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ABSTRACT 

The purpose of the study was to investigate the Status of Financial Resource Management 

in Government Secondary Schools of Oromia Special Zone that found in Oromia Regional 

stste. Descriptive survey design was employed for the study. It was conducted in six 

secondary schools. These schools were chosen by purposive sampling technique. Data for 

the study were collected through questionnaire, interview, and document review. 

Questionnaire was prepared and administered to 54 school management and 62 school 

community members selected by using availability sampling technique. The club leaders 

and student representative were selected based on simple random sampling. All schools 

finance workers and woreda finance workers were interviewed and the analyses of 

necessary documents were made in all sampled secondary schools. The data collected 

were analyzed by using percentages, means, and standard deviation and an independent 

sample t-test used by computing the data on SPSS version 20. The data gathered through 

open ended questions, interviews and from documents were analyzed qualitatively through 

narration for the purpose of triangulation. Finally,  The study discovery that finance 

resource management budget come from the government, school internal income, 

community contribution and NGOS’ support were the main sources of Educational in study 

schools. The study also found that, the budget preparation, implementation and evaluation 

process. Lucked the participation of stakeholder, luck of financial skilled man power, lack 

of relevant train, absence of internal and external auditing activity, engagement of the 

school management and different duties were major challenges of financial resource 

management in Oromia Special Zone secondary schools. In conclusion the school lacked 

active participation of the stakeholders, capable human resource in financial management 

practicing, financial rule and regulation.  

  Hence, it is recommended that, Woreda Education office and schools should take measures 

to improve the participation of stakeholder, employee financially skilled manpower, budget of 

school should be released on time, schools should report budget performance to the concern 

bodies, regular auditing should be carried out by the Woreda Education and finance office. 

Auditing school at least annually in accordance with the guidelines, regulation and principle 

of the ministry of finance and economic development. 
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CHAPTER ONE 

1. INTRODUCTION 

This chapter is concerned with background of the study, statement of the problem, basic 

research questions, and objectives of the study, significance of the study, delimitation of the 

study, limitations of the Study and operational definition of key terms. 

1.1. Background of the study  

Financial resources are significant resource often assumed to be a part of physical capital. It is 

actually the basis for procurement; utilization and maintenance of all other types of resources. 

Without strong financial base it will be difficult to produce the right of goods and services in 

desirable quality and quantity.  

Education is the center of every civilization and is playing the paramount role in the ever 

changing life style of human being. It is an important sector for economic, social, and cultural 

development aimed at satisfying the needs, desires and hopes of a society at large. Concerning  

this, United Nation Educational, Scientific and Cultural Organization (UNESCO, 2010) noted 

that education as a key  freedom of choice and action, empowering them to participate in 

social and political lives of their society, and equipping them with the skill they need to 

develop their livelihood. Education plays a vital role in building a nation and enhances the 

development at large by producing man power to the countries. Without education 

development and innovation is impossible and unthinkable.  

Almost all organization needs to assign necessary resources so as to attain intended objectives 

and to meet societal needs. A resource necessarily used by any organization refers to man 

power, finance, time, material, information, etc. These resources require proactive planning, 

coordination, controlling, and proper utilization. In doing so, any organization can achieve its 

objectives and sustain as an organization rather than relies on accumulation of new resources 

only (King, 2003). 
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In developing countries like Ethiopia, the government is the main source of finance for the 

expansion of education. However, the financial labor and material contribution of the 

community as well as schools internal income and the support from non-governmental 

organizations have their own contributions. School system should utilize the financial 

resources to achieve objectives and fulfill educational needs of students and community. All 

organizations including schools may face the scarcity of finance. Through converting this 

scarce resource with the help of budgeting mechanism, all activities are functioned well and 

appropriately. 

According to MoE (1994), Ethiopian Government devotes a large amount of money for 

education since it plays a major role in promoting economic development and improvement in 

the life standard of a society. However; large amount of budget alone couldn’t bring change in 

the quality of education. Thus, effective management of financial resource is very essential 

issue for the provision of the quality of education and the achievement of educational 

objectives. Lack of capacity in financial management will lead to the absence of quality of 

education. In addition, lack of finance, capacity to plan and manage funds and coordinate 

different actions at the ground level results low implementation level of policies and 

objectives. 

The government budget management in Ethiopia is based on the proclamation 36/2011 which 

defines the power and provisions to Federal, Regional, Zones and Woreda level. Accordingly, 

Regions get their supplemental budget from federal government by a formula approved by the 

House of Federation and implemented by Ministry of Finance and Economic Development 

(MoE, 2006). And also regions provide Block Grants to suit their respective objective 

conditions. Then each Woreda allocate the annual budget for their public sectors at Woreda 

level. 

The provision of quality education and achievement of educational goals is also determined by 

how the education systems are in a position to manage the available financial resources. 

The plan and budget implementation must coincide. But in most of our schools, there is a 

problem on planning, utilizing and implementing of financial resources. This study, therefore, 

attempts to identify the status and challenges of financial resource management in Oromia 
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Special Zone government secondary schools. To this end, the study was investigated whether 

or not school budget was adequately managed, the mode of budget allocation and its release 

process at the higher level. It was also investigate the practice of financial management at 

school level. 

1.2. Statement of the Problem 

The major reasons for building and handling a school were to implement an educational 

program efficiently and effectively. A smooth implementation of educational program can 

only occur and the chance of actualization its goals enhanced if the school finance possess 

some desirable qualities and standards. To achieve the objective of the education the school 

principal and other stakeholders need to be well equipped with the necessary skills and 

knowledge to manage the financial resources. Effective management involves ensuring 

efficiency and effectiveness in the use of the available finance together with the ability to 

combat any challenges (King, 2003). 

Schools are centers for civilization and social development. Accordingly, their major functions 

are instruction. Other functions of the school systems are designed to enhance efficiency and 

effectiveness of the instructional process. And instruction involves some inputs, such as 

finance and other material supplies. Referring to this very fact, UNESCO (2002) stated that 

“the school is a social institution created to serve community. To run the school effectively, 

financial, material and human resources are very important.” 

The major problem of public education financial budget usually seems the problem of 

appropriate allocation, execution and control of limited financial resources. Moreover, the 

ability and capacity to keep the balance between the budget and planned activities to be 

accomplished seems also the other factor of the problem. The problem is that financing 

education requires schools to go through long processes to receive the budget which often 

does not conform to their work plans. That is, the education financing process is characterized 

by bureaucracy which required the schools management to pass through a sequence of formal 

rules and procedures to gain bureaucratic approval. As a result, this process prevents them 

from performing tasks in line with their strategic and action plans (Brown, 1990). 
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 There is a problem of financial management in Ethiopia. As indicated in ESDP V (2015), 

there was a problem of low budget utilization in civil works due to weak capacity of 

management implementation. MoE(2006) also shows that there is weak administrative 

capacity of educational finance management. And also different research findings show these 

facts. For instance: a study by Liernso (2006) conducted in KembataTembaro and Hadiya 

Zone also revealed that financial utilization did not consider the guidelines set by MoE and the 

existence of wastage and inefficient utilization of budget, but the problems in financial 

management in education may not be equal at all places at different education levels.Liernso 

focused only on the guidelines, not on the practice of financial management. So to fill the gap 

of the previous researcher the study focused on the overall status of Financial Management 

like budgeting, auditing and reporting in secondary school. 

As indicated in Abera (2016), in most schools there is problem of utilizing the financial 

resources effectively; creating problem on the teaching learning process and this in turn affects 

school income generation. It is not an end by itself but rather the process whereby the incomes 

are transferred from those who are able to give to those who have the need to receive. Income 

generation and utilization facilitates this process. It is the enabler of an activity that not only 

satisfies the school, but also satisfies the giver community or government that the incomes 

have been wisely and effectively used. 

In Oromia Special Zone secondary schools, there are problems regarding the management of 

funds. Zonal education office has complained secondary schools financial mismanagement in 

its annual schools performance evaluation. Audit reports indicate that books of accounts are 

not properly kept in some schools. Such circumstances normally leave room for manipulation 

by unscrupulous persons who have access to school funds and therefore there is need to find 

out ways of ensuring efficient and effective financial management in public secondary 

schools. (Oromia Special Zone Education Office, 2015). 

In most school there is a problem of financial resource management effectively creates 

problem on the teaching and learning process and this in turn affects school financial 

resources. Therefore, to recommend the finding to the concern body to take remedial action on 

time. 
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Research Questions 

1. How diversified all financial sources in secondary schools of Oromia special zone? 

2. To what extent do stakeholders participate in the design and implementation of school 

budget?  

3. What are the problem observed that affect the management of finance in government 

secondary schools of Oromia Special Zone? 

4.  What are the major challenges that Secondary Schools encountered in managing finance ? 

5. How effective are the actions taken in solving problems of schools financial management in 

secondary school? 

1.3. Objective of the study 

1.3.1. General objectives 

The general objective of this study is to assess the status of financial resources management in 

government secondary schools Oromia Special Zone. 

1.3.2. Specific objectives 

1. To assess the different sources of financial resources in government secondary school of 

Oromia Special Zone. 

2. To investigate the stakeholders participation in the design and implement school budget. 

3. To identify the major factors that affects the management of finance in government 

secondary school of Oromia Special Zone. 

4. To assess the practice of financial management in secondary school. 

5. To examine the effective action taken in solving problems of financial    management in 

secondary schools. 

1.4. Significance of the Study 

The findings of the study may provide information for regional and zonal educational officials, 

policy makers about the current status of the available and effective financial resources 

management, and help them to play their role to improve financial resources management 
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practice in government Secondary Schools of Oromia Special Zone. It can be used as a 

baseline or preliminary information source for government organizations particularly working 

towards educational service.  

It may also give pertinent and timely information to school principals how financial resource 

management is being carried out in government secondary schools of Oromia special Zone. 

Moreover, the study was believed to create awareness among members of Parent Teacher 

Association (PTA) and Kebele Education and Training Board (KETB) of the existing 

problems and to take common responsibility for the proper management of financial 

resources. Furthermore, Findings of the study could be used as initiation for those who were 

interested to conduct a detailed and comprehensive study on such similar topics. 

1.5. Delimitation of the Study 

This study was carried out in six government secondary schools in Oromia Region Special 

Zone namely Sendafa, ChancoAbageda, DirreSokoru,MetaAchene, Bakie and 

MenageshaKolobo.The study also focus to the identification of educational finance criteria for 

the allocated budget, principles of Financial management and utilization of school Finance. 

Moreover the study was mainly focus on planning, budgeting, auditing and reporting of school 

finance under the study. Private schools were not included in this study due to constraints of 

time and finance. 

1.6. Limitations of the Study 

This study is not free from limitations. The researcher faced shortage of recent and local 

review of related literatures, absence of willingness of few respondents to fill in the 

questionnaires and return on time and the shortage of the time to collect and analysis the data 

were the constraints which were encountered the researcher. However, an effort was made to 

manage and ensure reliability of the study in spite of these limitations. To overcome the 

shortages of recent review of related literature the researcher contacted higher education 

institutions repeatedly.  
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1.7 Operational Definition of Key Term 

Financial management- refers to the managing school funds according to regulations and 

guidelines provided by the education authorities and relevant legislation  

Financial resources: money or funds needed for accomplishing work in schools 

Secondary Schools: are schools that offer formal education from grade 9 to 10 

School Community Members: these are students, club leaders, department heads, school 

financial officers, and Woreda finance officers.  

School Management Members: these include parent teacher association and principals.  

Status: in the context of this study, it refers to the current situation of financial resources 

management in secondary schools of Oromia special zone. 

Support Staff: refers to employees of secondary schools of Oromia Special Zone, who lead 

and support day to day activities of the teaching learning process.  

1.8. Organization of the study 

This study was consisted of three chapters. The first chapter deals with an introduction which 

touches the back ground of the study, Statement of the problem, Objectives of the study, 

significant of the study, delimitation of the study and operational definition of key terms.  

The second chapter presents the review of related literature and the third chapter is about 

research design and methodology, main procedures for data collecting and methods of data 

analysis.  

The fourth chapter of the thesis consisted about presentation, analysis and interpretations of 

data. The fifth chapter deals about summery, conclusions and recommendations of the thesis. 
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CHAPER TWO 

 REVIEW OF RELATED LETERATURE 

This chapter focuses on the review of the various relevant literatures related with status of 

financial resource management in some selected materials. Using the previous study as 

baseline the researcher intended to make concrete or reliable input for the present study 

targeted on Secondary Schools of Oromia Special zone. 

2.1. The Concept of Financial Resource Management 

Resources are the valuable engine and play pivotal role to run the effective performance of 

tasks and for the growth and development of human organizations. Financial resource is a 

significant resource often assumed to be a part of physical capital.  It is actually the basis for 

the procurement, utilization and maintenance of all other types of resources. Without a strong 

financial base, it will be difficult to produce the right types of goods and services in desirable 

quantity and quality. Since the human economy is a monetary economy, the availability of 

funds in any organization or institution is vital to its productive process and the quality of its 

product and service (Adesina, 1990). 

 Finance is an important and mandatory resource in educational provisions’. Finance, is the 

most important resources which through a process and mechanism of budgeting is converted 

in to real instructional resources. The educational systems greatly work and help to render 

quality education effectively by the amount of finance available to education. 

Financial Resources are assets only to those who can identify and effectively employ them for 

the purpose of achieving clearly defined objectives. This is because financial resources alone 

cannot yield additional wealth. They must be drawn upon and put to judicious use to enable 

them to increase wealth or productivity. Thus, the prudent management of education funds 

involves decisions on how to procure, expand, utilize and properly account for funds directed 

at the achievement of education objectives in general or institutional goals in particular. 

Financial resources refer to the efficient and effective management of money or funds in such 
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a manner as to accomplish the objectives of the organization. It is a specialized function 

directly associated with the top management. Accordingly, financial management has been 

defined differently in different expert in the field (Assefa, 2007) 

According to Levacic (2011), financial management is concerned with the acquisition, 

financing, and management of assets with some overall goal in mind. Thus the decision 

function of financial management can be broken down into three major areas: the investment, 

financing, and asset management decisions. The investment decision is the most important of 

the firm’s three major decisions when it comes to value creation. It begins with a 

determination of the total amount of assets needed to be held by the firm. Picture the firm’s 

balance sheet in your mind for a moment. Imagine liabilities and owners’ equity being listed 

on the right side of the balance sheet and its assets on the left. The financial manager needs to 

determine the dollar amount that appears above the double lines on the left-hand side of the 

balance sheet – that is, the size of the firm. Even when this number is known, the composition 

of the assets must still be decided.  

The other major decision of the firm is the financing decision. Here the financial managers 

concerned with the makeup of the right-hand side of the balance sheet. If you look at them of 

financing for firms across industries, you will see marked differences. Some firms have 

relatively large amounts of debt; whereas others are almost debt free (Boddy, 2011). 

As indicated by Levacic and Keynes (1989), effective financial management relies on three 

important concepts. These are economy, efficiency and effectiveness. Economy refers to a 

careful use of resources and therefore avoiding expenditure that goes above a stipulated 

minimum mainly budgeted for. Economizing resources and especially financial resources is 

necessary because needs and wants are so numerous while the resources are limited. Economy 

is, in effect, the management of resources so as to make them go as far as possible towards the 

fulfillment of needs and wants effectively.  

Management starts with the setting of goals to be achieved at some future date. What needs to 

be done to achieve the set goals and the means of attaining them, as well as the manner of 

attainment, constitutes economic planning. To economize requires a comparison of inputs and 
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outputs. Such comparison brings in the issue of quantification that is so central in economics. 

Economizing resources should go hand in hand with the concept of optimizing returns. 

Efficiency refers to a way of attaining maximum benefit in order to achieve the goals and 

objectives set. Economy and efficiency go hand in hand. One cannot economize resources 

without considering whether there is efficiency. A balance between the must be established. 

Effectiveness refers to the attainment of the goals and objectives of the school. Whatever 

activities are programmed in school must be cost effective (Forojalla, 1993).  

Principals of schools need the skill of costing as they manage their finances. This is important 

more so when schools have to handle new projects and/or changes in the curriculum. The 

manager must, before engaging in a given project, make sure that whatever project they enter 

into is cost effective and that each project is roped in according to priority. Therefore, 

economy, efficiency and effectiveness if carefully combined in their rightful proportion can 

increase productivity and reduce costs (Kothari, 2004). 

2.2. The Source of Education Finance 

According to Forojalla (1993), the sources of finance for educational provision in Africa 

including Ethiopia three, viz:- the public authorities; the users of education and self-generated 

income. Both public and private educational institutions may derive funds from all three 

sources. Developing countries like Ethiopia are now facing a big demand for more and better 

education. To produce greater quality and equality within the education system it requires the 

provision of adequate finance from different sources. Policy makers and implementing 

agencies are paying more attention to increase the sources of funding. Even though there are 

discussions on who should pay for commonly known sources that flow to education system 

are government, private and donor agencies, community and internal income sources 

(Alebachew, 2005).   

The term “participation” can be interpreted in various ways, depending on the context (Mitsue, 

1999). Community participation as a concept focuses on the idea that involving stakeholders 

in decision making about their communities and broader social issues has important social, 

economic and political benefits. In the 1980s and 1990s, for a variety of reasons public sector 

donors, policymakers, as well as both Northern and southern NGOS, emphasized the value 



11 

 

and potential benefits of participatory approaches. Community participation is one of the 

domains of community capacity building. The role of citizens and communities is expressed 

through three main ways: direct financial or in kind contributions toward the establishment or 

maintenance of facility, management of schools through the payment of teachers, and citizen 

voice in the local kebele and woreda councils, to balance the local executive political 

leadership and service providers are accountable to the community (Jeilu, 2009).  

 The goal of any kind of activity that attempts to involve community and family’s parents 

education is to improve the educational delivery so that more children learn better and are well 

prepared for the changing world. The following rationales explain about the importance of 

community participation in education cited in (Mitsue, 1999).  

Maximizing Limited Resources: Learning materials as well as human resources are limited 

everywhere, particularly in developing countries. The focus has shifted to finding efficient and 

effective ways to utilize existing limited resources. The principles of participation derive from 

and acceptances that peoples are at the heart of development. They are not only ultimate 

beneficiaries of development. The rationale behind people participation in development is that 

participation strengthens as people behind peoples participation in development is that 

participation strengthens as people’s capacities and their efforts to create and sustain the 

collective growth and development (Nugussie, 2007).   

According to Help Age International (2008) participation is the level of involvement of all 

stakeholders/ actors in the budget process, directly or through legitimate intermediaries. The 

process of budget preparation, approval, implementation, and review needs the participation of 

various stakeholders. It is through participation that people’s perspectives can be brought to 

the attention of policy makers. It also allows citizens to hold the government accountable, to 

identify weaknesses in a budget, to build consensus, and to mobilize the community 

effectively to meet a budget target.  

Participation in a budget process is not a luxury; it is rather a basic right all citizen. It allows 

members of the community to raise issues of importance to them and, hence, influence budget 

allocations. It also allows different layers of government to know the most urgent unmet 
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demands of the community. By doing so the government and the community can mobilize 

resources, provide more equitable distribution of budgetary allocations (without discrimination 

based on gender, ethnicity, region, rural/urban, and vulnerable groups) and effectively spend 

the resources. Thus to ensure efficient provision and more equitable distribution of budgetary 

allocations participation is inessential ingredient in the budget process to ensure efficient 

provision and more equitable distribution of budgetary allocations.  

In many courtiers, however, the general absence of information on budget issues, especially in 

non-technical formats, has seriously hindered the effort of nationals and local organizations to 

participate in discussion on the distribution of public resources. However, the ability of civil 

society to participate in the budget discussion is dissatisfied by legal, intuitional, and political 

barriers.  

As a result, many agencies attempt to define what they mean by participation in their own 

context. World Bank (1997) defines participation as it is a process through which stakeholders 

influence and share control over development initiatives and the decision and resources which 

affect them. It is the process whereby all those with an interest play an active role in decision 

making, and in consequent activates which affect them, also defined as it is the active 

engagement of partners and customers in sharing ideas, committing time and resource, making 

decisions and taking action to bring about a desired development objective. In all above cases, 

participation is sharing of activities, make decisions, resources and responsibilities in a certain 

intervention. Basically, participation is sought to make development intervention successful by 

using local knowledge, institutions, materials and labor resources and scientific knowledge 

cited in (Thomas, 2010). 

2.2.1. Public Finance (Government Sources) 

Public resources for education in most Africa countries including Ethiopia are raised in three 

ways: taxation, foreign loans and grants (Forojalla, 1993). The role of government in the 

provision of education is used for equalizing access to education and considering educational 

benefits that cannot enter into a private firm’s calculation. Government role is always high 

when there is a need for investment in nonprofit making programs and projects, such as school 
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and road construction, teachers training, school feeding program.   In Ethiopia financial 

support for the education sector from the government will be up to the completion of general 

secondary education (up to grade 10) and related training with increased cost sharing at high 

levels of education is the government .  

According to Forojalla (1993), it is dangerous for the education which has weak tax system. 

The up to now experience in Ethiopia show that the resources that comes from the government 

source was adequate enough to address the educational demand. For example as indicated  

(2010) the government education budget is around 18 billion birr in 2010/2011, climbing to 

nearly 27 billion birr by 2014/2015, the difference with the projected costs leads to a financing 

gap, and the financing gap for each of the five years of ESDP IV, totaling nearly 30 billion 

birr. Thus, the government sources should be supported by other sources to increase the access and 

improve quality of education.  

2.2.3. Private and Donor Agencies 
These are also the second contributors of education financing next to public financing, private 

sources are diversified in their types and nature. They are nongovernment sources, which 

include funding from families, business firms or corporations, etc. In another study  identified 

that private sources include contributions from individuals, household and other private 

entities (example; religious groups, firms, associations). Melaku (2000) summarized the major 

groups of private contributors as follows: Families pay fee for tuition, registration, 

examination and other purposes and expenditures for purchase of school uniform, books, and 

instructional supplies and for transportation.  Local communities: may cover capital 

expenditure when the government takes the commitment to cover recurrent expenditure. 

Business Corporation or firms: Government can enact laws that direct corporation and 

business firms to participate in financing and provision of educational service. They can also 

be involved in sponsoring vocational/technical training programs mainly to satisfy their own 

human resource needs.  

The financial support for educational purpose comes from international donor organizations in 

the form of loans and grants. This source is not permanent and it is unreliable means of 

financing. There is an economic burden on developing countries when they try to repay the 
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loans in foreign exchange. It needs political decision to the loan and grants for education 

sector, because government would be using up its limited borrowing capacity on education at 

the expense of other public sectors. There are some arguments that nonprofit producing 

projects or social services such as education should not be financed through borrowing 

(Forojalla, 1993).  

2.2.4. Community Contribution 
As is known, the provision of education and training in Ethiopia was confined to the sole 

responsibility of the government since the introduction of modern education in the country. 

The overall result was that access to and equity of education has been found to be one of the 

lowest even in Africa. The situation has been changing recently since communities have 

started to support and manage schools.   Communities are now adding more classrooms and 

even building new schools (ESDP III, 2005). As indicated in ESDP IV (2010), community 

involvement will go beyond financial, material and labor contribution communities will be 

expected to exercise leadership, participate in school management in such a manner that it 

reflects their ownership of the school. Students and parents also participate in the financing of 

education through fees in TVET and tertiary education. An increase these contributions can 

contribute to filling the financing gap.  

In Ethiopia, the MoE in its community participation is one of the strategies that shall be 

promoted to achieve the set goal. During ESDP-I Conductive situations were created for the 

community to work in close cooperation with schools. As a result, there are now indications 

that a significant shift has been observed in this area during the last few years. A sense of 

ownership is observed and there are strong evidences from current practices that communities 

are actively participating in the management and administration of schools. As demand for 

education is increasing, school committees are assuming greater role in the improvement of 

their schools. Woreda Education and Training Boards will be strengthened and shall be 

required to provide appropriate decision-making and follow up, and to initiate motivating 

programs at woreda level. Moreover, community organization like women’s associations, 

youth associations and others, which are operating in the community shall have roles in 
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enhancing the enrollment of girls and quality of education and shall serve as experience 

sharing forums (ESDP-III, 2005).   

The success of schooling depends, to a large measure upon the value that communities attach 

to education. Where education is highly valued and actively sought, the mission and goals of 

the school are shared and supported by the community. Therefore, schools shall take the lead 

to involve the community through initiating activities that demonstrate the community’s 

underlying interest in the role and functions of schools.  

Hence, community discussions, meetings, parental education and training can result in the 

community assuming greater responsibility for its own welfare and development. Training 

parents as to how to assist and encourage their children after school, at home, contributes to 

the quality of education. Awareness creation activates will, therefore, increase commitment of 

the communities that can lead to the desired educational objectives at all levels.  

Head teachers play a pivotal role in maintaining healthy relationship between the schools and 

the communities. They are responsible for creating trust between the parents, community and 

the school. Discharging this responsibility shall require special skills on the parts of the head 

teachers in school management and human relations. On-the-job training programs shall also 

be developed and implemented for the head teachers to achieve this goal (ESDP-II2002). 

2.2.5. School Internal Income 
Schools generate internal income in addition to the government budget they are subsiding in 

order to overcome budget deficits. The income may be obtained from different school 

activities, internal income of school are the ones to be generated from the following sources:- 

sales of varies educational out puts, Sport activities, Sales if trees and Grasses  etc. This 

income will be implemented according to the government financial rules and regulations. 

Currently almost all schools in Oromia Special Zone we have internal income from different 

sources.  
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2.3. Financial Management in Education 

The education sector like any other sectors needs to have financial management system. It 

serves as important instrument which enables the teaching and learning process to properly 

proceed so that the goals and objectives can be achieved. The sector requires effective and 

efficient fund raising mechanisms and its own rational process for effective utilization of the 

fund generated for the betterment of education programs and realization of educational aims. 

Thus, the financial management in education as part of the general management function has 

to perform a number of functions, primary financial planning and financial control (Lavacic 

and Keynes, 1989).   

According to Hough (1993), Financial Management in Education applies both at the level of 

educational authority and at the level of individual schools and colleges, and it must include 

the mechanism through which the education authority allocates funds and resources to the 

individual institutions. Financial Management in Education is an integral part of general 

educational management which embraces curriculum, staffing, and time table decisions, all of 

which related to the direct essential function of the educational institution, and also essential to 

no instructional activities. The meaning of the term financial management may vary in 

different educational system depends on the degree of autonomy and authority of educational 

managers in the schools. 

Management function on finance requires certain skills. As Bateman and Zeithmal (1990) 

three management skills are found to be important for financial management of the 

organization: The technical, human, and conceptual. The technical skill refers to the ability to 

perform specialized functional task such as budgeting, accounting, and reporting and the like 

requires certain methods. The human relation skill is the ability of working with people. The 

conceptual skill on the other hand the manager ability to recognize complex and dynamic issue 

to identify factors the financial management in an organization. 

Financial Management can be also defined as the process of planning the provision, generation 

and conservation of financial resources of the institutions. The Financial management must 

perform a number of functions as part of the general management function. Hence, the two 
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basic functions of Financial Management functions are Financial Planning and Financial 

Control( Dixon ,1986). 

2.3.1. Schools Financial Management 

Financial management is a very important aspect of management in any organization because 

it embraces all accounting techniques that will help provide information designed to assist 

management in planning and controlling the activities of the organization. According to 

Aringo (1987), education administrators need to be regularly informed of any new 

management techniques and changes that will make the program worthwhile. As the Minister 

of Education, he felt that principals need to update the techniques of planning, organizing, 

controlling and directing human, financial and material resources for the goals set. Financial 

management requires that there be accountability by those in management.  

The World Bank (2001) in its world development report suggested that there is need to 

improve public management systems to make programs more efficient and accountable. To 

ensure a steady progress toward a fully responsive and accountable management, the civil 

society must be involved in planning, monitoring and evaluating public programs and policies. 

A study of the World Bank (2001) indicated that budget allocation may not matter when 

institutions or their popular control is weak. 

The schools need to manage their internal revenue, block grant and school grant budget in a 

proper ways. However, currently most of the schools do not have the skilled man power and 

the necessary experience to administer and manage the capital and recurrent budget. The 

recurrent expenditure would be used for the procurement and publication of books purchase of 

chalk, stationeries, and maintenance of students table, doors, windows laboratory chemicals 

and other furniture and to cover water, telephone and electric bills and etc. The budget would 

be allocated to the schools based on the required expenditure per a student and calculating it 

with the total; number of students in the school (World Bank, 1988) and consolidated. The last 

phase is summarization of the recommended budget by to be presented to the executive body 

the council of ministers, regional council and woreda council. The executive body reviews and 

recommends the budget. 
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2.3.2. Budgeting 

Saniuk(2011) indicated that Financial planning is very necessary, particularly accurate and 

reliable for planning costs. There is now a need for much more detailed information about 

costs and effectiveness of the implemented processes. The opportunities of the global market 

decide: to guide companies on customer needs the quality of manufactured products, the pace 

of activity and its performance. The basic priority of the business of manufacturing companies 

is therefore permanently maintaining profitability. Consequently, not only must the cost of 

manufacturing products be accurately assessed, but it also be carried out to plan, monitored, 

and controlled. Determination of the actual unit cost of a roving individual product strictly 

relates to technological standards, which must be continually reviewed and updated.  

Most companies, in practice, apply budgeting as a tool for planning, a method of day-to-day 

management of the company, which, according to assumptions, allows management to 

streamline the company's activities and minimize the economic risk. The budget is a plan of 

action for the enterprise, showing the allocation of resources in the quantitative and/or 

meaningful continually controlled and modified ways. 

The crucial idea in school financial planning is not to only focus on how much money goes 

into the school system but rather how well the available funds are effectively put in to use. 

Planning is the key part in management of financial resources. This requires to plan for 

generating funds and for expenditure as to utilize funds effectively and efficiently. Thus, 

planning as essential part of financial management enables to efficiently utilize the available 

education finance for the effective achievement of desired goals and objectives of education 

(Adesina,1990). 

Lavacic (1995) lists the steps of financial planning for the effective utilization of education 

finance as “First stage is the acquisition of resources, second stage is the allocation of 

resources and planning the budget, third stage is implementation and the fourth stage 

evaluation of the budget plan.” Although the concept of financial management system in 

public education is not much different from the general financial management system, there 

are some characteristics of educational finance management. Mbua (2002) states, “Usually the 
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way of financial management operates in practice largely depends on the organization and 

other related aspects (such as accounting systems used) of the national and local education 

system, as a result the practices of centralized and decentralized educational systems are likely 

to differ.” 

 Budget allocation is the total amount of money that schools plan for specific period of time, 

normally one year. It can be defined as a plan for the allocation and expenditure of resources 

to achieve the objectives of the school over a period of one calendar year. A budget is not a 

balance sheet. It is rather an instrument of planning and a statement in financial terms of the 

school’s priorities. It is an expression of intent, written in financial terms. 

Schools’ financial income is obtained from block grant allocated by the government internal 

revenue of schools and the contribution from the community and humanitarian organizations. 

There ought to be a proper financial handling and accounting systems to use the money 

obtained from these income sources for the purposes planned and outlined by schools. Since 

the wored’s resources and the utilization of its resources should be known, schools should 

report any additional obtained income, apart from the amount indicated in the budget, at the 

end of the fiscal year as they would report the actual budget. In addition, the labor and 

contribution made in kind would be calculated in terms of money and be reported. The 

accountant, the cashier and the director’s should join hands to create an effective and efficient 

finance handling and utilization mechanisms (MoE, 1994). 

2.3.4 Budget preparation 

This is a stage at which central agency; usually ministry of finance circulates a budget call 

letter and guideline to all public bodies. Every public body is required to prepare their budget 

and submit it to the central agency. The central agency is responsible for summarizing and 

consolidating the national budget and finally presents it before the council of ministers and/ or 

parliament. Wubishet, identifies four phases in the first stage of budget process that he 

described them as follows.  

In first phase, all public bodies are required to perform all the budget preparation activities, 

including midyear program review for the current fiscal year, preparation of unit costs and the 
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work plan for the upcoming fiscal year. In second phase of budget preparation a budget call 

letter issued by is distributed to all public bodies. According to the same source, the budget 

call letter includes recurrent and capital budget ceilings, priority or focal areas to be 

considered in preparing the budget and the submission date of the budget request by public 

bodies to the respective finance and economic development institutions at all jurisdictions. 

The third phase is conducting a budget hearing, public bodies. Based on this discussion and 

government policies and priorities, for each public body the requested budget will be reviewed 

adjusted and consolidated. The last phase is summarization of the recommended budget by to 

be presented to the executive body the council of ministers, regional council and woreda 

council. The executive body reviews and recommends the budget. 

2.3.5. Budget approval and appropriation 

Once the recommended budget is reviewed and adjusted by the respective executive body at 

all levels it is then presented to the legislative bodies, the federal house of people 

representatives, the regional house of peoples representative and woreda house of peoples 

representatives for approval and annual appropriation of the approved budget at all levels. 

These legislative bodies review, amend, and approve the budget. The appropriation at federal 

levels specifies the total of the federal capital budget, recurrent budget and regional subsidies 

and the total subsidy. Subsidies to the region are based on three indicators: population size 

60%, level of development 25% (four sub-development indicators are considered here : 

agricultural sector, education sector, health sector, and water sector indicators), and revenue 

collection effect 15% (But in countries like U.S the budget proposal adopted by the congress is 

subject to presidential veto (Assefa,2007). 

2.3.6. Budget implementation 

Once the budget is approved and appropriated by the legislative bodies the finance office 

prepares the budget allocation guideline and the notification to public bodies and their budget 

institutions of the source of finance and line item of expenditures for the disbursement of the 

approved budget to relevant agencies. The institutions then use the budget to carry out their 

activities for the year. This refers to implementation of planned activities and recording of 
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expenditure. This is the process of the transfer and spending of the money which ensures that 

activities can happen to reach the goals. (Assefa, 2007). 

2.3.7. Budget Control 

Financial internal control is a vital component of an organization’s financial management. An 

effective internal control structure includes a school’s plan of organization and all the policies, 

procedures and actions taken by the school to provide reasonable assurance that the school 

will achieve its objectives in the effectiveness and efficiency of operations, accuracy of 

operating data, reliability of program reporting, protection of funds against improper use and 

compliance with organizational policies and applicable laws and regulations (Hough,1993). 

The first and important part of school’s administrative objective is to set financial goals and 

safeguarding of all resources. The second relates to the need to ensure that the decisions made 

by a school in its day-to-day operations are based on accurate information. The third relates to 

the preparation of financial statements, audits, and other fiscal and operational reports a school 

is required to make to the Department. The fourth refers to a school’s fiduciary responsibility 

to safeguard funds and ensure they are used for the purposes and by the recipients intended. 

The fifth addresses the requirement that a school comply with all applicable federal, and state, 

laws and regulations, as well as the regulations of its accrediting agency. 

2.4. Challenges of Financial Management in Education 

Financial management in education encounters the free flow of financial information. This 

refers to the provision of comprehensive, accurate, timely and frequent information in useful 

formats on a country’s economic conditions and its budget policies. (Wubishet, 2002). 

Transparency is also related to the existence of clearly spelt out rules, procedures, and forums 

on the basis of which budget decisions are made. On this Wubeshet further specifies that 

“budgetary information should be made available and accessible to the general public, open to 

public scrutiny, written clearly and readily understood by the public” (Wubeshet, 2002, P.18) 

Availability of information on budget polices, expenditures, and outcomes allows the public to 

hold the government accountable, motivate citizens to participate, and helps to mobilize the 
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community effectively to meet budget target. Transparency can increase faith in state, and can 

contribute to consensus building and commitment. The financial management in education 

there are challenges educators need to deal with. These are challenges in financial planning, 

financial control or financial reports. 

2.4.1. Challenges in financial planning 

Barasa (2009) recognizes that efficient planning of financial resources is an important task for 

institutional managers. Without adequate financial resources and its proper management, 

institutions cannot carry out their defined tasks effectively. Money must be available to run the 

different departments of the school. The financial resources will be used to purchase the 

required teaching and learning resources such as chalks, textbooks, paying of the support staff 

and building and improvement of infrastructures.  

The process of public financing of education at local level is characterized by full control and 

supervision of higher government executive bodies. To this effect, the budget release doesn’t 

conform with the fiscal performance plans of the schools because the financial funding 

involves a complex process of budget release. However, educational managers are being 

challenged to justify their financial requests in terms of educational programs rather than the 

costs, if education has to compete equitably for public funds (Okumbe, 2001). 

Financial planning involves aspects of accounting which involves the overall process of 

identifying, measuring, recording, interpreting and communicating the results of economic 

activity; tracking business income and expenses and using these measurements to answer 

specific questions about the financial and tax status of the business which is basically a system 

that provides quantitative information about finances.  

Cole and Kelly (2011) financial planning as the formalization of what is intended to happen at 

some tie in the future; concerns actions taken prior to an event, typically formulating goals and 

objectives and then arranging for financial resources to be provided in order to achievea 

desired outcome. Planning leads to budgeting which is a statement usually expressed in 

financial terms, of the desired performance of an organization (in this case a school) in the 
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pursuit of its objectives over a specified period. A budget is an action plan for the immediate 

future, representing the operational and tactical end of the corporate planning chain. Cole & 

Kelly further states that managers responsible for carrying out budgets should participate in 

their formulation, and should be flexible to be changed if conditions arise, and budgets should 

be seen as means to an end, and not an end in themselves. 

2.4.2. Challenges in financial reports 

Financial reports usually need accounting and its products such as an organization’s annual 

report as a platform upon which to build many decisions and activities. Organizations must 

follow specific rules and formats of presentation for their annual reports and financial 

statements. The key accounting event for any organization is the publication of the annual 

report which records the financial performance over a book year. Financial reports help 

managers to discuss results and spending and performance against budget, they usually work 

from management reports, which have been prepared by the school accountants using 

accounting information systems. Such reports show budgeted revenues and costs for the 

period or year to date, actual revenue and costs to date and the variances between them. 

Cole and Kelly (2011) in their study established that organizations may create and adopt a 

number of statements to communicate the corporation’s view on the subject of ethics. They 

stipulated common issues in business ethics to be included are accountability (transparency 

and reporting) business conduct (compliance with the law, competitive conduct, and 

corruption and bribery conflicts of interest. The existence of a code of practice in ethics, 

supported by senior management and made a natural feature of a company’s culture, will 

enable better distinctions to be made between what is acceptable business practice and what is 

sharp practice.  

Berk and Demarzo (2008) argue that the separation of ownership and control creates the 

possibility of management entrenchment facing little threat of being fired and replaced. 

Managers are free to run the firm in their own best interests. As a result, managers may make 

decisions that benefit themselves at investors‟ expense. No amount of planning and organizing 

will assure that goals are attained. Control is therefore the essential final step in the 
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management process to ensure that things proceed as planned or the unrealistic plans and 

targets are revised, where appropriate. As the final step in the management process, 

controlling provides the critical link back to planning.  

Cole and Kelly (2011) states that the primary aim of the control function of management is to 

measure performance against aims, objectives and standards with a view of enabling 

corrective actions to be taken, where necessary to keep plans on course. Control is essentially 

a question of developing feedback systems throughout the organization by ensuring that there 

is progress, accurately and deviations if any that need to be made to stay on the course.  

According to Boddy (2011), financial control process incorporates four elements; setting 

objectives or targets, measuring actual performance, comparing this against the standard and 

taking action to correct any significant gap between the two. Therefore controlling is the 

counterpart of planning and is the process of monitoring activities to ensure that results are in-

line with the plan and taking corrective action if required. The balanced scorecard supplement 

measures of financial performance with those of customer satisfaction, internal process, and 

innovation and growth which all play a part in an overall assessment of performance.  

Financial  Controls can encourage behavior that is not in the best interests of the organization 

can encourage people to supply the system with inaccurate information and people will resist 

controls that they feel threaten their ability to satisfy their needs from work. Therefore 

financial management in schools is at a crisis and research needed to be carried and help in 

suggesting strategies for the way forward (Boddy 2011). 

2.5. Experience of England in School Financial Management  

Until the education reform Act of 1988, the English educational system was characterized as 

“A national system locally administered “ between 75 percent and 80 percent of the system’s 

financing was provided by the national government. Administration was left to divisions of 

local government called Local Education Authorities (LEAs) and to school heads (principals) 

(King, et.al, 2003).  
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According to King, et.al (2003), local authorities established the education budget under the 

1994 Act. However, they were severely contained by decisions made at the national level 

through negotiations between representatives of local authorities and the national government.  

As Lawton in King, et.al (2003) indicated the education reform Act of 1988 gave the secretary 

of state for education 415 new specific powers, and subsequent legislation has added further to 

the secretary’s authority, the Act “Shifted power away from LEAs to the central authority, 

contrary to the established tradition of avoiding too much central control”.   

Expenditure levels are now virtually set by the national government, and the share of primary 

and secondary school expenditures paid by the national government has grown to 80-85 

percent. Variation in expenditure per pupil among LEAs is even less now than it was before. 

Government financial support is distributed through the LEAs.   

The LEAs pass these grants, plus the local supplements, on to the schools, withholding only an 

amount sufficient to provide for strategic management, ensuring that sufficient school places 

are available, school improvement, and special education. The amount withheld by the LEAs 

is less than 10 percent of the total allocation. The grants to schools provide for their operating 

expenses, including all staff salaries, they are paid to each school’s governing body by its 

LEAs largely on the basis of enrollment and age of pupils.  

Schools can determine their own staffing patterns, make their own personnel decisions 

(including administrators’ pay with in national guidelines), and contract for support services 

such as buildings maintenance, accounting, purchasing, payroll, insurance and auditing.  States 

that, in its simplest form the essence of local financial management (LFM) transfer the local 

educational authority (LEA) to the individual establishments of the power to spend their 

allocated money. This helps: the governors and head of each school to make the most effective 

use of the resources available to them and give each head flexibility with in an agreed budget 

to managing the school. 
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2.7. Education Financing System in Ethiopia  

The guardian of the traditional cultural that is churches were providing the schools in the high 

lands of Ethiopia for centuries. There was traditional education in the early nineteenth century. 

Quranic schools were also found in the inhabited area of east and west parts of the country. 

Protestant and Catholic missionaries engaged in a certain amount of teaching. Until the end of 

the 19
th

 century, education was totally left in the hands of the church which neither bothered to 

expand it nor to make it relevant to the socio-economic needs of the country as referred in 

Ayalew (2001).   

Orthodox Christian church schools were always found adjacent at the outer wall of the church. 

Students lead a communal life in groups and they live in little huts near the church. Students 

were assigned to particular villages in the surrounding countryside to which after lessons over 

go-out and beg for food.   This is not necessarily a daily activity of each individual student; 

they may take turns as it was indicated in Ayalew (2001).  

Most teachers are celibate who are unmarried for religious reasons and hermits who demand 

no food or salary or any other compensation. These facts indicate that, the cost was very low 

in the educational system. There was very low in the educational system.  

There was no need felt to build schools, to train teachers for long period of time but uses only 

locally available materials and as a teacher who can read and write success as deacons and 

priests. One teacher teaches all students, which is similar to self-contained way of teaching 

methodology and senior students are assistant of the teacher in church schools. Teachers had 

no salary which was paid by the government. However, some of them had their own 

agricultural land as a source of income and some of them were subsidized with grains by the 

local community. Motivating factors to the teachers were that they get honor and respect from 

the community for being a teacher who inculcates the principles of Orthodox Christianity and 

teachers consider themselves as they sacrifice the time, knowledge and labor to serve their 

God and this make happy rather than gaining other benefits.  

Modern education in Ethiopia was started following the opening of Menilik II School in 1908; 

between 1930 and 1935 about 20 schools were opened in the provinces. Accordingly the MoE 
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and Fine art was established in 1930 E.CMenilik II issued a regulation for his school which 

indicated that regular students should pay 2 birr per month for their educational materials 

(Mahtame Selassie, 1970). TeferiMekonnen issued a regulation for his school which notified a 

student to cover his/her own expense when he/she would pay the required amount of money to 

the school. Children without parents or guardians would not only exempted from payment of 

fee, but the government would provide them with food and clothing too Ayalew (2000).  

Up to 1941E.C the number of students in the provinces increased to 45,634 and the total 

number of teachers to 1401. The construction of new schools and an increase to the number of 

students and teachers were revealed.   

The Ethiopian government began its effort to establish the education system from the scratch 

after the liberation from the Italian invasion. At that time there was no adequate money, no 

trained teachers, no equipment and no teaching materials as indicated in Ayalew (2000).  

This expansion work in education in different parts of the country called for increased funds, 

the need for annual budget increased. Already the budget of the ministry of education 

represented a large share of the total national budget allocation.  

The finance of the educational sector was mainly from the government with assistance from 

international organizations and bilateral donations. Educational expenditure has been 

increasing gradually through the years from about 100 million birr in the 1960s to about 500 

million birr at the end of 1980s. This makes about 15% and 9% of the annual budget and 2% 

and 4% of the GDP respectively. In the years 1991 to 1993 the budget showed a sustained 

increase in its allocation, getting over 1 billion birr which was 13% of the annual budget. 

Despite the increase there was a wide gap between the unmet demand and the available 

resources (MoE, 1994).   

After the fall of the Derg regime, in 1991, a new policy and strategy is developed for the 

education sector. Currently regional states are mandated to manage primary and secondary 

education. The regional administrations have the freedom to choose their own experience 

policy, cost recovery norms and educational curriculum. The ministry of education sets key 

educational standards and the national organization of examinations prepares and administers 
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common exam in all regions with view towards achieving standardization and coherence in 

the Ethiopian system.   

The methods of financing education in any given country is among the major elements that 

determine the extent of access for education, the type of education given, the pattern of student 

distribution, the level and quality of education, and the overall management and direction of 

education (MoE, 2002).    

This means in other words, the education of a given society and its role in helping meet a 

clearly set objective (for instance, development or economic and social growth) is closely tied 

with the resource available and the financing method it employs. Any given education system, 

therefore, has to have a clear financial policy by which it is directed.  

And the financial policy has to take two basic (issues) matters in account. These are:-  

• To make an efficient and quality of education systems that can serve as basis for growth with 

minimum possible expenditure available to the broad population.  

• To ensure equity and fair distribution of educational opportunity (across regions, religions, 

social class etc.) and to remove obstacles to these (MoE, 2002).    

Pursuing this policy, the five years Education Sector Development (ESDP I) for the years 

1990 E.C to 1994 E.C was prepared. This program has been prepared with the objective of 

improving access and quality of education in the country. It requested 12.2 billion ETB and 

out of this 73% of the total expenditure would be allocated to the primary education 10.5% to 

secondary and vocational education 8.7% to tertiary education and the remaining 7.8% to 

boarding school teacher training institutions and capacity building activities.     

ESDP I resource was covered from the public revenue which amounts about 8.8 billion or  

75% of the total outlay. The remaining 25% was expected to be financed by NGOs, privet 

sector and the community (WB, 1997).  
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The five years ESDP I objective was to improve access, quality, efficiency, effectiveness and 

equity of education in the region. The total amount of budget allocated for this program 

reached 2.7 billion birr including recurrent and capital budgets (MoE, 1998).  

Generally in the early of the 19th century the resource for education in Ethiopia mainly lies on 

the activity of Christian church. The children who join the traditional school were committed 

to cover their expenses by means of begging for food. The Muslim, catholic and Missionaries 

were also the stockholders to allocate educational resources at the time.     

The land lords in different parts of the country were also trying to establish schools on behalf 

of their name or authorities.  

After 1942, the central government played a vital role and undertook different policy measures 

to strengthen the expansion of education and established the MoE. The government tried to 

create a system to finance the education sector from the central treasury and earmarked 

educational taxes. Nowadays the resources to finance education come from donor agencies, 

private sectors, and communities, central and local governments. The government takes the 

lion’s share allocates the required amount of budget for education. Because nowadays, there is 

no country at any level of development that has made the user community fully cover all 

educational expenditure by leaving the matter solely to the market essentially countries like 

Ethiopia; this is because there are more compelling reasons for the government to use its 

educational finance policy to insure the equality of educational opportunities and services 

(MoE, 2002).  

According to MoE (2002), a government intending to provide educational fairly, it is 

necessarily to devise an educational finance strategy and interfere because: the government 

has responsibility to provide education to the large society by formal and non-formal 

education system and education has a useful role in creating a common national wide 

understanding of issues.  

The policy document provided by the Ministry of Education  summarized the financing of 

education as follows:  
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1. The priority for government financial support will be up to the completion of the general 

secondary education and related training but with increased cost sharing at higher levels of 

education and training.  

2. Scholarship will be given for deserving outstanding students.  

3. Special financial assistance will be given to those who have been deprived of educational 

opportunities.   

4. Financial support will be provided to raise the participation of women.  

5. Private investors will be encouraged and supported to open schools.  

6. Conditions will be created for education and training institutions to generate their own 

income.  
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CHAPTER THREE 

                                     RESEARCH METHODLOGY 

                              
Hereunder presented are the research design of the study, employed are descriptive survey. 

These methods are used because it is an appropriate method to assess the current status of 

financial resources management in government secondary schools in Oromia special zone. 

3.1. Research approach and design 

The study is aimed at investigating some of the major Financial resource management 

challenges in government secondary school of Oromia Special Zone. For this purpose, both 

quantitative and qualitative approaches were employed. the study design is descriptive survey 

which based on the nature of the data because the methods are assumed to enable the 

researcher to finding out the solutions for the existing problem. Under this section data source; 

sample design, sample technique and instruments of data collection which are used primary 

data collection that include structured questionnaire, interview and secondary data sources. 

Method of data analysis are presented.  

3.2. Data sources 

The data of this study were collected from both primary and secondary sources. The primary 

sources of data were secondary school principals, department heads, woreda finance officers, 

school accountant, PTA members, co-curricular club leaders, students’ representatives. In 

addition, secondary sources such as ledger, financial report, researchers’ reports, auditor report 

documents, and Oromia Education Bureau statistics were refereed.    

3.2.1. Sample Design 

Oromia Special Zone is found in Oromia Regional state.  According to the statistical 

information obtained from Oromia Special zone education office there are nineteen 

government secondary schools in Oromia Special Zone. Accordingly, six schools were 
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selected by using purposive sampling technique based on availability to gain appropriate 

information. Therefore, ,Sendafa Secondary School, Chanco Aba Geda Secondary School, 

DirreSokoru Secondary School, Meta Achene Secondary School, Beke Secondary School and 

Menagesha Kolobo Secondary School were selected. The researcher involved all the six 

secondary schools. To make the research manageable and to achieve the desired result, the 

researcher involved seven categories of participants in the study. They were 12 principals (2 

from each school), 18 department heads (3 from each school), 24 co- curricular club leaders (4 

from each school), 6 school accountant, (1 from each school),42 PTA members(7 from each 

school), 24student representative’s (4 from each school)and6woreda finance officers 

participated in this study. Therefore, 132respondents took part in this study. Here teachers 

participated as members of PTA, department head, co-curricular leaders, so that they were 

direct participant in the study.  

3.2.2. Sampling Technique 

In this study purposive sampling technique was used, to include principals(100%),department 

heads(100%),school accountant(100%), PTA members(100%), from all the six schools  and 

woreda finance officers(100%). This was because sample respondents had a direct connection 

with the schools work and knew as to how the status of financial resource management carried 

out in the schools. In addition to,  simple random sampling technique was applied to select co-

curricular club leaders and student representative. This sampling technique was used because 

of its usefulness to reach targeted sample quickly, and to get relevant data. 

3.3. Instruments of Data Collection 

As the study focuses on investigating the status of financial resource management in Oromia 

Special Zone secondary schools, three instruments were employed for this study. These 

instruments were questionnaires, interview and documents.   

3.3.1. Questionnaire 

 A set of questionnaire was prepared to be filled by staff members (principals, Department 

Heads, co-curricular club leaders, PTA members and student representative’s). The 
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Questionnaire involved closed ended items prepared in English and translated to Afan Oromo. 

The respondents were requested to respond questions concerning financial resource 

management, budgeting, nonpublic sources of finance and expenditures, and accounting, 

auditing, purchasing and reporting practices. Totally one hundred twenty (120) copies of 

questionnaire were distributed to the respondents. The reason behind to use questionnaire was 

that, it helped to collect data from a large number of respondents that would participate in the 

study. Before the actual data were collected, pilot test was conducted with some of the staff 

members in welgewo Secondary school who were not included in the study. The purpose was 

the questionnaire clarity and to correct some items which were vague and incorrect. 

3.3.2. Interviews 

The interview was conducted in Afan Oromo to make communication easier. Semi-structure 

interview was designed to gather data from the selected schools in Oromia Special Zone. The 

interview guide questions were set for respondents to obtain information related to the basic 

research questions. Interview questions were employed for school accountant and woreda 

finance officer in order to get relatively more detailed qualitative information. Finally, 

interview notes were summarize and translated into English through that in a semi-structured 

interview the researcher wants to know specific information which can be compared and 

contrasted with information gained in the interviews.    

3.3.3. Documents 
In addition to the above instruments of data collection, documents were used to gather 

secondary data. There, information was obtained from the six selected secondary schools. 

Essential documents such as ledger, financial reports and audit feedback at schools and 

woreda finance offices were assessed .  

3.4. Procedures of Data Collection 

In order to access the status of financial resource management in Oromia Special Zone 

secondary schools, first hand documents, statistical abstracts, budget plans and, reports were 

collected and analyzed. Secondly, relevant literature was investigated to obtain pertinent 

information, theoretical frame work and guideline, principles. Thirdly, basic questions were 
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formulated and data gathering tools were prepared, pilot test was conducted to check the 

appropriateness of the instrument. The questionnaires were modified on the bases of feedback 

from the pilot test. After that, the distributed questionnaires copies were collected, analysis of 

data was conducted to use relevant statistical tools; SPSS to check validity and reliability of 

the data.  

After all instruments were well functional, they were administered by giving detail orientation 

about the purpose of the study, how to fill the questionnaires, how to answer the interview. 

Here the orientation was given not only to sample respondents, but for all members of the 

school community. To this end agreement was reached before the distribution of instruments. 

Finally, the distributed questionnaires as well as interview were collected carefully from all 

participants as much as possible by the help of data collectors.  

3.5. Method of Data Analysis 
When we come to data analysis, the gathered data was analyzed by using both qualitative and 

quantitative techniques. To make ready the collected data for analysis, the questionnaire was 

checked for completion and then was classified and tallied by the researcher himself. The                            

characteristic of respondents were analyzed by using frequency and percentages to analyze the 

magnitude of the respondents’ opinion against each item. Whereas the quantitative data was 

analyzed by using mean to find out average values against each item score of the major 

impediments for budgeting, accounting, auditing, purchasing and reporting. Moreover, the 

data obtained by using closed and open-ended questions, documents and interviews were 

qualitatively analyzed and triangulated with the quantitative ones where appropriate and 

necessary in the form of narrative descriptions. SPSS was used to analyze the information 

obtained through questionnaire. The independent t-test was used to analyze the data. For each 

item its standard deviation and mean were used in the analysis part. In this study, the 

indicators of each factors were selected and presented to the respondents rated on fixed point 

Likert-scale from strongly agree (5), agree (4), undecided (3), disagree (2) and strongly 

disagree (1). Table was used to display the response of each group of respondent on analysis 

of each data. The interpretation of the data was held. Finally, major finding of the study was 

clearly reported, conclusion reached and workable recommend was drowned. 
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3.6. Ethical Considerations 

To make the research process professional and ethical efforts were made. The researcher was 

inform to the respondents about the purpose of the study i.e. purely for academic; the purpose 

of the study were also introduced in the introduction part of the questionnaires and interview 

guide to the respondents and confirm that subject’s confidentiality was protected. In addition 

to this, they were informed that their participation in the study were based on their consents. 

The research was not Personalize any of the respondent’s response during data presentations, 

analysis and interpretation. Furthermore, all the materials used for this research were 

acknowledged 
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CHAPTER FOUR 

4.  PRESENTATION AND INTERPRETATION OF DATA 

This chapter consists of two main parts. The first part discusses the respondents’ personal 

information, while the second part attempts to answer the basic questions raised in the starting 

of writing the research proposal. Hence later part deals with the interpretation of detailed data 

gathered through questionnaire, interview and document analysis. Briefly, this chapter is 

devoted to analysis and discussion of the data. 

In order to study the Status of Financial Resource Management in Government Secondary 

Schools of Oromia Special Zone, six secondary schools were included in the study. One 

hundred and twenty school respondents (school management and school community) were 

selected to fill the questionnaire, of these 116 (96.6%) respondents returned the questionnaire 

and 4 of the respondents did not return the questionnaire distributed though effort has been 

made to get all the questionnaires distributed back. As an additional input for the questionnaire 

responses, key informant interview and document analysis were also obtained on time with a 

view of triangulating the findings from different sources. An interview was made with school 

financial officers and woreda/town financial officers 

The analysis was made on the basis of information obtained from 128 respondents ; 24 co- 

curricular club leaders, 42 PTA members, 12 school  principals, 18 department heads, 20 

student representative’s by questionnaire, 6 school financial officers and6 woreda financial 

officers  through interview. For the analysis parts the researcher used as Mean value ≥4.50= 

very high performance, 3.50-4.49= high performance, 2.50 -3.49=moderate performance, 

1.49-2.49 low performance, and <1.49 very low performance at p>0.05, critical t-value = 1.99, 

degree of freedom =114 
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4.1. Demographic Characteristics of the Respondents 

As it is stated earlier, the over view of the respondents’ background information which entails 

the sex and age of the respondents are discussed in table 1, and academic qualification and 

years of service is presented in the table 2. 

Table 1: Characteristics of Respondents by Sex and Age 
Varia

bles  

 Academic staff  Administrative staff  Students  

F % F % F % 

Sex Male 30 71.42 47 71.21 16 80 

Female 12 28.58 19 28.79 4 20 

Total 42 100 66 100 20 100 

Age  <20 - - - - 18 83.4 

21-30 16 38 35 53 2 16.6 

31-40 26 62 31 47 - - 

>41 - - - - - - 

Total  42 100 66 100 20 100 

NB: Academic Staff = department heads and club leaders. Administrative Staff = PTA, 

principals, school finance officers, and woreda finance officers.  

As indicated in table 1, regarding sex, the majority of the academic staff respondents 

30(71.42%), 47(71.21%) of administrative staff, and 16(80%) of students were males. 

Regarding other respondents 11(28.58%) academic staff respondents, 19(28.79%) of 

administrative staff, and 4(20%) of student representatives were females.  This indicates that 

females’ participation in the education system seemed to be low.  

As presented in the same table, the age distribution of the respondents shows that 16(38 %) of 

academic staff, 35(53%) administrative staff, and 2(16.6%) student representatives were 

between the age of 21 and 30 year. The others 26(62 %) of academic staff, 31(47%) 

administrative staff were between the age of 31 and 40 year. most of the students 18(83.4%) 

were in the ages of less than 20 years. Based on this, it is believed that most of the respondents 

were mature enough to provide balanced opinions and suggestions regarding the issue under 
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study. The age mainly is tied with experienced and matured respondents and they answered 

genuinely the questionnaires.    

Table 2: Characteristics of Respondents by Academic Qualification and Year of Service 

Variables  Academic staff  Administrative staff  

  F % F % 

E
d
u
. 
Q

u
al

if
ic

at
io

n
 

Grade 10 - - 8 12.12 

Grade 12 - - 6 9 

Diploma - - 2 3 

BA/BSC 42 100 31 47 

MA/MSC - - 1 1.51 

OTHERS  - - 18 27.27 

Total  42 100 66 100 

F
ie

ld
 o

f 
st

u
d
y

 

Management  - - 3 4.54 

Accounting  - - 5 7.57 

EDPM  - - 5 7.57 

Others  42 100 53 80.3 

Total  42 100 66 100 

Y
ea

rs
 o

f 
se

rv
ic

e 

in
 s

ch
o
o
l 

 

1-5 30 71.4 55 83.3 

6-10 10 23.8 11 16.7 

11-15 2 4.76 - - 

Total  42 100 66 100 

T
o
ta

l 
y
ea

rs
 o

f 
se

rv
ic

e 
 

1-5 3 7.14 41 62.12 

6-10 11 26.19 23 34.84 

11-15 14 33.3 2 3 

16-20 7 16.66 - - 

21-25 5 11.9 - - 

>26 2 4.76 - - 

Total  42 100 66 100 
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NB: All students 20 (100%) are grade 9and 10 students.  

With regard to the educational background of the administrative staff respondents about 

8(12.12%) were grade 10 complete, 6(9%) were grade 12 complete, 2(3%) of them were 

diploma holders, 31(47%) were BA holders, and 18(27.27%) were studied other fields.  All of 

the academic staff respondents 42(100%) have bachelor degree. Majority of the principals 

11(91.6%) were bachelor degree holders. About 1(8.4%) were MA degree holder.  20(100%) 

of the students representatives were grade 9 and grade 10 students.  

Regarding the field of study, the administrative staff respondents about 3(4.54%) were studied 

management, 5(7.57%) were studied accounting, 5(7.57%) of them were studied EDPM, and 

53(80.3%) were studied others. all academic staff 42(100%) were studied other subjects.  

Majority of the administrative staff members 55(83.3%), and 30(71.4%) of the academic staff 

were served between 1 – 5 years respectively. 10(23.8%) of the academic staff and 11(16.7%) 

administrative staff were served between 6 – 10 years. Regarding the year of services of 

academic staff 2(4.76%) was served between 11 and 15 years.  

The administrative staff members 41(62.12%), and 3(7.14%) academic staff were served about 

1 to 5. About 11(26.19%) academic staff and 26(34.84%) administrative staff members were 

served 6 to 10 years. About 14(33.3%)of the academic staff and 2(3%) administrative staff 

were served between 11 and 15 years. about 7(16.66%) academic staff were served between 

16 to 20 years. The others 5(11.9%), and 2(4.76%) of the academic staff were served  between 

21 - 25, and above 26 years respectively.  

4.2. Information and financial resource knowledge towards management in 

school 

The groups of respondents were requested to respond on status of financial resource 

management and financial resource related activities undertaken in the secondary schools. The 

responses of the respondents were illustrated in the table 3 below 
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Table 3: Performance in DiversifyingSourcesofSchool Finance 

No. Item  Respondents  Mean  SD t- value  P- 

value 

1 Parents are to give finance in 

secondary school. 

SMM 3.22 1.32 0.18 0.85 

ScM 3.17 

2 NGO’s  contribute  finance to 

secondary school 

SMM 3.77 0.92 0.21 0.83 

ScM 3.74 

3  Government is source of 

finance in secondary school 

SMM 2.11 0.74 -0.01 0.99 

ScM 2.11 

4 Secondary schools generate 

their own internal income. 

SMM 1.77 0.79 0.02 0.98 

ScM 1.77 

NB: SMM=School management members,    SCM= School community members      

Regarding with item 1, in the secondary schools Parents are to give finance in secondary 

school. This was concluded from the school management and school community with mean of 

3.22 and 3.17 respectively. The t- test result (0.18) is less than the table value (1.99) at (P 0.85 

>0.05) confirms that there is no statistically significant difference between the responses of the 

two groups. Based on the above analysis, parents were the source of school finance in the 

secondary schools.  

In items 2, the response of school management and school community on NGOs contribute of 

finance in secondary school was moderate. These values from school management and school 

community responses’ revealed that NGOs contribute finance in secondary school. The mean 

values are 3.77 and 3.74 for school management and school community respectively. The t- 

test result (0.21) is less than the table value (1.99) at (P 0.83 > 0.05) confirmed that there is no 

statistically significant difference between the responses of the two groups. From the above 
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data one may conclude that in most of secondary schools NGO’s contribute some parts of 

school finance in secondary school. 

Regarding items 3, which focus on Government as a source of finance in secondary school, 

the schools little income from government sources. This was concluded from mean value of 

the school management and school community 2.11 and 2.11 respectively. The t-value (-0.01) 

is below the table value (1.99) at (P 0.99 >0.05) there is no statistically significant difference 

between the responses from school management and school community. From the above 

analysis, it may conclude that schools were not earn government income sufficiently. The 

data obtained from the interviewed Woreda finance officer and school finance officer that, 

The schools were not get financial support regularly. There were a little support from 

block grant budgets to the secondary schools. This results in the low income in most of 

the schools.   

Regarding with item 4, Secondary schools did not generate their own internal income. This 

was concluded from school management and school community mean values 1.77 and 1.77 

respectively which were rated at low when compared with the mean limited. Since the 

computed t-test result (0.02) is lower than the table value (1.99) at (P 0.98 > 0.05) 

significance level and 114 degrees of freedom. So, there is no statistically significant 

difference between the two groups of respondents. Based on the above analysis, schools did 

not sufficiently generate their own internal income. 

 Similarly, with the interview made with Woreda finance officer and school finance officers 

confirmed that: 

The schools were not generating their own internal income in their full capacity. In 

addition, there were no efforts made to raise funds for school internally from its 

compound. Due to the absence of such ambition schools were unable to collect funds 

from internal sources. 
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Table: 4 Management of School Finance  
No. Item  Respondents  Mean  SD t- value  P- value 

1 

 

The school  run its income 

without intervention  

SMM 1.88 0.74 0.25 0.8 

ScM 1.85 

2 The management of the school 

determines income generation 

in the school. 

SMM 1.77 0.79 0.02 0.98 

ScM 1.77 

3 school financial sources are 

sufficiently documented 

SMM 1.77 0.79 -0.08 0.93 

ScM 1.79 

ScM 1.77 

8 School use  planned budgets 

properly  

SMM 1.77 0.79 -0.08 0.93 

ScM 1.79 

With regard to item 1, in table 3, which focuses on the school run its income without 

intervention, School were not run their income without intervention. This was concluded from 

analyzed mean value 1.88 and 1.85 obtained from both school management and school 

community responses respectively.  This shows that school run its income without 

intervention was rated at low when computing with the mean set as demarcation.  

The t-test result 0.25 is lower than the table value (1.99) at (P 0.8 > 0.05) which denotes that 

there is no significant difference between the perceptions of the two groups of respondents. 

From the above data one may concluded that most of secondary schools were unable to run 

income without intervention. woreda finance officer response to the interview also indicated 

that: 

         The schools using their income without intervention was low. The schools did not 

manage carefully and effectively their limited financial resources they earn monthly or 
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annually. There were no planned financial income and expenses. woreda education office 

run block grant budgets and administer it as they needed it.   

With regard to item 2, which is focuses on the management of the school determines income 

generation in the school. The analyzed mean values 1.77 and 1.77 were found from school 

management and school community respondents’ shows low when comparing with 

predetermined value of judging the effectiveness level. With the same manner the calculated t-

test result (0.02) is less than the table value (1.99) at p value (P 0.98 > 0.05) which indicated 

that there is no difference between the two groups of respondents. Supporting the ideas of 

school management and school community woreda finance officers through interview 

answered that: 

 The school management is the most powerful in generating secondary school in come. 

School management play a pivotal role in school income planning and searching the 

areas from which school collect income.  

Item 3 of the same table, is about school financial sources are sufficiently documented. The 

mean value obtained from school management and school community, 1.77 and 1.79 shows 

that the schools uses income and expense vouchers at low level of success. The t-test result 

0.08 was lower than the t critics (1.99) at (p 0.93 > 0.05) which denotes that there is slight 

difference between the perceptions of the two groups of respondents. Based on the above 

analysis, school financial sources are not sufficiently documented. 

The interviewed school finance officer showed that: 

Schools most of the time did not keep sources of financial documents properly. Some 

of the documents were not available in the schools. They also indicated that some 

income were made without using income vouchers.  

Regarding with item 4, Schools were not use planned budgets properly. The mean value 

indicated that low level of effectiveness when compared with the mean value demarcated as 

bench mark. This was concluded from the average mean values of school management and 

school community which is 1.77 and 1.79 respectively. The t-value (-0.08) is below the table 

value (1.99) at (P 0.93 >0.05) this denotes that there is no statistically significant difference 
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between the responses of school management and school community. From the above data one 

may concluded that most of secondary schools did not use their planned budgets properly. The 

responses from woreda finance officers’ interview revealed that:  

The schools use financial resources as they get it. Most schools used their financial 

resources traditionally. There were no prioritized activities which needs school finance 

in certain schools. Schools need to consult the woreda finance and economic cooperation 

on efficient plan and use of financial resources. 

The documents in the school reveals that most schools utilize the financial resources as their 

interest not followed the rules stated in guide lines.  

Table 5: The Extent to Which Stakeholders Participate in the Affairs of School Finance.  

N            Items  Respond. Mean  SD t- value  P- value 

1 

 

The stakeholders contribute in  cash to 

the schools 

SMM 1.81 0.75 -1.39 0.16 

ScM 2.0 

2 Stake holders participate in formulation 

and implementation of school budget.  

SMM 2.07 0.84 -0.99 0.32 

ScM 2.22 

3 School exercise control over school 

expenditure.  

SMM 1.77 0.71 -0.79 0.42 

ScM 1.88 

4 Parents help in generating school internal 

income.  

SMM 2.46 1.09 -0.98 0.32 

ScM 2.66 

5 Evaluate revenue and expenditure 

practices.  

SMM 2.07 0.82 -1.0 0.31 

ScM 2.22 

6 Stakeholders have awareness on school 

finance.  

SMM 1.74 0.73 -1.0 0.29 

ScM 1.88 
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Regarding with item 1, the stakeholders contribution cash to the schools. The mean values of 

the school management and school community 1.81 and 2.0 respectively shows that 

stakeholders did not pay sufficient cash to the schools.  The t- test result (-1.4) is less than the 

table value (1.99) at (P 0.16 >0.05) confirms that there is no statistically significant difference 

between the responses of the two groups. From the above data one may conclude that 

stakeholders did not pay sufficient cash to the schools. 

Concerning item 2, which reveals Stake holders participate in formulation and 

implementation of school budget, the mean values of the school management and school 

community 2.07 and 2.22 shows as a their participation in planning the school finance was 

low at level. These mean values indicated that there was little participation in school financial 

planning. The t- test result (-0.99) is less than the table value (1.99) at (P 0.32 > 0.05) 

confirms that there is no statistically difference between the responses of the two groups. 

From the above data one may conclude that the greater amounts of secondary school were not 

planning their budgets with stakeholders.  

According to Davies (2004) the manner in which stakeholders are involved in the process is 

vital for the success of financial planning process. The findings have however emphasized the 

limited involvement of stakeholders in the planning process. Moreover, schools activities were 

not enough to cover the budget of their plan.  

Regarding item 3, concerning School communicate Financial expenditure to school 

community, the response from the school management and school community with mean 

value of 1.77 and  1.88  respectively was rated as low when compared with predetermined 

mean values.  The computed t value (-0.79) is less than the critical t-value (1.99) at the p-value 

(0.42 > 0.05) with degree of freedom 114.This shows that there is no statistical difference 

between the two groups of respondents. The two groups showed that schools were not 

communicating their financial balance to the school community. Based on the above analysis, 

schools were not communicating their financial balance to the school community. Similarly, 

the interview made with woreda finance officers indicated that: 
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The schools were not post the budget summary to the school community in particular and to 

other societies at large. In addition, there were no documents in most schools which state 

financial balance of the schools posted on notice board or the copy left with in the schools 

Item 4 focuses on Parents are help in generating schools internal income. The average mean 

values of school management and school community 2.46 and 2.66 respectively were rated as 

low and moderately performed when comparing with predetermined value of judging the level 

performance. The computed t value (-0.98) is less than the critical t-value (1.99) at the p-value 

(0.32 > 0.05) with degree of freedom 114.This shows that there is a little statistical difference 

between the two groups of respondents. Based on the above analysis, Parents are help in 

generating schools internal income was low. Interview made with woreda finance officers 

indicated that: 

The parents were rarely involved in school income generating. Most of the time parents 

did not want to go to government secondary school. Their participation in school 

activities and school income generating is a low level.   

Concerning item 5, with respect to evaluate revenue and expenditure practices, the school 

management and school community mean values 2.07 and 2.22 respectively were rated as low 

when comparing with predetermined value of judging the level performance. The calculated t-

value (-1.0) is less than the critical value (1.99) at P- value (p 0.31 > 0.05). This implies that 

there is no significant difference between the two groups of respondents. This confirms that 

school stakeholders did not evaluate the extent of revenue and expenditure of the school.  

The interview held with the school finance officers implied that: 

The school stakeholders did not evaluate the extent of revenue and expenditure of the 

school. The school did not invite the stakeholders to evaluate the income and expense 

together with school management.   

With regard to item 6, which is focuses on Stakeholders awareness, the analyzed mean values 

1.74 and 1.88 were found from school management and school community respondents 

respectively shows moderate and low when comparing with predetermined value of judging 

the effectiveness level. With the same manner the calculated t-test result (-1.0) is less than the 



47 

 

table value (1.99) at p value (P 0.29 > 0.05) which indicated that there is no difference 

between the two groups of respondents. Woreda finance through interview answered that: 

Table 6:  Factors Affecting Management of School Finance 

No  Items  Respondents  Mean  SD t- value  P- value  

1 

 

Schools Unable to inform financial 

balance is a factor affecting school 

Finance utilization 

SMM 2.48 1.04 1.81 0.07 

ScM 2.14 

2 School do not report financial 

balance  to school community 

monthly  

SMM 2.05 1.08 1.08 0.28 

ScM 1.85 

3 Woreda education officefollow 

Secondary school finance.  

SMM 2.27 1.1 -0.49 0.62 

ScM 2.37 

4 Lack of financial  form such as 

receipts, vouchers and models 

SMM 2.25 1.08 -1.32 0.18 

ScM 2.53 

5 Administrative workers are working 

with their field of study. 

SMM 1.98 0.83 -2.30 0.02 

ScM 2.33 

6 Lack of training is a factor which 

affects financial management. 

SMM 2.48 1.12 -0.32 0.74 

ScM 2.54 

7 School do not use income voucher 

to collect income.  

SMM 2.50 1.07 0.56 0.57 

ScM 2.38 

8 Secondary school do not use 

expense voucher to expend money.  

SMM 2.90 1.47 -0.27 0.78 

ScM 2.98 
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With regard to item 1, which focuses on the Lack of informing financial balance is one factor 

affecting school Finance utilization, the analyzed mean value 2.48 and 2.14 was obtained from 

both school management and school community responses. This show in the school financial 

announcement was rated at low when computing with the mean set as demarcation.  

The t-test result 1.81 is lower than the table value (1.99) at (P 0.07 > 0.05) which denotes that 

there is no significant difference between the perceptions of the two groups of respondents. 

From the above data one may concluded that school communities were not informed about 

school financial balance. On the open ended question most of the respondents replied that 

school administration inform the school financial balance annually or more than a years.  This 

indicates that financial transparency and accountability is low at the secondary schools.  

An interview made with the school finance officers also confirms that:  

There was lack of financial transparency to the school community. Financial officers 

at woreda level additional added that secondary schools rarely inform the school 

community about their finance. This creates gap between the school and the 

community and influence financial utilization.  

Regarding item 2, which focuses on School introduce its financial report to school community 

monthly, the average mean values of school management and school community 2.05 and 1.85 

respectively were rated as low performed when comparing with predetermined value of 

judging the level of performance. The computed t value (1.08) is less than the critical t-value 

(1.99) at the p-value (0.28 > 0.05) with degree of freedom 114. This shows that there is no 

statistical difference between the two groups of respondents. Based on the above analysis, 

schools were not submitting financial utilization report to the woreda education office 

regularly. 

In support to the above,  Cole & Kelly (2011) states that the primary aim of the control 

function of management is to measure performance against aims, objectives and standards 

with a view of enabling corrective actions to be taken, where necessary to keep plans on 

course. Control is essentially a question of developing feedback systems throughout the 
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organization by ensuring that there is progress, accurately and deviations if any that need to be 

made to stay on the course 

Concerning item3,with regard to School send financial report to woreda education office. The 

school management and school community mean values 2.27 and 2.37 were rated as low 

performance level when comparing with predetermined value of judging the level 

performance. The calculated t-value (-0.49) is less than the critical value (1.99) at P- value (p 

0.62 > 0.05). This implies that there is no difference between the two groups of respondents. 

This shows that schools were not send their financial report regularly to the woreda education 

office. 

Interviewed woreda finance officer revealed that: 

The schools were not conducted financial reports to woreda education offices on 

regular bases. The PTA members rarely hear financial reports. The KETB 

members did not hear the report in most cases.  

Concerning item 4, with respect to Lack of financial materials (receipts, vouchers and models) 

are the factors affecting school finance, the school management and school community mean 

values 2.25 and 2.53 respectively were rated as low and moderate performance when 

comparing with predetermined value of judging the level performance. The calculated t-value 

(-1.32) is less than the critical value (1.99) at P- value (p 0.18 > 0.05). This implies that there 

is no significant difference between the two groups of respondents. This implies that schools 

had no enough financial materials for the school finance operation. 

The interview held with the woreda and finance officers implied that: 

There are receipts, vouchers and models available in the school. But, according to 

interview made with auditors some schools had no expense receipts. The above 

analysis data and document analysis also confirmed the ideas forwarded by 

principals and school finance officers.  

Item 5, There are professional administrative in secondary school, were low when comparing 

with predetermined value of judging the level performance. This was concluded from mean 

values of school management and school community 1.98 and 2.33 respectively. The 
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computed t -value -2.30 is less than the table value (1.99) and the p-value (0.06 > 0.05) with 

degree of freedom 114. This shows that there is no statistical difference between the two 

groups of respondents. The two groups showed that schools were not professional 

administrative in secondary school.  

Interviews held with school finance officers indicated that: 

The school principals were graduated in different teaching fields. There are very few of 

the principals who were graduated in school leadership related fields. PTA and 

KETB members were also nonprofessionals, much of them were grade 10 and 

grade 12 complete.     

Regarding with item 6, in schools trainings were not given to foster the status of school 

financial management. The mean value indicated that low level of effectiveness when 

compared with the mean value demarcated as bench mark. This was concluded from the 

average mean values of school management and school community which is 2.48 and 2.54 

respectively. The t-value (-0.32) is below the table value (1.99) at (P 0.74 > 0.05) this denotes 

that there is no statistically significant difference between the responses of school management 

and school community. From the above data one may concluded that most of secondary 

schools did not give in schools trainings to foster school financial management practice.  

 The responses from woreda finance officers’ interview revealed that:  

The in schools trainings to foster school financial management practice are at a 

preliminary stage, which need a continuous changing improvement. When a teacher is 

promoted to be a school principal or vice principal, in most cases. Such a teacher does 

not undergo any additional training to prepare him for the management role.  

With regard to the document analysis made in the school confirmed that most of the schools 

did not give financial trainings to foster school financial management. However, there is no 

any clear document that shows the actual practice of schools in relation to financial training.  

Item 7, the Secondary school uses income voucher to collect income, were low when 

comparing with predetermined value of judging the level performance. This was concluded 
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from mean values of school management and school community 2.50 and 2.38 which is 

moderate and low respectively. The computed t - value 0.56 is less than the table value (1.99) 

and the p-value (0.57 > 0.05) with degree of freedom 114.This shows that there is no 

statistical difference between the two groups of respondents. The two groups showed that 

schools used income vouchers moderately.  

Interviews held with school finance officers indicated that: 

Some secondary schools were unable to use income vouchers. The financial use 

of income vouchers needs improvements. Additionally woreda finance officers 

confirmed that some incomes were made without vouchers.  

Item 8, Secondary school uses expense voucher to expend money, were moderate when 

comparing with predetermined value of judging the level performance. This was concluded 

from mean values of school management and school community 2.90 and 2.98 respectively. 

The computed t -value -0.27 is less than the table value (1.99) and the p-value (0.78 > 0.05) 

with degree of freedom 114.This shows that there is no statistical difference between the two 

groups of respondents. The two groups showed that schools sometimes expend money 

without expense voucher. 
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Table 7:  Practices of Secondary Schools in Managing Finance 
 Item  Respots Mean  SD t- value  P- value 

1 

 

The school use Finance according to 

the plan 

SMM 2.05 1.17 0.19 0.84 

ScM 2.01 

2 The school management is responsible 

for suitable utilization of finance. 

SMM 2.01 1.14 -0.58 0.56 

ScM 2.14 

3 The budget allocation is disbursed on 

time.  

SMM 1.90 1.12 -0.85 0.39 

ScM 2.10 

4 External auditing is carried out in 

secondary schools. 

SMM 2.07 1.09 0.21 0.83 

ScM 2.03 

5 The school submit quarterly financial 

performance reports to the stakeholders 

SMM 2.09 1.16 0.93 0.35 

ScM 1.90 

6 The school submit annual financial 

performance reports the stakeholders 

SMM 2.05 1.10 0.61 0.54 

ScM 1.93 

Item 1 states that, school use Finance according to the plan. This was concluded from mean 

value of the school management and school community 2.05 and 2.01 respectively. The t-

value (0.19) is below the table value (1.99) at (P 0.84 > 0.05) there is no statistically 

significant difference between the responses from school management and school community. 

From the above analysis, it may conclude that School used finance without plan. The data 

obtained from the document analysis also revealed that, financial planning in school rarely 

accomplished. Interviewed school finance officer stated that:  

Schools used finance as they get or earned. Most of the school plan yearly income 

and expense together. In the fiscal year they may not earn the income they 

planned. They work with the finance as they earn monthly or quarterly.   
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Item 2 reveals the school managements’ responsibility for utilization of finance. The school 

management and school community mean values 2.01 and 2.14 respectively were rated at low 

when compared with the limited mean. Since the computed t-test result (-0.58) is lower than 

the table value (1.99) at (P 0.56 > 0.05) significance level and 114 degrees of freedom. So, 

there is no statistically significant difference between the two groups of respondents. Based on 

the above analysis, school management were not responsible for utilization of finance.  

With regard to item 3, which focuses on the allocated budget is released (disbursed) at the 

begging of the year, most secondary schools did not get their block grant budget at the 

beginning of the fiscal year. The analyzed mean value 1.90 and 2.10 was obtained from both 

school management and school community responses respectively.  This shows that the 

budget were not released at the beginning of the year was low when computing with the mean 

set as demarcation.  

The t-test result -0.85 is lower than the table value (1.99) at (P 0.39 >0.05) which denotes that 

there is no significant difference between the perceptions of the two groups of respondents. 

From the above data one may concluded that most of secondary school were not released at 

the beginning of the year. Interview made with woreda finance officers indicated that: 

The schools budgets were not released at the beginning of the fiscal year. This is because 

of the late top down flow of the budgets. The block grant from woreda or annual budgets 

of schools planned and distributed not at the time schools are in need. Most of 

purchasing for the sectors also conducted at the end of second quarter and the beginning 

of third quarter. Because of these Schools spend unplanned expense to buy instructional 

materials  

Item 4 states that, how frequently the external audit checks school finance. This was 

concluded from mean value of the school management and school community 2.07 and 2.03 

respectively. The t-value (0.21) is below the table value (1.99) at (P 0.83 > 0.05) there is no 

statistically significant difference between the responses from school management and school 

community. From the above analysis, it may conclude that School finance was not frequently 
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audited by external auditors. The data obtained from the document analysis also revealed that, 

external auditors check school finance rarely. Interviewed auditors stated that:  

Due to the work load and time constraints the office did not conduct the secondary 

schools financial audit timely. Little attention was given to the financial management at 

schools. 

Similar to the above ideas, auditing is a formal examination and verification of the accuracy of 

the accounts maintained in the accounting system of an organization (corbally, 1997). In 

addition to this, the function of auditing is to examine the fiscal efficiency. It also protects the 

system and the school personnel from illegalities and losses.  

Regarding item 5, which focuses on the school submit quarterly financial performance reports 

the stakeholders, the average mean values of school  management and school community 2.09 

and 1.90 respectively were rated as low performed when comparing with predetermined value 

of judging the level of performance. The computed t value (0.93) is less than the critical t-

value (1.99) at the p-value (0.35 > 0.05) with degree of freedom 114. This shows that there is 

no statistical difference between the two groups of respondents. Based on the above analysis, 

schools were not submitting financial utilization report quarterly. 

In support to the above,  Cole & Kelly (2011) states that the primary aim of the control 

function of management is to measure performance against aims, objectives and standards 

with a view of enabling corrective actions to be taken, where necessary to keep plans on 

course. Control is essentially a question of developing feedback systems throughout the 

organization by ensuring that there is progress, accurately and deviations if any that need to be 

made to stay on the course 

Regarding item 6, which focuses on the school submit annual financial performance reports 

the stakeholders, the average mean values of school management and school community 2.05 

and 1.93 respectively were rated as low performed when comparing with predetermined value 

of judging the level of performance. The computed t value (0.61) is less than the critical t-

value (1.99) at the p-value (0.54 > 0.05) with degree of freedom 114. This shows that there is 
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no statistical difference between the two groups of respondents. Based on the above analysis, 

schools were not submitting financial utilization report annually. 

Table 8: Actions Taken In Solving Problems of School Finance 

Management.  
No. Item  Respots Mea

n  

SD t- 

value  

P- val 

1 

 

Exercising internal auditing 

control.   

SMM 2.07 1.13 -0.78 0.43 

ScM 2.24 

2 Strict adherence to rule and 

regulation  

SMM 2.01 1.14 -0.29 0.77 

ScM 2.08 

3 Exercising  external auditing  SMM 1.81 0.93 -0.88 0.37 

ScM 1.98 

4 Proper documentation of All 

expenditures  

SMM 2.61 1.21 1.32 0.18 

ScM 2.32 

5 Reporting Budget implementation  

consists  

SMM 2.18 1.15 0.83 0.40 

ScM 2.01 

6 Recording Expenditures arranged  

in appropriate account codes 

SMM 2.12 1.09 0.99 0.32 

ScM 1.93 

 

Item 1 reveals the extent of internal audit check. The school management and school 

community mean values 2.07 and 2.24 respectively were rated at low when compared with the 

limited mean. Since the computed t-test result (-0.78) is lower than the table value (1.99) at (P 

0.43 > 0.05) significance level and 114 degrees of freedom. So, there is no statistically 
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significant difference between the two groups of respondents. Based on the above analysis, 

school internal auditing for effective and efficient use of finance is low.  

The interviewed woreda finance officer responded that: 

       Most of the schools were not settle their financial balance with auditors. The 

absence of internal auditors was one of the reasons for the poor financial performance.  

School internal audit checks were not conducted monthly, quarterly and yearly.  

Similarly, internal auditing are conducted by an appropriate officials from within the 

organization or education authority who would report directly to the educational authority. A 

check may be made on figure in the accounts in order to prepare various financial reports. 

External audits on the other hand conducted by individual from outside the school system, 

either government nominated by the relevant government department such as Treasury with 

ultimate responsibility for all financial accounts, private firms of auditor contracted by the 

latter. (Hough, 1993) 

Regarding with item 2, the secondary schools were not strictly follow financial laws for their 

effective use of budget. This was concluded from the school management and school 

community with mean of 2.01 and 2.08 respectively. The t- test result (-0.29) is less than the 

table value (1.99) at (P 0.77 > 0.05) confirms that there is no statistically significant difference 

between the responses of the two groups. Based on the above analysis, schools were not 

following financial laws for their effective use of budget. In contrary to the schools financial 

activities, the school finances should be administered in terms of the rules drawn up by MoE, 

(2002). The guide line on school financial management indicates that the school principal and 

Parent Teacher Association should open and maintain a single bank account in the name of the 

school at a registered bank.  

For efficient and effective financial management, the presence of sound guideline has 

paramount importance to proper financial planning, utilizing and monitoring allocated annual 

budget. The implication of the overall data presented above was that the budgetary rules and 

guidelines were not compatible and/or helpful to proper planning and utilization of annual 

school budget. 
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In support to the above, Clarke (2008) stated that the governing body of every public school 

must ensure that there are proper policies and procedures in place for the effective, efficient 

and economic management of the school finances and the school governing body must also 

have systems in place to monitor and evaluate the correct implementation of the policies and 

procedures and to report there on put in place. Clarke (2008) states that one of the main 

purposes of the schools financial policy is to put in place a system of controls (checks and 

balances) to ensure that the schools finances are safeguarded and correctly managed.  

Item 3 states that, the external audit checks of school finance. This was concluded from mean 

value of the school management and school community 1.81 and 1.98 respectively. The t-

value (-0.88) is below the table value (1.99) at (P 0.37 > 0.05) there is no statistically 

significant difference between the responses from school management and school community. 

From the above analysis, it may conclude that School finance was not frequently audited by 

external auditors for effectiveness of the utilization of budget. The data obtained from the 

document analysis also revealed that, external auditors check school finance rarely. 

Interviewed woreda finance officer stated that:  

Due to the work load and time constraints the office did not conduct the secondary 

schools financial audit timely. Little attention was given to the financial management at 

schools. 

Similar to the above ideas, auditing is a formal examination and verification of the accuracy of 

the accounts maintained in the accounting system of an organization (corbally, 1997). In 

addition to this, the function of auditing is to examine the fiscal efficiency. It also protects the 

system and the school personnel from illegalities and losses.  

Item 4 reveals that, the school did not document all expenditures sufficiently. The analyzed 

mean values 2.61 and 2.32 found from school management and school community responses 

respectively shows moderate and low when comparing with predetermined value of judging 

the level performance. The t-test result of the t-value (1.32) is below the t-value (1.99) at (P 

0.18 > 0.05) confirmed that there is no statistically significant difference between the 
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responses of school management and school community. The above analysis confirms that 

secondary schools did not document all expenditures sufficiently.   

The document at schools shows unorganized financial documents and little financial regular 

records in the schools.   

Regarding item 5, which focuses on school budget implementation reports are consisted 

within plans, the average mean values of school management and school community 2.18 and 

2.01 respectively were rated as low performed when comparing with predetermined value of 

judging the level of performance. The computed t value (0.83) is less than the critical t-value 

(1.99) at the p-value (0.40 > 0.05) with degree of freedom 114. This shows that there is no 

statistical difference between the two groups of respondents. Based on the above analysis, 

schools were not consist budget implementation report within plans.  

In support to the above,  Cole & Kelly (2011) states that the primary aim of the control 

function of management is to measure performance against aims, objectives and standards 

with a view of enabling corrective actions to be taken, where necessary to keep plans on 

course. Control is essentially a question of developing feedback systems throughout the 

organization by ensuring that there is progress, accurately and deviations if any that need to be 

made to stay on the course 

Item 6 states that, the expenditures are shown in appropriate account codes. This was 

concluded from mean value of the school management and school community 2.12 and 1.93 

respectively. The t-value (0.99) is below the table value (1.99) at (P 0.32 > 0.05) there is no 

statistically significant difference between the responses from school management and school 

community. From the above analysis, it may conclude that School finance was not 

expenditures are shown in appropriate account codes. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSION AND RECOMMENDATIONS 

This chapter deals with summary, conclusion and recommendations. In this section, first a 

summary of the study and the major findings are made. Second, conclusions of the 

fundamental findings are drawn. Lastly, some possible recommendations are made on the 

basis of the findings of the study.  

5.1. Summary of Major Finding 

The purpose of this study was to assess the status of financial resources management in 

government secondary schools of Oromia Special Zone. In order to achieve this purpose, basic 

questions were raised, the general and specific objectives were identified, and significance of 

the study, delimitation of the study, the bodies that are going to be involved in the study and 

methods to be used in this study were identified. Therefore, the study tried to answer the 

following basic research questions.   

1. How diversified all financial sources in secondary schools of Oromia special zone? 

2. To what extent do stakeholders participate in the design and implementation of school 

budget?  

3. What is the problem observed that affect the management of finance in government 

secondary schools of Oromia Special Zone? 

4.  What are the major challenges that Secondary Schools encountered in managing finance? 

5. How effective are the actions taken in solving problems of schools financial management in 

secondary school? 

In order to get data about the practice of financial management of the schools, questionnaires 

were used. And to get relatively more detailed information and to fill in the gaps which were 

not collected using questionnaires, interviews were also used. The data that were collected 

using questionnaire were organized into different tables and analyzed using frequency, 

percentage, mean and t test. The data gathered through questionnaires were analyzed and cross 

checked with response obtained through the interview. Document analysis were also made and 

helped in the analysis. Based on the analysis of the data, the following findings were obtained. 
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 The response obtained revealed that most of the school workers are male. Educational 

qualifications of the school management were not qualified. The school finance 

workers were not qualified.   

 With regard to diversified financial sources of government secondary school, there are 

different financial sources as this study revealed. The secondary school finances were 

not used to attain its intended goals. The school runs its income with the presence of 

interventions from woreda education office. The study revealed that the office decide 

on school block grant budget. Influence  the school on materials to be purchased. The 

school management is responsible for school income generation. The data obtained 

show that some of the school incomes were not properly registered. The school earns 

income from different sources; such as government, nongovernment organizations, and 

internal sources of the school. Secondary schools used their finance as they earn 

monthly or yearly.  

 In the secondary schools the stake holder’s participation was seen to be low. They did 

not participate on financial planning of the schools. In the planning process most of the 

schools were unable to plan collaboratively with stakeholders. The school principals 

only plan school finance. As the study indicted, their participation with cash payment 

to the schools were low. The schools were not regularly carrying out the financial 

practices and implementation reports to the school community. Parents were not 

actively participate on school income generation. Stake holders were not evaluate the 

income and expense balance on the continuous bases. The school finance officers were 

not qualified personnel. In most schools teachers work as an additional task on 

teaching and learning.  

 As the study indicated, the secondary schools did not communicate financial balance to 

the school community regularly within months or quarterly. This was one factor that 

hider the financial utilization. Schools were not sending their financial report to 

woreda finance office regularly. School administration was not qualified in financial 

administration. Most principals were graduated in teaching profession. PTA and KETB 

members were selected from the society around the school. Most of them were not 

professional and competent. Most of secondary schools did not give in schools 
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trainings to foster school financial resource management practice. The income 

documents did not sufficiently exist in the schools under study. The school made 

financial expense without full documents (essential expenditure documents). 

 The secondary schools were unable to use finance according to plan. These were 

because there expenditure is based on the amount they earned within the fiscal year. 

The school management is not fully responsible for school finance use. The block 

grant budgets for the school were not released at the begging of the fiscal year. The 

school did not announce the financial balance quarterly and annually.   

 The study result showed that all secondary schools under study had no continuous 

internal and external audit checks. The extents of internal audit check were low. 

Schools internal audit checks were not conducted monthly, quarterly and also low 

yearly.  Secondary schools did not have clear financial auditing guidelines. Woreda 

finance offices were not conducted training for school personnel concerning financial 

resource management. Financial laws were not appropriately applied in the school 

financial management. The school expense documents were not sufficiently 

documented. Budget implementation reports were not consisted with plans.  

5.2. Conclusions 

The major aspect of research in this study deals with the diversified are financial sources, 

extent do stakeholders participate in the design and implementation of school budget, major 

factors that affect the management of finance, major challenges that secondary schools 

encountered in managing finance and effective are the actions taken to address challenges of 

schools financial management to improve financial resource management. Therefore, based on 

the findings of this study, the following conclusions were drawn: 

 The study has shown that most of the school workers are males. The school principals, 

PTA, KETB and school finance workers were not qualified one. These were affected 

the finance management of the schools.  

 Regarding sources of finance, school earn income from different internal sources such 

as selling grass, land rent, community participation, block grant (Government sources) 
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and nongovernmental organizations. Generally, the school incomes were seen to be 

low.  

 The study has indicated that the stakeholders’ participation was low. The government 

secondary schools run their finance with only selected management personnel. 

Planning and implementation of the school finance were not participatory.  The 

secondary schools in the zone were not used qualified school finance workers and 

school management workers. Rather, unqualified personnel run its activity based on 

traditions.  

 Concerning major factors that hinder the management of financial resources, school 

principal and stakeholders did not give serious attention when they prepared the school 

budget plan. Stakeholders did not get any relevant training on financial utilization and 

control. Trainings which were given concerning financial utilization control were 

limited one. Most of the schools were unable to fully utilize the approved budget 

according to plan. Regarding to the availability of school financial materials such as 

receipts, vouchers, models most of them have, but some schools had no expense 

receipts. The school’s budget plan preparation is not by professionalized personnel. In 

schools there are a limited number of qualified or professional finance workers. All 

secondary school were not hired the administration and finance coordinator. 

 The major challenges that secondary schools encountered in managing finance were 

lack well designed financial plan, inability to effectively utilize the finance and 

absence of reports about the use of school finance to the stake holders monthly or 

quarterly.  
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 In connection with possible actions that could be taken to improve financial resource 

management, the data obtained through questionnaire, interview and open-ended 

questions showed that lack of the external and internal audit checks, Most secondary 

schools did not have clear financial auditing guidelines, Auditors or other finance 

office were not conducted training for school personnel’s concerning audit.  The 

audited schools had problems in planning, keeping documents and following financial 

laws. 

5.3. Recommendations 

Based on the findings and conclusion of the study, the researcher has forward the following 

suggestions to concerned bodies 

1. In order to enhance school income schools should plan, implement and evaluate with 

stakeholders. In order to enhance community participation in schools and increased 

income of schools there should be the involvement of stakeholders in planning school 

finance. Secondary should create their sustainable means of income from internal 

sources.  

2. For proper participation of stakeholders on financial resource management, schools 

should openly discuss with them and strictly follow what set by the laws.  School 

administration should create proposal and awareness for the school community.  

3. Schools are expected to inform or communicate financial balance to school 

community monthly, quarterly and yearly. Schools should make transparency on 

budget plan and utilization. To fill the gaps in human power the WEO should assign 

qualified school finance worker and the administrative and finance coordinator. 

Financial documents keeping should be well coordinated and improved. 

4. Woreda finance office should conduct continuous follow up and monitoring in school 

finance. Woreda finance office should strength and implement external auditing 

system. The office should audit schools at least annually in accordance with the 

existing financial guidelines, regulations and principles of the ministry of finance and 

economic development.  
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5. For effective management of financial resources, it is suggested that creating 

awareness continuously in the form of on-job training for the school administration, 

teachers, and non-teaching staff regarding the financial management. Internal audit of 

the schools should be conducted at the end of each month. Schools should use their 

finance according to their codes.  
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APPENDIX -A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRAGUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Items To be filled by PTA members, principals, Department head, club leaders and 

students. 

Dear Respondent 

The purpose of this questionnaire is to collect data for the study which attempts to investigate on 

the status of financial resource management in public general secondary school which is required 

for the partial fulfillment of masters of art in school leadership. The success of this study 

depends on your genuine response and the result of this study will help to give important 

recommendation on schools financial management status to the concerned body. So you are 

kindly requested to give answers for the given questionnaires carefully and honestly.  

Instruction  

A. No need to write your name.  

B. Please put “X” mark in the space provided for your answers given in a multiple choice form.  

C. Please give short answers in a space provided for questions that requires additional 

information.  

 

Thank you in advance!  
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Part I 

Back ground information  

1.1 Name of your school ______________________________  

1.2 Your current position ______________________________  

1.3 Sex           Male                                        Female    

1.4 Age   20 years and below                         21 – 30 years  

 

              31 – 40 years                                    41 years and above  

1.5 Educational Qualification  

   Grade 10 complete                                    Grade 12 complete  

   Diploma                                                     BA/BSC/BED  

   MA/MSC/MED  

  If other (please specify) __________________________________________________  

____________________________________________________________________  

1.6 Field of specialization  

   Management  

  Accounting  

  Educational planning and management  

  Other (please specify) ________________________________________________  

__________________________________________________________________  

1.7 Years of service in current position  

   5 year and below                                               6 – 10  

   11 – 15                                                               16 – 20  

   21 – 25                                                               26 and above  

1.8 Total years of service   

    5 year and below                                                6 – 10   

   11 – 15                                                                 16 – 20  

   21 – 25                                                                  26 and above  
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Part I I 

Please answer the following question by put “X” in box of your choice. 5= strongly agree. 4= 

Agree. 3=undecided 2= disagree. 1= strongly disagree. 

1. School Financial sources  

No Item  5 4 3 2 1 

1.1 The school  run its income without intervention       

1.2 The management of the school determines income generation in 

the school. 

     

1.3 school financial sources are sufficiently documented       

1.4 Parents are to give finance in secondary school.      

1.5 NGO’s  are contribute  of finance in secondary school      

1.6  Government is source of finance in secondary school      

1.7 Secondary schools generate their own internal income.      

1.8 School use  planned budgets properly       

 

 

2. The Extent to which Stakeholders Participate 

No Item  5 4 3 2 1 

2.1 The stakeholders pay cash to the schools      

2.2 Stake holders actively participate in planning school finance      

2.3 School communicate Financial expenditure to school community      

2.4 Parents are involved in income generation of the schools      

2.5 The stakeholders evaluate the extent of revenue and expenditure of 

the school 

     

2.6 School finance officers are professional      
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3. Factors Affecting Management of Finance 

No Item  5 4 3 2 1 

3.1 Lack of informing financial balance is one factor affecting 

school Finance utilization 

     

3.2 School introduce its financial report to school community 

monthly  

     

3.3 School send financial report to woreda education office       

3.4 Lack of financial materials (receipts, vouchers and models) are 

the factors affecting school finance. 

     

3.5 There are professional administrative  in secondary school      

3.6 School organized training programs on financial management.      

3.7 Secondary school uses income voucher to collect income.       

3.8 Secondary school uses expense voucher to expend money.       

 

 

4. Major Challenges of Financial Management 

No Item  5 4 3 2 1 

4.1 The school use Finance according to the plan      

4.2 The school management is responsible for  utilization of finance      

4.3 The allocated budget is released (disbursed) at the begging of 

the year  

     

4.4 External auditing is carried out in secondary schools      

4.5 The school submit quarterly financial performance reports the 

stakeholders 

     

4.6 The school submit annual financial performance reports the 

stakeholders 
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5. Effective Actions Taken In Solving Problem of Financial Management 

No Item  5 4 3 2 1 

5.1  School have  the internal auditing for the effective and efficient 

use of finance 

     

5.2 School follow financial laws for their effective use of budget      

5.3 School have external auditing mechanisms of the effectiveness 

of the utilization of budget. 

     

5.4 All expenditures are sufficiently documented      

5.5 Budget implementation  reports are consisted with plans      

5.6 Expenditure are show in appropriate account codes      
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 APPENDIX-B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRAGUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Interview Guide for school accountant. 

Name of the school---------------------------------------- 

Sex:   M--------   F----------------- 

Career position---------------------------- 

Part I  

 

1. What are the major different sources of finance in your school?  

2. In your opinion what are the critical challenges of financial management at your schools? 

What are the possible solutions to reduce the problems?  

3. Is there administration and finance head at your school? If not why? 

4. Who perform your school’s budget plan preparation?  

5. What problems of financing and implementation practices are observed in your school? 

6. Is there the practice of internal and external auditing in your school? If yes how it is 

conducted? 

7. Do Secondary schools use financial management guide lines? If not why?  
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APPENDIX-C 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRAGUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Interview Guide for Woreda Finance Officers. 

 

Name of the school---------------------------------------- 

Sex:   M--------   F----------------- 

Career position---------------------------- 

Part I 

1.  Would you explain the different sources of finance in secondary schools? 

2. What are the budgeting process in secondary schools? 

3. Have your office ever organized and executed training program on financial 

management for secondary schools of the woreda/ town? If not why?  

4. Who is responsible for secondary school’s budget plan preparation?  

5. Would you give training on financial management issues for secondary school 

finance officers?  

6. Is there the practice of internal and external auditing in secondary schools of your 

woreda/town? If yes what are problems encountered? 

7. Do Secondary schools use financial management guide lines? If not why?  

8. Is there adequate skilled man power to administer financial resources in secondary 

schools? If no, what are the challenges and solution? 
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Instrument prepared for Document Analysis  

Questions prepared to investigate documents on the practical financial management in the study 

school (This will be completed by the Researcher).  

1. Name of school________________________________________ 

 2. Staff type and size in the school:  

A. Teachers by sex: Male _____ Female _____ Total _____  

B. Supporting Staff: Male ___________ Female ___________ Total _________  

No  Item  Yes  No  

1 All expenditures are sufficiently documented    

2 All internal income is sufficiently documented    

3 The financial statement of your school is audited regularly by an 

independent auditor  

  

4 Documented of internal auditor check    

5 Budget implementation reports are consistent with plans    

6 Payment is executed always based on full documents and evidences    
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                                    DABALEE-A 

YUUNVARSIITII ADDIS ABABAA  

BARNOOTA DIGRII LAMMAFFAA 

KOLLEJJII BARNOOTAA FI QORANNOO AMALAA. 

MUUMMEE KAROORA FI BULCHIINSA BARNOOTAA 

GaaffileeMiseensaGMB,Durabu’oota,Muummeewwanbarnootaa, 

ittigaafatamtootagumiiwwanii fi barattootaanguutamu.   

kabajamoohirmaattota,  

Kaayyoon Gaaffiileekanaa Qorannoo BarnootaDigrii 

2
ffaa

BulchiinsaManneenBarnootaaguutuufoolu, 

MatadureeHaalaQabeenyaaBulchiinsaMaallaqaaManneenBarnoota Sad.2
ffaa

Mootummaa 

GAONF irrajiruxiinxaluudha. 

milkaa’inniQorannookanaadeebiiisindeebistanirrattikanhundaa’ufibu’aan 

Qoranichaayaadafurmaataarakkoogamakanaanjirufuruufkanooluuwaanta’eefgaafileedhiyaatanse

eraansirrittideebisungaheeakkabaatankabajaanisingaafadha.    

Qajeelfama 

A. Maqaabarreessuunhinbarbaachisu.  

B. Iddoodeebiikeessaniittimallattoo “X” ka’a.  

 

Galatoomaa!  
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kutaa  I 

OdeeffannooWaliigalaa 

1.1 Maqaamanabaruumsakeetii  ______________________________  

1.2 Iddooammahojjettu  ______________________________  

1.3 Saaladhiiradhalaa 

1.4 Umriiwaggaa20  fiisaagadiwaggaa  21 – 30  

 

waggaa  31 – 40                                    waggaa    41 fi ol 

1.5 SadarkaaBarnootaa 

kutaa 10 kanxummurekutaa 12 kanxummure 

Dipiloomaa                    BA/BSC/BED   MA/MSC/MED  

kanbiroo(haaibsamu) __________________________________________________  

____________________________________________________________________  

1.6 Fiildii 

Bulchiinsa 

QabiinsaHerregaa 

Karooraa fi BulchiinsaBarnootaa 

Kanbiroo(haaibsamu) ________________________________________________  

       __________________________________________________________________  

1.7 TajaajilaIddooAmmaJiranitti 

waggaa 5 fi isaagadi                                                      6 – 10  

        11 – 15                                                                           16 – 20  

        21 – 25                                                                           26fi isaaol 

1.8 TajaajilaWaliiGalaa 

waggaa  5  fi isaagadii                                                  6 – 10   

       11 – 15                                                                         16 – 20  

       21 – 25                                                                        26 fi isaaol 
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kutaa  II 

Gaaffileearmaangadiimallattoo “X”  iddoofilannookeettikaa’uunguuti. 5= sirriittiwaliigala. 

4=waliigala. 3= hinmurteessine2= waliihingalu. 1= sirumaawaliihingalu.  

1. MaddaMaallaqaManaBaruumsaa 

Lak Gaaffilee 5 4 3 2 1 

1.1 ManniBaruumsaadhiibbaaalaatokkomaleemaallaqaisaanisochoosaa.      

1.2 Bulchiinsimanabaruumsaagaliimanabaruumsamaddisisuudhaafmurteessadha.       

1.3 Galiimanabaruumsaahundigalmaa’eejira.        

1.4 Dhaabbileenmitimootummaamanabaruumsaanideeggaru.       

1.5 Mootummaanmaddagaliimanneenbarnootaati.        

1.6 Manneenbarnootaagaliiisaaniinimaddisisu.       

1.7 Manneenbarnootaamaallaqakaroorfamesirrittinifayyadamu.       

2. HirmaannaaDhimmamtootaa 

La

k 

Gaaffilee 5 4 3 2 1 

2.1 Dhimmamtoonnimanabaruumsaaqarshiimanabaruumsafnikanfalu      

2.2 Dhimmamitoonnimanabaruumsaamaallaqamanabaruumsaakaroorsuukeessattis

irrittihirmaatu.  

     

2.3 Mannibaruumsaabaasiiisaahawaasamanabaruumsaanibeeksisa.       

2.4 Maatiingaliimanabaruumsaamaddisisuukeessattinihirmaatu.       

2.5 Dhimmamtoonnimanabaruumsaagalii fi baasiimanabaruumsaanimadaaluu.        

2.6 Hojjetaanherregaamanabaruumsaaogummaaherregaakanqabudha.       

 

ManaBaruumsakeessankeessattihanqinnibulchinsabaajetaajirutarressi? 

______________________________________________________________________ 
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3. DhimmootaBulchiinsaMaallaqaaDanqan 

N

o 

Item  5 4 3 2 1 

3.

1 

Madaalliiherregaabeeksisuudhabuunittifayyadamamaallaqaairrattihudhaata

’eejira.  

     

3.

2 

Mannibaruumsaagabaasaraawwiimallaqaamanabaruumsaaji’aannibeeksisa.       

3.

3 

MannibaruumsaagabaasamaallaqamanabaruumsaawaajjirabarnootaAanaaf

nierga.  

     

3.

4 

Bulchiinsimaallaqaamanabaruumsaaogummaabulchiinsaherregaakanqabud

ha.  

     

3.

5 

Mannibaruumsaabulchiinsamaallaqamanabaruumsaairrattileenjiikenneejira

.  

     

3.

6 

Mannibaruumsa sad. 2ffaa nagaheegaliiittiinsasabuuqaba.       

3.

7 

Mannibaruumsa sad. 2ffaa 

baasiikamiyyuunagaheebaasiitinbaasiitasisaajira. 

     

 

4. HudhaleeGurguddooBulchiinsaMaallaqaa 

Lak

k.   

Gaaffiilee 5 4 3 2 1 

4.1 Mannibaruumsaakeessanmaallaqaaakkataakaroorfateenittifayyadama.       

4.2 Bulchiinsimanabaruumsaaittifayyadamamaallaqamanabaruumsaairratti 

ittigaafatamummaanifudhata.  

     

4.3 Baajannimanabaruumsakeessaniifqabamejalqabawaggaairrattigadidhiifam

a.  

     

4.4 Mannibaruumsakeessangabaasaraawwiiherregamanabaruumsaakurmaana

andhimmamitootani beeksisa.  

     

4.5 Manni                                                                                      

baruumsakeessangabaasaraawwiiherregamanabaruumsaakanwaggaadhim

mamitootani beeksisa.  

     

       

Rakkoowwanijoonbaajetaasadarkaa 2ffaa odiitigodhukeessattiisiinqunnamutarreessi? 

_________________________________________________________________________ 
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5.TarkaanfiwwanRakkooBulchiinsaMaallaqaaFuruufFudhataman 

la

k 

Gaaffiilee 5 4 3 2 1 

5.

1 

Mannibaruumsakeessanherregamanabaruumsaakkagaariittiqabamuuisaamirk

aneessuufodiitiikeessanigaggeessa.  

     

5.

2 

SeeraherregaahojiiirraolchuunBaajetamanabaruumsaasirrittigargaaramneejirr

a.  

     

5.

3 

Ittifayyadamamaallaqamanabaruumsaabu’aqabeessataasisuufodiitiinalaaniga

ggeefama.  

     

5.

4 

Galmeenbaasiiherregamanabaruumsaahundisirrittitaa’eejira.       

5.

5 

RaawwiinBaajetamanabaruumsaakarooraanhoogganama.       

5.

6 

Baasiinherregamanabaruumsaakoodiiheregaairrattisirrittiraabsameetaa’eejira

.  

     

 

Rakkowwanmaallaqaamanabarumsaakeessankeessajirufuruuftarkaafiiwwanfudhatamantarreessi? 

 

_____________________________________________________________ 
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