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Abstract 

The main purpose of this study was to assess the level of implementation of active learning and 

identify the major challenges that affect its proper implementation in the Government Secondary 

Schools of West Wollega Zone, Oromia National Regional State. In order to achieve this 

purpose, three basic research questions were set. Descriptive survey design and both 

quantitative and qualitative methods were employed in the study. The study was conducted in 

fourteen secondary schools selected from a total of 70 secondary schools using simple random 

sampling technique. Teachers and students were selected by stratified sampling technique while 

school principals and supervisors were selected by availability sampling technique. To gather 

data, questionnaires, interviews, observation, focus group discussion and document analysis 

were employed. Quantitative data were analyzed using descriptive statistical tools while 

qualitative data were analyzed through the use of summaries and themes. Outcomes of the study 

suggested that the level of implementation of active learning methodology was low as classes 

were more of teacher-dominated. The most dominant methods of teaching employed were lecture 

and direct instruction. The finding indicated that the factors that challenge the implementation of 

active learning were mainly administrative and curriculum related factors, rather than scarcity  

of material and financial resource. On the bases of the outcomes of the study, it was concluded 

that active learning methodology is not effectively employed to improve student learning 

outcomes due to in school factors. Based on the conclusions, it was recommended that, 

principals and supervisors should inspire and train teachers on the use of active learning method 

and they should change learning culture from focused on teaching to focus on learning. 

 

 KEY WORDS: Practice of Active Learning methods, teaching method, student-centered 

teaching, teacher-centered teaching.    
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CHAPTER ONE: INTRODUCTORY ASPECTS OF THE STUDY 

 

This chapter deals with the basic aspects of the problem which was studied. It includes the 

background of the study, statement of the problem, objectives of the study, significance of the 

study, scope and limitations of the study, definition of terms, and organization of the study. 

1.1.Background of the Study 

 

One of the purposes of education is to enable students develop knowledge, skill and attitude.  

Schools play a central role in realizing this purpose of education through teaching and learning 

activities which use diverse methods of teaching (Kane, 2004). And, for more effectiveness, 

these methods should involve learners actively. The implementation of active learning, on its 

part, requires meeting minimum quality standards in terms of inputs (facilities, teaching 

materials, qualified teachers, parent and community support), processes (effective leadership, 

monitoring and evaluation, accountability, community participation, effective teaching and 

learning and student assessment) and outputs (high student learning, societal and individual 

returns (Farrant, 1980).  

In Ethiopia, the existing policy calls for emphasis on an active learning and teaching approach 

and demands teachers to employ this methodology (TGE Policy, 1994). However, attempt has 

been made by the policy document and other subsequent education strategy documents to give 

elaborations and indicate how it can be translated into teaching and learning at the classroom 

level (Lema Stegn, 2015). Thus, learner-centered pedagogy is most commonly understood for 

what it is not. Even education personnel at different levels are only speaking about the term 

without mastering it and thereby providing a support system for teachers. Under such 

circumstances, curriculum designers, textbook writers, teacher training institutions, education 

experts, and teachers all followed their own ways in implementing this approach.   

As part of the effort to explore the situation surrounding the implementation of active learning 

methodology, the researcher visited a school which was not included in the study and observed 

three sections of grade 9 and another three of grade 10. Teachers teaching English, Mathematics, 

Geography, Biology and Chemistry were observed. The observations made suggested that 
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classroom activities were limited to teacher oral presentation accompanied by asking oral 

questions and oral answers given by students. Other active learning methods and activities were 

not largely observed during lesson observations. Besides, teachers were not observed providing 

constructive feedback to students. It is these situations which helped the researcher identify a 

researchable problem related to the practices and challenges of implementing active learning. 

While the policy stipulated the employment of active learning methodology, the practice seems 

to differ from it altogether providing the background to study, the lack of harmony between 

policy and practice and the causes thereof. 

A number of studies were conducted on the implementation of active learning by various 

researchers. Among those who carried out studies are found Alemu Olijira (2005, 

TibebuTekletsadik (2006) and Solomon (2004). They all found out that active learning was not 

effectively employed. The fact that a number of years passed since the studies were conducted, it 

is necessary to carry out a study on the topic as it pertains to  West Wollega Zone of  the Oromia 

National Regional State. The researcher inspire to study on this topic to explore the degree at 

which this issue implemented in the secondary school of the study area.  

1.2. Statement of the Problem 

Studies on active learning methods conducted in the country so far indicated that the practice of 

active learning methods is low (Daniel, 2007; Ministry of Education, 2002, 2006, 2007). 

Furthermore, Taye (2008), in his thesis for his masters‟ degree fulfillment, studied the 

perceptions and practices of active learning methods in English language classes of Dilla 

University, Ethiopia. Results of the study indicated that instructors and students had positive 

attitudes towards active learning although the level to which it was practiced was low. Birhanu 

(2010:183) studied the implementation of active learning methods in six Universities of Oromia 

National Regional State and summarized the outcomes as follows: 

Although the employment of active teaching and learning is emphasized in 

Ethiopian policies, traditional lecture methods, in which lecturers talk and 

students listen, dominate most classrooms. Relatively little use is made of active 

learning methods such as cooperative learning, inquiry-based learning, discovery 

learning, problem-based learning and discussion methods. The common 



3 
 

obstacles found included lack of time and resources to implement problem-based 

learning; rigidity of the time table; negative lecturer attitudes; lack of 

instructional materials and administrative support; and the huge amount of 

content to be covered.  

The Ethiopian education and training policy of 1994 emphases the implementation of active 

learning approaches in teaching (MoE, 2002:31).As indicated, this is an approach that promotes 

higher order thinking and problem solving capacities in order to produce problem solving 

citizens. It is also a way of improving the quality of education (MoE, 2001:40).  

As teachers are the key influencers, therefore their opinions regarding the active learning 

approaches and their attitudes seem to be very important to explore. For example, what do 

teachers think about active learning? Which type of active learning do they use? And what are the 

main challenges they face when they use active learning techniques? However in West Wollega 

Zone, few studies have been done to explore the issue of active learning approaches in schools. 

Hence the aim of the study is to assess the level of implementation of active learning/ student 

centered approaches and identify the major challenges/ factors that hinder the implementation of 

this approaches in secondary school of West Wollega Zone, Oromia National Regional State.  

In addition to those mentioned in the background of the study, it was such outcomes of studies 

which motivated the researcher to examine the situation of the practice of active learning 

methods and its challenge in the secondary school of West Wollega Zone of the Oromia National 

Regional State. The preliminary investigation made by the researcher suggested that active 

learning methods were not properly practiced and the process of teaching and learning was 

facing challenges. Therefore, this study attempted to answer the following basic research 

questions: 

1. What is the level of implementation of active learning in the secondary schools of West 

Wollega Zone?  

2. How are active learning methods implemented in the secondary schools of West Wollega 

Zone?  
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3. How do curricular, administrative, material and financial challenges influence the 

implementation of active learning methods in the secondary schools of West Wollega Zone?  

1.3. Objectives of the Study 

The study included both general and specific objectives 

1.3. 1. General Objective 

The general objective of the study was to assess the practices and challenges of implementing   

active learning methods in the secondary schools of West Wollega Zone. 

1.3. 2. Specific Objectives 

The specific objectives of this study included the following: 

• Examining the level of implementation of active learning in the secondary schools of 

West Wollega Zone.  

• Investigating how active learning methods were implemented in the secondary schools of 

West Wollega Zone. 

• Determining the ways by which curricular, administrative, material and financial 

challenges influenced the degree of implementation of active learning methods in the 

secondary schools of West Wollega Zone. 

1.4. Significance of the Study 

The study derives its significance from the following benefits it provides: 

• Bringing the prevailing practices and challenges faced in the implementation of active 

learning methods in the secondary schools of West Wollega Zone to the attention of 

concerned Zonal authorities thereby helping them take necessary measures to improve 

the process and produce better educated students 
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• Providing feedback on the strength and weakness of the implementation of active 

learning methods in the secondary schools of West Wollega Zone to principals, 

supervisors and teachers 

• Suggesting useful mechanisms for bringing about improvement in the employment of 

active learning methods in the secondary schools of West Wollega Zone 

•  Serving as a stepping stone for those who wish to conduct further study on the topic 

under study.  

1.5. Delimitation of the Study 

The research was conducted in west Wollega Zone of Oromia Region. There are 70 government 

secondary schools in the Zone. For the purpose of its manageability, the study was delimited to 

fourteen secondary schools in the Zone with the assumption that they represent all secondary 

schools of the Zone. Private secondary schools were excluded from the study due to financial 

and time constraints. 

Studying active learning involves a number of areas. However, the study was limited to assessing 

the level, factors, and challenges of the implementation of active learning methods in the 

secondary schools of West Wollega Zone. 

1.6. Limitations of the Study 

One of the limitations was lack of cooperation of some Woreda Education Bureau officials, 

principals and teachers to participate in the study. However, mechanisms were created to 

persuade and involve them actively as participants in the study. 

1.7. Operational Definition of Terms 

Although terms are generally taken to be self-explanatory defining some concepts is important 

since the terms could be used in different context. Thus, the following terms are defined for the 

purpose of clarity and focus in this study. 

Governmental School: This refers to a school run by the government in Ethiopia. 
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Practice: This refers to all those activities employed in implementing active learning whose 

adequacy is measured in terms of the perceptions of teacher, student and school authorities. 

School principal: This refers to both principals and vice principals 

Secondary School:  The second level of education in Ethiopia which includes grades nine and 

ten. 

1.8.     Organization of the Study 

This study has five chapters. The first chapter has the introductory part and includes back ground 

of the study, statement of the problem, objectives of the study, significance of the study, 

delimitation of the study, limitation of the study, organization of the study and operational 

definition of key terms. Chapter two discusses over the review of related literature. The third 

chapter presents the research design and methodology. Chapter four presents and analyzes data. 

The fifth chapter presents summary, conclusion and recommendations. Finally appendices and 

references are attached to the last part of the study report. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

Until several decades ago, it was considered that students are only receivers and knowledge can 

be delivered to them by those who are knowledgeable.  In contrast, according to the modern 

cognitive psychology, it has been revealed that learning is a constructive process, not a receptive 

process (Perkins, 2008), Wang (2007), and Alemu (2010) claim that instruction takes place in a 

learner-centered style where students are the main focus while teachers play a facilitator role. 

Moreover, learners construct their own understanding of knowledge by their personal 

experiences and their interaction with the environment. Active learning method, which is an 

outcome of such perspective, is meant to change the traditional teacher centered classroom into 

the new student-centered approach since. The method gives opportunity to facilitate effective 

and useful learning by enabling students to participate and have active involvement (Bogart, 

2009). Studies carried out on the area suggested that most teachers used traditional teaching 

methods including repetition, rote learning and memorizing the text without understanding it. In 

those methods, teachers had the central role and students were passive and did not have chance 

to express their opinion or critically discuss things (Menon, 2008). However, active learning is 

essential for an education system (Menon, 2008).Therefore, it is appropriate to throw some light 

on active learning including its history, main features as well as challenges involved. 

2.1 Methods of Teaching 

The term teaching method refers to the general principles, pedagogy and management strategies 

used for classroom instruction (Lowman, 1984). A teaching method comprises the principles and 

methods used by teachers to enable student learning. These strategies are determined partly on 

subject matter to be taught and partly by the nature of the learner. For a particular teaching 

method to be appropriate and efficient it has to be related to the characteristics of the learner and 

the type of learning it is supposed to bring about (Westwood, 2008). 

According to Aggrawal, (1997) teaching method involves a body of fixed and stereo- typed 

modes of procedures applicable to appropriate subjects. He states that teaching method is not 

merely advice adapted for communicating certain items of information to students and 

exclusively the concern of the teacher who is supposed to be the giving end. A teaching method 
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must link up the teacher and his students in to an organic relationship with constant mutual 

interaction. 

It is not easy to position many of the methods because of several factors that may influence the 

way the method is used. For example, the natural teaching style of the teacher (authoritative or 

facilitator), the approach of learning of students (deeper or shallow) and the influence of 

constraints (time, resource and size of the class) may well alter the position of a method on the 

continuum. This is strongly determined by the teaching and learning style taking place at the 

classroom level, teachers‟ subject knowledge and pedagogical skills, the availability of textbooks 

and other learning materials including the time spent by pupils actually learning their lessons 

(UNESCO , 1993.)Selection of teaching methods must take into account not only the nature of 

the subject matter but also how students learn. To this effect teachers use different methods to 

achieve the desired goal.   

Teaching methods are means of conveying ideas and skills to impart and acquire a certain 

subject matter in more concentrated and comprehensive way. Methods of teaching can be 

broadly classified into teacher-centered and student-centered (Lowman, 1984). In teacher-

centered methods, teachers tell, describe, demonstrate and explain the subject step by step in 

their attempt to make learners master the subject via drills, practice and recitation. In learner- 

centered approach, the teacher‟s primary role is to coach and facilitate student learning and 

overall comprehension of materials and to measure student learning through both formal and 

informal assessment (Astin, 1985).These classification of method discussed briefly as follow. 

2.1.1 Teacher- Centered 

In teacher centered approach to learning, teachers are the main authority figure. Students are 

viewed as empty vessels whose primary role is to passively receive information (via lecture and 

direct instruction) with an end goal of testing and assessment. It is the primary role of the teacher 

to pass knowledge and information on to their students. In this model, teaching and assessment 

are viewed as two separate entities. Student learning is measured though objectively scored testes 

and assessments (Lowman, 1984). 
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Teacher- centered methods involve the teacher clarifying the subject and instruction of the whole 

class at once. Pupils‟ motivation depends on compliance and competition. Gritty application and 

memory works are regarded as unavoidable and perhaps as constituting beneficial preparation for 

adult life. The following are characteristics of teacher-centered approach (Bligh, 2000). 

 Teacher-centered approach focuses on the teacher. 

 Teacher talks, students listen. 

 Students work alone. 

 Teacher monitors and corrects every student utterance. 

  Teacher answers students‟ question. 

 Teacher chooses topics 

 Teacher evaluates student learning. 

 Classroom is quiet. 

Teacher centered teaching method is the most common and widely used teaching method in 

secondary schools (Lowman, 1984)  In teacher- centered teaching approach, the teacher directly 

interacts and makes students understand the requirement. Therefore, the teacher has to make 

advance preparation and find out the requirements of students beforehand. It is convenient for 

instruction and cost efficient especially with large class size(Bligh, 2000) 

2.1.2. Learner-Centered 

In learner-centered approach, teachers and students play an equally active role in the teaching 

and learning process. The teacher‟s primary role is to coach and facilitate student learning and 

overall comprehension of material. Student learning is measured through both formal and 

informal forms of assessment including group project, student portfolios, and class participation 

(Handelsman, 2007). 

Employing a learner-centered approach does not eliminate the teacher. Rather than that, it 

facilitates a more collaborative way for students to learn. The teacher models instructions and 

acts as facilitator, providing feedback and answering questions when needed. It is the students 

who choose how they want to learn, why they want to learn and with who. Students answer each 

other‟s question and give each other feedback, using the teacher as a resource when 
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needed(Bonwell, 2000).The following are characteristics of student-centered approach according  

(Bligh, 2000) 

 Focus on both the teacher and student. 

 Teacher models, students interact with teacher and one another. 

 Students work in pairs, in groups or alone depending on the purpose of the activity. 

 Students talk without constant instructor monitoring; teacher provides feedback and 

correction when questions arise. 

 Students answer each other‟s question using teachers as an information source. 

 Students have some choice of topics. 

 Students evaluate their own learning. 

 Classroom is often noisy and busy. 

Learner-centered method targets how students can learn and how best they learn. Taking in to 

consideration what works for one may not work for another and at the end of the day it‟s not 

about what was thought but what was learned. 

Rousseau (1762)can be seen as a founder of child-centered educational theory. The guiding 

principles throughout Rousseau‟s book „Emile” is that what is to be learnt should be determined 

by an understanding of the child‟s nature at each stage of his/her development. A further 

recurrent theme is that individual children vary in their understanding. Therefore, education 

needs to be individualized. Meier (1998) argues that Rousseau‟s view of the nature of the child is 

incompatible with traditional education where the child is seen to have fundamental impulse to 

activity. The twenty first century educator can treasure two of Rousseau‟s insights: the first is 

that children are slow to mature intellectually and the second is that those responsible for their 

education should accept this (Menon, 2008). Therefore, children should be free to move around 

to play and to explore and instead of being taught other peoples‟ ideas, they are to draw their 

own conclusion from their own experience. The educational principle which arises from the 

above is called discovery learning or experimental learning (Wang, 2007). 

As mentioned above, young children learn best from concrete activity based experiences. Active 

learning has a profound importance in early childhood because children, by nature, are restless 

and their attention span is short-lived and their ability to sit passively is very shorter and 
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minimal. Thus, teachers should keep children fully engaged and active. These will naturally 

bring about the development of critical thinking and problem solving abilities (Lipsey& Wilson, 

1993; Norman & Schmidt, 2000), 

2.1.3. Active Learning 

In defining active learning approaches, many give credit to educational philosopher Dewey 

(Dewy, 1959) with his learning by “doing” philosophy. One of the distinctive contributions of 

Dewey was his emphasis on shared activity. Dewey promoted the importance of human 

interaction so that cooperative and mutually helpful style of working in the classroom could 

continue in to society as a whole(Perkins, 2008).The other famous child psychologist, Piaget 

emphasized active approach to learning which laid the theoretical foundation for the active 

learning movement(Gallagher, 2002). 

Active learning is a broadly inclusive term, used to describe several models of instruction that 

hold learners responsible for their own learning. However, most recently, the scholar in the field 

of active learning namely, Eison, (1991)contributed heavily to its development and to the 

acceptance of active learning as a viable approach. They, as proponents of active learning, 

describe that active learning is a process in which students engage in “doing things and thinking 

about what they are doing” in the classroom Eison, (1991). What can be drawn from this is that 

active learning helps students develop their understanding and skill. Further, it reduces the 

transfer of information from the notes of the teacher to the notes of students without passing 

through the mind of students. 

Active learning is also understood as a process involving techniques where students do more 

than simply listen to a lecture. Students are doing something including discovery, processing and 

applying information. Active learning is any strategy that involves students in doing things and 

thinking about the things they are doing Eison, (1991).  . In other words, active learning is shift 

from passive transfer of information to active problem solving. This suggests that active learning 

generally refers to a method of instruction that involves the active engagement of students in the 

learning process. This requires more than the traditional taking of notes from a lecture session or 

the completion of essay as outside the formal time tabled sessions (Bogart, 2009). 
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The core elements of active learning are student‟s activity, student‟s engagement, student‟s 

reflection and the use of the higher order skill such as analysis, synthesis and evaluation. This 

includes everything from listening practices, which help students to absorb what they hear, short 

writing exercise in which students apply course material to real life situation and to new 

problem. This is to say that when we involve students in activities that lead them to discuss 

questions, clarify, write about course content, we not only foster better retention but also expand 

students' thinking capacities (Montgomery, 1999). 

Generally, active learning emphasizes that learners create their own interpretation of the world of 

information. Active learning (constructivist view) is antithesis of the behaviorists, who believe 

that the mind can be mapped. Constructivists argue that the student situates the learning 

experience with his or her own experience and that the goal of instruction is not to teach 

information but to create situation so that students could interpret information for their own 

understanding. The role of instruction is not to denounce facts but to provide ways to assemble 

knowledge (Perkins, 2008). 

Unlike teacher-centered method, in active learning method, the teacher‟s role is that of a 

facilitator. She/he facilitates the participant‟s learning and creates an environment that allows 

participants to link their background knowledge to the material that is being discussed. In 

conformity with these ideas, Adler, (1982)  stated that the teacher‟s role shifts from that of the 

deliverer of information, the sole player of flute in front of a less than appreciating audience to 

that of designer, tour guide and orchestra conductor. 

Active learning refers to comprehensive instructional systems that:  

• are evolving from constructivist philosophy and theories  

• promote study and investigation with an authentic. (i.e. realistic, meaningful, relevant, 

complex and information rich) context.  

• encourage the growth of student‟s responsibility, initiation, decision making and 

intentional learning 
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• cultivate atmosphere of cooperative learning that promotes high level thinking process 

(i.e. analysis, synthesis, evaluation problem solving, experimentation ,creativity and 

examination of topics from multiple perspective)  

• help students integrate new knowledge with their previous knowledge thereby creating 

rich and complex learning structures.  

• assess students‟ progress in content and learning to learn through realistic tasks and 

performance(Eison, 1991).  

In general, implementing active learning is beneficial to students. It facilitates effective and 

useful learning by enabling students to participate and active involvement.  

Meta analyses of research studies from the learning sciences and educational psychology have 

demonstrated that active learning approaches, in comparison to more passive, teaching-center 

approaches, lead to greater engagement that subsequently lead to increased student learning 

(Prince, 2004).  

Even though scholars in the field of pedagogy and andragogy magnified the advantage of active 

learning instructional methods, others criticized this approach because of its limitations. In this 

regard, Niemi, (2014) have stated the limitation of active learning strategies as follows.  

• It requires a lot of time. Due to this, teachers find it difficult to cover the prescribed 

syllabus.  

• The implementation of active learning instructional method requires very capable and 

well trained teachers so as to provide effective guidance to students.  

• It is not economical in that it is necessary to use any apparatus or resource. 

• It may not be possible to use it in all situations. 

• The method is not also economical in terms of space; For instance, role play group 

experimentation necessitates a large amount of space.  
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In order to overcome the limitations of active learning, classroom instruction has been related to 

class activity where teacher has a role of facilitator and motivator in order to encourage students 

to have to participate in class room activities. Learners must work with the information they get 

from presentation to make it part of their understanding. 

Techniques of Active Learning 

Active learning includes many techniques for inspiring student to have independent learning in 

classrooms. Besides, active involvement of students in classrooms encourages them to work hard 

and think more deeply about subject matters (Bogart, 2009). Bogart(2009) advocates that 

personal experience and discussion of students about their lessons helps them to reasonably solve 

their assignment problems and also improve their common understanding of the lessons. The 

following are common active learning techniques which enable students to understand the 

subject matter in a better manner. 

Problem Solving Method 

Problem solving is an instructional method or technique where by the teacher and students 

attempt in conscious, planned and purposeful effort to arrive at some explanation or solution. 

Aggrawal (1996) expressed that problem occurs in a situation in which a felt difficulty to act is 

realized .It may be pure mental difficulty or it may be physical and involve the manipulation of 

data. The individual recognize it as a challenge.  

Through offering a number of problems each time, then allowing the class to discuss and add to 

them, he may arouse many class members to interest through one problem, or through several. 

Once the student is disturbed and wants to discover answer. Thus, through different steps and 

process, the student can define the problem. Learning through problem solving approach focuses 

on activities that are relevant and useful to the life of the learner.  

Lue (2000) explained problem based learning as one in which the learner is an active reactive 

individual with the will and ability to seek knowledge and self development. Problem solving 

approach is not a single strategy rather it is a general strategy in which many different techniques 

are found. Problem solving is a process of producing or closing a perceived problem gap.   
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Problem-based teaching provides students with content related problem. Students receive 

(encounter) problem, gather data, organize the data, and attempt explanation to the problem, 

analyze the strategy they used to solve the problem and finally arrive at conclusion.  

 Project Method  

A project is a natural life like learning activity involving the investigation and solving of 

problems by individuals or group of students. Allis&Trollip (2001) explained PBL as Project 

based learning (PBL)  and is a  model for class room activity that shifts away from the classroom 

practice of short, isolated, teacher-centered lesson to learning activities that are long term inter-

disciplinary, student-centered and integrated with real world issues and practices”. PBL provides 

opportunities for students to peruse their own interest and questions and make decision on how 

they will find answers and solve problems.  

In conformity with this idea kifle and Haile (2000:17) claimed that “The project approach of 

instruction is the 'do it yourself' learning lesson for the students. It encourages students to plan 

and carry out investigation of real life situation in the student‟s immediate environment”. Thus, 

PBL makes learning relevant and useful to students by establishing connection to life outside the 

class room, addressing real world concerns and developing real world skills. Many of the skills 

learned through PBL are those desired by today‟s employer, including the ability to work with 

others, make thoughtful decision, take initiative and solve complex problems.   

Project based learning accommodates and promotes collaboration among students, between 

students and other community members as well. It addresses real world issues that are relevant to 

students‟ lives or communities. Students‟ work which includes documentation of the learning 

process as well as their final project can be shared with other teachers and parents and mentors 

who have stakes in student‟s education (Aggrawal, 1996). 

Inquiry Learning 

In Inquiry Learning, learners are active participants in the learning process: investigating 

hypothesis gathering and interpreting and forming conclusion (Hinlo and Sampson, 1998 in 

Fisha, 2001).Inquiry or reflective thinking takes place when a person is faced with a problem.  
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The inquiry learning method places great emphasis on the process of learning where students 

learn by conducting an investigation. The activity is student centered and the most common 

forms are oral and written student reforms and non mathematical problem solving activities. The 

transmission of accumulated knowledge and wisdom of culture is not the primary role of 

inquiring instruction. Messials and Zevin (1983) in Webb, et al (1996) mentioned the five steps 

of inquiry as follows: 

• Suggestion – selection of topics  

• Intellectualization - Exploratory discussion 

• Hypothesis– Educated or informed guess about the outcome 

• Reasoning-Drawing influence or conclusion based on facts 

• Testing of the hypothesis  

In inquiry method, teacher provides structured question and problems to stimulate student 

interest.  

Role – Playing Method 

Role-playing deals with solving problems through action. A problem is identified, acted and 

discussed.  Frazz, et al, (1995) assert that the role-play method provides students with 

opportunities to: 

• Explore their feeling 

• Gain insight about their attitude and  

• Increase problem – solving skills  

Role-playing is a deliberate acting of social role in a class room. Students have the opportunity to 

experience and analyze the specific situation being studied .Role play is an all observing activity 

in which initiative for thought control and skill can be exercised in full measure. Tibebu (2006) 

indicated that role-playing is useful and enjoyable for learning about people, place, event and 
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time. Moreover, this method enables students see the reality in the eyes of others. Generally, it is 

based on the principle that learning should be adapted to life situation and not to books. It is a 

joyful and creative activity in which students find their fullest expression.  

Discovery learning 

Discovery learning is an approach to instruction through which students interact with their 

environment by exploring and manipulating objects, wrestling with questions and controversies 

or performing experiments (Ormrod, 1995). The idea is that students are more likely to recall 

concepts they discover on their own. Teachers have found that discovery learning is most 

successful when students have pre-requisite knowledge and undergo some structured experience. 

In support of this idea, Mutassa and wills (1994:128) stated that “In discovery learning, the 

content to be learned, the method by which it is learned as well as the time for learning is 

decided by the learner who constructs his own experience”. As to Frazze, et al, (1995), there is 

no one method that facilitates discovery. There are many ways of guiding students to arrive at 

the information to be learned on their own such as case studies and small group discussion. 

These ways are some of the examples of the discovery method.  

Discussion Method 

Clark and Starr (1991:237) defined discussion as “--- a purposeful conversation proceeding 

toward some goal with minimum rebilling and bickering”. In conformity with this idea, Tibebu 

(2006:37) defined discussion as” --- the flow of words which takes place among the member of 

the group and its leader as they attempt to define their problem or to discover answer to them. 

Thus, the purpose of discussion is to examine information in order to develop a deeper and 

broader understanding of topic”. For discussion to be successful, participants need sufficient 

background to know what he/she is talking about. ICDR (1999) added that open communities 

and supportive atmosphere are essential for good discussion. Discussion in the class is an 

important kind of learner-centered activity. Compared to lecture, for instance, discussion seems 

to impart to the students better skill in thinking and clearer understanding which is more likely to 

effect change in attitude.  
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The discussion process includes defining, applying, modifying, explaining and reworking one‟s 

idea. This gives students the opportunity to develop concepts with deep personal meaning. 

Concepts developed in this way are more likely to stick with the student than concepts developed 

by mere static strategy.  As to Clark and Starr (1991: 238) “Discussion is more effective in 

shaping attitudes, ideas and appreciation. It is also useful as a medium for training students in 

communication skills in social attitude and a sense of belongingness”. The major contribution of 

discussion is that the opportunity it gives students to practice, thinking to look at their own ideas, 

formulate ideas and principles and face up to immediate feedback from their peers. Discussion is 

an excellent tool by which to develop thinking.  

On the whole, active learning includes many techniques which inspire students to have 

independent learning in classroom. Thus, teachers should use the most appropriate learning 

strategies by matching their learning objectives, and their desired level of instruction. Since, 

active learning encourages working hard and thinking more deeply about the subject matter 

teachers are expected to employ effective active learning techniques so as to maximize student 

learning.  

2.2. Practices of Implementing Active learning Methods 

One way of learning to teach is imitating one‟s teacher (Niemi, 2014)states that great teachers of 

the past learned both how and what to teach from their own teachers. The critical content of any 

learning experience is the method or process through which learning occurs. Thus, we can 

understand that, teachers copy their teaching style from their former teachers which is mostly 

teacher-centered. They sit and listen to their teachers. Mostly they are required to believe in 

authorities. They are almost never required to make observation, formulate definition or perform 

any intellectual operation that go beyond repeating whether what someone else says is true .  

In addition, in teacher-centered instruction, we get some learning, which we will never find 

officially listed among the aims of teachers. For instance, passive acceptance is more desirable 

response to ideas than active criticism; discovering knowledge is beyond the power of students 

and in any case is not their business. Thus, the time demands a paradigm shift(Michel, 2009). In 

order for schools to provide experience for students that fire their spirits, identify and nurture 

their capacities as learners and enable to become independent thinkers, teachers must support 
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students to be powerful thinkers (Niemi, 2014). Powerful thinkers make powerful discussion 

makers and problem solvers. Thus, supporting students to be powerful in developing the skills 

and capacities they need to take change of their own thinking and their own lives is the most 

important role of teachers in active learning.                                                        

Students need opportunities to show their talents and learn in ways that work for them then they 

can be pushed to learn in new ways that do not come so easily(Chickering A. G., 1987). Such a 

position suggests that the primary function of a trainer/teacher is to become a guide to the 

process of learning not a manager of content. Supporting this,(Bransford, 1999) stated that, 

learning is a constructive process that students must be mindfully engaged in. The 

implementation of effective strategies is one of the basic criteria to be effective teacher. 

Responsible teaching then, is related to shifting responsibility, for learning over to students. 

Responsible teaching means being fully committed to the role of effective activity orchestrator, 

taking responsibility for the process and outcomes.  

A wide range of evidences from different studies supported the benefit of active learning to the 

maximum level of student learning. For example, in a large scale study of 6500 students studying  

active learning methods, Hake(1998) in David and Orit(2009) found out that students exhibited 

greater improvement  of conceptual understanding of  physics compared to other less skilled 

students .Furthermore, educators like (Lue, 2002),Sarason and Banbury (2004) Ueltschy 

(2001),Umble and Umble(2004)  found out that the practice of active learning methodology by 

teachers   improved the teaching learning process and the active learning methodologies were 

found to be effective techniques in improving student learning.   

Stanner and Donovan (1999) reviewed 383 studies and found out small group learning within 

individual discipline areas usually show large positive impacts on students‟ performance, marks, 

attitude toward learning persistence or retention. Similarly, studies on active learning methods 

conducted in Ethiopia like Birhanu (2013), Abiy (2013), Desalegn (2014) concluded that there is 

a positive relationship between active learning methodologies such as presentation, project work, 

debate, role play, simulations and the like. These studies also reported that active learning 

methodologies used by teachers enhance students‟ academic performance. However, although 

the employment of active learning is emphasized in Ethiopian education policies, traditional 
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lecture methods in which teacher talk and students listen, dominate most classrooms. Relatively 

little use is made of active learning methods such as cooperative learning, inquiry based learning, 

discovery learning, problem–based learning and discussion method (Biranu2010). 

Furthermore, studies on active learning methods conducted in Ethiopia suggested that the 

practice of active learning methods is low ((Daniel, 2007), MOE (2002, 2006 &2007). In 

addition to that, (Taye, 2008)examined the perceptions and practices of active learning methods 

in English language teaching classes of Dilla University and concluded that instructors and 

students had positive attitude towards active learning although their practice of active learning 

was found to be low. 

In Ethiopian schools, most classes are characterized by a situation where students are made to 

listen to their teachers and copy notes from the blackboard. Despite policy provisions and some 

practical endeavors that urge and guide all teachers in the country to move to learner centered 

approach, learning by doing problem solving, cooperative learning and group approaches are 

limited. Consequently, there is widely shared concern that the quality of learning in schools is 

low. In fact, the problem could be related to input factors like student-teacher ratio, student-text 

ratio, teachers‟ qualification, the way the teaching process occur, the extent to which teachers 

examine their own practice of teaching etc. However, the most important factors that may be 

responsible to learning quality could relate to how much school teachers improve instruction and 

make the learning process active and learner centered, MOE 2002, 2006, 2007). 

2.3. Challenges of Implementing Active Learning Methods 

Seven common challenges of implementation of active learning are mentioned by several authors 

such as (Bogart, 2009)  Bonwell, 2000),Aemu(2010)and(Menon, 2008).First of all, the amount 

of content that needs to be covered during one class session prevents the use of active learning 

approaches. Second, applying active learning strategies takes too much pre-class preparations. 

Third, large class size may restrict the implementation of certain active learning strategies. For 

instance, it is difficult to involve all students in class discussion where we have large classes. 

Fourth, most instructors consider themselves as good lecturers rather than being facilitators. 

Fifth, there is a lack of facilities such as material or equipment for using active learning 

strategies. Sixth, due to high pressure on students in active learning, some students may resist 
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non- lectures approach. Seventh, there is a lack of time to actively involve students in the 

classroom.  

There are many problems surrounding the education system in Ethiopia.  Major problems include 

lack of teaching time, appropriate training for teachers, sufficient learning environment, 

professional teachers especially women teachers, necessary facilities and materials (Ministry of 

Education, 2003). Even though new techniques of teaching were introduced in the policy 

document, still teachers are unfamiliar with concepts such as child-centered method or active 

learning(Menon, 2008).  Therefore teachers‟ low level of knowledge and insufficient teaching-

learning methods are found to be major problems in Ethiopia(Menon, 2008); Ministry of 

Education, 2010).   

The result of the study by Alemu (2010) suggested among major factors which inhibit the 

implementation of active learning approach include time constraint, amount of content that needs 

to be covered during one class session and lack of problem-based teaching material that requires 

too much time and effort from an instructor and large classes. Details of the major challenges are 

discussed briefly as follows. 

A. Class Size  

It is not suitable to provide different experiments and group work when we have many students 

in classrooms. Sguazzing and Graam (1998:213) in their survey study indicated that schools in 

many parts of Africa are composed of large number of students. Thus, giving enough attention 

and meeting the needs of every different student so as to engage them actively in the learning 

process is difficult. For this reason, teachers attempt to control and teach all students at the same 

times by lecturing them (Hopper, 2007).  What can be said here is that, for proper 

implementation of active learning, the number of student in the class should be optimum. 

B. Physical Environment  

Studies conducted by Bethel Bekele, (2011) and Mohanan (2002; 2000)  for example, indicated 

that the physical environment which includes class room arrangement, furniture arrangements, 

classroom appearance and lay out etc. contribute a lot to promote active learning. A clean and 

well-kept room with appropriate resource in evidence, electric, water, and well aired rooms help 
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to establish a positive expectation towards a lesson. Open class room is characterized by more 

active learning method including frequent use of group work, movement of learners between 

areas, the use of resource centers, independent work, etc…The sitting arrangements will also be 

movable on which chairs will not be fixed on the ground(Weimer, 1987).  

Availability and Use of Instructional Materials 

Instructional materials have great role in the teaching-learning process such as: 

Improving the balance between concrete and abstract learning experience; helping students to 

integrate experience with the present varying from abstract  to concrete; ensuring longer 

retention of the information gained; motivating the students to pay attention to the lesson; giving 

opportunity to learn through engagement and immediate action use of the all sense and muscles.   

Despite the fact that instructional materials have these advantages, their usability by the 

teacher/instructor is quite meager and their availability is also minor. In most schools, laboratory 

equipments, chemicals audio-Visual aids models and different working tools are either in lack or 

not properly utilized. This in turn, has greater impact up on the practice of active learning.  

Again, Birhanu Moges (2010), in his PhD desertion studied the implementation of active 

learning methods in 6 Universities of Oromia Regional State of Ethiopia; in his findings he 

stated that:  

Although the employment of active teaching and learning is emphasized in Ethiopian policies, 

traditional lecture methods, in which lecturers talk and students listen, dominate most 

classrooms. Relatively little use is made of active learning methods such as cooperative learning, 

inquiry-based learning, discovery learning, problem-based learning and discussion methods. The 

common obstacles found included: lack of time and resources to implement problem-based 

learning; rigidity of the time table; negative lecturer attitudes; lack of instructional materials and 

administrative support; and the huge amount of content to be covered.    
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY 

 

This section discusses over the study area, design of the study, sources of data, samples and 

sampling procedures,  instruments and procedures of data collection, presentation, analysis and 

interpretation of data, as well as action plan and budget breakdown.  

3.1. Study Area 

The study area is West Wollega Zone which is one of the 20 Zones of the Oromia National 

Regional State. The Zone is found in the Western part of the Sate. It is bordered to the east by 

East Wollega Zone and shares international boundaries of Sudan in the west. While Benishangul-

Gumuz National Regional State is found to the north of the Zone, Ilu Abba Bora Zone is found 

in the south. The West Wollega Zone has 23 Woredas, 488 rural “kebeles” and has Gimbias its 

capital which is located 441 kms away from Addis Ababa, the national capital. Agriculture 

provides livelihood for the majority of the population of the Zone. The total size of the 

population of the Zone is 1,679,463 out of which 193,138 (11.5%) are urban dwellers and the 

remaining 1,486,325 (89.5) are rural ones. West Wollega Zonal annual report (2017)  

 The zone has a total land area of 1,274,496.77 hectares. The most important and the chief source 

of earning for the population is agriculture. Concerning education, 71% of eligible children are 

enrolled in primary school and 29% in secondary school  

Government continues to address challenges associated with ensuring quality and inclusive 

education in the Secondary sub-sector. The sub-sector is charged with the duty of providing 

places for the masses from Universal Primary Education (UPE). This is also in line with 

government commitment to the achievement of the MDGs & EFA goals by 2015. Secondary 

education is composed of two cycles, they are General Secondary Education (9-10) and 

Preparatory classes (11-12). General secondary education (9-10) is designed to continue the 

basic programs of the primary level, but the teaching is typically more subject focused and 

requires more specialized teachers for each subject area. The end of this level often coincides 

with the end of compulsory education. Therefore, instruction is often organized and even more 

along subject lines and teachers, typically need a higher or more subject-specific qualification.  
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Accordingly, 5 % of the secondary (9-10) schools are owned by Nongovernmental organizations 

as compared to 95 % are owned by government. As the data shows Government involvement is 

seems like higher than nongovernmental organizations.  In terms of woreda distribution, 19 

woredas and two admin towns of secondary (9-10) schools are owned by Government. This 

indicates that, the ownership of private sector in secondary schools was also less as well at 

woreda and administrative towns just like zonal level.  Oromia Education Bureau. (2009).  

Access is the extent to which the secondary school age population is able to join this particular 

level of education. Equity implies a reduction in disparities based on gender (Male/Female) and 

geographical location (Urban/Rural). Equity also ensures that, all students in every school will be 

able to avail themselves of the services, technology, materials and the qualified teaching staff 

that able to achieve educational success. Besides, it indicates fairness in the distribution of 

opportunities for education, and is the main indicator that shows educational performance 

3.2. Design of the Study 

A descriptive survey design was employed in the current study. Descriptive survey was 

employed as a study type since the design is useful to investigate current behaviors, attitudes, 

and beliefs of a population by gathering a large variety of data related to a problem under study. 

As indicated by Best and Kahn (2003) and Kothari (2006), a descriptive survey design is useful 

to study current practices and have a better understanding of situations by using a large segment 

of the population as samples. 

3.3. Sources of Data 

Both primary and secondary sources of data were used in the study. The sources of primary data 

were principals, supervisor, students and teachers. They were taken as sources of primary data 

considering their being subjects of the study and closer involvement in the process of teaching 

and learning. The sources of secondary data were documents of schools, publications, books, and 

reports written on active learning. 
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3.4. Population, Samples and Sampling Procedures 

 School 

The total number of public secondary schools in West Wollega Zone is 70. 20 per cent of the 

populations of schools were selected as samples for the study since including two out of every 

ten schools is thought to provide the data and information required to generalize for the 

population. Thus, out of a total of 70 schools, 14 were selected as samples for the study. 

TheWestWollega Zone has 23Woredas. In order to include representative samples from Woredas 

located in different parts of the Zone, Woredas were divided into four: north, south, east and 

west.Then, proportional sampling which helps to select schools from Woredas found in each of 

the sub-divisions. Based on that, 14 schools were selected from Woredas found in the north, 

Haru and Homasouth, Najo,Jarso and BaboGambel, east Gimbi, Boji Chokorsa and Boji 

Dirmaji,and Kiltu Kara and Latasibu west respectively. Thus, Conge, Guyi,Sotalloo and Homa 

secondary schools from Haru and HomaWoredas found in the north, Nedjo, 

JarsoandBaboGambel secondary schools from Nejo admin town, Jarso,  and 

BaboGambelWoredas found in the southand , BiftuGimbii, Bojichokorsa, and Boji Dirmaji 

secondary schools from Gimbi admin town ,Boji Chokorsa ,  and BojiDirmaji, Woredas found in 

the east andAgamsaBala, Kiltukara, Latasibu, and Gori secondary schools from Kiltukara and 

LatasibuWoredas found in the west were selected as samples for the study. 

Principals 

The subjects of the study were school principals. Since there were 14 principals and 18 vice 

principals of the schools were selected for the study. All  were included in the study considering 

their relatively smaller numbers and the significance of the information and data they would 

provide for the study. As a result, a sum-total of 14 principals and 18 vice-principals were 

included in the study. 

Teachers 

Stratified sampling technique is used to select samples from the schools. Stratification means that 

specific characteristics of individuals (e.g., both females and males) are represented in the 
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sample and the sample reflects the true proportion in the population of individuals with certain 

characteristics (Fowler, 2002). When randomly selecting people from a population, these 

characteristics may or may not be present in the sample in the same proportions as in the 

population; stratification ensures their representation. Also identify the characteristics used in 

stratifying the population (e.g., gender, income levels, and education). Within each stratum, 

identify whether the sample contains individuals with the characteristic in the same proportion as 

the characteristic appears in the entire population (Babbie, 1990; Miller, 1991). 

The total numbers of teachers in selected secondary school as samples from ten woreda was 568. 

Accordingly the total numbers of teachers in selected secondary school as samples from ten 

woreda was 568. Stratified sampling technique is used to select samples from the schools .This 

sampling technique is used to obtain representative samples from teachers coming from different 

department, sex, age and field of study. Accordingly, 168 teachers were selected from sampled 

secondary school. The percentage of teachers taken for study was 30 %. This was to obtain more 

data from the population since the size is comparatively smaller. 

Supervisors 

The total numbers of supervisors in the West Wollega Zone working with the schools selected 

for the study were 10. All the ten supervisors were included in the study in view of their number 

being small. 

Students 

The total numbers of students in selected14 secondary school as samples from ten woreda was 

18015. Stratified sampling technique is used to select samples from the schools .This sampling 

technique is used to obtain representative samples from students coming from different grade 

level, sex and age. Accordingly, 884 students were selected from14 secondary school. The 

percentage of students taken for study was 5%.  
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Table 1: Population and Samples of Teachers, Students Principals and Supervisors by School 
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. 

 

 

 

Woreda Name   

 

 

 

 School Name 

 

Total Population 

 

Sample Population 

P
ri

n
ci

p
al

s 

V
ic

e 
p
ri

n
ci

 

p
ri

n
ci

p
al

 
S

u
p
er

v
is

o
r

s    T
ea

ch
er

s 

S
tu

d
en

ts
 

P
ri

n
ci

p
al

s 

V
ic

e 
p
ri

n
ci

 

p
ri

n
ci

p
al

 
S

u
p
er

v
is

o
r

s    T
ea

ch
er

s 

S
tu

d
en

ts
 

1 Jarso Jarso 1 2    1  54 1841 1 2    1 16 92 

2 Babo Gambel Babo Gambel 1 2    1  50 1387 1 2    1 15 69 

3 Boji Dirmaji Boji Dirmaji 1 -    1  25 1356 1 -    1 7 67 

4 Leta Sibu Leta Sibu 1 2     

1 

 47  970 1 2    1 14 48 

Gori 1 1 30 924 1 1 9 46 

5 Nejo Nejo 1 2    1  80 2198 1 2    1 24 108 

6 BojiChekorsa BojiChekorsa 1 1    1  27 1096 1 1    1 8 53 

7 Kiltu Kara  Kiltu Kara  1 2    1 

 

 52 1852 1 2    1 

 

15 91 

Agamsa Bala 1 - 20 629 1 - 6 30 

8 Haaruu Chonge  1 - 1 

 

26 804 1 - 1 

 

7 39 

Guyi  1 2 50 1614 1 2 15 79 

9 Gimbi Admin   Biftu Gimbi  1 2 1 47 1410 1 2 1 14 69 

10 Homa  Sotalo 1 - 1 20 710 1 - 1 6 34 

Homa 1 2 40 1224 1 2 12 59 

Total  14 18 10 568 18015 14 18 10 168 884 

In general, a total of 1094 participants were included in the study. This consists of 884 students, 

14 principals, 18 vice-principals and 168 teachers and 10 supervisors. While the principals and 

vice principals were to serve as interviewees, the supervisors were take part as focus group 

discussants and the  teachers were serving as respondents. 
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Table :2 Population and Samples of the Study 

Participant Population Sample Percentage Sampling Technique 

Principal 14 14 100 Census  

Vice-principal 18 18 100 Census  

Teacher 568 168 30 Stratified sampling  

Supervisor 10 10 100 Census  

Students 18015 884 5 Stratified sampling  

Total 18625 1094   

 

3.5. Instruments and Procedures of Data Collection 

Since the study used both quantitative and qualitative methods, data were collected using 

questionnaires, interview, focus group discussions, document analysis, and classroom 

observation. Employing multiple instruments of data collection helps to combine, strengthen and 

amend some of the inadequacies and triangulate data (Cress well, 2005). Diverse procedures 

were employed to gather the data needed for the study. 

3.5.1. Instruments of Data Collection 

Questionnaire 

Questionnaire was selected as an instrument since it helps to collect data in an effective and more 

manageable way from a relatively larger population. Questionnaire helps to cover many subject 

or issues and can be easily and quickly analyzed once field data gathering work is completed 

(Wilkinson and Birmingham, 2003). As suggested by Morrison et al (2000), questionnaire is one 

of the most widely used and useful instrument for collecting survey information and providing 

structured, often numerical data, which may be administered without the presence of the 

researcher.  

Two sets of semi-structured questionnaires were developed by the researcher to collect 

information and data for the purpose of the study. The questionnaire for teachers was developed 

in the English language based on the basic research questions of the study. The number of items 
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was 35. The sources of the items were literature and previous similar studies. The questionnaire 

had two parts. The first part was about the personal characteristics of respondents while the 

second dealt with issues related to practices and challenges of the implementation of active 

learning. 

The questionnaire for students was developed in the Afan Oromo language based on the basic 

research questions of the study. The number of items was 35. The sources of the items were 

literature and previous similar studies. The questionnaire had two parts. The first part was about 

the personal characteristics of respondents while the second dealt with issues related to practices 

and challenges of the implementation of active learning. 

As regards validity, before the questionnaires were administered, they were submitted to a panel 

of judges drawn from the School of Psychology and the Department of Educational Planning and 

Management. Following obtaining their comments, necessary measures were taken to modify, 

add or delete items.  

With regard to the questionnaire, 5, 2, and 3 items were deleted, added and modified 

accordingly.  With regard to the interview, 4, 2, and 2 items were deleted, added and modified 

accordingly. With regard to the focus group discussion, 4, 3, and 1 item were deleted, added and 

modified accordingly. With regard to the observation checklist, 3, 2 and 2 items were deleted, 

added and modified accordingly. 

As far as reliability is concerned, pilot test was conducted with 15teachers from a school not 

included as a sample in the study. The reliability of the instrument was checked by using 

Cronbach‟s Alpha. The index was 0.75 which could be taken as reliable (Yalew, 1998). 

Similarly, pilot test was conducted with 50 students from a school not included as a sample in the 

study. The reliability of the instrument was checked by using Cronbach‟s Alpha. The index was 

0.778 which could be taken as reliable (Yalew, 2005). 
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Interview 

Interview was selected as an instrument since it permits the exploration of issues which might be 

too complex to investigate through questionnaires. It is also chosen as it provides better 

opportunities for explaining more explicitly what interviewees know on the issue (Best and 

Kahn, 2003). Interview was used to collect information from school principals. The interview 

was developed by the researcher in the English language based on the basic research questions of 

the study and translated to Afan Oromo in order to overcome language difficulty. The tool 

included 7 unstructured items. The sources of the items were literature and previous similar 

studies. The interview had two parts: the interviewees‟ personal characteristics and items 

relevant to implementation of active learning practices and challenges. The items were given to a 

panel of judges in order to obtain their opinions and make necessary amendments. The questions 

used in the interviews were refined and shaped by the panel of judges. The panel of judges 

provided the investigator with an opportunity to identify weaknesses in his interviewing 

techniques before proceeding with the interviews of the proper study. Such weaknesses were: In 

the interview questions, on the other hand, some questions were found unclear for the principals 

as well as to the Vice principal because of these principals & Vice principal asked the researcher 

repeatedly for clarification.  Interviews were recorded using audio equipment suitable for data 

collection. Transcripts were made of principals and vice principal interviews and returned for 

verification for only principals 

Reliability was determined by comparing results of the researcher and an assistant after 

administering the interview with a principal from a school not included in the study. With regard 

to the interview, 4, 2, and 2 items were deleted, added and modified accordingly. 

Focus Group Discussion 

Focus group discussion was selected as an instrument since it helps to collect a large amount of 

comparatively in-depth information from a larger number of discussants. As suggested by 

Krueger, R. (1988) a focus group discussion (FGD) is a good way of gathering information from 

people of similar backgrounds or experiences to discuss on a specific topic of interest. The 

groups of participants were guided by a moderator (or group facilitator) who introduces topics 

for discussion and helps the group to participate in a lively and natural discussion amongst them. 
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The tool for the focus group discussions was developed by the researcher in the English language 

based on the basic research questions and translated to Afan Oromo Language in order to 

overcome language difficulty. Six unstructured questions were prepared for the discussion. The 

sources of the items were literature and previous similar studies. The focus group discussions 

were used to collect information from supervisors and the instrument was first validated by a 

panel of judges. With regard to the focus group discussion, 4, 3, and 1 item were deleted, added 

and modified accordingly. 

Document Analysis  

Guidelines prepared in relation to the implementation of active learning methodology and other 

related policy and legal documents as well as school records were used to collect data and 

information related to the issue under study. 

Observation  

The semi structure observation had been used in this study to collect data on the implementation 

of active learning approaches in the classrooms. Following areas are concentrated by the semi 

structure observation of the classrooms: (a) learners‟ active participation in classrooms activities, 

(b) type of questions used by the teacher, (c) use of materials (d) interaction between teacher and 

students, (e) learners pair work or group work.  A total of 10 observations were once observed by 

the researcher. The researcher used his observation checklist to record what he saw and heard 

during the class session of different subjects (45min). In the checklist the researcher had a time 

limitation where he observed the classroom for 5 minutes at a time then he had a pause for 

making notes (almost 30 sec) and after that she started a new five minute period. After every 

observation time he decided what kind of teaching approach was dominated in that time period 

and then he filled the right category of his form. 

3.5.2. Procedures of Data Collection  

Questionnaires were distributed and collected by the researcher. To do this, first permission was 

secured from the schools and then time and place fixed. Following that, orientation was given as 

to how the instrument is to be filled. Then after, the questionnaires were distributed and collected 

on the spot. 
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Interviews were conducted by the researcher. To do this, interviewees were asked to suggest the 

place and time of their convenience. Then after, interviews were conducted and information 

gathered using audio recorders. 

Focus Group Discussion was conducted and information collected by the researcher.  This was 

done by obtaining permission from the supervisors involved. Documents available in school 

archives and other places were investigated and data collected by the researcher based on their 

relevance to the topic under investigation. 

3.6. Procedures of Data Presentation, Analysis and Interpretation 

After data were collected, they were checked for completeness, classified, arranged and 

organized in tables.  Then after, they were analyzed and interpreted by employing quantitative 

and qualitative research analysis techniques. The data obtained through questionnaire were 

tallied, analyzed and interpreted quantitatively by using frequency, percentage, mean value, 

weighted mean and t-test. The data collected through interview, open-ended questions, focus 

group discussions and documents were analyzed qualitatively using summaries and themes. 

3.7. Ethical Considerations 

The following were some important aspects of ethical considerations taken into account:. 

Addis Ababa University, Department of Educational Planning and Management gave permission 

for the researcher to undertake the study. The researcher asked permission from Woreda 

Educational Office and Public Secondary Schools to collect data from students, teachers, 

principals and, supervisors. Then explained the purpose of the study to the target groups and 

collected the data without interrupting the participants‟ engagement. The researcher informed the 

participants that confidentiality would be kept. Participants were made aware of the fact that they 

were free to express or hold their opinions and that their names were kept secret. 
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CHAPTER FOUR: PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This chapter deals with the description of the sample population, analysis and interpretation of 

the data based on the information obtained through questionnaires, interviews and document 

analysis. It consists of two parts. The first part is concerned with the description of 

characteristics of participants of the study whereas the second part deals with the analysis and 

interpretation of data.  

The total of 1052 questionnaires was prepared and distributed to the two groups of respondents. 

Out of these number 159 (94.6%) teachers, 851 (96.3%) students were returned and used for the 

analysis. Thus, the presentation and interpretation of characteristics and data follows. 

Characteristics of Participants of the Study 

Table 3:-   Demographic Characteristics of Participants of the Study 

 

No 
Item Category 

Respondents 

   Teachers  

     n=159 

Principals      

n=32 

Supervisors      

n=10 

No % No % No % 

1 
Sex    Male 116 72.9 28 87.5 10 100 

  Female  43 27 4 12.5 - - 

2 Age  <25  - - - - - - 

26-30 91 57.2  11 34.4 5 50 

31-35 38 23.9 12 37.5 3 30 

  36-40 18 11.3  7 21.9 2 20 

41& above 12 7.5 2 6.3 - - 

3 Qualification   Diploma 25 15.7 - - - - 

1
st
 degree 140 88.1 28 87.5 8 80 

2
nd   

degree  4 2.5 4 12.5 2 20 

4 Total Years 

of service  

1-5 19 11.9 - - - - 

6-10 51 32.1 7 21.9 5 50 

11-15 39 24.5 12 37.5 3 30 

16-20 40 25.2 11 34.4 2 20 

> 21 10 6.3 2 6.3 - - 

 

As can be noted from table 2, 72.9% of teachers, 87.5% of principals and all supervisors (100%) 

were male. The numbers of males were far greater than that of females‟ respondents who were in 

both teaching and leadership position in secondary schools. Hence, the figure reveals serious 

problem of female participation in both teaching and leadership position. Since the study had 
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involved no issues that required gender-specific responses, this phenomenon would not affect the 

reliability.  

The age distribution of respondents revealed that 57.2% of the teachers, 34.4 % of principals and 

50% supervisors lay between 26-30 years age category. Similarly.23.9% of teachers,37%of 

principals and 40% supervisors with age category 31-40 years. Avery small portion of the total 

population 11.3 of teachers, 21.9% of principals and 10% of supervisors were with age category 

36-40 years. Therefore, it can be concluded that sample population were dominated by young 

population in both teaching and leadership position. Hence, the response they gave was believed   

to be credible and weighty. 

As shown in table 2 above, the qualification distribution of respondents revealed that 88.1% of 

teachers, 87.5% of principals and 80% of supervisors were first degree holders. On the other 

hand, 15.7% of teachers and no principals and supervisors were diploma graduates. 

Similarly;2.5% of teachers and 12.5% of principals had second degree (MA/MSC) .This reveals 

that the majority of teachers and significant number of principals were working with required 

qualification for the level.  

When we see the services of teachers, school principal and supervisors, 11.9% of the teachers 

have served between 1-5 years, 32.1% have served 11-15 years and 31.7% have served above 16 

years. For school principals 21.9% of them served between 6-10 years 37.5% served 11-15 years 

and 40.7% served above 16 years. All supervisors served above 16 year. Therefore, it can be 

concluded that school principals and supervisors had better years of service than teaching staff. 

Thus, it was believed that they were most likely to provide adequate information about 

implementation of active learning method. 
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Table 4:-   Demographic Characteristics of students 

No Item Category 

Respondents 

Students 

 n=851 

No % 

1 
Sex    Male 477 56.1 

  Female  374 43.9 

2 Age  15-16 431 50.6 

17-18 215 25.3 

19-20 128 15.0 

21& Above   77 9.0 

3 Grade level Grade 9 452 53.1 

Grade 10 399 46.9 

 

As can be noticed from table 3, sex category of respondents indicated that 56.1% of students 

were male and 43.9% students were female. Hence, the sex distribution was equitable and has no 

negative effect on their response. 

The age distribution indicated that 50.6% of students were lay between 15-16 age category. 

49.4% of them were above 16 of age. Thus, one can conclude that all student involved in the 

study were either at right age for secondary school (15-16 years) or above. Hence, the response 

they gave were believed   to be credible and weighty 

Regarding grade level of student involved in the study, 53.1% of them were from grade 9 and 

46.9% were from grade 10.Therefore,based on their maturity and grade level ,it can be assumed 

that they have better understanding about implementation of active learning method in secondary 

schools. 

4.1. Presentation, Analysis and Interpretation of Data 

This part of the study was devoted on the presentation, analysis, and interpretation of the data 

obtained from teacher and student respondents in relation to the practices and challenges of 

implementing active learning methodology in West Wollega Zone Secondary Schools Of 

Oromia Regional state .  
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4.1.1. Level of implementation of Active learning 

Active learning   describes several models of instruction that hold learners responsible for their 

own learning. To this end, teachers employ different methods of teaching that promote active 

engagement of the learner. Thus, to assess the level of implementation of active learning 

methodology in secondary schools, different indicators of active learning methods were 

identified and presented to the respondents to be rated on five point opinion scale(Veryhigh, 

high, moderate, low and very low). 

For purpose of analysis, the mean values were interpreted as mean value >3.5 strong 

performance, 2.50-3.50 moderate performance and mean value <2.5 low level of performance for 

area of support with their sample of behavior .T-test was used to check the existence of 

statistically significant difference between mean values of respondents. 
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Table5:- Level of implementation of Active learning 

     

*SD-Standard deviation       MW-Weighted mean 

*Level of performance (< 2.5lowperformance  2.50 - 3.4 = moderate performance    >3.50=high 

performance)*Indicate existence of significant of difference at a critical table (1.960) with degree of freedom. 

As can be seen from Table 5, the overall assessment of level of implementation of active 

learning was rated low by both teachers and students with   average mean score 2.49 and 2.51 

respectively. 

Specifically, teachers in the zone showed low performance in making student do, more than just 

listening to formal presentation. Student engagement in writing, reading, or solving problem was 

moderate as rated by weighted mean 2.45 and 2.81 respectively. Moreover, student engagement 

No                      Items Teachers Students WM t-value Sign.  

(p-value) mean SD Mean SD 

1 Student do more than just listening to 

formal presentation 

2.28 1.07 2.45 1.07 2.45 0.523 0.607 

2 Student read, write, discuss or be 

engaged in solving problems 

3.06 0.53 2.78 1.07 2.81 1.068 0.985 

3 Student engaged in higher-order thinking 

tasks as analysis, synthesis and 

evaluation 

2.17 0.98 2.47 1.13 2.44 2.734 0.007 

4 Students frequently listen to lecture since 

it is an easier and more efficient means of 

transmitting information 

3.84 0.70 3.61 1.32 3.63 0.793 0.429 

5 Student work with the information they 

get from lecture to make it part of their 

understanding. 

3.15 0.7 2.46 1.2 2.52 1.068 0.287 

6 Students are passive listener to classroom 

presentation. 

4.00 0.48 3.82 0.88 3.84 0.842 0.401 

7 Students are spectators rather than 

participating in learning during formal 

presentation. 

3.06 0.53 2.78 1.07 2.81 1.068 0.985 

8 Student involve in learning process 

activates rather than passive listening  

2.33 1.08 2.47 1.10 2.46 0.523 0.279 

9 Student employ highly structured active 

learning strategies (like short writing 

activities and debates. 

2.44 0.51 2.39 1.07 2.39 1.82 0.007 

 Average Mean Score 2.49  2.51     
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in higher order thinking tasks as analysis synthesis and evaluation was minimum as rated with 

weighted mean2.44.Interview and focused group discussion conducted with principals and 

supervisors indicted that, student in most classroom simply listen to lecture, engage in writing, 

reading and answer question asked by teacher, sometimes ask questions but they were not 

involve in active problem solving. 

This indicates that students did not involve in doing things in regular classroom and they were 

not made to think about what they are doing. Being engaged with the material is necessary for a 

learner to store new information in long term memory. Thus, classroom activities must be 

accompanied by active learning exercise so that students were actively involved in the learning 

process. This is to say that when we involve students in activities that lead them to discuss 

questions, clarify, write about course content, we not only foster better retention but also expand 

students thinking capacities (Montgomery, 1999). 

Student frequently listen to lecture since it is an easier and more efficient means of transmitting 

information as it was rated by teachers and student with mean value 3.84 and 3.61 respectively. 

Student work with information they get from lecture moderately to make it part of their 

understanding as it was rated with weighted mean 2.52.Similary, principals and supervisors 

indicated in interview and focused discussion that, teachers mostly use a lecture style of 

teaching. The teacher directly interacts and makes students understand the requirement. The 

teacher has to make advance preparation and find out the requirements of students beforehand. 

This reveals that deep and lasting student learning were not prompted. Classroom instruction 

only focuses on transfer of information from the notes of the teacher to the note of the students 

without passing through the mind of students.  

Both teachers and students rated highly that students are passive listeners to class room 

presentation. They are spectators rather than participating in learning during formal presentation 

as it was rated by weighted mean 3.84 and 2.81 respectively. Students neither involve in learning 

process nor employ highly structured active learning strategies like short writing activates 

debates and etc. (weighted mean 2.46 and 2.39 respectively). This reveals that, students were not 

directly involved and engaged actively in the learning process. In addition during the observation 

of the classrooms, it was noted that the teachers mostly used the lecturer-centered method where 
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the students were taught by the teachers from the beginning to the end of the class.  As it is going 

on from years and years teachers are active through the class hours. From the observation, the 

active teachers showed up with reading from books, writing it down on black board, asking the 

students to read from books or black board and mostly asking questions from some few students.  

Generally, students were passive during whole class session.   Thus, students‟ involvement all 

stage of planning, design, execution and evaluation was required to maximize active learning 

A t-test was employed to test statistically significant difference between the perceptions teachers 

and students. Accordingly, except item 3 and 9 is rated differently. For item 3 and 9 p-value 

obtained was (0.007) which was less than critical p-value (0.50).This indicates that there is 

statistically significant difference in opinion between two groups of respondents. This reveals 

that, students did not engage in higher order thinking tasks as analysis, synthesis and evaluation. 

Students do not learn much just by sitting in class listening to teachers, memorizing pre packed 

assignment and spitting out answers. As well as student did not employ highly structured active 

learning strategies (like short writing activities and debates. They must talk about what they are 

learning, write about it, relate it to experiences, and apply it to their daily lives. They must make 

what they learn part of themselves Chickering, A. W. & Gamson, Z. F. (1987) 

To conclude, in secondary schools under the study, the dominant instructional method used was 

lecture method. The extent to which active learning method implemented in these schools was 

low. Less attention was given for active learning methodologies. 

Table 6:- Document Review on students first semester result (2010 E.C) 

 

No 

 

Item 

 

Categories 

    Grade  9 Grade 10 

No % No % 

1 Average 

Mark 

Below 50 25 5.5 20 5.0 

50-59 175 38.7 156 39.1 

60-69 150 33.2 126 31.6 

70-79 72 15.9 53 13.3 

80-89 25 5.5 32 8.0 

90-100 5 1.1 12 3.0 

Total 452 100 399 100 

Source: Rosters of each sample schools. (  2010  E.C) 
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As it can be seen from Table 6 above (obtained from document analysis) the considerable 

number of student 38.7% of grade 9 and 39.1% grade 10 students were archived 50-59 marks, 

33.2% of grade 9 and 31.6% of grade achieved 60-69 marks. Furthermore, rate of detention was 

5.5% for grade 9, which is higher in the region. This indicated that a large number of students 

were not achieving the curriculum objectives. The attribute of low achievement of students were 

inadequate implementation of active learning 

4.1.2. How Active learning method implemented in schools 

The respondents were requested to rate the extent to which the sample indicators reflect the 

realties in schools from very low (1) to very high (5).For easily of analysis mean values were 

interpreted as >3.5 high hindering factors, 2.5-3.5=moderate hindering factors and <2.5 low 

hindering factors 
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Table 7:- How Active learning method implemented in schools. 

 

*SD-Standard deviation              MW-Weighted mean 

*Level of performance (< 2.5 low performance   2.50 - 3.4 = moderate performance     >3.50=high performance) 

*Indicate existence of significant of difference at a critical table (1.960) with degree of freedom. 

 

N

o 

                     Items Teachers Students WM t-value Sign.  

(p-value) mean SD mean SD 

1 Teachers identify what students to 

learning (learning objectives) 

4 0.485 3.82 0.887 3.84 0.842 0.401 

2 Teachers describe how to know if learning 

objectives have been achieved. 

2.44 0.78 2.39 0.825 2.39 0.293 0.772 

3 Teachers determine what the students 

need to do in order for the students to 

achieve the learning objectives. 

2.06 1.16 2.21 1.78 2.19 0.70 0.944 

4 Teachers make learning objectives, 

feedback and assessments, teaching and 

learning activates support and reinforces 

each other.  

2.39 0.698 2.49 0.992 2.48 0.556 0.576 

5 Teachers provide more frequent and 

immediate feedback to students. 

2.28 0.752 2.4 0.892 2.45 1.068 0.287 

6 Teachers Reinforce important material, 

concepts and skills. 

2.22 0.943 2.42 0.793 2.40 2.909 0.009 

7 Teachers address different student 

learning styles. 

2.44 0.984 2.46 1.008 2.46 0.49 0.961 

8 Teachers provide student with an 

opportunity to think about talk about and 

process course material.  

2.61 1.243 3.08 1.159 3.04 1.649 0.114 

9 Teachers create personal connection to the 

material for students ,which increase their 

2.33 0.970 2.36 1.017 2.36 1.266 0.220 

10 Teachers become a designer and 

facilitator of learning experiences rather 

than an imparter of knowledge 

2.28 0.575 2.52 0.992 2.5 0.1 0.921 

11 Teachers‟ build self-esteem through 

conversation with other students. 

2.06 1.62 2.11 1.178 2.19 0.38 0.707 

12 Teachers‟ emphasize impossibility of 

using active learning methods in regular 

classroom. 

3.89 0..97 3.84 1.217 3.85 0.303 0.763 

 

                                           Average mean score 

2.58  2.67     
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As indicated in Table 7 of item 1and 2 teachers identify what student to learn or learning 

objectives( mean value 3.82 and 3.84) respectively. However, they do not describe how to know 

if learning objectives have been achieved as rated by weighted mean (2.39). This reveals that the  

objective listed were not stated in clear, precise, specific, and measurable terms so that its 

achievement can be noticed from simple assessment techniques which was basics of 

implementing active learning. 

Teachers, showed weak performance (mean value 2.06 and 2.21) in determining what students 

need to do in order for the students to achieve the learning objectives. They did not make 

learning objectives, feedback and assessments, teaching and learning activates support and 

reinforces each other as rated with mean value 2.39 and 2.49 respectively. This indicates that 

teachers did not consider the student learning need in planning instruction. Students who receive 

the instruction and the content within which the curriculum delivered were not considered. 

Students were not given a chance to explain and discuss what was presented, practice and 

explore what they have learned.   

Similarly, as indicated in item 5 and 6 of Table 6, teachers showed weak performance (mean 

value 2.28 and 2.4) in providing more frequent and immediate feedback to students. They did not 

reinforce important material, concept and skills as rated by (mean value 2.22 and 2.42). This 

implies that, there was only one- way communication between teacher and student. Teachers did 

not encourage students to actively participate in the teaching and learning process. Providing 

more frequent and immediate feedback for student facilitate student learning. Moreover, leaning 

out comes can improve though the reinforcement of key qualities. Active participation of student 

has direct influence on quality of teaching therefore; student can have feedbacks such as what 

works well or what they would like to be done and how (Henard and Roseveare 2012). 

Teachers moderately (mean value 2.61 and 3.08) provide students with an opportunity to think 

about, talk and process course material. However, they neither address different student learning 

styles nor create personal connection to the material for student, which increase their motivation 

to learn as rated by weighted mean 2.46 and 2.36 respectively. Interview with principals 

indicated that, majority of teachers did not encourage students to have discussion between 

students in their tasks. Mostly student were working individually and they were expected to 
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memorize the text and repeat them. Asking higher order thinking questions were not common 

practice among the teacher.  

In addition observation showed that teacher often did not prepare some groups to discuss the task 

between each other or divided students in to pairs.   Usually, teachers did not pose questions to 

students seated in the last rows of the classrooms where they were not paying attention to the 

subject. Many teachers did not monitor their students‟ activities and sometimes they choose to 

ignore them due to the misbehavior of students with the teachers. But in the questionnaire 97 % 

of respondents showed their agreement with monitoring the interactions between the pupils.  

Generally, all male and female teachers had the same point of view about the techniques of 

active learning.  

This implies that motivating students to participate by helping them understand how they can use 

what they have learned was insignificant. Addressing student different learning need requires 

implementation of active learning techniques. Active involvement of student in the classroom, 

encourage student to work hard and think more deeply about subject matter (Van de Bogart 

2009). 

As indicate in item 10,11and 12 of Table 7, teachers were not designers and facilitators of 

learning experiences, rather, they were imparters of knowledge. They did not build self-esteem 

through conversation with other students. Teachers highly emphasis impossibility of using active 

learning methods in regular classroom as rated by weighted means 2.5, 2.19 and 3.85 

respectively.  

In addition to the questionnaires and classroom observations, seven semi-structured interviews 

were held with the principal participants. When the principal were interviewed on how they used 

active learning/student-centred approaches in classroom teaching, some were positive. Two 

examples include:   

I have practiced active learning for the last six years. I am really interested and believe in the 

views of active learning. It is exactly the way in which one can learn. I have also taken the 

training that improves my method of teaching. Before five years, I really thought that using 
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active learning was wastage of time. But now I can practically see that students learn more when 

they are engaged in activities that make them participant [principal A, June 8/2018].   

I have always preferred to encourage students to learn through activity rather than through 

passive listening and note taking. Active learning has been deeply embedded in my school for 

many years. Letting go of the classic lecturer ‘font of all knowledge’ position is actually very 

liberating! Once you have created the climate for a more active learning/ student-centred 

contribution, then it tends to grow by itself and you learn along with the students [principal E, 

June 14/2018].   

Some principal were undecided, for example:   

My conclusion about active learning/student-centred approaches is that both lecturer-centred and 

active learning/student-centred approaches have positives and negatives. My students do feel like 

they „got‟ more out of the critical thinking (active learning) approaches because they had to take 

control of their learning.  

 Overall, I think I teach better with the balance of lecture and discussion that I found towards the 

end of the semester [principal B, June 8/2010].   

Similarly, data obtained from focused group discussion with supervisors indicated, teachers take 

all decisions on how to teach, when teach and what to teach by themselves without considering 

need of students. They also give the chance for participation only for few students. 

This implies that the teaching approach frequently used by teacher was teacher centered 

approach were the teacher is seen as an expert. Giving solution to problems rather than 

encouraging students to discover their own solution. In active learning approaches teacher serve 

as a coach rather than the expert. Thus, active learning has been related to class activates where 

teacher has a role of facilitator and motivator in order to encourage students to have active 

participation in the classroom activates (Prince, 2004). 

A t-test was employed to test statistically significant difference between the perceptions teachers 

and students. Accordingly, for item 6 t-value obtained was (0.009) which was greater than 

critical T-value (1.960).This indicate that there is statistically significant difference in opinion 
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between two groups of respondents. This reveals that, students have no idea on whether   

teachers reinforce important material, concept and skill or not. 

On the bases of the outcomes of the study, it was concluded that active learning methodology is 

not effectively employed to improve student learning outcomes due to weak preparation of 

teachers, passive involvement of student in the classroom and limitations in considering student 

learning need in planning instruction. 

 

 4.1.3. Challenges of active learning method in schools 

Many contextual factors may impede the implementation of active learning methodologies in 

secondary schools. Thus, the extent to which these factors challenge implementation of active 

learning methodologies as perceived by teachers and student has been assessed. To this end, 

some major indicators of factors that may impede practice of active learning method in schools 

were rated in five point opinion scale.     

The respondents were requested to rate the extent to which the sample indicators reflect the 

realties in schools from very low (1) to very high (5).For easily analysis, mean values were 

interpreted as >3.5 high hindering factors, 2.5-3.5=moderate hindering factors and <2.5 low 

hindering factors 
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Table 8.  Challenge of implementing active learning method in schools.  

Level of performance (< 2.5 low performance   2.50 - 3.4 = moderate performance     >3.50=high 

performance) 

As indicated in item 1and 4 of table 7, large class size highly impede implementation of active 

learning in secondary schools as rated by teachers and student with mean value 4.28 and 3.75 

respectively. Furthermore, large size of student group in a class highly hinders the 

implementation of active learning as rated by weighted mean 3.72.Similarly as data we get from 

interview and focused group discussion with principals and supervisors, in large class the seating 

of the students (front to back) and fixed seat were the factors which discourage students to talk 

N                      Items Teachers Students WM t-value Sign.  

(p-value) mean SD mean SD 

1 The extent to which large class size 

impede  implementation of active learning 

4.28 0.89 3.69 1.14 3.75 1.793 0.75 

2 The extent to which heavy work load 

(preparatory work ) impede implantation 

of active learning   

3.94 0.80 3.79 1.03 3.81 0.747 0.463 

3 The extent to which lack of time impede 

implantation of active learning  

4.33 0.97 3.62 0.991 3.69 2.969 0.007 

4 The extent to which large size of student 

group impede implantation of active 

learning 

4.28 0.826 3.66 1.031 3.72 0.577 0.565 

5 The extent to which lack of training 

impede  implantation of active learning 

2.39 1.145 2.29 1.051 2.30 1.345 0.129 

6 The degree to which theoretical subject 

matter  impede  implantation of active 

learning 

4.00 1.138 3.18 1.244 3.26 0.359 0.720 

7 The degree to which active learning 

method implemented in all subjects 

3.56 0.784 3.25 1.107 3.28 2.471 0.20 

8 The degree to which text books provide 

ideas on how to use  active learning 

2.44 0.78 2.39 0.825 2.39 0.293 0.772 

9 The degree to which text books lack 

demonstration and laboratory exercise 

2.22 0.647 2.65 1.05 2.61 0.966 0.345 

10 The degree to which students learn 

sufficient courses by using active learning 

2.39 1.145 2.29 1.051 2.30 1.345 0.129 

11 The extent to which lack of materials or 

equipment to support active learning 

impede  implantation of active learning  

2.33 1.08 2.47 1.1 2.46 0.523 0.279 

12 The extent to which scarcity of financial 

resource to support active learning impede  

implantation of active learning    

2.22 0.943 2.42 0.793 2.40 2.909 0.009 

              Average  Mean Score 3.19  2.98     



47 
 

with each other. As well as giving attention for all students in very small amount of time was 

hard for the teachers. It is difficult to involve all students in class discussion in large group. This 

reveals that large class size restrict the use of certain active learning instructional strategies.   

Similarly, heavy work load (too much preparatory work) and lack of time highly impede 

implementation of active learning as rated by weighted mean 3.81 and 3.69 respectively. The 

interview conducted with principals also indicated, teachers believe that implantation of active 

learning activities require more time and could not be appropriate based on time limitation. 

Moreover, active learning approach need heavy preparation work thus, it makes teachers too 

busy. This reveals that lack of time to actively involve students in teaching learning process and 

too much preparatory work on part of teachers inhabit the implementation of active learning. 

Teachers did not have enough time to support students‟ work in active learning environment.  

The degree to which theoretical Subject matter impedes implantation of active learning was 

moderate as both teachers and students rated with weighted mean 3.26.Active learning method 

can be implemented in all subjects as rated with mean value 3.56 and 3.25 respectively. 

However, principals and supervisors argued that, the curriculum did not emphasis on the 

learner‟s freedom to learn and on activities promote creativity.     

Grade 9 and 10 text books did not provide ideas on how to use active learning. It lacks 

demonstration and laboratory experience as rated by weighted mean 2.44 and 2.39  respectively. 

Furthermore, students did not learn sufficient course by using active learning method as rated by 

weighted mean 2.30.This indicate the content student should learn was not organized in  way that 

encourage active learning approaches. Moreover the amount of content to be covered in one 

period was too large to be covered with active learning approach. Active learning approach 

requires plenty of exercises and contents which were not currently available for teachers. 

Lack of material or equipment to support active learning was not challenges that impede 

implementation of active learning as rated by both teachers and students with mean value 2.33 

and 2.46 respectively. Similarly, scarcities of financial resource to support active learning   

poorly impede implementation of active learning. As data we get from interview and focused 

group discussion conducted with principals and supervisors, lack of material and equipment 
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needed to support active learning were a barrier to the use of active learning strategies but 

definitely not all.  

Classroom observation also showed that these four points were the most influencing factors on 

implementation of active learning approaches. For example, in large classes the seating of the 

students (front to back) and also fixed seats were the factors which discourage students to talk 

with each other. As well as, giving attention for all students in very small amount of time was 

hard for the teachers.  There are some other factors which teacher‟s replies in question such as: 

lack of classroom space that hindered group work, lack of professional teachers and students 

absence.  Based on questionnaire responses, teachers and students responded that there was not 

enough space for preparing students in to groups or pairs in the classrooms, but observation 

indicated that almost all classes had enough space for group discussions or at least sufficient 

space for students to be engaged in the pair work activities. But mostly teachers did not allow 

their students to ask questions from the teacher or from other student or talk with each other. It is 

noteworthy to mention, that teachers tended to be working hard but lack of professional approach 

disabled them to make students active in the teaching learning process. Mostly, all male and 

female teachers had the same point of view about the factors that hander the implementation of 

active learning approaches.    

This reveals that inadequate implementation active learning were not mainly due to scarcity of 

resource; since there were many active learning techniques to be practiced which require a little 

or no additional resource.    

A t-test was employed to test statistically significant difference between the perceptions teachers 

and students. Accordingly, only item 3 and 9 is rated differently. For item 3 and 9 p-value 

obtained was (0.007) and (0.009) respectively. Which was less than critical p-value (0.50).This 

indicates that there is statistically significant difference in opinion between two groups of 

respondents. This could be due to, low understanding of students‟ on the time active learning 

method  requires and whether  active learning method implemented in all subject or not. 

In general factors hinder implementation of active learning mainly related to administrative 

related challenges like large class size, heavy work load, lack of time and teachers‟ lack of 
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training on active learning method and curriculum related challenges like text books lack 

demonstration and laboratory exercise ,text books did not ideas how to use active learning. On 

the other hand, scarcity of material and financial resource were not the main challenges of active 

learning method in schools. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Summary 

The purpose of this study was to investigate the practice and challenges of implementing active 

learning in the secondary schools of West Wollega Zone and to forward practical solution in order 

to overcome the challenges and improve implication of active learning method in secondary 

schools. Specifically, the study addresses the following objectives. 

• Examining the level of implementation of active learning in the secondary schools of 

West Wollega Zone.  

• Investigating how active learning methods were implemented in the secondary schools of 

West Wollega Zone. 

• Determining the ways curricular, administrative, material and financial challenges 

influenced the degree of implementation of active learning methods in the secondary 

schools of West Wollega Zone. 

In order to attain the objective of the study an attempt was made to answer the following basic 

questions. 

1. What is the level of implementation of active learning in the secondary schools of West 

Wollega Zone?  

2. How are active learning methods implemented in the secondary schools of West Wollega 

Zone?  

3.  How do curricular, administrative, material and financial challenges influence the 

implementation of active learning methods in the secondary schools of West Wollega 

Zone?  

A descriptive survey study with mixed approach was employed in this study to utilize the study 

through qualitative and quantitative analysis. A total of 1052 questionnaire were prepared and 

distributed to the two groups of respondents. Of this number 159(94.6%) of teachers and 

851(96.3%) students returned the questionnaire and used for analysis. Interviews held with 
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principals and focused group discussion was conducted with supervisors and information 

obtained from document analysis was used as supplementary. Data collected were analyzed by 

using percentage, mean value, weighted mean and t-test 

Level of implementation of active learning method 

Despite the concern for quality, current  conditions in most secondary school throughout West 

Wollega Zone  is both troublesome and disturbing. The government faces challenges as it strives 

to expand secondary school education and to ensure that the students receive quality education. 

For improving and ensuring the quality of education, the government has emphasized active 

learning approaches. Active learning approaches develop critical thinking, problem solving and 

spatial reasoning skills of students.    

Teachers in the zone showed low performance in making student do, more than just listening to 

formal presentation (2.45). Although student engagement in writing, reading, or solving problem 

was moderate (2.81).Their engagement in higher order thinking tasks as analysis synthesis and 

evaluation was low (2.4) 

Student frequently listen to lecture (3.84) they were passive listeners to class room presentation 

(3.82). They are spectators rather than participating in learning during formal presentation (2.81). 

Students neither involve in learning process (2.46) nor employ highly structured active learning 

strategies like short writing activates, debates  and the like(2.39). 

From the above it follows that the extent to which active learning/student-centred practices are 

implemented and the opportunities provided to students for active participation in the 

instructional process in the sample universities is low and inadequate. The poor implementation 

of active learning approaches while teaching negatively influences the quality of the teaching-

learning process in the sample universities of the Oromia regional state. The inadequate use of 

the different active learning methods would negatively affect the development of self-learning, 

higher order thinking and problem solving capacities among students of the sample  secondary 

schols in Oromia, Ethiopia. 
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How active learning has been implemented in schools 

Teachers identify what student to learn or learning objectives (3.84). However, they do not 

describe how to know if learning objectives have been achieved (2.38).Teachers, showed weak 

performance (mean value 2.06 and 2.21) in determining what students need to do in order for the 

students to achieve the learning objectives. They did not make learning objectives, feedback and 

assessments, teaching and learning activities support and reinforce each other (2.39). This 

indicates there was limitation in planning active learning techniques in secondary schools. 

Teachers were not ready to implement active learning and students only expect knowledge from 

teachers. This imposes the philosophy of learning by doing .    

Similarly, teachers showed weak performance (2.28 and 2.4) in providing more frequent and 

immediate feedback to students. They did not reinforce important material, concept and skills 

(2.22).They neither address different student learning styles nor create personal connection to the 

material for student, which increases their motivation to learn (2.46)Teachers were not a designer 

and facilitator of learning experiences rather; they were  imparters of knowledge (2.5). This 

implies that the teaching approach frequently used by teacher was teacher centered approach 

were the teacher is seen as an expert.  

In active learning approaches the progress of the learners is continuously assessed and immediate 

feedbacks are provided to the students. The  majority of teachers in the sample secondary school 

did not assess their students continuously; the majority of teachers didn‟t employ a variety of 

assessment techniques;   the assessment techniques frequently used by many of the teachers were 

close ended questions; only a few lecturers used open-ended questions frequently; the majority 

of teachers provided exercises on some of the lessons only;  many teachers believed that 

providing ongoing meaningful feedback to students was too time-consuming and many teachers 

did not know how to assess in active learning approaches, in particular in big classes 

The inadequate use of the above mentioned assessment techniques would hinder the 

development of students‟ understanding of lesson in the sample secondary school of West 

Wollega Zone Oromia Regional National State  
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Challenges of active learning in schools 

As explained in the literature review (section 2.3) the implementation of active learning/student–

centred approaches is dependent on a number of factors such as the nature of the curriculum, the 

availability of  instructional materials, lecturers‟ evaluation practices and training, support 

provided to teachers and the policy followed by the country.   

Factors hinder implementation of active learning mainly related to administrative related 

challenges like large class size, heavy work load, lack of time and teachers‟ lack of training on 

active learning method. 

Curriculum related challenges were also highly hindering factors of implementation active 

learning in secondary schools. The text books lack demonstration and laboratory exercise; the 

text books did not have ideas on how to use active learning. On the other hand, scarcity of 

material and financial resource were not the main challenges of active learning method in 

schools. 

This reveals that inadequate implementation of active learning were not mainly due to scarcity of 

resource; since there were many active learning techniques to be practiced which require a little 

or no additional resource.   
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5.2. Conclusions 

The following conclusions were drawn from the study 

In secondary schools under the study, the dominant instructional method used was lecture 

method. Students were not directly involved and engaged actively in the learning process. Their 

involvement at all stage of planning, design, execution and evaluation was low. This indicates 

that teachers gave less attention to active learning methodologies. Thus, one can safely conclude 

that, the extent to which active learning method has been implemented in these schools was low.  

Teachers were not designers and facilitators of learning experiences rather; they were imparters 

of knowledge. They showed weak performance in determining what students need to do in order 

for the students to achieve the learning objectives. They didn‟t address different student learning 

styles. Hence, this would negatively affect the implementation of active learning approaches in 

secondary schools.  

The finding indicated those factors challenging the implementation of active learning were 

mainly administrative and curriculum related factors, rather than security of material and 

financial resource. Further more,the benefits of actively engage student in their learning were far 

greater than any of the challenges, some strategies to actively engage students are even not 

difficult to implement. Hence, factors inhibited the implementation of active learning 

approaches, also hindered the opportunities for student to construct their own knowledge. 

 

 

 

 

 



55 
 

5.3. Recommendations 

On the basis of the findings obtained and conclusions reached up on the following suggestions 

were forwarded. 

1. The findings indicate that teachers gave less attention to implementation of active 

learning methodologies in secondary schools. Therefore principal, supervisors and all 

other instructional leaders should inspire the use of active learning methodologies; 

though in-built supervision, lead teacher, department heads, mentors and peer coach. 

2. The findings also indicate there was in planning active learning techniques. Hence zonal 

educational department should organize short-term training to enhance teachers skill and 

knowledge on implementation of active learning approach area so that   they can be 

influence and confident to use active learning method in regular classroom. 

3. Under the study, the dominant instructional method used was lecture method. Even 

though, lecture is not necessarily; teachers must be able to accompany lecture method by 

active learning exercise so that students are actively involved in learning process, not 

passive listeners. Moreover, teachers should change learning culture from focused on 

teaching to focus on learning. 

4. The finding indicated that factors challenges the implementation of active learning .Thus 

teachers should use available resource at school to implement active learning method, 

especially those active learning method that do not require additional resource. 
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Appendix A 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF IMPLEMENTING ACTIVE LEARNING 

METHODOLOGY IN THE SECONDARY SCHOOLS OF WEST WOLLEGA ZONE:    

OROMIA NATIONAL REGIONAL STATE 

Questionnaire to be filled by Teachers 

Dear respondent,  

The purpose of this questionnaire is to collect information and data on the study titled „practices 

and challenges of implementing active learning methodology in the secondary schools of west 

wollega zone: oromia national regional state‟. Therefore, your cooperation in completing this 

questionnaire is valuable for the study. Since the success of this study depends upon your 

genuine responses, kindly provide objective and honest responses for all items included in this 

questionnaire. Rest assured that all the information you provide will be treated in the strictest 

confidence. You are not required to write your name in any part of the questionnaire.    

 

Thank you in advance for taking your time and cooperation to complete this questionnaire!  

MelkamuHailu 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 
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Part I. Personal Information 

Direction:  Kindly put a ‘’ mark, or give your response to each of the following items on  

1. Name of the school  ______________________________ 

2. Name of the Zone _______________________________ 

3. Name of the Woreda_____________________________ 

4. Sex   A)Male           B) Female        

5. Age   A)20-29           B)30-39           C)40-49           D)50 and above    

6. Field of study (Preferably recent) : Major ______________ Minor ________________ 

7.  Qualification : A )BA           B) MA          D) Other (specify)  ________________  

8. Total years of teaching experience  

A) five and less than five years            B) 6-10 years               

C) 11-20 years                                      D) More than 20 years    

9.  You‟re teaching load in period per week                                                                                    

A) 10 and less than 10                B) 11-20                      C) 21-30   

10. Average number of students in one class   A)30 and less than30                B) 31-40         

C)41-50               D) 51-60         E) above 60     

Part II. Level of Implementation of Active Learning in schools 

Direction:The following items indicate the extent to which of active learning method implanted in 

schools. Kindly, encircle the letter of your choice or give your response to each of the following 

items on the space provided. 

1. Students do more than just listening to formal presentation in classroom. 

A. strongly agreeB) agreeC.disagree     D strongly disagreeE. If any other opinion, kindly specify 

_______________________________________      

              _______________________________________________________________________ 

2. If the answer given to Question No.1 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

3. Student read, write, discuss or be engaged in solving problems during formal classes. 

     A. strongly agree      B) agree     C. disagree     D strongly disagree 
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E. If any other opinion, kindly specify _______________________________________ 

4. If the answer given to Question No.3 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

5. Student engaged in higher-order thinking tasks as analysis, synthesis and evaluation 

during formal classes. 

    A. strongly agree      B) agree     C. disagree     D strongly disagree 

              E. If any other opinion, kindly specify________________________________________ 

6. If the answer given to Question No.5 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

7. Student frequently listen to lecture since it is an easier and more efficient means of 

transmitting information 

 A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify________________________________________ 

8. If the answer given to Question No.7 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:___________________________________________ 

_______________________________________________________________________ 

9.  Student work with the information they get from lecture to make it part of their 

understanding. 

  A. strongly agree      B) agree     C. disagree     D strongly disagree E. If any other opinion, 

kindly specify_______________________________________ 

10. If the answer given to Question No. 9 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

11. Students are passive listeners to class room presentation.     

             A. strongly agree      B) agree     C. disagree     D strongly disagree 
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12.  If the answer given to Question No.9 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

13. Students are spectators rather than participating in learning during formal presentation. 

  A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify _______________________________________ 

14. If the answer given to Question No.13 is either “Yes, in part” or “Not at all”, what are 

the major differences? Kindly specify:________________________________________ 

_______________________________________________________________________   

15. Student involve in learning process activates rather than passive listening. 

      A. strongly agree      B) agree     C. disagree     D strongly disagree 

            E. If any other opinion, kindly specify________________________________________ 

16. If the answer given to Question No.15 is either “Yes, in part” or “Not at all”, what are 

the major reasons? Kindly specify:__________________________________________ 

_______________________________________________________________________ 

17. Student employ highly structured active learning strategies (like short writing activates, 

debates, case studies etc.) in formal class. 

  A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify _______________________________________ 

      18.  If the answer given to Question No.17 is either “Yes, in part” or “Not at all”, what are  

              the major reasons? Kindly specify:___________________________________________ 

19. Teachers focus on coverage of subject matter not mastery of the content during formal 

presentation. 

       A. strongly agree      B) agree     C. disagree     D strongly disagree 

           E. If any other opinion, kindly specify________________________________________ 

20. If the answer given to Question No.19 is either “Yes, in part” or “Not at all”, what are 

the major reasons? Kindly specify:___________________________________________ 
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  Part III. How Active Learning method Implemented in schools 

Direction:The following items are describing how active learning implemented in schools. You are 

kindly, requested to encircle the letter of your choice or give your response to each of the following 

items on the space provided. 

1. Teachers identify what students to learn (learning objectives). 

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify __________________________________________ 

2. Teachers describe how to know if learning objectives have been achieved. 

             A. strongly agree      B) agree     C. disagree     D strongly disagreeE.  If any other 

opinion, kindly specify  

3. Teachers determine what the students need to do in order for the student to achieve the 

     learning objectives. 

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify ____________________________________________ 

4. Teachers make learning objectives, feedback and assessments, teaching and learning     

     activities support and reinforce each other.      

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify ___________________________________________ 

5.  The extent to which teachers provide more frequent and immediate feedback to students. 

     A. Very Low        B. Low       C. High       D. Very high 

6. The extent to which teachers Reinforce important material, concepts and skills is: 

     A. Very Low        B. Low       C. High       D. Very high 

7.The extent to which teachers address different student learning styles is: 
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     A. Very Low        B. Low       C. High       D. Very high 

8. The degrees to which teachers provide students with an opportunity to think about, talk about  

     and process course material is: 

  A. Very Low        B. Low       C. High       D. Very high 

9.  The degrees to which teachers creates personal connections to the material for students, which  

     increase their motivation to learn. 

     A. Very Low        B. Low       C. High       D. Very high 

10.  The extent to which teachers allows students to practice important skills 

       (collaboration through pair and group work) is: 

     A. Very Low        B. Low       C. High       D. Very high 

11. The extent to which teachers involve students in doing things and think about what they are  

      doing is: 

A. Very Low        B. Low       C. High       D. Very high 

12. The extent to which teachers become a designer and facilitator of learning experiences rather  

       than an imparter of knowledge is: 

A. Very Low        B. Low       C. High       D. Very high 

13. The degrees to which teachers‟ builds self-esteem through conversations with other students 

A. Very Low        B. Low       C. High       D. Very high 

14.The degrees to which teachers‟ emphasize   impossibility of using active learning methods in 

      regular classroom. 

A. Very Low        B. Low       C. High       D. Very high 
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Part V. Challenges of Implementing Active Learning 

Direction:The following are factors that may impede implementation of active learning practice in 

school. Kindly, indicate the extent to which these factors challenge the implication of active 

learning in your school 

A.  Administrative related challenges  

1. The extent to which large class size impede implantation of active learning is : 

A. Very Low        B. Low       C. High       D. Very high 

2.  The extent to which heavy work load (preparatory work) impede implantation of active 

learning is : 

A. Very Low        B. Low       C. High       D. Very high 

3. The extent to which lack of timeimpede implantation of active learning is : 

A. Very Low        B. Low       C. High       D. Very high 

4. The extent to which large size of student group imped implantation of active learning is  

A. Very Low        B. Low       C. High       D. Very high 

5. The extent to which  lack of training imped implantation of active learning is : 

A. Very Low        B. Low       C. High       D. Very high 

B. Curriculum related challenges  

6. The degree to which  theoretical (not practical) Subject matter imped implantation of 

active learning is : 

A. Very Low        B. Low       C. High       D. Very high 

The degree to which Active learning method   implemented in all subjects. 

A. Very Low        B. Low       C. High       D. Very high 

7. The degree to which text books provide ideas on how to use active learning. 

A. Very Low        B. Low       C. High       D. Very high 
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8. The degree to which text books lack demonstration and laboratory exercise.  

A. Very Low        B. Low       C. High       D. Very high 

9. The degree to which students learn sufficient course by using active learning. 

A. Very Low        B. Low       C. High       D. Very high 

 

                 C.  Material and Finance related challenges. 

10. The extent to which lack of materials or equipment to support active learning imped 

implantation of active learning is : 

            A. Very Low        B. Low       C. Moderate        D. High       E. Very high 

11. The extent to which scarcity of financial resource to support active learning imped 

implantation of active learning is : 

A. Very Low        B. Low       C. High       D. Very high 

12. The extent to which inappropriate physical condition of the class 

(classes are inflexible ,they had stationary table and desks) imped implantation of active 

learning is : 

A. Very Low        B. Low       C. High       D. Very high 

 

 

 

 

 

 

 

 

 



9 
 

Appendix B 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF IMPLEMENTING ACTIVE LEARNING 

METHODOLOGY IN THE SECONDARY SCHOOLS OF WEST WOLLEGA ZONE: 

OROMIA NATIONAL REGIONAL STATE 

           Questionnaire to be filled by Students 

This questionnaire is designed to collect information on the practice and challenges of the school 

community towards active learning. This questionnaire is one of the instruments which the 

researcher uses to gather the necessary data for his MA thesis in the teaching and learning 

process. Thus, the researcher kindly requests you to give the required information provided. 

Your contribution is highly important for the success of this study. The researcher would like to 

assure you that all the response you give will be confidential and kept safely according to the 

details on consent from that is given to you on the separate signed sheet. Your name is not 

necessary in this information.  

 Thank you in advance for taking your time and cooperation to complete this questionnaire!  

 

MelkamuHailu 

Graduate Student 

Department of educational planning and management 

College of Education and Behavioral Studies 

Addis Ababa University 

 

 

 

1 
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Part I. Personal Information 

Direction:  Kindly put a ‘’ mark, or give your response to each of the following items on the 

space provided. 

1. Name of the School _________________________________ 

4. Name of the Woreda_______________________________ 

5. Sex:  Male ______       Female________ 

6. Age   A) 15-19         B)20-29          C)30-39            D)40-49                  E)50 and above    

7. Grade ________________   

Part II. Level of Implementation of Active Learning in schools 

Direction:The following items indicate the extent to which of active learning method implanted in 

schools. Kindly, encircle the letter of your choice or give your response to each of the following 

items on the space provided. 

18. Students do more than just listening to formal presentation in classroom. 

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

              E. If any other opinion, kindly specify _______________________________________      

              _______________________________________________________________________ 

19. If the answer given to Question No.1 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

20. Student read, write, discuss or be engaged in solving problems during formal classes. 

     A. strongly agree      B) agree     C. disagree     D strongly disagree 

            E. If any other opinion, kindly specify _______________________________________ 

21. If the answer given to Question No.3 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

2 
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22. Student engaged in higher-order thinking tasks as analysis, synthesis and evaluation 

during formal classes. 

    A. strongly agree      B) agree     C. disagree     D strongly disagree 

              E. If any other opinion, kindly specify________________________________________ 

23. If the answer given to Question No.5 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

24. Student frequently listen to lecture since it is an easier and more efficient means of 

transmitting information 

 A. strongly agree      B) agree     C. disagree     D strongly disagree 

             E. If any other opinion, kindly specify________________________________________ 

25. If the answer given to Question No.7 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:___________________________________________ 

_______________________________________________________________________ 
 

26.  Student work with the information they get from lecture to make it part of their 

understanding. 

   A. strongly agree      B) agree     C. disagree     D strongly disagree 

              E. If any other opinion, kindly specify_______________________________________ 

27. If the answer given to Question No. 9 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

28. Students are passive listeners to class room presentation.     

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

29.  If the answer given to Question No.9 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:______________________________________________ 

_______________________________________________________________________ 

30. Students are spectators rather than participating in learning during formal presentation. 

  A. strongly agree      B) agree     C. disagree     D strongly disagree 

3 



12 
 

              E. If any other opinion, kindly specify _______________________________________ 

31. If the answer given to Question No.13 is either “Yes, in part” or “Not at all”, what are 

the major differences? Kindly specify:________________________________________ 

_______________________________________________________________________   

32. Student involve in learning process activates rather than passive listening. 

      A. strongly agree      B) agree     C. disagree     D strongly disagree 

            E. If any other opinion, kindly specify________________________________________ 

33. If the answer given to Question No.15 is either “Yes, in part” or “Not at all”, what are 

the major reasons? Kindly specify:__________________________________________ 

_______________________________________________________________________ 

34. Student employ highly structured active learning strategies (like short writing activates, 

debates, case studies etc.) in formal class. 

  A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify _______________________________________ 

      18.  If the answer given to Question No.17 is either “Yes, in part” or “Not at all”, what are  

              the major reasons? Kindly specify:___________________________________________ 

2. Teachers focus on coverage of subject matter not mastery of the content during formal 

presentation. 

       A. strongly agree      B) agree     C. disagree     D strongly disagree 

           E. If any other opinion, kindly specify________________________________________ 

3. If the answer given to Question No.19 is either “Yes, in part” or “Not at all”, what are the 

major reasons? Kindly specify:___________________________________________ 
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  Part III. How Active Learning method Implemented in schools 

Direction: The following items are describing how active learning implemented in schools. You are 

kindly, requested to encircle the letter of your choice or give your response to each of the following 

items on the space provided. 

1. Teachers identify what students to learn (learning objectives). 

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

E. If any other opinion, kindly specify __________________________________________ 

2. Teachers describe how to know if learning objectives have been achieved. 

             A. strongly agree      B) agree     C. disagree     D strongly disagree    E.  If any other 

opinion, kindly specify  

3. Teachers determine what the students need to do in order for the student to achieve the 

     learning objectives. 

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

    E. If any other opinion, kindly specify ____________________________________________ 

4. Teachers make learning objectives, feedback and assessments, teaching and learning     

     activities support and reinforce each other.      

             A. strongly agree      B) agree     C. disagree     D strongly disagree 

    E. If any other opinion, kindly specify ___________________________________________ 

5.  The extent to which teachers provide more frequent and immediate feedback to students. 

     A. Very Low        B. Low       C. High       D. Very high 

6. The extent to which teachers Reinforce important material, concepts and skills is: 

          A. Very Low        B. Low       C. High       D. Very high 
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7.The extent to which teachers address different student learning styles is: 

     A. Very Low        B. Low       C. High       D. Very high 

8. The degrees to which teachers provide students with an opportunity to think about, talk about  

     and process course material is: 

  A. Very Low        B. Low       C. High       D. Very high 

9.  The degrees to which teachers creates personal connections to the material for students, which  

     increase their motivation to learn. 

     A. Very Low        B. Low       C. High       D. Very high 

10.  The extent to which teachers allows students to practice important skills 

       (collaboration through pair and group work) is: 

     A. Very Low        B. Low       C. High       D. Very high 

11. The extent to which teachers involve students in doing things and think about what they are  

      doing is: 

A. Very Low        B. Low       C. High       D. Very high 

10. The extent to which teachers become a designer and facilitator of learning experiences rather  

       than an imparter of knowledge is: 

A. Very Low        B. Low       C. High       D. Very high 

11. The degrees to which teachers‟ builds self-esteem through conversations with other students 

       A. Very Low        B. Low       C. High       D. Very high 

12.The degrees to which teachers‟ emphasize   impossibility of using active learning methods in 

      regular classroom. 

       A. Very Low        B. Low       C. High       D. Very high 
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Part V. Challenges of Implementing Active Learning 

Direction:The following are factors that may impede implementation of active learning practice in 

school. Kindly, indicate the extent to which these factors challenge the implication of active 

learning in your school 

A.  Administrative related challenges  

1. The extent to which large class size impede implantation of active learning is : 

              A. Very Low        B. Low       C. High       D. Very high 

2. The extent to which heavy work load (preparatory work) impede implantation of active 

learning is : 

              A. Very Low        B. Low       C. High       D. Very high 

3. The extent to which lack of time impede implantation of active learning is : 

             A. Very Low        B. Low       C. High       D. Very high 

4. The extent to which large size of student group imped implantation of active learning is  

A. Very Low        B. Low       C. High       D. Very high 

5. The extent to which  lack of training imped implantation of active learning is : 

            A. Very Low        B. Low       C. High       D. Very high 

B. Curriculum related challenges  

6. The degree to which  theoretical (not practical) Subject matter imped implantation of 

active learning is : 

            A. Very Low        B. Low       C. High       D. Very high 

7.  The degree to which Active learning method   implemented in all subjects. 

 A. Very Low        B. Low       C. High       D. Very high 

7. The degree to which text books provide ideas on how to use active learning. 

A. Very Low        B. Low       C. High       D. Very high 

7 
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8. The degree to which text books lack demonstration and laboratory exercise.  

A. Very Low        B. Low       C. High       D. Very high 

9. The degree to which students learn sufficient course by using active learning. 

A. Very Low        B. Low       C. High       D. Very high 

 

                 C.  Material and Finance related challenges. 

10. The extent to which lack of materials or equipment to support active learning imped 

implantation of active learning is : 

            A. Very Low        B. Low       C. Moderate        D. High       E. Very high 

11. The extent to which scarcity of financial resource to support active learning imped 

implantation of active learning is : 

           A. Very Low        B. Low       C. High       D. Very high 

12 The extent to which inappropriate physical condition of the class 

(classes are inflexible ,they had stationary table and desks) imped implantation of active 

learning is : 

          A. Very Low        B. Low       C. High       D. Very high 
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Appendix c 

 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF IMPLEMENTING ACTIVE LEARNING 

METHODOLOGY IN THE SECONDARY SCHOOLS OF WEST WOLLEGA ZONE:    

OROMIA NATIONAL REGIONAL STATE 

Part I. Personal Information 

Direction:  Kindly put a ‘’ mark, or give your response to each of the following items on  

Interview Guides 

Interview guide for conducting interviews with principals 

Dear respondents 

The main purpose of this interview is to collect relevant data regarding practices and 

challenges of implementing active learning methodology in the secondary schools of 

west wollega zone: oromia national regional state‟. The data obtained will be used for 

research purpose only. 

Therefore, your sincerity in responding to the questions is of great importance, and your 

responses to the interview will be kept confidential. 

Part I: Preliminary questions about Personal Data 

1. Sex   A)Male           B) Female        

2. Age   A)20-29           B)30-39           C)40-49           D)50 and above    

3. Field of study (Preferably recent) : Major ______________ Minor ________________ 

4.  Qualification : A )BA           B) MA          D) Other (specify)  ________________  

5. Total years of teaching experience  

A) five and less than five years            B) 6-10 years               

C) 11-20 years                                      D) More than 20 years    

1 
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6.  You‟re teaching load in period per week                                                                                    

A) 10 and less than 10                B) 11-20                      C) 21-30   

7. Average number of students in one class   A)30 and less than30                B) 31-40         

C)41-50               D) 51-60         E) above 60     

Thank you in advance for taking your time and cooperation to complete this interview!  

MelkamuHailu 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 

Interview Guide 

             For principals and vice principals 

1. In your school, is there any active Learning techniques implemented? If so, how do you 

evaluate your implementation of Active Learning in general?   

2. How do you enforce the use of active learning method in your school?    

3. What mechanisms are used to motivate teachers to use active learning methods?  

4.  Is there any support that the school extends to the teachers?  

5. . Does the school organize workshop and seminars on active learning for the teachers? 

6.  Is there any resistance to active learning from the teachers and students? If yes what? 

How are they expressed?  

7. . How do you rate the extent of the implementation of active learning in your school?  
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Appendix D 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF IMPLEMENTING ACTIVE LEARNING 

METHODOLOGY IN THE SECONDARY SCHOOLS OF WEST WOLLEGA ZONE:    

OROMIA NATIONAL REGIONAL STATE 

FGD to be filled by Supervisor 

FGD Guides 

FGD guide for conducting with principals 

Dear respondents 

The main purpose of this FGD is to collect relevant data regarding practices and 

challenges of implementing active learning methodology in the secondary schools of 

west wollega zone: oromia national regional state‟. The data obtained will be used for 

research purpose only. 

Therefore, your sincerity in responding to the questions is of great importance, and your 

responses to the FGD will be kept confidential. 

Part I: Preliminary questions about Personal Data 

1. Sex   A)Male           B) Female        

2. Age   A)20-29           B)30-39           C)40-49           D)50 and above    

3. Field of study (Preferably recent) : Major ______________ Minor ________________ 

4.  Qualification : A )BA           B) MA          D) Other (specify)  ________________  

5. Total years of teaching experience  

A) five and less than five years            B) 6-10 years               

C) 11-20 years                                      D) More than 20 years    

6.  You‟re teaching load in period per week                                                                                    

A) 10 and less than 10                B) 11-20                      C) 21-30   

7. Average number of students in one class   A)30 and less than30                B) 31-40         

C)41-50               D) 51-60         E) above 60     
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Thank you in advance for taking your time and cooperation to complete this questionnaire!  

MelkamuHailu 

Graduate Student 

Department of Educational Planning and Management 

College of Education and Behavioral Studies 

Addis Ababa University 

Focused Group discussion (For supervisors) 

1. How do you evaluate   the implementation of active learning practice in your school?   

 

2. What mechanisms are used to motivate teachers to use active learning methods?  

 

3. Is there any obstacle that may impede implementation of active learning practice in 

school? Explain briefly.  

 

4. What do you think should be done for the successful implementation of Active Learning 

in secondary school 

5. What possible strategies you propose to develop more positive attitude towards active 

learning?  

6. What do you think should be done for  

7. the successful implementation of Active Learning in classroom in your secondary 

school?   
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Appendix F 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

PRACTICES AND CHALLENGES OF IMPLEMENTING ACTIVE LEARNING 

METHODOLOGY IN THE SECONDARY SCHOOLS OF WEST WOLLEGA ZONE:    

OROMIA NATIONAL REGIONAL STATE 

 

Checklist for Class observation 

The following are checklist for lesson observations. It helps to indicate whether the following 

active learning practices have implemented in school or not. 

Teacher’s name___________________Subject__________        Date___________________   

Topic________________Grade_________      No of student’s_______ period_________  

T/L Activities  Availability 

on the lesson 

yes No  

1 Individual activity      

2 Group or pair work activities   

3 Observation of students performance     

4 Active learning approach adds more burden to teachers    

5 Oral presentation   

6 Student-teacher conference     

7 Role play     

 Remediation activity made by the teachers    

1 He carefully selected activities that support the lesson 

objectives.  
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2 He structured the activities so as to initiate students 

motivation   

  

3 Peer correction   

4 Self-correction     

5 Showing error and explain why it occurred   

6 Facilitates the activities to be performed by the students   

7 Criticizing the students for the wrong performance    

1. Major constraints that exist on the lesson those embed /challenges for the successful 

implementation of Active Learning 

2 


