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Abstract 

The purpose of this study was to investigation the magnitude of educational wastage of 

secondary schools in gurage Zone. Attempts are also made to identify the major factors that 

aggravating to educational wastage and suggest possible strategies to alleviate them. To this 

end, descriptive survey method was employed to reveal the current situation of high rate of grade 

repetition and drop-out (educational wastage). The data regarding enrolment, repetition and 

drop-outs were obtained from gurage Zone educational department and sample school’s 

document. The study included five woredas, 280 students, 165 teachers, and 9 principals of 

sample schools. Sample woredas were selected using purposive sampling technique to give more 

focus to rural schools. Simple random sampling technique was applied to select teachers and 

students (drop-outs and repeaters). Principals were selected using availability sampling 

technique. The variables considered in the study are students-related, teacher-related, school-

related as well as administrative/institutional, socio-economic and socio-cultural constraints. 

The data gathered through questionnaire, was analyzed using SPSS software to find frequency, 

mean, t-test value, and Chi-square value. To determine the magnitude of educational wastage 

and to identify the gender and grade level that was severely affected by wastage, five consecutive 

years’ students’ document (enrolment, repetition and drop-out) was used. Wastage rate was 

calculated and indicated for each grade level according to the past five years data. The findings 

have indicated that high repetition rate was registered at grade twelve, high drop-out rate was 

registered at grade nine and high over-all wastage rate was registered at grade twelve. It was 

also identified that rate of wastage of secondary education was higher in second cycle secondary 

school (Grade11-12) and among girls than boys. Finally the weighted mean scores, over-all 

wastage average and t-test results revealed that students related, school related and socio-

economic background variables were found significant aggravators behind low internal 

efficiency of secondary schools in Gurage Zone. The findings therefore suggest that improving 

these variables may take a considerable change in alleviating wastage of secondary education. 

Based on these findings and conclusion drawn, it was recommended that the measures regarding 

creating awareness for parents, nearby school building, motivating teachers, creating conducive 

school environment and improving school facilities and services should be taken to minimize the 

educational wastage of secondary schools in the study area. 
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                          CHAPTER ONE 

1. INTRODUCTION 

This chapter deals with background, statement of the problem, significance, delimitation, 

limitation, operational definitions and organization of the study. In the subsequent sections, each 

of the above stated components is discussed.   

1.1 Background     

Education is the most important factor that significantly affects the life of an individual and 

empowers him/her to contribute to national development. As a form of investment made on 

people (O‟Donoghue, 1971), education plays a pivotal role in human resource development. 

Investment in education is made with intent for better returns in the future. According to 

Fagerlind and Sahara,(1983:45) “an investment in education is an investment in the productivity 

of the population.”Investment in formal education is considered as precondition to economic 

growth (Bishop (1989).Since the interaction between education, economic and social 

development has been broadly recognized (Tanguiane, 1990), the education system of any 

country is meant to serve its development objectives. Economic analysis has consistently shown 

that investment in education brings higher rate of return than investment in physical capital 

(Dension, 1964 in Woube, 2003). This theoretical framework is reflected in the human capital 

theory. The central idea of this theory with regard to education is that formal education is highly 

instrumental and even necessary to improve production capacity of population. On the other 

hand, Psacharopoulous (1982) stated that private rates of return to education estimated on the 

basis of the relationship between the private costs of undertaking education at each level and the 

impact it consistently has on life time earnings are significant and at least as high as returns from 

the other ways in which families might invest their money. “The progression of students from 

admission” in the beginning year of their study “Until their successful completion” of the cycle 

of education (primary or secondary) reflects the degree of efficiency in that level of education 

(UNESCO, 1983a:57).The efficiency of a particular level of education can be expressed by the 

input/output ratio, the reciprocal of which is known as “Coefficient of efficiency” (Brimer, 

1971:47)  
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In the ideal situation, all students admitted in the beginning grade of the education level will 

reach the second grades in the following academic year and continue until they complete that 

level of education. But in reality “an alarming phenomenon in education”, wastage (drop-out and 

repetition) obstructs this “ideal scheme” (UNESCO, 1983a:57).  

The problems of repetition and dropping-out as two aspects of educational wastage reduce the 

efficiency of secondary education. In addition, repetition raises the amount of time required to 

complete the educational cycle and demand for incurring additional money, which in turn 

reduces the intake capacity of the school. The other aspects of wastage drop-out, on the other 

hand reduces the number of successful graduates and makes the student-years used by drop-outs 

partially or totally wasted (Tanguiane, 1990).   

The gap between the ideal scheme and the observed phenomenon (actual out-put) in the 

secondary education system, particularly of the developing countries including Ethiopia has now 

been an area of great concern. The considerable amount of wastage in secondary education in 

these countries, where the focus is achieving universal secondary education (UNESCO, 1983b) 

has been an obstacle for the attainment of educational goals set for the, cycle.  

Repetition and drop-out rates are then commonly used parameters to measure educational 

wastage of the educational system. Repeating a grade means utilizing more resources than 

allocated to a student and hindering the intake capacity of schools. Similarly, leaving a school 

(dropping) before completing a particular cycle/level of education is wastage in resources, 

number of graduates and student years. In both cases, the meager resources allocated for 

education will be wasted or underutilized (UNESCO, 1998). Ethiopia is one of the countries that 

are at risk to achieve universal secondary education by 2015 as UNESCO‟s report 2003. 

Different writers have suggested the reason for this failure. Habtamu (2002), and UNESCO 

(2003) confirmed that wastage in the form of drop-out and grade repetition is a major hindrance.  

Table № 1 shows the trend in repetition rates for boys and girls over the last five years. In the 

year 2009/10, the rate has been significantly increased with 1.7 percentage points from the 

previous year/2005/2006. In addition to this, there is a high increment in girls‟ repetition rate 

than boys which is not a good indicator of the efficiency of education system.  
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        Figure 1: Secondary education Repetition Rate by Gender (Grade 9-12) 

 

Source: SNNPR, Educational Statistics Annual Abstract (2009/10): HAWASA  

As noted in Table 2 the trend in drop-out rates regionally has been up warded for both genders 

for the
 
first five years and it has reduced by 5.5% points for the year 2009/10. 

        Figure 2: Drop-out Rate of secondary education Trends (Grade 9-12) 

 

Source: SNNPR, Educational statistics annual abstract (2009/10): HAWASA  

All the above points underline the need to study the educational wastage of Secondary education 

for they may enable the concerned bodies to take measures and minimize all sorts of educational 
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wastage in the system. With this general frame work, the major aim of this study focuses on 

identifying the problems and magnitude of wastage due to grade repetition and drop-out rates in 

secondary schools of Gurage Zone of SNNPR.  

1.2 Statement of the Problem  

Wastage in education, as a reflection of the degree of inefficiency in the system (Chantavanich, 

and Fry, 1990) has been considered as “The oldest and best known problem which has lost none 

of its gravity “(Thomas, 1975:21). It also results in poor cost effectiveness (Farrant, 1980) and 

seriously hampers the effects towards achieving literacy (Tanguine, 1990). Wastage, “though it 

comes from the language of economist”,(Brimer and pauli ,1971:9; UNESCO, 1984:347) in the 

context of education describes a multiple of factors that make the realization of educational 

objectives difficult. It is a combined effect of the phenomena of grade repetition and drop- out in 

particular cycle of education (Brimer and pauli, 1971; UNESCO, 1983a; Simmons, 1980, and 

Tanguaine, 1990). Since wastage is a serious problem in the development of education, by 

reducing the size of enrollment and educational resources, it has attracted the attention of 

research organizations, individual researchers, educators and policy makers (Tanguiane, 1990).  

Various studies have been carried out on educational wastage and efficiency in primary and 

secondary education. Among these, UNECSO (1980, 1983a); Brimer and pauli, (1971); 

Chartavanich, and Fry (1990), and Cameron (1965) are some to be mentioned. The findings of 

many of this studies, for example, simmons (1980) and Brimer and pauli (1971) indicated that 

the problem is severe in many of the developing countries.UNESCO (2003) indicated that 

student around the world, especially Sub-Saharan Africa countries, fail to gain access to 

secondary schooling. Even large numbers among those who do enroll leave prematurely, 

dropping-out before the skills of numeracy and literacy have been properly gained. This initiates 

for a close investigation of the degree of educational wastage of secondary schools.  

Like other developing countries, secondary schools in Ethiopia have shown a rapid expansion 

since 1974. With this rate of development, however, the percentage of student who reach the 

final grade of the secondary education cycle is low. Some have seen conducted for example 

(Dereje 2003; Habtamu 2001; Tadesse 2001) and Adane (1993). Most of them have their own 
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area of study as well as geographic boundary. None of them has dealt with educational wastage 

of secondary school in the marginalized zone i.e gurage Zone.  

Figure 3: Conceptual Framework for Factors cause Educational Wastage 

 

  

 

 

 

 

 

 

                                                                   

 

  

 

 

 

 

  

 

 

 

Source: Self understanding of theoretical framework 

Educational Wastage 

 Major Forms of Wastage 

Drop-out 
Grade Repetition 

Causal Factors of Educational 

Wastage 

Out of School 

Factors 

- Family Socio -economic 
Background 

- Socio-cultural 
Constraints   

 

 

 

School Intrinsic 

Factors 

-Students Related Factors 

- Teacher Related Factors  

- School Related Factors   

- Administrative Constraints  

 

  



6 
 

1.3 Context of the study 

Guraghe Zone is one of the thirteen zones of Southern Nation Nationalities People of Region 

(SNNPR). It is found 155km away from Addis Ababa and 410km away from region‟s capital, 

Hawassa. It is bounded with Hadya and Yem special Woreda in the south and southwest, and 

northwest and east with Oromia Regional state. The Zone is divided into thirteen woredas and 

two town administrations. It has a total population of 1,859,831 of which 955,953 are females 

and, 903,878 are males (CSA, 2007). These account for 51.4% and 48.6% respectively the over 

whelming majority of people, i.e. 92% lives in rural area leading an agriculture life. Currently, 

the Zone has one Educational Department (ZED), 13 rural Woreda Education Offices (WEOs) 2 

town administrations which consist of 30 Secondary Schools (SSs), in which there are 877 

teachers (172(19.6%) females and 705(81.4%) males). In Gurage Zone drop-out and grade 

repetition are rampant (gurage zone education gubaye  report ,2009). The basic problem that has 

initiated the researcher to conduct this study is high rate of educational wastage i.e. high rate of 

drop out and repetition in the Zone.  

1.4 Research Questions  

This study intends to answer the following basic questions:    

1. In which grade(s) of the secondary level that wastage rate /repetition, drop-

out/ is the highest? 

2.  What is the magnitude of wastage in secondary schools of Gurage Zone?  

3. What are the major causes of wastage?  

4. Which gender (Boys or girls) is affected more by the problem of educational 

wastage of secondary schools?  
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1.5 Objectives of the Study  

The general objective of this study is to examine those factors that aggravating to educational 

wastage in Gurage Zone. In addition, the specific objective is to:  

1. Identify the grade level that mostly affected by educational wastage. 

2.  Examine the magnitude of wastage in selected secondary schools of Gurage 

Zone.  

3.  Investigate the major causes of educational wastage at secondary level in Gurage 

Zone  

4.  Identify the gender (boys or girls) more affected by wastage in secondary 

schools.  

5.  Forward some relevant recommendations to the identified problems.  

1.6 Significance of the Study  

To bring about a quantitative and qualitative improvement in educational system, a country has 

to make a continuous evaluation of its schools and the whole education system. Different studies 

showed that Ethiopia as a poor country was unable to manage its educational system effectively 

and efficiently (Tegegn, 1996). This resulted in deterioration of school quality and created what 

is called “internal inefficiency” in the form of high drop- out rate and grade repetition rate.  

In educational system where the holding power of secondary school is low and the rate of 

wastage is high, the degree of inefficiency in the whole educational system will be conspicuous. 

Such inefficiency may also bring the danger of relapsing to illiteracy, which is a hindrance to 

economic and social development. Minimizing wastage by raising the rate of grade promotion 

and reducing the rate of students‟ dropping-out of school and repetition indicates the maximum 

utilization of resources devoted to education.  

Thus, this study of wastage as a result of grade repetition and drop-out is significant to:  

1. Provide information regarding the causes and degree of educational wastage in secondary 

schools in Gurage Zone.  

2. Draw the attention of the concerned authorities to be aware of the problem and reconsider 

the allocation of resources to minimize it.  
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3. Provide suggestions to concerned authorities, teachers, principals, parents and the 

community at large for the minimization and relative prevention of wastage in the future.  

4. This study possibly may help as a source of information on the study of educational 

wastage in secondary education for further and comprehensive regional or national wide 

study.  

1.7 Variables included in the study 

This study was measured by one dependent variable called educational wastage of secondary 

school which is the sum total of two sub-variables (Grade repetition and drop-out). On the other 

hand, independent variables will be treated by grouping them into six categories: those related to 

students, teacher, school, and administration/ institutional, socio-economic and socio-culture of 

the study area.  

1.8 Delimitation of the study  

The study was delimited to analysis of the major causes and their solution of the problems of 

educational wastage at secondary level (Grade9-12) of some selected government schools in 

Gurage Zone of SNNPRS not only because studies have not yet been sufficiently conducted on 

this problem to establish its magnitude in the zone but also because financial and time 

constraints.  

In analysis the wastage phenomena in the developing countries, it can take different forms. But 

among those forms, the researcher of this paper delimited the study to wastage caused by 

repeaters and drop-outs.  The study was limited mainly on the major students related, school 

related, administrative, socio- economic and socio-cultural constraints that resulted in repetition 

and drop-out of students from school. The study fixed its scope only to secondary schools. This 

is because most literatures emphasize the crucial effect of the problem at secondary level than 

higher levels that matches with the interest of the researcher. In addition, such a study is more 

important at secondary level under the circumstance when participation rate is less than 70% 

(UNESCO, 2003). The study included 2005/2006-2009/10 academic year of grade 9-12 

enrollment, promotion, repetition as well as drop-out rates to measure the educational wastage in 

some selected general secondary schools (9-12) of Gurage Zone.  
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1.9 Definition of operational key terms     

The following important terms and phrases used are defined on the basis of context and 

relevance to the objective of the study.  

 Drop-out : Number of students in a particular grade that leave the school system in that                                           

year (World Bank, 19 82) . 

 Educational wastage: Refers to students dropping-out of school before completion of the              

cycle of Education or grade repetition and/or the “Combined effects” of both. 

 Efficiency: Refers to the relation between inputs into the education system and out puts 

from that system.  

 Government school: A school operated by national and/or regional government. 

 Input: The number of students initially enrolled in a given grade of a given level of 

education.  

 Out-put: The number of students who successfully complete a given education cycle. 

 Secondary school: The second education level from grade 9-12(MOE,1994).  

 First cycle secondary education: according to the education and policy it refers to school 

with grade nine up to ten(9-10) 

 Second cycle secondary education: according to the education and policy it refers to 

school with grade eleven up to twelve ( 11-12) 

 Promotion: Number of students in a particular grade and year passing out of that Grade 

and due to move into the next higher grade in the subsequent year. (World Bank, 1982) 

 Repetition: Number of students in a particular grade and year failing that Grade due to 

remain in the same grade in the subsequent year (World Bank, 1982).  
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1.10 Limitation of the Study 

Indeed, to estimate the magnitude of educational wastage, cohort method is more appropriate 

which shows the progression of cohort up to the time of completion of particular education cycle 

although the effort made to use this input/output model was unsuccessful due to shortage of 

sufficient data source.As the concept wastage in education is broadened and takes different 

forms, it is difficult to evaluate the magnitude of wastage due to different forms with short period 

of time. Besides, lacks of facilities like computer were other constraints that have affected the 

research study negatively.  

1.11 Organization of the Study 

The study was organized in five chapters. The first chapter deals with, background of the study, 

statement of the problem, significance of the study, delimitation of the study, limitation of the 

study and definition of key terms used in this study. The second chapter presents review of 

related literature and chapter three contains the research methodology. Chapter four focuses on 

presentation and analysis of data. Finally, chapter five presents summary, conclusion and 

recommendation.       
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter deals with the current literature on educational wastage. It embraces: An overview 

on educational wastage, education as right, efficiency in education, Different major forms of 

wastage, Causal factors of wastage in the form of school related and out of school factors, gender 

and educational performance, wastage in grade level, and the strategies of reducing educational 

wastage.  

2.1  Educational wastage: An overview   

The resources invested have to properly be managed and utilized in order to promote efficiency 

in education. Failure to use the available resources efficiently to achieve educational objectives 

indicates wastage. Wastage in education describes the failure to achieve the intended results or 

goals that have been primarily set (UNESCO, 1980). It includes the various obstacles that make 

the realization of educational objectives difficult (UNESCO, 1980). Wastage is also viewed as 

“indicators” (Chantavanich and Fry, 1990:16); Tanguiane, (1990:54) and “important dimension 

“(Simmons, 1980:45) of internal efficiency of an education system. The phenomenon of 

educational wastage becomes graver when considerable discrepancy occurs between the intended 

and actual out puts or when countries fail to achieve what they planned to (Brimer and Pauli, 

1971). Farant (1980) has also clearly put that wastage comprises all factors that bring about poor 

cost effectiveness. The term wastage which “originally belongs to and comes from the language 

of “economists “(UNESCO, 1980:13; Brimer and Pauli, 1971:9) seems to show the resemblance 

between education and industry. However, the term is applied to education for the latter from the 

point of view of a nations resources and expenditure is one of the world‟s largest business 

(Brimer and Pauli, 1971:9).  

Wastage in education reduces the effectiveness of the system (Tanguiane, 1990) and as the rate 

increases, it becomes a symptom of serious defects in the internal operation of the system 

(UNESCO, 1984). Precisely, wastage and efficiency are negative and positive dimensions of the 

same phenomenon (Chantavanich and Fry, 1990:16). This clearly indicates that when the degree 

of educational wastage is high, the efficiency of the system becomes low and vice-versa.  
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The term wastage refers to the combined result of grade repetition and dropping-out of school for 

educational planners and statisticians (UNESCO, 1984). However, wastage in education goes 

beyond quantitative efficiency and affects its quality. Although these two aspects of wastage 

seem to reflect the quantitative feature, they are in no way separated to the quality of education. 

Understanding this, therefore, helps us to clearly visualize the quality and quantity of education 

we are achieving the educational objectives. For this reason, it is believed that “Postulating a 

close link between academic failure and the quality of education enables us to determine where 

education systems are not doing what they were intended to do” (Laderriere, 19184:379). Thus, 

“- - - the repetition of a grade with in the course, and dropping-out before its  completion are 

both considered to involve wastage “(UNESCO, 1984:347). These two dimensions of wastage 

are, therefore, the centers around which the major theme of this review and the whole work 

revolves. The major wastage factors are identified in the section below.  

2.2 Education as a Right  

In December 1984, the Universal Declaration of Human Rights was adopted by the General 

Assembly of the United Nations (UN) and education was declared as a basic right of all people.  

Article26 of the Universal Declaration states that “Everyone has the right to education. 

Education shall be free, at least in the fundamental stages. The technical and professional 

education shall be made generally available and higher education shall be equally accessible to 

all on the basis of merit (Louis, 1968:17). Besides advocating for expansion of formal education 

system to allow broader access and participation, UN in 1961 through UNESCO emphasized the 

eradication of mass illiteracy throughout the world.  

2.3  Efficiency in Education  

The term school efficiency is associated with learners‟ cognitive achievement, which is usually 

measured through examination results. In this connection, the unpacking of the term has been 

based on a closed system model of analysis which deals with matching inputs (for example, 

availability of text books) and out puts (numbers of student completing) in education (Philip 

Jones, 1990). These authors have not captured the processes under which school imputes are 

processed in order to produce educational out puts (Abagi, O and Odipo, G. 1997).  
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Analysis of efficiency in education has generally been based on the cost at which output is 

optimized. While this kind of analysis would suffice in a closed analysis model, extra and intra 

school input (that is, the processes such as environmental characteristics and teacher-student 

ratio, classroom dynamics, administrative characteristics), which are also important in assessing 

school efficiency, would not be explained. In summary, efficiency in education has become a 

part of the debates for the reform of education and development in Africa. As debates on 

constituents of efficiency in education continue, our knowledge about this concept has to go 

beyond examination results and include rate of grade repetition, drop out and completion (Abagi, 

O and Adipo, G., 1997) These authors indicated that, though the debates take many forms, the 

conceptualization of the term school or education efficiency in a developing countries should 

take a process perspective as opposed to outcome perspective.  

Thus, there is a need to go beyond the issue of „at what cost‟ does a school meet its objectives 

such as its mean score in examination. As opposed to efficiency in factory manufacturing 

commodities, school efficiency has to be pegged on how education as a system operates to meet 

its objectives; this is what we call a holistic operation.  

Table 1: Holistic Operation Model of Efficiency  

Level I: Input 

 

 

 

Text books  

Students  

Teachers  

School physical resources  

Level II: Process Education policy 

School administration  

Class room dynamics 

Student-teacher ratio  

Level III Out put Repetition and drop-out rates  

Completion rates 

Source: Agagi, O and Odipo G. (1997). Efficiency of secondary Education in Kenya: Situational Analysis 

htt://WWW.Ipar.or.Ke/dpt.  
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2.4  Major Forms of Wastage  

Wastage has been recognized for a long time, but was regarded as a normal feature inherent in 

any educational system. For a long time, wastage in education has been narrowly conceived and 

treated as synonymous to drop-out. In a very broad sense, the phenomenon of wastage in 

education is evident in the large number of children who for one reason or another, do not 

succeed in the acquiring the full range of knowledge, skills and attitude offered through 

schooling.                                     

In analyzing the wastage phenomenon in the developing countries today, it can be seen to take 

different forms as (Shiundu, 1999) non enrollment, late enrollment, drop-out, repetition, lateness, 

absenteeism, poor performance, limited and ineffective utilization of resources, unemployment 

under employment of school leavers, non- transition to upper cycle, brain-drain, teacher turnover 

/attrition), non completion of the syllabus or learning programs. All these have in one way or 

other negative effects on the social and economic benefits of schooling. Some may have more 

devastating effects than others. To ensure high returns from the education system, all these 

situations and practices must be checked and if possible be eradicated (Bekele, 2004).  

Drop-out/push-out refers to students who do not complete their schooling in the prescribed 

number of years. This may be happened either they drop out of school entirely or because they 

repeat one or more grades. A drop-out is slightly different from a push-out. In the former, the 

student largely influences the decision to leave school and in the latter the student is forced out 

by the school situation or factors.  

A repeating a grade is initiated either by the students, parents, teachers, school administration 

being the students‟ poor performance or in order to improve their examination grade complete 

will be for the limited school places.  

Lateness and absenteeism are common practice among students. Under this situation, they miss 

learning experiences that would probably be of great importance to their education and life in 

general. The effects of lateness and absenteeism are usually dropping-out or poor performance at 

school   

Poor performers or achievers are usually those who have not gained much out of their school 

experiences and the society is unlikely to engage such people in productive work. Not only they 
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wasted scholarship funds but also time. Neither the government nor individuals are prepared to 

invest further in the education of such people. Despite completing the school cycle, they fail to 

gain the intellectual, social, cultural and ethical knowledge and skill that the school should 

provide. This is a significant wastage of resource especially in countries where the educational 

budget is already too high for the respective government to manage (p.68).  

According to Bekele (2004), unemployment and underemployment of school leavers is common 

feature in most African nations. It is a source of extreme disappointment and frustration. Among 

the youthful population, what it means is that the youth have little or no opportunity to utilize 

their knowledge and skills productively. They appear and sound wasted a lot in society. They are 

likely to leave their country for elsewhere in search of labor opportunities and trigger of brain –

drain. Alternatively they could turn into anti-social practice. In both cases, they will be of little 

economic significance to their societies.  

Teachers‟ attrition or turnover is another form of wastage in education. The government invests 

heavily in the production of qualified teachers. There is no guarantee that all these teachers will 

be engaged economically. Some of those in employment as teachers leave school for other more 

lucrative jobs. This to a certain extent is some form of brain-drain. Teaching in school is 

generally ineffective. They fail to address the entire syllabus. At least students leave school 

without adequate because they have noted gone through the learning package to achieve the 

educational goals (p.37). 

All these forms of wastage have serious social and economic implications especially in countries 

where poverty is extensive and persistent. Finding ways to reduce school wastage must become 

an urgent priority for developing countries and their allies. Thus, the problem of grade repetition 

and drop-out as two dimensions of educational wastage reduce the efficiency of education.  The 

major wastage factors are identified in the section below.  
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2.4.1 Grade Repetition  

Grade repetition that is requiring  students to spend additional academic year doing the same 

work in the same grade as in the previous year  (Hussen, 2000) is an issue of contemporary 

education on the association between drop- out rate and repetition rate .Levy (1971:51) as 

mentioned in Hussen (2000) found out direct and positive relationship. He noted that: High rate 

of grade repetition rate frequently associated with rigid school systems that are not well adapted 

to young children.  

High repetition rates aggravate to the problem of wide diversity of age, which make a single 

teaching method is inappropriate. Repetition raises the cost of education to the individual and 

his/her family as well as to the school. It is associated with failure and discourages both the 

students and his/her parents. Failing a grade in school is an important predictor of dropping-out 

of high school perhaps because repeating a grade increases children‟s adjustment problems in 

school.  

 Students have three paths in a particular academic year that is promotion, repetition or drop-out. 

Repeating a grade means utilizing more resources than allocated to a student and leaving a 

school (drop-out) before completing a particular cycle of education is also wastage of resources. 

Therefore, grade repetition and drop-out rates are indicators of the level of inefficiency of the 

education system.    

Repetition is considered as wastage for the consequences and problems it brings to the 

educational system and particularly to the school. Among the various reasons why Grade 

repetition is considered as wastage, the major ones documented by different scholars include the 

following:  

1. Repetition reduces the intake capacity of a particular grade or school. Since school place 

are occupied by repeaters, other will not be admitted (UNESCO, 1984) and repetition has 

been an obstacle for others “Coming in” (Phillips, 1974:142). With this, the accessibility 

of the school for large number of student who have never got the chance to enroll and 

democratization of educational opportunity will be demolished (Bray, clark and Stephen, 

1986).  
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2. Repetition also results in overcrowding class in addition to increasing the cost of 

education (UNESCO, 1984) results in a declining quality of education as in the cause of 

Ethiopia (Tekeste, 1990). The link between grade repetition and the quality of education 

indicates the failure of an education system in achieving its objectives.   

3. Grade repetition is considered as wastage for it most of the time is followed by students 

dropping- out (UNESCO, 1984; Brimer and Pauli, 1971). In this case, the problem 

becomes more serious because almost all what has been invested is wasted. The 

relationship between repetition and drop-out has been a common phenomenon in most of 

the developing countries. Although with a lesser degree, the problem also it exists in 

developed countries (Natriello, MeDill and Pallas, 1985, Kobes, 1975). In addition to 

these, repetition since it causes students spend additional year in the same grade, there 

raise the need for additional resource (Chantavanich, channtavanich and Fry, 1990) 

2.4.2 The Concept of Drop-out 

Various studies associate the systems of education in developing countries with low standards. 

Shindu (1999:1) stated that most of the education systems in the developing nations are relatively 

young and still grappling with problems and constraints of various kinds. Among these are issues 

of access and equity, quality and relevance, drop-outs and non-transition and failure. This 

evidence indicates that student drop-out is one of the stumbling-blocks in the attempt to achieve 

educational goals in the developing countries.  

2.5 Causal Factors in Wastage 

2.5.1 School Intrinsic Factor   

The reason behind why students are not attending school regularly and thus may have to repeat 

including the following. 

2.5.1.1 Students Related Factors  

Attitude is an emotional attachment towards something or phenomenon. The achievement of 

educational objectives partly requires students‟ positive attitude towards learning (Tekeste, 

1990). He remarked that students‟ attitude an important factor in their potential to revive 

education. As positive attitude towards learning facilitates students‟ progress in school, a 
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negative attitude is a hindrance to students‟ successful progress in school work. The value one 

attaches to school learning influences his/her effort which, other things being equal, may 

determine his/her success or failure (Rosi, 1961). A positive attitude towards school work, Rosi 

argues helps students attain higher achievement scores and, thus, meet school requirements for 

grade promotion. Achievement differences among students may, partly, be explained by 

“affective states as attitudes, motivations, self-perceptions, intentions and expectations “(Fasil et 

al, 1975:54). 

Motivation  

A factor which is equally important to attitude is motivation for achievement or expectations for 

future achievement. “- - - the will to achieve as an early age establishment, - - - has its roots in 

family circumstances” (Musgrove, 1970: 196). There is a general agreement that a child with 

higher achievement motivation will likely be competitive and adaptive to the situation he finds 

himself (Brimer and pauli, 1971). Early failure in school would make students to be failure 

oriented. These students tend to lose their interest towards learning and do not expect themselves 

to be successful. Failure oriented individuals do not only tend to fail in examination, but also 

tend to decide to discontinue their education (Mosgrove, 1970). 

Health problem  

Health problem of students especially in poor areas are very serious. With regard to this, Coombs 

(1985) stated that the learning achievement of students depends largely on the characteristics of 

learners themselves whether they are well-nourished, having physical and mental health. 

However many studies report that in most rural and remote areas of developing countries, school 

students suffer from parasites, fever, malaria, recurring headaches, stomach pains and liver 

problem. Such ill-health problems usually lead students to discontinue their schooling and/or 

performing lows in the classes (Carl-Hill, 2002; Tilaye, 1999; Bishap, 1994).  

Information whether promotes or repeaters are more success oriented seems scanty. Despite the 

shortage of adequate information, it has been found that low interest towards learning would be 

accompanied by failure which, in turn, affects students‟ orientation towards success or failure 

(Brimer and pauli, 1971).  
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2.5.1.2 Teachers’ Characteristics and Wastage  

Among the various factors that aggravate to high wastage rates in secondary education, the 

characteristic of teachers has been recognized as important. Teachers‟ characteristics have been 

considered central in the study of wastage. According to Biniamivon and Glasman (1982), 

teachers‟ characteristic have a direct effect on school out-put and teachers, themselves are 

considered as school input.    

2.5.1.3 Teachers’ Qualification  

In most education literature related to quality and efficiency of schools, teachers‟ qualification 

has a central place. With regard to this, Biniaminove and Glasman (1982) argue that the quality 

of the teacher determines the quality of teaching and educational results.  

Many studies show that teachers‟ qualification and wastage have a significant relationship. 

Coombs (1985) argues that, high wastage rate in the developing countries is partly the function 

of teachers‟ qualification. Although there is an official credential, most teachers “qualified” and 

un qualified, according to Coombs have no enough quality for teaching. Coombs further notes 

that: - - - - - a great many teachers, both qualified and unqualified were forced to teach with one 

arm tied behind them, like a farmer without a hoe or plow. This often meant that everyone was 

going through the notion of schooling, but with little being learned (1985:123) 

The quality and efficiency of education erodes with low education and training of teachers 

(Fuller, 1987). Similarly, Biniamvon and Glasman (1982) consider teachers‟ educational and 

training level as a potent force of school‟s holding power.  

On the other hand, there are other researchers who have indicated that the qualification of 

teachers has little or no positive relationship with students‟ performance ( Chatavanich and Fry, 

1990). According to these writers teachers‟ enthusiasm and sense of responsibility and potential 

is more important than their qualification.  

One of the causes of wastage in terms of both drop-out and grade repetition is the shortage of 

qualified teachers. Among the reasons for the shortage of qualified teachers is brain-drain. The 

United States had more than 34, 000 African students in 1985 many of who are unlikely to return 
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to Africa; there reported to be more than 7000 trained Africans who have opted to remain in 

Europe. Underlying this migration was (among other things) a fall in real incomes of 16 percent 

between 1980 and 1985, which increased the attractiveness of overseas salaries. Of all the 

components that go to make an educational system viable, functional and productive, nothing is 

as crucial as the provision and maintenance of a qualified and satisfied teaching force.  

2.5.1.4 Teachers’ Attitude towards their Profession  

The other important teacher characteristic that aggravate to educational wastage is teachers‟ 

attitude towards their profession. In most developing countries, teachers do not join the teaching 

profession from their interest, which undeniably has a negative influence in school efficiency 

(Chantavanich and Fry (1990), Tekeste (1990). Lack of commitment of a large number of 

teachers as noted by Tekeste would result in low quality of education. So raising teachers‟ 

attitude towards their profession is an important factor that results in the improvement of 

education.  

Finally, teachers‟ attitude towards their students‟ academic ability and future progress is as 

important as their attitude towards their profession. Teachers‟ expectation towards their students 

has to be realistic. The more teachers expectation is realistic, the better the students effort and the 

better their performance. These in turn result in high efficiency of the system (Chantavanich and 

Fry, 1990).  

2.5.1.5 Teachers’ Experience  

Teachers experience is expected to have appositive relationship with school efficiency. Schools 

with better qualified and experienced teachers are expected to have strong holding power and 

make students stay longer is schools. Reviewing many research findings Heyneman (1980) has 

come up with the conclusion that teaches‟ experience and students progress have positive 

relationship. This is also evident in the case of that and (Chantavanich, Chantavanich and Fry, 

1990). Better qualified land experienced teachers may provide better guidance service, and as a 

result students may perform better. This may lower the rate of grade repetition and drop-out.   
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2.5.2 School Related Factors  

2.5.2.1 School Location and Distance  

It is assumed that urban students are more advantageous educationally than rural school students 

(Mass and Creil, 1982). Similarly, Coombs (1985) contends that urban students have more 

access and better progress in school.  

A study on children‟s access to schooling in the India, Himaliyas found that enrolled children 

compared on average of 70% school days due to road blockages caused by bad weather 

condition. Pragaya, (2006, p. 8), report showed that, in Ethiopia each additional kilometer from 

the nearest secondary school reduce registration rates by two to three percentage points.   

Studies illustrate that the ( MoE,2003) distance between schools and home restricts students‟ 

performance due to fatigue, it expends much needed time of rural students, and above all 

distance for rural girls means actual threat by rapists.  Finally, it is possible to conclude that the 

influence of distance particularly for low income families is serious. In rural areas of most 

developing countries, students have to walk long distances to school and tend to dropping out 

sooner if they are suffering from starvation (World Bank, 1980).  

2.5.2.2  Materials and School Facilities 

Material inputs (text book, teaching aids and school library and its adequate service) may 

significantly affect students‟ performance and progress (Fuller, 1987). Researchers like 

Humphreys (1970) canted that shortage of appropriate school facilities aggravate to students‟ 

failure and drop out. As reported by Urwick and Junaid (1991) Nigerian students were found 

functionally illiterate by the time they complete secondary school due to a serious shortage of 

physical facilities, Lack of text books followed by poor teaching. It is widely accepted that 

schools with better facilities and materials that facilitate the instructional process are possibly 

more efficient than others without (Carl-Hill, 2002; Habtamu, 2002, Taylor, 1997).  In relation 

with the above points, Carl-Hill (2002:18) states that: The existing schools are in adequately 

equipped and staffed that there is a critical shortage of text book; and that the teachers do not 

seem to have either the capacity or the equipment to prepare handouts. This imposes several 

problems on the teaching learning process.  
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2.5.2.3 School and Class Size 

There seems no agreement among researchers on which school size is more efficient. Rosi 

(1971), for example, brings to our attention that large and small size schools are not more 

efficient that the middle ones. On other hand, Chantavanich, and Fry (1990) reported that, larger 

schools in Thailand were more efficient than their counterparts.  

Another, probably more important than school size is class size. Tanguiane (1990) has identified 

large class size as one of the causes for wastage. Substantiating this, Tekeste (1990) argue that 

overcrowded classes are one of the major causes for the decline of educational quality in 

Ethiopia. 

2.5.2.4 Level of Absenteeism 

Regardless of the reason absenteeism affects the efficiency of any organization (Pigors and 

Mayors, 1981) particularly schools that have to cover the syllabus designed for a particular 

period of time. In school where teachers are most of the time absent, the course for particular 

grades cannot be covered. This may result in the failure of many students. Similarly, in school 

where many students are absent the number of repeaters and drop-outs is likely to be higher. This 

has been evident in the Ethiopian schools (MoE, 1986). The findings indicated that absenteeism 

resulted in wastage of considerable amount of time allotted to education. Chantavanich and Fry 

(1990) have also reported that schools with lower rate of absenteeism were efficient than those 

with higher absenteeism.  

2.5.2.5 Administrative /Institutional Constraints  

Education for all (EFA) is a goal that all developing countries are striving to achieve by 2015. 

However, studies indicate that achieving the goal is not an easy task. This is due to constraints 

which include in efficiency in administrative capacity (Minga, 1997).   

The policy, which has relevant program and strategy designed to sensitize and demonstrate the 

importance of education for the society, and that has been initiated and accepted heart fully by 

the society can increase the demand for schooling and successfully staying in the system (World 

Bank, 1996).  
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Efficient administrative system is worth having to implement the policy. The problem of school 

management is one of the various factors that cause higher rate of wastage in education (Adane, 

1993). The school principals like other administrators need to have qualification and adequate 

training that would help him/her to develop skills of school leader ship. The assignment of 

untrained and inexperienced educational leaders can aggravate to low efficiency of educational 

system (MoE, 1986b). Similarly, Bekele (2004) had reported that training the principals have, 

and the experiences are positively related to high level of school efficiency.   

Achola et al. (1993) in their study of factors which aggravate to school wastage classify causes in 

to their categories in Shiundu (1999) school factors, out of school factors and combination of 

school and out of school factors. 

2.5.3 Out-of-School Factors  

These includes: socio-economic background, child labor and wastage, occupation of parents, 

parental educational level, and cost of child education.   

2.5.3.1 Family Socio-Economic Background 

Family socio-economic back ground has been known as an important factor affecting students‟ 

school progress. Various studies have shown that there is a strong positive relationship between 

family socio-economic status and students‟ progress or academic status (Fuller, 1987; Simons 

and Alexander, 1980). 

Fuller further contends that “Advantages rooted in social class and  related parenting practices 

may be more or less influential within the third world” (1987: 257). Simmons and Alexander 

(1980) have noted that the effect of family back ground on students‟ school performance. 

According to Fassil, et al. (1975) about 10 to 25% of the variation in achievement scores among 

students is the function of family socio-economic differences that can be measured by education, 

economic and occupational level attained. 

Substantiating this, Niles (1981) argues that materially and culturally privileged children would 

likely be academically better than the less privileged ones. Similarly, Cooksey (1981) has 

documented the association between grade repetition rates and family socio-economic status.  
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Evidence from Latin America and the Caribbean also showed that the majority of repeaters and 

drop-outs belong to families of lower Socio-economic background (UNESCO-UNICEF, 1987).  

Heyneman (1980) concluded that the effect of Socio-economic status on school performance is 

stronger in industrialized societies.  According to him, the relationship between family back 

ground and academic achievement in less industrialized countries is not strong. 

2.5.3.2 Child Labor and Wastage 

In many developing countries, child labor is major obstacle both to provide universal access to 

schooling and to reduce school wastage. The International Labor Organization (ILO) estimates 

that 250 million children between the age of 5 and 20 are toiling in the work force of developing 

countries. About half of these children work full time, while the rest combine work with 

schooling or but the data probable under estimate the unpaid domestic work of girls (ILO,1999) 

The absolute number Asia accounts for three out of five child workers, where as Africa accounts 

one out of three. Some seven percent live in Latin America and less one percent in Oceania. In 

relative term, however, child labor is most common in Africa, Where as estimated 41% of 

children aged five to twenty are working, compared with about 25% in Asia, 17% Latin America 

and 10% Oceania. In all regions, the proportions of child workers are much higher in rural area 

than in urban centers (UNESCO, 1998:20).  

2.5.3.3 Occupation of Parents 

Although an assumption that better education result in better status occupation, in our case this 

may require a closer investigation. Many writers believe that occupational status of parents cases 

variations in academic achievement among student. To support the above idea Cooksey (1981) 

stated that student from parent with different occupational status differ in their performance. 

With regard to this, Niles, 1981 contends that students from parents with high status occupation 

due to the natural and cultural privilege they receive are academically better than non privileged 

ones.  

Colcough (1980) reported that children from farming and other blue collar background families 

had lower passing and survival rates than children from trading, professionals and white collar 
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families. Similarly, Tadesse (1974), in our case, has found that many of the drop-outs were from 

farming families. 

2.5.3.4 Parental Educational Level  

As a socio-economic variable, the educational level parent is assumed to have a significant 

contribution to students‟ success or failure in school. The level of parental education, as viewed 

by Stevenson and Parker (1987), is an important predictor of student‟s performance than other 

variables related to family background.  

The basic assumption related educational level of parents is that well educated parents involve 

more in school affair and encourage their children better.  

2.5.3.5 Cost of Education   

Regularly attending education and completing a given cycle within intended time carry with it 

different type of costs: direct costs, in kind costs, monetary costs, and opportunity costs (Action 

aid, 2003; Carr-Hill, 2002; Wagner, 1993; Graham Brown, 1991).  

In many developing countries including Ethiopia, secondary education is “free” of any direct or 

what is known as „user fees‟. In practice however, parents still making some financial 

aggravating for example, for books, school maintenance fund, sport fee etc (Action-aid 2003). 

As put by (Action-aid 2003), the total costs of all these and other pose a potential burden on poor 

families, particularly (but not only) those with large number of students in school. As a result, 

decision may be made on not only the number of children who should stay in educational system 

but also on the level (cycle) of school to be completed by those who remain in the school. 

Therefore abolition of all user fees may be one step towards enhancing survival rate in secondary 

school particularly for those children whose main reason to quit school early is lack of 

educational expenses.  

In kind cost is also another obstacle to further schooling in most rural areas of developing 

countries. In kind cost, as Wagner (1993) describes it, includes cost of child labor engaged in any 

income generating activities. Another important cost on education that considered as major 

determinant factor for further schooling for students of poor families is money cost, health etc. 
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Particularly, those types of costs are believed to have considerable effect among certain groups 

who are very poor.  

The cost of child labor at home is also another major reason for high drop-out rates in rural areas 

of many developing countries (Wagner, 1993). For instance, study carried out in Uganda shows 

that a large number of children leave school due to their pre-occupation with fishing and cattle 

keeping on to the above-mentioned costs, there is also an opportunity costs for parents keeping 

children in school as child‟s time can be of economic importance to the family. That is, there is a 

wide range of tasks that both boys and girls in rural areas are expected to carry out. This 

opportunity cost finally leads to child dropping-out of school, as he/she is highly required to 

involve in domestic work. In most Africa countries, including Ethiopia the school year takes 

little account of seasonal factor that believed to have high contribution to opportunity cost.  

2.5.4 Socio-Cultural Constraints  

2.5.4.1 Educational Wastage from Gender Perspective 

According to Colclough and Lewin (1993) the ratio of females to male secondary enrollment was 

significantly lower in countries with low Gross Enrollment Ration (GER) than in other countries. 

The World Bank (1995) also noted that the gender gap in school enrollment is of course not just 

a matter of access. In addition to lack of school place for girls, in many countries, parents 

demand for education of their daughters is low reflection both cultural norms and girls‟ work in 

and around the home. Literate parents are more likely than illiterate ones to enroll their daughters 

in school, and the region with the highest proportions of illiterate adult are therefore those with 

widest gender gaps (P:44). 

Some parents believe that boys are more intelligent, that they perform better in school and that 

they are a better educational investment than girls. In addition, parents worry about wasting 

money on the education of girls who are likely, to get parent or married before completing their 

schooling. There is a strong belief that, once marriage, girls become part of another family and 

the parent is lost (Kapakasa, 1992, Davison, 1993).  

Kapakasa (1992) in her study a determinant of girls participation and persistence in school found 

that initiation ceremonies contributed significantly to school drop-out as parents demonstrated 
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willingness to pay more for initiation for their daughters than for regular schooling. Kainja and 

Mkandawire (1989) also contended that will girls as well as boys experience multiple repetition, 

girls are at a disadvantage because the onset of adolescence brings competing damages in school, 

at home and in the community with risk of pregnancy and early marriage.    

In developing countries, particularly in rural parts, girls engaged in domestic works at a very 

early age. This makes them to drop-out and/or repeat classes because it consumes school hours 

and energy.  

Stereotypically, females are conceived by certain society to be too much submissive, timid, 

mentally and physically weak, while males are competitive, courageous and intelligent. As 

result, such differentiation and expectation greatly affect females‟ aspiration and competition in 

education (Almaz, 1991; Alemtsehay, 1985).  

2.5.4.2  Gender and Academic Performance 

An individual‟s gender has been found as one of the major factors associated with academic 

performance and powerful predictor or achievement difference (Hayneman, 1980). He remarked 

that higher performance among boys could not be explained by chance. The difference must 

have some deep rooted reasons from the society. It thus, seems that the difference in academic 

performance between males and females in more of social than biological (Brimer and Pauli, 

1971, Haynema, 1980). The value attached to the education of boys and girls by parent and the 

society at large is the source of the difference. Substantiating this, (Scott and Crark, 1986:523) 

state, “The school as a macrocosm of Society reflects the fact that society values males over 

females” and this reaches the class room. As a result of the attached value to female education, 

teachers give little or no attention for female students (Shakshaft, 1986).  

The difference in school progress between males and females even when they come from similar 

home environment may get its explanation from the cultural background (Ogundale, 1973). 

Besides, lower class girls suffer from both being females and members of lower class (Cooksey, 

1981) and this largely affects their school performance (Success or failure).      
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Early marriage/particularly girls) has a malty dimensional effects. It enhances an only drop-out 

and repetition but also increases fertility, which intern creates burden on the quality of education 

supplied /Habtamu, 2002). 

 A survey conducted by UNESCO in some countries of Africa shows that early marriage is 

traditionally considered as important for young girls, subject as they are to community valves. 

For instance, in Tanzania, the society considers adolescent girls as something that is going to be 

decaying unless used as soon as possible /UNESCO, 1995). Another study on the Massai tribes 

of Kenya indicates that the Massai culture is polygamous, and a man‟s wealth is determined by 

the number of children he has. A daughter‟s marriage increases the wealth of her family through 

combined cattle and cash dowries, and over since a girl joins her husband‟s family up on 

marriage her father is relieved from help (Akaranga, 1995).  

2.5.4.3 Educational Wastage by Grade Level  

Drop-out and Grade repetition rates are statistical methods used to measure the internal 

efficiency of an education system. The higher this rates, the weaker is the efficiency of that 

system. Dropping out can occur at any a Grade level. But studies and national statistics show that 

it is most severe in the first cycle secondary school. The Education Sector Development Program 

(ESDP) of Southern Nation Nationalities and People Region (SNNPR) (1998), for instance, 

reported that drop out, especially in Grades: 9 and 10was a serious problem in the region. A 

study conducted by the Women Affair Department of MoE (1999) pointed out that drop-out rate 

was the highest in the nine grades and it went down in Grades 11 and 12. 

2.6  Strategies of Reducing Educational Wastage 

The education system in developing countries mainly in sub-Saharan African is suffering from 

very low internal efficiency, especially at first cycle of secondary education level. The causes are 

multiple but fall into two general categories: Those that stem from the way the school system 

organized and operates (School intrinsic factors) and those that are rooted in the overall social, 

economic, cultural environment (out of school factors) (UNESCO, 1998). School intrinsic 

factors can be tackled by improving their efficiency in utilizing the available resources at hand, 

where as out-of-school factors can be readily addressed by the education officials even though 
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these forces are largely beyond the control of educators. Out of these, some of the strategies 

forwarded by different authors are out lined below.  

2.6.1 Improving Quality of Instruction and Early Intervention.  

 It is possible to assume that students are for more likely to be motivated to learn and develop 

good attitude towards learning if the curriculum and teaching methods are of high quality. By 

contrast, students who are bored and fail to see the connection between their personal lives and 

what they are taught in schools become candidates for academic failure and eventually dropping-

out. So, there is much, that can and must be donation prove the quality of instruction through a 

concerned strategy to improve the curricula, the training of teachers and the reorganization of the 

school to promote learning.  

2.6.2 Motivating and Training of Teachers  

The teaching force in many developing countries is neither motivated nor trained, and they are 

not the strongest academically and hence lack adequate general academic preparation, 

pedagogical skills or their professional commitment to teaching is low (Lockheed and Verspoor, 

1991). Lack of motivation and professional commitment produce poor attendance and 

unprofessional attitudes towards students (Lock heed and Verspoor, 1991).  

According to these authors, low teachers competence and poor motivation are the results of low 

status offered the teaching profession in many countries. They further stated that status plays an 

important role in attracting academically prepared candidates and encouraging them to remain. 

Teachers‟ status depends on low society and prospective teachers perceive the extrinsic 

compensation and conditions of the work place and the intrinsic rewards of professional 

accomplishments. Thus, according to the authors, status is reflected in salaries, poor working 

conditions and uncertain career, paths and means that the most able students do not become 

secondary school teachers.  

To avoid such inadequacy of skills and improve professional commitment of teachers, changing 

recruitment practices and pre and in-service training and restructuring the incentives for teachers 

to perform well are suggested (Lock heed and Verspoor, 1991).  
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In Zimbabwe, teachers are motivated to stay in the profession because they receive the standard 

salary and are only obliged to serve the government for three years, Gatawa (1986).  

2.6.3 Efficient Utilization of the Available Resources 

Schools and school places in many developing countries are underutilized, UNESCO (1998) 

indicated, two measures are there imperative. One is, since financial and human resources are 

scarce, difficult decisions must be made in determining how best to allocate them, the second is 

these scare resources be used as efficiently as possible.  

2.6.4 School Location Planning  

Scarcity of schools in most developing countries is an obvious problem; tantamount problem 

however, is poor location of schools. Lock heed and verspoor (1991) explained the importance of 

school location. Location of new school should be carefully planned before construction begins. 

Since distance is a significant factor in determining school attendance, particularly girls‟ 

construction of low cost schools closer to community reduces the rate of grade repetition and 

drop-out.  

2.6.5 Making Educational Materials More Available  

Educational materials including text books are scarce in many developing countries. With few 

exceptions, developing countries could not produce good quality learning materials basically due 

to absence of a publishing industry of their own. So, the promotion of national publishing 

industry is a promising strategy (UNESCO, 1998).  

2.6.6 Working hard on Poverty Reduction Strategies Specially Investment on 

Education 

Most of the reasons for educational wastage in developing countries are poverty, directly or 

indirectly. Therefore, poverty alleviation strategy should be given priority. This looks for 

expansion of education by improving access. Thus, investment on education provides a means of 

tackling poverty (World Bank 1980). 
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2.6.7 Adult Literacy Program  

The impact of parents‟ education on the schooling of children is well-documented. So, programs 

that promote literacy among parents are likely to have positive educational effect on their 

children as well, (UNESCO 1998). 

2.6.8 Lowering the Cost of Education  

There are different experiences that several countries have attempted to reduce direct costs of 

education for rural children and girls. Some of the measures include lowering or eliminating the 

school fees, providing instructional materials and uniforms, offering free or standardized 

transpiration, providing school feeding programs. On the other hand, strategies to reduce indirect 

cost include reducing opportunity cost of students through the development of labor saving 

strategies such as timing of the school year (Lock heed and Verspoor, 1991).   

2.6.9 Removing Gender Gap  

UNESCO (1998) suggests that strategies to remove gender gap should concentrate on helping 

girls to stay in the education system and perform well. Various measures have proved effective 

such as reducing school fees for girls, offering flexible school hours and like.  

In general, the above strategies are few to be mentioned to minimize educational wastage i.e. 

Grade repetition and drop-out of secondary schools in developing countries. The realizations of 

the above strategies need the integrated effect of all the stakeholders.   

2.7  Causes of Educational Wastage: A summary  

Although not explicitly put, the causes for dropping-out of school and grade repetition have been 

discussed under the causes of wastage.  

As has been tried to show, various studies have identified a wide range of factors that may be 

responsible to the incidence of dropping-out and Grade repetition. More or less, despite their 

difference in the details, the causes they identified are similar. However, the degree of influence 

one factor has may differ from place to place. Rumberger (1987) categorizes the variety of 

factors into family related, school related, economic related and individual factors. Tanguiane 
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(1990) noted that a multiple of factors are responsible to educational wastage by dropping-out, 

categorizes them into factors related to the educational system, socio cultural nature of the 

society and economic and financial problems. In a more detailed fashion, Tanguiana identifies 

the cause of wastage in terms of both Grade   repetition and dropping-out as listed below.   

a) Scarcity of educational materials  

b) Overcrowded classes  

c) Inadequately trained or totally un trained teachers  

d) Distance between school and residences  

e) Family poverty which forces parents to make use of their children‟s labor (Taguiane, 

1990:57). 

Although the wastage phenomenon in the developing countries can taken different forms 

(Shiundu, 1999), drop-out and Grade repetition were taken as major forms of educational 

wastage in this study.  

The number of causal factors that causes educational wastage i.e. (student dropping-out of school 

and Grade repetition) are categorized into two as school intrinsic factors and out of school 

factors. Under school intrinsic factors, student related factors, teacher‟s characteristics such as 

teacher‟s qualification and their attitude towards their profession, teachers‟ experience; school 

related factors such as school location and distance, materials and school facilities, school and 

class size, level of absenteeism and fourthly administrative/institutional constraints are discussed. 

Family socio-economic background, child labor and wastage, occupation of parents, parental 

education level and socio-cultural constraints like educational wastage from gender perspective 

included in out of school factors discussed as major variables in this chapter.sLevin (1987) 

argues that improving standards and minimizing the drop-out problem is possible only when 

students‟ learning needs are met. Thus, understanding the factors hindering the efficiency of 

education is one of the importance steps in the efforts to minimize wastage. The important 

measures to be taken to minimize or to tackle educational wastage by concerning bodies are also 

proposed.   
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CHAPTER THREE 

METHODOLOGY 

This chapter focuses on the methods employed. It embraces the research design, sample size and 

sampling techniques, instruments and procedures of the data collection and methods of data 

analysis.  The details are presented below.  

3.1 Research Design  

For this study a descriptive survey research design was employed because it could help to reveal 

the current situation of educational wastage in selected secondary schools in gurage Zone. Data 

regarding students‟ enrollment, repetition and drop-out and promotion were gathered from 

Gurage Zone Educational Department 

3.2 Participants of the Study  

 The participants of this study were: general secondary schools principals, students who had 

experienced grade repetition and/or previously dropped out of school but currently Readmitting 

School in 2009/10 academic year and general secondary school teachers were also used as source 

of data for the study.  

3.3 Sample size and Sampling Technique 

Grage Zone constitutes thirteen woredas and two town administration. Since it is difficult to 

include all woredas in this study, the researcher preferred to focus on sample woredas. 

Accordingly, four out of thirteen woredas selected by using purposive sampling technique and 

one town administration were selected using simple random sampling technique. Subsequently, 

four first cycle secondary schools were selected from each sample woreda totally; five second 

cycle secondary schools were selected through simple random sampling technique in order to 

give equal chance to each school to be included in the sample.  

Out of total population, ten percent students were randomly selected from grades: 9, 10, 11 and 

12 to participate in the survey study. On the other hand, in order to select teacher respondents 
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from the sample schools, base for stratified sampling technique was used to categorize them 

regarding gender. As result, equal chance that is 50% was given for both genders to participate 

more female teachers in the study, because their number is less than that of male teachers at 

secondary level, especially in second cycle secondary education. Then, from the total teachers 

50% were selected from each gender through simple random sampling technique. Principals of 

all sample school were taken as a sample through availability sampling technique because such 

posts were only reserved for them. The following Table further illustrates the population and 

sample size. 

Table 2: Population and Sample Size 
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   Source: Field data 
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3.4 Instruments and Procedures of Data Collection  

The study was conducted by using document analysis, questionnaire and interview as data 

gathering instruments.  

Document Analysis   

Data regarding student‟s enrollment, drop-out, grade repetition and promotion was collected 

from printed statistical documents of Gurage Zone Educational Department as well as through 

direct access to the records of the sample schools. Five consecutive years (2005/6-2009/10) data 

were collected to identify the magnitude of grade repetition rate, drop-out rate and over-all 

educational wastage rate in grade level as well as gender.   

Questionnaire 

In computing students and teacher respondents‟ response, the researcher used different scales 

that represent the extent of influence of each factor. These scales were 

1=Very low    2=Low         3=Moderate        4=High      5=Very high 

Two sets of questionnaire were prepared in English for students and teachers of sample schools. 

Later students‟ questionnaire was translated in to Amharic because they have less ability to give 

required information in English compared with teachers. The language translation was done by 

the researcher himself and graduates of English major and Amharic minor teachers at high 

school in Gurage Zone. Basically, questionnaires were preferred to this study, it is the most 

appropriate means to involve large sample and to collect adequate information for the current 

type of study within a limited time frame. 

Two lists of Items, one regarding the causes for grade repetition and the other concerning reason 

for drop-out were provided and both respondents (teachers and students) requested to rate the 

Items on both lists according to their degree of aggravate to students‟ grade repetition and drop-

out at secondary schools in Gurage Zone. The questionnaire was administered to 280 students 

(returnees and repeaters) and 165 teachers. Then, before the distribution of questionnaire, 

necessary oral orientation regarding the purpose of the study and the specific as well as general 

directions of questionnaire was given for the respondents by the researcher at their leisure time. 
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After this, each of both groups of respondents filled the questionnaire and returned back with 

complete information. In this regard, six students related factors, four teacher related factors, four 

schools related constraints, four administrative/ institutional constraints, four socio-economic 

and two socio-cultural constraints that could be possible causes for grade repetition and 

dropping-out of schools in the study area were presented for both respondents. Each Item in the 

lists was constructed in five point scale alternative responses (Likert scale) ranging from 5= very 

high to 1= very low. The mean score for each Item was calculated using median line (i.e. 3.0) as 

a dividing line; those Items whose mean become below 3.0 were assumed as having less 

significant aggravation to the problem and those having the mean score above 3.0 were 

considered as significant factors for the issue under discussion.  

Interview 

The interview was conducted with principals of sample schools to support the data gathered 

through document analysis and questionnaire. In this study nine (9) principals took part in 

providing responses regarding drop-out and grade repetition of secondary schools in Gurage 

Zone. Basically, the structured interview questions of seven (7) Items for principals were 

prepared in English. Interview held with the principals in their office as they were available in 

their office at the working hours. In general, the questions forwarded for the respondents focused 

reasons on drop-out and grade repetition. 

3.5  Pilot Study 

Before the actual data collection the instruments, especially questionnaire that contain 24 Items 

for each variable (drop-out and repetition) was developed .The draft instruments were tried out 

on small scale study that was undertaken in agena secondary school. The questionnaire was 

distributed to the respondents after brief orientation regarding the aim of the questionnaire and 

the method how to fill the questionnaire.    

For pilot study, 12 teachers and 33 students (drop-outs and repeaters) were participated in 

responding and later excluded from the sample population. The field trial had helped to identify 

ambiguities and misunderstanding. To test the validity and reliability of the questionnaire 

Cronbach alpha was used. As result, the reliability level of 0.941 for students and 0.95 for 
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teachers with regard to drop-out were obtained, whereas the reliability level concerning 

repetition was 0.923 for students and 0.93 for teachers.  Subsequently, refinements, for example, 

changing words, instructions and removing of unnecessary questions were made on the 

instruments according to the constructive suggestions and hints that were obtained from the 

adviser. Finally, the pilot study result was shown in the table 5 

Table 3: The Reliability Test Result of Students’ and Teachers’ Questionnaire 

 

3.6 Methods of Data Analysis 

 The educational wastage of a system can be measured by computing repetition, drop-out and 

promotion rates (MoE, 2005). Repetition rate is simply the division of number of repeaters in a 

grade to the enrolment in the previous year but in the same grade.    

The rate of wastage in grade or grades was calculated by simply adding the number of repeaters 

and drop-outs and then dividing the sum by the total number of students in that particular grade 

or grades. In order to estimate the magnitude of wastage of secondary schools, the past five 

consecutive years (2005/2006-2009/2010) data was used.                                            

Percentage and frequency also used to analyze various characteristics of respondents. The 

weighted mean was used to identify which of the Item was rated above average mean score to be 

considered as one of the significant factors for high educational wastage of secondary schools.  

The independent t-test and p-value were employed to test the respondents (teachers and students) 

degree of agreement regarding the important reasons for educational wastage. Data collected 

through different instruments was coded and tabulated. The quantitative data was analyzed using 

SPSS version 20. The t-test of significance of respondent‟s opinion difference was measured at 

alpha level 0.05. Also Chi-square (χ
2
) test was employed to test the significance level of 

students‟ response with regard to reason for going to school and self-concept of students.  

 

No. 

  

Respondents 

 

No. of 

Respondents 

                       Variables 

           Drop-out Grade repetition 

Item Alpha 

value 

Item Alpha 

value 

1 Teachers 12 24 .95 24 .93 

2 Students 33 24 .941 24 .923 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

This chapter deals with the presentation and analysis of data obtained from rosters of sample 

secondary schools and primary data obtained through questionnaires distributed for students and 

teachers and interviews conducted with nine sample school principals. The following section 

present and interpret the findings of the study.  

4.1 Characteristics of Respondents   

As stated earlier (in chapter 3), the subjects of this study were general secondary school students, 

teachers and principals. Under this topic background information of the subjects is presented. 

4.1.1 Background of Student Respondents 

Table 4: Student Respondents Characteristics (n=280)  

No. Background variables Response 

No. % 

    

1 Gender :                   Female 

                                 Male 

131 

149 

46.8 

53.2 

2 Age :                         Below  13  years 

                                  13-15years 

                                 16-19 years 

                                 20 and above years 

          

0 

27 

198 

55 

0 

9.6 

70.7 

19.6 

 

3 Marital status :          Single 

                                  Married 

                                  Divorced                                     

225 

50 

  5 

80.4 

 17.9 

  1.8 
 

Gender and Age 

From Table 10, it can be observed that from the total of 280 student respondents, 46.8 %( n=131) 

were female and 53.2 %( n=149) were male. With regard to their age, most of the respondents 

70.7 %( n=198) and 19.6 %( n=55), were in the age interval of 16-19 years and 20 years and 

above respectively. Most student respondents were 16 years and above i.e 70.7 %( n=198).This 

can imply that they were at the adolescent age when they start to take part in social and cultural 
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practices. Among these practice, marriage can be mentioned as one. But the overwhelming 

majority, that is 80.4 %( n=225) of them were single and 17.9 %( n=50) of them were married 

and 1.8 % (n=5) of them were divorced. This fact revealed that marital status had no fundamental 

effect on academic status of the students in the study area. 

Table 5: Family Background of Student Respondents (n=280) 

No. Characteristics Response 

No. % 

    

1 

1.1 

 Parents education level :   

Father education                Illiterate 

                                          Primary education(1-8) 

                                          Secondary education(9-12)           

                                          T.T.I 

                                          College/University 

                                

 

159 

86 

22 

8 

5 

 

56.8 

30.7 

7.9 

2.9 

1.8 

1.2 Mothers‟ education            Illiterate 

                                          Primary education(1-8) 

                                          Secondary education (9-12) 

                                          TTI 

                                          College (University ) 

168 

83 

16 

12 

1 

60 

29.6 

5.7 

4.3 

o.4 

2 With whom students live :    With both parents 

                                         With one of the parents 

                                          With my gardeners 

                                          Alone 

198 

37 

33 

12 

70.7 

13.2 

11.8 

4.3 

3 Who buys pen, pencil,  

exercise books,                                  Parents  

 and other educational                        Relatives 

  materials                                          By my self 

                                                          Other people 

 

80 

22 

174 

4 

 

 

28.6 

7.9 

62.1 

1.4 

4 Activities  at home                Fetching water 

                                               Playing with friends 

                                               Cooking 

                                               Studying 

                                                Herding Cattle 

79 

11 

101 

9 

80 

28.2 

3.9 

36.1 

3.2 

28.6 

5 Parents‟ occupation :               Farmer 

                                                 Merchant 

                                                Government employee 

                                                Daily laborers                          

216 

44 

18 

2 

77.1 

15.7 

6.4 

.7 
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 Parental Education 

High academic attainment of a mother and father significantly reduce chances of secondary 

school dropout and grade repetition for both girls and boys in rural and urban areas. Educated 

fathers are also interested in the academic progress of their children thus they would be willing to 

spend more time helping their children in academic problems.   

Table 11 indicates that the over whelming majority of the students 56.8% (n=159) fathers were 

illiterate while only 30.7% (n= 86) of fathers were attended primary education. The remaining 

7.9% (n= 22), 2.9% (n=8) and 1.8% (n=5) of the students fathers had secondary education, TTI, 

and College/University education respectively. Thus, the low level of father‟s education may 

have a crucial effect on the survival of the students in the education system. 

For a mother, this phenomenon could perhaps be attributed to the fact that: educated mothers 

reduce the time spent doing household chores while increasing the time spent with their children 

than their uneducated counterparts; also, educated mothers are more effective in helping their 

children in academic work in doing so, they are also able to monitor and supervise their 

children‟s academic progress. But most of students 60% (n=168) response indicated that their 

mothers were illiterate. 29.6% (n=83) student‟s mothers attended secondary education (Grade9-

12). And the remaining 5.7% (n=16), 4.3% (n=12) and 0.4% (n=1) mothers of respondents were 

attended secondary education (9-12), TTI graduates and college/university graduates 

respectively.  

As documented by Stevenson and Parker (1987), parental education is an important predictor of 

students‟ performance than other variables related to family background. But, parental education 

in area where this study carried out was very weak. This can strongly results grade repetition and 

drop-out because illiterate parents can‟t provide sufficient support for the children regarding 

educational affairs. Moreover, mothers being illiterate aggravate this problem. 

The Home Environment 

Furthermore, 70.7% (n=198) of student respondents said that, they are living with both 

parents.13.2 %( n=37) of them live with only one of the parents and 11.8% (n=33) of them live 

with their gardeners and only 4.3 % (n=12) of them live alone. So it is possible to reduce that 
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most of student respondents were living with their parents. So the psychological atmosphere in a 

home of student respondents was good. This showed that parents‟ educational level was more 

important in determining repetition and drop-out of students than with whom the students living. 

Educational Materials  

In addition, Item number 3 in the Table 11 reveals that educational material costs and other 

educational expenses covered by respondents themselves i.e.62.1% ( n=174). Only 28.6% ( 

n=80) of student respondents‟ educational material costs were covered by their parents and 7.9% 

(n=22) and 1.4% (n=4) of students respondents‟ educational material costs were covered by 

relatives and others respectively. This showed that most parents didn‟t give necessary support for 

their children in schooling.  So, this could be mentioned as one of the potential factors for early 

leaving of school and grade repetition (wastage) at secondary schools of Gurage Zone. 

Activities at Home 

Regarding students activities at home, most of students 96.8% (n=271) responded that they 

involved in non-academic activities. The majority of them were taking part in household 

activities such as cooking 36.1 %( n=101), herding Cattle 28.6% (n=80), fetching water 28.2% 

(n=79) plying with friends 3.9% (n=11). The only 3.2 %( n=9) of students studying at home. 

This indicated that most of the students couldn‟t get adequate time and opportunity to study 

which have a significant effect on the survival of students in the system.  

Parental occupation 

As shown in Table 11, majority of the parents 77.1 %( n=216) were farmers. About 15.7 %( 

n=44) of parents were merchants, 6.4 % (n=18) and 0.7% (n=2) parents were government 

employees and daily laborers respectively. From this point of view, it is generally understood 

that the average income of such parents, who were involved in farming would not be sufficient 

enough to support the family needs and to cover the cost of educating their children. The lower 

income of parents may force students to drop-out and/or repeat the grade for they cannot be able 

to what the school requires from them. 

Other finding (Colcough, 1980) reported that children from farming and other blue collar 

background families had lower passing and survival rates than children from trading, 
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professionals and white collar families. Similarly, Tadesse (1974), in our case, has found that 

many of the drop-outs were from farming families. 

Table 6: Students Attitude towards Learning and themselves Characteristics (n=280) 

No                         Characteristics                Response    

   No. % df
 

  χ
2
 

       

1   Reason for          I like learning 

 going to              I see my friends  

 school:                I like my teachers 

                      My parents ordered me 

              

182 

50 

18 

30 

 

65.0 

17.9 

6.4 

10.7 

 

 

 

   3 

 

 

 

 

  246.4*
 

 

 

 

2 Self concepts      I am excellent student 

of students:         I am medium achiever 

                             I am low achiever                                             

26 

65 

189 

9.3 

23.2 

67.5 

 

    2 

 

 

155.24*
 

 
Note:  df=degree of freedom   *= indicates statistically significant result at α level .01                                                                                                

In Table 12 Item number 1 depicts that large number of respondents 65% (n=182) reported that 

they like school learning. But, as the remaining respondents 17.9% (n=50), 6.4% (n=18) and 

10.7% (n=30) responded they see their friends, they like their teachers and their parents ordered 

them respectively to go to school. However, the Chi-square
 
result (χ

2=
246.4, p<0.01) assured that 

significant majority of students perceived learning when they are going to school. This can be 

interpreted that most of the students had positive attitude towards school learning. But their 

success in school was not satisfactory, which might be caused by another variable rather than 

student‟s attitude towards learning at secondary level of the study area. This doesn‟t go in 

conformity with what has been argued by Rosi (1961) and Fasil, et al. (1975). These scholars 

stressed that, level of one‟s attitude towards school learning largely influence his/her success and 

stay in the school. 

In addition, Item 2 in Table 12 reveals that most of student respondents 67.5 %( n=189) thought 

that they are low achievers inherently. Only few 9.3 %( n=26) of them believed that they are 

high achievers. In dissimilar manner, the Chi-square result (χ
2
=155.24, p<.05) revealed that there 

is statistically significant difference between opinion of respondents regarding their self concept. 

Whatever it is, it can be concluded that the attitudes that students attached to their performance 
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hampered their survival in the system. This finding is related with the work of Tekeste (1990) 

which asserts that students‟ attitude toward themselves directly influence their academic status. 

4.1.2 Characteristics of Teacher Respondents 

This variable consisting teacher‟s personal, educational and professional characteristic which are 

presented in the Table below.    

Table 7: Background of Teacher Respondents (n=165) 

No.                       Background Variables Response 

No. % 

    

1 Gender                                                Female 

                                                            Male 

50 

115 

 

30.3 

69.7 

 

2   Age                                                25 and below 

                                                         26-30 

                                                         31-34      

                                                         35 and above 

                                                

61 

42 

35 

27 

36.9 

25.5 

21.2 

16.3 

3  Educational                                  Grade 10/12complet 

status                                            TTI 

                                                     Diploma 

                                                    Degree and above 

 

- 

- 

4 

161                                  

- 

- 

2.4 

97.6 

4 Service in teaching                        3 years and blow                                                                                                                                   

                                                      4-6 years 

                                                      7-10 years 

                                                      11 and above years 

22 

61 

41 

41 

13.3 

37 

24.8 

24.8 

5  Satisfaction in being teacher     strongly  satisfied                       

                                                    satisfied  

                                                    Dissatisfied 

                                                   Strongly dissatisfied 

43 

40 

32 

50 

26 

24.2 

19.4 

30.3 

As it can be seen from Table 13, 69.7 %( n=115) of the teachers included in this study were male 

and the remaining 30.3 % (n=50) were females. This shows the rarity of female teachers in 

secondary schools of Gurage Zone compared to their male counterpart. The rarity of females 

may be one of the possible reasons why female students abandon schooling at their early age.  

With regard to teacher respondents‟ age, most of the respondents 36.9 %( n=61) and 25.5% 

(n=42) were in the age interval of 25 and blow years and 26-30 years respectively. On the other 
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hand, 21.2 %( n=35) and 16.3 %( n=27) of the teachers were in the age interval of 31-34 years 

and 35 and above years respectively. 

As indicated in the Table above, majority of teaching force 97.6 %( n=161) in the sample 

secondary schools were Degree and above. Others 2.4 % (n=4) were diploma. This indicated 

that, although majority of teachers of selected secondary schools were degree , 97.6%(n=161) of 

them were degree graduates which is not appropriate qualification for second cycle secondary 

schools according to new education and training policy of Ethiopia (1994) E.C. Moreover, 2.4 

%( n=4) teachers were Diploma. This can have an impact on internal efficiency of education 

system. Similar finding were reported by other researchers (Glasman and Biniaminove, 1982; 

Coombs, 1985). 

Another teachers‟ background information presented in the Table 13 is service year of 

respondents in the study area. 37 % (n=61) of them served in area for 4-6 years. 24.8 % (n=41) 

and 24.8 % (n=41) of respondent teachers were served in the study area for above seven years. 

So, they could have sufficient information and better knowledge about factors behind high 

educational wastage of secondary education in the study area. 

Teacher respondents were also asked to indicate their satisfaction as being a teacher. As showed 

in the Table above, 30.3 %( n=50) and 19.4 %( n=32) of them were not satisfied in their 

profession. It is evident that, higher and positive attitude towards their profession aggravates to 

higher school efficiency. Therefore, the dissatisfaction of teaching force of secondary schools in 

the study area had great aggravation for educational wastage. In order to reduce wastage that 

occurs, due to students dropping-out and repeating a grade, the teacher has to be motivated. 

Similarly, as documented by (Chantavanich and Fry, 1990; Tekeste, 1990), teachers do not join 

the teaching profession from their interest has a negative influence in school efficiency. 

4.2 The Magnitude of Educational Wastage  

This study was targeted at indicating the magnitude of educational wastage due to grade 

repetition and drop-out and identifying the factors aggravating to educational wastage in Gurage 

Zone at secondary Education. 
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4.2.1 Rate of Repetition  

Table 6 presents repetition rates computed based on percentage of enrolment in 2005/06-2009/10 

academic years. The data reveal that repetition rates in secondary schools in which this study was 

carried out was higher in the last grade of secondary level (Grade 12) which is about 50.18% and 

followed by grades: ten (24.8 %) and  eleven (10.09%). 

Table 8: Average Grade Repetition Rate and its Magnitude by Grade Level (2005/06-

2009/10) 

Academic  

year 

                                                              Grade  

     9        10  11 12 Average  

2005/6      1.12       15.1  9.5 35.1     15.2  

2006/7      0.46       26  7.44 42.51     19.1  

2007/8      0.97        21.1   9.59 51.69     20.83  

2008/10      3.61        27.4  9.54 56.75      24.3  

2009/10      4.03        31.2  14.4 64.87     28.62  

Average      2.04       24.8  10.09 50.18     21.77  

        Source: Calculated from data obtained from sample schools 

As most of secondary school principals replied during the interview, the reason for high rate of 

repetition at grade 12and10 is that most of students do not attend the classes since teachers 

assessment scores at school level has no value because promotion or repetition will be decided 

based on their scores on national examination, even though the national examination is prepared 

from what they have learnt at school. This misconception further magnified by their saying 

“wose mi” meaning, the Matric(national) examination will decides.  

In addition, it is also possible to see the magnitude of repetition rate across the past five years. 

The highest repetition rates were registered in the 2008/9 and 2009/10 academic years with an 

average of 24.3% and 28.62% respectively. In general, in terms of education level, second cycle 

secondary education (Grade 11-12) was affected more by grade repetition compared with first 

cycle secondary education (Grade10-9). This probably happens because in the new Education 

and Training Policy, there should be repeaters in these grades (Grade 9-10) because continuous 

assessment was allowed at secondary school (MOE, 1994). However, students are still repeating 
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at these grades as it can be seen from Table 6. This indicates that evaluating students by 

continuous assessment policy was not applied in expected manner in this study area. 

4.2.2 Drop-out Rates 

As it can be seen from Table 7 below, even though there seems to be no regular pattern of drop-

out rates among grade levels, the highest drop-out rates were observed at grade nine (14.5 %) 

and grade ten (11.8%) which is higher than national average (15.1%) and regional average 

(17.7%) registered at secondary level as high drop-out rate in 2009/10 (MOE, 2011). In addition, 

in the five academic years considered in this study, the drop-out rates ranged from 8.45% to 

16.8% at grade 9, from 9.3% to 18.7% at grade 10, from 8.3% to14.1% at grade 11, from 2.7% to 

9.7%, from 3.9% to 9.1% at grade 12. However, it is possible to conclude that highest percentage 

of drop-out was observed at grade 9 in 2006/7.Regarding drop-out rates, sample school 

principals those who were asked said that large number of students dropped-out in grade nine (9) 

due to most students didn‟t know the value of education and they were not target enough to 

complete their education as well as in some districts, the secondary schools are at distant which 

made them to worry because of hunger, thirsty and fatigue which lead them to drop-out at grade 

nine. 

Table 9: Average Drop-out Rate and its Magnitude by Grade Level (2005/6-209/10) 

Academic 

year
 

                                                              Grade 

       9  10  11  12 Average 

  2005/6      18.9  14.1  2.7  4.1 9.95 

2006/7      12.2  12  3.6  6 8.45 

s2007/8      9.3  8.3  8.6  8.3 8.62 

2008/9     18.7  9.1  9.7  9.1 11.65 

2009/10     13.7  13.9  6.9  3.9 9.6 

Average    14.56  11.48  6.3  6.28 16.8 

              Source: Calculated from data obtained from sample schools.  

Indeed, dropping-out can occur at any grade level. But as many studies and national statistics 

showed it is more severe in the first cycle secondary education grade. For instance, the Education 

Sector Development Program (ESDP) of SNNPRS (1998) reported that drop-out in grade 9and 
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10 was a serious problem in the region which is in the same direction with the current finding. 

MOE (1999) also more assured the highest drop-out rate of first cycle secondary education 

grade.       

4.2.3 Gender Difference in Drop-out and Repetition Rates  

Different researches investigated on the problem of educational wastage (Grade repetition and 

drop-out) revealed that the rate of wastage varies based on students‟ background. One of the 

principal factors related to school dropping-out and repetition is the issue of gender. Table 8 

below presents the pattern of drop-out and repetition by student gender over the period of five 

years (2005/6-2009/10). 

Table 10: Drop-out and Repetition Rate by Gender (2005/6-2009/10) 

   

Rate     
 

 

Gender 

                           Academic       year 

2005/6 2006/7 2007/10 2008/9 2009/10 Average 

        

 R
e
p

e
ti

ti
o
n

  
  
  
  
  
  
  
  
 

R
a
te

 

 

  M 14.2 17.3 18.2 21.4 25.3   19.28 

   F 16.3  20.9 23.46 27.2 31.9   23.95 

   T  15.2 19.1 20.83 24.3 28.6   21.6 

 

 

       

D
r
o
p

-o
u

t 

R
a
te

 

   F 7.7 5.9 7.0 9.2 3.4   6.64 

   M 12.2 11 10.24 14.1 15.8   12.66 

   T 9.95 8.45 8.62 11.65 9.6   9.65 

   Note:      M=Male              F=Female               T=Total 

According to the data in the Table 8, it has been found that the grade repetition rate is higher 

among girls than boys over the past five consecutive years .In contrast, the rate of drop-out is 

higher among boys than girls over the same period.  The five years rate of repetition for girls and 

boys was 23.95% and 19.28% respectively. On the other hand, the five years average drop-out 

rate is 6.64% for girls and 12.66% for boys respectively whereas the national average for both 

genders was nearly 13.0% in 2009/10. Indeed, the data shown high repetition and drop-out rates 

for both gender, however, it was overwhelmed for girls in repetition and for boys in drop-out. As 
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one can see from the data, in both aspects (Grade repetition and drop-out) the observed rates are 

greater than the national average. Thus, depending on average scores of repetition and drop-out 

of both genders in above Table, boys were affected more by educational wastage than girls in 

sample schools. 

Some of the obviously perceived reasons that resulted in more male drop-outs in this study area 

were: migration of students to Addis Ababa for commerce purpose can be mentioned as one of 

the reasons for males drop-out.  This means that in past four and five years, most of male 

students involved in this task in order to generate daily income. Another reason for the increased 

number of males drop-out can be their engagement as daily laborer in different activities such as 

trade and farming etc. Since education takes long time to complete and to be fruitful, they 

believe that it needs more financial resources until the completion of the cycle. At present the 

growing number of towns within the Zone is another cause which attracted their attention for 

daily labor and low interest for education, which intern paved the way for their drop-out. 

However, the reason why number of female repeaters excelled that of males include illiteracy of 

their mothers, household chores, lack of  self-interest for education and misconception that males 

perform better than them. This seems to affect not to concentrate in their study and class 

activities which paved the way for their repetition.         

To support the finding of the document analyses, sample school principals were asked about 

drop-outs in their school with regard to gender. Even though they replied differently, most of 

them (6) from the total respondents (9) reported that males mostly dropping-out the school for 

different reasons such as engaging on daily labor, harvesting crops during the time of harvesting, 

and other income generating activities like retailing. In the end, all this non academic activities 

gradually lead students to be absent in the class frequently and finally pave the way for dropping-

out of the school.  
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4.2.4 Over-all Educational Wastage 

Table 11: Repetition, Drop-out and Over-all Wastage Rates of 2005/6-2009/10 (Grade 9-12) 

R
a
te

 

 

 

                                    G   r   a   d   e           a   n   d                 Gender 

             9                                   10  11  12  

 M   F T   M F T  M F T    M  F  T    

                    

 R
e
. 

  
  
  

  2
.1

 

2
.7

 

2
.4

  
  
 

  
 

  
 

 2
1
.3

 

 2
8
.3

 

2
4
.8

 

  9
.1

 

1
0
.9

 

 1
0
 

     4
3
.2

 

  5
7
 

 5
0
.1

 

    

  
D

r
. 

 1
5
.6

 

1
3
.5

 

1
4
.5

 

  1
3
.7

 

9
.2

 

1
1
.5

 

 8
.2

 

4
.4

 

6
.3

 

    
  
  

7
.8

 

 4
.8

 

 6
.3

 

   
  
  
 

 

O
A

W
 

 1
7
.7

 

1
6
.2

 

1
6
.9

 

  3
5
 

3
7
.5

 

3
6
.3

 

 1
7
.3

 

1
5
.3

 

1
6
.3

 

   5
1
 

 6
1
.8

 

 5
6
.4

 

   

Source: Calculated from documents obtained from the sample schools.                                                                

OAW= Over-All Wastage      Re=Repetition    Dr=Drop-out       M=Male   F=Female      T=Total 

The data in Table 9 reveal that, the percentages of repeaters were higher among females than 

males for all grades (9-12) when all academic years are considered. Furthermore, the percentage 

of highest female grade repetition was observed at Grade 12. Regarding drop-out rates (see Table 

9), highest percentage of drop-outs were observed among boys than girls for all grades in all 

academic years. And also highest percentage of boys dropped-out in Grade 9. 

In general, when the rate of over-all wastage calculated based on the two indicators (repetition 

and drop-out) as a percentage of over-all enrolment for each grade, the highest wastage rate is 

observed in grades: 12(61.8%), 10(37.5%) and 9(17.7%) which is greater than the national 

(21.6%) and regional (31.3%) averages as reported in 2009/10 academic year (MOE, 2011). 

Whereas relatively lowest wastage rates were observed in grades: 11(15.3%), .The` study further 

revealed that the over-all wastage rates tend to decrease as we go down grade twelve to eleven 

s(12-11)on the other hand  increase as we go down grade eleven to ten(11-10) then finally 

decrease as we  go down grade ten to nine (10-9). The possible explanation for the highest 

wastage rate among boys than girls in the study area particularly on grade nine and eleven (9and 

11) may be due males‟ , involvement in income generating tasks such as  trade, farming and lack 

of interest in education since it is not immediate source of economic advantage. In terms of level, 

wastage in the study area was higher in second cycle secondary schools (Grade11-12) than first 

cycle secondary schools (Grade9-10). Such a considerable rate of wastage at second cycle 
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secondary education may worsen the gravity of the problem in the education system of the 

country. In this manner, fewer places will be available for other student not yet provided for 

educational potentiality and progress might be better than that of the repeaters and drop-outs 

when educational resources are in limited supply. The cost of providing class room, equipment, 

materials and teachers for students who will either drop-out of school system or will repeat grade 

(s) before completing a given cycle of education is, therefore, one of the serious hindrances to 

educational advancement.  

4.3 Major Factors behind Educational Wastages of secondary Schools in the      

Study Area                                                                            

This study was aimed to identify the magnitude of educational wastage of secondary education in 

Gurage Zone. An attempt was also made to identify some students, teachers, school related and 

administration/institution, socio-economic and socio-cultural constraints that may have 

significant effect on high educational wastage of secodary education in the Zone. There is no one 

single factor that influence for wastage of education system. The combination of number of 

factors aggravateds to students‟ grade repetition and school leaving. But it is important to 

mention that all stated factors are not equally significant for low internal efficiency. For this 

purpose, the researcher interested to present and discuss the findings in their order on the 

questionnaires. 

4.3.1 Students Related Factors 

As students are direct beneficiary of education; various factors those aggravated to educational 

wastage could be attached with students. Among these variables, failure in study hard, lack of 

interest in education, low future success expectation, frequent absenteeism, students‟ health 

problem and low self conception due to previous failure in exam are presented in Table 14 below 
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Table 12: Students Related Factors behind Educational Wastage of secondary Schools 

Gurage Zone 

 

 

 

 

 

N

o. 

 

 

 

 

 

Factors 

 

  
  
  
  

R
e
sp

o
n

d
e
n

ts
 

 

 

 

 

Mea

n of 

repet

ition 

 

 

 

 

 

 

SD 

 

 

 

Mea

n of 

drop 

–out 

 

 

 

 

 

 

SD 

 

 

 

 

Weighe

d 

Mean 

of  

Wastag

e 

 

 

 

 

 

SD 

 

 

 

 

Over-

all 

wasta

ge 

avera

ge 
 

 

 

 

 

 

 

SD 

 

 

 

 

 

T 

Valu

e 

 

1 Failure to study 

hard 

S 4.43 1.0

0 

3.42 1.2

6 

3.93 .83 3.84 .97 3.28
* 

 

T 3.54 1.7

2 

3.52 1.2

9 

3.54 1.2

8 

 

2 Lack of interest 

in education 

 

S 3.83 1.1

7 

3.18 1.1

8 

3.50 .88 3.67 .90 -

6.85
* 

 

T 4.39 .88 4.06 .91 4.23 .73 

3 Low future 

success 

expectation 

 

S 3.63 1.1

3 

3.9 1.0

6 

3.7 7 

.87 

3.84 .85 -

2.99
* 

 

T 3.94 .96 4.21 .84 4.08 .71 

4 Frequent 

absenteeism 

 

S 3.76 1.2

8 

3.65 1.1

8 

3.71 .95 3.84 .93 -

5.39
* 

 

T 4.29 .93 4.33 .85 4.31 .68 

5 Pupils health 

problem 

 

S 2.62 1.2

7 

2.89 1.2

9 

2.76 1.0 2.89 1.1

3 

-

4.17
* 

 

T 3.54 1.4

5 

3.12 1.5

8 

3.33 1.3

8 

6 Low self 

conception due to 

previous failure 

in exam. 

S 3.62 1.3

3 

3.59 1.2

7 

3.6 1 

.95 

3.58 .97  

.87
N

S 

 

T 3.67 1.3

2 

3.33 1.3

9 

3.5 1.0

4 
    Note:             S=Student T=Teacher                *= statistically significant result at α level .05                                                                                               

                          SD=Standard deviation                        NS= statistically not significant result at α level.05                                                                                                                             

                                                                                                          s 

Table 14 presents students and teacher‟s ratings of students‟ related factors that linked with 

educational wastage of secondary schools in Guraege Zone. To begin with, respondents were 

asked to rate the aggravation of students‟ failure to study hard for repetition and dropping out of 

students in secondary schools of the study area. The computed wastage mean scores of students   
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(Mean=3.93, SD=.83), teachers (Mean=3.54 SD=1.28) and over-all wastage average 

(Mean=3.84, SD=.97, t=3.28, p<.05) above the average rating (3.0) on the Likert scale. This 

shows that student‟s pin-pointed failure to study hard as the major cause for grade repetition and 

drop-out and they also described the highest aggravation of these two variables (repetition and 

drop-out) for educational wastage. In similar manner, the wastage mean score of teachers as 

listed above indicated that the mentioned Item as a potential factor for educational wastage at 

secondary level in this study area. Generally, the overall wastage average assured the high 

aggravations of this Item for educational wastage of secondary education in the study area.  The 

difference between opinions of respondents was tested using t-test. The computed t-test result 

revealed that the observed opinion difference between respondents is statistically significant. 

However, depending on the overall wastage mean score, it is possible to conclude that failure to 

study hard is one of the major causes for educational wastage of secondary schools in the study 

area. 

Similarly, in the Table 14 the impact of students‟ lack of interest in education on wastage of 

sample secondary schools was indicated in the computation. In Table 14 Item number two, the 

calculated wastage mean scores of students (Mean=3.50, SD=.88), teachers (Mean=4.23, 

SD=.73) and over-all wastage average (Mean=3.67, SD=.90, t=-6.85, p<.05) rated above average 

(3.0) on the Likert scale. As students‟ response, it is possible to judge that lack of interest in 

education as crucial factor for grade repetition and drop-out (wastage). Likewise, teachers 

identified the same Item with great emphasis to show its high aggravations of educational 

wastage. Besides this, the over-all wastage average depict that all respondents perceive students‟ 

lack of interest in education as one of the significant factors for educational wastage of 

secondary schools of this study area. However, the t-test result reveals that there is statistically 

significant difference between opinions of the respondents. On the base of mean scores, it is 

possible to conclude that students‟ lack of interest in education could be included among the 

major causes for inefficiency/wastage/ of secondary schools in this study area. Lack of interest in 

education may result from the way students see their future success in school work and future 

achievement (Fasil et al.1975). 

The effect of low future success expectation of students on education of secondary schools in 

this study area was checked (see Table 14). The computed wastage mean scores of students 
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(Mean=3.77, SD=87), teachers (Mean=4.08, SD=.71), and over-all wastage average (Mean=3.84, 

SD=.85, t=-2.99, p<.05) depicted in the Table are above the median rate (3.0) on the Likert scale.  

The reflected view of respondent students revealed that low future success expectation caused 

educational wastage in Gurage Zone at secondary level. Furthermore, teachers strongly admitted 

this Item as highly aggravating factor for educational wastage in this study area. The response 

value of teachers manifested for wastage is higher than that of students. This difference can be 

the results of degree of believe that the respondents have, to judge how much the mentioned 

variable could aggravate to educational wastage in their locality. Moreover, the over-all wastage 

average also strengthened aggravate of this Item for the issue under discussion. The t-test value 

revealed that there is statistically significant opinion difference between the two groups of 

respondents. However, the possible conclusion for this finding can be low future success 

expectation of students is one of the major causes of educational wastage of secondary schools in 

this study area. 

As shown in the Table above (see Table14), the respondents were asked to rate to what extent the 

frequent absenteeism of students could aggravate to grade repetition and dropping-out of school 

educational wastage/in secondary schools in this study area. As a result, wastage mean values of 

students (Mean=3.71, SD=.95), teachers (Mean=4.31, SD=.68) and over-all wastage average 

(Mean=3.84, SD=.93, t=-5.39, p<.05) rated above the median rate (3.0) on the Likert scale. In 

strictly speaking, students categorized this Item among potentially affecting factors of internal 

efficiency of secondary education. Furthermore, teachers have given high weight rather than 

students for its seriousness.   In addition, depending on over-all wastage average, it is possible to 

include frequent absenteeism of students under basic causes of educational wastage of secondary 

schools of the study area. However, the t-test results shown a significant difference between 

perception of teachers and students on frequent absenteeism in resulting educational wastage. 

Thus, according to over-all wastage average, the possible conclusion could be frequent 

absenteeism is one of the major factors of educational wastage in Gurage Zone secondary 

schools. It is possible to see this finding with conformity of another research finding which was 

stated as the schools with lower rate of absenteeism were efficient than those with higher 

absenteeism (Chantavanich and Fry, 1990).  
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Item number 5 presented in the Table 14, is the students‟ heath problem. Mean scores of students 

(Mean=2.76, SD=1.0), teachers (Mean=3.33, SD=1.38) and over-all wastage (Mean=2.89, 

SD=1.13, t=-4.17, p<.05) indicated in the Table. As one can see from the data, the mean 

responses of students rated blow the moderate rating (3.0) in contrast to teachers‟ response. This 

shows the opinion variation between teachers and students regarding this variable. Teachers 

admitted this item as a constraint that has aggravated to educational wastage; but students were 

not. Furthermore, the over-all wastage average reveals that student‟s health problem as not major 

reason of educational wastage in the study area. The significance of this opinion difference was 

tested using t-test. The t-test result confirmed that the observed opinion difference between 

respondents is statistically significant. Even though, teachers identified students‟ health problem 

as important factor for wastage, regarding over-all wastage average, this variable is not included 

in major cause of educational wastage in the study area at secondary level. 

 Even though, this finding is not in the same direction with previous research findings, it is 

impossible to expect good academic achievement from students without good health. Coombs 

(1985) stated that the learning achievement of students depends largely on the characteristics of 

learners themselves whether they are well-nourished, having physical and mental health. As 

reported by many other findings, fever, malaria, recurring headaches, stomach pains, liver 

problems are serious in most rural and remote areas of developing countries. Such problem 

usually lead students to discontinue their schooling and/or performing low in the classes (Carl-

Hill, 2002; Tilaye, 1999; Bishop, 1994). 

The last but not least student related variable incorporated in Table 14 was the students‟ low self- 

conception due to the previous failure in exam. The aggravation of this variable to grade 

repetition and dropping-out of school in the sample secondary schools was computed. The 

calculated wastage mean scores of students (Mean=3.61, SD=.95), teachers (Mean=3.5, 

SD=1.04)) and the over-all wastage average (Mean=3.58, DS=.97, t=.87, p>.05) found to be 

above the average rate (3.0) on the Likert scale. This reveals that both groups of respondents 

(teachers and students) perceived students‟ low self-conception due to the previous failure in 

examination as one of the significant factors for educational wastage (combined effect of grade 

repetition and drop-out). Furthermore, the t-test result also reveals that there is no statistically 

significant difference between the opinions of the respondents. It is thus safe to conclude that the 
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students‟ low conception due to the previous failure in examination could be embraced among 

the main causes for inefficiency of secondary schools in this study area.  

Similar finding has been recorded by previous studies. For example, Colman (1970) stated that 

early failure in school would make students to be failure oriented. These students tend to lose the 

interest towards learning and do not expect themselves to be successful. The failure oriented 

individuals do not only tend to fail in examination, but also tend to decide to discontinue their 

education. 

To summarize, among the six students related factors failure to study hard, lack of interest in 

education, low future success expectation, frequent absenteeism and low self conception due to 

previous failure in exam were identified as significant causes for high educational wastage of 

secondary schools in Gurage Zone. But student‟s health problem was not emphasized as crucial 

constraint. 

4.3.2 Teacher Related Factors 

It could be difficult to expect good performance and progress of students in schooling having 

teaching force with low or no interest and satisfaction in teaching profession. The provision   
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Table 13: Teacher Related Factors behind Educational Wastage of secondary Schools in 

Gurage Zone (n=280)  
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SD 
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 Mean 

of 

Wastag

e 

 

 

 

 

SD 

 

 

Over-all 

Wastage 

Average 

 

 

 

 

SD 
 

 

 

 

T 

value 
 

1 Lack 

encouragemen

t to students  

from teachers 

 

S 3.54 1.3

0 

3.41 1.3

7 

3.48 1.0

2 

 

  3.37 

 

1.0

3 

 

3.59* 

T 2.75 .34 3.29 1.3

4 

   3.02 . 98 

2 Assignment 

of  

less 

experienced 

teachers 

 

S 2.52 1.3

2 

2.51 1.1

0 

  2.51 .91  

    2.42 

 

.91 

 

3.82* 

T 2.08 1.0

2 

2.09 1.0

1 

  2.09 .83 

3 Professionally 

disappointed 

teachers 

 

S 3.69 1.1

2 

3.69 1.2

2 

 3.69            .83  

    3.52 

 

.98 

 

6.49* 

T 2.58 1.3

8 

3.31 1.5

7 

  2.95 1.1

9 

4 Assignment 

of less  

qualified 

teachers 

S 3.09 1.3

1 

3.04 1.2

7 

  3.o7  .99  

     2.96 

 

1.0

6 

 

3.54* 

T 2.64 1.3

9 

2.57 1.4

1 

  2.61 1.2

3 
    Note: S=Student T=Teacher   SD=Standard deviation      *= statistically significant result at α level .05                                                                                                                                                                                                                               

                                         

In Table 15 for Item number 1, the calculated wastage mean value of students (Mean=3.48, 

SD=1.02), teachers (Mean=3.02, SD=.98) and over-all wastage average (Mean=3.37, SD=1.03, 

t=3.59, p<.05) observed. Regarding students wastage mean score, lack of encouragement to 

students from teachers can be put among the major causes of grade repetition and drop-out 

(Educational wastage) since it was rated above moderate on the Likert scale. In similar fashion, 

teachers wastage mean value rated above the average score (3.0) that revealed the high 

aggravations of the same variable to educational wastage. In addition, over-all wastage average 

was rated above the median, which was observed for Item number one. Thus, all respondents 

valued above median rating (3.0) on the Likert scale that indicates lack of encouragement to 
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students from teachers have high aggravation to educational wastage on secondary level of 

education of sample schools in study area. Beside, t-test was used to test the opinion difference 

between the respondents. The t-test result reveals that there is statistically significant opinion 

difference between respondents and this only shows the degree to which their agreement 

differed. However, as both respondents have mean value above the average, we can say that they 

agreed that lack of encouragement to students from teachers could be categorized as one of the 

major cause for educational wastage of secondary education in the study area. This means in 

other words, the secondary school students need encouragement from teachers to stay in school 

and to perform well. 

Table 15 also indicates the assignment of less experienced teachers in resulting educational 

wastage at secondary education. It is evident that, the calculated wastage mean scores of students 

(Mean=2.51, SD=.91), teachers (2.09, SD=.83) and over-all wastage average (Mean=2.42, 

SD=.91, t=3.82, p<.05) rated below the median on the Likert scale. In strictly speaking, the 

observed mean value of students showed the aggravation of assignment of less experienced 

teachers to educational wastage is relatively low compared with teachers mean value. 

Furthermore, the over-all wastage average is still less than the moderate rating (3.0) on the five 

likert scales. On the other hand, the t-test result shows there is statistically no association 

between opinions of respondents on assignment of less experienced teachers to aggravating 

Grade repetition drop-out (wastage). Even though statistically significant difference was observe 

between teachers and students, the mean value for both groups is much below the average. Thus, 

it is not possible to include assignment of less experienced teachers as major causes for 

educational wastage of secondary schools in Gurage Zone. 

Teachers‟ disappointment in their profession is another variable treated in Table 15. For this 

variable wastage mean scores of students (Mean=3.69, SD=.83), teachers (Mean=2.95, SD=1.19) 

and over-all wastage average (Mean=3.52, SD=.98, t=6.49, p<.05) were observed. As it is 

possible to see, students‟ mean score is above the median rate (3.0) which shows students believe 

that there is high aggravation of teachers‟ disappointment in their profession for educational 

wastage where as teachers mean score is below the average scale (3.0) that indicates this factor 

as having less significant role on the problem under discussion. However, depending on over-all 

wastage average, even though the teachers mean for the Item is lower, it is safe to conclude that 

the belief of students about disappointment of teachers in their profession could be among major 
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causes for educational wastage of secondary schools in Gurage Zone. The t-test result also shows 

that there is statistically significant difference between the respondents in their opinion on the 

effect of this factor on secondary schools‟ high educational wastage. 

The last teacher related factor treated in the Table 15 was assignment of less qualified teachers. 

The computed wastage mean scores of student (Mean=3.07, SD=.99); teachers (Mean=2.61, 

SD=1.23) and over-all wastage average (Mean=2.96, SD=1.06), of which only students mean is 

rated above median rate (3.0) on Likert scale. This illustrates that students perceived assignment 

of less qualified teachers in resulting grade repetition and drop-out (wastage) as moderate 

problem in their school. In contrast, teachers didn‟t value the impact of this variable as not 

significant. Although both group of respondents responded dissimilarly, the Item was averagely 

rated around the moderate rating in over-all wastage. Even though, the t-test result (t=3.54, 

p<.05) shows there is statistically significant difference between the opinions of teachers and 

students, to reach at conclusion, it is possible to use over-all wastage average (2.96). This score 

is around the median rate (3.0). Thus, assignment of less qualified teachers was not among the 

major causes for educational wastage of secondary schools in this study area. 

To sum up, among the four teachers related factors  lack of encouragement to students from 

teachers and professionally disappointed teachers were identified as major causes for high 

educational wastage of secondary schools in study area. But the impact of assignment of less 

experienced and less qualified teachers on secondary schools inefficiency is low.  

4.3.3 School Related Factors  

The school related variables behind educational wastage such as distance from home to school, 

lack of school facilities, overcrowded classroom, and use of corporal punishment by school 

Personnel presented in the following Table. 

 

 

 



59 
 

Table 14: School Related Factors behind Educational Wastage of secondary Schools of 

Gurage  Zone (n=280) 
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SD 

 

Overall 

Wastage 
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SD 
 

 

 

 

 

 

 

T 

value 
 

 

NS= 

 

1 Distance from 

home to school 

 

S 3.82 1.35 3.63 1.38    3.73 1.18   3.72 1.16 .12
NS

  

T 3.69 1.32 3.73 1.30    3.71 1.09  

2 Lack of school 

 Facility 

 

S 3.58 1.45 3.56 1.21      3.57 1.08      3.60 1.06 -1.09
NS

  

T 3.76 1.19 3.67 1.28      3.71  .97  

3 Learning in 

overcrowded 

classroom 

 

S 3.68 1.21 3.52 1.15      3.60   .88        3.61 .88 -0.57
NS 

T 3.86 1.11 3.46 1.24      3.66   .89       

4 Use of corporal 

punishment by 

school 

personnel 

S 2.49 1.24 2.44 1.23      2.46   .92          2.48 1.04 -0.67
NS 

T 2.76 1.57 2.33 1.41       2.55  1.35     

          Note:           S=Student T=Teacher       SD=Standard deviation          NS=statistically not significant result at α level .05 

 

In Table 16 above, school related factors behind educational wastage of secondary schools in 

Gurage Zone are treated.  Pertaining to Item number one the aggravation of distance from home 

to school to grade repetition and dropping-out of students in  secondary  schools, the calculated 

wastage mean scores of students (Mean=3.73, SD=1.18), teachers (Mean=3.71, SD=1.09) and 

over-all wastage average (Mean=3.72, SD=1.16, t=0.12, p>0.05) observed. As seen from the 

data, students indicated distance from home to school as a serious aggregative factor to 

educational wastage. In most similar manner, teachers also agreed on wickedness of the same 

Item in resulting educational wastage in Gurage Zone. In general, both groups of respondents 

valued the impact of this variable on secondary schools‟ greater than moderate rating (3.0) on the 

Likert scale. And also the over-all wastage average is above median rate. Therefore, it is possible 

to conclude that distance from home to school was among major causes for high educational 

wastage of secondary schools in the study area. In addition, the t-test result also confirms that 

there is no statistically significant difference between respondents in their opinion on the effect 

of this variable. 

Similarly, findings (MoE, 2003 and Habtamu, 2002) reported that students‟ home to school 

distance has a considerable impact on student‟s survival in school and restricts performance due 
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to fatigue. Lock heed and Verspoor (1991) also explained that it is a significant factor in 

determining school attendance. The World Bank (1980) report also indicated that the influence 

of distance particularly for low income families is serious. In rural areas of most developing 

countries, children have to walk long distance to school and tend to dropping-out of school 

sooner if they are suffering from starvation. 

Respondents were also asked to rate the impact of lack school facilities on educational wastage 

of secondary schools in their local context and t-test was used to test the difference between the 

opinions of respondents. As indicated in the Table 16, the calculated wastage mean scores of 

student (Mean=3.57, SD=1.08), teachers (Mean=3.71, SD=.97) and over-all wastage average 

(Mean=3.60, SD=1.06, t=-1.09, p>.05) illustrated that students rated above median point (3.0) on 

the Likert scale to show the extent to which lack of school facilities aggravating to educational 

wastage in the secondary schools of Gurage Zone. Additionally, teachers ratings are above the 

moderate point (3.0).Moreover, depending on the over-all wastage average (as listed above), it is 

easy to conclude that lack of school facilities could be one of the major constraints of internal 

efficiency in this study area at secondary level .Regarding respondents degree of opinion 

difference in their response about this variable, the t-test result confirms there is no statistically 

significant variation between the opinions of respondents. 

Furthermore, the response of interviewee of sample school principals (9 in number) with regard 

to the sufficiency of educational materials and facility in their school, most of principals (seven 

of them) pointed out that there is scarcity of educational materials; but few of them (2) said the 

educational materials are sufficient for the teaching purpose as well as available for learners. In 

addition those who said there is shortage of educational materials, as their report the reason for 

shortage was mismatch of text books, teacher guides and other materials that are printed and 

distributed by the Regional Education Bureau with number of students.    

Thus, lack of school facilities could be mentioned as one of the major causes for secondary 

schools educational wastage in Gurage Zone. This finding is in conformity with the work of 

Fuller (1987). He documented that material inputs and its adequate service may significantly 

affect students‟ performance and progress. As stated by another researchers (Carl-Hill, 2002; 

Habtamu, 2002; Taylor 1997) schools with better facilities and service are possibly more 

efficient than others without. 
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Another school related variable treated in the Table 16 was learning in overcrowded classroom. 

As shown in the Table Item 16, the calculated wastage mean score of students (Mean=3.60, 

SD=.88), teachers (Mean=3.66, SD=.89) and overall wastage average (Mean=3.61, SD=.88, t=-

0.57, p>.05) indicated that this Item was rated above the moderate score (3.0) on the Likert scale. 

As clearly we can see from the observed data, both groups of respondents (teachers and students) 

expressed their strong agreement in identifying learning in overcrowded classroom as a potential 

cause for educational wastage in  secondary schools of Gurage Zone. 

The result of t-test strengthen the finding by revealing the fact that the observed mean score 

difference is not powerful to confirm statistically significant opinion difference between 

respondents. Therefore, it is possible to conclude that overcrowded classroom was taken as 

crucial cause for high educational wastage of sample secondary schools. On other hand, this 

finding implies that through minimizing the number of students in the class, the rate of 

educational wastage in secondary education can be reduced. 

This finding is confirmed by Tanguiane‟(1990) report which showed large class size as one of 

the causes for wastage. In addition overcrowded class is one of the major causes for the decline 

of educational quality as stated by Tekeste (1990). 

Table 16 also presents the impact of use of corporal punishment by school personnel on internal 

efficiency of secondary schools in emerging educational wastage in study area. Regarding item 

4, the wastage mean scores of students (Mean=2.46, SD=.92), teachers (Mean=2.55, SD=1.35) 

and over-all wastage mean score of all respondents (Mean=2.48, SD=1.04, t=-0.67, p>.05) rated 

below median rate (3.0) on the Likert scale. In the same way as frequently discussed above, 

mean scores of both groups revealed that the aggravation of this item for high educational 

wastage of secondary schools in this study area was insignificant (low).In addition, the computed 

t-test result showed the statistical agreement between opinions of respondents. Thus, the possible 

conclusion for this finding is that corporal punishment could not be principal cause for Grade 

repetition and dropping-out (wastage) in secondary education of this study area. 

To conclude, among the four school related factors  distance from home to school, lack of school 

facilities, and learning in overcrowded classroom were selected as main causes for educational 
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wastage of secondary schools in this study area. But use of corporal punishment by school 

personnel has low aggravation. 

4.3.4 Administrative/Institutional Constraints 

Under this variable lack of follow up by school leaders, inappropriate rule and regulation, non 

conducive school environment and assignment of less experienced school leaders were treated.  

 

Table 15: Administrative/Institutional Constraints behind Educational Wastage of 

secondary Schools in Gurage Zone (n=280) 
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SD 
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SD 

T 

value 
 

 

1 Lack of 

follow up by 

school 

leaders 

 

S  3.66 1.31    3.37 1.26    3.51 .98   

  3.32 

 

1.0

4 

 

  

6.98
*
 T  3.55 1.50    1.79 1.03   2.67 .95 

2 In 

appropriate 

rule and 

regulation in 

school 

 

S  2.37 1.27     2.46 1.26   2.42        1.01    

   2.27 

 

.99 

 

5.44
*
 

T  1.85 .98     1.69 .90   1.77 .78 

3 Non 

conducive 

school 

environment 

 

S  3.62 1.23      3.55 1.27   3.59 .93    

     3.63 

 

 

.97 

 

 

1.69
N

S
 

T  3.79 1.21      3.79 1.34   3.79 1.08 

4  Assignment 

less qualified 

school leader 

S  2.31 2.31       2.51 1.14   2.41 .93    

     2.39 

 

  

.95 

 

.56
NS

  T  2.40 1.32      2.29 1.36   2.35  .99 

   Note:                          S=Student   T=Teacher               *= statistically significant result at α level .05 

       SD=Standard deviation        NS= statistically not significant result at α level .05 

   

 As it can be seen in the Table 17, Item number 1 presents lack of follow-up by school leaders. 

The calculated wastage mean scores of students (Mean=3.51, SD=.98), teachers (Mean=2.67, 

SD=.95) and over-all wastage average (Mean=3.32, SD=1.04; t=6.98, p<0.05) are registered in 

the Table. The wastage mean scores of teachers is found to be below the average scale (3.0) 
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about this item where as students wastage mean score is above the median rate. This difference 

shows that students admitted lack of follow up by school leaders as aggravating factor for 

educational wastage rather than teachers.  Even though there is wastage mean response variation 

between respondents indicated in Table 17 Item number 1, over-all wastage average showed 

wickedness of this item at secondary education in this study area. The significance of this 

opinion difference was tested using t-test. The t-test result showed that the observed opinion 

difference between respondents is statistically significant. However, depending on the over- all 

wastage mean score (3.32), it is possible to conclude that lack of follow up by school leaders was 

one of the major causes for high educational wastage of secondary schools in the study area.  

The respondents were also asked to rate to what extent secondary schools use inappropriate rule 

and regulation in their locality. Calculated wastage mean scores of students (Mean=2.42, 

SD=1.01), teachers (Mean=1.77, SD=.78) and over-all wastage average (Mean=2.27, SD=.99; 

t=5.44, p<.05) indicated in the Table 17. Even though, both respondents‟ ratings are fallen below 

moderate rating (3.0) on the Likert scale, the rated value of students is greater than teachers‟ 

rating value. Furthermore, over-all wastage average is not different which means it was fallen 

below median point on the Likert scale. Thus, depending on the above mean scores, it is possible 

to conclude that inappropriate school rules and regulations could not be major cause for 

educational wastage of secondary schools in Gurage Zone. This reveals that rules and regulations 

the secondary schools use are appropriate. However, regarding the respondents‟ degree of 

agreement in their response to this item, t-test result indicated that there is statistically significant 

difference between respondents in their opinion. 

 Non conducive school environment is another variable treated in the Table 17 Item number 3. 

For this variable wastage mean scores of students (Mean=3.59, SD=.93), teachers (Mean=3.79, 

SD=1.08) and over-all wastage average (Mean=3.63, SD=.97, t=-1.69, p>.05) were shown 

clearly. The observed wastage mean score of students was rated above the median (3.0) on the 

Likert scale. This reveals that student respondents believed their school environment as not 

conducive so that it aggravates to internal inefficiency (educational wastage). Furthermore, 

teachers‟ wastage mean score indicated the strong agreement of teachers on this item as the main 

cause why educational wastage occurred since it was rated above average (3.0) on the Likert 

scale. Similarly, the observed over-all wastage is still above the average response (3.0) showed 
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that the effect of non conducive school environment of   secondary schools is acute. Finally, the 

t-test result also confirms there is no statistically significant difference between respondents in 

their opinion. Thus, it is safe to conclude that non conducive school environment could be 

mentioned as one of the major causes of educational wastage at secondary level in Gurage  Zone.            

With regard to the impact of assignment of less qualified school leaders on internal efficiency of 

secondary schools in this study area, the calculated wastage mean scores of students 

(Mean=2.41, SD=.93), teachers (Mean=2.35, SD=.99) and over-all wastage average 

(Mean=2.39,SD=.95, t=.56, p>05) described that although there is little variation between 

teachers and students wastage mean  scores, all are less than the average response (3.0) on the 

Likert scale. Beside, over-all wastage average still is below the median rate. Furthermore, the t-

test result shows there is agreement between respondents in their opinion about this item. Thus, it 

is not possible to include assignment of less qualified school leaders as the major cause for 

educational wastage of secondary schools in Gurage Zone.  

Regarding the qualification of school principals, interview was conducted with them. When they 

were asked to indicate whether they were trained in educational leadership, from a total nine (9) 

principals, three (3) replied that they were graduates of educational leadership and five (5) of 

them said that they are attending summer program on educational leadership for three and four 

summers. Most of them are graduates in the year 2004 summer. However, the remaining one (1) 

said that he never trained in educational leadership so that he hasn‟t enough knowledge and skill 

to lead school as expected. Again, the principals who were trained in educational leadership 

noted, such training greatly contributed for them to manage their schools effectively and 

efficiently. As they described, it helped them to know how to plan and implement, it paved the 

way to manage human and material resources of the school effectively and so forth. On the other 

hand, the untrained school principal noted that due to lack of skills and knowledge of leadership, 

he go to other school principals who are nearby to obtain guidance, which delays performance. 

Whatever it is, as most of them are trained, the observed educational wastage of secondary 

schools in Gurage Zone may not be caused by assignment of less qualified school leaders. 

To sum up, among administrative/ institutional constraints, lack of follow up by school leaders 

and non conducive school environment were identified as the major causes for educational 
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wastages of secondary schools in the study area. But inappropriate rule and regulations and 

assignment of less qualified school leaders‟ effect on secondary schools‟ efficiency is low.  

4.3.5 Socio-Economic Constraints 

In the Table below, among the reasons for dropping -out and grade repetition (major form of 

educational wastage), lack of material and financial support is provided to respondents in order 

to rate as its contribution.  

Table 16: Socioeconomic Constraints behind Educational Wastage in Gurage Zone 

(n=280)  

 
No. 
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Mean of 
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Mean  of  
Drop-out 

 

 

 

SD 
 

 

 

Weighed 

Mean of 

Wastage   
 

 

 

 

   SD 

 

 

Over-all 

Wastage 
Average 

 

 

 

 

SD 

 

 

T  
Value 

1 Lack of 

material and 

financial 

support 

 

S 4.29 .95 4.32 1.02 4.31 .75  

   4.3 

 

.74 

 

-.24 
NS T 4.42 .68 4.24 1.17 4.33   .74 

 

2 Demand for 

child labor 

 

S 4.04 1.14 4.36 .74 4.2   .73  

  4.23 

 

.77 

 

1.30
NS

 
 

T 4.15 1.22 4.5 .92 4.33 .86 

3 Involvement                                            

of students in 

income 

generating 

activity 

  

 

S 

 

4.14 

 

.99 

 

4.06 

 

.97 

 

4.01 

   

.80 

 

  4.14 

 

.81 

 

5.79*  

T 4.56 .73 4.65 .77 4.56   .67 

4 Lack of 

money for 

educational 

expanse 

S 2.49 1.32 2.44 1.26 2.47 1.0    

   2.55 

 

1.15 

 

2.42* 
T 2.86 1.67 2.76 1.55 2.81 1.51 

  Note:    S=Student   T= Teacher          *= statistically significant result at α level .05 

               SD=Standard deviation                   NS=not significant result at α level .05 

As it is shown in Table 18, lack of material and financial support is one of potential factor treated 

under socio-economic constraints behind educational wastage. The calculated wastage mean 

scores of students (Mean=4.31, SD=.75), teachers (Mean=4.33, SD=.74) and over- all wastage 

average (Mean=4.3, SD=.74, t=-0.24, p>.05) were above median rate of respondents (3.0) on the 
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Likert scale. This shows that student respondents admitted the mentioned Item as major 

constraint in their local secondary schools. Similarly, as one can see from the above data, the 

wastage mean score value of teachers for the item is closely related with students‟ wastage mean 

score. Again, the over-all wastage average is above the average rate (3.0) on the Likert scale. 

Therefore, the possible conclusion for this finding could be lack of material and financial support 

is one of the principal causes for educational wastage of secondary education in the study area. 

Furthermore, the t-test result also shows there is no statistically significant disagreement between 

respondents opinion.  

 The second Item presented in the Table 18 above is demand for child labor under socio-

economic related constraints. As students and teachers were asked to rate the degree to which 

this item aggravated to educational wastage in secondary education , the wastage mean score of 

students (Mean= 4.2, SD=.73) teachers (Mean=4.33, SD=.86) and over-all wastage average 

(Mean=4.23, SD=.77, t=-1.30, p>.05) which are above the median rate (3.0) on the Likert scale. 

As the data indicated, this Item has almost equivalent aggravation to educational wastage 

relatively compared with Item 1 discussed above. Because, the wastage mean scores of two 

groups of respondents and the over-all wastage average in similar manner assured high 

educational wastage in the study area at secondary level. In addition, the t-test result shows the 

opinion association between respondents about the aggravation of demand for child labor on 

internal inefficiency of secondary education in the area where this study carried out. Thus, it is 

safe to interpret that demand for child labor could be mentioned as one of the major causes for 

educational wastage of secondary schools of  Gurage Zone.  

The current finding is in conformity with report of  International Labor Organization (ILO) 

which estimated that 250 million children between the age of 5-16 are toiling in the work force 

of developing countries .In addition, the proportion of child workers are much higher in rural 

area than in urban centers (UNESCO, 1998). Wagner (1993) also reported that the cost of child 

labor at home is another major reason for drop-out in rural area of many developing countries. 

As a result, child labor is major obstacle both to provide universal access to schooling and to 

reduce school wastage. 
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As shown in the Table 18, involvement of students in income generating activities has a strong 

association with students‟ academic status. This can be confirmed from the computed wastage 

mean scores of students (Mean=4.01, SD=.81), teachers (Mean=4.56, SD=.67) and over all 

wastage average (Mean=4.14, SD=.81, t=-5.79, p<.05) which are greater than the moderate rate 

(3.0). Here, students clearly viewed that involvement of students in   income generating activities 

as the most leading factor for grade repetition and drop-out (wastage) of students at secondary 

schools in Gurage Zone. Moreover, teachers give more weight rather than students in identifying 

the item as significant cause for educational wastage in the study area. Not in different manner, 

the over-all wastage average revealed the wickedness of this variable in causing educational 

wastage. However, the t-test result revealed that there is statistically significant difference 

between opinions of respondents regarding this item. Despite the disagreements seen in 

respondents‟ opinion, depending on the individual group wastage mean score and over-all 

wastage average, one can conclude that students‟ involvement in income generating activities is 

among the significant problem in resulting educational wastage of secondary schools in the study 

area. 

The last socio-economic variable treated in the Table 18 is lack of money for educational 

expenses. The computed wastage mean score of students (Mean=2.47, SD=1.0), teachers 

(Mean=2.81, SD=1.51) and over all wastage average (Mean=2.55, SD=1.15, t=-2.42, p<.05) for 

Item number 4 in the Table 18 are below the average point (3.0) on the Likert scale. This means 

neither students nor teachers were not admitted lack of money for educational expense as major 

cause of educational wastage of secondary education in Gurage Zone. However, the t-test result 

illustrates that there is statistically significant difference between opinions of respondents 

regarding the item under discussion. Nevertheless, since the wastage mean score of students, 

teachers and over-all wastage average are below the median rate (3.0), it is not possible to 

categorize lack of money for educational expenses as major cause for educational wastage of 

secondary education in Gurage Zone. 

 

To sum up,  among  socio-economic constraints  lack of material and financial support, demand 

for child labor and involvement of students in income generating activities were identified as the 

major factors for educational wastages of secondary schools in Gurage Zone. But lack of money 

for educational expenses was not indicated as major cause.          
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4.4 Socio-cultural Constraints 

Certain socio-cultural constraints that could be related with educational wastage of secondary 

schools in Gurage Zone were indicated in this study (see Table 19). 

Table 17: Socio-Cultural Constraints behind Educational Wastage of secondary Schools in 

Gurage Zone (n=280) 
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1 Early 

marriage 

 

S 2.30 1.19   2.78 1.25     2.54 .90   2.79  1.04 -

9.09
* T 3.90 1.28   3.29 1.51      3.6 1.04 

2  House 

hold 

chores 

S 2.35 1.26   2.19 1.14      2.27 .93    2.21   .94 2.09
*
 

T 2.05 1.02    2.0 1.06      2.06  .95 

     Note:          T=Teacher   S=Student          SD= Standard deviation            *= statistically significant result at α level .05                                   

 

The impact of early marriage on inefficiency of secondary schools in this study area was 

incorporated in Table 19.The calculated wastage mean of students (Mean=2.54, SD=.90), 

teachers (Mean=3.6, SD=1.04) and over-all wastage average (Mean=2.79, SD=1.04, t=-9.09 

p<.05) assert that all this calculated mean scores are below moderate scale (3.0) which was taken 

as an average point on the Likert scale. The observed wastage mean score of students assumed 

this factor as having low aggravation on identified inefficiency level of secondary schools. But, 

teachers rate this factor as contributing for wastage of secondary schools. However, the over-all 

wastage average found to be below the median rate (3.0). When the t-test result is examined, it is 

possible to observe that there is statistically significant difference between opinions of both 

groups of respondents. Although there is the opinion disagreement between two groups of 

respondents, depending on over-all wastage average, it can be believed that early marriage as not 

potentially aggravating factor for educational wastage in secondary schools of the study area.  
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This finding, however, doesn‟t confirm what other studies reported about the impact of early 

marriage on efficiency of education system. For example, (Habtamu, 2002) indicated that early 

marriage enhances not only drop-out and grade repetition but also increases fertility which in 

turn creates burden on the quality of education supplied.   

The other socio-cultural factor considered in this study was house hold chores. Table 19 Item 

number 2 shows wastage mean score of students (Mean=2.27, SD=.93,) and teachers 

(Mean=2.02, SD=.95) and over-all wastage average (Mean=2.21, SD=.94, t=2.09, p<.05). These 

mean scores reveal that both respondents rated the item below average (3.0) on the Likert scale. 

To pinpoint the degree of association or difference between the respondents opinion, t-test was 

used. The t-test result as indicated above, there is statistically significant difference between 

opinion of two groups (students and teachers) on this item. Thus, it is fair to conclude that house 

hold chores couldn‟t be included among significant factors for educational wastage of secondary 

schools in this study area. 

In summary, early marriage and house hold chores have low negative impact on efficiency of 

secondary education in Gurage Zone. 

Chapter summary 

The major causes of educational wastage identified for to grade repetition and early leaving of 

school includes failure to study hard, lack of interest in education, low  future success 

expectation, frequent absenteeism, low self conception due to previous failure in exam, lack of 

encouragement to students from teachers, professionally disappointed teachers, distance from 

home to school, lack of school facility, learning in overcrowded classroom, lack of follow up by 

school leaders, in conducive school environment, lack of material and financial support, demand 

for child labor and  involvement of students in income generating activities are discussed under 

this chapter. Other variables like early marriage, house hold chores, lack of money for 

educational expense, inappropriate rule and regulation in school, less qualified school leaders, 

use of corporal punishment in school personnel and assignment of less experienced and  less 

qualified teachers are not identified as potential cause of educational wastage in this study area.  

All of these, however, categorized in to school intrinsic factors such as students related, teachers 

related, school related, and administrative / institutional constraints and out of school factors 
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such as socio-economic and socio-cultural constraints. Hence students‟ success or failure in 

school is the function of a multiple of individual factors and/or their combined effect. However, 

the identification of the causes and the location of wastage within the system is vital as a step 

towards its reduction. Since many of the problems have social, economic and institutional 

backgrounds, the joint effort of both the school the community is necessary to minimize or if 

possible to eradicate the higher rate of wastage.    
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Summary 

Education is the most important factor that significantly affects the life of an individual and 

empowers him/her to contribute to national development. Changes in the education system of 

any country have to give due attention to the efficiency and effectiveness of secondary education 

because secondary education provides fundamental base for total education life on the individual 

person and the nation as well.  The efficiency of a particular level of education can be expressed 

by the input/output ratio. 

 In the ideal situation, all students admitted in the beginning grade of the education level will 

reach the second grades in the following academic year and continue until they complete that 

level of education. But in reality, wastage (drop-out and grade repetition) obstructs this ideal 

scheme. Ethiopia is one of the countries that are at risk to achieve universal secondary education 

by 2015 due to high drop-out repetition. Gurage Zone is one of the Zones located in Southern 

Nation Nationalities and People Region State (SNNPR) of Ethiopia in which drop-out and 

repetition is rampant.The major purpose of this study was to identify the magnitude of 

educational wastage of secondary education, its intensity by grade level and gender in Gurage 

Zone. Furthermore, the study was aimed at providing the major factors that aggravating to 

educational wastage in secondary schools of the study area. 

In order to achieve the purpose of the study, basic questions were raised regarding the magnitude 

of the problem at present, the grade level where the problem is severe, and the gender that was 

highly affected by the problem and the factors that aggravating to educational wastage. 

The study was made in nine secondary schools that possess both first cycle and second cycle 

secondary level that were selected using simple random sampling technique. These schools were 

selected from four woredas and one town administration of the Zone. 

The subjects of the study were 280 students who were repeaters and drop-outs, 165 teachers 

(50% from each school) and nine principals (one from each school).In addition, data regarding 



72 
 

students‟ enrolment, repetition and drop-out were collected from documents of the sample 

schools and Gurage Zone Education Department. The data obtained were analyzed using 

different statistical tools like percentage, mean, independent t-test, chi-square and SPSS. The 

analysis resulted in the following findings. 

1. It was found out that the percentage of repeaters were higher among girls than among 

boys for all grades (9-12) in all academic years considered. Furthermore, the study 

revealed that the highest percentage of girls‟ grade repetition was observed at Grade 12. 

Generally, the highest repetition rate was seen in Grade 12. 

2. The finding of the study also showed that the drop-out rate was higher among boys than 

girls for all grades: (9-12) in all academic years. 

3. The results of the study also indicated that the rate of over-all wastage when calculated               

from the combination of the two aspects (grade repetition and drop-out) as percentage of 

over-all enrolment for each grade, the wastage rate was occurred in grade 12, where the 

phenomenon of grade repetition has made higher aggravation to the over-all wastage rate 

relatively compared with drop-out. Among the personal characteristics of students 

considered sex, age, marital status had no influence on students‟ performance. Because 

most student respondents were in the age interval of 16-19 years which is normal age for 

general 9-12 school attendants. In addition, the overwhelming majority of them were 

(80.4%) single. 

4. Among students‟ family background characteristics (parents‟ education level, provision 

of educational materials,  activities at home and parents‟ occupation) seem to have 

significant association with students‟ academic status. In spite of this general picture, 

large number of parents (56 %) was illiterate. Similarly, most parents didn‟t give 

necessary support for students. As a result 62.1% (n=174) of students‟ educational 

material costs and other educational expenses covered by respondents themselves. So, 

this could be mentioned as one of the factors for dropping out and grade repetition 

(wastage) of students in sample secondary schools. Majority of students involved in non- 

academic activities at their home rather than study.Due to these household activities, 

students couldn‟t get adequate time to study. This could be major constraint for 
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educational success. In addition, as students responded, most of their parents are farmers. 

So, they may force students to drop-out from schooling to support farming activities.   

5. Under the variable students‟ attitude toward learning, reason for going to school, the 

students response indicated that the majority of them 65% (n=182) like learning. This 

means most of students have positive attitude towards school learning, but their 

unsatisfactory success may be due to another factor. Students also expressed their self-

concept about their capacity. As observed from their response, most of them 76.9% 

(n=189) believed themselves as low achiever.  Therefore, the attitude students attach to 

their performance can hamper their survival in the education system. 

6. Of the teachers‟ characteristic variables, 69.7% were males and 30.3% were females. 

Most of teachers (36.9%) also categorized in the age interval of 25 years and below, 

where as few number of teachers (16.3%) aged above 35 years. Majority of teaching 

force in study area were degree and above graduates (i.e. 97.6%) and (2.4%) of them are 

serving as a teacher with Diploma Graduated. This can have an impact on internal 

efficiency of education system. Among sample teachers, although almost above 50% of 

them reflected their satisfaction in being teacher, it is clear that, number of dissatisfied 

teachers is not few so that this could have great aggravations for educational wastage. 

7. Respondents rated student related variables in general as major factors for inefficiency 

(wastage) of secondary education in the Zone. Specifically, failure in study hard, lack of 

interest in education, low future success expectation, frequent absenteeism and low self 

concept due to previous failure in exam were more emphatic to aggravation grade 

repetition and drop-out.  

8. Among teacher related factors, lack of encouragement to students from teachers and 

professionally disappointed teachers have identified as major causes for educational 

wastage of secondary schools in Gurage Zone. But assignment of less experienced 

teachers and less qualified teachers failed to have significant aggravation to educational 

wastage in secondary schools of the study area. 

9. From school related variables, distance from home to school, lack of school facility and 

learning in overcrowded classroom as reported by respondents were the major factors 

negatively influencing school efficiency of secondary schools of  Gurage Zone. In 
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contrast, use of corporal punishment by school personnel was not included in major 

factors of wastage.  

10. The current finding indicated that among the factors treated under 

administrative/institutional constraints, lack of follow-up by school leaders and non-      

conducive school environment have identified as significant factors that were linked with 

low internal efficiency (high educational wastage) of secondary schools in the study area. 

But, inappropriate rule and regulation in school and assignment of less experienced 

school leaders had shown insignificant impact on wastage of secondary schools in the 

area where the study carried out. 

11. Among the possible factors which were assumed to have important aggravations to over-

all wastage of secondary schools in the study area, it was generally reported that socio-

economic constraints had significant impact .In specific terms, lack of material and 

financial support, demand for child labor and involvement of students in income 

generating activities were reported as strongly causing high educational wastage in 

secondary schools of Gurage Zone. Expense was not identified as major factor for 

inefficiency. But, lack of money for educational economic constraints. 

12. Socio-cultural constraints as a whole failed to have significant relationship with over-all 

wastage of secondary schools in Gurage Zone. Respondents revealed that early marriage 

and parental illness or death were not included among the major causes for wastage of 

secondary schools in study area. 
 

5.2  Conclusion 

Based on the analysis of the finding, it can be concluded that the over-all wastage rate of the 

secondary schools of the area under study calculated from the combination of two aspects (Grade 

repetition and drop-out) as percentage of over-all enrolment for each Grade was highest in Grade 

nine and tend to decrease as we go upward the Grade levels (10), grade eleven (11) and in Grade 

twelve (12). For instance, the over-all rates of wastage observed in Grade 12and10 in 2005/6-

2009/10 academic years were 61. 8% and 37.6 % respectively.   

The wastage was severe among girls than among boys. It has also been found that second cycle 

secondary level was more affected by the observed high rate of wastage. The study further 

disclosed that students related, school related, and socio-economic constraints were found out 
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significant in their high aggravation to educational wastage of secondary education in Gurage 

Zone. From all these, it seems true that the secondary education in Gurage Zone functioning with 

low efficiency. 

5.3  Recommendations 

On the basis of findings and conclusion drawn, the following recommendations are forwarded.   

a. secondary school leaders in collaboration with Woreda Education Offices and Zonal 

Education Department to work on awareness creation among parents to consider the effects of 

lack of educational material support on their student‟s learning and making them responsible to 

offer the necessary support  is the prime solution to minimize wastage.    

b. As most of parents were farmers, they are in need of child labor. They engage their student in 

non academic activities related with farming so that the students have no time to study at home. 

So, it is better if the parents help students by giving time for academic and on farm activities. In 

this regard, the Woreda and Zone authorities need to convince parents so that they can invest in 

education of their children.    

2. Students drop-out increases with increase in distance a student moves to school.  Students 

traveling long distances to school are more likely to drop-out of school.  It is generally 

significant in rural area. 

3. It should be noted that of all the components that are needed to make an education system 

viable, functional, and productive is the availability of qualified and satisfied teaching force. 

The study revealed that almost half of the teaching force in the sample schools is dissatisfied 

with their profession. This dissatisfaction in being teacher is not due to disliking the profession 

itself, but it is due to the nominal salary and poor residential condition (especially rural teachers). 

Therefore, it is recommendable that:  

A. Regional Education Bureau and Zonal Department of Education arrange a kind of remote     

area incentives; it could be in the form of housing allowance, free heath care and so forth.   

B. Regional Education Bureau and Zonal Education Department should prepare refreshment 

courses such as seminars, workshops and conferences by initiating NGO‟s or 

development association‟s to help teachers to update and upgrade their professional 
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competence. This possibly may increase teacher‟s satisfaction so that student‟s grade 

repetition and drop-out could be minimized.   

4. The finding indicated that, non conducive school environment is embraced under major causes 

aggravating to educational wastage in Gurage Zone at secondary level. To be successful school, 

there should be health and comfortable school environment. School climate should be one in 

which every student and teacher feel safe. If students and teachers are comfortable, then teaching 

and learning become much easier. Being comfortable is also a combination of several different 

factors such as adequate usable space, noise control, sanitation, water supply, effective 

communication and so forth. Thus, health environment is the state of complete physical, mental, 

and social well being.      

It is apparent that conducive and attractive school environment is determinant factor in attracting 

students to come to school and perform well. Indeed, it is possible to make school environment 

conducive and attractive by the effort of school leaders, local administrators and other 

stakeholder‟s commitment with the support of government. So, these concerned bodies take 

responsibility to minimize wastage (grade repetition and drop-out) in the study area.  

5. Overcrowding can have negative effect on students and teachers. Students who are seated one 

another in the classroom might have differently focusing on the lesson. The invasion of personal 

space and feelings of being crowded both aggravate to the lack of focus. In addition, students can 

be distracted by noises that are in close proximity to them in an overcrowded classroom. 

Teaching in overcrowded classroom is stressful for the teacher who has to adapt lesson plan to 

focus more on work that students can complete at their desks in instead of group work and other 

student centered teaching method. These lead to less learning and low test scores which causes 

educational wastage. To eliminate this overcrowded classroom problem as the finding indicated 

more schools will be need to be built, or more sections should be created with sufficient number 

of teachers and facilities. 

6. The finding of this study indicated that all of student related variables except students‟ health 

problem such as failure to study hard, lack of interest in education, low future success 

expectation, frequent absenteeism, and low self concept due to previous failure in exam were 

identified as major causes of educational wastage. It is apparent that most of these variables are 
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strongly associated with the student‟s personal behavior. These behaviors might be emanated 

from lack deep rooted interest in education from the very beginning. Uninterested student in 

education has no vision for tomorrows success as a result he/she fails to study hard and 

frequently absent from the class. The final result of this phenomenon can be repeating a grade or 

dropping-out of school. Therefore, to minimize those problems and to make students visionary, 

schools should have the meaningful and continuous guidance and counseling service to reshape 

the students‟ behavior.           

7.  Since this study is not an end to area factors aggravating to educational wastage, further 

studies that participates relatively larger numbers of respondents should be carried out focusing 

the same area. 
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                                         ADDIS ABABA UNIVERSITY 

                           COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

        DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMEN 

                   QUESTIONNAIRE TO BE FILLED BY STUDENTS  

Questionnaire to be filled in by secondary schools students   

Background :-dear students ,may name is ALELIGN BELAY AYELE.I am MA candidate in the department of 

educational planning and management at Addis Ababa University .this  research will be conducted as  part of the 

requirements for my MA in school  leader ship. 

The purpose of this questionnaire is to find out major factor that contribute to educational wastage. So that solutions 

may be looked for by all those who are concerned and responsible. To this end, your cooperation in completing this 

questionnaire is paramount importance. It is also important that you answer each question as frankly as possible if 

this questionnaire is helpful.  

On the bases of the above purpose, the researcher would like to invite you to participate in this study as respondent 

because you are currently teachers in secondary and preparatory school of the study area .this research is conducted 

only for academic purpose and does not affect you personality in any corner. therefore ,you are kindly requested to 

participate actively and give your frank and relative information on the bases of the following points. your 

participation completely voluntary, your  personal information treated confidentially .this means no one even 

assistant(s)of the researcher ,will  know the information that you give .in addition ,all files used the researcher 

during the course of the survey will be pass word –protected  ,and shared with no other person. 

Thus your genuine and honest response is vital for the success of this study .respectfully when you have any 

question related to the survey question, please contact me on the following address : 

Email:                                                                                          mobile phone :0921977908 

 

 

 

                                                                   Thanks you very much for your cooperation !    
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Direction: Give appropriate answer to the following questions by putting “X” mark in the box or by writing in the 

space provided; you don‟t have to write your name. .     

1. Name of the school ___________________________________ Grad ______________ 

2. Sex.       1/ male                                 2. Female  

3. Age   1. Below 10 year                     3. 13 – 15 years                     

 

   2. 10 – 12 years                       4. 16 years & above  

4. Academic status of the student:     1. Drop-outs                  2.  Repeater   

5. Marital status    1. Single               2. Married                     3. Divorced    

6. parental  Education  level: 

                              Father            Mother 

1./ Illiterate  1.Illiterate ate  

2. primary education (1-8)  2. primary education (1-8)  

3.Secondary education (9-12)  3.Secondary education (9-12)  

4. TTI  4. TTI  

5. College/university   5. College/university  

 

7, your parents‟ occupation  

1. farmer              

2. Merchant                    

3. Government employees  

4. If other, specify _____________________________________ 

8. What is your activity at home?  

    1. Fetching water                            3. Cooking  

    2. Playing with friends                   4. Studying                     5. Hearding cattle  

9, with whom do you live? 

1. With both parents                                               3.    With other relative  

2. Only with one of them                                        4.  With other relatives 
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10, who books pens, pencils, exercise book, clothing and other materials buy for you? 

1, May parents                                3, other people  

2, May relative                               4. By m y self  

11.  What is your main reason for gouging to school?   

  1, I like learning                               4. My parents ordered me  

 2, I see my friends gouging  5.     I don‟t really know why  

                3, I like my teachers  

12. What do you think of yourself? 

1. I am excellent student                                 3. I am low achievement  

2.    I am medium student    

13. If you have ever failed (repeated) a grade (s), in which grade was it? 

  Grade         9                    11.                       

   10                   12.                         

 

14. The following are some the factors for students‟ grade repetition in secondary  schools. 

Please put “X” mark. Rate the extent of contribution of each factor using the following rating 

scales. 

5= Very high        4 = high    3 = Moderate           2 = Low      1= Very low  

Factors related with grade repetition of students  school students  
No Factors      Rating       Scale  

5  4   3  2     1 

 School intrinsic factors   

 Students  related factor  

1 Failure to study hard        

2  Lack of interest in education       

3 Low future success expectation       

4 Frequent absenteeism       

5 Students health problem      

6       Low self conception  due to previous failure in exam      

 Teacher related factors  

1  Lack of encouragement of students from teachers      

2  Assignment of less experienced teachers        

3 Professionally disappointed teachers       
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4 Assignment of less qualified teachers       

 School Related teachers  

1  Long distance from home to school       

2 Lack of school facility       

3 Learning in overcrowded classroom       

4 Use of corporal punishment by school personnel       

 Administrative/ Institutional constraints  

1 Lack of follow-up and support of school principal         

2 In appropriate rule and regulation of school      

3 In conducive school environment       

4 Assignment of less experienced leader        

 Out of school factors       

 Socio-economic background of family   

1 Lack of material and financial support       

2 Demand for student  labor       

3 Pupils‟ involvement in income generating activity       

4 Lack of money for educational expanses       

 Socio-cultural Constraints  

1 Early marriage      

2 Household chores      

15. The following are some the factors for students‟ dropping out in students schools. Please rate 

the extent of contribution of each factor using “X” mark in the following rating scales.                    

5=Very high        4 = high    3 = Moderate      2 = Low  1= Very low  

Factors related with drop-out of secondary school pupils  
No Factors         Rating       Scale  

5  4   3  2     1 

 School intrinsic factors   

 Students related factor  

1 Failure to study hard        

2  Lack of interest in education       

3 Low future success expectation       

4 Frequent absenteeism       

5 Students health problem      

6       Low self conception due to previous failure in exam      

 Teacher related factors  

1  Lack of encouragement of Students from teachers      

2  Assignment of less experienced teachers        

3 Professionally disappointed teachers       
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4 Assignment of less qualified teachers       

 School Related teachers  

1  Long distance from home to school       

2 Lack of school facility       

3 Learning in overcrowded classroom       

4 Use of corporal punishment by school personnel       

 Administrative/ Institutional constraints  

1 Lack of follow-up and support of school principal    

2 In appropriate rule and regulation of school      

3 School environment is not conducive      

4 Assignment of less experienced leader        

 Out of school factors       

 Socio-economic background of family   

1 Lack of material and financial support       

2 Demand for student labor       

3 Students‟ involvement in income generating activity       

4 Lack of money for educational expanses       

 Socio-cultural Constraints  

1 Early marriage      

2 House hold chores       
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                                       ADDIS ABABA UNIVERSITY 

                  COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

        DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMEN 

                QUESTIONNAIRE TO BE FILLED BY TEACHER  

Background :-dear teacher ,may name is ALELIGN BELAY AYELE.I am MA candidate in the department of 

educational planning and management at Addis Ababa University .this  research will be conducted as  part of the 

requirements for my MA in school  leader ship. 

The purpose of this questionnaire is to find out major factor that contribute to educational wastage.  So that solutions 

may be looked for by all those who are concerned and responsible. To this end, your cooperation in completing this 

questionnaire is paramount importance. It is also important that you answer each question as frankly as possible if 

this questionnaire is helpful.  

On the bases of the above purpose, the researcher would like to invite you to participate in this study as respondent 

because you are currently teachers in secondary and preparatory school of the study area .this research is conducted 

only for academic purpose and does not affect you personality in any corner. therefore ,you are kindly requested to 

participate actively and give your frank and relative information on the bases of the following points your 

participation completely voluntary, your  personal information treated confidentially .this means no one even 

assistant(s)of the researcher ,will  know the information that you give .in addition ,all files used the researcher 

during the course of the survey will be pass word –protected  ,and shared with no other person. 

Thus your genuine and honest response is vital for the success of this study .respectfully when you have any 

question related to the survey question ,please contact me on the following address : 

Email:                                                                                          mobile phone :0921977908 
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                               Direction   

Give appropriate answers to the following questions by putting “X” mark in the box or by 

writing in the space provided. You don‟t have to write your name. .     

1. Woreda ___________________ 1. __________________ 2. ___________________ 

2. Name of your school ___________________ 

3. Sex         1  Male                                 2   female  

 

4. Age 1. 23 -25 years                          3.  29 - 31 years  

 

2 .26 -28 years                          4. 32-34 years                      5. 35 and above  

      5. Educational Status: 

 1. 10/12 complete                        3.MASTER DGREE 

 2. diploma        4. Degree  

      6. Service year                  1/ below 3 years                           2/ 3 -5 years     

               3/ 6 – 10 years                          4/ 10 years and above  

       7. How much are you satisfied in your profession?    

1. Very much satisfied                         3. Un decided 

2. Satisfied                                4. Dissatisfied                    5. Very much dissatisfied  

8. The following are some the factors for students‟ grade repetition in secondary schools. Please 
rate the extent of contribution of each factor using “X” mark in the following rating scales. 

5= Very high        4 = high    3 = Moderate           2 = Low      1= Very low  

Factors related with grade repetition of secondary school students  
No Factors      Rating       Scale  

5  4   3  2     1 

 School intrinsic factors   

 Students related factor  

1 Failure to study hard        

2  Lack of interest in education       

3 Low future success expectation       

4 Frequent absenteeism       

5 Students health problem      

6       Low self conception  due to previous failure in exam      

 Teacher related factors  
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1  Lack of encouragement of students from teachers      

2  Assignment of less experienced teachers        

3 Professionally disappointed teachers       

4 Assignment of less qualified teachers       

 School Related teachers  

1  Long distance from home to school       

2 Lack of school facility       

3 Learning in overcrowded classroom       

4 Use of corporal punishment by school personnel       

 Administrative/ Institutional constraints  

1 Lack of follow-up and support of school principal         

2 In appropriate rule and regulation of school      

3 School environment is not conducive      

4 Assignment of less experienced leader        

 Out of school factors       

 Socio-economic background of family   

1 Lack of material and financial support       

2 Demand for student labor       

3 Students‟ involvement in income generating activity       

4 Lack of money for educational expanses       

 Socio-cultural Constraints  

1 Early marriage      

2 House hold chores      

9. The following are some of the factors for pupils‟ dropping out in secondary schools. Please 

rate the extent of contribution of each factor using “X” mark in the following rating scales. 

5= Very high              4 = high    3 = Moderate           2 = Low      1= Very low  

Factors related with drop-out of secondary school students 

No Factors         Rating       Scale  

5  4   3  2     1 

 School intrinsic factors   

 Students related factor  

1 Failure to study hard        

2  Lack of interest in education       

3 Low future success expectation       

4 Frequent absenteeism       

5 Pupil health problem      

6       Low self conception due to previous failure in exam      

 Teacher related factors  
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1  Lack of encouragement of pupils from teachers      

2  Assignment of less experienced teachers        

3 Professionally disappointed teachers       

4 Assignment of less qualified teachers       

 School Related teachers  

1  Long distance from home to school       

2 Lack of school facility       

3 Learning in overcrowded classroom       

4 Use of corporal punishment by school personnel       

 Administrative/ Institutional constraints  

1 Lack of follow-up and support of school principal    

2 In appropriate rule and regulation of school      

3 School environment is not conducive      

4 Assignment of less experienced leader        

 Out of school factors       

 Socio-economic background of family   

1 Lack of material and financial support       

2 Demand for child labor       

3 Pupils‟ involvement in income generating activity       

4 Lack of money for educational expanses       

 Socio-cultural Constraints  

1 Early marriage      

2 House hold chores      
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                     አዱስ አበባ ዩኒቨርሲቲ 

የዴህረ ምረቃ ትምህርት ክፍል 

የትምህርት፣ ስልጠና እና የጥናትና ምርምር ተቋም  

የትምህርት አመራርና አስተዲዯር ትምህርት ክፍል 

በሁሇተኛ ዯረጃ ት/ቤት ተማሪዎች የሚሞላ መጠይቅ  

ውዴ ተማሪ! 

የዚህ መጠይቅ ዋና ዓላማ በጉራጌ ዞን በሁሇተኛ ዯረጃ ት/ቤቶች  የትምህርት ብክነት ዯረሰበትን 

ዯረጃ ሇማወቅና ሇዚህም ትምህርት ብክነት በዋናነት የሚጠቀሱትን ምክንያቶች በመሇየት 

የመፍትሔ ስልት ሇመቀየስ ነው፡፡ ስሇሆነም የመፍትሔው ምንጭ ከአንተ /ከአንቺ የሚሰጥ 

ምላሽ ስሇሚሆን ጥያቄውን በታማኝነትና ትኩረት በመስጠት እንዴትመልሱ እየጠየቅሁ 

ሇሚሰጠው ትክክሇኛ ምላሽ ከወዱሁ አመሰግናሇሁ፡፡  

መመሪያ፡- የ ‘X”  ምልክት በተሰጡት ባድ ሳጥኖች በማስቀመጥ እና በባድ ቦታዎች አጭር 

መልስ በመጻፍ መልስ/ሺ       ስም መፃፍ አያስፇልግም 

1. የ ት /ቤቱ  ስ ም ____________________________  

2.ፆታ     1. ወን ድ                  2. ሴት   

3. ዕዴሜ   1. ከ10 ዓመት በታች        2. ከ10-12                                           

3.ከ13-15                    4. 16 ዓመት እና በላይ 

4. ከዚህ በፊት ከየትኛዉ ክፍል ትምህርት አቋርጠሃል/ሻል?             

5. የጋብቻ ሁኔታ  1. ያላገባ/ች         2.ያገባ/ች           3. የተፋታ/ች       
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6. የወላጅ ትምህርት ዯረጃ      

 

 

 

 

7. የወላጆችህ/ሽ ሥራ 

ምንዴ ነው?   1. አርሶ አዯር            2. ነጋዳ                                    

   3. የመንግስት ሠራተኛ                    4. ሌላ ካሇ ይገሇፅ ––––––––– 

8. በቤት ውስጥ ዋና ሥራህ /ሽ ምንዴ ነው?     1. ውሃ መቅዲት          

   2. ከጓዯኞቼ ጋር መጫወት              3. ምግብ ማብሰል          4. ጥናት     

9. ከማን ጋር ትኖራሇህ/ሸ?            1. ከአባቴና ከእናቴ ጋር             

   2. ከሁሇት አንደ ጋር       3. ከዘመዴ ጋር        4. ብቻዬን 

10. መጽሐፍ፣ ዯብተር፣ እስክርፕቶ፣ ልብስ - - - ወዘተ ማነው የሚገዛልህ/ሽ?  

   1. ወላጆች         2. ዘመዴ          3. እኔ እራሴ            4. ሌላ ሰው  

1. ትምህርት ቤት ሇምን ትሄዲሇህ/ሽ ?    1. ወላጆች ስሇሚያስገዴደኝ        

   2. መማር ስሇምወዴ        3.ጓዯኞቼ ስሇሚሄደ         

   4 . ሇምን እንዯምሄዴ አላውቅም 

2. እራስህን/ሽ  ምን አይነት ተማሪ ነኝ ብሇህ/ሸ ታስባሇህ/ሽ ?  

    1. ጎበዝ ተማሪ ነኝ        2. መካከሇኛ ተማሪ ነኝ         3. ዝቅተኛ ተማሪ ነኝ 

13. ከዚህ በፊት በክፍል ዯግመህ/ሽ እንዯሆነ በየትኛው ክፍል ነው? 

                 አ ባ ት             እ ና ት  

1. ያ ል ተማረ   1. ያ ል ተማረ  ች   

2.1ኛ  ደረ ዻ  ት / 

የ ተማረ  

 2.1ኛ  ደረ ዻ  ት / 

የ ተማረ ች  

 

3.2ኛ  ደረ ዻ  ት / 

የ ተማረ  

 3.2ኛ  ደረ ዻ  ት / 

የ ተማረ ቸ  

 

4.TTI  4.TTI  

5.ኮ ሌዽ/ ዩ ኒ ቨ ረ ሲቲ   5.ኮ ሌዽ/ ዩ ኒ ቨ ረ ሲቲ    
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  1. 9ኛ 10ኛ                11ኛ               12ኛ 

14. ከዚህ ቀጥሎ የሁሇተኛ ዯረጃ ተማሪዎች በክፍል እንዱወዴቁ የሚያዯርጓቸው ምክንያቶች 
ናቸው ተብሎ ከተዘረዘሩት እያንዲንደ ምን ያህል እንቅፋት መሆን እንዯሚችል ዯረጃ 
በመስጠት የ “X” ምልክት በመጠቀም ከጥያቄው ፊት ሇፊት በማመልከት መልስ/ሺ? 

ተማሪዎች በክፍል እንዱወዴቁ/እንዴዯግሙ/ የሚያዯርጓቸው ምክንያቶች 

ቁ. ምክንያቶች  ዯረጃዎች 

በጣም 
ከፍተኛ  

ከፍተኛ መካከሇኛ ዝቅተኛ በጣም 
ዝቅተኛ 

 የትምህርት ቤት ውስጥ ምክንያቶች  

 ከተማሪ ጋር የሚያያዙ ምክንያቶች       

1 ተማሪዎች በርትተው አሇማጥናት      

2  ተማሪዎች የትምህርት ፍላጎታቸዉ ዝቅተኛ  መሆን          

3 ተማሪዎች ወዯፊት በትምህርት ስኬት ላይ እምነት ያ ሇ መኖ ር        
4 ተማሪዎች ከትምህርት ገበታ በተከታታይ መቅረት      

5 የተማሪዎች የጤና መታወክ ወይም ሕመም       

6 ከ ባ ሇ ፈ ዉ ዝቅተኛ  የ ትምህ ር ት  ዉጤት የ ተ ነ ሳ  ራሱን  እ ን ማይ ችል  

ማሰ ብ  

     

 ከመምህራን ጋር የሚያያዙ ምክንያቶች 
1  መምህራን ተማሪዎችን ያሇማበረታታት        

2  የመምህራን የ ሥራ  ል ምዳቸዉ ዝቅተኛ መሆን       

3 መምህራን በሙያቸው ያልረኩ መሆን       

4 የመምህራን የማስተማር ብቃት ማነስ       

 ከትምህርት ቤት ጋር የሚያያዙ ምክንያቶች  

1  ትምህርት ቤቱ ከመኖሪያ ቤታቸው መራቅ         

2 የትምህርት ፋሲሊቲዎች እጥረት      

3 የተማሪዎች ቁጥር በክፍል መብዛት       

4 በትምህርት ቤቱ አካላዊ ቅጣት መኖር       

 አስተዲዯራዊ /ተቋማዊ ችግሮች  

1 የትምህርት ቤት አስተዲዯር ክትትልና ዴጋፍ ማነስ      

2 በትምህርት ቤቱ ተገቢ ያልሆነ ሕገ-ዯንብ መኖር        
3 ትምህርት ቤቱ ሇመማር ማስተማር ሥራ ምቹ ያሇመሆን      
4 የትምህርት ቤቱ ሀላፊ በቂ የሥራ ልምዴ የ ሇ ሌዉ መሆን        

 ከትምህርት ቤት ወጪ የሆኑ ምክንያቶች 

 የወላጆች ማህበራዊና ኢኪኖሚያዊ መሠረት   

1 የገንዘብና የማቴሪያል ዴጋፍ ማነስ      

2 ወላጆች የልጆችን ጉልበት ሇመተቀም ስሇሚፇልጉ      

3 ተማሪዎች ገቢ በሚያስገኙ ስራዎች መሰማራት        

4 ሇትምህርት ቤት መዋጮ ገንዘብ ማጣት       
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 መሀበራዊና ባህላዊ ጉዲዮች 

1 ያሇ እዴመ ጋብቻ በተማርዎች መፇፀም      

2  የ ቤት  ዉስ ጥ ሥራ  መብዛ ት        

15. ከዚህ ቀጥሎ የሁሇተኛ ዯረጃ ተማሪዎች ትምህርት እነዱያቋርጡ የሚያዯርጓቸው 
ምክንያቶች ናቸው ተብሎ ከተዘረዘሩት ጥያ ቄዎች  እያንዲንደ ምን ያህል እንቅፋት መሆን 
እንዯሚችል ዯረጃ በመስጠት የ “X” ምልክት በመጠቀም ከጥያቄው ፊት ሇፊት በማመልከት 
መልስ/ሺ  

ተማሪዎች ትምህርት እንዱያቋርጡ የሚያዯርጓቸው ምክንያቶች 

ቁ. ምክንያቶች  ዯረጃዎች 

በጣም 
ከፍተኛ  

ከፍተኛ መካከሇኛ ዝቅተኛ በጣም 
ዝቅተኛ 

 የትምህርት ቤት ውስጥ ምክንያቶች  
 ከተማሪ ጋር የሚ ያያዙ ምክንያቶች       
1 ተማሪዎች በርትተው አሇማጥናት      
2  ተማሪዎች የትምህርት ፍላጎታቸዉ ዝቅተኛ  መሆን          

3 ተማሪዎች ወዯፊት በትምህርት ስኬት ላይ እምነት አ ሇ መኖ ር        
4 ተማሪዎችከትምህርት ገበታ በተከታታይ መቅረት      

5 የተማሪዎች የጤና መታወክ ወይም ሕመም       

6 ከ ባ ሇ ፈ ዉ ዝቅተኛ  የ ትምህ ር ት  ዉጤት  የ ተ ነ ሳ  ራሱን  እ ን ደማይ ችል  

ማሰ ብ  
     

 ከመምህራን ጋር የሚያያዙ ምክንያቶች 
1  መምህራን ተማሪዎችን ያሇማበረታታት       

2  የመምህራን የ ሥራ  ል ምዳቸዉ ዝቅተኛ መሆን       

3 መምህራን በሙ ያቸው ያልረኩ መሆን       

4 የመምህራን የማስተማር ብቃት ማነስ       

 ከትምህርት ቤት ጋር የሚያያዙ ምክንያቶች  
1  ትምህርት ቤቱ ከመኖሪያ ቤታቸው መራቅ         

2 የትምህርት ፋሲሊቲዎች እጥረት      

3 የተማሪዎች ቁጥር በክፍል መብዛት       

4 በትምህርት ቤቱ አካላዊ ቅጣት መኖር       

 አስተዲዯራዊ /ተቋማዊ ችግሮች  

1 የትምህርት ቤት አስተዲዯር ክትትልና ዴጋፍ ማነስ      

2 በትምህርት ቤቱ ተገቢ ያልሆነ ሕገ-ዯንብ መኖር        
3 ትምህርት ቤቱ ሇመማር ማስተማር ሥራ ምቹ ያሇመሆን      
4 የትምህርት ቤቱ ሀላፊ በቂ የሥራ ልምዴ የ ሇ ሌዉ መሆን        

 ከትምህርት ቤት ወጪ የሆኑ ምክንያቶች 

 የወላጆች ማህበራዊና ኢኪኖሚያዊ መሠረት   

1 የገንዘብና የማቴሪያል ዴጋፍ ማነስ      

2 ወላጆች የልጆቻቸዉን  ጉልበት ሇመተቀም ስሇሚፇልጉ      

3 ተማሪዎች ገቢ በሚያስገኙ ስራዎች መሰማራት        
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4 ሇትምህርት ቤት መዋጮ ገንዘብ ማጣት       

 መሀበራዊና ባህላዊ ጉዲዮች 
1 ያሇ እዴመ ጋብቻ በተማርዎች መፇፀም      

2 የ ቤት  ዉስ ጥ ሥራ  መብዛ ት       

APENDIX C 

Interview for secondary school principals 

W0reda--------------------------------------School------------------------------------------------------ 

1. How do you see the availability of teaching materials in your school? 

     If there is shortage of teaching materials, why? 

2. Have you ever trained in principal ship?  

     If yes, how much is it contributing in your administration? 

     If no, what challenges are you faced to manage your school effectively? 

3. Is there any difference between the rate of grade repetition among boys and girls in your 

School?                             

    If yes, which gender repeat more? 

4. Is there any difference between the rate of school drop-out among boys and girls? If yes, pleas           

    mention the reasons.    

5. At what grade level does grade repetition occur more in your school?  Why? 

6. At what grade level does school drop-out occur more? Why? 

7. What do you think are the major factors that cause students school drop-out and grade                                                                                                        

     repetition in your school? 

     Reason for drop-out ------------------------------------ 

      Reason for grade repetition--------------------------------- 
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APPENDIX   D 

MAJOR FACTORS RELATED WITH REPETITION OF STUDENTS 

 
No.                          Factors Respo- 

Ndents 

Response value Total  

5 4 3 2 1 

1 Failure to study hard S 188 56 14 13 9 280 

T 62 31 21 30 21 165 

2 Lack interest in education S 98 97 36 37 12 280 

T 70 44 27 24 - 165 

3 Low future success expectation S 72 92 71 30 15 280 

T 46 57 31 31 - 165 

4 Frequent absenteeism S 102 82 49 20 27 280 

T 62 52 23 27 1 165 

5 Students heath problem S 25 51 62 76 66 128 

T 50 43 13 40 19 165 

6 Low self conception due to previous 

Failure in exam 

S 100 64 51 40 25 280 

T 54 37 25 49 - 165 

1 Lack of encouragement of students 

from teachers 

S 85 72 57 41 25 280 

T 12 18 4 37 13 84 

2 Assignment of less experienced 

teachers 

S 32 34 58 79 77 280 

T 22 31 22 56 34 165 

3 Professionally disappointed teachers S 82 82 74 32 10 280 

T 27 32 30 49 27 165 

4 Assignment of less qualified teachers S 49 67 64 61 39 280 

T 27 34 21 46 37 165 

1 Long distance from home to school S 137 34 47 45 17 180 

T 44 46 21 30 24 165 

2 Lack of school facility S 97 81 39 14 49 280 

T 40 55 18 31 20 165 

3 Learning in overcrowded classroom S 85 90 52 35 18 280 

T 29 60 20 24 22 165 

4 Use of corporal punishment by school 

personnel 

S 34 19 56 111 60 280 

T 29 41 22 25 48 165 

1 Lack of follow up by school leaders S 105 49 78 21 27 280 

T 49 35 20 33 28 165 

2 In appropriate rule and regulation S 27 31 42 99 81 280 

T 17 24 20 51 53 165 

3 In conducive school environment S 79 89 65 21 26 280 

T 45 46 24 29 21 165 

4 Assignment of less experienced school 

leaders 

S 23 32 47 86 92 280 

T 21 35 25 39 45 165 

1 Lack of material and financial support S 152 79 33 11 5 280 

T 58 53 19 18 16 165 

2 Demand for child labor S 125 89 36 13 17 280 

T 63 37 18 26 20 165 

3 Students involvement in income 

generating activity 

S 126 96 32 22 4 280 

T 71 40 19 18 18 165 

4 Lack of money for educational 

expanses 

S 37 22 57 89 75 280 

T 41 25 22 33 43 165 
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S=Stu

dent    

T=Tea

cher        5= Very high      4 = high      3 = Moderate      2 = Low   1= Very low 

                                          

APPENDIX  E 

MAJOR FACTORS RELATED WITH DROPPING-OUT OF STUDNTS 

1 Early marriage of pupils S 19 23 70 80 88 280 

T 54 38 22 30 21 165 

2 House hold chores S 28 27 37 110 78 280 

T 20 19 28 55 43 165 

No.                          Factors Respo- 
Ndents 

                     Response value Total  

5 4 3 2 1 

1 Failure to study hard S 72 66 73 45 24 280 

T 38 45 30 26 26 165 

2 Lack interest in education S 49 71 45 110 5 280 

T 45 55 24 24 17 165 

3 Low future success expectation S 99 92 60 21 8 280 

T 51 53 23 21 17 165 

4 Frequent absenteeism S 87 72 70 39 12 280 

T 59 47 22 19 18 165 

5 Students heath problem S 33 66 73 54 54 280 

T 41 31 24 33 36 165 

6 Low self conception due to pervious 

failure in exam 

 

S 82 86 52 35 25 280 

T 41 32 29 38 25 165 

1 Lack of encouragement from teachers S 80 69 54 41 36 280 

T 37 37 27 40 24 165 

2 Assignment of less experienced teachers S 14 41 70 104 51 280 

T 17 28 21 58 41 165 

3 Professionally disappointed teachers S 94 75 59 36 16 280 

T 42 39 20 29 35 165 

4 Assignment of less qualified teachers S 40 71 70 59 40 280 

T 25 37 19 43 41 165 

1 Long distance from home to school S 104 71 32 44 29 280 

T 45 46 20 31 23 165 

2 Lack of school facility S 68 101 51 39 21 280 

T 40 52 19 30 24 165 

3 Learning in overcrowded classroom S 62 93 71 37 17 280 

T 32 53 24 32 24 165 

4 Use of corporal punishment by school 
personnel 

S 27 27 56 101 69 280 

T 23 34 21 36 51 165 

1 Lack of follow up by school leaders S 54 103 42 54 27 280 

T 19 22 17 50 57 165 

2 In appropriate rule and regulation S 29 27 63 87 74 280 

T 28 20 17 52 57 165 

3 In conducive school environment S 77 86 60 29 28 280 

T 52 38 18 36 21 165 

4 Assignment of less experienced school 
leaders 

S 14 46 65 98 57 280 

T 19 40 18 36 52 165 

1 Lack of material and financial support S 169 59 31 14 7 280 

T 66 32 17 32 18 165 

2 Demand for child labor S 138 113 23 5 1 280 

T 56 22 1 2 3 84 

3 Students involvement in income 

generating activity 

S 110 96 57 15 2 280 

T 78 32 19  19  17 165 
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     S=Student   T=Teacher       5= Very high      4 = high      3 = Moderate      2 = Low   1= Very low                                                     

4 Lack of money for educational expanses S 30 29 45 107 69 280 

T 36 27       19 45     38     165   

1 Early marriage of pupils S 47 25 57 122 29 280 

T 40 39 23 30 33 165 

2 House hold chores S 18 19 48 107 88 280 

T 21    18 27    52 47 165 


