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ABSTRACT 

The main purpose of this study was to investigate factors affecting girls’ academic achievements 

in government secondary schools of Kolfe Keranio sub city. Based on review of the related 

literature, basic research question were formulated. For this study, out of 8 governmental 

secondary schools which are found in the sub city 3 schools, out of 2988 female students 344 

students and out of 276 teachers, 150 teachers were selected by simple random sampling 

techniques and I have taken all the 6 principals and supervisors by purposive sampling method. 

Totally, from 3270 populations, 500 were selected for the study. For data gathering, both 

qualitative and quantitative research methods were employed. The quantitative data were 

obtained through questionnaires. The final version of the questionnaire was administrated for 

344 girl students and 150 teachers of Governmental Secondary Schools of Kolfe Keranio sub 

city. The qualitative instrument constituted of interview, and secondary data source analysis. The 

descriptive statistical techniques such as frequency, percentage and mean have been used for 

data analysis. As the finding of the study indicated that low level of parental education, low level 

of parental involvement in their daughter education, household chores, negatively affect girls’ 

academic achievement. School related factors like lack of role model female teachers, teachers’ 

attitude, lack of qualified teachers and shortage of reference books and well-organized libraries 

adversely affected girls’ academic performance. The core issues were pointed out in the 

conclusion part of the study and the researcher recommendations are, educational officials at 

various levels should promote and enhance awareness creation programs on gender issues in 

education and other community members. Teachers and school principals should work jointly 

with girl students and their parents to improve poor girls’ academic performance. Furthermore, 

educational authorities, NGOs, and the community should work together to support girls 

education by facilitating the school with necessary input for girls by updating teachers with 

gender issues in education. The schools themselves should create conducive environment to 

empower girls by assigning them as a team leader and members in school curricular activities. 

Female teachers should play a part in this regard.      

Keywords: Academic Achievement, Performance, Average pass marks, Secondary schools,   

                         Government schools, Socio economic status of parents, School environment      

  



CHAPTER ONE 

Introduction 

1.1 . Back ground of the study 

            There has been a broad consensus that education is important foundation on which the 

socio economic and cultural development of a nation is based. Education improves the capacities 

of societies and their social, economic, and scientific technological institutions. It also helps 

people to alleviate poverty, tackle demographic problems, improve health and nutrition, and 

increase the value and efficiency of labor. Given the view that education improves society‟s life 

Lock head (1994) stated, “Education transforms both humanity and human instillations.”  

Thus, the Universal Declaration of Human Rights (1948) stipulates, “everyone has the right to 

education and education is not a charity rather it is a fundamental human right for all people 

irrespective of their sex, race, economic status and other difference.” Similarly, Article 10 of the 

Convention for the Elimination of All Forms of Discrimination Against Women (CEDAW) in 

UNESCO (1996) states that “girls and women should have equal access to, and continuing 

participation in all forms and levels of education.”  

A report developed for USAID‟s Office of Women in Development by the EQUATE Project 

(2008)  

“Education is universally acknowledged to benefit individuals and promote national 

development. Educating females and males produces similar increases in their subsequent 

earnings and expands future opportunities and choices for both boys and girls. However, 

educating girls produces many additional socio-economic gains that benefit entire societies. 

These benefits include increased economic productivity, higher family incomes, delayed 

marriages, reduced fertility rates, and improved health and survival rates for infants and 

children”. 

      Based on the above justifications and others, so far, much has been done to increase 

gender equality in education over the past 15 years. National governments and the 

international community have followed through on promises made in various international 

forums to increase investments in girls‟ education. The World Bank (2008) reported that the 

overall female enrollment at the primary level in low-income countries has grown from 87 

percent in 1990 to 94 percent in 2004, considerably shrinking the gender gap. 
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In Ethiopia, according to the National Girls‟ Education Strategy (2010) up to 2008/09 primary 

Gross Enrollment Ratio (GER) in primary school nationally stands at 94.2% where the rate for 

boys is 97.6% and the rate for girls is 90.7%. The variation in gender gap in primary school 

narrowed from 16.5% in 2004/2005 to 6.9% in 2008/2009. According to the City Government of 

Addis Ababa (2011) the gross enrollment (GER) at secondary 2
nd 

cycle (grade 9-10) was 79.6% 

GER of both boys and girls is 87.9% and 73.2% respectively and at secondary 2
nd 

cycle (grade 

11-12) was 30.4%, GER of both boys and girls is 30.6% and 30.2% respectively. Yet this 

welcome development in enrollment should not lead to complacency about the issue of girls‟ 

education. According to the Global Campaign for Education Report (2010) the reality behind the 

progress in girls‟ enrollment is apparently sunny picture, showing that once girls get into school 

they face numerous challenges and are far less likely than boys to keep attending and achieve 

learning outcomes. Girls who are victims of violence are more likely perform poorly in school, 

have problems of concentration on their academic work, and lose interest in school altogether, 

and dropout from school according to Human Rights Watch (2001). An evaluation of a USAID-

funded project in Malawi revealed that the focus on getting girls into school, without addressing 

impediments in the learning process, put girls at a disadvantage. The evaluation revealed that 

wide perceptions of girls‟ failure or weaknesses in English hindered girls in upper 3 grades, 

where English was the medium of instruction. The study also indicated that girls had been 

regularly characterized as “dull, second-rate students incapable of answering questions” and boys 

were assigned high status tasks like timekeeping and ringing the school bell, whereas girls were 

responsible for sweeping and arranging furniture Kendall (2006). In viewing the challenges of 

girls‟ to achieve in education, a research finding by The Institution of Educational Research 

(IER) Flambeau (1998) showed, teachers feel that female students have neither the aptitude nor 

the capability to learn natural science subjects and mathematics in high schools studied in Addis 

Ababa region. Besides, the research stated that the participation of female students in the 

teaching learning process, i.e. asking questions, and answering, debating, competing in art and 

literature and participating in extracurricular activities was found low.  

A study report by Save the Children Denmark (SCD) Ministry of Education (MOE) and Ministry 

of Women‟s Affairs (MOWA) (2008)  
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     “The girls seem to be caught in a vicious cycle in which their struggle to get education 

instead of being married in an early age expose them to violence and abuse, which then leads to 

low level of academic performance, class repetition and eventually dropping out of school”.  

In addition, the same study recommended the key to tackle violence against girls, therefore, 

lies in breaking the cycle. As much as the school is part of the problem, it is also part of the 

solution. The fact that some of the main perpetrators are older schoolboys and also female 

students underline that the school itself can and should play a major role in eliminating the 

violence. 

To alleviate the obstacles for girls‟ education, to narrow down the education inequality (gap), 

and consequently to boost girls‟ role in development endeavor, global and national movements 

have been taking place for years. The International Conference of Education for All (ICEFA) 

(2000) International Women‟s Conference (IWC) at global level, and the formulation of 

Education and Training Policy (NETP) give emphasis for females‟ education and subsequently 

designing of various programs and projects to realize the policy issues in Ethiopia. In order to 

improve girls‟ education, national girls‟ education strategy is adopted by MOE. The strategy 

document focuses on the current status of girls‟ participation in education, obstacles to the 

education of girls, real change processes, analyzing lessons of what constitutes good practice for 

girls‟ education, and initiates strategic directions to ensure girls enrolment and achievement in 

education National Girls‟ Education Strategy (2010). 

        Education has a profound effect on girls and women‟s ability to maintain other rights 

and achieve status in society, such as economic independence and political representation (DFID, 

2005). In addition to this, education is crucial in liberating women from male domination and 

enabling them to make a difference in their life career. 

 Sub-Saharan Africa is the region that faces the greatest challenges in reaching the 

universal primary education target (UPE). Around 20 million children of school age do not go to 

primary school, and of all those that do, nearly a third never complete the total primary school 

cycle. (Naschold; and Bernard et al. in Ndaruhutse 2008) 

On the other hand, in the developing world as a whole, 85 percent of boys and 76 percent 

of girls complete primary school. There are bright spots in East Asia and the Pacific, where equal 

numbers of girls and boys attend school, and in Latin America, where primary school completion 

rates are actually higher for girls. However, in sub-Saharan Africa, Eastern Europe and Central 
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Asia, the Middle East and North Africa, and particularly South Asia, completion rates of girls lag 

behind those of boys. (Save the Children, 2005) 

The major barriers especially for girls are social and cultural factors. Since Ethiopia is a 

country with varied populations, cultures and traditions, factors like early marriage, abduction 

and rape are the foremost reasons for girls not going to school or for dropout as well as their low 

academic performance. Parental and societal attitudes towards education for girls, and traditional 

practices are amongst the other reasons. (Yisak, Workneh and Asham, 2009) 

Desai, Adams and Amaresh (2008): mentioned both school and family as a source of 

girls‟ lower achievement and dropping out of schools by saying that: 

“At the individual level, poor academic performance, retention, lack of teacher support 

and guidance, disliking school or teachers, and taking on adult responsibilities such as 

work and childcare found to contribute to lower achievement and dropping out of 

school. Parental educational attainment, parental involvement, household income and 

household wealth have informed family contributions to educational attainment”. (P.3) 

In relation to school related factors, it also noted that negative attitudes of both male and female 

teachers towards girls' abilities to perform well in different subjects (Wasanga, 2004), and the 

quality of teachers has a greater impact on girls‟ education than boys‟. (Kane, 2004) 

On the other hand, tasks like homework, tutoring, punishment, sex ratio, and class size – 

have slightly different effects on girls than boys. (Mensch and Lloyd in USAID, 2008) 

Moreover, Yisak, Workneh, and Asham (2009), added on school related factors by 

saying; a scarcity of schools, qualified teachers and conducive learning environments are 

contributory factors. Schools often have shortages of girl-friendly facilities, such as clean latrines 

and clean water. Besides, long distances to schools and insecure roads mean that parents keep 

their daughters at home to defend them from sexual abuse and other violence. In the classroom, 

girls have lower rates of participation than boys owing to the discouragement of teachers do. 

Most teachers seem to prefer a girl who completes homework and performs well academically, 

but if she is silent, „she is considered to be more respectful to teachers. (Tamene, 2007) 

 On the other hand, class size, conducive, classroom environments, levels of teachers‟ 

qualification, continuing support for student-centered learning, ongoing professional 

development, teachers‟ working conditions, and student access to languages used at school and 

the like play a great role on girls‟ academic performance. (UNICEF, 2000) 
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The selected sub-city for this study was Kolfe Keranio. There are 15 Woredas in the sub 

city. In these Woredas there are 35 secondary schools in total. From these Woredas 8 of them is 

government, 21 of them are privates and 6 of them are community schools. From these Woredas, 

3 government secondary schools were taken for sampling.  

1.2 Statement of the problems 

     In Ethiopia like other sub-Saharan countries, economic, social, cultural, school related and 

institutional factors affect girls‟ academic achievement. Among these some of the socioeconomic 

and sociocultural factors like family structure, parental occupation, parental education, parental 

attitude and parental support play a significant role for girls‟ academic achievement. On the other 

hand, school related factors such as lack of school facilities and conducive classroom 

environment, the absence of qualified teachers, distance from the schools, teachers‟ attitude and 

teaching practices, all these affect girls academic achievement. 

In the selected Kolfe Keranio sub city, the academic achievement of students, particularly female 

students‟ student achievement was very low. For example grade 10 national examination results 

of female students in the sample schools  in 2009 E.C has shown that out of 815 female students, 

only 247 (30.3%) scored above 2.5. This indicates the achievement level of female students in 

the selected sub city secondary schools is very low. There are several challenges to advance 

female students‟ achievement in education. Comparison of student's achievement done in terms 

of many variables of which  are school environment, which comprises school facilities, teacher 

competency, parental involvement and principal‟s leadership. The other variables are the socio-

economic status, which are, parental income level. For instance, parents with higher income and 

education are more likely to have higher expectations for their children‟s educational attainment, 

have knowledge about their children‟s educational options and involve their children in 

intellectual activities. These factors have a positive impact on student learning. On the other side, 

lower socio-economic status of parents has negative effect to purchase books and other items to 

improve academic outcomes of their children. (Blau, 1999). Sex related issues, which include the 

attitude of teachers, and male students towards female students are factors that affect female 

students' achievement. In Addis Ababa, no study has been conducted particularly at secondary 

school level on these factors that could affect female students‟ achievement. Hence, in this study 

an attempt made to examine the factors affecting students‟ achievement among government, 

secondary schools. The researcher agrees with the above challenges and with people who argued 

that female Education performance is low due to many reasons, such as socio economic status, 
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parental education background and sex related factors. In these reasons, therefore, the researcher 

was interested to examine the factors that affect girls‟ achievement in education in secondary 

schools of Kolfe Keranio sub city. 

1.3 Research Questions  

In order to attain the formulated objective so far, the study attempted to find out answers to 

the following questions. 

1. What is the level of female students‟ academic achievement in the selected schools at 

the sub city? 

2. What are the reasons for the low achievement of female students in the selected    

government secondary schools? 

3. What are the major factors that influence female students‟ academic achievements? 

4. What measures should be taken to minimize the factors that affect the academic 

achievement of girls‟ in government secondary schools?  

 

1.4 General Objective of the study 

The main objective of the study is to assess factors affecting girls‟ academic achievement 

in Kolfe Keranio Sub-city secondary schools. 

 

1.5 Specific objectives of the study 

1. To examine female students‟ academic performance in the selected government 

secondary schools at Kolfe Keranio Sub-City. 

2. To investigate barriers/factors for academic achievement of female students‟ 

3. To suggest appropriate measures that addresses the challenges that militates against 

females‟ achievement in government secondary schools. 

1.6 Significance of the study 

This study is significant because it examines the barriers of the academic achievement  

    of female students at the secondary level. Thus, the findings of the study may help to: 

 Investigate the school factors which affect girls‟ educational achievement and finally to 

indicate the possible solutions which help to reduce the problems in secondary education. 

 Pave the way and invite further research on the problems. 
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 Assess girls‟ academic achievement in government secondary schools. This helps to provide 

some important information  

 For educational decision-making based on the findings, decisions can be made concerning:- 

 Teaching materials and other resources necessary in the teaching-learning 

activities 

 The low performing schools as to how they will be supported and the well-

functioning schools will be further strengthened 

 The less advantageous students as to how they will be academically supported 

 

1.7 Delimitation of the study 

This study aimed to assess the barriers for girls‟ achievement in education at Kolfe 

Keranio Sub-city secondary schools. It also aimed to identify the barriers for the differences in 

academic achievement. The factors for such differences could be many and not all the factors 

treated by this study. Hence, this study mainly focused on school environment-facilities (library, 

textbooks, latrines, teacher competency), socioeconomic status of parents, (income level), the 

level of parental education, household chores and sex related issues. 

1.8 Limitation of the study 

     The comprehensiveness of this study has been limited by different challenges. As an example, 

the extended time taken by respondents to fill the questionnaires and conducting interview with 

principals and supervisors, due to routine office work. Another challenge was lack of well-

organized and documented data. Data on some issues are in a way inconvenient to access 

immediately from record office. Despite all these challenges, the researchers have tried to 

analyze the available data to answer the questions raised in the study. 

1.9 Operational definitions 

 Academic achievement: is the level at which a student performs in education to achieve or 

score the entry point or pass mark of each grade according to the standard set by Ministry 

of Education.  

 Academic performance: extends to achievement outside the classroom. The ability of 

master a diverse set of skills illustrates intelligence, curiosity and persistence.  
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 Average pass marks: refers to average marks that a student obtained to promote from 

grade to grade at the end of the academic year. It calculated by summing up all the marks a 

student scored from all the subjects and dividing the total by the number of the subjects.  

 Government Schools: are schools that are established and owned by government, and 

financed and managed by government educational officials. 

 School environment: The availability and the importance of human and material resources 

in achieving better schooling outcomes (independent variable):  The above variables 

considered as explanatory variables that might influence the dependent variable, academic 

achievement performance of female students. Other definitions presented as a support to 

make the study more clear.  

 Secondary Schools: are schools that provide general and preparatory education in grades 

nine to twelve. 

 Socio-economic status of parents: is he income level of family, which frequently 

determines the family‟s social status. 

1.10 Organization of the Study 

        This study was organized into five chapters. Chapter one provides background of the study, 

statement of the problem, objectives, significance of the study, delimitation of the study, 

limitation of the study and organization of the study were included. In the second Chapter, 

relevant review of the related literature will be incorporated. The third Chapter presents research 

design and methodology, which include research method, data sources, sample population and 

sampling technique, instruments of data collection, procedures of data collection, and data 

analysis. The fourth Chapter will be dealt with presentation, analysis and interpretation of the 

data. The last Chapter includes the summary, major findings, conclusion and recommendations 

of the study. 
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CHAPTER TWO 

2. REVIEW OF THE RELATED LITERATURE 

              This chapter presents related literature that helps to enrich the study. The literature deals 

with significances of female education, females education in the international context, historical 

development of female education in Ethiopia, the current status of female education in Ethiopia 

and factors affecting female students‟ academic performance/achievement and finally, the 

summary of this chapter.  

2.1 Significances of Females’ Education 

             Education is a universal human right that established in different international covenants. 

As articulated in the 1948 Universal Declaration of Human Rights every child has the right to 

education. This legacy of education as a human right fuels the current drive to achieve universal 

primary education and to promote gender equality and empower women. However, the right to 

education integrates and encompasses development concerns as well; the promotion of human rights 

and the promotion of economic growth are not mutually exclusive. Any tension between a rights based 

approach and one that seeks economic growth disappears if one views rights and growth not in opposition 

but as necessary co-requisites. A strong case can be made that failure to ensure human rights hinders 

economic growth, while without a healthy economy; poverty becomes a scourge that eats away at 

individual rights. Therefore, empowering girls is a win-win proposition. When girls are educated, 

not only are their rights as individuals fulfilled, but society enjoys the myriad benefits that their 

education yields (UNESCO, 2014) 

             Education acknowledged benefiting individuals and promoting national development as 

well. Educating females and males produces similar increases in their subsequent earnings and 

expands future opportunities and choices for both boys and girls. However, educating girls 

produces many additional socio-economic gains that benefit entire societies. These benefits 

include increased economic productivity, higher family incomes, delayed marriages, reduced 

fertility rates, improved health, and survival rates of infants and children (Report developed for 

USAID‟s Office of Women in Development by the Equate Project, 2008). 

Page |9 



               Most economists and international development agencies believe that girls who receive 

education not only improve their own vocational opportunities, living conditions, and social 

status, but also promote economic growth and the social development of the entire nation 

(Glewwe and Kremer, 2006) 

             As Habtamu & Kasha (2012), stated education is a tool that enables citizens to make all 

rounded participation in development process. The participation of females in socio-economic 

programs especially depends on their educational background. Educating girls and women is 

critical to achieve the benefits as well as the improvement in the areas of health, fertility and 

nutrition. Thus, females must treat equally with males to attain educational access, which is 

necessary to increase their participation in different development programs. Therefore, 

promoting the importance of education as a human right and increasing demand for schooling, 

particularly for girls, linked with improving awareness of education‟s economic and socio-

cultural value to individuals, families, communities and societies.  

           Education universally recognized as playing a key role in sustainable social and economic 

development. Regardless of the ideology underlying approaches to development, education 

always cited as a priority area for attention and the investment of resources. The benefits of 

education by now are well established. Education improves the quality of life. It promotes health, 

expands access to paid employment, increases productivity in market and non-market work, and 

facilitates of social and political participation. That both women and men should experience such 

benefits is fair and equitable. It also increasingly recognized that ensuring that women receive 

education makes sense in terms of sustainable economic development. Educating women is one 

of the most important steps in promoting economic growth and development. The education of 

women is particularly important given their reproductive role as homemakers and caregivers of 

children; educated women have smaller families, fewer of their children die in infancy, and the 

children who survive are healthier and better educated. Moreover, educated women are better 

prepared to enter the paid labor force, which is critical to the welfare of the many female-headed 

households in developing countries (Muntemba, 2007). 

              However, considerable gender inequalities exist in the education sector. These 

inequalities are found not only in indicators which can be readily obtained from population 

census data, such as literacy, enrollment, achievement and levels of schooling attained, but also 
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in several other aspects of education which  concern in the pursuit of gender equality and equity, 

for example, management personnel in decision-making roles, curriculum content and reform, 

and teacher student interaction. Furthermore, current research on gender and education carried 

out internationally indicates that education, in its many facets of literacy, classroom interaction, 

curriculum, enrollment, attendance and achievement patterns, and teacher training, plays a 

significant role in perpetuating gender inequalities. (King, 1993: 285) 

2.2 Female Education in the International Context 

              Secondary education is beginning to come into its own after two decades of 

concentration on primary education. The International Expert Meeting on General Secondary 

Education in the 21st Century. Trends and Priorities held in May 2002 convened by UNESCO in 

Beijing, China provides a clear indication of rising calls for secondary education to be given a 

priority while acknowledging of the dilemma it poses such as, “the balance between mass and 

selective schooling, general and specialized (vocational) education and cognitive and behavioral 

outcomes”. “The meeting urged partnership between governments and non-state providers to 

open up mass access education at the secondary level with greater flexibility in streaming 

practices to make available a wider range of choices, alternate channels and the option to return 

to preferred streams” (World Bank, 2005). The push for reconstruction of secondary education 

has implication for girl‟s education the global community announced education is a fundamental 

human right, one that all individuals are entitled to enjoy whatever the circumstances in which 

they live, that also brings important benefits to human society as a whole. For all countries, 

whatever their stages of development view education as a cornerstone of economic development. 

An educated citizen is also a key to social and political stability within and between nations. This 

concern for education on the part of the global community has reiterated at a series of 

international conferences, starting in 1990 with the World Conference on Education for All, in 

Jomtien, Thailand. The 10participants produced World Declaration of Education for All. The 

declaration recalled that education is a fundamental human right (UNESCO, 2012).  Gender 

equality is one of the six goals of the global Education for All campaign that UNESCO leads. 

This was launched in September 2000 when United Nations Millennium Declaration was signed 

by all 192 United Nations member states and at least 23 international organizations that laid out 

Millennium Development Goals (MDGs) to be reached by 2015. One of the goal that was the 

MDG3 which, aimed to promote gender equality and empower women; and specifically Target 
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4, eliminate gender disparity in primary and secondary education, preferably by 2005, and to all 

levels of education no later than 2015 (UN Millennium Development Declaration, 2000; UN & 

UNDP, 2004). The document recognized that educating girls and women is an imperative, not 

only as a matter of respecting a basic human right for half of the population but as a powerful 

and necessary first step to achieving the broader goals of EFA. It was also acknowledged the 

pivotal role that access to quality education plays, not only as an end in itself, but as an essential 

means of reaching other important objectives, such as reducing poverty and achieving 

sustainable human development (UNESCO, 2014). A closely related theme running through all 

of these discussions has been that of gender equality in education. These all and others 

developments were resulted in improvement of the participation of females to secondary 

education globally. 

            According to the Trends and Statistics on world women 2015, participation in secondary 

education has expanded steadily in all regions of the world. Globally, the secondary Gross 

Enrollment Rate (GER) improved by 26 percentage points for girls and 20 percentage points for 

boys over the period 1990–2012. Despite this remarkable improvement, only 72 percent of the 

world‟s girls and 74 percent of boys attended secondary school in 2012. The global enrolment 

ratios in secondary education for both boys and girls were lower than the corresponding ratios in 

primary education. In addition, when compared to those at the primary level; secondary 

enrolment ratios show significant variation among regions. It was close to 100 percent for both 

boys and girls in developed regions and the Caucasus and Central Asia, and was close to 90 

percent in Eastern Asia, Latin America and the Caribbean, and Northern Africa. Despite the 

steady expansion of post-primary education, secondary enrolment was low in many developing 

countries. In sub-Saharan Africa, the secondary enrolment ratio was 45 percent for boys and 38 

percent for girls. Similarly, in Oceania, it was 52 percent for boys and 45 percent for girls. 

Secondary GERs were close to75 or lower than 75 percent for both boys and girls in the other 

regions, namely South eastern, Southern and Western Asia. 
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2.3 Historical Development of Female Education in Ethiopia 

          The population and housing census in Ethiopia (1994) stated that the traditional beginnings 

of education in Ethiopia were in the hands of the church and the mosque. In areas where there 

was concentration of Muslim population, particularly in the eastern and western half of country, 

Quranic schools were the sole source of education. The attendants of such schools were mainly 

boys and adult males. Similarly, in central and northern highlands, the schools in the Ethiopian 

Orthodox churches were the mainstay of literate culture. The children of the clergy and 

aristocracy, mainly boys, taught to read, write and recite biblical texts (Atsede and Kebede, 

1988). The main purpose of church and Quranic education was the preparation of boys for 

serving churches, monasteries and mosques as priests and other religious functionaries. These 

schools also indirectly promoted cultural and secular studies through which few individual males 

usually, were able to achieve semblance of commercial, legal or administrative expertise. 

However, girls were generally discouraged from enrolling in such schools because it was 

believed that their function as housewives did not require such kind of education. As early as the 

sixteenth century, the rudiments of modern education started to trickle into the country along 

with the coming of missionaries and establishment of missions in different parts of the country. 

Roman Catholic and Protestant missions opened schools in the central and northern parts of the 

country, providing access to a very few boys and much fewer girls (population and housing 

census, 1994) Central Statistical Authority, Addis Ababa (Ethiopia). 

            In spite of the strong opposition, by the nobility and the church, Emperor Menelik II took 

the first steps to make modern education program of the Ethiopian government by opening the 

elementary and secondary schools in the capital city in 1908 (Asmaru, 2010). The students were 

all male who provided with free boarding and lodging facilities. This action further initiated the 

Opening of more government schools in different regions of the country. In spite of such genuine 

efforts however, the education of women remained in poor state for many years to come. This 

was because the overall social structure in the country accorded low status to women. In other 

words, women were expected to be absolutely obedient to their elders and to their husbands and 

to undertake the seemingly low responsibilities of child rearing, home management and training 

of daughters in the various household chores, as a result of which no tangible rationale was 

established for educating women. 
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            The provision of modern education for women therefore did not begin until the opening 

in Addis Ababa in 1931 of “Empress Mennen School for Girls” (Ibid). Such realities were, in a 

way, a reflection and reconfirmation of the continuing conservatism of the society in general and 

of the parents in particular with respect to the education of women. Gradually with the increase 

of the number of government schools opened in the country, there was a faster growth in the 

enrolment of girls. This was a major and practical step in the application of the principle of 

equality of opportunity in education for both boys and girls. Later, the country witnessed the 

Education Sector Review (1972), which was to create access to basic education, keep up quality 

and relevance of education, but the focus was non-formal education. Moreover, gender was not a 

point of attention in education during that time (Population and Housing Census in Ethiopia, 

1994) Central Statistical Authority, Addis Ababa (Ethiopia). 

         During the Derg regime, the power of church as state religion was diminished .After 1974 

revolution, emphasis was placed on increasing literacy in rural areas. Practical subjects were 

stressed as was the teaching of socialism. 

2.4 The Current Status of Female Education in Ethiopia 

            The education sector in Ethiopia has given powerful impetus after the overthrow of the 

military government in 1991. Since then education has been a development priority on the 

national agenda. The government of Ethiopia has developed Education Training Policy (ETP) in 

1994 (Transitional Government of Ethiopia, 1994; Ministry of Education, 1996). The 

government adopted the Education Sector Development Program (ESDP) in 1997 together with 

the Education Training Policy (Lasonen, Kemppainen and Raheem, 2005).  

          The 1995 Ethiopian constitution acknowledged the right to education as a signatory of 

various international laws of human right. The constitution in its article 89(7) ensures women‟s 

rights stated, government should ensure the participation of women equally with men in all 

economic and social development endeavors (FDRE constitution, 1995). 

           The Government of Ethiopia has adopted the goal of ensuring universal access to and 

completion of basic education and reducing the adult illiteracy rate by 2015. Achieving equity in 

access (reaching the marginalized and unreached) is one of the core priorities in the Education 

Sector Development Program of Ethiopia (Lasonen, Kemppainen and Raheem, 2005). 
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         The Beijing Platform for Action (PFA) that adopted in September 1995 at the Fourth 

World Conference on Women is the other commitment that Ethiopia has taken seriously. The 

Beijing+5-review session held in June 2000 in New York reaffirmed the importance of gender 

mainstreaming in all areas and at all levels (Ibid). 

         Furthermore, Ethiopia working towards achieving the EFA (Education for All) goals as 

defined in the EFA Dakar Framework in 2000. One of the goals of EFA is achieving gender 

parity equal enrollment ratios for girls and boys. Parity in enrollment ratios at both the primary 

and secondary levels singled out among all EFA goals to be achieved by 2015 (UNESCO, 

2012).As a result, Ethiopia made significant progress towards achieving parity in enrollment 

particularly at primary level. However, the progress at secondary education level lags behind that 

of primary level. In Ethiopia, the secondary sector split into two cycles; the first cycle covering 

grades 9-10 and the second cycle covering grades 11-12. The focus of secondary education is 

predominantly on the first cycle with 80% of students in secondary education enrolled in grades 

9-10. At the end of the first cycle when the student finishes grade 10 (General Secondary 

Education) they take the national examination (Ethiopian General Secondary Education 

Certificate Examination). This used to certify completion of general secondary education and to 

select students that qualify for the next higher level of education called the preparatory level. The 

preparatory level is the second cycle of secondary education and prepares students for university 

education. Those who do not fulfill the criteria for the preparatory level can enroll to Teachers 

Education Collages and to Technical and Vocational Training Schools (TVET) (Moe, 2015).  

           Despite significant efforts and progress in reducing gender disparity, Ethiopia may not 

able to achieve the gender related parity in enrollment particularly in secondary education by the 

deadline. Still there is disparity in enrollment between boys and girls in secondary education 

(MoE, 2015). In Ethiopia access indicators such as Gross Enrolment Rate (GER), Net Enrolment 

Rate (NER) and Gender Parity Index (GPI) can measure gender disparity in access and 

participation to primary and secondary education. 

2.5 Factors Affecting Female Students’ Academic Achievement 

              Rothstein (2000) argues that learning is not only a product of formal schooling but also 

of communities, families and peers. Socio-economic and Socio-cultural forces can affect 

learning and thus school achievement. A great deal of research on the determinants of school 
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achievement has centered on the relative effects of home-related and school-related factors. As 

suggested in most research findings family background is an important determinant of school 

outcomes, whereas school characteristics have minimal effects (Heinemann and Loxley, 1983). 

Others argued that in various studies, they indicated both home and school environments have a 

strong influence on performance of students (Griffith, 1999). 

            The next part deals with the most important factors that affect female students‟ academic 

performances or achievements i.e. Cultural Factors, Family related factors, Psychological 

factors, Institutional factors, Socio-Economic factors, and School related factors. 

2.5.1 Cultural Factors 

          Ethiopia is a large country with diverse populations, cultures and traditions. Subsequently, 

there are significant differences in attitudes towards girls' schooling. 

2.5.1.1 Poor Participation of Females in Education 

       With regard to the importance of educating women for poor countries like Ethiopia Seyoum 

(1986) stated that in as much as women constitute at least one half of the total population of the 

nation, the question of women‟s education can no longer be ignored, and their involvement in the 

development process should not be left to be marginal. After all, a developing country like Ethiopia, 

cannot afford the luxury of not using the brainpower, and talent of both sexes in the productive 

labor. Moreover, it could be realized that the question of the emancipation of women is inextricably 

linked with their education and in fact their freedom could be said to be the function of their level of 

participation in education. Seyoum (1986), the Orthodox Church and the mosque were the major 

institutions that were responsible amongst men and women for the dissemination of education in pre 

1970s traditional Ethiopia. The role played by these two institutions in development cannot be under 

estimated in Ethiopia. Nevertheless, the participation of women in such education has been 

negligible Seyoum (1986) 

“ the major purpose of church education was to produce member of the clergy and the              

Koranic schools was not also fundamentally different; the ultimate aim was to produce devoted and 

faithful Muslims who would promote the Islamic religion. Both institutions favored boys over girls. 

At this point it may worthwhile to consider some of the possible reasons why women had been left 

out from mainstream of intellectual life in traditional Ethiopia”.  
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   As in most traditional societies of the world, the attitude towards women in most ethnic cultures in 

Ethiopia is characterized by what come to be known as male superiority. This indicates that men are 

more important than women are. The values justified that the idea it is more important for man, the 

breadwinner, to get an education, a job and in general to receive preferential treatments. Women 

exist to please men and from this idea come the attitude that women should be dependent on men for 

everything, especially their identities, the social definitions of who they are. Seyoum (1986) 

criticizes the Orthodox Church and Mosque education did not highly encourage female to participate 

in formal education of Ethiopia. Habtamu (2004) stated that inequality of education opportunity 

between and among various social groups has been a serious problem in Ethiopia. The numbers of 

enrolment and graduates have not been proportional to the size of population when we compare 

males with females. The development of a democratic and inclusive society requires that individuals 

and various social groups get equal opportunity in education, employment and other services. 

Furthermore, he pointed out addressing educational disadvantage usually requires some intervention 

from the kindergarten through higher education. 

 

2.5.2 Family related Factors 

             Robinson (1993) and Engin-Demir (2009) argued that sizable research has consistently 

shown that students “academic achievement has influenced by background of family 

characteristics such as socio-economic status of parents, level of education, occupation and 

income has been the most significant source of disparities in female students performance”. As 

indicated on the Third International Mathematics and Science Study (TIMSS) tests, students 

from economically disadvantaged families and families where parents had less level of education 

have systematically performed worse other students. Schiller et al. (2002) also argued that 

regardless of national context, parents who have more educated appear better able to provide 

their children with the academic and social support important for educational success when 

compared to parents with less educated. 

            In other words poverty, low level of parental education, parental and neighborhood 

negative attitude towards schooling in general, children among from disadvantaged background 

have significantly poor academic achievement (Currie, 1995; Gregg and Machine, 1999). 

Whereas children with high level of parental education have greater access to a wide variety of 

economic and social resources (family structure, home environment, parent-child interaction) 
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that can be drawn upon to help their children succeed in school (Coleman, 1988, 1991, 2006; and 

McNeal, 1999). Higher family income is associated with higher students‟ achievement 

(Hanushek, 1992). The writers argued that several studies have demonstrated an increased 

number of children in the family lead to less favorable child outcome, it is reasonable to suppose 

through the mechanism of resource dilution (Blake, 1989). Children from the larger families 

have been found to have less favorable home environments and lower levels of verbal facility 

(Parcel and Mangham, 1994) as well as highest rates of behavior problem and lower levels of 

education achievement (Downey, 1995). Simmons and Alexander (1978) from their findings 

concluded that the determinants of student‟s achievement appear to the same in both developing 

and developed countries. Likewise, economic development had no effect on the relationship 

between children‟s social background and their academic achievement. 

              In contrast, as cited by Engin-Demir (2009), in developed nations cross-national 

research has indicated, the relative effects of home and school have relationship between a 

child‟s social background (parents‟ education, family structure) and his or her academic 

achievement is stronger than that of developing nations. Whereas, school-related factors have 

found to be more significant than out of school factors in explaining achievement variance in 

developing countries (Robinson, 1993; Sukon and Jawahir, 2005). 

2.5.3. School related Factors 

2.5.3.1 Sanitary Facilities  

            Sanitation is another factor that may affects girls‟ academic performance. Sanitation 

systems include toilets, drainage and sewage system, and waste materials systems. If a school 

has no proper sanitation system, it may affect girls‟ academic performance. For example, 

Twinomugisha (2007) points out that inadequate and poor latrine structures haven previously 

reported to be one of the causes of girls‟ poor performance. This problem prevents girls from 

enjoying their rights to education. Onoria (2007), visited five schools in Ruanda in October 

2009` taken as an example for the study, four out of the five school visited had dilapidated latrine 

structures. For some schools there was no clear provision of separate toilets for girls and boys. In 

one of the schools, latrine facilities and structure for girls were non-existent and female teachers 

had to use latrines for girls. Tindifa (2007) holds that the issue of sanitation and hygiene is still a 

Page |18 



problem in many schools. In some schools, sanitary facilities are very old and not well 

maintained or repaired.  

           In addition, Babyegeya (2002) noted that most schools are operating without necessary 

physical facilities like enough sanitary facilities and water, among others. Fawe (2001) asserts 

that school facilities play important roles in attracting students to join certain schools. The 

facilities enable students learn in state of harmonious environment. Fawe suggested the 

following:  

I. Separate latrine facilities for boys and girls  

II. Supply adequate water for washing and drinking  

III. Provide adequate laboratory facilities appropriate to the level of education 

Provide guidance and counseling services for personal educational related 

problems.  

            According to Cerid (1996), boarding schools can be a choice for many societies that 

cannot offer adequate facilities for study. In addition, boarding school may use to accommodate 

many students, because conducive environment for learning such as electricity and water. This 

means that, since boarding schools accommodate many students, then they should supply with 

important facilities for the students.  

         What prevails in most communities is that when a community lacks important services like 

sanitary facilities, then the most affected groups are children and girls (women). This entails that 

when community secondary schools lack sanitation systems such as latrines, drainage systems 

and others, then girls affected compared to boys. This also implies that girls affected in terms of 

their academic performance due to lack of sanitary services (Davis, 2001). Just as part of the 

solution, SEDP 1 (2006) recommends many toilet holes for girls than boys. Toilet holes for girls 

should be in a ratio of twenty (20) girls per toilet hole while the ration should be twenty- five 

(25) boys per toilet hole. 

2.5.3.2 Instructional Materials 

               The academic achievement of students can be affected by number of factors in 

secondary schools among them is availability of instructional materials. The instructional 

materials such as textbooks, modules, reference books, magazines, new audio visual (plazma) 

and other equipment are very crucial in facilitations effective learning. Moreover, instructional 

materials are critical ingredient in learning and the intended curriculum cannot be easily 

implemented without them. They processes information organize the scope and sequence of 
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information on presented and provide opportunities for students to use what they have learned 

instructional materials are among the important variables that enhances instructional outcome. 

The quality and relevance of text books, modules and others reference materials in schools is one 

of the most consistent factors leading to improve the quality of education. Textbooks are the 

single most important instructional tool in the classroom. They have the largest and most obvious 

influence on curriculum to the extent of standardizing teaching ad structural practices. In the case 

of secondary schools of Ethiopia are characterized by shortage of instructional material and other 

teaching equipment (Tekeste,1990) has stated the following: In Ethiopia school teachers have no 

teaching materials designed to assist them text book which one load to students against payment 

are always in short supply in most case several students share the text books. This reveals that 

one of the major problems in secondary school is shortage of instructional materials, which could 

affect both the work of teachers and students. Thus, such a situation is indeed to affect the 

scholastic achievement of the students and teaching learning process could not be done properly 

due to lack of appropriate support of instructional materials. 

 

2.5.4 Characteristics of Teachers 

          Effective teaching is determined by teachers‟ knowledge of subject matter and mastery of 

pedagogical skill, which create positive effect on student‟s academic achievement. To show the 

impotence of qualified teachers, Ayalew (2009) has indicated the teachers play decisive role in the 

fulfillment of education goals. Whatever, curriculum changed is introduced and whatever reform is 

made all will be of little or no avail without qualified and commitment of teachers. 

         Dougass and others (2000) indicate one important of teacher‟s instructions in helping 

students learn how to learn. Teachers them salves know more about the foundation of subject 

area and they must understand how students think as well as what they know in order to create 

experience that produces learning. Each teacher is experienced to mix and match objectives and 

activities to produce a meaningful learning experience for students. Frase (1992) notes that “we 

believe that teachers are every school‟s greatest resources and that only through teachers 

professional growth and development can schools growth and development can schools achieve 

marked success.” Effective teachers are highly committed and care about their students and they 

need supportive working conditions to maintain these attitudes (UNICEF, 2000). The ultimate 

goal is to bring improved performance, quality and output to education and simultaneously to 

bring pride of workmanship to teachers (Deming 1968). Teachers can make a difference even in 
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a situation where there is no sufficient classroom, libraries and other required teaching learning 

materials. Fekede indicates that if teachers are well qualified, well paid, motivated respected and 

get opportunity to update his/her knowledge get prepare pedagogically and content wise. 

Teachers can make a difference in student‟s academic achievement in classrooms and initiated to 

do things with their own effort. The most important measurable impact of the schools on the 

measure competence of their students was not the curriculum or a school‟s resources but 

teacher‟s knowledge of subject matters and method in teaching (Hebbet, 1982). However, 

student achievement gains would be constrained if teachers were not competent in effectively 

using additional instructional time. Investing more resources to lengthen the school day may 

have no influence on achievement until teacher skills are up grade (Fuller, 1986). The strength of 

any educational system largely depends on the quality and commitment of its teachers. Ayalew 

(2009) suggests that indeed teachers are the most important element in the realization of 

educational goals. Because of this every educational system should strive to attract qualified 

people to the profession and to provide them with the best possible working conditions and 

material incentives that will satisfy their needs. 

 

2.5.5 Socio-Economic Factors 

          The expansion of human capabilities enhanced by economic growth, since growth in 

income can improve capabilities, which can lead to greater earning power and removal of 

income poverty. Many poorer households depend considerably on the labor of their children 

especially girls in order to supplement household income, either directly on the farm or in the 

market place, or indirectly by undertaking household tasks (Kasente, 2003; cited in Mohammad 

et al., 2006). 

         Poverty and unwillingness to bear the educational cost of books, uniforms and other 

expenses have contributed to lower participation of girls in education. Hence, educational costs 

such as fees, uniforms, and books are also often deterring parents from educating girls. In the 

same way, one of the disadvantages of the Ethiopian girls face in education is due to the low 

income of their families. (Hyde, 1993; cited in Tassew, et al, 2006) explained that girls who 

come from economically advantaged families are more likely to enter and remain in schools than 

are girls from disadvantaged families. Overwhelming number of girls is not in school because of 

poverty. The more expensive education is, the less likely families are to invest in education for 
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girls. Even if parents are aware of the potential long-range benefits of education, they may be 

unable to afford the tuition, materials, transportation, boarding fees and other costs of sending 

girls to schools. Location, distance, even clothing requirements can make the effective cost of 

school attendance higher for girls than boys. 

           Gender difference enter in when, for instance, parents are more reluctant to send their 

girls to school with proper clothing, or parents concern for the physical and moral safety of 

young daughters in some cultures defect requiring long travel daily or residence away from home 

(King, 1990). A strong demotivating factor that incapacitates parents not to send their daughters 

to school and low academic performance on those who have enrolled has been low household 

income or economic status. On average, an Ethiopian household is poor. Even if tuition is free, 

the indirect costs of schooling are a burden on the household. The average annual income may 

not be enough to sustain the household‟s life, let alone help cover school expenses (MOE, 2004). 

2.5.6 Psychological Factors 

           Students characteristics refers to student well-being, perception of the school 

environment, motivation, involvement in scholastic and co-curricular activities and efforts of 

students, perception of students on parental support and involvement, and locus of control in all 

areas have significant effects on a student‟s academic achievement (Engin-Demir2009). Most 

students in secondary schools are in the age range of 15 to 21 years. Psychologists called this 

period “adolescence age” as a higher complex transitional period from childhood to maturity. 

During adolescence, period student‟s manifest broader and sophisticated interests, many 

personal, social and emotional problems that arise from home, boy-girl problems, and difficulties 

with students etc. Since adolescents in secondary school are subjected to complex “life 

difficulties” the situation causes poor performance on the part of the student (UNESCO, 1987). 

          Many young women are less a whole and androgynous than they were at age ten. They are 

more appearance-conscious and sex–conscious. They are quieter, more fearful of holding strong 

opinions, more careful of what they say and are less honest. They are more likely to second-

guess themselves and to be self-critical. They are bigger worries and effective people pleasers. 

They are less likely to play sports, love mathematics, science, and plan on being president. They 

hide their intelligence. Many must fight for years to regain all the territory they lost. 
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           Engin-Demir (2009) stated that there are four areas of well-being dimensional 

phenomenon of students conceptualized as school condition, social relationships, and means for 

self-fulfillment and health status, which affects both their behavior and their examination results 

in school. In schools, student‟s well-being depends upon other factors including their opinions on 

rules and regulations of school and relations with their teachers and schoolmates. In addition, 

scholastic activities and individual efforts are important for academic achievements. Regardless 

of intelligence, students spent more time on doing assignments; project works, home works and 

class works are very important activities to improve their grades. Students‟ amount of time 

invested on homework and other related activities have found to strongly related to a student‟s 

motivation to achieve. Their positive feelings with achievement have positive effect on actual 

academic achievement. In addition, school attendance has highly correlation with individual 

academic achievement.  

            Violence against schoolgirls, in the form of sexual harassment is common. The majority 

of (73.4%) of the subjects reported the experience of sexual harassment in the form of offensive 

sexual language or comments, non-consensual touching, and non-consensual kissing. Street 

wanderers (50.7%), schoolboys (31.29%) and teachers (17.4%) respectively as indicated by 

(Mekonnen, et al., 2007) created those sexual harassment acts. These all are known to affect 

female attainment and persistent in school 

           According to Simmons and Alexander‟s (1978), institutional factors, which have primary 

importance in policy decisions, determine the allocation of resources in terms of teachers quality, 

student-teacher ratios, class-size, and the availability of teaching materials. Institutions or 

learning environments within which female students ‟learning condition thus determine girls 

enrollment and performance‟‟. Tilaye, (1999); UNESCO, (1970); Hill and King, (1993); have 

noticed that the geographical location of the schools have a decisive impact on the chance of 

going to school and staying longer. Long distance from school is therefore, one of the main 

causes for low academic achievement of students in the high schools. 

          In line with this, UNESCO, (1970) noted that one of the first obstacles to be overcome is 

sheer mileage; once again, this obstacle is greater for country girls. Secondary school for the 

lower cycle may sometimes be fairly near, but this for the upper cycle are to be found almost 
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solely in towns: and one country in five has no secondary schools whatever in rural areas. Pupils 

forced to go “out-side”, and many of them will not do so. 

             The learning environment is a determining factor for student‟s performance and survival 

at any given educational level. More factors related to institutions and learning environment are 

existence of policies that protect the right of individuals from sexual harassment; rules and 

regulations that protect the safety and security of female students. rules and regulations that 

govern teachers code of conduct; establishment of offices that support women‟s education within 

secondary level; level of awareness and sensitivity of staff about gender issues that affect girls 

education; availability of support systems for both sexes in the form of guidance and counseling 

MOE (2004a: 14). 

2.6 Summary of literature review 

 

i. Education is a universal human right that established in different international covenants. As 

articulated in the 1948 Universal Declaration of Human Rights every child has the right to 

education. This legacy of education as a human right fuels the current drive to achieve 

universal primary education and to promote gender equality and empower women.  

ii. Education acknowledged benefiting individuals and promoting national development as well. 

Educating females and males produces similar increases in their subsequent earnings and 

expands future opportunities and choices for both boys and girls. However, educating girls 

produces many additional socio-economic gains that benefit entire societies. These benefits 

include increased economic productivity, higher family incomes, delayed marriages, reduced 

fertility rates, improved health, and survival rates of infants and children (Report developed 

for USAID‟s Office of Women in Development by the Equate Project, 2008). 

iii.   Most economists and international development agencies believed that, girls who receive 

education not only improve their own vocational opportunities, living conditions, and social 

status, but also promote economic growth and the social development. Robinson (1993) and 

Engin-Demir (2009), argued that sizable research has consistently shown that students 

‟academic achievement has influenced by background of family characteristics such as 

socio-economic status of parents, level of education, occupation and income has been the 
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most significant source of disparities in female students performance‟‟. Elopement of the 

entire nation (Glewwe and Kremer, 2006) 

iv. In the perspective of scholastic factors, teachers‟ role as professional, their relations with 

students, educational environment, curriculum, teachers‟ expertise, text book„s quality, 

implementation and follow up, student-teacher affinity, counseling and motivation, 

examination system and cost of education are significant. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

              The research method part discusses the research design, sampling size, sources of data, 

sampling techniques, instruments of data gathering, and methods of data analysis consecutively. 

3.1 Research Design  

           To achieve the objectives of the study, primarily quantitative research approach was 

employed. In addition to this, the qualitative approach was used for crosschecking purpose. 

Specifically, descriptive survey design was used since it enables to gather data from a relatively 

large number of populations there by used to describe the distribution of characteristics (Best, 

1999). 

         This study has focused on the major factors that affect girls' academic achievement in 

governmental secondary school in Kolfe Keranio sub city. Thus, in order to achieve the objective 

the study a descriptive survey method is applied. Moreover, the study also used qualitative and 

quantitative approaches because mixed approach as a methodology incorporate multiple 

approaches in all stages of research from problem identification to research questions, data 

collection and data analysis.    

3.2 Sampling Design  

3.2.1 Target Population  

 Sekeran (2001) defines a population as, "the entire group of people, events, or thing 

or interest that the research wishes to investigate". In the academic year 2010 E.C, the target 

population for the study consisted of 3270 female students, teachers, principals and supervisors 

in 3 governmental secondary schools of Kolfe Keranio sub city, Addis Ababa 
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Table1: Names of sample schools and number of female students 

S.N Name of The School Woreda  Number of female 

Students 

1. Yemane Birhan Secondary School  06 512 

 2.  Ayer Tena Secondary and 

Preparatory School 

04 

 

1,719 

 3.  Keranio Medhanealem 

Secondary and Preparatory School 

08 

 

 

757 

                                                                 Total 2,988 

Source: computed from secondary data, 2018 

Note:  Based on the standard from the total number of 2,988 female students, 11.5% (344) 

female students have taken as a sample. 

Table 2: Names of sample schools and the number of teachers 

 

S.N 

 

Name of The School Number of teachers 

M F Total 

1. Yemane Birhan Secondary School  36 4 40 

 2.  Ayer tena Secondary and Preparatory School 118 35 153 

 3.  Keranio Medhanealem Secondary and Preparatory 

School 

62 21 83 

Total  195 54 276 

Source: computed from secondary data, 2018 

Note:   Based on the standard from the total number of 276 teachers, 54% (150) teachers have 

taken as a sample. 
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3.2.2 Sampling Frame and Sampling location 

The sampling frame can be defined as set of source materials from which the sample is 

selected. The definition also encompasses the purpose of sampling frames ,which is to provide a 

means for choosing the particular members of the target population that are to be includes in the 

survey (Serkan,2001).However, sampling location is a place where a research is conducted 

or/and a place where information is acquired. In this research, source materials consisted of 

female students, teachers, principals and supervisors in the goal attainment of 8 government 

secondary schools. And the sampling location of the study is Kolfe Keranio Sub-city in Addis 

Ababa. 

3.2.3 Sample Size 

         Gay (1996, P, 125) has suggested the following guideline for selecting a sample size, for 

small population (N<100), there is a little point in sampling. Survey the entire population. If the 

population size is around 500, 50% of the population should be sampled. If the population size is 

1,500, 20% should be sampled. Beyond a certain point (at approximately N=5,000), the 

population size is almost irrelevant, and a sample size of 400 will be adequate. Thus, the larger 

the population the smaller the percentage, one need to get a representative sample.  

         For this study, out of 8 governmental secondary schools 3 schools, out of 2988 female 

students 344 students and out of 276 teachers, 150 teachers were selected by simple random 

sampling techniques and I have taken all the 6 principals and supervisors by purposive sampling 

method of non-probability sample. Totally, from 3270 populations, 500 were selected for the 

study.   

3.2.4 Sampling Techniques 

          Sekeran (2001) defines a sample as, "a portion of the population that has attributes as the 

entire population". As for this study, it assumed that all governmental secondary school in Kolfe 

Keranio sub city operates in a similar curriculum with respect to learning-teaching process 

despite the fact that they are located in different woredas. Depending on the sampling needs, 

Simple random technique for students and teachers; whereas purposive sampling technique for 

school principals and supervisors are used in this study. The first sampling technique encourages 
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each members of the population has an equal chance of being selected while the later one helps 

the researcher to select the respondents who provide information to address the research 

questions.  

3.3 Data Sources 

In order to address the formulated objective so far, the relevant data needed for the study were 

obtain from both primary and secondary sources of data. 

         The primary source of data was collected through questionnaires filled by secondary school 

female students and teachers; and interview for selected governmental secondary schools‟ 

principals and supervisors. The secondary data sources was collected from Kolfe Keranio sub 

city education statistics annual abstracts, selected schools record offices and other relevant 

documents related to girls‟ academic achievement.  

3.4 Data collection Instruments 

 The study employed both qualitative and quantitative research approaches in order to 

touch important aspects of the situation. Therefore, different data gathering instruments or tools 

were used to collect relevant information or data for the study such as both open and closed 

ended questionnaires and interview. 

3.4.1 Questionnaires 

            Both open and closed ended questionnaires were used for students and teachers, even 

though all the instruments were developed in English language. In order to avoid language 

barriers, all the instruments were translated to Amharic and the majority of the questionnaires‟ 

items were prepared in rating scale or liker scale like items based on scale from "strongly agreed 

to strongly disagreed and from very high to low". The questionnaires prepared for teachers and 

female students were based on the socio-economic factors, school related factors, psychological 

factors and family related factors of girls‟ academic achievements in education. The closed-

ended questionnaire chosen for it becomes easy to fill out, takes relatively little time, keeps the 

respondents on the subject, is relatively objective, and easy to tabulate and analyze. 

          The open-ended questionnaire, on the other hand, is intended for it gives respondents a 

chance of giving their responses in their own words relatively freely (Best and Khan, 2005: 301-

302).  
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3.4.2 Interview Guide 

          In this study, to get additional information i.e. for the purpose of triangulation to the data 

to be obtained through questionnaires; interview was used to obtain information about 

encouragements done to female students to enhance their academic performances, factors 

associated more with girls‟ failure to perform well in the school and other related concerns about 

academic achievements of female students from school principals and supervisors. Semi-

structured interview is employed with the aim of substantiating the data gathered through 

questionnaire, probing views and opinions, and giving chance for informants to expand on their 

responses, and saves them being of the points( Lidico, et.al. 2006:124). Moreover, it allows a 

wider freedom to ask further questions and helps control the direction of the interview to draw 

out the required data (Brown, 1998, cited in Getachew, 2010). In semi structured interviewers 

work from a script of prescribed questions, called an interview guide, which sometimes has 

prompts that allow for limited flexibility. The interview sessions with principals and supervisors 

were took place in their offices in different time. The interview were held by Amharic for in 

depth explanations of ideas and intensity, which finally be transcribed into English. The average 

time taken to gather information from each interviewee‟s was 40 minutes. Totally, it has taken 

around 4 hours from the six interviewees. During the interview, responses were recoded with the 

agreement of the interviewees; which has taken by the researcher in the form of written note. 
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3.5 Pilot-Testing of the Instrument It is important to prepare data collection tools 

carefully, so that the study variable was consistently and reliable measured during data collection 

in different locations and at different      times. On top of this, the questionnaire‟s ability to collect 

the same data on consecutive events without any change made on the purpose of the study was 

tested via pilot study. Therefore, from two secondary schools in the sub city, 30 students, 10 

teachers, 2 principals and 2 supervisors were selected to test the appropriateness of the 

questionnaires. Then, the internal consistency of the questionnaires were checked using the 

Statistical Package for Social Sciences (SPSS-Version 20) and the calculated Cronbach alpha 

revealed a reliability (0.78) which indicates acceptable level of internal consistency. In addition 

to testing the internal reliability of the questionnaire, the pilot study was used to verify whether 

the students and teachers comprehended the statements in the questionnaire. After all, each of the 

items of the instruments was thoroughly examined, and finally vague and unclear statements 

were corrected before the actual usage.     Those schools, teachers, principals and supervisors 

participated in the pilot study will be excluded from the final study. During the interview, 

responses were recoded into word note with the consent of the interviewee. 

 

3.6   Procedures of Data Collections 

         

         Questionnaire was developed in view of the basic questions. The questionnaire was pilot 

tested for 30 female students and 10 teachers‟ in order to ensure the appropriateness of the items. 

Then, after the feedback obtained, the questionnaire was redesigned, distributed and collected 

accordingly. After checking the validity and reliability of the instruments, some sort of 

orientation on how to administer the research questionnaires was given to the researcher‟s 

assistants and/ or to the remunerators. Then, the research questionnaires administered to the 

randomly selected samples of the population by the researcher assistants / remunerators. 

           During the distribution of the instruments, an orientation was given and the purpose of the 

study was highlighted for all the sample respondents collectively and /or individually at their 

respective schools. Concerning the interview, the researcher himself was conducted it with the 

school principals and supervisors of the sample schools. To do so, the researcher was created 

good rapport with the research participants to obtain their free was from the very onset of the 

interview.  
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         Accordingly, a research protocol (research ethics) was prepared, and discussed on before 

starting the interview. Furthermore, for the matter of privacy, the interviewees were given 

fictitious names. Interview was conducted on intermittent bases with separate sessions that will 

last for about forty minutes in average. The interview were held by Amharic for in depth 

explanations of ideas and intensity, which finally be transcribed into English. During the 

interview, responses were recoded with the consent of the interviewee.  

3.7 Method of Data Analysis 

         Based on the nature of data, data analyses can be quantitative and qualitative data analysis. 

To analyze quantitative data obtained through questionnaires the descriptive statistics were used 

such as tabulation, frequency, percentage and mean. Frequency distribution is an organized 

tabulation of the number of individuals or scores located in each category. In this research, 

frequency was used to correctly determine the number of individuals or scores in each category. 

On the other hand, percentage was used to illustrate the proportion of participants who are 

represented within each category. The qualitative data obtained through interview and open-

ended items were combined with the quantitative data was analyzed and interpreted together 

quantitatively and qualitatively in order to address the research questions. Spearman's rho was 

employed to analyze the relationship of dependent and independent variable. 

 

3.8 Ethical considerations 

            There are certain ethical protocols that were followed by the researcher. The first is 

soliciting explicit consent from the respondents. This ensures that their participation to the study 

is not out of their own volition. The researcher also ensured that the respondents were aware of 

the objectives of the research and their contribution to its completion. One other ethical measure 

exercised by researcher was treating the respondents with respect and courtesy. This was done so 

that the respondents were at ease and more likely to give honest responses to the questionnaire. 
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                                     CHAPTER FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

                This chapter deals with the presentation, data analysis and interpretation of data from 

female students and teachers. For this purpose, questionnaires were prepared and distributed to 

students and teachers. For students, 344 questionnaires were distributed, out of which 336 were 

filled out and returned. From 150 questionnaires distributed to teachers, 144 were also filled and 

returned.  

4.1 Characteristics of respondents 

 The data obtained from students and teachers were presented, analyzed and interpreted as 

follows:- 

Table 3: Characteristics of Respondents by Sex and Age  

S.N Item Students Teachers 

No. % No. % 

 

1. 

 

Sex 

 Male - - 102 70.8 

Female 336 100 42 29.2 

  Total 336 100 144 100 

 

 

 

2. 

 

 

Age 

Range 

13-18 270 80.4 - - 

19-24 66 19.6 - - 

25-30 - - 36 25 

31-36 -  84 58.3 

37 & above -  24 16.7 

Total 336 100 144 100 

Source: own survey data, 2018 

            As shown in table 3, 366 (100%) of students were girls. 42 (29.2%) of teachers were 

females and 102 (70.8%) of teachers were males. This indicates that female teachers and their 

participation of teaching in government secondary schools are low as compared with their male 

counter parts. Regarding to age interval, of the respondents it is mentioned that 270 (80.4%) of 
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students were between the range of age 13 – 18 and the rest 66 (19.6%) of the students were 

between the range of 19 – 24. While 36 (25%) of teachers were the range of age 25 – 36, beside 

84 (58.3%) of teachers were between the range of age 31 – 36 and the rest 24 (16.7%) of 

teachers were at the age of 37 and above.  

          This implies majority of the students are attending their classes with the right age and 

58.3% of teachers are found in the early age of adult.  

Table 4: Characteristics of teacher Respondents by Qualification and Work 

experience  

 

S.N 

 

Items 

Teachers 

No. % 

 

 

 

1. 

 

 

 

Qualification  

Certificates  -- -- 

Diploma -- -- 

BA/BSc 136 94.4 

MA/MSc 8 5.6 

Others  -- -- 

  Total 144 100 

 

 

 

2. 

 

 

 

Work experience  

Below 5 66 45.8 

5 – 10 yrs. 26 18.1 

11– 15 yrs. 21 14.6 

16 – 20 yrs. 14 9.7 

21 – 25 yrs. 11 7.6 

Above 25 yrs. 6 4.2 

 Total 144 100 

Source: own survey data, 2018 

          As shown above in table 4, Item 1, 136 (94.4%) of teachers were BA/BSc holders and the 

rest of them 8(5.6%) were MA/MSc holders. This shows that the majority of teachers in 

governmental secondary schools are degree holders and few of them are MA/MSc holders. This 
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implies when there is lack of high skilled and qualified teachers in secondary schools; the 

achievement levels of students become decreased. 

         Item 2, 66 (45.8%), 26 (18.1%), 21 (14.6%), 14 (9.7%), 11 (7.6%) and6 (4.2%) of teachers 

served for below 5 years, 5 – 10 years, 11 – 15 years, 16 – 20 years, 21 – 25 years and greater 

them 25 years respectively. This implies the majority of teachers served for below 5 years.  Lack 

of experienced teachers affects the academic achievement of girls negatively.   

4.2 Presentation and Discussion of Data 

Table 5:  Student responses about their parental educational background 

 

Educational 

background 

Student Respondents  (N=336) 

Fathers’ 

Education 

Mothers’ 

Education 

Guardians’ 

Education 

N % N % N % 

Illiterate 36 

 

10.7 78 23.2 6 1.8 

Read and Write 84 25 96 28.6 -- -- 

Elementary level 60 17.9 60 17.9 -- -- 

Secondary level 72 21.4 60 17.9 -- -- 

More than secondary 78 23.2 36 10.7 6 1.8 

Total 330 98.2 330 98.2 12 3.6 

Source: own survey data, 2018 

            As shown in table 5, among 336 student respondents, 36 (10.7%) of their fathers,78 

(23.2%) of their mothers and 6 (1.8%) of their guardians were unable to read or write. 84(25%) 

of students’ father and 96 (28.6%) of their mothers were able to read and write. 60 (17.9%) of 

girls’ fathers and mothers had elementary level of education. 72 (21.4%) and 60 (17.9%) of girls’ 

fathers and mothers had secondary level of education. The rest 78 (23.2%), 36 (10.7%) and 6 

(1.8%) of students fathers, mothers and guardians had more than secondary education level 

respectively.  
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          This indicates 120 (35.7%) of students‟ parents were illiterate (uneducated) but, 

uneducated mothers exceed by 12.5% of uneducated or unschooled fathers. This implies that the 

academic achievement of girls is affected negatively. 

Table 6:  Girl Student responses about their parental occupation 

 

Occupation 

                            Student respondents  (N=336) 

Father Mother Guardians 

N % N % N % 

Farming  24 7.1 9 2.8 - 0 

Trade  45 13.4 54 16.1 12 3.6 

Civil servant  92 27.4 48 14.3 - - 

Private employed  62 18.5 73 21.7 - - 

Not employed  34 10.1 98 29.5 - - 

Other  71 21.7 42 12.5 6 1.8 

Total  328 97.6 324 96.4 18 5.4 

Source: own survey data, 2018 

As shown in table 6, 24 (7.1%) girl students fathers and 9 (2.8%) of their mothers occupation 

were farming. Trade was the occupation of 45 (13.4%), 54 (16.1%) and 12 (3.6%) of their 

fathers‟, mothers‟ and guardians respectively. in addition to this 92 (27.4%) and 48 (14.3%) of 

their fathers‟ and mothers‟ correspondingly were civil servants.    

Responding to item 4, 62 (18.5%) and 73 (21.7%) of students respondents replied that their 

father and mother in that order were employed privately. The other 34 (10.1%) and 98 (29.5%) 

of students reported that their fathers and mothers respectively were jobless as well as to this 71 

(21.7%), 42 (12.5%) and 6 (1.8%) responded that their fathers, mothers and guardians 

respectively were engaged in other types of occupations. 

This implies out six mentioned items greater number of students fathers‟ were civil servants. 

Conversely, greater number of students mothers‟ were not employed with respect to this, the rate 

of paternal activities was higher than that of maternal rate. This difference affects girls‟ 

achievement.  
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Table 7:  Girl student responses about their parents’ monthly income       

 

Items 

 

Girls’ respondents (N=336) 
 

 

 

 Scale of students‟ 

parental monthly 

income 

Below 1000 

Birr 

1000-2500 

birr 

 

2501-4000 

birr 

 

Above 4000 

birr 

 

 

N 

 

% 

 

N 

 

% 

 

N 

 

% 

 

N 

 

% 
 

42 

 

12.5 

 

152 

 

45.2 

 

112 

 

33.3 

 

24 

 

7.1 

Source: own survey data, 2018 

It can be seen from table 7, item 1, 42 (12.5%) of students‟ parents monthly income were below 

1,000 birr and great majority of student parents motherly income 152 (45.2%) were ranged from 

1,000 – 2,500 birr, then again, small number of 24 (7.1%) of student parents monthly income 

were above 4,000 birr. This implies that majority of student parents‟ earned monthly income 

below 2,501 birr. Based on the current situation of our currency weak value to buy things in the 

market, parents cannot able to cover costs of different things in their homes and school costs for 

their girls‟ including fees for registration and admission, examinations, school building fund and 

the cost of uniforms, provision of furniture, extra tutorials and transportation. Economic problem 

in the family leads to interruption of the education of female children. 

Note: cut points off mean 

     Strongly disagree (SD) =0.5-1.49              Agree (Ag) =2.5-3.49             

      Disagree (D) = 1.5-2.49                             strongly agree (SA) =3.5-4.0             

     Low (VH) =0.5-1.49                                 High (H) =2.5-3.49             

    Medium (M) = 1.5-2.49                             Very high (L) =3.5-4.0             
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Table 8: Student responses about their parental occupation and economic 

status effects on girls’ academic achievement  

 

Item 

 Girls’ respondents (N=336) 

Very high High Medium Low 

N % N % N % N % Mean 

To what extent parental 

education and 

economic status effect 

on girls‟ academic 

achievement 

 

48 

 

14.3 

 

144 

 

42.9 

 

 

78 

 

23.2 

 

66 

 

19.6 

 

2.51 

Source: own survey data, 2018 

As mentioned in table 8, item 5, 48 (14.3%) of student respondents agreed that parental 

occupation economic status have very high extents if impacts on girls‟ academic achievement 

and 144 (42.9%) of girl student respondents agreed parental occupation and economic status 

highly affects girls academic performance. The other 78 (23.3%) of student respondents‟ 

approved that parental occupation and economic status affects girls academic achievement in 

medium level. The remaining 66 (19.6%) of student respondents agreed that the effect of 

parental occupation and economic status on girls academic achievement is low. According to the 

mean score of girls respondent (2.5) implies girls agreed that parental education and economic 

status affects their academic achievement. 

All the three principals and the three supervisors said during the interview sessions: 

 “Economic problem in the family leads to interruption of the education of female students. 

Beside this most of the parents are poor and unable to cover school costs including fees for 

registration, costs of uniforms, transportation and school building fund. Therefore, according to 

the survey results economic status of parents is one of the major obstacles that account for low 

rate of females’ participation in secondary education of Kolfe Keranio sub city”. 

 

 

Page |38 



 

            Correlations between parental economic status and parental education   

                                     with girls academic achievement 

 

N is equal to 336 female students 

**. Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed). 

Spearman‟s correlation coefficient shows at 0.05 level of significance parental economic status 

positively correlated with academic achievement (r ) = .180, p < .05) and parental education also 

positively related with students‟ academic achievement(r = .243, p < .05). This means that as the 

value of these variables became higher academic achievement of female students also became 

higher in the same direction. 

Table 9: Student responses on their family sizes 

Family 

 size 

Student Respondents  (N=336) 

N % 

       Less than 5 64 19 

       5 and above 272 81 

Total 336 100 

Source: own survey data, 2018 

  Girls academic achievement 

Socioeconomic status 

 

Correlation Coefficient                              

Sig.(2-tailed)    

   N                                                                                        

 .180*                                                                                                                                                        

.022 

 336 

 

 

Parental education 

 

Correlation Coefficient                              

Sig.(2-tailed)    

   N                                                                                        

.243** 

.002 

336 
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As it can be seen from table 9, 272 (81%) of girl students responses that their family size were 5 

and above. between 5and 7. Moreover, the remaining numbers of student family members were 

below 5. If we consider 5 and above number of family size as large family size, this implies that 

a greater majority of girl students‟ come from large family members and their academic 

achievement will be affected negatively. 

Table 10: Student responses on the relationship between family size and 

household chores 

Source: own survey data, 2018 

As given away in table 10, item 1, 222 (66.1%) of student respondents‟ agreed that large number 

of family size creates a great need for girls‟ labour at home. On the other hand, 114 (33.9%) of 

student respondents reported that there is no relation between large family size and girls working 

load. Nevertheless, based on the great majority of respondents, it can deduced that in large 

family size or members there is a great need of girls‟ labour at home. From the data in Table 11, 

the mean score of student respondents indicates there is a great need of girls labour at home. Due 

to this, students do not get enough time to study their education and it affects their academic 

achievements negatively.     

 

 

 

 

Item Student respondents (N= 336) 

 

M
ea

n
  

In large family size 

there is a great need 

for girls‟ labor at 

home 

Strongly  

Agree 

Agree Disagree Strongly 

disagree 

N % N % N % N % 

132 39.3 90 26.8 66 19.6 48 14.3 2.91 
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Table 11: Student responses about their supports to family  

Item Student respondents (N= 336) 

M
ea

n
  

Most often, I support 

my family in any type 

of household activities 

Strongly 

 agree 

Agree Disagree Strongly 

disagree 

N % N % N % N % 

192 57 132 39.3 12 3.6 0    0 3.53 

Source: own survey data, 2018 

It can be seen from table 11, item 1, 192 (57%) of student respondents strongly agreed that they 

can support their family in any type of household activities and 132 (39.3%) of students also 

agreed that they provide support to their families in any type of household chores. In contrast to 

this very few number of students 12 (3.6%) agreed that they did not involve in any household 

activities. This also bring about female students are highly involving in household activities.  

Table 12: Student responses about their family size and its effect on girls’ 

academic achievement 

Source: own survey data, 2018 

As given away in table 12, 276 (82.1%) of student respondents‟ believed that large family size 

influences girls academic achievement negatively. However, few of the respondents did not 

believe that the effect of large family size and girls‟ academic achievement. The mean score of 

girl respondents (3.5) implies that students who come from large sized family members agreed 

that their academic achievement can be affected negatively.  

Item Girls’ respondents (N=336) 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 

To what extent large 

family size affects  girls‟ 

academic achievement 

 

128 

 

38.1 

 

148 

 

44 

 

45 

 

13.4 

 

15 

 

4.5 

 

3.15 
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Table 13: Student responses about their parental support 

Types of Support Student respondents (N=336) 

 

M
ea

n
 

Very high 

 

High Medium Low 

N % N % N % N % 

Provide a supportive 

learning material in 

the home 

118 35.1 122 36.3 84 25 12 3.6 3.02 

They arrange enough 

time to study at home 

78 23.2 54 16 150 44.6 54 16.1 2.46 

They arrange 

appropriate reading 

Schedule 

72 21.4 66 19.7 72 21.4 66 19.7 2.07 

They encouraged me 

to do my school 

homework and study 

124 36.9 108 32 96 28.6 18 5.4 3.06 

They minimize and to 

share and to give for 

others my house 

chores 

120 35.7 90 26.9 66 19.7 54 16.1 2.78 

As it can be observed from table 13, among 336 girl students who got support from their parents, 

118 (35.1%) and 122 (36.3%) of them get very high and high level of supportive materials 

correspondingly. However, 12 (3.6%) of girls did get low level of material support from their 

parents. On the other hand, even though the rare of the extents of involvement is less as 

compared to item 1, 78 (23.2%) and 54 (16%) of girl respondents respectively agreed that their 

parents support them by arranging enough time for studying purpose.  

Regarding to item 3, 72 (21.4%) and 66 (19.7%) of girl respondents agreed that paternal extents 

of involvement towards planning their daughters studying schedule is very high and high 

respectively. However 66 (19.7%) of girls agreed that paternal involvement to develop their 

daughter studying schedule is below the required level.  

In item 3, parental level of involvement to support their daughters‟ education as compared to 

item 1 and 2 is less because; item 3 needs some sort of educational requirements. In this regard 

33. 7% of their parents were uneducated and 35.5% of their parents were from grade 1 to 8 
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(elementary level) because; of this they couldn‟t support to develop their daughter studying 

schedule except to providing orders.                

In the case of item,4 and 5parental level of involvement to support their daughter education is 

low. For instant, 5% of girl students said that parental encouragement for their daughter to do 

their home works and studying properly beyond at lower level. Then again, 16 .1% of girls also 

agreed that their parents show low level of involvement in sharing household activities with their 

daughters and/or to provide an order for others. These low levels of parental involvement 

especially in items 3, 4 and 5 contributed to girls having poor academic performance.  

Table 14: Student responses about parental interests to send their daughters 

in tutorial classes 

Item Student respondents (N= 336) 

M
ea

n
 Parents often were not 

interested to send their 

daughters in a tutorial 

class that is conducted 

out of the regular class 

Strongly 

 agree 

Agree Disagree Strongly 

disagree 

N % N % N % N % 

36 10.7 80 23.8 108 32.

1 

112 33.3 2.1 

Source: own survey data, 2018 

As shown in table 14, item 1, 113 (34.5%) of girl respondents agreed that parents did not allow 

their daughters to attend in the after school tutorial class. However, the other 220 (65.4%) of girl 

respondents agreed that most of the parents allowed to send their daughter for attending after 

school tutorial class. Even though; this implies most parents allowed sending their daughters in 

the tutorial classes. It is not get in touch with at satisfactory level and the reason behind is that 

still 34.5% of girl student parents didn‟t permit to send their daughters in the after school tutorial 

programs. The mean score of girl respondents for item 1 and 4 were 3.02 and 3.06 respectively. 

This implies, girls agreed that they get support from their families to buy their learning materials 

and they are encouraged by their parents to do their home works in home. 
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Table 15: Student responses about number of days they spent on household 

activities within a week 

Types of 

 Support 

Student respondents (N=336) Never 

support 7 days 5-6 days 3-4 days 1-2 days 

 N % N % N % N % N % 

Cleaning the house 126 37.5 60 17.9 60 17.9 90 26.8  - - 

Cooking meals 108 32.1 48 14.3 72 21.4 84 25 24 7.1 

Collecting firewood - 0 18 5.4 12 3.6 90 26.8 216 64.3 

Fetching water 60 17.9 12 3.6 24 7.1 150 44.6 90 26.8 

Washing clothes 36 10.7 6 1.8 18 5.4 228 67.9 48 14.3 

Caring for siblings 60 17.9 6 1.8 30 8.9 90 26.8 150 44.6 

Average 65 19.4 25 7.5 36 10.7 122 36.3 88 26.2 

Source: own survey data, 2018 

As it shown in Table 15, out of 336 girl student respondents who supported their family in 

different household chores, is that on the average 65 (19.4%) of them were engaged themselves 

in all seven days of a week. 25 (7.5%) of the respondents agreed that they spent their time from 

5-6 days in different household activities per week and 36 (10.7%) of the girl respondents 

devoted their time from 3-4 days by doing different kinds of household tasks. Beside this 122 

(36.3%) of the respondents spent their time in different household activities from 1-2 days in a 

week. On the other hand 88 (26.2%) of the respondents agreed that they never participated in any 

household activities. This indicates that a great majority 248 (75.8) of girl student respondents 

engaged themselves in different household activities. Due to this the academic achievement of 

girls were affected negatively. 

As shown in table 16, 129 (38.4%) student respondents agreed that they spent more than 3 hours 

in household activities. 87 (25.9%) of the respondents have spent 2 – 3 hours every day in 

household activities. On the other hand 42 (12.5%) of student respondents agreed that they 

support their families for a short period of time. i.e. less than one hour per day. From student 

respondents, it can be deducted that in the research area a great number of girls engaged in 

different household activities. 
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Table 16: Student responses about the extent of time they spent on household 

activities within a day 

 

 

Item 

Girls’ respondents (N=336) 

<1 hrs. 1-2 hrs. 2-3 hrs. > 3 hrs. 

 

N 

 

% 

 

N 

 

% 

 

N 

 

% 

 

N 

 

% 

How many hours do you 

spend per day when you 

are helping your family in 

household activities 

 

42 

 

12.5 

 

78 

 

23.2 

 

87 

 

25.9 

 

129 

 

38.4 

Source: own survey data, 2018 

These activities are tasks of a great number of girls in every day, since a great number of girls 

engaged in aforementioned household activities more than 3 hours. Various researchers also 

argue that girls have spent most their time in helping families in the household works. 

This indicates that girls mostly exposed to help their family‟s household activities. Due to this, 

they faced shortage of time to study; this situation contributes to girls having poor academic 

participation and performance. (Aged, 2002)   

Table 17: Girl student responses about household activities and its effect  

                           on   their academic achievement 

 

Item 

Girls’ respondents (N=336) 

Yes  No  

N % N % 

Do you think that girl students 

engagement in household activities 

have negative effects on their 

academic performance 

210 62.5 126 37.5 

Source: own survey data, 2018 
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As it can be seen from table 17, out of 336 girl respondents 210 (62.5%) agreed that most of the 

time they spent in household activities. This implies that this involvement effect on their 

academic achievements. The rest 126 (37.5%) of student respondents agreed that even though 

girls most often engaged in household tasks, it does not have any impact on their academic 

performance. However, based on a great majority 210 (62.5%) of girls respondents it can be 

deducted that household chores have negative effect on their academic performance. 

able 18: Household activities and its impact on girls’ academic achievement 

Source: own survey data, 2018 

As it can be seen from table 18, out of 336 girl respondents who agreed that household tasks 

have downbeat girls‟ academic achievements i.e.108 (32.1%) and 75 (22.3%) of girls 

respectively agreed that household chores have very high and high level of impacts on girls 

academic achievement as a result of lack of studying time at home. In the case of the second item 

197 (58.6%) of respondents said that when girls become tired with household chores, their 

interest to study at home becomes less and less, and this has a negative impact on studying 

properly at home. According to 198 (59%) of girls, during the teaching learning process the 

participation of girls were at lower level. Beside, 144 (42.9%) of girls agreed that mostly very 

high and high extents of absenteeism encountered as a result of more time girls spent on 

Consequence of 

household  

activities 

Student respondents (N=336) 

 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 

Lack of time to study at home  108 32.1 75 22.3 53 15.8 102 30.4 2.57 

Lack of interest to study at 

home  

107 31.8 90 26.8 37 11 102 30.4 2.60 

Less classroom participation 102 30.4 96 28.6 66 19.6 96 28.6 2.75 

Frequent absenteeism 102 30.4 42 12.5 30 8.9 162 48.2 2.25 

Achieving less in academic 

performance 

119 35.4 92 27.4 61 18.4 64 19 2.79 
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household chores. Regarding to the last item, 119 (35.4%) and 92 (27.4%) girls respectively 

agreed that girls‟ engagement in household activities have very high and high extents of impact 

their academic performance. A great majority of girl‟s response indicated that household chores 

have very high and high extent of impacts on items. On the other hand household chores greatly 

affects girls studying time at home, create lack of interest to study and they prefer to listen gather 

actively participate in the classroom teaching learning process as well as among the school 

communities and it also greatly affects their academic success and persistence. 

 Table 19: Student responses about the attitude of parents towards girls’ education 

Source: own survey data, 2018 

Attitudes of Parents 

towards 

Educating their  

Daughter 

Percentage of student respondents (N=336) 

M
ea

n
 Strongly 

Agree 

Agree Disagree Strongly 

disagree 

Total 

% % % % % 

Parents do not want to 

educate their daughters 

 0 7.1 35.7 57.1 100 1.49 

Parents do not believe that 

boys and girls are equally 

intelligent and can perform 

equally 

 0 3.6 17.8 78.5 100 1.25 

Parents considered educating 

girls‟ as a wastage as 

compared to their sons 

 0 10.7 14.2 75 100 1.35 

Parents believe that boys 

have better access to the 

world of work than girls 

14.4 17.9 17.6 50 100 1.96 

Parents do not have the 

knowledge of the benefits of 

educating their daughters. 

23.2 28.6 14.3 33.9 100 2.11 
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In table 19, the five mentioned statements give some sort of information on parental attitudes on 

their daughter education. In the table the exceptions of item 2 and 3, the responses for the rest of 

three items have the same ideas even of the rate of their response were different. For instant; in 

the case of the first item, 92.8% of student respondents agreed that parents want to educate their 

daughters. According to the great majority of the respondents, parents have positive attitude to 

send their daughters to school. For item 2, 3.6% of student respondents agreed that parents 

believed that boys and girls are not equally intelligent and/or cannot also perform equally. 

Whereas 96.3% of parents agreed that parents believed that boys and girls are equally intelligent 

and can perform equally. 

This indicated that 21.5% of student parents have negative attitudes towards their daughters 

intelligent and their academic performance since they believed that boys and girls could not 

perform equally. The reason behind is that most often girls are responsible for household tasks 

whereas boys are only responsible for their academic matters.  

The mean scores of item 1, 2 and 3 were below 1.5. This indicates girls‟ parents believed that 

educating girls is as important as educating boys. Beside this according to the mean score of 

student respondents for item, 4 and 5 is 1.96 and 2.11 respectively. This implies that parents have 

awareness of the benefits‟ of educating their daughters.  

Therefore, according to the survey responses, “parental attitude towards females’ education is 

one of influencing factor for low educational attainments of female students. These problems 

emanate from the traditions and customs of the society. Thus, the parents’ assumption towards 

female education relies on perception of the women in the community and gender roles”. 

As it shown in table 20, item 1, out of 336 student respondents 10.7% and 23.3% of student 

respondents agreed that shortage of classrooms have very high and high extent of impact on 

girls‟ academic performance respectively. Similarly, 16% and 28.5% of teachers agreed that 

insufficiency classes have very high and high extent of impacts on girls‟ academic achievements. 

On the other hand, 26.8% of students and 21.2% of teachers agreed that inadequacy of classroom 

have low level of impact in girls‟ academic performance.  

For item 2, 19.6% and 19.6% of students said that lack of gender sensitive facilities like separate 

latrine drinking water and like have very high and high extents of impacts respectively on girls‟ 
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academic performance. 16.7% and 27.8% of teachers respectively also agreed that lack of 

sensitive gender facilities have very high and high negative impacts on girl‟s academic 

performance. Based on 39.2% of student respondents and 44.5% of teacher respondents 

concluded that lack or absence of gender sensitive facilities have negative impact on girls‟ 

academic performance. 

Table 20: Student and teacher responses about school facilities  

Source: own survey data, 2018 

Regarding to item 3, 22.6% of students and 37.2% of teachers agreed that inadequacy of school 

libraries have negative impact on girls‟ academic performance. As it shown from table 15, most 

of the girls engaged in different household activities for long hours per day. Due to these 

 

School  

facilities 

 

Student respondents (N=336) Teacher respondents (N=144) 

Very 

High 

High Medium Low 

M
ea

n
 

Very 

High 

High Medium Low 

M
ea

n
 

% % % % % % % % 

Inadequacy of 

classrooms 

10.7 23.2 39.3 26.8 2.17 16 28.5 34.3 21.2 2.38 

Lack of gender 

sensitive facilities 

(separated latrine, 

modes etc.) 

19.6 19.6 26.8 33.9 2.24 16.7 27.8 24.2 20.2 2.68 

Inadequacy of 

school library 

3 19.6 41.1 8.9 1.6 10.1 27.1 50.7 12.1 2.35 

Lack of textbooks 14.3 16.1 28.6 41.1 2.03 0 11.1 61.1 27.8 1.83 

Lake of qualified 

teacher 

21.4 17.9 25 35.7 2.25 24.3 20.1 33.3 22.2 2.46 

The lack of role 

model (female) 

teacher 

25 1.8 16.1 57.1 1.9 14.6 29.9 55.6 0 2.59 
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constraints, girls mostly couldn‟t get appropriate time to study and to do their assignments. 

However, most of the school libraries as well as girls‟ libraries were not well organized and not 

attractive to be used with difficulty of having sufficient amount of books. This situation affects 

girls to have low academic performance. The mean scores of student respondents from item 1 to 

6 are 2.38, 2.68, 2.35, 1.83, 2.46 and 2.59 respectively. On the other hand, the mean scores of 

student respondents for item 2 and 6 indicate that there is lack of gender sensitive facilities and 

role model female teachers.  

 Furthermore, from the interview made with school principals and supervisors related to school 

related problems repeatedly said that girl students couldn’t get enough support from their 

teachers as well as from their parents. Teachers were not that much interested to give support 

for girls towards improving their academic performance. While girls give great attention for 

their household responsibility even if, they knew its effect on their academic achievements. The 

other thing is that separate latrine and water are critical problems in the schools that almost all 

school principals and supervisors mentioned respectively. Lack of role model teachers is also 

one of the problems.  

During interview session, “X” said that:  

Some of the sub city secondary schools lack facilities such as laboratory facilities, clean water 

supply, electricity and study rooms that adversely affect students learning. These school level 

facilities significantly coincide to the females dropout rates. The shortage of clean water and rest 

rooms make them absent during menstrual periods. All secondary school have a library, 

laboratory, separate latrine for boys and girls, but its quality is poor. 

All principal and supervisor respondents during the interview sessions on school facilities 

generally agreed that: 

 Due to the shortage of separate latrines, clean water, sanitary pads and rest room, female 

students’ absenteeism increases during their menstrual periods.  

 All the sample school principals agreed that there are lack of tutorial classes and study room 

comparably to the number of the students. 

 Lack of electric access, plasma services and internet services  

 According to the interviewees, responses agreed that lack of school facilities adversely affect 

girls’ academic achievements in government secondary education, therefore, improving 
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school infrastructure and creating equitable school class environments positively contribute 

for female students learning. This idea also implicit with UNESCO (2015) which was 

claimed that ensuring parity requires systematic analysis of whether countries have been 

able address discriminatory social norms (for example, through legislation) remove gender 

bias from inputs such as school facilities, improve educational processes and tackle unsafe 

learning environments.    

Table 21: Student responses about their teachers’ teaching performances 

 

Item 

Girls’ respondents (N=336) 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 

To what extent 

teachers effective 

ways of teaching 

helps to improve 

girls academic 

achievement 

108 32.1 78 23.2 90 26.8 60 17.9 2.69 

In your class the 

extent of teachers 

ability to use group 

work and other 

participatory 

methods of teaching 

are: 

84 25 156 46.4 84 25 12 3.6 2.92 

Source: own survey data, 2018 

As shown in table 21, item 1, out of 336 girl student respondents 108 (32.1%) of students said 

that the extent of teachers knowledge to teach their subject effectively in very high. Beside, 78 

(23.2%) of girls agreed that most of their teachers have good knowledge to teach their subjects 

effectively. On the hand, 90 (26.8%) and 60 (17.9%) of students agreed that the level of 

academic and professional knowledge of teachers to teach their subjects were at medium and 
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lower level respectively. Regarding to item 2, on the average 150 (44.7%) of students said that 

the extent of their teachers which use group work and other participatory methods of learning is 

very high and high. The other 12 (3.6%) of students agreed that teachers use different student 

center methods of teaching in their classrooms were insufficient. Concerning to item 2, student 

responses showed that teachers‟ pedagogical skills towards implementing student center methods 

of teaching is not satisfactory.  

Table 22: Students and teachers responses about the attitudes of  

                          parents towards girls’ education 

Source: own survey data, 2018 

 

 

Attitudes of Parents 

towards Educating their 

Daughters 

Percentage of student 

respondents (N=336) 

Percentage of teacher 

respondents (N=144 ) 

 

SA 

 

Ag 

 

DA 

 

SD 

M
ea

n
 

 

 

SA 

 

Ag 

 

DA 

 

SD 

M
ea

n
 

 

% % % % % % % % 

Parents do not want to educate 

their daughters 

0 7.1 35.7 57.1 1.5 0 13.2 64.6 22.2 1.90 

Parents do not believe that boys 

and girls are equally intelligent and 

can perform equally 

0 3.6 17.8 78.5 1.25 0 11.1 46.5 42.4 0.86 

Parents considered educating girls‟ 

as a wastage as compared to their 

sons 

0 10.

7 

14.2 75 1.35 0 0 58.3 41.7 1.58 

Parents believe that boys have 

better access to the world of work 

than girls 

14.4 17.

9 

17.6 50 1.95 0 11.1 58.3 30.6 1.8 

Parents do not have the knowledge 

of the benefits of educating their 

daughters. 

23.2 28.

6 

14.3 33.9 2.4 0 46.5 9 44.5 2.02 
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As, it can be seen from Table 22, item 1, 7.1% of girl student respondents and 13.2% of teacher 

respondents agreed that parents do not want to educate their daughters. However, 92.8% of 

student respondents and 86.8% of teacher respondents did not agree by the first item. This 

implies that the great majority of student and teacher respondents agreed that parents have 

positive attitudes to send their daughters to schools. For item 2, 3.6% of student respondents and 

11.1% of teacher respondents agreed that parents believed that boys and girls are not equally 

intelligent and cannot perform equally. Whereas 96.3% of student respondents and 78.9% of 

teacher respondents agreed that boys and girls are equally intelligent and can perform equally. 

This indicates that 14.7 % of student and teacher respondents agreed that parents have negative 

attitude towards their daughters‟ intelligence and their academic performance since they believed 

that boys and girls could not perform equally. 10.7% of student respondents believed that parents 

considered educating girls as wastage as compared to their sons. However, the rest 89.2 % 

student respondents and 100% teacher respondents respectively agreed that parents do not 

considered educating girls as wastage as compared to their sons. 32.3% and 11.1% of student and 

teacher respondents respectively agreed that parents believed that boys have better access to the 

world of work than girls. However, 67.6% of student and teacher respondents agreed that parents 

do not believe that boys have better access to the world of work than girls.41.6percentage and 

46.5% student and teacher respondents believed that parents do not have the knowledge of the 

benefits of educating their daughters. On the other hand, 48.2% of student respondents and 

53.5%of teacher respondents believed that parents have the knowledge of the benefits of 

educating their daughters.  The mean score of student respondents for item 1 is 2.69. This 

implies, students agreed that teachers‟ effective way of teaching helps to improve girls academic 

achievement. Beside this the mean score of item to indicates, students agreed that their teachers 

use participatory teaching methods.    

Note: - SA= strongly agree, Ag = agree, DA= dis agree and  

            SD= strongly disagree 
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Table 23: Student responses about the impacts of teachers’ attitudes on girls’ 

academic achievement 

 

Item  

Girls’ respondents (N=336) 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 

To what extent the  

attitudes of teachers 

„affects girls 

academic 

achievements 

144 42.9 78 23.2 90 26.8 24 7.1 3.01 

Source: own survey data, 2018 

As it shown in table 23, item 1, 144 (42.9%) of students the extent of attitudes of teachers effects 

on girls academic achievement is very high. Beside, 78 (23.2%) of girls agreed that attitudes of 

teacher affect their academic achievements. The other 90 (26.8%) of student respondents 

believed that the extent of teachers attitude on girls‟ academic achievement has medium level. 

On the hand, 24 (7.1%) of student respondents agreed that attitudes of teachers on girls 

achievement has low effects. 

Regarding to item 1, majority of students agreed that teachers‟ attitudes towards girls 

achievement have impacts. The mean score of girls‟ response is 3.01; this indicates attitudes of 

teachers have negative impact on girls‟ achievements. 

As it can be seen from table 24, 174 (51.8%) and 93 (27.7%) of student respondents agreed that 

availability of female role model teachers affect girls academic achievements very high and high 

respectively. The rest 21 (6.3%) and 48 (14.3%) of student respondents agreed that availability 

of female teachers affect girls academic achievement in medium and lower level respectively. 

This implies; the majority of girl student respondents believed that the presence of female role 

model teachers have a positive effect on girls‟ academic achievements. The mean score of 

student respondents is 3.16. This implies, students agreed that lack of role model female teachers 

affects the academic achievement of girls negatively. 
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Table 24: Student responses about the availability of role model female 

teachers and its impacts on girls’ academic achievement 

 

Item  

Girls’ respondents (N=336) 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 
To what extent the  

availability of role 

model female 

teachers affects girls 

academic 

achievements 

174 51.8 93 27.7 21 6.3 48 14.3 3.16 

Source: own survey data, 2018 

During interview session, “Z” said that:  

The lack of role model female teachers in the school was one of the problems that hinder female 

participation. The availability of female teachers in the school encourages female students and 

helps them to building self-confidence and future prospective chances. If there is significantly 

low number of female teachers in the school this may hinder females not to be motivated to learn 

as well as to perform well. In all sub city secondary schools, the proportion of certified female 

teachers was less than that of male teachers. 

Table 25: Teacher responses about girls’ academic performance and their               

classroom participation 

Source:  own survey data, 2018 

Item  Teacher  respondents (N=144) 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 

To what extent girls 

participation in the 

teaching learning 

process 

15 10.4 44 30.6 69 47.9 16 11.1 2.04 

To what extent the 

academic performance 

of girls as you 

compared to boys 

18 12.5 35 24.3 54 37.5 27 18.7 2.16 
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As shown in table 25, 69 (47.9%) of teachers said that classroom participation of girls during the 

teaching learning process is at medium level. The mean scores of item 1 and 2 were 2.04 and 

2.16 respectively. This implies, teachers believed that the teaching learning participation of girls 

and their academic performance is in medium level. 

According to teacher respondents, some of the reasons for girls‟ medium and low-level 

participation are:- 

 Usually, girls are shy and most often they were reserved to ask any question and 

unwilling to answer the raised questions 

 Lack of parental support  

 Lack of teachers‟ lesson preparation etc. 

Table 26: Teachers discussion on girls’ academic performance with their parents 

Source: own survey data, 2018 

As it shown in table 26, item 1, 32 (22.2%) of teacher respondents agreed that they discuss with 

girl student parents based on their academic performances. Beside, 50 (34.7%) of teacher 

respondents agreed that they discussed with girls academic achievements in medium level. On 

the other hand, a great majority of teacher respondents agreed that they did not discuss with 

girl‟s parents based on their academic performance. This implies that there is a gap between 

teachers and parents. Due to this lower academic achievement of students created. The mean 

score is 1.69. This implies that discussion of teachers and parents about student academic 

condition is low. Due to this reason, girls‟ academic achievement was affected negatively. 

 

Item  

Girls’ respondents (N=336) 

M
ea

n
 

Very high High Medium Low 

N % N % N % N % 

To what extent you 

discuss with girls‟ 

parents based on 

their academic 

performance  

0 0 32 22.2 50 34.7 48 33.3 1.69 
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Table 27: Teacher responses about the presence of qualified teachers in the school 

 

Item  

Teacher respondents (N=144) 

M
ea

n
 Sufficient Medium Not 

satisfactory 

Not 

available 

N % N % N % N % 

Availability of 

qualified teachers  

16 11.1 34 23.6 46 31.9 48 33.3 2.12 

Availability of role 

model female 

teachers 

38 26.4 20 13.9 76 48.6 16 11.1 2.63 

Source: own survey data, 2018 

According to 48 (33.3%) of teacher respondents point of views, the availability of qualified 

teachers in government secondary schools were not sufficient. Whereas, 16 (11.1%) and 34 

(23.6%) of teacher respondents respectively agreed that the availability of qualified teachers is in 

medium level and not satisfactory.  The mean score of student respondents for item 1 and 2 are 

2.12 and 2.6.This indicates, teacher respondents believed that governmental secondary schools 

are still facing challenges with respect to lack of qualified teachers and role model female 

teachers. 

Table 28: Teacher responses about the role of female teachers in the school 

Item Teacher respondents (N=144) 

Yes No 

N % N % 

Do female teachers play significant roles towards 

improving girls academic achievement in the school 

144 100 0 0 

Source: own survey data, 2018 

As indicated in table 28, all of teacher respondents 144 (100%) agreed that role model female 

teachers have significant roles towards improving girls‟ academic achievement. Some of the 
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activities; that were mentioned by teachers, interviewed school principals and supervisors were 

as follows:-  

 Female teachers’ arranged a tutorial program in different times. In addition, they gave 

counseling services to students, so that they will attend their classes properly and to 

participate actively in the teaching learning process as well as they arranged girls 

reading room. 

 Female teachers’ conducted questioning and answering program for girl students only. 

 Through girls’ club, female teachers also arranged different useful programs. Some of 

the issues addressed  through the club were:- 

 The different between educated and uneducated girls 

 They arranged girls’ for girls’ supporting mechanisms through girls’ club. 

 They conduct an awareness creation program for students, teachers and parents 

about gender issues. 

 They arrange an incentive program for those girls’ who have got high academic 

performance i.e. the top 5 and the top 10 students.  

 They support materially and financially for those who have problems on 

fulfilling their learning materials. 

According to students, teachers, school principals and supervisors responses, “it can be 

concluded that lack of female role model teachers have a negative impact on girls academic 

achievement. Conversely, the presence of role model female teachers plays significant roles 

towards improving girls’ academic achievement”. 

Studies have shown a positive impact of women teachers on girls „academic achievement i.e. a 

female role model can support and encourage them to continue studying to become teachers 

themselves. (Jackie, 2008)    
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Table 29: Teacher responses and their level of understanding on gender issues 

Item Teacher respondents (N=144) 

Yes No 

N % N % 

Did you get  any in service training  or seminar on 

gender issues in education 

48 33.3 96 66.6 

Item Sufficient Not satisfactory 

To what level do you rate your capacity to 

understand gender issues in education 

112 77.8 32 22.2 

Source: own survey data, 2018 

As it shown in table 29, out of 144 teacher respondents 96 (66.6%) of them couldn‟t get any in-

service training on gender related issues and the other 48 (33.3%) teachers have got in-service 

training in relation to gender issues. This shows a great number of teachers in the sample school 

did not get any opportunities to participate on in-service training in gender related topics or 

problems. However, as it can be seen in the above table, 112 (77.8%) of teachers agreed that 

their capacity to understand gender issues in education is sufficient. The other 32(22.2%) 

teachers said that their level of knowledge to understand gender issue in education is not in 

satisfactory level. 

 Even though, the above table indicates that teachers have good knowledge on gender issues in 

education during the teaching learning processes, most teachers tend to ask boys questions that 

are more difficult and they have negative attitudes towards girls‟ ability. 

As it shown table 30, item 1, 89.3% students and 87.5% of teachers do not agree on this 

statement which implies that teachers do not spend more time talking with boys and do not give 

more time to boys than girls to respond. 87.6% and 90.5% of student and teacher respondents 

respectively agreed that majority of the teachers do not prefer to teach boys. Whereas, 9.5% of 

students and 9.5% teachers agreed that to a certain extent teachers prefer to teach boys than girls. 

 

Page |59 



Table 30:  Student and teacher responses on teachers’ attitude and 

expectations about girls class room participation and their academic 

performances 

Source: own survey data, 2018 

In the case of item 3, 23.2% of students agreed that both male and female teachers have a 

negative attitude towards girls‟ ability but no teacher respondents agreed by this statement. 

Regarding to item 4, a great number of girls i.e. 10.7%; during the teaching-learning process 

teachers most often tend to ask more difficult questions for boys. On the average agreed that 

during the teaching learning process teachers most often tends to ask more difficult question for 

boys but teachers did not agree by this statement. 44.7% and 67.7% of student and teacher 

 

 

Teachers attitudes 

Percentage of student 

respondents (N=336) 

Percentage of teacher 

respondents (N= 144 ) 

 

SA 

 

Ag 

 

DA 

 

SD 

M
ea

n
 

 

 

SA 

 

Ag 

 

DA 

 

SD 

M
ea

n
 

  

% % % % % % % % 

Teachers spent more time talking 

to boys and allow them to respond 

more than girls in classrooms 

5.7 5.1 58.9 30.4 1.86 0 12.

5 

43.1 44.4 1.68 

Majority of teachers prefer to 

teach boys 

3.6 8.9 42.9 44.7 1.74 0 9.5 37.7 52.8 1.56 

Both male and female teachers 

have a negative attitude towards 

girls‟ ability 

7.1 16.

1 

39.3 35.7 1.94 0 0 52.1 47.9 1.52 

Teacher tend to ask more difficult 

questions for    boys than girls 

3.6 7.1 41.1 48.2 1.66 0 0 63.9 36 1.63 

Teachers express their emotions 

with unpleasant words both in the 

class and out of the class 

30.4 25 28.6 16.1 2.69 0 33.

3 

38.9 27.8 2.00 

Page |60 



respondents said that teachers did not express their emotion with unpleasant manner both in and 

out of the classrooms. This indicates that even though a small number of male and female 

teachers express their emotion with unpleasant words, according to a great majority of 

respondents‟ on teachers‟ attitude towards item 5 were not a series issue that greatly affects girls‟ 

academic achievement. The mean scores of student responses for items 1 to 4 indicate, they 

believed that their teachers‟ treatment for both male and female students is equal. The mean of 

students response for item 5 is 2.69 implies, students agreed that teachers express their emotions 

with pleasant words in and out their classrooms. When we come to the mean responses of 

teachers for all the above items indicated that teachers believed that they treat both female and 

male students equally.       

                                             Document Analysis 

The purpose of this section is to deal with quantitative data analysis. The table below 

 demonstrates the three consecutive years of grade 10 girl students‟ academic achievement of the 

three sample schools 

Table 31: Grade 10 National examination results of Female students in the                          

three sample schools from 2007 to 2009 E.C 

R
a
n

g
es

  
o
f 

re
su

lt
 Yemane Birhan secondary 

school 

Keranio Medhanealem 

Secondary and 

preparatory school 

Ayer Tena secondary 

and preparatory school 

2007 

E.C 

2008 

E.C 

2009 

E.C 

2007 

E.C 

2008 

E.C 

2009 

E.C 

2007 

E.C 

2008 

E.C 

2009 

E.C 

< 2.00 62 80 88 50 59 64 136 152 235 

2.0-2.57 31 16 19 102 120 128 37 63 34 

2.6-2.99 16 42 46 94 105 107 64 42 40 

3.00-3.5 13 22 20 31 16 17 28 33 4 

>3.5 15 14 12 1 2 0 5 2 1 

Total 137 174 185 278 302 316 270 292 314 

Source: computed from secondary data, 2018 
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The national examination results of grade 10 female students from 2007-2009 E.C were as 

follows: out of 685 female students of the three sample schools in 2007 E.C, only 267 (38.97%) 

scored above 2.57.But the others 418 (61.03%) scored below 2.57. In 2008 E.C, only 278 

(36.19%) out of 768 female students scored above 2.57, but the remains 490 (63.81%) female 

students were scored below 2.57. Beside this, document analysis of 2009 E.C grade 10 female 

students‟ national examination results of the three sample schools were shown that, out of 815 

female students who have taken the national exam ,387 (47.5%) of students were scored below 

2.00, 181 (22.2%) of female students were scored between the range of 2.6-2.99, 41 (5%) of 

students were scored between the range of 3.00-3.50 and the rest 13 (1.6%) of female students  

were scored above 3.50. As it shown in table 32, the academic achievement of female students in 

the three sample secondary schools of Kolfe Keranio sub city were very low for the last three 

consecutive years. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

              This chapter presents the summary, conclusion and recommendation based on the 

finding of the research. 

5.1 Summary 

           The major purpose of this study is to assess factors affecting girls‟ academic achievement 

of female students at Kolfe Keranio sub city governmental secondary schools. The study is 

expected to answer the following basic questions; 

1. What is the level of female students‟ academic achievement in the selected schools at 

the sub city? 

2. What are the reasons for the low achievement of female students in the selected    

government secondary schools? 

3. What are the major factors that influence female students‟ academic achievements? 

4. What measures should be taken to minimize the factors that affect the academic 

achievement of girls‟ in government secondary schools. 

 Based on the information gathered from the respondents, major highlight of the findings       

are summarized as follows:- 

1.  As the finding of the study indicated that parental education in general and maternal 

education in particular affects girls‟ academic achievement. Even though, parental level 

of education exceed by 12.5% than that of the rate of educated mother around 35.7% of 

students‟ parents were illiterate.   

2. There were limitations among the schools‟ community in working together to improve 

girls‟ achievement in education. Some of the schools‟ management had never discussed 

the issue of girls‟ education with the school community. The schools managements‟ 

were also refrained from creating awareness about the importance of girls‟ education 

and mobilizes the school community to make the school safe and healthy.  

3. Most students come from large family size and this situation contributed to girls‟ 

engagement in household chores in most of their time. However, a great number of girls 

engaged every day, in different household tasks, great majorities of girls engaged every 
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day in different household tasks, and a great majority of girls working load is three 

hours and above within a day. 

4. Parental level of encouragement for their daughter to do their homework and study at 

home is also not satisfactory.  

5. Most often parents were not visited the school to discuss on their daughters academic 

performance.  

6. Most often-governmental secondary schools do not have separate latrines well 

organized libraries and water.   

7. There is lack of role model female teachers due to these girls academic achievement is 

negatively affected. 

8. Concerning to supportive mechanism in schools, most of the respondents identify that 

the after school tutorial program and various supportive mechanisms including teachers 

support is not enough.  

9. Regarding to school related factors such as shortage of availability of teaching 

materials, shortage of availability of support system for female students, low level of 

awareness and sensitivity of staff about gender issue are amongst the most factors that 

affect girls‟ academicals achievement. 

10. As illustrated above some major teachers‟ related factors that affect female students‟ 

academic achievement forwarded at high rate by respondents are, lack of experienced 

teachers in solving female students‟ academic challenges, low commitment of teachers 

to support female students, negative attitudes of community towards girls schooling and 

low perception of students being a women are factors affect female academic 

achievements. In such interview held with principals and supervisors asserted that the 

reason for low academic achievements of female students was the lack of female role 

model teachers in teaching professions in the region in each level that refrain female 

students‟ from being encouraged, building self-confidence and future prospective 

chances.         

11. From data analyzed above parent‟s related factors is one of mostly affecting female 

student‟s academic achievement. From the result of questionnaires most of the 

respondents agreed that socioeconomic status of parents, level of education of parents 

of girl students, parental occupation, need for extensive usage of female students labor, 

non-conducive home environment. Regarding to household activities performed at 
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home experiences lower academic performance being bored in their education and tired 

during the teaching learning processes. 

5.2 Conclusions     

              The main purpose of this study was to assess factor affecting girl‟s academic 

achievement and the major challenges of Kolfe Keranio governmental secondary schools in 

improving female student‟s academic achievements and to suggest strategies that may help to 

improve female student‟s academic achievements. Based on the findings; it has been found that 

comparing factors that affect female academic achievement is complex issue, which is 

multidimensional. This had been indicated from the finding in terms of percentage of the 

independent variables among each other. 

          Based on findings, institutional factors that mostly affect the academic achievement of 

female students is lack of teaching materials i.e. shortage of instructional materials such as 

reference books, library and other related equipment impede them to be not educationally 

efficient. 

          In school, inadequate supportive mechanisms such after school tutorial classes, guidance 

and gender based counseling service. This stands out to be significant factors in creating and 

improving awareness of the society regarding female education for their better academic 

achievements.             

         Parent‟s positive attitudes towards girl‟s education and their involvements will play 

significant role in female students‟ academic achievements. However, lack of parental 

involvement, encouragement and support of parents in female education was very low and which 

hide their potential to achieve academically better. 

         As stated by most respondents there are high need for extensive usage of female students 

labour. This may indicate the girls spend more time by helping their parents at home, than doing 

their homework and assignments; which is negatively affects their academic achievements. The 

conclusion is that high demand for domestic works resulted in poor school attendances of girls 

and hence effect on their academic achievements. Therefore, girls schooling may require 

additional policy that reacts to the demands on girls time available for the study.  
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        If teachers were not experienced in supporting then with commitment and good skills 

female academic achievement will be constrained. According to the findings; teachers 

experience in solving female student‟s barriers or factors and teacher‟s emotional and social 

skills in providing special support for female students was low. 

       Female role model teachers have high psychological impacts on female students. In the 

sampled schools, there were low proportions of female role model teachers. The findings imply 

that there is significantly low number of female role model teachers in Kolfe Keranio 

governmental secondary schools. This may hinder females not to be motivated to learn as well as 

perform well. 

5.3 Recommendations 

          In order to improve girls‟ academic performance and/or achievements in governmental 

secondary schools, the following recommendations made on the findings of the study. 

1. The findings of the study indicate that parental education in general and maternal 

educations in particular affect girls‟ academic achievements. Besides, to this, parental 

occupation, large family size and household chores negatively affect girls‟ academic 

achievements. In line with this, the following recommendations were set; 

 Governmental and nongovernmental organizations should work together to 

disseminate knowledge of importance of girls and other gender related issues 

among the community. 

2. In order to minimize the number of uneducated parents, governmental and NGOs should 

give a great emphasis for non-female education (community based skill training and 

functional adult literacy program). 

3. This study indicated that, school facilities were poor in the study area and this situation 

negatively affected girls scholastic achievement in order to alleviate this problem and to 

enhance girls academic achievement, conducive school environment play a significance 

role. Therefore, the study recommended that; 

 Every school should have sufficient number of latrines, safe drinking water, 

organized and well-structured library as well as separate library for girls and 

other school facilities. In this regards, local communities, education bureau, 

NGOs and donors should participate significantly and each school should 

Page |66 



develop project proposal in relation to their school problems and should send the 

proposals to different private, governmental and nongovernmental organizations.    

4. The study indicates that lack of role model female teachers negatively affect girls 

academic achievement. Therefore, the study will be recommended that; 

 Before selecting the candidates for pre service training in teachers training 

universalities, sub city education departments and Woreda education offices 

should encourage their major area of study. In addition to these major female 

teachers should be encouraged and should have given a chance to upgrade their 

profession through summer or regular programs.  

5. Provision of in service training for teachers in relation with girl‟s education may 

contribute its part to work out the problems of girl student‟s poor academic performance.   

6. In order to improve girls class room participation as well as their academic performance, 

the study is therefore recommended that; 

 Teachers should ask any questions for both sexes without discrimination. During 

group work, teachers should assigned girls as group leader and in the case of 

individual works; teachers should encourage girls to present their assignment in 

front of their classmate students since this approach help to promote their self-

confidence and leadership abilities.  

7. Motivation program should be organized for high achiever female students and their 

parents, teachers who participate on female issue, parents and role model female teachers 

as well as female students- teachers committee to increase their motivation. Education 

bureaus, Sub city and Woreda should arrange such kind of award ceremonies program at 

the end of the academic year in collaboration with women & children affairs departments 

and NGOs since this approach helps to motivate girls to increase their academic 

achievement. 

8. Emphasis should be given for experience sharing on girls‟ education in particular.  

9. This issue of female students‟ academic achievement is still widely open to discussions 

and is concern of all educational department stakeholders and further research is 

recommended to tackle female students‟ related difficulties and to bring the desired 

outcomes in their regards.     
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ADDIS ABABA UNIVERSITY 

                              SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATIONAL AND BEHAVIORAL STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT   

                             Questionnaire for Girl Students 

The purpose of this questionnaire is to examine and to collect appropriate information on Factors 

Affecting Females’ Academic Achievement in Government Secondary schools of Kolfe Keranio 

Sub City. The researcher will use the data gathered through this questionnaire honestly. Your 

response will be kept confidential. Your genuine response to this study is indispensable. 

Thank you in advance for your cooperation. 

Note: 

a) Do not write your name on the questionnaire 

b) Any information obtained from you, will be used for this research purpose only. 

c) Please read each item carefully and patiently, and give the answer of each questions based on 

     your knowledge. 

d) Please give appropriate answer to the following questions by writing in the space provided   

according to the instruction. 

e) Please do not leave any question unanswered. 

Part I: Background Information 
Direction: Fill in the spaces provided or place a « » mark on the space provided against the items 

1.1 Name of Your school   Woreda_____________ 

1.2 Grade level     

1.3 Age       

1.4 Parental educational background (tick «» mark one of the given alternatives) 
 

S.N Educational Background Paternal /Father Maternal/Mother Guardians 

1 Illiterate    

2 Read and Write    

3 Elementary level    

4 Secondary level    

5 More than Secondary    

 
1.5 Number of family members in your house: 

                 a) less than 5                                                              c) 8-9 

                 b) 5-7                                                                         d) greater than 9 



1.6 Parental occupation (tick «» mark one of the given alternatives)  
 

SN Occupation   Paternal/Father     Maternal/Mother      Guardian 

1 Farming    

2 Trade    

3 Civil servant    

4 Private employee    

5 Not employed    

6 Other    
 

1.7 Your parent monthly income on the average is: 

               a) Below 1000 birr                                                       c) 2501- 4000 birr 

               b) 1000-2500                                                                d) Above 4000 birr 

2. Most often, I got any kinds of support from my parent that helps for my academic performance. 

               a) Strongly agree         b) Agree            c) disagree          d) Strongly disagree 

3. From whom, you get support most often? 

               a) From my mother             b) From my father        c) others              d) from no one 

4. To what extent the following kinds of support you get from your parents.  

             Please (make «» mark one of the given alternatives) 
 

 

SN 
 

Types of Support 
Extents of Support 

Very high High Medium Low 

A  Provide a supportive 

learning material 

in the home 

    

B They arrange enough 

time to study at home 

    

C They arrange 

appropriate reading 

Schedule 

    

D They encouraged me 

to do my school 

homework and study 

    

E They minimize and to 

share and to 

give for others my 

house chores 

    

 

5. When you observe your local area and your school practical situation, to what extent parental  

    Occupation and monthly income (economic status) affects girls‟ academic achievement? 

           a) Very high                  b) High                         c) Medium                      d) Low 

6. In larger family size, there is a great need for girls‟ labor at home. What do you think about this  

     statement? 

          a) Strongly agree       b) Agree                  c) Disagree            d) Strongly disagree 



7. Most often, I support my family in any type of household activities. 

            a) Strongly agree         b) Agree               c) Disagree               d) Strongly disagree 

8. If your answer in the above question number 9 « agree and strongly agree», how often you are  

      engaged in the following household activities? Please (make «»mark from one of the given          

      alternatives) 

 

SN 

 

Household activities 
Number of days of a week engaged for house hold chores 

Seven days Five to six days Three to four days One to two days 

1 Cleaning the house     

2 Cooking meals     

3 Collecting fire wood     

4 Fetching water     

5 Washing clothes     

6 Caring for siblings     
 

9. How many hours do you spend per day when you are helping your family in  

          house hold activity? 

     a) Less than 1 hour        b) 1-2 hours                  c) 2-3 hour            d) More than 4 hours 

10. To what extent large family size affects girls‟ academic achievements: 

            a) Strongly agree         b) Agree                     c) Disagree                 d) Strongly disagree 

11. Do you think that girl student engagement in household activities have negative effects on 

      their academic performance?                  a) Yes                                       b) No 

12. If your answer for the above question is “Yes”, to what extent, it affects their academic performance. 

       Please mark a «» mark from one of the given alternatives. 

 

SN 

 

Consequences of house hold activities 

Extents of impact 

Very high     High Medium Low 

1 Lake of time to study at home     

2  Lake of interest to study at home     

3  Less class room participation     

4 Frequent absenteeism     

5  Achieving less academic performance     
 
  

13. Parents most often were not interesting to send their daughter for attending a tutorial class. What do  

       you think about this statement? 

      a) Strongly agree      b) Agree                   c) Disagree               d) Strongly disagree 

 

 



 

14. The following statements are expressing parents' attitude that affect girls‟ academic achievement. 

       Based on your environment observation, indicate your opinion on the extent to which these     

       attitudes play a role by making «» mark corresponding to the following statements. 

SN 

 
Attitudes of Parents towards Educating 

their Daughter 

Strongly 

agree 

Agree Disagree Strongly 

disagree 

1 Parents do not want to 

educate their daughters 

    

2 Parents do not believe that boys and girls 

are equally intelligent and can perform 

equally 

    

3 Parents considered educating girls‟ as a 

wastage as compared to their sons 

    

4 Parents believe that boys have better 

access to the world of work than girls 

    

5 Parents do not have the knowledge of the 

benefits of educating their daughters. 

    

 

15. From your observation and experience on the extent to which school facilities affecting girls‟ 

       academic achievement? Place a «» mark corresponding to the following statements. 
 

SN                   School facilities Very High High Medium Low 

1 Inadequacy of classrooms     

2 Lack of gender sensitive facilities (separated latrine, 

modes etc.) 

    

3 Inadequacy of school library     

4 Lack of textbooks     

5 Lake of qualified teacher     

6 The absence of role model (female) teacher     

16. In your class, the extents of teachers knowledge to teach their subject effectively is: 

      a) Very high               b) High              c) Medium             d) Low 

17. To what extent teachers‟ effective ways of teaching helps to improve girls‟ academic achievement. 

    a) Very high                b) High                  c) Medium               d) Low 

18. The extent of your teachers used group work and other participatory methods of teaching are: 

           a) Very high              b) High                  c) Medium                d) Low 

 

 

 

 



 

19. From your observation and experience indicate your opinion on the extent to which these attitudes 

       play a role in your context by making «» mark corresponding to the following statements. 
 

SN 
 

Teachers attitudes 
Strongly 

Agree 

Agree Disagree Disagree 

Strongly 

1 Teachers spent more time talking to boys 

and allow them to respond more than girls 

in classrooms 

    

2 Majority of teachers prefer to teach boys     

3 Both male and female teachers have a 

negative attitude towards girls‟ ability 

    

4 Teacher tend to ask more difficult questions for    

boys than girls 

    

5  Teachers express their emotion with unpleasant 

words both in class and out of the class 

    

20. To what extent the above-mentioned teachers attitudes affects for girls‟ academic achievement:      

               a)Very high                       b) High                           c) Medium                 d) Low 

21. To what extent the availability of role model (female teachers) affects girls‟ academic achievement: 

              a) Very high                       b) High                             c) Medium               d) Low 

 

22. If your answer for the above question were «medium or low», would you mention your reason?  

___________________________________________________________________________

              

 

 

 

 

 

 

 

 

                                                              Thank you so much! 
 

 

 

 

 

 

 

 

 

 

 

 



ADDIS ABABA UNIVERSITY 

                              SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATIONAL AND BEHAVIORAL STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT   

                                    Questionnaire for teachers 

The purpose of this questionnaire is to examine Factors Affecting Females’ Academic Achievement 

in Government Secondary schools of Kolfe Keranio Sub City. The researcher will use the data 

gathered through this questionnaire for strictly academic purposes. Your response will be kept 

confidential. Your genuine response to this study is indispensable. 

Thank you in advance for your cooperation 

     1. Background Information 

    Direction: Please fill or place an «X »mark on the space provided against the items 

1.1 Woreda_________________ 

1.2 School‟s name____________ 

1.3 Sex           a) Male ____________  b) Female____________ 

1.3 Age _____________ 

1.4 Educational Qualification 

              a) Certificate___________   b) Diploma _______  c) BA/BSC _______ 

   d) MA/MSc_________           e) other (specify)____________ 

1.5 Field of Study ________________ 

1.6 Service Year ________________ 

 Subject you teach __________________ 

2. In your class to what extent girls participate, in the teaching learning process? 

a) Very high       b) High          c) Average   d) Low 

3. If your answer for the above question is “Low or average”, what is the reason for this in your 

    class? Please specify 

              

4. If your answer for the above question is “Very high or high”, what is the reason for the high 

    participation of girls in your class? Please specify 

              



5. In your subject, the academic performance of girls as you compared to boys is: 

a) Very high   b) High  c) Average   d) Low 

6. To what extent you discuss girls‟ parent based on their academic performance? 

a) Very high   b) High  c) Average   d) Low 

7. To what extent the following school environments affect girls‟ academic achievement in your 

school? Place a «» mark corresponding to the following statements. 

SN Some of school facilities 

Level of Impact 

Very 

high 
High Average Low 

1 Inadequacy of classrooms     

2 Lack of separate latrines & drinking water for 

boys  girls  

    

3 Inadequacy of school library     

4 Lack of textbooks     

5 Lake of qualified teacher     

6 The absence of role model (female) teacher     
 

8. From your observation on the existing situation of your school how do you evaluate the availability  

    of school facility in the mentioned school facilities? Place a «» mark corresponding to the  

    following statements. 
 

SN              Some of school facilities Sufficient Medium 
Not 

satisfactory 
Not 

available 

1 Availability of classrooms     

2 Availability of separate latrine for boys and 

girls 

    

3 Availability of school library or reading room     

4 Availability of textbooks     

5 Availability of qualified teacher     

6 Availability of role model (female) teacher     
 

9. Are female teachers play significant roles, towards improving girls‟ academic achievement in the 

      school?                      a) Yes                       b) No 

10. If your answer for the above question number 10 is «Yes» could you mention some of their 

      activities?__________________________________________________________________ 

11. If your answer for the above question number 10 is «No”; what is the reason for this?- 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

 

 



12. From your observation and teaching experience indicate your opinion on the extent to which the 

      following attitudes reflects during the teaching learning activities. Please genuinely making «  » 

mark corresponding to the following statements. 

SN                  Teachers attitudes 
Strongly 

   Agree 
Agree Disagree 

Strongly 

Disagree 

1 Teachers spent more time talking to 

boys and allow them to respond more 

than girls in classrooms 

    

2 Majority of teachers prefer to teach 

Boys 

    

3 Both male and female teachers have a 

negative attitude towards girls‟ ability 

    

4 Most often teachers tend to ask more 

difficult questions for boys than girls 

    

5 Teachers express their emotion 

with unpleasant words both in class and 

out of the class 

    

 

13. To what extent the above mentioned teachers attitudes affects girls‟ academic achievement? 

a) Very high   b) High   c) Medium   d) Low 

14. Based on your teaching experience and observation of your school, indicate your opinion on the 

      extent to which these attitudes play a role in your context by making "X" mark corresponding to 

      the following statements. 
 

SN 
Attitudes of Parents towards 

               Educating their Daughters 

Strongly 

    Agree 
  Agree Disagree 

 Strongly 

 Disagree 

1 Parents do not want to educate their 

daughters 

    

2 Parents do not believe that boys and girls 

are equally intelligent and can Perform 

equally. 

    

3 Expectation of parents for their daughters 

are not as high as that of their sons 

    

4 Parents believe that boys have better access 

to the world of work than girls 

    

5 Parents do not have the knowledge of 

the benefits of educating their daughters. 

    

 

15. Do you get any in service training on gender issues in education? 

a) Yes   b) No 

16. Do you think that the above-mentioned activities help for improving girls‟ academic performance? 

a) Yes    b) No 



17. From observation and teaching experience, would you mention some of the main family related 

       factors and school related factors affecting girls‟ academic achievement? 

a) Family related factors 

________________________________________________________________________ 

b) School related factors 

________________________________________________________________________ 

18. In your opinion, In order to improve girls‟ academic achievement in secondary school level, what   

      measure should be taken? Please specify some of them.                                                                            

       ______________________________________________________________________  

 

 

                                                                         Thank you so much! 
 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 



ADDIS ABABA UNIVERSITY 

                              SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATIONAL AND BEHAVIORAL STUDY 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT   

            Interview guide for School principals and supervisors 

   The purpose of this questionnaire is to examine Factors Affecting Females’ Academic 

Achievement in Government Secondary schools of Kolfe Keranio Sub City . 

   Background Information 

            A) Sex _________ 

B) Age__________ 

C)  Educational qualification______________ 

D)  Work Experience___________  

1. Is there any difference in the academic performance between male and female students at the 

secondary level of this school? Who perform better and who needs extra support? Why?  

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 

2. Do they majorities‟ students of this school understand the language of medium of instruction in 

the learning-teaching process? If not, why? Is the depth of the problem equal for both sexes? 

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 

3. Could you mention some of the major problems that your school faced in the process of 

improving female students academic performance?    

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 

4. According to your opinion, what kind of measures should be taken for the outstanding academic 

performance of female students at this school level?    

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________  



5. What major activities have been done towards the improvement of female students academic 

achievement in your school?  

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 

6. Is there some role model female teachers in your school that can be a means for encouraging 

female students on their academic performance?      

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

7. Do you think basic sanitation facilities are available in the school compound for female students? 

If not, does it have an impact on their academic performance? How? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

8. How is the relationship between parents with school community in order to improve female 

students' academic performance or achievement?     

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

9. Do you think that the educational background of the family members and household 

responsibilities can affect the academic performance of the students? If yes, How?  

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________ 

10. Do you think that the number of children, household income and the occupation of the household 

head can affect the academic performance of students? How? Do the impact same for both sexes? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

11. How is the transport service available for students to travel from home to school? Does it have 

impact on the academic performance? Which sex is most affected? Why?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 



12. What are major economic problems that contribute to the poor academic performance of female 

students in your school? Do you think this problem is the same for both sexes? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

                                                                               Thank you for your time and assistance! 

 

  



ሇትምህርት ቤቱ ሴት ተማሪዎች የተዘጋጀ መጠይቅ 

የዚህ መጠይቅ አሊማ በኮሌፋ ቀራኒዮ ክፌሇ ከተማ በሚገኙ የመንግስት ሁሇተኛ ዯረጃ 
ትምህርት ቤቶች ውስጥ የሚገኙ ሴት ተማሪዎችን በትምህርታቸው ሊይ ውጤታማ 
እንዲይሆኑ የሚያዯርጉ ተግዲሮቶችን በተመሇከተ ትክክሇኛ የሆነ መረጃን ሇመሰብሰብና 
ሇመገንዘብ ነው። የዚህ ጥናት ባሇቤትም በዚህ መጠይቅ መሰረት የተሰሰበሰበውን መረጃ 
በታማኝነት የሚጠቀም ይሆናሌ። በመጠይቁ ሊይ የምትሰጡት ምሊሽ ሇጥናቱ የማይተካ 
አስተዋፅኦ ያሇውና ከፌተኛ ግምትን የሚወስዴ ይሆናሌ። 

                                ሇትብብርዎ በቅዴሚያ አመሰግናሇሁ። 

ማሳሰቢያ 

ሀ. በመጠይቁ ሊይ ስም መግሇፅ አያስፇሌግም። 

ሇ. የምትሰጡት ምሊሽ ሇጥናታዊ ፅሁፈ ብቻ የምጠቀምበት ነው። 

ሐ. እያንዲንደን መጠይቅ በትዕግስት እና በጥንቃቄ ካነበባችሁት በኋሊ ባሊችሁ እውቀት መሰረት 
ምሊሻችሁን እንዴትሰጡ እጠይቃሇው። 

መ. ሇመጠይቆቹ ትክክሇኛ ምሊሽ በተሰጡት ቦታዎች ሊይ እንዱያሰፌሩ በትህትና እጠይቃሇሁ። 

ሠ. ሇእያንዲንደ መጠይቆች መሌስ ሰጥታችሁበት እንዴታሌፈ አሳስባችኋሇሁ 

1. በክፌት ቦታዎቹ ሊይ ወይንም አስፇሊጊ በሆኑ መጠይቆች ሊይ የ "" ምሌክት በማስቀመጥ መሌስ 
ስጡ። 

1.1. የትምህርት ተቋሙ ስም :-       ወረዲ :-   
      

1.2. የክፌሌ ዯረጃ :-    
1.3. እዴሜ :-    
1.4. የቤተሰብ የትምህርት ሁኔታ :- 

 
ተ.ቁ የቤተሰብ ትምህርት ሁኔታ አባት እናት አሳዲጊ 
1. ያሌተማረ    
2. መፃፌና ማንበብ የሚችሌ    
3. የመጀመሪያ ዯረጃ ትምህርት    
4. ሁሇተኛ ዯረጃ ትምህርት    
5. ከሁሇተኛ ዯረጃ ትምህርት በሊይ    

 

1.5. በቤት ውስጥ የሚኖሩ የቤተሰብ አባሊት ቁጥር :-  
    ሀ.ከአምስት በታች                           ሐ. ከ 8-9                      
    ሇ. ከ 5-7                                  መ. ከ 9 በሊይ 

    



1.6. የቤተሰብ የስራ ሁኔታ :- (በተሰጠው ሰንጠረዥ ውስጥ በተገቢው ቦታ ሊይ የ "" ምሌክት 
አዴርጉ።)   
 

ተ.ቁ የቤተሰብ የስራ አይነት አባት እናት አሳዲጊ 
1. ግብርና    
2. ንግዴ    
3. የመንግስት ስራ    
4. የግሇሰብ ቅጥር    
5. ስራ የላሇው    
6. ላልች የስራ ዘርፍች    

 
1.7. የቤተሰቡ አማካኝ የወር ገቢ :- 

ሀ. ከ 1000 ብር በታች  
ሇ. ከ 1000 ብር እስከ 2500 ብር   
ሐ. ከ 2501 ብር እስከ 4000 ብር   
መ. ከ 4000 ብር በሊይ  

2. በአብዛኛው ሇትምህርት ጉዲይ የሚያስፇሌጉኝን ወጪዎች በቤተሰቤ ይሟሊለ። 
  ሀ. በሚገባ እስማማሇው              ሐ. አሌስማማም      
  ሇ. እስማማሇው                     መ. በሚገባ አሌስማማም   

3. ከየትኛው የቤተሰብ አባሌ አብዛኛውን ዴጋፌ ያገኛለ? 
  ሀ. ከእናቴ              ሐ. ከላልች   
  ሇ. ከአባቴ               መ. ከማንም አሊገኝም  

4. በሰንጠረዡ ውስጥ ከተሰጡት የዴጋፌ አይነቶች ውስጥ በምን ያህሌ ዯረጃ ከቤተሰባችሁ ዴጋፌ 
ታገኛሊችሁ? (መሌሶቻችሁን "" ምሌክት አስቀምጡ።)   
 

ተ.ቁ የቤተሰብ ዴጋፌ አይነቶች የዴጋፌ ዯረጃ 
በጣም ከፌተኛ ከፌተኛ መካከሇኛ ዝቅተኛ 

1. የትምህርት መርጃ ቁሳቁሶችን ማሟሊት     
2. የጥናት ፕሮግራሞችን በቤት ውስጥ 

ማመቻቸት 
    

3. አግባብ ያሇው የንባብ ፕሮግራሞችን 
ማመቻቸት 

    

4. የቤት ስራዎችን ሇመስራትና ሇማጥናት 
ማበረታታት 

    

5. የቤት ውስጥ ስራዎችን መቀነስና ላልች 
እንዱያግዙ ማዴረግ 

    

 
5. የምትኖሩበት አካባቢ እና የትምህርት ቤት ተጨባጭ ሁኔታን በመመሌከት የቤተሰብ አባሊት የስራ 

ሁኔታ ወርሀዊ ገቢ(የኢኮኖሚ ሁኔታ) በሴቶች የትምህርት ውጤታማነት ሊይ ምን ያህሌ ተፅዕኖ 
አሇው?    
   ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
   ሇ. ከፌተኛ                    መ. ዝቅተኛ    



6. የቤተሰብ ብዛት በቤት ውስጥ በጣም ከፌተኛ ከሆነ በሴቶች ሊይ የስራ ጫና ይፇጥራሌ፣ በዚህ 
አረፌተ ነገር ምን ያህሌ ትስማማሊችሁ?       
   ሀ. በጣም እስማማሇው               ሐ. አሌስማማም      
   ሇ. እስማማሇው                     መ. በጭራሽ አሌስማማም   

7. በአብዛኛው ጊዜ ቤተሰቤን በቤት ውስጥ ስራ አግዛሇሁ። 
   ሀ. በጣም እስማማሇው               ሐ. አሌስማማም      
   ሇ. እስማማሇው                     መ. በጭራሽ አሌስማማም   

8. በቤት ውስጥ ስራዎች ሊይ ወንዴሜ ወይም ወንዴሞቼ በአብዛኛው ተሳትፍ አሊቸው። 
   ሀ. በጣም እስማማሇው               ሐ. አሌስማማም      
   ሇ. እስማማሇሁ                     መ. በጭራሽ አሌስማማም   

9. በጥያቄ ቁጥር 9 ሊይ መሌሳችሁ "በጣም እስማማሇሁ" ወይም "እስማማሇሁ" ከሆነ በሰንጠረዡ 
ውስጥ ከተዘረዘሩት የቤት ውስጥ የስራ አይነቶች ውስጥ ምን ያህሌ ተሳትፍ አሊችሁ? (በተሰጠው 
ቦታ ሊይ "" ምሌክት በማዴረግ መሌሶቻችሁን አስቀምጡ።)   
 

ተ.ቁ የቤት ውስጥ የስራ አይነቶች በሳምንቱ ቀናት በስራው ሊይ የምታሳሌፈበት ቀናት  
7 ቀናት ከ 5-6 ቀናት ከ 3-4 ቀናት 1 ወይም 2 ቀን 

1. ቤት የማፅዲት ስራዎች     
2. ምግብ የማብሰሌ ስራዎች     
3. ማገድ የመሌቀም ስራዎች     
4. ውሃ የመቅዲት ስራዎች     
5. ሌብስ የማጠብ ስራዎች     
6. ህፃናትን የመንከባከብ ስራዎች     

 
10. በቀን ውስጥ ምን ያህሌ ሰዓት ቤተሰብን በመርዲት ታሳሌፊሊችሁ? 

  ሀ. ከ 1 ሰዓት በታች                 ሐ. ከ 2 እስከ 3 ሰዓት    
  ሇ. ከ 1 እስከ 2 ሰዓት                መ. ከ 3 ሰዓት በሊይ   

11. በቤት ውስጥ የንባብ ሰዓቴን በአግባቡ እጠቀምበታሇሁ። 
   ሀ. በጣም እስማማሇው               ሐ. አሌስማማም      
   ሇ. እስማማሇው                     መ. በጭራሽ አሌስማማም   

12. በአብዛኛው ሇንባብ የምትጠቀሙበት ጊዜ የቱ ነው? 
   ሀ. ወዯ ቤት በተመሇስኩ ጊዜ    
   ሇ. ወዯ ትምህርት ቤት ከመሄዳ በፉት   
   ሐ. የቤት ውስጥ ስራዎችን ካጠናከኩኝ በኋሊ   
   መ. ምሽት ጊዜ ሊይ  

ሠ. በሳምንቱ መጨረሻ ቀናት ሊይ  
ረ. በትምህርት ቤት ውስጥ ባሇኝ ትርፌ ጊዜ   
ሰ. የተወሰነ ሰዓት የሇኝም   
ሸ. የንባብ ጊዜ የሇኝም  
ቀ. ላሊ ጊዜ ካሇ ይገሇፅ       

13. የሴት ተማሪዎች በቤት ውስጥ ስራ ሊይ በመሳተፊቸው በትምህርታቸው ውጤታማነት ሊይ ተፅዕኖ 
አሇው?                    ሀ. አሇው                  ሇ. የሇውም      



14. ሇ 15 ቁጥር ጥያቄ መሌሳችሁ "አሇው" ከሆነ ምንያህሌ ተፅዕኖ ያሳዴራሌ? (በተሰጠው ቦታ ሊይ 
"" ምሌክት በማዴረግ መሌሶቻችሁን አስቀምጡ።)   
 

ተ.ቁ የቤት ውስጥ ስራዎች የሚያስከትሊቸው 
ተፅዕኖዎች 

የተፅዕኖው ዯረጃ 
በጣም ከፌተኛ ከፌተኛ መካከሇኛ ዝቅተኛ 

1. የጥናት ሰዓት መባከን     
2. በቤት ውስጥ ሇማጥናት ፌሊጎት ማጣት     
3. ዝቅተኛ የክፌሌ ውስጥ ተሳትፍ     
4. በተዯጋጋሚ ከትምህርት ገበታ መቅረት     
5. በትምህርት ሊይ ዝቅተኛ ውጤት ማስመዝገብ     

 

15. አብዛኛውን ጊዜ ወሊጆች ሴት ሌጆቻቸውን ከትምህርት ሰዓት ውጪ የሚሰጡ የጥናት ፕሮግራሞች 
ሊይ እንዱሳተፈ ፇቃዯኞች አይዯለም፣ ስሇዚህ አረፌተ ነገር ምን ታስባሊችሁ? 
      ሀ. በጣም እስማማሇሁ               ሐ. አሌስማማም      
   ሇ. እስማማሇሁ                     መ. በጭራሽ አሌስማማም   

16. ቀጥል ባሇዉ ሰንጠረዥ ውስጥ የተጠቀሱት ጉዲዮች የወሊጆችን በሴቶች የት/ት ውጤታማነት ሊይ 
ተፅዕኖ ሉያሳዴሩ የሚችለትን የሚያሳይ ነው፡፡ በአካባቢያችሁ ከምታዩት አንፃር እነዚህ ጉዲዮች ሊይ ምን  

ያህሌ እንዯምትስማሙ የ “ ” ምሌክት በማዴረግ ምሊሽ ስጡባቸው፡፡ 
 

ተ.ቁ ሴት ሌጆቻቸውን ከማስተማር አንፃር 
የወሊጆች አመሇካከት 

በሚገባ 
እስማማሇሁ እስማማሇሁ አሌስማማም በጭራሽ 

አሌስማማም 

1 ሴት ሌጆቻቸውን የማስተማር ፌሊጎት 
የሊቸውም፡፡ 

    

2 
ሴት ሌጆች ከወንድች እኩሌ የሆነ 
አስተሳሰብ እና ዉጤታማነት ሉኖራቸው 
አይችሌም፡፡ 

    

3 
ከወንዴ ሌጆች ጋር ሲወዲዯር ሴቶችን 
ማስተማር እንዯ ኪሳራ መቁጠር 

    

4 የስራ አሇም ሊይ ወንድች ከሴቶች የተሻሇ 
እዴሌ አሊቸው፡፡  

    

5 ሴቶችን ማስተማር ያሇውን ፊይዲ 
አሇመረዲት 

    

 
 

 

 

 

 

 

 

 



17. በሚቀጥሇው ሰንጠረዥ ውስጥ ከእይታችሁ እና ከሌምዲችሁ በመነሳት በትምህርት ቤት  
    ውስጥ ያሇው አቅርቦት ምን ያህሌ የሴት ተማሪዎች ውጤት ሊይ ተፅዕኖ እንዯሚያሳዴሩ  
    “ ” ምሌክት በማዴረግ ያሊችሁን ሀሳብ ግሇፁ፡፡ 

ተ.ቁ የትምህርት ቤት አቅርቦቶች በጣም 
ከፌተኛ ከፌተኛ መካከሇኛ ዝቅተኛ 

1 ጥራታቸውን የጠበቁ የመማሪያ ክፌልች     

2 

ፆታ ነክ አስፇሊጊ አቅርቦቶች  
እጥረት (ሇምሳላ የተሇያዩ ሽንት ቤቶች፣ 
ሞዳስ…) 

    

3 ጥራቱን የጠበቀ መፅሐፌት ቤት     
4 የመጽሃፌት እጥረት     
5 የብቁ መምህራን እጥረት     

6 
አርአያ ሉሆኑ የሚችለ የሴት መምህራን 
እጥረት 

    

18. የመምህራን ውጤታማ የሆነ የመማር ማስተማር ዘዳ ምን ያህሌ የሴት ተማሪዎች  
    የትምህርት ውጤታማነት ሊይ ተፅዕኖ አሇው?  

   ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
   ሇ. ከፌተኛ                    መ. ዝቅተኛ    

19. መምህራን የቡዴን ስራዎችን የመስጠትና አሳታፉ የሆነ የማስተማር ዘዳን የመጠቀም  
    መጠን ምን ያህሌ ነው?  

   ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
   ሇ. ከፌተኛ                    መ. ዝቅተኛ    

20. በመማርያ ክፌሊችሁ ውስጥ የሴት ተማሪዎች ተሳትፍ ከወንድቹ ይሌቅ በአብዛኛው የተሻሇ ነው፡፡  
   ሀ. በጣም እስማማሇሁ               ሐ. አሌስማማም      
   ሇ. እስማማሇሁ                     መ. በጭራሽ አሌስማማም   

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

21. ከእይታችሁ እና ከሌምዲችሁ በመነሳት በሚቀጥሇው ሰንጠረዥ ውስጥ በተጠቀሱት ምሌከታዎች  
    ሊይ ያሊችሁን አስተያየት “ ” ምሌክት በማዴረግ ግሇፁ፡፡ 

ተ.ቁ የመምህራን አመሇካከት በሚገባ 
እስማማሇሁ እስማማሇሁ አሌስማማም በጭራሽ 

አሌስማማም 

1 

መምህራን ከሴት ተማሪዎች ይሌቅ 
ወንድችን በማዋራት እና ሇምሊሽ እዴሌ 
በመስጠት ጊዜ ያሳሌፊለ፡፡ 

    

2 
አብዛኛቹ መምህራን ወንድችን ሇማስተማር 
ይመርጣለ 

    

3 

ወንዴም ሆነ ሴት መምህራን በሴት 
ተማሪዎች ብቃት ሊይ ጥሩ ያሌሆነ 
አመሇካከት አሊቸው፡፡ 

    

4 

መምህራን ከበዴ ያለ ጥያቄዎችን 
ሇመመሇስ ሇወንዴ ተማሪዎች ብቻ 
እዴሌ ይሰጣለ፡፡ 

    

5 

መምህራን ያሌተገቡ ቃሊትና 
ስሜታቸውን በክፌሌ ውስጥና ከክፌሌ 
ውጪ ያወጣለ፡፡ 

    

22. ከሊይ የተጠቀሱት የመምህራን አመሇካከት በሴት ተማሪዎች የትምህርት ውጤታማነት ሊይ ምን             
    ያህሌ ተፅዕኖ ያሳዴራለ? 

   ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
   ሇ. ከፌተኛ                    መ. ዝቅተኛ    

23. አርአያ ሉሆኑ የሚችለ የሴት መምህራን መኖር በሴት ተማሪዎች ውጤታማነት ሊይ ምን ያህሌ  
    ተፅዕኖ አሇው? 

   ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
   ሇ. ከፌተኛ                    መ. ዝቅተኛ    

24. ሇ23ኛው ጥያቄ ምሊሻችሁ “መካከሇኛ” ወይንም “ዝቅተኛ” ከሆነ የምሊሻችሁን ምክንያት ግሇፁ፡፡  
        
        
        
         

                                                                 አመሰግናሇሁ!!!  

  



ሇትምህርት ቤቱ መምህራን የተዘጋጀ መጠይቅ 

የዚህ መጠይቅ አሊማ በኮሌፋ ቀራኒዮ ክፌሇ ከተማ በሚገኙ የመንግስት ሁሇተኛ ዯረጃ 
ትምህርት ቤቶች ውስጥ የሚገኙ ሴት ተማሪዎችን በትምህርታቸው ሊይ ውጤታማ 
እንዲይሆኑ የሚያዯርጉ ተግዲሮቶችን በተመሇከተ ትክክሇኛ የሆነ መረጃን ሇመሰብሰብና 
ሇመገንዘብ ነው። የዚህ ጥናት ባሇቤትም በዚህ መጠይቅ መሰረት የተሰሰበሰበውን መረጃ 
በታማኝነት የሚጠቀም ይሆናሌ። በመጠይቁ ሊይ የምትሰጡት ምሊሽ ሇጥናቱ የማይተካ 
አስተዋፅኦ ያሇውና ከፌተኛ ግምትን የሚወስዴ ይሆናሌ። 

                                     ሇትብብርዎ በቅዴሚያ አመሰግናሇሁ። 

1. የግሌ ታሪክ መረጃ 

መመሪያ:- ሇእያንዲንደ መጠይቆች በተገቢው ክፌት ቦታዎች ሊይ የ "" ምሌክት 
በማስቀመጥ መሌስ ስጡ። 

1.1  ወረዲ፡-     
1.2  የትምህርት ተቋሙ ስም :-        
1.3  ጾታ፡- ወንዴ    ሴት   

እዴሜ :-    
1.4  የትምህርት ዯረጃ:-  

ሀ. ሰርተፌኬት    ሇ. ዱፕልማ    ሐ. የመጀመሪያ ዱግሪ   
መ. ሁሇተኛ ዱግሪ      ሠ. ላሊ ካሇ፡-    

1.5  ያጠኑት የትምህርት አይነት:-       
1.6  የአገሌግልት ዘመን፡-         
1.7  የሚያስተምሩት የትምህርት አይነት፤-      

 
2 በምታስተምሩት ክፌሌ ውስጥ የሴቶች ተሳትፍ ምን ያህሌ ነው? 

  ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
  ሇ. ከፌተኛ                   መ. ዝቅተኛ    

3 ከሊይ ሊሇው ጥያቄ መሌሳችሁ "ዝቅተኛ" ወይም "መካከሇኛ" ከሆነ ሇዚህ ዋነኛው ምክንያት 
ምንዴነው ትሊሊችሁ? 
              

4 ሇ 2ኛው ጥያቄ መሌሳችሁ "ከፌተኛ" ወይም "በጣም ከፌተኛ" ከሆነ ሇዚህ ዋነኛው 
ምክንያት ምንዴነው ትሊሊችሁ? 
              

5 በምታስተምሩት የትምህርት አይነት ሊይ የሴቶች የትምህርት አይነት ከወንድች ተማሪዎች 
ጋር ሲነፃፀር ምን ያህሌ ነው? 
  ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
  ሇ. ከፌተኛ                   መ. ዝቅተኛ    




6 ስሇ ሴቶች ተማሪዎች ተሳትፍ ከወሊጆቻቸው ጋር ምን ይህሌ ውይይት ታዯርጋሊችሁ? 
  ሀ. በጣም ከፌተኛ              ሐ. መካከሇኛ    
  ሇ. ከፌተኛ                   መ. ዝቅተኛ    

7 በሰንጠረዡ ውስጥ የተጠቀሱትን ግብዓቶች ምን ያህሌ በሴቶች ተማሪዎች ትምህርት 
ውጤታማነት ሊይ ተፅዕኖ እንዲሊቸው የ "" ምሌክት በማዴረግ ሀሳባችሁ ግሇፁ፡፡  
 

ተ.ቁ የትምህርት ቤት ግብዓቶች የተፅዕኖው ዯረጃ 
በጣም 
ከፌተኛ 

ከፌተኛ መካከሇኛ ዝቅተኛ 

1. ምቹ የመማሪያ ክፌልች     
2. በፆታ የተሇየ መፀዲጃ ቤቶች እና የንፁህ ውሃ 

እጥረት 
    

3. ጥራቱን የጠበቀ ቤተ መፃህፌት     
4. የመማሪያ መፅሃፍች እጥረት     
5. ብቃት ያሊቸው መምህራን እጥረት     
6. አርአያ የሚሆኑ ሴት መምህራን እጥረት     

 
8 ካሇው ተጨባጭ ሁኔታ በመነሳት በትምህርት ቤታችሁ ውስጥ መሟሊት የሚገባቸው 

ግብዓቶች ምን ያህሌ እንዯተሟለ የ "" ምሌክት በማዴረግ ግሇፁ፡፡ 
 

ተ.ቁ በትምህርት ቤትውስጥ በሟሊት የሚገባቸው 
ግብዓቶች 

የተፅዕኖው ዯረጃ 
በጣም 
ከፌተኛ 

ከፌተኛ መካከሇኛ ዝቅተኛ 

1. ምቹ የመማሪያ ክፌልች     
2. በፆታ የተሇየ መፀዲጃ ቤቶች እና የንፁህ 

ውሃ እጥረት 
    

3. ጥራቱን የጠበቀ ቤተ መፃህፌት     
4. የመማሪያ መፅሃፍች እጥረት     
5. ብቃት ያሊቸው መምህራን እጥረት     
6. አርአያ የሚሆኑ ሴት መምህራን እጥረት     

 
9 ሴት መምህራን የሴት ተማሪዎችን ውጤታማነት ከማሳዯግ አንፃር ሚና አሊቸው? 

       ሀ. አሊቸው              ሇ. የሊቸውም    
10  ጥያቄ መሌሳችሁ "አሊቸው" ከሆነ ካሊቸው ሚና ውስጥ ዋነኞቹን ጥቀሱ?        

            
              

11 ሇ9ጠንኛው ጥያቄ መሌሳችሁ "የሊቸውም" ከሆነ ሇዚህ ምክምያቱን ጥቀሱ? 
             
              
 



12  ከእይታችሁ እና ከሌምዲችሁ በመነሳት በሚቀጥሇው ሰንጠረዥ ውስጥ በተጠቀሱት ምሌከታዎች  
    ሊይ ያሊችሁን አስተያየት “ ” ምሌክት በማዴረግ ግሇፁ፡፡ 
 

ተ.ቁ የመምህራን አመሇካከት በሚገባ 
እስማማሇሁ እስማማሇሁ አሌስማማም በጭራሽ 

አሌስማማም 

1 

መምህራን ከሴት ተማሪዎች ይሌቅ 
ወንድችን በማዋራት እና ሇምሊሽ 
እዴሌ በመስጠት ጊዜ ያሳሌፊለ፡፡ 

    

2 
አብዛኛቹ መምህራን ወንድችን ሇማስተማር 
ይመርጣለ 

    

3 

ወንዴም ሆነ ሴት መምህራን በሴት 
ተማሪዎች ብቃት ሊይ ጥሩ ያሌሆነ 
አመሇካከት አሊቸው፡፡ 

    

4 

መምህራን ከበዴ ያለ ጥያቄዎችን 
ሇመመሇስ ሇወንዴ ተማሪዎች ብቻ 
እዴሌ ይሰጣለ፡፡ 

    

5 

መምህራን ያሌተገቡ ቃሊትና 
ስሜታቸውን በክፌሌ ውስጥና 
ከክፌሌ ውጪ ያወጣለ፡፡ 

    

 
13 ከሊይ የተጠቀሱት የመምህራን አመሇካከት በሴት ተማሪዎች የትምህርት ውጤታማነት ሊይ ምን  
    ያህሌ ተፅዕኖ ያሳዴራለ? 

  ሀ. በጣም ከፌተኛ                            ሐ. መካከሇኛ    
  ሇ. ከፌተኛ                                መ. ዝቅተኛ    






































14 ቀጥል ባሇዉ ሰንጠረዥ ውስጥ የተጠቀሱት ጉዲዮች የወሊጆችን በሴቶች የት/ት ውጤታማነት 
 ሊይ ተፅዕኖ ሉያሳዴሩ የሚችለትን የሚያሳይ ነው፡፡ በአካባቢያችሁ ከምታዩት አንፃር እነዚህ  
ጉዲዮች ሊይ ምን ያህሌ እንዯምትስማሙ የ “ ” ምሌክት በማዴረግ ምሊሽ ስጡባቸው፡፡ 

ተ 
 
 
 
 
 
.ቁ 

ሴት ሌጆቻቸውን ከማስተማር አንፃር 
የወሊጆች አመሇካከት 

በሚገባ 
እስማማሇሁ እስማማሇሁ አሌስማማም በጭራሽ 

አሌስማማም 

1 ሴት ሌጆቻቸውን የማስተማር ፌሊጎት 
የሊቸውም፡፡ 

    

2 
ሴት ሌጆች ከወንድች እኩሌ የሆነ 
አስተሳሰብ እና ዉጤታማነት 
ሉኖራቸው አይችሌም፡፡ 

    

3 ከወንዴ ሌጆች ጋር ሲወዲዯር ሴቶችን 
ማስተማር እንዯ ኪሳራ መቁጠር 

    

4 የስራ አሇም ሊይ ወንድች ከሴቶች 
የተሻሇ እዴሌ አሊቸው፡፡  

    

5 ሴቶችን ማስተማር ያሇውን ፊይዲ 
አሇመረዲት 

    

 
15  በፆታ ነክ እና ተያያዥ ጉዲዮች ሊይ ስሌጠናን አግኝታችኋሌ? 

   ሀ. አግኝተናሌ              ሇ. አሊገኘንም   
16 ከሊይ የተጠቀሱት ጉዲዮች በሴት ተማሪዎች የትምህርት ውጤታማነት ሊይ የራሳቸው 

አስተዋፅኦ አሊቸው ብሊችሁ ታስባሊችሁ? 
   ሀ. አዎ አስባሇሁ              ሇ. አሊስብም    

17 ከምታዩት ነገሮችና ከሌምዲችሁ በመነሳት ወሊጆችን እና ትምህርት ቤትን መሰረት ያዯረጉ 
በሴት ተማሪዎች ውጤታማነት ሊይ ዋነኛ ተጽዕኖ ያሊቸውን ጉዲዮች ዘርዝሩ? 
  ሀ. ቤተሰብ ነክ ምክንቶች፡-  
             
              
  ሇ.  ትህምርት ቤት ነክ ጉዲዮች፡-  
             
              

18 የሴቶችን ውጤታማነት ሇማሳዯግ ምን መዯረግ አሇበት ብሊችሁ ታስባሊችሁ? 
             
                   
 

                                                    አመሰግናሇሁ!!! 



ሇትምህርት ቤቱ ርዕሰ መምህራን እና ሇተቆጣጣሪዎች የተዘጋጁ 
መጠይቆች 

የዚህ መጠይቅ አሊማ በኮሌፋ ቀራኒዮ ክፌሇ ከተማ በሚገኙ የመንግስት ሁሇተኛ ዯረጃ 
ትምህርት ቤቶች ውስጥ የሚገኙ ሴት ተማሪዎችን በትምህርታቸው ሊይ ውጤታማ 
እንዲይሆኑ የሚያዯርጉ ተግዲሮቶችን በተመሇከተ ትክክሇኛ የሆነ መረጃን ሇመሰብሰብና 
ሇመገንዘብ ነው። የዚህ ጥናት ባሇቤትም በዚህ መጠይቅ መሰረት የተሰሰበሰበውን መረጃ 
በታማኝነት የሚጠቀም ይሆናሌ። በመጠይቁ ሊይ የምትሰጡት ምሊሽ ሇጥናቱ የማይተካ 
አስተዋፅኦ ያሇውና ከፌተኛ ግምትን የሚወስዴ ይሆናሌ። 

የግሌ ታሪክ መረጃ 
ሀ. የትምህርት ተቋሙ ስም :-        

   ሇ. ጾታ፡-     

   ሐ   እዴሜ :-    

   መ. የትምህርት ዯረጃ         

   ሠ. የአገሌግልት ዘመን፡-     

ሇትብብርዎ በቅዴሚያ አመሰግናሇሁ። 

1. በሁሇተኛ ዯረጃ ትምህርት ቤቶች ውስጥ በወንዴና በሴቶች ተማሪዎች የትምህርት 
አቀባበሌ ሊይ ሌዩነት አሇ? ማን የተሇየ ብቃት አሇው እንዱሁም ማንስ የተሇየ ዴጋፌ 
ይፇሌጋሌ? ሇምን? 

             
             
             
             
              
2. አብዛኞቹ ተማሪዎች በትምህርት ቤቱ ውስጥ የትምህርት አይነቶቹ የሚሰጥባቸውን 

ቋንቋዎች በሚገባ ይረዲለ? ካሌተረደ ሇምን? በሁሇቱም ፆታዎች ሊይ ችግሩ እኩሌ 
ጥሌቀት አሇው? 

             
             
             
             
              

 



3. የሴት ተማሪዎችን የትምህርት ውጤታማነት ከማሳዯግ አኳያ ትምህርት ቤቱ 
የገጠመውን ዋነኛ ችግሮች ዘርዝሩ? 

             
             
             
             
              

 

4. የሴት ተማሪዎችን ውጤታማነት የሊቀ ሇማዴረግ መወሰዴ የሚገባቸው የመፌትሄ 
እርምጃዎችን ምን ቢሆኑ ይስማማለ? 

             
             
             
             
              

 

5. በትምህርት ቤታችሁ ውስጥ ሴት ተማሪዎችን በትምህርታቸው ውጤታማ ሇማዴረግ 
ምን ምን የተሰሩ ስራዎች አለ? 

             
             
             
             
              

 

6. በትምህርት ቤታችሁ ውስጥ ሴት ተማሪዎችን በትምህርታቸው ሇማነቃቃት አርአያ 
የሚሆኑ ሴት መምህራን አለ? ካለ የተሰሩ ስራዎችን ዘርዝሩ? 

             
             
             
             
              

 



7. በትምህርት ቤታችሁ ውስጥ ሇሴት ተማሪዎች የሚሆኑ የተፇጥሮ ንፅህናን ሇመጠበቅ 
የሚረደ ግብዓቶች ይገኛለ? ከላለ በሴት ተማሪዎች ውጤታማነት ሊይ የሚያሳዴረውን 
ተፅዕኖ አብራሩ? 

             
             
             
             
              

 

8. የትምህርት ቤቱ ማህበረሰብ ከተማሪ ወሊጆች ጋር የሴት ተማሪዎችን ውጤታማነት 
ከማሳዯግ አንፃር ምን አይነት ግንኙነት አሊቸው?  

             
             
             
             
              

 

9. የቤተሰብ ስራ ሁኔታ እና የቤት ውስጥ ስራ ሃሊፉነቶችን መወጣት በሴት ተማሪዎች  
የትምህርት ውጤታማነት ሊይ ተፅዕኖ አሇው ትሊሊችሁ? አዎ ካሊችሁ እንዳት?  

             
             
             
             
              

 

10.  በቤት ውስጥ የሌጆች ቁጥር መብዛት፣ የአስተዲዲሪው የስራና የገቢ ሁኔታ በተማሪዎች 
ውጤታማነት ሊይ ተፅዕኖ አሇው? በሁሇቱም ፆታዎች ሊይ እኩሌ ተፅዕኖ አሇው?  

             
             
             
             
              



11. ተማሪዎች ከቤት ወዯ ትምህርት ቤት እንዱሁም ከትምህርት ቤት ወዯ ቤት 
የሚመሊሇሱበት መጓጓዣ አመቺ ነው? ይህ በተማሪዎች ውጤት ሊይ ተፅዕኖ አሇው 
ብሊችሁ ታስባሊችሁ? የትኛው ፆታ ሇዚህ ችግር የበሇጠ ተጋሊጭ ነው? ሇምን?  

             
             
             
              

 

12.  በሴት ተማሪዎች ውጤታማነት ሊይ ተፅዕኖ ሉያሳዴሩ የሚችለ ዋነኛ ጉዲዮች የትኞቹ 
ናቸው? እነዚህ ችግሮች በሁሇቱም ፆታዎች ሊይ እኩሌ ተፅዕኖ ያሳዴራለ ብሊችሁ 
ታምናሊችሁ? ሇምን? 

             
             
             
             
              

                          
                               
                             አመሰግናሇሁ!!! 
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