A  0 0 56 72 18 100 4 100 
101 38.8 

4 experien

ce 

 

 

 

<1years 0 0 0 0 0 0 0 0 
8 3.1 

2-5 10 6 0 0 0 0 0 0 
86 33.1 

6-10 15 9 8 10 2 11 2 50 
141 54.2 
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As indicated in the above table, 148 (92%) of teachers were female and the rest 3(4%) are 

male. This indicates that   the majority of teachers in the study areas are female. Similarly, 

71 (91%) of the ECCE principals   participating in in ECCE leadership are male and the 

remaining 7 (9%) are female. This data shows that the participation of female in the ECCE 

leadership is low. 

As it can be observed from the same table, the educational level of ECCE teachers, 

130(81%) were certificate from different preschool institutions while 30 (19%) were 

diploma in first cycle. Whereas 22(28%) of the principals were Diploma holders and the 

rest 56(72%) of them were degree in different educational fields.  Since most of the ECCE 

centers were attached to primary schools and the principals were leading the two. The 

supervisors 18(100%) were B.A degree.  

The new guideline on human resource recruitment and development (MoE, 2002) indicates 

that the minimum educational requirements for principals need to have at least a first 

degree. However, table 1 shows that the majority, 157 (60.4%) of principals and teachers  

were diploma holders, indicating that the system has long way to go to meet the 

requirement for minimum level of qualified of principals while it has done well in training 

teachers required for the level. Therefore, principals and preschool teachers lack the 

necessary knowledge and to show effectively lead the schools and realize internal 

educational efficiency.  

As the above table indicates, 10 (6%) teachers in the research area put down their 

experience between 2–5 years, whereas 15 (9%) have 3–5, the rest 35(85 %) have above 10 

years experiences on education.  The experience of school leaders, in comparison, 8(10%) 

of the respondents have 6-10 while 70 (90%) of the respondents having above 10 years of 

experience.  This data implies that most teachers in the study areas have more experience 

and   most ECCE leaders have experience in leadership. 
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 4.2: ECCE LEADERSHIP   QUALITIES   EXERCISED BY ECCE LEIN ECCE 

CENTERS 
Table 4.2: ECCE LEADERSHIP   QUALITIES   EXERCISED BY ECCE LEIN ECCE 

CENTERS  

These items are some of ECCE leadership qualities that are expected from them. Therefore the 

respondents’ responses are summarized in the following table.   

S.N                     Items N Mean SD 

1 articulate a collective vision 260 2.20 .75 

2 Demonstrate  strong educational  and child  care 
focus 

260 2.25 .67 

3 Creating  school environment  where everyone feels 
supported &valued 

260 2.25 .60 

4 Practice and encourage    open  
communication  

 

260 2.30 .67 

5 encourage and facilitate team work 260 2.22 .79 

6 Motivate and  empower   ECCE staff 260 2.16 .76 

7 Knowledgeable  about Early childhood development 
and learning 

260 1.66 .73 

 

As can be seen in table 4.2, above the majority of the respondents disagreed whether the 

centers leadership is engaged in articulating a collective vision.  This is because, the mean 

value of the responses were less than 3 which is equivalent to “disagree. The responses of 

the respondents   justified that the leadership is not performing effective leadership in their 

settings. However, Waniganayake (2000) found out that most effective early childhood 

settings   better leadership    is characterized by a leader articulating a clear vision of the 

future and general plan of action for getting there. The provision of direction is promoted 

by the leaders’ capacity to identify and articulate ambitious collective vision; by being 

reflective leaders. The centers managers and leaders did not demonstrate strong educational 

and child care focus. 
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In the same way, the respondents   disagreed to the statements that principals support 

teachers and other staff in professional development, are competent and knowledgeable 

leaders (item 6), create a school environment where everyone feels valued and supported 

(item 8), are knowledgeable about early childhood development (item 9), and encourage 

reflection between teachers (item 9). This means that kindergarten principals’ leadership 

practice was poor. However, with the mean score of 3.5 both groups of respondents agreed 

to the statement that says “principals encourage and facilitate team work” (item7). It means 

that team work is vital and it’s encouraged by kindergarten principals. The idea of team 

work was also supported by many researchers’. In cultivating relationship between the 

member of ECE and team work appears to be out most important in shaping the process of 

leading to create shared understanding. It inquires working collaboratively and sharing 

experiences (reflection among teachers) to meet the needs of all concerned with care and 

education of children (Blatchford and Manni, 2006; Morgan, 1999 and Pugh, 2000). 

The respondents responded negatively   regarding leadership support to teachers and 

motivate in professional development. It means that ECCE leadership educational 

background and qualification were very poor. However, research found out that the 

effective settings offer intellectual stimulation for their staff along with respectful 

individualized support. The response of the respondents   on the leadership    practicing 

open communication with teachers and other staff indicated mean value of less than 3 

which is equivalent to disagree. It can be said there is lack of open communication or 

transparency between teachers and principals. On the same issue,  Waniganayake (2000) 

stated that open communication is keeping means of communication open and creating 

warm and friendly atmosphere in the kindergarten setting where group members are valued 

through encouragement and support. 

Concerning   the leaders’ knowledge, competency and knowledge of early childhood 

education the respondents   disagreed that   they were lacking expertise knowledge in their 

areas. 
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In reality, ECCE principals should be competent and knowledgeable in leadership and early 

childhood education. Blatchford and Manni (2006) identified ECCE leaders must have 

knowledge about early child hood education as well as specific knowledge of context 

within which she/he works. Kagan and Neuman (2003) also reported that early childhood 

leaders must have knowledge about ECEE to promote the advancement of ECCE.  

Principals trained in early childhood care and education is more receptive to the needs of 

children and is better equipped to help children succeed. 

4.3: PRACTICES OF LEADERSHIP IN MAKING THE LEARNING 

ENVIRONMENT   CONDUCIVE FOR ECCE CENTERS 
 

TABLE 4.3: PRACTICES OF LEADERSHIP IN MAKING THE LEARNING 

ENVIRONMENT   CONDUCIVE FOR ECCE CENTERS  

These items are some of ECCE leadership roles that are expected to practice and make the 

centers conducive for children education and care. Therefore the respondents’ responses 

are summarized in the following table.   

S.N Items N Mean SD 

1 Mobilizing   the establishment of  a separate ECCE class   260 1.91 .68 

2 Coordinating the necessary resources to make ECCE 

Learning environments clean  

260 2.11 .71 

3 Furnishing the ECCEs  with the necessary  indoor outdoor 

materials and equipment 

260 2.12 .62 

4 coordinating the outdoor play area that  is safe and located 

away from high-risk areas  

260 2.11 .65 

5 Coordinate the learning resources so that all children are 

equally accessible.  

260 2.14 .82 

6 Coordinating the implementation of structured daily routines  260 1.90 .75 

7 Coaching teachers  260 1.62 .72 
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As depicted from the table 4 above, the data obtained from respondents in response to 

various items, they were given with respect to the role of leadership in enhancing the 

ECCE learning environment. Accordingly, Item 1 of this table depicts this data provided by 

the respondents on the extent to which   the   leadership of ECCE facilitate the 

establishment of a separate centers class with well-ventilated and lighted wide learning 

areas.   

As the result the mean value of the data was 1.91 which is less than 2, and nearly and   

approximately near to 2.This indicated that the extents of leadership practices in facilitating 

the establishment of a separates with the necessary resources was low.   

As the observation of the few ECCE   centers observed    support   the data. The centers 

observed were attached to elementary schools and the     ECCE centers   sharing all the 

resources including latrines, class rooms and even the methodology of teaching.   Since the 

preschool centers functioning in the primary schools does not have ideal classrooms that 

support children’s cognitive and social development.  

In item 2 of the same table, the mean value of the data gathered on the extents of leadership 

in in coordinating the necessary resources to make ECCE Learning environments clean, dry 

and hygienic is 2.11. Therefore the status of the leadership practices was low.  The 

researcher made observation of four ECCE centers and the physical environments of the 

centers were not attractive.   

Concerning item  3 of the same table, the practices of the leadership of ECCE in furnishing 

the   centers with the necessary indoor outdoor materials and equipment. Accordingly,   the 

mean value of the data was 2.12. This   indicated that the extent of leadership practices in 

furnishing the ECCEs with the necessary indoor outdoor materials and equipment was low.   

Item 4 of the same table shows the extents of leadership in    coordinating the outdoor play 

area that is safe and located away from high-risk areas. The mean value of the data was 

2.11 and its standard deviation was 0.65. This indicated that the status of the leadership 

extent was low.    
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 Above all, the outdoor space and playground must be safe and secure for the children to 

play freely. It should be free from nails, rocks, broken parts, end edges, and glass pieces. 

The area should be well fenced, drained, and surface materials and equipment should be 

appropriate and well arranged for the activities in the area (Curtis, 1998; Foster and 

Headley, 1995).  Regarding item 5 of the same table, the mean value of the data gathered 

were 2.14.  This indicated that the extents of leadership practices   in coordinating   the 

learning resources to make education and care of   all children equally accessible was low.  

As indicated in the sixth item of the same table, it deals with the coordination of daily 

routines. Accordingly, the mean value of the data was 1.90. This indicated   that the extent 

of leadership in coordinating the implementation of structured daily routines was very low.   

The practices of ECCE leadership in coordinating the implementation of structured daily 

routines such as morning meeting, literacy circles, corner play, math circles are important   

to promote children’s social, emotional, intellectual and physical development it is 

necessary to coordinate the daily routines.  

Item 7 of the same table, the extents of ECCE leadership practices in coaching teachers so 

that teachers are using the learning resources that encourage play, age appropriate, 

culturally relevant. In this regard, the mean value of the data gathered was 1.62.  This 

showed the extent of the coaching practices was very low.   Aline with the data gathered 

from questioners, observation of a few ECCE centers were conducted and interview with 

district education office ECCE focal person was conducted. Based on the interview and 

observation, most of the ECCE centers are attached to elementary schools and   regarding 

outdoor space and playground, in the majority elementary schools   compound there were 

no playground and the safety conditions of playground was under question.  The learning 

environments are not attractive and child centers 

ECCE in the study area   lacks child-sized chairs, tables and appropriate shelves. Most 

ECCE centers are attached to elementary schools and they were not conducive, neat and 

decorated areas, free from noise. In addition, they lack first aid materials and a first aid 

room and kit.  ECCE in the study area lacks   toilet, water, and decorated classrooms. With 

regard to the average observed number of children, those who enjoy ECCE program  
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It is possible to say that most ECCE classrooms were inappropriate to teach children in. 

Besides the poor classroom condition, most of them were not ventilated, not well equipped 

with corners and outdoor play materials. Due to the narrowness of the classroom, children 

were unable to relax. The researcher observed most of the ECCE centers were not 

constructed for the purpose child care and education. 

4.4: PRACTICES   OF LEADERSHIP IN ENHANCING COMMUNITY   
ENGAGEMENT IN THE ECCE IMPLEMENTAAION 

TABLE 4.4: PRACTICES   OF LEADERSHIP IN ENHANCING COMMUNITY   

ENGAGEMENT IN THE ECCE IMPLEMENTAAION  

 This table contains the lists of activities that leadership of the ECCE centers is practiced to 

enhance parental awareness and community participation in the implementation of ECCE 

curriculum.  

S.N                                           Items N Mean SD 

 

1 Leading  Parental education program in the center  260 2.08 .79 

2 Leading ECCE management committee formation   260 1.98 .66 

3 Coaching  teachers for the best development of the children  260 2.19 .77 

4 Leading  the community in the production of locally made 

learning materials  

260 1.78 .73 

5 Coaching  families to  establish home  environment  that  

support children  

260 2.26 .68 

6 Designing  effective forms of communications  260 2.15 .63 

7 Participating parents in ECCE decisions  260 2.59 .74 

8 Mobilizing public funding  260 2.30 .72 

                      

As indicated in table 3 of item 1, the men value of the data on the extents of leadership in 

leading Parental education program implementation in the center was 2.08.  This indicated 

that the extent of the practices is low.   

As can be depicted from the same  table of item 2, the mean value of the respondents  on   

the extents of leadership in leading the  ECCE management committee formation and its 

strengthening   is  1.98 which indicated that,  its extents of practices is  still  low. 
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As table 3 of the same table, the mean value of the data on   the extents of leadership in 

coaching teachers   and parents for the optimal development of the children is  2.19.  This 

indicated that the extent of the practices is  low. The participation of parents in ECCE is 

emphasized in many programs, and research findings have confirmed that parental 

involvement enhances the value of the program for the child (Butler, 2001). Accordingly, 

Eldridge (2000) cited in Fitzgerald (2004), found that when parents and teachers work 

together in early years settings, the result have positive impact on the child’s development 

and learning. These include: increased achievements, better attendance, an improved 

attitude to learning and less behavior problems. Thus parents should be recognized and 

respected as children’s first and continuing educator and consulted as partner in any 

decision making process related to their children education (Sadek, 1996).  

 Item 4 of the same table, the mean value the data on the ECCE Leadership in enhancing 

community engagement, engaging the community in the production of locally made 

learning materials is 1.78.  

Item 5 of the same table, the mean value of the    data   on the extents of ECCE Leadership 

in guiding families to establish home environment that support children as students is  2.26. 

This indicated that their extent is low.   

Table 3 of item 6, the mean value of the data on   the extents of leadership in designing 

effective forms of school-to-home and home -to- school communications about ECCE 

programs and their children’s progress is 2.15.  From the respondents data,  The extents  of 

leadership in designing  effective forms of school-to-home and home -to- school 

communications about ECCE programs and their children’s progress.  Creating   

partnerships based on two way communications enhances the parental involvement critical 

to a child’s success. Communications stressing children’s achievements rather than 

problem-centered discussions create more positive and open dialogue between parents and 

staff. 

Item 7 of   the same table,   concerning    the extent of ECCE Leadership in enhancing 

community, and  the extents of leadership in Participating parents in ECCE decisions, the 

mean value of the data was 2.59.  The data indicated that the extent of the participation is 

low.  
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Item8 of the same table, the mean value of the data obtained on the   practices of ECCE 

leadership in enhancing community engagement, the extents of   leadership in mobilizing 

public funding was 2.3.  This indicted that the extents of the practices was low. Hence 

based on the results, it would be possible to realize that the recent attempt of most ECCE 

Leadership practices was found to be discouraging.   In this respect, to mobilize funds and 

contribute for children’s success in ECCE. It is advisable for pre-primary institutions to co-

operate with different organizations in their respective districts and make use of the 

abundant community resources to provide support for children’s learning.  

4.5: LEADERSHIP PRACTICES IN PROVIDING SUPORTIVE SYSTEMS FOR 

ECCE CURRICULUM IMPLEMENTAION  
 

TABLE 6: PRACTICES   OF LEADERSHIP IN PROVIDING SUPORTIVE SYSTEMS 

FOR ECCE CURRICULUM IMPLEMENTAION 

This   table contains analyzed data on the   leadership of the ECCE centers to provide 

supportive systems for the implementation of ECCE   curriculum. 

S.N                          Items N Mean SD 

1 Strengthening partnership among all ECCE stakeholders, 

teachers ,  parents, communities 

260 3.46 .69 

2  Establishing coaching   mechanizes to support ECCE 

teachers and caregivers 

260 2.92 1.19 

3 Providing ECCE policy document, guideline   that support 

the implementation of ECCE  

260 3.01 1.16 

4 Monitoring the  progress of ECCE  and providing feedback 

to teachers and care givers  on time 

260 3.81 .99 

5 Motivating   the staff to achieve the expected goals of ECCE   260 3.83 .91 

6  Providing a training for teachers and caregivers  on ECCE 

guide line and curriculum implementation 

260 4.18 .82 

7 Leading   different sectors to contribute for the education and 

care of children 

260 4.18 .85 
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As can be observed from table 6 of the   item 1, the mean value of the data from the 

respondents on the practices of leadership in strengthening partnership among all ECCE 

stakeholders is 3.46 and its standard deviation is 0.69.   This indicated that the respondents 

are in dilemma to decide   whether the ECCE leadership    strengthening partnership among 

all ECCE stakeholders.    

While in the second item of the same table, the mean value of the data is 2.92 and its 

Standard deviation was 1.19.   This indicated that the respondents are unable to decide 

whether the ECCE leadership established a coaching   mechanizes to support ECCE 

teachers.  Item 3 of the same table, the mean value of the data were 3.01. This showed that 

that the respondents disagreed  that whether the leadership Providing ECCE policy 

document and guideline   that supports the implementation of ECCE for teachers and 

ECCE Taskforce.  Whereas item 4 of the same the mean values and standard deviation 3.81 

and 0.99 respectively. This showed that the respondents   were agreed that there are a 

system that was established for    ECCE leadership to monitor the progress of ECCE and 

providing feedback to teachers on time.  

While on the   item 5 of  the same table  the mean value and standard deviation  of the data 

obtained from the respondents  on  the practices of ECCE leadership  in encouraging the 

staff to achieve the expected goals of ECCE, emotional developments, physical 

developments, cognitive developments and language developments  are  3.83 and 0.91 

respectively.  From the data one can depicted that the respondents were agreed that there 

were a system that is established to encourage   the staff to achieve the expected goals of 

ECCE, emotional developments, physical developments, cognitive developments and 

language developments. 

Concerning item 6 of the same table the mean value of the data and its standard deviation 

on the issues of the system that the ECCE   leadership provide training for teachers on 

ECCE guide line and curriculum implementation is 4.18 and 0.82 respectively.  

This indicated that there is a system for ECCE leadership for providing training on the 

curriculum and guidelines. Although there were a system and structure for doing the 

business, there is an implementation problems regarding the ECCE policy frame works as 

the observation of the few ECCE showed.  



55 | P a g e  
 

 ECCE  teachers perform a complex and multidimensional role, they are responsible for 

implementing a program that is thoughtfully planned, challenging, engaging, integrated, 

developmentally appropriate, and culturally and linguistically responsive, and that 

promotes positive outcomes for all children (McDonnell, 1999). Hence, it is possible to 

conclude that both ECCE teachers and the centers leadership need additional in-service 

training such as seminars, workshops and short-term training courses for successful ECCE   

curriculum implementation.   

Regarding item 7 of the same table the mean value of the data gathered on the issues of the 

system that were established in coordinating different sectors to contribute for the 

education and care of children was 4.18. This indicated that   there is  a system.  

As it is confirmed on the ECCE policy frame work, fostering an enabling environment that 

comprehensively addresses the development of every child through childhood cannot be 

adequately addressed through interventions via any single sector (World Bank, 2013). This 

indicates coordinating different sectors to contribute for the education and care of children 

is very important. Coordinating the sectors is the key role of leadership. As the data 

indicated majority of the respondents disagreed on the role played in coordinating the 

sectors to contribute on the education of children. 
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4.6:  CHALLENGES   OF THE ECCE LEADERSHIP  
 

TABLE 4.6: CHALLENGES OF THE LEADERSHIP IN IMPLEMENTING ECCE 

CURRICULUM 

The analyzed data on the   challenges that faced the leadership of ECCE are in the 

following tables. Items from 1-8 are listed as some of the challenges facing leadership of 

ECCE centers.   

S.N Items N Mean SD 

1 Lack of leadership skills on ECCE  260 1.56 .49 

2 Absence  of ECCE Curriculum and guidelines  260 1.56 .49 

3 Shortages of professional  teachers  and leaders  260 1.56 .49 

4 Lack of adequate classrooms  with facilities  260 1.43 .42 

5 Lack of effective parent-ECCE centers relationship 260 1.00 .09 

6 Lack of in-service training for ECCE teachers and leadership 

on child care and education    

260 1.50 .50 

7 Lack of commitments from the leadership  260 1.61 .48 

8 Lack of budget allocated for ECCE program 260 1.60 .48 

           

As indicated on the table 7 above, the data obtained from respondents in response to 

various items on the challenges that encountered the leadership of ECCE while 

implementing the ECCE curriculum is as follows: 

Regarding item 1 of the same table, the mean value and standard deviation of the data on 

the challenges of ECCE leadership as lack of leadership skills on ECCE    is  1.56 and 0.49 

respectively. This indicated that the majority of the respondents were agreed that lack of   

leadership skills on ECCE is one of the challenges for the implementation of ECCE 

programs.   

Concerning item 2 of the same table, the mean value of the data    obtained in this regard is 

1.56. This indicated that the majority of the respondents agreed that absence of ECCE 

Curriculum and guide lines was one of the challenges for the implementation of ECCE 
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programs. Whereas item 3 of the same table, the mean value and standard deviation  is 1.56   

and 0.56 respectively.   From the data, still the respondents   agreed that   that ECCE 

leadership is challenged by   Shortages of professionally skilled and competent teachers 

and caregivers.  

Item 4 on  of the same table, the mean value and SD  of the data  gathered on the  adequacy 

of the classrooms, outdoor spaces, materials and equipment challenged ECCE leadership in 

implementing ECCE  was  1.42 and 0.43  respectively .  From this one can depicted that the 

respondents   disagreed that lack of adequate classrooms, outdoor spaces, materials and 

equipment challenged ECCE leadership in implementing ECCE.  

While item 5 of the same table, the mean values and SD of the data obtained on the issues 

of effective parent-school/ECCE centers/ relationship   was 1.0 and 0.91 respectively. This 

indicated that the respondents disagreed that   lack of effective parent-school relationship is 

not challenged the leadership of the centers in implementing ECCE curriculum.  

Concerning item 6 of the same table, the respondents were asked to judge whether lack of 

In-service training for ECCE teachers and leadership on children learning and 

developments challenged the ECCE Leaderships. 

 To this end, the mean value of the data and its SD was 1.5 and 0.5 respectively.  This 

indicated that the 50% of the respondents     are in dilemma to decide whether    lack of in-

service training for ECCE teachers and leadership on child learning and developments 

challenged the ECCE Leaderships.  Concerning   item 7 of the same table, the mean value 

of the data and its standard deviation was 1.65 and 0.48 respectively.  This showed that the 

respondents were agreed that lack of commitments from the leadership is the challenges to 

implement ECCE curriculum.  Regarding the last item of the same table, the mean value of 

the data and the SD are 1.60.and 0.48 respectively. This indicated that the majority of the 

respondents agreed that lack of adequate budget allocated for ECCE program challenges 

the ECCE leadership in implementing the curriculum.    

 Concerning the interview respondents   four Woreda ECCE coordinators were interviewed 

on the status of ECCE implementation based on the interview guide questions. Based on 

that the responses of the interviews are summarized as follows.   
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C1:  As one of the respondents’ responded on the interviewed question, the roles of district 

education offices  are  providing  the guide lines, syllables and any working manuals that 

are distributed from the reginal education offices and giving an orientation on the ways of 

using the guide lines and manuals  based on the orientation and direction from reginal 

education offices. As the respondents responded on the   roles and responsibilities of the 

district education offices on the implementation of ECCE curriculum, most of the schools 

are teaching children of age 6 in elementary schools in the form of 0-clssess and the district 

education offices tried to convince the school principals to mobilize the community and 

separate the ECCE from the schools.  To the question related to the learning environments, 

the roles of the district education office to facilitate the establishment a separate learning 

environment the district is planned to separate the ECCE centers from the schools.  

C2:  Another respondents interviewed on the role of woreda education offices in the 

implementation of ECCE curriculum was asked and he replied that provision of different 

guide lines and   orientation    on the curriculum and supporting the centers technically are 

the major duties of the district education offices where as the issues of budget are the 

responsibility of the schools to mobilize the communities and build the centers.  

C3:  Based on the guiding questions, the major roles of district education office to 

implement ECCE curriculum in the schools are to provide the ECCE guide lines which is 

translated in to local languages, training teachers and supervisors on the childcare and 

education, supporting the centers technically and financially to implement the programs.    

Most of the programs are implemented in elementary schools in the form of 0-class and 

lacks the necessary materials for the well functions of the centers. The district education 

office enables the centers leaders to make an open communication with the parents about 

the child care and education is essential throughout the years. The improvement of 

children’s day to day learning can be communicated with parents through a variety of 

methods: Notes, Telephone calls, Sending homework samples, classroom visitation, 

conferences, report card and etc. 

Parents and teachers must work together for better understanding of each other; guide the 

children cooperatively for more improved growth. Home-school relationship can be 

improved through, home visits, parents, interviews, and meetings, parents participation in 
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school programs and developing material for parents and training. Parents should be seen 

as equal partners in the pre-school educational process and, if otherwise, the result could be 

a failure (Chowdhury and choudhury 2002; 155). Therefore the district education office 

needs to focus on the community participation to improve the status of ECCE.  

 C4:  Based on the interview questions, the respondent answered that the roles of district 

education on leading and guiding the ECCE centers,  particularly as the district education 

officers and leaders we are working to enables the centers leadership to mobilize the 

community and enhance the participation of the community to finance the centers.   Even 

in communities where there is quality preschool, it is important to educate the community 

about the importance of early learning. Many parents believe that learning starts in primary 

school. It is important to help them see that learning starts at birth; and that special learning 

needs exist in the 3-6 age range that indicate need for both early learning centers and 

parents skilled to promote learning at home. Such programs targeted at parents of children, 

ages, 3-6, can also complement programs aimed at even younger children.  Some of the 

challenges that hinder the implementation of ECCE curriculum are that most of the time 

teachers are not trained on ECCE curriculum as education officers to handle children in the 

centers we assigned teachers from elementary schools. These teachers are not willing to 

teach and care children.  

As a result   teachers are not interested in teaching and caring these children. The others 

challenges are centers that accommodate the children are not build for childcare and 

education. Therefore it is not conducive for children. Concerning community participation 

on the ECCE implementation, the respondents response is that   the importance of early 

childhood care and education (ECCE) is not widely accepted by the woreda education 

office and the public at large in the zone. Although   the woreda education office has taken 

the lead in opening ECCE centers in the primary schools and this was a commendable 

opportunity in terms of cost and in terms of using the existing resources in the primary 

schools. Children from poor families in the neighborhood of this school would not have 

any option except joining the “O” classes where good foundations might not be laid for 

their future education as this program is provided only for one year. Since the challenge is 

furnishing them with the necessary human and material sources. 
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A large number of teachers and centers heads were not qualified to teach in the ECCEs as 

per the national qualification standards. Lack of basic facilities and materials helpful to 

teach children that contribute for their holistic development especially in the areas of socio-

emotional, motor, creativity, thinking and problem solving skills, and uncomfortable 

playgrounds were some of the challenges. Shortage of basic infrastructures (lack of and 

narrowness of classrooms, napping rooms) , facilities (lack of tables, chairs and shelves), 

and teaching, learning and playing materials. 

To sum up, one can conclude that the district education office are not doing the role of 

leadership in making the learning environments conducive and enabling the community 

participation for the well function of the ECCE centers. 
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4.7 DISCUSSION 
 

This chapter discusses the outcomes of the study, that is, the categories of description and 

outcome presented in the results. 

The objective of the study was to find out the practices of leadership in the well 

implementation of ECCE curriculum focusing on the leadership qualities exercised in the 

centers, making the learning environments conducive for children, engaging the 

community  and  providing supportive systems  for the ECCE working forces with the 

ECCEs. 

The Ethiopian National Early Childhood Care and Education curriculum is designed 

around  the five key developmental milestones; Physical Health and Development, Social 

and Emotional Development, Language Development and Cognitive Development and 

General Knowledge. To realize the curriculum effective leadership is mandatory. Effective 

leadership is the leadership that exercised the qualities of leadership.   

Effective leaders   influence a variety of school outcomes, including student achievement, 

through their recruitment and motivation of quality teachers; ability to identify and 

articulate school vision and goals; effective allocation of resources; and development of 

organizational structures to support instruction and learning (Horng, Kalogrides, & Loeb, 

2010). Researchers suggest that success in all these areas of influence entails five key 

responsibilities: Shaping a vision of academic success for all students based on high 

standards,  creating conducive learning environment   so that safety, a cooperative spirit, 

and other foundations of fruitful interaction prevail, cultivating leadership in others so that 

teachers and other adults assume their parts in realizing the school vision, improving 

instruction to enable teachers to teach at their best and students to learn to their utmost and 

managing people, data and processes to foster school improvement(Wallace Foundation, 

2013). 
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Overall in this study   the practices of leadership in making the ECCE centers conducive 

for children learning are poor.  As most of the centers are   Teachers strictly follow the 

curriculum, and hence prepare their monthly, weekly and daily lesson plans. In order for 

executing the lesson plans, teachers use play, teaching aids, songs, puzzles etc as 

appropriate. Even though the curriculum guides on how to do so, there is plenty of room 

for creativity. Most teachers in the study said they create teaching aids and arrange 

classrooms regularly. Here, the key issue is how do we know if it is up to the standard? 

Also how safe it is for the children. 

 The physical environment of classroom has a profound effect on individual child; the 

group as a whole and on the others needs to meet standards (Haile, 2010 Feeney et.al, 

1987). But, this study disclosed that the class rooms were narrow to accommodate the large 

number of children and problems of large classes existed, in many cases, the absence of a 

dedicated classroom or space for pre-primary classes, did not allow for the creation of the 

necessary physical ambiance, lack of adequate spaces, neatness, lack of enough napping 

rooms and safety problems of the playgrounds in the preschools were also other major 

challenges of the government ECCEs.  Preschool education program cannot be successful 

in the absence of sufficient instructional materials and equipment. However, lack of basic 

facilities and materials helpful to teach children that contribute for their holistic 

development especially in the areas of socio-emotional, motor, creativity, thinking and 

problem solving skills coupled with uncomfortable playgrounds, insufficient WASH 

facilities and unclean toilets characterized the government ECCEs. These indicated that the 

leadership of the centers is poor in making the centers learning environments conducive.  

Relating to community participation, in this study it was found that the leadership is not 

given due attention in coordination of community sensitization and parental education 

program. Since parental education is one of the major components of ECCE program to 

enhance the participation of children in ECCE centers and benefit children from the 

program. 
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 The level of parent’s participation in their children’s education was limited. Parents, in 

general, are given the reports about the performance of their children. However, when it 

comes to involvement in the leadership in terms of ECCE management committees   was 

very low.   

Furthermore, the woreda ECCE coordinators   said that leading ECCE centers is very 

demanding and requires full energy and full day job. They said that they should be given 

due attention and must be encouraged with higher salary and incentives. 

Throughout the interviews, the physical infrastructure and facilities in almost all ECCE 

centers  don’t fulfill the required minimum standard. In some, the classrooms are in fragile 

condition, even to the extent of where they are about to collapse any minute. 

 In others, it’s too crowded, unclean and not well ventilated. Some of the classrooms are 

close to the toilets and teachers close the doors and windows to prevent the coming smell. 

This makes it very difficult for the children to get fresh air. Inside the classrooms, children 

are forced to sit in crowded spaces. In some schools, the tables provided are too high and 

children are always standing to use the table for writing. In most of the classroom, visual 

teaching materials are posted on the walls. However, the dedicated areas/corners are not 

present in all schools. This was mostly because of space and material shortage. 

Even though, there are water facilities in some centers, there are centers that don’t get 

supply regularly. This in turn compromises the cleanliness of children, classroom, toilets 

and compound. Even some parents mentioned that their kids are sick on regular basis. Not 

all schools have a dedicated sleeping area and children take naps on their desk. Those that 

have sleeping rooms is very unclean, the sleeping materials are very dirty. Plus the sleeping 

rooms  are not well ventilated and hence has very bad smell. 
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CHAPTER FIVE  

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  

5.1:  SUMMARY OF THE FINDING  

 

The purpose of this study was to assess the leadership of ECCE in  South west showa zone 

Oromia reginal states. In attempting this, the study raised the following research questions.  

1. To what extent does   leadership qualities exercised in the ECCE centers?   

2. To what extent does Leadership play the role in creating conducive learning and caring 

environment for ECCE? 

3. To what extent does Leadership play the role in enhancing Community engagement in 

ECCE   ? 

4. To what extent does   leadership play roles in providing supportive system for ECCE 

Curriculum implementation? 

5. What are the challenges of leadership in implementing ECCE curriculum? 

To find out answers for the above research questions concurrent   design was employed and 

a variety of data were collected   using cluster sampling  techniques  from  the centers 

leaderships, teachers, supervisors and woreda  ECCE coordinators. 

The subject of the study were   160 ECCE teachers, 78 principals, 18   cluster supervisors 

and 4  woreda  early childhood program coordinators. Questionnaire for teachers, 

principals, supervisors and ECCE coordinators and interview for 4  woreda  ECCE  

coordinators  were used as a means of data collection instruments.  Concerning  leadership  

practices in making the learning environment conducive,    respondents were rated the 

extents of the leadership practices in facilitating the establishment of  a separate ECCE 

class  with well ventilated, lightened, wide learning areas and access to safe drinking 

waters, the majority of the respondents  responded that  the extent of the  practices were 

low.  
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The data indicated that most of the ECCE centers attached to elementary schools were 

using the classes that are originally constructed for elementary schools and children were 

using the toilet of the elementary schools. With regard to the extents of the leadership 

practices in coordinating the necessary learning resources to make the ECCE learning 

environments clean, dry and hygienic sanitation, the majority of the respondents rated as 

low.  The data obtained in the interview session and on the others   activities performed by 

ECCE leadership in making the centers conducive, Majority of the teachers and the 

principals indicated that due to absence of a budget that were allocated to the program and 

being the awareness of the parents on ECCE program was low it is difficult to make the 

centers to have a separate classrooms and toilet that was clean and up to the slandered.      

Concerning the participation of community, the practices of the   leadership in enhancing 

the engagements of the community in the well function of the ECCE centers based on the 

lists of activities mentioned and the teachers, the Centers directors, supervisors and district 

ECCE facilitators rated the extents of leadership practices in enhancing community 

engagements.  

Based on the  activities,  coordinating parental education, ECCE management formation 

and strengthening, Supporting parents, communities and teachers for the optimal 

developments of children, engaging the community in the production of locally made 

learning materials, participating parents and teachers in ECCE decision  making and 

mobilizing public funding were  rated. Majority of the respondents rated as low. However, 

the researcher identified that out of the four ECCE centers observed one ECCE is 

constructed by the participation of community while the necessary materials were 

supported by NGO .The rest three were difficult to separate the centers from the elementary  

schools and the way the centers were operating  is similar to that of the elementary schools.      
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 5.2 CONCLUSIONS  

 

Majority of the ECCE under the study areas are attached to elementary schools and they 

share the resources including the class rooms.  This is difficult to teach and care children of 

age4-6   in the class room of    elementary schools since handling children of ECCE and 

elementary    schools are not the same. The major challenges identified based on the data 

gathered were absence of clear guideline on the management of these centers, budget and 

logistic constraints, and the policy directive was not accompanied by any form of financial 

support. There was  little technical support for ECCE centers to enable them properly 

handle this tender age, lack of qualified teachers, lack of the necessary  leadership  skills in 

heads of schools and education officers, shortage of classroom space, shortage  of children 

size chair and table, lack of play and learning materials, and lack of sanitary facilities . 

Particularly focusing the qualities of leadership practiced in the centers, in making the 

learning environments conducive for children, engaging the community in the 

implementation of the curriculum and providing a supportive system in the implementation 

of the ECCE the following conclusions were drawn.  

Regarding the leadership qualities, the leadership of the centers is not engaged in 

developing a shared vision that holds the centers workforces and build a trust among staffs. 

As the analyzed data confirmed, the role of leadership in motivating the staffs and 

capacitating the teachers, making the school environment conducive and building a team 

spirit that foster the well function of the staff is poor.  

Concerning the physical learning environment, the extents of the leadership practices in 

making the learning environments    conducive to children development is low; most of 

ECCE centers have not been constructed for the purpose of ECCE and are not neat, 

decorated or silent enough.  As most  of the centers are running their   business in the   

elementary   schools.   Similarly, there is a lack of appropriate playgrounds when compared 

to the number of children that need the facility.   
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Most of the centers lack toilets, and water facilities. It is possible to say that most of the 

ECCE centers were not appropriate to teaching and caring children. These indicate that 

leadership could not pay attention making   the learning environments conducive and 

attracting for the well-being of children. Therefore, the extents of leadership in facilitating 

the establishments of separate ECCE   class with the necessary materials and quality is very 

low.  In line with this, the mean value of the data was 1.911 which is lower. Moreover, the 

extents   of ECCE   leadership in  coordinating the necessary resources to furnish the 

centers is low too.  Regarding outdoor materials, the researcher observed materials   like 

slide, merry-go-round, ladder, sand box, tires and these were not adequate.  Since play is an 

important way of teaching children, appropriate and sufficient indoor and outdoor materials 

are mandatory. When we come to indoor materials, the researcher observed that the blocks, 

pictorial books, art materials, since corners, literacy corners, numeracy corners, table toys 

and pictorial teaching aids were inadequate in the ECCE centers. The centers in the study 

area lack child-sized chairs and tables and appropriate shelves.  

It is possible to say that the leadership of the ECCE   centers needs more commitments and 

competences   to make the centers learning environments strengthen as   most of the centers 

class were not ventilated, not well equipped with corners and outdoor play materials. Due 

to the narrowness of the classroom, children were unable to relax.  Most of the teachers, 

principals and District   ECCE facilitators   agreed that the practices of ECCE in schools 

and out of the schools are facing different problems.  Revealing that most ECCE centers 

are challenged by lack of separate   teachers, teachers teach 0-class children as an 

additional assignment which forces teachers to accommodate the loads. But the 

methodology is quite different for 0-class.   
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Among the fundamental challenges some of them they pointed out were as follows: Lack 

of structured training program for ECCE teachers and leaders, Lack of appropriate Centers 

constructed for ECCE purposes, Lack of   locally and culturally appropriate textbooks, 

teachers’ guides, syllabuses, policy documents, manuals that support the implementation of 

ECCE , Lack of appropriate indoor and outdoor play materials, toilet, first aid room and kit, 

Lack of parent participation in the implementation of ECCE policy frame work process,  

Lack of on the job training for teachers and leadership in the area of child development, 

care and education. 

Concerning community engagements in the ECCE, there were lists of activities that are 

supposed to be exercised by ECCE leadership to enhance community participation in the 

well-functioning of the ECCE. Based on the finding  the extents of leadership in  

coordinating  Community  sensitization and Parental education is very low  whereas the 

leadership role  in  ECCE management committee formation  and its strengthening is low 

while the leadership  practices  in  Supporting parents, communities and  teachers for the 

optimal development of the children is low.   while  the   practices   of the leadership in 

engaging the community in the production of locally made learning materials, guiding 

families to establish home  environment  that  support children as students, designing  

effective forms of school-to-home and home -to- school communications about  ECCE 

programs and their children’s progress is low .  In addition, the practices  of leadership in 

ensuring the involvement of parents in the care and follow-up of the children’s learning and 

progress in school and out of school is low,  While the ECCE leadership practices in 

supporting parents, communities and teachers for the optimal development of children was 

low. In addition, the leadership role in engaging the community in the production of locally 

made learning materials was low. 

 

 

 

 

 



69 | P a g e  
 

5.3 RECOMMENDATIONS  

 
In light of the conclusions, the following recommendations were forwarded: 

1) School leaders and district education office may decide to separate ECCE centers from 

elementary class rooms because children enjoying the ECCE centers are mainly  focused 

on play  based teaching and caring which enables them to develop the four basic  

developmental domains.       

2, ECCE principals and district education office may furnish with locally available 

materials in order to enables the sustainability of the program implementation and reduce 

the cost for the materials and make sense for children as children learn best when they are 

using teaching materials that are familiar   for them   and that are culturally and socially 

appropriate.   

2)  In most ECCE centers, indoor and outdoor teaching (play) materials are limited. 

However, play is not only the business of the child but also an essential medium of 

instruction for the preschool education program. Thus, to alleviate the current shortage of 

play material, establishing mechanisms such as   creating a mobile shelf that contains 

packages of locally made teaching materials made of cartons, muds, used plastics and 

others locally available materials.  

3)  It is important to take immediate measures to prepare developmentally appropriate and 

relevant curriculum materials, print and distribute to   the ECCE centers such as    

textbooks, teacher’s guides, syllabuses, standards and other related directives to ECCE in 

local languages. 

4) District education officials may     establish   standards focusing on the learning 

environments, community participation, monitoring systems and     coaching systems. 

5, There are few best performing ECCE centers in separating the centers from elementary 

schools using fencing and making the centers conducive for children.  Therefore the district 

education office may organize the works of such Centers and scale up to all the centers 

under the supervision of the districts.  
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6)  The District education offices may   assign competent and   committed ECCE program 

coordinators that are capable enough to support ECCE teachers and Leaders at the centers. 

7.  Since most of the ECCE centers are attached to elementary schools, the leadership of 

the school is responsible to the ECCE too, and it is advisable to separate the centers from 

the elementary schools and  assign a separate ECCE  head/ principal/  

8, The District education office needs to allocate a budget for the ECCE program to make 

the centers learning environments conducive and benefits children of the centers. 

9, The ECCE management committees needs to be established at ECCE centers and 

functional to mobilize the communities and becomes the sources of the ECCE budget. 

10, The reginal education bureau along with the zonal education office should make 

available the ECCE documents such as   guidelines, teacher’s guidance, text books and any 

policy documents that support the implementation of the programs.  

11, In-service training program should be scheduled and provided by the region education 

bureaus for teachers, principals, cluster supervisors and District early childhood 

coordinators on ECCE curriculum implementation at the start    of the academic years  

13.  There should be channels of communication, feedback mechanisms and supportive   

system on the issues of ECCE program implementation and monitoring at the reginal, 

zonal, district and centers levels so that each stakeholder are responsible for their action.   

14. The Regional education bureau should provide appropriate attention to develop 

manuals, guide lines and supportive materials that enables the leadership and teaches to 

implement the curriculum.  
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APPENDIX-1 
                                        ADDIS ABABA UNIVERSITY  

 

SCHOOL OF GRADUATE STUDIES COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCE  

          DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT  

QUESTIONNAIRE TO BE FILLED BY ECCE   LEADESHIP, SUPERVISORS, DISTRICT 

EDUCATION OFFICERS AND ECCE TEACHERS 

The purpose of this questionnaire is to collect information on the leadership of ECCE in 

Selected district of   South West Showa zone Oromia regional sate   schools.  Hence, you 

are kindly requested to respond honestly and thoughtfully. The success of the study 

depends on your genuine information. The information to be gathered will be used only for 

research purpose. The information from participants will be used confidentially and will 

not affect anybody in any way in what so ever. Your frank and sincere responses will be 

highly appreciated. There is no need of writing your name.  

I thank you in advance for your genuine collaboration. 

Part -1 BACKGROUND INFORMATION 

Direction: Please, point out your choice by using tick (√) mark excluding those that require 
written answers in each of the following sentences.  

1, Name of the ECCE Center: _______________________________________ 

2.  Is your ECCE center attached to elementary school?  Yes (1)_____No_________(2) 

3. Your current position: Teacher (1):____Principal (2):______Supervisor (3):_____ 
District ECCE coordinator (4):____________, any others (5):_________________  

4. Sex: Male (1): ____ Female (2): _____________ 

5. Age:  20-25:_______ 26-35:_________ 36-45:_______above 45:_________ 

6. Work experience related to ECCE: >1year: ___2-5 years: ___6 -10 years: ___ >10years:  

7. Your Current highest educational Level: Certificate: ________ ,10+3/12+2/:_____  
BA/BSc: _____ MA/MSc: _______ ____________ 

8.  Have you attend a training   program on ECCE  since you start your work? 
Yes(1)_____No__________(2) 
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PART – 2 LEADERSHIP QUALITIES EXERCISED IN ECCE CENTERS  

Instruction: please indicate if your ECCE centers leaders demonstrate the following 

leadership qualities by using the rating scales and mark ‘√’ in the appropriate box. You 

may tick only one of the 5 choices from strongly agrees (5) to strongly disagree (1) for each 

column below based on the reality existing in your ECCE centers. 1 stands for strongly 

disagree, 2 for disagree, 3 for undecided, 4 for agree and 5 for strongly agree. 

S.N       Your        ECCE centers  leaders                     Your argument  

1 2 3 4 5 
1 articulate a collective vision      

2 Demonstrate  strong educational  and 
child  care focus 

     

3 Creating  school environment  where 
everyone feels supported &valued 

     

4 Practice and encourage    open  
communication  

 

     

5 encourage and facilitate team work      

6 Motivate and  empower   ECCE staff      

7 Knowledgeable  about Early childhood 
development and learning 
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PART- 2: PRACTICES OF LEADERSHIP IN ENHANCING THE ECCE 

LEARNING ENVIRONMENT 

You are going to rate based on the raining scales given below. Here is the retaining:  5= 

Very high; 4=high; 3=average; 2=low; 1=Very low 

A. Extents of leadership Practices in creating ECCE learning environments conducive for 

the young children. You may tick only one of the 5 choices from very high (5) to very low 

(1) for each column below based on the reality existing in your ECCE centers. 

S.N Extents of leadership Practices in crating ECCE learning 
environment conducive  

   Extents of the practices  

5 4 3 2 1 

1 Leading the establishment of  ECCE centers    with  
well-ventilated , lighted wide learning areas  

     

2 Mobilizing  the necessary resources to make ECCE 
learning environments clean 

     

3 Furnishing the ECCEs  with the necessary  indoor 
outdoor materials and equipment  

     

4 coordinating the outdoor play area that  is safe and 
located away from high-risk areas (such as ponds, busy 
roads, markets etc)  

     

5 Arranging the learning resources so that all children are 
equally accessible.  

     

6 Coordinating the implementation of structured daily 

routines such as , morning meeting , literacy circles, 
corner play , math circles, and others    

     

7 Coaching teachers       

 

B.  What are others activities that ECCE leadership perform in strengthening the learning 
environments in your ECCE centers? 

C. What are the main challenges that hindered ECCE leadership in strengthening the 
learning environments   ? 
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PART-3: LEADERSHIP PRACTICES IN ENHANCING COMMUNITY ENGAGEMENT IN THE 

ECCE  

Extents of leadership   practices in enhancing community engagements in ECCE 

curriculum implementation.  You may tick only one of the 5 choices from very high (5) to 

very low (1) for each column below based on the reality existing in your ECCE centers.  

S.N List of activities  performed by ECCE  

leadership in enhancing community 
participation  

 Extent  of  leadership practices  

1 2 3 4 5 

1 coordinating Community  sensitization and Parental 
education  

     

2 ECCE management committee formation  and its 
strengthening  

     

3 Supporting parents, communities and teachers for the 
optimal development of the children  

     

4 Engaging the community in the production of locally 
made learning materials  

     

5 Guiding families to  establish home  environment  that  
support children as students  

     

6 Designing  effective forms of school-to-home and home 
-to- school communications about ECCE programs and 
their children’s progress  

     

7 Participating parents and teachers  in ECCE decisions       

8 Mobilizing public funding       

 

B. What are others activities that the leadership of ECCE practices in enhancing 

community engagements in the practices of ECCE in the schools and in the community in 
your district? 

 

 

C. What is the main challenge that hinders the leaderships in enhancing community 

engagements    in the well function of ECCE in the schools and in the community in your 

district?  
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PART- 4: LEADERSHIP   PRACTICES   IN PROVIDING A SUPORTVE SYSTEM   IN THE ECCE 

IMPLEMENTATION  

 Extents of leadership    practices  in crating supportive     system for the implementation of 

ECCE curriculum. Here are some lists of practices that are supposed to be exercised, than 

put your arguments on the leadership practices in doing the activities in your centers. You 

may tick only one of the 5 choices from strongly agrees (5) to strongly disagree (1) for each 

column below based on the reality existing in your ECCE centers. 1 stands for strongly 

disagree, 2 for disagree, 3 for undecided, 4 for agree and 5 for strongly agree.  

S.N Practices of leadership in providing supportive system  
for  implementation of ECCE curriculum  

  Your arguments   

1 2 3 4 5 

1 Strengthening  partnership among all ECCE 
stakeholders, teachers ,parents and  communities 

     

2 coaching   ECCE teachers       

3 Motivating the staffs       

4 Monitoring the  progress of ECCE and providing 
feedback to teachers and others ECCE taskforces   

     

5 Encouraging  the staff to achieve the expected goals of 
the ECCE   

     

6 Providing a training for teachers on ECCE guide line 
and curriculum implementation  

     

7 Leading   different sectors to contribute for the 
education and care of children 

     

 

A. What are others systems the leadership mounted for coaching, supporting   the ECCE 

task forces for the implementation of ECCE curriculum? 

 _______________________________________________________________ 

 

PART-5: CHALLENGES ENCOUNTERED THE LEADERSHIP IN IMPLEMENTING ECCE 

PROGRAM 
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Challenges encountered the leadership in implementing ECCE program is    listed below. 

You may put your saying whether   the following listed are the challenges that encountered 

the ECCE Leadership while implementing the ECCE programs.   

S.N  

The challenges that encountered the leadership of ECCE.  

   Your 
arguments    

Yes No 

1 Lack of leadership skills on ECCE     

2 Absence of ECCE Curriculum and guidance    

3 Absences of professionally skilled and competent teachers  on 
the field of ECCE 

  

4 Lack of adequate classrooms, materials and equipment    

5 Lack of effective parent- ECCE centers  relationship   

6 Lack of In-service training for ECCE teachers and leadership   
on early child hood care and education 

  

7 Lack of commitments from the leadership and teachers     

8 Lack of budget allocated for ECCE program    

   

                                      NB: 1 stands for No and 2 stand for yes  

 

What are others challenges that encountered the leadership in implementing ECCE 

curriculum? 
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APPENDIX-2 
ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Dear Interviewee: The purpose of this interview   question   is to collect information on the 

practices  of  ECCE   leadership to enhance the ECCE learning environments, to strengthen 

community participation and  establish system that improve the functioning of ECCE in the 

community and in the schools of south west showa zone Oromia regional state. Hence, you 

are kindly requested to respond honestly and thoughtfully. The success of the study 

depends on your genuine information. The information to be gathered will be used only for 

research purpose. The information from participants will be used confidentially and will 

not affect anybody in any way in what so ever. Your frank and sincere responses will be 

highly appreciated.  

I thank you in advance for your sincere cooperation  

Interview Questions  

1.  What are the roles and responsibilities your offices in leading the implementation of 

ECCE in your woreda  ?  

2.  What are   the   works that you are doing in enhancing the ECCE learning environments 

in your woreda ? 

3. What are the responsibilities of Leadership at Woreda education office in increasing 

community engagements in the implementation of ECCE curriculum?  

4. What are the systems that are recommended for strengthening system in the well-

functioning of ECCE centers in your districts?  

5. What are the main challenges that encountered the leadership of the ECCE centers? 

                                         Thank you! 
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