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Abstract 

The main purpose of this study was to investigate the Implementation of School 

Improvement of Program in Adama Government Secondary Schools with particular 

emphasis on Perception, Practices and Challenges that affect its proper implementation 

and find solution to ensure the success of SIP in Government Secondary Schools of 

Adama City Administration. In order to achieve this purpose, mixed research design 

that uses both quantitative and qualitative data was employed. The study was conducted 

in four secondary schools found in Adama City Administration. The major sources of 

data were teachers, principals, School Board, PTA members, Student Councils, and 

Officials from Adama City Education Office. The selection of sample teacher 

respondents was carried out using simple random sampling technique; whereas school 

boards, principals, vice principals, Educational Officers, SIC and members of PTA 

were selected by using purposive sampling technique. The data were collected through 

questionnaire, interview, and FGD. After the data were collected, they were processed 

through SPSS-V20 software; and analyzed using descriptive statistic like frequency, 

percentage, mean, standard deviations and ranges. Additionally, t-test was also used to 

measure the relationship of teachers and other respondents’ responses to some 

variables of the study. The results of the study showed that, the extent of teachers, 

Leaders and parents participation in  planning and implementing SIP was low; the 

mechanism through which monitoring and evaluation were practiced to support SIP 

implementation was not in position to effectively run SIP. In addition, most of the 

activities across the four domains were implemented at moderate level. Hence, from the 

result of the study the overall implementation of SIP was moderate. Lack of having 

properly prepared plan for SIP implementations, lack of proper understanding of SIP at 

school level, weak monitoring and evaluation system of SIP, lack of leadership capacity, 

different organs of the school not properly understanding their role in SIP, lack of 

sufficient stakeholders involvement in SIP and giving less attention for SIP were major 

factors that negatively affect SIP implementation. To alleviate the challenges and to 

improve the implementation of SIP it was suggested that, the schools should have 

properly prepared planning, preparing adequate awareness creation program to ensure 

practical involvement of active participation of all stakeholders on SIP implementation, 

making school committee functional and strengthening monitoring and evaluation on 

school improvement program implementation. 
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Chapter One 

Introduction 

This chapter deals with the introduction. It includes the background of the study, statement of 

the problem, objectives of the study, significances of the study, delimitation of the study, 

limitation of the study, operational definition of key terms, and organization of the study 

report. 

1.1. Background of the Study 

It is clear that education is the base for reasoning. Regarding this, Vidyarth (2015) described 

that unlike literacy which means knows how to read and write, education is to be able to 

reason, to use our ability to read and write to our benefit and to be able to gain our spectrum of 

knowledge by trying to surge deeper into the literate knowledge imparted to us.  

In the same way as summarized from Gravity (2011), education plays a very important role in 

people‟s life; for living a luxurious life or for living a better life, people should be educated. 

Education helps people to show their best by their mind and spirit. It gives people a lot of 

knowledge in whatever aspects. Education plays a vital role in people‟s success in the personal 

growth. For determining what is good or what is bad for people, education will help them. 

Without education a person is incomplete, so education makes man a right thinker and a 

correct decision-maker. Education is the solution of any problem; it is the only education 

which promotes good habits, values and awareness towards anything like terrorism, corruption 

and much more.  

Education is used to accelerate the reduction of poverty in a sustained manner. As inferred on 

MoE (2010) that launched the fourth Education Sector Development Program (ESDP IV) by 

Government of Ethiopia and spanned from 2010/11-2014/15, Ethiopia‟s development strategy 

is summarized as the Agricultural-Development-Led Industrialization (ADLI) to transform 

Ethiopia into a middle-income country. Its broad objectives are to modernize agriculture and 

improve its efficiency and productivity, ensure food security, create employment opportunities 

and enhance the country‟s foreign exchange earnings with the aim to promote the 

development of a vibrant industrial sector and accelerate overall economic growth if 

supplemented by education. It demands on the other hand that human resources development 

be strengthened by training competent and innovative people with special attention to 
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engineering, technology and natural sciences, through introducing high quality science and 

mathematics curricula at primary and secondary schools and the recently adopted policy of the 

70:30 university intake ratios in favor of science & technology. But, if students do not acquire 

significant knowledge and skills, Ethiopia will not be able to compete within a global 

economy.  It is necessary therefore to shift attention to quality concerns in general and to those 

inputs and processes which translate more directly into improved student learning and which 

help change the school into a genuine learning environment (such as: quality-focused school 

supervision, internal school leadership, increased student participation, school-community 

partnerships).  

In order to improve such situation variety of school improvement program have been taken 

place since 1978 as described on Edmonds (1982) that was carried out in five cities of USA 

starting from 1978-1981 on four models of school improvement program including: The 

grassroots site-based reform model; Locally mandated reconstitution; A nationally recognized 

whole school reform and partnership with a local external partner (Borman et al., 2000). By 

taking in to consideration the lessons learned from supporting basic education programs in 

different regions of the world, in 2001 a plan began drafting basic guidelines for the school 

improvement program. These were then adapted and developed and each interested country 

where Plan has a presence selected 10 primary schools to pilot the program. Until 2004 as 

described on (Sathyabalan et al., 2004), 20 countries were implementing the school 

improvement program in hundreds of primary schools across Africa, Asia and America. 

Based on this, the  government  of Ethiopia  launched  a  major  nationwide  reform  program, 

GEQIP  (General Education Quality Improvement Program),  in primary and  secondary  

schools,  aimed  to  improve  the  quality  of  general education throughout the country (MoE, 

2008).The package was composed of a number of components and sub-components which are 

complementary to each other and form part of an integrated school effectiveness model. 

Among the components of the package one is planning of school improvement and of resource 

use by schools (MoE, 2008; 2010). But, as identified by MoE (2010), the capacity to 

implement SIP at school and Woreda level is still limited. The SIP monitoring and evaluation 

system is not yet well established. In the same way as 2014/15 annual report of Oromia 

Regional Education Bureau and Adama City administration education office (OEB, 2015) 

indicated the implementation of SIP in secondary school (9-10) did not achieve the target of 

ESDP IV. 
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The importance of implementing SIP as indicated in school improvement guideline are: first it 

enables  the  school  to  improve  the  teaching-learning  process  by  systematically  increasing  

the competency, efficiency and motivation of teachers and  the  management  through  various 

techniques (mutual  teaching by correcting weakness by self evaluation and developing  strong 

unity  by  exchanges  the experiences  and the realistic practical training).  Second, it increases 

students‟ achievement or education and improving the necessary resources for education and 

to create suitable condition for learning. Third, it increases the participation of  parents and the 

community and their feeling of responsibility by increasing their awareness regarding 

education and lastly it provides quality  of  education  by  providing  the  necessary  resources 

through the coordination of the community, nongovernmental organizations, in addition to  

assistance provided by the government (MoE, 2012). 

Thus, in the implementation of SIP, leadership takes a lion share (Dea & Basha, 2014). Hence, 

this study was designed with the purpose of assessing the Implementation of School 

Improvement of Program in Adama Government Secondary Schools with particular emphasis 

on Perception, Practices and Challenges. 

1.2. Statements of the Problem 

According to Chapman and Adams (2002), education quality is examined within context, 

education quality apparently may refer to inputs (numbers of teachers, amount of teacher 

training, number of textbooks), processes (amount of direct instructional time, extent of active 

learning), outputs (test scores, graduation rates), and outcomes (performance in subsequent 

employment). As described by UNICEF (2000),  quality education includes learners who are 

healthy, well-nourished and ready to participate and learn, and supported in learning by their 

families and communities; environments that are healthy, safe, protective and gender-

sensitive, and provide adequate resources and facilities; content that is reflected in relevant 

curricula and materials for the acquisition of basic skills, especially in the areas of literacy, 

numeracy and skills for life, and knowledge in such areas as gender, health, nutrition, 

HIV/AIDS prevention and peace; Processes through which trained teachers use child-centered 

teaching approaches in well-managed classrooms and schools and skilful assessment to 

facilitate learning and reduce disparities; Outcomes that encompass knowledge, skills and 

attitudes, and are linked to national goals for education and positive participation in society. 
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Therefore, quality education is the base for all rounded development of any nation that enables 

individuals and society to make all rounded participation in the development process by 

acquiring knowledge, ability, skills and attitudes (MoE, 1994). Based on the importance of 

quality education, Ethiopia has initiated to reform change to improve teaching-learning and 

school conditions of the country by developing a General Education Quality Improvement 

Program (GEQIP) which includes six program components: (i) Teacher Development; (ii) 

Curriculum improvement; (iii) Leadership and Management improvement, (iv) School 

Improvement Program (SIP); (v) Civic and Ethical Education; and (vi) Information 

Communication Technology expansions (MoE, 2008).The school as a social institution needs 

to adjust itself in order to be in a steady state. One of the mechanisms for this adjustment is 

improving their overall activities in relation with the needs of the student, parent and 

community at large that accomplished by SIP. The SIP focuses on four major domains (MoE, 

2008): Teaching and learning process, school leadership and management, parents-community 

school relationship, and safe and healthy school environment. As Mekango (2013), each of 

these domains is equally important, if anyone is weak, the strength and the success of the 

whole will be affected. Thus the schools should give due emphasis for each domain. 

By putting the domains in considerations, MoE (2010) listed key outcome targets of SIP for 

primary and secondary education expected at the end of 2014/2015 at national level. Among 

these one was student teacher ratio was 33.3:1 and the others were student section ratio was 

40:1 and 70% students were scoring at least 50% in NLA. In line with these key outcome 

targets according to the 2014/15 annual report of Oromia Regional Education Bureau (OEB, 

2015 )indicated,  student teacher ratio was 27:1;student section ratio was 59:1 and students 

scored 50% and above in grade 10 NLA were only 56%.  

In the same way, the 2014/15 annual report of Adama City administration education office 

listed, as the student teacher ratio was 43:1; the student section ratio was 62:1 and students 

scored 50% and above in grade 10 NLA were only 40.71%. Based on these indicators of 

quality education, implementation of SIP in Adama City administration secondary schools (9-

10) is much below than the national standard and even less than average implementation of 

SIP at regional level. Thus why, this study was very important in Adama City administration 

secondary schools (9-10) to identify challenges observed in implementation of SIP. 

For the failures of SIP, Mekango (2013) concluded that difficulty of understanding of school 

improvement program, shortage of educational finance, lack of school facilities, limited 
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support from Woreda education office, cluster supervisors; PTA members and lack of 

practical training on implementing SIP were the major challenges that hinder the 

implementation of SIP. This proves the challenges identified by MoE (2010) in 

implementation of SIP. These includes: low capacity to implement SIP at school and Woreda 

level and low SIP monitoring and evaluation system. In support of this, lack of support, lack 

of commitment, lack of incentives, lack of understanding and weak collaboration of 

stakeholders  are the main challenges schools‟ leadership experience in the implementation 

process of SIP (Dea and Basha, 2014). Furthermore, there were other studies carried out in 

other parts of the country; including the study conducted by Makango (2013) on secondary 

school of Metekel zone and the study conducted by Dea and Basha (2014) on primary schools 

in Wolaita Zone Administration.  

However, as far as the knowledge of the researcher is concerned, there is no study conducted 

on Government Secondary Schools of Adama City Administration regarding implementation 

and challenges of School Improvement Program. 

So, the study area makes it different from other, since every school‟s problems are slightly 

different, this study was designed, to assess Implementation of School Improvement of 

Program in Adama Government Secondary Schools with particular emphasis on Perception, 

Practices and Challenges in the study area. 

1.3. Basic Research Questions 

The following basic research questions were addressed in the study: 

 How do teachers‟ and school leaders perceive SIP in government secondary schools of 

Adama City Administration? 

 To what extent is SIP implemented in the schools under study with respect to four 

domains of the program (Learning and Teaching; Safe School Environment; Leadership 

and Management; and Community Participation)? 

 What major challenge affects school principals in implementing SIP in government 

secondary schools of the Adama City Administration?                                      



6 

1.4. Objective of the Study 

1.4.1. General Objective of the Study 

The general objective of this study was to investigate the implementation of School 

Improvement of Program in Adama Government Secondary Schools with particular emphasis 

on Perception, Practices and Challenges. 

1.4.2. Specific Objectives of the Study 

 To explore teachers‟ and school leaders perception about SIP in government secondary 

schools of Adama City Administration. 

 To examine the implementation of SIP with respect to four domains of the program in 

the schools understudy (Learning and Teaching; Safe School Environment; Leadership 

and Management; and Community Participation). 

 To identify major challenge that affect school principals in implementing SIP in 

government secondary schools of the City. 

1.5. Significance of the Study 

Investigating the practices of SIP in government secondary schools of the City was believed to 

generate reliable information that help all concerned bodies to facilitate effective 

implementation of SIP in the study area. Thus, the researcher believed that the findings of this 

study have the following significances. It may help school managements to acquaint with the 

existing practices and factors affecting the effectiveness of SIP leadership; and may gain 

important ideas on how to become successful in their future endeavor in their respective 

schools.  

The findings of this study may also provide pertinent information for Educational Managers, 

decision makers, and all other stakeholders to take actions on major challenges faced the 

principals while implementing SIP in government secondary schools of the City. Moreover, it 

may also help supervisors, teachers, parents, students, and other stakeholders to take part in 

the efforts made to improve the practices of SIP in secondary schools of the City. 

Besides, the findings of this study may add bits of information to the existing literature in the 

areas of SIP implementation; and may serve as additional source of information for those 

scholars interested to conduct further research on the issue. 
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1.6. Delimitation of the Study 

The challenges facing school principals in the implementation of SIP may be seen in various 

schools in the City, Oromia and the country at large. Accordingly, it may require carrying out 

an investigation at all school levels as it provided a comprehensive picture about its 

implementation and the challenges than what this study would contribute. However, this 

would be beyond the capacity of the researcher due to various resource related constraints and 

the purpose of conducting this study.  

Therefore, to make the study specific and manageable; geographically, the scope of this study 

was delimited to government secondary schools of Adama City. Adama is preferred as study 

area, because of the proximity of the study site to the researcher and to properly complete the 

study within the scheduled timeframe. In addition, government secondary schools were 

selected as a subject of the study because of the researcher‟s affiliation to observe and get 

awareness about challenges related to the issue in those schools while worked in secondary 

school of the City in the past recent five years. 

Moreover, conceptually, this study was delimited to investigate issues related to 

Implementation of School Improvement of Program with particular emphasis on Perception, 

Practices and Challenges in the schools understudy. In this regard, more emphasis would be 

made on investigating the perception of teachers and school leaders about SIP; extent of its 

practices with respect to four domains (Learning and Teaching; Safe School Environment; 

Leadership and Management; and Community Participation); and major challenges facing 

school principals in leading SIP implementation in their respective government secondary 

schools of Adama City Administration. 

1.7. Limitations of the Study 

Due to time and financial limitations, the researcher had to be limited only to the 

abovementioned schools. The other limitation was that some of the education office heads 

were busy in engaging in various meetings and some PTA members and SIC members were 

engaged in other businesses; as a result it was not easy to get them during data collection 

processes. However, the researcher tolerated the problems and repeatedly communicated with 

them and attempted to make the study as complete as possible.  
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1.8. Operational Definition of Key Terms 

Adama City Administration: Adama is one of the city found in the Eastern part of the capital 

Addis Ababa in Oromia Regional State, East Showa Zone. 

General Secondary School: According to Ethiopian educational classifications, it refers to 

the level of educational structure from grade 9 to 10. (MoE, 1994; 2008) 

School Improvement Committee: Is a committee established from principals, teachers, 

students, parents, and non-academic staff to coordinate and evaluate School 

Improvement Program Implementation (MoE, 2008) 

School Improvement Program: The program with the objective to improve students‟ 

achievement by creating a positive learning environment (MoE, 2008). It is 

designed to assist schools to: identify priority needs through a process of self-

assessment; develop an effective and practical School Improvement Plan to 

address those needs; and then monitor and assess implementation (MoE, 2010). 

Stakeholders: Participants who are expected to be involved in planning and implementation 

of school Implementation Program including teachers, principals, students, and 

parents and local community (MoE, 2004). 

1.9. Organization of the Study 

The study report was organized in five chapters. The first chapter contains background of the 

study, statement of the problem, objectives of the study, significances of the study, 

delimitations of the study, limitation of the study, operational definition of key terms, and 

organization of the study. The second chapter was focused on review of related literature. The 

third chapter was dealt with the research design and methodology of the study; specifically it 

would made discussions on research design, sources of data, sample and sampling procedure, 

data collection instrument and method of data analysis. In the fourth chapter, the data collected 

for the study presented and analyzed in detail. Finally, chapter five of the paper presented 

major findings of the study, conclusions and recommendations forwarded for improvement of 

the program. 
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Chapter Two 

Review of Related Literature 

2.1. School Improvement Program (SIP) 

As Harris (2002), there are many definitions of school improvement and various 

interpretations of school improvement as a process. For example, school improvement  is 

defined as a systematic, sustained effort aimed at change in learning conditions and other 

related internal conditions in one or more schools with the ultimate aim of accomplishing 

educational goals more effectively;  it is a common sense meaning which relates to general 

efforts to make schools better places for students and for students to learn; school 

improvement is a strategy for educational change that enhances student outcomes as well as 

strengthening the school‟s capacity for managing change.  

As Harris (2002) concluded, this definition highlights the importance of school improvement 

as a process of changing school culture. It views the school as the centre of change and 

teachers as an intrinsic part of the change process. It suggests that for school improvement to 

occur teachers need to be committed to the process of change which will involve them in 

examining and changing their own practice.  

In other way Barnes (2004) discussed SIP as it refers to the process of altering specific 

practices and policies in order to improve teaching and learning. There are three driving ideas 

behind the process: (1) Agency. This is the notion that a school community (administrators, 

teachers, family members, and students) can collect, analyze, and act on information to 

reorganize and redistribute their human, social, fiscal, and technical resources in order to 

improve student achievement continually. (2) A community of adult learners: It is important to 

build a community of adult learners who share a common interest in creating a stronger 

school. Because of the emphasis on the whole school, a review or self-study does not target 

any individual or single classroom within the building. Rather, it targets how to improve 

current practices and policies that stand in the way of student learning. (3) Continuous 

professional inquiry. This is the curiosity and will of individuals and groups as a whole to ask 

about the strengths and weaknesses of current practices and policies, to act, and then to 

monitor the effects of those actions. 
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2.1.1. Characteristics of Effective School Improvement 

Despite differences of approach, highly effective school improvement projects have been 

found to share certain characteristics or features as summarized on Harris (2002). This 

analysis found that effective school improvement programs: focus closely on classroom 

improvement; utilize discrete instructional or pedagogical strategies, i.e. they are explicit in 

the models of teaching they prescribe; apply pressure at the implementation stage to ensure 

adherence to the program;  collect systematic evaluative evidence about the impact upon 

schools and classrooms; mobilize change at a numbers of levels within the organization, e.g. 

classroom, department, teacher level;  generate cultural as well as structural change;  engage 

teachers in professional dialogue and development; provide external agency and support.  

In other way, as described on Edmonds (1982), the characteristics of effective schools are: the 

principal‟s leadership and attention to the quality of instruction; a pervasive and broadly under 

stood instructional focus; an orderly, safe climate conducive to teaching and learning; teacher 

behavior that convey the expectation that all students are expected to obtain at least minimum 

mastery; and the use of measures of pupil achievement at the basis for program evaluation. 

2.1.2. Domains of School Improvement Program (SIP) 

School improvement domains are key areas of concern for improvement activities in which its 

main focus is enhancing students learning outcome. It serves as a frame of reference 

coordinating activities, planning, monitoring and evaluation etc of school tasks. The domains 

of SIP are divided in four MOE (2006) that includes learning and teaching, leading and 

managing, creating conducive environment and community involvement.  

2.1.2.1. Learning and Teaching Domain 

The learning and teaching domain describes the context in which the curriculum is delivered 

high quality learning occurs when teachers make appropriate decisions about what is taught, 

how to engage students in meaningful experiences and how progress will be assessed to 

inform future action. Some educators claim good teaching cannot be defined because the 

criteria differ for every instructional situations and every teacher. Harris (2002) states that, 

while it cannot be denied that there are conditions at school level which can make class room 

improvement more possible, there teaching-learning process the main determinant of 

educational out comes.  
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Fulan (1992) as sited in Harris (2002) have stated that school improvement research highlights 

the center of teaching learning in the purist of sustained school improvement. Curriculum is 

the issue that should be taken in to account in the process of teaching-learning process. In 

development and implementation of curriculum, teachers are the fundamental agents and 

direct in an institutional delivery and evaluation of the curriculum. 

2.1.2.2. Safety and Conducive Learning Environment Domain 

The student environment describes the promotion of positive and respectful relationships 

which are stable, welcoming and inclusive in safe and productive learning environments 

 students willingly engaged and participate in the broad range of learning opportunities. They 

contribute to decisions about their learning and their contributions are valued. In a safe school 

is secure and disciplined environment personal and school property are not subject to theft, 

destruction, students and staff respect each other and behave in ways that contribute to 

effective teaching and learning. Hence, safe conducive climate and health school environment 

plays significant role for school improvement. MoE (2006) states school environment consists 

of students focus, students‟ empowerment and students support and decisive domain for the 

implementation of school improvement program. 

2.1.2.3. Community Involvement Domain  

The community involvement domain describes the development quality, ongoing, community 

partnerships and networks. Schools are responsive to community expectations,, suitable 

environment for learning ,school administration and community participation. Community 

involvement in educational affairs is one of the most over used but least understood concepts 

in developing countries. Community participation is a process through which stake holders 

influence and share control over development initiatives and the decision and resource which 

affect them. Kruger (1996) has also indicated the following activities as a means for parents to 

get involved in schools; helping children with homework, fund raising; maintenance building 

and grounds; transporting of pupil‟s; Organizing functions at school helping with 

extracurricular activities and supporting school activities. Several reports on community 

involvement indicate that the school in general and teachers and students in particular benefit a 

lot from the involvement of the community in the issue of schools.  
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2.1.2.4. Leadership and Managing Domain  

The leading and managing domain is considered with communicating a clear vision for a 

school and establishing effective management structures. Leaders set directions guide the 

school community alignment of its purpose and practice. Effective leadership within the 

school is collegial student centered and teachers focus promoting a collective responsibility for 

improvement. Harris and Linda Lambert (2003) described the concept of leadership by 

explaining the leader ship is an enacted variable depend up on interactions between leader 

follower and Context. South worth (2004) also noted the relationship of leadership and context 

when he states that; Leadership is contingent upon environmental and contextual factors.  

One characteristic that marks out successful leaders of school is their ability to understand the 

contexts in which they operate. Leadership is a shared function and only expresses itself with 

and through others. But it cannot delegate. The expansion of leadership is empowering others 

to lead and improve schools. In empowerment as Arcaro (1997) states “People are encouraged 

to be open, creative, and innovative in finding new ways to work within the system enable 

everyone to achieve the system wide vision” leadership a critical and essential variable in the 

process of generating capacity for school improvement. It builds capacity for individuals to 

flourish and for schools to continually improve and change. School leadership plays a great 

role in implementing school improvement programs. To implement school improvement 

programs effectively and sustainably school leader ship capacity has to be enhanced. Hopkins 

et al, (2001) in Harries et al. (2003) point out school capacity is the collective competency of 

the school to bring about effective change in four components .namely, knowledge, skills and 

dispositions of individual staff; a professional learning community in which staff work 

collaboratively; program coherence, and technical resource. School principals empower others 

to lead and the serves as catalysts for changes (Harris and Linda Lambert, 2003).  

Hal linger and Heck, 1996 as sited in Harris etal.2003, indicate four areas in which head 

teacher influences the school. The first is through establishing and conveying the purposes and 

goals of the schools. A second through the inter play between the schools organizations and its 

social network. A third is though influence over people and fourth is a relation to 

organizational culture. Successful change leaders articulate a vision for their schools so that 

everyone articulates a vision for their school. 
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2.1.3. School Improvement Planning 

 As discussed on EIC (2000), all schools want their students to succeed. But schools can only 

make a lasting difference when they focus on specific goals and strategies for change. School 

improvement planning is a process through which schools set goals for improvement, and 

make decisions about how and when these goals will be achieved. The ultimate objective of 

the process is to improve student achievement levels by enhancing the way curriculum is 

delivered, by creating a positive environment for learning, and by increasing the degree to 

which parents are involved in their children‟s learning at school and in the home. Adding, EIC 

define a school improvement plan as it is a road map that sets out the changes a school needs 

to make to improve the level of student achievement, and shows how and when these changes 

will be made School improvement plans are selective. 

A school improvement plan is also a mechanism through which the public can hold schools 

accountable for student success and through which it can measure improvement. One of the 

first steps, a crucial one, in developing an improvement plan involves teachers, school 

councils, parents, and other community members working together to gather and analyze 

information about the school and its students, so that they can determine what needs to be 

improved in their school. As the plan is implemented, schools continue to gather this kind of 

data. By comparing the new data to the initial information on which the plan was based, they 

and the public can measure the success of their improvement strategies. 

2.2. SIP and the Concept of Education 

It is clear that education is the base for reasoning. Regarding this, as described by 

Vidyarth(2015), unlike literacy which means knows how to read and write, education is to be 

able to reason, to use our ability to read and write to our benefit and to be able to gain our 

spectrum of knowledge by trying to surge deeper into the literate knowledge imparted to us. 

Education makes us human; a robot can read and write to, but no reason which is reason why 

education is extremely important. 

In the same way as summarized from Gravity (2011), education is most important among all 

of people. Education plays a very important role in people‟s life. For living a luxurious life or 

for living a better life, people should be educated. Education is that which transforms a person 

to live a better life and even in a social well being. Education is the one that doing something 

http://listsurge.com/author/kavyavidyarthi/
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constructive in people‟s near future. It helps people to show their best by their mind and spirit. 

It gives people a lot of knowledge in whatever aspects. Education plays a vital role in people‟s 

success in the personal growth. The more people have knowledge the more they grow. Being 

educated and learning a professional degree prepares people to be a part in reputed 

organizations, companies or institutions. For determining what is good or what is bad for 

people, education will help them. A person who gets good education will become good 

citizen, more dependable worker. Without education a person is incomplete, so education 

makes man a right thinker and a correct decision-maker. In today‟s competitive world 

education is necessity for man after food, clothing, and shelter. Education is the solution of 

any problem; it is the only education which promotes good habits, values and awareness 

towards anything like terrorism, corruption and much more.  

Education has remained a social process in capacity building and maintenance of society for 

decades. It is a weapon for acquiring skills, relevant knowledge and habits for surviving in the 

changing world. Education is a corner stone of Economic and Social development. It improves 

the productive capacity of societies and their political, economic and scientific institutions 

(Lockheed and Verspoor, 1991). It enables individuals and society to make all rounded 

participation in the development process by acquiring knowledge, ability, skills and attitudes 

(MOE, 1994). “education for  all”  has  been  a  global issue  ever  since  the  1990 world  

conference  on  education  for  all  in  Jomtein  (Grover & Singh,  2002). However, in addition 

to creating access to  education,  strengthening  the  quality  of  education  has  become  a  

global  agenda  at  all  educational  levels .  

Education is used to accelerate the reduction of poverty in a sustained manner. As inferred on 

MOE (2010) that launched the fourth Education Sector Development Program (ESDP IV)by 

Government of Ethiopia and spanned from 2003 EC -2007 EC, Ethiopia‟s development 

strategy is summarized as the Agricultural-Development-Led Industrialization (ADLI). In this 

long-term strategy, agriculture is playing a leading role in the growth of the economy. Its 

broad objectives are to modernize agriculture and improve its efficiency and productivity, 

ensure food security, create employment opportunities and enhance the country‟s foreign 

exchange earnings with the aim to promote the development of a vibrant industrial sector and 

accelerate overall economic growth. ADLI is supplemented by sector-specific strategies like 

education.  

http://www.myeducationservices.com/
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In addition MOE (2010) discussed that achievement of the long-term vision of transforming 

Ethiopia into a middle-income country demands a transformation of the economy through, 

among other things, conscious application of science, technology and innovation as the major 

instruments to create wealth. This, in turn, requires unfolding commitment to increasing the 

overall level of education of the population and a focus on science and technology education 

in particular. The vision calls on the one hand for a further expansion of access to high-quality 

basic education and special efforts to improve the overall literacy level of the population. It 

demands on the other hand that human resources development be strengthened by training 

competent and innovative people with special attention to engineering, technology and natural 

sciences, through introducing high quality science and mathematics curricula at primary and 

secondary schools and the recently adopted policy of the 70:30 university intake ratios in favor 

of science and technology. The ESDP IV preparation has been inspired by this new direction: 

maintaining the momentum of expanding quality general education schools to promote quality 

human resource development. 

The core priorities in the education system in the ESDP IV could be grouped under five main 

themes. One is Quality and internal efficiency: ensuring student completion and achievement: 

Notwithstanding major investments in improving the numbers and the qualifications of 

teachers and the availability of equipment, student achievement has not sufficiently improved. 

The gains in access are of little meaning if they are not accompanied by improved student 

learning. If students do not acquire significant knowledge and skills, Ethiopia will not be able 

to compete within a global economy. It is necessary therefore to shift attention to quality 

concerns in general and to those inputs and processes which translate more directly into 

improved student learning and which help change the school into a genuine learning 

environment (such as: quality-focused school supervision, internal school leadership, 

increased student participation, school-community partnerships).Under ESDP IV (MoE, 

2010), one of the overall Goals for General Education is to sustain equitable access to quality 

secondary education services as the basis and bridge to the demand of the economy for middle 

level and higher level human resources. 

2.3. Quality of Education 

According to Chapman and Adams (2002), the precise meaning of education quality and the 

path to improvement of quality are often left unexplained. It is examined within context, 
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education quality apparently may refer to inputs (numbers of teachers, amount of teacher 

training, number of textbooks), processes (amount of direct instructional time, extent of active 

learning), outputs (test scores, graduation rates), and outcomes (performance in subsequent 

employment). Additionally, quality education may imply simply the attaining of specified 

targets and objectives.   

In the same way as described by UNICEF (2000), quality education includes learners who are 

healthy, well-nourished and ready to participate and learn, and supported in learning by their 

families and communities; Environments that are healthy, safe, protective and gender-

sensitive, and provide adequate resources and facilities; Content that is reflected in relevant 

curricula and materials for the acquisition of basic skills, especially in the areas of literacy, 

numeracy and skills for life, and knowledge in such areas as gender, health, nutrition, 

HIV/AIDS prevention and peace; Processes through which trained teachers use child-centered 

teaching approaches in well-managed classrooms and schools and skilful assessment to 

facilitate learning and reduce disparities; Outcomes that encompass knowledge, skills and 

attitudes, and are linked to national goals for education and positive participation in society. 

The objectives and strategies for the quality improvement of general education during the 

ESDP IV, launched by Ethiopian Government, were clearly spelled out by the MoE in the 

General Education Quality Improvement Package (MoE, 2010). The package was composed 

of a number of components and sub-components which are complementary to each other and 

form part of an integrated school effectiveness model. Among the components of the package 

one is planning of school improvement and of resource use by schools (MoE, 2008; 2010).  

2.4. Countries Experience on SIP Implementation 

Variety of school improvement program have been   taken place since 1978 as described on 

Edmonds (1982) that was carried out in five cities of USA starting from 1978-1981 on four 

models of school improvement program including: The grassroots site-based reform model; 

Locally mandated reconstitution; A nationally recognized whole school reform and 

partnership with a local external partner (Borman et al., 2000). By taking in to consideration 

the lessons learned from supporting basic education programs in different regions of the 

world, in 2001 plan began drafting basic guidelines for the school improvement program. 

These were then adapted and developed and each interested country where Plan has a presence 

selected 10 primary schools to pilot the program. Until 2004 as described on (Sathyabalan et 



17 

al., 2004), 20 countries were implementing the school improvement program in hundreds of 

primary schools across Africa, Asia and the Americas. 

For example, as described in Robtalsall (1998), educational reform in Egypt was started in 

1868. Accordingly, educational reform that took place in between 1868 and 1952 includes: 

democratization of education, with free and compulsory education; encouraging female 

education; coverage versus quality; and improvement of teachers „training. Especially in 

1980s, efforts were also made through a series of declarations which aimed at – expanding 

compulsory education; improving quality of education; linking education to development and 

productivity; keeping up with the expansion of knowledge and advancement of science and 

technology to respond to information explosion; requiring flexibility in the education system; 

and demanding closer links between education and the work force. 

 As discussed in Marsha (1988), school improvement program in Australia has a large extent 

due to state education system initiatives. The emergence of a very different, decentralized 

system in Victoria in the 1980s warrants special mention. The incoming labor government 

introduced series of ministerial papers during 1982-1984 to announce the creation of school 

council, a state board of education, according to Marsha (1988). additionally, this authority 

described that it is evident that other states education system in Australia are likely to follow 

the lead given by the act school authority and the Victorian education ministry in devolving 

decision making to the local school level.  

In Kenya, school improvement is a program based on the assumption that effective change 

consists of a focus on the individual school, clinical methods of teacher development, and 

improved school management. An evaluation of this program by collecting data through class 

room observation; semi structured interviews with project administrators, teachers and 

parents; informal interviews with project manager‟s staff and teachers; surveys of teachers of 

parents; and pupil tests has shown that on the over all, the program was found to be highly 

successful. However, it was also recommended that the program need to ensure that 

professional development strategies remain in place, improve the coast effectiveness of 

clinical staff development, and provide more focused training of head teachers. The emphasis 

on individual schools and child –centered learning were effective.  

In addition, the new teaching strategies did not lead to lower standards of student attainment 

and facilitate student‟s development of non cognitive and social skills (Harry , 2000) Other 
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school improvement program initiatives which focused on sustained teacher development have 

also been implemented in east Africa since 1985 by Aga khan Foundation. The program 

include school and district–wide improvement project (SIPS) supported by the Aga khan 

foundation in Tanzania, Kenya, and Uganda grounded in a common set of strategic principles. 

The strategic principles embody the belief that the chances for quality improvement in 

teaching and learning are greater when change efforts are school based; involve whole schools 

as the unit of change. Emphasis the ongoing professional development of teachers attend to 

school management and organizational conditions affecting the capacity of teachers to 

implement change, prepare for the institutionalization of organizational structures and 

processes that enable continues school development, and evolve through partnerships among 

relevant education stake holders (World Bank, 2004)). 

2.5. Practice of School Improvement Program in Ethiopia 

The objectives and strategies for the quality improvement of general education during the 

ESDP IV, launched by Ethiopian government, were clearly spelled out by the MoE in the 

General Education Quality Improvement Package (GEQIP) (MoE, 2010). The package was 

composed of a number of components and sub-components which are complementary to each 

other and form part of an integrated school effectiveness model. Among the components of the 

package one is planning of school improvement and of resource use by schools (MoE, 2008; 

2010). 

SIP contains four domains that was identified by MoE (MoE, 2008) after carrying out a 

School Self-Assessment Form (SAF) with assistance from REBs and teacher education 

institutions for two years from 2006-2007. This include: Learning and teaching, student 

environment, leadership and management, and community involvement. 

Concerning planning and resource use by schools, Sustained quality improvement demands 

that schools can play a role in defining their own priorities, in planning for improvements to 

address these and in obtaining the necessary resources to realize these plans. Against this 

background, a School Improvement Program (SIP) was initiated on a pilot base in 2006 and a 

school assessment form was prepared in order to assist schools in developing their 

improvement program. It is estimated that currently about 80 percent of primary schools and 

60 percent of secondary schools have developed a School Improvement Plan.  
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The best SIP practices and experiences are being scaled up to be communicated to all schools. 

Parents and local communities have been actively participating in school improvement 

planning and implementation. A number of workshops have enabled SIP committee members, 

supervisors and educational personnel to support the SIP activities.  

School improvement planning can only lead to genuine and profound change if schools have 

at least a minimum level of resources to work with. Without such resources, the process could 

become de-motivating. GEQIP therefore is implementing a School Grant Program. School 

Grant Guidelines (SGG) have been prepared and distributed to key stakeholders. But, the 

capacity to implement SIP at school and woreda level is still limited. The SIP monitoring and 

evaluation system is not yet well established. These are among challenges seen as listed in 

MoE (2010). 

2.6. Policy and Strategies of SIP in ESDP IV 

For schools to experience sustained improvement, it is probably necessary that school staff 

and their surrounding communities take responsibility for their own improvement. But for 

schools to be able to take such improvement actions they need to be supported by the experts 

and supervisors in the administration and they need to receive some basic funds. The 

strategies, on which ESDP IV will focus, therefore, consist of the following. Firstly, guidelines 

and instruments on how to prepare a school improvement plan will be prepared and distributed 

to schools. In each woreda and regional bureau a few experts will be trained so that they can 

give the necessary support to schools and communities.  

Training will also be extended to stakeholders at the school level, in particular principals, 

teachers and members of parents‟ associations and school management committees. As a 

result, school leadership and management and competency of teachers at all levels will be 

improved. For schools to be able to implement their strategic plans, most will need to receive 

some financial resources.  

Under GEQIP therefore, a “school grants” program has started which will be an integral part 

of ESDP IV. The disbursement of school grants will be accompanied by a public information 

campaign about the purpose and use of school grants to be dedicated to education quality 

improvement activities like teaching aids, science & Mathematics laboratories, libraries 

established in line with the revised curriculum, and provision of ICT, etc. Training will be 
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organized for school staff and for staff in regional and woreda offices in some basic financial 

management and in the use of the school grant. Continuous assessment accompanied with 

action research, strengthening co-curricular activities and school-parent-community relations 

as well as scaling up best practices in SIP will also be strategies of maximizing student 

achievement in ESDP IV. 

2.7. Implementation and Management Arrangements of SIP in ESDP IV 

The management of SIP will adhere to the following steps (MoE, 2010): After receiving 

training, schools will conduct a self-assessment identifying areas where improvements may be 

made. A School Improvement Committee (SIC) will be created and provided with data from 

the self-assessment exercise including prioritized needs. The committee consists of members 

from administration, teachers, students, parents, and community. The SIC will choose the 

specific number of priorities that it considers feasible to accomplish during the school year; 

The SIC will create a School Improvement Plan (SIP) which contains possible solutions and 

budgets to the problems identified.  

Bearing in mind the likely resource envelope, the SIC creates a draft implementation plan 

including timelines, methods, personnel, materials, etc to accomplish the proposed solution. 

The SIC chooses the plan most likely to succeed within the limitations of available resources; 

Revision of the SIP will be made based upon suggestions provided by key stakeholders and 

once consensus has been reached the SIC will begin implementation of the SIP; throughout the 

school year, each school is expected to monitor the operation of its SIP. With this formative 

data, the SIC, with assistance of other stakeholders, may revise the SIP as necessary; Schools 

will submit School Grant Financial Documentation to WoFED each quarter. The School 

Grants Program will be subject to constant external Financial Review. 

2.8. Roles of Educational Leaders in Implementing Change in School 

At school level, among all other educational leaders, the role of principal has been used to 

exemplify some of the ways this important leader might arrange the conditions for the 

development of quality in teaching and learning. The professional service of teachers can only 

be enhanced if a complex process of in-service education and supportive services are planned, 

developed and sustained by leaders in education (Duignan & Macpherson, 2004).  
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As Duignan and Macpherson, the educative leader is one who takes the initiative to facilitate 

the following conditions for implementing change in teaching and learning: Creates 

opportunities to allow participants in any change process to reflect on their practice and to 

develop personal understandings of the nature and implications of the change for themselves; 

Encourages those involved in the implementation of an improvement to form social groups to 

provide for mutual support during the change process; Provides opportunities for positive 

feedback for all involved in the change; and Must be sensitive to the possible outcomes of any 

development process and provide the conditions necessary for feedback and follow-up so that 

those involved have the opportunity to discuss and rethink their ideas and practice.               

2.9. Challenges School Principals Faced in Implementing SIP 

The school improvement is complex process which can be challenged by different factors 

during its implementation. In this respect, Fullan (2001) has noted that when a new imitative  

is  introduced  undoable  it  will  create  difficult  to  both  individuals  and institutions. Thus 

for success of the program it need to consider challenging factors prior to the implementation 

of the program and in due process. 

In relation to this; Dea and Basha(2014) mentioned challenges that face school principals in 

the implementations of GEQIP. These includes, absence of incentives for teachers and other  

implementer, lack of support from governmental bodies, failure to integrate implementation 

activities, lack of support from government, less commitment of implementer, mainly teachers 

and  fail to  integrate implementation activities. Teachers push every piece of problem, upward 

and seek ready-made solutions from the school leadership and they are not empowered to 

make academic decisions; they fear to decide. There  is  a  miss  perception  of  considering  

the  task  of  teaching  and  learning,  and  the  package  elements  as  distinct  entities. The less 

effort of all concerned in creating awareness on the essence of the quality packages due to 

changing and re-changing of guidelines by top education officials. 

Some of the challenges identified by Khosa (2009) include; many schools are dysfunctional, 

and are not transforming time, teaching, physical and financial resources in learning outcomes. 

Next curriculum delivery is poor; teachers do not complete the curriculum, and pitch their 

teaching at levels than those demanded by the curriculum. In addition, district support and 

monitoring functions are inadequate and in effective. Last but not least, community supports 

of schools are low. ToIncoing (1999) the major difficulties that challenge school improvement 
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initiatives include; lacking of providing performance standards for pupils, teachers and staff 

develop a standard guide system to assess the schools, establish incentive systems encourage 

self and peer monitoring and evaluation, and promote advocacy and social for quality 

education. 

The other challenge is teachers are in their retirement age and hence they are less concerned 

and less motivated to show commitment towards the implementation of the quality programs 

and weak involvement of parents  and the local community is additional serious challenges. In 

addition, according to Mekango (2013) concluded, difficulty of understanding of school 

improvement program, shortage of educational finance, lack of school facilities, limited 

support from Woreda education office, cluster supervisors and PTA members and lack of 

practical training on the use of SIP guide lines were the major challenges that hinder the 

implementation of SIP. 
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Chapter Three 

Research Design and Methodology 

This chapter deals with issues related to research design, research method, sources of data, 

sample and sampling technique, instrument of data collection, validity and reliability test, 

methods of data analysis, and ethical considerations. 

3.1. Research Design 

The design of the study was both quantitative and qualitative approach. Of the quantitative 

approach survey method was employed and the data collected by qualitative method was 

triangulated with the quantitative data. This method helps to gather various kinds of data in 

relatively minimum resources, to obtain information about the current status of the phenomena 

and also to know the existing challenges that affect school improvement program 

implementation in the schools understudy. 

In this study descriptive research method was used, in order to describe the practices of SIP 

and challenges encountered secondary schools while implementing the program. Descriptive 

research method was found to be helpful to collect relevant information from a variety of 

groups on the issue in the schools understudy. As stated by Leedy and Ormrod (2005), 

descriptive survey involves acquiring information about one or more groups of people-perhaps 

about their characteristics, opinions, attitudes or previous experience by asking those questions 

and tabulating their answer. Moreover, Cohen, Minion, and Morrison, (2007:205) stated that, 

many educational research methods are descriptive; that is, they set out to describe and to 

interpret the state of affairs of the issues understudy as it exists. At time it is concerned with 

how, what is or what exists and is related to some preceding event that has influenced a 

present condition or event.  

Thus, to describe the current practices and challenges of SIP in the study schools 

quantitatively and qualitatively with the data collected through questionnaire, interview and 

focus group discussions (FGD); descriptive research method was considered and selected to 

figure-out what exist at present by determining the nature and existing situations of the issue 

in the study area.  
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In general, in order to identify and analyze the existing practices of SIP and challenges facing 

secondary schools in the implementation of SIP; and to answer basic research questions and to 

attain the intended objectives of the study, the researcher preferred and adopted descriptive 

research method using mixed data (qualitative and quantitative data) collected from primary 

and secondary sources. 

3.2. Sources of Data 

The study used both primary and secondary sources of data. The primary sources of data were 

teachers, principals, members of PTA, school board members, members of students‟ councils 

and Officials from Adama City Education Office. The secondary sources of data were 

collected from, secondary schools‟ official documents, reports, statistical abstracts, and more 

relevant documents.   

3.3. Sample and Sampling Techniques 

3.3.1. Study Population 

According to the data obtained from Adama City Education Office; there are seven 

government secondary schools in the City. However, three of them were started their 

operation in 2014/15 academic year. They were newly established and they were on function 

only for one year. Since, they were newly established; those three secondary schools were not 

included in this study. Thus, this study was purposively focused on the remaining four 

government secondary schools of the City: namely Adama, Goro, Dembela, and Adama Boset 

secondary school.  

Moreover, the data obtained from Adama City Education Office showed that; 305 teaching 

staffs are currently working in the four secondary schools included in this study. Those 

academic staffs are the main sources of the data and considered as the population for this 

study.  

Furthermore, 12 Principals and V/Principals (one principals and two V/Principals from each 

schools); 24 Members School improvement committee; 20 PTA Members; 28 Inbuilt 

supervisors from the schools; and 8 Experts from Education Office & CRC Supervisors were 

also regard as a population of the study. So, the required sample size was determined from the 
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total number those groups of study population found in four government secondary schools of 

the City and Education Office. 

3.3.2. Sample Size 

To determine the number of sample respondents for this study, a formula developed by 

Kothari (2004:179) and recommended by Cohen et al., (2007:104) in educational research was 

used. Since, this formula has been practically tested and used by scholars for more than four a 

decade, the researcher considered the formula to correctly determine appropriate sample size 

for this study.  

  
        

                   
 

Where: 

n= the required sample size 

Z2 = is the abscissa of the normal curve that cuts off an area α at the tails (1- α equals the 

desired confidence level. The value for Z is found in statistical tables which contain the 

area under the normal curve. e.g., Z=1.96 at 95%confidence level; and Z
2
=3.841).  

N= the population size (305) 

P= the population proportion (assumed to be 0.5 since this would provide the maximum 

sample size) 

q= 1-p 

e = is the desired level of precision or margin of error (5% error or 0.05) 

 Thus; 

  
                     

                                   
         

Table 3.1: Teachers‟ Population and Sample Sizes of the Study by Schools  

Government Secondary Schools Population 
Sample Size 

Number % 

Adama Secondary School 119 67 56.30 

Adama Boset Secondary School 24 13 54.17 

Goro Secondary School 113 63 55.75 

Dembela Secondary School 49 27 55.10 

Total 305 170 55.74 
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Accordingly, using the formula, among 305 teaching staffs of the schools; 170 (55.74%) of 

them were identified as a sample size for this study. Then, the identified sample size were 

distributed to each secondary schools included in this study proportionally as illustrated in 

Table 3.1.  

Besides, all members of school Boards, PTA members, Principals and vice principals, and 

members of students‟ councils found in secondary schools included in this study were selected 

as a sample from each schools respectively. 

3.3.3. Sampling Techniques 

Among the total number of teachers of the four schools, the number of sample size determined 

for this study was selected using simple random sampling technique from each government 

secondary schools included in this study. Simple random sampling technique was preferred 

and used to select sample teacher respondents, because this sampling technique gives equal 

chance for each members of the population the likelihood of probability of being chosen for 

the study as a sample.  

Thus, using name list of teachers from work attendance sheet, the sample respondents were 

selected randomly until the required number of sample is obtained from each secondary school 

included in this study. 

Table 3.2: Summary of Sample Size by Types of Respondents and Sampling Techniques 

Respondents Population 
Sample Size Responded Sampling 

Techniques Number % Number % 

Teachers 305 170 55.74 155 91.18 
Simple 

random 

Educational 

Leaders 

Principals and 

V/Principals 
12 12 100.00 11 91.67 Purposive 

Members School 

improvement committee 
24 24 100.00 21 87.50 Purposive 

PTA Members 20 20 100.00 18 90.00 Purposive 

Inbuilt supervisors from 

the schools 
28 28 100.00 25 89.29 Purposive 

Experts from Education 

Office & CRC 

Supervisors  

8 8 100.00 8 100.00 Purposive 

Total 92 92 100.00 83 90.22  

Grand Total 397 262 65.99 238 90.84  
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In addition, 28 members of the students‟ council were selected using purposive sampling 

techniques for Focus Group Discussions from each secondary schools included in this study. 

In view of the fact that, members of student councils found in the schools understudy were 

participated on the implementation of SIP; they would have detailed information about the 

implementation and challenges of SIP leadership that was collected from all other students; 

Focus Group Discussions was selected as data gathering technique from those group of 

respondents. This helped the researcher to obtain significant information for the study and for 

triangulation purposes.  

Moreover, since Principals and V/Principals; members school improvement committee; PTA 

members; Inbuilt Supervisors of the schools; experts from Education Office and & CRC 

Supervisors are directly responsible for the implementation of SIP in the schools understudy; 

all of them were selected using purposive sampling technique and included in the study to 

respond the questionnaire. Furthermore, two Officials from Adama City Education Office 

were selected through purposive sampling technique for interview; because they are small in 

number and their position is important in describing issues related to the practices of SIP in 

government secondary schools of the City. 

3.4. Instruments and Procedures of Data Collection 

3.4.1. Instruments of Data Collection 

In this study, questionnaire, interview, and focus group discussion were used as data collection 

instruments.  

3.4.1.1. Questionnaire 

The questionnaire was the major data collection instrument that used to collect primary data 

from sample respondents identified for this study. It was found to be appropriate and effective 

tool to collect data for this study from the respondents, because the sample respondents found 

in the study areas have sufficient level of education to understand and respond the 

questionnaire.  

The questionnaire was prepared separately for different group of respondents. In the 

questioner a set of close-ended and open-ended questions for each specific objective of the 

study was derived from extensive literature. The close-ended questions were developed, with 
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the belief that, it helped the respondents to choose an option from the given alternatives that 

best fit their responses. In addition, the open-ended questions were included in the 

questionnaire in order to give an opportunity for respondents to express their view, feelings, 

perceptions, and intensions related to implementation and challenges of SIP in government 

secondary schools of the City.  

3.4.1.2. Interview 

The purpose of using interview in this study was to collect more supplementary opinion so as 

to stabilize the data collected through the questionnaire. In this regard, Jacobson (2005) stated 

that, an interview is used to gather data about the thoughts, outlook and beliefs that the 

interviewees had about a particular topic. The interview permits greater depth of response 

which was not possible through any other means.  

Besides, considering the advantages of its flexibility in which additional questions could be 

forwarded during the interview session, semi-structured questions was prepared and 

administered with Officials from Adama City Education Office that has the responsibility of 

facilitating and supervising SIP activities in secondary schools of the City. 

3.4.1.3. Focus Group Discussion (FGD)  

Focus Group Discussion (FGD) was held with members of student council to collect data 

regarding their understanding about SIP, their contribution in the implementation of the 

program, current practices of the program, and about challenges encountered the schools while 

implementing the program. Furthermore, various data from official documents was collected 

and analyzed for this study. This helped the researcher to focus on important data to be 

collected from secondary sources. 

3.4.2. Procedures of Data Collection 

A series of data gathering procedures were employed in this study. Initially, the questionnaire 

was prepared in English language. Then pilot test was made on randomly selected respondents 

from Adama District (neighboring district) secondary schools. Based on the comments given 

by those respondents, necessary correction was made and duplication of the questionnaire was 

done considering the sample sizes of each group of the respondents.  
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During data collection process, in order to get permission to collect data required for the study, 

the researcher primarily established official relationship with concerned bodies of the schools 

understudy. This was done by providing official letter written from the University to them. 

Then, selection of the sample respondents and conducting orientation programs for 

respondents on the purpose of the study and how to fill the questionnaires was carried-out at 

respective sample schools. Following the orientations, the set of questionnaire were distributed 

to the respondents and their responses were collected from them.  

The distribution of the questionnaire for all sample respondents and the collection of the 

questionnaire from them was carried-out by the researcher himself with the assistance of two 

trained data collectors. Moreover, in the process of data collection assistance was made for 

those respondents who did not clearly understood the contents of the questionnaire by the two 

trained data collectors particularly for respondents selected from members school 

improvement committee and PTA members. 

Moreover, the interview session was administered with the sample interviewees by the 

researcher on face-to-face bases and one-to-one bases. This enabled the researcher to focuses 

on some specific issues to be raised for different interviewee‟s separately during the interview 

session. The question was raised for the interviewees in Afan Oromo language during the 

interview session to reduce communication barriers and to obtain more clarified information 

regarding the subjects of the study. In addition, the collection of data from secondary sources 

was made by the researcher with the assistance of one responsible person from the schools 

understudy. 

3.5. Validity and Reliability Test 

In order to assure data quality, the questionnaire prepared for this study was validated and 

tested at pilot level for its reliability before used as data collection instrument. Primarily, the 

validity of the instruments was tested by instructors of the department including the research 

advisor; to judge the items on their appropriateness and clarity of its contents.  

Then, the reliability of the questionnaire was tested through pilot study. During the pilot test, 

the questionnaires prepared for this study were distributed to 32 randomly selected 

respondents from secondary schools not included as a sample for this study. 
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To measure the reliability of these questionnaires, Cronbach‟s alpha coefficient was calculated 

for all parts and items of the questionnaire. Concerning the acceptability of Cronbach‟s alpha 

results most authors suggested 0.67 or above (Kothari, 2004). More specifically, Cohen et al., 

(2007:506) suggested that, Cronbach‟s alpha can be used on the basis of the following 

guidelines: >0.90 = very high reliable; 0.80–0.90 = highly reliable; 0.70–0.79 = reliable; 0.60–

0.69= marginally reliable; and <0.60= lowly reliable or unacceptable. 

Accordingly, the calculated Cronbach‟s alpha coefficient all items of the questionnaire were 

found at 0.838). This showed the reliability level of the questionnaire was highly acceptable. 

3.6. Methods of Data Analysis 

To analyze the data obtained from different sources, various methods of data analysis were 

employed based on specific nature of the data. Therefore, the collected data was checked, 

classified, arranged and organized according to their characteristics and specific objectives of 

the study and prepared for analysis.  

In order to analyze and interpret the raw data, the quantitative data was tabulated and 

processed using Statistical Package for Social Sciences (SPSS V-20). The analyses of 

quantitative data were made using descriptive statistics, like frequency, percentage, mean, 

standard deviations and ranges. Besides, t-test results were used to analysis the presences of 

significant differences between two group of respondents responses regarding each items of 

the questionnaire. 

The results of quantitative data were organized and presented in tables and figures for 

analysis. Furthermore, analysis and description of them were made following the data 

illustrated in each tables and graph.  

Besides, the qualitative data obtained through interview, open-ended questions of the 

questionnaire, FGD, and from secondary sources (official documents) were discussed in 

conjunction to the analysis of the quantitative data. This helped the researcher as a 

supplementary data for triangulation and validation purposes. 
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3.7. Ethical Consideration 

Throughout this study, the researcher was governed by research ethical principles. Specially, 

the two most importantly emphasized ethical principles applied in this study are respecting the 

privacy of respondents and confidentiality of information revealed by them.  

In this research, supportive letters from the department of educational planning and 

management was written from the university. Using this supportive letter; the researcher 

contacted the school principals, and education office to get their willing and to arrange their 

convenient time to provide the data required for this study. 

Accordingly, the data collection processes was conducted by informing the respondents‟ the 

right they have to participate or not in this research: to respond the questionnaire or interview 

questions. Thus, all the data for this study was collected from sample respondents‟ responded 

by their own interest voluntarily.  

Moreover, confidentiality of information about the respondents was kept secret. The 

researcher was treat all information obtained from the respondents confidentially without 

disclosing personal details and identity of the respondents. 

 

 

 

 



32 

Chapter Four 

Presentation and Analysis of the Data 

In this chapter the analysis and interpretation of the data were presented, dividing in to four 

parts on the bases of basic research questions. The first part of the chapter presents about 

background information of the respondents. In the second part issues related to perception of 

SIP was discussed. The third part presents on the practices of SIP which emphasize on 

preparation and readiness of the schools for SIP implementation. This part contains the major 

aspects of the study objective. In the fourth part major challenges that affect SIP 

implementationwere presented. 

As stated in chapter one the major purpose of this study was to investigate the practices and 

problems of school improvement program (SIP) implementation in government secondary 

schools of Adama City Administration.More specifically the study objective gave emphasise 

to explore teachers‟ and school leaders perception about SIP; to examine the implementation 

of SIP with respect to four domains of the program in the schools understudy (Learning and 

Teaching; Safe School Environment; Leadership and Management; and Community 

Participation); and to identify major challenges that affect the implementation of SIP in 

government secondary schools of Adama City Administration. 

In order to attain these objectives data were collected through questioners, interview, focus 

group discussion and document analysis. The questioners were initially distributed to a total of 

262 respondents(170secondary school teachers and 92 Educational Leaders) selected as a 

sample from four secondary schools. Among the distributed questionnaires a total of 238 

(90.84%) (155 or 91.18 % of teachers and 83or 90.22% of Educational Leaders) were 

appropriately filled and returned. The remaining 24 (9.16%) respondents had not correctly 

filled and returned the questionnaires. Thus, the analysis and interpretation of the data in this 

chapter was based on appropriately filled and returned questionnaires. Furthermore, the results 

of interview conducted with Heads of Education Offices and Focus group discussions 

madewith students‟ council were also used in analysis and interpretation of the data. In 

addition data obtained regarding SIP from secondary sources also used for analysis and 

interpretation of the data presented in this chapter. 
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4.1. Respondents’ Characteristics 

The demographic characteristic of the respondents include gender, age, educational status, and 

work experiences in education. 

Table 4.1: Respondents‟ Background Information  

Items 
Teacher Leaders Total 

Count % Count % Count % 

Gender 

Male 110 70.97 75 90.36 185 77.73 

Female 45 29.03 8 9.64 53 22.27 

Total 155 100.00 83 100.00 238 100.00 

Age 

Less than 20 Years 16 10.32 0 0.00 16 6.72 

21-30 Years 30 19.35 14 16.87 44 18.49 

31-40 years 26 16.77 23 27.71 49 20.59 

41-50 years 40 25.81 25 30.12 65 27.31 

Above 50 year 43 27.74 21 25.30 64 26.89 

Total 155 100.00 83 100.00 238 100.00 

Educational 

Backgrounds 

Diploma 2 1.29 9 10.84 11 4.62 

First Degree 141 90.97 57 68.67 198 83.19 

Masters Degree 9 5.81 5 6.02 14 5.88 

Others 3 1.94 12 14.46 15 6.30 

Total 155 100.00 83 100.00 238 100.00 

Experiences 

Up to 5years 18 11.61 10 12.05 28 11.76 

6-10 years 21 13.55 16 19.28 37 15.55 

11-15 years 17 10.97 14 16.87 31 13.03 

16-20 years 32 20.65 18 21.69 50 21.01 

Above 20 years 67 43.23 25 30.12 92 38.66 

Total 155 100.00 83 100.00 238 100.00 

 

Regarding gender of the respondents, as illustrated in Table 4.1, among secondary school 

teacher respondents 110 (70.97%) and 75(90.36%) of leaders are male. The number of female 

respondents accounts only 8(9.64%) respondents from leaders and 49(29.03%) of teachers. 

This shows that in both groups the number of female teachers were much less than male 

respondents. 

In terms of age, majority of the respondents (27.31% and 26.89%) were found between 41-50 

years and above 50 years old. Next to these 49(20.59%) respondents age was found between 
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31-40 years. The age of the remaining teachers and leaders participated in this study was 

found below 30 years. 

As depicted in Table 4.1, the qualification distribution of majority of teachers (141 or 90.97%) 

and Leaders (57 or 68.67%) participated in this study had a bachelors degree level of 

education. Moreover, five (6.02%) of Leaders and nine (5.81%) of teachers had masters 

degree level of education. In relation to this MOE‟s and regional education bureau standard 

for secondary school education (MOE, 1995) indicates a minimum requirement for teachers to 

work in secondary school is first degree. Accordingly, the data in table 4.1 confirmed that 

more than 90% of teacher respondents were graduated and had the required level of 

qualification to work in secondary schools of the City. 

In terms of work experiences 18(11.61%) teachers and 10(12.05%) of Leaders were served for 

less than five years. Moreover, 21(13.55%) of teachers and 16(19.28%) of Leaders are served 

for 6-10 years. In addition, those respondents who served for 11-15 years accounts 10.97% of 

teachers and 16.87%of Leaders. Furthermore, about one fourth of teachers 32(20.65) and 

18(21.69%) of Leaders were served for 16-20 years. Moreover, large number of teachers 

67(43.23%) and Leaders 25(30.12%) had worked more than twenty years.  

In general, the data illustrated in table 4.1 shows that the majority of the respondents were 

male with more than fifty years old; had bachelor degree level of education; and worked for 

more than fifteen years. This implies that, the respondents were matured, educated and 

relatively experienced. So, from this it is possible to assume that the respondents provided 

genuine and frank responses. 

4.2. Perceptions of Respondents about SIP 

In this part data collected regarding perception of teachers and school leaders about overall 

concepts of school improvement program currently implemented in government secondary 

schools of Adama City Administration were presented and analyzed. 
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Table 4.2: Perceptions of Respondents about SIP 

N
o
 

Items 
Teachers Leaders Total 

t-test 
P-

Value Mean SD Mean SD Mean SD 

1 

School improvement is about putting in 

place a set of well-tested processes for 

identifying the developmental needs of 

each school 

3.95 0.95 4.11 0.96 4.00 0.96 1.23 0.22 

2 

School improvement programs should 

focus on how schools improve student 

achievements 

4.23 0.89 4.29 0.98 4.25 0.92 0.50 0.62 

3 

Creating an appropriate structure, 

developing a sound plan and designing 

a well-established system of 

communication are the major areas of 

preparation and readiness to implement 

a SIP successfully 

3.83 0.95 3.86 0.95 3.84 0.95 0.18 0.86 

4 

For success of SIP, understandings of 

the features of each phases of the 

program by all stakeholders are always 

indispensable 

3.65 1.06 3.58 1.20 3.63 1.11 -0.48 0.63 

5 

In school improvement doings the 

involvement of parents/community in 

school governance and decision-

making should be considered as 

success factor. 

4.17 1.01 4.20 0.96 4.18 0.99 0.28 0.78 

6 

Well trained and committed teachers 

are always required for successful 

implementation of SIP at any school 

levels 

4.12 1.10 3.81 1.37 4.01 1.21 -1.93 0.06 

7 

The core intention of school 

improvement program is student 

achievements in terms of learning 

outcomes 

4.25 0.88 4.22 0.87 4.24 0.87 -0.29 0.77 

8 

Successful implementation of SIP 

constantly needs competent, committed 

and informed school leaders at the 

frontline 

4.13 0.98 4.18 1.07 4.15 1.01 0.38 0.71 

Overall Perceptions 4.04 1.00 4.03 1.08 4.04 1.03 -0.22 0.98 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 

Concerning perception about school improvement programs both teachers and leaders were 

asked the questionnaire to indicate their level of agreement using eight items listed in Table 

4.2.Accordingly the data illustrated in the table show that, both teachers and leaders level of 

agreement was found at higher level (M=4.04, SD=1.03). Besides, the mean score calculated 

for both teachers and leaders responses illustrated in the table shows better understanding of 

them about the concepts of school improvement program for all eight items. 
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When respondents‟ perception was compared between the two groups of respondents, 

significant variation was not observed between teachers and Leaders in indicating their 

perception of SIP for the eight items listed in the Table. Furthermore, the results oft-test 

calculated for each items listed in Table 4.2 and overall perception of the respondents 

(t(155,83)=-0.22; P=0.98>0.05) confirmed that, statistically there is no significant differences 

between teachers and Leaders level of understanding about school improvement programs. 

That is, teachers and leaders have responded the items synonymously. 

However, among the eight items of perception, both groups of respondents were rated item 

number two, that stated about „School improvement programs should focuses on how schools 

improve student achievements‟(M=4.25,SD=0.92);item number seven, „the core intention of 

school improvement program is student achievements in terms of learning outcomes‟ 

(M=4.24,SD=0.87); item number five, „in school improvement doings the involvement of 

parents/community in school governance and decision-making should be considered as 

success factor‟ (M=4.18,SD=0.99); and item number eight, „successful implementation of SIP 

constantly needs competent, committed and informed school leaders at the frontline‟ 

(M=4.15,SD=1.01) from first to fourth level in ranking orders. 

Next to the above four items, both teachers and leaders perceived that, „well trained and 

committed teachers are always required for successful implementation of SIP at any school 

levels‟ (M=4.01, SD=1.21); and „school improvement is about putting in place a set of well-

tested processes for identifying the developmental needs of each school‟ (M=4.00, SD=1.23) 

as 5
th

 and 6
th

 levels respectively. 

Moreover, item number three and item number four were rated 7
th

 and 8
th

. Accordingly, 

teachers and leaders perceived that; „creating an appropriate structure, developing a sound 

plan and designing a well-established system of communication are the major areas of 

preparation and readiness to implement a SIP successfully‟ (M=3.84, SD=0.95); and „for 

success of SIP, understandings of the features of each phases of the program by all 

stakeholders are always indispensable‟ (M=3.63, SD=1.11). 

In general, the overall results of the table clearly indicated that secondary schools teachers and 

leaders in the study area have better theoretical knowledge and understanding about school 

improvement program. Moreover, there is no significant difference between teachers and 

leaders in perceiving about SIP. 
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4.3. Preparation and Implementation of SIP 

This part comprises the practices of SIP with regards to preparation and readiness of schools; 

and the actual implementation of the program in the schools understudy. 

4.3.1. Preparation and Readiness of Schools  

Table 4.3: Extent of Preparation and Readiness of the Schools for SIP Implementation 

No Items 
Teachers Leaders Total 

t-test 
P-

Value Mean SD Mean SD Mean SD 

1 

Preparation of the plan is participatory: 

involving PTAs, SIC,  teachers, students, 

parents, and other stakeholders 

2.21 1.07 2.27 1.15 2.23 1.09 0.39 0.69 

2 
Plan is prepared on the basis of school's 

self-evaluation. 
2.54 1.00 2.72 1.06 2.61 1.02 1.30 0.19 

3 Plan is clear, simple & understandable 2.97 0.89 3.16 1.01 3.03 0.93 1.49 0.14 

4 
Plan is in alignment with the vision of 

the school 
3.28 0.82 3.41 0.84 3.32 0.83 1.18 0.24 

5 Plan addresses high priority needs 2.61 1.12 2.69 1.17 2.63 1.13 0.52 0.60 

6 
Plan represents an attempt to improve 

the performance of all students 
2.46 1.03 2.67 1.07 2.54 1.05 1.48 0.14 

7 
Objectives of the plan reflect progress 

towards improvement 
3.20 0.74 3.40 0.80 3.27 0.77 1.91 0.06 

8 
Actions steps for implementation are 

based on proven strategies 
2.44 0.92 2.53 0.92 2.47 0.92 0.73 0.46 

9 

Strategies are designed to achieve 

objectives of the plan within the 

established timeline 

2.46 1.07 2.52 1.00 2.48 1.05 0.42 0.67 

10 
Evaluation mechanisms are well 

established 
2.34 1.00 2.59 1.02 2.42 1.01 1.86 0.06 

11 
Continuous monitoring mechanisms are 

clearly defined 
2.33 0.82 2.52 0.87 2.39 0.84 1.65 0.10 

12 
Evaluation reports are always used as an 

input for subsequent years planning. 
2.48 0.97 2.64 0.98 2.53 0.97 1.22 0.23 

13 Plan addresses all the domains of SIP. 2.34 1.00 2.53 0.92 2.41 0.98 1.42 0.16 

14 
Structures required at school level are in 

place for SIP implementation 
2.46 0.97 2.59 1.00 2.51 0.98 0.94 0.35 

15 
The program is well communicated 

among school society  
2.41 1.13 2.54 1.07 2.45 1.11 0.90 0.37 

16 
All organs of the school knows their role 

on SIP implementation 
2.35 0.85 2.59 1.18 2.44 0.98 1.77 0.08 

17 
Resources required for the program are 

readily available 
2.20 0.73 2.42 1.07 2.28 0.87 1.88 0.06 

 Overall Results 2.53 1.00 2.69 1.06 2.59 1.02 4.74 0.73 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 

Creating an appropriate structure, developing a sound plan and designing well-established 

systems of communication are the major of areas of preparation and readiness to implement a 

SIP successfully. Considering these facts, seventeen items associated with preparation and 
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readiness of schools for SIP implement were administered to the respondents for rating on a 

five point scales (5 for Very high, and 1 for Very Low). Most of the items were focused on 

strategies, goals and objectives structure and communication mechanism for the 

implementation of SIP. 

As shown in table 4.3, teachers and leaders working at secondary school level were not 

satisfactorily agreed with all items. Overall results of respondents responses indicated 2.59 

mean score (SD=1.02). Moreover, the maximum mean score 3.32 (SD=0.83) regarding item 

number four and the minimum mean score 2.23 (SD=1.09) for item number one showed 

insufficiency of preparation among secondary schools of the City for SIP implementation. 

Besides, the data of the Table indicated that, among seventeen items listed in the table, only 

five of them were rated above overall mean score (M=2.59). However, the remaining twelve 

items were rated below the calculated overall mean illustrated in the table. Among these the 

following items were rated the least mean score: item number one (the extent of preparation of 

the plan is participatory; M=2.23, SD=1.09); item number seventeen (The extent of resources 

required for the program are readily available; M=2.28, SD=0.87); item number eleven (The 

extent of continuous monitoring mechanisms are clearly defined; M=2.39, SD=0.84); item 

number thirteen (The extent of the plan addresses all the domains of SIP; M=2.41, SD=0.98); 

item number ten (The extent of evaluation mechanisms are well established; M=2.42, 

SD=1.01); and item number twelve (The extent of all organs of the school knows their role on 

SIP implementation; M=2.44, SD=0.98). 

The above statements indicated that, the preparation of the plan was not participatory; 

resources required for the program are not readily available; continuous monitoring 

mechanisms are not clearly defined; the contents of the plan did not addresses all the domains 

of SIP; evaluation mechanisms for the plan are not well established; and all organs of the 

school did not properly know their role on SIP implementation. 

In relation to this, the results of an interview administered with two officials from Adama City 

Education Office also showed insufficiency of preparation and lack of readiness among 

government secondary schools for SIP Implementation in the City. They said that, the plan 

was not prepared with the participation of all concerned bodies. Schools did not carry out self-

evaluation to prepare the plan. Only school directors prepare and present for School Board‟s 

approval at the beginning of every academic years. They further said that, the participation 
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level of students and parents were not to the required level. Planning activities of SIP was a 

big burden left for the school principals. In the same way, response obtained from FGD 

indicates similar responses stated by the interviewees.   

These showed preparation and readiness of SIP implementation needs the effort and 

commitment of school teachers and leaders to conduct self evaluation, and to identify the 

focus areas that the school should give emphasis. Similarly the schools have to prioritize the 

problem and allocate adequate budget for implementation.  

In general, seen from the opinion of teachers and leaders at educational office and secondary 

school level, who involved at school level; the preparation made by the schools for SIP 

Implementation seems not adequate. Particularly inadequacy of preparation was identified in 

areas like involvement of stakeholders on the preparation of the plan, developing appropriate 

monitoring and evaluation systems, allocating resources required for the plan, addressing all 

the domains of SIP in the plan, and having proper understanding on their roles in SIP 

implementation among all organs of the schools understudy.  

From all the above discussions it is possible to infer that involvement of stakeholders in 

formulating school strategic plan was very low. Thus, it is possible to say that the practices of 

planning SIP by participating key stakeholders were low in secondary schools that affect SIP 

implementation. So, without conducting self-evaluation and identifying specific problems 

areas of SIP and issues related to major domains of SIP, it is difficult to properly implement 

the plan and obtain efficient results expected from the program.  

4.3.2. Implementation of SIP 

In this sub-section, respondents responses related to the implementation of SIP were presented 

in tables analyzed. The tables were organized for analysis in to four categories accordance to 

the domains of SIP: Learning and Teaching; Creating Favorable Learning Environment; 

School Leadership; and Community Participation. Finally, summary of SIP Implementation in 

Government Secondary Schools of the City was illustrated in table and graph.  

Learning and teaching domain is the major determinant of students‟ achievement that indicates 

what is going in classroom. Not much powerful and sustainable change happened in learning 

teaching process unless it happens in classrooms (Earl, 2003). This domain focuses on the 

actual interaction between teachers and students. The implementation of learning and teaching 

process were rated by the respondents as can be vivid from table 4.4. 
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Table 4.4: Implementation of SIP Regarding Learning and Teaching 

No Items 
Teachers Leader Total 

t-test 
P-

Value Mean SD Mean SD Mean SD 

1  Teaching Practice 2.89 1.20 3.01 1.12 2.93 1.18 3.047 0.174 

 2 
Learning and 

Evaluation 
3.06 1.09 2.89 1.12 3.00 1.10 -4.032 0.038 

 3 Curriculum 2.59 0.95 2.48 0.75 2.55 0.89 -0.924 0.356 

TOTAL 2.95 1.16 2.94 1.11 2.95 1.14 -0.306 0.910 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 

As shown in Table 4.4 assessment of respondent agreement on the implementation of school 

improvement program (SIP)related to learning and teaching domain indicates that mean score 

for items of teaching practice was rated higher score than the remaining categories of the 

domain(M=3.01, SD=1.12). For items related to learning and Evaluation they have rated a 

mean values of 2.89(SD=1.12). 

The lowest rating result was observed regarding Curriculum (M=2.55, SD=0.89).These 

indicated that, among Learning and Teaching domain of SIP, the extent to which curriculum 

materials have been revised and validated by teachers in terms of appropriateness of its 

contents, free from gender biases, and relevancy to the context of the school and maturity level 

of the students had not practiced in secondary schools of the city sufficiently. 

In general, the overall mean scores of both respondents was found above moderate level with 

aggregated mean value of 2.95(SD=1.14). Therefore, it is likely to say that the learning 

teaching domain had been implemented moderately in all sample schools. Moreover, the 

computed t-test values illustrated in the table shows teachers and leaders have almost similar 

views in rating the listed items. 

Table 4.5: Implementation of SIP Regarding Creating Favorable Learning Environment 

No Items 
Teachers Management Total 

t-test 
P-

Value Mean SD Mean SD Mean SD 

 1 School Facilities 2.90 1.20 2.92 1.21 2.91 1.20 0.287 0.849 

 2 
Student 

Empowerment 
2.88 1.09 2.89 1.04 2.89 1.07 0.157 0.914 

 3 Student Support 2.94 1.20 2.93 1.15 2.93 1.18 -0.246 0.909 

  TOTAL 2.92 1.17 2.919 1.139 2.92 1.16 0.066 0.879 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 
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Among the four domain of SIP, Creating Favorable Learning Environment mainly focuses on 

making school environment safe and health for teaching learning process. Safe and conducive 

learning environment helps school leaders, teachers and students to feel comfortable during 

learning process in their respective school. Secured learning environment can contributed to 

exert their maximum potential for teaching and learning process. In this regards, schools 

improvement frame work (MOE, 2007:6) suggested that schools should create a learning 

environment that could effectively meet the diverse needs of the students. School classrooms 

should be neat, conducive and attractive in order to inspire student‟s motivation and the 

learning process. 

Based on the above facts respondents were asked to rate items and reflect their opinions on the 

implementation of SIP regarding activities related to creating safety and favorable learning 

environment in each sample schools.  

Accordingly, as seen from the data illustrated in Table 4.5, among all items listed under this 

domain the mean responses of respondents for items of school facilities was 2.91mean score 

(SD=1.20), for items focused on student empowerment was 2.89 mean score (SD=1.07) and 

regarding items related to student support was 2.93 mean score (SD=1.18).This indicates that 

respondents rated the practices of creating favorable learning environment below moderate 

level.  

Moreover, from the results of t-test calculated for items creating favorable learning 

environment it was seen that there was no statically significance difference between the two 

groups of respondents, on rating the items. Thus, it is possible to perceive that teachers and 

leaders in each sample school have similar perception on rating the practice of creating 

favorable learning environment in their respective school.  

Besides, an interview results obtained from interview administered with Adama City 

Education Office officials regarding creating favorable learning environment among 

government secondary schools found in the City also confirmed what was responded by 

teachers and leaders of the schools understudy. They said that, keeping safety of the schools 

and the activity of creating favorable learning environment had performed by school 

management on regular bases with the support of different sector offices of the City 

Administration. However, they argued that the effort made in this regard so far was not 

satisfactory.  
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Furthermore, the data collected from focus group discussion made with members of the 

students‟ counsels; reported that their school environment was somewhat safe and health; it 

was relatively free from harassment and suited to teaching and learning activities.  

Table 4.6: Implementation of SIP Regarding School Leadership  

N
o
 Items 

Teachers Leaders Total 
t-test 

P-

Value Mean SD Mean SD Mean SD 

1 Strategic Vision 2.48 0.99 2.49 0.87 2.48 0.95 0.217 0.913 

2 Leadership behavior 2.61 1.02 2.77 0.93 2.67 0.99 1.355 0.097 

3 
School Management 

/Leadership 
2.62 1.10 2.83 0.96 2.69 1.06 1.436 0.095 

 TOTAL 2.58 1.03 2.72 0.93 2.63 1.00 0.983 0.175 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 

School leadership has a vital role for the effectiveness of school improvement programs. 

Building leadership capacity is an important duty to carry out school improvement program 

properly. Supporting this ideas Harris and Linda Camber (2003:38-39) revealed that school 

principal empowers others to lead and serving as a catalysts for changes. Having strategic 

vision, proper leadership behaviors and school management are key elements of the leadership 

and management domain in the SIP.       

In this regards, the data in Tables 4.6 showed the summary of respondents‟ responses of 

respondents in relation to three elements of leadership and management domain in the SIP. As 

can be seen from the table teachers and leaders rated strategic vision the lowest mean scores 

(M=2.48, SD=0.95) without significant differences between two groups of the respondents. 

While teachers and leaders rated the leadership behavior and school management/leadership 

almost with similar mean score (2.67 and 2.69 mean scores respectively) better than items 

related to rated strategic vision. The overall results of teachers‟ and leaders‟ ratings (M=2.63, 

SD=1.00) indicated, almost lower level efforts made by School Leadership to succeed the 

implementation of SIP in their respective secondary schools. 

In addition to teachers and leaders, officials from Adama City Education Offices during 

interview session also described insufficiencies of the excising practices related to strategic 

visions and the degree to which these plans were communicated in government secondary 

schools of the City. Similarly, during focus group discussion, members of the students‟ 
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councils said, do not know the concept of the strategic vision and not oriented in this regards. 

Overall, setting and communicating the essence of strategies and targets for SIP 

implementation was reported by both participants as issues that need to be improved.  

Table 4.7: Implementation of SIP Regarding Community Participation 

N
o
 Items 

Teachers Leaders Total 
t-test 

P-

Value Mean SD Mean SD Mean SD 

1 
Partnership with 

parents 
3.36 1.06 3.04 0.98 3.25 1.04 -6.12 0.006 

2 
Community 

Participation 
3.11 1.13 3.20 0.98 3.14 1.08 1.03 0.512 

3 Promoting Education 2.55 0.94 2.72 0.84 2.61 0.91 1.94 0.137 

 TOTAL 3.16 1.10 3.02 0.97 3.11 1.06 -3.37 0.093 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 

School community relations is refers to a process of communication between the school and 

the community for the purpose of increasing citizen understanding educational needs, 

practices, interest and cooperation showed that participation of community was determining 

factor for success of SIP (Barin, 2001).The data in Table 4.7 presented data collected 

regarding parents and community involvement in the implementation of school improvement 

programs. Parents and communities willingness to serve the school and active involvement in 

the school improvement process is critical for the success of the program. School leaders in 

this respect should involve the community for better achievement of the desired goals of 

schools through collaborative effort of stake holders.  

As to the data of the table, both groups of respondents rated all the items as moderate. 

According to the data of the table the minimum mean scores rated by teachers was 2.55 about 

promoting education; and the maximum was 3.36 regarding partnership with parents. In 

similar manner the rating results of the leaders was found in the range of 2.72 to 3.20 mean 

score. This was also supported by the aggregate mean score 3.11 (SD=1.06) which is in the 

medium range. As a result, it appears that parents have the not played the responsibility of 

their children‟s education to school teachers though they are expected to have frequent 

interaction and contact and to follow up and support their children for better performance 

moderately. In addition to participants views obtained through FGDs for members of students 

councils also shown somewhat similar finding. 

 



44 

Table 4.8: Overall SIP Implementation Status in the Study Schools 

N
o
 Respondents Mean SD t-test 

P-

Value 

1 Teachers 2.87 1.14 

1.12 0.68 2 Leaders 2.88 1.06 

Overall Results 2.87 1.11 

 

The data in Table 4.8 illustrates the summary of SIP implementation in the study schools. It 

presents overall results of the four domains in all the schools included in this study. According 

to the summery results of this table, implementation of SIP in secondary schools of Adama 

city administration was not efficient. It was found below moderate level (M=2.87;SD=1.11).In 

this regards, statistically significant difference was not observed between teachers‟ and leaders 

responses in rating the current status of SIP implementation in their respective schools (t(155, 

83) =1.12, p= 0.68>0.05). 

However, when the status of SIP implementation was evaluated among the four domains, 

significant variation was observed (Figure 1).  

Figure 1: Summary of SIP Implementation in Government Secondary Schools of Adama City 

 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 
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As can been seen from the data demonstrated in Figure 1; among the four domains of SIP, 

issues related to community participation (M=3.11) were relatively implemented better than 

the remaining three domains. 

Moreover, the implementation status related to learning teaching and Creating Favorable 

learning Environment issues were also rated 2.95 and 2.92 mean score respectively. However, 

issues emphasized on school leadership were not implemented as issues related to other 

domains. SIP implementation status regarding school leadership was rated 2.63 mean score. 

This was the least rating result out of the four domains. This implies that, the practices of SIP 

was better regarding school relationship with community; but weak with regards to managing 

and leading the program to be successfully implemented in the study schools.     

4.4. Major Challenges of SIP Implementation 

The implementation of SIP could be affected due to various factors. In this respect, Fullan 

(2001:89-90) noted that when a new initiative is introduced undoubtedly, it will create difficult 

to both individuals and school levels. Thus, for success of the program it needs to consider 

influencing factors prior to the implementation of the program. As to Anderson (1992:84) 

among others reluctant to change happens due to lack of awareness on the purpose of the 

intended change, lack of knowledge and skills needed to make the change and belief that the 

changes will not make any difference to their students. 

In addition to this some of the problems identified by Khosa (2009) includes many schools are 

not transforming time, teaching, physical and financial resources in learning out comes. Next 

curriculum delivery is poor; teachers do not complete the curriculum and pitch their teaching 

on their well of interest than those demanded by the curriculum. Besides, district educational 

office support and monitoring processes are not inadequate and not effective. Moreover, it was 

indicated in review of related literature, several factors are likely to affect the effective 

implementation of SIP.  

In line with this both respondents, teachers and leaders were asked to indicate to what extent 

those listed in table 4.9major challenges of SIP. Accordingly the respondents provided their 

responses in the way summarized in the table. 

The data in Table 4.9 illustrated the results of respondents‟ responses regarding major 

challenges of SIP implementation facing secondary schools understudy. As can be seen from 
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the table, seventeen factors were identified as challenges of SIP with moderate and above 

mean score. 

Table 4.9: Major Challenges of SIP Implementation 

N
o
 Items 

Teachers Leaders Total 
t-test 

P-

Value Mean SD Mean SD Mean SD 

1 
Lack having properly prepared plan for 

SIP implementations 
3.70 1.11 3.93 1.18 3.78 1.11 1.454 0.147 

2 
Lack of proper understanding of SIP at 

school level 
3.57 1.30 3.72 1.36 3.63 1.30 0.827 0.409 

3 
Weak monitoring and evaluation system 

of SIP 
3.59 1.38 3.67 1.53 3.62 1.38 0.450 0.653 

4 Lack of leadership capacity  3.63 1.34 3.57 1.32 3.61 1.34 -0.364 0.717 

5 
Different organs of the school; not 

properly understanding their role in SIP 
3.50 1.42 3.80 1.39 3.61 1.42 1.521 0.130 

6 
Lack of sufficient stakeholders 

involvement in SIP  
3.47 1.35 3.78 1.33 3.58 1.35 1.715 0.088 

7 Giving less attention for SIP 3.43 1.21 3.71 0.82 3.53 1.21 1.883 0.061 

8 
Lack of supplies and resources required 

for SIP implementation 
3.38 1.31 3.63 1.09 3.47 1.31 1.460 0.146 

9 
Shortage of budget and low financial 

support  
3.43 1.34 3.51 1.37 3.45 1.34 0.436 0.664 

10 
Resistance to change among some 

teachers and others 
3.35 1.40 3.60 1.25 3.44 1.40 1.382 0.168 

11 

Lack of professional development 

opportunities linked to the needs of the 

teachers to improve student performance 

3.46 1.50 3.39 1.59 3.43 1.50 -0.348 0.728 

12 
Insufficiency of support from the local 

education authorities 
3.43 1.36 3.37 1.36 3.41 1.36 -0.283 0.778 

13 
Frequent change made in assigning 

school leaderships 
3.31 1.28 3.40 1.22 3.34 1.28 0.514 0.608 

14 
Unfavorable nature and context of 

school neighboring  
3.26 1.46 3.25 1.70 3.26 1.46 -0.055 0.956 

15 

Inappropriate interference of  external 

bodies that create tensions and 

turbulences 

3.26 1.46 3.24 1.53 3.26 1.46 -0.117 0.907 

16 
Absence of induction programs for 

newly employed teachers 
3.19 1.46 3.33 1.64 3.24 1.46 0.634 0.527 

17 Shortage of qualified teachers 3.15 1.39 3.12 1.49 3.14 1.39 -0.177 0.860 

NB: Rating scales 1=Very Low, 2=Low, 3=Moderate, 4=High, and 5=Very High. 

According to the data of this table the most dominant challenges that has been influencing 

proper implementation of SIP in the study schools includes the following seven items: Lack of 

having properly prepared plan for SIP implementations (M=3.78,SD=1.11);Lack of proper 

understanding of SIP at school level (M=3.63,SD=1.30);Weak monitoring and evaluation 

system of SIP (M=3.62,SD=1.38);Lack of leadership capacity (M=3.61, SD=1.34); Different 

organs of the school; not properly understanding their role in SIP (M=3.61, SD=1.42);Lack of 
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sufficient stakeholders involvement in SIP (M=3.58, SD=1.35); and Giving less attention for 

SIP (M=3.53, SD=1.21). 

Moreover, the data of the table further indicated that, Lack of supplies and resources required 

for SIP implementation (M=3.47; SD=1.31); Shortage of budget and low financial support 

(M=3.45; SD=1.34); Resistance to change among some teachers and others (M=3.44; 

SD=1.40); Lack of professional development opportunities linked to the needs of the teachers 

to improve student performance (M=3.43; 1.50); and Insufficiency of support from the local 

education authorities (M=3.41; SD=1.36) were also identified as challenges of SIP 

implementation in the study schools next to the above stated seven factors.  

However, issues related to Shortage of qualified teachers (M=3.14, SD=1.39); Absence of 

induction programs for newly employed teachers (M=3.24; SD=1.46); and Inappropriate 

interference of external bodies that create tensions and turbulences (M=3.26; SD=1.46) were 

identified as the least factors that influence the success of SIP implementation in Government 

Secondary Schools of Adama city administration.  

In general, the data in Table 4.9 illustrated clearly indicated that, Leaders competence, 

commitment and the effort they made in the implementation of SIP can greatly facilitate or 

hinder the effectiveness of SIP in their respective school. On the other hands, the interferences 

of local offices and shortage of qualified teachers in the study area does not greatly affect the 

success of SIP in the study schools. 

Moreover, interview responses obtained from official of Adama City Education Office also 

identified similar factors as challenges of SIP implementation in Government secondary 

schools of the city. They stated that, lack of leadership competence, inappropriate 

programming, not properly scheduling for SIP implementation, lack of sufficient attention 

among school management and teachers as challenges of SIP in the study schools. 

4.5. Analysis of Qualitative Data  

The qualitative data collected through interview, FGD and from official documents were 

analyzed as follow. 

4.5.1. Analysis of Data Collected through Interview 

An interview was administered with two officials from Adama City Education Office. 

Concerning preparation and readiness of schools for SIP Implementation, the result of the 
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interview showed that insufficiency of preparation and lack of readiness among government 

secondary schools for SIP implementation in the city. This was reflected as follow: 

The plan was not prepared with the participation of all concerned bodies. The respective 

schools did not carry out self-evaluation to prepare the plan. From the stake holders, only 

school directors prepare and present for school board‟s approval at the beginning of every 

academic year. On the contrary, the participation level of students and parents were not to the 

required level. At the end, planning activities of SIP was a big burden left for the school 

principals. 

In the same way, regarding the implementation of SIP with respect to the four domains, the 

officials had mentioned that: keeping safety of the schools and the activity of creating 

favorable learning environment had performed by school management on regular bases with 

the support of different sector offices of the City Administration. However, they argued that, 

the effort made in this regard so far was not satisfactory. Moreover, they described 

insufficiencies of the existing practices related to strategic visions and the degree to which 

these plans were communicated in government secondary schools of the City. 

Furthermore, regarding major challenges of SIP implementation seen in the schools 

understudy, the officials listed the following major challenges that hinder SIP implementation. 

Those are: Lack of leadership competence, inappropriate programming, not properly 

scheduling for SIP implementation, and lack of giving sufficient attention among school 

management and teachers.   

4.5.2. Analysis of Data Collected through FGD 

The FGD was held with 28 member of student council.  The discussion was made on different 

points related to SIP. Regarding preparation and readiness of schools for SIP implementation, 

the students gave the following responses briefly.  

The plan was not prepared with the participation of all concerned bodies. Schools did not carry 

out self-evaluation to prepare the plan. Out of the stakeholders, only school directors prepare 

and present the plan for school board‟s approval at the beginning of every academic year. 

Moreover, the participation level of students and parents were not to the required level and 

planning activities of SIP was a big burden left for the school principals. 
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 In the same way, on the discussion point about the implementation of SIP with respect to the 

four domains, the students forwarded their opinions as follows. 

Regarding the first domain they said that, school environment was somewhat safe and health 

concerning the second domain they argued that, the school, was relatively free from 

harassment and suited to teaching and learning activities. With regard to the third domain, the 

result of FGD showed that, school leadership, do not know the concept of the strategic vision 

and not oriented in this regards.  Finally concerning the fourth domain students who 

participate on FGD were argued that, parents have not played the responsibility of their 

children‟s education to school teachers though PTA. Because they are expected to have 

frequent interaction and contact and to follow up and support their children‟s learning.  

4.5.3. Analysis of Data Collected from official Documents 

The document analysis was used to see to what extent the SIP was implemented in Adama 

City Administration secondary schools (9-10) included in this study. For this purpose, the 

2014/15 annual educational implementation report of Adama city administration educational 

office was used to compare the implementation of SIP with targets listed at national level 

(Table 4.10).  

Table 4.10: Data from Official Documents  

Outcome targets of SIP Plan (2010) 
Implementation (2014/15) 

 
Adama City 

 

Oromia Region 

 Student Teacher Ratio   

 

33.3:1 

 

43:1 

 

27:1  

 
Student Section Ratio   

 

40:1 

 

62:1 

 

59:1 

 
% of Students Scoring at Least 50% in NLA  

 

70% 

 

40.71%  

 

56% 

 
Source: Adama city Administration Education Office (June, 2016)  

As illustrated in table 4.10, the 2014/15 annual report of Adama city Administration 

Educational Office showed that the student teacher ratio was 43; the student section ratio was 

62 and students scored 50% and above in grade 10 NLA were only 40.71%. Based on these 

indicators of quality education, the implementation of SIP in Adama City Administration 

secondary schools (9-10) was much below than national target and even less than average 

implementation of SIP at Regional level. From this one inferred that, SIP was not 

implemented as expected in the study schools.  
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Chapter Five 

Summary, Conclusions and Recommendations 

In this chapter the summary, conclusions and recommendations were presented, dividing in to 

three sections.  

5.1. Summary 

The major purpose of this study was to assess Implementation of School Improvement of 

Program in Adama Government Secondary Schools with particular emphasis on Perception, 

Practices and Challenges in the study area. More specifically the study objective gave 

emphasise to explore teachers‟ and school leaders perception about SIP; to examine the 

implementation of SIP with respect to four domains of the program in the schools understudy 

(Learning and Teaching; Safe School Environment; Leadership and Management; and 

Community Participation); and to identify major challenges that affects the implementation of 

SIP in government secondary schools of the Adama City Administration. 

In order to attain these objectives the following basic research questions were addressed in the 

study: How do teachers‟ and school leaders perceive SIP in government secondary schools of 

Adama City Administration; To what extent is SIP implemented in the schools understudy 

with respect to four domains of the program; and What major challenge affect school 

principals in implementing SIP in government secondary schools of the Adama City 

Administration. 

The data were collected through questioners, interview, and focus group discussions. The 

questioners were initially distributed to a total of 262 respondents selected as a sample from 

four government secondary schools. Among the distributed questionnaires 238 (90.84%) were 

appropriately filled and returned. Thus, the analysis and interpretation of the data was made on 

those questionnaires. Furthermore, the results of interview and Focus group discussions made 

with students‟ council were also used in the analysis and interpretation of the data. In addition 

data obtained regarding SIP from official documents also used for analysis and interpretation 

of the data made in previous chapter.  

So, in this part major findings of the study were presented in four parts. The first part presents 

about background information of the respondents. In the second part issues related to 

perception of SIP were summarized. The third part summarizes results related to the 
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implementation of SIP. In the fourth part, the results obtained regarding major challenges that 

affect SIP implementation were presented briefly. 

5.1.1. Background Information of the Respondents 

The demographic characteristic of the respondents include gender, age, educational status, and 

work experiences. Regarding gender of the results showed that, among teacher respondents 

70.97% and 90.36% of Leaders are male. In terms of age, 27.31% and 26.89 of the 

respondents were found between 41-50 years and above 50 years old respectively. Next to 

these, 49(20.59%) respondents age was found between 31-40 years. The age of the remaining 

teachers and leaders participated in this study was found below 30 years.  

With regards to level of education, most teachers (90.97%) and Leaders (68.67%) had a 

bachelor‟s degree. Moreover, 6.02% of Leaders and 5.81% of teachers had master‟s degree. 

This confirmed that almost all teacher respondents were graduated and had the required level 

of qualification to work in secondary schools of the City. Concerning work experiences, the 

result of this study showed that, large number of teachers (43.23%) and Leaders (30.12%) had 

worked more than twenty years. Moreover, about one fourth of teachers (20.65) and Leaders 

(21.69%) were served for 16-20 years. Those respondents who served for less than five years 

accounts 11.61% of teachers and 12.05% of Leaders. Furthermore, 13.55% of teachers and 

19.28% of Leaders are served for 6-10 years.  

In general, results regarding background information of the respondents showed that majority 

of the respondents were male with more than fifty years old; had bachelor degree level of 

education; and worked for more than fifteen years. 

5.1.2. Perceptions of Respondents about SIP 

The overall results in this study indicated that secondary schools teachers and Leaders had 

better theoretical knowledge and understanding about school improvement program(M=4.04). 

Moreover, there is no significant difference between teachers and Leaders in perceiving SIP. 

However, among eight items of perception included in this study, highest rating results was 

identified by both groups of respondents for items that stated about „School improvement 

programs should focuses on how schools improve student achievements‟ (M=4.25); „the core 

intention of school improvement program is student achievements in terms of learning 

outcomes‟ (M=4.24);„in school improvement doings the involvement of parents/community in 

school governance and decision-making should be considered as success factor‟ (M=4.18); 
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and „successful implementation of SIP constantly needs competent, committed and informed 

school leaders at the frontline‟ (M=4.15) from first to fourth level in ranking orders.  

5.1.3. The Practices of SIP Implementation 

Preparation and Readiness of Schools for SIP Implementation 

Considering this, items that focused on strategies, goals, objectives, structure and 

communication mechanism for the implementation of SIP were administered for respondents 

ratings. However, teachers and leaders were not satisfactorily agreed with all items. Overall 

results of respondents responses indicated 2.59 mean score; with the maximum of 3.32 mean 

score; showing insufficiency of preparation among secondary schools of the City for SIP 

implementation.  

The least mean scores were identified regarding items that focuses on the extent of preparation 

of the plan on participatory bases (M=2.23); resources required for the program are readily 

available (M=2.28); continuous monitoring mechanisms are clearly defined (M=2.39); the 

plan addresses all the domains of SIP (M=2.41); and all organs of the school knows their role 

on SIP implementation (M=2.44). These indicates, the preparation of the plan was not 

participatory; resources required for the program are not readily available; continuous 

monitoring mechanisms are not clearly defined; the contents of the plan did not addresses all 

the domains of SIP; evaluation mechanisms for the plan are not well established; and all 

organs of the school did not properly know their role on SIP implementation.  

Moreover, the results of an interview also showed insufficiency of preparation and lack of 

readiness among government secondary schools for SIP Implementation in the City.  

Implementation of SIP 

This focuses on four domains of SIP: Learning and Teaching; Creating Favorable Learning 

Environment; School Leadership; and Community Participation. 

The implementation of learning and teaching process were rated by the respondents of the 

study above moderate level with aggregated mean value of 2.95. Therefore, it is likely to say 

that the learning and teaching domain had been implemented moderately in all sample schools. 

However, the lowest rating result was observed regarding Curriculum (M=2.55); indicating; 

the extent to which curriculum materials have been revised and validated by teachers in terms 

of appropriateness of its contents, free from gender biases, and relevancy to the context of the 



53 

school and maturity level of the students had not practiced in secondary schools of the city 

sufficiently. 

Moreover, among the four domain of SIP, Creating Favorable Learning Environment is the 

second one. The result showed that, among all items listed under this domain the mean 

responses of respondents for items of school facilities was 2.91mean score, for items focused 

on student empowerment was 2.89 mean score and regarding items related to student support 

was 2.93 mean score. This indicates that respondents rated the practices of creating favorable 

learning environment below moderate level. Besides, an interview results obtained from 

interview administered with Adama City Education Office officials regarding creating 

favorable learning environment among government secondary schools found in the City also 

confirmed what was responded by teachers and leaders of the schools understudy. 

The third domain of SIP was about School leadership and management; which has a vital role 

for the effectiveness of the implementation school improvement programs. In this regards, the 

results showed that, teachers and leaders rated strategic vision the lowest mean scores 

(M=2.48) without significant differences between two groups of the respondents. While 

teachers and leaders rated the leadership behavior and items related to school management 

almost with similar mean score (2.67 and 2.69) better than items related to rated strategic 

vision. The overall results of teachers‟ and leaders‟ ratings (M=2.63) indicated, almost lower 

level efforts made by School Leadership to succeed the implementation of SIP in their 

respective secondary schools. In addition to teachers and leaders, officials from Adama City 

Education Offices during interview session also described insufficiencies of the excising 

practices related to strategic visions and the degree to which these plans were communicated 

in government secondary schools of the City.  

The fourth domain of SIP School community relations is refers to a process of communication 

between the school and the community for the purpose of increasing citizen understanding 

educational needs, practices, interest and cooperation showed that participation of community 

was determining factor for success of SIP. With regards to this the results of respondents 

rating indicated that, both groups of respondents rated all the items as medium. This was also 

supported by the aggregate mean score 3.11 which is in the medium range. As a result, it 

appears that parents have not sufficiently played the responsibility of their children‟s 

education to school teachers though they are expected to have frequent interaction and contact 

and to follow up and support their children for better performance moderately. 
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Overall, summary results of SIP implementation in the study schools with regards to the four 

domains indicated that, the implementation of SIP in secondary schools of Adama city 

administration was not efficient. It was found below moderate level (M=2.87).  

However, when the status of SIP implementation was compared among the four domains, 

significant variation was observed; in that, issues related to community participation (M=3.11) 

were relatively implemented better than the remaining three domains. Moreover, the 

implementation status related to learning teaching and Creating Favorable learning 

Environment issues were also rated 2.95 and 2.92 mean score respectively. On the other hand, 

issues emphasized on school leadership were not implemented as other domains (2.63 mean 

score). This implies that, the practices of SIP was better regarding school relationship with 

community; but weak with regards to managing and leading the program to be successfully 

implemented in the schools under study.     

5.1.4. Major Challenges of SIP Implementation 

As identified by both group of respondents, the most dominant factors that has been 

influencing proper implementation of SIP in the study schools includes the following seven 

items: (i) Lack of having properly prepared plan for SIP implementations (M=3.78); (ii) Lack 

of proper understanding of SIP at school level (M=3.63); (iii) Weak monitoring and evaluation 

system of SIP (M=3.62); (iv) Lack of leadership capacity (M=3.61); (v) Different organs of 

the school; not properly understanding their role in SIP (M=3.61); (vi) Lack of sufficient 

stakeholders involvement in SIP (M=3.58); and (vii) Giving less attention for SIP (M=3.53). 

Moreover, Lack of supplies and resources required for SIP implementation (M=3.47); 

Shortage of budget and low financial support (M=3.45); Resistance to change among some 

teachers and others (M=3.44); Lack of professional development opportunities linked to the 

needs of the teachers to improve student performance (M=3.43); and Insufficiency of support 

from the local education authorities (M=3.41) were also identified as challenges of SIP 

implementation in the study schools next to the above stated seven factors.  

However, issues related to Shortage of qualified teachers (M=3.14); Absence of induction 

programs for newly employed teachers (M=3.24); and Inappropriate interference of external 

bodies that create tensions and turbulences (M=3.26) were identified as the least factors that 

influence the success of SIP implementation in Government Secondary Schools of the City. 
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In general, the results indicated that, leaders‟ competence, commitment and the effort they 

made in the implementation of SIP can greatly facilitate or hinder the effectiveness of SIP in 

their respective school. On the other hands, the interferences of local offices and shortage of 

qualified teachers in the study area does not greatly affect the success of SIP.  

5.2. Conclusions 

From the result of the study, it was implied that successful school improvement is related to 

systematically planning, monitoring and evaluation process which could be achieved through 

collective efforts of all stakeholders. They should encouraged to have active participation in 

SIP planning and implementation by continuously creating awareness among them. The extent 

of providing monitoring and evaluation by concerned bodies and school leadership capacity 

determine the extent of stakeholders‟ participation in planning and implementing SIP. 

Therefore, based on the findings of the study the following conclusions were drawn. 

In this study, it is found that overall process of SIP practices lacks having properly prepared 

plan for SIP implementations; understanding of SIP at school level, weak monitoring and 

evaluation system; lack of leadership capacity; different organs of the school not had proper 

understanding of their role in SIP; lack of sufficient stakeholders involvement in SIP and 

giving less attention for SIP implementation. This implies that low involvement of key stake 

holders in planning and implementing SIP was the most challenge affecting its success in 

secondary schools found of the city.  

Majority of schools implement SIP at moderate level of performance with respect to four 

domains of SIP. However, the practice of SIP with regards to community participation was 

relatively better. Whereas, the practices of SIP activities concerning leadership and 

management domain showed unsatisfactory level of performance at the schools understudy. 

This indicated that, the practices of SIP was better regarding school relationship with 

community; but weak with regards to managing and leading the program to be successfully 

implemented in the study schools. 

According to the findings of this study, majority of school organs had not properly familiar 

with their roles on SIP implementation. That is, they could not be able to contribute to SIP 

implementation starting from planning to monitoring and evaluation of the program. Thus, 

without conducting self-evaluation and identifying specific problem areas of SIP and issues 
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related to major domains of SIP, it is difficult to properly implement the plan and obtain 

efficient results expected from the program.  

On the other hand, lower level of involvement among stakeholders in SIP implementation, 

inadequate planning of SIP process, lack of training on SIP implementation, lack of leadership 

commitment to implement SIP, lack of understanding of stakeholders at school level on SIP 

implementation were reported to be the challenges of SIP implementation at present. This 

disappointing results confirmed inadequate consideration given to the importance of school 

improvement program among school leaders and other stakeholders.  

5.3. Recommendations 

On the bases of findings obtained and the conclusion drawn, the following recommendations 

were forwarded to improve the practice of SIP implementation in secondary schools. 

1. The finding of the study indicates that conducting self-evaluation and prioritizing 

problems to develop strategic plan of SIP was weak. Therefore, the school leadership 

have to give attention to participatory planning in developing strategic plan that entirely 

involves conducting self-evaluation by participating key stakeholders (like teachers, 

students and parents) and deploy by building consensus among them for effective 

program implementation. 

2. The central focus of SIP was improving students‟ achievements. In order to improve 

academic achievements of students, therefore, the schools should implement school 

improvement program properly by making awareness among stakeholders which would 

improve the practices of collaborative planning; to develop accountability and 

responsibility in all stakeholders; to improve the implementation of the four domains of 

SIP; to perform continuous monitoring and evaluation on the implementation of SIP.   

3. The study indicates that SIP plan was developed by individual school leaders or a few 

individuals were involved in the planning process. The involvement of stakeholders in 

the planning of SIP was very low. To improve the challenges related to planning even 

implementation, all stakeholders should be involved in planning process. To do so, 

school leaders are expected to organize stakeholders to actively participate in planning 

SIP in their respective schools. 

4. In  order  to  improve  students‟  achievement  in  teaching  learning  process,  Practicing 

and developing the extent of SIP implementation was crucial.  As the study make known, 
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the community involvement in improving teaching learning was the most critical issue 

which was not achieved yet. So Education Officers and school leaders should make great 

effort to strengthen their relationship with local authorities and communities by creating 

educational forum so that they could get necessary support from them. In addition, 

creating mechanisms that enable school principals, teachers, parents, students and 

educational officials at every level of education sectors to work all together, trust each 

other on SIP implementation is vital. 

5. The findings of this study showed that the allocation of budget for implementation of SIP 

seems insufficient. Therefore, the government should allocate additional budget to the 

school grant for successful implementation of SIP. Moreover, in order to solve challenges 

of finance and material resource, the schools should design income-generating 

mechanisms by taking in to account the available school facilities and technical experts to 

make involvement of all stakeholders of the school.  

6. Monitoring and evaluation on the SIP were not under taken properly. Therefore, 

Educational Officers and schools should give attention for monitoring and evaluation 

mechanisms for the success of SIP.  

7. Finally, though the findings of this study identify major challenges that affect the 

practices of SIP implementation in secondary schools of the city, there may be other 

specific factors not assessed through this study. So, to identify such factors and to take 

proper actions on time; it is advisable if further research is conducted on issues related to 

SIP in all schools of the city. 
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Appendix-A: Questionnaires 

ADDIS ABABA UNIVERSITY 
College of Education and Behavioral Studies 

Department of Educational planning and Management 
Questionnaires to be filled by Educational Officers, Secondary Schools Principals, 

School Improvement Committee, and Teachers  

 

Dear Respondent;  

 I would like to express my appreciation for your time and cooperation, in advance to fill these 

questionnaires. The purpose of this questionnaire is to collect information regarding 

“Implementation of School Improvement of Program in Adama Government Secondary 

Schools with particular emphasis on Perception, Practices and Challenges”. 

This study is purely for academic purpose and in no way affects you personally or 

organizationally. So your genuine, frank and timely response are quite vital to determine the 

success of this study. Therefore, I kindly request your cooperation in filling the questionnaires 

honestly and responsibly. 

General Direction: 

 No  need of writing your name on any parts of the questionnaire 

 The information you give will be kept confidentially and used in the study 

 There is nothing “right or wrong” answer here and there what is required is to show the 

level of your personal opinion to each item. 

 Please, for each item by putting tick mark “” in space provided under the rating 

scales. 

 Thank you in Advance 
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Part I: Background information of the respondents 

1. Name of your School _________________________________________________ 

2. Sex: Male ________  Female ___________                           

      3. Age: Less than 20 Years _______  21-30 Years ______  31-40 Years ________                  

      41-50Years ________  Above 50 Years ________ 

   4. Work experience:  

Up to 5 Years ________   6-10 Years ________   11-15 Years ________ 

 16-20 Years ________    Above 20 Years ________                  

5. Educational Status: Diploma _____ Bachelor Degree _____ Masters Degree ____ 

Others_____      

6. Your responsibility in the school:  

Principal/Vice Principal ________  School Improvement Committee ________    

Member of PTA ________   School Level Supervisor ________ 

Teacher ________    Other (Specify) __________________________                  

8. Work experience as school Principal/Vice Principal_________ year/s 

9. Areas of specialization/Field of studies: 

Educational Leadership ______  Natural Science ______  Mathematics 

______ Social Studies _____   Language ______  Others ______ 

10.  Have you ever participated in any training program related to SIP? a) Yes ___ b) No ____ 

If “Yes”, please state year and topics of the trainings _____________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

______________________________________________  
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Part II: Items Related to Perception  

1. How do you express your understanding of SIP and its objectives? Please, write them 

briefly.  

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_________________________________________________ 

2. Please, show your level of agreement or disagreement for the following statements using 

the scales; 1=Strongly Disagree, 2=Disagree,  3=Neutral,  4=Agree, and  5=Strongly 

Agree 

No Item 
Rating Scales 

1 2 3 4 5 

1 School improvement is about putting in place a set of well-tested 

processes for identifying the developmental needs of each school 

     

2 School improvement programs should focuses on how schools 

improve student achievements 

     

3 Creating an appropriate structure, developing a sound plan and 

designing a well-established system of communication are the 

major areas of preparation and readiness to implement a SIP 

successfully 

     

4 For success of SIP, understandings of the features of each phases 

of the program by all stakeholders are always indispensable 

     

5 In school improvement doings the involvement of 

parents/community in school governance and decision-making 

should be considered as success factor. 

     

6 Well trained and committed teachers are always required for 

successful implementation of SIP at any school levels 

     

7 The core intention of school improvement program is student 

achievements in terms of learning outcomes 

     

8 Successful implementation of SIP constantly needs competent, 

committed and informed school leaders at the frontline 
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Part III: Items Related to the Practices of SIP 

3. In the following table items related to preparation and readiness of the school for SIP 

implementation are listed.  Please, show the extent of practices in the school for each item 

by putting tick mark “” in the space provided under the rating scales; 1=Very Low, 

2=Low, 3=Medium, 4=High, and 5=Very High. 

No Item 
Rating Scales 

1 2 3 4 5 

1 The extent of  preparation of the plan is participatory: involving 

PTAs, SIC,  teachers, students, parents, and other stakeholders 

     

2 The extent of plan is prepared on the basis of school's self-

evaluation. 

     

3 The extent of  plan is clear, simple and understandable      

4 The extent of  plan is in alignment with the vision of the school      

5 The extent of  plan addresses high priority needs      

6 The extent of  plan represents an attempt to improve the 

performance of all students 

     

7 The extent of  objectives of the plan reflect progress towards 

improvement 

     

8 The extent of  actions steps for implementation are based on 

proven strategies 

     

9 The extent of  strategies are designed to achieve objectives of the 

plan within the established timeline 

     

10 The extent of  evaluation mechanisms are well established      

11 The extent of  continuous monitoring mechanisms are clearly 

defined 

     

12 The extent of evaluation reports are always used as an input for the 

following year‟s planning. 

     

13 The extent of the plan addresses all the domains of SIP.      

14 The extent of structures required at school level are in place for 

SIP implementation 

     

15 The extent of the program is well communicated among school 

society  

     

16 The extent of all organs of the school knows their role on SIP 

implementation 

     

17 The extent of resources required for the program are readily 

available 

     

Other issues related to preparation and readiness of SIP (if any): _______________________ 

____________________________________________________________________________

____________________________________________________________________________

__________ 
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4. In the following tables items related to SIP Implementation are listed under four 

domains.  Please, show the extents of practices in the school for each item by putting tick 

mark “” in the space provided under the rating scales; 1=Very Low, 2=Low, 

3=Moderate, 4=High, and 5=Very High. 

I. Learning and Teaching 

No Item 
Rating Scales 

1 2 3 4 5 

1.1 Teaching Practice      

1.1.1 
The degree to which the school has developed common values that lay 

strong foundations for quality learning-teaching environment 

     

1.1.2 
The extent to which teachers recognizes their students‟ learning 

differences and teach accordingly 

     

1.1.3 
The extent to which teachers provide clear and understandable description 

of the topic they teach 

     

1.1.4 The degree to which teachers have become role models to their students.      

1.1.5 
The extent to which teachers have identified students that require special 

needs 

     

1.1.6 
The degree to which teachers provide due support and respect for their 

students without any discrimination 

     

1.1.7 

The extent to which teachers improved their teaching competency through 

programs designed and arranged for them by the school: like CPD, short-

term training, experiences sharing programs, and others  

     

1.1.8 
The extent to which teachers improved their teaching performances using 

feedbacks forwarded on their past practices  

     

1.1.9 
The extent to which the school ensure that teachers teach according to 

their plan (daily and annual plan) 

     

1.1.10 

The extent to which teachers teach using appropriate teaching 

methodologies based on learning contexts, contents of the topics, types of 

students, and intended objectives of the lesson 

     

1.1.11 
The extent to which teachers have sufficient subject matter knowledge and 

efficiently demonstrated while teaching the subject  

     

1.1.12 
The extent to which procedures are available at the school to utilize recent 

research findings that could helped teachers to improve teaching practices  

     

1.1.13 
The extent to which teachers accomplish goals set to improve students‟ 

outcome 

     

1.1.14 
The extent to which teachers' commitment for professional development 

was reflected through active participations 

     

1.1.15 
The extent to which  active participation of students have been increased 

on community based programs and in various co-curricular activities 

     

1.1.16 
The extent to which teachers enable their students to link the lessons 

learned with their real life experience 

     

1.2 Learning and Evaluation      

1.2.1 
The extent to which benchmarks to be used for comparing results are 

clearly defined and communicated among school community 
     

1.2.2 
The extent to which students results have shown considerable 

improvements over time (after SIP) 
     

1.2.3 
The extent to which school level and student assessment results helped to 

identify strengths and weaknesses needs further attentions 
     

1.2.4 
The degree to which survey results revealed school‟s high expectation of 

student outcomes have been achieved 
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No Item 
Rating Scales 

1 2 3 4 5 

1.2.5 
The extent to which participatory teaching methods improved student 

participation 
     

1.2.6 
The extent to which low-achieving students‟ performance have been 

identified and improved 
     

1.2.7 
The degree to which teachers improved the delivery of their subjects by 

identifying students‟ status using various assessment mechanisms 
     

1.2.8 
The extent to which the results of school evaluation are utilized as inputs 

for future plan and program development. 
     

1.2.9 
The extent to which appropriate student feedback mechanisms are put in 

place. 
     

1.2.10 
The extent to which students participate on assessment of subjects they 

learn and their self-evaluations  
     

1.2.11 
The extent to which assessment results are used for learning-teaching 

process at classroom level in the further  
     

1.2.12 
The extent to which performance of students are reported to the parents 

regularly  
     

1.3 Curriculum      

1.3.1 

The extent to which curriculum materials have been revised and validated 

by teachers in terms of  appropriateness of its contents, free from gender 

biases, and relevancy to the context of the school and maturity level of the 

students 

     

 

II. Creating Favorable Learning Environment 

No Item 
Rating Scales 

1 2 3 4 5 

2.1 School Facilities      

2.1.1 
The degree to which school has surrounded by fences, and become safe 

and attractive for students‟ learning  

     

2.1.2 
The extent to which classroom contexts enhanced students‟ learning 

motivation 

     

2.1.3 
The extent to which education supportive facilities (like pedagogical 

centers, laboratory, library, staff-room and sport felids) are available 

     

2.1.4 
The extent to which accessibility of standardized separate toilets for male 

and female and water supply satisfied the school community 

     

2.1.5 
The extent to which information technology facilities (radio, plasma TV,  

computer, etc) required for learning-teaching processes are practically 

available  

     

2.2 Student Empowerment      

2.2.1 The extent to which students participate in decision-making process      

2.2.2 
The degree to which the school has provided equal opportunity for male 

and female students to take part in school's leadership positions 

     

2.2.3 
The extent to which reproductive health and issues related to 

environmental protection are integrated in school programs 

     

2.2.4 
The extent to which expected status of students‟ behavior was expressed 

in various circumstances 

     

2.2.5 
The extent to which studies indicated that, through learning process, 

students‟ have developed sense of responsibility, self-confident, freedom, 

and acceptance  
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No Item 
Rating Scales 

1 2 3 4 5 

2.3 Student Support      

2.3.1 
The extent to which all efforts of the school were directed towards 

students‟ learning and improvement of their academic achievements 

     

2.3.2 
The degree to which every students‟ have given equal chance to be 

successful 

     

2.3.3 
The extent to which supports are provided to minimize wastage (dropouts 

and repetition) 

     

2.3.4 
The extent to which special attention is provided to female students to 

enhance their educational performance and self-confidence 

     

2.3.5 
The degree to which information collected from parents and the 

community confirmed that, the school has become safe and attractive for 

learning 

     

2.3.6 The extent to which the allocated budget is appropriately utilized      

2.3.7 

The extent to which ethical regulation of the school focuses on the 

development of students behaviors related to respecting others, using 

resources safely, unacceptability of actions like quarrelling, 

discrimination, favoritism, etc; procedure of solving conflicts peacefully; 

obligation of keeping and practicing school‟s rules and regulations  

     

2.3.8 
The degree to which special needs education is integrated with CPD 

program 

     

2.3.9 
The extent to which qualified teachers, materials and facilities required for 

special needs education program are fulfilled 

     

2.3.10 
The extent to which special needs educational programs, teaching methods 

and materials are arranged according to the levels of students with special 

need education 

     

2.3.11 
The extent to which supports made for students with special needs 

education satisfied their parents  

     

2.3.12 
The degree to which the school compound and classroom arrangements 

suit to special needs students 
     

 

III. School Leadership  

No Item 
Rating Scales 

1 2 3 4 5 

3.1 Strategic Vision      

3.1.1 
The extent to which the preparation of strategic plan was participatory 

and based on school‟s self evaluation results 

     

3.1.2 
The degree to which professional appraisal fits to the school‟s vision and 

objectives 

     

3.1.3 
The extent to which the school conformed consistently implementation 

of plan activities of the school 

     

3.1.4 
The extent to which school values and standards are made known to the 

entire school community 

     

3.1.5 
The extent to which systems are developed to communicate and 

implement strategic plan of the school  

     

3.1.6 
The extent to which school leaders gave attention for success of goals 

and higher level outcomes of the plan 
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No Item 
Rating Scales 

1 2 3 4 5 

3.2 Leadership behavior 

3.2.1 
The extent to which school administrators used the collected data to set 

school improvement priorities  

     

3.2.2 
The extent to which documented longitudinal data on students‟ 

performance records show improvements 

     

3.2.3 
The degree to which teacher‟s professional development program has 

been prioritized in the school‟s strategic plan 

     

3.2.4 
The extent to which the school laid down teachers‟ coaching and 

mentoring system 

     

3.2.5 
The extent to which training needs are identified and trainings are 

provided for school leaders 

     

3.2.6 
The degree to which positive, constructive, transparent and mutual 

relationship has been fostered among school-level actors 

     

3.2.7 
The extent to which  the school has developed conflict resolution 

guidelines 

     

3.2.8 
The extent to which practicality and significances of programs and 

standards are professionally verified by school leaders and teachers 

     

3.2.9 
The degree to which school management has discharge professional 

duties in developing and implementing special need education strategies 

     

3.2.10 
The degree to which the school planning process has been justified by 

external validation 

     

3.2.11 
The extent to which students‟ development assessment is guided by 

permanent procedures 

     

3.2.12 
The degree to which agreement of purpose has been fostered through 

active participation of school level actors 

     

3.2.13 The extent to which decision-making process are rational      

3.3 School Management/Leadership      

3.3.1 
The extent to which using trained professionals through cluster resource 

centers the school improved learning–teaching process. 

     

3.3.2 
The extent to which human resources, material and financial resource 

are applied to supports students‟ performance 

     

3.3.3 
The extent to which school has documented, revised and updated its 

internal rules 

     

3.3.4 
The extent to which school has strengthened work procedures to be 

compatible with education and training policies 

     

3.3.5 
The extent to which the school has created effective regular 

communication with all stakeholders 

     

3.3.6 
The extent to which internal regulation of the school equitable for all 

students including special needs students 

     

 

 

 

 

 

 



-ix- 

IV. Community Participation 

No Item 
Rating Scales 

1 2 3 4 5 

4.1 Partnership with parents      

4.1.1 
The extent to which appropriate institutional structures to support parents‟ participation 

is in place and parents are encouraged in school meetings 

     

4.1.2 
The extent to which parents provide feedback upon reviewing their children‟s  

academic achievements 

     

4.1.3 
The degree to which studies indicated as parents participate in school programs and 

information exchange activities become high 

     

4.1.4 
The extent to which announcement of students‟ programs and achievements are 

scheduled 

     

4.1.5 
The extent to which the participation of parents in the management have been 

increased 

     

4.1.6 
The extent to which teachers‟ interact with parents to improve students‟ performance 

and behaviors 

     

4.1.7 The extent to which the school documented list of parents contributed to school      

4.2 Community Participation      

4.2.1 
The extent to which community participation regulations are integrated with the 

internal rules of the school  

     

4.2.2 
The extent to which the school has developed and implement public education and 

other intervention programs to strengthen practical partnership with parents and the 

community 

     

4.2.3 
The degree to which external organizations have supported the teaching-learning 

process by sharing their practical experiences 

     

4.3 Promoting Education      

4.3.1 
The school has promoted its achievements among the school-level actors and the 

community 

     

4.3.2 
Successful accomplishments of the school have been acknowledged and 

commemorated at school level 

     

 

5. Please list any improvements that could be attained through the implementation of SIP in 

your respective school. 

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

____________________________________________________ 
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Part IV: Items Related to the Challenges of SIP Implementation 

6. In the following tables items related to Challenges of SIP Implementation are listed 

under four domains.  Please, show the degree of influences in your school by putting tick 

mark “” in the space provided under the rating scales: 1= Not serious at all, 

2=Somewhat serious, 3=Serious, 4=Very much serious, and 5=Extremely serious 

No Factors 
Rating Scales 

1 2 3 4 5 

1 Lack of leadership capacity       

2 Shortage of qualified teachers      

3 Lack of supplies and resources required for SIP implementation      

4 Different organs of the school; not properly understanding their role in 

SIP 

     

5 Lack of professional development opportunities linked to the needs of the 

teachers to improve student performance 

     

6 Frequent change made in assigning school leaderships      

7 Lack of proper understanding of SIP at school level      

8 Shortage of budget and low financial support       

9 Lack of sufficient stakeholders involvement in SIP       

10 Insufficiency of support from the local education authorities      

11 Unfavorable nature and context of school neighboring       

12 Inappropriate interference of  external bodies that create tensions and 

turbulences 

     

13 Giving less attention for SIP      

14 Weak monitoring and evaluation system of SIP      

15 Lack having properly prepared plan for SIP implementations      

16 Absence of induction programs for newly employed teachers      

17 Resistance to change among some teachers and others      

       
 

7. If there are any other challenges, other than listed in the above table (if any), Please state 

them 

______________________________________________________________________

______________________________________________________________________

_____________________________________________________________________ 

8. What did you recommend for the improvements of SIP implementation in your school  

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

___________________
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Appendix-B: Interview 

ADDIS ABABA UNIVERSITY 

College of Education and Behavioral Studies 

Department of Educational planning and Management 

Unstructured Interview Questions Administered with Two 

Officials from Adama City Education Office  
 

1) Background information about the interviewee 

2) How do you express your understanding of SIP and its objectives? 

3) How do you describe about preparation and readiness of government secondary 

schools for SIP implementation? 

4) How do you describe the situation of Creating Favorable Learning Environment; and 

making school environment safe and health for teaching learning process 

5) Any challenges that influence SIP in secondary schools. Please state them. 

6) What did you recommend for the improvements of SIP implementation in secondary 

schools? 
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Appendix-C: Focus Group Discussions 

ADDIS ABABA UNIVERSITY 

College of Education and Behavioral Studies 

Department of Educational planning and Management 

Questions for Focus Group Discussions Made with Student Councils  
 

1) Background information of the respondents:  

Gender:  M: _____  F: _____  Total: ________ 

Grade:   9: _________ 10: _______ Total: ________  

2) How do you express students understanding of SIP and its objectives? 

3) How do you describe preparation and readiness of the school for SIP implementation; 

with respect to students‟ participation and efforts made by school leadership? 

4) Do you believe that Favorable Learning Environment Created in your school? Does 

school management attempted to make school environment safe and health for 

teaching learning process? 
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