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Abstracts 

The purpose of this study was to examine the factors affecting academic performance of 

students in Secondary Schools in Yemalogi Welel Woreda , Kellem Wollega Zone , 

Oromia Regional State.  In the study, descriptive survey research design was employed 

and using both quantitative and qualitative approaches.  Accordingly, three Secondary 

Schools were addressed by this study using availability sampling techniques.15 school 

leaders(main principals using purposive sampling techniques and department heads 

using simple random ) and 10 school Parent Teacher Association (PTA) were selected by 

simple random sampling , 31 teachers and 140 were selected by Simple random sampling 

technique, 10 Woreda Education Office Expert  were selected by simple random 

sampling  and 1 woreda supervisor was selected by purposive sampling technique and 3 

groups of  selective students‟ council  were selected  comprising each group five 

members from the 3 schools by employing availability sampling as key respondents. 

Questionnaires, interviews, focus group discussion and formal observation were used for 

the purpose of collecting relevant data and data obtained through questionnaires were 

analyzed using statistical tools like frequency and percentage. Moreover, data gathered 

through interview were also analyzed in narrative form. The finding of the study revealed 

that most of the students lack self-preparation, low ability and willingness to attend class, 

some teachers didn‟t deliver quality teaching as expected and did not use participatory 

approach. The government gave low attention to motivate and provide necessary training 

for teachers. Students‟ that dissatisfied with learning environment such as lack of 

standardized library and laboratory. Moreover, standardized assessment was not given 

for students on time; woreda Education offices gave low attention to improve academic 

performance of students. Thus, the researcher recommends that the government has to 

facilitate learning environment, motivate and train teachers, the principal, supervisor 

and Woreda Education Office should make good coordination to work together and the 

school should create awareness continuously for students to improve students‟ academic 

performance. 
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CHAPTER ONE 

INRTODUCTION 

This chapter deals with background of the study, statement of the problem, objectives of 

the study, significance of the study, delimitation of the study, limitation of the study 

definition of key terms ,organization of the study and description of the study area. 

1.1 Background of the Study 

Education is means to produce responsible and creative citizens to serve society; it is the 

process or art of imparting knowledge, skill, judgment, facts and ideas that have been 

learned either formally or informally; and the schools should provide quality education 

and students should learn and perform well to be active to themselves and to serve 

society (Webster, 1964). 

According to Muhammed Tayyeb, (2014), education is a continuous and dynamic 

process that brings mostly desired and positive change in behavior of human organism. It 

is a multi-dimensional activity that includes physical, moral, spiritual and scientific 

development with acquisition of knowledge, values and learning of skills. It is 

reconstruction of experiences to make better social adjustment to the existing 

environment. Formal education in its close circuit covers the influence intentionally 

planned, selected and employed by the society for the benefits of the next generation, 

with objectives of modifying the behavior of the young and to mold his posture in a more 

desirable format than the one he would have been in without this formal education. The 

education which is consciously planned and imparted through the process of curriculum 

and instruction is genuinely called true education. Education institutions are the first 

specialized places for imparting formal or academic education to the learner. 

UNESCO, (2005), considered education as the corner stone of economic and social 

development. It improves the productive capacity of societies and their political, 

economic and scientific institutions. It helps to reduce poverty by mitigating its effects on 

population, health and nutrition. It also increases the value and efficiency of labor offered 

by the poor as stated by Mwuara (2010).  As technology advances, new methods of 

production depend on well trained and intellectually flexible labor force. Because of this, 
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many governments in both developed and developing countries allocates much of their 

resources to education. This resulted in considerable growth of educational activities all 

over the world.   

Moreover, in the world of education, the most complex activity seems to be the process 

of teaching and learning. As its complexity is more than we think, the problem it faces is 

also more complex than one thinks. The problem that education sector encounters hinder 

the progress of teaching and learning process.  On other hand, it affects quality of 

education negatively. 

The Ethiopian Government has taken quite a number of measures particularly aimed at 

improving quality of teaching, to enhance academic performance of students and 

realizing the importance of quality education in general. 

However, as the government strives to expand education, it also faces the challenge of 

ensuring quality and recently, improving academic performance of students. Many 

researcher have conducted their researches on factors affecting academic performance of 

students so far. Marzano, (2003), school authorities can provide counseling and guidance 

to parents for creating positive home environment for improvement in students‟ quality of 

work. According to Jayashre (2016), school environment and teacher factors were greatly 

affecting academic performance of students. Therefore, the current education and training 

policy (ETP) has adopted different implementation strategies. Among the strategies, the 

policy document greatly stresses the integration of education and development to ensure 

problem solving capacity of the society in general and that of the individual in particular 

(TGE, 1994). It emphasizes the identification of the accessibility, relevance, quality, and 

equity of education provision as the major issue of the country‟s education system, (MoE, 

2009). In order to achieve the strategic goals set in the policy document, the country has 

adapted the concept of five-year Education Sector Development Program (ESDP). 

Accordingly, the implementation of ESDP requires designing different strategies such as 

working with stakeholders and the community at large. With this programs, general 

education quality improvement program has gained due attentions as stated by Dereje 

(2016). 
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Scholars define academic achievement differently in different situations. Academic 

achievement refers to a successful accomplishment or performance in particular subject 

area which is indicated by grades, marks and scores of descriptive commentaries. 

Academic performance also refers to how students deal with their studies and how they 

cope with or accomplish different tasks given to them by their teachers in affixed time 

academic year (Hawis and Hawes, 1982).  

Good (1973), describes that achievement encompasses actual accomplishment of the 

students‟ of potential ability. Moshe (2014), found out that Student performance was 

affected by the shortage or absence of teaching and learning materials cited by Jamillhh 

(2016).  

So the above point revealed that to improve academic performance of students producing 

knowledgeable and skillful with subject knowledge and fulfilling the teaching and 

learning materials were crucial. However, factors affecting academic performance of 

students in Secondary School in Yemalogi Welel Woreda became a serious problem, and 

which need critical investigation to reduce or eliminate the sources of this problem. That 

is why the researcher is interested in conducting a study so as to find out solution for the 

identified problems in Yemalogi Welel Woreda is found in Kellem Wollega Zone, 

Oromia Regional State. In this woreda there are three secondary schools; namely, Gudina 

Welel, Akuku and Getema Olika and were established in 2000, 2003 and 2005 

respectively. Since then, the teaching learning activities have been carried out but the 

students‟ performance has been decreasing from year to year. There was no study 

conducted on factors affecting academic performance of students‟ in these secondary 

schools until now. So, that is why the researcher intended to conduct the research on 

factors that affect the academic performance of students in the secondary schools of 

Yemalogi Welel Woreda.  
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1.2   Statement of the Problem 

The education and training policy applied in Ethiopia in recent years have, to a greater or 

lesser degree, addressed a number of issues of which the introduction of standardized 

students‟ performance (achievement) is one. Concerning this point, there seems a gap 

between what ought to be and what exists in reality to bring in the intended outcomes of 

the academic performance of students that could be because of different factors (Tesfaye, 

2014). 

In Ethiopia, in recent time attention is given to the provision and quality of education at 

all levels and finally to improve academic performance of students. This is implemented 

through utilization of educational facilities, technology and materials. So as to strengthen 

the teaching and learning process and the expansion of education is given due attention 

(Education and Training Policy, 1994).   

According to Firdausi (2009), assuring and enhancing the quality of teaching and 

learning has become a major concern of all over the World. One of the main results of the 

major concern is producing those students who were academically very active in their 

work as well as who have excellent academic performance and who are well equipped 

with knowledge, skill, understanding and favorable attitudes were needed for Country‟s 

development. But even if the Government attempted in encouraging education and to 

keep quality of teaching and learning, the academic performance of students decreased 

from time to time because of several factors as few of them illustrated below.  

Engin-Demir, (2009), as stated by Tesfaye, (2014), factors of student's achievement can 

be investigated in terms of many variables.  Some of them are students‟ characteristics, 

parental involvement, and tutorial class, school facilities, teacher competency and 

commitment system of assessments and principal‟s leadership and Woreda Education 

Office. For instance, students‟ characteristics refers to student well-being, perception of 

the school environment, motivation, involvement in scholastic and co-curricular activities 

and efforts of students, perception of students‟ on parental support and involvement, and 

locus of control in all areas has significant effects on students‟ academic achievement. 

According to this, areas of well-being dimensional phenomenon of students are 

conceptualized as school condition, social relationships, and means for self-fulfillment 
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and health status, which affects both their behavior and their examination results school. 

As this indicated the characteristic that students demonstrated in perception of school 

environment, motivation, having participation in co-curriculum activities and their efforts 

and the views that students have on parental support and involvement in all areas  

determine and has great impacts on their academic performance.   

According to Niebuhr, (1995), academic performance of students is typically assessed by 

the use of teacher‟s ratings, tests, and examinations. This indicated that teachers play a 

greater role in giving good quality of teaching and learning for their students and 

assessing them on time to improve academic performance. 

In Yemalogi Welel Woreda Secondary School no study has been conducted on the 

factors affecting academic performance of students. In Yemalogi Welel, when rendering 

service in teaching being as a teacher, the researcher recognized that students‟ academic 

performance in issues and their success in examinations, including classroom tests, is not 

as much as expected or as the schools aimed to achieve it. So, that is why the researcher 

intended to conduct the research within the schools mentioned above investigating deep 

rooted factors that are affecting academic performance of students.  Therefore, the 

research intended to answer the following research questions. 

                               Research Questions 

        In the course of the study, the following basic questions were raised. 

 To what extent the secondary school students have the ability and willingness to 

learn?  

 To what extent the secondary school teachers have enough commitment and 

competence to improve the academic performance of students?  

 How do teachers view conditions for teaching and learning with respect to 

academic      performance of students? 

 How do students view learning environments with respect to academic 

performance? 
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 How learning of students is assessed so far to improve academic performance of 

students? 

 What are the major problems affecting academic performance of students?              

1.3 Objectives of the Study 

       1.3.1 General Objective 

The general objective of the study is to investigate factors affecting academic 

performance of students in Secondary School of Yemalogi Welel Woreda and to address 

the solution or to find solution and solving the problem. 

          1.3.2   Specific Objectives                             

The study intended to achieve the following specific objectives 

 Examine the contribution of ability and willingness of students to their academic 

performance. 

 Assessing the contributions of teacher commitments and competence on academic 

performance of students. 

 Identifying the existing views of teachers on teaching and learning with respects 

to improving academic performance of students. 

 Indicate the existing perception of students on their learning environments in 

attempt to improve academic performance. 

 Identifying the ways of assessing learning of students so as to improve their 

academic performance.  

 Figure out the major problems or factors that faced by students in to improve 

academic performance of students.             
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1.4 Significance of the Study 

 It enables those involved in giving educational service to assess the concept of 

performance to improve academic performance of Students. 

 It enables the education stakeholders to see challenges and their 

recommendations. 

 To initiate education stakeholders toward improving students‟ academic 

performance.  

 It contributes as sources of additional information for further research of the 

subject and creates awareness among concerned members of society about the 

academic performance of Students.  

1.5 Delimitations of the Study 

In order to make the study more manageable, the study was delimited in concepts or 

issues, geography and time. Michael (2005:38) defined delimitation as arbitrarily 

narrowing the scope of the study and focusing only on selected aspects of the problem, 

certain areas of interest, a limited range of subjects and level of sophistication involved. 

Regarding the concepts, it is delimited to factors affecting students‟ learning.  

Geographically, the scope of this study was also delimited to Oromia Regional State, 

Kellem Wollega Zone, in Yemalogi Welel  Woreda in Gudina Welel, Akuku and Getema 

Olika Secondary Schools.  

1.6 Limitation of the Study 

The comprehensiveness of this study has been limited by different challenges. For 

instance, lack of properly use time to complete the work of the study on time, lack of 

using recent update review of literature in the study , lack of internet access to get 

reference materials, the study did not responses the entire solution for the problem.  

Despite all these challenges, the researchers have tried to critically conduct the study.  
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1.7 Operational Definition of Key Terms 

Academic Performance: Refers to achievement in standardized tests or 

examinations shown by a student.  

Counseling: This refers to a process that uses the safety of a special relationship 

between the counselor and the counselee together explore the thoughts, feelings and 

counselor attitudes of the counselee with the objective of tapping the resources within the 

counselee to effect healing and change. 

Guidance: Refers to all activities rendered by educational institutions which are 

primarily concerned with assisting individual students understand themselves,                                     

thus their needs, interest abilities and potentials. 

Performance: is to take a complex series of action that integrate skills and Knowledge to                                  

produce valuable results. 

School- is the most important part of education system, it is the point which schooling is        

delivered and where the quality of service is best-judged.  

Secondary School: is School which provides Secondary education after primary 

education. 

Students’ Academic: Performance (SAP): The outcomes of the teaching and Learning          

process in terms of knowledge and skills in students acquires from schools. 

Teaching and learning materials:   In this study teaching and learning mate mean all 

materials  that facilitate the teaching and learning in secondary schools. 
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1.8 Organization of the Study 

This study was organized into five chapters. The first chapter deals with background of 

the study, statement of the problem, objectives of the study, significance of the study, 

delimitations, limitation of the study, definition of key terms, organization of the study 

and description of the study area. The second chapter presents a review of related 

literatures. Chapter three presents research design and methodology including the sources 

of data, the study population, sample size and sampling technique, procedures of data 

collection, data gathering tools, methodology of data analysis and ethical consideration. 

The fourth chapter deals with data presentation, analysis and interpretation. The final, 

chapter five, relates to the summary, conclusions and recommendations of the study. 

1.9   Description of Study Area                     

This study was conducted in Oromia Region, Kellem ,Wollega Zone Particularly in 

Yemalogi Welel Woreda  which is located  at the Western Part of Ethiopia 634km from 

Addis Ababa ( the Capital  City of Ethiopia)  and 42km far away from the Zone 

Town(Dembi Dolo Town). Yemalogi Welel Woreda was located above sea level around 

3335m. In 1998 E.C., this Woreda was separated from Hawa Welel Woreda and named 

Yemalogi Welel Woreda. Now a day consists 17(Seventeen) Kebeles and comprise the 

total populations 60,544 according to 2007 survey (Office of Urban Planning and 

Management of Tedjo Town). 

In this Woreda, 3(three) Secondary Schools existed. Namely, Gudina Welel , Akuku and 

Getama Olika secondary schools were established in 2000, 2003 and  2005 respectively. 

The researcher conducted the study on factors affecting academic performance of 

students in these three Secondary Schools. These Secondary Schools were located in 

different Kebeles of the Woreda. Accordingly, Gudina Welel Secondary School is 

located in Burka Welel Kebele, Akuku Secondary School is located in Arbashi Kebele 

and Getama Olika is located in Awusa Sasi Kebele. For more information and detail 

understanding, the map of study area is shown below. 
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CHAPTER TWO 

      REVIEW OF RELATED LITERATURE 

This chapter covers a review of literature related to the study. The literature review given 

in this chapter covers literature on factors affecting academic performance of students 

including concepts of academic performance, indicators of performance and factors 

affecting learning performance. 

2.1Conceptual Frame Work on Students’ Performance 

Student performance is the sum total of activities that took place in educational activities 

and also it is the products of socio –economic, psychological and environments factors.  

Yvonne Beaumont (1998), describes that students‟ performance is very much dependent 

on socio- economic background (SEB). According to his ideas, the low social levels, low 

levels of income gain of students‟ parents significantly affect students‟ academic 

performance. It is found out that “High school students‟ level of performance is 

statistically significant differences, to their gender, grade level, school location, school 

type, student type” (Hijazi1 and. Naqvi2, 2006).Moreover, the performance of students‟ 

of the study site the researcher selected affected with varies factors almost similar     

According to Banquil et al (2009), academic performance refers to how students deal 

with their studies and how they accomplish different tasks given to them by their 

teachers. It also refers on how students deal with their studies and how they cope with 

different factors affecting their performance. Academic performance can also refer to 

“how well a student meets standards set out by local government and the institution 

itself” (Vina Rose, 2016). Furthermore, the researcher‟s studies also define academic 

performance in study as the all results that students‟ scored in all subjects.   
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  2.1.1 The Concept of Performance Focusing on Learning of Students 

In the process of the teaching and learning, teachers and administrators were effectively 

required to Implementing Direct Instruction (IDI) to make student performance the focus 

of the staff‟s efforts by giving encouragement, ordering instructional materials and giving 

the necessary training for teachers on time. If students are not progressing through the 

program at mastery at an acceptable rate, then there is a problem. When effective 

administrators and teachers enter classrooms, they focus on student performance. If there 

is something unconventional about the classroom setup or the teacher‟s delivery, but 

students are learning successfully, then there is no problem. If a teacher‟s signal is 

unusual, for instance, but all children respond in unison, then there is no problem because 

a signal‟s purpose is to prompt students to respond together. Similarly, if an instructional 

group is larger than recommended but all students can see the presentation book, respond 

together, and the teacher is able to monitor all of their responses, then there is no problem 

because the purpose of smaller groups is to ensure that teachers can monitor the 

responses of all students. When administrators and coaches identify problems of Student 

performance, they require accurate, current data on the progress of each instructional 

group and the performance of each student in-program assessments. This comprehensive 

approach to problem-solving is critical because problems rarely solve themselves. They 

usually worsen and cause other problems to occur. So it is important to solve each 

problem as it occurs and not relent until it is gone! If teachers are aware that a problem 

exists, they can‟t solve it. If teachers aren't aware that they need assistance, they won‟t 

ask for it (National Institution for Direct Instruction, 2017). 
 

According to Cartoons (2015), learning through group discussion or peer learning 

improves students‟ achievement. It increases both learning efficiency and students' 

understanding of content by engaging students in the study and remedying 

misconceptions. These approaches have a positive influence on the final performance of 

all Students. Furthermore, as the researcher conduct the study, group discussion play 

great role to increase students‟ performance.   
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Student factors, teacher factors and government policies are vital in achieving quality 

secondary education. The achievements of universal participation in education 

fundamentally depend on these factors .For example how well pupils are taught and how 

much they learn, can have a crucial impact on how long they stay in school and how 

regularly they attend. It could be judged unfortunate that the quantitative aspects of 

education have become the main focus of attention in recent years for policy makers 

(Education for All, 2005) .Furthermore; the achievement of quality education requires the 

collective effort of various stakeholders. Effort needs to be made by students, teachers, 

school principals and the government in order to realize desirable quality standards in 

secondary education. The schools also require specific facilities and optimum conditions 

in order to facilitate the efforts of the teachers, students and principals. As a result, 

students‟ academic performance increased with a fulfilled the necessary facilities.  

According to Ministry of Education Science and Technology (1987), a teacher is 

expected to make every effort to expand knowledge of his own subject and to improve 

his teaching technique. He/she is also expected to impart relevant knowledge, skills, 

attitudes and values to the learner. Furthermore, from the above review of research the 

researcher conclude that the teacher was a major contributing factor to students‟ learning 

in secondary education in a school. 

According to Chevedza and Wadesango (2012), hiring of expatriate personnel in 

education was a noble development to help fill the deficit created by skilled teachers who 

have migrated to other countries. 

According to Sichambo (2011), secondary school teachers, apart from the classroom 

teaching had other responsibilities which were causing moderate burnout and thus 

performance had moderately slowed down. Furthermore, the studies established that 

teachers were the most influential factor that impacted students‟ satisfaction and that 

hiring of expatriate teachers helped alleviate the staffing problem and that overload of 

responsibilities impacted negatively on teachers‟ performance.  
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Odero and Barasa, (2011), learning is measured from what learners are able to do as a 

result of learning. When learners show relative change in behavior as a result of learning, 

the new behavior should be positive and beneficial to society. According to this idea, 

learning contributes a lot of things like, changing the behavior of students and also for 

society if attended as expected. The knowledge, skills and attitudes learned by students 

are often measured in oral and written achievements, as stated (Elizabeth, 2016). 

According to Farooq (2011), the variables factors   that affect students‟ quality of 

academic achievement are inside and outside of school and examined the different factors 

influencing the academic performance of secondary school students 

2.2 Indicators for Performance 

The social and economic development of a country is directly linked with student 

performance (Ali et al, 2009) student performance play an important role in producing 

the best quality of graduates who will became great leader&   manpower for the country 

thus responsibility for the country economic and social development (Jamilla, 2016). 

School improvement refers to all theories and studies concerning strategies for 

educational changes that enhance student outcome as well as strengthening the school 

capacity for managing change (Hopkins, 1995). Truly, recently the Ethiopian 

Government, designed a new strategies of School improvement programmed which 

include the four domain and working in collaborations with stake holders on it and to 

bring quality educations and finally to enhance students performance as a whole (result). 

In addition to the above, one of the indicator of performance was that highly performing 

individuals needed by an organization or institutions in order to meet their goals and to 

deliver the products and service they specialized in, and finally to achieve competitive 

advantage.   Performance is also important for students to involve in a competition and to 

get job opportunity. For instance; those students who were   performing at a high level 

can be a source of satisfaction, with feelings of mastery and pride where as low performer 

and not achieving the goals students  might be experienced as dissatisfying or even as a 

personal failure. Moreover, performance if it is recognized by others within the Schools 

often rewarded by financial and other benefit. Generally high performers get promoted 

more easily within the School and generally have better job opportunities than low 
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performers ( Cross, 2000). “Performance is what the organization hires one to do, and do 

well “(Campbell et al., 1993: 40). Thus, performance is not defined by the action itself 

but by judgmental and evaluative processes. According to Borman, &Schmit (1997), 

outcome aspects of performance depend also on factors other than the individual‟s 

behavior. For example, imagine a teacher who delivers a perfect reading lesson 

behavioral aspect of performance), but one or two of his pupils nevertheless do not 

improve their reading skills because of their intellectual deficits (outcome aspect of 

performance). 

     2.2.1 Performance as a Multi-dimensional Concept 

According to Borman and Motowidlo (1993), performance is a multi-dimensional 

concept. Accordingly, for instance, performance can be interpreted in line of contextual 

which refers to activities which do not contribute to the technical core but which support 

the organizational (school) social and psychological environment in which organizational 

goals are pursued. In addition contextual performance is related to personality and 

motivation. But task performance is related to ability. 

 

       2.2.2. Performance as a Dynamic Concept 

Organization employment performance is changed from time to time due to different 

factors .For instance, individual performance is not stable overtime. Because variability 

in an individual‟s performance reflects, learning process and other long term changes. As 

the second temporary changes in performance, therefore as this indicate individual 

performance changes as a result of learning. 

Quinones& Ford (1995) describes that performance initially increases with increasing 

time spent in specific job. This indicates that any performance needs time and effort to 

bring the necessary changes. 

2.3 Factors Affecting Learning Performance 

The conceptual frame work postulated that various student factors can influence student 

performance in secondary education. Karemera(2003), stated that student performance is 

interconnected with satisfaction with academic environment and the learning of activities 

of library, computer lab etc.in the institutions. 
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The environment and the personal characteristics of learners play an important role in 

their academic success. The social assistance has crucial role for the accomplishment of 

performance goals of student at school. Parents‟ involvement in their child education also 

increases the rate of academic success of their child (Furstenberg & Hughes, 1995).  

 Barnard, (2004) described that the academic performance of students heavily depends 

upon the parental involvement in their academic activities to attain the higher level of 

quality in academic success. The level of parent of students hinders individual students in 

gaining access to sources and resources of teach (Duke, 2000).Therefore, from the above 

two ideas regarding parent involvement, their support was very decisive for the success 

of student‟s academic performance. 

Theory of educational productivity by Walberg, (1981), as stated by Shafiq and Berhanu2 

1,(2016),three groups of nine factors based on affective, cognitive and behavioral skills 

for optimization of learning that affect the academic performance:  Roberts, 

(2007)stressed that  aptitude (ability, development and motivation); instruction (amount 

and quality) and environment  affects the academic performance of students.  

Abid Hussain (2006) stated that factors like, communication skills, learning facilities, 

proper guidance and family stress were significantly affects academic performance of 

students. 

2.3.1 Students’ Background Factors 

Many researchers‟ studies indicate that student background factors were significantly 

affecting academic performance of students. For instance, Students' family income, 

Student‟s grade in senior secondary exam, living location, medium of teaching, , students 

other habit ,Self-confidence students‟ confidence in own abilities and skills has negative 

impacts on students‟ academic performance  In addition, students who come from 

insecure environments caused by socio-cultural practices such as cattle rustling, They 

lack concentration in class and confidence in whatever task they are given to do 

Durojaiye,( 1976) as stated in Jayashree Kudari,(2016). 
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2.3.2 Students Characteristics Related Factors  

Students‟ characteristics refers to student well-being, perception of the school 

environment, motivation, involvement in scholastic and co-curricular activities and 

efforts of students, perception of students‟ on parental support and involvement, and 

Locus of control in all areas has significant effects on students‟ academic achievement 

(Engin-Demir ,2009 ,as cited in Tesfaye, 2014).   According to this, there are four areas 

of well-being dimensional phenomenon of students conceptualized as school condition, 

social relationships, and means for self-fulfillment and health status, which affects both 

their behavior and their examination results school. In schools, students‟ well-being 

depends upon other factors including their opinions on rules and regulations of school 

and relations with their teachers and schoolmates. In addition, scholastic activities and 

individual efforts are important for academic achievements. Regardless of intelligence, 

students spent more time on doing assignments; project works, home works and class 

works are very important activities to improve their grades. Students‟ amount of time 

invested on homework and other related activities has also found to be strongly related to 

a student‟s motivation to achieve and their positive feelings with achievement have 

positive effect on actual academic achievement. In addition, school attendance has highly 

correlation with individual academic achievement. In relation, students‟ academic 

achievement motivation is influenced by the students‟ perception of parental support and 

involvement. If students „perception is positive on their parents support and involvement, 

they will achieve well and argued as students‟ perceptions that their parents are involved 

and interested in school and encourage them to do well are positively related to academic  

achievement (Grolnic and Slowiaczek, 1994). Through their involvement, parents convey 

school is important and provide their students with positive emotional experiences in 

relation to school.  

Magiri (1997) stated that academic performance is affected by student‟s intelligence 

quotient (IQ) and willingness to learn. As this indicate the student potential ability and 

the interest that they have for learning is determine the improvements of academic 

performance. That means if the students enough ability and willingness or interest to 

learn they can improve their academic performance but if not significantly affect their 

academic performance.  
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2.3.3 Parent Related Factors  

According to the Reggio Emilia philosophy, parents are considered to be the “first 

teachers”. The “second teachers” are classroom teachers; the “third teacher” is the 

environment. Parental involvement in a child‟s education should start at birth that should 

never stop. Education is a shared responsibility for parents and teachers (Jayashree, 

2016). 

2.3.4 Teachers’ Related Factors 

A quality teacher is one who has a positive effect on student learning and development 

through a combination of content mastery, command over academic skills, interactive 

skills. Quality teachers are life-long learners in their subject areas, teach with 

commitment, and are reflective upon their teaching practice, analytical skills, 

understanding of different learning styles and cultural influences, They set high anticipate 

and support students in achieving them. Wilson et al, (2001), suggest that even with the 

shortcomings of current teacher education and licensing, fully prepared and certified 

teachers are more successful with students than teachers without this preparation. 

Accordingly, teaching methodology, such as language of instruction, use of assessment, 

and style of teaching, satisfaction with working conditions, relationship with the school 

community, such as interactions with parents, involvement in school committees, and 

participation in local community events. The way teacher organizes the class room, or 

how teacher control the class room may yield positive or negative consequences for their 

students. If a teacher is demotivated or teachers‟ negative thoughts will impact directs the 

students within the classroom. Similarly, if a teacher is motivated and positive they will 

likely have a beneficial impact on their students as well. It is important for a teacher to 

understand this cause and effect in order to understand how to organize their classroom to 

create a better learning environment. 

2.3.5 School Factors Affecting Students Academic Achievement 

The general institutional climate is the overall interaction and practice the students make 

with school personnel, institutional rules and regulations, and the organizational structure 

which in turn affect students practice in the school and their perception towards the 

school. It is one of non-academic factor that influences students‟ social and academic 
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experience. Verspour (1991), the social related inputs  such as curriculum, learning 

materials, instructional  ,time, educational  management, teachers‟ qualification and 

motivation and teaching methods have the most significant effect on students‟ academic 

achievement cited in(Tesfaye, 2014). 

 2.3.5.1 School Facilities 

UNICEF (2005), physical environment in which the formal teaching learning occur 

ranges relatively from modern and well equipped to open air gathering place. Thus the 

school infrastructure includes the class rooms, electricity services, technology services, 

computer laboratory, library, staff and attractive green area etc. (MOE, 2003) School 

facilities includes library, pedagogical center, and laboratory play pivotal role in 

improving academic performance of students if they were available on time and as 

expected and if they were not available on time they have great impacts on academic 

performance. Accordingly, the facilities are required to be proportion to the number of 

teachers and students in the school for the provision of quality education in school. 

  2.3.5.2 Library 

A school library is one of instructional resources that may significantly affect the student 

academic achievement. It serves a schools need in that it is the working tool of education. 

It‟s center of intellectual life. A lively and effective teaching program in a school depends 

on well-organized library. Russo (1992), described that academic library is the heart of 

the school anatomy and the library in high school is essentially curriculum enrichment 

secondary school library will need on adequate, up to date and comprehensive stock, 

enough space to accommodate students at any given time, trained persona are necessary 

to promote effective service of the library and encourage students to develop a lifelong 

reading habit. 

  2.3.5.3 Laboratory 

Laboratory is another facility that is useful particularly science teaching to acquire 

specific knowledge systematically in depth the most important means of teaching 

laboratory work that it gives on increased emphasis in enhancing student‟s involvements 
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scientific investigation.  Furthermore, laboratory gives the students the subject knowledge 

on one hand and it provides the students some understanding of scientific investigation 

(MOE, 1995).  

Eshiwani(1983),described that school plant and resources (textbooks, library, and 

laboratory facilities), leadership behavior of the principal (school administration and 

management) and teacher characteristics (training, teacher certificate, professional 

commitment were a policy related factors that cause a poor academic performance. 

According to this suggestion, lack of the above mentioned facilities significantly affects 

academic performance of students. 

 

                                           

 

 

                                                

  



21 

  

CHAPTER THREE 

         RESEARCH DESIGN AND METHODOLOGY         

This chapter deals with research design, sources of data, samples of population and 

sampling techniques, data gathering Instruments and procedure of data collection 

methods and procedure of data analysis are mentioned as follow. 

3.1 Research Design 

To achieve the objective of the study descriptive survey design was used. According to 

Kaul, (1996) descriptive survey design becomes useful particularly where one needs to  

understand some  particular information .In addition to this, Best and Khan (1989) have 

noted   that a descriptive survey research design involves a clearly defined problem and 

definite objective. It is used to obtain information concerning factors affecting academic 

performance of students in secondary school of study site to describe what exists with 

respects to the subject of study. Cress Well, (2003) stated that descriptive survey method 

is used to generate views and opinions relatively large number of respondents and to 

indicate a clear picture of the situations. It is also mentioned that enables us to obtain 

pertinent and precise information about the issues mixed methods approach was 

employed in study. Because of the advantages it offers to collect both quantitative and 

qualitative data and analyze them using both quantitative techniques and qualitatively 

triangulates the data obtained  

3.2 Source of Data  

The study collected data from primary sources and secondary sources. The primary 

sources data were Supervisor, School Principals, Department Heads, Teachers, Students, 

Selective Students Councils, PTA (Parent Teachers Association) and, Curriculum 

development and teaching and learning stakeholders of Woreda Education Office. Formal 

observations are held to visit and identify what the school compound look like, to check 

that availabilities of the teaching and learning facility or materials, and how the teaching 

and learning services delivered for students and also the researcher collected data from 

the secondary sources which include the program that the principals used to lead the 

school, the follow up strategies that instructional leaders used and how students attending 

their class. 
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3.3 Sampling and Sampling Techniques  

The sample must be of an optimum size in it should neither be exclusively large nor to 

small This is because it should be large enough to be representative of the population and 

small enough to be economical in terms of the money, and complexity of analysis(Khan, 

1989).  

3.3.1 Target Population and Sample Size 

Table 1: Target Populations and Sample Size 

 

As illustrated in the above table, participant categories or the sample size of populations 

for the study were selected by using different sample, percent (%), sampling techniques 

and instruments.  

 
No. 

 

 

Participant Categories/ 
Types of respondents 

Target 

Populations 
Sampl

es 
Samples 

taken in 
percent 

(%) 

Sampling 

techniques 
Data gathering 

instruments 

1 

 

 

Curriculum Development 
and teaching and learning 

stakeholders (Woreda 
Education Office) 

20 10 50% Random 

sampling 
Interview 

2 School Supervisor  1 1 100% availability 

sampling 
Interview 

3 School Principals 3 
 

3 100% availability 
sampling 

Interview 

4 Departments Heads 12    

 
 

12 100% availability 
Sampling 

Interview 

5  Students 700 
 

140 20% Random 
sampling 

Questionnaires 

6   Selective Student Councils  15 15 100% availability 
sampling 

 Focus group 
discussion 

7 PTA(Parent Teacher 

Association) 

 

20 10 50% Random 

sampling 
Interview 

8 Teac
hers 

GudinaWelel 
Secondary School 

27 14 52% Random 
sampling 

Questionnaires 

Akuku Secondary 

School 
18 

 

9 

 

50% 

 
GetamaOlika 
Secondary School 

16 8 50% 
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Accordingly, from the total population of 20, Curriculum developments and the teaching 

and learning stakeholders of (Woreda education Office) 10 (50%) of them were selected 

for sample study by employing   random sampling techniques and to gather the necessary 

data using interview as an instrument. 

Since one secondary school Supervisor existed in Woreda education Office, each of them 

(100%) was selected for a sample in the study by using purposive sampling techniques 

and interview as gathering data. And also, there were 3 School Principals existed and 3 of 

them  (100%) were selected for sample in the study by using purposive sampling because 

they were available as well as using interview for instrument to gather data. Out of the 

total number of department heads (12), of the three secondary schools, all of them were 

selected as a sample employing availability sampling and using interview to gather data. 

As well as out of the total number of seven hundreds (700) students attending learning in 

the three School, 140 (20%) of them were taken as a sample for the study by employing 

simple random sampling and to gather data using questionnaire as instrument. In addition 

to the above, five students‟ councils were selected from each schools and categorized into 

three (3) and each group comprise five members and all of them were included in the 

sample, 15 (100%) by employing availability sampling and the discussion were held for 

one hours with each group at different day and totally three (3) were used  to gather data 

using focus group discussion instruments.   

Moreover, out of the total number of 20 PTA (Parent Teacher Association) existed in the 

three School, 10 (50%) of them were selected as a sample for the study by employing 

simple random sampling and to gather data using an interview as instrument. And also 

out of the total numbers of  61 teachers, in the three schools, 31 (51%) of teachers  were 

selected for the study as sample population by employing simple random sampling 

techniques and to gather the necessary data using questionnaire as instrument. 

3.3.2     Sampling of Teachers 

Fifty one percent (51%) of teachers teaching in the secondary schools were selected for 

the study.   According to Cohen, (1994), “the largest the sample the better for the study” 

However, the number of teachers in each school were not proportional. Thus stratified 
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sampling was employed as follows. The total number of teachers in the three secondary 

school were 61 which is N. The determined sample to be taken is 31teachers (25 male 

and 6 female) which is n. Thus   n/N gives the proportional number  that means 31/61 = x  

Then, proportional number multiplied by the number of teachers in each school gives 

proportional samples of teachers to be taken from each school as  presented below 

             Table 2:  Sample of Teachers   from each Secondary School           

 

No. 

 

Schools 

 

 

 

Number of 

Teachers in 

each School 

Proportional 

numbers 

Proportional 

number 

multiply by 

no. of 

Teachers 

Proportional 

Sample 

taken from 

each School 

1 

 

 

 

GudinaWelel 

Secondary School 

 

27 0.5 27*0.5 14 

2 

 

2 

 

Akuku Secondary 

School 

 

18  0.5 18*0.5 9 

3 

 

GetamaOlika 

Secondary School 

16 0.5 16*0.5 8 

4 Total 61   31 

Key: *= multiplication symbol 

After getting proportional sample size of   each of School, simple random sampling was 

employed to take the required number of teachers. For example, the sample sizes to be 

taken from Gudina Welel Secondary School 14(52%) teachers were selected from 27 

teachers randomly. And also from the total number of 18 teachers of Akuku Secondary 

School, 9(50%) of teachers were selected for the sample population by employing simple 

random sampling as well as from GetamaOlika Secondary School, out of the total 

number of 16 teachers, 8(50%) of teachers were selected for the sample population by 

employing simple random sampling. Generally, for this study, out of the total number of 

61 teachers teaching in Secondary School in Yemalogi Welel Woreda 31(51%) of 

teachers were selected for the sample populations in the study. 
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 In addition to the above mentioned points the number and percent of the sample 

populations included in the study, for more detail information, the participant categories, 

target population ,samples size, samples taken in percent(%), sampling techniques used, 

and the data gathering instruments used were illustrated in the following the table.   

3.4 Data Gathering Instruments 

Four instruments were used in the process of gathering the necessary data for the study. 

These were questionnaires, semi-structured interview, Focus group discussions (FGD) 

and formal Observation  Therefore, employing multiple data collection instruments helps 

the researcher to combine, strengthen and amend some of the inadequacies‟ of the data 

and for triangulating it (Cress Well , 2003).  

3.4.1 Questionnaires 

The first data collecting instrument used in the study was the questionnaire. Self-

developed questionnaires were prepared based on the review literature in English 

languages as the participants are Secondary School and distributed for 31 (51%) teachers 

and 140(20%) of students who have been purposefully selected as information sources. 

The readiness of students to learn related factors , teacher commitments and competence 

related factors ,teacher views conditions for teaching and learning related factors, student 

views learning environments related factors, learning of student assessments related 

factors ,and major problems affecting academic performance of students related factors  

are the major concern of the questionnaires. The reason why a questionnaire‟s was used 

is easily to handle and is simpler for the respondents to answer within a short periods of 

time (Koul, 2008). Responses were taken using Likert Scale method of rating and the 

respondents were expected to express their degree of agreements on four and five point 

scale that was relevant to the issues.  Open ended questionnaire, on the other hand were 

intended for it gives respondents a chance of giving their responses in their own words 

relatively freely (Mekonnen, 2011).     
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3.4.2 Interview 

Interview is the second important data gathering instruments in the study.  This data 

gathering instrument was selected with the belief that deeper information was obtained on 

issues critical to the study underway. It was also used to cross check the responses 

obtained through questionnaire and it let the interview to express her/ his feeling freely 

and knowledge of people in program in depth Best, (2003), cited in Dereje, (2016).  In 

order to obtain deeper information related to academic performance of students in the 

study area, semi structured interview was held with two groups namely, school leadership  

and PTA .This interview was  prepared  in English language for School Leadership( 

principals ,departments heads ,supervisor)but  the interviews were prepared  in English 

languages and then translated into Afan Oromo and held with Woreda Education Office 

and few PTA(Parent Teacher Association) using literatures on the area. The interview 

was held with one(1) supervisor and  three (3) principals for one(1) hours each at 

different time, the interview also held with four department head i.e each consist four 

members or totally 12 and for  minutes (30‟) each or 6 hours  , held with ten (10)PTA 

each  for minutes(30‟) and also the interview was held with ten(10) or 6 male and 4 

female curriculum development and teaching and learning stakeholders (Woreda 

Education Office) for (30‟) each (5hours). All of the respondents were selected for 

interview on the ground that more information can possibly obtained from them due to 

their position in the leadership and daily engagements in the core, (day-to-day) activities 

of leadership. 

The interview has two parts: The 1
st
 part is about the demographic characteristic of 

School Leadership and PTA. The 2
nd

 part is about the overall views on activities of 

factors affecting academic performance of students. The reason why semi-structured 

interview employed was that the procedure to be used is standardized and determined in 

advances as well as to obtain answers to carefully phrased question (Koul, 2008).  

Moreover, it allows a wider freedom to ask further questions and helps control the 

direction of the interview to draw out the required data.        
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   3.4.3 Focus Group Discussion (FGD) 

This study also employed the focused group discussion (FGD). It is another form of 

interview that used is in collecting data for the investigation by involving 15 selective 

student‟s council, or 3 groups of selective students councils were selected from each 

schools. Among the groups, eight (8) students were male and seven (7) students were 

female.   Each group comprised five members who came to discuss on the topic under 

study for one (1) hours each group and totally 3hours were used. This focus group 

discussion instrument is used to generate more data in a shorter time than other method 

like interview and questionnaire.  

3.4.4 Formal Observation  

Observation is an important tool that can be employed in descriptive research and other 

qualitative research types for gathering genuine and pertinent data in the actual setting 

(Bedada, 2002). Hence, in this research, formal observation was employed by appointing 

the schools principals included in the study, for three day at different time, one section 

from grade 9 and one section from grade 10 from each secondary school was observed  

totally 3grade 9 and 3 grade 10 for four(4) hours and one (1) for schools compound and 

totally 5 hours were used for observation  to cross check the information secured through 

other data gathering tools regarding such as how the teaching and learning services 

delivered for students, the students class participation, the learning environments 

especially, availability of material facilities that support students to  learn  and service in 

the schools. 

3.5 Procedures of Data Collection   

First, the researcher visited the Woreda Education Office and discussed the purpose of 

the research showing the letter of cooperation from Addis Ababa University and asked 

the Woreda Education Office to write a letter to secondary school in their Woreda. Then, 

the researcher visited the school Principals and discussed on the purpose of the research 

with them and showing the letters from the University and the Woreda Education Office 

where later their copies distributed to each school and department heads. Then, the 

researcher clarified the objectives of the research, and asked whether the respondents are 
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willing to the interview or not. After that the researcher was used semi structured 

interview so as to let the interviewee to express her/his feeling freely, let the researcher 

use the ideas from other source (in contrast to the well-structured one)and at the same 

time more convenient for analysis purpose than unstructured interview (Wragg, 2002). 

The researcher also distributed the same questions through questionnaires to the 

respondent teachers and students after he selected them and gave enough time to fill out 

and give back the questionnaires independently. In addition, the researcher used focus 

group instrument by preparing few questions to gather or collect the necessary data from 

selective students‟ council for the study and also the researcher used formal observation 

by visiting the school compound to collect additional information for the study. 

3.6 Methods of Data Analysis  

The data obtained through different instruments were analyzed using different methods 

based on the specific nature of the data. 

3.6.1Analyzing the Quantitative Data 

The quantitative data obtained through (likert scale) questionnaires were edited, 

categorized tallied, and tabulated around the sub-topics related to the research questions. 

The data, then, was analyzed using appropriate descriptive statistics. Thus, percentages 

mean types of statistical techniques and frequency were used to analyze the data secured 

through close-ended questionnaires. Percentage was used to explain the characteristics of 

the respondents and to show the difference in responses among the various groups of 

respondents. Besides, for suitability of analysis the five point likert scale responses of the 

questionnaires were made to be categorized in the three categories (disagree, undecided, 

and agree). 

 3.6.2 Qualitative Data Analysis 

The data gathered or obtained through semi- structured interviews, focused group 

discussions, and formal observation with open ended questions items were analyzed and 

interpreted qualitatively. In addition all of them were transcribed categorized and 

summarized together into themes. Especially the interview was prepared in English 
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languages first for both PTA and WOE   then to get the important data translated into 

Afan Oromo and because most of them always use to communicate this language. Then 

later on, this all data collected in Afan Oromo were translated into English language and 

interpreted.                                       

3.7 Ethical Consideration 

 Efforts were made to make the research process professional and ethical. To this end, the 

researcher was tried to clearly inform to the respondents about the purpose of the study 

that means with the sole purpose for academic. As he introduced its purpose in the 

introduction part of the questionnaire and interview guide to the respondents, he 

confirmed to subjects, confidentiality was protected. The participants made to understand 

what were explained and given the opportunity to ask questions and have them answered 

by the researcher. The informed consent document was written in clear language, 

avoiding any technical terminology. The participant's consent to participate in the 

research made voluntary, free of any coercion or promises of benefits unlikely to result 

from participation and no group disadvantaged by being excluded from consideration. In 

doing so, first the researcher set out with official letter that had written from Addis Ababa 

University Educational Planning and Management Department, to Woreda Education 

Office and to sample secondary schools. Then, the researcher explained the purpose of 

the study to the school principals to get permission to accomplish the work and finally to 

start the study the researcher was introduced the objective and advantage of the study to 

the respondents to obtain their voluntarily participation; and also informed the 

information gained from the respondent, data obtained from observation and others has 

been kept confident. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter deals with presentation, analysis and interpretation of data obtained from 

teachers, students, department heads, principals, and PTA (Parent Teacher Association), 

student councils, supervisor and Woreda Education Office (WEO). The study employed 

questionnaires for teachers and students. And also interviews for principals, department 

heads, PTA, WEO and Supervisor. Besides, additional information was gathered through 

focus group discussion from selective students‟ council and formal observation was 

employed to get additional information. Thus, the quantitative as well as qualitative 

analyses of data were incorporated into this chapter. The qualitative part was supposed to 

be complementary to the quantitative analysis. The study covered three Secondary 

Schools of Yemalogi Welel Woreda namely; Gudina Welel,  Akuku  and Getama Olika 

Secondary Schools. A total of 40 questionnaires were prepared and distributed for 31 

sample teachers and 140 students sample who have been purposefully selected as 

information sources.   

All the questionnaires (100%) that were distributed to the teachers and students were 

filled out and returned to the researcher. In addition, to supplement the information 

gathered through questionnaire, seven (7) interview questions were held with 15 school 

leaders (principals and department heads), ten (10) PTA, ten (10) of WEO and one (1) 

supervisors, and also information gathered  from three(3) group of  selective student 

councils that means totally 15 students‟  through focus group discussion using the same 

questions with that of school leaders or seven (7)questions and also formal observation 

was employed through appointment  using  check list points to triangulate the data 

obtained. In analyzing the data of the study, different statistical techniques and 

procedures were used. Initially, the data collected through questionnaire were coded.  

 A five point Likert Scale ranging from strongly agree to strongly disagree to be used for 

the sake of data gathering on the questionnaires. But for the case of suitable for analysis, 

the researcher categorized the five Likert scale under three sections; agree to indicate 

effective implementation of each item in the school and medium presents an average 

implementation. Similarly strongly disagree and disagree as disagree to indicate 
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ineffective implementation of the items in the tasks and undecided for no response‟s 

given. Items involved in the questionnaires were classified in to two major categories. 

The first category dealt with general background information of the respondents (age, 

sex, education level, qualification, work experience, and position they hold currently) 

were tabulated and analyzed as indicated under table 4.1, 4.2 ,4.3,and 4.4 while the 

second part has treated specific issues of the study. Hence, this leads to use different 

approaches in treating or analyzing the data from the two categories questions. Therefore, 

frequency and percentages were used for the analysis of characteristics of respondents in 

this study. 
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4.1 Personal characteristics of the respondents 

The characteristics of the respondents were grouped as age, sex and educational 

background of students, teaching staff and educational officials and school leaders 

(Principals, Department Heads) and PTA (Parent Teacher Association) and Students 

council. The discussion is here under 

  Table 4.1: Personal Characteristics of Students’ and Teachers’  

 

   Key: WEO= Woreda Education Office 

 Item Categories‟ Students‟=140 Teachers‟=31 Total 

Sex  N % N % N %  

 

 

Male 80 57.14 25 80.64 105 61.40 

Female 60 42.85 6 19.35 66 38.59 

Total 140 100 31 100 171 100 

Age of 

students 

a.15-17years 40 28.57 _ _ 40 28.57 

b.18-20years 70 50 _ _ 70 50 

c.21-23years 20 14.28 _ _ 20 14.28  

d.24 and above 10 7.1 _ _ 10 7.1  

Total 140 100 _ _ 140 100 

Age of 

teachers 

a.20-25years _ - 4 12.90 4 12.90 

b.26-30years _ _ 7 22.58 7 22.58   

c.31-35years _ _ 12 38.70 12 38.70 

d.36-40years _ _ 8 25.80 8 25.80 

Total - _ 31 100 31 100 

Educational 

level 

 a. Diploma (12+3 _ _ 3 9.6 3 9.6 

b.BA/sc - - 28 90.4 28 90.4 

Total - - 31 100 31 100   

Service in 

year 

a.1-5years - - 7 22.50 7 22.50 

b.6-10years - - 20 64.52 20 64.52  

c.11-15years - - 3 9.77 3 9.77 

d.16-20years - - 1 3.21 1 3.21 

Total - - 31 100 31 100 
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As shown from the table 4.1, 140 total participants of students 80(57.14%) and 

60(42.85%) were male and female respectively .In addition, among the total participants 

of teachers in the study, 25(80.64%) and 6(19.35%) were male and female respectively. 

With regard to the age distribution of respondents illustrated above in the same table 

40(28.57%) and 70(50%) of students‟ selected were  fall into the age ranges of 15 to 17 

and 18 to 20 years old in the study. A well as 2(14.28%) and 10(7.1%) of students age 

distribution included in the fall into the age ranges 21 to 23 and 24 and above years old.    

Similarly, regarding the age distribution of teachers the researcher collected information 

by the ranging their age as 4(12.90%) and 7(22.58%) fall into the age ranges 20 to 25 and 

26 to 30 and also 12(38.70%) and 8(25.80%)  fall into the ages ranges 31 to 35 and 36 to 

40 years old respectively. 

Regarding the education level of teachers participant respondents 3(9.6%) and 28(%90.4) 

of them were diploma (12+3) and Degree holders. Therefore, collecting information from 

respondents who have different ages contribute for success of the study. Moreover, with 

regard to the work experiences or the service of teaching of teachers, 7(22.50%) and 

20(64.52%) teachers have 1to 5 years and 6 to 10 service years in their current  position  

when the researcher asked them at time of data collection. As well as 3(9.77%) and 

1(3.21%) of teachers were taken as a sample in the study served for 11 to 15 years and 16 

to 20 years. 
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4.1.1 Personal characteristics of the Respondents 

The characteristics of the respondents were grouped as age, sex and educational 

background of Instructional leaders, Woreda Education Office, School leaders 

(Principals, Department heads and Supervisor. The discussion is here unde 

Table 4.2: Personal Characteristic of Instructional leaders, Woreda Educational 

Office and Supervisor 

Item Categories School leaders=15 WEO=10 Supervisor=1 Total 

 

 

Sex  N % N % N % N % 

Male 11 73.3 7 70 1 100 19 73.07 

Female 4 26.66 3 30 - - 7 26.93 

Total 15 100% 10 100% 1 100 26 100 

Age a.21-30years 12 80 3 30 - - 15 57.69 

b.31-40years 3 20 5 50 1 100 8 30.76 

c.41-50years  - 2 20 - - 2 7.69 

Total 15  10  1  26 100 

Academi

c Quality 

Diploma (12+3) - -  20 - - 2 7.69 

b.BA/sc 15 100 8 80 100 - 23 88.46 

Total 15  8  - - 23 88.46 

Subject  B .Natural  science 6 40 3 30 - - 9 36 

c. Social science 5 33.33 5 50 1 - 11 42.3 

d. Languages 4 26.66 2 20 - - 6 24 

Total 15 100 10 100 - - 25 100 

Service 

in years 

a.1-5years 2 13.33 2 20 - - 4 15.38 

b.6-10years 11 73.33 6 60 1 - 18 69.23 

C.11-15years 2 13.33 2 20 - - 4 15.38 

 Total 15  10  1  26 

 

100 

    Key: WEO= Woreda Education Office 

As shown from the table 4.2item 1, 15 total participants of instructional leaders 11 

(73.3%) and4 (26.6%) were male and female respectively. In addition among 10 sample 
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population of Woreda Education Office experts 7(70%) and 3(30%) of them were male 

and female respectively. Moreover, there is only 1 (100%) male supervisor. 

With regard to the age distribution of respondents as indicated under item 2 of the same 

table, 12(80%) and 3(20%) of the school leaders (principals, and department heads) of 

respondents fall into the age ranges of 21 to 30 and 31 to 40 years old respectively. As 

shown from item 2, 3(30%) and 5(50%) of  Woreda Education Office experts respondent 

fall into the ranges of 21 to30 and 31 to 40 and 2(20%) ranges from 41 to 50 years old 

respectively. According to this data 50% of Woread Education Office experts fall into the 

age ranges of 31 to 50 years old.  

Similarly, regarding the ages distribution of supervisor since there is only one supervisor 

his age fall into the ranges 31 to   41 years old. Regarding level of education, as 

illustrated in item 3 of the above table, all instructional leaders (principals, and 

department heads), 15(100%) were BA/BSC/BED degree holders. And also 8(80%) of 

the Woreda Education Office were BE/sc holders while only 2(20%) were 12+2 or 

diploma holders these data imply that a significant number of instructional leaders, 

Woreda Education Office and supervisor were qualified and teaching and leading in 

Secondary school of Woreda. 

All instructional leaders 15(100%) were BA/BSC/BED Degree holders and 8(80%) of 

Woreda Education Office were also degree holders. But the remaining respondents of 

Woreda Education Office were 2(20%) diploma holders. It may, therefore, be inferred 

that a considerable number of instructional leaders and Woreda education Office  do not 

satisfy the standard set by the MoE, principals and supervisor and Woreda Education 

Office  are required to have at least MA/MSC/MED degree for principals, supervisor and 

Woreda Education Office Secondary Schools MOE,(1996:8), stated by Dereje, 

(2016).Thus, the placement of individuals in a leadership position was on appointment 

basis rather than on proper educational background or standards. 

Under item 4 of the above table, the instructional leaders (main principals, and 

department heads), supervisor and Heads of WEOs were asked to indicate their areas of 

specialization. Accordingly, all of the school leaders 15(100%) and1 (100%) the 
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supervisor were academic subject area graduated (100%) and almost all of the WEO 7 

(70%) were subject area graduated and the remaining 3(30%) were graduated with 

EDPM/pedagogical science including heads of WEOs respectively. As  these data show, 

all of the instructional leaders ,supervisor and WEOs in the Secondary School of 

Yemalogi Welel Woreda  were subject area graduated even though “ a blue print of 

Teacher Development Program” MoE, (2007:30-31) the Secondary School Principals are 

Master of Art degree in Educational planning and Management. This might have its own 

negative implication on the overall success of leaders in the implementation of their 

respected roles.  Finally, as it can be seen from item 5 of table 4.2,  2 (13. 33%) of the 

instructional leaders (principals, and department heads) 1 to  5 years services in their 

current position and  similarly, 2(13.33%) served 11 to 15 years while the remaining most 

of the respondents of instructional leaders11 (73.33%) served 6 to 10 years and also 

6(60%) of the WEO respondents have served 6 to 10 years in their current position while 

2(20%) of the same percentages have served to 1 to 5 years and 11 to 15 years  .In the 

same manner, there is only 1(100%) respondent supervisor has served for 6 to 10 years. 

This also implies that all of the instructional leaders were not experienced with 

educational leader leadership position which could have its own negative impacts on their 

role performances. Rather, they were assigned on leadership position graduated with 

subject areas. 
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4.2. Presentation, Analysis and Discussions of the Research Response 

This part discusses response given by respondent populations. Analyses of item responses 

are presented under each of the major issues in the tables given below.  The following 

tables illustrate data of questionnaire regarding to readiness of students to learn related 

factors 

Table 4.3: Response on Readiness of Students to Learn Factors Affecting Students’ 

Learning (in terms of their ability and willingness)  

No. Items Responden

ts 

 

 

 

N D U A T 

2.1 Students lack self-

preparation to learn 

Teachers F 31 6 - 25 31 

% 51 19.35  80.63 100 

Students F 140 30 - 110 140 

% 20 21.42  78.56 100 

2.2 Students have low 

willingness to  attend  

regular class , tutorial class 

and makeup   

Teachers F 31 4 - 27 31 

% 51 12.9 - 87.1 100 

Students F 140 35 - 105 140 

% 20 25 - 74.99 100 

2.3 Students have low 

willingness to participate 

actively in co-curriculum 

activity 

Teachers F 31 5 - 26 31 

% 51 16.13  83.87 100 

Students F 140 38 - 102 140 

% 20 27.14 - 72.84 100 

2.4 Students have low self-

confidence to learn 

Teachers F 31 6 - 25 31 

% 51 19.35 - 80.63 100 

Students F 140 34 - 106 140 

% 20 24.28 - 75.71 100 

2.5 Students are unwilling to 

use library continuously 

Teachers F 31 6 - 24 31 

% 51 19.34 - 77.41 100 

Students F 140 32 - 108 140 

% 20 22.85 - 77.13 100 

2.6 students have low interest to  

ask questions and to 

improve their 

communication skill 

Teachers F 31 6 - 25 31 

% 51 19.35 - 80.64 

100 

100 

 Students F 140 29 - 111 140 

% 20 20.71 - 79.28 100 

KEY: Fr=Frequency,    %= Percent, D= Disagree, U= Undecided, A=Agree, T= 

Total 
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In this group, respondents were asked to give their opinion concerning the readiness of 

student to learn factors which affect academic performance of Students in turn affect 

student‟s   ability and willingness in the school. In line with this, table 4.3 displays the 

teachers' and students responses regarding to some of readiness of students to learn 

related factors. Thus, on the top of this, as it can be seen from the, in all cases forwarded 

the respondents, a greater proportion of the respondents said that the effect of the above is 

highly influential. Regarding this, for instance, the table depicts that 25 (80.63%) and 

27(87.1%) of the teachers respondents agree that students have no self-preparation to 

learn and have no willingness to attend class, tutorial class and make up respectively. 

These responses of teacher‟s respondents indicate that almost all students have no interest 

to learn and changes life. But few percentages of respondents 6 (19%) and 4(12.9%) 

proved that students have self-preparation to learn and have willing to attend regular 

class, tutorial class and make up respectively. In the same manner,110(78.56%) and 105 

(75.99%) of student respondents  agree that students have no self-preparation to learn and 

have no willing to attend regular class, tutorial class and which have significant effect on 

their academic performance. But only 30(21.42%) and 35(25%) of student respondents 

proved that students have self-preparation to learn and have willing to attend regular 

class, tutorial class and make up, respectively. 

Regarding to item  2.3and 2.4 of the table  above,26(83.87% )and 25 (80.63%) of 

teachers  respondents forwarded that the above mentioned  factors  significantly affect 

academic performance of students but only 5 (6.13%) and4(12.9% ) of the respondents 

disagree with the item given. With the same item 2.3 and 2.4, 102 (72.84%) and 

106(75.71%)of student respondents agree that students have low willingness to 

participate actively in co- curricular activity and have low confidence to learn to involve 

in activities that help them to improve academic performance. Moreover, they said most 

of the students preferred to be dependent other students especially on those of active 

students. 

As shown in table 4.3 both teacher and student respondents responses indicated that the 

item 2.3 and 2.4 with high percentages affect academic performance of students. 
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In the above table item 2.5 indicated that the unwilling of students to use library 

continuously is raised as related factors to readiness of students to learn. Accordingly, 

24(77.41%) teacher respondents agree that most of the students have no willing to use 

library continuously. But few percentages 6(19.34) of respondents proved that students 

have a willing to use library continuously. Similarly, concerning item 2.5, 108 (77.13%) 

of student respondents agree that students have no willing to use library continuously. 

However, few percentages32 (22.85) of students respondents proved that students have 

interest use library continuously. More over as this item with high percentage indicates, 

students lack of willingness to use library is identified by both teachers and students 

respondents as great factor that affect academic performance of students. 

Regarding to item 6, the above table depict that, 25(80.64% )teacher respondents agree 

that students have low interest to ask questions and to improve their communication 

skills while 6(19.35%) of the respondents proved that students have high interests to ask 

question and to improve their communications skill. Regarding to item 6, as shown in the 

table above, 111(79.28%) of students respondents forwarded that most of the students 

have low interest to ask questions and to improve their communication skill while 

29(20.71%) of students proved that students have high interest to ask question and to 

improve their communication skill. 

Readiness of students to learn related is one of the great factors affecting students‟ 

learning. This factor may be related with ability and willingness of students as few of the 

school leaders (principals, and department heads) and supervisor interviewed pointed out 

that: 

“Most of the secondary school students have low readiness to learn (low 

ability and  willingness) to learn , they did not prepare themselves to learn, low 

willingness to attend regular class, tutorial class and make up, low confidence 

to learn which results low improvements of academic performance, low 

attention of students family, lack of the necessary supporting and 

encouragement  as well as  follow up on time from education stakeholders”. 
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Concerning readiness of student‟s related factors, few of Woreda Education Office 

(WEO) interviewed point out that: 

“Most students have no interest to learn, they have low ability and willingness 

to attend the supports that given for them, they considered attending learning 

as a simple, and even if some time the awareness given for them they did not 

want it to improve their  academic performance.” 

Regarding readiness of students to learn related factors, few of the Parent Teacher 

Association (PTA) interviewed point out that: 

 “Secondary schools students have low readiness to learn (they have low 

ability and willingness to learn while very few of them disagree with the 

questions presented for  them”.                 

 Concerning readiness of students to learn related factors three (3) groups of selective 

student‟s council (15 students selected) from each school discussed through focus group 

discussion and replied that: 

“Most of the students have low ability and willingness to learn that caused by 

the back ground of the student that they have at elementary school, the 

student‟s family background, low coordination of education stakeholders to 

mobilize students to learn enhancing their academic performance.”    

As solution, regarding readiness of student to learn related factors selective student‟s 

council responded that stakeholders of education should be cooperate and identifying the 

problems that hinder students and ready to work together on it, creating continuous 

awareness for students to prepare themselves to learn always giving the necessary 

supports on time for students and teachers should give a good teaching and advising 

students to shape their attitudes toward to think good things and improve their academic 

performance. 
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Table 4.4: Responses on Teachers’ Commitment Factors Affecting Students’ 

Learning   

No. Items Respondents  N NA R ST T 

3.1.1 Creating awareness for 

students about a class 

room and discipline 

Teachers F 31 - 19 12 31 

% 51  61.28 38.7 100 

Students F 140 - 65 75 140 

% 20  46.42 53.57  100 

3.1.2 Giving note based on 

students text book, 

teacher guide and 

reference 

Teachers F 31 - 8 23 31 

% 51  25.80 66.93 100 

Students F 140 - 45 95 140 

% 20  32.14 67.85 100 

3.1.3 Helping students in 

giving tutorials and 

make up class 

Teachers F 31 - 17 14 31 

% 51  54.83 40.16 100 

Students F 140 - 75 65 140 

% 20  53.57 46.42 100 

3.1.4 The teachers helping 

students to participate 

actively in co-

curriculum activity 

Teachers F 31 - 7 24 31 

% 51  22.58 77.41 100 

Students F 140 - 43 97 140 

% 20  31.71 69.28 100 

3.1.5 helping students in 

using good teaching 

techniques which 

enhance learning 

Teachers F 31 - 18 13  31 

% 51 - 58.06  100 
Students F 140 - 80 60 140 

% 20  57.14 42.85 100 

3.1.6 The teachers  assist 

students by giving 

quality of continuous 

assessments 

Teachers F 31 - 19 12 31  
% 51  61.29 38.7 100 

Students F 140 - 88 42 140 

 % 20  62.85 37.17 100 

KEY:     Fr=Frequency, % =Percent, NA=Not at all, R=Rarely, ST= some time,  

Teachers‟ commitment to their work as one factor affecting academic performance of 

students in many ways as studied by many researchers before. Because of this, in this 

group respondents were asked to give their opinion concerning the teachers‟ 
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commitments on their work related factors which affect academic performance of 

students.  In line with this, table 4.4 displays the teachers' and students responses 

regarding to some of teachers commitment to their work related factors. 

As it can be seen from the item 1 of table 4.4, in all cases forwarded, a greater proportion 

of the respondents said that the effect of the above factor is highly influential. Item 3.1.1 

and 3.1.2 indicated that creating awareness for students about the class room and 

discipline is a duty of teachers and  taken as factors related to teachers commitments and 

giving a note based on students text book , teachers guides and reference. Accordingly, 

12(38.7%) and 23(66.92%) of teacher‟s respondents proved that there is creating 

awareness for student about a class room and discipline and giving note based on students 

text book and teachers guide. But 19 (61.28%) and) 8(25.80%) of teachers respondents 

proved that there is no creation of awareness for students and the notes given for students 

were not based on reference materials. 

Similarly,item,3.1.1 and 3.1.2  showed that 100(71.42%) and 80(57.14%) of the student 

respondents agree that there is no enough  creating of awareness for students about a 

class room and discipline  as expected and there is the existence of giving  note based on 

students text book, teachers guide and reference but is not enough as expected. However, 

few percentages of respondent 40(28.57%) and  45(32.14%) proved that there is creation 

of awareness for students about a classroom and students discipline and there is no giving 

note based on student‟s text book, teacher guide and reference.  

Concerning to item 3.1.3.as shown from the table, 14(45.16%) of  teacher respondents 

agree that there is the existence of helping students in giving tutorial and make up class 

while few of the respondents proved that there is no helping students in giving tutorial 

and make up class17  (54.83%) .As well as regarding this item, 75(53.57%) student 

respondents‟ agree that there is no existence of helping students in giving tutorial and 

make up class to improve their academic performance. While around 65(46.42%) student 

participants proved that in school there is the existence of helping students in giving 

tutorial and make up class to improve academic performance. As it can be seen from the 

table, item 3.1.4 indicated that 24(77.41%) of teacher respondents forwarded that the 

teachers were not helping students to participate in co-curriculum activity while 
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7(22.58%) of teacher respondents proved that teachers were helping students to 

participate in co-curriculum activity.  In the same manner, item 3.1.4 in indicated that 

97(69.29%) of student respondents indicated that similarly with the responses of teachers, 

supports were not given by the teachers for students to participate in co-curriculum 

activities. But 43 (31.71%) disagree with the item. In addition, the items 3.15 and 3.1.6 

indicate that,18(58.06) and 19(61.29%) of teacher respondents agree that there is low 

helping students in using good teaching techniques which enhancing learning and almost 

half of the teachers were not assisting students by giving quality of continuous 

assessments. But 13(41.93%) and 12(38.7%) of teacher respondents proved that teachers 

helping students in using good teaching techniques and giving quality of continuous 

assessments. 

In the same manner on the same item 80(57.14%) and 88(62.85%) student   respondents 

said that there is no helping students in using good teaching techniques which enhance 

learning and most of the teachers were not assisting students by giving continuous 

assessments while the rest respondents ,60(42.85%) teachers and 52(37.15%) of students 

agreed with the item given. 

Regarding teachers commitment related factors affecting students learning, the school 

leaders (principals, department heads, and supervisor) interviewed point out that:  

“Most of the teachers have low commitment on their work while very few of 

them were paying special attention to their work and rendering service in 

teaching from their  heart and the teachers considered the teaching and 

learning activities as complex and there is no the necessary motivation and 

training given for teachers on time”.  

 Concerning teacher‟s commitments to their work related factors affecting students 

learning, few of the Woreda Education Office (WEO) interviewed point out that: 

“Almost majority of teachers have low commitments on their work, they reflect 

on their work demoralized situations, they did not teach their students from 

their heart with full interest. Instead, they related with their motivation, training 
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and other benefit that they lack and above all low attention that given for their 

benefits and educations”. 

Regarding teachers commitments to their work related factors affecting students learning, 

few sample of Parent Teacher Association (PTA) interviewed „point out that: 

“Most of the teachers have low commitments on their work while few of the 

teachers were paid due attention to their work, the salary that given for 

teachers does not much with their work and no motivation and training given 

for teachers on time”.  

Generally, as best solution for this problem most respondents‟ stated that 

„giving the necessary motivation for teachers on time, giving training that 

related with their subject on what they thought from time to time, keeping their 

benefit that concern them and  discussing with the concerning body about the 

salary that paid for teachers and stating its direction on time‟.  

Concerning teacher commitments to their work related factors affecting students learning 

selective student councils discussed through focus group discussion and pointed out that: 

“Out of the sample of teachers included in the study, only few of teachers paid 

low       attention to their work, they involved themselves in teaching to teach 

their students without full interest from their heart, they entered class to teach 

them without enough preparation while few of them have high commitments to 

their work , the supports given by the teachers such as giving tutorial class, 

helping students giving encouragement to participate in co-curriculum 

activities, giving quality of note and quality of assessments, using good 

teaching techniques have no quality”.  

Therefore, their discussions indicated and reflected that the above mentioned point have 

no quality as expected when they delivered teaching which affect academic performance 

students.  

Concerning guideline and counseling service related factors affecting students learning,  

appointment formal observation was employed and identified that: „the guideline and counseling 
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service given for students and the community of the school ,such as supporting  them how to use 

time effectively for study,  how to improve their  performance how to attend education 

continuously   is not enough as expected. 

Table 4.5: Responses on Teachers’ Competence Related Factors Affecting Students’ 

Learning  

No. Items 

 

 

 

Responde

nts 

 

 

 

N D U A T 

3.2.1 The teachers lack 

qualification, 

training and 

experiences 

Teachers F 31 18  13 31 

% 51 58.38 - 41.62 100 

Students F 140 80 - 60 140 

% 20 57.13 - 42.85 100 

3.2.2 Teachers lack 

knowledge ,skill 

and ability of the 

subject to teach 

Teachers F 31 17 - 14 31 

%  54.16 - 45.84 100 

Students F 140 82 - 58 140 

% 20 58.57 - 41.42 100 

3.2.3 Teachers use  

weak participatory 

approaches to 

teach 

Teachers 

  

F 31 9 - 22 31 

% 51 29.03 - 70.96 100 

Students F 140 30 - 110 140 

% 20 21.42 - 78.56 100 

3.2.4 Teachers lack well 

preparation to 

teach and good 

communication 

skill 

Teachers F 31 10 - 21 31 

% 51 31.16  68.37 100 

Students F 140 28 - 112 140 

% 20 20 - 79.99 100 

3.2.5 Teachers lack 

ability to manage 

students 

Teachers F 31 21 - 20 31 

% 51 67.75 - 64.5 100 

Students F 140 40 - 100 140 

% 20 28.57 - 71.42 100 

3.2.6 Teachers have low 

interest to involve 

themselves in 

creativity 

Teachers F 31 13 - 18 31 

% 51 41.92 - 58.06 100 

Students F 140 25 - 115 140 

% 20 17.85 - 82.13 100 

KEY: Fr=Frequency,    %= Percent, D= Disagree, U= Undecided, A=Agree, T= 

Total 

 

In this group, respondents were asked to give their opinion concerning the teachers 

„competence and related factors which affect academic performance of students.  In line 

with this, table 4 .5 of item   3.2.1  and 3.2.2  depict that 13(41.61%) and  14 (45.84%) of  

teacher respondents  agreed that the teachers have no  qualification, training  and  
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experiences and lack  the subject matter knowledge to teach as expected respectively. But 

18(58.37%) and 17(54.16%) of the teacher respondents proved that with the idea that the 

teachers have qualification, training and experiences and knowledge, skill and ability of 

the subject to teach.   

In the same manner, in table 4.5, item 3.2.1 and 3.2.2, indicated that 80(57.13%) of 

student respondents forwarded that the teachers have qualification, training and 

experiences. But 82(58.57%)of  them agree that the teachers  have knowledge, skill and 

ability of the subject to teach while 60(42.85%) and58(41.42%) of the respondents of 

student were proved that teachers have no qualification, training, and experiences and the 

teachers have  the no knowledge , skill and ability of the subject to teach. 

Item 3.2.3 and 3.2.4 revealed that 22(70.96%) and21 (68.37%) of teacher respondents 

agree that most of the teachers were used weak participatory approaches to teach and 

have no  well preparation to teach and good communication skills. However, 9(29.03%) 

and 10(31.61%) teacher respondent agree that teachers were used strong participatory 

approach to teach and they have well preparation to teach and good communication skill. 

In the same manner, item 3.2.3 and 3.2.4 of the tables indicated that 110(78.56%) and 

112(79.99%) of student respondents agree that teachers were used weak participatory 

approaches to teach and lack well preparation to teach and good communication skills 

respectively. Moreover, this indicated that most of the student respondents agreed that 

both of the items highly affect academic performance of students. But 30(21.42 %) and 

28(20 %) student respondents proved that the teachers were used strong participatory 

approaches to teach and they have well preparation to and good communication skill. 

Items 3.2.5 and 3.2.6 of the table depicts that 11(35.5%) and 13(41.92) of teacher 

respondents forwarded that teachers have ability to manage students and teachers have 

high interest to involve themselves in creativity respectively. However 20(65.5%) and 

18(58.06 %) of teacher respondents were agreed with the ideas of item that teachers lack 

ability to manage students but they have low interest to involve themselves in creativity 

respectively. 
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Regarding to item 3.2.5 and 3.2.6 in table above, 40(28.57%) and 25(17.85%) of student 

respondents forwarded that the teachers have ability to manage students and they have 

high interest to involve themselves in creativity while 100 (71.42 %) and   115(82.13%) 

of student respondents were proved that the teachers lack ability to manage students and 

teachers have low interest to involve themselves in creativity respectively.  

Moreover, concerning teachers‟ competence related factors affecting students‟ learning, a 

sample of school leaders (principals‟ department heads and supervisor) interviewed 

pointed out that: 

“Even if almost all the teachers were degree holders, they didn‟t want to 

release their potential of knowledge, skill and ability to teach as expected, 

the training that refresh, motivate them and encourage and support them in 

delivering the teaching and learning expected was not given”. Thus why, 

most of the teachers demotivated to give low attention to their work. This 

indicates that existence of low commitment teachers to their work and 

demotivates teachers significantly affect academic performance of students.  

In addition, regarding the teachers competence related factors affecting 

students learning, few of Woreda Education Office interviewed point out 

that: 

“Almost all of the teachers rendering service in teaching in secondary 

school were degree holders but only three (3) of them were diploma 

holders , they have no equal competence to render service of teaching and 

their degree qualifications (in terms quality) has negative impacts on 

improving academic performance students. the teachers were used weak 

participatory teaching approaches and entered class  without having the 

expected preparation to teach”. Therefore, the interviewer results indicate 

that the teaching approaches always the teachers used hinders the good 

teaching and the enhancing of academic performance of students. 
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Concerning teachers competence related factors affecting students 

learning, few of Parent Teacher Association (PTA) interviewed pointed out 

that:  

“Even if they have equal education level, some of the teachers have low 

competence while few of them responded that the teachers have high 

competence”. 

However, since majority of the respondents indicated the existence of the problem of 

teachers‟ competency, it can be taken as factors that affect academic performance of 

students. As a solution, a respondents interviewed stated that seriously identifying those 

teachers who had problem of competence and  were not competent, having class 

supervision with, giving the training that related to their subject on time and more those 

education stakeholders should work together to improve and increase teachers 

competence.   

Regarding teachers‟ competence related factors affecting students learning, selective 

students council discussed through focus group discussion point out that:  

“Even though, most of the teachers have qualified in terms of degree holder, 

there is a problem of competence reflected with certain teachers which in 

turn significantly affect academic performance of student while some of 

them responded that teachers have no problem of competence”.  
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Table 4.6: Responses of Teachers’ Views on Conditions for Teaching and Learning 

Related Factors Affecting Students’ Learning 

No. Items Responden

ts 

 

 

 

N D U A T 

4.1 The teaching and learning  

activities are simple 

Teachers F 31 24 - 7 31 

% 51 77.36  22.37 100 

Students F 140 110 - 30 140 

% 20 78.2 - 21.43 100 

4.2 The quality of teaching 

and learning activities 

decreased from time to 

time 

Teachers F 31 5 - 26 31 

% 51 16.13  83.87 100 

Students F 140 27 - 113 140 

% 20 19.28  80.71 100 

4.3 The education 

stakeholders lack 

coordination to work 

together on quality of 

teaching and learning 

Teachers F 31 6 - 25 31 

% 51 19.35 - 80.64 100 

Students F 140 28 - 112 140 

% 20 20 - 80 100 

4.4 The government has low 

attention to motivate 

teachers and to keep 

quality of teaching and 

learning 

Teachers F 31 3 - 28 31 

% 51 9.67 - 90.31 100 

Students F 140 25 - 115 140 

% 20 17.85 - 82.15 100 

4. 5 Giving a makeup class 

and tutorial classes for 

students are a strategies 

that are designed to make 

teachers busy 

Teachers F 31 7 - 24 31 

% 51 22.85 - 77.41 100 

Students F 140 78 - 62 140 

% 20 55.71 - 44.29 100 

KEY: Fr=Frequency,    %= Percent, D= Disagree, U= Undecided, A=Agree, T= 

Total 

In this group respondents were asked to give their opinion concerning the teachers‟ views 

condition for teaching and learning related factors which affect academic performance of 

students. As it can be seen from table 4.6, item 4.1 and 4.2 depict that 24(77.41%) and 

26(83.87%) of teachers‟ respondents were agreed that most of the teachers said that 

teaching and learning activities were not simple and the qualities of teaching and learning 

activities were decreased from time to time respectively. This revealed that the items 

significantly affect the academic performance of students. But 7(22.57%) and 5(16.13%) 
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teacher respondents proved that the teaching and learning activities were simple and as 

well as the qualities of teaching  and learning activities were not decreased from time to 

time as they said. 

Similarly, regarding to item 4.1 and 4.2,110(78.57%) and  113 (80.71% )of student 

respondents agree that the teaching and learning activities were not simple and the 

qualities of teaching and learning activities were decreased from time to time. This 

indicate that giving low attention to the activities of teaching and learning activities and 

the decreased quality of teaching and learning, significantly affects the academic 

performance of students while 30(21.43%) and27 (19.28 %) of students‟ respondents 

proved that the teaching and learning activities were a simple and the quality of teaching 

and learning were not decreased from time to time.  To keep the quality of teaching and 

learning activity there is the existence of low attention from the government to motivate 

and to keep other benefit of teachers. 

Concerning to item 4.3 and item 4.4, 25 (80.64%) and 28 (90.31%) of teacher 

respondents forwarded that there is no coordination between education stakeholders to 

work together on what teachers needs and to keep the quality of teaching and learning 

respectively. However,6(19.35%) and 3(9.67%) of teacher respondents proved the there 

is a coordination between education  stake holders  to work together on quality of 

teaching and learning  and the governments have high  attention to motivate teachers to 

keep the quality of teaching and learning . 

It is impotent that the collaborations and coordination of education stakeholders to 

discuss together, to exchange ideas among themselves and on low attention of 

governments to keep quality of teaching and learning and then to improve academic 

performance of students. But as illustrated below item 4.3 and 4.4 indicate contrary ideas. 

Accordingly, 112(80%) and115(82.15%) of student respondents agree that there is no 

coordination between education stakeholders to work together on quality of teaching 

learning and the government has low attention to motivate teachers to keep quality of 

teaching and learning. respectively. This indicates that the ideas of the items greatly 

affect academic performance of students. But 28(20%) and 25(17.85%) of student 

respondents were proved that there is coordination between education stakeholders to 



51 

  

work together on quality of teaching and learning and the governments have high 

attention to motivate teachers to keep quality of teaching and learning. 

Regarding to item 4.5 in table 4.6 almost 24(77.41%) of teacher respondents confirmed 

that giving make up and tutorial class for students are a strategies designed to make 

teachers busy. However, only 7(22.58%) of teacher  respondents agree that giving make 

up class and tutorial class for students   were not a strategies  designed to make teachers 

busy. 

Similarly, concerning to item 4.5, 62(44.29%) of student respondents agreed that   giving 

make up and tutorial class for student were strategies designed to make teachers busy. As 

this indicate having such attitude in their mind it is impossible to deliver good teaching 

for students .Moreover it significantly affect academic performance of students while 

78(55.71%) of student respondents were forwarded that giving a makeup class and 

tutorial class for students were not a strategies  designed to make teachers busy. 

Accordingly, high percentages of students responded that giving make up and tutorial 

class for students by the teachers play great role to improve academic performance of 

students.  

Regarding teachers views on condition for teaching and learning related factors affecting 

students‟ learning, school leaders (principals, department heads, and supervisor) 

interviewed showed that: 

“Most of the teachers believe that teaching and learning activities were not 

simple and the sector has low attention from government, beside these, they 

related it with the salary that paid for them and lack of any motivation and 

benefit that given for teachers”.  

As a result of the above raised factors as they responded the quality of teaching and 

learning activities decreased from time to time. Concerning this, as best solution the 

school leaders stated that those of education stakeholders should work together on 

attitudes of teachers and bring success changes on time, creating awareness from time to 

time and follow up, increasing teachers motivation and the government should pay 

attention and protect the benefits of all teachers on time and by doing this all enhancing 

the quality of teaching and learning and improve the academic performed of students.  



52 

  

Regarding teachers views on condition for teaching and learning related factors affecting 

students‟ learning, few of Woreda Education Office (WEO) interviewed point out that:           

“Most of the teachers in their mind believed that in education sector, the 

teaching and learning activities were very complex activity, the salary that in 

paid for them in return of rendering teaching service does not match with it”.  

Because of this, they did not involve themselves in teaching with full 

ambitions as expected from them.  

   Concerning teachers views on condition for teaching and learning related factors 

affecting students‟ learning (PTA) interviewed showed that: 

 “In education sector there is complex activities existed, low salary that they 

earned   monthly and no existence of teachers‟ „motivation‟ and has a low 

focus from the governments and others concern bodies.” Because of this, as 

they responded most of the teachers were always lack interest to involve 

themselves in teaching and learning from their heartily and to give good 

teaching and improve academic performance of students‟.  

   Three (3) groups of selective students‟ council discussed on teachers‟ views on 

condition for    teaching and learning related factors affecting students‟ learning showed 

that:  

 “The teachers view the teaching and learning activities as complex activity, 

the low salary paid for teachers and low existence of focus from government 

and others stakeholders to motivate and respects.”  

Formal observation was made in school having a check list point guideline regarding 

students sample results and the researcher identified those students‟ results in previous 

consecutive years recorded were not good enough as the goals of school set.  This 

indicated that the quality of teaching and learning activities was decreased from time to 

time and the teachers‟didnot benefit on time”.   Because of all this, most of the teachers 

have low interest to give good teaching from their heart especially, now a days most of 

the teachers decided to leave the education sectors and join others sectors. 
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Table 4.7: Responses Related to Students view on Learning Environments Factors 

Affecting Students’ Learning. 

No. Items Respondent

s 

 

 

 

N D U A T 

5.1 The school 

compounds are not 

conducive for 

teaching and learning 

Teachers F 31 4 - 27 31 

% 51 12.9 - 87.09 100 

Students F 140 27 - 113 140 

% 20 19.28 - 80.71 100 

5.2 The school 

compounds are 

attractive for students 

to learn 

Teachers F 

% 

31 

51 

 25 - 6 31 

   80.63 - 19‟35 100 

Students F 140 85 - 55 140 

% 20 60.71 - 39.27 100 

5.3 The schools lack 

standardized library 

with the necessary 

reference materials 

Teachers F 31 5 - 26 31 

% 51 16.13 - 83.86 100 

Students F 140 26 - 114 140 

% 20 18.57 - 81.42 100 

5.4 The schools 

principals gave low 

attention to facilitate 

the environments  for 

students 

Teachers F 31 9 - 22 31 

% 51 29.03 - 70.97 100 

Students F 140 30 - 110 140 

% 20 21.42 - 78.57 100 

5. 5  Teachers create 

awareness for 

students to adopt 

learning 

Teachers F 31 17 - 14 

- 

31 

% 51 54.83 - 45.16 

- 

100 

Students F 140 40 - 99 140 

% 20 

 

28.57 - 70.68 100 

5.6 Low existence of 

coordination between 

education 

stakeholders to create 

conducive learning 

environment for 

Students 

Teachers F 31 6 - 25 31 

% 51 19.35 - 80.63 100 

Students F 140 28 - 112 140 

% 20 20 - 79.99 100 

KEY: Fry=Frequency,    %= percent, D= Disagree, U=  Undecided A=Agree, T= 

Total 

In this group respondents were asked to give their opinion concerning the students‟ views 

learning environments related factors which affect academic performance of students. 
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Regarding item 5.1 in table 4.7 of the above,  27(87.09% )of teacher respondents  

forwarded that there is no conducive environment in the school   for teaching and 

learning as a result , the school compound is not attractive for students to learn while 

4(12.9% )of teacher respondent proved that there is conducive environments for teaching 

and learning. Similarly, 5.1 item depicts that 113 (80.71%)  of student respondents were 

agree that the school compound is not conducive for teaching and learning  which in turn 

affects academic performance of students while 27(19.28%) of students agree that there 

is conducive in school for teaching and learning to improve academic performance of 

students.  

Regarding item5.2 the table illustrated that 25 (80.63%) of teacher respondents agreed 

that the school compound is not attractive for student to learn while 6(19.35%) of 

teachers proved that the school compound is attractive for students to learn respectively.  

Similarly, on the sameof5.2, 85(60.71%) of student respondents forwarded that the 

school compound are not attractive for students to learn. This means that there is no 

attractive school compound for students to learn in it. Moreover .most of the student 

respondents indicated that lack of attractive school compound is a factor that significantly 

affects academic performance of students. But 55 (39.27%) of student respondents 

proved that there is the existence of attractive school compound for students to learn. 

Concerning item 5.3 and 5.4, 26(83.86%) and  22(70.97%) of teacher respondent agreed 

that there is no standardized library in school with the necessary reference materials and  

also the school principal gave low attention to facilitate the environment for students 

respectively. So, this items indicated that it is impossible to improve academic 

performance of students without having standardized library with fulfilling the necessary 

reference materials and until the school principal gave good attention to facilitate the 

environment for students While5 (16.13%) and9 (29.03%) of teacher respondents were 

proved that there is standardize library in school with the necessary reference materials 

and the principals gave high attention to facilitate the environments. Similarly ,on the 

same item  and table,114 ( 81.42%) and 110(78.57%) of student respondents agreed that 

there is no standardized library in  school with the necessary reference materials and the 

school principal gave low attention to facilitate the environments for students which in 
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turn greatly affects the academic performance of students respectively. Only 26(18.57%) 

and 30(21.42%) of student respondents were support the given item. 

Regarding item 5.5 and 5.6 in table, 4.7 depicted 14(45.16%) and 25(80.63%) teacher 

respondents forwarded that teachers create awareness for students to adopt learning and 

there is low existence of coordination between education stakeholders to create 

conducive learning environments for students respectively. But 17 (54. 83%) and 

6(19.35%) of teacher respondents agreed that the teachers were not creates awareness for 

student to adopt learning and there is high existences of coordination between education 

stake holders to create conducive learning environments. Similarly, concerning to this 

item of 5.5and 5.6, 40(28.57%) and 11(79.99%) of student respondents agreed that 

teachers were not create awareness for students to adopt learning environment and there 

is low coordination between education stakeholders to create conducive learning 

environments for students. Contrary to this, 95 (70.68%) and 28(20%) student 

respondents agreed that the teachers create awareness students to adopt learning and the 

existence of high coordination between education stakeholders to facilitate conducive 

learning environment for students.  

Regarding students view learning environment related factors affecting students‟ learning 

school leaders (principals, department heads and supervisor) interviewed pointed out that: 

“The students‟ views that the learning environments are not attractive, not 

conducive for their learning and are not facilitated with the necessary 

materials that support their learning; this indicated that it has a great impact 

academic performance of students.” So, as solution they stated that making 

cooperation with the concerning body and facilitating a good learning 

environments for students to improve academic performance of students, 

creating continuous awareness for students and supporting them to adopt the 

learning environments and changing the attitudes of students to adopt the 

learning environments in a good ways. 
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Concerning students view learning environments‟ related factors affecting student‟ 

learning Woreda Education Office (WEO) interviewed pointed out that: 

“The students were dissatisfied with the learning environment”. This is 

because; the schools were not as good and attractive for students to stay in 

and to learn in it. There are no necessary facilities that support the students 

like, library with reference book, laboratory with different chemicals etc. As 

they finally responded this, all of them were occurred due to lack of enough 

budgets and they also forwarded that even if the government to somehow 

assigned budget it is not enough to fulfill the necessary facilities on time.   

 Concerning students view learning environment related factors affecting students‟ 

learning, samples of Parent Teacher Association (PTA) included in the study interviewed 

pointed out that: 

 “The learning environments as unfulfilled with the necessary teaching 

materials like conducive environments, laboratory room with different 

chemicals, library with teaching supporting reference book as results they 

were not satisfy with the learning environment.” This in turn affects the 

academic performance of students. To tackle this, the school PTA responded 

that similar answers with that of school leadership. 

Regarding how students view the learning environment related factors affecting students‟ 

learning, the three (3) selected students‟ council discussed and pointed out that: 

The learning environment is not “conducive and attractive, as well as not 

facilitated with the necessary teaching and learning facilities”. Therefore, to 

tackle the problem student‟s council stated that all education stakeholders 

should cooperate and work together on learning environments to change and 

facilitate with the necessary teaching and learning materials to improve 

academic performance of students. In addition, they responded that working on 

attitudes of students and changing the negative ways they understand the 

learning environments.  
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Concerning item 5.3 , in addition , to check  extents of the availability of material 

facilities  and service in school related factors affects academic performance of students 

the researcher made formal observation of the school and identify that there is no 

standardized library with enough full of the necessary   modern reference books, that will 

help students to improve their academic performance, in addition ,the researcher also 

identify, there is a shortage of  availability of standardized laboratory room with 

necessary kit, chemical, apparatus, preference of lab manual lab and preference of  

assistance. This indicates that the situation or the learning environment is not conducive 

to improve academic performance of students.  

Table 4.8: Responses on Student Assessment and Related Factors Affecting 

Students’ Learning 

No. Items Respxondents  

 

 

N D 

 

U 

 

A 

 

T 

6.1 The Principals provided 

instruction for all teachers 

on  how to assess students 

Teachers F 31 20 - 11 31 

% 51 64.52 - 35.48 100 

Students F 140 65 - 75 140 

% 20 46.42 - 53.56 100 

6.2 Standardized continuous 

assessment was given  from 

time to time 

Teachers F 31 26 - 5 31 

% 51 83.86 - 16.13 100 

Students F 140 80  50 140 
% 20 57.14 - 35.71 100 

6.3 The continuous  assessment 

given for student helps to 

improve academic 

performance of students 

Teachers F 31 20  11 31 

% 51 65.61 - 34.84 100 

Students F 140 40 - 100 140 

% 20 28.57 - 71.42 100 

6.4 learning of students‟ 

assessment was only 

focusing on making 

teachers busy 

Teachers F 31 7 - 23 31 

% 51 22.58 - 74.08 100 

Students F 140 98  42 140 

% 20 70 - 30 

6 

100 

6. 5 The assessments of students 

was not based on subjects 

content 

Teachers F 31 

 

25 -  31 
% 51 80.63 - 19.35 100 

Students F 140 30 - 110 140 

% 20 21.42 - 78.56 100 

KEY: Fr=Frequency,    %= Percent, D= Disagree, U= Undecided A=Agree, T= Total 
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In this group respondents were asked to give their opinion concerning learning of student 

assessments‟ related factors which affect academic performance of students.  According 

to The Blue Print‟ prepared by the Ministry of Education (1999 Amharic version) 

advocates for visionary, transparent, innovative and communicative school leadership, 

assigning school principals who meet the policy requirements on leadership position 

(Dereje, 2016, P: 69). However, as it can be seen from table 4.10 item 6.1, depicts that 

20(64.52%) of teacher respondents agree that the principals have no school standards to 

lead for one principal. Because of this, the principals were unable to   provide instruction 

on time and follow up for all teachers on how to assess students. But few percentages 

11(35.48%) of the participants agree that principals have the ability and capacity 

provided to instruction for all teachers on how to assess students. In the same manner, 

75(53.56%) of student respondents agree that the principals were unable to provide the 

necessary instruction for all teachers on how to assess students. As they responded due to 

the principals of knowledge, skill and ability   it is impossible to lead every activities 

teaching and learning as expected and in addition to this the principals were not fulfilled 

the standards of one principals as stated by MoE While 65(46.42%) of student 

respondents proved that the principals provided instruction for all teachers on how to 

assess students. 

It is obvious that in the past recent time, the governments collaborated with Ministry of 

Education in education sector, designed a program of continuous assessments with the 

objective of improving academic performance of students in a teaching and learning daily 

carried out.  However, item 6.2 indicated contrary to these ideas, accordingly, 

26(83.86%) of teacher‟ respondents agreed that there is no standardized continuous 

assessment given from time to time.  This indicated that there is a great problem with 

continuous assessments that given for students. But few percentages 5(16.13%) of them 

proved that there is a standardized continuous assessment given for students from time to 

time. Similarly, in the same table 4.9 item of 6.2 indicated 80(57.14%) of student 

participants agreed that there is no standardize continuous assessment was given from 

time to time But few percentage of them 50(35.71%) were proved that the standardized 

continuous was given for students from time to time 
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Concerning  item 6.3 and 6.4,  23(65.16%)and 23(74.18%)of teacher respondents agreed 

that the continuous assessments given  for students could not help to improve academic 

performance of students and the learning of  students assessment were only focusing on 

making teachers busy respectively. From of this item, most of the teacher respondents 

have negative attitudes towards giving standardized continuous assessments instead, they 

involve themselves in day to day teaching and learning activities without having well 

preparation as well as without full interest from their heart. 

But few percentage 8(25.8%) and 7 (22.58%) of teacher respondents agreed that there is 

no a problem with continuous assessment given for student help to improve academic 

performance and there the learning of students assessment were not focusing on making 

teachers busy respectively. 

In the same manner, item 6.3 and 6.4 also revealed that 100(71.42%)and 42(30% )of 

student respondents proved that the continuous assessments given for student will help to 

improve academic performance and the learning of student assessments are only focusing 

on making teachers busy respectively. However, few percentage 40(28.57%) and 

42(30%) of student respondents proved that the continuous assessments given   for 

students could not help to improve academic performance of students and the learning of 

student assessments is not  focusing on making teachers busy  rather, it is a system of 

improving  academic performance of students.   

Concerning item 6.5  as shown  above ,25(80.63% )of teacher respondents agreed  that 

the assessments that given for students are based on subjects content But  only 

6(19.35%)of  teacher respondents proved that the assessment given to students are not 

based on subject content which resulted in greatly affecting academic performance of 

students. 

Moreover, item 6.5 of the same table 110(78.56%) of student respondents agreed that the 

continuous assessments given for students are not based on subject content. This 

indicates that there is a great problem with the assessments that is given for students. But 

30(21.42%) of student respondents proved that the assessments that were given for 

students are based on subject content.  
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Regarding how learning of students were assessed so far and factors affecting students‟ 

learning, the school leaders (principals, department heads and supervisor) interviewed 

pointed out that: 

“most of the teachers prepared the assessments for students without preparing 

themselves, However, even if the learning of students assessments carried out, 

standardized assessments was not always carried out as expected.” That 

means the assessment given for student has no quality as expected to improve 

academic performance of students. This because, some of the teachers used 

weak methodology that has great impact on academic performance of 

students, the assessment has low quality in terms of subject content and 

centering the capacity of the three students, it make students to be dependents 

instead of improving academic performance and most of the prepared 

assessment to give for their students which significantly affect academic 

performance. 

 In addition to this, to tackle the problem, they responded that changing the attitudes of 

students toward assessments, creating awareness for students to read more and more and 

to improve their academic performance and giving encouragement and supports 

continuously and put the start control over students to follow the rule regulations of the 

school.  Moreover, teachers should give good teaching for their students and used the 

standardized methodologies in assessment that improve academic performance of 

students.  And also education stakeholders should work together by designing a system of 

creating awareness and follow up strategies to keep qualities of learning of students 

„assessments to improve academic Performance. 

 Concerning learning of students assessment related factors affecting students learning,              

Parent Teacher Association (PTA) interviewed pointed out that: 

“The teaching and learning activities that delivered for students have a 

great problem” .as they said. Because of this, the learning of student 

assessments has no quality as expected and student results became 

decreased from time to time. 
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Similarly, as selected students‟ council discussed on the methodology that carried out in 

the past to assess learning of students, they stated that most of the teachers did not use 

good methodology in their teaching and learning activities to improve academic 

performance. Instead, they used weak methodology to assess learning of students and 

also most of the time they enter class to teach without having a well preparation and also 

without considering the potential background of students. This indicates that the learning 

of student assessment has no quality and the methodologies that they used do not improve 

academic performance of students.   

  

  



62 

  

Table 4.9: Responses on Major Problems and Related Factors Affecting Students’ 

Learning 

No. Items Respondent

s 

 

 

 

N D U A T 

7.1 The woreda education office 

has low attention to provide 

and supply teaching and 

learning resources on time 

Teachers F 31 4  27 31 

% 51 12.9 - 87.11 100 

Students F 140 28 - 112 140 

% 20 20 - 79.99 100 

7.2 The School principals  lack 

enough knowledge ,skill and 

ability to give instruction and 

follow up 

Teachers F 31 6 - 25 31 

% 51 19.35 - 80.64 100 

Students F 140 28 - 112 140 
% 20 20 - 79.99 100 

7.3 Teachers have low 

commitments on their work 

Teachers F 31 10 - 21 31 

 % 51 32.18 - 58.06 100 

Students F 140 25 - 115 140 

% 20 17.85 - 80.13 100 

7.4 Students lack interest to 

attend education continuously 

Teachers F 31 3 - 28 31 

% 51 9.67 - 90.31 100 

Students F 140 40 - 100 140 

% 20 28.57 - 71.12 100 

7. 5 Lack of conducive 

environment for teachers to 

give good teaching 

Teachers F 31 9  22 31 

% 51 29.03 - 70.95 100 

Students F 140 28 - 112 140 

% 20 20 - 80 100 

7.6 Low participation of students‟ 

family 

Teachers F 31 5 - 26 31 

% 51 16.12 - 83.87 100 

Students F 

% 

140 25 - 115 140 

% 20 17.85 - 82.14 100 

KEY: Fr=Frequency,    %= Percent, D= Disagree, U= Undecided, A=Agree, T= 

Total 

In this group, respondents were asked to give their opinion concerning major problems 

and related factors, which affect academic performance of students.   

As shown from the table 4.11 item 7.1 and 7.2 depict that, 27(87.09%) and 25(80.64%) 

of teacher participants agreed that the Woreda education office has low attention to 
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provide and supply teaching and learning resource on time and they also responded that 

the school principals lack enough knowledge, skill and ability as expected to give 

instruction and follow up a respectively. This indicate that the Woreda education Office 

have great problem to provide and supply teaching and learning resources on time and  

also  according to their response the principals have no school standards to lead for one 

principal. But4(12.9%)and  6(19.35%)few percentage of  teacher  respondents proved 

that the Woreda education office has high attention to provide and supply teaching and 

learning resources on time and the school principal has enough knowledge skill, and 

ability to give instruction.  

In the same manner, on items mentioned above 112,(79.99%) of student participants 

agreed that the Woreda education office has low attention to provide and supply teaching 

and learning resources on time and also by indicating with the same percentage, the 

school principals lack enough expected  knowledge, skill and ability to give instruction 

and follow up respectively. But few percentages of student respondents proved that 

Woreda Education Office has high attention to provides and supply teaching and learning 

resources on time and the school principal has enough knowledge, skill, and ability to 

give instructions and follow up. 

Regarding item 7.3 and 7.4, 21( 67.73%) and 28( 90.31% )of teacher respondents 

forwarded that most of the teachers have low commitment on their work which 

significantly affect academic performance of students and also most of the teacher 

„respondents agree that with the highest percentage, almost all of the students have no 

interest to attend education continuously. This indicates that academic performance of 

students affected significantly by the ideas of item 7.3 and 7.4 respectively. But few 

percentages 10(32.18%) and 3(9.67%) of teacher‟ respondents agreed that the teachers 

have high commitment on their work and students have interest to attend education 

continuously. 

Similarly, in the same table, on the same item, 115(82.13%) and 100(71.42%) of student 

respondents responded that the teachers have low commitments on their work and most 

of the students have no interest to attend education continuously respectively. But 
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25(17.42%) and 40(28.57%) of student respondents agreed that the teachers have high 

commitments on their work and students have interest to attend education continuously. 

Finally, regarding to item 7.5 and 7.6 in table 4.11, 22(70.95%) and 26(83.87) of teacher 

respondents responded that there is no conducive environment for teachers to give good 

teaching and also there is existence of low participation of students‟ family respectively. 

But few percentages 5 (16.12%) of teachers responded that there is conducive 

environment for teachers to give good teaching and there is high percentages of students‟ 

family participation.  As most of the teacher participants responded, lack of conducive 

environment for teachers to give good teaching and low participations of students‟ family 

greatly affect academic performance of students. In the same manner, 112(80%) and 115 

(83.87%) of student respondents agreed that there is no conducive environment for 

teachers to give good teaching and there is low existence of student‟s family participation 

respectively. However, 28(20%) and 25(17.85%) of student respondents proved that there 

is a conducive environment for teachers to give good teaching for students and there is 

high participation of student‟s family. 

Concerning the major problems factors affecting students‟ learning, the school leaders 

(principals, department heads and supervisor) interviewed pointed out that: 

“Low background of students (low students vision, low students participation 

and a student‟s team learning is also raised as a major problems), the 

background of students family (low public participation in education), political 

instability of the Zone especially stating from 2006 to2010, low attention given 

for teachers motivation and certain benefits from the governments, and also 

lack of the necessary teaching and learning facilities in the schools 

significantly affects academic performance of students”. 

Regarding the major problems re;lated factors affecting students‟ learning 

,WEO,(Woreda Education Office) interviewed showed that:  

“Due attention was not given uniformly to provide and supply teaching and 

learning resources on time, all of the school principals were assigned on a 

leadership position without fulfilling the standards of one principal” as set 
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by MoE, (Dereje, 2016, P: 69). Due to this, school principals could not 

effectively work on teaching and learning to improve academic performance 

of students.  

“Most of the students lack ambition to attend the supports given for them; the 

low participation of student‟s family was also high factor affecting academic 

performance”. This means even if awareness is created for student‟s family 

to follow up and to encourage their children and to know  how the teaching 

and learning activities were  going on, they did not want to  avail themselves 

and to participated on it came school. Most of the teachers have no the 

expected interest to teach effectively. This indicates that teachers give low 

attention to their work. 

In addition, concerning the major problems related factors affect students‟ learning, the 

samples of school PTA (Parent Teacher Association) interviewed showed that the same 

ideas with those of school leaders. To tackle all major problems, the school leadership 

should strengthen the cooperation of education stakeholders to work together 

continuously, creating awareness for teachers to involve them in the work of continuous 

professional development and induction course, communicating with students family and 

school members. 

Similarly, concerning the major problems related factors affecting students learning, the 

three (3) groups of totally consisting fifty (15) selected student‟s council discussed and 

responded as: 

 “The major problem factors affecting students‟ learning were lacks of coordination 

between stakeholders to work together to improve academic performance of students, 

most of students lack to their learning confidentially ,the school was not conducive and 

attractive for teaching and learning ,well as there is no the necessary facilities existed for 

teaching and learning like standardized laboratory with different chemicals, library with 

references books and most of the teachers have low interest to teach students from their 

heart, due to lack of motivations and other benefits concern them”. 
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                                   CHAPTER FIVE 

        SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter deals with summary, conclusions and presents the recommendations that 

should be done to improve academic performance of students‟. 

The main purpose of the study was to assess the students‟ learning in government 

Secondary School of Yemalogi Welel Woreda  in Kellem Wollega Zone,in Oromia 

Regional State  To this end an attempt has been made to assess students‟ learning and 

improve academic performance in teaching and learning and the major barriers to 

academic performance of students.‟ Finally, the researcher made an efforts to come up 

with recommendation. 

This study attempt to answer the following basic research questions; 

 To what extent the secondary school students have the ability and willingness to 

learn?  

 To what extent the secondary school teachers have enough commitment and 

competence to improve the academic performance of students?  

 How do teachers view conditions for teaching and learning with respect to 

academic      performance of students? 

 How do students view learning environments with respect to academic 

performance? 

 How learning of students is assessed so far to improve academic performance of 

students? 

 What are the major problems affecting academic performance of students?              
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5.1 SUMMARY 

1. Related to readiness of students to learn, as presented above, most the respondents 

forwarded that majority of students lack self-preparation, self-confidence, low ability 

and willingness to attend class and tutorial class with high percentage which affect 

academic performance of students. 

2. Concerning to teachers commitment most of the respondents identified that the 

commitment of most of the teachers have and reflect to their work is very low. 

Specially, their commitments to give due attention to teach students using good 

teaching techniques and supporting students is low. 

As few of selected students council held discussion and indicated the commitments that 

some of the teachers reflect on their work isn‟t enough to deliver quality of teaching as 

expected.  

3. Regarding teachers competence teachers‟ lack qualification, training and experiences, 

teachers lack knowledge, skill and ability of the subject to teach as expected , teachers 

were not used participatory approaches to teach ,teachers have no enough preparation 

to teach, teachers lack  expected ability to manage students, teachers have low interest 

to involve themselves in creativity are amongst the most factors that affect academic 

performance of students. 

4. Regarding teachers view of condition on teaching and learning, and that affect 

academic performance of students ,showed that the low  attention of government  to 

motivate teachers and to keep quality of teaching and learning, the existence low 

coordination between education stakeholders to work together on quality of teaching 

and learning,  the negative attitudes of teachers   that they have to support students by 

giving a tutorial class and make up for students are a strategies that designed to make 

teachers busy. 

5. Concerning students view learning environments related factors that affect academic 

performance of students, forwarded at high rate by participant are; the school 

compound is not conducive enough for teaching and learning. As this indicate most of 

the students were dissatisfied with the environment ,the school library is not enough 
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standard for students  with the necessary reference materials ,the attention  of school 

principals to facilitate the environments  for students is low, low existence of 

coordination between education stakeholders to create conducive learning 

environment for students. 

6. Regarding learning of students‟ assessment related factor that affects academic 

performance of students, as responded with high percentage by most of the 

respondents includes; the principal is unable to provide instruction for all teachers on 

how to assess students learning as expected. This due to lack of one standard set by 

Ministry of Education for School Principals to lead the all activities of teaching and 

learning, the standardized assessment is not given for students on time, rather most of 

the teachers were understand negatively continuously giving assessment for students 

as making teachers busy. The learning of students‟ assessment has low quality in 

terms of subject content based. 

7. Concerning major problem related factors affecting academic performance of 

students most of respondents forwarded that the attention of Woreda Education 

Office to provides and supply the teaching and learning resources on time is low, the 

school principal assigned on a leadership position is not fulfilled the standards of  one 

principals  required. Due to this, lack enough knowledge, skill and ability to give the 

necessary instruction and follow up the all activity of teaching and learning as 

expected. The commitment of teachers, such as giving good teaching from their heart, 

supporting students in giving quality of assessments and moreover paying especial 

attention to their work in quality is very, the interest of students to attend education is 

low, non-existence of conducive environment for teachers to give good teaching, the 

participation of students family to give support, encourage, fulfilling teaching 

material, to follow up their students, to discuss with school principal about their 

students is very low affects academic performance of students   

Generally, from the data analyzed above readiness of student (in terms of ability and 

willingness) to learn one of most influential include; lack of self-preparation of students 

to learn, low interest to attending learning, lack of self-confidence to work independently, 

low commitments of teachers on their work such as not giving good teaching for students 
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as expected, negatively understanding of teachers the tutorial class and supports given for 

students, 

Moreover, the low interest of teachers to deliver the quality of teaching and learning as 

expected from them, teachers competence related factors that affects the academic 

performance of students such as, teachers lack of preparation to teach, teachers use of 

weak participatory approaches that means no inspiration of students, no existence of 

encouraging students to participate and ask question, which could not improve academic 

performance, is low 

Teachers view condition for teaching and learning  that affect academic performance 

negatively understanding of teachers the teaching and learning as the salary that paid for 

them  does not matches  with the complex activities education, the low coordination of 

education stake holder to work together on quality of education,  the attention of 

government to motive teachers is very low, Students view learning of environment 

related factors affecting academic performance, such as the school compound is 

conducive for teaching and learning, 

Shortages of standardized library with necessary reference materials, laboratory room 

with different lab kit, chemical that  supports  and makes teaching and learning  tangible 

for students ,low ability of school principals to provide instruction and follow up and to 

facilitate the environments for students. Learning of student‟s assessments related  factors 

affects academic performance such as; the assessments  given has no expected quality 

and standard in terms of subject content based, regarding major factors related problems 

affecting academic performance ,low participation of students family, students  lack 

interest to attend education continuously. 
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5.2 CONCLUSIONS 

As mentioned earlier in the statements of the problems, the academic performance of 

students‟ in secondary schools were decreased from time to time .Regarding this, no 

study has been carried out to the problem until now. Therefore, the main objective of this 

study was to assess factors affecting students‟ learning of Yemalogi Welel Woreda 

secondary school in improving academic performance of students‟ and to suggest 

strategies that may help to improve academic performance of students. Based on the 

findings, it has been found that factors affect students‟ learning includes: students lack of 

self-preparation, self- confidence and  low willingness to attend class and tutorial class, 

low commitments of teachers to their work and teachers competence, low attention of 

government to motivate teachers and to keep their benefit, lack of conducive school 

environment‟s and necessary facilities, low quality of learning of students‟ assessment, 

the school principals lack the standard of leadership position and the low attention of 

Woreda Education Office to  motivate teachers and to provide and supply the teaching 

and learning resources on time. In general, these, all factors identified in the study as 

finding in affecting academic performance of students‟ gained solution by the 

researcher‟s recommendations stated in the study. 
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5.3. RECOMMENDATIONS 

1. The finding of the research showed that because of related to readiness of students to 

learn the researcher recommend that school should create awareness continuously for 

students, the school principals cooperatively working with teachers to increase 

student‟s willingness to attend class and tutorial class because teachers directly 

contacted daily with students as well as the school principals encourage teachers to 

make action research and to dig out the sources of students problem that hinder them 

in attending education as expected and stating it solution . The principals should work 

with those home room teachers to follow up how students attend their class and 

demonstrate their daily reflection and stating the solution. Moreover, the school 

principals should work with all education stake holders and Woreda Education Office 

to exchange experiences and ideas on related student‟s low readiness to learn.  

2. Concerning the teacher commitments related factors, identified in the study as a 

finding researcher recommend that the school principals, supervisor of the school and 

those of Woreda Education Office should make good coordination to work together to 

motivate teachers and keep their benefit as well as having get together time with 

teachers .Because, if teachers are motivated they played great role improving 

academic performance of students. 

3. Regarding the teachers competence related factors identified in the study as a finding  

the researcher recommend that the school principals as school should have a meeting 

with his management to discuss and decided to give training for teachers by preparing 

schedule and program.  Via this to inspire motivate, refresh teachers and encouraging 

them on their work from time to time. The principals cooperate with department 

heads to create awareness for teachers to use participatory teaching approaches during 

teaching and support them. The Woreda Education Office should give the necessary 

training that make them active to involve in any  activities of education ,encourage   

and support them ,besides this  the WEO should, give motivation for teachers. 

4. Concerning the teachers‟ views on condition for teaching and learning related factors 

that identified in study the researcher recommended that the school, the WEO and the 

concerned bodies of government should came together and collaboratively working 

on how to motivate teachers and ultimately giving good motivation for teachers . In 
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addition to this, WEO should strengthen the coordination of education stakeholder to 

work together effectively in improving academic performance of students. Shaping 

the negative attitudes of teachers that they have towards delivering good teaching and 

giving the necessary supports for students  

5. As the finding of the research indicated students view learning environments related 

factors identified as a finding in the study the researcher recommend that attractive 

schools compound should be created for teaching and learning by the joint efforts of 

school principals, Woreda Education Office and by mobilizing the community to 

participate on it.  Moreover, the standardized library should be established with 

fulfilling the necessary reference that support student in improving their academic 

performance and others like laboratory As much as possible the school principal 

should facilitate the environments as to attract students. 

6. Concerning the learning of students‟ assessment related factors that identified  in the 

study  as factors researcher recommend that the Woreda Education Office (WEO) 

should support the school principals by giving training on how to provide instruction 

to lead the teaching and learning activities. In addition, as well as giving for school 

supervisor to follow up the how the learning of students carried out in the school. The 

school principals should cooperate with each department heads and provides effective 

instruction for all teachers on how to assess learning of students (especially regarding 

the subject content based and giving quality assessment, the system that they used to 

assess students).As well as the principal should provide schedule and program, check 

list of evaluation that help to identify the problem faced learning of students 

assessment. As much as possible the Woreda Education Office(WEO) should 

assigned the principals who fulfilled the standard stated when they made  selection of 

principals .this will help to produce who able to  provide good instruction that 

improve academic performance of students, 

7. Concerning the major problems related factors that identified in the study the 

researcher recommend that the Woreda Education Office should give priority to 

provide and supply the teaching and learning resources on time. The school 

supervisor should support and encourage the principal by sharing ideas, creating 

understanding, if necessary giving training ,and so on ,This is because, one of the role 
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school supervisor is nearly , giving support and encouragement for school principal in 

any activity that make them to be active. The school, WEO and concerning 

government body should give the training that motivate, refresh their mind encourage 

teachers on their work. The Education stakeholders should continuously work 

together and create the necessary awareness to increase the interest of student to 

attend education as expected. In addition, conducive learning environments should be 

facilitated by the joined efforts education stakeholders with short periods. 
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                                                          APPENDIX –A 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

        Research Questionnaires for Teachers and Students 

     The purpose of this questionnaire is  to collect  data for the study  of “entitled     

Factors   Affecting Students‟ Learning in Government Secondary  School of  Yemalogi 

Welel  Woreda “ Out came of the study are expect to throw  light on the prevailing 

conditions and provided insight about  directions to followed in the future . Your 

assistance in providing information is highly valued .Rest assured that the information 

you provide will be kept confidential and be   used only for the purpose of the study and 

for any additional opinions your are kindly requested to write your responses on the blank 

space provided 

 

No need to write your name in any parts of the Question 

               Part One:  Personal Information 

Directions: Indicate your responses by encircling the letter of your choice or 

providing answer where blanks are given. 

Name of your school ______________________________ 

1. Sex                A. Male              B. Female  

2. Age in years   A. 20-25,    B.26-30      C. 31-35,   D. 36-40   

3. Work experience in year A. 1-5, B. 6-10, C. 11-15, D. 16-20,   E. 21 or above 

4. Academic qualifications    A. BA/sc, B. MA/sc    C. If any other kindly 

specify________ 

5. Your field of study for BA/sc __________________________ 

6. Your field of study for MA /s___________________________ 



 

  

Part Two:   How much do you think that the following readiness of students to learn 

related factors affect students‟?  

Directions: Indicate( Please Rate Themes :  Strongly Agree = 5    Agree  = 4   

Undecided  =3  Disagree =2  or Strongly Disagree  =1  By Putting An”  in The Box 

Corresponding To Your Choice . 

No Items Rating Scales ( use  “ x”  ) 

2 

 

Readiness of students related factors Strongl

y agree 

Agre

e 

Undec

ided 

Disagr

ee 

Strongly 

Disagree 

2.1  Students lack self-preparation to learn      

2.2

. 

 Students have Low willingness to attend 

regular class ,tutorial class and make up  

     

 

2.3 

 Student lack a willingness  to participate 

actively y in co-curriculum activity 

 

 

 

    

2.4  Students have Low self-confidence to learn       

2.5  Students are unwilling to use Library 

continuously. 

     

2.6 Students have low interest to ask question 

and to improve their communication skills   

     

A.   If you have any other factors, please, write them on the space provided below 

________________________________________________________________________ 

 B .What do think should be done to solve problem of factors related readiness of 

Students to learn and improve academic performance? 

________________________________________________________________________ 

 



 

  

Under part three: How much do you think that the following of teacher commitments 

related factors affecting students learning?  

Direction: Indicate your responses by putting “x“ Marks In the box corresponding to 

your choice as regards the frequency of your choice to which you perform the following 

tasks 

No. 

 

Items 

 

Rating Scales( use “ x” ) 

3.1  Teachers commitments related factors Most of 

the time 

Some 

time  

Rarely Not at 

all 

3.1.1 Creating awareness for students about a class 

room and School disciple 

    

3.1.2 Giving  notes  based on students text book 

,teacher guide and reference 

    

3.1.3 Helping students  in giving tutorial  and make 

up class 

    

3.1.4 The Teachers helping students to participate 

actively in co- curriculum activity 

    

3.1.5 Helping students in  using good teaching 

techniques  which enhancing learning 

    

3.1.6  The Teachers assisting Students by giving 

quality of continuous assessments 

    

A. If you have any other factors that related Teachers commitment please, write them on 

the space provided below_______________________________ 

B. What do think should be done to solve Teachers commitments related factors and 

improve academic performance of Students? 

________________________________________________________________________ 



 

  

Part Three: How much do you think that the following teacher‟s competence related 

factors affects students‟ learning? 

Directions: Indicate( Please Rate Them As :  Strongly agree = 5 ,   Agree  = 4,   

Undecided  =3, Disagree = 2  or Strongly disagree  =1  , Putting an “x”  In the Box 

Corresponding to Your Choice .       

No.                     Items Rating Scales ( use “ x “ ) 

3.2 Teachers competence related factors Strongl

y agree 

 Agree Undec

ided 

Disag

ree 

Strongly 

disagree 

3.2.1 The teachers  lack qualification, 

training and experiences  

     

3.2.2 Teachers lack   , knowledge , skill and  

ability of the subject to  teach 

     

3.2.3 Teachers use  weak participatory 

approaches to  teach 

     

3.2.4 Teachers lack well preparation to teach 

and good communication   

     

3.2.5 Teachers lack ability to manages 

students 

     

3.2.6 Teachers have low interest to involve 

themselves in creativity 

     

A. If you have any other factors that related to teachers competence please, write them on 

the space provided below 

________________________________________________________________________ 

B. What do you think should be done to solve problems of teachers competence related 

factors and improve academic performance of Students?  



 

  

Part Four: How much do you think that the following teachers‟ views condition for 

teaching and learning related   factors affecting students‟ learning?  

  Directions  :  Indicate( Please Rate Them as :  Strongly agree = 5 ,   Agree  = 4  , 

Undecided  =3 ,Disagree = 2 , or Strongly disagree  =1 , By Putting an “x”  In the Box 

Corresponding to Your Choice 

No. Items    Rating scales ( use “ x “ )        

4 

 

 

 

     Teachers view related factors          Strongly 

agree 

Agree Undec

ided 

Disag

ree 

Strongly 

disagree

d 4.1 The teaching and learning activities are 

simple  

     

4.2 The quality of teaching and learning 

activities decreased from time to times   

     

4.3 The education stakeholders lack 

coordination to work together on 

quality of teaching and learning 

     

4.4 The Government has low attention to 

motivate Teachers and to keep quality 

of teaching and  learning 

     

4,.5 Giving make up class and tutorial 

classes for Students are a strategies that 

designed to make Teachers busy    

     

A. If you have any other factors that related teacher views condition for teaching and learning 

please, write them on the space provided below. 

 

B. What do think should be done to solve factors that related teachers‟ views condition for 

teaching and learning related factors academic performance of students? 

 

 



 

  

Part Five: How much do think that the following Students views learning environments 

related  factors   affect of students‟ learning? 

  Directions  : Indicate( Please Rate Them as : Strongly agree = 5 ,   Agree  = 4 

,Undecided  =3 ,Disagree = 2 , or Strongly disagree  =1,  By Putting an “x”  In The 

Box Corresponding to Your Choice .    

No. 

 

Items Rating Scales ( use  “ x “ ) 

5  Students view learning environments 

related factors        

Strongl

y agree 

Agr

ee 

Unde

cided 

Disa

gree 

Strongly 

Disagree 

5.1  The school compound are not 

conducive for teaching and learning   

     

5.2  The school compound   are attractive 

for students  to learn 

     

5.3 The school lack standardized library  

with the necessary reference materials 

     

5.4 The school principals gave low attention 

to facilitate the learning environments 

for students 

     

5.5 The teachers  create awareness for 

students  to  adopt learning 

environments 

     

5.6 Low existence of coordination between 

education stake holders to create 

conducive learning environments for 

Students 

     

A. If you have any other factors that related to Students view learning environments 

pleases, write them on the space provided below 

______________________________________________________________________________ 

B. what do you think should be done  to solve problems of   Students view  learning 

environments related factors and improve academic performance of Students ? 

__________________________________________________________ 



 

  

Part Six:  How much do you think that the following Learning of student assessments 

related factors affecting academic performance of students? 

Directions : Indicate( Please Rate Them as :  Strongly agree = 5 ,   Agree  = 4 ,  

Undecided  =3, Disagree = 2 , or Strongly disagree  =1, By Putting an “x”  In The Box 

Corresponding to Your Choice as Regards How Learning of Students Assessments 

Carryout.  

No.                     Items   Rating  Scale ( use “ x” ) 

6  Learning of students assessments 

related factors    

Strongl

y agree 

 Agree undeci

ded 

Disagre

e 

Strongly  

Disagree 

6.1 The Principals provided  instruction 

for all Teachers on how to assess 

Students  

     

6.2 Standardized continuous 

assessments was given from time to 

time 

     

6.3 The continuous assessment given 

for Students are helps to improve 

academic performance of Students 

     

6.4 The learning of Students 

assessments  are only focusing on 

making Teachers busy 

 

 

    

6.5  The assessments of Students are not 

based on subjects content 

     

 

A.If you have any other factors that related to how learning   of Students assessed please, 

write them on the space provided below 

________________________________________________________________________ 

B. What do you think should be done to solve problems of learning e of students‟ 

assessed so far related factors and improve academic performance of Students? 



 

  

Part Seven: Questions related to major problems/ challenges/  factors affecting  students‟ 

learning?  

Directions : Indicate( Please Rate Them as :  Strongly agree = 5  ,  Agree  = 4 ,  

Undecided =3 Disagree = 2  or Strongly disagree  =1,  By Putting an “x”  In The Box 

Corresponding to Your Choice as Regards of Factors Affecting Academic Performance 

of Students. 

 No.           Items 

 

Rating Scales ( use “ x” )  

7 Major Problems related factors     Strongl

y agree 

Agre

e 

Unde

cided 

Disagr

ee 

Strongly 

disagree 

7.1 The woreda education  Office has low 

attention to provides and supply 

teaching and learning resources on time 

     

7.2 The school leadership lack  enough 

knowledge, skill  and ability to give 

instruction and follow up 

     

7.3 The teachers have low commitments on 

their work 

     

7.4 The Students lack interest to attend 

Educations continuously 

     

7.5 Lack of conducive environments  for 

teachers to give good teaching 

     

7.6 Low participations of Students family      

A. If you have any other factors that related to major problems affecting academic 

performance of Students please, write them on the space provided below 

________________________________________________________________________ 

B. what do you think should be done  to solve problems  major problems  affecting  

academic performance  related factors and improve academic performance of Students?                                               

________________________________________________________________________ 

 



 

  

                                       APPENDIX- B 

                                     ADDIS ABABA UNIVERSITY 

                            COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

           DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Guides to Interview Conducted with School Leaderships (Principals, 

Department Heads and Supervisor) 

Dear Respondents,  

This interview is parts of study designed to collect relevant data about the topic Factors 

Affecting students‟ Learning in Governments Secondary School of Yemalogi Welel   

Woreda.   

So, your responses for all parts of the direction would be kept confidential 

         Section1: General Information and Personnel Data                 

  1. Name of your Woreda __________________________________ 

  2. Sex_____   3.Age____ 4.Qualifications______________________ 

  5.Total work experiences service or year on current position 

____________________________   

Section2: Interview Guides Question 

1. Do you think that secondary school students have ability and willingness to learn? 

 What activities should be done to increase the ability and willingness of students? 

2. What kinds of commitments that secondary school teachers have to work to improve   

academic performance of students? 

3. To what extent secondary school teachers are qualified in terms of competence to improve 

academic performance of students? 



 

  

 4. To what extent and in what ways secondary school teachers understand about the 

teaching and learning.? 

5. What is the intention of the student on learning environments in improving academic  

performance of students.?  Are students satisfied with the learning environments? 

6. What types of methodologies are carried out to assess learning of students before? Do 

you think that the assessments carried out have enough quality as expected? What  

activities should be done to keep the quality of learning assessments?  

7 .What are the others major problems affecting academic performance of students? What 

should be done to alleviate these major problems? 

 

 

                                                                                                  Interviewed by __________ 

                                                                                                  Date of Interview________                                                  

                                     

 

 

                                    

  



 

  

                                    APPENDIX -C 

                             ADDIS ABABA UNIVERSITY 

                         COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

        DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Guides to Interview Conducted with Woreda Education Office and PTA 

(Parent Teacher Association)  

Dear Respondents,  

This Interview is parts of study designed and prepared in English languages and 

translated into Afan Oromo for the above mentioned sample populations to collect 

relevant data in detailed about the topic factors affecting academic performance of 

students in Government Secondary School in Yemalogi Welel Woreda. 

So, your responses for all parts of the direction would be kept confidential 

                     Section1: General Information and Personnel Data                 

   1. Name of your Woreda ______________________ 

    2. Sex_____   3.Age____ 4.Qualifications___________ 

   5. Total work experiences service or year on current position ________________ 

            

 

 

 

 

 



 

  

                 Section2: Interview Guides Questions 

1. Do you think that secondary school students have enough ability and willingness to 

learn?                           

         What activities should be done to increase the ability and willingness of students? 

2. What kinds of commitments that secondary school teachers have to their work to 

improve academic performance of students? 

3. To what extent secondary school teachers are qualified in terms of competence? 

4. To what extent and in what ways secondary school teachers understand about the 

teaching and learning? 

5. What is the intention of the student on learning environments in improving academic 

performance of students? Are students satisfied with the learning environments? 

6. What types of methodologies are carried out to assess learning of students before? 

Do you think that the assessments carried out have enough quality as expected? What 

activities  should be done to keep the quality of learning assessments?  

7 .What are the others major problems affecting academic performance of students? 

            What should be done to alleviate these major problems? 

 

 

                                                                                          Interviewed by____________ 

                                                                                       Date of interview______________ 

                                           

  



 

  

DABALEE  -C 

                                       Yuunivarsitii Finfinneetti 

                           Muummee Bulchiinsaa fi KaarooraBarnootaa 

                   QajeelfamaAf-GaaffiiWaajjiraBarnootaa fi koreeGamtaaMaatii 

BarattootaaManaBarumsaaSadarkaa 2ffaaa  WaliinGeggeessuuf 

Qophaa’e 

Kaayyoon qorannoo kanaa kan inni qophaa‟eef mata duree taateewwan raawwii barnotaa 

barattootaa gadi buusan kan jedhu irratti dataa fi odeeffannoo barbaachisoo taa‟an 

sassbachuun furmaata rakkochaa kallattii kaa‟uudha. Kanaaf deebiin laattan qorannoo 

kana mooda goddaa waan qabuuf of eeggannodhaan akka deebistan isin gaafadha. Iccitiin 

nama deebii laatuu ciminaan kan eegamu ta‟uu isaa  nan ibsa. 

                                

Kutaa  1ffaa:  OdeeffannooWaliigalaa fi data dhuunfaa ilaalchisee. 

Maqaa Aanaa____________________________Koorniyaa __________ 

Umurii___________________ 

Sadarkaabarnootaa __________________________________ 

Muuxannoo hojii waliigalaa kallattii hojichaa irratti qaban ________________________ 

 

 

 

 

 



 

  

Kutaa \2ffaa: Gaaffilee gaaffii fi deebii Wajjira barnootaa  fi Koree Gamtaa  Maatii 

Barattootaa ManaBarumsaSadarkaa 2ffaa   waliin geggeessuuf qophaa’e. 

1. Barattotni mana barumsaa sadarkaa 2ffaa dandeettii fi fedhii barnootaa  gahaa 

qabu jettee yaaddaa? Yoo hin qaban ta‟e raawwii qabxii barnota isaanii irratti 

dhiibbaa akkamii qaba ? Dandeettii fi fedhiin barachuu baratttootaa akka dabaluuf 

maaltu hojjetamuu qaba? 

2. Xiyyeeffannoon barsiisonni hojii isaanii irratti calaqisiisan gama raawwii hojii 

barnootaa barattoota fooyyessuutiin maal fakkata? 

3. Barsiisonni mana barumsa Sadarka 2ffaa hammam gahoomoodha sadarkaa 

barumsaatiin? 

       Rakkoo xiyyeeffannoo fi   gahumsa barsiisaa furuun raawwii hojii barattoota 

         Fooyyessuuf maaltu hojjetamuu qaba ?  

4. Barsiisonni mana barumsaa sadarkaa  2ffaa  hammamii fi haalakamiin baruu fi 

barsiisuu hubatan ykn ilaalan raawwii hojii barnootaa barattootaa fooyyessuuf ? 

5. Barattootni ilaalcha akkamii naannoo barnoota irratti qabu raawwii hojii barnootaa 

isaanii fooyyeffachuu? Itti quufinsa gahaa qabuu naannoo barachuu kanatti ?  yoo hin 

qaban ta‟e maaltu hojjetamuu qaba ? 

6. Kanaan dura barachuu barattootaa madaaluun raawwii hojii isaanii fooyyessuuf gosa 

meetodoloojii akkamiitu fayyadamamaa ture? 

Madaalliin barnootaa barattootaa geggeffamu hammam qulqullina qaba?  Yoo qulqullina 

eegame hin qabu ta‟e madaaliin kun ,maaltu hojjetamuu qaba?  Eenyuutu itti 

gaafatamummaa qaba ? 

7.Rakkoolee ijoo taa‟anii  raawwii barnootaa barattoota kana gadi buusan ykn akka hin 

fooyyofne taasisan maal fa‟i?  Akkamittis rakkolee ijoo kana furuun dandaa‟ama? 

Qaama Af- GaaffiiGeggeesse___________ 

GuyyaaAf-Gaaffii________________                                  



 

  

APPENDIX-D 

ADDIS ABABA UNIVERSITY 

                    COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

    DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Guides to Focus Group Discussion for Selective Students Councils 

Dear Respondents,  

This Focus group discussion is parts of study designed and prepared in English languages 

But even if the levels of Secondary allowed to prepared the discussion points, researcher 

more responsible to translate it into Afan Oromo to get more information from the above 

mentioned samples above and as well to collect relevant data in detailed about the topic 

factors affecting students‟ learning in Governments Secondary School of Yemalogi  

Welel   Woreda   

So, your responses for all parts of the direction would be kept confidenti 

                  Part One:    Personal Information 

Direction 1: Indicate your responses by encircling the letter of your choice or providing 

answer where blanks are given. 

1.1 Name of your school_________________________ 

1.2 Sex            A. Male              B. Female  

1.3 Age in years   A.   15-17,    B.   18-20, C.21-23, D.24   and above 

1.4 Grade level     A. 9th,B. 10th
 

1.5 Current class position A. Group leader. Class monitor, Group members 

      

 



 

  

                      Section 2: Questions for Focus Group Discussion 

1. Do you think that Secondary School Students have enough ability and willingness to 

learn? 

What activities should be done to increase the ability and willingness of Students?  

2. What kinds of commitments that secondary school teachers reflects on their work to 

improve academic performance of students? 

3. To what extent secondary school teachers are qualified in terms of competence? 

4. To what extent and in what ways secondary school teachers understand about the            

teaching  and learning? 

5. What is the intention of the student on learning environments in improving academic?   

performance of Students? Are students satisfied with the learning environments? 

6. What types of methodologies are carried out to assess learning of students before? 

Do you think that the assessments carried out have enough quality as expected? What  

activities should be done to keep the quality of learning assessments?  

7 .What are the others major problems affecting academic performance of students? 

What should be done to alleviate these major problems? 

 

                                                                                           

                                                               Interviewed by____________ 

                                                                 Date of interview___________ 

 

  



 

  

APPENDIX-E 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENTS 

                                       Formal Observation Guideline 

                                      Center_______________________ 

                                      Name School___________________________  

                                  Date of Observation______________________ 

                                  Time observation_______________________ 

This check list is intended to measure the extents of the availability of material facilities and 

services delivering in the school 

No. Subject for observations 

 

 

Very 

adequate 
Adequate Moderately 

adequate 
Inadequate Very 

inadequate 

1 Library 
 Size 
 Availability of text 

and reference 
books 

 Professionals 
 Service time 

     

2 ;Laboratory 
 Size 
 Availability of lab. 

kit, chemical and 

apparatus 
 Preference of lab 

manual 
 Preference of 

assistance 

     

3 Guideline and 

counseling service 
 Availability of 

professionals 
 Availability of 

service 

     

4 Students sample results       

 

 


