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Abstract 

This study sought to assess the major factors affecting female students’ dropout in secondary 

schools of East Wollega Zone, Oromia National Regional State. Following the purpose of the 

study, research questions were formulated to guide this study. The study employed a 

descriptive survey research design. The sample size was 342 respondents made up of 195 

female students, 137 teachers and 10 principals. Simple random sampling was used to select 

students and teachers while purposive sampling was used to select school principals. 

Questionnaires were used as instruments of collecting data from students and teachers, while 

interview were administered with the school principals. Validity of the instruments was done 

through pilot test. Reliability was tested by subjecting the instruments to a pilot study through 

the split-half technique and then Spearman Brown Prophesy formula was used to compute a 

reliability coefficient, which was established at 0.78. Interview, observation and document 

analysis were used to crystallize the information obtained through questionnaire. 

Quantitative data analysis was done using descriptive and inferential statistics such as 

frequency counts, percentages, means and standard deviation. Results of data analysis were 

presented using frequency distribution tables. The study established that insufficient 

availability of teaching resources in the school, financial constraints; inadequate parental 

investment in education; absenteeism and burden of household chores contribute to female 

students’ dropout. Moreover, female students drop out differ by their school location. The 

study therefore recommends the managerial skill of principals and administrative staff should 

be strengthened by training irrespective of the level at which they are operating, clear 

guidelines should be available and distributed to all concerned individuals, qualified 

personnel must be assigned to the function, establishing effective store management and 

inventory control systems, and finally the school should closely work with teachers, students 

and community to secure effective and efficient resources management. Ministry of education 

should train and deploy more female teachers in rural schools, non government organization 

should develop holistic programs that support young people in making productive healthy 

choices and skills that include changing young people’s attitudes towards education, schools 

in partnership with government should provide life skills workshops to young people aimed at 

improving sexual reproductive health education, targeting sexual behavior change for 

students at all levels.  
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CHAPTER ONE 

INTRODUTION 

This part discusses the background, statement of the problem, objective of the study, 

significance of the study, definition of terms and delimitation of the study.  

1.1 Background of the Study.  

Education has been used as a vehicle for national economic development as well as for 

individual advancement. The evidence from third world countries shows a close link between 

women‟s education and social and economic development, and between the sizes of the 

gender gap in education and national development (King and Hill, 1993). 

International conferences and declarations recognize the value of females‟ literacy and access 

to school. At the World Education Forum (2000) in Dakar, 164 governments identified six 

goals to achieve Education for All, EFA. Goal number five concludes that gender disparities 

in primary and secondary school should be eliminated by 2015. The focus is to give girls full 

and equal basic education. Similarly, the third UN Millennium Development Goal, MDG, 

aims to promote gender equality and empower women, with target to eliminate gender 

disparity on all levels no later than 2015. This goal is one step out of eight to halve extreme 

poverty by 2015 (UN, 2012a). “The Universal Declaration of Human Rights” states that girls‟ 

access to school, like that of boys‟, is a human right (UN, 2012b). According to Article 26, 

everyone has the right to education. Also, it states that higher education shall be equally 

accessible to all on the basis of merit, which indicate girls‟, as well as boys‟, access to school 

(UN, 2012b). 

The idea of improving quality in education has become increasingly important over the past 

few years in Ethiopia. The policy makers, politicians, principals and practitioners across the 

country now a day pay great attention to education quality in Ethiopia. Quality in education is 

continuous improvement. It involves transforming schools in to environments conducive to 

teaching and learning, where the needs of learners, parents and the general society are 

considered (Botha, 2000). 

Among the serious obstacles to female education; premature departures of dropping out from 

schools by female students are notable in East Wollega Zone. Wastage here means the 

inefficient utilization of both human and economic resources by the education system. The 
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interruption of schooling by female students is also costly in terms of the quality of life of 

those who dropout as well as to the society at large.  It is challenging to provide education for 

all citizens and to observe the universal declaration of human, rights that entities everyone to 

the right to basic education (Njau & wamahiu, 1998). 

The dropout of female learners from schools denies them the opportunity for employment as 

well as the means to increase their social and political participation. Likewise, the non-

completion of schooling by females contributes to their low social status as well as to their 

reduced decision – making power in the household and over their lives. Given the economic 

and social benefits of female education, the dropout of female students from schooling 

represents significant regression in the development of nations. We know it very well both 

boys and girls have equal right to be educated and in developing a nation it is important to 

provide education irrespective of gender (Teshome, 2002). For instance, the dropout rate is 

higher for girls in 49 counties compared to boys. Chimombo (1999) observes that through the 

enrolment in school is almost same for girls and boys; boys have a lighter like hood of 

continuing school compared to girls. Holmes (2003) also found that girls overall attain less 

education and tend to dropout earlier as compared to boys. 

 

Thus, when dropout rate varies by gender and if girls tend to dropout earlier compared to 

boys, it manifests that there are some unique factors contributing to the increase in the 

dropout rate, particularly for girls. In other words, there are same factors which extensively 

contribute to an increase in girls dropout through those factors also impact dropout rate, 

particularly for girls. In this respect, the finding of Holcomb (2009) also support the argument 

when the author found that some socio-cultural factors highly impact girls‟ dropout rate 

through those factors also contribute to boys‟ dropout rate but to a lesser extent. The main 

objective of this paper will be clarify which factors contribute to increase in the dropout rate, 

particularly among girls which are not quite clear in past review on the dropout issue. 

Dropout rate does not occur through a single factor it is a composition of several factors. 

 

According to Teshome (2002) enabling females to complete their education is to invest in 

future progress and better standards of life with multiplier effects. To be able to make efforts 

that improve wastage due to dropouts requires a clear understanding of the extent, causes, 

consequences, and policy responses made to the problem of female dropouts. Thus, this 
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understanding will be used as starting point from which to begin new actions. Therefore, this 

study is a practical step to create such an understanding as far as to minimize female students‟ 

dropout from school is concerned. 

1.2 Statement of the problem 

In several of the regions in Ethiopia, including Oromia/East Wollega, dropout cases are 

traced as the most striking factors. The triggering conditions are also as diverse as the 

manifested sources. Some are manipulative, i.e. easily worked on; whereas others are far-

reaching. Whatever the cost, silence cannot be any means to end poverty through education. 

In that, in today‟s global condition, when schooling is considered Noah‟s Ark, children‟s 

getting out of school equals falling into the pit of addiction, abusive labor-selling and other 

generation-killing practices.  

The government has continued to expand access to achieve universal primary education in 

line with the Education for All goals. Despite the dramatic achievement in access, equivalent 

attainment to higher grades is not apparent. Too many students leave the system early which 

is reflected in a Grade 8 completion rate of only 47%. A remaining constraint is uneven 

access to secondary schools, with supply favoring urban areas. In addition, factors that 

influence demand for secondary education include: poverty, lack of transport, the need to 

work (time and economic restrictions), early marriage (gender biases), lack of 

accommodation near schools (financial, cultural and social) and disability (ESDP, V). 

Causes of dropout are also identified as in-school and out of school by different researchers 

in education (Tadesse, 2012; Chaudhury, et. al, 2006), and the factors are attributed to 

personal, environmental and infrastructural issues. Personally, the individual health, 

inclination and perceptive strengths or weaknesses of children are not identified by and large, 

as the researches underline. The question comes like “Who needs to do that?” and the answer 

goes to stakeholders.  

While school dropout is a striking factor both on individuals and the entire society, and, in 

spite of the existence of diverse programs assuming the position of combating dropout, joint 

action to end such a problem does not yet seem  to be worked on in Ethiopia, as practically 

set to view. In spite of these, the influence of the factors on the female students differs on 

students‟ dropout was not yet studied. Hence, this study will examine the factors that to 
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contribute female students‟ dropout in East Wollega secondary schools. In the course of this 

study, the following basic questions were raised and answered. 

1. What is the status of dropout of female students in secondary schools of East 

Wollega Zone? 

2. What are the major factors contributing to female students drop out in the study 

area? 

3. Does female students‟ dropout in the study area differ by school location? 

1.3 Objectives of the Study  

1.3.1   General Objective  

This thesis mainly aims at assessing the dropout of female students in secondary schools of 

East Wollega Zone and identifying the challenging factors to provide possible solutions for 

the problems. 

1.3.2 Specific Objectives  

 To examine the status of dropout of female students‟ in secondary schools of East 

Wollega Zone. 

 To investigate the factors of contributing to female students‟ dropout in Secondary 

schools of East Wollega Zone. 

 To examine if the female students‟ dropouts significantly different by school location 

in the study area.  

1.4 Significance of the Study 

The purpose of this study is to investigate the female students towards dropout in Secondary 

schools of East Wollega Zone. So, this study expected to have the following significances. 

 It helps to investigate the awareness of female students‟ dropout regarding 

secondary schools in East Wollega Zone. 
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 The research investigated the major factors contributing female students‟ dropouts 

and it may help to explore the students drop out of school by grade level. 

 This paper may be used as a term of reference for other researchers and policy 

makers. 

1.5 Delimitation of the Study  

The study was focused on the major factors affecting female students‟ dropout in East 

Wollega zone secondary schools, Oromia Regional State. Administratively, Oromia is 

divided into 20 administrative zones. There are 59 secondary schools in East Wollega Zone. 

To conduct the research work in all schools of East wollega zone there would be impractical 

due to constraints of resource and time. The scope of the study will be delimited to 10 

secondary schools which are the only secondary school in 6 districts. In terms of time 

dimension the study was delimited to cover successive academic year from 2008 E.C to 2010 

E.C of female students‟ dropout. Even though there are different variables that affect female 

student dropout in this study attempts will be made to examine school factors, parent related 

factors, economic related factors, cultural related factors and factors related to females 

themselves. 

1. 6 Definition of key Terms 

Dropout: Dropouts are those who leave school before the end of the final year of an 

education in which they are enrolled (Loxley, 1987).  

Factor: The term “factor” strictly refers to a theoretical variable, derived by the process of 

factor analysis from a table of interrelations among tests (Ramesh Shukla, 2005). 

Government Schools: are schools that are established and owned by government, and 

financed and managed by government educational officials (MoE, 1994). 

Secondary schools: refers to both the general (grades 9–10) and the preparatory (grades 11–

12) education levels (MoE, 1994).                                   
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. DROPOUT CONCEPT   

Dropouts are those who leave school before the end of the final year of an education cycle in 

which they are enrolled (Loxley, 1987). Dropping out occurs after pupils have obtained 

access to schooling. Together with failure and repetition it leads to low primary completion 

rates. Many studies also indicate that class repetition can cause dropouts.  

According to Odaga and Heneveld (1995), a significant number of children who enroll in the 

first grade do not complete primary school in sub-Sahara Africa. Lockheed & Verspoor 

(1991), indicate that fewer than 60% of the children who enter school in the low-income 

countries and about 70% of those who enter schooling the low-middle income countries reach 

the last year of the primary school. They note that dropout rates are high at the primary level 

in general, with slightly more girls dropping out than boys. All in all the World Bank (1995) 

estimates that only one-fifth of the countries in Africa have completion rates above 80%. 

Thus, when dropout rate varies by gender and if girls tend to dropout boys, it manifests that 

there are some unique factors contributing to the increase in the dropout rate, particularly for 

females. In this respect the finding of   some cultural factors highly impacts girls drop out  

rats   through  those factors  also contribute to  boys dropout rate  but  to  the lesser extents  

(Holcamp, 2009).  

Studies indicate a correlation between repetition and educational exclusion (and other 

precursors to drop out). Links between repetition and drop out have been noted both in the 

immediate sense (children needing to repeat might be withdrawn from school) and the longer 

term (children who have repeated are at some stage more likely than non-repeaters to drop 

out from school) (see Teshome, 2002; Brock & Cammish, 1997; Grant & Hallman, 2006; 

Hunter & May, 2003; Rose & Al Samarrai, 2001; UNESCO, 1998 cited in UNESCO 2003; 

UIS, 2005). Based on research findings in two communities in Ethiopia, Rose and Al 

Samarrai (2001: 55-6) state: 

Repetition may also be a deterrent to completion. If children have to repeat a 

grade they will be older before they reach the last grade of primary school, 

which again increases the opportunity cost of their time and increases the 

chances of girls withdrawing when they reach puberty. Furthermore, a large 
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proportion of children repeat in early grades, which causes them to lose interest 

in school. Of the dropouts who had repeated a grade, two-thirds repeated the 

first grade. 

2. 2 Constraints in Female Education in Ethiopia 

2. 2.1. Nature of Female Dropouts  

Attempts that study gender and primary schooling focus on improving the retention of girls 

by schools in Ethiopia. These types of studies depend on the experiences of youngsters who 

had the probability to complete their basic education and as such they do not address the 

problems of female dropouts. However, there are a few studies that address the issues of 

female dropouts from schooling (see Beyene, 1991; Leka and Dessie, 1994; Rose et al., 

1997). Typically these studies focus on the reasons for dropouts, but differ from each other in 

the extent to which they investigate the magnitude of dropouts in schools. Those that 

attempted to examine the prevalence of dropouts have reported the unavailability of data at 

school level (see Rose et al., 1997).  

By ignoring repetitions and transfers, however, Rose et al. (1997) reported that over half of 

the students who entered grade one in 1993 did not continue to grade two in the next 

academic year in their sample schools. Based on this information, they concluded that over a 

quarter of those students who register in grade one do not make it to grade two and that 

although fewer girls enroll in school in the first place, a higher proportion of girls who do 

enroll drop out at this stage. 

Leka and Dessie (1994) have investigated the personal and family background of female 

dropouts in primary schooling. Their findings indicate that the majority of female dropouts 

enter school older than the age for starting primary education (i.e. between 7-10 years), come 

from large families comprising eight or more members, have families who work neither on 

the farm nor for the government, have mothers and fathers with low educational levels and 

avoid and scoreless in hard sciences such as Physics, Chemistry, Biology, etc. 

2. 2. 2.  Poor Condition of School Facilities 

Poor condition of school facilities implies the existence of leaking roofs and structures that 

are unsafe in adverse weather conditions, cause irregular participation and attendance in 

schools, and result in the closure of schools during rainy or very hot seasons. Parents, 
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teachers and community members judge the quality of educational delivery by the presence 

of a well-constructed schools and availability of appropriate school facilities (Loxley, 1987).   

School facilities include libraries, laboratories, teaching and other material inputs that are 

directly linked to the instructional processes. School facilities consistently influence pupils‟ 

achievement. The intensity of school library utilization also contributes to students‟ 

achievement. It is believed that the presence of quality teaching materials such as textbooks, 

teacher guides, desks, blackboards, etc. will not only improve the performance of students but 

also help inadequately trained teachers to improve their teaching skills and upgrade their own 

knowledge. Researches show that poor conditions of school facilities negatively affect the 

school attendance of children, particularly that of girls (Guday E., 2005). 

Cognizant of the fact that improving school facilities will help to keep children in school, the 

MoE has paid attention to creating conducive environment through improvement in school 

facilities and has planned in ESDP IV to increase the number of schools with standard 

facilities (MoE, 2010). Since it is difficult for the government to fulfill the facilities of every 

primary school, participation of the community is vital not only to contribute to the 

fulfillment of the facilities but also to create the feeling of ownership within them; and this 

strategy has already been included in the fourth ESDP.  

As (MoE, 2010) indicate the numbers of libraries that are established in schools are not 

adequate. This clearly indicates that students do not have access to educational materials 

other than their textbooks, which makes them highly dependent on their textbooks if they are 

able to get them. This has a negative effect not only on the performance of students but also 

on their IQ and general knowledge. Moreover, the MoE statistical abstract reveals that there 

is shortage of classrooms, which is expressed in terms of high student section ratio. The 

qualitative data obtained from the six regions further disclosed that the schools do not have 

sufficient numbers of libraries and laboratories. 

2. 2. 3 Lacks of Drinking Water and Sanitary Facilities 

The other important factors that determine the supply of education are electricity, drinking 

water, and separate sanitary facilities such as toilets (for boys and girls separately). The 

availability of these facilities affects school enrolment and attendance of children. Lack of 

potable water has a greater effect on young children due to their reduced ability to withstand 

thirst. Absence of separate toilets for girls is also one of the main causes of absenteeism and 
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school dropout among girls at upper-primary and lower-secondary schools. This is due to the 

special needs of teenage girls for a private and safe environment, particularly during their 

menstrual period (Loxley, 1987). According to Colclough et al. (2000), cited in Hunt (2008), 

out of 11 schools visited in Ethiopia, only five had latrines, of which only one had separate 

latrines for boys and girls. In most cases, these latrines were not suitable to use. 

In addition to these, the availability of drinking water also has an impact on children‟s school 

enrolment as well as attendance because water is essential at any time and at any place for 

hygiene as well as for drinking. As reported by MoFED (2010), in schools where there is no 

water, children will be compelled to go out of school in search of it or carry it from their 

homes. Thus, in schools where there is lack of water, students cannot properly attend their 

education. The availability of water affects not only school enrolment and attendance of 

children but also the availability of teachers, particularly female teachers, because they are 

not motivated to teach in areas where there is serious water shortage (Guday E., 2005). 

2. 3 Economic Constraints   

2. 3. 1 Parental Investment  

Parental investment for children's well-being can sometimes become gender biased. Although 

parents are altruistic to the gender of their children, they do not invest in education equally 

for all. In this regard, there are considerable evidences in the literature (Glick & Sahn, 2000; 

Kingdon, 2005) supporting this view whereby that, there is gender bias or pro-male bias in 

case of parental investment in children. In addition, Leung and Zhang (2008) found that 

parents' preference for sons encourage more of them to invest for in their sons' well-being to 

take care of parents in the future. In fact, parental gender bias investment occurs particularly 

when parents have limited/lower income and resource, causing girls to leave school earlier 

than boys. For instance, Fuller and Laing (1999) and Grant and Hallman 2006) found an 

association between a family‟s financial strength and the likelihood of the daughter's dropout 

in South Africa.  

2. 3. 2 Schooling Costs  

Direct and indirect schooling costs are important factors for the education of children and 

some research indicate that schooling costs especially school fees, are a central reason for 

early dropout from schools.  
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Schooling costs are sometimes linked to the gender of the children as parents are sometimes 

become unwilling to pay schooling fees for their daughters. From the families‟ perspective, 

Shovan Ghosh Susmita & Sengupta (2012) observe that in poor households in India, the costs 

of schooling for girls are likely to be higher while the benefits more tenuous for them than the 

boys. The authors also observe that though direct costs are similar for boys and girls, parents 

are less willing to spend on girls. Lloyd et. al. (2000) also found that in Kenya, higher school 

fees increases the likelihood of dropping out for girls but not for boys.  

2. 3. 3   House hold Poverty 

In fact, in rural area poverty has declined due to pro-poor interventions such as the food 

security program, the extension program, and the productive safety net program. When we 

see poverty as a barrier for school enrolment and attendance, although school enrolment has 

increased dramatically in Ethiopia, there are more than three million children who are out of 

school. There are also many others who are attending education but are at risk of dropping 

out (MOFED, 2006). 

The main reason for these children to be excluded from their education is poverty. Children 

of poor households are excluded from education for four reasons: 

The first reason is their inability to cover indirect costs of schooling. Parents‟ inability to 

afford education is one of the major reasons why children are out of school, even in countries 

that have abolished formal school fees (UNESCO, 2010). Even though Ethiopia has made 

primary education free, due to the indirect costs involved, children are deterred from being 

enrolled in primary school since their parents cannot afford to cover the indirect costs, which 

include the cost of purchasing uniforms, stationary, other learning materials, transport cost, 

etc. Even if the children are enrolled, they will be forced to discontinue their education due to 

the low economic capacity of their parents. 

The second reason for children from poor families to be excluded from their education is 

family size. If there are many children in a family, the parents will not send all their children 

to school because (i) they cannot cover the indirect costs of education as mentioned above, 

and (ii) they need the labour of some of their children. In such situations, most of the time, 

male children are allowed to go to school while female children are forced to remain at home 

to take care of younger children and to support their mothers in doing the domestic work. In 

fact, in a family where there is no elder female child, the older boy is responsible for 
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supporting his family; therefore, he will be engaged in activities which might be beyond his 

capacity. In these cases, either female or male children or both will be forced to be out of 

school or will be at the gate of dropping out of their education because they cannot attend 

their classes regularly. 

The third reason is the opportunity cost of schooling for the poor family. For children from 

poor families, the opportunity cost of attending school is high. This means that what they 

give up in terms of time and labour makes school relatively more expensive. Therefore, they 

will be forced to engage in income-generating activities to help their families. The fourth 

reason, which is one way or the other related with the second one, is that children‟s labour is 

demanded by their families. In Ethiopia, children as young as 7 years old are required to 

perform various tasks related to domestic and farm activities. Girls are wanted in household 

chores such as fetching water, collecting fire wood, etc. and boys are also forced to be 

employed in order to generate income to support their parents. This is especially true of rural 

school children who have to work on farms before and after school and also during 

weekends. The situation of school girls in particular is worrying because of the double role 

they assume as helpers in the domestic unit and as sources of labour for the family farm. 

While working as such may not be harmful for school girls, excessive work both at home and 

on the farm is detrimental to their physical, emotional and intellectual development. It is from 

this point of view that excessive work is considered an abuse. Hence, in order to alleviate 

such problems: a) school-feeding programs should be introduced in schools to help those 

children who cannot get enough food in their homes; b) parents or guardians of such children 

should be supported to find jobs so that they can support themselves and send their children 

to school (UNEPA 2010). 

2. 3. 4 Being Orphan 

Being orphan often exacerbates financial constraints for poorer households and increases the 

demands for child labour (Hunt, 2008). As a result, enrolment of orphans in primary 

education is lower (Schaffner, 2005) mainly for two reasons: (i) Absence of people who 

would support them, and (ii) psychological depression. These two factors negatively affect 

the children‟s attitude to continue their education, especially at primary level. Regardless of 

the specific causes of parental deaths, children will become orphans when they lose one or 

both of their parents. Being orphan, particularly for children who come from poor families, 

negatively affects school enrolment or attendance. Those children who lost both of their 
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parents or only the mother will either be delayed from school enrolment or drop out of their 

education, especially at younger ages as compared to non-orphans (Pullum and Greenwell, 

2009). Because of their economic problems, they will not be able to cover the costs of 

education materials, nursing ailing parents, and caring for younger siblings; they also have to 

drop out in order to work. Because of this, most of the time, the older children, particularly 

girls, will drop out of their primary education (Schaffner, 2005).  

Orphan children living in rural areas with poor households are compelled to be engaged in 

income-generating activities which are sometimes beyond their capacity. Most of the time, 

boys are employed in laborious work while girls are either hired as domestic workers or 

become commercial sex workers. Orphans and other poor children of urban areas are also 

engaged in such activities in order to support themselves and their siblings. Poor children of 

rural areas are involved in such activities when they become orphans or when crops fail (N. 

Chaudhury et al., 2006, cited in Taylor and Amdissa, 2007).  

2. 3. 5    Seasonal Factors and Migration 

People move from one place to another due to seasonal factors. For instance, pastoralists 

move from the place where they live to another in search of grazing land and water for their 

cattle. When these people move, undoubtedly children also move along with them. On the 

other hand, due to natural calamities such as drought, flood, etc. and man-made problems like 

civil war or temporary mass rivalry, people may be forced to move to other areas. As a result 

of such migration, children move with their parents frequently and do not regularly attend 

school for the months when they are away from home. Moreover, when parents are far apart 

for long periods, children can be severely affected emotionally due to the lack of remittances, 

which can create family stress in relation to children‟s education. Not having a parent around 

to monitor the child‟s progress can adversely affect his/her chances of succeeding in school. 

Children can also decide on their own volition whether to attend school or not (Population 

Council Inc. and UNFPA 2010). In addition, they were required by their parents to keep 

herds. Thus, migration is one of the factors that negatively affects the school enrolment and 

attendance of children. Children may move from rural to urban areas with or without their 

parents temporarily or permanently, not only in searching of schools but also due to natural 

and man-made problems, or to look for paid employment.  

In areas where there is a lot of rural-urban migration, pupils frequently drop out of school 

prior to completing their education (Hunt, 2008). In this connection, the responses of the 
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sample respondents, particularly from Amhara and Afar regions, were found to support the 

observations made above. Thus, it is possible to deduce that seasonal factors and migration 

are among those barriers and bottlenecks for children to be enrolled in school. Hence, it is 

proposed that: (i) mobile schools for pastoralists should be established because the schools 

can move with these people; (ii) flexible school calendars should be used so that at the time 

of movement, the school can be closed and when they come back, the school can start 

operating; and c), tent schools should be established in areas where people settle for the time 

being during emergency situations. 

2. 4 Cultural Constraints  

2. 4. 1 Rural / Urban and Regional Difference 

The variable dummy for urban residency was found to have a significant and negative impact 

on dropout rates, indicating that urban children are less likely to drop out of school compared 

to rural children. This held true across all regions indicating that much still needs to be done 

to decrease the probability of rural children dropping out of school – both in terms of 

improving the availability and quality of schools as well as reducing pressures on children to 

contribute to labor activities. However, the impact was statistically significant only in the 

case of urban boys; and did not impact girls‟ school attainment (MoE, 2005). 

2. 4. 2 Early Marriages 

Regarding the effect of early marriage on girls Holcamp (2009) found that in rural areas girls' 

dropout rate became higher because parents consider girls' schooling as of no benefit when 

they leave their own family after getting married. Mansory (2007) also found that early 

marriage is the foremost cause of early school dropout of girls in Afghanistan. A lot of 

research have highlighted on girls' age and education and found that when girls reach 

puberty, parents consider it is time for them to be married and tend to arrange the marriage 

instead of continuing schooling (Molteno et al., 2000). Some studies argue that early 

marriage of girls is associated with dropouts in certain contexts. For instance, in societies 

where girls leave parental household after marriage, girls' dropout might be higher in that 

society (Ackers et al., 2001).  

The PROBE team (1999) of India reported that in that country education might give girls 

better preparation for marriage however, despite this, parents sometimes are reluctant to let 

their daughters have their education as higher education raises the cost of marriage for girls. 
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Shahidul (2012) also found that in Bangladesh girls with lower socioeconomic backgrounds 

drop out from secondary school when schooling or higher education inflates dowry in the 

marriage market of girls. In this research, author argues that if girls have higher education but 

have lower parental socio-economic background, they face difficulties in getting a husband 

because pattern in which parents need to pay a higher amount of dowry to marry their 

educated daughters to similarly educated grooms thus resulting in early dropout among girls. 

2. 4. 3 Pregnancies  

Several studies also found that investigated that teenage pregnancy is a significant cause of 

school dropout for girls (Boyle et al., 2002). Some studies argue that there are some specific 

characteristics of girls with dropout status which are: Girls with poor school performance, 

girls who have experienced temporary dropout previously, low economic status, family 

migratory life styles and the consequent vulnerability of girls. Dunne Leach, (2005) argue 

that some unexpected circumstances of girls such as lack of social and economic 

opportunities and gender inequality in education system lead to motherhood and consequence 

dropout from schools. Dunne and Leach (2005) state that the dropout rate of girls‟ is higher 

than the dropout rate of boys and the foremost cause for girls to drop out is pregnancy.  

Though some countries permit girls after getting pregnant to return to school, research found 

that the re-entry rate is not much higher. According to Grant and Hallman (2006), re-entry to 

school after pregnancy depends on some circumstances such as if they can get caregiver for 

their child and if they are able to share or relinquish childcare responsibilities. 

2. 4. 4 Cultural Beliefs   

Save the Children (2005) indicates that cultural norms and beliefs constrain girls‟ education 

especially in many developing parts of the world. In these societies, traditional values and 

some religious beliefs constrain girls from making their own decisions and expressing their 

own opinions. 

Chage & Sifuma (2006) examined claim that many cultures favor education for boys more 

than girls. Girls persistence in school and found that initiation ceremonies (religious 

ceremony) have significant effect on girls dropout rate when parents have more propensity to 

play for the (Kapakasa 1992). Purdah (ideal) or seclusion of women was a factor for girls‟ 

dropout. Traditional values are stronger in rural areas in developing countries compared to 
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urban areas and people often do not allow girls to leave homes ever for school (UNUCO, 

2010). 

Security and needs for physical safety or protection are traditions that often demand special 

concern for girls‟ privacy and social reputation (Herg et al 1991, Njau & Wamahiu, 1998). 

Circumcision is another ritual that creates similar dilemmas to those who parts through 

initiation ceremonies. They often reject schools for “children” circumcised girls not only 

perceive them-selves as adults, but also become negative influences on their uncircumcised 

peers. They may frequent absenteeism and reduced performance leads them to dropout from 

schools and eventually to many (Ghicharu, 1993). 

2. 5 Socio-Cultural Demand Side 

Ethiopia is a big and populous country with 80 ethnic groups that have their own peculiar as 

well as common socio-cultural values. Amongst the various socio-cultural values, some, such 

as violence against women and children, early marriage, and negative attitude towards 

education are common to most of the ethnic groups.  

These socio-cultural values are apparently barriers and bottlenecks to school enrolment, 

retention, and completion, especially for girls, children with disability, orphans and other 

vulnerable children. The key socio-cultural barriers to schooling can be grouped into five. 

For instance, violence against children and gender-based violence affect those children who 

are out of school and as well as those who are in school but at risk of dropping out. The 

second barrier, i.e., harmful traditional practices, also affects children who are not in school 

as well as those who are in school but at risk of dropping out.  

Besides, lack of parental awareness regarding the benefits of education, wrong attitude 

towards children with disabilities and the education of girls hamper children‟s school 

enrolment and increase dropout rates at pre-primary, primary, and lower-secondary levels. 

One thing that should be noted is that a child can fall into one of the because of more than 

one barrier and bottleneck, as discussed in this study. 

2. 5 .1 Violence against Children and Gender-Based Violence  

Violence against children does not differentiate gender but affects both male and female 

children whereas gender-based violence affects only girls. In this section, these two types of 

violence along with their consequences in relation to school attendance and dropout are 

discussed. Violence against children is defined in various studies in different ways but their 
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common point is they focus on children and some types of violence. According to Article 19 

of the Convention on the Rights of the Child (CRC), violence against children is defined as 

“all forms physical or mental violence, injury and abuse, neglect or negligent treatment, 

maltreatment, or exploitation including sexual abuse” (Jacomy, 2008). Violence against 

children is a pervasive and deeply disturbing problem. Violence takes place in many settings: 

in homes, in schools, on the streets, in institutions and at work. The forms of violence range 

from physical violence such as beating to psychological and sexual violence including name-

calling, humiliation, and rape. Although some forms of violence are unexpected and isolated, 

most are committed by people whom children know and trust such as parents, step 43 parents 

or parents‟ partners, school-mates, teachers and employers. 

Certain groups of children such as children with disabilities, children living on the streets, 

adolescents in conflict with the law, and refugee and displaced children are more vulnerable 

for such violence. Often, children who face violence or witness it remain silent due to fear 

and stigma and many children accept violence as an inevitable part of life.  

On the other hand, gender-based violence is one of the major barriers that inhibit girls not to 

be enrolled in schools. Since girls are exposed for this danger, they are not willing to go to 

school; their parents are also reluctant to send them to school for the same reason. Moreover, 

once a girl is a victim of gender-based violence, she will not have the interest to pursue her 

education due to the trauma she has undergone. Actually, there are no data that show the 

number of girls who discontinued their education due to gender-based violence. However, all 

respondents from the six sample regions unanimously confirmed that gender-based violence, 

particularly rape and abduction, are still the main barriers to girls‟ education. The study 

conducted by Population Council and UNFPA - Ethiopia Country Office (2010) classifies the 

types of violence inflicted on females and males. 

(a) Sexual Abuse Issues within and out of Schools  

Most of the time girls are victims in this regard because they are forced by their peers, older 

people who are members of the family such as step-fathers, parents‟ relatives, etc. or some 

teachers to have sexual intercourse with them. Such violence is also committed either on the 

way to school, at home, or in school.  
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(b) Verbal Abuse, Physical Violence and Coming Late on Regular Basis 

A survey conducted in Ethiopia found that 7.2% of children had been slapped for coming late 

to school. Moreover, 84% of girls surveyed had experienced physical abuse.  

Many were beaten severely and they had to go to a clinic to treat the resulting health 

complications. Because of these and other reasons, they do not have interest to go to school. 

(c) Lack of Parental Care and Household Poverty 

Those children who are orphans or migrants from other areas are suffering from the above 

mentioned violence because their guardians or foster parents do not take care of or pay 

attention to them. On the contrary, they demanded the children‟s labour for domestic work 

and when these children fail to comply with the instruction of the guardians for one reason or 

another, they hit, or insult, or raise some bad things about their deceased parents so as to 

torture them. Moreover, not only the guardians do not allow these children to study but also 

they discourage them by saying “you will not succeed”, etc.  

 

Due to these reasons, the children (i) will be discouraged to study their lessons, (ii) cannot do 

their assignments given by their teachers, (iii) since they could not do their assignments they 

are afraid of going to school because their teachers will ask them to bring their parents (iv) 

will not dare to ask their guardians to buy them educational materials so that they will not 

take the whole note given by their teachers (v) they underestimate themselves and develop 

inferiority complex, (vi) even if they seat in the class, they could not attend the lessons, etc. 

In general, the children are abused by their guardians at home and sometimes outside home. 

Even if there is no sufficient data that show how many boys and girls dropped out of their 

education due to the aforementioned violence, it is possible to presume from the above 

disaggregated data that many girls and boys either dropped out of their education or are at 

risk of dropping out of their education due to fear of the violence. The basic issue here is that 

even though the magnitude of the violence is as indicated above, it is not recognized by most 

people who are out of the school because children do not tell such violence to any one fearing 

that they will be attacked again. Therefore, in order to tackle dropout rate that crop up due to 

the aforementioned violence, government, community members and teachers in particular 

should pay due attention to children who are exposed to different types of violence by 

pursuing their class attendance, checking their exam results and approaching them to know 



18 
 

their problems. In addition to this, strict regulation should be enacted so that those people 

who attack these children on the way to school, in school or at home can be penalized.  

Apart from this, continuous awareness raising activity should be made in and out of school 

regarding the types of violence against children and gender-based violence the consequences 

of such violence and other related issue. 

2. 5. 2 Harmful Traditional Practices (HTPs) 

This is also one of the factors that affect children‟s school enrolment and attendance. In 

Ethiopia there are different types of harmful traditional practices that are barriers to the 

demand for education. Among many HTPs that are prevalent in the country are early 

marriage, female genital mutilation, and undermining the future fate of female children. The 

following paragraphs briefly describe and analyze the status of early marriage and abduction 

in the country. Early marriage is a very serious problem that could lead to grave, lifelong 

health complications. In Ethiopia the legal age at marriage for both sexes is 18, and child 

marriage is defined as marriage before this age. Due to the strictness of the law and the 

growing awareness of children and other community members about the bad consequences of 

early marriage, it is not done officially; rather, it is happening in hidden and systematic ways.  

The causes for early marriage differ from region to region and from one ethnic group to the 

other, but the most common causes, according to Save the Children - Denmark, MoWA, and 

MoE (2008), are the following: 

i. Economic factors: One of the causes for early marriage is obtaining bride price (the 

tradition of seeking bride price/bride wealth). 

ii. Improvement for the boys’ family, which includes additional labour (the girl) and 

possible access to additional land, when a new household is established. 

iii. Interest to affiliate with families of high status, i.e. families with important 

resources such as land, labour, and cattle: Early marriage is, therefore, one of the 

major mechanisms to cope with economic crisis. It enables the family to gain 

resources from outside the household. 

iv. The assumption that an unmarried girl is helpless and totally unprotected: Thus, 

the parents of a girl child feel a big responsibility to ensure the marriage of their 

daughter. Since life expectancy in Ethiopia is low, parents may not dare to wait 

too long to get their daughters married. 
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v. Fear of pre-marriage sexual activity: In most of the Ethiopian cultures where early 

marriage is practiced, the virginity of the girl is given high value. The fear of the 

girl losing her virginity (voluntarily or forced) and becoming pregnant before 

marriage is a key motivating factor for the parents to get their daughters married 

in an early age. 

vi. Fear of abduction: Early marriage also serves to protect girls against abduction. The 

above discussion indicated that there still remains a long way to go before early 

marriage is removed from our society. Therefore, government bodies and other 

stakeholders should work together on awareness-raising activities and influencing 

people not to give their female children away in early marriage because the 

burden is very tough.  

Marriage by abduction differs from early marriage because the man takes the female 

forcefully without the consent of her parents or the girl. In fact, after the abduction, he will 

send arbitrators to have her parents‟ approval. In very rare cases, there is also arranged 

abduction either by her parents or herself. Since abduction is usually committed without the 

consent and the will of the abducted female, it is a violent act and in most cases the girl is 

raped immediately after the actual abduction. 

According to the study done by Save the Children - Denmark, MoWA, and MoE (2008), girls 

are often abducted from schools, on their way to and from schools, and from home. The 

factors behind abduction are rather complex and also differ from culture to culture. However, 

some of the causes are explained below: 

a) Economic cause: If the boy‟s family can‟t afford the bride price, abduction is an option. 

b) Rejection of the boy by the girl’s family: In such cases, the boy becomes harsh and 

decides to marry the female forcefully. 

c) Male dominance in the act of the abduction: Boys need to prove that they are strong 

enough to forcefully get exactly the girl they want – if she is not a married. 

In general, due to early marriage and abduction, many young girls drop out of their education 

because of teenage pregnancy that may expose them to lifelong complications, including 

death, due to different obstetric problems they may encounter during pregnancy and/or 

delivery. If they deliver safely, the next step is to be mothers of many children and to assume 

the responsibility of caring for them. These and other issues together force the girl to drop out 

of her education. 
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On the other hand, those girls who are attending their education may see the situation their 

friends who married either by abduction or early marriage are in and feel discouraged to 

pursue their education and may be at risk of dropping out for fear of abduction and early 

marriage. 

2. 5. 3 Lack of Awareness Regarding the Benefit of Education 

It is apparent that children‟s school participation depends, to a large extent, on the parental 

decision making, which is the most influential factor in sustaining school participation at 

upper primary and lower-secondary levels. However, many parents, particularly those who 

live in rural Ethiopia, do not have the proper knowledge regarding the benefit of education 

due to the fact that they are illiterate. This remains one of the greatest barriers to children‟s 

non48 enrolment in Ethiopia. In particular, mothers‟ illiteracy or low educational level plays 

a major role in the high children‟s dropout rate or in the fact that some never join school. 

Another issue related to the high risk of children dropping out of school is the lack of parental 

support to their children, i.e., parents do not provide emotional, social and economic support 

for their children to enroll and stay in school. Parental support for schooling is an important 

factor in ensuring that the necessary environment for school participation is sustained. A key 

enabling factor to school participation is the link between parental perception of the benefits 

and outcomes of schooling and their desire to keep children in school. Parents who do not see 

the immediate and long-term benefits of sending their children to school because they expect 

poor quality education and/or because children do not meet the social and economic success 

marker in the community are unlikely to continue to invest on education. Therefore, a 

misconception of parents regarding education is amongst the barriers for the enrolment of 

children in schools (Population Council Inc. and UNFPA - Ethiopia Country Office 2010). 

2. 5. 4 Wrong Attitudes towards Children with Disabilities 

In Ethiopia many people, including the parents of children with disabilities, assume that the 

future of such children is dark as they cannot do anything. As a result of this, many children 

with disabilities could not be enrolled in schools. Such an attitude is a significant barrier to 

educational access for children with disabilities. People could not see the value of education 

for children with disabilities. This situation often limits the number of children with special 

needs attending school and is a barrier particularly in schools where teachers and heads of 
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teachers do not promote inclusive education. This barrier affects children particularly in entry 

to pre-primary and primary education (Population Council Inc. and UNFPA, 2010). 

The sample respondents from education and other social sectors clearly indicated that the 

importance of special needs education is well articulated in the 1994 Education and Training 

Policy, and a special needs education strategy has been developed by the MoE. As a result, 

children with various kinds of disabilities are enrolled in schools but the public attitude 

towards these children has not yet changed. Accordingly, many children are kept in their 

homes and are not allowed to go to school. As noted in the UNESCO Global Monitoring 

Report (2010), failure to address inequalities, stigmatization and discrimination linked to 

disability and other socioeconomic characteristics can hold back progress towards Education 

for All. Therefore, a concerted effort should be made by all stakeholders to change such 

wrong attitudes and address the problems of children with disabilities. 

2. 5. 5 Wrong Attitudes towards the Future Fate of Female Children 

The other social barrier to girls‟ education is the society‟s attitude towards the fate of female 

children. Parents assume that educating a female child is a waste of time and resources 

because when she is old enough, she will marry someone and start taking care of her children 

and husband. Such an attitude deters females‟ access to education and gives undue 

advantages for boys since boys get better chances of getting educated and are considered as 

an asset to the family. This is due to the patriarchal system that prevailed in the country and a 

general low regard for the value of female education, among other factors.  

These reasons adversely affect the participation of girls in education. As a result, educating 

girls is not seen as a strategic investment. The money parents spend on girls‟ education is 

often seen as a loss to the family. The other attitude towards girls‟ education is that girls are 

less competitive in education in general and less talented in some subjects like Mathematics 

that are considered tough. Such negative attitudes erode girls‟ confidence to study such 

subjects. Studies carried out on this issue in Ethiopia also confirm this view.  

According to one study by Population Council Inc. and UNFPA (2010), the attitude among 

young adults and parents towards girls‟ capacity in education is more or less. This implies 

that a lot of sensitization and awareness creation activities should be done in order to curb 

this problem. Besides, schools, the government, and non-government organizations should 

support female students in their education. Apart from this, older females who have 
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completed their education should be given jobs and other opportunities so that younger 

female students will be motivated to successfully complete their education; if this happens, 

their parents will be encouraged to send their female children to school.   

2.6 School Factors Affecting Female Students’ Drop out 

The general institutional climates is the overall interaction and practice the students make 

with school personnel, institutional rules and regulations, sanctions, and the organizational 

structure which in turn affect students practice in the school and their perception towards the 

school. It is one non-academic factor that influences students' social and academic 

experience. 

Balock and Verspour (1991:16) indicate that the social related inputs such as curriculum, 

learning materials, instructional time, educational management, teachers‟ qualification and 

motivation and teaching methods have the most significant effect on female students‟ 

academic achievement. It is long noted that the relationship between students and their school 

is one significant predictor of social and academic development. To put it in yet another way, 

the managerial and organizational structure of the school unfairly treats students based on 

their background (Apple, 1980). In explaining how the school structure affects minority 

students, Lawton, (1984) noted that the school is a subsystem of the larger social system and 

the larger social system is dependent on schools to pass along crucial beliefs and values 

through stereotypes and expectations and the structure that assigns power, privileges and 

tasks by sex and ethnicity. The way in which the teacher responds to student behavior, the 

often subtle distinctions made between sexes, the nature of classroom control mechanisms, 

the topics and issues chosen for classroom study and the rewards and punishment practiced 

are culturally loaded and transmit messages that reinforce certain student behavior and 

discourage others (Banks 1997).  

Furthermore, learning is high risk taking enterprise that works better when students are made 

to feel secured and centered in who they are and what they are already capable of doing 

before they are asked to take on new ventures. Psychological security and a positive feeling 

of self-worth are pre-requisites for the more abstract need to know and learn. Unfavorable 

school climate may cause school failure more than intellectual ability for some culturally 

different students. Thus, maximizing school success requires creating conducive school 

climate (Ibid). 
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The kinds of social climates that exist in the classroom also affect students‟ performance on 

academic tasks. This influence is particularly true for those consider social relations and 

informal settings imperative to the learning process. These feelings of personal affirmation 

and comfort create the conditions of personal connectedness that is essential to students‟ 

taking ownership in learning, which, in turn, leads to more sustained attention, effort, time on 

task and improved task master and academic achievement. More specifically, this study 

attempts to examine students‟ perception of the school climate and the nature of student 

power structure. Besides, this study addressed the presence of rules and regulations to create 

constructive environment for education. Even when families encourage persistence, the poor 

performances of schools can pressure students into dropping out. One study revealed that 

female high school students are frequently enrolled in cosmetology classes or tracked into 

non class programs. Few vocational programs encourage females to enter non-traditional 

activities or offer them reasons to remain in school (Banks, 1997). 

Female students may also leave school because of sexual harassment and the refusal of 

administrators to correct it. Sylvia Cedilla of the University of Texas Law School worked 

with the Stop Harassment in Public Schools Project (SHIPS) to eliminate sexual comments or 

jokes, sexist terms, sexual rumors, graffiti, leering, sexually graphic notes, and physical 

sexual harassment such as touching, grabbing, or pinching. Typically, sexual harassment 

begins in middle school, but many students report such behavior before the 7th grade. 

Competition and conflicts among "cliques" of girls can also result in harassment, affecting 

females‟ attitudes toward school and their ability to learn (Merten, 1997). As a result of 

sexual harassment, students often stay home, cut class, or do not contribute. They may 

experience difficulty concentrating on school work or suffer lowered self-esteem and self-

confidence (Ballentine, 1997).Peer attitudes also contribute to lower education aspirations 

among females. A major part of what students learn comes from friendships formed outside 

the classroom and the strategies of peers for coping with school (Kimura, 1999). Female 

students who are parts of peer groups that participate in and are accepted by the school do 

better in their classes and future jobs than students in peer groups that reject the school and 

feel rejected by it. According to Feldman (1993), students feel that social support from peers 

deteriorates significantly by the end of the first year in high school. Females with close 

friends who are School oriented are more likely to graduate and consider attending college. 

The support of family, schools, and peers is very important to female students in completing 

higher education and taking non-traditional career paths (Grevatt, 1992). 
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School programs that promote self-efficacy, self-confidence, and high expectations are as 

important as programs that provide opportunities for higher academic achievement and career 

success. Student support services designed to improve students' academic performances at 

early ages and help them set and work toward academic goals have been found to counter 

academic barriers such as teachers or counsellors who discourage females from taking 

advanced classes. These programs also help them maintain their goals for academic success 

while retaining ties to friends who may not be school oriented. There are numerous examples 

of gender bias in our classrooms from preschool through graduate education (Lewallen, 

1992), and faculty need to counter these biases. Teachers can connect with female students by 

making physical or eye contact, allowing them sample time to answer questions, creating a 

sense of community and participation in the classroom, using examples in the classroom that 

are inclusive of female representatives, listening carefully and respectfully to students' 

questions and comments, and coaching students who seem reserved to speak.  

Learning environments have been well organized as in adequate in sub-Africa due to the low 

level of economic development and poverty (Lockheed and Verspoor et al., Odaga & 

Heneveld, 1995). Most learning institutions are in short supply of classrooms, facilities and 

learning materials. There are also conditions where schools and teachers are forced to search 

for alternative incomes from parents as to use student‟s labor. These situations had a negative 

impact on girl‟s education, because it discouraged parents from sending girls to schools or 

shortens the time spent on teaching and learning (Odaga & Heneveld, 1995). 

 

2. 6. 1 Extra-Curricular Activity  

There are several evidence that shown participation in extra-curricular activities varied by 

gender and girls are usually less participative than boys. For instance, Jacqueline et al. (2012) 

investigated gender dynamics in the valuing of extra-curricular activities and their survey 

results show a significant difference in the proportion of participation in extra-curricular 

activities of male and female students. In addition, extra-curricular facilities for the boys but 

the facilities for the girls were either not available or were provided minimally. This occurs in 

schools in most developing countries, especially in the rural area Osiki Jonathan Ohiorenuan 

(2008).  
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Another foremost constraint is that some societies consider sports as a male activity. For 

instance, in Senegal participation in sports is socially and culturally prohibited for Muslim 

women (Hewett, 2010). In England, during the secondary school cycle, Muslim women face 

restrictions by their culture and religion to participate in sports activities in schools (Benn, 

2002; Carroll & Hollinshead, 1993). In fact, Muslim culture does not permit some kit 

requirements of sports or outdoor games such as wearing short skirts, shorts and tee-shirts 

and public changing and showering.  

2. 6. 2 Female Teachers in School  

Several studies examined the impact of female teachers on the educational achievement of 

girls. Solotaroff et al. (2007) found that in Afghanistan, lack of female teachers is an obstacle 

to girls' participation and enrollment in schools. Afghan people believe that girls should not 

be taught by male teachers; however, female teachers are not available in Afghan society 

which is the foremost reason for the low rate of female education. Solotaroff, et al. (2007) 

presented that in Pakistan, girls usually drop out early because of lacking of female teachers 

in schools. In these societies, parents tend to stop their daughters' education before adulthood 

as female teachers are not available in schools .Though parents are sometimes reluctant to 

send girls to schools based on their religious feelings, in fact female teachers are effective in 

achieving educational outcome for female students. In this respect, a number of studies have 

attempted to examine the effect of having female teachers in schools. For instance, many 

studies found that having female teachers in the school has a positive impact on female 

students' academic achievement outcomes (Carrell et al., 2010; Hoffman & Nixon, 2009; 

Rothstein, 1995; Robinson, 1999). Therefore, lack of female teachers in school negatively 

impacts on girls' dropout outcome. 

2. 6. 3 Absenteeism 

Research also indicates that irregular attendance can be a precursor for dropping out from 

school regardless of the gender of the pupils. However, it can be argued that school 

absenteeism can be somewhat negatively more effective for early dropout from school female 

students. In this regard, Manacorda (2012) also argues that girls are at a greater risk of 

absenteeism, repetition and dropout, and have lower educational achievement than boys in 

upper primary school. There are some causes for girls' dropout because of absenteeism. For 

instance, teenage pregnancy among girl is commonly associated with frequent absence from 
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school initially, then permanent and or temporary dropout. Girls also can more drop out 

because of absenteeism due to child labour or household work. This is because a good deal of 

literature on household work found that girls do more household work than boys which may 

increase non-attendance in schools for girls. Moreover, availability of toilets and access to 

feminine hygiene supplies impact on girls' absenteeism. In this regard, Gran (2013) indicates 

that female students were more likely to be absent if their toilets at school were dirty. In 

addition, Ngales (2005) found that in Ethiopia, female students were often absent in class 

during menstruation and frequent absence led them to drop out from school. 

2. 6. 4 Feminine Facilities in Schools  

Inadequate sanitation facilities in schools massively affect girls' dropout because this 

inadequacy indicates that schools are not safe for girls. Lizettee (2000) observes that though 

lack of facilities and poor hygiene affect both girls and boys, sanitation in schools has a 

strong negative impact on girls. Parents expect safe and separate sanitation for their daughters 

in schools. In fact especially for girls entering adulthood, they need to have separate and 

adequate facilities for their menstruation time in school; without proper facilities it would 

discourage them from being in school and consequently they tend to drop out (Lizettee, 

2000). Birdsall et al. (2005) argue that girls' privacy issue in schools is foremost a factor 

which forces girls to drop out from schools. UNICEF (2006) observe that in Africa, the lack 

of basic sanitation is the cause decreasing enrollment of girls in secondary schools but girls 

spend more time in schools when sanitation facilities are adequate. UNICEF (1998) further 

observe that if the toilets are shared by girls and boys or are closely located in schools a 

significant number of girls drop out because of harassment and lack of privacy. 

2. 6. 5 Teachers' Attitude  

Much research has examined how teachers' attitudes toward female students are linked to 

dropout issue. Colclough et al. (2000) found that in Ethiopia, teachers in school more 

positively viewed boys than girls because they usually expect girls to quit school early. 

Teachers' attitude and their teaching practices have foremost impact in sustaining girls in 

schools. According to Nekatibeb (2002) study from several countries in Sub-Saharan Africa 

indicate that both female and male teachers believed that boys were academically better than 

girls. This study also found that most teachers tend to pay more attention to boys in the 

classroom than girls. Research by Fawe (2001) shows that teacher‟ were not conscious in 
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using their language toward girls‟ in the classroom. They also viewed girls as less intelligent 

to those boys and that girls are just there to marry early. According to Njau and Wamahiu 

(1994) in a study on dropout rates in Sub-Saharan Africa, it was found that the foremost 

cause of higher rate of girls' dropout was the attitude of teachers towards girls in class. 

Teachers tend to favour to boys than girls in terms of academic performance and achievement 

which led to dropout. 

2. 6. 6 School Distance/ Remoteness of Schools 

School distance is an important determinant of school dropout for female students. Juneja 

(2001) observes that if school distance is considered too far from home, young girls tend to 

drop out more due to for the vulnerability to sexual harassment (Colclough et al., 2000; 

Nekatibeb, 2002). Parents are afraid for the safety of their children when they have to travel 

longer distances to school. Ainsworth et al. (2005) found that the likelihood of attending 

secondary school for girls decreases with the greater the distance compared to the nearer 

secondary schools. A large number of studies in African regions report that school distance 

can discourage girls from being educated for two major problems. One of them is the length 

of time and energy needed to cover the distance for children with empty stomachs. Another is 

parental anxiety about sexual safeguard of their daughters. School distance gives the 

motivation to girls to stay in school.  

Ainsworth et al. (2005) found that close proximity to schools had a positive motivating 

impact on girls. School infrastructure comprises school places and distance of school from 

home. Remoteness of schools or, in other words, the distance of school from home is one of 

other proxies usually used to measure school accessibility. When schools are far from 

children‟s homes, it does not only affect their initial access to school but it also creates 

barriers to their retention, completion and transition to higher levels of schooling (Hunt, 

2008). 

2.7. Approaches to Overcome Constraints at Different Levels 

A review of promising approaches to let girls learn has been given by Herz et al. (1999) and 

Odaga and Heneveld (1995). Herz et al. (1999) summarized these solutions at school, 

community and national levels. They note that at school levels major approaches emphasized 

were the reduction of direct and opportunity costs of schooling, addressing access and safety 

concerns and improving the quality of schooling offered.  
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According to them, some of the measures to be taken include the following: reservation 

school places for girls, bringing schools closer to homes, awareness campaigns focused on 

girls, incentives (i.e. scholarships) or fees waived only for girls, girls‟  schools, separate 

toilets and facilities in co-educational schools for privacy, more female teachers and child 

care. 

This section explores the key education supply were indicated as a framework. The supply 

side factors that lead to children enrolling, staying in school and attending on regular basis 

are complex and interwoven. None or irregular enrolment and eventual dropout from school 

are caused by a multiplicity of supply side factors which can be grouped into the following 

areas: absence of school infrastructure/Distance to school, the unavailability of child-friendly 

resources, including potable water and sanitation facilities, the shortage of textbooks, teacher 

guides, and labs, lack of trained teachers and language of instruction 

These often lead to poor performance in school, loss of motivation for learning and eventual 

dropout, particularly in under-resourced schools. Even parents can be influenced to decide 

whether to send or not to send their children to school. The supply side barriers affecting 

study areas 1- 3 are mainly related to distance to school, lack of drinking water and sanitation 

facilities, and lack of appropriate infrastructure for children with disabilities. The supply side 

barriers that mainly affect children in study areas 4 -5 include insufficient sitting and writing 

place, poor conditions of school facilities, lack of drinking water and sanitation facilities, and 

shortage of textbooks and human resources. It is apparent that increasing the supply of 

education has important economic effects which are beyond improving the skills and 

productivity of labour because it helps to improve health, hygiene, nutrition practices and 

child care (MOFED, 2010). Supply of education is expressed in terms of the availability of 

school places, physical infrastructure, quality of education, and human resources. When there 

is shortage of these resources, it is said that there is shortage of education supply.  

The physical infrastructure comprises the accessibility of school to students, the availability 

of sufficient number of school facilities such as running or tap water and toilets, and 

sufficient classrooms in terms of number and size (Lopez J. et al., 2009). The human resource 

part of education supply includes the availability of adequate numbers of trained male and 

female teachers.. The inadequate supply of schools, along with other necessary materials and 

human resource, will inhibit access to education (Colclough et al., 2000, cited in Hunt, 2008) 

and, consequently, it negatively affects the attendance and success of students, particularly 
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girls (Lopez J. et al., 2009). In fact, lack of educational supply, most of the time, affects 

school enrolment rather than attendance. In other words, when schools are built too far from 

the village where children reside, the number of students that will be registered at the 

beginning of the academic year will be lower for children to travel long distances on their 

own, the correlation between school attendance and enrolment becomes negative, particularly 

in rural areas. 

The MoE recognizes that distance between school and pupils‟ homes is one of the major 

challenges and barriers for schooling for children, in particular for adolescent girls. Cognizant 

of this fact, MoE in its three ESDPs and the current ESDP IV has put a strategy to reduce the 

distance between schools and pupils‟ homes. The strategy was constructing primary schools 

in rural areas where there was no school. In fact, other researchers also explained that 

distance was one of the barriers for children to attend their education due to time and other 

opportunity costs (Al-Samarrai, 2003).  
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CHAPTER THREE 

THE RESEARCH DESIGN AND METHODOLOGY  

The research method part discusses the research design, the research methods, sources of 

data, sampling techniques, instruments of data gathering, procedure of the study, method of 

data analysis and ethical consideration consecutively. 

3.1. The Research Design  

The purpose of this study was to investigate the factors affecting female students‟ dropout in 

secondary schools of East Wollega Zone. A descriptive survey method was employed in the 

study. This method helps to obtain information about the current status of the phenomena and 

also to know the existing condition (Creswell, 2003). According to Best (2008) and Creswell 

(2003), a descriptive study describes  conditions or relationships that exists, opinions that are 

held, process that are going on, effects that are evident or trends that are developing.  

3.2 The Research Method  

According to Mark et al. (2009) mixing qualitative and quantitative approaches gives the 

potential to the cover each methods weakness, with strengths from other method. Thus, in 

this study a combination of qualitative and quantitative approaches was employed. 

3.3 Sources of Data  

Primary and secondary data gathering sources were used in the study. The primary data was 

collected through questionnaire from students, teachers and principals. For the secondary 

data, the documentary sources was collected from various publications, such as, journals, 

reference books, document reports written on female students‟ dropouts. 

3.4 Population, Sample Size and Sampling Techniques   

The target population of the study was female students‟ from secondary schools of East 

Wollega Zone. According to East Wollega Zone education office currently there are 59 

secondary schools in the zone. From these 10 schools was selected by using simple random 

sampling technique which accounts 10 (17%) of total secondary schools in the zone. This is 

due to manageability reason in terms of time and cost. As Ary (2010) explained, the basic 

characteristic of simple random sampling is to enable participants of a study to equal chance 
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of being included in the sample. Accordingly, Nunu, Adare, Dire, Arjo, Gatama, Ifa, Gute, 

Dalo, Darge, Biftu Nekmte secondary schools was selected and included in the study. In 

these schools there are a total population of 4875 students and 411 teachers.  

Accordingly in current study a sample size of 195 female students and 137 teachers was 

obtained from total population and included in the study. Thus, the study was manageable in 

terms of cost and time. These sample respondents‟ was selected proportionally from all 

sampled schools using simple random sampling technique; because it gives each respondent 

an equal chance of being included in the study. 

Then, by using simple random sampling method, the researcher was selected representative 

195 students, 137 teachers, and 10 principals. In general, a total of 342 respondents will be 

selected for this study.  

Table 1 Total Population and Sample Size 

 

N
o
 

Name  Female students Teachers 

Woreda/Town  School Population Sample Population Sample 

Male Female Total 

1 Nunu kumba Nunu 304 12 42 9 5 14 

2 Nunu Adare 307 13 20 3 4 7 

3 Nunu Dire 191 8 18 3 3 6 

4 Arjo Arjo 790 32 60 13 7 20 

5 Leka Dulecha Getema 687 27 42 7 7 14 

6 Ifa  Ifa 207 8 39 7 6 13 

7 Gute Gute 297 12 30 5 5 10 

8 Nekemte Dalo 687 27 38 8 5 13 

9 Nekemte Darge 673 25 40 8 5 13 

10 Nekemte Biftu  732 29 82 17 10 27 

Total 4875 195 411 80 57 137 

3.5 Data Collection Instruments 

To conduct data for this study different data gathering instruments will be used to collect 

relevant information or data for the study. These are questionnaire, interview and document 

analysis. 
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3. 5. 1 Questionnaire 

Questionnaire was be used to gather data from students and teachers. The questionnaires 

consisted of close ended and open ended items and develop based on the review of literatures. 

The closed-ended questionnaire is chosen for it becomes easy to fill out, takes relatively little 

time, keep the respondents on the subject, is relatively objective, and easy to tabulate and 

analyze. The open-ended questionnaires, on the other hand, is intended for it gives 

respondents a chance of giving their responses in their own words relatively freely (Best and 

Khan, 2005: 301-302), cited in Mekonnen (2011). The questionnaires were prepared in 

English and translated in to Afan Oromo for students in order to avoid language difficulty. 

However, questionnaire for teachers and principals were prepared by English language.  

Moreover, the reliability and validity tests of the questionnaire were employed. Mugenda 

(1999) define reliability as a measure of the degree to which a research instrument yields 

consistent results or data after repeated trial. Thus, using cronbach alpha technique, a 

reliability coefficient of 0.78 was obtained. According to Crocker and Algina (1986) a 

minimum correlation coefficient of 0.65 is recommended as acceptable indicator of reliability 

of the instrument; thus the coefficient lies within this range. 

To ensure validity the study has applied the triangulation technique by using questionnaire, 

key informant interview and secondary data sources concurrently. A structured questionnaire 

was used to solicit the required data in the survey. The draft questionnaire was tested at 

Gombo secondary school by undertaking 10 respondents as a pretest survey. Based on the 

pretest, the content, logical flow, clarity, layout and the time needed on average to fill out a 

single questionnaire was amended. Depending on the results of the pilot survey, the data 

collection instruments was finalized after making the necessary corrections and 

reorganizations. Most questions have pre coded and column numbers were assigned for each 

question. A copy of the questionnaire in English language is attached as Annex I of this 

report for reference. 

3. 5. 2 Interviews 

Another instrument that was employed to generate data is semi-structural interviews. The 

semi-structural interviews item was prepared for principals. Interview was prepared to obtain 

further information from participants. The interview was conducted at interviewees‟ work 

place by the student researcher himself. Thus, semi-structured interview was employed with 
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the aim of substantiating the data gathered through questionnaire, probing views and 

opinions, and giving chance for informants to expand on their responses, and saves them 

being of the points (Lidico, et. al. 2006:124). Moreover, it allows a wider freedom to ask 

further questions and helps control the direction of the interview to draw out the required data 

(Brown, 1998, cited in Getachew, 2010). 

3. 5. 3 Document Review 

For the purpose of crosschecking and supplementing data obtained through the 

aforementioned instruments, current and related review literature, the student researcher will 

analyze different documents such as school guide lines, files, policy documents, reports and 

some checklists related to female students‟ will be used in relation to the practices. Student 

researcher used in order to crosscheck with existing reality. 

3.6 Procedure of the Study 

Before administering the questionnaires for the data collection, respondents were informed 

about the purpose of the study and how to fill the questionnaires by the student researcher and 

the assistants. In addition, the distribution and collection of questionnaire will be done in 

collaboration with selected school. Also, an interview was conducted through disclosing the 

purpose of the study based on the permission and willingness of respondent by the students.  

3. 7 Method of Data Analysis 

In this study, both quantitative and qualitative data was used and analyzed accordingly. The 

data obtained through questionnaires was tabulated, and analyzed using percentage and 

means. The data that was obtained from open ended questionnaires and interviews were 

analyzed qualitatively through narration.  

Specifically, quantitative data‟s were coded to statistical package for social science (SPSS 

version 20) to calculate mean Standard deviations, which will be used to identify the 

significance of the responses by students‟ teachers and principals. Finally qualitative data 

collected through interview and document analysis will be analyzed by using content analysis 

method. 
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3.8 Ethical consideration 

The proposal was submitted to the department of education planning management, Addis 

Ababa University for approval. After the endorsement by their review East Wollega zone 

secondary school teachers and school principals will be informed about the purpose of the 

study using my own application letter. Permission was obtained from school subject teachers 

and principals. Moreover, privacy of the involved individual females will be kept throughout 

the study.   
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CHAPTER FOUR 

4. DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter deals with presentation, analysis and interpretation of the data collected from the 

respondents. Primary and secondary data obtained through questionnaire, interview, 

observation check list and document analysis were analyzed and interpreted in accordance to 

the basic questions. Thus, quantitative and qualitative analyses of data were done. The 

qualitative part was supposed to be complimentary to the quantitative analysis. The chapter 

consisted of two major parts. The first section deals with the characteristics of respondents 

and the second section presents the analysis, presentation and interpretation of the main data.  

4.1. Characteristics of Respondents  

A questionnaire containing a total of 50 items was prepared and distributed to the respondents 

selected from 10 general secondary schools of East Wallaga zone. The questionnaire was 

distributed to 195 students, 137 teachers and 10 principals. Out of the total number of 

questionnaire distributed among the three study groups 100% from students and teachers 

principals were filled in and returned. Thus, out of the total number of questionnaires 

dispatched, 100% (334) of respondents returned the questionnaire. Moreover, a total of 10 

school principals and one East Wallaga zone education office head were interviewed. The 

major characteristics of respondents in the sample were summarized in Table 2 below. 
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Table 2: Characteristics of Respondents 

 

Variables 

 

Characteristics 

Respondents Total 

Students Teachers 

N % N % N % 

 

 

Sex 

Male 

Female 

-- 

197 

-- 

100 

80 

57 

58.39 

41.61 

80 

254 

23.95 

76.04 

Total 197 100 137 100 334 100 

 

 

Age 

16-20 

21-25 

26-30 

31-35 

36-40 

41-45 

46 & above 

160 

37 

- 

- 

- 

- 

- 

81.22 

18.78 

- 

- 

- 

- 

- 

- 

- 

22 

25 

54 

30 

6 

- 

- 

16.05 

18.24 

39.45 

21.89 

4.38 

  

Total 197 100 137 100   

 

Year of    

work 

experience 

Below 6  

6-10 

11-15 

16-20 

21-25 

26 & above 

  8 

16 

23 

62 

18 

10 

5.84 

11.68 

16.78 

45.25 

13.14 

7.23 

  

Total   137 100   

 

Level of 

Education 

MA/MsC 

BA/BsC 

Diploma 

  38 

90 

9 

27.73 

65.69 

6.57 

  

Total    137 100   

As it can be seen from the Table 2 above, out of the total of 332 participants, the majority of 

respondents 76.04% were found to be females. The male respondents were very low in 

number constituting out of 23.95%. Thus, female students and teachers involved in this study 

account for 100% and 41.61% respectively.  

Regarding the age structure, 65.72% of the teacher respondents fell above 36 years old. This 

reflects the majority of the school system was occupied by those employees who had enough 

life experiences. The majority of students (81.22%) age category lies between 16-20 years. 

Concerning years of work experience, the majority of respondents 75.17% of teachers and 

73% of the principals had 11 to 25 years of work experience respectively. The rest 17% of 

teachers had 1 to 10 years and 7.23% had 26 and above years of work experience. Similarly, 

from the total interviewee the majority 75% of them had 11 to 25 years of work experience. 

From these data, it would be possible to say that such a relatively longer year of work 

experience in the system might help principals and teachers to posses‟ adequate experience 

and better understanding about the various issues and problems of female students drop out in 

secondary schools.  
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Additionally, out of the total teacher respondents only 27.73% reported that their 

qualification was second degree and 65.69% of the respondents in the secondary schools 

were first degree holders. Respondents having college diploma and below accounted for 

6.57.7% from the total participants. Hence, the heterogeneity of respondents might help the 

study to accommodate different opinions from the different groups of educational level.   

Table 3. Demographic Characteristics of School principals 

N
o
 Variables Characteristics F % 

1 Gender Male 10 100 

Female - - 

Total 10 100 

2 Age Under 27 years 2 20 

27-31 years 5 50 

32 and above years 3 30 

Total 10 100 

3.  

 

highest level of 

formal 

education 

First degree 6 60 

Master‟s degree 4 40 

Total 10 100 

4.  Working 

experience 

1-7 10 100 

8-14 - - 

15-21  and above - - 

Total 10 100 

As indicated in Table 3, all principals 10 (100%) of teacher respondents were males. As there 

were no female principals in the sample schools no response from females has been included 

in the study. From this, it can be inferred that the proportion of females working at secondary 

schools and managerial position was generally low as compared to their male counter parts. 

Consequently, this study was chiefly influenced by male views. Besides, 2(20%) respondents, 

5 (50%) respondents and 3 (30%) respondents were under 27 years, between 27-31 years, and 

32 and above years old respectively. Regarding the qualification of interviewees‟ 6(60%) and 

4(40) of principals were first degree and second degree holders respectively. This indicates 

that the second degree holders is low and calls for serious attention in order to encourage 

teachers for further educations. Regarding working experience all teacher respondents 1-7 

years „work experience, which indicate that lower advantage to decrease the dropout rate in 

secondary schools.  
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4.2. Dropout Rate Female Students’ at East Wollega Zone Level  

Table 4, shows the zonal dropout rate trends in secondary school. The document analysis 

shows that with a fluctuating trend within the system the dropout rate has been severing in 

the first cycle of the secondary schools of the zone. The dropout rate for grade 9 was the 

worst compared to grade 10 dropout rates in all the year under consideration. As we can see 

from the data stated above the dropout rate for the grade 9 improved from 19.2% in 2006 

E.C. to 10.2% in 2007 E.C. In the same way, the dropout rate for first cycle of secondary 

school (9-10) showed that fluctuate from year to year in the last five consecutive years and 

then started to increase afterwards. Relatively, dropout rate by grade level showed that it was 

better in grade 10 than in grade 9.  

Table 4: Secondary School Dropout Rate of Female Students‟ at Zonal Level 

Academic 

year (E.C) 

Dropout rate (%) 

Grade 9 Grade 10 Grade 9-10 

Male Female Total Male Female Total Male Female Total 

2006 18.9 19.4 19.2 5.6 3.3 4.5 10.1 10.8 10.5 

2007 15.4 5.0 10.2 8.0 10.9 9.45 11.7 7.95 9.83 

2008 11.8 27.3 18.2 2.2 8.9 4.9 8.0 20.1 13.0 

2009 27.9 27.3 27.6 3.3 3.9 3.6 15.6 15.6 15.6 

2010 22.6 22.6 22.6 1.6 0.3 1.0 12.1 11.4 11.8 

Average 19.32 20.32 19.82 4.14 5.46 4.75 11.5 13.17 4.93 

 

Source: East Wollega zone Education Office (2006-2010) 

4.3. Factors Related to Female Students Dropout  

From the literature review some lists of possible factors that force students drop out of school 

were identified. The female students and teacher respondents have showed their strong 

disagreement on different items related with availability of teaching resources. 

In the table 5, item 1, The perception of female students and teachers on “availability 

sufficient classrooms are available” were rated very low that suggests very low agreement 

with minimum mean values of 2.47 and 2.08 (indicate very low agreement) respectively these 

show that these factors found to be causing female students dropout from school. 

In the table 5, item 2, The perception of female student and teachers on “sufficient qualified 

teachers for all subjects are available” were rated very low that suggests very low agreement 
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with minimum mean values of 2.45 (indicate very low agreement) these show that these 

factors found to be causing female students dropout from school. 

In the table 6, item 3, The perception of female student on “Sufficient non-teaching staff is 

available” were rated very low that suggests very low agreement with minimum mean values 

of 2.39 (indicate very low agreement) these show that these factors found to be causing 

female students dropout from school. 

In the table 5, item 4, The perception of female student on “Sufficient library is available” 

were rated moderate that suggests very low agreement with minimum mean values of 2.94 

(indicate moderate agreement) these show that these factors found to be moderate causing 

female students dropout from school. 

In the table 5, item 5, The perception of female student on “Sufficient text books for teachers 

are available” were rated moderate that suggests very low agreement with minimum mean 

values of 2.82 (indicate moderate agreement) these show that these factors found to be 

moderate causing female students dropout from school. 

In the table 5, item 6, The perception of female student on “Sufficient laboratories are 

Available” were rated moderate that suggests very low agreement with minimum mean 

values of 2.12 (indicate moderate agreement) these show that these factors found to be 

moderate causing female students dropout from school. 

Generally, majority of students and teachers perceive that insufficient availability of teaching 

resources in the school such as classrooms, libraries, textbooks, availability of qualified 

teachers for all subjects, availability of sufficient non-teaching staff, were inadequate which 

may contribute to female students dropout. 

As different researchers have pointed out, school environment is one of the major factors that 

affect participation of female students (World Bank, 1988). More precisely, factors like the 

absence or shortage of instructional materials, the attitude of teachers towards female 

education, inappropriate content of curricula, distance from home to school, poor 

administration of the school, absence of guidance and counseling service, facilities for 

personal welfare, drop out and the like are the most common factors affecting girls' 

participation in education. 
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       4.3.1. Respondents Responses on School Related Factors  

Table 5: Availability of Teaching Resource 

No Items Students 

(N=195) 

Teachers 

(N=137) 

Mean SD Mean SD 

1 Sufficient classrooms are 

available 

2.47 .834 2.08 1.29 

2 Sufficient qualified teachers for 

all subjects are available 

2.45 1.05 1.96 1.13 

3 Sufficient non-teaching staff is 

available 

2.39 1.16 2.41 1.37 

4 Sufficient library is available 2.94 1.27 2.27 1.50 

5 Sufficient text books for students 

and teachers are available 

2.82 1.45 2.26 1.33 

6 Sufficient laboratories are 

Available 

2.12 1.44 2.32 1.25 

Level of agreement <2.50= Very Low; 2.50-3.49= Moderate; > 3.50= Very High 

As it was illustrated in table 6 students and teacher respondents were asked to rate to what 

extent the possible school related factors contribute to female students‟ dropout. Accordingly, 

both groups of respondents have showed their moderate agreement towards the items.   

Accordingly, “inadequacy of classrooms” was rated moderate with mean values of 2.60 and 

2.39 (indicates moderate) which show that these factors found to be moderate effect causing 

female students dropout from school. In the same table item 2, the perception of students and 

teachers on “shortage of instructional materials” was rated moderate with mean values of 

2.49 and 2.19 respectively. Similarly, the mean values of items such as “lack of gender 

sensitive facilities, rate of grade repetition, teacher absenteeism, risk of sexual harassment” 

was ranges from 2.5 -3.5. 
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Table 6: School Related Factors and Female Drop Outs 

 

N

o 

Items Students 

(N=195) 

Teachers 

(N=137) 

Mean SD Mean SD 

1.  Inadequacy of classrooms 2.60 1.19 2.39 1.51 

2.  Shortage of instructional materials 2.49 1.38 2.19 1.29 

3.  Lack of gender sensitive facilities 2.45 1.14 2.22 1.31 

4.  Grade repetition 3.30 1.31 2.26 1.37 

5.  Teacher absenteeism 3.10 1.39 2.25 1.42 

6.  Risk of sexual harassment by school 

boys 

3.26 1.39 2.13 1.35 

7.  Risk of sexual assault/rape 3.07 1.36 1.95 1.09 

Data which is also obtained from an interview conducted with parents whose children were 

school dropout. Three out of these six replied that the major reason was related to grade 

repetition. The remaining three interviewees were also replied that children dropout from 

school is due to risk of sexual harassment by school boys. 

Therefore, one can conclude that the factors stated above as major factors for student dropout 

were, inadequacy of classrooms, shortage of instructional materials, grade repetition, teacher 

absenteeism, risk of sexual harassment by school boys, and risk of sexual assault/rape were 

cases underlined by teachers.  

4.4 Economic Related Factors 

From the literature review some lists of possible factors that force students to drop out of 

school were identified. The perception female student on different items related with 

economic related factors and female dropout current school.  In the table 6, item 1 and 2, the 

perception of female student on “costs of uniforms transportation” were rated very low 

(M=2.74 and 2.25 respectively) which may cause students dropout from school. 
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Table 7: Economic Related Factors and Female Dropout 

No  Items  Students Teachers  

Mean SD Mean  SD 

1.  Costs of uniforms 2.74 1.259 2.25 1.42 

2.  Costs of transportation 2.45 1.213 2.13 1.35 

3.  Cost of accommodation 2.39 1.173 1.95 1.09 

4.  Parental investment 2.94 .987 2.17 1.29 

5.  Household poverty 2.82 1.044 2.19 1.16 

6.  Parental income 2.12 1.330 2.01 1.14 

7.  Seasonal migration 2.12 1.220 2.12 1.19 

M= mean    SD= standard deviations 

In the same table 7, respondents were showed their strong disagreement towards all items. 

Thus, cost of accommodation, parental investment for education and house hold poverty are 

other economic factor causing female students dropout. Regarding this school principal „H‟ 

suggested that; 

Economic problem in the family leads to interruption of the 

education of female children, since many of the parents 

believe that investments for the education of a girl is a 

waste of financial resources, since she is going to be a 

member of another family later. 

Hence, the trend is to send boys to schools if resources are limited, since they can help the 

parents in future life. Moreover, the feeling is that the girls are to be trained to lead the family 

life by being good wives and mothers and to avoid conflicts in the future, and hence to be 

confined to home to learn household activities better. There are many income generating 

options, where the female children can help the family, by involving in petty trading, or other 

options depending on the locality. 

The academic performance of girls in schooling has been found to have links with 

socioeconomic factors. According to Teshome (2002), the most important of these factors 

include direct and opportunity costs of schooling, limited employment opportunities, 

socioeconomic status, and the economic value of girls, rural / urban residence, and the level 

of parental education and their attitudes. 

Many studies in developing countries using household survey data found that girls‟ schooling 

is more sensitive to cost, however defined, than that of boys‟. Distance to school or the 
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absence of a nearby school has stronger negative impact on female than male enrolments 

(Glick, 2008). In East African countries, for example, higher school fees increase the dropout 

probabilities for girls, but have no effect on boys (Lloyd, 2005). 

Direct schooling costs have been found to be the major reason parents offer for not educating 

girls or for removing them from the school. Apart from tuition, such costs include house rent, 

fees for registration and admission, examinations, school building fund, and the cost of 

uniforms, provision of furniture, extra tutorials and transportation. World Bank (2006) 

explained economic wellbeing appears to be a stronger correlate of school completion and 

school enrolment in Ethiopia. In general, several studies suggest that the direct costs or 

financial constraints hold back more girls than boys from schooling. 

On the other hand, child labor is indispensable to the survival of many rural households in 

Sub-Saharan Africa and agricultural work, household chores (cooking, collecting fuel. 

fetching water), marketing as well as child care services are required from children, with 

more from girls (World Bank, 2006). As noted by Teshome (2002), in many Sub Saharan 

African societies the continuing importance of bride price, polygamy, adultery lines, and 

value accorded to marriage and motherhood depress the relevance and demand for female 

education. 

4.5. Cultural Related Factors  

Table 8 illustrates students and teachers view on cultural related factors. Accordingly, both 

teacher and students showed their strong disagreement towards rural -urban differences 

(M=2.07), early marriage (M=2.21) and pregnancies (M=2.60). However, they were showed 

their strong agreement towards religious and cultural beliefs. Thus, the survey result showed 

rural-urban difference and early marriage are among major cultural related factors 

contributing to female students drop out in the study area. However, religious beliefs are 

insignificantly contributed for female students drop out.  

The data collected from key informant interview suggested the probable reason for such rural 

urban difference.  Accordingly, most of the interviewee participants perceive the probable 

reasons as: many employed female role models available for urban female students. Rural 

households will have more household chores such as taking care of small animals and 

poultry, and helping in agricultural activities like weeding and postharvest handling, which 

are mainly attended by girls and women. Moreover, after return from school, the female 
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students are expected to help their mothers or undertake activities like fetching water and 

firewood, cooking, taking care of younger children, washing clothes, cleaning the house etc. 

This workload makes them tired, and unable to study or do school assignments. 

Table 8: Cultural Related Factors and Female Drop Outs 

No  Items  Students Teachers 

Mean SD Mean SD 

1.  Rural and urban differences 2.07 1.05 2.07 1.05 

2.  Early Marriage 2.21 .97 2.21 .97 

3.  Pregnancies 2.60 1.28 3.64 0.89 

4.  Cultural beliefs 4.49 .68 3.37 1.06 

5.  Religious beliefs 4.24 .87 3.64 0.89 

6.  Circumcision 2.21 .97 3.55 0.94 

 

The survey results showed that being married in early age and attending schools adversely 

affect the academic performance of female students. As obviously known, being a wife, the 

girl has to undertake many household chores, in addition to pleasing her husband for all his 

needs. This might lead to dropouts within a couple of years, either due to pregnancy or other 

reasons. 

The socialization process in the society is one of the major constraints impacting on the girls‟ 

participation in education. This process starts in the family and continues in the school and in 

the society at large Socio-cultural beliefs, customs, practices, early pregnancy, insecurity, 

girls‟ expectations and other traditions play a significant role in decisions to enroll and or 

withdraw girls from school. Generally, there may be a deep-rooted cultural bias as suggested 

by the disempowered position of women in Ethiopian society (World Bank, 2006).  

Girls‟ expectations of their school performance and career prospects play significant roles in 

their persistence at school. Diaw (2010) showed that both girls and boys have low 

expectations of female achievements in school and of career prospects. Also the research 

further opined that cultural barriers exert strong and adverse influence on girls‟ education by 

early marriage, teenage pregnancies, traditional values of patriarchal society, and gender 

based violence. 
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Research findings also indicated that although parents realize that education can produce 

economic benefits, they may think about it in terms of getting formal jobs. In other words, 

parents send their children to school with the hope that they will be employed and become 

someone to support them later, particularly in the civil service sector. 

4.6 Parental Related Factors  

Teachers respondents were asked to rate the possible parental needs of labor factors 

according to their perception each of the factors giving due attention. In the Table 9, item 1, 

the perception of teachers on “Fetching water” was rated moderate with mean values of 3.01 

(indicates moderate) which show that these factors found to be moderate effect causing 

female students dropout from school. In the same table 8, item 2, the perception of teachers 

on “Fetching wood” was rated moderate with mean values of 2.76 (indicates moderate) which 

show that these factors found to be moderate effect causing female students dropout from 

school. 

Also, In the Table 9, item 3, the perception of teachers on “Cooking meals” was rated 

moderate with mean values of 3.10 (indicates moderate) which show that these factors found 

to be moderately affect causing female students dropout from school. In the Table 9, item 4, 

the perception of teachers on “Caring for siblings” was rated moderate with mean values of 

3.46 (indicates moderate) which show that these factors found to be moderate effect causing 

female students dropout from school. 

In the Table 9, item 5, the perception of teachers on “Marketing” was rated moderate with 

mean values of 2.67 (indicates moderate) which show that these factors found to be 

moderate effect causing female students dropout from school. In the table 15, item 6, the 

perception of teachers on “agriculture” was rated moderate with mean values of 2.76 

(indicates moderate) which show that these factors found to be moderate effect causing 

female students dropout from school. In the Table 9, item 7, the perception of teachers on 

“Employment” was rated moderate with mean values of 2.94. (Indicates moderate) which 

show that these factors found to be moderate effect causing female students dropout from 

school. 

In the Table 9, item 8, the perception of teachers on “domestic work” was rated moderate 

with mean values of 2.68 (indicates moderate) which show that these factors found to be 

moderate effect causing female students dropout from school. 
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Table 9: Parental Needs of Labor and Drop Outs 

 

 

Data which is also obtained from an interview conducted with focus group discussions with 

parents whose children were school dropout. Three out of these six replied that the major 

reason was related to parent‟s economic problem where children fetching water, cooking 

meals, marketing, and participate agriculture. The remaining three interviewees were also 

replied that children dropout from school is due to parents need for children labor cooking 

fetching water to participate in their families work. 

Therefore, among parental related factors that play decisive roles for female student school 

dropout were work load at home such as fetching water, cooking meals, caring for siblings, 

marketing, and agriculture, special cases underlined by teachers. The burden of household 

chores was one important factor that affects the girls in most of the houses in all surveyed 

schools. After return from school, they are expected to help their mothers or undertake 

activities like fetching water and firewood, cooking, taking care of younger children, washing 

clothes, cleaning the house etc. This workload makes them tired, and unable to study or do 

school assignments. Going to school without doing assignments makes them inferior in the 

eyes of teachers, demoralized, and ultimately become poor in performance and later they may 

dropout from school. 

The researcher raised interview question to school principal “D” and he replied as to the 

question stated as follows: Does parents‟ education can contribute to female students‟ 

dropout at your school? Accordingly, he mentioned that: 

No  Items  Students 

Mean SD 

1.  Fetching water 3.01 1.36 

2.  Fetching wood 2.76 1.27 

3.  Cooking meals 3.10 1.31 

4.  Caring for siblings 3.46 1.33 

5.  Marketing 2.67 1.32 

6.  Agriculture 2.76 1.20 

7.  Employment  2.94 1.33 

8.  Domestic work 2.68 1.51 
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The parent’s lack of awareness regarding the benefit of education 

was major effect to female students drop out. Children dropout from 

school is due to parental service. Majority of community is illiterate 

and have no sufficient ideas about the benefit of education. The 

family as well as the community have negative attitude on education 

due to reason females feels hopelessness, unable to see bright future. 

Therefore, girls from better-off homes, mainly those who live in urban areas, and whose 

parents are better educated are more likely to enroll and remain in school longer than those 

from poorer homes and rural areas. In areas where overall enrolments are low, the gender 

gaps in participation are wider.  

On the other hand, most of the sampled schools try to arrange tutorial classes for girls, 

particularly for those who are weak in performance, in the weekends, as envisaged in ESDP 

III. But the major problem is the parents‟ attitude towards this arrangement. 

 Regarding this school principal „G‟ said that;  

If their daughters are absent from home in the guise of having 

tutorials on Saturday and Sunday, they suspect that the daughters 

are in dangerous situation in their teenage, as the parents see their 

classmate boys are around the home premises and no class for 

them. Hence, parents don’t permit their daughters to go for these 

extra ordinary sessions out of home, and retain them with 

household chores. 

This may leads to absence of girls in tutorials and makes the tutorials as futile exercises, 

though the intention is really good. A lot of studies have shown that the educational 

background of parents, number of children in the household, occupation and age of the 

household head, attitude towards female education, birth order of the child with in the 

household, social participation of parents are among the parental factors that play decisive 

roles for the daughters‟ successful participation in education (Teshome 2012, Panos Ethiopia, 

2006). Panos Ethiopia (2006) further explained that fathers and mothers educational 

background affect females‟ education differently and mothers‟ literacy does not affect as 

much as fathers‟ literacy for daughters to attend schooling in a patriarchal society like 

Ethiopia. 

On the other hand, Ager (2002) suggested that females‟ education is strongly and adversely 

affected by parents who are illiterates than literates. As many educators have found that if the 

educational background of the parents is very well, their job position may also be well. Then, 
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the good position of the parents indicates that they may have good economical background. 

So, such parents, who have good economical background, may help their daughters to 

continue their education. Otherwise, parents who are illiterates and have poor economic 

background might affect their daughters‟ educational participation and might not be 

voluntary to help them. 

Another school Principal interviewee “B” replied to the interview question “What are the 

families‟ related factors contributing to female students‟ dropout at your school?” Thus, the 

participant said that:   

 The major reason was related to parents’ early marriage, pregnancies, 

and cultural beliefs. Even if a girl was in school, she has no time to 

study and to read and to prepare for the lesson rather waiting the daily 

routine works at home because the school girls expected to fetch water 

and firewood for the family. In addition, making coffee and preparing 

food for whole family and rearing cattle in the field, pounding grain and 

purchasing important items from the market for the family. Girls’ labor 

is used to substitute for mothers’ work in the households. Parents’ were 

not taking keen interest in girl’s education and used to give attention to 

education as a secondary thing. No checks were given to students by 

their parents neither in the schools nor in home which caused them to 

achieve academically lower and ultimately leaving the schools. 

Their parents are not willing to fulfill educational materials, they will not help them to 

perform their homework in time, they don‟t need to involve in school activities when 

requested. Generally, they do not care about their educational activities. 

 

4.7 Student Related Factors 

The study highlighted a number of social- economic factors contributing to school dropouts 

in the study area. Although different factors were mentioned to be the contributing factors as 

to why a particular student dropped out of school, loss of education interest was identified to 

be the leading factor to school dropouts in the study area. The study also identified the 

mentioned factors to have been linked with socio-economic reason following interviews 

conducted with different school principals.  

Loss of interest to education and school absenteeism 

Loss of interest to education was indicated to be one of the most contributing factors to 

school dropouts in the study area. To this end, the idea of secondary school principals „A‟ and 

„C‟ was summarized as:  
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Majority of male and female students dropped out of school 

because they had no interest in education anymore; i.e. they lost 

interest in education. It was noted that students preferred to join 

different income generating activities for everyday income thus 

shift their interests from studies to being workers. As a result, 

students too much absenteeism was observed in their class room.   

 

Therefore, this research noted that school absenteeism to have an influence on school 

dropouts in the study area, in which about large number of female students dropped out of 

school due to absenteeism. Thus, irregular attendance can be a precursor for dropping out 

from school regardless of the gender of the pupils. 

A similar observation was made by Lloyd (2005) in a study on school dropout showed that 

students who attend school regularly perform tremendously while the absence students were 

observed to perform poorly thus motivated to drop out of school. Lloyd, (2005) further 

elaborates that irregular attendance can be a precursor for dropping out from school 

regardless of the gender of the pupils. 

Another interviewee participant „B‟ said that: 

There are some circumstances in which parents play a big role in 

their children`s school dropout because they do not realize the 

importance of attending school. Parents claim that most of their 

female children have acquired an advanced level of education but 

ended up staying in the village doing nothing.  

 

This is also the case in the study area. It was discovered that some parents did not show much 

concern for their children‟s education; as a result majority of the parents appreciated their 

children for helping with raising some of the family income thus in the long run children 

naturally dropped out of school to focus income generating activities. 

Own perception about education 

Girls‟ own perception about their education and need for good academic performance was 

another influencing factor. Regarding this school principal “F” suggested that: 

If female students themselves do not realize the importance of 

education and career prospects or better life chances, and limit the 

aspiration to be wives and mothers, naturally it will adversely 

affect the desire to perform well in schools. Finally, they frustrate 

to come to school and drop out from school.  
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According to Lloyd, (2005) this type of lower perception about importance of education is 

more observed in female students from rural areas, since they have fewer opportunities to 

realize career prospects and do not have female role models for motivation to learn and 

perform well. 

Frequent absence from school 

Girls become frequent absentees in class for various reasons. Work load at home makes them 

absent or delayed to reach school, and many teachers do not allow them to enter the class 

when they come late. There are schools with security guards close the gates for late comers, 

and mostly they are girls for obvious reasons. Regarding this school principal “F” further 

suggested that: 

It was commonly found that girls become absent on weekly market 

days since they have to engage themselves in trading or buying, or 

to help family members, who involve in market. If it is not 

complied with, the parents might opt for their discontinuance of 

the education. 

In many of the sampled schools, it was reported that boys and male teachers request the girls 

to have friendships, and it affects the girls‟ peace of mind to concentrate in studies. One 

probable reason is that they might be worried about the consequences if they refuse, such as 

possible attacks from boys and revenge from male teachers. In fear of such practices, female 

students may frequent absence from school which can lead them to school dropout. 

4.8 Status of dropout rate by school location 

Table 10: Mean score of Female students drop out by school location 

 

N
o
 

Location Dropout 

rate (%) Woreda/Town Secondary  

School 

1 Nunu kumba Nunu 8.9 

2 Nunu Adare 11.8 

3 Nunu Dire 9.55 

4 Arjo Arjo 7.89 

5 Leka Dulecha Getema 12.99 

6 Ifa  Ifa 12.65 

7 Gute Gute 8.55 

8 Nekemte Dalo 0.87 

9 Nekemte Darge 0.98 

10 Nekemte Biftu  0.79 

Source: Office Record of Respective schools 
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As it was illustrated in Table 10 the dropout rate of female students differ by school location. 

There was statistically significant difference between female students‟ dropout from rural and 

urban backgrounds. The dropout rate for urban areas like Nekemte was less than 1%. 

However, relatively small percentage of dropout rate was reported to be 7.89% in Arjo 

secondary schools and the large percentage of dropout rate was reported in Leka Dullecha 

(12.99%). The probable reasons might be more exposure to career opportunities and many 

employed female role models available for urban female students. Rural households will have 

more household chores such as taking care of small animals and poultry, and helping in 

agricultural activities like weeding and post harvest handling, which are mainly attended by 

girls and women. Moreover, after return from school, the female students are expected to 

help their mothers or undertake activities like fetching water and firewood, cooking, taking 

care of younger children, washing clothes, cleaning the house etc. This workload makes them 

tired, and unable to study or do school assignments. 

In addition it was observed that schools in urban areas facilitate more for girls compared to 

schools in rural areas. For instance, sanitation facilities, equipment of extracurricular 

activities, quality female teachers and other resources and environmental factors which are 

less available in rural schools. In these respect a goring body of literature has found that girls' 

dropout rate is significantly higher in rural schools compared to urban schools. 

4.9 Mechanisms to Solve Dropout Rate in School 

Table 11: Possible mechanisms to Solve dropout rate education 

 

N

o  

Item Students (195) Teachers(N=137)  

M SD M SD 

1 Improving access to schooling. 4.33 .761 4.20 .837 

2 Improving adult literacy of parents 4.38 .711 4.00 .707 

3 Improving teaching methods 4.46 .721 3.60 .894 

4 Making educational materials more available 4.50 .659 4.40 .894 

5 Enhancing inclusive education 4.42 .654 4.00 .707 

6 Closing the gender gap. 4.46 .779 4.00 .707 

7 Making awareness creations. 4.42 .776 4.00 .707 

8 Strengthen community involvement in 

schooling 

4.54 .658 4.60 .894 

9 Strengthen educational management and 

management information system. 

4.54 .588 3.80 .837 

10 Strengthen civic & ethical education 4.54 .658 3.80 .837 

11 Improving plasma lesson. 4.50 .780 4.20 .447 

12 Improving the skills of computer. 4.46 .721 4.60 .548 

13 Upgrade & update the teachers. 4.58 .504 4.60 .548 

14 Encouraging efficient workers for the school 4.62 .495 4.00 .707 
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As it can be seen from Table 11, improving access to schooling, improving adult literacy of 

parents, improving teaching methods, making school facilities, making educational materials 

more available, enhancing inclusive education, closing the gender gap, making awareness 

creations, strengthen community involvement in schooling, strengthen educational 

management and management information system, strengthen civic and ethical education, 

improving plasma lesson, improving the skills of computer, making upgrade and update the 

teachers, and encouraging the efficient workers of the school were rated with very high 

agreement which was possible to say all of the mechanisms were very highly in sample 

schools as drawn from teachers and principals respondents to identify the degree of the 

severity of the factors that were indicated.  

From the interview of school principals, most of the schools‟ principals in districts were 

almost in average far from their home about 15-20km. From the principals interview the 

responses it was possible to improve female students drop out of education by involving stake 

holders to implement six programs of quality education such as SIP, CPD, civic and ethical 

education, ICT, curriculum, and leadership. From the results of the questionnaire one can 

conclude that most of the mechanisms, fifteen out of fifteen were very highly rated in the 

sample schools. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSSION AND RECOMMENDATION 

5.1. Summary  

The main purpose of this study was to look into the factors affecting female students‟ dropout 

in general secondary schools of East Wollaga zone, Oromia National Regional State. To this 

effect, basic questions addressing issues related to factors contributing to female students‟ 

dropout in general secondary schools were raised. Therefore, the study was tried to answer 

the following basic questions.   

a. What are the statuses of dropout of female students in secondary schools of East 

Wollega Zone? 

b. What are the major factors affecting female students drop out in the secondary 

schools of study area? 

c. Does female students‟ dropout in the study area differ by secondary school location? 

In order to adequately address these basic questions and purposes of the study both facts and 

respondents perspectives were collected through the combination of quantitative and 

qualitative approach. In this study, descriptive survey method was employed. To conduct the 

study both primary and secondary data were used. To address basic questions, the researcher 

reviewed relevant literature and prepared questionnaires, interview guides and observation 

check list to collect data from the subjects at sampled general secondary schools. The 

questionnaire was administered among students and teachers. After it was pilot tested and in 

order to avoid irrelevant and unambiguous question items. Based on the comments secured 

necessary corrections and modifications were made before distribution.  

The data gathered through questionnaire were analyzed quantitatively using descriptive 

statistical tools such as percentages; mean and standard deviation were adopted applying 

SPSS version 16.0 soft ware to examine opinion differences between groups of respondents. 

In addition, qualitative data collected through interview, observation and document analysis 

were categorized, analyzed and incorporated.  
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The subjects for this study were chosen using random and purposive sampling methods. The 

study was conducted in ten general secondary schools selected by random sampling method. 

The subjects of the study were 195 students, 137 teachers and 10 principals. In the selected 

schools 332 were expected to fill the questionnaires from the two different groups of 

respondents. Out of the total number of questionnaires dispatched, 100% of respondents filled 

in the questionnaire. Based on the result for the analysis, the following major findings were 

obtained and summarized as follows: 

1. Out of the total of 334 participants, the majority of respondents 76.04% were found to 

be females. The male respondents were very low in number constituting of 23.95%. 

2. Regarding the age structure, the majority of the school system was occupied by those 

employees who had enough life experiences. Thus, 65.72% of the teacher respondents 

fell above 36 years old. The majority of students (81.22%) age category lies between 

16-20 years.  

3. Concerning years of work experience, the majority of teacher respondents 75.17% 

and 73% of the principals had 11 to 25 years of work experience respectively. The 

rest 17% of teachers had 1 to 10 years of work experience. 

4. Out of the total teacher respondents 27.73% reported that their qualification was 

second degree and 65.69% of the respondents in the secondary schools were first 

degree holders. Hence, the heterogeneity of respondents might help the study to 

accommodate different opinions from the different groups of educational level.   

5. The majority of students and teachers perceive that insufficient availability of 

teaching resources in the school such as classrooms, libraries, textbooks, inadequate 

number of qualified teachers and non-teaching staff, were inadequate which may 

contribute to female students dropout. 

6. The majority of respondents in the study indicated that economic problem in the 

family leads to interruption of the education of female children. Thus, financial 

constraints related to cost of accommodation, parental investment for education and 

house hold poverty are the major economic factors causing female students dropout. 
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7. The survey result showed rural-urban difference and early marriage are among major 

cultural related factors contributing to female students drop out in the study area. 

Being married in early age and attending schools adversely affect the academic 

performance of female students. This might lead to dropouts either due to pregnancy 

or other reasons. However, religious beliefs are insignificantly contributed for female 

students drop out. 

8. The study found out that, among parental related factors that play decisive roles for 

female student school dropout the major one was work load at home such as fetching 

water, cooking meals, caring for siblings and agriculture. Thus, the burden of 

household chores was identified as one important factor that affects the girls in most 

of the houses in all surveyed schools.  

9. The data gathered through key informant interview showed that, girls from better-off 

homes, mainly those who live in urban areas, and whose parents are better educated 

are more likely to enroll and remain in school longer than those from poorer homes 

and rural areas. 

10. In the study it was indicated that girls become frequent absentees in class for various 

reasons. Work load at home makes them absent or delayed to reach school. Thus, 

absenteeism has an influence on school dropouts in the study area, in which about 

large number of female students dropped out of school due to absenteeism. Thus, 

irregular attendance can be a precursor for dropping out from school regardless of the 

gender of the pupils. 

11. The data gathered from school principals‟ interview suggested that, loss of interest to 

education was indicated to be one of the most contributing factors to school dropouts 

in the study area. Girls‟ own perception about their education and need for good 

academic performance was another influencing factor. If they do not realize the 

importance of education and career prospects or better life chances, it adversely 

affects the desire to perform well in schools. 

12. The study revealed that the dropout rate of female students differ by school location. 

There was statistically significant difference between female students‟ dropout from 

rural and urban backgrounds. The dropout rate for urban areas like Nekemte was less 

than 1%. 
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5.2 Conclusion 

This study reveals that though several inter-related social, economic, school and cultural 

factors affect school dropout outcome regardless of the gender of the students, among some 

particular factors increase the dropout rate particularly for girls. These particular factors 

produce lower educational outcomes for girls in general. The financial factors constrain 

parents more especially those who have lower socioeconomic status compared to those who 

have higher status. Parents with lower socio-economic status face difficulties to bear the 

expenses of their daughters' education. In addition, parents sometimes use the gender of their 

children to decide who gets more education so that children can give benefit in the future; in 

these circumstances male children eventually get more priority compare to female children. 

Besides these, girls also experience disadvantage for the unequal labour force participation in 

the world. Female usually experience less opportunities especially in productivity in the 

labour market and earn less compared to males which discourage parents from continuing the 

education of their daughters. Some school level factors insufficiently affect the increase in 

dropout rate of girls. However, most of these factors are allied with school resources and an 

unequal distribution of school resources markedly linked to the geographical location of 

schools. Cultural reasons also play an important role in high incidence of early dropout of 

girls. Sometime it depends on parents on how to perceive girls' education. On the one hand, 

there are human perceptions formed by several factors such as education, socio-economic 

status, religion and environment of the community where they live in. Some traditional 

cultural practices and beliefs of a particular religion or community massively affect as 

barriers to girls' education, especially in the male-dominated societies by and large the study 

in East Wollega zone.  
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5.3. Recommendations 

Based on the findings of this study a number of conclusions were made. The researcher 

makes the following recommendations to the Regional Government of Ethiopia, the NGOs, 

to schools and to parents, the community and to young girls. 

1. The Ministry of Education should train and deploy more female teachers in rural 

schools who would act as role models. Lack of female teachers and female 

educational administrators in rural schools make many parents believe that higher 

education and employment opportunities were purposefully meant for males. Female 

teachers will encourage female students to remain at schools. 

2. NGOs in partnership with local government should open offices and target young 

girls with services such as counseling and the importance of going to school. NGOs 

should develop holistic programs that not only support young people in making 

productive healthy choices, but also with skills that include changing young people‟s 

attitudes towards education. 

3. Schools, in partnership with parents, community, government and NGOs should 

motivate their students, especially girls, by introducing rewards and incentives for 

students; this will motivate students to do well in and inspire them to complete their 

studies.  

4. Schools should enter into partnerships with other stakeholders to support orphans to 

continue with their studies even after their having to interrupt their studies. 

5. Schools in partnership with government should provide life skills workshops to young 

people aimed specifically at improving Sexual Reproductive Health Education, 

targeting sexual behavior change for students at all levels. This program should 

include the transition of young people to adulthood, an awareness of the negative 

effects of early marriage on a young adult‟s career and life, and the importance of 

setting goals. 

6. The parents and the community at large should be sensitized on the importance of 

female students‟ education through community education programs and awareness in 

order for them to consider investing in the education of the girl child equitably to that 
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of the boy child. Thus, Parents and community members should be more supportive 

of young girls. Their support should take the form of sexual education and guidance, 

and positive advice on the effects of early pregnancy and early marriage. 

7. Parents, in partnership with schools, should support young people with establishing 

and running after school study programs. This will help young girls to focus on and 

consolidate their studies instead of their having to do house chores or being involved 

in unproductive behavior. 

Suggestion for further research  

The study suggests the following areas for further research:  

i) A study should be carried out to find out the possible policies that can be put in place 

to improve the education of girls in Ethiopia  

ii) A study can be carried out to evaluate parents‟ attitude towards the girl child 

education.  
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Appendix 1 

Addis Ababa University 

College of Education and Behavioral Sciences 

Department of Educational Planning and Management 

(Survey Questionnaires to Be Filled By Female Students) 

Dear student,                                 

Dear student, the purpose of these questionnaires is to collect data on female student‟s 

dropout in government secondary school. You are being invited to participate in this study. 

Your participation is completely voluntary. Furthermore, since your personal information and 

your school identity will be protected by use of a code, all information that is collected in this 

study will be treated confidentially.  

Respectfully,  

Section One: Students Demographic and School Background Questionnaire (SDSBQ) 

Direction: Questions 1-5 ask you about your demographic factors and your professional 

background. Please provide your appropriate answer as per the nature of each question. 

1. Name of Your school:                         Woreda                       Zone                        District   

2. Age:  A/ 14-16   B/ 17-19   C/ 20-22       D/ 23 and above                                        

3. Marital Status: A/Married         B/ Engaged         C/Single         D/ Divorce 

4. Religion:  A/Orthodox B/Muslim C/Protestant D/ Others 

5. Place of living: A/ Rural B/ Urban/Town 

Section Two: Teaching Resources and Economic Related Factors 

Direction: Questions 6-12 ask you about the economic related factors and availability of 

some school resources required for teaching learning to take place.  On a scale of 1 to 5, 

indicate the extent to which you agree or disagree about the availability of such resources in 

your current school.  Give your answer by circling on the number in the box on the right side. 

The numbers have the following meaning:  1= Strongly disagree    2= Disagree,     3= 

Undecided,     4=Agree,    5= Strongly Agree  

 

6 

Availability of Teaching Resources in Your current 

School… 

1 2 3 4 5 

6.1 Sufficient classrooms are available         

6.2 Sufficient qualified teachers  for all subjects are 

available 

     

6.3 Sufficient non-teaching staff are available      
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6.4 Sufficient library is available       

6.5 Sufficient text books for teachers are available      

6.6 Sufficient laboratories are available        

7     Economic Related Factors and Female Dropout  

7.1 School Payment             

7.2 Costs of textbooks      

7.3 Costs of uniforms      

7.4 Costs of Ins. Materials      

7.5 Costs of transportation      

7.6 Cost of accommodation       

7.7 Parental investment      

7.8 Schooling costs      

7.9 Household poverty      

7.10 Orphan       

7.11 Seasonal factors and migration      

 

Section Three: Cultural Related Factors and/or Socio- Cultural Barriers  
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Cultural related factors and  female Drop Outs  
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8.1  rural and urban differences      

8.2  Early Marriage       

8.3 Pregnancies       

8.4 Cultural beliefs      

8.5 Religious beliefs      

8.6 Circumcision                                                         

9  Socio- Cultural Demand Side/Barriers…..  

9.1  sexual abuse issues within & out of schools       

9.2 verbal abuse, physical violence, late coming      

9.3 lack of parental care & household poverty      

9.4 the assumption that unmarried girl is helpless      

9.5 fear of pre- marriage sexual activity      

9.6 lack  of awareness regarding the benefit of              

education  

     

9.7 wrong attitudes  the future fate of female      
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Section Four: School Related/Level Factors and Female Dropouts  
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School  related factors and  female Drop Outs  
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10.1  Lack of gender sensitive facilities      

10.2 Grade repetition      

10.3 Absenteeism      

10.4 Risk of sexual harassment by school boys      

10.5 Gender bias in curricular materials      

10.6 School distance/remoteness of school      

10.7 Teachers‟ attitude      

10.8 Female teachers in school        

11 Student Related Factors…. 

  

Section Five: Home Related Factors Questionnaire (HRFQ)  
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Home Related Factors  and Parental Needs 
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12.1 Fetching water      

12.2 Cooking meals      

12.3 Caring for siblings      

12.4 Marketing      

12.5 Agriculture      

12.6 Domestic work      

 

 
 
 
 
 

11.1 In education, girls could perform or achieve                 

as well as boys. 

     

11.2 Educated girls are as important as well as   educated 

boys 

     

11.3 Girls have the intellectual capability to    effectively 

use their education in life. 
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Appendix 1 

Addis Ababa University 

College of Education and Behavioral Sciences 

Department of Educational Planning and Management 

(Survey Questionnaires to Be Filled By School Teachers) 

 Dear teacher, the purpose of these questionnaires is to collect data on female students‟ 

dropout in government secondary school in East Wollega Zone. You are being invited to 

participate in this study. Your participation is completely voluntary, and even you are not 

required by your district officials to participate in this study. Moreover, there is no penalty for 

not taking part in the study, and you will not lose any benefits if you choose not to 

participate. Furthermore, since your personal information and your school identity will be 

protected by use of a code, all information that is collected in this study will be treated 

confidentially.  

Respectfully,  

Section One: Teachers Demographic and School Background Questionnaires (TDSBQ) 

Direction: Question 1-7 asks you about your demographic factors and your professional 

background. Please provide your appropriate answer as per the nature of each question  

1. What is your gender?   A) Female  B) Male    

2. How old are you?  A) Under 27 years   B) between 27-31 years    C) 32 and above 

years  

3. What is the highest level of formal education you have completed?  A) First degree    

B) Master‟s degree 

4. How many years‟ experience do you have working as a teacher at your current 

school? A/ 1-5    B/ 6-10   C/11-15    D/16-20 

5. How many total years‟ experience do you have working as a teacher? A/ 1-7 B/ 8-14  

C/15-21  and above 

6. Secondary school level you are teaching now:  A) 9-10       B) 11-12  C) 9-12  

7.  Your school location: A) Rural B) Urban  

Section Two: Teaching Resources Questionnaire (TRQ)  

Direction: Questions 8-9 economic related factors ask you about the economic related factors 

and availability of some school resources required for teaching learning facilities to take 

place.  On a scale of 1 to 5, indicate the extent to which you agree or disagree about the 
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availability of such resources in your current school.  Give your answer by circling on the 

number in the box on the right side. The numbers have the following meaning:  

 1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree  

No  Item 
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8 Availability of teaching resources and Female 

Students Drop out Questionnaires 
     

8.1 Sufficient classrooms are available        

8.2 Sufficient qualified teachers  for all subjects are 

available 

     

8.3 Sufficient non-teaching staff are available      

8.4 Sufficient library is available       

8.5 Sufficient text books for teachers are available      

9 Economic Related Factors and Female Students 

Drop out Questionnaires 

     

9.1 Costs of textbooks      

9.2 Costs of uniforms      

9.3 Costs of Instructional Materials      

9.4 Costs of transportation      

9.5 Costs of accommodation      
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Section Three: Cultural Related Factors Questionnaire (CRFQ)  

Direction: Question 10 asks you about the culture/traditional related factors for teaching 

learning to take place.  On a scale of 1 to 5, indicate the extent to which you agree or disagree 

about the culture related factors and female education.  Give your answer by circling on the 

number in the box on the right side. The numbers have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree   
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Cultural related factors and  female Drop Outs  
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10.1   Early Marriage       

10.2   Pregnancies       

10.3   Cultural beliefs      

10.4   Religious beliefs      

10.5   Circumcision                                                         

10.6   Bride Price      

10.7   Parental Service      

10.8   Risk of Abduction      

10.9   Harassment       

 

Section Four: Home Related Factors Questionnaire (HRFQ)  

Direction: Question 11 asks you about the home related factors for teaching learning to take 

place.  On a scale of 1 to 5, indicate the extent to which you agree or disagree about the 

parental needs of labour and dropouts.  Give your answer by circling on the number in the 

box on the right side. The numbers have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree          
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Parental needs of  labour and  Drop Outs  
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11.1 Fetching water      

11.2 Fetching wood      

11.3 Cooking meals      

11.4 Caring for siblings        

11.5 Marketing       

11.6 Agriculture      

11.7 Employment for      

11.8 Domestic work      
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Section Five: School Related Factors and Female Dropouts Questionnaire (SRFFDQ)  

Direction: Question 12 asks you about the culture/traditional related factors for teaching 

learning to take place.  On a scale of 1 to 5, indicate the extent to which you agree or disagree 

about the school related factors and female dropouts.  Give your answer by circling on the 

number in the box on the right side. The numbers have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree   
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School  related factors and  female Drop Outs  
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12.1 Inadequacy of classrooms      

12.2 Shortage of instructional materials      

12.3 Lack of gender sensitive facilities      

12.4 Grade repetition      

12.5 Teacher absenteeism      

12.6 Risk of sexual harassment by schoolboys      

12.7 Risk of sexual assault/rape      

 

Thank you very much for your 

cooperation! 
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Appendix 1 

Addis Ababa University 

College of Education and Behavioral Sciences 

Department of Educational Planning and Management 

(Survey Questionnaires to Be Filled By School Principals) 

Dear principal,  

Dear principal, the purpose of these questionnaires is to collect data on female student‟s 

dropout in government secondary school in East Wollega Zone. You are being invited to 

participate in this study. Your participation is completely voluntary, and even you are not 

required by your district officials to participate in this study. Moreover, there is no penalty for 

not taking part in the study, and you will not lose any benefits if you choose not to 

participate. Furthermore, since your personal information and your school identity will be 

protected by use of a code, all information that is collected in this study will be treated 

confidentially.  

Respectfully,                                                                              

Section One: Principals Demographic and School Background Questionnaire (PDSB) 

Direction: Questions 1-7 ask you about your demographic factors and your professional 

background. Please provide your appropriate answer as per the nature of each question. 

1. What is your gender?   A) Female  B) Male    

2. How old are you?  A) under 27 years   B) between 27-31 years    C) 32 and above  

years  

3. What is the highest level of formal education you have completed?  A) First degree    B) 

Master‟s degree 

4. How many years did you spend as a subject/class teacher before you became a principal? 

A/ 1-5 B/6-10 C/ 11-16 D/ 17 and above 

5. How many years‟ experience do you have working as a principal at your current school?  

A/ 1-5 B/6-10 C/ 11-16 D/ 17 and above years 

6. How many total years‟ experience do you have working as a principal? A/ 1-5 B/6-10 C/ 

11-16 D/ 17 and above years 

7. What  is your status of attending principal ship training: 

A) Not attend it    B) attending it now  C) already attended and graduated  

8. Secondary school level you are leading now:  A) 9-10       B) 11-12  C) 9-12  

9. Your school location: A) Rural B) Urban/Town 
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Section Two: Teaching Resources and Support for Principals Questionnaire (TRSPQ)  

Direction: Question 10 asks you about the availability of some school resources required for 

teaching learning to take place.  On a scale of 1 to 5, indicate the extent to which you agree or 

disagree about the availability of such resources in your current school.  Give your answer by 

circling on the number in the box on the right side. The numbers have the following meaning: 

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree  
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In Your Current School and Female Students‟ Dropout 
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10.1 Sufficient non-teaching staff are available      

10.2 Sufficient library is available       

10.3 Sufficient classrooms are available        

10.4 Sufficient text books for teachers are available      

10.5 Sufficient qualified teachers  for all subjects are available      

10.6 Sufficient laboratories are available      

10.7 Sufficient sport facilities are available                             

10.9   Sufficient electricity are available      

10.10 Sufficient pedagogical center are available      

10.11 Sufficient ICT materials are available      

 

Section Three: Economic Related Factors Questionnaire (ERFQ) 

Direction: Question 11 asks you about the economic related factors for teaching learning to 

female students.  On a scale of 1 to 5, indicate the extent to which you agree or disagree 

about the availability of such resources in your current school.  Give your answer by circling 

on the number in the box on the right side. The numbers have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree 
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Economic Related Factors and Female Drop Outs  
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11.1 School payment      

11.2 Costs of textbooks      

11.3 Costs of uniforms      

11.4 Costs of Ins. Materials      

11.5 Costs of transportation      
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Section Four: Culture Related Factors Questionnaire (CRFQ)  

Direction: Question 12 asks you about the culture/traditional related factors for teaching 

learning to take place.  Give your answer by circling on the number in the box on the right 

side. The numbers have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,    4=Agree,    5= Strongly Agree 
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12.1 Early Marriage      

12.2 Pregnancies      

12.3 Cultural beliefs      

12.4 Religious beliefs      

12.5 Circumcision      

12.6 Bride Price      

12.7 Parental Service      

12.8 Risk of Abduction      

12.9 H1arassment      

 

 

Section Five: Home Related Factors Questionnaire (HRFQ)  

Direction: Question 13 asks you about the home related factors for teaching learning to take 

place.  Give your answer by circling on the number in the box on the right side. The numbers 

have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree          
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13.1  Fetching water      

13.2  Collecting  wood      

13.3  Cooking meals      

13.4  Caring for siblings        

13.5  Marketing       

13.6  Agriculture      

13.7  Employment for      

13.8  Domestic work      
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Section Six: Mechanisms to Improve Dropout Rate Education  

Direction: Questions 1-15 ask you about the home related factors for teaching learning to 

take place.  Give your answer by circling on the number in the box on the right side. The 

numbers have the following meaning:  

1= Strongly disagree    2= Disagree,     3= Undecided,     4=Agree,    5= Strongly Agree          

Table 21. Possible Mechanisms to Improve Dropout Rate Education 

 

 

 

 

 

 

 

 

 

 

 

No  Item 1 2 3 4 5 

1 Improving access to schooling.      

2 Improving adult literacy of parents.      

3 Improving teaching methods      

4 Making school facilities      

5 Making educational materials more available.      

6 Enhancing inclusive education.      

7 Closing the gender gap.      

8 Making awareness creations.      

9 Strengthen community involvement in schooling.      

10 Strengthen educational management and management information 

system. 

     

11 Strengthen civic and Ethical education      

12 Improving plasma lesson.      

13 Improving the skills of computer.      

14 Making upgrade and update the teachers.      

15 Encouraging the efficient workers of the school.      
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Appendix A 

Interview Guides 

I. Guides for Female Dropout Interview 

1) What are the families related contributing to female students‟ dropout at your school? 

2) What are the schools related factors contributing to female students‟ dropout at your 

school? 

3) What are the economic related factors contributing to female students‟ dropout at your 

school? 

4) What are the cultural and social factors related contributing to female students‟ dropout at 

your school?  

5) Does distance to school contributing to female students‟ dropout at your school? 

6) Does parent‟s education contributing to female students‟ dropout at your school? 

 

  

 

 


