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Abstract 

This study aimed at investigating the leadership behavior practices of school principals, and 

factors affecting leadership behavior in the Kirkos Sub City government secondary schools.  
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Descriptive survey design was employed for this study. The study was conducted in all five 

government secondary schools in Kirkos sub-city. One hundred teachers were selected for this 

study by using simple random sampling technique and lottery method. Twenty principals, two 

secondary school supervisors, twenty PTSA and twenty five Students representatives were 

selected by using purposive sampling technique. Questionnaires, interviews, and focus group 

discussion (FGD) were the instruments used to collect data.The study measured teachers and 

principals perceptions of their school principals’ leadership behavior through the responses they 

gave on the Leadership Behavior Description Questionnaire (LBDQ). While examining the 

obtained data, Statistical Package for Social Sciences (SPSS version 20) was utilized to carry 

out statistical procedures. First, the perceived leadership behavior, more suitable leadership 

behavior and factors affecting leadership behavior of principals and teachers were expressed. 

The research result indicated that the majority of secondary school principals’ consideration 

and initiating structure leadership behavior occasionally in some extent applied and expressed 

more suitable leadership behavior due to the fact that their conditions were quite different  from 

each other and different factors affecting school principals leadership behavior.The study based 

on the findings give recommendations for better stand to: concerned bodies would be design and 

give leadership behavior training, let school leader freely exercise good leadership behavior to 

perform consideration and initiating structure and did not have external interferences, avoiding 

miss behavior, and unnecessary conflicts,cooperative accountability, committed on duties and 

responsibilities. 

 

 

 

 

 

CHAPTER ONE 

1. Introduction  
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This chapter deals with the problem and its approach. The main purpose of the study was to 

investigate the leadership behavior practices of in government secondary schools of Kirkos sub 

city of Addis Ababa City Administration. It begins with a brief background of the study and 

continues with statement of the problem, objectives of the study, significance of the study, 

delimitation of the study, limitation of the study, operational definitions and organization of the 

study.  

 

1.1 Background of the study  

Principals' behaviors are essential for creating positive school climate and instituting effective 

teaching and learning processes. On the one hand, the importance of principals behaviors 

manifested in how stakeholders perceive them in relation to the quality of the learning students 

get (Adnan, 2013:1). The concept of leader traits and attributes is indeed an old one, predating 

the scientific study of leadership and reaching back into antiquity, across several early 

civilizations, (Bass, 1990; Zaccaro, in press). Bass, (1990) noted in his review that notions 

about leader qualities could be found in early Egyptian, Babylonian, Asian, and Icelandic sagas. 

Wondering about and identifying the qualities of the effective leader, the great hero, or the wise 

monarch, then preoccupied the earliest thinkers and storytellers. 

 

The long history of leadership studies, beginning with the great-man theories focusing on 

personality traits of leaders led to research on personal, environmental, situational, behavioral 

and psychological factors influencing leadership. All genres in leadership since mid-twentieth 

century have investigated what made a leader behave in a certain way and how leader behavior 

influenced leader-member relationships, work process and productivity. They have all 

emphasized symbolic leader behavior such as work-oriented, people-oriented, transformational, 

transactional, visionary, inspirational, and so on and so forth. They have also stressed 

characteristics such as communicating, sharing, having positive emotions and moral values, 

giving individualized attention and intellectual stimulation. No matter what leadership style was 

defined or described, there was always a leader-member interaction which mutually affected 

each other (Sancar, 2013). 
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Some theorists viewed leadership as a process of influencing others; while others indicated it as 

a process of maintaining relations. Tucker (1984), combining both processes, defined leadership 

as “the ability to influence and motivate an individual or a group of individuals to work 

willingly toward a given goal or objective under a given circumstance” (p. 41). According to 

Tucker, the term „leadership‟ implied that where there was a leader there were one or more 

follower(s) who worked in collaboration for the accomplishment of the shared goal(s) or 

objective(s) and that the leader was in a position to influence the behaviors and attitudes of 

others in the process. 

 

According to Jago(1982).Trait theory of Leadership was once common to believe that leaders 

were born rather than made.  Leadership is learned, the skills and knowledge processed by the 

leader can be influenced by his or hers attributes or traits; such as beliefs, values, ethics, and 

character. Knowledge and skills contribute directly to the process of leadership, while the other 

attributes give the leader certain characteristics that make him or her unique. 

 

According to Teshale(2014), these theories propose that specific behaviors differentiate leaders 

from non-leaders. While Trait theory assumes that leaders are born rather than made, behavioral 

theory believes that if there were specific behaviors that identified leaders than leadership could 

be taught through effective training and other interventions (Leadership and Skill Development 

in Social Work) (Gandihi, 2009). 

 

A task oriented leadership is one who defines and structures her role and those of the members 

towards fulfillment of tasks. She plans organizes and assigns to tasks to group members and 

insist on its completion with the stipulated time (leadership and skills development in social 

work, (Gandihi, 2009). 

 

A people oriented leader on the other hand focuses on relationship in the group, has high 

concern for the members and their comfort level emotional well- being and contentment. She is 

keen in on helping members in their personal problems, is approachable and does not 

discriminate (Nalini, 2009).People has always been fascinated with the topic of leadership. 
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Many of the canonical great books of the western tradition are about leaders and how they 

wielded power for good or for bad (Gandihi, 2009).  

 

Principals are entrusted to lead schools and are, therefore, in many ways, responsible for 

improving schools. Research about each new generation of school reform starting with effective 

schools in the late 1970s through today‟s research has linked effective principal leadership to 

school improvement (Louis, Leithwood, Wahlstrom, & Anderson, 2010; Preston, Goldring, 

Guthrie, & Ramsey, 2012). In particular, instructionally focused or learning-centered leadership 

behaviors have routinely been underscored as critical for principals conducting successful 

school improvement work (e.g., May &Supovitz, 2011; Robinson, Lloyd, & Rowe, 2008). 

These learning-centered leadership behaviors include teacher evaluation and feedback, 

establishment of a compelling school mission, and management of organizational resources 

such as instructional time and funding.  

 

Administrators‟ leadership behaviors have changed over time. Planning and financial 

accounting are no longer accepted as the only qualities of an effective leader. Soft skills, 

teamwork, communication and the ability to motivate and mobilize, all of which impact 

teachers‟ job satisfaction are becoming the skills increasingly desired in leaders. Since 

relationships are fundamental. Dinham, (2008) emphasized professional development and 

teacher inclusion in decision making as crucial to successful school leadership. 

 

Twenty-first century schooling requires leadership that is widely shared. This means that many 

teachers will also have leadership responsibilities in their schools. Research shows a positive 

relationship between organizational change in a school, improved learning outcomes for 

students, and the involvement in the school of teachers as leaders, (Harris, 2008; Leithwood and 

Mascall, 2008). 

 

According to Indris (2014).the attention has been shifted from the determination what effective 

leaders are to what effective leaders do (Peretomoder, 1991:165). Scholars then contributed 

their research investigation in order to identify leader‟s behavior that was crucial for the 

satisfaction of group and organizational goals. Finally two major behaviors of leaders were 
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identified as consideration and initiation structure (Glatter and others, 988:31, 1996:164, and 

Rashid and Archer, 1983:213), Hersay and others, 1998:105). 

 

Kirkos Sub-City found Addis Ababa administration around Meskel Square. Under Kirkos Sub 

City there are five government secondary schools, namely Abyot Kirkos preparatory, 

Yetebaberut Secondary, Shimelis Habte Secondary, TemengaYaj Secondary, and Misrak Goh 

Secondary Schools and nine Private Secondary Schools. The numbers of teachers are 330 (248 

male and 82 female). Student population found to be 4567(1925 boys and 2642 girls). 

Principals‟ population comprises 16 male and 4 female. PTSA total population is 35 and 4 

supervisors are the target group of this study. 

 

1.2. Statement of the Problem  

The issue of studying and analyzing school principals' behaviors is of great importance since 

they correlate with many school factors, such as teacher satisfaction, school climate, and the 

teaching/learning processes (Adnan, 2013:4).  

 

The most common description of leader behavior is in terms of the democratic/autocratic/ 

laissez-faire approach. Description of leader behavior in the context of initiating structure and 

consideration appears to be most useful to expansion workers. Initiating structure refers to 

“getting the job done.” Consideration reflects concern for individuals in group and their feeling. 

The individual who exhibits behavior highly oriented toward initiating structure is one who sees 

or recognizes the job to be done and moves to accomplish it. The individual, exhibiting 

behavior highly oriented to consideration, tries to maintain close understanding between 

members of a group.  

 

Without positive daily interactions with their employees, or the human side of their work, the 

other aspects of a leader‟s responsibilities will suffer (Cangemi, Burga, Lazarus, Miller, and 

Fitzgerald, 2008). Leadership is a two-sided engagement between leaders and employees to 

achieve a common goal (Antelo, Henderson, and St.Clair, 2010; Eagly, 2005; Northouse, 2010). 

This engagement actuates leaders to influence their employees‟ behavior while simultaneously 
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influencing their employees‟ perceptions. This leads to expectations of appropriate conduct that 

becomes ingrained in the organizational climate (Grojean, Resick, Dickson, and Smith, 2004). 

 

In the light of the above ideas, government secondary school principals in Kirkos sub city are 

expected to perform well with educational leadership activities. It may be possible to state that a 

leadership style that is high in consideration is associated with teacher job satisfaction. This 

may be due to the fact that consideration behavior is closely related to mutual trust and respect, 

two-way communication, and concern for others‟ welfare. Therefore, satisfied teachers respond 

positively to the school principal‟s practice of considerate leadership by being committed to 

their organization. Studies carried out using LBDQ (Lunenberg and Ornstein, 1991) also 

supported this view by stating that principals contributing to teachers‟ job satisfaction scored 

high on LBDQ.  

 

Such studies discussing leadership behaviors of school principals in relation to teacher job 

satisfaction and commitment to the institution may imply that state school principals in kirkos 

will be expected to exert both initiation of structure and consideration behavior experienced 

professionals in the teaching job and as appointed administrators, and score high on both 

aspects of LBDQ. As members of a small community, they will be expected to be perceived 

more considerate than initiating structure, because the social structure on the island closely knit; 

people have more intimate and friendly relations rather than being inhibited and indifferent to 

one another as observed in larger societies (Lunenberg and Ornstein, 1991). 

 

As practicing professionals in the teaching job, school principals are very familiar with 

problems basic to the profession of teaching and the responsibilities invested upon teachers.  

In an education, system a school principal has to go through different steps before holding the 

position. Especially in Kirkos, in order to become a school principal, one has to have a certain 

amount of experience in teaching and administration, as a deputy head, before being appointed 

as school principal. While performing the required tasks as school principal, the person in this 

position also maintains teaching duties by undertaking a certain amount of teaching load. 

Therefore, the school principal, besides coordinating, managing and leading functions, has to 

execute his basic task as a teacher (Lunenberg and Ornstein, 1991). 
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A school principal is a person in a position to organize and improve conditions for the 

development of standards and quality in teaching and learning Northfield (1992), in order to 

achieve this, the school principal needs to employ opportunities for self-development, to 

accommodate conveniences for teaching professionals‟ personal and professional development, 

and to provide opportunities for these people to develop personal and organizational 

understanding, and an understanding of the purpose of the education system as a whole. Based 

on the arguments related to initiating structure and consideration orientation, one needs to ask 

which skill is most important for the school principals. Is initiating structure (task orientation) 

more effective than consideration (relations orientation)? Which style is the best to gain support 

and approval of teachers for a collaborative work environment to achieve the goals of the 

institution and at the same time satisfy teachers?  

 

Teshale (2014) in his study on  leadership effectiveness of secondary school principals in the 

Segen area peoples zone of SNNPR in the cases of leadership styles employed in schools and 

the way leaders approach their roles in a given situation fosters success or failure. The study is 

designed to assess the leadership effectiveness of secondary school principals in the Segen area 

people‟s zone,  It was evidenced in the study that majority of secondary school principals in the 

segen area peoples zone were rule -oriented, they do not accept the individual staff members 

views, most of the principals did not a sign work based on the maturity level, competence and 

commitment of their staff members, most of the secondary school principals do not employ 

different approaches of motivation, they did not design strategies of motivation that related to 

the age and professional level of their staff members and also various decision were made in 

their schools were not participatory. This study is designed to fill such as gap by assessing the 

leadership behavior of secondary school principals in Kirkos sub city. 

 

According to Indris (2014). The attention has been shifted from the determination what 

effective leaders are to what effective leaders do (peretomoder, 1991:165). Scholars then funded 

their research investigation in order to identify leader‟s behavior that was crucial for the 

satisfaction of group and organizational goals. The major behaviors of leaders were identified as 
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consideration and initiation structure (Glatter et.al 1988:31, 1996:164, and Rashid and Archer, 

1983:213), Hersay and others, 1998:105). 

 

The study was presenting the results of a survey of school leadership behavior perceptions of 

teachers‟ and principals‟ in kirkos Sub City. However, in connection with the main concern, the 

type of school (secondary schools) in which participants worked, and teachers‟ subject areas 

(especially Ethiopia) are also considered in order to be able to comment on contextual or 

situational factors affecting the difference (if any) in teachers‟ perceptions of their school 

principals‟ leadership behavior.  

The researcher preferred to study the secondary school of Kirkos Sub City, because of annual 

work evaluation in 2009E.C.become 6
th

 among the 10 Sub Cities, and to identify the cause of 

problems towards the leadership behavior. The researcher has taken the initiative to investigate 

the problem of leadership behind this achievement. Therefore, Kirkos Sub City has become the 

focus area for the study. Therefore, the purpose of this study is to investigate the leadership 

behavior in government secondary schools. All these findings related to teachers‟ perceptions of 

their school principals‟ leadership behavior and their expressed job satisfaction levels indicate 

that school principals‟ perceived behaviors does affect teachers‟ job satisfaction levels (Sancar, 

2013:199). This finding may mean that initiating structure behaviors could negatively affect the 

retention of teachers in the American Association of Christian Schools. This finding may mean 

that consideration behaviors alone do not account for retention rates (Michelle, 2016:74). As a 

result of this, the researcher intended on the bases of the above studies to fill the existing gaps 

on the areas of leadership behavior in government secondary schools to reveal problems that 

contributed tothe underperform of principals in their leadership process especially in the parts of 

consideration and initiating structure, more suitable leadership behavior as well as assessing the 

crucial problems that school principals were factors that affect leadership behavior in 

government secondary schools in Kirkos Sub City. 

 To this effect, the following basic research questions are employed.  

1. What leadership behavior style practices of principals in schools?  

2. What leadership behavior approach more preferred and suitable in schools? 

3. What are the factors that affecting the principals leadership behavior in schools?  
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1.3. Objectives of the Study  

1.3.1. General Objective  

The overall objective of this study is to investigate the leadership behavior of school principals 

in government secondary schools in Kirkos Sub City of Addis Ababa City Administration, 

 

1.3.2. Specific Objective  

The specific objectives of the study were:  

 To investigate leadership behavior style practices of principals in schools.  

 To assess leadership behavior more preferred principals in schools. 

 To identify factors that affecting leadership behavior in schools.  

 

1.4. Significance of the Study  

The study is expected to have the following importance.  

It may help to analyze the leadership behaviors in depth for its strengths and weaknesses and 

propose or design necessary changes in collaboration with all shareholders; the teachers, 

parents, the students and the community. 

The study was significant sense the leadership behaviors of school principals and to provide 

recommendations on the ways in which school principals can work effectively to lead schools. 

In this sense the findings of the study will clarify to policymakers and other stakeholders the 

behaviors of school principals which can have policy implications on the development of 

secondary school principals. 

It may help the educational leaders of secondary school to be aware of the leadership behavior 

problems they face so that they may find ways and means to improve them.  

It may push the concern body to take the necessary action to address leadership behavior 

problems 

It may initiate the concern body to carry out further research work. 

1.5. Delimitation of the Study  

In Addis Ababa there are ten sub cities more than sixty three government secondary schools and 

it is difficult to cover all this schools in the study, because it needs large amount of human, 

financial, materials and time resources. Thus to make it manageable, the study is delimited only 
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to five government secondary schools in Kirkos Sub City. Five Kirkos Sub City government 

secondary schools are represent other nine Sub City government secondary schools. The group 

from which the data is drawn is a representative sample of the population the results of the 

study can be generalized to the population as a whole. To make it manageable, the study is 

delimited only consideration and initiating structure leadership behavior approach. 

 

1.6. Limitations of the study  

The respondents may not have full information to answer given questions adequately. 

No measure of internal reliability of the instrument 

The findings may therefore not be generalizable beyond the specific population from which the 

sample was drawn. 

 

1.7. Operational Definition of the Key Terms 

 Behavior -is “any observable overt movement of the organism generally taken to include 

verbal behavior as well as physical movements”.as a response/s which is 

observed directly/indirectly. Direct observation is possible by studying the 

responses of people to a work environment. Indirect observations are decision 

making processes and attitudes, in terms of results or how people describe 

verbally. 

 Consideration Behaviors – “behavior indicative of friendship, mutual trust, respect, and 

warmth in the relationship between the leader and members of 

the group”. 

 Initiating Structure Behaviors – “behavior delineating the relationship between himself and 

the members of his group, and in endeavoring to establish 

well-defined patterns of organization, channels of 

communication, and ways of getting the job done”. 

  Institution - is a set of circumstances in which one finds oneself  

 Leader - is a person who leads a group of people, especially the head of a country, 

organization etc. 
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 Leadership - is a process whereby an individual influences a group of individuals to achieve 

a common goal (Hailey 2006). 

 Organization - a group of people who form a business, club etc together in order to achieve a 

particular form.  

 PTSA-Parents Teachers Students Association  

 Secondary/High schools- Educational institutions that includes both general education 

courses (9 –10) and preparatory studies (11 –12) in Ethiopia 

(MoE, 1994).  

 Sub cities- An intermediate administration level between Addis Ababa City administration 

and “Woreda” administration. 

 

1.8. Organization of the Study  

This thesis organized into five chapters. Chapter one deals with the introduction which 

encompasses background of the study, statement of the problem, objectives of the study, 

significance of the study, delimitation of the study, limitation of the study, definition of terms 

and organization of the study and. Chapter two deals with review of related literature. Chapter 

three discusses the research design and methodology, chapter four deals Presentation and 

Analysis of data and the 5th chapter contains the summary, conclusion and useful 

recommendation based on the findings for the research questions. At the end, a list of reading 

materials will be attached as appendices. 
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CHAPTER TWO 

2. Review of the Related Literature  

The major purpose of this chapter was to provide the thesis with the concept of leadership 

behavior, a theoretical perspective on leadership behavior in general, leadership behavior 

approach, leadership behavior in education, educational leadership behavior at school level, 

leadership development in Ethiopia, factors affecting leader behavior in particular kirkos sub-

city secondary school.  

 

2.1 The Concept of Leadership Behavior 

There are several definitions given to leadership and behavior. The term leadership can define in 

different aspects by different scholars as they perceive what leadership behavior means. 

According to Northouse (2016). A review of the scholarly studies on leadership shows that 

there is a wide variety of different theoretical approaches to explain the complexities of the 

leadership process (e.g., Bass, 1990; Bryman, 1992; Bryman, Collinson, Grint, Jackson, and 

Uhl-Bien, 2011; Day and Antonakis, 2012; Gardner, 1990; Hickman, 2009; Mumford, 2006; 

Rost, 1991). Some researchers conceptualize leadership as a trait /or as a behavior, whereas 

others view leadership from an information- processing perspective or relational stand point. 

Leadership has been studied using both qualitative and quantitative methods in many contexts, 

including small groups, therapeutic groups, and large organizations. Collectively, the research 

findings on leadership from all of these areas provide a picture of a process that is far more 

sophisticated and complex than the often simplistic view presented in some of the popular 

books on leadership.  

 

There are many ways to finish the sentence “Leadership is . . .” In fact, as Stogdill (1974, p. 7) 

pointed out in a review of leadership research, there are almost as many different definitions of 

leadership as there are people who have tried to define it. It is much like the words democracy, 

love, and peace. Although each of us intuitively knows what we mean by such words, the words 

can have different meanings for different people. Scholars and practitioners have attempted to 

define leadership for more than a century without universal consensus. 
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The Evolution of Leadership Definitions (Northouse, 2016). Since 1900–1929, more focus 

Control and centralization of power with a common theme of domination. In, 1930s focus on 

traits, leadership as influence rather than domination. In view of the fact that 1940s, give more 

stress to behavior, group approach. 1950s, give the importance to behavior leaders do in groups, 

leadership as a relationship shared goals and effectiveness. In 1960s, give more emphasis to 

leadership as behavior that influences people toward shared goals. In 1970s, focus on 

organizational behavior approach. Since in 1980s, Predominantly, Influence, Traits and 

Transformation. Into the 21st Century, Debate continues as to whether leadership and 

management are separate processes, but emerging research emphasizes the process of 

leadership, whereby an individual influences a group of individuals to achieve a common goal, 

rather than developing new ways of defining leadership.  

Among these emerging leadership approaches are authentic leadership, in which the authenticity 

of leaders and their leadership is emphasized; spiritual leadership, which focuses on leadership 

that utilizes values and sense  of calling and membership to motivate followers; servant 

leadership, which puts the leader in the role of servant, who utilizes “caring principles” to focus 

on followers‟ needs to help these followers become more autonomous, knowledgeable, and like 

servants themselves; and Adaptive leadership, in which leaders encourage followers to adapt by 

confronting and solving problems, challenges, and changes (Northouse,2016).   

These definitions give emphasis to authentic leadership, spiritual leadership, servant leadership 

and adaptive leadership serve; after decades of difference, leadership scholars agree on one 

thing: They can‟t come up with a common definition for leadership. Because of such factors as 

growing global influences and generational differences, leadership will continue to have 

different meanings for different people. The bottom line is that leadership is a complex concept 

for which a determined definition may long be in change (Northouse, 2016). 

 

Defines leadership as “the process of influencing others to understand and agree about what 

needs to be done and how to do it, and the process of facilitating individual and collective 

efforts to accomplish shared objectives.” Simplifying the definition, leadership is the ability to 
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influence a group towards the achievement of goals (Yukl, G., 2009 in Hamid Hassan and 

others, 2016:162) 

 

Leadership is a social process in which one individual influences the behavior of others without 

the use of threat or violence (Buchannan and Huczynski, 1985). 

 

Leadership is a process whereby an individual influences a group of individuals to achieve a 

common goal (Northouse, 2016:6). Defining leadership as a process means that it is not a trait 

or characteristic that resides in the leader, but rather a transactional event that occurs between 

the leader and the followers. Process implies that a leader affects and is affected by followers. It 

emphasizes that leadership is not a linear, one-way event, but rather an interactive event. When 

leadership is defined in this manner, it becomes available to everyone. It is not restricted to the 

formally designated leader in a group. Leadership involves influence. It is concerned with how 

the leader affects followers. Influence is the sine qua non of leadership. Without influence, 

leadership does not exist. Leadership occurs in groups. Groups are the context in which 

leadership takes place. Leadership involves influencing a group of individuals who have a 

common purpose. This can be a small task group, a community group, or a large group 

encompassing an entire organization. Leadership is about one individual influencing a group of 

others to accomplish common goals.  

 According to Northouse (2004, in Kirubel, 2017: 10), the following components can be 

distinguished as the fundamental points of leadership: leadership is a process, leadership 

involves influences, leadership occurs within a group context and leadership involves goal 

achievement. Based on these components, he expresses leadership as “a process whereby an 

individual influences a group of individuals to achieve a common goal”. 

 

Leadership includes attention to common goals. Leaders direct their energies toward individuals 

who are trying to achieve something together. By common, we mean that the leaders and 

followers have a mutual purpose. Attention to common goals gives leadership an ethical 

overtone because it stresses the need for leaders to work with followers to achieve selected 

goals. Stressing mutuality lessens the possibility that leaders might act toward followers in ways 
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that are forced or unethical. It also increases the possibility that leaders and followers will work 

together toward a common good (Rost, 1991). 

 

2.2 Theoretical Background of Leadership Behavior  

The need to lead and the need to be led is a pervasive feature of human being therefore 

leadership has great value in human society. Since the coming into existence of leadership, 

many studies have been conducted and various scholars, authors, educators, and others have 

said a lot about leadership on its various aspects such as duty of leaders and characteristics of 

effective leaders. In order to express their ideas, different theories were developed (Indris, 2014)  

 

Ashforth (1994) argues that leaders who frequently engage in a range of behaviors including: 

self-aggrandizement; belittling of followers; lack of consideration for others; a forcing style of 

conflict resolution; punishment for no apparent reason and discouraging initiative, undermine 

organizational goals and the well-being of followers. In a recent study, Schilling (2009) found 

that these leaders also exhibited behaviors that were aimed at obtaining personal rather than 

organizational goals. Similarly, Higgs (2009) found four themes relating to dark side behaviors 

including abuse of power; inflicting damage on others, over exercise of control and rule 

breaking to satisfy personal needs. Leaders exhibiting these behaviors are perceived as 

untrustworthy, overly ambitious and disingenuous by followers (Hogan, 1994). 

 

On the other hand, the major cause of failures for organization including schools can be 

ineffective leadership. It is essential to provide effective leadership at the school level as schools 

are the scene of implementing educational programs. Based on her study McEwan,(2003:11-14) 

has found out that lack of skills and training, teacher cooperation, vision and good will, and 

shortage of time are common impediments to educational leadership effectiveness. Inadequate 

leadership at the school level is the one that adversely affects the progress of education because 

success in any educational institution depends significantly on effective and sound leadership.  

 

School principals have many different functions such as working and acting with others, abiding 

with directives, budgeting, and so on. How they lead is not only determined by education 

authorities, but it is also affected by the context or situation, their personality traits, academic 
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background, competence and others‟ beliefs about leadership and management behaviors 

(Adlam-Knudsen, 2011; Ubben& Hughes, 1987). Therefore, the context and principals‟ 

personal qualities and behavior determine, to a large extent, how teachers feel about their 

institution, and how satisfying their work environment. Accordingly, a particular leadership 

style may hinder or foster teacher commitment and job satisfaction. 

 

House,1971, as cited in Sancar,2013:15), found that behaviors of leadership which focus on 

initiating structure were most valuable when tasks were stressful and dissatisfying, while 

consideration style was most appropriate when tasks were routine and clear. Initiating structure 

was also rated with high productivity but tended to generate employee dissatisfaction, grievance 

and turnover, whereas consideration behaviors have been associated with satisfied subordinates 

and fewer absences (John & Taylor, 1999). They found a strong relationship between 

consideration behavior of principals and the organizational commitment, thus job satisfaction of 

teachers. Studies in Philippines (David, 1990; Alegre, 1994; Andreas, 1981) also indicated that 

the Filipinos tended to be relationship oriented and preferred consideration behavior, and when 

it was practiced they worked better and were more committed to their work. Thus, there are 

numerous findings indicating that teachers feel committed to their school when the principal‟s 

leadership style is supportive and enabling (Burns, 1990; Fjelstad, 1990). 

 

The essential role of leadership in any organization has been pointed out by Sharma (2005:179), 

all successful organizational activity is a result of the exercise of creative leadership towards 

some mutually accepted attainable objectives. Moreover, organizations are places of 

determining the future fate of the national and that of its attendants and produce skilled and 

trained human power that could solve the problem of a country.  

 

  2.2.1. Trait Theory  

Indris (2014: 8-9). This theory is also known as the “great man theory” because according to 

this theory leaders are born and not made (Kreitner and Kinicki, 2001:533) and Morphet and 

others (1982:99). According to this theory it was believed that leadership was a result of 

personality trait or characteristics that leaders possess but not followers (Moorhead and Giffin, 

1995:299). Hence, this theory of leadership focuses on leaders own behavior and suggests that 
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the same qualities are likely to be presented in all those individuals who lead others (Rashid and 

Archer, 1983:212). Most of advocating of this theory was devoted to the identification of traits 

of qualities of leaders on the assumption that people could be classified into leaders and 

followers (Koonz and Weihrich, 1988:439).  

 

Moffitt cited (2007:26-27).During the twentieth century, leadership traits were studied to 

determine what made people great leaders. Theories that were developed were called "great 

man" because they focused on identifying the qualities and characteristics possessed by great 

leaders (Northouse, 2004). Since the twentieth century, leadership traits, characteristics, and 

even the definition of the word have evolved to fit certain types of leaders and certain types of 

situations with people who are involved. Beliefs surfaced that only "great" people were born 

with certain characteristics that made them great leaders. The mid-twentieth century brought 

about challenges by researchers who questioned the traits of those leaders.  

 

2.2.2 Behavioral /Relationship Theory  

According to Sinha (2004፡101-102).This approach emphasizes that strong leadership is the 

result of effective role behavior. Leadership is shown by person‟s acts more than by his traits. 

Though trait is influence acts, the followers also affect these. Goals and the environmentare in 

which these occur. Thus there are four basic elements in this approach such as leaders, 

followers, goals, and environment, which affect each other in determining suitable behavior. 

Leadership acts may be viewed in two ways. Some acts are functional (favourable) to leadership 

and some are dysfunctional (unfavorable). These dysfunctional acts are also important in 

leadership because they de-motivate employees to work together. As such a leader will not act 

in this way. The dysfunctional acts are inability to accept subordinates‟ ideas, display of 

emotional immaturity, poor human relations and poor communications. This approach uses 

three skills by leaders such as technical, human and conceptual skills to lead his followers. 

Technical skills refer to a person‟s knowledge and proficiency; human skills are ability to 

interact effectively with people and to build teamwork, conceptual skills deal with the ideas and 

enables mangers to deal successfully with abstractions, to set up models and devise plans. 

Behavior of a manager in a particular direction will make him good leader while opposite of this 

would discard him as a leader. Setting goals, motivating employees for achieving goals, raising 
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the level of morale, building teamwork effective communication etc. are the functional behavior 

for a successful leader. 

Indris (2014:9). Consideration refers to the extent to which a leader acts in a worm supporting 

way, mutual respect trust for others and friendship. Initiating structure refers the extent to which 

leader detach himself /herself from the members of work group and define and structure his/her 

own roles and the role of subordinates toward the attainment of organization (Begley and 

Leonard, 199:42) Moorhead and Griffin, 1995:302). The importance of this approach is that the 

two dimension of leadership behavior are real and observable that account for grate proportions 

of actual behaviors that they provide a frame work for solving problems in school organizations 

(Lunenburg and Ornstein, 1991:134). 

 

The terms individual structure and consideration grew out of research dealing with the 

observation, description and measurement of leaders. Researchers described the behavior of 

leader much as the social-psychologist uses “group achievement” and group maintenance.”  

 

Group achievement is most clearly indicated by the extent to which the group accomplishes its 

tasks. Which type of leader behavior is the most productive? It has been found among aircraft 

commanders, „school executives,‟ and county extension agents,‟ that individuals who rate high 

in both initiating structure and consideration are the more successful leaders. In other words, to 

be an effective leader one cannot sit and wait for action to happen, nor can he fail to consider 

the feeling of those others working with him. The effective leader must know when to step out 

and move head, but he must not forget that others in the group or organization may not feel or 

understand everything he does. Thus, he needs always to establish an atmosphere of mutual 

warmth and trust.  

 

These two concepts - initiating structure and consideration-if kept in balance, can be useful to 

all extension personnel. The two concepts of initiating structure and consideration are useful 

ways to think about leader behavior. Both have been shown to be needed by leaders. Initiating 

structure refers to that behavior which is associated with establishing channels of 

communication, of identifying new methods or procedures, and of attempting to accomplish the 

task at hand consideration refers to behavior associated with warmth, mutual trust, and respect 
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between the leader and the group members. Not only are both these dimensions needed by every 

leader, but research findings show that the more effective leaders are those who can balance 

their behavior between initiating structure and consideration(Halpin, 1957, in Michelle, 2016). 

 

The LBDQ was based on the respondents rating a leader on a descending five point Likert scale 

which was listed as (5) always, (4) often, (3) occasionally, (2)seldom,  (1)never, to indicate the 

frequency or amount of the particular behavior displayed by the leader (Hemphill 1950; 

Hemphill & Coons, 1957). Such items were descriptive of the leader behavior being rated. In 

order to determine the leader‟s behavior, responses to items were simply scored and added to 

describe the leader‟s area of concern (task or relations or both) through his style of leadership 

(Halpin, 1957; Halpin and Winer, 1957; Fleishman, 1951; Fleishman, 1953). The questionnaire 

consists of 40 items. Fifteen of the items correspond to consideration, and another 15 to 

initiation of structure. Therefore, of the 40 items only 30 are scored. The 10 un-scored items in 

the instrument were retained to maintain the conditions of administration utilized in 

standardizing the questionnaire (Halpin, 1959). Therefore, the most influential research in the 

field was pioneered by the Ohio State University in the 1950s and 1960s (Bensimon, et al., 

1989; Yukl, 1998 (Sancar, 2013). 

 

2.3 Initiating Structure and Consideration 

Following World War II, a major research effort studying leader behaviors was conducted at 

The Ohio State University. This project involved a series of studies that ultimately produced a 

two-factor theory of leader behavior. The two leadership factors were referred to as initiating 

structure and consideration, is initiating structure consisted of leadership behaviors associated 

with organizing and defining the work, the work relationships, and the goals. A leader who 

initiated structure was described as one who assigned people to particular tasks, expected 

workers to follow standard routines, and emphasized meeting deadlines. The factor of 

consideration involved leader behaviors that showed friendship, mutual trust, warmth, and 

concern for subordinates .These two factors were identified by administering questionnaires 

containing numerous descriptions of leader behaviors and combining the items(Halpin, 1957, in 

Michelle, 2016). 
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The research indicates that initiating structure and consideration are separate and independent 

dimensions of leadership behavior. Therefore, a leader could be high on both dimensions, low 

on both dimensions, or high on one and low on the other. Since both factors were considered 

important dimensions of leadership, the early studies assumed that the most effective leaders 

were high both dimensions(Halpin, 1957, in Michelle, 2016). 

Subsequent research failed to support the initial expectations. In a study of leadership behavior 

of supervisors at International Harvester, for example, it was found that supervisors scoring 

high on initiating structure had high proficiency ratings but many employee grievances. Those 

who had high consideration scores had low proficiency ratings and also low absences. After 

extensive research it can now be concluded that the most effective leaders are not always high 

on both initiating structure and consideration. Although most studies show that leadership 

effectiveness is associated with high scores on both dimensions occasionally other combinations 

have produced the highest levels of satisfaction and performance, such as being high on one 

scale and low on the other or being at moderate levels on both dimensions(Halpin, 1957, in 

Deana Michelle, 2016). 

Behaviors identified by Wang and Bird (2011) as important for leaders in schools included 

actions that support authenticity, trust, and engagement. Authenticity behaviors involved strong 

self-awareness, relational transparency, balanced processing, and moral integrity. Trust was 

developed through strong relational transparency patterns of behavior which resulted in “deep, 

open, and meaningful relationships with their staff members” (Wang and Bird, 2011,in 

Michelle, 2016). 

The two behaviors of leadership, consideration and initiating structure, although seemed to be 

somewhat independent of each other, should actually be approached as two types of behavior 

that could be applied whenever needed depending on the situation. Thus, a leader who is 

perceived to be more considerate would not necessarily less structured, or a leader who was 

perceived to be more structured would not necessarily be less considerate (Bass, 1990; 

Newstrom and Davis, 1993; Yukl, 1998). Newstrom and Davis (1993) stated that if 

consideration existed alone, production could be bypassed for superficial popularity and 

contentment. They also added that the most successful managers were those who combined 
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relatively high consideration and high initiation of structure, but giving somewhat more 

emphasis to consideration (Sancar, 2013). 

 

Quadrant I: low structure/high consideration: The leader emphasizes the structuring of 

employees‟ tasks less while concentrating on satisfying employee needs and wants more; 

quadrant II: high structure/high consideration: The leader provides a lot of guidance about how 

tasks can be completed while being highly considerate of the employee needs and wants; 

quadrant III: low structure/low consideration: The leader fails to provide necessary structure and 

demonstrating little consideration for employee needs and wants; and quadrant IV: high 

structure/low consideration: The leader places primary emphasis on structuring employee tasks 

while demonstrating little consideration for employee needs and wants (Sancar, 2013). 

Consideration leadership behavior- that leader focuses on the comfort, well-being, 

satisfaction, and need fulfillment of subordinates. The consideration involved leader behaviors 

that showed friendship, mutual trust, warmthin the relationship between the leader and members 

of the group, and concern for subordinates (Halpin, 1957, in Michelle, 2016). 

Initiating structure leadership behavior- that leader focuses on the clarifying and defining the 

roles and task responsibilities for subordinates. A leader who initiated structure was described 

as one who assigned people to particular tasks, expected workers to follow standard routines 

ways of getting the job done, and emphasized meeting deadlines (Hemphill, 1957, in Michelle, 

2016). 

2.4 Leadership Approach 

According to Moffitt (2007).The style approach focuses on the way in which a leader behaves 

or how he/she acts. This body of research focused on the actions of leaders toward their 

subordinates in various situations. Those actions or behaviors included task and relationship 

behaviors. The purpose of this approach was to explain how leaders are able to incorporate the 

two behaviors in efforts of influencing subordinates to reach a common goal. The Ohio State 

Studies, the University of Michigan Studies, and studies conducted by Blake and Mouton (1964, 

1978, 1985) help explain the relationship between the leader and subordinate. 
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The behavioral approach emphasizes that strong leadership is the result of effective role 

behavior. Leadership is shown by person‟s acts more than by his traits. Though trait is influence 

acts, the followers also affect these.  Leadership behavior these occur goals and the 

environment. Thus there are four basic elements in this approach such as leaders, followers, 

goals, and environment, which affect each other in determining suitable behavior. Leadership 

acts may be viewed in two ways. Some acts are functional (favourable) to leadership and some 

are dysfunctional (unfavorable).  

 

These dysfunctional acts are also important in leadership because they de-motivate employees 

to work together. As such a leader will not act in this way. The dysfunctional acts are inability 

to accept subordinates‟ ideas, display of emotional immaturity, poor human relations and poor 

communications. This approach uses three skills by leaders such as technical, human and 

conceptual skills to lead his followers. Technical skills refer to a person‟s knowledge and 

proficiency; human skills are ability to interact effectively with people and to build teamwork, 

conceptual skills deal with the ideas and enables mangers to deal successfully with abstractions, 

to set up models and devise plans. Behavior of a manager in a particular direction will make 

him good leader while opposite of this would discard him as a leader. Setting goals, motivating 

employees for achieving goals, raising the level of morale, building teamwork effective 

communication etc. are the functional behavior for a successful leader (McGraw, 1996). 

 

2.4.1. Authoritative Approach  

Indris (2014: 10). This style is sometimes referred to as coercive leadership. Autocratic leaders 

usually demand unquestionable obedience from all within the organization. The member has no 

voice in matters that affect their welfare. Thus, he/she has the sole authority to decide, control, 

penalize and reward (Rue and Byars, 1990, and Bennars et.al. 1994). Bush et.al. (2006:258), 

state that autocratic leader can be regard as one that cares little for the feeling of others, 

personality oversee administration and excludes others from decision making. Moreover it is 

rigidly structured and task oriented (Monahan and Hergest, 1982:253 and styles the duty of 

subordinates was to listen to the order of their leader and perform accordingly. Autocratic style 

of leadership a leader, who centralizes authority, dictates work methods, makes unilateral 

decisions, and limits employee participation. Autocratically led groups will work well so long 
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as the leader is present. Group members, however, tend to be unhappy with the leadership style 

and express hostility. A style of leadership in which the leader uses strong, directive, controlling 

actions to enforce the rules, regulations, activities, and relationships in the work environment.  

 

2.4.2 Democratic Approach 

 Hassan and others, (2016: 162-163). Democratic leaders engage in “group decision making, 

active member involvement, honest praise and criticism, and a degree of comradeship (Gastil 

(1994). Also, Foels and others, (2000) found in their study that democratic leadership results in 

more satisfied group members as opposed to autocratic style because members prefer leaders 

who allow for input in decision making.  Involvement of subordinates in decision-making 

process is also the key defining feature of a participative leader who is considerate of his 

subordinates‟ opinions (Rok (2009).  

 

A participative leader seeks to share power and decision making with subordinates as well as 

tries to attain a consensus among them (Bass & Bass, (2009). Moreover, according to Bass & 

Bass (2009) participative leader creates conducive environment for his subordinates to engage 

in active participation to solve problems and make informed decisions while he, himself, 

remains “an active member among equals”. Also, Huang et al. (2010) found in their study that 

participative leadership creates feelings of empowerment and trust-in-supervisor for both 

managerial and non-managerial subordinates and there exists a strong association between 

participative leadership behavior and task performance of managerial subordinates. 

 

 In contrast to participative leadership, directive style of leadership involves instructing and 

commanding the subordinates and assigning them goals in accordance with the leader‟s vision 

(Pearce and Sims Jr. (2002). Directive leadership style differs from participative in that 

participative leadership entails making a decision with subordinates whereas the former deals 

with delegating task to subordinates after a decision has been made (Muczyk and Reimann 

(1987). Bass & Bass (2009) have summarized three conditions for directive style to be effective 

namely: structure is required, the leader is equipped with necessary information and quality of 

the decision outweighs the commitment of the followers.  
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Care for clarification of goals and objectives is also advanced by task-oriented leadership which 

is additionally characterized by planning work-unit activities, organizing the task into steps, 

coordination and monitoring work-unit, informing subordinates about an evaluating criteria and 

resolving work-related problems (Tabernero and others (2009) ; Yukl (2012). The celebrated 

theoretical base discussing task-oriented leader is Fiedler‟s contingency theory of leadership 

which proposes that task orientation should be exercised in either highly favorable/unfavorable 

situations or in situations under which the leader has extremely high/low control (Bass & Bass 

(2009).Yukl (2012)notes that a task-oriented leader has its prime focus on achieving optimal 

efficiency with organizational resources. Relations-Oriented leadership style, in stark contrast to 

task-oriented style of leadership, emphasizes on building leader-member relationship, 

supporting, developing, recognizing and empowering subordinates (Yukl (2012). Relations-

oriented leaders have confidence in the team‟s ability and provide complete support to the 

subordinates to complete the task at hand (Tabernero and others (2009). According to Fiedler‟s 

contingency theory, relations-orientation should be exercised when situation is moderately 

favorable to the leader or the leader has moderate control over situation (Bass, 2009). 

 

2.4.3 Laissez-Faire Approach 

Indris (2014: 11). A leader, who uses this style of leadership complete freedom to the follower, 

essentially provides no leadership (Rue and Byars, 1990:292). In other words, under Laissez-

faire leadership style, there is no strict follow up on the group members, therefore, the members 

are allowed to do whatever they was to do (Hersay and others, 1998) and it is without structure 

(Monaham and Hegest, 1982).  

 

2.5. Educational Leadership in the Context of Ethiopia  
 

One of the influential administrative positions in the success of school plans is school principal 

ship. Authorities give their own argument with respect to the historical back ground of principal 

ship. Knezevich (cited in Ahmed, 2006), the origin of principal ship can be traced back to 1515 

in the time of Johann Strum of USA. The position developed from classroom teachers with few 

administrative duties to principal teacher and then to supervising principal (Dessalegn, 2014) 
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Principal ship traces its origin to the introduction of Christianity during the ruling era of Ezana 

of Aksumite Empire; around the 4th Century A.D. Ethiopia for a long time had found schools 

for children of their adherents (Teshome, cited in Ahmed, 2006). However, the Western type of 

educational system was formally introduced into Ethiopia in 1908 with the opening of Menelik 

II School. According to Ahmed (2006) the history of principal ship in Ethiopia was at its early 

age was dominated by foreign principals. In all government schools which were opened before 

and after Italian occupation, Expatriate from different European countries were assigned as 

school principals. Late in 1941, after the restoration of independence education was given high 

priority which resulted in opening of schools in different parts of the country. At that time most 

of the principals and teachers were from foreign countries (ICDR, 1999, cited in Dessalegn, 

2014) 

 

After 1960 it was a time that Ethiopians who were graduated with B.A/B.sc degree in any field 

were assigned as principals by senior officials of the MoE. The major criteria to select them 

were educational level and work experience (MoE, 2002). However, in the first few decades of 

1960s graduates of B.A degree in pedagogy were directly assigned in secondary schools 

(Wondimu, 2014) 

 

On the other hand, career structure promotion advertisements which were issued from 1973 – 

1976 showed that secondary school principals were those who held first degree, preferably in 

educational administration field. In addition to these teachers who had experiences as a unit 

leader or department head were candidates for principal ship. Lately, the job description issued 

by the Ministry of Education in 1989 indicated that secondary school principals should have a 

first degree in school administration and supervision with sufficient working experience 

(Wondimu, 2014).  

 

2.6 . Factors Affecting Principals’ Behavior 

Acording to (Pfister, 2011).Leadership behavior (LB) is influenced by the leader's individual 

competences (IC), the environment (E) he or she is working in, and the immediate situation (S) 

he or she is confronted with. The environmental aspects can be divided into three sub-factors, 

which are the group of people (G) a leader is working together with, the organization (O) he or 
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she is working in, and the general context (C) he or she is located in. Leadership behavior is a 

function of the leader's individual competence, the group, the organization, the context, and the 

situation. These factors are seen as interrelated, yet clearly distinguishable from each other.  

 

2.6 .1. Individual Competence Factor affecting leadership Behavior 

Individual competence includes all individual capabilities, knowledge, and experiences of a 

leader. Undoubtedly, individual competence is the foundation for successful leadership. An 

individual has the most direct control over its own behavior. Many studies which examine 

leadership competences provide typologies or lists of relevant skills and attributes. Abraham, 

Karns, Shaw, and Mena (2001) for example, found that skills such as communication, team 

building, problem solving and decision-making are important for effective leadership. 

Kirkpatrick and Locke (1991) stated initiative, intelligence, and business knowledge as key 

determinants of successful leadership behavior. Ireland and Hitt (1999) added flexibility, 

strategic thinking, and teamwork. Propp, Glickman, and Uehara (2003) included other 

leadership core competences such as experience, technical skills, the ability to manage 

relationships and acknowledgment of informal organizational structure (Pfister, 2011). 

 

2.6 .2.Group of Factor affecting leadership Behavior 

The factor 'group' refers to all individuals in the working environment with who the leader is in 

interaction. The two main components of this factor are structure-related and process-related 

aspects (Seiler & Pernet, 2009). Structural aspects relate to the composition of the group, the 

main objectives and duties that proposed various structural managerial tasks that include the 

responsibility to define the scope of action of the group, to determine the composition of the 

group as well as adopting corresponding changes. Process-related aspects involve the building 

of relationships within the group, between the group and their leader, as well as the 

communication within the group. Due to the dynamic processes that influence the individual to 

behave according to the will of the group, it is possible that the group as a whole influences the 

leader and opts for a riskier behavior, as all group members support the risky decision or 

strategy and none opposes. The pressure for group conformity and the pressure to gain 

legitimacy are other important aspects of group dynamics leading to group-related leadership 
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behavior (Levine & Moreland, 1998). Hence, leadership behavior does not depend solely on 

individual competences but on group dynamics as well (Pfister, 2011). 

 

2.6.3. The Organization Factor affecting leadership Behavior 

 
Individuals and groups are typically part of an organization. The four main components that 

describe this factor are the organization's strategy, its structure, its processes, and its 

culture/climate. Podsiadlowski (2002) illustrates the impact of an organization‟s strategy on 

leadership behavior in an international setting. Multinational organizations pursue 

fundamentally different internationalization strategies, reaching from a cultural dominance 

strategy from the parent company to a strategy aiming to achieve cultural synergies. Such 

strategies have a direct impact on the leaders‟ behavior, for example, if he or she can choose to 

apply a country specific compensation system, or if he or she has to follow the corporate 

worldwide system.  

 

The importance of structural aspects is underlined by Perrow (1970). He stated that effective 

and ineffective organizational leadership are rooted in the structural features of an organization 

rather than in the individual leader within an organization. Changes in leadership only make up 

for very little of organizational success (Lieberson & O'Connor, 1972; Salancik & Pfeffer, 

1977) and leaders have very little power in organizations due to organizational structures and 

situational demands (Vroom & Jago, 2007). 

 

 Organizational structures predetermine relevant management tasks, such as decision-making 

processes, or the allocation of resources and responsibilities. Brownell (2008) found that the 

leader's skills have to match the organizational structure and requirements in order to be 

effective and successful. Process related aspects are, for instance, knowledge management 

systems, knowledge transfer, or standardized management processes determined by the 

organization (e.g., hiring procedures, promotion processes, compensation processes, etc.) of 

which some were described by DiStefano and Maznevski (2000). These processes pave the way 

leaders have to follow and limit individualized and innovative leadership behavior. The last 

component is the organizational culture/climate. 
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2.6.4. Context Factor affecting leadership Behavior 

The term 'context' refers to the environment an organization is embedded, from a historical and 

current perspective. This includes aspects such as the culture or the current or historical 

political, economical, and social situation in a specific region. Geopolitical developments may 

also have an effect on the leadership behavior of an individual working in a particular region. 

Although the study of such factors is hitherto not a dominant aspect in leadership research, their 

impact on leadership behavior cannot be underestimated. Brownell (2008) found that a 

particular setting fosters or constrains particular leadership behavior and abilities and therefore 

influences the probability that a particular behavior is shown or not. Osborn, Hunt, and Jauch 

(2002) argue that the systematic combination of both, context and leadership would lead to 

models that are more robust and a better understanding of leadership in general(Pfister, 2011). 

 

2.6.5. Situation Factor affecting leadership Behavior 

The final factor within the five-factor model is the immediate situation a leader is confronted 

with. The three main components of this factor are a situation's clarity, its familiarity, and the 

pressure resulting from the situational circumstances. The clarity of a situation depends on the 

availability, the relevance, and the ambiguity of the information at hand to solve a problem or 

make a decision. Leaders often have to deal with ambiguous situations without having all 

relevant information for a decision. In such situations, they tend to fall back on proven behavior 

and to refer to experiences instead of analyzing the specific circumstances of the current 

situation (Kaempf, Wolf, and Miller, 1993; Morrison, Kelly, Moore, & Hutchins, 1997).  

 

Familiarity refers to the novelty of a situation, to the degree of previous experiences with 

similar situations. While familiar situations require less cognitive efforts for a person to decide 

on the appropriate behavior, less familiar situations require more cognitive efforts (Wickens & 

Gopher, 1977). Pressure refers to all sorts of time pressure, pressure for decision or action and 

danger/risk, which can cause psychological pressure. Imminent danger may imply that 

automatic and instinctive behavior takes control over an individual's actions, and that a 

conscious cognitive control is only possible with great effort. This includes, for instance, 

scenarios that involve limited time constraints, combating or fleeing from a source of danger, or 

that put psychological pressure on the decision maker. The obedience experiment by Milgram 
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(1974) is an example for the situational impact on behavior through external pressure for 

decision and action. It shows that the perceived pressure by a legitimized authority induced 

human beings to behave contrary to their own norms and values (Pfister, 2011). 

 

Summary  

In general there are several definitions given to leadership behavior. The term leadership can 

define in different aspects by different scholars as they perceive what leadership behavior means 

and in different time leadership behavior definitions are given their own meaning. Most scholars 

shared leadership is a process whereby an individual influences a group of individuals to 

achieve a common/shared goal.  

 

Leadership theories classify into common methods including trait theories and behavior 

theories. The study focuses on two leadership behavior those are initiating structure and 

consideration style. Initiating structure leadership behavior that leader focuses on the clarifying 

and defining the roles and task response abilities for subordinates, while Consideration 

leadership behavior that leader focuses on the comfort, well-being, satisfaction, and need 

fulfillment of subordinates. 

 

Leadership approaches has four basic elements in this approach such as leaders, followers, 

goals, and environment, which affect each other in determining suitable behavior.  

 

There are three leadership approaches those are authoritative, democratic and laissez-faire 

approach. Authoritative leadership approach, thus, he/she has the sole authority to decide, 

control, penalize and reward. Democratic leaders engage in “group decision making, active 

member involvement, honest praise and criticism, and a degree of friendship and Laissez-Faire, 

who uses this style of leadership complete freedom to the follower, essentially provides no 

leadership. 

 

The history of leadership in Ethiopia a long time had found. The history of principal ship in 

Ethiopia was at its early age was dominated by foreign principals. The secondary school 

principals were those who held first degree, preferably in educational administration field. In 
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addition to these teachers who had experiences as a unit leader or department head were 

candidates for principal ship. Lately, the job description issued by the Ministry of Education 

that secondary school principals should have a first degree in school administration and 

supervision with sufficient working experience. 

  

Therefore, a leader must be concerned about tasks and human relationships. Leadership 

behavior factors are that affects himself/herself by leadership behavior, individual competences, 

the environment, and the immediate situation. The latest modification of Leader Behavior 

Description Questionnaire contains twenty eight items to describe the real behavior of leaders 

on both Initiating Structure and Consideration dimensions. This instrument can be adapted to 

describe how the leader should behave. 
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CHAPTER THREE 

 

3. Research Design and Methodology  

The purpose of this study is to analyze the practices of school principals‟ leadership behavior in 

government secondary schools of Kirkos Sub City of Addis Ababa City administration. In this 

chapter the research design, sources of data, data gathering instruments, sampling techniques and 

methods of data analysis are discussing as follows.  

 

3.1. The Research Design 

The research method that the researcher uses to is survey design. It is use to describe the way 

how secondary school leaders practice their behavior in the schools. Descriptive research is a 

type of quantitative research that involves making careful descriptions of educational 

phenomena, concerned primarily with determining „‟ what is „‟ (Gall and Borg: 2003). 

Secondary school principals and secondary school teachers were complete structure 

questionnaires. Secondary school supervisors were complete structure interview and in order to 

establish reliability the procedures and findings. The study employs descriptive survey method 

and was conduct in five secondary schools. Collected the relevant data questionnaire, interview 

and focus group discussion analysis were used during the study. The participants of the study 

were selecting easily based on their responsibility. Descriptive survey method was supporting 

by quantitative study that would employ to study the practices. Collected the relevant data 

questionnaire of both closed and open ended questions would use. Interview and document 

analysis were conducting during the study. Accordingly, questionnaires were preparing to be 

filled by teachers and principals. An interview was administered for supervisors and focus 

group discussion for PTSA and students‟ representatives were participated. The data obtained 

through questionnaires are analyzing using statistical tool such as frequencies, mean and std. 

deviation. All data were entered into the statistical software program known as IBM SPSS 

Statistics (Version 20).  

 

3.2. Sources of Data  

The researcher used both primary and secondary data as a source. The primary data is gathering 

through interview and questionnaire while the secondary sources are from written documents as 
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to have some background information about the issues. Documents like magazines, books, 

journals, research papers, published and unpublished materials and annual abstracts are 

examined. 

 

3.3. Population and Sampling 

The target population for this study consisted of secondary school teachers, students‟ 

representatives, PTSA, principals, and supervisors discovering in Kirkos Sub City of Addis 

Ababa.  

Table 3.1 

Number of Secondary Schools and Teachers and principals participating in the Study 

Sl.no School name Total number 

of teachers in 

schools 

Total number 

of principals in 

schools 

Number of 

questionnaires 

given 

Number of 

questionnaires 

returned 

1 Abyot Kirs 89 4 36 (39%) 36 

2 Yetebaberut 21 4 7 (28%) 7 

3 Shimelis Habte 105 4 45 (41%) 45 

4 TemenjaYaj 57 4 16 (26%) 16 

5 Misrak Goh 58 4 16 (26%) 16 

Total 330 20 120 (32%) 120 

 

The main purpose of the study to investigate the practices of leadership behavior in schools 

principals. The numbers of teachers are 330 (248 male and 82 female). Student population 

found to be 4567 (1925 boys and 2642 girls). Principals‟ population comprises 16 male and 4 

female, PTSA total population 35 and 4 supervisors. 

 

According to Susan Rose and others (2015), formulae for determining sample size. When the 

sample represents a significant (e.g. over 5%) proportion of the population; a finite population 

correction factor can be applied. This would reduce the sample size required. The formula for 

this is: na=   nr   

       1+ (nr-1) 

             N 
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Where na= the adjusted sample size, nr = the original required sample size (144) and N = 

population size. Questionnaires were made to teachers and principals were also part of the 

research work that was expected to respond. So from the given 5 secondary schools a total of 

100 teachers were selected as a respondent that were used simple random/lottery sampling 

techniques every member had an equal chance because the population are homogenous. Total of 

20 principals were taken by used purposive sampling technique to get important and richest 

information related to the topic. Best and Kahn (2006, in Kirubel, 2017). Purposive sampling 

allows the researcher selected those participants who can provide the richest information. The 

researcher includes 25 Student representatives, 20 PTSA and 2 supervisors were as a respondent 

used purposive sampling technique. PTSA and supervisors were selected purposefully who are 

more experienced. Interview was made 2 supervisors who were more responsible in the school 

gave necessary information to the researcher. 25 Student representatives used section each grade 

level. Focus group discussion was made 25 Student representatives and twenty PTSA were 

participated by used focus group discussion to split five groups each group has 5 student 

representatives and 4 PTSA participants.  

 

3.4. Data Gathering Instruments 
 

The instruments (tools) that were used to collect data in this study were questionnaire, Key 

Informant Interview (KII), and Focus Group Discussion (FGD).  

 

3.4.1. Questionnaire 

The Standardize Leader Behavior Description Questionnaire (LBDQ). The Standardize Leader 

Behavior Description Questionnaire (LBDQ) was the instrument to describe two dimensions of 

leader behavior: Initiating Structure refers to the leader's behavior in describes the relationship 

between leader and members of the work group. Consideration refers to behavior indicative of 

friendship, mutual trust, respect, and warmth in the relationship between the leader and 

members of the work group (Halpin, 1966, in Virankabutra, 1981).The items of the Leader 

Behavior Description Questionnaire describe the behavior of the leader on the five adverbs 

scale: 0= never, 1= seldom, 2= occasionally 3=often, or 4=always (Halpin, 1956, in 

Virankabutra, 1981).  
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The questionnaire was modified in the context of Kirkos sub-city secondary school used both 

for teachers and principals. These questionnaires were investigated two leadership behavior 

consideration and initiating structure. Each dimension of the Leader Behavior Description 

Questionnaire contains 14 items. Each item was scored on the scale from four to zero 

 

3.4.2 Key Informant Interview (KII) 

Interviews- were used to get useful for collecting in –depth information allows opportunity for 

explanation of questions (Kumar, 2005, in Wondimu, 2014: 36).  Data from interviews can be 

supplemented with other responses (Sarantakos, 2005, in Wondimu, 2014: 36). The researcher 

initiate the interviewees with semi-structured interview questions were prepared and constructed 

to supervisors to collect data on the leadership behavior, suitable leadership behavior and 

factors affect leadership behavior of Kirkos Sub-City secondary schools. This type of interview 

was used to know specific information and to compare and contrast information gained.  

 

However, the student researcher also left the interview to remain flexible so that other important 

information can still arise (Dawson, 2009; in Tigist 2014). The interview items rotate around the 

objectives initiating structure and consideration in  respectively(procedures of rule and 

regulation, ways of getting the job done and friendship, mutual trust, respect, and warmth in 

relationship between the leader and members of the group) leadership behavior Kirkos Sub-City 

secondary schools. Interviews prepared to supervisors.  

 

3.4.3 Focus Group Discussion (FGD) 

Focus group discussion (FGD) is efficient way of getting insight information in which 

respondents freely discussion and share their knowledge and discussion their point of views 

through conversation (Best and James, 2004, in Wondimu, 2014: 36). So that forming five focus 

group discussions in which, one group has 5 student representatives and 4 PTSA members, were 

conducted in face-to-face conversation with student preventatives and PTSA in Amharic at 5 

sample secondary schools. Items in the FGD mainly reflect leadership behavior, suitable 

leadership behavior and factors affect leadership behavior of Kirkos Sub-City secondary 

schools. 
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3.5 Pilot Study  
 
Before distribution of the questionnaires to the participants, the researcher tried it out in a pilot 

testing. Two government secondary schools namely: Kefetegna12 and Tikur Anbesa secondary 

school were considered. Sample schools were selected using randomly to test the instrument in 

small scale to measure the reliability of the questionnaire. Based on the results of the pre-testing 

the ambiguity and unclear statements were corrected. 

 

The study was piloted in order to test clarity in meaning and openness to interpretation of each 

item. Sample school be selected using randomly to test the instrument in small scale to measure 

the reliability of the questionnaire. Piloting was made in selected schools and the researcher was 

attended to understand participants‟ reactions while responding, saying behaviors writing or 

answer changing which could be indicative of confusion. Another reason for the researcher to 

be present was to be available should the participants need to ask for clarity. Before collecting 

the completed work, the participants were asked to comment on each item and offer suggestions 

for possible improvements.  

 

After the piloting process, clarifying factor analysis was carried out and it was found that the 

reliability coefficient for „consideration‟ leadership behavior was 0.84 and for „initiation of 

structure‟ leadership behavior was 0.85. „Consideration‟ leadership behavior.92 and „initiation 

of structure‟ leadership behavior.70 respectively suggested by Nunnally (1978); Thus, the 

instruments were considered to be reliable. 

 

Upon the successful completion of the piloting process, the questionnaires were printed and 

administered in their final forms to the sample schools teachers and principals in Kirkos Sub-

City secondary schools, with the permission of the Kefetegna12, and Tikur Anbesa secondary 

school, and the consent of the school principals (Appendix) 

 

3. 6 Data Collection Procedure 
 
At the beginning, contact was made with principals to get permission and support to carry out the 

study, and teachers, students representatives, PTSA and supervisors of each school by oriented 
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the purpose of the study to created understanding with them. After secured necessary 

willingness the current lest of total population of the teaching staff was obtained. Then 

respondents who filled in the questionnaire and focus group participants were identified by 

purposive sampling techniques. The distributed, continuous follow up and the collection of 

questionnaire were made by the teachers, principals and the researcher. To maximize the quality 

of responses of the respondents and the rate of return, convenient time gap is arranged. 

Interviews with supervisors by the researcher, FGD with PTSA and student representatives were 

organized and administered by principals and the researcher. 

 

3.7 Method of Data Analysis  

After gathered data were classified and tallied in the respective groups. Following that, the data 

of each group were arranged and organized in each tables and problem areas. Data obtained 

from open ended questions were used for interpreted the problem areas under consideration and 

for suggestions. Thus the organize data are analyze and interpreted used descriptive statistics. 

The data collect through questionnaires are tabulated and analyzed by using percent, mean, and 

standard deviation. The percentage is use to interpret the characteristics of the respondents. 

Mean and standard deviations are used for organizing and summarizing sets of numerical data 

collect by Likert type scales in the questionnaires. These mean and standard deviation are use 

because they are generally considered as the best measures of a sample record on a particular 

measure (Best and James, 2004, in Wondimu, 2014: 37). To this end, descriptions are made base 

on the results of the tables. The results that are obtaining from the interviews and focus group 

discussion are used for the purpose of strengthening the analysis base on the questionnaires. 

 

3.8 Ethical Consideration  

Attempts are made to formulate the research process professional as well as ethical. The 

resources used in this research have acknowledged properly. The researcher tries to inform the 

respondents believed that the information gathering for this study is use decisively for academic 

purpose. As it have confirm on the general directions of the questionnaire, KII, and FGD, 

respondents‟ confidentiality will be protecting. In addition to this, the information gathering is 

based on their consents and the researcher did not personalize the responses of the respondents 

throughout data presentations, analysis and interpretation. 
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CHAPTER FOUR 

Data analysis and Presentation  

Under this section, the researcher disseminated questionnaire for the selected respondents and 

made an interview as well as FGD with the significant participants in order to collect the 

relevant data. And the obtained data attempted to describe/interpret    by using both quantitative 

and qualitative research approach in the following ways.  

 

The Leadership Behavior Description Questionnaire popularly known as L.B. D.Q. developed 

by E.A. Fleishman has been employed for the purpose of collecting data on leadership behavior 

of secondary school principals as perceived by their respective teachers and themselves. This 

LBDQ instrument contained two factors: Consideration and Initiating Structure behaviors. 

Frequency options for the LBDQ include “always”, “often”, “occasionally”, “seldom”, and 

“never”. All data acquired from LBDQ were coded using a five-point ordinal level system. This 

system allowed answers with “always” to be assigned a value of “4”; answers containing 

“often” to be assigned a value of “3”; answers containing “occasionally” to be assigned a value 

of “2”; answers of “seldom” to be assigned a value of “1”; and answers containing “never” to be 

assigned a value of “0”. This rating produced a raw score for the factor of focus. Then a mean 

and standard deviation were calculated to use the results of research for the sample and 

population. For individuals, the raw score was used to indicate the degree to which that 

individual perceived the leader as following consideration and initiating structure behaviors. 

All data were entered into the statistical software program known as IBMSPSS Statistics 

(Version 20). Data were coded, scored, and analyzed using this statistical software program. 

Tables were generated to reveal findings from the analysis. 

 

4. Characteristic of the Respondents  

The purpose of this section is to present the reliability of the data collected. As it is summarized 

below in Table 4.1 from 100-sample size of teacher respondents all gave responses of 

quantitative data. The teacher respondents consisted of participants of this study surveyed from 

five government secondary schools in Kirkos Sub City.The researcher distributed 100 of 
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questionnaires to teachers and all questionnaires were completed and returned. All 20 

questionnaires of principals were completed and returned. 

 

The intended interview with 2 supervisors and 5 FGD with PTSA and students representatives 

were represented as planned. 2 supervisors were interviewed. The open ended items on the 

questionnaires teachers, principal, interviews supervisor and focus group discussion (FGD) with 

PTSA and students representatives used as additional information. 

 

4.1 General Characteristics of Respondents 

Table 1: Characteristics of Questionnaire Respondents 

 

Description 

Respondents 

Teachers Principals 

Frequency Percentages Frequency Percentages 

 

             Sex  

Male  82 82% 16 16% 

Female  18 18% 4 4% 

 

 

          Age 

20 year and below - - - - 

21-30 year  53 53% 10 10% 

31-40 year  34 34% 6 6% 

41-50 year  7 7% 2 2% 

> = 51 Year  6 6% 2 2% 

 

Educational 

Qualification 

Diploma 3 3% - - 

B.A/B.Sc./B.Ed. degree 90 90% 11 11% 

M.A/M.Sc. Master degree 7 7% 9 9% 

 

Field of 

Specialization 

 

Leadership(EDPM) - - 9 9% 

Social Science  50 50% 7 7% 

Natural Science  42 42% 2 2% 

Other 8 8% 2 2% 

 Work experience  

In teaching 

5 years and below 16 16% - - 

6 – 10 52 52% 4 4% 

11 – 15 15 15% 10 10% 

16 years and above 17 17% 6 6% 

 

Total Years of 

Work Experience 

 

 

 

 

 

5 years and below 16 16% - - 

6 – 10 52 52% 4 4% 

11 – 15 15 15% 10 10% 

16 years and above 17 17% 6 6% 
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As indicated in Table 1, 82% of teacher respondents were males and the remaining 18% were 

females, whereas 16% of principal respondents were males and the remaining 4% were females. 

This shows that the majority of teacher and principal participants in the study were male.   

 

As indicated in the Table 1, majority of the teacher respondents (53%) and principals (10%) 

were within the age ranging from 21 – 30 years old, 34% teacher respondents 31-40 years old, 

7% teacher respondents 41-50 years old, and 6% teacher respondents > = 51 years old. 

 

Educational qualifications 90% of teacher respondents have first degree, 7% of teacher 

respondents have M.A/M.Sc. Master degree and 3% of teacher respondents have Diploma level 

as well as 11% of principal respondents have first degree, 9% of principal respondents have 

M.A/M.Sc. Master degree, no one Diploma level. 

 

 Regarding field of specialization, Table 1, 50% of teacher respondents were social science, 

42% of teacher respondents were natural science, 8% of teacher respondents were other fields, 

no one of teacher respondents were specialization school leadership (EDPM) and also 9% of 

principal respondents were educational leadership (EDPM), also 7% of principal respondents 

were social science and 2% of principal respondents were natural science. 

 

As shown in Table1, 52% of teacher respondents had between 6 to 10 years of work experience 

in teaching profession, 15% of teacher respondents had between 11 to 15 years of work 

experience in teaching profession, 17% of teacher respondents had 16 years and above years of 

work experience in teaching profession as well as 10% of principal respondents had between 11 

to 15 years of work experience in teaching profession, 4% of principal respondents had between 

6 to 10 years of work experience in teaching profession, 6% of principal respondents had 16 

years and above years of work experience in teaching profession, no one of principal 

respondents had 5 years and below of work experience in teaching profession. 
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4.2. Data Presentation and Interpretation 

Based on this information, we can determine that the majority of respondents from which 

quantitative data was gathered look like capable to take part in the study 

The responses were gathered through questionnaires using five rating scales of Never=0, 

Seldom=1, Occasionally=2, Often=3 and Always=4 and those through interview interpreted on 

the base of idea raised. The mean achieved from the data analysis were interpreted as 0.00≤ N 

Never <0.95, 0.95≤ Seldom<1.95, 1.95≤ Occasionally<2.95, 2.95≤ Often <3.95 and 3.95≤ 

Always ≤4.00. 

 

4.2.1 Consideration Leadership Behavior  

 In this section, the result of the data analysis regarding consideration leadership behavior was 

discussed. 

Table 4.2 Consideration Leadership behavior 

 

 

Items 

Teachers(N=100) principals(N=20) 

mean SD. mean SD. 

School leader does personal favors for staff members. 2.30 1.299 1.80 1.399 

School leader  is easy to understand 2.75 1.095 3.15 1.137 

School leader  helps his/her teachers in their personal problems 2.63 1.060 2.85 0.933 

School leader  criticizes his/her staff in front of others 2.13 1.346 1.40 1.667 

School leader   speak for the group when visitors are present 2.21 1.192 2.15 1.531 

School leader  refuses to explain his actions 1.78 1.244 1.95 1.504 

School leader  acts without consulting his teachers first 1.93 1.273 1.10 1.119 

School leader  backs up his/her teachers in their activities 2.15 1.132 2.30 1.261 

School leader  treats all his/her teachers as his equals 2.44 1.225 3.35 0.988 

School leader  helping them feel better about their work 2.49 1.210 3.30 0.979 

School leader  is friendly and approachable 2.84 1.135 3.35 0.933 

School leader  gets staff approval on important matters before 

going ahead 

2.49 1.049 3.20 1.005 

School leader  permit the members to use their own judgment 

in solving problems 

2.39 1.100 2.90 1.165 

School leader allow members complete freedom in their work 

 

2.71 1.066 3.30 0.801 

Aggregate mean 2.58 1.173 2.37 1.173 
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As indicated in Table 4.2 item 1, the respondents were asked to rate school leader does personal 

favors for staff members.  Teacher respondents rated seldom and principal rated occasionally 

mean value of 1.80 and 2.30 respectively. In addition to this, the calculated combined mean 

value was 2.05 in which two groups rated occasionally for principals do personal favors for staff 

members.The reviews, interviews and FGD respondents‟ supported that school leader 

occasionally for principals do personal favors for staff members. Sancar (2013) supported this 

point when they stated that: Contributing to their communication skills, school principals were 

perceived to find time to listen to the group members, did personal favors. (p. 149) 

 

As showed in Table 4.2 item 2, the respondent teachers and principals were asked rate of the 

school leader were easy to understand teachers. Teacher respondents rated occasionally and 

principal rated often mean value of 2.75 and 3.15 respectively. Furthermore the combined mean 

values of respondents were 2.95, this result implies that two group rated occasionally leader was 

easy to understand teachers.The reviews, interviews and FGD respondents‟ supported that 

occasionally leader was easy to understand teachers. Sancar (2013) supported this point when 

they stated that: Adding to their positive communication skill, the school principals were 

perceived to be open and could clearly explain themselves, because they were perceived to be 

easily understood and the group members felt at easy when talking with them. (p. 150) 

 

As indicated in Table 4.2 item 3, the respondents were asked to rate leader helps his/her 

teachers in their personal problems. Both teachers and rated occasionally with mean value of 

2.63 and 2.85 respectively. Also the combined mean value of both respondents were 2.74, this 

results indicates that both group rated and the majority of interviews and FGD respondents 

supported this there school leader solving teacher‟s personal problems and treats all his teachers 

as his equals occasionally leader helps his/her teachers in their personal problems. 

 

As indicated in Table 4.2 item 4, the respondents were asked to rate school leader criticizes 

his/her staff in front of others. The teachers rated occasionally with mean value of 2.13 and also 

the principals rated seldom with mean value of 1.40. The combined mean value of both 

respondents was 1.77 this showed leader seldom criticizes his/her staff in front of others. But, 
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the interviews data and FGD data did not supported the leader criticizes his/her staff in front of 

others. 

As presented in Table 4.2 Item 5 that teachers mean score was 2.21 and also principals mean 

score was 2.15. The combined mean of the respondents was 2.18. These mean value from both 

sets of respondents indicated that the school leader occasionally speak for the group when 

visitors are present. The interviews data and FGD data supported the fact that leader 

occasionally speak for the group when visitors are present. 

 

As showed in Table 4.2 item 6, the respondents were asked to rate school leader refuses to 

explain his/her actions. The teachers rated seldom with mean value of 1.78 and also the 

principals rated seldom with mean value of 1.95. The combined mean value of both respondents 

was 1.87 this presented leader seldom refuses to explain his/her actions. The reviews, interviews 

data and FGD data supported the fact that leader seldom refuses to explain his actions. Sancar 

(2013) supported this point when they stated that: The school principals scored the lowest on 

the items that were reverse scored on the instrument. Scoring low on the reverse scored items 

was again an indication of positive behavior of the school principals because they seldom 

refused to explain their actions or kept to themselves. (p. 150) 

 

As presented in Table 4.2 Item 7 that teachers mean score was 1.93 and also principals mean 

score was 1.10. The combined mean of the respondents was 1.52. These mean value from both 

sets of respondents presented that the school leader seldom acts without consulting his/her 

teachers. The reviews, interviews and FGD supported the fact that the school leader seldom acts 

without consulting his/her teachers. Sancar (2013) supported this point when they stated 

that:When there were things to be done, the teachers felt that their approval was sought and the 

school principals seldom acted without consulting the group since they cared for the welfare of 

the teachers. (p. 150) 

 

As indicated in Table 4.2 item 8, the respondents were asked to rate leader backs up his/her 

teachers in their activities. The teachers rated occasionally with mean value of 2.15 and also the 

principals rated occasionally with mean value of 2.30. The combined mean value of both 

respondents was 2.23 this showed leader occasionally backs up his/her teachers in their 
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activities. The reviews, interviews and FGD supported the fact leader occasionally backs up 

his/her teachers in their activities. Sancar (2013) supported this point when they stated that: 

Contributing to their communication skills, school principals were perceived to find time to 

listen to the group members, did personal favors and backed them up in their actions.(p. 149) 

 

As showed in Table 4.2 item 9, the respondents were asked to rate leader treats all his/her 

teachers as his equals. The teachers rated occasionally with mean value of 2.44 whereas the 

principals rated often with mean value of 3.35. The combined mean value of both respondents 

was 2.90 this indicated leader occasionally treats all his/her teacher as his/her equals. The 

interviews data and FGD data supported the fact leader occasionally treats all his teachers as his 

equals. 

 

As showed in Table 4.2 item 10, the respondents were asked to rate school leader helping them 

feel better about their work. The teachers rated occasionally with mean value of 2.49 although 

the principals rated often with mean value of 3.30. The combined mean value of both 

respondents was 2.90 this indicated leader occasionally leader helping them feel better about 

their work. The majority of interviews and FGD respondents supported this showed leader 

occasionally leader helping them feel better about their work. 

 

As presented in Table 4.2 item 11, the respondents were asked to rate school leader is friendly 

and approachable. The teachers rated occasionally with mean value of 2.84 whereas the 

principals rated often with mean value of 3.35. The combined mean value of both respondents 

was 3.10 this indicated leader often was friendly and approachable.The majority of interviews 

and FGD respondents supported this there was positive relationship between teachers and 

principals in the school.  Have close relationship between teachers and principals to encourage 

do works effectively. Did enough discussion before and after do activities based on their 

agreement and worked cooperatively, solve problems that affect teaching and learning process. 

Leaders understand personal feeling, open mind set, and kind and well communicate 

everything. Sancar (2013) supported this point when they stated that:  if not always, the school 

principals are perceived to display friendly and approachable attitude most of the time, meaning 



44 
 

that teachers felt they could easily communicate with their school principals without hesitation. 

(p. 149) 

 

As showed in Table 4.2 item 12, the respondent teachers and principals were asked rate of the 

school leader gets staff approval on important matters before going ahead. Teacher respondents 

rated occasionally and principals rated often mean value of 2.49 and 3.20 respectively. 

Furthermore the combined mean value of respondents were 2.85, this results implies that both 

rated occasionally gets staff approval on important matters before going ahead. The majority of 

interviews and FGD respondents supported this there occasionally leader encourage to 

participate   school affair decision making. 

 

As showed in Table 4.2 item 13, the respondent teachers and principals were asked rate of the 

school leader permit the members to use their own judgment in solving problems. Teacher 

respondents rated occasionally and principals rated often mean value of 2.49 and 3.20 

respectively. Furthermore the combined mean value of respondents were 2.85, this results 

implies that both rated occasionally permit the members to use their own judgment in solving 

problems.The majority of interviews and FGD respondents supported the school leader 

occasionally permit the members to use their own judgment in solving problems. 

 

As showed in Table 4.2 item 14, the respondent teachers and principals were asked rate of the 

school leader allow members complete freedom in their work. Teacher respondents rated 

occasionally and principals rated often mean value of 2.71 and 3.30 respectively. Furthermore 

the combined mean value of respondents were 3.01, this results implies that both rated often 

allow members complete freedom in their work. The majority of open ended, interview and 

FGD respondents supported that consideration leadership behavior more suitable in the school; 

teachers were professional, consider action or understand behavior of individual, it help to build 

good working ability/culture, to treat as their problems, teachers to express their opinion 

democratic way, encourage good interaction and communication between teachers and 

leaderallow members complete freedom in their work and also the consideration leadership 

behavior more suitable to help considering workers personal condition and to understand 

individual difference. 
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The aggregate mean of the questionnaire respondents were 2.48, which indicated that there was 

school leader somewhat occasionally practices in consideration leadership behavior approach 

4.2.2 Initiating Structure Leadership Behavior 

In this section, the result of the data analysis regarding initiating structure leadership 

behavior was discussed. 

Table 4.3 Initiating structure leadership behavior 

 

Items 

Teachers (N=100) principals (N=20) 

mean SD.  mean SD 

School leader  encourages overtime work 2.17 1.190 2.95 1.191 

School leader  rules with an iron hand 1.75 1.209 2.40 1.231 

School leader  criticizes poor work 2.37 0.960 2.80 1.196 

School leader  encourages slow-working staff members 

together to greater efforts 

2.17 1.101 2.35 1.531 

School leader assigns staff members to particular tasks. 2.47 1.114 3.00 1.214 

School leader  ask that group members follow standard 

rules and regulations 

2.52 1.020 2.70 1.129 

School leader  sees to it that people under him and are 

working up to their limits 

2.41 0.975 2.35 0.988 

School leader  offers new approaches to problems 2.35 1.086 2.65 1.089 

School leader  stresses being ahead of competing work 

groups 

2.28 1.036 2.95 0.826 

School leader  decides in detail what shall be done and 

how it shall be done 

2.44 1.104 2.80 1.105 

He emphasizes the meeting of deadlines. 2.45 1.038 3.00 0.973 

School leader  let the members do their work the way they 

think best 

2.43 1.217 2.70 1.129 

School leader  ask the members to work harder 2.38 1.221 3.10 1.210 

School leader  push for increased students result 2.63 1.212 3.45 1.050 

Aggregate mean 2.34 1.1059

285714

28571 

2.8 1.133 

 

As indicated in Table 4.3 item 1, respondents were asked to rate school leader encourages 

overtime work.  Teacher respondents rated occasionally and principal rated occasionally mean 

value of 2.17 and 2.95 respectively. In addition to this, the calculated combined mean value was 

2.56 in which both rated leader occasionally encourages overtime work. The open ended, 
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interview data and FGD data also supported the fact that majority respondents were school 

leader asked the teachers were did additional assignment. 

 

As showed in Table 4.3 item 2, the respondent teachers and principals were asked rate of the 

school leader rules with an iron hand. Teacher respondents rated seldom and principal rated 

occasionally mean value of 1.75 and 2.40 respectively. Furthermore the combined mean values 

of respondents were 2.08. This result implies that both rated occasionallyto some extent for the 

item leader rules with an iron hand. The review data and FGD data result clearly showed there 

was no positive relationship between teachers and principals in the school. Have miss behavior 

teachers and unnecessary direction from top management. Sancar (2013) supported this point 

when they stated thatthe school principals, who were perceived to have high consideration 

behavior with positive communication skills that represented open and direct communication, 

were naturally perceived to rarely display behaviors as ruling with an iron hand, criticizing poor 

work and speaking in a manner not to be questioned. (p.161) 

 

As indicated in Table 4.3 item 3, the respondents were asked to rate leader criticizes poor work. 

Both teachers and rated occasionally with mean value of 2.37 and 2.80 respectively. Also the 

combined mean value of both respondents were 2.59, this results indicates that both rated 

occasionally leader criticizes poor work. The review, interviews data and FGD data result 

clearly showed that school leader occasionally criticizes poor work. Sancar (2013) supported 

this point when they stated that: The school principals, who were perceived to have high 

consideration behavior with positive communication skills that represented open and direct 

communication, were naturally perceived to rarely display behaviors as ruling with an iron 

hand, criticizing poor work and speaking in a manner not to be questioned. (p. 160) 

 

As indicated in Table 4.3 item 4, the respondents were asked to rate school leader encourages 

slow-working staff members together to greater efforts. The teachers rated occasionally with 

mean value of 2.17 and also the principals rated occasionally with mean value of 2.17. The 

combined mean value of both respondents was 2.26 and alsothe open ended, interview data and 

FGD data also supported the statement that initiating structure leadership behavior more 

suitable in the school get good result from teacher and increase work quality used teacher 
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knowledge effectively and efficiently school leader occasionally encourages slow-working staff 

members together to greater efforts. 

 

As presented in Table 4.3 Item 5 that teachers mean score was 2.47 and also principals mean 

score was 3.00. The combined mean of the respondents was 2.74. These mean value from both 

sets of respondents indicated that the school leader occasionally assigns staff members to 

particular tasks. The open ended, interview data and FGD data also supported the school leader 

occasionally assigns staff members to particular tasks. 

 

As showed in Table 4.3 item 6, the respondents were asked to rate school leader ask that group 

members follow standard rules and regulations. The teachers rated occasionally with mean 

value of 2.52 and also the principals rated occasionally with mean value of 2.70. The combined 

mean value of both respondents was 2.61 this presented leader occasionally asks that group 

members follow standard rules and regulations. The review, interviews data and FGD data 

supported that the leader asks group members follow standard rules and regulations the leader 

retains school rule and regulations, close ways of miss behave teachers as well as improve 

quality education. Sancar (2013) supported this point when they stated thatthe second category 

that was revealed through content analysis data collected from teachers written comments 

pertaining to school principals‟ leadership behaviors were initiating structure behavior of the 

school principals‟ leadership behavior. It was also evident in teachers‟ comments that the 

perceived initiating structure behavior of their school principals, too affected their happiness in 

the work place. Content analysis of the comments made by teachers revealed two sub-themes 

under the more generalized theme of management: management of daily routines; and 

management of standards and procedures of performance. (p.163) 

 

As presented in Table 4.3 Item 7 that teachers mean score was 2.41 and also principals mean 

score was 2.35. The combined mean of the respondents was 2.38. These mean value from both 

sets of respondents presented that the school leader occasionally sees to it that people under him 

and are working up to their limits. The interviews data and FGD data supported that theschool 

leader occasionally sees to it that people under him and are working up to their limits. 
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As indicated in Table 4.3 item 8, the respondents were asked to rate leader offers new 

approaches to problems. The teachers rated occasionally with mean value of 2.35 and also the 

principals rated occasionally with mean value of 2.65. The combined mean value of both 

respondents was 2.50 this showed leader occasionally offers new approaches to problems. The 

interviews data and FGD data supported that the school leader occasionally offers new 

approaches to problems. 

 

As showed in Table 4.3 item 9, the respondents were asked to rate leader stresses being ahead 

of competing work groups. The teachers rated occasionally with mean value of 2.28 similarly 

the principals rated occasionally with mean value of 2.95. The combined mean value of both 

respondents was 2.62 this indicated leader occasionally leader stresses being ahead of 

competing work groups.The interviews data and FGD data supported that the school leader 

occasionally leader stresses being ahead of competing work groups. 

 

As showed in Table 4.3 item 10, the respondents were asked to rate school leader decides in 

detail what shall be done and how it shall be done. The teachers rated occasionally with mean 

value of 2.44 although the principals rated occasionally with mean value of 2.80. The combined 

mean value of both respondents was 2.62 this indicated leader occasionally decides in detail 

what shall be done and how it shall be done.The interviews data and FGD data supported that 

the school leader occasionally decides in detail what shall be done and how it shall be done. 

 

As presented in Table 4.3 item 11, the respondents were asked to rate school leader emphasizes 

the meeting of deadlines. The teachers rated occasionally with mean value of 2.45 whereas the 

principals rated often with mean value of 3.00. The combined mean value of both respondents 

was 2.73 this indicated leader occasionally emphasizes the meeting of deadlines.Thereview, 

interviews data and FGD data supported that the leader occasionally emphasizes the meeting of 

deadlines. 

 

As showed in Table 4.3 item 12, the respondent teachers and principals were asked rate of the 

school leader let the members do their work the way they think best. Teacher respondents rated 

occasionally and principals rated occasionally mean value of 2.43 and 2.70 respectively. 
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Furthermore the combined mean value of respondents were 2.57, this results indicates that both 

rated occasionally let the members do their work the way they think best. The interviews data 

and FGD data supported that the leader occasionally let the members do their work the way they 

think best. 

 

As showed in Table 4.3 item 13, the respondent teachers and principals were asked rate of the 

school leader ask the members to work harder. Teacher respondents rated occasionally and 

principals rated often mean value of 2.38 and 3.10 respectively. Furthermore the combined 

mean value of respondents were 2.74, this results implies that both rated occasionally ask the 

members to work harder.The interviews data and FGD data supported that the leader 

occasionally ask the members to work harder. 

 

As showed in Table 4.3 item 14, the respondent teachers and principals were asked rate of the 

school leader push for increased students result. Teacher respondents rated occasionally and 

principals rated often mean value of 2.63 and 3.45 respectively. Furthermore the combined 

mean value of respondents were 3.04, this results indicates that both rated often push for 

increased students result.The interviews data and FGD data supported that the leader often push 

for increased students result. 

 

The aggregate mean of the questionnaire respondents were 2.57, which indicated that there was 

school leader correspondingly occasionally practices in initiating structure leadership behavior 

approach. Sancar (2013) supported this point when they stated that positive perceptions of the 

teachers of their school principals‟ initiating structure behaviors clearly proved that school 

principals in TRNC were perceived to display high initiating structure behavior as it was 

assumed at the beginning of the study. The reason for the assumption was that the school 

principals were appointed administrators in a centralized and ministry governed education 

system. Therefore, they would need to comply with the rules and regulations and standards of 

performance indicated or dictated by the ministry. (p.162) 

 

The review, open ended, interviews data and FGD data supported that the different factors that 

affect leadership behavior such as Teachers miss behavior like leader insulate by teachers, 
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students miss behavior, low students parent and stakeholders participation, different grade level 

are present in the school create more work stress, leader more focus on initiating structure 

leadership behavior, offers new approach, individual difference, difference attitude, level of 

interaction between teachers and leader, have no positive relationship between teachers and 

leader. Poor leadership knowledge and skill, external interference like education bureau, Sub 

City education office, Woreda education office, unfavorable teaching and learning environment, 

unplanned meeting education bureau and Sub City education office, the way see/ judge things,   

lack of self-confidence, lack of good governance, bad relationship between leader and staff 

members affect leadership behavior, teachers are create group by their nation, problem solving 

ability among the leader, less cooperative leader and staff members, government rules and 

regulation, rigidity, punishment on different situation, lack of transparency, ignorance, leader 

does not take immediate action when problems happened,  teachers negligence, miss class and 

lack of commitment, lack of integration, time management, background might affect his/her 

behavior and number of teachers huge it is difficult to manage. 

 

In addition this poor Parents participation, teachers bad behavior like late comers and absents, 

student behavior, staff behavior, shortage of facility like computer, plasma text book etc., 

external interference and influence like education bureau, Sub City education office, Woreda 

education office, political affairs assignment from different direction, teachers low performance, 

leaders are becoming footless dog because un favorable /failed/ structure, students attitude for 

education and its outcome, unplanned work Sub City and other sectors and unnecessary paper 

works and alsoless cooperative between leader and staff members, external interference and 

influence from education bureau, Sub City education office, unwanted meeting, badgering late 

comer students either inter or not with education bureau and Sub City education office, 

unplanned works, and work stress. 
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CHAPTER FIVE 

Summary of the Major Findings, Conclusion and Recommendations 

5.1. Summary of the Major Findings 

The main objective of this study was to examine the current leadership behavior of school 

Principals in secondary and preparatory schools of Kirkos sub-city too suggest appropriate 

solutions on the existing problems. The research took secondary and preparatory schools 

principals, teachers, supervisors, students‟ representatives and PTSA representatives of sample 

schools in the sub cities. These data were collected to answer research question 3 given below 

was: 

1. What leadership behavior style practices of principals in schools?  

2. What leadership behavior approach more preferred and suitable in schools? 

3. What are the factors that affecting the principals leadership behavior in schools?  

In order to answer these questions, first quantitative data collected through LBDQ and data 

were tabulated for frequencies teachers and principals of perceived leadership behavior and 

related review literature was conducted; questionnaire, key informant interview, and focus 

group discussion were implemented as the means of the study. The quantitative data was 

analyzed by frequency count, percentage, mean and standard deviation of respondents through 

the Statistical Package for the Social Science (SPSS version 20). The data analysis made in 

chapter four and their interpretation clues to the following major findings summarized bellows 

 

5.2. Characteristics of the Respondents 

Concerning the characteristics of respondents, majority respondents were male and female 

respondents were low.The majority of participants‟ age was in between 21-30 years old in the 

case of questionnaire respondents. The qualification of most of the participants in the 

questionnaire and interview was first degree and few hold second degree (MA/M.Sc.). Nine 

principals out of twenty have MA degree in school leadership/EDPM. Majority of respondents 

work experience ranges from 6-10 years in teaching questionnaire respondents. 

Regarding the questionnaire respondents sample size, 100 teachers were participated in the 

study all responses were usable as well as 20 principals were participated in quantitative data 

were collection effectively. 
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5.3. Major Findings 

The major findings obtained from the study were summarized as follows. 

Concerning the consideration leadership behavior the aggregate mean of the questionnaire 

respondents were 2.48, which indicated that there was school leader occasionally practices in 

consideration leadership behavior approach. Beside, majority supervisors‟ interviewers, FGD 

for students‟ representatives and PTSA respondents reflected that there was occasionally 

exercise in consideration leadership behavior approach. 

 

Regarding the initiating structure leadership behavior the aggregate mean of the questionnaire 

respondentswere 2.57, which indicated that there was, school leader occasionally practices in 

initiating structure leadership behavior approach. Beside, majority review, interviewers, FGD 

for students‟ representatives and PTSA respondents reflected that there was occasionally a 

practice in initiating structure leadership behavior approach. Therefore, the research study from 

both quantitative and qualitative respondents that there was school leader occasionally performs 

in initiating structure leadership behavior. Sancar (2013) supported this point when they stated 

that positive perceptions of the teachers of their school principals‟ initiating structure behaviors 

clearly proved that school principals in TRNC were perceived to display high initiating 

structure behavior as it was assumed at the beginning of the study. The reason for the 

assumption was that the school principals were appointed administrators in a centralized and 

ministry governed education system. Therefore, they would need to comply with the rules and 

regulations and standards of performance indicated or dictated by the ministry. (p.162) 

 

Concerning the additional assignment 53 teachers‟ respondents were leader asked teachers were 

did additional assignment. Sancar (2013) supported this point when they stated that positive 

perceptions of the teachers of their school principals‟ initiating structure behaviors clearly 

proved that school principals in TRNC were perceived to display high initiating structure 

behavior as it was assumed at the beginning of the study. The reason for the assumption was 

that the school principals were appointed administrators in a centralized and ministry governed 

education system. Therefore, they would need to comply with the rules and regulations and 

standards of performance indicated or dictated by the ministry. (p.162) 
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Concerning the positive relationship 81 teachers‟ respondents were positive relationship 

between teachers and principals in their schools and 14 principals‟ respondents were having 

very good relationship with staff members.Studies in Philippines (David, 1990; Alegre, 1994; 

Andreas, 1981) also indicated that the Filipinos tended to be relationship oriented and preferred 

consideration behavior, and when it was practiced they worked better and were more committed 

to their work. Thus, there are numerous findings indicating that teachers feel committed to their 

school when the principal‟s leadership style is supportive and enabling (Burns, 1990; Fjelstad, 

1990, in Sancar (2013). (p.15) 

 

Regarding the more suitable leadership behavior of school leader 78 teachers‟ respondents were 

consideration leadership behaviors more suitable in their schools. Studies in Philippines (David, 

1990; Alegre, 1994; Andreas, 1981) also indicated that the Filipinos tended to be relationship 

oriented and preferred consideration behavior, and when it was practiced they worked better and 

were more committed to their work. Thus, there are numerous findings indicating that teachers 

feel committed to their school when the principal‟s leadership style is supportive and enabling 

(Burns, 1990; Fjelstad, 1990, in Sancar (2013). (p.15) 

 

Concerning the more suitable leadership behavior of school leader 8 principals respondents 

were consideration leadership behaviors more suitable in their schools. 

 

Regarding the actions, determining standards of task performance 10 principals‟ respondents 

were good actions, determining standards of task performance. Sancar (2013) supported this 

point when they stated that positive perceptions of the teachers of their school principals‟ 

initiating structure behaviors clearly proved that school principals in TRNC were perceived to 

display high initiating structure behavior as it was assumed at the beginning of the study. The 

reason for the assumption was that the school principals were appointed administrators in a 

centralized and ministry governed education system. Therefore, they would need to comply 

with the rules and regulations and standards of performance indicated or dictated by the 

ministry. (p.162) 
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Regarding factors that affect leadership behavior in schools perception of teachers‟, principals‟, 

supervisors‟, students representatives and PTSA respondents were presented different factors 

that affect leadership behavior these were  teachers‟ miss behavior, students‟ miss behavior, low 

students parent and stakeholders participation, different grade level are present in the school 

create more work stress, leader more focus on initiating structure leadership behavior, offers 

new approach, individual difference, difference attitude, level of interaction between teachers 

and leader, have no positive relationship between teachers and leader.  

 

Poor leadership knowledge and skill, external interference, unfavorable teaching and learning 

environment, unplanned meeting,the way see/ judge things, lack of self-confidence, lack of 

good governance, bad relationship between leader and staff members affect leadership behavior, 

teachers are create group by their nation, problem solving ability among the leader, less 

cooperative leader and staff members, government rules and regulation, rigidity, punishment on 

different situation, lack of transparency, ignorance, leader does not take immediate action when 

problems happened,  teachers negligence, miss class and lack of commitment, lack of 

integration, time management, background might affect his/her behavior and number of teachers 

huge were difficult to manage. 

 

The initiating structure leadership behavior major finding of the study supported that, Sancar 

(2013) supported this point when they stated that the second category that was revealed through 

content analysis data collected from teachers written comments pertaining to school principals‟ 

leadership behaviors were initiating structure behavior of the school principals‟ leadership 

behavior. It was also evident in teachers‟ comments that the perceived initiating structure 

behavior of their school principals, too affected their happiness in the work place. Content 

analysis of the comments made by teachers revealed two sub-themes under the more 

generalized theme of management: management of daily routines; and management of standards 

and procedures of performance. (p.163) 

 

5.4. Conclusions 

In this chapter, the conclusion will be presented based on the findings of the study. 
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The title of my research is focused on Leadership Behavior of School Principals in Government 

Secondary Schools in Kirkos Sub City Addis Ababa Administration. To conduct this study, the 

following basic research questions are employed. 

1. What leadership behavior style practices of principals in schools?  

2. What leadership behavior approach more preferred and suitable in schools? 

3. What are the factors that affecting the principals leadership behavior in schools?  

The investigated leadership behavior practices of school principals‟ leadership behavior 

(consideration and initiating structure), suitable leadership behavior, and factors that affect 

leadership behavior in the Kirkos Sub City government secondary schools. 

 

The findings of this research revealed that school principals‟ were not well performs and 

practices of consideration and initiation structure leadership behavior because of principals 

being faced by factors and external interfered. Moreover the study revealed in some extent 

principals performs consideration and initiation structure leadership behavior in secondary 

schools of teachers and principals perceptive occasionally performs in initiating structure 

leadership behavior. 

 

When findings of the data were compared to the mean scores of 2.48 for consideration and 2.57 

for initiation of structure, calculations of the mean scores of school teachers‟ and 

principals‟perceptions of school leadership behavior consideration behavior and initiation of 

structure behavior indicated that the school principals in Kirkos Sub City were perceived to 

display occasionally consideration and initiation of structure behaviors. 

 

Consideration behaviors are important of successful leadership. These behaviors are worthy of 

research focus in education today. In fact, in this time, consideration behaviors may well be 

more important than ever. With consideration leadership behaviors did increasing cooperative, 

accountabilities, mutual understand between teachers and principals in government education. 

As well as consideration behaviors could be the part necessary to weave together all the 

obligations, ideas, and constantly changing goals. 
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Initiating structure behavior in leadership provides a clearly understood pathway for the 

activities of the leaders and followers. Thus, it is understandable that a principal who uses these 

behaviors would be able to clear a specific direction. Also, the followers would be able to feel 

confident in their work and the effectiveness of the results. This attribute is strength for task-

oriented behavior in leadership.The idea of initiating structure behaviors involving clearly 

articulating expectations and goals was supported by Schlechty, 2005, in Michelle, 2016). He 

encouraged leaders to ensure they were specific and clear in their expectations so that followers 

knew what they were expected to do to achieve state goals. 

 

The initiating structure leadership behavior major finding of the study supported that, Sancar 

(2013) supported this point when they stated thatthe second category that was revealed through 

content analysis data collected from teachers written comments pertaining to school principals‟ 

leadership behaviors were initiating structure behavior of the school principals‟ leadership 

behavior. It was also evident in teachers‟ comments that the perceived initiating structure 

behavior of their school principals, too affected their happiness in the work place. Content 

analysis of the comments made by teachers revealed two sub-themes under the more 

generalized theme of management: management of daily routines; and management of standards 

and procedures of performance. (p.163) 

Consideration and Initiating Structure Behaviors 

An important finding of the Ohio State studies was that these two dimensions are independent. 

This finding means that consideration for workers and initiating structure exists simultaneously 

and in different amounts. Ohio State created a matrix that showed the various combinations and 

quantities of the elements. 

Table 1 

Matrix of Consideration and Initiating Structure Behaviors by Ohio State 

 

High Consideration 

 

 

Low Consideration 

 

                                    Low Initiating Structure   High Initiating Structure 

A leader could be high on both dimensions, low in both dimensions or high on one and low on 

the other. Since both factors were considered important dimensions of leadership, the early 

high consideration 

and low structure 

high structure and high 

consideration 

low structure and 

low consideration 

high structure and low 

consideration 
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studies assumed that the most effective leaders were high in both dimensions. Subsequent 

research failed to support the initial expectations. After extensive research, the conclusion is that 

the most effective leaders are not always high on both initiating structure and consideration. 

Although most studies show that leadership effectiveness is associated with high scores on both 

dimensions occasionally other combinations have produced the highest levels of satisfaction 

and performance, such as being high on one scale and low on the other or being at moderate 

levels on both dimensions (Michelle, 2016). 

 

Therefore, the research study from both quantitative and qualitative respondents that there was 

school leader occasionally performs in initiating structure leadership behavior. This study 

indicated leadership behaviors were occasionally performs in initiating structure leadership 

behavior.  

 

Concerning this study consideration leadership behavior more suitable in kirkos Sub City 

secondary schools that means in these schools consideration leadership behavior was no well 

performs. 

 

Regarding factors that affect the leadership behavior in government secondary schools were 

different factors that affect leadership behavior these were  teachers‟ miss behavior, students‟ 

miss behavior, low students parent and stakeholders participation, different grade level are 

present in the school create more work stress, leader more focus on initiating structure 

leadership behavior, offers new approach, individual difference, difference attitude, level of 

interaction between teachers and leader, have no positive relationship between teachers and 

leader.  

 

Poor leadership knowledge and skill, external interference, unfavorable teaching and learning 

environment, unplanned meeting,the way see/ judge things, lack of self-confidence, lack of 

good governance, bad relationship between leader and staff members affect leadership behavior, 

teachers are create group by their nation, problem solving ability among the leader, less 

cooperative leader and staff members, government rules and regulation, rigidity, punishment on 

different situation, lack of transparency, ignorance, leader does not take immediate action when 
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problems happened, teachers negligence, miss class and lack of commitment, lack of 

integration, time management, background might affect his/her behavior and number of teachers 

huge were difficult to manage. Leadership behavior studies indicated complex and stressful 

works situation leaders were prefer initiating structure leadership behavior could be achieve 

goal. Sancar (2013) supported this point when they stated that positive perceptions of the 

teachers of their school principals‟ initiating structure behaviors clearly proved that school 

principals in TRNC were perceived to display high initiating structure behavior as it was 

assumed at the beginning of the study. The reason for the assumption was that the school 

principals were appointed administrators in a centralized and ministry governed education 

system. Therefore, they would need to comply with the rules and regulations and standards of 

performance indicated or dictated by the ministry. (p.162) 
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5.5 Recommendations 

The findings obtained through the statistical analysis of quantitative data and the content 

analysis of qualitative data have formed the basis for the following recommendations for 

education policy makers, school principals, Teachers, PTSA, and further research. 

 

As it was discussed by one of the respondents and concluded in this study, school principals‟ 

leadership behavior cannot be considered as equally the system and general administrative 

policies in the country. Therefore, if recommendations are to be given, educational 

administrators at higher positions and education policy makers are recommended to: 

 Analyze the leadership behaviors in depth for its strengths and weaknesses and propose 

or design necessary changes in collaboration with all shareholders; the teachers, parents, 

the students and the community. 

 Did not have external interferences. Because it create leadership behavior ambiguity and 

low self-confidence. 

 Concerning bodies would be design and give leadership behavior training. 

 Understand that people make the essence of their school, and in order for the institution 

via people to function well at its highest potential construct an environment in some 

extent free of conflicts, relationships are equitable, members of the school are treated in 

a respectful and responsive manner, and the diverse needs, interests, and strengths of 

students, staff, and community are honored. 

 Develop their human relations through working on create a positive and considerate 

work environment, and to build relationships based on mutual trust for high commitment 

and goal achievement. 

 Avoid unfair treatment and favoritism within the work environment. 

 Demonstrate trust in all staff, not only in those who share the same thoughts, opinions 

and political views with them. 

 Leader would be exercise good leadership behavior to perform consideration and 

initiating structure. 

 Would be avoiding miss behavior and unnecessary conflicts in teaching learning 

environment. Because these are not expected a professional work environment. 

 Would be cooperative accountability, and committed on duties and responsibilities. 
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 They would be set the direction for a school community committed to the establishment 

of meaningful interpersonal and trusting relationships, participation and cooperative. 

 The study excluded private schools, elementary, technical vocational schools and higher 

education institution consideration and initiating structure leadership behaviors. This 

study focus   consideration and initiating structure, more suitable, and factors that affect  

leadership behaviors secondary school principals as perceived by the secondary school 

teachers and principals. Thus, a replicated study using the same data collection and 

analysis methods could be conducted involving a representative sample of the teachers 

working in private schools, elementary, technical vocational schools and higher 

education institution to obtain data on their perceptions of their school principals‟ 

leadership behaviors to be able to draw a full picture of  similar area in this respect. 

 The study took place only on one part of the Kirkos Sub City and consideration and 

initiating structure, more suitable, and factors that affect leadership behaviors secondary 

school principals as perceived by the secondary school teachers and principals in that 

part. It is recommended that the study be replicated using a sample to find out if the 

results would be consistent throughout the other Sub Cities and higher education 

institution 
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Appendix A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Questionnaire to be filled by teachers 

General Direction  
Dear respondents: This questionnaire is designed to assess and examine principals` leadership 

behavior practices perceived by their respective teachers in government secondary schools of Kirkos 

sub-city. The information gathered through this questionnaire will be used by the researcher 

decisively for academic purpose. You are kindly requested to complete the questionnaire carefully 

and honestly. Your responses will be kept confidential. Please read the instructions and each item in 

the questionnaire carefully and give the right response you think.  

Consider the following:  
No need of writing name  

Give only one answer to each item unless you are requested to do so  

You have to return the questionnaire to the person from whom you received after completion 

soon.  

 

Thank you in advance for your cooperation.  

Part One:  
Personal Characteristics  

Direction: Indicate your response by circling the letter of your choice or writing on the space 

provided where it is necessary.  

1. Name of the Sub City: - ---------------------------------------------  

2. Name of Woreda: --------------------------------------------------- 

3. Name of the school: - -----------------------------------------------  

4. Sex: a) Male b) Female  

5. Age a) 20 years and below b) 21 – 30 c) 31 – 40 d) 41–50 e) 51yearsand above  

6. Educational qualification: a) Diploma b) B.A/B.Sc. /B.Ed. Degree c) M.A/ M.Sc. Degree  

7. Field of specialization a) School Leadership/EDPM b) Social Science c) Natural Science d) 

other, please specify ------------------------------- 

8. Work experience:  

8.1 In teaching  

a) 5 years and below b) 6 – 10 c) 11 – 15 d) 16 years and above  

8.2. Other Field. Please, specify and write your service years using the above intervals (if any) 

______________________________________________________  

8.3 Total years of experience  

a) 5 years and below b) 6 – 10 c) 11 – 15 d) 16 years and above  
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Basic Data  

Part Two: It is a 28 items structure questionnaire divided into two independent areas of 

leadership Consideration and Initiating structure. The first area includes 14 items and the 

second area is made up of 14 items. All the 28items are presented with a five point scale 

(continuum answer) that has scoring weights of zero to four, depending on the item orientation 

to the total dimension. In addition these four points open ended questionnaires fill by the 

respondents.  

0 = Never 

1 = Seldom 

2 = Occasionally 

3 = Often 

4 = Always 

Directions: 

i. Read each item carefully. 

ii. Think about how frequently the leader engages in the behavior described by the time. 

iii. Decide whether he never (0), seldom (1), occasionally (2), often (3), or always (4) acts as 

described by the item.  

iv. Draw a circle around one of the five digits 0, 1, 2, 3, 4. 
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Consideration  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sl.No Items 0 1 2 3 4 

1 School leader does personal favors for staff members.      

2 School leader  is easy to understand      

3 School leader  helps his/her teachers in their personal problems      

4 School leader  criticizes his/her staff in front of others      

5 School leader   speak for the group when visitors are present      

6 School leader  refuses to explain his actions      

7 School leader  acts without consulting his teachers first      

8 School leader  backs up his/her teachers in their activities      

9 School leader  treats all his/her teachers as his equals      

10 School leader  helping them feel better about their work      

11 School leader  is friendly and approachable      

12 School leader  gets staff approval on important matters before going 

ahead 

     

13 School leader  permit the members to use their own judgment in 

solving problems 

     

14 School leader allow members complete freedom in their work 
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Initiating structure  

Sl.N

o 

Items 0 1 2 3 4 

1 School leader  encourages overtime work      

2 School leader  rules with an iron hand      

3 School leader  criticizes poor work      

4 School leader  encourages slow-working staff members together to greater 

efforts 

     

5 School leader assigns staff members to particular tasks.      

6 School leader  ask that group members follow standard rules and 

regulations 

     

7 School leader  sees to it that people under him and are working up to their 

limits 

     

8 School leader  offers new approaches to problems      

9 School leader  stresses being ahead of competing work groups      

10 School leader  decides in detail what shall be done and how it shall be 

done 

     

11 He emphasizes the meeting of deadlines.      

12 School leader  let the members do their work the way they think best      

13 School leader  ask the members to work harder      

14 School leader  push for increased students result      

  

1. Leader asks teachers to do additional assignment? If your answer is yes; how often a 

week, a month? --------------------------------------------------------------------------------------- 

2. Do you think there is positive relationship between teachers and principals? If your 

answer is yes; Describe------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------

------------------------------------------- 

3. Which one leadership behavior more suitable in your Schools? Consideration or 

initiating structure?  Why?--------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------

------------------------------------- 

4. What are factors that affecting leadership behavior in your schools? describe--------------

----------------------------------------------------------------------------------------------------------

----------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------- 
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Appendix B 
 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Questionnaire to be filled by Principals 

General Direction  

Dear respondents: This questionnaire is designed to assess and examine principals` leadership 

behavior practices perceived by their respective students in government secondary schools of Kirkos 

sub-city. The information gathered through this questionnaire will be used by the researcher 

decisively for academic purpose. You are kindly requested to complete the questionnaire carefully 

and honestly. Your responses will be kept confidential. Please read the instructions and each item in 

the questionnaire carefully and give the right response you think.  

Consider the following:  

No need of writing name  

Give only one answer to each item unless you are requested to do so  

You have to return the questionnaire to the person from whom you received after completion 

soon.  

 

Thank you in advance for your cooperation.  

Part One:  

Personal Characteristics  

Direction: Indicate your response by circling the letter of your choice or writing on the space 

provided where it is necessary.  

1. Name of the Sub City: - ---------------------------------------------  

2. Name of Woreda: --------------------------------------------------- 

3. Name of the school: - -----------------------------------------------  

4. Sex: a) Male b) Female  

5. Age a) 20 years and below b) 21 – 30 c) 31 – 40 d) 41–50 e) 51yearsand above  

6. Educational qualification: a) Diploma b) B.A/B.Sc./B.Ed. Degree c) M.A/ M.Sc. Degree  



70 
 

7. Field of specialization a) School Leadership/EDPM b) Social Science c) Natural Science d) 

other, please specify ------------------------------- 

8. Work experience:  

8.1 In teaching  

a) 5 years and below b) 6 – 10 c) 11 – 15 d) 16 years and above  

8.2. Other Field. Please, specify and write your service years using the above intervals (if any) 

______________________________________________________  

8.3 Total years of experience  

a) 5 years and below b) 6 – 10 c) 11 – 15 d) 16 years and above  
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Basic Data  

Part Two: It is a 28 items structure questionnaire divided into two independent areas of 

leadership Consideration and Initiating structure. The first area includes 14 items and the 

second area is made up of 14 items. All the 28items are presented with a five point scale 

(continuum answer) that has scoring weights of zero to four, depending on the item orientation 

to the total dimension. In addition these four points open ended questionnaires fill by the 

respondents. 

0 = Never 

1 = Seldom 

2 = Occasionally 

3 = Often 

4 = Always 

Directions: 

I. Read each item carefully. 

ii. Think about how frequently the leader engages in the behavior described by the time. 

iii. Decide whether he never (0), seldom (1), occasionally (2), often (3), or always (4) acts as 

described by the item.  

iv. Draw a circle around one of the five digits 0, 1, 2, 3, 4. 
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Consideration  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sl.No Items 0 1 2 3 4 

1 School leader does personal favors for staff members.      

2 School leader  is easy to understand      

3 School leader  helps his/her teachers in their personal problems      

4 School leader  criticizes his/her staff in front of others      

5 School leader   speak for the group when visitors are present      

6 School leader  refuses to explain his actions      

7 School leader  acts without consulting his teachers first      

8 School leader  backs up his/her teachers in their activities      

9 School leader  treats all his/her teachers as his equals      

10 School leader  helping them feel better about their work      

11 School leader  is friendly and approachable      
12 School leader  gets staff approval on important matters before going 

ahead 

     

13 School leader  permit the members to use their own judgment in 

solving problems 

     

14 School leader allow members complete freedom in their work 
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Initiating structure  

Sl.n

o 

Items 0 1 2 3 4 

1 School leader  encourages overtime work      

2 School leader  rules with an iron hand      

3 School leader  criticizes poor work      

4 School leader  encourages slow-working staff members together to greater 

efforts 

     

5 School leader assigns staff members to particular tasks.      

6 School leader  ask that group members follow standard rules and 

regulations 

     

7 School leader  sees to it that people under him and are working up to their 

limits 

     

8 School leader  offers new approaches to problems      

9 School leader  stresses being ahead of competing work groups      

10 School leader  decides in detail what shall be done and how it shall be 

done 

     

11 He emphasizes the meeting of deadlines.      

12 School leader  let the members do their work the way they think best      

13 School leader  ask the members to work harder      
14 School leader  push for increased students result      

 

 

1. Your relationship with staff members?  A, Poor B, good C, very good D, Excellent 

2. Your actions, determining standards of task performance? A, Poor B, good C, very good 

D, Excellent 

3. Which one leadership behavior more suitable to you? Consideration or initiating 

structure?  Why?----------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------

-------------------------------------------------------------- 

4. What are factors that affecting leadership behavior in your schools? describe------------------------

------------------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------- 
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Appendix C 
 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 
 

Part three: - Semi -structural Interview Guides for Supervisors 

The purpose of this interview guide is to gather additional information for the study “Leadership 

Behavior of School Principals in Government Secondary Schools of Kirkos Sub City; The Case of 

Kirkos Sub City Government Secondary Schools.”  

1. Dose he helps his teachers in their personal problems and treats all his teachers as his 

equals?  

1. Dose he ask that group members follow standard rules and regulations? 

3. Which leadership behavior more suitable in your Supervise Schools? Consideration or 

initiating structure?  Why? 

4. What are factors that affecting leadership behavior in your Supervise schools?  

5. Do you discuss about their leadership behavior style/approach with you? 

6.  How he solve those factors/problems? By discussion or punishment  
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Appendix D 
 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 
 

Part Four: - Semi -structural Focus Group Discussion for PTSA 

The purpose of this interview guide is to gather additional information for the study “Leadership 

Behavior of School Principals in Government Secondary Schools of Kirkos Sub City; The Case of 

Kirkos Sub City Government Secondary Schools.”  

 

1. Most of the time he decidedconsiderspeople or task? 

2. Dose he always ask about you and your family? 

3. Dose he helps his teachers in their personal problems and treats all his teachers as his equals?  

4. Dose he ask that group members follow standard rules and regulations? 

5.  Which leadership behavior more suitable in your Schools? Consideration or initiating 

structure?  Why? 

6. What are factors that affecting leadership behavior in your schools?  
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Appendix E  
 

አዲስአበባዩኒቨርስቲ 

የድህረምረቃትምህርትቤት 

በሥነትምህርትኮሌጅየሥነባህርይጥናትክፍል 

 

ክፍልአራት-- ሇወላጅ፣ መምህራን፣ ተማሪዎች ህብረት የተዘጋጀ ከፊል መዋቅራዊ የቃሇ መጠይቅነው 

በዚህ መጠይቅ የሚሰበሰበው መረጃ ሇትምህርት ጥናት አላማ ብቻ የሚውልና በሚስጥርነት የሚጠበቅ መሆኑን ከወዲሁ 

ሇመግሇፅ እወዳሇሁ፡፡ 

1. ርዕሰ መምህሩ ብዙውን ጊዜው ሳኔ ሲወስን በይበልጥ ትኩረት የሚሰጠው ሇሰዎች ነው ወይስ ሇተግባር ነው? 

2. ሁሌ ጊዜ ስሇእርስዎ እና ስሇቤተሰብዎ ይጠይቃል? 

3. የአስተማሪዎችን የግል ችግሮች በመፍታት ያግዛቸዋል እንዲሁም ሁለንም አስተማሪዎች ከእርሱ እኩል አድርጎ 

ይመሇከታቸዋል? 

4. የቡድን አባሎች ደንቦችን እና መመሪያዎችን እንዲከተለ ይጠይቃል? 

5. በት / ቤትዎ ውስጥ የትኛው አመራር ባህሪ ነው ይበልጥ ተስማሚ የሆ ነው? ሰራተኛን ማዕከል የሚያደርግ 

ወይም ስራ እና አሰራርን ማዕከል የሚያደርግ? ሇምን? 

6. በትምህርት ቤትዎ ውስጥ ሇአመራር ባህሪን ፈታኝ ና አስቸጋሪ የሆኑ ነገሮች ምንድን ናቸው? ይግሇጹ 
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Appendix F 
 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 
 

Part Five: - Semi -structural Focus Group Discussion for Student representatives 

The purpose of this interview guide is to gather additional information for the study “Leadership 

Behavior of School Principals in Government Secondary Schools of Kirkos Sub City; The Case of 

Kirkos Sub City Government Secondary Schools.”  
 

1. Dose he encourage students to participate school affair decision making? 

2. Dose he punish students to do work? 

3. Dose he helps his teachers in their personal problems and treats all his teachers as his 

equals?  

4. Dose he ask that group members follow standard rules and regulations? 

5.  Which leadership behavior more suitable in your schools? Consideration or initiating 

structure?  Why? 

6. What are factors that affecting leadership behavior in your schools?  
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Appendix G 
 

አዲስአበባዩኒቨርስቲ 

የድህረምረቃትምህርትቤት 

በሥነትምህርትኮሌጅየሥነባህርይጥናትክፍል 

 

ክፍልአምስት-- ሇተማሪዎች ተወካይ የተዘጋጀ ከፊል መዋቅራዊ የቃሇ መጠይቅ ነው 

በዚህ መጠይቅ የሚሰበሰበው መረጃ ሇትምህርት ጥናት አላማ ብቻ የሚውልና በሚስጥርነት የሚጠበቅ መሆኑን ከወዲሁ 

ሇመግሇፅ እወዳሇሁ፡፡ 

1. ተማሪዎች በትምህርት ቤት ውሳኔ ላይ እንዲሳተፉ ያበረታታቸዋልን? 

2. ተማሪዎች ጥፋት ሲያጠፉ ሥራ እንዲሰሩ ያደርጋል? 

3. የአስተማሪዎችን የግል ችግሮች በመፍታት ያግዛቸዋል እንዲሁም ሁለንም አስተማሪዎች ከእርሱ እኩል አድርጎ 

ያያቸዋል? 

4. የቡድን አባሎች ደንቦችን እና መመሪያዎችን እንዲከተለ ይጠይቃል? 

5. በት / ቤትዎ ውስጥ የትኛው አመራር ባህሪ ነው ይበልጥ ተስማሚ የሆ ነው? ሰራተኛን ማዕከል የሚያደርግ 

ወይም ስራ እና አሰራርን ማዕከል የሚያደርግ? ሇምን? 

6. በትምህርት ቤትዎ ውስጥ ሇአመራር ባህሪን ፈታኝና አስቸጋሪ የሆኑ ነገሮች ምንድን ናቸው? ይግሇጹ 

 

 

 

 

 

 

 

 

 

 


