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Abstract 

The purpose of this study was to identify principals’ attitude towards one- to-five student group 

formation teaching strategy and to assess the reason why principals have negative attitude 

towards this strategy in primary schools. To realize this purpose four basic questions  related to 

principal’ attitude towards one-to-five grouping strategy, reasons  for having posetive or 

negative attitude towards one-to-five grouping strategy and the challenges related existing 

attitude of principals   were raised. In order to meet this purpose survey research design was 

employed. The study used qualitative and quantitative approaches. The study randomly selected 

16 schools from 23 primary schools found in Jarso Woreda of Western Wollega zone. By 

random sampling technique, 39 primary school were selected. Out of the total principals in 

these schools, 28 were selected or used as sources of   quantitative data while 6 were selected 

for qualitative part of the study. The researcher used questionnaire and interview to gather 

primary data from school principals. In the first phase of the quantitative part, 28 principals 

participated by filling the questionnaire. The collected quantitative data were analyzed by using 

descriptive statistics. The qualitative data (data from interview) were described and narrated to 

support the quantitative data. The finding of this study revealed that principals have negative 

attitude towards one-to-five student group formation strategy and also revealed that there is a 

positive relation between qualification and their attitude. The secondary data also revealed that 

one-to- five grouping strategy was not welcomed by the principals as most of them previewed it 

as political motive to silence them and their students than its advantage in enabling  students 

learn from one another. Based on this, it was concluded that the one-to-five groping strategy 

was not implemented as intended. In line with finding, it is recommended that awareness 

creation is so important for school leadership so that they make the efforts to use appropriate 

grouping strategies for the facilitation of group learning among students in their respective 

schools. 
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CHAPTER ONE 

1. Introduction  

This part deals with basic aspects of the problem which was studied. It includes background of  

the study, objectives, significance, scope ,limitation, delimitation and definitions of terms. .      

1.1 Background of the Study 

One of the purpose of education is to enable students develop knowledge, skill and attitude 

school play in realizing this purpose of education through teaching and learning activities which 

use diverse methods of teaching(kane,2004). In today‟s education, the teaching learning 

approach teachers used and their views on how students to be grouped and engaged in the 

classroom instruction is critical issue in  primary schools . Teacher centered teaching approach is 

still used in many  Ethiopian schools that focuses on the lecture that hinders the students 

participation , Studies on the active learning methods indicated  in the country so far indicated 

that the practice of active learning method is low(Daniel,2007: ministry of 

educ,2002,2006,2007).  In many West Wollega Zone, Jarso wereda primary schools many 

students are below or less than the minimum learning standards .The intended education quality 

is improved only when teachers used an appropriate teaching approach and students are engaged 

in the teaching learning given and principals play their role on monitoring school by interlaying 

staff, student, parent teacher association, communities to gather to involve and participate in the 

school activities. Thus the attitude of principal towards one-to-five group formation learning 

strategy is the key point to lead the aim to the students academic achivment.  This is because 

principals roles are stated as planning, coordinating, monitoring, evaluating, the process of 

teaching learning in the class that includes all the activities carried out in the school curricular 

implementation. In order to strengthenin one-to-five grouping form strategy, evaluates learning 

procedures and process for identifying performance below expectations and for developing plans 

with individual and team to address perform issue, monitor document and report individual and 

team performance in line with school administrative and organizational requirements. 

Different groups containing a low achievers, middle, and high achievers and having mixed of 

gender and ethnic diversity that reflect the class room population (Kanga 1994). The quality of 
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education depends on the teaching learning process according to (Cook and Cook 1998), Ferrell 

1989, fuller 1986 and (greasy and Mahlck cited Derebsa Duffera (2006).Research done on 

school improvement program revealed that the most affective principal have clear vision of how 

school could serve its student, and aligned resources and priorities with the vision, and could 

engage their key players, within and outside the school in achieving the goals embedded in the 

vision are: 

 Since principal is the leading professional in the school, the major role of principal is 

providing professional leader ship and management for the school. This will promote a 

secure foundation from which to achieve high standards in all the schools‟ work and establish 

culture that promotes excellence , quality and high expectations of all pupils.  

 Principals provides vision, leadership & direction for the school and ensures that it is 

managed and organized to meet its aims and targets. In line with this, principals activities not 

isolated activities of the teachers in the class room. According to recent research by 

Waldemariam Girmany (2015) student net work as cooperative  learning  revealed that 

current teachers practice one-to-five student grouping didn‟t follow the principles of 

cooperative learning and also in my 3- 4 years of experience and observation of four primary 

schools. Only name and number in group of one-to-five on the paper and principals are also 

interested in seeing this assigned numbers on paper but have nothing to do with its 

implementation, interested to see their seat according to one-to-five, also have given no 

attention to the implementation and waiting for the report from teachers about one-to-five 

strategy. Because of this principals have greater role on the implementation of one-to-five 

grouping strategy but research conducted about one-to-five group formation teaching strategy 

were focused only on the attitude of teachers but this research conduct principal attitude 

forwards one-to-five  group formation teaching strategy that was not included by the research 

conducted by Waldemariam & Girmaye (2015). There is a gap on that they didn‟t include 

principals‟ attitude and the researcher interested to investigate on principals attitude towards 

one-to-five Students Group formation teaching strategy. 
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1.2 Statements of the Problem 

In Ethiopian schools context, cooperative learning is one of the instructional approaches to be 

implemented from 1-8 schools to higher institution since 2010. The assumption was that the 

teacher centered approaches did not cope with all students needs and interest as well as didn‟t 

preferable for learners well engagement in their learning. Of course, According to slaving 

(1987), (1991), Johnson & Johnson, (2010) cited in Najmonnis a, Amen &Ismail (2015), lectured 

based teaching facilitates for individualistic cooperative learning. 

The concept of one-to-five student grouping strategy is the notion of cooperative learning. 

According to Kong (1994), the most widely used team formation is that the heterogeneous group 

team containing high, middle and slow achieving students having a mixed of gender and ethnic 

diversity that reflects the real classroom. In Ethiopia, one-to-five students group formation 

strategy is based on mixed ability grouping of heterogeneous students. Since recent years it is 

taken as important component and essential requirement for cooperative learning.  

This is based on the assumption that learning environment that only encourages  and made 

convenient for gifted or high achiever students without catering the learning  needs of average & 

below average student cannot scale up the education system for the benefit of all citizens. On the 

other hand, the strategy under discussion shows continued failure and inefficiency of the 

traditional classroom that does not support the whole students learning and social development 

of students. 

Johnson & Johnson (1989) stated that cooperative learning emphasizes the students‟ active role 

and engagement in the learning process and they should take the responsibility of their learning 

to teacher centered method. More of a guide or a facilitator rather than the dominant (domination 

of learning process this is best for needs the monitoring and evaluation of principals from day 

today by which the greatest role of principal is measured. In spite of the new instructional 

innovation (one-to-five student group form) one-to-five group formation introduced as 

cooperative learning and its effectiveness, how principals view the implementation in Ethiopia 

primary schools is contrary to the principal‟s attitude towards using this new recommended 

teaching strategy. 
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Thus the researcher intended to identify principals‟ attitude towards one-to-five students 

grouping form teaching strategy and why principals behaved positively or negatively, in Jarso 

wareda primary school of (1-8), and, the researcher forwarded the following leading questions to 

be answered at the end of the study. 

1.3  Research Questions  

1. What are principals‟ attitudes toward one-to-five students grouping in primary schools?  

2. What are the reasons for principals‟ positive or negative attitude towards one-to-five students 

grouping strategy in primary schools? 

3. What are the challenges encountered in application of one-to-five grouping in teaching 

program? 

4. Is there any relationship between principals‟ attitude and their qualification? 

1.4 General objectives of the Study 

 To identify principals attitude  towards 1.5 student grouping form of teaching strategy 

 To identify the challenges encountered in implementing one-to-five student grouping 

form of teaching strategy. 

 Investigate the reason why principals have positive or negative attitude towards one-to-

five student grouping form of teaching strategy.  

 1.4.1 Specific Objectives of the Study  

- To identify principals‟ attitude towards one-to-five student grouping form of teaching 

strategy  

- To investigate the reason why principals have either negative or positive in attitude and 

perception towards one-to-five student group forms.  

- To assess the relationship between their attitude and qualification. 

- To assess the challenges in implementing one-to-five grouping form of teaching strategy. 
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1.5 Significance  of the Study  

- It informs policy makes factors that affect the implementation of one-to-five student 

group forms teaching strategy in case of Principal attitude. 

- It informs policy makers factors that affect the implementation of one-to-five student 

group forms teaching strategy. 

- It helps teachers to use one-to-five student group forms appropriately in instructional 

methods. 

- It helps students to use one-to-five for good academic achievement and good 

interdependence among them. 

- It helps policy makers to work with teacher training institute on root cause of principals‟ 

attitude that can affect the implantation of one-to-five student group forms.-It helps same 

one who wants to conduct further study on such kind of case problem as reference point. 

1.6 Delimitation of the Study  

This study was conducted in Oromia regional state the case of selected primary schools in      

Western Wollega zone Jarso district, on the area of principals attitude towards one-to-five 

student grouping form teaching strategy and the reason why principals have either positive or 

negative attitude towards one-to-five student grouping form teaching strategy. 

1.7 Limitations of the Study  

In this study the teachers and students view of one-to-five student group formation is important   

but due to financial and time constraints the researcher is unable to include them in this  research. 

secondly doe to financial & time constraints the researcher  used small numbers of  participants 

for interview & also it is unable to cover all school related factors with respect to the   

implementation of one-to-five student group formation to be served in a class. 

1.8 Operational Definition of Key Terms  

One-to five group formation: a group of student containing a high, two or three middle and 

low achiever students with gender and ethnic group. 
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Attitude: teachers outlook, predescription, feeling or tendency to act in one way or another 

towards one-to-five student group formation. 

Group: a number of students those are together in learning. 

Cooperation: doing together with other towards a shared aim. 

Notion: based on a guess, estimate or theory, not existing in reality.  

 

 

 

 

 

 



7 
 

CHAPTER TWO 

2. Review of Related Literature 

In this part of paper brief review of the literature related to the major topic of the research were 

made the principal area to be discussed all definitions of cooperative learning as the concept of 

one –to- five (1-5) student group formation teaching strategy belong to one of the cooperative 

learning. The definitions of cooperative learning, its elements and contributions as well as factors 

related to its implementation is also described the one to five student group formation teaching 

strategy.  

2. Definition of group learning 

Group learning is students working collaboratively on set tasks, in a classroom its size varies 

from pair to large group of students from three to six students, Group that are created in a class 

desiccation can be easily organized a four person model based on roles each members of a group 

plays a specific roles that support  the team collaborative efforts.  /http://citl,Indiana education. 

group work. 

2.1 The Concept of Cooperative Learning 

Many scholars defined cooperative learning more less the same in the way. The followings are 

some scholars‟ definition of cooperative learning. Olsen &kanga, (1992) defined cooperative  

remaining as group learning activity organized so that learning is dependent on socially 

structured exchange of information between   groups and in which each learner is held 

accountable for  his own learning and is motivated to increase the learning of others . This 

cooperative learning has tasked on the believe or asset of highly structured, psychologically and 

sociologically based techniques that helps students work to gather to reach learning goals. 

Johnson& Johnson (1998) provided a brief definitions of cooperative learning &differenced it 

from cooperative and individualistic learning as the ignitions use of small through which student 

work to gather to maximize their own &each other‟s learning. 
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2.2 Historical Background of Cooperative Learning  

Few instructional practices have been more successfully implemented in the past 60 years than 

cooperative learning. Cooperative learning was relatively unknown and unused in the 1940 s 

,1950s , 1960s, and 1970 s, During that time , there was considerable cultural resistance to the 

use  however , in the late 1960s, after competition has considerable cultural resistance to the use 

of cooperative learning ,at time competition has highly valued rather than cooperation . 

However, in the late 1960s, after competition began to be criticized (e. g. sexton ,1961) , the 

cultural resistance changed to rugged individualism, that is the view that strong individuals were 

built by isolating each student and having students learn by themselves without interacting with 

classmates. By that time individualistic procedures were recommended, such as: programmed 

learning which was aimed at allowing students to go through the curriculum at their own pace its 

use in different subjects, age groups and contexts. However, more recent research, particularly 

that conducted by Gillis (2003) and that derived from the social pedagogic research into 

grouping project (Blotch ford et al, (2003: 2005), sheds important light on successful 

implantation.  

This research provides guidance on implementation reveals two recurrent themes in successful 

implementation: specific teaching of the necessary skills: interpersonal and small group skills: 

and supporting teachers in implementing cooperative learning. 

2.3 Types of Cooperative Learning 

According to (Johnson, Johnson,& Holdback (,1998a ,1998b)  cooperative leering is a flexible 

procedure & can be used for a variety of purposes , cooperative learning groups may be used to 

teach specific content ( formal cooperative learning groups), to ensure active cognitive 

processing of information during a lecture or  demonstration (informal cooperative learning 

groups) , & to provide long –term support assistance for academic  progress ( cooperative base 

groups ). 

2.3.1 Informal Cooperative Learning 

It consists of having students work together to achieve a joint learning goal in temporary ,the 

groups that last from a few minutes to one class period (Johnson, & Holdback ,1998 a: Johnson, 
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Johnson &  smith 1998) .During a lecture ,demonstration ,or film ,informal cooperative learning 

can be used to:- 

(a) Focus student attention on the material to be learned , 

(b) Set a mood conducive to learning , 

(c) Help set expectations as to what will be covered in a class session, 

(d) Ensure that students cognitively process the material being taught ,and  

(e) Provide closure to an instructional session. 

Parkway and Stanford (2007) explained cooperative leering as students working a small groups, 

or teams, sharing and helping one another with their task. Similarly shoran (1990) also gave 

another perspective to the approach as a group centered and student – centered approach to 

classroom teaching and learning. Slaving (1994) cooperative leering is an organized method, in 

which students work for common academic goal rather than competing or working separately 

from their peers. 

2.3.2 Formal Cooperative Learning  

It consists of students working together, for one class or several weeks ,to achieve shared 

learning goals and complete specific tasks and assignments (e.g. problem solving ,writing a 

during direct teaching the instructional challenge  for the teacher is to ensure that students do the  

intellectual work of organizing material , explaining it, summarizing it ,and integrating it into 

existing conceptual  . informal cooperative laxative learning group are often organized so that 

students engage in 3-5 minute focused discussions before and affecter a lecture and 2-3 minute 

turn-to their –cartooned discussions in throughout a lecture. 

2.3.3 Cooperative Base Groups 

This type of cooperative learning is long –term, heterogeneous cooperative learning groups of 3-

4 members with stable membership ( Johnson ,& Holdback . 1998 a; Johnson , & smith ,1998) 

base group give the support , help ,encouragement , and assistance each member needs to make 

academic progress (attend class , complete all assignments ,learn ) and develop cognitively and 
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socially in healthy ways . Base groups meet daily in primary school and twice a week in 

secondary school (or whenever the class meets) .They are permanent ( lasting from one to 

several years ) and provide the long- term caring peer relationships necessary to influence 

members  consistently to work hard in school . 

The use of base group tends to improve attendance, personalize the work required and the school 

experience ,and improve the quality and quantity of learning .school and classroom management 

is enhanced when base groups are given the responsibility for conducting a year-long service 

project to improve the school . The larger the class or school and the more complex and difficult 

the subject matter the more important it is to have base groups.   

Base groups are also helpful in starring homerooms and when a teacher meet with a number of 

advisees. in this study the concept of one –to-five (1-5) student group from is approached to the 

cooperative base group type of cooperative learning . The concept of one-to-five student group 

formation is approached to the concept of cooperative base groups. They are long- term, 

heterogeneous cooperative learning groups of 3-5 members with stable membership (Johnson, 

Johnson, & Holdback, 1998, Johnson, Johnson & Smith, 1998) and the Spencer pagan‟s 

structures of cooperative learning (kanga , 1994), in which, the most widely used team formation 

is that of heterogeneous teams, containing a high, two middle and a Johnson, 2009) stated that , 

medium- and low –achieving participants rated higher on daily achievement,  post instructional 

achievement, and retention measures in the cooperation with group- processing condition that 

did participants who engaged in cooperation without any group processing or individualistic 

effort. Groups need to describe what member actions are helpful and unhelpful and make 

decisions about what behaviors about what behaviors to be continued or assigned. According to 

Johnson and Johnson (1998, 1999) group processing refers to intra- group reflection to   identify 

supportive and ineffective interaction and to decide which group behaviors „should continue or 

be terminated. When difficulties in relating to each to each other arise, student must engage in 

group processing and identify, define and solve the problems they are having working together 

effectively. 

Giving opportunities for student to reflect on what is going on in the group help to improve their 

learning. Putnam (1997) stated that students should be encouraged to reflect on the groups goals 

from time to time. Understanding these five basic elements and developing skills in structuring 
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them allows teachers to: adapt cooperative learning to their unique circumstances, needs, and 

students‟ interest in their use of cooperative learning, and prevent and solve problems students 

have in working together . If teachers implement these basic elements of cooperative learning, 

the student „achievements and togetherness will become strong. Achievement is then become 

seen as a „‟we thing not a me thing „‟ it is always the product of hands and heads as ( John 

Atkinson) cited in (Johnson & Johnson) also according to  Smith, Johnson and Johnson (1992); 

cooperative Learning is stated as the following chart 

.                                Comparison of cooperative learning group. 

                                                 Types of Cooperative Learning groups  

 

 Informal Learning 

Groups 

Formal Cooperative 

Groups 

Cooperative Base 

Groups 

Characteristics  - Short-term  

- Less structured  

- Turn to your 

neighbor  

- Stay together 

until the task is 

done  

- Structure 

facilitates 5 

critical elements  

- Heterogeneous or 

homogeneous  

- Long-term peers 

support 

heterogeneous 

Use  - In any class size  

- Focus attention 

prior to lecture-

set  

- To break up 

lecture “Reset”. 

Check for 

understanding, 

review what was 

said, summarize  

- Review 

homework  

- Work through 

problem together  

- Review for a test  

- Perform a lab 

experiment  

- Write a report  

- Do a project 

building  

- Academic 

support study for 

test, make sure 

all are achieving  

- Routing tasks-

home work, 

attendance  

- Personal support 

sympathetic 

listening trust-

building, cross-

cultural relations  

 

Source: http: //dx. Doi.org/ 10.1177/001872674900200204 
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2.4. Problems with Cooperative Learning 

Many research literatures indicate the efficacy of cooperative learning for student learning and 

development (“Cooperative Learning”,.). Teachers feel professional pressure to use this 

research-based teaching strategy and try to implement cooperative learning without adequate 

training (“Cooperative Learning”, n.d.). This results in giving “group activities” to students, 

which is labeled as cooperative learning.  These students, teachers, and administrators then 

grow dissatisfied with the results of their “cooperative learning” experience.  These individuals 

are often “inoculated” against cooperative learning on the basis of their exposure to group work 

(“Cooperative Learning”, n.d.).  

A significant body of research and literature claims that practicing cooperative learning in the 

mathematics classroom helps in increasing achievement, in motivating and in generating social 

skills among students. 

Sheehy found that though she had experienced successful cooperative learning, fellow teachers 

using cooperative learning experienced some difficulties in the classroom. Sheehy noticed that 

though students have been tested, observed, videotaped, and analyzed; their voices seemed 

missing in the literatures. Sheehy found that it is important to understand students‟ social, 

emotional and mathematical experiences of cooperative problem solving team from students‟ 

perspectives. In Sheehy‟s dissertation (Sheehy, 2004, p. 174), Sheehy raised the following 

questions: 

 How do students engage in and experience cooperative, mathematical problem solving? 

 What binary tensions are present or emerge within cooperative, mathematical problem 

solving? 

 How are these tensions related to students‟ individual mathematical activity? 

Sheehy interviewed three female college students; data collection involved videotaping three 

problem-solving sessions. “Each problem solving session was immediately followed by a group 

interview in which the participants discussed their mathematics, the roles and effects of group 

members, ways in which each participant felt helped or hindered in their mathematical thinking, 

group solving strategies, etc” (Sheehy, 2004, p. 175). Sheehy first identified the binary tensions 
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that were identified and felt by the participants during cooperative, mathematical problem 

solving experiences.  

Sheehy found that binary tensions occurred within three general components of cooperative 

learning: the environment, the group members and the individual. “The size, number and access 

to manipulative along with roles that group members took on were the aspects of the 

environment promoting or creating self/other tensions. Issues of being polite (or being selfish), 

sharing (not sharing) ideas, resisting (or submitting to) perceived power were raised by the 

participants as potentially problematic aspects of working with group members and were often 

difficult to reconcile. As the participants reflected on and discussed the notion of individuality 

within a cooperative group, they agreed that both a desire for individual ownership of the 

mathematics and a subsequent search for autonomy led to yet other binary tensions ” (Sheehy, 

2004, p. 175).Sheehy found that self/other binary tensions limit individual mathematical activity. 

Next, I briefly discuss how the five characteristics of Johnson and Johnson that might promote 

self/other binary tensions. 

Positive Interdependence: Positive interdependence is promoted by creating specific roles for 

students, providing one set of manipulative or materials to force students to work together, and 

creating the goal of one joint task. Sheehy found that these strategies could also be tools that 

diminish a student‟s autonomy within a group. Sheehy suggested that the “We sink and we swim 

together” motto for groups can foster an individual/group tension which is difficult for students 

to resolve. “When an environment is clearly structured to promote group results and individual 

activity is performed for supporting the group goals, there simultaneously exists the danger of 

fostering unhealthy, dependent relationships. When a student perceives her responsibility to the 

group as more important than her responsibility to herself, individual mathematical activity is 

compromised and devalued” (Sheehy, 2004, p. 178). 

Individual Accountability: Johnson and Johnson stated that teachers must assess the 

contribution of individual members to the group‟s work in order to ensure that each individual is 

accountable for doing their job in the group‟s work (Sheehy, 2004). Sheehy observed that 

regardless of however meaningful this contribution, students feel pressured to contribute an idea 

or the completion of a task to their group‟s activity. Sheehy noticed that the assessment of 
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individual accountability indicates that mathematical activity supporting the group is valued 

more than activity enhancing individual learning. 

Group Processing: “The purpose of group processing is to clarify and improve the effectiveness 

of the members in contributing to the efforts to achieve the group‟s goals” (Sheehy, 2004, 

p.183). For group processing to be effective, teachers should provide students with organized 

format for discussion. Group processing promotes behavior that promotes the group goal rather 

than behavior that promotes mathematics. If the group goal was to solve a specific problem, then 

group processing would center on questions like: What did each group member contribute to 

finding this formula? How could your group work together tomorrow to solve problems more 

effectively? What is one thing each individual could improve on?If individual mathematical 

activity was privileged in group processing, questions would center on questions like: What was 

the first idea each participant had? How many different representations/ideas were discussed? 

How were the ideas connected? How did the group agree upon one representation? Why? How 

would each member proceed with or extend the problem? 

Face-to-Face interaction: Teachers and students generally interpret social interaction as a 

required characteristic of effective learning in cooperative groups. A student who does not 

engage in conversation is often referred to as a “free-rider” or antisocial or is accused of not 

supporting and contributing to the group. The expectation of interaction might create a social 

pressure on group members to share their own ideas and suggestions as well as listen to those of 

others. Hence self/other binary tension emerges when individuals believe that their individual 

mathematical activity is valued only when it is shared and possibly only when the group takes it 

up. Because students do not feel free to reflect quietly on their own mathematics or to dismiss the 

ideas of others without polite consideration, the expectation of interaction could significantly 

hinder mathematical activity of the individual learner (Sheehy, 2004). 

Small Group and Interpersonal Skills: Johnson and Johnson said that teachers must not only 

hold individuals accountable for what they contribute to their group, but also for how they 

contribute and interact with other group members. Sheehy found that although the ability to work 

with other people is an important characteristic to develop with students, the self/other binary 

tensions this structure creates not only leads to a decreased focus on individual learning but also 

on mathematics altogether. The findings of Sheehy‟s study reveal that if a student perceives 
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manners rather than mathematics as privileged in a cooperative learning environment, the student 

tends to do what is socially expected rather than what furthers student‟s own mathematics.  

This privileging leads to a number of problematic outcomes; such as, students abandoning their 

own ideas in order to be respectful of others, forfeiting their own reflection time in order to 

actively participate in group activity, or accepting one solution instead of many in order to arrive 

at one agreed on group solution. 

2.5 Teaching Interpersonal and Small Group Skills  

According to Robyn Gillis (2003), implementation of cooperative learning requires the 

importance of explicitly structuring cooperative small- group works in classrooms if children are 

to derive the benefits widely attributed to this pedagogical practice. The study found „the support 

provided to schools in implementation , including procedures in putting pupils in groups , raining 

pupils in small group skills , topics to be covered , recourse available and the data collection 

procedures . Teachers were then trained in the process and they set up cooperative learning group 

in their classrooms. 

In the study of Gillis (2003) Result showed that students in the structured groups (those where 

there was task interdependence and the student were trained to cooperate) showed more 

cooperative behavior, and were less likely to work independently. Swing and Peterson (1982) 

experimented with training in task- related interaction and improving explaining skills, which 

showed that trained group, produced higher rates of interaction including higher order 

explanations. Law et al (1986) also trained students in skills of sharing ideas and information, 

keeping the group on task, praising and encouraging the contributions of others and checking to 

make sure everyone understood what was being taught.  

Giving pupils specific feedback and asking them to reflect on the group‟s performance also 

shows good results (Johnson et al, 1990). The need for specificity in feedback is highlighted by 

Huber and Pepper (1990) were lack of specific criteria for evaluating performance showed that 

feedback hand no effect on achievement. Webb & Mastergeorge (2003) found three aspects to be 

important in developing pupils‟ helping behavior for cooperative learning. The first one is to 

developing pupils‟ ability to ask precise questions that show what aspect of a problem they do or 
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do not understand. The second is that pupils must be persistent in asking for help from peers until 

they are satisfied. The third is one, an explanation is clear. 

Pupils need to apply it .Gullies and Ashman (1996) found that children who were given explicit 

in the skills of cooperative learning were more successful.  

These children used language that was more inclusive of others, gave more detailed explanations 

to assist each other, and obtained higher learning outcomes than those in untrained groups.Two 

types of skills teaching were found to be necessary: Firstly interpersonal skills that support 

communication and secondly small group skills that support full participation. Johnson and 

Johnson   (1996) also found that pupils who were trained in conflict resolution and peer 

mediation applied these skills to classroom and non-classroom situations. 

In all the above researches result underlined that how much it is important to train student with 

the necessary skills for the successful implementation of cooperative learning and its 

contribution for students „ learning .in other words without training student their skill it is so 

difficult to get what has to be obtained from cooperative learning . 

2.6 Supporting Teachers in Implementing Cooperative Learning  

Another key factor in successful implementation concerns training teachers in the procedures 

necessary to implement cooperative small – group learning. Lou et .al. (200) trained teachers in 

the basic elements of cooperative learning and its procedure on how to implement continuously. 

Then the result found that when teachers were trained, they were more able to adapt their 

teaching to small group instruction and achieve success.  According to Gullies (2003) ,indicated 

clearly that both student and teachers need to be trained to manage the demands of small group 

work effectively . Students need explicit training in the interpersonal and small group skills that 

facilitate co-operation and helping, and teachers need to be trained in the strategies required to 

city school in USA, on one primary to implement cooperative learning effectively. There were: 

1. Teachers need to be well trained in the philosophy of cooperative Learning and they need a 

teacher leader or facilitator of facilitator with whom they can consult about issues and 

concerns. 
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2. Administrative support must be provided for teachers. 

3. Group meetings amongst teachers must be arranged for support and exchange ideas. 

2.7 Factors  Affecting the  Implementation of Cooperative Learning  

Affect is the expression of one‟s inner world and attitude   towards a certain thing, situation or 

experience. Principal: To change teaching practice, management support is crucial (Eun & 

Heining Boynton, 2007; Gusket, 2000; Loucks- Horstey, 2010) as cited in Shimeles (2012). The  

school  principal‟s positive view  of an  innovation accomplished by practical support  actions is 

a  crucial  factor  in encouraging  his/her  staff to experiment with new ideas (Holland, 2009) 

cited in Shimeles  (2012).  

The principal‟s support of the innovation can be   realized on through protection from intrusion 

recognition of success, allocation of resources including time to participate (Gus key, 2000) cited 

in Shimeles (2012). The school as a whole should do everything possible to facilitate cooperative 

learning. This may involve allocating funds on traditional equipment, ordering books in sets to 

allow use by small group.  

Here simply understand that school principals can be considered a prominent figure in the school 

as far as he/she is the one who is assigned to lead all activities that go in the school environment.  

It is a common experience that the school principal is responsible for both the academic and 

administrative affairs in the school. Moreover, Mudumo (1998) as cited in Bethel (2011),  

concluded that  for  any reform to succeed us need effective school managers. Are supposed to 

provide necessary indication and continuous professional support to teachers.  Teachers  can only 

whole heartedly support  reforms  if they  understand the  for  it and  know  that  they  will be 

supported.  

2.8 School Principals/Managers 

Cheng et al. (2003) recount that leaders are often perceived as the key actors mobilizing their 

institutions and members at the site-level to face up with those challenges and make educational 

services and provision more quality effective and accountable”. How each principal performs 

these tasks will inevitably vary. 
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2.9 Leadership and Teacher Role/Performance  

“In decentralized school settings … principals have the autonomy to develop two very different 

leadership models:  

• A more hierarchical and directive model, or  

• A more inclusive model which brings teachers in particular, and the local school community 

into the frame.” (Riley & Louis, 2000, p. 216).  

Research on decision making in Australian primary (Mulford et al, 2000) and secondary 

(Mulford et al,2001) schools found that the more positively teachers viewed the decision making 

processes in the  18 school the higher the degree of influence and control they perceived to be 

exerted by education staff groups in the school. Ongoing analysis of this data base (Mulford et al, 

in press) shows that where decision making is perceived by teachers in secondary schools as 

collegial, cooperative and consultative and providing adequate opportunities for participation it 

will be more likely to lead to positive student perceptions about their school and teachers as well 

as perceptions about relationships and their own performance than where decision making is 

more top-down, executive, or does not foster widespread teacher involvement. However, the 

results also show that while decentralisation may have occurred from the system to school level 

it had not necessarily occurred within schools and where it had it tended to be about 

administrative rather than education matters. These results are supported by other research. Gray 

(2001, p. 13) points out that in England teachers “note considerably greater changes in areas to 

do with their schools‟ management and organisation than in ethos, culture or teaching … 

classroom-level „changes‟ were far less frequent than school-wide initiatives.” From case studies 

in nine Scottish secondary schools Adler et al (1997, Pp. 6-7) also concluded that 

implementation of devolved school management “has, so far, fallen short of transforming the 

culture and working patterns of schools but had contributed to a dramatic change in the role and 

status of head teacher.” Schools “seemed able „to respond more quickly to changing needs and 

priorities‟, but this was mainly in terms of repairs, maintenance and equipment.”  

Teachers will be attracted to, and stay in, the profession if they feel they belong and believe they 

are contributing to the success of their school and students. Louis and Kruse (1995) have shown 

the important role of school-level leadership in the development of a professional community. 
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Teacher morale, efficacy, conditions of work, and professional autonomy have all been shown to 

be crucial to the emotional lives of teachers. (Hargreaves, 2000) “There is no doubt that teachers 

themselves prefer principals who are honest, communicative, participatory, collegial informal, 

supportive and demanding and reasonable in their expectations with a clear vision for the school 

- principals who work „with‟ rather than „through‟.” (Day et al, 2000, p. 20)  

Day et al (2000, p. 160) conclude that, “Research findings from diverse countries and different 

school contexts have revealed the powerful impact of leadership processes related to school 

effectiveness and improvement. … Essentially, schools that are effective and have the capacity 

to improve are led by head teachers who make a significant and measurable contribution to the 

effectiveness of their staff.”  

Research on school leaders in Denmark, Scotland, England and Australia by MacBeath (1998, p. 

63) identified a number of characteristics of effective leaders including “Good leaders are in the 

thick of things, working alongside their colleagues”, “respecting teachers‟ autonomy, protecting 

them from extraneous demands”, and “look ahead, anticipate change and prepare people for it so 

that it doesn‟t urprise or disempower them.” Durland and Teddlie (1996) posit a „Centrality-

Cohesiveness Model of Differentially Effective Schools‟. Differentially effective schools can be 

distinguished by the cohesiveness of the staff („webbed‟ versus „stringy‟) and the centrality of 

the leadership within the school.  

„Well-webbed‟ structures and „central‟ leadership where found to be more effective than those 

based on cliques, or „stringy‟ structures, and a perceived lack of leadership.  

2.9.1 Teacher leadership 

One of the most congruent findings from studies of effective leadership in schools is that 

authority to lead need not be located in the person of the leader but can be dispersed within the 

school in between and among people. (MacBeath 1998; Day et al, 2000) There is a growing 

understanding that leadership is embedded in various organisational contexts within school 

communities, not centrally vested in a person or an office. To illustrate, a recent study in USA by 

McLaughlin and Talbert (2001) that examined principals‟ effects on teachers‟ community, 

instructional practices, and careers found no instances of leaders who created extraordinary 

contexts for teaching by virtue of their own unique visions; nor did the study reveal any common 
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patterns of strong principals‟ characteristics. Successful principals turned out to be men and 

women with varied professional backgrounds who worked in collaboration with teacher leaders 

and showed respect for the teaching culture. They found various ways to support teachers in 

getting the job done. “The leadership of these principals was not superhuman;  19 rather, it grew 

from a strong and simple commitment to make schools work for their students and to build 

teachers‟ determination and capacity to pursue this collective goal.” (Copland, 2001, p. 532) 

Harris and Muijs (2002, p. 1) argue that, “the real challenge facing most schools is no longer 

how to improve but more importantly, „how to sustain improvement?” Further, they argue that, 

“Sustainability will depend upon the school‟s internal capacity to maintain and support 

developmental work … [and that] sustaining improvement requires the leadership capability of 

the many rather than the few and that improvements in learning are more likely to be achieved 

when leadership is instructionally focussed and located closest to the classroom.” In other words, 

Harris and Muijis (2002, p.2) are supporting the importance of teacher leadership, “a form of 

collective leadership in which teachers develop expertise by working collaboratively.” Research 

on teacher leadership and improved student outcomes from Australia (Crowther, 2000 and Silins 

& Mulford, 2002a & b), Canada (Leithwood & Jantzi, 2000), USA (Louis & Marks, 1998) 

supports this position.  

Harris and Muijs (2002, Pp. 3-4) state that, “one of the main barriers to teacher leadership 

concern the „top-down‟ leadership model that still dominates in many schools. The possibility of 

teacher leadership in any school will be dependent upon whether the head and the senior 

management team within the school relinquishes power to teachers and the extent to which 

teachers accept the influence of colleagues … heads will therefore need to become „leaders of 

leaders‟ striving to develop a relationship of trust with staff, and encouraging leadership and 

autonomy throughout the school.” 

To generate and sustain teacher leadership is seen as requiring not only empowerment but also 

time and opportunities for continuous professional development. Effective teacher leadership 

also requires structural change. As Barth (2001, p. 115, emphasis in original) has points out: “To 

capture the potential of teacher leaders, the profession needs to invent, expand, and honor a 

variety of opportunities for teacher leadership so that there will be more choices than being 

„either‟ a principal or a teacher. The career ladder for teachers has precious few rungs. If more 
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widespread teacher leadership is to be attained in our schools, educators will also have to explore 

multiple conceptions of the teacher‟s role: team leader, lead teacher, teacher researcher, master 

teacher.  

There is no more important form of „school restructuring.‟ Only when many such roles exist 

within our profession will the potential to benefit schools that resides in teacher leadership and 

teachers themselves be realized. In the next decade, 2.2 million new teachers will be needed to 

staff America‟s schools. Approximately two-thirds of the entire teaching profession will be 

replaced. Thus, the coming decade brings with it a profound opportunity to re-create the teaching 

profession.”  

A longitudinal study of effective schools in disadvantaged areas in UK (Maden, 2001, p. 335) 

found “one thing that is more sharply defined in these eleven schools in the year 2000, compared 

to 1995, is the wider environment‟s contribution to the school‟s success.” These contextual 

factors included local community, government policy, inspection, multiple priority programs, 

and a push for local identity, such as through the Celtic lands movement. In discussing the levers 

of change and improvement in these schools, Maden (2001, Pp. 319-321) states that, “It is 

tempting to dwell solely on the head teacher as a kind of miracle worker, but these heads know 

that, above all else, securing improvement comes through the hearts and minds of teachers” and 

that, “It is probable that „school capacity‟ is the single most important matter in trying to identify 

how and why some schools maintain and sustain improvement.” As a major part of this 

„capacity‟, “The spelling out of values and core beliefs is important. … Such values are the 

school‟s „cultural glue‟, without which individual empowerment and diversity would not be 

possible.”  

2.9.2 The Relationship between Role and Distributive Leadership and Organisational 

Learning  

Mulford and Silins‟ (2001) have recently made clearer the relationships among the variables 

discussed above. Their Leadership for Organisational Learning and Student Outcomes (LOLSO) 

research was designed to require four phases of data collection and analysis conducted over four 

years and allowed for iterative cycles of theory development and testing, using multiple forms of 

evidence. Included in this design were surveys of 3,500 Year 10 students and 2,500 of their 
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teachers and principals from half the 20 secondary schools in South Australia and all the 

secondary schools in Tasmania (a total of 96 Australian schools). Two years later the South 

Australian Year 12 students, teachers and principals were resurveyed. The LOLSO research 

demonstrated clearly that the best leadership for organizational learning (and a community focus) 

was a principal skilled in transformational leadership and administrators (deputy principals, 

heads of department) and teachers who are actively involved in the core work of the school 

(shared or distributive leadership). What was shown to be especially important was that staffs 

were actively and collectively participating in the school and that they felt that their contributions 

were valued.    

The transformational school principal was found to focus on:  

• Individual Support – providing moral support, showing appreciation for the work of individual 

staff and taking account of their opinions.  

• Culture – promoting an atmosphere of caring and trust among staff, setting the tone for 

respectful interaction with students, and demonstrating a willingness to change practices in the 

light of new understandings.  

• Structure – establishing a school structure that promotes participative decision making, 

supporting delegation and distributive leadership, and encouraging teacher decision making 

autonomy.  

• Vision and Goals – working toward whole-staff consensus on school priorities and 

communicating these to students and staff to establish a strong sense of overall purpose.  

• Performance Expectation – having high expectations for students and for teachers to be 

effective and innovative.  

• Intellectual Stimulation – encouraging staff to reflect on what they are trying to achieve with 

students and how they are doing it; facilitates opportunities for staff to learn from each other 

and models continual learning in his or her own practice. 
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2.10 Principal as an Effective Leader:  

Effective school leaders make concerted efforts towards developing and maintaining a focus on 

academic improvement and student learning while safeguarding teachers from all sorts of 

interferences from within and without environment (Pont et al., 2008). 

2.11 Organizational Capacity of a Principal:  

Successful principals consistently strive for availing the best human resources, innovative ideas, 

creative programs, and comprehensive curricula that could be catalytic towards objective-

oriented teaching learning while focusing on an ongoing strategic plan conducive to 

contemporary and future challenges. Principal in the role of an effective organizer ensure 

promoting a participatory approach by actively engaging parents, teachers, students while 

mobilizing the entire community for eventually turning the school in to an effective center of 

learning and development (Pont et al., 2008). 

2.12 Principal as a Management  

Effective principals make sure that they collect as well as process, fine-tune and update essential 

data pertaining to their respective communities for creating an enabling environment towards 

student learning and academic improvement (Alma et al, 2010). They focus on building teachers‟ 

professional skills through customized trainings both on job and through other professional 

training outfits. Effective principals also excel in time management and enhancement of their 

schools‟ financial resources for providing incentives to their teachers‟ ensuring their sense of 

ownership, longevity, increased knowledge as well as optimal contribution towards teaching 

learning. 
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CHAPTER THREE 

3. METHODOLOGY AND DESIGN OF THE STUDY   

This chapter deals with research design, source of data, population of the study and sample of the 

study, data collecting tools. 

3.1 Research Design 

This study employed descriptive survey design was selected because of the objective of the study 

that requires describing what actually exists in relation to principals‟ attitude towards one-to-five 

group formation teaching strategy in primary schools of Jarso woreda primary schools. The 

research placed apriority on quantitative data to address all three basic questions (principals 

attitude towards one-to-five group formation teaching strategy, reasons for having negative or 

posetive attitude towards one-to-five group formation teaching strategy and challenges involved 

in  one-to-five group formation teaching strategy. However, gathering qualitative data that help 

to substantiate the quantitative data was also the main concern of this study. According to 

Creswell (2012) all explanatory sequential design is the most popular form of mixed approaches 

in educational research, A sequential design is also  called  two  phase model, that means  first 

collecting  quantitative  data and then collecting qualitative  data  to help explain and elaborate  

quantitative  data and results.   

3.2 Target Population 

Target population of this Study is 39 principals; leading primary schools in western Wollega 

zone Jarso worded. Among those 38, which  is 99% of the  population is  male and  1 is female  

principal ,  from the  total  39 principals, 21 of them  which   covers79% are degree holders  and 

the rest 7, which of the  population are diploma holders. From these 7 male principals 6 which 

17.95% are male and 1 is degree holder female principal.  

3.3   Sampling Techniques   

Simple random sampling methods were employed for this study. First 16 schools were selected 

by lottery method from 23 schools. those  schools are : Adami Faro,  Abono, Haroo,  Gorba, 

Mura , Gidugalesa  .Gabadafino , Doyu Gundi, Gedo, Gankahawasi, Dire, Tulu bala, 
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Abonoharbu, Tuku,  Gutewako, Nyaa schoolsare  selected.  Then the  required sample size  of 28 

principal ( sample of the  study) are  selected by stratified  sampling  technique  based  on the 

ratio of gender and  qualification  of the total population  of  the principals for the study.  

Thus, 75% of the sample = 21  male degree  holder  principals , 21.4% of the sample = 6male  

diploma holder principals 3.6% of the sample=1  female  degree  holder principal.6 participants 

of interview   

3.4 Data Collection Instrument  

Questionnaire& interview were used to collect data for this study. For the quantitative part, 

closed- ended questionnaire were used to collect data regarding principals‟ perceptions and 

attitudes towards one- to- five students grouping form. The questionnaire used Likert-scale type 

ranged from strongly disagrees, which has value 1 to strongly agree that has value 5. The attitude 

part contained 25 items&7 items for the qualitative part. Researcher used self-constructed based 

on the research objectives and Literature of the study. In educational research, closed – ended 

questionnaire is appropriate instrument to collect data on current attitudes and perceptions of 

people. (Creswell, John. W (2012,) and Geoffrey, E. Mills et. al (2009). For the qualitative part 

the open-ended interview 7 items were used. It was constructed based on the result of the 

quantitative result, that to investigate the reason why teachers have positive or negative attitudes 

and perceptions towards one- five student group formation teaching strategy &challenges 

encountered in cooperative learning. 

3.5 Data Collection Procedures  

As mentioned earlier, data was secured using questionnaire and interview. Questionnaire was 

used to contact 28 principals while interview was conducted with 6 purposely selected primary 

school principals of Jarso woreda primary schools.  The items in the questionnaire and the 

interview focused on the attitude of the principals and the challenges involved in relation to one-

to-five group formation teaching strategy. Since all principals are either diploma or first degree 

holders, items were prepared in English and distributed to the respondents with the assumption 

that they all understand items written in English.   

The data collection session took a month with administering questionnaire that followed by 

interview. This all processes were conducted after having permission from wereda educational 
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office and the willingness of selected school principals.  Then questionnaire (see appendix i) was 

distributed to 28 principals individually at their school and all 28 of them returned. Before 

distributing the questionnaires, the researcher has made explanation about the purpose and the 

way they should respond their answer for their questions. Following, this interview was 

conducted with 6 school principals who are more long experienced and whom the researcher 

knew that they have better to exposure the new approached propagated in our schools.  

3.6. Method of Data Analysis  

The data gathered through questionnaire and interview were analyzed both quantitatively and 

qualitatively. Accordingly, frequency, percentage and mean are used to analyze the quantitative 

data, in similar information generated from interview was described qualitatively.  

The data analysis procedure consisted of Likert- type item analysis for all specific objective of 

the study. According to Toy( 1993) as cited in Beyene Likert assigned numerical value to 

responses and numerical  representation ( the coding) of the items were through „ strongly agree= 

5; agree = 4; undecided = 3; disagree  =2 and strongly disagree =1.  

To analyze the response of the questionnaire the raw data entered in to computer to be analyzed 

using SPSS version 20. The tables were presented before the analysis and interpretation. After 

that, data was first presented infrequency percentage and mean was calculated. Finally based on 

the mean value each item was presented. Thus that higher and the lower means value meant 

translated depending on the questionnaire.  

3.7 Pilot Testing  

In order to identify  the reliability  and  validity of the questionnaire on the instrument  was  

tested  in the first  week of   February  2018  by pilot test  on Western Wollega Jarso primary 

school of   Oda babo ,Oda gunde ,Tuku, Tukukeli Akiya. The questionnaire were distributed for 

7 principals leading primary schools from 1-8. The attitude items part contained 25 items and 

were distributed. All of them were filled and returned. The reliability of the 25 items was 

calculated by SPSS version 20 and Ceronbach alpha was 0.87, which is high. 
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CHAPTER FOUR 

4. Data Presentation, Analysis and Interpretation 

This chapter deals with the presentation, analysis and interpretation of data gathered through 

both quantitative and qualitative approaches. For convenience, the chapter is divided into two 

sections. The first section deals with the characteristics (sex, educational qualification, placement 

level as school principal) of the respondents while the second section presents data gathered on 

principals‟ attitude towards one-to-five group formation strategy. 

4.1. Characteristics of the Respondents 

As indicated in chapter three, 25 questionnaires were distributed to principals selected from 16 

schools of   Jarso Woreda. With close follow up from the researcher, all questionnaires were 

filled in and returned. This means the rate of return of the questionnaires was 100%.  In addition 

to this, interview was also conducted with 6 school principals. The following table give detailed 

information regarding the distribution of respondents by sex and qualification, placement level as 

school principal.  

Table 1: Background and characteristics of Respondents 

qualifica

tion 

Male Female Total in 

percent  

Experience of more than 3 

years 

No Yes 

Freq.  % Freq.  % Freq.  % Freq.  % 

Degree 

holder 
21 75% - - 75% 2 7.1 5 17.8 

Diploma 

holder 
6 21.4% 1 3.6% 25% 16 57.1 5 17.8 

Total 27 90.64% 1 3.6% 100% 18 64.2 10 35.6 

 

Table 1 shows that of 21 respondents, only one female principal with diploma level qualification 

is serving as school principal while the remaining 27 (90.4%) were male principals. this clearly 
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shows that females role as school leadership very low as compared to their male counter parts. 

and 64.2% of them are experienced less than three years. 

Table 2: Qualification and Placement Level of School Principals  

Area of qualification Placement 

Educational /school l/ship Non Educational L/ship G1-4 G5-8 

 No % No % Total No % No % 

D
ip

  2 7.1 5 17.8 25 0 0 7 25% 

D
eg

re
e 

(B
.S

c/

B
.A

) 

5 17.8 16 57.1 75 0 0 21 75% 

T
o
ta

l 
 7 25% 21 75% 100 0 0 28 100% 

 

The above table summarizes qualification of respondents and their working school level. 

Accordingly, out of the total number of principals, 7 (25%) were diploma holders while the 

majority (75%) have first degree (B.Sc/B.A degree). When seen against the existing regional and 

national requirements, that demands first degree to serve as principals of G1-8 schools, 75% of 

the principals fulfilled the required qualification level while 25% were below the expected 

qualification level. 

Of the 7 diploma holders, only 2 were graduates of educational leadership while 5 graduated 

from non-educational leadership fields. Similarly, out of the first degree holders, only 5 were 

trained (qualified) to lead education while other got their B.A/Bsc in other fields.  Overall, 75% 

of the principals were from non-educational filed but serving as primary school leaders. This 

means, if area of qualification is considered, one could see that only 25% of principals were 

appropriated placed to serve as per their area of qualification. In addition to this, all respondents 

were placed to serve as principals of complete (grade 1-8) primary schools.    

4.2. Data Presentation and Analysis Related to Principals Attitude  

As summarized in the table below, 25 items dealing with principals‟ attitude were forwarded to 

the respondents. Respondents were asked to rate each item using five scale rating scales (from 

strongly agree to strongly disagree 
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Table 3: Principals response analyzed by frequency, percentage and mean 

No Items 
 SD D U A SA Total Mean 

 1 2 3 4 5   

1 Competition can best prepare 

students for the real world than 

cooperative learning.  

F  5 8 2 6 7 28 3.07 

% 17.8 28.5 7.1 21.4 25   

2 one-to-five Student group 

formations are  consistent  with my  

style of leading  

F  3 6 4 7 8 28 3.39 

% 10.7 21.4 14.28 25 28.5   

3 One-to-five student group 

formations contradict goals.  

F  5 7 3 3 10 28 3.21 

% 17.8 25 10.7 10.7 35.7   

4 I feel the administration to use one-

to-five student group   formation.  

F  6 6 5 9 2 28 2.82 

% 21.4 21.4 17.8 32.1 0.71   

5 one-to-five student group 

formations are  inappropriate  for 

the  school I lead  

F  7 6 4 3 8 28 2.96 

% 25 21.4 14.28 10.7 28.5   

6  I feel pressured by government 

political leaders  to use one-to-five 

student group formations  

F  6 6 5 8 3 28 2.85 

% 21.4 21.4 17.8 28.5 10.7   

7 I find that  one-to-five student group  

from is  difficult  to implement 

successfully  

F  4 4 7 7 6 28 3.25 

% 14.28 14.28 25 25 21.4   

8 one-to-five  Student group  forms 

would not work with my school 

climate  

F  6 4 3 7 8 28 3.46 

% 21.4 14.28 10.7 25 28.5   

9 I prefer using  familiar teaching 

methods  instead of this  new 

approach/ one-to-five student group 

formations in my school  

F  6 7 - 11 4 28 3 

% 21.4 25 0 39.2 14.28   

10  The physical set-up and student 

population of  school classroom is 

an obstacle  to use  one-to-five 

student group formations  

F  5 4 3 12 4 28 2.78 

% 17.8 14.28 10.7 42.8 14.28   

11 I am busy to follow one-to-five 

Student group formation while 

students learn.  

F  7 4 1 7 9 28 3.17 

% 25 14.28 3.5 25 32.1   

 

1:00-1.49=strongly disagree; 1:50-2.49=disagree; 2:50-3.49=undecided; 3:50-4.49=agree; 4:50-

5.00=strongly agree; The quantitative data analyzed result showed that principals have negative 

attitude towards one-to-five student group form teaching strategy. In the second phase of this 

study, qualitative data was collected through interview (open- ended) in one- on- one method.  
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To find the reason why teachers have negative or positive attitude towards this teaching strategy. 

The qualitative data collected from principals and analyzed indicated that, one-to-five student 

group formation   teaching strategy contrary the way they guide and lead.  

College or university would have been given them trained to be a teachers or principal. They also 

strongly claimed that as it is  not “ teaching method” , they were asked why they claimed as it is 

not teaching  method and they replied that principals  considered it as means of political than 

teaching method. Because most of the principals were not trained in leadership rather in other 

subject of study (see table 1).  

As discussed above from 28 Principals for sampling only 25% of them trained in school 

leadership and the other 75% were trained in other field of study. Thus their beliefs to words 

one-to-five student group formation teaching strategy were negative. Because of this professional 

affects their attitude towards one-to-five student grouping.  They belief in teacher centered 

teaching approach. This comes from traditional style of leading school as principal. Principals 

lead the way they were thought. (Hofer & pinrrich- 1997) Epistemological theory beliefs that 

someone holds about “knowledge” how individuals comes to know about „knowledge‟ 

determines the way or strategies  he  or she is going to set to make others to get that knowledge. 

Depending on respondents attitude response collected (table 3&4) data was interpreted below.   

For item number 1 that asked to compare competition as cooperative learning 46% of the 

principals considered that competition can best prepare students for the real world situation than 

cooperative learning while46.4% of the principals showed their „disagreement”. The remaining 

7.1 % were uncertain whether cooperative learning prepares students for real life situation. 

Slaving (1994) cooperative leering is an organized method, in which students work for common 

academic goal rather than competing or working separately from their peers. 

The calculated weighted mean of 3.07 also falls in the category of „undecided‟. That is, a close 

scrutiny of the mean shows that the percentage of principals one side of the scale are almost the 

same (about 46%) indicating that principals who are expected to be instructional leaders were not 

fully confident to claim the values of the cooperative leaning for social life situation. This was 

also supported by the interviews held with school supervisors during the actual visit. For 
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instance, one of the principal stated, when cooperative learning is implemented in the class it is 

difficult to control or handle students ,so competition can best prepare them .     

For item number 2, that asked  principals whether cooperative learning was consistent  with the  

style they lead,  32.1% disagree, while  14.28%  whether uncertain and 53.5% of the principals 

considered that one-to-five grouping form can best consistent with their leading style.  

For item number 3, 46.4% of the principals agreed that one-to-five grouping form teaching 

strategy cannot contradict goals, 10.70% uncertain, and 42.8% of them disagreed. for item 

number4, that asked principals whether administrator forced them  to use one-to-five student 

grouping formation teaching strategy. 39.2% of them agreed that there is force from officials to 

use it, 42.8% disagreed that there was no official force but it is a professional issue & 17.8% 

uncertain.  

For item number 5, that asked principals  about appropriateness  of one-to-five student grouping 

formation   for their school 60.% agreed that it is appropriate but they believe that there is some 

challenges that hinders it  7.1 uncertain 32.8 disagreed that means most of them agreed that it is 

not appropriate for co-operative learning. For item number 6, that asked principals if the 

government political leader forced them to use one-to-five student group formation strategy 

42.8% agreed that there is a force from government 14:28% uncertain 49.9% disagreed.  For 

item number 7, 46.4% of the principals agreed that it is implemented well, 25% uncertain 

28.56% disagreed that one-to-five student group formation teaching strategy is too difficult to 

implement successfully. This implies that 46.4 % of the principals were agreed that it is 

impossible to implement smoothly because of many factors. The mean score 3.3 falls in the 

category of undecided that means principals those are expected to be leader were not confident to 

implement cooperative learning. 

For item number 8 that asked about the climate of the school whether it is favorable for one-to-

five student group formation 53.5% agree 10.7% uncertain 35.68% disagreed. For item no 9 that 

asked principals their performance using familiar teaching method than these new approaches 

54.6% agreed to use familiar method than this new method and 46.6% of them disagreed to that 

familiar method. Principals lead the way they were led. (Hofer & pinrrich- 1997) 

Epistemological theory beliefs that someone holds about “knowledge” how individuals comes to 
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know about „knowledge “determines the way or strategies he or she is going to set to make 

others to get that knowledge.    

For item number 10, that asked the principals weather this new approach affected by physical set 

up of the classroom population. Physical set up and classroom population affects this cooperative 

learning, 71.3% agreed 10.7 uncertain and 17.8 disagree. 

For item number 11, that asked principals if they follow and attend the implementation of one-to-

five student grouping while they learn, 57.1% agreed that they are busy to attend the 

implementation because of load of work, 3.5% uncertain and  39.28% disagreed that principals 

were not follow up, support and take action based on evaluation.  
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Table 4: Respondents attitude response analyzed by frequency, percentage and mean 

No Items 
 SD D U A SA Total Mean 

 1 2 3 4 5   

 12 I haves no time  to give guidance on one-to-

five student group formation 

F 4 2 3 7 12 28 3.75 

% 14.3 7.1 10.7 25 42.8   

13 I give no attention on internal supervision 

regularly.  

F 2 4 7 9 6 28 3.53 

% 7.2 14.28 25 32.1 21.4   

14 Teachers have resistant to  one-to-five 

student group formation  statuary 

F 3 4 5 10 6 28 3.42 

% 10.7 14.28 17.8 35.7 21.4   

15 Students of my school have resistant to co-

operative learning.  

F 10 7 2 7 2 28 2.42 

% 35.8 25 7.1 25 7.1   

16 One-to-five Student grouping farm teaching 

strategy is important for student‟s academic 

achievement & teacher‟s professional 

development.   

F 4 4 2 11 7 28 3.46 

% 14.3 14.28 0.71 39.2 25   

17 The overcrowded of the students & class 

size affect Co-operative learning.  

F 8 3 4 9 4 28 3.92 

% 28.6 10.7 14.28 32.1 14.28   

18 I see that it is difficult to use or one-to-five 

group formation is not applicable for all 

subject.  

F 7 3 3 8 7 28 3.17 

% 25 10.7 10.7 28.5 25   

19 One-to-five group formation strategy has a 

political concern than academic 

achievement of students.  

F 7 5 1 8 7 28 3.10 

% 25 17.8 0.35 28.5 25   

20 As a principal I am not agree with one-to-

five student group formation as co-operative 

learning.  

F 6 6 3 7 6 28 3.03 

% 21.4 21.4 10.7 25 21.4   

21  Qualification affect principals attitude to 

lead school      

F 1 3 1 12 11 28 4.03 

% 3.6 10.7 0.35 42.8 39.2   

22 Managing school and principals‟ 

qualification have no relation  I give enough 

support for teachers in implant.    

F 6 6 4 8 4 28 2.92 

% 21.4 21.4 14.28 28.5 14.28   

23 One-to-five Students grouping form strategy 

have many challenges. 

F 4 5 6 7 6 28 3.20 

% 14.4 17.8 21.4 25 21.4   

24 Work load affects principal‟s attitude 

towards 1:5 student group formation.  

F 2 3 2 10 11 28 3.89 

% 7.2 10.7 7.1 35.7 39.2   

25 One-to- five student group formation 

implemented smoothly.  

F 8 8 3 5 4 28 3.1 

% 29.5 28.5 10.7 17.8 14.28   
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For item number 12, which asked principals whether they have time to give guidance for school 

community 67.8% agree, 10.8% uncertain 21.3% disagreed this means they were busy. 

For item number 13,  which asked principals whether they give no attention on one-to-five 

student grouping form teaching strategy and following by internal suppression , 53.5% agreed 

25% uncertain 21.38% disagree item number 14 and 15 that asked principals the students of this 

school and teachers have resistance to one-to-five student grouping form teaching strategy, . 

Another key factor in successful implementation concerns training teachers in the procedures 

necessary to implement cooperative small – group learning. Lou et .al. (200) trained teachers in 

the basic elements of cooperative learning and its procedure on how to implement continuously. 

Teachers have resistance to one-to-five students grouping form teaching strategy that 57.1%of 

the principals agreed that they resist one-to-five student grouping,24.98% disagree that  they 

have no resistance  but students have no resistance but interested to this cooperative learning,  

that 60.7% of them claimed that they  have no resistance to this strategy. For  item number 16 

that asked principals one-to-five student group formation   teaching strategy is important for  

students academic achievement  64,2% agreed that this kind of cooperative learning is important 

for students academic achievement 7.1% uncertain 28.56% disagree.  

For item number 17,that asked principals if cooperative learning affected by overcrowded of the 

students  and a class size. 46.4% agreed that the ratio of students to class affect the 

implementation of one-to-five teaching strategy , 14.3% uncertain 39.2% that disagreed  

cooperative learning is affected by overcrowded of students.  

For item number 18, that asked principals as one-to-five grouping is not appropriate teaching 

strategy with respect to all subjects. 53.5% agreed that it is not applicable for all subjects and 

10.7%  uncertain 35.7 disagreed  about and it means that it is  applicable  for all subject.  

Item number 19, that asked principals if cooperative learning has political concern, 53.5% agreed 

that it has apolitical, 3.5% uncertain 44.8% disagreed about that it has no political concern.  

Item  number 20, which asked principals one-to-five grouping form teaching strategy  is not 

cooperative learning, 53.50% agreed that it is not, rather it the system by which government 

control students and teachers. 3.5% uncertain 43% disagree. 
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For item number 21 and 22, that asked principals the impact of qualification on cooperative 

learning and the relation of it with their attitude see table 2 qualification and placement level.  

For item number 23, which asked principals one-to-five student grouping form teaching strategy 

have many challenges, 60.7% of them agreed that it has many challenges 10.7% undecided and 

28.6% disagreed.  

Item No 24 that asked principals wither work load affect cooperative learning 9.74.9% agreed 

that it is affected by work  load, 7.1%   uncertain and 17.8% disagreed and life that is not 

affected by work load and al the calculated weighted mean of 3.89 implies work  load affects 

cooperative learning.  

Item No 25 that asked principal whether one- to – five student group formation implemented 

smoothly 33.8% agreed its smoothly implemented 10.7% uncertain and 57% disagreed of them 

disagreed about its implementation smoothly. 

In addition to the above questionnaire results principals‟ attitude towards cooperative learning 

one-to-five student group formation teaching strategy that were gathered through interview were  

made below.  

Respondents interview an attitude of attempts were made to find out respondents attitude 

towards one-to-five students grouping form teaching strategy. Regarding, this principals‟ 

interview on  item number 1, asked about kinds of  teaching method teachers  practice in their 

school. if one-to-five students grouping form teaching strategy and they replied, that  

one-to-five students grouping .Teachers used both teacher centered and student centered 

teaching method. The teaching methods they use in classes depend on the content of the 

lesson and do not use all the time one-to-five student group formation teaching strategy. 

They also replied, teachers have resistance towards one-to-five student group formation 

because students began other issue out of their lessons and difficult to evaluate. in order 

not to conflict with wereda educational office we ordered teachers to use one-to-five 

student grouping but nothing to do with its implementation.  

For item number 2, principals  were asked How and what they know  about  one-to-five student 

grouping.  



36 
 

they replied that. one-to-five student group formation teaching strategy is the teaching 

method that helps students to learn more  from each other and good  for  academic 

achievement of the students that  contains high, middle and lower achievers but because 

of unfavorable environment,  overcrowded  of students, shortage of resource materials it 

has many challenges to practice & we regard it as political than teaching method. 

 Item number 3, principals were asked whether they encourage the use and implementation of 

cooperative learning. They replied that:  

Because of overload of work (work over load) it is impossible to encourage the practice 

of cooperative learning or about one-to-five student grouping, we always run for paper 

work.  

For item number4, principals were asked the possible strategies and Propose to develop positive 

attitude about one-to-five student grouping they replied that. 

Group formation teaching strategy is the method of teaching that build student’s 

academic achievement that students learn from one another and it solve problems and 

solve some challenges of cooperative learning.   But because of belief (individual believe) 

that related with political ideology we regard it as it is the system of controlling students, 

teachers, even farmers and workers were grouped.   

For Item number 5 that asked principals how they face challenges in application of one-to-five 

student group formation strategy, they replied that:  

“Nowadays, we have no time left from our daily workload. we cannot define our 

profession as school administration.  

Indeed, we pretend to manage. In other words, we carry out our basic administrative 

tasks. The Ministry wants us to manage the school causing no problems, And over load of 

work (Kebele cabinet member, involving in teaching and shortage of resources and lack 

of training on the concept of leader ship are another challenge.  

Item number 6 asked principals what possible strategies they out lined to overcome challenges 

they faced they replied that:  
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We have additional responsibility that brings over load of work. since there is a shortage 

on resource materials specially / physical resources), problems on students ratio to class 

we took it  as the concern of government or wereda educational office whether they full 

fill these resources,  the ratio of student to class in the right ratio of 1:40; it is  possible 

to overcame. but we assigned to  manage and lead in order to make students silent.  

Item number 7 asked principals fillings they observe from students & teachers when they 

engage one-to-five student group formation teaching strategy they replied that:  

 Everybody in this school even in the Woreda organized and grouped to one-to-five it is 

not teaching strategy, it is the way of controlling each other in order to be salient. And 

when  student in the class  ordered to be grouped to this form they start another issue out 

of the topic and unable to stop them and kept them silent. In addition to this only an 

individual took the responsibility to act in group of one-to-five.  

Table 4: Principals attitude towards one-to-five students’ group formation teaching 

strategy by principals qualification.  

 Mean  S.D Variance  

Diploma  2.43 2.51 6.31  

Degree  3.43 1.41 1.98 

 

The above table summarized the statistics of principals attitudes mean and standard deviation 

towards one -five students group formation teaching strategy in terms of principals qualification 

regardless of their gender. As indicated in the table the attitude  mean score  for diploma 

principals  (N=7) is 2,43 and the  standard deviation  is 2.51 and its variance is 6.31 and for 

degree  holder principals (N=21) is 3.43 and the standard  deviation  is 1.41 and  variance is 1.98. 

All the above statistics were presented graphically bellow. The left green represents the mean 

score of diploma and the right red represents degree holder principals. 

The left green represents the mean score of diploma and the right red represents degree holder 

principals.  
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Graph A:  Comparison of mean score of principals towards one-to-five student group 

formation by principals qualification. 
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The above graph: A show the mean score comparison between diploma and degree  holder  

principals‟ attitude  towards one-to-five student group, formation  teaching strategy, when  we 

compare the  mean score of the 7 diploma holder principals, which is 2.43 with that mean score 

of degree holder principals  which is 3.43, degree  holder principals have good attitude than  

diploma holder principals.   
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CHAPTER FIVE 

5 . Summary, major Findings, Conclusion and Recommendation  

5.1. Summary 

The objective of this study was to assess principals‟ attitude towards one-to-five student group 

formation teaching strategy and the reason why principals behave negatively or positively 

towards this teaching strategy. Additionally the study attempted to see whether there is the 

significance difference between qualification of principals in attitudes towards one-to-five 

student group teaching strategy. As the study indicated most of the principals with the average mean 

value of 3.24 falls in the category of undecided this indicates that principals who are expected to be 

instructional leaders were not confident to understand the value 1:5group learning for social life situation. 

In order to address the objective of the study, for the basic questions raised the following 

findings were presented.  

5.2 Findings  

Q1. What is the principal‟s attitude towards one-to-five students group formation teaching 

strategy in primary schools?  

 R1: From the data collected and analyzed principals have negative attitudes towards one to 

five student group formation teaching strategy. The data analyzed  and interpreted result 

showed in almost all the items for  attitude  principals  have  negative attitudes  towards one- 

to-five student group formation  teaching strategy.  

Q2. What is/ are the reason/s  for principals to have  positive  or  negative  attitude towards one-

to-five student group formation teaching strategy principals have negative attitudes and 

perceptions towards one-to-five student group form teaching  strategy in primary schools?  

 R2: From the qualitative data result, principals have negative attitudes and perceptions 

towards one-to-five student group formation teaching strategy because of many reasons. 

Among these, one- to- five teaching strategy contradicts with principals beliefs of leading 

and preference of grouping students for classroom instruction is one factor. The second 

reason was, the recommendation of government about one-to-five grouping for all 
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government sectors workers, for  unemployed youths, women, farmers and etc, And also 

students and teachers to be grouped, lead principals to view it as political ideology than 

teaching strategy.  

All the above were factors investigated for the reasons why principals have negative attitudes 

and perceptions towards one-to-five student group formation teaching strategy.  

Q3. What are the challenges encountered in application of one-to-five student group formation 

teaching strategy?  

 R3: For this question the researcher find that of students in a class shortage of resource 

materials, turnover of experienced principals, work load on principals are challenges 

encountered by principals. 

Q4. Is there any relation between principal‟s attitude and their qualification?  

 R4. From item No 24, 74.9% of the respondents agreed that the qualification affects the 

attitude of principals to words one- to-five student grouping and also the mean score falls in 

agree. This means principals blived that if they qualified to the right field they can implement 

this cooperative learning without any challenges. Out of the 7 diploma holders, only 2 were 

graduates of educational leadership while 5 graduated from non-educational leadership 

fields. Similarly, out of the first degree holders, only 5 were trained (qualified) to lead 

education while other got their B.A/BSC in other fields.  Overall, 75% of the principals were 

not qualified in school leadership but serving as primary school leaders. This means, if area 

of qualification is considered, one could see that only 25% of principals were appropriated 

placed to serve as per their area of qualification. In addition to this, all respondents were 

placed to serve as principals of complete (grade 1-8) primary schools.    
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5.3. Conclusion  

From this study it was concluded that principals have negative attitude and perception towards 

one-to-five student group formation teaching strategy. The result of traditional teaching method 

originated from church education that transmitted from teacher to student and thus taken as 

beliefs, affected teachers‟ attitudes and perceptions towards the new teaching method (one-to-

five) student group formation. More than this, the government recommendation of one-to-five 

grouping for students and also for all sectors, from merchant to- farmers, leads teachers to 

perceive it as more political than teaching methodology.  

This perception and attitude developed not only due to why the government recommended what 

is supposed for school to others, but also due to teachers were not trained at college or university 

and also not recommended from these teachers training institutions afterwards.  

Generally, how students to be engaged in the classroom instruction to learn depends on teachers 

beliefs of teaching. When teachers were not trained about new teaching innovation (i.e. what it 

is, why it replaced the former and how to implement it) and also if the new teaching strategy 

introduced was contradicts with teachers‟ philosophy of teaching as well as it is mandate for 

teacher philosophy of teaching as well as it is mandate for teachers to implement it, teachers 

become to negatively perceived and react towards the new teaching strategy. Consequently, 

teachers‟ commitments and efforts they employed for the successful implementation of new 

teaching strategy one-to-five student group formation depends on their attitude.  
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5.4 Recommendation  

This study identified principals attitudes and towards on to five (one-to-five) student group form 

teaching strategy and the reason principals to have negative attitudes and perceptions towards 

this strategy. Based on the data gathered and analyzed results through quantitative and 

qualitative, the researcher forwarded the following recommendations.  

1. Policy- makers discussion with and giving responsibility for teacher principals 

institutions on the pedagogical aspects of „what why and how‟ teachers have to 

implementation one-to-five student group teaching strategy & how principals 

administrate it with respect to new teaching innovation and addressing it for principals by 

higher institutions, principals to change their views of one-to-five student grouping and 

so that they internalize and put it in to practice meaningfully.  

2. Continually and practically supporting in- service principals with cooperation of higher 

institution‟ help to change principal‟s attitudes towards one-to-five student group form 

teaching strategy.  

3. The hidden root cause of traditional teaching method of teachers‟ beliefs that originated 

from earliest‟ terminologies of knowledge‟ in the country, can be changed by higher 

institutions  deep concern and  designing curriculum strategically on pedagogical matter 

of teacher training  programs and strengthening  principals in school leader ship. 

4. The support of schools  for teachers by making one-to-five student group form teaching 

strategy with respect to cooperative learning as part of continues professional 

development (CPD), helps  teachers & principals  to know the background of one-to-five 

student grouping and its basic elements of cooperation.  

5. The cooperation among concerned bodies (schools, woreda offices, education Bureau and 

Ministry of education) with Teacher  training higher institutions on supporting teachers 

principals training, help to smoothly running the program in to actual practice.  
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Appendix 

Appendix -1 

Addis Ababa University 

College of Education and Behavioral Studies 

Studies, Department of EDPM 

Academic year 2010                        Questionnaire for principals   

 Dear principals, The purpose of this questionnaire is to assess principals attitude towards 

using one-to-five student group forms and to learn more about the reasons why principals to 

have positive or negative attitudes to use one of the strategies of comparative learning one-to-

five student group forms) the study is being important to improve the challenges in teaching –

learning process and students‟ learning. The information (data) collected will be treated 

confidentially and uses only for the specified purpose. You‟re genuine and real data help for the 

successful accomplishment of the study so you are kindly requested to respond for the items  

I would greatly appreciate your taking the time to complete this questionnaire! 

I Demographic Information  

School Name:________________________ 

Sex: Male             Female            

Qualification: certificate                Diploma                 Degree           Masters              

 Experience:     1-5 Years                           6-10              10-15                    15-20 

Direction: For each of statement below use the following key to indicate to what extent you 

agree, or disagree, for the items regarding your attitude towards using one-to-five student   

group forms for classroom instruction. Use ( ) for your responses.  

Once again, thank you very much for your cooperation. SD=Strongly Disagree=1 D=Disagree =2, 

U= undecided =3   A= Agree=4     SA=strongly Agree1 
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No Items 
 SD D U A SA Total Mean 

 1 2 3 4 5   

1 Competition can best prepare students for the real 

world than cooperative learning.  

F         

%        

2 one-to-five Student group forms are  consistent  

with my  style of leading  

F         

%        

3 one-to-five student group forms contradict goals .  F         

%        

4 I feel the administration to use one-to-five student 

group forms wareda.  

F         

F         

5 one-to-five student group forms are  inappropriate  

for the  school I lead  

%        

F         

6  I feel pressured by government political leaders  to 

use one-to-five student group forms  

%        

F         

7 I find that  one-to-five student group  from is 

difficult  to implement successfully  

%        

F         

8 one-to-five  Student group  forms would not work 

with my school climate  

%        

F         

9 I prefer using  familiar teaching methods  instead of 

this  new approach/ one-to-five student group forms 

in my school  

%        

F         

10  The physical set-up and student population of  

school classroom is an obstacle  to use  one-to-five 

student group forms  

%        

F         

11 I am busy to follow one-to-five Student group form 

while students learn. I attend implementation of 

one-to-five student group formation in the class 

through different ways. 

%        

F         

 12 I hav  no time to give guidance on one-to-five 

student group formation   

F         

%        

13 I give no attention on internal supervision regularly.  F         

%        

14 Teachers have resistant to one-to-five student group 

formation  statuary 

F         

%        

15 Students of my school have resistant to co-operative 

learning  

F         

%        
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16 One-to-five Student grouping form teaching 

strategy is important for student‟s academic 

achievement teacher‟s professional development.   

F         

%        

17 The overcrowded of the students & class size affect 

Co-operative learning.  

F         

%        

18 I see that it is difficult to use or one-to-five group 

formation is not applicable for all subject.  

F         

%        

19 One-to-five group formation strategy has a political 

concern than academic achievement of students.  

F         

%        

20 As a principal I am not agree with one-to-five 

student group formation as co-operative learning.  

F         

%        

21  Qualification affect principals attitude to lead 

school      

F         

%        

22 Managing school and principals‟ qualification have 

no relation  I give enough support for teachers in 

implant    

F         

%        

23 One-to-five Students grouping form strategy have 

many challenges. 

F         

%        

24 Work  load affects principals attitude towards 1:5 

student group formation  

F         

%        

25 One-to- five student group  formation implemented  

smoothly  

F         

%        
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Appendix-II 

Addis Ababa University 

College of Education and Behavioral Studies  

Studies, Department Of EDPM 

Academic year: 2010/2018 Interview Guide For principals 

Dear principal,  the purpose of this interview is to assess the reasons why  principals have 

negative attitudes towards one-to-five student group forms).The study is important to improve 

the challenges in teaching – learning process and used only for the specified purpose. Your 

genuine and real data help for the successful accomplishment of the study .so you are kindly 

requested to respond for the items. 

I would greatly appreciate your taking the time to complete this interview  

School    

Gender    Qualification      

Interview questions for principals                                                                        

 First of all I would like your cooperation& willingness to my interview. The objective of the 

interview is to investigate principals attitude towards one-to-five students grouping form 

teaching strategy& to assess the relationship between principals attitude &qualification, to 

identify challenges encountered in implementing cooperative learning.                                                                                                                                                                                                                                                                                                                                                                                                                 

Instruction: Please answer the following by giving your genuine information  

part: personal information 

1. experience_____________ 

2. qualification ___________   

3.   sex     M_______          F___________ 
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Part II: Interview questions pertaining to attitude of principals towards one-to-five student 

grouping form teaching strategy.  

1.  What teaching methods is your school practicing in classes?  

2.  What do you know about cooperative learning and their practice in your school?  

3. Does the school demonstration encourage the use of one-to-five student grouping?  

4. What possible alternatives would you use to develop more positive attitude towards one-to-

five student grouping form teaching strategy? 

5. How do you face any challenges in application of one-to-five student grouping form teaching 

strategy? 

6. What mechanisms do you use to overcome challenges &to motivate teachers this strategy? 

7. What feelings you observe from your teachers &students when they engage in one-to-five 

teaching strategy? 
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