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Abstract 

This study sought to investigate the relationship between students’ personality types and their 

academic achievement in Oromia Colleges of Teachers’ Education. Three Colleges of teacher 

education, namely: Danbidollo, Fiche and Nekemte were selected by purposive sampling 

techinqe . The study employed descriptive survey research design. The sample size was 150 

female& 201 mal trainers. A questionnaire was used as instruments of collecting data from the 

students while interview was administered with teachers. Interview, observation and document 

analysis were used to crystallize the information obtained through questionnaire. Quantitative 

data analysis was done using descriptive and inferential statistics such as frequency counts, 

percentages, means, standard deviation, pearson correlation and one way ANOVA test. Results 

of data analysis were presented using frequency distribution tables. The study established that 

neuroticism and extroversion were negatively related to academic achievement; 

conscientiousness, agreeableness and openness have a positive association with academic 

achievement  Among others conscientiousness personality type  was  a good and strongest 

individual predictor of academic achievement at the colleges of teachers training. Moreover, 

neuroticism personality type determines lack of emotional stability that lead to hindrance to 

academic achievement.The researcher concluded   that agreeableness; Conscientiousness and 

Open to experience personality types were correlated with students’ of high academic 

achievement. The study, therefore, recommends the skill of teachers and students should be 

strengthened by training such as seminars or workshop on personality traits and their impact on 

students’ academic achievement. It’s worthy of attention to try to institutionalize conscientious 

trait during initial years of education, by presenting appropriate conscientious role models or 

encouragement of conscientious people. Findings of this study can also emphasize the necessity 

of informing curriculum developers of the personality traits and individual differences of 

learners, so as to help them take such differences into account and be more flexible while 

developing educational curriculums. 
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CHAPTER ONE: INTRODUCTION 

1.1 Background of the Study 

Improving the quality of education and investment on educational and human resources are 

regarded as effective factors paving the way for a country’s pervasive development. Hence, 

improvement of students’ academic achievement is also among the basic goals of educational 

planning. It’s through academic achievement students can fully actualize their talents and 

capabilities in line with educational goals. In fact, academic achievement is considered as one 

important criteria of educational quality. Personality is a criterion reference for knowing, 

understanding or evaluating any person. It depends on the psychophysical development of a 

person. It includes a person’s nature, character, intelligence, interest, attitude, aptitude, 

expectation, ideals etc (Kour & Sharma, 2013).. Personality of an individual is strongly 

determined by the genetic factors but the environmental factors cannot be ignored (Kour & 

Sharma, 2013).That mean the early experience at home, neighborhood and school lay 

foundations for the personality. 

Richards and Schmidt (2002) define personality as “those aspects of an individual’s behavior, 

attitude, beliefs, thoughts, actions and feelings which are seen as typical and distinctive of that 

person and recognized as such by that person and others”. Based on this definition, each person 

has types of personality that is exclusive to him/her. More comprehensible definition of 

personality is that personality is a stable set of characteristics and tendencies that determine those 

common abilities and differences in the psychological behavior(thoughts, feelings and actions) of 

people that have continuity in time and that may not be easily understood as the sole result of the 

social and biological pressures of the moment (Berens, 1999). 

Academic achievement is the outcome of education, the extent to which a student, teacher or 

institution has achieved their educational goals. It is commonly measured by examinations or 

continuous assessment but there is no general agreement on how it is best tested or which aspects 

is most important procedural knowledge such as skills or declarative knowledge such as facts 
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(Annie, 1996).The dominant measures of academic performance is GPA (Kuncel, Crede, & 

Thomas, 2005). 

Personality traits reflect people’s characteristic patterns of thoughts, feelings, and behaviors. 

Personality traits imply consistency and stability. Although there are many ways to think about 

the personalities that people have, Gordon Allport and other “personologists” claimed that we 

can best understand the differences between individuals by understanding their personality traits. 

Personality traits reflect basic dimensions on which people differ . There are three criteria that 

are characterizing personality traits: (1) consistency, (2) stability, and (3) individual differences 

Cognitive ability is one of the important factors that can affect the students' achievement 

(Ackerman & Heggestad, 1997). However, Chamorro-Premuzic and Furnam (2006) noted that 

cognitive ability alone is insufficient for students to be successful in academic achievement. 

In psychology, the Big Five personality factors can be described as the five dimensions of 

personality that is used to describe the human personality. The Big Five personalities are 

Neuroticism, Extraversion, Openness to Experience, Agreeableness and Conscientiousness 

(Koning et al., 2012). As the research conducted by Koning etal.,(2012)student personality types 

and academic achievement and found that GPA has a strong positive relation with personality 

traits Conscientiousness. It is consistent with research findings on first-year performance in 

higher education studied by (Paunonen,etal.,2001). While the other Big Five personality types 

are weak and inconsistent related to academic achievement that is line with prior studies by 

(Poropat,2009). 

Academic achievement has, for the past decades, been the center of interest in educational 

research. Exploring the issue of achievement has extended beyond simple issues of intelligence 

and prior academic achievement into how learners interact with the learning material. Several 

factors have been identified in explaining academic achievement: demographic status (Ray, 

2010), intelligence (Deary, Strand, Smith, & Fernandez, 2007); behavioral characteristics (Lane, 

Barton-Arwood, Nelson, & Wehby, 2008); and psychological factors such as attributes 

(Erdogan, Bayram, & Deniz, 2008) self-esteem . self-efficacy (Olatunde, 2009) and self-concept 

(Holliday, 2009). 

http://nobaproject.com/modules/personality-traits#vocabulary-personality-traits
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Personality is the basic area of study for psychologists.  state that personality may be defined in 

terms of characteristics or abilities, that are highly representative of an individual and is an 

important part of the overall impression created on others. According to Pervin, and John (2005) 

Personality comprises of unique set of characteristics that define an individual feelings, way of 

thinking, and behavior. Personality is a person set of relatively stable characteristics that account 

patterns of behavior, in various situations each individual in some ways is different and in some 

ways is unique. There is much concern about the science achievement of the students in high 

schools recently. Accordingly a strong emphasis is currently placed on improving the quality of 

science education (Morrel & Lederman, 1998). 

A widely used personality model, McCrae and Costa's NEO Five Factor Model, or "Big Five 

Model" (1990), comprises of Extraversion, Neuroticism, Conscientiousness, Openness to 

Experience and Agreeableness. 

Recent studies show that Big Five traits measurement is powerful enough to explain a moderate 

percentage of the variance in academic achievement (Blickle, 1996; Rolfhus & Ackerman, 

1999). The relationship between Extraversion and academic achievement shows that Extravert 

students perform better in primary schools where as introverts perform well in secondary schools 

and university (Eysenck & Cookson, 1969). Introverts are benefited in written exams, while 

extraverts have an advantage in oral exams (Chamorro- Premuzic & Furnham, 2003a; Furnham 

& Medhurst, 1995). 

Previous researches demonstrated that there was strong relationship between the five- factor 

model of personality and academic achievement (Costa & McCrae, 1992). McKenzie (1989) 

found that extraversion is negatively correlated with success in education but found no clear-cut 

relationship between neuroticism and students’ academic achievement. As the study by 

Masgrave- Marquart, Bromley, and Dalley (1997) revealed there is significant positive 

correlations between GPA and conscientiousness, openness, and neuroticism.The pupose of the 

study is to study relationship between  personality type and acdamic achievement of oromia 

college of teachers education. 
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           1.2 Statement of the Problems 

The continuity of the effect of personality trait on achievement criteria is worthy of attention, 

because school adjustment and academic performance are believed to have cumulative effects in 

the course of time (Caspi et al. 2005). Caspi, Robert, & Shiner (2005) shed light on the processes 

which can explain the relationships between personality traits and academic achievement in 

school or occupational settings; According to these authors the association between personality 

and academic achievement may be one of charm; i.e. people choose environments which are 

consistent with their personalities; when achievement criteria and personality characteristics 

overlap, personality and academic achievement  are directly related. 

Thus, prior research has established personality traits are associated with academic achievement. 

However, not much is known about the joint influence of personality traits on academic 

achievement. We also do not know how personality traits mediate academic performance. In the 

current research, we sought to fill this gap in the literature by directly examining relationships 

between personality type and academic achievement. 

The relationship between students ’personality types and their academic achievement in Oromia 

colleges of teachers’ education has several challenges to identify students’ personality types and 

academic achievement   in education. Comparison of student’s personality type on academic 

achievement can be seen in terms of many variables of which some of them are college 

environment which comprises college facilities, teacher competency, parental involvement and 

the administration of the college.   

The current impact of the problem as investigated by the researcher is that beginner teaches 

graduated from the three colleges have different motivation on teaching and encouraging their 

students and they have also various performance at school level. From the experience, the effect 

of college students’ personality on their academic achievement is seen in all the three college of 

Oromia regional state. It becomes imperative to study the factors that influence the performance 

of the individuals in their educational achievement. It is also important to know why some 

students get good grades while others cannot, while studying in the same environment. 
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Therefore, the researcher was attracted to conduct a study on Relationship between students’ 

personality traits and their academic achievement. 

The researcher is interested to study the relationship of college students’ personality type on 

academic achievement in Oromia colleges of teachers’ education in general and the three 

selected colleges in particular. For the study the researcher needs the three colleges’ willingness 

and exclusive support for the success because this study is a tool for the college in order to give 

different workshops, seminars, trainings, experience sharing for the success of teaching learning 

process. The study site of the colleges namely Nekemte, Dembidollo & Fitche teachers college 

students’ academic achievement of   that measured by GPA varies for the colleges but they 

engaged with similar teaching methods, teachers of the same educational level, teaching 

materials etc in colleges.  

1.3 Research Questions  

In this study the researcher will attempt to answer the following basic questions:- 

1. Is there a significant relationship between personality types and academic 

achievement of Oromia college of Teacher’s Education?  

2. To what extent does each personality type predict the academic achievements 

of college students independently and jointly? 

3. Which personality type determines low academic achievement in oromia 

teachers colleges of teachers’ education? 

 1.4 Objectives of the Study 

          1.4.1 General objectives 

The main objective of this study is assessing the relationship between students’ personality types 

and their academic achievement in Oromia colleges of teacher’s education. 

      1.4.2. Specific Objectives  

The specific objectives of the study will be: 

1. To examine the degree of relationship between students’ personality types and 

their academic achievement in Oromia colleges of teachers education. 
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2. To determine the extent of students’ personality types in predicting academic 

achievement of students in Oromia colleges of teacher’s education. 

3. To identify the types of personality that promotes low academic achievement 

among students in Oromia colleges of teacher’s education. 

      

1.5. Scope of the Study 

The study was carried out in Oromia colleges of teacher’s Education. There are 12 Colleges of 

Teachers Education in Oromia Regional state. To make the study manageable it was delimited 

to three colleges namely; Nekemte, Dembidolo & Fiche Teachers’ Education Colleges. In 

terms of variable, the study was aimed to assess the relationship between students’ personality 

types and their academic achievement in Oromia colleges of teachers’ education. 

1.6. Significances of the Study  

The relationship between personality types and academic achievement of students in Oromia 

teacher’s education colleges is an important area of investigation. In addition, the study will be 

sets out students’ personality types that contributed to their academic achievement in Oromia 

colleges of teachers’ education. The outcome of this study was significant to a school principal at 

work lacks basic knowledge about guidance and counseling of student in order to perform their 

job successfully in school system. Therefore, the outcome of this study will guide them how they 

handle and guide their students. 

Additionally, for school principal in training may learn different theory of personality and the 

methods how students academically achieve high. Therefore, the outcome of this study will be 

theoretical background and input for educational theory. Moreover, teachers are engines in 

educational activities. They devoted their time in constructing students mind in teaching learning 

process. The output of students is measured by their academic achievement. Therefore, the result 

of this study will help them to identify students in their personality and to give special supports 

for their academic achievement. Oromia Bureau of education officials and leaders. Since Oromia 

Education Bureau have the responsibility to lead all educational activities of the region, in order 
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to replace expert of psychology in colleges for improvement of academic achievement of 

students the outcome of this research serves as input for allocation of budget.  

1.7. Definitions of Key Terms  

Academic Achievement: - In the present investigation academic achievement constitutes the 

aggregate marks obtained by the subjects in their class examination.  

Personality is a patterned body of habits, traits, attitudes and ideas of an individual as these are 

organized externally into roles and statuses and as they relate internally to motivation, goals and 

various aspects of selfhood. 

Personality traits reflect people’s characteristic patterns of thoughts, feelings, and behaviors. 

Personality traits imply consistency and stability. Positive Personality Traits: Being honest and 

taking responsibility for your actions are admirable qualities.  

Openness: People who like to learn new things and enjoy new experiences usually score high in 

openness. Openness includes traits like being insightful and imaginative and having a wide 

Varity of interests. 

Conscientiousness: People that have a high degree of conscientiousness are reliable and prompt. 

Traits include being organized, methodic and thorough. 

Extraversion:  Extraverts get their energy from interacting with others  . Extraversion includes 

the traits of energetic, talkative and assertive. 

Agreeableness: These individuals are friendly, cooperative and compassionate. People with low 

agreeableness may be more distant. Traits include being kind affectionate and sympathetic. 

Neuroticism: Neuroticism is also sometimes called emotional stability. This dimension relates to 

one’s emotional stability and degree of negative emotions. People that score high on 

neuroticisms often experience emotional instability and negative emotions.   
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.1. Historical Background of Personality Types 

Psychologists developed several theories of personality to attempt to understand the recurrent 

patterns of human behavior. Some theories categorized people according to their personality 

types, which are distinct patterns of personality characteristics. In a typology approach, people 

have been classified in terms of sociable behavior, value, interest, attitude, and various features 

of biological constitution of particular similarities (Corsini, 1984).This theory contends that each 

individual has natural preference, which falls in to five categories and believed that each 

individual has a constitutional predisposition towards one of the five categories. In relation to 

this idea, Goldberg (1993) model is a recent known scientific model and most frequent in the 

literature surveyed which categorizes people in to five dimensions. According to this model, the 

Big Five traits are not nearly as powerful in predicting and explaining actual behavior as are the 

more numerous facet or primary traits.  

Depending up on the above stated concept, Goldberg categorized personality in to each of the 

Big Five personality traits contains two separate, but correlated, aspects reflecting a level of 

personality below the broad domains but above the many facet scales that are also part of the Big 

Five. The aspects are label as follows: Volatility and Withdrawal for Neuroticism; Enthusiasm 

and Assertiveness for Extraversion; Intellect and Openness for Openness/Intellect; 

Industriousness and Orderliness for Conscientiousness; and Compassion and Politeness for 

Agreeableness.  

2.2. Concepts of the Big Five Personality  

Extroversion is the act, state, or habit of being predominantly concerned with and obtaining 

gratification from what is outside the self. This implies that extrovert person is likely to enjoy 

time spent with people and find less reward in time spent alone (Kour & Sharma, 2013).There 

are two basic qualities assessed on this domain, the interpersonal involvement and the energy. It 

is easy to convey the characteristics of the extraverts and the introvert is less easy to portray. In 

other respects, introversion is seen as the absence of extraversion ( Kour & Sharma, 2013).  
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Conscientiousness is a tendency to show self-discipline, act dutifully, and aim for achievement 

against measures or outside expectations(Costa &McCrae ,1992).This meaning shows it related 

to the way in which people control, regulate, and direct their impulses. High scores on 

conscientiousness indicate a preference for planned rather than spontaneous behavior Costa and 

(McCrae, 1992).Having this trait the individual is purposeful, determined, strong willed and few 

become athletics or musicians. Individual high in this trait is associated with high academic 

achievement while, low in this trait lead the individual low achiever academically.  

Agreeableness is examines the attitudes of an individual towards other people. These attitudes 

may be trusting, forgiving nature, cynical, compassionate and ruthless as . cited in (Ghazi & 

Shahzada, 2013).  Agreeableness is primarily a dimension of interpersonal tendencies. Agreeable 

person is sympathetic, eager to help, fundamentally altruistic and behaves that others were 

equally helpful in return. Agreeable popular than antagonistic individuals were equally helpful in 

return. Agreeable people are more popular than antagonistic individuals 

Neuroticism is the tendency to experience negative emotions, such as anger, anxiety, or 

depression. It is sometimes called emotional instability, or is reversed is referred to as emotional 

stability (Costa & McCare, 1992). Individual with high on this domain are prone to experiencing 

psychological distress, maladaptive and unrealistic ideas, while low on this domain do not 

indicate the presence of any clinical disorder and at risk of receiving a psychiatric diagnosis 

acited in (Ghazi & Shahzada ,2013).Individuals with low score in neuroticism are emotionally 

stable, usually calm, tempered and related and better able to face stressful situations without 

becoming upset or rattled (Costa &McCrae, 1992).  

Openness to Experience is the degree to which a person is imaginative and curious as opposed 

to concrete minded and narrow thinking. It mean that Individuals willing to entertain novel ideas 

and unconventional values (Kumari, 2014).Closed people simply have a narrower scope and 

intensity of interest, they tend to be socially and politically conservative, closed people should 

not be viewed as authoritarians. Closeness does not imply hostile in tolerance or authoritarian 

aggression (McCrae & Costa, 1992).  
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2.3 Role of Physical Activity Personality Development 

Commenting on the importance of physical activity Robinson and Shaver (1969) had shown 

that sports participation in general is positively correlated with the development of 

psychological, physical and physiological well-being and the people who are active in a 

variety of ways in such activities tend to report a higher degree of emotional well being, life 

satisfaction, perceived happiness and physical fitness.  

 Also observed that physical activities including games denote various functions and are 

articulated as social experience, an exercise of improving physical health and fitness, as a 

means of providing thrills through relatively tension release and in the context of self-

expression, as tension release and in the context of self denial and building self discipline.  

The importance of sports and benefits of competitions in development of character building, 

reduction of rowdiness and the healthy development of physical, physiological and mental 

health’s. Avente (1976) suggested that participation in sports provides an additional criterion for 

social prestige and adjustment.  summing up the importance of sports, said that it is popularly 

believed that sports build character and provide cutlet for aggressive energy, sports teams serve 

on the basis of group unity and solidarity. The analysis of the functions of sports depict that 

participation in sports brings various physical, physiological, psychological and sociological 

changes among the participants.  

Describing the benefits of physical activity, the U.S. Department of Health and Human  

suggested and stated as: Participation in physical activity and sports can promote social well-

being, as well as physical and mental health, among young people, Sports and physical 

activity programs can introduce young people to skills such as teamwork, self-discipline, 

sportsmanship, leadership, and socialization. Lack of recreational activity, on the other hand, 

may contribute to making young people more vulnerable to gangs, drugs, or violence.  

In a research, Wiss, emphasizing the social value of physical activity, held that adolescence 

is a period of feeling lonely, abstaining from social communication and introversion and 

added that if these feelings and beliefs form in adolescents it may lead to low psychosocial 



11 
 

development and role confusion. He considers participation in sport and group activities as 

one of the factors of socialization and growing of mental health in adolescents.  

McCarthy et all believe that independence, responsibility, farsightedness, esprit de corps, 

finding identity, social acceptance, and self-esteem are concepts and parameters of 

psychosocial development in adolescents which are strengthened through sport activity and 

participation. These researchers maintain that reinforcing psychosocial development 

increases the level of adaptability, participation and cooperation among adolescents and leads 

to development of friendship and constructive cooperation.  

 2.3.1 Interest 

Interests are things that you feel are important in your everyday life; including your work-life. 

They guide your decisions and actions in the world of work and can assist in determining your 

career path. Reflecting on your interests is key to knowing your preferences for work and those 

things you wouldn't enjoy. Many personality traits connect to interest, intrinsic motivation, and 

exploration. 

2.3.1 Behavior 

Behavior is the way in which one acts or conducts oneself, especially towards others. Behavior 

is what we do. Much of our behavior is of course the result of our values and beliefs, it is much 

easier to behave differently (if only for a short while) than to change beliefs (see Theory X and 

Theory Y). Moreover, if we try out different behaviors – different ways of doing things – and 

find that they are a success; this in itself may cause us to change even deeply held views and 

values. 

Behaviors are the actions you take and the decisions you make. You can control these things: 

you can decide what to do and when to do it. And because you can decide what to do in any 

situation you can determine your performance. High-level performance results from doing the 

right thing at the right time. 
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2.4 The Five-Factor Model of Personality 

If a consensual structure of traits is ever to emerge, the five factor model is probably it. Tupes 

and Christal (1961) and Norman (1963) are commonly credited with discovering the Big Five. 

Only in the past 2 decades, however, has research on the Big Five traits become a serious area of 

investigation. Specifically, a robust set of five factors has been recovered from almost every 

major personality inventory and from analyses of the more than 15,000 trait adjectives in English 

and those in many other languages (Goldberg, 1990). Furthermore, the structure has generalized 

across cultures, sources of ratings, and measures (John & Srivastava, 1999). Evidence has also 

indicated substantial heritability of the traits .S Although acceptance of the classification is far 

from universal (see Block, 1995; Eysenck, 1992), the Big Five has provided the most widely 

accepted structure of  personality in our time. Neuroticism, often labeled by the positive pole of 

the trait Emotional Stability, is the tendency to show poor emotional adjustment in the form of 

stress, anxiety, and depression. Extraversion represents the tendency to be sociable, dominant, 

and positive (Watson & Clark, 1997). Individuals who score high on Openness to Experience are 

creative, flexible, curious, and unconventional (McCrae, 1996). Agreeableness consists of 

tendencies to be kind, gentle, trusting and trustworthy, and warm. Finally, conscientious 

individuals are achievement-oriented and dependable (Barrick &Mount,1991), as well as orderly 

and deliberate (Costa & McCrae, 1992).  Given the compatibility of these approaches and their 

frequency of study in I-O psychology,  we focus our quantitative review on the relationship of 

personality to motivation as operational zed according to goal-setting, expectancy, and self-

efficacy theories. 

Because the purpose of this meta-analysis is to explore the relationship between the five-factor 

model of personality and the three theories of performance motivation, hypotheses are not 

provided. Nevertheless, there is reason to believe that relationships exist with respect to several 

Big Five traits. Barrick, Mount, and Strauss (1993), linked Conscientiousness to goal-setting 

motivation. Evidence indicates that neurotic individuals are less likely to be goal-oriente though 

this area has been studied less than conscientiousness and goal-setting motivation. With respect 

to neuroticism and self-regulation, Kanfer and Heggestad’s (1997) model predicts that anxiety 

leads to poor self-regulation because anxious individuals are not able to control the emotions 
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necessary to protect on-task attention, and trait anxiety is closely related to Neuroticism (Kanfer, 

Ackerman, & Heggestad, 1996). 

 The relationship of the other three Big Five traits to performance motivation is less clear. 

Barrick et al. (1993) found that Extraversion was not correlated with goal commitment, but it 

was correlated with goal level (r _ .19, p _ .05). (This result was not discussed.) Although 

discussion of the possible link between Extraversion and motivation is lacking in the literature, 

positive affect—one of the indicators of Extraversion (Watson & Clark, 1997)—is related to 

distal and proximal measures of motivation (George & Brief, 1996). The relationships between 

motivation and the remaining Big Five traits—Agreeableness and Openness to Experience—are 

virtually unstudied. We could not locate any studies in the literature that included an explicit 

discussion of the effects of these traits on motivation. 

2.5 THE PSYCHOANALYTIC PERSPECTIVE 

Founded by Sigmund Freud, this theory emphasizes the influence of the unconscious, the 

importance of sexual and aggressive instincts, and early childhood experience on a person. This 

theory has been very influential not only in psychology but also in literary circles, art, psychiatry 

and films. Many of Freud’s ideas have become part and parcel of every day usage. Freud started 

his career as a neurologist. His theory developed in the course of his observations of his patients, 

as well as, self analysis. He used free association to help his patients recover forgotten memories. 

Freud discovered that mind is like an iceberg and we have limited conscious awareness. 

2.5 .1 Personality Theories 

Freud proposed that psychological forces operate at three levels of awareness: 

Conscious level: The thoughts, feelings, and sensations that one is aware of at the present 

moment. 

Preconscious level: It contains information of which one is not currently aware, however, they 

can easily enter conscious mind. 
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Unconscious level: It consists of thought, feelings, wishes, drives etc. of which we are not 

aware. It, however, influences our conscious level of activity. Freud thought that unconscious 

material often seeks to push through to the conscious level in a disguised manner. It may be in a 

distorted manner and or it may take a symbolic form. Interpretation of dreams and free 

association were used for analysis of the three levels of awareness. 

2.5.2 Personality Structure 

Freud believed that human personality emerges due to a conflict between our aggressive and 

pleasure seeking biological impulses and the internalized social restraints against them. Thus, 

personality arises in the course of our effort to resolve the conflicts. To this end he proposed 

three structures which interact with each other: Id, Ego and Super Ego. Let us learn about these 

structures: 

Id: It is the unconscious, irrational part of personality. It is the primitive part immune to morality 

and demands of the external world. It operates on the pleasure principle. It seeks immediate 

satisfaction. 

Ego: It is involved with the workings of the real world. It operates on the reality principle. It is 

the conscious and rational part of personality that regulates thoughts and behaviors. It teaches the 

person to balance demands of external world and needs of the person. 

Super Ego: It is the internal representation of parental and societal values. It works as the voice 

of conscience that compels the ego to consider not only the real but also the ideal. It judges one’s 

behaviors as right or wrong, good or bad. Failing up to moral ideals bring about the shame, guilt, 

inferiority and anxiety in the person. 

2.6 Personality Traits  

The trait theory within personality psychology, where individuals and their unique qualities are 

distinguished based on descriptions of different universal traits, is a common perspective on 

human personality (Costa & McCrae, 1992a). Generally, a trait is understood as “a particular 

quality in your personality” (Oxford Learner’s Dictionaries, 2014b). The more established 
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technical definition of a personality trait is that it resembles the differences between individual’s 

frequency and intensity of thinking, behaving and feeling in certain ways (Fleeson & Gallagher, 

2009; McAdams & Pals, 2006). Even though, different researchers emphasize different aspects 

in defining traits. McCrae and Costa (1999) for example, focuses on the genotypical bases of 

traits, including cognitions and affects seen as covert expressions of the traits, whereas Goldberg 

(1993) focuses on  phenotypical bases of traits, being overt observable behaviours. There are 

even so, a considerable agreement that traits can be defined as patterns of behaviour, motivation, 

emotion and cognition which are relatively stable in an individual (Pytlik Zillig, Hemenover & 

Dienstibier, 2002; McCrae and Costa, 1999) and not specific to a certain kind of social milieu or 

culture (DeYoung, 2010; McCrae and Costa, 1999). Within personality psychology there are also 

lower levels which one can analyse personality with; characteristic adaptations and life stories. 

Characteristic adaptations have the function of filling in specific details in the individuality of 

humans for example, values, goals and coping strategies that are able to change over life time. 

Life stories have the function of integrating a person’s meaning in life, time and culture, through 

narratives for example stories of life, which reconstructs the past and imagines the future that 

also change over time, thus reflecting the development of personality (McAdams & Pals, 2006). 

2.7 Personality Traits—The Big Five 

For millennia people have been described in terms of temperaments. We seem to have a 

tendency to put labels on others and we also seem to have differences that have some kind of 

regularity or pattern. Personality and personality traits have been studied closely since Freud and 

Jung. Jung distinguished between introverts and extraverts. Some scholars have carried on in that 

tradition while others have chosen alternative ways to describe differences in man. There is a 

large variety in the study of personality (Mischel, 1999) but the tradition that has gained a lot of 

attention over the last few decades is the one focusing on the five-factor model (Matthews, 

Deary, & Whiteman, 2013). This model is based on five distinguishable personality traits. The 

research by Paul Costa and Robert McCrae has paved the way for the five-factor model. They 

managed to include a lot of previous empirical material as well as theoretical attempts in their 

new model. A scattered scene of traits became grouped into one model (Costa & McCrae, 1992; 

cf Hong, Paunonen, & Slade, 2008). The five traits are shown to be consistent and stable over 
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time (McCrae & Costa, 2006). Traits have to be stable and not change from one day to another or 

be affected by a temporary mood or external factors. People have been followed for years to see 

to what degree the traits may change. The stability over time is high (Abe, 2005; McCrae & 

Costa, 2006; Hampson, Andrews, Barckley, & Peterson, 2007; Edmonds, Goldberg, Hampson, 

& Barckley, 2013). There are also strong correlations between self-report, parent reports, teacher 

reports and friend reports (McCrae & Costa, 2006; Barbaranelli et al., 2003). The stability 

between The five-factor model contains five dimension and each dimension can be seen as a 

continuum from one extreme end to another (e.g., high on extraversion to high on introversion). 

This means that every individual is placed somewhere on the continuum of each dimension 

making up a complex set of combinations. Every individual can have a dominant personality trait 

or several dominant personality traits. If a person does not recognize him- or herself to be close 

to one of the extreme ends, such as agreeable or self-centered, but rather more in the middle, 

these traits are less essential for how the person, for example, makes decisions and behaves. 

Dominant personality traits, on the other hand, have an obvious effect on the individual. It is 

therefore expected that an individual who has a dominant extraverted trait is talkative and 

dislikes being alone and consequently makes decisions that go in line with sociability and often 

hanging out with others. Matthews, Deary and Whiteman (2013) emphasize that strong 

personality traits make it likely that a person often acts in a particular way but in certain 

situations it is possible to act in an atypical, more situation dependent way. 

certain situations it is possible to act in an atypical, more situation dependent way. Even the most 

orderly can be sloppy at times and the most introverted may like to join their group of friends at 

some point. In the following overview the typical case is that where participants in a study have 

filled in a personality test. 

2.7.1 The Five Factor model 

 FFM (Costa & McCrae, 1992a; Goldberg, 1993; John & Srivastava, 1999) has gained a 

widespread acceptance regarding the science of personality traits (McAdams & Pals, 2006; 

DeYoung & Gray, 2009). FFM (also called the Big Five which will be used interchangeably 

throughout this thesis) is as hierarchical model of personality traits with five basic factors as 

mentioned earlier (Costa &McCrae, 1992a). Moreover, there is considerable agreement among 
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theories that specific functions are associated with the Big Five, extraversion is sensitive to 

reward and positive affect; neuroticism manifests to be sensitive to punishment and negative 

affect; agreeableness is the tendency to act altruistic vs. exploiting others; conscientiousness is 

the ability to top-down regulate behaviour in order to pursue non-immediate goals and to follow 

rules; openness manifests the tendency to explore, detect and enjoy abstract and sensory 

information (DeYoung, 2010). Each domain includes more specific personality traits referred to 

as facets, for instance assertiveness belongs to the factor extraversion and self-discipline to the 

factor conscientiousness (Costa & McCrae, 1992a). Furthermore, Costa and McCrae (1992a) 

suggest the five factors are: 1) stable dispositions that are visible in patterns of behaviour, 2) 

found in both personality questionnaires and lexical studies of description of traits, 3) universal 

and 4) heritable, thus biologically grounded. See Table 1 for definition of all factors and facets. 

Additionally, there are suggestions that the five factors are divided into two higher metatraits, 

where neuroticism, agreeableness and conscientiousness are said to belong to the metatrait of 

stability, whereas extraversion and openness are said to belong to the metatrait plasticity 

(DeYoung, 2010). 

2.7.2 Personality traits and variance in brain activity 

 Concerning the correlation between personality traits and brain activity (e.g., regional 

metabolism, functional connectivity), there are studies showing both positive and negative 

correlations (Deckersbach et al., 2006; Johnson et al., 1999). When regional cerebral glucose 

metabolism (rCMRglu) was measured during resting state, findings show a negative correlation 

between neuroticism and the left insular cortex and the superior temporal gyrus (Deckersbach et 

al., 2006). Insular activation has been found to associate with how normal individuals understand 

and value social situations as painful (Jackson, Meltzoff & Decety, 2005) as well as easily 

sensing changes within the body . In line with this, neuroticism is also considered a personality 

trait which is recognized as people being more anxious and having more negative emotions than 

individuals low in neuroticism (McCrae & Costa, 1999). In addition, Davidson (2002) suggests 

that increased activation in the right frontal lobe is associated with neuroticism and other 

measures of negative emotionality.  
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One way to gain knowledge about individual differences in regulating emotions, related to 

neuroticism and the mechanisms underlying this, is to measure functional connectivity between 

prefrontal regions and limbic regions . The analysis of an emotional-faces-decision-task 

(participants viewing negative emotional pictures depicting angry, sad and fearful faces) revealed 

that the amygdala – ACC (anterior cingulate cortex) connectivity had negativeassociations with 

neuroticism, indicating a decreased inhibitory control of negative facial expressions when high in 

neuroticism. 

2.8 Theoretical Background  

2.8.1 Academic Achievement   

Swedish mandatory education implies students to attend for nine years, following three years of 

voluntary senior high school. Even though it is not obligatory, 99 % of the students in lower 

education transfer into higher education at this level (Swedish National Agency for Education, 

2014). In addition, the leaving grades from senior high school are used for admission to higher 

education such as universities (Swedish Council for Higher Education, 2014), and therefore 

deserves attention to the what and how underlying the grades. Furthermore, assessing academic 

achievement is an important requirement in order to be able to predict it (Richardson, Abraham 

& Bond, 2012). 

Academic achievement is most commonly operationalized with grade point average (GPA) in 

research, which is the mean grade of the courses that are included in the final grade (Richardson 

et al., 2012). The benefits of GPA is that the measure is objective, reliable and temporally stable 

(Bacon & Bean, 2006), but has limitations concerning grade inflation meaning that teachers give 

higher grades for similar performance at different levels (Johnson, 2003). GPA as an indication 

of a student’s academic achievement is deliberately determined by the teacher. For making this 

decision, different more or less objective information is available for the teacher including tests, 

verbal presentations and the Swedish Scholastic Aptitude Test (SSAT). None of these should 

individually decide the grade, thus teachers are supposed to decide the final grade based on a 

variety of sources (Swedish National Agency for Education, 2012). Importantly, teachers are not 

allowed to include student’s behaviour or industriousness in the judgement (Swedish National 
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Agency for Education, 2013b). There are also national knowledge requirements to be considered 

by the teacher when setting the grades in each individual course included in the GPA (Swedish 

National Agency for Education, 2013c). Altogether, even though GPA is considered an objective 

(Bacon & Bean, 2006) and common way to operationalize academic achievement (Richardson et 

al., 2012); it is also based on the subjective judgment of entrusted teachers.  

Predictors of academic achievement have interested researchers for a long time and there are 

number of variables that are suggested to predict academic achievement. First, gender seems to 

be a variable differentiating achievement, where females are shown to have higher average 

grades than males (Rosander, 2013; Buchmann & DiPrete, 2006; SOU, 2014:6). Second, 

research has shown that IQ is an important predictor to academic achievement (Thorndike, 1994; 

Busato, Prins, Elshout & Hamaker, 2000; Dickerson Mayes, Calhoun, Blixer & Zimmerman, 

2009). Besides that, research has also shown results indicating that personality predicts academic 

achievement to a higher degree than do IQ (Spengler, Lüdtke, Martin & Brunner, 2013; 

Rosander, 2013; Duckworth, Peterson, Matthews & Kelly, 2007). More specifically personality 

traits such as conscientiousness (Noftle & Robins, 2007) and character strengths such as 

persistence and prudence(Lounsbury et al., 2009) are most strongly correlated to academic 

achievement, even when IQ is controlled for. 

2.9  Meaning and Factors Affecting Academic Achievement  

2.9. 1 Meaning of Academic Achievement  

Academic achievement is the extent to which a learner is profiting from the instructions in a 

given area of learning i.e. achievement is reflected by the extent to which a skill or knowledge 

has been acquired by a person from the training imparted to him (Crow, 1954). An academic 

achievement also defined as something you do and or achieve at school, college or universities- 

in class, laboratory, library or fieldwork (Annie, 1996). 

Areas of achievement and failure in a student’s academic career need to be evaluated in order to 

foster improvement and make full use of learning process. Academic performance provide 

framework for talking about how students fare in institutions and a constant standard to which all 
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students are held. Performance results allow students to be ranked and sorted on a 

scale(kour&Sharma,2013).  

2.9.2. Factors Affecting Academic Achievement    

There are many factors that affecting students’ academic achievement. Student performance is 

affect by students’ profile consisting of his attitude towards attendance in classes, time allocation 

for studies, parents’ level of income, educational background of parents, intelligence of the 

person, personality of an individual( Kour & Sharma ,2013).  

Personality plays an important role in influencing academic achievement of students’. A study 

conducted with 308 undergraduate students who completed the Five Factor Inventory Processes 

and offered their GPA. The Studies conducted on college students have concluded that, which is 

linked to agreeableness, has a positive effect on psychological well being. Individuals high in 

neurotic tendencies are less likely to display hopeful tendencies and are negatively associated 

with well-being. In this conducted research, the Big Five personality traits accounted for 14% of 

the variance in GPA, suggesting that personality traits contribute to academic achievement 

(Singh, 2012). Singh (2012)concluded that Personality can sometimes be flexible and measuring 

the big five personality for individuals as they enter certain stages of life may predict their 

educational identity.  

Individual differences in academic performance have been linked to differences in intelligence 

and personality. Students with higher mental ability demonstrated by IQ tests (quick learners) are 

tending to achieve highly in academic settings. A recent meta-analysis suggested that mental 

curiosity (as measured by intellectual engagement) has an important influence on academic 

achievement in addition to intelligence. Early academic achievement enhances later academic 

achievement. This shows that parent’s academic socialization i.e. a term describing the way 

parents influence students’ academic achievement by shaping students’ skills, behaviors and 

attitudes towards school influences students learning. Academic socialization can be influenced 

by parents’ socioeconomic status (Katherine, 2007 cited in Dinka, 2013).  
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Highly educated parents have more discourse with their children, which in turn tend to have 

more stimulating learning environments. Children’s first few years of life are crucial to the 

development of language and social skills and school preparedness in these areas help students 

adjust to academic expectancies as (H cited in Dinka,2013). 

Sud and Prabha (2003) conducted study on academic achievement in relation to perfectionism, 

test procrastination and test anxiety of high school children. This study examined the relationship 

of academic achievement with perfectionism, test procrastination and test anxiety (and its worry 

and emotionality) components among high school males and females. Total sample was 200 

aggregate of annual academic scores were taken from the school records of previous year. 

Correlation analysis revealed that academic performance was significantly and negatively related 

to self-oriented perfectionism, procrastination, test anxiety (worry and emotionality).  

Researchers have suggested that self-efficacy believes may play role in relation to cognitive 

enhancement. This might lead to increased use of cognitive strategies that in turn leads to 

improved performance towards success. In relation to this idea as ( Pajeroos cited in 

Knife,2004)has demonstrated that in high school and college students develop about their 

academic capabilities help determine what they do with the knowledge and skills they posses.  

Therefore, regardless of intelligence, socio-economic status, and social factors, interest, attitude, 

engagement, the desire to achievement with willingness to study constantly can also be the secret 

behind academic success. Apparently, good grade is related with personality characteristics of 

need to achievement academically. Individuals with high need for achievement doing 

achievement related activities to become successful in his or her academic work as (Kinfe ,2004 

as cited in Dinka,2013).  

Perceived as academic competence is determining factors for academic success. As Workneh 

(2004) cited in Dinka (2013) students who perceive themselves as academically competent tend 

to display high level of task engagement that leads them to achieve academically. Hence, 

student’s perception of himself, his ability, his needs to achieve and behaving in socially 

appropriate way such as being cooperative and helpfulness that may result in positive academic 

interaction with peers and teachers can also contribute for academic achievement (Dinka ,2013). 
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Therefore, achievement is not an easy task. It needs effort, strategies, patience, and persistence in 

difficult tasks as well as responsibility to achieve at it.  

2.10 Personality and academic achievement 

Personality traits also influence academic achievement. For instance, conscientiousness has 

consistently emerged as a stable predictor of exam performance (Chamorro-Premuzic & 

Furnham, 2003) and GPA (Conard, 2006). Combinations of Big Five traits have also been found 

to predict various educational outcomes. Namely, conscientiousness and openness predict course 

performance (Paunonen & Ashton, 2001), and agreeableness, conscientiousness, and openness 

predict overall academic performance (Farsides & Woodfield, 2003; Poropat, 2009). 

Extraversion, openness, and conscientiousness have also been found to predict GPA, especially 

when students apply previously accumulated knowledge to real life settings (Lievens, Ones, & 

Dilchert, 2009). In contrast, neuroticism or emotional instability is negatively associated with 

academic achievement (Chamorro-Premuzic & Furnham, 2003). In addition to the Big Five, 

other traits such as grit or perseverance (Duckworth, Peterson, Matthews, & Kelly, 2007) are 

also predictive of academic performance. Although these findings confirm the general 

significance of personality traits, there remains a need to examine other individual level factors 

such as students’ learning styles. 

Despite considerable data supporting the importance of students’  personality traits and learning 

styles, there is little knowledge about the combined effects of these two variables in explaining 

academic achievement. Some evidence suggests that personality and learning styles together 

predict performance in medical school (Ferguson, James, & Madeley, 2002). Further, openness 

has been found to be associated with learning styles that are positively associated with academic 

success (Farsides &Woodfield, 2003). However, Busato, Prins, Elshout, and Hamaker (2000) 

report  mixed results regarding the association between personality, learning styles, and 

academic success. Specifically, they found that although conscientiousness and openness were 

significantly correlated with learning styles and academic success, Thus, the paucity of current 

research as well as the inconsistency in findings calls for a closer examination of how individual 
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differences in personality traits might be related to preferred strategies for learning and how 

these might influence academic achievement. 

2.11 Relationship between Big-five Personality Domains and Students’   

   Academic Achievement   

 low-achieving students are generally perceived by the society as having low cognitive abilities 

because intelligence is always considered as the prime determinant in academic performance 

(Rodhe & Thompson, 2007). However, numerous studies in educational psychology have 

revealed that apart from intelligence, academic performance can also be influenced by non-

cognitive factors. One of the factors that is emphasised in the literature of educational 

psychology is students’ personality type (Steinmayr & Spinath, 2008; Bratko et al., 2006). 

. Past studies have shown that personality forms the behaviour of a person and affects one’s 

learning habits, and in turn influences his or her academic success (O’Conner & Paunonen, 2006; 

Furnham & Heaven, 1990; De Raad, 2000). Personality traits such as conscientiousness denote 

learning habits that are considered favourable to academic achievements, namely hardworking, 

responsible, and self-discipline (Lieven et al., 2002; Chamorro- Premuzic & Furnham, 2003a; 

Chamorro- Premuzic & Furnham, 2003b; Nguyen et al., 2005; Laidra et al., 2007, Gray & 

Watson, 2002; Noftle & Robins, 2007). As such, other than intelligence, personality may be 

another dominant factor that could play significant roles in students’ academic success.  

Personality is a multidimensional psychological construct. The existence of earlier studies on 

personality has resulted in the emergence of several different approaches that explain personality 

from different perspectives. The Five Factor Model, amongst other, is the most widely used 

approach in explaining the learning behaviour and academic achievement of students (Gray & 

Watson, 2002; Chamorro- Premuzic & Furnham, 2003a; Chamorro- Premuzic & Furnham, 

2003b; Noftle & Robins, 2007). This model explains one’s personality from five domains. The 

categorization of the personality domains was statistically supported by the results of factor 

analyses. Each domain contains a cluster of personality traits. The model was found to be 

culturally unbiased& universal. 
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CHAPTER THREE: RESEARCH METHOD AND METHODOLOGY 

In this chapter, research design, source of data, population and sample of the study, instrument, 

sampling method and procedure, variable of the study, method of data analysis and ethical 

consideration of the study were presented. 

3.1. Research Design 

In this study, mixed type of research method was employed as the Philosophical Partner for 

mixed methods research as it helps to shed light on how research approaches can be mixed 

fruitfully (Hoshmand, 2003). The rationale for employing pragmatism was its methodological 

pluralism or eclecticism which frequently results in superior research (compared to mono method 

research). The bottom line is that research approaches should be mixed in ways that offer the 

best opportunities for answering important research questions. In addition, it offers a method for 

selecting methodological mixes that can help researchers better answer many of their research 

questions (Johnson and Onwuegbuzie, 2004). 

In the light of this, the study attempted to utilize Concurrent Mixed research design which 

involves mixing qualitative and quantitative data within the  stages of the research process.  In 

other words, it involved the collection and analysis of both quantitative and qualitative data in a 

single study in which the data were collected concurrently. Hence, the integration of the data was 

made in the stages of analysis and interpretation of the research (Creswell et al., 2003). The 

reason behind employing mixed research design was for the purpose of triangulation. That is to 

triangulate and substantiate the quantitative data with the information gained from the qualitative 

ones. 

3.2 Source of Data/ Target Population  

In this study, both primary and secondary data were used. Primary data were collected from 

college students and teachers. Secondary data were collected by direct access to the registrar 

office or record offices of the colleges to get relevant information through document analysis 

such as written feedback, plans and reports of classroom visits and GPA. Moreover, the 

information derived from the secondary sources of data will be collected from different 
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published and unpublished materials which include research works, books, documents, websites, 

journal articles written by different scholars on the issues of the relationship between students’ 

personality types and their academic achievement in Oromia colleges of teachers’ education, 

registrar office of Nekemte, Dembidolo & Fitche teachers’ college are secondary source of data 

for the study. 

3.3 Sample Size and Sampling Techniques 

From 12 colleges of teachers education found in Oromia national regional state, three colleges of 

teachers’ education were selected. Purposive sampling method was employed for selecting the 

research sites (colleges) while simple random sampling techniques was employed for selecting 

the participants. The reason behind for selecting these colleges is  that they could relatively a 

good representative in offering training for a long period  & newly established colleges Fiche 

and Dambidilio, and to get valuable information and for easy accessibility as compared to  the 

rest of other colleges of teachers’ education in Oromia region. The number of total population of 

research participants (students) of the three colleges was 4004 (2309 males and 1695 females). 

From this 351 sample population was drawn.  

Table: 1 Population and Sample of Respondents 

College Population Sample 

 M F T M F T 

Dambidolo 835 732 1567 60 38 98 

Fiche 692 411 1103 68 48 116 

Nekamte  782 552 1334 73 64 137 

Total 2309 1695 4004 201 150 351 

(Source: The three colleges Registrar office, 2017/2018) 

The researcher used Krejcie and Morgan (1970) sampling formula   and selects sample 

population from three teachers colleges of Oromia region. Accordingly, students of all programs 

and each department are the target of the study. The selected colleges are representatives of the 

others. To include students from each program and each department as a sample of study, 

stratified random sampling techniques was used. Accordingly, 201 male students and 150 female 
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students were selected from each stratum using simple random sampling techniques and the 

selected students are the representatives of the population. The adopted questionnaires are coded, 

administered and gathered from sample of the study, analysis was done. 

3.4 Data Collection Instruments  

      3.4.1 Questionnaire 

The questionnaire is considered as the heart of a survey operation because large samples can be 

made use of and, thus, the results can be made more dependable and reliable.  In addition, 

collecting data through questionnaire is also relatively economical and probably it is the most 

common data collection method in descriptive survey (Alreck and Settle, 1995).  Accordingly, 

both open-ended and close-ended questionnaires were prepared for all respondents and the 

questionnaires were prepared in the English language since the researcher believed that the 

respondents could understand the questions. Close-ended questions have the advantages of easy 

handling, simple to answer, quick and relatively inexpensive to analyze (Kothari, 2004). 

Open-ended questions were prepared with the assumption that it permits to generate free 

responses from the respondents and gives them freedom in phrasing a reply. Getting the replies 

in respondent’s own words would contribute not only to the validity of the study but also   gives 

respondent's opportune ity to express their feelings, perceptions, problems and intentions related 

to the issue under treatment (Million, 2010).  

Based on the procedure, the questionnaire as a research instrument was developed and 

administered for students. A structured questionnaire was constructed and employed to generate 

data from respondents. The research instruments employed for data collection was close -ended 

questionnaire and students Cumulative Grade Point Average (CGPA) and Cumulative academic 

achievement of first semester of the year 2018. The items of questionnaires were prepared in the 

form of likert- scale type and the level of agreement on five- point and four point scale ranging 

from strongly agree to strongly disagree, and institutional satisfaction level on three point 

satisfaction rating scale were employed to gather the required data. 
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         3.4.2 Interview  

The interview permits greater depth of response that is not possible through any other means. 

Thus, the purpose of the interview was to collect more supplementary opinion to substantiate and 

triangulate questionnaire response. Thus, semi-structured interview schedule was conducted with 

nine college teachers. The rationale was that it has the advantage of flexibility for participants to 

give their opinion and provides the opportunity to express their feelings, perceptions, problems 

and intentions related to the School Supervision practices.  Inclusion of semi-structured 

interview in the study enabled the researcher to crosscheck the data that are collected through 

questionnaire and used to elicit additional ideas from the respondents.  

     3.5. Data Collection Procedure  

Both the questionnaire and interview were prepared based on the basic questions and review of 

related literature. Before administering the questionnaire to respondents, a pilot test was 

conducted at Sebeta Colleges of Teachers Education with twenty-seven teachers. From the 

experience gained in the pilot test, improvement was effected and modifications were made 

depending on the comments collected during the tryout. At last, the questionnaire was set in its 

final form.  

Then, in collecting the necessary data started with face to face contact with the college dean of 

the sampled  colleges to discuss on the objective of the study, to have necessary information that  

is needed in the study and to facilitate the data gathering process be smooth.  Consequently, the 

questionnaires were administered to respondents after a brief orientation about the purposes of 

the study could be given to them. To maximize the quality of the responses and the rate of return, 

respondents took the questionnaires to their home and filled there. Finally, the filled 

questionnaires were collected from the respondents with the help of assistant data collectors.   

On the other hand, the interview schedule was conducted in English, as the researcher assumed 

that they could understand the language clearly. For eliciting the desired information, the 

researcher discussed with the interviewees to arrange a suitable time and place so that they might 

be at ease during the interview period. Supporting this idea, scholars in the field such as Kothari 

(2004) stated that knowing some of the daily routines of the interviewees is essential so that 
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convenient time and place will be created. Besides, the purpose of the interview was explained 

and all possible efforts were made to establish proper rapport with the interviewees because 

people are motivated to communicate when the atmosphere is favorable. Finally, document 

analysis was carried out by being access to college registrar offices. 

       3.6 Validity and Reliability checks  

Whether the research approach is qualitative or quantitative, the issue of validity (the extent to 

which the instrument measures what it is intended to measure) and reliability (the extent to 

which similar results obtained if the study is repeated with the same procedure and methods) are 

always sensitive  . As was mentioned earlier, the study used both quantitative and qualitative 

data and the quantitative data in this context were those data that were collected through 

questionnaires. 

To this end, the reliability of the instrument was maintained through conducting a pilot test on a 

college before it was used for the actual data collection purpose. The questionnaires were 

distributed to twenty-seven student who are currently learning in Sebeta colleges of teachers’ 

education and the reliability analysis was carried out by using cornbach alpha. Accordingly, the 

average cornbach alpha value of the reliability tests was at 0.854, which was of course in the 

acceptable range. Furthermore, four items were deleted as the reliability test showed omitting the 

items increase the reliability of the instruments. 

In order to maintain the validity, the instruments were prepared in accordance with the relevant 

literature review of how the concept works.  the reliability test result is in the accepted range 

shows the instrument is valid . In addition,  the comments of the study advisors were used so as 

to make sure whether the instrument looks valid. Furthermore, all the instruments were given to 

graduate students of the department of Educational Planning and Management who previously 

had been working as school principals.  

    3.7 Variables of the Study 

Independent Variables of the study were the Big Five Personality types: Neuroticism, 

Extraversion, openness to Experience, Agreeableness and Conscientiousness. Dependent 
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variable of the study was academic achievement of students’ as measured by GPA of first 

semester of 2017/18 year. 

3.8   Methods of Data Analysis 

Analysis of quantitative and qualitative data was carried out concurrently and then integrated. 

Accordingly, analysis of quantitative data was carried out first and the qualitative data followed. 

Finally, they were integrated to show the clear picture of the issue under the study. Following the 

collection of quantitative data, but prior to data entry, the researcher carefully screened all data 

for accuracy. Data screening is an essential process in ensuring that data are accurate and 

complete and the researcher planned to screen the data to make certain that (1) responses are 

legible and understandable (2) responses are complete, and (3) all of the necessary information 

has been included (Wiley & Sons, 2005).  

The quantitative data collected through close-ended questionnaires were analyzed through 

descriptive statistics such as frequency, percentage and mean so as to describe the data collected 

in research studies and to accurately characterize the variation under observation within a 

specific sample. Similarly, analysis of Pearson correlation was also used in order to see the 

relationship between dependent and independent variables. Accordingly, SPSS version 16.0 was 

used to compute the descriptive and inferential statistics.             

The analysis of qualitative data was carried out by using narration and it involves working with 

data, organizing it, breaking it into manageable units and searching for patterns or themes to 

discover what is important to tell others (Biklen and Bogdam, cited in 1992, in Bekalu, 2010). In 

order to analyze the data, therefore, the researcher repeatedly read the interview questions to find 

words and phrases that repeat themselves. Then the data were categorized into themes using the 

phrase and words. Following this, the analysis was made to see the convergence of the data with 

that of the quantitative one.  

  3.9. Ethical consideration 
In order to collect data successfully and smoothly, the researcher had voluntary consent of the 

participant. The justification for voluntary is that all the questionnaires distributed for 
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respondents is retuned.  In addition, showing respect for research participants and explaining the 

purpose of the study, the reason why they were selected, the amount of time that they are 

involved and their responsibilities. Furthermore, the researcher created a healthy rapport with 

respondents expressing that their responses are decisive for the successful accomplishment of the 

study. On top of that, the researcher also underlined that their responses will not be used for any 

other purposes except for academic purpose and remains confidential. 
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CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS 

This chapter deals with presentation, analysis and interpretation of the data collected from the 

respondents. Primary and secondary data obtained through questionnaire and interview were 

analyzed and interpreted in accordance to the basic questions. Thus, quantitative and qualitative 

analyses of data were done. The qualitative part was supposed to be complimentary to the 

quantitative analysis. The chapter consisted of two major parts. The first section deals with the 

characteristics of respondents and the second section presents the analysis, presentation and 

interpretation of the main data.  

4.1. Characteristics of Respondents  

A questionnaire containing a total of 44 items was prepared and distributed to the respondents 

selected from three teachers training colleges of Oromia National Regional State. The 

questionnaire was distributed to 351 students. Among these research participants 98(27.9) 

respondents were from Dembidollo, 116(33%) from Fiche and 137(39%) were from Nekemte 

teachers college. Thus, out of the total number of questionnaires dispatched, 351(100%) of 

respondents were filled in and returned the questionnaire. Moreover, a total of 6 college teachers 

were interviewed. The major characteristics of respondents in the sample were summarized in 

Table I below. 
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Table I: Characteristics of the Respondents 

 

No 

 

Variables 

Colleges Total 

Dambidollo Fiche Nekemte f % 

F % F % F % 

1 Sex Male 60 61.2 68 58.6 73 53.3 201 57.3 

Female 38 38.8 48 41.4 64 46.7 150 42.7 

Total 98 100 116 100 137 100 351 100 

2 Age in 

years 

≤ 20 13 13.3 17 14.7 21 15.3 51 14.5 

21-25 85 86.7 99 85.3 116 84.7 300 85.5 

Total 98 100 116 100 137 100 351 100 

3 Program Regular 85 86.7 104 89.7 116 84.7 305 86.9 

Extension 13 13.3 12 10.3 21 15.3 46 13.1 

Total 98 100 116 100 137 100 351 100 

4 Year of 

studies 

Year I 4 4.1 6 5.2 11 8.0 21 6.0 

Year II 74 75.5 91 78.4 86 62.8 251 71.5 

Year III 20 20.4 19 16.4 40 29.2 79 22.5 

Total 98 100 116 100 137 100 351 100 

 

5 

 

CGPA 

2.00 – 2.49 18 18.4 16 13.8 20 14.6 54 15.4 
2.5 – 2.99 10 10.2 30 25.9 52 38.0 92 26.2 
3.00– 3.49 33 33.7 17 14.7 40 29.2 90 25.6 

 3.50– 4.00 37 37.8 53 45.7 25 18.2 115 32.8 
Total 98 100 116 100 137 100 351 100 

Key: CGPA=Cumulative Grade Point Average, f=Frequency, %=Percentage, T=Total 

As it can be seen from the Table I above, out of the total of 351 participants, the majority of 

respondents 201 (57.3%) were found to be males. Relatively, the female respondents were low in 

number constituting out of 150 (42.7%). Additionally, out of 9 respondents who participated in 

interview except two of college teachers all of them were males. Consequently, this study was 

chiefly influenced by male views. Regarding the age structure, only 51(14.5%) of the 

respondents fell below 20 years old and 300(85.5%) of them were found between 21to 26 age 

category. This reflects the majority of the college was occupied by those students who had young 

life experiences. Among these research participants, the majority 305(85.9%) were regular 

students while 46(13.1%) of them are extension program students. 

Concerning years of studies, the majority of respondents 251(71.5%) and 79(22.5%) of the 

research participants were year II and year III students respectively. The rest 21(6%) of learners 

were year I.  Relatively longer year of study in the system might help students to posses’ 

adequate experience and better understanding about the various problems and personality issues. 
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Additionally, out of the total respondents the majority 115(32.8%) reported that their college 

CGPA lies 3.50 to 4.00 and significant number of students 90(25.6%) had 3.00 to 3.49 CGPA. 

Only 15.4% and 26.2% of respondents scored between 2.00 to 2.49 and 2.5 – 2.99 CGPA 

respectively in three colleges of education. 

4.2 Description of Personality Types 

Table 2: Respondents View on Personality types 
No Variables Colleges N Mean SD One way ANOVA test 

Df F-value Sig. 

 

1 

 

Agreeableness 

Dambidollo 98 5.00 0.00  

348 
 
306.68 

 
.000 Fiche 116 4.02 0.13 

Nekemte 137 3.07 0.93 

 

2 

 

Conscientiousness 

Dambidollo 98 5.00 0.00  

348 
 
260.26 

 
.000 Fiche 116 4.61 0.48 

Nekemte 137 3.21 0.92 

 

3 

 

Openness 

Dambidollo 98 3.79 0.41  

348 
 
28.14 

 
.000 Fiche 116 3.88 0.77 

Nekemte 137 3.28 0.76 

 

4 

 

Extraversion 

Dambidollo 98 1.00 0.00  

348 
 
345.43 

 
.000 Fiche 116 1.13 0.33 

Nekemte 137 3.12 1.10 

5 Neuroticism Dambidollo 98 1.00 0.00  

348 
 
258.77 

 
.000 Fiche 116 1.59 0.49 

Nekemte 137 3.14 1.10 

 

Results of statistical operations encompassing the means & standard deviation for all variables of 

the study are shown in Table 2. Respondents were showed their strong agreement towards the 

items of agreeableness (mean= 3.91, SD=0.91). To check whether statically significant 

difference existed among means of three colleges one way ANOVA-test was conducted. The 

result from SPSS showed [F (2, 348) =306.68, P =0.00]. This shows that there is no statically 

significant difference in opinion of students among three colleges. Similarly, respondents were 

showed their strong agreement towards the items that describes conscientiousness and openness 

personalities with mean value of 4.17 and 3.62 respectively. The statistical one way ANOVA-

test result also signifies there is significant difference in perception among means of three 

colleges at (p-value <0.05).  
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However, majority of respondents were showed their disagreement to the items describing 

extraversion and neuroticism personalities with mean value of 1.23 and 2.03 respondents. One 

way ANOVA test result also shows there is no statistically significant difference within three 

different colleges.  Therefore, from this ongoing analysis it is possible to infer that most students 

of the three colleges are characterized by agreeableness, conscientiousness and openness 

personalities. 

4.3. Correlations among Five Personality Variables 
Table 3: Correlations among Five Personality Variables (N=351) 

 

Variables 

 Academic 

achievement 

Agreeableness Conscientiousness Openness Extraversion Neuroticism 

Academic 

achievement 

 1 .418** .569** .410** -.491** -.522** 
  .000 .000 .000 .000 .000 

Agreeableness r  1 .874** .576** -.895** -.928** 

 Sig   .000 .000 .000 .000 

Conscientiousness R   1 .604** -.931** -.891** 

 Sig    .000 .000 .000 

Openness R    1 -.622** -.479** 

 Sig     .000 .000 

Extraversion R      .936** 

 Sig      .000 

Neuroticism r      1 

**Correlation is significant at the 0.01 level (2-tailed). 

* Correlation is significant at the 0.05 level (2-tailed). 
 

Table 4 depicts the correlation between the academic and personality variables to establish that 

personality is one of the key predictors, factors or indicators for academic success this study tried 

to reflect on the interaction between the two. Correlation is a measure of relationship between 

two variables (Hinle, Wiersmar & Jurs, 1994). It is the degree of interdependence between 

variables. 

Thus, the correlation’s analysis in Table 3 indicates a significant interaction between academic 

achievement, conscientiousness, open to experience & agreeableness. Academic achievement 

has a significant positive correlation with conscientiousness (r= .569), agreeableness (r=.418) 

and open to experience (r=.410) and it has a significant negative correlation with extraversion (r= 

-.491) and neuroticism (r= -.522). Neuroticism and extroversion were significantly and 
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negatively related to academic achievement, whereas, agreeableness and conscientiousness and 

openness were positively related to academic achievement.  

Conscientiousness is positively and significantly correlated with agreeableness (r=.874) 

indirectly indicating that an agreeable personality can be a good academic achiever too. 

Furthermore it has significant positive correlation with openness to experience (r= .604) but 

negatively correlated with extraversion (r= -.931) and neuroticism (r= -.891). This factor has a 

significant negative correlation with neuroticism indicates that lack of emotional stability will be 

a hindrance to academic achievement. Because, neuroticism is accompanied by anxiety, fears, 

doubts and other problems which weaken academic performance in students suffering these 

disorders. Besides Chomoro & Furnham (2003a) have shown neuroticism is related to more 

classroom absence. Such undesirable outcomes can impede learners’ path towards actualizing 

their educational potentials. This finding is consistent with findings from Duff et al. (2004). 

Similarly, Costa & McCrae (1992), highlight the role of conscientiousness as a domain-general 

trait that predicts conscientious behavior across a broad class of achievement-related situations. 

This is one personality trait that speaks volumes about people’s integrity and it is heartening to 

statistically prove that such students will be good academic performers. The conscientiousness 

dimension is associated with individuals who are methodical, organized, and persistent and 

focused towards their goals. To this end, secondary school principal’s interviewee ‘A’, ‘D’ and 

‘E’ who had more than 20 years work experience responded traits of successful students as:  

Some of the characteristics of successful students have been listed 

as: they are punctual and regular; they do their assignments timely 

and neatly; they seek extra help if need be; they are attentive, 

participative, courteous and polite; they learn to identify what needs 

to be studied in greatest detail; they set short-term and long-term 

goals; they learn to schedule enough for homework; they enjoy being 

successful students; if they have to miss classes, they quickly cover 

the same as they know they are responsible for their own success.  

 

 These reflects  the students have high degree of conscientiousness  are reliable and prompt. 

Additionally, the result in the table 3 also shows agreeableness has significant positive 

association with open experience (r=.576) and academic achievement. From this relationship it is 



36 
 

possible to infer that students with agreeableness personality type are geared towards academic 

success. Thus, agreeableness and openness have been seen as traits leading to high success of the 

individuals possessing the same and on the contrary those who had visible absence of these traits 

were more likely to face failure. For Dunsmore (2005) agreeableness is an attitude of people to 

interact with others. Individuals who are high on this dimension are considered friendly, trustworthy and 

co-operative. They are also excellent team workers.  

In table 3 it is also indicated that agreeableness has negative association with extraversion (r= -

.895) and neuroticism (r=-.928). Extroverted people are more likely to be impetuous, impulsive 

at solving problems, talkative, distracted and externally-motivated, and thus they are more prone 

to lower academic achievement. This finding is in line with findings of some researchers who 

concluded extroversion is linked to lower academic achievement at higher educational levels, 

especially at college or university; this can be due to less emphasis on social relations and more 

on competition at higher education levels (Dunsmore, 2005).  

To determine the exact contribution of each variable to the criterion variable, Stepwise 

Regression was used. Firstly, the contribution of the total sum of predictive variables to the 

criterion variable was estimated, i.e. prediction variables were entered into the regression 

analysis based on their multiple-order and differential correlation coefficients in the correlation 

matrix. Table 4 and 5 show the results of regression analysis for subsequent steps. 

4.4 Multiple Regression Analysis 

This section analyzed the Hierarchical Multiple Regression analysis of neuroticism, openness, 

conscientiousness, Agreeableness, extraversion in the study area. Multiple regression analysis is 

the multivariate statistical tool used to analyze the relationship between the dependent variable 

(academic achievement) and the five predictor variables. 
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Table 4: Summery of Hierarchical Multiple Regression Analysis by Participants’ personality traits 

(N=351) 

 

Model 

 

Variable entered 

Adjusted 

R2 

R2 

change 

 

Beta 

 

T 

 

Sig. 

 

F 

 

P 

1 Agreeableness .172 .175 .418 8.596 .000 73.894 .000 

 Conscientiousness .322 .324 .569 12.90 0.00 167.27 0.00 

 Openness .66 .068 .010 8.39 0.00 70.415 0.00 

 constant 0.478 0.48  2.29 0.00 65.255 0.00 

 Extraversion .239 .241 -.491 -10.522 0.00 110.709 0.56 

 Neuroticism .270 .272 -.522 -11.427 0.00 130.568 0.67 

         
 

To test the personality traits significantly predict academic achievement both separately and 

jointly, a hierarchical multiple regression analysis was performed. Results of the regression 

analysis provided confirmation for the research hypothesis. It was found out that 

conscientiousness significantly predicted academic achievement independently (β = .569, t (348) 

= 12.90, p < .01) did agreeableness (β = .418, t (348) = 8.596, p < .01). The three predictor 

variables also significantly predicted academic achievement jointly (R2 = .478, F = 65.255, p < 

.01, 𝑓2 = .31).  Addition of the openness to experience variable did significantly improve 

prediction (R2 change = .068, F =70.41, p <. 05). According to R Square values in table 4, 

conscientiousness accounts for 56.9 percent of variance in academic achievement, which is 

significant. Agreeableness was entered in the next step; therefore it was necessary that R Square 

Change be calculated. R Square change indicates the difference between the R Square value at 

the new step and R Square value at the previous step, or put differently, it shows the specific R 

Square value at each step. However, the contribution of extraversion and neuroticism were not 

significant in the analysis, for they did not contribute to predicting academic achievement. 

The multiple regression summary output for predicting academic achievement is also shown in 

Table 4. The complete model yields an R value of .697. This R value is quite helpful because 

when it is squared (R2= .486), it provides the percentage of variance in the criterion which was 

explained by five predictor variables explain 48.6% of the variance. Results from regression 

analysis revealed personality traits accounted for 48.6 percent of variance in academic 

achievement. A simple way to explain this finding is that, first, there are many reasons that 
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contributes to academic achievement (i.e., there is variance), and second, that we’ve identified 

some of the reasons-not all the reasons (i.e., R2 is not 1.00), but our predictive model is quite 

good because our five predictor variables explain or account for about 48.6% of the variance for 

academic achievement. If we can find other variables to explain the remaining 52.4% of the 

variance, we can predict academic achievement with even a higher amount of certainty. Thus, 

the five independent variables provide an effective predictive model. The following Table 5 

shows analysis of the variance from the SPSS Regression procedure.  

Table 5: Coefficients of Stepwise Regression Analysis for Academic Achievement by 

Personality traits 

 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) 1.891 .824  2.295 .022 

Agreeableness 1.043 .125 .526 7.319 .001 

Conscientiousness .903 .116 .855 7.810 .000 

Openness .581 .083 .200 6.005 .040 

Extraversion .373 .132 .103 8.604 .030 

Neuroticism -1.255 .139 -1.390 -9.016 .020 

a. Dependent Variable: CGPA     

To interpret the information in above Table 5 we look first at the t value calculation and its level 

of significance. The strongest predictor in the model is conscientiousness (t =7.819, sig.= .000, 

β=0.855). Relatively the high beta (β) weights provide information about relative strength of 

each individual coefficient to explain the contribution of each variable on the criterion. In this 

case, relatively the high beta (β) weight is 0.855. Thus, conscientiousness is a good and strongest 

predictor of academic achievement or performance at the colleges of teachers training. This 

finding was consistent with many other researches such as Wagerman & Funder, (2007); 

Chomoro & Furnham (2003a) and Bratko et al (2006) considering conscientiousness as the most 

reliable predictor of academic performance. Conscientious people are highly responsible, 

achievement - oriented and industrious learners.  
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This relationship was in line with expectations, as conscientious learners are believed to 

responsibly do their academic tasks and improve their performance. Thus, conscientiousness 

contributed greatly to the prediction of academic achievement. In support of this one of school 

principal ‘C’ argue that: 

Students’ higher academic performance emanates from their more 

effective study or reading habits at primary schools and their more 

concentration ability inside the classroom. Such characteristics 

make them determined and resolved to gain high academic 

attainments. 

Therefore, this study provides and extends support to those few empirical studies that have 

considered conscientiousness and academic competence beliefs together. Fewer still have 

attempted to predict academic achievement by a combination of conscientiousness, competence 

beliefs, and academic effort. Instead, most researchers have concentrated either on 

conscientiousness (e.g., in personality research) or on competence beliefs (e.g.in educational 

research) for a variety of reasons (theoretical and methodological rationales; research traditions 

(Bratko et al, 2006). 
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CHAPTER FIVE: SUMMARY, CONCLUSSION AND RECOMMENDATION 

The main purpose of this study was to investigate the relationship between academic 

achievement and personality traits in Dambidollo, Fiche and Nekemte teachers training colleges, 

Oromia National Reginal State. To this effect, basic questions addressing issues related to 

academic achievement and personality traits. Therefore, the study was tried to answer the 

following basic questions.   

a. Is there a significant relationship between personality types and academic achievement of 

Oromia college of Teacher’s Education?  

b. To what extent does each personality type predict the academic achievements of college 

students independently and jointly? 

c. Which personality type determines low academic achievement in oromia teachers 

colleges of teachers’ education? 

In order to adequately address these above basic questions and purposes of the study both facts 

and respondents perspectives were collected through the combination of quantitative and 

qualitative approach. In this study, descriptive survey method was employed. To conduct the 

study both primary and secondary data were used. To address basic questions, the researcher 

reviewed relevant literature and prepared questionnaires, interview guides and observation check 

list to collect data from the subjects at sampled general secondary schools. The questionnaire 

was administered among student after it was pilot tested and in order to avoid irrelevant and 

unambiguous question items. Based on the comments secured necessary corrections and 

modifications were made before distribution.  

The data gathered through questionnaire were analyzed quantitatively using descriptive statistical 

tools such as percentages, mean and standard deviation. Inferential statistics such as one way 

ANOVA test were adopted applying SPSS version 16.0 soft ware to examine opinion differences 

between groups of respondents. In addition, qualitative data collected through interview, 

observation and document analysis were categorized, analyzed and incorporated.  



41 
 

The subjects for this study were chosen using random and purposive sampling methods. The 

study was conducted in three teachers training college. The subjects of the study were 351 

students and 9 teachers. In the selected colleges 351 were expected to fill the questionnaires. Out 

of the total number of questionnaires dispatched, 100% (351) of respondents filled in the 

questionnaire. Depending on the result for the analysis made, the following major findings were 

obtained and summarized as follows: 

1. Out of the total of 351 participants, the majority of respondents 201 (57.3%) were found 

to be males. Relatively, the female respondents were low in number constituting out of 

150 (42.7%). Consequently, this study was chiefly influenced by male views. 

2. Regarding the age structure, only 51(14.5%) of the respondents fell below 20 years old 

and 300(85.5%) of them were found between 21to 26 age category. Among these 

research participants, the majority 305(85.9%) were regular students while 46(13.1%) of 

them are extension program students. 

3. Out of the total respondents the majority 115(32.8%) reported that their college CGPA 

lies 3.50 to 4.00 and significant number of students 90(25.6%) had 3.00 to 3.49 CGPA. 

Only 15.4% and 26.2% of respondents scored between 2.00 to 2.49 and 2.5 – 2.99 CGPA 

respectively in three colleges of education. 

4. From ongoing analysis it was depicted that, most students of the three colleges are 

characterized by agreeableness, conscientiousness and openness personalities. 

5. The study found out that, neuroticism (r= -.522) and extroversion (r= -.491) were 

significantly and negatively related to academic achievement, whereas, agreeableness 

(r=.418) and conscientiousness (r= .569) and openness (r=.410) were positively related to 

academic achievement. 

6. The study further revealed that conscientiousness is positively and significantly 

correlated with agreeableness (r=.874) indirectly indicating that an agreeable personality 

can be a good academic achiever too. Furthermore it has significant positive correlation 

with openness to experience (r= .604) but negatively correlated with extraversion (r= -
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.931) and neuroticism (r= -.891). This factor has a significant negative correlation with 

neuroticism indicates that lack of emotional stability will be a hindrance to academic 

achievement. 

7. In the study it was found that, the result in the table 3 also shows agreeableness has 

significant positive association with open experience (r=.576) and negative association 

with extraversion (r= -.895) and neuroticism (r=-.928). 

8. Results from regression analysis revealed personality traits accounted for 48.6 percent of 

variance in academic achievement. 

9. In this study, results from regression analysis showed that conscientiousness is a good 

and strongest individual contributor or predictor (t=7.819, sig.=.00, β=0.855) of academic 

achievement or performance at the colleges of teachers training. 

5.2 Conclusion 

The main aim of this thesis was to describe the underlying personality traits, and to investigate 

the relationship between academic achievement and personality traits. Personality types imply 

for individual differences on various aspects. Several scholars have made series of investigation 

on this issue and came up with different conclusions. In this finding, it is shown that 

agreeableness; Conscientiousness and Open to experience personality types were correlated with 

students’ of high academic achievement. Among these personality types the findings of this 

study revealed conscientiousness was the most important predictor of academic achievement. 

Therefore, it’s worthy of attention to try to institutionalize this trait during initial years of 

education, by presenting appropriate conscientious role models or encouragement of 

conscientious people. Findings of this study can also emphasize the necessity of informing 

curriculum developers of the personality traits and individual differences of learners, so as to 

help them take such differences into account and be more flexible while developing educational 

curriculums. 
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5.3 Recommendations 

The following recommendations can be forwarded based on the result of the study: 

1. Seminars or workshop should be arranged by Oromia Education Bureau for students and 

teacher about personality traits and their impact on students’ academic achievement. 

Because teachers should not assume that students are a homogeneous group and may 

need different types of psychological techniques in order to perform well.  

2. It’s worthy of attention to try to institutionalize conscientious trait during initial years of 

education, by presenting appropriate conscientious role models or encouragement of 

conscientious people. Findings of this study can also emphasize the necessity of 

informing curriculum developers of the personality traits and individual differences of 

learners, so as to help them take such differences into account and be more flexible while 

developing educational curriculums. 

3. Students with introvert personality type are quite, shy and as a result teachers overlooked 

them in class participation (activities). That is since these learners keep quite when 

teachers ask question in class, when teachers teach and forward questions, and then the 

teachers consider them as they are low participating learners. Hence, it is suggested here 

that teachers should have to make them active participant and then explore their ability to 

make them complete whole person in their academic wise.  

4. Further researches may be conducted at higher level and on a larger number of 

participants so that it may be found out whether there exist a significant relationship 

between personality traits and students’ academic achievements. 
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Appendixes 

Appendix A 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT EDUCATIONAL PLANNING AND MANEGEMENT 

Questionnaires to be rated by students 

Dear! Respondent,  
The purpose of the questionnaire is to assess  personality types and academic achievements. The 

questionnaire is designed to collect data for master’s thesis with the title “The relationship 

between students’ personality types and their academic achievement in Oromia colleges of 

teachers’ education’’. So, you are kindly requested to give genuine and appropriate response. 

The researcher would like to assure you that the information you give will be kept confidential 

and used only for academic purpose. The researcher is interested to thank you in advance for 

your cooperation and kindness.  

General Direction:  
You are not required to write your name but don’t forget to write your I.D  

 

Number.  

Read the statements carefully.  

For the general background information, respond by putting a “√” mark in the blank space 

beside your choice.  

For the part that describes personality types, respond by putting “”mark in the table by 

selecting from the rating scale that describes your personality types.  

One respondent have the possibility to rates once for one item. Selecting two points or not to 

select in one item is invalid the item.  
 

PART ONE: General Background Information/Demographics 
Sex: M _____ F ____  

I.D NO _____________  

Age: in years and below ______  

 

Program :Regular________  

Year of studies :Year one ________Year two ________Year three_______ 

PART  TWO;  The Big Five Inventory (BFI) 

Her are a number of characteristics that may not apply to you, do agree that you are 

some one who likes to spend time with others? Please put``      “    mark in the box after 

reading each statement to indicate the extent to which you agree or disagree with that 

statement. Strongly Disagree 1, Disagree 2, neither agree nor disagree 3, Agree 4, 

Strongly Agree 5 
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No I see my self as some one who SD DA U A SA 

 Extraversions       

1 Is talkative      

2 Is reserved      

3 Is full of energy      

4 Generates  a lot of enthusiasm      

5 Teds to be quiet       

6 Is sometimes shy, inhibited      

7 Is out going sociable      

 Agreeableness       

8 Tends to fined fault with others      

9 Is helpful and an selfish with others      

10 Starts quarrels with others      

11 Ha s a forgiving nature      

12 Is generally trusting      

13 Is sometimes rude to others       

14 Is considerate and kind to almost every one      

15 Can be cold and aloof       

 Conticices       

16 Does thorough job      

17 Can be some what carless      

18 Is are labile workers      

19 Tends to be disorganized      

20 Low in academic performance      

21 Perseveres until the takes is finished      

22 Does things efficiently       

23 Makes plans and follows through with them      

 Nuroti      

24 Feeling un happy      

25 Is relaxed handles  stress well      

26 Can be tense      

27 Worries a lot      

28 Is emotionally stable ,not easily upset      

29 Can be moody       

30 Remains  calm in tense situations      

31 Gets nervous easily      

 Open       

32 Is  original comes up with new idea       

33 Is curious about many different things      

34 Is ingenious, a deep thinker      

35 has an active imagination      

36 Create and design new things      

37 Has an assertive personality       
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38 Values artistic, aesthetic experiences      

39 Prefers  work that’s routine      

40 Likes to reflects play with ideas       

41 Has few artistic interests      

42 Likes to cooperate with others       

43 Is easily  distracted       

44 

 

Is sophisticated in art, music and literature       
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                               ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL SCIENCE   

DEPARTMENT EDUCATIONAL PLANNING AND MANEGEMENT 
 
This interview is to be responded by the college dean ,  Vice dean  teachers & experts of  

oromia college of teachers education.  

To the Respondents:- 

The purpose of this interview is to conduct a study on students personality type  & Academic 

Performance in  oromia colleges of teachers education..’ To achieve the purpose, your 

cooperation in completing this interview is highly appreciated. The success of this study by and 

large depends on your honest and sincere responses to the question items. The data you provide 

will be kept confidential and will not be disclosed to any third party. You are, therefore, kindly 

requested to provide the required information. 

Thank you in advance for your cooperation. 

I. GENERAL INFORMATION 
1. Age___________      2. Sex _________________      3. Marital status _________________ 

4. Number of service years ______________________. 

5. Educational level _____________________________ 

6. Religion __________________________ 

II. Items related to Factors Affecting college  Students personality type & 
Academic Achievement 
1. In your experience at college level,  what are the major factors that  determine  college 

students acdamic performance ? 

___________________________________________________________________________ 

__________________________________________________________________________ 

 

2. In your experience, how does your  college encourage  students  in order to achieve better in 

academic 

results? _____________________________________________________________________ 

 
3. How do you evaluate the cooperation  of teachers ,conducive school envairoment   for the 

success of college students acdamic achivement? 

______________________________________________________________________________ 

 

4. Do you think that less competence of teachers and low quality as well as low availability of 

the 

materials affects  college  student’s academic result ? 

__________________________________________________________________________ 

 

5. As college expert do you think that  students with gifted and talented   have good in acdamic 

achivement  
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______________________________________________________________________________

________________________________________________________________________ 

 

 

6. How do you think that conditions in the college  environment such as, (class size, teacher’s 

characteristics, and gender disparity) influence  college  student’s academic performance? 

___________________________________________________________________________ 

7.  As college teacher do you think that college students   with  low acdamic achievement   show  

misbehavior ?       

___________________________________________________________________________ 

8. Do you think  that   experience emotional instability and negative emotion  can affect in 

college  student’s academic performance. 

______________________________________________________________________________

______________________________________________________________________________

_______________ 

 

 

9.  Do you  agree that college students  with  talkative and   assertive have  high academic 

performance?   

 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

 

10. What do you think should be done to improve college students’ academic 

achievement?___________________________________________________________________

______________________________________________________________________________

_______________ 
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