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ABSTRACT 

The main objectives of this study were to investigate the level of emotional maturity and life 

satisfaction, the relationship between emotional maturity and life satisfaction of students 

studying in Dilla College of Teachers’ Education. In addition, it investigated whether the level of 

emotional maturity and life satisfaction of students differ by gender, year levels (batches), 

streams (departments) and students’ interest of joining stream. For this purpose data were 

gathered from 172 students using self-report measures of background information, emotional 

maturity and life satisfaction. Then stratified sampling was applied to determine the number of 

samples for genders, year levels (batches) and streams. The collected data were analyzed using 

both descriptive and inferential statistics. The result indicated that majority of the students 

showed low level of emotional maturity and life satisfaction. It was also revealed that there was 

very weak positive relationship between emotional maturity and life satisfaction of students and 

the correlation is statistically not significant. Regarding gender difference, the result of 

independent sample t-test revealed that there was no significant difference between male and 

female students in their emotional maturity and life satisfaction. Besides, the result of one-way 

ANOVA showed that there was statistically no significant difference between the three year 

levels (batches) in their emotional maturity and life satisfaction. However, the result of one-way 

ANOVA also showed that there was statistically significant difference between streams of 

students in their emotional maturity; even though there was statistically no significant difference 

between streams of students in their life satisfaction. Finally, the finding showed that there is 

statistically no significant difference between emotional maturity and students’ interest of joining 

stream whereas there is statistically significant difference between life satisfaction and students’ 

interest of joining stream. 
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    CHAPTER ONE 

INTRODUCTION 

1.1.Background of the Study 

Emerging adulthood is a new conception of human development spanning from the late teens 

through the twenties (Arnett, 2000).The theory of emerging adulthood according to Arnett 

(2000) proposes that the period of development between the ages of 18 and the late 20s includes 

five distinct features including feeling in-between, identity exploration, focus on the self, 

instability, and a perception of countless possibilities. 

There have been a number of important theoretical contributions to the understanding of 

development from the late teens through the twenties. One early contribution was made by Erik 

Erikson. Erikson (cited in Arnett, 2000) seems to have distinguished without naming a period 

that is in some ways adolescence and in some ways young adulthood yet not strictly either one, a 

period in which adult commitments and responsibilities are delayed while the role 

experimentation that began in adolescence continues and in fact intensifies. 

Another theoretical contribution can be found in the work of Daniel Levinson‟s seasons of a 

man‟s life (Levinson, 1978, cited in Arnett, 2000). Levinson interviewed men at midlife and on 

the basis of their accounts he developed a theory that included development in the late teens and 

the twenties. He called ages 17-33 the novice phase of development and argued that the 

overriding task of this phase is to move into the adult world and build a stable life structure. 

During this process, according to Levinson, the young person experiences a considerable amount 

of change and instability while sorting through various possibilities in love and work in the 

course of establishing a life structure. Levinson acknowledged that his conception of the novice 

phase was similar to Erikson's ideas about the role experimentation that takes place during the 

psychosocial moratorium (Levinson, 1978, cited in Arnett, 2000). 

One demographic area that especially reflects the exploratory quality of emerging adulthood is 

residential status (Arnett, 2000). About one third of emerging adults go off to college after high 

school and spend the next several years in some combination of independent living and 

continued reliance on adults, for example, in a college dormitory or a fraternity or sorority house 

(Goldscheider & Goldscheider, 1994, cited in Arnett,2000). For emerging adults, this is a period 
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of semi-autonomy (Goldscheider & Davanzo, 1986, cited in Arnett, 2000) as they take on some 

of the responsibilities of independent living but leave others to their parents, college authorities, 

or other adults.  

No one is born with emotional maturity; it is shaped by our relationship with and upbringing by 

our parents, and life experiences. Parents raise mature children by validating, mirroring, loving, 

and accepting their children. Parents who have achieved personal fulfillment and their own 

emotional maturity tend to raise mature children (Wagde & Ganaie, 2013). 

A mature person views life experience as learning experiences and, when they are positive, he 

enjoys in life. When they are negative, he accepts personal responsibility and is confident and 

can learn from them to improve his life. When things do not go well, he looks for an opportunity 

to succeed. When things do not go as anticipated, the immature person stamps his feet, holds his 

breath and bemoans his fate. The mature person considers using another approach or going 

another direction and moves on with life (Singh et al., 2012). 

According to Wagde & Ganaie (2013) emotional maturity includes taking responsibility for your 

feelings and not blaming others for causing them. Those with a high degree of emotional 

maturity recognize that others are not responsible for our thoughts or reactions. A hallmark of 

emotional maturity is maintaining self-control during times of stress, adversity, and perceived 

failure. Emotional maturity allows the individual to gain perspective of a situation before 

reacting impulsively. It is important to remember that exhibiting emotional maturity will have a 

far-reaching impact on those around you. Parents who integrate emotional maturity into their 

interactions with their children are being excellent role models, for they are providing their 

children with some of the necessary tools for living a rewarding and satisfying life. 

Rajeshwari and John (2017) conducted a study on the impact of environmental factors on 

emotional maturity. Their study shows that family type has a significant relationship with 

emotional maturity. There is also a significant relationship between family status and emotional 

maturity. Additionally, it revealed that number of parents, working status of student‟s mother, 

number of siblings, and area of residence are significantly related to emotional maturity. 

Generally, their study concluded that environment has a great impact on emotional maturity.  
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Saini and Kaur, (2017) found that male and female students have significant differences in their 

internet usage and emotional maturity. Females are emotionally mature than males. In addition, 

students with high internet usage reported low level of emotional maturity and vice versa. 

Another study conducted on 60 sample of emerging adult from the age of 20-24 years of age 

revealed that there is a significant difference between males and females on emotional maturity 

(Suri, et al., 2017). 

 A study conducted on coping styles among teacher trainees in relation to emotional maturity 

revealed that there is no relationship between coping styles and emotional maturity. It means that 

a less mature person can also cope-up with the situation. No significant difference was found 

between coping styles and emotional maturity of boys and girls teacher trainees (Kaur and Arora, 

2014). 

The result of a comparative study of an emotional maturity of undergraduate and postgraduate 

students concluded that the undergraduate students are less emotionally mature than postgraduate 

students are. An undergraduate student is emotionally less capable of adjustment with his 

surroundings as age also plays an important role in this case. There is no significant difference 

between emotional maturity of undergraduate students of urban and rural area but there is 

significant difference in rural and urban postgraduate students based on emotional maturity. 

Urban postgraduate students are more emotionally mature than rural postgraduate students are 

(Sarita, 2016).In general, the study by Sarita (2016) focuses only on comparing the emotional 

maturity of undergraduate and postgraduate students. It has limitation in focusing on including 

sex as a variable. 

A study by Sharma (2012) on „adjustment and emotional maturity among first year college 

students‟ shows that the first year undergraduate students are expected to encounter more 

adjustment related problems especially in the social and emotional context. The first year 

students are less emotionally mature and thus faced difficulty in adjusting emotionally to the 

changing demands of the environment than the final year undergraduate. In this study there is 

also a gap in considering the sex of the students and it focuses on adjustment and emotional 

maturity rather than life satisfaction and emotional maturity. 
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Life satisfaction is a broad concept and varies with types of relationships established, age as well 

as gender. It measures the extent to which an individual is satisfied with his life in relation to 

environment in which he lives. Life satisfaction is the ultimate goal that we as human beings are 

striving to achieve our entire lives. It is a complex concept relating to psychological and 

environmental life conditions (Kumar, 2012). 

According to Pavot et al (as cited in Ongen, 2009) life satisfaction has been defined as a “global 

evaluation by the person of his or her life.” They argued that individuals construct a standard, 

which they perceive as appropriate for themselves, and compare the circumstances of their life to 

that standard. Therefore, it is a subjective judgment rather than a judgment based on some 

externally imposed objective standards. More specifically, life satisfaction is defined as an 

individual's conscious, cognitive appraisal of the quality of his or her life (Headey & Wearing, 

1992, as cited in Ongen, 2009) and may reflect a global appraisal as well as appraisals within 

specific life domains (e.g., friends, family, school). 

Accordingly, individuals‟ overall life satisfaction reports are based upon personal comparisons 

between self-determined criteria and perceived life circumstances. Similarly, life satisfaction 

refers to “a person‟s subjective evaluation of the degree to which his or her most important 

needs, goals, and wishes have been fulfilled” (Frisch,1998, as cited inValois et al., 2004). 

Overall life satisfaction is expected to influence the probability of subsequent emotional and 

behavioral responses in relation to particular life events (Deiner, 1994; Lazarus, 1991;cited 

inValois et al., 2004). 

As a positive attitude toward life, life satisfaction is associated with other pro-social behaviors 

and attitudes such as self-esteem and social support and negatively related to variables such as 

depression and suicidal ideation. These findings in Chinese college students are on the whole in 

line with the findings elsewhere in the world (Zhang, et al., 2014). 

Studies of correlates of life satisfaction in adults suggest that positive life satisfaction is linked 

with positive social interactions, broadened perception and creativity, active involvement in 

community and political organizations, fewer physical complaints, and longer lives (Veenhoven, 

cited in Huebner, 2004). On the other side of the coin, low levels of life satisfaction have been 

linked with negative adaptive outcomes such as depression, interpersonal rejection, aggressive 
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behavior, alcohol and chemical abuse (Lewinsohn et al., 1991, Furrand Funder, 1998, Suldo and 

Huebner, 2003,Valois et al., 2001, Newcomb et al., 1986, Raphael et al., 1996 and Zullig et al., 

2001 as cited in Gilman & Huebner, 2000). 

A study conducted by Behera & Rangaiah, (2017) on the relationship between emotional 

maturity, self-esteem, and life satisfaction revealed that there was a significant positive 

relationship between emotional maturity and life satisfaction. In addition, it also shows that 

perceived emotional factor was associated with higher life satisfaction. Both emotional maturity 

and self-esteem are associated with life satisfaction. Emotional factors positively account life 

satisfaction through the moderator self-esteem.  

A study conducted on “emotional maturity in relation to life satisfaction of the students studying 

in colleges” revealed that there exists a significant relationship between emotional maturity and 

life satisfaction of students studying in colleges. College students who are emotionally mature 

exhibit higher level of satisfaction with their lives (Syal, 2015). They take life as a challenge and 

complete every task with full devotion. It also revealed that there exists a significant relationship 

between emotional maturity and life satisfaction of male students studying in college of 

education. In addition to this there exists a significant relationship between emotional maturity 

and life satisfaction of female students studying in college of education. Emotionally mature 

female college students exhibit an optimistic attitude towards life (Syal, 2015). However, this 

study does not consider the relationship between emotional maturity and life satisfaction of male 

and female students rather it considers the relationship within groups. So, there is a gap in 

focusing on between groups. 

Even though emotional maturity and life satisfaction in emerging adulthood of college students 

are believed to be very important issues for their academic success and further career 

development, there is a research gap conducted in Ethiopia on this issue. It is only other 

psychological issues which is emphasized and promoted by educators and educational experts. 

The role of emotional maturity and life satisfaction in emerging adulthood of college students on 

their current and future life has not been given attention. By taking this in to consideration, the 

researcher has a strong belief that studying the level of emotional maturity and life satisfaction in 

emerging adulthood of college students and the relation between the two variables is a milestone 

to bring the attention of curriculum experts, psychologists, educators, and researchers to promote 
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the importance of emotional maturity and life satisfaction of Ethiopian emerging adulthood 

students. 

Thus, the major purpose of this study was to investigate the level of emotional maturity and life 

satisfaction of college students of Dilla College of Teachers‟ Education which is located in South 

Nations, Nationalities and Peoples (SNNP) regional state in Gedeo zone Dilla town. 

1.2. Statement of the Problem 

The concepts of emotional maturity and life satisfaction become quite important when we talk 

about emerging adulthood of college and university students as they are supposed to be the 

future of a nation. A person is said to be emotionally mature when feel proper emotion in proper 

situation and expresses it in a proper quantity. Different scholars conducted research on 

emotional maturity and life satisfaction from different perspectives. Among these studies some 

of them are discussed below. 

According to Malik and Kapoor (2014) the effective teacher is one who is, to some degree, 

satisfied with teaching as a profession i.e. his attitude towards profession. Teacher effectiveness 

is used broadly, to mean the collection of characteristics, competencies, and behaviors of 

teachers at all educational levels that enable students to reach desired outcomes, which may 

include the attainment of specific learning objectives as well as broader goals such as being able 

to solve problems, think critically, work collaboratively, and become effective citizens. An 

effective teacher has some common characteristic like sense of humor, positive attitude, 

emotionally mature, high expectations, consistency, fairness, flexibility. Emotional Maturity is 

not only the effective determinant of personality pattern but also helps to control the growth of 

individual development. In sum, since emotional maturity is crucial for teachers‟; students 

studying in college of teachers‟ education are training to be a teacher after completion of their 

courses and should be emotionally matured. 

According to Smitson cited in Malik and Kapoor (2014) a truly emotionally mature teachers 

control the emotions not only of him but also of his students. A simple and major problem for 

schools is to provide a safe environment that is emotionally healthy and academically 

challenging. This is not possible without an emotionally mature teacher.  
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The teacher training programs play an important role in shaping and molding the habits, 

manners, thinking, attitude, personality, character etc. of pupil teacher to become an effective 

teacher. Emotional maturity is the most important component of effectiveness of teachers though 

several other factors are involved in the development of the teaching competency among pupil 

teachers (Naik and Sutradhar, 2015).  

From the above research finding we can understand that if a person is emotionally matured 

he/she can also contribute in controlling the emotions of others who are not emotionally matured. 

Therefore, students studying in college of education are trained to be a teacher after completion 

of their courses and they contribute to provide a safe environment for their students. To do so, 

prospective teachers should be emotionally matured. Therefore, the results of this research can 

inform concerned bodies about the level of emotional maturity of students studying in Dilla 

College of Teachers‟ Education.   

In order to be successful in our profession to some extent we should be satisfied in that 

profession and in our life. So, to be successful in teaching a teacher should be satisfied in 

teaching profession and should have standards to measure his/her life satisfaction. For these 

reason, the results of this research can inform concerned bodies about the level of life satisfaction 

of students studying in Dilla College of Teachers‟ Education.   

At the end of the adolescent period, the adolescents are expected to be socially and emotionally 

mature, that is, they must be ready to face the world alone without their parents or teachers role 

model, as they did when they were a child. Since emotional maturity and life satisfaction play a 

vital role in transformation of young adolescents into an ideal citizen or mature adult; the study 

of emotional maturity and life satisfaction of students studying in college is sensitive issue.  

Even though some researchers conducted research on emotional maturity and life satisfaction 

focused on sex difference there is a research gap in focusing on emotional maturity and life 

satisfaction of college students in relation to variables such as year levels of students, streams of 

students and students‟ interest of joining stream. So, this research is expected to fill these gaps.  

However, there is a gap of research conducted on emotional maturity and life satisfaction of 

emerging adulthood studying in college generally in Ethiopia and specifically there is no 

research based evidence known about the emotional maturity and life satisfaction of students 

studying in Dilla College of Teacher Education.  On the other hand, there is a research gap on the 

level of emotional maturity and life satisfaction of students studying in Dilla College of 
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Teachers‟ Education. Therefore, the results of this research can show direction to concerned 

bodies to promote or improve students‟ emotional maturity and life satisfaction. Based on these 

research gaps the researcher was interested to answer the following basic questions.  

The key research questions for this research were:- 

1. What is the level of emotional maturity of students of Dilla College of Teachers‟ 

Education?   

2. What is the level of life satisfaction of students of Dilla College of Teachers‟ Education? 

3. Is there a significant gender difference in emotional maturity and life satisfaction of 

students of Dilla College of Teachers‟ Education?   

4. Is there a significant difference in emotional maturity and life satisfaction of students of 

Dilla College of Teachers‟ Education based on their year levels, streams and interest of 

joining stream? 

5.  Is there a relationship between emotional maturity and life satisfaction of students of 

Dilla College of Teachers‟ Education? 

1.3.Objectives of the Study 

This study has the following general and specific objectives. 

1.3.1. General Objective 

The overall intention of this study is to assess emotional maturity and life satisfaction of students 

studying in Dilla College of Teachers‟ Education. 

1.3.2. Specific Objectives 

The specific objectives of this study were:- 

 To assess the level of emotional maturity of students of Dilla College of Teachers‟ 

Education. 

 To assess the level of life satisfaction of students of Dilla College of Teachers‟ 

Education. 

 To investigate whether gender difference exists in emotional maturity and life satisfaction 

of students of Dilla College of Teachers‟ Education. 
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 To examine if significant difference exists between students of Dilla College of Teachers‟ 

Education in their emotional maturity and life satisfaction based on year levels, streams 

and students‟ interest of joining stream.  

 To assess if there exist a relationship between emotional maturity and life satisfaction of 

students of Dilla College of Teachers‟ Education. 

1.4.Significance of the study 

This study was aimed to assess the level of emotional maturity and life satisfaction of emerging 

adulthood students. The result of this study can provide college instructors and any concerned 

bodies about emotional maturity and life satisfaction of emerging adulthood students in college. 

College instructors can use the result of this research to improve or promote emotional maturity 

and life satisfaction of students. In addition the study may help the college students themselves to 

control their emotion and to use their own standards to measure their life satisfaction. This 

research may also add to the literature and benefit not only the college instructors and college 

students themselves, but also the community at large. Even though the study was delimited to 

emerging adulthood students of Dilla College of Teachers‟ Education, the finding was provide 

some tentative ideas about Ethiopian college students at large. Finally, the study can serve as a 

base for future research on the area. 

1.5. Delimitation of the Study 

This study was focused on assessing emotional maturity and life satisfaction of students in Dilla 

College of Teachers‟ Education. It was delimited to the independent variables related to 

emotional maturity such as age, sex, year level (batches), grade point, students‟ stream and 

students‟ interest in joining stream. Consequently, the independent variables related to life 

satisfaction of college students considered in this research are variables such as age, sex, year 

level, students‟ grade point, students‟ stream, and students‟ interest in joining stream. 

Generally, the outcome of this research was generalized only to students of Dilla College of 

Teachers‟ Education which is located in South Nation, Nationalities and People (SNNP) regional 

state Gedeo zone Dilla town. 
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1.6. Operational Definition of Variables 

The following are important variables to be defined in this study: 

Emotional maturity: Emotional maturity according to this study is defined as how well college 

students are able to respond to situations, control their emotions and behave in an adult manner 

when dealing with others and it is measured by emotional maturity scale developed by Singh and 

Bhargava (1990) 

Life satisfaction: Life satisfaction according to this study is the degree to which college students 

positively evaluate the overall quality of their life as a whole and it is measured by life 

satisfaction scale developed by Huebner (1991). 

Streams: Streams are fields of studies such as Maths and Natural Science Stream (i.e. 

Mathematics Department, Chemistry Department, Biology Department and Physics 

Department), Language Stream (i.e. English Department, Amharic Department, Gede‟uffa 

Department, Koorete Department and Dashate Department), Social Science Stream (i.e. 

Geography Department, Civic and Ethical Education Department, and History Department), 

Professional Science Stream (i.e. Special Needs Department, Psychology Department, Pedagogy 

Department, Adult Education Department, and Information Communication and Technology 

Department), and Aesthetics and Physical Education Stream (i.e. Health and Physical Education 

Department, Music Department and Art Department).  
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1.Conceptualizing Emerging Adulthood 

 Emerging adulthood comprises a new developmental stage for individuals who are between the 

ages of 18 and 25 years and who have postponed adult roles and responsibilities for further 

exploration of unusual work and educational possibilities. This period of time, characterizing the 

first few years out of college in which recent graduates spend time exploring their life options, 

has become a major challenge for employers, career counselors, higher education institutions, 

and emerging adults themselves (Arnett, 2000).  

According to Arnett (2000), emerging adults are distinctive demographically, subjectively, and 

in terms of their approach to identity exploration. With the increase in opportunities and the 

decrease of immediate responsibilities, many emerging adults hit the ground running as they exit 

college, viewing the multitude of options as exciting and empowering. Others seemingly become 

psychologically paralyzed, listless, and in more extreme cases, depressed as they leave college in 

search of their identity, which is often most clearly manifested in the exploration of a meaningful 

career (Kenny & Sirin, 2006; Mortimer, Zimmer-Gembeck, Holmes, & Shanahan, 2002). 

2.1.1. Developmental Theory and Emerging Adulthood  

Several psychological theories have been considered foundational for explaining aspects of 

human development. One instrumental developmental theory is Erikson's psychosocial stages of 

development which outlines several "crises" people must resolve throughout development 

(Erikson, 1950; Erikson 1968). According to Erikson's theory, adolescents generally must 

resolve the crisis of identity versus identity diffusion. James Marcia has used this theoretical 

perspective to categorize identity statuses; according to Marcia and his colleagues, adolescents 

may develop an independent sense of who they are (identity achievement), continue exploring 

identities (moratorium), not explore or accept any particular identity (identity diffusion), or 

simply accept whatever identity is given to them by those in authority (foreclosure) (Kroger, 

Martinussen, & Marcia, 2010). If the identity crisis is resolved successfully, young adults next 

must resolve the crisis of intimacy versus isolation in which they often attempt to develop 

intimate romantic and friendship relationships. Erikson's theoretical perspective has been 
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extensively studied and has been used as the basis for research support (e.g., identity crisis and 

commitment; Marcia, Waterman, Matteson, Archer, & Orlofsky, 2012).  

Although Erikson's theory of psychosocial development has received empirical support, more 

recent researchers have noted that in modern, industrialized societies there tends to be a unique 

developmental stage between adolescence and young adulthood. In the year 2000, Arnett 

proposed a unique developmental stage that generally occurs between the ages of 18 and 25 

years. People in this age range are generally characterized by exploration in their work and 

relationships. He called this unique life stage "emerging adulthood" (Arnett, 2000). In a similar 

way to Erikson's psychosocial theory of development, identity issues and the development of 

intimate relationships are both important during emerging adulthood.  

Arnett's evidence for emerging adulthood being a unique life stage comes from three general 

areas; demographic characteristics, subjective reports, and the identity exploration phase (Arnett, 

2000). First, Arnett noted that emerging adulthood, unlike any other life stage, is a period that is 

not characterized by any specific descriptive demographics. Unlike adolescence and young 

adulthood, there is variability between emerging adults on various demographics. Emerging 

adults are in various education, training, and employment situations. Living arrangements are not 

consistent across the 18 to 25-year-old age range with no single living situation being normative 

(i.e., some live alone, live with parents, live with roommates). Second, emerging adults tend to 

report that, based on their own subjective appraisal, they are either not adults yet or that they are 

adults only in some ways but not in others (Arnett, 1994; Arnett, 2001). This is contrasted with 

subjective reports from adolescents, who normatively report not being adults yet, and young 

adults, who tend to report having reached adulthood. Finally, identity exploration is common 

among those ages 18-25 in modern industrialized societies in the West. Emerging adults tend to 

be free to explore different identities. This exploration tends to be evident in areas such as 

romantic relationships, education, employment, and recreational activities. These three general 

areas provide the main evidence that emerging adulthood is a unique developmental stage.  

In the past, college students, who are usually emerging adults, have served as proxies for the 

general adult population in psychological research (Arnett, 2000). This research may have failed 

to account for the unique experiences and challenges of emerging adulthood. Additionally, the 
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unique developmental stage of emerging adulthood may not be sufficiently recognized by those 

who work with emerging adults.  

Arnett, Zukauskiene, & Sugimura (2014) as mentioned before, emerging adulthood are often a 

period of identity exploration and a search for intimacy. Although this developmental stage may 

be a particularly exciting time for emerging adults, it also includes a great deal of instability. 

Although many emerging adults report currently enjoying their lives and being optimistic about 

the future, emerging adults also commonly report experiencing anxiety and depression (Arnett 

&Schwab, 2012). Emerging adulthood can potentially be a turbulent life stage. Some areas that 

may be of importance when studying the functioning of emerging adults include self-esteem, life 

satisfaction, and loneliness. It may be particularly important to approach the study of these areas 

with consideration of the developmental stage of emerging adults. The present study focuses on 

these constructs using measures that are developmentally relevant to emerging adults.  

2.2.Definition of Emotional Maturity 

The word "emotion" comes from dates back to 1579 when it was adapted from the French word 

„émouvoir‟ which means "to stir up". In psychology there are three main reasons to study 

emotion: 1.To understand emotion. 2. To understand expression of emotion. 3. To use methods 

of control emotion( Singh & Sharma, 2014). 

An individual is the combination of two aspects namely, emotional and intellectual. In most of 

the cases emotional aspects are superior to the intellectual aspect. Emotional aspect plays more 

important role in determining the personality of an individual than the intellectual aspect. 

Emotions plays more important role in the development of an individual whether he is a leader, a 

social activist, successful businessman, a student or even in case of a mother (Shafeeq and 

Thaqib, 2015). 

The expression “maturity” is used widely in psychology and other fields like psychiatry. In 

psychology it shows that phase of personality development which includes biological and 

psychological maturation. A person is said to be psychologically mature when he has reached a 

certain level of intelligence and emotional outlook. Both biological and psychological maturation 

progress more or less parallel with each other. Usually biological maturation proceeds ahead of 

emotional maturation(Tandon, 2017). 
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According  to Wagde & Ganaie (2013) no one is born with emotional maturity; it is shaped by 

our relationship with and upbringing by our parents, and life experiences. Parents raise mature 

children by validating, mirroring, loving, and accepting their children. Parents who have 

achieved personal fulfillment and their own emotional maturity tend to raise mature children. 

Emotional maturity moves beyond intelligence to a higher state of consciousness, guided by 

what one senses, feels and intuits, and one's heart. Emotional maturity and self-concept is a tool 

for promoting students mental health and personality (Kiransaimons, 2016). 

Emotional Maturity is an aspect that is very close to the personality. Personality is what will 

shape the individual brought in daily life for themselves and their environment. A person can be 

said to have matured emotionally when they have been able to think objectively. Emotional 

maturity is an expression of emotion that is constructive and interactive. Individuals who have 

reached emotional maturity is characterized by the presence in the ability to control emotions, to 

think realistically, understand themselves and be able to show emotion when and where 

appropriate(Tandon, 2017). 

Emotional Maturity shows communication - listening and responding appropriately, influence 

and leadership - the ability to guide and inspire others which also helps in conflict management 

and is yet another component of emotional intelligence. Here the person is able to diffuse 

difficult situations using persuasion and negotiation(Bhagat et al., 2017). 

 One of the major aims of any good educational program is to help the learner to gain emotional 

maturity. Children studying in X
th

 class do not have much emotional maturity because of their 

inadequate control over the environment. A mature adult due to the development of his various 

powers has greater control over his environment. So, he possesses emotional maturity to a 

greater degree. An emotionally mature person has full control over the expression of his feelings. 

However, he behaves according to the accepted social values and ideals(Kumar & Mishra, 2016).  

Jersild (cited in Kumar & Mishra, 2016) says, „Emotional maturity means the degree to which 

person has realized his potential for richness of living and has developed his capacity to enjoy 

things, to relate himself to others, to love and to laugh; his capacity for whole hearted sorrow, 

when an occasion arises and his capacity to show fear when there is occasion to be frightened, 
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without feeling a need to use a false mask of courage, such as must be assumed by persons afraid 

to admit that they are afraid‟.   

Mostly, „emotional balance' and 'emotional maturity' is taken as synonymous terms. But actually, 

they are not. Emotional balance emphasizes the value of learning to cope with both pleasant and 

unpleasant emotions. One can attain emotional maturity without having attained emotional 

balance although the vice versa is not true. An emotionally balanced person will necessarily be 

emotionally mature person. Emotional balance is quality of an adult and not a child. Thus, 

emotional maturity is a relative term. It is directly related to age and stage of development of the 

individual(Kumar & Mishra, 2016). 

The most outstanding mark of emotional maturity is ability to bear tension. The emotionally 

mature is not one who necessarily has resolved all conditions that aroused anxiety and 

hospitability but it is continuously in process of seeing himself/herself in clearer perspective 

continually involved in a struggle to gain healthy integration of feeling and thinking action. A 

mature person views life experience as learning experiences and when they are positive, he 

enjoys and revels in life. When they are negative, he accepts personal responsibility and is 

confident and can learn from them to improve his life. When things do not go well he looks for 

an opportunity to succeed. The immature person only curses his fate or luck(Shafiq & Khan, 

2016).  

Kaplan and Baron (as cited in Mamatha et al., 2016) elaborate the characteristics of an 

emotionally mature person; say that he has the capacity to withstand delay in satisfaction of 

needs. He has the ability to tolerate a reasonable amount of frustration. He has belief in long-

term planning and is capable of delaying or revising his expectations in terms of demands of 

situations. An emotionally mature child has the capacity to make effective adjustment with 

himself, members of his family and his peers in the school, society and culture. But maturity 

means not merely the capacity for such attitude and functioning but also the ability to enjoy them 

fully. 

According to Kapri and Rani (2014) emotional maturity is not related to physical maturity which 

is expected to be but, does not grow with our chronological age. Emotionally mature people are 

sensible who do not whine, crib or play the blame game. They have full control over their lives. 
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They reflect on their lives and on the role that they play in other people‟s lives. Emotionally 

mature people lead a well-adjusted life due to their healthy outlook on life. There are various 

levels of emotional maturity. The final level is emotional detachment which is the direct 

consequence of the true understanding of emotions and therefore, letting go of all the emotions, 

either good or bad and feeling happy. Emotional maturity is a significant predictor of the level of 

success that an individual achieves in his/her lifetime. Success includes wealth, general level of 

happiness, self-confidence, success in relationships, etc. where emotional maturity plays a 

significant role to get success. 

2.2.1. Levels of Emotional Maturity 

Kapri and Rani (2014) describe 6 levels of emotional maturity. 

Level 1: The level of Basic Emotional Responsibility: At this level a person realize that he/she 

can no longer view their emotional states as the responsibility of external forces such as people, 

place, things, forces and fate.  

Level 2: The level of Emotional Honesty: This is the stage at which person is willing to know 

his/her own feelings. This is a necessary step to understand self. It is related solely to the 

person‟s conscious and unconscious fears of dealing directly with the critical voices he hear 

inside. The person in honest with oneself about how he really feels. The people learn to locate 

others with whom they can safely share their real feelings and their real selves.  

Level 3: The level of Emotional openers: At this level a person is willing to share their feelings 

in an appropriate manner and at an appropriate time. Persons at this level experience and learn 

the value of ventilating feelings and also the dangers invoked in hiding feelings from self and 

others.  

Level 4: The Emotional Assertiveness: The person at this level enters a new era of positive 

self-expression. The primary goal here is to be able to ask for and to receive the nurturing that 

one needs and wants first from self and then from others. As a secondary goal, persons should 

learn how to express any feeling appropriately in any situation, without aggressive overtones. 

This person makes time for their feelings, they prize and respect them.  
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Level 5: The level of emotional understanding: Persons on this level understand the actual 

cause and effect process of emotional responsibility and irresponsibility. They realize that it is 

not possible to have so called good self-concept without a complimentary bad self-concept. 

Knowing that though we may hide one half in unconsciousness it is still active in us; they begin 

to regularly leap beyond the pitfalls of self-concepts, self-images and self-constructs. This 

knowledge of the unity of opposites is applied to new situations daily. Self-knowledge is used to 

free the self from self-concepts on this level rather than to form them and imprison the self in 

them. The main work here is a total shift from identifying with any self-concepts to identifying 

only with the true self.  

Level 6: The level of Emotional Detachment: At this level the person lives without the burden 

and share of self-concepts, self-images, self-constructs and all group-concepts and thing 

concepts. True detachment from all self-concepts has occurred. This person remains unaffected 

for the blame game and even experiences unconditional love for their enemies.  

2.2.2. Characteristics of Emotionally Matured Person 

 The characteristics of person who is emotionally mature among others according to 

Tandon(2017) are: 

1. Empathy 

It isn‟t enough to be able to identify your own emotions. You also need to be able to identify, 

and relate to, the emotions of others. When you have empathy for other people, only good things 

can come: understanding, compromise, and a greater emotional intelligence all around. Having 

empathy for others is also a form of respect and it makes you more approachable, both important 

traits that make up an emotionally mature person. 

2. Accountability 

Emotionally mature means being able to admit when you‟re wrong, and face the consequences 

for your own mistakes with understanding and dignity. Think about people who don‟t take 

accountability for things that they‟ve done. Often, they‟ll be in denial of any wrong doing, and 

sometimes even try to place the blame on somebody else. Being accountable is to mean being 

responsible. You can‟t have emotional maturity without both. 
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3. Self-Awareness 

Self-awareness is one of the foundations of emotional maturity. When you‟re self-aware, it 

means being able to identify your emotional states, see your thoughts and actions from all angles, 

and judge yourself based on the same standards that you judge others. People who are self-aware 

tend to be better at taking criticism, which is another supporting trait of emotional maturity. This 

is because they are often more critical of themselves to begin with, being more perceptive of 

their own actions and emotions. 

4. Flexibility 

Flexibility means understanding that not everything is going to go your way, and that‟s just a fact 

of life. Being able to make compromises, especially when it involves other people, is a sure sign 

of emotional maturity. Developing a sense of flexibility requires a few different traits: patience, 

for one. If you can‟t keep your cool during times of change or when spontaneous issues arrive, 

you won‟t be able to make calm and informed decisions. 

5. A Healthy Amount of Confidence 

Confidence is one of the elements that make up emotional maturity, but it has to be a healthy 

amount. Too much confidence can border into arrogance. Not enough confidence can fall into 

low self-esteem. You need a balance of confidence and self-awareness to trust in your own 

decisions, but take the criticism necessary if you‟ve made the wrong choice. 

2.3.Meaning of Life Satisfaction 

Many explanations and definitions of Life satisfaction can be observed as it is not a very easy to 

understand notion.  

Embedded in the 18th century Age of Enlightenment, the concept of life satisfaction breezed 

through 19th century as a means for providing people with good life and influenced the 

development of Welfare State. By the late 20th Century, intellectuals endeavored to find a proper 

definition of life satisfaction, envisioning the components of good life and its measurement. The 

term Quality Of Life (QOL) was introduced in the 1960s. However, social indicators replaced 

the traditional economic criteria of welfare and satisfaction by mid-1980's stating that money 
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cannot buy happiness. The early use of the idea was a reproval denoting that there is more to 

human way of life than material gratification(Prasoon & Chaturvedi, 2016). 

Health is not merely the absence of disease, as suggested by the World Health Organization as 

early as 1948. Life satisfaction, or perceived quality of life, is one broad construct, which 

encompasses the full range of functioning from “very low” to “OK” to “very high”, and has 

received increasing attention as an indicator of optimal functioning among youth (Suldo & 

Huebner, cited in Antaramian, Huebner, & Valois, 2008). 

Life Satisfaction is the extent to which individuals‟ needs are satisfied and the extent to which an 

individual perceives that satisfaction is stemming from his total situations. Life satisfaction can 

be defined in terms of “human needs and the environmental sources of satisfaction of these 

needs.” In other words life satisfaction is defined as the attitude people holds towards life. 

Positive attitude towards life connotes satisfaction and negative attitude connotes dissatisfaction 

with life. Life Satisfaction is a broad concept and varies with types of relationships established, 

age as well as gender. It measures the extent to which an individual is satisfied with his life in 

relation to environment in which he lives. Life satisfaction is the ultimate goal that we as human 

beings are striving to achieve our entire lives. It is a complex concept relating to psychological 

and environmental life conditions(Tandon, 2017). 

Life Satisfaction depends upon the following factors: 

Personal factors: Need or urges always create tensions in the minds of the individual, as a result 

the individual become restless and dissatisfied. Personal factors include the satisfaction of the 

needs (Biological and Psycho-social need) of an individual. Complete satisfaction in life depends 

largely on the satisfaction of these needs. 

Environmental Factors: Environment includes anything and everything that surround us. It is 

one of the important factors, which influence not only the various psychological traits but also 

our good social behavior. 

Gilman and Huebner (cited in Oberle et al., 2011) found that high levels of life satisfaction were 

positively related to interpersonal relations, positive relationships with parents, and hope, and 
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negatively related to depressive symptoms, anxiety, and a negative attitude towards school and 

teachers.  

Furthermore, a positive relationship has been found between perceived parental support and life 

satisfaction in adolescence (Valois et al. cited in Oberle et al., 2011). The consistency of these 

findings revealing a positive connection between youths‟ satisfaction with life and important 

positive relationships as well as developmental characteristics, aligns with previous findings in 

adult populations (Diener and Diener cited in Oberle et al., 2011). Such research is promising 

because it suggests that life satisfaction is significantly related to other important indicators of 

mental health and social and emotional well-being, and can thus provide insight into children‟s 

and adolescents‟ happiness and optimal functioning in development(Oberle et al., 2011). 

 Life satisfaction refers “to a judgmental process, in which individuals assess the quality of their 

lives on the basis of their own unique set of criteria” (Pavot & Diener cited in Santilli, Nota, 

Ginevra, & Soresi, 2014). Stable and lasting life circumstances can produce effects on life 

satisfaction (Diener & Biswas-Diener cited in Santilli et al., 2014), but major and recent life 

events, such as losing a job or work transitions, are more likely to have a strong impact on life 

satisfaction (Lucas cited in Santilli et al., 2014). 

The independence level of self-esteem and emotional maturity combined with functional health 

accounts for most of the explained variance in life satisfaction. It is evident that health has a 

significant influence on life satisfaction in later life. In turn, it can be proposed that impairment 

represents a factor of health that may also influence life satisfaction(Behera & Rangaiah, 2017). 

Life satisfaction is an overall assessment of feelings and attitudes about one‟s life at a particular 

point in time ranging from negative to positive; it is one of three major indicators of well-being, 

beside positive affect, and negative affect. Psychological variables such as anxiety, depressive 

symptoms, and socio demographic predictors might be related to domain-specific life satisfaction 

(Daig, Herschbach, Lehmann, Knoll, & Decker, 2009). 

Self-esteem is one of the most examined variables as a predictor of life satisfaction besides 

demographic characteristics, social relationships, personality, and coping (Zhang & Leung, cited 

in Civitci & Civitci, 2009). According to (Diener and Diener cited in Civitci & Civitci, 2009), 

both self-esteem and life satisfaction indicate one‟s global evaluations, yet the direction of these 
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evaluations is different. Self-esteem reflects an individual‟s perceptions and evaluations of 

himself or herself, while life satisfaction involves an individual‟s evaluation of his or her life as a 

whole. On the other hand, from the life satisfaction perspective, global self-esteem reflects an 

individual‟s judgments of herself or himself and is seen as a component of global life 

satisfaction, which involves evaluations of different areas of life like the family, school and 

friends as well as oneself (Huebner, Gilman, & Laughlin cited in Civitci & Civitci, 2009). 

2.4.An Overview of Studies about Emotional Maturity 

Consistent studies have been conducted on the emotional maturity of the adolescents and adults. 

Some of them are the following:- 

The relationship between emotional development and gender is complex and some studies show 

difference in male and female emotional styles are due to gender norms and socialization 

process. As compared to male, female are more aware of their emotions and are more 

empathetic. Women tend to nurture themselves and others and from alliances with a larger social 

group. As compared to female; male are more confident, adaptable and optimistic. Male uses 

internal and cognitively driven mechanisms for managing emotions(Shafiq & Khan, 2016). 

The comparative study of emotional maturity of secondary school students in relation to 

academic achievement revealed that most of the secondary school students are extremely 

unstable regarding emotional maturity and there existed a highly positive correlation between 

emotional maturity and academic achievement of secondary school students. It also showed that 

the students belonging to government secondary schools are emotionally more mature than 

students of private secondary schools and female students are almost equally emotionally mature 

as their male counterparts Shafeeq and Thaqib, (2015). 

A study conducted on sixty (60) samples of adolescent students (30 boys and 30 girls) of higher 

secondary school which is entitled by “Emotional maturity of adolescent students in relation to 

their family relationship” revealed that there is a significant difference in emotional maturity of 

boys and girls adolescent. In addition to this, it also revealed that there is significant relationship 

between emotional maturity and family relation of adolescent. This shows that family 

relationship determinates emotional maturity of adolescent students (Kumar, 2014). 
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(Subbarayan & Visanathan cited in Tandon, 2017) concluded that the sex, community and family 

type did not play any role in emotional maturity of college students. It also revealed that majority 

of college students are extremely unstable. 

A study was undertaken by Yashoda & Kalyani (2017) to assess and compare the emotional 

maturity of adolescents in relation to their gender, grade and parental employment. The sample 

consisted of 480 adolescent students studying in 8th, 9th and 10th standards from Hyderabad 

district out of which 240 are male students and the remaining 240 are female students. The 

obtained data was analyzed using means S.D and t-test concepts. The result revealed that there 

was a significant difference found between the emotional maturities of grade wise and also 

between emotional maturity of adolescent male and female students, it was also found that there 

was no significant difference between social maturities by parental employment. It was also 

concluded that 10
th 

grade students had higher maturity than 8
th

and 9
th 

and male adolescent 

students had higher emotional maturity than female adolescents, when compared.  

The title of one study was „Altruistic Behavior among Adolescents in Relation to their Emotional 

Maturity‟. 200 adolescents (boys and girls) from rural and urban areas were selected by random 

sampling technique. The investigator was adopted a normative survey method. The essential 

conclusion of the study showed that, a strong correlation exists between the altruism and 

emotional maturity. The study concludes that, gender does not play an important role in the 

development of altruistic behavior, among adolescents. Consequently, it shows there was a 

significant difference in the level of emotional maturity among male and female adolescent 

students and there was no significant difference in the level of emotional maturity among rural 

and urban adolescent students (Kaur Brar, 2017). 

A study done by Duhan et al., (2017) highlights the emotional maturity of male and female 

adolescent and relationship between emotional maturity and personal profile. The finding of the 

study pinpointed that males were more moderately emotionally mature against females. 

Emotional regression and personality disintegration was higher in males than female adolescents. 

Emotional maturity of adolescents was found positively correlated with their father‟s occupation 

and their educational level which shows that with increase in adolescent‟s educational level and 

father‟s occupational level, adolescent‟s emotional maturity go on increasing.  
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Consequently, in the study an attempt was made to elaborate the relationship between coping 

styles and emotional maturity among teacher trainees of Ludhiana district; the sample of 160 

teacher trainees (80 boys and 80 girls) was taken from Colleges of Education. Data was collected 

with the help of „Ways of Coping‟ Test Booklet by Susan Folk man and Richard S. Lazarus 

(1988) and Emotional Maturity Scale (EMS) by Yashveer Singh and Mahesh Bhargava(1993). 

Results clearly indicated that a positive and non-significant relation was found between coping 

styles and emotional maturity among teacher trainees. No significant difference was found 

between coping styles and emotional maturity of boys and girls teacher trainees (Kaur & Arora, 

2014).  

In the current age it is observed that, students or children are opprobrious and less bothered about 

the respect for a teacher or seniors. In spite of this unpleasant current scenario, teachers are still 

having keen appetite for admiration, courtesy and a respectful treatment, from their students. 

However, on the contrary of it, they have to face annoying behavior, flak and apathetic attitude, 

in this drastic situation not only teacher but, anyone could get lost his patience. To cope-up this 

situation and alleviate the behavior of students, and to establish a good amount of endurance in 

teachers or any authority, one need to have a strong emotional maturity, either is a student or a 

teacher, for emotional maturity helps everyone to be calm and under control even in dreadful 

conditions. It is common consensus that in adverse environment female teachers are much 

capable to maintain a cool temper and patience and get succeeded to deal negative behavior of 

students amicably, whereas in some situations male are strong enough to deal with pressure like 

a pillar (Fatima,2017). 

A study was conducted to assess and compare the emotional maturity of male and female 

university distance learners. A sample of 120 students (60 Male and 60 Female University 

Distance Learners) was drawn from distance education University of Kashmir (J&K) India. The 

data was collected by administering Yashvir Singh and Mahesh Bhargava Emotional Maturity 

Scale (EMS) (1984). T-test was used to find out the significant differences on emotional maturity 

between male and female university distance students. The results revealed that the female 

university distance learners and male university distance learners do not differ significantly on 

emotional maturity so far as composite score is concerned. However, on factor wise of emotional 

maturity scale female university distance learners have emotional instability (factor 01) than 
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male university distance learners. They have lack of capacity to dispose of problems, irritability 

and needs constant help for one‟s day to day work, venerability, stubbornness and temper 

tantrum. Male university distance learners have emotional regression (factor 02) than female 

university distance learners. Male university distance learners have inferiority complex, 

restlessness, hostility, aggressiveness and self-centeredness of being pursuing education through 

distance mode. They experience a sense of discomfort and lack of peace of mind. And on other 

factors (03, 04 & 05) their emotional maturity is almost same (Nuzhat, 2013). 

Nanda et.al (cited in Shafiq & Khan, 2016) also concluded that family has an impact on 

emotional maturity. Joint family system has a positive impact on emotionality and emotional 

stability increases with age. Recognizing that today„s adolescent are tomorrow„s future and if 

emotional stability is eroding it may affect the future of nation. Moreover family system needs to 

be studied so that necessary steps can be taken in time. 

 According to Manoharan, Louis and  Doss (cited in Tandon, 2017) concluded that emotional 

maturity of P.G. students is influenced by sex, class and group. The level of emotional maturity 

of female students is higher than that of the male students. 

A study was conducted on emotional maturity and adjustment level of college students. The 

result shows that in the emotional maturity scale the mean score of the female students were 

found to be significantly correlated with the mean acre obtained by the students on the 

adjustment inventory. Both in emotional maturity scale and in adjustment inventory norms refer 

that less mean score indicates higher emotional maturity and adjustment while higher mean score 

indicates less emotional maturity and less level of adjustment. Generally, high positive 

correlation was obtained between emotional maturity and overall adjustment Mahmoudi (2012).  

Subbarayan and Visvanathan 2011 cited in Rajeshwari and Mano Raj (2015) also conducted a 

study to measure the emotional maturity among college students on the basis of gender 

differences. It was found from the study that the emotional maturity among college students is 

not affected by gender differences while the level of emotional maturity among college students 

was found extremely unstable in nature. 

A Study on Emotional Maturity of College Students concluded that the sex, community and the 

family type did not play any role in the emotional maturity of the college students. But the 
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college students belong to different religious shows significant difference in their emotional 

maturity. Consequently, the result of the study shows that the emotional maturity of college 

students is extremely unstable (Subbarayan, and Visvanathan, 2011). 

One study examined the level of difference in emotional maturity between male and female 

teacher trainees, difference of maturity level in between Arts Group and Science Group‟s male 

and female teachers‟ trainees. A sample of 120 collegiate students including male and female 

students of Arts & Science Group of B.Ed. Self-Finance Colleges (60 Male and 60 Female).The 

descriptive survey method of research was employed and data was collected, through Yashvir 

Singh and Bhargava‟s Emotional Maturity Scale (EMS). Statistically analysis has been done 

through Mean, S.D. and using T-test. Scoring of collected data was done on self-reporting five 

point scale items. Drawn results reported that there are significant differences in between male 

and female teacher trainees. Results also revealed that there is significant difference between Art 

and Science teacher trainees. The study concluded that to instill the desirable values among the 

students a teacher should possess high amount of emotional maturity to deal meekly with 

problematic factors and to ameliorate students‟ behavior. A teacher trainee is a student and as 

well as a future teacher so he/she can be considered as a back bone of a nation. And, back bone 

gives strength and support to your entire body likewise teacher trainee will make the future of 

nation he/she should have strong emotional maturity with all moral values to face any sort of 

pressure. Teacher educators and parents should play a pivotal role to maintain a congenial 

environment at home and school to train them to beat any negative condition with positive 

approach (Fatima, 2017). 

2.5.An Overview of Studies about Life Satisfaction 

Physical and mental health may also influence life satisfaction. Physical health problems may 

inhibit people from interacting with friends or family members in leisure or work, restricting 

opportunities for boosting satisfaction within these life domains. A study on the health and life 

satisfaction of the elderly showed that their opinions on life satisfaction vary with the state of 

health (Stolar, MacEntee, & Hill cited inLiu & Guo, 2008).  

There was a strong relationship between social support and life satisfaction. (Lower cited in Liu 

& Guo, 2008) reported social support is an important reason for decreases in life satisfaction 
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among older adult populations. Subjective social support had a positive influence on life 

satisfaction for the elderly. 

According to some studies, adolescents with high life satisfaction establish more positive 

relationships with their peers and parents (Gilman & Huebner cited in Civitci & Civitci, 

2009)and receive more social support from their parents, teachers and friends (Suldo & Huebner, 

cited in Civitci & Civitci, 2009).  

A Study conducted on life satisfaction reveals that students whose parents had higher income 

levels were slightly more likely to be satisfied with their lives. This finding fits with past 

research which suggests that income is related to satisfaction, but only in a limited way (Diener 

et al.,1999 cited in Tandon, 2017). 

A study by Liu and Guo (2008) on life satisfaction in a sample of empty-nest elderly: a survey in 

the rural area of a mountainous county in China revealed that the empty-nest elderly had lower 

life satisfaction when compared to the not-empty-nest elderly.  

Dogan and Celik (2014) examined the relationship between students‟ life satisfaction, school 

engagement, and confidence in the classroom. An analysis was performed of how students‟ life 

satisfaction differs according to their housing, school type, and classroom level. The 

multidimensional student satisfaction scale, confidence scale in the class, and school engagement 

scale were used to collect data from a sample of 287 high school students.  The results indicated 

that the life satisfaction of high school students decreases as the grade level increases. It was 

found that students who live in school dormitories have higher life satisfaction than those who 

reside with their families. In addition, it was found that students who study at fine arts high 

schools and sports high schools have higher life satisfaction than those who study at regular high 

schools. 

Several factors, such as socio-economic status, health, and social support, can influence life 

satisfaction. Elderly people with low income had a significantly lower life satisfaction than those 

with moderate/high income (Inal, Subasi, Ay,  & Hayran cited in Liu & Guo, 2008). 

One study was conducted to examine the relationships among leisure participation, leisure 

satisfaction, and life satisfaction of college students in Taiwan. This study also examined these 

three factors as they related to the two variables of college rank and gender. A stratified random 
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sample of 470 students was selected. The Pearson product-moment correlation coefficient was 

used to determine the relationships among leisure participation, leisure satisfaction, and life 

satisfaction. Also, the independent-samples t-test was used to examine the differences between 

variables of college rank and gender in relation to leisure participation, leisure satisfaction, and 

life satisfaction. The results indicated significant relationships existed among leisure 

participation, leisure satisfaction, and life satisfaction of college students in Taiwan. The results 

also showed that significant differences existed between college rank and leisure participation, as 

well as between gender and leisure participation. The results of this study supported other 

research on the relationship of leisure participation and leisure satisfaction to other facets of life 

(Huang, 2003). 

Guarnieri (2015) conducted a study examined peer attachment (friend attachment and romantic 

attachment) as potential mediator in the relationship between parental attachment (attachment to 

mother and father) and life satisfaction in emerging adulthood. The sample comprised 385 Italian 

emerging-adults aged from 18 to 25 years. The technique of structural equation modeling was 

applied to investigate the hypothesized model. Results indicated that both parental and peer 

attachment were positively related to life satisfaction, with romantic attachment being the 

stronger unique predictor. Further, only romantic attachment wholly mediates the association 

between attachment to mother and life satisfaction. 

Accordingly, the relationship between the need for cognition and life satisfaction was explored 

among college students. The 18-item short Need for Cognition Scale (NCS; Cacioppo, Petty, & 

Kao, 1984) and the 5-item Satisfaction with Life Scale (SWLS; Diener, Emmons, Larsen, & 

Griffin, 1985) were administered to 157 undergraduate university students. Results of a 

correlation and stepwise multiple regression indicated that currently enrolled students high in the 

need for cognition expressed greater life satisfaction than students low in the need for cognition. 

This study supports the hypothesis that the need for cognition is a predictor of life satisfaction 

among college students (Coutinho, Savia, and Woolery, 2004). 

One study involved the testing of casual models of personality traits, social cognitive variables, 

and Internet use pathways as related to school life satisfaction. As hypothesized, the results 

indicated that these variables had direct or indirect impact on school life satisfaction. The 
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significance of the findings is that for the first time they establish a possible causal mechanism 

that links life online to an indicator of psychological well-being (Liu and LaRose, 2008). 

Consequently, one study was conducted on social support and optimism as predictors of life 

satisfaction of college students. The findings in the study revealed the importance of college 

students‟ social support networks and optimism level in regard to understanding their levels of 

satisfaction with life. Results confirmed that perceived social support from family and faculty are 

particularly important predictors of life satisfaction of college students. In other words, students‟ 

levels of life satisfaction increased as the levels of perceived support from family and faculty 

increased. In this study, it was found that there was a gender difference in terms of life 

satisfaction. Female students reported more satisfaction with life than male students (Yalcin, 

2011).  

Based on the above research finding transition from high school to college life is a significant 

life event for individuals. Earning a diploma is important for both students and families because 

typically it improves life opportunities. During college years, students may experience 

considerable life stress because of numerous challenging life events. Therefore, college students‟ 

life satisfaction and related factors are worthwhile to investigate. 

2.6.The Relationship between Emotional Maturity and Life Satisfaction 

A study conducted on “emotional maturity in relation to life satisfaction of the students studying 

in colleges” revealed that there exists a significant relationship between emotional maturity and 

life satisfaction of students studying in colleges. College students who are emotionally mature 

exhibit higher level of satisfaction with their lives. They take life as a challenge and complete 

every task with full devotion. It also revealed that there exists a significant relationship between 

emotional maturity and life satisfaction of male students studying in college of education. In 

addition to this there exists a significant relationship between emotional maturity and life 

satisfaction of female students studying in college of education. Emotionally mature female 

college students exhibit an optimistic attitude towards life (Syal, 2015). 

Tandon (2017) conducted a study on an article entitled by “A relationship between emotional 

maturity and life satisfaction among employees”. The study showed that there is a relationship 



29 
  

between emotional maturity and life satisfaction. In other words, the deeper the emotional 

maturity, the more will be the life satisfaction among employees. 

On the other hand, a research conducted on “Emotional maturity and loneliness as correlates of 

life satisfaction among adolescents” revealed that male are found to be significantly higher in the 

variables emotional immaturity, social maladjustment and personality disintegration than 

females. It also found that there is a significant positive relation between emotional immaturity 

and loneliness and satisfaction with life has a significant negative correlation with emotional 

immaturity and loneliness (Johns, 2016).  

A study of emotional maturity and life satisfaction of boys and girls at secondary school 

concluded that the main findings are: - 1. Boys are significantly emotionally stable than girls, 

2.There is no significant difference between boys and girls in life satisfaction (Upadgyay cited in 

Tandon, 2017). 

2.7.Summary of literature review 

The review has focused on the conceptualization of basic concepts regarding emerging 

adulthood, emotional maturity and life satisfaction. Consequently, it was presented about the 

previous research finding with regards to emotional maturity and life satisfaction. 

The finding of different studies showed that the result in the level of emotional maturity was 

extremely emotionally immature. For instance, the study conducted by Subbarayan & 

Visvanathan (2011) showed that college students are emotionally extremely unstable and also a 

study by Shafeeq & Thaqib (2015) revealed that secondary school students are emotionally 

extremely unstable. The results of research conducted by Yalcin (2011) confirmed that perceived 

social support from family and faculty are particularly important predictors of life satisfaction of 

college students. 

Additionally, the result of different studies showed that there is statistically a significant 

difference between emotional maturity and life satisfaction. For instance, the study conducted by 

Syal(2015), Tandon(2017), and Behera & Rangaiah(2017) showed that there is statistically 

significant positive relationship between emotional maturity and life satisfaction. Some research 

findings showed that there is statistically significant difference between male and female in their 
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emotional maturity (Kaur & Arora, 2014; Nuzhat, 2013; and Subbarayan & Visvanathan, 2011). 

However, the result of research finding by Kumar (2017), Yashoda & Kalyani (2017), Kaur 

(2017), Fatuma (2017) and Duhan et al.(2017) revealed that there is statistically a significant 

difference in the level of emotional maturity of male and female students. 

Although many studies stated above indicated emotional maturity and life satisfaction of 

different developmental stage, surprisingly, none of them have tried to examine the emotional 

maturity and life satisfaction of emerging adulthood studying in college of education particularly 

in Ethiopia. The major purpose of the present study is, therefore, to investigate the relationship 

between emotional maturity and life satisfaction of emerging adulthood studying in Dilla College 

of Teachers‟ Education.  

2.8.Implications 

In research tradition, the implication of consulting review of literature on studies conducted by 

others helps to examine the current knowledge and gaps between researches done before and a 

research underway. 

Furthermore, it helps an investigator to have a deep knowledge about his research problem under 

investigation. Accordingly, an attempt has been done to review literatures from different sources. 

However, the reviewed literature have witnessed that there is journal article sources on emotional 

maturity and life satisfaction in an international level. However, up to the present researcher‟s 

reviewed of literatures and knowledge showed that there is no research conducted in an 

Ethiopian context on this area. 

Thus, investigating the level of emotional maturity and life satisfaction of college students is the 

base for improving or promoting college students emotional maturity and life satisfaction. 

Moreover, it helps for further researchers on this area conducted in Ethiopian context. 

 

 



31 
  

CHAPTER THREE 

3. METHODOLOGY 

In this section research design, population, samples and sampling procedure, instruments, 

procedures of data collection, validation, administration, ethical consideration, and data analysis 

techniques are presented. 

3.1.Research Design 

In this study descriptive survey and correlation research design were used. Descriptive survey is 

an appropriate approach to describe the level of emotional maturity and life satisfaction of 

students and correlation research design is an appropriate approach to investigate the relationship 

between emotional maturity and life satisfaction of emerging adult students in college.   

3.2.Population 

The target population for this study is students studying in Dilla College of Teachers‟ Education. 

Totally there were 3437 regular program students enrolled in Dilla College of Teachers‟ 

Education in the year 2010 E.C. From the total 1920 are males and 1517 are females. There are 

three year levels (batches) in the college (i.e. first year, second year, and third year) and there are 

five streams in the college (i.e. Maths and Natural Science Stream, Language Stream, Social 

Science Stream, Professional Science Stream, and Aesthetics and Physical Education 

Stream).The statistical data of regular students in Dilla College of Teachers‟ Education is 

presented in summary in the Table 1 below.  
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Table-1: Statistical data of regular students in Dilla College of Teachers’ Education in 

2017/18 

No Stream Year level Total 

1st 2nd 3rd 

M F T M F T M F T 

1 Math and 

Natural Science 

335 136 471 284 150 434 228 120 348 1253 

2 Language 196 182 378 200 241 441 153 182 335 1154 

3 Social Science 105 53 158 106 67 173 67 52 119 450 

4 Professional 

Science  

38 77 115 22 61 83 17 50 67 265 

5 Aesthetics and 

Physical 

Education 

48 64 112 75 52 127 46 30 76 315 

Grand total 722 512 1234 687 571 1258 511 434 945 3437 

Source: Dilla College of Teachers’ Education registrar office 

3.3.Samples and Sampling Procedure 

The college which was selected for this study is Dilla College of Teachers‟ Education. The 

researcher decided to include all regular program students in the college as a target population 

for the reason that regular students in this college are mostly typical representative for emerging 

adulthood period which is 17-25 years old.  

A stratified sampling method was used for selecting participants for the study. Firstly, the list of 

students‟ name of each batch was taken from the registrar office. Then the total population 

classified into stratification variables, i.e. gender, streams and batches (year levels of students 

staying in college). Then after, from the total sample size proportional samples was selected by 

using simple random sampling techniques (i.e. lottery method) by maintaining balance of gender, 

streams and batches (year levels of students staying in college). From the total population 172 of 

them was selected for main study. This is based on John Curry, Professor of Educational 

Research, North Texas State university “rule of thumb” on sample size which states that for total 
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population that range from 1001-5000, 5% is adequate (Rick Yount, cited in Fekadu Mekuria, 

2014). So, the total sample for each year level, stream and sex as well as the total sample 

distribution is presented in Table 2 below. 

Table-2: Sample distribution based on year level, stream and sex. 

No Stream Year level Total 

1st 2nd 3rd 

M F T M F T M F T 

1 Maths and Natural Science 17 7 24 14 8 22 11 6 17 63 

2 Language 10 9 19 10 12 22 8 9 17 58 

3 Social Science 5 3 8 5 3 8 3 3 6 22 

4 Professional Science  2 4 6 1 3 4 1 3 4 14 

5 Aesthetics and Physical 

Education 

2 3 5 4 3 7 2 1 3 15 

Grand total 36 26 62 34 29 63 25 22 47 172 

*Sample size=172x No. of students in each year level, stream and sex / Total study population. 

3.4.Instruments of Data Collection 

The questionnaire was developed in order to gather information about the demographic variables 

which consists of issues related to participant‟s age, sex, year level, stream, CGPA (Cumulative 

Grade Point Average), and students‟ interest to join stream.  

Two types of scales were adapted and prepared for the study that was used to measure emotional 

maturity and life satisfaction. For emotional maturity; Emotional Maturity Scale (EMS) was 

used. For life satisfaction; Students‟ Life Satisfaction Scale (SLSS) was used. 
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3.4.1. Emotional Maturity Scale (EMS) 

The standardized scale was developed by Yashvir Singh and Mahesh Bhargava (1990). It 

consists of 48 items covering the basic five dimensions such as; Emotional Stability, Emotional 

Progression, Social Adjustment, Personal Integration and Independence. The scale consisted of 

10 items in each dimensions except for the one dimension i.e. independence which has 8 items. 

The responses were given based on 5-point rating scale with the following correspondence such 

as “Very Much”, “Much”, “Undecided”, “Probably” and “Never”. The response coding was 

detected by 5, 4, 3, 2 and 1.  

Scoring Pattern: The responses are scored according to weight-age of 5 to 1 ranging from “Very 

Much” to “Never”. The maximum score is 240 points and the minimum score is 48 points. The 

interpretation pattern on total scores was indicated level of maturity such as;  

 50-80: Extremely Emotionally Mature  

 81-88: Moderately Emotionally Mature  

 89-106: Emotionally Immature and  

 107-240: Extremely Emotionally Immature  

Reliability of the scale by test-retest reliability is 0.75 and validity of the test is 0.64. 

3.4.2. Students’ Life Satisfaction Scale (SLSS).  

The Students‟ Life Satisfaction Scale (SLSS; Huebner, 1991b, 1991c) is a 7-item self-report 

scale which assesses global LS (Life Satisfaction) for students. As a global measure of LS, items 

on the SLSS are context free (e.g., my life is better than most kids‟ vs. my family life is better 

than most kids‟) (Huebner, Suldo, & Valois, 2003). Students are required to respond to each item 

using a 6-point Likert scale: 1=strongly Disagree, 2=Moderately Disagree, 3=Mildly Disagree, 

4=Mildly Agree, 5=Moderately Agree and 6=Strongly Agree.  With regard to scoring those 

positively stated items were assigned scores from 1(strongly disagree) to 6 strongly agree. But 

those negatively stated items were scored inversely that from 1(strongly agree) to 6 (strongly 

disagree). Items are summed for a total score and divided by seven to create a mean score. Using 

this rating scale, total scores range from 7–42, a high score on the SLSS is indicative of high life 

satisfaction, and low scores are indicative of low satisfaction.  

To date, only one study has analyzed SLSS scores on a dichotomy. In this case, classifying 

children into initial levels of high vs. low life satisfaction based on their mean SLSS score 

allowed these researchers to predict different developmental outcomes in the groups‟ reactions to 
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stressful life events. This study used a cut-point of 4.0, with the low life satisfaction group 

comprised of students with mean scores between 1 and 3.9, and mean scores at or above 4.0 

indicating high life satisfactions (Suldo & Huebner, cited in Huebner, Suldo and Valois, 2003). 

The internal consistency of SLSS which is a global measure of life satisfaction among the 7 

items were found to be strong (α=0.82) in the original development of the measure (Huebner, 

1991). Its test retest reliability is moderate (i.e. 0.74) which was found over an interval of 1-2 

weeks (Huebner, 1991). 

3.5. Procedures 

3.5.1. Construction 

The demographic questionnaire was constructed by the researcher with the help of relevant 

literature. The other two instruments (Emotional Maturity Scale and Students‟ Life Satisfaction 

Scale) were adapted from other instruments on similar areas. The instruments relevance to our 

context was checked by the researcher. Firstly, the instruments was prepared in English language 

and then translated into Amharic. The English version of questionnaire was translated into 

Amharic version by researcher with the help of professional translator.  

3.5.2. Validation  

1. Expert Judgments 

The content validity of the adapted instruments was evaluated by two PhD graduates in 

developmental psychology and two applied linguistics PhD students in Addis Ababa University. 

Both the Amharic and English version of scales items was assigned to these four judges/ 

professionals to compare the translation compatibility with the original language and sort them 

out in terms of how proper the description are for emotional maturity and life satisfaction. Then, 

the researcher tried to improve items that failed to provide common understanding by those 

professionals. Then the instrument was used for pilot study. 
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2. Trying Out the Instrument 

Pilot study was conducted for checking the reliability and for evaluating proper ways of 

administering the instruments. Pilot test was done among emerging adult students of Dilla 

College of Teachers‟ Education those who were not participate in the main study. The Amharic 

version of the instruments was used for pilot study on randomly selected sample of 30 (15 male 

and 15 female) college students. The responses of pilot study was coded and scored. The internal 

consistency (reliability) of items was computed by using SPSS version 20. 

2.1. Pilot Results 

The responses of the participants were scored and the internal consistencies of the items on the 

two scales (i.e. Emotional Maturity Scale and Life Satisfaction Scale) were computed by using 

Chrombach Alpha. In the case of Emotional Maturity Scale which contains 48 items had internal 

consistency of (α=.73). Whereas items on Life Satisfaction Scale which contains 7 items had 

internal consistency of (α= .86). Therefore, all items with minor modification were used for the 

main study.  

3.5.3. Administration 

The questionnaire that was prepared is administered for students of Dilla College of Teachers‟ 

Education only for regular modality with the help of 5 stream officers of the college. The stream 

officers took short term training on how to administer the questionnaire. Before administering 

the instruments, permission was received from the respective of the participants. After briefing 

about the objectives and the purpose of the study, the researcher and stream officers were give 

the questionnaire to students of the college and were filled by them. 

3.5.4. Ethical Consideration 

Participation of respondents was strictly on voluntary basis. Informed consent was solicited 

orally. Measures were taken to ensure the respect, dignity, and freedom of each individual 

participant in the study. Participants were informed that the information they provide on 

questionnaire kept confidential to the research team, and was not disclosed to anyone else. 

Finally, before the administration of the questionnaire the researcher and stream officers was 

express thankfulness to them for their willingness to participate in the study.  
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3.5.5. Data Analysis Techniques 

After the data from respondents was coded and organized different statistical analysis techniques 

was employed based on the objectives. Descriptive statistics such as frequency, percentage, 

mean, and standard deviation was calculated in order to describe the demographic characteristics 

and the level of emotional maturity and life satisfaction of students of the college.  

An independent sample t-test was used to investigate difference in gender and students‟ interest 

of joining stream in the prevalence of emotional maturity and life satisfaction. Pearson Product 

Moment Correlation was used to find out the relationship between emotional maturity and life 

satisfaction of students of the college. One-way ANOVA was used to compute the difference 

between year levels and streams in emotional maturity and life satisfaction. All statistical 

analysis was performed with SPSS version 20. 
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CHAPTER FOUR 

RESULTS   

The purpose of this study was to investigate the levels of emotional maturity, life satisfaction and 

the relationship between the variables.  

The findings were presented sequentially based on the research questions outlined in chapter one. 

Data gathered for this study were analyzed using descriptive statistics (frequency, percentage, 

mean and standard deviation) and inferential statistics (independent sample t-test, Pearson‟s 

Product Moment Correlation coefficient and One-way ANOVA). All computations were done at 

α = .05 and α=.01 level of confidence.  

4.1.Demographic characteristics of the respondents  

A total of 190 students from the college filled out the questionnaire. Out of the distributed 

questionnaires; 172 were found complete and used in the analysis. The profiles of the 

respondents are presented in Table 3. 

Table-3: Demographic characteristics of the respondents (N=172) 

Variables                             Categories                                   Frequency                               % 

Age                                       17-20                                            132                                      76.7 

                                              21-26                                            40                                       23.3 

Sex                                      Male   95                                       55.2 

                                            Female          77                                       44.8 

Year level                              First year                                         62                                       36.0 

                                              Second year                                     63                                       36.6 

                                              Third year                                        47                                       27.3                             

Stream                                   Maths and Natural Science             63                                        36.6 

                                              Social Science                                 22                                        12.8 

                                              Language                                         58                                        33.7 

                                            Professional science                         14                                        8.1 

                                             Aesthetics and Physical Education    15                                         8.7 

Stream choice                    With interest                                      165                                         95.9 

                                       Without interest                                      7                                              4.1 
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Table 3 shows that 132(76.7%) of the respondents range between the age of 17-20 and   

40(23.3%) respondents range between the age of 21-26. In the case of sex; 95(55.2%) male and 

77(44.8%) female respondents are included in the sample. This indicates that the total number of 

male respondents included in this study is higher than females.    

The frequency based on year level indicates that there are 62(36%) first year, 63(36.6%) second 

year and 47(27.3%) third year sample of respondents included in this study. Therefore, second 

year respondents are relatively the highest and third year respondents are the lowest in number. 

The frequency based on stream of respondent in Table 3 shows there are 63(36.6%) sample of 

respondents from Maths and Natural Science Stream which shows the highest sample when 

compared to the other streams. From Social Science Stream there are 22(12.8%) total of 

respondents. In the case of Language Stream the total number of respondents is 58(33.7%). From 

Professional Science Stream there are a total of 14(8.1%) respondents which shows the lowest 

sample when compared to the other streams. However, there are 15(8.7%) total of respondents in 

Aesthetics and Physical Education Stream. 

The respondents are also asked as they are joined stream based on their interest or not. Their 

frequency of response shows in the Table 3 that 165(95.9%) of them joined stream based on their 

interest while 7(4.1%) of them are joined stream without their interest. 

4.2.Participants level of emotional maturity 

Under this section, the first research question about the level of emotional maturity of students of 

Dilla College of Teachers‟ Education is answered. Accordingly, the levels of the respondents‟ 

emotional maturity, gender differences, year level differences, stream differences and interest of 

joining stream differences across emotional maturity is presented hereunder. 

Table-4: Descriptive Statistics in emotional maturity (N=172) 

Components of  emotional maturity Minimum Maximum Mean Std. 

Deviation 

Emotional stability 12 41 23.47 6.800 

Emotional progression 10 42 21.99 6.051 

Social adjustment 10 39 22.49 5.376 

Personal integration 10 44 22.05 5.948 

Independence 8 36 22.42 5.438 

Emotional maturity composite score 66 170 112.42 20.74 
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Table 4 shows that the respondents scored (M=23.47, SD=6.800) in emotional stability and 

scored a minimum and maximum of 12 and 41 respectively. The mean in emotional stability is 

the highest mean when compared to the other components. In emotional progression (M=21.99, 

SD=6.051) and scores a minimum of 10 and a maximum of 42 while in social adjustment 

(M=22.49, SD=5.376) and scores a minimum of 10 and a maximum of 39. Relatively, they 

scored a lowest mean in emotional progression. In the case of personal integration (M=22.05, 

SD=5.948) with a minimum and maximum of 10 and 44 respectively. However, in independence 

(M=22.42, SD=5.438) and a minimum score of 8 and a maximum score of 38 which is the 

lowest minimum and maximum score in relation to other subscales. 

In short, as it is shown in Table 4 the respondents scored a total (M=112.42, SD=20.74) and a 

minimum of 66 and a maximum of 170 scores in emotional maturity. The mean (M=112.42)  

approaches to the minimum score than the maximum score. Therefore, the respondents scored 

lower mean which indicates high emotional maturity. 

Table-5: Frequency of different level of emotional maturity (N=172) 

Level of emotional maturity                     Range                       Frequency                      Percentage 

Extremely emotionally mature                  50-80                          10                                     5.8% 

Moderately emotionally mature                 81-88                           9                                       5.2% 

Emotionally immature                               89-106                          50                                     29.1% 

Extremely emotionally immature             107-240                        103                                    59.9%   

Total                                                                                            172                                   100% 

The frequency and percentage of the four levels of emotional maturity with its range of 

frequency were presented in Table 5. The level of emotional maturity and its ranges are 

extremely emotionally mature (50-80), moderately emotionally mature (81-88), emotionally 

immature (89-106) and extremely emotionally immature (107-240) according to Singh and   

Bhargava (1990). It was observed that 10(5.8%) of them are extremely emotionally mature and 

9(5.2%) of them are moderately emotionally mature from total sample (N= 172) but 50(29.1%), 

and 103(59.9%) of them are showing emotionally immature and extremely emotionally 

immature respectively. As it is observed from Table 5 the total frequency and percentage of 

emotionally immature and extremely emotionally immature is 153(89%). These show that 

majority of the respondents are emotionally immature. 
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4.2.1. Gender difference in emotional maturity   

Table-6: Gender difference in emotional maturity (N=172) 

Components of                        Mean                                     Standard deviation 

emotional maturity        Male            Female       Total          Male       Female         Total 

Emotional stability          24.00             22.82         23.47       7.128         6.357           6.800           

Emotional progression    22.02             21.96        21.99       5.719         6.476            6.051 

Social adjustment            22.04            23.04         22.49       5.084         5.702            5.376 

Personal integration         22.22           21.83          22.05      6.271          5.557           5.948 

Independence                   22.47           22.35           22.42      5.467         5.436           5.438 

Emotional maturity       112.75          112             112.42    29.669       29.529         29.613 

 composite score 

As Table 6 shows male students revealed that they show high mean in emotional stability 

(M=24.00, SD=7.128) and the low mean in emotional progression (M=22.02, SD=5.719) 

relatively. However, female students relatively show a high mean in social adjustment (M=23.04, 

SD=5.702) and low mean in personal integration (M=21.83, SD=5.557). The total mean and 

standard deviation in emotional maturity is (M=112.42, SD=29.613). 

In short, males relatively scored higher mean than females in composite score of emotional 

maturity. This shows that males are relatively emotionally immature than females.  

Table-7: Independent sample t-test results of emotional maturity across gender (N=172) 

Variable                            Sex       N             Mean                  SD            df               t           Sign 

Emotional Maturity           M       95           112.76           21.116        

                                                                                                                   170              .238       .812 

                                           F       77           112.00          20.396 

 

 *p<.05 

As can be seen from Table 7, independent sample t-test result showed that there is statistically no 

significant sex difference was found in the level of emotional maturity. There is statistically no 

significant difference in the mean of emotional maturity (t=.238, p>0.05=.812) with a mean for 

male (M=112.76, SD=21.116) and female (M=112.00, SD=20.396) even though the mean score 

shows females are emotionally matured than males.     
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4.2.2. Emotional maturity and year level of respondents                           

 Table-8 :Mean results of emotional maturity across year level of respondents   

Year level of respondent N Mean Std. Deviation 

First year 62 115.74 20.487 

Second year 63 110.49 20.617 

Third year 47 110.62 21.123 

Total 172 112.42 20.740 

As it is observed from Table 8 the mean score of first year respondents is the highest among the 

other year levels which is (M=115.74, SD=20.487). Therefore, it indicates that first year students 

are emotionally immature than second year and third year students.                                                                                        

Table-9: ANOVA results of emotional maturity across year level of respondents (N=172) 

 Sum of Squares df Mean Square F Sig. 

Between Groups 1071.137 2 535.569 1.249 .290 

Within Groups 72482.723 169 428.892   

Total 73553.860 171    

*p < .05 

In Table 9 the result of ANOVA showed that there is statistically no significant difference 

between emotional maturity and year levels of students since [F (2,169) = 1.249, P > .05=.290]. 

This result shows that there is statistically no significant difference between emotional maturity 

and year levels of respondents even though mean score indicates first year students are 

emotionally immature than second year and third year students. 

4.2.3. Emotional maturity and stream of respondents   

Table-10: Mean results of emotional maturity across stream of respondent (N=172)   

Stream of respondent N Mean Std. Deviation 

Maths and Natural Science 63 107.79 20.454 

Social Science 22 112.23 20.768 

Language 58 112.47 18.997 

Professional Science 14 116.64 23.947 

Aesthetics and Physical Education 15 128.00 19.442 

Total 172 112.42 20.740 
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Table 10 indicates that the mean of Maths and Natural Science Stream (M=107.79, SD=20.454) 

is the lowest mean of all streams whereas the mean of aesthetics and physical education stream 

(M=128.00, SD=19.442) is the largest mean of all streams. These indicates that Maths and 

Natural Science Stream respondents showed the highest level of emotional maturity when 

compared to the other streams whereas Aesthetics and Physical Education Stream respondents 

showed emotional immaturity when compared to the other streams. However, Professional 

Science Stream respondents showed emotional immaturity when compared to the other Streams 

next to Aesthetic and Physical Education Stream whereas Social Science Stream respondents 

showed the highest emotional maturity when compared to the other streams next to Maths and 

Natural Science Stream respondents.                                                

Table -11: ANOVA results of emotional maturity across stream of respondents(N=172) 

 Sum of Squares df Mean Square F Sig. 

Between Groups 5240.034 4 1310.009 3.202 .015 

Within Groups 68313.826 167 409.065   

Total 73553.860 171    

*p < .05 

In Table 11 the result of ANOVA showed that there is statistically significant difference between 

emotional maturity and stream of respondents [F (4,167) = 3.202, P < .05]. From this data we 

can conclude that there is statistically significant difference in emotional maturity across stream 

of students studying in Dilla College of Teachers‟ Education. Tukey‟s HSD post-hoc test 

comparison further showed the following result in Table 12. 
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Table-12: Tukey’s HSD post-hoc test results in emotional maturity and stream of respondents   

(I) Stream of 

respondent 

(J) Stream of respondent Mean 

Difference (I-J) 

Std. 

Error 

Sig. 

 

Maths and 

Natural Science 

Social Science -4.434 5.009 .902 

Language -4.672 3.680 .710 

Professional Science -8.849 5.976 .576 

Aesthetics and Physical Education -20.206
*
 5.811 .006 

Social Science 

Maths and Natural Science 4.434 5.009 .902 

Language -.238 5.064 1.000 

Professional Science -4.416 6.915 .969 

Aesthetics and Physical Education -15.773 6.772 .141 

Language 

Maths and Natural Science 4.672 3.680 .710 

Social Science .238 5.064 1.000 

Professional Science -4.177 6.023 .958 

Aesthetics and Physical Education -15.534 5.859 .066 

Professional 

Science 

Maths and Natural Science 8.849 5.976 .576 

Social Science 4.416 6.915 .969 

Language 4.177 6.023 .958 

Aesthetics and Physical Education -11.357 7.516 .557 

Aesthetics and 

Physical 

Education 

Maths and Natural Science 20.206
*
 5.811 .006 

Social Science 15.773 6.772 .141 

Language 15.534 5.859 .066 

Professional Science 11.357 7.516 .557 

*p<.01 

The result of the Tukey‟s HSD post-hoc multiple comparisons test in Table 12 shows that there 

is statistically significant mean difference in emotional maturity between Maths and Natural 

Science Stream, and Aesthetics and Physical Education Stream since (p<.01) which is .006. 

However, there is statistically no significant mean difference in emotional maturity between the 

other streams. 
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4.2.4. Emotional maturity and respondents’ interest of joining stream  

Table-13: Independent sample t-test results in emotional maturity and respondent’s interest of 

joining stream (N=172) 

Variable                       Interest            N           Mean            SD            df             t           sign 

Emotional maturity   With interest      165        112.05       20.820                                           

                                                                                                                 170        -1.132       .257 

                                Without interest   7           121.14       17.837 

*p<.05 

As can be seen from Table 13, the result of independent sample t-test showed that the difference 

between emotional maturity and students‟ interest of joining stream is statistically not 

significant. There is statistically no significant difference in the mean of emotional maturity (t= -

1.132, p>0.05=.257) with a mean for with interest (M=112.05, SD=20.820) and for without 

interest (M=121.14, SD=17.837). Therefore, the emotional maturity of respondents who joined 

stream is better than those who joined stream without their interest. On the other hand, 

respondents who joined stream by their interest are emotionally matured than those who joined 

stream without their interest.  

4.3. Respondents level of life satisfaction 

Under this section, the first research question about the level of life satisfaction of students of 

Dilla College of Teachers‟ Education is answered. Accordingly, the levels of the respondents‟ 

life satisfaction, gender differences, year level differences, stream differences and interest of 

joining stream differences across life satisfaction is presented hereunder. 

4.3.1. Descriptive statistics of life satisfaction 

Table-14: Respondents level of life satisfaction(N=172) 

Variable Minimum Maximum Mean Std. Deviation 

Life satisfaction 12 33 27.15 4.328 

Table 14 presents minimum score, maximum score, mean and standard deviation of life 

satisfaction of respondents. The minimum and maximum score is 12 and 33 respectively and the 

mean score (M=27.15) approaches to the maximum score which indicates high life satisfaction. 

The same Table 14 shows the total life satisfactions mean score for each item was found to be 

27.15 and the standard deviation was 4.328. When the totals mean score of all items is divided 

for the total item which is 7, (i.e. 27.15/7=3.87) which indicates the total mean score in life 
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satisfaction is 3.87 which is less than the cut-point mean which is 4 that shows a low life 

satisfaction. This classification is based on one study which analyzed SLSS (Students Life 

Satisfaction Scale) scores on a dichotomy. In this case, classifying students into initial levels of 

high vs. low life satisfaction based on their mean SLSS score allowed these researchers to predict 

different developmental outcomes in the groups‟ reactions to stressful life events. This study 

used a cut-point of 4.0, with the low life satisfaction group comprised of students with mean 

scores between 1 and 3.9, and mean scores at or above 4.0 indicating high life satisfactions 

(Suldo & Huebner, cited in Huebner, Suldo and Valois, 2003). Considering that the highest 

possible score from the scale is 42 and increased scores indicate increased life satisfaction. The 

level of life satisfaction of respondents was a low level which is below the cut-point mean equal 

to four. These show that majority of respondents showed a low level of life satisfaction. 

4.3.2.  Gender difference in Life Satisfaction  

Table-15: Independent sample t-test results of life satisfaction across gender (N=172) 

Variable                     Sex       N            Mean               SD            df               t            Sign 

Life Satisfaction                M         95             26.94        4.737 

          170            -.701        .484 

                                           F         77              27.40       3.778  

 

*p<.05 

As can be seen from Table 15, the result of independent sample t-test shows that the mean score 

of female respondents is higher than male respondents in their life satisfaction with a mean for 

male (M=26.94, SD=4.737) and female (M=27.40, SD=3.778). However, there is statistically no 

significant gender difference was found in the level of life satisfaction since (t= -.701, 

p>0.05=.484) even though the mean score indicates that females are satisfied in their life than 

males. 
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4.3.3. Life satisfaction and year level of respondents   

Table-16: Mean results of life satisfaction across year level of respondents (N=172)  

Year level of respondents N Mean Std. Deviation 

First year 62 27.08 4.232 

Second year 63 27.06 4.493 

Third year 47 27.34 4.315 

Total 172 27.15 4.328 

Table 16 shows that there is approximately no difference in mean between all year levels of the 

respondents but third year respondents relatively showed the highest mean. Therefore, third year 

respondents were relatively showed a high life satisfaction than first and second year 

respondents.                                                  

 Table -17: ANOVA results of life satisfaction across year level of respondents (N=172) 

 Sum of Squares df Mean Square F Sig. 

Between Groups 2.470 2 1.235 .065 .937 

Within Groups 3200.896 169 18.940   

Total 3203.366 171    

*p < .05 

In Table 17 the result of ANOVA showed that there is statistically no significant difference in 

life satisfaction and year levels of students since [F(2,169) = .065, P > .05=.937]. This result 

shows that even though the mean score shows third year respondents have the highest life 

satisfaction than the other year levels, it is statistically not significant. 

4.3.4. Life satisfaction and stream of respondents  

Table-18: Mean results of life satisfaction across stream of respondents (N=172) 

Stream of respondent N Mean Std. Deviation 

Maths and Natural Science 63 27.21 4.005 

Social Science 22 26.73 5.230 

Language 58 27.14 4.359 

Professional Science 14 27.57 5.185 

Aesthetics and Physical Education 15 27.13 3.739 

Total 172 27.15 4.328 
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As Table 18 shows the mean of Professional Science Stream (M=27.57, SD=5.185) is relatively 

the highest mean and the mean of Social Science Stream (M=26.73, SD=5.230) is relatively the 

smallest mean of all streams. These indicate that Professional Science Stream respondents have 

high life satisfaction than the other streams whereas Social Science Stream respondents have low 

life satisfaction than the other streams.  

Table -19: ANOVA results of life satisfaction across stream of respondents (N=172) 

 Sum of Squares df Mean Square F Sig. 

Between Groups 6.627 4 1.657 .087 .987 

Within Groups 3196.740 167 19.142   

Total 3203.366 171    

*p < .05 

In Table 19 the result of ANOVA showed that there is statistically no significant difference 

between life satisfaction and stream of respondents since [F (4,167) = .087, P > .05=.987]. This 

data shows that even though the mean score indicates Professional Science Stream respondents 

have high life satisfaction than the other streams and Social Science Stream respondents have 

low life satisfaction than the other streams there is statistically no significant difference between 

life satisfaction and stream of respondents. 

4.3.5. Life satisfaction and respondents’ interest of joining stream  

Table-20: Independent sample t-test results of life satisfaction across respondents’ interest of 

joining stream (N=172) 

Variable                    Interest              N             Mean            SD              df           t            Sign 

Life satisfaction       With interest        165           27.38           4.140              

                                                                                                                         170       3.598      .000 

                                 Without interest  7             21.57           5.255 

*p<.01 

As can be seen from Table 20, the result of independent sample t-test showed that there is 

statistically significant difference between life satisfaction and respondents‟ interest of joining 

stream. There is statistically significant difference between life satisfaction and the mean of 

interests of joining of stream of respondents (t= 3.598, p<0.01=.000) with a mean for with 

interest (M=27.38, SD=4.140) and a mean for without interest (M=21.57, SD=5.255). Therefore, 
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respondents who joined streams by their interest have high life satisfaction than respondents who 

joined stream without their interest.  

4.4.Inter correlation between predictor and outcome variables  

Table-21: Pearson’s Product Moment Correlation results between predictor and outcome 

variables(N=172) 

Variables 2 3 4 5 

1. Age    .192* .018 .139 -.096 

2. Year level    - -.057 -.103 .022 

3. CGPA   - - .043 -.060 

4. Emotional maturity  - - - -.102 

5. Life satisfaction  - - - - 

*correlation is significant at the 0.05 level (2-tailed). 

NB: CGPA= Cumulative Grade Point Average 

Pearson‟s product moment correlation results in Table 21 shows that there is statistically a 

significant weak positive correlation between age and year level of respondents (p<.05=.012). 

This shows as the age of the students increase; their year level is also increase.     

Table 21 also indicates that Pearson‟s product moment correlation was used to examine the 

correlation between emotional maturity and life satisfaction. Emotional maturity indirectly 

shows positive relationship with life satisfaction based on scale interpretation such as, low score 

indicates emotional maturity and high score indicates emotional immaturity (see Emotional 

Maturity Scale interpretation on Page 34) but statistically no significant correlation was observed 

between emotional maturity and life satisfaction since [r (172) = -.102, p>.05=.183].  However, 

it can be concluded that as the emotional maturity of the respondents increase their life 

satisfaction tend to be increase even though their correlation is statistically not significant. 
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CHAPTER FIVE 

DISCUSSION 

This study provided information about level of emotional maturity and life satisfaction as well as 

relationship between emotional maturity and life satisfaction of students studying in Dilla 

College of Teachers‟ Education. Therefore, quantitative data were gathered through a Likert 

scale type standardized questionnaire which was developed by different scholars. The 

questionnaire was tested for content validity by experts who were attending their PHD and has 

MA degree on the area. The questionnaire was also piloted for checking its reliability and 

assured that it has a good reliability result (Cronbach alpha = 0.73) for emotional maturity scale 

and (Cronbach alpha = 0.86) for life satisfaction scale.  

In relation to this study, five basic research questions were raised. After the data were collected 

from the participants, analyses of the data were undertaken by using appropriate statistical 

methods and different results were obtained. Therefore, this part discussed the findings in 

relation to the research questions by relating, comparing and contrasting them with previous 

research results which were reviewed and summarized in review of related literature part. 

5.1. Level of emotional maturity of college students 

According to the finding, the general levels of emotional maturity of the students were analyzed 

using the range used to decide the level of emotional maturity according to Singh and Bhargava 

(1990) which contains four level such as extremely emotionally mature (50-80), moderately 

emotionally mature (81-88), emotionally immature (89-106) and extremely emotionally 

immature (107-240). Thus, the result implies that 10(5.8%) of them are extremely emotionally 

mature and 9(5.2%) of them are moderately emotionally mature from total sample (N= 172) but 

50(29.1%), and 103(59.9%) of them are showing emotionally immature and extremely 

emotionally immature respectively. The total frequency and percentage of emotionally immature 

and extremely emotionally immature is 153(89%). Accordingly, it can be concluded that 

majority of students of Dilla College of Teachers‟ Education are emotionally immature. 

Similarly, Subbarayan & Visvanathan (2011) conducted a study on emotional maturity of college 

students and revealed that majority of college students are extremely unstable. Consequently, 

Shafeeq and Thaqib (2015) conducted a comparative study on emotional maturity of secondary 

school students in relation to academic achievement revealed that most of the secondary school 

students are extremely unstable regarding emotional maturity. Thus, compared with the students 
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of other countries, students of Dilla College of Teachers‟ Education also shows unstable 

emotional maturity level.  

Based on this research finding, the reason why students of Dilla College of Teachers‟ Education 

should showed unstable emotional maturity could be probably due to the age of the students.  

The data collected for this research showed that majority of the students age ranges between     

17-20 which falls in the age range of late adolescence. This result also could be probably due to 

Ethiopian higher institution and education system has not incorporated emotional aspects of 

human development as one component in the curriculum either at lower level or at higher 

institution. 

In addition, according to Rajeshwari and John (2017) conducted a study on the impact of 

environmental factors on emotional maturity. Their study shows that family type has a 

significant relationship with emotional maturity. There is also a significant relationship between 

family status and emotional maturity. Additionally, it revealed that number of parents, working 

status of student‟s mother, number of siblings, and area of residence are significantly related to 

emotional maturity. Generally, their study concluded that environment has a great impact on 

emotional maturity. This is also probably the case in this finding even though it needs further 

research investigation. 

5.1.1. Gender difference in emotional maturity 

The result gained using independent sample t-test in Table 7 showed that there is statistically no 

significant sex difference was found in the level of emotional maturity since (t=.238, 

p>0.05=.812) with a mean for male (M=112.76, SD=21.116) and female (M=112.00, 

SD=20.396).  Therefore, this showed that there is statistically no significant difference between 

male students and female students of Dilla College of Teachers‟ Education in their emotional 

maturity; even though the mean score shows females showed a higher level of emotional 

maturity when compared to males.  

Consistent to this finding a study conducted by Kaur & Arora (2014) on the relationship between 

coping styles and emotional maturity among teacher trainees of Ludhiana district; the sample of 

160 teacher trainees (80 boys and 80 girls) was taken from Colleges of Education. Results clearly 

indicated that no significant difference was found between emotional maturity of boys and girls 
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teacher trainees. Similarly, a study was conducted by Nuzhat (2013) to assess and compare the 

emotional maturity of male and female university distance learners. A sample of 120 students 

(60 Male and 60 Female University Distance Learners) was drawn from distance education 

University of Kashmir (J&K) India. The results revealed that the female university distance 

learners and male university distance learners do not differ significantly on emotional maturity 

which is also consistent with this finding.  Subbarayan and Visvanathan (2011) also conducted a 

study to measure the emotional maturity among college students on the basis of gender 

differences. It was found from the study that the emotional maturity among college students is 

not affected by gender difference which is consistent with this research finding. 

In contrast to this finding a study conducted by Kumar (2014) on sixty (60) samples of 

adolescent students (30 boys and 30 girls) of higher secondary school revealed that there is a 

significant difference in emotional maturity of boys and girls adolescent. Similarly, a study was 

undertaken by Yashoda & Kalyani (2017) to assess and compare the emotional maturity of 

adolescents in relation to their gender, grade and parental employment. The sample consisted of 

480 adolescent students studying in 8th, 9th and 10th standards from Hyderabad district out of 

which 240 are male students and the remaining 240 are female students. The result revealed that 

there was a significant difference found between emotional maturity of adolescent male and 

female students. Kaur (2017) also conducted a study on 200 adolescents (boys and girls) from 

rural and urban areas were selected by random sampling technique. The study concludes that, 

there was a significant difference in the level of emotional maturity among male and female 

adolescent students which is inconsistent with this finding.  

The finding of this study is also inconsistent with the finding obtained by Duhan et al., (2017) 

which highlights the emotional maturity of male and female adolescent and relationship between 

emotional maturity and personal profile. The finding of the study pinpointed that males were 

more moderately emotionally mature against females. 

In addition to this one study by Fatima (2017) examined the level of difference in emotional 

maturity between male and female teacher trainees, difference of maturity level in between Arts 

Group and Science Group‟s male and female teachers‟ trainees. A sample of 120 collegiate 

students including male and female students of Arts & Science Group of B.Ed. Self-Finance 
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Colleges (60 Male and 60 Female).Drawn results reported that there are significant differences in 

between male and female teacher trainees which show inconsistent result with this finding.  

According to this research finding the reason why both male and female students of Dilla 

College of Teachers‟ Education are significantly not differ from each other could be probably 

both male and female are involved in the same activities in the college and they are at similar 

developmental stage. However, in order to justify this finding with tangible evidence it needs 

further investigation. 

5.1.2. Emotional maturity and students’ year levels 

The result of ANOVA in Table 9 showed that there is statistically no significant difference in 

emotional maturity across year levels of students since [F (2,169) = 1.249, P > .05=.290]. The 

result showed that first year students are emotionally immature than second year and third year 

students since their mean score is the highest (i.e. M=115.74) but statistically there is no 

significant difference in emotional maturity across year level of students studying in Dilla 

College of Teachers‟ Education. A study by Sharma, (2012) on „adjustment and emotional 

maturity among first year college students‟ revealed that first year college students are less 

emotionally mature and thus faced difficulty in adjusting emotionally to the changing demands 

of the environment than the final year undergraduate which is consistent with this research 

finding. 

Additionally, in contrast to this result a study was undertaken by Yashoda & Kalyani (2017) to 

assess and compare the emotional maturity of adolescents in relation to their gender, grade and 

parental employment. The sample consisted of 480 adolescent students studying in 8th, 9th and 

10th standards from Hyderabad district out of which 240 are male students and the remaining 

240 are female students. The result revealed that there was a significant difference found 

between the emotional maturities of grade wise which was concluded that 10
th 

grade students had 

higher maturity than grade 8
th 

and 9
th

.
 
  

One probable explanation for this result could be due to Ethiopian high institution and education 

system has not incorporated emotional aspects of human development as one component in the 

curriculum either at lower level or at higher institution. However, in order to be confident it 

needs further research investigation.  



54 
  

5.1.3. Emotional maturity across students’ streams 

The result of ANOVA in Table 11 showed that there is statistically significant difference 

between emotional maturity and stream of students since [F (4,167) = 3.202, P < .05=.015]. The 

result showed that there is statistically a significant difference between emotional maturity and 

stream of students studying in Dilla College of Teachers‟ Education. The result of Tukey‟s HSD 

post-hoc multiple comparisons test in Table 12 revealed that there is statistically a significant 

mean difference in emotional maturity between Maths and Natural Science Stream, and 

Aesthetics and Physical Education Stream since (p<.01=.006). However, there is no significant 

mean difference in emotional maturity between the other Streams even though the mean 

difference showed that Professional Science Stream respondents showed emotional immaturity 

when compared to the other Streams next to Aesthetic and Physical Education Stream whereas 

Social Science Stream respondents showed the highest emotional maturity when compared to the 

other streams next to Maths and Natural Science Stream respondents.                                               

Similar to this finding one study by Fatima (2017) examined the level of difference in emotional 

maturity between male and female teacher trainees, difference of emotional maturity level in 

between Arts Group and Science Group‟s male and female teachers‟ trainees. A sample of 120 

collegiate students including male and female students of Arts & Science Group of B.Ed. self-

finance Colleges (60 Male and 60 Female).  Results revealed that there is significant difference 

between Art and Science teacher trainees in their emotional maturity.  

The probable explanation for this result could be due to the way students of Dilla College of 

Teachers‟ Education are treated may differ from one stream to the other. However, this result 

needs further research investigation. 

5.1.4.  Emotional maturity and respondents’ interest of joining stream  

In Table 13, students who joined stream with their interest are emotionally matured than students 

who joined stream without their interest since the mean of students who joined stream without 

their interest is higher than students who joined stream with their interest i.e. mean for with 

interest (M=112.05, SD=20.820) and for without interest (M=121.14, SD=17.837). However, 

statistically there is no significant difference in the mean of emotional maturity (t= -1.132, 

p>0.05=.257).    
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Since there were no previous research findings (at least to the knowledge of the present 

researcher) that indicate the difference between emotional maturity and students‟ interest of 

joining streams is not possible to discuss the findings in the light of earlier findings. 

5.2. Level of life satisfaction 

Concerning, the level of life satisfaction of the students the result indicated that the total mean 

score in life satisfaction is 3.87 which is less than the cut-point mean 4 which shows a low life 

satisfaction but the mean shows high level of life satisfaction. These is based on a cut-point of 

4.0, with the low life satisfaction group comprised of students with mean scores between 1 and 

3.9, and mean score at or above 4.0 indicating high life satisfactions according to Suldo & 

Huebner cited in (Huebner, Suldo and Valois, 2003). The level of life satisfaction of students 

was low level which is below the cut-point mean equal to four (i.e. 3.87). These revealed that 

majority of students of Dilla College of Teacher Education showed a low level of life 

satisfaction. Even though there is a gap of research on life satisfaction of college students a study 

by Liu and Guo (2008) on life satisfaction in a sample of empty-nest elderly revealed that the 

empty-nest elderly had lower life satisfaction which is consistent with this research finding.  

The results of research conducted by Yalcin (2011) confirmed that perceived social support from 

family and faculty are particularly important predictors of life satisfaction of college students. In 

other words, students‟ levels of life satisfaction increased as the levels of perceived support from 

family and faculty increased. This may be probably the reason why students of Dilla College of 

Teachers‟ Education showed a low life satisfaction.  

Pearson‟s product moment correlation in Table 21 showed that there is statistically no significant 

correlation between students‟ life satisfaction and students‟ Cumulative Grade Point Average. 

This may be also the reason why level of life satisfaction of students studying in Dilla College of 

Teachers‟ Education shows a low level in life satisfaction. Even though the above reasons and 

other reasons able to help students of Dilla College of Teacher Education to have high life 

satisfaction it needs further investigation.  
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5.2.1. Gender difference in life satisfaction 

The result gained using independent sample t-test on Table 15 showed that the life satisfaction of 

female students is higher than male students since the mean score in life satisfaction of female is 

higher than male with a mean for male (M=26.94, SD=4.737) and female (M=27.40, SD=3.778). 

However, there is statistically no significant sex difference was found on the level of life 

satisfaction since (t= -.701, p>0.05=.484). From this result it can be concluded that there is 

statistically no significant difference between male and female students of Dilla College of 

Teachers‟ Education in their life satisfaction. Similar to this finding a study by Upadgyay cited in 

(Tandon, 2017) on emotional maturity and life satisfaction of boys and girls at secondary school 

concluded that the main findings was there is no significant difference between boys and girls in 

life satisfaction. Inconsistent to this finding one study was conducted by Yalcin (2011) on social 

support and optimism as predictors of life satisfaction of college students and revealed that there 

was a gender difference in terms of life satisfaction that was female students reported more 

satisfaction with life than male students.  

One probable explanation for this result could be due to both male and female students of Dilla 

College of Teachers‟ Education are most probably involved in the same social life. For example 

the food they eat, clothes they wear, house they rent, etc. are somewhat similar in quality and 

type. In another way even though the amount of income they get from their family differs from 

each other the income they get from college is similar. So, these may contribute to this finding 

even though it needs further investigation.  

5.2.2. Life satisfaction and students’ year levels  

The result of ANOVA in Table 17 showed that third year students have high life satisfaction than 

second year and first year students since the mean score for third year students is relatively the 

highest i.e. (M=27.34). However, there is statistically no significant difference in life satisfaction 

and year levels of students since [F (2,169) = .065, P > .05=.937].This result shows that there is 

statistically no significant difference between life satisfaction and year level of students studying 

in Dilla College of Teachers‟ Education. In contrast to this research finding Dogan and Celik 

(2014) examined the relationship between students‟ life satisfaction, school engagement, and 

confidence in the classroom. An analysis was performed of how students‟ life satisfaction differs 
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according to their housing, school type, and classroom level. The results indicated that the life 

satisfaction of high school students decreases as the grade level increases.  

The probable explanation for this result could be due to all year level students of Dilla College of 

Teacher Education are most probably involved in the same social life. For example the food they 

eat, clothes they wear, house they rent, etc. are somewhat similar in quality and type. In another 

way even though the amount of income they get from their family differs from each other the 

income they get from college is similar. So, these may contribute to this finding even though it 

needs further investigation.  

5.2.3. Life satisfaction and students’ streams 

The result of ANOVA in Table 19 showed that Professional Science Stream students showed the 

highest life satisfaction when compared to the other streams and Social Science Stream students 

showed the lowest life satisfaction when compared to other streams since the mean for 

Professional Science Stream is relatively the highest i.e. (M=27.57) and the mean for Social 

Science Stream is relatively the lowest i.e. (M=26.73). However, statistically there is no 

significant difference between life satisfaction and stream of students since [F (4,167) = .087, P 

> .05=.987]. This data revealed that there is statistically no significant difference between life 

satisfaction and stream of students studying in Dilla College of Teachers‟ Education. In contrast 

to this research finding Dogan and Celik (2014) examined the relationship between students‟ life 

satisfaction, school engagement, and confidence in the classroom. An analysis was performed of 

how students‟ life satisfaction differs according to their housing, school type, and classroom 

level. It was found that students who study at fine arts high schools and sports high schools have 

higher life satisfaction than those who study at regular high schools.  

One probable explanation for this result could be due to all students of Dilla College of 

Teachers‟ Education may be involved in similar status either in educational level and socially 

even though it needs further investigation. 
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5.2.4. Life satisfaction and respondents’ interest of joining stream  

In Table 20, there is statistically significant difference in the mean of interests of joining of 

stream of respondents (t= 3.598, p<0.05=.000) with a mean for with interest (M=27.38, 

SD=4.140) and for a mean for without interest (M=21.57, SD=5.255). Therefore, the level of life 

satisfaction of respondents who joined streams by their interest is significantly different from 

those who joined stream without their interest. On the other hand, it means that students of Dilla 

College of Teachers‟ Education who joined stream by their own interest have high life 

satisfaction than those who joined stream without their interest.  

Since there were no previous research findings (at least to the knowledge of the present 

researcher) that indicate the difference between life satisfaction and students‟ interest of joining 

streams is not possible to discuss the findings in the light of earlier findings. 

5.3. The relationship between emotional maturity and life satisfaction of students 

Pearson‟s product moment correlation was used to examine the correlation between emotional 

maturity and life satisfaction. The correlation coefficient value in Table 21 revealed that level of 

emotional maturity of the students and level of life satisfaction shows very weak positive 

relationship and statistically no significant correlation is observed since[r(172) = -.102, 

p>.05=.183]. Accordingly, it can be concluded that the correlation between emotional maturity 

and life satisfaction of the students is a very weak positive and there is statistically no significant 

correlation between the two variables. Based on this result it can be concluded that as the 

emotional maturity of the students‟ increase their life satisfaction tend to be increase. This means 

emotional maturity and life satisfaction of students studying in Dilla College of Teachers‟ 

Education showed very weak positive correlation even though the correlation is statistically not 

significant.  

In consistent to this finding a study conducted by Syal (2015) on “emotional maturity in relation 

to life satisfaction of the students studying in colleges” revealed that there exists a significant 

relationship between emotional maturity and life satisfaction of students studying in colleges. 

This means it is to mean that College students who are emotionally mature exhibit higher level of 

satisfaction with their lives.   
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Additionally, Tandon (2017) conducted a study on an article entitled by “A relationship between 

emotional maturity and life satisfaction among employees” and the study showed that there is a 

relationship between emotional maturity and life satisfaction. In other words, the deeper the 

emotional maturity, the more will be the life satisfaction among employees. Similarly, a study 

conducted by Behera & Rangaiah (2017) on the article entitled by “ Relationship between 

emotional maturity, self-esteem, and life satisfaction revealed that there was a significant 

positive relationship between emotional maturity and life satisfaction.  

Different research finding above showed that there is statistically significant relationship 

between emotional maturity and life satisfaction. However, the reason why there is statistically 

no significant correlation observed between emotional maturity and life satisfaction of students 

studying in Dilla College of Teachers‟ Education needs further investigation.   
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CHAPTER SIX 

Summary, Conclusion and Recommendations 

6.1. Summary 

The study was intended to investigate the level of emotional maturity and life satisfaction, the 

relationship between the two variables of students studying in Dilla College of Teachers‟ 

Education. Another objective treated in this study was to investigate the relationships between 

emotional maturity and life satisfaction of the students. In addition to this, examining the 

difference between sex in emotional maturity and life satisfaction among the students was the 

objective of the study. The fourth objectives of this study were to investigate the mean difference 

between year levels of students, streams of students and students‟ interest of joining stream in 

their emotional maturity and life satisfaction.  

To undertake the study, relevant information was collected from randomly selected (172) 

students of Dilla College of Teachers‟ Education. The students were stratified into gender, year 

levels and streams and then they were selected from each year levels, streams and both sex. The 

students were provided with self-report scale type questionnaire which consists of emotional 

maturity scale (48 items) which they rated from 1 to 5 and students life satisfaction scale (7 

items) which they rated from 1 to 6, to assess their levels of emotional maturity and life 

satisfaction. Data collected from the participants were analyzed using descriptive statistics 

(frequency, percentage, mean and Standard Deviation), inferential statistics like independent 

sample t-test, one-way ANOVA and Pearson‟s product moment correlation. As the result of 

analysis made on the collected data using different statistics the following results were obtained 

and summarized as follows:  

Findings showed that majority of students of Dilla College of Teachers‟ Education are immature 

in their level of emotional maturity and they showed a low level in life satisfaction. Also findings 

on sex difference on both emotional maturity and life satisfaction showed that, the mean values 

of both male and female participants have showed statistically no significant difference. 

However, the mean difference showed that female students showed higher emotional maturity 

and life satisfaction than male students. 

The result in the mean difference of emotional maturity across year level of students shows that 

first year students are showed the lowest emotional maturity than the other streams whereas third 

year students are showed the highest life satisfaction than the other streams. However, there is 
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statistically no significant difference between emotional maturity and year level of students. 

Consequently, there is statistically no significant difference between life satisfaction and year 

level of students studying in Dilla College of Teachers‟ Education.    

Finding on the mean difference in emotional maturity and stream of students showed that there 

was statistically significant mean difference since (p<.05=.015). Therefore, the mean difference 

shows that Maths and Natural Science Stream students showed the highest emotional maturity 

when compared to the other streams and also showed statistically significant emotional maturity 

than Aesthetics and Physical Education Stream since (p<.01=.006). However, the mean 

difference in life satisfaction and stream of students showed that Professional Science Stream 

students are relatively showed the highest level of life satisfaction when compared to the other 

streams and Social Science Stream students relatively showed the lowest level of life satisfaction 

but the mean difference was statistically not significant.    

 Finding on emotional maturity and students‟ interests of joining stream showed that students 

who joined stream with their interest showed higher emotional maturity than students who joined 

stream without their interest but the difference is statistically not significant. However, students 

who joined stream with their interest showed higher life satisfaction than students who joined 

stream without their interest as well as the difference is statistically significant.  

Finally, Pearson‟s product moment correlation findings on the relationship between emotional 

maturity and life satisfaction indicated that there is a very weak positive correlation between 

emotional maturity and life satisfaction of students of Dilla College of Teachers‟ Education and 

the correlation is statistically not significant.  

6.2. Conclusion  

Based on the findings of this study the following conclusions were drawn.  

 Majority of students of Dilla College of Teachers‟ Education showed low level in 

emotional maturity and life satisfaction.  

 The mean difference between genders indicated that female students showed higher 

emotional maturity and life satisfaction than male students but the mean difference is 

statistically not significant. 

 The mean difference in emotional maturity across year level of students‟ shows that first 

year students are showed the lowest emotional maturity than the other streams whereas 



62 
  

third year students are showed the highest life satisfaction than the other streams but the 

difference is statistically not significant.    

 There was statistically significant mean difference between emotional maturity and 

stream of students.  Therefore, Maths and Natural Science Stream students showed the 

highest emotional maturity when compared to the other streams and also showed 

statistically significant emotional maturity than Aesthetics and Physical Education 

Stream.  

 The mean difference in life satisfaction and stream of students showed that Professional 

Science Stream students are relatively showed the highest level of life satisfaction when 

compared to the other streams and Social Science Stream students relatively showed the 

lowest level of life satisfaction but the mean difference was statistically not significant.    

 Finding on emotional maturity and students‟ interests of joining stream showed that 

students who joined stream with their interest showed higher emotional maturity than 

students who joined stream without their interest but the difference is statistically not 

significant.  

 The mean difference in life satisfaction and students‟ interest of joining stream showed 

that students who joined stream with their interest showed higher life satisfaction than 

students who joined stream without their interest and the difference is statistically 

significant.  

 There was very weak positive relationship between emotional maturity and life 

satisfaction of students studying in Dilla College of Teachers‟ Education. However, the 

correlation is statistically not significant.   

6.3. Recommendations  

Based on the findings of this study and conclusions drawn, the following recommendations were 

forwarded concerning emotional maturity and life satisfaction of students of Dilla College of 

Teachers‟ Education. These are: 

1. There is a research gap conducted on emotional maturity and life satisfaction especially in 

our country Ethiopia. Thus, the researcher highly recommend to interested researchers on 

the area to participate on promoting emotional maturity and life satisfaction through 

conducting empirical and action researches on these issues. Because, there is a gap of local 
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researches on this area to use as a reference and to provide sufficient evidence to the 

concerned body to make decisions concerning the issue. 

2.  Instructors of Dilla College of Teachers‟ Education should also give emphasis in 

classroom and the whole teaching and learning process to improve emotional aspects of 

development in addition to focusing on only their cognitive development. Because if they 

are academically good but lack emotional maturity they may not be productive especially 

in the area of work as a teacher. Additionally, the ability to integrate emotional information 

into cognitive activities is essential to effective functioning across the life course of the 

students. 

3. Ethiopian colleges of teacher education should improve or promote life satisfaction of 

students in general and Dilla College of Teachers‟ Education should improve the life 

satisfaction of the students in specific since life satisfaction is important for the success of 

an individual. 

4. Emotional maturity scale should be validated in Ethiopian context since it is validated in 

western society.  

5. Ethiopian high institution and education system has not incorporated affective aspects of 

human development as one component in the curriculum either at lower level or at higher 

institution. So, these should be understood by concerned bodies. 

Therefore, in order to achieve these, different awareness raising work should be done with the 

concerned body on the importance of emotional maturity and life satisfaction. Mainly, in our 

country Ethiopia families and school community focus on only the cognitive development of 

their students disregarding equipping their children and students with emotional aspects at school 

area and family context. Thus, all concerning body such as colleges, family, school community 

and Community Based Organizations (CBOs) should play great role to prepare the students for 

high emotional maturity and life satisfaction through rewarding them materials and giving them 

recognition for their better emotional maturity and life satisfaction.   
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Appendix-1 

Addis Ababa University 

College of Education and Behavioral Studies 

School of psychology 

Purpose of the questionnaire 

The major purpose of this questionnaire is to assess emotional maturity and life satisfaction of 

students in Dilla College of Teacher Education. The questionnaire has 3 parts. This includes 

demographic information, emotional maturity questionnaire and information about life 

satisfaction of the subjects. 

The precision of the information you provide is highly valuable and critical for the effectiveness 

of this research undertaking. The investigator would like to assure you that your response will be 

kept confidential and used only for the purpose of this research. Thus, be confident and honest 

enough while filling this questionnaire. Also note that you don‟t need to write your name. 

Thank you for your cooperation! 

Part one: General information  

For the following questions please give your response on the provided space or make a tick 

mark.  

1. Your age:____________  

2. sex: A.  Male     B. Female  

3. Year of study/ what is your Batch? A. First             B. Second              C. Third 

4. What is your last Cumulative grade Point Average (CGPA) ________ 

5. Stream: A. Mathematics and Natural Sciences(MNS) 

              B. Social Sciences 

              C. Language 

              D. Professional Sciences 

              E. Aesthetics and Physical Education  

       6. Are you joined stream by your own interest (choice)? 

                   A. Yes                               B. No    
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Part Two: Emotional Maturity Scale 

Instruction:  The following questions are emotional maturity scale (EMS) questionnaire. The 

questions have five options. All the statements are related to your emotional maturity. You are 

supposed to give your reply on any of the five options given for each statement by encircling the 

number that best represents your response. The options are:- 

Very Much =5, Much=4, Undecided =3, Probably =2 and Never =1. 

 Statement Options 

5 4 3 2 1 

1 Are you involved in mental botherations?  5 4 3 2 1 

2 Do you get frightened about the coming 

situations?  

5 4 3 2 1 

3 Do you stop in the middle of any work 

before reaching the goal?  

5 4 3 2 1 

4 Do you take the help of other person/s to 

complete your personal work?  

5 4 3 2 1 

5 Is there any difference between your desires 

and objectives?  

5 4 3 2 1 

6 Do you feel within yourself that you are 

short-tempered?  

5 4 3 2 1 

7 Do you feel that you are very stubborn?  5 4 3 2 1 

8 Do you feel jealous of other people?  5 4 3 2 1 

9 Do you get wild due to anger?  5 4 3 2 1 

10 Do you get lost in imagination and day 

dream?  

5 4 3 2 1 

11 If you fail to achieve your goal, do you feel 

inferior?  

5 4 3 2 1 

12 Do you experience a sense of discomfort 

and lack of peace of mind?  

5 4 3 2 1 
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13 Do you teasing against the others?  5 4 3 2 1 

14 Do you try to put the blame on others for 

your lapses?  

5 4 3 2 1 

15 When you do not agree with others, do you 

start quarreling with them?  

5 4 3 2 1 

16 Do you feel yourself as exhausted?  5 4 3 2 1 

17 Is your behavior more aggressive than your 

friends and others?  

5 4 3 2 1 

18 Do you get lost in the world of imagination?  5 4 3 2 1 

19 Do you feel that you are self-centered?  5 4 3 2 1 

20 Do you feel that you are dissatisfied with 

yourself?  

5 4 3 2 1 

21 Do you have a strained companionship with 

your friends and colleagues?  

5 4 3 2 1 

22 Do you hate others?  5 4 3 2 1 

23 Do you praise yourself?  5 4 3 2 1 

24 Do you avoid joining in social gatherings?  5 4 3 2 1 

25 Do you spend much of your time for your 

own sake?  

5 4 3 2 1 

26 Do you lie?  5 4 3 2 1 

27 Do you bluff?  5 4 3 2 1 

28 Do you like very much to be alone?  5 4 3 2 1 

29 Are you proud by nature?  5 4 3 2 1 

30 Do you shrunk from work?  5 4 3 2 1 

31 Even though you know some work, do you 

pretend as if you do not know it?  

5 4 3 2 1 

32 Even if you do not know about some work, 

do you pose as if you know it?  

5 4 3 2 1 

33 Having known that you are at fault, instead 

of accepting it, do you try to establish that 

you are right?  

5 4 3 2 1 
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34 Do you suffer from any kind of fear?  5 4 3 2 1 

35 Do you lose your mental balance (poise)?  5 4 3 2 1 

36 Are you in the habit of stealing of anything?  5 4 3 2 1 

37 Do you indulge freely without bothering 

about moral codes of conduct?  

5 4 3 2 1 

38 Are you pessimistic towards life?  5 4 3 2 1 

39 Do you have a weak will? (Self-will or 

determination).  

5 4 3 2 1 

40 Are you intolerant about the views of 

others?  

5 4 3 2 1 

41 Do people consider you as undependable?  
 

5 4 3 2 1 

42 Do people disagree with your views?  
 

5 4 3 2 1 

43 Would you like to be a follower?  
 

5 4 3 2 1 

44 Do you disagree with the opinions of your 

group?  
 

5 4 3 2 1 

45 Do people think of you as an 

irresponsible person?  
 

5 4 3 2 1 

46 Don't you evince interest in others work?  
 

5 4 3 2 1 

47 Do people hesitate to take your help in 

any work?  
 

5 4 3 2 1 

48 Do you give more importance to your 

work than others work?  
 

5 4 3 2 1 
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Part Three: Students’ Life Satisfaction Scale 

Directions: This questionnaire is prepared to study life satisfaction. So, think about life you have 

had during the past several weeks. Questions regarding life satisfaction is given below with 

six(6) options. This is NOT a test. There are NO rights or wrong answers. Please, of the six 

options given for each statement encircle the number that best represents your response. 

The options are:-  

Strongly disagree =1, Moderately disagree=2, Mildly disagree=3, Mildly agree=4, Moderately 

agree=5 and Strongly agree=6.   

NO Statements                                      options 

1 2 3 4 5 6 

 

1 My life is going well 1 2 3 4 5 6 

2 My life is just right 1 2 3 4 5 6 

3 I would like to change many things in my 

life 

1 2 3 4 5 6 

4 I wish I had a different kind of life 1 2 3 4 5 6 

5 I have a good life 1 2 3 4 5 6 

6 I have what I want in life 1 2 3 4 5 6 

7 My life is better than most kids 1 2 3 4 5 6 
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Appendix-2 

አዲስ አበበ ዩንቨርስቲ 

የሥነ ትምህረትና ባሕሪ ጥናት ኮሌጅ 

የሳይኮሎጂ ትምህርት ቤት 

የመጠይቁ ዋና ዓላማ  

የዚህ መጠይቅ ዋና ዓላማ የዲላ መምህራን ትምህርት ኮሌጅ ተማሪዎችን የስሜት ሁኔታና 

የህይወት ሁኔታን ሇማጥናት የሚያስችል መረጃዎችን ሇማሰባሰብ ሲሆን መጠይቁ ሶስት(3) ዋና 

ዋና ክፍሎች አለት፡፡ እነዚህም አጠቃላይ መረጃን የሚጠይቅ፣ የስሜት ብስሇትን የሚሇካና 

የህይወት ወይም የኑሮ እርካታን የሚመዝን ነው፡፡  

ስሇዚህ በዚህ መጠይቅ የምትሰጠው/ጪው ምላሽ ምስጢራዊነቱ ተጠብቆ ሇጥናትና ምርምር 

ሥራ ብቻ የሚውል ነው፡፡ የምትሰጠው/ጪው ምላሽ ሇጥናትና ምርምር ውጤታማነት ከፍተኛ 

አስተዋፅኦ ስሇሇዉ በታማኝነት፣ በጥንቃቄና በግልጽ መልስህን/ሽን እንድትሰጥ/ጪ በትህትና 

እጠይቃሇሁ፡፡   

ማሳሰቢያ፣ ሰም መፃፍ አያስፇልግም፡፡ 

ስሇትብብርህ/ሽ አመሰግናሇሁ! 

ክፍል አንድ፡- አጠቃላይ መረጃ  

ሇሚከተለት ጥያቄዎች መልስህን/ሽን በባዶ ቦታ ሇይ በመፃፍ ወይም ቲክ (√) በማድረግ 

መልስ/ሽ  

1. እድሜ፡-________________     

2. ፆታ  ሀ. ወንድ   ሇ. ሴት     

3. ስንተኛ ዓመት ተማሪ ነህ/ነሽ  

ሀ. 1ኛ  

ሇ. 2ኛ  

ሐ. 3ኛ  

4. እስካሁን የሇህ/ሽ አጠቃላይ (አማካይ) CGPA ዉጤትህ/ሽ ስንት ነው?    

5. የምትማረዉ/ሪዉ የትምህርት መስክ (ስትሪም)፡ 
       ሀ. ሒሳብና ተፇጥሮ ሳይንስ  

  ሇ. ማህበረዊ ሳይንስ   

  ሐ. ቋንቋ  

  መ. ፕሮፌሽናል ሳይንስ   

  ሠ. ስነ ውበትና የሰውነት ማጎልመሻ  

6. ስትሪም የመረጥከዉ/ሽዉ በፍላጎትህ/ሽ ነው?  

ሀ. አዎ         

ሇ. አይደሇም 
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ክፍል ሁሇት፡ የስሜት ሁኔታ   

ትዕዛዝ፡ ከዚህ በታች የእናንተን የስሜት ሁኔታ የሚሇኩ ጥያቄዎች ቀርቦዋል፡፡     

ሇእያንዳንዱ ጥየቄ ከተሰጡት አምስት(5) አማራጮች መካከል የአንተን/ችን ሀሳብ በትክክል 

የሚገልፀዉን አማራጭ በማክበብ እንድትመልሱ በትህትና እጠይቀሇሁ፡፡ አማራጮቹም፡-  

እጅግ በጣም = 5፣በጣም = 4፣እርግጠኛ አይደሇሁም = 3፣አንዳንዴ = 2፣በፍጹም =1 ናቸው፡፡ 

ተ.ቁ ዝርዝሮች አማራጮች 

እ
ጅ
ግ

 በ
ጣ
ም
 (

5
) 

በ
ጣ
ም

 (
4

) 

እ
ር
ግ
ጠ
ኛ
 

አ
ይ
ደ
ሇ
ሁ
ም

 (
3

) 

አ
ን
ዳ
ን
ዴ
(2

) 

በ
ፍ
ጹ
ም
(1

) 

1.  በአእምሮ ጭንቀት ውስጥ ገብተህ/ሽ ተውቃሇህ/ሽ? 5 4 3 2 1 

2.  ወደፊት ስሇሚያጋጥምህ/ሽ ሁኔታዎች ፍራሃት ተሰምቶህ/ሽ 

ያውቃል?  

5 4 3 2 1 

3.  ግብህ/ሽ ላይ ከመድረስህ/ሽ በፊት ማንኛውንም ስራ በመሀል 

አቋርጠህ/ሽ ተውቃሇህ/ሽ?  

5 4 3 2 1 

4.  የግል ስራህን/ሽን ሇማጠናቀቅ የሌላ ሰው/ሰዎች ድጋፍን 

ጠይቀህ/ሽ ተውቃሇህ/ሽ? 

5 4 3 2 1 

5.  በምኞትህ/ሽ እና ግብህ/ሽ መካከል ልዩነት አሇ? 5 4 3 2 1 

6.   የመቆጣት ስሜት እንዳሇብህ/ሽ ተሰምቶህ/ሽ ያዉቃል? 5 4 3 2 1 

7.  ግትር እንደሆንክ/ሽ ተሰምቶህ/ሽ ያውቃል? 5 4 3 2 1 

8.  በሌሎች ትቀናሇህ/ሽ?  5 4 3 2 1 

9.  በንዴት ምክንያት እራስህን/ሽን መቆጣጠር አቅቶህ/ሽ 

ያውቃል?  

5 4 3 2 1 

10.  በምናብ ወይም በሀሳብ ጭልጥ ብሇህ ሌላ ዓሇም ዉስጥ 

ገብተህ/ሽ ታውቃሇህ/ሽ?   

5 4 3 2 1 

11.  ግብህን/ሽን ማሳካት ካልቻልክ/ሽ የበታችነት ይሰማሃል/ሸል? 5 4 3 2 1 

12.  ያሇመመቻቸት ስሜት እና የአእምሮ ሰላም ማጣት ገጥሞህ/ሽ 

ያውቃል 

5 4 3 2 1 
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13.  ሌሎችን አናደህ/ሽ ወይም አብሽቀህ/ሽ ተውቃሇህ/ሽ? 5 4 3 2 1 

14.  ራስህ/ሽ አጥፍተህ/ሽ ሌሎችን ወቅሰህ/ሽ  ተዉቃሇህ/ሽ? 5 4 3 2 1 

15.  ከሌሎች ሰዎች ጋር ከልተስማማህ/ሽ መጣላት ትጀምራሇህ/ሽ? 5 4 3 2 1 

16.  የመሰልቸት ስሜት ተሰምቶህ/ሽ ያዉቃል? 5 4 3 2 1 

17.  ከጓደኛህ/ሽ እና ከሌሎች ሰዎች የበሇጠ ቁጡ ነኝ ብሇህ 

ታስባሇህ/ሽ? 

5 4 3 2 1 

18.  በምናባዊ ዓሇም  ተመስጠህ/ሽ ተውቃሇህ/ሽ? 5 4 3 2 1 

19.  እራስ ወዳድ ነኝ ብሇህ/ሽ ታስባሇህ/ሽ? 5 4 3 2 1 

20.  በራስህ/ሽ እንደማትረካ/ኪ ይሰመሃል/ሻል?  5 4 3 2 1 

21.  ከጓደኛህ/ሽ እና ከስራ ባልደረባህ/ሽ ጋር  ያልጠሇቀ አጋርነት 

አሇህ/ሽ? 

5 4 3 2 1 

22.  ሌሎች ሰዎችን ትጠላሇህ/ሽ?  5 4 3 2 1 

23.  እራስህን/ሽን ታመሰግናሇህ/ኛሇሽ? 5 4 3 2 1 

24.  ከማህበራዊ ስብሰባዎች እራስህን/ሽን ታገላሇህ/ያሇሽ? 5 4 3 2 1 

25.  አብዛኛ ጊዜህን/ሽን ሇራስህ/ሽ ጉዳይ ተሳልፋሇህ/ሽ? 5 4 3 2 1 

26.  ትዋሻሇህ/ሽ? 5 4 3 2 1 

27.  የግትርነት ስሜት አሇብህ/ሽ? 5 4 3 2 1 

28.  ብቻህን/ሽን መሆን በጣም ትወዳሇህ/ሽ? 5 4 3 2 1 

29.  በተፇጥሮ ትኮራሇህ/ሽ? 5 4 3 2 1 

30.  ከስራ ትሇጊማሇህ/ሽ?  5 4 3 2 1 

31.  አንድን ስራ እያወቅህ/ሽ እንደማተውቅ/ቂ አስመስሇህ/ሽ 

ተውቃሇህ/ሽ? 

5 4 3 2 1 

32.  ስሇተወሰነ ስራ ባታውቅም እንደምታውቅ/ቂ አስመስሇህ/ሽ 

ተውቃሇህ/ሽ? 

5 4 3 2 1 

33.  እንደተሰሳትክ/ሽ እያወክ/ሽ ስተትህን/ሽን ከመቀበል ይልቅ 

ትክክል ነኝ ብሇህ/ሽ   ሇማሳመን ትሞክረሇህ/ሽ? 

5 4 3 2 1 

34.  በማንኛውም ፍርሃት ተጎድተህ/ሽ ተውቃሇህ/ሽ? 5 4 3 2 1 

35.   ነገሮችን አሇመገነዘብ ችግር አገጥሞህ/ሽ  ያውቃል? 5 4 3 2 1 
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36.  ማንኛውንም ነገር የመስረቅ ልማድ አሇብህ/ሽ? 5 4 3 2 1 

37.  ሇሞራላዊ ስነ ምግባር ሳትጨነቅ/ቂ   በነጻነት እንደፇሇክ/ሽ 

ሆነህ/ሽ ታውቃሇህ/ሽ? 

5 4 3 2 1 

38.  በህይወትህ/ሽ መጥፎ ነገር ያገጥመኛል ብሇህ/ሽ ታስባሇህ/ሽ? 5 4 3 2 1 

39.  ደካማ ምኞት (የራስ-ምኞት ወይም የራስ-ውሳኔ) አሇብህ/ሽ? 5 4 3 2 1 

40.  የሌሎችን አመሇካከት በቅንነት(በመቻቸል) አትቀበልም/ይም?  5 4 3 2 1 

41.  ሰዎች እራስህን/ሽን እንደቻልክ/ሽ አድርገው 

ይወስዳለ(ይቆጥራለ)? 

5 4 3 2 1 

42.  ሰዎች ያንተን/ያንችን አሳብ አይቀበለም?  5 4 3 2 1 

43.  ሌሎችን ተከታይ መሆን ትወዳሇህ/ጃሇሽ? 5 4 3 2 1 

44.  ከቡድንህ/ሽ ሀሳብ አትስማማም/ሚም? 5 4 3 2 1 

45.  ሰዎች ኃላፊነት እንደማይሰማህ/ሽ አድርገዉ ያስባለ? 5 4 3 2 1 

46.  ሌሎች ሰዎችን በስራ ሇማጋዝ ፍላጎት አድሮብህ/ሽ ያውቃል? 5 4 3 2 1 

47.  በማንኛውም ስራ ሰዎች አንተን/አንቺን ሇመርዳት አመንትተው 

ያውቃለ? 

5 4 3 2 1 

48.   ከሌሎች ሰዎች ሥራ ይልቅ ሇአንተ/ች ሥራ የበሇጠ ዋጋ 

ትሰጣሇህ/ሽ? 

5 4 3 2 1 
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ክፍል ሶስት፡ አጠቃላይ የህይወት ሁኔታ   

ትዕዛዝ፡ ከዚህ በታች የእናንተን የህይወት ሁኔታ የሚሇኩ ጥያቄዎች ቀርቦዋል፡፡     

ሇእያንዳንዱ ጥየቄ ከተሰጡት ስድስት(6) አማራጮች መካከል የአንተን/ችን ሀሳብ በትክክል 

የሚገልፀዉን አማራጭ በማክበብ እንድትመልሱ በትህትና እጠይቀሇሁ፡፡ አማራጮቹም፡-  

በጣም አልስማማም= 1፣በአብዛኛው አልስማማም= 2፣በመጠኑ አልስማማም= 3፣በመጠኑ 

እስማማሇሁ= 4፣በአብዛኛው እስማማሇሁ= 5   ፣በጣም እስማማሇሁ= 6   የሚለ ናቸው፡፡  

 

ተ.ቁ ዝርዝሮች  አማራጮች  

በ
ጣ
ም

 

አ
ል
ስ
ማ
ማ
ም
(1

) 

በ
አ
ብ
ዛኛ
ው

 

አ
ል
ስ
ማ
ማ
ም
(2

) 

በ
መ
ጠ
ኑ

 

አ
ል
ስ
ማ
ማ
ም
(3

) 

በ
መ
ጠ
ኑ
 

እ
ስ
ማ
ማ
ሇ
ሁ
(4

) 

በ
አ
ብ
ዛኛ
ው

 

እ
ስ
ማ
ማ
ሇ
ሁ
(5

) 

በ
ጣ
ም

 

እ
ስ
ማ
ማ
ሇ
ሁ
(6

) 

1.  ሕይወቴ በመልካም ሁኔታ 

እየሔደ ነው   

1 2 3 4 5 6 

2.  ትክክሇኛ ህይወት እየኖርኩ ነው  1 2 3 4 5 6 

3.  በህይወቴ ብዙ ነገሮችን መሇወጥ 

እፇልጋሇሁ 

1 2 3 4 5 6 

4.  አሁን ካሇኝ የተሇየ ህይዋት 

ቢኖረኝ እመኛሇሁ   

1 2 3 4 5 6 

5.  ጥሩ ህይወት አሇኝ  1 2 3 4 5 6 

6.  በህይወቴ የምፇልገው ነገር አሇኝ  1 2 3 4 5 6 

7.  ህይወቴ ከአብዛኛዎቹ ጓደኞቼ 

የተሻሇ ነው 

1 2 3 4 5 6 
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