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Abstract 

The major purpose of the research is to investigate children‘s TV viewing habit and the practice 

and strategies of parental mediation on children‘s TV viewing. It also assesses the relationship 

between parental mediation practices and socio economic status in Addis Ababa. The study used 

survey research method. The data was collected from two schools, one from governmental 

school (Mekdela Elementary School) and the other one was from private school (School of 

Tomorrow Elementary School, Bisirate Gebriel Branch). A total of 200 parents (108 mothers 

and 92 fathers) have participated in the study. Quantitative data have been collected using 

structured questionnaire. Data collected were analyzed using SPSS 20 and presented in 

descriptive statistics using tables, graphs, cross tabulation and chi-square tests. Accordingly, 

Investigation of relationship between parental television viewing habit and children television 

viewing were done using chi – square tests. Similarly, descriptive statistics was used in order to 

explore the presence and absence of parental television mediation, which yielded a result that 

more than half of the participants employ television mediation techniques and the rest do not 

monitor their children television viewing. Frequently used television mediation strategies were 

examined as part of the analysis. The result of the analysis revealed the use of co- viewing 

mediation as the most frequently used strategy. The analysis of parental as well as children‘s 

television viewing re affirmed this finding  as significant relationship was discovered between 

parental television viewing hours and children‘s school day as well as weekend viewing hours. 

Finally, the present study further examined the practice of parental television mediation in 

relation to socio-economic status.  Accordingly, monthly household income revealed significant 

relationship with parental television mediation. Based on the findings, parents are advised to 

start giving attention for the children‘s TV viewing habit and employing effective television 

mediation strategies so as to minimize the negative effect of television. 
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Chapter One 

Introduction 

1.1. Background of the study 

Television, as one form of media, plays a prominent role in children’s life due to its widespread 

use and availability. In most homes, television is considered an integral part of the family 

activity that continues to take most of the young people’s free time (Vittrup, 2009). Since it first 

appeared in all nations’ living rooms in the middle of the twentieth century; observers have 

voiced recurrent concern over its impact on viewers, particularly children. Researchers have 

provided information on the links between electronic media, especially television.  (Heather, 

Ellen & Daniel, 2008)  

Study of the media use of children aged 0 to 6 finds that these very young children live in media- 

saturated environment and spend two hours daily in front of a screen on average. (Vandewater 

Park, Huang, & Wartella, 2005)  Viewing habits typically increase throughout elementary school 

years and decreases during high school years. The years right before and after adolescence are 

the most opportune times to shape TV viewing habits. (Shanthi, Kanniammal, Jaideep & Valli, 

2017)  

Research findings indicate several negative effects of television viewing that relate to an 

increased amount of viewing as well as exposure to inappropriate television content. According 

to Gentile and Walsh (2002), some of the mentioned effects include “increased aggression, 

increased obesity, lowered school performance and prevalence of symptoms of psychological 

trauma.” Another evidence has begun to link media exposure and mental, including self esteem, 

depression, poorer mental health, sleeping problem and anxiety in both children and adults. 

(Kavitha, 2006, Jason, 2006) 

 Daniel, Aletha, Kelly, Schmitt, John & Reed, (2001) stated that, TV viewing is related to 

improved creative ability, better school readiness and higher ambition. This research also 

assessed that time spent in front of the television influences children’s emotional and cognitive 

development.  
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Huesmann and Miller (1994) proposed that television content contributes to children's cognitive 

scripts: learned patterns of action that lead to expectations about others, one's own behavior, con- 

sequences of that behavior, and acceptable forms of social problem solving. Repeated viewing 

leads children to retrieve, rehearse, solidify, and expand existing scripts, resulting in cumulative 

long-term effects. The same principles can be applied to cognitive and academic content. The 

same research suggests that electronic media might have an effect on attention skills. Television 

especially when viewed by children younger than age two, may have a negative effect on 

attention development though the evidence is relatively week. 

 

Considering the fact that a large number of children are granted easy access to the use of 

television with all its advantages and potential detrimental effects it is important to question 

parental awareness towards television usage, level of involvement to influence children’s 

television viewing habit, socio economic status of the parents and parental understanding and 

attitude of the threat posed by the unsupervised exposure of inappropriate content.          

(Heather, et al. 2008) 

Parents play significant role in their child’s television viewing habits translate their concern in to 

action by providing supportive home environments (example: rules restricting screen time 

behaviors, limited access to screen-based media). (Pearson, Nell, Duke, Stephanie, Strachan, and 

Alison, 2011) Parental mediation refers to the interaction that parents have with their children 

about their media use. (Pavleen & Manisha, 2014) 

Because parents have all the answers regarding the social world children must look to their 

parents to construct an understanding of themselves in that world. So, parental mediation 

typically is believed to be a parental intervention that can prevent unwanted media effects. 

(Nathanson, 2001) The word “mediate” derives from the Latin word medium, meaning an 

intervening substance or something that is in the middle (Erin, 2012). Due to their position in the 

social structure, parents are thus expected to introduce children to the cultural patterns of the 

social model in which families revolve. In other words, parents are responsible for children’s 

education, which is understood as the “transmission of values, knowledge, skills and patterns of 

behavior”.  (Teresa, 2013) 
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St. Peters, Marguerite, Aletha, and Darwin, (1991) also revealed that family context is central to 

that socialization of children’s television use. Families determine not only the amount of 

television available to children, but the types of programs and the quality of the viewing 

experiences. 

Other research on parental mediation of children’s television viewing has highlighted the 

potential for parents to counteract negative effects and enhance positive effect of viewing. Much 

of this research has focused on elementary school children whose relationship with parents often 

represent their strongest and most significant inter personal bond. (Nathanson, 2001) 

Parental concern towards children’s exposure to inappropriate television content also varies from 

family to family. Sandstig (2013) stated that parental mediation is most prevalent in homes 

where parents’ belief in the effect of television on children is the strongest. This is to say that 

parental attitude and concern towards television’s objectionable contents has a huge impact on 

the practice of parental mediation. 

Parental mediation of children’s media exposure involves any of three different behaviors that 

occur before during and after media use and are distinct from others more and general aspects of 

parents- child interactions such as over all parental monitoring of the teenagers’ leisure time. 

(Nathanson, 2001) 

According to Nathanson (1999) parental mediation is conceptualized as a three dimensional 

construct. Although a verity of labels have been used through the years to describe subtypes of 

mediation, three different strategies of mediation which include active mediation, restrictive 

mediation, and co-viewing mediation to regulate the television contents children are exposed. 

Parents using “restrictive” strategies prohibit viewing of specific television contents whereas 

those that use “active” mediation strategies focus on discussing or explaining the content of 

television to their children. Co-viewing mediation occurs when parents watch television with 

their children without discussing television use or content. (Nathanson, 2001; Warren, 2005) 

Researches studies mediation practices from different perspectives. The first one is researchers 

tried to look mediation practices from different socio economic status of parents. Socio economic 

status (as measured by house hold income and parental education level) seems to be the most 
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important source of demographic differences between parents with and without rules (Time rules 

and program rules) – especially program rules. Parents with higher socio economic status were 

likely to have rules. (Van dewater, et al. 2005) 

From all family members, limiting exposure to television was more common among mothers. 

(Tina, Ruth, Joseph, Hary, Patricia & Malla, 2004)  

1.2. Statement of the problem 

It seems that recently; in Ethiopia almost the entire households own television with free paid 

channels. This TV availability has made children to spend most of their time on watching 

television next to their school time. Children are mostly exposed to adult contents that are not 

specifically designed for them. If we consider the domestic channels available in the country, it 

is evident that the shortage of age appropriate children’s program in the country has aggravated 

children’s exposure to adult television contents. It is observed in many homes of Addis Ababa 

that children equally watch all kinds of programs with their parents or guardians with no or little 

restriction. At a time when the level of awareness in most homes on the effect of television 

contents are not yet fully realized, children’s exposure to inappropriate television content is 

becoming detrimental to their development as a whole and its cumulative effect is yet to be seen. 

Television can have negative effects when viewing rises above a certain level. Because, children 

consume most media at home, it is important to consider the role of parents in guiding their 

children’s use, understanding, and creation of media. (Kelly, 2009) Jolin and Weller (2010) 

found out that high levels of television viewing are associated with negative effects on sleep, 

attention, interpersonal relationships, and aggression, sexual behavior, substance use, disordered 

eating and academic difficulties.  Families might have different norms for media use. Some 

families might have strict rules about media, while other families pay little attention to what or 

how much media kids consume. Parents in different schools found in Addis Ababa are seen 

worried about the effects of unnecessary TV viewing habit on their children. Researchers found 

out that media exposure influences cognitive development and Academic achievement. (Heather, 

et al. 2008) The same research suggests that electronic media might have an effect on attention 

skills. 
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Another Finding suggests that, the relationship between TV viewing and children’s development 

is complex. First, the likely effects of television may depend on children’s individual 

characteristics, family and social context. Second, the features of television such as content and 

editing pace and the type of exposure (foreground and background) may affect outcomes. 

Specifically watching high quality educational content during preschool years improves 

children’s basic academic skills and predicts subsequent positive advantage. (Jolin & Miller, 

2017) 

This time, parents must/should act as filters and monitor the influences of the other mediation 

agents that participate in children’s everyday lives, including television, especially when 

television’s messages and parent’s criteria differ. (Toresa, 2013) Television’s ability to affect 

children cannot be underestimated due to the intense and suggestive ways with which television 

communicates its messages to children. Other research on parental television monitoring 

indicates that parents can reduce the negative effects of media exposure on children and 

contribute to the development of its positive effect by actively involving in giving guidance in 

their children’s viewing (Nathanson, 2001). Parents really need mediation strategies to control 

their children TV viewing habits. Parental mediation has been described as one of the most 

effective ways in managing television’s influence on children. (Kelly, 2009) 

Supporting parents in the difficult task of monitoring media exposure is needed to increase 

parents self efficiency. (Tina, 2004) Recently, most parents are seen being engaged in fulfilling 

basic necessities for their families and making money so they are unable to guide and monitor 

their children as it should be, due to this problem, media especially TV is taking advantage of 

socializing and leading children. So, this research will investigate the presence of parental 

mediation in Addis Ababa. Moreover, the study aimed to identify the type of mediation strategy 

parents used most. As a result parents will have an insight of some effective mediation strategies 

in order to monitor their children’s TV viewing habit. In addition, the study also set out to 

explore the contribution of socio-economic status on the practice of parental television 

mediation. 
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1.3. Research Questions 

1. How is the TV viewing habit of children in Addis Ababa? 

2. Do parents mediate their children’s television viewing?  

3. What type of mediation strategies, do parents follow in order to regulate effects of 

TV on their children? 

4. Is the practice of parental mediation different across children’s TV viewing habit and 

socio-economic status of the family?  

1.4. Objective of the research 

The purpose of the research is to investigate the practice and strategies of parental mediation on 

children’s TV viewing. The relationship between parental mediation practices and different socio 

economic status will be also assessed. Thus, it has the following specific objectives. 

 Explore the viewing habit of children and their parental mediation. 

 Explore the presence of parental television mediation strategies.  

 To identify the level of parents mediation strategies.  

 Identify the contribution of socio-economic status on the practice of parental 

television mediation  

1.5. Operational definitions of variables 

The following are definitions of the variables used in the study. 

Media viewing habit: refers to time spent viewing television and preference of television 

content. 

           Parental Mediation: Are strategies parents use to control, supervise or interpret TV viewing 

habit of the children. 

Active Mediation strategy: refers to talking with children about television programs, content, 

and advertising.  
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Restrictive mediation strategy: is setting rules on children’s television consumption” such as 

the type of content or the amount of time.  

Co-Viewing mediation strategy: is the simple act of watching television with children” without 

discussion about its content or use. 

1.6. Significance of the study 

 

children’s television viewing in general.  

 Giving insight for parents on what their children should be allowed to watch on 

television and how much they should spend their time watching.  

 Shed light on the effect of unsupervised and unlimited television viewing as well 

as exposure to inappropriate television content on children’s behavior.  

 Empower parents with the option of mediation strategies that benefits children the 

best and diminish the negative effects of inappropriate television content.  

 This research also can serve as an empirical evidence for the further studies in this 

area. 

1.7. Delimitation 

The researcher has delimited the scope of the study to Addis Ababa City where there exists 

variations in socio economic status. The research is also conceptually limited to parental 

mediation strategies. In addition, the study delimited the scope of the study to participants with 

children less than 12 years of age 
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Chapter Two 

2. Literature Review 

2.1. TV Viewing Habit of Children 

Now a day, television seems to be the most popular medium of communication which has 

attracted the medium of people all over the world. Elizabeth (2005) examined that in recent years 

increased attention has been focused by many professions with regard to its impact on human 

lives at any stage of development. Television is observed to be potentially strong agent for 

children, adolescents and other family members especially with its combined effects of audio and 

visual. 

Deborah (2014), analyzed that 8 to 18 years old watch on average of 3 hours of television a day 

compared with one hour a day spent on recreational computer use younger children (infants 6 

years old) watch an average of 1 hour of TV a day while they read (or ready to) for an average of 

39 minutes a day.  

Viewing habits typically increase throughout elementary school years and decreases during high 

school years. The years right before and after adolescence are the most opportune times to shape 

TV viewing habits. Pavleen and Manisha (2014) assessed that Children with a television in their 

bedroom watch more television and have fewer rules about television than children without a 

television in their bedroom. Further aspects of the family television environment including 

frequency of families watching television together, mealtime television viewing, parent’s 

television viewing habits and having a television in child’s bed room have also been found to be 

associated with children’s viewing time. (Warren, 2007) 

Jolin and Weller (2010) found out that high levels of television viewing are associated with 

negative effects on sleep, attention, interpersonal relationships, and aggression, sexual behavior, 

substance use, disordered eating and academic difficulties. Additional evidence has begun to link 

media exposure and mental, including self esteem, depression, poorer mental health and anxiety 

in both children and adults. (Daniel, et al. 2007) The American academy of pediatrics (AAP) 

discourage television viewing of preschool children and recommends a daily limit of 1 to 2 hours 

of quality program for older children. Despite these recommendation, many studies in the last ten 
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years have shown most of the children surpass this recommended exposure time. (Austin, et al. 

1997)  

Deborah (2005) also analyzed the negative association between children’s over all TV viewing 

academic performance. This is because of the association of media exposure with lower mental 

health. One is the idea of children, that children who watch more television spend less time in 

other activities. (Erin, 2012)  

Kelly (2009) concluded that TV, interactive video games, and the Internet can be excellent 

sources of education and entertainment for kids. But too much screen time can have unhealthy 

side effects. That's why it's wise to monitor and limit the time children spends playing video 

games, watching TV, and on the computer and the Internet. Hence it is essential to educate the 

children, parents and teachers to reduce the TV viewing habit by the children. It also a good 

choice to make sure kids have a wide variety of free-time activities like reading, playing with 

friends, and sports, which can all play a vital part in helping them develop a healthy body and 

mind. 

Although there is no denying of the benefits attached to the use of television, Daniel et al. (2001) 

assessed that time spent in front of the television influences children’s emotional and cognitive 

development, improved creative ability, better school readiness and higher ambition. In order to 

limit the potential negative effects of media exposure the American academy of pediatrics (AAP) 

recommends that parents mediate their children’s television and media exposure. This parental 

involvement and the family environment in particular have to been shown to offer protective 

effects for children (that is to protect children against harm). (Mustafa, 2010) 

2.2. Overview of Parental mediation practices 

Being parent is one of the most fulfilling and rewarding experiences a person can have, but it is 

also the toughest responsibility. (Amy, 2006) According to Pearson et  al. (2011), parents play 

significant role in their child’s television viewing habits translate their concern in to action by 

providing supportive home environments (example: rules restricting screen time behaviors, 

limited access to screen-based media). Mediation typically is believed to be a parental 

intervention that can prevent unwanted media effects. (Nathanson, 2001) Parental mediation 

refers to the interaction that parents have with their children about their media use. (Pavleen and 
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Manisha, 2014) Tegest (2014) also define parental mediation as follows: “Parental mediation is 

strategies parents use to control, supervise or interpret media content. This study uses parental 

guidance, parental monitoring, and parental control alternatively and they all indicate parental 

mediation. According to Kytomaki, (1996), traditionally, studies have been based on a normative 

model of how parents supposed to act. So, it’s is proposed more or less explicitly that parents 

ought at least to: control the time spent viewing, controls which programs are suitable viewing, 

and watch television with children. This kind of mediation that a parent will use on his /her kid 

depends on several factors. First, is the parents’ perception of weather TV programs are positive 

(education and instrumental) or negative (causes aggressive or anti-social behavior). (Erin, 2012) 

According to Teresa, (2013) family is fundamental for children to fully accept the proposed 

meanings to modify the preferred meaning or to make an oppositional interpretation.  

Findings from Daniel, et al. (2007)indicate that children’s and adolescents’ TV viewing time is 

influenced by parental rules limiting the time spent watching TV and by parental TV viewing, 

suggesting not only the importance of what parents require their children to do, but also the 

importance of what parents themselves do. Thus reducing TV viewing time among youth may 

require actions to change both parental TV viewing and rule-setting behaviors.   

Koolstra and Van (1996) revealed that messages focusing on removing televisions from 

children’s bedrooms, limiting the number of televisions in the home, turning the television off 

during mealtimes, and discouraging eating (meals or snacking) while watching television, may 

have the greatest potential to effect change in viewing patterns and particularly to reduce 

elevated viewing times among children whose mother shave lower levels of education. Also with 

in a population of predominantly white and well educated parents, these results suggests that it 

may be possible to reduce young children television viewing by clearly communicating parents 

the adverse effects on their child’s health and development and by offering them alternative 

types of viewing that are less deleterious to their children. (Toresa, 2013) 

Warren et al. (2002) suggests that mediation need taxonomy to organize various techniques so 

that researchers can design measures to test the effectiveness of different techniques and more 

easily design instructions for parents. This taxonomy would indicate which mediation techniques 

under which conditions work best for the children. 
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Nathanson (2001), offers another typology of mediation models which consisting of controlling 

restrictive families whose mediation is based on the control of consumption, permissive families, 

characterized by the absence of mediation strategies and guiding families, whose mediation is 

based on guiding and co viewing. According to Australian research alliance for children and use, 

TV has the potential to deliver benefits for children. Quality TV programs can stimulate a child 

imagination; open up a window to the world. 

Although viewing television can have potential benefits such as positive social behaviors 

including cooperation, altruism, sharing manners viewing television can also result in many 

negative effects. (AAP, 2001) Television message converted through highly detrimental contexts 

(E.g. violence, sexual contents, substance abuse, offensive language etc) can make children and 

young people vulnerable and affect their perception and behavior. (Tigist, 2014) 

As Daniela et al. (2012) pointed out, students with better academic achievement have parents 

who show a high degree of warns, supervision and psychological granting. Birhanu (1996) also 

added that home environment of students particularly behavior of parents seems one of the 

important factors that influence the success of school students in their academic achievement. 

Other study dictate that Mediating the viewing experiences of students simply means becoming 

aware of not only how much television students are viewing, but also what they are viewing (the 

content of the programs). (Sandsting, Johansson and Ringsberg, 2013) 

According to Nathanson (1999) parental mediation is conceptualized as a three dimensional 

construct. Although a verity of labels have been used through the years to describe subtypes of 

mediation, three different strategies of mediation and the outcomes that resulted from those 

parental practices have so far been developed and used in various parental mediation studies.  

2.3. Active Mediation 

According to Nathanson (2001), active mediation is parents talking with children about what 

they are viewing on television. This mediation type has been labeled differently such as 

instructive guidance, discussion, evaluation or explanation.  

According to her, parents discuss the contents seen on television with their children; they 

increase their children’s chance of comprehending television content and learning from 
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television content and learning from television. Active mediation also demonstrates deliberate 

comment and actively explaining the nature and selling intent of TV content by parents. (Pavleen 

and Manisha, 2014) 

According to Nathanson (2002), parents who employ this type of mediation strategy enhance 

their children’s understanding of television. This is to say that as parents discuss the contents 

seen on television with their children, they increase their children’s chance of comprehending 

television content and learning from television. Furthermore, parents would also get the 

opportunity to impart moral lessons drawn from the content as well as elaborate the questionable 

ones. Similarly, parents who watch pro-social television programs with their children and 

reinforce the messages through different descriptions enhance their children’s pro-social learning 

(Nathanson, 2002). Active mediation is also linked to more social outcomes where research 

findings indicate that parental negative comment towards inappropriate content leads to children 

having negative attitude towards such contents as well (Nathanson, 1999). 

Jolin and Weller (2010) assessed that researchers following in the tradition of parental mediation 

have found that active mediation, or parent/child discussions about the television that young 

people view, can mitigate possible negative outcomes such as aggressive behavior or the 

cultivation of a skewed worldview. 

The purpose of active mediation is to openly discuss media content with children and adolescents 

to help them develop critical thinking skills about the content being consumed. The current study 

found that active mediation may provide a protective effect on children’s vulnerability to 

negative effects of media on aggression, substance use, and sexual outcomes; whereas active 

mediation had no significant influence on media time. None of the moderators explained the 

variation of the results. Consistent with self-determination theory (warren et al. 2002), 

discussions with parents about media content may provide children and adolescents with the 

autonomy to develop critical thinking skills to decipher the realistic portrayals of aggression, 

substance use, and sexual behavior in the media. 

Another results revealed that active mediation was associated with lower levels of aggression in 

children and adolescents. By using active mediation, parents are able to discuss appropriate and 

realistic attitudes and behaviors, thus helping children and adolescents develop a more critical 
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view of aggressive behavior. Aggression is rampant in TV programs, films, video games, and 

music (Daniel, et al. 2001). 

A finding about active mediation has found that through dialogue, parents can promote critical 

thinking and provide a moral compass for thinking about aggression. They also echo work in 

family communication that has found that families high in conversational orientation experience 

less unproductive conflict and foster more positive climate for children than those low in 

conversational orientation. (Tina, et al. 2008) 

Parents can use active mediation to try to combat negative messages from the media. They can 

teach children that aggression is rarely justified, not normative, and results in very real and long-

lasting consequences, a message that the mass media typically does not send. (Huesmann & 

Eron, 1986) 
 

2.4. Restrictive Mediation 

It is setting rules about children’s television viewing such as acceptable show and the amount of 

hours. (Nathanson, 2001) According to Nathanson (2002), restrictive mediation occurs when 

parents set rules about children’s viewing which can last and limiting the content of television 

viewed. According to Daniel, et al. (2001) the existence of parental rules was significantly 

associated with lower reported amounts of TV viewing across all age subgroups. This type of 

mediation happen when parents make rules about children television viewing, which can include 

limiting the amount of television viewed when viewing is allowed how long viewing can last and 

limiting the content of television viewed.  

Warren (2003) reported that parents used restrictive mediation, followed by active and then co-

viewing mediation style. This finding differed from the current finding probably because the 

study assessed parental television mediation practice for a specific age group, which was not 

considered in this study. 

Research indicates that parents who engage in restrictive mediation tend to be educated mothers 

who are concerned about the negative effects of television (Carl Bybee, Danny Robinson, Joseph 

Turow. 1982; Valkenburg et al. 1999) In addition; younger children are typically the recipients 

of restrictive mediation. Restrictive mediation does not appear to vary by the child’s gender, but, 

as stated earlier, is more likely with children who consume relatively little television overall. 

According to Alison, et al. (2013) kindergarten and first-grade children whose parents restricted 
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television viewing were better able to understand an episode of a television program shown in 

the laboratory than other children. Furthermore, these children tended to understand the 

distinction between television and the real world better than other children. In subsequent 

analyses of the same data set, Alison et al. (2013) found that this relationship was particularly 

strong among the girls in the sample. 

 

Gentile and Walsh (2002) investigated that restrictive mediation tends to involve parent-to-child 

communication in the form of rule-making, rule-stating, and following through with 

consequences when rules are not followed. 

Restrictive mediation of media may be viewed as a form of parental monitoring. This strategy is 

an involved process with parents having direct supervision and control of their child’s media 

activity to protect from harmful exposure leading negative outcomes. (Jason, 2006) 

According to St. Peters, et al. (1991), the most frequent reasons why parents practice this type of 

mediation is the presence of television contents such as violence, sexual content, and frightening 

contents. Valeknburg, et al. (1999) also state that being concerned that certain television content 

might promote aggression or fright reaction mostly leads to parental restriction of such contents. 

Nathanson (1999), argues that parents who restrict their children access to unsuitable television 

content may clearly communicate to their children that the content is undesirable and not worthy 

of much attention thereby lessening the effect of such contents.  

Research findings indicate that young children benefit more from restrictive mediation strategies 

that serve to diminish the exposure to inappropriate television content than older children who 

may interpret restriction as evidence that parents do not trust them (Nathanson, 2002). For older 

children this type of mediation strategy can trigger their curiosity and have “the forbidden fruit” 

effect where they are more likely to develop positive attitude towards the forbidden content and a 

greater likelihood that they would watch it with peers elsewhere (Nathanson, 2002). 

Valkenburg et al. (1999) conducted research in Netherlands to analyze mediation styles of 

parents by randomly selecting 519 parents of children aged between 5-12 years. Their findings 

projected that educated parents of young children were more likely to use instructive and 

restrictive mediation than co-viewing. 
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Parental restriction may lesson exposure to particular forms of media content. It also reduces to 

extent to which children pay attention and attach importance to violent and sexual TV content. 

(Nathanson, 2002) how ever one study of teenagers suggested that parental restriction may also 

have unwanted consequences, encouraging less positive attitudes towards parents and more co- 

viewing with friends. Peer co-viewing was associated with greater exposure to antisocial (sexual 

and violent) television content greater peer discussion and approval of TV content and in turn 

predicted more aggressive behavior on the part of the individual teenager. (Du, 2006) 

Erin (2012) reveled that when one parent is more restrictive than the other participants responded 

more inter-parent conflict about media rules and more child exposure to media violence. These 

two variables intern predicted the child’s physical and relational aggression and internalizing and 

externalizing behaviors. In addition when both parents are highly restrictive there will be less 

conflict and exposure to media violence which predicts lower level of all the negative outcomes, 

rule disparities and media related conflicts.  

2.5. Co-viewing Mediation 

Child and adolescent media use increases when parents are regularly co viewing. In accordance 

with social learning theory (Bandura, 1994), children and adolescents mimic the media 

consumption habits of models, including their parents. When consuming media with parents, 

children and adolescents see the rewards of such behavior (i.e., family time; relaxing in front of 

the TV, computer, etc.) and then consume additional media outside the direct supervision of 

parents. Increased media use positively correlates with a host of negative child and adolescent 

outcomes, including aggressive behavior (Nathanson, 1999) 

The findings from Tigist (2014) have demonstrated that co-viewing is found to be the most 

prevalent television mediation style in the sampled homes with 80% of the parents reporting to 

using this mediation style (co-viewing), followed by active (12%) and restrictive (8%) mediation 

styles. The research conducted in Netherlands by Valkenburg et al, (1999) social co-viewing was 

most frequently used as a mediation style for parents. It was advocated that parents Owen 

attitude towards effects of TV on children. They applied active mediation and engaged more 

often in co-viewing (Nathanson, 2001) 
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According to the warren (2003) is defined as sharing viewing with no purposeful discussion of 

content which can arise from having common interest, seeking to have fun or as a coincidental 

activity. 

Studies indicate that co-viewing can bring a positive outcome. Nathanson (2001) stated that co-

viewing can increase understanding of children’s programming. This means children who watch 

educational programs. With their parents may learn more from the material than others children 

do. 

According to Kytomaki (1996), the idea of co-viewing is that parents should take an action role 

in mediating their children’s experience with television. 

If parental guidance has important influence on children’s viewing habits positive selection and 

encouragement may be at least as important as regulation and prohibition, particularly during the 

preschool years when children have relatively few independent source of information about what 

programs are available. Parents viewing choice do appear to play a major role in determining 

young children’s exposure to adult programming this finding counteract the common stereotype 

that children’s exposure to in appropriate programs resulted from lack of parental involvement. 

In fact young children are apt to be exposed to situation comedies, crime shows, soap operas, 

variety shows and news because they are with their parents not because they are with their 

parents, not because they are with their left alone. As children get older of course they are more 

likely to watch such program alone. It seems likely that parental modeling and family climate in 

which such viewing occupies major parts of people’s time will have a long term influence on the 

child’s media use. (St. peters, et al. 1991) 

Other co viewing parental mediation study shows that, when parents co view negative material 

and do not say anything that contradict what is shown, children may interpret their parents 

presence as a sign that they approve of the content and think TV viewing is a valuable useful 

activity. Thus, children may conclude that if Mom and Dad are willing to invest time in watching 

television and do not say anything bad about the material. Then it must be important that is 

worthy of their attention. (Nathanson, 1999) 

According to Aime et al. (1989) When ever parent child co viewing occurs, it should create a set 

of a circumstance that have the potential for providing certain benefit for children vis-à-vis 
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television. Parents and children are in the same together in the same room, making conversation 

about television and its content relatively easily and giving concrete stimulation for such 

conversation. The same research revealed that parents co view with children particularly when 

their viewing preference coincide and that co viewing is associated with generally positive 

parental attitude towards television and specific beliefs in and encouragement for children 

learning from television.  

2.6. Parental Mediation Practice across Socio-Economic Characteristics 

When discussing demographic background as a motivator for parental mediation, Valkeburg, et 

al. (1999) claims that variables like parent’s age, parent’s education, child’s gender and child’s 

age could play a role in understanding the relationship between demographic background and the 

practice of parental mediation. Similarly, Warren, et al. (2002), discusses demographic variables 

such as parental employment, parental education, gender, marital status and income. However, 

there are inconsistencies in reports of the level of contribution of demographic variables on the 

practice of parental mediation in different literatures reviewed.  

Tigist (2014) reported that, there was no significant relationship between parental gender and the 

practice of parental television mediation. This is congruent to the study by Warren et al (2002), 

where no significant relationship was detected for gender and mediation practice.  

Valkenburg et al, (1999) reported that low income parent’s most frequent mediation strategy was 

restrictive mediation. As in those studies, parents’ attitudes about the negative effects of viewing 

were a significant predictor of those rules. Hence, these low income parents favored authoritative 

strategies (restrictive mediation) over more interactive strategies (instructive mediation). 

Findings assessed whether marital status might have a relationship with parental television 

mediation or not. Hence, the findings indicated no significant relationship between the two 

variables indicating that the fact that children are from one-parent home or from two-parent 

home does not affect the extent of parental television mediation practice. (Tigist, 2014) This is 

not congruent to the study by Ausitn et al. (1997) where it is explained that television mediation 

existed in two-parent homes than in single-parent homes where parents engage more in active 

mediation. 
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Socio economic status (as measured by house hold income and parental education level) seems 

to be the most important source of demographic differences between parents with and without 

rules (Time rules and program rules) – especially program rules. Parents with higher socio 

economic status were likely to have rules. (Van dewater, et al, 2005) 

Even though tremendous inconsistencies in various study findings make demographic variables 

to be considered less useful in predicting parental television mediation, various studies still 

considered them to study their effects on mediation practice. Demographic variables such as 

parental education, child’s age, marital status, parental viewing habit, parental gender and 

income are the most studied variables in general (Valkenburg, et al., 1999; Warren, et al., 2002; 

Vandewater, et al., 2005). 

Some studies suggest that highly educated parents are more likely to set rules about television 

and discuss television with their children (Valkenburg, et al., 1999), whereas other finding 

indicate no relationship between parental education and such mediation efforts (Warren. et al, 

2002). Parental concern being the biggest motivator, Valkenburg et al. (1999)  provide evidence 

that parental educational level is positively associated with active mediation of television as well 

as with restrictive mediation. Finding by Warren et al. (2002), reports a negative correlation 

between parental education and co-viewing. More over Tigist (2014) revealed no significant 

relationship between parental education and the practice of parental television mediation. Van 

dewater et al. (2005) claims that parents who monitor their children’s television viewing in 

relation to time spent viewing and program content had higher level of education than parents 

without such rules. 

Concerning the effect of parental income, findings revealed significant relationship between 

parental income and television mediation practice indicating that parental television mediation 

differs by household income. (Tigist, 2014)Warren, (2005) and Sandstig, et al. (2013) correlated 

lower household income with an increased amount or frequency of television viewing across all 

family members. It could be said that television viewing is high in homes with low socio-

economic households. Austin et al. (1997) also suggests that children from low socio-economic 

households watch more television that those from higher socio-economic status families. This 

study further explains possible justifications saying lack of alternative activities for the child 
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might have forced parents to allow their children to spend more time in front of television or it 

could relate to a lack of parental concern about possible harmful effects of television. 

Regarding parental marital status Sandstig, et al. (2013) mentioned that parental mediation is 

practiced more frequently in two-parent homes where consistent parent-child contact prevails. 

Likewise, findings indicate that two-parent families discuss television more than single-parent 

families (Austin et al, 1997). In addition to this, the same finding indicates that female guardians 

are more likely to offer more television mediation where they comment on what is right and 

wrong to their children than male guardians. Similarly, (Valkenburg et al. 1999) state that 

mothers engage more often than fathers in restrictive and active mediation. This might be 

because most of the time mothers are the primary caregivers, which gives them the opportunity 

to intervene when needed. On the contrary, Warren et al. (2002) reports no gender difference in 

the practice of parental mediation. They argue that lack of significant findings in this aspect 

might be because of the issue of parental accessibility and engagement due to parents, 

specifically mothers, working outside of home. 

2.7. Long term outcomes of early exposure 

One model for understanding possible long-term effects of early television viewing is based on 

the hypothesis that media use during the preschool years influences the academic skills, levels of 

motivation, readiness to learn, and social behavior patterns with which children enter the years of 

formal schooling, when such behaviors become relatively consistent over time. For example, 

children who enter school with good skills in the prerequisites for reading, and, to a lesser extent, 

the prerequisites for math are likely to be placed in higher ability groups and to be perceived as 

more competent by teachers than children with low levels of pre academic skills. They are also 

more likely than children without these skills to succeed in the first years of school, leading to a 

trajectory of further success and positive attitudes about school. These processes have been 

described as "positive and vicious" circles (Huesman and Eron (1986). There is now a body of 

evidence showing long-term consequences of experiences in the first grade, particularly ability 

grouping and differences within classes in teachers' interactions with children (Koshal, Koshal 

and Gupta, 1996).  
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 A second, complementary model for understanding long-term effects is based on the 

understanding that children in the middle childhood and adolescent years play an increasingly 

important role in their own development through their selection of environments and activities a 

phenomenon described as "niche picking" Bybee, (1982) or "reciprocal determinism" (Bandura, 

1977). If children's media experiences in early childhood influence their interests, values, and 

motives or lead those to become more involved in particular activities, they may seek out ways 

to exercise and enlarge upon those interests. For example, if watching informative television 

instigates an interest in books, a child may request visits to the library, choose to read or play 

with books, and gradually become increasingly interested in the world of books 

The existing data suggests that early exposure may have adverse long term consequence and 

limited potential for benefit. Media exposure before 3 years of age has been linked to symptoms 

of inattention and lower levels of reading achievement in early elementary school. (Alan, et al. 

2008) the same research suggested that parent child interaction are likely to moderate the impact 

of media exposure by reducing adverse effects and increasing the possibility of benefit. In older 

children interaction with parents around media exposure may reduce the likelihood of 

interactions with parents. This is especially important for infant and young children, for whom 

comparable language exposure from media is less likely to be associated with beneficial effects. 

2.8. Theoretical Base 

(Bandura, 1994) and information processing theories (e.g., Huesmann, 1986) are both designed 

to explicate the mechanisms by which people learn social information from television, but they 

can be applied to all types of content. In their broadest form, these theories lead to the prediction 

that children attend to, encode, and store in memory the information and behavior they see and 

hear on television or in other media and that they use that information to guide their own 

interests, motivations, and actions.  

2.8.1 Observational learning and information processing 

According to Bandura (1994), processes of attention and retention are the core of learning from 

viewing. Huesmann & Miller, (1994) proposed that television content contributes to children's 

cognitive scripts: learned patterns of action that lead to expectations about others, one's own 

behavior, con- sequences of that behavior, and acceptable forms of social problem solving. 
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Repeated viewing leads children to retrieve, rehearse, solidify, and expand existing scripts, 

resulting in cumulative long-term effects. Children who identify with media characters and who 

consider television a realistic reflection of the world are especially likely to incorporate and act 

on its messages.  

On its messages, although both of these theories were originally developed to understand media 

effects on social behavior, the same principles can be applied to cognitive and academic content. 

These principles lead to the "early learning hypothesis": those children learn a wide range of 

content from television, including letters, numbers, concepts, vocabulary, and creativity. 

Moreover, academic achievement may be affected indirectly by exposure to violent content 

because aggressive behavior tendencies interfere with learning, especially in school (Huesmann 

& Eron, 1986). 

2.8.2 Time Displacement 

One of the most popular hypotheses is that television viewing displaces or takes time away from 

such intellectually demanding activities as reading or homework (Koshal, Koshal & ,Gupta, 

1996), creative and imaginative activities ( Daniel, et al. 2001), physical activity, and social 

interaction (Griffin, 2012). This happens, according to the hypothesis, because television is 

highly attractive to children, presumably more so than participation in other activities. Not only 

does television displace concurrent activities and learning opportunities, according to this view, 

but extensive early experience with television can lead to enduring habits of time use that are 

both intellectually and physically passive. Turning on the television becomes a habit to relieve 

boredom, reducing the likelihood that children will find more involving, active pursuits. Not 

surprisingly, displacement theory predicts generally negative effects of television viewing, 

especially with respect to cognitive development, academic achievement, and active participation 

in society. 

2.8.3 Parental mediation theory 

Parental mediation theory posits that parents utilize different interpersonal communication 

strategies in their attempts to mediate and the negative effects of the media in their children lives. 

It also assumes that inter personal interactions about media that takes place between parents and 

their children play a role in socializing children in to society. (Lynn, 2011) 
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Valkenburg, et al. (1999) developed a scale to measure three different strategies of mediation and 

the outcomes that resulted from those parental practices: Active mediation, or talking with young 

people about the content they saw on television; restrictive mediation, or setting rules and 

regulations about children’s television viewing; and co-viewing (simply watching television with 

children). (Valkenburg, et al. 1999) 

Warren (2005) examined that every child and every parenting situation is different, and the 

movement from one type of parenting style to another does not happen instantaneously, or at a 

certain predefined moment in the life course. Moreover, parents and young people almost always 

have some disagreements about when and how those changes in parenting 

Warren (2005) pointed out some problems why parents are unable to mediate their children such 

as; A parent may view her own child as more mature than most, and thus may be overconfident 

in that child’s ability to discern for herself either television’s or the Internet’s nefarious 

messages, family interactions and family environment offer another explanation for lower levels 

of parental mediation, as the amount of time young people spend alone with media increases as 

parents’ availability decreases, suggesting that parents with heavier work schedules may be less 

available for discussions and less capable of enforcing restrictions. 

2.9. Summary and Implications 

Parental television mediation is considered as an essential factor in decreasing the negative 

effects of television as well as in encouraging the positive ones on children’s behavior. Studies 

consistently identified three parental television mediation strategies as active- discussing 

television content with children with the intention of making them critical viewers, restrictive- 

restricting children’s viewing time and content and co-viewing- watching television with 

children with no discussion involved. 

The main contributing factors that are believed to facilitate the use of these mediation styles 

include parental and children viewing habit, parental concern towards the negative effect of 

inappropriate television content and demographic characteristics and demographic characteristics 

such as parental sex, education, income, family structure on the use of parental television 

mediation. Parental viewing habit is found to influence the way children also engage in the 

medium. 
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Parental concern, basically, originates from the presence of inappropriate content on television. 

As there are several positive outcomes attributed to television, there are also negative outcomes 

that work against the advantage and benefit of children. Exposure to inappropriate television 

contents puts children at risk by influencing their perception and behavior.  

Less local studies have been discovered that examined whether parents mediate their children’s 

television viewing or not or to what extent they practice television mediation and also the level 

of mediation strategies that parents employ is not researched well.  

Therefore, this research investigates the presence of parental mediation. Moreover, the study 

aimed to identify the type of mediation strategy parents used most. As a result parents will have 

an insight of some effective mediation strategies in order to monitor their children’s TV viewing 

habit. In addition, the study also set out to explore the contribution of socio-economic status on 

the practice of parental television mediation. 
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Chapter Three 

Method 

In this section of the research provides details of description about research design and study 

variables, sample and sampling, instrument validation procedures and data analysis. 

3.1. Research Design 

The research uses descriptive survey study design. According to Frey & Cissan (2009) Survey 

method seeks to ascertain the beliefs, attitudes, values or behaviors of a population of interest 

from a sample of respondents selected from that population. Survey method will also allow 

gathering data from wider sample and enabling generalization to population. 

3.2. Study Area 

Addis Ababa is divided into ten sub cities. Since it was not feasible for the researcher to include 

all the sub cities, it was found to be practical to select a sub city where diverse socio-economic 

make up can be found. Therefore, the researcher selects Nefas Selk Lafto sub city to be the study 

area for this assessment. According to the sub city’s educational office, this sub city has 11 

private schools and 4 governmental school schools. The researcher purposively chooses two 

schools from Nefas Selk Lafto Sub City in terms having large number of students. These are: 

One private school called school of tomorrow and Mekdela elementary school from 

Governmental Schools.  

3.3. Population 

The study focuses on parents from the two schools who have access to national or foreign paid or 

free channels in their home. The total number of students from both study area is 580 which the 

researcher got this information from the school’s management offices. Mekdela elementary 

school have total 441 students from grade one up to grade three each grades have 3 sections with 

an average 47 students. School of Tomorrow has total 139 students from grade one up to three. 
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3.4. Sample Size and Sampling Technique 

While determining the number of sample appropriate for conducting the study Krejcie and 

Morgan’s (1970) formula was consulted. The formula is:  

 

Where: s = required sample size; X2 = the table value of chi-square for 1 degree of freedom at the 

Desired confidence level (3.841); N = the population size (580 in this case); P = the population 

proportion (assumed to be .50 since this would provide the maximum sample size); and d = the 

degree of accuracy expressed as a proportion (.05). Using this formula, the equivalent sample 

size for 580 population sizes is 226. Once sampling frame of the population and sample size 

identified, researcher follows cluster sampling technique where each section are assumed to be 

cluster from which random sections are selected. The justification to use cluster sampling is the 

existence of homogenous group in terms of variables researcher interested in. Following 

identified clusters, simple random technique is employed to selected section from each grade and 

the researcher took all students’ parents as participant. Assuming the sample contain both gender 

groups and include all grades.  

3.5. Study variables and Instruments 

3.5.1. Descriptions of instrument 

Demographic variables: The first part of the questioner which has directly and indirectly 

significant to research was included. This section was also designed to understand their 

relationship with that of research variables.  Demographic information included, gender, 

educational status and occupation. 

Measure on parental and children Television viewing habit: This section was designed 

to investigate the general TV viewing habit of children and also parents. This section also 

intended to investigate the amount of time and content for both parents and children. 

Furthermore, this section of the questionnaire was designed to generally assess whether or not 

parents monitored their children’s television viewing. Items which measured this section were 

developed by the researcher to address the general viewing habit of the children. 
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Measure on Parental Mediation of Television: This section was designed in order to 

measure the practice of parental television mediation in general and the type of mediation 

strategies parents employ in particular.  The television mediation items were developed by 

Valkenburg et al. (1999) 

The Television Mediation Scale contains 15 items (five items for each mediation style). The 

Items deal with the frequency with which parents’ use of different means to mediate their child’s 

television viewing.  

The scale has four point Likert type scale ranging from (1) Never to (4) Often. The scores are 

divided into the three subscales with active mediation, restrictive mediation and co-viewing 

mediation having a range of scores 15-60 each. 

3.6. Pilot Testing of the Instrument 

Pilot testing was found to be crucial after preparation of the instruments. The pilot test was 

conducted to ensure clarity, specificity, relevance and appropriateness of the items in line with 

the purpose of the study. Determining the reliability of the instruments adopted and designed was 

also another aim of the pilot test. Accordingly, translation of the instrument for this study was 

made from English into Amharic in order to contextualize the items in the instrument. The 

translation was conducted with utmost care and comparisons were made, Back translation of the 

instrument was conducted in order to ascertain the precise meaning of the wordings used during 

translation. The adviser of this thesis has evaluated the items and based on his recommendation, 

modifications were made. Afterwards, the instrument was tried on 30 parents who were selected 

from the study areas in a way the guaranteed diversity.  

Based on the response of the pilot group the reliability of the Parental Television Mediation 

Scale and the Parental concern towards the effect of television scale were assessed by computing 

Cronbach alpha.  
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For the interpretation of Cronbach alpha coefficient, Gliem and Gliem (2003) suggested the 

following rule of thumb: α ≥ .9 is excellent, .8 ≤ α ≤.89 is good, .7 ≤ α ≤.79 is acceptable, .6 ≤ α 

≤.69 is questionable, .5 ≤ α ≤.59 is poor, and α ≤ .5 is unacceptable. Similarly, Du Plessis and 

Hoole (2006) recommended Cronbach alpha level of .70 as accepted and indicative of a reliable 

scale. So, the value of Cronbac’s alpha for Parental Television Mediation Scale was 0.703. Thus, 

according to Gliem and Gliem (2003) explanation the value of the instruments used in this study 

is found to be acceptable. 

3.7. Data Collection Procedure  

3.7.1. Administration  

Following the pilot testing, every necessary precaution such as securing permission to enter 

research areas (Woreda Educational administrators and school administrators), was carried out. 

After the permission is granted from the school directors the researcher sent the questioner for 

the selected children’s parent / guardians via the children. This was on Monday October 02, 

2018. The researcher was following parents by phone and also the researcher answered and 

explained any questions and comments from parents related to the questioner. Questioners were 

returned starting from October Tuesday 03, 2018 up to October Thursday 12, 2018. Finally, the 

total returned questioners reached 200. Twenty six questioners remained in the participants’ 

home. The researcher also checked for completeness of the questioner. 

3.7.2. Data Analysis 

After the data were collected, different statistical tools employed for analysis. Be apart from 

systematically describing the variables of interest, analysis are done between the variables with 

the objective of determining the empirical relationship between them. Percentage tables and 

graphs were produced and inferential statistics including chi-square tests were employed. Chi 

square has the following assumptions; first, the two variables should be measured by ordinal and 

nominal level. The second assumption is two variables should consist of two or more 

categorical, independent groups. (Robert, 2009) 
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3.7.3. Ethical consideration  

Woreda Educational administrators and school administrators were contacted in person and an 

official letter that was issued by the Institute of Psychology in Addis Ababa University was 

handed over to them asking their permission and cooperation to allow the selected study site. 

After securing the consent of the administrators, questioners sent to selected parents via their 

children. On the questioner, there was an explanation about the purpose of the study as a result 

participants were assured that their participation is purely voluntary and the information they 

provide will be used for academic purpose only. The researcher answered any questions from 

parents related to the questions in person also via phone. 
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Chapter four 

Result 

This chapter presents the results of the study in accordance with the research questions raised. 

The first section presents background characteristics of the participants. The second part 

proceeds to discuss findings on parental and children television viewing habit. Then after, the 

third part discusses the findings regarding the practice of parental television mediation and the 

frequently used mediation strategies. Finally the last section focuses on, analyzing the effect of 

background and socio economic characteristics on the practice of parental television mediation.  

4.1.  Socio Demographic Information of Parents and Children 

Socio demographic information of the participants is presented in Table 1 below. Parental and 

children’s gender, marital status, education, and income are among the studied characteristics. 

Table 1 Socio demographic characteristics of respondents (N = 200) 

Demographic characteristics   N  % 

Gender (parents  Female  115 57.5% 

Male  85 42.5% 

Gender (Children)  Female  108 54% 

Male  92 46% 

Marital status  Unmarred  11 5.5% 

Married  135 67.5% 

Divorced 23 11.5% 

Widowed  19 9.5% 

Separated 11 5.5% 

Education  Can write and read  11 5.5% 

Primary Education 13 6.5% 

Secondary school  26 13.0% 

Certificate  22 11.0% 

College diploma 62 31.0% 

University 1
st
 degree 

and above  

66 33% 

Income Less than 5,000 birr  91 45.5% 

5,000 birr – 10,000 birr  9 4.5% 

10,000 birr – 15,000 birr 21 10.5% 

15,000 birr -20,000 birr  45 22.5% 

Above 20,000 birr  34 17% 
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From the selected 108 (54%) female and 92 (46 %) male students, the majority of the parents, 85 

(42.5%) were fathers and 115(57.5%) were mothers. Furthermore, Table 2 shows that about two 

thirds of the respondents (67.5%) were married and (19%) were widowed. Regarding educational 

status of the respondents, 11 (5.5%) only knew how to read and write while the data showed that 

26 (13%) have completed high school (Grade 9-12) while 13 (6.5%) have completed elementary 

education (Grade 1-8). Whereas, respondents who have first degree and above take 66 (33%) 

while 62 (31%) of the respondents have diploma.  

The study also revealed that 45.5% of the respondents earn average monthly income of less than 

5,000 ETB. Furthermore, 22.5% earn average monthly income of 15,000 – 20,000 ETB and 17% 

respondents earn an income of above 20,000 ETB. 

4.2. Television Ownership 

Acquiring background information on television access in the home is a basic factor for the study 

as it gives an indication of the level of children’s television exposure. Hence, table 4, below, 

presents television ownership in the sampled families. 

Figure 1 Television ownership  

 

99.50% 

0.00%

20.00%

40.00%

60.00%

80.00%

100.00%

120.00%

Yes No

Yes

No

0.5% 



 

31 
 

Figure 1, above, shows that 199 (99.5%) sampled homes have access to television and only 1 

(0.5%) home doesn’t have access to television. 

4.3. Parental and Children Television Viewing Habit  

4.3.1. Parental Television Viewing Habit  

Different questions were presented to respondents in order to assess their television viewing 

habits, particularly viewing time and program preference. The following Figure (Figure 2) 

presents the findings of the study in relation to parental viewing hours. 

Figure 2 Parental Television Viewing Hours (N=200) 

 

Figure 2, above, illustrates the distribution of parents according to their daily viewing hours. Out 

of 200 respondents, 98 respondents (48.5%) reported watching television 1hr – 1:30 min per day, 

followed by 87 respondents (43.5%) who watch television 1hr:30 min – 2:00 hours daily. 

Furthermore 10 respondents (5%) watch television 30 min – 1 hour were as 4 respondents (2%) 

watch television less than 30 minute and finally only one person (0.5%) do not watch television 

at all.  
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Table 2Parental Television Program in order of preference 

 

Preferred television program  N % 

News  185 82.5% 

Comedy  84 42% 

Documentary  42 21% 

Action film  47 23.5% 

Family film  92 46.0% 

Horror film  22 11% 

Police program  37 18.5% 

Reality show  45 22.5% 

Sport  93 46.5% 

Drama  157 78.5% 

Music  130 65% 

 

As seen in Table 3 above, the result indicated that the most frequently watched television 

programs are News 185 (82.5%), comedy 84(42%), documentary 42 (21%), action film 

47(23.5%), family film 92 (46%), horror film 22 (11%), police program 37 (11%), reality show 

45 (22.5%), sport 93 (46.5%), drama 157 (78.5%) and finally 130 (65%) parents prefer to watch 

music. 

4.3.2. Children’s Television Viewing Habit as reported by parents  

Parents reported their children’s viewing habit in terms of time spent viewing, program selection 

and program preference. Figure 3 and 4, below, presents children television viewing hour both 

on school days and weekends respectively as reported by parents. 
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Figure 3 Children Television Viewing Hours on school days (N=200) 

 

The graph demonstrates that 5 (2.5%) children view television for more than two hours during 

school days. 55 (27%) children view television for one hour up to two hour and half. In addition, 

the graph shows that 18 (9%) of the respondents reported that their children view television for 

one and half hours to two hours during school days, while 46 (23%) of the children view 

television only for less than half hour. Finally, the graph demonstrates that 28 (14%) of the 

children do not see television during school days. 
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Figure 4 Children television viewing Hours on weekend days (N=200) 

 

The graph displays that 51 (25.5%) children view television for more than two hours during 

weakened days. 60 (30%) children view television for 1hr – 1:30min. In addition, the graph 

shows that 55 (27%) of the respondents reported that their children view television for one hour 

and half up to two hours during weakened days, while 4 (2%) of the children view television 

only for less than half hour. Finally, the graph demonstrates that 4 (2%) of the children do not 

see television during weakened days. 

Parents were asked to report their children’s preferred programs. Accordingly, the data revealed 

that 185 (92.5%) of the respondents reported to their children preferring to watch kids program 

while 155 (77%) chose to watch cartoon programs, 133 (66.5%) chose drama as their children’s 

favorite television program and they choose educational programs 122 (61%) respectively. 

Moreover, the data also revealed that wrestling and horror programs were the children’s least 

choice. 
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Table 3 Children’s television program in order of preference. (N = 200) 

Preferred  television program  N % 

Cartoon film 155 775% 

Drama  133 66.5% 

Kids program  185 92.5% 

Educational  122 61% 

Restling 30 15% 

Sport  48 24% 

Horror  19 9.5% 

 

The study also attempted to see if there is any association between parental and children 

television viewing hours. Table 4 and 5 below shows Cross tabulation of Parental and Children 

Television Viewing in Hrs. 
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Table 4 Cross tabulation of Parental Television Viewing Hours and Children School Day Television Viewing Hours) 

  Parental Television Viewing 

Children 

school 

day 

Viewing 

 None  Less than 

30min 

30min-1h 1hr-

1:30mi 

1:30 

mi-2hr 

Total  Df X
2
 p 

None  0 1 2 18 7 25  

 

 

20 

 

 

 

33.696 

 

 

 

0.028 

Less than 30 min  0 0 5 25 16 46 

30 min-1hr 1 0 2 25 20 48 

1hr-1:30min 0 2 1 24 28 55 

1:30 min-2:00hr 0 0 0 4 14 18 

Over 2 hours  0 1 0 2 2 5 

Total  1 4 10 98 87 200 

Table 5: Cross tabulation of Parental Television Viewing Hours. and Children Weekend Television Viewing Hours.) 

 None  Less than 

30 min 

30 min-1hr 1hr-1:30 min 1:30 

min-2hr 

Total  Df X2 p 

None 0 0 0 2 0 2  

 

 

20 

 

 

 

215.282 

 

 

 

0.000 

Less than 30 

min 

0 3 0 1 0 4 

30 min-1hr 0 0 3 7 5 15 

1hr-1:30min 1 0 2 73 11 87 

1:30min-2:00 0 1 0 10 57 68 

Over 2 hours  0 0 1 9 13 23 

Total  1 4 6 102 87 200 
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The chi square result shows that there is an association between parental viewing hours and 

children’s school day viewing hours at [X2= 33.69, df= 20, p< 0.05] also the chi square showed 

there is also an association between parental viewing hours and children weekend viewing hours 

at [X2 = 215.282, df = 24, p < 0.05]. 

Figure 5 parental opinions on the effect of television on children’s behavior  

 

It can be seen from figure 5 that 71(35.5%) believe that television has less influence on their 

children’s behavior. Moreover, 14 (7%) of the respondents consider television as having no 

influence on children’s behavior. The figure also revealed that, slightly more than half of the 

respondents 115 (57.5%) believed that television has more influence on children’s behavior. 
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Figure 6 Parental opinions on how much inappropriate content (violence, sexual content, 

offensive language) does television have. 

 

Parental recognition of the occurrence of inappropriate content on television was also assessed to 

get an understanding of parental awareness. The findings indicate that 111(55.5%) of the parents 

report that there is a lot of inappropriate television content within the reach of children, while 

more than half of 66(33%) the respondents report the occurrence of inappropriate television 

content to be medium. Finally, the graph shows that 23 (11.5%) of the respondents reports that 

there is a little amount of inappropriate television content on television transmition. 

4.4. Parental Television Mediation Practice  

The second research question asked whether parents mediate their children’s television viewing 

or not. They were asked to express their views towards their practice of television mediation. 

The result revealed that, of the returned 200 samples, 138 (63.8%) reported that they mediate 

their children’s television viewing using different mechanisms, while 62 (30.7%) reported that 

they either do not monitor their children’s television viewing at all or they allow their children to 

watch anything the family watches.  

The third research question investigated which of the parental mediation strategies parents 

frequently used. In order to do that, Television Mediation Scale was employed.  
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The 15-item scale covered a range of mediation items that are grouped into three 5-item 

subscales of mediation: active mediation, restrictive mediation and co-viewing mediation thereby 

assessing parental mediation degree and type of mediation style. For each sub-scale, minimum 

score was five and maximum score was twenty. 

Frequency with which parents used each mediation styles was analyzed by comparing each 

household’s sum of scores in each mediation strategy. The mediation strategy with the highest 

score was taken as the one practiced the most. However, 16 (8%) of households that reported to 

use more than one mediation strategy were not considered in the study since they did not specify 

the mediation strategy they practice in their homes. 

Table 6 Frequency of Parental Television Mediation Strategies (N=184) 

Mediation strategies N % 

Active mediation 51 25.5% 

Restriction mediation 45 25.5% 

Co-viewing mediation  88 43% 

 

It is shown in Table that parents most regularly use co-viewing mediation style, followed by 

active and restrictive mediation. Since equal samples are taken from government school and 

private school, the finding revealed that government schools mostly practice co-viewing 

mediation followed by restrictive and active and also private school parents reported that mostly 

they practice active mediation followed by restrictive mediation and co-viewing mediation 

equally.  

4.5. Parental Television Mediation and socio-economic status of the family 

The fourth research question asked if the practice of parental mediation different across 

children’s TV viewing habit and socio – economic status of the family. 

Chi-square test used to determine if there was a relationship between the practice of parental 

television mediation and their household’s monthly earning. The chi-square test yielded a 

significant relationship between the two variables, X2 = 31.772, df = 12, p = .002. The fact that 
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the relation between these variables was significant, suggests that parental television mediation 

differs by household income. 

 Table 7.  Chi – tests on parental television mediation and monthly household income.  

 Active Restrictive Co-Viewing Df X2 P 

<5000ETB 

(Government School) 

9 12 83  

12 

 

31.722 

 

0.002 

>5000ETB 

(Private School) 

16 51 72 
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Chapter Five 

Discussion 

In this chapter, an attempt will be made to interpret and draw meaning from the major findings of 

the present study in light of the main themes of the research questions and the existing body of 

literature. 

The purpose of the present study was to investigate the TV viewing habit of children, as well as 

to assess the presence and practice of parental television mediation also to discover the style of 

mediation used by parents. Moreover the study also aimed at assessing whether socio-economic 

status has any implication on the practice of parental television mediation. 

5.1. TV viewing habit of children 

As indicated in the literature review, television is considered an integral part of the family 

activity that continues to take most of the young people’s free time (Vittrup, 2009). Television, 

as one form of media, plays a prominent role in children’s life due to its widespread use and 

availability. In this recent study the ownership of television grows to 99.5%. This can be 

potentially advantageous in cultivating knowledge and diverse experiences or it can be a 

breeding ground for several unexpected behavioral effects on children that are yet threatening to 

manifest themselves. While the positive effects are encouraged, the negative effects of this kind 

of exposure on children’s behavior need to be controlled especially in homes with children. This 

study revealed the amount of hours children spend on TV, on both school days and weekends. 

According to parent’s report that 5 (2.5%) children view television for more than two hours 

during school days. 55 (27%) children view television for one hour up to two and half hour. In 

addition, the graph shows that 18 (9%) of the respondents reported that their children view 

television for one and half hours to two hours during school days, while 46 (23%) of the children 

view television only for less than half hour. Finally, the graph demonstrates that 28 (14%) of the 

children do not see television during school days. 

The related literature which is study of the media use of children aged 5 to 10 finds that these 

very young children live in media- saturated environment and spend two hours daily in front of a 

screen on average. (Van dewater, et al. 2005)  
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More over the recent study demonstrated that 51 (25.5%) children view television for more than 

two hours during weakened days. 60 (30%) children view television for 1hr – 1:30min. In 

addition, the study shows that 55 (27%) of the respondents reported that their children view 

television for one hour and half up to two hours during weakened days, while 4 (2%) of the 

children view television only for less than half hour. Finally, the study demonstrates that 4 (2%) 

of the children do not see television during weakened days. Viewing habits typically increase 

throughout elementary school years and decreases during high school years. The years right 

before and after adolescence are the most opportune times to shape TV viewing habit. (Shanthi, 

et al. 2017)  

Previous researches have already established the fact that parental viewing habit determines 

children’s viewing habit (Sandstig et al., 2013; St Peters et al., 1999). In line with this report the 

recent study assessed the association between parental viewing habit and children viewing habit. 

It showed strong significant relationship between parental viewing hours and both children’s 

school day as well as weekend viewing hours. The significant relationship between parental and 

children’s viewing hours indicate that parents and children mostly spend their television viewing 

hours together. 

Previous researches have already established the fact that parental viewing habit determines 

children’s viewing habit (Sandstig et al., 2013; St Peters et al., 1999). In line with this literature 

the present study revealed the association between parental television viewing hours and children 

television viewing hours on both school day and weekends. The chi square result shows that 

there is a very strong association between parental viewing hours and children’s school day 

viewing hours. The same is also true between parental viewing hours and children weekend 

viewing hours. 

5.2. Parental Television Mediation Practice 

The study aimed to find out whether parents employ any monitoring mechanism regarding their 

children’s television viewing or not. The result of this study suggests that , 138 (63.8%) reported 

that they mediate their children’s television viewing using different mechanisms, while 62 

(30.7%) reported that they either do not monitor their children’s television viewing at all or they 

allow their children to watch anything the family watches. This implies, slightly more than half 
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of the parents who participated in the study described to monitoring their children’s television 

consumption using various methods, whereas 30.7% reported to either allowing their child to 

watch anything with the family or employ no monitoring strategy at all. The percentage 

difference between the two indicates that as much as there are parents who pro-actively monitor 

their children’s television usage, there are also parents who are lenient to pay much attention to 

their children’s television exposure. The mediation of parents has strong relationship with the 

recognition of the occurrence of inappropriate content on television.  

Sandstig (2013) stated that parental mediation is most prevalent in homes where parents’ belief 

in the effect of television on children is the strongest. This is to say that parental attitude towards 

television’s objectionable contents has a huge impact on the practice of parental mediation. Other 

research on parental mediation of children’s television viewing has highlighted the potential for 

parents to counteract negative effects and enhance positive effect of viewing. (Nathanson, 2001) 

On the present study too, parental recognition of the occurrence of inappropriate content on 

television was also assessed to get an understanding of parental awareness. The findings 

indicated that 111(55.5%) of the parents report that there is a lot of inappropriate television 

content within the reach of children, while more than half of 66(33%) the respondents report the 

occurrence of inappropriate television content to be medium. 

Parents who are indulgent to pay much attention to their children’s television exposure is 

because of limited awareness of the importance of mediating television content, limited 

awareness towards the potential negative effects of television. Even if the study showed parent’s 

positive awareness towards inappropriate content of TV, parents choose the strategy that expose 

children to adult materials that are not meant for them. In fact, the increased level of recognition 

of inappropriate content on television by parents can be taken as one of the justification for 

parents mediating their children’s television viewing as expected. This is opposite with Rue 

(1974) explanation on the reasons for the negligence of parents concerning television mediation 

where it is stated that the negligence could be due to the inability to enforce supervision, positive 

attitude towards television in general as well as the difficulty to differentiate between contents 

that are detrimental and educational.  

The finding showed more than half of the parents take the task of program selecting to children 

themselves is also another indication of parental mediation’s presence in these homes. Therefore, 
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to summarize, it is understood that if parents can recognize the scale of the occurrences of 

inappropriate content on television and know the influence of television on their children’s 

behavior, they were expected to mediate effectively. But what the result showed is the opposite. 

This might be the result of luck of awareness and negligence. 

Because parents have all the answers regarding the social world children must look to their 

parents to construct an understanding of themselves in that world. So, parental mediation 

typically is believed to be a parental intervention that can prevent unwanted media effects. 

(Nathanson, 2001) In line with this point, the third aim of this study was to discover which style 

of mediation was frequently used by parents. The findings have revealed that co-viewing is 

found to be the most prevalent television mediation style in the sampled parents with (43%) of 

the parents reporting to using this mediation style, followed by active (25.5%) and restrictive 

(25.5%) mediation styles. 

This finding is consistent with earlier studies conducted in the Netherlands by Valkenburg et al. 

(1999) where co-viewing is identified as the most practiced mediation style, while active 

mediation is more often used than restrictive mediation. On the contrary, Warren (2003) reported 

that parents used restrictive mediation, followed by active and then co-viewing mediation style. 

This finding differed from the current finding probably because the study assessed parental 

television mediation practice for a specific age group, which was not considered in this study. 

Valkenburg et al. (1999) proved that co-viewing is only predicted by the amount of television 

viewing done by children. This finding is further reaffirmed by the strong significant relationship 

detected between parental viewing hours and both children’s school day as well as weekend 

viewing hours.  

From this finding, it can be inferred that parents are aiding the exposure of children to adult 

materials on television without giving due considerations to the content type children should or 

should not be exposed to. Possible explanation for this could be seen from the angle of lack of 

awareness concerning the magnitude of the effect of children’s exposure to such contents from 

the parents’ side. Co-viewing gives parents perfect opportunity to turn the viewing process into a 

more productive and educational discussion. The same finding reported about this issue, co-

viewing can increase understanding of children’s programming. This means children who watch 
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educational programs. With their parents may learn more from the material than others children 

do. (Nathanson, 2001) but also some times most parents ignore this opportunity and enjoy the 

programs they watch sometimes choosing not to acknowledge the presence of children in the 

room. This was also confirmed by warren (2003) co viewing is just sharing viewing with no 

purposeful discussion of content which can arise from having common interest, seeking to have 

fun or as a coincidental activity. This can give a clue that there will be no discussion about the 

programs but only viewing because of common interest.  

5.3. Parental mediation across socio economic status 

Researches studies mediation practices from different perspectives. The first one is researchers 

tried to look mediation practices from different socio economic status of parents. Socio economic 

status (as measured by house hold income) seems to be the most important source of 

demographic differences between parents with and without rules (Time rules and program rules) 

– especially program rules. Parents with higher socio economic status were likely to have rules. 

(Van dewater, et al. 2005)  

The result of the current study revealed significant relationship between parental income and 

television mediation practice indicating that parental television mediation differs by household 

income. The result also demonstrated the mediation practice across government school and 

private school. This indicates, parents from government school mostly practice co-viewing 

mediation followed by restrictive and active mediation strategies. Parents from private school 

practices active mediation strategy followed by restrictive and co-viewing mediation strategy 

equally. This implied that most parents from private school don’t have a time to spend with their 

children because of being extremely busy, so rather than watching together and watch, they 

managed to discuss with their children openly to enlighten them the good and bad things from 

TV. Nathanson (2002) and Pavleen & Manisha (2014) also proved that, parents discuss the 

contents seen on television with their children; they increase their children’s chance of 

comprehending television content and learning from television content and learning from 

television. In addition Pavleen and Manisha, 2014 discussed that active mediation also 

demonstrates deliberate comment and actively explaining the nature and selling intent of TV 

content by parents. 
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Generally, this slightly agree with the others such as Van dewater et al. (2005) where findings 

indicated that parents with high socio-economic status were more likely to have rules regarding 

television viewing, which is one form of mediation. Particularly findings by Vittrup (2009) and 

Warren (2005) suggest that households with low socio-economic status reported higher level of 

co-viewing contrary to those with higher socio-economic status. This finding confirms the 

present finding because the study showed that the average monthly income of parents from 

government school is below 5000 ETB which is relatively the lowest. Further research is also 

mandatory to investigate what the outcome of co-viewing is in homes where it is so prevalent. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

46 
 

Chapter Six 

Summary, Conclusion and Recommendation 

6.1.  Summary 

The present study had three objectives. The first was to explore the viewing habit of the children 

and their parental mediation. The second was to explore the presence and level of parental 

television and finally the third objective was to identify the contribution of socio economic status 

on the practice of parental television mediation. Hence the study was designed to answer the 

following research questions.  

1. How is the TV viewing habit of children in Addis Ababa? 

2. Do parents mediate their children’s television viewing?  

3. What type of mediation strategies, do parents follow in order to regulate effects of TV on 

their children? 

4. Is the practice of parental mediation different across children’s TV viewing habit and socio-

economic status of the family?  

 

Accordingly, the data collected from two schools, governmental school (Mekdela Elementary 

School) and private school (School of Tomorrow Elementary, Bisrate Gebirel Branch). Totally 

200 parents participated from both study areas.  

Questionnaire that consisted three parts was used to measure demographic characteristics, 

parental and children television viewing habit and parental television mediation practice. 

Initially the instrument was administered on a pilot sample of 30 parents. The pilot results were 

used as an input to clarity.  

Within the intention of exploring the TV viewing habit of children, descriptive statistical 

techniques were employed. Investigation of relationship between parental television viewing 

habit and children television viewing habit (on school viewing hours and weakened viewing 

hours) were done using chi – square tests.  
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Similarly, descriptive statistics was used in order to explore the presence and absence of parental 

television mediation, which yielded a result that more than half of the participants employ 

television mediation techniques and the rest do not monitor their children television viewing. 

Frequently used television mediation strategies were examined as part of the analysis. To this 

effect, each house hold’s mean score on each mediation strategy was compared. Hence, the result 

of the analysis revealed the use of co- viewing mediation as the most frequently used strategy. 

The analysis of parental as well as children’s television viewing re affirmed this finding  as 

significant relationship was discovered between parental television viewing hours and children’s 

school day as well as weekend viewing hours. Similarity of television program between parents 

and children was also observed from the analysis. 

Finally, the present study further examined the practice of parental television mediation in 

relation to socio-economic status, using chi-square tests. Accordingly, monthly household 

income revealed significant relationship with parental television mediation. 

6.2. Conclusion 

The study confirmed the children’s TV viewing habit in almost every house hold. In addition the 

result affirm the practice of parental television mediation in many homes within the existence of 

all the three mediation types, more over the study reported the prevalence of parental co-viewing. 

The study also indicated the danger many children face in the midst of families who are not 

critical enough in their television viewing. The significant relationship between the viewing 

hours of both parents and children also strengthens the implication that children are exposed to 

adult materials that are not meant for them.   

Children’s exposure to inappropriate television content will continue to increase as more access 

through the fast spreading television and various TV channels become available in homes. 

Therefore implementing an effective mediation strategy that teaches children how to be selective 

and discern television contents that are only beneficial and educational are of utmost importance 

in order to protect children from inappropriate television content.  



 

48 
 

Parents play significant role in managing their children’s TV viewing habit and to monitor the 

influences of the other socializing agents that participate in their children’s everyday lives, 

including Television.  

The study also shade light on how the access to both domestic as well as satellite television 

channels and parental as well children’s television viewing habits provided a glimpse of the level 

of exposure readily available for children. 

Among the limitations of this study the first one is the fact that all the results were based on 

parents’ self-reports. Such kinds of responses are the sources of social desirability responses. 

When parents are asked about the use of mediation strategies, they may be more likely to answer 

in accordance with what they thought is socially acceptable and not what they actually practice 

and think. 

Another limitation of current study was the survey did not study another media agents like online 

media. Future research should explore more on this. In addition, the researcher of this study 

believes that content-specific studies would obtain a more concrete result regarding parental 

mediation techniques. 

Also the study didn’t look level of parental concern towards the effect of inappropriate television 

content in detail. But, the most significant contributions of this study were revealing the TV 

viewing habit of parents and children as well as the practice and level of parental television 

mediation. 
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6.3. Recommendation 

On the basis of the discussions of the major findings made above and the conclusions drawn, the 

researcher forwards the following suggestions 

1. Parents are advised to give attention, be conscious and critical to their children more than 

anything they own. 

2. Innovators should design television controlling mechanisms like parental guidance device 

on the satellite transmitters. 

3. Medias should design specific messages to raise the awareness of parents by using 

different shows, panel discussion and documentaries. 

4. Administrators, professionals, psychologists, practitioners and social policy makers are 

advised to design an intervention project so as to keep our cultures and norms within the 

generation. 

5. Schools and teachers are advised to seriously teach advice and also warn students about 

selecting television contents. 

6. Finally, this study gave some implications for future research. First, future research 

should expand the scope of the present study (on different age groups, on online media, 

on mobile and computer usage and so on). Second, the future research should include 

children’s report during survey. Third, the future research should conduct actual 

observation of parental and children’s media usage. 
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Appendices 

Appendix A 

Addis Ababa University 

Department of Psychology 

 

Dear Parent/Guardian, 

 This study focuses on the practice of parental mediation and assesses the type of 

mediation strategies parents use towards their children’s daily television viewing. 

The data gathered from this study will only be used for academic purposes. It is 

important that you understand that your participation is voluntary and that the 

information you give us is highly confidential. You do not need to write your 

name. I, therefore, encourage you to be open and honest about your response. 

 

 

 

 

I thank you for your kind cooperation. 
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Part I: Socio Demographic Information of Parents and Children  

 

Directions: Please circle the answers that best represents your response to the 

questions.  

 

1. Sex (Parents) 

    1. Male                                     2. Female  

2. Marital Status  

     1. Married                               4. Widowed  

     2. Single                                  5. Separated  

     3. Divorced  

3. Educational Status  

     1. Church/Mosque Education                      4. Certificate  

     2. Primary education                                    5. College Diploma  

     3. Secondary education and vocational        6. University Degree and above  

     Other (Specify) __________________  

4. Occupation of the parent who is the head of the family  

    1. Government employee                               4. Self employed  

    2. Non-government employee                       5. Homemaker  

    3. Private organization employee                  6. Pensioner  

     Other (Specify)_______________  

5. What is the average monthly income of the household?..................................... 

 

6. Sex of the child 

     1. Male              2. Female 

7. Age of the child …………………… 
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Part II: Parental and Children Television Viewing Habit 

 

Directions: Please circle the answers that best represents your response to the 

questions.  

 1.  Do you own a Television?  

1. Yes                                                                   2. No  

2. In a typical day how much of your time do you spend watching Television?  

1. None                                                                   4. 1 hr – 1:30 hr  

2. Less than 30 min                                                5. 1:30 hr – 2:00 hr 

3. 30 min – 1 hr                                                      6. Over two hour 

3. What kind of Television content do you enjoy watching the most? (Mark all that apply) 

                   Watch        Not watch                            Watch                    Not watch  

News                                                 Comedies                                          

Documentary                                    Action movies                                    

Family movie                                     Horror                                               

Police programs                                 Reality TV                                      

Sports                                                Drama                                               

Music                                                Others (Specify)_________ 

 The next questions are about your child’s television viewing habit.  

4. How much TV do your children watch on a school day?  

1. None                                                                     4. 1 hour – 1:30 min 

2. Less than 30 min                                                  5. 1:30min – 2 hour 

3. 30 min – 1 hour                                                     6. Over 2 hours 

5. How much TV do your children watch on a weekend?  

1. None                                                                          4. 1 hour – 1:30 min 

2. Less than 30 min                                                        5. 1:30min – 2 hour 

3. 30 min – 1 hour                                                          6. Over two hours 
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6. Who selects the programs your children watch?  

1. The child                                                      5. Brother or sister  

2. Father                                                           6. Friend  

3. Mother                                                          7. Relatives who live with me  

4. Babysitter                                                     8. Grandparents  

Other (Specify) __________  

7. How closely do you keep an eye on what TV programs your children watch? Please select the 

response that best matches your view.  

1. I don’t allow my children to watch TV much at all  

2. I choose carefully what my children watch  

3. I intervene when programs become unsuitable  

4. My children watch whatever the rest of the family does  

5. I don’t control what my children watch on television at all  

 
8. Which of the television program do your children frequently watch at home?  

                                         Watch            Not watch                       Watch               Not watch  

Cartoon                                                                     Drama                                        

Children program                                    2               Educational TV                                                                       

Wrestling                                                                  Sport                                              

Horror movies                                                          Other (Specify)_____________  

9. How much influence do you think television has on your children’s behavior?  

1. More influence                      2. Less influence                                 3. No influence  

10. How much inappropriate content (such as violence, sexual content, offensive language) for children 

do you think there is on Television?  

1. Little amount                        2. Medium amount                       3. Large amount  
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Part III: Television Mediation scale 

 

Direction: Below are questions about how your child watches television at home. Please indicate 

how often you act in each of the following ways. 

 

 Never Rarely Sometimes Often 

 

1. How often do you try to help your 

children understand what s/he sees on TV?  

 

1 2 3 4 

 

2. How often do you point out why some 

things actors do are good?  

 

1 2 3 4 

 

3. How often do you point out why some 

things actors do are bad?  

 

1 2 3 4 

 

4. How often do you explain the motives of 

TV characters?  

 

1 2 3 4 

 

5. How often do you explain what 

something on TV really means?  

 

1 2 3 4 

 

6. How often do you say to your children to 

turn off TV when s/he is watching an 

unsuitable program?  

 

1 2 3 4 

 

7. How often do you set specific viewing 

hours for your children?  

 

1 2 3 4 
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8. How often do you forbid your 

children to watch certain programs?  

 

1 2 3 4 

 
9. How often do you restrict the 

amount of children viewing?  

 

1 2 3 4 

 
10. How often do you specify in 

advance the programs that may be 

watched?  

 

1 2 3 4 

 
11. How often do you watch together 

because you both like a program?  

 

1 2 3 4 

 
12. How often do you watch together 

because of a common interest in a 

program?  

 

1 2 3 4 

 
13. How often do you watch together 

just for the fun?  

 

1 2 3 4 

 
14. How often do you watch your 

favorite program together?  

 

1 2 3 4 

 
15. How often do you laugh with your 

children about the things you see on 

TV?  

 

1 2 3 4 
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Appendix B 

 

በአዱስ አበባ ዩኒቨርስቲ ዴህረ ምረቃ ትቤት 

የስነ ትምህርትና ባህሪ ጥናት ኮላጅ 

ሳይኮልጂ ትምህርት ቤት 

 

የተከበሩ ወሊጅ/አሳዲጊ፡- 

ይህ ጥናት ወሊጆች/አሳዲጊዎች በሌጆች የየቀን የቴላቭዥን አጠቃቀም ሊይ ስሇሚያዯርጉት 

ክትትሌና ቁጥጥር እንዱሁም ስሇሚጠቀሙት የክትትሌና የቁጥጥር ስሌት የሚያስስ ነው፡፡  

ከዚህ ጥናት የሚገኘው መረጃ ሇትምህርት አገሌግልት ብቻ የሚውሌ ነው፡፡ በዚህ ጥናት ሊይ 

መሳተፍዎ ሙለ በሙለ በፇቃዯኝነት ሊይ የተመሠረተ ሲሆን፤ በዚህ መጠይቅ ሊይ 

የሚያሰፍሩት መረጃ ሚስጥራዊ እና ሇማንም የማይተሊሇፍ መሆኑን ሊረጋግጥሌዎት እወዲሇሁ፡

፡ ስምዎትን መፃፍ አያስፇሌግዎትም፡፡ ስሇዚህም መጠይቁን ሲሞለ በተቻሇዎት መጠን ግሌፅ 

እና እውነተኛውን መረጃ እንዱሞለ አበረታታዎታሇሁ፡፡  

 

ስሇ ቀና ትብብርዎ በቅዴሚያ አመሰግናሇው፡፡ 
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ክፍሌ 1: ጠቅሊሊ መረጃ  
         
 መመሪያ: እባክዎ ከዚህ በታች ሇተዘረዘሩት ጥያቄዎች ትክክሇኛውን መሌስ በማክበብ 
ይመሌሱ፡፡  
 

1. መጠይቁን የሚሞሊው ሰው ፆታ  
 
      1. ወንዴ             2. ሴት  
 

2. የጋብቻ ሁኔታ  
 
      1. ያገባ/ች                4. በሞት የተሇየ  

      2. ያሊገባ/ች               5. የተሇያየ  

      3. የተፊታ  
 

3. የትምህርት ዯረጃ  
 
 1. ማንበብ መጻፍ የሚችሌ/የምትችሌ                4. ሰርተፉኬት                                

 2. የመጀመሪያ ዯረጃ ትምህርት        5. ኮላጅ ዱፕልማ  

 3. የሁሇተኛ ዯረጃ እና ቮኬሽናሌ ትምህርት ያጠናቀቁ   6. የዩኒቨርስቲ መጀመሪያ ዱግሪ እና    

ላሊ (ይጠቀስ)___________________________  

4. የቤተሰብ ሃሊፉው የሥራ ሁኔታ  

1. የመንግስት መስሪያ ቤት ተቀጣሪ                4. በግሌ ስራ የሚተዲዯር  

2. የመንግስት ያሌሆነ መስሪያ ቤት ተቀጣሪ         5. የቤት እመቤት  

3. የግሌ ዴርጅት ተቀጣሪ                        6. ጡረተኛ   
 

5. የቤተሰቡ አማካኝ ወርሃዊ የገቢ መጠን ምን ያህሌ ነው? ………………………  

6 የሌጅዎ ፆታ? 

1. ወንዴ            2. ሴት  

7. የሌጅዎ እዴሜ?……………………… 

 

 

 

 

 

 



 

63 
 

ክፍሌ 2: የወሊጆችና የሌጆች የቴላቭዥን ምሌከታ ሌምዴ  
          
መመሪያ: እባክዎ ከዚህ በታች ሇተዘረዘሩት ጥያቄዎች ትክክሇኛውን መሌስ በማክበብ  
ይመሌሱ፡፡  
 

1. ቴላቪዥን አሊችሁ?  
 
        1. አዎ አሇን                      2. የሇንም  
 

2.  በቀን ውስጥ ምን ያህሌ ጊዜዎን ቴላቭዥን በማየት ያሳሌፊለ?  
         1. ምንም አሊይም               4. ከአንዴ -  አንዴ ሰዓት ከግማሽ 
         2. ከግማሽ ሰዓት ያነሰ           5. አንዴ ሰዓት ከግማሽ - ከሁሇት ሰዓት  
         3. 30 ዯቂቃ - አንዴ ሰዓት       6. ከሁሇት ሰዓት በሊይ  
 

3. ከቴላቭዥን ፕሮግራሞች ውስጥ በቤትዎ አብዛኛውን ጊዜ የሚታየው የትኛው ነው?  
             
                               የሚታየው         የማይታየው                        
 
ዜና                         
አስቂኝ ፉሌም                                             
ዘጋቢ ፉሌም                                               
በዴርጊት የተሞሊ ፉሌም      
የቤተሰብ ፉሌም                                            
የሚያሰፇራ ፉሌም                                        
የፓሉስ ፕሮግራም                                       
በእውነተኛ የሰዎች የየቀን ኑሮ                           
ሊይ የሚያተኩር ፉሌም  
ስፓርት                                                   
ዴራማ                               
ሙዚቃ                 
ላሊ (ይጠቀስ)_______  
 
የሚቀጥለት ሦስት ጥያቄዎች የሌጆችዎ የቴላቭዥን አጠቃቀም ሊይ የሚያተኩሩ ናቸው፡፡  
 
4. በትምህርት ቀናት ሌጆችዎ ምን ያህሌ ሰዓት ቴላቭዥን ያያለ?  
    1. ምንም አያዩም                   4. ከአንዴ -  አንዴ ሰዓት ከግማሽ 
    2. ከግማሽ ሰዓት ያነሰ               5. አንዴ ሰዓት ከግማሽ - ከሁሇት ሰዓት  
    3. 30 ዯቂቃ - አንዴ ሰዓት           6. ከሁሇት ሰዓት በሊይ  
5. ቅዲሜ እና እሁዴ ሊይ ሌጆችዎ ምን ያህሌ ሰዓት ቴላቭዥን ያያለ?  
 
   1. ምንም አያዩም                   4. ከአንዴ -  አንዴ ሰዓት ከግማሽ 
   2. ከግማሽ ሰዓት ያነሰ               5. አንዴ ሰዓት ከግማሽ - ከሁሇት ሰዓት  
   3. 30 ዯቂቃ - አንዴ ሰዓት           6. ከሁሇት ሰዓት በሊይ  
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6. ሌጆችዎ የሚያዮትን የቴላቭዥን ፕሮግራም የሚመርጠው ማነው?  
 
   1. ሌጁ/ሌጅቷ እራሱ/ስዋ             5. እህት ወይም ወንዴም  
   2. አባት                          6. ጓዯኛ  
   3. እናት                          7. አብረው የሚኖሩ ዘመድች  
   4. ሞግዚት                        8. አያቶች  
           ላሊ (ይጠቀስ)_________________________  
7. የሌጆችዎ የቴላቭዥን አጠቃቀምና የሚያዩትን ፕሮግራሞች ምን ያህሌ ይከታተሊለ? 
(እባክዎ የእርሶን እውነተኛ እይታ የሚገሌፀውን መሌስ ይምረጡ)  
 
     1. ሌጆቼ ብዙ ጊዜ ቴላቭዥን እንዱያዩ አሌፇቅዴም  
     2. ሌጆቼ የሚያዩትን የቴላቭዥን ፕሮግራሞች በጥንቃቄ እመርጣሇሁ  
     3. ሌጆቼ የሚያዩት የቴላቭዥን ፕሮግራም ተገቢ ያሌሆነ ሆኖ ሳገኝ ጣሌቃ እገባሇሁ  
     4. ሌጆቼ ቤተሰቡ የሚያየውን ማንኛውንም የቴላቭዥን ፕሮግራም አብረው ይከታተሊለ  
     5. ሌጆቼ የሚያዩት የቴላቭዥን ፕሮግራሞች ሊይ ቁጥጥር አሊዯርግም  
8. ሌጆችዎ በብዛት የሚመሇከቱት የቴላቭዥን ፕሮግራም የትኛው ነው?  
 
                           የሚታየው           የማይታየው                                                   
ካርቱን ፉሌም                                                         
ዴራማ                                  
የሌጆች ጊዜ                                                           
ትምህርታዊ                             
ነፃ ትግሌ                                                               
ስፓርት                                 
የሚያስፇራ ፉሌም                                                   
ላሊ (ይጠቀስ)__________  
 
 

9. ቴላቭዥን በሌጆች ትምህርት ሊይ ያሇው ተፅእኖ ምን ያህሌ ነው ብሇው ያስባለ?  
 
   1. ብዙ ተፅዕኖ አሇው       2. ትንሽ ተፅዕኖ አሇው      3. ምንም ተፅዕኖ የሇውም  
 

10. ሇሌጆች ተገቢ ያሌሆኑ (ሇምሳላ ጭካኔ አዘሌ ፕሮግራሞች፣ ተገቢ ያሌሆኑ ቋንቋዎች 
የሚጠቀሙ፣ እንዱሁም     በተቃራኒ ፆታ መካከሌ ስሇሚዯረግ ግንኙነት በግሌፅ የሚያሳዩ) 
ፕሮግራሞች ምን ያህሌ በቴላቭዥን ይተሊሇፊለ ብሇው ያስባለ?  
 
  1. ትንሽ                      2. መካከሇኛ                    3. ብዙ  
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ክፍሌ 3: የቴላቭዥን ክትትሌ እና ቁጥጥር መሇኪያ መጠይቅ 
መመሪያ: ከዚህ በታች የሌጆችዎን የቴላቭዥን አጠቃቀም 
የሚያስሱ ጥያቄዎች ተዘርዝረዋሌ፡፡ እባክዎ ሇተዘረዘሩት 
ጥያቄዎች ትክክሇኛውን መሌስ በተሰጡት ቦታዎች ሊይ 
የሚገኙትን ቁጥሮች በማክበብ ይመሌሱ፡፡ ፇፅሞ  

ፇፅሞ እም
ብዛ
ም  

አንዲን
ዳ  

አብዛ
ኛው
ን 
ጊዜ  

1. ሌጆችዎ በቴላቭዥን የሚያዩትን ፕሮግራም እንዱረደት 
ያብራሩሊቸዋሌ?  
 

1  2  3  4  

2. በቴላቪዥን የሚታዩ ገፀ ባህሪያትን ስሇሚሰሩዋቸው 
አንዲንዴ ጥሩ ተግባሮች ሇሌጆችዎ ገሇፃ ያዯርጉሊቸዋሌ?  
 

1  2  3  4  

3. በቴላቪዥን የሚታዩ ገፀ ባህሪያትን ስሇሚሰሩዋቸው 
አንዲንዴ መጥፎ ተግባሮች ሇሌጆችዎ ገሇፃ ያዯርጉሊቸዋሌ?  
 

1  2  3  4  

4. በቴላቪዥን የሚታዩ ገፀባህሪያትን የሌብ ሃሳብ ሇሌጆችዎ 
ያብራራለ?  
 

1  2  3  4  

5. በቴላቪዥን የሚተሊሇፈ ፕሮግራሞችን እውነተኛ ትርጉምና 
ትክክሇኛ ሉያስተሊሌፈ የፇሇጉትን መሌእክት ሇሌጆችዎ 
ያብራራለ?  

1  2  3  4  

6. ሌጆችዎ ተገቢ ያሌሆኑ የቴላቭዥን ፕሮግራም ሲመሇከቱ 
አግኝተው ቴላቭዥኑን እንዱያጠፈ አዘው ያውቃለ?  

1  2  3  4  

7. ምን ያህሌ ጊዜ ሌጆችዎ ቴላቭዥን የሚመሇከቱበትን ሰዓት 
ይወስናለ?  

1  2  3  4  

8. ምን ያህሌ ጊዜ ሌጆችዎ የተወሰኑ የቴላቭዥን 
ፕሮግራሞችን እንዲይመሇከቱ ይከሇክሊለ?  

1  2  3  4  

9. ምን ያህሌ ጊዜ ሌጆችዎ የቴላቭዥን ፕሮግራም 
በመከታተሌ የሚያሳሌፈትን የጊዜ መጠን ይወስናለ?  

1  2  3  4  

10. ሌጆችዎ እንዱያዩ የሚፇቅደትን የቴላቭዥን ፕሮግራሞች 
አስቀዴመው ይገሌፃለ?  

1  2  3  4  

11. የምትወደትን የቴላቭዥን ፕሮግራም ከሌጆችዎ ጋር 
አብራችሁ ትመሇከታሊችሁ?  

1  2  3  4  

12. ከሌጆችዎ ጋር ስሇ አንዴ የቴላቭዥን ፕሮግራም ባሊችሁ 
ተመሳሳይ ዝንባላ ምክንያት አብራችሁ ትመሇከታሊችሁ?  

1  2  3  4  

13. ከሌጆችዎ ጋር በቴላቭዥን ፕሮግራሞች ሇመዝናናት 
አብራችሁ ትመሇከታሊችሁ?  

1  2  3  4  

14. የእርስዎን ተመራጭ የቴላቭዥን ፕሮግራሞች ከሌጆችዎ 
ጋር አብረው ይመሇከታለ?  

1  2  3  4  

15. በቴላቭዥን በምትመሇከቱት ነገር ከሌጆችዎ ጋር 
ይስቃለ?  

1  2  3  

 


