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ABSTRACT 
 

The study focused on the practices and challenges of management of adult education 

program in Hadiya zone, SNNP. To achieve the objectives of the study, basic questions were 

asked regarding organization and staffing adult education centres, participation in planning, 

monitoring and evaluation of adult education training centre activities, strategies of 

managing adult education program, supports provided from woreda education office and 

zonal education department to adult education centres to strengthen their managerial 

capacity and factors affecting management of adult education program. Hence, based on its 

finding the research in its last section puts useful recommendation which believed to be 

important in mitigating existing challenge and problem observed in the area of the study. 

Regarding to the methodology of the study, descriptive survey has been used and data were 

collected from adult education facilitators, adult education learners, primary school 

principals, woreda education office and zonal education department experts and heads by 

using instruments such as questionnaire, semi structured interview, focus group discussion, 

document analysis and observational check list. Accordingly 117 respondents participated in 

the study and data that have been collected through the use of a questionnaire was analyzed 

quantitatively by using statistical tools such as percentage, frequency count, mean and 

standard deviation whereas the information gathered by using interview, focus group 

discussion and observation checklist were transcribed, qualitatively analyzed, interpreted and 

expressed by using descriptive statements. Correspondingly, findings showed that lack of 

effective structural organization to manage adult education program, absences of incentives, 

lack of adequate educational materials, low participation of facilitators and community in 

planning process, and lack of awareness of community about the important of the adult 

education program. Findings also depicted that adult education program was challenge by 

many constraints. That is inadequate budget allocation for the program, poor stakeholder 

participation, Shortage of student text book and absence of reference books, lack of training 

in enhancing the capacity of facilitators, poor management and inadequate supervision of the 

program were found to be the major factors that directly or tacitly influence the 

implementation of adult education program. Finally, on the findings, the study argue that 

developing and the provision of standardized and on-job training for facilitators, improving 

the work condition of facilitators, strengthening the capacity of adult education training 

centres’ coordinating committee, and collaboration of other local communities are vital 

components in strengthening the program. Serious attention should also be given to create 

awareness of the society about importance of adult education program.  
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CHAPTER ONE 

INTRODUCTION 

This chapter consists of the background of the study, statement of the problem, objectives of 

the study, significance of the study, delimitation of the study, limitation of the study, 

definition of key terms and organization of the study. 

 

1.1.  Background of the Study  
 

Education is a basic means of economic, social and political development for any society. 

Education also allows people to avoid illness, have self respect, be well nourished, stain life 

hoods and enjoy peaceful relationships (UNESCO, 2002). In relation to this, Roa (2003) 

states education as an important factor in creating social order founded on the values of socio-

economic justice, freedom and equal opportunity and there by accelerating economic 

development and technological progress. Similarly, MoE (1994) sates education as a process 

by which man transmits his experiences, new findings, and values accumulated over the 

years, in his struggle for survival and development through generations. According to MoE, it 

enables individuals and society to make all rounded participation in the development process 

by acquiring knowledge, ability, skills and attitudes and strengthen their problem solving 

capacity and culture starting from basic education.  

As it mentioned above, education is one of the key factor for the economical, political and 

social development of the country. However, formal education alone is not enough to bring 

rapid and continuous social, economic and political development. It is also not the only means 

of satisfying the education needs of people. That means, a persons who not get the 

opportunity of formal education should be provided with other alternative ways. One of these 

alternative ways is non-formal education.  

There are three modes through which one can get knowledge which Aggarwal (2002) 

expressed them as: formal, non-formal and informal. In several cases, the non-formal 

education   approach has proved to be more successful cost effective to implement rather than 

the formal one. The inadequacy of the formal education in relation to the needs of some 
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groups of the population becomes a source of justification for non- formal education. Adult 

education is one of the non formal educations and it has a significant role in poverty 

reduction. 

It plays very essential function in a rapid changing society by providing information, 

knowledge, skills, etc that people used to cope with the changing conditions (Aggarwal, 

2002).  

Therefore, it is essential to expand the participation of of adult education which is less 

expensive, flexible in terms of time and place in fulfilling the educational demand of the 

people.  

In relation to the use of adult education, MoE (2008) states that adult education is an essential 

process directed arising the knowledge and skills of citizens aged 15 years and above starting 

from basic reading, writing and computing skills an organized manner.  

One of the main goals of adult education program is to enable adults acquire practical 

knowledge and skills in all life related issues and lead themselves properly. Adult education 

must not be understood to mean only literacy, basic education and skills for youth and adults. 

In today‟s fast changing society adult education is part of the lifelong education effort through 

which people keep up with changes and increasingly develop themselves (MoE,2008). 

Indeed an effective adult education program requires identification of the specific needs of 

adult learners, participatory planning and management, appropriate facilitation methodology, 

assigning of responsible and qualified facilitators, organization of need based learning content 

and continues follow up at different level. Research findings indicate that the harmony 

between internal, personal driving motives and the external social/ economic conducive 

environment are very vital for attracting a retaining adult education (MoE, 2008). However, in 

Ethiopian case a study (MoE, 2008) indicates that the provision of adult education entangled 

with many problems such as lack of joint planning and effective implementation. 

Hadiya Zone is one of the zones in Southern Nation, Nationalities and Peoples Regional state 

where adult education is widely offered. Currently, in the zone there are 32,959 adult 

education learners attending the program in 1,786 adult centers. Among these learners 22,331 

are males and 10,628 are females (HZED, 2017). However, in the zone, the implementation of 
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adult education program at the different centers has been found immersed by various 

problems. High dropouts‟ rate, lack of adequate teaching materials and shortage of classrooms 

were among the major ones. However, to the best knowledge of student researcher, no study 

was conducted on the practices and challenges of the adult education program management in 

the study area. Hence, this study, in particular intends to assess the practices and challenges of 

management of adult education program in Hadiya zone.  

1.2. Statement of the Problem  

Many countries of the world, including Ethiopia, are now in a rush to address international 

educational goals. It has been clear that the formal means of education provision is not 

enough adequately to address the educational needs of many children and adults in different 

parts of the world. Thus, non formal means of addressing educational need have been 

innovated and employed in worldwide (Aggarwal, 2002).  

Adult education program is an example of such non formal education in the field of 

education.  

Adult education has multidimensional advantages in a country‟s development. Its benefits are 

crucial in developing countries where the people suffer from object poverty. It is considered 

as an essential tool for poverty reduction and sustainable development. The primary aim of 

adult education program is to help individual person make the best of life. Due to this, the 

Ethiopian government has given more attention to this program and the program is being 

practiced in different parts of the country. Successfully implementation of this program 

requires trained facilitators, adequate and available teaching materials, conducive instructional 

settings and so on. But this interested aim of adult education strategy is strategy is straggling 

with the problem of lack of professional development opportunities. As the student researcher 

observation, most adult education facilitator come from other professionals and is not well 

trained to deal with adult learning issues. Moreover, most of positions available in this field 

are only part time without any benefits. Even though, some researchers have already 

conducted and certain materials are prepared on the area of adult education, for example, 

Alemu (2008) and Gashaw (2009). In these studies, the emphasis was given to only access 

and equity of adult education. This fact calls for empirical investigation of practices and 

challenges of management of the program. Having this in mind, the major aims of this study 
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were to assess the management status of program, the current practices and identifying major 

challenges that hinder the effectiveness of the program.  

 

To this end, the study tried to answer the following basic research questions. 

To what extent are the major managerial functions such as planning, organizing, staffing, 

monitoring and evaluating being practiced by adult education program management system in 

the zone?  

1.  What strategies are being practiced to improve management of adult education program 

in the zone?  

2. What supports are provided by the woreda education offices and zonal education 

department to strength the management capacity of the adult education centers 

coordinating committee members?  

3. What are the major challenges that have been hindering the effectiveness of adult 

education management program in the zone?  

1.3.  Objectives of the Study  

The study has the following general and specific objectives.   

1.3.1. General Objective     

The general objective of the study is to assess practices and challenges of management of 

adult education program in Hadiya Zone, SNNPR.  

1.3.2. Specific Objectives 

More specifically, the study focuses on the following specific objectives:  

 To examine the level of participation of stakeholders in planning, implementing and 

managing adult education program. .  

 To investigate the extent of adult education centers in practicing appropriate strategies 

for the implementation of adult education program.  

 To identify supports given by the woreda education offices and zonal education 

department to strength the management capacity of the adult education centers 

coordinating committee members. 
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 To identify the major challenges in the management of adult education centers to 

achieve their objectives  

1.4.   Significance of the Study  
 

The findings of this study hoped to be significant in providing valuable information about the 

current management status of adult education program, the practicing situation of the program 

and the major factors that affect the effectiveness of the program in the Zone. It may also help 

for those responsible bodies of the program of take some measures and solutions to the 

problems. Finally, the findings of the study may help as a stepping stone for further research 

on this issue by indicating the direction of the problems.  

1.5.  Delimitation of the Study  

The study would have been sounder if it includes all woredas found in Hadiya Zone. 

However, because of scarcity of resources, such as time and finance, it was delimited to three 

woredas: Soro, Lemo and Hossana Town Administration.  

Furthermore, the study is also delimited to the assessment of the practices and challenges of 

the adult education program management in the Zone. 

1.6. Limitation of the Study  

Some of the limitations faced in the study were financial constraints, lack of means of 

transportation and some of the respondents were not cooperative to fill the questionnaires on 

time and consequently the student researcher was forced to go the centers more than two 

times to get questionnaires back. Despite these limitations, the study was plainly managed and 

completed. 

 

1.7. Definitions of Key Terms 

  

Adult: - Is a person who performs socially productive roles and who has assumed   primary 

responsibility for his or her own life (Darkenwald and  Marriam, 1982).  

 Adult Education: - an instructional program for the under educated adult planned around 

those  basic and specific skills most needed to help him function more adequately as  

a member of a society (Darkenwald and  Marriam, 1982). 
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 Facilitators: trainers who facilitate the learning program of adult earners  

Woreda:-  a division or area marker off, established for administrative purposes with 

defined authority and responsibility, between kebeles (the smallest administrative 

level) and Zone. 

Zone: - an intermediate administrative level between region and woreda. 

1.8.  Organization of the Study  

The study is divided in to five chapters. The first chapter presents the background, statement 

of the problem, objectives of the study, basic research questions, and significance of the 

study, limitation and delimitation of the study. The second chapter treats the review of related 

literature. The third chapter discusses research design and methodology of the study whereas 

the fourth chapter deals with presentation and interpretations of data. Finally the fifth chapter 

provides summary, conclusions and recommendations to the study.  
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

This part deals with the review of the literature concerning practice and challenges of 

management of adult education. In order to establish a theoretical frame work for the 

problem, the current state of knowledge related to the study is reviewed from the available 

literature.   Thus, the main topic and subtopic areas that are critically examined and discussed 

through this part are the concept of adult education, historical overview of adult education in 

Ethiopia, implementing adult education program, common features of the best 

implementation practice of the adult education program, current situation of adult education 

implementation in Ethiopia, challenges in the implementation of adult education program, and 

the other sub-topics will be presented.  

2.1. The concept of Adult Education 

UNESCO International Conference on Adult Education (1976), as cited in National Adult 

Education Adopted Strategy (2006) the following definition: “Adult education denoted the 

entire body of organized educational processes… by which people considered adults by their 

society develop their abilities, enrich their knowledge, import their technical or professional 

qualifications and turn them in new direction…” 

It is, however, useful to agree up on how this broad concept is understood in Ethiopia context. 

ESDP III explains that the adult and non-formal education programs basically focused on 

literacy, numeracy, and other relevant skills to enable learners to develop problem solving 

abilities and change their lives. The two components listed in ESDP III for adult education 

are: - Literacy program for youth and adults aged over 15; and basic skill training for training 

centers. 

In preparing a global report for the sixth international conference on adult education (held in 

Brazil in May 2009), UNESCO used national reports of member states on the development 

and state of adult learning and education since 1997. The reports have discussed national 

policy priorities and practices in the areas of adult education and narrated stories of successes 

and challenges. As the national reports show, while adult education policies of the developed 

countries are broader in scope and incorporate ideals of lifelong learning as a strategy to deal 
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with challenges and opportunities of globalization, most of reports from Africa maintain 

literacy education and livelihood skills trainings as major components of adult education 

(Aitchison & Alidou 2009).  

The idea of lifelong learning in developing countries, if at all exists, is equated with basic 

education for all (Torres 2001).  

Therefore at least in this area, “a global social divide tends to emerge, with lifelong learning 

in the first and second word whereas the third world struggles with meager resources even to 

ensure basic adult literally provision (Belanger, Duke & Hinzen 2007,). 

Nevertheless, it may be argued that this is an unsubstantiated division. Indeed, there are 

convincing reasons for developing countries like Ethiopia to adapt lifelong learning principle 

in their educational policies and practice. 

 2.2. The Need for Adult and Non formal Education   

Adult and Non formal education as explained in the definition are any educational activity 

that outside the formal education system. The adult and non formal education approach has 

wide acceptance in developing  countries where the illiteracy rate is very high, and it is taken 

as an a emotive to educate citizens who couldn‟t be able to get the opportunity to learn in the 

formal education programs due to various reasons (Veramu, 1997). For instance, in 

Bangladesh it was possible to teach millions of unschooled children, youth and adults in areas 

where they were living, by using the non formal education approach (Mamo, 1999).  

In the adult and non-formal education approach, it was also realized that there is the 

possibility to teach contents that could be difficult to teach in the formal education approach. 

In addition, the adult and non –formal education system creates situations that could enable 

the teacher, to relate the lesson to the day to day life of the learner. Besides, there is the 

chance in the adult and non-formal education system to make learning hours more flexible 

based on the feelings of participants and to identify teaching methods that best suits the adult 

learner (Mamo,1999).  In general, adult and non- formal education could enable to reach the 

poor and uneducated in places where they are living, with a program that doesn‟t affect their 

day to day life style. Adult and Non formal education has the advantage to solve immediate 

problems of the learner, particularly in developing countries, where the target group in 
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education is the adult population.  Adult education mainly encourages participants to get more 

success in their lives (Veramu, 1997). Thus, the adult education is a process where individuals 

that assume an adult status in the community are learning with the aim to bring change in their 

knowledge attitude, beliefs and skills (Darkend and Merriam, 1982).  

In developing countries  because the majority  of the population is illiterat5e, the adult 

education program mainly focuses on teaching basic education that is literacy skills (3-R‟s) 

environmental education, health and sanitation. 

These subjects are assumed to create the opportunity for the improvement of adult‟s life and 

to make them more productive.  

2.3. Historical Overview of Adult Education in Ethiopia  

2.3.1. History of Adult Education  

Modern secular   education was introduced in Ethiopia with the establishment of Menelik II 

School at Addis Ababa at the beginning of the century (Tekeste, 1990). After the opening of 

Menlik School several other schools were constructed in different parts (provinces) of the 

country in which the expansion continued till the present day.  

2.3.1.1. Adult Education in Imperial Ethiopia  

In the public notice of the proclamation, every illiterate citizen of the country whose ages are 

between 18-50 was requested to learn in the nearest government, private schools or to hire 

private literacy teacher that could teach them basic education (Hailegebriel, 1971). At this 

period subjects to be taught were reading and writing in Amharic. All government, Private, 

religious and charity organizations were also requested to show their cooperation and support 

in the implementation of the program (MoE, 2000).  

In Ethiopia prior to 1974, several agencies and organizations were participating in the adult 

education program. According to Yalew (1996) the main contributors in adult education and 

their programs were:-  

a) Government sponsored adult literacy programs; include activities of MOE, Ministry of 

National Community Development and the armed forces.  
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b) Church and Mission sponsored programs that were supported mainly by Ethiopia 

Orthodox and Evangelical church.  

c) Voluntary Organization i.e. National literacy campaign organization, Ethiopia women 

welfare Association, Youth and women Christian association  

d) International agencies (UNDP and UNESCO) also supported work oriented adult literacy 

projects (WOALP), which were aiming at to bring over all social and economic 

development in the country.  

According to Hailegebriel (1971) the main objectives of agencies that sponsored adult 

literacy programs in Ethiopia were:-  

1. To eradicate illiteracy out of the country. 

2. To assist illiterates on voluntary basis.  

3. To educate the uneducated and to enable them to be participants and contributors in 

     economic activities. 

4. To implement the proclamation issued by the government in to practice.  

5. Due to the moral responsibility that literates have to teach the illiterates.  

6. To make private organization more profitable.  

At the first level, the above-mentioned organizations were teaching illiterate adults reading 

and writing (in Amharic), and at the second level, arithmetic and English were provided. 

Moreover, some institutions train participants in vocational training which is mainly about 

Hygiene and Home economics (Hailegebrial, 1971).  

The major problems that faced these programs were the following:  

1. The program was mainly emphasizing on reading and writing.  

2. There was shortage of teaching materials and teaching aids.  

3. Budget was not allocated for teachers.  

4. Voluntary teachers were discontinuing teaching and they weren‟t carrying out the 

program seriously.  

5. Most of the programs were conducted dominantly in urban areas.  
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6. Lack of cooperation from government authorities.  

7. Cultural problems (women weren‟t participants).  

8. Cooperation among  agencies and literacy program centers  

9. The work- oriented Agriculture Education program was designed to reach only small 

number of people.   

The above stated limitations of the programs were the main causes for adults to discontinue 

their participation particularly in the rural areas (Hailegebriel, 1971).  

In general during this period adult‟s education program wasn‟t taken seriously. Hence, 

although adult education has long history in the country, it couldn‟t be able to show 

remarkable contributions in improving the literacy rate. Consequently, over 90% of the 

population was illiterate in 1974; the year let the overthrow of the imperial system (Tekeste, 

1990).  

2.3.1.2. Adult Education in Socialist Ethiopia (1974 – 1990)  

During the outbreak of the revolution over 90% of the population in Ethiopia was illiterate 

(Tekeste, 1990). Because of this, it was assumed that it would be difficult and impractical to 

bring change and development in a country, where the majority of the population is illiterate. 

Programs that were designed to spread education among the people were aiming at raising the 

political consciousness of the people and to make them participants in the economy of the 

country.  

Major literacy programs practiced to educate adults in this period include:  

 Development through cooperation campaign  

 Basic Development Education  

 Community Skills Training Centers  

 The National Literacy Campaign  

A) Development Through Cooperation Campaign (Zemecha)  

It was the first action of the government taken to spread education among the rural people of      

Ethiopia. Participants of the campaign were secondary school students (grade 11 & 12) 
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university students, members of the Army and teachers in the secondary high schools and the 

university (NLCCC, 1984). This campaign was believed to be able to raise the political 

consciousness of the people and prepare them to lead a “Socialist” way of life.  

However, one of the main objectives of the campaign was to carry out literacy program, 

which was intended to achieve the following goals (NLCCC, 1984).  

1. To enable the rural adults to read and write in Amharic.  

2. To help the newly literate to be able to express themselves through reading, 

writing and to strength and widen their political consciousness.  

3. To enable the people to use number in solving problems that is related to their 

daily life.  

4. To teach Amharic (the official working language) to other language speakers in 

the      country. 

The development through cooperation campaign (Zemecha) was implemented for two 

consecutive years (1976 and 1977). The achievements of the campaign were stated by 

NLCCC (1984) as: - the Zemeda Brigades registered over three-quarters of a million people, 

of whom 160,000 eventually finished the literacy course. “Moreover, in this campaign the 

experiences obtained in the production and distribution of teaching materials and the skills 

gained in coordinating campaign activities were valuable to conduct other similar National 

literacy campaign.  

B) Basic Development Education  

These institutions were established to improve skills of the rural male adult population 

(NLCCC, 1984). The main objectives of the program are:  

1. To help communities start their own basic services using as much as possible 

their own man power and resources.  

2. To introduce basic technology to help improve conditions of life in the 

communities and  accelerates development.                                    

3. To conduct literacy and post- literacy programs in their area and run reading 

rooms.  



13 
 

According to Tasew et al. (1995), in order to confirm the implementation and acceptance of 

the training in the community, basic development education requires working closely with the 

communities for extended period of time. Consequently, Basic development centers were 

established in and around the former peasant agricultural cooperatives. But, at the final days 

of the socialist government, various working materials and properties of these centers were 

looted, which lead to the closure of the program in almost all regions of the country. 

Generally, though Basic Development Education centers were established with attractive 

objectives the achievements obtained were not as such significant and visible.  

C) Community Skills Training Centers (CSTCs)  

The need to provide skill training for adults was recognized prior to the outbreak of the 1974 

popular uprising and the beginning of Derg regime. These institutions were established to 

serve as centers for developmental activities in rural areas. The skills obtained from these 

centers are assumed to be useful for community development activities and self – 

employment.  

Hence, the objectives of community skill development centers was to provide knowledge, 

skills and attitudes to the rural population that could enable them to be full-participants in the 

economic, social, political and cultural developments of the country (MoE cited in Tassew et. 

al, 1995). The community skill development centers were established to: 

1. Raise the level of indigenous skills and introduce new knowledge and skills for the 

    development of rural communities.  

2. Help self employment and community development work.     

3. Introduce basic technologies for people‟s needs and conditions.  

4. Provide community and family   living knowledge and skills, in order to achieve higher 

   standards of living.   

Although there were several problems that encountered the training programs, community 

skill development centers have contributed a lot in the skill development of the rural people. 

Almost all studies conducted to evaluate activities of community skill development centers 

recommended that to make effective training the problems of community skill development 
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centers must be solved, which are : provision of adequate finance, provision of raw materials, 

the selection of trainees, etc (MoE cited in Tasswe et. al, 1995).  

D) The National Adult Education Campaign  

In Ethiopia, although secular modern education was started a century ago and attempts were 

made to spread formal education in the country by government, non- government, private and 

religious institution, to realize the eradication of illiteracy and to have literate citizens wasn‟t 

found to be a simple task. Hence, the new government which assumed power after the 1974 

revolution decided to launch a massive nation- wide literacy campaign (Tasew, et.al, 1995).  

The National literacy campaign was designed to achieve the following objectives: 

1. The eradication of illiteracy from all urban areas and their surroundings (Short range 

plan).  

2. The total eradication of illiteracy from Ethiopia (Long range plan).  

3. The use of literacy as a means of acquiring scientific theories, concepts and skills for 

    effective participation in economic, social and political affairs.  

4. To apply literacy in everyday activities to improve living conditions.  

5. To lay the foundation for continuing education.  

To legalize these objectives a national Literacy campaign Coordinating Committee (NLCCC) 

was established in which Ministry of Education was made committee chairperson. The 

NLCCC holds 28 representations of government agencies, mass organization, professional 

associations and religious institutions Moreover, the NLCCC has an executive committee, 

which was responsible to plan, coordinate and implement activities of the campaign. In 

addition, the NLCCC had also 4 (four) different sub committees, which were responsible for:-   

- Educational materials procurement; 

- Recruitment, training and placement of teachers;  

- Propaganda and aid coordination;  

- Data collection, supervision and certification  



15 
 

 Committees and sub- committee were also established at the region, provincial, district and 

local levels to perform activities, which were similar to the central committee (NLCCC, 

1984,p.17).  

2.3.1.3. Adult Education after the Socialist Period  

After the fall of the socialist government in May 1991, the administrative structure introduced 

in Ethiopia was a Federal system.  

Following the introduction of the federal government system, decentralization of authority 

was implemented based on the proclamation that empowered the newly organized regions to 

manage their own affairs (MoE cited in Tassew et. al, 1995, p.12).  

Consequently, among sector offices established in the regions, the Education Bureau was one, 

and it was responsible for formal and non- formal education activities in the region.  

2.4. The Concept and Definition of Management 

Management has been defined as the process of getting things done through and with people. 

It is the planning and directing of effort and the organizing and employing of resources 

(both/human and material) to accomplish some predetermined objective (Reiley,1939).  

Management is the process of planning directing; controlling, coordinating and influencing 

the operation of an organization to obtain (achieve) the desired result of an organization. It is 

an art of getting done a job through others for benefit of the organization and the employee‟s. 

When managing an adult education organization, it is important to remember that it is a 

service that is people oriented and that is existence depends on the good will and generosity of 

stakeholders. The managerial skills required therefore include networking, sharing 

information, alliance building,   managing volunteers, and creating a participatory 

environment (Waigvchu, 1999).  

Management has been recognized as a vital force that helps the teaching - learning process to 

become effective. Nowadays the need of effective management has begun to be emphasized. 

It has been clearly specified in the Education and Training policy of Ethiopia (MoE, 2006), 

the educational administration and management will be professional, based on demonstrated 

ability and participatory in character.  
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According Leithwood et al (2006) leadership/ management is the most important factor 

influencing what students learn at school, after the quality of the curriculum and teachers‟ 

instruction and controlling for the socio- economic background of learners. There is virtually 

no documented instance of an underperforming school beings turned around without the 

intervention of a talented leader/ manager. Although many other factors may contribute to 

such turn around, leadership is the catalyst for unleashing the potential and capacity that 

already exists within the organization. Thus, effective leadership is critical to school 

improvement and change of organization.  

When educational organizations prepare to meet the need of their stakeholders and if they are 

to secure protection against the work demolished or decline effective management and 

organizations is important, much enough might have been said to substantiate the view that 

effective management in organizations is central to the well being of an organizations.  

Educators perceive organization management is not the responsibility of principals/ 

coordinators/ alone managers are those who are located at/ or near the organizations hierarchy 

are becoming increasingly concerned about the fact that people at all levels of the 

organizations are  engaged in some management activities and can been titled as managers 

(Theodore, 2011).  

2.5. Implementing Adult Education Program   

In implementing any educational innovation, there are three inseparable factors, namely: 

people (change forces), curriculum (Program), and organization/ institution (Marew, 2000). 

For the sake of simplicity as per the purpose of the study, however, these factors have been 

briefly discussed under two sub-sections in this paper: Agents of implementation and 

Availability of Curricula Materials. These are believed to have direct acquaintance with the 

basic learning needs of children and the demands of parents/ community, which in turn 

constitute a common and universal human responsibility, requiring local, regional, national 

and international solidarity and cooperation.  

2.5.1. Agents of Adult Education Program Implementation  

In adult education program implementation, people are central. Unless concerned people 

understand, support and complement the program, failure is unavoidable. The prime reason 
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why innovations and reforms fail to achieve their potentials is that they do not receive 

adequate support of stakeholders (people). This confirms that human capital has a unique and 

decisive role in adult basic education program implementation. The critical support according 

to Buchert (1998) is „…that which comes from below not from powerful patrons and sponsors 

but from those responsible for implementation‟.  

Equally, the abilities of implementers at the grass root level and the enthusiasm for 

improvement determine the extent of the success of adult basic education program 

implementation. For example, the Escuela Nueva of Colombia was understood in terms of the 

actions of teachers to promote self- directed learning by children (reform as what happens) 

rather than as an idea of the designers (reform as proposed or invented), Buchert (1998). 

During its most successful stage, the innovation was implemented by people who identified 

themselves with the idea. In later stages, international agencies and the national government 

worked side-by –side replicating   the form rather than the substance of the program, with lack 

of sufficient attention to the issue of international and ownership of the reform (Buchert, 

1998).  

It is undeniable that high officials or decision makers can establish standards for curricula, 

Examination criteria and attendance and promotion policy. External agents also support the 

implementation process technically and financially. 

Both, however, cannot control what happens in each learning centers/ classrooms. What 

happens in learning centers/ classrooms is determined by the actions of teachers and their 

support systems and commitments (Lock heed, Verspoor, et.al, 1991). Practically, adult 

education program facilitators recruited from the local area are more likely to have a higher 

level of commitment for a lower salary than those who come from distant places and other 

high officials (MoE, 2000).  

Thus, the recruitment, training, and allocation of adult education facilitators and the whole 

implementation process of the program have necessitated emphasis on “Partnership” to bridge 

the gap between the capacity of governments to finance education and the needs of the 

education sector. This implies that the implementation of the program requires the 

participation of government, parents/ community, and non- governmental organizations that 

are found in the respective localities (Buchert, 1998).  
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When planning and implementing their respective adult education program, therefore, 

government agents have to be very much in the „driver‟s seat‟. They have to act as key change 

agents. This is because, they have a unique obligation to provide basic education for all 

children and for ensuring adequate financing of basic education (World Bank,1999; 

UNESCO, 2000). This of course, is not to say that government along can possibly satisfy the 

high demand for basic education. The job of strengthening basic education is too big for any 

single institution and too important to be left to one perspective only. What is specifically 

expected of government agents, is the initiation of partnerships at all levels: among all sub- 

sectors and forms of education; between education and other government departments, 

including planning, finance, agriculture, media agencies, health, labor and social affairs; 

between government and non-governmental organizations, the private sector, local 

communities, religious groups and families(World Bank, 1999). As to World Bank, 

government agents are also expected to regulate the sub- sector by preparing workable 

implementation guidelines, defining curricula, setting standards, monitoring performance, and 

accrediting institutions.  

By so doing, government agents should strengthen leadership. Pratt (1994) has presented 

Lightfoot‟s observation that “What often perceived as solitary leadership … is fueled by 

partnerships and alliances with intimate, trusted associates” and non-governmental 

organizations. Particularly, non – governmental organizations and Philanthropic foundations 

have a large role to realize the adult education programs in some selected countries, Tietjen 

(1991) has also concluded, “Nearly all the non-traditional approaches… were implemented by 

NGOs”. NGOs fund and implement many of the programs in many countries including ours.  

As an instance, in the academic year 1999/2000, fifteen NGOs had a total student population 

of 35,623, of which 4371(12.2%) were children of age 7-14 years old in Ethiopia (FAWE, 

2001).  

Overall, common goals, consensus on strategies, co-ordinations and working relationships 

among concerned people and organizations need to be established so as to promote effective 

implementation of the program. This can be built up on the principles of trust, partnerships 

and transparency among all the stakeholders, which in turn ensure their commitments and 

contributes to linking adult basic education program provisions to working life; and to take 
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full advantage of the changing environment that community service provides for increasing 

opportunities for employment and/or making a living. It is thus, the responsibility of the 

people or organizations (governmental as well as non- governmental) in a particular country 

to create suitable settings for good partnership that promotes successful implementation of the 

program.  

2.5.2. Common Features of the Best Implementation Practices of the Adult 

Education 

The implementation practices of the Adult Basic Education programs described above have 

several things in common. Above all they share two things: innovative approaches responsive 

to and founded on the realities of out- of school children‟s lives; and multi-dimensional 

approaches for cost saving without quality reduction (Buchert, 1998). They employ 

interventions that target to overcome several barriers to children‟s learning and make 

education both available and accessible to them.  

Virtually, all educational activities are labor intensive and personnel costs in the formal 

education program account of over 95 percent of the total cost. Current strategies all over the 

world focus on reducing the direct and indirect costs of schooling and mobilizing community 

support (ESSSR, 1998; Lockheed, Verspoor , and associates, 1991). All the practices 

implicitly or explicitly employ the cost reduction strategies without significantly altering the 

desired effects, or enhancing effectiveness without increasing costs. Among such strategies, 

reducing the length of schooling (although not all authorities would agree, Thorndike, 1980; 

in Bishop, 1989), increasing class size within reasonable limits, double and multi-shift use of 

facilities, multi- grade and multi- grouping classes, and all year utilization of facilities can be 

cited  

Bishop (1989,); Lockheed, et al (1991); and ESSSR (1998) support the cost reduction 

mechanisms particularly through: low capital investment (using borrowed or low-rent   

facilities):  

Low operating cost (using part-time instructors, facilitators, volunteers, local people with  

special skills) and community participation- generating some income or in-kind contribution 

from program participants and activities.  
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All the practices in one way or another utilize the advances in pedagogy, psychology, 

educational technology etc to reduce the normal years of primary schooling without 

significant loss of quality and standard. This confirms the number of years of schooling that is 

critical; it is the quality of schooling that matters. The programs address the limited time that 

learners have to devote to schooling and the costs their parents face in sending them to school.  

Overall, they provide (Bishop (1989) :  

i. Free education that has no hidden direct costs for materials, tutoring, uniforms;  

ii. Classes at convenient places, times and schedule;  

iii. Condensed primary school curricula that both shorten the time requirements and also 

    acknowledge the relatively truncated time frame children have to devote to 

schooling;  

iv. Chances for community participation that leads to ownership through joint planning, 

implementing and evaluating;  

v. Recruiting teachers locally and training them; 

vi. Appropriate pedagogy introducing the children to structured learning through games, 

songs, stories, etc, in a relaxed learning environment;  

vii. A friendly classroom environment that allows for individual success and personal 

validation; 

viii. Quality instructional materials that are interest and reflect children‟s daily lives; and  

ix. The opportunity to matriculate into comparable formal primary school.  

2.5.3. Determinants for Quality Adult Basic Education Implementation Practices   

(DVV No 33, 1989) journal stated about the objectives of ABE, the new training/teaching 

programs and curriculum designed by VTDC (Vocational training and Development Centre) 

is taken as model (sample) for implementing quality of adult basic education.  

2.5.3.1. Selection of Facilitators and Trainings  

Most appropriate to the particular age-group of the target   learners – the training system 

should concentrate on the direct situations of the target community- after the training process 
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has been completed; activities to promote job- creation   and following process should be 

carried out continuously (DVV, 1989). In some vocational training, the trainees may already 

have some background knowledge, but they may lack basic knowledge and skills in 

marketing, designing, and applying other needed skills.  

In this case there will be no need provide training to the trainees, but instead, they should be 

provided with guidance and counseling through the use of learning media in this particular 

training courses. Employment development in the rural community (micro planning) should 

involve the community baseline data so that target goals and procedures can be identified. As 

cited in Sing and McKay (2004)UNESCO (1997) identified that within a range of quality 

indicators the availability  of competent to develop, organize, promote, teach and evaluate 

modes of learning for adults as being fundamental to the successful implementation of adults 

education policies and programs. It stressed the importance of quality training that would 

enable adult, educators to acquire the theoretical understanding particular abilities and 

personal qualities need to execute their roles. There is a real need to improve the quality of 

literacy and non formal education for adult and young people and it is important for policy- 

makers to think of few approaches to training adult educators and literacy workers. 

2.5.3.2. Application or Relevant Curriculum and Content  

As cited in (DVV No 33, 1989), the learning curricula should be developed so as to enable the 

learners to apply their knowledge and skills in their day – to –day life. The learners should 

decide to select their own vocation and they should be able to identify appropriate jobs that 

they think could produce more income.   

Taking into consideration the concepts and criteria derived from the studies of their other 

developmental projects, the VTDC, then, has developed its programs and structures so as to 

be more appropriate to the needs and background of the people in the target border areas. To 

develop new curricula and structures for the training programs the VTDC has considered the 

concept and guidelines which can be illustrated as follows.  
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                             (Source; Adapted from: DVV No.33, 1989) 

The VTDC has to work the development of more appropriate curricula by inviting the 

business owners in the rural areas such as the dress making and engine repair shop owners to 

come for an interview and to help identify the learning contents as well as the application of 

each particular course. After the appropriate contents are identified the basic life skills such as 

marketing, management and planning which are significant for the self- employed are also 

included in the training procedures.  

It is obvious that the content of basic education should be determined by the culture of the 

society in which it takes place. It is equally true of subject content in history, geography, 

literature, music arts and crafts. In every country there should be a Curriculum Revision body 

continuously ensuring that all syllabus and text books reflect accurately the local culture 

rather than copying or applying from other countries. Throughout the world today, activity is 

the key word. Learning now knows to be quicker and surer when achieved by doing, not just 

by listening and looking. Therefore, the method of ABE should be practical than being 

theoretical. (DVV No. 33,1989)  

2.5.3.3. Provision of Learning Materials   

A content area may be presented through any one or all of the different types of learning 

materials that are generally recognized as useful for literacy program (ACCU, 1992). These 

are:  
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 Motivational materials- these materials are designed primarily to catch the interest of 

different groups of people so that they will be induced to participate in the literacy 

program. Motivational materials are important for the actual learners and other to elicit 

support for the success of the program.  

The two categories of motivational materials are: Printed materials like posters, illustrated 

pamphlets or broachers, comic strips and write- ups and non printed materials like films, 

filmstrips, radio plays, video plays, etc. 

 Instructional materials: These materials are usually packages of different sorts such as 

initial primers, work books, teacher‟s guide, posters, audio- visual aids, among others. 

These are uses during the actual teaching/ learning sessions. These materials are very 

important in imparting the contents to achieve the objects of the program.  

 Follow- materials: These materials are written for the post-literacy stage when the neo 

literate is expected to apply his/ her literacy skills to add to his/ her knowledge and for 

reading pleasure. The learning materials should reinforce literacy skills acquired earlier 

for the improvement of quality of life.  

The material should also provide access to new information and technology. These should 

also make the neo literates enjoy learning more. By and large. Follow- up materials should 

give neo-literates opportunities to enhance their reading and cognitive skills.  

 Linkage of Formal Schooling : As cited in Alan Rogers(2006), Ahmed (1982) drew on 

three main discourses of the time, None Formal education (NFE), do schooling and 

lifelong education with a courtesy not towards recurrent education: “Formal, non formal 

and informal nodes of learning can and should constitute the building block of a nation- 

wide comprehensive learning network in each country cemented into one meaning full 

mosaic by the concept of lifelong ad recurrent learning opportunities for all”. Effective 

linkage needed to be built between the two sectors of education, especially in terms of 

training programs, institutions, linkage between children and adult participants, and drop 

outs (Hallak, 1990) and IBE pointed out that „in reality, positive collaboration between 

Formal education and Non formal education would require that they be perceived as 

distinct forms of a great whole- which is education, designed to serve the need of society” 

(Bacquelaine & Raeymakers, 1991).  
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 Management of Adult Basic Education: Adult education is founded up on the needs of 

the beneficiaries and requires multi-sect oral activities. Adults will be encouraged to learn, 

only if they found the program related to their life, problem –solving and brings about a 

change in their life style (MOE, 2008). Prevalence of strength and coordinated 

management and organization will enable these limited efforts to be expanded and 

sustained. Hence it is necessary to provide the sector with a coordinated management 

through coordination of relevant ministries for agricultural and rural development, health. 

Women‟s affairs, youth and sports, labor and social affairs and thereby organizing adults‟ 

education in a strengthened and coordinated manner based on the decentralized 

administration system of the country.  

With membership of the above mentioned ministries, a national adult education leading/ 

management bodies will be established at federal level. Demarcation of duties and 

responsibilities of the federal and regional bodies will be developed in line with the 

decentralized government structure. Also tangible plans to strength and support different adult 

education programs will be developed at all levels.  

At regional and woreda levels, adult education management body will have similar 

composition to the federal body, involving the respective bureau and offices, however, 

regions may change the mix based on their real conditions. Adult education coordinating body 

will be also structural at all levels (Federal, Region, Woreda ) of the education sector, in a 

strung then manner. 

2.6. Planning, Monitoring and Evaluation of Adult Education  

Planning is a prerequisite for reaching one‟s goals planning must happen prior to 

implementation and evaluation. After careful planning, implementation of the plan follows, 

then, finally, an evaluation to determine whether the planed goals were met. Planning is 

important in all aspects of adult education organization‟s operations. For example, the manger 

needs to plan for the effective and efficient use of the various resources of time, capital, labor, 

facilities, technologies, and so on (Mc Kay, 2008).  

Bantie et al (2004) discussed that planning is the first function that all managers engaging 

because it lays the foundation for all functions, it defines the goals and alternatives. It maps 

out courses of action that will commit individuals and the entire organization for the future 
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time to come. Therefore, in an adult education planning, implementing and evaluating all 

stakeholders of the adult education center must participate and they agree to work together for 

its effectiveness.         To sum up planning is a vital for efficient management, organization 

and coordination. Effective planning helps an organization school to achieve its goals. It 

includes all the activities that should be formed by the adult education centers.  

Monitoring is an internal management process of continuous control of inputs, process and 

outputs, process and outputs in order to identify strength and weakness, formulate practical 

proposal for action to be taken and take the necessary steps to reach the expected results 

(WESO, 2007). On the other hand, MoE (2003) defined monitoring as a process to ensure the 

implementation is effective, standards is maintained and the program continuous to meet the 

actual needs of all group. Evaluation is a process by which the values of an enterprise are 

ascertained. It carries the process at least one step further and involves the comparison of the 

status of the objectives and its constituents with some expected value, outcome or standard ( 

Dull, 1980).  

Moreover, the purpose of monitoring adult education is for the stakeholders to have   timely 

and relevant information about an ongoing program me to help them in decision making.  

The purpose of evaluation is neither to lay blame on poor performers nor to prove cause and 

effect rather, an evaluation examines the process to determine what is working and what it not 

working (Mc Kay, 2007).  

Furthermore, in monitoring the teaching process, the main objectives are observing teachers, 

students in the classrooms and the school as a whole; collecting records on teachers and 

students academic achievements; talking with teachers, principals, students, parents and 

community leaders, and participating in team teaching , planning and meeting (Cummings, 

2002). To sum up, monitoring is a part of management, continuous process; deal with 

identifying strengths and weakness and making proposals for action; result oriented and 

involves in taking action. Evaluation is a process of celebrating success and identifying 

weakness to improve future planning.  
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2.7. Major Challenges in the Implementation of Adult Education Program  

Adult Basic education program as mentioned above enables the adult top have independent 

personal contact. It is “… a struggle against poverty and hence, simultaneously for social and 

economic development, justice, equality, respect for traditional culture and recognition of the 

dignity of every human being” (Muller, 1997). However, even though literacy contributes for 

development there are various problems that arise in the implementation of the program. 

According to different writers‟ assumption, the main reason that problems arise in the 

implementation process is due to lack of participation among literacy organizers, participants, 

and teachers.  Hence, according to David (2001, it is essential to consider the involvement of 

all groups of participants (organizers learners, and educators) in the planning stage.  

Among the major challenges identified from different adult education programs, some are 

(David, 2001). Listed as follows: 

1. Deficiencies in planning program.  

2. Inadequate teaching materials.  

3. Lack of coordination and delays in implementation and decision making.  

4. The staff turnover because of low motivation and payments for coordinators and 

literacy teachers. 

5. Inadequate training of teachers.  

6. The voluntary teaching and attendance- a strategy which leads coordinators, 

participants     and tutors, not to take the activity seriously, and resulted high dropout.  

7. Poor research activities on issues related with the program.  

8. Inadequate budget allocation for the program implementation.  

As a solution to the above listed and other related problems in literacy programs, different 

recommendations and resolutions were suggested and passed in seminars organized at 

different time and places.  

Among these recommendations David (2001) summarized few of them as follows:  

1. National commitment and support for any literacy effort;  
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2. Adult education professionals should be hired to lead, direct and evaluate the literacy 

program at national, provincial, district and village level;  

3. Salaries for these professionals should be commensurate with their qualifications, in 

this way; staff retention would be enhanced; 

4. To publicize literacy program objectives to the community; 

5. People‟s differing needs must be considered in the planning and coordination stages; 

and  

6. Authorities should use experiences obtained in the program implementation for the 

     improvement of other programs. 

2.8. Current situation of Adult Education Implementation in Ethiopia   

Adult education is an educational process directed at rising knowledge and skills of citizens 

aged 15 year and above starting from  the basic reading writing and computing skills in an 

organized manner(MoE,2008).  

Human resource development will take the first priority to take our country out of the current 

low level of development to an accelerated and sustained development. It is clearly   stated in 

different development policies and strategies that there is a necessity to build the capacity of 

the economical active human power (the youth, and the adult) through education and training 

in order to increase productivity by proper utilization of land and other material resources. 

But, adult education is still engaged with problems accumulated through years.  

These visible problems are: 

 Inequitable distribution of adult education;  

 Imbalance resource allocation for adult education;  

 In available of appropriate organization to lead adult education; 

 Low level relevance and quality of adult education; and   

 Unsatisfactory level of expansion of adult education 

2.8.1. Preparing Adult Education Program Implementation Strategies   

If an educational system is to be implemented property and its final target is to achieve its 

basic human, material and financial requirements should be fulfilled. Obviously, budget 
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allocated for the education sector by the government is increasing from time to time. But the 

corresponding share for adult education has been very low. Personnel assigned at the different 

levels for the subsector are very few in number and without appropriate training in the area. 

Therefore, it is believed that a coordinated and strengthened implementation of adult 

education requires fair budget and human resource allocation (MoE, 2008).  

According to MoE (2008), adult education program implementation strategic directions are:-  

 Creating awareness on the significance of adult education among stakeholders;  

 Building the capacity of facilitators, supervisors and other experts;  

 Creating favorable and sustainable learning environment by providing adequate 

educational materials and teaching aids;  

 Design the curriculum with participation of all stakeholders (ministries, training 

institutions, regional states and non- government organizations);  

 Allocating budget and human power required for organized implementation; 

 Establishing quality and relevant adult education system; and  

 Building sense of ownership among the society by ensuring its active participation 

in the establishment and management of adult education centers.  

2.8.1.1. Establishing and Capacitating Institutions for Adult Education  
 

According MoE (2008) in order to implement adult education program effectively 

establishing and capacitating institutions for adult education in all levels is very crucial. Adult 

education is founded up on the needs of beneficiaries and requires multi-sectorial activities. 

Adults will be encouraged to learn, only if they found the program related to their life, 

problem- solving and brings about a change in their life style. However, adult education 

programmers carried out in the past were inconsistent, uncoordinated and hence could not 

bring the required results. Prevalence of strengthen and coordinated management and 

organization will enable these limited efforts to be expanded and sustained. Therefore:  

 It is necessary to provide the sector with a coordinated management through 

coordination of relevant ministries for agricultural and rural development, heath, 

women‟s affairs, youth and sports, labor and social affairs, and thereby organizing 

adult education in a strength ended and coordinated manner based on the 

decentralized administration system of the country; 
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 With membership of the above mentioned ministries, a national adult education 

leading management body established at federal level; 

 At regional and woreda levels, adult education management body has similar 

composition to the federal body, involving the respective bureau and offices; and 

 Adult education coordinating body; structured at all levels (federal, region, 

woreda) of the education sector, in a strengthened manner.  

2.8.1.2. Establishment of Sustainable and Effective Network and Creation of 

Partnership 

 Identification and strengthening of partnership of government and non- government 

organizations and agencies currently involved in adult education and those who have: the 

willingness and capacity to work in the sector.  

 Carrying out consultative workshops to decide on responsible bodies and responsibilities 

among the different activities in adult education.  

 Organizing discussion forums to share responsibilities accomplish activities in partnership 

and create awareness on procedures in adult education, and signing of memorandum of 

understanding.  

 Establishment of discussion forum to  properly utilize existing  network  for sharing ideas 

and experiences as well  as to develop and look in to common programs and process; 

organize a discussion forums to accomplish adult education activities in partnership and to 

discuss on work procedures; preparation of common strategy on distribution of different 

activities  

2.8.1.3. Establishment of Effective Monitoring   and Evaluation System 

 Capacitating stakeholders for monitoring and evaluation of adult education  

 Establishing management information system.  

 Establishing participatory monitoring and evaluation system.  

 Conduct periodical monitoring and evacuation program implementation with 

involvement stake holders and partners.   

 Ensuring timely dispatch of monitoring and evaluation reports to stakeholders;    

 Assuring that monitoring and evaluation processes are accomplished in line with 

adult education principles.  
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1. Research Design  

 The purpose of this study was to assess the practices and challenges of management of adult 

education program in Hadiya Zone of SNNPR. To this end, the descriptive survey design was 

employed in order undertake this study. This is because the design enables to gather relevant 

information directly from sample population, to employ simple statistical techniques and 

facilitate drawing generalization about large population on the basis of the study of 

representative sample (Best and Kahn, 1998).    

3.2.  Method of the Study  

Both quantitative and qualitative methods were used in this study. Because, they would help 

the researcher to collect and analyze data obtained from various groups of respondents. In 

relation this, Creswell (2008) suggested that, a mixed method research is a procedure for 

collecting and mixing analyzing both quantitative and qualitative methods in a single or series 

of studies to understand the research problems. 

3.2.1. Sources of Data  

In this study, the researcher used both the primary and secondary sources of data to get 

adequate information about the current situation of practices and challenges of management 

of adults‟ education in Hadiya Zone. The importance of collecting and considering primary 

and secondary, as well as quantitative and qualitative data is to triangulate, complement and 

supplement different data generated from diverse sources which finally used to make the data 

and the research result reliable (Yeraswork, 2010).  

 Primary Source; - It is used to get firsthand information concerning the current situations 

of adult  education activity from selected participants. The primary sources of data were 

adult education facilitators, primary school principals, woreda education experts, and adult 

education learners and Hadiya zone education department experts.  

 Secondary sources: - secondary data is used to compare it with the primary data and 

strengthen the data from primary sources. Hence, relevant policy documents and 
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guidelines, woreda education offices‟ statistical data reports and annual report in adult 

education centers were used in the study. 
  

3.2.2. Population, Sample Size and Sampling Technique   

The main purpose of this study is to analyze practices and challenges of management of adult 

education in Hadiya Zone. To achieve this purpose, the target population of the study was 

adult education learners, supervisors, program facilitators and coordinators of selected 

Kebeles. In addition to this, Hadiya zone education department experts and woreda education 

officials and experts were the target population from which sample selections were made for 

this study. Sample size may depend upon the nature of the population of interest or the data to 

be gathered and analyzed subject availability and most factors are legitimate considerations in 

determining appropriate sample size (Best and Kahn, 1993).  

In Hadiya Zone there are 1786 adult education centers. In these centers, there are 32,959 adult 

education learners attending the program. Among these learners 22,331 are males and 10,628 

are females. Regarding to facilitators, from the total 964 facilitators, 683 are males and 281 

are females (HZED, 2017).  

Hence, for this study, multi-stage sampling method was used to determine sample population. 

In the first stage, to make the samples manageable and representative, two woredas (Soro and 

Lemo Woredas) and Hossana Town administration was taken as samples from the zone by 

using simple random sampling techniques. This accounts 27.3% of the total woredas in the 

zone. When we see the practice of adult education system in these woredas, there are 465 

adult learners and 179 facilitators.  

In the above mentioned woredas and town administration there are 92 Kebeles. Form these 

total 92 kebeles, 11 kebeles and 27 adult education training centers are selected by using 

simple random sampling technique. In sampled kebeles, there are a total of 453 adult 

education learners. Among them, 32 of adult education learners are also selected by using 

simple random sampling techniques to give equal chance to all adult learners to be selected 

and to get manageable number of respondents. Simple random sampling method also is 

employed in the selection of 73 adult education facilitators. Moreover, 12 adult education 

experts of woreda education offices and zone education department, and 9 Primary school 
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principals are selected by using availability sampling method. Hence, the total number of 

sample respondents were117.  

Table 1: Population and Sample Size of Respondents  

 

 

No 

 

Sample Type 

 

Population 

Sample Size Sampling 

Techniques No % 

1 Primary school principals   9 9 100 Available 

2 Adult education Learners  453 32 7.1 Simple random 

3 Adult education Facilitators  179 73 40.8 Simple random 

4 Adult education experts from Woreda 

Education Office and zone education 

department  

 

12 

 

12 

 

100 

 

Available 

 

3.2.3. Instrument of Data Collection  
 

One of the advantages of mixed research method according to Creswell (2009) is the 

opportunity to employ both open and closed questions as well as multiple forms of data 

drawing on all possibilities.    

To obtain sufficient information for the study, different data collection tools were used. These 

were; questionnaires, interview, focal group discussion and documents analysis. The reason 

why there instruments would be employed is that, they are of great help to secure relevant 

information of opinions and perceptions in a structural framework from respondents and 

could cover broad range.  

3.2.3.1. Questionnaire  
 

The questionnaire that consists of both closed ended and open ended questions were 

constructed in English; later it was translated to Amharic to avoid language barriers and to 

make them easily be understood by the respondents. The Amharic version questionnaires 

were administered to facilitators. The questionnaire has different parts that address issues, like 

the main program and the respondent background information. Except to section one of the 
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questionnaires, the items in each dimension were prepared in five point interval scale (from 

strongly agree to strongly disagree or very high to very low). 

3.2.3..2. Interview  
 

Burns (1999) noted that the strength of semi-structured interviews tend to be one the most 

favored by educational researchers as it allows respondents to express themselves at some 

length, but offers enough shape to prevent aimless rambling and help researchers to get 

themes  and topics which may not have been anticipated while designing the interview.  

Therefore, so as to get additional information and strengthen the data obtained via 

questionnaires, the researcher administers semi-structured interview to 9 primary school 

principals and 9 education coordinators and experts from the Woreda education offices, and 3 

individuals from zone education department regarding the practices of adult education and the 

challenges that encountered the practices of management of adult education in the study area.  

3.2.3.3. Focus Group Discussion  

Focus group discussion (FGO):- It is a special type of group interview (Johnson and 

Christensen, 2004) which is often used to triangulate with other data collection instruments. In 

line with this, Lindlof and Tayler (2002) noted that group discussion produces data insights 

that would be less accessible without interaction found in a group sitting- listening to others 

verbalized experiences stimulates memories, ideas and experiences in participants. Therefore, 

the researcher was conducted the discussions with adult education learners at each sample 

center. 

3.2.3.4. Document Analysis  

The related documents at the zone education department and woreda education offices are 

also used as sources of information for this study. The documents were mainly reports and 

statistical data prepared for the purpose of quarterly progress evaluation at zonal level. The 

information collected from these reports also used to substantial the data that collected by 

using primary data collection tools.  
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3.3. Procedures of Data collection 

Before using data collection instruments particularly the questionnaire and interview guide 

was checked by the advisor. This was done to analyze whether the instrument would elicit 

responses required to achieve the research objectives, the content of the instrument is 

adequate, and to make sure whether the wording of questions is clear and suitable to the 

understanding of the respondents.                                  

Then the researcher requested woreda education offices for conducting the study in the 

woreda. Moreover, the consent of all respondents was secured. After that the researcher 

consults the facilitators, teachers and adult learners. Then questionnaire distributed to the 

respondents followed by an interview with three individuals. Following these procedures, the 

researcher was collected data.  

3.4. Validity and Reliability of the Instrument  

In order to make the instrument more reliable and valid, the pre-test of questionnaire was 

carried out in one adult education center. Pilot testing provides opportunity to detect and 

remedy a wide range of potential problems with instruments.   

Validity shows the linkage between the questionnaires and the objectives of the studies. 

Together relevant and necessary data, the questions should be clear and easy to understand. 

Therefore, to check the reliability and validity of the questionnaires, copies of questionnaires 

were distributed in Jawe adult education center by taking six teachers. Then the reliability 

coefficient of the scale was computed and found to be Cronbach alpha of 0.70 which was 

good for further data collection activities (Yalew, 1998). As a result of pilot test, valuable 

items were added and irrelevant items were rejected. 

3.5. Method of Data Analysis  

The data collected using instruments were described and analyzed. The quantitative data 

obtained through close- ended questionnaire were analyzed by using, frequency count, 

percentage, mean and standard deviation. The results of analysis is summarized and presented 

by tables. Besides, qualitative data obtained through key informants‟ interview, FGDs, 

documents analysis, and open-ended questions were analyzed and presented through 
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narration. Finally, based on the data collected, analyzed, and interpreted, major findings and 

conclusions were drawn.  

3.6. Ethical Consideration  

Attempts were made to formulate the research process professional and ethical. To this end, 

the researcher tried to clearly inform to the respondents about the purpose of the study that is 

purely for academic reason. The researcher introduced its purpose in the introduction section 

of the questionnaire and interview guide to the respondents, the researcher confirms that 

subjects, confidentiality were protected. In general, the researcher did not try to personalize 

any of the reaction of the respondents during data presentations, analysis and interpretations. 

Besides, all the resources used for this research appropriately acknowledged 
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CHAPTER FOUR 

4. DATA ANALYSIS AND INTERPRETATIONS 

This chapter contains the presentation, analysis and interpretation of the data. The data were 

collected through questionnaire, interview, focus group discussion, and student researcher 

personal observation. In the study, different groups of people were covered to obtain the 

necessary information. The groups that are included in the study were adult education 

program facilitators‟ /teachers/, adult education learners, primary school principals, woreda 

education office experts and officials.  

The information gathered from questionnaire was organized in tabular form and was 

interpreted by both descriptive and inferential statistics, and using percentages. The 

information gathered through interviews and focus group discussions were used to provide 

qualitative analysis in order to give answer for the basic questions which were set in the study. 

In addition, mean and standard deviation values which were computed by SPSS (version 

20.0). This method simply compares the mean values of each item with the expected mean. 

Hence, the presentation and interpretation of the characteristics are presented in tables in next 

pages.  

4.1. Demographic Characteristics of the Respondents 

The objective of this study is to assess the practices and challenges of management of adult 

education in Hadiya Zone, SNNPR. To achieve this goal the student researcher distributed 73 

copies of questionnaire to get information from the key informants on the issue under 

discussion.  a total sample of 73 teachers and all of the respondents 73 completed the 

questionnaires were taken as the study population. In addition to this, interviews were 

conducted with cluster supervisors, woreda education office experts and administrative 

officials. Moreover, the findings of the results were used for appropriate discussion and 

analysis of the study as whole in generally and in particularly for the study area. Accordingly, 

the selected variables were used for conclusions and recommendations based on the analysis 

of the study. So, characteristics of the respondents of questionnaire were presented here under 

in Table 4.1. 
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4.1.1. Demographic Characteristics of the Respondents 

 

To gather information about demographic characteristics of the respondents, five question 

items were presented in the questionnaire to be responded by adult education 

facilitators/teachers/ and it is depicted in Table 4.1. 

Table 4.1: Demographic Characteristics of the Respondents 

Table 4.1 A: To Shows Distributions of the Respondents by Sex and Age  

 

 

 

 

 

 

 

 

 

Table 4.1A above   shows distribution of the respondents by age, the majority of the 

respondents were found in the age group 26-30 years it accounts 31(42.5%), 18(24.7%) were 

in age group 18-25 yeras,15(20.5%) were in age group 31-35, 3(4.1%) were in above 50 years 

old and the remaining, 2(2.7%) of the respondents were in age group  46-50 years. Also, the 

respondents by sex, the majority of respondents were male it accounts 45(61.6%) and the 

remaining were female. that includes 20(27.4%). 

 

 

 

 

 

Variables 

 

Frequency 

 

percen

t 

 

 

Age 

18-25 years 18 24.7 

26-30 years 31 42.5 

31-35 years 15 20.5 

36-40  years 4 5.5 

46-50 years 2 2.7 

above 50 years 3 4.1 

Total 73 100 

 

Sex 

Male 53 72.6 

Female 20 27.4 

Total 73 100 
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Table 4.1 B: To Shows Distributions of the Respondents by Service, Educational Status 

and Training Conditions   

 

 

 

 

 

 

 

 

 

 

Table 4.1B the years of services   of the respondents indicate that, 26(3.65%) were 6-10 years 

of the survey; whereas 13(17.8%) were  1-5 years work experiences, 14(19.2%) were   above 

20 years work experiences, 13(17.8%) were  16-20 years work experiences and the remaining 

were 11-15 years work experiences from the result. Among total respondents, 26(35.6%) were 

finish Bsc/BA education level. The respective percentages of the respondents with complete 

diploma educational level was 21(28.8%), the respective percentages of the respondents with 

complete grade below 9  educational level was 19(26%), the respective percentages of the 

respondents with complete grade 9 -10 educational level was 4(5.5%),. Subsequently, this 

notifies that most of the respondents completed Bsc/BA educational level. Also, among total 

respondents, 51(69.8%) of respondents were untrained and the remaining were trained. 

Subsequently, this notifies that most of the respondents were untrained from the survey result.   

4.2. Organization and Staffing of Adult Education Centers 

To gather information about organization and staffing adult education centers‟ program, nine 

questions items were presented in the questionnaire to be responded by adult education 

teachers/facilitators and it is depicted in Table 4.1. 

 

 

Years of service 

1-5 years 13 17.8 

6-10 years 26 35.6 

11-15 years 7 9.6 

16-20 years 13 17.8 

above 20 years 14 19.2 

Total 73 100 

 

 

Educational status 

below grade 9 19 26.0 

grade 9-10 4 5.5 

grade 11-12 3 4.1 

Diploma 21 28.8 

BA/BSc 26 35.6 

Total 73 100 

 

Training Condition 

 

Trained 22 30.2 

Untrained 51 69.8 

Total 73 100 
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Accordingly, from the study participants in the table 4.2 above show that, the teachers were 

asked to the coordinating committee of the adult education program are fully organized, 

9(12.3%) were stated that undecided, 11(15.1%) were stated that agree, 10(13.7%) were 

stated that strongly agree, 30(41.1%) were stated that disagree but the remaining teachers, 

13(17.8%) were stated strongly disagree. Furthermore, the respondents were asked the level 

of awareness of coordinating committee to know their roles and responsibilities is very high 

about 10(13.7%) of the teachers were stated that strongly disagree, where as 36(49.9%) of the 

teachers were stated that disagree, where as 10(13.7%) of the teachers were stated that 

strongly undecided, 8(11%) of the teachers were stated that agree and the remaining were 

stated that strongly agree. 

Table 4.2 Organization and Staffing of Adult Education Centers 

Variables Frequency % Mean 

 

 

1. The coordinating committee of the 

   adult education program are fully 

   organized 

strongly disagree 13 17.8 

2.66 

Disagree 30 41.1 

Undecided 9 12.3 

Agree 11 15.1 

strongly agree 10 13.7 

Total 73 100 

 

2. The level of awareness of 

coordinating      committee to know their 

roles and      responsibilities is very high. 

strongly disagree 13 17.8 

2.42 

Disagree 36 49.3 

Undecided 10 13.7 

Agree 8 11 

strongly agree 6 8.2 

Total 73 100.0 

 

3. The adult education centers are 

    comfortable for the provision of 

    education. 

Disagree 11 15.1 

3.33 

Undecided 31 42.5 

Agree 27 37.0 

strongly agree 4 5.5 

Total 73 100.0 

 

 

4. The adult education centers are  

    selected with agreement of participants 

strongly disagree 2 2.7 

3.40 

Disagree 14 19.2 

Undecided 22 30.1 

Agree 23 31.5 

strongly agree 12 16.4 

Total 73 100.0 
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On the other hand, the facilitators were asked the adult education centers are comfortable for 

the provision of education, as shown in table above, 31(42.5%) of the respondents were stated 

that undecided, while 27(37.0%) of the respondents were stated that agree, while 11(15.1%) 

of the respondents were stated that disagree and the rest of them, 4(5.5%) stated that strongly 

agree.  

 

 

 

 

5. Adult education centers are not far 

    from adult education learners home 

strongly disagree 3 4.1 

3.56 

Disagree 15 20.5 

Undecided 22 30.1 

Agree 28 38.4 

strongly agree 5 6.8 

Total 73 100.0 

 

6. Adult education centers are well 

organized  with adequate human power 

strongly disagree 1 1.4 

3.23 

Disagree 9 12.3 

Undecided 23 31.5 

Agree 28 38.4 

strongly agree 12 16.4 

Total 73 
 

100.0 

 

7. The months that the adult education 

    program conducted are suitable for the 

   activities‟ of  adult learners 

 

strongly disagree 5 6.8 

3.08 

Disagree 21 28.8 

Undecided 17 23.3 

Agree 23 31.5 

strongly agree 7 9.6 

Total 73 100.0 

 

8. There are criteria for selection and 

    recruitment  of facilitators /teachers/ 

   for adult education    program 

strongly disagree 16 21.9 

2.52 

Disagree 30 41.1 

Undecided 11 15.1 

Agree 10 13.7 

strongly agree 7 9.6 

Total 73 100.0 

 

 

9. The facilitators often get essential and 

  regular refresher training. 

strongly disagree 19 26  

2.30 

Disagree 31 42.5 

Undecided 10 13.7 

Agree 8 11 

strongly agree 5 6.8 

Total 73 100.0 

Average mean 2.94 
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As can be read from table 4.2, the teachers were asked the adult education centers are selected 

with agreement of participants, as shown in table above, 23(31.5%) of the respondents were 

stated that agree, while 22(30.1%) of the respondents were stated that undecided, while 

14(19.2%) of the respondents were stated that disagree, while 12(16.4%) of the respondents 

were stated that strongly agree and the rest of them, 2(2.7%) stated that strongly disagree. 

 

On the other hand, the teachers  were asked the adult education centers are not far from adult 

education learners home, as shown in table above, 28(38.4%) of the respondents were stated 

that agree, while 22(30.1%) of the respondents were stated that  undecided, while 5(6.8%) of 

the respondents were stated that  strongly agree, while 15(20.5%) of the respondents were 

stated that  disagree and the rest of them, 3(4.1 %)  stated that strongly disagree. 

Furthermore, the teachers were asked the adult education centers are well organized with 

adequate human power, as shown in table above, 28(38.4%) of the respondents were stated 

that agree, while 23(31.5%) of the respondents were stated that undecided, while 12(16.4%) 

of the respondents were stated that strongly agree, while 9(20.5%) of the respondents were 

stated that disagree and the rest of them, 1(1.4 %) stated that strongly disagree.  

Also, the teachers  were asked the months that the adult education program conducted are 

suitable for the activities‟ of adult learners, as shown in table above, 23(31.5%) of the 

respondents were stated that agree, while 17(23.3%) of the respondents were stated that  

undecided, while 21(28.8%) of the respondents were stated that  disagree, while 7(9.6%) of 

the respondents were stated that  strongly agree and the rest of them, 5(6.8 %)  stated that 

strongly disagree.  

However, On the other hand, the teachers  were asked the about criteria for selection and 

recruitment of facilitators /teachers/ for adult education program, as shown in table 4.2 above, 

16(21.9%) of the respondents were stated that strongly disagree, while 30(41.1%) of the 

respondents were stated that  disagree, while 11(15.1%) of the respondents were stated that  

undecided, while 10(13.7%) of the respondents were stated that  agree and the rest of them, 

7(9.6 %)  stated that strongly agree.  

Moreover,, the teachers were asked the about facilitators often get essential and regular 

refresher training., as shown in table 4.2 above, 19(26%) of the respondents were stated that 
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strongly disagree, while 31(42.5%) of the respondents were stated that disagree, while 

10(13.7%) of the respondents were stated that undecided, while 8(11 %) of the respondents 

were stated that agree and the rest of them, 5(6.8 %) stated that strongly agree.  

In addition to this, the focus discussion held with a group of adult education learners revealed 

that the teaching learning infrastructures were very poor; support from the concerned bodies 

was no strong; steering community was no strong coordinating; the problem of coordination 

and strict follow up from the side of the stake holders; lack of community mobilization; lack 

of commitments and turn over the facilitators. Moreover, interview conducted with woreda 

and zonal education department experts and experts revealed that there is no enough training 

in enhancing the capacity of facilitators‟.  

4.3:  Planning Aspects of Management of Adult Education Program 

In this section, the data indicates the extents of participation of stakeholders in the planning 

aspects of management of adult education center activities that have been gathered from adult 

education facilitators are presented. The extent to which facilitators participation in planning 

aspects of management of adult education program was indicated in Table 4.3 
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Table 4.3: Planning Aspects of Management of Adult Education Program of the respondents  

Variables Frequency % Mean 

 

1. Awareness of adult education center‟s vision, mission 

and objectives of the program by planning participants 

very low 4 5.5 

3.07 

Low 16 21.9 

Average 27 37.0 

High 23 31.5 

very high 3 4.1 

Total 73 100.0 

 

2. Formal and systematic need assessment undertaken by 

participants. 

very low 3 4.1 

3.14 

Low 13 17.8 

Average 30 41.1 

High 25 34.2 

very high 2 2.7 

Total 73 100.0 

 

3. Utilization of program evaluation report of previous 

times in planning 

very low 4 5.5 

2.58 

Low 17 23.3 

Average 25 34.2 

High 20 27.4 

very high 7 9.6 

Total 73 100 

 

 

4. The level of identifying and prioritize problems in 

planning process 

very low 3 4.1 

2.41 

Low 23 31.5 

Average 22 30.1 

High 24 32.9 

very high 1 1.4 

Total 73 100.0 

 

 

5. Adult education facilitators/ teachers/ take/ part in all 

stage of planning process 

very low 5 6.8 

2.60 

Low 18 24.7 

Average 22 30.1 

High 25 34.2 

very high 3 4.1 

Total 73 100.0 

 

6. All adult education center coordinating committee 

members participate in all stages of planning process  

very low 8 11.0 

2.77 

Low 20 27.4 

Average 27 37.0 

High 17 23.3 

very high 1 1.4 

Total 73 100.0 

 

Average Mean    

 

2.76 
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As can be seen from the study participants in the table 4.3 above show that, the teachers were 

asked to awareness of adult education center‟s vision, mission and objectives of the program 

by planning participants, 27(37%) were stated that average, 23(31.5%) were stated that high, 

16(21.9%) were stated that low, 4(5.5%) were stated that very low, but the remaining 

teachers, 3(4.1%) were stated very high.  

Furthermore, the respondents were asked formal and systematic need assessment undertaken 

by participants about 30(41.1%) of the teachers were stated that average, where as 25(34.2%) 

of the teachers   were stated that high, where as 13(1.8%) of the teachers were stated that low, 

3(4.1%) of the teachers were stated that very low and the remaining were stated that very 

high. 

On the other hand, the teachers were asked utilization of program evaluation report of 

previous times in planning, as shown in table 4.3, 15(20.5%) of the respondents were stated 

that average, while 10(13.7%) of the respondents were stated that high, while 27(37%) of the 

respondents were stated that low, 14(19.2%) stated that very and the remaining stated that 

very low from the result. 

As can be read from above table, the teachers  were asked the level of identifying and 

prioritize problems in planning process, as shown in table above, 33(45.2%) of the 

respondents were stated that low, while 13(17.8%) of the respondents were stated that very 

low, while 12(15.4%) of the respondents were stated that  average, while 14(19.2%) of the 

respondents were stated that  high and the rest of them, 1(1.4%)  stated that very high. 

On the other hand, the teachers  were asked the adult education facilitators/ teachers/ take/ 

part in all stage of planning process, as shown in table above, 38(52.1%) of the respondents 

were stated that low, while 12(16.4%) of the respondents were stated that  average, while 

15(20.6%) of the respondents were stated that  high, while 3(4.1%) of the respondents were 

stated that very high and the rest of them, 5(6.8%)  stated that very low.  

Furthermore, the teachers were asked adult education center coordinating committee members 

participate in all stages of planning process, as shown in table above, 27(37%) of the 

respondents were stated that average, while 20(27.4%) of the respondents were stated that 

low, while 17(23.3%) of the respondents were stated that high, while 8(11%) of the 

respondents were stated that very low and the rest of them, 1(1.4 %) stated that very high.  
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The interview held with woreda‟s experts revealed that lack of planning (annual, monthly and 

weekly); lack of participation adult education facilitators and learners in planning; lack of 

careful rule and regulations of centers; lack of participation of stalked holders in planning 

process; lack of trained human power; and less commitment from stake holder sides. 

4.4: Strategies of Managing Adult Education Program 

Relevant and appropriate strategies should be there if the objectives of the adult education 

are to be attained. To investigate the practicality of the identified possible strategies on the 

ground, five questions items were presented in the questionnaire to be responded by adult 

education program management committee members and facilitators. 

Table 4.4: Strategies of Managing Adult Education Program 
 

Variables Frequency % Mean 

 

1. Establishing clear vision, mission, and 

objectives of adult education program 

 

 

very low 2 2.7 

3.18 

Low 14 19.2 

Average 29 39.7 

High 25 34.2 

very high 3 4.1 

Total 73 100.0 

 

2. Clarifying rules, procedures, and policies 

of adult education program 

very low 7 9.6 

2.97 

Low 13 17.8 

Average 30 41.1 

High 21 28.8 

very high 2 2.7 

Total 73 100.0 

 

3. Creating favorable and sustainable learning 

environment by providing adequate 

education materials and teaching aids 

 

very low 34 46.6 

1.89 

Low 24 32.9 

Average 4 5.5 

High 11 15.0 

Total 73 100.0 

 

4. Building the capacity of facilitators, 

supervisors  and other experts 

very low 10 13.7 

2.52 

Low 21 28.8 

Average 36 49.3 

High 6 8.2 

Total 73 100.0 

 

5. Building sense of ownership among the 

society by ensuring its active participation 

in the establishment and management of 

adult education centers. 

very low 12 16.4 

2.42 

Low 35 48.0 

Average 13 17.8 

High 9 12.3 

very high 4 5.5 

Total 73 100.0 

Average Mean 2.60 
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Accordingly, from the study participants in the table 4.4 above show that, the teachers were 

asked to establishing clear vision, mission, and objectives of adult education program, 

27(37%) were stated that average, 29(39.7%) were stated that average, 25(34.2%) were stated 

that high, 14(19.2%) were stated that low, 3(4.1%) were stated that very high, but the 

remaining teachers, were stated very low. 

Furthermore, the respondents were asked clarifying rules, procedures, and policies of adult 

education program, 30(41.1%) of the teachers were stated that average, where as 21(34.2%) 

of the teachers   were stated that high, where as 13(1.8%) of the teachers were stated that low, 

7(9.6%) of the teachers were stated that very low and the remaining were stated that very 

high. 

On the other hand, the teachers were asked creating favorable and sustainable learning 

environment by providing adequate education materials and teaching aids, 34(46.6%) of the 

respondents were stated that very low, while 24(32.9%) of the respondents were stated that 

low, while 11(15.0%) of the respondents were stated that high, and the remaining stated that 

average from the result. 

Also, the teachers were asked building the capacity of facilitators, supervisors and other 

experts 36(49.3%) of the respondents were stated that average, while 21(28.8%) of the 

respondents were stated that low, while 10(13.7%) of the respondents were stated that very 

low, and the rest of them, 6(8.2%) stated that very high. 

Moreover, the teachers   were asked building sense of ownership among the society by 

ensuring its active participation in the establishment and management of adult education 

centers, 12(16.4%) of the respondents were stated that very low, while 35(48%) of the 

respondents were stated that  low, while 13(17.8%) of the respondents were stated that  

average, while 9(12.3%) of the respondents were stated that  high and the rest of them, 

4(5.5%)  stated that very high. 

Addition to this, the focus group discussion held with adult learners showed that weak 

coordination among stalked holders; negative attitude of community towards adult education; 

and lack of resources such as human, material and financial seriously affected adult education 

management systems. Moreover, interview conducted with zonal education department 

experts and experts with revealed that zonal education department failed to pay attention to 
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preside education materials to supervise adult education center operations and to organize 

community forums.  

4.5: Monitoring and Evaluation Aspects  

In this section, the data indicates the extent of participation of stakeholders in the monitoring 

and evaluation in adult education center management system are treated. To investigate the 

status of monitoring and evaluation in the adult education center management system, five 

questions items were presented to be answered by the respondents and it is indicated in Table 

4.5 here under. 

Table 4.5: Monitoring and Evaluation Aspects of the Respondents 

            

               Variables  

 

Frequency 

 

% 

 

Mean 

 

1. The adult education coordinating 

committee has a plan for monitoring 

and evaluation the adult education 

center activities 

very poor 5 6.8 

3.11 

Poor 16 21.9 

Good 26 35.6 

very good 18 24.7 

Excellent 8 11.0 

Total 73 100.0 

 

2. The evaluation process is focused up 

on effective utilization of human and 

material resources 

very poor 3 4.1 

2.92 

Poor 23 31.5 

Good 27 37.0 

very good 17 23.3 

Excellent 3 4.1 

Total 73 100.0 

 

 

3. Evaluation results are reported to 

higher bodies 

very poor 1 1.4 

4.38 

Poor 8 11.0 

Good 27 37.0 

very good 21 28.8 

Excellent 16 21.9 

Total 73 100 

 

4. Continuous supervisory service by 

woreda education office supervisors 

to maintain direct and active contact 

with adult education centers 

very poor 10 13.7 

2.48 

Poor 36 49.3 

Good 14 19.2 

very good 8 11 

Excellent 5 6.9 

 

5. The participation of the community 

in the process of evaluating the IFAE 

program 

very poor 18 24.7 

2.16 

Poor 35 47.9 

Good 13 17.8 

very good 4 5.5 

Excellent 3 4.1 

Total 73 100.0 

Average Mean 
3.01 
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Accordingly, from the study participants in the table 4.5 above show that, the teachers were 

asked to The adult education coordinating committee has a plan for monitoring and evaluation 

the adult education center activities, 26(35.6%) were stated that good, 18(24.7%) were stated 

that very good, 16(21.9%) were stated that poor, 8(11%) were stated that excellent, but the 

remaining teachers, were stated very poor. Furthermore, the respondents were asked about the 

evaluation process is focused up on effective utilization of human and material resources, 

27(37%) of the teachers were stated that good, where as 23(31.5%) of the teachers   were 

stated that poor, where as 17(23.3%) of the teachers were stated that very good, 3(4.1%) of 

the teachers were stated that excellent and the remaining were stated that very poor. 

On the other hand, the teachers were asked about evaluation results are reported to higher 

bodies, 27(37%) of the respondents were stated that good, while 21(32.9%) of the respondents 

were stated that very good, while 16(21.9%) of the respondents were stated that excellent, 

8(11%) were stated that poor and the remaining stated that very poor from the result. 

Also, the teachers were asked about continuous supervisory service by woreda education 

office supervisors to maintain direct and active contact with adult education centers 

10(13.7%) of the respondents were stated that very poor, while 36(49.3%) of the respondents 

were stated that poor, while 14(19.2%) of the respondents were stated that good, 8(11%) were 

stated that very good and the rest of them, were stated that excellent.  

As can be read from table 4.5 above, the teachers were asked about the participation of the 

community in the process of evaluating the adult education program, 35(47.9%) of the 

respondents were stated that poor, while 18(24.7%) of the respondents were stated that very 

poor, while 13(17.8%) of the respondents were stated that good, while 4(5.5%) of the 

respondents were stated that very good and the rest of them, 3(4.1%) stated that excellent.  

Interview conducted with zonal education department experts and experts with revealed that 

zonal education department failed to pay attention to preside education materials to supervise 

adult education center operations and to organize community forums.  
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4.6: Supports Provided from Woreda Education Office to Adult Education Centers to 

Strengthen Their Managerial Capacity 

In this section, the data indicates the extent of supports provided to strengthen management 

capacity of adult education center coordinating committee and facilitators is treated. To 

investigate the status of supports provided from woreda education office to adult education 

centers, 5 questions items were presented to be answered by the respondents and it is 

indicated in Table 4.6 here under. 

Table 4.6: Supports provided to adult Education centers to strengthen their managerial 

                     capacity  
 

Variables Frequency % Mean 

 

1. Woreda education office allocates 

adequate budge for adult education 

center work 

strongly disagree 16 21.9 

2.15 

Disagree 42 57.5 

Undecided 4 5.5 

Agree 10 13.7 

strongly agree 1 1.4 

Total 73 100.0 

 

2. Woreda education office gives 

training on planning, setting target 

and gives defined tasks for adult 

education center 

strongly disagree 5 6.8 

2.96 

Disagree 20 27.4 

Undecided 26 35.6 

Agree 17 23.3 

strongly agree 5 6.8 

Total 73 100.0 

 

3. Woreda education office creates a 

competitive working environment in 

adult education centers 

strongly disagree 18 24.7 

2.22 

Disagree 37 50.7 

Undecided 5 6.8 

Agree 10 13.7 

strongly agree 3 4.1 

Total 73 100.0 

 

4. Woreda education office 

incorporates on the job training 

schedule in the academic year action 

plan 

strongly disagree 3 4.1 

3.07 

Disagree 15 20.5 

Undecided 32 43.8 

Agree 20 27.4 

strongly agree 3 4.1 

Total 73 100.0 

 

5. Woreda education office promotes 

continuous supervisory support and 

inspection for adult education center 

strongly disagree 34 46.6 

1.88 

Disagree 26 35.6 

Undecided 3 4.1 

Agree 8 11 

strongly agree 2 2.7 

Total 73 100.0 

 

Average Mean 
2.46 
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As can see from the table 4.6 above  show that, of 73 sample covered in the survey for this 

study, among total respondents asked about allocates adequate budge for adult education 

center work, 42(21.9%) of the teachers stated that disagree . The percentages of the teachers 

undecided were 4(5.5%). The respective percentages of the teachers agree were 10(13.7%) 

and the remaining teachers said that strongly agree. This implies that, the data show that most 

teachers said that undecided.  

As indicated in table 4.6, with regard to training on planning, setting target and gives defined 

tasks for adult education center of teachers , among the sample respondents most of the 

teachers, 26(35.6%) were said that undecided , while the remaining 20(27.4%), 17(23.3%), 

5(6.8%) and 5(6.8%) were disagree, agree, strongly disagree and strongly agree, respectively. 

Accordingly, office creates a competitive working environment in adult education centers 

depicts that, 37(50.7%) of the teachers were disagree, while 18(24.7%) of the teachers were 

strongly disagree, whereas 5(6.8%) of the teachers were undecided, 10(13.7%) of teachers 

were agree and the rest, 3(4.1%) of them stated that strongly agree. This is illustrating that, 

most of the teachers their office creates a competitive working environment in adult education 

centers disagree. 

In other case, office incorporates on the job training schedule in the academic year action plan 

indicates that, 32(43.8%) of the respondents were said that undecided, but the remaining, 

20(27.4%), 15(20.5%), 3(4.1%) and 3(4.1%) of the respondents were stated that agree, 

disagree, strongly agree, and strongly disagree respectively. 

However, office promotes continuous supervisory support and inspection for adult education 

center indicates that, 34(46.6%) of the respondents were said that strongly disagree, while 

26(35.6%) of the respondents said that disagree, but the remaining, 3(4.1%), 8(11%), and 

2(2.7%) of the respondents were stated that undecided, agree, and strongly agree respectively. 

In addition to this, the focus discussion held with a group of adult education learners revealed 

that the teaching learning infrastructures were very poor; support from the concerned bodies 

was no strong; lack of community mobilization; lack of commitments and turn over the 

facilitators. Moreover, interview conducted with woreda and zonal education department 

officials and experts revealed that there are lack enough human and financial resource 
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allocation for adult education program; the relationship between education officials and others 

stalk holders was very weak. 

4.7: Factors Affecting Management of Adult Education Program 

In this section, the data indicates the major difficulties that have been hindering the 

effectiveness of the adult education management system are treated. To arrive at the major 

factors that affect the management of adult education for the study under review, opinions and 

responses were gathered from respondents and it is indicated in Table 4.7 here under. 

Table 4.7: Factors Affecting Management of Adult Education Program 

 

Variables 

 

Frequency 

 

% 

 

Mean 

 

1. Lack of effective structural 

organization to manage adult 

education program 

not observed at all 3 4.1 

3.58 

observed but not serious 7 9.6 

somewhat serious 20 27.4 

very serious 43 58.9 

Total 73 100.0 

 

2. Lack of skilled human 

     power 

not observed at all 1 1.4 

3.75 

observed but not serious 10 13.7 

somewhat serious 17 23.3 

very serious 45 61.6 

Total 73 100.0 

 

3. Lack of technical support and 

monitoring  from woreda 

education office and others 

not observed at all 2 2.7 

3.71 

observed but not serious 5 6.8 

somewhat serious 19 26.0 

very serious 47 64.4 

Total 73 100 

 

 

4. Low level of qualification 

    of facilitators /teachers/ 

not observed at all 2 2.7 

3.67 

observed but not serious 6 8.2 

somewhat serious 19 26.0 

very serious 46 63.0 

Total 73 100.0 

 

5. Lack of awareness by adult 

education coordinating 

committee about the adult 

education center‟s program 

not observed at all 4 5.5 

3.84 

observed but not serious 3 4.1 

somewhat serious 17 23.3 

very serious 49 67.1 

Total 73 100.0 

Average Mean 3.71 
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As can see from the table 4.7 above  show that, of 73 sample covered in the survey for this 

study, among total respondents asked about lack of effective structural organization to 

manage adult education program, 43(58.9%) of the teachers stated that very serious. The 

percentages of the teachers somewhat serious were 20(27.4%) and the remaining teachers said 

that not observed at all and observed but not serious. This implies that, the data show that 

most teachers said that very serious. With regard to lack of skilled human power, among the 

sample respondents most of the teachers, 45(61.6%) were said that very serious, while the 

remaining 17(23.3%), 10(13.7%) and 1(1.4%) were somewhat serious, observed but not 

serious and not observed at all, respectively. 

Accordingly, lack of technical support and monitoring from woreda education office and 

depicts that, 47(64.4%) of the teachers were very serious, while 19(26%) of the teachers were 

somewhat serious, whereas 5(6.8%) of teachers were observed but not serious and the rest, 

2(2.7%) of them stated that not observed at all. This is illustrating that, most of the teachers 

their office lack of technical support and monitoring   from woreda education office very 

serious. However, low level of qualification of facilitators /teachers depicts that, 46(63.0%) of 

the teachers were very serious, while 19(26%) of the teachers were somewhat serious, 

whereas 6(8.2%) of teachers were observed but not serious and the rest, 2(2.7%) of them 

stated that not observed at all. This is illustrating that, most of the teachers their office lack of 

technical support and monitoring from woreda education office very serious. In other case, 

lack of awareness by adult education coordinating committee about the adult education 

center‟s program indicates that, 49(67.1%) of the respondents were said that very serious, but 

the remaining, 17(23.3%), 3(4.1%) and 4(5.5%) of the respondents were stated that somewhat 

serious, observed but not serious, and not observed at all respectively. 

 

In addition to this, the focus discussion held with a group of adult education learners revealed 

that the teaching learning infrastructures were very poor; support from the concerned bodies 

was no strong; steering community was no strong coordinating; the problem of coordination 

and strict follow up from the side of the stake holders; lack of community mobilization; lack 

of commitments and turn over the facilitators. Moreover, the interview held with woreda‟s 

experts revealed that lack of planning (annual, monthly and weekly); lack of participation 

learners; lack of careful rule and regulations of centers; lack of coordination of stalked 
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holders; lack of trained human power; less commitment from stake holder sides; in adequacy 

of instructional materials and lack of motivation of facilitator as well as learners.  

Furthermore, interview conducted with zonal education department officials and experts 

revealed that there are lack enough human and financial resource allocation for adult 

education program; the relationship between education officials and others stalk holders was 

very weak; lack of awareness of community; lack of management of board/steering 

committee; lack of building of community management centers; inadequate payment of 

salaries; shortage of distribution of materials; lack of support of facilitators; shortage of 

monitoring  and evaluation of facilitators  and learners. 

To sum up, based on the analysis and interpretation of the data that gathered from the 

respondents and interview, the summary, conclusions and recommendations were made in 

chapter five.  
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1. Summary  

The core objective of this study was to assess the practices and challenges of adult education 

management in Hadiya zone of SNNPR. The study engaged adult education facilitators‟ 

/teachers/, primary school principals, woreda education office and zone education department 

experts and heads. To this end, the study attempts had been made to answer the following 

basic research questions: 

 To what extent are the major managerial functions such as planning, organizing, 

staffing, monitoring and evaluating being practiced by adult education program 

management system in the zone?  

 What strategies are being practiced to improve management of adult education 

program in the zone?  

 What supports are provided by the woreda education offices and zonal education 

department to strength the management capacity of the adult education centers 

coordinating committee members?  

 What are the major challenges that have been hindering the effectiveness of adult 

education management program in the zone? 

So as to deal with the basic questions, review of related literature was conducted; 

questionnaire, interviews, and focus group discussion was implemented as the means of the 

study. The data was analyzed by using frequency count, percentage, mean and standard 

deviation through the Statistical Package for the social Science (SPSS version 20.0). 

On the basis of the analysis made on the data gathered through the above procedures, the 

major findings of the study are summarized as follows: 

1. With regard to the respondents‟ characteristics, the findings showed that gender of 

respondent were dominated by males and women were disadvantaged in adult education 

teaching position. In the position of teaching only 20(27.4%) of the total teachers 

/facilitators/ were females.  
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2. The findings related to the issues of organization and staffing of adult education centers 

indicated that:                                                

 As affirmed by the majority 43(58.9%) of respondents, the adult education program 

coordinating committee was not fully organized and their level of awareness to know 

their roles and responsibilities was inadequate.  

 The majority 46(63.0%) of the program facilitators/ teachers/ respondents said that 

there was no criteria for selection and recruitment of facilitators /teachers/ for adult 

education program.  

 In the study, 50(68.5%) of adult education program facilitators /teachers/ response 

indicated that the teachers did not get essential and regular refresher trainings.  

3. With regard to planning aspects of management adult education program, the finding 

should that:  

 As confirmed by the majority 41(56.2%) of respondents, the utilization of program 

evaluation. Report of previous times in planning was not high.  

 The majority, 46(63.0%) of the respondents said that the level of identifying and 

prioritizing problems in planning process was not sufficient.  

 As findings indicated, nearly half of the respondents that is 38(52.1%) of teachers 

respondents agreed that the participation of adult education facilitators in all stages of 

planning process was low.   

4. The findings related to the issues of strategies managing adult education program revealed 

that:  

 As affirmed by the majority 58(79.5%) of respondents, creating favorable and 

sustainable learning environment by providing adequate education materials and 

teaching aids were not adequate.  

 As data result indicated, 35(48%) of respondents agreed that the building of ownership 

among the society by ensuring their active participation in the establishment and 

management of adult education centers was low.  

5. The findings related to the issues of monitoring and evaluation aspects indicated that:  

 Nearly average of the respondents 36(49.3%) of adult education facilitators agreed 

that the woreda education office supervisor did not give continuous supervisory 

service to maintain direct and active contact with adult  education centers  
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 As findings indicated, the majority 53(72.6%) of respondents agreed that the 

participation of the community in the process of  evaluating adult education program 

was not sufficient   

6. Regarding necessary supports given to adult education centers to strengthen their 

managerial capacity, the findings showed that:   

 As affirmed by the majority 42(57.5%) of respondents, woreda education office did 

not allocated adequate budget for adult education centers‟ work.  

 As findings indicated, nearly half of the respondents that are 37(50.7%) agreed that 

woreda education office did not create a competitive working environment in adult 

education centers.  

 The majority 60(82.2%) of adult education program facilitators agreed that woreda 

education office did not promote continuous supervisory support and inspection for 

adult education centers.  

7. Regarding factors affecting management of adult education program, the findings revealed 

that. As data result indicated, lack of effective structural organization, to manage adult 

education program, lack of skilled human power lack of technical support and monitoring 

from woreda education office, low level of qualification of facilitators, and lack of 

awareness by adult education coordinating committee about the adult education center‟s 

program are the main factors that affected the management of adult education programs. 

  

5.2. Conclusions  

Based on the major finding of the study, the following conclusions were drawn: 

It has been found in the study that participation of adult education facilitators / teachers/ and 

the community members in the process of planning and evacuating adult education program 

was found to be low. In addition to this, the extent of identifying and prioritizing the problems 

in planning process, utilization of program evaluation report of previous time in planning and 

number of female teachers in adult education program was not adequate. Moreover, there are 

no criteria for selection and recruitment of facilitators / teachers/ for adult education program 

in the study area. Furthermore, there is less awareness of society about the importance of the 

program and they did not sufficiently participate in the establishment and management of 

adult education centers‟ activities. It was also found that there is shortage of adequate 



57 
 

teaching facilities in the adult education training centers. And the facilitators of the adult 

education program were not well trained to deal with adult learning issues.  

As noted in the finding, regarding the provision of professional support to strengthen 

coordinating committee management capacity of adult education training centers, allocating 

adequate budget, providing training on planning, creating a competitive work environment, 

and promoting supervisory support were not found to be satisfactory. Finally, the study reveal 

that the main   challenging problems of the program implementation includes lack of skilled 

man power, lack of effective structural organization to manage adult education program, lack 

of technical support from woerda education office, inadequate budget to the program and lack 

of cooperation from the responsible bodies. 

Even though the practice of adult education in Hadiya zone had some strengths, it faced a 

number of challenges. For examples, lack of skilled human power \facilitators , lack of 

technical support from woredas lack of effective structural organization, inadequate budget, 

lack of cooperation from the responsible bodies. Hence, it could be concluded that the 

management of adult education in Hadiya zone was not effective. 

5.3. Recommendations  

Based on the major finding and conclusion of the study the following recommendations were 

forwarded: 

1. Adult education facilitators and community members‟ participation in planning process 

need to be improved. An effective educational leadership and management provide 

opportunities to achieve the intended Adult educational goals. Therefore, it is 

recommended that the coordinating committee should participate teachers and community 

in planning process. 
  

2. As noted in the findings lack of incentives and trainings are among the factors which 

affect adult education facilitators/ teacher to get together and accomplish task 

cooperatively. Thus, woreda education offices and other concerning bodies need to create 

completive situation to acknowledge best performances and provide rewards. In addition 

to this, it is also possible to give great value for selection, recruitment and promotion 

criteria for adult education teachers. 
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3. Lack of awareness of the community about the importance of the adult education program 

was rapidly mentioned by different adult learners and other respondents as the main 

reason for the low implementations as the main reason for the low implementation status 

of adult education program in the zone.  Hence, the woreda education office, zone 

education department and other responsible bodies should work together very closely to 

solve the problems. 
 

4. As the finding of this study shows the female teachers‟ participation in adult education 

program was low. To change this situation the woreda adult education program 

coordinating committee, worda education office and other responsible bodies of the 

program should work cooperatively. 

5. As the finding shows the facilitators and educational experts were seen the problems such 

as lack of technical support, shortage of adequate teaching facilities, lack of skilled human 

power and lack of willingness of participants to participate in the adult education program. 

Thus, the responsible bodies/ woreda education office/ should tackle such problems.  

6. Moreover, as the findings indicated, it was found that the provision of professional 

support to strengthen coordinating committee management capacity of training centers. 

Thus, the woreda education office is also advised to strengthen the Adult education 

centers coordinating committee so that they woreda discharge their duties and 

responsibilities as indicated in the adult education guidelines.  

 

 

 

 

 

 

 

 



59 
 

References 

Alemu (2008). „Assessment of Implementation of Adult Non-formal Basic Education 

Supported  by NGOs: The case of Hadiya Zone,‟ MA Thesis, AAU(unpublished). 

Aggarwal, J.C. (2002). Theory and Principles of education. Delhi: Vikas Publishing house 

Pvt.  LTP. 

Ban tie Workie, et al (2004). Introduction to management Addis Ababa Alem printing press 

Best,W.John and Kahn, James V.,(1998) Research in Education, (11
th

 ed.). New Delhi: 

Prentice- Hall  

Best, W.John and Kahn, James V.,(1993)Research in education:(7
th

 ed.)New Delhi: Prentice 

Hall  

Bohla, H.S.(1994). A Source Book for Literacy Work: Perspective from the Grassroots. 

London.  UNESCO Publishing   

Borg, Walter R.et al.(1983). Educational Research: An Introduction.(4
th

ed.)London: Longman 

Inc  

Burns, A.(1999). Collaborative  Action Research for English Language Teachers. Cambridge: 

Cambridge university Press.  

Creswell, John W. (2008). Qualitative, Quantitative, and Mixed Methods Approaches. 

Harmondsworth: Penguin Books  

Cummings, Plebecca et al (2002). A Guidance document for school clustering Addis Ababa 

University.  

Darkenwald, G.G, & Mariam, S.B.(1982). Adult education: foundation of Practice, 

Harpercollins Publishers, New York. 

Dulland Lioyed (1980). Supervision: School leadership Hand book Columbus: Charles. 

Merrill Publishing co  

DVV (1989). Adult education and development, Adult education in Thailand, bonn, vol. 33, 

German Adult education Assocation.   

Gashaw (2009). „Factors Affecting the Implementation of Alternative Basic Education 

Program  in Addis Ababa City Administration, MA Thesis, AAU(unpublished). 

Gash, R. and M. Zachariah(1987). Education and the Press of Change: New Delhi publication  

Gove, P. (1972). Webster‟s third new international Dictionary. Colombia: Dart month college.  



60 
 

Jean- Paul Hautecoeur (1990). Littracy and Cultural development Strategies in Rural Areas: 

Stanford University.  

Jonson, Burke, Christensen, and Laitative (2004). Educational research: quantitative 

Qualitative And mixed approach. (2
nd

 ed.USA: Pearson Education, Inc.)  

Linda, S.D (2009). School leadership study London: Stanford Educational leadership Institute  

Luid A( 2008). Litercy for all: making a difference paris: UNESCo.  

Lindlof, T. and Taylor, B. (2002). Qualitative Communication Research Methods; 2
nd

 Edition. 

Thousand  Oasks. CA:SAGE  

Mc Kay V. (2004). Enhancing Adult Baic education Pretoria: Madhsingh and veronica, 

UNISA press.  

MoE(1994). Education and Training Policy. Transitional Government of Ethiopia: Addis 

Ababa 

 MoE(2006). Decentralized Management of Education in Ethiopia: A Reference Manual, 

Addis Ababa 

MoE(2010). Draft Master Plan for Adult education in Ethiopia (2010/11-2019/2020): Addis 

Ababa 

MoE(2008). National Report on the development and state of the Art of Adult Learning 

and  Education 

MOE(2005). Education Sector Development Program III: Addis Ababa  

MOE/ICDR(1999).A Study on the status of Non-Formal education in some regions of 

Country: Addis Ababa Ethiopia.  

MoE (2003). Hand book of Teacher education system overhaul. Addis Ababa (unpublihod).  

MoE (2006). National Adult Education Strategy. The Federal Democratic Rebublic of 

Ethiopia.  Addis Ababa, Federal Ministry of Education. 

MoE (2008). National Adult education strategy, Addis Ababa.  

Roa V.K. (2003). Education System, S.B. Nangia Publishing Corporation. 

Rogers, A. (1992): Adult learning for development. London: cassel.  

UNESCO (1992). New Guide Book for development and production of literacy 

materials. Tokyo: Asian cultural center for UNESO(Accu).  

UNESCO(1997). The Hamburg Declaration on Adult Learning (CONFINTEA V)  



61 
 

UNESCO (2002). World education report: the right towards basic education for all. Paris: 

UNESCO 

UNESCO (2010). Management of Adult education organizations in Africa: Hamburg , 

Germany. 

Yeraswork Admassie. (1995). Twenty Years Nowhere:  Property Rights, Land Management 

and Conservation in Ethiopia. Red Sea Press. 

Waiguchu J.M (1999). Rethinking and managing non- profit organizations in Africa.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



62 
 

Appendices 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIOURAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

 

Questionnaire to be Filled out by Adult Education Facilitators / Teachers/  

‹ 

Dear Respondents:- 

This questionnaire is designed to assess the practices and challenges of management of adult 

education in Hadiya Zone. The Objectives of the study is purely academic and hence the 

questionnaire is prepared to secure relevant data to the study which is believed to come up 

with valuable recommendation for problems of management (if any). Therefore, the 

information you offer me plays a crucial role in the conclusions that will be made after the 

analysis of the data. Thus, you are kindly requested to complete the questionnaire carefully, 

genuinely, frankly and timely.  

Note that:  

 1. All these responses that you offer me will be confidential and used for research purpose 

only.  

 2. There is no need to write your name on the questionnaire.  

 3. Indicate your answer by putting the “X “mark in the table.   

 4. Open-ended questionnaires are given writing on the space provided, if the space is not 

       sufficient, please use back of the paper.  

 

 Thank you in advance for your cooperation!!! 
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Section I 

Background Information of the Respondents 

1. Name of your Woreda ________________ 

2. Kebele ( that you teach) ________________ 

3. Center ( that you teach) ________________ 

2. Sex:    Male                   Female   

3. Age:   18- 25 years                26- 30 years               31- 35 year 

      36-40 years            46-50 years                41-45 years               above 50 years                                                          

4. Qualification:     Below grade 9            Grade 9 – 10     Grade 11- 12 

        Diploma              BA/BSC                                                                                                         

                          If any other specify___________   

5. Total service year:   1- 5 years               6- 10 years                  11- 15 years               

                         11- 15 years              16-20 years                above 20 years                                    

6.  Training Condition:   Trained                       untrained 

7. If your answer for question number 6 is “trained” for how long the training was 

conducted? 

   Less than 5 days             5 - 10 days                11-15 days               More than 15days 
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Section Two 

Organization and Staffing of Adult Education Centers 
 

The following questions are designed together information about organization and staffing in 

adult education program. For each of the given statement, there are five alternative scales:  

5 = Strongly agree, 4 = Agree, 3 = Undecided, 2 = Disagree, and 1 = Strangle disagree 

Therefore, please indicate your responses by making “X” mark parallel to each statement in 

the space provided.  

 

 

No 

 

Items 
 Degree of Agreement  

5 4 3 2 1 

1 The coordinating committee of the adult education program are fully 

organized  

     

2 The level of awareness of coordinating committee to know their 

roles and responsibilities is very high.  

     

3 The adult education centers are comfortable for the provision of 

education.  

     

4 The adult education centers are selected with agreement of 

participants  

     

5 Adult education centers are not far from adult education learners 

home.  

     

6 Adult education centers are well organized with adequate human 

power  

     

7 The months that the adult education program conducted are suitable 

for the activities‟ of adult learners  

     

8 There are criteria for selection and recruitment of facilitators 

/teachers/ for adult education program  

     

9 The facilitators often get essential and regular refresher training.       
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Section Three 

Planning Aspects of Management of Adult Education Program 

 

This part of the questionnaire contains items about participation in planning of adult 

education program. For each of the give statement, there are five alternative scales:  

5 = Very high, 4 = High, 3 = Average, 2 = Low, and 1 = Very low 

Therefore, please indicate your responses by maxing “X” mark parallel to each statement in 

the space provided.  

 

  

No   

 

Planning aspects 
Rating Scale 

5 4 3 2 1 

1 Awareness of adult education center‟s vision, mission and objectives 

of the program by planning participants  

     

2 Formal and systematic need assessment undertaken by participants       

3 Utilization of program evaluation report of previous times in 

planning  

     

 

4 

 

The level of identifying and prioritize problems in planning process  

     

5 Adult education facilitators/ teachers/ take/ part in all stage of 

planning process  

     

6 All adult education center coordinating committee members 

participate in all stages of planning process  
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Section four 

Strategies of Managing Adult Education Program 

 

[ 

This part of the questionnaire contains about strategies of managing adult education please, 

rate the following strategies as:  

5= Very high, 4 = High, 3 = Average, 2= Low, and 1 = Very low, by putting “X” sign 

against          each strategy. 

 

No   

 

 

Strategies 

 

Rating scale 

 

5 4 3 2 1 

 

1 

 

Establishing clear vision, mission, and objectives of adult education 

program  

     

 

2 

 

Clarifying rules, procedures, and policies of adult education 

program  

     

3 Creating favorable and sustainable learning environment by 

providing adequate education materials and teaching aids  

     

4 Building the capacity of facilitators, supervisors  and other experts       

5 Building sense of ownership among the society by ensuring its 

active participation in the establishment and management of adult 

education centers. 

     

  

9. Any other strategy followed (please specify): 

     a/---------------------------------------------------------------------------------------- 

     b/ -------------------------------------------------------------------------------------- 

     c/ ----------------------------------------------------------------------------------------- 
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Section five  

Monitoring and Evaluation Aspects 

The following activities are designed to assess the level of monitoring and evaluation 

activities in adult education program management. Please indicate your response in terms of 

priority by rating them as:  

 5 = Excellent, 4 = Very good,  3 = Good , 2 = Poor, and 1 = Very poor, by putting 

“X”sign         against each monitoring and evaluation aspect.  

 

No 

 

Monitoring and Evaluation Aspects  
Rating Scale 

5 4 3 2 1 

1 The adult education coordinating committee has a plan for 

monitoring and evaluation the adult education center activities  

     

2 The evaluation process is focused up on effective utilization of 

human and material resources  

     

3 Evaluation results are reported to higher bodies       

4 Continuous supervisory service by woreda education office 

supervisors to maintain direct and active contact with adult 

education centers  

     

5 Kebele community are participate in the process of evaluating adult 

education program  

     

6 Adult education center training program is assessed by woreda 

education office at least quarterly  

     

7 The adult education center coordinating committee arrange  program 

for monitoring and evaluation of the center‟s activities  

     

8 Adult education center‟s evaluation system is transparent       

9 Feedback about the evaluation results is provided timely       

 

10. Any other aspects of monitoring and evaluation system (please specify)  

a) _______________________________________ 

b) _______________________________________ 

c) _______________________________________ 

d) _______________________________________ 
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Section Six    

Supports Provided from Woreda Education Office and Zonal Education Department to 

Adult Education Centers in Strengthen Their Managerial Capacity  

 In this part, supports that have to be provided by woreda education office and zonal 

education department are listed below. Therefore, please indicate your opinion about this 

support by putting “X” parallel to the statement.  

 5 = Strongly agree, 4 = Agree, 3 = Undecided,  2= Disagree, and 1= strongly disagree 

Not to be filled by students 

 

 

No 

 

Supports provided 
Degree of Agreement 

5 4 3 2 1 

1 Woreda education office allocates adequate budge for adult 

education center work  

     

2 Woreda education office gives training on planning, setting target 

and gives defined tasks for adult education center  

     

3 Woreda education office creates a competitive working environment 

in adult education centers  

     

4 Woreda education office incorporates on the job training schedule in 

the academic year action plan  

     

5 Woreda education office promotes continuous supervisory support 

and inspection for adult education center  

     

6 Zonal education  department prepare clear guidelines and providing 

professional support to implement the adult education program   

     

7 Zonal education department arranges a zonal consultative meetings 

to discuss issues with facilitators and other stakeholders  

     

9. Any other supports are given (please specify): 

     a/---------------------------------------------------------------------------------------- 

     b/ -------------------------------------------------------------------------------------- 

     c/ ----------------------------------------------------------------------------------------- 
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Section Seven 

Factors Affecting Management of Adult Education Program 

 

The following are factors assumed to affect implementation of adult education program.  

Thus, based on practical observation, indicate the degree of seriousness of problems in adult 

education center by putting “x” parallel to statement.  

Key: 4 = Very serious,  3 = Somewhat serious, 2 = Observed but not            serious, and 

1= Note observed at all  

  

No   
 

Difficulties  
Degree of Seriousness 

4 3 2 1 

1 Lack of effective structural organization to manage adult education 

program  

    

2 Lack of skilled human power      

3 Lack of technical support and monitoring  from woreda education 

office and others  

    

4 Low level of qualification of facilitators /teachers/      

5 Lack of awareness by adult education coordinating committee about 

the adult education center‟s program  

    

6 Poor understanding adult leaner‟s on the advantage of the adult 

education  

    

7 Shortage of textbooks and stationary materials      

8 Lack of proper orientation and feedback of monitoring and evaluation      

9 Lack of programmed discussion program      

10 Distance of adult education centers from  home      

11 Lack of providing sufficient training to facilitators and center 

coordinators  

    

 

 

12. Please list down if any major problems:  

        i) _____________________________________________________ 

        ii) _____________________________________________________ 

        iii) _____________________________________________________ 
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                              Section Eight 

 

1. Please list any comment, opinion or views with respect to management of adult education 

program in your woreda.  

_______________________________________________________________________

_______________________________________________________________________  

 

2. What conclusion and recommendations would you like to suggest?  

_______________________________________________________________________

_______________________________________________________________________ 
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Appendix B 

ADDIS ABABA UNIVERSITY  

SCHOOL OF GRADUATE STUDIES  

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Interview Questions for school cluster supervisors  

Interview guide 

This interview guide is prepared to direct the interviews to be conducted with cluster 

supervisors. The purpose of this guide is to help the interviewers and the interviewees to focus 

the discussion on issues related to the research questions. So that only relevant information 

will be gathered.   

1. What are the major problems of managing adult education program?  

2. What supports do you expect to develop adult education facilitators and other stakeholders 

managerial capacity from: 

a) Woreda education office?  

b) Zonal education department?   

3. What is the measurement to assign (screen out) the facilitators to adult education 

program?  

4. Do you think that the facilitators are paid well? How many?  

5. In what way the communities support the adult education centers?   

Do you think the support from the surrounding community to centers is enough?   

6. What major problems do you observed in adult education program in your woreda?  

7. What solutions do you suggest to solve these management problems?  
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Appendix C 

ADDIS ABABA UNIVERSITY  

SCHOOL OF GRADUATE STUDIES 

 DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Interview Questions Interview Questions for Woreda and Zone Education Experts and 

Officials 

Interview guide 

This interview guide is prepared to direct the interviews to be conducted with the Woreda 

education offices‟ and Zonal education department experts. The purpose of this guide is to 

help the interviewers and the interviewees to focus the discussion on issues related to the 

research questions. So that only relevant information will be gathered.   

1. How frequently do you prepare consultative meeting for adult education facilitators and 

other stakeholders?  

2. What supports do you provide to strengthen managerial capacity of adult education 

program coordinating committee?  

3.  What is the measurement to assign (screen out) the facilitators to adult education 

program? 

4. Do you think that the facilitators are paid well? How many?  

5. In what way the communities support the adult education centers?   

Do you think the support from the surrounding community to centers is enough?   

6. What problems do you observed in adult education centers management?  

7. What solutions do you suggest to solve management problems of adult education 

program of centers?  
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Appendix D 

Focus Group Discussion Guide for Adult Education Learners 

I. Background information 
 

1. Woreda _______________________ Kebele__________________ 

2. Name of Adult education center _________________ 

3. Participants:  
 

Woreda Aeducation 

center 

No Name of 

participant 

 

Sex 

 

Age 

Level 

1 2 3 

  1       

2       

3       

  1       

2       

3       

  1       

2       

3       
  

II. Main data  

1. How do you see learning in adult education center?  

2. How do you value your learning?  

3. What changes did you witness on yourself as a result of attending the adult education 

program?  

4. Do you think the time is convenient for you to learn?  

5. Who determines the time table in the adult education center?   

- The community  

- Government  

- Facilitators   

6.  What supports do you expect to develop adult education facilitators and other 

stakeholders managerial capacity from:  

c)  a, Woreda education office?  

d) Zonal education department?   

7. What problems did you face at adult education center and home?  

8. How often are you absent from the adult education centers? What is the reason for your 

absence?  
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Appendix: B 

አዱስ አበባ ዩኒቨርሲቲ  

የድህረ ምረቃ ትምህርት ኮላጅ 

የትምህርት አመራርና አስተዲዯር ክፍሌ 

በጎሌማሶች ትምህረት አማቻቺ መምህራን እና ተማሪዎች  የሚሞሊ የጽሑፍ መጠይቅ 

ውድ የመጠይቁ ተሳታፊዎች፡ 

የዚህ የጽሑፍ መጠይቅ ዋና ዓሊማ በሀድያ ዞን የጎሌማሶች ትምህርት እንቅስቃሴና የአመራር 

ችግሮችን በተመሇከተ ጥሬ ወይም ትክክሇኛ መረጃ ሇማሰባሰብ ነው፡፡ የሚገኘውም መረጃ 

ሇትምህርት ጉዲዮች ብቻ የሚውሌ ሲሆን የእናንተም ጠቃሚ መረጃ ጥናቱን ውጤታማ 

እንዱሆን የሚረዲ በመሆኑ ጉዲዩን በአንክሮ ተመሌክታችሁ መጠይቁን ትሞለሌኝ ዘንድ 

መሌካምና ቀና ትብብራችሁን እጠይቃሇሁ፡፡  

ሇአዯረጉሌኝ ቀና ትብብር በቅድሚያ አመሰግናሇሁ!! 

መመሪያ ፡- 1. በየትኛውም ቦታ ስም መፃፍ አስፈሊጊ አይዯሇም፡፡  

          2. ቀጥል የሚገኙት ጥያቄዎች አጠቃሊይ መረጃዎች ሲሆን ከቀረቡት አማራጮች  

           የእርስዎ ምሊሽ በሆነውን ሳጥን ውስጥ የ‹‹X›› ምሌክት ያዯርጉ፡፡  

          3. አማራጭ በላሊው ጥያቄ በክፍት ቦታው ሊይ አጭር መሌስ ይፃፉ፡፡  

          4. የቀረቡትን መጠይቆች ሁለንም እንዱሞለ በአክብሮት ይጠየቃለ፡፡  
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ክፍሌ አንድ 

1. አጠቃሊይ መረጃ 

1. የወረዲ ስም _____________________________________ 

2. የጎሌማሶች ትምህርት ጣቢያ ስም _____________________ 

3. ፆታ፡- ሀ. ወንድ                     ሇ. ሴት 

4. ዕድሜ ፡-  

       ሀ.  ከ18-25 ዓመት  

       ሇ.  ከ26-35 ዓመት  

       ሐ. ከ36-45 ዓመት  

       መ. 46 ዓመትና በሊይ       

5. የአገሌግልት ዘመን፡-  

    ሀ. ከ1-5 ዓመት                          መ. ከ16-20 ዓመት            

    ሇ. ከ6-10 ዓመት                         ሠ. 21 ዓመትና በሊይ  

    ሐ. ከ11-15 ዓመት    

6.  የትምህርት ዯረጃ፡-  

ሀ. ከ9ኛ በታች          ሇ.  ከ9ኛ - 10ኛ               ሐ.  ከ11ኛ - 12ኛ    

መ. ሠርተፍኬት                         ረ.  ዱግሪ  

ሰ. ዱፕልማ                           ሠ. ላሊ  _________________  

7.  ኃሊፊነት ፡-  

    ሀ. ትምህርት ባሇሙያ                        ሐ. ክሊስተር ሱፐርቫይዘር    

    ሇ.  አመቻቺ /መምህር/                     መ. ተማሪ                                 
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ክፍሌ ሁሇት 

የጎሌማሶች ትምህርት አዯረጃጀት 

መመሪያ፡- ይህ ክፍሌ የጎሌማሶች ትምህርት አዯረጃጀት አዯረጃጀትን በተመሇከተ መረጃ 

ሇማሰባሰብ የተዘጋጀ ጥያቄዎች ይዟሌ፡፡ በመሆኑም በጣቢያችሁ ያሇውን የጎሌማሶች 

ትምህርት አዯረጃጀት ሁኔታ በመመዘን በዯረጃ፡-  

  5= በጣም እስማማሇሁ፤ 4= እስማማሇሁ፤ 3 = መወሰን ያስቸግራሌ፤ 2 = አሌስማማም 1 = 

ፈጽሞ አሌስማማም/ ብሇው ክፍት ቦታ ሊይ የ‹‹X›› ምሌክት ያስቀምጡ፡፡  
‹ 

 

ተ.ቁ 

 

መጠይቆች 

የተሳትፎ ዯረጃ 

5 4 3 2 1 

1 የጎሌማሶች ትምህርት ፕሮግራምን በጣቢያ ዯረጃ በበሊይነት የሚመራ 

ኮሚቴ ተዋቅሯሌ፡፡  

     

2 የጎሌማሶች ትምህርት አስተባባሪ ኮሚቴው መመሪያና ዯንቡን 

ሇማወቅና ኃሊፊነቱን ሇመወጣት ያሇው ተነሳሽነት ከፍተኛ ነው፡፡  

     

3 የእርስዎ ጣቢያ ጎሌማሶች ትምህርት ፕሮግራም ሇማካሄድ አመቺ 

ነው፡፡  

     

4 የጎሌማሶች ትምህርት ጣቢያ የሚመረጠው በሁለም ባሇድርሻ 

አካሊት ተሳትፎ ነው፡፡  

     

5 የጎሌማሶች ትምህርት ጣቢያ ከጎሌማሶች /ከተማሪዎች/ መኖሪያ 

አካባቢ የራቀ አይዯሇም፡፡  

     

6 በአካባቢዎ ያሇው የጎሌማሶች ትምህርት ጣቢያ በሰው ኃይሌ 

የተዯራጀ ነው፡፡  

     

7 የጎሌማሶች ትምህርት የጊዜ ሰላዲ ከጎሌማሶች የዕሇት ከዕሇት 

እንቅስቃ ጋር እንዱጣጣም ወይም አመቺ እንዱሆን ተዯርጓሌ፡፡ 

     

8 የጎሌማሶች ትምህርት አስተባባሪ መምህራን ሇጣቢያ የሚመረጡትና 

የሚዯሇዯለት በመስፈርት መሠረት ነው፡፡ 

     

9  የእርስዎ ጣቢያ ያለ አስተባባሪ መምህራን አስፈሊጊ የሥራ ሊይ 

ስሌጠናዎች ይሰጣቸዋሌ፡፡  
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ክፍሌ ሦስት  

የጎሌማሶች ትምህርት ፕሮግራም አስተባባሪ ኮሚቴ፤ መምህራንና ባሇድርሻ አካሊት በዕቅድ 

አሰራር ያሊቸው ተሳትፎ 

መመሪያ፡- በዚህ ክፍሌ ያለ መጠይቆች በዕቅድ አሰራር ያሇውን ተሳትፎ የሚመሇከቱ 

ናቸው፡፡ በእያንዲንደ መጠይቅ ትይዩ አማራጮች አንጻር የ‹‹X›› ምሌክት ያስቀምጡ፡፡ 

አማራጮች፡-  

5= በጣም ከፍተኛ፤ 4= ከፍተኛ ፤ 3= መካከሇኛ፤ 2= ዝቅተኛ፤ 1= በጣም ዝቅተኛ ናቸው፡፡ 

ተ.ቁ መጠይቆች የተሳትፎ ዯረጃ 

5 4 3 2 1 

1 በጎሌማሶች ትምህርት ዕቅድ ዝግጅት የሚሳተፉ ባሇድርሻ አካሊት 

በጎሌማሶች ትምህርት ራዕይ ተሌኮና ዓሊማ ሊይ ያሊቸው ግንዛቤ  

     

2 ትክክሇኛና ተገቢ ሆነ የጎሌማሶች ትምህርት አማቻቺ መምህራንንና 

ተማሪዎችን ፍሊጎት መሠረት ያዯረገ ዕቅድ የማዘጋጀት ብቃት 

     

3 በመጀመሪያ በታቀዯው ዕቅድ ሊይ የነበረውን ችግር በመፈተሽና 

በመገምገም ቀጣዩን ዕቅድ የማቀድ ብቃት 

     

4 ችግሮችን ሇይቶ በማውጣትና በየዯረጃቸው በማስቀመጥ ዕቅድ 

የማዘጋጀት ብቃት 

     

5 የጎሌማሶች ትምህርት አማቻቺ መምህራን በጣቢያው ዕቅድ ዝግጅት 

በሁለም ዯረጃዎች ያሊቸው ተሳትፎ 

     

6 ሁለም የጎሌማሶች ትምህርት አስተባባሪዎች ኮሚቴ አባሊት በሁለም 

የዕቅድ ዝግጅት ዯረጃዎች የሚያዯርጉት ተሳትፎ  

     

7 የቀበላ ትምህርትና ሥሌጠና ቦርድ አባሊት በጎሌማሶች ትምህርት 

ጣቢያ ዕቅድ ዝጅግት ያሊቸው ተሳትፎ  

     

8 የጎሌማሶች ትምህርት ዕቅድ ከጎሌማሶች የትምህርት ዓሊማዎች፡- 
የአጭርና የረጅም ጊዜ ጋር ያሇው ግንኙነት 

     

 

በተጨማሪ ከሊይ ከተዘረዘሩት ውጪ ላልች ካለ ቁጥር  በመስጠትና በዝርዝር በመፃፍ ዯረጃ 

ይስጡ፡፡  

----------------------------------------------------------------------------------------------------------------

-  
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ክፍሌ አራት 

ስትራቴጂዎች 

መመሪያ፡- ይህ ክፍሌ የጎሌማሶች ትምህርት ጣቢያ የሚሰጠውን የመማር ማስተማር ሥራና 

ላልች ፕሮግራሞችን በብቃት ሇመምራትና ውጤታማ ሇማድረግ ወሳኝ የሆኑ 

ስትራቴጂዎችን የያዘ ነው፡፡ በመሆኑም ከዚህ በታች የተዘረዘሩትን ስትራቴጂዎችን እንዯ 

ጣቢያችሁ ስትራቴጂዎች በማየትና ተግባራዊነቱ ሁኔታ በመመዘን በዯረጃ፡-  

5= በጣም ከፍተኛ፤ 4= ከፍተኛ ፤ 3= መካከሇኛ፤ 2= ዝቅተኛ፤ 1= በጣም ዝቅተኛ ከሚለት 

አማራጮች የሚስማሙበትን አማራጭ ሀሳብ በተሰጡት ዏረፍተ ነገሮች ትይዩ የሚከተሇውን 

ምሌክት‹‹X›› ያስቀምጡ፡፡  

 

ተ.ቁ ስትራቴጂዎች ዯረጃ 

5 4 3 2 1 

1 ስሇጎሌማሶች ትምህርት  ፕሮግራም ግሌጽ የሆነ ራዕይ፣ ተሌዕኮና ዓሊማ 

ማዘጋጀት  

     

2 ስሇጎሌማሶች ትምህርት ፕሮግራም መመሪያዎችንና የአሠራር 

ሥርዓቶችን ግሌጽ ማድረግ  

     

3  ሇጎሌማሶች ትምህርት ፕሮግራም  የሚያስፈሌጉትን በቂ የትምህርት 

ግብዓቶችን በማቅረብ ምቹና ማራኪ የትምህርት አካባቢ መፍጠር 

     

4  የጎሌማሶች ትምህርት ፕሮግራም በጣቢያ ጀረጃ ሇማሳካት በቂ የሆነ 
ገንዘብና ማቴሪያሌ መመዯብ 

     

5 የአካባቢውን ሕብረተሰብ በማነሳሳት በጎሌማሶች ትምህርት ፕሮግራም 

ሊይ በበሇጠ እንዱሳተፉ ማድረግ  

     

6 የጎሌማሶች ትምህርት ፕሮግራም የሚመሩ አስተባባሪ 

መምህራን፣ሱፐርቫይዜሮችና አስተባባሪ ኮሚቴዎችን አቅም ማጎሌበት  

     

7 በዕቅድ ሊይ የተመሠረተ የጎሌማሶች ትምህርት ጣቢያዎች የሌምድ 

ሌውውጥ ማዘጋጀት  

     

8 በዕቅድ ሊይ የተመሠረተ የአማቻቺ መምህራን የሌምድ ሌውውጥ 

መድረክ ማዘጋጀት  

     

በተጨማሪ ከሊይ ከተዘረዘሩት ውጪ ላልች ካለ ቁጥር  በመስጠትና በዝርዝር በመፃፍ ዯረጃ 

ይስጡ፡፡  

----------------------------------------------------------------------------------------------------------------  
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ክፍሌ አምስት 

ክትትሌና ግምገማ 

መመሪያ፡- ይህ ክፍሌ በጎሌማሶች ትምህርት ጣቢያዎች /ማዕከሊት/ የሚከናወኑትን 

ሥራዎችን ውጤታማ ሇማድረግ ያስፈሌጋለ ተብል የሚገመቱ የክትትሌና ግምገማ 

ጉዲዮችን የያዘ ነው፡፡ በመሆኑም በጣቢያችሁ ያሇውን የክትትሌና ግምገማ ሁኔታ በመመዘን 

በዯረጃ፡-  

5= በጣም ከፍተኛ ፤ 4 =ከፍተኛ ፤ 3= መካከሇኛ፤ 2= ዝቅተኛ፤ 1= በጣም ዝቅተኛ ከሚለት 

አማራጮች የሚስማሙበትን አማራጭ ሀሳብ በተሰጡት ዏረፍተ ነገሮች ትይዩ የሚከተሇውን 

ምሌክት ‹‹X›› ያስቀምጡ፡፡  
 

ተ.ቁ መጠይቆች የክንውን መጠን 

5 4 3 2 1 

1 የጎሌማሶች ትምህርት ጣቢያ/ማዕከሌ/ ኮሚቴ በጣቢያው ዯረጃ የሚሰሩ 

ሥራዎችን ሇመከታተሌና ሇመገምገም ዕቅድ ያቅዲለ 

     

2 ክትትሌና ግምገማ ሂዯት ስኬታማ የሆነ የሰው ኃይሌን ፣የግብዓት 

አቅርቦትና አጠቃቀምን መሠረት ያዯርጋሌ፡፡  
     

3 የክትትሌና ግምገማ ውጤት ሇሚመሇከተው ክፍሌ በጊዜና በወቅቱ ሪፖርት 

ይዯረጋሌ፡፡ 
     

4 የጎሌማሶች ትምህርት ጣቢያ የመማር ማስተማር ስራ ውጤታማ 

ሇማድረግና ሇማጠናከር የክሊስተር ሱፐርቫይዘሮች የቅርብ ክትትሌና 

ግምገማ ያዯርጋለ፡፡  

     

5 የአካባቢው ሕብረተሰብ የመማር ማስተማር ስራ ውጤታማ ሇማድረግ 

በክትትሌና ግምገማ ስራ ይሳተፋለ፡፡  
     

6 የጎሌማሶች ትምህርት ጣቢያ የመማር ማስተማር ስራ እንቅስቃሴ 

በወረዲው ባሇሙያዎች ቢያንስ ሩብ ዓመት ክትትሌና ግምገማ 

ይዯረጋሌ፡፡  

     

7 የጎሌማሶች ትምህርት አስተባባሪ ኮሚቴ በጣቢያ ዯረጃ የተሰሩ 

ስራዎችን በእቅደ መሠረት ስሇመስራታቸውን ሇመከታተሌና 

ሇመገምገም ፕሮግራም ያወጣለ፡፡   

     

8 የግምገማ ስርዓቱ ወይም ሂዯቱ ግሌጸኝነትን የተሊበሰ ነው፡፡      

9 በግምገማ ወቅት ሇተገምጋሚው ግብረ መሌስ ወይም የምክር 

አገሌግልት በወቅቱ ይሰጣሌ፡፡  
     

 

በተጨማሪ ከሊይ ከተዘረዘሩት ውጪ ላልች ካለ ቁጥር በመስጠትና በዝርዝር በመጻፍ 

ዯረጃ ይስጡ፡፡  

----------------------------------------------------------------------------------------------------------------  
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ክፍሌ ስድስት 

ከወረዲ ትምህርት ጽ/ቤትና ከዞን ትምህርት መምሪያ መሰጠት የሚገባቸው ድጋፎች 

 

መመሪያ፡- በዚህ ክፍሌ የጎሌማሶች ትምህርት ጣቢያዎችን /ማዕከሊትን/ አስተባባሪ ኮሚቴና 

አመቻቺ መምህራንን የሥራ አመራር ብቃት ሇማሳዯግ ከወረዲ ትምህርት ጽ/ቤትና ከዞን 

ትምህርት መምሪያ መሰጠት የሚገባቸው ድጋፎች የተወሰኑት ቀጥል ተዘርዝረዋሌ፡፡ 

በመሆኑም በቀረቡት ሃሳቦች ሊይ የሚያምኑበትን፡  

5= በጣም እስማማሇሁ፤ 4= እስማማሇሁ፤3= መወሰን ያስቸግራሌ፤ 2= አሌስማማም 1= ፈጽሞ 

አሌስማማም/ ብሇው ክፍት ቦታ ሊይ የ‹‹X›› ምሌክት ያስቀምጡ፡፡  

 

ተ.

ቁ 

መጠይቆች የስምምነት መጠን 

5 4 3 2 1 

1 የወረዲ ትምህርት ጽ/ቤት  ሇጎሌማሶች ትምህርት ጣቢያዎች በቂ በጀት 

ይመድባሌ፡፡ 
     

2 የወረዲ ትምህርት ጽ/ቤት ሇጎሌማሶች ትምህርት ጣቢያዎች በዕቅድ 

ዝግጅት፣ በግብ አጣጣሌና በአሰራሮች ሊይ ስሌጠና ያዘጋጃሌ፡፡ 
     

3 የወረዲ ትምህርት ጽ/ቤት በት/ቤቶች በጎሌማሶች ትምህርት ጣቢያዎች 

/ማዕከሊት/ የሥራ ውድድር መንፈስ በመፍጠር መሌካም ስራዎች 

ማበረታቻ ይሰጣሌ፡፡ 

     

4 የወረዲ ትምህርት ጽ/ቤት የጎሌማሶች ትምህርት አማቻቺ መምህራን ሙያ 

ብቃት ሇማሳዯግ ትኩረት ሰጥቶት በአመታዊ እቅድ እንዱካተት 

ያዯርጋሌ፡፡ 

     

5 የወረዲ ትምህርት ጽ/ቤት ተከታታይ የሙያ ድጋፍ፣ ግምገማና የሥራ 

ቁጥጥር ያዯርጋሌ፡፡ 
     

6 የወረዲ ትምህርት ጽ/ቤት በወር አንድ ጊዜ ከአማቻቺ መምህራንና  

ከአስተባባሪ ኮሚቴዎች ጋር ምክክር በማድረግ መሌካም ተሞክሮዎችን 

ይሇያለ፡፡ 

     

7 የዞን ትምህርት መምሪያ ሇጎሌማሶች ትምህርት ፕሮግራም ግሌጽ የሥራ 

መመሪያ ያዘጋጃሌ፡፡ ሇዚህም የአፈጻጸም የሙያ ድጋፍ ያዯርጋሌ፡፡ 
     

8 የዞን ትምህርት መምሪያ በዞን ዯረጃ ሇጎሌማሶች ትምህርት አማቻቺ 

መምህራንና አስተባባሪዎች የምክክር መድረክ በየጊዜው ያዘጋጃሌ፡፡  
     

በተጨማሪም ከተዘረዘሩት ውጪ ላሊ ፕሮግራሙን ሇመምራት የሚያስቸግሩ ካለ ቁጥር 

በመስጠትና በዝርዝር በመፃፍ ዯረጃ ይስጡ፡፡  

----------------------------------------------------------------------------------------------------------------  
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እንቅፋቶች/ችግሮች 

መመሪያ፡- ይህ ክፍሌ በጎሌማሶች ትምህርት ጣቢያ /ማዕከሌ/ የሚከናወኑትን ስራዎች 

ሇመምራት ሉያዯናቅፉና ሉያስቸግሩ ይችሊለ ተብል የሚገመቱ ጉዲዮችን የያዘ ሲሆን 

እነዚህም ጉዲዮች እንዯ ማዕከሊችሁ ችግር በማየትና የችግሩን ሁኔታ በመመዘን በዯረጃ፡-  

4 =ከፍተኛ ችግር፤ 3= መጠነኛ ችግር፤ 2= ችግር አሇ ግን ጉዲት የማያዯርስ፤ 1= ምንም ችግር 

አይታይም ከሚሇው አንፃር ባሇው ክፍት ቦታ የ‹‹X›› ምሌክት ያስቀምጡ፡፡  

 

ተ.ቁ 

 

እንቅፋቶች/ችግሮች/ 

የችግሮች ዯረጃ 

4 3 2 1 

1 የጎሌማሶች ትምህርት ፕሮግራሞችን ሇመምራት ግሌጽ የሆነ 
አዯረጃጀትና አወቃቀር ያሇመኖር፡፡ 

    

2 የሰሇጠነ የሰው ሀይሌ እጥረት መኖር፡፡     

3 ከወረዲው ትምህርት ጽ/ቤት በጎሌማሶች ትምህርት ዙሪያ በቂ ቁጥጥርና 

ሙያዊ እገዘ አሇመኖር፡፡  
    

4 የአማቻች መምህራን የብቃት ዯረጃ ማነስ፡፡     

5 በጎሌማሶች ትምህርት ማዕከሌ የሚሳተፉ ኮሚቴዎች በማዕከለ 

ስሇሚሰጡ ጎሌማሶች ትምህርት በቂ ግንዛቤ ያሇመኖር፡፡ 
    

6 ጎሌማሶች ስሇጎሌማሶች ትምህርት ጥቅም ያሊቸው ግንዛቤ ዝቅተኛ 

መሆን  

    

7  በቂ የመማሪያ መጸህፍትና ማቴሪያልች በወቅቱ አሇማሰራጫት፡፡     

8 ከግምገማና ከውይይት መድክ በኋሊ የምክር አገሌግልትና ግብረ መሌስ 

ያሇመኖር፡፡ 
    

9 በዕቅድ ሊይ የተመሠረተ የውይይት መድረክ ያሇመኖር፡፡     

10 የጎሌማሶች ትምህርት ጣቢያ ከመኖሪያ አካባቢ መራቅ፡፡     

11 ሇጣቢያው ሃሊፊና ሇአስተባባሪ መምህራን በቂ ስሌጣና አሇመስጠት፡፡     

 

በተጨማሪም ከተዘረዘሩት ውጪ ላሊ ፕሮግራሙን ሇመምራት የሚያስቸግሩ ካለ ቁጥር 

በመስጠትና በዝርዝር በመፃፍ ዯረጃ ይስጡ፡፡  

---------------------------------------------------------------------------------------------------------------- 
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አስተያየትና ማብራሪያ የሚጠይቅ መጠይቅ 

 

1. በወረዲዎ በሚገኙ የጎሌማሶች ትምህርት ማዕከሊት ያሇውን አመራርና አስተዲዯርን 

በተመሇከተ ያሇዎትን አጠቃሊይ አስተያየት ይስጡ፡፡  

_____________________________________________________________________

_____________________________________________________________________

___________________________________________________ 

 

2.  የጎሌማሶች ትምህርት ጣቢያዎች አመራርና አስተዲዯርን ሇማጠናከርና 

የሚያጋጥሙ ችግሮችን ሇመፍታት ምን ቢዯረግ/ቢሆን ይሻሊሌ ይሊለ? 

_____________________________________________________________________

_____________________________________________________________________

___________________________________________________ 

 

 

 


